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The Program Review Handbook‘for'l981-82, while
essentially the same as the handboqks ,of previous
years, contains some modifications. Reéviewers

. familiar with previous handbooks will find that
Chapter II has been reorganized into a more useable
format. .

In addition, there have been some modifications
of the quality criteria., -

In the section titTed "The Effect of Instruc-
tion on the Student” the reviewer will find three

. .  new or substantially modifff%d criteria, they are:
- The Effect of Bilingual Services on Limited-
tnglish-?roficient Students.

. This criterion has been revised to reflect
the tequirements of the Bilingual Education
Improvement and Reform Act of 1980 (AB 507):
It 1s to be ysed in Elementary and Secondary
schools providing services to LEP students
through (a), (b), (c), (d) (g), and (f)
programs which have.2l or more LEP students.

‘- The Effect of Instruction and Services for

q‘{// Students with Exceptional Needs.

. Jhis criterion is a revision of the criteria

“that were piloted during the 1980-8]1 review
seagon. It 15 to be used in schools when _
special education setvices are being provided

. . within the regular 1natrd\tional program as

well as through special day classes..

» a . (‘ .? -

PREFACE
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~ The Effect of the Total Program on’ Students.
This i8 a new criterion. It examines the:
impact of the total instructional program on .
. ‘the“student and special services received by’
the student. )

In the sectddn titled "The Improvement Process”
two previdus criteria -~ The Effect of Translating
the Plan into Action and The Effect of Planning and
Evaluation have been combined into one eriterion

- titled "The Effect of Planning, Translatizg and

- . Evaluation”. .
This' handbsdk has been designed to guide . .

persons - who serve ;a8 members of a program review - .

team--parents or staff who participate in internal

or self-reviews or: ons from outside the district : '

.serving .as part of exterpal review team. The

program review process has been designed for judging

the effects of the school program on studenta and

staff and to {fdefitify opportunities for® improving

the program.. - .

" ¢ ¢ -
5

Although many school districts use reviews as a ¢
means of assisting their schools in program develop-
ment,’ the majority of program reviews are conducted

. by representatives of the State Department of .
Education "and by consortia of school distxicts.
These program reviewers will use the procedures, the
criteria for judging program effectiveness, and the
opportunities for improving contained within this
hand book . , .

I~
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Conducted concurrently with the quality review
is a review of the compliance of the school program
to the requirements of law and regulation
that accompany the special fonds received by the
: To ascertain program compliance, program
reviewers will use -the’ instructions apd criteria
contained in the Guide for Reviewing

School

1981-82.

Program Compliance,
. . [}

a

Both state and federal laws mandate the

periodic review of schools receiving special funding -

through the consolidated application. The program
review process has been implemented in schools
receiving School Improvement funding; Economic
Impact Aid. for compensatory education (state funds);

\ .

*
. v , P}
N ’ ‘ N B o .
. .

“a

and Elementary aod'Secondary Education Act, Title I,
(federal funds) for educationally disadvantaged
students. It is hoped, however} that all schools,
regardless of funding, will find program geview

beneficial in their efforts to provide high quality

education. .

The handbook is divided into three ‘chapters:
Chapter I deecribes the program review process,
Chapter II telils gpow to -conduct a, review and
includes the criteria‘used to judge and improve the
effectiveness of the program, and Chapter Lpl

'describes how the report of reyiew findings 1is

developed and shared with the gchool staff, parents,
and community members. i

R Y

%




<

CHAPTER I

C oo THE PROGRAM REVIEW = | ° . .
" )
" “A. DEFINING A PROGRAM REVIEW Inptmctién! ‘ -
. * ‘ .
The Rurpdse of Program Review - . © N For review purposes, instruction is defined in two
\ * ways. First, it is that instruction actually received
}) Program review is a process used to evaluate the -by the student in contrast to the instruction offered by
quality of a school program and to identify ways in the school or, in. other words, the instruction actually
which the program can be improved. Program reviews may °  experienced by the student versus instruction launched:
be conducted by State Department of Education, county or toward him or her by the staff. Secondly, instruction
district personnel who, although exterpal to the school, . $s broadly applied and includes all the ‘learning
share accountability with the persont at the school experiences of ‘students during the school day as well as
for the . quality of the instruction provided for - during extracurricular activities under the control of
studentsy The review process may be used by the school the school. , ) :
staff. A
. \ . u Support ' ’

The primary purpose of program review, whether an ~ - < ’ .
external or internal review, is to improve thesschool The next ring .includes two kinds of activities:-
program., - It is a means for developing and sustaining a¢  Those planned as support to instruction, suth as staff
high quality educational program for each student. . development and parent involvement, and those services
. / d * that directly support students, such as guidance and”
The Scope of Program Review . health services. ' N .

’ The program revifv ’proce'ss described in this hand-
book 1s based on a particular perspe‘btive toward the
school. progral\. This perspective places the focus on
students’ and exnineaf%e effect ‘the instruction

received by the student ually "has upon the student,
- Nghe effect the support foTr 'the instructional program has
.. upon {instruction and the student, andhﬁ effect ~the

program improvement proceéss has upon bot nstructional
support and instruction. The relationéhip among these
aspects of the school program is shown in Figure- l..
Notice that the student is at the center and 1is the
intended recipient, directly or indirectly, of the
effect of the other aspects of the school program®which’
are depicted as concentric rings around the studerit. “

‘ - -1
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The I-ptovelent Proeeal" o ‘t
The outermost ring of activities, the improvement
. ptocédus,- ‘the council/committees whi,ch have

. forth mh
“‘to dete

inc{udes
‘résponsibilities for planni
igformal as well as formal processes’ ysed .in developing *
the planned program. Theae include both _}yearly and
ongoing platining and evaluation ‘activities as' well as
actdvities which translate .the _planned. program
aqtion. ¢

bhe progrém and all of the

P

';he Review Strat_ﬂ (

The. reyjew strat;-egy is ,based bn the perspecttve
tovmrd the schydl _program just described. The reyiew
stirls with thesstudent and works out toward instruc-
tion,  support, and ‘hew" the -phanned -program 'is being
translated . iftto attiotf. ’I'hii direction--from the

. student  outward=-is, compleménted by a review of the
planned program ‘whi¢h looks at how :the -plan was or was
not trapslated.. into action’and at thés ef fect , of plan-

ing, ttanslation, evaluat‘fon and;uppoﬂ activities on |
n

Tg” “the ‘review “team will go back and
th rings or layers of the school program_
the ‘effect of one part of ' the pgogram on
another, and analyzing\how the ef fects might be improved’

strugt ion.

- or. nain‘tained, * pursuing key linkages where activities

have been par.ticul‘arly effective -or wheré®improvements
might’ have -partictlarly high, payoffs. The = links
"emphasized are: ) ' o “
# e N - * .
E 'l'he limk betueen the. instrucuion received by the
"7 gtudent and what adqlgz do to mpke thig instruc-
d

tion happen. for the stddent, and C. .

.

-

® ’l'he 11inks between the planned program and trans- ..

. lation activities amd between the trahslation
activities and the implemented program,

e ., . - ‘ .
- - ~ .

~into

-

~ $
. -

The strategy used by reviewers 18 to develop a

»

t
* picture of how things woyfqr the students at the
“ school. This .pifture 18 developed -primarily from
observation ‘of indivi.dua'l students,. analysis of the .

. tioral and management matérial used by the staff.
. observations are supplem:n%e{

student's. current uork (connecting the current wo to
past work), instruetional staff and student explanations
‘of student's Cfurrent and past activities, and instruc-
Theae.,
by discussions with -staff
and parents. This picture rms the basis for the
reviewers” , judgment of the effegt o£ instruction on the

-‘student.
- . % .
, After the reviewers have/ g picture df what is
happening for the students, they focus on f1nd1n but

., & what processes at the schodli.contributed to-
happening. , The reviewers 'seek explanations from staff
of why they do things the way they do, where the

< for processes

instructional program comes from, how it 1s supported

d improved, ‘how .plans get i{translated into action, and

80 on, Thegrocus_ is on eff cts rather thad on. process

sake. This’ picture forms the basis for

the reviewers' 'suggestio arding -opportunities for
impi’bving the effect of ins’ ction on 'students. .

. . .
o As the reviewer completes the review of the pro-
gram, a report of findings is prepared (see “Chapter
ITI). The report, which is based on the perspective
toward a ‘school program described ‘earlier, provides for
two types of findingss: (1) the judgment of quality” of
the effect of.each aspect of the program. under review; -

and (Z) suggested opportuniti for improving
gustaining the effectiveness of the program. - . |
<4 ~
’ 2
' - N - \ 1 3\
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By uling.thece opportunities for jmpraving, the reviewer
Adentifies prime lmprovement areas and jndicates how the
1lprovenent process at the school can be activated to
improve ,or sustatn the quality “of the program ‘in the
‘areas identified. ~ - )

The Rnlatlonlhip Between Program Review
and OngoingrPlanniqs and Evaluation

) . The pr&gran review process described in this hand-

book 1s 'designed to complement, .not replace, the exiet-
ing ‘ongoing planning and: eyaluation processes at a
school. Reviewers should make extensive use of infor-
mation developed within the school's ongoing planning
and evaluation. ggocedures:. Together, program review and
planning and evaluation procedures can form a major part
of the total evaluation process at a school,

Reviews conducted ‘by (tevieverl from outside the
school provide a -fresh viewpoint and: independent vali-
dation of internal review findings. The program review
conducted for the- Sfate Department of Education, either
by a state review team or through a consortium of dis-
tricts, will be based op this handbook. In contrast to
the two or three dayl available for external reviews, a

sgchool can use all or part of these procedures over a -

’longer period of time. Such use of these procedurea by
the people at .a,\lchool prior tos an external review can
do much to improve the validity of the external review.

Familiarity wdth the review criteria and procedures
will help staff and parent communicate effectively with
reviewvers, and they will help
fnformation they need to mske informed judgments.

] . f ] o

~ The findings of program review, whether internal or
external, -can be of .agsistance in discussions and
decision making about debigning and' implementing -staff

Program Review Responsibilities

reviewers obtain the

14 S

. N

.

d elobnent actiyities, in deteraining where asaistance
18 needed, and in deteruining where changes are needed
in the way the planned program is translated into
action. In short, the program review process. yields
43;242matton that {s essential to effective program
elopment-~informatior about what is working well and
why and what should be changed and ‘how. Program review
can be a valuable part ‘'in the program improvement cycle
of planning, translating the planned program 1into
action, evaluating the inpleuented ' program, and
modifying the planned program.

.
- . -
: N

For the purpose of program revéew to be achieved,
reviewers and school personnel alike ‘must recognize and’
accept their responsibilities for ensuring that the
review process is a means for developing and sustainming
a high quality educational program for -each ltudent at
the‘school.

Major Relgonlibili£¥tl of the Reviewers .

d .

The major responsibilities of the reviewers are:

é To conduct the review thoroughly, enough fo} the «
development of & cledr and accurate understandiag
of the effectiveness of the school program.

- *

e To use that knowledge to make usable suggestions
for increasing or sustaining the effectiveness
of the prograa. .

v

In fulfilling these responsibilities, each reviewer
must: , N .
e Prior to entering into the review process, put

aside any preconceptigns of what the program

-
-

<.
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should be- 1ike as.well as ,any ‘personal, educa-

- tional, or managerial preferences. °

o Use the self-review findings to facilitate
disgussions with school staff and parents.
These discussiords should cover the séhool- pro-
gram. and how well it is working and pProvide
evidence sufficient to verify, extend, clarify,
enrich, or repudiate.those findings.

e Be able to reflect back to the school--as a
mirror--the picture- he or she has developed
' of the effectivenéss of the school ‘program.

‘¢ Be-able tg,link the EREE‘ ge of what the pro-
q gram is with what the school community intends
' it to be in’such a way that the school

as. a springboard for concerted improvement
activities.

e Recognize and support the program improvement
efforts of the school community.

.

Major Reowibilfﬂeo of the School Community -

, The major responsibilitiea of the staff, parents,
and community members involved in a program reviey are:

e ‘To know they inhed program ‘and how well it is
working for th& gtudents. This requires w-
ledge of the planned program as & ‘'whole.

¢ To know what he or she is doing in relation to
the planned progranr

’

¢ To be ready to share this knowledge with the
revievw team and to be able ‘to direct reviewers-
‘to the information they need to fulfill ‘their
responsibilities,

community can use the program review experience ;'

. . . [y

‘ ) . . '
e To be fan{lidr with the program review process
and criteria described in thia handbookq

o To be involved as a total sEaff in identify-
ing program strengths and weaknesses. in relation
to program review ° Opportdniqies for- Improving”
and the corresponding ‘criteria. This requires
spelling out activities which are working well \
as well as'areas where inprpvenents are needed.

e To _be able. to describe t?[é;e;qeviec teai,ho;
the-school's self review fesults fit into the
ongoing planning and ev7iuation process.

In essence, the role o@;QZhool personnel 1is one

that 1is created through shared understanding of the
teview process and how t?zf tocess interfaces with
implementation of .their- planned progran.

~

How the School Co-nuni;y Ptep. es for a Program-Review

While the review Fean is mesponsible for learninj
as much about the program as darj be ledrned in a limited
period of time, the school co¢ ity is responsible for

making sure that. the team is gi en accurate and co-plete o

information about the prograg. Therefore, .a school
community prepares for prograa. review--whether internsl
or external--through . ongoing (blanning and evaluation
activities that enable the mémbers to know how well
their program's -working why. With,this knowledge,

a
the schgol community will‘gi able to assit the reviewers

in gathering accurate information about ’ the program;
furthér, the findings of the review--especially the
opportunities for improving--will be wore helpful to the
school couumity. ANy

1

-

Schools to receiye a program review should be fami-

" liar with both the prégédures and the criteria for Judg=. -

ing quality contained £n Ehig‘handbook. Although lchoolo

l

- -

-
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may adopt these procedures and criteria to better suit

. their needs in evaluatiug the effectiveness of their pro-

gram, reviewers will apply the procedures and criteria

contafned in the handbook. While the review process
described in this handbook covers the total. planned
program at the school, school personnel planning for

program improvement may find it beneficial to review part
of their program at a time, covering the entire prpgram
over a period of months rather than trying to review that
entire program at one time. [
), The procedures -outlined in this handbook can be
applied in a number of ways. For éexample, by:

e Each clagsroom teacher and aide judging the effect
of their instructiopal program, using the program
review criteria,,and identifying opportunities for
iqptoveyént.

] Each classroom teacher trading classrooms with

another teacher to obsérve “how” and “what”
students are learning and fudging the effect of
instruction on students.
® Teachers at each grade level or grade span selecting
a teacher or a few;teachers to apply the: instruc-
tion and instructional support criteria in each
_classroon. : ) ot
~ t
‘:\‘The School Site’ Council, School Advisory Council,
Bilingual ‘Advisory Committee selecting members to
form a review team to review the total program,
us{pg the criteria for judging the effectiveness
of instruction, support, and the improvement
process. . ) 4 .
— e
The process of the self-review should not be focused

Y

- o - the "rating,” but on how the program is affecting
students, that 1is, what .has been learned during the
review. order that what has been learned during the

can be knowh by the staff and others at the

self-revie

.making decisions

&

shared with the external review téam, used for
about program improvement activities
and confirmation of program effectiveness,
was learned must be communjcated to the entire school
community, : ’ 4

' . . . ,
~ -
.

school,

. {

B. THE PBOCESS OF - PROGRAM REVIEW

This section describes how a proé}au review is
conducted. While the descriptions and instructions are
directed primarily toward reviewers who are external to
the school, the school .should adapt, as appropriate,
parts of this _process for use in .self-review of the
quality of the school program. "

Preparing. for the ﬁrogrép Review.
4 <

Careful preparation for the program réviev fs
essential if the program review 18 to achieve its
purpose for the school.

Reading the School Plan .

Thé §chool plan is Ehe first contact the reviewer has
with the program at the school. Prior to the school

visit, the reviewer will read the s8chool ©plan
thoroughly, probably several times, - to ensure
understanding of the planned program. »

After reading the plan, the reviewer should'rﬂbw:
» -

The special }unding received by the school and .

) related program requirements.

° Thé natu;e of -the student populatioq s
o The proéram aréas that will be reviewed

e The goais o% the progra; and expectations for

student and adult performance (abjectivea)

¢
’

19

that which’
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:\\\\exwhat should be obs sble,(aetivities)

° Relatianships anong needs, objectives, and activities

K PrOCesses defined in the school plan (planning and
evaluation activitieg, monitoring of program imple-
mentation, articulatf\nw and/or coordination activi-
ties designed to bring together the various services
provided for students) -

Investigation strategies uhich'the reviewer will

use.to find or validate those proceases which are not
clesrlz/defined ' R

The reviewer must have a good’ grasp of.the planned
progrem -as represented in the school plan in order  to
understand the' program provided for students at the
school and how the people at the school plan to make the
progtan work. )

3

Contacting the School

S

4

Approximately four weeks before the school visit,
the review tean leader will telephone thb principal to:
.»¢ Clarify any questions about the program stemming from
the review of the school plan

-

Identify any ihjor changes in the plan or budget

/
Identify areas of the séhool program to be  covered in
the review.

. ? -,

!

~
Identify a11 speclal services currently-offered at
"school site

[y

’

'® Disrubs the nature

@e school community o
° Clarif; anz,concerns questions/the sohoolﬂprincipal

-

and. sbgff may have
,/.
e Establish the review schedule {
K] Identify the documents that the team will need to

" review .
re) :

3o

!

e Discuss the revieé‘procedures to be ysed by the school

4

in preparing for the review
\ R
’ "‘.
/ Meeting of the Review Team
‘.

v

s

~

)

The team reviewers ghould plan to meet for at least

two -hours on the night before the visit to the school
_to: * '

- - BN

‘e Sharé information gained from the team leader's tele-
phone call to the principal - )

f . .
e Discuss the school plan

b

e Plan strategies for the feviewi a

’

o Define reviewer roles and responsibilities

o Designate meeting times during the review to "touch
. -base” and share perceptions
% Review ‘the review schedule . ,

- '

@ Cet to Enow each other's interests and strengtﬁs

<

) - 3
’ , K]
-

21
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Condu.‘cting the Review?
. ’

In finding out about the quality of the school °

program, three basic -review methods are used by the
revieiers to learn. what the program is and how it {s
working. They are: (1) classroom observatdon; (2) in-
terviews--both formal ahd informal, and (3) the review
of records and documents, <Each of these methods is used
in conjunction with the otherg. For example, while
observing in a ‘classroom fhe reviewer will leatn what
currently is happening. By lookigg at a student's work
of a few days ago and records of student's progress over
a féw months, the reviever then develops a sense of how

"appropriate and how typical the observed activities are.

Similarily, by talking with the teacher and students
sbout the observed activities, the reviewer. can verify
the accuracy and completeness of his or her observations.
Information gathered through each method is verified by
1nf!-ation from one or both of the others.

In addition), each review includes events or review
procedures which are a standard part of every progr am
review, These events or procedures provide a framework
in vhich ~the reviewers gapply the review methods of
claooroo"j¥servation, interviews, and review of records
and documents. ' Adherence to those procedures helps

ensure, both for the school and the reviewers, .that 'the-

review will: be thorough and consistent with all other
pProgram réviews. .

Classroom Observation

Through classroom observation, the reviewer gathers

.basic information about the school program in order to

Judge the effect of the instructional program on how and
what students are learning, the effect of stal¥ develop~
ment activities on those working with "the students, the

22 . S

\. ) .
. . ‘
effect of other 1instpuctional support activities, and
the effect of activities to translate
program {nto action. Key to classroom observatfon is
analysis of selected student work, past and presept.
— | _

.NOTE:  Classroom qbservation includes informal inter-
views- with students and staff, based upon what has been
observed, as well as the observation of activities,

~

Interviews . .
- ’

"The basic 1information gained through classroonm
observation is verified, clarified, and expanded through
interviews. Interviews enable the reviewers to ilearn
how the program came to be the way it ;s, as well as to
. better 'understand thg program as it is and might be.

¢

In the two- or three-day review process, interviews
are an extremely important source ,of information about
the program. ,

Reviewers conduct both informal and formal groﬁp
interviews. Examples of informal {ntérviews include

the planned *

asking questions of the students and teachers 1in -the .

talking with aides working with students,
talking with ‘teachers in the teachers“ lounge. Formal
group interviews are conducted with teachers, aides,
councils/committees, district personnel, support staff,
volunteers. They serve several major purposes:

.classroom,

¢ Verifying data obtained from other sources

° Collecéing data that have

not been gathered from
other sources ' ’

N

o Resolving conflicts in data collected

»




/

° 'Giving people the opportunity to share past experi-
ences, present fba%ities, or future plans which the
reviewers night not have uncover

¥

e Offering an opportunity for people to ask questions
Review of Records and Documentation

Information gathered through classroom observations -
and 'interviews is verified, expanded, and clarified
throuéh the review of such records°asi .

4
e Lists of students to recéive-special services; such
as LEP, Title I/SCE, and students with exceptional )
needs

e Records of student prograss, including IEPe,.IiPB,

and other indiviqualized learning plans
e Student test(relults, including California Assessment.
Program (CAP) data, aver a period of years

-~

e Minutes of ssl:/SAC/BAo meetings ’

e Evaluations of staff'developnent and parent
education activities

N ¢

) Newsletterg'and other communications to parents

[}

e Program evaluation information, including self- ’
review'findings . ’

)

’ )

Reviewers are cautioned to remember that only those
records that promote program inpienentation and ,
.improvement and those that am# necessary to document,
compliance with laws ‘and regulations should be
maintained by the ' school. Therefore, ‘do  not

overemphasize the impoptance of. records and documents.

evaluati

. How these three methods of observation, interviews,

and rey{:K of records and documents are used in the

of the program is described {n Chapter 1I.

The events that océur dyring a program review.

The events which.are a standard part of a review are:

An informal intr6£uctory meeting with the Ataff
An initial meeting with the principal

Classroom obervatio-ns' including oWéervations
of individual students ..

Individual interviewé with staff and' students
Group fnterviews

. - T« L
Ongoing discussions with the principal about the
progress of the review o

Compliance review with<the principal

Ongoing meetings of reviewers during the review days
and evenings

V
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°- M-otage report of both cp-plianc‘e and qu}‘ity
findingl including suggested opportunities for
improving program quality - 4 .

= To the principal

~ To the total school community

Introductory mung with the School Staff --

meeting of the school staff and the reviewers prior to
+ . the beginning of classes on the first morning of review.
S During this meeting the reviewers will.

o ucctibo the purpooe of the review. . _ ,

- To judge the quality of the acﬂﬁol program, using
- the Program Review Handbook ., -

T

- To recognize program strengthl - ,

- To make recommendatio bout pr\ogram improw;ement
- To assess program cpnplukce, using the Guxde for.

hvxewins School’ Pto‘ram Compliance -

o, Describg thc procedures that ‘wul be followed:

- T - OBurvation in each classroom 1nc1ud§1n the
/ planned progru . -
- Group interviews with teachers, aide"l, support
staff, coumcils/committées, parent volunteern,
district office staff -

- - . -

o-{ropautic‘n’bf the re,pOrt of the findinés of the rev.iew 4,

) . +« -
L-—\ Initial Iute‘ie\’v vith the Principal C,

Arrmge-entc should be nde for a short informal.

. Classtoom Obcenat;om ‘

= Final report of findthgs

viewers wfll seek
on the review..

x During this interview the
information to help them  get start
This information may ,incl.?uge:‘

° Historicai perspective"of the school, e.g. chmgu
in program and, or implementation processes, peried of

L T

special funding, changes /{4 student population. anges
in teacher staff’ and so forth
° ‘Sblf-reviev proce,as and results
L 3
¢ 'Final schedule for review . A ' <

° bocatio; of documents to -be studied .

e Identificatioh of personnel eaployed--name, funding,
role, and responsibility

¢

-‘o\Map d% school "and schedule/of cla‘gaea, labs, and so

forth

e Any special programs not indfeated in school plan.
{
° Any other information the principal w:l!‘hes to
* comsiunicate to thé reylewers

A reviewer vigits each classroom, resource oﬁcialilt
room, other rooms or areas where special” eflycation
services are provided, resource rooms, and/or learping
laboratories, libraries ancj/o_r media centers invélved

.
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in the planned prograa. Classrqoms may -be revisited to

verify idformation and to esta

ish a firm understanding

‘45 minutes.

of the school program.

During each classroom visit, the reviewer focuses on
vhat students are doing, talking to students, looking at
their work, and reviewing records of their progress. The
reviewer also talks to the teacher, aide, and other
adults who may .be working with the students to clarify
his or her understanding of how and what the students are
learning.

