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to be of service to professionals working in the fields
of Community College research, wahagement and planning.

. The journal js designed to- provider an outlet for-
research and discussion: on 1ssue§ important to cossunity.
c6llege researche\'s and planners. -, It also sefves as -

. an mforlatmn source for all elelle\nts of hlgher education

’ mterested in~ lnstltutlona ianagelen; The journal

afets a need to cossunicate tHe findings and ashlewelent
of .research and pla‘nnmg pnéfessxoﬁals %concerned with .
{ssues of concern to comsuni ty ‘dolleges. .
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THE PRESIDENT'S FORUM

. The general economy Tand the relative” low level of
funding currently available for _comsunity colleges
-has bégun the trend toward distinct cut-backs in the '
‘ . educational. systes. . Comsunity Colleges -have grown
K tresendously since Yhey first began and have Firaly
entrenched. themselves into the higher education systes.
. However, they have not developed the clout with which
the wuniversities have been blessed. The days when
'conunity colle‘gﬁ'nerely opened their- doors and were
flooded with 'students all’ over. { The, institutional
- research ' function, im sany cases, was not established
as part. of the on-geing decision making process of
the institution.  In sany cases, research evaluation
and planning have been addressed separately. The results
have not enhanced any of those areas.
. Collsg’s are just' nou"beginning- to realize the ims

* .

.portance ‘of values clarification. Mission and goal
statements ‘lust be identified and clarified as abasis .,
‘ for direction to, -college amanagers. Objectives and

vspecific act’i1ties can be stated and  subsequently
evaluated with /lncorporation of the. research aid plamipg
function directly into the formal decision saking struc- >
. ture. A pro-active approa&h, ean be.taken: A conbinationv
of .research evalvation’ and planning into the, managesent
.o fugction of the institutfon should: result in_ the re-
’ vi?:.liz'itian' .of “ the cosmunity college as an institution
¢ " which provides ocpportunities, peMsonnel growth, and
advancesent as "well as for enhancesent of Qe/ quality
of 1ife in the cossunity. .
. Inptitutional Research, I predict, as a .separate
whendhge to ‘the adsinistration or the comsunity college *
"will Fcease to exist. It is too costly 3 venture to , -
o continue’ in the form In which it currently exists.
<. Too sany .re.searchers are spending the wajority of,
ltheir time filling out ‘state and federal reports instead
,« of concentrating their professional efforts upon analysis
of college functions, The focus should be on planning
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with research and evaluation used to support the planning

functign. There wust be integration of all of these
functions into the decision saking process. (Only then,
-will the coniun1t¥ college truly be able to acconpllsh
its basic goal ,to” seet the needs of" people it serves.
I -strongly recomsend that Every planner and researcher -
refdcus her/his energies to bring about this rgvitalization.

. 5 .

"', , Mantha Mehallis
v ‘ ) President NCRP
) 1980-81
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CHARACTERISTICS, ACADEMIC -SUCCESS AND .
RETENTION OF NON-TRADITIONAL® AGE STUDENTS
AT A COMMUNITY COLLEGE, . :

Linda'R. Greer RS
/
The concern of college administrators with decliningt
enrollments and the prospects of a continued shrinking
xlpge students »
has . resulted in increased attention, to two goals:
(1) retaining a highet percentage of students who enroll
and (2) attracttmg a ‘larger nulber of older students
A growing numbep ‘of students 25 years of age and older )
are enrolling.’ in postsecondary institutions and in
1978 represented over one-third of ‘the college populatign.
Over 50 percent of the 1970 to” 1977 enrollment 1ncrease
in two-year colleges was' comprised of older students
(Miller, 19804. Is the trend toward an older student
population inco‘npatible wiii)\the goal tof improved re-

tention? )
Evidence concerﬁng the relationship between age
and’ attrifion is inconclusive. In their review df

the attrition literature Pantages and Creedon 1(1978)
concluded that 3ge is not a primary factor in causing
attritiony  The results of otHer studies, _howevep,
indicate. that‘ older students are more likely.to
out thap tradxtxonal age .students (»eulan, 1967, Ast\n,
1975). '

Older students _are more likely to exhibit ce
charact‘eyistiés which seem to increase the Tikelihood

" of leaving college. A student's high school record

is ‘the best predictor of college success and persistence
(Pantages and Creedon, 1978; Astin, 1975), and older .-
students generally have lower high school averages
than their younger counterparts (Ryan, 1969). ' Whether

.
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the differgn\ce «is due to',.abi_lity and past wotivation

. or grade inflation has not been detersined.”  Another v
characteristic assogiated with dropping out of school
is working on a full-time basis (Astin, 1975). Because
“of flnancial obligations, older students are likely
to work wmore hours per week than traditional a'ge students” °
(‘Kuh’ and Ardaiolo, '1979) ‘gnrf to " attend college on 3 /
part-tise basis (Miller, 1980). . .

Most of - the studies supporting high school average
and worfk as predictors of persistence involved a very
seall nusber of older ~ students. In addi’tion, because
these; factors cannot be changed, the figdings are not
particularly  valuable to coliege administrators and
faculty as they atten‘pt to serve and retain increasing °
.nusbers of non-traditional age students. /ﬂuch sore

. 4

prowising is the research related to facto which say, ,
to some extent, be controllable. ’ . : .
It is becoming increasingly evident that retention .

is an extremedy complex phenosenon,- involv'ing complicated
interrelationships asong a student's entering charac--
teristics, goals and expectations, the nature of a caspus
“and what a particular inaividual' experiences there (Tinto,
1975, Spady, 1970, Rootman, 1972).- The theoretical
wodel which. seems to be the sost cospletg and to provide
the best framework for research is the one developed
By Tinto (1975). According to Tin?:o, a student enters
an institution with @iven background characteristics,
goals, and levels of cosmitment to his goals and to’
. the -institution, The extent to, which the interaction
. between the student's characteristics and his college
experiences causes his % becose integrated into the®
academic and social systess of the college determines
new levels of institutiohal and goal conitlenf and, .
. thus, whether he persists or leaves the collegd.  Jt
b, is. isportant to note that the two systels\—-aggdelic
.and social--are separate and that a person may become
integrated into one and not the other. Tinto, therefore, '
distinguishes between different forms’of dropout behavior:
voluntary  withdrawal of the academically succeshfyl
student. and diseissal of the unsuc‘c'essful ~student.
+ He hypothesizes that, integration into the acadesic systes
prisarily - affects goal cossitment, whereas the level -

N 2 ' : . ’ ‘\7
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-a colleg¢ voluntarily gederally _has better grades and

‘ / R .; ' ~ 5

=

of integration? into the soci3l systes is wmore likely '
to affect institutional conditment, Expanding. upon
this —concept, he points out. th‘gt a person who leaves

a higher Igve} of intellectual developsent than the
average persister. N -

Ihg-i.lportance of entering educational goals, levels
of comsitment, and expettations in relation to persistence
¥n ‘college has been supported empirically, although® '
sost of the studies have not been specifically based -
on Tinto's gsodel. Few investigations, howe'ur, have
addressed these disensions jn relation to older students.
Traditionally, older students have been assused to be
highly wotivated and goal directed. For exanple, they,+ °
are more likdly to enter college with specific ‘job-related -
goals than are younger students (Mathews, 1976; Kuh
and Ardaiol®, 1979). Kuh and Ardéf.q_fa also found, however,

Y

>that older  students are dikely to have lower degree - - ‘
expectations. - N , s
The .major researech based specifically on . Tinto's

theory ,and indicating. a positive relationship between L

social and apadelic‘integrat;jon and persisten/ce ('Terenzin‘ :
and Pascarella, 1977), seewed to involve primarily younger
students at residential institutions. Whether or not v

. othe wsodel is 'applic’le to non-traditibnal_'age,st,udents',

particularly A2t comauter instigutibns, is. unknowd. ..
The purpose of the incestigations reported here is
examine differences between non-traditional age - (25
der) and traditional age (17 to 19) entering students
in relatjon to retention, acadesic success, and éelec;ed
aspects of\educational goals, levels of goal and institu-
tional  coms¥Ngment, and expectations for experiences ¥
at the college. The studies were conducted «at Clayton
Junior College, a Vgit of the Uni\;e'rsity System of Georgia.
Located in. a subur setting in Metfopolita® Atlanta,
t-he‘ non-residential coilege has ‘an ehrollment of around
3,000 students. Approxisa ly 30 -percent of the students °*
are 25 yedrs and older. . , >

The Influence of ‘Age on Persistenge and
g Academic . Success of Ef\tering Fre"stme.n
v During the Spring of 1979, ap ‘ex post facto study
of first’-ti:e freshaen who entered the college in the

Aruitoxt provided by Eic:




Fall. of 1976 was conducted to de’terni@ ('1) whether ‘five™
groups representing levels. of per§istence and, acadenmic
success were ssignificantly different in regard to entering
characteristfes, and (2) the relative contribitions of
specific characteristics fo discriminating —~ asong the

“groups.  Based on attendance patterns between Fall 1976

..} and Sprmg 1979, 441 of 567 Freshlen it the regular academic

progras* (as opposed to_ a developlental program} were
classified, into “thred .levels of persistence: leaver,

‘stayer, . and graduate. " Leavers and stayers were then

both subdivided sifto two ..groups, based om grade point
average- as of jthe last quarter of attendance. -The résulting
five categories, along with the criteria for inclu’sion,
are Shown in Table 1. . . ) o

In the five grpup disc_rilina‘nt analys-"lsjhat was con-
~ducted, each of the five groups representing level of

perustence/acade;lc jsuccess was found to be statistically

different from every other group on six variablés- colbmed'

{p €.000): age,. high scﬁool average, -SAT scofps, sex,
and, marital status. Age - contributed significantly te

group differences, "hoth independently -(umivariate F =

- 6,18, p<.0001) and relative' to otheg chgracteristics,

LB et Provided by eI . A
-
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serying* primarily to discriminate between leavers and

stayers of the “same acadesic success level and between

sugcessful stayers and‘graduates. g o
lthough the *udents who 'were 25 years of- age* and -
—

older were more sdccessful acadencally than' ‘their younger

counterParts (age 17 €8 19), a lower proportion of them

either graduated or continued to be enrolled at the college.
The majority ‘(57" percent) of the older students who left

. the coliege had sutceeded .academically, whereas only

37,‘percent of the traditional age leavers had been suc-
cessful . ' . .

