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INTRODUCTION ' .

<

The eignt multi-media units of vhich Settling People in the

American Colonies is a part are designed to hélp the teacher introduce
! . )
population concepts into the school curriculum. To assist the teacher

in this task an "infusion” approach is used, (i.e., the units are intro-
M- into the curnculun in conjunction with a related regular topic
in the school-adopted progzam). The school-adopted program, in this
qinsfance , is ‘Anencan Histoty, and an attempt is made to correlate
history topics with population topics. The chart on the following

page shows the .exact correlations for all eight units. Although points
of entry are suggested, it is expected that the teacher will make his
own judgement as to when is the most propitious time to in coduce ead1

unit or population episode. Certainly, depending on how the teacher

s organizes his cours:e, heAmay'change the sequence of topics, or decide

to cmcentratehana spend time on only a few episodes. Thus, he may
decide to spend more than a week on the chosen topic and engage the
class in extended activities. |

There are two basic assumptions that underlie this series: (1) Since |
everyone is a population ac'tor, (i.e., decisions are made everyday on
such issues as where to buy a‘ new have, how larce a family tf’ have, where
to go on a vacation, or how to vote on a local zoning ordinance), we all
need to understand population phenamena, and, (2) Since we “consider poéu- -
lation education to be a rational rather than an emotional process, we
stress that populatiomm concepts axe. best taucht in an inquiry framework
where the causes and consequences of popilation chances are unders:ood

> ¥
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and where alternatives are offered and the reasons or grounds for ¢
holding them are ca-.refullyApresented and exar:ned. Therefore, we o -
have consistently rejected the usd’ of propaganda or indoctrinaticn . .
in tead;in& -and learning population matters. ’ .

_ More specifically, the Prooram aims at having students ;artic:i.pate
in the process of inquiry into the nature of fuman populations and .
the natural and human gnnseqﬂence.s of demographic dxanoe Our maJ.n ‘
goal is to help the teacher and the students make rationil decisions .
about population matters 'as members of their fan'-ily‘ and local com-

munity, as well as national and world communities, utilizing &ppro-

priate’ information sources and inquiry skills.

-




RESOURCE MATERIAL. DEVELOPMENT
POPULATION DYNAMICS IN EIGHT GRADE AMERICAN HISTORY

HISTORY TOPICS

-
"-

POPULATION TOPICS

II.

ITI.

Iv.

V.

VIII.

-

Rwropean Exploration of
the New World

European Colonization
of the New World -

a
The Late Colonial
Period

Union Under the
Constitution

Westward Movement,
Civil wWar and
Peconstruction

The Rise of :the Cities
and Industrialization
Awerica Becomes a
World Power

United. States and
World Affairs

Early Stages of the Democraphic
Transition; -Compcnents of Popu-
lation Change .

Population distribution and Set-
tlement patterns; population
characteristics of settlers.

Comparisons of factors a.ffeqtlnq
population size between the En-
glish and the colonists; effects

of high birth rates on populatmn .

growth in the oolonies.

Taking a population census under
Article I; comparisons made
between the census of 1790 and
1970.

—
The Changing Regional Balance of
the Population; black migration
from the south; westward migration

. /

Rural/urban differentials in the
population; industrialization and
the urbanization of America.

Immigration as a Cbnp,onent of
Population Chance

The United States in the third
stage of the demooraphic transi-
tion; the infusion of tedmo,logy
into developing ocountries and its
effect on population qrowth.




i :7 'S
. .
. |
.
" >
. [
l |

\l

2!

\ .
OPGAMNIZATION OF THE UNIT

P

Each unit is divided into two sections — a teacher manual (TM)

“and a ‘student manual (SM). The teacher manual includes the following:

Evaluation:

‘'l OGN 9 6B a8 a8
: .
.
e
.
.

LY

. Bvpotheses

Gl & R 0 & o 8 e

This is an evaluation fqum which the teacher can usé\to
measure the sttfdent's progress in iearning about popu\—\\\
lation matters and+issues. The same instrument may be
 used before and following instruction as pretests.and

. posttests. It is expected that tje results of the tests
will be used by the teacher to improve instruction. -
(See sep?rabe test booklet). -
This is a statement of what the unit seeks to accomplish °
in a broad sense.

These are specific statements expressed in behavioral
tems as to what the unit and its component parts seek
to achieve. The objec;.iveé, stated in tems of student
behaviors, include both population content and inquiry

*

process sta'aarents.." Lo
Thesé are potential statements of relationships wh.ich seek
'icq'/é:plain population phenamena (.eug.,,relationships ameng
population campanents — mortality, fertility, migration —
or relationships bew changes in population, and changes
in the socio-political world). WHile these hypotheses may
serve as a broad framework for the pattem of questions
and the classrom: discussion they are not intended to be
used in their present form. As part of the program they
are intended primarily for teacher use. Students siwuld ’
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Procedures:
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be ena)urqu to0 exercise their own judgement about the
material and should generate their own hypotheses-or
generslizations, using their own words and expressions.
One important thing +o remember here i/s that forgnigig a
hypothesis is the beginning, not the end, of inquiring

into mf:ulatim makters.

