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o LS . Resulting from a 1980 workshop and a survey of 12
x>/ selected distance learning systems (or correspondence study

... programs), this paper had four aims: (1) to provide a framework to
¥ .- describe. distance -learning systems using audiovisual media and to
'~ locate. the 12 surviéyed institutions within that framework, (2) to
- -'identify comson problem arsas_-in the planning and management of
" .audiovisual media, (3) to discover principles ‘of planning and
. -management to- use inmtraiyiqg, and (4) to identify how training and
.. research might improve planuing and management in this area and the
.. .methods by which this training and research can best be accomplished.
~.” Topics ‘covered by. the: 11 ‘chapters of the report include the analysis -
. "of .the use¢ of audiovisual media in’ the 12 institutions’, the -
£ - gducational. functions of audiovisual media, transmission and

-~ distribution, tho~prodtcti¢n‘o£‘brgpécast materials, nonbroadcast

. audiovisual media (such as tape-players and telephones), costs,
. . teedback from users, institutional research, program evaluation, and
" . training and research needs. The paper concludes that television and
.radio are of less significance in. such teaching systems than was
s expected. Print is still the primary means of instruction, although

‘. .the use of nonbroadcast media is increasing. (Author/JM) ‘

3
)

A}

-

T

t o
fon <%
e
Lo . e .
- - . . » .
14 " , B B i N e

Y N B K. .- & e -
oo : Lo : - -
**3******Q**:*ﬁ*****t*******\*********_***_****************t********kﬁ

PP
* hnﬁfxodugtgqu,gggpliod by EDRS are:the best that can be made *
Lo U T T s T Erom. the -original document. *
***t*!***?*************A*****’*******************************************
Tee e » sy K B -, R

[ N oo T e - s - T
. I . ; - .

-~

-

ZME A B B WS e . oS0 e Ak s i e - L T T L e X




: learning

|ons

; @ Poieof view or opiniona wated in e docu-
;
Ry

EEmE—— L Final report of-an lIEP workshop

e e

¥ . . AT
pemsslouro&mooucsms\; e W T e A
| MATERIAL IN MICROFICHE ONLY :
HAS BEEN GRANTED BY

. .
3
Tt S MDD M, YR SRS A ST Ml TSRO,

4

- -

' TO THE EDUCATIONAL HESOURCEB
INFO.RMATION CENTER (ERIC)»."

\vm‘m JE——— )

T AW, Bi‘tes—‘




ingand m

anageme

nt of audio-visual media

institutions
o . ]
RN 2t ] . e N .
. N ‘( - X . . - t‘ ,
- « . R . ) .
N M ’ . ) ‘ "
A T ‘ : R s
- - v _7>__'— 3 \‘”l.‘ o N
v : . e v
- Final report of a workshop held ‘
© ., .. atthe International Institute . ) . :
: - . for Educational Planning, Paris,
30 September - 3 October 1980 o \ -
o ‘ . ’f PR " ‘ ‘,-', : BN ) . :« ‘«"
. by AW. Bates SR SR .
< e - P ' .« ’ i’ ' .;
SR . i . »‘50" o ) : . .
’ LS ’ - L T LT e i . ' i
’ a B T - ‘ ’ N ,{ L . N . N . é ’ . )

s . - “‘ " ) ) .1 . - . '

. + SN o b 3 N k ¢ ;- ‘ - i .
L ‘f_ ’ o Teo I ) 'e . ’
.. C e : : .. R ;,: R . o . ., - ‘

- - - . 5 - M + - .

: .o - . N . ‘. e b - . ! ' ,

v .4’ " ’ ) . . " ' : ' Sy “rv '
Tt e (R o . CC . .
,"_\' - % o 0 £ - . e & - . .

Yoo LT N - M . N ' *
ot ' . e T T . o : “ *
International Institute for Educational Planning e
P S M o e :
1";“’:»{{“.“ ¢ A"’:' \':3 Av:L ”ﬁ: ‘3' ) ! : M —\ <
LIPS ND (OIS AP} ot s, ™ s et ot A Er R BoAAS s RISt s 8 s aachn o B A 2 e

I




g

Lol

Y oh

b

77 composition and meke:
- 7 7.9 rus Eugine:Dalacroix,
" June 1981 .

by HEP
7”18 P’f“ N

e e £

'

iy

A R = 5 B o e S

A

P -
V=

v
RSN

.

,-.

S e e e s oo
LAY o
B - K e

e

—

S
v ’ o
¢
.
-
«
.
P
.

A




Preféce o - o

N ' . This report. is the ‘cutcohe of ‘a Vbﬂsbqp on the .
i Plammg and i:anégemen‘t of Audio-Visual Medxa in Distance Learning S
.Systens, held at the ‘IIEP in October, 1980, Written by Dr. Tony Y
- " BATES (who_is Head of the Instituumal Reseamh Division and tre <
*%m - Mio-hsm.-uedu Rescarch Group_af the Open-University, United YN
A Kingdan) it is.an expanded version. of ‘the working paper for that o

* meeting, vhich. has since beep m\used to take -acoount of discussions
and to include vamous recomendatmns which - were made. It is based

A uport a survey of 12 Zelected distance learning systems, in vamou.. -

" ) - rvegzons of the world, -m-wlucl* media play a sagmfzcant tﬁle (or

7  inwhich such a réle is planned for the future); replies rece;ved

‘ from these J.ns*:.tuuors in response to a detannd nu*stmnname

¥ were used as the starting point for a discussion of media -planning a

-and mnagexaent pmblens - .

o - | ¢ The vorkshop was one of a series of activities
i n - ..in the field of plannmg for‘educat;ona.l media, ca carried out by the :
o, Inst).tute in 1980. ‘The Insmtute wo(&d like to place on record its e

: gmtztude to the Swedish Intematmnal Developmnt Authority (SIDA), } Y

wJ.th whose fmancxal ass:.stance the ‘workshop was pmpared and mounted

' . ' ‘ ‘Michel Debeauvais
S . Director, IIEP .
. Lo L -
-~ 2 H';
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1. <IDENTIFYING. THE INSTITUTIONS AND ISSUES
! B o ’ - . « . ) . ) ‘ .

The Aia‘fl 7i? AP ] .

' The lnternatlonal lnstitute of Educational Planning (llEP), whose main:

, concern is earrying out, on an international scale. research and training

pregrannes for.educational planners and managers,is aware qﬁ the important
developuents in distance education throughout the ‘wor 14 over the last. 10

years._ Those responsibie for pianning and managing dnstance learning

A

- N institutions face & untoue set of problems, not encountered elsewhere o .{
. SR

in the educational fiekd. Two of~the;unsque features of many ‘distance

- -

Jearning institutions are their use of audio-visval media, and the

»

~ ’ J:
B

|

|

_relationship of distanee learning institution: with external broadcasting IR

™
<

. agencies:x “ o ‘ : o Q . " nn_l
|

8!
4

in order then to see whetLer this was an area in which’ there were special
, needs for training and research, and if so, to identify what these areas
might be, and what kind of traininq and research would be required and S ”f
appropriate, the | IEP organised°a wonkshop in Paris in October l980 As” |
‘@’ preparation for‘this Norkshop, ' § discussnon or working paper was '
prepared, based not only Qn. 3 re?iew of secondary information sources
'-and the author 3 experience in this field but also on a specially ) ";tﬁ
prepared°surVey of iS selected distance,learning systems in various ,:”T‘;
regjons ‘of. the world. ln the end usable repices were received from 12 ‘ ﬁ

®

of the lS institutions. Those institutions which had re’urned the requested _ Aﬁa

s

5t ' information by the\date set were invited to send a representatwve to the

toe PR

f'; workshop an Paris and representatives rrom lo of the selected institutions .

N

were able‘to attend.. The working paper uimed to identiiy those maan is'ue'

e et e
¢

uhich seemed to be conmon to a number of the particapatlng anstltutlons,

" L‘- .xz‘-*ﬁt‘-t'\. Lk drehnea N o e -y B ok o b :'QAS.M




= : Thls final peper brlngs together mterlal collected for the worklng
| peper. lnfomtlon collected ofter the ¢’eadllne for the worklng paper,
T end the main polnts from the dlscusslon at the workshop. Uhile this-
paper is malnly meont to help the 114P in" lts consldera;lon of distance -
- ateochlng and the reseerch and ‘trairing implications for planners and
B ' mmgers, it is elso hopéd that the workshop experlence will have been
of lntrlnslc value to the portwcl,pants, and that thls final, peper wlll
be of wlder lnterest to those mny pfanners and managers concerned

wlth the role end use of oudlo-vlsuol medla in dustonce educltlon who
L

Rl were unahle to attend the workshop._ . .

so .

To sumarlse then. the - meln olms of thls paper are as follows:

LA N
s . - ..

Y

1. to provide an overall framework of describing different kg_nds of
dlsta;lce leérnlno systems using, or"plonnln_o to u:;e, audlo{-vlsual
- media to .a significant extent, and to locate the portlclpetlng S

P institutions within that broader framework;———— -

LY

\
P

2, to ldentffy areas of dlfflculty that appear tc be cw&to a
- number of. dlstqnce learnlng systems, with respect to the plannlng

7 - and masagement of audio-visual’ media;

2 -

L

3. to examine whether there have beer; any general lessone learned with

»

regard to the planning.and management ‘of audio-visual media in

L4

. . A .
© ) e . .

- R
-

k. to identify those areas of training and research which might improve
“"planning and management in this area, and the methods by which this

S training and research could best be done.

v

1 .
. N S T

c. distance lea‘rn'lngv systems that could be used as a basis for training; *

. <y . . . 3.
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e Hhat is a blstance Laarning ystem?

’ . - T, -I"'. .

: to be too dogmatic. There are more mongrels than pedigrees in this

fieid and i. is much easier td ?ecognise a poodle than to define one.

*

system, theur system has been extended to include distancc iearning

organisations aimed at other educational levels as well.
. - : .

:

~ .

A hodel J4 lndependentAggganisatlons (e.g corresiondence colleges)

DS

gnoviding distance tuition for qualifications or accreditation

- . .
L . . ;\ \ » .’-4.
* «

awarded externallz and indegandentlz by a conventional gublic )
) university. Kaye and Rumble's definition can ‘be extended beyond

the universlty level to include organisations offering distance ¢

. tuition for courses based on ] national school curriculum. or

linked to public examinations at other than universityglevel. for

students who are no quggr in the formal, school system. Examples

. of organtsations offering integrated multu-media courses of this

-

kind are the National Extension College. United Kingdom, and the

A lnstituteﬁgf'kdult Education, Dar-esfsalaam. Tanzania. |
3 4

PR . - . - An
P T

-

Model 2: Conventional universities which as well asggrovidigg

. - . . ¢ -
" conventional, on-campus teachingjfor internal students, also

o

provide and admlnister their own distance learning>faculities for

3

off-campus, external students. often.at local centres. There are

numerous universities of this kind. combining correspondence tuition

’. a

and often supplementary face-tO'face tuution with radio pWogrammes

or telenhone tutorlals. Examples of this kind are the Univer'ity

_ 1 of the South Pacific and the UnIVarsities cf Lund and Linkoping in
lﬂ%lihsuada ,Agaln!igaye and‘kunble were conce ngg\with university-

e et o h B2 AT Y caimes stz e« % e

e

sln trying tO*C&fine and classify distance learning systems. it is unwise .

-

'Kaye.and Rumble (l98u) iden;ify five models of distance learning systems )

3. . v o - . - o
K AR .o . o : ‘3- . ~ B
s e - B
E .( M
v he *
. . . . .

at a higher education level. Rather .than creatc 3 complctcly new classification

Y

3
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lcvcl coerus. but some nnlnrsizlu..such u ’the Unlvcrslty of
(3

.South Austt'alla. offcr contlnulng cducatton pr ms scparatq -

L

.

.- from: the mgm progrm. -oablnlng ?adto eorrespondcncc N
v - oA . : t * . B

tu' t'm. . M . } , . v ~ .t ¢ .v':-'
- 4 s - . "—. ‘e - ' w *® - '::
. . . N ’ L4 ’ “a .\‘ . .‘. 'v;
T ) . " N N AR RSN ~
. Hodel_3: chcrol organisations collaborating to. rovido bo;wun.. IR

~ o

them !ntgrat.é. muiti-media courses for studénts: over s wlgg ' PR
giographical ares. Sometimes, one of ,the. colllboratlnp lgtltut’tonv, ,
wllb provldc accmdltatlon. but qften the coursos uly not lead . /".-
to public cmlmtlons or a%crcdltattqn’ *\Thé coflabormbn ufy bo : -
co-o';dﬁn;t.cd"or cvon contrcl {od and flnanccd by & slnglc organlu;km o ,
(such as by DIFF In Uest Gemny or NFU in- Nomy). or the o 1, :
'collabontlon may conslst :of 'an assoc‘latlon of equs! partmrs. K . a
' "Start“. a scrlu of lntegnted, mltl-medla courses in Engllsh. '
ms jotntly dcslgncé and adnlntstcrcd by thc-Swodlsh Oroadcntlng '
Corpontlon. two Swodlsh corrcspondonce collegos. ind thp_ chdlsh .

. equlvalent of the Uorkers‘ Educatlonal Assoclatlon (ASF) . Bccauu .

P
.
LI

‘therc are $O uny kinds of cbllaboratlon, thls ls ] pott!cularly S

dlfflcult mdcl to define prcclscly. The min polnt here is that R
thc colhbontlon should -be @ closely planngd one, with a good -

dnl of lntegntlon betmn the different media.’ )

! » N » - M - 9
* e Ce s AT : ) '
[ ]

Model & ‘i. Kayc and Rumblc s fourth mdel is “a massive centnliscd. ’_- =
‘gstate grovlslcn for corres&c_lcnce cducation at all le'icls“ and .

they cite thg French Centre National de Tel!-cnsolgnmnt as "a , .

)

" model probably unlque to France. wo - K . T Dy
o & . ot . [} ) Tk . : N T ;
- - - ; : ) l .

Nodcl - H Mtononous lnstltutlons csubhshed solclz and .

go_clflallx for oxurml studonts‘ using 8 varlctlof comblnattons
. of" dtsum tucm ‘ nthods to rovide ) chll

repared mltl-

slblA l l for cvalultion and .

e e s e »o,l | ot




e Mo_g_. Th!s is porhaps thc la:.gut c«ugory. m\d includos
. thc British Opon University. " A -
P S L. .

lt has &l rudy bun noted that Kayc and Rumble's models were drm up

o -‘.

¢
¢i".; lo uprcnnt var!ous klnds of. d!sunce-lurning organlsatlom in the

h:ﬁ" oduut!on f!eld. and while tbese models can be broadenod to

N tncludc lmtltutlons concermd with othor tqrgot populations, therc

-

irc stlll‘ some slgnlflcmf k!nd; o-f dlstaq,cc-lumlng organisations
.t A -t -

whlch cannot be accomodaud In those models. - 1wo further models *l

p.rt!cular need to be d!scussch'- 0 )

). . '$> ) E ' . ) o B “~ - »
. ., o . .

. schpol svstm where the tuchlng is predomn.mtly through telovlsl

. or raflﬁlo, althougl: th>re may be some supplementary’ ‘printed @tfﬂl,l.
.. . ,'i'here may al':o be ‘ffcc-to:fafc.tuitlon. often from less. q'unllflcd . E:
Clt . or éven unqoalificd tut.ors.: but the essence of tbese systm ls that of
| . o’ hurly all thc lmnlng ma:orlals and content are dcslgmd and dcc!ded v q%

ata disuugc from”the students and tutors. 'An examplh of wherc the ‘

) whole gurriculm is taught tw thls way is, the American Sm lW ) .
. ot \ ’ )
. project_. There is also an cx&mple of where' jmst one part of the

¥ L]

“curriculum is taught ir 'thl; way, the Nicaragua Radio Haatheiut&cs. !

. _ N . . - : Y
project. - : ' ( P
. wamt \ _' - ° . KA PR P4 .
-
N N . ‘ - N e
’ - e ’ R - \ - u . i

Nodcl 7 Non-forml lnteguted mult'-media programmes

Ces adults, school leaveré - or sc‘hool drop-outs. These uwally

rad!o or telcvlslon. varfety of print mtcrhls (Wlets,

boe\cts. posters. ezc). oftcn group scss!ons. somtmes with t

L3

R 55 tralncd Iudcn, and m:lns dven ethnlc or .ocal cultural for

such as dancc, dran, puppcts, ctc. They mey be & part of a regul

Qnd mglmiug programme o[_&odg‘u_gouon or. “'!}!2?."3“" such -89 tgpﬂ; &;;" ,j




\

‘ 'oxctudo mcb of the uorkx{f th uyrhd of brogdcast and coblo statlons.

L ;t:oodcostlng or cormpondpncu tuchlng) When one or, norc or such -

 and, octlvttlos for tho fo'low-up and pre-programme prcpontlon-for the ' 2

muover, these 1ast . two ncdcls are, qummtvely dlffé}enz from the

Accidn Cultural Popular (ACPO) in Colombia, or they may be ung!c'
cmigns. .‘uMch brlng together just for the one project a number PR
of dlffount orgonlutiom ond departments. The health cempaign

. ,ln 'l’onunh. "Ntu Nl Afyo." ls an cucaplc.

~
N ©

v . N

- 5

k3

Em then, thou ssven models are not oxhaurtlvo. Ony‘alght wish to roL e
.oroqtu other utogo,rlos to lncluoo the mny orgonlntlons “heavily engaged , ‘
m dtstmo oduoatlon that cumot bc pccomdotod in’ any of the other . e

Q

um uodols. For lustmc. tho gcm dcls,do not cover much of the

L uork of thc Qducatloml broadcnt!ng services of the national or stoto <.

Aot . o

broodasttng organlutlons or of Mnt tries of Educatlon. such as - R

.
v Iy

oonmtloml.,su\ools’ znd furthcr ucation broodcnting The ~odels also

chanmls. co-panln, corpontlom. comisslons and consorth rosponslblo)

.

for ociucotloml tolovlslon s‘rvlcos in North Anrtca, mny of tboso

o

4orvlcn oro indeed nultl-ndlo. in the sonse that tho prognms ’aro

<

usuo‘lly lm:kod up with carefully prmrod supplmntory prtnt material,

"

olp«ssn. This might be qons&dcred an eighth model. . o
. ’ : E A

*
-~

Another coteuory not idoquatcly covered by the models are the many . /
cornspondence collogu throughout t'n world that prbvlde audlo-vlsual .

support for their courses, “in the fom of audlw.ossettes. tolophono .

» "l

or,

tuclﬂng. or llnklng thc courses to sorlos prepared by educaticnal .

broodcastlng oygqnlsattons. mklng s ninth model. oA

~ - .
- - N =

) ) = '
previous scven. in that they place an 2.’1‘33'_’. on t'.;angse mdiun {such as

4

"nnglo -ndtun" lnstltutlom collabontes to ony extent wl th othcr

- ce

4‘.

Intltutlm to- pmuc otlnr ndu m ufym (sue»\ thc l;roadcastlgg‘ ]
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m the vorious nodeis of distance iearning institutions “can be , e

L N N

g} m systun Qf cotdgbrisation is \open to criticism on grounds of

» -.‘*‘., A 3-“ .

- ur}e I Sweden) then this cen be consigered to ‘be a project within the

‘._co-opo

N

1.‘ - -

™

-
- N <
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= ative miti-nedia mdei

Ny
. .

o R t
3 o’ \

The other seven models can be. arranged aiong 3 e‘ontinuum fron those where

°

the i‘omi school end university system depends on discance tachlng

-’ ’ . ‘ N

T
nthods at«one extrene. to those systems that provide non-fomei non=

~

credit. educetion to aduits schooi ieavers and school dropouts ‘at the v o

other extrene If Kaye and Runbie s ciassificatibn is modified in this

A e

represented as in F.'-u" 1. Appendix | attempts- to categorise over ~59 -

institutions and projects across the seven models. v

W - .

» - A * N - v

. R . .

L4

.

s@.}i‘r points arise from this classification system: B

~ - R 2

4

- - . - ¢
[} N — - . «

“4 - - o

) - [ -

1. There are now very many institutions invoived with distance education.

-

-in a,very ierge nunber of countr{gs throughout the worid Al though

C Appendix 1. 1s not, exhsustive, there are over 50 institutions concerned .

"
~

< »nniniy with distance teaching. and if the broadcastlng organisations.

& .

correspondence schools, heaith agricultural and adult educatibn agencies ’i'

_ aiso involved in distance: educetion projects using audio-visﬁai ‘media - Jw‘
- arp aiso inciuded,wthe‘v n::iber of participeting agencies is likely, to R
.- B ‘ e:iceed a .ho:isand. Distance teeching activities are. now widespread ;
L“ . "-"end can: be found in various forms thrc;ughout the world.

Tt H - . * -
P - ¢ -\ - .
. R -

Y -

C e
Ti'iere is an enormous diversity of organisetions and systems invoived

TR

in distencc teeching. E'ven within the same modei (for instance model

5), there is enop&ue variety,‘with differences “between institutlons in
ef - ‘}\"\l " v -

deveioped end deveioping comtrjes. beatween iarge and small

\)}n—.
L3 ‘bl.

lnstitutions.’and 10 on. ‘hsicaiiy,gc)ach in titution is unique; and

ca 5 ot \~ s(.,«‘ i O \\i‘; < : 47 N
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KR Aqi f‘§ystems-aased" bis tgnco Learning Institutiors

“SCR‘[PTION Hedla-based - Extension- - lndependent Massive - Autonomous,

“ee 0 formal . “services ., d.l.s. centralised credit-giving. - mlt!-mdh
school - ‘of-formal _ teaching to system of < mal ti-media . V,,systm.
. systet’ns systems. = external o continuing -  systems ' .. =X
- . - using A/V - formal education,’ established . & el
o . media ‘for, - ‘qualificatior credit-giving - solely for- organtutlons e T
- e . : off-compus or syl labusgs - distance ©(eredit-and L T

. ¢ students SR learners - . : nop-crcd)lg)‘ S

. ETV uarantﬁo universi:y  Mayritius ° CNTE, Open T ONGFLL,
- c~of. . College of ,France - University, --Norway . . -
- * = Misconsin,  the Air _ - UK. 7
UsALCL S
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. - 7B, 'Media-Based'' Institutions involved i in Distance- Teach g ““"~~~--~N
L R - \ . . R ‘ . * ‘L .,\ " !

“h

4 - * 7 . ’ <.
VA - . « e o . .
ST o 8 , . - -9

- i I - . ¥ : - . L]

Ay B * °

’:vlsion Horkshop,v U.SAA.
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3. Nevertheiess, there do appear to be characterustjcsrcommpn to most L
R - o0 ' Q' P
institutions in Hodels i to *. Furthermore thj Il£P worhshop o
intended deliberately to concentrate on the the, "central" models of ;@
| N
o dnstance learning systems. Broadcastnng organirations and . e
T SO 7 -~ "{ L ¢ . ° >
el correspondence scheols are rather different animals, and have their R
o ‘ o . f
*j‘,*~oun "ciubsﬁsand arrangements for training and eSearch for planners - K
g A q¢ RERA . - ‘
S : -@méxhﬁ" T, - . ) L
L»; ) N e’ X “:':\‘
O It is therefore possibfe to characterise these "cqntral" models of- . s
T L ) . \r , I, - o - ‘ - “Qi"'
. distance learning svstems as follows: ' ‘ L 'ﬁ.‘
& ‘- ' ‘IV/ - ’ T ’ R ' ‘ o o /‘f
. T . 1. Those that use, or plan to use, audio-visual media as a significant, A
. . U ’ s St . ! , . — S
i - but not necessarily major, part of their teaching system; T
e n ' = . L . ! ‘ 2 ot S -
52m° RN gu .those that. re concerned to plan the use of media in such~a way ‘that
NER the unique features of each med i um relevant to. the teaching process RGNS
S s ey D 2 . T
‘ * are fully exploited R R - T,
Vi o = 0, - . L T S s e
’ Q A . L o . R ’ ‘ v ‘
- ) e T, T . e N @
RO 3. those that place heavy emphasus on the:self-instructuonal nature of T
B . - ¥ A ey
ey . o : the teachlng materuals, l‘e. an emphasus on, the various media between R
; - '_ ) . . /—w»l"" TSI e e e i T e s ] :_ e ;;:}'
St T them beinglself-sufficient, or at least with a siqnificantly reduced e
: dependency on conventlonal face-to-face tuitlon‘ S .
N L e A xl“ K s :’: P . = ) 1~
T s e " o _':_: '. .’ - et ! “ ,:_ “ ) :\ N Y g .7 B ¢ $ ~' s

'k. those that are willing and able to use a rangeﬁof medla, and are

?
- -

'5? - ( ) willing to decide the»eqphasls on dufferent media accordcng to the .

' edueational needs of the organisationfs prnme target groups'
. N . ) s ] ‘ S N u i . & o A ‘;‘; . ;:
_551 those‘thaf’are,able to maké?ERtensiye use-of existing facilities T
: , : 4. “ N\ “ ‘nr;
Tt L and lnfra-structures, but at the samcstime maintaun theor autonomy and S
AL T N g " ',“'

m lndeggndence from ofher institutions4provid|ng such facilitres.
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o. Jho uhoct:(on of tmtltutm\s to partlclpatc in the workshop was dotemlned .f.";

¥, R (, R N . ) et
by smnl crltorla. e oo - | T

. ) N S o T o >

l. A md to mk’ sure that ) ran’_c_ of dﬂ'f“ rent dlstancc lurnlng

- systhn wcre rcproscntcd. so thlt the extent to which certatn

*

‘ problem or. Issue; were comon could be identified.

. . 2._A roqulrmnt that thc emphash should be on the ubrc “central® "

o dlstance lurning mdcls (slnco ‘schools and broadcntlt-g organlsatlons
" " ‘; worc already rusombly well clterod for ln tems of plannlng and ‘
] magmnt stuélu) IR o T ”
) 3. A need to grovlde @ world-wlde geographlcal representatlon. ‘stnoc "
e IIEP is a UNESCO-supported organlutlon. p ; h h
f?."f Lo '0 ‘ A need to keep representatlon at_the Parls mrl;shijaﬁ down to about
~. 10 dlfferent lnstltutlons. ;iue to financial cons:g'nints. S . /N

oL ‘.5.,-0 ‘A need to- ensure that only inst!tutlons uslng. or plannlng to use. -

o
. ‘A- .. - !:‘ ‘ -

s Qudio-vlsual medla wero lnclu d . N & .
R K J s R ; ' -
‘ T,oa . - _‘*,° . N Yo,
B el ’ K . i‘s’fﬁ -

it s ey .«6&

- In the survey, so that !nformétlon could. be co! icc:ted and lncorporated

lnto @ working paper dlstributed in advance of the workshop, and s0,

B that lnvttatlons coutd be sent ln good time to those providing the

g roquested tnfomtlon. I L .

FullToxt Provided by ERIC.




Thls was the basis on'which the 15 institutions were initJaiiy chosen.

- - ®

‘ ~' Questionnaires were sent to those 15 in titutions and detailed repiies

s

L - were received from 12, Those institutions which had replied in time
" were invited to séhd a representative to the Paris workshop. Ail those
invited accepted,\ aithough a representatnve fron one institution (NURT,

v

4 Poiand) was at. the last moment unabie to attend. However. also able to
e . o £
attend was the former chanceiior of the’ now mor ibund Free University of

iran. in aii 10 of the seiected institutions were represented at the

~

\

institutions approached and those who sent representatives. Appendix 2

( : ' Paris workshop. plus the former chancéiior of the Free Unaversity of lran.

There were also several others in attendance. Tabie | sets out the l‘ist of

-————-—-’provides—tull detaiis of those attend:ng. and the agenda of the workshop.

.o T, S . o o

<, ~
T

range set out in Figure ic (page 8) ‘Seven of the 12 nrganisations are

< R -

SN L -
A

« -~ =
- K ‘.

However, there .are enough representatives of ‘one of the centrai distance

te

teaching modeis (modei 5) ta epr re ‘the extent of similarities and

differences within one model ‘and there are enough representatives of -
. » ! TR B

S F »

S other modeis to see how generai probiems are iikeiy to be.

SOV e meee
K . 2 . ~ .
.. o . . .
.*',-._‘ < “ . T . - B A - ‘
3 A O N

fihe ques'tionnaire was designed by the author and the questions were ’

L N . 1

chosen as ‘a. result of his*experience»of the use of. media both..at the

X
-~ B

Open University in the United Kingdom. and as an internationa'i consuitant

- -
- ’

&
e - LAY

aimed to eiicit information, in a comparabie form, from each institution 4

s

“on the following issues° ST o ' .

