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;PREFACE

, . This> is the fourth of five survey pac%({s

gathering actcurate, detailed data about instruction in communication skills in .

' These packets were designed for-language arts Lo
English teachers and all otheg'teachers engaged directly in teaching
communication skills as.well as' for théir students, the parents of their’

a single classroom or course.
Qeacbers,

. stuflents,” and their administrators.

.
[ N . 4

.

Assessmeént Surveys*

-

The 'five 'PCRP assessment surveys para
. -

Survey 1 -.ﬁitera;ure
) . Survey II - Written_ Composing
Survey III - Oral Composing
Y Survey IV - Language Proficiency
S Development
JSurVey V- Sustained Silent Reading

Before a'new curriculum is developed or an.old one revised, those 1nvolved
should have knowledge of the curremt operational curriculum at their school or
One way to obtain that knowledge is through assessment surveys which

district.

are comprehensive, but not prescriptive.

.

" PCRB—~

Response to -Literature
Oral

-,

P
llel' the critical” experiénces .of

‘e

Investigating and Mastering .
" Language Patterns. - - .
Sustajned Silent Reading ’

; These surveys must be designed in a
way that those who take the time to answer them find personal benefit it “the
activity and are. confident that the completed forms will yield accurate and

beneficial information ‘to curriculum planpners.

undeystand it*better.

expectations for student

area of: instruction,

programs and plan improvements.
3

Although the.surveys are vehicles for individual teachers to examine and
reflect upon their own curriculum design and instructgoqai strategies, they are
engaged in LONG RANGE PLANNING FOR SCHQOL
IT a school or district decides that its priority goal is com=
these surveys with their’'staff can provide a base -

also valuable tools for "schools

_IMPROVEMENT.
munication skills, the use of

of data from which to proceed.

Analysis of completed surveys should yield
'}information concerning purposes, practices, emphases, use of materials, eval-

With an understahfdin

uation of students, and program support.

For further information about or assistance with these surveys, contact

either of the following:

%

Pennsylvania Repartment of Educ%:jon

c¢/o'John L. Meehan

. Box 911 - 333 Market Street
"Harrisburg, PA 17108
Telephone: 717-783-3946

]

*

*Each’ of the éurveys has foyr separate forms,

teachers, students, administrators and parents.

i

—

2

For 'the individual respondent,
these surveys are a vehicle for reflection and learning - actively involving
them in the reconstruction of their instructional program in order to know and ’
g of what they are doing, what. their
earning are, and how in practice they define their
they should be able to ‘evaluate their instructional

each jpr'differqnt respondenté:

& . v
-

. . s :
developed for the purpose ¥f )

o
-

o

and Written Composing .
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Dr.- Stephen M. Koziol '
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School of Education :
University of Pittsburgh . <
Pittsburgh, PA 15260

Telephone: 412:624—1348
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I.” REACHING FOR SCHOOL IMPROVEMENT: THE PCRP ASSESSMENT SURVEYS

b “

. . h ‘ . - -
School Improvement is the major educational effort for the 80's in Penn-
sylvania. As part of that effort cqnsiderable attention has" already been

focused on the assessment of students' skills or competencies including such
statewide efforts as Project 81 and ' the EQA. Af primarily local levels,
curriculum revisjon emphasizing the content of the curriculum is an ongoing
process of change reflecting curpent perceptioms' of what is and is not im-
portant for students to learn. While both of these kinds of efforts have the
potential to influence the general pattern qf education that children regeive,
they ignoré to a large extent the most immediate influence on studenty'/school

"learning, the classroom situation, and. the person who substaptially determines

what happens there’, the teacher.
[}

Anyone familiar with elementary or secondary school teaching quickly
realizes that John Donne's famous assertion that, "No man is an island entire
of 1tself;" hardly desczibes the daily professionaltreality for most classrqom
teachers. How often do teachérs have,people visit their classrooms with the
primary purpose pf helping them improve as teachers; that 1s, to help develop
and refine ‘their skills as a language arts or English teacher? If the situ-,
ation is typical, the anSwer is, "Never!". This is not to say that teachers

have not been.'"observed” or "evaluated" by someone, for certainly someform of

regular teacher ‘observation and evaluation seems to be part of the dperating
procedure in nearly every school district. But observation and evaluation
procedures art substantjvely different from "supervisory" strategies aimed at

> teacher improvement. What then are the means for helping classroom teachers”

*

imprové what and how they do fr the classroom?

The availability of professional journals and texts as well as.various
professional conferences and workshops provides two very important kinds of
rgsourées for teachers intergsted in improving their work in the classroom.
Hopefully, these will continue to ‘exist especially /4s ways for teachers to
expand their views about successful teaching approaches. Yet, reliance on

S

-these kinds of resources alone will ‘not likely alter significantly either the

overall q?ality‘of instruction or the pattﬁég of instruction' for individual
teachers.  To 'change anything sensibly requir@s more than an idea about and a
commitment to a new practice or policy; it also requires an understanding of

_the practices and policies already in place, an. understanding of what will be

replaced in classroom procedures, and an understanding of what the ,"nég"
pattern of instpuction will be. That is, it is nonsensical to believe that one.
can introduce something new into instruction without eliminating something that

'

dlready existed or that introducing a new policy does not alter the overall ~

pattern, of insgruction.',Lndeed, a prevailing dilemma -for most teachers wanting
to “introduce’ some change in instruction is determining what to remove from the
e¥isting pattern, when to introduce the new practice, and for whom 'and how.

These latter kinds of determinations almost necess&rily need to be made at
a local -level within'a school, at a specific grade, or by the teacher within a
particular class. To bégin these determinations systematically, however, stall
reqiires an understanding of what already is in place, i.e., what the existing

practices and pelicies’ are for -the' individual teacher or for all the language

o .
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arts and English teachers working'with‘a particular grade level or at a.parti-
cular school. A fundamental problem at this stage, however, is how to obtain a
coq?rehensive view of current practices and poliC1es in any class.

Operationally, there are two basic means fok obtainiwg deta11ed infor-
mation about classroom practlces and policies: (1) from a skilled observer
recording what happens, and (2) from the teacher directly through a self-report

-process. Historically, neithexr of these has been very successful. . Direct

observation 1is time consum1ng and very expensive, and both of these factors
have limited the frequency with which this approach has beén used and the
overall meaningfulness of information obtained. Teacher self-report is more
practical but suffers from consistently.low .reliabitity. That+1s, as carried
out, the self-report process has generally shown that teachers are not wgery
good at accurately describing what they do. It is important to note, however,

that underlying both of these approaches is the lack of any comprehens1ve
mecharmism to observe or report practices and policies specific to the teaching”
of langyage arts ox English. Observers have had to rely on general observa-

.tional 1nstruments such as the Flanders Interaction Analysis and teachers in

the self-report process have usually been asked to characterize only their
overall pattern of- 1nstruct59n rather than the specific, pract1ces and policies
i1n particular ClaSst .
. . -
It was with these problems clearly'in mind that-the Penhsylvania Depart-
ment of Education began a project déalihg with the delineation of pradtices .and
policies 1n communication skills .instruction. Specifically, the intent was to
have developed a set of self-appraisal instruments with which teachers and
others involved with influencing the quality 6f communication skills instruc-’
tion could examine systematically what they were doing as part of or in support
of that instruction.

¢ -
A . . -

' 1. Selecting the Audience %
- , C > o
One of the first decisions made was to develop separate 1instruments for
each of four key audiences - the classroom teacher, students, school adminis-
trators, and parents. \

)
-

' As noted at the beginning of this section, sensible strategies for school
improvement must begin with an understanding-of what is already happening
within indjvidual classrooms. While the availability of materials, the exis-
tence of curr}cular gbals, and the presence of competency, tests as well as ‘the
attitudes and approaches taken by parents and administrators each can jnfluence,
the overall nature and quality of instruction, it is the classroom teacher who

"plays the pivotal role in determining what kinds of learning opportunities will

be available in the classroom. .

' v -

+ .- -

While it is ‘certainly -trye that communication skills teachers play the .
crucial role in determining what. happens within the walls of their-classrooms,
it 1s also true that students, administrators, and parents cam and probably
ought to be supportive of teachers' 1nstruct1onal efforts. .

The PCRP Zssessment Surveys represent a direct effort to provide adminis-
trators and parents with a“means to consider the extent to whi¢h they do or
could play constructive roles 1in the Reading and Communicatiop Arts Program 1n

, .‘ ( rl ’ . - ~ . l
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their schools. The student surveys also represent a-direct effort to provide
communication skills teachers with means for validating their own perceptions.
' i : ' € ' M
Acftivities' listed on the student response forms were-carefully selectege'
from the longer detailed teacher forms to represent a thorough sampling of the
various categories in each critigal experience domain. Students-respond on the
forms only ip terms of the frequency with which the activity occurred in their
class during the_year. - ’
‘Everyone views events and processes from particular pointg of view; ats
times, everyone sees what he/she wants to see not hecessarily what is. The '
compatability of the teacher and-student response forms- (i.e., ‘that they use
the same type of response” format and. that the content on the student form is
tied to that on the teacher form) enables ‘teachers to validate their owrf
perceptions about what is happéning in their classrooms. When the teacher's
perceptions of his/her classroom activities and students' perceptions of those
behaviors are reasonably consistent, that teacher can be confident, in .the
accuracy (or validity) of his/her self-perceptions. When those perceptions are
drastically different, the validity of the teacher!s 'or the students' percfp-
tions becomes ¢pen to question. Lack of validation, however, does not mean
that the teachér is doing something wrong. It means only that the teacher and
" the students differ considerably in their perceptions about what has been going
on in the class and that further examination and reflection is needed.

