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Summary

Assembly Bill 1674 (1978) asked the Department of
Education to report on good school efforts that
address (a) individual growth and enhancement of stu-
dents’ seif-image, self-esteem, clarity of values, and
sense of personal responsibility; and (b) improvement
of human relationzhips, including interpersonal skilis,
parenting instruction, self-esteem, or values develop-
how these learning objectives are viewed by students,
parents, and school staff. Findings bated on past
research and the authors’ 1979 statewide survey of
California school principals reveal that Californians
involved with schools desire a balance between (1) the
development of basic literacy skills; and (2) school
environments and teachers that build students’ self-
confidence, values, and in‘erpersonal competencics,
as discussed in Part 2.

Reports of visits to 12 exemplary prcgrams and
schools are presented. These case studies reflect the
diversity of local settir.gs, learning priorities, and
organizational focus cvident among human develop-
ment programs (Part 4).

An examination of several programs reveals certain
common factors or characteristics. First, teachers,
administrators, parents, and students act to establish
parenting instruction, self-esteem, or values develop-
ment programs when they fe~l collective ownership of
the programs and when they receive supportive per-
sonal feedback or dollar resources. Teachers and
other change agents are skilled in working with the
content and inspirational process of human develop-
ment curricula; they also know how to act collectively
with others to implement improvements. Yet, the
organizational structure and method of allocating
school resources determine whether efforts to build

these programs are recognized and rewarded. The -

School Improvement Program (SIP) appears useful in
providing a school-level participatory process and
resource allocation method which enable those involved
to have broader ownership and collective decision
making over school improvements (Part 2).
Various human development programs slso share
similar teacher styles and values, views of stydent self-
concepts and values, approaches to improving over-
all school climate, and curriculum emphasis (Part 3).
Influenced by local learning priorities and teachers’
own methods, the ways in which schools enhance stu-

dents’ self-esteem and interpersonal skills are diverse
and complex. School initiativer in the human develop-
ment area are often :ntegrated with basic hiteracy
instruction or addressed in varied organizational
forms—from alternative schools to distinct programs
within conventional 3chool structures. Thus, proceed-
ing from a uniform definition of “the problem” that is
matched by the creation of a categorical program
secms unwise. One “cookbook™ method does not
exist, and local priorities and methods vary enormousiy.

Yet, further progress is recommended in five arcas:
(1) dissemination of information on seif-esteem and
n.terpersonal tkill development shouid be encouraged
to help local educators; (2) careful thought should
occur on how the Departmeni of Education’s school
review process, within the consolidsted categorical
program, can better assess and assist local schools
with human development curricula; (3) state-ad ministered
funds could be consolidated or better coordinated to
reauce duplication and confusion at state and local
levely, particularly in supporting parenting programs
more effectively; (4) additionsl information about par-
enting programs for organizing and informing loeal
communities could be developed by the Department
of Education or a consortium of school programs;
and (5) inquiry into students’ views of their school's
chimate could be added to the California Assessment
Program. Care{ully piloted, such information could
balance c .gnitive skill information currently collected
(Part S).

A variety of resources—both pcople and ):terstare —
are included to help create a network for locai educa-
tors with similar interests (Pan 6).

Findings poiat to o desire
for balance between literacy
skills and environments that
promote kman development.




Part |/ Introduction and Study Approach

The California Legislature, in calling for this study,
found that “the healthy development of human per-
sonabity” 1s a major issue facing schooly, parents, and
youth Assembly Bill 1674 (a copy of which appeears
on page v) requests that the Department of Education
report on good school efforts addressing

& Indwidual growth and enhancement of studeanty’
sclf-image, seif-esteem, clanty of values, and

l sense of personal responsibility

| ® The improvement of human relationsiips  inter-

| personal skills, parenting, and human sexuality

The legislation also urges *he Department to examine
| how these areas are interrelated and how parent par-
i ticipation in schools and staff development affect the

implementation of program improv.ments
}f The learming objectives specified 1in AB 1674 exist

within a context of many other developmental goals

of parents and schools Nurturing self-estzem and

| improving Lumaa relationships are, nonctheless, inds-
| vidually viewed as high educational prioriises by par-
‘ ents, teachers, and schaol principais This finding s
supported by quantified evidence that appeared in car-

lier national and Cahfornia research and 1n the

| authors’ recent statewide suryey of school principals’
| views. Visits with many teachers, principals, and par-
ents over the past year also support the survey results
Educational concern with self-esteem and human
relationships appears to stem, in part, from tradi-

tional values related to ind:viduality and frecdom

Americans have long preferred individual responsibil-

ity and self-determination to simply following institu-

tionally prescribed ideology Achievement of this
traditional 1deal relates o respect for oneself and
respect for others’ values.

The heakhy development of the human
personality is a major issue facing schools,
parents, and youth.

Evolving social conditions, however, complicare
this social philosophy. First, social values of youths'
peer groups and of adults are very diverse. Beliefs are
increasingly pluralistic about what constitutes a “gocd
job,” what role work should play in our lives, what the
structure of families should be, and what are accept-

able mades of expressipy our seruality Regardless of
their parents’ views, youths are hively 1o s¢¢, and be
required 1o choose from amaong, inany different values
and bfe-styles  The traditional emphasn on personal
responsibility and individuai choice remains helpful,
yetl, youths face, and daily respond to a spectrum of
diverse values

Second, aur society histonically hay included space
and mobitity in detining “quabity of nfe 7 As housing

Skills helpful in improving human rela-
tionships may therefore become an increas-
ingly valued resource.

and ¢nergy costs nse. we arc beconung closer and
more in erdependun. within cur social communities
Skills heipful 1n immproving human relationships may
therefore becume an increas:ngly valued resource For
example, & Gallup Poll of school attitudes reported
that many parents believe “foreign relations” should
be added as 2 basic skill because of growing global
interdependence (1)® A possibiiity 1s that greater poten-
tiai in building meamingful friendships and supportive
communities will offer a brighter alternative to antici-
pated diminished economic expectations

Third, many schools do not motivate their students
and teachers Low achievement levels and high drop-
Gut rates occur In many arcas Dropout rates fre-
quently exceed 40 pescent in urban high schools (2)
Throughout this study, the azuthors have tried to
understand better the hnks between seff-concept,
school chmate, and motvation to learn The case stud-
ies report somewhat encouraging findings on how
some schools are struggling with this issue When stu-
dents are responsive and curious, the teachet’s work-
ing environment is much improved Schoolwide and
classroom efforts to improve self-concepts and human
relauonships can motivate and serve interests of \tu-
dents and teachers

These perceptions were shared by many who were
interviewed Beyond these common soaal concerns,
local conditions vary enormously For example, Pasn-

*Ihe fomnotes i tan document appear & Part £ abhor hegay an page
4 and ase keyed 1o the roambers srawr ¢ fdrertnevey iy Ryt the
text
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sula S¢hool, iocated in an affluznt Bay Arca commurny
ty, experiences econonuc realitics that are very differ-
ent from those confronting Domingues High School
in Compton The survey data and case studies high-
hght similatities and differsnces in the arcumstances
within which schools are attempting improvements

Study Approach and Organization

Assembly Bill 1674 asked the Depantment 1o den-
tify good school programs in the areas of seif-concept,
interpersonal skilis, and parenting Through onversa-
tons with persons in various networks, we denified
and visited 20 such programs The 12 case studies in
Part 4 of this repurt describe the lindings These pro-
grams arc representative of the diverse curnculur
priontics end organizational forms ewvident an the
many more programs that we visited or read about
General observauons from the entire set of case stud-
ies are outhned briefly in Part 2 The case studies,
along with additional resource matenals (Pant 6}, ar-
intended for use 1n building stronger actworks of peo-
ple interested in simiar school imtiatives. §f the reader
1s interested simpiy 1n looking at an array of 1dcas and
learriing about resource people, these sections of the
report will be heipful

Howeve:, this report fundamzntaily suggests that
improving human development cfforts, from enhanc-
ing school chimate to developing parenung curricula.
requires {a) careful awareness of th: environment
within which schools operaic, and {b) thoughtfui
recognition and locai discussion of factors influencing
the success of various programs How state-adminstered
dollars and crganized local efforts of teachers, princi-
pals, and parents come together varies enormously. as
evidenced throughout the case studies Yet, common
*_ elements of school programs recurred throughout the
", authors’ visits and research To learn about how these

Wiﬁc factors are delincated, the reader should sec

Part 1 which exarnes dedferrnt as, of Lmornoang
human development #florts

Pevel | Teacher ~tyles and sl s
fevel 11 student selfl concept and salues
{evel 1t Curniciom development in parenting

Cyman sexdality, and confluent education
Z b
Pevet IV School climate

The utdy 4f ail *mms information depends upon
how schools and communities define and perctive
“school and youth problems ™ Based on a decade of
research. in-tuding the spring, 1979, wurve; of swchool
prinCipals, parents and school staff appear quite con-
cerned with student motivation and self concepts and
with such interpersonal siall areas as parenung Under-
standing the foregoing educstional prionties seems
critical 1o achieving o balance beteenn theprand con:
cerr with basic Interacy skills If the reader wants to
think about how local effonts are part of the general
environment surrounding school. the discussion of
the survey findings in Part 2 may he helpful

This report ot read :n s entirety deseribes vanous
ways vchools have improved programs and rxifacts
common facters or clements found across these
eftorts There exists no nght way or “conkbook™ de-
scription of how magically io echance students” self-
concepts or sonal skalls This report s anctzad, a first
step in describing exciting imtiatings of several schaols
and n pinpownting factors contrhuting to successiul
improsements

Limitations of the Study

This repent 1s comstrained by the Lt ations of west
wn words The texture ~f activities in the schools we
visited cannot be fully communicated Full awareness
of the energy and warmth of teachers, students, and
parents, along with thair frustrations can resuit only
from direcct dialogue, rot written review Samidarly
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Assembiy Bill 65 which revised the state’s school
finance systerms an §977, refl=cted a culmination of
policy-level interest Prefacing authorization for the
School Improvement Program (preceded by the Eariy
Childhood Education Program), +tatc law now urges
schools to

recogneze that ¢a b supd s 3 uigue Ruman boing o
be encouraged and assstcd (o learn, grow and deveiop
in hs 0t het awn mannct 1o become a Conlnadutny and
sesponuble member of soccty  fand] dgvest pupals e
Jovelop osteem of scll and othess personal and soos!
responubiity gidhical thnang, and sadependen: g
ment (6)

[ ocal plans of schools parhicipating in the Soo
Improvement Program (SIP3 must, n part, address
ways for enhancing self-esteem and persoral responss:
hility A stratepy for impreving school ¢h~ate must
be emphasized. “wncluding improvement of relation-
<hips between and among pupils. school persennet
parents, and the community " The Governor’s
{980-81 state budget projected annuail SIP supporn ot
$120 milion Separate from these doliars, legislaine
artuculation of human o clopment learnifg Jrals s
mifics considerabie policy-level support

A portion of FSEAL Tute IV-CL tunds, totalbing
$£117 mutlion annually  has been allocated 1o the pase
by the Department of Pducation to suppernt schoi!
chimiite improvement eftorts For example, following
the RISE report these funds were vsed to suppaeis
programs to indnaduabze instrugion The State Board!
of Fducation annualiy resises prusnaties for Tade 14 ¢
allocations

Human d!\cinpmms Eoais are diax suppuoricd
part. by almout ST muthon m support of stafl develop
ment actis:tres. admunsstered by the State Departmen:
of Education and ¢ network of fovgl tedvher conters
Funds were gugmented i 197K to sappart bilingua,
stall development clforts (7}

Proposiuan 13 and tefated controis on government
spending hase already aftected these programs Faes
core courses  {or evample the Babershield parenury

FIhs fomtnaggy A IR o Lemee s arwa 0 Ve s B s b I T
R B I | T A Sk MR L N R S ’
Ered

program (repotted m Part &1 hase been tut back
Yel, even within ths cnsironment  progross in terms
ot additronal resource suppori » posable Folinstance,
fegatative suppert of migh school parcoting programs
was cyvpanded by SSOO G e the 1979-8 s al
year (K)

Geals for Human i.eaming

Surseys of parents’ teac ey’ and porapals’ cdua-
Lol priontes canvstently show g baignce botween
Steracy and human sdovelepr at gosls Recent polls
ol parents, conducted yearh by Gallup and the Ketter-
ing Foundatwon, seved! g clesr concern for greater
attentien e basic hiteraes shaily and Ustricter discr-
pline ™ Patents, howerer, also suggest schools would
ne better ol toachers took o stronger “pensonal interest
i cach student” and improved ther abildy to “inspare
snd moetsate” chuldren and vouth Many parents also
would ke to asast feachers more @ thar children’s
icarn:ng (91

This support toe balaoced Jearamg obgechives o
Jear an osunvess of Calformamy views In 1972 one
srrvey reported Basy Arca parenta’ top educationad
pronties were readimg comprchensen seli-concept
fevelopment. snd motnaton toward fearmng These
priofitics were generalis stable when viows of feachens
parcnts afd sanicd soooriait e ZIoups Welr com-
pared (3{h

The legniatne Jont Comme 0 on bducational
Croapb and Peafuation sn 1958 repoarsd satewinic
seaalts ! fowgl gosbactlng process. s invebang iians
gt P Capating Sty mnsoived pacents, stu-
Jentsy ondd taihors on decussey and deading upon
explict schaod gual T mhed sohosd dataats reported
the,s top fne loarmsng prontics 1o he 1D reading and
anting ~hidls (20 maih Sl T desre for learning.
141 orar and sntng kit @ Eoglnh and 1Sy dovelop-
ng ponde 16 wnrk and f{t’hngs ol self-warth Tlemen.
gy dintrcts fanked Tseit-warthT as the scoond prionts
hehing teading skl Thiy pattorn generalls heid
s toss othnze groups and regardloss of wheth  whoob
were iy futdl o Urthan Taeibore T owan
anked bigher o doancts sk ot enonty enfoll

+

ments oxaecding 28 perion L

JToagn

Surveys of parents’, teachers’, and principals’ educational priorities
consistently skow a balance between literacy and human development
goals. And recent polis of parents reveal a clear concern for sreater
attention (o basic literacy skills and “stricter discipline.”
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Survey of Principals

Do past surveys reflect current educational prion-
nies within today's environment? This question was
partially answered through the aushors’ survey of all
California clementary and secondary (including ju-
nior high) school principals in the spring of 1979. The
survey asked ahout learning priorities, size of existing
human development programs, and faciors which
encourage or discourage improvements in these learn-
ing areas. The response rate was 36 percent for high
school and 28 percent for elementary school princi-
pals. Sample sizes equal responses from 398 high
schools and 1,608 clementary schools. These response
rates suggest that some degree of self-selection occurred
which should be recognized in interpreting the results
However, response rates for schools within typial
categories (such as size, socioeconomic status, and
rural-urban) were very similar.

Perceptions of students, teachers, and parents on
these issues may be dissimilar. Limited time and

R A
/
4
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- Aruitoxt provided by Eic:
3 ~
A <

resources for this study necessitated a survey of only

prindipals. Because the principal s viewed as a key
{acilitator in determining support of humanistic learn-
irg and motalizing efforts for schoolwide improve-
ments, principaks’ views are fundamental Each principal
was asked to consult with a teacher in completing the
,uestionnatre Fortv-two percent indicated they were
assisted by at icast one classroom teacher.

chatessetmmjoauonadababk‘
balance or integration of learning goalks, not
on pursuing one direction or the other.

