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Preface

The -purpose with respect to the design of this document was to develop
a product which might have a multifaceted orientation. It is hoped that
some of the needs of researchers in multicultural education might be better(
defined by this effdrt, whereby starting points for future refinements can
be identified and pu£sued down avenues of similar and moré structured inquiry.
A second set of concerns which hopefully ‘the results of this Project address
deals with the needs of school-based professionals who are implementing de-

LS

segregation/integration §r9jects or who are contemplating the development of

" such a program. It is hoped that many of the concerns that have been topics

and issues of discussion will have acquired some degree of clarity as a re-
sult of the findings of this evaluation. In addition, to facilitate policy
and decision making at the school and system level, information and/or data
ébtained b; way of rating scales, inventories, questionnaires and needs assess-
ment “instruments are included.

A third set of concerns focuses on the sharing of positive results that
can occur as a result of desegregation/integration and the development -of a
multitultural curriculum in schools., Since the initiation of these acti-
vities impact and interface with all areas 6f the educational process, the
need to shed light on roles, functions, and payoffs appears to be imporcant
if integration and nulticultural curriculum development are to succeed as
the most positive way of educating our youth.,

The organization, fo;mat, and flow of this chor; is fairly conventional
with attempts and concerted efforts to d&velop an approach that appears as

P .

non-technical as possitle. In the section labeled "Project Description and

Backdrop", the history, design, and objectivcs of the dgsegregation/intcgration



s

project have been discussed. The section entitled "Evaluation of Project
- )
Goals and Mission'" deals with the data collected with respect to the per-

ceived achievement' of School Desegregation Project objectives as obtained

by way of a locally developed and validated instrument. The section dubbed
"Student School-Related Behaviors and Attitudes' discusses student reac-

tion to an integration program as viewed througﬂ school related behavior and
attitudes. Also discussed in th{s section are student involvement in extra-
curricular activities and schobl/parent communications related té integration.
Tne section labeled "Student School Desegregation Attitﬁdes and Concerns"
displays the result in table format and‘provid;s a discussion of findings rela-
,tive to students' feelings about the desegregation of the junior high schools.
The section dgs%gnated "Teacher «Evaluation of Inservice Activities!' examines
the gffectivencss of school system-wide inservice programs as perceived by
paftiqipants. The section identified "Cultural Pluralistic and Multicultural

L3

Readiness' presents the results of a multicultural needs assessment and infor-

¢

mation relative to the identification of multicultural cla;sroom resources in
the junior high sghools. The section with the descriptor "Reaction from an
External Perspectiye" presents a more balanced view of the integration process
iﬁ the junior high ;chools. And finally, the section labeled "Conclusions
gnd Recommendations" lays out conclusions based on the limitations and find-

ings of the evaluation, and recommends areas for future planning and con-
§ B v

sideration.

&
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PROJECT DESCRIPTION AND BACKDROP

~ 1 E (3

v As of the 1980-81 school yéar;:thg Board" of Truétges.impiemented a

"Non-Requircd Plan to Prevent and]bf»Reducc‘Racial_Isolation and Proyideu

rd .

Greater Racial Integration" fer the school district’s four.junior high
schoals.x,Duriﬂé <he initial year "the plan-reduced Plerre’Moran'Junlor-ngh

School's minorify enréllment’ from 48_percent to 19 percent, Brookdale

r g . . NPT 2 ' ’
Junior High Schcol's minority ehrollment increased from 1.3 percent to
i : S ;

16 percent, North Side Jﬁnior High School's inereased from 3 percent to
R . " T - ‘ »
. 1l#percent and West 3ide Junior High\School's;increaséd from 5:9 percent

to 14 percent. The junior high school reorganizatién plan immediately

2

"~ affected 845 student assignments. The plan basically involved creating

¥our new attendance districts for the junior.high échobls. i {

; .
«  During the past five years, action taken by the Foard of Trustees of ’

. o
« . -

g - . . A
the Elkhart Community Schools has demonstrated an awareness and commitment.-

to plan for-and effectlvely implement a non—requ1red school deSegregation

plan. Durlng the period Julx, ~1975 through May, 1976, a 36 member Task

.

Force develpped*a rationale for 1mp1ement1ng a greater integration proé%am.l
The need for multicultural currieculum, inservice programs, supplemental sy

) v - - ’ - / - ’ - -
‘ guidance anl counseling services, aiternative educational placement (in-
. . . : N
E “schoal suspension) and extracurricular bus-transpor/ation was identified.
| ’ ’ - o/
There was also a provision for compensatory services for children disen-

franchised from receiving Title I services as a-resulquf the integration

» ,
plan. b , o

\\*w ) ‘The objectives for the School Desegregation Pxoject were as follows:

¢ Toprovide supplementary materials that'emphasize ethnic .
pluralism in the United States from historical, sociglo-
gical and cultural perspectives for infusion into the .
language arts, social sthlcs and other selectcd curri- -
cular areas, . e
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e To design and/or implement in schools procedures and
practices that encourage positive curricular related
multi-1tnra? interactions and understandings among
stud “w, iral.or. and other staff members.

e .To pruvide a sciiing in which teachers can maintain
positive instructional climates which accept, encourage,
and respect cultura] diversity.

e To develop positive classroom climates and positive
inter-personal relations among students, staff, and
parents.

e. To help teachers clarify and analyze their feelings,
attitudes and perceptions toward their own épd other
cultural, religious and ethnic groups. &

e To Improve the behavior, attendance records, and aca-
demic progress-of selected students whose records in
these areas fall below the school - norms or expected

levels, = -, \ -
~ » \
Publ%!'Relations and Disseminationh £
° L §

The Community Advisory Committec was formed with great care so as to

have the broadest.possible representation and at the same time meet the

o
N t

requiremefits fo?_advisofy committees for federally-funded schiol désegrega-

tion.préfetts. The general responsibility of the Community Advisory Com-

" mittee was to provide advice and counsel relative to the operation and

direction of the Project. The Advisory Committee also assumed the general

a i

role of suggesting policy relative to p;oposed Project's goals, program and

/f;;ure ventures along with suggesting courses of action neces.ary for suc-
(

essful Project implementation. In addition, the Community Advisory Com-
mittee was to serve as a disscmination vehicle.
Relevant development outcomes could not be assumed to automatically

find thei. way into centent-oriented classrooms, let alone widespread
*

.effective intcrpretation, application and utilization. Communication and

dissemination was an integral part of all Project operations. The follow-

ing audicnces were addressed concerning the Project's activities:

- SRR 1)

3



. 1. Profe551ona1 staffs of participating public andlygs-
- public schools ) :

2. Boards of School Trustees $Other School Systems) . -
3. Educatlon Departments ogéﬁndlana’Unlver51ty at Sauth

Bend, Ball State Univer3Tty, Goshen College and Notre

Dame University .

4. School patrons and "informal power bases'

. 5. Recognized local professional education associations ~

6. State Deéartmeﬁt of Puplic I;Btfuction P
. 7. PTAs and/or appropriate ﬁgfént grbups L .
8. étate facikitators énd<k§ssemipatioh agencies
9. Professional reéionalibonferences ‘
. I
, Also, a variety of techniques were uti}iged‘in supplying information to

*

. the aforementioned audiencés.
An Adv1soxy Commlttee to the P?oJect representlng a BProad cross sec-
' ‘taon of communlty 1nterest was utilized. Ip add1t1on to prpviding the
: project with a wide base of input from varieus sectors of thL community,
the Advisory Committee also-helped to facilitate the effeéfi;e disgemina-
’ 2

tion of the Projéct's activities to many facets of the local community.

The dissemination activities have been liétgd'tAPPENDIX_A - "Evidence of g

Public Relations and Dissemination Activities"). A review of these acti-
» ¢ . 1 4
. vities reveals the variety of audiences rcached and modes of dissemination

utilized.

- ’ Evaluatidn Design and Proposed Methodologies

-

During October, 1980, the Project Director and the Community Advisory
. Committee met to establish priorities and decide on what critical dimensiens
needed,cvaluaiing (APPENDIX B - "Initial Evaluation Desigr for Projcct').

. |
Thke arcas which were identified for assessment purposes werc: (1) the fulfill-

11



. ~Desegre§a;ion Project Staff; and external evaluwation activities which were

-4,

4

e
ment of projcct goals, ;2{ student referrals and suspensions, 3) student in-
3 -
~

volvement in extracurricular activities, (4) parcnt contacts and related
. : +

»

matters, (5) schooi'climate, (6) student attitudes toward school desegrega-
tion, (7) student self-concept, (8) student acceptance oij6thers; (9) tea-

(11) effectiveness of

‘

cher inservice preparation, (10) multicultural readiness
’ ' ~

hpfoject staff, and (12) future directions for the Project.

’ The  overall approach to the evaluation’was eclecfic in nature. Included .
in this design was a combination of elements borrowed from the profé;sionally ~
recognized ;nd widely hefaided Stufflebeam's "CIPP M&Hel" (Stufflebeam, 1971),

" Stake's "Responsive Modél" (Stake, 1967), and Guba's "Naturalistic Inquiry
Model' (Guba, 1978). The primary objective for this evaluaiion effqrr was to
build-in a formal evaluation compoﬁént which cut across identified important
dimensions. The plan cal{ed for both internal evaluztion activities which -

. o i
+ were the basic responsibilities of the Elkhart Community Schools School

conducted by an evaluation technical assistance¢ team made up of Professional
Associates of Resource Development Labs, Educational Consultants and consul-

tants from the State of Indiana Department of Public Instruction.

.
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EVALUATION OF PROJECT GOALS AND MISSION

The data collected with respect to the perceived achievement of the

School Desegregation Project objectives were obtained by way of a locally )

. a

developed and validated instrument (APPENDIY C - "School Desegregation

Projeéf Objectives Achievement Rating Scale"). - This ratin; scale was sent
to 185‘inseruice teachers (140 returned or 76é\;esponse), 8 buildinglad-
ministrators (6 geturned or 75% response), and 11 ldbcled as "significant
other" (11 returnad or ‘10U% response). The Schocl Desegregation Profect.
Objectives Achievement Rating Scale was composed of 8 Likert-type (one to
five rating) items which focused on the four program objectives: '"In-
School Counggling Service", '"Supplementary Materials Identification'",
"Inservice Preparation Sessiors", and "Multicultural Procedures and Prac-

o

tices'. The respondents rere to assess both the quality and quantity as-
4

' pects of a given objeétive's fulfillment on 2 1 (most négative) to 5

(most positive) sCE}eﬁ\\Iﬁfee other measures were created by adding the

~——
\

— =
responses to individual items; thése\ugzg\?Objectives Quantity Achievement
Dimension: (sum of quantity-oriented items:\ﬁbbjquéves Quality Achieve-

ment Dimensior" (sum of quality-oriented items), and "Oﬁjectives Fulfillment

-

~ Index" (sum of the "Objéctives Quéntity Achievement Dimension'" andffhﬁ

v
.

"Objectives Quality Achievcment Dimenéion"}. ]
In addition, demographic data were requested from the rcspcfgents: They
identified themselves in terms o? seven areas of background informat.on:
years of teaching experience (YEXP), sex (SEX), educationgl background (EB),
school system role ‘(SYS), chrodological age (AGE), qfhnic origin (RACE),
and.year and semester (TIME). Moran rating scores (TABLE 1) have been cal-

culated for the responses of the inservice tcachers, administrators, and

“"all educators'". A higher mecan response score on any of the 8 items or

13 | LN



the 3 globhal dimensions reflects a greater degrce of objective achievement.
Significant differences (p<.0$j were also sought within each group among

the subsets of the demographic diﬁensions. Since the distributions of res-
ponses for the three groups were assumed not to be normal, the nonparamefric
Mann-Whitney U-test (M-W) or the Kruskal%Wallis One Way Analysis of Variarnce

' -
by Ranks {K-W) were employed to test for significant differences.
S

. General Reactions from Concerned Stakeholders

The data in TABLE 1 revealed that the objective related to the inservice
preparation of teachers ‘was discerned as,b;ing achieved to the greatest
extent both in tefmﬁ of qhality and quantity by each of the groups. The
objgctive which exhibited the'least degree of fulfiilment was associated
with the identification of supplementary multicultural materials with res-
pect to Both quantity and quality across the thrée g}oups of respondents.

<
When considering the quantity of thk activities for-objectives-achievement.
admiﬁistrators (M=15.2) viewed a greater‘aﬁount'df7dﬁporfﬁﬁities for achiev-
iné objectives than did the inservice teachers {(M=12.4). In view of fhe
quality of the activities for objectives-fulfillment aduinistrators, again,
‘iscerned a higher quality (M=15.5) of the opportunitiis necessary for
.. jective-achievement than_did the inservice teachers (M=10.9) 1In terms
bf the  overall achievement, administrators (M=30.7) deemed greater achieve-
ment of tpe cbjectives (77% level) when compared to.the inservice teachers
(M=33.4) who decmed fulfillment at‘a 59% level. The overall quhntity fac-
N
tor!reached a 63% level and the counterpart quality factoi was represented
"by 3356% level. All in all, when taking 511 factors into account, a 60%
‘-achiébemcnt level was perceived for all of the program objectives.

Perh:ps the rcasor for the lower rating rclative to the degree of ful-

fillment associated wion the identification of supplementary multicultural

14 | '
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' : : TABLE 1

-

. D1SCERNED SCHOOL DESEG PROGRAy/OBJECTIUtS ACHTEVEMENT

-~
N - -
-y - ———

- - = » -
_ Responden - § Inservice Teachers Administrators < [ All Educators
Types o . - .
Evaluation SN\ Mean f“Background Mean - | Background Mean | Background
Dimensions Rating { Influencer Rating | Influencer Rating | Influencer
M p N M p M p

S -

-

Nbjectives N =140 N=6 . N = 157

: : In-SEhoql Counseling o
: Service ‘ . .
Quantity of »
Activities s 3.2 4.0 . 3.2
Quality of »
Activities 2.8 4.0 2.9 .