.

<

. Thusf although the teacher self-report instrumént is by far the most

coMprehensive, the studeng, the administrator and the parent surveys reflect a

set of practical and important supportive behaviors and, indirectly at least,

y encourage the inclusion. of those potentially influential groups in the overall

school improvement process.

Rigorous sélf-examination is seldom either a pleasant or a simple process.-

Yet, the encouragement of. such™behavior on a regular basis by those directly

influencing classroom instructién appears to be a crucial ingredient for
continuing school improvement. ' - *

2. Specifying, the Purpose ’

’ X N
A second decision was that the self-appraisal instruments were to be
descriptive rather than prescriptive or evaluative. With the teacher form, for
example, the intent was that, whether the instrument was to be used by the
teacher alone} by the teacher as part of a group at a grade level or school, or

. by the teacher in conjunction with the supervisory efforts of a department ’
chairperson, principal, or curriculum coordina r, it was to describe classroom
practices and policies not dictate them. It was to provide an information base
for teachers from which they could make intelligent decisions about the nature
of their, classroom instruction. In that sense, the responses in themselves do

not direct change. Rather, the motive \for change must' com¢ when teachers -
decide that the existing pattern of instruction is either internglly inconsis-
tent or is inconsistent with what they perceive to be the..appropriate prior-
ities or values for that class or school. A basic "GIVEN" is that those
. priorities or values will differ from class to class, teacher to teacher,
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school to school, and district to district. Thus, the assessment: surveys d
provide a base of information from which decisions can be made at the indivi-
' . . . \
,dual class, school, afid/or district level. .
2 ) « M %
' - o

\
. ) . , . 3. "Relathonship to PCRP ,
‘ oS - "
) A third key decision was to.toordinate the self-appraisal process at least
conceptually with the existing framework of the Pennsylvania Comprehensige
« Reading/Communication Arts' Plan’ (PCRP). -Al ough the new self-appraizﬁ}
’ instruments are not in Gny way .direct assessments of PCRP or restricted to
. teachers implementing PCRP, the idea of the four critical experiencks (Respond
. , to Literature, Composing: .Oral and Written, ,Sustained Silent Reading, and
Developing Language Proficiency) provided the organizing base for the new

>

self-appraisal instruments. "L , C . -

. - of
. ' ) . t ) ‘ '
y 5 . 4.” Focus'of Instruments ) ' o

A ‘}ourth decision was to strive to make the instruments comprehensive i
. » rather than curéory. One ramification of that ‘decision was the realization

thé;\a*single general instrument was out’of the questién. There was simpiy ng . . »

way to elicit a detailed description of instructional policies and practices in

. each of the four broad PCRP-related areds across grade levels through a single
: . ®nstrument without having that instrument absurdly long. As a resulty it was:
' decided to .develop five separate assessment .surveys, ong, each for Responding to
Literature: Written ‘Composing: Oral Composing; Developing Lamguagé Pro-.

ficiency; and Sustained Silent Reading. Separate forms for elementary teachers
and secondary teachers were not developed because, quite surprisingly, thereﬁ
was no sound empirical base upon which to determine that certain kinds of,

practices and, policies would be restricted.to one level or the other. " Thus,

the resulting ﬁ%téiled teache& forms for each area, while still lengthy, are

available for use by elementary and secondary teachers of communication skills’,
Moreover, if there is the oqpportunity for researchers to compare response

patterns from teachers” across- grade levels, and/og 4deross schools, we may

finally begin to get a much greatgr understanding of the overall patterns of
communications skills experiences for children as they move through our

schools. That is, we,may be able to extend qurf-current understanding based

largely on inference from 'curficulum guides, textbook usg§ and 1dformal teacher

a

s

comment with more concrete details about instruction decision-making and

in-class behaviors. -
. ) -

‘ , ',{ / Fl -
5. Straight Forward Language ‘
As works on the various PCRP Assessment Surveys progressed, a number of
operational decisions were made about format and approach. Foremost, I be-

' lieve, was/ the decision to make every effort to be jargon-free. This was no
trivial matter, nor has it been particularly easy to accomplish. To a certain
extent, every profession 'has- a technital- vocabulary relatively unique and

. special to at profession. Competent individuals in that profession are
expected tp kilow, understand, and use that vocabulary. The problem is deter-
" mining what indeed is part of the on-going profes3ional vocabulary and what 1s

.
- . M * 4
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, professional-like jargon. In any case, efforts were made to keep the language
’ " in the surveys specific and straightforward with a full awareness that lack of
" _ conciseness was.a poSsible companion. !

-

v
¢ v

6. The Two Layers of Sﬁécificity
. N . N

Although earlier self-appraisal efforts had asked” teachers io‘ respond
about ‘their general classroom practices, the .decision made yith the PCRP
Assessment Surveys was to\ have each ,teacher respond in terms bf d specific
teaching assignment. At the beginning of each survey, the teacher is asked to
specify a typical recent grade level assignment: and to identify what general
type of student grouping procedure (e.g., academic, wocational, heterogeneous,
etc.) characterized that assignment. All subsequent responses on the survey
are' then in. terms of his/her practices and policies in the kind of class
_identified.” Thus, there are.two{;epargte-layers of specificity:

-

’ .
Responses are focused on behaviors specific §o0 clearly identified
aspects~ of the ovérall communication skill program (i.e., Responding
to ‘Literature, Written Composing, etc.).

Responses ‘are focused on a teacher's practices and policies within a

¢ single kind of class situation. Co
K \
*, Each' of the detailed teacher forms is subdivided into sections related to .
what- appegr to be’ distinct .components of instruction in that area. In PCRP v
Survey I:" ‘Practices and Policies in Responding to Literature, [for example,
there are ten main sections: . »
I. Background . Information ' b
ITI.  Types-of Inclusion ) T :
III. Purposes for Literatgre Study
Iv. Selecting Literature for Study”’
V. Pre-reading and Pre-viewing Practices
VI. Encountering the Literature )
VII. Responding to Literature - .
.-VIII.  The Response Environment ) : - N
IX. Evaluating Students', Knowledge About and Understanding of
s Literaturg ' ‘ -

..’X. . Supporting the Response to Literature Program

Completing all ten sactions of( the survey takes approximately 25-30.
minutes. *While it seems sensible to complete an entire survey at one time,
» completing individual sections pérmits a teacher tp focus on special sections
at different times during”thej year. For example, an 8th grade teacher es-
pecially concerned abdut using a variety of preréading activities might com~ ®
. plete Section V of PCRP Survey I after each init of #nstruction in each class )
as a meana,fpr monitoring both the variety and the frequency of these kindg of -
activities while another teacher working with 5th grade students might focus
attentién on the range of students' oppbrtunities to respond to literature and
use Section VII of the sufvey as a weekly check orrguide. Once again, there is .
‘no one way for teachers to use ‘the As&essment Surveys. The main thing is that
, they are available for teachers toapse constructively as part of a systematic
self-improvement process. . ‘

4
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.In contrast to most self-apﬁraisal surveys, the PCRP Assessment'Surveys

also include an organizational structure within each section as well ag within
each surveyr In PCRP Assessment Survey II:. Practices and Policies in Written
; Comggsing, for example, Section V: Prewriting Activities including 18 separate

ite

' }eflecting’ five major clusters of prewriting activities: (1) Verba N

Interactive Strategies such as leading a -discussion with students about a topic

and leading a "brainstorming" session about a range of wrifing topics;
(2) Model and Form Strategies such as presentihg students with professional

’ examples

Strategies such as using sustained writing or journal writing activities;

6r using other students' work as mgdels; (3) Self-generated Notes .

(4) Direct Experience Strategies such as taking students on guided field trips

or using dramxtic enactment situations; and (5) Mediated Experience Strategies

N such as using films or movies about a topic or relying on students' extensive @

reading.

It is important to note here that the range of items in each sectiop .

does not mean that every teacher should be using every kind of actjvity or

- procedure, # Rather, the array of items provides a perspective from which the

. teacher can decide whether the pattern of practices and policies in.that area .
is reasonable~for the kind of class ‘identified and whether that pattern is
consistent with perceived school .and district goals and priorities.

v -
L

. ) 7. Defining Respopse

- B

Finally, it was decidgd that the'cbmmon,practice.of h&ving . individuals -
respond to items with simple yes/no indicatiops was insufficient.: It does seem
' to matter whether a practice or policy is doné once or twice a year or done

regularly.