In contrast to zarfier survevs, this one did not
inguire about general learming goals independent of
each principal's existing school setting. Instead, the
authors asked. “How serious are the following issues
at your school™ Each response indicated a priority in
cither cognitive or broader human development areas.
The guestion imphed that the pnncipal take into
account the current balance of activities at his or he
school, t+ n at the margin, respond on how each goal
was viewed as a pnonty

Table | reports findings or the relative seriousness
of school 1ssues. reported separaicly for elementan
and sccondary school pancipals Percents reported
equal responses of “4” or "57 on 4 five-point scale A
response of =57 indicaies & “very scrious assue”, a
response of 17 indicates "net ¢ serious ssue ™ The
entire questionnaire appears in Appendix 3

Student motivation s conustently viewed as a rela-
tively serious assue, particularh in lower income
schools Deficiencies 1 skilis emphasizing cognitive
development, such as reading and wniting. are also
viewed as serious problems Thiy balance again con
firms past assessments of learming priontics Stable,
simultaneous support of cognitine and affective learn-
Ing goalt over the past several vears by parents,
teachers, and principals is sigmficant This finding s
semewhat counter 1o perceptions of an exclusive
“back 1o basics™ movement The debate, which s
indeed exphcit at the schools that were visited, seems

_f focus on s Co<arable balance or integranion of learn-
. g goals, not . pursu ng one direction or the other

“epouses from urban and rural school principals
show few Mifferences that are not foreshadowed by
differences in school size The factors of school size
and rurakurban location are highly related for ele-
mentan schools Therefore, redundant date for urban-
rural groupings arc not reported However. the sunvey
indicates, not surpnsingly. that teacher morale s a
more immediate problem i urban high schrols as

l4
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1ABLE |
Sericusness of School issues— Learning Priorities”

. Percent of schodls indxcating item to be a senous i1ssue,
by size and SES
. School size SES leve!
School ssuet Small l arge Low High
Q Please indicate how senous each ssue 1 at your schoot
Reported “very serous issue”
a Level of students’ motiation
Elementary . . 32 42 52 25
Secondary . 70 62 "6 61
b Student cntcism ot others
Elermentary . . 25 26 32 22
Secondary. . 1 B 13 11
¢ Level nf parent involvement
Elementary 3 39 50 24
Secondary. . . .. n 39 6 9
d Level of computational skilis T
Elementary . Jé 2 | 39 20
Secondafy . 2 33 o 20
e Level of teacher morale
Elementary 2R 33 N 30
Secondary 1% 51 37 24
{ Level of student self confiden ¢ ! i
Elementary . L 1 N ! 3 | 16
Secondary S 2 \ 4 47
g Level of reading wniting «<kilis
Elementary ke 43 | 5u 22
Secondary 67 a7 I 53
i Knowledge of parenting tamik,
Elementary 24 30 kD 23
Secondary SR 2" BR 43
1 Knowledge of different cultures
Elementary . HS 22 R 20
Secondary. 43 2 i 37
i

*Cutoll ponts for school size and socweconomic stetus (SES) increments for all tables are based on dstnbubion of statewxde popuilatons  Smali” and
<arge” slementary schools represent schools with encolliments under 373 and over 350, respectivel, Each increment e ludes one third of all elemenian,
achools_statewede Schaol sz increments for hegh schools equal less than 338 for small and more than 1,837 'or large Socioeconoma status (SESY s based
on percent of remdenis i each school's service area recerving Ad to Famnbes with Dependent Cnddren (AFDC) “Low SES™ and "High SES™ cutoff points
for elernentary schools equal more than 15 percent and iess than 6 percent on AFDC, respectively For high schools. “hugh ™ and “low” equai kess than 4
pevcent and mave than 10 percerit Data for maddie ncrements genwrally lall between the hugh and low, and thus are not reported lesponse rates for any
one Increment drviate not more than 9 perceni from the iotal response rate compared with staiewsde dwinbubons {Appendix 1:

tThe msues are cited here to correspond with the questonnaire Therefore the alphabeticai srrangement may not be consecutve because of the
deletion ol some seue categones (g h, 1 k)

i Q 80820 9
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igh school size may have less impact on interactions concerning
"« :#mic matters than on interactions concerning personal

.+2ms and feelings.

compared to rural schools (43 percent imdicating a
very serious issue in urban, versus 29 percent in rural,
high schools). Comparing this result with the findings
in Table 1, one sees that low morale is agsociated more
highly with school size than with socideconomic con-
ditions; both, however, seem (0 be important correlates.

Size effects in secondary schools differ significantly
in some instances from zlementary sthools. For exam-
ple, problems of student sclf-c:rri":dcncc a.xd reading
skills are perceived as more immediate by principals
of small high schools. The reverse is true for prir.cipals
of elementary schools One explanation may be that

*In large high schools, principals become managers

exclusively anc are less aware of such problems. How-
cver, they appear very conscious of the teacher morale
probiem.

Existing Human Development Efforts

The 1979 principals’ survey also asked about exist-
ing programs addressirg seif-esteem and interpersonal
skills. These efforts incwude courses (psychology or art
cducauon for example; and programs somewhat
wider In scope (parent.ng, pzer tutoring, or multicul-
turai ¢ducation). Average numbers of students and
teachers part.cipating in such programs are reported
in Table 2 Principals could also respond that such
programs were not offered. Data are reported for
those curriculum arca< i which a significant propor-
tion of schools offer p-ograms Variation exists within
and between elementary and secondary schoal groups.
For example, 30 percoat of the high schoo! principals
report not offering a narenting and famuly living pro-
gram (only 8 percent in larger, more urban schools)
In contrast, ve:y few elementary schools offer “parent-
ing programs.” but many explore human sexuality in
classes. As indicated .bove, most urban-rural differ-
ences arc also reflect~d w~hen responses are grouped
by suze categories. Data in Table 2 do not necessarily
represent statewide patierns; again effects of self-
selevtion by those priie.ipeis responding to the question-
naise may be significant.

Within both elementary and secondary schools,
human developtnen: grograms in low SES schools
involve more studente and teachers than are involved

in similar programs in high SES schoo!s. These pro-
grams include multicultural education, values explo-
ration, interpersonal relations groups, parenting, and
sexuality. However, this distribution is more a func-
tion of school size than of socioeconomic condition.
Schools in the “low SES” increment are 37 percent
larger than “high SES” schools (Appendix 1). Never-
theless, it is important to note that human develop-
ment initiatives involve a similar proporiion of students,
regardless of socioeconomic condition. This evidence
runs counter to the assumption by some that human
development programs are found mostly in middle-
class white schools. Rural school principals also
report that efforts to address self-concepts and inter-
personal skills involve similar proportions of students
and teachers.

Principals were also asked how frequently teachers
employed various interactive methods in addressing
affective and social learning goals. Data in Table 3
indicate, logically, that large school size tends to
reduce the interpersonal closeness between both teachers
and students and teachers and parents. Again, ditfer-
ences between high and low socioeconomic (SES)
groups are not apparent.

Interestingly, high school size may have less impact
on interactions concerning academic matters than on
interactions concerning personal problems and feel-
ngs Frequency of interactions may be determined
both by size conditions and internal attitudes/styles
of teachers. As perceived by principals, smali group
discussions of personal feelings occui morc frequently
i rural schools than they do in urban schools. How-
ever, teacher interaction with individpal students is no
more frequent in rural schools than in urban schools.
This finding supports the inference that while school
factors, such as enrcllment size. influence the oppor-
tunity for meaningful interaction, téachers’ own values
and styles operate somewhat independently to deter-
mine the frequency and content of small group and
individual interactions.

The reader should understand that solid generaliza-
tions from these data must be limited. However, the
survey findings help illuminate factors within the
school environment that may be important to discuss
in developing school improvements.

L¢,




TABLE 2

Number of Students and Teachers in Human Development Programs

Number of students/faculty
in programs, by school
size and SES level

School _size SES level
Program Small Large Low High

Q. How many students/faculty are mvolved in each of the

following programs?
Reported: numbers of students/faculty*
a. Exploration of personal values

Elementary .......... ...l 171/8 431/17 323/13 278/12

Secondary. ... ... e 89/4 556/9 320/7 279/5
c. Independent study

SeCONAry. ... o e 70/4 87/8 70/5 94/6
d. Multicultural education ’

Elementary ........ccooiiiiiiiiiiii i 221/11 580/24 471/19 334/15

Secondary. ... 73/4 458/13 309/11 176/5
f. Interpersonal relations groups

SeCONdarY . ... oo e 62/3 248/4 149,3 132/13
g Cross-age peer tutoring

Elementary . .....corriniii e 65/6 109/10 15/2 86/5

SeCONAATY. .. oo v e 15/2 86/5 56/6 52/2
h Psychology course

SeCONAATY . .. .o oei s e 31’1 150/2 93,1 88/1
j. Parenting, marnage, family

Secondary. ...t e 462 202/3 121/2 88/2
k. Human sexuahty

Elementary .. ..o oviieet e e 95,4 269/5 168/5 170/10

Secondary...... .o 60,2 463/4 275/3 170/3
I. Work experience )

GeCONAATY. .\ oottt e 46/2 240/3 150/2 101,2

*In those mnstances in which programs are offered only at the secondary level, elementary school data cannot be reported




TABLE 3
Methods for Addressing Human Learning Goals

18

Percent of schools in which
teachers use methods,
by school size and SES
School size SES level
Method used Small Large Low High
Q. In addressing affective and social learning goals, how fre-
quently do teachers use the following methods?
Reported: “very often”
a. Small group discussions of academic material
Elementary... . ........ it 68 58 64 70
Secondary ........... e 42 39 38 40
b. Small group discussions of feelings and social classroom
problems 5 -
Elementary. . ..ot ) 49 37 49 44
Secondary ... . viiiiiiiii e hv e e eeennas 50 15 30 35
c. Discussions with\indivsdual students about academic
progress .
Secondary ... e 9] 72 74 86
d. Discussions with individual students about personal
feelings
Elementary......... ... i 66 51 59 *59
Secondary ........... i 71 21 39 54
e. Discussions with parents
Elementary..............ciiiiiiiiiiiiiii i, 69 63 61 73
Secondary ............. . 43 15 24 39
H
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Part 3/Approaches to Improvement

Four common paths for pursuing positive change
are apparent from reading the case studies and review-
ing current literature. These four levels within which
human development efforts are occurring are highly
interrelated. Specifically, these paths for improve-
ment include:

Level I: Teacher styles and values

Level 1I: Student self-concept and values

Level 11I: Curriculum in parenting, human sexual-
ity, and confluent programs

Level 1V: School climate

Again, the authors suggest that no precise blueprint
exists for improving students’ self-concepts and inter-
personal skills. The common elements of different
local programs are reported here to widen the readers’
knowledge of the alternative ways local staff and par-
ents might move. For additional help, the reader may
wish to consult the listings of publications and
resource people that appear in Part 6 of this docu-
ment. The intent o, the ideas discussed here is to share
the experiences and learning of others, not to pre-
scribe one model of improvement.

Aruitoxt provided by Eic:
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Level |
Teacher Styles and Values

By focusing on program models and curriculum
guides, one risks not understanding an important
element—the teachers, students, and, principals who
create instructional programs. Those interviewed are
not unique or even especially different from most
school staff. Their attributes and methods.of working
with young people and each other largely dgtermine a
school’s attention to students’ self-esteem and social
development. These individuals often share ﬁxe per-
ceptions and priorities:

|. Building personal responsibility. Teachers inter-
viewed repeatedly expressed and acted from a
respect for students’ opinions and feelings. School
staff cared about and trusted students’ sense of
responsibility. Opportunities were provided for
students to devel~p a sense of ownership in cla$s
room work and the school enterprise. The ca
studies provide cxamples. For instance, Valley
Alternative School involves students in deciding
how student choice over course selection may
maintained and at the same time have students
spend more required instructional time on writ-
ing and math.

One’s self-concept regarding academic skills is
logically influenced by achievement levels. Both
self-concept and achievement may be largely in-
fluenced by time spent on instructional tasks, clear
learning objectives, feedback on performance,
and expectations for high achievement. (12)*
This teacher-directed structure, however neces-
sary, may potentially limit students’ sense of per-
sonal responsibiljty and choice. An explicit
balance, between a cleur structure for achieve-
ment and considerable choicc within or amony
curriculum areas is being explored by several
schools that the authors visited.

2. Nature of human potential. Many of the inter-
viewed teachers who are committed to building
self-esteem, personal responsibility, and social
skills do not view ' potential for learning as

*1 he footnotes 1n this document appear in Part 6, which begins on page
40, and are keyed to the numbers shown 1n parentheses throughout the
text.
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limited by “intelligence™ or inherent abilities.
For example, teachers at Dominguez High
School, located within one of the most bleak
lower economic settings the authors visited, are
self-consciously discussing with students the dis-
ti.ction between learned competence versus
“mnate ability.” These teachers and their princi-
pal are committed to improving the learning cii-
mate and experiences, not skeptically assuming
the students are “slow™ or unmotivated.

Many teachers commitied to building
self-esteern do not view potential for learn-
ing as Bmited by “intelligence” or inher-
et abilities.

Many teachers that were interviewed saw
human potential as multidimensional. They argued
that teaching reading and writing in isolation
from students’ opinions, questions, and interests
diminishes motivation. Yet, total individualiza-
tion or divergent pursuit of students’ interests is
impossible with limited school resources. Again,
many of the case-study schools are exploring a
balance. One shared perception among the
schools visited is an image of children and youth
as whole persons with many feelings, strengths,
and values, not one-dimensional individuals
interested only in soaking up facts.

. Awareness of studenis’ social interactions. The
popularity of “individualizing instruction” reveals
a recognition that individual students, just like
adults, are unique. Individualization also tends
to enhance self-determination and choice within
cognitive instructional units. For example, Far
West High School individualizes learning exten-

sively through cach student’s community work
experience, which is linked to the academic class-
room program.

Yet, many teachers in adcressing interper-
sonal competencics are also aware of students’
social interactions and how group discussions
complement individualization. Two elements
being discusssd by school staff are: (a) How
much instruction should be spent in shared dis-
cussions; and (b) how should ihe content relate
to students’ own questions, values, and feelings?
The statewide survey of school principzals and
local discussions indicate that elementary schools
have the organizational advantage of teaching
children in the same (or fewer different) class(es)
during the day. In high schools, where days con-
sist of 50-minute segments, smaller group dis-
cussions of feelings and values may be more
difficult. However, progress is occurring through
use of “counseling” sessions, homerooms, or
more flexible scheduling. Parenting programs
also seem relatively unconstrained for the pur-
suit of personal topics within limited time peri-
ods. Expanded uze of the independent study
financing option could also be used for students
to work as a collective in pursuing community or
academic interests (see Project Outreach case
study).

. Images of students’ futures. Many school staff

who were interviewed are explicitly exploring
the world children and youth will likely enter
and how this world might be improved. This
issue of shaping the child to adapt to society
versus enabling the child to become personally
responsnble and to act toward an improved
society is openly explored.

The parenting and family life curriculum
allows students to discuss responsibilities and
values involved with raising children. As society
debates various quality of life issues, from mar-




Se{l—estean and interpersonal competencies of teachers seem to
influence schools’ ability to address these same learning priorities for

children and youth.

it

riage to energy policy, teachers who were inter-
viewed suggest that youths' personal responsibility
should be built through their gaining more
knowledge and sharing their values, not by their
just reacting to the media or institutionally pre-
scribed solutions. As life-style alternatives broaden,
including choice of jobs and housing arrange-
ments, the self-esteem and knowledge required
to act responsibly become more important accord-
ing to several educators who were interviewed.

S. Teachers’ imerpersona7 skills. Self-esteem and
interpersonal competencics of teachers, npt sur-
prisingly, seem to influence schools® abiity to

address these same learning pficritigs for chil-
dren and youth. Several case studiegshow that

teachers serk to improve their own interpersonal

experience and their work climate as students’ -

development is addressed. An overwhelming
feeling came from visiting school programs:
These initiatives are led by strong teachers and
principals who are confident that improvements
are possible. Often working within nonsupport-
ive conditions, these people are committed and
creative. They frequently show a sclf-aware
humor about their mistakes and reveal clear car-
ing for the young people they work with.

Beyond these values, many staff members who were
interviewed demcnstrzted organizing skills. They seemed
competent in working cooperatively with other teachers,
their principal, and/or parents. They respected views
of others and carefully sought a consensus before
moving ahead.

