, 6. The cld murst learn to recogmze printed words frgm Wﬁatcwr cues
: NUS&? ¢ ~ * 1 14

. ¥ <7 - M ./ . ) v
. 7. The child must learn that printed words are signals ;o\r spoken words'
e o and that they have meanings ana’logou§ to those spoken words.

(8 The child must learn to reason and think about wﬁat he reads (pp.
LT . 31 3‘3) ) .

- s ;
- The mdn» Jlﬂuem bq,mmng rmdmg programy dul]’qble have been®*”
Ldtegormd ima number of ways. Differences among the prpgmm have buen
. “idenufied 1n the stress placed by cach programon |ett;r wungrdssoudtlon on
. "the relationship of uddmg, instruction to the tutal langudge agts program,and
- on the way «n which the pattern ot instruction organized in each. (Gpodck
o *1978) c .

‘e N Ac

.. . v
« D *
.

Addms Andé€rson ang Durkin (1978) distinguish beginning readmg
progmms by the underlying Lonupnon of the reading ~process. Some
prog;ams are labelled gs “data deinven.” wme as Lpnaptuall\ driven,’ and

2 some as “interactivg.” In the' dater drivgs programs the reader attends to the
. " fetters and develops eApectations frum thg words speligd out by them. These
. expectations are juilt upon ds the reader dcals with larger umts. going from
. words.m phrdscs to séntences. They se’e.thnslds 4 “bottom-up’ p,roccss .
Philip Gou;,h {1972). tor n)mpk proposed a lincar model of ¢ reading
process which can bc tSnsidered data, driven. Reading procmds from letter
dentification td \\urd construetion to ‘phoncmic ruprcsc.mdtmn Syntacty
. ® andsemantic rules dppllcd to form méamngs .

LAY . - -

, - ) & . . .
\ ® . Inthe conceptually driven programs. th reader uses his knowlédge of the
, language tp approuach reading by testing h} putheses against what 1s prirted.
Context and syntax provide the reader Mwithmporfant cues for developing
.- hypotheses. This ps)t,hohngubllt. dppdeh to reading 1 Lhdl’dC(Ll’llCd as
« . “tgp-down™ processing . : . i
4 % . - - s .e y 3
g @uodm n (l968rhds pmpbsud suuh a “top-down™ mode! of rchmg in
Wwhich a.chifd moves W(mgh three stages or prefivichly levels. At the highest
levél the fodus i i> on mmmngmth decbding becoming automatic. .

. B

o/

A he third dppmauh to reading sees both lup -ddyn and bottom-up prou.ss-
were MY ouurrmg_slmuhu!icousl\ -Hence, the characterization as interactive.
Within thns concepdrtthe redader is as much dependent upon what he afready

knom as upon w hat he authyr has putin the tuxt for gaining meganing from

the printed page. Bgth wmcpmdllwdnun and intgpactive conceptions of

. - reading view the process as something more than decoding. while the data
) driven conception sees reading as o procdes of changing written language imo
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into @ Preschool Curriculum? -
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' . FOREWORD- ) : '

. A major ,goal of the Right to Read Program has been to disseminate
infofmation about the status of literdcy educatipn. successful products.
, practices and current research finding in order to ymprove the instruction of
reading Quwer the years, a central vehicle for dissemination have been Right to
Read conferences and seminars. 1n Jone-1978. approximately 350 Right 1o
Read project directors and "st;iff from State and local education and nonprofit
agencies comvened in, Washington. D.C. to consider Lateracy: Meeting the

Cha)lenge. i ' '

]

The conferencg focused on three major areas:

"o examination of current literacy problems and 1ssues
* ® assessment of accomplishments and potential resolutions
regdrding literacy issues; andv .
! exchange and dissemination of ideas and materials on successful
* prac‘tices toward increasing literacy 1n the United States. .

All levels of education, preschoo! ti1r‘ough’aduh. were considered.

[ . . i ' .

.Thé response to the Conference was such that we have decided to publish the
papers in & series. of individuakpublications. Additional titles in the series are

. Q . . -
listed separately-as well as directions for orderjng copies. N
‘ . - .
> * .
. <,
LI I . SHIRLEY A, JACKSON . °
- Director.
]
' ‘ : , Basic Skills Program
. ) ‘
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FOREWORD: -

- A majorégoal of the Right to -Read Program has been to disseminate

infofmation about the status of literdcy educatipn. successful products.
. practices and currgnt research finding in order to improve the instruction of

reading Quer the years. a central vehicle for dissemination have begen Right to
Read conferences and seminars, In Jane 978, approximately 350 Right 1o
Read project directors and staff from State and local education and nonprofit

agencies convened 1n, Was

Chajlenge.