As a result, individuals are asked to respond to most of the items

in terms of the frequency w#th which they dé fhat kind of behavior in the kind
of class identified. Specifically, tedthers are directed to respond to jtems
-~ as follows: ' ) : '

0

7
o
1}

o
I

w
1}

’ The

Infrequently

Regularly

Never - means that this’ is not something done in the type

of class identified X ~

/]

2 .
means that the behavior is done‘no more than 3 or

4 times a year py

= Sometimes ~ means that the behavior is done at least 5 or 6

.

times a year but not as a regular practice

means that the behavior is done throughout the.
year as a regular practice ° : )
. -~

student, the admihistrator and the parent -forms include a similar

response format, Qnce again, this kind of response format -in itself makes no
jqﬁgment about whether an indicated frequency is-or is not "good.", That kind
of judgment must be made by the individual according to perceived priorities,
values, and goals set at the local level. ) ’

L]
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ot | 8. Final Thoughts ) N
‘ - -
) \ v
I-have attémpted here to describe some of the background leading up to the
development of the PCRP Assessment Surveys and some of the main features of the
‘ surveys, themselves. In particular, responses from teachers completing ipitial .
drafts of -the detailed teacher -surveys have been very encodraging.

*

.

, Not only does it appear - that completing the .gurvey nurtures self-
’ éxamination, but it also seems that the surveys provide for teachers very
detailed catalogues of an extensive range of teaching activities organized into
clear and understandable categories. .In a very -real sense, eagh syrvey is a
- framework for helping teachers understand "how parts bf‘variqug/;trategies and
approaches interrelate and a basis -for helping them integrate new ideas and

techniques inte:a coherent instructional pattern. : .
. . ’ e
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each of the five domains of PCRE‘are~1engthy,/each
es to comﬁle?e

-

The: Teacher’ Surveys
takes between 25 apd 30 min
oy An in-person admini ation’ to a group of teachers is’ preferable to an
~1nd¥p£ndent or selfadministered use of a. survey because: @) QUestlons about

‘the meaning of particular items can be.dealt with 1mmed1ate1y, and (2) teachers

~ can bé reminded at several times to keep a’ single tlass, in mind when they

' .. respond to items. This latter point.is éxtremely 1mportant since it id the
focused context that makes -this kind of survey process mean1ngfu1 and
reasonably accurate This does mnot pretlude individual or self-administration
nor ig it 1ntended to minimize the value of completlng a survey for the in-

>

o “7 . dividual. It is simply .to .indicate that .group administration is more ef-
. « ficient, especially when there is interest in group, school, or district
. "patterns of instruction. - ) < ‘

.

When dealing with questions about  individuil Mtems, it is useful to
clarify what a term or a procedure means generally, including .the use of an
example or illustration. Hoyever, extended definitions or examples or biased
explanations (i.e., éxplanations which clearly reveal that the person admin-
istéting the survey either approves of or disapproves of the activity) should

be avoided. . e i g
~ It is helpfyl to remind teachers while they ‘are completing(g;ctiogs 1
‘ . and 2 that they should. focus on their practices in a single class-section
. during the year and that they should not be concerned that their "estimates" of

time allocation will- not be exact. The recording of a reactive impression .

. about time seems to yield rather accurate egtimates. In general it is helpful
to have the teachers tespond quickly.to jtems throughout the survey rather than
> spend time pondering how many times exactly they used an activity during the

v year.” The focused” nature of the' domains, ‘the focus on activities within a

B

pagrticular class sectlon, and theé emphasis on rapid response contribute to an
acgurate self-report system. * *\
" . 4 frequently asked“guestlon from teachgrs taking the survey deals with
mu%fl purpose activities -- i.e., what do IJdo when I have my students doing
oral projects in literature study -- 4s at oral composing or.response to
literature time? or When I use literature to stimulate writing,“do I count
that as literature study time or writing instruction tim&? If activities
involve effort in more than one domain, it is perfectly reasonabld to tabulate
° that effort in each domain., As a result, it is possible to have' the estimate
of time devoted to different domains of instruction in English/language arts
. ) exceed 100 percenmt for the sum of the five PCRP Jomains. In a very real sense,
the presence of’multizpurpose activities is a good indicator of the teacher's
sensitivity to and, skills,in the integrating o£.1earn1ng activities within the

. ‘ curr1cu1?| . (
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. ASSESSMENT SURVEY |V: TEACHER RESPONSE FORM
‘Language Proficiency Pevelopment Instructiory

> ‘N
© 1. BACKGROUND INFORMATION oot ! o
~ . : o ’ ..
R . 1.01 Name ’ .
¥ S '
) 1.02 Number of Years Teaghing Experience
\ v
1.03 Highest Degree Attained ) . ! )
1.04 'If you teach Language Arts or English to s;udentg at more than
. " one grade level, please select only one as the b#gis for your -
‘responses op this survey. Grade Level v

4

For'akl remaining questions, answér in terms.of a "typical"
class at the grade level you have identified.

1.05 Type of Class: Academic (also, high, advanced,
’ : college preparatory, etc.

, Low Ability (also, slow, remedial,
non-college preparatory, etc.) ’
+ 7 S Vocational (also, business, tgchnical, etc.)
Heterogeneous (also, mixed ability, regular
_ -random, etc.) s *
1.06 ) ESTIMATE OF TIME SPENT PER WEEK
TYPE OF INSTRUCTIONAL ARRANGEMENT | 0 | 10-15 | 20-30 | 40-50 | 1 hour | 1% hours or
' min. min. min. | more
L
R , Y
1. Instruction in spelling only ‘ . . .
4
2. Instruction in voga?ulary only
:3. Both spelling and vocabulary v
.instruction on the same words ’ ’
4. Botﬁ‘spelling and Vocabulary ) )
' instruction but using different u e
. words for each
.5. Mechanics (capitalization and v I -
punctdation) , ’
Y 6. Usage- (things like subject- SN .
verb agreement, their-there, *
who-whom, etc.) . Co-
“ 7. Grammar (parts of speech -
tensé forms, etc.)
8. Syntax (types of sentence . oo ¢
patterns, etc.) >

\
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DIRECTIONS FOR COMPLETING THE 'REMAINDER OF THB SURVEY

You will be asked to respond to a number of statements relating to many
‘ different aspects of practices and policies within your curriculum. Please
’ use the following key in making your -responses:

. <o «0 = Never - means that this is not something you >
. -7 . do in -the type of class identified
e - 1 = Infrequently - meagps that this may be something you*
- T : R -« * do gurfng the year, but you do not do it
very frequently (3 or 4 times a year
or less), at least in thte ‘type of class
you have identified.
- ' 2 = Sometimes - means that this is “something you may -
y do or provide as, many as five or six
‘ , times during the year. . - ) f
v @ 3 = Regularly <+ means that this is something you may )

do or provide frequently/durlng the year.
4 -
’ II. Purposes far Spelling and Vocabulary Study

The following items relate to your perceptions about the purposes for
having students engage in spelling and vobabulary study as part of
~the school curriculum. Indicate the extent each guldes your instruction -
in the type of class you have identified.

S . (0= Never; 1 Infrequently, 2 =-Sometimes; 3 = Regularly)

In p?ov1d1ng for instruction in spelling and vocabulary, ] have as
an 1mportant goal that my students will: - v -
develop good personal hablts for disciplined study.

, improve their abilities to read and compxehend.
develop théir abilities to be effective writers.
develop their analytic thinking skills. ~
develop their self-concepts by having opportunltles to
demonstrate mastery.
develop skills that are necessary to be successful’ as an adult.
develop skills that they will need for effective social and/or
interpersonal relationships later in-life.
develep their self-confidence and self-assurance. .

B //f 9. develop a responsiblé and humane approach to the use of language

e

e W N

~ N

(o3

I

» III. .Selecting Words for Spelling and Vocabulary Study

The following items are related to the various waythbat you
.can approach the selection of words for spelling and vocabular
instruction. Indicate the extent to which each describes ‘how

you select words for study in the type of class you have identified.
(0 = Never; 1 = Infrequently; 2 = Sometimes; 3 = Regularly)

15
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. . I select the words for spelliqg and vocabulary instruction .
10. as they come up in thé spelling/vocabulary text. .
11. Dbecause they will.Be coming up in readidg assignments.
l 12, because they relate to topics or issues of current interest. -
13. because tffey Jhave a particular relevance to one or more of my
students -
N 14. because tley havé structural commonalities (e.g., reflect a
’ spelling rule, reflect a spelling pattern, are the same part
2 of speech; use.a common prefix, are related to the same con-~
) cept, etc.). s )
" 15. because they seem to be spelled or used incorrectly imr students'
g written work. ”w ,
¢ . 16. because they appear in students' pérsonal lists of hard-to-spell
" . words or words whose meaning is not clear.
17. because they are I'isted in school or district approved sp lllng
,and/or Vocabulary lists.
18. because they appear, ia spelling/vocabulary 1li ended
in profes51onal pub c%tions . ¢
v Basic Approaches to Spelllng and Vocabulary nstrdktlon
The follow1ng items 1dent1fy a variety of geneWal apprbaches
that you could usesin working with spelling and vocabulary in- -
struction in the typekof elass you have identified. P
: 4 - (0 = Never; 1 = Infrequently; 2 = Sometimes; 3 = Regularly)
1
As part of my instruction in spelling and vocabulary, I: ' ’ .

