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ABSTRACT
T This is the fourth unit in a series that introduces
population. concepts into the eighth grade American histor
curriculum. (See SO 013 782 for an overviev of the guido.¥ In Episode
IV, the history topic is union under the Constitution. Objectives are
.to (1) help the student to examine the naed for collecting

. _information on the population during the developing period of a

nation; (2) identify the conditions and issues that were the basis
for the drafting of Article I, Section 2, of the Constitution; (3)
s€runtinizse the processes of implementing a census in a country; and
(¢) contrast the Census of 1790 with the Census of 1970 in the United
States. In addition to reading and discussing, activities include -
involving students in administering a census to each other,

 pretending they are a colonist in 1755 and £illing out a census form,

role flcy ng the debate concerning the type of goveri wment the

" Consvitutional Convention weuld establish, and role playing
legislators in Congress in 1970 with the task of writin? a lawv to
implement Article I, Section 2 of the Constitution. (NE
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INTRODUCTION

The eight multi-media units of which Taking a Population Census

is a part are designed to help the téadrer introduce population con-

" cepts into thg school aurriculum. To assist the tear.:ﬁer in this task

an "infusion" approach is used, (i.e., the units are introduced into
the aurriculum in conjunction with a related reqular topic in the school-

adopted program). The school-adopted pméram, in this instance, is

Arerican Histofy, and an attempt is made to correlats history topics with

_ population topics. The chart on the following pace shows the axact

correlations for all eight units. Althoush points of entfy are sug-
gested, it is expected that the teacher will make his own judgement as
to when is the most propitious time to introduce each unit or popu- °*
lation episode. ' Certainly, de;:erﬂ;ng on hw the teacher oréanizes

his course, he may change the sequence of topics, or decide to cnnct;n-
trate and spend time on only a few episodes. Thus, he may decide to-
spendm_rethanaweekmﬁxedwsentopicandm~agetheclass in
extended activities.

There are two basic assumptions that underlie this series: (1) Since

everyone is a population actor, (i.e., decisions are made everyday on

such issues as where to buy a new hane, how laige a family to have, where
to go on a vacatiot., or how to vote onta local. zoning ordinancej, we all
need to understand population phenamena, and, (2) Since we consider popu-

" lation education to be a rational rather than an emtional process, we

_ stress that population concepts are best taugl"nt in an inquiry framework

‘
where the causes and consequences of population changes are understood

>



and where alternatives are pffered and the reasons or arounds for n
holding them are carefully presentad and examined. Therefore, we
have consistently rejected the use of propaganda or indoctrination
in teachina and learning population matters.

More specifically, the Progran ains at having students participate
in the process of inquiry into the nature of human populations and
the natural and hunan cmeaqmncns’of demographic change. Our main
goal is to help the teacher and the students make rational decisions
about population matters as members of their family and local com-
mnity, as well as national and world commnities, utilizing appro-

priate information sources and inquiry skills. AN




RESQURCE MATERIAL DEVELOEMENT
POPULATION DYNAMICS IN EIGHT GRADE AMERICAN HISTORY

/

HISTORY TOPICS

POPULATION TOPICS

II.

III.

V.

VII.

VIII.

-~

the New world

Buropean Colonization
of the New World -

The Late Mblonial
Period -

Unien Under the
Gnstitution ’

Westward Movement,
Civil War and
Raconstruction

The Rise of the Citles
and Industrialization

"Merica Becimes a

World Power

United States and
World Affairs

Buropean Bcplorgtim of , Early Stages of the uemoarsphic

Transition ts of -
: Oam Popu |
Population distribution and Set-

tlement pattearns; population
chr .acteristics of settlers.

Comparisong of factors affecting
population size between the En-
gl and the colonists; effects
of birth rates on population
growth in the wlonies.

m;mﬁmmmder
I; comparisons made ©
between the census of 1790 and.

|

1970.

Ths Changing Regional Balance of
the Population; black migration
from the south; westward migration

Riral/urban differentials in the
population; incistrialization and.
the wbanization of America.

Imnigration as a Component of
Population Change

The United States in the third .
stage of the 2phic transi-
tion; the infusion of technology
into developing countries and its
effect on population growth.
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OFGANIZATION OF THE UNIT

N o
Eaci unit 1s divided into two sections — a teacher manual (M)

and a student manual (SM). The teacher manual includes the following:
Cvaluation: This is an evaluation formm witich the teacher can use to
measure the student's progress in learning about popu-
lation ’mattezs and issues. The same instrument may be
used before and following instruction as pxétests and
posttests. It is expected that the results of the tests
will be used by the teacher to improve instruction.
(See separate test So:;klet) . | L
Goal: This is a statement of what the unit seeks to accomplish
in a broad sense. |
Objectives: These are specific stataments expx;csed in behavioral
‘ tems as to what the unit and its component parts seek
to achieve. The dbjectives, stated in temms of student
behaviors, include both population content and inquiry
process statmments.

R N Ay M . S N
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Hypotheses: These are potential statements of relationships which seek

'to explain population phenamena (e.g., relationships among
, .

population camponents — mortality, fertility, migration --

or relationships between changes in populai:.im end changes

in the socio-political world). WiHile these hypotheses may
serve as a broad framework for the pattemn of questions

and the classroom discussion they are not intended to be

H . ) :
;

used in their present form. As part of the program they
are intended primarily for teacher use. Stdents should

1"
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Infomation:

Materials

T P

Procedures:

be encouraged to exercies their ovn judeement about the
material ahd should generate their own hypotheses or

general‘izat\.i.ms, using their own words and expressions,
One importa"nt thing to remember Lere is that foming a
hypothesis is the beginning, not the end, of inquiring
into population matters. '

Here the unit provides additional information to the

teacher; (i.=., beyond wvhat is available in the student

manual). This section would be very important if the

topic is cawplicated or quite new to the teacher and
the class.

Student materials are organized arownd springboards. A
spﬁ.ngboard is a motivating and ﬂuidmt-pmwking material
which is used to open up discussion on a topic. Spring-
boards can be produced in several forms including documents,
poems, newspaper articles, artifacts, music, or audio-
visuals. All the materials fumished in the student

packet are nomally listed here, as weil as oﬁhz\imrces

and equipment required for a class session. A
This section provides instructions as to how the materials
can be used. This section also includes a list of "What

_Will You Find Out?" and "what Do You Think?" questions

that should be uscd in class. As was the case with the
hypotheses, however, these questions should not be thought
of as absolutes. Questions should be modified or new

»




questions should be added, if necessary, but the

changes should Be kept to a minirwm.

The student manual includes all the springboarcs which arc pre

Pared_ for classresm use. These materials are the colored pages in
this manual, and in most cases should be made available in multiplc
copies. Each student is expected to have ane corplete set. In cther
cases, especially when audio-visuals are used, there is anly ane set
for the entire class.

Each student spnna‘:oard is marked according to the unit it belongs
to. For example, 84-—1\1—-1 means ‘that the springboard is part of Unit IV
and that is desioned for ‘Day 1. Each unit is divided into five-day
segents, nomally aone clas.s period a day. This dees not mean that the
teacher may not use the moterials for extended periods of time. Rather
then thmkmgof a fixed five-day tramework, the teacher should thmkof
a flexible use of materials which is in line with the overall mstruc—

e

tional objectives: 7
For the teacher who wants to get additional information and sug-
gestions on teaching population concepts through inquiry the following

.

references might be useful:

Massialas, Byron G., and Jack Zevin, Creative Encounters in the'
Classroom: 'mad'timeand Learning through Discovery, New York: John
Wiley & Sans, 1967. Provides examples on inquiry teaching and learning

and an exercise on classroom use of population charts.
Massialas, Byron 6., Nancy F. Spraque, and Joseph B. Hurst, Social
Tssues through Inguiry:- Coping in an Age of Crises, fnglewood C1L£fs,

"
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New Jersey: Prentice-Hall, Inc., 1975. Practical examples for teache ' .
/

in dealing reflectively with social cancems in the classroam.

.. Nam, Charles B., ed., Population and Society, Boston: Houghton

. M1fFlin, 1968. An antholoay dealino witn substantive population topics.

Options: A Study Guide to Population and the American Future,

washington, D. C.: Populatioh Reference Bureauﬁ1973. Suggestions for
teachers for introducine population ideas in the classroam. Related to
the Comission Report and film on "Population Growth and th> American

L Y
Future."

Social Education, special issue on "Population Education,”
Yol. 36, No. 4 (Ppril, 1972). ’

The study of population is not only important but it can be fun.
wWe trust that you will try to teach and learn ;ﬁcpulation concepts in

tris spirit and that our students will join us.
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GOAL::

To examine the need for ocollecting infomation on the populatlon durmq X .
the developing period of a nation. ) T L e

»

-

OBJECTTVES:

1. The student will examine the activities of a country during a
period of development for which pcpulation data are necessary.

2. The student will detemmine the extent to which censuses and‘
other statistics are used Auring the period. &' -

3. The strdent will examine the purposes for collect.mg populatian
. data.

4. 'The student will estimate the quality of the data which were
gathered.

; The student will became familiar with cénsus materials and
ﬁ& procedures for taking a census.

6. The studen‘ will intemalize the need for object.we use of
population data in making decisions concemillg the population.

h
S

[ ! . b LR “ ' i ‘ ! T st Rt T A
| L ik
- o e -
v ~e . N 1
S .
.
n
.

HYPOTHESES :

1. If a govermment is to discharc: its mspons:.bllltlez properly,
then statistical information about the pogulatlcn of\ the country
is required. - T

2. when data oollection systané dre firet introduced in a *ry,
the inhabitants are likely to b suspicious of them and May
not cooperate fully with the authorities.