Table 1. «Criteria for Assignment of.Regular Students
* 4§ to Rersistence/Acadenmic Succe's.s Levels; Means .
and Standard Deviations for Age'by Level

4 3 ’

Category -« Criteria Age
MK ' ’ vt Meam . . 5.0.
Unsucces¥FU1’ GPA « 0 - 1.9 19.8 37 -
Leavers - Last quarter attended=
(ne138) " Summer 1977 'or before

*,




x . .
Y Table 1. (Contitueg)

S Category - y ér‘iteria . Age
. - ’ T ¢ Mean . S.0,. \
, Unsyccessful ' vGPA =0 -1.9 - 19.2 4.5
Stayers . Attending 5 or more -
(netl) « - -quartersh including .
. e, F*g. 1978 or Winter ] :
. L. , <1979 OR %arned 75 or
. 4 more hours’ b ool
-Suceessful  GPAL 2.0 40 - 225 - 7.0 i
Leayers - - Last quarter attended- ' )
o (7292) '. . Summer 1977 or®hefore '
sqccessfu,w GPA = 27 - 22,0 . 6.1 . .
. Stayers Attended 5 or more, o . .
(n=76) .° 5 quarters, 1nclud1ng Fall 1978 V. '\
= . "+ Winter 1979 0R darned 75 Lo
Ay e — or more hours : ¢ -
Graduates’ " Graduated ’ 19% - -2
(n=?7) .. < . . | .
- ‘.\ 4‘ - " !
R S Differences JBetween Traditiohal . -
.o and N®h-Traditional Age Students 4
;o . Relative to Entgring Goals, ~
- Institutional and Goal Commitment ° '
' -~  ,and Expectations for College Expeneqce o
METHODOLOGY hd -
) Sample . :
. * Included, in this {?tudy were 393 17 to 19 year old )
* * students And 148 students 25 years of age and older,’
- all of om entered ‘the regular academic prograg durmg . ;
*. the Fall of °1979,, b lh" samples represented oyer 85
pment of the respectlve groups ] .
-« Instrusent ) -t
" . An Entering Student Ouestlonnaxre (€SQ) was designed. - .
to operationalize the ‘concepts of " educational goals., - ’
@ levels of ‘goal and insti!:ution'al commitment, and expec—‘ I
tatiohs for experiences “at the college. The que§tionnaire -
© 3 administered to -all entering students during the-
ael \
o
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.Because seferal
# resentad wore than” gne larger disgnsion, sy$ groupings

New ! Studeat Orientation held p;'ior to the beginning of
Fall Ouarter,_1979. :

Sixty itess from the ElSO (fFor 541 subJectsL were includeds ..

in a factor analysis, the first step of. wfich was a prln—
cipal "'factor analysis with iteration. Yo_)amnze the

Jdnterpretability of the factors, the 16 factors resulting

were subjected to varisax rotation. Based on an-exasination
Bf"th'e resulting factor structures, four of the factors .
were chosen as representlng leanlngful dimensions *related -

to goals, institutional and qoa,l/colntlent’.. and expec-
h

tations- regarding experiences at Ahe college. In general,

factor scores for each subject. were calculatpd by sumsing
the raw stores on variables with factor lowethgs above
.40, with wvariables loading above .40 on two disensionsp
being included in the factor  on 'which it had the higher
loading. . . ‘

_In order, to detegmine (1) the™ability of the factors
to _discrisinate,. wseparately and in combination,
and (2) the " rel contribution of each factor to age
group dliffe}'ances, a. stepnse\ discriminant "analysis was
perforled To further test .the “strength ;of the dependent
variabple a'c1a551f1cat10n /Ya}ysxs using the 1nd1v1dua1
group “co-variance matrices -and individual discriminant
s€ores was.done. | ' ’ . .

Computer programs used in the anaiyses were subprogras
discriminant , and subprogram factor. for the Statistical,

Package for the Social Stiences-(Nie et al, 1975).

Results ’ ' .. . .

< “FXtor analysis of the subjects' responses to 60 ES®
itews yielded 14 factors i ei“lues greater than
. 1.0. For purposes ‘oft further analysxs, each factor was
assigned a nSne based on’ what appeared to be the qonceptual
duensxon rgpresented. No clais is" sade, however, for
the' construct validity of the _scales relative fo these
concepts. o, No attespt was wmade ‘to group ‘the re'5u1t3£g

, factors into the large dimensions of educational goa

institut?onal a_n' goal commitment,®y and expectationk,
ctors codld each have logically rep-

wopld have been ar .and, therefore, meani s,
Ten 6f. the ESP ons cosbingd were foynd'ggo, differ-

"entiate between t ,groups, with the variables yieldin§

. ,
) ;

S
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2 sultivariate F of 39.82 (df « 10 énd 530, p<.0000).
The weans, standard deviations, a nivarifte F ratiog
for each *of the ten ESQ variabl*re shown in Table
2. = .

The functjon resulting from the discriminant analysfs
yielded a & value- of 299.23 (df « 10, p<.000) and a
canonical correlation with _age group wmembership of 655

< tTable 3).. Variables %ontributing most to group separa-
tion were expectations for missing classes a fer dropping
out of schbol, expectations «for .campus soclal life, and
image of. the college. As can be seen in Table 2, older
. students “were sore , likely to expect to siss classes or
Arop out of college, had lower expectations for partic-
ipation in oampus socia life, but had a sosewhat more
;positive image of the ollege. -, Coptributing lodzrately
td. group- differentiatibn were the influence of family
on ,college attendance, the importance of academic quality
and the recossendations of others in choosing the college,
and the likelihood of changing one's choice of career
or iajon.' Older” students were less iffluencé® by others,
both in their decision to attend colleg% and in their

a greater degree df certainty in regard "to their careers
and majors. .. ° .
Evidence obtained from classifying fthe same subjects
' “included in the discriminant ;analysts was positive.
+ The overall classification accuracy rate -wa¢ 86 percent,
with 83 percent pf the older students and 87 percent
of the younger group classified correctly. . N

Conclusions and Discussion
The older students uﬂ! entered the regular  acadesic
progras 1n the *Fall of 1976 weére wmorfe. successful acad-
en%Zally than their younger counterparts, In spite of
this difference, their attrition rate was higher (53
percent, .vs. 34 percent): In other words, the wmajority
of the older students who left the college did so, with
~ sucgessful academic records, whereas most of the younger
+  leavers were unsuccessful., - .. .
Based on Tinto's wmodel, the older students would be o
expected either to have been ‘different from the younger
students in ‘regard to entering goals and cossitment to

N
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choice of the particular college?  They also indicated N\




systes.  Since it was ispossible to stu&\ these;;dieensions
for «the 1976 enter1ng students, diff‘erencesﬂ in goals,
° levels of commitment, and expectations for college exper-

. who entered <he college in the Fall/of 1979 were. 1nves-
tigated. ' The. age groups were “distinctly separate groups
relative ‘to {pine vamisbles representifly various aspects
of thess. dimensidns. .

*
.

« . Goals dp ‘ ¢ -

The educational goals of the older students were not:
as different " frda those of the traditional-age students
as 'light: hﬁe,been\‘expected on the) basis of previous
researchy Although -not included in the wsultivariate
- analyses, data" relative t¢ the h1ghest intended degree
' were available for both age groupg. The difference in

degree aspirationi was not slgn1f1cant a finding that

was imconsistent “with . the results of the Kuh 3nd Ardaiolo

,ﬁtudy (1979). - .

‘ The older students seewed to' be more certain of their
. 9oals than the -younger ones, with the disension 1nc1ud1ng

or career contr1but1ng soderately” to group d1fferences
Substantiating this difference was the fact that a-signif-
}cantly h1gher' P ﬁrt%on- of younger students had not
, declared a sajor”{X .« 30.28, df = 2, p<0000). o
. The educdtfonal goals of the non-traditional age students
appeared to be s%leuhat sore -job oriented, as would be
expected, based on the findings of Kuh and Ardaiolo (1979)
.and Mathews (1975) and the fact that_wmore of the older
“students worked at full-tine jobs (X - 113.69, DF «
4, p(OOOO)' They were less. interested in traditional
11beral arts type. goals, e.g., getting a general education

L . which nrrﬂrrectt’f related to-their jobs. These factors,
however,™ contrlbuted only slightly to group differences.
: Economic lonvos \for attending college .were isportant
to both age- grougs ’ ,
Evidence related to the level of cossitsint to ek

N . Y -

.

-

Qo N R

ERIC T g

M A u170x Provided by ERic:

. W -
A 10
N . . e § .
- those goals a the institUtion, or to have achieved
- a lower ‘degree’¥of integration into the cdapus social

itess releted to <the likglihaod of - changing one's wmajor.

.and learning wsorq about theaselves and were taking courses

iences .between the older and traditional gge students'
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R n Table 2. Means, Standard Deviations, 'and Univariate F Ratios by -
% ' . Age Group for Ten Dependent‘ Variables (ESQ Disensions) , .
" Variable T ' . ,  "Range of Possifle 17-19 age group 25 + age group Unxvarxage -
* R A . * Scores ' (n=393) (n=148) F ratio
‘ . . - ) Mean $.0. Mean | 5.0, .
- * Liberal education 'objectives' T +3-15° 5.9 ° 2.3 6.9 2.9  ‘17.95%
Likelihood.of changing laJor/career . 2-10° - 6.6 2.9 7.5 2.1 17.35+ ' |
P £xpectatlons for missing classes/drop out . --5-25a N 21.5 ! 2.6 18.7 3.6 90.70% i i
Fanly desires as reas,on for college i 4 T I ' o ) |
attendanee . . > 3-15°., 10.2 . 3.0 . 12.8 2.9 82.45% ‘
. . ! . i .
.Reconendations/acadeuc quality as . * ) ' )
reasons for choosxng cJC 5-25 ¢ . 14.5 3.2 16.3 3.5 30.06* .
il . 4
Positive image of CJC (coursts, xhstructors, ) * . . - i
‘$tudents; enthusiass) . . 7-35 12.6 3.3 11.8 3.1 6.1
s
Expectauons for calpus social life -20° . 9.2 2.6 12.4 2.9 153.6* :
Expectatxgns fér relaxnxng' at cJc ” 2-10° " 5.6 1.3 4 5.5 1.6 - 0.61wew .
. 3 - ) Lo
. Satxsfactlon with high school perforlance 2.10% ' 5.5 2.3 » 6.3 , 2.4 12,1208
“ i
Coyrsgs related: to present}b .. " 2-10 4.9 2.2 v$.3 2.9 37.22% _
. Multivariate F = 39.82, with. 10 and 530 degrées of freedos (p 000@/ v\
" Louer scores indicated more posxtxve response.to dimension as stated. 5 , / .o /-—
]: Crarxate degrees of. freedos = 1 and 539 . * p<.0000 ** p¢.0005 | w6 pe.0] ’ /
au / L ) 1 '7 . 'y « ow ’ )




\\ ucational goals was inconclusive. The , alder student’s
N, perceived a such higher probability that they uould have '
\\' to miss classes because of job or family responsifilities.

' criminant  function and, it would sees, say lohically
be viewed as an 1ndrcat10n of commitment. On the other
hand, the older students appeared to be more selF-lotlvated

This disension received the heaviest weight in ‘the dis-

viewing fasily desires as a reason for attending college )

- as l€ss ispbortant than the traditional age subjects.
Image of the"Co&chc/Institutional Comsitment

The dime sio{ representing image of the college was
relatively
with the - olde students having a more positive image.
Included/ in the Ffactor were itees reldted to the extent
to which students expected the quallty of the Facuity,
studen s, and/ courses to be comparable to that at a Ffour-
year/ college or university. Additional items related
. t e colfleger are enthusiass for attendin college

expect that perceived quality would be related
—to—institTTional commitment. The validity of this rela-

Jolder studedts had higher expectations for _ resaining
at the college long enough to earn an associate degree.

Expectations for Caspus Social Life .
e

The Factor‘representing expectations for campus social
* life ranked second in degree of contribution to the dis-
g crisinant function. The older studepts seemed to view
the college primarily as. a place to take courses, and
attached little isportance to such things as wseeting
mew people, “making friends, and participating in campus

¢ activities. : &

Isplications - / ’ .
. “ These studies dealt prisarily with the opposite ends
of the process desgribed in Tinto's Wodel: the outcose

(persi’stence or dropping out) -and entering characteristics,

A
° although acadesic success, the primary ameasure of acadenic
, integration, was included. An additional probles was
S ’

o 15 s
:

- .

important to separation, of the , age groupsy

.tlonshlp appeared to “be supported by the fact thai-:."the_

.