Case-study schools receiving School Improvement
and other categorical moneys raise an important
implementation point: School-based organizing fo:
cusriculum improvement appears more likely when
school site staff have leverage over some resources.
Funding, allocated by formula (using units of average
daily attendance as a factor) and often bypassing prin-
cipal and teacher discretion, offers relatively littie
incentive for schoolwide organizing. When categorical
doliars are available and allocated through a partici-
patory planning process, team building and conscious

— "~ d¢ebate over & school's development appear more

probable.

Level Il
Student Self-Concept and Values

In the school site visits, three sets of factors were
consistently discussed as influencing students’ self-
concepts and self-confidence: (1) teachers’ own styles,
values, and ways of interacting, as reported aWove; (2)
classroom or school processes, such as group discus-
sions, improved counseling, or cominunity-based learn¢
ing experiences; and (3) the content of interactions,
such as values exploration, parenting, or other “cur-
riculum areas.” All three elements are often inte-
grated, particularly in combining cognitive and affective
areas. For example, students may repart on readings
about parenting and move into a group Giscussion of
personal feelings and values. Frequently, self-concept
is equated with persanal.choice or responsibility in
deciding learning units or classes. These factor:—
teicher style, process, and conteni—-are at times insep-
arable in designing an instructional program. The case
studies report various ways of organizing different stu-
dent experiences.

One may become overreliant on curriculum pack-
ages or school climate checklisis. Their converience
may diminish teachers’ curiosity to understand better
the students’ views of the world and of themselves.
One teacher in the Bakersfield parenting program
reported personal joy in lean:ing more about her
children and her own ability to facilitate lively group
discussions that touched youth deeply. This explora-
tion and discovery of motivating students seemed to
improve the quality of school life for students and
teachers.

In the application of self-concept and values mate-
rials, various dimensions of sclf-concept may be
important. First, the much discussed link between
school achievement and self-concept is more fre-
quently substantiated when one examines differences
withiu schools or classrooms. For exampie, Domin-
guez High School teachers reporicd that many stu-
dents feel confident of their academic competence
until they enter college and discover that the average
reading level at Dominguez was low relative to the
more competitive college situation. The level of local
standards of performance is important.

15°
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Second, academic achievement 1s only one way of
measuring cne’s sense oi worth or competence. If this
criterion yiclds a negative self-image, a student may
choose other ways of achieving (athletics 1s a common
example). Evidence suggests that dropping out of
school is a way of protecting or:2’s self-image. In one
study, scif-esteem increased after the subjects left
school. Relatedly. academic seif-concept is just one
component of a youth’s composite overall seif-image

Students’ images of self are ii:}fluenced in
many ways outside of schoo/.

Finding different ways for students to .- ~hieve and feei
good about themselves is one way tc avoid forcing
youths to choose between achieving 17 literacy skills
or dropping out of school.

Third, self-concept appears to result from feedback
offered by others, including parents, friends, and
teachers. The influence of these different reference
groups may change for many youth as they grow
older. Generally, adolescents feel shat adults know
them less; therefore, adults lose infludace in shaping a
youth’s self-image. Peer interactions concerning value
issues, facilitated but not directed by the teacher, may
be more effective. The survey and case :tudies cited in
this paper.show that peer tutoring 1s ~iready a com-
mon method for enabling youths to experience and
receive fee@back about their own strengths within a
peer interaction. “Positive reinforcement” strategies
cften assume that forms and ways of achieving,
important to the teacher, are valued by the student.
Positive feedback from the teacher may be effective
only when the form of achievement being reinforced
and the person providing the reinforcemient are valued
by the student.

Fourth, teachers as role models likely influence
children’s and youths' perceptions of openness and
trust in discussing feelings and pcrsona! concerns. The
staff at Grape Street School, for instance, are con-
sciously trying to know one another better to create a
more trusting social environment for the staff members
and students.

A cademic achievement is
only one way of measuring
one’s sense of worth or
competence.

Finally, students’ images of s¢lf are influenced in
many ways outside of school Children’s self-images
and senses of competence gre probably affected by
how much influence they feel in dinner discussions,
weekend outings, and time spent with parents and
other adults. These lcarning experiences are difficult
to understand fully, but they ssem important if one 1s
to understand the determindnts of each student's
image of self. Teacher interaction with parents regard-
ing students’ self-confidence would probably be help-
ful Where schooling has benefitted parents less, such
as 1in economically disadvantaged communities, par-
ents’ expectancies for school effectiveness in both aca-
demic achievement and personal development may be
low When reading or interpersonal skills yield few
apparent rewards, value placed on thesc skills may be
generally lower {13)

Level I

Curriculum in Parenting,
Human Sexuality, and
Confluent Programs

Beyond an understar:ding of teacher characteristics
and student self-concept. improvements in human
development efforts involve specific curriculum strate-
gies Three curriculum areas to be explored are: self-
concept development, parenting and human sexualty,
and confluent education all are similai in content
and method

Self-concept development. The dimensions of pro-
cess and content are impcriant in improving curricu-
ii1m to aadress self-concept Persenaluing teacher-student
interactions, emphasizing student choice among cur-
riculum alternatives, and improving counseling are
commonly suggested and utilized means of encourag-
ing self-responsibility and improving self-images. More
specific curriculum approaches and materials are also
beiny utilized. They vary i1n process involving individ-
ual study and group discussions. Content also ranges
from studying physiological aspects of pregnancy to
an open exchange of students’ values regarding dating
and birth control. As outlined helow, personal value
issues and cognitive processing of facts are often
interrelated in discussing, for example, moral and 1ac-
tual aspects of political history.

Three curriculum approaches applicable to elemen-
tary and secendary levels are reviewed here: (1) self-
exploration and awareness; (2) values exploration;
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greater awareness of the process and results of sociai
interaction. The State Departmeni of Education’s
Burcau of Homemaking Education i1s now sponsorning
the further development of these materials, with a
focus on parenting education.(20)

Farenting end human sexuzhity, Teenage pregnarncy
and abortion rates are one indication of the impor-
tance of teenagers and preteens receiving adequate
and accurate information about sexuality and parent-
ing. Because'most adults become parents, one can
consider parenting 1o be a basic skill. The large
number of school-age children living with a single par-
ent further underscores the importance of parenting
skills. One finds mangiates for parenting education
under the AB 65 progfims at the clementary level.(21)
Finally, Superintendent Wiison Riles' Commission
on Child Development “made parenting education 2
priority under its Five-Year Master Plan for Child
Development Services in California®™(22) when nt
recommended offering parenting education in grades
scven through twelve, including “supervised cxpe-
nience working with children 1in child Jevelopment
centers and family care homes.”(23)

Largely through the efforts of members of home
economics departments, speuial classes for pregnant
teens and courses 1n family life, parenting skills. and
child development are now being offered at numerous
schools throughout the state. Responses from schools
to the authors’ survey reveal that enroliments in var-
ious human development programs at the secondary
level show an average of two or three teachers provid-
Ing instruction in parenting, marnage, and family to
average numbers of students ranging from 46 10 202,
depending on school size Even larger numbers of
faculty and students are involved in human sexuahty
pro. -ams at both the elementary and secondary levels
{see Table 2, p. 1)

School programs in parenting and human sexuabity
have increased Jrarnatically in the past decade Preg-
nant tcenagers are now abie ¢ remamn in many

schools and receive relevant snsleuction prior Jo giving
birth In many instances. tecnage mothers can bnng
their chtidren to on-campus infant and child care cen-
ters, thus enabdbling young parents to complete therr
mgh school education. At the same ume, both parents
and other students are able to participate in child care
activities as par! of learning about parenting and child
development Other kinds of course offerings that are
relatively new address broader areas of adult or family
life, such as consumer cducation, marnage, personsl
and socia! life, psychology. sociology. and sexualty
The vanety of courses and programs is matched by
the vanety oi related school and district policies,
which range from no such offerings at all to mandat-
ing completion of one such course to meet graduation
requirements.

The Bakersfield and Fresno parenting programs
(discussed in Part 4, Case Studies) iilustrate two
exampies of educational approaches in this area They
share many features, including on-campus child care
tacthiies and self-contained classes for pregnant stu-

Sechool programs in parenting and human
sexuality have increased dramatically in the
past decade. However, the variety cf pro-
grams is matched by a variety of policies.

dents Observation of these two programs, discussions
with other cducators from throughaut the state, and
cxamination of written mauterialy about parenting pro-
grams suggest a number of considerations pertaiming
v the establishment and operation of curricuiar offer-
ings 0 this domamn  These incddude the following

! The locus of orgamization  The Fresno district
has mandated parenting as a grad.4iton require-
ment, other districts .acluding Bakersfield. offer
such courses as part of electises put together by
the homemaking department Ihiddrict priontes




may negat-«cly nflucnce efforts in patenting
¢ducation when cmphasis on the maore tradr
tional basic skills (reading. writing. computa-
finry results in drawing students away lrom
clective parenting coursesr | he place of parent-
ing objectives in the overall district plan_then, s
an important factor in the promation of cfforte
in this arca

Currtculum focus gomed @i cogmitnoe gogls afie: -
tne goals. or g comPumanon iy the goal to
impart facts about areas, such as seauality, chuid
development, and consumerism, of o explore
student values about these ssues, or 2 combina-
tion of both”? Related 10 thin question are the
kinds of matenals and the types of learning
activities used in courszs For example, affectine-
onented classes may emphasize seif-understand-
ing of ¢mphasize soaal skills related 1o supportine
iteraction among students, courses with cogni-
tive goals arc often concerned with hiteracy skills
48 well as the more speaific course wontent Al
these :n furn snfluende aptimurm Clasy wise

Approprigie lassroom fegrming emitonment 2
address poalt sues here include gudsbons
such as invobement of nonparents in child care
separaken of nonseparsbion of pregnant stu-
dents from other ssudents. and number of teachers
invoived vwith pregnant minors For example do
these students stas with one teacher in a seit-
cantained assroom for the entire das’

lgnon’ng the affective

domain appears to contribute
to many problems faced by our
schools, including high dropout
rates, viclence, and the schism
between young people and “the
establishment.”

A Famding v oat -coand proegrams e Ly Whale
tunding Mav .3ty ift obcloes {or
swample diret sence Jhld cate versus parent.
ng instrucliond. one st Lty o vanety of fund-
g programs addressing compiementary objec
‘e A school which recen o patenting imsiruct:on
Lnds from rwe or maore sources may find
notegsed admunintratng Lot terms of pros
sosal wniing, momtonng  and coordimation
{ ansobdatzan of sources may mponC Program
sthoicney On the othet hand schoal dewirmg to
.mplerient of cxpand parent.ng programs will
t:nd it uselul Lo be gware of additional sourees of
funds ¢s they become avaiabie For example,

[

MLy

& Influence of sie ' ng on program qualiy T cach- foval CETA programs for disadvantaged youth
ing styies and teacher skills are critical elements are patential souriey ol gid Tor secondary sChools

in an cffecting program The Commussion on 1253
Child Development, cited carher, recommends C onfluent education Onc of the more formal ang
that parenung staff “have a background in child |y 4o cioped curnculum approaches which addresses
development and famiby Ining. including forn:a: affectne development o confluert teachung and learn-
traimng and “‘,“k xperience with young chil- ing Confiuent cducation s “The intogration of flovang
dren and their families 7124) This poiat of view together of the affectine and cognanc clements in
was suppor}rd n 1TV ICWS -fath scnoel-icvel indrvrdual and group learning 7261 1+ < cephasis on
and district-level personnel invobved in parenting this confluence ar flowing togecr © duters from
- programs approaches whichk address affect co vucn gs distinat

S Communicagtion with the communits AQts tties trom the cogmitine Joman {27
under this heading include dissemmating infor- Ihe fundamental behicf behm the contluent appreach
maton about the program, seliating informa- s the concept of the studer! 4o 3 *unnjue feehing-
uon regarding similar programs in the commumny th.anking individual  Ignorimg the alfeutne domam
and organining for local support of programs appears 1o coninbate o many probiems faced M
Within the community, parents, school site coun- schools, including high droprut rates, violencc. and
cil members, groups, such as the Jumor { cague the schism between young people and “the extablish-
and the American Association of University ment "(28) Confluent educaton belicve that concen-
Women (AALUW), as well as the vanious senice tration on the affective dimensien associated with the
agencies involved 1n health care anu other sowial pereonal relesance of learning cxperiences for soung
support services, are all potential supporters of 2 peopie has enormous polenhal in Jdrtersumng sto-
schoo! parenting program dents” fechngs of adeguacy of nadequany They see
) 19
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Bulletin boards “feeling” hooks und word
hooks 1ell the viator gy much about the

chuldren themselhvey as individuoks. av they e
tn readg an.t I I T
o,

telf abvout the students skilb
tanpuarge LRI S




Level IV
School Climate

As reported in Part 2, responses of the principals of
secondary schools who participated 1n the survey
-show that more than 60 percent consider t
siudent mativation to be 8 very senous
Tabie 1, page 10). While student motivati#n is influ-
enced by many factors, teachers interviewed and the
authors' research consistently suggest that scheolwide
characteristics play a big role in cnhancing or dimin-
ishing self-esteem and imerpersonal skills. Just as
teachers must perceive that their efforts will be
rewarded in improving programs, ihe overall schonl
climate seems (o influence students’ feclings of whether
their efforts will be recognized. Beyond individual
classroom activities, schoolwide performance expecta-
tions and climate reportedly boost students’ achieve-
ment and self-concepts.

In comparing the case studies, one finds consistent
references to the development of respect, trust, and
effective communication betwesn teachers and stu-
dents as significant features of successful programs. In
the instance of Valley Alternative School, these con-
cerns are partiaily addressed by the organization of
the school it '* with an emphasis on social equality
through the reduction of status differences Numerous
other examples suggest, however, that respect, trust.
and effective communication can occur within tradi-
tional settings, through vanous instructional method-
and with a vanety of curriculum matenals. These con-
cerns appear in such diverse programs as the Demon-
strations Programs in Reading and Mathematcs, which
emphasize cognitive achievement, and the Open Road
Program, which focuses on improving communica-
tion Datterns through student involvement

These examples from the case studies, tog.ther with
a study of the literaiure, support the idea that the
social settings within which teaching and learming take
place play an :mportant rok in determining 2 varety
of outcomes. As Wilbur Brookover concludes Jam
one comprehensive study. “some aspects of #hoel
social environment clearly make a difference in the
academic achievement of schools "(31) The factor

- e o RS e s - — -

scounting {or much of the difterence 1n academic

achievement levels between schools studicd was stu-
dents’ sense of academic futilits  High academic futil-
ity means that “students feel they have no contrel over
their success or falure in the school social systems, the
teachers do not care f they succeed or not, and their
cllow students punish them f they do succeed "(32)
terestingly, but not surpnsingly, a further analysis
inficated that students’ sense of academic fu .ty was
rejated to teacher chimate variables, including teachers’
¢ alummns..cxpectahons. commitmen! o IMprove.
ahd others. ,
in adgdition Lo imphcations for schievement, schoot
and ¢lassrocom climate vanables are also important
contnbutors to the setting n which social interactions
take place--that is, the kind of experiences in human
relations that an individuzl undergoes 1n a school or
classroom will be influenced by the chimate or feel of
that environment Grven the problems faced by schools -
such as vandalism, interracial conflict, apathy, and
high dropout rates - school chimate has become a
serious CONCErn arong studonts, parcnts, teachers,
and administrators

The factors that influence chmate include not only
the processes that occur i schools but also the pro-
grams and matenals as well. So, for example, pro-
grams that contnbute to goed chmate might have the
following, features opportumities for acuve learming.
mdwidualized performance expect” 1ons, fiexible cur-
tiwculum and extracurnicular acinities, and supoort
and structure appropnate to the lcarner’s 'matu.ty
Examples of process deterninants include problem-
solving opportumties, capacity to identify and work
with confhicts, effecive communmications, effective
teaching-learning strategies, and ability to plan for the
future Material determinants refer (o the suitability
of the school plant, adequacy of rescurces, and avail-
ability of a supporuve and eflicient logistical system
{for example, 'n scheduling class periods) The impor-
tance of these various factois hes in ther ability to
faciltate 8 Cumate characterzed by respect, trust,
high morale, cohesiveness, school renewal, and con-
uaucus ar demic and social growth

lmprovement of school chmate begins with diagno-
ws and assessment of needs Numerous instruments

