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FOREWORD

~
I3

During the summer ,of 1979,

~

the Bureau of Educatiorial Research

and

. #
XEFVices provided financial support to assist in the conduct of

a stddy to learn more about high school SCudepc§ and chey?\work

outside the school and home. Several people were involved in

.

the ,

planning for theé study, segeral others assisted in the collection
»

This monograph represents the first of the reports of that

study. Much of the work involved in the planning and conducting of

/

’ .
the study, came from the {!ﬁ&s and coordination of Vito Perrone,

Dean of the Center for Teac%ﬁpg gnd Learning, Univewsity of North
. b

Dakota. As well, mest of the written narrative is his.

Bureau of Educational Research and Services is happy to ~

have h;d somé'involvemenq in this piece of‘work, and is hopeful
that this and accompanying monographs in the set will be both in-
formative and hglpful to high school admlnistrators, teachersy and
students a&h their paren\s in tHe conduct of their:high sch;ol

. »
r . r\

Larry L. Smiley, Director ’ '

Bureau.of: Educational Research and Services '

ucational experiences.
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Introduction B \

o ! N ~ .
., This monograph, one of seviral associated wi,ch our researchy * k P

o

‘ . secon school students and. employment, provides a contextual N
. RN
< Tstateme and an introduction to‘some of our data. We have se- p i
-\ lected for ptesentation in tabular form information tHat we believe ’

Y
4 ; -

is of, broad lgeneral interests rBgcause the 1nforn?aci‘bn is partic-: .
t;larly .rev';:aling on its own, 'we h'ave offered very liLctle inCer-. i
pretive comment. :The narrative we do pl\:ovi-&e' serv;slprit;cipally c?
‘ intr‘o&uce the Cabief and call attentlon to spécific .dac|a of >garcic-

> y

’ *lar, significance,  Our data co'mes . fromaea ey of a%l j'unior »-
. -«

and senior students (N = 2056) in the Grand Forks\ and Fargo public ~ !
scho,ls’ (4 schools in all), a 50% sample of the teachers (N = 190) ‘

in these schools representing all subject fields, a sample of par-

encg‘(N = 160) of those S‘CudenCS surveyed in Grand Forks and Fargo, /
a sample of employers (N = 50) 9f high sch|ool students in .Grand
- .

. Forks and Fargo, and the school records of a sample of the high

. . . L
school studentd who completed the survey (N g 350). We use per-
Vg "
centages throughout the data presentation.

» " . ’ -
Context * .
~ . . . - r
The vas# majority of Americgn young people, ages 15-18, .attend

-

Ea'/graduau from secondary schools. The graduation rate is close "

. %o 802 nationally and 90Z in North Dakota. This was not the case a
. . N .

-genaration hgo. Pri:(:r to 1950, - for example, the majority of young

- people left school before graduation in order to emter the job :j'

@

Y ,
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. ‘'market.

{ .
B

Those who wrote about youth in the late 50's and 60's, a time

. [

when high school gttendénce was escalating rapidly, used the perm

-

"schooling society' to characterize this, new circumstgnce.  Asso-

ciated with this "SCh‘oolqng ;ociet)"' Jas thé belief that voung
. v '
A [l

people‘ were en-gaged in an "exteniied adolescence" ‘and lacked the \

.

work experience prevalent in earlier timess In the course of the

-
1970's, there was sufficient concern about the issue of work expe- -
. . M ? '
' rience that "career edtcation" became a prominent educatlonal dir-
- * N

, .

rection and a nutber.of séconda;y school reform proposels gave p1g-
0 R

nificant attention to ' provisions L{)r, students to work in the mar-

. N AT

: Q/l(cet place. ‘

R At the risk of oversimplification,.the reformist concerns were

“

. triggeredgpy _a $ense that thid extended adolescence had festered

higher levels of irresponsiéii1ty (increased drugN\and alconol de-
. 1 -

péndency being manifestations) and contributed to'greater unemploy-

. ment among young people aged 18-24.1 The literature of .reform sué—
)
-«
being prepared -suffi--

-

‘ gested that young people in"school were l'.lot

* ciently for the responsibilities of work -and, as a result, could

not cqpe

,antidote which

-

constructively with work related
\

’

adult life Mles.

»

filledNthe reform agendas-was to make work an inte-

MY TH) ~
n ’ - »‘\ . )
1 S . e K
. . In regard to employhent readers mibghc wish "to read James

!