.

ar

l

expectpeions for satisfaction. Although the Ffactor
epresante expectations for experiences at§ the college, .
one

~
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Table 3. Stepwise stcruxnant—Malysxs Results L, ;‘f‘
. . - . For ESQ Dimensions ‘ ¢
- N -~ . ’ ’ L
7 . . . HANN
Step Variable . ‘ ) Wilks! Standardized S
/ . ) Lasbda Discriminant Weight
. - Yl ' * »
. . . -
1 Expectations for campus social/ll/fe , 9% .53 : Lt
2 Expectations for missing classes/dropping out 0% - .62
3 Positive imagegof CJC . \ 65+, <. 4b . 5
. - PR ] ° ~ .
4 Falily desires as Lﬂason for collége‘ attendance 2% .29 R C o !
5 kaelxhood of chahgrng sajor/career .61"" -T2 ’ . \‘ T
-~ .
6 A Reconendatxons/acadelxc quality as reasons for, - J'
choosing CJC +-.59% ) J30
el Sati‘sfactl'}g uith Jigh school performance - .59 ‘\ , [
’*,8 Courses related to present job ) T mew .17
. ' NS ;. - . * . . '
9 Liberal education objectjves: T ST -.19 .t
100 Expectations for’ resaining at (}JSC S . W57% ' -.11
. K .
- A (Discriminant function )(2 (10) - 299,23, p(.OQO..
- Canonical r = ,655) . . /¢
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ﬁhat the 1nvestzgat10n related to pernstence and academic
‘Success was “conductgd with one group of students; the
Etudy of entering \characteristits, with  a. later group,
:) Fmélly. the resulffs afe based on students at a single
v ;n-stltutlonjnd #y.not be generalizable to other settings.
- ~AlthoughL adémic success was not%a component of the
study of . thel Fall 1979 students reported above, . data
relative to grade point- averages for the firsy quarter

C of earollment were, available. The percentage of the
students ,over 24 years of age earning an average of 7"C"
- ‘or be‘tter «as almost twice that of the 17 to, 19, year
014, grofp (85 percent vs. 43 percent) The oldér students
- zutre also sore certain about their educatlonal and career

I goals,* had a higher level of self-lotlvatlon relative
\ “to the decision to attend “college, and entered with a
onorpﬂ positive attitude- toward the college than did the
younger students. . In spite of these differences, 'based

. on evidence from the research literature and the "behavior
7 of the students who enrolled in 1976, .the older students
“ ¥ are much less likely to remain at the college than their
‘ younger counterparts. ’

Additional research is needed/t‘o determine.. the causes
. of the ‘probles. The results of these studies, however,
suggest some interesting questions for further research. ’

Aécgrding to Tinto's theory, and supported by Terenzini
and Pascarella (1977), iptegration ino both the acadesic
and social systels of the college is important. No data
relative to social integration were available for elther
the 1976 or 197) students. The 1379 older students,
hguever,'hdicated a wsuch louer level of/ interest in
various components of soc1al 1ntegraf1un Does lack °
of interest eliminate the duenslon‘as an isportant vapable
[elatlve to persistence? 0r do older students have differ-™
ent kinds of/ ‘social integration needs? Could a Jlower
level of cofmitment to education (as .'suggested by the
- higherg expectations for wissing classes. and dropping
out of school) be the wmajor problem? . Or, because of
-job and family responsibilities, is real comsitment, to
education imprdctical? ° Are the students getting what
‘they. expect fros ‘the prograss in which they are enrolled?
Until additional Yhforsation relative to questions such
as these is available, the extent 'to,f‘ich it is possible
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.2t comsuter “institutions uhlch

be explored.

‘. 1. rSubpr“ogral discrisinant fron
, for the Social Sciences (

to reduce attrition asong  elder r
The results reported here, however, “sees to suggest
at 1§dst “one general 1lp11catlon for decision makers

age. and older students Since the two “age grgups st,udx’ed
appeared to represent’ sosewhat different sy popuiaf)ons

each with unique characteristics and, possxbly. reactxons
to cpllege experlences, it is probable that e@cﬁ::group
has special progras and service needs.  Options “which
allow colleges to identify and neet
successful Iy, theréby increasing the * likelihood

that
older - studeats will persist at

an, institutibn’ \ should

- ‘ -"
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Harvard Law [F Animal Behavior: Undef/carefully controlled
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INSTITUTIONAL RESKARCH AND NEW PROGRAM
JUSTIFICATION A SYATE LEVEL PERSPECTIVE

\

Alan S. Krech

Recently, a great deal of institutional research

has focused on student follow-up and the evaluation ..

" of existing Pprograss. These are sportant satters,
. particula_rly at a tise when financial constraints have
sade accountability~ a byword in legislatyres. “Such

tinancial constraints, coabined with actual and projected

decreases.‘in the pool of 18 through 21 year olds, haye-

’ soderated. the expansionist policies of many institutions.
Neverthelass, technological advances, changes in the
labor lanZet, and institutional aspirations},havé continued
with sufficient intensity so "that new, progras proposals
arrive at state offices yith regularity. .
J_ In my pésition with a state coordinating board,
I -am responsible for the review of two-year associate
" degree progras proposals,/and sust recossend the approval
_or' “disapproval of such prograss to the Standing Comsittee

‘ [on\Acadelic Affairsgof our board. All of the proposals

p 'have\" already" bees approved by institutional boards

and,\(u »a cases, another state _board. Nevertheless,
I a» continudlly appalied at the. poor lquality of researth
and the. faculty logic used as justification in these
proposals, and as increasingly forced to demand survey
verfications afd proposal rewrites before taking the
prpbbns forward with favorable recommendations.

BeFore arousing the unmitigated ire of Those insti-
tutisnal researchers who, at this point, would }}k?“
to strangle anotherc-t,ete "bureaucrat," let se assure
you that it is ey Xuspicion that the probles wusually
lies with the progras developsent process which, in
. many if not wmost two-year institutions, makes sinimal

-
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or no use of the institutional researcher. In‘fact,
sost new progras proposals are written by division
chairpersons or faculty sesbers who are - subject satter
specialists. JJhese people are generally capable of
constructing sound curricula, but are often either
lisited by time or are inept at finding or designing
and using'research to justify the need for a new progras.

Furthersore, they wusually haveT a real cossitmegt to

thetr brainchild, and find'it difficult to“be objective

in" evaluating the - desirability X its isplementation.

I would suggest that, if the institutional researchers

are going to be ‘asked to evaluate the results of existing,

prograss (e.g., to design student follow-up' studies)
they‘ should also'\be involved in determining the likelihood
of ‘their . success’ prior totKeir isplementation. In
short, the institutional'researcher should be intimately
involved in new progras developsent and justification.

There are certain basic research questions which
sust be considered when justifying any new program.

,For’,exalple, our State's prqcédures, which are not

atypical from those of other states, include the following

requiresent: -
"a sussary of ant'icipate\d elplo;'lent opportunities
for! graduates, or of desand for gervices, of the
progras, quantified to the extént feasible and
possible, and covering a reasonable period in the
future." ; . ' -

All  of th’g following probless which illustrate poor

research or poor research interpretation have appeared

in aseociate 'degree program proposals which cro¥sed
sy desk this past year: . -

1) Misinterpretations or “misstatesents of Job openings-
A proposal contained a ‘table which indécated no
current job openings ( a wmatter, which caught ay
attention), 78 openings the first yar, 74 the second
year, and 72 the third year. In one place in the
narrative, it was Stated.that "this survey has received
extresely positive results in that a total of 300
job openifgs per year (1981-82-83) exist for grad-
uates...” and in another. the authors c¢laimed that
"responses to the Esployment Needs Survey by potential

ERIC . 24 : 3
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eaployers indicate - a need ‘of ‘more than 100...tech-"

nicians per year during the next three years,"
¢ . 2)  Misstatement of geographic317 area  suyrveyed--The
. summary of a proposal stated that indust

ries surveyed -
. were located in six counties;

however, the addresses
- - on the next two Pages indicated that 20 of tHe 35

* respondents ‘showing a "needr were located outside -
of these counties. (The proposal itself was am-
, bivalent, claiming a statewide clientele in sope

places and a local clientele in others.) !

3) Inclusion of inappropriqte respondents--A

was -made tp ;)ustify the addition )
Managers in -3 specialized industry most common to

) that area of the State.. However, iy of the 15-
industries. surveyed were of the specialized type

. for which a program was already in place.

4) Insufficient description of program purpose--A survey
summary’ stated that the "projected

‘survey
of "a_progras for

range of annual

. wages for this position" was $7,200 to $21,000 per l/ M
year,' a2 clear signal that the survey instrument,
. like the proposal itself, failed. to describe the

specific purpose and objectives of the progras or - -
the level and types of skills of the potential graduate, ////
5)  Poor. responge rate--A " survey. indicated that 300
firms were contacted and: 29 replied. 0f the 29,
b only 18 indicated any job openihgs over a three
year period, *

Had trained institutional researchers been invo]yed
in the design, administration, yand inteféietation of
any of the surveys from which these actual
are drawn, the in itutions
have been saved considerable
in correcting the problems and
. the proposals.
Employment surveys are not,  of

illustrations

involved would certainly ¥

embarrassment and time
rewriting portions of

course, the only

) sections of program  proposals which can pe improved
by wusing the expertise of the institutional researcher, ,
For example, our State's procedures call for
"the identification of the _student, population tgq

be served, or the pool (s} from which the prospective
. applicants” are expected. to pe drawn, including an
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explananon of the bﬁsxs, and sources, of all assump-
* tionsi" . .

. Admittedly, this requlrelent is wndre difficult to satlsfy

* than wmost requlred by our procedurgs. Nevertheless,
it shq.ul& be safe to assume that a capable researcher
would not make the sane mistake that one of our insti-
tutions nade Jwhen it respopded, "a recent study of

- .« . our service area populatlon indicates that (Rame of
. institution) is only serving 4% of the populace. Thus
student availability” is not ant1c1'pated as a problem,"

Researchers should also be able to bring some prag-

matism to the. projection of costs for a new program.
For exWhple,’ while institutional and state level admin-
istrators are naturally concerped about the costs of
new pRograms, they are usually clevér enough to discount
the wyth that no mew faculty are ever needed, nor are
costs - incurred for the general education core in a
new occupational progran. Although one wight expect
to experience such a phenomenon on rare occasions when
current general education faculty are underutjlized,

it is difficult to understand how program after progran'

adds 20 students the first year and an additional 20
the second, all of whon require a minimum- 24 hoyr core
- of general education, and none of whom ever require
. new general ‘education facdlty and the costs associated
! therewith. , .

Finally, and 1 do not intend -to make wmy list of
concerns comprehensive, we and many other states have
a section of the proposal format which requires _the
institution to state the criteria by which, the fnew
program, if approved, +will be evaluated, ‘It is dis-
appointing to see how often proposals substitute "method"
for "criteria" and tell us what will be examined rather
'than what standards it will be measured against. ’

Perhaps, at this point, it appears that another
overzealous bureaHucrat,,can do nothing but ériticiz‘e.

o Let me assure you that this is not "so.  Many of us
« .have served in institutions -and have' been in on the
submission end of proposals. We may have a heightened
sense  of responsibility to taxpayers, but we still
retain a strong concern for the needs of studenty as

~
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TPhew court reporters. It was correctly predicted’
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u’ll. " Thus, we ‘are lor,e likely~to recomsend approval
of a proposal that projects ﬁ‘-ited roduttivity for
a legitisate reason than_we are fg vorably cosmend
a poorly justified progras that prosises the pot of
gold at the end“of the rainboy." ..
For example, "our board recently approved a progras
in court. reportdgg that prosised to graduate relati“x
t
there woyld be heavy attrition fros the .progras. because
the required speed (200%words per minute on the sachine)
would turn out to be beyond thes capabilities of sany
students. Houeve,r,\ the progras-was designed so fh;t,
uith.n;nor adjustaents, such students could seét the
requiresents of ' the executive. secretarial progras and
graduate on tise.  We recogmended this progras hecause
3 realistic assessment of the potential probless had
been wsade, and a solutlon was built in which Wk fain
to both students and tappayers. - .
Institut&onal.research properly uged serves to strength-
en- the case for good progras proposaks d to raise
serious questiorLs about poor ones. It is sy, behlief
that college administrators would be wise to directly
involve institut'ro,narll' researchers in _the d‘eveloplent
-of . all new prograk cpropesals, and ‘to assign such re-
sedrchers ,—.'gp'ecific- responsibilities concerned ' with
preparing, distributing, and evaluating . employsent
surveys, documenting student interest, projectifflg costs,
and setting evaluative criterja. ’

Rcfer;nce lot’ei. . . .

