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CHAPTER 1 - ., e

THE PROGRAM REVIEW

) - .
A. DEFINING A PROGRAM REVIEW

»

A

The Purpose of Pro‘ral Review -

[ .

Program review is a process used to evaluate the
quality of a schaol program and to identify ways in
which the progfu can be improved. Program reviews may
be conducted by Sute’Departlent of Education, county or
~district pg_r’oonnel who, altHough external to the school,
" share lccountability with the perlonnel at the school -

for the quality of the instruction pr_ovidoft for
students. The review process may be used by the gchool
.t.ffo * N - S

The primary pufpoue of prdgr- review, whether an

extemal or internal review, is to improve the school

‘program.
high qual ity

educational program for each student.
Pl’g/l:eview ) - )
<

#

TheSc_gcof

The program review process described in this hand-
book is based on a particular perspective toward the
‘school program. This perspective places the focus on
students and examines the effect the
received by the student actunlly has upon the student,
the effect the support for the Instructional progta- has
upon instruction and the ltudent, and the’ effect the
program improvement process has upon both instructional
lupport%and instruction, The relationship among these
aspects of ‘the school program is shown -in Figure 1.
Notice_ that the student jis at -the center and is the
intcndod ucipient' directly or indirectly, of the
offcqt of the other uﬂectl of the school program vhich
Jre .depicted as concentric rings around the student.’

instruction

-

Instruction

For review pyrposes, instruction”is defined in two,
ways. First, it {8 that instrugtion actually received
by the student in cantrast to the instruction offered by
the school or, in other words, the instruction actually
experienced by, the  student versus inltn(ction launched
toward him or her by the staff, Secondly, ‘fnstrucCion
is broadly applied and includes all the leatning
experiences of students during the school day as well as

- during extracurricular activiti€s under the c.ontrol of

It is a means for developing and bustaining a’

1

o
Suppert

the school.

!

Those
develp
that ditectly support ltudentl,

R ie next ring includes two kinds .of activities:

nt and parent involvement, and those services
such as guidance and

bealth aervicea.

-

s

anned &8s support -to instruction, such as staff .

N
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The Improvement Process

The outermost ring of activities, the improvement
process, -“includes. the council/committees which have
responsibilities for planning the program and all of the
informal as well as formal processes used in developing
the planned program. These include both yearly and
ongoing planning and evaluation Jactivities as well as
activities which: tranelate the planned- program into
action. K

L3

4 The Review Strategy

The review strategy is based on the perspective
toward the school program just described. The review
starts with the student and works out toward instruc-

tion, support, and how the planned program is being.

- translgted 'into action. - This direction--fram' the

student outward--is complementéd by a review of the”

planned prograg wiich looks at how the plan was or” was
not translated into action and at’ the_effect of plan-
ning, translation, evaluatidn, and suppor activities on
instruction. Thus, the review team wiill go back and
forth through the rings or layers of the school program
to determine the effect of one part of. the program on
another and analyzing how the effects might be ‘lmproved
or maintained, pursuing key linkages where activities
,have been particularly effective or - where inprovo?nts
might have perticularly , high peyoffl. The inks
elphuized are: . - ¥
o The link between the instruction received by the
student and what adults do to make this instruc-
tion hep,pen for the student and '

e The links between the planned progras and trans-
lgtlon activities and between the translkation
.activities and ﬂ\e implemented program

”

‘and parents. -

© sustaining t

The strategy used by the reviewers is to develop a
picture of “how things work for the students at- the
school. This picture 1is, developed -primarily from
observation of individual students, analysis of the
student's current work (conpecting the curreat work to
past work), instrucggonal staff and student explanations
of student's @urrent and past activities, and instruc-
tional and management'material useéy by the staff. These
observations are supplemented by discussions with staff
This plcture forns the basis for the
raviewers' judgment of the effect of instruction on the
student. ‘ T e

Affer the reviewers ‘have a picture of° what is
happening ' for the students, they .focus on finding out
what = processes at the school contributed to what 1is
happening. The reviewers seek explanations frow staff
of why they do things . the way. they do, - where the

‘“instructional program -comes from,’ how it 1is supported

and, improved, how plans get translated into action, and
so ‘on. The focus % on effects rather than on prdvcess
for processés' sake. This picture forms the basis® for
the. reviewers' suggestiods regarding oppprtunlttee for
improving the effect of inutruction on students.-
~

As the reviewer completes the review of ‘the pro- .
gram, a report of . findings is Jtepared (see Thapter
I11). The report, which is based on the perspective
toward a dchool program described earlier, provides for
two types of findings: ° (1) the judgnant of quality -of
ghe - effect of each aspect of the. program under review;
and  ¢2) gested . opportunitiel for improving or
effectiveness of the program.

¥4
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"By using these opportunities for imprdving. the reviewer
“identifies- prime improvement arems and indicates how the
improvement procéss at the school can be _activated. to
improve or sustain the quality of the program 1in¢ the
' areas identified. -’ -
, Y

'The Relationship-Between Prdgram Review. h
and' Ongoing Planning add Evaluation

<

The program review process described in this hand- ’
book .is designed to complement, not replace, the exist- -
ing ongoing planning and evaluation processes at a
school. Reviewers should ,fake extensive use of infor-
mation developed within: the s¢hool’s ongoiug planning
and evaluagion procedures. Together, program review and
planning . and evaluation procedures can form a-major part
of the total evaluation'process st a school.

.Reviews conducted by reviewers from outside the
school provide a fresh viewpoint*and independent vali-
dation of internal review findings. The program review
conducted for the State Departmemt of Education," ei;her °

/by a state review teéam or through ‘a consortium of dfs-

* tricts, will be based ‘on this handbook. In contrast td.
the two or three days available for external reviews, a
school, can use all or part of thgse procedures over a
longer period of time. Such use of these procedures by
the people at a school prior to an external review cdn

"do much to improve the validity of, the external revier

Familiar&ty with the review criteria and procedurés

will help staff and paArent communicate effectively with
reviewers; and they w help reviewers obtain the
information they need tg make informed judgments.
]
The findings of program review. whether internal or
external,’. can be of assistance in discussions and
decicion making about deoigning and implementing staff

’

>

r . . -

" -

' development a iviiies, in deiermining where assistance
..- 18 needed, and 1n determining .where changes gre needed’
in the way the- planned program 1s tganslated - into

action. In short, the program review process yields
information that 1is essential to ‘effective program
development--information about what 1s working.well and
why and whdt should be changed and how. Program review
can be a valuable part inthe prqgram improvement .cycle
of planning, translating the planned program - into

action, evaluating the imple-ented program, and

modifying the planned program.

———

" Program Revigw Responsibilities

For the purpose of program review to" be achieved,.
reviewers and school personnel alike must recognize and
accept their rea@onsibilities for ensuring that, the
reviaw process is a Geans for develop¥ng and suatdining
a high quality educational program for -each student at
the school. v . . \

Major Responsibilities of the Reviewers

. L -

The major responsibilities of thf reviewers are:

-

e To'conduct the review thoroughly enough for the
development of a clear and &€curate understanding
of the effectiveness of the school program.

® To use that knowledge to make usable suggestions
for increasing or sustaining the effectivenels
of the program.

In fulfilliug these responsibilities, each reviewer

N must:

e. Prior ‘to entering into the review process, put
aside any preconceptione of Jwhat the program

/ ) ‘f

11
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should be like as well as any .personal , educa-
ti_on'sl,'or danagerial preferences.
‘ - . e . ) . - e -
o .Use the self-teview findings to facilitate
- discusgiors with school staff and, parents,,
These discussions ghould cover the school pro-
. gtam and how well itpls working and provide ¥ -
+ . evlidence sufficient to 'verify, extend, clarify,
enrich, or repudiate those findings.

I\/

o .Be able to reflect back to the schopl--ss ‘a,
mirror--the .,picture he’ox.she has déveloped
_of the effectiveness . oﬁ the. school‘progrsm.
K '
s He able tg link the knowledge of what the pro-’
gram is with what the schodl community’ 1ntepds
.1t Lo be 1in such-a way. that the school
counmity can use the program review experience
as a spni‘ngbosrd for concerted improw)gl.aent
aétivitl -

L3

“ efforts of the school community.

Hsjor Resp%nsibilities of the hhool Co-unity
&

The major’ responsibil ties o£ the staff, parents,
nq‘comunity -enbers in.voived in a pMgram review are:

- Y

e To know the planned program and how well 1t s
“working for the* studenfii. This requires knoy-
ledge of the planned prograll as a whole. :

To lmow \d’:at he or she is doing In relation td
the planned progream. . e

"

o- To be ready to share this knowledge with the -
.teview team and to be able to Hirect reviewers

. to the information they need to fulfill their.
.respongibilities. '

. g ' [} - . |

#~ Recognize and suppoyt the program 'iuprov‘ement‘ '

P

v 3
. A .
LY .

. r S
- .. &
‘ o To be familiar with the program teview process / ¢
- and, criteris described in this handbook. , ’

e Tob be involved as a total staff in lden ify--
~ing program strengths and weaknesses latjon -
to program review “Opportunities for Inproving
and the corresponding criteria. .This requires’
spadling out activities which are wortlng well

as 1l as areas where improveuents are needed.

.- e To be able to describe to the review team how
‘ . the scho 1's self review results fit irto the
ongoing lanning snd evaluation process.

1 persennel is one *
he
th

that 1is. cieat through shsred ,understanding o
revie\ process-’ and how that process interfaqes
implementstion of their planned program.

1 Co-nnity Prepsx:es ¢for a Program-‘Review

In es*s.en%e. the role of

e review team is responsible for 'learning
as much abqu e progrsn as can be learned in a limited
period of time, the school comntunity 18 responsible for
making sure that the.team is given accdrate and  complete
information about the progran. Therefore, a school
community’ prepsrea for - -program’ review--whether internal
or external--through " ongoing planning and evaluation
activities thst enable the members . to know how well
thelir progrsm 's working and why. ’
[ l f
. Sigce exte‘l review teans wil
ndbook, schools to be reviewed ‘should be familiar with -

t procedures and adapt them valuating the
curren‘t effect iveness of thei,r program. . The procedures
can be spplipd by s “ "

‘ .
! . .

e Each teacher judging the ef fect of his or her . .
- . instru_ct

.

-~

be using thi;”‘vk;a?

nal progrsn. using the prfpgrsn'revm

5




. s . \
criteria, and idontifying oppottunitiea fc
1-provclent. ,

- . -

Each classroom teacher trading claslroous]th

. another teacher to observe "how” and "what/.
' students are learning and judging the efféct of

[ instruction on students’

Teachers at each grade level or grade span selecting
a teacher or a fevw tqachers to apply the instruc-
tion and instructional support ériteria in each
classtoom. ’ -

The School Site Council, School Advisory Council,
. Bilingual Advisory Committee selecting members to
. form a review team to review the total program,’
using the ctiteria for judging the effectiveness
of instruction, support, and the inprovenent
proceu. - .

The findings of the self-reviews shoulb not be

focused on the “"rating”, but on how the program {s
affecting satudents. That 1is, what has been ledrned
during the review, However, 1if the ratings are to be

known by the s
can be shared with a review .team and 'used for making
decisions asbout program improvement activities and

-

ff and others at the school so that they.

" . confirmation of? program effe@iveness, what was learned .

about the program through the review process "must be
D) i:o-uni.cntcd to the entiré'&chooj. community.

While the review process described in this "handbook
_covers the total planned program at the school, school
~ gpersognel planning for program improvement may find it
beneficial to review part of their program at a time,

coveri the entire program over a period of months
nther an -trying to review the’ entire. program at one
time.

I-_S

L4
)

B. THE PROCESS OF PROGRAM REVIEW

Preparing for -the Program Review

This section describes how a program review 1is
conducted. While the descriptions and' instructions are
directed primarily toward reviewers who are external to
the schod®, the school should adapt, as appropriate,
parts of this process for use in- self-review of .the
quality of the school progran. )

-~

Reaging the School Plan )

\

The school plan is the firgt contact the reviewer has
with the program at the school. Prior to the school”
visit, the reviewer will read the school plan
thoroughly, _probatgl'y several times, to ensure
understanding of the planned program. .

After ‘reading the plan, ‘the reviewer,aho-\&d know:

0 The special funding reéceived by\'the school and-‘
| related ‘progran requirements .

«

The nature of the student population

t

e The program areas that will be reviewed

o - The goals of the program and expectations for
student and adult performance .(objectives)

o What should bs observable (activitiu)

o Relationship anong needl, 'ctiveq, qnd )
pctiv{tiea

e Processes defined in the school plan (planning a'n&.

-

evaluation activities, monitoring of program imple- "
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lcnt'tlon. artfculation.'lnd/or coordina;ion activities
 designed to bring ‘together the various services-

provided for students) -~ = .
o Invéestfgation strategies which the reviewer will

'use to find or validate those processes which are not

clearly dcfined Py

, The revieﬂ!r sust have a good grasp of the planhed
progr- as represented in the school plan in order to
_understand. the program provided for students at the
"school and how the people at .the school plan to make the
program work. .’

Contacting the School
Apprexiutely four veekl fore, the school visit,
the. reviev team leader will telgfhone the principal to:
o Discuss the self-review process used by the school -in
preparing for the review :

Discuss the review procedures to be used by the
_reviewers, and utablilh the review schedule

~ @

Chrify any queltion- about the progr_ stemming fron
the review of the school plan .
'Ide'ritify “any major changea.in the plan or budget

Ideni:ity areas of the school program to be covered in
the review’ .

3

o Identify the docu-ents that the team will need to
review . - ¢ ' R
' .
. C'larify any c,oncernu or questions that school principal

and staff may have

1-6

*

| N -
e Discuss the nature ofj the school community
o.Identify all spectal services currently dffered at
school site

Discuss how .the random sample of students representa-
tive of the program areas to be reviewed will be
,chosen. The school usually has some form of numbering
system for the attendance register. Agree on a
procedure for the principal to use and agree that
procedure will be verified on the first day of the
review,

Preliiinary Méet’lng;

On the evening prior to the actual review, the
review te€an will meet with a representative team from
the school. The school team's composition 1is the
principal/s decision. The lead reviewer should suggest.
that the principal may like "to invite SSC/SAC/BAC
chairperson and program manager. Other school or
community personnel may be invited ‘at the dilcretion of ”~
the principal.

™

The meeting will be used to:
. ? . -
¢ Introduce team members \

e Discuss the purpose of -the review L p

¢ Review the procedurec, e.g., daily f{nterviews with
students, following the sampled students' programs, -
observations in the classrooms of .program improvement
areas, talking to students, discuasing their work,
talking to aides about their'rgles, talking to
curricﬁlun leaders such as department heads, talking -
to district personnel and other Idultl involved in the
instructional procanl;

.

17
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-

¢ Coordinate t‘hree-tiay schedule
o Learn. about the school/community uetting' frop/the staff

¢

) viev any self—reviev information proviged by sdhool
staff .

o Review contenta of the school p}an and update supplied
by :& schol staff !

e Discuss other areas of concern as the‘y are identified

* Following - the meeting with school persof\nel, the

‘'rgview team will have an organized weeting. The purpose

of this meeting ia to:

e Assign relpomibilitiel for specific program areas
beitg revieved - . ’

e Formulate questions to be anoueted during the review
process¢

. e Outline rcviev.strategies

~

® D’\vo.lop a common unde'r.ltanding of team processes ' .

[
. o Identify possibie problem areas’

[ 4

. 7 . ot \ ; !
o Begin to develop team rapport

e Discuss the school.plan
e Plan strategies for the review

o Define feviewer roles ant.ruponiibiiities
-~ . "

¢

o Designate meeting times during t\e review to “touch
base” and share perceptions ” .

® Review the- schedule . ’ )

® Get ow each other's interests and strengths
v L N i

Conducbinl the Review ? B . o V.

In £ nding out abopt the qual.{ty of the cmoi pro-

gram, three basic review procedurel are used X1) class-
room observation; } (2) interviews—-both forpal and

informal, and (3) the review of records and cuments/
Each of these methods 18 used 1in conjupction,with the
others. For example, while observing in g .classroem the ’
reviewer will learn what currently is happening.

looking at a student's ‘work of a few days ago and -
records of students' progress over & few months, the

"‘reviewer then develops a sense of how appropriate  and

"how typical the observed activities are. Similarily, by
-valking with the teacher and students about the observed

activities, the reviewer cah verify the accuracy and
completeness of his or her oburvationl. Information
gathered through each wethod 1is vertﬁed by infomtion
frou one or both of the other ‘procedures’ .

Observation of Instruction "

takes place. the reviewer gathers basic  information.
about the school program in order to judge the ef fect of
the indtructional program on how and what students are’
learning, the effect of staff development activities on-
those working with the .students, the effect of other
instructional support activities, the =f fect of
activities to translate the plnnned .program into action
and so forth. N

. ! I
.NOTE: Observation of instruction includes ffiformal

interviews with studeats and stdff, based upon what has.
been observed; ai well as the oblervation of activiiiu.

l ’ ’ ‘ [} yd

7
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Througl/ observation of instruction, whenever it




Interviewa, . . o
. { ' P

g . The basic information gained through claiﬁrooqL

g observation is verified, clarified, and expdinded . t hrough

. interviews. Interviews enable the reviewers to learn how

the program came to be the way it is, as well "as to.’

hetter underltanq the program as it 1is and.ni;hg”be.,
«
- . In the three-day review proceds, interviéws are an
extremely important source of information :about the
program and how staff, students, and .parents relate to
the program. ,Grqup interviews with teschers’, aides, stu-
dents, councils/committees,)}diszfict persprnel, support

e

Reviéw of Records and Documentation. . ,
. R . \

Information éﬁthe:éd-thrgugh classroom observations ,
of instruction and Interviews is verified, ¢xpanded, and
clarified through the review-of such records as:

R ‘

e Lists of students to reteive special services; such '’
as LEP, Title I/SCE, ‘and students with exceptional
,needs . .

° Récorda of student progreas,'includiﬁg‘IEPl,-ILP‘, - T
and other individualized learning plans

-

w/ staff, and volunteérs serve several major ‘purposes. They o Stydent test relults,lincluaing California Assessment .
/ enable reviewers to: . / © Program (CAP) data, over-a period of years
° ) . ‘ ] T, N . .
o Verify data obtained from other sources "o Minutes of SSC/SAC/BAC meetings .
. . . ‘ ’ : _ ) ’
‘e Collect data that have not been gathered from dther o Evaluations of staff development and parent
sources o . education activities
- ‘ \; . ) ;
® Resolve conflicts in data collected o Newsletters and other qpununicatlon: to parerits
. * f . - : 4 )
_ @ Give people the opportunity to share past experiences, e Program evaluation information, including self-
: present realities, of future plans which the reviewers review findings ’ ?
might not have uncovered e s '
' . . . ' : Reviewers are_cautioned to regember that only those
e Offer an opportunity for people to ask questions of +records -that promote program implementation and improve-
’ the team ' . - -  ment and those that are njcessary td document compliance
s : : . . with laws and regulations should be maintained by the
I , ® ‘Give the team an opportunity to inform the group of school. Therefore, do not overemphasize the importance .
. areas still needing clarification of records and documents. -
- . o N
2 - T ’
~ SRR ) —~ . P , v
- ! 4 [ ] Iy
\v\‘ 1 - by
4 - ’ v
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" How these thrae review procedures:
instrection, 1nt9rv1¢u', +and

observations of
review of records

described in Thapter II.

The evdnglfthat‘bccur-ddring a prograp/;;view. <,

The everts which aré a standard part of a reView aret
N
d An infor-dl introdyctory wmeeting with the staff (if
posssible) ] .
. . . . s
@ An initial meetidg with the prircipal .

e Obervation of instruction, including observations of
individual students , r

e Individual interviews with steff and students

¥ K

@ Group interviews - for staff by department or subject
arda, as well as with committees, including student
organi:ationn

o Ongoing discussions with th!‘principal abOut the
" progress of the review

° COQplilnce reviev with the princiﬁqg

e Ongoing -eetingl of revievqra during the reviev days
and evenings ‘.-

.0 Preparation of the final report

and’
- Jocuments are used in the evaluatlon of the program 1is:

- st

o Two-stage ‘report:
[ .

- To the prihcipal . . {/
= To the total school community ‘

o Introductory Meeting vith the School Staff

If 'possible, arrnnge-enta should be made for a lhott
informal meeting of the school staff and the reviewers
prior_to the beginning of classes on the first worning
of review. During this meeting tire teviewers will:

*

. Deqéribe the purpose of the review:

.= To judge the quality of the school program, uslng
! the Progran Review Handbook «

- To make recommendatfions regarding prog;a- ) .
inprovenent . ~ . \ 4

To recognize prograam -strengths .

- Mo assess progxéi compliance, using the Guida for

Reveiwing School Program Compliance T
] I P

e Describe the procedures that will Pe’follohed:

v

- Observation in each instructional setting included
in the planned program and special education
prograns

- Interviews with. and following of, individual

ents v ' _ ;

--Grgip Ifiterviews with, teachers, studeats, aides, '
support staff, councils/committees, parent

volunteetw, district office ‘staff . .

. N -



‘mation to help thes get started on the review.

e Location of documents to be studied .

lnipigl'lntewicv with the Principal . . g.'

>/

During this interview the reviewers will seek {nfor-
This
information may include:

e Historical perspective of the school, e.g. changes
-in program and or implementation processes, ‘period of
special funding, changes in student population,\,\

_ changes in teacher staff, and so forth :

° Se‘lf-reviey process a;\d results

o Final schedule fo"r revi_ew

.

s personnel enbloyed-;nane, fundi ng,. role, - and -

responsibility

L3

. Map of school and schedule of classes, labs, and so

forth

o Any special programs not indicated in school plan

@ Any other information the principal “wishes to

communicate to the reviewers
¢

" Individual Student Interviews . .

Each member will interview several individual
students before observation of instruction begins. These
students should be ‘selected randomly from among students
representative of the program areas to be reviewed. The
information obtained from these interviews will help
formulate an image of each student's day, which fan be:
clarified and "validated through- direct” observa;fon in

-

{nstructional settings, .discussions wiht members of the
school staffgand further discussions with the student.

) V4
Observation of Instruction

At least one reviewer visits each instructional
setting that falls within the scope of the review.
Instructional ‘settings 1include classrooas, shops,
resource specialist rooms," libraries, gyns, ' theater-\,
and media centers. As necessary, return visitations. are
‘made to verify informatign and establish .a firm
understanding of .the school program. - ..

®

During each visit to the instructional setting, the

‘(eviewer focuses on what Students are doing, talking to

eir work, and reviewing records

of their progress. The reviewer also talks to the

teacher, and other®adults such 48 aides, who may be

working withs the students, to clarify his or her

understanding of how and what the students are learning.
/ .

-,

students, lookirg at

Group Interviews )

Group interviews are scheduled' for 30 to 45
minutes. Because the teacher interview is a key to
.understanding the total instructional program, staff
development ‘and translating activities, an hour or ‘more
should be allowed for this interview.

JSepar’ate intetviews - should be held for teachers
fnvolved in each of the different insttuctional areas
included in the plan and being reviewed. Fox, example,
all teachers involved 1in- improwing the math ‘program
should mget together with members of the team, all
teachers involved in implementing reading in the content
areas should meet together with members of the team in a
separate meeting, and so forth. , -

xS

)
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interview are: . -

. < . N |
-~ @ Téacher iﬂ’terviem , . L-\
. L .

- All regular classroom teachars involved with the
planned program, as describe_d above

- Special education teachers/»apecialilts

2
.

» ,o A:ldo interview.

- All- inltruotioiul aides (classroom, relou"ce/media

“center, ESL, and so forth) -
s

s
a
.

° Schoof support staff interview: - I

$pec1d education aides

= Other. nonélu-roo- certtfic‘ed pehonnel assigned
full-time to. the school (resource teacher, library/
nedia -pectalist, program coordinator, resource
- 7 specialist, and so forth) - - 'y

. - }bnchurooq cer\tificated personhel auigned
directly to the schoel on a- ~part-time basis
. (plychologilt, nurse, language cpecialilt and the
’ like) )
= Any classified perl&l whose duties might be
considered support rat han instructional
+ (home/school liaison, parent volunteet,
coordinator, health aide)

The people who ahould "be inciudei‘in each group_

. ’ 2 ,
- ‘ e ~
a
‘
.

°

3 »

Y

- -
" » .

. " pistrdct support staff interview. o

- District-level persbnnel who are not paid
through special program funding ‘and who are
responsible for the programs at the school

T (curiiculum guidance) ..

- Dlstrtct-ﬂvel and SESK personnel who are ﬁaid
through special program funding and who are . €
‘directly responsible to the school (program
specialists, evaluators, anve like)

'o” Parent and‘other nonpai('i voluteer aide intervievs:

" NOTE: -SSC/SAC/BAC members should not be includ
this gategory. . .

- Those persons who volunteer their time in
classroons. .

- Those personl who volunteer their time in support
activities (making materials, translating,
‘telephoning, and so forth)

v oak * *

® SSC/SAC/BAC interview: .

= All nembers (principal, teachers, other staff
- members as.well as parents and commungty.
. members) of the councils/committees sWSuld be.
1n lyded. Logistics may determine that, in a
1 with more than one council/couittee only
one of the gro may be interviewed/at a given
time. In this case, be aure hat %each group is 4.
interviewed. ; = ' _:\

-




Ureaot of:

~

Ongoing Discyssion with the Principal

During the review,. several times should be set aside
for informal and/or formal discussions with the school
principal. These meetings serve to keep the principal

~ »

® How the review is proceeding
e Areas in which information 18 incomplete or missing

e Areas in which compliance issues may be arising or in
vhich information is incomplete or missing

e Scheduling difficulties ¢

e Other information which should be communicated during
the interview . )

In addition, the meetings provide an opportunity for
the principal to give feedback to the reviewers about how
the review is being percei by the school community as
well as to provide needed information to the reviewers.

Ongoing Reviewer Meetings '
—

. Throu&%o’ut the review, the reviewers must meet
frequently to ensure consistency in their perceptions of
the program and the process of review, .as well as their
concepts of areas for improvement. The several times
that have been found to be most préductive, for meetings
of reviewers are: .

- ’ ' *
.o Immediately before of after lunch (lunch itself 18 a

" good time to talk informally with staff or- students)
-~ .

° 'Preceding gro
be explored a

- . '
.

interviews--to determine questions to
fssues to be raised '

v
I-12-

. o °, . R - .
e At the end of each day of the ‘review—-to begin to
* determine quality ratings, compliance findings, and
opportunities for improvement for those aspects of
the program needing-no further clarification and to
design strategies for collecting additional infor-
‘mation and/or resolving conflicts in inforwmation

o Preceding the preliminary report to the principal
at which time all compliance findings, quality
ratings, and suggested opportunities for improving
are finalized and the rgfz: determiped for the last
two Teports

A S/

Preliminary Report to the Principal ‘

Prior to the final report to the school, the

reviewers meet with the schbol principal (and anyone
else of his or her choosing) and share their findings of
program quality, - their suggestions for program
improvement, and program, compliance findings that will
be. presented in the final report to ‘the: school
community., If
reviewers end the principal.s have ~been complete
and communications have been Oopen,  this preliminary
report should be largely a confirmation of "the previous
discussions. )

-
~

The Final Report to the School | .

The final report fncludes the review tean"a find-

ings of the quality of the school program, its sugges-
the compliance

tions for program {mprovement, and
findings. It is a report to the eatire school commu-"
nity. For a description fo the final report, see

Chapter III.