Here the unit provides additional Information to the

teacher; (i.e., beyond what is available in the student

manual) . This section would be very important if the

6
‘topic ie cowplicated ox quite new to the teacher and

the class.
/(v

. -

Student materials ire orgalized aromd springboards. A
springboard is_a motivating and thought-provoking material °
which is u_s:ad to opeﬁ yp discussiop an a toplc Sprim’;-‘ 5
Poards can be produced in several forms ‘inclizding doamer;ts‘,
poems, newspaper arta.cles, artlfacts, rusic, or audio-
visuals. All the matenals fun'u.shed m the qtudent

packet are nonnally listed here, as well ;s other resources’
and equipment required for a clasé session. |
This section provides instpuctions as to how the materials
can be used. This section also includes a list of "What
Will You Find Out?” and "what' Do You Think?" questions 5
that sha‘xld be used in ciass.‘r"'As’was the case with the
hypotheses, hovever, these questions sheuld not be thought
of as absolutes. Questions should be modified or-new

.
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questicés shwld be added, if necessary, but these
changes should be kept to a minirum,

. 4 ‘
The student manual includes all the sprincboards which are pre-

pared for classroom use. These materials are the colored pages in
this manual, and in most cases should be made available in multiple
oopies: Eaj:'} student is expected to have cne corplete set. In other
cases, especially when audio-visua}s -are.used, thers is anly one set

/

for the mtima&lass. . SRR '
Each student spnnobo?td is marked acoording to the unit it belongs

to, For axample, SH-IV-1 means that, the sprxn¢mrd is part of Unit IV
and that is cesidned for Day 1. Eeéh ulit is divided into five-day
segrents, normally ane class period a day. This does not mean that the
teacher may not use the mpterials for extended periods of time. Rather
than thinking of -a fixed five-day framework, the teacher should -thirk of
a flexible use of materials which is .in line wn:h the overall instruc-
tiergl dbjectives. - .

‘ For the tead'nerwhouants togataddlnmal infommation and sug-
gasuqsmheadmxgpop\ﬂaumaxmpsthm\mmqﬂnfoummg
references might be usefuls

Massialas, Byron G., and Jack Zevin, Czeativemtarsintﬂé

Classmcm Teaching and Ieam.mg through Dmmveg New Yark: John

) wuey & Sms, 1967. Pmdesmlsminmn:ywwuanung

and an exerclse on classmau use of population charts.
4

Mass:.alﬁ. Bymn G-+ Nancy F, Sp'ag.le “and Jom B. mxst, .ocxal
% m m %ﬁ m an Ace of Crises, leamod Qliffs,

\
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" vol. 36, No. ¥ (fpril, 1972).

New Jersey: Prentice-#all, Inc., ‘1975'. " Practical examples for teachers

in dealing reflectively with social concenmis in the claésrpan.

Nam, Charles B.; ed., Population and Society, Boston: Houghton

Mifflin, 1968. An anthology dealing with subitantive population topics.

Options: A Study fuide to Populatjon and the American ﬁimne-,
Washington, D. -C.. Population Reference Bureaiu, 1973. Squeétions for
teachers for 1ptroduc1na population ‘ideas J.n‘the classro&n Related to
the Coumission Report and film on "Population Growth and the Amerlcan

Future." : l - 7

- Social Education, special issue on “—Populafio'n Education, "

. The study of population is not only important but it can be fun.

We trust that you will try to teach and learn population concepts in

-
-

this spirit and that our students will join us. .

‘e




SETTLING PEOPLE IN THE AMERICAN COLONTES

To examine life style and settlement patterns of the American Indian
before the val of the Furopean; to examine how the settlement pat
of the colmikts affected the pattern of Indian displacement.

OBJECTIVES: \ , ,
1. The*students will exwmine their own stereotypes concerming the
) AMmerican Indians by identifying the diversity among the different
DS . )

2. The students will ldentxfy sare of the yeasons for the settlement
pattems of the Américan Indiang prior to the arrival of the

X , European colonists.., \ . ®
v 3; The students will foS:m hypotheses explammg the relatmnstup
,) beuveenthe ife style of a group of people and the physical
cs of the area in which this group of people locate.
'4, ‘students will fomm theses' explaining, the interaction .
t:nogm:psofpeople they are camreting for the same
] .- .
Feoy . d
HYPOTHESES: - - r
- . 1. If a group of people have a life style which requi ‘particular
resources for survival, then they will settle in a phic
. . region containing these resources.

2' Ifmgxmpsofpe@leamcmpetmgforthesatemmes, .
©  the one~with advahced technology will most “likely d:mmate.

BACKGROUND INFORMATION: > '

AN

When tre first Buropean explorers care to the hew world they did not
find an minhabited oontjnmt(. The continent v{n‘s inhabited by hundreds of 7
groups oi people who were exrronecusly call "Ind:.aps" by (hristopher Columbus.
ltesepecplehada\chvemeaxdcmylexsogletyoonsmtmgofpeoplemm o
‘mmerous life styles. For example, the Indians in New Mexico lived in

. [
~

&

"7. . " '\“ o
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Page Two -

* /
I ’\ .
"towms with apartment-house dwellings; cammmnity courts, and
buildings.... The Hopi, Zuni, and other tribes were such good fammers
and weavers that they seldam licked food or clothing.... Mound- o,
builders were the best metal workers north of Central America....
Only the Plains Indians were really namadic.... The horse gave the
men mobility in pursuit of the buffalo herds.... The ¥ew England
gsettler fomnd the Indians...in thé fields tending crope. The Al-
- gonquin was an excellent fisheran with nets and a good huntér."*

L 4

- Nu~arous theories xxist which attempt to explain how the.Indian first
came to America. Same feel !:hey migrated frgm-Siberia through the Ber-

-

ring Strait to America; others féel they came fram South America up
through Mexico. Régardless of how %he Indian came, cle:;r settlement
pattems’,(gn be discerned. . ~ n‘

1In this session the students will examine the r‘mst;a;:tr:;ctive
areas for settlement. They will -discover that the areas gettled by the
Indians vere often the areas esired by European colonists. The students

.

will speculate about the conflict created when two groups of people are
campeting for the same resources.
A i

MATERIALS AND EQUIPMENT NEEDED: /

..Class copies of springboard #1 (The American Indian)
..Class copies of springboard #2 (Indizn Tribes in North America)
..Class copies of springboard #3 (A Place to Call Hame).