1. Adapted from a paper presented to the Southeastern =
Association for Comwunity. College Research,. July 23,
1980," San Antonda, Texas. ‘ 2t

2, Policy _Pracedures  Concerning  New Prograss
(Colusbia, South Catolina Comsission on Higher Education,
April, 1980), p. 10. ) )

3. 1Ibid., p. 11
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ADULT EDUCATION:- WHO PARTICIPATES?
AACJC REPORT ..

Fontelle Gilbert

r

The "average" adult learner is 36 years ald, has
"a Fali}y income of $20,300, 2 years of callege, and
is seeking career and/or personal enhancement, accarding

to - Participation. in Adult Education, 1978, a report
just released by the National Center for Education
_ Statistics (NCES). » .

This picture of the Madult™ “learner includes all
the part-time credit learners and all the non-credit
learners enrclled at two-year colleges, ‘

The National Center for Education Statistics (NCES)
sent AACJC tanes from the Participation in Adult Ed- .
ucation, .1978 report. These tables are the latest
from the series: of triennial surveys conducted by the
Bureau of the Census for NCES, sent to AACJC in advance ’
of “ the final report. The information and statistics
below are taken from the report. _

"Adult education for the purpose of this survey

" . consists of courses and other educational activities,

organized‘ by a teacher or sponsoring agency, and taken
by persons beyond compulsory school age. Excluded
is full-time "attendance in a PRogram leading. toward
a high sthool- diploma or an acadesic dsgree.  These
pefsons are to be reported:
-All adult or continuing education for non-credit
courses or activities. ,
-Courses 'taken for -credit as a part-time sthdent
(usually less than 12 semester or quarter hours).
-Courses taken as 2 full-time student in a voca-
tional or occupabional program. (progfams of 6
months or more duration are. not counted as adult
education.) !
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-Courses g/v)\ by%orrespond’ence, television, /radxo,
newspaper, tutor, #r private instructor.

~Courses or educational activities given by an e-ployer.
labor organization, etc.

Elesentary or secondary level xnstructxon for adults
who have not "finished high school "

-18. 2 sillion or -11.8 percent of the adult population
(aged 17 or .over) are enrolled as "adult. education"
students. ¢

-More than half (57%) are women. P
-The hxgher the level of' educatxon\&lrfeady achieved,

|
the wsore likely the person is to be enrolled in
adult edur&ion. About 28 percent of those adults
o with & ofggre years of college were in attendance,

18.1 percent of those with' 1 to 3 years of college,
10.7 percent of those with & years of high school,
and 3.5 percent of those with less than & years
of high school. )

-The wmore affluent; the waore likely the person is
to be enrolled in adult education, Over 18 persent
of those with ingomes of $25,000 or more, 15.1 percent

. of those with incomes between $15,000 and $24,999,
11.3 percent of those with incoses between $10,000 -

and $14,999, 9.7 percent of those with incomes
Betueen $7,500 and $9,999, 6.3 percent of those
with incomes between $5,000 and $7,499, -and 4.9

-percent of those with incomes under $5,000.

-About one-third sore were esployed than were looking
for work. )

-The three wmajor course administrators ar‘e b-year
college *or university, 2-year colleges or vocatkional-
technlcal institutes, and eaployer, in that order.
'When category one is divided between 4-year collaeges
and . universities, which seems viable since sany
part-time university students are work¥ng on “advanced
degreed, cosfunity colleges become” the prime suppliers
of adult education,

-The average age of the adult learner seess to be

“about 36. Since 1975 there has been a slight dEcrease

in rep&eg&atxon fros Qe tyoungest group and. a

.y




small “increase in the oldeat group. This may airror
the .continuing grouth in the "over-55" segament of
our” population. ’ - ! X
=The tuo laxn reasons for taking an adult education
course” are:  to. improve or advance in current job
(38.9%) and personal or social reasons (31.2%).
-Most _ldarners are not looking for certificates,
dipTomas or degrees.  0f those who did select such
an oiajective, 16.1  percent checked "certxfxcate
or license in trade ¥r profession,” and 17 6 percent ’
checked "college or university degree.'

-Personal, or family funds are® used for 57 percent
of course payment, .and 2#1 percent of rhe courses
are paxd for by the employer.

-The laLn reasons ‘droppmg& course are: 17.1
percent due to illness of self or care of family
nenbers, 15.5 percent due to disappointment with
course, and 12.1 percent due to too much to‘do.

The studye conducted by Evei’yn R. Kay, Chief, and Futh
Boaz, project officer of the Adult & Vocational Surveys
and Studies -Branch of NCES, has wmajor iiplications
for those _groups that administer adult education. _

~

Seurces of Inforsation ' :

Partfcipition .in Adult Education, 1978. National
Center for Edugation' Statistics, “advance report, February,
1980. . .. N

The American Freshman: National- Norm for Fall 1979.°
'Anerican CounNEducation and Laboratory for Research
on Higher Educét at  the Uniyersity of Californra,

Los Ang@les. :
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and Heroes
Died: '/A 'Porttait of Today's College Student.

_San /Franéisgo: . Jossey-Bass  Publishers,
1980/ 157 pp. -

Reviewed by: ' )

William a, Robbins, Virginia Polytechnic,
Institute and State Universiry.
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"The suptitle of When Dreams and Heroes Died by Arthyr

. Levine is "A' Pordrait of Today's College Student,"

thus describify the focus of this study. Levine has
drawn this portrait of "Today's College Student” in
the se'thting of the Anericqn environment. Levine utilized
national survey data primarily from the investi
activities of two major centers, Mogt data
the four Carnegie Surveys to which he had dih
nection as a senior fellow at the Cargegie
for the Advancement of Teaching, and from/the annyal
surveys of first-time, full-time college, Freshmen con-
ducted since 1966 B Alexander Astin staff at the
sCooperative’ Institutional Research gram of ACE and
ucta.. . ‘
' Like C. Robert Pace “amy K.‘Patricia Cross before
him, Levine has useT the insights of the scholar/educator/
researcher/hymanist to reyeal a rich body of. material
Besides detailing -
almost endless evidences of social changes that ‘have
been shaping the 'child and adolescent who becomes the
college student, Levine lifts oft of a mass of ‘data
those trends, especially "Meism," that _in
are keys to in_ter:preting the present period. :,
Levine recommends majog, curricular reform to deal

his view
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wish .the weakness in academic basic skills, the myopia
of seeing only '"me first” rather than our tosson humanity,
and the dangerously narrow, training which can help
a person get a first job but sot provide the learning
and skills befitting good career prepartion. To Levine;
such a .liberal education pleposal ca}jtt™For a first
year to be® spent on a cosson ’interdfsciplinary core
related to, social issues, together with special in-
“ structipns on basic skills,

_ Levine writes with 2 ssooth, informing style and
has delightful turns of phrase, such as "going first
class on the Titanic," and balancing oversights sych
as the charts which show terms (upside down pn pages

- 122 and 123. | This study fills a void in the literature
on the college student. Notwithstanding 1ts popular
ther "than etholarly format (althoughy data is utilized

- and sources are clear), many college lqugrs, policy

_“wekers and concerned citizens will find valuable material
here to help answer ‘questions bearing on the college
related questions, "Where are we? Where aré we going?
and What should we be doing?"

1.
[}

Burns, R. B., The Self Concep¥: Theory,

Measurement, Development and Behavior.
London and New York: Longman, 1979, 341
PP.I ‘ — '

Reviewed by: .
Charles Houston . R
Virginia Western qumunity Collgge '

R, B. Bers has collated:into a comprehensive primer
+ dn  exceedingly ., peecsonal, <dynamic evaluation of the
construct "self-concept." _« The book is divided into
four major sections sach with a summary: (1) Section
A - the history and theory of the self-concept; (2)
Section B - Measurement of the self-concept; (3) Section
C - Developmental issues;. and (4) Section D - the self-
concept in everyday life.. QI:e collectiqn and sumsary
of 39 instrusents which have deen esployed in seasuring

. ,
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the Self’-concept are\/certainly a geld wsin® for afbone
needing Standardized instruments to measure self- concept.
Information cqncerning sources, value judgements, and
effective use is clearly and concisely presented.

' This book has sajor implications for community college
researchers. First, a large number of “community college
students enrolled and withdrew (stop-out, flunk- outé,
changed career objective, etc.d in .the 1970's and 19
Second, since traditional factors including hlgh hool
rank, grades, and aptitude/achievement tests ctannot
fully predict or . explain academic success, a need to
investigate other factors that way influence academic
achievement is implied, In sumsary, this book provides
2 message to comsunity college researchers that a deeper
understanding of self-concept: is needed in order to
understand and wmodify - student acadesic development.
An ex poste 'Facto, sultivariate study which includes
self- concept measures with traditional seasures such
as high school grades, rank in class, aptltude/achlevenent

tests, etc. ', would help develop prediction models for

academic success.

Remediation--Some Perspectives
Grant, Kathryn M. '& Hoeber, Daniel R. Basic
. Skills  Programs: - Are  they Working?

Washington, pc: - “American Assoctation

“for Higher _Education, 1978, '(AAHE/ERIC
Research Report No. 1) 51 pages.
Maxwell, Martha. Improving Student - Learning

Skills. San Francisco: - Jossey-Bass,
1979. 518 pages. ’

Roueche, John. Holistic Literacy in College
Teaching. ' New York: Media Systems Cor-

poration, 1980. 118 pages. - .
Trillin,* Alice .S. and Associates. Teaching
Basic Skills in College. ' San Francisgp:

Jossey-Bass, 1980. "327 pages.

Reviewed by:
Darrel A. Clpwes. Virginia Polytechnic In-

stitute and State Univers{&z;\

>
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. Basic skills igstructioh has bee‘(‘ historic funct}'on.«'
of higher,educa&n, but."-.'the enffolleent—"surges and
accompanying selective admissions of the forties, fifties,
sixties, and early seventies éqtbined with the esergence-
of the open-door public two-year college to protect
most four-year‘ colleges from Igr"-g_e nuabers of students
deficient in basic skills. Twosyear colleges assumed
the primary responsibility for basic skills instruction,
and the research and writing in thls area was confined
toy the two-year colleges and the staff people; journals,
and wuniversity faculty concerned with thea. However,
the tises are changing, and these four publications

-clear evidence. During, the seventies sany four-
yqar colle es'::ﬂouards open adsissions, and basic .
skills instruch™ again became a wmajor functiog of

. the four-year college:, , R

All four publications reviewed here are abeut teaching
basic skills in two and four-year colleges, but now
the focus " 1s clearly on the four-year institutions.