Group Interviews ' (\ .
Group terviews aXxe generall&*scheduled for 30 to

Bocause the teacher interview is a key'to
total instructional program as well as
nd translating activities, an hour or
ed for this interview. .

understandi
staff develppment

The/ people who d be included in each group

interview jare: ~

-

e Teacher interview:

< All regular classroom teachers involved with the
_planned program AN

- Special education classroom teachers - o
\ .

e Aide interview:
~d

- All 1potructional aides (classroom, Tesource/media
center, ESL,‘and 80 forth) . v

'~ Special education aides .-

»

- -

N
interview:

School support staff

”
]

- . Other nonclassroom certiff@ated personnel asaigned
ful l-time to the school (resource teacher, library/
media specialist, Miller-Unruh teacher,, prog.am
coordinator, resource spgcialist, and so forth)

L 4

- Nonclassroom certificated personnel assigned
directly to the school on a part-time basis
(psychologist, nurse, language specialist, and the
like) ) ' | »

- Any classified personnel whoge duties might be
considered support rather than instructional
(home/sthool liaison, parent volunteer,
coordinator, health aide)

- ' "

pistrict support staff interview:

- District-level personnel who are not paid
through special program fgﬁding and who are ' ,
responsible for the programs at the school
(curriculum, guidance) '

-~ Dpistrict-leyel and SESR pernonﬁel who are paid
through special programsdaggding and who are
directly responsible to the school (program
specialists, evaluators, and the like)

,Parent and other nonpaid voluteer alde interbiewa{

- = Those persons who work directly with students in.-

classrooms on the playground in the library and : ;
so forth . . -

< Those persons who provide support aosiltAnce
(making materials, translating, telephoning, and so
forth) B

» T T 29
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$SC/SAC/BAC members should not be included in
this chtegory.

NOTE;

° SSC/SAC/BAC 1nterv1ew.

- Al m‘ers principal, teachers. other staff
members as well &8s parents and community
members) of the coun¢ils/committees should
included, Logistics may determine that, in‘a
s¢hool jith more than one council/conittee, only
one of- ithe groups may be 1nterv1ewed at a'ggven
time, In this case, be sure that each group is
1nterv1eved

‘ s

During the review, ‘oeveral tile/l,' should be set aside
for informal and/or formal discussions with the szhool
principal.
abreast of:

Ongoin; Discussion with the Principal

»

e How the review is proceeding
\

'® Areas 1n(.v§1ch information is incomplete or missing °

® Areas {n which compliance issues n;y be arising or in
\)hich clarification is needed

& Scheduling difficulties

Other information which should be communicated during
the interview including feedback on what has been
learned ;about the program so far .

In od(!i.tiour the meetingd provide an opportunity for
the principal to give feedback to the reviewers about how

the review is being perceived By the school community as °

well as to provide needed information to the reviewers.

30

These meetings serve to keep the principal

Ongoin& Rev}ewer Meetings

'l'hroughout the review, the reviewers must meet’
ftequently to ensure consistency in their perceptians of
the program and the process of review, as well as thefr
concepts of areas for improvement. The several times
that have been found to be.most productive for' -eetirgo
of reviewers are:

e Following the firlft.;.f,ew(durooi visits--to establish
commonality of observation LN L.

® Preceding group 1nterv1ewo--to determine queotiono
to be explored and igsues to be raioed o, 0, (

e At the end of each day of the reviev*-to ‘begin to ’
determine’ quality ratings. compliance findingo and ‘
opportunities for improving for those aspects of ‘
the program needing no further clarification and to
design strategies for collecting additional: infor-
mation and/or resolving conflicts in information ;r

v\

o Preceding the prelininary report to the principal.
at which timse all compliance findfngs, quality
Judgments, and suggested opportunitiés for. improving
are finalized and the rolo;>9eterl1ned for the last
two reports

! 3

h )
Preliminary Repbrt to the Principal \

4

Wrior to the final. report -to ‘the school, the

reviewers meet with the-  school principal (and anyone
else of his or her choosing) to share their, findings of
program quslity, their ouggeotiono for program improv-
ing, and program compliance £1nd1ngo that will : be
presented in the final report to the schgol co-unity.
1f the ongoing discussions between the reviewers and the
principal have been complete’ and comiunicatfions have

J
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been open, ‘this preliminary report should be largely a
confirmstion of the previous discussions.

The Final Report to the School .,
The final report includes the review team's findings of
the quality of the school program, it's suggestions for
program improvement, and the compliamce findings. ‘Tt 1is ‘
a report to the entire school community. For a full
description fo the final report, see Chaptér IIf.

' 4

How the Findings of the Program Review ar\e Used by the

Since the primary purpose of program review, wvhether
1n§cmal or external, is to find out how well a progran
1s” working in terms of the effect it is upon the students
and others being served by that program, the findings of
program review- should be so stated that they can be used
in planning activities thad will make the program more
effective: that is, planning ‘what activities to continue

\and vhich to replace or modify. o
Y \ : > :

Foljowing the progr/- review the SSC/SAC/BAC, along -
with other staff and parents, shoild review the’selected
opportunities for improving to determine their potential -
effectivengss for the school program and then decide how
to incorporate them into the program. It is important =~
for staff and perents to realize that the selected
opportunities for Improving are not mandates; they are
the reviewers' best suggestions for tow the ‘school
program might be made more effective for the’ students,
the staff, and others of the liihool. ~




This chapter describes how to comnduct a program
‘teview, It is organized into three sections:
Effect of Instruction on Students; The Effect of Supports

on Instr_uction, -and the Effect of the Inprovement
Process on Support and Instruction. Each of these
sections contains: (1) the ‘criteria - for judging

quality, (2) a guide for collecting information, and (3)_
Opportunities for Improving work sheets, which are used
to prepare suggestions for progran improvement.

A. USING THE OUALITY carrzﬂtA

The Ctitesia for Judging Quality

The quality criteria-are intended to descr,ibe the
effect of activities on the client (e.g., the effect on
the students of instructional activities and the effect
on instruction of support activ‘iti’ Each criterion
is referenced to a seven-poin scale from high
effectiveness to low effectiveness. This scale is

anchored by three¢ paragraphs .which describe what a

school program looks like from the perspectives of high,
middle, and low effectiveness. The reviewer's job is
to decide which description .best fits the aspect of the
g:ogr- being reviewed.
ale are for use when an aspect of the program is
judged a bit more or lesg effective than these anchor
descriptions. These scales are designed for use with
the review procedures described in the handbook and with
the guide for collecting information that follows each

quality criterion.
’ t

The ~the

‘~ CHAPTER II L e y

CONDUCTING THE PROGRAM REVIEW . oo s

' The quality criteria for each section both describe what
reviewers® are seeking to learn’ about a REograa and
provide a framework for . making judgments about the
effectiveness of each aspect of the, program and ‘how that
effectiveness might 'be enhanced or sustained. In using these
criteria, reviewers must vbserve the effects of instruction

o students and decide which descriptive paragraphs in "How

Students " Learning”™, bést describes what has been
observed. y must 4lso gapm sufficient understanding of
what the instructional program is, how it came to be the way
tt is, and how staff and others are carrying out the prégram,
to determine what cpuld be dor}le to make the prograa more
effective for the students. .. *y

Are.

The Guide for Collecting Information

- The intermediate points on the

The guide fot' collecting information about each criter-
ion identifies’ areas of investigation, primary' sources of

information, .and verifying sources of “information. The
phrases in the "Area of Investigation” column are directly
related to " the descriptive paragraphs of the quality

criteria. They represent the major topics or themes under-
"lydd® the three descriptive paragraphs of each criterion. The

gsecond colunn, "Primary ‘Sources of Information™ identifies
information to be pursued either by observation or. by group
interview. The third column, “Verifying Sources of
Information” identifigs substantiating facets that are to be
pursued ﬁy observation, interview, and document review.

) ."
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In using this guide t6 find dut “"what 1g¢” im the
program under| review and why it is that way, reviewers
should note the following instructions:

e Choose which questions to pursue. when and how. In.
so doing, allow the actual structure of the
classroos--the .activities in which dtudents are
engaged at the. moment--to guide the choice. Follow

*

the clues as they present themselves; do not try to .

pursue all questions to the same depth in all
classrooms for all students and/or teaching-
staff.

e The ultimate purpose of the review is to judge the-
-effectiveness of "what 1s” as it relates to
benefits for students. Do not use the questions as
checklisté or as lists of events whose existence
.must be verified. ’

. @ Ae much as possible, pursue answers to sevetal

. questions simultaneously. The interrelationships

.. among the answers are often moYe important than

", verification that isolated events are occurring.
This 18 especially true in linking imstruction to
support and in linking both .instruction and
support to the improvement process. .

e First, form a clear picture of what the program is,
then judge its effectiveness. Do not make '
judgments about the effects of instruction on
‘students, the effects of dupport on instructidn, or
the effectp/of the ‘improvement procesguntil
your picgure of what is happening is CGmplete.

w PTemature judgments about effectiveness can
seriously distort both your further tnvestigation
and your con¢lisions. y .

X N
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Opportunities for InprOVigg

. Inmediaqply following the guide for collecting
information is a work sheet with opportunities for ilmproving
statements. These statements describe what the adults who
provide services are doing or might do. to achieve beneficial
impact or effect on the client. The intent of the quality
criteria ratings is,to give the school a status report on the
effectiveness of the current program. The intent of the

. opportunities for improving 1is to aid the school in wmoving

from the. curreant Status toward improvement by suggesting
areas on which the school might next focus in its ongoing
planning progress. - .

o In selecting$opportun1t1ec for improving, reviewers
draw upon their understanding of the school program to
identify activities that: - o '

- Would focus on the key or underlying cause for the effect
ow the client. '

- Would have the greatesi impact on the program, leading ﬁ'
to improved effectiveness in-many areas.

-

- Would be thé best next step to take in an area "ripe” for .

{mprovement--that is, where staff interest and
motivation in high, where there can be high yield for
efforts ‘expended and which 1s small enough in scope to
ensure success.

£ - .
The selected ppportunities then are expressed so 4&s toO
recognize and encourage utilization of the school's improve-
ment processes of planning, translating and evaluation.

’
.y, l
b4
¢
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MAKING JUDGMENTS ABOUT PROGRAM QUALITY

Judging program quality

the
the

Over the course of the two or three days of
review, the reviewers will be pulling together
evidence they have collected into a plcture of the
school program. In making a quality judgment, the
reviewers compare this evidential picture with the three
descriptive paragraphs which anchor each quality
criterion. The reveiwers determine the quality rating
by deciding which criterion description best fits their
picture of the school program.:

In making judgments about the quality of each
aspect of the school progranm, rev:lewero must adhere to
the following instructions.

1. ’

-
Responsibility for evidence and explanation

Because the accessibflity and quality of evidence
at a school will vary considerably, the issue of who is
responsible for providing evidence and explanation is

crucial. The reviewers and the school must un érstand,
their respective teapOnoibilitieo in .establishing
"proof.” As used here, "proof” does not mean scientific
or _legal proof, but rather "reasonable conclusion”
based on the best available evidence.
7 )
. -
PR '
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high end of the scale for any particular criterion,
burden of responsibility shifts toward the schoo

’ /
Generally, as the judgment goes from the middle to. the
the

staff. As

the judgment goes from the middle to the low end, the burden

shifts to the reviewers.

In making judgments, the reviewer

should use the following guidelines to ensure that the burden
of responsibility is placed correctly and consistently.

11-3

e When evidence begins to indicate that an aspect of the

school program fits the higher end of the scale, the ~.
schodl staff has a responsibility to provide
information, to direct the reviewers' attention to -
xamples, and to explain how the program works for all
t lients. The staff must also explain how the
program reaches all of the intended students, rather
than just some. The reviewers have the responsibility
for requesting and listening to these explanations,
pursuing their investigations, through observations,
interviews, and record search, until they have enough
_evidence to judge what is going on in instruction and to
“rate it accordingly. .

o When evidence begins to indicate that an aspect of the

school program fits the lower end of the scale the
burden of responsibility shifts to the’ reviewers to
identify the limitations of the program for the review
criteria under consideration. That is, the reviewers
aust understand what is happening and be able to explain
the evidence they have found of lack of effectiveness,




N
v -
. s ) ,

NOTE: ck of evidence of effectiveness is quite

. different from evidence of lack of ef fectiveness,
. 'Failure to find evidence is a fail:;;;ﬁé/
‘ ) _. review process for which both the Ts and
the school share responsibility. g )
-’ . B

What to do when ‘a progras \quality’ seems to fit avr-
mixture of.‘- descriptions ’

€ .

N

The quality criteria for instruction aré tten in
terms of ,an individual qtudel{t. In any schodl being
reviewed, there will probably be some studentsY whose
{nstruction fjts one description’ and other students

. whose instruction fits a dtfferent desctiption.,K To
- deteraine how to’ judge ‘the “quality ‘and effectiveness of
an aspett of the ingtructional °program which 1is best
described with a mixture of criteria descriptions,
use the fpllowing rules: a, . SR
e Virtually all students should be recelving instruc-
.+ tion of 'high (or low) quality 'to judge as aspect
of the instructional program as high (or low).

o If théugéority of students are receiving high (or
' lo‘w)'qualit.f instruction, the rating would be.
’ 3> petween middle and high (or low).
»> © Use the middle rating\for aa eve’nﬁixture of "high
and low ’ - ’
£ Be especiallypalert to ﬁov the grogra'm“ is meeting the

"needs of the c_eduqat,io‘na;‘ly disadvantaged, limided- -
- -Eggli‘sh-pfoficignt (LEP), gifted and talented students,
and students with 'etee&al needs.”

) . .
PR

~

" mente.

~
For. any judgments of quality, the reviewer's primary
respongibility is to make the best possible judgment. Making
judgments of quality is not just a technical procedure, 8o
reviewers should mot expect toWgive a téchnical explanation
of how judgments were derived. The techniques described in
this handbook are designed to improve the ability of trained
educators to gather complete information upon which to make
judgments, and to *provide better~feedback to the school, and
to make the judgments of program review regessary in applying ~
the criteria, more consistent. Nonetheless, these techniques
cannot replace the reviewer's own ability to make value the

Difficulties in Judging Quality

-

/" well-prepared the reviewer, there

— —-One rgenmiiﬂn.g.__.m

sample\ of situatl

the. .procedure or how
41l always be difficulties
in making judgments of quality. The difficulties have lead
to different consequénces for each school. Reviewers should
be aware of these difficulties and the potential consequences
of each at the school being teviewec}. (

matter- how wel l-devs' iéned

o

=

. ) o f‘ . ’d
cessarily, the review is limited %o a "slice of timey
ns, -time, intervals, . curr{culum -content,
. Merely assuming that . this limited
I a mistake of overgeneralization. To

support the initial generaliza-

.-

studenys, and -
sample \is typic
avoid bvergeneralization,

" tions from observed samples by relating -what students are

doing _to the work they are producing. Then rtelate this

current ‘work _to sahples of past work from the last several -

student

weeks. - 9Discuss past- and current work with the
13 L] A , ‘.

Y




A
as further clarification and support for ﬁeneralizing.

Discuss the observed activities apd students' work with
- the teacher, and 3lk for explanations of how the
activities fit in with the overall program for the year.
The teacher's explanation 1s an important step 1in
generalizing. Finally, try to relate observations in
the various classrooms to schoolwide programs and plans
for programs. Discuss this relationship with the
teacher, with people active in planning, and with school
leaders; especially the principal. By " fitting
observation and explanation togethet in this way, it is
poséThle to construct a historical picture of the school
program and tie 1t to the observed experiences of
students. It 1is this picture and the tie to ‘students
which ! provide .the framework for generalizing frgm
specific observed data. . ’

“

Too 1lmre.eionietic

Uhile initial impressions are a valuable guide-for
pursuing a line of . investigation, they should be

‘mean’ that it

Personal bias for jor against specific
Use the "criteria and proceduves in this panual.
Réeviewers should keep in mind that “whdt would 'not work for
me and mine might work for them and theirs.” Reviewers must
be certain ‘'to observe how -a program works -for .-the school,
rather than judging how it would or did work for .them. The
personal bias error can go either .way.
program was best for a reviewer at his or her school does not
should be judged as effective in another
school. . ‘ e .

. -4

False posit ivs

This costly mistake occurs when a school staff is doiné

a poor or mediocre job, and the reviewer tells them they are
doing @& very good job. When' this nistake is made, the
incentivés for improvement are undermined and the arguments

Jfor maintaining the status-quo are reinforced by the reviev..

.

False negative

erials-or programs

Just because a.

L}

validated or rejectd by careful __examination. .of
appropropriate evidence. This evidence should include

teachers' explanations, students' work, or -classrboom
- observation. Initial’ impressions can be based ,upon
+ situations which are not typical of the school. Do not

let these impressions color the review without verifying
then,

Too ‘anslytic \ )

The resiewer should not just set upon the school as
an active information gatheretr, ferreting and figuring
the whole time. This can lead to simply collecting data
for the sake of data rather than looking r .the
qualitative effect on the "program. Reviewers[&!ould
give the school an opportunity to disclose itself its
own way. Reviewers should, therefore, spend some time
quietly allowing the atmosphere and tempo of life at-
that school to present itself. .

® \ " v

B 3 |
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not
are

Although this mistake can be most upsetting} it is
always as bad as the false positive. Schools which
judged more effective than the effec;a described in the
middle criterion paragraph are often upset that they did not
get ,the top rating (just as "A" students complain the most
over "B+" grades). In many cases, these schools are strong
and confident’ enough in their self-review to brush off the
effect of a false negative, In° some cases, however--

especlally in schools which have made progress from a lowei

rating “to middle or ebove--a falsge negative rating can b
demoralizing. ’ U .

Reinforcing facades
¥

Any type of grading system has aspects which resemble a

A costly mistake 18 the collapse of the review

process-which i8 intended to have a real and positive effect

on the education of .studehts--into a game. While concern for

“fairness” 18 very important, it 1s less important than
. . —

42
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concern for the real job of educating .students. Over-
.attention to the tzch_nology and procedures of program
reviews .may subvert the intended effects on "education
‘and create a “fair" but expensive and wasteful game.
Some school and district personnel complain that trying
t0 do well on program review forces them to waste time
building facades instead of 'teaching the students.

Reviewers should not reinforce facade buil in
, schools which want to. do. well.  Rev ts should
concentrate on students' learning ‘rather * ghan

) ”’

paraphernal fa -of instruction. '

C. THE EFFECT OF INSTRUCTION ON STUDENTS _ -

. This section contains seven quality criteria, each
of which is used to judge the effectivencss of an aspect
of the student's instructional program./ Each criterion
. . 1s accompanied by a guide for collecting information
—rElErIve—to-that—criterion—and—a-set--of.

for improving that area of instruction.

-

e The Effect of Excess Cost Services on Bducationally.
Disadvantaged Stugdents
e The Effect of the Bilingual Setrvices, on’hilited-
English-Proficient Students e
e The Effect of Special Education Services on Students
with Exceptional Needs -
. The final criterion is used in schools receiving School
Improvement £funding to judge the effect of the total program
on the student. It includes all areas of the curriculum &nd
all services received by the student over time, and applies
to each student participating in the planned progras. The
criterion is: ‘ .
e The Effect of the Student's Total Program on the
Student ’

' This part of the review focuses on the individual
student. Each area of instruction must be viewed from the

-opportaumities  perspectiwe of its impact on the learning of each student,
including LEP, educationally iisadvantii#-ltwmwm—

A ’
_with exceptional needs, and gifted and talented students.

The first three critefic are used to . judge the
effet\:t'l\renua of * the instruction received by all
students ticipating. in the planned program including

gifted and talented students, and students with excep-
tional needs. The criteria are: .
o How Students Are Learning ' &
e What Students Are Learning
. e The Environment in Which Learning Takes Place

“ ‘ The next three' criferta are used to Jjudge the
effectiVeness of the special services provided students
. with special needs. These criteria are: :

n 43 7 . ¢ ‘

limtted-Ehglish-proficient, educationally disadvantaged,

How To Look For The Effects Of Instruction On: Students

_Each participating classroom, resource lpgclallut room,
rooms or aréas where other special education services are
provided, library and/or media center and resource’ center
and/or ' learning laboratory must be visited. It s
recommended that 20 minutes be devoted to the initial visit
to each classroom. MNot all of the areas of investigation
identified in the guide for collecting information need to be
explored ' in every classroom, but each should be verified in
several classrooms. Classroom visits should be structured to
make the most of the time available.

i

I1-6
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Upon entering the classroom, spend a few minutes
developing and understanding of what *“is happening within
the classroom:

e Look at the physical environment . ‘

® Observe the students and what they are doing

° -Observe how students aEL grouped and how individual
’ assistance is. provided

e Observe the teacher, aide, and other personnel
(parents, tutors, support staff) as they work with
the students

a ® Listen to the questtons asked by students and the
responses they receive

" putting together an initial picture rather than making
Judgments; each impression will need to be “verified

Remember at this point that, as a reviewer, you are .

INITIAL CLUES

e What are the selected students dding?
- Receiving instruction
- Applying skills
- Discusging concepts
- Acquiring- information
- Waiting .
- Playing .’ o
- Practicing newly acquired skills .
- Teaching each other \\
= Synthesizing and evaluating information ' ‘
- Watching ‘ s
- Attending to an unrelated task
- Causing a disturbance !
]
¢ How much time does the student actually spend on the
assigned activity?
R .
e How much time is the student receiving attention fron
the teacher?

® Is the student receiving the teacher's attention for

=* 1.,

T~ through further —observation s tnformal  Interview &s

uell as through other sourcess and that first™impress-
* ions -ay be influenced by nal bias.

Using’' clues gathered while putting together the
initial picture, select a few students for in-depth
study, including one or more with special needs, such as
educatiénally disadvantaged gifted and talented, LEP
students, and students, with exceptional needs.

Inatriction, for personal {yinforcenent, for
discipline?

.
\

e How much time is the student receiving attention from,
other adults (aides, vdlunteers, special
education teachers)?

® Are students with expectional needs participating in the
classroon activities? Y

® In what activities are the educationally, disadvantaged
students engaged? The students with exceptional needa?

e Are LEP students being instructed or tutored in a
language other than English? By whom?

‘|® Does the size of the student group vary? 1Is the size of
the groups appropriate to the activity? -

e Do students complete the activity on which they are
. working before they begin g new activity?

46
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HOW STUDENTS ARE LEARNING

. This criterion focuses on the extent—-to which the

instruction received by each student 1is responsive to his

‘ or her needs, strengths, interests and ways of . learning,
thus enabl:lng him or her to be succeasful as a learnet.

How atude_ntdglearn involvee instructional issues such -
as: (1) responsiveness to individual student needs,
strengths, and interests, and ways of learning; (2) the
' activities in which students are engaged (including

materials, instructional methods, and grouping); (3) use of

time for. activities (4)\extension of learning; and (5)

——opponmuies to apply skills and knowledge learned 1in one
area of the curriculum to other areas.

NOTE: The term vays of) learning” includes the setting in
which a student learns best, such as more or less

as his or her preferred methods of receiving’and
processing information--visual, auditory and/or
kinesthetic. )

In determining how students learn, focus directly on what
the individual students are doing rather that on how the

-
—_—

s .
t , 11-8

THE EFFECT OF INSTBUCTION ON STUDENTS:

matc

determine

——Btructured, independently or ia-a-group;--as--wektl—— -

/‘AI
adults are teaching. Determining what adults do to

_make. learning happen 1s used to test and verify

what you find the students doing: Thus, the
investigations’ begin with what the students .are
doing. '

e

Note that a key indicator of student learning
is the extent to whiich his Lor her 1instruction
8 his or her needs, intereets, strengths, and
ways of learning. The clues that you have gathered
through initial classroom obsérvation will give you
some indication of how responsive the instructional
program is to student needs. Follow those clues-to
how responsive instruction 1is to the
individual students 1in your sample. . Then seek
additional _jnformation that will enable you to

Ta&rxe ) J tudents €O the
classroom as a whole. 4
Appl
Learning to each area
review.

~
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CRITERIA FOR JJOGING QUALITY

/
CURRICULAR AREA

-THE EFFECT OF INSTRUCTION ON STUDENTS: HOW STUDENTS ARE LEARNING

This criterion focuses on the extent to which the instruction received
by each student is responsive to his or her needs, strergths, Inter-
ests, and ways of learning, thus enabling him or her to be successful

as a learner. _ -

.
'~
t 3

The student 1s restless and nat Iinterested

; ~In the learning activity im which he or she Is
.engeged. He or she is not attending to the -

task and Is frustrated by the .learning
sctivity. The student is confused sbout what®
to do or how to do;itmdoesmtlmovthe
purpose of the actlivity, Instruct fonal
activities for the student are freguently the
those for his or her classmates,

strengths, interests, and ways of lsarning.

Opportunities to practice skills and concepts )

.sre limited; many skills and concepts are nat

being mestered or extended; and continuity of
learning experiences IS lost  through
interrupt ions. Opportunities to apply skills
and concepts in other curriculun areas are
limited; esch curriculun area s treated as
separste from others, The personal and social
needs of the student are seldom considered by
staff when plawning his. or her learning
activities or sssigning him or her to groups.