-0t can be seen i’rom Tabie 1 °that the i"ristitutions inciuded in the study \

S " o represent five of the models (,i 3, 5. 6 and 7) and were w.ithin the "centrai"

in Model 5. generaiiy thought of as "open University" modeis. The seiection-

of unstitutions canhot in any way be cqnsidered stati,s/tocally representative.

. . -t T ‘.,

“to severai distance learning systems in other countries. The questionnaire




- B T , S 2" to . Attendéd:
lnstltutlon A - Cou ntr stion !"_"1‘31‘22

. . . . \

“Educational Teisvision

“iss 77 Foundation of Haranilo Brazil, X
i 2 | 2 Unlvorstty of Zambla . lambla - - (
v o ’3 qulcgg of’ ~tln‘Alvr L ﬁourlthg X
‘ T ,' _Dls;ancéfl.gqg:niég Centre L\o;oiﬁo T Xk LA
L ke b _ S T .
. - . S Vel

5 .- 5 Allama igbal Open g ‘ e TR
: ) . Unlvors!ty o Pakistan B o _“X ‘
T C Athnbasca Unlverslty, o] ’ ' S

| Alberts. -+ Canads’ X . x
. —Everymn's—University ——— tyrael ~X L X
AN T = (Free Unlverslty of . e
mee T T tran). . : (iran) _ - XL
T A _ Mational Radlo and : Ce

s . S Television University S * J R
e _ for Teachers : . Poland - - X L T ekl

FRE oo Opon Uﬁlnrﬂty S .. Uniged e
>»  o . e . o~ ) . Kln’m . P 4 - X \»
A~ 4 7 R P&'G’t'ﬂ. Open 2 . - e T T R

a Unlvers!ty . - : P‘alutlm .- s

“ « : ! . . A M ¢

Wooon e e ~~~ASrl-—unkan Institute ~ N

o0 . . of-Distaice Educatlon Sri Lanka - X
T e Sukhothalthmthlrat' CThalland -
ST T L universidad: Estatnl e Ce

. . " -3 Dlstmch Costa R'“ A

S M S Nomglan lnstltutc L . o
e, SN of Dtstoncc Educatlon : Norway, - <. X

»

" . --,,‘..,,.___L;,_ ,_.Jnstltute Qf Mult R - ‘ S
Educatlon SRR Janzanla ., X

TotAL: 12 -
n’"l s ,1
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e y w"2. The actual "and planned use ofsaudio-visual media.' S s

$
2

T - 3. lssues concerned with the choice of educational functions for e
BOSEEE audio-visual mu., A e : S el

- ¢ . o
S B, ssues concerned with the transmission and distributiqn of audio- K
- :_:(J_i_ visual ‘media, !
g{!! o .':5. issues concerned with the production of broadcast materials. )

-
-

'{ -6, lssues concerned-with the production and distribution of non- -
broadcast materials., ' ! k

] . - - ‘ , R ¢
~- - v

7-tssues concerned wlth feedback, . institutional research and

kY v ot

A evaluation. . " . , B
. I - N - .“\ ’ T . 3;: ) ’
Voo The qualitative data from the, questionnaires are summarised in tables in e

Appendix 3. and the open-ended information is incorporated into various ’

~f

s

sections of this' paper.s'3 _ o v )

v 4 gt a: N ‘ -
E NN . .
# . " L . R P
v - . * . ;

«

i Once the questionnaire was designed and sent out to the 5 institutions,

~

ﬂ an extensive literature search was canried out on distance learning\

N £ S

i.mdt institutions., idea ly, this should hﬂue been done before selection of

.

o the lnstitutions and the design ‘of the questionnaire. but practical time

'S \

> constraints made chis impossuble. A consortium of l6 distance iearning.

T
H R

’ organisations has established ar, excellent documentation centre on

:4 distance learning located at the United Kingdom s Open University. This

e .

documentation centre contains published articles. prospectuses, internal

papers, and case-studies (many unpublished) frmm'a very Jarge number of

dlstance learning institutions. Although the literature search for this

i study Nas not exhaustive. it was sufficient to identify and illustrate a




Thus. tho quostlonmlros. ths llteroturo snrch. and the author $ own

'_ exporlonce were usod as a bssls for tho prellmlnary working paper, whlch

, workshop hove aiso been lncludcd in ‘thls final paper. One major area whfch

l.ostly, the flml sosslon of the workshop dealt with the speclfic !ssuo

(

wss dlstrlhutod Jln advonce to ail workshop particlpsnts. Each ‘main section
of _the paper was dlscusscd at the workshop (see Appondlx 2 for the

workshop-agenda). The main points ,ra!sed during dlscussloo at the

[§

‘ partlclpants at«tho workshop felt had been omitted in the worktng paper was * -

thot concerning costs ono ‘costlng mthods. and consequently the final paper

4

lnoludes a discussion of this issue 3s well. -

f

i
. . :, N - - . M H
’ -t

of whether training and resoarch was__uqumd,_andf_iLso, 4!1& bespmys

to approoch thls problem. Section 10 of this paper smrlses these vlews.

PR




o sz m«mwmuc msnwnous AND THEIR USE OF MEDIA ‘

L ‘i_

e

S »ma&-‘-‘::gg'al 6pcn unlversltv. Poklaian (Hodel s)’ o -

i - ~
L =~ 1~

Orlglnilly known as the Peoole s Open University, Allame lqbal was set up

in 1974, At the present time, it has three meln progranmes. ln-service
teacher education, general degree-level educatlon for those with up to

Unlverslty level quallf:catlons- and functlonal educetlon. i.e. courses

releted to occupetlonal or communlty needs. it has currently 3l000

KRN

f;: . enrolled students. and 20 dlfferent courses on offer, although it plans

R to offer 136 courses eventually. The prlnclpel lnstructlonal medium is

3

‘ the correspondence text. specially prepared for the Allame tqbsl Open

Unlverslty by full time internal academic staﬁf and contracted external‘
staff. Students study prlmar%ly at home They are asslgned to BN

correspondence tutors. who give grades and send back comments to students.

Radlo<programmes are also available on most courses, and televlslon on T

;
P

some. There are currently 75 local centres spread throughout Paklstan.

v -
2

although lt ls planned to.have 200 eventually. Face-to-face tutonlals.and;
[y . '
televlslon and: radlo recelvers are svailable at study centres.,

o Te .

L - o ¢ .
i_ . t,

S ‘.

- - «
v T . . N

et Radlo Is already. used extenslvely. provldlng flve hours a week transnlsslon

through the netlonal broadcestlng network although staff In the lnstltuteJ

- [0

f;;d . of Educational Technology ln the Unlverslty produce the programmes. Nearly

fﬁ: v ell .courses use radlo. whlch can be received by nearly all people throughout

°

;;,gi : Peklstan. Broedcast televlslon is less extenslvely used by Allame lqbal

Q};J e e Programmes currently are,produced b" the Paklstan Netlonal Televlslon -

'

Corporatlon. at the request of the ﬂnlverslty. although the Unlverslty

. s

'Jf:47 s trylng to obtaln lts own televlslon productlon facllltles and its’

fasais o ot e e ;-.-...H

-
RN
b~

s s -~ v— i
[

i—%;va,' ~producers. Productlon levels for lndovndual producers are currently

)]
PR ‘r‘\ - ° \ > L

. very heavy. turrently. about 35% of. theacountry can receive tulcvlslon

transnldslon. Apert fron coples of raduo programmes avellable at study
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’-‘A‘iﬁhabosoovnlvor’sliz,‘ Alborio, (fmodo° (Mode! 52 -

Athobosco Unlvorslty wos-orlgtnolly sot up as a small conpus-bosod

-
1

, - - ER - . b 3
- T e NN .- . I

a e ~% =T i E- - . h i

. . L . v Lt . - . 3,
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. unit, and this' often ro,sult,s‘fn substantial changes to the programmes. 7

5
-

IS

Unlvorslty ln 1970. but boco? prlnr!ly a dlstonco learning orgonlsotlon
in 1975. Athobosca University spoclollsos in distance oducotlon !nvolvlng
vorloty of ndlo - tolovlslon, udlo-topo, prlnt and telephone. By.
provldlng non-crodlt ond crcdlt coursos for undorgroduoto dogroos, o
Athoblsoo Unlvors!ty\ serves odults who c.nnot or do not wish to attend
a conventional unlvorslty. Thoro are currently 50 coursos on offer: All
 are at an undorgroduoto lovol and through .a serlos of credits can bo
combined into a degree or; used to fulflll roqulrmnts for tronsfor to o
thor Canadian unlvorsltlos, or usodﬁslngly to pursuo lndlvlduol ‘

_ intel lectual lntorosts. Courses are doslgnod by full-time stoff at the

Unlvorsity, but oro ofton bosod on olroody existing utorlols bought in

L34

from other instltutlons. Evontuolly it is plonnod to offor oround 200 -

1

dlfforont courses. There .are currontly 3500 students onrollod. ond thts is \
expocted to rise to o mxlnum of oround 12000 by 1985. The studonts do P
most of the!r Ioornlng at homo, uslng packaged study ntorlols produced '

esmlolly for odults loarnlng ot e dlstonce. Those mtorlals include® ,.\‘ Y

studyz guldos, textbooks ond workbooks, sometimos supplmntod by°cossotte .
1
topos or loborotory k!ts. In some courses thero ire TV and rodlo

H

progrms broadcost over *locol chonnels, and loboratory. workshop or

T - - \-._-A._, [N,

clossroon sessions hold ln contros oround Alberto. Courscs are bocked

0

up by oxporlencod tutors wbo tolk wl th each studont at rogulor lntorvols.
usuolly‘, over- tho tolophonc. Thoro are. currontly 5 locol centros, olthough
It ls plonnod to oxtond thoso to 10 or ls. Al though these coﬂtros are

woﬂ oqu!ppod, contdl:\lng vtdoo roploy equipment, computer terminals, a

W

Iaadd ""vw.w'v-a.«

usll llbrory ond uluonforonelng oqulppont, it is not - considered
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© .consist of carefully selected haterial bought in from other institutions.
- The maln ‘t_ooohlng medlum though' is print.

3

Rodlo is used on a coapantively small scale, about 15 progrms being
producod (on cmus) in 1980, although it is expected thut this number
will Incr’ﬂse in futur‘o.‘ Radio programes are also available on cassette
an;l are u;olled direct to students homes, on request. Radio covers about

&

90% of the population in Alberta. Television is used even less than

’ radlo. Athabasce doos not produce Its, own pr{g\r/ms. ‘but can comlsslon
programmes from ACCESS, *Alberta's educational television consortium,free .
of charge. However, the time required to negotiate and produce progrimmes -
is often too long to fit in with the production schedule for the rest of

3 cour'se. Distribution is also a problem.\‘i’here is a complox vou"iety

of local cable systoms and direct broadcasting. and trylng to provlde

: covenge for the whole area if often very difficult, involving nogotlatlons

‘with several dlfferont stotlons. In ony case, -only about SOZ of the turgot

populatlon are coverod by stations avollab!o to Athabasco Unlvorslty. Some

Y

courses have. vldoo-cusettes for use ln Iocal contros. and thls has proved
more eosy to manage. A number of courses also have audlo-cassottos. whlch'

are malled direct to students. N«rly all s'tudents have. thelr own audio-
. <
cassette mhmes. Teleph‘\e tutoring is a major part of the teaching

' syséem. Radlo and televnsion materials are not usually formolly evaluited

s

-

by the Unlversity. > .. . . . L
¥ “ M )_ N - . "-(&'
Educatloml Televlslon Foundation of Haranh%’o. Brazil (Model 1) S
o X L ]
ETV"Haranhao was set up in !969 In the remote north,-‘eastern state of o

Brazll, in an attompt - 'to imprcwe.on~ the low rate of high-school level
enroluont (then below I32) and to ovorcome an acute s‘(-ortage of qcfallﬂed '
teachers. It now provldos a full hlgh-scbool curriculum for over 2I.000

puplts in hs localttlos throughout tho state. as mll as, more recontly,

" cuftural progmnlngyln -the_evenings.- 7 ‘nn msin toachlnl medium I3 the
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broadcsst teievtsion progrm. developod by ETV Hsranlﬁo's own curriculum

¥ -

velopaent departmt and its own producers, but supported by aecompanylng
_texts. els9 speclglly prspar_ed. Students attend one of 4s receptlon bases,
wléﬁ-sre slnllar to schools, but instead of being mannec by qualified .

teachers, there eare altogether approxlmtely 700 monltors to assist group .

e o .

worlt based on the televlslon programmes, and to prov!de lndlvldual help.

although the materlals are designed primarily to encourage self-holp and i
'_group work. "E'aeiycliassreoa has Itsi own television set, Students csrty

out .ohe wrltte;i ass’lgme‘nt’per month’ per subject, marked by the monitors ‘
' aceordlng to rubrles provided- by the curriculum development department. .

and slt examlnstlons at the end of each year. . ' ' -

ETV Hsranh?o l‘tself produces around 500 prog’ramies annus'i’ly. ’In addltien;
it provides cultural progrmlng in the evenings for a gsneral uudlence. ’
‘produclng I'ts own local uterlal “as well as taklng am hours a week
’. of mtlone! cultdnl progrsmlng via a satelllte link. Al progrms

arerbl'oadcast. and covsr about 502 of the state. 'l?he hlgh-séhool i
programmlng uses about 20 hours a week transmls,slon tlme in two . -

-

shlfts. Students carry out follow-up work when not’ vlewlng progromes, .,

. ETV Marantdo has its own lnternal evaluotlon sxstem. besed 6n‘studeht . )
Y . '
perfomnce and feedback from the monlto;‘s, and has also beeo externally

" 4

evaluated by a UNFSCO team. AR » e, T
13 . 3 * « , -
3 ’ N ) . . " A
2 > » ) 4 - . l‘ » -
Everyman's Universtty, lsra'el (Hodel 5) -0

<« . 4 >
N
.
» - * »

Everyu\sn s Unlverslty was also .fomlly establ ished in |97h. to provlde

“higher education for all strata of the populetlon.......ln theor homs .

» T~

wi thout lnterruptlng thelr normsl occupa'lons." First students were

T enrolled in 1976. ly l980. there were 10,000 students enrolled with an

1

eventuel expected tsrget of around 15,000 students. The Unlversuty

. offers a range of sbout 100 courses (exentuslly risiag to about 250) A
: aabie -qtudant w5 daaree programme, pre-scademic. -
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preperetory courses, vocational, and generel. contlnulng educetlon courses.
The main teechlng medium is the correspondence text, wrltten by Everynen s

academics or by external consultents. but redlo. television and audio

cassettes ere also available on ‘meny courses, as well! as home experiment

kits on sclenco courses. There are 30 local centres throughout the

country, where fece-to face tuition is provided, and whEre equipment

leernlng materials such as video end audio cassette nechlnes cre provided.

‘Attendance at local centras, however. is not- conpulsorz Students are
N {

L essigned to pert-tlne correspondence tutors. who nerk Assigrments and
often act _es_fece-to-fece tutors at local centres., Quite often, ext\.rnally '

. o . ,
produced material (text books, films, etc.) are bought ih and amended or

13

-

L4

) edept'ed es'c_gurse material.

Redio ls used qulte extenslvely. 90 new programes being produced. and 3

totel of 250 distributed. in. 1980

Y
«
»

- J

The Israel Broedcostlng Authorlty

4

produces the progremes, ln‘ conjunctlon with ecedemics from Everymsn.

v

There ls flve hours a week scheduled redlo transn\lsslonatime

g Unlverslty. .

at reesoneble tin\es for~ Everymen s Unlversity. and the qrngrams cover

Copies of the progrenmes are evelleble on

-

Televislon is used to a lesser extent.,

.-

virtuelly all the country.

) cessette at iocol centres. 30,

-

“television progron!nes were produced. end 120 distributed during f980.

‘About half the progren\mes are produced by the natlonel' educetionel :

’

television orgenlsetton, and ebout helf are produced w‘thin the

’

|

‘,’Unlverslty by the. Centre for Educetlonal Technologyo which has 1ts own,

-

trained television producers. Progremes aré sotnetimes based on exist ng
progremes. which ‘are edepted or re-dubbed.in Hebrew. Approxlutely 3
-hours a week are evelleble on the single natlonal ‘television channel wtﬂch :

Obtelnmg adequate television trensmlsslon

-l

covers 952 abf the populetion‘.

h -

.tlne is a problenl. and not all programes avaulable can trmsmltted.
Televlslon progrtﬂes o‘re elso evell:ble on video-cesse es at local centres. -

£
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_Audia onuttos oro olso “iTod dlroctly to studonts on $Ome COurses N

\ v (75! of. t.ho studonto have. tholr own nchlms and those who dv not can
borron nchlms frou Evorymn‘s Unlvorsuy). and as at Athabasca University -

lt ls. lof: to. tho oourso tum ‘to decide, usually durlng the detalled
plmlng 'of a oourso, whethor or not to use telev!slon, radio or’ ‘ ’
cosutm. Roquosts can’ us\{ly be mt by the Centre for Educotlonal — ‘
Todmology Thoro. !s a ml,l tvaluot!on and lnstltutlonal rosooro’h unlt,

w

whlch ovoluotes courm as o whole, and the valuo of tho different media

hos boon found to vory consldorably from cou'rse to courso.

“

_ ) R . I
; N B B s L . . , R
. . . N - .

'. o
Y s . N

lmtltuto of ‘Adult Educqtion, Tonzanla (ﬂodel ‘7)

'
- * P -

’

\“

‘ X Tm lmtltute of Malt Educotion s a porosthtal orgonlntlon undor tho
oogls of the !ﬂnlstry of Noti'onal Educotion.'. 1t has' rosponslblllty for
highor and furthor oducotlon. notobly through cdrrespondence courses ond ~
, ovoplng classes. wlthln tho lnstltuto is a radio_section, which provldos |
’“-’f :“.-N production rosourcos for varloty of government educational ogonclos, ' -
" ",;_? oA and the Depprtmont of Corrospondonco Educatlon, which currontly ls

4

produclng about 21 corrospondence courses. supported by rodio progromes

? produced in the radio s ”“'°“- The Department was set up in 1970..ond ‘ - a
E the flrst students wero enrolled in l972. The courses are almod p"m'”y
Es " at out-of-school adults ond young poople, and lnclude teacher oducotion ‘
?ig cgﬁrsos, h”'th .“d mth"" fOUfSOS./funcoioﬂal 1iteracy courses, o
;;“‘:s',. ‘ ond courses for tho ucondary school cortlﬂcate. Apart from tho toacher
E’ ‘ tu}nlng progrm, students are self-pace-j, in that thoy oro sent new

utcrlal whon ;hoy ~hove submlttc.d an ossignment._ Thls mnn; that it ts ’ _’,};

dlfftcult to labow oxactly,how my studontg are octlvoly studylng, but ln




L dlstrlhuted by the tnstltute's own staff The lnstltute has, 20 regional . ~

: ofﬂces. whlch also organtse local evenlng classer. though these are- not_—__
nacessarlly llnked to the radlo programs or tha corrsspondence courses.
For studants enrolled with the uapartnent of Correspondence Education,
_the correspondence texts are the main teachlng mediums. For the teacher . “

traIn!ng programe, there are face-to-face tutorlals organised on three '

M days a week, as well as on- the cbrrespondence texts and radio programmes.

S The radlo sectton produced and transml tted 34 radlo Programas for the -
. ™ - C e

Departrnent of Correspondence Educatlon in 1980. Programes were produced
by the lnstitute's own’ staff and transmitted by the national broadcastlng

*organlsatton, Radlo Tanzanla. Around -45% of the population are covered by

the radio transmlsslons. There is no television on the maInland, but the.

I

- IAE hopes to use telev!ston when it becomes avallable. Audlo-cassettes
are not used, slnce audio-cassette machines are not wldely available )
aunongst the target audlence. o ;
ln addition, the lnstitute of Adult Education has been lnvolved in the
productJon of programes and materlals for the various national campnlgns. oy

~ - . - Iy

o

Lesotho Distance Teachi ng Centre (nodel 3)

Set up in 19‘"0 wlth the first students enrolled in 1976, the Lesotho Distance L

Teachlng Centre now has approximate‘y 10, 000 enrolled students, and thls

l's expected to rise to around 30,000 when fully operationa! As well as

courses almed at adu!ts wishing to obtaln the standard secondary school . "“

quall‘tcation, the LDTC also offers courses aimed at up~grading. prlmary

school trachers, funct!onal l!teracy and numeracy, craft tralnlng and

Cw famlly plannlng. Currently, the Lesotho Dtstance Teachlng Centre has 12

courses on offer, but hopes to expand this number conslderably (to over

too) uhen fuliy operatlonal Courses are prepared by LDTC's ‘own staff.
. and part-tlme consu”it:n“ts spec!aily hfred for the purposa. The LDTC

rovided by enic [

umwwultespartmt}u,tutorsm»mmass!gmpts ,_and provlde face-to-face 28
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tutorleh ebout once a fortnlght. as well as the oeeeslonel resldentleL, '

3 ‘l S f—school. The neln nedlua is the. correepondence text, but redlo is being T

Tee ’

. lncmelngly used, as more- end more students .get access to radio. There ~

ere eurrently eeven loeel centres. w!th a total of lz eventueﬂy plenned.

‘ Correspondence mterlel. radios and cessette recorders are evelleble at

. _ -
coawc . -

locel eentres. - o L , -

. . - -
v N . * [N "O

Redlo’is 'eitenslvelyyf used. hso progremes were groduced. end 500 0 .
dlstrlbuted in 1980. requlrlng four hours a week transmission tlme. o -
’ in the late efternoon/eerly evenlng. LDTC has its omm radio productlon L
fecllltles. but allows other @gencles also to use lts fecllltles. : | -

Progrms ere broedcest on the mtlonel radilo network. it ~ls estlm’eted;

that about '00% of the terget audience can be reeched by radio. The

declslon on whether or not to use rsdio on a pertlculer course is determined. "' -

3 b L

_as the course ls developed. ln terms of whether lt lends ttself to redlo.,
About 50 speclally-mede eudlo-cassette,es were produced in 1980, end mede . .'

S avalleble in the locel centres. -However, the techpology is relgtlvely : Lo

~

' unfemlllar to most students, and .the cassettes so far have been used rather

-

hal ¢ heartedly. = . - Cop s
A . h b 7.

LDTc has lts own evaluetlon and reseerch unit, and all jits progremes are v

pre-tested before djstribution, amj most proqrames are also evaluated after

trensmlsslon. Progremes are often revlsed as a result of the evaluation stud!es

2 . v
-
-

;. The Mauritius College. of the Air (Model 3)

-

" The Heur'lt'lus'colleg'ee of the'Alr is a Aperestatel organisation under the

, aegls of the Hlnlstry of Education. It was estebllsheo in l§7| and efter ‘ ~
’ a pllot course in 1972, its f1rst fullﬂcourse for schools wes sterted ln

| 1973. From'the stert. the MCA hed two main aims: ftrstly it was to

29 provlde, through televlslon. redlo end texts, support and help for the

‘ upgredlng of the quellty of educetlon in secondary schools; and secondly

| fto provlde support urvlees‘ for non-foml educetlon. Honever. untll

- P T et
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: —‘my, the Hinl-stry“had requested HCA ‘to

give priorlty to support

. et
LN

for. the\secondary ﬂms—maeﬂawmtw

. Hinistry s lnstitute of Education has talu.n substantial slcps to improvc

-8,

tﬁe quality of education in secondary schools. and’\Onsequently HCA
ls ‘now’ moving more lnto the area of non-formal education, although

currently broadcasts for schools stlll constitute a large part of its

W

‘In l97‘o about lSOOO students in 6l schools followod MCA

-e,‘

‘

Numbers are probably less now, due to 2 reduction in

‘e

g programs .

e programnes “for schools.‘

&

courses, for those wis'hing to re-take School Certificate, English Language

courses for those who have ~left school

ln the out-of-school areas, HCA has provided

A

N

a consumer education course, and

health programing The media used by MCA are correspondence texts, '

bim,

broadcast televlslon,. radio, audlo-cassettes, and direct tuition, dOpanding

€

on the course. All courses are speclally designed by ‘the- HCA usually

‘by part-time staff specially recruited by the HCA although it also has

its own- "core" staff

3

The HCA alms to, establish h.or § local centres '

‘$=
for non-formal A,educatlon‘..

[
Ea

. *

‘.,

r .

-»
~ L -

A . - é; N

.’f

I ‘[elevision and radio programnes are produced by the ilauritius Broadcasting

cl

Corporation, a commercial organlsatlon, which the MCA pays for recording.

LEnEPPN

lt does not, howeVer, pay for transmisslon. HCA is allocatad telovision
transmlsslon times by HBC at mid-day (3 slots 2 day between . 30 ‘and 1. 30)

and one slot on Saturday afternoon There is one midday radio slot and

o

one evening radio slot. . Both 'radio and television have 100%: coverage ‘of

the island. The HCA participates th. the French Agence de Co-operation

'

Culturelle et Technique s "Prod.xction Harmonisee" project.

~ ¢ o

each of l2 different franco):hone countries finances a short l6mm fllm. Ml

the fllms are made avallable to all l2 countries. This means that MCA -

obtains l2 cducational fllms ln' French for l2-l5 year olds, for the prlce

. “.“‘ . . . 5

TSR L

of one HCA also buxs ln foreign serles from Britain. Then is no rormal
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In this project,
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Norsk fjernundervisning (NFU) wes estabiished by Act of Perliament in

N

1977. and’ its first courses wili be represented iw iS&i. Lts main aim

is to provide“educetional opportunities for~adults who are unebie to use !

L o ST e S e T ——

existlng‘educational feciiities. Since Nonway already is weii-served by
"conuerclal correspondence schoon. by. eduit education organisations who

o P'°V'd° 1°°" °V°ﬂ‘ﬂq 6103595. and by a national broadcasting orgenisation "'t'

,l . :'with an education depertnent. but all workung relatively independently.

e 'NFU is- intended to. bring these organisetions togetber. to provide e

.

infegreted muiti-media courses, in ereas of greatest need, NFU receives .
funds from the government which it can channei to cooperating institutions.
to _pay for their services for specific NFU courses. 1t has an advisory

- councii. and a governing board which determine, initial areas of prlorities.~

-

Once the board has decided that a perticuiar group or topic may be an area

’&

of priority. a smaii preplanning group is appointed to iook at the

L]

. .,feasibility of provldlng a course. to estimate likely student numbers“
,and costs. and to determine which organisations shouid be invited to
‘participate. if the,pre-planning group s recommendations are accepted, '

a course tcam. including independent subject speciaiists and representatives

) from participating organisations,is set _up, tc implement .and maintain___

'the'course. Each project is likeiy to vary in its use of media. but the

& »

main media-are likely to be correspondence texts and tutoring, television
and radio programmes. audio-cassettes. and face-to-face tuition at local

. - -, - ) : . F ®, s
, Centl’es. ) 7 - e. : "
e . "\’ .t ) . " . 3 . s . » h
) .

Teievision and radio programmes will be made (on a full-cost basis) by ,
. the state nationai broadcasting organisation (NBK) if it is decided by s

"c,tbe pre-pianning group to use broadcasting. Producers from NRK will be

'(

fuii nenbers of the course teem responsible for impiementing 3 course.

: '”‘«f"rrogrms wiii be transnitted on, the one nationai televlsi0n~ chanhel-, and on

RSP S e
N "

" :R_,&s&\‘,‘v\k_ & &M&N e sv» S it p Bk e et o x g - ettt ..mm;:n



“There are also plans for each

:sone' courus, os ls telephone teochlng.

‘»‘ . - . vy o LF at -

: l -\Unlve sltz of Radlo and Televls.lon for Teechere. Polond (Model S)

ll.ll l! T. enrol\led lts flrst students.in l97h lt was set up in response

e st = i

..-en - P

a

to a. gowrnment declslon to creete an oll-graduate teochlng profosslon ln-

.~ P -~ “

e Pdlond NURT uses telwlslon, rodlo and prtnted materials to tooch in-

. servlce, no n-graduete teachers who study while stlll employod as teachers..

The éurrlculum ls- co-ordlnated wlth the curriculum for full tlme groduete v " o

teachers - lndeed, full-tnme graduate student teachers have to fol low some ‘

" ‘of . NURT’s progremes. The gradui’te programme is mode up of 8 dlfferent

v

,'courses.; currently there are 70,000 enroYled students. The print moterlals

i

) form a supplement to the regular teacher s journal. They constltute

:‘scrlpts of the progrome;, wlth fol low-up work ; reconmended reodlng and | _ U
_exerclses.' Teochers oan ottend one of l0 local teochlng centres for . R
ttemlners ~and face-to-'foce tutorlols.‘ There are vldeo ond oudlo reploy .