The conferencg focused on three major areas: .

t

"e examination of current literacy problems and 1ssues

~ ' ® assessment of accomplishments and potential resolutions
regdrding hteracy issues: andv ‘

exchange and dissemination of 1deas and materials on successful
* prac‘tices toward increasing literacy in the United States:

* . .
All levels of education. preschool through adult, were considered.

f

/

hington. D.C. to consider Y.iteracy. Meeung the

The resr;onse to the Copference was such that we have decided to publish the

papers in 4 series. of individuakpublications. Additional titles in the series are
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) OVERVIEW . .
One’s answer to how reading should fit into a preschool curriculum wilt’
pgnd upon one’s fundamental assumptions and convictions..Through an

explorauon of different definitions of reading. this paper first develops a
concept of the reading process. It then shows how different concepts not only
of reading, but of maturationand instruction imply distinct preschool reading

pr

ograms and proposes that. like the models of early childhood education

compatible with them. they derive from different idealogies. The'last section,

expressly espousing a constructivist view of cogmtive development and an
interactionist concept of reading. suggests strategies that teachers mightuse to -
prepare children for reading.’ again insisting that ‘comprehension of basic

principles is the crucial factor.

.

*  Definition of Reading

., th
! hi
in

.

v b v

Observing that.debates over programs often involve divergent concepts ofs
e reading process. the author begins by surveying defimitions and unfoiding
$ own definon ot’reading He adduces r;?ore and less restricted defimtions
cutrrent use, relates reading to the oher language processes, discusses the

'various clues to meaning that mature and beginning readers use. and hsts the
skills that beginning reading programs must inculcate. Lastly, he introduces
*  three underlying concepts of the reading process..each exemplified by models

and distinguishing a class of sprograms. the data driven. the. conceptually

driven. and fhe interactive. which mediates between the other two. Jn the
. .t - . & .. . *
course of this discussion, several basic propositions emerge.

8 . )

® Reading involves comprehending mcar;ing, not merely “decod- -
- ing” or translating written symbols into spoken language.
® The reading process differs for mature and beginning readers.
¢ Educators. need to understand, the differences between early‘fmd
mature reading processes and to use approaches that lead children T
"to expect meaning from the printed "page and to develop the
battery of skills and. the liveness to clues characteristic of mature
readers. R B ) . .

) .
s o

’ g ——

Consequences of Conceptual Differences . ‘-

‘- i A4
vt

. Y ' -
Different preschool reading programs will devolve from different basic'.

Jo

. . v »
assumptions A maturational view of readiness will lead educators to place -

some children into an early phase of the reading prgram, leaving othets to

develop further, while a nurture view of refidiness wijl lead them to provide

ERIC
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experiences designed to prepare children for the reading program tﬁe\ will
enter. .Educators who believe in direct instruction will teach children, what
*  they want them to learn, while those who believe in indirect instruction wall .
create situations i which children an learn it through their own actions,
Wanting a sense of direction. many preschool educators effectually resign
such deusions to publishers, merely following the program of the materials
they, recenne In response to the resulting abuses. a coalition of edueational
orgamizations has published a jqint statement on R’cadmz and Pre-Furst
Grade, cleven of whosg recommendations the author cites He obsenves. .
however, that they do nuf comstitute sutficent guidelines tor a preschool
reading program. since the guestion of what will conduce to success in 2
reading program remains open and will receive ditferent answers from
' proponents ot difterent modcls ot reading instruction: Having contrasted thg
. . answers commensurate with the three models introduced earliér. the author ™+
P * . gous un to suggest that the three models it ditterent models of early childhood N
educationy and hke them, reflect ditferent ideologies. Thus, to select and
implement & moded rdllundn\ ane must clarifs one’s basic convictions about
: children, learneng. dc\dupmgm and s(,huols v

.
. - .

~
T —

Preliminary Reading Activities
. . oy i

. " Many reading readiness \l\llis can be developed within the norml;_l
tramework of preschools, using niaterials ready tohand The author suggests
matenals that teachers might use and activities that they might introduce to
dc,nlop \lsu‘éldnd auditpry dmnmmdtmn He then describes tour particular
programs reported in the lgerature, nbsur\mg that. since reading s a
) cogmtive-linguistic activity, Piagetian theory can help other educators
o .develop glternatives to the traditional strategies of reading instruction’and
that. sind reading involves the interaction of data-driven and conceptualls -
driven processes. the rapge ol potential stmubm dppropmk tu,preschoolts

. ’

uogreat

. \
A
Conclusidh

. -

Children can be helped to LOHSUULI a system of reading. as wellasa sstem
« ot understanding thur physicdl and souial sorld  The key to incorporating
. reading in the preschool curriculum will berd tedching staff who s iew reading
4y dn interactionist process and who understand boththe legrming capabilities

* of chnldrcn’and the learninig potentialities ol activities : :

7 ' * .
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. HOW SHOULD READING FIT INTO A -
. . PRESCHOOL CURRICULUM? - :

~

w7 Far this conference on LITERACY. MEETING THE CHALLENGE. |

-was asked to prepare a paper utled. “How Should Reading Fit Into a-
Preschool €urriculum?” I, was requésted to prepare “a working model of the
problem of hiteracy in our soclety and vanous approaches on ideas for their
soluton [ was not sute | could do this. but Faccepted anyway. In preparing
for the paper. | reviewed the proposed program of thé conference to see how
m) topic might relate to'others At first, | thoughg that there would beaseries
of papers on curriculum continuity in reading instruction, starting with the
early years. of education, but this did not seem to be the case. I{ seemed as |

» read the psehminary program the conference developers felt that 1t was pot
reading instruction that was a problem. but everything else {(e.g.. preparation
for 'that instruction, the matenals of instruction, the evaluation of the
instruction, etc.) | wondered.about the, purposes 6flhc conference and my

* L

own role within it . . -
L ]

.