Respea, trust, and effective communication can occur within
traditional settings, through various instructional methods,
and with a variety of curriculum materials.
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Reducing teacher isolation,
providing collegial resources
and support, and sharing in
program development and
implementation— Il contribute
to positive teacher aititudes.

are available for principals and other administraton
1o use (13}, alternatively, staff-developed survey instru-
ments or discussion groups may be a first step. Once
needs are identified. goals can be determined and a
plan 1mplemented Intervention typically addresses
uself 1o logistical, process, or curnicular concerns
While ont school mught attemp! to reduce teacher-
student status differences as 3 means of promoting
respect and trust. another might focus on clarifying
academic performance expectauons as a step toward
more cffctive communication In order for such
plans to carry with them the possibility of success,
commitment s reguired from all participants. Such
commitment does not seem 1o occur by mandate, 1t
happens most often when the people involved share in
the deaision-making processes This kind of coopera-
tion creates & sense of ownership which s far more
likely 10 generate resulis

In addition to the factors discussed thus fai. school
visits aiso provided insights into other elernents which
contnbute to pasitive school chhmate Teachers 1n the
Demonstration Reading Programs and at Grape
Street School cited team building as important o the
effectiveness of their pregrams through its influence
on teachers’ working environment and coliective devel-
opment. Reducing teacher isolation, providing colie-
g:al resources and support, and shanng in program
development and implementation - -ail contnibute to
positive teacher attitude at these schools This positive
attitude, in ume, affects the quabty of classtoom inter-
actions Another impetus for total staff planning and
community involvement s partictpation in the School
lmprovement Program (SIP) All the SIP scheools
visited (Grape Street, De Anza, Dominguci s report
that SIP funding is making significant <:'rcrences in
their abibty 1o plan and implement changes at the
local level

A final /mportant factor in influencing the social
seitings where teaching and learring happen 1s the
centribution made by professional staff development

L L]
Q

Many of the programs visited include staff develop-
ment components (for example, SIP schools and
schools with Demenstration Reading Programs), which
were often mentioned as important resources in sup-
poruing teachers’ efforts In addition, the survey of
school prinCipals shows that among clementary schools
grouped by size and SES level, between 65 and 73
percent report that staff development greatly en-
hances learning goals related to human development.
Corresponding figures were somewhat lower for second-
ary schoolis (sce Appendix 2). (Whilc these observa-
tions indicate the relevance of staff development to
this report, this finding 1s not to deny numerous other
cornsiderations that make professional development
an ymportant concern in general )

staff development ziforts van from local activities
conducted on an ad hoc basis to state-sponsored
ciforts, such as the Professionai Development and
Program Improvement Centers program, which offers
in-service iraiming in reading and mathematics instruc-
tion Sull other sources of professional deveiopment
dctivitics are university-sponsored continuing educa-
tion programs as well as vanous commercial pro-
grams, such as Teacher Effectiveness Training (TET)

Effectne staff development programs may nelp to
foster a4 trusting and creative cnvire~ment for teachers.
one which nurtures growth and collecuve commit-
ment as antidotes to the “burn out™ phenomenon
Such teacher support has direct effects on the quality
of teacher-student interactions, the classroom climate,
and. potentially, overasll school chimate

In an attemrt to 1solate factors that contribute to
professional development actinitics which are per-
cened as effecr ¢. the authors interviewed staff
members of the School Resource Network (SRN), a
federal teacher center located in the Office of the Ven-
tura County Supenntendent of Schools SRN is one
of eight iederally funded centers located throughout
the state, another six resource centens are suppaned
by state funds The goal of the work being done by
these centers i to provide teachers with 2 resource
network that wiil deal with their percened needs as
they anse Centers may locatc matenals. speakers,
resource teachers, or programs for teachers, school, or
districts facing any one of numeraus concerns

What is important about the work of these centers
1~ the emphasis on teacher instiaion - that 15, teachers
are the source that centers tap to determine activities
and offerings This goal s typically achieved by suriey
and feedback techniques as well as through requests
from individuals and groups The kinds of develop-
ment activiiies which focu< on specific identified areas
of concern and the sense of "ownership™ which con-
tributes to motivation and «ommutment are important
determuinants of the centers’ eflectiveness
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Part 4/Case Studies

This section of the report includes descriptions of
good school programs that address student self-
concept and interpersonal skills. These case studies
are about individual programs. Common elements or
shared experiences from these programs are discussed
clsewhere tn this report. Of all the programs the
authors visited or read about, those reported here
illustrate the diverse objectives, organizational forms,
and curricula employed statewide to address interper-
sonal skills and self-concept.

Bakersfield High School

Led by Lois Whisler, the Kern Umon High School
District has developed comprehensive parenting edu-
cation programs at seven high schools. The visit 10
Bakersfield High School's program revealed that rural
towns do not escape problems of poverty usually asso-
ciated with cities and aging suburbs. Each year in
Bakersfield, i.500 babies are borne by women under
nineteen vears of age. Local teachers see Bakersfield
as reflecting national figures: 80 pervent of the ieenage
mothers never finish high school. In this town, which
prospers economically from oil and agricultural indus-
tries, parenting programs serve voung mothers from
both middie-class and impoverished family backgrounds.
One-third of the porticipaiing young mothers were
reportedly abused as children.

Leamning objectives and content. The Parent and
Chuld Ennichment (PACE) program 1s the core initia-
tive at each of seven participating campuses. Based
within homemaking education departments, (ourses
are offered 1n specific parenting skills and bruader
family 'ife arcas. These courses usc on-campus infant
care centers to provide direci learning cxperiences in
child development and nutntion areas. School attzn-
dance of teenage mothers has improved because their
chiidren may now receive care at the high school,
although transiency of young mothers still remains a
considerable problem.

The course for pregnant students and recent moth-
e emphasizes instruction in birth control, autrition,
and child development. Direct concerns of mother-
hood are addressed. Classes are kept small 1o ensure
adequate time for and minimal resistance to discus-
sions among the stadents themselves. Birth control is
emphasized: mamy young women cither know little of
how they became pregnant and or are ignorant of
birth control practices.

The PACE program does an exceilent job of involv-
ing nonparent students as infant care center sides ~nd
also as students in the parenting class. However, this
close contact with children and young mothers often
is not encouraged because of the categorical nature of
pregnant minor and child development programs.
Bakersficld serves as a model program that, within
iimited resources, encourages interaction among var-
ious kinds of students.




s

When a principal and teachers choose to exert schoolwide leadership,
pareiding courses tend to serve a broader range of students, and
parenting issues are addressed more comprehensively.

The more genera: ._mily living course serves about
35 students from diverse backgrounds. This course
covers a variety of independent living skills: marriage
and family relationships, housing costs and availabil-
1ty, job and course information, taxes and insurance
costs, and child develooment.

The Bakersficld High School program is exemplary
12 1ts ability to integrate several ‘unctions and funding
sources. For example, the state-funded preschool is
»cated just behind the infant center and parenting
course classrooms. The preschool, which provides
car¢ for children from disadvantaged backgrounds, is
alsv used by students 1n the family living class as a
place to observe children.

In the fal! of 1979, Bakersfield High School aiso
began a full-time program for 20 pregnant students,
who spend the entire school day with one teacher
Because of varied student skill levels, instruction in
basic literacy skills is largely individualized. This class
size allows for group discussions among the girls in a
safe social setting.

Lois Whisler's direction has encouraged the com-
prehensive nature of the Bakersficld High School pro-
gram. Through a curriculum guide which she largely
authored, Maximizing Human Potential, this pro-
gram also covers broader human issues. Funded by
the Department of Education’s Bureau of Homemak-
ing Education, this guide helps teachers to establish
learning objectives and contains specific learning units
in several humanistic areas: interpersonal competen-
cies; evolving social roles (Lie-style, sexual relation-
ships, marriage, work. f‘amily); the balance between
social independence and interdependence; and look-
ing ahead and personai planning strategies.

Developmental process. Des)ite PACE's breadth in
connecting children's services with a rich variety of
learning content and processes, a developmental ques-
ton is clear: this initiative within the homemaking
department reportedly lias little interection with other
campus programs. Posi-Proposition 13 actions can
significantly damage cl=ctive courses, such as parent-
ing ~ducation, even when they are demanded by stu-
denis. Aatched with popular pressure to emphasize
basic literacy skills and legislated minimum compe-
tency tests, new graduaiion requirements approved by

the district board require more time in math and En-
glish, leading ta cuts in elective courses Uniess parent-
ing or broad h:calth areas a;= viewed as priorities by
district boards (or the California Education Code), as
is the case in Fresno and to a lesser extent in Bakers-
field, courses will be cut, and the political base of
teachers of parenting courses will narrow. The current
pressures and demands on these teachers are already
substantial.

Throughout this report and in other case studies,
descriptions of schoolwide efforts to improve school
climate are presented. Parenting programs will likely
be more effective where campus-based improvements
are undertaken. When a principal and teachers, collec-
tively. choose to exert schoolwide leadership, parent-
1ng courses tend to serve a broader range of students,
and parenting issues are addressed more comprehen-
sively. Where only individuals act within an otherwise
unconcerned school environment, the symptomatic
“prcblem™ of teenage pregnancy is addressed ina . ar-
rower, more categorical mauner. Within & benigu or
merely tolerant school environment, parenting pro-
grams can work only from their base of support.

The Bakersfield parenting initiative has grown in
part as a result of broad advocacy from local .om-
munity groups and youth agencies, including women's
volunteer groups, such as the junior League.

Resources and costs. Bakersfield artfully combines
varied funding sources: pe.enting monies from the
Department of Education’s Office of Child Develop-
ment, school apperticnment funds allocated to the
homemaking department, federal vocational educa-
tion funds allocated by the Department of Education,
and, interestingly, local CETA dollars. Often local
CETA funds for in-schoo! youth are allocated to con-
ventional job skill training. This allocation of CETA
dsllars to parenting education and infant care efforts
1s a crcative option available to other schools. (Infor-
mation about CETA is available from local county or
city offices.)

A follow-up survey of 34 former student partici-
pants found that 30 women are now iiving indepen-
dent of public assistance. While enrollment in the
PACE program is but one factor determining post-
high school outcomes, such evaluative data are obvious-
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lv helpful. Iniormation on students who are leaving
the program is now being systematically collected by
staff.

Bakersfield staff also report concern about prevent-
ing emotional “burnout” and fostering mutual sup-
port networks for faculty members and others involved.
Program designs ““ould recognize how a critical
number of teachers and staff is necessary to prQvide
this support base. Staff development efforts mimht
also explore this “burnout” issue which we repeatedly
hear of.

Lois Whisler

Kern Union High School District
2000 24th Street

Bakersfieild, CA 93301

Contact person;

De Anza Ju;ﬁor High
and Santa Barbara Junior High

California’s Demonsiration Programs in Reading
and Mathematics were authorized in 1969 by Assem-
bly Bill 938, which enabled school districts to establish
exemplary and innovative programs at the junior high
school level. Planned and developed by the staffs of
the participating schools, the demonstration programs
have, as their principal goal, cost-effective improve-
ment of student skills. Participating students include
all those at the selecied grade level in each program,
students 1ypically remain in the program for the two
or three junior high school years. This length of time
allows the program staff 1o maximize their effective-
ness with a target population. However, students not
in the target grade are unable 1o enjoy the benefits of
this learning opportunity. (For a comprehensive de-
scription of the demonstration programs, the reader
may wish 1o refer 10 a Department of Education publi-
cation entitled California’s Demonstration Programs
in Reading and Mathematics, which was published in
1980.) .

Two of the Demonstration Programs in Reading
were visited, one at De Anza Junior High in the
Ontario-Montclair School District and the other at
Santa Barbara Junior High. Both of these projects
work with target populations that are over 40 percent
mipority. Since the visit to De Anza was lengthier,
that program will receive the focus of attention here;
the Santa Barbara program, which it replicates, is
very similar 1n its goals and approaches.

L2arning objectives and content. Although the dem-
onstration programs are required to focus on cost-

effective skills improvement, this does not preclude
other goals. The De Anza program specifies. as a
second goal, increasing the self-concept of each stu-
dent in the project. The programs also have the poten-
tial to affect the larger school environment in several
ways. At De Anza, for example, the entire school pro-
gram has shifted from tracked to heterogeneous
groupings as a result of the funding requirement of
such groupings within projects. In addition, tke pro-
gram has been replicated for the alternate grade level
at De Anza through the initiative of the principal and
the use of district and SB 90 funding. At a more infor-
mal level, project staff members report that a gener-
ally positive school climate exists; at De Anza, where
students are eligible to attend incentive assemblies if
they have no teacher referrals, 73 percent were eligible
for the most recent assembly.

Both of these programs use primarily individual
and small group instruction. Students often interact
with teachers and aides on a one-to-on¢ basis in
keeping with the orientation of the Demonstration
Programs in Reading, individual programs place a
strong emphasis ca students’ positive accomplish-
ments and focus students’ attention and energies
toward what they ¢.n do. Teachers use a large variety
of high-interest materials aad activities; some of these
are commercial and sore are teach:r-developed.
Upon completion of their assignments, students receive
feedback individually and almost iminediately.

One of the unusual features of the programs that
contribute to their effectiveness is the presence of on-
site counselors. Working with students on an individ-
ual or small-group basis, these persons supplement
and reinforce the work of other staff members. At De
Anza, for example, project students may elect to par-
ticipate in an eight-week group counseling program
that meets one period a week. This year, each student
in these groups is working on the development and
implementation of an action plan. In their action
plan, students identify one specific academic problem

The programs at De Anza
and Santu Barbara place a
strong emphasis on students’
positive accomplishments and
focus students’ attention and
energies on what they can do.
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and one <pecific behavioral concern for special atten-

tion. They .eport to the group on their progress for
three weeks and receive feedback from the counselor
and their peers. At the end of four weeks, they assess
their accomplishments in carrying out their plans; the
same plan or a modified version then can be carried
over to the four-week period that they spend out of
the project and in a regular English class before they
come back to the project and the group ror an addi-
tional four weeks. Through the group experience and
the action plans, students learn to examine and mod-
ify their own behaviors in a self-determined and self-
directcd way with reinforcement and guidance.

In addition to this group counseling program, De
Anza’s Reading Center counselor, Mary Guillen,
offers an elective class in human relations. This elec-
tive class meets one period daily for nine weeks and
uses the same action plan as the weekly group counsel-
ing program described above. Increasing the oppor-
tunity for more in-depth participation facilitates the
development of effective problem-solving techniques
and communication skills. Response to this class has
been very positive, both from students and staff.

Al! Demonstration Programs in Reading and Mathe-
matics include strong components in staff develop-
ment and dissemination. This means that teachers
who work in these projects must be willing to commit
time, interest, and energy to these activities. Teachers
we spoke to were genuinely enthusiastic about having
vhe opportunity to be part of these teams and to par-
ticipate in these activities. The staff/aide screening
process locks for individuals with the abilities and
interests to meet these requirements.

Development and costs. The developmental process
in these projects is a formal one that begins with the
submission of a proposal to the funding group. Yearly
assessment determines whether the projects are meet-
ing the goal of cost effectiveness and will be refunded.

Teachers who work in demonstration
projects must commit time, interests, and en-
ergy to staff development and discrimina-
tion activities.

In both schools that were visited, project directors
reported difficulties in the early stages of the project in
terms of relations with other school staff members
who perceived the project teams as favored in their
facilities and low studen.-teacher ratios. Therefore,
on¢ important part of the developmental process has
been the establishment of supportive relationships
with other school staff.

Despite the demands that such a largely individual-
ized program puts on teachers, those the authors
talked with perceive their experiences in very positive
terms. At De Anza, where all project instruction takes
place in one large open arca, teachers express pleasure
at not being isolated. A visit to these programs allows
one to observe adults and youngsters working in a
supvortive, productive environment. Not only do stu-
dents make considerable strides in skill development,
but also they and their teachers fcel good about them-
selves as this happens.