PROCEDURES & 4

I. Today's class session should begin by having hhe s;:uchnts .diﬁcmler
. that prir_. to the arrival of the first Eux:pean explorer, the mel'ican
Indian was a camplex and diverse group of people. Springboard #1 ('I_Y}E

-
3

#*Samuel Eliot Morrison, et. al., The Growth of the American Republic,
Vol. 1. New York: Oxford University Press, 1969. pp)?—ﬂ
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- impression of the American Indian. The students should be encouraged to

American Indians) should be given to the students to be worked indivi-

qially. Vhen the students have identified the characteristics of the  —
Arm.r-ican Indian, a oamt or tabulation for each characteristic should

be taken for the entire class. (i.e., how many pecple think that charac—
teristic #1 described an Indian group?). A brief discussion could take
place in which the students explain why they selected or rejected the
various characteristics as being representive of a particular Indian
group. Once the students have foeely expressed their reasons for their
selection, it should be explained that every one of .the characteristics
l1sted represents an Indian group. Each person has his own stereotyped

discuss their own personal impressions and whether or not they were i
surprised that there were so many variations among Indian croups. . ‘

I Springboard 12 (Indian Tribes in North Anerica) should be given to
the students to emphasize the vastness and diversity of the Indian groupe -
in Aerica. The students should identify the areas in which large mmbers
of Indians seem to be located. 'n:efolladngqmstimscouldserve‘asa
buisforclwsdiscuasim.

' WHAT DO YOU THINK?-

1. What is a tribe? (ag:mpofpeoplédniacherlzedbycanm
. ancestry, leadership and custams).

2. Wy micht tribal groups tend o cluster in certain preas?

3. my&:yms;oaeﬁm:msofwtdbesinﬂnomtmlpartd
the country? , )

4. List same of the things a group of pecple are required to have:

to survive. (These should be listed on the board.) How might
these items affect where a group of people live? :

113
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Page Four

5. How might the physical characteristics of a location affect
the life style of a group of people who settle there?

6. What micht happen if a gqroup is unable to find these items where ]
thzy are? What can they d? (i.e., what might be the results .
if buffalo are not around; ou::.ftlmeisnoramandatribe'
cmpd.ies?)

7. Howdoymthj:kmmdinritﬁbemightzeactmdanoﬂxer
tribe if the latter tried to use resources upon which the former
group relied? ~

At this point the students' attention should be directed toward the
Indians in the Eastern Woodlands. Springboard #3 (A Place to Call Hame)
should be read by the class: This springboard describes the life style
of one of the largest and st ‘\qeatg:mqasof‘indiansinﬂernited

States, the Algonquin. The fol.l.owingtquestions may provide direction
for the discussion.

WHAT DO YOU THINK?

1. Mt&yywhn;iabwtﬂnsetﬁhes?l

2. How do you suppose the Indians felt when the first colonists
canghosettle? Did they fear the colonists? Should Hey?

3. why might a group of pecple want to settle in a land where
other people live?

4. where do you think 'the colonists would want to settle? Would
it be in the same places the Indians already lived? Why or
why not?

5. What often happens when two groups are campeting for the same

* resources? Can you think of any situations today where two
groups are oawpeting for the same resources? How do they act
toward each othex? (e.g., fuel materials, meat products).

14
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Springboard #1

THE AMERICAN INDIANS

Listed below are a series of characteristics of different groups
of._péople. —Place a check (v/) beside the characteristics that describe

an mdiangmupinhrericabeforethefixstnuropeanexplomcameto
the new world Place a check beside the characteristic if it represents
'm‘ly one th.be 'Ihe characteristics do not have to represent all Indian

g

groups. -~

1. They lived in permanent settlements.
2. They were namadic.
3. They had a democratic system where every male was equal.

5. They were ruled by gods.

6. They had a judicial system to determine if a person was quilty

E— and how he should be punished.
7._'n'|eyusedtorb.ueasﬂmeironlyfomofpunishmt.
' 8. They lived in caves.

9. They lived in tepees made of bison skins.
10. They lived in cabins.

11. The tribes vere ruled by warriors.

12. The tribes were ruled by wamen.

13. The tribes were ruled by sacred elders.
14. The tribes were ruled by oouncils.

15. . They worshiped the bison.

16. They worshiped a matriarch.

17. They worshiped the maize.

4. They had a rigid class system based on ownership of property.




SM-II-1
\ Page Two
Springboard #1
g‘—? '
- . 18. They had Lever heard of war.
'» 19. War was a way of life for them.
t
|
: Taken from: Alistair Cooke, America.
New York: Alfred A. Knopf, 1974.
1 ) p. 24=25.
,‘
|
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M-1I-1
Page Two
Springboard #1

18, They had never heard of war.

C— 19, War was a way of life for them.