The

O'Brien's "Education ig Education, and Work is Work,” Teachers~Col-

lege Record, Vol. 81, Fall 1979.
high’level of ‘unemployment
with schooling,

among »8-24 year“olds has

O'Brien argues cbgently that the
little to do
He

being instead a demographic

ﬁc‘lac'ed cofidi t'ion.

provides data to show that the’ populdtion enlering the labor mayp-
ket for-the first time in the 70's, part of the earlier baby boom,
exceeded to a great extent the supply of jebs.:

R R
.
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, g . 2
. gral part Ef student's high schook education. By 1integrating work’ I
. N - .

experience into school Programs Jrudents,wquld be expected to make
- .

a nétural tr‘msitlt;n‘ to the worl8.mf work and would not flounder

.en faced with the need to be independent and personally respon-

_es1ble. t

‘ ¢ ‘ h
~ while most schools did not set about consciously to reform ’ \1
p A . o o -
thei? 1nstitutions avound, the issue of work--schools seldom re-
v

spond quickly und consciouslv  to major national réports, no matter
~

’ ?
how prest.glyus the sources--work his become commonplace among high
. 3 . N
scnool students‘ This b@’e about, 1n large measure as a result of
the cemund f.or . student labor on the part of tiwe burgeoning fast

. . S, \1 '
&d andustr.. ° Given the econdmics of this parthcular industry,

high school students willing to work for minimum wages and without .

. N L
o

N * T

»
. 21"he major .reports of the 1970's were: The Reéform of Second-
L ary Schcm{s A Report to the Public and the Profession, prepared
by the National Committee for the Reform of Secondary Educatioh
\ " (vew York: McGraw-Hill, ‘1973); American Youfh in the Mid-70'¢
(Nafi1onal Association of Secondary School Principals: Reston, VA,
1973); Youth: Transition EAdulthn«"fr. Report of the Panel on - .
Youth of the Presideng » ouvisory Committee (Washington, D.C.: U¥S. | .
Government Printing Office, 1973)jand«€iving Yuth a Berter Chance:
.Optivns for Education, Work and Service. ., Report of the Carnegie
‘ Council on Policy Studies in Higher Education, Berkeley, CA, 1979.
5 . These reports all stressed the need for job placement programs,
credit for, work experience, flexible (even alternate: day) sch®dules
\ to Ycommodate work, etc.

31( 1s interesting to note that %tudents were entering -the !
world of work #n increasing numbers during the 1970's without ben-
3 * efit of dchpol 1nitiatives and almost,without notice. ‘While goci- .
ologists such as James Coleman (Youth in Transition) and others in-
volved in the major reports cited above bemoaned .the fact that
",tudents. just’ didn't work,', William Fetters collected data from
- 16,409 high school seniots in 1972 which showed that three/fourths o

. were already working. (A Capsule Description of High School Se- -
N niors: Base Year Survey, Washington, D.C.: Superintendent of Doc- . 1\ .
uments, U.S. Printing Office, 1934.) We believe that this was’ &
typical\pa&ern with wMich schools didnot ;" and have not, come 'sto
+  terms. L v . {

'J .
k] . 4
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benefits are virtually the only labor force availaﬁle.a . \) .

’
.

A sgcond contextual strand is the piece which caused us to ex-

. v
amine more closely the issues outlined above. While sarving with
N [ ]
the North Dakota Task Foree on Basic Skills during 1977-78, we
. . : 4

~heard a number of presentations of school administrators and teach-

'

ers that Focused on the "increasing diffic‘lcies in sustaining stu-
P
dents' interest in school when so many worked extensive numbers of

‘hours. " By 1978, this work phenomenon was beginning to, filter into

their consciousness. While the school people believed that the:

“ percentage of students working "might be as high as 50%" and that

~ .
"many worked as many as 40 hours,” no one had any empirically de-

- .

riveéd information. We chose to examine the jssue and its impli-

cations, if any, for schools.
—— ’
. ‘\\7

/ .
How many- students are employed? Employment was defined as a

Qverview Data Presentation

“

job with regularly scheduled hours and 3 payroll theck; baby sit-
' . . .
ting, sporadic house cleaning, and the like, were not, for our pur-

.
- .

posés, considered employment. ' -
s .
. 14 .

-

Table 1

rcentage of Students Employed and
Not Egployed

1 (\ ‘ -
] TOTAL _ MALE ,  FEMALE .
X . r . 1]
,Vployed . 68.1 69.0 67.0 ‘
Not Employed o o31v9 T 31,0 T33.00 N
N . i :' .\\
¥y - =

)

AEmployérs ln this industry made it clear to us in ifiterviews
that high school students gge, in general, the only persons wha
apply for their” employment vacancies. - .

! 4

: ' . , . . 8 ' N
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Is 68.1% high? It is a higher percentage than teachers esti-

mated to be the case. In addition, none of the school administra- -
4
- ) . ] .
tors envisioned the number to be that high' °
i ~

\ow many hours per week did those employed Bctually wérk? We®

.

believe the information related t? this question is startling.
. f . '

-
v -
Table 2 «
‘Number of Hours of WorK Per Week
(Percent of population) .,
‘ ) -
NUMBER OF H% TOTAL MALE FEMALE
“1-10 . 11.6 1.2 12.1
- ’ o
11-15 ) 18.1 12.9 23,7,
’ N *
16-20 33.0 Al 34.0
21-30 ©29.9 33.8 26.2 &
bver 31 7.5 9.8 .3.9

. , . ) oA \'

- )

Overall, 37.4% of those employed work more than .21 hours ‘per

R
yeek, 43.6% of the males and 30.1% of the females. A'large’number\'

of students: 70.4% of the total, work 16 or more houY; pér week and
- 4,
a significant number, 7.5% overall, (Q.SZ/EE the males) work over
\ .