i P
H 3

20. have students keep personal 11sts of "hard-to-spell™
for self-study. ’
21. have students 160k up for’ themselves the spelling or meaning of

19. mark all spelling errors’ that occur in students' writin ._)
ye%ﬁs

Yo i any word they don't know or make an error on.
. 22. ‘maKe a conscious effort to introduce new words in my vocabulary
when 1 am talking to or, with my students.
23, talk about the meanlngs of "pew'" or 1nterest1ng words w1€p my ’
students as these words come up in class activities.
24, have students learn on the1r own from a specified set of words 1B
R for spelling and/or vocabulary study.
‘ 25. use a Yest- study retest approach for a specified set of words
- for spelllng ‘and/or vocabulary study. .
’ - 26. use a "corrected test" approach for a specified set of words for
* *  spelling and#or vocabulary study.
i} - 27. have student® learn on their own from a specified set of words L
given to them through oral dictation.
28. have students learn phonics principles as an aid to spelllng/
vocabulary development.
29. have studegts learn spelllng rules identifidd for study at
., that instructional level,
’ 30, have students learn specific structural features of words
(e.g., prefixes, suffixes; roots, etc.) identified for study : £
at that instructional level. x
- ' ’ - . ' * ! /

Pennsylvanla Department‘of Educatlon - S M. K521ol
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‘/ V. Learning Activities in‘Spelling and Vocabulary Study

For the type of class you have identified, indicate the extent
< to whlch you use any of the following learning activities,

.(0 = Never; 1 = Infrequently; 2 = Sometimes; 3 = Regularly)
Among the learnﬁhg activities for, spelllng and vocabulary study,
I have students: . \ PR

31. individually or‘as a group repeat erally after me the .spe}ling .
of new. words. :

32. individually. or :as a group pronounce and give the meanlng of
words I have dictated for vocabulary study.

33. transcribe in their own handwriting the words for~ spelllng

. ~and/or vocabulary study. .
, 34. practice spelling, pronouncing, and giving the meaning of
Y spelling and/or “vocabulary while working with another student.

35.¢ individually or in groups get practice in looking up words in
the dictignary when they already know them.
36. individually or in groups get practice in looking up words in
the dictionary when they don't know how to spell them. .
37. individually or in groups get practice in looking up words in’ -
the dictionary whea they don't know the mean1ng of the words
. practlce figuring out the meanings of words using context clues.,
;é% practlce using structural cues (e.g., prefixes, roots, etc. )
: to unlock word meanings. _
40. do enactments of the meanings or associations of words for

_ vocabulary study. ¢- : -
41.. write sentkences, essays, stories, etc., in which they use in
“context the words fbr vocabulary study. ’

42. draw, illustrate, or otherwise create visuals assoc1ated with
the words for vocabulary study. ¥
43. relate the meanings of words for vocabulary study with aspects
of their own experiences.
44. do oral composing activities using the words for vocabulary stuydy.
45. 'do kinasthetic experience act1v1t1es to aid ja the acqulrlng of

new words.
" 46. play spelling and/or vocabulary games indiwvidually or,in groups.
> » . ”

s -
. ) { e ~J -
" For the type of class you have identified, how do you test studeots'

VI. Testiné'Spelling and/or Vocabulary Learning

knowledge #nd skills related to spelling aﬁd vocabulary study? Tl

(6= Never,-l Infrequently; 2 = Sometimes; 3 = Regularly)

-

‘When I am testing students knowledge and/or skills in spelllng
~  and voé¢abulary, I:

meaning.
48. dictate each word and the s
in context, = ' 1 . -
IR L
!. ‘
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49. use a multlple choice format to see if -the students~can select i

the correct spelling and/or meaning.

#50. dictate each word and have students spell and/or give the meaning ,
of. the word orally. _ _ ‘ ‘ .
51. d1ctate each word and have students produce orally a *Sentence

uging the word in context. '

52. have.the students play games and/or do puzzles in. which the

53. determine whether students are spelling and/or using the words

"target" words must be spelled or used correctly.

correctly in the written composing work.

54. determine whether students are uélng the words correctly in -

their oral comp051ng work.

s

P&rposes for Mechanics 'and Usage Siudy '
The following items relate to your perceptions about the purposes
for including mechanids and usage study as part of the school cur-

, riculum. Indicate the extent to which each guides your teacher in

the type of clas$ you have identified. :
(0= Never;ﬂ} = Infrgquently; 2 = Sometimes; 3 = Regularly)

I include instruction in mechanics and/or usage as part of my
currlculum because:

55. it helps students develop reason and logical thinking abilities.
56. it helps students develop their self-confidence. N

57.

it helps students develop a sense of self-discipline and order.

58. it will help students in their reading.

59. accurate use pof mechanics rules and Wsage conventions is-ex-

pected by many employers.

60. 1t<y111 help students understand the role language conventlons -
‘ P in hwuman social. interaction. 7
61. it is esskntial for students to know and control mechanics and

usage if they are to write well.
knowing thé mechanics rules and usage conventions will be im-
sportant’for students in social situations later in life,

63. it will help students be able to edit their own writing.

64.

b5,

66

1

Basic Approaches ﬁo\Mechanics and Usage Instruction

N L, .
The following items identify a variety of general approaches that
you could use in working with mechanics and usage instruction in
the type of class you have identified.
(0 = Never; 1 = Infrequently; 2 = Sometimes; 3 = Regularly)

As part of my instruction in mechanics-and usage, I: ’
mark megﬁanics and/or usage errors . in students' writing.

note usage errors in students' speech work. i :
maké a spec1al effort to identify unusual features in mechanics

and, usage at these occur in students'’ [reading assignments.

.

.
.
. - i

- v
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‘ ‘ 67. require students to correct all mezpanics and usage errors in .
their writing and/or 8peech work
. 68. require students to correct all mechanics and usage errors

[E— ’
+

designated for focus at that level.
69. have stgdents work 1nd1v1dua11y or in groups only on those
) errors in mechanics’ and usage that seem to be problems for them
) in their writing. . ,
Y . 70. have students work 1nd1v1dua11y or in groups onlyjon those aspects
of usage that seem to be problems for them personglly in their
,  speech work. .
71. have a&l\gspd’hts learn the mech;aﬁcs rules and usage conventions
designated in the classtext forggtudy at that level.
72. have all student n the mechaglics rules and usage conventions
%‘ ' related to the kinds oY errors students are making in_ their writing
. or speech work. 3 g
73. have students infer app
from structured examples.

riate mechanics rules and usage principles

, A » .

f’\\\\\ IX. Learning Activities in Mechanics and Usage Instruction

. . )‘ R )

For the type of class you have identified, indicate the extent to
which you use any of the following types of learning activities.-
(0 = Never 1-= Infrequently; 2 = Sometimes; § = Regularly)

Among the" learning activities for mechanlcs and usage instruction,
I have students:

74. use programmed materials for drili on mechanics Yules and usage

conventions.

75.. do textbook or workbook esercisés on mechanics rules and usage

conventions. . .
. 76. do exercises that I have made up forﬁdr1ll on aspects of mechanics
and/or usage, incorporating content information.
77. do exerciges that I 'have made up for drill on aspects of mechanics

. and/or.usage 1ncorporat1ng/contextual (s1tuat1on-speC1f1c)
information.

«78. do exercises that I have made up for drill on aspects of mechanigs
and/or-usage based on my analysis of students' problems in their
writing or speech work. .

79. use audio-lingual type drllls to have students practice app1y1ng

o - ., - usaRe conventions.

> ' 80. * use xole-play or other forms of enacting exercises to have students
fpractice with “certain usage conventions.

" 81. transcribe or copy sentences or longer pieces in order to pract1ce

~with certain aspecte of mechanics and usage. ¢

82. participate in dictation drills to practice witz;certain aspects of

g

¢

mechanics and usage.

j
83. maintain a personal record of mechanics and usa problems ‘for

self-study.
84. practice by correct1ng the mechanics ‘and usage errors in their own
writing.
( , (=
v o C N 159
1)
v F
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Jsage, I:
87.
88.

89.

90.
91.
92.
93.

94.

T

XI.