\

the ongoing discugsions . between 'the:’

!
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How the Findings of the Program Review are Used by . the

School ‘ . f

. 'y
Since the primary purpose of program review, whether
internal or extbrnal, is to find out how well a program
is working fo the benefit of the students” and otfiers
being served by that program, the findings of progrenm
review should: be "so stated that they can be used .in
planiihg activities that will make the program more
ef fective, that is, planning what activities to' continue
and which to replace or modify. :

LS

4

.decide bow, to incorporate. them into the prograi,

Following the program review the -SSC/SAC/BAC,
along with other staff and parente, should review the °
selected opportunities for improving to determine their
potential effectfveness for the school program and th
It 1is
important for staff and parents- to realize that .the
selected opportunities for improving are no;'undatel;
they are the reviewers' best suggestions forshow the -
school program might be made wmore effective for the
studeMs, the staff, and others of the school. '

A ]




‘ . ‘ | CHAPTER HI , . : .

“sections contains: s
quality, (2) a guide for colletting

I ' Pl

This chapter describes how to conduct a program

review. I 1is organized into three .sections: The
Effect of Instruction on Students;- The Ef fect of Support-
on Instruction; and th_e Effect . of the Improvement
Process an Support and Instruction. Eachf of * these
(1) .they criteria for judging
information, and (3)°
Opportunities for Improving work.sheets, which are used
to prepare suggestions for program“imprivement.

A. USING THE QUALITY CRITERIA

The Criteria for Judging Quality '

‘ )

The qualigy critetia are intended to describe- the
effect of activities on “the client (e.g., the effect on
the students of imtmctionTactivitiu and the effecg
on insgruction of support activiti.’) _Each criterion
is referenced to a seven-point gcale from high
effectiveness to low effectiveness. This scale is
anchored by fthree paragraphs which . describe what a
school program looks -like from ‘the perupectivea of "high,
mniddle, and low ef fectivenes$. The revieuer s job 1is
to decide which description best fits the asgect of the
program being reviewed. The intermediate points on the

. Scale are for use when an aspect of the program is

Judged a bit more or less éffective than these anchor
descriptions. mu scales are designed for use with
‘the review procedures describded in.the handbook and with
the guide for collecting information thay follows each
quality criterion. e

.

-

’ - CONDUCTING THE PROGRAM REVIEW

. .

The quality criteria for each section both describe what
the reviewers are seeking to learn about- a program and
provide a framework for wmaking judgments about the
effectiveness of, each aspect of the program and how that
effectiveness might be enhanced or sustained. In using these

~ criteria, reviewers must’ observe the effects of instruction
on students and decide which descriptive paragraphs in "How
Students Are Lurning » best describes what has -boen
observed. They must also gain sufficient understanding of

~ what the instructional program is, how it came to be the way
it is, and how staff and others are carrying out the program,
to  determine . what could be done to make the program more
eff,sctive for the studénts.

The Guide for Collecting Information

.
]

."The guide for collecting information about each:criter-
identifies areas of investigation, primary eources of
‘information, and verifying sources of information. The
phrases in the “Area of Inveltigation column are directly
related to the . _descrip paragnph) of the quality
criteria. They represent the major topics or themes under-
lying the three descripti paraqraphl of each criterion. The
second colu-n. "Primary urces of ,Information” identifies
information to ‘be purs either by ‘bblervation or by group
-interview. ird column, “Verifying Sources of
Infdrmation” identifieg substantiating facets that are to be -
pursued by observation§p interview, and document. review.

4o

o’
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In using this guide to find out "what ‘18" in the

program under review and why it 1s’ that way, reviewers
lh.uxd note the folloving inotructions. -

k3

P

Choose which questions to pursue when and bow. In
so doing, allow the 'actual structure of the. .
classroom——the activities in which students are
engaged at the moment--to guide the choice. ":ollow

the clues as they present themselves; do not try to
pursue all questions to the same depth in all
classrooms for all students and/or teaching

staff. .

Opportunities for Improving

. Innediately Yolldudng the guide for collacting

information i8 a work sheet with opportunities for inproving;
' gtatements.

These statements describe what the adults who
provide services are doing or might do to achieve beneficial
impact or effect on the client., The intent of the qualtty
criteria ratings ie to give the school a status report on the
effectiveness. of the current program. _The intent of the
opportunities for improving-is to aid the school in moving
from the current status toward improvement by suggesting
areas on which the school might next focus in its ongoing

- planning progress.

The ultimate purpose of the review is to judge the ~
effectivenegs of "what is” as it telaten to

benefits for students. Do not use the questions as
checklists or as lists of events whose existence

nust be verified.

ch as possible, pursue answers to several
questions simultaneously..:Tje interrelationships
among the answers are often more important than
verification that isolated events are occurring.
This {s especially true in linking instruction to
gupport ‘and 1in linking both instruction and ’
support to the improvement process.’
Firnt, form a clear picture of what the prograna is,
thén judge 1ts effectiveness. Do ndbt make
judgments about the effects of instruction on
students, the effects of support on 1nltruction, or
the effects of the improvement process until g
your -picture of what is happening is c0lp1etl'
Premature judgments about effectiveness can V
seriously distort both your further investigation
and your conclusions. P i?

In selecttgg oﬁportunitieu for inproving, reviewers
draw -upon their understanding of the school program to
identify activitiel that: . .

- Would fdcus on the key or underlying cause for the' effcct
é6n the client. ! .

- Would have the greatest impact on.the program, leading .

to improved effectiveness in many areas. "
\ . »

- Would be the best next step to take in an area
‘improvement--that 1is, where staff interest and
motivation in high, where there can be high yield for
efforts expended and which 18 small enough in scope 'to
ensure success. ° ¢

“ripe” for

v

The selected- opportunities then are expressed so as to
recognize and encourage utilization of the .school's/improve-
ment processes of planning, translating and evalugtion.

-
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. B. MAKING JUDGMENTS ABOUT PROGRAM QUALITY Generally, as the judgment goes from the middle to the .
- e high end of the scale for any particular criterion, the
Judging program quality ' . burden Qf responsibility shifts toward th€” school staff. As

' the judgment goes from the middle. to® the low end, the byrden
Over the coyrse of the two or three days of :the ahi’s to, the reviewers. In making judgwents, the reviewer

review, thewreviebers will pulling together the should use the'following guidelines to ensure that the burden

evidence they have collectef into a picture of the of responsibility is placed correctly and corsistently.

gchool program. In making a quality judgment, the «
réviewers compare this evidential picture with the three e When evidence begins to indicate that an aspect of the
delcriptive paragraphs which anchor each quality . school program fits the higher end of the scale, the .
" criterion.. The reveiwers determine the quality rating. school staff has a responsibility to provide
by deciding which criterion description best fits their °  information,.to direct the reviewers' attention to .
picture of “the lchool prograa. examples, and to explain how the program works for all
. the clientg. The staff muit also explain how the

"In making judgments about the quality_ of each program reaches all of the intended students, rather
aspect of the school program, reviewers must adhere to than just some. The reviewers have the responsibility
the following instructions. . ' for requesting and listening to these explanations,

pursuing their investigations through observations,

Ruponiibiliti for evidénce and explanation 1nterv1evs. and record search, until they have enough °
] . ¥

. . . . \& ” evidence to judge what 1s going on in imtruction and to .
Because the accessibility quality of evidence - . rate it accordingly. '
at a school will vary considerably, the issue of who is .
responsible .for providing evidence and explanation {is e When evidence begins to indicate™that an aspect of the - .
crucial. The feviewers and the school must understand school program fits the lower end df the scale the
. their respective responsibilities 1in establishing . burden of responsibility shifts to the reviewers to
"proof.” As used "here, "proof” does not mean scientific ident{fy the limitations of the program for the review
or legal proof, but rather -"reasonable conclusion” criteria under consideration. That is, the reviewers
based qn the best available evidénce., . 7 _ must understand what is happening and’ be able to explain
/ ‘. . ' . T the evidenfe they have found of lack of effectiveness,
" ‘ . ’ . Y |
]
Vi o
. ' T N ! ‘~ ~ )
- : \9 ' \ "
- | . | ‘ ‘
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NOTE: Lack of evidence of effectiveness is quite .
different from evidence of lack of effectiveness.
Failure to find evidence is a failure of the
review process for which. both the reviewers and

the school share responsibility.

¥hat to do when a program quality seems to fit a
aixture-of descriptions - ) ‘ '
The quality criteria for instruction are written in
terms of an individual student. In any school being
reviewed, there will probably be somé students whose
instruction fits oue description and other students
whose instruction fits a different description” To
determine how to judge- the quality and effectiveness of
an aspect of the instructional program whichglh best
described with a mixture of the criteria descriptions,
use the following rules: ' .

e Virtually all students should be receiving 1|p'truc-
~tion of high (or low) quality to judge as aspect
of the instructional program as high (or low).

o If the majority of students are receiving high (or
low) quality instruction, the rating would be
between middle and high (or low). -

o Use thc'liddh rating for A;l even mixture of high
and low

‘Be especially alert to how the progrem is meeting the
‘needs of the educationally disadvantaged, limited-
English-proficient (LEP), gifted and talented students,
and students with exceptional needs. " e

II-4

. judgments, and to p,

-of each at the schaol being reviewed.

A

For any judgments of quality, the -reviewer's primaty
responsibility is to make the best possible judgment. Making
judgments of quality is not just a- technical procedure, so”
reviewers should not expect to give a technic explanation
of how judgments were derived. The techniques described in
this handbook are designed to imprdve the ability of trained
reducators to gather complete information upon which to make
de better feedback to the school, and
of program review necessary in applying
istent. Nonetheleps, these techniques
fewer's owh ability.to make value judg- °

to make the judgumen
the criteria, wor
cannot repla
ments.

AN

Difficulties in Judging Quality

No wmatter how well-designed the procedure or ho¥
well-prepared the reviewer, there will always be difficulties
in making judgments of quality. The difficulties have lead
to different consequences fo; each school. ‘Reviewers should
be aware of these difficulties and the potential consequences

v -
-

Ov\erge‘henli zing

Necessarily, the review is limited to a "slice of time"
sanple of situations, time intervals, curriculum content,
gtudents, and- s0 on. Merely assuming that this limited
sample is typical -is a mistake of overgeneralization. To
avoid overgeneralization, support the initial generaliza-
tions from observed samples by relating what students are
doing to the work they are producing. Then relate this
current work to samples of past work from the last several

weeks . Discuss past, and current work with the student
A ' ‘ J " .
¢ . o ¢ 39
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* students.

.

\

tion and support for geperalizing,
Discuss -the oboerv activities and 'students' work with
the teacher, "and lask fot"explanationa of how the
activities fit in with the overall program for the year.
The teacher's elpldpation 1is an 1important- step in
genetalizing. Finally, try to relate: observations in
the various classrooms to schoolwide. programs and plans

‘aho further clariéi

for programs. Discuss this relationship  with the
teacher, with people actiye in planning, and with school
‘.leaders, eopecially the 1\, principal.- By ficting °

observation and explanation tdgether in this way, it is
possible to construct ‘a historical picture of the school
program and tie 1t to the observed experiences of
It is ‘this picture and the tie' to students
which prgvide the framework for generalizing from
specific observed data. /ﬂ

Too inorguio{iotic . - ‘

2

¢

” - - et »

While initial iprdssions_are-a valuable gujde. for
pursuing a line of, iavestigatior, they .s8hould be
validated or rejectd .by careful examination of
appropropriate evidence. This evidence should 1include
teachers' explanations, students' work, or clasZPoom

. observation. Initial 1impressions can be sed (pon
situations which are not typical of the schopll Do not
let these impressions color the review without -

them. ’ . - ; » '_~

[ - t \/ ’ [

Too 'anol c o .

The reviewer should not just sgt upon the. achool as,
= an .aetive ip.fomtion gatherer, ferreting and figuting

- the ) e time,- This can lead to simply collecting data,
fot’ sake of dat& rather than- looking f the
qual, e efiect on- the progranm. Reviewers m
Blve the school an opportunity to disclose itself in its
own‘”way. ' Reviewers should,

"qui
that

therefore,
allowing the atmosphere and
hool to  present itself..

spend some time
po of life’ at

’
‘-

L4 e . e
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" Personal bias for gqr against opecific 'utetiall or prog"uu

Use the criteria and- procedureo in this manual.

N Reviewers should keep in mind that “what would not work for
me and mine might work for them and theirs,” Reviewers myst

- be certain to ‘Qbserve how a program works for thé school,
<rather than judging how f{t would or did work for them. The -
‘beraondl -blas “error can go either way. - Just because a_
program was best for a reviewer at his or her school dves not

mean that 1t ghould be judged as ef fect ive . in another
school. . "
" False positive . .

-~

This costly mistake occurs when a school staff is
a poor or mediocre job,-and the reviewer tells them the
doing a very good job. When this mistake 1is nde, the
incentives for improvement are undermined and the arguments
for maintaining the status quo are reinforced by the review,
- (

False negat ive J

not
are

Although this miatake can be moat upsetting, 1it' is
always. as bad the false poaitive. Schools which
jud ed more effective thag the effect® described in the
e criterion Paragraph are often’upset that they did not -
the top rating (just as ‘"A" students complain the most
. "B+" grades)., In -many cases, these schools are strong
and con,fident enough in their self-review o brush off the
effect of - a false negative. ‘In, some cases, however-— *
especlally in schools which have uoe progress from a lower
rdting to or aboire--a falae négatIve. -rating can be /
dettdralizing. . -~

- e . - .
: ‘ AR
o . Any type of grading syate- has aspects which reoe-ble a
© game, A costly mistdke is the collapse of the review
procesg-which 1ig intended to have a ‘real and positive effect

‘on the educdtion of.students--into a_game. While concern for
"fairness” 1is very 'important, it is less {mportant than -

41

Reinforcing facades .-



w

~tional needs.

' - «

C

concern for~the,;eal job of educating studéents. Over-
attention to the technology and procedures of . program

A3
K

reviews may subvert the irtended effects on education,

and create a "fair” but expensive and wasteful game.
Some school and district personnel complain that trying

- to do* well on program review forces them to waste time’

building - facades instead of
Reviewers 8hould not reinforce

schools which want to do well.
concentrate on ' students’'
paraphernalia of instruction.

teaching the students.
facade building in

Reviewers should
learning rather than

L

o

\ ' ) ‘
C. THE EFFECT OF INSTRUCTION ON STUDENTS

o

.

This section contains seven quality criteria, each
of which 18 used to judge the effectiveneds of an aspect
Jf the student's instructional program: Each criterion
1s accopanied by a guide for collecting -information
relatives to that criterion and a _.set of ‘opportunities

- for improving that area of instruction.

The first three criteria aré used to Jjudge the

e The Effect of Excess Cost Services on Educationally

-~ Disadvantaged Students . .
V4

e The Effect of the Bilingual Services on Limited- L

English-Proficient Students /

o The Effect of Special Education Services on StﬂESZtl

with Exceptional Needs . \

The final criterign 18 used in schools receiving School

Improvement funding to judge the effect of the total program -

on che student. It includes all areas of the curriculum and
. all services received by the student over time, and applies

to each student participating in the planned program. The-

criterion is: : ‘ '

e The Effect of the Student's Total Program on the
Student - o

This part of the review focuses om the individual

student. Each area of instruction must be viewed from the
perspective of its impact on the, learning of each studeat,
including LEP, educationally disadvantaged students, students
with exceptional needs, and gifted and talented students.

effectiveness of the instruction received by all
students participating in the planned program including
limited-English-prof icient, educationally disadvantaged,
gifted and talented students, and students with excep-
The-criterta. are: —

e How Students Are Learning .

e What Students Are Learning . .

o The Environment in Which Igggﬁing Takes Place

The next three criteria are used to Jjudge the
effectiveness of the special services prdvided students
with special needs. These criteria are: '

-
’

% ! .

42 .

How To Leok For The Effects Of Instruction On.Students Ca

.Each participating classroom, resource specialist room,
rooms or areas where other -special. education services are
provided, library and/or media center- a resource centér
and/or learning -laboratory amust be ited. It. 1is
recommended-that 20 minutes ‘be devoted to the initial visit
to each classroom. Not all of the areas of investigatidn
identified in the guide for collecting Information need to be
explored in every classroom, but each should be verified fn

" geveral classrooms. Classroom visits should be structured to

make the most of the time available. - ‘
‘ 43 -
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. ﬁ;en entering the clasgsroom, spend a few minutes
developing and understqnding of what is happening within
the clusroo-

-

o Llook at the physical environment
) Obserie the students and what they are doing

e Observe how students are grouped .and how individual
assictance s Hfovid T

S

e Observe the teacher, aide and #ther personnel .
(parents, tutors, sypport staff) ‘as they work with
the students . -

o Listen to the questions asked by students and the
responses they receive . -

Regember at this point that, as a reviewer, you are
putting together an initial picture rather than making
Judgments; “each impression will need to be verified

BA§IC CLUES FOR UNDERSTANDING INSTRUCTION b

e What are the students doing?
’ .
- Receiving instruction
- Applying skills
- Discussing concepts
- Acquiring information
© - Waiting .
- Playfrig. .
- Practicing newly acquired skills
- Teaching each other
- Synthesizing and evaluating information
- Watching . -
- Attending to an unrelated task
- Causing a disturbance .

=

e How much time is actually spent on agsigned activities?

e How much time 18 the student receiving attention from the

teacher? ,

through further observation and informal-interview as

well as through other sources; and that first impress- -

ion: may be influenced by personal bias.

) Uciqg clues gathered while putting together the
initial picture, select & few students for in-depth
study, including one or more with special needs, such as
educationally disadvantaged, gifted and talented, LEP
students, and students with exceptional needs.

-

»

S

»

¢ Ts the teacher's attention for instruction, providing )
“personal reinforcement, or other purposes?” a’

o Are other adults (aides, volunteers, special,educatibn
teachers) present to provide.special assistance? 1If so,
how do they spend their time?

o Are students with expectioﬁal needs included in appro-
griate ways?

‘e What. are th! activities of Title 1/SCE students?

o Is the content for- each student challenging, but not
defeating? : .

i
»

° 'Is there support for LEP students through materials,
aides,.etc? 1Is this support appropriate to the students
receiving it and the {nstructional setting?

e Do students complete one aedignnen before they begin a
new assignment? 1If they finish early, do they use extra
time productively? . . . o

; ’ .

- o .45
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THE EFFECT OF INSTRUCTION ON STUDENTS:

HOW STUDBNTS ARE LEARNING

L4 ]

This criterion ‘focuses on the extent to which the

instruction received by each student is responsive to his
“or her needs, strengths, interests and ways of learning,
thus edabling him or her to ‘be successful as a learner.

How students learn involves instructional issues such
as: (1) responsiveness to 1individual student needs,
strengths, and interests, and ways of learning; (2) the
activities 1in which students are engaged (including
materials, instructional methods, and grouping); (3) use of
time for activities (4) extension of learning; and (5)
opportunitiu to apply skills‘and knowledge learned in one
area of the curriculum to other areas. ’

NOTE: The term “ways of learning” includes the setting in
vhich a student learns best, such as more or less
structured, independently or in a group, as well
ss _his or her preferred methods of receiving and

ocessing infqormation--visual, suditory and/or
kinesthetic. Y ,

In determining how students learn, focus directly on what

the individual students are doing rather that on how the

1

11-8

-

adults are teaching. Determining what adults do to

make learning happen 1is used to fest and verify

what you find the ‘students doing.- Thus, the
igvestigations begin with what the students are

_doing.

Note that a key mdicator of student learning
is the extent to which his or her
matches his or her needs, interests, strengths, and
ways of learning. The clues that you have gathered
through initial classroom observation will give you
some indication of how responsive the instructional
program is to studept needs. - Follow those clues to
determine how resppnsive instruction is to the
individual stude in your sample. Then seek
additional information that will enable you to
generalize from your sample students to the
classroom as a whole. ' '

‘Appl:y the "criterion How Students Are
Learning to each, area of the  curriculum under
Peview.

instruction




e ) .

-

'

This criterion focuses on the extent to which.the {rstruct ion received
needs, strengths, inter-
or her to be successful

by eech.student is responsive to his or her
ests, and weys of learring, thus enthling

_‘as a learrier,

The studernt is restless and nat interested
in the learning activity -in which he or she is,
engeged. He or she is not sttending to the
tegk ond is frustrated by the learning
sctivity. The student is confused ot what
to do br how to do. it end does not know the
purpose of the ectivity. Instruckional |
sctivitiss for the student are fr
save s those for his or her cl
without recognition of hfs or her ’
strengths, iiterests, and ways of learning.
qurtmitiu to practice skills snd concepts
are limited; mery skills snd concepts ere not
being mastered or extended; end continuity of.
learning  experiences is  lost  through
{nterruptions. Opportunities to wply skills
snd concepts in other curriculum aress are
limited; each curriculum ares is treated as
sepatste from others. The personal and social
nesds of the studert are seldom considered by
staffivhen planing his or her learning
sctivities or assigning him or her to groups.

E/S

THE EFFECT OF INS

' ,

CRITERIA FOR JUDGING QUALITY

In applyi
implement
writing the
students perticipati

¢ -

P

L}

The student \s irterested in the activity in
which he or she is engaged snd generally is
stiertive to the task; there is littls
interruption due to confusion about what to do
ard how. to do it. The feterials the student
uses and the sctivities in which he or she is
engaged generally match his or her nepds ard
strengths; materials snd methods of
frstruction sometimes take into scout the

ways in which the student learns and his or .

her educat ional interests. Studert work
indicates that he or she experiences success

in learning the necessary skills and concepts -

of the cutriculum and has some opportunity "to
extend, bring together, and mpply the skills
or concepts. There is an indication that the
personal and social néeds- of the student are
considered by staff when planning for his or
her learning activities and when placing him
or her within groups.

TRUCTION ON STUDENTS: HOW STUCENTS ARE LEARNING

this criterion consider:

this year; use @ separate page
the name of the curriculsr area In
. in the planned program, including
receiving special services (gifted.and talented, LEP, Title 1/SCE, snd
students with qygeptipnal needs). i T

" materials that the' studert - uses and the

. development of the student as well as his or

(1) The planned progrem being
for each curricular sres,
O Loy, st

The studert is actively engsged in hunfm
sctivities; he or she fis attentive to the -
task, and his or her intarest and motivatlon
for learning 1‘}’\2@". The learning activites
are not only wll.lcngirq for the student, but
afs0 are sictessful learning experiences. The

wtivities in
his or her, particular interests and weys of
learming é well as his or her needs ed
strengths. Student work indicates thet the -
student hes sufficient apportunities to
practice, extend, bring together, ard wply

the identified skills and concepts of the
curriculum; he or she knows the purposs of the
«activity end expects to schieve that purpose,

The settings in shich the studert works and

the ~working relationship with other sto)?ntg

_shd sdults encoursge the personal and social

her acquisition, extension, and spplicstion of
skills and concepts of the curriculum. T

- 49
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* GUIDE FOR COLLECTING INFORMATION ABOUT HOW STYDENTS ARE LEARNING

1

Area of Investigation

Activities in which the
) student is engaged

- their different ways of learning?

¢
)

-

§

Primary source of information:
classroom observation

Aré t
using

students working on the same skills,
ifferent activities 1in recognition of

-

lfow are teaching wmethods varied according to
vhat 1is to be learned and the . needs and
strengths of each student?

Are students at all performance levels ifx:golved
in challenging and productive activities?

To what extent: {s instruction leading to
accomplishment of objectives (in IEPs, ILPs, and
other individualized programs)?

/

Are students at some levels limited to passive
teaching, such as répetitive desk aetivities?

‘>

Verifying sources of information: -

interviews/documents

éxplore with both teachers and

aides: The role of the classroom
aide; how the aide assists the
student; who determines Wwhat the

aide does with gfiom and how; who
determines what student does;
services for Title I/SCE,  LEP,
gifted and talented, students ‘with
exceptional  needs and gifted
students and , talented; who
determines what the needs will be
and how they will ‘be carried out?

Explore with support staff: How

support staff are involved in
determining what students do; what
they do directly with students, how

-

>~

‘or her primary language?

 Title*I/SCE student involved?

TQ what“extent is direct instruction a part of
the ptudent's daily instruction? -

Does the student understand what he or she 1is
expected to do, how to do it, and why?

Can the student rela'te what he or she 1is d.
to what he or she has done or will do?

Has the LEP student understood directions for
\ghe activity and what he or she is to do?

boel the LEP student receive instruction in his
Is that language used
in a way which supports learning in the various
subject areas?

ties .is the

In what kinds of compensatory act
they appear to

meet his or her needs?

II-10

they accommodate different learfing

styles, needs, and’ strengths of
- stydents
Explore\with classroom volunteers:

Docunents:

How .classroom volunteers assist the
student in learning

List of Title I/SCE,

LEP students; teacher aide lesson

plans, IEPs, ILPs, student records
v

}\




L]

_ Areg of Investigation Primary source of information: Verifying sources of information:
¢lassroom observation interviews/documents
’ - »
Materials the student 1s How students are grouped? How flexible 1is the '
. is using grouping? . ] - -

Are the materials used in the Labs and Resource
Genters adapted to student needs?

' Do the materials” fit into the purpose of the

,activity?
_ 1s the student using the materials to accomplish
¢ . an intended objective? .
, Do the na‘eri ls match the studedt 8 needs, .
_ strengths, int€rests, and ways of learning? ' »
‘ — - . .
Is a variety of materials used in teaching the’ '
same skill?
o
B Are appropriate materials, media, and equipment - . .
et - SCE, . o
}" and individuals with exceptional needs to meet L '
, stated objectives? . .
- o ’ , e .
. Student success as Does tHe student know who will look at his or P .
a learner her work and when? : {’/\\ T
Does he or she know what happens 1if the work is
5 not done correctly? : B
Does the way in which the student receives ‘ - -
feedback reinforce-learnfhg? . . , ’
How timely ‘is the correction of student work? , )
_Does - the student's work indicate = general
. .o success,’ repeated failure, or repetition of . i .
52 skills already mastered? ‘ : ‘53
‘ — o Does reteaching take place when a student's work
. ' indicates .the need? Who does 1t? ‘ '
‘Will the atug;2P’1:arn the prescribed skill of . ‘ '
. concept by the al}igned activities and ' - ' -1} -
. using the aaaigned materi . ‘ . R

~




kS

8 . f' . - . <n' i 4 ' 1 . ". S
¢+ Area of nvestigation ) Pri-irj source of information: Verifjin'g ‘lources of 1nfomtion;.