31 hours per week. > -/'
v .

For the sake of general information, we should note that se-

.

niors tend to work more hours per week than juniors. We had an- .

ticipateds that this would be true.

-

+
Where do the high school juniors and seniors work!? We list

in Table‘3 ¢hose employment activities serving fairly large numbers

of students.

‘Q

o 7 ‘ : y
:
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Table ; -
. ‘. Employment Sources
' ' |
, ArCategpry of Work B TOTAL MALE FEMALE N
Restaurant/Fast Food 41.4 3%.6 45.8 . \
* Sales 13.8 9.6 18.3 S
. Groecery/Supermarket 9.9 10.8 - 8.9 e, -
- .
o Custodial ot * %g.6 14.2 2.% )
Sgcretarial /Clerical . 5.9 ! 1.4 10.7 , )
. . a0 -
. Service Station and Kindred *
Activity 5.7 10.9 - i
' Building Trades ) 4.0 7.1 ., .6 L
_ Health)Related o ‘ 3.2 7 3 . 6.5 | "
\ The }estaurant/fa;t food industry 1s part of the 1970's eco- .
" nomic revolution and 1S the prlhclgal employer of voung people. f
special interest to us were the thale-female employment patterns.
>
"1n spite 9f the increasing emphasis ip. the culture oun reducinggthe
‘ imd}cc of traditional pazkerns, the employment patterns follow tri-

. ditioqa{ s:ructures. Note the positions 1in ”qgies", "seérstnridi/
clerical” and 'health related"” arzas in which womén have tended to A
dominate and "custodial", Yservice statimy', and 'building tfadeq"k

\\\‘ :\\ fields traditionally dominated by men. . \:\“
) N It should be noted that seniors rk in a broader range of .
d\aréas overall ‘than do'junio-rs. ) The Zentage of juniors woriing :
in the  fast food enterp;ises, for. example, is considerably higher
than the percentage of seniors, ‘?he.fast food industry appears to
be the principal entry level employmééf area. : . !

How thuch do the students make? When these data were gathered,

minimum wage was set at $2.90 per hour. It has Increased since

’ - 4 6 f

.

¥

Q . ’

LRIC 3 .10 - .




these data were collected.

Table 4

Dollars per Hour

.
—

TOTAL . MALE FEMALE

M
Lg

. $3.00 or less 72.7° 66.9 80.0

% “Above $3.01 ' . 27.3 + 33.1 20.0

‘

Minimal wage is ths Eypical pattern.‘ As employers told us,
"Only high school schencs will work for minfmdm wage." Again,
note the male-female differences. Eyese differences are related in
large measure to the differences in areas of emﬁioymggc and numbers

. . .
of hours worked.. - 3

’ >

How were the: jobs secured? As part of their career education/

-

vocacignal education éffyrcs, all of the schools had developed job
. .t . .

4

i . -
placement programs. Tb what degree were they -used?
- ‘0 °

- Table 5
Sources Used for Employment

.

TOTAL MALE

Personal Effort 48.0
Friends 18.7 -
Family 052
School Services 10,2 ;.5 13.1
. .
North Dakota Job Service .’ 7.9 7.7 8.3

- .

\ . . )
As n!]pdf~ school services ranked lower than most other ser-

A

I

vices. We suspect this is true, in part, because the schools typ-

ically paid gloser attention to such things as hours. ‘eopleiin

. &
.

“ERIC . - ' - 11
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! 1] - -
schools tend to view 10-15 hours’ as teqsbnable. Students, on the

- other hand, view 20-25 hours as‘being redsenable. . .

How do the SCudents use their money" Ther} are certainly 'no

PER )
]

: surprises. The percehtages are largei‘ chhn 11)0 fasmuch as, most

studencs indicated at least two categories o hseuk .

» . »
.
v

Table 6

e

Uses of Momgy Earned Through Employment

Y . TOTAL MALE

v 4 . .

] Pleasurable Activities - p
+ (Dates, cars, etc.) 72,4 80.8 .

Save for Future 49.0 42.4

A} "

Clothing, Bodks, Supp‘ies
. for School ) . . 26.9

-~

Give to Family . 4.3 4.7

Note the male:-,female differences, esp.e;?l?lly in relation to
"Save for che~Fu;ure“ and "Clothing, Book;, Supplies fipr School."
. Why are the students et;xployed? Giver; the ir'lflationary c;on:
di‘tiOI‘Is that h8ve aormit‘iatted our (;.conomy, the ‘response.s arepnoc Lin—'
N

a -~

usual, ' ’ -

. JTable 7

¢

Rationale for Fanﬁlogment

-

Need the money ¥
becided on' My Bim to Get a Job 47.4

Desife Training for Future
Employment . 23,8

Parents Told'Me to Get a Job 9.2

"
X

ERI

>
Aruitoxt provided by Eic:




- * -
. e N . “
Students did not view their el;lployment, overall),
Ed ~ v . v ) .
This.came out very strongly
Y
an interesting point is-found in
el

as tréining
.for the future.
Howévgr,

terviews we conducted..

t- cheifaci: that 30.8% of the ‘famales\ do ‘eg ‘their-work as. training

in the follow-up {n-.'