SO A . \LANGUAGE

. N - TEACHER
speC1fy a list of mechanics rules and usage convenfions as part of
editing/probfreading guides which students must apply to the1r own
written work.

practice identifying and correcting mechanics and usage errors by
partigipating.in student editing teams.

iesting Mechanics and Usage Learning N

For the type of class you have identified, hpw do you test students
knowledge and sk111s related to mechinics and usagé instruction?
(0 = Never; 1 = Infrequently; 2 = Sometimes; 3 g Regularly)

When I am testing students' knowledge and skills in mechanics and
’ 1]
7 * "\ )
dictate statements in which students must-supply appropriate .
*punctuat1on and/or capitalization: .
have students apply mechanics rules to test statements given to
them in writing without tho3e mechanics markings.a
give students objective tests to see if they can select the
appropriate response on items dealing with. aspects of usage and/or
mechanics. :
give stydents written samples vith intentional errors and have
students correct them.
-havé students participate in structured.dialog&%s or audio-lingual
test drills to determine if they can _apply usage conventions.
determine the extent to which students are us1ng appropr1ate
mechanics and usage in their writing. .
determ1ne the extent to which, students are dsing appropr1ate usage
heir speech activities. /
de rmine the extent to which students supply appropr1ate mechanics
markings when .engaged in structured sentence production tasks (e.g.
sentence expansion, sentegre combining, egc.). : ,

Purposes for Grammif and Syntax Study
The fOIIOW1ng items, relate to your perceptions about the purposes

for 1nc1ud1ng grammar and syntax study as part of the school curriculum.
Indicate the extent'to whith each guidés your teach1ng in theetype

of class you have identified.

(0= NeVer, 1 ‘qurequently,‘z = Sometime§; 3 = Regularly)

1 / -
I *nclude instruction in grammar and syntax as part of my curriculum

. becausef . e

95.

96.
97.

98.,

Pennsylvan

ERIC

the knowledge of grammar is necessary for students in -other content
areas.,

the knowledge of grammdr and syntax helps students in their.reading.
knowledge about grammar and syntax wil}*» help students be able to
write longer_and more complex sentences when they neéd to.

the study of grammar apd syntax develops students' critical- th1nk-
ing ahilities.

P

. v
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- 95. such study.helps students become better writers in all subject areas.

100. tsuch study helps students develop a sense of discipline and order.
. 101. ‘such study deve}ops a personal apprec1at10n for the nature and ’

! structure of language. .

102. the knowledge of English grammar and/syntax will help students in

; learning a foreign language.. Py
103. the study of grammar and syntax w111 help students learn to analyze
carefully. L .
- - b}
. ‘ . ) ,
XII. Basic Approaches to Grammar and Syntax Instruction

The following items 1dent1fy a- var1ety of general approaches that ybu

. could be using in working with grammar and syntax instruction in the '
ype of class you have identified.

(0.= Never; 1.= Infrequently; 2 = Sometimes; 3 = Regularly) ,

As part of my instruction in grammar and syntax, I:

g ____104. select for instruction only.those aspects of grammar and syntax‘éﬂgt
seem tb be causing students problems in their writing or speethwfork.

- 105. have students study individually or in groups only those aspects of
grammar and syntax that seem to be problems for them personally.

‘ { 106. note-grammatical Q\f/or syntax difficulties in s'tudents' wr1t1ng
and speech work.

{07. Jjoté in students' writing apd speech work only those aspects of

grammar and ,syntax identified for focus at that level.

108. identify unusual-features in grammar and syntax as thes® occur

L ,in students' reading assignments. 5? ¢

‘$§?. require students to correct grammar and syntax errors in thekr .

. 4

writing.and speech work. . - .
0. require students to correct errors on only thoSe,aspects of grammar
", and syntax designated for focus at:that level. .
} 111. provide direct instruction in _aspects of grammar and syntax from
- . the class text for that level. | .-
112. provide structwured examples from which students can infer rules
. A related to grammar and syntax. ! *"

< “XIII. Learning Activities in Grammar and Syntax Instruction
1 P Instructio

For the type, of class you have identified, indicate the extent to
— - = - which you use anyPof the following types of learning activities, - . -
(0 = Never; +1 = Infrequently; 2 = Sometimes; 3 = Regularly)
- —_—

*

Among the learning activities for grammar and syntax, I have students:

113. learn on their own the grammar rules and aspects of syntaX taught
“ in cipss.
114. use programmed. materlals to drill on grammar and syntax.
o 115. do textbook or workbook exercises that I made up for drill on
grammar rules gnd asgects of syntax. = :
116. do analytic exercises that I make up for drill on grammar rules
. ' and aspects of syntax.

21
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117. do .analytic exercises that I make up incorporating content in-
formation and/or contextual (situational) information for drill
on grammar rules amd aspects of syntax. ' -

do analytic exercises that I make up for drill on grammar rules
and aspects of syntax based upon my analysis of difficulties they
have in writing and speech work. ’
119. practice diagr%mming how given sentences are structured.

120. practice writing sentences, given in dictation exercises. .
121, practice writing or saying“sentences through sentence expansion
. exercises. ’
. 122. practice wrntlng or saying sentences through sentence comb1n1ng . o
exercises.

practlce writing or saying sentences requiring them to transform
a given sentence from one form to another.
124.° do exercises in which they make sentences out of non-sentence
grougings of words.
125. have students work with grammar or syntax '"games' and/or puzzles.
126. have students respond to questions in class by using "complete"
sentences.
127. have students edit or proofread according to specific gu1de11nes
their own or other students' written work before that work is
' handed in. ' ‘
" 128. have students enact or otherwise dramatize what sentences or
parts of sentences mean or hovw they work. .
129. have students draw, ,illustrate, or otherwise create visuals to show
what sentences or parts of sentences mean or how they work.
- }

.

XIV. Testing Grammar and Syntax Learning
» For the type of class you have 1dent1f1ed how do you test students'
knowledge and skills related to grammar and syntax instruction?
(0 = Never; 1 = Infrequently; 2 = Sometimes; 3 = Regularly)
4hen I am testing students' knowiedge and skills in grammar,and syntax,
I see if students can:

’ 130.. dist®nguish between grammatically éorrect and incorrect statements
given orally or in writing.
131. analyze correctly the spec1f1ed gspects of grammar and syntax in
given examples.
© T ____132. ‘transform given statements according to d1rect10ns \
) 133. combine given sentences according to directions.
134. make corrections,in sample sentences given orally or in writing. .
, 135. torrect errors that appear in the initial drafts of their own R
) written work.
'136. correct errors that appear in’the 1n1t1a1 drafts of written work
by Jpeers. “
137. produce specified syntactic patterns upon demand either orally
or in wr1t1ng « :
- 138. use approprlate grammar and syntax in their writing and speech .
work. . ady
. - ¥

«
v

Pennsylvania Department of Education - S. M. Koziol o .

{

22 B

. . L]




' . . . R ' ¢ \ LANGUAGE
AR : s ~— TEACHER } -
T —\ -7 -. — ‘ . ) : . \ d
¥ - y Y N ;

. ' * .
/ - i
-

V. ASSESSMfNT SURVEY IV: FOR THE TEACHER RESPONSE FORM. »
. . The Tabulation Gu:de Outlme -

’ Y

[} »

. Each of the PCRP*Assassment Survey for the Teachers is intended to repre-
sent a ‘comprehensive listing of behaviors-in a particular dpmain of the Reading
ahd Communication- Arts Curriculum. In the examination of the vast array of
potential teacher activities, it was evident that, in a number of instances, -
. s 1individual behaviors were closely related in form and function. The framework
of those forms and functions, then, ‘was. useful in organizing the presentation
of items in the individual $urveys and provides a coherent base for mak1ng
sense of the data available from these surveys. o
Each of the Tabulation Guides identifies major Sections of each Survey.
Section 1 in all cases imcludes items which ask for general background infor- - .
., mation. Other Sections in the surveys'then focus on the broad but important
. didensions of instruction in the survey domains. Within Sect1ons, items are
clustered into Factors according to the extent to which they have functional
similarity or’ contribute to illuminating a single classroom feature., Although
the labels for Factors are, quite arbitrary, they are intended to describe the
essential functions of features of the two or more behwviors included within
hem. For example, Factor 5 in the 'Responding to Literature Survey has the
label, Transmit Cultural Tradition. There are many who see the transmitting of
a tultural tradition as one of .the major reasons for including literature in
the school curgriculum. Ftems 3, 9, 13, and 16 in the Responding to Literature
Survey are purpbpse statements reflectlng that particular kind of orientation to
literature study.. The teacher's responses on items 3, 9, 13, and 16, there-
fore, can be clustered together and identified as a general indicator of that
- teacher's commitment to the "transmitting of a cultural tradition'" as a central
purpose for literature study in his/her class.
. .
L The T;Bulation Guide Outline is presented here only to assist individuals.
or groups in extending theix self-reflection on their teaching practices and * .
policies in particular domains within the Reading and Communication Arts
Curriculum.’ The analysis of responses by Factqrs or Sections according to the
Outline is not mandatory but can help to highlight patterns of decision-making
and practice within a single class, by teachers at a particular grade level, by
teachers in a particular school, or by teachers throughout a district. Further
details about carrying out these kinds of analyses are provided in the sectlon,
"Tabulat1ng Individual and Group Data .

