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Paper is to discuss some of the issues involved in
school to work in Australia.- After brief ’
consideration of the Schools Commission's broad views on school-work
transition as expressed in its reports, some examples of studies and
projects being funded through CommisQiQn Programs are described.
Finally some of the constraints and tensions goverhing progress in

the area are discussed in relation to what may be possible in the
future. . - .

o

INTRODUCTION ’

For nearly one hundred years most Australian States have had official

education policies’ensuring that all children spend about ten of their
fq(mativé years in compulsory schooling. Although States have ’ T
espousell policies aimed at providing equal education for all children,

a number of studies shows that in fact schools have had a major '
credent;alling purpose, acting as a sorting
in particular to selegt students capable of
teftiaryfstudies.l Almost half of all students has left school by .

the age of sixteen, only about a third proceed to the findl year and ’

even fewer obtain the appropriate school certificate or satisfy

university entrance fequirements.' In the past, the pature of the

future employment Prospects of young people has been largely determined .. :
by the point at which they. have left school, and this in turn has been

a function of factors such%%s soeial class, cultural background and

geographic location.
T

-
A}

In recent years there has beéﬁ increasing public dissaéisfaction with!
the way schools are Preparing students for work. This Friticism is
only one aspect of general concern about schools in response to social
- includ}ng problems of youth unemployment and changing
Schools have

attitudes to‘work as well as’ changing patterns of work.

* The opinions expressed in this paper are Ehodg of the author alone.-
. ] .

. - -
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1: These include Fitzgérald, R:T.. Poverty and Education in Australia,
Fifth Main: Report of the Commisgion of Inquity into Poverty.
Ganberra, AGPS, 1976, - . :

US DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
» EDUCATIONAL RESOURCES INFORMATION

CENTER Emic, *

’ . N 4

o /2

/YM ””)’n

ment bl panr, PEDS 40 ot ’”

Shirley K. Randell

TRt NES brpr R Lo ¢y
. . O ygratag v

.
- - " ME E1ls FER 2N g pahty

. ‘Mma" (st et T yup b rade 5

TGN ranan

T OWE

y *
O Kot ey o OIS A1 i, thes docu

L2 A070T nen pesa
PORON G pote

My teprssant otficui NI
4




« .
} , ' -

often responded at local and system levels by adding additional

subjetts such as work experience and career educatibn_rather than by
undertaking a thorough ‘reassessment of the total curriculum, and iﬁyond
that,. the aims and purposes of schpoling. These are central to phe .
relationship between school and work, and will determine the approaches

.taken by education authorities to edse transition for 'students in their
schools. *

L4 ‘% .
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The general dissatisfaction-with schogiing<§ecame a political issue in
the late 1960s. In 1972 the new Labor Australian Government set up

the Interim Committee for the Australian Schools Cammission to inquire
into the immediate needs of primary and secondary schooling. The
‘Committee recommended substantial increases in spending on education
and the Schools Commission was established to administer -programs to
improve the quality of education and‘reduce educational disadva tage.
The Commission regularly reports on'the needs and standards of schools
in Australia and recommends financial expenditure to meet those needs.
Although the Commission has +no comprehensive, definitivi policz,on
school-work transition an examination of,ité published reports“reveals
a broad view of the responsibility ‘schopls have .t3

for 'working life.

-THE_SCHOOLS COMMISSION'S VIEW,OF SCHOOL—WORK.
PERSPECTIVE -

- !
L4

The Karmel Report2 .
. Vs [ ] &/A-F

-~

The repqrt of the Interim pommittee for the Australian ‘Schools
Commission emphasised the right of every childy wiqﬁin practicable”
limits, to be prepared through schooling -for fg}l participation ip }
society. In-its discussion of community involvement the Committee was
particulq;ly.criticaT of the past relationship of Australian schools
to the wider society, questioning the isolation of schools as well

as the idea that education should be .confined to formal institutions
and'conéentra;ed heavily on those who hawe not yet entered employment :

, "o.. education in formal institutions, separated from both ,

the home and the world of work, has proved  to Be‘an inadequate
means of changing patterns of social stratification or of

y 1initiating all ydung pedple into society. Unless ou ) .
~conception-.of education broadens to enable schools to forge
closer links with other socialising agencies, the possibility
of providing equal life chidnces for children from all types of

~social-backgrounds is severely limited.'3 -
- . v

N L3
- i

."’ ’
- i

2. Schools in Australié.' Report of the Interim Committee for the
Australian Schools Commission. Canberra, AGPS, 1973.

»

37 Ibid, para. 2,17,
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One possible’ development foreshadowed by the Committee was the schuol
as the nucleus of a community centre, in which educational, health,
welfafe, cultural and sporting agencies could share in forging links
between school, family, peer group and society at large. Another

was the concept of recurrent or life long education which dépends on

‘schools establishing a high enough level of basic skills to enable

people to retlirn at a later stage when feeling more confident of
}nterests and aspiratipns. .