A . .
. and, therefore, will more.probably.stay in that work for a time in- |
. ’;{‘. . " ’ ’
’ - * ° . L .
stead of .seeking allvancement. It should be noted, in addition,

\
that parents ,were not the decisive factor in their decision-making.
N - « - ~ £
. . . . ¥
- How do gtydents overall rate their academie skills? -We wikl
L4 0

= A

later relate ~ these sratings to

a-r;umber of * variables relating to

. - - .

x - egxployn;enc and socjo-economic background. -
- ]

-

4

. R . " Table 8

~

! Student Ra“cings of Academic Skills

N " TOTAL MALE FEMALE
) Matbematics ' i . : . ’
’ High and Above Average 34. 38.8 29.6
Below Average and Poor 15.9 14.8 17.1
E - ’ \
Science *
High and Above Average 33.6 39,7 27.2
Below Average and Poor 16.4. . 14.2 18.8
- {
‘SOCial udies - ) T, +
. Hi¥h and Above Avqrage - 403 48.5 J31.3
Below Average apd Poor . 13.0 9.5 16.8
[ 3 ' 7‘ ' ‘ E]
Oral Language .
N High and Above Average 38.7 . 36.4 41.2 -
Beldw Averdge and Péor' 10.8 13.7 ‘ 1.7 . o
o v ’
o Reading | . ’ . S
i ) © _ High an ove Avera 41.5 43.2 . 52.0
¥ 3 BeloW§Average and P 10.] 13.1 8.4
. L[]
v writing
R High and Above Averag{ 37.8 31.3 44.5
te Below Iiverage and PCQ.' 12,0 - 16.6 6.9
' ] . ' g ]
BN By and lirge, studengs in Grand’Forks and Fargo viewed tWeir
Y v
. academic skills to be average or aboye‘. NQte, however, the male-
. . " . 9 . ' . ~ -
Q ) .l é} . .
Hﬂi:ﬁﬁﬂ > v o )

-

) e




female differences. :Males rate their skills in machzmatic‘s, sci-

+

ence and social studies higher than females while the reverge:'is

true for'ora]?!anguage, reading and \‘dricing. These are old, con-

.

ciﬂually pegsist%gcums “tHat schools. need to address much mofe/

.

aggressively. ThereZAét 1sn't' any cogni‘tive reason for females to
t

have less skill in h and science, nor for males to have less

- ‘{_ -
’

» . * .
skill in reading and writing. A §

What did students perceive their parents' interests to be i{n

relation to their eddcation? The percentages do not add Kp'to 100

-

inasm!ch as we did not{_ include for ' this presentation all of the
. CRY _

categorilds, i >

Table 9

Perceivéd Interests of Parents

FATHER MOTHER
TOTAL MALE FEMALE TOTAL MALE FEMALE

-

W i <Wishes pe to be: .
(-] I3

() . -
* One orthe best in class 26.8 28.3 25.0 29.7 33.2 25.8 Vs

-~ . )
'Above_" the average 42.2 42,2 42.3 44.7 44,4 5 45.1

4
Don't know . .2.1 11.7 12.6 5,5 6.0 4.9

.

Wishes me to: -

-

Finish high school 12.1 . . 11.2 11.0 11l.4
Post {high school -
vocational training 15.9 . . 16.6 16.4 1
»
Some college but less
than 4 years 6.5

Graduatg from 4 year {
college or university 43.8 { 47,1 47.5 46,7
* \

Professional or graduate
school ~ 11.5 11. 10.9 11.5 10.2

P

Don't know 7.1 . . 6.2- 6.9 5.4
: 10 ’

Hﬂiiﬁﬁﬁﬂ
|y




e q . 4
. ) °
By and large, parents,las they are pepceived by their child- s
' ®
ren, have fairly high aspirations. for their sons and daughters. As Lo
. will be nqted from a review of Table 10, parents are seen as having
LN : LY
- a somewhat higher interest in college/university attendance than is
the case for the students themselves.. In relation to the "wishes
Y e .
°  me to be" section of the fpregoing ta'b(;:er"don't know" category
is intgreeting wb,en,paiﬁe‘d‘.with the fict t, when interviewed for ,
1 4 ! . . 3
hY
this study, mothers were more active than fathers in the process.\
Fathers often deferred-to their wives, ‘s;uggesting, "y wife knows
mofe about such things:"  These data suggest a contiﬁdéd stronger
I \ .o, «
role of mothers in the murturing process. ’
' o
What are the motivational levels of the students? - . ,
’ 1 )
) Table 10 .
. Motivational Levels of Students ] .
. * TOTAL MALE FEMALE ~ .
Wish to: . B P
Be one of the best in my class  24.2 235 ) 269
Be above the average 48.1 48.0° 48.3
’ -
Be just good enotigh to get by 4.8 5.6 3.8 I’ s
Graduate from 4 year college/ .. - -
yniversity 37.7 36.7 38.8 )
§ Graduate from professional or ¢
graduate school 17.2 17.9 16.4
- - . . \
L}
Motilvational levels are, from our perspective, quite %igh. In \

this regard, students differ in their responses from the ‘responses

-5 B

- <;f teachers to similar issues. Teachers, for example, view a sigt

nificant percentage of the stud?nts as "just wanting to get by."”

z

’ -

ERIC - 15 o
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Is school 4bsence an issue? We were surprisedl by the data on
. L 4

school.absence.