E/S

In epplyl
implement

stude

»
this criterion consider:
this year; use a separate page for each curricular area,
Awritin? the name of the curricular area In the space above,
nts participatidg in the planned program,

(1) The planned progrem being

(2> All

including students

receiving special services (gifted and talented, LEP, Title 1/SCE, snd

students with except ional needs). ,

Whe student Is interested’in the activity in
wich he or she ls engaged and generally is
attentive to the task; there 1s little
interrupt lon due to confusion about what to do
and tow to do it. The materfals the student
uses and the activities In which he or she is
engaged generally match his or her needs ard
strengths;  materials ad  methods ~ of
instruction sometimes teke into  account the

her educational ~_interests. Studert work
indicates that he or she experiences success
in learning the neceksary skills and concepts
of the curriculum and has same opportunity to
extend, bring together, and #pply the skills
or concepts. There is an indication that the
personal and social needs of the student are
considered by staff when planning for his or
het ‘learning activities and when placing him
or her within groups. ‘

- Y

. 11-9

The studerge-is actively engaged in lsarning
activities; be or she is attentive to the
task, and his or her irterest and motivat jon
for learning is high. The learning activites
dre not only challenging for the student, but
also are successful learning experiences. The
materials that the student uses and the
sctivities in which he or she is engaged match
his or her partlcular Interests and ways of

“TWIthout  recognition” wmwmmnwgmxmw, oneds .. ...

strengths. Studernt work indicates that the
student has sufficient cpportunities to
practice, extend, bring together, and apply
the identified skills snd concepts of the
curriculum; h®or she knows the purpose of the
activity and expects to achieve that purpose.

The settings 1 ich the student works and
the working r onship with other students
. and adults e age the personal and socisl

development of the student as well as his or
her acquisition, extension, and spplication of
s1lls and concepts of the curriculum. =

4

1

20
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Area of Investigation

Activities in.which the
is engaged

student

the activity

. Title 1/SCE student”’ involved?

]

Primary source of information: #
classroom observation

Are the students working on the same skills
using different activities in recognition of
their different ways of learning?

How are teaching methods varied according to
what 18 to be learned and the needs and

strengths of each student?’ //,;——’

Are students at all performance levpls involved
in d'hllenging and productive activities?

To what extent 1s {nstruction leading to
accomplishmefit of objectives (in IFPs, ILPs, and
other individualized programs)?

~———————Are Brudénts at some levéls limited to passive’

teachifng, such as repetitive desk activities?

To what extent 1is direct {nstruction a part of
the student's daigy instruction?

Does. the student understand what he or she is
expected to do, how to do it, and why?

Can the student relate what he or she is doing
to what ‘he or she has done or will do?

Has the LEP student understood directions for
and what he or she 1is tOr@o?

Does the LEP student receive instruction in his
or her primary language?- Is that laﬁguage used
in a way which supports learning in the various
subject areas?

In what' kinds of compensatory activities is the
Do they appear to

meet his or her needs? . .
_ ' 11-10 / .

A

GUIDE FOR COLLECTING INFORMATION ABOUT HOW STUDENTS ARE LEARNING

/
Verifying sources of information:
interviews/documents

e
Explore with hoth teachers and
aides: The role of the classroom

aide; how the alde assists the
student; who determines what .the
.alde does with whom and how; who

determines what the student does;

who determines services for Title
I/SCE, LEP, gifted and talented,

students with exceptional needs,
and giftﬂﬂ and talented students;
who determines what the needs will
be and how they will be carsied
out?

v

s e a— T
JUSEN

Explore with support staff: How
sypport staff are 1nvolved 1in
determining what students do; what
they do directly with sfudents, how
they accommodate different learning
styles, needs, and stgengths of
students

Exﬁlore with classroom volunteers:

How classrovm volunteers assist the

student in learning

.

Documents: List og\(ritle 1/SCE,
LEP students; teachar aide Jesson
‘plans, IEPs, ILPs, student records

-

"/ /r
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" Does

S

L .
/‘ ' M ¢ d »? '
frimary sodgce of information: '

—. classroom“ebservation MG

-

-

Ho‘w students are grouped?
grouping? '

How flexible is the

- -

,Dd'thve materials fit into the purpose of the

available in the classroom for LEP, Title I/SCE,
and individuals with exceptional needs to met

stated objectives? ’ »

: 2N - B
Does the’ student, knaw whg,“vwill look at his ‘or
her work and when? " .° ‘ : R

,Does.he or she knc;w what happens if the woyk is
not done correctly? .

LY

Does the ' way in which the - student ~ receives

feedback reinfdrce learning?

+

How timely is the correction ,of student work?-
- the student's work !indicate ‘general
success, Trepeated failure, or . t8pitition of
skills already mastered?: L ’ <,

. K - ¢ .

Does reteaching take place when a student's wdrk
indicates the need? Who does ice?

Will' the student learn the prearib;d skill or
concept By doing the assigned activities and

using.the assigned materials?
N \,. ' -

- 11-1

. . .
Verifying sources of information:
T ae interviews/documents

v

s
!

!

i
i

! . L

i

agtivity?

Is the student using'the materials 'to accomplish_[ . . .
'+ ap intended objective? o - . ¢ -

Do the materia1§ match the student's ngeds, . ®

strengths, iferests, and ways of learning? - . "

* R ] ) ~ ’ % '? v

Is ‘a 'variety of materials used in teaching the ' . >

same skill? B ’ <. > &

' ) . -
Are Appropriate materials, media, and equipment S

»?
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Area of Invﬁstisation Primary source-of information® Verifying sources of information:
: classroom observation . ’ interviews/documents

a
' kS

Personal and social needs Is there evidenée that the staff recognizes the Documents: Assessment infornationh

of the stuydent personal/social needs of the students? including sélf-concepp inventories;
: ‘o “ chologist, nufse records; IEPs;
' Do the students work well together? . ! absintee records. .
> . - ’ -

Is there evidence that students are learning to
. become socially responsible?

N o
* ~ - . How do the working relationships between ) ' i
/. teacher/aide appear?  Teacher support staff;
s ' ’ y aide/yplunteer; - adult/student; student/student, : v -
and so forth? . " o
. - . ’ -~ .
»s Student opportunity to How does the student apply what has been learned Explore with students: ’Hhaq

- apply and extend in other -areas of ' .the curriculum? textbooks and materials students

: : ' ) use and -how often, what other areas
Are there a variety of approaches for a student. of the curriculum they experience
to use in applying learneébasic skills? -

. . Explore with" teachers: ' How
Does each student, inciuding LEP, educationally dJifferent. basic skill levels are
disadvantaged, gifted and talented, and students accounted for in other areas of the
with exceptional needs, extend and apply skills curriculum; what techniques are’

. appropriate to higs or her level? Are there used to encourage studentg to apply,
N . extension or application activities for remedial .basic skills ™~ p
. : ingtruction? ‘ . : .
- . . - Documentation: Teacher lesson plan
. . ’ o - . book, learning centers, varlety and

range of books’and materials, sIEP. -, ..-
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The statements listed below indfcate actiors .vhich may have been or
need to be taken to improve the effectiveness of your program. The
specific opportunities selected the reviewers reflect their

. understanding of your program and their best suggestions for whet your

next steps might be to make your program rmore ef fect ive for students,

a. Ensure that those who work with students know each student’s needs,
rergths, and interests, ¢

b. Deted® what each student hes learned and hes yet to learn in each

anic areas addressed in the school plan, and all indi-
vidualized arn plagns. Reexamine such assessment frequently
enough to be cur

with the student's growth.
c. Assess ea&\ student's social and personal develogrent, including
swareness, knowledge, and understanding of different ethnic groups.

"\_g. Plen each student's daily work based on assessment Of what the

lnows and has yet to leasrn, his or her interests

stydent already
the way in which he or she learns best.

- and strengths, and

e. Gfow and oup students .Ln accardance with their needs,
str hs, \[nterests, ways of learning, and what is to be learned
(m)der individusl learning, small grouwp, lsrge growp, whole
goup). )

f. Use a variety of teaching met
strengths, interests, and ways of

g. Use meterials and activities which allow students to build on their
.. strengths and interests. ‘

to meet esch student's needs,’
srning. -~ :

h. Set wopihte standards and expectetions for all students, and
meke those clear to the students. ‘

i, Menage instruction in n(s which minimize disruptions end allow
7 students sufficient time to ecquire, extend, and spply’ the skills
and concepts of the curr fculum, ’ .

§. Provide timely feedback to students about their work., .

k. Provide cpportmitrizjd for students to practice and apply skills and

concepts being les

L. Coordinate and use all svailsble resoutces o that naterisls,
talents of psrents. shd cownunity members, asnd special skills of the

[N

school staff support each student’s cont inuous progress.

- planning,

. >

OPPORTUNITIES FOR IMPROVING HOW STUCENTS n{{tmxm

-

The SSC/SAC/BAC along with other staff
suggest lons, determine their potential
[ox ongotng

used to

staff and others at the schodl.
and parents should review these
ef fect iveness for program ipprovement, and then decide how
translating end evaluation procedures will

incorporate them into your program.

.
~

Selected Opportunities for Improving
é ’ . * - 4

a

S8




After observing the students at work and talking to
them about that work, continue your investigation to
has created * the
observed. Lopk at how the students are assessed by the

.detg'rline what

teacher to determine what they have learned, what they
need to learn, and how they learn best. A
assessment information is used to determine what the -
,students should do and how they should do it.
how students and adults are spending .their time.

Guide for Collecting Information To Determine Opportunity For Improving How Students Are Learning

. *

Area of rInvestigat ion

Student assessment

boo}t at

»

Primary Source of Information:
Classroom obsgervation

Is 1information cSliected about the academic
progress of the students in all subject areas?:
(as appropriate  for students with except.ignal

. 7% needs)?

]

1s infbmitim collected about the student's
personal and social development? \

Is information collected by testing and observ-
ing; by analyzing students' work; by confering'
with parents, stadents, and/or other teachers?

If asdessment is made by other than the class-
room teacher, how does the assessment informa-
tion become part of the teacher's working know-

ledge of the students?
. . »

II-14

hY

USe the information gained in this part of your
investigation to 'identify -opportunities for improving

effects you have the effects of how students are learning. As you
proceed through the reviev, use . this same

process—finding . out what is, identifying the
Look at how  effect of what 18, and then investigating why the

effect 1s as it is—in order to oﬁggeat opportunities
for improving or sustaining the effectiyeness of each'
aspect of the program.V™

-

Verifying Sources of Informationy
interviews/documents )

Explore with teachers ' and support{
staff: How the methods of assess-

ing students were designed ot
selecfed; \how the information is.
used; how/often reassessment occurs
and why; how consistently the
information is used (from class and
“grade to .grade); how helpful

assesement information is in guid-"
ing the learning of students; how
the information 18 articulated’
(from grade to grade and classroom
to resource or media center)-

Explore with aides: How aides are
involved 1in assessing students'
needs, strengths, and ways of
learning; their responsibility for’
maintaining any records; how they
communicate what they 1learn about
students to the: teacher." '

Ll
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- Area of Investigation

)
G |

ERIC
7

e

How groups are established

How the classroom schedule
- is determined

Primary source of' information:
¢ classroom observation
“— .
Are decisions based on tasks and concepts oOr
skills to be taught? On personal,.social, aca-
demic needs and strengths and language abilities
of the students? -On the capabilities of the
adult(s) who will work with the students?

*

Do practices .allow for movement in and out of
groups as indicated by individual needs?

How are studenfévwith exceptional needs, LEP,
Title 1/SCE, gifted students, and so forth
grouped for instruction?

Hoé is current assessment information used 1in
determining their grouping?

.Do students have the opportunity to work with a
variety of other students in both social and
academic settings? - .

Are decisions about the gfassromaschedule based
on the task, skill, or concept to be tamght? On
personal, social, academic needs amd strengths
and language abilities of the students?

Does the schedule provide adequate time for les-
sons (complete introduction and suf ficient
exploration/practice in ordeg, to maximize
retention)? i ‘

Does the schedule sprovide adequate time for
completion of the assigned task?

what curriculum priorities does the schedule -

reflect? Is adequate time allowed for other
areas; e.g., fine arts, social " studies, and
science, as well as basjc skills? - s time
alloved for personal and soclal development

dctivities? s time allowed for English-as-a-
second language and/or primary language
instruction? .

- 114

Verifying Sources of Information
interviews/documents

Explore with teachers: How

" students are grouped; how flexible

the gr is; how he or she
determines the activities each
student or group of students should
be engaged in; how he or she works
with the student or groups of
students; how he ‘or she works with
the aide; how what the students are
doing now fits into a larger’
timeframe: the last few weeks or
the plan for the year.

Documents: Lesson plans, written

classroom schedules, IEPs, ILPs.




A
Area of Investigation

[

How the classroom 1is
organized and managed

. and - gifted

Primary source of information:
Classroom observation

Do- teachers, aides, other teaching personnel,

and. students conduct ongoing assessment? How filed/ipdividual

timely are the assessments?

How 18 ongoing assessment information being used
to decide the activities in which the student
should be involved and the materials he or she
should be using?

Do students participate in their own assessment?

- .
How 18 assesswmert ‘nfomtion transmitted
between classroom teachers and specialist
teachers? ~ A . i

Is only pertinent information shared, thereby
réspectimg conf idedtially or personally {identi-
fiable information whenever possible?

If there 1s an indication that “a student may
need special education, does the regular teacher
know the referral procedure?

Does the regular teach.gL‘ participate 1in the
special education assessment of individuals with
exceptional needs? ‘

How does the teacher decide with whom the
student will work (teacher, aide, volunteer,
peer)? How are decisiong made about who works
with educationally disadvantaged, LEP, talented
students, and _ students with
exceptional needsg. -

I1-16

¢ «

-

Verifying sources of information

interviews/documents
Documents: Test scores; classi-
student progreas
records; personalized teacher
record keeping system; report
cards; survey data; any other
assessment information; support

staff records of student progress
and articulation or commdnication
with classroom teacher; individual
assessment plan. ‘




Area of Investigation

How student learning -~
activities are directed”

-

Primary sousce of information:
classroom observation

How does the teacher' make decisions about

what activities. should. be extended outside the *

classroom and how?
5

How' does the teacher use his or her time? .In

direct instruction with students; in planning .

lessons; in ‘respormse to student Trequests for
help; in planning for instruction; in directing

the stidents; in directing other adults, aides, ~

and volunteers?

How do the aides use their time? In working
with students individually and in groups, in

preparing . materials, in implementation of IEPs’

and ILPs, in record keeping? How does the aide

. plan with the teacher?

How K does the teacher ensure that the time the
student is engaged in learning activities is
gufficient to learn what is to be learned?

Do specific groups, such as individuals- with
exceptional needs, LEP, Title I/EDY, and gifted,
tend to, feceive most attention .from either the

teacher or-the aide? . . q)

How are decisions made about what nateryals the
student will use and in what kinds of learning
activities he or she will be involved? Wwho
makes them? i -

To what extent are the decisions based on know-
ledge of what the student has leérned and “needs
to Learn next? .
If homework is assigned, is it for <all students
or some students? How is information about
homework fed back to students? Is it timely?

Verifying Sources of Information

interviews/documents .

N
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A . THE EFFECT OF INSTRUCTION ON STUDENTS: WHAT STUDENTS ARE LEARNING
. ' . ’
. - , g
. . v s [} »
This criterion focuses on how 'effective the instruc~ student will learn. Plan to obse{ve 1nstruction in
tion received by each student in each curricular area M in . each of the curriculum are#s under review.
enabling him or #ler to~acquire successfully necessary - =
skills and concepts of that particular area and to apply . During cLT:.:oom observation, look at the part
then to.other learnigg. . of ,the curficu -in which the student %s working
: i ‘ > during classroom observatione. A  review of the
What students are learning involves issues of curri- {Hent s past work and individual learning plans
culun - completeness of content, ﬂentificatign of skill 111 give clues to wvhat skills and/or knowledge:
‘and concepts: to\ be learned in curricular areas included in have beén taught., - A review of the classroom

the plan program #nd individual .learnipg plans, and the materials and skills and concepts to be learned
range a depth of content available for matching the will give clues to what 1is _being and will be
range of | student heeds, capabilities, and educatignal t ts Determiwe whether the subjert matter. akrea

intereste For purposes of the review, cur;iculun is is” Wsad endugh in 'scope to be appropriate for all
defined as the instruction in skills and concepts that ', #tad -dn  the classroom, including those
students actually experience rather t;han as the school’s ‘ recéﬁri \ special serviceg (gifted and talented,
or district’s course of -study. ’ . . LEP,’ sp&ial education, Title 1/SCE).

In -order 'to develop a more thorough understanding of Applq 'the c;,)tqrion for “"What \Studentl Are
hutruction, evaluate the curriculum as it exists for the Learning to eachh area of the curriculum under
student and determine how decisfons are made gbout what the - review. - 2 ‘o
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THE EFFECT OF INSTRUCTION ON STUDENTS:

+

This criterion focuses on how effective the irstruction received by
each student in ‘each curriculum area is in enabling him or her to
t scquire successfully the necessary

part fcular area and

k

The curriculun” which the student is
experiencing is incomplete; the student doey
ng. receive irmstruction in all appropriate
aress within the curriculum, The work of the
student indicstes thaf the skills and concepts

—he or she is to learn are not clearly defined
and thet standards ard expectations are low. '

student's work also indicates that. the
arning experiences of the student tend to be
too easy and repetitious or tooc difficult and
frustrating. There are few opportunities for
the development of cPitical thirking skills
in the

skills and concepts
apply them to other learning. -

G

.

. 4
(A3 ' <
5 .ot

CRITERIA FOR JUDGING
WHAT
. a

of that
-

TUCENTS ARE LEARNING

-

‘ N
. -

In spplying this criterion consider: (1) The planned program being
{mplemented this year; use a separate page for each ofrricular area,
writing the name of the“curricular’ area in the space abeve, (2) All
students ‘participating in the planned program,

including students

; receiving special services (gifted and talented, LEP, Title I/SCE, and
students with exceptional needs). )

The curriculum which the stud#nt fis exmr-‘
fencing is complete in most major skill areas;
in sohe areas, it lacks sufficient range for
the student. , most essential skills ‘and
concepts of the curriculun‘have begn defined,
as have standards and expectations. The
student ‘regeives instruction in the essertial
skill¥ and " concepts; higher levdd learning
experiences age‘ufnited. The student's daily

work often is sufficient to challenge his or

-sher ability and to provide productive learning
experiences. Sarr opportunities are provided
for studerts to! Yevelop critical thinking
skills and independent judgment, but indica-
tiors are that development of the desired
skills of critical thinking and independent
Judgrent are limited.

' 4

The cwriculun which the\stuthrt is experi-
encing is complete in the major skill and

" concept areas, withr sufficiert range to (ro-

vide for continuous progress for the student.
The imstruction received by the ' student
includes essegtial skills and concepts and

.higher ievel experiences which bring together

the various Skills and concepts of the curri-
culun- arTea and which integrate them through
other curricular areas. Wwhat the student is
to learn- is clearly defined, as are achieve-
ment standards and expectations. The student's
daily work is at a level of difficulty shich
both challenges the student to learn and” grow
and gprovides experiences of success and
compstence in learning. There is evidence
that the student is using critical thinking
skills and independent judgment ‘end has
opportunities to pursue educat ional interests.




\ , . A p'rimary Qrce of information:
Areas of investigation classroom opservation

What skills and concepts to be learned have been
1dent1f1ed7

fhe curriculum

v

Does the range of the skills and knowledge to be
learned mett the needs of students?

How does the curriculum provide for experiences
which bring together the various separate skills
and concepts?

What kinds of algernative activities and
approaches are available for students who have
difficulty mastering skills and _concepts on the
first attempt?

) How are opportunities provide& for students to
. apply the skills they are learning? )

* A
How does the curriculum teflect the needs and
strengths of students? Are alternatives and
accommodations available ?b students receiving
special services?

« Standards and expectations What standards and expectationg for student jper-
* 2 formance have been establis®ed? What are the
proficiency standards?
’ ’ * ‘

'Are standards known to the students? To pafenté?’

) . Do the standards and expectations permit each
student to expérience success? A

to. exhibit

Is the student expected ° quality
workmanship at a level at which he or sghe is
. ¢ working? K
718 ,
\ S -
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- GUIDE FOR COLLECTING INFORMATION ABOUT WHAT STUDENTS ARE LEARNING

Verifying sources of information:
-interviews/documents °

Explore with teachers and support

staff: How decicions regardilg
curriculum, textbooks, and mater-

ials are made; how curriculum is
modified or expanded to meet the
needs of students receiving special
services; how those decisions are
made;
to integrate various <curriculum
areas not observed in the classroom

Explore with district staff: How
decisions about curriculum, text-
books, and materials are mpde; how
the school staff 1is involved in
hese decisions
:lploré with
upport staff,
standards and

teachers, aides,
and students: How
expectations for:

tudents were developed. How con-
istent they are throughout the
chool; how equitably they are

pplied; who is
taining standards; how and when
parefits are involved.

Documents: School plan, coatinuum,

all 1individual learning plans,
notes home to parents, mandated

proficiency standards, and required
differential standards; courses of
study, textbooks, curriculum
materials, IEps, ILPs, and other'
learning plans. :

{

what opportunities there are’

responsible for.

L




Area of investigation

How the curriculua 1is
" coordinated and articulated
among teachers

b

Critical thinking skills
and independent judghent

®

7.3

Primary sources in informatione

classroom observation

How 1s the curriculum coordinated within a
grade level? Between grade levels? How does it
allow continuous progress for all students?

How do the classroom teachers and resource or

specialist » teachers work together to ensure
continuity of learning for students? (Consider
all sBudents receiving specilal services--gifted
and talented, LEP, educationally disadvantaged
students, and students with exceptional needs.)

To what degree are all appropriate staff
{nvolved in developing and reviewing individual
learning plans (1EPs)? How are parents
involved?

What opportunities does the student’ have = to
make decisions and/or choices appropriate to his
or her performance level and ability. to
function?

. - -
Are there signs of leadership responsibilities,
task responsibilities, and so forth?

.- ‘
what kinds of activities and materials are
there that provide students with opportunities
to make judgments and to apply higher level
thinking skills? =

what kinds of opportunities are there for the
development of critical thinking and independent
students,
and

including®
students

LEP,
with

judgment for all
Title 1/sGE, gifted,-
exceptional needs?

Verifying sources of information:
"interviews/documents

Explore with teachers and support

staff: How the records of pupil
E'ogress are designed, monitored,
«€valuated, articulated, and
modified throughout the school.

-

x
-~

’

Explore with teachers, aides,

support staff, and students: The
ways (not easily observable in the
classroom) in which students are
challenged to extend thelir
learning; how they are involved in

critical thinking activities,
decision making, leadéership,
independent judgment, and pursuit

of their own interests

L3




e .
PPORTINITIES FR IMPRO WHAT STUDENTS ARE LEARNING -

’

The statements listed below indicate actions which may have been or

need to be taken to Improve the effectiveness of your program. The

specific opportunities selectsd by the reviewers reflect treir

understanding of your program and their best suggestions for what your

next steps might be to make your program more effective for students,
N ;

. ¢ : N
a. Develop the curriculun by adding the missing skill/and concept areas

or by extending the range or depth to pemit the dontinuous progress
of each student.

b. Identify specific skills and concepts within the curriculum, '

c. ldentify specific skills and concepts needed to achieve the objec-
tives of individualized learning plans, defining academic standards
and expectations.

d. the identified skills and concepts in planning daily instruc-
t .

e. Proyide activities for the developmert of ctitical thinking skills
and Yndependent judgrent. -

f. Estalish coordination amopg classroom teachers, at various grade
levels/departments. !

g. €stablish coordination betwe®n classtoon teachers and resource
_ ‘and/or specialist teachers. ) . '

h. Include activities that are designed to develop and extend student
awareness, knowledge, and appreciat ion of éther cultures.

i. Include in the curriculum planned activities that are designed to
develop the personal and social skills of students. .

§. Provide oppgrtunities for students to develop aid increase their
skills and knowledge in many curriculum areas.

j. Inte??te the skills of reading, language, and math throughout the
currlculum areas. - ‘

(1. Provide activities that challenge and motivate.

m. Use school, district, SESR, comsortia, county program improvement
resources in curriculum developrent. - )

E/S

\

sPaff, and others at the school. The SSC/SAC/BAC, along with other
staff and parents, should review these suggestions, determine their
potential effectiveness for program ipprovement, and then decide how
your ongoing pjlanning, translating and evaluation precedures will be
used to incorporate them into your program, '

Selected Opportunities for Improving

76
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THE EFFECT OF INSTRUCTION ON STUDENTS:

.

This criterion focuses on how effectively .the school
and <classroom environment supports and encourages each
student's academic, personal and social growth.

+

To find out how the learning enviromment affects the
students, observe the classroom environment and the activi-
ties in the classroom. Talk .to the students. Find out how
responsible they, feel for their - behavior and for the
behavior of others. Who sets the standards of behavior?

!x

a

THE EWIROWW IN WHICH LEARNING TAKES PLACE

What do they think about the physical arrangement
of the classroom? What do they think about their
school? . . v
' £
Observe the total school environment. See how
the adults and the students interrelate on the
playground and in the cafeteria, the halls, and the

teachers' room. |Observe the physical plant, the
playground, the office, ‘the nurse's room, and the
cafeteria. How \does the environment support '

growth?