NI R g clussroom tib'serv’ation’q. e . interviews/documents *
. """ " .Pefsonal and soci needs ' Is there evidence that the staff recognizes thé . D&&megtc: Assessment infoimation
} B . of the sgydent " personal/social needs of the students? including self-concept inventories;
. . . - ’ . ' N . ‘ psychologist, nurse records; IEPs; :
, Tole s o Do the students work -well together? .< absentee’tecords. L - N
I .. L ‘ )
’ ’ " - Is there evidence that students are learning to . .. )
o become socially responsible? . § * ;
1 L . . R . - . . L, . - C
c .. DR ) How do the working. ® relationships between s : ' ["
s teacher/aide appear? = Teacher support* staff; o - - - .
’ - ' . alde/volunteer; adult/student; student/student, g K
) / and so forth? o €, - - -~ .
S , S L. . . . .
Student opportunity to - How does the. student apply whi® has been learned SExplore with students: - What .
apply and extend in  -other ' areas of the curricylum? textbooks sre—wmaterials students
¢ ' , ' ’ use and how often, what other areas

O .« . _
Are thete a variety of approaches for a student of the curriculum they experience °’

“9, H .
\‘Vﬁ o to use in applying learned basic skills? . ﬁ . s
’ 4

» re with _ teachers:’ MHow
T Dges each student, including LEP, educationally erent basic ‘skill  levels -are
&5 d:l.ut,ivant"i’ged, gifted and talented, and students accounted for in other areas of the
.'with{‘e:c'iptional needs, extend and apply skillh . curriculum; what techniques a
. appropriate to his or her level? Are \ used "to encourage students to app;s\
j hd ’ '“  extenglon or application activities for Treme basic skil" . Lo
* - e Ainstruction?" , - - : e )
. ' _ 2- Documentation?'feacher lesson plan .
- . oo ‘ - ) G ° . book, lza;nilt:g ce:ter;, gietiggnﬂ T
' e ) , . ) ‘ -’—\ range of books and materigs, . 17
& . % : e “ - . , T -
. P s s /9 \

d I - -
v N - . A t.‘/ -
- * =
N ] ; »
v b * -
. . .

- M 2 . .
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ndicate actions which may have been or
need to be taken to Improve the effectiveness of your program. The
specific opportunities selected the reviewers .reflect fhelr
understanding of your program angd their best suggestions for what your
next steps might L to your mrogram more ef fective for students,

The statements listed beloy 1

«
*

* a.-Ensure that those who work with students know each student's needs,

strengths, and interests. g

Determine what efh
of the academic are
vidualized . learn
enough to be curre

Assess each student's social and’ personal development, including
avareness, knowledge, and uiderstanding of different ethnic groups.

b.
/ @s addressed in the ‘schodl plan, and ali indi-
plans. Reexamine such ,assessment freguently

with the student's growth. .

C.

rn, his or her int

studert already lnows and has yet to
learns best. "«

- and strengths, and the way in which he o
od Iegroup studen\és

eres;s

OPPORTUNITIES FOR IMPROVING HOW STUDENTS ARE LEARNING !

student has learned and has yet td legrn in each

Plart each student's daily work based on assessment of what the

-

The SSC/SAC/BAC along with other staff
tions, determine their potential
L iy

staff and ahgrs at the school.
and parents should review these sugges
ef fect iveness for program ipprovement, and then decide how
planning, translating and - evaluation procedures * will
‘incorporate them into your program. -

7’

Selected Opportunities for Improving

P

e. Grow in accordance with their needs,
strengths, interests, ways of learning, and what 1s to be learned S
. (consider individual learning, small group, large group,” whole - )
Frowp)- ’ ‘ oA : i
f. Use a varlety' of tesching methods to .meet each student 's heeds,
- strengths, Interests, and ways of learning. ’ . . ‘
{ ' b . :
g. Use meterials and activities which allow students to build on their A
strengths and interests. ' .
o , ' . . . ot -
h. Set appropriate standards snd expectations for all students,. an r. .
make those clear to the students. : . ° e
4. Manage instruction ‘in s which minimize disruptions and allow - )
‘students sufficiert time stquire, extend, and epply the skills . .
] and concepts of the curriculum, ' : ) : R ‘ . "
" §. Providetimely feedback to students sbout their work.' - .
k. Provide opportunities for students to practice wly_sklus and o , - , .
. concepts being Aearned ‘ o , - _ “ “+
1. Coordinate and use ali avallsble resources ‘o that ‘materials, . ' :
talents of Purents ond 1ty memtlers, end special skills of the * - 5
school staff support e student 's cort 1nuous progress. . . -
E/S . L .. .
v . ¢ \ )
’ . ‘. 5 [y
- , 11-13 | A . ,
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* Guide for Collecting Information To Determine Opportunity ForeImproving How Students Are Learning

-

! .

After observing the studénta at work and talking to the

‘them .about that work, continue your finvestigation to

Uge

information
investigation to identify opportunities for improving.-

gained in this bart of yohr

determine what has created the effects you have ° the effects of how studenfs are learning. As you
observed. Look at how the students are assessed by the proceed through the review, .use this same
teacher to determine what they have learned, what they is, 1identifying the

',need to learn, and how they learn best.. Look at how effect of what {s
assessment 'information is used to determine what the
students should do and how they should do it. Look at

how students and adults are spending their time.

3

Primary Source of Informatien: o

Area of Investigation
Classroom observation

bondl
-

Is information collected about the academic
progress of the gtudents in all subject areas?-
(as appropriate for students with exceptional-
needs)? )

Student assessment

‘e

. - Is information collected about the student's
personal and social development?

» Is information collected by teaétng and obgerv-
- *  1ing; by analyzing, students' work; by. conferring
: ) with parents, students, and/or other teachers?

* If assessment is made by other than the class-

., room teacher, how daes the assessment informa-
) «tion become part of the te:yher'a working know-
! . ledge of the students? . )

E _J

o/ | E;E; - ‘ . | .

process—finding oyt 33:
, a

then 1investigating why. the

effect is as it 1s—in order to suggest opportunities
for improving or sustaining the effectiveness of each
aspect of the program. ) :

”

» Verifying Sources of Information:
interviews/documents

Explore with teachers and support

staff: ' How the methods of. assess~
ing “students were designed or
selected; how the information 1is

used; how often reassessmént octurs
and why; how consistently the
iiformation is used (from class and
grade t grade); how’ helpful
assessment irformation ts in guid-
ing the dlearning of students; how
the information 18 articulated

(from grade to grade and classroom °

to ‘resource or media center).

Explore with aides: How aides are
involved 1in assessing students’
needs, strengths, and ways of
learning; 'their responsibility for
maintaining any records; how they
communicate what they leara about
students to the teacher.:

09




Area of Investi;ation'

;&

»

How the classroom is

organizéd 9pd managed -

80

Does the

. student

Primary source of information:
Classroom observation

Do teachers, aiges, other teaching personnel,
and students conduct ongoing assessment? How
timely are the assessments?

B

How is ongoing assessment information being used
to decide the activities in which the student
should be involved and the materials he or she
should be using?

Do students participate in their own Yssessment?

How 18 assessment information transmitted
between claksroom teachers and specialist
'teachers? '

Is only pertinent information shared, thereby
respecting confidentially -or personally identi-
fiable information whenever pessible?

S

* If there is an indication that a student may

need special education, does the regular teacher

know the referral procedure?’

regular teacher participate in the

special education assessment of individuals with

exceptional needs? /

How does the teacher decide with whom the

will work 6 (teacher, aide,

How are decisions made about who works
LEP, talented

students with

peer)?
with educationally disadvaﬂtfqu .
and - gifte& gtudents’, and

exceptional needs.

volunteer,

-

Verifying sources of information,
~ jnterviews/documents

AN

Test scdres; classi-

Documents:

fied/individual student progiess
records; personalized teacher
record keeping system; . report
cards; 'survey data; any other
asseasment information;  support

spaff records of student progress
and articulation or communication
with classroom teacher; individual
assessment plan. - ' :

61
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) ~ Area of Investigation Primary source of information: : Verifying Sources of Information
’ ) classroom observation interviews/documsents
How groups arg established Are decisions based on tasks and concepts ér Explore with . teachers: How
skilfs to be ‘taught? On personal, social, aca~ students are grouped; how flexible
" demic needs and, st&rengths and language abilities the grouping is; hapy he or she
, « of' the students?  On the capabili of the determines the actdvities each
¢ adult(s) who will work with the students’ student or group of students should
- : ' be engaged in; how he or she works
Do- practices allow .for movement in and out of with the student or groups of ;]
3 groups as indicated ‘by individual needs? students; hoWw he or she works with
} _ : the aide; how what the studentf t .
K How are students with exceptional needs, LEP, doing now *fits ‘into a larger
i : ) -, Title 1/SCE, gifted students, and so forth, timeframe: the  last few weeks or
- ’ grouped for instruction? the plan for, the year.
/ ) ) ‘ : .
- How 18 current assessment information used in

determining their grouping? o ‘ :

Do students have the opportunity to work with a
variety of other students in both social and -
‘academic settings? )
. _ . ) »
. How the classroom schedule  Are_ decisions about the classrom achedule based
is determined- on the task, skill, or concept to be taught? On
- ‘ persohal, social academic ifdeds and strengths
and language abildties of the students? :

Does the schedule provide adequate time for les-

songs (complete 1introduction and sufficient <y
exploration/practice 1in order to maximize
rétention)? -

]

Does the gchedule provide adequate time for Documents: Lesson plans: written

completion of the assigned task? ' . classroom schedules, 1EPs, IEPs.
What curriculum "priorities does the schedule , b
. . . reflect? Is adequate time allowed for other
i\ _ areas; e.g., fine arts, social studies, and
science, as well as basic skills? Is time
allowed for personal and social development
' activities? Is time allowyed for English-as-a-
woy o second language and/or primary language - 63 "
62 - tnstruction? X :
Q ' Y O1I-16 . 7
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Area of Investigation

»

“

How student léarning
activities are directed

- Primary source of ipformation:
- classroom observation

‘How does the teacher make decisibns about

what activities should be éxtended outside the
classroom and how? ™ ‘ !

How does the teacher use his or her time? 1In
direct instruction with students; in planning
lessons; in response to student requests for
help; in planning for 1nstruction;’in directing
the atudents;. in directing other adults, aides,
and Wolunteers? :
1 »7 , ‘ < .
How do the aides use ‘their time? In working
vith students individually and in grpups, ' in
reparing materials, in implementation of IEPs
and ILPs, in record keeping? How does the aide
plan with the teacher?

How does the teacher ensure that the time the
student is engaged in learning activities is
su{ficient to learn what is to be learned?
. C
Do ~spettfte— groups, such as .individuals with
exceptional needs, LEP, Title I/SCE and gifted,
tend ‘to receive most attention from either the
teacher or the aide? .
How are decisions made about’ what materials the
studermt will use and in what kinds of learning
activities he or .she ®will be involved?  Who
makes .them? ° ’ o
To what extent are the decisions based on know-
ledge of what the student has learned and needs
to learn" next? '

1§ hofework 1s assignéd, is it for all students
or some students? How is information about
homework fed back to students? Is/it timely?

11-17
/

.Verifyiggfsou}ces of Information
i interviews/documents
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"THE EFFECT OF INSTRUCTION ON STUDENTS:

This criterion focuses on how effective the instruc-

_ tion Teceived by each student in each curricular area is in
enabling him or her to acquire successfully necessary
skills and concepts of that pprticular area and to apply .
them to other learning.

What students .are learning involves issues of curri-

culum - completeness of content, identification of skills

-~ and concepts to be learned in curricular areas included in
the planned program and individual learning plams, and the
range and depth of .content available for wmatching the -
range of student néeds, capabilities, and educational
interests. - PFor purposes of the review, curriculum {is
defined as the instructiom in skills and concepts that
studcnts actully experience rather than as the school's
‘or district's course of study."

In order to develop a more thorough understanding of
instruction, evaluate the curriculum as it exists.for the
student and determine how decisions are made about what the -

;-

- '

oy

I1-18

‘ students

“

WHAT STUDENTS ARE LEARNING . T

4

student will learn. Plan to observe instruction in
each of the curriculum areas under review.

During classroom observation, look at the part
of the curriculum in which the, student is working -
during classroom observations. A reviewsof the -
student's past work and individual learning plans
will give clues to what skills and/or knowledge
have been taught. A Tteview of ¢
materials- and skills and concepts to/ be_ Iearned
will give clues to what {s being /and will be
taught. Determine whether the subjedt matter [area
i1s broad enough in scope to be appropriate fot all

tn ‘the classroom, 1in¢luding X“those
receiving special sgervices (gifted ‘talented,
LEP, special education Title I/SCE)! J

-

Apply the criterion for "Hlut Students Are
Learning™ to each area of the .¢ur.r:lc’u1u- under
review,

3t

» v




\.

4acquire
. ptzf.icu’f;r area

>

. ) v . . ‘
Jhis-criterion focuses on how effective the irstruction received by
each student in e€ach curriculum area is iw enabling him or her to
skills and concepts of that

successfully the necessary

. A
. . . _ .
The curriculun which the- fNudent s

experiencing is inconplete; the student does
net receive imstruction in® all “appropriate

R areas within the curriculum. The work of the

s indicates that the skills and eoncept
or she is to learn are not clearly defined

and that standards and“ expectations are low.
The stude.nt’s work }ll‘so indicates that the
learning experiences of the studsnt tehd to be

.. too easy and repetitious or teo difficult and

frustrating. There are few opportunities for
the development of critical thinking skills

~and  independert judgrent included in” the -

curriculum. {

and to apply them to other learning.’

*CRITERIA FOR JUDGING QUALLTY °

.
’ s

-

4

. —

iericing is complete in most major skill areas;
in some areas, it lacks ‘sufficient range for
the s’tutbpt."‘fhe most. essential -skills and
the curpiculum hdve been defined,
ards and expectations.
"{rstruction in the essertial
skills and cegfepts; higher level learning
experiences ar® limited. The student's deily
work. often s suffjcient.tp challenge his or
her ;d)ilfty and fo provi oduct ive learning
experiences. Some opportunities aré grovided
for students to develop critical thinkirg
skills and independent judgment, but’ indica-
tions ape that development of the desired
skills of ;fr;tical thinking and {ndependent
Judgment ,are limited. *

fThe cwrriculum which the studeat’ is  exper<.

THE EFFECT OF INSTRUCTION ON STUDENTS: WHAT STUDENTS ARE LEARNING

9

»

The °

‘e In &)plying this, critérion consider:

. receiving special services (gifted
tugents with exceptional needs).

v

(1) The planned program being

implemented tpis year; use a separate’ page for each cu ticular area,
writing the name of the ‘curricular area_in the space
students participating in the planned

ve, (2) Al
ram, including -st S
and talented, LEP, Title I/SCE, and

¢ .

+

The curriculum which the student is experi-
encing is complete’in the major skill and
concept areas, with sufficie'rt range to pro-
vide for .continuous progress for the student.
The irstructibn received ' by the student
‘inclodes’ essential skills' and 2ot s - and
higher level experiences which bring together
the various skills and concepts of the curri-
culun area and which integrate them through
Xgher curricular areas. What the student is
to learn is clearly defined, as are achieve:
ment standards and expectations. The student's

daily workc is at a level of diffi which
bath §lleﬁges the student to le grow
and ovides experiences of sdCess and

* conpetence in, learning. - : There is evidence

that the studert. is using critical thinkiny

<skills And independent Jjudgment and has

opportunities to pursue educdtional interegs.
4 . » | - A
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: ,GUIDE FOR COLLECTING INFORMATION ABOUT WHAT STUDENTS ARE LEARNING '
: , Primary source of information: Verifyianources of information: ,
Areas of investigation claasro‘om‘ observation . . interviews-/c[ocunenta ’ :
The cu'fricu}u:f What skills and concepts to be learned have been §_plore with teachers and support -
identified? -t .staff: How ,decicions regarding
curriculu#, textbooks, and mater-
2, Does the range of the skills .and knowledge to be 1ials are. made; how curriculum is - -
® "’ learned meet the needs of stadents? modified or expanded to .meet the _ 1
) . . needs of students receiv special . ‘
. How does the curriculum provide for experiences services; "how those decigions are
.~ which bring together ;he various separate 'skills made; what opportdnities /there are .
) and concepts? to integrate various fcurriculum ‘
I : ' - areas not observed in clasaroom . ]
" . What . kinds of .alternative activities and N AR B
. approacles are a\;/llable for students who have Explore with &istrict staff: ‘How : ‘
. cﬁfficulty mastering skills and concepts on the‘”deci lons ahowt curriculum, text- |
. first atteﬂﬁt? SR - books, and materials are made; how .-
. ’ ‘1 ; ® ’ 4 . 8chool. staff is involved 1in . L
* How are opportunities provided for students to “these decisions - .- ‘« i
apply the skills they are learning? s B ‘ . ' . ]
: . Yoo €xplore with teachers, atdes, |
, " How does the curriculum reflect the needs and suppgrt staff, and students: How |
» strengths  gf ' students? Are alternatives and ' standards and expectations for Al
~accamodations available to studenta receiving students 'were developed. How con- N
special services? ) R L } sistent they are throughout the .
v school; uitably they are ,
What standards and expectations for student per- applied; who. responsible for r
, S formance have been established? What are the naintaihing standarda. how and when .
: proficiency gtandarda? . _parents are involved. ‘ \
a ‘Are standards known fo the students? To parents? ‘Documents: School plan, continuum, .
! all  individual learning plans, af
§ ~Do the standarda ald expectations pemit each notes home to parents, mandated
- - - stydent ‘to experience success? proficiency .standards, and required . ,
- y N . - , . differentiﬂ/‘ standards; -courses -of
) C ‘ . Is the student expect to, exhibit. quality study, textbooks,  curriculum
’ ) worknanahip at a levelﬁt which he " or @e is materials, .1EPs, ILPs, and other
- working? . learning plans. T - <
’ ) » \ . > -2 i
. . < | ~ ‘1;
70 ® ' . S 11-2 o K .k 71 . '
» . . - M . '.l . -
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_Area of investigation

How the Eurriculu- is
coprdinated and articulated
uloﬂg teachers

< .

Critical thinking skills
and independeqt'judgnent

PY

A "

war

‘there that provide atudengs—iﬁt

* Primary sources in information:
classroom observation

How 1s the- curriculum C
grade level? Between grade levels?
allpw continuous progress for all students?

coordinated within . a

How do the classroom teachers and resource or
specialist teachers work together to ensure
continuity of learning for students? (Consider
all students receiving special services--gifted
and talented, LEP, educstionally disadvantaged

. students, and atudents with exceptional needs.)

T3 what degree are all appropriate staff
involved in developing and reviewing individual
learning plans (IERs)? How are parents
involved?

udent have
ropriate to his

What opportunities "does the
make decisions and/or chvices a

or her performance level nd ability /o
: funct{on? ’ .
A

Are therelgigns of Leaderahip reaponaibilitieat

task responaibilitiea, and 80 orth?

#aterials, are
opporcunitiea
to make judgments and .to apply “higher level
thinking skills? .

What kinds of opportunities are there for the
development of critical thinking and independent
judg-ent for students,
Title  1/SCE, g’jted and
exceptional needs

S~ g

What kindgr of activities a

students with

+*

Verifying sources of information:
1nterv1ews/docu-entc

Explore with teacherl and support

How does it -staff:

How the records of pupil
progress are ﬂeaigﬂ@d, monitored,
evaluated, articulated, and
modified ‘throughout the school.

Explore with teachersy aides,

support staff, and students: The

including LEP,.

ways (not easily observable in the
classroom) in which students are
challenged to . extend their

"learning; how they are involved 1in
activities, ’
leadership,
and pursuit

critical thinking

decision making,
independent judgument,
of their own interests

T4

€,




(PP(RTLN}TIES FOR IMPROVING WHAT STUDENTS ARE LEARNING - -

L4

The statements listed below indicate actions which may have been or
need to be taken to improve the effectiveness of your program. The
specific opportunities selected by the reviewers reflect their
understanding of your program and their best sug?stlons for what your
next steps might be to make your program more effective for students,

a. Develop the curriculum by adding the misslr?
~ or by extending the range or depth to permit the cont inuous progress
of each student, : .

b. Identify speci b skills and concepts within the cutriculum.

c. Identify specific skills and ¢ s needed to achieve the objec-
tives of individualized learning plans, defining academic standards
ond expectations. .

d. Use
t fon,

e. Provide sctivities for the development of critical thinking skills
snd independent judgrent :

-

f. Estblish coordination
ievels/departments.

g. Establish coordination between classroon teachers and resource
ard/or specialist teachers.
-

h. Include activities that are designed to develap and extend student
swreness, iknowledge, and sppreciation of other cultures. .

1. Include in the curriculum plamned activities that are designed to
develop the bersonal and social skills of students.

J. Provide opportunities for students to develop and {ncrease their
skills and inowledde in meny curriculum areas.
[

».
k., Int e the skills of reading, languale, and math throughout the
curriculum sress. ’

1. Provide activities that challénge and motivate.

m. Use school, district, SESR, comsortia, county program hwrévmnt
resowrces in curriculun development. -

E/S - ’

'y »
stong classrpov\ teachers at various grade

skill and conclpt areas

the identified Skills and concepts in planning daily imstruc-

1122

staff, and others at the school. The SSC/SAC/BAC, along with other

staff and parents, should review these suggestions, detemine their
potential effectiveness for pro?tan ipprovement, and then decide how
your ongaing planning, translating and evalwatlon procedsres will be
#sed to incorporate them into your program. :

Selected Opportunities’ for Improving

T~
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THE EFFECT OF INSTRUCTION ON STUDENTS: THE ENVIRONMENT 1IN WHICH LEARNING TAKES'T’I;ACE

7

This criterion focu(es on how effectively the school
supports and‘ encourages each

and classroom environment

student’s academic, personal and sdcial growth.
To find out how the learning enviromment affects the

students, observe the classroom environment and the activi-

ties in the classroom. Talk to the students. " Find out how
they feel for their behavior and for the

respoasible
behavior of others. Who sets the standards of behavior?

L ]

What do they -think about the physical arrangement
What do they think about their

of the classmqm?
school? * . /\\
Observe the total school enviromment. Seo-th=w

the students 1nte~rrelate on the
the halls, and the

the adults and
the

playground and in the cafeteri
' teachers' room. Observe the physical plant,
playground, the offfce, the nurse's room, and the
cafeteria. How. does the environment support
student learning and -growth?

>
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CRITERIA FOR JUDGING QUALITY

TYE EFFECT OF INSTRUCTION ON STUDENTS: THE ENVIRONMENT IN WHIOH LEARNING TAKES PLACE . ‘ /

u

This criterion focuses on how effectively the school and classroom
erwironment supports and encourages each student's academic,

and social gromth. . . .

-~

Studerts in their learnirg settings appear
te be bored with or hostile toward the
learning activities in which they are engaged;
they do not perceive -school as a place to
learn or purswe learning. The atmosphere is
tense ond ‘there is disruptive behavior and

fear for physical or enct safety.
. Standards snd expectations for ach t and
behavidr are generally low and erratically or

inequitebly enforced. Thefe is little respect
sworg or between students and staff; they do
not expeef much out of the school either for
themselves or for others. Ethnic, wclal,
econonic, languege, physical, and sex
dif ferences amorg, students and staff are
ignored end misunderstood. There is evidence
thet the stmosphere and physical envirorment
of the.classroom and school inhibit students'
full participstion in learning.

-

ESS

A

personal

including students

¢ 1

In applying this criterion consider: (1) Classroom ervirvirorvmﬁ/, and
(2) schol envirorment,
receiving special

Be sure t7 include all participati studerts,
setvices (LEP, glfted and

talented, Title I/SCE, and Wtudents with exceptional needs). /
) L} /

. * »

Studerts in their learning settings appear
busy .completing  their assigned  work.
Standards and expectations for achievement and
behavior provide a challenge for many students
and are generally applied {n a comsistent and
equitable manner. There {4 an atmosphere of
courtesy amorg students staff and of

conpliance ‘with school rules; students have -

freedom for self-expression ang- for
interactign with other students; the school

takes 'sone initiative to support
personal and social growth. Etmnic, social,
econanic, language, physical, and sex

students and staff are
There is evidence

differences among
recognized and understood.

that the atmosphere and physical envirorment '

*of the classroom and school allow studerts’
full participation in school life, ’

their ,

In their learning settings, studerts @ppear to
be motivated and exhibit initiative for
learning; they perceive school as a /place that
encourages and supports self-direction in
pursuing educat ional interests, The atmasphere
ad mood are friendly and supportive of both
academic leafning and personal and social
growth; stawdards and  expectations for
achieverert’ and Dbehavior < are high and
equitably’iapplied. There is an atmosphere
aong students and staff of respect for self,
for others, and for the school; the'y are
enthusiastic about their experiences at
school. Ethnic, social, economic, languege, -
physical, and sex differences among studerts
and staff are respected and appreciated.
There is.evidence that the atmosphere 'and
‘physicgi enviroment of the classroom and

Hool \erhance studetts® full participation in
$hool life..

HIGH




Area of Iivestigation

The atmosphere 6f the
school/classroom

;
~
.

|

)

Rrimary sourcerof #nformation: Verifying sources of information: .
schovl/classroom observation ‘ N interviews/documents
How do 6Qs adults work together? Y, 5 Explore with all ool-level
. . . personnel and parent Kinds of
How do the students work together? they schoolwide activities that support
cooperate fn carrying out group assignments? the personal and social growth of

. o students; how decisions are made.
How do the adults, at the school, including How the non-motivated child 1s
secretarial, janitorial, food services, and helped; how aides, parents, ,and
other support staff interact with the students? other volunteers feel about their

# o . place in the school; opportunities .
How do the administrators at the school.interact’ that are presented for staff to

with the students and under what conditions? exchange 1deas, visit each other,
and communicate.
How are the standards of behavior determined . -

"within the classroom and outside the classroom? Documents: Any records of 'student

awards, assemblies, tutor lists,
Hod are the standards applied? By whom? classroom standards for behavior.

Is the application of standards equitable? . .

What kinds of activities are there that support:-

the personal and social. development of the

students? Are such activities available te ‘all - i
students? .

How well do students accept responsibility for . 5
assignments?. . . : .

What kinds of. opportunities are provided for
students to develop and utilize ‘their streng‘hs,'
talents, and interests?

What kinds of bdelf-directive activities are . .
available to students? ‘ \\._,t’/,

How are the varying developmental stages of
students acknowlggged and accounted for within ’
the environment? -

-

-5 ) | 81 =~ -




Area of Investigation

‘The nature of the =
physical environment

i

Primary source of infgrmatjon:
. school/classroom observation
Lo e - ‘
Is the .physical setting . conductive to -each
student's full participtfon in school life?

How do students and adults share Kesponsibility
for their environment  (bulletin  bogrds,
displays, «leanliness of .roomw and school
grounds; etc.)? »

. i .
Is the school am atgractive, c{ean, and safe -
_ place for students to be? ‘

ronment o e schoot.

Verifyirng sources of mmmthm
interviets/documents

Explore “with teachers)_aides', sup-

port. staff, aduministrators, and®

district personnel: How decisions
about the physical plant are made
and who is involved; staff imvolved
in maintaining the physical envi-

-

4
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.need to be

-

ed bys the

mmm; u:t.ed belo- indicate ctl.ons which may

to - imgx,

the effectiveness of our px ogr
specific q:portuniues te

revimrs

understanding of yaur program and their best sug

‘ next steps might be

..

e

to make your program mire e

-

.

have been or
am.  The
‘reflect their
tions for what your

fective for students,

e. W tha'imtrwt'homl progrem in:weys which encourage students

-

mnmrzs F(R TMPROVING THE ENVIRONMENT 'IN WHICH LEARNING TAKES PLACE

staff and at the school. The SSC/SAC/BAC along with other staff |
and parents should review these suggestions, Men}ne their
effect iveness for program ipprovement, declde

i

and then how
ing, translating and evaluat fen procedures will
orporate them into your program,

-

- Selected Opportunitles for Improving

otential
your ongoing
be used to

o Be ulr-dirocting * o < : : . .

=0 Be self-checking and, aelf-correctirg ) ] . S,
0 Make | nt choices . : - .
0 Be successful as a learner . .