‘ faclltlles at these centres. There is an examination at the end of each

-

. «ﬂcourse. All moterlals are prepored by academlc stoff of Unlversltles and

W
the lnstltute for Teacher Trolnlng.

.

other hfgher educat.ldn tnstltutjons accordlng to currlcule laid down by - L

LA
’

Fou <.
[

Tele\ﬂslon ls, the moln medlum, in that the “core" teochlng material is

e

’l

e contalned ln the prograumes.f ln l980 130 programmes were produced ond
tronsmltted., Radio ls aleo heavlly used, 80 programmes belng produced
end trensmltted ln |980.’ Prog?omes are produced by the notlonel

broodcastlng orgenlutlon, whlch provldes 3 hours @ week tronsmlsslon for

(e

., v‘

' the televlslon”

Far &

progrms and '2 hours : week for the radio programmes.

-

celve the televlslon and udlo trensmlsslone. f-'z’> :

“fmﬂm;ﬁnﬂ_hmm: e et

¢ ’ K 4 ERREIN




l""‘y‘ prmnd uorrispondcncé toxu, teloviston and radio progums

-(; ;\«\

. ,t and corrospondom tutorlng (ow mrly an com‘ns) In addltton. on some

,___.._.L . .

courns thcrc au hon uporlmr‘ktts. audlo-cuuttu. set boolu. summer :

schools. tolophono tutcrlals. computor llded lmtructlon and ngular facm—‘
to-fm tuchino ot ioctl cmtns. The main tnchlng mm is the
cornspondonu toxt. Curmtly tho Unlvoulty offou an undorguductc
progrm of 127 dm‘onnt coonu,. a conthwlng odqat!on progrm L
of oround 60 courm (Sncludlng son of the undorgroduotc courses which :
can bo takomslngly) md a smatl post-quduato dogru progum There
‘are curm\tly 60.000 studunts -nrollod in thc undorgnducu progrm and
25,000 om'o!lod tn the continutng odmtlon programe.. -Couries are o

¥

pupoud by tun comutlng of fun-tln acadomlcs onp!oyod by the Opon

vty i s e ¥

UnlnrsltyJ "t produun. Odttou. odmtlout uchnologlsts. ngloml
staff ropnmutlvu md 'Y courn ldnlmutntor. 'ﬂn lhlvonlty uses

: c Mimttm of ccuthm asmsmt and m-of-couru omlmtlon.
mm -u 260 mﬂ mtm, um for fm-tc-fm totoruu ond

eounumna. ond mulum a w and rodlo nutvor and en audlo-c»u:tc- o

( » mhlu. plus m upm of tho urrummo mm.

kN -
o
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studios on canpus in 198i (thesa viii be managed by the BBC on its behalf).
in 1980 the BSC produced about 250 new teievision programmes, and- transmitted

’about 1500 ~teievision programs. This required 35 hours a week transmission

w

transmi tted requiring about. 25 hours a week transmission time. Both

o 3

teiavision and radio are transmitted on nationai BBC networks. BBC

sproducei‘s are fuli meh\bers of the course teams. The use, however. of

." »

o radio is dropping quite rapidiy, due to, the increased use of audiovcassettes.

120 audio-cassettes ‘were produced in l980 {as cassettes) and maiiedf
{ A °

directiy to students. Students can also obtain sassette copues of radio

progranlhes on request. Programmes are not usually pre-tested but there is

’

-an on-going evaiuation progratme for the broadcasts, carried out by )

e | 7
S X . * -

fa small research“team.':"-" oL

-

N . s .
Y . . ! . A
~ e .
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'_’Sri I.ankan lnstitute of Distance Education (Hodei 5)

_\l

“SLIDE was created in 1977 from a merger between the 1’echnical Education ,
'Extension Services Unit and the Technicai Education Curricuium Deveiopment

- Unitn lt is eventuaiiy hoped that SLIDE will he incorporated into e
national Open University in Sri Lanka Three groups of courses are ’

..currently being offered* National Dipioma courses in Maths and Sciencs;
higher Nationai Diploma course in Hanagement Studies. and’ Higher Nationai

jCertificate in Technoiogy. At the end of 1978, there were just over '5000

-students enroilad. 'The main teaching medium is’ printed or dupiicatad
_Iassons mailed to students. Each course is prepared in three different

: ianguages. There are IS Technicai Institutes which act as locai cantres _

I ~ L4

for waakend tutoriais. Courses are planned and written almost antirely

sby axternal -gtaff from the University and Technicai lnstitutes, and sant

b

to SLlDE for transiation ‘and distribution. —~ - T —- S

TS

L4

A FullText Provided by ERIC

A uﬂerlmt_mnh_Mio-Lsatus.on some.-courses. _Location of cassette _ 7

R ~e — - B e [ t #om ke T T e

[KC - oAt the nolnnt. SLIDE does not use audio-visuai media, although it is 34
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nchlnes end tepes ln the laeet Teehnlcal lnsmum ls being’ consldered

%

There ere plens to ‘maki use of radlo, end negdtletlons for.,productlon

end trensmlsslon facllities ace under wey ulth the relevant author!tles.
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The' lletloml Distence Unlversity was set up in 1977 end its first students

Ju T H

enrolled ln 1978 e is elmed et those who cennot beg!'n or continue studies'

et the conventloml unlverslt!es, egrlcultural and lndustrlal workers who
<

altbough wlth the eblllw to. attend unlverslty are uneble to do so, and

'- 1% RN >
5

3_’:5' - . -at wldentng the access of adults to hlgher educat!on. 6urrently there are
F L _ 7000 students enrolled, eventually rising, It Is‘expected, to around ISOOO 0},

There ere currentfy 36 courses on offer, planned to r!se to 78 UNED has

- - ey

its own Curriculum Plenntng Office, which decides which coufses wlll be Jeel

offered. it. then hires external consul tants to prepare’ the text materials, -

'I’he texts are tbe meln teechlng med { um, and all courses also have monthly

B fece-to-fece tutorlels provided through 18 local centres. li‘est ;wms . A
also heve broadcest televlslon prognmes. and on some courses there ere ) .~"
*“ . home °"P¢l"m_enht_w!§!ts,“ eudleiussettes and telephone teeehing.‘ lt ls plarmed u
©  touse ‘re'dl’e u; the ne‘e'.i' future'.' Tutor-coordinators who merk student o
S - asslgments and prov!de fece-to-f;ee tultlon are besed’ln local eentres. :

A2

. . B - At
¢ :
. o ?
o .

' . Currently 60 televlslon progrhmes e yeer are produced, end it Is expected

| thet thls nunher will lncreese to ebout le a year when quy operationel . ‘
Prog;rms are produced (wlthout cherge) by a cmrclai statlon to. scrlpts
preplred by the Unlverslty s audio-visual. offlce. (Scrlpts are written by
Ulw's own tutor-coordlnetors) UNED, however, is plennlng to obtain lts -

" own studlo. Televlslon programmes are broedcast for four hours a8 week
on the national comrelel ehennel. There !s 8 new govermnt flnaneed S

“ﬁmmlturﬂ’eﬂd Educational Television Chepnel, and n.goumm for "

ecms to this eheml are uudemy udlo is not yet being used, bt e

e

ST D plees. 0. purchase_lts owh studlo; ta produce sround 150 programmes




_ ’a yur. and oqaln, lt is hopcnl to hwe accoss to the new national )

aducatloml ra‘dlo éhonml. 'fo‘r about oneghour a week. The Uﬂlvcrs}ty -

- <
. 'has alrcady producod a f« audio-cassettes for dlstributlon to the' local

B -

‘ccntru. Cassettes are producetl. copied and dlstrlbuted by the Unlverslty s -

Y

.own Audlo-Visual Offlce. lt also has facilitles for vldeo-casiette .

copylng, o emble copies to be ava!lable at_local centres. uslng the . N

host lnstltutlon's replay equlpmnt There is no unit spoclflcally

AR
) rupomlble for. foml cvaluat!on of course mterlal, although thero S
AN B
: ts an Offlce of Quallty C“ontrol whlch upnltors the academic standard R F
o ’ N N A -A
R of the tuchlng mterlals. . ‘ ! '
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T o m rne u lnsmunous o ' e

' ‘lt un In mn fron thc prcvlous uczlon t!aat the lmtltutlons varied :

d Mfdcnbly, Imt mv;rthol;s; uruln polnts emerged uhlch are uorth | - *
S
‘ ‘.,,' Mr of studonts. All lnstltutlon& that provided dau on this. . 1

f" _ ibssui cltlnr havc or upoct to havc non thm 10,000 studcnts but none
' 'vantlclpom nudnn submntmly madlng loo ,000. Three lnstitutlons
- '(Atbabam. Enrynﬂs. Costa Rlu). even uhcn ful ly dovolopod. will have

; ‘coaplntlvcly small mﬂers. Thus, although uny of the lnsgltutlons are r;’il.
‘ uslng tho uss mdla of broadcut telcvlslon and ndlo. none was amlng at .
mlly mass audlnncos., For instance, even though tbc Opon umnrsuy _ .
—Mo—mr-BOTOOO—uudcuu,_:he.hmx_nmbu_nf_nuﬂm_on any slnglc _ w

coursc (and hence the largest student: audlencc for any slndlc television

’progrm) is qrpumﬁ 7,000. The main reason most lnstltutlpns were using
_brmdca;t\ing m'; _not prlmrlly because it reached large. nﬁﬁbers of sn;dc“nts“.
’-"but because it was one of the few ways (or the on ___1 woy) the target -
SN audlma could be ruched where it was conslderod bcst to teach them.

Howaver. lt needs to be rccognmd that alx.hough thcrc may.be substantial

. nunbon of non-rcglsuud studmu or "uvesdroppcrs." none of the

’ ,Instltutlom ln study had rully ruchad a mass urgot audience wlth

£

lts progrms. :

o

b Nmber of Courses' DeSplte this, six lnstltutlons intend to offer ;

. vcry wldst mnge of courm - bctwean 75 and 250. The implications for tho’»*f’ﬂ

~pl'ovlslcn of audto-vlsual ndla are obvlous. To provide extensive tcleviston
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trensalsslon tl'ne to eccomodete all, the progrenes thet would be generatt.d if R

Lgring d h
O

o e dwn
B s

‘nterlels-(on cassette, etc._.l becon\es more feasible.. AR o

- whlch_for economic reesons has been forced to vun its courses for eg average -

- ls-a schoo! system) ln most ceses. students are not expected' to ettend more

LA oA T

vlelectlye}y., On the other hend. none of the eleven nnstltutlons already '

- all the courseMr redlo support. However, when

student mubers are low, the physlcel dlstrlbutlon of non-broedcest sudio-visual

. : . -
L . e s
., - . fﬂ N - & -

S - Llfe of Courser Nearly ell tne lnstltutions expect tnelr courses to

-3

-

_run for between four end five ‘years. Tne exceptfon i,s the Open Unlversuty. L, “:,

of elght years. '_lf ‘television or radio programmes are expected to last for
the life of a course, this.will have serious implications with regard to the

amount of production and transmission required. :

~ - . 3 . R N - LT
¥ . N N

'

. e . . ' , ‘., .
d. ¢ Local Centres. Al twelve institutions have a network of local

centres. elthough ettendence is not essentnal in eny except Maranh¥o (which

“often than once a month on everege. This elso. has Impllcetlons for the use of -~
’ eudlo-vlsuel unedie. None of these eleven systems can apperently rely on full
Student attendance et tocal centres. so thes~ can be used to provlde no ‘more
than a beck-up servlce for the dlstr!butlon of audio-v“isuel materiels. unless )
such mpterlels ere to play a very minor role overall in the teaching system.

o *

a. nge and Comparetlve ln\portence of leferent Media: Apart frotn ‘

' NURT in Polend Heranheo in Brezll end Heurltlus Co!lege of the Air, print
meterials (usuelly correspondence texts)\are the main medium of instcuction
in each system. Nevertheless. seven of the twelve systems provide television
broadcasts on most courses. so far. Howewver, this posntcon will fvlously
_heve to chenge. quite soon ‘and quite repldly, ln those institutions which

) eln o ech!eve thelr planned terget of a large number. of courses. In gfher

"»:-:‘words. tbese lnstitutlons will heve to use broedcest televtslon much more

ol

"cessggg_es evol lable for most of its 38

—r e e L
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tourm Surprisingly, In only three of the twelve institutions is

]

‘ ndlo uud on mt courses (Allm lqbel- mm Poland; and the Open.

University). el_Wih“Kthasca. NFY,. uomy SLIOE and Costa Rica are
cons!dering using It extensivcly In the future. All but nannhao used

: ndio to sou extent. No doubt if wore exanples From mo models 2 and 7 e
lnd bun Included. redio uould heve been more prominent In the tuching -
’x.x;\ syston The me. \Mom\ed or actuel lof audio~cassettes Is aiso
comutively lou. only six Instttutions planning to use tham ‘bt all.

" Four Iﬂstltutions (Athebesco. Evermn's. Open University &nd Costa Mco)

»
-

Teievislom Apart from lhnnheo all the systm uslng televislon"

are dent on sep.nte broadcasting ot‘ganisations for the productiqn

usin' television 5roadcast ‘directly to the students‘ homes , althwgh
Hennhoo's and Heuriﬁ,us‘ main target audiences were students in schools.
FIVe of the seven lnstltutions for whom it might be relevant either
already made evallable video cnsettes et local centres as we]l or

dcﬂmtely plan. to do s0 in the’ .future. The Open University sti!l has

not ‘made up its mind on, this Issue, but is uniikely to use video cassettes

' extensively. For those that use televlsnon. coverage Is generally extensive,
ruchtng over aoz of students 3n six Instiwtmns. The two Instltut!onso
which have comparatlvely Tow televtsid‘n covcraqc are Al !ama lqbal ( ith 362) °

and’ su is!ngly. Athebesco (502) due to the conplexity of the province's

. ' .
i .
- *
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..~ four others ma}e cassette copies available at centrds. Radio coverage is

I . . OSSR
Ly s <o . Y]
A M- ~ . -
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e

- e e+ it

9. Radio:- :xc.pt for :m Open Unlverslty ‘and um Poland. productlon

]

levels tend to bc highcr fog,radio than for, televlslon. and in most institutions, s e

rodlo‘production luvnls are planncd to be even hlgher in the future. The i o
cxcoptlon to thls trond is the Open _ Unlverslty. which is steadily T S

-~

roductng rcdlo productlon ln favour of non-broadcast audlo-cassettc produc.lon

A -

Hhcrous ncarly all the lnstltutlons use separatc broadcasting organisations .

for tho produetlon of tholr televlslon prograunes. half the lnstltutlons o
havc thclr own radio productlon facllities. All nine institutions ¢
uslng {or plannlng ‘to’ use) radio transmlt dlrect to students’ homes, but - |

four - Athabosca. Open Unlverslty. Costa Rsca. and-NFU. Noruay = will alse e

¢ C
mail cassette cbples of radio pfogrommef’dlrcct to studentsf homes, while ‘}

>

“very high (uver 902) for all institution. except Tanzania (h5°) and tesotho (407)% N

R . . ’
A . .
+ . ” -
. . N Tmr,, -
- ° - i N i -
I8 . ’.’ [ ¥
B x

h. Audto-tassettes° Five institutions (Athabasca. Everyman's, Lesgfho.

-

Opcn Unlverslty, Costn Rica) produce non-broodcast audlo-cassettoi. all in
thelr own studlos. al though ‘the BBC also prgduces some of the Open Unlvcrslty's

cassettes. Sri Lanka is also conside}lng producing cassetiés. Ownershlﬂ of

e ‘:’
» S *
v

<

cassette machines by students varles enormously from lnstitution to . . ~

~

lnstltuglon. 7 * e s

3 "

in summary, séVen of the twelve lnstltutﬁons use both television and radio

u(:“
to some extent. but En nlnc of the twelvc unstntutions. neither radio nor e
L]
telcvlslon is the main teachan medium, * ) s - . 5
> N - - ¢ -
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Thls uctton dlscmns porhaps \fnc\mst dlfflcult questioh in the wholc .
ﬂujd of dlstm"iducltloh- why uu iudlo-v(;uai ndh at al1? What unique "‘

Mﬂm! fonctlohs'do’tboy provtdc? what contrlbutlon do they make to

uh‘

ilttm |‘ll‘lﬂw that cahnot bc provldod through prlht mterul and

V’w n. '
. '
i R T .

eormpom{éé :unim e

"

Yoy - -

2. - RN w

) @ny [ pmhihg acadonlc caner hti bcen bur%ed and lost for. ever lh

wmtl of thl: qmtloh. c.rtalhly. thcrg s ho current educatlonbl theory

s, ‘v

of ue.dtlng‘ or !urmhg that can provwe an adequgtcoahsmr (for .a good

o
. °

S mlu. soe Noldt‘ 1973) Hmver. ls not experiqnce the best teicher of ali‘l

LI § ® W

Suroly mogh Omrlnncc Ms becn gathered from the 53 orgahlsatlons llsted

o ‘ln Wlx (4 to amwor thl; qucstlon? g P

L N
Fm o rudlng of thc |
nspom,s tho mmr M to fall lnto two' parts. Flrstly, there are prctty

clur stntgic rusom fqr uslng audio=-visual media,: partlcularly broadcnclhg.v

Stratoglc rnsom aro gmnl, thcy aro the distance learning system's overall
;‘- x‘.‘,

Justlfluaon for us!no nudlowlwal mu. and would apply to any coyru ln
tho systu uslng to!ovlsfon or radlo. Tactlc@l reuohi on thc other hand

aro spoc!ﬂago uch course or uhlt, md will vary accordlhg to the educatioholl

!8

tuk at hlﬂd 'ﬂn strptog!c rusons foi' using tolovlslon and radio ih ’

dlstm lurnlng*:systnp ’arc wcll knovm. and thm Is no need to dweli on

ke
-

»tm. oxupt whord thorc ls rusoh to quostioh thelr valtd!ty'

i €
1

:”’ v '.‘% -

-, m«s.mx.tt.g.‘. et el e »—nls:‘ -




‘but nore beceuse t'hey reech students ln thelr own locallty or home.

- et
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e ll. Publlclty and_ recruitment. Broadcast vnedla provide a shop window

for" the lnstttat“ton embﬂnmfom*tﬁrabour the distance Tearning wmr——
to be qulckly end wldely spreed emongst large sectlon of the population, and

keeplng the lnstltute constently ln the attentlon of the general public.

C 'l‘ll. Varlem enrlchment end notlvatnon. Television, and to a lesser

)
-

"] ;
.-

“extent‘radlo. are. lt“ls ergued“ “lnherently more interesting.and stlmulatang

~to the - taréet audlenceethen orlnt broadcasts keep the .student motivate and

= N

’ _ pronde verlety and alternative routes to learnlng. There is some evidence .

k ) fronl the Open Unlverslty which both supports and challenges this view. Several”~ :
E studles (e.g. Koumi , l975. Brown 1980) have identified considerable individual
, 3 dlfferences between Open Unlverslty students in their preferences for leernlng R
’ fron dlfferent medle end ln dlfferent weys (learning strategies). - Provldl'ng -

.2 verlety of medle therefore ls likely to satisfy a wider range of students. .

end therefore should help keep more students in the system. Qn the other hend
other studles (e 9. Hercus. l980) have, shown that Open Unlversity students are g G
'more llkely to value programmes lf they déal ln 3 serlous manner wlth key lssucs .
' ln the courses. then lf the progremnes tnerely provide enrlchment or background

. . s V

lnfornetlon. The motlvetlonal velue of broadcestlng therefore depends on

. >

the ectuel educetlonel functlon chosen for the programes in the context ln

,.’* ©

~',whlch they ere used (l.e. on. tsctlcel reesons). televlsion and radio do not

g

eutometlcelly motlvete. lrrespectlve of thelr use.
STy s . , Lo : ’ N
. - i f\ . . \2

SRR

B [
.»-.P-}

lv. o lng. lt hes often been ergued that thc rcgulil’ t"ﬂ"‘ﬂ of the g

et el M
LTIt

broedcests.keeps the students worklng to schedule. end prevents them gettlng .

. "5,3,?behlnd end hence dg.w"ggd ufth- thelr studles. ln fect. there is llttle

t gg schedule m n.the Open Unlver«_.lty 'I'm;giz;,,
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” ftheutlmlng of the tutor-mnrked asslgnments.. lndeed. lf broadcasts are out of 'f“

-~ \

phase or clash wlth the asslgnment schedule (for lnstance, if they do not deal

, wlth ;he toplc on whlch the student is currently preparing an assignment), students‘

often do not bother to watch or listen to the programmes, preferring to
N ) R i . X B
concentrate On thelr‘essays. . - -, : . e s

_.0"" ' v '\_""- .

These four arguments were all put forward by one or wore of the twelve o

lnstltutlons. but lt seems that the maln st'ateglc argument is access ‘with’

-
-

publlclty and recrultment also belng lmportant. C- - ;~‘" ~{;§

s o | C
.b. Tactical Functions = ~ -~ - - ‘
N R CEEN ‘}‘ .7 N v . 1,13 a - N & ’ - . .' _ '5:

*Houever;'merely providing broadcasts for students is clearly not

A
~

enough For‘students to make use of .and benefit fromithe programmes, the

j,broadcasts must havh a relevant educatlonal function in the context of

3¢ . . s,

the speclfle course of whlch the programmes are a part.' These tactlcal H

\functlons will vary for each teachlng sequence and jt ls ldentlfylng these ‘

T

?uﬁ;i", ’tactlcal functions, and analysing thelr importance, that has proved to be L

one of the mqst dlfflcult tasks for course designers wlshlng to use

,audlofvlsual media.

Ceev, s e
.

Athabasca University repor~ .hat they had no real useful’ theory ' '"_;%
of medla roles. Everyman s Unlverslty reported the yse of media depended very EEi

A Y . - 1

"much on the personalltles involved NFU Norway reported that SO far. few

&‘:
- L4

héf. ‘g trends have been found, the role varles from one project tovanother., The

1ﬁ'£ o IOpen Unlverslty sald that in the end. lt comes down to a producer and an academlc

63911' . golng off together to declde what\wlll ‘go lnto a programme NURT, Poland ?f -?,

O

;reported that one of thelr maln problems was choos ing more suitable lecture

contents servlng the needs of srudents. Perhaps the clearest statement of the

l
problem comes from Beardsley (l975). reportlng on the now defunct Free Unlverslty
of ‘yran: - ,‘;’4:#y4‘ MR . - A L

Yo - s 4
. 4 - -
* 2, S . , «%
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d%ffercnt mndta used“by ﬁe'unlversity. and whtch.wodld serve

dtfftcu!t to just!fy the use of‘;elevlslon and radlo. Yet there is ovldonce that

An updatcd version of this

’asscttes as wtll is included ln Appondlx

For

< -

_be - carr!cd out by studonts (UNA. e

PR NN v - v T
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Iqbal‘mthns 3 h;‘ usc of talks. dlscussnons. drama

_~ i pgwlde§ ln exé;ltent Hst of posslble functions for radio in

i ::-r.“

;e

~‘;

ndll paclugss, provldlng vidoo, -ndlo and audio casscttc examples of the

v nln functlons llstod' ln Apponatx &, !n each .facqlty aru, togcthcr wlth “
. aceonpanylng handﬁooks dm:uulng the rclatWe merits and dtfflcultlcs .of
*,,llﬂng the dlfforcnt mdla in thou ways. Meed (19710) has also ldcntlfled

& wldo range of ﬂmcttons ac:ually used for radio at the Open Unlvorstty. m

. - ’ s 4
“r v *

Rocently, then has also bccn an !mporunt theontlcal devclopment.

. Salmn (1979) has argued that dlffcrent med!a "code“ or represent

lnfomtlon in unlquc mys, ond he has attempted “to rclau thls to’ tho
uay pooplc learn and, think. ms thoory suggests that whilvcontont can
bo convoyod oqually mlt throagh any mdtum, the way that poople thlnk

about md usc/ that contont or knowlcdge !s very much !nfluenccd by the

l).

mdh of prounut!on, and. that sm mdla have advanugos over others

z -"' -

for do\nloptng ctrtaln ktnds of lurnlng skills, lntorntlnqu enough,

uvonl af m turning skllh he doscrtbes as. being amenable to- dcvelopmnt’-{ :

through tclcvmon an viry s!mllor to the kinds of fum:ttons for telev!slon,

uma anApmaswa.mww?wf:-_~' i

s / } s
Fa a“rl,\‘ R e
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rathor thon "unlvursal" factors.- PR

consldcrlbly from an lnter-change of cxperlence in the relative tcachlng

. rolcs of dlffercnt nndla, J;a from the development of ‘a theory of msdla/ \
' sc{;ctloh. aowever, ‘even then, there would  be major problems to overcome,
Flrst of all although Salamon°s work is a beginning, much more needs to-
be donc,bcfore there isa useful theory of medla selection. This seems to

be a cruclal area for’ research, but it has to be acccptcd that this is an

area .of high risk, whcrc many have trled but few succcedéd. Sccondly, even

uhen a more pragmntlc approach is adopted. and a list of functlons olong
the llnes of Appendlx ] s developcd, there are major problems in applylng

sucﬁ general prlnciples to the moklng a speclflc programmes . For this to

i B ‘.'.

.

prlnclples. and know how and when ta apply them. ; Producers in particular

*

are likely to be sceptlcal of any theoretical attempts to match appropriate media .

to speclfic teaching functlons or learninqg activities. A quote from a senior

BBC/OUP producer lllustraies the po!nt: \
ht " . - .
v.’ i o . \ :.
- v - . & 4 \\ )
""One ﬁlght also ask, were a course yesigned in which the medldxwgre
N R . U AN \

e ‘ .

~ perfectly matchéd to objectives, would it necessarily be an
lnterest}ng, attraci!ve course to those who have to study it?
Teaching is an art as well as 3 sctence and technology., The more

we know of the latter two, the better, but meanwhlle many teachers

s -

do very well because of their skill at the’ art, and that art will

lnclude, in our qase, : ‘feel' for the cholce of media'.

- o ’~ Taylor (1979)

»
LY L . . v -

. . N
° : . . - . R
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it -

At thc workshop, it becamo clear that both the stratcgic and thc tactical

reasons fbr using audlo‘vlsuol mcdla were very much dcpcndcnt on "local"

) . 48 : ,
A - et . / + M
L3 N «*’
+ 1
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a\llth rmrd to _t_g_c_g_c_gL rnsons. thc doclsion uhcthor or not to to use -




hlovhloﬁ for instance was sometimes MMd the control of the dlstance

lumh\g Cmtltutlon. onéc‘ostablhhod. The Opon Unlvorslty for instance

~ o, ____“M-w»«-

M o foml nrtmnhlp ululcmmp which a uu that largc quantltlu
of tolovlslm and. radlo will be mmm. 'ﬂmc mdla are bullt into’

' ihc Syiim. for don!optng cmtrm. the use of mass madia, portlcularly
S ¢ »-z«f

ndlo. u seen by my n tm z my to reach priority target gmpo such

” mm and schaol drop-ouu ln any significant nmbcn. ﬂn decision fl:
whether or not to cm tclovmon in grtnclglo often pro-datu the uttlng |
_wpof thq*lmt‘tutlon. may be. tnkon at a governmental rather than R
lmtltutlml level, and may bo based on poll:tcal facton or on the

T ~results of pressure or resistance from brosdcasting organisations. Othor

lnstltutlom. houovor. particularly smllor tnstltutlom in more dovo%opod

o -

countrlu. such as Athabnca or Everyman' s. have been ablo to remain

flexible ln their dtcls!o?-ml_dng about whether or not = or even how
. much - t;ldvlslon or radio will be used. It does seem thag the more
roc;ntly fomd‘;ilstango learning systems have been cautious in their -
use of broadcast media, avoiding being locked into & system by which
they a}o f‘oréidu’a"u'u these media. The reasdns: for th!s- caution are
not difficult to find: a belief that the high cost of broadcntlng can -
bo Justlf!od /only where large numbm of studonts are l!kciy tb bo rnchcd;
and, ln & number. of ln;tltuﬂom. the belief that brondqut!ng organlutlom
do\not undcntand thc uquircmnts of oducatlonal prognmlng. and

L

. Mthoroforo mlght mlu prognms that are not approprlato to the nuds

: 3

_of the students. ; Ce

L - ’ L
x

With' rogu‘d to ta'ctlcal‘rusom, there was a good dul of sceptism aqcngft‘(;;'

¥

- the workshop partlclp-nts about the pnctlcol valuc of dovuoplng

o thoorattcol frmrks for dccldlng on the choice and use of media in

lumlng systm. Each lmtltutlon was dlffom\t from any other. They

dl"aml tn um 9! thq mrus on offor, target groups, physical

- . K 1 \ -
l-w"m:“..iri';}-&.i}@y s o i s amiwa.@m s e b by o e S we J ¢ e s e ,,\.,:"rw ow e o e L - Lo ek o e s




distribution arrangements, financial arnng&vnnts;y_}ela_tlonshlp between

A

B broadcasters and -ocadﬂu‘\lcs.—*—cxporloncc- in the use of media for teaching,

tine avallable for progerc making, and the relative lmportancc of :

e w““nc:krvmxlluwr in the sy em, yct all Tcse factors lnfluencc decisions about
how to uu dl!fom\t media. It was clear therefore that it would be
~ very dlfflcult to produce gcnaral sets of principlies about the most

approprhtc uses of television and ndlo that wouid apply to uvcnl
distance lurnlng lmtltutlons. o T I

A = -

\
v

ety
:

.C@

However, it dou s«m clcar that planners and academics are oftcn klng

o

for such principles (Is television "batter" than radio? What are thc ‘

- v

""best" subjects to teach by radio rather than by television?) There

does therefore seem to be a need at a policy-making and initial ‘planning

lcnl for ﬁovcrmnt admlnlstntors to be awan of the range e of factors

which mey influence the approprlatcmu of using ccrtaln mdla in dlstam

lurnlng lnstltutiom. s0 that they can then take these faetors lnto '

. \

occount and apply them to their own condltlons. There are now sufficient
dlstancc lumlng 1nstltutlom us;abllshed for theseinfluencing factors
to be: clurly identified, either through casc-studles or from the

lltcnture. and for this to provide a Basls for tnlnlng.