'

v (
The 1976%78 Report4 . - - .

In June 1975 the Schools Commission's Report for the Triennium 1976-78

-gave further considemation to these issyes. The findings of a study

group, set up in 1975 to'monitor progress in the field of recurrent
education in Australia»a d overseas and .to advisé-the Commission on
the possible 1mplicatlong fof primary and secondary educébion in
Australia, were reported in Chapter 12. While continu1ng to support
the concept of recurrent education the Commission drew attention to the
need to face squarely the problems of adolescents finding difficulty .
coping with the traditional school environment and to modify the
educational system, in ways which would give everyone the right to a
deferred education. It recommended &1 aneous action to break down
the sharp division between the world of the school and the world of
work by providing '... an opportunity to reduce the isolation of the
adolescent from adult society and to allow him to participate in it.
These changes should form part of a general policy aimed at developing
a closer relationship between school and work, and should include 5
schemes for the ex¢hange of teachers apd people working in industry:’

¥
vy

Along this line the Cormmission commended the work expezience prograﬁs
for secondary students developed in some States and suggested that

' young people would welcome opportunities to participate in worthwhile

forms of community service 1if they were given’ the opportunity to
participate in making decisions about the projects. A joint program
of action and research in full cooperation with other interested™
authorities, particularly the then Technical and Further Education
Commission _was prOposed

The 1979—815Report6 ~

The Commission in {its 1979-81 Repert raised as a major educational
issue the high unemployment among schoof‘ieavers and the neéd for

secondary schoals to adjust Gb changed economic circumstances.

- . . :

- (% . f
4.. Schools Commission. Report for the Triennium '1976-78. Caﬁberra;
*. AGPS, 1976. ' P i ,

5. Ibid, para. 12.15. . v
P ' RN T : e
6. Schools Commission. Report .for the Triennium 1979-81. Canberra,
AGPS, 1978. v\ . . ) .
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'The lines are already being drawn between those who favour

a reversion to ea?ly selection in which the non-selected
would pursue special programs to accystom them to likely work
conditions for the poorly qualified, ‘and those who geek 3
redefinition of the .purposes of secondary years as requiring y
greatet emphadis for 411 students on improved knowledge of the .

. actual conditions of work and on the range of work and
instruction in the society as raw material for social
sgience study and personal choices. Such a common’ introduction
to ‘the-society would be followed by intensive preparation oo~
for tertiary study’ for those who choose the path and by
guaranteed opportunities for further stud; when deSired or
required for those who choose paid work,' :

IR}

»

-

ganisational change recommended by the Commission included action
0 broaden the traditionally accepted functions of ‘the school, It
ecommended that programs should adapt to the social, cultural and

hnic differences of school communities by significant coﬁtact and
in¥eraction with the different exXperiences and values of the-
Particular communities. The Commission further encouraged secondary
schools to monitor what happens. to ‘their students leaving for further
education, employmeat or unemployment for,!iqportant feedback in
evaluat@ng what the school does for students and what it needs to do
better'.® * . .

N | \

The School and Work Discussion Paper )

Perhaps the most significant contribution the Commission has made to
the study of the transition of young people from school to-work is
its discussion paper prepared in 1977. The paper was designed to
stimulate further analysis and more informed public discussion as -
an input to‘'the Williams Committee of Inquiry into Edutcation and
Training. The discussion document covered the principal issues
concerned with the school-work relationship within the general context
of the aims and functions of schooling. The implications of )
vocational training, career education, youth unemployment and
employers' requirements for the school-work relationship were
examined. Directions for future development canvassed included
changes in the world of work, recurrent education and school level

developrent. . ’

7. 1bid, paré. 1.3.
!
) 4

9. Schdols Commission. School and Work: a discussion paper.
Canberra, Schoolsg Commission, 1977, .

N

8. 1Ibid, 'para. 1.15,

* * . ¢
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Girls, Schdol and Society 0
— %

In its report Girls, Schoo
Commission to assist with

education of women and gir
vocational guidance and ca
rare instances of apn appre
the vocational and career

recommended that schools s
confidence and knowledge ¢
hand observation and ‘exper
studies of society and soc
study group's recommendati

.

In summary, in the reports
interpretation of school-w

assumed that there are cer
preparation for adulthood.
diversifying options, huma

The Commission has drawn  a

publicly provided educatio
broad view, the summary of

school to work.