Supplementary Materials
ldentification
Quantity of .
Activities 2.7 3.5 2.8
Quality of 'l
Activities . L 2.5 p<.04 3.5 . 2.6

Inservice Preparation
Sessions
Quantity of
Activities 3.7 ) 4.2 3.7
Quality of , .
Activities 2.9 4.2 ' 3.0 p<.03
° ) (K-W)
. : YEXP r
Multicultural Proce- ‘ . \
dures and Practices .
ntity of
Activities 2.8 3.5 2.9
Quality of -
Activities 2.7 3.8 2.8

Objectives Quantity 12.4 15.2 12.6
Achievement .
-~ Dimension

Objectives Quality 10.9 15.5 n.2 ~
— Achievement . ’
Dimension

Objectives Fulfill- ~ ]
ment Index . 23.4 30.7 23.9

< i e

¢
L] v
B
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materials vas that. the Project focused on providing a listing of, available
materiéla late in the school year and then only at the junior high school
leve;.iéSince“administrators rated the quantity and quality of the activi-
ties for qﬁjgctives-fulfillment higher than teachers, administrators nqu

to take on a greater role in implementing the Project's goéls and mission

in orler to achieve higher levels of success with respect to the fulfillment

- of this objective. '
. . ) ‘
The interaction of the respondents' ratings and their background charac-

teristics have also been displayed im TABLE 1. The race of the inservice

teachers was a significant factor (p<.04) when deeming the level of achieve-
: X

na

~ L
ment of the objective related to supplementary materials identification; white
\ L]

teachers perceived greater achievement in terms of the quality aspects for
*

this objective than did black teachers. Another set of significant differ-

ences (0p<.03} were associated with the interface of the demographic variable -

(3

- of years of professional experience (YEXP) and the quality aspects® ratings

for the achievement of the objective related to the inservice preparation of

teachers; all educators with 17 or more years of experience viewed a signi-

ficantly higher quality environment for this objective fulfillment than did

¢

the educators with 1 to 15 years of professional experience,

¢
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STUDENT SCHOOL-RELATED BEHAVIORS AND ATTITUDES -

Student reactions to an integration program can be viewed through school

"related behavior and attitudes. In order to develop positive'behaQioraand

attitudes, students were given assistance by providing an altermative educa-
tional placement (in-school suspension) with adult support, encouraging stu-
dents’ to become involved in extracurricular activities and communicating with )

. s
1
parents on matters relating-to integration.
< » .

. Stuydent Referrals and Suspensions

Students experiencing difficulty adjusting to integrated schoois often

exhibit inappropriate behavior because they have poor sclf-concepts brought

’

about, in part, by lack of success and overall social adjustment. In many
schools inappropriate behavior Jhas been dealt with by suspensions or expul-

sions and often the student has dropped out of school. In an attempt to deal

3

positively with such students, an alternative educational setting (in-school

-

suspension) has allowed many students to remain in school in an educational
environment wiyﬁlprvper superviségp aad adult instructional assistance rather
than being suspended out of school (TABLE 2). ' .

Nhen.éxamining the data in TABLE 2, the following conclusions can be

)

drawn: . )

1. Boys have been suspended a greater number of times than
girls. “

* 2. Plack.students have been assigned to the alternatidg educa-
tion setting more than white students on a percentage basis;
however, white students were assigned at the ratio of about
2 to 1 when compared to black students.

3. Insubordination and attendance problems were the most
frequent reasons for assignment to in-school suspension..

4. In comparing buildings, thcre were differences in the total
number of students being assigned into the in-school
suspension room.

L
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TABLE 2
SUMMARTZED REFERRALS AND IN-SCHOOL SUSPENSTIONS

; ~

—
COnXern School A ° 7 School B School C School D A1 Schools )
reas -
i Race Race Sex Race Sex Race 91 Sex ].Race Sex
] N | 9 v
lolsf &12 'S 'R IS E - «loll &2 =lals =12 xlols 2 e
Referrals B HHHEHEE HEEHARHHABEHEHEBRHEOE
. a|5]5 2 |Is]|=)8 vl [ - I S SlEl=|5]8 dl2]=pELS wl®
Referrals-
75 141 216119 97 §48 82 1131 4685)53 166 3222 71151435 138 173 32141 | 527 4 742 268 478
4 67 108 38 70 }j 20 32 52 1834128 91 2121 56 65]16 95 71 13 58J105 245 2 352125 227
21 28 45 15 30§ 2 6 8 0 &j12 58 3 73 50 23114 28 42. 8 34149116 3168 73 95
. 7 8 15 2 131 2 2 2 0f 3 39 2 44 33 111 9 14 23 2 21121 61 2 84 39 45
14 10 24 0241 1 100 101 70 30§ 1 26 26 5 21116 135 151 16 135 .
Dayssfeferral ' . .
) Cne 45 94 139 11P 27 | 15 50 65 26 3¢} 61 239 6°306 136 170 39 144 183 58 125]160 527 6 693 332 361
Two 40 62 102 16 86 ] 11 25 36 1527|120 100 3123 48 7515 42 57 15 42| 86 229 3 318 94 224
Three 58 85 143 51 92 ' 3 15 18 10 <] 9 60 1 70 30 40§ 21 74 95 25 70] 91 234 1 326 116 <10
Other 58 39 1 98 1583} 7 585 ° 62 25 37 ) 65 94 1160 47120
Referral Reason ' 4
Fighting . 41 76 117 20 97 12 24 1 37 2314)17 28 45 30 15| 24 48 72 18 54| 94176 1271 9] 180
Irsubordination 22 24 46 29 17 {23 34 .57 849 60 234 2296139 157} 22 42 64 11 533127 334 2 463 187 276
Attendance B3N 24 16 87F 6 39 45 1136) 8 79 5 92 42 50117 97 114 37 77] 44226 5 275106 169
Disrupting Class .3 6 9 7 2| 8 18 26 M1y 8 65 37635 &1 3 6 9 o0 9] 22 95 3120 53 67
Other 48 140 188126 62 33 19 52 1339y 4 48 52 30 22 9 67 76 26 50| 94 274 11 368 195 173
» - . '\ . .
Referrals/Grade ’
Seventh 29 72 100 43 58|21 30 % 5229 2347 18 2167 37 130) 45 66 1M 33 78|142 286 2 430 142 288
Eighth 66 94 160 76 84| 35 63 9826 72| 77 142 .5224 5217218 S2 70 31 394196 351 6 553 185 368
Ninth 3% 87 123 41 82} 6 61 67 11 50 50 117 3170 54 116| 29 125 154 59 951121 390 2 514.165 349
BRI R IPRREEEEER R Ry R R tEEEEEEEEEEES ERERAEEER RS
E TOTALS 131 253 384 160 224 | 62 154 1217 66 151{174 377 10 561 143 418 92 243 335 123 212} 459 1027 11 1497 432 1005 -
. ’ ' . ‘ . ©
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Student Involvement in Extra-Curricular Activities . Ce

Much reearch and experience indicates that desegregated schoolgvthat are
ngst effective usually encourage substantial inte;action among studént;%of dif-
ferent ethnic grigins both in academic settings and in extracurricular activi-
ties. There appears simply no.better way to improve race relations(;ban to

increase interracial contact. Moreover, such contact is most effective when

students of different races are pla{:? in coopeéa:ixst,intérdependent, and

mutually supportive situations. o N

In schools one of-the very best ways to cause this kind of Sbgtacifii/,aﬂ¢“tm

P

by encouraging participation in the extracurricular programs, many of which

—

are only available after regular school hours. Since desegregation has been

. ' L 4
achieved by transportation, it follows that transportation is necessgry for

full student body participation in the after school extracurricular programs.
During the fall of 1979-80 the Board of School Trustees of the £l xhart Com-
munity Schoofs held a number of hearings concerning its proposed integration |,

plan. The Board was pleased to hear general acceptance for the plan for de-

\ ‘ +

segregating the four junior high schools. The one concern which was fre-
quently expressed had to do with providing options for the integrated stu-
dents interested in extracurricular'activities after the regular school day.

To accommodate this, the Board approved provision-of extracurricular bus

£y

runs for each of the four junior high scﬁools in the system.
Movement of these students began in early Awgust, 1980, to provide

transportation for students taking part iq pre-school football practice. <

The extracurricular runs continued twice a day at approximately 4:30 p.m.

and 6:00 p.m. to accommodate students during the school year who take part *.

N

in athletics, music/drama, club activities, social events, and extra aca-

, demic assistance. Eight buses were utilized by the Elkhart Community
4
‘ ’

* .
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Schools, and each bus ran t+o loope. Basically, two buses were utilized

for each school with a few pupil exchanges planned in order to accommodate
out-of -the-way residences, )

During the school yesr there.were seven djfferent athletic seasons for
boys and girls at each grade level in the four junior high schools. For the
seven seasons there were 885 viders involved in 3,368 games and practices

for the four junior high schools. The schools also sponsored.seﬁeral social

activities during the school yeaf. There was interracial representation and

- -
participation in .all school extracurricular activities.

Parent Contacts and Related Matters

3

Parent contacts are essential to good student/school relations. It is

the practice in Elkhart Community Schcols to hold fall and spring parent/ -

teacher conferences. At this time the student's academic progress is dis-

cussed along with other student school related matters. 7“n the fall, parent’

contacts through parent/teacher conferences ranged from 76495 percent and in

the spring 42-80 percent, .
Each junior higb school communicatéd with Eﬁe parents by sending out )

periodic newsletters, Wher specific concerns related to the desegregation/

tegration process occurred, parents were immediately contacted, More than

550 such contacts were made during the school year,

L3
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The Project staff and the Community Advisory Committee decided that four
basic dimensions needed a thorough investigation during the Proj%it‘s first
year of operation. These dimensions were student reactions to school climate,

student attitudes toward school desegregation, student self-concept, and stu- ,

-

} . . STUDENT SCHOOL DESEGREGATION ATTITUDES AND CONCERNS
[ dent acceptance of others. The subjects for this aspect of the evaluation

F effort were students from the four involved‘junior high schcols. The demo-

| graphic dimensions examined were ''junior high setting", Usext!, ''race', and

"gréde level”. T:ese major demographic dimensions were then broken down into
several subgroupings with mean-response da;;.recorded per category.

The four dimensions were‘responded to and.analyzed by Way.df several
statistical applications. All statistical treatments and applications were"
processed and/or célcqlated by way of theomputer using the '"canned" programs
and routines from the Statistical Package for th&.ch@aL Sciences, or better
knqwn as SPSS (Nie, Hull, Jenkins, Steinbrenner, and Bent,’1975).. As in any /
evaluation effort, th; possibility of pon—nofmal rating distributipns for the

»

four identified dimensions have a high pétentjal for occurrence. Therefore,

the four rating distribJ:ions (reactions to school climate, self-concept, atti-
tudes toward school desegregation, and acceptance of others) were tested for

J» normality using the."Kolmogorov-Smirnov Goodness of Fit Test" (Marascuilio

and McSweeney, 1977). Since thz number of respondents (N=720) was rather large,
significant differences were soughk at the .05 level between these distributions
and their gormal counterparts., If significant differences were found using the
Kblmogorov~$mirnov Goodness of Fit Test, the assumption of normal distributions
could.not be made; and therefore, the more conservative ;onparametric statistical"

. treatments were anplied. 'In cases wherc there were two sub-demographic gioups

(sex), the Mann-W:itney U-test was employed; and where thrce or more sub-demo-




A

. ]
graphic groups (all others) existed, the Kruskal-Wallis One Way Analysis of

Variance by Ranks was utilized. If significant differences at the .U5 level
were not- found using the kolmogorog-Smirnov Goodness of Fit Test, thgnassgmp-
tion of normal distributions could be made; and therefore, the more powerful
parametric treatments Q:}e applied. 1Ia cases where there were two groups, the
t-test was used; and where three éroups existed, one-way anaiysis.of variance-
single classification (ANOVA) was employed. In the analyses of,fhe four dimen-
sions, either by way of nonpa;;metric or parametric methods, a significant
difference among the &gmographic dimensians was defined at the .05 level or’
less. ' . -

4

The 27% random sample of 720 junior high students démogrﬁphically broke

.down into 180 students for School A, 180 for School B, 180 for School C, and

18) for School D. In terms of sex there were 358 females and 360 males. Race
was distributéd ameng 101 blacks, 612 whites, and 7 classified as "other'. The
¢ \

grade levels of the stujlnts were 239 seventh graders, 234 eighth giaders, and

245 ninth graders.

st¥}vations of Selected School Climate Dimensions

i

The most massive data collection effoft assocjated with the evaluation ef-
fort focused on student reaction to school clima£e. An instrument (APPENDIX D -
"Student School Climate Inventory") was conceptualized, developed and validated
locally. "The Student Schcol Climate Invenioay'conéists of several measures;
the overall ﬁéasure of '"Total gchool Climate Index" is {he summation.of 6 sub-
scales or- individual indices. The "Séhool Staff Index" is made up of reactions
to 6 scales téﬁminiﬁtrato}s, counselors, teachers, secretaries, nufscs, and
aides); thc "Student Body Index" is compriscd of 4 measures (interest ip school,

school 'spirit, descgregation effectiveness, and friendlincss); the "Student

Activitics Index" is c posed of 5 dimenisions (clubs, social activities, student

rs
~

council, intramural sports, and interscholastic athlectics); the "School

23



Facilities. Index" is a synthesis of 11 paramcters (outside building. appearance,

inside building appearance, school grounds %ppear?nce, toilet facilities,

1

teaching areas-classrooms, assembly space, food services, health facilities,
PE-indoors, PE-odutdoors, and library); the "Curriculum Index" is a compiiation

of °5 measures (quality of instruction, textbooks, materials variety, student ,

participation, and student-needs meeting); and the "Policies and Procedures
Index" is made up of 4 scales (building rules, teacher rules, rules enforcement,

and discipline). The 35 scales or items were rated on 1 (low) to 5 (high)
Likert-type continua, where-a higher index rating is deemed the more favorable. *
\

*The individual items were summed to determine the appropriate index or subscale

score, and the indices or subscales were summed to arrive at the "Total School

Climate Index". The data have been reported on each of the indicesl(TABLE 3}

‘

by way of mean response rating for the entire sample and the demographic vari-

3

ables of junior high school, sex, race .and grade level,. Significant .differences

at the .05 level or less have also been sought by way of appropriate parahetric

Y

or nonparametfic statistical techniques depending on thg normality-status>ef
the ratings"distributions for the subgroups of the selected demographic.or
background dimensions.*

The data (TABLE 3) concerning the School Staff Index fevealed that stu-
dents in School B possessed the highest regard (M=21,2) for the entire school
staff whereas the school staff in School A were vie&ed with the lowest reg;;a
(M=10.0); regard for Scho#l C (M=19.1) was also rated bclow the overall norm
(M-19 8). Significant differences (p<.01) were determined by way of the Kruskal- /fﬁ)
Wallis One Way Analysis by Ranks among the four junior high schools in refer-
ence to student reaction to the schgbl staff. Female.students werc more posi-
tive (M=20.0) toward the échool staff than were the male students (M=19.6); no

L]
significant differences were found with respect to the sex of the students.
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Aruitoxt provided by Eic:

TABLE 3

STUDENT REACTION TO -SCHOOL € TE

—

Concerns E‘Mean Ratings / )
luni N Sex o (] Grade T
' . Jdunior Migh /“ﬂt/ r o Adg:st-
»
Cimensrong S / TA Yean
A sfc] o remaled § mate N ABlack | wmte | other Tth 8th 9th L [rating
R - \ h
qumver of Respondenis 180 180 180 180 358 60, 0 612 7 239 34 ¢ 245 720
At N .
School Staff Index 19.0 21.2 19,7 19.8 20.0 le > 20.3 0 M7 21.4 20.7 19.2 19.2 19.3 3.3
(di1st = non-normal) -
p<.01 . p<.01 -
(K-¥) NS NS (K-W)
i
Stucent Bedy Index 1.6 15.0 12.8 14.1 13.5 13.2 13.0 13.4 141 131 13.1 12.8 13.4 3.4
{dist = nor-norral) : .
n<.0% p<, 01
) (K-W) & NS NS, (K-W)
Student Attivities Index 16.5 18.9 16.2 18.3 IX.S 17.7 17.2 17.5 18.7 18.0 170 16.3 17.5 3.5
\G¥5t = non-norma!l !
0<.0) p<.02
(K-W) NS NS {¥-W)
Screnl Facilities Index 33.2 39.3 36.5 37.8 36.8 35.7 35.9 36.9 35.3 391 35.6 35.3 36.7 3.3 '
{d1st = non-normal)
p<.01 p<.01 -
(x-W) NS NS (K-W)
Curriculun Index 15.3 17.5 15.5 16.6 16.3 16.2 15.8 16.3 15.6 17.1 15.8 15.8 16.2 3.2
{di1st = non-norma?)
p<.01 p<.02
(K-H) NS R NS (K-W)
Paliciés and Procedures 11.9 13.9 12.4 12,9 12.7 2.8 lZ.l\ 12.9 12.9 13.8 12.4 121 12.8 3.2
Indey
S = non- 0<.01 . 0<.03
\:i non-normal) (KN) NS NS (k)
............... 0
107.6 116.6 114.3 123.9 .
: bl
TOTAL SCH3O 125.8 17041 116.6 13,2 116.3 3.3
CLIVATE 1N0EX 112.5 NS 118.0 111.8
pAIR A p<.01 119,3 NS p.01 ¢ -
{dist = normal) (ANOVA) { AIVA)
o ¢ &
: -
(3 Rt ; o
. . . .
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In terms of race, studenis labeled ogher (M=21.4) were ;lightly more enthu-
'si;stic about the schcol statf aan were blacks (M=20.3) a;h\whites (M=19.7);
no cignificant dafferenccs we;e unqévered with respect to race. Examining
the data by way of grade levels revealed that seventh grades (M=20.7) were
the most favorable and both eighch and ninth graders the least (&le.Z)
favorable toward theqschooi statf; significanf differeﬁges»(p<.01) were found
among the grade levels of the students by way of the Kruskal-w;liis One Way
Analysis ef Variance by Ranks.

‘Three posgible gencralizations that reflect consisten;y with respect to .
Student School Desegregation Attitudes and Concerns are the fo]fowing. First,
is that seventh graders tend to raté areas hiéher than eighth and ninth gra-
ders. This is due in part to the fact that seventh~g;aders did not experience
ény changé in junior high school attendance or change in student body make-up
as related to changes in attendance boundaries to bring about greater racial
balance in the junio;'high schools. Second, is the fact Fhat black students
tend to rate areas lower than white or other student§. This seems to be
attributed to the fact that)black students seemed to have a greater sense of
loss in terms gf being disenfraﬁqhised from ""their school" (that school where
tﬂéfe were approximately S50 perce:t of the school's enrollment); and finally,
students enrolled in School A tended to ratg areas lower than the students
* in other schools. This secms to be due in'p;rt to the,fag? that there was .

-

a more distinct differeife in the socio-economic and cultural levels within

S b

this student bedy than in the other schools. Bringing_about a feeling of

school un..y has becn a greater challenge in School A p?an in the o;her schools.
When considering the Student Body Index, studcnts in School B Jisplayed

the most favor (M=15.0) whercgs their counterparts in-Schogl\A wer; most

displecased (M=1i.6); significant differences (p<.04) were .found am “he four

junior'hié(':chools with respect to the Student Body Index. Fems were

27
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slightly more positive (M=13.5) than males (M=13.2), and those dubbed as
"other' (M=14.1) being more favorable than blacks (M=13.0) and whites (M=13.4);
no significant diffe;ences surfaced among the demographic variables of sex

or race. When taking grade level into account, seventh graders were the most
positive (M=14.1) when compared to eighth (M=13.1) and ninth (M=12.8) graders;
significant differences (p<.01) were uncovered among the grade levels of the
students.

The Student Activities Index was rated the highest by the respondents as
indicated by an adjusted méan rating of 3.5. Junior high schocl B reflected
fhe most positive climate (M=18.9) whereas School C (M=16.2) and School A .
(M=16.5) exhibited Jeast positive climate. Significant differences (p<.01)
§urfaced among th«: perceptions of the students across the four junior high
schools. Males were slightly more pleased (M=17.7) with student activities
than were remales (M=17.3), and whites (M=17.5) slightly more positive than

blacks (M=17.2); in both cases (sex and race), no significant differences

\l

were calculated. Seventh graders were again more favaorable (M=18.0) when
ébmpared to eighth (M=17.1) and ninth- (M=16.3) graders; significant dif-
fe¥ences (p<.02) were determined for the students' reactions to the Student
Activities Index across the three grade levels.

Turning to the School Facilities Index, the students in School B were

the most pleased (M=39.3) wifh the setting's physical attributes whereas
those in School A were.the least pleased (M=33.2); significant 5ifferences
(p<.91) were fo;nd among the four junior high schoolg in terms of the School
Facilities Index. Females were slightly more favorable (M=36.8) than males
(M=36.7), and whites more positive (M=36.9) than blacks (M=35.9); no signi-

ficant differences surfaced among the demographic subsets of sex or race.

Students in thé-scventh grade (M=39.1) werc much more positive than cighth
(M=35.6) and ninth (M=35.3) graders; significant diffcrences (p<.01) were
. ~

—
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found awmong the students' perceptions and observations of the schools' phy-

-

sical‘at?ributes across the four junior high grade'levels.
The Curriculum Iﬁde§ was rated the lo;:st of all major dimensions as
reflected in an adjusted mean rating of 3.5. Students in School B were the
most'pleased (M=17.5) with academic concerns whereas students in School A
were ¥he least pleased (M=15.3); significant differen;e (p<.01) surfaced Q&th
respect to curriculum matters across the four juniof high schools. Little
or no differences existed between females (M=16.3) and female (M=16.2), and
between whites (M=16a3)‘and blacks (M=15.8); this lack of disgarity is some-
what validated by lack ;f Eifnificant differences for both sex and race.

. Seventh graders (M=17.1) weré the more positive toward academic concerns than
both the ninth and eighth graders each with mean ratings of 15.8; significant
differences (p<.q2) were found among the student reactions across the three
grade levels. ' -

The Policies and Procedures Index was also rated the lowest of all
major dimensions as indicated by an adjusted méan rating of 3:2. Students
in School B exhibited the most.ehthusiasm (M=13.9) over policies and pro-
cedures whereas their counterparts in School A showed the least amount of
excitement (M=11.9); significant differenceé (p<.01) surfaced across the
four junior high schools in terms of student reacti;n to policies and pro-
cedures. Males (M=12.8) werc¢ slightly more cnamored than females (M=12.7),
and whites (M=12.9) somewhat more enchanted with policies and procedures than

“blacks (M=12.1); the demographic variables of sex and race revealed no signi-

ficant differences. Students in the seventh grade (M=i2.4) and ninth (M=12.1)

graders; significant Jifferences ( .03) were found among the reactions of ghe

students with respect to their grade levels.

And finally, the Total School Climate Index reveaded that students in

”

School B rcflected the most favorable school climate (M=125.8) in comparison

4
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. to thée students in School A where the least satisfaction (M=107.6) was
exhibit~d. Also, when examining the six éub-indices, students in School B
were thﬁ Qﬁst positive on all six of the sub-indices; students in School A

. were also the least positive on 5 of the 6 subscales. Because of the large
number of respondents when considering the Total School Climate Index (total
sam; "~ of 720 students), the ratings' distribution for the four demographic
dimensions were tested and found normal. The application of one way analyéig
of variance (ANOVA) revealed significant differences (p<.05) among the stu-

A

dents' reactions to ovgrall,school climate across the four junior higﬁ schools.
Females (M=116.6) were more favorable toward school climate than were tnal'es-k
(M=116.1); on 4 of the 6 sub-measures females were more positive than males.
No significant differences were found with respect,to sex. In terms of race
whites (M=116.6) were more impressed with the overall school chimate than
were biacks (M=114.3); in response ts 5 out of the 6 sub-indices, whites
exhibited a more favorable attitude toq;rd school, climate. . ﬁb significant

- .differences surfaced with respect to race. Seventh grade studeats vic.ed

school climate as being by far the most positive (M=123.9) whereas the ninth

graders took the dimmestvview,(Mé}ll.S); when considering the six sub-scales,

. the seventh graders were the most positive on all six dimensions and the

ninth graders the most negative on the same six sub-indices. Significant-

differences (p<.01) were calculated through the use of_one way analysis of

L2

variance (ANOVA) with respect to the reactions of the students toward over-

all school climate across the thrce grade levels.

-

v

|
|
|
!

Attitudes toward School Dcsegregation

4

Perhaps, one of the most important dimersions investigated duriné the \
evaluation cffort was that of student attitudes toward school desegregation.
An instrument (APPENDIX E - "Student School Desegregation Opinionnaire') was

developed to examine this eimension. This opinionnaire was constructed as

30
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a reduced and modified version of & similar instrument‘developed and validated
by the National Association of Scheol Student Councils. The Student School
Desegregation Opinionnaine is made up of 18 items with multiple response pat-
f terns where the least favorable response was given the lowest rating (1) and
|
k the most favorable responses received ratings of 2, 3 or 4. The total score
| "
|

(a measure of attitudes toward school desegregation) has been calculated by \\
summing the individual scor;s of the 18 items. The data are displayed in :
TABLE 4 in terms of mean ratings for the entire sample and the subgroupings
of each of the demographic variables (junior high school, sex, race, and
grade level): ince the ratings‘ distr{butions for all demographic‘subsets
were non-norma}, significant differences (p<.05) were determined through the
4 use of the ronparametric Mann-Whitney U-test (M-W) for two groups or the
Kruskal-Wallis One Way Andlysis of Variance by Ranks (K-W) for three or
more groups, {
Th2 data (TABLE 4) revealed that students in School B possessed the
most healthy attitvdes toward desegregation (M=43.4) whereas the s%ﬁdent in
School A exhibited the 1east~favorab1e attitudes (M=39.7). Application of
’the nonparametric kruskal-Wallis One Way Analysis of .Variance by Rank (K-W)
indicated that significant differences (p<.01) existed among ghe students'
attitudes toward school desegregation when viewed acfoss thé\igur jun;or
high schools. Females had a more healthy (M=42.0) set of attitudes toward
. school desegregation than did males (M=40.5). The’qse of the nonparametric
Mann-Whitney U-test (M-W) revealed significant differences at.the .92 level.
White students exhibited a slightly more positive set (M=41.4) of attitudes
than did.blacks (M=39.9); no.significaht d;fferences surfaced with respect to )
race. Seyventh grade students possessed the most hcalthy atti;udes toward

T school desegregation (M=42.6) when comparcd to eighth (M=40.9) anc finth

., (M=40.2) graders. The employment of the Kruskal-Wallis Onc Way Analysis of

-
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TABLE 4

-

STUDENT SCHOOL DESEGREGATION RELATED ATTITUDE MEASURES

¢

.

Background
Concerns
L

Measures

A
A1l Students

Junior Hig? Schools
choo

School B
School C
School D

Race
Black
White .
. Other

Grade
Seventh Grade
Eighth Grade
Ninth Grade

School Desegregation Attitudes

Sel¢-Esteem/Concept

l__— Acceptance of Others

Mean " Meap ) ' Mean
~ Rating P - Rating p Rating P
———— ___
N (dist = non-normal) . (dist = normal)- {dist = normal) o
720 4.2 67.0 60.2
/ | ¢
;gg 39.7 _ g;.g gs.z -~
43.4 ‘ . 1.4
130 0.4 o 65.8 ns 60.0 NS
180 41.5 66.2 60.2 )
358 42.0 p<.02 65.2 p<.01 61.3 p<.03
360 40.5 {M-W) 68.9 (t-test) 59.1 (t-test)
101 39.9 70.2 ’ 57,5
. - p<.01 p<.01
il " 9.1 o) g3 (Aiova)
239 42.6 <.0 65.8 60.4
234 40.9 (kW) 68.2 NS “59.7 NS
049 40.2 67.1 60.5
~N
N



Variance by Ranks (K-W) evoked significant differences (b<.01) among student

attitudes toward school desegregation across grade levels.

) Self-Concept) or Self-Esteem ‘ .

The valihated and published Janis-Fields Feelings of Inadequacy Scale,

-

“

a twenty item instrument, was utilized to measure. the junior high students'

self—concept or self-esteem (Eagly, 1967) Each item required the youngster

‘&

to react on Likert-type scales of 1 to. S=to 20 questhps 1nvolv1ng a per-

N

son' s .feelings about h1mse1f/herse1f (APPENDIX F - "Janis- F1e1dswﬁge11ngs

of a more desirable selficoncept or self-image. Administrition of this. ins-
trument take; about 10 to 15 minutes., This instrument is probably the

E A most widely used non-commeréiéi self-concé¥t scdle. Eagly (i967) recorded
é. split-half reliabilities of 0.72 and (.88 on two gfparate occasions, With’
%% e . ; .respect to establishing velidity for the instrument's interpretation,

W Hamilton (1971 has been the most prolific. Attempts have been made to

validate this instrument in reference to convergent validity, discriminant

~validity, and predictive validity. The findings are represented in"TABLE 4

by way of mean rating scores for the entire group and each of the subgrdups

- for the demographic dimensions of junior high school, sex, race and grade

<
: . . 1

level. Because the response distributions for the demographic subgroups were

normal, the parametric’ statistical treatments of the t-test for two groups

‘or one way analysis of .ariance-single classification for three or more groups

(ANOVA) were eaployed to test for significant differences at the .05 level.