I

Taken from: Alistair Cooke, America.
New York: Alfred A. Knopf, 1974.
po 24-250




Tl N . ¢ L -t .
S e ~ 3
| S . :
S~y s En TR S “
.: “/" ' AL r~ e S Y
! pd R "_‘\\' . }..\' -
Ay LT Y '.u‘q: " ”"?_ o
. — - (ST )
Sr : s ToM PATITYEr .
‘0 -°=.'vu'n,¢ : ~ :
\’lrc;;'~~...-.__.‘_":':-s AN E [ ﬂ . B
"l(l’\ e e b - -'.‘......‘ J"—\ L
. ‘\‘_‘,.‘ ‘/"._ ¥\ \\
B aAY e %8
f 7 AW
V\;‘»‘
o NS

R\
{3 N>’,. 'd(\\ m{w

[
i WighLiid )
H LaundoR
. / : ‘/M.‘,wf“'
. % A il accusccmonns oo
L SO W e
H e / eyt 3
. S - -':, -
- : e
: 400 1ea
-~ i owa P :
L ';
o 88, L ot
oaameen '

¥ ol

-:—.\”“

snawntE |

E )4' stam aga’, T
:

', . ,.__.._..--"“',‘“.' ~
vong Vs Y ‘ )
| i ma o, Savar : ] N
N e MR JCan L4 ’ Laally
- MRIXT TN iy, N ~e . _. . .
. \ \_\ w ¢ V‘v"“' :}g, v H&'.‘\ \- . . S .(__,(Imll_
rwn. £ Oare  ITML ene ' : : LyPPLa CALALND
:.wn. K Pya = P 3.0% \ ; ~_ ! - :"t . /
St i~ AN B , ; CHTRESA S '
\ . D H ] : Crasiaw;
——— uwc..z.c‘ ¢ : -wn“-
cmmm T - —IEWT SEEET e X h seminasaes :
£ « v \. TUnISAN H .
e o ) ‘ o= . LOWIN SRECES N
e .
. (1]
- —_— e} ~ aacentl ..AUUA LT
J V2 - - e cinnt o
) Wl ! uw\ A ae, ochgt”  \ 4y,
‘ 2 e Ny ;.‘.‘tn. AT " %e
/ ” wsets PP or 'Aﬂ."v“‘.t 1 ~— L .
s T va .
P ow JCL
i o ’ ! [’ -t bl
- d ! ve &%
V4 ! [N .‘
e .
E A r. \ L4
. [N
J {’ LI Clark Wissler, The American .1 . L\. “
4 4
{ > & ; New Yozk: 1) s
;
N X ~'1950, A
] ,Nd. p’lg
f h o N e A
PR [} - .
[€) ' \‘ | l." f'—‘.\.‘n » e ts, s
‘ ' * t PR .
FRIC — - oee e

Aruitoxt provided by Eic:




ey

i { . . e . Loea : i . ‘ . '
- - , .
- e
. t . -
-
N or (] Fpes
. . 2"
t H 9‘5’\.\ “ : — : S . |’
. 2 e o' _.°
; - f s . ! .
\-’\j :,\" s ¥ - ‘\(' ,/ 'r ',
: L '\ ""- H ’/' .-
! . LN J e
had .
L oL S B g
i T - A
| A A T G S
E . LI T T . v~ [N
— /-r ‘ bt ~4l( ’ “." H /g,v trEagd e T . !
” ’D.' - . 3 : YAl m'.’-.“‘; 3-'"‘ ' /\i“:v
G 4.9c i R hd Y -. Y,
00; 3y tt&r‘,‘ : 0 A5 -c'_ (LY g .
e - kST, "d M._up,‘ . . wrve : \ r *
- ..Tti..‘“ /ﬁg:—-\ . ‘\.‘ L R ~
-y o - .
vASNAY "41’ ‘1.' R " ‘l. _i
7 rrawa \‘—\\r/? -’ S—
. %, ¢! M )
~ "\’/\’;‘“_m—{:—-\” M‘ j
LT PR \,’ AP\ ,4;"
SANTEL DAKOTA HETR M uqo"
) s ~ o
YANKTON ' Cﬂ"‘ rok { Y-
. wo? e s
— '.‘-....--------’ "" ey “ e
10saLY rOTeBOTIN el « .-
b '.‘;,'i"'lt jmm—r ’i“‘“‘ cravi ) <
owa pans 92 it : s )
- ‘MP‘M . PawnCE (- /_\.,-:. .-: é.‘ [/ >
a ‘e n2n Sensy, ! ctcmsemes’s ] :/“M.Il' i L ‘] <
. faat . L
= 3 e TR wilarad PR Y.
’ ] ., - N ,". M .1 ? >
| \ TInurg's, HANDS """é .:“." NS ]
N . . L s ",; >
‘- z PR (e "”l '-».._ . guawntt | .___'?Y"‘" ".-’\
‘e, age |°~° NN ot e e T N N\ e N f."-'-""'."..“‘ [ N:
( " T < <)
toow, e, v . P
e ua\‘ TR 1% m .
* N v 7 Tt CuPPLA C“‘?s /
Mrouas wnnelan \
: S len. msioe cna.ﬂwa oaten
e } oY . H suss
ey som - AEgry  EERETET = A R :
- ~ . H
2~ .. ){ ‘ wece TUNICAN Do owtacaEces
k o v
Tomsngm A' MY
- H —— s— l \ .\,'uﬂ‘z AN
T maild .\ e\
cL - JETI R SR NP - A, Orary Tovnaw, u{f‘ ! .“' = 0
-~ wregs e . N \n AMan AN 1/-’)
‘— ; 4 r UMcng -
' \ o va Neaws -
v - 7] PN . K, '%
[{ TP , h ] \ way “~z
p. ' . L] .
s . 2.
-':‘} , Fadl ‘..\ 4 ‘
ey = b i -mﬁom . [N
// ‘,/, } ,“ I' e L L T NeS -\:'.";'O Cl&l'k mlﬁl’ ' m T k\. \
/s A > New Yoxk: kS \
- v \ ~ 1950 .
o < " ’ . DL TT S
PRSI, N
: A \ g - T, o 3
Q - D . | . .’-. '.:.,-..\ “44 .le 1: *
ERIC ' : “ ! : L -
B “
-— - - e e o LTy 1