. b. Build into the aiihmouxe wctivities which éncourage students to ~ . ¢ Y
extend?hair cepabilities and pursue their interests. -
Extend opportunities for. students to perticipste in a wide variety .
‘ of acedemic end cultural ctivitis ond in sctivities which promote ) A . :
) personal snd social growth, : ; '
Admldp student cffo‘ and l:culpusfmrts in acadunic,
personal, and social areass. .

ies for studsnts to work together in u:tivities . oo

‘ e, Arrange opportunit ]
‘which are goal-oriented and which allow them to feel price end . e, -

] . satisfaction in lccovpl,lshlm tjns.
' Tt Modal ¢ for ‘others, understendin .
oL ‘ aiF ferences ..uf.f ‘stucerts and steff, : _
R micd arfengewents that reduce visusl or sownd <
. distrct and provide sn appropriate envirorment for lelrning . ‘ 4 S
- , o . ~ e ’ M
. h, Orgnnlzo int ; steff, uront end district efforts to, . . ' . .

o€ provide/me ruing‘nfe,' clean, “and sttractive environment, . ’ - . g

1. Set and epply scfnohitb%tmms for gtudent Behavior. ) - '

. 3o O?nia the clsssroom emiroumt to ' fecilitate integntion or . -
ividuals with ional neads. s - . o ) - N

k. Provide dence ‘for students who feel srxious confused misunder--. . c o
tood, wglnetiom-s. ) - s e ‘ ! .

mr utucu'rlcu;.r oalvitiu suwh & studnt govermant
clubs, spgorts, and Q!

. .
. . <
. .

, ond mrechtlon for iddi- .




THE EFFECT OF EXCESS-COST SERWICE ON EDUCArl\irLY DISADVANTAGED STUDENTS . .

‘ L]

This criterion focuses on the extent to which
the supplementary instructional and {nstructioenal
support services (Title I/SCE) received
educationally disadvantaged student work together with
the regular program in order to accelerate stu‘dent
progress .and provide for continuous progreas. ‘

‘s

In judging the effect of excess-—cost services for .

students identified as Title/SCE participants, f#rst
identify the students which are receivipg these ser-
vices. Then. look specifically at- those setvices
supported by Title I and/or SCA funds which are 'in
addition to the regular district program for all stuw
dents. The services may be pravided by people employed
to prqvide supplementary services (e.g., instructional
aide, resource teacher, cougsélor or psychologist,
murse's : aide, comtunity aide), .or haterials and
equipment 'purchased to _provide alternatiive. learnipg
opportunities for the identified students,- or both,
Review the budget page of the school plan toWetermine

\

A ..

by each -

- communicate wit

4

< - -
what sexcu__a.\:e being purchased gand the areas of° the .

*program fd which funds are being expended; then 1look™
for excess-cost ,services in those areas. 3

To what exttnt do the excess-cost se.rvi¢es work

together with the basd program. in order to acceler’ate
student prdgress and provide for continuous pro‘gress?
Obgerve the, educationally disadvantaged" students . at
wdtk; talk to them -about thetr work; look at their past
work, Talk to the classroom teacher, thé aide, the’
specialist staff about the excess cost services. How
do these services fit ‘in with the regular program of
instruction? -.How go those working with the student
eath othér? How well are the services

working for the student? . . CL e - -

. Remember that “the purpose of excess-cost eeryices
is to supplement the' regular program to -compensate for . N

the participants' low achievement levels by acceIerat-
ing their progrese.

4




‘ -
. -’ : . CRITERIA FOR JUDGING QUALITY . :
) T}E EFFECT OF EXCESS-(DST SERVILES ON EDUCATIONALLY DISADVANTAGED STUDENTS * *
. . B . hd i . ’ . PO PN P
=" This criterion)focuses on the extent to which supplementary instruc- In applying this criterion comsider: (1) All excess cost services
tion and imstructional support (Title I/SCE) received by* each provided by Title I/SCE funds through all categories of expe~ditures,

educatidnally dis@édvantaged, student work together with the regular including cfintralized and’ contracted services and capital outlay,
progragn ' In order to acelerate s nt progress and provide for and® (2) All idenmtified educationally disadvaitaged -stiderts, including
fort Inyous progress. « those in bilingual educatinn progx;ans‘(moed through Title I/SCE.

Ce

. . *
3 - . i - ’ . . .
Y ’The, excess cost services recejved by the The excess cost tvices received by the  The’ excess cost servi received by the .
"~ ¢+ students are'not based on student needs. The -y students are largely based on student needs students match student } the services are »

. }ewla'r instruct jarvat uc’:gran' and irstruc- ~ -although assessment of student needs is rather supplemental td and fully integrated with the
* 4 -tignal exce’s.s st services are separate and global and/or not  up-to-date; they are students' regular classfoom program, resulting
poqr)]; coordinat ed, providing little supplarental to -the regular program and the in ‘a program of continuous- progress for the.
cortifuity oflearniM’ for students. Student  articulation betweeny the regular classrogn 7/ students. . Student work shows that student
. “work shows ’little oF no a:ceh.:ration n -program and the ifstructional excess cost progress is. accelerating. The expectations
: ) ‘student, achjievement. - Rssessments of at seryiges provides contiruity of learning for ' and standards for student perfoimance held by -
- " dtuderks have learned’ and have ¥et to leamn: many, but nat all, students.- Student work  both the teaching staff and the studerts’ are
J, G gte r.'aused for.joms. planning by the regylar ~ shows that the& is steady progress in student hig‘v.. Excess cost instructional support is
- ']hsﬁbm ‘teacher ard, eycess Cgst aservices  achieverent. Expectations for studerts held  effective in meeting health and guidance needs
- i%'-.suff,_,,ussbns, consist priﬂgrilf_\_ T oskill by teaching staff generally are challenging. - of students and providing in-service training
~ 11 vigh United opbortunities for epplying  The excess cost ImstructiGnal support Mave  for staff n meet1ng—-spectal - needs —of
v .t}l“jd.l{s. i%tmﬁs for stt;cbn_ts are low. been effective in meeting the health and participants, .Parents of bparticipating
e ‘Eui‘s cdst irstructiongl support services # - guigance needs of students and in providing studemts are knowledgeable aouwt  their
‘<, L'"ha&'ur.,tl or m;e feck in maetind the in-service training for staff in meeting student's ‘school program and are directly
« ' .health and: gu " nesds’ of sterts or special needs of participprts. Parents of  inwlved in his or her learning. ’
’ taff in_ pesticipating students :fe informed about ; -

~meet ifig special needs \gf pa';ﬁci  parert’s  their.student's sctool program, although few

.
-~
'

.

of - participating , “have Httle  are diregtly involved in the student's . . s . N
knowisage of “their student's’ schod{ progran  learning. = ° \ ¥ oL
and are.not involved in it. ' Coe . <.,
; ,“." -’ ‘ P ) ‘L | ‘ /J | L
~ Lo - . c . ) SR . . .
E/s : . ; _ _— .
TR : . 89
nl ' 4 ) e RS \ o ™~
’{?' . ! B . , -
Low L 7 - . _____" _ _ R _ HIGH
. t . -
YA [, i I i i i i -
- e - | 2
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Area of investigation

Provision of excess
cost services withirm\

- —

Gﬂm FOR Q)LLBL'I’: INFORMATION ABOUT EXCESS- COST SERVICES

“ Primary source of information:
observation of instructional settings

How are supplementary services prdyided:. in the
regular instructiornal settings—-by the teacher,

regular instructional by an aide?
settings
What materials are being used? Do thay providqy
\ alternative learning opportunities for the
g y students? Are they appropriate to the needs of

-

Provision- of excess

the students?

‘processes

When services for Title I/SCE students afe
cost services in speclal provided "out of the regular. classroom 1in a
instructional settings laboratory or resource or media center or
. -special ‘class, who  determines what those
services will be and when they' ®ill be

=T - ””'-““'"proyided?

L

} 3
What period of time do the students spend in the

laboratory,
and how are they scheduled?
@How does the regular
speclalist teacher-is providing?

‘center or special class,

teaéher know what

per —week

the

fBow do the regular teacher and the specialist
teacher work together to provide- for continuous
‘progreaa for the students? .
Y .
“Are the regular teachers and the specialist
teacher convinced that the  students are making
i extra progress because of the extra services and
what 1s the basis of this coaviction?®
Is ‘there criteria for exiting from the special
inptructional settings?
L

I11-30

4

- I

Verifying sources of 1nfornation.
* interviews/documents
s

with teachefs,

staff,

Explore
support

an%ratorh
district staff:

for all
rovided to

parents and

The base district progr
students. The services

aidee;-

Titlie I/SCE students over and above °

the base program. . How it can be
shown that those seryvices” truly
supplement district “efforts. How
decisions were gpade regar how
Title I/SCE wmonies would be
expended. Who was involved.'’
people know whether. the selected
personnel, - materials, prograas,
are effective in

the growth of- the
students. How the various services
(district, Titie  I/SCE, SIP,
speech; guidance, etc.) are

accelerating,

How

'inte"

grated to provide maximum bdenefit.

to students. How all those who
work with an individual Title I/SCE

. student share information so there

is a untfied approach. = 3

]




Area of Investigation )

Provision of support

{

»

~4

.

aert)cea
- ]

b

Pz Primary source of information:
7 observation

What effects have the planned staff development
ctivities had in preparing staff to meet the
Special needs of the identifled students?

How have the -parents education activities and
parent involvement in the classroom and school
program increased parents' understanding and
support of their children's program? ’

How have health and guidance services been used
to meet the special' needs of Title I/SCE
students? What effect have those aeryicea had?
How- have the Title I/SCE resources of the
district been used to support the
program? ‘

a8 e [
. . M

Verifying sources of information:
"~ interviews/documents  ~

Explore with Title 1I/SCE aide,

. teachet.

school:

resource teacher: The roles of the
Title I/SCE aide and resource
with whom they work. If
they are multifunded (SIP/Title I,
for example), how timé accounting
1s managed, How they know that
what they do with students makes a
difference in their learning. When
students get ‘special he%p outside
of the base program, who ' decides
what they will learn. ’

Docufients: Title I/SCE student lists;
budget allocations and printoutsy
time account sheets; records of stu-
dent progress; lesson plans; aide/
teacher classroom/support personnel -
communications; standapdized test
data; list ¢f personnel by funding -
sburce




. . CPRORTUNITIES FOR IMPROVING THE EXCESS-COST SERVICES FOR EDUCATIONALLY DISADVANTAGED STUCENTS

-

: The statements listed below indicate actions which may have been or
+ need to be taken to improve the. effectiveness of your program. The
specific opportunities selected by the reviewers reflect their
understanding of your program and their best s stions for what your

next steps might Ee to yor program more effective for students,

- . P4

o 8. Provide staff development sq that ehdy Staff member who works with
* 7 the educationally disadvantaged s ts knows:

- What the planned excess-cost services are, how the services fit
-in with the regular program, and what the services are intended
to ngcamli;h. ‘ . \

- How to work together with excess-cost services and/or regttxleg o
udert s

7 . gram staff to provide a continuous progress program fqr s

- Mow to adept his or her teaching skills to the specific needs of
+ + the educationally disadvantaged students at the school

b. Allocate time for frequent joint planning by the classroom teacher
snd excess-cost services instructional staff, ,
c. Examine excess-cost services and the regular classroom instruct lonal
- - program to determine whether each one compliments aid reinforces the
-+ student " learning occurring in the other, and make modifications
where necessary to provide a more fully integrated, continuous
progress irstructional progrem for participating students.

d. Verify that performance expectations for participsting students are
compardle to expectations for other students and aré challenging
snough to actelerste achievement. .

o -
2 * e. Analyze the quality of the excess-cost services in temms of how and
: what stuthris are learning and applicable opportunities for
# improving the progiam, - ,

f. Analyze the quality of parent perticipstion and educetion, excess-

cgst services for health and guidance and staff development, and,

pplicable opportunities for improving.

g. Provide LEP students with excess-cost services sppropriate for
students English-as-a-secord-language snd receiving

' "o

lurnl.rY
drstruction in thelr primary ]mguagel.

)
'

< v

-

¢ -

staff, and others at the school. The SSC/SAC/BAC, along with other
staff arid parents, should review these suggestions, ‘determine their
potential effectiveness for program improvement, and then decide how’
your ongoing planning, translating, and evaluation procedufes will be
used to incorporate then into your program. . . )

-

Coe Selecﬁ@pportmities for Improving
‘ v X

.

nY

v




»
L]

~
» ‘ ]

Jhis criterion focuses on the extent to which the

lilﬁ\tcddlngliah-proficient students are acquiring the
"’nge skills needed for academic achfevement in an
~ etivironment which promotes’ the students' self-respect and.
cp{t cultural understandings. ..

54y
S

* “'Use this. section to judge the effect of the bilingual
m\ﬂcu on L!B students in schools that have 21 or more
Lﬂ uudentl being servéd through:

o An (a), (b), or (c¢) (innovative) progrn at any
giade levels K-6

0 ,.,l"(d) program -at any grade level 7-12
-

‘ \O”Ag‘ '(“g) or (f) indivl)ual learming program, K-12

" When applying this criterion to a school program,
consider all LEP students receiving bilingual services <«
. throagh the planned program. 7
@) The proceduru for reviewing bilingual program Jpsh
u are identical to the procedures outlined previ‘o)z:y'
for¥students in any program: (1) Observe studénts/ and
staﬂ during Tltruction, (2) review records of student -
performance and/or program planning and operation, - and
3 1.utervlev students, parents, and staff.

what they are doing.
, o~

o v

~THE EFFECT OF BILINGUAL SPRVICES ON LIMITED-ENGLISH-PROFICIENT STUDENTS

/ . . & i

. Find out what students are dding, how they_fe'el
about their progras and their progress, 1if they ow
what to do next or how to Tind what they do not khow./

Observe the students at work,)'find out how their
day is organized; look at their current and past work;
observe what materials are being ulen;l and what materials
are available, Watch how they relate with  other
students-an staff, Notice how, when, and with whom they
use their primary language. Talk to the students asbout -
Talk to the teacher and aide ,about

how they work with the students; how they know what

-students already know, are skilled at,.and need to learn

in both languages of the bilingual program; how they
feel about program operation and pupil progress in the
primary language and English. Find out what their
expectations’ are for the LEP pupils i{n content instruc-
tion and in English-as-a-second-language. -Explore with
them the ideas of identification, diagnosis, reclassifi-

«ation, and language delignation for basic skills or

Content instruction, In (a), (b), or (e¢) programs,
observe the fluent-English-proficient and/or English-
participants as° well. Find out .how ' they are

on
.lexning English, and how they porticipate in activities

involving the primary language and/;or culture of the:LEP
pupils. \ .

.
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, thanselves fron cther students on capus .

-

v e . cmaun mbmnn QUALITY

. b ) o
This criterion .focuses: on the extent to wh the limited ”vgur-
proficient students m t:quiriru the . h&uﬁ@ skills ne services on all st
academic achievement " rmgnt pronotes tha studénts or a (d) &l
sel f-respect and cross cultu:tl md[m’ students. .

. - »
’.* “~ e . n . o .
The LEP students are nddm limited progress ~ Thé LEP students are making ressonals
in developing the skills of maxsmum, ’ ﬂwas in dcvelop*ng English larquaw skills
spesking, resding, and writing in English. - of ‘understanding, sl g,
Imtructim in English-as- -g~38Ccond- language writing; their work alsm indicstes steady
toms ‘to sporatic and content instruction progress . in the acquisition of skills ad
in English seldom is adjusted to the students’ owledge in other areas of the curriculum.
ability to comprenend. The students' langusge The instriuctional activities in which meny
strengths-in English and the pripary larguage  students arejengaged, as well as the mterials
are assessed infrequantly. Student work used, match rhe ‘assessment of | the
indjcates that the majSrity of LEP studsnts s'" langusge  strengths; _for cther
are making limited progress in- efquiring however, the instructionnl
skills and knowledgs 'in cther aress of the aru materials are not fully
curriculun, The mterlals being used le "-with  their current, langusge
frequently are inappropriste to the hrqunm
sldlls and learning needs of the studegt.
Cross cultural sctivities are few and um&u
in. scope. The LEP studentsetend to mlate

second lanQuage
g, afd they are deve,lc_:ping knowledge -
anderstanding o{ the cultures of the
various langusges at the school., '

- ‘ '-

3
-

. .
’ .
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-
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ﬂ'E &FFECT (T BILINGUAL SERVICES ON LIMITED-ENGL ISH-PROF ICIENT STUCENTS

(e) pr

reading, and.

In applying this cflterlo 'eonsli the .effect of the b.lura«ll
s/in an (a), (b), (c), or (f) progrem LE;

in
an (7-12) wvhen there are 21 or more

(

Ane LEP students are making . except{onal
progress in developing the skills of “undef-
starding, spesking, rmu\o, snd writ in
English. Their work indicates that they also
arte making repid progress in the acquisition
of skills and kiowledge in Other sress of the

curriculun.™ _ Instruction is mtinudusly '
adepted toveach nt 's myty to compres
Mnd It is ev] that each student's pro-

gun {s designed in response to bath initial
3nd- ongoing assumt‘of his or her lanoungc'
strengths in English and the primary lsnguage.

The adults working dththt s use &

\ Generally, sﬂfnts feel positive 5 variety of ma¥er{als and teaching stratsgles
hemselves and

to provide successful' learning experiences for
each student in both English and the student's
.primary languege, Students are cnthusiatie.
ot learning in a second language and the
primery langusge(s) of the students is used
freely m thw school by students u well as
by adults. Stuthnts attitudes toward
themselves are pmitive. they are proud of
their cultural heritige -and. participete
readily, in cross cultural activities with
other students ond the sdults st the school. .

— d . ‘ . '99.
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GUIDE FOR COLLECTING INFORMATION ABOUT THE EFFECT OF BILINGUAL SERVICES ON“LBP STUDENTS

Area of Invutiytion

}

? $tudent ptogteu"

"How was the assessment data

v |
Primary Source of Information
rvation

Ete

How was the initial a;oeuient of the

hnguage :ttengthl of the. LEP and FEP
student (in an (a), '(b), (c) class-
rooms) conducted? Who did it?

Did the uouonnt 1nc§ade understand-
ing, speaking, reading and writing in
both English and the, otudent'l primary

lu‘aguage ?

[

the design of- the student's

instructional progras? )
How frequently are assessments made of
the student's language lttengthﬂ How
is it done? By whom?

How are sssessment data used to sdjust

the amount of instruction the LEP
student receives in English?

s
What curricular areas are being taught
in the student's primary language?
What in Eunglish? How does this match
the otudcnt'.l diagnoctic unuunt?

Does the lqgguage used in instruction
corréspond to the student's lMnguage
strengths? .

What are the students learning in each
language? -What kind of acadeamic
progress are they making?

L]

II-35
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Verifying Sources of Information
intérvjews/dpocuments

-

Explore with' bilingual. staff: How the

initial assessment was conducted and .

by whom, what was' included; how the
information was shared with others;
how ongoing assessment {s conducted
and how frequently; how the data are
used in the deusn of the
progranm,

<

Docmedtl: Assessment 1uttuunél.
student: records, lesson plans.

>
)

. [Y i

Explore with bilingual staff: What
curricular areas are included in the
student’s program in English. ‘and the
primary language; how the languages

student's

N~/

Sy’

are used by the adults "in the class- '

room; who decides what materials, will
be used and what basic and supple-~
mentary materials aré supplied by the
district,

, 101

o
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Area of Inveot;gntggnx;

The students’ 1n-tructiona1 program

»

What is the

.102/
msesa. .

" Primary source of Information:
X Observation

How are the two languages used ip
-msanaging the classroom, giving direc-
tions to students, answering student
questions? \

During the truction how are the two
languages uspd? .

How are the\ l.anguage skills of the'

bilingual suff being used?

readth and vnriety of the
materials i3 the ' students 'primary

language?

t
.
1
i

N ~

are the materials the

b

nguage instruction? For
“ LEP students .
How 1is the| dtudent's insttructional
program ‘adjusted to his or ler
increasing |developmdnt of
language sk lt‘l

.are  use in becond langunge
instructiop? - fmctionli/co-unicnﬂ-

tive, gr »-based, both?

; » N
How is cohtent instruction in'Bnnglh
adapted ¢ the student's ievel ‘of .

comprehension? By . teachet language,
body - 'lnnguage,
lppmprilte ,rendin.g materials, use of
concrete materials or referents?

11-36

L
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Verifying;Sources of Information
interviewc/docunents “

Explore with biliJ(wl staff: How the

student's schedule is determined and -
how studants are ' grouped for
instruction, what kinds of teaehing
-ethodologiel are used; the criteria
for reading.in a second language; the
reclassification criteria standards
and  procedure¢s, how the staff
participates 1n reclassification, and
how many ltudenta have been recluli-
fied. ‘ :

¢

Docusents: o

Student” records, lesson plans, aides

Englysh

gestures, by - |

schedulc/ criteria - for rending
placement 7 and reclassif ica.tion .

lS‘
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Area of Investigation

(

. ’
<
-

- Primary éouréé‘of Information:
-Observation

,Kre—LE? students grouped ,for ESL and’

-‘content truction in English

according to their comprehension

levels?

Are the criteria for the introduction

of reading in a second language ”

appropriate? . Are. they consistently
applied? .
Do the teachers know the dfkgriét's
reclagsiflcation criteria, standards,
and procedures? '

How do the bilingual teacher and/dr

alde work with students?

What effect  have the planned .staff
developmént activities  had in

Verifying Sources of Information:

N

increasing the bilingual edjszgfon,

tgkills of the teacher and the aide¥

In wvhat way have the staff development
activities ~been  baspd on  the
individual skills needed of the
teachers and aides? ,

How has the primary language of the
LEP students been used in staff
development activities?

How effective does staff believe the
staff development activities have
been? ' \

11-37

interviews/documents

+

Documents:
.staff development records.

/

“

- Certificates,

4

3

"wa'ivers,

PR
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. * CPPORTINITIES FOR' IMPROVING THE EFFECT F BILINGUAL SERVICES ON L IMITED<ENGL ISH-PROF ICIENT STUDENTS  ~ s
L3 ° ]
* « The statements listed below indicate actions- which may have been or staff, and others at the school. The SSC/SAC/BAC, along with- other

need to be taken to improve the ef fectiveness of your program. The staff and parents, should review these suggestions, detemmine their
specific opportunities selected by the, reviewers reflect their potential effectiveness for program improvement, and then decide how
understanding of yout program and their best suggestions for what your your ongaing planning, translating, and evaluat{on procedures will be
next .steps might be to make your prugram more effective for students, used to incorpsrate theh into your program.

- . . . ~ Selected Opportunities for Improying
a. Assess oQ an ongoing basis each student's skills in canprehens ion, : - ).
" speaking, reading, and writing in English and his or her primary / ) ’
! . language and modif'y his or her program to utilize those ¥rengths. 4

.

b. Ensure that meterials in the primary language of the LEP student are . ' Coe
availible for at least every curricular area taught in the stucent's.

primary language. i , R . ) ~ . .

* ¢. Provide in the primary language of the LEP stulent, instruction,for , ' .
the FEP/Erglish-only studerts in (a), (b), (c) classrooms and J ‘ - ' )
promote lfnguage acquisition rather than learning. - . .
d. Ensure that the criteria for introduction of reading in the second - . - - )
< lsnguage include bcth “minimal English proficiency and primary ,
language levels and.are consistenly usi. .

e. Ensure that the reclassification criteria are consistently applied. / » ,
! Analyze the manner in which languages are used for instruction.- . .

/ " .~g. Examine the extent to which lessons.in English are comprehensible . N
N to LEP students and q’odify imstruction acordingly. R ' -

.- h. Encourdgs—use of the student's primary language outsice the
- classroon and in extracurrifular activities. -

i. ltilize the culture of the LEP students and cultural resources of , . ,
the LEP conmnity in multicultural and cross cultural activities. | o~ .

. 3. Maice mssigments of bilingual staff so as to meke optlnun'u'se of
their language strengths. . ‘ : *

k. Provide staff development for the monolingual English staff in ESL ‘ : o : .
instruct fon. . : : : , ' . :
1. Assess the languege skills of the bilingual aides. ' : y '

. ' m. Provide staff developmert in the language skills necesssry to
106 instruct in snd model both languages of the bilingual program.

n. Provide stsff development for teachers and gides to increase their R : : :
skills in bilingual teaching methodologies. ‘ ) -

. 0. Provid encour nt snd support for teachers working toward a .
.bilimul certificste. ) )

Tm Ess . . . : ' _ . , .
ERIC oo ‘ | 11-38 - SR
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.  This criterion foculeo on the extent to which

4notru¢ion and services provided each student with -

-exceptional needs are engbling him or her to make

. stepdy progress toward achievewent ‘of his or her

_ education and social goals with opt thum partici-
e p(tion in the total Qchool program. N

O T To underotand how inotruc,thn ang ‘services
i-plct on the student with exceptional needs,
.a8 & reviever, sheisld cOncontrate priurily on the

. THE EFFECT OF INSTRUCTION AND SERVICES QN THE_ STUDENT WITH EXCEPTIOMAL NEEDS .

you, -

, total progr- of = .sample Cof - jtdividual  students..:

. You wild-have to synthesize informatien Yearned. from
both regular and special education personnel, as

‘opeci;l settings. ,
'ontin r'zviow tu-.

-

} After developing a2 .good un:érotanding of. the

LY total ﬂogru of'a unple of .students, focus on how
, services and 1 gtruction frow various .sources inter-
. act to fogqfé whole. ¢,

-

" In order to unde nd how the schoglh oupporte
.'tho student with uceptionll needs, the reviewer
7 should talk to the people’ who are in'volvwd in the
referrnl-uuunont-l!l’ process. "In most cases this
will-include thé.resourceespecialist and-the princi-
) p(l who .can. identify agsessyent and IEP members.

* ' oL Bxgiining the process will’ give you as reviewer
e basic understanding o)’ the flow of events that
results in the delivery of services-to the student.
Tcy to relate what you have,seen in various settings
. to the information you received from adults who are

. iavolved in’ the program. You should emphasize
. rol&tim the information from adults to the program
- . that'is recoivod by the otudent.

r b

) )
< 108 . ' |

well as . ob’oerntiono of the student’ in regular and.
'l‘his oyntheaio -will involvé the -

' ’ L] * . ’

r
‘i

Qucstion the school staff, district oupport‘,

the, Special Education Service Region (SESR).

“ support staff, the parents and studentg #in order to

,develop a coupleteé pieture of the special education.

] ataff

-

“students in ‘fall poasible ‘settings: the regular
clasgsroom, the jscho grounds, the cnfet,erin,“ as
well as the settings where special. education

" . seryvices are delivered

4
.

w and what services are
is understood, you can

< w Once the process of.