.

L]

I was concerned with the context of the conference ay well as with the .
motitation of those who invited me. 1 am aot primarnly a reading specialst: |
do 'have some experuse in the cumculurp of early childhood education, 1
assumed. therefore, that 1t was not the intent of the planners ta have me
propose tcch'mg:al devices for teaching reading early . but ratherto address the .
issues of early reading from a policy standpomt.‘ However, | found that 1t is

s

difficult to separate policy from the procedural *
lalso found that | had difficulty with the topicthat I was given. A number of
words bothered mef' 1 whs not sure what they meant. . .
i?orcxamj)lc.ong of the key words in the topic s “preschool.” which | take

to mean “before’school ™ Yet. If preschool happens before school. then the
concern for CILmCtglum seemed inagpropriate (except. pe'rhaps. 1in the hmntéd
sense of the."mdden curriculum®™ df the family as used by Strodtbeck 1n the
" 1960%) 1gid not think this was.the i tentof thg plannc@. Rather { believe they .
expected me to addréss the issues f curricujum ‘prior to the primary grades.
The use of the term* preschool*] finallydecided, was a throwback to the imgs
> ' when people thought ‘that there was nothing to learn without reading,
-therefore school ought not to begin ‘before reading mstruction. Thus any
education ;')rior' to that peint in a childV life was condidered “preschool
education,” Forgiving: the planners, 1 shall talk about the prchml'na'ry
Y curriculum.’ programs of the nursery school. day-care center? and
kj"p\dcngartcn.’
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The sec'ond.n(;rd in the topic that gave me difficulty was “reading.” Reading
is defined differently by different experts Differences in conceplions of the
‘reading process can lead to different prescriptions for cusriculum, There s
much cbntroyersy about the ndture of reading and reading instfuctian, and
this controversy scems ap old as the history of inquiry into the teaching of

" reading. Neither logicd discourse nor empirical data seems to persuade
persoms on one side of the Controversy to shift to the other. It seems that
ideological 1ssues are at the base of the controversy 1 felt that no logical
arguments of my own would convince anyone here today dnd. so. while | will
admit that maﬁg. positivns vn veading and reading instruction exist. | will
neither iy to be evenhanded 10 my presentation. ROr expect to persuade
mcrm}rthat my point of view 1s the nght one -

. . .

*The third difticult word 1 found in the topic was™fit “Among thetwodosen
defimtions for that word 1 tound in the dicuohary, two seymed most
appropriate “well adapted or suited” and “ta be of the right size * In one
sende. jteould be argued that reading is anappropriate ekement for preprimary
vdgmation In the other sense it could “be argued that redding can be
a&colkmodated in the current structure of preprimary education. The former
sepse of the word would lead to a discqurse on propriety, the latter to a
dl\C()‘ul'\C on efficacy  Probably both could be addressed )

“ )

. . { -
L/ .
Lwren that analysis of my asagned topic. my understanding of 1t. my
undcrstdnamg of the conlext of the meeting and the purpose of my being
avked Yere, | should Like to address thie following topics

-
-

Defining reading

Teaching reading ) : .
Fiting reading into the preschool

® @ ¢ e

‘A prepnimart reading program
{ .

A a

~ Somc uf the controversy abuut reading instruction ayfrom the way in |
,which the reading process i defined Some educatow contend that it is

-basically a decoding process learming the relationship between wrnitten

symbols and spoken sounds Once these associations are larned . the childisa

reader Since the young child already knows word meanings and processes in
oral languags. reading teachérs need nog worry about these. What the child
does with the ipformation glcan'cd from the wrnitten pages nof considered the
domaArI\chadlng, The goal of primary reading instrucion. accéyding to this

~will unlock the wntter®code
:, Although few will disagree with the need for the successful beginning reader

to learn letter-suund assuciations, the reading process 15 more than “code
\ .

. "4

“

.

point of View. is to provide children with the ey letter -sound associations that”

(N4
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'crackiné.f’ Different experfs extend their interpretations of the reading
process Some glaimi that reading is “gaining meaning from the printed page "
. They take reading one step beyond the first approach, suggestinyg that -
inte¥preting the sounds associated with the letters is a part of the reading
"process and needs to be included in any regding,program. They sugges} that
* the dernvatron of rpedmng for the printed word.{atf)er than “code cracking,”
" be emphasized’in any reading anstructional program atanytime :
3 .. ¢ ‘ ) . »
Sull other edperts suggest that the reading process s really an estension of
intellectual procedses, {or the interpretation of meaning is ¢ sigruficant part of
! reading also Cnitical reading. problem solving. and pther complex’processes,
need also 1o be included in any reading program. induding beginning reading
programs ©
“ .
Frank §mith (1971) sces reading as gaining meaning trom the printed word
) He dgnufies two ways of achieving comprehension n reading The first.
. immediate compreheRsion, s accomphshed by goingqsectly from the visual
. « features of writing to their meaning. 1heésecond. mediated comprehension,
Jrequires a prigr identifization of wordsethe fluent reader reads prymarily by :
way of immediate comprehension, using aliprnative sources of redundant
v informatdn to speed the process along, This informatidn comes from word
forms. syrtactical structures, and the contextof \‘{nrds Only whenditficulties
arise do|cs the fluent reader use mediated comprehension. .