Aruitoxt provided by Eic:




SM-I1-1
Springboard #3

A PLACE TO CALL HOME

The Algonquin Indians of the eastern woodlands were a group of °
tribes who settled in one place. They grew beans, pumpkins, tobacco and
maize in the fertile soil where they lived. Much of their time was
spent tending crops. The Algonquin Indians were also excellent fisher- .
men and hunters. 'mey\sedalargefislmettocat&theirfigh. They
hnted deer and moose with a bow and arrow for meat and skins. The skins
of beavers they trapped were used for jackets for the wamen. The men
did not wear clothes, even in the winter, excespt for 'shorts' and moc-

casins of deerskin. _ snowshoes were invented by the Algonquin for walking
on the snow in winter. ‘ ’
The Algonquin Indians settled around fresh water, salt licks and
fertile soil. Many Indian qroups settled near the coast in order to
fish. Fresh water was necessary for drinking. The salt licks were .
popular because game needed the salt toﬁtéurvivg.

Adapted fram: Samuel
Eliot Morison, et.al. The
Growth of the American

%h;g, vol. I. New York:
University Press, 1969.
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GOAL: .

To examine the ecological characteristics of the place of settlanent of
the Mmerican colonists.

7 .

UBJECTTVES:

1. The students will draw a map showing a desirable settlement
location for a group of colonists, including the source of
essential resources for the group.

2. ‘The students will form hypotheses showing the relationship
bebnealthehfestyleofag:wpdfpecpleandﬂ:ereswmes
necessary for survwal of that group. el

HYPOTHESES:

1. If a group of people have a life style which requires particular
resources for survival, then they will settle in a location- . .
ocontaining these resources.

2, Ifagrmpofpeopleaxetoamvemamvenvlmment, then
ﬂ\eymllneedtodevelcpandsustamasalmeoffood clothing,
shelter, water and protection.

MATERIALS AND EQUIPMENT NEEDED:

...Class copies of Springboard #1 (Choosing A Location)
. . .Drawing paper
. ..Colored pencils or crayms

PROCEIURES: -

I. In this exercise the students are being asked to put themselves into
therolesofﬂ\ecolmistsgoinghommﬂmamlmd. They do not know
exactly what they will find when they get there. Students should assume
the identity of members of the party (i.e., famer, trapper, scout,
teacher, merchant, etc.). They should try to decide the location that
would be best for settling given the life style they have chosen.
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In selectmq their site, they must show &eir samce for food, water,
'shelter, clothmq, protection and any othe.r necessity they deem impor- . ¢
tant. These should be recorded an ‘Springboard #1 (Choosing a Lhcation). =

once the students have made the above declslcns, they should draw

»

1)
.
’
’ .. ..
-
/

==/

a picture or a map showing their individual settlement, including in their'
pictuxe their source far each resource necessary. for survival (i.e., if
water is deemed to be important, students should have a well or a river, *
etc., in their picture). The picmxes‘should be evaluated on the basis

of whether or not a reasmaﬁle.mrce of resources is available for

»

— survival. Y
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- Springboard #1

CHOOSING A LOCATTON

\

Agsume thatyoua.reacolmlstgomgmanewlandtohve. You know
bther peoplk live in this land; ‘however, you do not khow if they will

\\ be hostile or friendly. Decide what kind of life style you want to have,
{i.e., would you want to be a fa;pu hunter, city dweller, trapp:r,
merchant, doctor, teacher, etc.). Try to think of the best location for
developing the life style you want to have. Write a brief explanation
of your location below.

¥, fThe life style I want to have is

- N :

2. The sdurce of my will be: .
\a) For food - 1
o
Gt
T .
“b) For clothing -
N,
¢) For water - . - ‘(
. v
* ¢ d) For shelter -
. \
) 'H » 25 . . >
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e) For protection -

~ £} For other -




To cmpue and identify the characteristics of people in England beween
1650-1700, with thoee of the same population who migrated to the New
ml'ld. ’

OBJECTTVES:

1. The students will identify the attributes and characteristics
ofpeoplewhoaxemstlikelytomtoanewco\mtry !
between the population characteristics of a groap -of people
and their willingness to migrate to a new place.

3. The students will *ak&&pemtionmming the advantages
and disadvantages oi living in the colonies in the 1700"s.

HYPOTHESES: .

1. If a large group of people move from.their hameland to a
frontier arsa, they are not likely to nepresmt a cross-section
of the population fram which they came. . .

2. 1If a group of pecple are attracted by strong positive forces such
as the availability of land, political freeda. and a new life,
. then they are likely to move to that place. ;

3. If the social, political, and/or ecomomic conditions at a
place of origin are repressive, then people are more likely
to move to a new location.

4. If a person belongs to the more mobile sub-~group of a society
(e.g., young, umarried, male), ten they are more likely to
migrate to a nev location.

I

BACKGROUND INFORMATION:

Th» people who immigrated to America fram England in 1700 did not
repregsent a cross-section of the E.glish populat:.on Although this idea
‘is developed more extensively in Episode IIT, it is introduced in this

session. The people who are most likely to migrate to a-new area are

=~

2. 'n'xesmdentswill form hypothesee explaining the relationship -
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generally a definable sub—group of the total population. Groups that are
se‘ttled and satistied with their lives are not likely to miqrate Groups
“that are dissatisfied with their lives, but who have no means to migrate,
tend to remain where they are. The young, strong, unmarried males are
ane of the largest qroups of people to migrate. In addition, people
seeking a new way of life tend to migrate. In England same pecple in
prisons were given a chance to be free by gaing to America. In today's
. session the students will begin to develop an ‘understanding of the kinds
of pe\aplev)t}oare inclined to migrate to a new location.