E}

student learning a




THE EFFECT'G'-I'GTRLETI(N ON STUDENTS: THE ENVIRONMENT IN WHICH LEARNING TAKES PLACE \

This criterion focuses on how effectively the school and clagsroam
erwirorment supports and encourages each student's academic, peronal

and social growth.

~

Students in their learning settings appear
to be bored with or hostile toward the
learning activities in which they are engaged;
they do not perceive school as a place to
. learn or pursue learning. The atmosphere is
terse and there i{s disruptive benhavior and
fear for physical "or emotional safety.
Standards and expictations for achievement and
behavior are generally low and erratically or
inequitsbly enforced. There is little respect
srong or between students and s®8ff; they o
not expect much out of the school either for
themselves or for others. - Ethnic, social,
economic, language, physical, and sex
dif ferences anong' students amd staff are
ignoreg and misunderstood. There is evidence
that atmasphere ard physical erwirormert
"of the classroon and school inhibit students'
full participation {n learning. '

)

CRITERIA FOR JUDGING QUALIGg -

including students

¢

.

In applying this criteriWmyconsider: (1) Classroom enwironment,
(2) school envirorment. Be sure to include all participating student
receiving specidl services (LEP,

gifted and

talented, Title 1/SCE, and students with except fonal needs).

Students in their learning ‘settings appear
busy completing  their  assigned  work.
Standards 3nd-expectatjons for achieverent and
behavior provide a challenge for many students
and are generally applied in a comnsistent and
equitable -manner. There {s an atmosphere of

_courtesy amng studerts and staff and of

conpliance with school rules; students have
freedam for self-expression  and for
interaction with other students; the school
takes same initiative to support their
personal and social growth, Etmic, social,
econanic, language, physical, and sex
di fferences among students and staff gre
recognized and understood. There is evipénce
that the atmosphere and physical envirorment
of the classroom and school allow stucernts'
full participation in school life.

11-24

In their learning settings, students appear to
be rmotivated and exhibit Initiative for
learning; they perceive sctool as a place that
encourages and supports self-direction in
pursuing educational interests. The atmosphere
and mood are friendly and supportive of both
academic learning and personal and social
growth; standards and expeftations for
achieverent and behavior are high and
equitably applied. There is_an atmosphere

_among students and staff of respect for self,

for others, and for the school; they are
enthusiastic aout -their experiences at
school. Etmic, social, economic, language,
physical, and sex differences among students
and staff are respected and appreciated.
There is evidence that the atmosphere and
physical ervirorment of the classroon and
school erhance studenmts' full participation in
school 1ife. -

HIGH

50
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Area of Invesxigation

GUIDE FOR COLLECTING INFORMATLON ABOUT THE-ENVIRONMENT IN WHICH LEARNING TAKES PLACE g
‘ THE.

[

Theaat-osphere of the

school/class

+ °* How dQ the students work

¢
2
. S
. N ’

* Primary source of information:- 5
* school/classroom observation z

3

How do the sduils work toééther?
b '
together? Do they
cobperate in carrying out group assignments?
. How do the adults at 'the school , ineluding
Cecrqgfrial’ +jJanitorial, food services, and
other gupport staff interactyith the students"
BN -
How do the administrators at the school interact
with the studénts.and under what cgpditions7
M
How are the” standards» of behavior determined
withtn_ the classroom and joutside.the classroom?

" How are the standards pppIied7
Is ‘the application of standards eguitable?

.. @
What kind of activities are there that sdbpor§
the ¢ personal and social development of the
students? Are such activities available to all-
studentsj ‘

By whom? ¥~

How well do students accept responsibility for
assignments? -

~ -

What gkiﬂ‘B 'of.'opportunities "are provided for
‘students to develop and utilize their strengths,

talents, and interests? .'; . o ..
What kinds of self-girectivi\ activities are
. . available to students’ :
A3
”
- ) ’

i

Verifxi g sources of inﬁornation.

interviews/documents

-~

Explore with all school-level

"helped;

personnel and parents: Kinds of
gioolwide activities that support

the personal and social growth of
tow decisions are made,-
is o

studente;
How ‘the non-motivated <child
how aides, parwats,— and
other volunteers feel about their
place in the school; opportunities
that are presentea for staff to_
- exchange ideas, visit each other,

and communicate. .o

Documents: 'Any records of student
awards, assemB®lies, tutor 1lists,

classroom standards for behavior.t
P 8 '

.
. ' -y g./(‘

K G
A\ ' .

]




Area of Invéatigntion“

The nature of the
pH&sical environment’

»

»

.

) P;ina:y~§ourcé of infoymation:
~school/classroon observation
N .
Is they physicdl setting conductive to each
student's full particiption in school life? ¢

L1

How, do students and adults share responsibility

for their _ enviromment (bulletin boards,
displays, cleanliness of roomw and school
grounds; etc.)? Cow

Is the school -an attractive, clean, and safe
place for students to be? ‘

S P
L
" ,
PrR—— - - 1y o .
13 ‘ - - : -
L]
# ) \
oy .
‘\/ s
o« -
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- St . |
‘ .
4 .
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. 11'26 ‘ot
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Verifying soyrces of information:
int‘ews/docunents

Explore with teachers, aldes, sup-
port staff, administrators, and
district personnel: _ How decisi ns
about the physical ilant are made
and who isbinvolved; staff involved
in maintaining the physfcal envi-
ronment of the school. :

Y
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The statements listed below indicate actlons which may have been or °

need to be taken to improve the effectiveness of your program. The
specific opportunities select the reviewers reflect thelr
understanding of your program their best suggestions for what your

next steps might be to make your program more effective for students, .

a. Manade the instructional program in ways which encourace students
to: C, .

y @ Be self-directing
e Be self-checking and self-correcting
. & -Make. {pdependent choices
¢ Be successful as a learner 14

b.: Build into the daily schedule activities which encourage students tq
extend their capabilities and pursue their interests. ‘

c. Exterd rtunities for students to,participate in a wide variety
of acedemic and cultural activities and In activities which promote
personal and social growth. ®

d. Acknowledge  student effort and accomplishments In  academic,
personal,” and social areas, (
- ) fo . )

e. Armnge opportunities for- students to work together in activities
which are goal-oriented and which allow them to feel pride and
sat isfaction in accomplishing the goals.

f: Model respect for others, understanding, and #ppreciation for indi-
vidual differences awohg students and staff.

g. Creste physical arrangements that reduce - vidusl or sound Yistrac-
tions and provide an sppropriate enviromment for learning. 4

h. Orgenize joint student, staff, parent, and district efforts to
provide/maintain a safe, clean, and attractive environment.

1, Set and apply schoolwide standards for student‘ behavior.

J. Orgénize the - classroom environment to facilitate integfation of
individuels with except ional needs.

D

. ¢
- : /
- -
?. - ) R v

. .85

‘ .

OPPORTUNITIES FOR IMPROVING THE ENVIRONMENT IN WHICH LEARNING TAKES F’L‘ACE

) R
' § o witn
staff and others at the . The SSC/SAC/BAC along with other staff
and parents should review these suggestions, determine their potential
ef fect iveness” for program ipprovement, and then decide how your ongoing

planning, translating and \evaluation procedures will be used to
incorporate them into your pr e +
~ ®
Selected Opportunities for Improving
« N .‘ . *
. . » “
' * ‘- - - /
» »
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AL

- This eriterion focuses owhthe extent to ‘which
the  Supplementary instructional an& instryftional
Support, sérvices  (Title , I/SCE) ‘received -by each
educationall disadvantaged student work together with
the, ' regular program in order to accelerate student
progress and provide for continuous progress.

In judging t;he effect of exgese~cost services for
students identi.fied.as Title/S participants, first
id‘enti,fy the stulents Shich* .are’ receiving these ser—
vftes./ Then. look: cifically ot thosé services
suppo'ried by .Title 'I' ao/or, SCE funds which are
additiqn.teo the regular district program for all st
dents.
$é’ provide upplemeru:az'y setvices (s.g.‘, instructional
aide, ° “l’eso’grce teached, ‘ecounselor’ L0k psychopogist,
nurse's Eﬂgide, " community .aide), ‘or matert#l¥® and
" &qui pient purchased"‘ to ™ prmfidg ‘alternative’ learning
‘opéortunities for ﬁh’k :kknt;kfi 'students, or both,
Review‘the bnﬁget" pdge \of Lhe school plgn to determine

“Observe the

The services may-be prcrvidga 'by people, employed- .

OF EXCESS-COST SERVICE ON EDUCATIONALLY DISADVANTAGED STUDENTS

-
-

what services. are beimg purct?ased and the areas of the”
program in which funds are being expended; - t.hen \look
for excess-cost services in those areas.

.To what extent do the excess~cost services work
together with tie base program in otder . to accelerate
student progress and provide for continuous progress?
educationally disadvantaged students at
work; talk to them about their work; look at their past
work. Talk to the classroom teacher, the aide, the
specialist stafffabout the excess cost services. How

-do these services fit in with the regular program of

iMstyuctiori? How do those working with the student
communicate ,with each other? How well are -the services
working for Che student? ) e .

K}
<

Remember that the purpose af excess-cost gervices -

4s to.supplement the regular program to compensate for

the participants 16w achievement ¢levels by. accelerat-

‘,, ing their ptogress.




- student achievement.

-
»

- . CRITERIA FOR JUOGING QUALITY

v ‘ THE EFFECT
. .

This criterion foclses on thé extent to which s)upplmntary instruc-
1/SCE
work together with the regular

tion and imstructipnal support (Title

educationally disadvantaged . student

am in Jorder to iccelerate student progress and provice

pr
continuoys progress.

Thg excess co’st services received by the
students are not baséd on student needs. The
regular instructional . mogran ard irstruc-
tional excess cost servites are separate and
poorly coordinated, providing lttle
continujty of learning for students. Student
work shows lttle or no acceleration in
Assessments of what
stydents have learned and have yet' to learn
are not used for Joint planning by the regular
classroon teacher and excess cost services

staff. Lessons consist primerily of skill

drill with limited opportunities for applying
the skills. Expectations for students are low.”
Excess cost iretruct fonal support services
mave had 1fttle of no effect in meetlm the
health snd guidance _needs of studenks or
providing in-service ‘training for staff in
meet ing special needs of participarts. Patents
of participating students have little

'knowled& of trexr.stu&{t's school peogram

end are not involved in- ity ;

©

F EXCESS-QOST
L 3

¢

received by each
including
for

T . ,

The excess cost services received by the
students are dargely based’ on student needs

although assessment of student needs is rather-

* global ad/or nat up-to-date; they .are
supplemental to the regular program and the
articulation between the regular classroom
progran and the imstructianal excess cost
services provides continuity of learning for
many, but not all, students. Stucent work
shows that there is steady progress in stydent
achisvemert. Expectations for students held
by tesching staff ggnerally are challenging.
The excess cost imstructional support have
~—mmer—effective in meeting the health ad
guidence needs of students and in providing
{n'service training for staff in meeting
_ special needs of participarts.  Parents of
participating students are informed aout
their. student's school program, although few
dire® directly involved in the student's
learning. '

(—
. 11-29

“In applying this criterion
provided by Title I/SCE
centralized and contracted services and capital outlay,

funds

and (2) All identified educationally
those in bilingual education programs

, progress is a‘:celerating.

SERVICES ON EDUCATIONALLY DISADVANTAGED STUDENTS "

.

)

2 -
consider: (1) All excess cost services
through "all categories of expenditures,

disadvart aged studerts, including
fnded through Title I/SCE.

. W
The excess cost services received by the
students match student needs; the services are
supplemental to ¥nd fully integrated with the
students' regular classroom program, result ing
in a program of continuous pProgress for the
students. . Student work shows that ‘student
The expactation/g\(
and standards foMystudent performence held by
both the teaching staff and the studerts- are
high. Excess cost instruct ional support is
ef fect {ve in meeting health and guidance needs
of stidents end providing in-service training °

for staff 1n meeting special needs of
part fcipants. Parents of participating
studerts are knowledgeble sow their

student’'s school program and ~are directly
involved in his or her learning. N

a

:

kY




Area’of investigation

GUIDE FOR COLLECTING.INFORMATION ABOUT EXCESS-COST SERVICES «

Primary source of information:
observation

"The excess-cost services
received by the student

L]

‘What kinds of s\.ﬂlenentary services are provi-
ded by the classrodh teacher? By the specialist
te Y r? By the aide? :

How dpes the aide work with the-students?

Hov do the teacher and aide plan what services
the student will receive?

When services for Title I/SCE students are
providéd out of the classroom in a laboratory or
resource or media center, who determines what

“, those services.will be, when 'and for how long

they -will -be provided?

" ?
>How much time per week do the students spend in
the center, and how are they rotated into" and‘\
J ' 6ut of the center?

.

B3R - L4
Hhat is the student missing fram the .regular
classroom program while he or she 1s _Teceiving
excess-coet services? Ve
% ; N
How does the classroom teacher know what the
specialist teacher is providing?

How do the classroos teacher and the specialist
teacher work ‘together to  plan §for - continuous,
/ progrese-for the students? .

< What materials/activities are being used? Do
they provide alternative learnimg opportunities
for the students? C
N ‘ l.."
To what extent are the matetials and activities
appropriate to the needs of the students?

4

— . "
- i 11~30 .

Verifying sources of information:
interviews/documents

Explore with teachers, aides,
support staff, administrators,
parents and district staff:
The district program for all
studeats ' in reading, language,
mathematics, and multicultural

education and the services provided
to Title I/SCE" students over and
above the district program; how
those services supplement district
efforts; how all those who work
with an individual Title I/SCE
student share information to ensure
a unified approach to instruction;
how - people know whether the
selerted personnel, materifls, pro-
grams, and processes, are effctive

"in accelerating the growth of’ the
8tudents; how the vdrious services
,are integrated to provide maximum

benefit to studentg




Area of Investigation

» .

Provision of support
services .

Primary source of information:
v observation

To what extent do the materials/activities
reinforce and/or extend what is being learned in
, the regular progr!ﬁ? .

How responsible is the classroom teacher for the
4otal learning experiences of the Title I/SCE
students? . '

Do the classroomr(teacher and the speciabist
teacher believe that the students are making
extra progress because of the extra services? On
what is this belief based on?

What sténdards and expectations ° do the
{nstructional staff hold for the educationally
disadvantaged students? Cx

.

What effects have the planned .staff development
activities had in preparing staff to. meet the
special needs of the identified students?

How have the parents education activities and
parent involvement in the classroom and school
program 1increased parents' wunderstanding and
support of their children's program?

How have health and guidance services been used
to meet the special needs of Title I/SCE
students? What effect have those services had?

How have the Title- I/SCE resources of the
district been used to support the schbol
program?

1I-31~

B
- - <

Verifying sources of information:
interviews/documents

ﬂ 4
Explore with Title I/SCE aide,
resource teacher: The roles of the

Title I/SCE aide . -and resource
teacher and with 'H&bm th

how they know that what they -do
with students makes a différence in
their learning; when students get
special help out of the classroom,
who decides what they will learn

and how thepy will be taught? . -

Documents: Title I/SCE student
1ists; budget allocations and
printouts; time _account sheets;

records of student progress; lesson

plans; aide/ teacher, classroqn/—
ssupport personnel communications;
.standardized test data;

list of
personnel by funding source :

I

ey work; .
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OPFORTUNITIES FOR IMPROVING THE EXCESS-COST SERVICES FOR EDLCATIMLV DISAOVANTAGED STUDENTS

. ’

The statements listed below indicate actions which may have been or
need to be taken to improve the effectiveness-of your program. The
specific opportunities selected by’ the reviewers reflect their

unerstanding of L:ur prns‘l;an and their best suggestions fgr what your
next steps might to your grogram more effective for students,

13

8. Provide staff development so that each staff member who works with
thevéducationally disadvantaged students knpws: .

- What the planned excess-cost services are, how the services fit
in with the regular program, and what the-services are intended

to accanplish, . .

- How to work together with excess-cost services and/or regular rfro-
gram staff to provide a continuous progress program for students

- How to adapt his or her teaching skills to the specific needs of

the educationally disadvantsged: students at the school ,)

b. Allocate time for frequent gi'nt planning by the classroom teacher '
and excess-cost services irs uctioml\sta".

c.xExamine excess-cost services and the regular classroon instructional
)prq;tun to detemine whether each one compliments and reinforces the
student learning occurring in the other, and make modifications
where necessary to privide a more fully integrated, -continuous
progress instructional grogram for perticipsting students.

d. Verify that perfommence expectations Tor.phrticipating stucerts are
comersle to expectstions for other students. gid are challenging
enough to accelerate achievemert.. NI

%
e. Analyze the quelity of. the ucess-c&(" rvices in temms of how and
what students are learning, and cable opportunities for
imeroving the program. ’ SIS P

f. Analyze the quality of perent butiqimtlon and educs
cost services for health eod ¢guidence and staff devel
spplicable opportunities for Improving. v

g. Provide LEP students with) excess-cost services q:prérhte for
students lurnh? English-as-s-spcond-language and  receiving
irstruction i thelr primery.langusge.

€/5 B

excess-
t, and

- 3 i
staff, and cthers at the school. The SSC/SAC/BAC, along -1&- other
staff and parents, should review these suggestions, detemmine their
potertial ef fectiveness for program improvement, and then decide how
your ongoing, planning, lating,” and evaluatfon procedures will be
used to incorporate them Into your program., & -

, R
. - r i
~ Selected Opportunities Q/r lmproving R
. ) N

)
J .
,
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v - . THE EFFECT OF BILINGUAL SERVICES ON LIHITED—???YiSH—PROFICIENT STUDENTS ' . ) \f

This crfterion focuses on the extent to which the -

lilited-Englié'h-ﬁrofic‘ient students .  are: acquiring the
language skills needed for academic achievegnent in an
environment which promotes the studepts' self-respect
cross cultural understandings.' - ‘ . '

[y

Use tl"tis“section to j‘udge‘ ti\eveffect ,o(*the bilingual
gervices on LEP students in schoo)s that have
LEP students being. served through: T

¢ An (a), (b), or (¢) (tnnovati;e) program at any
grade levels K-6

e A (d) progrt. at any grade lgvel 7-12 Y
Y p .

e An (e) or (f)'igﬁivic!ual/

~

" When dpplying this ¢
consider all LEP students
through the planned progras. Sl

éo-a -school progran,
: bilingual/serv%ces

. L oo - ’

." The procedures for revlewing bilingual program ser-
vicea are identical “to the procedures outlined previously
for students in any program: (J]), Observe students and
staff during instruction, (2) 'meview records of student

. TN
performance and/or program plannfng and opesas,ion, and
-(3) interview students, parents, and staff,, ,

-

and

or more

/ - : .
Find out what students are doing, how ‘they feel
about their program and their progress, if they know
what &) do next or how to find what they do not know,
Observe the students at work; find out ‘hov their
day is organized; look at their current and past ‘work;
observe what materials are being used and what materials
are available, Watch how they relate ,with other -
students an staff. Notice how,,when, and with whom they
use their primary language. Talk to the students about
what they are doing. Talk to the teacher and aide about
how they work with the, stddents; how theff know what
students. already kn are skilled at, and need to learn":
-in both languages. the bilingual program; how they
feel about program operation and pupil progress in the
primary language and English. Find out 'what their
expectations are for the \LEP pupils in content instruc-
tion and in English‘as-a-second-lamguage. Explore with
theme the 'ideas of idegtification, diagntsis, reclassifi-
cation, and language designation for basic skills or
content instruction. In (a), (b),
observe the fluent-English-proficient and/or English-
" only participants as ‘®ell. Find out how they are
learning English, and how they participate in activities
involving the primary language and/or culture of the LEP
pupils. - '

)
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, This criteriop focuses on the extent to ‘ghich the limited-English-
proficient studerts are acquiring the language skills needed for
acedemic achievement' in an enviromment which promotes the students’

*

CRITERIA FOR JUOGING QUALITY

THE EFFECT F BILINGUAL SERVICES ON LIMITED-ENGL ISH-PROFICIENT STUCENTS >

self-respect and cross cultural understandinas.
~ . -

’

<4
'fhe LEP students are making limited progress
in developing the skills of understanding,
speaking, reading, and writing in English.
Irstruction in English-as-a-second-language

terds to be sporatic and content instruction’

in English seldom is adjysted to the stucents’
ability 'to comprehend. The students' language
strengths in English and the primary language
are assessed Infrequently. Student work
indicstes that the majority of LEP students
are making limited prdgress In acquiring
skills and knowledge in other areas of the
curriculun, The materials being  used
frequently are insppropriate to the language
skills and learning needs of the student,

7 Cross dultural activities are few and limited

in scope. The LEP students tend/to i.jsolate
themselves from other students on campus.

»

, students. -

)

s

.
LEP students are making reasonable
profress in developing English language skills
of uwderstanding, sSpeaking, ‘reading, and

writing; their work also indicates steady'’
- progress in the, acquisition’ of skills and

knowledge ih cther areas of the curriculum.
The instructional activities .in whicth many
students are engaged, as well as the materi als
being used, match- the assessment of the
students’ . language strengths; for dther
student s, however, the Instruct ional
activities - and materials aré ' noe fully
conpatible with their current language
strengths. Generally, students feel positive
sout themselves and their second language
learning, and they are déceloping know } edge
and understanding of the cultures of the
varfous languages at the school.

In applying this criterjon consider the
servites on all LEP students in an (a), (b),
or a (d) and/or (e) program (7-12) when there are 21 or more LEP

effect of the bilingual
(e¢), or (f) pragram (K-6)

The LEP students are making .exceptional
progress in developing the skills of unddr-
standing, speaking, reading, and writing in,
English. Their work Indicates that they also
are making rapid progress in the acquisition
.of skills and knowledge in cther aress of the
curriculum, Instruction {is continuously
adapted to' each student's ability to campre-
.hend. It is evident that each student's pro-

. gram &s designed in response to bath initial

and ongoing assessment of his or her language
.strengths in English and the primery language.
The adults~ working with the students.use a
variety of materials and teaching strategies
to provifle successful learning experiences for
each student in both English and the student's
primary Jangusge. Students are enthusiastic
aost learning in a second’ language and the
primary language(s) of the students :is used
freely in the school by students as well as
by adults,. Students'  ptéitudes  toward
thenselves are positive; they are proud of
their cultural heritsge and participste

readily - in cross cultural ectivities with
other students and the ‘sdults at the ‘school.
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GUIDE FOR COLLECTING INFORMATI(%N ABOUT THE EFFECT OF BILINGUAL SERVICES ON LEP STUDENTS-

“Area o()lﬂ?estisgtion

Student progress

-

Primary Source of Information
Observation "

How was the initial assessment of the
language strengths ot the 'LEP and FEP
gtudent (in an (a), (b), .(¢) class-
rooms) conducted? Who did-it?

What did the assessment inclﬁab?
understanding, . speaking, reading <and
writing in- both English arnd the

. student's primary language?

hov was the assessment data used in
the design of the student's
ingtructional program? .

How frequently are assesshents.made of
the student's language strengths? 'How
is it done? By ‘whom? - .

How aré assessment data used to adjust
the amount of instruction the LEP
student receives in English?

What curricular areas are being taught
in the student's primary language?
.What in English? How does this match
ths student 's diagnostic assessment?
) .
Does the language used in fnstruction-
correspond to the student' s language

vstrengths?

whatXe the students learning id éach

language? ' Wwhat -‘l?inr of academic
progress  are they making?
. .

I1-35
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1

-~

Verifying Sources of Information-
_interviews/documents "

Explore with bilingual staff: How the

_Documents:

initial assessment was conducted and
by whom, what was included; how the
information was shared with others;
how ongoing assessment is conducted
and how frequently; how-the data are
used in the design of. the student's
program. .

i

.

—

"Assessment  instruments,
student records, lesson plans. -

Explore with ‘bilingual staff: What

‘Curiicular areas are included in the

student's program ip English and the
primary language; how the larguages
are used by the adults in the' class-
room; who decides what materials, will
be used and what ‘basic and supple-
Rentary laterials are supplied by the

‘district. . .
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' A 4 .

. . .
- W . .- . . -
~ s 4 ~ +
’ v
. -

. r '3

' o Primary source of Information: Ves:lfjinLources of Information: |
Area of Investigation Observation :lnterv:lews/docu-ents .
The students' instructional program How are the two languages used 1in Explore -with b;uggual ataff: How the
) managihg the classroom, giving direc- student's schedule is determined and
tions to students, answering student how students are grouped for
_ questions? T instruction; what kinds of teaching
~ ’ t - methodologies are used; the criteria
) ’ During the instruction how are the two for reading in a second language; the
languages used? . . reclassification ‘criteria standards

b and procedures, how the staff
* Hovw are the language skills,-of the part:lc}pates in reclassification, ‘and

bi11ngual staff being used? |, . how many students. have been reclassi~
. s fied.
. What 1is the breadth and variety of the ~ . .
materials in the students prisary : 7 T N
~ language? .
.\ 1 -
. In what ways are the materials the

student 18 using match to' his ‘or her
language strengths?