P

1-and Society, a study group, set up by tﬂé
the development of Commission policy in the
1s, devoted a ehapter to discussion of

reer cbunselliﬁé for girls. It found only
ciation of the cEanging role of women in
literature it urveyed., The report

hould actively bromote among girls the

0 choose among options by providing first
ience of a range of work situations and

ial change. The Commission endorsed the
ons in i§§ 1976-78 Report., ‘

L3
hl

publig@ed by the Commission the narrow
ork transition as the direct relationship~

a view which includes all of the school's
n for life as adults. The' Commission has
tain common pyrposes associated with “

These include equalising opportunity,
n development, political participation,-

" aesthetic and spiritual growth as-well as work, family and leisure.

SCHOOL-WORK TRANSITION PROJECTS IN COMMISSION PROGRAMS :  SOME EXAMPLES

General Purpose Prog}ams,

Through its tyo largest fu
Capital Grants Programs, a

schools, In consequence 't
most evident in projects f
purpose programs. ° :

4 N .

'

. v
it

nding«?rogrﬁms, the Céﬁeral Recurrent and *

.both to Statg ‘education authorities to _

r own priorities and to non-government
he €ommission's va €8s and priorities are ,
unded through the other five specific

3 '

A v

ams

Two Specific Purpose Progr

The majov portion of’the £
Multicultural Education Pr

unds available through the Migrant and I
ograws have been devoted to the teaching of

10+ 7" Schools Commission.

AGPS, 1975,

Girlg, Rhool angd Society, Canberra,
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. English as a second slanguage: without  English language competence
the opportunities opefl to.students in an 'English language based

society ‘are severely limited.. The Services- and Development ‘Program

; . Ca
Provides opportunities for teachers and others to initiate-
) activities refated to career ‘education and 'work experience, - : .
_ ‘ Toa
- -Special Education Program . .

»

v

The Children in Institutions section of the ,Special Projects Program
» has funded' a number.of institutions to prepare children for work by . t
developing,e knowledge of vocations, building self-esteem, passing on
specific work skills, teaching necessary social and communication
skills and reinforcing ‘general skills which will facilitate the
transition frow school to employment. "Emphasis is oefteri-placed on
the teaching of saféty habits and orientation skills in the working
" ‘area, Specific courses are conducted in woodwork, domestic science,
craft programs, Pas{ry cooking, dressmaking, typing, metalwork and
mechanical trades. The Department for Community Welfare in Perth
has' developed a Community Survival Skills Program for students from
several institutiens. Such skills include the ability to tell the
time, read calendars and road maps,’ use the telephone directory, write
§imple letters, cope with job interviewsy budget and fill in tax
h . s ‘

returns. 3

’ ‘e
= ‘ ' . +

Special® Projects Program ) -, . ’ o .

Innovations. In each of its repbrts the Commission has highlighted
V! the school-work transition area as one where innovative.projects

which require additional resources might arise dt local level. It is -
therefore not surprising that innovations projgcts have included a .
large number related to work experience, career edugation, {
vocational advisory centres and school based activity programs for

early school leavers.' I have chosen examples to give the flavour of
. .the action being taken. N .

EYS

In the inner suburbs pf Sydney two teachers have initiated a program ,

which selects secondary students who have a record of low achievement ’
' at their school, places them in work experience situations involving

art and crafts, boat building and car mechanics, and engages them ia

contracts whereby three days'a week are spent' at work and in return : :

. - two days are “given to school activities: The.library of the Elwood

State School ip Vyctoria is Producirig a series of non-sexist<areers
booklets for lower primary school students, demonstrating the
occupational qptions for both mem and women, and attempting to
overcome the bias_shown in most careers information.' The Catholic
Education Office in New South Wales has gstablished a Careers
Resource and Training Centre which has develpped inservice course’s
designed to create a network of interacting\prained careers,
advisers, with emphasis on individual school$ formulatitg and

Y
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dégigning their own:careers education programs to meet the needs of
. v thei?fstudenté. The Launceston Student Workshop is a form of
alternative education for secondary studehts in the fourteen to
Sixteen age groups which services the special needs of selected
students from Launceston speeial and high schools, facilitates their
introduction to full-time employment and monitors their transition
with a follow-up supervision program. Students at Sandringham .
' ’TechnicalYSchool in Victoria conducted a survey of the employment

*  situation of students leaving the school in 1976, to develop an X
awareness of problems facing school leavers then and themselves.in
the future, and gain organisation, survéy and assessment skills,

¥ * *

Y

National areas of interest, Apart from the innovations, section of the
Spgcial Projects Program,‘funds have been set aside for specific .
*r ,national studies in scheol-work transition. ‘The Victorian Depar.tment -
. . -, + of Education has been funded to descripe activities which provide
‘ secoridary school students with experience of real or simulated work
situations in Australia, clérify the relationships of these -
aGtivities,to'guidance services and career education, study the s
range of opportunities for re-&ntry and ‘the current potential .
contribution of schools, develop proposals for further action, and g .
+  draw conclusions and implications for the development of policies,
- The Victorian Institution of Secondary Education will study the

edrly stages of working life in the community, and the gffectiveness
of schools in Teconciling competing claims on the curriculum.