1
The data (TABLE 4) revealed that students in School A possessed the most

~

possesscd a much higher self-concgptf(ﬂéés.g) than did females (M=65,2); the

of Inadequacy Scale"). A hlgher score on this instrument would be reflective

positive self-concept (M=67.9) whereas their counterparts in School D exhibited
. the least positive self-condept (M=66.2). No significant_différcnces surfaced

in referenc2 to stydent sclf-concept across §héﬁfbﬁ} junior high schools. Males

/
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appfgcation of the t-test surfaced significant differerces {(p<.01) between male
and female student self-concept. Black students exhibited a higher self-con-
cept (M=70.2; when compared to white students (M=66.5): significant differ-
ences (p<.01) were found by way of a one-way analysis of variance (ANOVA) in
terms of the race of the students. An analysis of the grade levels of the
students indicated that eighth. (M=68.2) and ninth (M=67.1) graders possessed

a more positive self-concept when compzred to seventh graders (M=65.8). No
significant differences were found among the self-concepts of the stﬁdeuts

across grade levels.

Acceptance of Others ' -

“The professionally recognized Acceptance of Others Scale (Fey, 1955)

. [ -
g’\was selected to measure judlior high school students' acceptance of others. "

This instrument consists of 20 Likert-type items, with responses running

from "almost always" (scored as a 1) to "very rarely" (scored as a 5).

Scale scores thus run from 20 (low acceptance of others) to 100 (high accep-
tance). This scale fAPPENDIX G - fAcceptance of OtherercaIe") was devised

to test acceptance of others and feelings of acceptability to others. On a
sample of 58 students, Fey,(iQSS) calculated a split-half reliability coeffic-
ient of 0.90. No validity data have been reported. The data are réflected

&
in TABLE 4 where mean response scores have been calculated for the entire

sample and for each of the demographic variable subsets (junior high school,

sex, race, and grade level). Since.the rating distributions for all demo-
graphic subgroupings were normal, significant differences (p<.05) w.re sought
amo;é‘the response patterns of the demographic-subgroupings using the para-
metric t-t;st for two groups or énc way analysis of variance for three or
more groups (ANOVA), |

The data (TABIE 4) indicated that students in School B exhibited the

greatest acccptance of others (M=61.4) whereas their counterparts in School

T
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“and ninth (M=60.5) graders possessed slightly more positive levels of

.sideration for further intensive study.

A revealed the leest acceptance of others (M=59.2).‘\No siénificant differences
surfaced with respect to others' acceptance among the students of the four
junior higl? schools. Fema}es.wqre found to be significantly (p<.03) more
accepting.}M=61.}) than males (M=59.0) through the use of the classical t-test.
White students possessed a greater acceptance level (M=60.6) when compared to
black.spudents (M=S7.52. A one-way analysis of variance revealed significant
differences at the .01 level for acceptance of others with respect to the race

of the students. When inspecting thevdata by grade level, seventh (M=60.4)1 v d

acceptance than eighth graders (M=59.7), No significant differences were

-found in terms of acceptance of others across the three grade levels.

It is interesting to note that when considering the demographic vari-
ables of junior high Eetting and race; those students exhibiting the highest

ratings in the arca of self-concept also had the lowest ratings in terms of

acceptance of others. "Perhaps this observation could be a major area.of con- °
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TEACHER EVALUATION OF INSERVICE ACTIVITIES

£ N *—‘\
Because malticultural education was to be implemented by the present

staff, an inservice component became an important part of the program.- In-
service programs were eeveloped to begin ‘preparing teachers to better ful-
fi11 their responsibilities in milticultural education and enhance their
acceptanee for the need to implement changes. The justification for a sound
inservice program was determined by the resultc of a needs assessment. It
was the inteneion of the workshops to aid teachers in their appreciationf 6f ‘
America's cultural diversity, and alsg how learning principles could be use-
«~.ful i- a multicultural teaching approach An additional goal was to assist

~ .
teachers in acquiring knowledge in the development of multicultural ideas

. . .
There were a total of seven inserVice workshop activities whose content
—,

specifically related to integration and multicul’pral education. The first

in several subject areas and grade le:::;éﬂr

two were’ conducted during the ;11 semester, all teachers in the district
had the option of ezteggjng these two or choosing others. A professor from
the nearby Indiana University at South Bend was tHe presenter for “Self
Concept and the Culturally Different Low Income Student" workshop, and a
professor from the University of Noire Dame was the presenter for "MuI;;:
‘cultural, Multiethnic Curriculun" workshop. Another group of inservice
workshop activities ya; held during February,'1981. Censultants from the
State of Indiana Department of Public Instructlon were presenters on
“Reviewing Textbooks for Race and Sex Blas". Two professors from Vander-

bilt University were presenters on "Multicultural Activities for tae Class-

roon for Bl:}nentary T’eachers", The Project, Director for Greater Integration

fbr.ihe Elkhart Community Schools presented "An Update on Elkhart Integration",

There also were two-two-day workshops on multicultural education he}d for

’ °

- - 2637
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selected élementary.{;;chers during March and April of 1981. Three pro-

~ fessors from Ball State University were the presenters for these workshops.

- At" the conclusion of the seven workshops, teachers were asked to eval-

N » uate the sessions with respect to several dimensions {APPENDIX H - "Evaluation

of Inservice Activities Form"). The fall workshops were not evaluated using
t the same form. Consequently no evaluation data are availasle. The results

i of the other workshop evaluations appear in TABLE 5. Of the five workéhops

; that were evaluated, all were seen as being effective by the involved tea-

| chers. Several of.the narrative comments regarding their strengths wé;;)
"Clarification of the subject multicultural'; "Reinforcement of good teaching

[ ] strategies'"; "In my opinion insights to developing multicultural awareness

were grext'; '"Well done - one of the most ugeful insérvice éessions I've Leen to';
etc. Teachers also had the opporéunity to comment on the weaknesses, Many

of the weaknesses, but not all, could be vfeyed with encouragement. Weak-

nesses were listed such as: '"Not available to enough teachers'; 'Never

LR DU IR

. "~ enough time"; "Should beipresented to more teachers'; '"Would be great for

all ;faff members''; and "that all teaéheys didn't have this opportunity".
The resulting evaluations and comments of the workshops arc encouraging.

Again, if multicultural education is to be properly infused \lthin éhe
existing curricula,‘it is necessary that the teacher see it as being educa-
ticnally sound. Teachers must see that the purpose of ﬁulticultural educa-
tion js to help all students reach their .potential. Multicultural teaching
does not mean teaching about a culture or talking to specific cultu;al
members at all times. It must be a part of‘the affccéivc, cognitive, and
psychomotor domains at all times by reason of the subtle and lasting influ-
en%QS'of én individual's culture. To achicve this; it is impecrative that

teachers understand that students' differcnces arc basced on morc than cog-

38




TABLE 5

EVALUATION OF MULTTICULTYRAL/SCHOOL DESEGREGATION WORKSHOPS

28,

nservice | work-"| work- | work- | work- | work- | work- [ work- ATY

Evaluation ghop #1 1 shop #2 | shop #3 1 shop #4} <hop #5 | shop #6 1 shop 47 | Workshops

Dimensions - N=90 N-32 N=37 Ndd ' N=52 f Ne 17 N=17 N=289

| "

Prior Xnowledge of - !

Materials and -

Concepts -—- - 3.2 .0 3.3 2.7 2.8 2.9

\ -

Enhance/Increased

Knowledge of

Content - e 4.0 3.5 3.8 4.5 4.0 3.9

\

Overall Usefulness

of Inservice - . ’

Session -— -—- 3.9 3.8 3.6 4,5 4.5 4.0
Organization of

Inservice Session -—- -—— 4.4 4.4 4.2 4.5 4.6 4.4

14

chny of Presentation ~ .

and Procedures —— -—= 4.5 2.6 4.3 4.7 4.6 4.1

, A ‘ . :

Expertise and Back-

ground of Pre-

sented - - 4.7 4.5 4.3 4.8 4.8 4.6
EFFECTIVENESS INDEX - - 4.1 3.6 3.9 ) 4,2 4.2 4.0

\
[
- 29




pitive ability. ™ A teacher's ability in aiding studbnts to reach their poten-

tial is reduced if therc is a lack of understanding of cultural factors af-

fecting a student's learning in school. {
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- CULTURAL PLURALISTIC AND MULTICULTURAL READINESS

<
If the objective of America's schools is to help all youth, representing

_\- a diverse cultural population, in reaching their personal and intellectual
capabilities, then the curricula must be responsive to the multicultural peeds’~
of all learners.-I;:?€€bgnition of the tenets of a culturally pluralis{;c

. society, the Elkhart Community Schools has developea and validated a philoso-
phy which includes the following commitment:

e f . We Lelieve that all children in the Elkhart Community

; Schools must be provided an opportunity for educational

growth to the optimum degree of their potential, regard-

less of race, creed, or economic status.

This philosophy is amplified by several adopted school district goals, three

. ., of which are: T ’ , .

; . -

3 e the schools should provi® sa environment wh1ch enhances AN
L. mpral, spiritual and -al values

e the schools should provide opportunities for developing
appreciation for our American heritage. .
L )
- A\
e the schools should provide opportunities for the under-
standing of the cultures of “.ie world, both domestic
and international.

Multicultural EJd zation Needs Assessmeq£

To determine the quantity of multicultural educational experiences and

opportunjties in the Elkhart Community Schools, it was necessary to first
hagpﬁlgf:eds assessment or front-ernd self-evaluation done by all classroom

-
teachers in the'diéirictl white interacting with administrators, department
chairpersons, and classroom teachers, it was difficult to determine~tﬁe
quantity of existing multicultural education activities within the district.z
It was somewhat apparent that some buildings, teachers, and departments

- utilized multicultural educational experience more than others. Because of

the discrcpa;éy among schools and/or departments, it was dccided by a Task
B N

-

041
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?
Force that a system-wide needs asscssment instrument could best provide
information regarding tbe "who, what, and.how much" of muliicultural acti-
vities existed within the district. The Task Force was composed of two
elementary teachers, three junior high teachers represeﬁting social studies,

language arts, and mathematics, one senior high teacher representing art, and

one junior high guidance counselor.

o learin of

(B

Several school districts wers contacted within the State
completed evaluation instruments. The Tisk Force decided, after its review{
to prepare four sepacate instruments to be used by teachers. The four needs
assesément instruments were developed for grades K-3, 4-6, 7-9 and 10-12,

It was felt that these four levels should be assessed separately because of
the types 6f data to be collected.

The instruments focused on the following areas: Curricular content

(course objectives as stated in curriculum guides), instructional materials

(printed and audio-visual), curricular offerings (existing classes), teacher

inservice, teaching methods and strategies, and evaluation techniques.
After the instruments were responded to, the Multicultural Curriculum Co-
ordinator met in two sessions with administrators from both elementary and
secondary levels. From the results of extensive planning, review, and
attempts at validation, a final instrument was developed (APPENDIX I -

"Multicultural Needs Assessment Instrument"). It was decided that separate

instruments for both K-3 and 4«6 asscssments were not necessary, and that -

one would be suitable for thcse grades. Also, on the final assessment the
teacher was to indicate the building, department or grade of his/her primary
responsibility. By reque§ting this information, it was felt the data ob-
tained could bc used in a much more discriminating way in evaluating cach

building, department, and/or grade level in terms of the quantity of multi-

42
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cultural activities regarding the previously‘mentioned categorics contained
N ‘

\

in the assessment.
: ~

Teachers were to enter their responses to each question (TABLE 6)

according to perceived representation in each situation. The response cate-

* .

gories were: Completely represented, well represented, slightly represented,

not represehted, or not applicable.

Selected Demographic Reactions from Teachers:
[

The general evaluation of the existing program and an assessment of

future needs within the district in relation to multicultural educa-

tion was performed'by the administration of a needs assessmen%. An attempt
was made to add to its validity, by distributing a preliminary needs assess-
ment to selected teachers throughout the district. Ideally, any needs assess-
ment used shoulq be totally 32?:10ped by the colleagues of educators to which
it is administered. It is felt that the faculty members making up the Elk-
hart school district would ultimately be affected by the assessment, there-
‘fore, they should have the greatest amount ~{ input regarding the assessmeﬁ?.
There were primarily two factors necessitating the tailoring of.existing in-
struments for use. The make-uplof the Task Force (seven teachers) did not -
repregent é {arge enough cross section of staff personnel éﬁd the nece;sity

K]

to acquire knowledge to begin an action plan for improving areas where needs

|

were uncovered.
An assumption was made that faculty members, and in particular approxi-

mately 130 junior high faculty members, (TABLE 7) were familiar with |

and had intcrnalized the éoncept of multicélkural cducation. This assump-

tion was made because of pol?cy statements supporting the philoso-

phy and cventual implementation of multicultural education by the Board of

Trustecs but the work undertaken' by the Human Relations Director and indi-

——

. _ 1
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TABLE 6
OVERALL NEEDS EXPRESSED BY ALL JUNTOR HIGH TEACHERS

PZRCENT RATING CHECKLIST FOR CURRICULAR CONTENT (08JECTIVE§) )

zE] 2 B E] = ' |
JE51 €128 2| 3

U v n -~ N " [¥]

— o f=w Y -

b o~ T L= % | pon

Salzgl=g122188

O I XX v J2E€ =< .

5.6 §23.3 Jz7.6 1.8 {276 1. Do the objectives emphasize the enrichment created by multicultur-V/multiethnic backgrounds? (Mean = 3.7)

33 ]26.0 §26.0 J14.L _S0.7 2.

Do the objectives examine and explore differfnq views of {deals and realities between multicultural/muitiethnic
groupst (Mean = 3.4) \ .

4,5 §20.5 §21.2 §15.9 p37.7 3.

Do the objectives view the development of the United States as flowing from multicultural/multiethnic groups?
(Mean = 3.6)

“m—e

b~
5.3 Je7.3 5.3 §14.0 §78.0 § 4.

Do the objectives provide-for multicultural/multiethnic aesthetic experiences? (Medh = 3.3)

7.6 J31.2 Je6.8 [r0.7 Jaas | s,

-

Do the objectives promcte va‘.ues,’attitudes. and behaviors which support ethnic pluralism? (Mean = 3.7 ‘ .

PRINTED :'\TERIALS

.y

°

AUD:)/VISU”, AT,

-

. Fd Al -
PSRCENT PATING CHECKLIST FOR INSTRUCTIONAL MATERIALS PERCENT KAT N3
o . - w—

R EXE L Il B B Audio/Visual Mav.erms - bulletin boards, teaching aids, recordings, films, %! %!.8] 8| o

N EE sl>¢ s 2 Fﬂmﬂnps, taped recordings, video recordmgs, microfilm, v e -8 S € >

24281 . 58231 s &€ i sal S1Sg wl &
I Y 1S IR PR SAEIE M IR
Slzziszlze|ss ) Egle8|chlee|gs

J .88 F1.s pr.8 [ 6.8 ha.a | 6. Are the varying world cultures represented in the instructions] materials? [ie2 = 281157 135,71 20.9) 4.0)16.7

- f 4.7 %23.3 125 0 14,9 BI.1 7. Do the instructional materfals promote acceptance of languages and dialects of the 6.4 [24.0] 2.4 11.2]36.Q,
h , various multicuitural/multiethnic grcups? (Mean = 3.4) {Mean = 3.4) :
"1 5.4 34,5 I39.9 ) 5.4 Daug 8. Do the instructional materials present models and leaders from all cultural and 6.4 | 35.71 32.8] 5.6} 20.0
' ethnic groups? {Mean = 2.8) \ (Mcan = 2.¢)

%
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o TABLE é (continued)
.
OVERALL NEEDS EXPRESSED BY ALL JUNIOR HIGH TEAC?