¢ )

Sccondly. theu does still seem to be a nced even within well-established -

dlstanco lurnlng lnstitutlons. to improve comnunlcatlon and undcrstanding w@

’

> between brcadcutcrs and academics. ln ~many lnstitutlom. broadcasters
_ \ s

rcspomlblc for produclng program: are not exper;s in the subject mnttcr.. ’

h Evcn fmr havo spcclflc training in teaching methods. "But perhaps
s ' tnlnlng needs are even greater for thoso responsible for the acadmic

E]

cootcnt of courses. |f therc is to be a trend towards greater flexlbilny
' \

for the acadmlcs or subjact spochllsts in deciding whether or not =

,
I

10 - : . i.- J Lo
}EI{IC .or mlch klndo - of audla-'vlwal ndla to use, subject spocla!lsts need :48‘;';

e uwbo mn d! m cduc-uoul gonn:ial of. audlo-vlmai mscia, and this | W.....,
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:mulru woms undorsnnd!ng of hou wd!o-vlsual media differ from print -
. wadia In the way lmowum 1s prumtcd and_skills developed. The /;;J»;

SR , problu ls nll put by the Mctor of the Spanlsh Open University, chz '%‘.
A " . :

Mysr. — ]

PR3

“Tho nln dlfﬂ;ulty for tho uu of audlo-vlsual alds I8 not to
be fouM in the. tcctmlcol mdla as such but rather ln the lack of .

. oy

contcnts. lLJs thorcforc necessary to tuln the tnchcu-ln the

' use of - cducatlom) technology so that they lurn to express

thmglvos and to communicate with the students through these

technical media.®
-\\‘, ) “ . . )

This prbblom *'% ini'tlculorty acutc’ in those inseitutions, such as SLIDE,

'ond UNED, Costo Rlca. which are huvlly dcpendcnt on external consuitants’

oo for thc prcpantlon of teaching materials. “Thus there appears to be an .A &

e N -

" urgent need to find ways in which to bring pooplc togcthcr with
5 - . 'approprlotc cxporlcncc in different flelds, ina monlngful worklng or
| tnlnlng relatlonshlp. Planhers in partlculor nud to be aware of tms
need, if the odvontagcs of audiovisual media are to be fully exploitrd, .

and if o wnu of scarce ruoums is to be ovoldcd. , ]

. S . '
LI * < . ;‘.\
& . * ,- -
¥ .

_LIEP could aulst ln uvcnl woys. At a governmntol and inltlll plannlng

lcvcl, thc special’ rcqulrcmnts ond futurcs of cﬂstoncc learnlng sysums ‘ ':4‘

need to be undcrstood “In partlcular, with regard to auqlowlsuu mdh, -

‘ planmn nud to be aware of the factors which will influence inftial

y‘L;

docislons about the ulcctlon of media and rclatlonshlps with broodcostlngw,

organlutlons. Planners aiso need to bc aware of ln!tlal decisions T -

i

. "about the. structun and. orgonlutlon of dhuncc learning !nstltutlom. M

2 SuY

, Thou lnitlot docl;lont lll lnﬂmu the way dqclsions ‘Wil be made ° \ :,

inurnll v obouc tln use of mu. mondly. there is B n«d t ou&qt }
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m of brlnglng together acadmlcs. expcrts in «achlng mthods.

and ndla spoclallsts. and to provldo joint "ln-‘\ouu" tn!nlng prognms

_ln,,ordor to increase awaresness of each others potontlal and needs. Thlrdly.

g

‘thmolvu coul,d be used to improve communication between institutions,

&
L)

there is a role to In. playcd in exchanging oxporl?ncos between different

lmtltutlons In tho use of dlfforont media, Care has to be taken in

brlnglng tpgcthcr approprJato lmtltutlons. but distance teaching mthods g g

.

such as the exchange of Internally gro&ucnd muiti-media training materials,

° : v T ~

se different media in
i .
dlstamo lurnlng lnstitutlom is tncrecslog rather than decruslng in

It is clsar that the issue of how to select and

lnpornncc. Tho trond towards courus for relatively small nunbcrs of

utudmts, the hlgh cost of broadcastlng. the dwclopment of new micro-
procossor tochnology and the increasing use of low-cost audlo-visual Y.

ndla. such as cassettes, is forcing course doslgmrs and managers to
-

thlnk very corofully about wi ___z certain media are boinq used rather than .

Tho issues are complox. and the need for tnlnlng and research
- e . ' ;

-

othors.

P

lt acute.
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o Evory om of the twclvo lmtltutlom cxpnsud concorn at the difficulty.
L _of dlstrlbutlng audlc-vlsual materials. The dlfﬂcultln are not always
. of “the same klnd. but uvoul lmtl tntlom luvc more than one kind of
‘ dlfﬂcnlty' ‘ - ‘

®

l. . I.ack of .doqmtc eovcrgg Neither Sri Lanka nor Tanzania (at

st on thc ma inland) yet. have television. Thres institutions (Athabasca and
lqbol wigh television, 1AE Tanzanla with radio) have difficulty L

'\

‘ bocaus substantlal mnbon of their target groups cm‘mt receive -the
‘transmis lons. In Pakistan, many homes do not have television. To make
tealevision wore uldoly"ava‘llabl;. Allama Igbal is consldering brevldl'n'g"‘

" communal sets\in villages, but this will bring additiona) problc;n ofA |
provl:ﬂng adoq(u e maintenance and ucurlt’y. in thc case of Athabuca.

- not ."§ students 1lye in arus where the lcocal broodcut statlon or cablc
channels carry thclr ) rogrms. In Tanzania, the natlon_al radio urvlco
doss not reach a_ll. part o_f the country yet. SLIDE does not yst have
acgos§ to thg national radjo ;ystof;n. In the more yovolopcd’ countrl’s.
access to or Wrshlﬁ of au 'lo-cuutto chhlncs ;us high (over 75% by

's, N.F.U. Norway, Open University) but

'sty&cd'ts at Atm‘uscal.‘ Every

centres.

\ll.k Complcxlty of tlmtablln; ‘Both, Athabasca and Costa Rica havo tc
use uvcnl dlffonnt tnnsmlulon agcncles, so that the same pmgrm s
is ¢lstrlbutod ot dlffcrcnt tlms in glffemk parts of the.country.
This uuiu adnlnhtntln dlfflcultm for the | lstancc lumlng sys'écvh.

Opuo Uulvcnlty amp lpqs nglml problcn. b'\cauu arnngmms for -

e oo w2t - g n g g e it "-x‘ Y R T T S S N A T I 1V T RO
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gcrlousv blem for s m
L NFO my have to_ flnd substmtlal amunts from. thelr own’ ‘budgots for

e trmuilon mts. m thouoh !n some ceses thoy mro uung comrclal \z

- l’m thou lu !ngland. : Comowonﬂy. speclal arnagmnts have to bc

= eovcugo to slgnlﬂcmt ovonts. such u \iorld Cup football. Hlmbledon tcnnl.s.

i 1900 203 of' a%l Open Untvers!ty prognmmes will suffer from dlsplacement. -

a general - problem a

tnnwlulon costs to broadcutlng organlsatlons. Allm lqbal. for

_ rldlo-progrms nrt oxponsln pcr mlnuto than tclovlslon) The Opon ", :

' unlquc, bmuu lt ls chargcd per - -hour of transmtsslon, on e basls whlob o

o Progra 13 made ormot. chcralrimtttmlona‘, however, paid o

A S P

-Mo for Scottlsh and ‘Welsh studonts. N B o .

-

'lli. ’Dlsgla’ over The Opcn .ﬁtil'vcrslty is. Increasingly suffering fron

- the dlsplmt of prognms from their rogular tlns to other less comon

tlm. Orlglmlly. this happencd duc to the desire of the BBC to give spoclal ,

br tho Ol'ywlcs. but wlth the lnpondlng ostabilshnnt of\i second cival o
conmercial channel, the B8C has begun general tnnsmlsslons 25 minutes ur.lior ey
as -an “exper iiment" during the First six weeks of the academic year. This has %

meant thit 1t is no, longer pon.lble dm.'lng ‘these weeks to transmit foundat lon

coulu prognmes to coincide with the Opening hours of focal study centres.

ulth the lnevltable effect of students missing programmes and havlqg study

schodulcs dlsrupted. I : S R : s

.o

‘ ‘ * . N . * £

, . . .. R . . . L. .

S I Lo ¢ . ' . R
e M

g
’ 1‘.
N

“ Iv. High transmission costs. Rather surprlslngly. thls was not:

‘e

g the tweive lnstltutlons. although It cdb be @ ' A

distance lurnlng systm Soth Allam lqbll and

\

lmtanco. is chargod cmrcfal advortlslng ratcg for ra‘dlo (whlch makes .

Spemo— . o e e T P
R

Un!nr}lty aisoohu to fln& * substantlal amunt, but it ls stlll a smll

proportlon of the ovccall bmdcfst budgct. UFU. Nomy. ls perhaps . | VF

tncorporom costs for productlon md cworhuds. as well as lfor 4 ¢ Lo
tnnmlulon. Thls ls o strong dlslncontlvc; to run the same progrpm » ‘.-

kY * . l\:;?}i
for smnl yurs. u tho coot wlll In tho sm. Mmbci- s totally new .

, 52"

- . b
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Mufﬂcl.ﬂt Mtltx of tumulsslon time. This is a general
probln. ‘and om which seems llkcly to get uoru. as the Institutions lncreau

tl'n number of courses avallable. ‘At Evorynn's Unlversity, already not all -

“N\ow o

~ programmes mede get_transmitted. The Open Unlvors!ty. In izs evldoacc to a

govcrmnt commission, clalnd that It mu!d eventually require over 52 hours a h
“u.ok television :mmmon time. coodcnough (1978) ‘calculated that m mo
University of Iren would ovo;tually have needed between 6 to 10 hours s day ‘J@ﬁ
tnnulnloa tlu!o for each medium, I:llnch (l979) ostlntod that Allame lqbal ‘«ok
~ will soon need 20 hours 8 week radlo transmission time for 39 weeks a year. It
°_ls clesr tbough.that. Sroadcntlng 6rganlntlons gcpcnily a;e reluctant to nko‘.
such large amounts of time avallable. Given that most courses sre planned: to 'run|
for a minimum of af least four years, and the substantial increase In the L
mnbor of courses to be made avalloblo ln the future, demand for trcnsnlulon
. tln m almost ccrnln to cxcocd the supply for many of the twelve lmtltutlm
.‘I’M.s could be a tln boab ticking away inside a number of distance lnmlng

Systems.

2

z
2

vi. Inadequate quality of transmission time. This is perhaps the-most

serlous difficulty of all. It Is not so much the overall quantity of time
required that is the problem - broadcasting 6rgmlntlom are usually wlll'lng'
to transmit at otlwrwls.c "dead" hours - but. getting @ sufﬁclocit quantity at ,
times that are con‘v.nlont “for st‘m;cnts.“ For instance, progrms tnnsnlttod
before 7.00 a.m. or boforo 5.00 p.m. wlll not be wotchod by more than 20X of -
Opon Unlvarslty students. While qulto useful as repeats, such times are uulou
for slnglo tnmmlss!ons. Hmvor. tho times most useful for worklng aduu/
are precisely thou when - broadcntlng organisations are suklng to rnch tho!r .
prln audiences with 9mnl broadcntlng. or at least broadcnts with a mrf ‘\-:
gomnl appul. Tha case of dlstmco-lnrnln systems s not helped by tho_

. coquntlvoly small numbers of studonts following individual progrms. ﬂnrg'-_

_ are only three mtloml broadcast telavision channels in Britain. One Is used .

to trlnult 173 progrms [ yur to courses with less than 100 Open Unlvorslty

F i
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N 'p:onrm are brodust at tlmﬂmmbodyclu wants to mtcha

. ti'm. it is perhaps worth pthﬁct the responsibility for .this P

- ut,huu;hmllyin effective use of & starte nationsl resource, unless the N

“The umslblllty tMt bro.dmtlng brlm s porMps tho njor sln,lc .o

jmtlflatlon for mlng tolwlslon and ‘radio In é1stance lumlny systems.’ o

EE L, , AU
%
»

lt is tlnnfon vury(urlom " t dlstm lumlng lnntltutlom ond the

bmtlng orgmlutlm hm them cannot plan or menage thelr systems sd
a8 to: mn that tho mejority of the nudow and listen at mlmg :
promly lies um with the mm« learning lmtitutlon tm with the ) =
bru‘w:lm orgonlutlon. lroodcutlng organisations will bo more than bappy
topm : 88 much materlal as tho distance learning institutions are willing - N
t0 m for; howovor. there is a phyﬂul limit to trmuiulon tlm. ond T
brosdcasting ormlutlm lm‘ to consider their obligations’ to thc publlc u
‘a whole, It ls up to the dlstmu Jéarning !mtltut!oﬂ thonforo. before ’ T
coululonlng production, to ensure that there ls llkoly to.be » bﬂm hm
the smount offmeterial nd the méans svailable for damumtug TR

¢ , B
. . a - ; s &
’ H . 0 »

. . - L] )
, < e . . e « -
1 v * N " o v
.

o

H

] R
Plonnim stnt_g es. for dumg wl;h tnmnlulon d!fﬂcultle -

. There m soveral stntoglos avallablo for dealing w!b transmission B X
dlfflcultln. Thou is not.s pfﬂclcnt space to go !:tm‘b’no. TM: ,
uctlon ls furthor Oloboﬁ)tcd In ix 5, but the main stntcglos avallablc
are described mmy bolows | Cos S e
‘ vom.onol bruadcast tnmn!ulon . ; ?i

1 transmission fa;!llt!a ‘are sought. .

. ci-ﬂm' lmtiy to stm s' homes or to lodll contres with tho o
PN

" neceshiny nplay qnlm . This stntogy 1s a?rudy uud by s

s o e = e e o o e : B s s 2 Beszedeea-_iEme - - z ‘—a B
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AT

‘ mull‘d. Such a SM tm bun umutod both In NFU; Nomy

. bmt m:m nldﬂc o! ;hc nlght or It othor times when thcn
ISR >UEY

A : 1 mld othmn\ u u broodvmts: by mm of s tm-w{tcﬁ.

uor vrm) mm m om ummmy (for audio).

. ugl"u tnmnlulom s écrcct broodcutlng utollltc could
m q_nllabh tnom tolwlslu\ and radlo ehanmh for one of
ueh to bi dodfeahd somy to oducatloml _use; satellite

1 - - \-”.‘

trauialulon would provlde blonm covougo for a whole country,
or om unnt countrlu wlthln L] roglon. Satomtn tnnmlul,:‘”,

’ bu alrndv booo uud for cducaﬂml purpom in the u S. A.,

4 -

Unltod Klngdm. Austulla. anc.o. West Gormy. Phlllppln«)

Al
e, N i . N
E ¢ < R . ) .

e .-« national oducatioml broadcastlng chanmlm noiloml

broddcaitlng chanml d-dlcated solcly to tducotlon. culture o

or \iov.lopnnt. Cosu Rica alrudy* as om such channﬂ for

>
.

tolc\vlslm. md ls plannlng anothor for radlo.o Thalland ls e

bcmdlng Jts own mtloml cducotlonal radlo chonnel. , ‘

o~ -5
o S s b Loa N
- . .

}4

tnto vtln tramllnton tln ovalhblc to allow uch progrm to ba broodcnt

ewleo, Qo grmtlly noro ‘nd mn progrms bccm tnmmltted once only.




uould otherwlse be no broadcasts. usually at less popular times but when .

eost students wlll usually be et home (e.g. early mornlng) '

- P PR

/\

-'_lv. §gghlstlcated schedullgg grocedures. To enable awkward declslons to
be made about whlch programmes should lose theur repeats or be broadcast at

‘lyf

poorer tlmes, sophlstlcated schedullng procedures can be used to ensure that

students' learnlng ls affected as llttle as possible, by quantlfylng the quallty

of dlfferent tlmes amd the value of the broadcasts on each course. on the bosls

of audlence research. Thls procedure ls used’ ln the Open Unlverslty

_ '
* L

L s

.

y. Reduclgg tha life of proﬁr ammes. The longer the iife of programmes. ?ﬂ-'

the more transmlsslon tlme that is requlred. By extendlng the 1ife of jts’
courses from a planned four years to eight years, the Open Unlverslty doubled i
' the amount of transmlsslon tlme lt required. The llfe of'programmes could be :

L shortened elther by shortenlng tbe planned llfe of _courses as awhole, or by

remaklng programmes before the end of the course. Thi's would enable plahned

"

levels -of productlon to be kept up, without requlrlng ‘80 much transmlsslon tlme. ﬁ?

[y

1

In effect. it shlfts the balance from new programmlhg towards more remakes.

- . o ;
4 - ‘
l
{
t

N -

- T

, » R ‘v ’ N _' . . «‘ ‘ B n M B . - ,
. V. .
vi. Clearing déadwood. Those programmes whlch after the flrst year of
D3N ) v
presentatlon are-found not to be useful are removed from the course (and not .
7 \ P

replaced). freelng transmlsslon tlme for répeats of nore useful programmcs.

fhls ldea is belng lnvestlgated on an experlmental basls at the Open Unlverslty,.

vll. Haklgggbroadcastlng;optlomal Thls solution accepts the view thati'

trensmlsslon and dlstrlbutlon “of audloavlsual media will olways be a problem.

or hear the programmes. Broadcestlng should therefore be made available

lt wlll never be posslble. so it is argued "for alil students to be abie 't see
zs an

optlonal resource for those students who can and want to use lt - just like

extra readlng. or. ln L] number of systems. face-to-face tuition. Although not )

2 ..'jststed_ ». such. thls saemad to be s strateqy adopted by mst of the tweive i‘
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hlgh vleulng or listenlng levels can be maintained

\

. for using television and radio = their accessibility to students and

2N el Rada o
N 4

- vlii Naschig’ groductlon to' transmisslon. The level of productlon (or ,f

bought-ln msterial) is gearad to both the quantity and the qua litz of

transaission time available. If subssquently the transmission agency has to

’.

reduce elther the qusntlty or the quallty of the transmission times available.\,

then productlon (or the life of the programmesl-ls also reduced to ensure that

Q»
No instltution appears '

to have adopted thls strategy so far. although the Open University is trying to

5 nsgotlate such an ag*eement with the BBC for its new contract.- T e

TN

4

[ B
_ The advantages and.disadvantages of each of these strategies. and further P

4

details of the techniques that have been developed. are examined more closely

“In Appendix 5.

From this examinatlon. séveral aeneral conclusions can be. drawn
- I»l

D Ohtaining adequate transmission facilities is one of the most serious ff

problems facing distance leerningainstitutions. .The main Justlfications

their potential for providlng unique teaching_functions and learning ‘
experiences*- are completely nullified 'If the programmes are transmitted

_at ‘times when substantial numbers Of the target audience cannot or - E

are not prepared to. watch or listen to them. lt has to be- faced thoigh

that very few of the twelve institutions in this study COJld be sure of »

3
V4

gettlng the majority of thelr broadcasts seen or. heard by at least three-

~

quarters of their target audience.
, ). -' -.\ '.’ ' - . .
Several'different strategies can be used to improve the

.-

accessibllity of programmes. and some of these strategies are not

dependent necessarily on the good-will or co-operation of other agencies.

&

C e Dlstance learning institutions do need though to explore fully the range

of options, if they wish to improve the accessibility of their-audio- ‘;f

-

»

visuaﬁ materials. - ‘
3: Soms of these sfrateqies’roquire sophlsticated techniques, but there-

is now a good deal of experience built up in one or two ins.itutions

q i *<,;f.-s—'_'a“;<~ SR 4 ‘“;;‘_;__;__ o L oD~ s
-':,r_ B0 e N R - -,




d
n

mt sultoblo fm thq polnt of vlow of the distance Ium!ng

lmtltution. lt ls lmrtmt thct dtstancc iurnmﬁ‘ Institutions -

x L

: ,;d‘ovelop or hovo accau to thclr own oxpcrtlu. and havo su!tablc.
Vlntcrrihl Joclslon-mk!ng frmms that enable them lndopondcntly

to asuss thc stntogy wb!ch would hest serve thoir nuds.

« o iv’:')l ‘\ . <

~,

k4

- e lnpl !vcatlom for tninlng and rosurch

TR

-

lt would’ bc a u!stakc to comldcr tnnsmlsslon arnngmunn 1 mnly 8

technlcal prob!em or o problom crutcd byn broadcast!ng agonclos. The

foad

sulnblllty of tunsmlnlon arnngmnts ls dotomlmd as mch by policy . -

do?f!lom mada 'wlth!r dls;ance lurning lnstltutlons. as by decisions made

-~

by brbgdcastlng organlsatlons about thc amount and quallty of tlme; they are
wtlllng o mke avalhble.t Secondly, wheu courm are expected to last as

long ns four yars or more, and uhon the total number of courses 1vallab10 ls

- -

. ‘expected to lncreose year by yearr therc are major long term lmpllcatlons for. i
£: Y |

tnnsmlsston tlms whlch are not: almys o'bvioys. ) . . SRR

= - - o
- A B -

‘l’he Op.n Unlverslty ls an examplc of an lnsti'tutlon whlch has now found '

~

Itself in serlous transmlssion dlftlculties as » rosult of pollcy

doc!slons made (or nthar avoided) uvenl years ago. Clthor instltutlons

sum to be seeklng productlon facllltles wlthout constdering adcquatcly
how progumes produced wlll be dlstrtbuted. without conslderlng how many

students wlll be able to watch such _programmes, and wlthout considering

' tho "kcly cost-effcctlveness of such dlstrlbutlon arnngomnts.

“At. the sm atme, horc ls now ) grnt deal of oxperlencc -and know!odge

dwclopccfabéut thon luuu, uhlch couid mll be made available to

 EQ.
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‘lnpllcotlom of policy doclsions: some_are more technical solutions to

. tho dlfﬂcul‘tlos mny dlsunco loornlng institutions faco tn getting

4 4

i

e

»
™

expect to recelve 2 good deal of tronsmlsslon time at lnconvonlont ', .

£ .- - 2

thﬂr progroms tronsnlttod. whon provlous pol"cy declslons have alroady

e g

\n lnplonntod. Portlcularly in tho area of rodlo ond cusottos. thoro

B - ‘o

are oltqot!gns uhoro one dts;rlbutlon system has clear economic advantogos }

over onothor. Onco agein, this klnd of knouledgo neuds to bo dluonlnotod-;;-.

botwoon lnstltutlom In such [ woy that it can bo appllod to the problom

foclng dlfforont klndsﬁof lnultutlom.v —

,,‘r,wm.‘, e Ay

- . . . .

L4

Flmlly. rolatod to the quostlon of obtalnlng sul table tronsmlnlon tlms

ls tho falluro 0 far of most dlstanco loarnlng institutlons to ottroct o -

rully mass oudloncos. Broadcast tolovlslon ar.d(,radio are.scarce: ‘ A

rosourcos. and in uny countries, rightly or wrongly. thelr moln functlon '

®

is comldorod to bo tho provlslon of onts-talmnont.

Unloss tho challongo
of produclng oducotlonal programs wlth ‘mass appesl (such as those mode
by ChIldron's Iolovlston workshop - YSesand Stroot." "Tho Electric . 6_‘1;:
Company..‘ etc..) can be met by dlstance learnlng lnstitutlons. thoy must

Y

hours for worklng odults. . ‘

-

ae




o Tghnlcal leﬂcultle

v, A

R

Tachntcal productlon dlfflcultles -3 lack of wall-qualifled production

p% and aoplneerlng staff. poor equlpmont. lnadequate nslntonance facllitles.
) shortsge of spares, and.Just not enough money - are still a problem

ln sevaral of the lastltutlons.' tably Tanzanla, Allams lqbal. Lesotho,

Haurltlus .and Haranhao.: These probleus probably transcend any others in T

~“5&“”‘these_Lgstltutlons.g,Vlthout adoquate minimal resources, it is difficult

-

can make broadcast madla effectlve in dlstance loarnlng systems Howaver.

\'s

|
=
to s how even the most brllllant or sophisticated ‘management procedures L

such lssues are, really opts!de the . scope of the workshop. slnce there are -

T o elresdy exlstlng factlltles for technical trelnlng, and othar channels

for obtalnlng technlcafhond flnanclal asslstance.v This sectlon therefore ‘
v concentratesfon ‘how productlon can be planned and, managed s0 that the Ce .jﬂ
P teechlng potentlal of broadcasts may be fully explolted. and so that '

f the programmes are better lntegrated with other teaching media.

‘»: - o‘: * L ’ ) -' ;, 4 — \/:I
. ‘ B , : . ‘ . _

- . bs. «External or_Internal Product!on?" . ; .

e o . . . , ) '3 - .

»

o thelr own. productlon factlltles. independent of broadcastlng orgsnlsatlons.

W

Half those uslng radio already produce thetr own programmes and ln these

fi~ 3 ~cases, the broadcestkng organlsotlons seemed quite vllltng to accept, for

%fi[i'~‘ transmlsslon thts tndependently broduced redio matertal.
2 It 1s televiston which presents the most d!ffliculty. None of the institutions -

-

|

y . O - A N =
= P N 4 .r"
Yo It was qulte clear tbat most bf the twelve instltuttons were wantlng o

L except naranﬁﬁo had their own, full television. production facilities.

Costa Rlca. Allama iqbat, and Everyman‘s either had or wcre wanting their own .

4

pllot or low-cost productlon studlo. Although Athabasca has no deslre}to

produce lts oun programmes. lt ls dlssatlsfled w!th the servlce it is getting

from the sgencv responslble for the productlon 6? educatlonal television

procrms ln ths Pro\zlnce ("red tepe, nobulous, s]ow‘) __Consequentiy, tho

SIS e i




promﬂ 0f fegotiuting end pmm ro.rm d1d not ilc in with the tlm-
scale of course dcslgn at Achabom. Goodenough (1970) quotos th: former-
Chancollot of the rrco Unlvorslty of Iran, Or. Ahmad!, who cosmented: on thc o

"llultatlons and cuabcroono nature of the productlon procoss" of the

e Notlonll lronl.n Rldlo and Tblovlslon organlsatlon. Hauritlus College of thc_?

nAlr has also connlntod on tho lack of undorstandlng of cducatlonal needs by

,produccrs In gonoral bnoadcastlngs « ) _ | )
“Educatlonal tolovlslon productlon makcs spoclal demends on pcrsonnol

O

) N that are raroly complotoly undorstood by producors and admlqlstrators .

- .

, who have fo coamltmtng to oducatlon. This kind of production Is

[N . [
& Y . . d k N

9

.bpttom on thelr prlorlty llg;.n— T o

sx

ﬁowo/er. nofmnttor how mmch dlstance Iogrning lnstltutlons uouid l%ko to-

~

) havo their own tclovlslon productlon~facllatlot, there are sorlous dlsadvontagc

°

- as\woll. Thc costs of equipping, mnnnlnq and maintalning such, : faclllty are
cxtrcnely hlgh, and thero is probably lnsufflclont demand from the distanc.