. 3 '
1

. . , } , - L) . .
: InH?dﬁition, strategies for assisting children in the transition from
) school to’ work ‘are encouraged in specific study areas such as

Australian Education Department is examining special measures favouring

) the employment of the handicapped, the role of the -school in preparing

‘- handicapped youth for employment, the problem of assessment of “y
"school leavers and the kind of services availaqle for facilitating

, their transition from school to working life, A comprehensive review
and analysis of existing Australian research’'in the area of early

% school leaving behaviour pérticularly as it affects girls has been
conducted. The Department of Education in Western Australia has been

. funded to develop a classroom based action-research approach to non-

« sexist career education with the support of the school community,

T . of Education which involves a survey of four hundred country school
leavers in Tasmanih, Western Australia and Queensland to determine
.4\ the direct soglal outcomes of secondary schooling,

b ' -
Disadvantaged Schools Program . / .
. . ' s

~ N ¢ .

L As both disadvantaged schools and disadvantaged country areas are O
selected on the basis of the socio~economic characteristics of the

communities they serve, they have a high incigence of early school

../8

+
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leaving, and unemployment among_théir.school leavers .is higher ‘than
average thrqughout Australia. The majority. of .the 305 secondary ‘L
schools participating in the Program have given particular ]
consideration to the problem of unemployment and there has been a

strong emphasis on improving standards af vocabulary, comprehensipn,
lapguage development,‘numgracy, and other academic,skill§. Pastoral
care-of students has been an important feature of. most programs and

- " students are encouraged to develpp social competence &nd self-esteen. B
" The following exgmples'&ighlight the diversity of approaches to * .
{ school-work transition taken by schools’ and areas in the- Program. A .

! - )

\ -

- occupations. A special in-school work expexrience Program at Shalvey
, High School in New South Wales provides students with their first

experlence of working ynder supérvisipn, obtaining practical ywork .
experience while  still attending school. 1In the ébrth'Central

. Disadvantaged Country Area of Victoria a network of careets teachers
-hds been established to coordinate studerits' visits to local
factories, broadening horizons in an area where career options are
limjted and increasing student awareness of the role and operation .
of local industries, . o :

‘ )

§pécialist staff. School counsellors, social workers and .other
- specialist staff have ‘been employed to Assist) students in school- o

e, gork transition and there has been extensive

districts between schools and outsdde agencies.. A curriculum

coordinator has been employed at’'Hamilton Senior High School in

Western Australia fo liaise between all members of the school

scommunity, conduct surveys of teachers, students, parents and

employers, and stimulate the adjustment of the school's programs

‘to the particular needs of its clientele. At the Parks Community .

Edugation Centre 'in SoutH‘Australia the career education co nsellor
> designs link courses in vocational skills; work exXperience grograms,

and career eghtation courses, working with staff to develop an

awareness of the problems of unemployed youth and a sensitivity to

opportunities to develop'students' confidence and ¢ompetence in

skills needed for entry into tHMe workforce. At the Doveton Cluster

of Schools, Victoria, two'socjial worRers and an equal opportunities ‘\- -

conisultant work in seven' government and non—goyernment, primary,

secondary and¢ technical schools, and in cooperation with geven

community agencies to enhance 'the development of students' 1
., potential and assist them to greater access and choices .of employment. .

s

[N P} L

K Vocational centrés. Nine vocational reference centres for secondary @ .
schools 'and correspondence school students have been established in g
the two Queensland disadvantaged country areas, providing vocatiohal
. - 4

- s ¥
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-guidance kits on loan.to any pareni, community group organisation
‘or small school.: The North-West Area-in New South Wales has
! established a residential centre in Sydney to provide groups of ten
" to fifteen teenagers attending secendary schools in' the area with
four to six week programs designed to broaden their vocational and
» cultural horizZons by provision of vocational guidance and experience
e : through counselling; work experience programs and/visits; trdining
oo and experience in city iving; and cultural experiences throush /
' excursions to theatres, museyms and sporting activities, A Cqﬁﬁtfy/
. City Information Unit in South Australia has been establis

) s
. . .. ¢ .
Res@arch activities, Reséarch is being cenducted into :the motivation
< and achievement levels of stydents in the Bourke Area in New Scuth
Wales and jnto the ‘relationship of schooling to job chdtice and
- transition from school to work, The experiences of $chool leavers
in the area over the past ten years are being studied with a view

) to suggesting‘changes in schoolihg which could improve vecatiopfal
- guidamce, . (