3. Once the public understands the usefulness of the data col-
lection systems, they will support the systems and provide
the necessary information for accurate collection of infor-
mation.

i

4. If a country can mly put limited resouroes and expertlse into
a data dollection system, the resulting information 1s likely:
to be of lunited quality.

e
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Page Two

BACKGROBND TNFOPMATTON:

This .lesscn mtmduoes the idea of the need for counting people
_as a basis for determining the various duties and responsibilities of
government and of society generally. The report of population counts
during the colonial period serves both as an indication of who were
the main ben.eficiaries of emmeration and as a means of point':ing out
the inadequacy and unzeliabi.‘.itx; of the information which was gathered.
. The int“érw.ewmg exercise is designed to give stidents a feeling for
the pn.cess of cbtainihyg population infomation, as it mey have been
gathered in the colanies. ’

“ -
MATERIALS NEETED: L ST
, !
A ]
..Class oopies of Sprm@oard #1 (Count.mg Pedple in Oolmlal e :
AMrerica). )

..Class oopies of Spnnglx\ard #2 (Census of New Victoria 'Ibdnshlp)
..Caisette recorder and tape IV-1 of Sprinatoard #1 (Ocur;&ng
People in Oowm.al Averica) . ;

a

-
-,

PROCEDURES :
. * N S
buring the colonial days‘some types of in}o\m_ﬁt‘j:on ‘about’ the popu-
lation were collected for the purposes of plapning ‘and carrying out
th ctivities of govermment and comerce. .This, 18%sari will familiarize
_the students with how information about the popula‘t;toﬂ'das collected;

: what the government dld with it; and how aco.xrate e information was.
!

+ I. Distribute to each student spnngboard /1 . "Oountlng People in
Colcnial Amanca Cassette tape IV-—l L&.a reqord’ing of th:.s reading
for use with classes in which smdents read belw e

L

! !
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Page Three

the students approximately ten minutes to read the soringboard. The

following questions may serve as a quideline for the discussion.

WHAT D) YOU THINK?

1. How do you think the Mercantilists Gecided how many supplies
to bring to the oolonies before the first census was taken?

2. List five ways the King tried to count the colonists. What
praoblems did they have with each technique? Wwhich worked
best? ’

3. Do you think it was an easy jo> to count the people in the
colonie~? Explain.

*

4. Other than looking ut the census taken in the colonies, h
else can we find out how many colonists there were?

5. Why did the Kiny really want to count the people?
6. How did the colonists feel about a census? How do people today
feel about a census? Are thoge feelings different? why or
wvhy not? How do you feel about the census? Explain.
II. Distribute the prototype census fomms, springboard #2 tc the
class. Have the students pair off !0 administer the census “o each
other. Be sure to emphasize to the class the need to carry out this
activity as though they were residents of the colcnies at 'the time.
When the studmtsfhave capleted the census, they should work
individually on the qu;estions o the second page of the sprinaboard.
Following this activity the class should tabulate their census data
by age and sex. A chart similar to the cne presented below ocould be
placed on the board for tabulation.

L}
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Pqe\ Male g\gl_g_

\ 30-39
. ,

5059

60-84

85-older

A second tabulation, should be taken for the size of the family and an
average determined for the clr=s. These two sets of data provide a
population profile for the class. Have the students discuss this pro-

file in temms of what it tells us about the colonists and the colonies.
The students shoild discuss their responses to springboard #2. Fol-
lowing this, the fo.lowing questions could serve as a quide for class

disaission.

WHAT DO YOU THINK?

1. Based on your experiences, what do you think are same of the
prablems census-takers have in asking questions and putting
the answers down on paper?

2. How do you think the infomation for each individual and house-
hold got summarized at the tire to produce totals for cities
and the colonies?

3. Would you have wanted to be a marshal? Why or why not?
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Sprinchoard #1

‘OOUNTING PEOPIE IN DOLONIAL AMERICA —

Imagine that a group of fifty pecple on an ocean voyage wrecked
on a beautiful island, and decided to stay there. After a few weeks

'ﬁmymgedtosendanessagehmatotheirfriendstoaskﬁmto

send supplies so they could live on thq, island permanently. wWwhat
would their friends need to know about these people in orfler to send
them the appropriate amount of food, clothing, agricultural and
medical supplies?

o M\enthecolmistsbegantosetﬂeinkmrica, theIhdianshalped

them £ind ways to grow food and build shelters. Most of their meeds
hovever, were met by men who were later known as Mercantilists,
Thesenmwemmerdmnbsmosailedshipsbackarﬁforthacmssthe

ocean from England to America, bringing food, clothing and tools. The
colmistxgavettnmxduntsfursandoﬂnrqoodsine:dange.' If the
merchants brought more food than the colonists needed, it would spoil
and the marchants would lose mmey. Knowing how many people were living
in America oould solve many of their problems,

Mercantilists were not the only ones who wanted(to have a count of
the people. The King of England wanted to tax the colonists. Since
taxation was based on population, the King needed to know the number of
people living in America. The King appointed a group of men, called

the Privy Council, to sy out the job of counting the popuilation in
thz colenies.

The colcnists were unable and often unwilling to provide a popula-
tion count to the King. Same of the church-goers were zvare of a story

4
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in the Old Testament of the Bible. This story told of how disease

had struck the Israelites after King David had tried to take a count
of the nurber of people in Israel. The colonists did not want the
same thing to happen to them. n

In 1763 Governor Bermard og Massachusetts attempted to take a
census. He tried to count the people three different ways: (1) His
first estimate was ' ased on the number of males over sixteen who were
eligible to vote. Then l‘added an estimate of those males who were
“too poor to pay the poll tax, andfinallydidthesameforfemles/in
each category; (2) Another of his estimates was made by miltiplying
the mumber of men in the amy by four; (3) His third estimate was based :
on the number of houses. The people who counted the population for |
Governor Bernard thought an average of five pecple lived in each house;
others thought the mmber. should be five and ane-half. If five people
lived in each house, the prpulation would be 160,000; if there werd®
five and one-half pecple per house, then the population woild be 176,000.
Bernard gave all of the figures to the Board of Trade and let them decide
which to use. He himself felt that none of these totals were correct,
but that the total was closer to 200,000.

Before long the Board of Trade made many demands for additional
kinds of information. By “his time, the population was spreading west.
The colonists realized tha* the collection of population data pex.:m'.t'ced
the King to tax them more. They did not want to be taxed.

Sametimes the local officials who were supposed to take the census
did not understand how to carry out their jobs. The govemors fc;und that

5 16
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Springboard $1
Paga Threa -

an excellent souroca of record-keeping was to be found in the churches.
milemlorxjaldmrdxg:wpsdﬂferedmmmyimnseverymeagmed N
that keeping church recards wes important. These records dealt with
births, deaths and other vital events concerning church members.

As towns grew, it beceme harder for pecple to know what was
happadngﬁ:tbairmim. With the beginning of newspapers
around 1700, editors discovered that the townspecple had an interest
in population infommation. This seemed to be a way they could keep
up with events in the lives of their neighbors. These editors began
. publishing local church and town records. These records also supplied
inforaation for the first health reports. ey reportsd the mmber of
pecple that had died and the diseases that caused their death.

Later in the 1700's, these lists of information becams the London
Bills of Mortality. Thess Bills were used as the main source of infor- '
mtimintpghndbyﬂugwcnmt. Do you think they offered a:satis-
facbozysé:lutimboﬁa.m@dmginthemlmiu?
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Springboard #2

Pretand that you are a olonist in 1755. The local officials are coming
to your hame to find out how many people live there. Fill out the census
fomm below. - Then answer the questicns on the next page abcut your census
form. .

CENSUS OF NEW VICTORIA TOWNSH{P - 1755

Male or

(If there are more pecple in your family,
add additional lines).

TOTAL NUMBER IN FAMILY:
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Springboard #2
Pags Two

» Answer the first five questions about your census form. Then answer
. questions 6 and 7 based on what you know about the early colonists.

. How large is your family?

————

. How mmy children live in your hame?

———————

1 |
2. How many adults live in your home? ‘
3
4

. How many males are in your family?

5. How many females are in your family?

T 6. Wy would a colonist want this number of children in his family?
[ (Use your answer to question #3, abcve). '

it A |
[ .

Would a colonist prefer to have sons or daughters? Explain your
. answer.
* .

- \
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GOAL:
To identify the conditions and issues that were the basis for the
drafting of Article I, Section 2, of the Constitution.

OBJECTIVES :

1. The student will examine the oondi tions under which the U. S.
Constitution was drafted.

2. The student will examine and enact through a role playing
activity the diverse opinions of the colonial leaders on
the methods for detemining the form of the new government
(small states versus large states).

3. The student will take a position on the basic assumptions J
of Article I, Section 2, of the Constitution, and will campare
his position with the detision actually made by the Consti- *

tutional Convention (representation vs. taxation).

4. The student will determine why one segment of the population
was treated differently than another segment in Article I,
Section 2, and will loock intn the legal status of the Article
today .

HYPOTHESES;

1. When a country has been under the rule of an autocracy and the
people seek to be independent of the autocracv, the move towar
representative covernment will be relatively strong. .

2. Even after representative gdvex:mmt has been decided upon as
a national coal, there will differences of opinion in the
country regarding the basis for electing representatives.

3. 1If a society elects tc; have a representative govermment, the

formm of representation it will select will depend on the
prevailing notions of how people in the society are valued.

BACKAROUND INFORMATION: *

The Constitutional provisions which led to the first census of the

United States were drawn up by representatives to the Constitutional

*The Backgroun® Information is adapted from William Possiter, A Century
of Population Growth, (Washington: Govemment Printina Office, 1907).

20
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Convention. It was the practical prablem of balancing power —- cather
than a scientifi¢ interest in obtaining statistics on the people —
that gave birth to the census. In forming the new qovermtent, the
big states, like wealthy and populous Virginia, wanted representation |
|
proportionate to their power, but the little ones, like tiny Delaware, ‘
were reluctant to lose the equal voting status they enjoved under the |
A Articles of (onfederation. | l
In the end the deleqates agreed on the Great Compromise, proposing
a Qungress with two branches: the Senate, where all states would be
represented equally, and the House of Representatives, where those with
the most people would have the greatest wote. To decide the nunber of
representatives for each state, a ocount would be made of the people.
Article I, section 2, of the new Constitution provided:
Representatives and direct Taxes shall be apportioned among
§ the several States which may be included within this Union
according to their respective Nuwbers, which shall be deter-
mined by addina to the whole Number of free Persons, including
thoge bound to Service for a Temm of years, and excluding
Indians not taxed, three-fifths of all other Persons. The
actual Enuneration shall be made within three years after
the first Meeting of the Congress of the ‘hited States,

and within every sutsequent Term of tenYears. in such
Manner as they shall be Law direct.