"

- o— - - ——

P2

- ’ CHECKLIST FOR INSTRUCTIONAL MATERIALS {Continued)

»

. AUDIO/ZVISUAL MAT.

PERCENY RA}’ING

PERCENT RATING

£ X
23l 2l ozl Bl ol ‘
=31 2131 ¥ 2 ,glv"z 3l 3| -
2 . . ~ - ] b -
HBIBRIBIE HEEH B E
sEl-Ef5E) £} = S 2ol _e128] 8] S
g'gc ;é'. N P P - ’ “g :g 28 IV
e ) B3 CFY Y . L Cl B L EE
. N ) o 7 " o
19.7 391.3‘ 28.6 § 5.0 §16.4 9. Are the instructional materials free from stereotyping? m}m - 2.7} (Mdan = 3.0} 6.6 §35.5 §25.6 § 6.6 §25.6
8.2)34.2s4.2] 7.5015.8] 10. Do the instructional materials include contributions of mql%icu!tural/mltiethnic ¥s.7 |33.3 J32.514.0p21.4
| . groups?-  {Mean = 2.§) - ’ {Hean = 2.9) )
7.9936.7p25.23 8.6421.63 1. Do the. instructional materials avoid imposing the values, behaviors, or attitudes 5.7 132.0 §21.3 § 9.8 §31.1
. . . 7o wf any one group on any other group? (Mean = 7.9} {Mean = 3.2} ! .
9.7136.1328.5] 4.9 §20.84 ?‘ﬁ Do the instructional materials halp students recognize ‘the uniqueness of 10.5 §32.3 J26.6 | 4.0 J26.6
. . every individual?. (Mean = 2.¢) (Mean = 3.0) ’ :
a— - . o wer
17.6§38.7 §19.0F 5.6 315.0] 13. "Are the instructional materials presented {n a manner that is not condescending 13.0 §38.2 §13.8 § 6.5 j<8.5
to c‘ultural_/ethnic groups?  {Mcan = 2.6} (Mean = 2.9) .
7.6}20.0F24.1415.2 y.I 14. Do the instructional materials provide for the study of the historical and 6.3 }21.3 J22.8 J10.2 J39.4
: ) cultural developments of cultufal/ethnic groups? (Mean = 3.4] - (Mean = 3.5)
e r 2y > .
5.5419.9425.3413.0f36.3 15. Do the instructional.materials provide fcr-the study of -the traditions of 5.5 §21.3 J18.1 113.4 {41.7
’ : variout cultural/ethnic groups? (Mean = 3,5} . (Mean = 3.6} -
A 'y e
2.7§24.0]25.311.6§36.3 16. Are socia‘l'grwp differences presented in ways that will cause students to - :
look upon the multicultural character of our natfon as a value? 3.2 }18.5 §19.4 J14.5 J44.4
H . ) (Mean = 3.5) - (Mcan = 3.7)
Sutem —
CHECKLIST FOR CURRICULAR OFRERINGS )
5.4518.9 17. Does the turriculum promote_values, attitudes,*and behaviors which support ethnic plu;\aHsm? (Mean »72.2)
12.0] 28.0 18. Does the cyrriculum help students cxamine differences within the among éthnic -groups? (Mean = 3.0) |
R o
6.0§27.3 19. Does the curriculum foster attitudes supportive of cultural demo¢racy and other democrdtic ideals and values?
(Mean = Kg)- - .
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_ TABLE § (continued) : y
_ OVERALL NEEDS EXPRESSED BY ALL JUNTOR HIGH TEACHERS.

- ==
.A;:' - 4 . »
S PERCENT RATING CHECKLIST FOR CURRICULAR OFFERINGS (Continued)
g ° - ’
=21 2| 31 E] o ,
281 E1281 51 3 -
Al A 'R B v (X -
gn - O s % 2 % 4 %
‘:& & wvix §E 22
y - . < - - - -
-5,0 §34.7 §23.7 § 8.0 §22.7 ] 0. Do the curricular offerings provide for the process of pagitive cultural/self identification? (Mean = 3.0)
10.7 §25.7 [35.3 ] 9.3 6.0 1. Do the curricular offerings show the contributions from multicultural/multiethnic groups? (Mean = 2.9)
6.0 §25.3 §23.3 g19.3 26.0§ 22. Do the curricular offerings examine the differing.values among multicultural/multiethnic groups? (Mean = 3.3)
1.3 §i4.7 §26.7 17.3 j40.0 23. Do the cu:iicu‘.ar offeringk recognize different dialects? (Mean = 3.4}
-6.1 321.6 §31.1 §12.8 §28.4 24, Do the curﬂ\ular offerings provide for the {mprovement of communication skins between rmlticultural/mulh-
ethnic groups?  (Mean = 3.3) - -/
3.4 §22.8 116.8 J11.4 J45.6 25. Do the curricular offerings stu¥y :he United States as having developed from nultucultural/mltiethnic
] groups?. {Mean = 3 7} -
v . . (‘ -
CHECKLIST FOR INSERVICE PREPARATION -
5.7 §27.0§34.0 18.4 J14.9 26. Does the school have system;th: comprehens ive, mandatory, and continuing multiehnic and multicultural :
: \ . staff development programs? (Mean » 3.0) ,
- 4,8.023.8 §36.1 §19.0 J16.3 ] ‘27. Do the staff development programs provide opportunities for learning how to create and select multiethnic
instrustional materials and hoew to incorporate ethnic content 1nto curriculum materials? (Mean = 3. 1)
s——
4.8 121.9]135.9 J24.0 14.4 & Do the staff development programs provide opportunities: far particinants to explore their attitudes and )
3 - feelings about their own-ethnicity and culture? (Mean = 3.2) .
CHECKLIST FOR TEACHIN(‘ METHODS AND STRATEGEES ~ —
10.6 §15.2 29. Does the, school provide a diversity of materials for teaching students of all multicultural/miltiethnic
groups? (Mean « 2.9} - . ,
12.6.425.2 30. Do your bulletin boards create a classroom atmosphere reflecting acceptance and respect for multicultural/
multiethnic groups? (Mean = 3.1} .

l;
o

.+ °S¢e



TABLE 6 (continued)
OVERALL NEEDS EXPRESSED BY ALL JUNIOR HIGH TEACHERS

PERCENT RATING

CHECKLIST FOR TEACHING: METHODS AND STRATEGIES (Continued)

L
231 3 E] E| e
ss] s]2E]| g] %
o Wy > A ws L8]
- < F--' w Nt
‘- - [ B } p-—
E135155 1258
[ & ¥ x o [re - ¢ =<
28.5 §23.€ § 9.3 125.2 31. Do your strategies help students examine differences within and among multucultural/muitiethnic groups? (Mean = 3.1)
25.3] 11.3} 28.0 32 Is the apprecation of ethnicity incorporated in instructional plans rather than baing supplementary or
agditive? (Mean = 3.2)
— " - . L
36,9} 13.4] 12.8 33. Do the teaching strategies make use of local community resources? [Mean = 2.9)
o P . 7
. /
' . CHECKLIST FOR EVALUATION TECHNIQUES
-
Z When the following evaluation technigues are used to determine student achievement and progress, this checklist applies:
' Standardized test ' Discussion
Teacher made test . - Projects
Individualized tésting . Dritl and recitation
Educational games .
16.440 5.5 21.2 3. Are the test items relatively free of a vocabulary that has different meanings for different multicultural/ '
multiethnic groups? {(Mean = 2,7}
9.7 6.9' 14.6 35, Is.the examiner free of biases that might affect the student's responses? (Mean = 2.4)
27.11] 9.0¢ 22.¢ 36. Do evaluation techniques take into accoudt differences in values, attitudes, and experiences of
) individual students? (Mear » 3.0}
26.2 -¥5 6] 32.6 37?1_Are the evaluation techniques used to enhance social participation skills of a variety of multicultural/
multiethnic backgrounds? (Mean = 3.4)
pm—— ’
17.2§ 49.73 17,93 L. 11, .38,  Are avaluation techniques used which insure that students understand what is asked of thzm? [Mean = 2.4)
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TABLE 7
. NEEDS EXPRESSED BY TNVOLVED JUNTOR HIGH SCHOGLS ,
Assessment Percent of Ratings- J
Dimensions - . . Mean
. Completely ° Well Slightly Not ot Ratir
Need Areas Represented | Represented §J Represented § Represented § Applicable Sc O'jg
kL
School A * ¢
Curricular Content and Objectives 5.9 30.1 17.2 10,2 - 36.6 3.4
Instructional Materials - {Print) 7.2 32.7 23.8 6.7 29.3 3.2
Instructional Materials - (A-V) 6.4 33.2 17.0 5.7 37.5 3.3
Cur(icular Offerings 6.4 29.7 19.1 7.3 37.1 3.4
Inservice Preparation ' 6.4 26.6 33.0 10.0 23.8 3.2
Teaching Methods and Strategies 7.9 32.2 23.2 6.8 29.6 2.9
Evaluation Techniques 14.7 43.1 14.2 5.6 22.1 2.8
School 8 .
Curricular Content and Objectives 5.6 29.8 26.8 5.6 31.9 3.3
Instructional Materials - {Print) 10.7 31.6 30.6 6.4 20.3 2.9
Instructional Materials - (A-V) 9.6 24.3 30.7 6.7 28.4 3
Curricular Offerings 7.5 26.3 29.1 6.0 30.9 3.
Inservice Preparation 0.9 28.%1 37.2 20.0 13.6 3.2
Teaching 'Methods and Strategies 1.3 29.0 27.9 9.8 21.7 3.0
Evaluation Techniques 1.4 37.7 20.7 5.4 24‘.5 2.9
School C i -
Curricular Cnntent and Objectives 5.0 31.4 24.1 12.9 26.9 3.3
Instructional Materials - iPrint) 9.9 9. 25.6 €.6 18.5 2.8
Instructional Materials - (A-V) 7.7 36.6 22.9 5.6 27.0 3.1
Curricular Offerings 8.6 31.5 Na 8.6 19.9 3.0
Inservice Preparation 7.8 22.5 37.2 28.4 3.9 3.0
Teaching Methods and Strategies 9.0 38.6 28.9 9.6 13.6 2.8
Evaluation Techniyues 20.7 40.8 . 17.1 6.5 14.7 2.5
Curricular Content and Objectives 3.6 16.5 33.0 24.2 22,7 3.5
Instructional Materigls - (Print) 4.0 - 19.6 33.5 16.1 26.7 3.4
Instructional Materi2ls - {A-V) 5.7 25.2 27.1 13.9 27.9 ¢ 3.3 .
Curricular Offerings 3.7 20,6 29.2 ¢ 22.6 23.7 3.4
Inservice Preparation 5.3 19.4 32.7 23.8 18.5 3.3
Teaching Methods and Strategies 4.1 23.7 32.9 19.0 20.1 3.3
Evaluation Techniques 7.2 \ 36.9 25.0 10.9 . 19.7 3.0 .
Al Schools ‘ ' .
Curricular Content and Objectives 5.0 26.6° 25.3 13.6 . 29.2 3.3
Instructional Materials - (Print) 8.0 30 28.7 8.9 22.9 3.0
Instructional Materials - (A-V) 1.8 30.0 24.4 7.9 29.9 2,2
Curricular Offerings 6.3 27.5 27.5 10.9 27.6 3.2
Inservice Preparation 5.2 23.5 35.5 20.4 15.1 3.1
Teaching Methods and Strategies . 8.3 30.9 28.4 11.6 20.6 3.1
Evaluation Technigues v 13.4 40.1 19.0 7.4 20.1 2.8
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« vidual junior high resource tcams during the school ye:r 1979-80.

The most obvisus area of concern has to do with the number of teachers
responding in’ the '"'not applicable" category.L If the ?bjective of multi-
cultur;l education is to help all studipts reach theii boténtial, then the
percentages in the "not applicable" catétory are too h1gh One can only sur-
mise that thé needs asse/ﬁment instrument might not be invalid, or the teachers

. do not recognli;/ﬁult1cultural educatlon as having any worth If the latter is
true, then more staff development programs mst be undertaken before additional

_progress occurs. The same -ituation ba51ca11y'hq1ds true when analyzing the

data by way of traditional subject orAgcédemic areas (TABLE 8).

Identification of Multicultural Classroom Resources

One of the projects of the Multicultural Educétion Task Force was to
de;erﬁine'the amount of multicultural zadiovisual material . hat exists in the
}zlementary and junior high séhgbls. The T;sk Force met with the Supervisor
of Media Servicgs to elicit suggestions as to the best.way’this éould be

X done. The Task Force members were informed that partially because of the
T . . \ . )
ordcering and storage methods, it would be virtually impossible to get an
.I ’
accurate list of materials in the elementary buildings.