-

Smith believes the problems of beginning readers are compounded’' by a

. lack of experwence with the reading process and suggests that traditional -

programs allow, icm»to achieve the experience they need to creatg personai

rules of rgading The fact that the redundancy of’uy{urmauon 1s used by

mature readers may’ explain why different programs stressink different
reading skills ma{bc cqually successful in teaching beginning rea ng.

Thtse varied points of view are not C'hmmq:cwr). for thewdeal with the
relationsh¥g of reading to the language and thinking process of the individual.
1t s quite poS¥ble that. as Smith suggests. the reading process is different at
different age or grade levels Preschool teachers need an understanding of the
- .relationship between carly’and more MAlOge processes to putspreschool
readirig acty ities in the proper perspective _ This is nm[mcrcl_\ 4 matter of task
analyss. - <
) . *
) Rel%tionship\of Reading to Language

<

There are four nlodctaf language communication. speaking. hsteming,
"reading. and writing Reading is a patt of the language processthatdeals with -
decodihg written symbols. Although the written word 1n our language 1

* “derived from the spoken word. this does not mean that the reader must
translate cach word read into @ word heard. Rather, once reading skill 1

5 .
* o - .10 ,
ERIC . .-
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achieved. the individual has two parallel forms of receptne language

available. In the early years of schooling. the child may have.to mové from the -

novel (for Burf) wnitteh symbol to the more fgmiliar spoken symbol before |
: meaning.is achieved. Atthis point. the mganings gained from the written word
. - are usually those the young child has already learned in relation to his .
knowledge of thdspoken word. Only as he approaches maturlty does his
reading vocabulary vutstrip his Listening fmabular\ Few bouks developed
fur beginning reading instruction under any system contain g voudbulary that
is bevond the listeriing vocabulary of the children for whom the book s
designed. In some cases, athv&ates of the code<Cracking approach to reading
have descnibed very young children rcadmg'ghakmpcauan plays or other
similarly sophisticated written matter. This is o distortion ot the reading
process. fur few reading experts at any level would supporta child™s learning
to read to the exclusion of understanding.

-

i 4

.

" M . )
- Detmmg th: process of reading does not solve the issues inherent in
providing a reading progmm though 1tis a negessary hifst step The crucial
1ssues reldte to how the child canbest learn the reading process. Is meaningful
or meaningless mdtendl bc.sl for teaching the code-cracking system? Thises -
one yuestion tia cien lhg proponents of * phonics nn,l\ or )Jng,unsm
approaches to reading raise "Another relates to th( appropriaténess of using
cucs mﬁcrthan,luur sound assouations in gaiming meaning fromithe printed
page. Ket other issuey relate to the fofm, organization, and matrials of
instruction i reading Some of these issuks need to Be Lanified to understand
the process of reading Othér issues r;lat; to the prereguisites.tur'suwedssful

reading 1nstruction - .

. - -~

. - . N

) . . .
The Readiég Process. . ¢ \ . ¥
) - R , . .

Y Ewnon itsesimplest form. the Feading OLEsSseems Lo involve a bro.ad_}f&\‘
. range of pefieptual. awocative, "and Togmitve clemfents While these -
processes may be analyzed and described separately, they are intertwined so
that the indiv®ual does not practice each one separately as he rgads, Nor i
reading simply a fnatter (')f making a scries of letter-sound d\SUle[l()n\ 1 he
scene of the preschool child reaming the aisles of a slrpcrmdrku and
wenufying and reating labels of packages made familiar through television
commercidls is not unusual.'/‘lthuugh this might not be labeled reading much
carly reading seems to mirrop this process, fur in attempting to gain meaning
from the wotten'page. the young child uses g variety ofapproaches and Jues

/ )
[Foran mlcrcshng diwussion abuut the relationship ol tegding to language teom a.number ol
Y viewpoints, see lrene J Athey “language Mudel 4nd Reading™, Dors R, Fatnhistle, ,
- mph«.‘x’muns of L anguage Sovabizauon lor Reading Muodels and 1 earning to Read™ and
o Ronald Wardhaugh. “Theories of T angulige Acqwmtion i Redation 1o ngnr\mng"chdmg

Instruction ™ Reading Research Quarterhy vol T no 1 (Fall 1971 ]

. “é-“@”
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. Youngchildren can learn a reasonable ?\mecr of words without using any ’
. analyuie tecniques The agsociafive learning technique used in the “look%ay "
method has proved successful and 15 probably responsible for the very young
child being able to read proquct labels T'he conuntially repeated association '
- ' . between the picture of the ﬁroﬁt'dnd ity name on television helps the child
learn the words and recall them when he sees the symbol. Other techniques can
be used for assoc:atmg-\n‘sud'l cues with the goqus"nl‘\wrds . . :
£