Ann Glaser

De Anza Junior High School
1450 South Sultana Avenue
Ontario, CA 91761

Dorothy Ross

Santa Barbara Junior High School
721 East Cota Street

Santa Barbara, CA 93103

Contact persons:

Dominguez High School

A stark feature of Dominguez High School is its
community setting. A town of 80,000, Compton has
but one theater and almost no restaurants—itwo vivid
indicators of the economic poverty characterizing the
communaity surrounding the school. High unemploy-
ment and low adult literacy creute strong counter pres-
sures against school achievement. Over 500 of Doming-
uez's 1,800 students read below the fifth grade levei.

Learning objectives. Sparked by School Improve-
ment Program implementation funds, a tangible school-
wide effort to address self-concept and cognitive skills
has emerged. Teachers believe that in the past, reading
levels of materials used in classes have often been too
high for many students who have low reading skills
and v -0 continue to experience failure. This expected
reading level is at times too low for others, resulting in
frustration over limited growth. The former group of
students feels that reading failure indicates lack of
“intelligence” or inherent ability. The latter group is
stifled from making further progress and reportedly
develops a false sense of high academic self-concept,
which is later shattered when competition becomes
stronger in college or on a job.

The emphasis of Dominguez High's school improve-
ment plan is a “Skills Saturation Program.” One
thrust of this initiative involves explicitly disentan-
gling, for teachers and students, the concepts of innate
ability versus cognitive skills (reading, math, and lan-
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guage arts). For example, some social studies teachers
believed that low readers were unable to discuss con-
temporary issues. Thus, learning tasks were con-
structed for slower students. The fundamental theme
for both classroom strategies and staff development is
to break down conventional wisdom that literacy skill
level equals “intelligence.” An explicit attack on this
“conventional wisdom” is designed to turn around
teachers’ performance expectations and students’ expec-
tations about their own umpetence and poteatial.

Content. With a cautious approach, the Dominguez
Program begins by grouping low readers by similar
skill levels. During structured discussions students are
told that this grouping procedure is determined by
acquired skill level and reading experience, not on the
basis of ability or “smartness.” Reading materials at
appropriate levels have been developed and integrated
into various curriculum areas —social studies, typing,
ceramics and shop, and English classes. In all, 25
teachers from tiese various disciplines have collcc-
tively developed this schoolwide rzading reinforce-
ment approach.

The authors observed a lively, vocal discussion in a
social studies class comprised of the lowest ability
readers. Topical issues facing innercit; youth were
explored. After discussions demonstrating to students
their knowledge, opinions, and cognitive skills, read-
ing material presenting additional information on
these 1ssues was introduced. The strategy is to match
successful experiences in verbal discussions with high-
interest, appropriate-level reading material. Because
of a shortage of such material, teachers are writing
many of their own materials. Similar approaches are
beginning in the language arts and math areas.

Consolidated program monies are also supporting a
strengthened group counseling pcogram, serving 150
students annually. These discussion sessions, comple-
mented by individual counseling with parents, explore
self-images, coping with emotions and conflict, com-
munication skills, and drug abuse education. Partici-
pants in staff development workshops will also look at
ways to improve student self-concfpts. Monthly work-

B

shops for parents on parenting and family crisis reso-
lution are also being developed.

Developmental process. The schoolwide nature of
Dominguez High School’s effort 1s clear. A consensus
favoring this approach has been built among the
faculty by integrating various means of addressing
low student motivation and self-concept with more
careful development of basic literacy skills. A skilled
principal appears to have nurtured creative directions
collectively mounted by the faculty. Discussion and
impetus by the school site council, which is composed
of teachers, students, parents, classified staff, and the
principal, have aided this effort. This broad base has
begun to counter distrust of the school by parents and
the community.

Teachers are now beginning to meet informally
with junior high and clementary school teachers to
expiore collaboratively how language arts and math
<kills can be addressed more effectively.

Required resources and costs. Categorical programs,
delivered through the consolidated allocation process,
provide necessary funds fo- Dominguez High School’s
efforts. The planning process appears to give power to
the school site staff and principal to determine their
own strategy. This approach contrasts with regular
budget processes, which are usually dominated by dis-
trict administrators and formulas and are apparent in
many districts. Where SIP is imple mented in a fashion
similar to that of Dominguez High School, the princi-
pal and resourceful teachers are provided necessary
leverage for change. Changes in individual teacher’s
strategies are linked to shared thcmes and schoolwide
approaches. The integrated quality of this initiative
seems, in part, also to result from the SIP funding
process. Teachers report revitalized energy and com-
mitment from their planning and implementation pro-
cess, which they feel belongs to them.

Fred Easter

Dominguez High School
15301 San Jose
Compton, CA 90221

Contact person:
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Valley Alternative School

Converted stables comprise the secondary school
campus of Valley Alternative School in the Los
Angeles Unified School District. A week before the
authors visited the school, two goats invaded the
administrative office, forinerly a ranch home. Located
in the San Fernando Valley, the setting provides open
space, animal life, and a relaxed atmosphere.

Valley Alternative is now a magnet school within
the Los Angeles desegregation plan. The school serves
450 students, ages five through eighteen. Students

- come from the neighboring white middle-class com-
munity, and many more are bused from south-central
Los Angeles. Valley Alternative school vividly demon-
strates how affective learning goals can be addressed
within, and aid in the success of, a major desegrega-
tion effort.

Learning objectives and content. Social equality in
_ terms of minimizing student-teacher status differences
is a cer ral objective at the secondary level. Interac-
tions between students and teachers are marked by
informality and openness. Faculty are committed to
nurturing self-direction, autonomy, and interpersonal
trust. This phiiosophy is addressed through field trips
and social gatherings which, in part, work on friend-
ships among students and between students and
teachers. The structure of classroom lessons and cur-
riculum content are important. However, a key factor
is the value held by teachers in interacting with stu-
dents as friends with varied strengths, experiences,
and feelings.

Students are now given considerable discretion in
choosing their courses. Informal discussion sessions
are held in homerooms to explore problems concern-
ing family or friends. A shared expectation exists
between students and teachers that problems or differ-
ences can be discussed directly and openly. Teachers
consistently aitempt to recognize and value strengths
of al! students. The development of positive feelings
toward self is a central goal.

Community resources are tapped extensively. A few
parents volunteer .to teach classes, and several more
are tutors or classroom aides. A School Without
Walls coordinator facilitates learning opportunities
throughout the community Experience in a wide
range of fields is possible at Valley A..crnative.
Courses are offered, for example, in Renaissance his-
tory, “ethnic Los Angeles,” sentcnce buildirg, and
child development. ’

A school site council is very active. Participation of
black parents is difficult, however, given the 30-mile
distance from the school to central Los Angeles. The
secondary school faculty is relatively small. Beyond
considerable informal interaction, weekly faculty meet-
ings also seem informal, yet substan‘ive and direct.
Issues are decided by consensus or actual votes of the
staff.

Developmental process. Valley Alternative School
is now frankly debating whether basic literacy skills
are receiving adequate attention. In recent years, the
school offered students freedom to choose most of
their classes, to decide activities within classrooms,
and not to attend courses when desired. The facuity
and students are now debating how to pay greater
attention to basic literacy skills. Beginning in the cur-
rent school year, students will likely spend more time
on reading. writing, and mathematics. The wide va-
riety of courses and community experiences will not
be sacrificed. However, somewhat of a shift toward a
more conventional curriculum seems likely.

This evolution in educationa! objectives is prompt-
ed in part by competency standards now required for
graduation. Yet, some teachers and students are advo-
cating more structured classes, clearer academic pc.-
formance expectations, and increased student effort
and responsibility. The school seems equally commit-
ted to enhancing self-direction and building strong
student self-concepts. Yet, students and teachers alike
are scarching for ways to accommodate affective goals
while improving cognitive achievement.

One teacher marveled over the creative and open
feelings expressed in a student’s composition, yet was
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deeply concerned about poor grammar and spelling.
Valley Alternative is seeking a means of addressing
such inadequacies without diminishing creativity, curi-
osity, and a warm school climate.

Required resources and costs. The school receives
few additional funds beyond regular state support
(based on units of a.d.a.) for pursuing nontraditional
goals. While the principal is very supportive, the facul-
ty’s cohesive commitment to affective goalc appears to
be a driviag force. The principal and district provide
sufficient .ndependence for the faculty. Implementa-
ticn of competency standards is an external source of
pressure. Yet, again, the faculty generally supports a
stronger emphasis on basic literacy skills.

Additional resources in the form of community
learning opportunities and teachers and aides from
the community are valuable and not costly. The
schoo! does inflict emotional costs on staff. Outside
social activities with students and other teachers are
time consuming. Failur~ of a newly designed course is
painful for teachers. However, the rewards of a trust-
ing, creative school environment are reportedly very
rich and motivating.

Little interaction with other magnet and alternative
schools is apparent. This lack of networking and mu-
tual support seems unfortunate. The debate within
Valley Alternative School is happening elsewll;;{ﬁ.
The sharing of other schools’ responses would be h€lp-
ful. Valley Alternative also has much to offer tradi-
tional schools trying to cope with desegregation.

Contact person: Corey Jacobson
Valley Alternative School
18200 Superior Street
Northridge, CA 91325

Grape Street School

The Grape Street Elementcry School is adjacent to
Los Angeles’ Watis districi. To reach Grape Street
School, one leaves a crowded industrial area and
arrives in an open-space region. Indeed, once a per-
son leaves the main roads, many open lots and brown
space become even more visible. Yet, the neighbor-
hood has very few trees and almost no stores or busi-
nesses common to other neighborhoods. Houses are
small at besi, ofien dilapidated.

Learning objectives and content. The staff at Grape
Street School are a collective burst of energy within
this economically impoverished community. Sparked
by the School Improvement Program (SIF) and addi-

The team building among
teachers, principal, and
staff—and the increased
potentiai for improving the
sckool climate—is very clear at
the Grape Street School.

tional cetegorical funding, this school is planning to
improve instruction on a schoolwide basis.

Until recently, Grape Strec. School had an open
classroom approzch. Each teacher designed his or her
own curriculum and materials. Students were given
considerable freedom in the classroom to explore
their interests. However, little coordination in sequenc-
ing language arts and mathematics instruction across
gradc levels occurred.

Led by a principal committed to collective decision
making that involves teachers and parents, staff now
work more closely in designirg and implementing a
more structured basic literacy skills program.

Somewhat incependent of instructional content,
the team building between tcachers, principal, and
staff —and increased potential for school climate im-
provement—is very clear here. The principal works
closely with two resource teachers in (1) helping to
coordinate teachers’ planning; and (2) developing new
curriculum methods and materials.

Grape Street has considerable s.aff flexibility from
which to build a sense of colleciive participation and
commitment. Faced with its innercity location and
pressure to desegregate tcaching staffs, Grape Street’s
staff is relatively young, energetic, and new to the
school.

Developmental process. SIP concepts and dollars
have clearly aided Grape Sticet School’s initiatives.
For example, a variety of staff development efforts
are being implemented. Thess include working with
teachers to introduce Glasser’'s method of class meet-
ings for student discussion of personal and social
problems. The relatively new teaching staff has recently
held more informal gatherings than in the past, lead-
ing to greater trust and sharing of ideas among
teachers.

ESEA Title I funding, which attempts to influence
cognitive skills through “di-ect means,” restricts expen-




diture of funds on affective-related efforts. SIP dollars
have balanced available resources and have provided
support for school climate efforts which Title I wiil
not presently cover.

Clear expectations of behavior and school perfor-
mance are communicated to students. Teachers work
with students to voice feelings and work out conflicts
openly.

Members of the Grape Street staff report that work
with the SIP council and other involved parents is
important to explore affective learning objectives.
Experiences of many parents at times do not lend par-
ticular support or experience related to affective
goals.

Classroom aides are reportedly quite valuable, both
in assisting teachers and in working with parents. As
residents of Grape Street's neighborh:od, aides are
often quite familiar with chiidren's families.

The impact of minimum profféiency testing is diffi-
cult to predict here. According to the principal, par-
ents and teachers are beginning to realize that minimum
competency standards are coming.

Resource teachers are exploring the possibility of
working with parents to help in developing children’s
language and reading experiences. In this way, the
importance of resousce teachers as organizers and
sources of ideas becomes apparent. Resource teachers
also serve to facilitate teacher involvement in district
staff development opportunities in the humanistic
arca—and may build school-level stait development
workshops.

Contact persvs: Roy Brown

Grape Street Schooi
194C East 111th Street
Los Angeles, CA 90059
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San Jose High School

San Jose High School is similar to most innercity
schools. Students, primarily Chicano, come from
working class or low-income families. Many are
achieving at low levels; many youths drop out or
simply never pass enough classes to graduate.

The Alternative Program at San Jose High School,
heginning s third year, serves 90 youths annually
who are from throughout Santa Clara Courity and
who have not succeeded in conventional schools.
Some program participants have attended high school
Jor 'wo years without gaining any units toward
graduation. Participating students stay together dur-
ing the morning with one of two teachers involved in
the program. Afternoons are spent in regular courses

or in one of a variely of community-based training or

work programs.

Learning objectives and content. The Alternative
Program's two teachers fundamentally believe that
their students have been unable to develop a sense of
pride and competence within the conventional second-
ary school structure. One student described the pro-
gram as “a second chance for me" in making it
through high school.

The program integrates basic literacy skills with a
variety of social studies. Most participating students
read at the fifth grade ievel. High interest, low-level
reading mate.ials are used extensively, augmented by
worksheets requiring reading and written responses.

The program provides students a more secure, con-
sistent environment for the first half of each day.
Teachers have good rapport with students. Teachers,
however, have clear expectations about social behav-
ior and academic performance.

The student selection process seems critical for com-
municating student expectations and program struc-
ture. Teachers meet with the referred student and
parents to explain the program. Expectations about
attendance, classroom social behavior, and level of
effort in school work are clearly nresented. The stu-
dent and parents then choose wh  :r the program is
appropriate. Ongoing parent contacts to discuss prob-
lems and successes experienced by students are main-
tained through conferences and phone calls.

Within this structure, students are asked to reflect
on their values and feelings. For example, in discus-
sions about jobs and life-styles of different people,
personal characteristics and values are contrasted.
Ethnic history, taught by teachers who share students’
backgrounds, connects more directly with social and
employment conditions facing these youth.

Teachers try to avoid lecturing. Group discussions
encourage participation by all students. Discussion
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between teacher and student also occurs as youth
work individually on assignments which integrate
reading, writing, and social studies.

Alternative Program staff follow how their students
are doing in afternoon courses. When probiems anse,
the staff work with other teachers to help them
become more sensitive or to counsel students to
resolve the problems. The program staff, working
with a variety of community agencies, also develop
vocational training or employment opportunities that
range from part-time jobs to academic work with Sart
Jose State University's Upward Bound program. This
degree of coordination with community-based leamn-
ing and work alernatives seems exempiary.

Resources and costs. The program, after being cut
back following Proposition 13, receives slight addi-
tional support through an additional preparation
period for each of the teachers and a part-time secre-
tary. These resources a-  arcely sufficient to develop
rich parent contact. extc /¢ student counseling, link-
ages with regular teachers, vocational training, employ-
ment, and tutorial programs serving stuynts in the
afternoons. ~

Attendance ot Alternative Program students is at
least comparable to the schoolwide rate, bringing
additional state dollars to the school and district.

Contact person: Sal Basquez
Zn San Jose High School
275 North 24th Street
San Jose, CA 95112

Fresno Unified School District

“. . . the family is no longer instructing the children

_in child rearing and mantal skills . . . presently,
other members of the class and I are trying to geta
parenting class started.”