Consequently, the Task,Force decided to concentratc this type of under-
taking at the junior high 1cvel. It was found that a gro;p contextual
definition of multiculturél was néeded as-a basis for identifying material.
Such an operationai definition was formulated and is as follows:

Multicultural is not another term for black or tehnic studies.
i Multicultural curriculum is not the study of othér countries
and other cultures. While thesec studies are components of
‘multicultural education, other equally cultural components
include sex, religion, age,gsocio-economic status, and phy-
sical, mental, and Cmotlongf exceptionalities. Hulticultural
curriculum is a manner to address these components in an
effort to understand all cultural factors that affect a
student's learning and behavior pattern in school.
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NEEDS EXPRISSED BY SUBJLCT MATTER AREAS TEACHERS -
Assessment L Percent of Ratings
Dimensions
: . ’ Mean
Completely Well Slightly Not Not Rating’
Subject Areas Represented § Represented | Represented § Represented § Applicable \S corg
L
Art )
Curricular Content and Qbjectives 20.0 37.5 5.0 20.0 17.5 2.8,
JInstrurtional Materials - (Print) 9.3 35.9 15.6 4.6 34.3 -3.2
Instructional Materials - (A-V) 9.3 28.1 10.9 30 48.4 3.5
Curricular Offerings 6.9 20.8 na 2.8 53.3 3.8
Inservice Preparation . 25.0 16.7 25.0 20.8 12.5 7 R
Teaching Mcthods and Strategies 22.5 20.0 15.0 10.0 32.5 3.1
Evaluation Techniques 22.8 28.5 2.8 2.8 42.8 34 »
Foreign Languages ’
Curricwlar Content and Objectives 0.0 45.0 25.0 0.0 30.0 3.2
Instructional Matgrials - (Print) 1.3 65.9 18.1 9.0 - 18.1 2.8
Instructiohal Materials - {A-V) 6.0 30.3 27.2 12.1 24.2 3.2
Curricular Offerings 5.6 28.9 27.8 16.7 n.a 2.9 .
Inservice Preparation ¢.0 45.5 0.0 54.5 0.0 . 3.1
Teaching Methods wnd Strategies ' 10.0 50.0 20.0 20.0 0.0 2.5
Evaluation Techniques ' 0.0 45.0 0.0 20.0 35.0 3.5
Language Arts ’
Curricular Content and Objegtives 0.8 "35.0 39.4 13.1 1.4 3.0
Instructional Materials - (Print) 12.6 35.7 33.3 6.1 <12.2 2.7
Insiructional Materials - {A-V) 16.0 30.5 36.2 7.5 - 9.9 2.6
Curricular Offerings 2.9 33.7 44.9 10.2 8.3. 2.9
Inservice Preparation 3.0 ;3.4 46.1 26.1 6.1 3.1
Teaching Methods and Strategies 7.8 _ 0.4 39.1 13.9 8.6 2.9 .
Evaluation Technigues 14.7 45.2 26.0 1.7 o 12.1 2.5
”
Rathematics .
~ Curricular Content and Objectives 0.0 8.1 17.2 12.7 .61.8 4.3
Instructional Materials - (Print) 5.0 23.9 15.5 10.0 45.3 3.7
Instructional Materials - (A-V) 2.1 13.9 13.4 5.7 64.9 4,2 =
*Curricular Offerings 0.5 5.1 13.3 14.8 66.3 4.4
Inservice Preparation . 4,5 15.1 33.3 19.6 27.2 3.5
Teaching Methods and Strategies 5.5 21.2 il.5 6.4 49.0 - 3.7
Evaluation Techniques 12.3 19.0 7.6 9.5 51.4 3.7
Music N \
Curricular Content and Objectives 9.0 46.9 28.7 6.0 . 9.0 2.6
Instructional Materials - (Print) 9.4 37.8 35.1 2.7 14.8 2.8
Instructional Materials - (A-V) 6.0 34.2 18.7 © 2.6 38.2 3.3
Curricular Offerinas 7.1~ 331 30.2 na 17.5 3.0 -
Inservice Preparat.on 2.7 32.4 37.8 10.8 16.2 33
Teaching Methods and Strategies ' 2.8 a.a 2/ 8.5 20.0 21.0 5/
Evalgation Technigues 20.8 34.3 16.4 4.4 23.8 - 2.8
‘a . ‘ : R \N—/ .
Phy. Educ./Health
Curricular Content and Gbjectives 0.0 10.6 16.0 | 12.0 61.3 o 31
Instructional Materials - (Print) 3.5 15.8 34.7 8.5 3.2 3.5
Instructional Materials - (A-V) 4.5 22.2 28.7 R 33.3 3.5
Curricular Offerings 2.2 23.0 . 28.9 10.4 359.6 3.5
Inservice Pieparation 0.0 n.a 17.7 31 40.0 4.0
Teaching Mcthods and Strategies 4.0 24.3 25.6 12.1 33.7 1 3.%
Evaluation Techniques 12,0 46.6 20.0 5.3 16.0 2.7
'S ° :

TABLE ¢
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NEEDS EXTRESSED BY SUBJECT MATTER AREA TEATHERS
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Assessment Percent of\Ralings
Dimensions Mean
-Completely Well Slightly Not Not Ratin
Subject Areas Represented § Represented § Representad § Represented | Apolicable Scorg
Practical Arts . I
- Curricular Jontent and Objectives 0.0 35.7 10.9 14.2 31.4 3.4
Instru~tional Materials - (Print} 6.4 32.1 25.0 10.0 26.4 3.2
Instr.ctional Materials - (A-V) £.8 27.4 27.4 7.8 31.3 3.3
Curricular Offerings 10.3 38.3 8.4 | 7.8 14,7 2.8
Inservice Preparation 0.0 30.5 52.7 5.5 1.1 2.9
Teaching Metheds and Strategies 5.7 40.5 31.8 7.2 14.4 2.9
Evaluation Techniques 10.7 64.6 13.8 1.5 9.2 2.3
Scieince
Curricular Content and Objectives 0.0 | 1.9 27.3 40.4 20,2 3.7
Instructional Materials - (Print) 4.8 23.6 31.7 18.2 21.5 3.3
Instructional materials - (A-V) 2 36.3 26.7 i 12.1 23.5 3.2
Curricular Offerings 5.4 22.3 23.0 18.2 31.1 3.5
Inservice |repa.ation 13.7 27.4 29.4 . 17.6 11.7 2.9
Teaching Methods and Strategies 2.3 21.4 an.9 25.0 - 20.2 3.4
Evaluation Techniques 13.4 48.7 6 15.8 7.3 2.5
_ oB9cial Studies
Curricular €ontent and Objectives 22.5 40.8 T 0.0 4.3 2.2
Instructional Materials - {Print) 15.9 47 5, - .6 4.6 4.1 2.3
Instructional Materials - (A-V) 15.8 _44.7 - 30.0 4.7 4.7 2.4
Curricular Offerings 21.2 - 4.7 27.6 2.9 3.5 2.2
Inservice Preparation 5.2 31.5 42.1 19.2 1.7 2.8
Teaching Methods and Strategies 19'.\1 45.7 26.5 4.2 4.2 2.3
Evaluation Techniques 8.5 42.6 36.5 7.3 4.8 2.6
Special Education
&rricu]ar Content and Objectives 0.0 13.3 31.1 8.8 46.6 3.9
“Instructional Materials - {Print) 0.0 24.4 44 .9 ™~ 16.3 14.2 3.2
Instrectional Materials - (A-V) 0.0 32.7 14.5 21.8 30.9 3.5
Curricular Oféerings 0.0 21.8 33.3 16.7" 28.2 3.5
Inservice Preparation 0.0 29.1 41.6 16.6 12.5 3.1
feaching Methods and Strategies 1.3 22.7 43.1 18,1 4.5 2.8
Evaluation Technigques 14.2 23.8 35.7 16.6 9.5 2.8
A1l Subject Areas
Curricular Content and Objectivos 5.0 26.6 25.3 13.6 29.2 3.3
Instructional Materials - (Print) 8.0 31.1 28.7 8.9 22.9 3.0
Instructional Materals - {A-V) 1.5 30.0 24.4 7.9 29.9 3.2
Curricular Offerings 6.3 27.5 27.5 10.9 27.6 3.2
Ircervice Preparation 5.2 23.5 35.5 .. 20.4 15.1 30
Teaching Mcthnds and Strateqies 8.3 30.9 28.4 1.6 20.6 3.1
Lvaluation Technyques “13.4 40.1 19,0 7.4 20.? 2.8

5B}
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A c;ncerted effort was made to adhere to the implied criteria while working
in the individual junior high libraries in an attempf to identify A/V mater;
ial. After the library material was identified, each junior high teacher
received a listing of multicultural A/V material in his/her library, A/V
material at the Elkhart Community Schools'Educational Seévices“Center, ma-

terials purchased by the ESAA Basic Grant, and a bibliography of recommended

‘materials not presently in our school system (APPENDIX J -~ 'Locally Validated

k9

¢

Listing of Multicultural Resources'').



REACTIONS FROM AN EXTERNAL PERSPECTIVE

¢

If an evaluation plan is ta be responsive, it needs to utiI{ze a
muitifaceted approach. Therefore, a decisigh was made to utilize the ser-
vices of an externél_tandem of group-process experts possessing a formative
evaluation oriéntation. It was felt that an external perspective of Project
functionirig in fhe junior high.schools would present a more balanced view of
éhe integfation process. In addition, individuals not associated with the
Project would usually not be biased sy the daily operations or close kinships
that ‘usuallv develop among professional colleagves. While it is important
that an external perspective not become biasgd, it is imperativeﬁthat these
individuals be closély attuned to ﬁroject operations and functions, so as
. to develop a coqpreheﬁsive understanding of the trials and tribulttions at
the gras%roots'Llevels of function and the overall evalgation plan. Most

important, however, is that this understanding and process delineation be

eventually shared with the Project staff and other local professionals.

14 . a -

Informatien Collecting Methods and Considerations

-

The individuals selected were a consultan(,from the State of Indiana
’ '

Department of Public Instruction and a professor from Ball State University.
Both individuals possessed vast backgrounds in school desegregation areas

and have developed extensive track records in process analysis and assess-

ment. The external tandem sgs:t five days interacti..g bot mally and

informally with teachers, studeuts, administrators, and counselors. Their

intent was to create a non-threatening atmosphere where the Project parti-

: - ‘ . - : - -
cipants could relate”and interacg\over identified trials and tribulations.

N ~

In some cvaluation circles it is advocated that judgment data be part
of any cvaluation schemc. The term “judgmcnt" has been used in a broad

sense to include feelings, prioritics, values, opinions, and attitudes.
e

-, -42- -
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Judgnient and value data might proVide‘criticqlly important information about -

)

the development and implementation efforts of the schonl desegregation pro-
gram because they represc what/individuals perceive aschappening. These

. . . A
erceptions may not correspond to the intentions or pergeptions of those who
P P P .PETGEP o
. N R &£

designed the school desegregation efforts. However, what these involved
individuals perceive as happening represents reality to them, and this might

i £
7 be far more important for the evaluation than what is supposed to be happen-

~

ing. Although the general approach was somewhat 'free-wheeling' or quasi-
structured, the gandém did focus on four dimensions for reporting and feed-

“back purposes. , . .

/ Effectiveness of Project! Staff: .
) - T TN

There was common agreement among students, teachers, administration and

¥

. staff that the Resource Team-along with the additionally-funded counselor

/ . -
have played an important rgle in the move,to integrating the schools.’
. e an imp 0 \W}eﬁ g

The intensity of the cfforts for the Resource Team appeared during the first
semester and focused primarily on ways for dealing with value differepces

/ among cultures, atti;ﬁde formation, and humasf relations between faculty .and
/ - .

differing racjal érodps.! Dyring the second semester, the Team has played

- s

a lesser role in either formulating or implementing programs beyond the; .=

I

awareness cffort-at fhe first of the yé%r. Gengrally,ﬁg:ople in the sc&ool
o ; ‘ i, o
recognized time devoted, plans made and carvied out by the Resource Team °

and gxpressed appreciation for efforts which many persons said led to a

"smoother transition Lhan\EETRnﬂn;g;herwise have had".

Influence of Project on Teachers: .

-

While tcachers generally graised the Resource Team members, most of them

talked gencrally aovout its influence. In few cases were there direct link-

-

\ #
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ages or indications of influence on tecachers cxcept, perhaps, in the area

of attitudes. A few teachers noted that it was helpful to have external

consultants present views on cultural differences and similarities; but
/ . T . -
that since most of/ihe staff had been working with a minority population

“in the school for many yeérs, such inférmation was alréady known. It was

1mportaht many said, to have .faculty d1s;us§}ons on how to deal with cul-
il

tural differences as appyﬁgg to classroom 1nteract10n and school behav1or.

- N i
- N Ve

.Y
; > ,

. Benefits of Project on Students: O .

®"

.

What direct influence the Project hid on students may be summarizéd in a.
couple of ways, noting first that causal effects zre not intended.  First,
£ : '

the in-school suspension program was described by severai students as afgalu-
. 1 R : .
able opgion. As many noted, '"When you know you have to stay in “échool but

can't be with your friends, you realize that you won't be able to get outside

Y . -

to play around. It cuts dewn on goofing off": Sgcbna, for a few studeﬁté

knowing that other adult's were available explici¢ly to talk about Lroblems

(3

provided comfort. In a sense it extended the counseling role. The{e was

substantial racial interaction during lunch, between classes, and during

P

« Classes where siudent interchange was encouraged. Whether such interaction

is attributable to efforts of the Project was pot clear.

Future Progran Dimensions:
A

Acceptance of one »nother has been accomplished for the most part.
,Thgre is the need to :ontinue to encourgge minority invzlvement‘in activities.
Discussions’of how that encouragement s u]dAUE promoted should occur. Sys-

tematically schcduléd meotings should be dcsigned to examine in-depth the

extent of content coverage of cthnic groups. Sequential development of eth-

nic curricula should be undertaken.

N\
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‘ CONCLUSTONS AND RECOMMENDATIONS ' ' -
] . . N /
Before drawing any conclusions from this evaluation, thought must be

giveﬁ to the validity and reliability 'of responses. to questionnaires and

professionally-recognized instruments. In cases where random safiples were °

b 2

used, it is hoped that the samples were representative of a cross-section .
of the professional staff and identified student population. Some caution ™~

might be exercised with respect to generalizing these findings to otner

settings and/or school desegregation/integration programs because of a lack
° 4 . vt . ! ' < .
of systematic direct observation of involved studenféog inservice teacher

. A - } P ’ '
functioning; the variations in attitudes and behavior patterns from junior

<

high school to junior high'school; and the lack of compafiso;,data from an-
other demdgraphically—matched school system. Secondly, it is difficult to
make an overall judgment régarding the aécurqcy of;responses telative to the

attitudes of the respondents and the methods dnd settings for adm;histering

various questionnaires and surveys. To make a truly valid asséssment, per-
- 4 ‘s - .

-

haps the standardization of directions for administration instruments would

provide more accurate data. It was also assumed that the items on the

~
v -

questionnaires and instruments were not misinterpreted by the respondents;

E4

that the respondents did not pursue tangential anc/or related issues when

s <

reflecting and responding to the items or questions; that the respondents

-

”

did not pass on the imstrument(s) to sgﬁeone else to complete; and that the

5 »

respondents did not have aﬁy strong prejudices égainst this type of evalua-
A .
tion which might have influenced their response patterns.

s

Conclusions Based on Limitations and Findings -
. 4 .
Bascd on the data and information colleccted by way of a variety of
measures and techniques, the following conclusions are a result of this

extensive evaluation.
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Communication and dissemination of pertinent information, > o
relative to the Project, were integral parts of the Pro- ‘ 1

.ject!s operations and have led to the general acceptance
P g P

of the Project.

adentified objectives of the School Desegregation Project
related to the inservice preparation of teachers are being
achieved in terms of quality and quantity of programs.