MATERTALS AND SQUIPMENT NEEDED: - T T ——

..Class oopies of Springboard #1 (Carpanng the English and the
Arerican Populations)
. ..Class copies of Springboard #2 (The Enghsh and the American

Tqmiatlm) -
...Class copies of Springboard #3 (Laws in the Colonies)
..Class copies of Sprmg)oard #4 (Writing a Letter Back Hame)

PROCEIURES : T

~

\\
I. Based on the students' knowledge of the population of England in 1700,

the students should speculate about the population of America for the same
year. Sprindgboard #1 (Cawparing the English and the pmg;can Populations)
shculd be given to the students to work in small groups for approximately
ten minutes. Each group should be encouraged to idgntify the kind of
peov_ale‘-txoax;enost likely to immigrate to a new country. Based on their
discussion the students should £ill in the chart. A class tabulation for .
each of the seven categories should be taken and written an the board.
The students should be encouraged to explain their responses.

a5 | o
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Page Three

II.- Springboard #2 (The English and the American Colonies) provides

the actual figu:ges for the American colonies. The students should compare
ﬂxeirzespmgeswithﬂeacbxal figures in order to discover why their
responges were different from the actual data (if this is the case).

vhat is important in the exercise is for the students to discover that

. the frontier population was quite different from the population of England.

An explanation of the chart is provided below.

L i oF i

1. Population - approximately 1 percent of the English popula—
tion migrated to America. In trying to decide the size of
~_ the population, students should try to think of the reasons
“pecple left-England (e.g., was it due to overcrowding? freedam?

to look for riches? etc.,) - .

2, Ave:gge‘AgeofPopzlatim-inafmtierareapeopletendtobe
younger, stranger and healthier. Older and professionally more
settled people tend to stay at hame.

3. %—‘m England y g people di3 ot .
marry un support. themselves. Since competition
for resources was strong (i.e., there was little land and sons
frequently waited to marry until they irherited land) men
and .amen waited to marry. In America resources were abundant.
Land was plentiful. Many laws encouraged young people to
marry early so that the poprlation would increase quickly.

4, Percentage by Sex - In most traditional societies famales live
Ionger than males. This may be attributed to the fact that men
work harder, are under more stress, and fight in wvars. In
a frontier area, however, men cutmmber females. This may be
attributed to the fact that men were more independent than wamen
and could leave hame eagier. Also, there were more ~jobs for

5. Religious Preference - In England the Anglican Church was the
E.;’;nt.mligim. As aresultm;nyrestrictimsvmeplaced
on people belonging to other religions. Consequently, many
people came to America to free themselves from the restric-
tions. and/or persecutions of the Anglican Church.

NG 29
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6. Eoconomic Status - England had a system of tenant famers in
s. t of the people were poor farmers who owned

no land. Thoy worked for the rich land owners. When an oppor-
tunity came to go to America, two basic types of pecple went.
Same were the wealthy who ocould afford boat fare. The other
half were those who sold themselves as indentured servants.

; 7. Educational Level - In England only the wealthy were educated.

. Gonsequently, education was seen as a key to success and free-
dm by those who came to America. Strict laws were made which
required all children to learn to read and write in the colonies.

III. Springboard #3 (Laws in the Colonies) is a list of nine laws which

the colonists passed. Bysmdyingthelmofagzmpofpeop;ea

great-;/aaalcanbeleamed about their basic values and characteristics.
" Each student should be given & copy of Laws in the Colonies. The fol-

lowing questions can sexve as a guide for class discussion.

1. what do these laws tell you about life in the colonies?

2. What do these laws—tell you-about-the kind-of people living — -
in the colonies?

3. Would you have liked to have lived in the colonies under these
lavs?

4, Are our laws today simjlar to these laws? Why or why not?

Iv. As an evaluation for this lessm each student should be given
springboard #4 (iriting a Letter Back Hame). Student responses should

be evaluated in relation to the students' perception of the attrac;ive—\
ness of the colonies for different segments of the population. ~

27 .
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Springboard #1

il COMPARING TIE ENGLISH AND THE

* . AMERICAN POPULATICNS

Look at the chart below. The right side shows same population

; infomation for England in 1700.

: are most likely to move to a new country. Fill in a description

- of the American colonies.

Try to decide what kind of people

-~

America - 1700 England - 1700
1, Population 20,100,000
2. Average Age of
Population 16-20
R
3. Average Age at females 25-27 !
Marriage males 25-27 \
4, Percentage females 56%
by Sex males 44%
5. Religious Anglican
Preference
6. Econamic few viealthy -
Status few middle class
merchants

majority peasant.

. - . Sl *3 B mp s 2t o e

Only the wealthy
are educated

1
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Springboard #2
THE ENGLISH AND THE
AMERTCAN POPULATION
America - 1700 England - 1700
1. Population 275,000 20,100,000
2. Averace age of
Population 13-15 16-20
3. Average age at | females 13-16 females 25-27
Marriage males 16-20 malesg 25-27
4. Percentage by females 48% females 56%
Sex males 52% males 443
5. Religious Puritan Anglican
Preference Quaker
Huguenot
Menncnite
Pietist »
6. Econamic half wealthy few wealthy
Status half gervants or few middle class
former criminals merchants
. = majority peasants
7. Education all villages with over only the wealthy
fifty families-had are educated
a teacher '
AS
32
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LARS IN THE OCIANIES

pecenber 10, 1630; It is ordered that John Baker shall be whipped for
shooting a fowl on the Sabbath.