—Letter to Fresno superintendent
from Yvonne Berenguer.
Vallejo High School student

Located in the heart of the Central Valley, the
Fresno Unified School District recently mandated
that every high school studen: take a parenting
course. This move expresses a desire to improve the
quality of life for mothers and families. Each year,
half of all single mothers who give birth in Fresno
Coliniy are teenagers, totaling «lmost 9,000 women.
Over 1,800 women-under 20 years old receive abor-
tions each year; this group comprises 40 percent of all
recorded Fresno County abortions. Aimost 100 abor-
tions are performed annually on young women under

the age of fifteen.

Q

Fresno Unified School
District has mandated that
every high school student take
a parenting course.

Learning objectives and content. The Fresno Uni-
fied District has bect developing a volunwary parent-
ing and family skills program for several years. Child
care centers at four high schools are a highly visible
(and at times noisy) part of campus programs. Funda-
menta}ly, the on-campus centers avoid stigmatizing
attacks on the self-concept of teenage mothers who
wish to continue their schooling. The centers provide
direct learning opportunities in studying child devel-
opment and parenting. Centers also serve as voca-
tiona} training sites for potential child care workers.
The content and priorities of each participating high
school’s progiam are unique. Pieces of two schools’
curricula will be reported on here. ‘

Structured classes in sociology and family living
explore sclf-images, personal values, and parentings
The, curriculum at Fresno's Hoover High School be-
gins with students discussing various areas of self-
understanding: (1) interpersonal skills, such as tolerance
and handling dissgreements and criticism; and (2) per-
sonal values and philosophies, such as one’s feelings
of altruism. The class moves into social relations, such
as family issues, differing attitudes toward sexual
behavior and roles and responsibilities within mar-
riage. Then a unit on “understanding oneself as a par-
ent” is explored, which includes family planning,
differing values regarding-child care and rearing, and
developmental stages of children. Actual observations

And Fresno has also developed specific
.. means for integrating basic literacy skills
with growth in affective competencies.

of children occur in Hoover High's child care center
(serving children r:istudems and staff).

These structu expiorations of students’ self-
concepts and feelings regarding social relationships
address issues facing youth otherwise ignored by con-
ventional curricula which address only cognitive skills.
For example, on a simple worksheet asking students
to sketch and write about the view they had of them-
selves and the views they believed others had of them,
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ane Fresno girf described heeselt as hard-working and
triecndly However, she deseribed her friends “as secing
me” solated trom social groups She telt her mother
viewed her as o drug addict. since her brothers used
different drugs She believed her father viewed her os
a whore The teacher we interviewed was unsure how
the girl might be helped At least the preblem had
heen dentified

Fresno has also developed specific means tor inte-
grating basic literacy - kills with growth in atfectine
competencies For ¢y imple, one oral and written ian-
gudage skills vurnculum unir explores how acual
behavior or roles often obtuscate true feehngs bor
example, 4 person may hehave as ! he or she s alwavs
right. tell only of personal interests, be very compet-
tive, or alwass contorm to the group These roles and
“social games” may be mativated by a student’s ladk
of self-conhidence, desire to gamn populanty, or peed
to escape an uncomfortable situation Oral discus-
stons dand wrntten exercises are structured  around
these topics

Developmental process Fresno Uniticd School Dis-
trict’s imitiatinve demonsirates how one committed and
shilled individual within a Gistriet office can success-
tully lead implementation of program improvements
For several vears, Maxine Rodkin has mobilized com-
munity groups aid school actors to support and help
nurture this comprehensive parenting program. which
integrates on-campus child care centers and classroom
curriculum  As yn other areas. such as Kern High
School Dhistrict and the T os Angeles County Supernin-
tendent’s Office, Fresno homemaking curniculum coor-
dinators are plaving 4 powertul organising role
creating parenting programs

Maxine Rodkin has gdemonstrated how the parent-
ing issue can develop support trom various _ommu-
mty groups and south-serving agencies  Agencies
concerned with juventle justice, child abuse, and ungle
parents are very aterested i moere preventatine strate-
gies  bBresno has abwo found that classroom instrue-
tonal ardes. often parents of school-aged children are

Aruitoxt provided by Eic:
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Mavine Rodhn

Fresno Tathied Schoo Dhisteeg
fulare and M Streets
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Contadt person

Open Road’s Student
Involvement Network
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varming dredas Open Road u ronprofin organizdlion
ICTAUNE d vdricly of vopdh progrgms o San [ heco
Lo Angeles Santa Barbara  ang san Francw o
ane intereshing evample

(nen Road's “Studen: Invodooment Network a5 g
vet of sihoeol-based vtforrs Jeugned o address the
problemy of scudent apathy school viadence, inter-
sroup temston and candalnm Their approach (o uses
ant working with the school principal 0 v abie g va-
rety of studenis i problem solving and in omproving
whool policies Open Road's programs seck toampros e
selicconcepts und a sense of v ctfieacs Beld B
vadents who are comvennonaliv thenaied o e
matristredm student socral stru ture

The uulh({r\ vistted Open Roegd's proe.? i bare
Ny !,{Il"h Sohood ome of ten California s hood.
imvolved with the network throuehowt the stai

I earning objectives and content. [ he Lore of s
approach v the coreation of a Cleadership travmng
cidss” taught by g regulai facuity member The Cass
~composed of leaders or domnant personaitties trom
carqous groups througheut the stugent popaiation
Otten comventiondl student government and schooi
Actia’ svoameohe ons ape of student Workang with
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adsice from a vanety of campus stalf, students trom

various student subcuitures are invited 1o become
involyed in the leadership traiming class This selection
process 1s critical in bringing together youth with dif-
ferent academic skills, ethmic backgrounds, and group
or gang affibations This initial obgective as to imvohe
meaningfully thosc youth most alienated from the
school environment

The leadzrship class 1s stfictured first 1o dentfs
issues concerning the school These include vandai-
1sm, stealing among students, use of drugs. inadequate
structional programs, and lack of teacher evaluation
by students Action strategies are then devised to
address denuficd problems  The leadership class
often works with a4 schoolwide “concerned students’
organization ”

As students work together in determining problems
and acting collectively, several skills are learned
understanding and :nterpreting diverse opinions and
information, group decision making. problem anaiy-
s1s and problem solving, negoniating skills, and sequen-
ual planmng of decision making and action Open
Road’s handbook for the class suggests speaific ways
of addressing these learming objectives For example.
exeraises n cntically hstening to opimions and role-
playing activities to help students understand diverse
viewpoints are included

Leadership groups have reportedly achieved real
impact on school chimate and policy Acts of vandal-
1sm and violence have drepped on some campuses As
students learn ways of exercising influence and assum-
ing responsibility for theu school, gains in sclf-
concepts and skils are perceived by teachers and
pnncipals involved One class designed a rumor-
contro' aetwork as a was of diffusing exaggerated
information between student groups regarding hights
At Santa Barbara Hign School, students recom-
mended a lowsr allocation of schocl improvement
{SIP) funds to the ESL program since college work-
study students could serve as aides at iess cost Other
leadership classes have distnbuted information on stu-
dents’ legal nghts and designed student conduct rules
regarding smoking and drugs on campus.

Fundamentally, the Open Road approach suggests
that when alienated students are asked to participaie
and learn skills for influencing the school’s social sys-
tem, greater social cohesion and collective decision
making wiii improve both the school environment and
affective states of individual students involved

Developmental process. Open Road’s role s to
assist interested schools 1n setting up the leadership
traiming class. Each school must-have a principal open
to heanng and involving students as well as a skilled
teacher-sponsor for the class. The long-run viability of

Aruitoxt provided by Eic:

the student smvohement prosess rosty b cach wwhool’s
receptisity to discussion gnd unpinement of school
chmate Open Road provides o techonal 2aastance
and orgamizing role Open Road s abe pulling
together teachers from participating schools toexchange
:deas and expenences Open Road v now organigog 4
process for student mmvohvement and coatrhutions to
Los #ngeles desegr., - debate

costs. Most support fnr the

ad s trachersponsor i
prosided throee SUlBT A hingnoing process
{based on uwu, ada) No added costh 1o the
schonl site are iequrred Open Road's suppert o pres.
ently cosered by | aw Enforcement Assastance Act
11 FAA) funds Tram the state (thiee of Chinunal Tus.
twe Planming Such presentatne, deveiopmental ap-
proaches appeat to he a oreative way for aliocating
jusenile rustice momes However bmited support of
Open Road's approach permits o o tew schoals 1o
parucipate

Required resources .
fcaderchip training

Moehinda N orire
Open Road
158 9th Soreet
San F?dn(h\i‘
[ravid Rerss

1429 Summerisnd
Nan Pedro, UA 9071
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Tulare Follow-Through Program

45 hour's drive snuth of Fresno Tulare i3 g rurgd
town of 20,000 1n the muddle «f the San Joaquin Val-
ey Tulare's Follow-Through Program s based a1
Lincolr Elementary School, serving JH) youngsiers.

" kindergarten through third grade The student popu-

lanon s 62 percent Me xican- American and 30 percent
black. over 40 perceni of the studenis have g single
rarent al home

In contrast 1o ambiguous evalugiion findings regard-
ng the nanonal impact of federal rompensatory pro-.
grams. evidence induares that Tulare Follow- Thraugh
1v one program that works. Reading scores have
tumpred ten percennle points against national norms
1n the past three sears Average datiy schoo! atten-
dance has increased 1o 93 percent Siudenis working
with the mosi skilled ieachers have made *emarkable
Rans  Migrant famihes are finding wavs of keeping
their shildren in s: hool

Lesrning objectives and content. lularc Fullow.
Through has proneered sarious ways to involve par-
ents 1n ther children’s lcarming process Integrated
methods use sndwvadual parents as teachers and lfearners
For example, “Home Lcarmng Centers™ place trained
parents 1n a teaching role threugh afterschool, home-
based lessons twice a week “Home Secrets™ renforce
parent support of learming at home by provding
enniciment lessons for the individual parent and his
or her youngster A structured parenting program :0
child reaning and family relations s also provided for
parents Parents are trained as group feaden who then
organize and facuunate pareatng discussio

The parcnung cducation curnicuium explores how
parents can inquire ahout. and caplore ther child’s
views and feehngs of, early expenences and nterac-
sons, including the child’s percepion of his or her
own skills and self-image Parent expeciations regard-
ing schooi performance and reinforcement techniques
are also explored

Emphasus s placed on oral language deselopment
s a feundation for integrated cogmtive and affectine
icarming  Across cognitive and motor skl arcas -
such as histerung, vocabulary development. and physi-
cal competencies, body awareness and movement  slf-
images. family, and community people and char-
Jcremtics are discussed  Affective related ideas, partic-
uiarly knowledge of self and wccial environment, are
defined and manipulated utihz.ng more cogmitive
competencies

Teachers employ specific conversational techmigues
iinking oral language development, awarensss of self,
and man.pulation of concepts For example, Fullow-
Through teachers may asc a youngsier a question
such as,"How do you {cel about that™ and request
that a response be stated in a sentence Then, oftena
second response i requested that does nat begin wath
“Ifeel 7 so that a student will be forced 1o use a
more complex sentence structure than he or she used
in the first response ldeas and feelings are later broad-
ened through construction of compound sentences

A disunct social education component forms a part
o the Tulare curncolum  Vanous curniculum umits
ceplore wavs children can share theur interests and
leeings with others, - 2ys i which people communs-
cate to others, differences and similariies in families
and neighbornoods, envi-nmental knowiedge. and
socl interdependence

Developmental patterns. | ciare’s project is recog-
niscd as an exemplary cffort withun the national nct-
work of Follow-Through programs Tulare’s federally-
tunded resource center s staffed and orgamized 10
cxport curnicuium components and parent participa-
ton strategies, including on-saite stalf development
workshops Tulare s very abie. not only in disseminat-
ing information but also in working with teachers,
paacipals, and disinct staff over a persod of iume 1o
help implement successiul components within vanious
local coniexsts

lulare’s strategy 15 enhanced by 2 strong principal
who can facilitate collecine deciston making and
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M. Digblo’s center for independent study seeks to find learning
environments within which students may gain a sense of achievement.

coordination among tcachers Saff commutment
also necessary (o hop implement parent imalvement
ciforts

Resources and costs. As 4 partiaipant in the Natuonal
Inifusion Network and through collaboration wath
the Southwest Educational Devel.pment Laboratory
Tulare's staff development and dissemination resoude
center berefi from fud.oral Follow-Througt: funding
Lincoln Schoo's own Faollow-Through program -
also aided by onpuing categoncal support However
the successful expeniences, classtoom orgamizatian
strategies, and curniculum matenals could be realisn-
cally adopted within regular school budgets, provided
teacher and principal comnmitment s evident  The
availabildy of Title | or School Improvement Pro-
gram funcs would bkely improse the benelits ganed
by locrl adaptation of Tulare’s techmgues

lone Waite
Follow-Through Program
$9 Fast Cedar, Room #
Tulare, CA S3274

{ontuct person

OUTREACH—A Center
for lpdgpgpdent Stligy

OU TREACH. o program o the Mt [iabio L
fied Sthooi Distrnt an the San Franm . cost b
ared, s howsed in gn oft-sie focaton, separace fres
amy school campus The facdity v vpen i desien
energized by tafl comperring wuh und tuloning. stu
dents. QUTREACH 15 urne of sonver MHE structused
independent study programs resuding from 1976 jegi
lonon (S8 1591, by Senatur Arien §regorio he pre
Zram <ffers alierngiive JeRrmng opporianies Jor oses
80 high school stwdenis cach year The legiviation
allows the wi vol disieict te colfest state sohood fund-
for learning opportunifies coournng in the comine
nity, provided the siudent 15 supervised £ u creden
naled teacher

Twao-thirdy B QUTREACH < students wore unabi
o @ heve e convennoenat hugh school seliog
dropped out, or attended school nfrequenids SB
1591 encouraged the Mt Drablc district o restructure

Iearming cxprrences atound | ommunity -based work
risther than teving (o conviney stadents o keep atiend.
g conventional classes or simpiy grvng up on these
south  The remaiming ontbird of GUTREACH
studdonis gre sigh achiesers seekhing ene. hment expe-
nences through colivgedevel courses or apprentice-
shups wuk commumniy mymbers

(U TRESTH aiso serves us the deaninvhouse for a
vigiew hde gssocation of mdependent siudy programs,
the Californi Consortium of  Independent Study
FCCIS) Th netmork inddudes many reacher. and
schoot staff wuh wdeas abowut fealtotng alternative
monddassroon } learmng experiences which enhance
southy sense of achue _emert gnd self-tmage

Lezrning objectives and content. | he center funda-
daily seens 10 Ond learmng environments within
“ students may gain a sense of achievement Low-

wotieving students are seferred to the districtwide pro-
gram by icachers. commumty agencies, the School
Aticndance Reanow Board, and juvenos probation
Indinrdudg! students also hear of the program and
make contact direct!y Students may be imvolved with
the program lull-ime, combimng tutoning v basic
hicracy shilis ar the center with community-based
fearmng  The tormal currwulum alse icludes instruc.
tion an personal decision making and small group
discussion

W hiie enrolicd 15 4 comventional high schoo! pro-
gram, vther students may arrange for enhancement
apportumbics For exampic, independent study “as
heen arranged for students in choreegraphy, Russian,
and science trasmng in actusl aberstories This pro-
gram v aot unhie independent <tudy umis offered
within somme high schools However, o poohing of siatf
resaurees distnctwide creates mate apportunities for a
hroader range of students

Formal fcarming contracts ate Jescloped ol
with the student and montared by the teaching staft
In ontrast to ennchment ovpenenues, icarmng con-
tracis with low-achieung students may emphasiy
nasic hiteracy skilih Connections with the Employ
ment Desclopment Department and the Neghbor-
hood Yooth Corps alse provide access to paid work
apportunstics which integratr formal learning

Av. bl also through Ot TREACH » the pro-
gram “Fasvarnters,” a high school grrontology curss -
ulum umiing south and the eldens o the community
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Students arc trained 1o help scnior aitizens wnige let-
ters and journals or to advocate on therr behalf con-
cerming problems with businesses, landlords, or neigh-
bors. This program demonstrates how helping others
can enhance cogmuve skills, improve learning motiva-
ton, apd wmprove onc'’s percepuion of seif-worth

Developmental process. OUTRFACH., which s
four years old and well developed, offers a structural
auernauve for high school students. The program
demonstrates how individual attention and placing
consideradle responsibility for learning on the youth
help some students. This approach s assisting low and
high achievers, tnose from impoverished backgrounds.
and those from affluent families

The new associavon of independent stud, pro-
grams s a useful model for uniting teachers interested
in onc alternative. The legisiative approach of provid-
i1 g 4 fiscal incentive through apportionment alloca-
tions, rather than a categoncal program, seems vers
useful The Departmert of Education has also strength-
ened the burgeoning network of programs by co-
sponsonng an annual statewide conference held cach
sprnng
Contact person Mary Beth Wolford
OUIREACH Program
1026 Mohr Lane
Convord, C A 9451%
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Peninsula School

Peninsula School locaied moan otituent San Fran-
cisew Permunsula commumity verves 250 hildren, din-
dergarien through ewghth grode 1 private schodol,
Peninsula School 1y located in and around a gracious
' Victonan house surrounded by trees and unmani-
cured opes space and groenery The seling seems 1o
comvey feelings of vpenness irusi nd caring hetvween
twachers and childeen

Learning objectives and mecthods. Paninsuls School
began dunng he progressne era well before World
War 11, s roots arc apparent today  The school 1s
sigmfeanily influenced by the free school philosophy.
As elaborated below, basic lteravy skilis at -~ not ne-
glected However, the student’s affective state, social
nteraction and skills, fechings about learnmg. and
creatinity and spontancity are considered primary.