The ﬁlternat1ve education program (1n-school suspens1on)

has enabled’many students to remain in school in an edu- .° .-
cational environment rather chan being suspended out of

school. .

Student ‘involvement in extracurrlcular activities has been

an effective mcans of promotimg 1nterrac1a1 cooperativeness,
interdependence and mutual support. -
Student/school relations are greatly enhanced by fre-

quent parent/school communication.
Student perceptmns of school climate have varied bet&:
the different school populations.

-

<f

The self;concept of the students acfoss grade levels has
not differed to any great extent.

Student acceptance of others has varied significantly
among students when cons1der1ng sex and race.

Inservice act1vit1es have assisted teachg;s to gain a better
understanding apout multicultural education.

A great number of teachers feel that the multicultural edu-

cation objectives do not apply to their area of instruction.

hY

The junior high schools and the school system possess a

larg antity of multicultural education resource materials.,
Reactions from an external perspective indicate that the
first year of_ thc desegregation program has been suc-

cessful in each of the four junior high schools; however,
there are areas of concerns to be addressed in subsequent
years., :

'
-

Recommendationd for Future Planning and Cornsideration

The following recormendations are set forth based on implicit and

explicit percepticns, observations and findings resulting from the eval-

uation effort along with the above gencrated conclusions.
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Every effort should be made-to continue to effectively

communicate and disseminate information relative to
Project activities within the school system and lucal
community.

Every effort should be made to continue to yrovide
inservice activities for staff as” it relates to enhanced
desegregation/integration of the school systems,

Every effort should be made to maintain the alternative
education programs in the junior high schools to provide
needed assistance to students displaying inappropriate
behavior in school.

"Mure students should be encouraged to participate in

extracurricular activities to pramote better inter-
racial understanding, acceptance and cooperation.
Every effort should be made to maintain 'the practice
of open and frequent communications with parents.
Continued concerted efforts need to be made to as51st
students in establishing healthy attitudes tcoward: de-
segregation. .

The four junior high schools should make every effort
to improve students' attitudes, and acceptance of

‘ fSChool climates.

Every effort should be made to maintain or improve
student self-concept.”

Continued efforts should be made to improve students'
attitudes and acceptance of others.

Teacher inservice training specifically related to
integration and multicultural education should be
continued at both the system and building level.

More staff deyelopment programs and inservice activities
need to occur within the school system in .order to assist
teachers' understanding of the significance of multi-
cultural education.

Teachers shoyld be ercouraged to make better utilization
of available resources in thc area of multicultural
education.

Coﬁ%inuéa~support and encouragement should be given to
the junior high schools as they procced 1nto the second

year of the descgregation program.
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PERSON/AGENCY/

" Ble

Elkhart/Area

. _QFFICE/OCCASION MODE OF INFORMATION
DATE AUDIENCE INVOLVED DISSEMINATION
8/13/80 General Public K The Elkhart Truth Newspaper Articles
Elkhart Area .
8/19/80 General Public WSJV-TV Television Broadcast
South Bend/Elkhart Area
8/19/50 General Public WSBT-TV - Television Broadcast
South Bend/Elkhart Area )
8/14/80 Elkhart NAACP Board of Elkhart | Verbal Presentation,
’ Leadership Chapter NAACP Question & Answer Perios
8/20/80 Elkhart Comunity Elkhart Community Huﬁan Relations Handboo
. Schools Staff . Schools Human Rela- Distribution
. tions Committee :
8/21/80 Brookdale Junior Brookdale Junior High Verbal Presentation,’
High Faculty Faculty Meeting Question & Answer Perio
8,21/80 West Side Junior West Side Junior High  Verbal Presentation,
High Faculty Faculty Meeting Question & Answer Perio
8/22/80 Elkhart Community School District Verbal Presentation,
School Counselors Guidance Department Question & Amswer Perio
8/25/80 General Public » South Bend Tribune Newspaper Article
' South Bend/Elkhart Area
8/29/80 General Public WTRC Radio Broadcast
Elkhart Area ’ (30 Min. Interview)
9/5/80 North Side Junior North Side Junior Verbal Presentation,
High Faculty High Faculty Meeting Question & Answer Perio
9/5/80 Pierre Moran Junior Pierre Moran Junior Verbal Presentation,
High Faculty High Faculty Meeting Question & Anﬁmgr Perio
9/9/80 - Elkhart Community General Administration Verbal Presentation,
School Administrators . Meetings . Question & Answer Perios
9/11/80 Indiana State Depart- Tint Giles ‘Verbal Presentation,
ment of Public Instruc- Question & Answer Perio
tion - EEO Consultant
9/11/80 Ball State University Dr. Charles Payne ) . Verbal Presentation,
Professor : Question & Answer Periol
9/12/80 .  General public The Elkhart Truth Newspaper Articles
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10/3/80

10/9/80

"10/11/80
* 10/13/80

10/14/80

10/14/80

South Bend Professor
Project Personnel
Elementary Teacher/
Leaders

Notre Dame Professor
State -Department of
Public Instruction

Consul tant

Elkhart Community
School Administrators

School Board Members

Project Student
Relation Assistants

Elementary Resource
Team

Dr. Joseph Scott
Rich Phelps

General Adninis-
tration Meetings

Execut.ive Session of
Board of Education

o
~1

.

PERSON/AGENCY/
* OFFICE/OCCASION MODE OF INFORMATION
DATE AUDIENCE INVOLVED DISSEMINATION
9/16/80 Neighboring "School ~ Alma Powell, ESAA Verbal Presentation,
) District Administrator Project Director Question & Answer Period
9/16/80 Neighboring_Schdél Roselyn Cole, Prin- , Verbal Presentation,
. District Administrator cipal of South Bend Question & Answer Period
! . Middle School
9/16/80 Elkhart Cofmunity Health and P.E. Curri-
Schools Curriculum culum Meeting .
Development Committee o
Members . ? ,
9/17/80 Director of Elkhart Dr. Ruth Lambert Verba]'Preséntation,
Urban League Question & Answer Period
9/18/80 Prési&ent of Elkhart Ms. Gloria Earl Verbal Presentation,
Teachers Assijation Question & Answer Preiod
9/18/80 Central High Schqgl’,,//‘ Central High School Verbal Presentation,
. Parents Parent Advisory ° Question & -Answer Period
Committee
9/19/80 President of NAACP Cora Breckenridge - Verhal Presentation,
Question & Answer Period
8/29/80 ~ Parent/Teacher Leaders ;Junior High School Verbal Presentation,
' Steering Cormittee’ Printed Material,
’ ) Question & Answer Period
10/1/80 “Indiane University at Dr. Richmon Calvin Discussion

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

N

Discussion

Discussion

Verbal Presentation,
Question & Answer Period
Verbal Presentation, )
Printed Material,
Quesiion & Answer Period

TN
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PERSON/AGENCY/ -
OFFICE/OCCATION MODE OF INFORMATION
DATE AUDIENCE INVOLVED DISSEMINATION
10/15/80 Elkhart Community Secondary Principals Verbal Presentation,
School$ Administrators  Meeting ' Printed Miterial,
' Questipn & Answer. Perioc
10/15/80 Elkhart Community Elementary Principals Verbal Presentation,
Schocls Administrators Meeting Printed Material,
. Question & Answer Perioc
10/18/80  Elkhart Community Science Curriculum Verbal Presentation,
Schools Curriculum Meeting ° Question & Answer Perioc
Development Committee )
Menbers
10/23/80 Project Personnel Prdject Counselors Verbal Presentation,
) oo Question & Answer Perioc
10/27/80  Regional Desegregation I1inois/Indiana ) Discussioh
' Assistance Center Desegregation Assis- .
Personnel tance Center
10/28/80  Elkhart Community _Health and P.E. Verbal Presentation, *
- Schools Curriculum Textbook Adoption Question & Answer Periog
Development Committee  Committee
Members
10/31/80 Local Service Club Breakfast Kiwanis Verbal Presentation,
Members __ . Club Question & Answer Perioc
11/7/80 Project Persennel Project Student Verbal Presentation.
Relation Assistants _ Printed Material,
Question & Answer Perioc
11/10/80 Cross Section of Community Adviéory Verbal Présentation,
Patrons Council Meeting Printed Material,
* Question & Answer Perioc
11/80 Elkhart Ccommunity Corner School House Article in House.
Schools Staff & . Publication
Other School Publics
11/80 Studert Population Genesis (Memorial Article in Studﬁ%t
High School Publica~ Publication .
~ tion)
. Beginning - Central Office Adminis- ' Regular Bi-Weekly Verbal Reports, &
'8/80 Bi- trators Staff Meetings Occasional Printed
Weekly Material
for Project
- Duration

ap
¢o




MODE OF INFGOen.. OM
DISSEMINAT

PERSON/ AGENCY/
o CFF ICCASION
DATE AUDIENCE JED
12/3/80 Project Personnel Project Counselors
12/5/80 Froject Personlel S.udent Relations
Assistants
12/10/80 Principal Advisory Daly School Parents *
Council
1/19/81 Cross Section of Community Advisory
Patrors Council Meeting
. .
1726/ 81 Title I District Members of the council,
Advisory CounJ:? parents, teachers,
Meeting administrators
2/4/81 Project Personnel Project Counselors
2/6/81 Project Personnel Student Relations
Assistants
2/12/81 Pfincipal Advisory Hawthorne Schoo!l
Council Parents
2/13/81 Elkhart Community Elementary &
School Teacher Secondary Teachers
Inservice
) .
2/26/81 Senior Citizens Urban League Commun- -
ity Group
3/6/81 K~st Side Junior West Side Junior
High Faculty High faculty meeting
4/13/81 Project Personnel ESAA Staff-
4/15/81 School Board Executive Session of
Members Board of Education
4/21/81 Cross Section of Cormmunity Advisory
Patrons Council Meeting
4/28/81 Goshen Colleqe Current Issues in

Students

Education Class

o

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Questicn & Answer Period

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Printed Materials,
Question & Answer Period

Verbal Présentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Printed Materials,
Discussion

Verbal Presentation,
Printed Materials,
Question & Answer Period

Verbal and Audio Visual
Presentation, Printed
Materials, Question &
Answer”Period

Verbal Przsentation,
Question & Answer Period

Verbal Presentation
Question & Answer Period

. Verbal Presentaticn

Question & Answer Period

Verbal Presentation,
Discussion

~ .
Verbal Presentation,
Discussion

Verbal Prasentation,
Question & Answer Period
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’ . PERSON/AGENCY/
' ~ OFFICE/OCCASION MODE 'OF INFORMATION

DATE AUDIENCE INVOLVED — DISSEMINATION
4/81 Eikhart Cummunity Corner School House Article in House

Schonls Staff & Publication

~ Other School Publi-

cations

~19/81 General Public Display booth at Literature, Displays, .
Pierre Moran Mall AV :
~— Shopping Center :

\\_/

|

18]
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Desegregation Accomplished

Next for Schools:|
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Frastlia, Ceatral High Schosl covaseior As- Miller; and Levar Johases. director of ibe
thoay Nyrd. Lihhart Teschers Assecistion [giegraiion assisance effert. Siory on Page '
Preddeat Glarta Esrl, Ceatral Nigh Sehesl (Trath Phows)

teacher Pam Smith, coperiateadest Richard

Desegregation Effort Opens Monday )

Schools, Students ‘Well Prepared’

* By TuM JACOBS
The  quevion spenied straightferwerd
er=.¢h when it was askad at a Faday Eikhant
Carm~ ey S Farls press ronference  How
fuany alcdee'y w 'l bhe affected by Elkharl’s
J 0t 2h Aeegregation peogtam®
LI T avsivant  superintandens
Robert brancs anvaered quekly That s
" v mately the i cer of Jumisr high sty
e U atc 4t b Buaed 's 8 achnol they other.
e Ap o aend
Ba ' ma Farl res precident of the Eikhart
Tearsems Atuv a7 nad 2 different answer
*o4af the styudens will be affected by the
ehar v = 231 pmitively, ' she said with cer
tary
Se v} efficiale have teen working for more
1ha% & Year (5 gee 1y it *hat the 3acond answer Lo
B qeaten 1y curret How well they have
W reied wi ! et seen Mandsy moming, when
the t+ gram ro'y under way
A= are 3¢ mpeting and hang for a very
MTes % traa T peoed, ¥ 1ad desegregation
prestan doeacior Lavae Joinwn “There
pratat’y wame anxiety with 1he new Eituation,
Wt tmpefully we i the schenls will make this &

wonses have not ail been pmitive. of coufse,
dut weve had s relatively small number
telephone calls about concerns ™ ’
Faor this (1), the junior high school aljen
danre ares boundaries have been chanked o
* assure that the four schools will have & roughly
*qual nux of biack and white students Last
yror 4% peccent of Pleere Moran Jumor High
School s student. were black while the other

JHEELKMANT T

tionary type of projert **

To assist parents, studenis and teachers who
have questions in the immediate future, how
ever, the publie relations compoent of the
schaol district’s lyman relations commitiee
has prepared a booklet on intexcation

‘The bookiet. prepared under [he supervision
of Central High School tescher Pam Smith and
‘unveiled‘ al the press conference. contains an

schonls had very small minority popul

Mil'r'r said that the students invelved and
their parenls have been well-prepared Ine the
evenls la rome on Monday

*'last spring. esch of the junior Mghs had
onents.ion sessions for parents,”” he sard Most
studenty and iheir parents ha'e visited the
schools the students will attend. he said

Meanwhile. & number of teschers have been
g tra ing in develnping a multicultural
curticulum’’ = that is, one that sttvinpis te
teach studerts to accept and appreciste other
cultuzes, and that sttempls (o- make classes
relevant to siudents of varying backgroundy
. Thrcughout the upceming school yesr, com.
rruttern ol ‘eachers, under the direction of
C‘mlr';l High School counsalor Antheny Byrd.

R T

ERIC

Aruitoxt provided by Eic:

r curtieu!um guides” in
o sttempt 0 meke them multicu i, ae-
curdlng to P ¥

He sid he conciders (hjs o “mulliyesr, evels

Y list, tions and an.
Swers about the integration' peogram, and a
directory containing the names and telephone
sumbers of all staff members involved in the
program

The booklet will be available at all schools
and will be distridbuted te local civic organiza-
tiens, Ms Snilth ssld Any interested citizen
wishing a copy can call 205-401) and ask for
Goldin Ivery’s sifice

Anyone with integration questions of any
::d can call 295.4994 during reguisr dusiness

23
“If anyeue has a question, call,” sald Miiler
“Get = respomst frem he buiMing prin-
cipal the superintendent or anyere else, |
rather Lhaa taking some’hisg they heard frem
o neighber.”

Any sdmpinlstrater will be happy te tell inter.
osted pergens the dotails of and (e “ressening
bahind™ the pregram, be added.