¢

< ‘ o

. s >, . .
, Curriculum deveiapmént progects. Some disadvangaged schools and
areas have made significant modifications to ‘their curriculum to.suit
local needs,\{o open up options beyond those locally available .and to

e life experience and fugures of

make schooling more relevant to'th

their studgptaL;.Studentg at Mt Catrmel School, Rosewater in South
Australia are engaged in a research peréct, interviewing school ¢
. leavers at Yeat 9 level to determine their reasons for leaving /
. school, thetr employment since leaving, and their views on how school
"I ‘pnepareg them for the world of work, subsequently suggéstipg changes
. in the curriculum so that pregent and future studeénts may find .
* relevance and challenge in what is offered te them. Fifty-six Year 9
students at’ Bridgewater High School in Tasmania have been involved in
the “total planning, design, buifaing and sale of arhouse, a project
which linked the tota] school curriculum with practical skills
. and has been of great+benefit to participants,’ particularly. in

relation to improving their self-confidence and decision- aking
skills. A number of d

unable to find emﬁloym
leaving age.

’
Yy and secdndary 7
effective of the Commission's

L]

students, parents and the community at both primar

levels and {s possibly the most
. )

*

N

4

hed to*
. attempt to oversome the information gap which restricts the awareness
. of country students and parents of education and‘work:opportunities;and
to be a referxral point for other services. . t o
L4 . .
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Programs *in encouraglng alternatiVe approaches to educatlon ;",.
improving students' self—esteem and their learning outcpmes and

thus preparing them ﬁor wotrking life. y ] .
a PN s, N " [

Geperal inflﬁence of the Coﬁmission v - TN .

Voo .
.

" Apart from the effects oP efforts to ease the school-work “transdtion r.

_through projects fuipnded within Program areas, there has been. an : . (

overall effect through the widespread consultation undértaken by the

Commission in the development and administration Qf its Pxograms.

A major study;being implemented in 1979 and 1980 is concentrating

attention on ‘those stlidents who are aged 15 and 16 years,. for ‘nany _ .

the last, compulsory years of schooling and of significance for. :

subsequent experiences in the adult world. Commissioners have embarked on a

school visit program which will “involve 10 pe¥ cent g% ‘all secondary

schools in Australia. Discussions are being held-with stldents, ° . -

parents, teachers, adm1n1strators and employers, and “with -a wide \

range of- educdtion and community’ organisations to gain an accurate:

understanding of how these students are afﬁected by their school

experience and how they see their school experienée in relation to

their aspiratlons. . . . & <
nd .

. This papér has not discussed progress State systems are making in the ..

area,with their own resources: no deubt other papers given at the

Conference will. Although the funds recommended by the Schools

CommiSSlon to the Commonwealth Government for education in primary

.

and’ segondary schools are a minor proportion of _the total expendlture \

on schools in ‘Australia the amount is smgnificant as it often

provides States w1th most of the extra funds avpilable for remedying. ., Y

deficiencies, st1mulat1ng change and .encouraging’developmient.

r : - i .

-

PROBLEMS AND PROSPECTS - - - - : L.

-, ‘ s

Over recent ‘years a number of reports has been written.on the : e

relationship of education and work in Australla.ll The increasimg R
. interest has ndoubtedly been due to the high and rising level of : )

youth unemployment which is an igsue of great congern to educators
as 'well as the general Australian community., However, I believe it .
is a mistake to confuse’ the problems of youth unemployment with/

those of 'school to wotk transition. While schools can assist

students to cope better with fransitibn they are quit® unable to

create jobs. The problems of unemployment require far-reaching ‘ N .
government economic and political policies beyond the scope of L
education.® NeVerthele'ss, because youth unemployment is likely to be

a long-term problem,schools must address the relevance of their

’ ’ -
.

1
L

11. These includg Australia, Transition From’School to Work or '
Further Study, Paris, OECD, 1977, and reports of Committees
chaired by Milligan (1976), Beltz (1977) and Campbell (1978).
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curriculum for.students who will face a considerable period of their
lives’hnémp}oyed. Whilg,most people consider that preparation for

. the world of.work is one of the purposes of schooling, it is not clear

what priority this should have, npr how darecﬁ links betweén school

and work should be, nor what other purboses schpols shog&d have. .

ot . - . N -
-
Y ) . <

"It was hoped that the William$ Committeée would throw some light on = °
these issues. , The Committee waswasked 'when considering the '
relationship between the labour m\rket and the education sxﬁtem to

extend its review intp secondary gtion as appropriate, haying s
regard to the fact that a significant number of children do not
proceed nd Year 10+in secondary §choods'.1? The Committee :

* recommended no dramatic change$ of direction in current educational
prdcesses but did discuss the implications for* schools of high .