« r

T hclhapcs ol beginning a'nd ending lct‘tc‘rs‘pru\ ige cluestothe word” L sing
. thesevisual cues, the chiid can be helped 1@ makcithe dassogiation between the
written symbol and the sp'okcn word  Children also léagn 1o use a word's
contest as a cluerto r'cadmg it The strdcture of the language and the meaning -
ot phrases have a degree of regulanty that creates o tairhy high chagcee ol 4
success 10 the'use of contest clues . ’ o

- )
’ N ~

-

- . 3 »” v
« 4 the ghild begins reading mstruction he learns other techniques of word l
recoghition  ptructural aralysis  the brdaking o large words nto thair
;')'a'rts Iy an importaiit one Phonetic analysis. one \m,\m child canadenuty
letter-Jound associdtions. s another lﬁ'lp‘ortdrft techmigue Phnncyc analysi s
nogthe onlt method. howeter. that the young child can use in learming to read .*
nor is 1t necessartly the first 1t wowld be untortunateif we did not provide thé
. xch:ld withas many ditferent ways of unloghing the mystery of the wntten word
as hecanuse, toritis the svathesis ot many shills that helps make a competent
reader , " SN .

\ . . N
. , y A\

A
[tw'important o note thayAvord identificayon. although importank, s just
dag part of beginning readfig Meanings must become evident to the chiid. He-
must assogiate the written words with the spoken words and move quickly
* from reading s1mboll 40 reading 1deas /P . .
"

.

.

John Carrol] (1970) ha% identified the necessary efermients of a reading '
mstructional program Hesuggests that the disagreentents about how reading?®
¢ should be taught art actually disagreements about the order 1n which these,
skills should be taught The skills identfied are

’

I. The child must know the 'Ianguetgc that he i going to learn to read.

The child must learn,to dissect spoktn words jnto component sounds.

N

The child must learn to recognize and discriminate the letters of the
alphabet 1n thew various forms

- L4
»

. . L4 . .

* 4 The child must learn the left-to-right principle by which words are
- \eefled and put in order in continuous textihy : :
- ' ' . , ‘ — .
3 The child must learn that there arc patterns of highty probable g

rrespondence betweep letters and sdunds v ’ o

-

. s . 7 8 .‘
.\) o Y J “'y12 .* ' . . -
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Rumelhart has de»eloped an ingéractive mpdcl which uoncenes of rcadmg \

.

. , asutilizing both“top-dovm and “bottom -upprocessing, BotH the context of
. the visual sumuli as well ad the sum,uh thcms&.l\,cs are used by the reading =~ .
within this model. . - A

: : < :
Man) of the éadmonal reading programs found in schools today Cg/ )

’ ddld ‘driven approach to rmdmg u(ﬁw primarygawades. Only after decoding A
«  skills are established do these programs attend t0'the meaning and context of* .
what is read Many.of the stapdgrdifed’ tests used to assesy ‘reading

achievement peflect these programs ®hildren in the early grades are tested
. with items ‘that sample their decoding dbllll\ As the children*move into the
. |nterLdlatc grades there is a shilt 10 increasing th numbér of items that =+
sample qomprchcnslon dbllll) vl

¢

.

« .In my m\nwmmunm the pattern pl test scargs shuw the children dorng
relatively well in r;.admg‘uhmumcm in the second grade, Intheintermediate
+ grades. ' patterns of test scores does®not Jook as well and mand of the
childreft whoare doing poarly in rmdmg are doing worse. Theschool system .
provides remédial work for these poor readers. But this remedial \\ork
focuses op decod il Seldum do the children who need remediationever
overcorpk that nud By the \m\ this,does nojseem to be dn M)Tfilcd case. |
have Heard of similar patterns in other, districts )
S ' L :
i Tna similar vein, a colleague of mine reported pilot data in which he.found
- the poorer readers persisted in the reading®task focussing on decoding the
passages much longu than better teaders. The reading maternial prouded
became systematigally more mmnmglcss through the manipuldtion of both 4
. symtak and vocabulary (Canney. 1978 persoqal uommummuon)‘lt was as xf
the pooter reader did not hdw dn expectation of z,dAﬁrn;, medq;m, from the '
printed page. . N
.. . . ,
. This s consmu{t with Frank Smith® 1977) suggestionthat rédding farture
) occurs wherf a child sees no sensc,in whit s invplved in learning to read. ln =~ "~
© many cases. 1t seems that the programs of beginning reading, that deny a con-
cernfor meaning from the beginning. might themselves be the cause of _reading

&

\ ’

. faruge for some children It 1s no wondgr that™ more of the same doés ot '/
© s allev tte that fatlure. e, i -
M ' » »
Fitting Reading into the Preschool , ‘ _
. Whether you would fit reading into tbc“usuhool how you would fu

rcadmg mtof‘thc preschool, and “tht of reading you Wwould fit into the °
‘ preschool, dcpcnds upon your view of nadml. instruction, learmng, and
readiness If You assume a matu[aunnal view of readiness. you could assess
cach young child* level of matunity, putting those who are ready i®toan Larly

. phase of thé! reading program and dlluwmg the others to nipen futther. If, -
"\
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however, you maintain 4 “nurture® view of réadiness, you.might proy ide a set '
of c’)}pcncnccs for children prior to thetormal reading pfogram toincrease the 4
proBability of,therr success in that program when 1t is finally offered.