5
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One part of this lawv reflects the tensions of the times counting "three
l “ fifﬁ'ls, of all cther Persons." This reflects the tension between ‘the
North and the South over the question of slavery. The South wanted -
' slaves to count as "whole" people so they ocould have more representation
_in Conqgress. No one knew how many Indian tribes existe?, A second ques-
' tion of interest is the idea that states would be taxed according to
their population. As a rasult; of this, states did not want to inflate
their population. |

| » <l
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MATERTALS ,NEETED:
..Class copies of springboard #1 (Debate at Corvention).
..Nave cards assigning a"ud'x student the identity of a member of the

Oonvention.
..(lass copies of sprmgzoard #2 (iorksheet).
..Class copies oOfsp #3 (Article I, Section 2).
..Class oopies of sp #4 (Writing a Letter Back Homae).

PROCEDURES: (This session will take two days of class instruction).
:\rticle I, Section 2, of the Constitution provides for a census

to be taken every ten years in the United States. The purpose of this

leéson is to have the class participate in a re-enactment of the Con-

stitutional Oonvention when it debated and woted on Article I,. Section 2,

of'the ?bhstimtim. It should help the students understand why the

Article was written the way it was.

I. The class should begin by having the students re-enact the debate
concerning the type of government the Constitutional Convention would
establish. Roles should be sssigned so that the debate can be read
outloud. Once this has been cxpleted the class should dfs@ss the
following questions. “ ' '

WHAT DO YOU THINK?

1. What were sare of the plans suggested for the new goverrment?

2. Did the small and large states differ on what they proposed?
Why did they have different plans?

3. 1If there were any differencer, did thry result in mnfli‘ct?

4, How was the 'conflict between large and small states resolved?

5. How do you resolve conflicts among your friends? Your family?

Are there times when you are not willing to cmpxmuse to resolve

omnflict? Explain.
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II. The United States was/(:he first country to hawe a reqular population
census written into its Omistitution. In this part of the class session
each student is expected tw play the role of a member of the Convention.
The students moul;i have established that the U.'S. Goverrment will have
two houses of (ongress. The students should be assigned a state to repre-
sent. It might be helpful to have each student wear a name tag identifying
his or her state. Depending on the size of the class, two or three
students may team together to represent a state.

Pennsylvania Connecticut ' South Carolina
New Hampshire . New York Georgia \
New Jersey Maryland Rhode Island
Delaware Virginia ' North Carolina
tgasad'msetts ’

The student should be given about 15 minutes to meet with the other
representatives from their state. They should detemine whether they
are a large or small state and whether they are a northern or southem
state. The students task will be to propose a law about how the popu-
lation will be counted (see springboard #2).

The teacher should make a list on the board of same of the things
the students should consider in writing their laws:

--Representation to Congress. -

—Taxation based on population.

—How do you count males, females & children?

—How do you count land owners, non-land owpers?

—How do you oount slaves? ‘

--How do you count Indians?

Each group (state) should select one member of their group to

7

report to the large group. The class should try to decide on a law

that is fair and/é:r acceptable to the representatives from each state.
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: s activity. should help the students discover how difficult it was = « /
} e
to write the Constitution and how campromises must be made as well as !
ﬂiékind of data that they would need to have. e e
/ J
I}I. Springboard #3 is an adapted version of the actual Arti £ I,
Sfctxon 2, of the Constitution. Students should be given a copy omz.\\%
/actual lav for oomparison with their own law. The class should try
.~/ to detemine why the law was written the way it was.

IV. Once the Constitution was written, it did not immediately beccme

law. Two~-thirds of the states had to wotz to acoept it.

Others did not. Questions related to sprinahoard #4 ask the students to

take a position about the actual Article I, Section 2, decided upon by
the Convention.
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A battle began
within the states. Same states approved the Constitution quickly.
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Read the debate that went on at the Constitutional Convention. Try to
decide the views of the small states and the large states on how the
Congress should be made. It should be noted that amjority vote on

any question was enouch to pass it.

| Constitutional Convention. One side of the debate became known as
\ the Virginia plan. Moumsiaawas)mm.asﬂmeuwkmw?hn-

\\\\ \\ Randolph: Mr. Chaimm-IwmldliketohaveaNatxmalengress '
\ Mmmhouse‘ 'The first house would be elected by the people
according to the number of fres citizens that a state hds. The second

‘house would be elected by the members of the first house and would

serve for life.

i

Ellsworth: A National (bngxess this will naver pass in my =tate
‘mepeoplewillbe’afraidof large states. Ifaplanlikeﬁtisme
passes, astzteiiksnalmewﬂ.lbeqivenonlycmvotemilew
'will be given twelve votes. This is neither fair nor right.

Patterson: (New Jersey) - I would like to propose another plan that
would be more equal than the cne proposed by Mr. Kandolph. Ialsosﬁgge:st
that the National Congress be made up,of two houses. One house should be
made up of two people from each state. The delegates would be elected

by the people of that state. The seond house would be made wp of peocple
elected by the first house. '

- N
Davie: (North Carolina) - Although I am from a larga state, I agree with
Mr. Ellsworth., If each state is represented acgnrding’to’thenurberof

| .25
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fcuciti.zminthestéte O\mOcngnsswillbetoola.rge We will
hawcw.rnimtypeoplamthecmgmssthefustyear Asother

states join the United St‘atas, the Congress will get too large. They
m;]bamamemdomywoﬂc. !

.. .. .
M «

Elin_'_m 'meNewJerseyplanw:.Jlmverpass. There are geven
. mﬁlmm,mauysixh:gestatesmﬂmUmuedsutes If we
alladeadmsﬁatatnsendmlyuvopeopleboﬂ)ehmseofcongxess,
&mﬂammority (small group) will rule. thema;onty (large group).

Ellmrﬂu The large states yill take away all the freedom fram the
small sntates if they have so many people in Congress. My states will
n_btjoinﬁxethitedstatesifthetmseismchupintrﬁ.smanner.

King: * (Massachusetts) - I do not believe that the differences are
betieen the North and the South. The northem states are industrial
4d o not have many slaves. The southem states are agricultural and

b Y
have slaves,

& N . !
Randolph: I do not agree with Mr, ‘(mg. If the states are voting

‘on an,issue l.uce taxes and\amding, the small states will take away
too much rrauey from the large ‘states, The large states will be hurt
by this plan. " mfzousemstb&):i;ledby the number of people in
“ths State. The Virginia Plan is the best plan.

\ L)

Patta.raon muttlestateswillbemmtbyﬁwelargestates We will
’\mnopoaer Virg:miaalonewhlhmmmvotesthanalloftmgmll
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Springoocard #1
Page Three

states together. I do not see in any way that we can have a United
States then we have such a large conflict and disagreement. The
New Jersey Plan is the only ane my people will accept.

Bedford: (Delaware) - People act according to their cwn interests. The
amall states must have same power. The Virginia Plan will have the
larger states becoming bigger at the expense of the smaller states.

Franklin: When a broad tsble is to be made, and the edges of the
planks do not fit, the artist takes a little from both and makes a
good joint.

T——

Adapte. frem: Willis Masan
West, ed., A Source Book in
American History to 1787.
Boston:” Allyn and Bacon, 1913.
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Springboard #2

I am a citizen of the State of ] in the United States.
My &ate is a (small, large) state.
{“ My state is in the (ndfth, south).
-
Our recammendation to the Convention for a law about how people
3 should be counted in the United States is as follows:
\
v
EA 13

L 3
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Springboard #2
'[-
r I am a citizen of the State of in the United States.
i’ My state is a (small, large) state.
[ My state is in the (north, south).
E Qur recamendation to the Convention for a law about how people

should be counted in the United States is as follows:
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Springboard #4

Writing A Letter Back Hame

Suppose you are a famer living in Delaware in 1788. Mot of your
family lives in Fhode Island. Delaware was ocne of the first states
to approve the Constitutian. The people in Rhode Island do not
want anything to do with it.. Write a letter to your family telling
why you think they should or should not approve the Constitution.
Be sure to include Article I, Section 2, in your discussion.
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GOAL:

e

To examine the processes of implementing a census in a country. v

OBJECTIVES:

1. The student will analyze the procedures for preparing and carrying
- out the first census.

2. The stude 't will review the oontent of the first census in 1790.
3. The student will discover the intended uses of the first census.

4., The student will develop a plan which might have improved the
oollection of population data in the first census.

HYPOTHESES :

1. If a census is to be carried out, then there must be enablina j
legislation. .

2. 'me’takingofacmsusrequiresa‘vasta:mtofmsourws . j
and organizational skills. ' e

4
3. If a census is being taken for the first time in a country, ;
then the content will be limited to only a few items of infor- {
mation that can be reliably collected. i
4. Once a 1stakeninadamtry,1tsresultsw111beused

in planning and carrying out the affairs of government and in
executing other societal functions.

BACKGROUND INFORMATION:

Although the Constitution required that a census be taken every ten

be caken or what informmation would be ocollected. Conoress had to decide

these questions and write a law to implement a— census. After lengthy

TS ST W4 VIS WS WS WS YN NN TN TN 9w U U s e
..

debates, a oensus act was passed
‘The first census act (1790) d1d not require an occupatmnal listing

years, it did not give enough information to determine how a census would
since most men had several jobs depending on the season of the year. The

» 31
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cémusdidrequimﬂmtfzaewmmmlesbecomtedrinmgmxps—- .
those above and those bulow the age of sixteen. This gave information
to the govermment about military potential of the country. The job of
ocounting people was given to the United States Marshals. They could
appoint. assistants to help carry out the census. Each marshal was
required to count the people in his state and report the number to the
President of the United ngates on or before September 1, 1791.