‘delivered ~to . the student

s determine: .. N2
- Ve

. . v e~
How the special educatfon instruction and

. services and the regular program interrelate
How adults cooperate in coordinating these ser-
vices. and programs =,

How the time al‘loca ibns and acheduleo are
determined .
How the staff is
special educatio

school environment . ,
- N - . 4

rtod in 1ntegrating
nts into the classroom/

R " Determine the quality (not quantity) of the
con?i‘ibution made by special education services, and
, the quality of the regular education contribution
[(including compensatory  education, bilingual
“services, Miller-Unguh, etc., along with the base
program).  Since this critegn calls for judging
the- effect of instruction o udents, it resemble
,and - parallels the other instruction criteria,
‘especially “"How Students. are Learning”, ands”
Environment: In dhich Learning Takes Place” ™ This
criterion differs primarily in its focus on opecinl
education students. Much of what is. done for the

“How" and "Environment™ will be useful for applying

this criterion. -

«

\
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" CRITERIA FOR JUDGING QUALITY ,
\ THE EFFECT OF INSTRUCTION AND SERVICES ON THE STUDENTS WITH EXCEPTIONAL NEEDS ' -

¥ -

.This criterion focuses on the extent to which the full curriculym and

ééy this criterion when special educstion services are offered,
cther instructional and related services received by, the student will

onsider each studemt on an IEP Including those in spec.al day

" lesrning. His or her activities are incon-

sistent with the. IEP goals_and objectives and
studert work indicates little  progress in
meeting these goals. The student's total
education program is fragmented; there s
little or no cammnicatios or collaboration
wong the stAff who'work with the student.
Services are duplicsted or conflict with other
frstruct fonal programs, - fraguently disrupting
the student's schaol day and he she {s
meking little progress in the regular curri-
cOlum,

wen sppropriste, when decisiors ‘re mace

" und ways of learning.

The student is rarely included even .

corsistent with-the goals and objectives of
the 1EP and student work indicates progress in
. meeting those goals. while} there 7re
opportunities for the studenpt to participete
An the total school program, somet imes  the

environment and/or the irstruct fonal materials.

and activities are not of sufficient range or
flexibility to allow full perticipation. The
student's instructional progran and related
services are being coordinated by the special
education and other instructional staff and he
or she is making progress in the regular

The agtivities are-

Y

) result in his of her acquisition of the skills and knowledge necessary classes.

. for success in later grade levels. . .
: -~ ! .
S . - N LY “

_ 5’ Ve o . .

L . v : : )

B The octivities in which. the student with The student with exceptional nesds is The student with exceptional mc& is engaged

+\  exceptional needs is engeged seldam match his . participatang in activities which generally in activities that are'specifically metched to -

g or her indivi ) , strefigths, or ways of metch his or her individual needs, strengths his or her individbal r}eeds. 'sttgrl;ths. ond

ways of learning. Student work . indicates-
steady progress tovard achievement of the
scademic, social, vocatitnal, and cther goals
and objectives as outlined in the IEP and in °
the regular curriculun. Meterials, sctivities,
ad .environment of the class/school are
adepted to enshle optimum partjcipstion in the
total school progran, Communicstion, colla-
boratfon and mutual support . between special ,
education snd other instructional staff ‘ot
the studsnt's instructional programs ensure
corsistent reinforcement snd ‘follow-up' of

‘services provided the studant, whether .in the . .

affecting his or. her educational end social. curriculum, -The student pertlcipétes, as , regular classroom or special education set-
growmth, The studert and cthers lack ihowledge sppropriate, in decisjors ab his or her ting. The studert js involyed to the maximum
of or have insppropriate attitude toward the - education. He or she demonstrates knowledge extent sppropriate in cdecisions which affect

nandicepping condition and’ staff, other stu-
dents, parents, and cownunity members are
reluctart to ‘adcept, and to extend oppor-
tunities for participstion to students with
special needs. Ny

shout the handicapping condition and has an
accepting attitude toward self and others.

his or her educetional and social growth, He
or she has sufficient knowledge of and an
accepting attitude toward his or her handi-
capping condition, as have staff, other

students, pérents, and cowunity members, and

111

is well accepted by his or her pee
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At:u of iuvutjguton'

* Activities in which
the student is -

_ participating
.
s
-

L4
Student progress

S :

o - o

SvsaTen

[ 4
) «

. GUIDE roR bomctm
POR'STUDENTS WITH EXCEPTIONAL NEEDS

- Priqr! source of inforuuow
M_-_tlo_ :

To what extent il each ltudent developing
.km- in identified areas of need? P

Are ltudcntl involvcd in activities which build
on existing individual strengths? .
liudent

How do- a:tiviuu‘ match identified

needs?

Are dctivities designed to provide student
success? - .

. D6 activitjes provide sufficient -challenge to -

each student? Are expectations approprilte to
individual skills lnd abilities?

Is instruction wvaried to inelude individual,
small group and lirge group settings (as
sppropriate to the instructional activity lnd
ltudont theds)?

Are activities designed and materials organized
and located to intrease the student's ability

Lo

to work indepcndeht\/yf ' In small groups? In:

large groups?

’

- Are activitiu"duigned to match tﬂa student's
l.umirg style?

How * s ° ltudcnt progress wmonitored and

evaluated? 1Is’ progress in the regular program
wonitored in a similar manner?

I1-4)

<

INFORMATION ABOUT INSTRULTION-AMD SERVICES . -

Verifying sources of informationm: -
* interviews/documents

Explore with: Students, regular
‘classroom teachers, resource
specialists, special education
parents, specialists providing
designated services, special class-
teachers, district curriculum
specialist, program specialist,
aides, principsls, - sny persons
designated by the principal or ‘
resource speclalists as  being.
involved 1in. providing services to
students.

»

.
' . .
.

[N

Documents: I1EPs; teacher's plan
books, assessment results, :records,
of DIS specialists, student
progress ' reports, . -home/school

communication about student work,
curriculum wmaterials, proficiency
ltll\dlrdl, evaluation. ’




. N . —_— .
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. , ‘ Primary source of information: Verifying sources of information:

" Area of Investigation ) Observation » interviews/documents . .
,' ’ i e Vi ’ ~
s . H\at are the procedures fol} making changes to . ' ] L SN
- .the student's ‘program? Are they known to.all . T
who work with the,s_tudent" How flexible are

these procedures? ’ ' .

' ‘3 ' . : " How are students involved in monitoring their

" own progfEss? ' = ‘

P

' Ad'apxati‘o}\s for an How 1s the IEP used as a tool to manage and.

integrated educational measure student .-ogress" ) N
- ogrm S ,
’ . R 1 Are new IEP goals and objectives vwritten as )

/ ' scon as stated objectives are achieved? - 4 N "

. If stated object ives are not achieved as v
) . . - expected, vhat alternative methods are
w . ‘. {nitiated? g o " .

’, _ Are the student's specific 1identified neads’
‘ addressed by the curricular’ , éreps being . /
. covered? , oo ) . -

r_ Does the curriculym aleo include those areas
~ ' addressed « for regular students as much as
‘ ) T appropriate, e.g., literature, multicultural,
etc.? ! ) )
. »
How does the curriculum accommodate differing
learning rates and styles? ’

I . - How has tl': mode Pof presentation for the ‘ . .
o curriculum been adapted as needed to meet the S : 115 .
l 1 4 special needs . of each student, o l.e., - :
, . transcribed, Brailled, taped, etc.? Have the , . .
C . A materials been .adapted accordingly? ) A o, ] //

i 1s, lupple-cntary explanation or {nterpretation
' SR or curriculuq provided for students?

EMC - . ‘ N 11-42. s . > - .




S

E ; ) Priuary source of infomtion. . kh . . Verifying eourcee of information:
: . " Area Investigation K observation- LA interviewlfiocu-entl
i ., ! . t A .
} *  dre teaching methods and strategies adjusted in ) ,
. .. : consideration of the student's hanficapping - - / A
N . condition? L. - ’

°
PITY

' Are adjustments made in curriculunm,- waterials, . .
. ’ environment, and teaching etrateg.ies according : ‘
“ . . ’ to student progress? ot
. ] » N\ . : ’ ’

\ . How are materials, media, and aquipment "usage ' .
- o } _1in all settings adapted to the needs of the . .
' . " student, to the curriculum befng taught, and to ’ '

< 7 ' %the goals and ¢bjectives in the IEP? \ -
. ) .
' '’ How are the timer allotmepts and schedules: -
‘ . geared to the needs of the student? How | )
- a flexible are the school a the special .
services to the needs of individual students? , ,

. ) ‘ What provisions for counseling .are included in
f ' . the IEP? Are_they being iamplemented? How is ‘ -
P vocationsl, couneellgng being provided? © Is-~{t -
related to‘the care hocatiopal auessnent? )

. Least restrictive * Are inltruction and services provided 1n the ’ .

environment Jleast restrictive environment? ) &

. . : - r
| Oon : What ' oppertunit{es does the student have to . ’
. - learn. and practice skilly and behaviors which L ‘
Ty . . will increue integration opportunities? ) .

. . . / ) R What 1s the cange of Opportuniti-es consi,dered
> T, . T . for a student to. participate 1in ’regular - e y

) ? "programs and ivities? : : '
: . o nd ' \ ' - ‘ 9
PN ’ . What, assistance 1is provided, 1if needed, to, - b
tacilitate} participation in regular program and /
activities, 1i.e., interpreter for desf, aide T
for physically handicapped, etc.? . :

P

P
116 oo 11-43 - - -
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_Area of Investigat ion

-, .
S

..'

-

: Attitudea of staff and

students

4

t .

. L
.

4

. . L)

Primary source of information:
! T observation

I

Are there specific activities ‘ta enhance the
positive ‘attitude of staff, parents, and
students toward students with special needs?

Are all students considered when planning
school activities? _ / ’

In) what ’ways do ‘students parficipate in
decisions made which affect their ‘educational
and social growth (attend IEP meetings,
parent-teacher conferences, eftc.)? °

How acceptinﬁ of. special education students are

. the regular teaching staff, support. staff?

Students?

What are special education students called as a
group? ~* .

Does the classroom environmént include” space
for individual, swmall group, and large group
activities? ‘\ ’

Is the space where services are prdvided
appropriate and gsufficient for the number of
students? ' '

P i

“Verifying sources of information:

4

)Hheré arer special education serQIEes provid;aﬂA“

at the sschool? Does their location promote the
integra i oq special jeducation students 1into
regular schosi! activities? ”

For students in special day classes, who
decides where the atudj ts will be placed
during integration into t "regylar program?

How are students with exceptional needs treated
on the school-grounds at recess? Before and
after school? T -
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( interview/documents
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Ares of Inveltilgtion

Coordination of
services

?

ongoing? ’

1 3 / )
Primary source of information:
* obgervati

* : .
. What kfndg of reinforcement and follow-up
special instruction and services does the
student receive in all other seftings, {i.e.,

language arts/speech therapy, reading/phonics,
resource specialist, physical education/
mobility instruction? Are_they consistent?

. N ’,
receive

How frequently ' does the student

frequent feedback from those

involved?

What provisions’ have been made for ongoiﬁk

. staff development activities-in special educa-

tion for regular staff, sdministrators, special
educat ion staff, support staff, pmrents?

How are ‘regular staff provided with ongoing
assistance with integrating, and coordinating
the program- of " students with exceptional needs
in their classroom? Is this assistance

1

How do the regular and special education staff

communicate and, coordinate the student's pro- .

gram (written progress updates, "frequent meet-
ings, scheduled consultation periogs, etc.)?

What kinds of foliow-up to services received in

the regular classroom or the special education
setting is provided for the student?
N ]
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Verifying sources of information:

persons directly -

interviews/documents
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. .mnNITIES fOR IMPROVING WEFFEC OF INSTRUC

. ' v iy )
- l' ) N . ~ ’

' The-statemerts listed below indicate actions which may have been or
need to-be taken to lmprove the effectiveness of your sprogram. The

specific rtunities selected--by the reviewers reflect their
mderstardi% of program and their best s st fons ' for what your
next steps might be to your - pr ogran more g fect ive- for. studerts,

’
-’

. » .
a. Plén and provide~sequential activities for the achievemert of goals
and objectives in the student's I&P.

b, Develop en gngolng sys¥em to monitor stedent progress in achieving
mls ag objectives in the IEP as well in the regular program as
icated. C .

c. Provide wctivities which challenge’ the student and afford an
sdequate rate of success. )

L

'd. Expand the range of resources, 'materials, and envigqmments which

) are avhiid)le‘to \s,t’udents with exceptional needs. ~ ' ‘

e ~Adaph curriculs, teaching methods, and l:a}qing‘orwiromle'nts to meet
indiy student needs. L. '

f. éstlﬂish a system, Yormal or info%; for sharing lnfomﬁtwn
asout the student between all persons work with him or her. .

g. Involve each student a.s.mprthrh'te in decision-making regarding his
or. her. educat ional and social growmth. A

h. Provide exceptional students with sppropriate infomation regarding
their individual dissbilities as well ss aﬁus.

1. Involve staff, parents, and regular student in staff development
and other activities which promote understanding and acceptance of
/ students- with except ional needs. : ) : o
v J. Provide staff .mvelormntkrd ing support for regular classroom
teachers in integrating ahd coordingting the program of the students

with except ional needs in their classroams. N

E/S ' ' -

‘

TION AND SERVICES ON STUDENTS WITH EXCEPTIONAL NEEDS '

The SSC/SAC/BAC along with cther staff
determine their potential

.staff and others at the school.
ard parents should rev
ef fect iveness for progr

translating,

incorporate them into your program.

iew these suggestions,
am improvement, and then declide how your |
and evaluation procedures will be used to

Selected Opportunities for Improving

W
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THE EFFECT OF THE STUDENT'S TOTAL PROGRAM ON THE'STUDENT ' S

f

While developing an understanding of what stu-
dent's learn within each subject area, the reviewers
should also be figuring out how the curriculum comes

together as a whole for the individual student. Judg\

ments about this :overall ‘" curriculum are based

primarily on three understandings:

What the district and school have defined '

(or failed to define) as the core of skills,

knowledge, and values students are expected
- to learn . .

1.

The curriculum actually experienced by the
" selected sample of studentc, including past
and planned studies

2.

. 3. 'The relationship between | and 2

To understand what the district and school expect
students to learn, reviewers should rely primarily on
interviews. Be alert to changes in expectations or
loss of clarity from the initial definition of skills,
knowledge, and values to the expectations expressed in
course work assignments the feedback .given to
students about their learnfng (or lack of 1it). .Ask
about graduation and proficiency requirements. Ask
absut differentiated proficiency standards for special
edvcation students.

I1-47

. To understand the curriculum actually exporicnccd
by each student in the sample, rewfewers should rely

primarily on student and teacher 1interviews ' and
studegt work, including course readings. To see how
a student gets enrojled in his or her. particular

course of study, find out both where the student gets
advice on courses and who decides what courses the
student will take. Consider past and planned studies
over the full span of years in secondary school. Talk
to guidance personnel as well as teachers and peers.
Do wstudents and teachers understand what spgecific
skills, values, and knowlédge are expected for: pro-
ficiency standards, ‘graduation requirements, gntrance
to coldege, occupational preparo?lon. adultkpartici-
pation in society, and ' personal goals? Are- the
expected learnings comprehensive? Does the instruc-
tion provide for learning what is expected? ', Is the
student taught to extend and apply what il leamcd?
Taught how to put. it togethe,r? ; ,

The curriculul as it 1is e;perie.néed by .pocial
education students may be quite different from the
curriculum prelented to other students. The IEPs for
special education students should provide a basis for
evatuating the effect of instruction on each student.
Because standards and expectations may be diffetent. :
some of the questions may not apply. -

-
’
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T ,
CRITERIA FOR JUDGING QUALITY

- ' ' THE EFFECT OF THE STUDENT'S TOTAL PROGRAM ON THE STUDENT - o o

The focus
full cwr

in sn occupat fon and/or further educat jon.

5

’

The curthiulun of the school 1s limited, in
scope; expectations for what is to be learned
are unclear or unihowm. In course work the
§tuant is lesrning a fragmented snd randam
sssortment of skills, knowledge, and values
which offer little opportunity to reach his or
her personal and wocational goals or preéps

for future educstion. Little is expected of
the student pest minimum proficiencies; when
the student has difficulty in learning what is
being teught, there is no overall plsn to
bring him or her yp to minimal proficiency.
The schedule of special instructiongl (compen-
satory, bilingual, snd/or special education)
snd related services is disruptive to the
studept and deny him or her continuity ih the
courses he or she is tsking. The student
receives little. hefa or _ encouragement to
becane resporsible for his or hef Jlearntrg or
“ to prepare him or her to succeed in a vocation

' or for, further educat fon:

fd

<

Lo I_| S

“this criterion is on the extert to which the student's
ard cther and related services will result in the
acquisition of the skills, knowledge, and values necessary for success

. and/or

-

P
<«

E]

The cwrriculum of the school includes the
skilly, knowlédge, and values necessary for
the studert to achieve his or her major-per-
sonal, academic, ad social goals ad to
become prepared for an occupation or further

Expectations for what is to be

educat ign, )
learne&ave been defined, and generally the

_student knows what he or she is expected to

learn in the courses he or she is taking. -

while a variety of courses is available to the

student, problems with scheduling,’ coordina- l

tion, and articulation between departments
Inck of timely guidance sometimes
interfere with the student's desired course of

study, resulting in difficulty in' scquiring

new skills and knowledge -or extending and *
wpplying those skills he or she has aleeady

learned, .The special instructional snd related
setvices (conpensatory, bilimgual and/or
spacial education) received by the “student
generafly are coordinated with the student's
total program of study. student s
.inwlved to some extert in planing and
evaluating his or her progress over the
years.

In applying, this criterjon consider:
by the studert and (2) all special irsttuctional and related services.

!

. has tak

-
-

o~

4

»

The cyfriculunof the school is of sufficient

and rigor for the student to-sttain the -

skills, knowledge, and values necessary to
achieve his or her personal, scademic, and
social goals, and to become prepared for sn
occupat foA or. further education. The st

and those who teach and Quide him or her, know
what the student is expected to learn. The
student's program of sildy -over the 'years,
including cmlty-bascd learning and extre-
curricular activities, will enaile him or her
to attain these skills, knowledge, and values.
The ‘special instructfonal (campensatord educe-
tion, bilingual and/of special eduzation) snd

* related .sprvices received by the studnt

erhance and ‘facilitate his or her total pro-
gram. JIhe student, 4n the courses he or shé
in the past, is now taking, end will
be taking, - is[ thallenged, to integrate the
skills, knowledge, and -valuds already learned *
and to spply them in incressingly complex
situstions requiring fresh idess and
judgrents. The student's self-expectations,
desire to’'achieve, and’ psense of accomplish- .
ment are sust,lnod at a hign level.

[
.
1 . .
\ .
N

127,
‘ HIGH

(1) the total curriculim received
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GUIDE FOR COLLECTING INFORMATION ON THE EFFECT OF THE STUDENT'S TOTAL PROGRAM ON THE STUDENT .

Prilary sourcevof Information:'
- Observatiom - .

Area of,Inv;ngigation

1

E

Definition of skills, ‘knowledge
and values .

. 18 there an overall curriculunm h}an
for the school? Does it include
clear expectations for a ' core of
common learnings every student 1is

l L
xpected to learn?

[

Co L ‘ ‘ .staff and students understand
these expected common learnings?
How do staff 1incorporate . the

v overall curriculum objectives into
defined expectations for individual
courses? Does each student receiwve
instruction aimed at a given

. . ’ objective in a variety of courses?

—-In his or her program of study, 1is
-, the student exposed to 4 coherent
patte of learning experiences, or
is there a patchwork of learning
‘fragments?

¢Are skills, knowledge, and values
defined for all stages of stydent
development--from nminimal profi-
ciency to the most advanced levela

» of achievement? )

»
}‘ v What are the schoolwide expgttav:
o tions‘for‘work:?ndhip, punctuality,*®
classroom ' beh@vior, etc.? _How
. clearly . aré - these specified to
A parents, students, staff,
What 1is- the, evidence that’ they are

reinforced ih all classes?,

I11-49 - i €
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Verifyingz;purces of Information:
interviews/docuaents

. Explore- §1th teachers: Their
- familiarity with | district -

cifriculun policies.

& . .
Explore with district staff: Hov
the: curriculum policy was developed
and implemen . Was there staff’
developuent?t‘§ire state curriculum
framewvorks used? o

Explore with guidance staff .and

_—ﬁﬁ
documents,

etc.?_

others 1in an advisi role: How
they wuse: the defined skills,
knowledge, and values in progras
planning. . -
Alm*’ . ’ |
Documents: District curriculum

course offerings, the
student's individual course of
study, texts, lesson plans,
proficiency guides.

/
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Area of Investigation

Breadth of curriculum

s

\ ° v
- Primary Source of Information:
wDbse'rvdtion

’ Does the core curr%culun of comlom
learninga include:

NOTE: The following; 11sts of
" learnings are not lists of
. courses, but learnings which
should be integrated into a
' variety of courses in a
variety of ways.

e Basic learning skills such as:
writing,” wathématics including
problem solving, reading from reme—
dial to advanced skills, speaking
and listening, critical thinking,
vocational ~ skills, intellectual
curiosity, independegt judgments

+ andgreasoning, grammar .

e Cultural heritage such as: litera-
ture, art, music, drama, aesthetic
values, foreign language, ethnic
studies, intellectual history, and
multiculutral education

!
-

e Citizenshi)p and’ societal studies
» such as: civics, democratic rights
and responsibilities, - political
heritage, U,S. and gworld history,
‘¢conomics,. current” affairs, and
* other social.studies?

e Science such as:, basic sciantifdie~
methods, biology, physics,/ chea-
" istry, earth science; physiology,
ecology, astronomy, electronics,
and cc-pjter science.

-11-50

., were developed for students with

Verifying Sources of Infotution.
1nterviewl/docuunts

Explore uith teachers and students:

Where the skills, knowledge, and

values locally defined as common
learnings appear- in caurse work.
How the content of each course was
planned so that the approprigte
common learnings were 1included.
How individual educational programs

special needs .

_—

Explore \ch advitou, counulin!.,
and iuidance personnel: How the

study, course offerings, texts,

individual's prograa 1is planned to .,
ensure each student covers the full
range of skills, values,. and
knowledge which are appropriate.. .

Documents: The.'individual course of &

syllabus, course outlines, student
work . . . .

L

-’
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Aréa of Investigation

-

How the curiculum is coordinated
and articulated among teachers

’ 'thension, applicafion,
and integration

~ Ly

.resodrce or

°

** graphy?

Primary Source of Information:
.Observation

Is the curricul coordinated
between grade levels _and depart-
ménts to enable continudus progress
for all students?

classroom teachers * and
gpecialist teachers
work together to ensure continuity
of learning . for students? (Con—
sider those students who leave the
regular classroom program for spe-

Do the

cial instruction--Title. I/SCE, LEP,

MGM, 'speciel education.

Is the student encouraged and

taught how to extend and apply what .

fe,’present and planned?

P

hew. she ' learning to hiQ or ty

Are related skills, knowledge, ahd
values being taught- in different

cqurses ‘In a coherent sequence?
For example, how does the math
department coordinate with the

cocking teacher 1in geaching frac-

-tions and recipkés?” How are the
English teachers working with
history and science teachers 1in

teaching writing skills?
L

How do teachers and students take
skills, knowledge, and values
already learned in various courses
and use them to-.solve complex prob-
lems in new courses? For example,
how are learnings from math, 'his-
tory, and political science brought
together in economics and geo-

thinking, and workmanship skills
used in planning and executing a
metal ahop project?

]11-51.

" staff:

How are reading, critical

S

.

Verifying Sources of Information:
interviews/documents

' . -~
Explore with teachers and support
How the records of contin-
uous pupil progress are designed,
monitored, evaluated, articulated,
and modified throughout the school;
how information about the student
is communicated by the support
staff who serve him or her.

k]

=

_Explore with staff: How programs
are planned across years and sub-
jects; .what 18 the form where
teachers from various departments
discuss course content and
sequence; how do those who advise
students know and use °‘course con-
tent and sequence information in
planning the 1individual student's
program? . .

Documents: Course outlines, texts,
student work, the individual cousse
of study




Area of Investigation

Instruction received and
acquisition of skills, knowledge
and values

Primary Source of. Information:
Observation

e Occupational préparation such as:
career education, vocational cour-
ses, industrial arts, distributive
education, business, technelogy,
and workmanship.

»

e Personal and’ social development

such as: respect ' for self and
others, self-discipline, study
habits, leadership, cooperation
skills, .organization skills,

emotional health 1including stress
management, ~fan13‘d and parenting,
human growth development,
nutrition, physical education,

lifetime sports, drug abuse, health -

. .
How wmuch instruational time, 1in
olass and inm homework, 18 allocated

!

Verifying Sources of Infot;ition:
interviews/documents

Explore ‘with teachers, gpidance
personnel, others in the advising .

to the skills, knowledge, and
values? For example, how much
writing does a particular student
do during the year, considering all
courses in which he or she 1is
enrolled? Do the teachers of the
various courses communicate about
how much and what kind of writing
the student is doing? .Does anyone,
besides "the student, have a fair
notion of how much time 18
allocated to each skill or know-
+ ledge area? e

Across courses and years, how 1is
the student's progress in acquiring

the expected skills, knowledge, and

values monitored? 1If a student has
problems, what alternatives are

I11-52

e

role, and students: How progress

" and how often?

cunulative folders, student coursés

is wmonitored; how problems are
detected. After a problem is
detected, how corrective steps are
initiated. Are records of progress
kept; how ate they used; by whom

Documents: Progress records,
of study, student work, alternative

of ferings / 4
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2 . Area of Investigation

€

T . <,
Rigor in ,elecﬂti‘ve courses.

e

Prllia'ry Source of Information:
‘g ) * Observation

eqplc]yed to ensure meeting expected
standardsg? Do teacherg .from
various departments eceooperate in
;eachinﬁ a given skill or yalue,
€8sy problem - solving?
teachers of students receiving
special services ~understand the
_ prograais for = these

Is - there -rigor in the course work

which is appropriate to the subject’

area and, e same time, produc-

. tive in making progress toward per-
“ 7 gowmal and sehool goals? . :

‘Are courses desighe:! to meet “the

Do all.

-

Veriffping Sources of Infomtion.
interviews/documents

’
A
A
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L spudent's interests or strengths
- For "example, are

students 1in - a “filmg,appreciation

* class required to write film criti- -

cism, to dnalyge and
formal dramatic
characterizations

appreciate

discus

moral and life poblems pre ed‘

by the films, etc., as_ well* as
enjoying the film? Are students in
craft courses taught stgndards of
*  workehnshtp? . Do * the . physichl

ed.ucation teachers cqrtect spelling .

errors g_s well as ach principles
of team work? . ‘\

" Do, samples of student work reveal a
© - stagtda:‘dﬁf quality workmanship? ”

-
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The statements .listed below indicate. actions
need to be taken to improve the effectiveness of your program. The
{fic opportunities selected by the reviewers reflect their
understanding of your program and their best suggestlors for what your
next steps might be to make your program more effective for students,

which may have been oY

. o

a. Extend the student's curriculum so that each student has opportuni-
ties to dewelop skills and knawledge in the fine arts, social,
natural, and physical sciences, and cther curricular areas as well
as in the basic skills of language, reading, and mathematics. ’

b. Explore ways of providing more time for students to develop skills
;mkmo-*illaliw in cther aréas of the curriculum as wellgas in the
as s. . . 2

c. Provide opportunities for students to apply basic skills in other
curricular-areas and .to integrate other curricular learning into the
scquisition of basic skills. .

d. Provide B variety of opportunities for students to' pursue their

©  educat ional interests.

4 L]

(PKiTlNITIES FOR IMPROVING THE EFFECFT OF THE STUDENT'S TOTAL PROGRAM ON THE STUDENTY Ce

staff, and, others at ‘the school.

-

The SSC/SAC/BAC, along with other
staff and parents, should review these suggestions, detemine their
potential effectiveness for pro?ran improvement, and then decide how‘
your ongoing planning, translating and evaluation proceduren will be
uged tn incorporate them into your program.

Selected Opportunities for Improving

- .