* Grant and Hoeber review the literature to identify
successful pr.actices from the past and to relate thes
to four-year college environments, Maxwell and Trillin
draw on their experiences in major four-year institutions
to describe possible approaches to teaching -basic skills, -
and Roueche draws on his extensive work with basi¢
skills prograss in two and four-year colleges to propose
a new wmadel for higher education. These publications
are different in their assusptions about higher education,
about basic skills, apd aboutfse';sunt, gut collectively
they evidence a sajor oconcetn with basic studies in

® four-year colleges and the “return of an old function
to the four-year college curriculus. ' )

The Grapt and Hoeber work does an excellent job
of . surveying the .existing regearch about ‘"where we
are;"- unfortunat!ely. the answers to "where we are"
are vague, Programs generally are not very successful
but evaluation itself is identified as .at a prisitive
stage and part of the probles of inconclusive results.
Paradoxically, the section in Grant and Hoeber on eval-
uation is weak although the references are good! This
work is an excellent beginping for #fudies on basic

>

El{fC‘ N '3{;
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skills prograss, <1 believé there are two non-fatal
flaws in this /work: the conglusions' and recosmendations
a too strongly drawn For the. tentative nature of
“ the literature reported, and the indiscriminate sixing
of litseature fros two. and four-year college studies’
"obscurks differences in students, institutional sission,
residence patterns, etc. that may be wmore significaﬁt

, than the similarities. | o
The Maxwell book and the ¥rillin book both reflect
concern with’ prﬁariqg students for success in a four-

year acadesic curriculus. Maxwell's perspective is
U.C.L.A.  and its basic studies studepts. Maxyell's'
v Improving Student Learning Skills is a practitioners’

book describing successful prograss and providgng a
good but selective Feview of the literature. The sub-
! title describes the book--"A comprehensive gquide to
\ successful practices ~ and programs for increasing " the
‘ perforsance of underprepared students.” The strength
" of the k “is the careful” description of practices
, .~ and prgfframs as possible solutions to instructional
Y. problepf. [Reading, ~writing, wmath, -study skills and
”nspecific acadenic \subjects‘ are discussed with tutors,
Yearning Tabs and support services as parts of the
solution, » Tﬁb\\:eakness of the book is the failure
”~ to document "suctessful" prograss and Urqctices. The .
-evaluation component ¥s poor and judgments of success
are subjective, The Trillin and Associates book is
based on the authors' work at City University of New
» York.  Trillin's. Teaching Basic Skills in College has, |
excellent practical chapters on writing, reading, English’ -
as a second language, mathesatics, and progras evaluation
written by people. with both experience ,and  knowledge
in their areas. The result is a well documsented de-
scription of “practices at C.U.N.Y. with helpful explan-
)a,tions for those préctices.‘ There isda refreghing
humility and acceptance of alternative pracifges throughout
.+ this book that wmakes real the frequent references to
Mina Shaughnessy as sentor and friefd. Here the strength
is the " extreme practicality of the book. Evaluation
is discussed in each chapter and cossendable restraint
is exercised in interpreting resylts, The chapter *

’
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oh program evaluation is a good basic primer on evaluation
design ‘for the uninikiated--perhaps an important inclusion
for faculty considering evaluation prpjects but elementary
for those with. pespa training. ~ Together these two
books represent a point of view on basic studies,
Basic skills should 'be taught in college, the apprvach
. to the student wmust be humane and possibly humanistic,.
= but the basic skills effort is enly of value as it
relates to‘preparing the student for the traditional
acadeli; curriculum of four-year instjtutions. .

Ironically, this pqint of view was John Roueche's -
view of basic studies ins®ruction in the two-year college
during the late sixties and early seventies;' it is
nof his view of basic studies instruction in higher
education today. In Holistic Literacy in College Teaching
. Roueche proposes a reorganization of curriculum in
higher eduction “to focus on learning, any learning,
as the primary goal of higher education. For Roueche
learning leads to learning so beginning wWith basic
studies, affective learning, aesthetic based Jlearning
academic learning is all the same; the end result
holistic learning which he promulgates as  the goal
igher educ®ion. The end result of this holistic
. literacy are unspecifiied although an involvemént with
individualized instrugtion and mastecy learning “To

" implied. “The arguments of the b%ok'erange from the
relationdhip betwaen relevance, leaFning, and education

to concern for recent research in right-brain and left-

brain learning., ' The book represents either a new thrust

in  higher education, & .restatement (overstatele/nt?)

of the developmental theorists views applied to higher
£ducation curriculum, of an -extension of a- two-year
college philosophy toward, basic , stadies  to the four-

year college.  fach reader will have to find their

. own’ perspective on this book; some will find it prophetic,
o}kers' patheti(yuhiie some ‘uill find it simple” and
others will find it profound. ~None will read it'without

«  forming an opinion. .

We have in these four publication® a clear expression

of concern’ for basic studies in higher education. -

| 3 -
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None uses a strong research base or sets forth specific
evaluation criteria. Each “demonstrates a particular

view on the purposes of basic studies and of higher
education, and "% may be these differences that cast 7
the most light on the fundamental questions of progras
purpose, design, and evaluation.

Parkinson's " Law No. 1I: Work aultipli.es to fill wp
«the dvailable time. a

* # * *

;S Parkinson's Law No. 2: The number of people available ,
determines the amount of work.
: . . .* * 4 ‘
Chrisholn's Second Law of “Himan Interaction: Any time
_ things appear to be getting better, you have overlooked
§o-eth1ng . ,
,~ — . ( - ou N R N
Gumperson's Law: If the worse Ccan happen, it will.
(Also stated as; Nature loves .the hidden flaw.)
' * % * -
Hall's Law: p The higher a ~person's social position,
the more nases he is likely to have.
Y, .
O AN ’ I
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SUCCESS 1S A MANY SPLINTERED THING
(TIPS FOR A SUCCESSFUL. INSTITUTIONAL
RESEARCH OFFICE)

“

Elaine ‘L. Tatham, Michael B. °Quanty, Lisa
McCarty Johnson County Community College

A successful institutional research office requirqx/
the proper setting (staff, philosophy, planning, and
institutional support) together with a current and
accurate data base. A comprehensive institytional
research office must be able to view the college from
3 global perspective. ¢« The staff must understand both
how a data base can be expanded through conducting
successful research projects and how to incorporate
data into long-range college planning. .
Staff Qualities i
An institution with the:  resources to have a staff
of amore than one full-timé professional can be more
productive and provide a wider perspective ®if the in-
di!iduals complement  each other rather than pbssessing
identical strengths. When hiring axges person, it
is very easy to focus on qualities %t are really
superficial to the job. Some basic characteristics
seem, however, to -be essential for a successful insti-
tutional researcher. They include the ability to:

-Apply knowledge about research sethodology.

-Use basic statistics (calculate, interpret, identify
errors). S

-Write clearly, concisely, and with ease. A
—Communicate effectivel with diverse groups of
persons both on campus aniﬁin the community.
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-Be willing to strive. for perfection .§§1e responding
quickly; unmderstand accuracy ijs*a MUST,
-Acquire skills to use data processing statistical
packages like SPSS. : ’
-~Be willing and eager®to learn. .
-Be willing and able to handle asbiguity and stress,
The person hiring an institutional researcher may
be well advised to develop a procedure to document
the writing and research skills of jén applicant. sze
individuals who are very fluent verbally can appear
knowledgeable  about statistics, but really possess
only conversational knowledge. . o .
Students, particularly through the work-study progranm,
offer an opportynity to acquire additional staff at
low cost. The key to successful use of students and
other less skilléﬁ esployees is a thorough on-the-job
training progras. Eager and bright individuals can
be taught a variety of research assiStance skills,
Johnson County Cosmunity College, has had a long record .
of success in this area, ‘

Office Philosophy s

The daily atebsphere of an institutional research
office requires support asong staff and some guidelines '
that prosote productivity and wutual respect, * Five
key phrases that are part of an effective office motto
at Johnson County Cossunity College are (1) anticipate-
-try to be prepared todax for tomorrow's requests,
(2) :incqrporateA-realizg Ehat inforsation and reéearch_
studies external to the institution as well as existing
college data and studies can be valuable to a research
project, (3) be flexible--resain cala regardless of
the request and be prepared to change one's priorities
when necessary, (4) be persistent do not become discouraged
with seesingly impossible tasks, (5). be enthusiastic-
-it's contagious and enjoyable as swell as helping to
isprove productivity.

The long-tera success of an institutional research
office can "be influenced both by .the institutional
research staff and their relationships with other college
staff.  Members of the institutional research office

'39
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sust not just sit in their .offices doing research;
they sust becose acquainted "with a variety of individuals
and gain respect and visibility. Each .stéff seaber

" sust also have responsibility for at least one sajor
project so that confidence and recognition can be acquired
even by newly hired staff members.

v

%

A Successful Data Base A
A data base wsight be defined loosely as information
about an institution. Predominantly numeric in nature,
. 2 data base encompasses inforsation about courses,

" programs, facilities, budgets, ! staff, students, and
the comsunity.,# It is the cesponsibility of the ingti-
.tutional research office to incorporate this conglomeration
of nuabers iﬁtpf“{aningful data for use in decision-
saking. ) :

Although one staff wmesber in the research office —
83y have the responsibility for orgamizing or maintaining
the .data base, that does not imply the individual is
all-knowing. Because of the wvariety of information
collected, the importance of establishing good working
relations with other personnel in _the institution cannot
bs sinisized., Knowing who has a particular information
ites or wher® that inforsation is kept is not sufficient-
-a poor relationship with the "keeper" can ispede accessi-
bility. Cooperation between the research office and
staff sesbers (at all levels of the organizational
structure) of data processing, financial aid, the business’
and adsissioms offices, counseling, and the instructional
divisions will facilitate data collection.

- Two oﬁher concepts- are important to resember’ in
establishing ‘a data base. First, it takes time to
accusulate wmeaningful data™ Data itess for one year
by themselve y not By cospletely adequate. Colleges
sust be wfnitoring trendy, both internal and external.
Data ghould be collected reqularly on -an aggeed set
of itess to detect major chafiges 4nd identify trends.
Sose institutional studies should be cUhductedeeriodically
-for this same purpose. While the collection of traditional
data itess--progras, enrollsents, student characteristics,
etc.--is important, the focus of the data base should

7 ~
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no} be limited to the traditional or to- present needs.
Future’ needs can be anf1c1patedt through an awareness
of issues in education and the- <omsunity the institution
serves, and data can be collected accordingly.

Secondly, data,collectlon sust be -consistent “if
the data are to bf§-useful N\ The same methodology should
be applied each year in the collection of historical -
data, and any‘lodificétions in the “process wsust be
understood by the user. The wethod ogy, need not " be
"so histicated; but it nugt be?s consxstent as eossmle
The users « of data are usually wlll;ng to accept lesy |
precision at'a Lower cost s that the data-can be collected
more frequently. Time may be a critical fagtor if.
deqxslons are to be -ade when a wajor shift occurs”
or a trend begins toy elerge. ‘WMen a shift occurs or
a trend is identified from periodig snal‘ sasple studies,

that'lay‘ be the time to spend the ‘additional dollars

to gain, the préc1smn and confidence that 2 larger

study would provide. . r
Some informatiok that sight 1nc1u4ed in an insti-

tutlonal data .bass (wtlmed Jbelow. “Jhis list _is
by no means exhaustxve . . )

- ‘ “

I. Characte'ristjcs of studhts

A, Enrollment o , s
1. Headcount ) 3
T 2. Credit Hours . .
3. FTE - ’ '
. B. FgLI-tine vS: _part-time .- -
" .C. Male vs. female -y
D. Age distribution o .
E. ographic arigin ) .
I1. Characteristics of servxce area- ¢ .
LA -Population w . ‘
. 1. By age, R P .
2. By city . ’ . L .
B. Income levels ' oot
C. Growth rates .o .

1.* Birth and death rates
“2. " Migration patterns -
i . D. Labor force estimates

@ - . . 41 . | -~
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s 1L Chanacteristics of future students
A. Service area population
B. Area high school students .
IV. Characteristics of institmtion ’ .
A. Staffing '
- 1. Full-time vs. part-tipe

2. Degrees,earned . S
N 3. Salaries CT . e
N - 4. Employee classifications ) i
B. Fiscal data ‘ .
' . 1. Reyvenues ' ,
. 2. Expenditures )
¥ ¢ Facilities , T
D. , Institutional studies . ‘
1. Student perceptions of programs and services )
' 2. Perceptions and needs of community ' .