Except in Massachusetts, each assistant marshal provided his own
pen and paper. Each marshal determined the size and the shape of his
schedules — and they varied fmm‘fmr inches to 3 feet.*

MATERIALS NEEDED:

..Class oopies of Article I, Secta.on 2 of the Cbnstltut.mn
i {springboard #3 from pre
..Class copies of the Census Act of 1790 (springboard #1).

!

PROCEDUFRES :
Yesterday the class examined Article I, Section 2, of the Constitution
Today they will examiné the process through which it was implemented
into law.

I. Each student should be given a copy of Article I, Section 2, to
review. The class should be divided into groups of approximately five
persons each for this task. They are to pzéhend that they are legis-
lators in Congress.in i790 with the task of writing a law to implement
Article I, Section 2. Oonsidering everything they knc:'w about the

*Adapted from William Possiter, A Oen of Bopulation Growth,
(Washington: Government Printing Office,

_
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United States after the American Revolution, the students should write
a law to &mnniné how the census will be taken. The following questions
should be considered: )

How will the census be taken?

When will the census be taken?

- Who will take the census?

What data should be collected about the population?

When this activity is o:nplete@, ane menber fram each group éhould
report to the class.

II1. mca&:esux‘hxtshmdevelcpedﬁ\eirmlmé.cmpatimshmld
bembwiﬂxﬂ\eacmalw\éuihctoflno. The students should try to
decide wvhy the two may differ (if this is the case). The following

questions could serve as a quideline for class discussion.

WHAT DO YOU THINK?

1.
2.

3.

What resources were needed to take the census?

How mich information was asked in the cénsus schedule (question-
naire)? Why do you suppose these questions were considered

to be important?

What was left out? Why do you suppose t'hese items were left out?

4%ydoymamoaefimsmgiventothe&mhalaiftmy

5.

didn't take a census?

vhy did they wafﬁutopamls»moldmdomrm
refused to prqvide cansus information? How might this affect
the kind of information they received?

Why was thers no printed form of schedule for the census?
How might this affect the results?

mmgmmhmmwlmnzimﬁerofpmple
in each category for a given household. How might this affect
the results of the census?

!bvhxportmtisam? S}mldacamusbetakmusmgaum«-
fommussdn&ﬂo?

33
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Page Four

9. If yau were a mmmntal official, how would you uge the
results of the census? If you were a businessman, hov would
you use them?

10. Can census data be usefule to you as a student? Wwhy ok
- why not?
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Sprincboard L

Cengus Act of 1790

Mpproved by Congress March 1, 1790
An Act providing for a census of tha population
of tha United States (adapted)

Section:1l:

The Senats and the House of Representatives c: ths Congress of the
Unitad States declare that this is law. The United States marshal in
each district is required to.count every person in their state with the
exosption of Indians who are not taxed. The marshal shall separate
free persons, including indentured servants, from all other people in
their count. He shall record the sex and the color of all free persons.
All free males shall be classified as over or under sixbteen years of 2ge,

Each marshal ﬁas&apmrtodmointaimnyassistmtsuismcas-
sary to county the population. Each marshal will take the following
oath before a judge or a justice of the peace:

I (name) , marshal of the district of
/Q . , @ soleamly swear that I will cause to
be mada, a just and perfect comting and description of
all pargons 1i in my district, and I will send the
cowunt to the Pres tofﬂnUnimdStatuacoordingto

ﬂnbestbfnyahility

hmuswillbegincnmgmtl, 1790, and shall take nine months
to be completed. Each family will be listed according to thé names
of their family head. Each family will be counted acoording to the
folladingcategories.

Names of heads of families

Free whits malas over 16 years old
Free white males wnder 16 ysars old
Fres vhite females
~All othar free persans

All other persons (count as 3/5 of a person)

S

,
g
]
¥
g
:

t the people in his district and report to
$200.00

;
:
B
:
]
i

shall file his population count with the clerk of his dis-
trict court. Before Septarber 1, 1791, he shall send a copy of his count
to the President of tha Unitad States. Every marshal who fails to file
the clezk of tha district court or the President will be
fined $800.00 for each violatien.

:
5
:
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. EBafore each assistant gives his report to the marshal, he shall post two
see i

copies in a public place so that the wembers of the district can
final oount,

Section 4:

The assistants will be paid according to the following scale:

$1.00 for every 100 persons counted who live in the country
$1.00 for every 300 persons who live in a city of more than

« 5,000 inhabitants, '
If an assistant feels this is unfair, he can appeal to the marshal and

|
|
the judges. :
. |
The marshals of each district shall be paid acoording to the following I
scale:

|

P

N\ The marshal of Massachusetts. ...$300.00
The marshal of Maine «.......... 200,00 |
The marshal of New Hampshire ... 200.00 |
The marshal of Onecticut ..... 200.00 ~ |
The maxrshal of New York ........ 300.00 |
The marshal of New Jersey ...... 200.00
The marshal of Pensylvania coeoy 300.00
The marshal of Delaware ........ 100.00
The marshal of land ..00...0 300.00

T The marshal ott\qr:gmu reeveve. 500.00
The marshal of Fentucky .ccee... 250.00 ,
The marshal of North Carolina .. 350.00
The marshal of South Carolina .. 300.00
The marshal of Georgia ......... 250.00

Section 5: . -

Every person will be counted in the district where he is living on =
August 1, 1790. Even if he moves aftnr this date, he will be counted
according to where he was living on August 1, 1790.

'Section 6:

Every person over sixteen years old is cbligated to answar all questions
the assistant asks him. If he refuses to give information, he will be
wi

- Secelon 73

wne

5 96
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QAL:

To contrast the Census of 1790 with the Census of 1970 in the United
stam. 1 ]

OBJECTIVES:

*

1. The student will survey the scope of the 1970 Census.

2. The student will m:pamandmtxutﬁxecansunsof 1790
and 1970, Y

3. The student will discover the essential differences in the two
censuges — how they were taken, their content, and their uses.

4. The student will discover how population information may be

useful in resol--‘ng social, econamic, or political problems.
HYPOTHESES :

1. If a society has reachad a relatively advanced stage of deve-
lopment, then its‘censuses will be more elaborate than those
in developing societies.

2, As gm%mts increase their functiong, more detailed sta‘is-
tical infoomation bacomes necsssary.

BACKGROUND INFORMATION:

Of the maiy contrasts between the first enumeration of the United
States and the census today, three are particularly striking.

Firsc is the public nature of the early osnsus schedules. Not only
was there no attempt at keeping the records.private, there was a careful
provision that a signed copy of the list of inhabitants of each division
be posted at two of the most public places:..there to remain ﬁor.g:he
inspaction of all concarned. The public posting of records, designed to

" insure no cne's being missed in tho awnt, is'indm:pcmtrasttoﬂae

protaction of the individual‘s privacy today. Not only is every census
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' PROCEDURES :
l Censuses have been taken in the United States every ten years ‘ |
sinoce 1790. The purpose of ti :8 lesson is to make you aware of the enor- - 1
' mous changes which have taken place in U. S. censuses since 1790, by
. contrasting the Census of 1790 with the one taken in 1970. A
I. Students should be given copies of the census results of 1790
' (Springboard #1). The class should review what they discovered about
. how the census was taken and what informat’ .1 was asked. -

II. Students should be given copies of the United States Census of
‘ 1970 (Springaoard ¥2), and givmtme t:obecane famlliar with the

' R various parts of the form. Following this acti\nty the students should
carpare and contrast the two census schedules. R

' . WHAT DO YOU THERK?

l " 1. Are the two censuses similar? In what ways are they alike?
different? (responses should include (a) length; (b) kinds of
topics covered; (c) the detail of questions asked).

. 2. vhat does each census' schedule say about the CONFIDENTIALITY

i of information provided? why do you suppose this is so
diffezmt? s . ,

' 3. Vhatwasﬁxep.xrmseofﬁﬁelﬁOcznsus? the 1970 census?
Pbﬂcmﬁminfonmtimintlnw?ocensusbeused?

' 4. what ct:herkindsofinfom\at{on sm.xldbecollectedbyme
census?

l 5. Do you think any questions are asked that shouldn't be?

Would you ask any questions in a diffe::em; way?
How does the census benefit you personally? your family?

% 39 .
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' PROCEDURES :
l Censuses have been taken in the United States every ten years ‘ |
sinoce 1790. The purpose of ti :8 lesson is to make you aware of the enor- - 1
' mous changes which have taken place in U. S. censuses since 1790, by
. contrasting the Census of 1790 with the one taken in 1970. A
I. Students should be given copies of the census results of 1790
' (Springboard #1). The class should review what they discovered about
. how the census was taken and what informat’ .1 was asked. -

II. Students should be given copies of the United States Census of
‘ 1970 (Springaoard ¥2), and givmtme t:obecane famlliar with the

' R various parts of the form. Following this acti\nty the students should
carpare and contrast the two census schedules. R

' . WHAT DO YOU THERK?

l " 1. Are the two censuses similar? In what ways are they alike?
different? (responses should include (a) length; (b) kinds of
topics covered; (c) the detail of questions asked).

. 2. vhat does each census' schedule say about the CONFIDENTIALITY

i of information provided? why do you suppose this is so
diffezmt? s . ,

' 3. Vhatwasﬁxep.xrmseofﬁﬁelﬁOcznsus? the 1970 census?
Pbﬂcmﬁminfonmtimintlnw?ocensusbeused?

' 4. what ct:herkindsofinfom\at{on sm.xldbecollectedbyme
census?

l 5. Do you think any questions are asked that shouldn't be?

Would you ask any questions in a diffe::em; way?
How does the census benefit you personally? your family?

% 39 .
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.

| III. (optional) In this activity. the students will develop a short

cemusvtﬂdxﬁwyw;takaof&xeiramclasa,.gmdgd_rsdgool. To

'begin this activity the class should select cne prablem which could be

resolved if knovledde of their o populaticri was available (e.g., there
are ____ mumber of eighth graders in our school this year; by comting
the number qf brothers and siatﬁrsea;dlof us have that are younger
than we, we can predic:'tk;'c;dmmyeigxﬁxgnde'rs there will be in 19§0.
This will help cur school decide about the mutber of bocks to buy,
teachers to hire, classroams to build, etc). Gace a problem has been
determined, -the class shoild write a census schedule to find cut the
necessary inf_onr.ati:m for resolving the prcblem. The census should
be adninistered, tabulated, analyzed and a final report written to
the principal of the-school.