' ulearnlng lnstltutlon ltsolf to maximise fully such rosourcos. 8y uslng-sparo '

]

capaclty ln external broadcastlng agencies, dlstancc Iearnlng systcms are

3

usuolly charged ohly the additional, or marginal. costs involved, lf they are

/

charged at all. it can also be difficult for a distance learnlng lnstltutlon t
'flnd ‘and keep sultably quallfjed productlon staff, Because they can usually

4 of fer better salarles. hlgher status. more “interestlng" productlons, ané

bettor career prospocts, convcntlonal broadcastlng organtsaf/////grc’T/lely
to entlce away good productlon staff. In any caso,‘fg;/COnstltutlonal ressons
natlonal broadcastlng organlsatlons have a monopoly on all broodcast telovlsion

in some countries, such as Brltaln and Indla. A perhaps inove contontlous \

/’ '

argumont is that wlthout the expertise of an external broadcasting organlsitloﬁ

‘the full potintlal of television in a distance learning system will not be.

- \

roallsod. e ls ccr:alnly true that If one has access to the full range of

/.

rogouicos at tho dlsposal of a major hroadcastlng organlsatlon, the rango of

prcgrlnnns thlt cln bc nodo, and thorcforo thc rango of toqchlng functlons lﬂd

- A S e 1 e At < & L o wam e P—




t

What needs to bo eanoldorod ls whothcr or not the difficulties ncountdred ’
_ wlth oxtorngl‘productlon ogonclos are just as llkoly to be oncou torod with |
i‘,: ‘3 Internal’ productlon. 1ho problom ls that tolovlslon hao s rhyt and s pattorn )
‘ of productlon which Is unfnmlllar to most academics and academic mlnlstrators. }?
and these productlon roqutromonts havo to bo taken 3nto _account ini course dcslgn.

C L " If the full toachlng bonoflts arc to bc obtalnod from tclevlslon. _

4

. . . -
I — : ”

\ c. _Financial eraqggggégg ' ' ) "\

chcral‘organlsatlons (or’rothcr their funding ministries) pay for th
M .

) ) :crvlcos provldod by the broadc::;;tglgrganfi;;;ons (Altimn igbal, Eve yran's, .
R NURT, Poland, and the Opon Univ ty). NFU, Norway is paying for spe ifrc -

production pogts ln NRK, the state bnoadcastlng organisation, and will ! . -
pay full productlon and transmlsslon costs.. Nogotlating a falr paymont.

parclcularly whon the dlstanco teernlng lnstltutlon is. havlng to reduce \

expenditure generally. Is not alwnys casy. Rocontly. “the Open Univ.rslty has

- placed a cash 1imit on what it will pay the BBC. in order to keep costs under

control at a xlmc of rapid lnflatlon. . ‘ : \'

¢
“y : ’

B . . ’ " .
. -
, . \
« i
N . -

2

o T It might seem that those distance tearnlng lnstltut!ons which receive \

LA -

“free or hecvlty subsld)sed broadcastlng are partlcularly fortunate.. However,

in practice, this sgems to bc o mixed blessing. Athabasca considers thct on
' reason for the bureaucracy and'detay_ln gettfng #ecis]ons,od programmes Is
’vbccauso the cost of ,rogrammcs has to come out of ih. oducatlonqt television
: productlon agency s own budget. It there?bro\has to balance Athabasca's
! demands against those of all the other agencies requiring televlslon productio
S : rosourqos. " Goodenough (1978) has pointed out that aithough there was 2 generou
| rgrocmnnt b;tweon the Free Univcrslty of Iran and Natlonal iranian Radio and
“ Tclovlslon for a!l FUl's proqrammos to be producod by NIRT, there was no

Qo cash budgot trunsfor bctu'cn the two organisatlons. It is perhaps not

Ic - ~ . 7; 62
R T . . . - . X,
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' wrprlslng thon that FUI found lt vory dH‘flcult to get practlcal co-opontlon

fm NIR "/r-(‘rlof producors llalslng wlth FUl'smm. and producuc
faclllt belng avallnblo at the tln thoy were nudcd. soodw!ll. of couru

>

8 uunthl. but when thc chlps an dovm. md bmdcutcn are faccé wtth

’a confllct of prlorltlu. the sbllgatlom that rowlt from 8 flmnclal .

' arungomt havc to be takcn very urlqusly. Countrtu where lcn hportbncc {

Is.glven to market comldontlom need to dcvolop othor mchanlsm to onablo .
confllcts of prlorltlu to be ruolwd in ways that do not leave dlstmu

lumlng systens almys at the bottom of broadcutnrd prlorlty llsts. . .

. : ; | R

d. Horklnﬂ;th P'roduccn“\ . . C B

]

" The most dlfflcult problem with rogard to plannlnq and management of . ,
production is to flrd sat.sfactory ways for prcduccrs &nd acadom!cs to work

togéther in a croatlvo and constructlve manper, so that acadomlcs fool thty

aro getting thc programnns they w@nt. and producors feel that thoy are .

able to be: creatlvo and to explolt fully tho potonttal of tolevlslon or -.

radio, - . | : I (R

_The'ﬁosf wcll-known stratigy for dolng this is-the bpen Unlverstgy‘s' ‘

coricept of a course team. in which ch producers are full and ‘equal mcmbcrs '

(soo latcs. 1975 for a full dbscrlptlon of how progrnmmc content and style

;rc controllod at the Open, Un!vorslty) Although NFU, Norway is plannlng

] ‘sim r modei, for those courses which will have a brocdcassfng componcnt.uﬁ g

A it ls porhaps surprlslng that amongst- the othor institutions in the study. |

thcre were foew whero producers worked as clouly alongsldc academics from

the very beglnnlng of course constructlon, as equals ina team. At Evorymnn s

for lnstlnce. producors are called in to work with a toam. if durlng course

cdnstructlon. the academics decide that the course needs broadcasts. Therei

‘was crltlclsm from NURT. Poland. of acadom!cs provldlng materials very

Alato for productlon, and in uvonl lnstltutlom. it dlq qot appsar uncommon f;‘

f,ouf bmdcut. productlon staff ,to bo callqd in only when all units are

U U <1, L VIV E .
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»~

Vndor wcn circumstances, it s not ‘surprising that the full potential of the

,' mlm Is not sxploited. Pcrbaps more lmrtantly. such arungmnts do
mt dnow the subjoct smlallst staff to bocm involved in progrm

pllnnlng. $0 thoy have no chancc of learning or undontanding how to uu

) :- B N ) . v .
L thc media. bottor. S . : : S

“ 5

~At .tho same tlm:c‘. thc' Open University course ‘ttem model has, certain

: roqulrui‘nts v}hlcﬁ are often difficult to repl'cate in other institutions.

Id
e N - ’ . v * w v ’
L Y

.

L P Producors'mst have a roddi:'dd production load, to allow them .
;e Lol tlmc .to attend, mtlngs and read .all avéfts of wrltton materials.
s S ' Conuquontly. Opon Unlnrs!ty producers have a 1oad of only 6

qalovlslon and. |o-az radio programs on average.

|}
-
~ . - i d v

1. Producers are allocatod at an uﬁy stago to couru tum (whlch
. ]

in turn uqulros allocatlon ot’ tolovlslon or radio progrms to cout"m

at an early stago = usually at the bog!nnlng of course design).

‘ 7

i11. There must be tlm and a wll"ngnus on the acadcmlc‘s sldc to .

%

L ) sometimes unfamiliar .ldou from producers about how the subject could
“'-be-tauoihé.: Tt e - . ' /

.

R .

1‘

1

1

|

|

|

|

l

J

|

1
R work on tolovJslon and radio productlon actlvitlu. and to consldcr ; *1
s
J

v, Produurs umt havo a qood grasp of the subject mcterial, and a ' vl

S8 wi Illngmss to !ncorporato academics' ideas into the programmes.-° -/
S L !

v.  There must be roughiy equal status betweon producers anc academics,

and both producers and ac_odomics must be willing to abide by group

‘ " decisions.
S e
SRELA Ev.u at the Opén Unlvoralty. It 1s often difficult to meet or abide by

EMC ctma roqulrmnN- Al;o. lnrdslov. ('975). on tho basie of his oxporlence

i .
v L e— s . . - o
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) ) ‘e, A&vonc; P’roduct‘lon Plannl'ng and Schodullng

A3

7' g‘l. -
=2 v»&.\,»*‘v«*m-rau- it P sl e e L -

i worklng or: onvlromntol frmrk, with oll the nocnury wpport. wch

' ‘bo soen as o njor rupomlblllty for planners and’ nnmn in dluanéo ;

' lmnlng Systoms, The cltormtlvo - as pnctlced in partlculor by the

ortu. at e later: stm In couru dcvolomnt. _ .

' mou organlutions chh nko urly olloculom set an ovcroll productlon N

at g)n Free Unlvbnlty of lton. qmtlomd mthcr the Open Unlvonlty

course toom m. Is exportable, In pmt!u. ‘ \ S
- "‘I'M wnll knovn lndlvldu"u of Iranians: and tholr mlfut g

. , - dlfﬂcultlu in cc-opontlng with one otbor nlght ul« [}

)

‘\-

. poulblo to laplmnt fully the eourao team’ oppgooch."_ ﬁ\ L

. . , LN

lt ls dlfﬂcalt to m. however how subject smlolls%s will ever .-, \x
oppncluo tbo tmhlng potontlal of tolovlslonvor radio unless thoy . \ :
are forced. by. thgwo lemnt to ‘come lnto ‘close and regular 5

eontact with producon ond bmdciu ntorm:. Provldlng that kind of

as adoquato tlu, llaltod md uloctlvo use of tolovlslon and ndlo,

~ N [

ond lnltm tralnlng of subject specialists in the use of medla, could

PRl

snllor lmtltutlom such as Evorymn‘s and Atholum - hu been to, ploy
dom very mch tho rolo of broadustlng. to depend mro on othor mdlo. ,

-

<

s <

Msoum allocotlom orc/of two kinds. Onc is a doclslon about the ovoroll

lmls of production snd trmmlulon * how mny programmes should bo m. u

year? The other Is a doclslon about how many ‘programmes an lndlvlduﬂ couru
should qot. Two dlstlnctly different models of o"ocotlon of broodcut rnour'_
are apporont ln the nine lmtltutlom. One Is based on the very urly ollocotr

of rosources. the other ls based on thc ollocotlon Of resources as tho needs. .

I 14

~
0
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“m‘p

even two yun In dvm. thon/doc my progranmes

“x

e
iR LY

P other omn!utlom. howover. flru oﬁ all dcc!do how wany proqnml’a course -

aer N o e 9
» .

~ _ mds.u tbo course ls bclng dcslgmé, 9r even ln some cases, aftqr thc unlts

havc bun wrltton. and t!n sum of‘ all thosc dcdslom scts the ovonll productlon

Lo lcvol for the yur. e, could thorofogo not bo untll tho end of the yo‘or that

c

- tho full praductlon 16ad Js knom Thcu two modols are of course extrm,s.

LY

: bit mnrtholoug sqn organlutlom. such as tho Opcn Unlvonlty. clurly. go

for urly allocations, while othors such as Everqun'. and Athabasca. clurly

prcfor to determine procuctlon loads as a rosult of clear demand during course
design. NFU. Nomy has an ‘Ingenious -system whlch ippears to be somewhere ‘
o ; botmn tho two, A L__-projoct team lnvutlgam tho nud for broodcasts (and

for othcr’ modla). aué then recommends 7z allocatlon. .The' actual projoct team

" theh works with thelr a,llocatlon. : e '

Himmrallw&lng orgcnlutlons or lntemal productlon dcplrtmnts prefor

“”*~ L S S

urly allocatlon doclslom. They llko to khow woll In advanco how many" - -

progrms overall wlll bo rcqulrod. so that thoy cah staff up and provlde

[

regular cmployment. smth productlon loads evcnly over the yur. and mkc

full use of studlo ruourcos. lt allows support urvlcos such as gnphlc

3

dcslgmrs tlmo to propare work. and lt ﬁlows producers to be aHocated and

nt atuchcd to L) couru,rlght from the. boglonlnq. $0 that the COurso requlrements l

s

. can bc bctter undorstood tnd s0 tho producer can have an lnfluanco on the .

use of 'tolcvlslon and radlo In tho course. i ‘ o o

.80 .

1 ﬁﬁiﬁlly. ac;d;&alés lntcns’nl{( d.ls'llkc u;"ly allocations of resources. Tbéy, .

\\' sie ukod (if thoy are asked at ali) to make decisions about how broadcastlng

v before thoy have even consldercd fully the contents of the couru. Havlng been *
- allocatod broadcastlng rcsourccs. they €ind themselves faced with schcdules

" from broadcastors uhlch “'! luvo thm having to make .2 program. whether‘ _
i

‘ \or not they f«! than Is a noed for a prognm at that polnt in thc course.

A i Toxt Provided by ERIC HEY

.w._».._*.___'”g._.\nawenr ﬂffgglevlstmﬂomdlo are to bg m_ed g_ugnswglx and effoctivew

) eouru wll! got. usudlly before the coucu, hu been doslgmd to any oxtont._ The

S

\: shouid be used on a course - or at least how much broadcastlng wlll be rcqulred -.

L




: B ulkln con b6 avoldod CMuqmtly course production ggbodulqo will need to-

S take tMs lnto lceomt.n\ it then becomes very ‘mportant to ensure that telovlslon

R "“'0 end Prlnt production schedules are carofully synchronlud. to ensure that

. f\ ‘ dovolopmt of sach udhn c‘on tlko‘loco at tho same t-lu. Thcro is clear ) 7

:; T . ovldonco froa the Op.ll Unlnrslty tlut chanct,rlstlc of courses whlz have

. uud tol,vtslon very succcuful‘ly. such as thc Hoths and Sclence foundatlon

e ’ counu (mol and SIOI). is that thoy have made wro that prwuctlon

¢ of.prlnt ntorlal wu clguly llnkod to' ‘pQuctlon of related progrm
ntorlals. so th.t tﬁow ports which were carrled oi~television udo i -

o spoclflc use of th. chouctorlstlcs of‘toiovlslon-. but were dlnctly

e . . .93‘ -

rotovant to, nd’ln fntogntod part of. tho cpcnspon)crgo toxt.

Prod’uclng couru mtorlal in ;Ms\my has ln fact m’al\t that academic

' o ’t.ffu havo been. much mro lnvolvod in the produgrt‘dn co‘ tolovlslon .
\ uorlal. and lodud havo had mch tl hter donthl over cnntonts. wlthout
. . :
in any w&y ro;trlctlng tho crutiw ty n& IMW tﬁproducon.
e S
T T e e 5.' - ) L
2 f. Mbr‘Adagtod htorlal < T '“"_, ,'\ ,_,; ,,_' S & T e

., s [ ] . xS
.. ae . o ° - GBLES N

_ Bicamo of' the hlgh cost of produclng thclr own ,bropdcas‘t \material, uvonl
L o? tho lnstltutlom lAthabuna, Evocym\lg's, murltlus and probably NFU. .
Nomy) .roly ‘huvl’iy‘on buylng in mterlal from other our ces and
adoptln It s thclr own' neods. This policy seems to’ work vory

succusfully where tt hu bcon trlod).‘ :l:'élr:!n:nm:o, qu'yman‘s )
B 'tl:lt;l l@;;s science prognms producod elsenhe.ro lnto Hobrow.."and / ‘
* often “undwtrhcg“ bought-fh ﬂlm mtorlal wlth an lntroductory and
concludlng panol dlscuulon. to g’lvc the mteflal addod ulovanco.
Af.though at Ewrymn‘s ccademlc; cqn?&oc#dc o t{py ars produclng the
course whcthor or not thoy wish to. use televislon. boforo course design
boglm. they are shovm as mny cxlstlng brogrammes as pouiblo. One
;porson is omployod full tlmc to. 1domrfy hnd ordor .rolevant programme B

ve .

= ¢ -

_ mtorlat. . - - s Lt , ‘
. . e . - , e .

. . - ~ . - i .

¢ 3 >

oo . .M she Omen University. on. the othar hand: sroducers clalm that 1t s .|




iio,mi— "€ ‘lt ls s ofton Just as chesp™ ‘
tlon mnm m snfﬂm are a!rudy avellable)

: nnrlal.

c«ulnly, ;‘or lmtltuﬂom not alrudy Mavlly committed to tholr oW
productlon facllmu. thon doos soom to b. advantages, In terns of
ﬂulblllw as. wp" as cost, ln buylng in ntorhh. However, to mblo
such arnngmnts to work. there needs' to be an effective cataloguing and
0 B . ordorlng system, and ln many coumrlu. lntormtlml mall and cmtm

—- x <

““regulations, not to mtlon copyright difficulties, would uko such

o - arnngcnnts very slow and{cuabcnmz N
/ _g. lup"éatlom for 'l’nlnlng and lnurch . ot )
s ‘

mny of tfn comments made In thon h with re rd to the oducatioml
functlom of audlo-visual mdla relate also to the productlon of '
broadcast ntorhls. particularly with rogard to. Iaprov!ng comnlcatlon

b.twoon producon and acadomlcs. In point of fact, thc advantages of °

S U

R e — .
ST v ~

cxtorml or lnuml productlon. the most approprlato working nhtlomhlp

I

PR bom p!'oducors and su!pjcct spochllsts. thq advantages ,nd dlu@vmtams

of early dtclslops about th;' 'al‘loc_:atldn of production resources to course T
teams, or 6f'usl'ng new or' adapted materiais, again will depend very mufh ‘ T
on .f‘local" nthg"r fhln:"g‘.m‘nl" factors, .or what Is practizally possible .

within the environment in which the distanca learning Institution will operate. <_

A} * -
. . F

‘."lbvortholou. it is Important that planners and managers are ‘aware of the .. L

optloni‘avallabl‘o. and the a_dvaninggs and disadvantages attached to-the . e
various options. There also seem to be some principies regarding )
production of br&adcnt ‘mtor.lals for distance learning matariuls which

;_, do seem to be \c‘omn across a number of institutions, but which are not

*

slweys followed: .

. - 3
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m m\n tc Halu ulth subjoct spoelollotu subject spoclallst{
mt m tln to mm wlth producon. Thls has implications |
fo mmr nnd d»ts. lt should urmnly be borne in mlnd

[

%, et \

o qqytpt-urlg or. prodmr wm bo rcsponslblc. It will almost
«rﬁlnly nud to bc I«l han lf tboy mrc worklng in or for

g

Lonls of prognm productlon should bo dot(-mlnod by the
. munbor of producors rullstlcany availsble, and the nynbcr of
progrm thcy can make, allowing for the tln weeded ln (l)

» .

«

< a

Thc rclatlonshlp of progrm to texts mds o be clurly
thouoht out bcfou course production begins. Either the rolo

of bro.dustt mds to bo clur in advance, so that nlcvant

o

co-ordlmt,d. so that courm flt togcthcr. _ "

o
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‘ v {0. Ml thls dcponds on 9ood eomnlcatlon botw«n producors and

.
.

sub]oct spot:!aHsts. Thls needs to bc mdc poulblc by the
8 ergnnlntlml nrucum of. the dlsum lurntng lnnttuto.
so that Smdcutors - or those respomlhlc for broadcuts'- tnd

v £

.suhjdct imlaltsti work natuully tagothcr.




Uhotlm' or not: thcu cond!tlom ca‘njlbe met nl U be very much determined_ |

by tho kind of doc!slom made by ‘those that set up and menage distance
o, . , . A . . |
Ipqming_ institutions. R -
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v . 7. NON-BROADCAST- AUDIO-VISUAL MEDIA

Tho novo to Non-lmdcnt Audlo-wsual mdla .

- - . I

Tho paper so far hn conccntntod on: broadcast modla, bocauu all th. \ A '::5‘*-;
tmlvc lnstltuttons use or plan to use either televls!on or radio or B
both. and‘bocauu ln {all lnstltutlom broadcasting seems to cause major
phrm!ng and umgmnt dlfflcult‘lu for distance lurnlng systems. It

ls qultc clear though that many distance learnlng instltutlom are

B lnc;:uslngly uslng non-bmdc'ast audio-visual media;

- s
v v oL . . . N

Thc rusons for thls are clearly stated by Or Ahmd!, the Chancellor of . '-;}};,:
tbc Free Untverslty of lran. ) . ‘, s

A - . y‘- e
".....;thegé has beer a marked redirection of interest from so-

calied 'blg media’ to 'little m;dla. 'Little media' are proving
to be as.“lf not more, effectlve than 'big mdla' ln many respects.

* ’J‘ ' ' They are less expensive and compllcated to produce and use, and thcy

ey

are educatlonally effective for many learning tasks that tndltlomll

.

have I?een ‘ascrlbed to .*big media.' LT

' (qugged by Goodenough, 1978) .

.
~

In addition, now’technolo§iéal dovelbpments, partlcu’larly in micro-

) ,procosslng. suggest that ‘the range and sophlstlcatlon of low-cost non-broadmt

'"audlo-vlsuol medla is likely to increase rapldly in the future. Not only do

h?

S

such developments ralseiplannlng and management issues In their own rlght. IL ut@

they tlso have lmplications for the use of broadcastlng in dlstancc lurnlng

o
.

oo systm. o

. Lo o

Audlo-Cas‘s’éttes‘ B 71‘
/: e ol - ‘ "“-' o

Audlo-cnutm Mvc proved to be the major "new' development in tcacnlng ’
= "““ “ t"‘ Mﬂyuﬂ\msfty. In 197'0 t!nre were only one: or two cdurses
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uslng audlo-cauettes. ey 1981. the Unlversity wlll be offering 196 hours

of cessette mterlal. equlvalent in playing tlme to 588 radlo programmes. ,

Q
-,

'mere are several reasons for the growlng popularlty of audlo-cassettes -

at the Open Unlverlstvo

I

-

1. Academic staff like them. It Is easier for them to integrate

-~ cassettes as; tney design- the print mterlal, They can take a tape-
recorder, and use it as they produce’ written drafts. /Thls, gives the
academic more control in.the development of the materials than he has - :

e P ivhen using radl:'o't “Radolo scripts tend to get written separately and

have to stand "on their own." o T

.';l . »’/_,

2. E,ducatl’onaj technolonlsts like them. Cassettes have s'trong.ped‘apoglc,u

features. A cassette can be‘st‘o'pped and replayed- as many times as

necessary., A cassette allows a student to look and hear at the same

- thne, thereby allowing his attention to b« directed to speclflc aspects

<

of print or pther visual media. Cassettes can be used for the -7

development of skiils and for mastery learning.

- .' -

3. 7 Students Vike 'them. They are freed from the depengdency on set ,f
broadcast times, so that cassettes can be .used when the students want
to use them. Students can have a permanent copy. Cassette players are
so cheap that students can afford to buy one, if they do not elreadyf v :‘i'fi‘

. ,
own one. ) B . T .
. . . -
. . N i -

s

- wm L

‘h. The managememr ers them. Cassettes are easy to produce, to copy, —w.’:
'and to dlstrlbute. (They are robust enough to be malled withf S

’ correspondence texts, ;ithout speclal peckaging.) At the Open

Unlversltyl, for courses with ‘»ess than 500 students per annum, it

is cheaper to distrlbute audlo-cassettes (which the students keep), ‘

than to pay for. the equivalent amount ‘8f radio transml ssion time.
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Houovcr. oudloccassottcs are o‘glggg;ggg medium from radlo.
'fron radlo (soo Appondlx h)

;producors bolng lnvolvcd. to onsuro a good tcchnlcol rocordlngy and @

producers ncod to loorn thoso tochnlqucs as much as the ocodonlcs.

e . - ~ B R ' t

St T
4 “-o"’ t’ -

They are

»

not jusc roplocmnt. but octuolly serve dlfforont ‘teaching functions
_In p.rtlculor. they require dlfforont

productlon tochnlquos. Altbough thorc ore odvontogos in broadcast

It

good “productlon." the most offcctlvc.cossctto productlon stylo s [

.radlcolly dlfforonc from thot of o radio progrommo. ond broadcast

ls certainly thcrcfcro-o need fbrﬁtralnlng materials directed at both

acodomlcs and producers. Using 8 wldo variety of oxomplos. the Opon

_ Unlvcrslty hos doslgnod an oudlo—vlslon training pcckogo. which dlscussos

‘good and bad practlce in the dcslgn of audio-cassettes.

’

i

Video-Cassettes

'on—vldcorcasscttes. costs bccomo very high.

) individuail use in the same way as audio-cassettes.

' consldorobly.i

Where video-cassettes have been used in distance iearning lnstjéuglons. .o

chcykhcvg been popular, particuiariy in Athabssca. ﬁouovor. the main
disadvantage of vldco-cossottos is that they have to be used at local
centres. Also, ué'i large ouontlty of programmcs hos to bo dlstrlbuiod
Video-cassette productlon
also needs a d!ffcrent stylc from ‘broadcast production, but because
video cossettcs, bclng used primorlly in centres, are more ilkely to be
‘used in groups than audlo-cassettcs. there ls less scopo for intensive

On the other hond.

';‘group use of video cassettes cnablos students to draw out much more from

-

the‘progrommoa than if students were watching programmes - individually.
I f distance lcarnlng systomc can colloborate with local lnstltutlons
which olrcody own vldoo rcploy cqulpmont. costs can be kept down

Houovor. thls rcqulrcs good contacts at a local level.
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: partlcularly where tele~conferencing (connecting up several students and 3

_ Possible Future Developments

’;A. A»Aaar e lTazt s e a5 o ’.’.‘..,.z A e (;.h: ,;'3 'i [N
RS A PR

‘TBfepheh; feechlgg‘ L

1blephone teachlng is used extenslve)y in four of the twelve Institutions
ahd is prov!gg to be popular both with tutors end students. There ere.

nevertheless. stlll many problems Severa) of the tnstltutlons in the

"

study dld not have » telephone system w!desprea&“enough or rellable enough

; to be usefu’ \c.g. Tenzenla). Even where there is good national coverege,

Ilne quality is often a problem. In some countrles (e. g. Norway), it is

P'°h'b't'V3'Y O*PCH"VG because of problems of distance. It is also clesr  =°

that special skills from tutors, and discipline from students, are required,

tutor slmultaneously) is used. This again is an area where careful costing

s necessary. pertlc larly since telephone charges can essily be "lost" In s

other budgets, but nevertheless contribute a resl cost to the institute. N

Several new developments also offer cons!dereble potential for distance

learning. Cyclops, an Open University lnventlon. allows for visual as well es B

aural slgnals to be transmitted through the telephone system, or recorded
on to (stereo) .audio cassettes. The sound and vision can be displayed through
a. standard television set. Vlewdete allows access to unlimited information '

through connect!ng the telephone and a television set. It also offers the

-~
t

Implications for Research and Training . Coe

. .

.These developments have considerable Implications for planning and

mqhageqent in distance learning institutions.

L ‘.

With the range of media rapldly lncreasing, how do distance learning

!nstltyt!ons declde whether or not to make certain média available? In most

cues, this ullf requlre careful pre-,a‘n,7ysls of the costs and of the teachlng

.t -

e e e,

" possibility of home-based. computer aidéd instruction. T

ol

\

C ]
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and adnlnlstratlva Iupllcatlons. it wtll raqulro aééﬁsuons about °

,lnvostuaqp In hardwara or copylng faf!lltlos. or whether or not to

"uaa oxtarnal sarvlcas.

‘pllotlng and pro-tastlng on soloctad courses.

it wlll roqulra some axport advise, and probably

In most instances, new

media will require the co-operation of ragional and local staff.

Proper consultation is essential.’

if 3 oiatapca learning institute Is to keep op with na&wdavolopmants in -

technology, it seems that at least five minimum requirements have to be . *

met:

b.

C.

_ be, and to design pilot and evaluatlvo studies.

-~lndapondant of broadcastlng raqulramants, with its own budgoc.

4 .

v
5

lnjhouso rosaafcﬁ and dovolopment-aggortl;a. It haa to be somoono'a
Job to keep abreast of new davélopmaﬁts to see what the teaching
potcntlal is llka]y.to.ﬂo,;hoa such a development would fit In to Ql
the existing system, what the llkaly costs and Impiications-will
That person, or

group of people, must have olthay‘executlvo authorlty. or direct

access to those that do. .

Development money. It helps to promote &cvalopment lfotﬁere is money .
not already committed to on-going teaching programmes which can be

set. aside for trylng out new ﬁadla. on pilot courses.