. How is the ‘timer scheduled for English . ‘ B ,
. and primary langyage instruction? For Documents: .
LEP students? , Student records, lesson plans, aide's

) - schedule, .criteria for reading
. How 1s the student's instructional placement, and teclassifitation. ¢

; ) ogtam adjusted to his or her . \

' ) ‘ ?r:creasing development ' of English

anguage skills? . {

. What kinds of instructional techniques .
.t R are ‘used in second language .
3 ipstruction? - functional/communica- ) . ‘ /

. . tive, grammar-based, both? - T ’

103 . ' : How is ‘coptent instruction in Epglish 104 -
g ’ adapted to the student's:' level of : ‘ )

. ‘ ' comprehension? By ‘teacher -language, '«

. ) . body " language, gestures, by .
Jp— ' ’ e approprtate reading materials, use of ‘
’ concrete materials or referents? '
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' - . ’ J

. Primary source of I;fotmatioq:

Area of Investigation - * Observation .
) ‘ Are LEP students  grouped for ESL and
.- g content °, instruction in English

-according to their  comprehension

levels? ‘ .

" Are the criteria for the introduction

‘ A ‘of di in cond 1
{;ea ng 1 a se anguage
~ appropriate? Are they consistently

Y applied? :

. , " Do- the teachers know the district's
‘ - .reclassification crjiteria, standards,
2 .and procedures?

» * - -How do the bilingual teacher and/or
aide work with students?

-

What effect have the planned ,staff

development activities . had in

increasing the bilingual education
‘\‘ " gkills of the teacher and the aide?

In what way have the staff development
activities been based ' on the
individual skills needed of the
teachers* and aides?

How has the primary language of ' the
LEP students been -used 1in staff
development activities?

" - How effective do‘s staff believe the
. y8taff development » activities have
.been? .

. . -

?

Véri{z}pg Sources of Information:

interviews/documents

Documents: Certificates,

_staff development records.

.

I‘,

waivers, ‘




Area pf.invéutigé;ion

Self-concept and qro;cculru al
activities

a
\

{O.

* .How 1is the “primary language
- students used -outside of the™ ¢

" office and by whiom?

" Primary Source-of ‘Informationw

what kinds. of 'opportunities! for

_success do students experience? Whadt
“kinds ‘of positive réinforcement do

they receive? )
’ -

room). --on the pl#yground/campus,
cafeteria, the ~ faculty room,’

L)

ar& there? How frequent are they and
wvho participates? '

-

Vérify;;g ‘Sources, of Infornatiqy
1nterv1ews/documents .
ey

.Explore with bilingual staff:  How,

bilingual staff members “WPre trained
and what {n-service training is being
provided; who decided what in-service-
was needed and how helpful ‘they were;

" the processes that are underway to

provide. staff communication  between
the bilingual and other staff. .

Discuss with other staff' what they
know about . the bilingual services
being . provided; 1in what ways  LEP/FEP
students fr }‘¥F), (b), (e¢) classrooms
are integrated with the res f the
students. . .. '

Explote with bilingual staff: Their,.

teghniques for reinforcing learning,
developing positive self concepts; the
ktnds - of .cross cultural activities

_ studedts have been involved in how
.effective they were and how frequently

held.. .

-

1
N
’
”~
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QPPORTINITIES FOR [MPROVING THE EFFECT & BILINGUAL SERVICES ON L IMITED-ENGL ISH-PROF ICIENT STUDENTS

~ The statements listed below indicate actlons which ﬂy have ‘been or staff, and others at the school. The SSC/SAC/BAC,. along with other

need to- be talen to improve the effectiveness of your program. The staff and parents, should review these suggestions, detemine
and then decide’how
ocedures will be

specific apportunities selected by the reviewers reflect their potential effectiveness for rc?ran improvement
understanding of your program and their best suggestions for what your your ongolng planning, translating, and evaluat
next steps might be to make your program more effect17/for students, used to incorforate them into your program.

. . po .

fon o

Selected Opportunities for Improving

8. Assess on an ongoing basis each ‘student's skills in camprehension, !

speaking, reading, and writing in English and his or her primary
language and modify his or her program to uwtilize those strengths.

b. Ensure fhat materials In the primary language of the LEP student are
avallable for at least every curricular area taught In the stucent's . )
primery language. R . ] 5

¢. Provide in€he primary language of the LEP student, Instruction for ,
the . FEP/English-only students In (a), (b), (¢} “classrooms and . : .
promote language acquisition rather than learning. - ' - ‘

d. Ensure that the criteria for Introduction of reading in the second
+ language Include both minimal Engldsh proficiency and primary
language levels and are consistenly used. .

. Ensure that the réclasslflcation criteria are consistently applied.
. An‘alyze the manner In which languages are used for irttl:uction. ‘ ’ .

o -~ o

. Examine the extert to which lessons In English are cz;npreherslb'le .

to LEP students and modify instruct fon accordingly.
T h. ‘Enc/ouraw use of the student's primary language outside the "
- g Classroam and in extracurricular activities.,

{. Wilize the culture of the LEP students and cultural resources of -
the LEP comwgity In yultlmltural and cross. cultural activities. :

. J. Make assignments of bilingual staff so ’as to make optimum use of o '
their language strengths. - - . .

»>

k. Provide staff development for the monolingual English staff {n ESL
{nstruct lon, .

1. Agsess the language skills of the bilingual aldes.

m. Provide staff developmert in the languége skills necessary to , *
lm;_suct in and model both langueges of the bilingual program. ’

n. Provide staff development for teachers and aldes to increase thelir ' - )
skills in bilingual teaching methodologies.

0. Provide encour n and support for teachers working toward a
bilingusl certificate. : .

/5 ) ' \ « 110
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THE EPFECT OF INSTRUCTION AND SERVICES ON THE STUDENT.WITH EXCEPTIONAL NEEDS .
! M Y ” '

\ .
\
P N - N ©
» o ~ .

0 -

» ’
-

'_; This. criterion focuses on the extent to, which '

"instruction and services provided each student with
exceptional needs are enabling him or her to make
" steady progreaa toward achievement of his or her
education- and socialy goals with optimum partlcl-
pation ln the total school prograa.
~ To tmderltand how {imstruction and services
.impact on the student with exceptional needs, you,
as a reviewer, should concentrate primarily on .the
total program of a sample of individual students.
You will have to synthesize information learned from
bath * reguhr and special education personnel, as
'well as~BBservations of the student in regular and
special settings: This synthesis will involve the
entire reviev team. . . .

-

. . .

After developing a good understanding of the

- total program of a sample of students, focus on how

services and instruction from various sources inter-

act to form the vhol:e. . .

4+ ", . In order to understand how the school supports
' the student with exceptional needs,

‘should talk to the people who are involved “in the

referral-assessment-1EP proceu. In most cases this

will include the resourceVspecialist and the p¥inci-

- pal, can identify gswessment)and IEP aembers.

Examining the process will give yop as reviewer

a basic understanding of the flow of - events that

results in the deliyery of services to the student.

Try to relate what you have seen in various settings

to the information yeu received from adults are

lnvolvad in’ the progr r You should emphasize

.. relatlng the information from adults to the progran
that 1is recelved by the ltudent. ’

Lo

ot

the reviewer '

-

11-40

Question <the schod staff, district. support
staff, the Special Education- Service Region (SESR)
.support staff, the parents and students in order to 2

develop complete picture of the kpecial education .

students in all possible setijings: the regular—

classroom, the ' school ground the cafeteria, as

well as the . settings where special education .,
-

services are delivel;ed,. \
. Once the process of how and what services are
delivéred to the sgtudents 1is understood, - you can
deteraine: -

e How the special education instruction and
services—ind the regular program interrelate
. ® How adults cooperate in coordinating these ser-
[ vicestand programs °
o How the time allocations and schedules are
\ determined
i o How the staff is aupported in integrating
1 special education students into the classrcom/ ~
school environment .

-

Determine the "quality (nat quantity) of the
contribution made by special education services, and
the quality of the regular education tontribution
(including compensatory education, bilingual
services, Miller-Unruh, etc., along with ‘the base
program). Since this criterion calls for judging
the effect of imstruction on students, it resembles
and parallels the other {instruction c¢riteria, .
especially "How Students are Learning”, and “The
Envitonment In 'Which Learning Takes Place”. This )
criterion differs primarily in-its focus on special :
educat ion students. Much of what. is done, for the
"How"‘ and "Environment” will be useful for applying

7 thts criterion. . X . . \

-
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CRITERIA FOR JUDGING QUALITY

-

THE EFFECT OF INSTRUCTION AND SERVICES ON THE STUDENTS WITH EXCEPTIONAL NEEDS

This criterion focuses on the exwént to which t
other insfructional and related services recelv

result in his or her acquisition of the skills and knowledge necessaty
for success in later grade levels.

{

L

The: activities in which the student with
except ional needs is engaged seldom metch his
or her/individusl needs, strengths, or ways of
learning. His or her activities ere incon-
sistent with the IEP goals snd objectives and
student  work indicates little progress In
meeting these goals. The student's total
educstion progrem is fragrented) trére s
_little or no comwnication or collaborat fon
sorg the staff who work with the student.
Services sre dupliceted or conflict with other
trstruct ional programs, frequently disfupting
the student’'s school day ed he or she is
meking little progress in the regular curri-
culum. The student is rarely included even
vhen mppropriste, when decisiors are made
affecting his'or her sducqtional and social
growth, Fhe studert and cthers lack iowledge
of or heve insppropriste attitude toward the
hendicepping condition and staff, other stu-
dents, parents, e&d,commnity miwbers are
reluctant to sccept, and to extend oppoI-
tunities for participetion t’ students
- special needs. .

3

»

with

full curriculun asd
y the student will
+ classes.

!

.

D

Te student with exceptional needs is

participating in activitles which generally

match his or her #ndividual needs, strengths
and ways of learning. The activities are
consistent with the goals and objectives of
the IEP and student work indicates progress in
meeting those goals. while there are
opportunities for the student to part icipate
{n the total school program, sometimes the
envirorment and/or-the instructional materials
ard activities are not of syfficient range or
flexibility to allow full part icipation. The
student's instructional program end related

setvices are being coordinated by the special

education and other instructional staff and he

or she 1s making progress in the reguler

T™e student pn"tlcip‘tes, s
in oecisions sbout his or her
He or she demonstrates knowledge

curriculum. '

sppropriate,
educat ion.

shot the handicepping condition and has an
- sccept ing attitude toward self and others.

3

fApply this criterion when’
Conskder each student on an IEP including those in. special day

cial educatfon services are offered.

-

#

L 2

-5 4

The student with exceptfonal needs ts engeged .

in activities that are specifically mstched to-
his or her individual needs, strengths, ed
ways of learning.  Student ‘work indicstes
steady ﬁrogress toward achievement of the
academit, social, vocat lonsl, and -cther gokls
ad objectives as outlined in the IEP and in
the reguldr cufriculum. Materials, sctivities,
ad envirorment of the clads/school are
sdapted to enable opt imum perticipstion in the
total school progrem.’ Comwnication, colla-
poration and mutual support between special
education and other instructional staff sbout
the student's irstructional programs ersure
-consistent ‘reinforcement end follow-up oOf
services provided the stydent, whether in the
regular classroom Or special education set-
ting. The studert is involved to the meximum
extent sppropriate in decisions which af fect
his ‘ar her educational and social gromth., He
or she has sufficient knowledge of and en
accepting sttitude towerd his or her handi-
capping condition, 8 have staff, other
studert's, parent’s, and cowmnity membens, and
is well accepted by his or her pesers.

~

114




-~

c -

b

Area of inveltigation

¢

Activigiel in which
the student is
participating

. Student progress

How  is -

\ evaluated?

’

FOR STUDENTS HITH EXCEPTIQNAL NEEDS

, Primary soutce-of ihfotmation:
observation

To what extent i8-“egch student developing .
skills in iden;ified ‘areas of need?
- Are studemts Anvolved in activitieg which build.
on existing individual strengths? . v
How_  do ac:ivitieo uatch identified student
Qeedﬂ . \ '
) J . t
Are activitieg, designed to provide student

success? { !

Do activities provide sufficient challenge to
each student? Are expectations appropriate to
individual skills.and abilities?

s instruction varied to include individual,

small - group apd large group gettings (al

‘appropriate to the instructional activity and

student needs)?

¢

Are activities designed and materials organized
and  located to increase the student's ability
to work independently? In small. groups? In
large groups? -

Are activities designed to natch the student'
learning style? <«

student ptogtéﬁi monitored and
1s ptogteas in the regular program
-onitored in a gimilar unner?

N
T1-42 ~

GUIDE FOR COLLECTING INFORHKTION ABOUT INSTRUCTION AND SERVICES

v

\
r L}
Verifying -sources of information:
interviews/documents

Explore; with:  Students,
teachérs, -

special education
cialists providing
ces, special class
teachers, distirict curriculum
epecialist, specialist,
aides, principa 8, any persons
designated by e- principal or
resource ~ specis as  Dbeing
involved in prov services. to

regular
resource

_parents,
designated se

. students,
Documents: 1EPs, teachet‘p« plan
books, assessment results, recards
" of 'DIS  specialists,  student
progress reports, howe/school -

#communication .about student work,
curriculum materials, proficiency
standards, evalustion.,
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[ - .
- ) Primary source of inforpation: Verifying sources of information: -
Area of Investigation : Obseryation P interviews/documents = .
What are thé procedures for. making changes to ;
the student's .program? Are they known to all
who work with the student? How flexible are
these procedures? . !

. T How are gudents involved in monitoring their ' )
' ) ’ own progress? ' . - .

Adaptatiahs for an Row is the IEP used as a tool to manage and -
integrated educationsl measure student progress? ‘ ’
prograa : .
- ) Are new IEP goals and objectives written as ~
o B _ soon as stated objectives are achieved?

If stated- objectives are not " achfeved as p .
expected, - what alternative tethods are ° .
initiated? '

. ' . ’ 4 .
Are_ the student's specific 1 entified needs’- ,
addressed by the curricular areas, being 5 '
covered? : ) ' o,

- the curriculum also include those “areas '
\ addyessed - for regular students as much as
appropriate, e.g., litérature, multicultural,. =~

. ) . etc.?

- How does the curriculum accommodate differing
- }ear’ning rates and styles? .

. i : How. has the mode of presentation for the
\/ curiiculum been adapted as needed to meet the

y . special needs of each student, . 1i.e., ’ ) 118

. 117  transcribed, Brailled, taped, etc.? flave the
saterials been adapted accordingly?
Is supplementiry explanation or interpretation .
or curriculum provided _fos students? ' .

. - .

' -7 T L1143 -
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: * . . . ) ) - /, “ LY} ;'.
/ Primary sourcé of {nformation: Verifying sources of information: '

Area of Investigation - observation _ g interviews/documents ‘
. B Y e — C S, -
Y Are teaching methods and strategies adjugted in . . : ,
. . 0 s

consideration - of the student's handicapping )
condition? ) ! . ‘

Are adjustments made in curriculum; materials,
environment, and teaching stratégies according N
to student progress? - . .

> 4 v
& How are materials, ‘media, and equipment usage . A
’ : . ~ ih all. settings adapted -to the needs of the . .
student, to the ‘curriculum being taught, and to = ‘ ‘
the goals and objectives in the IEP?
- " ..

How are the time a.llotneﬁ{s' and schedules /
-gearé&d to the needs of the child? How flexible - .
are the séhodl'and the special services to the B

needs of individual students" .

Ed

*Secondary s
. What provisions for counseling are included 1n
{ the IEP? Are they being implemented? How is
vocational counseling being provided? 1s it ‘
related to the career/vocational assessnent? . - -

Least restrictive Are {instruction and services provided, in the
environment least restrictive enviromment?
. b :
What 'opportuni‘ties does the student have to
learn and practice skills and behaviors which
will "increase integration opportunities?

*

1Y

What is the range of opbortunities cor;oidered ) ! . -~
.- . for a student, to participate in- regular ‘
7 \ ! . - ) programs and lcttvitiea? '

- ' o What assistance 1'% provided, 1f . needed, ‘to
« facilitate participatioh in regular program and
activities, 1i.e., interpreter for “deaf, aide . T

SvTATON for physically handicapped, etc.? v
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PO

' L Y

Attitudes of gtaff and
students B

D 1s

~ % primary source of information:
Observation

» ' -Area of Iﬁpeltiggsion L___-\\£! . . . .
‘ - - }
! - : Are there specific ‘tivities to enhance the

positive ° attitude of staff, * parents, and -

students tpward tudents with specLal needs?
considered when’

- Are all students planning

school activities?
- ¥

In what ways do students participate in
decisions made which affect gheir educational
and social: growth - (atte IEP meetings,

parent-teacher conferences, etc:)?

Hov atcepting of special education students are
the regular teaching staff, support staff?
Students?

-~
v

. \ ' '
. »What are special education students called as a
- group?

Does ‘the. cfas{roon environment {include space
for -individual;, small group, and lrge group
activities? .

services are provided’
for " the number of

the space where
appropriate and - sufficient
students?

Where' are special education Qrvices progjded
at the school? Does their location promot® the
integration of special education students into
regular school activities?

For students in spetial day who
decides where the 4“§§nt. will. be placed
during igtegration into ‘the Tegular program?

.classes, .

How are students with exceptional needs treated
on the school grounds at rece!l? Befori and
after school?

1'135
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Verifying sources of infot-ation'

interview/documents

‘f’b .' 7/’”,
;" .
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+ ‘Area of Investigation

-—

¢ Coorﬁution of
services

i /Mﬂ source of {nformation:

observation - , ‘
Whit kinds of reinforcement  and follow-up
special 1instruction and services does the
student receive in all other settings, 1i.e.,.
language .arts/speech therapy, reading/phonics,
resource 'opeciali#, physical  educdation/
mobility Thetruction? Are they consistent?

How frequently does the student receive
frequent féedback from those persons directly
involved? ‘ :

What provisions have been made for ongoing
staff development activities in special educa-
tion £or regular staff, administrators, special
education staff, suppert staff, parents?

How are regular staff provided with ongoing

assistance with integrating, and coordinating -

the program of students with exceptional needs
in - their classroom? Is " this = assistance

ongoi _ng? -

How do the regular and special education staff’
communicate and coordinate the student's pro-
gram (written progress updates, frequent meet-~
ings, scheduled copsultation periods, etc.)?

What kinds of follow-up to services received in

the regular classroom or the spécial education
setting is provided for the student?

~
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Verifying sources af.—inforution: ..

t

interviews/documents
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OPPORTUNITIESJFOR IMPROVING THE EFFECT OF INSTRUCTION AND SERVICES ON STUDENTS WITH EXCEPTIONAL NEEDS -

LY

The ststements listed below indicate actions which may have been or
need to be tsken to improve the effectiveness of, your program, The
specific opportunities selected by the reviewers reflect their
understanding of your progrem and their best -suggestions for what your
gext steps nig)t tbe to meke your program more effective for students,

\

a..Plan and provide sequential activities for the achievement of goals
and objectives 'in the student's IEP,

b. Develap .an ongoing system tc%eonitor ‘student progress in achleving
l'ms t.g objectives in.the IEP ss well in the regular program as
. cated.

c. Provice octivities which challenge the student and afford an
sdequste rate of success. o .

d. Expand the range o resouxrces, materials, snd envir
are available to. students with excgptlonal needs.

e. Adept curricula, teaching methods, and learning envirormen to meet
individual student needs.
f. Establish & system, formal or informal, for sharing inf
" sbout the student between all persons who work with him or her,
\ .
g. Involve esch student as ropriate in decision-making regarding his
or her educstiorial and so‘t):gal growgh.’

h. Provide exceptionsl students with appropriate information regarding
‘their individual dissbilities as well as abilities.

t lon

1. Involve.staff, parents, snd regular students in staff development
and othe? activities which promote understanding and acceptance of
students with exceptional needs. ) .

a4

j‘. Provide staff devel t and ing support for'r ar classroon
teachers in integrating snd coordinating the program of the studerts
with exceptional needs in their classrooms.

ms which

v -

staff and others-at the school, The SSC/SAC/BAC along -Qn other staff
and parents should review these suggestions, determine- their potential
ef fect iveness for program improvement, and then decide how your ongoing
planning, translating, and evaluation procedures will be wused to

_ incorporate them into your program,

~

@

Selected Opportunltles for Improving

*
/ ) )
.
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THE EFFECT OF INSTRUCTION ‘ON STUDENTS:.

[

.

1

THE EFFECT OF THE iOTAL PROGRAM ON THE STUDENT

This criterion focuses on the extent to  which’

the full curriculum and, other instructional and

‘related services received by the student will result

in his or  her acquisition of the skills ard
kilowledge necessary for success ,in later grade .
levels. :

'Hhil.e developing an, und.entanditg of what

. students are learning in each currigular, area and

the kinds of special instructional and related
services they are receiving, reviewers also sheuld
be analyzing ‘how the program as a whole .cones
together for the individual student. Judgments
about the student's total program are
primarily on’ four understand¥ngs.

based *

»

" @ What the district and school have defined
as the skills and knowledge students are
\ expected to learn through he school cur-
f ricult.; ‘
. —
¢ The currfculum act ly experienced b'y‘the )
/ selected sample students, including:
past.and planned studies
- .- . s :
o The special instructional and related ser-
* vices received by the students _
The relatiqnl‘hipc between the special

services reteived, the curriculum éxperi-
énced, and what the student "is expected to
leam .
I .

To underltand wvhat the ’diltrict‘and school

_expect students to learn, reviéweis should rely

primarily on interviews. Be alert fo changes in

?
-
L]
.
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" each

and schoolwide definition.of skills

the expectations expressed in work gBsignments and
the feedback given to students about their learning ,
(or lack of it).

expectations or loss of clarity from Zhe district -
and’ knowledge to

L

To  understand the curriculus  actually
experiergced by each student in the sample, reviewers
should Tely primarily on student, teacher, and
specialist teacher interviews and student work.

Do the students and teachers underltand what
specific skills and knowledge the students .ate-
expected to learn? Are the expected learnings
comprehensive? Does the instruction provide for.
learning what 1is expected? . Is the student
acquiring the expected skills and knowledge? 1s the
student extending and applying what is learned? Is
the student taught how to put it together? Are the
special instructional and related services helping
the student learn what he or she is expected to
learn? ,

The curriculum_as it is ex}rienceﬂ by spcial
education students may ‘be quite’different from the
curriculum presented to other students. The IEPs
for special education students should provide' a
basis for evaluating the effect of ,instruction on
student. Becaase stafdards and expectationl
may be different, some of the questions on the
following guide for collecting information wmay not

apply,
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. This criterion focusss on the extent to which the full curriculum and
. other irstructional and relsted services received the student will
result in his or her scquisition of the skills and

for success in later grade levels.

o’

»
.

The total instructional progrem -experienced
by the student {s Llimited, offering few
opportunities to develop skills end lnowledge
in ourriculum sreas other then. the basic
skills. Imstruction received by the studsnt
tends to bs fregrented, ond provides little
opportunity for mpplicstion of what is being
leerned. The student receiving special
instruct ional end related. services (compsnse-
tory, bilingual end/or special education).

ly is pulled ot of the classroom and
has little or no time to lesrh whad wes missed
during thoss sbsences. There is little or no
relationship bestween the student's regular
program of irstruction and the special eervi-
ces provided ot of the classroom; the. class-
room teacher(s) snd specialist steff design
lesrning activities for the student indep-
endently of esch other. Littls effort is
being made to help the student become
resporsible for his or her on learning or to
prepara him or her to succeed in later gride
levels.
b

')

129
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- CRITERIA FOR JUDGING QUALITY .
THE EFFECT 6F THE TOTAL PROGRMM ON THE STUODENT

¢

ledge necessary
y oo

-

«

‘)

In applylng this criterion consider: (1) the total curriculum received
by the student and (2) all special instructional and related services,

-
+

'

The total instruct ional program upe;lonced by [ The total instructional program experienced by ¢

the student provides a vaviety of opportuni-
ties for the development of: skills and lnows
ledge in the besic skills with opportunities
to apply those Bkills in other sress of the
curriculum such as, soclal studies, miti-
cultural educstion, science and the fine arts.

However, the time allowed for other 'learning:

skills and concepts in curricular aress is

limited. The classroom teacher(s)
specialist staff are attempting to coordinete

the total program of instruction “for the .

studert receiving special 1instructional and
related services (compersatory, bilingusl

" and/or special education) o thet the studert
. doss

miss major segments of regular

.-u,

N

classroom Lnstruct lon when he or she is pulled ..

ot of the .classroom
sprvices.
progress 1is shered between most classroom
teachers, end the speclalist staff; in som
instences, the student's teacfler(s) end
specighist steff . jointly plan his or her
learn sctivities. Efforts are being mede
to
later grade lévels and, to some extent, to
become
learning.

to receive speclial

L]

+ 11-49 . :

ra the studert to be successful in’

ret;nm?lc for his or her own.