levels of youth .unemployment and the copgequénces of current

T community’ concern about literacy and nufmeracy.and transition d

' dtrategies. While rejegting that.schools could make jobs, the
Committee felt that they could contrijpute to increasing the -~
relative productivity of juvenile labour by more effective teaching -
of reading and number work and encouraging a disciplined habit of C e
'work. The Committee endorsed current developments in such fields,

ag careers education, curricula, vocational guidance, counselling, *

work experienceé and like coursﬁs, but did not attempt-to suggest
new st;ategies:nor to 83y how the present plethora of activities
could be moulded into a total coherent program or how they related
to other aspects of schooling or employment.. Overall the Committee
has contributed very little to the analysis of school-work transition, .,
which is not surprising in view of .the complexities of the issues
involved. In the last secttion of thig pdper-I raise a number of the
coristraints and tensions influencing the rate and degree of progress
possible ‘and make some tentative suggestions about ways to move

Jforward. . ’ :

*

L

] \ B
Work experience. In a-comprehe sive document reviewing work .
experience program® in all States of Australia, Peter Cole has shown
they have several objectives indluding: to give students knowledge °
of a wide variefy of employment fields and the world of work in .
general; -fo help stufnts gain a.greater knowledge of themselves and.
their. abilities; *to provide new aspirations for the less motivated
and to involve both parents and employers 'in career , .
exploration,13 However, there is often a discrepancy between the .

3

12. Williams, B.R. (Chairman) Education, Training and Employment, ‘
. Report of the Committee of Inquiry ‘into Education and Training,
Canberra, AGPS, 1979, p.133. ) -0

It o

13. Cole, P. School/WorK Interface Project undertaken by the Viqtorian v
Education %76%r&ment with funding from the Schools Commission. -
) Three reports in press, Melbourne, Vigtorian’Educatioh Department
- of Education, 1979, ) R ) ;
. . - : .“’/12
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. career counsellots are often’ isolated from the rest of the school

o

e

'providing studggts with several different experiences, I believe
. softe, can be positively harmful in their effects.y For exdmpla, in

.‘é?%eer edudation. Jdke work experience programs, c&%eer education .
L

’ stage of groping ‘towards a purpose; catering pggtially dor ~

. env1ronmént could be the most effective.

reality of Eracticc and the obJectiv;s of the programs. Students, - Y
often participater in work expefience only’ once in the school year, :
are Lﬁsufficiently counselled, are pot free to decide the most ’
appropriate ti@e and their parents.are not involved Decisions g
about which &xperience is appropriate to the students are often .

made Yithout consulting.the students and schook’ staffs can be

totalfy ®migvolved in the process. There is, furthérmore, often .
little if any dialogue betweén émpkeyers afid the school, While some e
work experience programs are ‘effective in involving patents and

some schools students are streamed«into under-#&chiever groups and «
given compulsory work experience, sex stereotyping of- oecupatfons * .
is relnforced and staff are hostile o the concept because of e
administra ive burdense Students are restricted frot 'work )
Bxperience inwwccupations they are mosi unlikely to enter (e.g.

'underachievers! working with doctors, .gifted' working witR
factory hands} he limited nature of many programs may result ;
in students gaining a"distorted ‘'view of work. Work experience .
pgograms must’ be supported by tﬂg—organisation and curriculust

i

.
s . . PR
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ogram¥ can be eﬁ/her effective or ineffective, but in my view
they can pe dangerbus when seen as the total solution to'students' . .
problems in ‘transition to work. The existing divisions -between
academic and'‘pon-academi¢ courses could be reinforced for upper and
lower socio—economlc students if career eduyadtion is too pragmatically
based.. In her study @f career education, Cdtherine Blakers asserts . 7
that in many Australian schools¥career. education is 'still at the - ‘

satectively for the students in the school, fi€ting in as a peripheral.
adjunct<to the main curriculum, rationalising approaches which are in

fact dictated by outside circumstances'.lé System and nat Fnal level

support for cu{riculum design and consultative services are critical .

if there is to be a substantial .integration of aims and content -
throughout the curricutum. Apart from a major revision of courses

and syllabuses, considerable inservice of most subject teachers

could be nécessary to implement such a fundamental change. At present

staff. ’‘Careers™teachers who spe their‘role as fostering in students -
greater self-awareness, involvement and control over their .