In addition to providing data for internal decision
making,. °the research office may be respohsible for
'_‘ responding to- state and federal reports _and external
requests for data. To avoid uisuse,‘uiéﬁerpretation,
or potentjal embarrassment to' the, institution,s several

" issues should be consi‘qered befare the qata are redgased:

ol What kind of information is peeded?
- 2. How will the inPormation be used? :
P 3‘.’Nho'wi11:hgve agcess t‘B‘ghe information? ‘
k. How much information should be released? ’ :
" However, some ‘of- these issues may be .beyond the
\ control of the institution as in the case of government:
reporting. Always time-consuming, - often - mandatory,

and frequently involving intemactions between several
- “¥fartuents to formulate 2 resy:he. governmental requests

M for info mation are ysually seén as necessary evils, .
Because “data must be -supplied in a structurfed form, * ¢
it. may be assumed to be of little value for internal '

- use, s ' .

: By looking, at the data from a different angle, it - <%
may be possible - to “incorporate the information with -
institutional or national studies to produce a significant

'.,, -ian-ternaI, report.. ,'_‘For"exalple, JCCC  has incorporated

. o - - .‘
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ﬂ%ta fros two HEGIS reports in an 1mstructional compet-

itiveness salary ‘study that is conducted on a national
scale.” Also, institutional data and inforsation submitted

For< the 1979 HEGIS Financial Statistics «eqort  and

NACUBOYs Comparative Financial Statistics fo

r Comaunity
and Junior Colleges were sussarized

\in a two page report
for interpal distribution, Even though there may be

questions about the accuracy of available national

data, an institution can gain sqme understanding about

¢itself  from suchk cosparative studies,
if they are repeated on a regular basis.,
Is

Expanding Your Data Base e
"\-£or”73n institutional research office #o

particularly
Al B

reach jts

full potential, it myst expand the institutional datad® ' 4”

base beyond inforsation typically available from student
desographic profiles, facilities inventories -and the
like. This effort typically involves the use of some
type of survey or applied research techniques. Developing
a systesatic approach to tackle these applied research
probless will greatly enhance, chances of developing
a successful reseapch ﬁrogral. Some theorems and cor-
ellaries are Ssuggested to guide institutional researchers
in designing and implesenting a research “project.
These principles can be easily expanded, to foras the
basis for designing a systematic progras of interrelated
research projects. ”

Theores 1, You wjll never find the right apswer if

"-you, don't know the question.  To conduct 2 successful

research project you aust Ffirst define the probles,
This say sound trivial put defining the probles is
prdbably the wost important component of a successfy)
research project, B

Corollary 1A, . You “aust be specific. 'Know exactly
what question youire expected to answer.  Jo do this
you wmust ask questions. Consider:the following exasple:
You are approached by a wmember of the college admin-
istration who asks you whether it would be cheaper
for the college to lease or purchase vans. You do .
3 very thorough analysis and conclude that it is cheaper

+to purchase a van. Unknown to you,  however, the current
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ledse has a ;enalty clause for terminating the lease
qarly. When the penalty is“incorporated into the analysis,
. ¥t is cheaper to contlnue othe lease for one more year.
You forgot to ask specxhc qucstxons abouqt the request.
'* Corollary 1B.  You wust determine the scope of the
. probles. - Once you know the principal question you're
© expwcted to answer, you :should estimate the scope of
the prob¥s. To do this you should determine the nuaber

“of "sub-questions" you wsust ask rovide an adequate
* answer. For example, to detersine whether a new career

progras is feasible, you may have *to answer one or

. wore of the following "sub-questions.”  Will” jobs be
available for progras graduates? Will students fros
~ the progras have an. ad.vantagwover individuals who
spend comparable time rrnnlng on the®job? What kinds
“.of salaries can graduates expect? Will students be
interested . in the prpgram? What types of stuldents
-will be interested? What type of investment is reqb'red?
« b Obviously j:he aore "sub<questions" involved, the \more
- complicated your remearch design will becoase. Amother

.

isportant question in d ining the scope of a problel
. sist How 'precise and curate the answer need
L to be? The answer to that quegion will determine
{. . “your sample size. - .

Y. Sample sue selection should‘aluays consider the
. purpose ﬁor which the data are being collected. . If
+ “the data 4re to be the oply source’ of information for
slgnlflclnt declslon, a- higher confidence level and

, hence\a ‘barge sdaple will be needed When the results
are to' be used in conJunctlon with other data, a lower
¢onfidence Ievel’ and ;niler sasple .may serve the purpose

.at a szgnfxcantly lower noost. o ”
.- Corollaey 1C. Tp" ,avouf’ workinggyourself to death,
" you. should check other resources carefully. Often

-you will ..find that other Jorganizations are concarned
., with the [s20e " bypel ‘of questions as your 1nst1tmon

They can prov;dt ppeful' informatian to. address wsany

of theéuc;tzohs yo‘ wilk be asked. For example, many
- governs twang pig“mxné organizations regularly - monitor
.'  and projecl‘ delog Kic and esploysent trends.  Their
) 1nfvg‘ntlo} e-u prove very useful in enrollaent projections

. . . ¥y L.
. .t \ ”’
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" feasibility studi;&. etc. Before using information
from any outside sources, though, make sure that their
.sethodology is _sound and their inforsation accurate

and current.’ "
Sose sources that JCCC has found especially useful
-are the United, States Bureau of Labor Statistics, Umited
%  States Bureau . of the Census, Educational Resources
~Inforsation Center Clearinghouse (ERIC), state annual
econosic reports and state departeents of labor and

. industrial relations.

Corollary 1D. You wsust be flexible in applying

your sanity. InstRtutional research is applied research,
The rules of the aborator! do not always apply. Often
the adqxn1strat1on say ‘pot be able to spec1fy quest1ons
in exadt .terss. For~gxasple, a typical question may
be: ¢ How do-we get more“ufudents, here in the afternoon?
On other dccasions ‘you »
a project that the questj
< than it was originally con
to the Dean that her

ived (e.g. How do I explain
project’ does not appear to

- _ be Feasible’F:;j:*ﬂeieﬂ‘colpl1cat1ons can at tises make

i institutional research frustrat1ng but they also keep
it interesting and rewarding. y

Theores 2.  Your lethodolggy is the key to producing

* . valid, reliable, and timely findings. 1In institutional

.research, elegance of design 'is not the prise con-

, sideration. The trick in institutional research is

" design the best wsethod Jfor attacking a probles within
the constraints of )

’

-Conplexlty ‘of the probles. How wuch 1nforlatxon is
needed to msake ‘a decision? Your job is to provide
enough information. s an intelligent decision can be
sade.  The amount of information required will vary
greatly fros one question* to another. One of the most
cosmon amistakes an institutional researcher can sake

. is to try to provide aII the inforsation on a particular

topic. *In wost cases an adsinistrator will prefer

to have ‘the question and answer provided in the sisplest

terls possible, . .

* | 45
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n becoses wmore complicated’
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“corollaries 1A through 1C if you intend to wmaintain’
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- Precision required. How good wmust your guess -be?

’ In wmany institutional research projects some type of
"ball park" figure may be sufficient for making s decisjon.
In other projectg very precise estimates may beneeded.

~ Reliability required. What is the cost of 2 mistake?
In general, the wmore time, i effort, and money that an
institution is prepared to commit to a project, the
more precise and reliable your findings should be.
Your determination of the precision and -reliability
ncc!’d will influence the length and degree 6F structure
for your survey instrument, your choice of telephone,

%4 pcrsona].'~cr nailed survey forls. and the sample size
you selcct.

- Avaxlable resources.  How much staff time, money? etc.

* can you afford to invest in a project? To make these
types of decisions you need to determine how a particular
request impacts on the mission and goals of the College.
Often a number of small requests can be incorporated
into a  larger research project having college-wide
implications with minimal additional investment. '

- Time. You want it yesterday? Often the most @mrvasjive
" influence. on yoiur Choic& df dethddslogy” ts -time.” - In -
many cases a decision needs to be made whether your
provide all the necessary information or not. In such
cases you must be content to provide the best information
you can in the time |llotﬁgd¢ ‘The beat way to avoid
such situstions is to |nt1cipate requests before they
occur. Nevertheless, no wmatter how good you, become
at anticipating requests, you will still on occasion
‘be  faced with "impossible" requests. Just " résember:
Some information is almost always better than none.

Thegrem 3. To be valid your results must be accurate;
to be helpful, they wmust be useful; to be useful they
‘wust be understandable.

Corollary 3A. If you expect your data to be |cq'rati,
you wmust check them, recheck them, and then check thea
again. Be sure that figures not only "add up" but
that- they make sense. - « "

i
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Corollary 38. To assure that yoyr data are helpful,
useful, and understandable -you sust know your audiénce.

Corollary 3C. Statistics can be a tool for confusxon
as well as upderstanding.

In applying these last two corollaries, you should
reseaber that you pill usually be writing for adamin-
istrators who need to sake a decision. Journel style
is not appropriate. Too such esphasis on esoteric

" statistical analyses will often detract fros your main
pu;\ose It is sufficient that you know the statistics.
The adsinistratipn will typically defer to your judgment
in this area. You should concentrate on explaining
the results in such a w that they can be readily
understood and used. Resember also that you are writing

“for very busy people.  Always include an abstract or
suseary where you draw attention to the wost impartant
findings. .You can adsume that many people will read

" only the abstract. -

Planning and Institutional Support

A Zsuccessful institutional research - office aust
set the exasple for planning; a disorganized office
that does not plan internally will be unlikely to gain
respect on caspus. Good planning produces better results
ahd provides for better utilization of time; sore available
tise _inereases prodwctivity. In addition, respect
will usually prosote institutional support of the research
office, - ‘

Institutional research is an. -ongoing .process. Each‘
project undertaken should contribute to a wmaster plan
for the office and ultisately to the College master
plan.
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MARKETING CON'I:RQL INFORMATION
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-

Timothy Lightfield
- e -

Lord Eric Ashby’ is noted as saying that an institution

¢

stablé to sustain the idea which gave it birth and
sufficiently responsive to resgin relevant to the society
that supports it.

+ L]

. have adopted formal wmarketing planning and sanagesent
concepts and systess. Beyond isproving student recruitsent

responsive  institutions and eliminated complacency
in prograss and services, ’
Journals and references have repeatedly highlighted
Sthe role and ﬁotential coq}ributiOn of 1institutional
research and plannxng for three aspects of marketing:

needs and interests _and of changing environsental
conditions. i

o

profiles of the populations served are clearly set

. " forth as areas of focus for research in the cossmunity

college. <Other research and planning, efforts in this

focus are directed at job sarket and economic analyses

' and trends; 1dent1f1c9txon of educatienal and social

seryice resources; COllunlty influentials. and decision

;na;Y?! ; and, studxas of the aspirations, interests,

expectations and learning ‘ preferences of client pop-
ulations, social institutions, and agencies.

2. The role of research and planning in defining,

service sarkets.

48
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sust fulfill two copditions: it wmust be sufficiently .