Infopmation sbdut the stuthnt'sa

the student provides @ wide variety of oppor-
tunities for the developmert of skills end
knowledge in all curriculue erees of the

. school progran as well as opportudties to’

pursue his or her sducational interests. T™e
student 's comand of the basic .skills ensles
him or her to develop end' express new know-
ledge and understendings in the fine arts,
social, natural and physical sciences and the
other sreas of thé curriculum The studnt
receiving -special ;mtryctloml and related
services (compensatory, bilingual end/or
special educstion) in edditjon to the regular
progran 1s experiencing @ cotimdty of
learning sctivitjes which'build on his or her

strengths:  while effectively helping the
student overcome sccowodats his or her
special _-needs. The student's lesrning

activities are based on continuing essesswent
of his or her needs’ and strengths and' ara
designed Jointly by the regulay classroom
tedcher(s) and the special staff; com-
mnication end collsborst fon =awonhg the stu-
dent's tescher(siw and specialist steff 1is
ongoing end timely. It is clesr thet: the
student's irstructional progrem 1is .preparing

‘94d to be successful B later gradeNgvels.

"/:20: her to be a self responsibla learmer

S

) HIGH

.
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GUIDE FOR COLLECTING INFORMATION ABOUT THE EFFECT OF THE TOTAL PROGRAM ON THE STUDENT

Primary source of information:

Area of Investigation observation
The curriculum received - What curriculum *freas are included fin the
by the sstudent student's total {instructional program? What

Lurriculum priorities does the total instruc—
tional program reflect?

]

"l‘o what extent is what students are to learn in
each curricular area clearly defined?

Is that definition consistent

within and
between the grade levels? %

How does the instructional program allow
‘students to pursue their educationgl interests?
‘ In the classroom, the school, the community?
b ’ \
. ‘tv much time is allow&d fot’instruction in the
. sic¢" 8ki1l1? In other areas of the curriculum?

- . in what ways are other curricular acétivities

(e.g., art, social studies, music, etc.) inte-
grited into the total instructional program?

+ What opportunlti}t do students have to apply
basic skills' in“other curricular areas?

What kinds of special instructional and related
services are the students receiving? Who 1is
Where are they being provided?

Coordinating the
student's instructional’ .

prograa providing them?
) who determines what kinds. of services are
s needed? )

Who determines what thel student's Iearning

. activities will be in the special instructional
"- setting? . ’

‘ \e

[ ! ’ ° '!.
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Verifying sourcep of information:
interviews/documents

Explore with ‘teachers: The

curricular areas that are included
in the total program; what 18 g
covered and how; the amount of time
that 1s allocated for learning in
each area; how the curricular areas
are integrated into an instruc-
tion‘aI whole for the students.

4

Documents: The schdol plan,
courses of study, texts = and
supplenmentary materials available .
in classrooms, resource centers,
library/media rooa. Student

records. Teacher lesson pla'n(,K

Explore with teacfers, specialist
staff, aides: The kinds of special
instructional and related services
received by the students: .when,
where, and by whom; methods of
communication and collaboration
between _teacher/specialist staff;
follow-up activities. - N

oY
o
Do

]




\

\‘ .
Area of Investigation
A

i \

~.
—

Student responsibility
for learning and
preparation for later
grade levels

18 1t exchanged?

‘ learn them

’ )

Primary source of information:
s, observation

Hhab—iIhds‘of assessment and student progress
information is exchanged between the classroom
teacher and specialist staff? How frequently

[ 2

at kinds of follow-up activities are provided
1.

in! the regular classroom? , In the
se?ting? '

G frequentlyhis the student pulled
classroom to receive special servic

What learning activities does he or she miss
while out of the classroom? . Does he or she
n the special setting? If not,
when does the student have the opportunities to
learn what he or shg missed?”

Does the student complete his of'her‘assign-
ments with ‘the prescribed time?
happens?

Does the student correct his or here own work?
1f homework is prescribed, when is it returned
to the student? Does he or she correct any
errors made?

Does the student's work reflect standsrds for
quality?

_ Does the student have opportunities to select

activities? To work independently? /
Is the studént prepared academically and
personally to succeed in the next grade leve‘l\?

If the student is going to a grade ‘level or

school with different organizational patterns:

(e.g., team teaching, departmentalized), how is
he or she prepared to work ‘in that different

settingz . . »

II-

1f not, what-,

4

.

Verifjingkiourceo of information:. .

interviews/documents

Documents: IEP, ILP, student work/
Tecords,  written  ¢ommunication
between teachers and specialist
staff, lesson plans. -

-

rd

Explore with teacher,. aides,
specialist staff: How  the staff
works to help the student become
responsible for his or her learning
and how they help prepare him or
her for success in later grade
levels; 18 there articulation
between the elementary school and
the middle or junior high school?

’
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e ‘ mrwmss FOR IMPROVING THE EFFECT OF THE TOTAL PROGRAM ON THE STUCENT ' L SRR

. 3
- .
. . ¢ 3 ‘ v

The statmnts listed belo, indicate actions which muy have meri or staff and others at the school. The SSC/SAC/BAC along with other steff
nand to be tgken to improve the effectiveness of your program, * The and parents should review these suggestions, determine their potentil.l ‘
pecific. unities selected by the reviewers reéflect their “ef fect 1veiess for program Improvement, and then decide how Lour
. u'\thrsttmng of our pﬂ& and their best suggestions for what your planning, translating and ‘evaluation procedures will uSed to
“next stqn mlg\t your ptogrln more effective for stuthnts, incorporate’ them into your program, \

. . ‘ Y
e . ': : ’ * ‘ T ? \ ' - )
v \ o C Selected Opportgwities for Improving )
a. Extend the student's ¢ lun so that each student has opportuni- .- " ‘ .
ties to develop skills® knowledge in the fine arts, soclal, -
natugel, and physical sci , and other curricular aress es well
+ as in the bislc'ddus of

s reading, and mathemat ics.
"’ : »

. “bw Explore ways of providing more time for students. to :bvelop skills . -
and, lriowledge 1n other areas of the curlculun as well as in the . ~
hasic skills.

[
L] I3

MWWWimr”umm aoba seoaba b s -
B lar areas and to integrate othe ticular learning into the . -
tlon of. b.slc ddlls*'

' . .
. . 4 4 B .

. ,d Provide s variety, of cpportunities for students to WI'SLB their
educit fonal interests. - « - ; ) [
. . [

e. Prioritize the special services prw1md stuthhts, focusing on thelr : . o
most urgent needs. ' : ) ..

f. Reschedule the times when students are fulled out WM the regular - - Y g
clessroan so that they Have the opportunity to participate in the . . o - ) . o
full renge of curricular activities. v . - N

», "._ - -~ -
. . .

g. Coordinate the studets’‘instructional program so\that: * ' - 3 : ' o S

- The_instr ‘they recelve while out of the ¢ :srocmb.fi o .
§ on,_extendS, énd/or reinfonces clssroan irst ruction. .

have the op rtmit to acquire any necessary skills or . ‘ S : .
ledge that t ve missed while out of he classroom. L ' . S .

B . 4 - - -
& + ~ h., Develop or refine 'vnthods of icat ion between the classroon { o -
. a: .3 teacher and specialist staff -so that each is kept curent with the ] <L e -

A K | s’ progress in bath settlng K L RS Y
- gQ\nwﬂu time fer classroom bel:hers specialk}\&\plan the . ‘ "
- students’ imtmctlmal-activitis togther. ’ ) , . |
* 4. Explbre ways of motivating each student to became responsible. for T s - ) L. T .

his or her om learning end werk to are him or her to function . . _ . . ¥ L.

< successfully in later grade fevels.. . . ‘ : : ’

Q U C L T152 ‘s
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: / C. THE EFFECT OF SYPPORT ON INSTRUCTION

. The: information collected in the first section
. of this "handbook, ,"The Effect of Jnstruction on
becomes the base for  further
investigation into this section, "The Effect of
Support on Instruction.” What the reviewer has
learned about how *and what. students learn, the
. learning environment, the effect of special services
for the educationally. disadvantaged and Limited-
English-proficient students and students with
exceptional needs are primary pieces in the process
of gathering information necessary to judge the
effectiveness of a school program. In looking' at
the support aréas of staff development, parent
participation and education health and guidance,

Wto begin to develop an

k4

development had not emerged. Remaining questions
included:
ment priorities made? Who had participated in the
sessions? The partial effect of staff developmentwas
observed and now served to direct futthet Jnquiry.’
It 1s important to note that only when the teuining
questions have been answered and the “whole” of
staff development {is known can reviewers judge the

effectiveness of staff development.-

The review process works not only from the
student through tnstructien and support to planning,
but also in reverse order.

For Example: The reviewers
school plan that -the staff would have in-service
training on how to establish mathesatics learning

How were decisions about staff develop- .

learned from the -

understanding of how the instructienal | program. came
to be the way it is and why.

-

'

The process of synthesizing information begins
in a review as soon as bits of information begin to
fit together into larger segments.

_ Por Example:t The reviewers observed students
using manipulative materials during mathematics
instruction in several of the classro visited.
Interviews with staff and a.review of the staff
development records indicate that in-service train-

\ ing sessions on the use of math unipulatives had
been held and that staff felt they were wgrthwhile.

Thus, the reviewers in the example cited wefe
able not only to begia to understand wvhy mathematics
instruction was the wayl i was, but also were able
to observe the effect f the staff development’
sessions as students were using manipulatives in
several classrooms. Bowevet, the “whole™ of staff

- . , »
L)

137

. but”

cefiters.  They further learned that all staff had

participated in the in-service training sessions ..

that were designed. to help teachers establish and
mopitor learning centers vhere students could
practice the mathematics skills being learned and to

-.apply “"mastered” sl'cilll_g. However, no learning
centers were observed in the classrooms, and the
" teachers stated that the in-service training.

sessions were wvery interesting but that they hid not
yet had time to implement the suggest’lono. . -
nl
Thus, the effect on students of this segment’ of
staff development was not observable.
i
It is critical to remember ‘t evaluation of’
support activities is directed to the effect of
support actit¢ities on hmtruction, not patent
involvenent, for example, as an’'isolated element of.
the school program, nor the evaluation of district-
level support as something apart from what 1s
happening in the instruction of students. District
support activities may appear to be of high quality,
1f they are not appropriate to the school
program, they are not effectively supporting the
instruction of students. . - ' 13)8
> . .

%

A]
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: This criterion focuses on how effective staff
development activities have been in increasing the
sldlll and knowledge needed by the teachers, aides,

other-staff and yo to implement the planned
program. N .o

. L 4 .
The effect of staff development on the instruc-
tional program can be viewed from two perspectives:

e One, analyze completed staff development activ-
ities, and find what effects or traces there
- are on the ‘instructional program. Determine

THE EFFECT OF SUPPORT ON INSTRUCTION:

STAFF DEVELOPMENT o
4 7 .

e Two, trace-staff development through instruc-
tion by establishing the types of instructional
programs that are in existence and determine

s,  what staff development has been offered to sup-
port the program. For example: as a reviewer
you learn that a new writing program has been
implemented. Determine what staff development
was provided to support‘the inplenentation ‘of
the writing program. . ., -

/ .

Remember that the rew}iew of staff development -
is focused on the effect of the staff development
__-activities. While knowledge of the kinds or number

. what kinds of staff develop-ent have been

— offered and for whom® Review the school plan,
identifying staff developwent assessed needs ,
and planned activities. Talk-to the principal,
“the program coordimtor, district personnel,

' . and responsible SESR program specialist or
whoever is responsible for staff development to
find out what-has been offered, why it was
of fered, who participated, how it was pre-

. sented, and by whom. Verify and add to this

\ 1nforution by observing staff at‘'work with the
students and questioning them about their par-
ticipation in staff development activities.

&

of activities engaged in by staff mberl and volun-
teers ts important for developing ‘an understanding
of what has happened in staff development and how it
anight be made: more effective, you will be judging
the effect of the staff development” activitieg-fro-
whatever source or whatever nature--otwthe instruc-
tion of students' and instructional qupport and
iaprovement process activities.

NOTE: All adults who work with students should .
participate in staff development: teachers, aides,
specialists, resource personnel, principals and

_other adainistrators, parents, and other volunteers.

11-54 . o -« .




This criterion focuses

have

, othér staff

/ 1

_Steff development activities - heve been
- " limited snd heve little or no relatiorship to
the planned program. They have hed little or
no effect incressing tte skills and
knowledge of wults. There is misunder-

stendirg or lack pof understending

intert of the school's planned progrem. Steff

mewbers sre unclear ot their individual

resporsibilities and heve hed 1little’ or no

understending sbout whet others are doing or
’ m' what they do fits with what others do.

S T

E/S

Teachers

LY

, Aldes-

" Other Steffe

HRARRRN
AREAREER

VYolunteers®®

T ——— . »
.m:! includes the principal, cther aoninistrators, and support steff (certified ard clmsified) wo or
C Y )

ing the progrem.

on how e‘ffoctive staff developmént activities
been in increasing the skills and knowledge needed by the
teachers and wlunteers o
imtma!md program responsive to student and program needs.

CRITERIA FOR JUOGING QUALTTY
THE EFFECT OF STAFF my&m ON INSTRUCTION

L)

implement an

and talented).

Staff developmert activities are incressing
the skills and knowledge necessary for imple-
menting the program planned to meet student
and program needs, Fhe activities are ajdres-
sing, on a priority basis, trose skills od

“the W0 [edgE ISt eeded 0 Iiplement

progrem, Staff ¢development activities are
helping to increase the skills and knowledge
needed by each person to carry out his or her

resporsibilities; most members of the instruc- |

tional staff are applying the skills and know-
ledges addressed in the steff developmert
activities. Staff generally understand the
{ntent of the school's planned pragram. Mot
staff members understand -their irdividusl
responsibilities for implementing the program
ond how what they do fits with what others do.

PP
R

[N

—

' eewolintesrs include parents, commnity menters, cross-aged tutors, and student teechers.

-11-55-

-

In applying this criterion consider the
the instructional progr
needs and abilitites (LEP, Title
Include all staff developmert activities (growp and in-
divicuel) provided for all staff end
regardless of the source
ties; l.e., distric!’., SESR, county,

effect of staff developwment on
o including services for students wich special
/SCE, special educstion, and gifted
volnteers involved in the grogram
@&ilized to provide such activi-
1P, Title I/SCE, and so forth.

of fundl

e
v

‘

Staff development sctivities have been higMly
effective in ensdling the adults to implewent
an instructional progrem responsive to student
and program needs. The adult iknowledges and
skills needed to implement the planned program

fied ard sidtessed in stoff
development activities. Each adult has learned
whatever he or she needed to learn to carry
ot his or her part of the plsnned program.
Staff members understand the school's planned
program, their individusl responsibilities for
implemert ing it and how whet they do fits with
what others do. There is obvious comiteent
to continued perticipstion in steff develop-
ment activities and to applying. the scquired
knowledge and skills.

HIGH °

.

-
-
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Area of Invest igation

,
"+ Increased skills and
knowledge

" What
. made in working with students as a result of

GUIDE FOR COLLECTING INFORMATION ABOUT STAFF DEVELOPMENT

Primary source of 1nfor-;tion:'
interview

changes/refinements have staff members

7

the staff development activities?

How are staff supported in implementing newly
and/or_

learhed

techniques,
g;{itegiea?

materials,

" 3 .
How are certified staff prepared to work within
the cultural differences of students?  Are
they well~prepared\ to meet the needs of LEP
studedfs, gifted students, students with
exceptional needs, o;educationally disadvan-

taged students? - -

4

Are they prepared to guide the personal and
social development of each student as well as
to instruct in curriculum.sreas?

How>do the parents, community members and
other volunteers work with students? Are
their ekills adequate? Is this consistent
throughout. the classrooms?

How do instructional aides reinforce skills and
assist students with learning activities?

What kinds of in-service training have certi-
fied staff and others been given to enable them
to 1identify behaviors which may requtre
referrals?

What in-service activities and ongoing assis-
tance are provided regular classroom teachers
to meet the needs of students receiving special
services?

Verifying sources of information: t
observation/documents .

Observation:
,:‘1

What effects of staff development
ef forts are visible in the class-
room; . do adults seem to have a
sense of direction and progress in
staff development; do sdults seem
to have developed cooperative
relationships designed to carry out
the school's planned program?

Documents; Review™ records of
staff, staff development, activi-
ties, coudicil weetings; needs
7assessnent information; communica-
tions to parents; evalustions of
staff development by staff; evalu~
ations of staff development imple-
mentat#6n in the classroom; SESR
comprehensive plan and/or PL 94~142
opportunitie®s for staff develop-
ment. What kind of match exists
between the needs of the students
and staff as .expressed in the

school plan and the staff develop-\_-—

ment activities? Compsre the needs
expressed in the plan with what {is
béing offered.




Area of .Investigation

Rel.t;iomh ip “to planned

Primary source of information:

interview
How were aides, council members, parents,
community members, and? other volunteers

involved in designing their staff gevelopment?

_What roles does the principal play in -staff
development? The district?

What is the overall plan for staff development
activities? (Consider frequency, time lines,
sequencing.) How does it relate to t® needs
of.\taff to carry our the plaﬁned program?

What opport.u‘nities are there for staff to

¥

]

Ve

—discuss together what they are trying to do and

the ef fect of what they are trying to do?

-

what kinds of opportunities are there for joint
teacher-aide in-service training? For Joint
special education and regular education staff
.dev&oplent activities? :

What are the procedt;;-es for articulation ami
integration of skills and knowledge acquired in
staff development? =

Do staff members' and volunteers think at
staff development activities have been u 1?

How are council/committee members prepared to
Fulfill their responsibilities? How effective

" do they think their preparation has been?

Do the support staff members (librarian, nurse,
speech.and language specialists, and psychqlo-
gist/counselor, pregrém -specialist, etc,)
understand their roles in implementing the
planned programs as described in school plan?
Hoy helpful have staff development activities
been to them?

v e

.

-
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Area of Inveot{g;tion ]

’

Supporting and

evaluating staff
development activities

Primary .source of Information:

interview

*—
How has the school used its resources for staff
development? Are teachers and otfler staff

mémbers encouraged to lead staff development
sessions? i

-

What external resources has the school used *

(e.g., teacher centers, professional develop~
ment centers, county, district, and SESR
resources, and the special education sgervice
region)?

"How has’ the school’ utilized 1ts community/

psrent resources? Hoy effectively do staff feel
these resources have been used? _
How do staff members and administrative
personnel evaluate the effect of the staff
development activities? )
How are sgtaff development evaluation results
usged? -

3 b .- ’ ! .
; / . I1-58 .

Verifying sources of Information:

}

observation/documents

c-

*

&7 ’
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' <) ) _ PPORTINITIES FOR IMPROVING STAFF. CEVELCPMENT . '

N\ . ’ v y s o - ,

.+ . " The statemeats lisked below indicate actions which. may fave been or  staff, and others at the school.. The SSC/SAC/BAC, ‘along with other

. - need to be taken to imgtove the effectiveness of your prpgram.  The staff- and parentf, should review these suggestions, detemmine their

2 specific opportunities selected by the reviewers reflect tﬁeig potential effectiveness for program improvement, and then decide how . '
understanding ol your program and their best suggest ions for what your your ongiing planning, translating, and evaluat ion procedures w_,ill be

. next Steps might to make your progran more effective for students, used to incorporate them into your program. . . :

.
N
-

. « .- . N ~ hd
i , i \ Selected Oppprtunities fot Improving
a. Identify®the skills and knowledge needed to carry out the planned : g
. program, including services for students with special needs. . ! - .
. - [ 4 ’
' . b. Assess existing s«ills and knowledge of staff, parents, comhunity * SN , ¢ . . : .
* * ‘menbers and otber volunteers working in the program through ongoing
evalwation, v a : o .

. j N - - o . .
* ¢. Determine the dif feren between existing and necessary skills and bt . )
, knqwledge. . - « . -

. Set priorifies for group and individyal staff dgvelmnt'aétivitis . : ' . \

skills and Wowledge of parents, camunity r(r}\enbers, and others. . . S

e. Base activities on the fferofices between existing and necessary ) . ,
‘ [ o ‘ ‘
l‘f.@‘f; Involve the staff, parents, camunity members, and -others in deter- , S :

. _mining what their staff development activities should include and
* how they would be presented and-by wham. »

e o Individualize activities to medt the varying needs of the staff,
h. Allocate sufficlent time fof staff devéedopment activitfes.

w

. 1. Ut$lize staff skills and talents for providing staff development . L &
. e - actiyities. * - . . . . ’ i .
J. Use school, district, Prdgram Improvement for Improving ' School . : E . ' -
_ Consortia, . SELPA, comunity, and “cther resources for staff, ~
development activities. N . A > .
! I 4 ., . ” .
k. Incorporate into’ staff development activities ways of confirming , » @ ’
that the adults have acquired and are using skills and knowledge N ‘ 7
§ pResented. . . N - N , . , *
. . O . ‘ ’ & -
. . - . )

£/5/” , d @ o
' @t‘ %
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This criterion focuses on the extent to which
parents are involved in and knowledgeable ahout
their children's program at the school and reinforce
their learning at home.

Parent involvement and education is a broad
category thet dincludes parent involvement in the
classrooms and the total school 6 program; keeping
pirents informed about their children's program and
the school program, including the array of services
for students with special needs; preparing parents
to assist in the school program; providing oppor-

tunities for parents to explore their interests in

areas related to child growtl and development and

_ parefital guidance. In reviewilg how parent partici-

pation and education affect” the instructional pro~

gram, find out how well informed the parents are
A Y

TRE EFFECT OF SUPPORT ON INSTRUCTION: PARENT PARTICIPATION ) .

)

L]

L 8
about the program and the day-to-day activities of
the students, how parents are directly involved in
their children's educational experiences, how they

are involved in the school progras, a

kinds of parent eddcation activities they have been

involved. , , v ® -
‘Also, talk to' the teachers and the sdministra-

tive staff about the ways in wvhich they communicate..

with parents “about the school program and their

childrens' work at school. Review written communi-

cations such as school and/or class newsletters.

- b 4

o

dn what -
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This criterion focuses on the extent to which parents are involved in
sble sbot their children's program at the school and

and kntwledge
reinforce their learning at home,

Parerks have little
‘comitméit to the school program, the school
plan or program improvement efforts. Few
purerts are involved in the classroom and

school program or in parent education activi-’

ties; their involvement is Infrequent and
sporedic and provides little support to the
irstructional program or to efforts ™ to
implement the planned .program. Parents are
unaware of the children's day to dey act fvi~
ties (lncludlng thosé specified in IEPs of
ILPs). Parent education has had little If any
impact on parents readiness to become involved
in their children's school program, to support

their childpen in the school act ixjtles, or to

assist them at home.

THE EFFECT OF PR

understanding of and-

“ the school program;

A FOR JJOGING QUALITY

\

: P ’ . - l
Most of the parents actively involved with the
school program understand and suoport the
program for their children; they are aware of
the school plan and specific efforts to
improve the program. In meny of the class~
roons irfvolveqent of perents has em’lched and
exterded the instructional programi ln other
classrooms, parent involvemert s~ infrequert
or has made little difference {n how the
teacher organized and manages the classroom

'lnvolvmnt of parsnts in school activities .

Mslw the classroon has provided support for
implementat ing the planned school lmprovement
efforts. While parents not actively involved
have some understanding of thelir chlldren's
progran. and are aware of their children's
dey-tg-day activities (including  those

. specified in IEPs and ILPs) they have limited

knowledge of the specific efforts to improve
they are generally not
aware of what they could do personally to
support implementation of the program for
their children. Paremt education activities
have, made™it gossible for meny arents to

' participate 1n the school program, to support

their children in PReir school activities, and
to assist’ them at home.

. Involve-

FARTICIPATION AND EDUCATION ON INSTRUCTION

']

In applying this criterion {udg the quality of the progran I tenmé of
the effect of parert partic

pat fon and educat lon on instructlori.

»

?
. : -

Parents are enthusiast ic and comnitted to the
school progran and improvemert efforts. They

. are knowledgeable about the school plsn’and

how when and how they can sssist In imple-
ment ing the planned” program. Involvement ov .
pareats In the classrooms extends and enrichés

“ the Instructional program and expends the

teachers' capabilities to provide instruction .
and supervision of the students. Parerit
mert ouwtsidce the classroom fs a
cont fruing  sgurce- of active support In
iﬂvlmrtqu the planned progr‘sn. Parerts®
knowledge of ‘the  Instructional program,
inclyding lndlvlduallzed learning plans (IEPs,
1IPs), and how their children ate learning
allow them to support their children’ in thelr
activitfes at school and to reinforce at home
specific skills and concepts taught at
sd'\ool‘.

~0

L)
e
i
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Area of investigatibn

Communication to
ents ‘

Parent/community
involvement

par-

.

14
GUIDE FOR COLLECTING INFORMATION ABOUT PARENT PARTICIPATION

Primary source of information:
interviews

communicate with the
Parent conferences?

How does. the school
parents? By newsletters?
Open house?

‘Do the various means of communication from the -
school to the home provide parents with a com—,

plete picture of the school program including
all services available to studengs with special
needs?

What provisions are made to communicate with
parents of LEP students 1in their primary
language?

Is there an active liaison with SESR Community

- Advisory Committee (CAC)?

How does ‘the dié&rict coﬁﬁﬁnicate'uitﬁ'parents?-

Do teachers periodically send student's com
pleted work home? '

How well-informed are parents about the day-to-
day activities of their children?

7/

How are parents and community members
encouraged to participate in the school and/or

classroom program? , .