-
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14, Blakers, C, 1Issues in Career Education. Melbourne, Australian
Frontier, 1978 -0 . co e
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~ School st}uéture;.
oo structung of many s
schools inhibits co
year examinationms, |
possibil{ties of
going ‘on to tertiar
. . -faculey’ mpartment

»

In my view, the present sfqg and organisat{onal ..
econdary schools and their separatton from primary - -
operative planning across the eurriculum, Final
while under review in most States, still limit the
ange.* Courses are too often geared’ to students’ .
y studies,and planned ahd executed within rigid
s. . Presumed early schéol leavers in many schoels

~

skills and

T ' are segregated into special classes for practical
. information on the assumption that they ma} not need genearal L.
. ‘understandings. The Tasmanian Careers Education Working Party's

Report on Transitijon Education pointed out that students need new
curriculum offerings together withs personal support that does not
diminish their dignity or self esteem

» .-

and allows them to feel

A

satisfaction in accompli

ishment.l5
training and academic areas in school programs ‘'shoyld be equally

Technical, vocational, skill

'valned.
levels te

I believe that systems need’ to become mdre flexible at all

extend the educational process well be&ond‘comp

ulsory

X" schooling

9

Inter-agency cooperation.

and encourage

reventry by students into the
[T r's .

~

»

The reports of the Commiss

. intq Poverty have’
departments (Educat
Immigration, Youth

mﬁhasiseq«the lack of formal liais
ion, Social or Community Welfarq,
Affairs) which 'meet the welfare ne

gystem,

.

ien of Inquiry ; -~

on between the .
Health, Labour, .
eds of schools )

The extent of informal

. ’ and the lack of_ coordinatior of policies.16

liaison varies from Stapeutb\State and’'area to ar

€a but is rarely
+is urgently needed’

efficient.. I Velieve a national policy for youth
> to give direction to States, which have e primasg responsibility
N, , . . A i ¢
7 for develppqent.ln areag of guidance, counselling and school social ‘.
- work, and asgist in the overall planning of resources. '
. Vd ‘ . > i

N
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Research.” There ‘is still insuffiqient research and feedback about thg‘
effect of the variqus- ptojects being -im ented to ease school-work\

, transition and the kinds of protessges ww are mc;st successful. These
need to be analysed tg identify the signifdcant factors p&oducing
positive results. In my view self-evaluay

. the people invo%?ed in ind#vidual pyoj:«}f

on reports carried out by
p provide the most

valuable indicative material. - MRS
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15. Careers Education Working Party«. Regoft on Transit»on Education:
. © Extracts. Hobart, Education Department, Tasman a, L s poll.

" ‘. ' .
i} 16, g%raft, M. 'Séhobl Welfare Provision in Auétralia. Commis'sion of
Inquiry into Poverty. Poverty and Education Series: Aspects of o
School, Welfare Provision, Canberra, AGPS, 1977.
VAV . '
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Technology. Increasing"technological and social change makes it
imperative that schools take more seriously fthe preparation they give
st8dents for adult life. '’ The silicon chip will revolutionise work and, -
employment patterns, increasing job mobility and occupational changes
throughout, life and further blurring the boundaries between work,
education and leisure. Karmel has proposed more radical ways of .
. dealing with transition by softening the sharp edges between the world
of 'school :and thaxworld of work, and assisting in the process whereby
young people become autonomous, independent adults, able to cope with
life and life choices.l7 Recurrent education has to be taken
seriously.” Schools tannot solve the work ‘tramsition problem by
themselves. ,I believe that a new kind of thinking is needed to reject
the assumption that all education should take place in a few years in
a lock-step fashion. New institutions which allow students to leave,
work, re-enter throughout their lives are called for.

B
Community awareness.. There is a general lack of information and
upderstanding in'the community about the rapid changes in society and
~ how schools aré attempting. to prepare students to cope with those
changés. The media rein¥Yorces community pressure for acqountaBility,
matriculati ) gnd'impfoyéd'literacy,and‘often works against ‘the
genuine efforts and concern of many school communities adequately
to prepare their stident's for adult life in the late twentieth century.
I believe more research is needed gn how to change ideas, and informed
action is essential to promote in the general comnunity, some
understanding of the issues being addressed by the schools and some
awargness of the options available to individuals at all stages of
11fe, in private as well as pubk}d roles.

« . -

I

Staff. Changes are-difficult to implement in schools where staff are
fairly conservative, wanting to build on what already eaxists, )
modifying and ‘adapting courses rather than examining and searching
for more appropriate progfbms. Inservice is not always seen as an
iggegral part off prograns involving educational .change. Yet teacher
+attitudes and behaviour are powerful elements in the learning situation,
Some staff/student relationships are such that students,leave school
without a secure relationship base or having experienced close,
functional and supportive relationships with their teachers.” In my-
view staff must be equipped to value and understand the students most
An meed of assistance. . -
c . .
.~ Pareats. At secondary level it is difficult-to involve parents and
. community in a meaningful way, often because of the wider
geqgraphical spredd of families and because both parents work.”
- waevgr, Btaff need to develop an qnderstandiﬁﬁ”S?\Tamily background
and its’ possible effects on student choice. Special relationships