=
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Section I. Background Information o . ‘ ,
\ " ', |
. Factor 1. Teacher Background (items 1.01-1.03) ) N
Factgr 2. Class Identification (items 1.04-1.05) /

Factor 3. Allocated Instruction Time (items 1.06)
[ .
Section III.  Purposes for Spelling and Vocabulary Study
\ 3

Factor 4 -~ Personal Development (items 1,5, 8) 7

Factor 5 - Cognitive Skill Development (items 2, 3, 4)
*  Factor 6 - Adult Utility -(items 6, 7, 9) {’
Section ITI.  Selecting Words for Spelling and Vocabulary Study

- s -4- R ’ M

Factor 7 - Contextual Relevance (items 12, 13,,16)

Factor 8 - Functional Wtility (items 11;. 14, 15) . )
45‘ Factor 9 - Arbltrary/External (items 10, 17, 18) »
Section IV. Ba51c Approaches Spelling and Vocabulary K4

-
(3

" Factor 10 - Incidental Learning (items 19, 20, 21, 22, g?)
Factor 11 - Direct Instruction (synthetic) (items 24, 25, 26, 27)
Factor 12 - Structural (analytic) (items 28, 29, 30)

; Section V. Learning Activities: Spelling and Vocabulary
Factor 13 - Drill-Based (items 31, 32, 33, 34) - ‘ y
Factor 14 - Dictionary-Based (1tems 35 36 37 ’ R
Factor 15 - Problem Solving (items 38, 39) ' ..
Factor 16 - Experiential Orientation (items 40, 41, 42, 43, 44, 45, 46)
‘ Section VI. ‘Testing: Spelling and Vocabulary,

Factor 17 - Direct Test (items 47, 48: 49, 50, 51, 52) ,

Factor 18 - Indirect Test (items 53, 54) .

. " * ¢ . N ™~
Section VII. Purposes for Mechanics and Usage Study

-

Factor 19 - Personal Deyelopment (items 56, 57, 63)
) Factor 20 - Cognitive Skills (items 55, 58, 61)-
Factor 21 - Adult Utility (items 59, 60, 62)

Section VIII. Basic Approaches: Mechanics and Usage
Factor 22 - Incidental Learning (items 64, 65, 66, 67, 68) .
JFactor 23 - Direct Instruction (items 71, 72, 73) I’ -
Fqctor 24 - Functional Selection (items 69 70)




S . \
" Section IX. Learning Activities: Mechanics and-‘Usage
. . N . . 1 84
- Factor 25 - Analytic Drills (items 74, 75, 76, 77, 78) . =
. ' Factor 26 - Applied Drills (items 79, 80; 81, 82) L
) Factor 27 - Independent (items 83, 84, 85, 86) ;
. . ' . '
Section X. Direct Test - ’ y .

~

' Factor 28 - Direct Test (items 87, 88, 89,.90, 91)
‘ * Factor 29 - Indirett Test (items 92, 93, 94

Section XI. - Purposes for Grammar and Syntax Study

_— #

Factor 30 - Personal Development (items 97, 100, 101)
-~/”//4j§,Factor 31 - Cognitive Skill Development (items 96, 98, 103)
' - Fattor 32 - Ckurricular/Adult Utitity (items 95, 99; 102) -
Section XII. Basic Approaches: GrﬂFmar and Syntax +
Factqr 33 - Functional (items 104, 105) _
Factor 34 - Direct/Guided Instruction (items 111, 112)
o Factor 35 - Incidental (items 106, 107, 108, 109, 110)
Section XIII. Learning Activities: Grammar and Syntax
, § Factor 36 - Arbitrary Drill (items 113, 114, 115)

oY Factor 37 - Analytic Drill (items 116, 117, 118, 119)
> Factor 38 - Applied Drill (items, 120, 121, 122, 123, 124, 125, 126,

. N 127, 128, 129) R e
. 1 ’
Section XIV. Testing: Grammar and Syntax
Factor 40 - Direct Test (items 130, 131, 1324 133, 134)
Factor 41 - Indirect Test (items 135, 136, 137, 138)
s ’ P
L .
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V. TABULATING RESPONSES FROM THE TEACHER SURVEY ( s

e
[

1. \;Tabulating‘Responsés on an Individual Survey
' . \)

‘Tabulating responséé on one of the surveys may be very helpful for the
individual tether. Each of the surveys is rather lengthy and detailed.
The tabulation Guides are especially helpful in directing the teacher's *

- attention to patterns in his/her responses the survey. Key'to the - ‘
tabulation of responses are the Tabulation U%jde Outlines described in the
preceding part of this mahual. . .

. * A. Using the Iabuia;ion Guide for a Sin Survey . v
, Step 1. Using the apﬁropriate Tabulation Guide Outligpe, record
D “the numerical responses (i.e., 0, 1,"2, or 3) for each
item wyithin each Factor. ‘ N ’
. ® Step 20 Obtain the Sum ‘for the numerical values for respodses - )

on each item in a Factor.

fa

The resulting score (or Mean) should be pehw en 0.0

Step 3. Divide that sum by the number of items in th?t Factor.
A ' and 3.0.

B./ Sample Calculation for One Factor+

L b . 1“! N
In order to gé%‘h general picture of his/her responses on the
Responding to Literature Survey,“a 10th grade ‘teacher decided to
| tabuTate his/her responses. For tor 5, Transmit Cultural
S , Tradition,-the teacher prdceeded agfollows:

. N/
’ Step 1.. ‘Items in Facxor_Q»v ’ Re§gonse

- 3 , Ll 3
g . 9 <1 oo
‘ 13 2 o)

- 7 SR o

t. - Step 2. ~24m1+2+1=6 . .

. Step 3. * 6 divided by 4 = 1.5, the Mean for Factor 5.
. (See Part III. for
further details.)

II1. Tabulating Group ReqPonses on a Teacher Survey ) ;
Although.each Assessment Survey serves a very important self-analysis :
l function for the individual teacher, each of the surveys also may be used
to obtain a general profile for a specific group as well -- e.g., the
é@@ . literature instruction practices of all 11th grade college preparatory -
_teachers, or the written composing instruction practices of all 4th and

v
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5th grade cherg, or the support1ve behavior for the oral composing
component by parends:of 7th graders, etc. That will be ‘a meaningful
"group" must' be detexpined at the local school Aevel

~ 4

S o

A. Tabulating Responses in Section 1 7 .

)

-—

The items in Section 1 of the Teacher Survey rglate to background or
contextual aspects of the gwoup under consideration. The most '
calculation in a simple average for the group on the, §ne or more
items which are of interest. ‘ %‘,*ﬂ oy
B. Tabulating Responses in Section 2 - , .
* - & .
The items in Section 2 of the Teacher Survey provide information on
how time 1s spent. (or general content choices) within the domain of
the survey.” Tallying the number of responses in each ‘box or cell of
the charts will yield a frequency distribution for the group of
teachers.- That distribution reflects the pattern(s) of responses by
the group(s) of teachers.

c. < Tabulat1ng Resphnses for Section 3 Through Section 10
Items 1n'Sect1on 3 through Section 10 on each Survey may be examined
separately or in clustered groups ca¥led Factors. As explained .in
the introduction to the T;hﬁlat1on Guide OQutlines, a‘Factor is a ~
label placed upon a group of_1tems that are closely related in form
or function. For example, on the Written Composing Survey, Factor 3
is called Verbal Interactive Strategies because each of the four

«items included within it (items 23, 24, 25, and 26) represent class-
room behaviors in which some kind of verbal interchange between—
‘teacher and students or among students is carried out as a pre-
wr1tt1ng strategy. # : -

D.~ Calculating Group Mejns . for Individuai Items

Step 1. .- Record the numer1cal response for each person in the group.
Recall that each person has placed a 0, 1, 2, or 3 in the
- space to the left of each item listed. If oo response is
* listpd on an individual survey, record a 0 for that person
on that item. .
4

Step 2.  Add the gpﬁerical rESponse values for the group.

o~ Step 3. Divide that sum by the number of individuals in the group.
The result1ng Mean score should fall between 0.0 and 3.0.

4

E. Sample Calculation for Group Mean on an Ind1v1dual Item -

. Let us assumé, that we to see how all junior high school teachers
. as a group respond to items on-the Written Composing, Survey. There
€ Junlor high ‘teachers. On item. 23 ,the extent to which they

N
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led class discussions on topics before having students write iy the
topics, they responded as folloys: .

£

. ¥ IR )
Step 1. Teacher Responses on item 23 ,
L . , ‘ ~ (1 « -l \ 1 .
. ' 2 1
3 t 2 -
4 , 2 -
5 - 3
: ‘6 - ' . 2 ‘
7 2
- N8 3
P . 9 1
' 10 1 «
) Step 2.  141+2+2+3#2+2+43+1+1 = 18 3
. . _—

Step 3. 18 divided by 19~i,£78’ the Mean Response of this group
. ’ on item 23. (See Part III for
further deta1ls ) i

F. Calculating Group Means for Fagtdfg o 7

/ Recall tha?}a_Fac;gE is a cluster of-individual items that are
related iy form orffunction. The group Means for Factors then can
] . provide more direct insight into the groups' practices in a broad but
, clearly defined aspect of instruction. To calculate the Eroup mean
for a Bactor, first complete the calculatioms f£or the group on
individual items, then proceed as follows:

“Step 1.  Record the calculated group gleans for each of the items &n
. the Factor. ]

Step 2. Add these mean stores togethdr.
g . >

Step 3. Divide the sum by the number of items in\the Factor. the
oy resulting Mean score should fall between §.0 and 3.0.