Are parenta and,connumif& wembers involved in
the program for example, as tutors or
instructional assistaits, resource people,
library aides in the resource center, on the
playground, or in other capacities?

Observation:

Documents: - Loo

Verigyinggpourcea of ifformation:

observation/documents

'

look for e;idence of

parent 1involvement 1in the class-

roons, library, media or resource
center, office, and other areas of
the school program. How effective
does this participation seem to be?
What are parents doing in the
classroom, the
teacher's room? How effective does
this particgpatgn seea to be?

ing the  various ways in ‘which® the

- school tommunicates with parents:

back to school night, open house,
bulletinas, newsletters, neighbor-
hood” coffees,- telephone
parents' confgrences, use of com-
aunity resources, parent education

'offerings, IEPs and ILPs.

office, - the’

for'recofds show- -

trees,.

b
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Area of investigation

o

Parent education

* N r

Primary source of information:
interview

Are perent and. conmunity - wembers involved 1in
acgivities such -as, assessing student health
needs, recrui.titg other parents for councils,
serving on PTA, or other committees, working
with students after school, spe interest
activities, assisting with the home-language

ourveyt?

How are p.rcnts of students with exceg;ional
needs involved in planning and reviewing IEPs?
How are parents of LEP students involved in
developing the ILPs?

Bov have volunteers been prepared to do what
they are doing?

!
Are perents and community members involved in
providing enrichment activities, in a planned
instructional activity, in writing a.newsletter
for perents, in providing parent education

sessions for other parents, and in translating '

for LEP parents?

( ¢ 4‘;;
Have psrent education interests and needé been
expressed?

, A
What kinds of parent education activities
have been offered the parents? How many

participagy?

How effective do parents believe these activi-
ties have been?

In what ways 1is the district supporting parent
education?

<

VerUigg sources of information:

observation/documents

)




CPPORTINITIES

-

The statements listed below indicate actions which may have been or
need to be taken to improve, the effectiveness of. your program. The
specific opportunities selected by the reviewers reflect their
understanding of your program and their best suggestions for what your
next steps might be to make your program more -ef fect ive for students,

-~
-

a. Use a variety of ways to encourage parents and community members to
part icipate in the classroan and school program,

LY

* b, Wwork to sustale involvement of ents and community members: and
provide for their interests and ca;rns.

P <
c. Identify and use the talents," interests, and knowledge of parerts
and comunity members in the classrooms and school program.

d. Provide coportunities for pafents who work during the school day to
support and contribute to the school program

e. Involve parents of students with exceptional needs and LEP students
in planning and reviewing ILPs and IEPs, * o,

. Provide two-way home-school cowmunications regarding the student's .

day-to-day activities and the schooi-erogian.—

) ‘g.'Provic!! .hame-school comunicat fon "and ‘perent education and
involvement oppértunities in the primary language(s) of the limited-
and non-English-spegking parents. .

, .
h. Provide opportunities for perests ~to express interests- thelr
interests and needs and involve them in planning parent education
actlvities, . -
P [}

1. Encourage parert participetion in support groups for perents of stu-

,dents receiving special services (e.g., BAC, SAC Community Advisory

Council). N

Explo're the concept of a school baseqummu‘uty educat fon program.

159"

11-64

IMPROVING PARENT
PARTICIPATION AND EDUCATION

-

staff and others at the school. The SSC/SAC/BAC along with other staff
and parents should review these suggestions, determine their potential
ef fect iveness for program improvement, and then decide how your ongoing
planning, tramslating, and evaluation procedures will be wused to
incorporate them into your program

Selected Opportunities for Improving

L3

160




THE EFFECT OF - SUPPORT ON INSTRUCTION:

,

This criterion focuoes -on how effectively the
health and guldance services provided the student
are in meeting the student's needs.

, In reviewing the effect of health and
guidance activities, determine how - students’
emotfonal, mental, and physical health needs are
assessed; how the assessment information is used;
and what kinds of follow-up, procedurer .are being
used.

Observe individual students 1in the class-
rooms to determine hov the classroom curriculum,

4

-«

.

161
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HEALTH AND GUIDANCE SERVICES

[ -

»

organization, and environment have been accommodated
to the health and guidance needs of the students.
Use this information to frame interview questions
about health and guidance services.

' Question the s&chool nurse;

the language,
and hearing specialists;

speech,

develop a complete 'picture of the health and
guidance needs at the school and how the specialists
work to meet those needs. Quéstion the classroom
teachers and the principal and/or other
administrators to learn wmore about the effect of
these support services.

e

.the resource:
“speclalist; the counselor; and the psy€hologist to

Q- —
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This~ criterion focuses on how efrec‘tlvely the health and quidance

qervlcs provided ‘the studert are meetlmg
. o v . .
e - i

v

~ -

ey

-

- .

CRITERIA FQR JUDGING QUALITY -
JHE EFFECT OF HEALTH AND 'GUIDANCE SERVICES

2

[}
Apply this criterion to

the studeng's needs.

s “oe

-«

.

" fssessrert of stucent’s emotlonal-mertal and e The stgchntls'_gmtm- mental and physical

) physical health needs ls limited to statutory
requirements and. there s little or no
. follow-up. Resources avallsble to-the school
‘have not been explored and/or- are not be}'ri}
effectively’ used. Specla*lst bsupport staff
provide little ongoing assistance to students;
classroon teschers recelve little hegith
informat fon about thelr studerts, ndr do they
receive . direct assistance or in-service
training to help them work with'the students
_with health neegs In their classroam.

\.

‘Generally parerts  receive notice of thelr

children’s serious health needs, but follow-up
‘is sporadic rather than routine.  There is.

little or no formal instruction 1n health

educat lon. ‘. N
- -]

£

~

health needs have been identified although, in

same areas, screening, referral, and gssess-

‘me ocedures are not tinEly and/or they are’

limited.” Follow-up- activities, including

-services for studepts with special needs, are

being “carried o to remediate serious

wherever possibgde) .and/m‘ to Incrfease

studepts torcope with health

any @f the resources of the school
re being used for rollbw-up;
e resources are ) being
t apped apd{ r used a8 fully as possible. The
speclalist sugpart staff and instructlonal
staff share important 1tH informat fon; the
information 1s frequently used as agpasis for
altering the curriculum, organization, and
envirorment for the ‘students in . order to
acconmodate thelr specific needs. Parents are ..
informed gf thelir children’s amtlonaljm_-ntal* .
and physlcv health needs, and the school, as

requested,  provides informat ion .regardlng"
resources avallable for rollow@ services .
The school program Includes instructlion In

several of the major content areas of mﬁth

educat fon.

-

_ content areas of health educatidh.

‘

zof healtr} and

f -
judge the quality of the effe
guldance on the student and the instruct lonal program.

f'

A

The identification of student’s emot ional-
mental and physical health needs ls based on°
appropriate and timely screening of auditory,
visual, dental, physical, and speech needs,

I

-

individual refergals, and oOn est @b lished
. crl‘terla‘ and procedures for ldentifying
students with guidance needs. Follow-up .-

activitles,” jincluding services for students

- with spectal' needs, have been successful in h

remediating needs (wherever posslbte) end in
locreasing skills of studerts to cope with
health problems. Available school and .
community resources have been ldertified and

Y

\_are belng effectively used for follow-up and

for erhancing the health of students. The
curriculun, otganizatlon, and enviromment of
the classrooms accommodate the s health
needs of the students, Speci support

. staff provide ongding essistanceNto studerts

with identified needs,’ to clessroon teachers
as the?'J work with these students, and to their
parents. The school program, includes appro-
priate grade-level instruction .in the major

164
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Area of Invest igatioh

Referral/assessment of
needs ~
%
.
\ﬁ
,r-)

-

.

Classroom teacher? Resource specialist?
/Speech language, and hearing specialist? Is
a | multidisciplinary appragch utilized in

- GUIDE FOR COLLECTING m.oan‘ 'ABOUT HEALTH AND

" Primary source of information:
-'t'erview's ., :

How are ‘emotional, mental; and physical health
needs. of the student '1dent1f1e<_i?” ) v

[y

18 there an established referral lpr‘ocess? Is
it :ell understood by all personhel?

Who does the assessment? Nurse? Psychologist?

uogsaim needs? 7.

.

How timely are the asaeas-enf: pfocedures?

Are &seunu’ seryices equally available to

all students? o ..

4

sonnel working directly with the student?

How are parents infomed o* their, -child's
health needs?

'Are parents informed of servicea available in

the co-nunity, district, county, and .state?

What follbw-up procedures are used at the
cqhogl?‘ Do the appropriate specialists work
vith ;identified' students on an ongoing basia?
Do the” specialista confer abqut
stu,dents? Are the classroom teacher, the
principal, and the parents 1nc1uded in these
conferengeo?

_'!bv are the health and guidance reséurces of
and -

the #chool community, district, county,
otate used ,to help meet student needs?

N 11-67

the clas sroai

. communication systems

How are assou-ent Results utilized by per- -

1s communication provided in the
‘* lang ‘of the parents? '

“individual

GUIDANfE S ’
W

Verifying sources of dnformation:
observation/documents

Observation:  Is° there a multi-

disciplinary team which seets on a.

regular basis to address student.
referr§ls/assessment? Does it
appear that the health and guidance
needés of the students are being
met? Does the school seem to aiss
some students? Is there evidence- in
of _adaptation of
learning environme to student
needs? Is health ucation a
regular part of the curriquium?

Documentg: . Look at student “health
and guidanoe records, IEP:. the
used .among
parents/specialist/teacher lesson®
plan (health education), the school
plan. o ‘.,

o




4
b ) Primary source of information: - Verifying sources of information:

[

Area of Investigation _ - interviews

observation/docuwments

- . . ‘
Use of assessment How do the specialists inform the teacher about ’ ". L
information the student's needs? Abbut changes in needs > _ -

. .. ) .
How do the specialists work with the teacher to

ensure that the curriculum and/or learning
enviroament - support the health and guidance
needs of the students? ..,

Are.other'personnel who work directly with the
student aware of the wmodified environment

and/or curriculum?
- . -

What kinds of health education are included in
the curriculum? -,

what relationship exists tween the kinds ‘of
health education proyided, \and the needs of

- gtudents’ as identified in the plan, and the
asgsessment of students?

A




CPPORTUNITIES FOR -IMPROGEIE HEALTH AND GUIDANCE SERVICES

The statements listed below Indicate actions which may have been or staff and others at the school. The SSC/SAC/BAC along with other staff
need to be taken to improve the ‘effectiveness of your” program. The and parents should review these suggestions, determine their potectial
. specific opportunities selected by the reviewers reflect their under- ef fect Iveness - for program improvement, and then decide how your ongoing
“standing of your program and their best suqgest ions for what your next planning, translating, and evaluastion procedures will be used to
next steps might be to make your program more effective for students, incorporate them into your program.

. * Selected Opportunities for Improving

a. Estsblish and use procedures for screening, referral, and follow-ypo

of studert health needs (auditory, visual dental, physical,speech
and languege and other health needs).

pe

b. Provide heapth education insttuctlon. ° ' .

c. Establish and uUse procedures to identify, refer, and assess needs >
of students for guidence services,

d. Provide direct service o stucents ard assistance to teachers In
modifying the Iearning enviromment of their classroons to meet
individual student :eeds o

e. Use health and Quidence assessment {nformetion to medify curr iculum,
classroom, organizat ion, and/or learning envirorment to meet indivi-
dual student needs,

f. Establish and use follow-up m&cms to comunicate thz results
of health and guidance screening to parents and teachers. s/

Identify and use availsble state, federal, district, and cammunity \
Tesources., .

Coordinete health arﬁ guidence services s that. students recelve : .
maximun benefit from services delivered. .

Provide health send guidence sssessment services and information in .
" the primery languege(s) of the students and their parents. . .

Consider cultural dlfferenca between hore and school 1n providing
health and guidence services.

11-69
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THE EFFECT OF SUPPORT ON INSTRUCTION: DISTRICY SUPPORT

L]

. This criterion focuses on how effectively the
district ‘is supporting the school 1in its efforts to
improve the planned program for students.

In reviewing district support of the school's
improvement efforts, examine' two areas: how the
district supports instruction directly (e.g.,
allocation of resource specialists, development of
proficiency standards, development of referral
ptocedures, curriculum development activities) and

'how the district supports instruction indirectly :
(e.g., assistance with staff development, training

for school site €ouncil or school adivsory council
members, community adviSory committee, and other
-activities). Remember, district support includes
only thode efforts of personnel from the ‘district
offiee; it does not include the efforts of those
personnel .who work at the school every day.

( Look .fer policles: and procedures that the
district has established to provf#de leadership to
its schools as well as action the district has taken
in carrying out such policiés and procedures. Relate
. what has been learned about district support to what
has been ststed in the school plan. While many of
the policies and procedures which the district uses
to guide shools in school improvement efforts are

- L3
p

Y

contal 4in Part I of the District Master Plan for
Schoolazlﬁﬁ\:venent, these are not the only policies ’
or the only means by which the district provides
leadership and direction to its schools. Be alert
to other means of communicatiom--other policies and
procedures sga‘;y the school board, administrative
procedures, a the historical “every eﬂénove
that . . .” traditions. termine what impact such
leadership efforts have. h;); Nete the policies and
procedures governing special education services in
the local district. - : 7 -

Much of the fact-finding regarding the effecW

of district support rwill be covered during assess~
ment of the preceding support items. Direct
evidence will be gathered through interviews with
district and school personnel.

Question the staff, the prineipal, and districg
staff to find out what the dfstrict does to support
the school program and how helpful that support has .
been in carrying out the program. To find out how
effective such actions were, wuse information
gathered during classroom observatiomes and fram con-
versations with  school and district staff.




. tetms and encompass few

~

" =

This criterion focuses on how effectively the distrit} is supporting
the sctfool in its efforts to improve the, planned

" students. ’ -

.

Qistrict policies and procedures to glide
and support the schools either have not been
defined by ‘the district or are unknown to this
school. The district strategles to assist
the school -are vague or stated in very éneral
of the resources
svailable to the district. The\ strategies
were not planned jointly by the /school and
district ard, therefore, show little
relatiorship to the specific objectives,
needs, snd priorities of the school. Efforts
to guide and support the school have had
little impect on the school's efforts to
improve its progrem.

13

€/5 -

students. ‘

CRITERIA FOR JUOGING QUALITY
THE EFFECT OF DISTRICT SUPPQRT

a

A

ogran for the

-

Apply this criterion to judge the quality of the program in terms of
the ef fect of district support for the scrool program.
district services provided through regular distr

Consider those
t funds as well as

those provided by special funding,

rd
District leadership and support to the school,
as defined through policies, procedures, and
assistancé strategies, are known to council/
camittee members and to gome cther staff and
parents at the school. ﬁ'kadistrict's assis-
+ance to the school coordinates and uses many

of the district, émnity,\am SESR resources .

available to the district and assistgnce in
curriculum lmprovement and staff develapment
{s generally consistent with the scrool’s
objectives, needs, and priorities. The dis-
trict's implemertation of these policies,
assistance strategies, has helped the school
make progress toward improving its program for

P

»

District leadership and support to the school,
as defined through policies, procedures, and
assistance strategies, is well known to the
council/comittee staff and parents at the
school. Jointly planned by the council/
comittee, sctool staff, and district staff,
district assistance, including assistance in'
curriculun improvement and staff development,
{s based on the schools' needs, objectives,
and priorities and ef fect ively cgordimtes and
uses available district, comunity, SESR,
state, and federal resources. The disfrict's
timely and effective implementation of its-
policies, procedures, and @8ssistance has
contributed significantly to the school's
capability to respond to studerts' needs and
{nterests and has resulted in 8 high degree of

‘ comitment to and expectat ions for success in

éi%-?r ing the program for the students.

11-71

-
3




-

Area of Inveltigarion

Connunicatiop among
district and school

~

District support
. strategies and
activities

-

Use of resources

) 782990

GUIDE FOR COLLECT%NG.INFO

- Primary sourse of information:
interviews

How well-known are the communicaW%ign channels
between" the district and the gchool? .
How well understood by the staff is the direc-
tion established by the district for .school
improvement, biliggual education, compensatory
education, and so forth?

Ho'vdEll'unders;ood'by the staff is the direc-
tion established by the SESK for special
education and related instructional services?

What kinds of support do the staff and
principal receive in carrying out established
district directions and policies?

Are efforts to improve the program for Title I/
SCE, LEP, special education, and gifted stu-
dents seen as separate from the regular school
program? . )
What kind of input does the school have in the
design of dfsfriet strategies and activities?

What distric€ activities or support strategies
are being implemented? What future activities
or support strategies are being planned by the
district? \

support the
and evalu-

In what ways does the district
school in planning, implementing, .
ating the school program?

How appropriate are support strategies to the

‘needs, priorities, and objectives of the school

program? i

What kinds of resources are being. used to
support the improvement process at the schobl?

How are these resources coordinated?

11-72

ION ABOUT DISTRICT SUPPORT S

Verifying sources of information:
N observation/documents

Observation: Look Jler evidence of
district support f he classroom.,

Does the school receive district
help in curriculum development?
Health and guidance? Evaluation?

Planning? . ILP, IEP development and
implementation? Staff development?

Documents: District master plan,
proficiency standards, and
policies and procedures; staff
development records, council
minutes, the school plan:

N\ D
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" ® The stavements listed below indicate actions which qay have been or

need to be taken to improve the ef fect iveness of your program. The
specific opportunities selected by« the reviewers reflect thetlr
understanding of your program and-their best suggestions for what your

L‘m-t’ steps might be to make your program fore effective for students,

Y
‘a. Determine what policles} proredures, and strategies are needed to
guide and support program imprBvement efforts. Modify existing
exgectations/directives'/strategies accordingly. :
s . .

+

b. Identify cu:tefqt d'vame‘lé of comunicat fon which convey informat fon

accurately and reliably among adninistrato®®, governing board,
and the schgol. N

0 + ' .
\ c. Arrande for staff development to ensure full undeTstanaing of

important issues and cbnc\epts comynicated from 'qhe district level
to the schosi, especially those related to applicable ldws and
, regulations, consolidated applica programs at the school, ard
«" policide and procedures cortained fo the district master glan.

d. Arrange for curriculum and/or staff ‘deve}opru'nt sssistance ‘as .
neeged for implementing the plgnned program.. ° . Lo
. . IS . : . - H
e sess the -ef fect iveness of 'current trict services to th€ school

-™and {dert ify resources never before wtilized. :

- A
- L

f. Request. district{SESR support® seryices appropriate to the scrool

program. - . .

g~ Work with the dlstrict office as you detemine. your objectives,

y neei; and priorigies for the coning year, amd Jointly plan wat
' ard®hen resources are needed to'meet these objectives and nedds .
- ' ] .. " . s
Fi . - ‘.
-.E/S . . A s .

4

staff, and others at the school. The SSC/SAC/BAC, along with other
§ta'fr‘ ad parents, should review thesé suggestdons, .detemine theirs
patential effectiveness for program improvement, and then decide how
your ongoing planning, translating, ang evaluation procedures will be

used to incorporate them into-your program.

Select‘ed Opportunities for Improving

L]

4




D. THE EFFECT OF THE VIMPROVEMENT PROCESS
S - . . '

g This -section includes two Aareas of review: the
effect of the School Site Council/School Advisory
‘Council/Bilingual "Advisory Committe’e (SSC/SAC/BAC) <and
the effect of planning,”. translating the plan into
action, and 'evaluation. These two areas include the
methods or procedures used. to improve or maintain the
quality of education provided fgr students. Together,
they constitute the improvement process. In reviewing
.the work of the SSC/SAC/BAC and in finding out about
planning, translating, and evaluating activities,
reviewer. learns why' instruction and instructional

"support are the way they are.and what might be changed
in the improvement process to increase and/or maintafn
support

T

.‘activities. . " ‘ -

the effectiveness of, and

-

inst;uctional

’

The infornation collected investigating "The Effect
of Insgruction on Students and "The Effect of Support
nn instrpction becqnes the base for investigation into
this section, “The Effect of the: Improvenment Processu

“The ‘effects of the improvement process should be
observable in the planned progranm,
in the ways in which people work together, and in the
program nodifications identified by the school
~co-munity. .- .

- # .

Reviewing the quality of planping and evaluation
actually begins with a review of the

'However, the pr cess of planninggand evaluation is not

. statfc--it evoiving, changing, and ‘dynamic. The
. ¢ 4’4

in the classrooms,,

8¢ hool plan. |

the

reviewer effects of the planning' and
that extend well beyond. the
written plan, The reviewer .can develop an, under-
standing of previous ‘use of the procedures through
interviews and can assess the effects of the ongoing
procedures through observgtion, interviews, and

documentation.

can see the
evaluation procedures

1 . '.' . .
¢ Between pla%ning the program and doing what has

been planned are the crucial activities which translate
These activities include communi-

&eas into action.
tion, collaboration, and mutual support among staff

" needed supplies

and “others. at the school; definitiofi of roles and
responsibilities; appropriate personnel - assignments;
reallocation of time; scheduling; .coordination - and
sequencing of activities space allotnen% ordering of

and program uonitoring. .

.
.

___ _Throughout this section, it 1is imgz tant for the
reviewer to recognize the type of plaghing and trans-’
lating apd evaluation procedures "that have evolved at
the school. The procedures may be very- formal,- quite
informal, or have elements of both. They may involve
all personnel to the samé degree, some -personfiel in a
concentrated ‘way, or orly a few people. Whatever the
types of procedures, the reviewer's task is to find out
how well ‘they have worked to produce a prograa that
meets the needs of the students, staff, and parents.

-
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THE EFFECT OF THE IMPROVEMENT PROCESS: SCHOOL SITE COUN'CII-../SML ADVISORY COUNGIL/BILINGUAL ADVISORY COPHI'ITEé

9 . .

<

: - > ‘ N < -+ . .
This criterion focuses on how effective the " derived through observing the gffects of the planning

SSC/SAC/BAC, have been in carrying out their responsi-
bilities within the improvement process at the school,

, In judging the effectiveness of the council/
committee in planning, wonitoring, and modifying the

school program, the reviewer will wuse information
: : »
. ‘q
§ N
' v
LY . ‘ .
ﬂ N
¢
4

process on support activities and on instruction; from
interviews with staff, parents, and council/committee
members; and from dotuments, such as membership rqsters,\ .
‘minités, and agendad. Evidence collected will include
not only" the work of the council/committee, buf also
what others in the scho oamunity know and how they

. ~feel about the work of théscouncil/committee.




mtlngs of the SS/SAC/BAC have been infre-
cro qcnt dnd/or ‘poorly attended; consideration qof

grouwd’ polints of view when-

e '.ssasirq neﬁ establishing priorities, and
> rminihg directlons for the program has

. ‘limited. Twd. work of the SSC/SAC/BAC
" genetally s nat inown; the members do see.

: © * their work &s important to the school pr
' . 1itele s ‘bei} -done to encourage, ctber
v wents and staff to pnrticlpate in the work

. ~of> theCmmUIcc‘nittee In oping. the
. sc[ool plan, oply 8 few Ity st ts on
- m‘cqngf

. nxmim he various céuicils/comittees

on focuses on how effectlve the SSC/SAC/BAC
thelr funct lons of planning, npnitorlng, and modifying the

l/gmnlttee were hwolved Commu- |

o

CRITERIA FOR JUDGING QUALITY

), hE. EFF'ECT G' THE SOH00L SITE COUNCIL/SCHOOL ADYISORY CO.NIIL/BILIGUAL ADVIS(FY oo‘un;res

'
have been in -

Iy

school program.

t

e

In regular meetings, usually well attended by
SSC/SAC/BAC nen'&rs. points of view from
several groups in the school community are
rconsidered when assessing needs, establishing
priorities, and cetermining directlons for the
progran. The of the SSC/SAC/BAC s
generally known; /the marbers and some other
‘staff and parents see the council/comlittee’s
work as important. Othef staff and parents
are encour to participate i{n the work of
the council/comnittee; e.g., plann ard
monitoring the program. The council/comittee
servés as a forum for disrussing the davelop-
ment of the school plan, lncludlng the budget,

}s wv&tad. exch plans separstely. Comdlv’ and has been samewhat active 'in revie-dng
¢ s trate - lﬁ;h know edges oF, or implementat fon of the program and detemining
comitment t tre m.amad grogian sd ére  needed.modifications. Fach council/committee
gemerlly, ridt ing taken .1s generally Informed sbbut the major dellber-

2

at{ons or recobmendations of the others.
Com.ncil members and some other staff and,
: parents ‘are « {nformed ‘about and demonstrate
_conmitmert to the planned program. Awareness
“of stéps being taken to translate the planned’
progran. into action varies from high to very
* 1imited. - .