Teachers  with significant diversity of individual
sylos are open and candid with children Some
tead hiers have segular ciass mectings to plan and dis-
viss class activties and projects Often class meetings
will he called to discuss socal fnction between cla.
members For example, studenty at umes feel they
cannot wark when g tew others are nosy. Consider-
able responsibibity sests with the Children themselves
t work out such ditierences

Peminsuia School emphasises rospect responsibal-
iy, and self-determination as a means toward devel-
oping wif-concept and eseem A few teachers the
authors tathed with onticzed teadhey tnuning pro-
grams {pre-oand an-serviced tor not onabling teachens
to mteract with chiddien in wavs which enhance these
means  In ddass and dunag free tme, teachers and
students appear iformal and, noced, ae affectionate
fnends. respecting cach others views and fechngs
This trust and shared ownceship of the school buiid
collectine responsibibity for probicm sobving  For
example, when the school had to chiminate support
tor g sanstor, the problem was discussed with the chi-
dren, now children have woth tavks o help maintain
and heep the school clean

The concensus over Peminsuia™> weneral learning
objectives and phidosophy provides clanity for both
children and parente In contrast 1o several schook
that the duthony visited, Penmnsula s wassaon s clear,
efforts to mmprove are ofien schoolwade, involving
most statl Nonctheless, vanation among individual
teachers’ prionities s apparent. In part, this diversity 1
4 function of Children’s age For example, the seventh
and ecighth grade chisses gederally mecet with one
teacher jqust as the clementary grades do However,
formal class mectings are used more often to explore
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Peninsuta School crstalizes the issue Jucing many
teachers who are seriowsh trying to blend
imtruction in cognitive shils and development of

self-esteem.

CICTRINE parent prossores e achicve o1 o answer
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Far West High School

Far West High Scrool, an alternative secondary
school serving 150 irwercity Oakland youth, srew
from early “career edi:cation” efforts. Distinct from
specific vocational skills raining, Far West High
School facilitates wori. and research experiences in a
variety of community settings. The emphasis is on
enabling youth 1o betier undersiand workplaces a/ld
making “career choices” from direct and diverse expo-
sure 10 community settings.

Like other alternative schools that the authors
visited, Far West is expirring how 10 integrate broader
community experience. “srmal instruction in besic
literacy skills, and @ more humanistic schgol climate.

objectives snd methods. The principal
and staff at Far West believe they serve a cross section
of Oakiand youth. As in most innercity high schools,
the range of reading ievels is very wide, Far West
does, however, have the advantage of selecting from
youth who have; -plied to enter. Selection criteria do
not necessarily en.pnazize academic skills. Instead,
cuposity about comm: 2ity experience and the ability
to be self-directed are explored with the student appu-
cant and parent(s). This morc iormal selection process
serves tc clarify .he school’s learning objectives and
performance expectations.

Both vouth and parent participation in the explicit
choice procese helps build joint ownershin in schoo!
activ.iics  Also. the Jirst week of each year focuses
exclusivrly on oricntiitg students to the school's objec-
tives end means cf accomplishing learning tasks

The stai® seif-conscinusly attempts_to build a per-
sonalized <lima‘e. This 1s a bit easier at Far West,
given the --latively small (150 student) enroilment.
Neverthcle., the student teacher ratio is 30/ I —similar
to most 1igh schools. - -r West's staf; els that closer
interactic n between teachers and students, and among
themselves, improves attitude. of respect and caring
for each other 2nd :nables the school to achieve its
objecuives.

Basic literacy .kills are emphasized every Monday.
Wednesday, and Friday through math, reading, and
writing classes. More divergent discussions are covered
in government and literature classes on Tuesdays and
Thursdays.

Each student spends five hours per week on one of
three community reszrch projects to be completed
each j-ar. Working vith 80 community sponsors
throughout the QOakland area, Far West provides stu-
dents an exploratory anprenticeship in various areas

For example, one student worked 12 weeks with a
public housing authority counselor, studying the prob-
lem of child abuse. Another student, working with a
planned parcnthood organization did research on
how information and servnces are provided to the
cemmunity.

Far West's staff help students write structured
reports on their experiences. These reports, often
based on direct student interviews, explain, in part,
the characteristics and functions of jobs involved
within the organization. The_ structure of required
write-ups often is integrated with classroom instruc-
tion. For example, a student’s child abuse study
emerged from a class discussion of reasons underlying
this social problem.

The one-to-one relationship with different adults in
the community is emphasized. Business and public
agency sponsors are reportedly enthused by the pro-
gram. As a result, Far West High School receives
broad-based support from the commumty.

The emphasis at Far West High School is
on enabling youth to better understand
workplaces and making “career choices”
Jrom direct and diverse exposure to com-
munity settings. -

Developmental process. This alternative school was
originaily supported by the federal office of carecer
education. The emphasis remains on enabling stu-
dents to observe a variety of adult work roles—
encouraging youth to examine their skills related to,
and feelings about, different work settings. This
philosophy differs significantly from specific voca-
tional skills traiming. As the Qakland School District
began assuming ongoing support of Far West, a local
adaptation process occurred. More time is now being
spent on basic hiteracy skills. Research on social issues
by students is viewed as complementary to “career
exploration.”

The Far West model also could exist within a con-
ventional high school. The sma'l size and resulting
closeness of the staff seem ¢ntical in building school
¢chmate and focusing on the scnool’s phllosophy and
mission.

Contact person, Mrs. Perry
Far West Higk School
G991 14th Street

QOakland, CA 94607
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fPart 5/Next Steps

Addressed in Part 2 and reflected throughout the
case studies, school staff and parents act to improve
students’ self-concepts and the quality of interpersonal
relationships when individual effort brings a reward
through positive student, parent, and/ or teacher feed-
back. Therefore, if local schools and state policy-
makers are curious about improvements, three specific
means should be examined further.

First, the self-concept and human relations pro-
grams studied involve teachers’ possessing skilis both
in (1) curriculum processes and how students interact;
and (2) curriculum content and ideas discussed. School
staff also appeor skilled in working with others—
teachers, parents, and principals—to collectively improve
programs.

Second, the decision-making process within the
schools visited recognizes and supports collective par-
- ticipation and discussion ‘by teachers and parents.
Individual cffort appears to be greater when school
staff hold collective responsibility and interest in
improving curriculum. This participatory model is
also evident within d~partments, such as some home
economics departments’ progress in developing pat-
enting programs.

Third, resources, including personal energy, 'dol-
lars, and/or ideas, are required. Within leveling
school funds statewide, people in the community, sup-
portive of human development efforts, have been
found to be a valuable “resource” in implementing
several programs reported in the case studies.

Given these key locally determined ingredients, a
categorical definition and uniform response to a many
faceted problem secems unproductive. As outlined
throughout the rcport, agreement on a single blue-
print for improving students’ self-concepts and inter-
personal skills does not exist.

Within these themes the Department of Education
is beginning to discuss:

1. How this rzport may be distributed on an
ongoing bisis through established dissemi-
nation channels, including the Department’s
staff development efforts.

2. Whether ideas and methods discussed in
this repc rt might be utilized to improve «he
ongoiny school review and funding process
of the consolidated categorical programs.

3. How state and federal funds, administered

by the Departinent, might be better coordi-
nated to maximize local program improve-
ments (particularly in the parenting area),
including monies from Titie 1V-C, SIP,
vocational education, school health tcen-
age pregnancy, counseling a' i guidance,
state CETA, and the Office of Child Devei-
opment. Clearer coordination and possible
consolidation of funds of fragmented par-
enting programs could reduce local admin-
istrative costs and unnecessary duplication,
while clarifying state policy and commit-
ment. Improved information about iund-
ing sources, could be disseminated by the
California Task Force on Parenting or by
the Department.

. The desirability of providing more specific
information, perhaps through a brief pam-

phlet, on parenting programs which could
help link school staff and community groups.

. The usefulness and feasibility of field test-

ing a brief survey of students’ views of the
overall school climate, for possible inclu-
sion in the California Assessment Program.
An incremental extension of student back-
ground data already collected, this infor-
mation would broaden the information
availabie to schools, parents, and the media
provided through the program.
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Part 6/ Resource and Networking

: Information

TN

This section includes (A) references footnoted in the
report narrative; (B} a list of additional written litera-
ture and curriculum materials; (C) bibliographies and
resource lists on self-<concept and human develop-
ment; (D) a list of additional programs the authors
were unable to visit, including individuals who are
working in the self-concept and interpersonal skill
arcas. The intent of this resource list is to strengthen
networks of people and ideas. None of these materials
has necessarily been “validated™ or “endorsed” by the
Department of Education. If you have trouble locat-
ing these resources or people, write Bruce Fuller or
Ginny Lee at the School of Education, Stanford Uni-
versity, Stanford, CA 94105,

If'h' mrionl oot this gy sestiiee TNt IS to

sircrictine e et sk ot poacds cnnd
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A. Footnotes

(1) San Framrisco Chronicle, *Parents List Their Worries
About Schools,” September 5, 1979.

(2) Assembly Subcommittee on Postsecondary Educa-
-tion, Unequal Access 10 College, California Legisla-
ture, Sacramento, 1975.

(3) For example, brookover, Wilbur, and others, Schools
Can Make a Difference. East Lansing: Michigan State
University, 1977.

(4) Contact person: Ples Griffin, Bureau of Intergroup.
Relations; Department of Education 721 Capitol
Mall, Sacramento, CA 95814. Guide for Multicultur-
al Education, Sacramento: California State Depart-
ment of Education, 1977. Banks, James A., Teaching
Strategies for Ethnic Studies, (second Edition), Bos-
ton: Allyn and Bacon, 1979. The issue of cultural dif-
ferences in affective instruction is examined in: Zimmer,
R., “Necessary Directions for Anthropological Research
on Child Care,” Anthropology of Education, fall,
1979.

(5) Art education contact person: Kay Tolladay, Fresno
Unified School District, Tulare and M Streets, Fresno,
CA 93721. Arts Prime Time, published by Communi-
cart, P.O. Box 4195, Santa Clara, CA 95054. Eisner,
E., “What Do Children Learn When They Paint?”
Education Digest, September, 1978. Environmental
education contact person: John Harter, School of
Education, University of California, Berkeley, CA
94720. Math anxiety contact person: Lenore Blum,
Mills College, Oakland, CA 94613.

(6) Assembly Bill 65 (Chapter 894, Statutes of 1977),
Education Code Section 52000.

(7) Authonized by Califorma Education Code Section
4200.

{8) Senate Bill 190 (Chapter 249, Statutes of 1979). State
Budget Bill, 1979-80.

(9) Elam, Stanley (ed). A Decade of Gallup Polls Toward
Education. 1968-1978, Bloomington, Ind." Phi Delta
Kappa, 1979.

(10) Reasoner, R. “A Matter of Prionty,” Califorma
School Boards, December, 1973 ’

\'t) Compilation of Fall 1974 Goals, Subgoals and Priori-
ties Meeting Goals Collection Criteria, Sacramento:
Joint Legislative Committee on Educational Goals
and Evaluation and D ;...ment of Education, Janu-
ary, 1975.
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(12) Brookover, W., and others. Schools Can Make A Dif-
ference, East Lansing: Michigan State University,
1977. Brophy,' J., and Good, G. Teacher-Student
Relationships, 1974.

(13) Considerable research examines these issues in more
depth: Massey, G., Self-concept, Personal Control,
und Social Context Among Students in Innercity
High Schools. Stanford University, School of Educa-
tion, Doctoral Dissertation, 1975, Purkey, W., Invit-
ing School Success: A Self~Concept Approach to
Teaching and Learning, Belmont, Calif.: Wadsworth
Publishers, 1978. Rogers, C., and others, “Social
Comparison in the Classroom: The Relationship
Between Academic Achievement and Self-Concept,”
Journal of Educational Psychology, February, 1978,
Rosenberg, M., and Simmors, R., Black and White
Self-Esteem: The Urban School, Washington, D.C.:
American Sociological Association, 1971. Luepton,
L., “Parental Status and Influence on the Achieve-
ment Orientation of High School Seniors,” Sociology
of Education, winter, 1975.

(14) These and other materials are further discussed in:
Mazzarella, J., Improving Self-Image of Students,
Burlingame: Association of California School Admin-
istrators, 1978.

(15) Canfield, J., and Wells, H. One Hundred Ways to
Enhance Self-Concept in the Classroom, Englewood
Cliffs, N.J.: Prentice Hall, 1976.

(16) Contact: Maxine Rodkin, Home Economics Coordi-
nator, Fresno Unified School District, Tulare and M
Streets, Fresno, CA 93721. Fresno curriculum mate-
rials: “Exploring Childhood Goals and Objectives”™
and “Personal and Social Living.”

(17) Smith, M. A Practical Guide to Value Clarification,
La Jolla, Calif.: University Associates, 1977.

(18) Harmin, M., Kirschenbaum, H., and Simon, S. Clari-
fying Values Through Subject Matter, Minneapolis:
Winston Press, 1973,

(19) Jensen, L. That's Not Fo'r: Helping Children Make
Moral Decisions, Sait Lake City: Brigham Young
University Press, no date. Mason, H., “Moral Think-
ing: Can It Be Taught”" Psychology Today, February,
1979. -

(20) Maximizing Human Petential: A Curriculum Design
for Human Development and Interpersonal Relction-
ships, Sacramento: California State Department of
Education, 1976.

(21) The Department of Education's school review pro-
cess, utilized for schools receiving consolidated cate-
gorical funds, begins to address self-concept and
interpersonal skill development. See: the Department

*of Education’s “School Plan, 1979-80, Reviewers’
Manual™;, and consolidated program handbcoks for
assessing clementary and secondary schools. Also:
Office of Intergroup Relations, “Improving the Human
Environment of Schools,” Sacramento: California
State Department of Education, 1979.

The Department of
Education’s school review
process begins to address
self-concept and interpersonal
skill development.

(22) Schweikert, Mary Ann, “A Basic Skill,” California
School Boards, September, 1979. p. 17.

(23) Ibid.
(24) Ibud.

(25) County CETA and school district offices will be able
to provide information to interested school personnel.

(26) Brown, George 1. Human Teaching for Human Learn-
ing, New York: The Viking Press, 1971, p. 3.

(27) Studies in confluent education originated with the
work of Professor George 1. Brown of the University
of California, Santa Barbara. His work began with a
pilot project exploring integration of the affective
domain with the school curriculum; this grant was
provided to Dr. Brown and the Esalen Institute by the
Ford Foundation. His work continues at the center
for Development and Research in Confluent Educa-
tion at UCSB. An introduction to this approach is
described in his oook, Human Teaching for Human
Learning.