.In_response to this challenge, many cossunity colleges

and retention, warketing activities have led to wmore

. 1. The role of research and planning in the assessaent
and "delineation of current and projected community

Studies of constituency or warket needs and demographic ,

segaenting, and positioning the college's varioys,




Studies are undertaken to ascertain the particular
needs, wants, and interests of each differentiated -
sarket segment and the position of the cdllege in terss
of Being able to respond. More sophisticated research

18 conducted to position the college in relation to
other organizations “and agencies which overlap in re-
" sponding to the sarket segeents identified. Such research
enables the college to adjust marketing Bbjectives

i to the available resourses and the prisary or target
sarkets. ’ »

3. The role of resecarch and planning in exasmining

" the responsiveness of the college and its impact

upon the markets. . _

Colleges have engaged —Tﬁ/ active wsarket reswarch
to  detersine the degre¢ and extent the institution
is serving its key publics or sarkets.  Some examples
ars: public’ and student attitudinal surveys; sarket
audits; institutional image, consideration of usage,
and awareness .surveys; econosic, social and cultural’
ispact exasinations, follow-up studies of graduates,
non-returnees, and other student groups; faculty perception
and contribution surveys; and, institutional ,outcomes
or student goal attainment, .

R fourth Trole of institutional .research in sarket
planning and wmanagesent is Jess tlearly distinguishedgis,
than the three roles described: ;o

4. The role of researcH and planning in the devel-

opsent of records, control and sonitoring systess

~and the analysis of internal delivery operations.

In  business termss, this involves calculation of
such perforsance records as sales wmarket, share. distri-
bution, profit or returns, costs of selling forces,
COlPet%Zide sarket studies, costs per garket response,

lost acteptances, and hew product acceptance and potential. <.
In colleges, this role focuses controls of fhe
inquiry, application, enrollsent pr:Z:::7:BUPse seleation,
finance and other processes.

. The sarketing control information sust coincide
with wsarket .planning for the comsunity college. For

sarketing  effectiveness, the college gust exercise
controls and be able to sount operational and systesatic

ERIC 4y
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controls that will enable thé institution to brifig
actual results in line with desired re‘sults.

The developsent of control- systems in wsarketing
is absolutely crucial and, in: fact, say be the wmost
significant component of the entire planning and sanagement
effort. ,Yet, the role of ipstitutional research in
the develdpsent of such contrél systess typically is
ignored. TMis is an area where research can have drasatic
impact on the institution and ére the information
can be directly fed into decision-making. The development
of controls means the developleng of systematic approaches
to the functions involved in the warketing mix--product,
pricing, delivery, and comsunication--all of which
involve assessment and evaluation,

In no area f control and feedback is’ this more
important than with the tabulation of adsission inquiriés .
by source and under cosson definitions. The controls
allow the college to evaluate the sethods of generating
the inquiries by source and t§ determine which sethogs
are wmost productive quantitatively and qualitatively-
-i.e., -which inquiry source or actfvity has shown the
highest conversion rate to application, enrollsent,
and ultisately, to progras completion. Without such
tabulations” and the generation cof regular and on-gof‘g
reports, the institution has no way of knowing whether
or not the poster wmounted on the high school bulletin
board. is effective, Jet alone whether it remains intact.
By knowing the inquiry generatgd, the college is able

Qo know in  which .difection to allocate resources.

Another example of a control "sechaniss is with print

" lmage. It is certainly no secret in the advertising

world that a hodge podge and . asateurish selection of
words and images presented to the public is ineffective,
perhaps even dysfunctional. However, msany colleges
are quilty of allowing anyone ‘and- ever\yone to publish
a brochure or newsletter without gllowing its-most gifted
and experienced personnel in those. areas to design,
cospose, or a least edit all coswonications. The
lack of standards and .systess 'for the control of sase

. is debilitatir{g to any formal sarketing. The researcher

ERIC
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communication and in applying the principles of "Better
Information for Student Choice". Controls can be intro-

.- duced into the publications planning and design processes
to ascertain .the, effectivemess of each publication.
Research can have a most productive role in working
with the publications arm of the college to develop
appropriate -controls and systems and to create operational
efficiencies.

Beyond the above general examples, a variety of
reports need to be Tgenerated to ascertain controls.
A schedule of three reports is provided Table I.

. t
TABLE T SCHEDULE OF COMTROL REPORTS--
INQUIRY AND APPLICATION

A. Original Actions to Generate Ihquiries

--Return from each direct mail effort (source, number
sent, yield)

) --High school visits, contacts made and yield

*. -~Hatecxals‘dxstrxbuted upon receipt of in

’ --Letter(’s) y

. —-Prospectus

--Campus, visit materials
--High school program poster(s) distributed
-~Counselor Fact Sheets distributed
--Viewbooks distributed (héndoutﬁl;
--High school appointment .posters distriubted

] --Specialty brochures created/distributed

" --Media adventiséments/announcements

- -<College presentations

t

B. Inquiries Generated by Source

. 3 Py .

--Direct mail efforts --Financial aid referrals

--High school program brochures--Faculty referrals

--High school visits --High school counselor(s)

--Unsolicited walk-ins referrals . RN

--Unsolicited mail --College Counselor(s)

N --Unsolicited tefgihone referrals

<~Prospectus cards . --College FJir referrals

~~High ‘school” promotional ~-High school College Nights
displays ’ - --Mail exhibits/visits °

| ERIC - s5ie 7
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) r-Nevépaper'clippings --Transfer (direct contacts) .

returns --Other
. s ”
C. Follow-Up Activities and Yields (To Move "Prospects" to,

"Applicants")

--High school visits/yields

--Personal interviews

--Faculty/staff interviews .
--Telephone calls i
--Campus Visits : iy .
--Deposit/fee yields ' .
--Application status .

.Q

Follow-up Activities and Yields (To Move "Applicants" -
to "Comsitments") , - Va

z-High school visits
--Personal interviews -
--Program counseling/advising
--Telephone calls -
--Admissions status list

= _ --Orientations ‘
--College student contacts

€..Inquiries Nxthdrawy by Deciston Point

‘—-tost Inquiry . . v .
--Lost Interest ’ ’
~-Lost Acceptance
--Lost Registration

F. Evaluation of Activities Comparing Current Year with
Previous Year

--Weekly, Honthly, Cusulative, Summary by Tern
--Goal versus actual +

- s L

0f. course, such control measures can create tensions
within the institution and place the researcher and
planner in anxiety-generating situations.  There needs
to be a non-defensive atmosphere which facilitates
such institutional self-introspection so that the college »
can examine what it hasy learned in a progressive and
forthright manner and implement reasonable changes.

This may requirewa comsitment to organizational development - L
Q ) .
3 o
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probless and frustrations uncovered can quate tensions,
anxfieties, and clashes. Comsunicatigns may be distorted, -
clgsed, and - not at all conforting, The researcher,
then, has a fifth mole: ® N &
5. The role of pesearch and planning in examining

the organizational glisate and impacting decision-

saking to arrive at nedessary interventions. .

Non-profit qrganizatirns, such as colleges, have
reputations for being: nun less efficiently than their

profit-saking counterparts, The attespt gust be sade

to make the prograss ,and_ services efficient and to

“develop systems,of accountability. A probles interferring

too often with successful marketing is the failure

to implemedt control and wonitoring systess. The' re-

searcher“‘has a wmajor role to play toward 'this end.

l . D . ,

SUNMARY

-

» Colleges which seék to adopt foraal sarketing managegent
' and planning typically consider the role of research
and planning to be concentrated on three .aspects ‘of
the marketing: (1) openment and delineation of community
" needs and interests; (2) segaenting the service markets;
and (3) exasining responsiveness of the college “ and
its impact upon the sarkets. Two other roles for research
and planning clearly eserge -.and need to be highlighted
by the college which s€eks (foective sarketing planning
and sanagement: (4) development of records, control
and monitoring systeas; and(5) exasining the organizational
clisate. To focus on the type of control inforsation
both appropriate and "necessary in forsal sarketing,
a schedule of wmonitoring and control reports is provided. .
The esphasis for ,the research and planning is upon
wsing such information - to make seaningful decisions
and bring actual results in line with desired results.

o
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ERIC CLEARINGHOUSE FOR jUNIOR COLLEGES

STUDENT ATTRITION COMMUNITY COLLEGE RESEARCH

Donna Wells'Dzierlenga "
P

Community college researchers ,are  studying student
attrition to determine the relationship of student
characteristics and goals to withdrawal. Predictions
of declining enrollment rates have made retaining stydents
increasingly important. Research findings will enable
administrators to make " informed assessments of the

impact of student attrition and to .determine the most -

effective retention strategy. .

The abstracts included here ard samples of the documents
in the ERIC Junxor collegQF collection dealxng ith
student attrition research in the community-. ege.
Additiomal doggments related to this issue can be found
through manual or computerized searches of ERIC's RIE
(Resources in Educatidn) and CIJE (Current Index to
Journals”in Educatipn).  Cqnsult the Thesaurus of ERIC
Descriptors for appropriate subject headings.

Axtell, Dayton, and Coad, Alison. A Study of a Sample
of Merritt College Students: ~ Reasons Precipitating

:Possible Withdrawal, and Attitude Toward Services and

Instruction.  Research Report No. 11. Oakland, Calif:
Herritt College; and= Northern California Community
Colleges Research Group, 18, (ED 186 047; NF--$0.91,

PC--$6.95 plus postage; 81, pp.) } .

An in-class survey of a representative sample of

, 298 students was conducted by Merritt College in March

1979 to determine: ' (1), the approximate number of students

‘who were considering withdrawal from college; (2) the

approximate number who had given withdrawal . serious
consideration in the past; and (3) the factors which
students felt uere decisive in keeping them at Merritt.
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‘Openended- questieons

soficited reasons why a student
. was considffing or

considered- dropping put. in
~ addifide, checklis ere grovided against which students
* coufd indicate $ that were irportant “in ~their
decision to maig at sMhgol in relationy to getting
into desifed q_gurse‘%,"inst ion, stddﬁ services,
<Financial(_aid, 2nd other factors ‘related 'to their home

only '8‘.72 of the respondents were conside®ing dropping
out; financial -difficulty was the most frequently cited
reason for this, followed by the need to get a job
. *and personal commitments or problems. Another 47.3%
ind#ated that they had given serious _tonsideration
. Cth leaving at one time. Need to get a job, peréorl"al
’ cosmitments, and ‘intention to transfer were the most
. s comndn reasons. The survey report presents a discussion
of the  representatives™ of the sample’ and provides 30
tables illust'ratif responses by 'age, sex, ethnicity,
. and educational and® occupational backgrourd. _ B
Baker, . John.  Attrition/Retention Stydy:# Fall Quarter
1979. Fremont, Calif.; Ohlone College, 1980.  “(ED

In response to declines in enrollment and average -

" daily attendance since 1975, Ofrlone College ,copducted
.+ a study of student attrition which involved: (1)_-a
/' telephone survey of the'2,593 stu who enrolTed
, in .Fa'll. 1979° and dropped. sut or Myithdrew from classes

) before the ‘end .of the - quant‘é“r;.f‘(Z) a wmailed survey
of the 15-members of the Talifornia Comminity and Junior

.. "¢pollege Research and Development Commission sollic.iting
L suggestions fon lowering student attrition; and (3)°
) followkup .survey of *50 students who had participated

in the initial survey asking them to evaluate the interview
process. , Specifically, the study sought to assess
the demographic l'ake—up of the students ewho -kithdrew,
to deteraine their reasons for leaving, and to identify
possible ways of- increasing retention. Major findings
of. the tel‘hone ervey, based on a 46% fespgnse .rate,
' reveal that wost dropoyts. were white, 'fenale.' high

school graduates attending select¥ . courses in tha
<~ + evening onta”par‘f-l_:ile'basis.' Conflict between work

¥ v
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or school envirdAment. Major findings indicate - that
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and stuay was the most cosmon reasof for leaving, however,
20; of the respondents indicated that they had achieved
“their educat1onal goals. The study report presents
a review of the litenature on student 3ttrition, summarizes
the responses fros each of the three participant groups),
and_ presents recosmendations for addressing the attrition
problen. 7

: Retention: Fall 1978-Spring 1979. Vol. XIV, Nusber
20.  River Grove,’ Il1.:™ Jriton College, 1979. (ED