-

‘e. Priositize the specia} services provided stucents, focusing on their

most orgent needs.

" f..Reschedule the times yhegstumhts are pulled out of the regular

tlasstoon s0 that they have-the, opportunity to participate in the
full range of curricular activitles.

F N

g. Coordinate {he students’ instructional program so that:

. - The instruction they receive while out of the classroom builds
on, Mer:js,_and/or reinforces classroon instryct iom.

. . /. . . , .
- They have the opportunity to acquire any necessary skills of”
knoyledge that they may, have missed while out of- the classroom.

. h. Develop or refine methods of commnication between the classroom.

teacher, and specialist staff so that each is kept current with the

students’ progress in.both settings. .

1. Allocate time for glassroon teachers and specialists to plan the
studerts' imstructional activities together. e,

3. ‘Explore ways of mgtivating each studert to become resporsible for
His or her ow ledrning and work to prepare him or her to function
successfully in later grade levels. .

+

. 11-54 . .
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C. THE EFFECT OF SUPPORT ON INSTRUCTION

The information collected in the first section
of this handbook, “The Effect of Instruction on
Students,” becomes. the ° base for further
investigation into‘ this section, "The fect of
buppott on Instruction.” What the
learned about how and what student
effect of Title I/SCE and setvices.fof LEP students,
and the learning environment, are
the process of gathering information in.ordef to

judge the quality and compliance. of a school
program. In looking at the support areas of staff
development, parent and ¢ommunity participation,

guidance and health oervicel, and district support,
reviewers. begin t¢ develop an understanding eof how

the iastructional program came to be the way it is.

and 'hyo

The process of lynthuizitg iniomtion begins )
in a review as soon as bits of infom.;j.gu,hggi&.:o—»»wwmttor

le‘veral classrooms.

1t cm larger segments.
For Example:

The reviewert observed otudents

.uuing -~ wanipulative materials during mathematics '
" instruction in several of the classrooms visited.

Interviews with staff and a review of the staff
development recotds indicate that in-service train-
ing eessions on the use of math unipulntivel had
been held and that staff felt they were worthwhile.

‘l'hu, the reviewers in the example cited were
ablc not only to begin to understand wh?utheutics
instruction was the way it was, but aleo were able

+to observe the effects of the staff development

sessions as students were using manipulatives 1in
However, the "whole™ of staff

imary pieces in _

A

11-5§

centers.

" support

 but {f they are not

development had not emerged.
included: How were decisions about staff develop:
ment priorities made? Who had participated in the
sessions? The partial effect of staff development
was observed and now served to _direct further
inquiry. It is important to note that only when the
remaining questions have been answered and the
"whole” of staff development is known can reviewers
Judge the ‘effectiveners of staff 'development.

- The review process works not only from the
student through instruction and support.to plaunitg,
but also in reverse order.

l?or Example: The reviewers learned fro- the

"school plan that the staff would have in-service

training on how to establish mathematics learning
They further learned that all staff had
participated in the in-service training sessions
that were designed to help teachers establish and
diearning centerl where students could
practice the mathematics ‘skills being learned and to
apply “mastered” skills. However, no V learning
centers were observed in the classroows, and the
teachers stated that the in-service. training
sessions were very interesting but that they had not
yet -had time to implement the suggestions.

Thus, the effect on gtudents of this segment of
staff development was not observable,

It i{s critical. to remember that evaluation of
support activities 1is directed to the effect of
activities on 1instruction, not parent
involvement, for example, as an.isolated -element of
the school program, nor* the evaluation of district-
level support as something apart from what {is
happening. in the instruction of students. District
support activities may appear to be of high quality,
appropriate to the -school
program, they are not effectively aupportinggthe
instruction of students:. —

P 141

Remaining quest fons
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THE EFFECT OF §UPPORT ON INSTRUCTION:

This criterion focuses on how effective staff
development “activities have been in increasing the
skills and knowledgé needed by the teachers, aides,
other staff and volunteers to implement the planned
pProgras. ° .

The effect-of staff development on the instruc-

tional progral can be viewed from two perspectives:
) ~
o One, ‘analyze completed staff developsent activ-

ities, and find what effects or traces there

are on the instructional program. Deteraine

what kinds of staff development have been’

offered and for whom. Review the school plan,

identifying staff development assessed needs

and planned activities. Talk to the principal,

the _program coo inator, district petrsonnel,

and responsiblé SESR program specialiat or

whoever is responsible for staff development to

find out what has been offered, why it was

of fered, who participated, Qow it was pre-

sented, and by whom. Verify and,add to this

information by observing staff at work with the

students and questioning them about their par- .

ticipation in staff development activities.

-~

Y

@

-

W*

’ ‘specialists,

\

STAFF DEVELOPMENT

e Two, trace staff development through instruc-'
tion by establishing the types df instructional
prograns that are in existence and determine _
what staff development has: been offered to sup-
port the program. For example: as a reviewer:
you learn that a new writing program has been
implemented. Determine what staff development
was provided' to support the implementation of
the writing program. ’

Remember that the review of staff development
is focused on the effect of the staff development
activities. While knowledge of the kinds or number ,
of activities engaged in by staff members and volun-
teera is important for developing an understanding
of what has happened in staff development and how it
night be made more effective, you will be judging
the effect of the staff. development activities--from'
whptever source oOr Hh&tever'nature--on the instruc-
tion of students. and instructional support and
improvement prodess activities.

NOTE: All adults who work with students should’
participate in staff development: teachers, ai.’del,
resource personnel, principals and
other administrators, parents, and other wolunteers.

- 4 1]

¢
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7 .
This criterion focuses on how effective staff development activities
4in increasirg the skills and knowledge needed by the
ad wlunteers to
irstruct jonal program responsive to stydent and program r:-ee,ds.

have

teachers, aides, other staff

@
.

Staff developmept activities have been
1imdted and have little or no relat jorship to
the planned program.
no effect in increasing the skills and
knowledge of the adults. There .{s misunder-
stonding or lack. of understanding of the
intent of tfe school's planned program. Staff
movbers are uclear about their individual
responsibilities and have little or no
understanding about what others are doing or
how what they do fits with what others do.

/5
S Low
. Teschers R I
Aides I__| (I
—!
Other Stafr* I i
Volunteers*® ’ | I_—_—_I

*Other steff includes the principal,
implementing the program,
*"Volunteers include parents, comunity members, cross-aged tutors, and student teachers.
= . o

o

They have had little or -

CRITERIA FOR JUDGING QUALITY
THE EFFECT OF STAFF DEVELOPMENT ON INSTRUCTION

implament an
and talented).

« /

1

S

Staff development activities are increasing
the skills and knowledge necessary for imple-
menting the program planned to meet student
ard program needs. The activities “wre addres-
sing, on a priority basis, those skills and
knowledge most needed to implement the planned
program. Staff development activities are
helping to increase the skills and wnowledge
needed by each person to carry out .his or her
resporsibilities; most members of the instruc-
tional staff are applying the skills and Wow-
ledges addressed in the staff developmeri
activities. Staff generally understand the
intent of the school's planned program. Most
staff members understand their Individual
responsibilities for impleverting the program
and how what they do fits with what others do.

. >

LEE L

——

.
>

NARERERNL

HEREEEN

——
—
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In applying this criterion consider the effect of staff development on
the instructional program includi
needs and abilitites (LEP, Title
Include all staff development activities (group and in-
dividual) proyided for all staff and volunteers involved in the program
regardless of the sowrce of funding
ties; i.e., district, SESR, county, SIP, Title 1/SCE, and so forth.

services for students with - 1
/SCE, special education, gifted

wilized to provide such activi-

*

Staff devel@ment ‘activities have been highly

ef fective” in enabling the adults to implevent
an instruct ional program responsive to student
and program needs. The a?ult knowledges and
skills needed to implement the planned ptogrem
_have
develcpment activities. Each adult has léarned
whatever he or she needed to learn. to carry
“out his or her part of”the planned program.
‘Staff_members understand the school's pllt\sd
program, their individual responsibilifies for
implementing it and how what they fits with
what others do. ‘There is obviofis comitment

/ to continued participation in staff develop-

othewunistntors, ‘and support_ staff (certified and classified) who are

‘ment activities and to applying the adquired
knowledge and skills.

IR
\

[V
[S=N

directly involved in

- start "




Area of Investigation ;

A

Increased skills and
knowledge

~

' . /
GUIDE FOR COLLECTING INFORMATION ABOUT STAFF DEVELOPMENT ' .

Primary source of information:
' interview
. » -~
What changes/refinements . have staff wembers
made in working .with students as a result of,

the staff development agtivitiea?

How are staff supported in 1mp1e$ent1ng newly
learned techniques, materials, and/or
strategies&

#

Ho; are certified staff prepared to work within

" staff development;

Verifying sources of information:
observation/documents

Qbservation: .

What effects of staff development
ef forts are visible in the cl 3
room; do’ adults seem to haveg
sense of direction and progress in
do adults seém
to ha®® developed cooperative
relationships designed ‘to carry out

the school's planned program? ‘

the cultural differences of students? Are
they---well-prepared ~to-—neet—the —npeeds—of —1EP
etudentJ, gifted. students, students with

exceptional needs, or educationally disadvah-
taged students? '

Are they . prepared to guide the personal and
social development of each student as well as
to instruct in curriculuw-areas?

o ’
Haw do” the parents, community members

and
other volunteers work with students? Are
their skills adequate? Is this consistent

throughout the classrooms?

How do instructional aides reinforce skills and
assist students with learning activities? ‘

What kinds of in-service training have certi-

fied staff amd others been given to enable them

to 1identify haviors

referrala?

which may require

What .in-service activities and ongoing assis-
tance are provided regular classroom teachers
to meet the needs of students receiving special
services? -

) /uiss

i

s—""'-”

£y

Documents: Review records of
staff, staff development activi-
tles, council meetings; needs

assessment information; unica-
tions to phrents; evaluations of
staff development by staff; evalu-
ations of staff development idple-
mentation in the classroowm; SESR
co.prehengfge plan and/or PL 94-142
opportunities for staff develop-

ment. What kind of match exists
between t eds of the students
and staff expressed in the

- school plan and the staff develop-

ment activities? Compare the needs
expressed in the plan with what is
being offered. _

v
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Ares of Investigation

Relationship to planned
’ progranm

Primary source of information:
interview

&

How were “aides, council members, ‘parents,

community members, and other - volunteers
finvolved im designing their staff development?

what roles does the principal play 1in staff

‘development? The district?,

What is the overall plan for staff development
activities? (Consider frequency, time lines,
sequencing.) How does it relate to the needs
offstaff to carry our the planned program?

What opportunities are there for sé;ff to
discuss_together what they are trying to do and
the effect of what they are trying to do?

what kinds of opportunities are there for joint
teacher-aide in-service training? For joint
special education and regular education staff
development activities? .

What are the procedures for articulation and
fotegration of skills and knowledge acquired in
staff development?

Do staff members and volunteers think that
staff development activities have_beeh ‘useful?

How aré council/committee members prepared to
fulfill their responsibilities? How effective
do they, think their preparation has been?

Do the support staff members (lgbraxian,‘nursg,
speech and language specialists, and psycholo-

,gist/counsélor, program specialist, etc.)

understand their roles in implementing the

planned programs as described in school plan? |

How helpful have staff development .activities

* been to them? -

. . _. 7. '
! - 11-59 . ‘
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Verifying sources of information:

observation/documents




l N ' L2

.. Supggrting and.

T wvgltig staff
develdpaent activittes

T [} . . . .

. .
‘X Area of ‘Lnvestigation* ,

interview,
3 —‘J_— '

How has the school used its resources for staff
development? _Are teachers and ofher staff
members encouraged to lead staff development

" "sessions? . l

- b

What ‘external -resources has the school used
(e.g., teacher centers, professional deyelop-
ment centers, county, district, and SESR
resources, and the special education service

_regiom)?

-

How ‘has the school utillzed its community/

parent resources? How-effectively do staff fe@l

these resources have been used?

4. -
*

How do staff members “and administrative

_personnel evaluate the effect of the staff
‘developmemnt ‘actiwities? »

How are staff J;G;lopmeht evalﬁat@on results_

used? * A 4

Verifying sources of Information:

-
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CPPORTINITIES FUR‘IFPROVIM} STAFF DEVELOPMENT

The statements listed below indicate actions which may have been or . staff, and others at the schooll. ~ The SSC/SAC/BAC, along with other

* . . need to be talken to improve the effectlvens.spaof your program. The staff and parerts, should review these suggestions, determine their
specific . opportunities selected by the reviewers reflect thelr potential effectiveness for program improvement, and then decide how

@ understanding of your program and thelr best suggestlons for what your your angoing planning, translating, and evalmt{on procedures will be
. next steps might be to make your program more effective for students, used to incorporate them into your program. < )

' Selected Opportunities for Improving

. v 8 Identify the skills and knowledge needed to carty out the planned
program, including-ssrvices for students with special needs.

. b. Assess: existing skills and lnowledde of staff, parents, comunity - ’ : ‘ ) ’
menbers and otper volunteers working, in the program through ongoing ’ . :
evaluat ion. .

. c, Detepmine the differences between existing and necessary skills and - : . ) .
5 % 7 knowledge. ‘ . . _

d. Set priarities for group and individuel staff devel opment aptlv{ties ) ; ) ’

.e. Base -activities on the differences between existing and necessary ' s - . :
skills and knowledge of pagnts, comunity members, and d?. ‘ . . , ,
deter- ’ ‘

f. Involve the staff, parents, community members, ‘and others
mining what their staff development actlvities should iaclude and
how they would be presented and by wham.

v

g. Individualize activities to meet the varylng needs of the staff. . . ) \\/\.. ‘ o g
*  h, Allocate sufficlent time for staff development activities. Lo ' -

" . Wilize staff skills and talents for providing staff development ‘ ‘ : » _ e
_activitles. : L . S

jJ. Use school, district, Program- Improvement for Improving: School . : BRI
Consortia, SELPA, comunity, and other resources for staff . . . .
develapment act.ivities. . ’ . ' : . PRI
Ir%orporate into staff development attivities -a{s of confirming . ' . . .
that the adults have acquired and are using skills and knowledge s . : ‘ e
presented. ‘ . . " . ., ’

x
.

- . - ‘ A
- Coe . . f .
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THE EFFECT OF PARENT AND COMMUNITY

Parent and community participation 1is a broad
category that includes:

- ﬁrent involve.ent in the classrooms and the total
school program .

keeping parents informed about their children's
program and the school program, including the array
of services available to students with special
needs

preparing parents and co--unity to assist in the

- school program ~

providing opportunities for patrents and other ™

N community members to explore their interests in
N * areas related to nning, 1-p1elentatioh, and
- evalu\a/tm of the school ‘progranm - o
‘ I -
- J ™
- \ w( -
. .
¥ ,> L
/H ~
¢ 154 ) _—
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-pl.anning and evaluation, S .

L]
.

PARTICIPATION ON INSTRUCTION -

\

-

In- addition, the parents of children receiving
special services are provided with informstion ‘which
is pertinent to th¢/ needs of their child/children. For

example, parents fof .students With#exceptional needs
are 1informed appropriate,  SESR and community
resources. + - ‘

<‘ . 1]

In evaluating how parent and co-unity partici-
pation affect the instructional progral, find out how
the school staff informs pareiits about the program and
the day-to—day activ_ities of,.;he students, how parents
are directly involved in théir children's educational
experiences, and to what extent parents and other com-
munity representatives have been involved 1in ongoing

2

. A. *
P . . . L

”




o N CRITERIA FOR JUDGING QUALITY ‘ )
) THE EFFECT (F PARENT AMD COMMUNITY PARTICIPATION ‘. . ,
£ | : : - {
The focus of this criterion is on the extent to which” parents and applying this criterion’consider the effect of parent and community
other comunity members are movledgmlz about and support the schosl ’participaf ion on instruction, check the box below that description.
progran as well as the student's full pa’tu:xpation in school life.

. For judgrents of quality between descriptions, check an appropriate

Pl -

- There is evidence that few parents and
cam.nity members have marstandirg of or
comitment to the schoel program, their
students' program, or the school plan and
improvement efforts. Few are involved in
plarning, imwplementation, or evaluatjon
activities.

F

o are sware of vhat they could\do personally to
* support implementation of the planned program,
. including IEPs and BILPs,

Involvement of
infrequent end sporadic and provides little
support to the instructional program or .to

+ efforts to implement the planned program.
There is evidehce that school cowmunications
have had littie, if any, impact on enabling
parents and camunity members to understand
their students' school program ard to support
them in their perticipation in school life.

>

e

LOw |

Few parents and community members .

parents and Gthet members of ‘hexcomwmnity is.

. BILPs,"

fntemmediate box.

>

There is evidence that nosjt parents and
camxnity members actively inwvolved thh the
" school program uderstand  and support  it.

They are aware of the sahool plan and, -her\(a)propriate, the SESR Camprehersive Plan, aid”

appropriate, the SESR Comprehensive Plan, and
major thrusts for the year. Paremts and
community members rot actively involved. have
sone understanding of the program and are-
aware of their children's day-to-day activi-
ties, including those specified in IEPs,
and . other,
plans, but they have limited knowledge of the
school plan or of specific efforts to improve
the program; they are generally r‘tbt aware of
what they could do personally to support
implementat ion of the planned program, There:
is »vidence that parent and community activis
ties both on campus and off campus have ena-
bled “some parents and other community memjers
to perticipate in the planning, implererta-

tion, and evaluation of the program and to
support more fully their students'
part icipation in school life.

» -

- students' full participation in school 1ife.

1

-

‘ . -

. ) P
Parents show enthusiam for and comnitment to

program and improvement efforts. They are
owledgeable about the school plan and, when

know where and how they can assist in imple-
ment ing the planned program. Parerts and
other comunity members provide' a significant
source of support in implementing,the pr
e.g., thtoug'r workstudy, mprenticeships.oi
Parent and others comunity Membe rs prov

individualized leamning ﬁs;gufxcant support also to evaluating the

planned pT Ogr am. Parents® ‘knowledge af the
instructional program, including individual-
ized learning plang, IEPs, BILPs, and the
manner in which students are learning enable$
the parents to support more fully  their

'
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Area of Investigation

¢

4 ‘Con-unication to parents
’ and community

14

t Awareneéﬁ of student activities

VLN 158

GUIDE TO COLLECTING INFORMATION ABOUT PARENT AND CO

-vices available to

\

Primary Source of Informati
Observation -

——
What avenues of communication are
psed to keep the parents and commu~
nity aware of the school program?
Do the various means of communica-
tion present a‘complete descrigtion
of the progranm, 1nclud1ng all ‘gser-
students with

special needs? How understandable

.are the communications to parents
-afd the community?

Are the stan-
dard communications written in
plain, understandable language? Are
non-English-speaking parents
contacted with materials in their
language? What responsibility does
the district assume for communica-
ting with parents? Is there a
regular newsletter, tfadio, or TV
program about the school's improve-
ment effores? How well 1informed
are parepts aboug day-to-day acti-
vities oJf thelir chifd en? Do
parents understand “the district
proficiency standards and their
purpose? Do they
requirements for graduation and
their son's or daughter's gtanding?
Do parents of >#pecial education

students understand the proficiency .

standards set * for their children
and how these standards compare té
the standards for other students?

.How do teachers report student.
progress? Are there periodic’
parent-teacher conferences? Are

there special confetences when
unique situations”exist?

11-64

understand
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. . LS . . l
ITY PARTICIPATION - .

interviews/documents ,

\
1
\ Verifrtng Sources of Information:
\

look  for “evidence .of parent
cmrencing in your interview with§
t ers, ‘guidance personnel -
aldes, principal, and
others.

librarians,

Examine evidence in ftles of news-
letters, notes home, grade report- °
ing, systems, radio-TV scripts and
schedules; bulletins, back-to-
school . night, guidance ' nights,
neighborhood meeting schedules, and
other methods of communicating jdth
the parents and’ community. -




Area of Investigation

Involvement in the
ingtructional program

Y

&

.is responsible?

Primary Source of Information:
~ Observation ‘

How are parents involved in plan-
ning and supporting students'
educational programs? How are par-
ents of special education students
involved 1in planning students'
IEP8?

H

‘Do parente understand the homework

policy? What has been done to help
parentgl in the form of classes,
mnewsletters, - etc.? Are they
expacted to assist in carrying {1t

out? Do they assist? ' Do they feel
the school depends on them to
asgist? - )
‘What . are -the wmethods wused to

involve parents and the community.
in the instructional program?: Who
{s the program
ef fective? ’

How are parents and community rep~
resentatives used as -instructors or
tutors? Special presentors?
they prepare materials? Do they
serve as special aides? ’

How are volunteers active- in
recruiting others to .participate?

4Are there sufficient volunteers -to.

Verif ]i@urcel of Information:
j interviews/documents

-

-~

Discuss With - parentl', ©  parent
coordinator, prﬁﬁ:‘pal , community
participants. ’

Observe programs supported ‘a by
parent and community participation.

‘

)
P

Po .

* -

. have alternates in SSC, SAC, PTA, 161 |
. - parent clubs (special intgres\t)?

AN .. Are parentl\ and community represen— Check staff developnet schedules,
. tatives yell briefed and trained if budgets documentation. . |
’neceaurrto carry out the assigned - |
tasks? Are briefing and training ‘——.*—4(
CEERENTY programs planned, scheduled, eval- . \ *
% . © . uated? Do parents and community o . i '
o have and opportunity to help plan T
EMC‘? , . the briefings and training? ‘ )
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Area of Investigation | Primary Source of Information: Verifying Sources of Information:
. . ‘ Observation . interviews/documents ‘
Instructional Activities - Have parents and community repre- Investigate work study\ program,
B gentatives been significantly special programs, e.g., community-
" \ . involved in the {instructional pro- hased educatton. . Interview
gram? Has this involvement been a ingtructors, students, administra~
deliberate part of the planding? . tors. Review documentation.
Were parents and community included .
, in that planning? Do students'
- . ) leave school for any of the '
’ - instruction? Are their community- - *

A based learning experiences in - L

addition to work 8tudy programs?

Are community-based programs ‘ . g

available to all studeats includ- ’

. ing, when appropriate, . . those,

’ ‘ recelving  special services? . Are-

S . students, staff, and community all

’ included in evaluation and modifi-

" cation? Are the community-based

_ B experiences related to the skills
- ) ’ and concepts taught as part of the -

school program? . . v ,

‘ ‘ ) . Are there efforts to extend the -
' ' community-based experiences by

involving more representatives from’& » )
v business and 1ndustry with the - R
. school program? : « .
» . .




1 B . - v e

The ‘statements listed below®hdtcate actions which may have been ‘)u'
+ need to be taken to Improve the effectiveness of your program. he
specific opportunities selected by the  reviewers reflect their
'mtbrstandir? of your prodgram and their best suggestions for what your
next steps might be to make' your prdgram more effective for students,

- \A/ -
< . . .- ! "
- -
A , e
_ Provide emomagarém for parents and cther cammunity members to
. participate in\the schodl program; involve parents ¢f individualse-
with exceptional ‘needs, in planning. and reviewing IEPS.

-~ < T B -

Sustain) inwIVengnt of parents and cther camunity mevbershby
provi for their interests and concerns. , *

3 R . N
Identify and use talents, interests, and <nowledge of parents and
other community members in the irstruct lonal and school.activities.

- ' .
Provide two‘-iay hame-school communicat lons regarding the student's—
day-to-day activities and the school program. :

-d,

Provide home-school communication in the language(s)- of the limited-

and non-English-speaking parents. .
. - . o

f. Provide opportunities for parents and other cowmunity members to -

express interests and needs for activities and to be involved In

planning them. ; T ’

Y

-

2 ] ~

[
g. Provide opportunities. for camwmunity and business. leamxs"to
participate in the development of off-campus learning experiences.

h.'_Encoui'age parent participation in support groups for parents :of
students recefving special services (e.g., CAC, CAG, BAC, SAC).

-

164 ETITY

-
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. CPPORTINITIES FOR IMPROVING PARENT AND COMMUNITY PARFICIPATION

- effectivegess for program improvement,
planning, = translating and evaluation procgures will be

‘11-67
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)

staff‘and others at the school. Jhé SSC\/SAC/BAC along with other sta”v,,
tions, "determine their pctential
and then decide how your ongoing

and parents should review these sug

ineqmoga;e then? into your Jprogram. P |
N "o é
{
. - \ -

Selected Opportunities for Improving

€

-

3

» .

used to
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The focus of this criterion is on “the extent to
which guidance services -provided the student - are
aseisting him -or her to function successf®ly
school. » ) 2 -
As used here, the term’ uidance refers to aIl
activities, formal and informal, that provide advice to

students about their persénal, social, educational, and

career concerns. This advice  may be’ provided by
teachers,  administrators, peer” advisors, parent or
community volunteers, ' . o

}ﬁ’ aaaeasing the effect’ of guildance on students,
determine how _students’ personal; educatiqnal,
social needs are assessed; how ‘the gssessment infor-

mation is -used by teacﬁera, guidance specialists, and’

other advisors in creating and conducting instructional
programs for students; what kinds of follow-up proce-
dures are beinggused; and how the school &nd classroom
cyrriculum, --organization, "and environment have + Heen

¢ S

and ,

An_2

S

"modified to accommmodate the personal;

-guidance services are. ’

.
.
° . B )
- -

THE 'EFFECT OF GUIDANCE ON STUDENTS .

-~

educétional,
and social needs of each student. .. =

In finding Gut how the needs of the students are
- considered in the develogment of courses, extracurric~

ular activities, etc., and delivery of guidance -and
insfruction, us¢ the ‘informatior collected while
observing 1in the clasarooua and .other, areas the
school. Be sure( to Include data from the acho:i-:‘nd
classroam "curriculum as well a8 organization

environment.  -Combine that data with that fro- needs
Axpressed in the ‘plan and other information provided
by tHe .staff. If all appeara.t - working well for
the students, ver .the data.
student® and staff. If if appeara that personal,
educational, and social needs of all students are rot
being met, detemine -what .has, been excluded in” plap-
ning or translating the plan into act,ion. Interview
the classroom teachera, the special “education ‘per-
sonnel, .the support staff, and‘ the principal and/or
9ther adwinistrators ,to learn more about how effecttve

/

&

“talking to selected-

~N
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The focus of this criterion is on how effective guidance services are
in assisting Students in couﬁx:a selection "and in providing advxce on
t

personal social career, and ional goals. -

“ ,

There is evidence that most studemts receive
little or no assistance with personal, social,
career, and educational concerns. Primary
responsibility for the development of a stu-
dent’s course of study rests with the student
and his or her parents., Few students have
well defined personal,’career, and educat fonal
goals. Few students understand how their cur-
renmt course of study relates to their ‘goals,
strengths, and' needs<and to past and future
courses of study. The pesrents of most stu-
dents are informed of the student’s progress
only through written reports and have little
personal tontact with the school. Students

‘rarely turn to staff members at the school for

personal, social, career, or educational
advice. Such advice is nomally available to
students only once or twice a year unless the
student seeks it out. When: a student seeks
advice, he or she usually must weit several
Yays before talking with a sfaff member who
can provide advice. There appears to be no
formal policy for referral and assessment of
student with lefirning or emotional problems,
or, Iif ther® is.<one, few staff menbers,
parents, ot students are aware of it. Students
with personal or social problems often are not
identiTied until the problems became serious.

, )

< can get timely advice and students general
:availdnle and having needed infomation at t
time and place convenient to the studfnt.

' those problems became serious.

" classes,

.