-

I[2

G. Sample Calculation fqr Group Mean on a Factor

Let us assume’ that, using the context described in E., we wanted to
_ge& how these 10 junior high teachers responded on the four specific
, “"types of behavior that are part of Factor 8. We should proceed as

s R follows: y o N E:;

Step 1. _ Items in Factor 8 . Calfﬁlated Group Mean .,
o 23 A - 1.80
. . #24 . 1.30
#25 . 1.45
#26 1.45.

- 23 -
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, Step 2.  1.80+1.30+1.45+1.45 = 6.00
Step 3. 6.00 divided by 4 = 1.50, the Group Mean for Factor‘8.,

(See Part III. for further details.) '
J . .

I1I. Intetpreting Tabulated Data

The Mean scores for Factors of individual surveys, for individual,items
for groups of teachers, or for Factors for groups of teachers should not

¥ be interpreted too literally. " These calculations are most useful as
indicators of the general frgﬂuenc§ of a particular behavior or twype of
behavior. In general, means of 2.5 - 3.0 reflect a very high degree of
use; mean scores between 1.75 - 2.5 reflect a moderate degrge of use; mean
scores between 1.0 - 1.75 reflect a low degree of use; and mean scores
below 1.0 reflect an extremely low degree of use. Remember too that it is
operationally impossible for each teacher to be doing everything in any
one class on a regular basis. Also, what may be a "good" profile can vary
dramatically from class to ¢lass, can be quite different at different
grade levels and in all likelihood will reflect marked differences among
schools or school districts. The major issue is determining the extent to
which the observed profile is appropriate in its own context and that

. determination must\be made at the local level.

4 - .
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ERING THE STUDENT SURVEYS

The student surveys for each of the five domains in the Survey, Package are
intended for use ‘during’ class time or as part of large group assessment.
Although the  student forms are considerably shorter than ‘the teacher forms, it
would still be unwise_to plan .to use more than one or perhaps two surveys at
any one sitting. In general, administration time ranges from about 5 minutes
per survey for older students who are capable readers to 15 minudes for younger
students and/or less able readers.’ :

For able readers, a survey cdn be presented to the group with little
difficulty. To allay any potential anxiety about the purposes of the assess-
ment, it is helpful to explain the focus for the survey right at the outset --
i.e., to highlight that the outcome is a description of that particular aspect
of their curriculum and not an evaluation of their teacher. The results tell
what was going on in the class and not how well the teacher was carrying out
those activities. Since the curriculum includes both’ the substance studied and
the learning activities used as part of that study (i.e., both content and
process), t results of the assessment help their teachers and other teachers
in their sthool ekigine the actual rather than the theoretical curriculum in

-

their school and gw¢gde those teachers in making decisions about curriculum
change. “The student$¥taking .the survey should also be remigded that this kind
of description is. meaningful ‘only if each person completing the survey does so-
honestly. 4 ‘

If ,stddents, ragse questions about the meaning of particudar items or
words, an effort should be made to answer the questions simply but without
bias. That is,in answering a question, the person administerihg the survey

.should avoid any ihdication of preference or non-preference, approval or -

disapproval. Al'so, students should be repinded that there will be many items

on a survey reflecting class activities t they have not done-that year. It
is not likely tdat any one teacher in any one class would use all of the
activities listed. ) . /" ~-

For younger students and/or less able readers, it may be beneficial for
the person administering a survey to- read aloud each of the items. In general,
with this assist, children, even as young as 2nd graders, seem to be able to
use the 0, 1, 2¢ 3 frequency key with little difficulty. As with older-stu-
dents, it is also helpful to inform younger students about the geheral purposes
for the survey, to let them know that they can ask questions, and to assure
them that there-will be some activit?es Jisted that they have not done or can't
recall doing durifig the year or even before. Also, they too should be reminded
that they should answer in terms of what they recall doing not whether they’
likeéd or dislikgd the activity.

£



LANGUAGE

STUDENT"
’WT“U‘ ., *VIl. PCRP ASSESSMENT SURVEY. IV: STUDENT RESPONSE FORM \”<7
. S . Spelltng and Vocabulary
= ’ . . \ -
Ca I. _Background Information . .
- "a.” Teacher's Name . L j v
LY ' A “
"& b. Grade - Class Period i )
!
¢, , School - L
. -
d. How much time does your class spend involved in the study’ of
o .o spelling and vocabulary? In your estimate on the checklist
‘, below, include time spent in getting the words{ practicing.
( : the words, and being tested on the words for § udy. gor ¥

¢ each of the study arrangements listed on the left side-of
the checklist,. put an X in the box to thé r1ght which best
. describes how much time is spent in your class each we;k

o ESTIMATE OF TIME SPENT PER WEEK :
VPE OF 'STUDY ARRANGEMENTF 0 | 10-15 | 20-30 | 40~50 | 1 hour | 1% houxs or
. . min. min. min. more
1. We stud§ sﬁelling'only.
2: We study vocabulary : " p )
( only. ' . ;
. — = I
. 3. We have both spelling ]
and vocabulary study T .
on the same words. , i LT
. 4. We do.both spelling )
) and vocabulary study .
R but use different
words for each.
II.  Classroom Practices’ \ { :
Teachers can have you do mang.things as part of the way they work
, to with you on spelling and/or vocabulary study. We have listed a
. .number of things below. Indicate how often your teacher used each ‘
activity in your class ‘during the year. ' ‘
> Y
0 = Never, Not at All '
- 1 = Not Often maybe two or three times during the year
, . » 2 = Sometimes, at least five ‘or six times during the year. .
< 3 = Very Often or Regularly during-the year. ’ ‘
¥ ‘ - .
A » Q,

' ' ) ¥ \ 31' [
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iy ‘ STUDENT

- -~
\ f ] \ N ' \
A. In our c ass,'the words for spelling and/or vocabula;y study:

o £
1. come fr m ;:}6e111ng/vocabulary book or list. ’
2. céme from ofir réading or literature books. o
3. come from "current interest" discussion-in class. !
4. have thlngs in common like they are all nouns, they all start w1th
"pre~," they have a similar spe111ng pattern, etc.
5. are those that we have been making mistakes with in our writing.

As part of the way we learn‘spelling and/or vocabulary:
6. the teacher marks mistakes in our writing. ‘
7. we have to keep our ‘owa lists of hard-to-spell words.
8. we Haverto leok up_in the dictionary the Spelllng and/or meaning
' of words we don't know. .
9. the” teacher ,talks about the meaning of a new or interesting ‘word
when it comes up in class.
10. we have to learn on wour own a list of a531gned words.
11. we have to learn only those words that we miss on a "pre-test.”
12. we have to learn spelling rules.
13.% the teacher dictates the words that we are to learn that week.
14. we copy from a book or list into our own notebooks the words that
we are to learn that week.
15.\ we have to repeat or say the spelling and/or meanings of new
v words for study.
16. we practice figuring out the meaning of new words in context.
17. we do dramatic enactments, of the meanings of new words.
18. we write sentences or make up stories using thé new words.
19. we make drawings or illustrations about new words.
20. we play spelling, word, or meaning games or do word puzzles.,

When we are tested in spelling and/or vocabulary study:
‘ .
21. the teacher dictates the word and we have to wrlte down the
spelling and/or meaning.
22. the teacher dictates the word and we have to write down a
sentence using the word. )
23. we have multiple chqice, sentence ‘completing, or other forms
of objgctive tests. v
24, we have to complete word games or puzzles using the worﬁs .
25. the teacher d1ctates the word and we have to spell it aloud
or give its mean1ng orally. & -

L] ‘

\\ ) ' LN o

—
-
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o * s . - | LANGUAGE
v - STUDENT
/ . . - P foaf
ViIi. ASSESSMENT SURVEY WV STUDENT RESPONSE FORM
. Mechanics, Usage, Grammar, and Syntax &
. ) I. Background Information ° '
' a. Teacher's Name
b. . grade _ < g, Class Period - >
# ’ Al /
c. School ‘ s 4

~ . <

d.. How much time does your class spend on language study such
oL as mechanics, usage, grammar, and syntax? 'In your gstimate

on the checklist below, include time spent in teacher ex-
planations, practice sessions, testing, and any other
.activities directly tied to your study of these parts of
language For each of the areas listed on the left, put an

X in the box to the right which best describes how much time “ .
i¢ spent in your class each week.

. , « ' ESTIMATE OF TIME SPENT PER WEEK ’
AREA OF LANGUAGE STUDY 0 | 10-15 { 20-30 | 40-50 | 1 hour | 1% hours or ¢

min. min. min. more’

1. Méchanics (capitaliza-
tion and ‘punctuation) l//
: 2. Usage (things like ~t
subject-verb agreement, .
. the1r*there, who-whom, 1/ . ‘e
etc.) ~

3. Grammar (parts of speech
tense. forms, etc.)

P

4. Syntax (types of
sentence patterns, ’ ’
etc.) Kz

v

II. Classroom Practices in Mechanics'and Ysage Study

¢ s

"Teachers can have you do many things as part of the way they work
with you on mechanics and usage 'study. We have listed a number of
" things below. Indicate how often your teacher used each activity
% in your class during the year.