LY
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. POPULATION OF THE UNITED STATES
- AS RETURNED AT THE FIRST CENSUS, BY STATES:

Free white
males of 16 Free white
DISTRICT years and Free white females, All other
npward, males under | inshluding free Slaves . Total
including - .16 years heads of persons.
heads of fami lies
+ families .
VBIMONt ..ceeeeccccccnioncsncccns 22,435 22,328 40,505 255 16 85,539
New Hampshire ..........ceceeeeee 36,080 34,851 70,160 630 158 141,885
MIine ...cieeeeecccccnoncnccnscnee 24,384 24,748 46,870 538 None 96,540
Massachusetts ...cceeevceccecer 95,543 87,289 190,582 5,463 None 378,787
Fhode ISland ...coeeeeveccccccces , 16,019 15,799 32,652 3,407 948 68,825
OComnecticut c..cevevecnnnceconens 60,523 - 54,403 117,448 2,808 2,764 237,946
New YOXK ..occececccccccncncnones 83,700 78,122 152.320 4,654 21,324 240,120
New JerSeY ..cecececcccnccncsnnes 45,251 41,416 83,487 2,762 11,423 184,139
Pernsylvania .....ceeeceeccccccens 110,788 _106,948 206,363 6,537 3,737 434,373
DelaNAYe ...ccectecnnncnncnnnncns ~1,783 12,14° 22,384 3,899 8,887 59,094
Maryland ...ccceeeccccccccnsccans 55,915 51 101,395 8,043 103,036 319,728
Virginia ....c0 ceeceeccccccnnons 110,936 e, ., 215,046 12,866 292,627 747,610
KentuKyY cecevececcecenconsonnnes 15,154 17,057 28,922 144 12,430 73,67
North Car0lina .eceeeeveccosccoes 69,988 77,506 140,710 4,975 100,572 393,751
South Carolingd ..ceceeeeccosccoss 35,576 37,722 66,880 1,801 107,094 249,073
GOOYY1A cevececccccccnscosencenes 13,103 14,044 25'739_L 398 29,264 82,548
Total nuwber of inhabitants of] .
the United States exclusive N
of Southwest and Northwest : ey
territories c.ceeeeecscencoe 807,094 791,850 ~-_ 1,541,263 59,150 694,280 § 3,893,635

——
T~
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This leoflet shows the contews ‘of IRE questionnaires
being used In the lm\&ptn\ﬂﬂ?ohﬁw" wndHouting,
explanatory netes' on the page ¥ flop.. °. '

L l i

IT_his is your Official Census Form

Please fill it out and mail it back
on Census Day, Wednesday,
April 1, 1970

b ‘e a black pencil to answer the questions.
This form is read by an electronic computet.

- Fill circles “'O" like this: @

! The eléctronic computer reads every Iey%
fill. If you fill the wrong circle, eras ark.

completely, then fill the right circle.

n you write an answer, pri rite
rly. '
: 'o the filled-in exagple e yellow

instruction sheet.:

This exam OWS\NBBw to fill circles and write
in answer are not sure of an answer,
) give th r you can.
~

ha%problem. look in the instruction
uctions are numbered the same as the
ions on the Census form.

need more help, cail the Census offico.

You can get the number of the locat office from
telephone "Information"’ or "Directory assistance.”

of Commerce

How To Fill T@;

Black pencil 1s better to use than ballpoint or %
other pens. @

UNITED STATES CENSUS

al.

P v - — — e — — —— v e w— i - — e

e —— - — e — - — — s ot e e

If the oddress
apartment iden\[ pipn, please write the
correct apartment~ndiber or location here:

P e Y — — —— —— " - — — — " ——— - o—

orm

‘Your answers are CONFIDENTIAL. The law
(Title 13, United States Code) requires that
you answer the questions to the best of your
knowledge.
Your answers will be used only for statistical
purposes and cannot, by law, be disclosed to any

person outside the Census ‘Bureau for any
reason whatsoever.

The householder should make sure that the
information is shown for everyone here.

It a boarder or roomer or anyone else prefers
not to give the householder all his information
to enter on the form, the householder should
give at least his name," relationship, and sex
in questions 1 to 3, then mail back the form.
A Census Taker w:ll call to get the rest of the
information directly from the person.

Check your answers. Then, mail back this
form on Wednesday, April 1, or as soon
afterward as you can. Use the enclosed
envelope; 1.0 stamp is needed.

Your cooperation in carefully filling out the form
and mailing it back will help make the census
successful. It will save the government the ex-
pense of calling on you for the information

PLEASE ¢+ DNTINUE .

4143
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5. Answer the questions in this order:

Questions on page 2 about the people in your household.
Questions on page 3 about your housas or apartment.

6. In Question lonpégez,ploaunstuchp«mu;homﬁving '
here on Wednesday, April 1, 1970, or who was sta or visiting
h«eandhadnoo{herhome. ying

;‘«

EXPLANATORY NOTES :

This leaflet shows the content of the 1970 census questionnaires. The content was
determi.ied after review of the 1960 census experience, extensive consultation with
many govemnment end privat. users of census data, and a series of experimental
censuses in whih various 2'tematives were tested.

Three questionuair:s are beiny uzed in the census and each household has an equal
chance of answering a particul ar form. :

80 percent of the households answer a form containing only the questions on
pages 2 and 3 of this leaflet.

15 percent 21d 5 percent ., the nouseholds .aswer forms which also contain the
specified questions on the remaining pages of thig leaflet. The 15-percent form

. does not show the 5 percent questions, and the S5-percent form does not show the
15-percer.i questions. On both forms, population questions 13 to 4] are repeated
for each person in the household but questions 24 to 41 dn get apply to children
‘under 14 years of age.

The same sets of questions are used throughout the country, regardiess of whether the
censd i a particular area is conduzted by mail or houseto-house canvass An jllys
#aﬁf:e example is enclosed with e.ch questionnaire to help the householder comple te.
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5. Laswer the questions in this order:

Questions on page 3 about your house or apartment.

'G.InQuatuon' l1on oZ.Mﬁstuchponon was
here on Vlodnada';..'mn 1, 1570, or who was staying or

\\

i

3
l ~ Questions on page 2 about the people in your household.

EXPLANATORY NOTES

censuses in whiT various alternatives were tested.

chance of answering a particular form.

pages 2 and 3 of this leaflet.

under 14 yesrs of age.

the form.

This leaflet shows the content of the 1970 census questionnaires. The content was
~ || determined after review of the 1960 census experience, extensive consultation with - -
: many government and private users of census data, and a series of experimental

Three questionna fes are being used in the census and each household has an equal
80 percent of the households answer a form containing only the questions on

15 p.orcont and 5 percent of the households answer forms which also contain the
specified questions on the remaining pages of this leaflet. The 15-percent form
does not show the 5.percent questions, and the S-percent form does not-show the

l 15-percent questions. On both forms, population questions 13 to 41 are repeated

T
3

for each person in the household but questions 24 to 41 do not apply to children

The same sets of questions are used throughout the country, regardiess of whether the
Ceneus in a particular area is conducted by mail or house-to-house canvass. An sllus
trative example is enclosed with each questionnaire to help the householder complete
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A lodgee wha “Wso has'another home)

.o 4 S SN ———
. — S »
- BEST COPY AYAILABLE (T v S
' Page 2 . . -
- 1. WHAT IS THE NAME OF EACH PERSON 2. HOW IS EACH PERSON RELATED TO THE 3. SE
» who was living here on Wednesday. Aprit 1, 1970 or HEAD OF THIS HOUSEHOLD?
- g who was staying or visiting here and had no other home?
3 l Pl one corcle.
- ! Head of the houiehold .
00 Q P V:fc ://brd e If"Otber relative of head. abio g e et velaonibip. for example, ¢
t
dd N u::n ' Unmurried cheldren oldews prss mother-im-law, brother, mece gramd\on o1,
. MARK R N
! l . x Q 2 ’{;"J‘:'" 3"::’:‘[::'[{::;;{ ’:‘:;h“"m If "Ouiber mot related 10 head aho gre enant relatromibip for example P:l'
. [ {
UliN N .g' Persons mot relased 10 the bead partnet, maid, eic
. N * Head of household Roomer, boarder. lodger L
N O Wife of head . Patient or inmate = ¢
N Lastrame - 7 e-- T -=={ 2 Son or daughter of head " Other not related to head— Print exact
N astna O Other relatve - ___ relationship)  Fop
\ of head— Prins cxalb ! / , ¢
e e e relationshtp -»— ‘
5 B _\ First name Mrddie initial [ ] A ) e
§ O Head of household «' Roomer, boarder, lodger [
' N < Wife of head 2 Patient or inmate <
_ N lastname =~~~ ° R itk ----=~1 2> Son or daughter of head '> Other not related to head— Print exact
\ G Other relative e - relationshipl  Fen
N of head— Prim ““;.v ' . L
e et e relationshep -
I N First name Middie instiat P-___,_-__” .. .
' N "1 O Head éf housshoid .> Roomer, boarder, lodger M¢
' N O Wife of head > Patient or inmate z
\1 Lastname B e b ==1 7 Son or daughter of head " Other not related to head— Print exacs |
N ' Other relative R I 'fb"o";"l’;, Fem
N of heu-'hml:;m;, ; £ .
. - - - e e . reiattonsimtp -
. _.‘_\ First name Middle inttial ‘B P. C e -
3 ' : ~ Head of household Roomer, boarder, iodger Ma
\{ > Wife of head 7 Patent or inmate h
= , TIa LI e - STt e ' Son or daughter of head ' Other not related to head— Prins exact
- : Q Last name 7 Other relative roo-- : relationhip)  Fom
» l \ of head— Pm;:, exa';, X b
\ i e e m oo - - e el e relattonsimp
- N First name Middle imtial 4 . .. _
: 7\‘ "+ Head of household ' Roomer, boarder, lodger Ma
l » Wife of head Patient or inmate
B } Do - -- - + Son or daughter of head Other not related to head—~ Prims exact
{\’@) Last name "/ Other relative , relatioashipl oy
of head— P";:‘ cxa;, X / |
N 3 relassonship -~
' - . _\\_ First name Middie initia - . P
| n ' Head of householo Roomer, boarder, lodger Malk
l ! K\j ' Wife of head Patient or inmate )
' N . Son or dsughter of head Other not related to head— Print ¢ cact
r N Last name ; Other relative ‘ relasionsbip!  Foma
< . ¢ of head— Prins exact | / >
. N oL Ce - rclauom/up g
' L "y First name Middie initial !
J Q . Head of household Roomer boarder lodger : Male
- L\, Wife of head ¢ Patient or inmate ‘
) * @ Son or daughter cf head Other not 1+ e o0 P e
B st name L oof tow by
N l . . s 1u'uligt ! ' 3
o - W ey Pang, [l
3 Y vl itpin /.;/, ,
- % ‘r\\j First name Middie intiat, 8 — ot 4
3 - s e
: ' Head of household Ruomer  boarder lodger ¢ Mate
= R Wife of ‘head Patient or inmate ;
. ’ @ Last name Son or daughter of head Other not relategd to head- frrsm exact
3 Other relative relationhipl  pomate
K O head—.Print exact
H Forst néme " el relammlup —-—
iddie intia .
Y If youwsed dl anyone Quest
© Yes No v 110. Did you leave an out of ion 1 because
) A Yes N
\I.C, :i'm—hom \po 44 mwommo«mmumn-fm { ?
= other parsens nol lint the Sthern; we will * example, ¥ now haby glll“in the hospat, or Un bk
TN : 4 poge, grve ¢ »)
e 0 s hossehata? call tn got the information. ol roam torr Y amey