June 14, 1631: It is ordered that Phillip Ratliffe shall be Whipped,
havehisearsmtoff,befﬁ\edmentypamdsmddullbebanimed
fxmwrtwnforspeakingbadlyagaimtthegovenmntandﬂmcmdx
of Salem.

March, 1643: In order that men can honor the Sabbath, no man shall take
a trip on the Sabbath. The only joumey pemmitted is a trip to church.
If a man breaks this law, he will be charged twenty pounds of tcbacco

%E
s

rrection is approved by God. A teacher has the duty to
punish any students who misbehave, If a parent thinks the
swrmgingmislﬂ.ngﬁled\ild,ttmﬂ\eparentnmttalk
the teacher. If they do not agree, then they must both talk to B
.warden of the city. If the warden finds the teacher to be correct
ts still complain, then the children may be taken away

ir parents.

ts are not raising their children well. They are not teaching

ldren to read. They are not training their children to do jobs

our town. Any parent who does not take full responsibility
's education may be punished and fined. Children

le to read and understand our religion. They should know our laws.

Mymildmodcesmtlumttnsettm\gsmhetakmwfmtheir
the . They will be an apprentice to a good man who will

egEg ¢
£

y
i

SREEE §
”Ee.Eg
3

he gets married.

1631: It is ordered that John Legge, servant of Mr. Humfry, shall

; today in Boston, and shortly afterward in Salem for hitting
Richard Wright after Richard struck him. - Richard Wright struck Jolm Legge
because he was not working well. A servant must never strike his master.

July 28, 1631: - It is ordered that Josias Plaistowe shall return eight -
ﬁuawmmhmmdbeﬁmdﬁwpmm&. He shall never

acain be called Mistar, as he used to be named. His name will now be s

Josias. (For stealing four baskets of corn from the Indians).
Adapted from: Willis Mason West,

ASoumBodtinkmrimHistog
. oxrxs m an ’

e
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Springboard #4

WRITING A LETTER BACK HOMF

Assmethatyouamayﬁmgperpminthehmicancolmies. Write a
letterbadchanetoafrimdwhowanmtooanetomerica. Tell your
friexldwhetllerornotymthmkhed?uldmtzphrerica. Tell him if
America is like you expected to find it. Be sure to include advantages
and disadvantages of living in America.

34
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' CBJECTIVES:

To examine the zelatﬁmship of certain background factors of the settlers
(status in England, time of arrival in the colonies, and religious pre—
ference) to the geographic distribution within the colony. (We are
examining only male heads of families).

1. To examine the colonists' place of settlement within the colony
basedmtheustamsmmglmd, tﬁreofunvalmﬂ)eoolmles,
and religious preference.

2. To identify the areas of a frontier colony that are more
. desirable and those that are least desirable for settlement.

HYPOTHESES: )

1. If settlers in a new region have high socio-ecanamic status,
arrive in a colony early, and are of ﬁ\edutunantreliglaxs
preference, they will be more likely to receive the best land |
in the colony.

— 2+—As-a society changes and develops the areas most residentially. =~ A
prized are likely to change. .

3. If an area is newly settled, the land rost prized for resi-
dential use will be near the center of the settlement.

BACKGROUND INFORMATION:

o

#hen a group of settlers arrived in America, the wealthy settlers
got their choice of land and residential sites provided they were of the
right religious persuasion. The rest of the colanists on the first
ship or ships took the rest of the good land according to their social
mdwmmicraﬂcwiﬂminﬂewlaw. . .
Vhen later groups arrived, they had to take what was left, by rank.
The most prized area for a hame was right on the main street with land
directly behind the house. The farther a person was located fram the

35 | -
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Page Two

main street and dock, the_lesspri.zedﬂlea:eawas for residential set-
tlament, 'nﬁswasbecauseofﬂeomwmimtdistametc;sewices]jke
the carch, store, tavern, etc., and because of the safety provided by
close neighbors. Hostile attacks were most often directed against the
smaller, less well protected outlying areas. Supplies also had to be
carried by wagon to the outer areas.

MATERIALS AND ECUIPMENT NEEDED:

..Class copies of Springboard #1 (A Puritan Village)

. .Class copies of Springboard #2 (Settlers in a Puritan Village)
..Clags copies of Springboard #3 (Developing a Community)
..Class copies of Springboard #4 (Evaluatian)

..Transparency of Peter Noyes' Village

PROCEDURES: (This session should take two days)

»T:“Qidayﬂireemswuutuiepthﬁmdmactensticsofﬁepeople
who came to America were different from the characteristics of the people
in Fagland. The people, however, did not make serious changes in thelr
religious attitudes, social organization, local govermments or basic
values and attitudes. The settlers did make one major change in their
life style - in the physical structure of their towns.

This session should be bequn by having the students speculate about
'how decisions were made conceming the settlement of individual colonists
in a town. Students should be encouraged to offer as many suggestions
as possible (e.g., each family found a location they liked and settled;
samecne divided the land into equal shares and people were randamly
assigned to a—locatim: land wes assigned according to rank and arrival
time). Once this has been discussed, the first springboard should be

26
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Page Three

[}

given to the students and read out loud. The follcming\questims should

be discussed after the reading. _ : \\
. AN
N -

1. How did Noyes decide where each family would live? Do you
suppose this was an easy decision to make? A

2. Vhy do you think he used t s plan?

3. What areas of the town were most valued? Explain. Are these
areas most hichly valued today? Explain.

4, vhere do you suppose the market will be? the church? the
tavern? the schools?