#

* ¥

a

Never, Not at All

Not Often maybeé two or three. t1mes during the year. »
Somet1mes, at least five or six times during,the year.
Very Often or Regularly during the year.

0
1
2
3

o ' - 33

Perigsylvania Depattment of Education - 8. M. Koziol \
\‘),( . -28- . .




- * ’

LANGUAGE
t STUDENT"
. A As part of the way we learn about mechanics and usage: :
. 1. the teacher marks mechanics and usage errors in our writing.
2. the teacher notes usage errors in our’ ech work. \
3. the teacher requires us to correct all medhanics:and usage errors
. in our writing and/or, speech work.
i 4. we work individually or in small groups only_on those mechanlcs
- and usage problems that we have trouble with in our writing and/or
speech. P
. 5. we all learn the mechanics rules and usage conventions that are
. assigned for us at our grade level. .
6. we do textbook or workbook exercises in mechanics and u¥age.
7. we do mechanics and/or usage exercises made up by the teacher from
. \ the content we are studying at the time's »
8. +we do role-play or other kinds of acting out activities to practice
] . using different usage conventions or patterns.-
9. we transcribe or copy sentences or longer pieces to practice using
‘ cofrect mechanics and usage.
10. we have to keep a personal record of all of our mechanics and
+ ' usage errors. ¥
11. we have to learn the mechanics $ules and usage conventions that
y we are to watch out for in our editing/proofreading work.
- //O 12. we practice identifying mechanics and usage problems by worklngh
in s€udent editing teams. . *
: & —
B When we are tested in our mechanics and usage study:
13. the teacher dictates statements and we have put in the correct '
. mechanics marks (capitalization and punctuation). .
14. the teacher gives us vbjective tests to see if we can pick out
the correct use of mechanics and usage. , '
15. the teacher gives us written samples with errors and we have to
correct them. ,
16. we have to talk in planned conversations and use the corréct f
: ) usage forfis.
700 17. the teacher evaluates how well we use correct mechan1cs and usage

. in sentence writing activities.

N

. ‘ Teachers can have you do many things,as part of the way they work e
with'you on grammar and syntax study. We have ljisted a number of -
things below. Indicate how pften your teacher used sach activity
’ > im your class\ durmg the year.
) (0 = Never; 1 = Infrequently; 2 = Sometimes; 3 = Regularly)

III. Classroom Practices in Grammar and Sghtax Study

C. As part of the way we learn abput grammar and syntax:

18." the teacher concentrayES dn those parts of grammar and syntax
- that are problems for us in our writing ,or speech work.
19. the teacher has us work individually or ‘'in small groups on only
those parts of grammar 5nd syntax that are problems for us.

-

. ) ' L {
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et . o i
20. ‘the teacher marks grammar and syntax errors in our written work.
. 21. the teacher requires us to correct grammar and syntax errors in

s . our written and/or speech work. .. .
. 22. we have to learn on our own the grammar rules and syntax pafterns
: .— - taught'in class. .

23. we do textbook or workbook exercises on grammar and syntax.
24. we do exercifes that the teacher makes up for practice on grammar

e

N and ‘syntax on materials taken from the content we are studying.
25. we practice diagramming how sentences are structured. 4
26. we do sentence expansion exergises ‘in class.
T 27. we do orally or in writing different kinds of sentence comb1n1ng
exercises. ) )
v 28. we do practice exercises that require us to change or transform -
) sentences from one form to another.
" 29. we do exercises in which we have Eo make sentences out of mixed
groups of words.
3p. we work on grammar andfor syntax games.
1. we have to edit or proofread other students' work or our own
. ““Work "according to guidelines set by the teacher.
32. we enact or dramatize what sentences or parzs of sentences mean
- or how.they work. i
33. we draw, 111ustrate, or otherwise create visuals to show what
ysentences mean or how parts are related. -
\ D. 'When we are tested in our work in grammar-and syﬁtax:
o -
34. we have to separate correct from incorrect examples given .
orally or in writing. B
35. we have to analyze or explain grammar rules or aspects of syntax
in examples given by'the teacher. a
36., we haye to make corrections in sample sentences g1ven to us by :
the teacher.
. 37. we have to combine or transform given sentences according to
v directions given by the teacher. .
38. we have to correct all erroij that occur in the first drafts of
" our written work.
39. we‘have to correct errors that occur in the written work of
other students in the class.
40. we have to say or wr1te sentences of particular’ types as requested
. ! by the teacher.
o ' ) . 4 ‘

4

-
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-IX. ADMINISTERING THE ADMINISTRATOR AND PARENT SURVEYS

-
<

/

The administratpr”survey and the parent survey atre shortest and easiest to
use. For adminisqffz;rs and parents, plrere is a one-page survey for each of
the five major domaing within the PCRP assessment framework. Directions on
each survey are clear and straight forward and should cause néither confusion
nor uncertainty. These surveys can be mailed to parents for completion at
home, or they can be administratered in person. either individually or in
groups. It should take an individual no longer than four or five minutes to
complete & survey. = p .
[ ,
If an in-person administration is being conducted, it may be helpful to

remind the administrator and/or parent group to use the freguency key described

in the directions to each survey, and to be aware that any one person is not
likely to be doing all of the activities listed. For parents it will also be
helpful to reiterate that responses’' should be specific to.a particular child;
more thal one form should be completed if the parent has more than one child in
the system. : ’

-
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X. AS

LANGUAGE
ADMINISTRATOR

SESSMENT SURVEY 1V: ADMINISTRATOR RESPONSE FORM
Developing Language Proficiency

Name or Code # \
R o
Date \
) ?
School v
Directions: Developing Language Proficiency refers to those aspects of your

TN

1.

Pennsylvanla

schogl cutriculum dealing with Spelling, Vocabulary, Usage, Mechanics,
Grammar, and Sentence Structure. As a school admimistrator,  there
are many things that you can do to support this aspect of the school
curriculum. Some of these are listed below. In the-space provided
to the left of each statement, please indicate your estimate of how
often you'do or provide each behavior listed.

0

Never - means that this is not something you
% do or: provide during the yeax. .
Infr®quently - means that this may be something you
do or provide perhaps once or twice

. during the year.

Sometimes - means that this is something you may
: do or. prov1de as many as five or six

. times during the year. .
= Regularly ~ means that this is something you may
: do or provide frequently during the year.

1

o
]

w
1

]

I seek out suggestions from teachers, students, parentsy and® others
about ways to improve our instruction in the English language.

I arrange for teachers in all subject areas to be informedgabout
ways they can coatribute to children's knowledge about and ab111ty
to use the English language.

I assist teachers in setting up gnd maintaining reasonable standards
for .language use throughout the curriculum.

I make -sure that teachers have appropriate language resources,
(e.g., dictionaries, handbooks of English, etc.) for reference

use, or language development.

I support teacher requests to attend professional development
sessions dealing with the nature of language language use, or
language’ development.

I initiate or support efforts to 1nform ‘parggts about the nature of
1anguage, language use, or lamguage development.

I use appropriate vocabulary, usage, ahd syntax in my written and
oral communications to teachers, students, and parents.

I do a variety of writing and speaking activities to or with
different groups “within our school or community. <,

’
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X1: ASSESSMENT SURVEY IW: PARENT RESPONSE FORM
, Developing Language Proficiency &

~

Name
. »

Child's first name

Child's grade level "

"Directions: Developing Language Proficiency means both your child's kno&ledge
- about and ability to use English in formal and informal situations.

It includes work with Spelling, Vocabulary, Usage, Punctuation
Rules, Capitalization Rules, Grammar, and Sentence Structure. As
‘a parent, there are many things that you can dofhelp sapport
this aspect of the school curriculum. Some of these are listed
below. In the space to the left of each statement, please in-
dicate your estimate of how often you do or provide what is listed.

»

o
]

| . Never - means that this is not something you

| ' R do or provide during the year.

.Infrequently - means that thﬁ% may .be something you

L do or provide perhaps once or twice

» ) during the year.

) Sometimes - means that this is something you may

do or provide as many as five or six

] times during the' year.

Regularly -~ means that this is something you may
do or provide frequently during the year.

—
]

-

N
]

L
]

N
, 1. I talk with my child. about the spelling and/or vocabulary words
he/she is-required to learn for school.
2. I talk with my child about the.English language assignments
(e.g., in Usage, Grammar, Punctuation, etc.) that are required
~ for scliool.
3. I help my child with a551gnments related" to the school’ s English
) language program.
. 4. I try to use new words in my conversations with my ch11d
5. 1 try to use appropriate grammar and usage in talk at our house

~ or apartment.

I make sure that there books like dictionaries, handbooks of
English, etc., available for my child to use at home.
7. I encourage my child to play word games or language games 11ke

‘on

. scrabble, anagrams, lotto, cfossword puzgzles, etc.
8. I participate with my child, in playing word games or language
. games.

8. I encourage my ch1ld to do a variety of writing or speaking
activities at home and/or in-the community.

10. I do a variety of writing and speaking activities at hone and/or

’ . in the community.

-

*
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