BEST COPY AVAILABLE

PAFullToxt Provided by ERIC

us 47

4. COLOR OR' RACE DATE OF BIRTH 8. WHAT IS
. 5. Menthand |6 Month | 7. Year of birth EACH
yoor of birth ot PERSON'S
. 1 B and age lost birth MARITAL
Fill one errele ) . STATUS?
*” K . " l’ill b “‘ p
H “twduan ( Amersian ). also give tribe Poon Prll one /::;:::‘h | F ,::"l“;:"" Fill one
N Othee! wlvggtirrae crrcle three mamben E number cmele
v White Japanese Hawaian  Jan.-Mar. w‘lss.} . 192 : 0., -5 Now married
Chinese ‘ Korean  |Month , i 187-, 1930 1 ' 6 Widowed
o “:"" ' Filpino © Other~ Primt * Aprdune) 188-! o194 2 ! . 7 Dvorced
Black ; <o TE S ear __| O JulySept; > 189.! © 195, 03 ! . 8 | ¢ Separated
O Indisn (Amer ) | 4 S190-1 O 1961 O 4 1.9 | O Never Make
Primt iribe -» ! O Oct-Dec.| o 101! & 1971 ' marnied o
F—. ..................... L . i ! . " wark
Whee Japanese Hawauan O, Jan-Mar owefum-:r)o N ) Now marriedi le
Chinese . Korean Month _______ T 51871 01931 1 ! 6 | ) Widowed | merse
N:"’ Fiipmo Other~ Print o Aprjunel ©188-! O 194 (. 2 ' 7 |+, Divorced .
4 ""(: ST S -";fv.,,___ cemeo| O Julysep] O 1891 © 195-; >3 ; ) B8 | ) Separated
. inghan (Amer 101901 O196. 04 ' 9 | O Never
i v -
Pvmmh-—-____"' . O Cet.Dgri| C 191-E 0 197 marred
e —— — )
O Wnite Japenese Hawaiian O Jan.Mar| O 186-] O 192-; 00 | 5 | O Nowmarried
© Chinese - Korean Month ____ ____ : O 187-! © 193t 71 | ¢ 6 | O Widowed
} . O Apr.-Junel ! : : -
o N:m Filipino " Other- Prom 01881 01941 02 ' o7 | O Dworced | [l
Bk “Ivear_____..__|.O JulySept] 0 189-1 01951 O 3 ! C 8 | O Separated
L inckan (Afner.) ' I4 .| 01901 0196) 4 09| O Never .
Print tribe | O Oct.-Dec. O 191 S 197-! ‘ ie )
;—-. -~ . Age . __ . O K . married o
- ’ ’
Winte CJ;umu 3 Hawaiian O Jsn-Mar O 186, © 192! "+ 0 | 7> 5 | O Nowmarried 7/
» Chinese - Korean Month _ _._ ___ T 0O 187- 0193 .1 o6 | . Widowed
“;l"’ + Filipino 2> Other~Print O Apr.junel O 188! .. 1941 -, 2 . 7 | _ Divorced
R, e .. tace ~ :
' T O189-! © 1951 3 8| C Separat
* Indian (Amer.) 1™ O nirSotl 100! ve s g | c e
1
Promiribe - . O Oct-Dec.| O 191-3 C 197, married
o ___ |Age. . _______ |
. \S
Winte Japanese " Hawauan “ Jan-Mar| O 186-| T 192 . 0 |« 5 { > Now married| P
Chinese Korean Month __ ______ Q187 ,193' -1, & ' Widowed
) ) " Apr.-June| , : X
N:v.';hck Filipino -o:w-r::: - - D188 194 .2 ' 7 | ° Dworced
- - — memms— o Asms - Year ....___| - JulySepty ©189-' 195+ .3 ' . 8 Separated
| Indkan (Amer ) ‘ . Oct.Dec | O 1901 G196 & 19| tever B
. nt 15150 - ) " Oet-ec. . ) '
i [ Pl Y aee o - G181 O 197-) ] married
Whete Japanese Hawauan ‘) Jsn.-Mar O 186§ 192-E S B | Now marrt~d
Chinese Korean Month . T O 187- 193 1 Lo e Widowed
- ' [} !
N:w Filipmo Other-l'::‘:l' 4 Apr -June 2 :::; o 1;;: , g P ; Divorced
. o Year - s 21890 01950 0 3 Separsted
 Indan (Amer ) ’ Juty Sept € 190.1 1961 4 ' 9 Never
Print tribe = o ! ©, Oct.-Dec.] 7 191. E o 197. ! marned
Whnite é;ponm Hawauan , Jan-Mar| <, 186-) » 192, 0 | * 5 Now marri M:..h
nese Korean Month . . £, 187! 7+ 193! 1 ¢ Widowed mark
. , , Apr kune] ! A
N:m -—Fmp—m;“ _ om«-r::: 188 11940 2 1 7 Divorced M
) ‘ ) , Trmms Year Ju'Y's'M 1 :g‘ : o :: : ' 2 : g Seponted ‘-.ngm
. lodian (Amer , * o Lo - ! b * Never -
.Pm:m‘brt.” o B OC'.D" +1 191 : ,,,973 . married
. Huwasian ) 186, 192-*: 0o ! 5 Now married|
Koreen Month Jan.Mar. 187.) + 193, 1, .6 Widowed
OMONP'L:I Aprojune - 188 . 194 2! 7 Dwvorced
________ race) - .
- Year . y 189 195, .3 -8 Separated
/, YSt 1900 1961 4 1 9| Nwer
' ) Qet-Dec.} 01910 ¢ 197 ~ marned l
P o I s !
No 12. Did anyene siay here Yeos No
' . on Tuesdry, March 31,  a
geadiasia’ an 3 vacstion er On buck page, give nemw(s) who is net siready On back page, give nume of cach vigitor for
Q . whom there 1s no one e his home address
and reseon perscn is away. foted? to report him to a ‘l’!ﬂ‘iéﬂ’ﬂ_.’-v_ jw_>
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Page 3

g How many fiving quarters, occupied and vacant, are
at this adedvess?
, One
Ll 2 apartmants or iving Quarters
3 apariments or living quarters
4 apartments or living quarters
S apartments or lming quarters
. 6 apertments or hving quarters
7 apartroents of living Quarters
8 apartments or living quarters
9 apartmaents or hiving quarters
10 or more apariments or iiving quarters
This 1s a r obrde home or tratler

Amswer 1hese guestions.for yogr litmg quarters

! H1. Is there 2 telephone on which people in your Siving
i quarters can be called?
Yes —»— What is

No the number? .
; Phone ber

t

- - - - - -’ v -‘ - bt

ot

g Do you enter your living quarters—
Directly from the outside or through
a common or pubiic hail?
Through someone else’'s hiving quaﬁers’

{43 Do you heve complate lutchen facibties?
Complete kotrben Jacristies are « sink with prped
water, drunge of cook vove. and arefrigeraton
Yes, for this household only
Yes, but also used by another household
No complete kitchen facilities for this household

lg_.. How many roems do you have i your living quarters?
Do not count barbroonns, porches, balcomes, foyers,
bails, or half-rooms

H

I A . .

7

1 room 6 rooms
R 2 rooms , . [ 7 rooms
3 rooms 8 rooms
4 rooms 9 “ooms or more

5 rooms

H5. s there hot and cold piped water in this building?

Yes, hot and cold piped water in this building
No, only cold piped water in this building
No piped water in this building

Q:_ De you have 2 flush toilet?
Yes, for this household only

Yes. but also used by another household
. No flush toilet |

%
P

L
o

!
=
11 Do you heve a hathtub or shewer?