If you believg-in direct instructivn. you might teach those things you want
children to learn, either ds prepdration fur‘rca'dlhg oractual readingitself.ina.
straightforward manner. 1t you believe in indirect instruction, you might
create eaperiences to help the childrep acqiire as a result of their owp actions
what you consider to be desirable.- 1he “options avatlable are not merely
“director versus inuidental teaching™ as King ¢ 197Q'5uggc>t'>. but choices of

S

a .
what to teach as well as direct v s, indirget an‘d‘pldnhcm—s. incsdental teaching,

In many cases. teachers’ decisions about what to teach children about
reading prior to first gradg are made by default. Not being sure themselves of
what to teach, they rely on the publishers of reading seric§, or others who have
prepared prepachaged matenals. often in the form of work/b_o‘oks and
worksheets. Deuisions about content and sgquence of instruction are made by

hose preparing the materials 1he rcspun$xhtyn to carefully herd the pupils
through cach page. progress 1 scl!-cndc&; s

- N N .
The abuses Of such an approach have led to a number of organizations,

.. including EKNFE. ACET. ASCD, IRA. NAEYC. NAFSP. and NCTE to

'

O
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publisha joint stategent on Reading and Pre-First Grade(1977) The recom-

.

r}\cndamn‘is. of these groups include the following

.

. -
- . . ”
- . .

v

Recommendations: . .

1” Provide reading cxperiences as an m&cgratcd part of the broader
communication process that includes, listeming. speaking; and.
writingA language experience approach is an example of such
intégration. A : .

3 . ¢ 4
. -2. Pdvide for a byeed range of activities both in scope and in content.
Include direct expeniences that offer opportunities to cognmunicate
m different settings with different persons. - *

3. Foster children’s affective and cogmtive dcvaopmcm by providing
materials, experiences. and opportunitics to communicate w hat they
know and how they feel = . N

’
. 4. Continually apprape how \ar'bou.s aspects of each child’s totai
development affects his her reading dcv%:lopmint.

-5. Use evaluative procedures that are developmgntally appropriate for
the children being assessed and that reflect 11_16 goals and objectives
of the instructional program, '

»

6. Insure feelyigs, of success for all children in order to help them see
themsel¢es as persons, who can enjoy exploring languagc and
learming to read.”.. 4 '

IP B .

?



P ? .

- -
7 Plan flexibility in order to accommodate a w‘arict) of learning styles .
! and ways of thinking. ’ ‘.

8 R.g:’spcct thedemguage thechild brings to school. and use it as a base .
% for language activitie}, T :
. o ; v

- .. 20
. 9 Plan acuvitics that will cause ghildren to become active participants
n the learning process raggier than passive recipients ofknf)yxledgc. .

. s . Loe
10, Provide opportunities for children to experiment with lgnguageaanq& .

»

simply to hae fun withat. ) - .

» * ok .

. 4 )

[T Require that preservice and inservice teachers of soung L’hlldﬂ;l%t‘ v
prepared in the teaching of reading in a w ay that emphasizes reading .
asanintegral part of the language arts as well as the total curriculum® A,

. . .

- \ hile the fact that a group of organizations would band together to publ;\'h’i, )
. stch a statement jointly 1s important, neither the Stai¢ment nor the recop- ) .
. mendations themselves provide ddchu.xtc guidehings for a.pre-tirst grade rc‘ad'_‘/? i
: ing program i you do not aceept the "nipenipe” view of development, the A |
you need to look at the content of the selected reading.program; dctcrmmcf T
what a child needs to krow to succeed within it.,and provide learning’
opportunitics for young vhildren to gain these prerequisites -
: \\ ' ~ . . ’” , - ’
For a conceptually driven model of reading instruction. one ngeds to,
provide the children with as broad-a.range of language cxperience as we
experiences with the' real world as 15 possible. -The depth of p
knowledge about the world allows childreniddevelop concepts they£an draw ‘
on fo ntérpret meanings, knowledge of the languige gives the fhuldren a
. better base from which to derave hypdtheses.about the meamingd of sets of © -

.

printed sgrmbglsz " o ) .

. » .

'Fog a data dnivenmodel of rca‘dlhg instruction. arange of prerequisite s
are usually listed for successfully learning to read. These include sughskillsas =
visual discrimination, auditory’ dxscnmn\laﬂon: left-to-right sequencing, ** ° '+
developing associationS. and so forth. T,

.
s

~ . p .~ - .
For an interactive view of rcad&g. both the skills and the hngustic- | w
*  cognitive background is important. Smith (1977) spggests that two other *
insights peed to underlay beginning reading. (1) children need to.realize that ,
print is a meanmingful. and (2) childrén need 10 be awarc that the written
larguage is different from the spoken language. In all cases a desireto read1s »
important In an article | wrote a couple of years ago. “Early Childhood '& ~
Education and Teacher Education. A Scarch for Cansistency.” | suggested
that early childhood education models differ essentially on idcological -
grounds (belicfs, assumptions). The samaq is true for models of reading '+
education The conceptually driven modelb of reading would fit quite well .
with a Bank Street model as well as a traditional child developmeng mgdel.af l a

” .