J"/! s L * 76 =

Apply this criterion to Jjudge
of thelr effect on the improvement process at the school as well as the

¥

1 ]

the qmllty “of the SSC/SAC/BAC In terms

In regular, well-attended meetlngs of SSC/SAC/

- BAC polrts of view fron all growps in the |

school cavmmlty have been actively considered
when assessing needs,” establishing prioritjes,
ad detemining directions for the program.
The council/camittee has been successful in
involving other staff, perents, and comwmnity
memberd in its work. The leadership of the
council/canmittee during the developrent .of
the school plan, including the buxiget, and
dur1dg ‘cont inuing review and modification of
the program hes resulted in increased comit-
mert to the sudcessful-implementation of the
planned program by other staff and parerts at
the school. Communicat ion and cooperatlon
sorg ehe different comcns/cmlttee has
contributed to a well-integrated program for
studeits. -Council members and others dewon-
strate @ high leyel bf knowlege of ad

'cavmitnent to the planned program, and they, .

are well aware of the steps being taken to
translate {t into action.

~

-

LY

'S
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Areas of- Investigation

i

GUIDE FOR COLLECTING INFORMATION ABOUT THE SCHOOL COUNCILS/COMMITTEE

3

-

Preparation of members
" about the purpose of the council/committees .and” Document :
% council/committee agendasMeinutes/

-

- .‘
[ - .

.

Functioning of the councilgd How often are meetings held?,

committee

\
»

’

-

-

Selection of members

0 - /
» Priggry source of information:
interviews .
How were the members selected? How are
vacancies filled?
\ How representative of the parents 1in ‘the
coulunity are the parent members? Did the

selection process provide an opportunity for all
interested parents and staff to become members
How representative of the staff are the staff
. meabersg? .

in-gervice receive

What training did members

‘shat their responsibilities are"
How well do the members understand the purpose
and the requirements of special funding
sources re?eived by thé school? »

I3

e ____Wnat other in-service training did they receive"

Who presented it, and how was it presented?

How were decisions made regarding the kinds of
in-service training presented?

are they? How representative of the school
population. are those who.regularly attend the
meetings? .

* % What kinds of support services. are provided %o °

the council (e.g., .translation seryices for LEP

parents, scheduling and notice of meeting times,

provision of baby-sitting service, and
. ~, ~communications about the méetings)?

How wel l-alt tended ‘

"

Vérifying semrces.of information:
observation/documents

Observation and exploration with
school Btaff and parents: Does the

council or committee seem to be
Tepresentative ofggits nstituent
community? Does the § include
parents of students receiving
special services, ifted and
talented, LEP, T{tle 1/SCE
students, and students with

exceptional need&) ?

L3

Select t67 procedures,

by-laws attendance sheets, communi-
cations. between school and home,

school ¢ommunity descriptfons, and
announcements of elections/
- selections LN

)

.

/ .
LY -

’




)

Areas of Investigat ion

o

-

* primary source of Information:
PO ~ interviews’ .
How are meetings conducted?Who sets the agendas?
Do “the agendas reflect the concerns and inter-=
ests of the school community? Do the by-laws
and operational protedures facilitate the cpn-

< duct of the business of the council/committee?

+

.~

How do the councils/commmittee keep members of
the school ~ community (parents and staff)
informed ab6ut the school program?

Mow do parents and staff members 1inform the
councils/committee of their concerns or. desires
. for the school program? v i

How are the members kept informed about what is
happening in the Qchool program, and how well it
18 working?

How were the members involved in developing the
plan, 4n determining desired student outcomes,

in assessing needs and sedting .objectives, in .

‘developing basic ap[ﬁ'oaches or strate and

in designing evaluation, procedures?

es,

How are members involved in ongoing planning, in

monitsring - the frogram, and in. making decléio:g

about what should be.modified and how? How

the members 1involve others 1in the planrﬁng

process?

How do the different councils/committee .work
Jtogether 1&de'sign1|;tg, fmplementing, and moni-
toring the plannkd program? .
In vhat vays..has‘ the district’ support;ed the
council/committees?
How effective#.do -councii/committee' m:en‘:bers
belie)e they have been in fulfilling ‘their
responsibilities? )

‘How ,effective do the parents and staff members
believe the council/committee have been?

1

- h . . ' ’

" ..Verifying sources of In‘loi'natibn:
observation/documents

\

- !




(PPORTINITIES FOR IMPRY

The statements listed below lndlcnte actions which may hive . been “or
need to be taken to improve the effectiveness of your program. The
specific opportunities selected by the reviewers reflect thelr

understanding of E:ut program and their best s?stm for what your
next steps m to your progran more eff

8. Provi® 1n-service training so that ea'ch member understands:

= The purpose of the SSC/SAC nd his or her resporsibilities
as 8 merber.

How' to carry out his or her responsibilities for planning the
program,

How to work with ather councils/comittees.

The purpose snd requirements of each of the special funding

sources rece{ved by the school through the consolidated
eprlicat ion

b. Verify that individual SSC/SAC/BAC members are thoroughly familiar
with the achool plan, including services for students with special
needs, the budget, ard the p ed day- to—d-y operation of the
PTogram,

Estiblish or extend. commnication “and collsboration asmong the
cv;x}:ﬁ) cmils/caﬂttee (including the ‘,Cammity Advisory

Involve remts and

Emsure. that

- Scheduling of notirg times to sccomodate the personal 7
schedules of parents and staff .

= Trenslstion services for limited- or non-English spudng
parents. . -

. Solicit CAC dvicl on {ssua rchtcd to special sducetion.

ctive for stud:nts,g

stn" menbers -hoj are not members of the.
concil(s) in the work of the group(s). , .

Involve each member in dstemwining how the SSC/SAC/BAC funct fons.

ndes and uctivitics refhd: the concerns of the
school .commnity

Provide nrvicn to support sttendance of members and guests such
as:

OVING .JHE SCHOOL SITE COUNCIL/ <
SCHOOL ADVISCRY COUNCIL/BILINGUAL ADVISGRY COMMITIEE .

3 3

i

staff, and others at the scval. The SSC/SAC/BAC, along with ather
sta" and parents, should review thess suggestions, detemmine their
potential effectiveness* for program improverent, and then decide how
your ongoing planning, translating, end evllult{on procedures -111 be
used to incorporate t into your program,

Selected

unities for rovi

. ?""i o‘{$~
'




THE EFFECT OF THE IMPROVEMENT PROCESS: .

/

[}

™ This criterion focuses on how effective the
planning, translating, and evaluation procedures used

_ . by the staf
‘'developing a
student and progra- ‘needs.

H

In judgirg the effects of planning, translating

.the ,plan into action, and, evaluation, use evidéhce
. collected while reviewing the plan, the instructional
program, " and support secrvices. In gathering
“information about planning and evaluation, consider the
school plan, the process of planning end evaluation
that led to the development of the plan, and the
ongoing planning apd evaluation activities. )

_ The structure of the school's ongoing -planning and
;evalugtion process, 4g not as crit{idal as the
effectiveness of the prbcess, its impact on the
learning of studeats, and the involvement of personnel
at the school site. _ .

. The process may be formal, informal, or both. It
4 may involve ‘coaponeng co-itteel, total staff, or
~representative groups of the councils as the forum for
ecision making. Whitever' the form, the process should
clude the .fol ow}ng . i\ order to attain maximum
éffect. o .1, - v

.v‘ S
’

. Undere'te'ndi by .all .personnel of the consoli-
dated program purposes and requirements

.

o Agreement on goaldpand expectations

° Agre&nt on the progru designed to reach goele
and expectetlom

T Underltendfrg of rqln and Tesponsibilities

PLANNING, TRANSLATING THE. PLANNED PROGRAM INTO ACTION AM@ EVALUATION "

o - S

e Allocation of resources need to translate the
plan into action '

and parents, at the school have been in. K
ninteining a program responsive to the

become a reality. ) _ a )

1 4

° An.algoing _planning process

)
e An evaluation deéign

<4

e Use of eveluetitfp infomtion for lodificetion
and tefinenent of the prdgrm

Once a plan is written the cycle of trenlleting
the’ plan into action, ongoing planning ‘and evaluation
begins, wmoving to replanning, to modification, and
again to transleting the -odificetion into action. It
18 a. continuous, year-round “process involving all
personnel concerned with the instruction of etudentl.

' Translation activities should involve ‘%veryone
included in the planned program. Talk to staff members

- about how they communicate with each other; how. they

work together; the kinds of support they receive from
each other, the administrators at the -school, the

_district office; how they know what they are-to do in

carrying out their part of the planned program; and eo

forth. Talk to the principal.and other administrators
about how assignments are wmade, roles are defined,
translation activities are supported, cﬁe

implementation of the planned program 1is lonitored,
decisions are ude, and probleu are solved, end so

* forth.

The reviewer moves back and forth ‘between the
planned program and the implemented progrea "in qrder to
understand interrelationships between planning nnd/
translating the plan into gction; that ‘is, what people
have done, are doing, and-‘will do, the make the plan

. ' 11-80 . o \
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This criterion focuses on how effective the planning, -transl
evaluat ion procedures used by the‘staff and parents at the sc
beén in developing and maintalning a-program respyﬂve to stpdent and )ﬁ the planned program.

program needs.
[ .
’ .
¥ . 1
* - . 4

[y

The planning,- translating,
procedures Used by each council or comittee
_and othet staff Qra\'parents at the school are
unclear or 1lfttle is known . There
4s little agreswent on goals-and expectations
for students pr on what the school program
‘should accomplish ard how,  Few of those
frwolved in carrying out the plan can describe
how their- roles and fesporsibilities fit Into
‘the, , planned program, nor o ‘the deily
most of the steff and parents
ing out the planned program.

There ‘is] of cgmmunicat ion, coordinat ion
and B irgreving the school program
= p hwdurks for o planning
.ond evelt jve not been defi and there
i lett1e"§MWELpat fon among pererts and staff
merbers” bf developing .such procedures this
year.. ) ¢
- L4 .
. ‘ " '
-~
EfS - /
- '

and evalwation -

i
L] ~

CRITERIA FOR JUDGING QUALITY

THE EFFECT OF PLANNING, TRANSLATING THE PLAN INTO ACTION, AND EVALUATION . .-

.
)

al have

(

The planning, translating
procedurss used by the council/comnittee mem-
bets have led to general agreemert amng the
council/committee members about student and
program needs and about what should be accom
plished and  how; other staff and parents
involved in the progran generally understand
what thosé agreemends are and are supportive
of them. Most of the day- activities of
people at the school are response to the
planned pfogram. while ople invilved in
{ndividual areas of the planned program know
the goals and expectat fons for studerts within
their areas, and what their individual respon-
sibiuiis'are, only some of the people at 1, ]
school ate well informed sbbit the whole range
of goals, expectations and responsibilities In
the plar and how what they do fits in with

..what others go. Procedures fqr ongaing plan-

ning ad evalustion are defiped but infre-
quently used. Modification to planned sctivi-
ties sometimes occur primarily in response to
the staff's operstional probl®ns rather than
in response to observed effects of the
{retruct ional pragrem on’students.

Ing and Apply this criterion to Judge
terms of the effect of p

and evalwuation .

“others are doing or will do.

the quality of the improvement process in

ing, translatling, and evaluation activities

The planning, translsting, and evaluation pro- ™
cedures ysed Dby - the council/committee and

cther staff and parents have led to a.high
lével of agreement about student and program

needs, abouwt ‘what shodld be acconplished and .

how. Staff and parents are working together to
implement the program as planned and the day-
to-day activities of the people at the school
are those envisioned in the planned program.
Everyone involved in carrying out the ptogram

" understands the overall intemt of the program

improvement efforts, what their individual
roles and responsibilities are, what must be
done to carty out those ~rupor\sibiutios and
how thelr responsibilities relste to what
a Good cowmunice-
tion, coordinstion ard Mmutual support are
obvious. Ongoing planning and evaluat jon pro-
cedures are lknown to all involved in theypro-
an and routinely used. Modificstions of
planned activities are made .in response to the
observed effects of plamned instructional
sct ivities on students ard observed ef fects of
support  activities on the instructional *

program.

o 19d

HIGH

»




GUIDE FOR COLLECTING INFORMATION ABOUT PLANNING, TRANSLRTING THE PiAN INTO ACT-ION

Area of investigation

. F %
Agreement about the
planned program

Understapding roles’ and
_regponsibilities

, planned progranm?
input in planning?

. reached?

Primary source of information:
- interviews

How . have staff and parents\ been ‘ involved in
planning? Hho was involved?

How did the planners inforn others about the
How did they get others'
How was this input used?-

How were agreements about the planned ‘program
How widespread are the agreements?

What process is used when there is a lack of
agreement? Are informal as well as formal dis-
cussions of problens or solutions encouraged?

How well do personnel respounsible for planning
and implewenting the planned prograam understand
the purposes and’ reéquirements of the Consoli-

-deted Application/SESR programs at the school?

What in-service training for planning and eval-
uation was provided the staff and the council/
comaittee? :

How are responsibilities for the various parts
of the”planned program determined?

How well do people understand their own roles
and responsibilities? Do they understand the
roles and recponsibilities of others? -

How, well do they understand how their activi-
tiee and responsibilities relate to what others

407

How ‘have cta(f been prepared “to learn, .under-
stand, and accépt the roles and responsibili-

-ties of their Joba? .

¥

IITBZ

Verifyi g sourges of infotlation'

observation/documents

4
ébservatioﬁ: Is there an atmosphere

of comnunicetion and collaboratiqn

among staff at the school? Do
personnel appear to understand and

have commitment to ' the planned
program? : o '
Documents: Council/committee

agendas and minutes; staff leeting-

records' interstaff connunicetione'

district communicationg; SESR
records and - communication home/
school communciation. .

Observation: Are the roles defined
in the plan being carried out by
the personnel ‘asigned? Do  people
know t they are supposed to do?
With whom?

’ Docunents. Any records of plenning,

translating, and evaluation activi-

ties including - memos, and other
, communications .among s€aff and
councils; IEPs/ILPs; -the school
plan, standarized and other test

data; survey data;
communications. - .

interstaff 0

»

\




»

Area of invelttggg}on

..

Ongoing planning and
evaluation procedures

$

-
. *,

N .
Primary source of information:
. . interviews

what ongoing planning procedures (formal and/or
informal), are used to make program modifica-
tions? Who,is responsible for what? Does the
process work? ‘Is there commitment to the
process? ) : .

What is the ongoing plann{pg process by which
the local sthool personnel “contribute to the
revision/modification of the SESR plan? °

What types of evaluation information ‘pre
gathered? How frequently? Who is involved?

-

How are evaluation-data used in planning for

“program change?

How do staff and others knov whether or not
vhat they have' planned and implemented is
making a difference in student learning?

¥ Y

What perconnel are involved' in planning and'

evaluation activitiea conducted achoolwide?

~

What are the procedures for identifying and .

golving a problem in transjating the plan inte
action? twho is involved? )

—
~

How doec ‘the problen solving proce%f relate to
the ongoing planngng and’ eualuiiio process at
« the school? - ., «

Verifyi g sources of inforlntion. "~

L]

obsetvatiop7gbcu-entl

*

-




The statements listed below indicate actions whHich may have been or
need to be taken to improve the effectiveness of your program. The
specific
understanding of your program and theirthest suggestions for what your
next steps mig\t be to make your program more effective for students,

d.

. [
<

reviewers reflect their

opportunities selected by the

-

e

-
.

Allocate time and resources for plamirg, translatirg, evaluation
activities, .

Ientify individuals to provice speeifi.c leadership in plamirg and
for ongoing planning and evaluation, .

Clarify who is rosponstb\le for what, and hew the varIOus roles -
are related to each.cther. |

Establish ef fective cammicetion and coordlnqtion u'ocedv.n'e§ A

Provide staff develoment s0 that each adult working in the {rogran,
including those providing services for students with special needs,

underst ands:-
“ - The fntended impact of the planned program on staff and studerts

- His or' her own {ndividual role and rspomibiuty. in cerryi‘ng
out the specific activities.of thg plan and how and with whom to
work in carrying out the speciflic ctivities of the planned

. Pprogrem
- How newly planned activities fit with existing program activities

Establish a process for rﬁnitorir? the implementation of the planned
nrognn. including services forestutents with special needs.

Establish a declsion-making procas for making ;.togran modificat ions

which provides for: N
y .
- Using ‘evaluat 1on reeults to confimm previous agreements or - {
detepnining the need for change I

- Developing alternative nrocedures and selecting among those
llternltives s

- lmlumting selected procedures

Ensyre thet “the 'SSC/SAC/BAC are centrll to the mcisiormakihg
process. .

Y
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GPPORTUINITIES FOR IMPROVING PLANNING, TRANSLATING THE PLAN INTO ACYION, AND EVALUATION ' {

staff, and others at the' schosl.
staff° and parents, should review these, suggstiors, detemmine the

potential" effectiveness for program mprovenent and then decide hon
,Your ongiing planning, transflating, and evalmtion procedures will be

used to incomorate them int?aayour progran.

\¥

- ] /

-

J

r.

Selected Opportunities for Improving"

The SSC/SAC/BAC, along.

with




CHAPTER IIT

. ‘PROGRAH REVIEW FINDINGS ‘
) \ . . . Rl
This chapter includes a description of the report ylelds suggestions about how the improvement process at
of program review findings and how these findings are the school (i.e., ongoing planning and evaluation
shared with the schogl community. The developuent and activities and activities used to translate ‘'t planned
presentation’ of the final report 1is also ‘described. program into’'action) can be used to make the program as
While parts of this chaptgr will be useful to schools effective J-it wvas intended to be. A successful final

conducting internal or lf-reviews, ‘the chapter 1is. report is a stimulus for continuing progru hprove.ent.

. {intended priurily for reviewers who are conducting an

external review. o . "Two forms are used for the final report: the .quality
’ Co . criteria and opportunities for improving are .included in
What The Final Réport‘lncludel. - . Chapter II of this handbook; the compliance criteria are
- . . J published separately. Both report forms are drganised

The final report is both a wvritten and an oral according to the lodel, of a school program described
report deliver®d at the conclusion of a program review. earlier (sge Chapter 1). The forms include a section for.
It 1s_the means through which the findings of the review each concentric ring within the wmodel of “a school
Jheam, together with the re¢iewers' suggestions for how program: . - ! "
the school program -ight be improved, are .shared with : '

-

the staff, school councils, district repfesentatives, . @ Instriction , P 4
and other parents and community members at the school. s \ : —
It is the most critical element of the entire review e Instructional Support . '
° ptoceé!. ‘ ' . . : “.
’ . ® The Improvement Process
. The' purpone of the final report is to provide for L. . .
" those at the school a reflection of the current - Within uch of the sections, the quality report form
\ effectiveness of the school program and clear sugges-  1is organized "into two types f  review flndings: (1),
" .tions for ways in which the effectiveness of the program .quality or effectiveness; - nnd (2) opportunities for '
, “can be sustained and/or increased.. A successful final' improving. o — .
, — report not only confirms and extends the knowledge that ¥ . \ . DU
staff and perents have about their program, but " also ’ - . /- 2
. / ’
s * .
. . ‘
» ~
- - w . - 1] .
- . '; * "

. ' N ) ; ,‘ .
. 201 : ' : -1 . AN




. ' . ‘ .
v g
o .
E - T ' ’
How the Report 1s Develdged N

Preparation for the final report is concurrent with
the process of progran review, for the report is based
on all the info fon the team has gathered through the
investigatory methods of otservation, interview,, and
.document review. . Information 1is  tested, veriftled,
analyzed, ,synthesized, judged, and reported via th
quality criteria and the opportunities for improving of
the quality report form.

Using the process descmibed in Chapter II of thi
handbook, reviewers gather information during each da

of review, and during each day_ confer together to share.
what has been learned, to test the validity of what hae’

been observed, to plan ways to verify information that

is not yet certain, plan how to gather needed
information, and to idenl2fy poesible opportUnities or
imftoving - the program. During these ' conferenyes

reviewers measure the informationm they have gathefed
againgt that required to ‘make a judgment about |
_quality of - the program and opportunities for impr
each progrgm arjea being reviewed.

- ' -

During these conferences, reviewers will::
¥
‘s Identify areas that require more infornation, and plan
" strategies to collect it the next day (e.g., who will
_ retarn particular ogassroom to gather additional
" {nformatfon or who will ask a “‘purticular person
certain questions). W

L1

.. ve

) .
4 ] -
. A .
. .

° Dem!lop tentative judgnelke about,‘rogru qullity, ond
identify possible opportunities for improvement.
Identify additional evideiie needed to verify these

judgments.

-

. Idéntify and- lgree on each’ reviewer 8 responoibilities
for the nExt day. ¢

Prior to the final report, on 'the last day of the
revfev, the reviewers will: -}

&‘\‘ -

e Review the school plan and all infornotion gathered:

. during the yisit. . ' .

o\Canare information collectediiﬁd reach agreement on
judgments for each quality criterion. ) i

» “.

e Identify for each area of the reviev the most proniqpag
next. steps for the school to take.

e Prepare to exploin why each criterion was so Judged end
wHy the identified opportunitfes were lelected. .
- A
o Write the opportunities for improvement in terms of the
+ school's owri improvement process stating each oppor—
tunity so that it can stand on its dwn and be ‘under-.
standable to a reader who was not present at the final.
report.
Decide on the order of the preseﬂtation and the
Jesponsibility each viewer will toke 18 preeenting
the review findings -

¥




"How the Review ?indinjg_ Are Preeented

Although the review fih/dingl sre presented as the
final event of the review, preparations for that final
event begin during the first review day when the
reviewers discuss with the principal -

H\ere‘the report"ie to be given and when; how many
people are expected; and how the room is to be
arranged. .

How copiee of the quality criteria can be made
available for those in attendance.

What. lpeciel equipment might be needed (e.g., overheed-
" projector, chalkboard,) ,

The report itself is preeented in two sessions on
the afternoon of the last day of the revieb—;ﬂrst. to
the school principal and whomever he or she selects to
be present at the preliminary report and then to_ the
scliool community at the final report.

The purpose of the meeting with the principal is to’
share findings and te clarify any questions or concerns
the ‘principal may ‘have about those findings. It 1is
important to .note here thst if discussion has been
ongoing- between reviewers and the principal and others
at the school, the findings will come as no surprise.

205
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In presenting the final report to the ue‘
school community, reviewers begin the report, by: “; .
°

have participated in the review end that many heve 4
participated in only one part of the revieyw,,
restating who the review team members are,
there and ‘the purpose of the reviev.

Emphasizing *het the review is of the whole planned
program, mat of individual classrooms or,perticuler’
purts of the planned program and that compliasnce with -
laws and regulations is part of the review.

Explaining how the quelity criteria and opportuuitiee
are ueed and hov they- relate to each other. -

Recognizing the effort expended by eteff and others in _
implemeniting the planned program and/or thelr efforts

at uproving theit progre-. e

-

.

Recognizing that some people in the audience leyar.iot“ ‘:‘ ‘.

e Aot
why thcysutw

%

L 4

In preeenting the findinge to the school co-unity tbe
reviewers will: - . . . .
L 4 «
e If there ate no compliance exceptions, report so _ . #®
- at the beBinning of the session. .
) /o



o If there are chpliance-excgptions\,'briefly discuss
- each exception, stating what about the program is
out of qompIiance and what should be done to bring it
into compliance. . J
Describe the evidence the reviewers found for each
area of reviev and relate that evidence to the
descriptive paragraphs of the criterion. The .descrip-
tive paragraphs may be illustrated by a transparency
for overhead projection ‘or by reading or paraphrasing
from the criterion the sentences of the descriptive
. paragraphs that are appropriate for that particular
school. . :

re

1

Preseflt the quality rating. .

‘Identify opportunitie.‘for improving the program.
Expand on the written ststements by sharing ideas or
recommendgtions on how the school staff and parents
can use the phnningfevaiuation process to improve the
prograa. | - .
Repeat this procedure for each pro‘gru quality
criterion . }
. ) ‘ M s .
.0 Open the report to questions.and matters requiring
clgrificition\/ o

4
NOTE: *  Findings are not negatiable. 1f the school
personnel believe that the finding on a .specific item
does not accurately reflect the progrss, they may give
-sdditiona} information on that item after the teport is
" completed. The reviewers may find it necessary. to
request documentation or other validation .of that
"information following thewcompletion of the report. The

reviewers will decide in private whether the additional
{nformation is new to them or whether it has hlready been
considered. If it 1s new information, they may use it to
review the accuracy or completeness of the judgment 1in
question. '

~

The'reporf 1s concluded By the reviewers:

e Thanking the school community for its hospitality

_ e Completing the review paperwork

Follow-Up to a Program Review

) While the Department ‘of Education has no standard
' pfocedure for followd up on the quality findings,
compliance exceptions are monitored by the Department. A

- school with compliance exceptions has 45 days in which to

respbnd wvith a solution to the problem of, if the problem
is ohe which cannot be .resolved within that time frame,

, to enter in a compliance agreement with the Department,

stating how the pro!le- will be resolved and when. For
follow-up assistance in implementing the recommendations
or suggestions for' program Amprovement,” the school
persornel. should contact their district resources, their
county office, the State Department ofr Education, private
or public institutions, staff development centers within
their area, or whatever they decide .would be best for
thea.” While external, agencies should be avare that
échools that have experienced an analysis of the
effectiveness of 'their program--whether .internal or
externil--are -\most receptive to progrem provement
"suggestions, the decisions "about: wvho should help in
implementing recomsiendations or modifying the planned
program rests with the. school and district.

S 208

]
- . N

-

I!}N 03-0213 300 10-81 11M

1114

RN