~

Non-broadoast audio-visual technical service. There has to be some

fac&llty lndependent or free from the demands of rogylar broadcast

and print productloa, or with spare capac!ty. which can’ produce and -

‘\__ -

copy programme materlal for non-broadcast audlo-vlsual medla -a smart:

N

televls?on studio, a sound recording studlo. photographic faclllty, and

video and audio copying facilitles, This nlght pe located and oven

o swon

staffed By 8 broadcast production unit, but it needs to be

ey
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4. ultahlcmw \’%'*':t}‘ucth»rc" for h"c‘hcl'slon-v'mklng. Someone, or some.
-Lcomlttoo. hn to lun mr to ¢ecide at some polnt that the new
dov«lomnt,lf wltobu. wlll bocm part of the general tuchlng
'systu and eo provldo odoquatc resources to aliow this to hoppon
IOnco s docls!on of this klnd hes been udo. some dcpcrtunt or

| group has to be nspomlblc for produclng or organising such a
urvlcq, for dlunlmtlon. ‘and for tralnlng scademics and tutors
~in Its uu. otc. ' '

1
¢ . . b

e. Job flexibility. Who will "produce" the new media? These new

“toclmologlcal dcvclopnnts mko it all the more important to train

mltl-ndla cducatloml cmlcaton. Soms would argue that '
bmdcutlng is .lrudy ovor-profculomllud. One of the real
advantogos of non-broodcnt audlo-vlsuol ndla ls the control wbjcct-«

spoclallsts can have over. tho production of mturtals. Howovor.

even these new medis require skills in com\mlcatlon as well as

' subject oxpdrtlio. - Where broadcasters are a'i ready closely >
lntogntud ‘with, an lmtltuﬂoﬂ = such as the Open Unlvonlty - lt .
__Hmy be posslblc for pooplo tnlmd as broadcntcn to be furthcr
= tnlmd in thc use ef non-hmdcut audlo-visual media. Where '
broadcntm are complotcly uparato. homvcr. the role of the .
lntcmal cducatloml tochnologlst becomes increasingly lmportant. /

- it is uiuch“usicr for tiis pmon to takc on the roie of 3 muiu- .
mdlo comnlmor. bocauu hc or she has ro pcrtlcular grlor |

K R

coml ttmt to ang-acé{m. g

lnrn#ng lmtltotlom ln dcvclop!ng countrlu. ‘ Non-broadcast audlo-vtsual
ﬂ‘l":t"z‘:

s ant

; AﬂM‘“Iimnlm:ﬂIﬂmnhmhmmk thay can be%__
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doslgnod ln-houso. wlthoat bolng dopondont on othor agcnclos or

alnlstrlos. ond thoy ey turn out to bc very much phoapor than
X ‘bnqldcastlng. uoucvor.‘tporq are four,pnrtlcular disadvantages:

l

. . - [ s

a. Ncw dov.lopnnnts. portlcularly thosn hcavlly dependent on

nlcno-procossbr technology, are likely to be. dovolopcd and

(at least tultltlly)lnnufacturod in dcvclopod countries.
There ulll thoroforo probnbly be noavy luport taxos on the
s goqd Uhat is choap in Japan. Europo and North America will :
not nccossarlly be choap ln Paklstan. Costa Rlca or Naurﬁtlus. . o
o Fbr lnstanco. while an audlo-cassotto mlchlno can now be bought .
' in Brltaln for as llttlo as US $25, the cost in Paklstan ls ‘
us 3120. -due to import dutlos. Thus Individual ownorshlp .
of audlo cassette machines is wldosprcad in dovolopo& countrlos.'
———and very Timited In undor-develope¢ countrlos. ‘
b. Vlth the rapld dovelop&.nz in mléro-procossor tochnology} .
i{ ‘;’ o distonce iearning Instltutlons in doveloplng countries need
.- - to be wal!-lnformcd It is easy to mukc cost}y lnvostmcnt
’ mlstakos ln thls flold. There is need to qharo knowledge and-
experlonco lq this flcld. partlcularly:ggéggig digtance leirnlnﬁ (

institutions in.developing countries.

-~

1 L st
B

c.  There niay possibly be greater, fnltla)/user resistance to new

devolopmnnts in developlng countrles. Lgsoth6 reported students’ i
‘ $
. use °f '"d'dﬁca!sottos as being. half-hoartod. .There is certainly

llkcly to bc less famlllarlty with new tachnotogy in dovclopcd

‘ countrlos. a1though tbls lnltlal roslstancc mey quickly

: . e, e I d'%l’n
o oS
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,_d, mwu weh oqulmt will. not be md so generally by
lndlvlduﬂs " rodlo (and poss ibly uuvlslm). it will require
pmlslon ln local contns. thcuby lm:nulng costs to the.
tnst!tutlon. lncmﬂng the di fﬂcultm of maintenance and
ucurtty. and puttlng wore prossurc on studmts to attend

lou! eontrn. s

} °

]

’ itis cliar thon thit new developments in noh-bmdcnf ‘wdlo-vlsul
A /f‘ ndla ulll mod to btpartlccloriy carcfully cmlmd in distance lnmlug
‘ tnstltuttom. ‘Here the n«d for training and rosurch is vory clear.

-t

m oducat%oml ond mt advouugos and disadvantages, the pnctlcal

fus!blllty. and the administrative and organisational requirements of
' . ) v . o
non-broadcast audio-visual media all need to be explored by all distance

learning lustJtutlons; but particularly by those in developing countries. -
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At one otago. it uas thought- that this topic would not be worth

.Hooavar, it became aoparoot during the workshop that planners and

- that the literature on the cost-effectiveness of edu-ational media Cant

of the mlcro-oconomlcs of distanco learning systems, i.e. how thoy could

‘ldoologlos rogardlng costs, is a proety meaningless exercise. Socondly. :

A o e o £ P

!!1 Ulscuaa Costs? , ' - ' L
Comparing costs between differant

dlacuulng. for sovoral rsasons.

institutions in widely different ooooomic systoms; with dlfforfno

thoro lo a,n extensive l!toraturo on the costs of educational madla (see
for lnstanco Jamison ot al, 1978; special issue of Instructional Sclonco,
Vol. &, No. 3/4). . Thirdly, there appeared to be very 1ittle in common -

?otwoan the Institutions in the way audlo-vlsual madla were costed,

~

managors of distance loarnlng institytions were very much concornod with

the issue of tho costs of audio-visual modia. They were part!cularly

~

concornad at ‘the difficulty of making realistic estimates of the ''real"

costs. of audio-visual media (partlculorly‘broadcas&lng). i.o. monies that
came directly out of their budget, or monies spent on audio-visual media

that might be Spent in othor wmys. They were particularly concerned at

4

the lack of a roherent method of assigning costs between different -

~

activities for which the institution was responsible.

It was pointed out

Mo

tended to be pitched at a macro-economic level. What planners and

managbrs‘withtn a dlstanéa-sistom required was a better undorstan&lng

handle mos t offx vely and most accountably their own internal budgets.i

and in particular how to know whether or not they were getting value for the .

money their institution was spending on audio-visual media.

—
&

.d’ ‘

The Methods of Costhigwlthin.tho 12 lnstitutlons

-~

ln no area is there greater varloty. Tabie 2 -(next page) ets out the basuc

foctl for tho oight lnstltutions which provided information ina comparable G

19 o L L
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© . conce rned°

4 _‘ ~ use television production facllltles free of charge, although

:A number of polnts -arise frcu Table 2. 'l'hc first is that (apart fron
et nmma'o and NURT, Polend) no lnstltutlon spent-more than a flfth B
, of ltt budgot on audlo-v!suql ndla. ‘rhroc of tho sight lnstltutlons C e
\spont less than.St of thelr budgcts on audlo—vtwal media. Socondly T
. the Open; Unlnrsity li elog,rly & very different anlml from tho rut._ :

by several orders of ngn!tudo The total budget for ETV Nlnnl“o ls

terms of costs would be NURT, Pciand, but no details were available. o >

.Lastly, the anomely of the commerciai rates charged to Aliama Iqgbal.

".7~. - . =

AN § 0°

Even allowlng for dlffcroncu In menpower and equipment costs. tho s

Op.n Unlvcnity spcnds much, nqrc on broadcasting than other lnstltut!om '

4

’)A N
oround $5.6 million, lm:ludlng currlculm dovclopmnt and print .costs.

Ao
The only other lmtltutlon 1ikely, to approach the Open Unlnnlty in_

<c

for radio _frg’nsnisslo:n s very apparent.

This table, howsver, hides tha enormous varlety in the ways in which
audlo-v!sual media are costed. Thers are bnlcally four ways in whlch <
broadcutlng can be costed, as far as a distance learnlng lmtltuto is 5

.

a. Zero cos't. th this caso. the servlce is provided fru of chargc

by the. broadcastlng organlsatlon. Not su,prlslngly, no orglnluﬂ’

received ail lts urvlces from broadcastlng organiution. cntlrcl

~ - free of charge. Only one of the clght (Athabuca) was able to =

» LS

chrltlu; and Costa Rica recelvcd frée transmlulon time.. No .

<

. fnst 'tutlon recelved free radio productlon facllltlcs, but

~ l

unr‘l (Mhobasca. Tanzonla, Lesotho and Costa Rica) received,

,fru,_ndlo transmlss[on facilitles. T «

¥ . . oLl . [

w82 '

b. Marginal Costs. In this cau. whi e ‘the full costs of a urvlcc

vt -~ ISR an . LT
FtSpmnon e dabaye N R N e Lt T P I e




B ': "'rul“ additionoi cost to the broadcasting service (materials.

N
ey . 3

foes, electricity, etc..) of provodmg the extra service. f

lhuritlus for instance, paid $l00 for each teievision Pprogramme

. i

recorded.\ UNED. Coste Rica probably is also paying marginal

costs‘ Everymln‘s puts some of nts programmes out to tender

‘a .,

to various production oomptnies so it js possible in some cases

&
that only merginal costs (for the production company) were quotede

in ordor to obtain the work. The Open University pays marginal

costs for television and radio transmissuons.,

N TR AT S A U . s
RN

;‘:c.i FuilAcosts. Hhere‘payment is made to a broadcasting organisation,
- Aii_ costs might inciude at least a contribution to the wide range of

’

S i n servlces provided within 3 broadcasting organisaticn, such as

4

. copyrlght, iegal services, access™to film or sound archives, etc..

“and will aimost certainly include the overheads invoived in

providing production faciiities (staff costs, equipment costs,
::;;{‘ studio facilities,"ent etc. ) Allama lqbai (for teievision) NFU

Norway, and the Open University are paylng full costs to their

. . - B

broadcastingqorganisetions. Alternatively, an institution will

» ot

13 a~be responsibie for its own production (and sometimes distribution).

< 1

and wili have to cover the full costs from its overall budget.

- -s-n‘._—‘
P ™

ETV ﬁﬁranhlb uas in this position for both television production

' ‘W" vt U‘c‘(
PRV YE R R

_and transmission, and Aiiama iqbal Athabasca, Everyman'’ s,Tanzania,,';

.Y .

B ._,,, -
N TN

aneresotho were in thls pcsitnon reqarding radio production.

A - .

.\»

‘~station operates on pureiy commercici
y 2t thy widl. ha;,;

-Qmm
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“*y j’ The only Instltutton of the twclve in this unfortunatq position
ls Allama lqhal regardlng radto transmf'suon.

There ‘seems to be no apparent underlylng reason for.these/wide variations

in costlng practtce. Each -case eppears to be a result of| very local

[ “

clrcumetances. Part of the varlatlon is obvnously due to the relatlonshnp S

. ulth the local broadcastlng organlsation. However, ¢ mercial statlons
bty '

can be just as "generous" as state broadcastang organisa lons. Thus in some

uays distance learnlng lnstltutlons are dependent on other’ agencles, such

L

’- R

. as the broadcastlng organlsatlon, for determining their udgets. howeuer,i:“
| ln sene cases. the broadcasting budgets are more vnslbt and "known'*, ;
wlthln an institution (because.of the relatlonshlp wit an external,
broadcasting orgerlsatlon) than other - budgets. For lnftance, costs of

tei:phohe’

teachlng can be more easlly "hudden" under other headungs.

e

P Part of the problem ls clearly the difficulty of knowﬁng what ta count
: ) %e*‘- S
. as a cost For lnstance, the Open Unl&erssty i's sup sed to pay the full

s

. ~

costs of broadcastung. Around 802 of its budget to the BBC can be

0

classifi d as “overheads“ or flxed costs - costs whic must be paid,

-~ .

o lrrespecflve of how many programmes are made. This s.because staff have i
P ° been re?rulted and facilitles provlded spectally fo the Open Unlversity s 4}*

operatl%ns. Once thls kind of arrangement is entered nnto, the ) ', 1 f?
Af. Unlverslty s room fro manoeuvre is lim-ted wlth zearly 80% of ‘the budgct (
o | &
. tled up ulth flxed costs, reducing production levels will not lead to ;ég
o

- much ln the way of savlngs, and will in fact -substantially increase the

aVerage unit costs of those programmes that are p oduced , figwi;?

7. f ’ » N - , . ©

ﬂcwever, the Open Unlversity ls unlque among the twelve organisations in
terms of the size of lts output and the slze of its budget devoted to

' -5,' chadcestlng., Uhere dlstance learnlng lnstitutlons are. requiring a

- snliler 6utput. uhich can he met From any spare capactty or from a




% Ve KR
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-

to pay for seryices:on the basis of full costs.

In practice though, particularly where there are monopoly arrangements,

B
oot ~

distance learning institutions are very much dependent on the good-wlll .

of the broadcasting organlsatlons in obtalnlng production or transmission

-

facilities, and therefore have little influence in determining the basis

of costing. it is therefore important, particularly for. those plannlng

- ,
o

new distance learnlng institutlons, to be aware of the wide variety

@

‘o of'possible costing arrangements, so that in negotiations with
i ‘ [] . “‘ ) M ) L =
broadcasting organisations, an arrangemeht appropriate to the particular.
. ~ 1 S -

situation,can be agreed;' There is clearly more than one example where

a dlstance!?earning institution is paying'through the nose for its -
= . ' 8 ‘ % | . ]

broadcasting facilities. It is equally clear that one or two distance

. ¢

learning institutions are getting a very good deal indeed.

S,

Final v, while there are numerous case-studies which provide a glohal

analysls of the costs of individual distance learning systems, there are

-~

vir;ually no studies which attenpt to provide managers wcthin institutlons
L <

with: 'costing models based on monies Nhlch are within their powers to move

R L

from one area of activity to another. For instance, it is no help to an

internal manager, to be provided with a cost model which teirs him that -
broadcast transmission costs $x million; when the service is provlded

free to his institution. Simclarly it is nogood telling a distance

i ’

fearning institution that it-can save £x million by reducing production

levels when 802 of the costs are fixed.

1

. ’

Hhat managers would 1ike to know ls how much it would cost (or seve) to

drstribute a certain number of programmes on cassettes rather than make

’ . ~

radio programmes and what the ef fect would be ¢ the number of students’

/i
. likely to use them, and thelr relative educational effectiveness. In

i

other words, whet are the relatlve costs'and educatiopal advantages of

+
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. 9. FEEDBACK, INSTITUTIONAL RESEARCH AND EVALUATION

% o -
M4 .

' The dse of Feedbackiin'the Nine lnstitutions

t

The terms}"feedback " "institutionai research" and "evaluation" are used

in this section ‘in three specific and different senses. Feedback refers i“v”

C oy

to information fed back from students and tutors about the teaching
materiais, or- the teaching system in generai it mnght be informal, .

through meeting students, or it may be ‘more organiscd, such as irformation fé

collected. by questionnaire from a representative sampie of students.

A
~

Institutional research is concérned with a wide range of systematic

attempts to find out how to imprqove distance teaching within the
institution. Systematic (as distinct frdﬁ?informai) feedback is
important for institutional research, but institutional resrarch is

concerned with other aspects as well, such as possibie new deveiopments

or the identification of more generai principles, which might be appiied to

.

-new course design. In other words, it attempts to be more scientific. '3,h
Evaluation refers to any attempt to pasé judgement on the quality of "{

-

materials or on policy and management decisions, or on administrative ‘}'m

proceoures. Thus sendin§ out materials for comment by external assessors ff?

4 A3

wouid consti tute. evaiuation° but not necessaruiy institucional

‘research. Viewing and Iistening figkres wouid constitute feedback and

2

insti tutional research‘ but not necessarily evaiuation; uniess.some-

conciusions were drawn about the programnes. as a resuit Taiking'to a

L3 & !
students at a party might be feedback  but it would not be institutionai

research nor need it be evaiuation. T

s . el
5 o

° Feedback is the eyes and ears of management. it is generaiiy recognised”'-f

in distance iearning institutions that feedback needs to be systematicaiiy

¢

o"ganised (in uhich case it becomes part of institutionai research),

heceuse there is iittle or no direct contact betw:en course designers 87
o7 LS
lnd centraicnlnagers on thm one hand; and studenis and tutors on the otherne

}be&u‘%mw i A e e i B T e e s et g s Phead m PP e wa L
o~




Although thg’;ﬂportanoe of systematic feedback is recogn}sed,fow of the .
twelve institutions have organised to any extent regular systematlc
‘foedback speciflcolly on the audlo-vlsual components, and hardly any

has. a programme of institutional research in this area.

L
’ ~ © -

1t is not surprising, perhaps, that the major‘institutional research activity g

is at the Goen Unlversity, Vlth an annual b!ll froin the BBC cf £7.5 mlllion B

" (U.S $17.5 million) for broadcasting alone, lt is*not difficult to justify

I

further expeno.ture on a “core" group of four full time researchers concerne‘

.
e,

sotely qith lnsqltutional ‘research into audio-visuval media. vThe value of

such work, however, for the planﬁing and management of.audio-visual'media can .

be seen from tbe work of this group. ‘

* At the end of each academic year, the group carries out a student survey

L4

. of all new courses (or courses where major changes in broadcasting have occured

"' The survey collects information about viewing and listening figures, students'

o

use of other media, students' ratings of the helpfulness of different medla,?

-

- and student access to media. The survey data are used for several purposes:

.
.

3 f
Y ' d

1. to measure the effect of broadcast policy decisions (such as the
~

.

removal of repeats); \

2. to identify the quality of transmission_times, for negotiations withf

.. the BBC over air time;
i B . )

'3. to ldentlfy subject areas where broadcasting’ "has provod itself

o

to be consistently useful - or consistently of low value - in

order to help the Unlvers!ty s Broadcast Sub -Committee to decide

* on the number of programmes to be allocated to courses in

-

g dlfferent.subject areas;

Y “
. - , p .
b
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4, to help decide om-the allocation of transmission times to the various g
" courses; - v

7 -

- -

5. to provide faculties and senior BBC producers with information on

- * - .

the_ comparative reactions ‘to televislon and radio on courses in the

same faculty, from which sometumes deductions can be made about .
successful strategies for television and radio; -

AN
4 M . o, ~

: A B y A
6. to observe trends over several years in students' use of and reactions -
. : 3
: ~to different media°
Q

: ' R '
to predict likely future problems and difficulties (e.g. the ltikely

o~
.

“need for either increased transmussion times or a video-replay facllity

T

n. three or four years time) = .,

.
o

¢ 14
¢ - .

8. to provide reliable information on” the use and value of broad-

casting when providing‘EVidence to government commissions or negotia-

4

ting with Ministry of Education;

. 9. to provide.reliable empirical data on the value of broadcasting
inirelation to other media, when deciding on resource allocation

°

within the University: , - . . .

A; well as the'hroadcast survey, the group also carries out in-depth
resaarch into Individual programmes toaidentify student'learning difficulties,
the relatlyeveffectiveness of'different uses of teleyision and radio, and ways }f
‘to make certain. kinds of programming more effective. This work is done with ‘
lndlvidual producers and course teams, in/an attempt to help producers and
academlcs improye their use of broadcasting on future courses. Thi? year, as “
g t. an experiment; all courses are belng reviewed after their first year of _‘ X
'presentation. to sée whether ‘any components could be.dropped altogether, or
i uhother with some modifications the planned course  life couid be extended.

Tha rasearch group collates all the data on broadcasting on that course for

.
cDM. T
I

8

e r;vuwh :mc mf “n*cbf"aroup is. also commissioned. by the University to -=¥:

TR R Tats « MBS




Nevertheless, most of the other eleven institutions had made some efforts

' researchers, the research team obtained student féedbaék on courses In

" exisitng programmes, the results of whtch can be fed into the design

“ , - - 4 v, 4
" programme material by subject experts and/or educational technologists

before transhisslop, to ensure ‘that the material is appropriate.

. Although Athabasca's formai research programme has concentrated on a

,sqreey,of all:sipdeqtsron courses in the: first two years, contact between ..

[N R B K3 g ERE PRI ., RN
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carry out ipeclflc studies, partlcularfy with regard to evaluating or

*

bllotlng.neu media deveiopments, such as video cassettes or Cyclops.

(Al -

Such an extensive research programme specifically on audio-visual media

can only be justified when resources are used on audio-visual media on

<2
t e

the scale of the Open Unfverglty (although it may be worth notlng'that

even the OU's research team is quite small - four academic research staff).

at systematlc'eyaluatlon; Seven of the twelve institutions currently ‘ -
had sfaffﬂemployed full:tlme on.institutional research activities.
(Al'tama 1gbal, Athabasca, Everyﬁan's Haranhab, Lesotho, NFU Norway,

Open Unigerslty)t ﬁaeritius.dld Rave a full-time researcher, but this

post has now lapsed. In most of the cases where there are full-time

general and these enquifies would,lnclqde questlens on the media (such

as the suitability of the transmission times®. :

-4
© * e

Two institutiona (Allama Iqbal and Lesotho) regularly pre-tested audlo-

visual materials before transmlsslon and both claimed this led to
L3

substantial amendmenfs to the programmes. Two others (Everyman's and the

Open Unlverslty) have on occasions pre-tested audio-visual materials.v Aithoud

Jt does not use pre-testtng on a large scale, the Open Universlty research

team is committed to formatnve evaluat!on, by conducting research on

€

i

of new ceurses. Costs Rica, SUIDE, with regard to cas§ettes, Everyman's,

Ailama Igbal and the‘Open Qpiversﬂfy also have a system of’pre-vlewlng

K

@

“ % -
- *

L w



‘ “'??"‘ ( *

o -~

tutors and students is close; and because of the small scale of the
system, it is easy to get informal feedback from tutors. Al though
Haurltigs no‘lenger has a fullrtlme-evaluatlon‘person, lt'does‘obtafn
some evaluative information from fis records office and from!audlence

responses, via,quiz programmes, etc. ‘Similarly, ETV Maranh3o relies on

feedback from the monitors, and from examination results, which are .

_analysed by iﬁs'curriculum development team.

- =
.
\ o

\ - Y - '

" In a number of institutions, single "*once~of f'' studies had been carried

«
<

out. Research ccrried out' by the Polish Institute for Teacher Tralnlng,

found that NURT's materials ware extenslvely used by teachers. A detailed
t

" economic, analysis of the ETV Maranﬂ!o project has been carried out

"It cain be seen that feedback and institutional research can be extremely

Organising Feedback and Research

(Arena and others. 1977) which showed that enrolments and penformance

in the ETV system were better than for conventional schooling in the

area,at I?wer cost. An evaluation of the Epgllsh programmes for IAE,

Tanzania, found that the programmes were found \iery helpful by the .
students, but leenflfled diffichlties‘with reception and finding sultable e
times. As a result of the evaluatloﬁ. the language level was modified )
and an introduct;ry course was added. A research study c;rried out by
the Lesotho Djstance Teaching Centre found that fewer than 15% of the
target audience'weré regular llsteners. that radio was_nbt_a cost~
éffective support service for these srudents, and that there‘Las no
correiation between |istening and qct;a! progress. As a reselt. it was
recommended that pro;rammes for agriculturet book-keeping and mathematics

should be dropped'anﬂ that approaches should be made to the Rural Education

Section of the possibility of increasing non-formal proadcastlng.

L] E]

.valuable aids to planning and management, even - or especially - in

o o .91
distance learning institutions in developing countries. The separation

o




Y
‘or the.éoursp dcslgdéfs_fr;m'tha'studeﬁts. ggogr,phlcally in all
countrleg.‘and soclially and éducitionally in many, makes it essentixl
to organlse~ regular and syst;mntié feedback. For most institutions,
it Is easier to combine research on audlo-vlsua! medla with general °
course feedback Alsc, because of the wlde differences between each
dlstance Iearnlng institution and the environments in which they work.
it is essengla1 for each lnstftutloﬁ to develop its own ;ystem of
lnstltptlongf research. It would be extremely dangerous to try to
generaliie res;argh’flndlngs from one or even several distance learning

L)

. institutions to others working in a unique way ina unique’environment.

Althngh a majority of instltutlgn; have thelroown resgar;h and evaluqtloh
stafﬁ. they are few in number, isolated frbm'the workiof similar peoplg

in other'inétitutloné. and are working in a very new field, often with a
good deal of suspicion and hostllify from acqgemics within thelr own
institution. Internal on-going evaluative re;esrch within a* complex
organisation is very &lfferent from the large-scale, extgrnal evalhat!ops
often carried out by internattonal or aid aéencies. It reaulros different

skills, and a different organisational framework.
. " 4
© Several of the institutions also reported difficulties in ensuring that

“evalhatlre'research was carried out, or once established continued. This
was particularly difficult in developlng countries. Maurlt}us had found
lt difficult to find the right kind of person to replace the evaluazor

_ who leff. ‘Contracted evaluator; from Universities or from overseas worem
et 00 expensive and did not usually undersr?nd the problems. They also
- tended éo work on too §hort a-time sé;le to follgw through the fln&iqgs ’
into action, in tErm; Qf:improved programmlng and policy dedlsloﬁs.
Under flnahclaf breéruré. evaluatlon'often disappears, "and none of the
lnstitutions (not/;ven the Open Unlversrty) had been able to provide ‘
:adoquato resourfés to allow evaluatlve research to lnvestigate the Impact,"?

. of: audlowvisuailnodla on loarnlng and on knowlcdgc galns.
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Inctications for Training and Research

:Jnere s2em to be two clear training needs and one ciear research need
in this area. One training need is for planners and managers in distance
learning systems (and perhaps for those responsible for the budgets of
such institutions). They need to be aware of the necessity to provide
_adequate resources and manpower for systematic Institutional research
actibities, to be aware of the organisational structure required for
~ " such research to be effective, to be aware of the impiication: of -
evaiuative‘research for the system of eourse Hesign‘and management within

the Tnstjtutjon, to, be aware of the various ways -in which evaluative.

reséarch could be erganised, so that an appropriate.nodei,is adepted,

-~

and above all to be aware, by way of examples from existing -distance
learning institutions, of the benefits that systematic evaluative research

can bring.

The second training need is for evaluative researchers themselves. New

) re;earchers reqyire training in the methods and implications of on-going.
internal institutional research. Above all, there is a great n. .. for an
interchange of ideas between existing evaluative researchers working in

'the various distance learning institutions, about methods of conducting

v -

and organusing institutional research SO that resuits can be made more
relevant to improving course design and administration, and research ’
carried out in such a way that the resu'ts wiil be acted on by academic

and administrative sta%f. Their isolation needs to be broken down.

The research need is to explore the possibilities of identifying more .

useful models of institutional research in the area of_audio-vishal media,
somewhere between the specialised, full-time research group at the Open .
University,(which I's ciearlyxgn?ppropriate to smaller distance Iearning'
institutions),‘and the lack of a coherent programme for identifying ways

f v

. of improving or-developing the use of audio-visual media found. in a

fnunbirf§f,tn¢;ii§iierginstithtibnsg There are indications that one or




7 , . | Y . .
- - two of the smaller dlstancq learning institutions may have found such a’

.o - - ~

N

. wodel, but more information Is really needed. ,
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10, TRAINING AND RESEARCH NEEDS ‘ s

gy

”~
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Spoclflc areas of traln'ny and rosoarch needs have been spelled out in

the provlous,sectlons. lt is left, to IIEP to dscide whether or not e

b e

gdqoral cisg has been nade for takfngélnto conslderation fhe.piannlng

" and @anager;ng of qudlo-;ésaal media in distance learning systems when

drauing up it; future work programme. it is also left to plaﬁrors and
nnnagets in Individual distanco learning institutions to decide whether
or not they ought to enqage in greater activlty in tralﬁﬁng in this

?