Yu.'qrmuhwumumly .
Yas, bist ais0 used by snother household
No bethtub or shower

et i k=

Qbm.mmmw
iy V“
* No, built on a concrete sisb
1+ No, bullt in another way (inclade mobie bomes

b Ifrems is wot paid by the month—
Whet is the rent, and what period of time does ft cover?

e

$ .00 per

[Noorest dollar)

. (Weck balf-month. year, ct )

H. Ao your g @ Fﬁ:.ﬁ?”ﬁ'ssu E
Owned or being bought by you or by someone else ENU '()NLg s
wn this houschold? Do ngt inciude cooperatives and . .
condommaums here 24 Slock | 48, Serio |
A cooperative or condominium which 1s owned or being d number number |
bought by you or by someone else in this househoid? |
. Rented for cash rent? ¢ s . ¢ i
Occupied without payment of cash rent? 1 1 1 |
2 2 2 |
— . 3 3 3 g
HiGs. s this buicing 2 one-family house? | 4 4 4 @
Yes, a one-famiy house . ;
No, a buiding for 2 or more familes J
or a mobde home or trailer 5 5 5 ’
—— N 6 6 61 m
b If "Yes"— I8 this houss on a place of 10 acres or more, \ 7 7 7 |
T or is any part of this property used as a commercisl N 8 8 s -
establishment or medical office? N o 9 9 _'.:
"+ Yes, 10 acres or more Q i |
:thn. commercial establishment «r medical office N |
¢ No, none of the above Q!.Tmofumtovqunm
M N Occuped L
Hll. Ifyouliveina """',t‘“"‘l howse which q First form ! |
you own of are N Continuation ; ;
. What s the value of this property; that is, how much N b
do you think this property (house and lot) would selt for Ny vacant |
if # wore for sale? N Reguiar P
Less than $5,000 If this bomse Q Usuai “esiden:e o
$5,000 10°$7, 15 om & place N eisev hare
$7.5001089009 | of 10 piord [\
ore, or I X roup quarters
$10,000 t6 $12,499 | any pert of Q First tor
 $12,50010 814999 | thus prapery [ Ry % TT
$15,000t0 $17,499 | mh:':l N
. $17.500 to $19.999 : ::z:"b‘-"‘ Q Foru s.u.m’l wni .u‘;: !
$20,000 t0 $24.999 | or medscal |\, € D-A4 H210H8. 2
$25,000 10334999 | office,do | N, HIOwH!2
$35,000 t0 $49,999 | mos amwer | N\
$50,000 or more thes guestion ’
I o
B N
- J>I 4\ v
H12. Awswer this quession if you pay rent for your liing quarters R_C_ Vacancy status !
a. Ifrent 15 puid by the month— §— Year roung—
What i monthy For rent ’
* the monthly vent? . § For sale only
Re:.ted or soid not
Write amonnt bere —=— ______ 00 (Nearess dollar) Q occupied
and N Held for ocgasional use
— ' Less than $30 Q Other vacant
Fill ome crrcle ; $30 to $39
1, $40t0 $49 Seasonal
«  $5010 $59 Mgratory |
- $6010 369 NB
! - $7010$79 N
58000309 I ND. Months vacant
;- 308N Less than 1 month
| $100 to $119 1 up 1o 2 months
'y $120t0 $149 2 up to 6 months
’ $150t~ 3199 6 up to 12 months
; O $200 10 $249 1 year upto 2 years
Lo $250 to $299 Y 2 years or more
¢+ $300 or more o e S

e s s o e




BEST COPY AVAILABLE

HAY: Amrwer quessson H13 if you Pay reme for your lwing guarters,
in addition to the rent entered in H12, do you also pay fer—
a. Electricity? .
¢+ Yes, sverage monthiy costis = $ 00

* - No, included in rent Average montbly cosi”
 No, electricity not used

H18; Os you get waler fram—

A public system iy water depertment. e1c ) had
or privete compeny?
An individual well?
Some other 30urce (« 1prwg. creek. river. cutern ot )?

b. Gas?
$

1 Yes, average monthly costis - . 0
* No, ncluded in rent Average monibly cost
©* No, gas not used

30, Is this huliding connected ie 2 public sewer?
7 Yes, connected to public sewer

“y No.eonmctodtomhniormw
) No, use other means

c. Woter? [ .

' Yo, yearly costis —————a- 00
* No. micluded in rent or no charge Y early cont

H2), How many bethroems do you heve?
A :o-E‘m- bathroom 15 a room werh flush todlet, bathiub or bowser,
and wash basin with piped water,

d. Oll, cosl, heresene, wood, etc.?
v Yes, yearly costys ——— - $ ) 00
' No, ncluded in rent Yearly cons
7 No, these fuels not used

A hall batbroom bas at least & flash todet or bathinb or shower,
bt does wos bave all she factisines for o complete bathroom

1) No bathroom, or only a haif bathroom

O 1 compiete bethroom

H14 How are your tiving quarters hested?
Fill gng cnrcle for the kind of beat you nie mous.
) Steam or hot water system

¢ Contral warm sir furnace with ducts to the individual
rooms, or central heet pump

O Built-in electric units ¢ permanemily installed 1n wall, tedding,
or baseboard ) .

“+ Floor, . Of pipeless furnace

< Room heaters with fiue or vent, burning gas, o, or kérosene

- Room heaters without flue or vent, burning gas, oi, or
kerosene (not poriable)

< Firapisces, stoves, or portable room heaters of any kind

In sorne ather way—Deicribe i :

+7 None, unit hat no heating equipment

O 1 complete bathraom, plus heif beth(s)

O 2compiete bathrooms _
O anpmob.throotm.mmwh(s)

O 3 or more complete bathrooms

H22. De you heve air-conditiening?
2 Yes, 1 mdwidual roem unit
O Yes, 2 or more ndividual room units

O Yas, a central air conditioning system
O No

& About when was this building originally built? Mark when the building

* 1969 or 1970 11950 to 1959
" 1965101968 ] © 194010 1949
1960 to 1964 O 1939 or earler

was first consirmcted, not when it was remodeled, added 10, or converted,

H23. How many passenger sutomobiles are owned or reguiarly used
by members of your household?
Cowms company cars heps at bome.

O None

O 1 automobile

D 2 automobiies

) 3 autorrobiies or more

Which best describes this building? :
v Inciude all apartments, flass, etc., even 1f vacant,
+ A one-family house detsched from any other house

A one-family house attached to one or more houses
«1 Abuilding for 2 families

* Abuiding for 3or 4 families
A building for 510 9 families

> A budding for 10 to 19 families '
A building for 20 to 49 families
" A buiding for 50 or more famihes

A mobnle home or t;'aller

Other—
Describe

WL g —

'+ On acity or suburban lot’— Skip 10 Hi9
"2 Ona place of less than 10 acres? !
+ On apiace of 10acres or more?

H18. Last yeur, 1m.mm«m.mm.mun«mmms
from this pince amount to— :
** Lessthan $50 (or None) [}  $2.50010 34,999
) $50 to $249 1 $5,000 to $9.999
t: $25010 $2,499 v $10,000 or more

- #7
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BEST COPY AVANLABLE

m Mmm(hm)mhuw

© 1t0 3 stories
"1 4106 stories

; 7 to 12 stories
r 13storiesormore [}

b If 4 or more stories—

lﬂhuum“nmw

Yes ' No
H2%. MM&MMMW?
‘Fromunder;roundpipu .
serving the neighborhood . Coal or coke
* Bottled, tenk, or LP - Wood ......
Eloctricity..... .............. . ° Other fuet ..
Fuel odl, kerosane. otc ...... .. No fuel used .
b. MM&MM&MW
‘Fromundemroundpipu .
Gas' serving the neighborhood. ¢ Coal or coke *
Bottled. tank, or LP ........ Wood ......
Electety . ............o.... ... . Other fuei O
Fuel oil, kerosene. etc. ........ ... No fuel used
¢ MM&MMMM&M!N?
‘Fromundaummdpipes .
Gu' serving the nesghborhood. - - Coal or coke .-
Bottled, tank. or LP..... ... Wood ... ... oy
Electricty. ............... e O Other fuel .. ©
Fueloil, kerosene. etc.......... . .. o Nofuelused 0 7

H28. How many Jyateestin o you heve?

Count room; wied masnly for sleeping even 1f used also for other purposes.
No bedroom ‘2 3 bedrooms
1 bedroom . & bedrooms
2 bedrooms 5 bedrooms or more

H27,. Domhanaddhundhmmr
* Yes, automatic or sem austenatic

Yes, wringer or separate spiner
+ No

b.nonu'nnadomutyﬂ

3 Yes. electrically hooted
" Yes, gas heated

"1 No .

¢. Do you hevé a dishwasher (buslt-sn or portable j?
7 Yes ) No

d. mmm.mwmmuummmr«mmr
0 Yes ) No

H28a. Do you have a television set? Count only sets working order.

‘) Yn.oneggt
oy Y33, two or more sets
No

b. If "Yes"— s any sot equipped to receive UHF broadcasts,

that is, channels 14 1o 8§37
T Y Ne BN

H29. Do you have s bettery-operated radio?
Cownt car radios, tramsistors, and other batiery.operated sets m workmg
order or meedmg only a mew battery for ope.ation,




r@

(]

1Sond$

Mexican Central or South American
porcent Puerto Rican . Other Spanish
Cubsn | +No, none of these
3 | 14.  What country was his father born in?
United States
OR

r

.
(16, For persons born i a foresgn counsry—

[Eptmqm@unp:

l Lastname it
' lJl Where wes lﬂ' porsen M? II T m henpatal gnie \I:/a o

conmtry o rore miether lised 1 vovn omtade 1N g tnetimg tron
et dnraguih Nosthon tecland grom Dedand (Froe)

This State
OR

(I\.ml of State vt fmr/‘x mlmlrv or Puerto Kico Guam, etc )

b. Is this person’s origin or descemt— (Fill oue circle)

{Name of [mn‘n mnm o1 Puertn Rico, Guanr, exc )

' 18, mnmvmyushsnmmmw?

Since February 1, 1970 has this person m«vdod reguisr

™

school or college at any tme? (ownt nuriery whool,
kendergarien, and « howding whih leads 0 an elementary
sihonl certipoate, hich shaol diploma, or college degree
no [} :
Yes, publi
Yes, paroctal
' Yes, other private

2! mummmwm)umw
he hes ever attended?
Fill one circle. If now astending, mark grade be is 1n. i
< Never attended school— Skip 10 23 ‘
< Nursery school .
" Kindergarten
Elementary through high school (grade ory.