- 9 . - 11 f

. . ’ -
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early childhood education. The data driven models of reading instruction

would fit guite well with a Behavior Analysis or Ehgelmann-Becker model of

early chidhood educatton. The interactine model of reading 1 instruction

wpuld fit well wath a Piagetian Open Education approach on early thldhood

V;cducauon “Thus. before you decide what to don early childhood reading it

might be helpful tu know what you rcall\ believe about children: learning.
development and schools. Then you Lould choose 4 model rationally and
select appropriate activiticy to meet the needs ang abiluies of the children.

1 would ke to suggestaset ot exPeriences that s:';?l((; me to be app’ropr]dtc
for pre-tist grade children and important elemeats of ¢ beginning reading
program ‘

. ) . L

A°“Preliminary Reading Program : ]

Many reading readiness skills can be pr:n-lded furin thd normal framework
ot a pursery school. dav-care center or hindergarten. Mgny nursery and
kindergarten classrvoms igclude a wealth of mdlmdls that help“children
devetop visual discnmindtion Jkills In using parquctr\ pu/zles they must
relate the shapeof cachepicce to the shape ofithe space in &hich it 1570 be
anserted and to thc resf of the picture. Pegsets. beads. strings, and similar
n’idtcndls can also be used in teaching visual discrimination Teachers can
develop dc>1gn cards for children to model. A.simple pat[crn of one red and

one bluc peg alternaung along the length of a line ufholcs in the pegboard is”

one that children can model. with more comples patterjis following Similar
patterns can be made with beads un a string. A series of cards beginning with

. stmple patterns and including complex dusigns, and, design cards ‘used with
. _parquetry blocks ot ditferent shapes and colors. are other models These can

\

be used at the children’s own p## with more complex tasks being offered as
they succeed 1n the simpler tasks. . ¢ . v
Yy .. .
Children wan also be asked to copy specific patterns from models using
crayons or ‘pencils. Etch-a-Sketch s a Lomphcaud task since Jt requires
u.oordm.mon of buth hands }orm dm.nmmanon tasks can be given to

thl@'cn >tdrl|ng with simplegeometric furmson form boards and coftinuing .

to writing letters with lettertemplates. A number of visual discriminationand
pereeptual motor programs are dvdilable on the market that may be used for

this purpose. . .

‘ ~
. 3

As children learn to dm.r“ndtc letters. they should also learn the names of
letters. Not vnly s this a good reading readingss task but it also improyves
communication bétween teacher ard child bx prmldmg the tlass with a
common verbal refurent. Although Lupysng pattcmaand fillingin outlines are
suggested here. nune of thest activities are to be considered as g yubstitute for
an ar} program concerncd with creative expression.

> L]
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There ‘are nfany opportunities to teach auditory discimination skills.
*Music, for example. affords many opportunities for this. since the child must
distinguish and reproduce pitch in music as well as learnto lisken to the words
of songs. Instruments can be prosided to allow the children to recreate
patterns of sound that differ in pitch and rhythm according to-models
"provided by the teacher. Again this is not to be considered a substute fot a
creative music program. )

»

» A number of other techniques for auditory dis. rymination exist Buoks such
as the Muffin series canbe read to make children more aare of sounds. There
are many records and sound filmstrips that can be symilarly used - for
example Sounds Around Uv{Guidance Associates) Teachers can also create
games for teaching listening skills such as sound recogmtion and
discnmination. They may -make thew own auditory discrimination matenals
using tape recorders or a Language Master

-
- -

Most impertantly. teachers need to.make children ore aware of the
sounds they hear in the language around them Word sﬁ?:ld van be the basis
for much fun, because children ¢njoy alliteration and rhy ming. W hile many
opportunities for learning may be found in the classfoom. teachers should be

-aware of the need to cxploit situations as they anise as well as to create
situations for particular purposes.

- 4
There arc a host of other reading related activitids that are appropriate for

-

inclusion ina pm‘}ﬂrst grade prog;:m Sandbergand Pohlman ( l976)d05‘:nbc-\

a laboratory school program for Pour- and five- year- olds which includey'a host .
of activities 1o support learning to read ,Connections dre built between written
and' spoken language. tugns. labels 4nd charts are used by teachers and
children throughout the program. Each child develops his-own collection of

words which are writen on separate pieces of paper and kept in a mamila
envelope. BooKs are available for children to read or be read to and a host of
other activities are pficlude

A strong conceptual-language prograim can glso help childgen develop
generalized readiness for reading O'Dygnnell and Raymand (IS‘#; reported
on such a program based upon kindergarten _proposals developed by
Robinson and Spodek it New D:rh tions in the I\lmlfrgarlyn (1965). This
program resulted in greater gams on readiness tests and other measures than
did the use of standard readiness workbooks. Ay a result of the program, the
teachers became giagnosticians. able w dssc» individ ual Children's strengths

and weaknesses, and provide ropnatu m,struguon mdmduall) 4and in
small groups. :
. . . .