<

CRITERIA FOR JUDGING QUALITY
THE EPFECT F GUIDANCE ON STUDENTS . : .

»

Rpply this criterion to judge the quaL\i‘ty of the. program m tems of
the effect of guidance on stugdents,

&
.

{

There is evidence that studerts hold high
expect atiois
picture of their personal strengths and intel-
lectual potential, amd generally either know
what they want out of school and what' to do
after high schgol or are confortable with
their progress .defining their pérsonal
career, and edlcational gaals. Students are

There is evigence that the student is planning
for the future in temms of fomming personal,
career, and academic goals, and the relatijon-
ship' between the student's program and the
achievgrent of these gaals is gnerally clear
to the student, Most of the stucbnts, includ~
ing those with spec1al needs, LEP, specifl
education, Title 1/5C€, gifted and talented,
have an assigned staff member fram whon they

goals, strengths, and needs., Advice on per-
, sonal, social, career, and educational con-
terns is available to students at times and
places most: convenient to the student. For
each student there is a
school who is—personally familiar with the
student's goals, strengths, needs, and educa-
tional program and who regularly . reviews the
request or through classes designed for tNis . student's acadenic progress and persgn&l angd
purpose. The pal®nts of most students _aie social growth, This staff member regularly
generally informed of the- students' progress ~ and’ frequently discusses the student's aca-
on a regular basis through written reports and demic progress and personal and social growth
personal contacts with the school. Most with the student and with the student's téach-
students are familiar with how the school
operates (e.g., scheduling, registering for
availability of learning ‘options,

Tules, etc.). .

use this resource and find advisors. generall

ational, social, or persogal
1p if they requést it or
Advice
career and educational goals is availablefon

Students with ed
problems receive

special needs or potentially serious problenms
are identified early and receive skilled help
before they become critical. Students are,
familiar with how the school operates (e.g.,

. scheduling, registering for classes, availabi-
\ lify of learning options, rules, etc.)

s o [

| . HIGH B

for themselves, have a realistic,

enrolled ‘In courses consistent with their

staff member at the:

ers and parents when necessary. Students with .
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. Area of Inves@ie;g;on )

How guidance needs are asBessed

How assessment information is
used by teachers

70 -

. .assessment

Primary Source of Information:
. Observation

How are personal, educational, and
social needs of students identi-
fled? Does the school have a
written, comprehensive plan for
guiddnce based wupon identified
student needs? How timely are the
' procedures? Do the
assessment procedures do wore than
the minimum required by law? If
so, are they for all students or
selected students?

Do students know to whom to go for
advice on - educationa}, personal,
and social concerns? Are advisors
familiar with their = advisees'
needs? . \ a

Are advisors able to give “useful
advice in all areas? If.not, do
they know when, how, and to whom,
to make referrals?

' Who 1s responsible for monitoring

individyal student's progress
toward gtaduation requirements?
How 1s such information used to
provide guidance? Are students
aware of their standing with
respect to graduation requirements?
Are their parents?

Have objectives and implementation
strategies for the instructional .

program been developed based upon
identified student needs?

11-70
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GUIDE FOR COLLECTING INFORMATION ABOUT GUIDANCE

Verifying Sources of Information:
interviews/documents

Observe classrooms; interview
teachers, counselors, advisors,
psychologists, school nurse,
special education teacher, resource
specialists, program specjalists,
etc., and students.
ted guidance files; review cosmuni-
cations to parents, students,

teachers, and others

Review selec-.




’
- o
.

Area of Investigation

Follow-up pfocedures

’

o -

J
.

Primary Source of Information:

. Observation
~ N

What provisions are made for help-
ing students who are not making
ppropriate progress toward meeting
raduation requirements? Are stu-
dents, parents, advisors, and
teachers aware of these provisions?

How do the guidance specialists
work with teachers (o ensure that
the learning environment supports
the needs of students? Their
career goals? Is there an esta-
blished referral process -for stu-
dents who have special needs? 1Is

" the process well understood by all

personnel? What have teachers done
to implement strategies to” accommo-
date the personal, educational, and
social heeds of students? What
alternative programs are available?
What kinds of guidance -activities
are 1included .in the students'
curriculunm? What relationship
exists between these activities and
the needs of students as identified
in ‘the plan and/%he assessment of
student need?

How are parents informed of the
‘student's personal, educational,

and social needs? Is a language
they wunderstand used in these
domaunications? Are parents made
aware of tesources available in the
community, such as diagnostic or
counseling centers? Are such

resources used to assist students
when needed?

LY
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Verifying Souyces of Information:

Jinterviewd7docunents

<

N\

~




Area of Investiggtion

-

Primary Source of Information:
Observation

L4

What follow-up procedures are used
at the-school? Do #visors wdrk
with -identified students on an
ongoing basis in the classroom? In
group or individual sessions?

Do the apeéialiata confer togethe?
about 1individual students? Are

" subject matter teachers included in

these conferences? Is the
principal? Are the parents?

“«

.
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Verifying Sources of Information:

interviews/documents
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The statements 1isted below indicate actions which may have been or
need to be taken to improve the effectiveness of your progrdm. The
specific opportunities selected by the reviewers . reflect ' their
understanding of your program and their best sugpstlons for what your
next steps might be to make your program more effective for students,

a. Establish a guidence program, based on identified student needs and
ith expected student outcomes, which is the responsitiity of the

. total school staff, '
- b, Establish or modify the guidance program to ensure that activities

- ’ :glnely reach every student wit the student having to seek

o, .

c. Assign to every student an advisor (instructional staff member,
support staff member, parent volunteer, peer, etc.) who is familiar
with the student's goals, strengths, needs, and progress as well as
his or her personal and social development.

.d. Allocate time in each advisol's day for him or her to be availale
at times and location conve t to students.

e. Provide sufficient professional guidance staff to assist with
diagnosing and remediatifg severe learning, emotional, and social

lems,
govl&e staff develepment and resources for advisors to enable them
to furnish aocurate information and timely advice to students
regarding learning optlons, career opportunities, and other needed
argaes.

9. ide students and parents with accurate and timely information on
entrance requirements for postsecondary education and minimun
academic requirements for career training opportunities. )

h. Establish procedures for each advisor to review his or her advisee's
prt?ress in meeting his or her educational goals and school
proficiency and graduat ion requirements. .

i. Estblish procedures for identification and servicing students with
personal, social, or emotional problems.

~ J. Use follow-up studies of students to™make changes in educational
&’progrm and to encourage students to select courses which are
challer,?lng, yet appropriate to the student's educational "goals,
interests, needs, and ways of learning. . .

k, Use psrents 1In assessi the guidance needs of students and
implenent ing sppropriate strategies. . /

1, Usemgae counseling as one strategy in delivering an effective

i ce\noom- )

m. Provide dence information to LEP students and their parents in
their primery language. .
n. Arrenge for pupil personnel setvices staff to provide direct assis-
; tence to teachers in modifying the environment of irstructional
 activities for ingividual students in light of their particular
M”- : »
0. Establish procedures and commnication channels among instructional
owmeansg Staff, those serving as student advisors, and guidance personnel to
creste a link between the student's instructional program and
guidance sctivities.

176

S CPPRORTUNITIES FOR IMPROVRNG GUIQANCE

] N
staff and athers af thﬁ:rml. The SSC/SAC/BAC along with other st
and parents should rev these s stions, determine their potent
effectiveness for pragram improvement, and then decide how your o

planning, translating and evaluation procedures will be Jsed to
Incorporate them into your program.

¢

Selected Opportunities for Improving

1-73 .




'3

.' 4 - . : - . ‘ ‘- ‘
) a . ' »
<. B . " '« . . L
Lo Ly . ‘FHE EFFECT OF HEALTH SERVICES # . - o , .,
) " ®  The focgs of this criterion 13/6!1 the ext'ent tq curriculum, organization, and environment have been
« which health® serviceq .provided - ‘the studert are accommodated to tl‘ health needs’of the studehtq. -,
assisting . him por ter .to_ function, successfully 1in ‘Q, .
' .In findiog our how the emotional, mental, and

- school. o v
\ 4 : ' : <
For the purposes of,an external program revieh
&ffect of health serfvices' 's'hqul’d sonly be asgessed
they ~ ‘are included 1in Pthe school ‘plan , ald
assess-ent linit,ed to - thosz areas of health in which
conaol'!dated application funds are expanded.

. In aueeeilgo‘he effect ‘ of health actdvities on the
instruction the students, you will be findigg out’
how students' emotional, mental, .and physical Jealth

9 needs ‘are aeseaaed how the assessment info on 1is

e " used in 1mtruct£on, what kinds of follow+ip protedures.

v "~ are being used, ‘and how the * c¢lassroom:
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physical health needs of ‘the .students are reflected -
in the delivery of<instruction, use the:
you collected while observing in the classroom and
other areas of the school. . Be sure to, include what
you “have-vbservad of the classroom curriculum as well
as classroom organization and environme@t. Combine
4hat’ information with what - you -know from needa

: expressed in the plan.and other ‘information provided
‘you by the staff at the school.

If all appears to be
working well for the students, verify your informatfon,

formatiqp

.

by talking to selected studdhts and adults. If it

’ appears' that the emot#onal, menta‘L, and phyt‘ical
health geeds of all students are not being met, you.
. will need to find oz; what 18 not working. - s .
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' Yy CRITERIA FOR JUDGING QUALITY ' S ?. .
) ’ ; S “THE EFFECT OF HEALTH SERVICES* . . ’
N The focus of this criterion is on how effectively the Health services Apply thx; criterign to Judge the quality of the program in tems of
provided the student are meeting the student's needs. . the effect of the health services-on students.* A r
.- . - [ A L=
. . . By
v . v -

+
. “ . - ) . . 4 ,
There is evidence that many health needs of There is evidence that most of the identified There is evidence that the health needs 'd¢f the
_studerts are ndt being remediated or accan- health needs of the stucents are being met, students are being met; the 1dent1f1wtlon of -
modated.- Assessment of needs is limited and althoqu screening procedures in some areas ° needs' is based -on mpwpuate and timely

cursory and/or there is little follow-up.’ are not timely and/or they are limit \screening of auditory,--wvisual, dental, phys-

( Resources available the school and SESR - Follow-up activities are being carried oot -iral, and speech needs. Follow-up activitiés
. have not explored and/or are nat being remediate néeds. wherever possible and/or to  have been .successful in. remediating needs:
: effectively d. . Specialist support staff increase coping skills of students with health (wherever possible) and in increasing skills
i provxde 1ittle ongoing assistance to students; " prghlems. Many of ‘the resources of the to. cope with health problems. All available ’
* : teachers frequently teceive Jlittle health school,. SESR, and community are -beinfy used for school, SESR, and comunity respur'ces have
Q y infometion aout’ their students, nor do’they  follow-up; some available resources are not  been identified and are being effectively used *
receive direct assistancg or in-service train- = being tapped and/ot used as fully as possible. for, follow-up and for .enhancing the health

ing to help them work withi the studerts with » The specialist. support staff provu‘b ongcurg students; the curriculum, or@nizatlon, and
health neﬁs in their ciassroom. There-is askistance tb students Tard share - mportant “erwironment of the tlassrooms hav® been modi- &\ f
&no evidence of-a héafth educat ion program and/ ~ health ioformation with instructional staff; fied to accommgdate the specific health needs’
or classes vhich would enable the students to. d&he information is frequently used as.a basis of the students and enables them to take care 3
take caro- of their own health needs, for altéring the curriculum, organization, and of their own health needs. Specialist support
Generally, ‘parents receive notice of their . envirorment for the students in order to _staff provide, ongoing assistance to students
dwildren s health. heeds, but follow-up is ° accommodate their specific needs. Parenmt’ are with -identified needs, to classroom teachers

-

« ,sporadic ;ather than rout ine, . ginformed of their children's health needs, and as they work with thesg,students, and to the
¢ \ . - i the school, ag needed, provides mfomation students' parents. 1 .

‘ . . 9 : ‘ regarding resources available for -

o ‘ : D oo follow-up servikes. : " . ) )
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. "?he e"ect of health services should be assessed only when included 'in the school plan, ang the assessment should be limited to those areas of-
L hellth services in which appupat.ion funds are expended p o - -
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. K ) GUIDE FOR

7

- ' Area of Investigation

¢

- .

¢ How health needs are assessed

used by teachers .

”

a

P

, ) How health assessment information

.Follow-up- procedures that aré used .

3 | ¢
s R . 'y - . N .

e

Primary Source of ,Information:
Observation

How are emotional, mental, and
physical health needs of students
identified? What health areas are
assessed?
Who does the assessment? A health
specialist? The classroom teacher?
Both? . '
. » LS
- How timely arq the assessment pro-
cedures? Do the assessment proce-
dures.‘do more than the wainimum
required by law? If so, are they
for all students or ‘for  selected
students? Is the extension beyond
the ‘legal minimum in responsé’ to
needs expressed in the
- plan/SESR Gombrehensive ‘Plan
- Special Education

for

teachers informed about
* thei students' health needs? How
. are teachers )kept‘ current with

changing health needs? ’ .

Hov are

that .the
supports: the
needs of

How 'do teachérs ensure
learning environment
identifjed health
students?
s ¢ .
How are parenes. informed of thefr
cipild's health <needs? “1s ., a
language - they 'understand used ‘' in
thefe commtnications? Are -pajents
‘made\ avare of resources available
the commdnity, such as diagnos-

- tilc or . , counseli centers? Are

such resources used to remediate
- student health problems? . . '

~ )
~ - =
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schopl.
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COLLECTING INFORMATION ABOUT HEALTH SERVICES

B :/ . ‘
Lerifying Sources of Information:
\\- 1nferv1ews/docunents ’

Ta the school nugpe ’ the
language, '~ speech, and  health
spec{alists, the counselor, or
psychologist as necessary to

develop a tore ‘complete picture of .
‘the health needs at the schaol and
the-méans used by the staff to meet
those needs. Talk to-the classroom
teachers, special eduwation-person-
nel, program specialists, and the
principal and/or other adwinistra-
tors 'to ‘learn ‘more "about how effecq-
tive theseﬂjlpport services are.

¢ s

——




» -
' .
- \ . i ‘
. Primary Source of Information: Verifyit}g;Sources of Ihfo:utionz
. . - Observation | ] . interviews/documents
What ,follow-up procedures- are used - ‘
F. . at the school? Are students with, S 1 . .
) id/‘ﬂtified health needs rechecked? . N )
L] P . - . .
"Do the sgtaff deal’ng with health . .
needs - confer together about __ :
individual students? Are the . e o,
principal apd the parents ingluded ) C o
! 1n these conferencés? ’ ' .
I ' TN . )
'. T £ ot - oA N
»
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Y 4 S ) o
. /J “ ' ' OPPORTINITIES FHHUVDG HEAL Ti4-SERVICES )

The statemeots- listed below indicate actions which may . have been or
need to be ta to improve the effectiveness of your program. The -
- specific q:portmitiu selected” by the Teviewers jyreflect their
nde rstandi progran and their best sc? gest ions fir what. your
next steps m gwt to make yout, program more effective for students,

~

- s' \
a, Establish and use procedures for screening, referral, and follow-up
.+« 1of student’health needs (suditory, visusl, dental, physical speech

and lanyuege, and cther health needs).

b. Inplesent follow-up ;rocedu's for the purpose of renedlating or

increasing ‘cwing skills and/or accomwodating needs within the
classroom,

LN
v

‘w “c. Provide heslth educstion imstruction,

< coping sction, and decision meking.

d. Use health assessment information in the classroon to modify
cwrriculum, orgnintion and enviroment to meet individual student
needs. T

-

.e. Ensure that parents »d teachers. kng the health needs of individual

students. . J

.' . “»
., Identify and use availsble state, federal, district/SESR, and
comunity resources to meet needs for health servides. o
-« M 7 .

0. Provide health sssesswent Informetion to LEP students and their
parents in their primary language. :

-

h. Allogste district/SESR/school resource for provimg health services
srd developing curriculum, - !

- N -

= -

including “-self-awareness, '

rd

staff and others at the school.

and parents should review these s
ffectiveness for program improvement,

anning,

Selected (

-

uniti

' !

—

/m uong with other stm
lons, detepmine their pcxutiu
and then decide how_your ﬂo
translating and evaluation pcocedures will us
incomorate them into your program, .

for




This criterion focuses §n how effectivély the
district 1s supporting the sg¢hcol 1id its efforts to
improve the planned program fofr students.

' ‘ »

In reviewing district support of the school's

improvement efforts,. examine two areas: how the

district supports 1instruction directly (e.g.,

allocation of resource specialists, development of

-- proficiency standards, development of = referral

procedures, curriculum developmént activities) and

how the district supports instruction indirectly

‘ (e.g., assistanc® with staff development, training

’ for school site council or school adivsory council

members, community advisory tommittee, and other

‘activities). Remember,® district support includes

only those efforts of personnel from the district

office; it does not/ include the efforts of ‘those
personnel who work at the school every day. -

@

L ,lpok for policies and procedures that the
T 'district has established to provide leadership to
. its schoolqg as well as action the district has taken
in carrying out such policies and procedures. Relate
what has been learred about district support to what
has been stated in the school plan. While many of
the policies and procedures which the qtstrict uses
to guide schools in school improvement efjorcs are,

. / . . E
'

&

188 .
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) : " THE EFFECT OF SUPPORT ON INSTRUCTION: DISTRICT SUPPORT |
- ‘ f . r 4

contained "in Part I of the District Master Plan for
School Improvement, these are not the only-policies
or the only means by which the district provides
leadership and direction to its schools. Be alert -
to other means of eenﬂunication--other policies and

procedures set by the school board, adninistrative
procedures,, and the historical “everyone knows
that . . .” traditions. Determine what impact such

leadership efforts have had. Note the policies and
procedures governing special educatfon services in

the local district.

Much of the fact-finding ‘regarding the effect
of district support will be covered during assess-

ment  of the preceding support items. Direct
evidence "will be .gathered through lnteﬂrie\m with

district and school personnel.

Question the staff,

¥ *

the principal, and district
staff to find .out yhat the gistrict does to support

wﬁe school program and how help that support has
been in carrying out the progra To find out how ’
effective - such actions werk, use information :
gathered during classroom observations and from con-
veysations with school and - district  staff.

.




This criterion focuses on how effectively the district is supporting  Apply this criterion to judge the quali
the - school .in its efforts to Improve the planned program for the

students,

~
- ’
¢

District policies ‘and procedures to guide
snd support the schools either have nat been
défined by the district or are uwknown to this
school. The district strategies to assist
the school ste vague or stated in very general
terms ard encompass few of the resources
availeble to the district. The strategies
were not planed jointly by the school and
district . ad, | therefore,  show little
relatiorship to the specific objectives,
needs, and prioritdes of the school. Efforts
to guide and support the school have had
1ittle Iimpact on the school's efforts to-
improve its program.

 trict's

.

CRITERIA FOR JUDGING QUALITY
THE EFFECT OF OISTRICT SWPPRT ° -

[

P

Distriict leadership and support to the school,
as defiped through polinies, procedures, and
assistance strategies, are known to .council/
comittee members and to some other staff ard
parents at the school,
tance -to the- school coordinates and uses many
of the district, comunity, and SESR resources

available to- the district and assistance iIn .

curriculum improvement and staff development
is generally corgistert with the school’s
objectives, needs, and priorities. The dis-
implemertation of these policies,
assistance sftategies, has helped the school

“make progress toward improving its program for
* students. :

the ef fect of district support for the s¢
district services provided through regular distr
\those provided by Special funding.

The district's assis- -

s~

cof the program jn terms of
1 program. Consider thase
t funds as well as

Pl

' ity ) o
District leadership and support to the school,
as defined through policles, procedures, and
assistance strategies, {s well known to the -
conncil/comittee staff and parents at the
school, Jointly planned by the council/
cammjttee, school staff, and qﬁttict steff,
district assistance, including sssistance in
cwriculun improvemert and staff development,
is based‘on the schools' needs, objectives,
and priorities and ef fect ively coordinites and
uses available “district, community, SESR,
state, and federal resources. ‘ The district's
timely and effective implementation af its,
policies, procedwes, and assistance has
contributed significantly to the. school's
capability to respond to students' needs and.
interests and has resulted in a high degree of
comitment to and expectations for swcess in
improving the program for the students.

4 \ "
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Area of Investigption

Communication 'among
. ﬁistrict and school

.

L]

| . )
Y \J ' R )
- District support

strategies and
activities

“ L)

. . )
= ¢

smer ' “Use of resources

A\

GUIDE- FOR COLLECTING 1

‘Primary source of information:
interviews

~ . -
How wel l-knovm are the communication channels
between the district and the school?

How well understood by the staff is the direc-
tion established by the district for school
improvement, bilingual education, compensatory
educatian, and. so forth? , . !

"How well understood by the staff-is the direc-
tion established by the SESR. for special

education and related instructional services?

What kinds of support do the staff and.
principal receive in carrying out established
district directions and policieg? \

Are efforbe to imprOVé‘ehe program for Title I/
SCE, ' LEP, special education, and gifted stu-
dents. seen as separate from the regular school
program? ) .-

What kind of tnput does the schosl have in the
design of district atrategies and activities?

What district activities ar support strategieu
are being impleme_t ?  What future activittes
or support strateffes .are being planned by the
districe? . . ’ \ ~

support the

In what ways dqps"the district
and evalu-

school in. p..mning, plementing,
ating the school progrim?

)

How appropriate, ére support strategies ta'the.
needs, priorities, and objectives of the school
program? _
. ~ .
What kinds of .kesources are bein§ used to
support the improvement procéss at the school?

{
How are these resources coordinated?

171-81

TION ABOUT DISTRICT SUPPORT - ’ -

o
Verifyingﬁ}ourcel of infornation.
observation74bcunents

Observation: Look for'gwidence of

district support in the classroom.

Does the school receive district
help. in curficulum “development?
Health and guidance? Evaluation?
Planning? ILP, I¥P development and

jmplementation? Staff develdpleﬁt?

Doduments:  District master plan,
proficiency) standards, and
policies and’ procedures; staff
development/ recordsd, council

minutes, the school plan,” ,




. A Y .
v The statements listed below indicate actions 'which mey have been or
need to be taken to improve the effectiveness of your.--progran. The
specific opportunities- selected by - the reviewers reflect their
understanding of your program and their best suggestions for what your
next steps might bé to make your program more e fective for students,

r . . .

P . .. o~
- a. - Determine what policies, procedures, and: strategles are needed to

. gulde and support program improvement efforts. Modify existing
;  exgectations/directives/strategies accordingly.. A

AN .

b. Idertify current channel’ of cammnication wiich convey information
accurately and relizbly among administrators, ‘govérning board', h
" and the school. L ‘ .
c. -Arhqg for staff development to ensure full understanding of
important i{ssues and concepts cowmnicated from the, district level
to the school, especially those related to spplicablelaws and
regulations, consolidated epplication programg at the’school, ad -
policies and piscedures contained 1n the .-.A master plan.‘

d. Arrange for ctrriculum and/or staff "deyzl

asslstance as
needed for jmplementirig. the planned progyg )

7

hssess the effect iveness of current dist=il
. and identify resources never befor® (4ili2
. . _v' ° L . .

f. Request district/SESR support '@rvices, sppropriate to the scrod]

. B . + T '
Dfoﬂra" ‘ ) . . .

g« Work with the, district office as you determine your objectives,
~ A : nefds, and priorities for the coming year, and Jointly plan what
when resources arg needed to meet these object ives and needs.

’11‘94' - : - B o
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staff, and others at the school. The SSC/SAC/BAC, along with other
staff and parents , s d review these suggestions, detepnine their
potential effectiveness for program -improvement, and then decide how .
your ongoing planning, fransigting, and -evalwat {on procedures will be

used to inc rate into your program.
’ Selected Opportunities for Impreving )
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‘ .
D. THE EFFECT OF THE IMPROVEMENT PROGESS

.activities.

‘This dection includes two areas of revie;:i:t the
effect of. the .School Site . Council/School Advisory’
Council/Bilingual Advisory Committee (SSC/SAC/BAC)* and
the effect’ of planning, translating the~ plan. into
action, and ‘evaluation. These two areas include the
methods or procedures used to improve or maintain the -
quality of education provided for students. Tegether,
they constitute the improvement process. In reviewl
the work of the SSC/SAC/BAC and in finding ‘out about |

(Eanning, translating, and evaluating activities, the

eviewer learns why instruction and 1instructional
support are the way they are and what might be changed
In the 1nproveient process to increase aand/or maintain
the effectiveness ' of 1instructional and support

The information. collected investigating "The Effect
of -Instruction on Stuydents” and "The Effect of Support
on Instryctjon” beca%s the base for investigation into
this section, "The Effect of the *Improvement Process.”
The effects of the improvement process should be
observable in the planned program, in’ the classrooms,
in the waya/fn whic¢h people work together, and in the
program wodifications ' identified by the school
community. . r

Reviewing the quality of planning and evaluation

‘actually begins with a review of the school plan.

However, the process of planning and evaluation is not
static--it is evolving, changing, and dynamic.~ The
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-tdeas into action.

. and ‘others at the school;
"responsibilities;

v

reviewer can see the effec\Fs of - the planning Ald
evaluation  procedures that extend well beyond the
written plan. ., The reviewer can develop an under-
'standing of previous use of the procedures: through
interviews and .can assess the effects °of- the ongoing
procedures through observation, interviews, and
documentation.

\ Between planning the program and doing what has
been planned ‘are the crucial activities which translate
These activities include communi-
cation, gollaboration, and mutual support among staff
definition of roles and
appropriate personnel assignaents;
reallocation of time; scheduling; coordination and,
sequencing of activities; space allotment, ordering of
needed supplies;.and program monitoring. .

. Throughout this ‘section, it is important for the
reviewer to recognize the type of planning and trans-
lating and. evaluation procedures that have evolved at .,
the schopl. The procedures may be very formal, .quite
informal, or have elements. of both. They may involve
all personnel to the same degree, some personnel in a
concentrated way, or only a few people. Whatever the
types of procedures, the reviewer's task is to find out
how well they have worked to produce a program that
meets the needs of the students, staff, and .parents.

-
>
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. THE EFFECT OF THE IMPROVEMENT PROCESS: ‘'SCHOOL SITE COUNCIL/SCHOOL ADVISORY COUNCIL/BILINGUAL ADVISORY COMMITTEE '

This criterion focusea‘o-n how effective the
SSC/SAC/BAC, have been in carrying out their responsi-
bilities within the improvement process at the schogql.
. . ’ . . .

In judging the effectiveness of the counéil/

committee in planning, monitoring, and modifyirg the
school program, the reviewer will wuse informatiog

s .

.derived through observing the effects of the planning
process on support ‘activities and on instruction; . from

interviews: with®staff,  parents, and council/committee
members; and from documents, such 'as membership rosters,
minutes, and agendas. Evidence cellected will include
not only the work of the '::‘ounciallco-ittee, but also
what others in the school ;community know and how they
feel -about the work of the council/committee.




. _ - THE EFFECT OF THE SOHOOL SITE

This criterion focusesNorf how effective the SSC/SAC/BAR have been in
carrying ot their functions of planning, monitoring,

school program, . .