- area, The alm of th!s ‘ection ls to examlne how best to provldo tralning

e

] and research&jgﬁxhls—arva,'jf l; ls decided that it Is necessary.,

S - v . : i

= N S o 95
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lFlrst, it seems clear that there are two distinct kinds of target groups.
Tpo,f!rst.are e&bcatlonel planners and maragcrs, ﬁrﬁfstry‘of Education
administrators, -and broadcasting staff, who will come across distance

! Ae‘duucatrlon in’ the course of their work, but who will not e working within - ! '
. distance learning institutions. Such people may be responsible for )

iﬁltlailng; §ertlng-uﬁ,‘coflaboratlnb with, or implementing new d[stirce

learnlrg institutions, ér; lncrepslngly, will be responsible for

budgetary allocatlons, discussions regard'ng prlorltles, overall monltcrlng,

>

- and ‘day- o-day collaboratlon.

e ! _
The second group are the planners and managers gggglg distance learning
lnstltutlons, those responsible for the operatlon and devclopmont of ) \
distance learnlng lnstltutlons. It must be remembered that theso people <§
havi“learned thelr trade the hard way, by expcrlence: Few $O - far have ‘
boon tralned to do thls work. Tndood, many of those responsible for
“ declslqn-muklng ln this arog were prcv1ous!y "tradltlonal“ academics,

"with llttle ldalnlstratlvc.tralnlng or cxperlence, and even less knowledge

of oudlo-v!sual n.d!a (uhich uuy 50 one reason “why they are not used more
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There is much to be salé. if training programmes are to be run, for ° LT

ensuring that educational planners at a Ministry levél. broadcasters,

oducatlonol technologists, and planncrs and managers within dIStango

)

laarnlng lnstltutlons ‘are brought together for joint tralnlng. Howovcr.

~— —a -

1t will be helpful at this stago to keep these two groups separato ln

dlscusslng traln?ng and research needs. : . ’ .

( ' " R

 Educational Planners and Broadcast Nanaggﬁ; - .

N . '

The mein alm of_any training prog&amme for this g!oub would be to .

learnlng institutions. " Thls can be hlghlighted by the story (no doubt
/ * e
apocryphal) that one distance learnlng instltution each yoar has lts

bulldlng plans querled by the Ministry’ s archltectural dopartm.nt!bocause

the d.l.b.-has omitted to }udlcate where its lectuge theatres aré. '

e

- ®

- !/
In the area of audio-visual media, there are'certain specific festures: .

H
A

which need to be hfghl%gpted. in partlcuiar. a greater_awareness of:

S ® .
| ’
.

?

< the ‘benefits, limitations, rehuiremehts. and costs of using

broadcasting (a "de-mystification’ of the media)

N

-

N . R - €

= the wide range of possible modeis of distance learning, especially

increase their awareness of th. v~ique demands and requirements of distance a

. .
, ) R - - 3 . . e

concerning the different ways media can be produced and distributed

- . N N o
o

’ 3

- alternatives to ''straight" broadcastnng (cassettes. rldlc~vlslon

etc.,)

<

+

- the unique cost structures of d‘stance learning systems, and the

ways in whtch costs can be escimated, monitored and anlWysod . :

L]

. o - < °
~a. LIS . B 3 . Lo .
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thereby avolding tne ovei-profeeelonelisn and drganisational problems -

§'§; o ”ceueed ln distence leerning-eyeteme by tnree or four different

. profeeelons (broadcasters. edltore. educet!oneletechnologlete, grephlc '
_ designers) from different backgrounds, worklng on what should be the
same task, but in practice "pushlng" their own medium. This would
requlre a trelnlng programme which would enable such a pereon to operete

with confldence.ln all these areas. .

 tow?
Before dlicueslno now;ﬂlt-nlll,be worth examining what Is already
evelleble in the way of trainlng.' A number ot orgenlsetlone. such e;
the British Councll and the 88C ln Brltaln. already provlde trelnlng in
general or educetlonel broedcestlng technlques, (elthough the Brltleh ”
Council course Ie now closing down) These courses- are concerned

™~ - .
prlmerlly wlth broedceet production end englneerlng. The Asian

- _lnstltute for Broedcestlng Development ln Kuala Lumper. Heleyele.

-

provldes courses for menegers and edmlnlstrators in broedcestlng.. he'

~

‘Unlverslty of London lnstltute of Educatlon, in conjunctlon with the
'Internatlonal Extenslon College, provides a course on administration
and writing for distance edqc;tlon. The Open Unlverelty. through its
Centre\for<:nternetfonel co-operetion and Servlcee used te run courses on

d!stance educetlon, but thls centre ..as now closed down. UNESCO and

other natlonal atd agencles frequently send foreign consultents to

o

‘developlng countrles setting up distance lsarnlng systems, and the
. Open Unlversity occeslonal}y allows etaff (in leave tlme) to vlelt
7other distance leerning lnstltut]ons. or to receive steff from other
A%~dlstence learning lnstltutlons on. ettechment, prov!ded there are np
coet lmpllcet!one for the Open Unlvers!ty. One or two unlvereltlee

\ o
,(euch as unlverelty of Heesechueetts, and the Unlverslty of VIsconeln) R

‘!ncmdu_cmnent_mmﬂmmngme _aducation in their post-graduate . e




- within genorol educational plannlng courses would now seem to be ossontlal
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- tho lmportonco of structurol doclslons regarding ¢he rolotlonshlp
botuoen subject spoclol!sts. modlh producors, oducatlonal o %13¥<
,~tochnologlsts. and ovoluotton staff s o C fé
!‘ the nood to mj?g speclal -provision for in-house evaluative
.:"reloorch. ’ Y | | Lo ‘ ?
lt would soem that, glven the wldosproad and growlng use of dlstanco

oducatlon throughout the Nor.d a component on dlstanco oducatlon

"“'oc,"

ln addltlon. there moy need to be a "special option' or spocflc courses

1

on dlstance educatlon. i whlch thore would need to be a section spoclflcally~

on the plannlng and mlnagement of audto-vlsucl media. . -

.
-

Plannofs and Hanage s within- Dlstanco Learning lnstltutlons

- i
/ 23

A spoclflc course on dlstance education would be shorod by gonoral o

oducotlonal plannors and by planners and monagers within dlstanco h 77.

s_but in more depth. In addltlon. tt/pe would need to be more omphosls

loornlng lnstitut1ons. A section or optlon concornsd with audlo-vlsual

>

media mlght concontrate on vory stmllar aress to the onos outllnod above.

on whot speclflc teaching functlons dlfferent medla should be usod for

ln dlfforent kinds of lnstltutlon.

~ . *

_:jgngghed- !nstructional Dos g rs?

A moro radlcal proposal put foruord’at the uorkshop was that there wos

0 ﬁood to creato 8 now sort of pnofosslonol communlcator in distance .
oducitlon blo to help objoctlvoly and sonslbly the content spoclallst

to COIlHn'CCtCih‘S uossagc through s Vhrlct! of nodla (broadcast radlo/

,,,,,,




S Mm_eesesejnstjtutlons cucrently aveLlableL__ee_

.

AA i Toxt Provided by ERIC

i),‘k;v’;m;trelnlng meterlals more sultable for other distance leern!nn.lnstltutes._se‘-

‘ Uhat s clearly reqtlred ls some provision whlch wlll enable the verlous )

"progremme There is a Steerlng Group for an lnternatlonal lnstltute

of Dlstence Educetlon. conslstlng of the heaas of 16 dlstence learnlng ‘. '-
lnstltutlons, whlch has tried to relse money for an lnternatlonal
orgenlsatlon. So far nt hes maneged. through members subscrlptlons.

to set. up a documentation centre on. dlstance .learning, staffed by a
resources afflcer. but the future of the Institute still looks very
un_certeln.l Lastly. there have been several lnternatiqnel conferenoes

and workshops in- dlstance educatlon or aspect; of distance educetlon. i
such as the Conference on the Educatlon of Adults at a Dlstence held

o N the Open Unlverslty n 1979. ‘and two conferences on the evaluation

of educetlonel -media,one at ‘the Open University ln 1976 and one in

india in 1980. .1I1EP 'also organlsed a workshop on the trelnlng and
research needs for evoluatlon ln educational nsdle in the U, s. A. in

1980. None of the workshop partlclpents though was aware of any coherent

¢ . =

course on' the planning and management of media ln dlstence leernlng

——— e e o

relevant people to come together on a more systematlc basls to exchange
knowledge and experience, and perhaps create "modules" or sectlons for -
a course. and case studies. This would’ probably need to be done through
an lnternatlonal agenoy, such as |1EP, working In conjunction perheps
with the Steering Committee for an International Institute for Distance
Educatlén and relevant aid agencles. What would be pertlcularly useful
would be ‘the creatnon of modular materlals which could be used locelly

or reglonelly in workshops or self-study sltuatlons, supported by one or

two eonsultants. The Open Unlverslty alreedy has some treln!ng meterlels

[+
12

of this kind, melnly for lnternel trelnlng purposes, besed on Open

‘Unlverslty exp‘rlgnc.. 'l’hese could form a; model for_the creatlon of 99

e \
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. Ain a realistic worklng sltuatlon. and a coming together to discuss ﬁ_

Hoﬁovor it is organlsod olt is clear that thore is a need to broak
down the lsqlation of plannors,and mnnagers ln dlstanco lsarnjng
-‘lnstltutlons. By‘tholr nature, thoro are only oné or two such

lnstltutlons !n any one couhtry. ”An oxchange of ideas and personne!

' cpmmgn problems (as was dhmonstratod by this partlcu]ar oxorciso)1 Is _
Aurgebtly needed; desblte the unique features of aach institution.

" Research ' . e S

i o~

it is not.so-easy to -identify research deeds. except in two areas. One

is the colléction and analysls of various models for costlng;;he internal

Lk

actlvltles of distance learning institutions (see sectlon 8)

o

-‘ThJ'otheF concerns inter-institutional collaboration.’ Because of the
i b A « ) . N
‘high cost of créatlngddlstanco learning materials, particularly in the.

0

.audio-visual media area, much could be gained by flndlng ways to improve

lnter-lnstltutional collaboratlon in the sharing of lnformatlon and )

Iearnlng materlals, end possibly co-productlon. Research ls,raqu!red

k4

- to analyse needs in these areas and to help develop and improve

*

lnformation systems. >

~ .
» ¢ °
- .
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e T 11 CONCLUSIONS
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T 16 may e -an cxaggiratloﬂ to say there is a crisis of confidance in the

valuo of audlo-vlsual medla in the twelve organlsatlons. but thcre are
slgns that televlslon and radlo in partlcular are proving to be of less .
> slgnlflcance ln the teaching sys*ems or more dlfflcult to use successfully _

,,than.was orlglnally expectqd. Athabasca reported:

—,;”" . . "ln the early days media secqu modern, sexy and a »good thlng N

“for an lnnovatlve lnstltutlon..........unless help comes soon

our: use of (televlslon) wlll elther die out or bocome strictly - .

T Co ,publlc service' in style."

Frankly, radlo at the Open Unlvorslty plays-a very minor role in the
teachlng systcem (see Bates, l979, for a dlscusslon of the reasons for
thls), and glven the costs, &ho value of televlslon has been varlablc,

to say the least. ln most of the lnstututlons in the study, despite

thelr belng choscn speclflcally because of thelr use of audlo-vlsual

. .
o7 LR

'medla, print has proved to be the/ﬁsln medium of- lnstructlon. Where the -

~_use of audioevisuql media seems to be increasing is in_non-brobdcast . ;-

audlo-vlsqal media. o

Y

The down-grading of the role of broadcast media could be auq to one of ¢ ! i

two reisons; lt'could‘be that the lnherent nature of 5}oadcastlng makes

it dlfflcult .to use effectlvely ln distance learning systoms. No matter Le?
what one trles, broadcastlng cannot be made to. work adequately in distance
%{j3" B 'learnlng‘systems - or so many. other things have to §e changed or done o Vl‘;
: ‘.: . ‘that it ls not worth the hassle. Aﬁ iltelnatlve explanatior is ihat .

~:broldcastlng can be valuable, but stlll not enough |s roally known about

Cer N e,

) how to use or organlse it to the fullest effect.

N - 101

=;\~lt js-porhops 00 .arly ycﬁﬁto wrlto off broadcastlng. To be fair,

\\\\\
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it has not really boon tried to any grtat extont in mos dlstanco Ienrning

1nstltutlons. There is still the nijor noed to find a variog! of ways

. of reaching studonts. and thus bnoodcasting potcntially remains a

P4l

valunblo rosourco. but it does neod to be properly harnessed. There
are enough exanplos of the succossful use of‘broadcciting to encourage

a soorch for bettor ‘ways of using it in distance learning systems. How ’

can this be done? ' e .

1
. ?

b . N - . 4 . N R . . e
- N N M B - - " - P

1. The crucial issue still seems to be how to enable academics and . -
; subject specla!ists who have been largely educatad themselves
3 \g ohroogh print and face-to-face tuition to understant the
necoss!tx and the ggtentia of audio-visual media. This”sonms

. o, .. to be a mojor task for plannors and mnnagers.

v

N -

. 2, Another chailenge.ﬂ{jnunagers,and planners within the distance

2

Iearning insi!totions is tho rapid developnent of new .

L %tgcnnologles and their lmpaot on broadcasting. Training in

how to cope with this major_dévelopment is essontigf.
‘ . ., i . - ' ’

o
Al .
L) * a

3. Lastly. lt is clear that genersl educational planners aro stlll

ofton ignorant of the spocial needs of distance learning

k=

organisations. .and particularly their needs with rcgard to

audlo-visual media. Thjs does seem tc be an essential
training need.

. . > - . .
° - S
.

it e S - B T D TSP W . e ey - - - A

If the 11EP initiative can help planners and managers in just these
three areas, it will have nade a major contribution to the dobolopment
‘ . . . * I3

;,of.éis;anoi education.

R . . - v 10 .
N ‘. 4 v
’ . . ¢ , f . 3
- h - 3, - -
< . . N N * K-
. . R S .
- . . = » - .
“ M - . N v
B ¥ .y .
i3 & *




** The Planning and Hlmjgnnt-"of Audio-Visua! Media
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' Distance Learning Institutions

* APPENDICES

<

e ' 1 . Distance learning !nstltut!ons using (or planMng
e T , : to use) audio-visual media

“
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o 6 . lib!lognphy on. audlo-vlsuol mdla In Jtstancc
: . lumlng !nstltutlons - :
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., 5 Advantages and dludvantages .of var!ous str;tcglas
. for improving transmission and’ dlstrlbuﬂon of
audlo-vlsual mdh B

J o . 3 Data on use of television, radio and audlo-uuetm
et L _ - in, twelve soloctod dlstance-uam!ng Institutions

4 Appropriate tc‘achlng functions for television, radio
_and audio-cassettes in the Open University system

.




]

__—

ﬁl w&_ﬁ(ovmmw
)

.‘ 0”' i

1

. erw forul sd\ool
- systems .

-~

°

Conventions! tesching
Institutions which, as well as
onrolling internal, campus=
. based students, offer and run”
their-own distence-learning
courses for external, off-
em students. -

Independent .organisations

elther for qualificstions or -

sccreditation awarded

_ externally by publicly
recognised examination boards

, or unlversities, or on forme!

school) curriculs, for those
. outside the forme) sehool
systm. :

A uulvo. centralised st'otc

tion at all lovels |

Autonouous institutions
established solely and -
.. specifically for ‘external
- students, and- hwlng formal
responsibility for evelustion
. and mrcd!totlon

oif hrem nrqcmlutl'ons
col lsborating to provide

media courzes for studum
o mr o wide ores

v

providing distance tuttion, ..

provision for distanco educe~

betwaen them integrated, mlil-

$1%6 N6 T0 UsE)

Prlury ané icmdary’lmls

Secondary leve!

Primary leve) -
-Primary and middie lovols ‘
Setondiiry .-

Secondary (Telesecundaria)
Primery (meths only)
Prlnry ) ,

<

mc- CHAM -

University of South Aunnl.o.___kustullo

Univarsity of Zambls
_NHesortal Univ, St. Johns

. .Unjversity of Wisconsin

University of South mme
University of Legos - ]
N $ [N
-Distance Learning Centre
_ College of the Alr
* Extension Colle .o
Correspondence gurm Unlt.
Univ. of Nalrobl ,
National. Eutonslon Collogo.
CENPAE -

3

T .

Centre Nationa) de TEIE-
Enselgnement >

Allame tqul Opcn Univ.

. ‘Athabasce Univ.
Everymen's Univ.. <

Fernuniversitat
Open l)nlvcrsity
S.L. Institute of Distence

. Education (SLIDE)

Unlvers:ded !staul a Distencla”
(UNED)
Unlvcrsldod Noelonol Ablerts
() - ‘
Unlvorsldod luelonql
tducation a Distancia (UNED)
1616-univarsicf, Quebec
_North Island Col lcgo. British
Columblae
National Television md fRedio
University for Teachers (NURT)
Projected Palestine Open Unilv.
Sukhothel thammethl rat .

.-+ Uriversity of -the Air

Y L4

Gomn lmtl-tute of Distance
Edueotloﬂ (OIFF)

Norwegian Institute of Oistance

- Education (NFU)

" University of Nid-Amsrica (UMA)
START" -

“Entente de 1'Est .
Natliona) Unlv. Consortium,
n.rylmd : .

10-VISUAL MEDIA -
- M_W'.&-.L-a (examples only)
il T, . . !

-

Amerlicon Samos
€) Salvador
ivory ‘coast -
Kores (swth)
’ i
Mexico v
Nicaragus
Niger

France

Zamble .
Cenade
U.S:A.
Oceanila ~
Nigeria

Raurlitius

Knn
Uni tcd Kingdoa
Mexico o

L

n

R\

Vest Germany
yYhited Kingdom

+1d) qunh!

“Venezusls . N
Spain

Cenade )
Conada .

-

é
Palestine

. Thailand : et .

Jepan N

[

West GCermany ;

Norway
u. 0"
Sweden L
France . vy

u.s.‘.

¥ b
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'l. Educational broadcasting urvleu of neloncl or stete brooduulng crmlutlm. rof .
> Hinistrles of umtlon. unless nrvlng »rt of & broader, Integrated, nltl-nm uchlng ,

.y

T, - ; T e ‘ ’ J wA
‘ - :\‘ & o ,‘ S, s o !mm,'.l S""‘"! .
- fl , xmmg‘ N ' Ipe arning Sys (enanples only)
7. * - uon=formel, lmnrno‘. L ,Mclgu CU'QU?.|‘W'OV ('Aocro) Colombia B
.o autbnamous muliti=media school AMult Literary Canmpalgn United Kingdom
. systems alied at adults, . Mgriculturel Informetion
v schoo) leavers, or school ~ - Section: : Nepel °©
. dropeouts, but not'urovidi . Distence Teaching System Philippines
netionally —Tu- ferma Mtu NI Afye (Mclth) Tenzonis
_edusatione] quelifications. Nationsl Lizeracy Cempaign Tenzanle
. s . - ~ “institute of "Adult Educetion Yonzanie
.- ) o . Uchaguzi weko {nationa! . - R .
» . ‘ . . - election) . Tenzenia =
- " . . . Mekati we Furuha : Tenzenie
Lo ) .Mdio ferm forums \ Ghend .
R _ ‘ - Redlio farm foruss 2 indla .
k . .. - Telesewole T s lealy T
'. ) . ) ’ . . - . . : “\. - . .‘ -
o ~ e - S
No. of" lnultutlom or projocu locludod in Vigereture wrm (l.c. thosa cbovo): 85. K '
- lb. of cmtrln ylth lmtltutlm or projoeu Included in tﬁlo uudy: &0 ¢ w
N . - . C . e el
3 - . ! . N : i ““‘ . \" > :
, Other distence learning orgenisetions not considered for inclusion 1in T .
. the workshop (but - some ‘of which were ingluded Jn the lluutun seerch) o
P - . ‘ T
* N LY ‘ a~ .

system, - ' ° . “ I o
N ~ . 'c- . . ’
wlty ond educational ceble tolcvlolon channels ; companies or stetions, - '
. ¢ - - <
3, Setellite instructional_ television experiment (S.1.T.E.)., indle (o “once-off" omrlmt. bui

cround s test of the tochnology). ' ) -

~ -
o b B

—

. Onterio Educotlml Communications Authorlty (OECA) , Canade, (prlnrily an oduutlonol broad
‘orgeni utlon) . ,

. »

S. Chlldrcn'o Tclwlslon Uormv;p (cw). u.S.A. (prlmrlly o cducotloml broucutlng org.nlutl
. A » P

6. Mcy for instructional Tclwlolon (MT). y. S A (primarily an cduenlml ulcvl!lon '
orgenisation).

Q
S

7. Chicego Collage of the Air (primérily sn educetionel television orgenisetion].
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. ;7 LIST OF PARTICIPANTS IN- I1EP PARIS WORKSHOP - o
T L4 : ] - ’ . -’ . .
. . t L ) . .
S, Coee, ., .o N e . . ) ot
DrA Aumm. - , - Mr E. NTIRUKIGWA, :
(Former ‘Chancellor, i—'ru Unlvorslty Head, National Corrupond.nc. -
‘of Iran), . . oS _ lnstltutlon.
. 87, North Gate, . K Inst’itute of Adylt Education,.
- Princes Heath, o L. P.0. Box 9213 - . TN .
,LONDON M,,' v, <7 DAR ES SALAAM, Tanzania. . | .-.
- England. T o oLt “ .
Mr K. 8. D. PERERA, .
MNr Clr!os Alberto ARCE ALFARO " DIRECTOR, = ’
~ " Executive Director, . Sri Lanka lnst!tdﬁ of olstam . -
. Editorlial UNED, Unlversldad Estatal " Learning,. (SLIDEY, -, . - .
f-- 1 "a-Distancia, - . . Ministry of Education, _ R
o Ap. No. 2 de Plaza Gonules quuez.‘ . .. P.0. Box. 1537 . T
", SAN HOSE, - _ . . COLOMBO 10, <. -
Co's'ta mca. = . . Sri Lanke. . " 0 e v -
Profeuor John DANIEL, . S pr Hilary PERRATON , .
(fomerly Executive Vlce-Presldent. T International Extansron Coll.g.. ®
-Athabasca Untversity), , ' 18 Brooklands Avenue, _ :
Concordia University, - ° . CAMBRIDGE CB2 2HN, - .
1455 de Maisonneuve Blvd. West, * 7 England:
m“rREAL' . . . Cw . K av 7 J
- ,Québeec, . - - ) T M Hj. Rande,
Ga.uda. M " Director, Norsk Fjdi'nundorvlsnlng.
' _ S Vestgrensa 2; . Loa
. Mr Kel th HARRY, .. 0sLo 8, ,
=7 Resources- Off!cer. ' \ Norway. .4 ' L
¢/o International institute of - o ~ : 0
Distance: Education Steering Group. Mrs N, SEETULS!NGH‘ .t ot
The Ogén University, .. Head of Administration, - . "
© Walton Hali, ". ’ ' Mauritius College of the Alr. . e
' MILTON KEYNES, MK7 6AA;. . - o - Moka, Mauritius. : .
England ot
. o v ' Mr Avshalom SHOHAT
. Hr Iyor. Anselnio HO“N, , s Ditector of Cpurse Development,
" 'Dirgctor Generai, ’ Everyman's Unlvarslty.
or. Fundigao leanhensc de Telewsao . ' 16 Klausner Street, ° N
.7+ Educativa, s - Ramat Aviv, P.0. Box 39328,
s Rua Amnd’Vlelra da Sllva. ] TEL AVIV, israel. .
. . Sso Lufs d)e/thnnb‘lo i : )
. 'NARANHAQ;~ - : Lonsul tant - N
'B"""' - R LT "~ or Anthony BATES, h Divisi Y
: S s - ¥ Head of Instlitutional Research Divis on.
. Mr_Tony KAYE, o
., Didtance:Education Research’ }g:‘;;::‘u:fviﬂ:f:;:°"‘_' Technology,” -
" Group, , .. o
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. st OF VARIOUS STRATEGIES
FOR lmovm THE Tmsmsston AND DISTRIBUTION OF
. AUDIO-VISUAL MEDIA © - o

, ¥

s

Yhoro aro uvoul stntqln ovallablc for dealing with transmission

" -

dmmum., S

. .
4 . o
- L ..
ey, e -t N ~
N - - B »

1. Avol i : lmnti" conventional brosdcast transmission. This Is :f}"

b

. an attwt to ﬂnd altornatl\m to tbc normal tiansmission facilities of broad-

Al

a '
et

cutlng«organlntlons' '

Audio~cassettes. Aod'l'o-cnutm can be usod in two ways for distri- .
butlon. . They can bc usod to ggglmn t broadcast tnnmlsslon - in other words.

ndlo prognm 1Is tnnsnl-ttod but students can also llstcn to lt on cnsetto.@

w‘.

1f thoy miss tho progrm oF connot rmlvo the tnnsnlsslon. Al ternatlvcly. .

cn‘“ttcrcm bc uscd tb reghc. ndlo broadcnts - ln other words, tho progrms

"“*\\_.

are avallable z on clssctte. _ lf progrms ars avallabMy on cassottc. ‘
. RS
N there are also Imrtmt tmpllcatlons for prociuctlon. whlch are dlscusscd fu?fﬁi?‘“

° B

-

in SQctlon 7. ‘ Thore is also a decision’ to be made sbout whether cassettes
should bc mlled dlroctly to studcnts' homes, or be available only at locpl -
centros. It Is notmcuurlly chnpor to broadca'st nther than to use cassettu, |
nor Is lt mcosurlly cbnpor to nla cnsctm avallablo only at centros rather”
thm ‘maf ) dlrect to studcnts. Thefc arc clear pedagoglcal advantages in uslng '
casuttu t‘other thon broadcasts. whlch'also have to bc balmced ageinst the |
7 , costs. Lntly, even uhcw studcnts do net hive their own cnsette recordcrs. ol
o co;t;;?o lw. and dlstrlbutlon of cassette uchlms to studcnis, o: roquesting
studonts to purcbau mutto uchlms. my not be out of the qucstlon flnanclally.

e

co-ponl ulth tnmnlnlon costs. Thh Is an area where it ts posslblo. tndeed. 4

Te

'KC '”‘"‘W‘rf t° l’” “ﬁ'ﬂm on cost-lmnflt analyses (e.9. see Bates and Korn.
A - Lo
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© centres. Without careful plmnlng. video distribution schms cau escalate -

" local centres would shlft the emphasls for a number of institutions from home-

based to centre-bascd learnlng. There Is also the posslblllty Tt would be even

'reco'rders)care 1ikely to be-high, unless loaded on the student, and physical

- O
PR - . ~ 8 - EaN
. ’ -a—. - . .._3.
- - A - .- ® ~
. - . . PR .. -

o Vldoo-casuttu or dlscs. Cost factors n’;c vldco-cassettu or vldeo

dlscs * lchs attnctlvo altcrmtlvc for television, portlcularly !f thcre are
largc-quantltlu of programmes to bc eOplad for largo nmbcr’, of students. The
cost of cassettes or disc replay nchlms. and thqlr‘ hck of avallablllty In’ ‘

most studants' bomos. generally nnm that they can be used only in local .

costs drq@lully. aninecd carcful study before being Implmnted. There is
also a wide range of ways In wmch vldoo dlstrlbutlon schemes can be organiud. :
whlch can lnflmnu considerably their llkely use and cest. The Open Unlversity
has carried out a number of studles in thls area (see for lnstance. Gallaghcr

and Marshall, 1975. nmln. 1979; Bates, 1980; chklnson,lsao) As, however, )
more lnd mre lnstltutlom acquire video replay equlpmnt. in schools and :
local col leges, s0 the opportunlty for collabontlon increases. ‘A recent studyf;**
ln Norway (Bates. l978) lndlcated that féw communities were without 2 vldoo 1

——

rephy machlne in thelr area. At the same tlme, rellmce on video roplay at

mom dlfflcult to obtaln sultable transmlsslon tlms from bro‘dcutlng

orgdanisations If a local vldco replay scrvlce was.also avallable. \

1 -

1

]g_ght-tlme transmlsslon. This ls really a varlant of cassette dlstrlbutl 3

Recordcrs mlght be at reglomi resource centres, iocal study centres. or 1n the

students' bomes (lf audlo). Such a scheme has been suggestcd both in Norway

(for vldoo) and the Unlted Klngdom (for audlo) Th_crc are sevenl'posslble e

dlshdvanuges though of ‘such a schm eql'pment costs (l-e:- 'tlmers "idq: ]

¢ ",

dlstrlbutlon, by mll. mlght be’ more ccrtaln, or even cheaper. For home recordlng

there would be dlfflcultles fer students who wanted more than one progrm

transnlttcd on the sm nlght. unlcss they happemd to be broadcast In sequence.

Agaln. ciuful cpst-bonoﬂt malysls Is rcqulrcd, with a particulariy c&rcfui

- ‘ e -
s ' iz,
T ) . . . v N [
. . . - - . ‘e
. . ‘ . - ; ' e .
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“ Q’ ut lrltaln would hm had 8 slnllnr tolovlslon chonnol. but this proposal “for:

Satoll te. The main advantage of a satellite would bo ‘the lncroasod .