P
.
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17\ Karmel, P.H;, Edhcation and the WOerorce, Education News 16
* (l): 19770 ) ’
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with the' families 'of students ard othe;\:kaividuals-or out-of- .
school -grodps with an important influence on students' lives should
a Be developed. ' Parents usually have to be convinced ehfe they are
signiﬁ%pant contributors to career gdqcation{-or their children.
. | \

" Students. Present barriefs to smooth' Fansition- from school to * -

work include the failure of somé}stﬂdénfs(td'déveiop self-confidence )

! and social competence because of failure £n the school enviromment
(/zhd'their isolation from ‘the realities pﬁéthe work environment,

¥

together with their inability to evaluate their personal dualities =
and relate that self knowledge to* job aspirations. , Children who
D leave school early are particularly diaa&gantaged,.moving into the
workforce at a much younger age than - those who stay on to complete .
secondary schooljing. , They are less competent and confident’ with , .
~pore experience’of fadluré and without th cognised educational ° ’
qualifications to improve their futures. elieve it dis important
to listen to what students ate saying about their “school experience. X
In Connell et al's study the personal concerns%of both male and -,
female high'school students were overwhelmingly related to choosing
a future job and doing well at %chool..,waevef% students ; . -
considered .that the schools' Qfferings were often irrelévant to .
their real conceérns and, particuldrly 1h the upper years, they were, .
" discontent with the schools' performance in issues of social . ) -
importance.¥8 Edgar's study of Victorian adoléscents showed that <
- when' students were asked what else schools could have done for them,.
oply 16 per cent said they wanted more‘sgecific job skills and
. subjects gedred to a career of any kind.19 School leavers generally
wished schools had given them a better érgunding in everyday
knowledge about practical 1iving and theﬁw%xking world. Other, “w
recent surveys show a high level of agreement among students about how
.to improve schdoling. They want a closeX association between what'
they-leg¥n to think about and the proBlemg of society, and'more
assistgﬁce in their own pegeonal development including more
" basic skills in handling human relationghips. Students recognise
. that school-work transition is more than Just job skills or practical
knowledge nayrowly defined. Rather {t3marks the .transition from .’
childhood te adulthood - independence,ycbmpetence,'reSponsibility
and 'social respect. Serious considefatidh‘of §tu&ents' views - in my _
opinion would inevitably lead to modiff#éation of the existfing
curriculum in most schools. s o

’

¢
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. 18. Connell; W.F. et %l. 12 to 20: Studies of City Youth. Sydney,
h . Hicks. Smith, 1975.. g .

‘ 19. Edgar, D.E. School-work Transition in Rural Areas. Unpublished
AN paper,’ 1979. Forthcoming publicarion Coping with Adolescence:
' A Study of Competence, Autonomy and Conformity in Australian
" Adolescents. .
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* Currlcﬁlum A major problem w1th Lhe plethora of spec1a1 activities
. related tQ the 1nterfacc between school and work is that they have .
: " .aften been added on to ekisting secondary programs rather than
’ « “ being built’invo the curriculum for all”students.. I believe schools
have a responsibility to assist all young -people to make a smooth*
! transition from dependence .on family and school to the independence ,
o of adulthood. All teachers then should give sustained attention
to building the skills of literacy and reasoning in every class as :
P » indispensible means’o¥Y furtherlhg understandings. All staff, in $ -
i ‘ consultation with parents and students, should examine the . -
curriculum, its balance, suitability and options and agree on what )
1’7 the tasks of the schoal are. The experiences of:school leavers
- should be followed up and reflected on to determine, their significance
for school programs. Links between the school and the adult world
should be’strengtheged. The building of social and personal
confidence in students should be given priority. The study of work,
both paid and unpaid, as avcentral human activity should be part of _
the cutriculum for all: students. _Schools should be places where
. concern and contact+among students, staff and other ‘adults confirms
% the Eommon humanity of all. Teachers have a special resp0n51b111ty
X ) to assist all students to develop into mature, helpful loving,
. human beings who can communlcate with others and interpret .
» ) “;format1on and argument, and who have the knowledge, understanding .
d skills necessary to make considered choices, the self-esteem
: to live confidently and the pOwer to change circumstances. . ' e
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} . ~ This pape‘ﬂhas argucd that the Schools Commlsslon with the co-
operatlon of State systems, has contributed to openlng up the
possible range of strategies schools can use to- broaden students'
understandings and experience. However, there are’a number of

- conétraints limiting the progress possible in the grea of school-
work transitfion. The crucial focus for action rem¥ins with the
schools,and the willingness and :.capacity of school communities
fundamentally to reassess the preparation they~are giving students for
adult life, adjusting their approdches accordingly and .creating caring
communltles where both education and people are valued. In my view,

the important issues now facing educators are how to assist school .

communities to become invelved and how to break down the existing

barriers between schpol a d‘work and home. . )

1 -

Shirley Randell ) . . .

- 10 August, 1979 " ' )
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