P

o

v
~

-

-

X <
Table 11 o
" ‘ _
- Sthool Absence » AN
.. v -
TOTAL MALE FEMALE .
14 D VL
None 4.7 5.8~ 3.5
1-2 days 17.0 . 19.4 14.3
3-6 days 32.7° 33.8 3l.6 T
7-45 days - . 26.4 2.1 + 30.5
4§46 or more days 19.2 18.3.q - 20.1 -
1) L .=
We asked students if they ever stayed away from.school because
. . «
. they "just didn't care to go." The majority res‘ppin?;d' af firma-
tively. Students who workeév more than 20 hours per week were ab-
- ’ ) C
sent from'school more than thosge, stho worked less thvan 20 hours per
) &J . ,
weék or didn't work. 4 - ) ¢ | -
; ‘ ) S U
\ Table 12 . RSN
Days of Absence from Schocl and Hours of Work per Weck
g —re B *
. : " s Hours ,ﬂork/Week
Days of Do not 1-157 . 16 - 20 Mefe than
. * Absence work Hours Hours 1 hours -
- ) . > —
Rone ) 1.4 1.0~ 1.1 N . :
’ 1-2 4 - 3.5 5.0 4.0. . T4 -
- . o~ .
“ _—
3-6 e 2 1.5 8.4 . .9.0 -
’ ’, »
c7-15" 5 5.9 . 6. 7.9
’ . / ¥ i - N
16 ot more 3.3 3.8 .« Qps.2 + 6.8 -
: ! . " ¢ i
No Response b ‘0 .3 Toe 2 . |
[N ‘: W a
“ ‘12 S P
G , 16 .
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Do students like their jobs?

~

ﬁositive? Do they feel that their pg;ehts are * bdeésed about their

.

- - .
. .
i A -

employment? . . . .
. - .o ' !
( A ’ Table 13 « -

.

. Attitudes About their Employment

v . » . . ‘
- ° MORE RESPONSIBLE PARCNTS ARE

ENJOY WORK ,  BECAUSE OF WORK PLEASED
Male 82¢0 “#2.0 S
) s ‘
- Female - 98.0 . 89.0 87.0 7
) ) DA .
11th Grade .. 91.0 " 87.0 §3.0
. s >~
§ " .
12th Grade 86.0 « 94.0 80.0 |
- .

Overall, the attitides expressed by student’s aboyg~gheir work
L .

are enormously positive. ' .
. ,
- . i

How do teachers view the employment circumstances? e have
- T

! provided the information for all teachers as well as for three cat-:

.

) » ! A
egories of teacgers. Traditional academic teachers

a

teach English, mathematics, -science, social studies, foreign lan-

- €
tgachers are thos

wh o
wii

o teach hom

m
3
?
1

. .

P AR, |

- 5uag=a, Vvocatioliad
-

- -

dustrial arts,'bdsiniif and vocational education; special settigg

teachers are those. wﬁo teach, physical education, sﬁ%cial educ-
= N .

ation or serve as cougselors and librarjans.

' /
- Table 14 . )
" PN ’ ' ~ L
Teacher Perspectivés about Student Employment " ot
; ” O ' 4
: ] TRADITIONAL/ SPECIAL
ALL TEACHERS ACADEMIC " VOCATIONAL  SETTING
Positive 4.9 1.3 10.3 11.1
- ’. N ,
Mixed 6.1 \ 51.3. »  72.4 50.0
- ! '
Negative 9.0 47.4 ‘17.2 38.9°
, ' v 13° N : .
(S ' i
B . . [
ERIC R 17 .
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Do they view°their émployment as

are those who,”

0y

i




. » i
‘. As’can be noted the least positive‘view is expresse‘d, by tra-

ditiopal academic teachersdy Overalt however, the perspectives are

faifly negative for all teachers, regardless of the teaching field.
¢ [
Should the schools assist students with employment? Teach'efs.'
. J . -
were not particularly positive about this relatively new direction.
“v B . . . .
. .

Table 15

A\
Should the Schools Assist with Employment -
A Teacher Perspective (\, .

A oo ¥ .

'IRADIﬁ\;AL N SPECIAL

ALL TEACHERS  —ACADE) VOCATIONAL  SETTING

ANY

No . 45.5
/r

AN
Mixed ‘X,. .

A SR :
1 mt.effect does employment have on academic performance?