-

s

‘

Meet ings of the SSC/SAC/BAC have teen in
quent and/or poorly attended; consideration
school comunity groups’ points of view when
assessing needs, estalishing priwrities, and '
detemining directions for the program has
been' limited. The work of the SSC/SAC/BAC

- generally is not known; the members do not see

their woﬂt as important tp the school program;
little is being done to encourage other

. parents and staff to participate in the work

. is limited; each plans separately.

of,_the council/comittee. In developing the

school plan, only a few: key staff members on

the council/comittee were involved. Cammu-
nication among the various councils/committees
Council
merbers demonstrate little knowledge of, ar
comitment to, the planed program and are
generally not sware of thea steps being taken
to translate the planned\ program into act fon,

)

,“
¢

_CRITERIA FOR JUOGING QUALITY

»

and modifying the g
s . _schoul program.

ot

e

A

In regular meetings, usually well attended by
SSC/SAC/BAC .members, points, of view fram
several groups in the schoul cafmunity are

' corsidered when assessing needs, establishing

priorities, and detemining direct ions for the
program., The work of the SSC/SAC/BAC is
generally known; the members and sqre other
staff and parents see the council/committee’s
work as important. Other staff and parents
are encouraged to participate in the work of
the coucil/camittee; e.g., planning and
monitoring the program. The council/committee
serves as a forun for discussing th develop-
ment of the school plan, includi e budget,
and has been somewhat active' in reviewifg
implementation of ‘the program and determining
needed modifications.’ Each council/comnittee

."is generally informed sbout the major deliber-

atlofs or recommendations of the others.

Council members snd Some other stafC_end

parents are ‘informed gowt and demorstrate

. conmitment to the planned program. Awareness

of steps being taken to transiate the planned
program into action varies fram high to very
"1imited. '

’
Apply this criterion to judge the quality
of their ef fect onxthe improvement process at the sgmol as we:l as the

CGJPC}L./SOOG. ADVISORY COUNCIL/BILIGUAL ADVISORY COMMITTTEE

of the.SSC/SAC/BAC in temms

r

In regulag, well-atténdey meetings of SSC/SAC/
BAC points 'of view from all groups in the

-school comunity have been actively corsidered

when assessing needs’, estsblishing friorities,

and determining directions for the progred. °
The cotc'n/camittee has been successful in

involvifg cther staff, parerts, and comunity

mambers ih its work., The leadership of the,
concil/comittee during the development of

the school® plan, including the budget, od

during cortinuing review and ‘modification of

the program has resulted in increased commit-

mert to the successful implemertation of the

planned program by other staff and parents at

the scrool. . Camunication and coopérat ion

H@wong the different counglls/comittee has

contributed to a well-integrated progrgm Rr

students.. Council members others dsmon-

strate a high level of %lm of and
copmitment to the planned proyram, and they

are well aware of the steps being taen to

translate it into action. .
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GUIDE FOR COLLECTING INFORMATION ABOUT THE SCHOOL éOUNCILS/COHMITTEE

1

Areas of Investigation - v Primary. source of information:
s v ‘ . interviews
Selection of wembers How were the- members :selected? How are

+

Preparation of members

L3

Functioning of the council/

committee

vacancies filled? ]
. . . [ 4
. ‘ How ’representaiive ‘of the - parents in the
A/ community are the parent members? Did the
selection process provide an opportunity for all
interested parents and staff/ to become members?

How representative of the staff are the staff
members? .
What in-service €raining did members receive

abeut the purpose of the council/committees and
. what their responsibilities are?

- . -~ -
’

Hoy well do the members understdand the purpose
aq‘ the requirements of - special funding
sources received-by the school? *

What other in-service training did they receive?
Who presented it, and how was it presented?

How were decisions ;Bde regarding the kinds of’
1n-serv1ce'training’presented?

How often are meetings held? How well-attended
are they? How representative of the school

population are those who regularly attend the

, —meet ings? . . .

>

What kinde of support services are provided to.

the council (eﬂg?r translation qgrvices‘for LEP
parents, scheduling and notice of meeting times,
provision of  baby-sitting service, and
communications about the meetings}? =~

~
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' .

Verifying sources of information:
- obsérvation/documents

I
Observation and exploration with
schobol staff and parents: Does the
council or, committee seem to be
representative of 1its constituent

community? Does the SSC 1include
parents . of students ) recelving
special services, (gifted and
talented, LEP,  Title , I/SCE
students, and . stydents with
exceptional needs)? .

Document: Selection procedures,

council/committee agendas/minutes/

by-laws attendance sheets, communi-’

cations between schodP and home,

school community descriptions, and

announcements  of elections/

selections’ ‘
»

o
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Areas of Investigation

» ‘ .
» . . <
. B

yo

-

N4 v .
- s . i . .
e e
- Primary source~of Infornstiqn.
—intervievs

" How are_ meetings conductéd?Who sets the agendu?
Do the agepdas reflect the concerns and fnter-
ests of the school- comunity" Do the by-laws
and operational prqcedures facilitate the .con-
« duct of the business of the comcil/comittee?

lrbw do t}é cournreils/commmittee keep members of
the school . community (parents and ptaff)
informed about the school pro'gran? N

Row do parents and utaff wembe t'8 4n£on| the
countils/committee of their goncerrs or desires

for the Detml ptogran?
-6

How are the’ nehbora _kept 1nfoned about what ir
-happening in_the school program, and how well it

is wotk:lng? ! \.

Hoere the members involved in developing the
. plan, in determining desired student outcomes,
" in assessing needs and setting objectivea. in

developing basic approaches or -strategies, and
1n designing evaluation procedurea? )

‘How are members involved in ongo planning, in

. : nonicotm the program, and in wsking decisions
v - ¢ > about what should be modified and how?

the members involve others -in the planning.

procen? & . .
T

lbw do the different comcila/co-ittee work.\

together in dcsigning, implementing, and moni-
toring the planned program? . 4

.

In what vays hu the district supported the
council/connitteea? '

How- effective do council/cc;l-fttee _medbers
believe - they have beeg in fulfilling their
relponoﬂulitiea."! c L. e

How effective do the parents and staff members
believe the council/co-ittee ‘have been?
\ v . . .

How do ,

’

R

' Verifyix;u; sources of Infomtion. =

-

- oburvatién/docﬁentl

.

-
.

2
-

&

T




y ’ . : - (PRORTINITIES. FOR IMPROVING THE SOH00L SITE COUNCIL/ ' .
| . S(HOOL ADVISCRY COUNCIL/BILINGUAL ADVISGRY COMMITTEE - ) .
- . - .

. r

The statements listed below indicate actions which may have rbeen or staff, and others at the school. The SSC/SAC/BAC, along with cther’
‘ need to be taken to improve the- effectiveness of your program. The sta" and parents, should review these suggstions, detemmine their
specific opportmitles selected by the reviewers reflect their potential effectiveness for program improveme and then decide how
understanding of ‘e ran and their best s stions' for what you your ongoing planning, translating, and evaluatfon procedures will be
next steps might make your program more effective for students, used to incorporate them into your progran. .

) Selected Opportunities for Improving
a, Provla in-service training so that each member understands: .

\ '+ < The purpose of the ssqsacmc and his or her resporsibilities ‘ s
as a member. ) .

&

- How to carry out his or her responsibilities for planning the v R
. program. L . -
. / r . - .
- Ho&o wark with other comcils/ccmnltteu. ; . ¥ ( .

- The purpose lnd rsquiremnents of eod'v of the special funding .
sources received by the school through the consolidated . S
spplication . i =

b. Verify that individual SSC/SAC/BAC. members are thoroughly familiar ) -
with the school plan, including services for students with special \ . ) ’ . v
needs, the budget, and the p ed day-to-day operation of the : .
progzam. ~ # . " ; : ",

c. Establish or extend c¢ommnication and collaboration among the -
; vtrlous) oou.rfc«us/covmittee (including the ‘Community Advisory . . ) . < .
Council ‘ :

A ‘ .
d. Involve plrants ad staff members who are not mrbers of thg . .. . .
council(s) in the work of the group(s). . "

¢. Involve each member in deteminirg ﬁpv the SSC/SAC/BAC funct lons.

f. Ensure that agendas and activitles rerlect the cqneerns -of the ' . o= - e
school community N :

Pravide services fo support attendance of members and guests such - ) , » ‘
as: | o .

1,*.~

SJwedunrq of meeting times to accowmodate the personal . . . T
schedules of parents and staff .

l’rnlltion?rvices for limited- or non-Emursh speddng o .

ents. - . .
- par ‘ "

h. Solicit CAC advice on issues related to special educat ion. . ’ : ;.

' : . 11-88 : ' .
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THE EFFECT OF THE IMPROVEMENT PROCESS;

o . v

y

+ K

4
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‘ Y . 0 w
‘PLANNING,* TRANSLATING THE PLARNED PROGRAM INTO ACTION AND EVALUATION

LA

This criterion focuses “on Fow effective the

planning, translating,

and evaluaygon —procedures used
chool have been in

by the staff ard~ parents at the,
developing and maintaining’ a program responsive to the’
student and program needs, ‘

In judging the effecte of planning, translating
the plan into action, and ‘evaluation, use evidence .’
collected vhile reviewing the plan, the imstructional
program, and support services. . In  gathering
information about planning, and evaluation, consider the
school plan, the process of planning and evaluation

that led to the develop-ent of the plan, and the
ongoing planning and evaluation activities. .

The structure of the school's ongoing planning and
evaluation process 18 not as critical as the
effectiveness Jf- the process, 1its {impact on the

learning of students, and the involvenent of personnel
at the school site. .

The pfocess may. be fornal informal, or both. It
nay‘nvolve component co-nittees, .total staff, or’
represéntative .groups of the councils as the forum for
decision making. Whatever the form, the process should
include the following .in order to att%in maximunm
effect: o - \/

‘. Underatauding by all peroonnel of the consoli-
dated “program purposes and requirenents

° Agree.ent on goals and vexpe.ctationa

o Agreement on the progran designed to reach goals
and expectations .

-
Al

) Hnderatanding- of roles and responsibilities
' 11-89

. the plan into action, ingoing planning and evaluation

_ included in the planned program.

Eacb
trict office; how they know what they ‘are to?b

e Allocation of resources need to translate the
plan into actiop
e An ongoing planning process ™

.® An evaluation design

o Use of evaluation informatien for J)dification
. and.refinement of the program
-

Once a plan is written, the cycle of translating

begins, moving to replanring,- to modification, and
again to translating the modification into actiom. It
is .a continuous, . year-round. process 1involving all
personnel concerned with the 'instruction of students.

'rranslation activitiea should iuvolve everyone
Talk to” staff gembers
about how they™ communicate with each other; ey
work together; the kinds of support they recfive from

other, the ‘adainistrators at the school, the
in
carrying out their part of the ‘plamhed psogru. and &0
Talk to the principal and other administrators

forth.

about how ‘assignments are made, roles are defined,

transtation ... activities sre * supported,- the

implementation pf the planned program 1is wmonitored,

ctl;c'fsio'ns are ohde, and problems are’ solved, and so
rth. ' ‘

The reviewer moves back and’forth between the
planneéd’ program and the implemented program. in order to
understand inter;elationahipl between planning and
translating the.plan into action; that is, what people
have done, are doing,” and will ‘do the -ake the plan«
' become a reality. . ) _
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CRITERIA FOR JUDGING QUALILTY

. ) TD-E EFFECT OF PLANNING, TRANSLATIPG THE PLAN INTO ACTION, AND EV&(JATION

® ! L}

This criterion focuses on how effective the planning translating and Apply this criterion to
es used by the staff and parerts aé
been in developing and meintaining a program responsive to student

evalust fon procedur
program needs, r

h '

The planning, translating, and evaluation
procedures used by each council or comittee
and other staff sand parents at the school are
unclear or little is inown sbout them. There
is little mmnt on goals and expectations
for students or on' whgt the school rogrem
sfould &complish ang how. Few #Br those
inwolveéd In carrying out the plln can_describe
how their roles ond tesponsibilities fit into
the planned progfam, nor do the dafly
sctivities of most of the staff snd parents
relste to carrying owt the planned program.

=

There is lack of cowmnication, coordination’

and comitment to improving the school program
as planned. Procedures for ongoing planning

" and evaluat 160 have not been defined and there

is little snticipstion among parerts and staff
members of developing such . procedures this

year. i .

tHe school ha

v

-

(

The planning, translating and evaluation
procedures used by the council/comittee mem-
bers have led to general agreement among the
council/camittee members .about stuc'hnt and
program needs and about what should be accom-
plished and how; other. staff and parergs
involved in the program generally understand
what those agreements are and are supportive
of them, Most of the day-to-day activities of
people at the scrool are in response to the
planned program. while people involved in
individual areas of the planned program know
the goals and expectations faor students within
their areas, and what their individual respon-

‘sibilities are, only some of the people st the

school are well informed about the whole range
of goals), expectations and responsibilities in
the plan and how what they do fits in with
what, others do. Procedutes for ongoing plan-
ning and evalwtion are defined bt infre-
quently used. Modification to plamed activi-
ties sometimes occur primarily in response to

staff's operational problems rather than

resporie to oObserved- effects of the’
-fnstructional program on students.

-

‘ 11-50
/

tems of the effect of P,
on_the plamed program.

. done to

{m uige the quality of the improvement process in. .
ning, translating, amhalwtiw acuviu“

t i *

< .
]

The planning, trenslating, and eveluation pfo-
cedures used by the council/comittes end.
other staff and parents have led to a high
level bDf agreemert sout student snd program
needs, about what should be accomwplished and
~how. Staff and parerts are woridng together to
implement the program™as pl and the day-

~ to-day activities of the people at the scrool

are those envisioned in the planned program.
Everyone inwolved in carryim ot the program
uderstands the overall intent of the program
improvement efforts, what their individual
roles and responsibilities are, what must be
cafry ot those responéibilities and
how their respomlbuities relate to vhat
athers are doing or will do. Qpd comunicd-
tion, coordination and mitusl support are
obvious. Ongaing planning and evalustion pro-
cedures are_known to sll involved in the pro-
gran and rodinely used. Modificatiors -of
planned activit{es are made in response to the
observed effects of planned instructional
activities on studentd and cbserved effects of
support  activities the instructional
ptogram, ; '

HIGH

I A__l) - : ./'
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GUIDE FOR COLLECTING INPORHATION ABOUT PLANNIK:, TRANSL"MNG THE PLAN INTO ACTION

AJ: of 1nveptig'ation -

-----

Agreement
s planned

I,

~

-Underltanding'rolel and
responsibilities

bout the

rogran

-

input in plan

®

Prilarz source of infomtionl:
interviews T
i

3

A

Hov have staff and parents been }nvolved in’

p’ianning? Who was involved"

,,

How did the planners -inforn oghefa about the
planned program? How did ~they, get others'
ng? How yas_ th.iy Input used?

How were néree-entl about “the planned program
reached? - How widespread aze the agreements?

What process is used. " vhen* ‘thpre is a lack of
agreement? | Are~informal as well as formal dis-

" cussions of problems or solutions encpuraged?

s/
How well do personnel responsible for planning‘

and implementing the planned program understand

.the purposes and requirements:.of the Consoli-
d/ated Application/SESR programs at the school?

What in-segvice training for pla.nning and eval- "

uatidn was provided the staff and the cduncil/
co-litl;ee? : f

(
How are responsibili(ies for the various parts
of the planned program determined?
' ’ . G P

. Hov.i |;e11 \do people understand their own roles
Do they understand the

and responsibilities?
plel and responsibilities of-.others?

How well do they undersjard how théir activi-
tfes and responsibilities relate to what othen
do? 1

\ o

F . ) ’

How haye staff been prepared to’ learn, under-

.tand, and accept the roles and relpomibili-
ties of their. jobl?

\

- II-91 1y
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L ]

L
Verifyin g_sources of information:

observation/documents

Observation: Is, there an atmosphere
of communication' and .collaboration
among staff at the gchool?

personnel appear to understaod and

have commitment ‘to ‘the planned
program?’ b . .
» <

Documents: Council/committee

agendas and minutes; staff meeting
records; interstaff communications;
district communications; SESR
records - and communication home/
school communciation.

-

/

-
2 -

\

Observatign: Are the roles defined
in the p!an being carried. out by
the personnel asigned? Do’ ~people
know what they are .uppoud to do?

With whon?

-Documents: Any records of phnniu,

translating, and cvaluauon sctivi-

ties including memos, ‘and other
communicatfons among staff and
councils; IRPsAILPs; the school
plan, standariged and. other tasst
data; ' survey data; interstaff -
communications.

- 213
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+ Area of 1nveltigation

Ongoing “pi’anning and
— evaluatien procedures’
.- .

. ~ ) -,

H

1 . .
Primary source of information:

Ainterviews

What ongoing planning procedurea.(formél and/or
informal) are used to make program modifica-
tions? Who is responsible for what? Does the
process. work? Is there codmitment to the
pro't.:,ésa?_ 9 . .

What is the ongoing planning process by which

-~

the local school personnel contribute. to the ™

.revision/modification of the SESR plan?
) . . s

What ‘types of evaluation information are
gathered? How frequently? Who is involved?

’

r -
How are 'evaluation data used in planning for

program change?
. . .

How do staff and others know whether or not
wvhat they have planned and implemented 18
making a difference in student learning?,

: ) /
What personnel are involved in planning and
evaluation activities conducted schoolwide?

What are the\ pracedures for 1identifying and
solving a probiea in translating the plan into
action? Who is)involved? )

How does the problem solving pfoceae ‘relate to
the déngoing planning and evaluation process at
the school? : ‘

Sy

-

11-92

Verifying sources of information:

observation/documents




The statements listed below indicate act tons which may have been or
»need to be taken to improve the effecti/eness of your program. The
specific  ofportunities selected® by the reviewers. reflect -their

v understanding of your program and their best. suggestions for what your
next steps migwt be to make your program more eftctive for ‘students,

*

~ 7 activities.

/b, Identify individuals to provide specific leacbrsnip in planning and
for ongoing planning and evaluation.

. .c. Clarify
- arere

who Is responsible fqr what,
ted to each cther.

- d, Establish effective comunicat fon and coordinat ion procedures.

including those providing services for students with speclal needs,
understands: .

- The intended impact of the planned progcam on staff and students

- His or her own individual fole and resporsibility in carrylng
out the specific activities of the plan and_how and with whom to
work in carrying out the specific activities of the planned

-4 proggam ‘
- How newly planned activities fit uitn existing program activities

- f, Est#:lish a process for monitoring the implementation of the planned
progranm, including services for students with special needs,

g. Establ{sh g decision-making process for making program modificat lons
which ..provides for:

- Using evaluation results to confim previous agreements or
detemmining the need for change ,

- Developing siternative procedures and selecting among those
. alternatives R

- Implementing selected proéedures
h. Ensube that the SSC/SAC/BAC are. central to the decision-making
process.

¥

T N mpuinmuzs FOR IMPROVING PYMNING, TRANSLA

. your ongaing planning, translating, and evaluat

o
Allocate time and resources for planning, translating, evaluation

and- how the varlous roles'

e. Provide staff development so that each ajult working in the program,

11-93 : ", .

0

mm INTD ACTION,) AND EVALUATION

staff, and others at the school. The SSC/SAC/BAC, along with other

staff and parents, should review these’ suggstions, determine their

potential effectiveness for pﬁraﬂ improvement, and then deecide how
{on procedures will be

used to incorporate them into your program.

’ Selected Opportunities: for Improving

\ 7‘ ' _ ’:'e :”)
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What the Final Report Includes .

This chapter includes a description of how the
findings' are shared with the school community through
the final report.
useful t¥ schools conducting internal or self-reviews,
the chapter 1is intended primarily for State Department

of Education or Consort‘ia reviewers.
Iy

The final report is both a written and an oral '
:eport delivered at’'the concluysion of a program review. .

It is the means through which the findings of the review
team, together with the reviewers' suggestions fdr how
the jpchool program might “be improved, .are.shared with
the eteff, school- councils, district represen—
tatives, and other paunts and co*mnunity menmbers at the
school. It is the mpst crittcal element of the entire
review process. .

. " ' AR

‘ The purpose. of the final report 1s to provide’ for
thooe at the school ‘a reflectlon of the current
effectiveness of the school program, and clear
suggestions for ways in which the effectiveness of the
program.can be sustained and/or .ingreased. A successful
final report not only confirms and“®ktends the knowledge
that staff and parents have about their program, but
also “yields ¢+ suggestions about bow the improvement
process at the school (i.e. ‘ongoing planning - and
evaluation activitiex and activities used t. translate
the planned program into action) can be used to make the
program as effective as- it was intended to be. - A
‘successful final report is a setimulus for continuing

pyogran improvement.
(4

-~

-

4
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While parts of thia chapter will be:
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GHAPTER IIT L

S C N\ \___m)c\mnavww FINDINGS . .
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-

Two forms are used for'the final report: the qualit'y

‘criterig and opportunities for improving -are included’ in

Chapter I1 of this handbook; the compliance criteria -are
published separately.

Both report forms are organized ac ing to the
model of a ‘'school program described earlier” (see Chapter
I). The forms include a section for each concentric ring
‘within the model of a school program: —

e Instraction
e Instructional Support
¢ The Improvement Process . ,

within each of the sections, the quality report form
48y organized into two types of review findings: (1)
quality or effectdvenegs; and* (2) opportunities for
improvement. These two types of findings represent the
two distinct perspectives from which the school program
1s viewed. The quality criteria are intended to describe-
the effect of activities on the clignt (e.g., the effeat
of instructional agtivities on students or the effes' of
support activiti n instruction).- The opportunities’
for improving deﬁbe what the school staff and others
are doing or ' might do to ach‘ve beneficial ef fee€s on
students. The intent of the quality rating ifg to give
the school a status report on the effectjVeness of the
current program. The intent of the - opportunitiel for
improving 1is to suggest activities on' which the school
might next focus im its formal and informal ongoing
planning and evaluation process and in translating the
planned program into action. o

b
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How the Final Report is Developed

L

Preparation for the final report is concurrent with
the process of program review, for the report is based
on all the information the team has gathered through the

investigatory methods of observation, interview, and
document review. Information 18 tested, verifi
analyzed, syntheésized, and reported via the quality

criteria and the opportunities for
quality report form.

improving of

! Using the process described in Chapter II of this
handbook, reviewers gather information during each day
of review, and during each day confer together to share
what has been learned, to test the validity of what has
been observed, to plan ways to verify information that
is not yet certain, to
information, and to identify poesible ‘opportunities for
imprdving . the program. During | these <Zonferences
reviewers measure the information they have gathered
against that required to make a judgment about the
quality of the program and opportunittee for improving
each program area being reviewed.

During these conferences, reviewers will:

»

.

o Identify areas that require more information, and plan
strategies to collect it the next day (e.g., who will
‘return to a particular classroom to gather additional
infornation or who will ask a particular pereon

. certain questions)

the,

plan how to gather needed -

hd -

K

° Develop tentative judgnents about program quality, and
identify possible opportunities for improvemént .
Identify additional evidence needed to verify these
. Judgments. .

e ;

e Identify and agree on each reviewer 's responsibilities

forgthe next day. .

Prior to the final report on the last day of the review,
the reviewers will: ’

Review the school plan and all information gathered
during the visit R

Compare information collected and reach agreement on
judgments for each quality criterion
- »

»

Identify for each area of the review the nést proaising
next steps for the school to take

Prepare to explain why eachfcriterion‘'was e& judged  and
why the identified opportunities wére selected

Write the opportunities for improvemeft in teras of the
school's owp improvement process, stating each .
opportunity so that it can stand on its own and be,
understandable to a reader who was not.present at the

Hnal report
o Decide on the order of the presentation and’thg
. responsibility each reviewer will take in presenting.
the review findings - . ’
¢ - =
” L e
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How the Review Findigga Ate Presented

. L.

° Although the review findings are presented as the
final event of the review; preparations for that final,
event begin during the first .review day when the
revidw®rs discuss with the principal'

Whery_the report is to be given and when; how many
people are expected, and how the room 1i8<to’ be
arranged

How copiea of the quality criteria gan'l..made‘
available for those in attendance

what apecial equipment oiight be needed (e,g., overhead
projector, chalkboard) ‘P PN s
&/ X

The report itself is predented in two sessions on
the afternoon of the last>day of the review--first to
the school principal and whomever he or she selects to
be present at the preliminary report and then to the
school community at the final report.

. \

The purpose of the meeting . with the principul is to
share findings -and to clarify any questions or concerns
the principal may have about’ those findings. It 1s
important to note here that 1f discussion has been
ongoing between, réviewers and the principél'and others
- at the school, the findinga will come as no surprise.

/.
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In presenting -the final report to the assembled

school community, reviewers begin the report by. :
i

Recdgnizing that odne people in the .audience lay not
‘have participated in the review and that many have -
participated in only one part of the review, restating
who the review team members are, why they are there,
and the purpose of* the review 4

Emphasizing thgt the review is of the whole planned’
program, not of indfidual classrooms or particular
parts of the totdl program awd that conpliance with
laws ani;regulations is part of the review

Explaining how the quality criteria and”’ opportunifieo
are used and how they relate to each other

4

Recognizing the effort expended by staff and others in
implementing the planned program and/or their efforts
at improving their program °

In presenting the findings to the school %'-lunity,
the reviewers will’ . ) )

' . 4 * M '
) If there are no compliance exceptions, report so at
the beginnin% of the session \ -

e Present the conpliance-f(ndings
A ) ! ¢
- If there are compliance exceptioLa, briefly
discuss each exception, stating what about the

.

to bring it into compliance.,

I11-3
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progran 18 out’ compliahce and what should be done °
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o Describe the revieuere' findings for each area of KN
review. This oral delcription must be related to the.
descriptive paragraphs of the criterion; it may be
illustrated by a transparency for overhead projection
or-by reading or paraphrasing from the criterion the
sentences of the descriptive paragraphs that ate
sppropriate for that particular school '

o Present the quality rating - N

o Identify obportunitiee for improving the program.
Expand on the written statements by sharing ideas or
reco-endatione on how the .school staff and parents
can use the planning/eveluation process to improve the

-. ‘program ‘

NOTE: Findings are not . negotiable. If the school
‘personnel believe that \the finding on a specific itenm
does not accurately reflect the program, they may give
" additional information on that f{tem after the report is
completed. The reviewers may find' it nd¥essary -to
requesgt docu-entetidﬂ or other validation of that
information following the conﬁletion of. the report.
¢ Repeat this procedure for each prog;an quality
criterion .

e Open the report to queetionl and matters requiring
clarification

The reviewers will“ﬁecide in Rrrivate whether the
additional information is’'new to them or whether it has-
already been considered. If it is new information, they
may.use it to review the accuracy or completeness of the
judgment in question. ’

f :Z?!Z; - ' '

s .

The report is concluded by the reviewers by thanki
the schgol community for its hospitality and completi
the review paperwork.

-

Follow-Up to a Program Review

7

“schools

While the Depert-ent of Eduhation has no standard
procedure for following up on the quality fiodings,
compliance exceptions are monitored by the Department. A
school with compliance exceptions has 45 days in which to
respond with a solution to the problem or, if the problem
is one which cannpt be resolved within that time frame,
to enter into a compliance agreement with the Department,
srating how the problem will be resolved and when.

For follow-up assistance in implementing the recom-

. mendations or suggestions for program improvement, the

schogl personnel should contact: their district resources,
their county office, the State Department of Educatiop,
private or public institutions, staff developmgnt centers
within their area, or whatever they decide would be best
for them. , While external agencies should be aware that
which have experienced an aralysis of the
their program--vhether internal’ or

receptive to program’ proveasent
about who shou help 1in
or wmodifying the planned

effectiveness of

external--are most
suggestions, the decisions
implementing recommendations

program restd with the gchool and district.
N ' .
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