-~ 123456 78 9101112
TOLI0Y OO CLo0
Cellege (academic year) !
12 34 5 6o0rmore .
O oy D O |

)

3.

- "United States
OR

{ Nume of forergn country, or Prerto Rico Guan: o3, ) -

i & Is this person nelturaltzed?

22. Did he finish the highest grade (er year) he attended?
T Now attenc...g s grade!(or year)
O Finished this grade (or year)
-» Did not finish this grade (or year) H

! Yes, naturalized .
* . No. ahen
* Born abroad of American parents

b. When d'd he come 10 the United States i stay?

23.  When wes this person born?

s Born before April 1956— Pleate go on with
guestions 24 through 41
Born April 1956 ot fater— Please omu qurestions 24 through

41 and go 10 the next page
. - for the next perso...

1965 to 70 1950 to 54 1925 to 34
1960 to 64 1945 to 49 1915t0 24
1955t0 59 , - 1935 to 44 Before 1915

17.  What language, other than English, was spoken in this
person's home when he was a child? Fiil one circle

: spanish [} Other—
t French Specify
‘ German + None, English only

: 18.  When did this person move into this house (or apartment)?
! Fill circle for date of last move.

24. if this perion has ever been married—

J \

a. Has this person boen married more than once?

D Once More than once
' '
b. When did he When did he get married
got married? for the first time?
Moty T Year "Month o Y_tl-" N

‘ i 1969 or 70 1965 or 66 1949 or earhier €. If narried more than once— Did the first marrisge ond
l 1968 1960 to 64 " Always Tived in because of the Gesth of the husbend (or wife)?
‘ ' this house or .
TEE) 4 197 BB 1950059 pertment © Yes No n
”«M 192. Dwd M fve in this house on April 1, 19657 If in college or | 28. If thrs 1v a gl or a4 woman- N
- Armed Forcesin April 1965, repont place of residence there How many babies has she sv5, 1234 5678
Born April 1965 or later l had, not counting stillbirths? .
Ship 10 20 D h bildren
Yes this house o nut count her tepchildren r
- Nu differ+nt house v :hildren che has adopred 9101112 or None
! | more
l PR 2 T ',.( /,.. e -_‘
R Stute foresgn e nre v a Has he ever served = the Ay, Navy 6 othe:
U'S possession etc Armed Forces of the United States® |
l ‘ i Yes
; | (2) County r © No
(3} Inside the hmits of a city, town, village, etc ? b, Was 0 during—— (Fill the circle for each pertod of service.)
l » Yes No Vietnam Conthct (Vrne Auy 1964) -
. () If "Yer," name of city, B Korean War (func 1950 10 fun 1933)
s L town, village. etc. ... . ceooo - World War 1l (Seps 194010 fuly 19475« ..

JERIC

'
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7. Has this persen ever compisted a vecalisnal training pregram?
For example, m bugh scbool; as appremtice; in school
of busmess, mursmg, or trades, techmical institnte;
m Armed Forces schools.

3 Yes
m r

Y No— Skipto 28

b. What wes his main fleid of vacational tralning? F:/l one circle.
“  Business, office work .
Nursing, other hesith fields
 Trades and crafts (mechanic electiician  beantician, efc.)
Engneering or science technician; draftsman

> Agnicuiture or home economigs
> Other fisld~ Specify -7

28a. Does this person have a health or physical condition which
hmits the ijng or amount of work he can do at a job?
1f 65 years old or over, ship to question 29.
© Yes
No

b. Does his heslth or physical condition kesp him from
holding any job at all?

Yes i

No

¢ Where did he work !ast week?
1f be worked in more than one place, primt
where be worked moss last week. .
1f be travels about in bis work or 1f the place dues not
have a numbered address, see mssruction sheet

(1) Address (Number
ond siveet name )

.

(2) Name of city,
town, village,etc
(3) Inside the imits of this city, town, village, etc.?
O Yes .
O No
(4) County

(S)State =~~~ =~ Code _______

d. How did he get to work last week? i/l one circle for cheef
means used om the last day he worked at the addre;s given i 29¢
D Drver, private auto | O Taxcab
O Passenger, private auto | > Walked only
- Busor streetcar ' ) Worked at home
) Subway or elevated i\ Other means— Specify
L Raidroad : -7

¥

After complerng guestion 29d, skip to guestion, 33

. 1f “Yei" tn & or b— How long has he been Hmited
in his abifty to work?

Less than 6 months O 3todyesrs
6to 11 months ~ 5to9ysars
1to 2 years > 10 years or more

'QUESTIONS 29 THROUGH 41 ARE FOR ALL PERSONS

BORN BEFORE APRIL 1956 INCLUDING HOUSEWIVES,
STUDENTS, OR DISABLED PERSONS AS WELL AS

PART-TIME OR FULL-TIME WORKERS .

q

2%. Did this person work at any time

Yes~ Fill ths circle tf thes
person did full- or

O No- Fill thes circle
if this perion

30. Does this person have a job or business from which he was
temporarily absent or on layoff last week?
O Yes, on layoff
O Yes, on vacation, temporary tliness, labor dispute, etc
O No

31a. Has he been looking for work during the past 4 weeks?

r O Yes

O No— Skip 10 32

b. Was there any reason why he could not take a job last week?
G Yes, already has 3 job
7 Yes, because of this person’s temporary diness
O Yes, for other reasons (in school, etc.)
C No. could have taken a job

part-time work did not work,
{Count part-time work such or did onl y

as & Sarurday 10b, deliverng own housework,
papers, or helpmg withont school work, or

pay in a family business volunseer work

or ferm, and actrve duty

32. When did he last work at all, even for a few days?
0 In1970 | G 1964101967 |
7 In1969 | O 196001963 '

O 19590rearlier | g4
O Never worked | f0 36

Skip 10 30

m the Armed Forces )

b. Hew meny heurs did he werk last wesk (at all Jobe)?
Subtract any time off and add overiime or extra bours worked.

1 to 14 hours © 40hours -
15 t0 23 hours C 41t048hqurs

* 301034 hours U 491059 hours

'+ 351239 hours D 60 hours or more

-~ continved ~




33-38. Curvent or mast recent job activity

S Describi “learly tius person’s chuef yob activity or basiness

. last w ok, 1f any. If be had more than ome job, describe
the one at which be worked the most bours.

If thes person had o 10b or basiness lust week, give
mformation for last job or business smce 1960.

37. i Aprh 1968, was this persen— (Full three circles)
8. Werking at 2 job or business (full or part-time)?
O Y O No

b. I the Armed Forces?
O VYes 2 No

33,  industry
4. For wham did o werk? If wow on active duty in the Armed
Forces, p¥im “AF" and ship to question 36,

(Nume of company, business, organizaiion, ot other employer)

¢ Attending
O Yes O.No

o

3. /f"Yes" for "Working at 4 job or basiness” 1 question 37—
Mﬂhm’tdﬂduﬁmywmhm 1983,

& What kind of bueiness or industry was this?

0. Whet kind of business er industry wes this?

Describe activity at location where employed

(For example. Junior begh ichool, retal supermarker, davry form, "
TV and radio sermce, anto assembly plans, rond construction)

¢ Was ho—
An employee of a private company or governmentagency... (
Self-employed or an unpad famiyworker................ O

C o WNo malnly—  /// one circle )
C  Manufacturing O Retail trade
C  Wholesale trade O Other (agrcalrare, construction,
service, government, elc. )

3% I.adm(l’“).“ﬂhmwidal.mhnmmr
— O Yes O No— Skipun 41

b. How many weeks did he work in 5969, elther full-time or part-time?

34 Ocopstion
8. Whet kind of werk was he doing?

Count paid vacation, paid sick leave, and military service.
O 13weeksoriess ] O 401047 weeks
O 141026 weeks t O 48 t0 49 weeks
O 27t039weeks | O 50to 52 weeks

40. Earmings in 1969— Fill parts a, b, and ¢ for everyome who
worked any time m 1969 even if be had no mcome.
(1f exact amownt 13 wot known, grve best estrmate) -

operates printing press, cleans budddings, fimshes concrere )

8. How much did this person eam in 19¢9
in wages, selary, commissions, benuses, s

¢ et wes
e?

35 Wes Wis persen— (Fill one errcle)

an of private compeny, business, or
wndividual, for wages, salary, or commissions... O

Sm.momm ................. 0

00
ortipatromalljobe? 00 b o ______f
(Before deductions for taxes, bonds, { Doll:n only)
dues, or other items) OR O None

5. How much did he sarn in 1969 from N
own nonfarm business, prefessionsl $ 00
practice, or pertnership? o ;;J_In';o;i,; L

(Nes after bunimess expenses If busimess
lost money, write "Loss” above amonns. ) . OR O None

¢ How much ¢id he corn in 1968 from

his own farm? :
(Nes afser operating expenses Include earmings S 00
asatenant farmer or sharecropper. If farns lost {Dollars oniy)
money, write "Loss” above amosnt ) OR O None

Local government employee (city county erc ). O

Seif-employed in own business,
professions! practice, or farm-— .
Own business not incorporated ... .. ... (0]

Own business incorporated .. .......... ®
Working without pey in family business or farm
36. in Aprl 1985, whet State did this person live in?

G This State
OR

s

AN 4

(Nawe of State or jorergn comntvy: or Puertc Rico. acy T

41.  Income other than eamings in 1969— £/ parssa, b, and ¢

(1f exact amonnt 15 wot known. gr1e best enumate)

8. How much @id this receive in $
1969 from Seciel | or 00

Ralirond {Dollsrs only)
" OR O None

i
b. How much éid he receive in 1969 from |
public sssistance of weltare payments?
Include aid for dependent chitdren. old
age assistance, general assitance, wd 5 $

R .U
{Dollars only)
OR  © Nacne

10 the blind ar to1ally diiabled
Exclude separate payments for .
bospual ot other medical care,

v

¢ How much #id he raceive in 1969 trom
ol other seurces?
Inclnde intcress, dividends, vetesans' paynients,
penstons, and other regular payments,

S . w
{Dollars only)
OR (> None

" (See instrucrion sheer)

| 53