- M . s . . .
. Studentsﬁ!d not, gof‘(tﬁ most part, feed th\aNm&loyment influ-

enced pomt\vdy or negatively their académ,i/ rformance. what

\ »

was the *acher‘ perspective?:
A Y

. . } ‘
/ Table 16

Effect of Employment on Academic Perfodeance -
Teacher Perspective v

. .

N

" TRADITIONAL " SPECIAL
ALL TEACHERS  ACADEMIC  VOCATIONAL  SETTING

Positive

Mixed

Negative .

None
J -

. . .
Teachess, regardless of their teaching arga, fsel that employ-
M ¥

L

W '
.h/_~
18,
Phrir o e
7




.- . K]
ment has a significantly negative effedtdon student 's academic per-

v

. w
* . reports on teachers' comparisons between working and non-working

‘ 7
* «?° students in relation to academic performance.

-

. ' -

? Table 17
! The Performance of Working Students in Relation
- to Non-working Students - Teacher Perspect‘ivg

. TRADITIONAL SPECIAL

ALL TEACHERS ACADEMIC VOCATIONAL ~SETTING
Positive l' 1.7 . 0.0 - . 0.0 11.1 °

Worse 68.1 6.7 - 53.6 55.6

_ No difference 26.9 - 20.5 39.3 33.3

~ Mixed - 3.4 27 e 0.0

F - h 4 hd

» g N ~c

Have teachers altered their expectations of students in light

Al
of the increasing lev'elp\o’%.:tside employment?  Students thought

this was occurring but not quite to the degree related by teachers.

»

» Table 18 >
" , . .
' ‘ Altered Expectations of Students - |
Teacher Pergpective .
r %/ ’
\ TRADIFIONAL SPECIAL
. + ALL TEACHER} ACADEMIC VOCATIPNAL  SETTING
’ . 4
Yes ‘ 54.5 59.2 37.9 61.1 .
No 45.5 40.8 62/4 38.9

.

£33 ad

less writing and reading, seldom asking students to do very much

Outsid\e‘ of chass becaule they did not have any confidence that it

would get doge. They were using more and more class time for what
oy .

4 -~ [

/

~,> : 15 .
-

EI{IIC- ' AR 19.
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formance. This is showrt even more emphatically in/ Table 17 which

Those responding affirmatively cotmented that they/ fssigned




-

- r » 0 & o

they would normally’. have considgred’ '"homewgrk," 1taving in the

! - ¢ -
- process, ]‘ss direct instruction. ' | - T

) We were curious if teachers, in \.acknowledg‘ing the fact that

.

’ N |

students worked,  were trying t‘o“ use the work ‘axp'e'rience as a base

B -7 for chéi‘i inscruccio'rral programs. For examplg, were students asked

N

.
to maintain journals,of }hei.r work experience as a writing exer-

ise?” Mas the students' work experigpace made integral tQ discus-
-

.

& e »
sions of the econom?g' or governmental gystem?
* » ’» : ‘
' . ‘. Table 19
’ 7 ‘ e . T . + )
Was the Students' Work Experience Used ,
- as a Basis for Instruction -
ﬁ' .«
*
\- ‘ TRADITIONAL SPECIAL
ALL TEACHERS ACADEMIC VOCATIONAL SETTING
Often 17.9° 6.6 41.4 21.8
. . . .
Sometimes 24.4 . 23.7 27.6 22.2 .
. M Seldom 46.3 539 27.6 444
- .
Never 11.4 15.8 3.4 5.6

Do students learm res;wnsibiliiy Jfrom ‘outsidd employgent?
. Al \

' ¢’ ' 14
Parents were generally more positiz than teachers about the em-
N o S . . x
ployment activities of their sons and daughters. s ‘o ‘
- L . -
. Table 20 \ ..
- Do Students Learn Responsibility from . |
Outside Employment |
- . / PR » ,{\
- ] |
7 PARENTS TEAEHERS
Y
!
- Yes 87.1 61.0 .
. -
s * No . 10.6 24.4 -
‘ . Y
Mixed ‘ 2.3 14.6 ,

EI{IIC ‘ | . ‘\20 L

- gy
N 1 |
. |
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! . S A . .
‘ In general, educators ~view the high school as providing a

range of beneifts for students, dcademi¢ and EXCraCurriC\llalt': “In
« the next three Cableé\.w/presenc information relating to such bene-

fits in relation to th.e following four catggories of students:

Those’ nof working, working> up to 15 hours, working from 16-20
-

hours, wc;rking 21 and more hours.

toTe 21 . .

, . .

” Student Participation in Extracurricular Activities
O : :

4

NOT WORKING UP WORKING FROM WORKING FROM

X WORKING TO 15 HRE.  16-20 HRS. 21 HRS. 'AND UP
- .
Varsity Sports ~41.2 J31.9 28.7 20.4
- , L .
Band/Opchestra 14.7 . 4l1.6 8.7 5.3
Student Government 4.9 ~ 5.9 4.0 2.5
‘Debate/Dfama |, .'10.9 7.0 - 6.7 5.3 .