Plagcuan theory of Logmmc development has prondcd usmth altcmam.p
modes of viewing the reading process and ofsuggcstmg activitiés that &an help
children become readers. L’nfortunatcl) all too oftcn Pnagctnan theory has

13 . ' .
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Jbeen- u\gd to;abse;s".lhb readiness of children tu benefit from traditional
* 4 reading instruciional ;.;sks {see. for example. Elkind. 1974, Coux, 1976 and
_Kirkand, 1978). Sm\w reading is a cognitive-hinguistic activity. Piaget’s work
\.anhclpedumtuﬁ dnrslundlht pruussufnddmgdndduclupstmtcgmto

help Chlldhﬂ ‘read $4F other than’ traditional wass. ’

Bulldmg from’ /Pragctian theory, -S\.huknnddnl (1977) has developed

) smmgut for psing dreamatic play to “help children approach. reading.

Dramatic pld) s symbolic play Children reenact roles and actpvities in play

settngy. fhc) wse themsedves, other peryohs and objects to stand for different

things. Ldn/éﬂdgt 15 wsed 1o Mtructure and sustain the play. A range of

strdtngus haye been suggested for teachers to eatend and sustain the range of

. . rnddmg “antd language-related activities in dramatic play setings The use’of

. play a5 g4 means for teaching reading 1s further sustained by a study- by

}’wolfgdng( 1974) of the relationship between [evels of play and competence in
rrnadm fmong young children * - ‘

‘

Finglly, onc obvious activity must be sugt.uud in ¢ reading program for

chnl(} n reading to them The admomitibn to read to voung children as
. prepfiration for their later learming to read has become pupularinrecent years,
7 Thg s sugguud because suceessful ruddu’s consistently report having been

d to by thur parents This “reading £ 1s obten tramslated 1nto a pre-first
ade activity in phich thy téacher regularly reads to a group of children en
wsse. Hoskissod (1977) and Schickendans (1977) suggest that this is an
. 'mdppmpndu strategy and that the wrong clerhents of the pdﬂ.mﬂ.hl‘d

~ . L4

; reading situation dare beng Udnsldlgd into schpol progrims l he clements of
; thereading snuduun that allow reading 4> information pmumng W develop
/" are excluded 1h the mass reading strategy

) Schickendanys suggests 4 strategy Where stories are read to children one-on-

onc. and where the child is allowed (o see the print in the book. and to help

f' turn pages  lhe same books are read repeatedly so thae a story hne can be

" memorized by the children Adults peniodically puint tu, words as they say
them. or ash children to say them  Thgre is also free aLLess to books fur the

. children and hstnmng posts with records or tdpu of stoms available along
with the books for thn children . .

Hoskisson recommends 4 mor® formal strategy containming many of these

. same elements 1n a’ prouess he Ld”\ “assisted reading T At about age four or
five, the child s r@ﬁd\ for this process Inassisted reading the adult (teacher or
pargm) reads pl‘rascs or sentences and the chijd repeats these Books and
stories are read and reread in this way as the adult maves his finger slowly
under the lines thatare regd At some point children will be encouraged to
read words they rocognize before the adult reads them In thefinal stage the
,*thild is encouraged to read independently with the adults supplying words
that they anticipate the child will not knos The process of moving from being
read 1v kv reading oceurs as g rgsult of hypotheses the children develop and
test in relation to the written language they see and have heard repeatediy.

: ) fM . )
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Wile the Hoskisson proposal contains a,number of controltechmiques not

found in the work of Sch:ckend{nz. both apbroach the reading task as a total
. .. 4 TR )
cognitive process. Assuming a’cogmitivé-linguistic concepuign of reading

based upon the iffteraction of data-driven and conceptudliy-driven proce’sses.' .

a range of other strategies could be deiq}o‘pcd and incorpprated into a pre-first
grade class. .o N L

’ ” ' "

. - A Y Ll <
Conclusion e ) . o . .

To finish up. fetme tr_\'tp answer digeetly the qucs;non rarsed in'the title of
this presentation How should reading fit into a preschogl curuculum? The
amwer | would like to offer v “Comfortably ™ ¢ ‘ )

/ : ., L,

Conceptions of reading instrtuction are parallel -in .their, underlyving
assumptions to conceptions of carly chidhood cu;inqulum:»‘.\,n interactionist
view of the reading process 1$consistent with a constrtictivisi iew of the
development of knowledge that Lfcel comfortable tn 5y;;portmg asabasis for
carly chifdtiood curniculum. Children can be helped 1o wonstruct a systent of
reading just as they can be helped to construct a sysiem of understandingand
interpreting their physical and social world Activities that support lear ning to
read can fit (are appropriatg) in an aetiy ity~onented.pre-first grade class. The
key to successful integration of readinginto the program would be the staffing
of these classrooms with teachers who haie un understanding of the reading
process as an interactionist process. who are sensitive to the learming
capabilies of the children, and who are, knowledgeable of the learning
potenuahties of the variois actuvities they can provide.

]
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