5. If a new group of people arrived in Noyes' town, where do you
suppose they would settle? (¥duld it be by rank? _Would people
) -with high rank displace a family that had already been, there?)
—II. This acti\{ity gives-the students an q‘aporu.mity\to put themselves
into the position of Peter Noyes. Init_i.allythéyaxeaskedtorankﬂ\e
members of their town using} the' same methods .of categorization as Peter
Noyes used - (Springboard #2: Settlers in a Puritan Village). Secondly,
they are asked to place the important buildings on their map in the loca-
tion they are likely to be found in a new village (Springboard #3: Devel-
oping a New Cammmity). The students should be reminded to try to place
buildings and pastures close to the gource of resources used in the
activity (e.g., the cow pastures should have access to a fresh water
supply; the marketplace would probably be located near the town dock) .
Finally, the students should identify the hawes of the settlers on the
map giving the highest ranked male the best location. A transparency of
the actual village developed by Peter Noyes is included. Once the students \
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Page Four:

J
have campleted their maps, ocanparisons between their own maps and
Peter Noves' map should be made. The students should try to decide

why they located buildings and people in the areas they did. In addition, -

the students should identify differences between the two maps.
‘ ' b
III. Springboard #4 (Evaluation) provides an evaluatioa technique to

measure how much the students were able to synthesize fram the class °
dmcusslm It is essential for the students to realize that each
student's map will be different. They will be evaluated according to the

reasons they give for putting each item in a specific location.
A

38
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Springboard #1 .-

A PURITAN VILLAGE

Peter Noyes (pronounced "noise"] learned about New England in 1638

. and decided to came to America to live. « He wanted to start a new village

that was' different fo:m the life he had known in "ngland. He developed"

atown called Sudhury. mdeveloomgtha.stom, Noyes had many decisions
to make: how land-would be divided among the settlers in the village;

how to appoint town offmers, eoonomic negulatlms and taxes; church 7

af*’an:s, fa::mmg personal quarrels among the settlers; relations

W'.Lth ne:.ahbonng town; relations with the Indians; and relat.xms with

the Massachusetts goverrment. ' . ]

The Massachusetts legislature gave Noyes the authority to decide

' how much land each male settler would receive. He decided whether a

man would receive good or bad fam land, or whether a man would receive

no land: He also-decided th‘g location of the land each man received. -

Same men werc given land to famm right beside their hames. Others

were given a home in one-location and land in a seoond place far away

" from their hame. Same men were ot allowed to own land at all. These

men lived in hames cwned by more important men in the towm. There

'.were large fammings areas called "general fields" which were away from

the center of the city. Fbod‘ fgr non-land owners was grown here.

, IrraginethemﬁcNonhadto&:todecidelanddistrﬁ;utim He
had the power of ecmaruc life and death over a family.’ He was assxgnmg
social status to each family. How &: you suppose the settlers felt
when they received "1-1/2 acres of upland" or "5-3/4 acres of meadow"
or "no acres of" either meadow or upland"? Imagine how a settler felt

| 39
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T . Springboard #1
Page TWo @

.

< S~ ™
when he received 1-1/2 acres of fam land near a swamp away from the

house lots, while a neighbor received 50 or 60 acres of good, black
land next to his own hamel

pdapted £ram: Sumer Chilton

- Powell, Puritan Village: The
Formation of a New England
Town, (Anchor Bocks, 1963) .
p. .46

f4
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. r . - - .
" SETILERS IN A PURITAN VILLAGE

'misisalistoftlnpeoplewhowillbe]ivinginymn'tbwn.

Puta’nmberbesi@eadipersmrammagbenamordingtotheirinpcrtame

. in your town. Ymshmldlomteﬂutymscfﬂwsepeophhymm

Y using the number you have given them. Forexarple:‘_ifydzthinkt;m
carpenters are the most important people, give them the nurber "1". On
your map number the location of the’r hame with a "1". Place a ~

l-besidet!npeopleyoufeela;ennstinportmtmyour town.
'meyshouldlivenearthecenterofyq.lrtownandhave land
7 begide .their hames, .
f 2 - beside those pecple you fesl should live near the ~ cer of -
town, but should have land away from their hames. ~

3 - beside those people who own their own hame but who should not
own any -farm land.

4 - beside those people who should nof own any property at all.

' - . Marshal -, . - Mayor
. - —___Fence Repairer ___‘Preacher

—___Surveyor - v [ Tax (b'].lectd;‘
____ Carpenters . —___Swine Keeper
__ Brislayer ____Cattle Keeper

—__ Foof Thatcher | . —___Horse Keeper

—__ Cowwn Laborers (10) ____ Tithingman

; —_Sexrvants (20) ____Drum Beater

: ___ Maids (20) . ___Teacher

} ___Inn Keeper - , ___ Clerk
—__Merchant

41
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will
town? .

outside of your
f the areas below on your rap.

Y I
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i mmm?mmm
gdaznsfegs
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EVALUATION

This evaluation is designed to ser how well you understand the relation-
ship between the natural enviromme. . of an area and the way people set-

. tle in this area. There are no rigit and wrong answers. Your answers
. . will be judged according to the reasons that you give for your answers.

1. where in this town would the church, the marketplace, the school,
and the tavern be located? Why did you put them in this location?

3

Where would you expect most of the peoéle to live?

which le live in the center of your city? Why did you select
these people tn live there?

N

- 4, Which people %awa" from the center of the city? Why did you

place these peop \in this area? g ‘

S. Before these settlers to this area, a group of people (the
Indians) with less advan technology lived in this area. Where
are the Indians likalytolixenm? Why?

N\