- L : _t — \

v
Clearly,s those who don't work have the greatest ‘access to what
a "
, ! . i
'ihe schools dffer extracurricularly. This dogs not, however, es-

¢ tablish a cagsal relacionship. Pedple may choose to work rather

than participate in extra activities. Attendance at extracurricu-
N b - A A
lar activities also follows a similar pattern.

’ . ¥ »

Table 22

-’ N .
Student Attendance at Extracurriculat Activities

A )

. NOT, ' WORKING UP' WORKING FROM WORKING FROM
,__HMG TO 15 HRS. 16-20 HRS. 21 HRS. AND UP

. Never / "12.0 10.2 14 15.4
Ortce every 3 months 11.6 10.9 , 12,7 0.9
. - . -
. Once :a_week =™y, 25.8 25.4 25.3 ¢,/ 18.3
L N\ o o
1%, ¢ ‘o More than once a ) 4 # \
Siw o o _week 22.7 21.1 16.0 10.7 :
A ) N,V |

Y

ERIC o L , .21 £ i

[AFuiTox provided by ERIC N M
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What are the perceptions’ of skills? More students not working
A

.
.

L]

8

~

or working Jless that. 15 hours tend to believe their skills are high

in the academic areas;

Y

however, in the areas of social studies and

reading, the differences among groups are not gre'at’.;\ N
. . “ .
‘ " Table, 23 .
- 1 -
" , 7/ Perceived Academic Skills
{ s Ve
. - * \
WORKING UP WORKING FROM -WORKING FROM .
_ WORKING TO 15 HRS.  16-20 HRS. 21 HRS. AND UP
b rd
. Mathematics -
High 12.8 Y 11l2 9.2 7.1,
Average 46.8 48.6 51,0 - ¢ 51,7 /
Poor . Ly’ 2.1 ~ 2.9 3.2
LI . At 7
Stience
~
- High 1.9 9.1 8.4 5.7
Average 47.5 52.9 . 7.8 51.3 .
Poor > .5 1.3 . 1.1 2,0 ° )
<
«\ Social Studies
L]
High 13.9 11.2 11.1 11.6 : ,J
Average 43.5 - 49.5°% 45.8 47.7 / |
. 3 . " ‘
Poor .7 1.3 1.7 2.7 |
-~ ~ . |
- Oral Lmnguage - ”
High 15.1 10.4 11.5 9.9
Average 44,2 54.2 4.6 52.6 ¥
/
Poor \ 2.1 .8 1.5 4 2.0 .
(3
Reading .
Bigh~ o 17,7 16.9 19.3 15.2 = ‘
Average 40.2 o lof. 7 39.4 44.8 . =
Poor 1 1.1 1,7 4.0 :
1? -
Y ’2“ . ”f
2




’ ’ !
- . . = - . ‘
. - N Table 23 b
. s 4
- (Continued) . '
SR . NOT _ WORKING UP- WORKING FROM WORKING PROM
. . WORKING, TO 15 HRS. 16-20 HRS. 21 HRS. AND UP
' J
v . ‘ Writing
, High 16D 10.6 4  10.3 6.7
. Average 44,4 - 54.9 49.3 51.8 «
_. s . ’ (
. Poor 3.0 1.1~ 1.3 2.8

- -
Another issue about which we wanted information related to
. »

: : : ' .’. :
socio-economic differences. Using the seven census categories, 1in

refgtzon to fathers' occupations, we examined skill perceptions and

B

, "
extracurricular Activities. v y
J T 4 . . S
.
» . .
Table 24 . .7
. - .
q Perception of Skills Ac&ording to Father's Occupational 3eatus
»1. t , o R »
£
<. , HIGH HIGH
FATHER'S . HIGH HIGH S0CIAL ORAL HIGH HIGH
OCCUPATION MATH SCIENCE STUDIES LANGUAGE READING WRITING
’
Prof/Tech 16.2 - 17.4 18.7 17.0/ 26.0 " 16.0
(Census Cat. 1-2) - , v
™ .
Manager/Officral/ . .
Proprietor *10.7 J.5 11.1 13.6 17.6 10.0
(Censys Cat), 3-4) “ . oo, '
‘ , ﬁtn’
Operatorf/Service . .
Worker/Laborer 5.5 4.0 6.5 f 6.0 10.1 8.5
(Census Cat. 5-6-7) .
- — S
The foregning information, together with the information in
Al b
Table 25," ‘provides a discouragidg picturé. School admini®rators
hagd not expécted such stark differences along socio-economic lines.
. ’ '
. Tables 24 and 25 raise a number of questions about who . gains

. ¢

the most from the sghool and its educational afferings. In addi-

- 2 ':19 M .’ .

ERIC e .23

N




' o T’abie 25 \.