17 ; WF--$0.91, PC/-$5.30 plus postage; 73pp.) - -
- _:‘ngﬁ'ﬂy of two randos sasples of 500 students drawn
feon 8~ of " returning and non-returning“®students*
v o ate] ollege’ was conducted to study student retention
o betwe 11 1878 and Spring 1979. Data, gathered
Tron’, r’turnm and 159 non-returning rgspondenfs,
‘were analyzed in terss “of: (1) studedt educational
intenty (2) ‘reasons for tersination, (3) esployment
characteristics, 'a‘nd (4) other considerations, imcluding
nusber of - credit hours completed, relationship between

»

had different educatlonal objectives and requ1req,gnts

. an returnlng students and were less satisfied that
eir 1ndiv1dual .goals .had been met. Reasons for not

returning included, .among nmen, "confhctihg j ours"
and, among- wosen, "completed needed courses" and Mother
personal/fasily reasons." ' Non-returninge students gave

high rafings/t instructidnal quality, yet gave "neutral"
ratings to counseling, course advisement, tutoring,
and veterans' skrvices. - Of the non-returning ‘students,
. 75% were esployed full-tfme, ~compared to only 46X of
* returning students. IHiuScellaneoys findings indicated
that returning students tended' to cosplete more courses
and ' expect more indirect benefits from their college
- 'experlence than non-retyrning students. . C
+ Corbitt, Gail. First Year, of, ARAP-SIS: . A Susmary
- of the Results from a Cosprehensive Student Follow-
Up Systes. Littleton, Cold.: Arapahoe Community College,
1979. (€0 176 811; WF--30.91, PC--$2.00 pl.u_a postage;
22 pp.) , - ) Lo } L=

Y

. Bakshis, Robert. 'As Assessment of Triton College Student .

average.  Results indicated that .nom-returning- students .
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; RN . T ‘
o ARAP-SIS, Arapahoe Comsunity College's (ACC's) studem
follow-up systes, consists of seven subsystems. Between

from the goals & ent subsysten revealed that 60%
of the students wh® dedlared a goal intended to receive
an associate degree if an acadesic field, though aany
were occupational majgks. _The course withdrawal subsysten
focused on reasons for withdriwal and potential benefits
fros counselfng?f While the college withdrawal subsystes

~use of student services, and intention to return to

} ACC. In both studies, the wmost frequently cited reason

' for withdrawal was conflicting job hours. Another
subsystes considered students who enrolled for courses
- & it did not show up during the first two weeks. Dis-
counting the wmany students who actually desired to

be reinstgted, 26% - of the "no shows" oF "walk-ins"

did not attend because of conflicting job hours and

23% because of personal or fasily reasons. The graduate
follow-up subsystes investigated selected student char-
acteristics, career and educationhl objectives and
_p?qﬁint status, esployment background, transfer probless,
relatedness of ACC training taq g, interest in returning

®

to ACC, satisfaction with colleg@ervices and preparation,
job prospects, and salaries: Susmarized findings are
provided and tables 'present selected data for each
subsystes. .
G’er. Robert. . West ‘Los, Angeles College Student Follow-
Up¥ Study” Project .Report.  Culver City, Calif.: West
Los Angeles " College, 1979, (ED 175 489; MF--$0.91,
PC--$6.95 plus postage; 78 pp.) . -
A follow-up study was conducted asong new studé:}§
at West Los Angeles College (WLAC) to identify student
characteristics, educational goals, and objectives;
and to relate these characteristics to student attrition.
Subjects for the study were 483 first-tise freshaen
enrolled at WLAC in Fall 1977. This initial sample
was surveyed again one year later and classified as
either returning or non-returning students. Findings
indicated that, of new studegts at WLAC, 56% attended
for practical . reasons, 32% because of the ‘educational

. - . [
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1976 and 1978, five of these were implemented, Data’

looked at students' major, reasons for uithdraual,'
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program§ offered, andV623Z reported that: their ~prilary
reason for attendance was personal interest and growth.
0f the original sasple, 71% did not return the following -
fall] 40% of the original .sasple registered but never
cospleted any acadesic units.. Retention was highest
an!:ng' those students statmg personal 1nterest as their
reason for collegé attendance. The non- returnmg students
tznded’ to be “older indifiduals with limsited or specific
ob_)ectives who planned to take ﬁselecte ourses - rather
than 'enter‘ degr&-orlented prograss. Tr‘urvey instru-
sents’ used in the study are appendeq, and partial results.

" are presented in tables.

ERI

Gold Ben"X. Persistence Rates in Day Classes 'Fall,
1878, (Calif.:  Los Angeles City College, 1979. (ED

I

Y

172 8437 MF--$0.91, PC--$3.65 plus. postage; 30 pp.)'

‘o In order, to investigate patterms of persistence
in courses taken by day %tudents at Low Angeles City
College, class yenrollment data were gathered at the

“end of the third week of the Fall 1078 sesmester, at

thé first and second cersud weeks, and on the last

~day of" the. selpster Addi'ti'onally.' the nusber of students

recelvmg Fmal grades other than H‘(uitldraual froms
class) u@s deternned Persistence rates: were calculat:e-d
as a percentage of third week knrollsent. _ The study
revealed "an overall persistence rate of 61.3%, or can-
‘versely,. that 38.7% of the students enrolled in day
classes failed to complete the class with a grade other
‘than . Individuald class dropout rate ranged fros

'

0 to over 80%. The ‘persistenc..rate of 61%8% if signif-~ ’

icantly below the Fall 1971 figure of 69.9%. of 32
depariments, 28 " showed 2 lower persistence rate in
1978 than in 1971..' Highest rates of persistence generally
were experienced in two-year occupational dbject fields,
especially those related to health. The study report
presents 'persistence rates ~-for all courses alpha-
betically, thes™ by combining courses into 90 subject
fields and 32 departments. In addition, fihal persistence
rates re rank ordered by department and comspared
with Fall 1971 data. .

‘Hall, " Toni, and Reed, Jis.  Nonreturning Students Data
Sumsary--1976-77. Tex-SIS' follow-up; Postsécondary

a
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? Student Follow-up Managesent Information Systes. Honofraph

‘I_O. Austin: Texas Education Agency, Departagnt of
Occupational Educati and Technology, 1979, (D 178
123; WF--$0.91, PC--$3.85 plus postage; 50 pp.) ’ 8

A total of 2,782 nonréturning occupational and trdn Fer
students responded to a series of surveys conducted
by 13 lpxas comsunity . colleges during fall 1977 as
part of the Tex-SIS (Student Inforsation Systes) Follow-
.up Systes. Inforsati on college w®ajors, educational
goals, reasons for n&-e-enrollfng,_ satisfaction with
college experience, instructional and student services
ratings, esploysent or educational status, relevancy
of college courses, and credit hours transferred was
collected. 0f respondents, 59% had been occupational/
technical sajors and 24% "had been ~university transfer/

acadesic majors; 2% fully and 56% partially cospleted
their goals. Asong occupational students, the most

- important reasons fon not re-enrolling were conflicting
job hours (18%), “cofpletion of needed courses (15%),
and financial probless (11%). Asong transfer students,
33% transferred to another college, 20% cospleted needed
courses, and 7X cited conflicting job hours as their
réason for not re-enrolling. For all sajors, B3% were
satisfiel or wvery satisfied with their educational
experience. " . -
Highlights of the study are grapﬁically presented in
the report and susmarized data are ‘provided in a magner
to facilitate 4he cosparison of information fros individual
colleges with statewide resydts. Blank forss are provided
and the survey instrusent is included.’

MisSIS--Course Withdrawal Analysis, Eall 1979 (and)
MisSIS Analysis--College Withdrawal, Fall 1979, Insti-
tutional Research Reports No. 79/80-10 (and) 79/80-
11. . Perkinston: Hiss}ssippi Gulf Coast~Junior College,

0. (ED 191 536; MF--$0.91, PC--$2.00 plus postage;
23 pp.) . '

Ks a contributign to the statewide Mississippi Stadent
Tnfarmation , Systea (MisSIS), Mississippi Gulf Coast
Junior College (MGCJC) conducted tho surveys to deteraje:
(1) the reasons students cited for withdrawing fros
courses duriné Fall 1979, and g%) the reasonsstudents
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cited for nthdraumg fros college during that semester.

Sutvey partlcx'pan_ts included 590 students’ who dropped
courses and all 253 students who withdrew fros the
colfege. Major findings indicate a variety of reasons
for course withdrawal: too heavy a course load. (21.4%),
grade probless (20%), conflicting job hours (10.8%),
attendance probless (10.1%), dissatisfaction with the-
instructor 19.2%), dissatisfaction with 7 the ‘course
-content (6.4%), and wisceéllaneous job, transportation,
or personal probless (11.5%).  The agjority of " those
who dropped a course did not feel that consultation
with a counselor fould be beneficial. Major reasons
for college withdrawal included personal problems (15.5%),
change of residence (12.6%), attendance probless (11%),
and conflicting job hours (10.4%).  About half of the
college dropouts were esployed and the majority (83.9%)
expressed satisfaction with their education. While
attending MGCJC, 47.7% of the respondents :to thﬁcollege
withdrawal survey utilized counseling services, and
18.8% received tutorial assistance. The survey reports
present findings for course ui;hdra‘uai by “discipdine
and for college withdrawal by major. T

«

Welch, Marie Whalen. A Study of’ Stadent &ttritionv
‘'and Retention in Postsecondary Occupationh“f,fdu'cation
. Prograss at Two-Year Publit and Independent Degree-
Granting Instjtutions -in" New York “'State, -Albany:
Bureay of' Occupational Education RESearch, :{eu ’Yor'-k
\ State Education Departsent, 1980, (ED 191 537; NF-
-$0.91, PC--$3.65 plus postage, 36 ppl¥) > ——

]
.8 Progress .to date is susmarized for a four-’phase

research project conducted by the NewgYork State Educatlon. ;

Departaent to identify the factou which affect, a student's

decisions to complete, postpone, or discontinue his/her '
occupational  education at a two-year,. postsecondasy .
institution. After introductory” saterial’ which examines
the need for attrition research and then revx;us the
literature concerning "attrition at two-year 1nst1tut10ns,
the report discusses the outcomes of Ph;se I of the

» project, which consisted of ‘an analysis of attmtion
and reterftion data curfently available at the KNew York
Education Departsent. IngludedN in this” sectioms, is
a cogparison of "the total m:% .of cospleters and
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leavers by occupational program- area among students
at various state two-year institutions duting 1978-
79 as_well as a summary of the major reasons students
reported for dropping out. Next, the .report analyzes
findings for Phase II, during which data were collected
from the State University of New York, the City University
of New York, and the Commission on Independent Colleges

and Universities. Areas of investigation included .

tauses of attrition, the wuse of exit interviews, and
retention methods and their success. Finally, the
report examines methodology " to be wused during Phases
ITI ‘and IV in collecting relevant data airectly from
the two-year ~Eolleges and "in surveying the students,

‘Data tables and a bibliography are included. -

ERIC materials are received from colleges, universities,
research institutions, state agencies, and other education-
related organizations and groups located throughout
the country. "The Clearinghouse invites reports dealing
with student’ attrition research as well as reports
on other aspects of community/junior college education.
Please send two copies of each document you would like
to have considered for the ERIC collectfon to our Documents
Coordinator.’

We call ygbr attention to two publications related
to current concefns of two-year college educators.
Simgle: ‘copies are available at no, charge ~from thes
Clearinghouse for ~Jumior Colleges, 96 Powell Library,
University of California, Los Angeles, €alifornia 90024. ‘

Appraising Managerial Peformance. Robert G&. }ahti.

January 1981, . )

Khy  Students Drop Gourses. Jack Friedlander.

January 1981.
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