(28) Brown, op cit, p. 6.

(29) Kickbusch, Ken, “Values Education 1n a Confluent
Social Studies Curriculum,” The Confluent Journal,
No. 8, fall, 1978, p. 3.

(30) Ibid., p. 6.

(31) Brookover, Wilbur B., et al. “School Social Chimate
and Achievement,” American Educationa! Research
Journal, spring, 1978, p. 316.

(32) Ihid., p. 31A.

(33) Materials on factors and detcrminants of school cli-
mate are taken largely from Fox and others, School
Climate Improvement: A Challenge 19 the School
Administrator, available from the Nueva Learning
Center, Hilisborough, California; Also Clark, Improv-
ing the School Climate, ACSA Operations Notebook
19, available from the Association of California
School Administrators, Burlingame. Two sources of
assessment instruments are Dolph, B. J., and P. B.
Novotney, Prescriptions for Principals, Los Angeles:
Educational Resource Association, 1974; and Fox
and others. Diagnosing Professional Climate of Schools,
Fairfax, Va.;: NTL Learning Re_ources Corp., 1973.
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P:or a list of publications available from the
. California State Department of Fducation,

write to the Bureau of Publications, P.O. Box
271, Sacramento, C 4 95802.

B. Additional Written Resources

1.

(3]

~3

. Reasoner, R

Communicanon, Awareness, Responsibility, Environ-
ment  Teacher Advisement Program, Fresno. Fresno
Unified School District, contact: Richard Brown. Gui-
dance Services. Fresno Unified School District.
Coopersrutth. S. Developing Mouvauon in Young
Children, San Rafael Albion Corp, Co., 1975,
Felker, D Building Positive Self-Concepts, Minneapo-
lis Burgess Pubhishing Company, 1974

Reasoner, R Classroom Acmvines to Enhance Self-
Esteem, Los Altos, Calif Los Altos School District.
1978

Mazarella, J Improving Self-Image of Students, Associ-
ation of California School Admimstrators, 1978. ACSA
publishes a variety of monographs and staff develop-
ment matenals in the area of self<concept, school chi-
mate unprovement. and school community councils
Contact Jim Olivero or Gail Bulatao ACSA, 157501d
Bayshore Highway, Burlingame, CA 94010. Jim has
many useful matenais on school chmate, for instance.
Clark, F, “Improving the School Climate,” ACSA,
1977.

Metcalt, L Valuey Educatior  Ratonale. Strategies,
and Procedures, Washington, D C  National Council
for the Social Studies. 1971

Rogers. C On Personal Power, New York Delacourt
Press. 1976

Bidingual self-esteem materials Caracolitos Books, The
Economy Company. P O Box 25308. Oklahoma City,
OK 73125 Yo Soy Asi (Got to Be Me), Developmen-
tal Learning Materials, 7440 Natches Avenue, Niles.,
1. 60648 Contact Dale Zevin, Santa Crus, Calif
{408) 462-3713

Scharf, P Moral Educaton. Davis, Calif  Responsible
Action, Inc. 1978

Philips, G and others. Group Discussion A Practical
Guide to Parncapation and Leadership, Boston Hough-
ton Miffhin, 1979

Hart, G Values Clarification for Counselors, Spring-
field, Il Charles C Thomas Pub, 197§
“Enhancing Self-Esteem 1n Childien,”

Los Altoy los Altos School District, 1978

. Oakland Unified School District, “Parent Education®

Adult Education Curriculum Gude,” spring, 1978
Contact person: Bob Williams, Oakland Unified, 1025
Second Avenue, Oakland, CA 94606

. Head Start Burcau, Administration on Children, Youth,

and Families, “A Leader’s Guide to Exploring Parent-
ing,” Washington, D.C : Department of HEW, 1978,
Evaluation matenals Plakos, J., and Russell, D
“Measuring and Evaluating the Affective Domain in
School Programs™ (draft), 1979 This guide will assist
schools to integrate affective and interpersonal skill
goals into mimimum proficiency tests Contact person
Dale Russeil, Los Angeles County Superintendent's
Office. 9300 East Impenal Highway, Downey, CA 90242
Also Oakes, P., “A Longitudinal Study of the Effects
of the ECE Program” (draft), San Juan Unified School
District, Research and Evaluation Department, 1979,
Olsen, L. Lost in the Shuffle A Report on the Gui-
dance Syvstem n Cabiforma Secondary Schools, San
Francisco. Citizens Policy Center'Open Road, 1979
“Improving tlie Human Environment of Schools: Prob-
lems ard Strategies.” Bureau of Intergroup Relutions,
Sacramento California Department of Education. 1979,
Jamieson, J , and Harter, J (eds )“Professional Devel-
opment 1n the Mt Diablo Unified School District,”
School of Education, University of Califormia, Berke-
ley, 1977. The report. sponsored by the umiversity and
the local teachers’ association, examines teachers' own
views of staff development activities

McLaughhin, M Parent Involvement in Compensatory
Education Programs, Cambnidge, Mass - Harvard Uni-
versity. Center for Educational Policy Research, undated

Bibliographies and Resource Lists on Self-Concept and
Human Development

Simpson. E |, and Gray, M . Humaristic Education An
Interpretation, Cambnidge, Mass.* Bellinger Publishing
Company, 1976

Valett. R Humanistic Education Developing the Total
Person, St Lowms Mosby Company, 1977 Contains
extensive list ¢f curriculum matenals and very thor-
ough overview of humanistic concepts
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Helpfiy People and Programs

Ed Lewis, California School Boards Association: Ed
Lewis is working with a network, The Curriculum
Alliance, encouraging teachers and school boards to
improve curriculum.

. D. J. Peterson, Staff Deve'opment Office, Department

. of Education, Sacramento: D. J. Peterson has consider-

able information on staff development centers and
efforts supported by the Depastment.

. Pat Campbell, San Ramon Valley Unified, Danville:

Pat Campbell is designing a parsnting curriculum,
working with Catherine Welsh, Burecau of Homemak-
ing Education, Department of Education, Sacramento.

. Vera Casey and Greba - Jackson, Berkeley Unified

School District: Both women are working with Berke-
ley’s parenting program.

. Grace Hibma, Los Angeles County Superintendent’s

Office, Downey: Grace Hibma provides parenting cur-
riculum materials and staff development for many
schools in the Los Angeles area. The Los Angeles
Superintendent’s Office, through the Educational Re-
source Consortium, coordinates staff development in a
variety of areas. Contact person’ Carol Fox (213) 922-
6353.

Nel Noddings, School of Education, Stanford Univer-
sity: Nel Noddings is currently writing on qualities of
human caring; she also teaches in the areas of math
education and affective curriculum.

. Cheri Duncan, Roseland School, Sonoma County:

This school was praised by the SIP school review team

10.

ia.

16.

for efforts with integrating self-esteem and drug educa-
tion curriculum.

. Roger Skinner, Walnut Valley Unified School District,

Walnut: This district has a variety of programs to
enhance self-concept.

Tony Martino, Omochumnes Alternative High School,
Elk Grove: Omochumnes has a very specific process for
building school climate.

Hanford Rants, Gahr High School, Cerritos: Gahr is
one of many schools that has a peer counscling
program.

. James Piatt, Deha High School in Santa Maria (805)

937-6356: Delta self-consciously works to improve
school climate. -

. James Mathiott, Ohlone Elementary School, Palo

Alto: Ohlone is an alternative school integrating cogni-
tive and affective objectives.

. Tony LoBue and Donald Slezak, Scotts Valley Union

School District, Santa Cruz County: This district has
developed a comprehensive curriculum in the areas of
selfconcept, communication, ;and values explogation.
Elaine Harper, Grace Miller Elementary School, La
Verne (Los Angeles County): This school has inte-
grated several self-concept obijectives into their school
site plan.

. Joseph Roberts, Newark Unified School District, Newark:

A group of Newark teachers are operating confluent
classrooms.

Earl Watson, Demonstration Programs in Reading
and Mathematics: Department of Education, 721 Capitol
Mall, Sacramento 95814.

N

_ APPENDIX 1
Characteristics of Elementary and Secondary Schools Sampled
Percent of parents
in school attendance
Type of school School size area on AFDC School area
and type of 374— Sub-
_ data 1—373 | 555 556+ C—6 | 6~—15 15+ Urban | urban | Rural
Eiementary schools (N=1,608)
Number of sampled s.i:00ls, by increment 575 551 482 539 562 507 347 932 316
Mean school size 241 459 788 469 466 521 607 508 283
Mean AFDC percent * 12% | 12% 15% 2% 10% | 27% | 21% | 12% | 12%
] 338— Sub-
1--338 | 1,533 | 1,633+ | 0—4 |4%—10%| 10%+ | Urban urban | Rural
Secondary schools (N=398)
Number of sampled schools, by increment 157 132 109 144 138 116 68 253 70
Mean school size 148 | 1,019 {2,140 | 862 | 1,096 |1,175| 1,852 | 1,047 | 463
" Mean AFDC percent 6% 9% | 10% 1% 6% | 22% | 14% 9% | 10%
. 49 43




APPENDIX 2\

Factors Encouraging or Discouraging Efforts to Address
Human Development Learning Goals

Percent of schools reporting factor as encouraging
effocts, by school size and SES
School size SES level
Factor and type of school* Small {arge Low High
Q: To what degree do the following factors encourage or N
discourage school efforts to enhance students’ affective \
growth and skills? . I \
Reported: “greatly encourage” \\
a. Staff development . R
Elementary ............ ... ... . .. ... 71 65 73 67
Secondary.. ... 69 45 54 68
b. Affective-related instructional matenals
Elementary ......... ... i 52 49 54 51
Secondary.............. ... .0 62 39 53 58
c. Single textbooks
Elementary ............................ Lo 20 17 20 20
Secondary.................. o0 Lo, 18 16 21 22
d. Reports on existing affective prugrasns
Secondary ...................................... . 30 18 21 25
f. Parent attitudes and values
. Elementary ........ ... .. ... .. . . . ... 52 50 43 59
] Secondary.......... ... 35 40 38 62
g. Concern over basic hteracy skills
Elementary .............. ... .. 57 57 54 58
Secondary.......... ... . 56 54 55 64
| h School site council (if operating) :
| Elementary ........ ... ... ... .. ... . ... . 62 59 59 68
| SeCONAAIY. /. . ..ottt 39 51 48 43
]
| ). College admission requirements
Secondary. ... 15 44 35 29

*The factors are cited here to correspond with the questionnaire Therefore, the alphabetical arrangement may not be consecutive bec ause of the
deletion of some factors (e g, e and 1)




APPENDIX 3

Please return by May 31, 1979, to:

,‘\ Affective Learning Survey Coordinator
Office of Program Evaluation and Research
Californ.a State Department of Education
721 Capitol Mall
Sacramento, CA 95814

of program.

County

Copy of Survey Form Used in Study

District

School Code

|

Write the code number specified 1in the
California Public School Directory, 1979.

To be completed by the school principal.
We suggest this guestionnalre be completed
with the help of an i1ndividual or smail
“group of téachérs. Please indi.ate if

you were able to do this:

AFFECTIVE LEARNING SURVEY

Ye« () No {)

1. Please provide information on number of students and faculty involved in each type
1f the program 18 not currently offered, check the last column.

ERIC

Aruitoxt provided by Eic:

91

Number of |Number of
students faculty .
enrolled 'invo’'ved Not
this yearjthi: -ar] offered
a. Exploration/clarification of/personal values . . . _
b. Small group, magic circle discussions . . . . . .
¢. Independent study (within classrooms or nff-campus)
. d. Hultlc-'ltura‘x education « « + + .+ . . . . .
e+ Aesthetic/art education . . . « + . . o e e e
f. Interpersonal relaticns groups . . . e e .
2. Cross-age/pejr tutoring . . « ¢« &+ &+ o o o PN
h. Psychology course - + « + & o o o o o & & . _
1. Community service experience . . . X e e e e e e .
. \ =
j. Parenting: wmarriage and family . . . . . . . . . .
k. Human sexuality . . « ¢ ¢« + o &+ o 5 & . e e .
1. Work experience . « « « « « o s o o » o e e e e
Other: please list any other affective related
effort . .
m. .
n. . . ] R I




AT 1 I L B S S U UL R LU U ""Wr'"w‘!' R

2.

Please indicate the relactive frequency with which the following events occur on
the average wilhin classrooms at your school. Circle your response.

Occurs Occurs
rarely very often
a.  Students choose their courses or
instructional sctivities . . . . . .« . . . . . i 2 3 4 5
b. Teachers lecture to the class . . . . . . . . . i 2 3 4 5
¢c. Students and teachers discuss personal
feelings and problems . . . . .« . . . .. .. 1 ? 3 4 5
d. Students d4nd teachers collectively decide
3 A 5

future lesson plans . . . . . « .« . ¢« . oo L l 2

-
[

»

In addressing affective and social learning goals, how frequently dc teachers at
your school use the following methods? Circle your response.

Rarely Verv often
a. Small group discussions of academic material . i 2 3 [ 5
b. Swmall group discussions of personal feelings
or social classroom problems . . . . . . . . . i 2 1 4 5
¢. Discussions with individual students about
academic PrORTESS . . o ¢ + & « o o & « 2 o » & } < 3 4 5

d. Discussions with individual students about

personal feelings . . . . . . . . . . . .. . 1 2 3 “ 5
e. Discussions with parents . . . + . . « .+ . . . 1 2 3 4 5
f. Discussions between counselors and i1ndividua!

or small groups of students about personal

feelings and issues . . . . . . . . . e e i 2 3 “ 5
Other. please add any other affective-related
interactions B}
g . 1 2 3 &4 9
h. .. I 2 3 & 5

52
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Listed belov are several iosues facing echools.

issue is st your school. Circle your response,

Student criticism of other students .

teacher wmorale , .

student self-confidence

Students' knowledge of the job market . . .

Knowledge of parenting and family life
Avareness of community issues anc problenms
Knowledge of different cultures and people

please list other 18sues

Not

Level of students’ wmotivation . . . . . . . . .

..

Level of parent involvement in scr ~! progress.

students’' computational skills . . . .

[IY

x

students’ readirg and writing skills .

Level of students’ interpersonal cowperencies .

Plesse indicate hov ser:ious each

)

L3

~S

"t

ok

very serious

issue

& h)

A b

A 5

“ 5

L LY

& 5

[ 5

i 5 %\
)

. 5 !

“ 5
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R .

Thaaks again for your help. We will send vou our final repor? on the stud. -~arly
Dext year.

F
:
3
&
3
%

i

At your school, to what degree do the {ollowing factors sncourage or diacourage
effarta tc enhance studeats' affective growth snd skills, Circle your response.

Creatly Greatly
dtscourage encourage
#. 5Stalf development . . . . . . « « + &+ « o - .. ' 2 3 - 5
b. Affective-related i1nstructional smatertals . . . H 2 3 & 5
. Single textbooks . . « .+ .+« 4 4 e s . s . . H ? 3 4 b
d. Reports on existing affective programs . . . . H K ; A b
e, Schaduling of classes . . . . « . . . . . .. i q 3 & 5 ]
f. Farent sttitudes and values . e v v e s H 3 3 % 5 1
g. Concsrn over basic literacy skills , , ., . . i 2 3 A S
h. School site council (1f you have one) . | i ? ! & ;)
i. Communicarion between schools . . . . . . . . . H z i 4 5
j» College adeission requiremen ) . e e e e i K 3 4 3 -
Octher  please add other factors
K. T L
I, . i - 3 & 5

S
We are anxious to lesrn of particulerly succensful ;:Ekvﬂﬁg 8l your school which
address affective growth. Plesase descride such efforts and feel free to aend us
any written saterial on these progrems. Alsc identify & contact person, i1f vou
wish, wvith vhom we might follow-up.

Contsct persor

AN
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Other P -blications Available from the Department of Fducation
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