Extgacurricular Agtivities by Father's Occupational Status

»

\ N . . "N

3 4 F 2B -
‘ N . ATTENDANCE
FATHER'S VARSITY  BAND/ STUDENT  BEBATE/ MORE THAN

OCCUPATION \. SPORTS ORCHESTRA GOVERNMENT DRAMA ONCE PER WK.
Ed

-

r
Prof/Tech 39.3 19.8 68 13.3 22.8
(Census Cat. 1-2) d

Mandger/Official/ .
Proprietpr . 31.7 102 5.6 9.4 17.7
' (Census Cat. 3~4)

1]

. Operator/Service
Worker/Laborer 19.1 5.5 2.0 3. 11.2
Cencus Cat. 5-6-7) - 0 4

B

tieén, it should be noted these are differences in the proportions

of students within Census Categories who work more than 20 houis/
-

week. A
Table 26
1 3
- .
4 Hours of Work Per Week by Father's Occupational Status
’ . PY M
Hours of Work/Week !
FATHER'S ' . No 1-15 | 16-20, More than
N OCCUPATION 4 Hours Hours Hours 21 hours
Prof/Tech 22.7 5.1 26.0° 28.3
(Census Cat. -1-2) ’
»
Manager/Official/ ) .
Proprietor 19.3 22.3 26.7 - 31.2
(Census Cht. 3-4) S
A . .
- Operator/Service .
Worker/Laborer 18.5 20.5 24.0 37.0
(Census Cgt. 5-6-7)
How dg -employers respond to their student employees? The re-
N maining information in thi§ momograph relates to employers. In
- * / “
- 20
v . ! [
fc 2
| <l




"

- L4 4 .
. . .

’ . .
general, they provide a very positive view; to some degree, they

provide a contrast to what oftep appears in the popular press abodél

adolescents.

/ . Table 27 s .

" Employer Ratings of the Job Performance
~ of Their Student Employees

' . - .
4 L} . B
’ ~ Yery High 252 -
J ry Hig ,
High - 38% .
Average ‘ 3;1 ‘
Low ' Y
Depends . 27 N
N
+ Table 28 . / *
[ 1 ‘

Employer Views About the Reliability
of Their Student Employees
(Honesty, meeting work sehedules, etc.)

i

+ s

-

Very reliable . 28%

Reliable ' 47% .
) Ve
Mixed 25%
<
Unreliable 0%
. AN\
N
. . 04 -
When we asked teachefs about how many fiours were reasonable
I’ v
for, students to work per week, they placed 15 as.the upper limit.
Parents, on the other hand, viewed up &0 20 hours as, reasonable.
Employers in°fairly substantial numbers saw up to 25 hours 3s rea- " .
r ...

sonable. - ,
sl « ° *

We asked whether employerd placed any limits on the number of

-

~ 21

ERIC | €5

R
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. . Table 29 .
o ' ¥ ’
. Number of Hours Students Should Work Per Week .
. Employer Perspftive
. ’ 1-10 2%
» 11-15 15%
r. 16-20' 421 ~
. ' 21-25 0% .
; 26-30 2%
- +
Over 30 . 6% ..
L 4
Depends 2% -
v Should not work 2%
o~
\J
hours that their student employees could worR. The majority (54%)
did, but these were related to a very large degree to the nature of
- their businesses and the hours &they were open. In only a few cases
was it a philosophickl-educational 1sgue. yd employers
with a numb®r of vignettes--one of which.wa§ a situation where a
\ student inquired about working closer to 40 hours because he "real-
; ly needed the mone)."' Almost all of the employers indicated thev
would try to Jcco;wnodate the student 1f they could.
- 13 4
Do employers consider employment to_be ¢ good” learning exper-
- 1ente? Bo_stwdents learn responsibility? We were interested in
4 3
. .
whether employers Wiséussed With Mudent employees their school re-
lated studies. Tuable 30 'reports their responses.
- - LJ ’ “ g ~
. I! relation to the academic ‘skills (reading, writing, and lan-
guage) of thedr-student emplofees. employersg‘were quite positive,
v e {
as shown in Table 31. |
. <&
- L o
) ’ 22 . -
o
. - . - .
Q N\ = 261 .
ERIC - AR
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Table 30

" Frequency of Conversations with Student Employees
' about Their School Studies

-

- »
1] Almost every day

-~

Once a week

4 §
Once a month (\

1%

212

,-‘ thought'might_ be of broad interegt.

™ . ,
'will be more detailed and will focus on particular

data; for examp

3

4 . . “
ocio-economic issues, teacher perspectives, em-

\
o .

Seldonf ‘ 26%
- % v
> Almost never T23%
- - . ] s ‘
Depends on problems : 2%
R 3 . ° © -
Twice a month * 2% .
. " ¢
- v
-
.. +  Table 31 ’
. o T Etgloyers' Assessments of the
- Acadetic Skills of Their Student Employees
-~ ) . « N
Among the best students * -
. i{n their class 6%
v
i Above average . s 40%
. Averag€ * 40%
Be e ;z,
low age
. . . ?ﬂf}‘ 8 - haad ..
ot i Don . know 9%
- Degends on job ‘
. e . . ’
Closing Statement . .
. - R »
. In this monograph we have presente@ information that we -

'{'he monggraphs\which follc}w L

aspects of the



s
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Aruitoxt provided by Eic:

4

‘ployer perspectives, male-female student differences. These mono-
graphs will contain more interpretive discussion tHan was t{?e case

if this introductory monogra;;h.

, -
. ’
.4 .
!
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