T

smount of chonnols ‘availgb sbie and the guarantee in most cases of full natlonal

. coverags. The doclslon howo Q.on ground rocoptlon facilities wiil be cruclal

Pruwbly, mt distance lurnlng\ug would be more lntorestod in d!roct

- 4

tnnululons to homes, rather than to. ngstotlons. which would tnen L

-

‘. rotronult the slgnal by conventional torrostrlal b ondcastlng or cable. Bowever.

dirsct tronsnlsslon to homu would roqulro wldosprud ownorshtp of tho right Dot

reception oqulpmnt. and thls wlll tako ) nunbor of- ynrs to htppon. Sttellltos

though do offer 2 posslble long or even mld-tem solutlon for tranmlsslon

\ Lt
(provldlng that govornmnts get the plannlng rlght) However, sateliites apnear - .-

-to offor little hclp in the short term (i,e. the next ﬂve yoars). although \\.:*

"““‘\

porhaps now is the tlm for dlstanco Ieornlng lnstltutlons to bo dlscusslng

what arrangements they wou'd prefor, and infiuencing their govotnmonts. (Thh L .

" Open University has alrudy submlttod its comohts ‘to a govornmnt dopartmnt ‘

N

studylng the feulblll y of dlrect utelllto bmdcostlng in Britain). Slmtlarly. -

d!scusslons about cablo dlstrlbutlon. or ro-englneorlng oxlstlng transmlsslon

. facllltlos to provide extra chonnels for educational purposes. might also ‘be .

by v v ¢ a * . ~.

dlscuued s , g . P e

. - ' ) ) \. * x
r - - ¥ v ) 4

Crcatton of a nattonal oducatlonal broadcastln channe 'l’halland has \

-

¢ already'doclded to bul'id & new radlo broadcast dlstrlbutlon syston to.provide 3"

channol sololy for oducatlon and devoloment broodcutlng. and thls will be used r '
by Sukhothalthmthlnt, Thalland's Open Unlverslty. as well as by a number of Y
other oducatlonal and dcvelopmnt ogonclos. Suthothtlthamthtrat 5lms to T
occupy »opproxlmate)y 50 hours 8 week out of a total of 117, on thls new channel..

Costa Rlca t)so has, or ls plannlng to. have. nattontl cultural and oducatlona’ .

a“e

broodcostlng channols both for telov!slon and rad!o. There was a strong possibll!ty g
\ -

121

=) 'Opon' chonnol frou * gonrmnt comlulon .died with a change of govormnt. o e
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nowenr. even tie provlslon of channels dcdlcated solely to oducatloml ‘ad -

cultural use docs nbt guarantn sufflclont or adoquate trammlsslon tlus for :

dlstm lumlng systm Sukhoth.lthmthlrat is In strong cmtltjloh wlth

otbor. non-foml oducltlon organlutlons for the prlm ovonlng tnnsnlssfon tlni

_Other dcve!apnent md cultural agencies can often claimlarger numbers of llstenét‘s

sor vtmrs than dlstanco iearning lnstltutlons. md pqrtlcularly in dcveloptngo

-

. countr!os. othcr ogonclcs' prlorltlos on an educattonal "snd dovolopnnt chqnml

atvght be consl_dorod .hlghor ‘than thou, of a distance learning system. . T

4
.

. The fourwltermt}ves t0 convontlonal brosdcast dlstrlbutlon cnutt;s. " 3

e

satolllto.~a dedlcated educational network, night-time broadcastlnq - all roqulrc

substaqﬂil capltal expendi ture, or transfer. costs to students. or roquirhths w

A

co-caperatlon of other agencies, or reqtn'e strong government support. «In mny

1

countries, such altornatlves are not polltlcally or economicaily feasible. Even -

- » 5

when they are.worth cons!derlng (and audio-cassette distribution seems the most:

~

practlnl). ca,refuf pro-plannlng and analysis before lmplmntatlon is osscntlal,

. as the eou of a nlstakon doclslon can be vory high lnd«d. 'l’hcro are uvorl!

R

plannlng-technlqms or prevlous studles thag can provide guldanco on thls klnd

. "““;“"\sa«o %,
) of planulng. However, lt is posslble. . s we shall see, that even if the: moncy.

q

polltlcal support, aod co-operathn are avallable. thcre may be botter solu;lons

S . than trylné\r’ find alternatlve dlstrlbutlon system. P . \ '
’« ¢ \ . 0 ’
. . . . . . , ] i

'll.‘ Removl }reput transmissions. ‘fhere are two basic reasons for
w LN S
repeatlng the sm progrm each year. . The first is to allow students to see

“or heqr the progrm twlce. Thls could provide relnforcement. allow students

to conslder polnts m‘issed on the flrst transmlsslon. or _sée or hear }mthing
. - agaln that they did nbt understand the first t!me round. The sacond Is to »allou

e studonts who miss the. ﬂrst transmission to have a second chancc of vlewlng ur

P

a

o heatlng ‘t/he programe y 1974, lt was apparent in the Opén Unlverslty that
lf productlon was to contlnue at thc same rate {around 300 progrms a yur)

. EKCz and progrms mro to have a life of six years or more, there would ovontua!ly

A Fuiitext Provided by ERIC
S
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J!O hourl e mk), 'I'ho problom was dolayod a l&ttlo by lncruslnq tho amount - P

of trlnululon t!n to 35 hours o wook by lntroduolng oarly mornlng broadcastlng. _~

lbnvor. there has boon Httlo ovonll roductlon in the level of programme N
f' 'svr‘ * A_.

product!on until very recently, and consoquently, ln the last three" yurs, there
‘has .been a smmomm m.udnr of progrunu with a repeat trans- i

V'

Y

E offoctlvomss of tolovlolon in partlcular has boon urtous!y reduced by the loss
T of ropoots (latos. 19756. G:;‘loghor. 1977; Grundin, 1980). (Radio has boon less

L of tln lon of reputs, we de not know the additional effect of studonts not be!ng ‘-' )

my studonts do not fully comprobond :bo contents of Open University programmes, . i

i,

“EKC tl'lo \lou of ] romt showlng Is llke!y to be significant In- thls rospoct. s

‘mission.  This- yur (1980) only 753 were ropeatod, ond by 1982, the flguro is

~ -

oxpoctod to bo as low as '072. .

lmtltutlonol rosmch staff ot tbo Open Unlvorslty have acguodlthat the .

offoc:od. bocauu it has boon possible to provide students wlth casuttos, and

ndlo wn not In any case ever: used by students as muoh ovgrall as 'folovlslon)

Vlowlng flguros havo dropped by up to 20! on thou courses whlch havo lost

tbolr ropoot trans&n!ulons. mth two transmlsslons at dlfferont tlms of “the mk"””

e e it W

L ooo of.,muh-h—at‘ﬁm, over 90% of students are ablo to see a

progrm Howovor, bocauu of dlfferoncos in students’ work and soclnl patterq‘s.
Jeven the ‘best slnglo time ls sultablo for only 803 of ptudonts, becauu the other
20! cannot be at hom at thoso tlmos. As more ond more progrms hiv. come into

tﬁo schedule. and as other prossurcs have forced tho n Unlvorsity to loso . \

- ‘ son of Its most sulta‘blo tlmes. pqogrms with ev single’ tnmmlssion are

hovlng to be transmlttod at times when mny studonts on cou e are unabl‘e to ~

‘ wotch. Tho BBC staff have orguod that s;udents will mko tho offort mtch‘, R
.. aven lf thc progrm is shown only onoo. 1f the prognme is relevagand e dn
voluoblo. but the v!ewing flgures in c.enoral do not suppor nt. '

. y . : e
- While wo have booh able to moasuro accuratoly the, offoct on vtowlng flgures

Y

ob!o to uatch . progrm ‘twice. Nowevor, some of our other studies show that

.'r\

T w

,yy
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leceuse they cennot be sure thet students will be eble to wetch the programmes, —

(

o

they are beeonlng reluctent to include essentlel teecnlng meterlel in the )
H y 5 *

progrenes. txcen.t in Scfence. students are not exemlned on the contents of -

~ -~

the televlslon progremes, unless there {s elther an alternative questton, or

.
: A L

the neterlel ls elso evelleble ln another - form. 5 * .

lt therefore~seems thet the loss of repeats not only erodes the streteglc

-~

- - prjnetple of accesslblllty for worklng edults. but aiso "erodes the tectlcal

3 _ prlnclple of uslng televlslon for lmportent teechlng functlons better ‘suited to

o

-~ televislon then other medle. Dropplng repeats therefore does not appéar to be

a good solutlon to the problem of ‘insufficlent trensmlsslon t!me. e

P

o i, lncreeslng heﬂquentlty of trensmlsslon times at "offjeek" hours. .

. .'o' Progremes broedcast et "off-peak’ times, such as eariy m’ornlng, before students .

5)

1

—-———'M-""go“to'uork 'or eerly evening. when L lerge proport{on of students have hot returned

home frorn work or lete at nlght. when other progremes heve flnlshed. cen be

»

useful. es a repeet feclllty. There will aiways be a mlnorlty of students who
cannot in eny case wetch or llsten at peek times, beceuse of thelr work. Students
. who nornelly cap watch or listen at ) .peak time, but unevoldably miss.a progremme.

'y_clr_ll‘ normaily be wiiling to watch or listen at an 'unsociable’ time, so long as "

-

it is_an occasional event. , ' T ' -
. - - “ B
- o ~ o i .l

dowever. even lf students ere wlll!ng to wetch or listen early ln the
nornlngs or lete at nlght. these are not good tlmes for studying. Students may

have to leave for wérk shortly after the eerly mornlng trensmlsslon. and therefore

——

are uhable to do the follow-up work, so that the programme becomes an 3soleted LT

. event. For late nlght trensmlsslons. students may be too tlred to take in the

-

prooremes, or to do the follow-up viork. e may Just be fmposslble for studen..s
i‘. ’:‘.M e to get ewey from work in time to cetch an early even!ng progreme

LD -

¢ , One elso hes to wetcn the belen;:e ‘between peak and off-peek times. |If tnere

re g_g slots ,evelleble at off-peak tlnes, even with two transmissions course

oy A y E_,h!k_‘t__.nll.m‘jd 'm«nnm&lﬂﬂdtm-.l _blamé teon sbommamiaal - ;,; o b




’ tmunlulon lt 2 good tln. . L

N I.utly. utcndlng tnnsulsslon vtln lnto unsoclablo hours could be ] bad
dul cconoulcally for the dlstonco lurnlng lmtltutioo. lf the institution is
durgod at thc nn utc as for “puk“ tlms. For Instancc. consider a course
wlth o looo studgnts. of whom 802 (800) watch at "puk" tlme. and 20% (200) watch

A . t\“:

5\“‘“*» an. 9‘off-u.k“ tlm. ‘ Thc unlt coct per vlmr is four times higher than for . 5

' t thc off-#nk tlm. Ovcr e ynr, tronsnlsslon at "off-peak’ tlms can incur’

‘ subsuntlal costs for mchlng a vory fow $tudents.

e s_ggo_nmum schodullng procsdures. lf there |5 a shortage of good ;ff

\ . tnnsulnlon tlm. tbon itls lmvlnblo that some programmes wlll be tnnsnltted
n bcttqr tlns than othors. Thl‘s is llkoly to be partlcularly true If broad-

cuts aro tnnsnlttod cvor a porlod of time in the early evening, when pooplg L é

aro roturnlng hon fron work. A dlfforonc of 10 to 15 mlnuus can make a

‘ substgntlal dlffomlu to tho numbers of le who can watch at such tlms.
‘This aum ftlut ) dcclslon has to bo m. about whlch courm should get thc

. bost or worse times. Varlous crltorla could be used. If television was uud
oqually well on all courus. one. could docldo to give the best ;lms to the ?ia
courus wlth tho largost numbors of students. uowovcr. research. at the Open, y
Un!vorslty shows uldo varlatlom botw«n courses in students' assessment of the

._: valuo of progr..ms. Sclonco courses come out comlstontly high, while
Educatlml Studlu courses con out’ comlstcnt!y low. Unfor;;t;atoly though .
thoro are uumly nny mrc students on Educationa! Studlos courm than on

. \ s
Sclwu aouru, L ~ L , - )

. The Unlvorslty‘s 'AuJio-Vlsu;‘l Hodia Rouarch Group has dovolopcd a way of

msur!ng both the quallty of each tnnmlulon time or pair of transmission

tlns (the vlwlng opportunlty scou). and the value placed by students on

B
—_— s
+

ulovmon and udlo on uch lndtvlduol course (crundln. 1979). Using this
‘ 1nfomtlon. thc Unhm'suy's Oroadcut Sub-comlttu uses the following criterfa

‘KC,-: 'at!ouung trMulou tluu BRI =128

DRI IR A AT T RN T ‘w&.&w.. llhrfn T L VL NIRRT ST 2 A > o i it
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: eourm. "ﬂn proporﬂoo of good ﬂns aliocatod to sach flculty ls

dotomlmd w tho porformcc of oxlsttng courses In that foculty ‘
‘ “ ln provlous ynuv’u ﬁsuud by vlowlng and llstonlnq flguru ¥
studont ntlngs. Tln faculty :m docldn chh course to al locatc“

oy P

»

to u&:h tramnlsslon tlu glvon to It. If thc faculty doos not wont

| to do thls. thon tho odnlnlstratlvc dcpartnnt rospomlb!o for ¥ :‘

Zur‘

LR schcdu"ng éoes !t for thuu .

-3
v OIS L -(." . . ‘
- ~
. -

ntlngs of tclwlston or rld!o in tholr ﬂrot year an rmrdod by contlnulng

to bo allocatod httor tlns. thou that do badly In their first year arc\»v

e ,
pmlshod Jn Subuquoht ynrs by rocolvlng poorer tlns. tt Is hoped that ln

thh my, a couru that rully don uu tclovlslon offoctlvoly has : rnsonab!cgé

.;,,. ﬁ

oround. wd uhl lo o substontm proportlow of progu.u are considered to bo

it »x

uthhctory. Thoro ls o fur thot as the Open !.Inivorslty loses Its. best gﬂ“
duo to pumm fm tho m, lg um not cnntually hovo onouqb good ,tlnsr‘

- ; *’x'A
I8 .

to gfvo mn m cbums » fclr chm. in any au. P ahun« !umtng'

“

B

lmtttutlon ought to try to niu tll ! ts p(bgums v.luab!o to studonu.
Sophlselaud lelu procodum thon do not solvo tho transmission

T G
N

bdt'n ;ty ’Hult !u emm tc urnln cocmu.
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7 f":declslon, .. the avoldence of s negatlve declslon.r e ls a warning about °""°“""‘9

;fﬁr d:jcourse llfe. The number of programmes to be transmltted in any year can be slmplv

'esslueted by multlplylng the flgure for the average number of programmes added to “
stoek’ eech year (elther from orlglnal production or from purchaslng) by the | -
average llfe of s course (assumlng that programmes wlll last the length of the ~ ,f
course) Thus lf a course lasts four years. and the average number of new programmes
produced end/or purchased each year is 100, then it will be necessary to transmlt :Qg
E%;~k‘ khoo programnes a year. for a new lnstltutlon. it wlll take k years to reach that o
R '*flgure. but provlded e course s then replaced wlth a new course every four years,h

~

1'and no addltlonal new courses are added, the transmission flgure will remaln

rfjl‘ 'steady at 600 programmes a year. howevar, it has taken ;he Open Unlverslty’over
?Qi%, 10 years to reach 8 ''steady state“ « in other words. ‘each year lt has added new
£ coursss to *he stock of those already exlstlng. At the same tlme. it has extended
{;r“i :the llfe of courses from an orlglnally planned four years to elght years. wlth

an average productlon load of 300 programmes a year, and an average life of elght :

years. the Unlverslty will have 2h00 programmes a year to transmlt. I eech of

‘ these had repeats. It would require 4800 slots a year. each of 25 mlnutes. Over

~r

fij.t a 32 week year. this would mean it would _require 624 hours a week transmlsslon iy

' time - or nearly 9 hours a day. seven days a week! |If courses had lasted only ‘

. four years. ‘as orlglnally planned. thls would have halved the amount of trans- '
mlsslon time requlred (to 31 hours a week - almost in line wlth the 30 hours a . ”L'%

' (week‘orlglnallylagreed in lg69) Thus. because of doubllng the course life,

‘repeats have'had to be dropped. and _production lowered (An alternatlve would be ;

¥

to replace g:ggramme ‘but not courses every four years, enabllng 300 programmes
a year to be produced, but this ohvlously doubles the cost of broadcastlng for

each course - see also page 12 for a formula cmlculatlng the optimum balance L

between course llfe5 production levels. and amount of transmlsslon time requlred

»

per week )

i
¢

“ vl. Clearlng_ghe deadwood A solution put forward by B8C staff working wlth fv
i[:R\ﬂ:m' Open Unlvsnslty ls to remove from ‘the schedules sltogether these programmes

! Y ’
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uMch au not fcund to bo usqful to studonts afttrﬂn—ﬂnﬂnf—of—pfucnnﬂon—
ot progumu are not found uuful by studonts. it s argmd. thoy stgould not tal«

‘up tln uhlch could be uud to glve roputs to courns whcro programes are
fouml to bo valuablo. o _ : ' Ut

7

T Qulto apart fron thc trleky probluu of docldlng which courses wouid lose
; tholr hfoodcost support. thls solutlon would caurs extrs dlfflcultlos because ‘
— sf tho md to mnd or rem'lte the acmonylng prlntod mterlala. if roforenco 5
. hn bun ndc to progums. ‘l’hls wou)d affoct not only course mtorlals. but

cataloguos and hand-books as well. Porhaps more crltlcally. it would also be

s wutoful use of rcsources. Part of ﬂtho economlc justlflutlon for uslng

broadcutlng ls that tho cost of progrmlng can be avcugod over the life of

] coursc. I'f the progrms are thrown my after tho flrst or second yur of ! B

presonntlon. averago un!t costs would be much hlghor. Homvor. if thlt would
: result in greater uu of _programmes on other co;:rsos. whlch wuld get roputs N

as a result, tha stratogy mlght be wortiwhile. The Opcn Unlvorslty is. comlderln
xporlnntlng wlth this stratogy. to ue if It is fuslblo. Again, howovcr— lt ?/
assums that thcre wlll always bo some courses whlch fall to use broadustlng
‘ properly IR o , = o L

B ’ 4
LAl - . N

L - . * -

R .

vl}..‘ Haldng broadustlng ggtlona . Thts is a very attnctlvo solution at

face valuc. ‘ lt doomnot cost oxtra money, since there is no need to ensure that

all studont; on. 8 courso san got thc broadcosts. it uks for broodcostlng

to bc trutod in tho nm my s otbor oxtns in the system, it is, homvor.

dangorous attltudo to take.( Thc;e are several criticisms that can be mdo-i v

of thls approach. .‘.",5 S o ' ) ' co

. v

T conparod wl th thou wbo cannot gct the progrms. if broadcasts “,

mro comldorod to play an: lnportant role.-. SIncc one of the ~

S

“ERIC - 128 » uln jmtlﬂutlm for mny dlsunco I«mlnq svttm Is th"" “

U ‘ g Y ¢ . * = > S e ” Jay-»v}i;mz.
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*crltlclud on gromfdl“ 3 'sé‘cl“l”]ﬁs“tfcou Thoae wttﬁ television - “M

USRS . [ —

B A, 1 e J‘

IR R ) uta. or. joﬁs ulth convon!ont hours. or thoso who arc ablc to

got hom fron work nrly. aro llkcly to bc already nore advantaged °

-

3

aoclally and oducatlonally o -

'f' on t"‘ °“‘"’ h"'d. it is docldod that. ‘because many ttudonts . | :
' cannot gat tha broadcasts. thay ahould not play a specla! or lmportant '

. rolo ln a couna. uhy usa ’lt at all. glvan lts “high costs‘l ! ' h

.
. . ‘* A o e Ntrn o nma e [} c
- - - - ’ - « "

v - < . \ i -,

- nklng brondcasta optlonal would encouraga the .avoidance of dlfflcult
doctslom that ought to bc nda to Inprovo the cost-affactlvancss
of the, toachlng systm._ lf broadcastlng is optlonal thore is no

! o mod to docldo axactly whpt the teaching \’olc of tclovlslon 1honld L

,;b
bc. or how mch dt ls noodod. lf it ls considered to bc opt;l.qnal
) thorc ls no nood to find out whothor or not it is being uud at sll, A
S!nco lts maln purposo is cnrlchment. any klhd of programlng cah be
Justlf!od. provldad lt ls vagualy rclatad to thc toplc of the course
- such 8 pollcy doas not taka account of the needs and psychology of vy

ced

v ,dlstanca laamrs.( !ocausa most are uorklng and studylng at the

"c. ¢

samc tlme, time. ls a proclous commodi ty. Students wlll not waste

tlme on octlvltles that are optlonal. or unnecessary for passlng

omlnatlons or galnlng crodlts.
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Thus. glvon values f6r each factor on tho right of the- oquatlon it ls,'
) ’p’o'cglblc to cllc.ul'atc_mthe weekly amount of tranmlulo/n time required.. B
iltcrqa‘t'l'n,l; if transmission time is fixed, Sut prodqctl:oc; is v‘arlabl.e, P
can be calculated as follows: ’ S

o ~

e e R

Thls needs to bo mdlflcd to a certain extcnt. if prognums are rmdc uch ‘
year, and if some prognms are tnnmlttcd outsldc the acadmlc yur. Thus;

1

if F = remade programmes,- and D = programmes to be tnnsmlfttcd in the period g

' out_sldé the noft.n.l qadgmic year period (and as before L = gverage life of

%

L4
P

such progranmes) then the production requirement is: -

IS

P"aﬁ'}ﬁ*f*(%)

r

The basic rule Is that broadcutlng organlutions. if their full

. ’ \ a0
costs are belng met, 1ike to keep P high (to maximise production rosourcu)

and T low (so as not to lntemn too much with gtmnl services). ‘l’he only

way to do thls, hovnver, Is ‘to put pressure on I., H or R to keep them iow.
. X )
However, g!von tho h!gh lnltlal costs of couru deslgn in dlstanco lum!ng

&

systm. lt pays tc run courm for as long u possibie. Conuquontly. tho

—5-

dlsunce lurnlnq lmltlutlons is usually rcluctant to shorten L. The Iongth

of progrms (H) could be shortened by five minutes or so, but thls wlll
‘bring about only a fm:tlonol ‘change, unjess programme 'G“ch is drmtlcally
shortcmd (uy to a half) Hcmvor, the cost of production for a 15 nlnutc
prognm coupuroa to a 30 ‘minute progrm would not be very different, 6

S

mts per, progrm wpuld rise comldcnbly. Furthermore, if programmes lu;

sy for smul yurs,”_tbm wou!d be dlfflculttu in using fully the tmmalui
=23 f‘é;b'vawwﬁ e @% LAY - . . Lo L s
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Thorc is anothor factor “that Ms 't0 be taken lnto consldontlon. ’ .

k4 -~

o~
-

and that lrtho gglttz of. tho tnmnlulon tlms. Thls cari also be

e

. upmnd quontttattvoly i terms of the pcrccntago of students abie to

\
NN T

nt “o‘r llstcu*at - porttcular—ueln»(xhc«vlmmq“opportunlty) An .
m vtntng opportunltv WO) can then be ulculatcd for all the
f" tnnututon ttns avallablc. Altcmttvcly. e nngo of targgt viewing

or llstontng opportun!tm can be set for different kinds of courses.

" Thus, thc targot v.lcw!ng opportunlty for fouodatlon courses, or sclonco
~ A

~ -

courus. where tclovlslon may be comlderod osuntlal, might be set at

902 of thc audlonco. uhoreu for a music course, 75% might be an acccpnblc
-t targct flguro. ulth a uln!m targbt flgure. say, of 50% for any course.

if lt was known for instance In advancc of a new course that less than . -

501 would be ablo to watch at tho tlms avallablc, this nlght ndlcally

affoct whcthcr orfnotn;o use tﬂovl;lo;\. or, !f It !s dcctdod to use lt.

uh.t its role would be. It might also help decide whether or not to ' ‘

8 g thc offer of such tlmu. for it is posslblc for a smllor total 3

am:mnt of transululon time to have a higher average than a largor amount,

bem

i thc addltloml times are all at unsociable hours. e

a [

. . R
, e &

Tln uunﬂal polnt ls that lf productlon levols lud to a drop
|n tbe nmbor of nputccl programu. or an lm:ruse in the uu of tnnmlssion'
tins at umoclablo hours. tho average viewing opportunity wlll drop (sn ii
Grundtn. 1979)‘ Comequcmtly. four factors have'to be balancod when

nogotlattng wt’th' broadcas;ting organlutlons for productlon and for

tmm\tnton tlns- G

AN v
[ A . N . PRI .
Lo b e - Caxp v s N

. = 4 Lery " R . g

o f{jh;{&b anmul Tevel of production (given a set course 1ife) (P)

P PUPAN UL, ).
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(c) em quo"ty of thc tronmhslon tine (Vo) =

) -(d) :woffoce of the balance between P, 'r. and Vo on vmtng

, o , md lhunlng figuru T : g }.f

‘w"\('
- : . J'.»u°5 .
. /_y N '-i
-’,‘7 - i

B R “**Tln lut polnt»»t‘o bo ulnn lnto comldoratlon ls the tln factor. =

P

lcpuu m ln mvod ond dmm ndc in the qmtlty or the qm!lty

N .
<,‘14\

of tranulnlon tlu, conurathnly qu!ckly. tlowovcr, it will take uvonl
yuu (l.o. the ov.ngc Hfo of\a couru}boforo changu n che Tevel of
productlou ﬂmlly affoct tho amount of progrms to be tramnlttcd.

Thus uhlh_thc Opon Unlversity Is-now nduclng quite substontlolly lts o
lcvol of tclwhlon productlon. tt will take five years (because of
counn alrudy ndo or ln thc plpcnno) bofon thls rully affects tho »

3

toul munt of prognms to bc trsnmlttod. .

— } ‘ . p i
: \\\ - “ - ¢>
lulcal ly. bocauu of the hlgh co:ts lnvolved. and bccauu of tbo

nood to uu to tbc full tho unique teachlng ebanctorlstlcs of toicvlslon

and ndlc, a prlury ala of dlstame lcarnlng institutions with,_ ngard tof,

broodcntlng should in to ensure that vlmlng and Hston!ng Tevels are -

Mgh qs poulbh. i s\tudonts are unsble or wllllj to watch or llsun,'
it dou»not ntm how profqulomlly ths programmes are ‘made, nor howwnﬂ
tbcy lnugnto wlth thc othﬂx ching mtorlals. nor'how lnportmt tholr 4

..: ,..._,E,:.X_.. "
¢. If studcnts do not watch or Hston

‘;rolo Is oduc.tiona"y on the cour

' to progrms. tm lmmtmt of m . sffort ond time Is total ly vmud. -

*,

Dhtm lum!ng lmﬂtutlom are not t ta"y dopondont on doclslom :;’

»,‘0 ~ “,"

) 'hlﬂv vhw!ng, o‘r Hsm!uy ﬂgnru. Dlstmco 1 Arnmg lmt!tutlom cln
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,v!l!lw ﬂ THE !’E Q AWIOOVISUAL MEDIA [N DISTANCE LEMNING lllSl’l‘l’UT!OOIS

] This blbl!o.rw is mot Mt to be f«lly mrchomlvo. it ls H-Itod to popers and
. . ”llatlmlu En.llth to uhlch i m ccess, when preparing this peper. l’m hibiiography concentratcs
- on papers which refer w the use of ndlo ln thou models of dhtncc lurnlng tmtltutlom repros-
.x,f ) un‘ at dn nmlnp 1 am very intcful to the lnfomtlon and Resources Unit of tho Sturlnq
. Ce-nm of the luumtlml lmtltuu of olsunu Education. Most of the references in this

o R

:: . bmlqnm con bo found In tMt unlt, loatod at m Open Univonlty. United Kinpgdom.

SR _m_ummu‘m Is orgentsed around three catdiortas:

. - ’
-

() referonces to Issues mleh could apply gon;rally to the use of media in distence lcarning

-'pnun but not boudonany {iocmc case-studies '

ey 1
. . . .

> (b) ufonneu based ,on‘auntiodln of qonrbl different distance-learning institutions '

(c) references to u\ Individusl distance. lurn!ng syum in o specific country, orgonlud

L mdor mtlml hudlvm. MHodel no, ufon to my categorisation systu.

- (‘ ;
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