#

'Getting

Would Rather
Go to Central

Why o we hate 1o take @ bys about "
Mirs away pist o k0 (g scheol when we
€an walk pot even half a mile to schooi?

Also. why did 1t just 1ake them one yest o
do that but (hey have been working on
awitching sixth grade inta junier high and
winth grade intn hxh schoal for ghout twe
years snd yet they haven ( bogun to start
'ﬂomq w*

1 would like them o have done that 30 that
T wouldn't have had to come 1o Brookdale at
8l | eoudd have jusl gune 1o Central

l ANGIE, JAMES

IMETLKHART TAUTH, FRIOAY. SLPT 26, 1008
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By TOM JACURS
We  have successfully  de
segregated (he schools Now we re
into the long cange prosram  ine

legrating them '

That is the capsule assexsment of
Robert  Frankitn  ssistan!  su-
perintendent  of the Eikhart

acheols, of the first two months of
the school disirict's desegregstion
L

plai

Desegregation. as Frankun de
fined 1. 18 "'just bringing people
under ihe same roof ' Integration.
e leeis, goes bevond that. o -
cludes gething the youngelers in any
one schaol to work, play and be
tagether, regardiess of 3 studentl's
ace or sactal position

With ume Frankim is cenvinced
that even that dffieait task cah be
scoomplished

The first phase of (he desexresa
tion plan began with the epeming of
school tn August As that tune, a new
set of boundaries for junior high
school attendance was put inte ef
fect

Last year one junior high school
= "wrre Moran — had a 30 pervent
minority studenl pepulation  where
the other three sohools had few mi-
narity students  The goal of the new
toundariee was [or cach of the four
schools 19 have 8 ninarily popula
tion of 12 1a 17 pereent

According o {igures released by
the schovis (hat gual was nol quile
met  Currently the four schoels
range (rom |1 percent wiinonvy at
Biookdale to 19 percent minorily at
Picrre Moran North Side is 1§ per
cent minority, while West Side is 14
pervent

‘We feel ver good about the way
IMNES wurked oul  3aid Eunine
Hungate direcine of datla process
ing ‘It didn 1 inect nue but
IS well within s&epta it

The 1otal minoriy/population
the disteict 15 14 7 percent Hungat
said  Among  sevondarv  students,
the 1mnority popsiation s 13 5 per-

‘. . .avery nobie first
step — James Pyles
of the NAACP

cent Central High School is [} per
cent minoriy while AMfamnrial is 13
percent minority, he added

The riemientary whoals sre to 8
larre etrnt  raciadsy  segrevaled,
and they will sematn so alter phase
wo o9f the plan goes intn etfoct nexs
fall I3 Auruat. \wo elementary
schoo,  Weston and Rick wili be
cined. and elementary atiendance
area boundaries will be shifted ac-
cordingly Bul the neithborheod
schosl

for the Advancement of Colored
Propte h3s filed a3 complawt
ainat the schou! district wich the
federal Office fur Cindl Rughia The
complaint atleghs that the district is
discriminauine agsinet blacks  an
aliegation school officials ded s

The OCRS Ome Barr saxd lamt
week that he does not know whes
the apency will rule on the com-

Integration goes be-
yond ‘just being under
the same roof' — Asst
School Supt. Robert
Franklin

plaint He said it wil! nnt be within
the ewt few weeks If the X R rules
that the schaol distract 19 Rulty of
discrimtnation, it can begin actiens
thal could jead o the cytoft of fed
eral funds

The NAACP 3 James Prles sad
that, “From the people we v
talked (o, the ¢junior Migh) plan has
en smanthly implemented A jat
of gfod work has beea done

‘We hope Lhis Kives Lhe hoard and
the communits  eacouragement (g
ewpand the program lo the el
mentary Jevel  he ahded  The
trve beneficial effects of intexra
Gon really cant happen until we
start it al the rathest grades and
move foreard

Pyles added. howerer. that the
schrol distrt Bas "made & very
neble first step * He said he axrrees
with Frankhin (hat now t(hat junior
Righ deseRregation is & lacl frue
legTalion 15 the pest step

To hetp shieve hat Frankhs
wid  mam after suhiel  and
axtraurrnulir prgrams are b
g started nan atternm fo et
black and whi ¢ kids 1w 3pend time
tozethsr

Laervthing | hesr savs they
(bla* and »hite students) sre mis
@ Fryfnin  said Winotitres
o Feft il Lthe athielx

teams the thexrieading teams

in  addihon 8 ovmniitee  of
teachers direc'ed by Tons Bird has
degun the long pr =3 of evarmin
g the schaol district s entire cur
nculum (o see how it can be made
multi<ultural

Acoording to Brrd the cominities
s drafting 8 Questionire that will

- be distributed 0 8t tes bhers
Teachers will be ssked such ques
ons  as i & muiticultural
country presented iy (laxs as 8 praie
tive ting”  and  Dues vour mate
aal ssuch a5 tedtbookst tell how
thembers of different ethnic groups
contaibute o sur culture®"

In this way. Ryrd saw. schesl
efficals will have an wdes of to what
atent e curricuium i alremdy
mill-cultiral. and hew much werk
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Jr. High Football
Desegregation

Goes Well, Too

THE ELKHART TRUTH, FR!DAY. SEPTEMBER 12, 1960

. By RICK WFVLR
Treth Sperts Writer

Athiztically the Eikhart Community Schels' junier
Righ schani desegregation program is going srcording i
he  Ramne plan T AL least that s the apinien of the (our
frex=r en { witball resches in the city

EverytMing s werking really well * Broskdale’'s M ke
{23 soid  Team mouk w geod and nothing seems
maxr dfferent than before *
hutss bevan kg wime students te new buildings last
:;n'h ging whonle an equal reckd! mix of black and
e
Frervone knew R would be a chalienge bul it's
waked out beitsr than expreied,” Dan Handolph of West
‘wie s'ated  Cur players accepted it aot only for athletic
puri=maes but they re havihg fun with each other

irtors agree

The ple)ers aren’t bathered by i, snd their attitudes
heve pren super  North Side’s Phil Stifson potated out

F-on the ruacl who lost the et by the new pian, Jim
Gy of Pierve Moran, 1s eptimistic “The players feel o
mrt of e rhool,” he indsted

Prerre Moran opened freshman practice with oaly 1l
randiiates Diched ‘up lfowr mere by the time scheol
saried and prevently has 19

DAN RAMDOLPY
Nest Cide s

Froclaie 2% O the 111 ninth graders on the gridirsn, 2
are Plack Eack of the four schesls has betweea six and
aght Wlack nleyery

“Some of the new players have made ws & streager
wam and vveryene appreciates thelr ability,” Randelph
{ sntinved
[ "1t haan't made vs & mare sewerful (eom byt riven v o

73

JIM CORY
Pitrre Moraa

MIKF. (LBRA
Breshdale

Because of busiag, 1 jost & lol of the kids who would
tase heen playmk at Pierre Moran this yesr,” Cory
aplained "It wasn't By intention — it's just eme of these
things that happened It tnay take a year or two, but we
oo recaver fram it °

Numhers #t 1he ather thres schools are high West §I¢!
reports 35 freshmen players. North Side M

Bitle mte depth  vohra gaid  Stillson punted out 1
0&:“ players are new Mistrihuted a hittls mefe throughout
city *’

All four cnaches have been equally pleased with the bus
whedule, which 18 altered o & day 19 day basis te ac-
omnodate rach schon! a needs ]

* The bm schedules are flexible and vary throuhout
the week * caid Dave Rowe siner 1 of transportation
“The schanls prepare a scheduie in sdvance md it's sur
re<ponsihility te make sure eyerything s coverad ™

Buses usually srade twn runs 3t ell four 'schosls,
slthugh sometinies there 1y one’ pick up -M diber
axxasions call Iov three runs

Buses take th fonthall snd volieydall pllybn for
seventh through nivth grades. The earliest pick-up is ¢ 3
pm and the iatesl ot oraund 6 45 pm when 2 leam
returns from an away conlest M

“The buses wsually make three diftecent steps. and the
fongest snyane would be wn 3 bus is abeul 4 mmutes,’’
Rows pointed ou® It werks best whes the bus is heif fuil.
llhunhemmchnlull.nmﬂy.ﬂlhmuh
makas oo qu & ride.

At Plerre and Brookdale, budes
mauﬁﬂdﬂuﬂ mnauwu«u-
aned salv ane sniere

THE ELKHART TRUTH, FRIDAY, MUS! 15. 1990

Board Adopts Hiring Goal
.Deahng With Minorities

By TOM JACORS

A set of atfirmative sction goals {er airang members of
puinerity groups was adepled by the Elkhart scheol beard
[Tuesda; night,

The Wre the same 81 these adopted by the besrd
one year

The short.range goal calls for the school district (e have
at least ene riitority certifted stafl member — that is,
teacher, counselor o .dnuniﬂulor in eah school It
siates it this sheuld be sccomplished without decreas-
mg lhe umber of minerity employees in other schoely
,lnd witl |uns!ﬂn‘|g nunority stafl meabers
+ The lang range gosl calls for 6 10 § percert minonty
certified slafl members in each

No current figures on minerity employment in the
schosls wer available this morning However, o repert
issued last August gaid 3hat, at that time, all but (we
schouly bt at least ene certulied minority stefl nieniber

"We are nisking slew but steady progress' toward
schieving the sheri.range goal, assistant superintendent
Rohert Franklin said Tueaday night N

In a reisted mistter, Franklin announced that Levar
Johns:n  principal of Roosevell scheol, has been ap-
pmr =3 director of the school district s inlegration
ssantance praject

As part of that project, which is being funded by »
$268 000 (rmiersl grant. & number of new stall menibers
will be hired, including three new junior high counselors
snd three new Junior high tescher ades

Fronkiin s, *We are buwly inersiewing’ te il
tane positions, sCuing that he hopes the counselors and
sides will be hired Lefofe schoot begine Aug 25 he said
he hapes that sonie of thoge Dew enipioyees will dbe
Tuertsle 1s of DURNERY groups |

in alher business, the bnzrd voled 10 Increase the prie
of school lunches [ron 30 to 85 cents for students and (rom
5 cents to $1 88 for sduits

Valerie Hyser, supervisor of food services said ther
tncrease Is necessary because the district is Jasing 10Y,

THL CLKHART TRUTH, FRIOAT, AULUST 2%, 1900

Scrappers Now Ride Separate Buses ‘

The scventh svade sty-
dents who had been fighting  the  oiher  went  towsrd
on 3 lste  afternoon Feeser school and into the

cenla for every sluue -’ mea) wened
M Hyser sard bat the s inimis®stion did not wish te

raise prices the Nuil 10
condillens She 88id she

nts hecause of local econemic 5
opes that an increast lo com-

medeary efficiency this yesr, plus the -cemt increase, will
h snaugh for the school district to break even

THEELL  XT TRUTH WEDNESDAY, AUGUSY 1), 1908
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out o the Bristol area, while was too crowded

“There  were

School
Posts
Filled

Deibert Detwiler. prin-
cipal of Weston schosl for
the past (our years, has deen
eppoisted  peincipal o
Roosevelt school. according
to Floyd Longenbaugh,
director of personnel. Elk-
hart Comimunity Schools

appointed as director of the
federally tunded
segregation factitation

project

Sars Boyland, pfincipal of
Linvoln  school, will be
poncipal of bdoth Lincoin
and Weston schools duning
the upcoming schonl yesr,
Longenbaugh saud

fighung
approvy - Mow sad he

and David

mnleb #0 kida on that bus,”  Rowe, director of trans.

Brookdsle Junwr High
Schoul bus rus have been
separsted ento iwo different
buses Principsl Mark Mow
saxd this moming

city of Elkhart, he said
Brittel ares Parents. had
cemplaloed that city young-
sers were lighting  with
thewr children o the bus
Mow, however, said these

he said

Mow said that the second
W run weuld have Jocen
added becauge of those two
reasons regardiess of any

portation for the school dis-

trict, met with about

parenls from the Bristol

ares Thursday miorning o -
Giscuss Uhe mtuation “

x®

yoor?
§ Den't

Homentery and Junier Nigh Schee! Purents!
Thay re now busng JUNIOR MIGH but, do yeu went
iy your nmdcww-dhm:ww'o'h-nn-'

i net tot's nnp it hafore it happens.

poy yoor beek
mnmmvu—--mmmww
and DO in most ether stotes.

At ot s mp

ATTENTION!

retal @ pretert of AUNIOR

8Y PITMION
NAII' TLIWKCK
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of resegregation_

oy Bob Dicny

“Idon't know o of the iner workmgs of
the hgh schid and the hugh school
progreens, but | thenk o grapter effort canbe

Sarticmation in other actrabes,” says Lrvas
Johrson, propct dinctor for the ESA

an advantage for students and | thank there
e encugh actribng thet you can meet
shirost any migrest needs that the student
may have | thunk o’s 8 problem that shoulkd
be addressed, some concerted efforts
should be taiung piace 10 improve mwonty
PETSIDATION N dcTRIbes ™

Johrison says, “The program s besally
¢ the jarwor hugh Sevel ot thes pont, but from
my pesition we are nteresied i the

Johnson on causes
K4

and should be made 16 encoursge nonty

Levas Jobnson

"Alot of times, 2’3 easer 1o choose, or it
seerms better to choose, easier courses as
an edoy way out, not bens really aware of
the advaniages of dl prog -
Johnson concludes when asked why 30 few

and seruoe hughs, § thek #'s pretty good (As
far as) elementary. we have some problems.
M termms o mtegraton, that e, the
niersctrn of studer s onre they are
brought together i the seme ares, { think
we have soame problems sell =

He contmues, “It's voluntary segregaton,
or we general'y term il mow as

v e or g of Vv studs are fled n advar.ced
wolitnn o racud gronps throughnut the college f y.oourses
whole school system.” “1don’t thenk you can sttack that problem
In evaluating v cw well the Ekhart achools a3 a geoup problem it wil have to be
'have been desegragated, Joh a1, %In ndmadualized and there are students of
terms of desegresation, at the juruor both races that can be encouraged to

interact. § reatze also that there w a Jot of
peer jrescure that we are deating with , but
thete ar thowe who are wiling to venture out
and with encouragement, would step up m
that derection i thnk someone has 1o hnow
indivicuals and encoutage indmduals to
take part,” says Johnon “Mmnontwes con
fee! that they are not only & pert m terms of

‘resegreqation‘Im b h diokn

dance, but & part of the decision:

that | theak wtegraten s o more positve
way 1o exnt | think subtle pressufes and
#:tnaties should uccur that would enhance
the mitegration process *

As 10 the cause of tiws problem, Johnson
beiens, “We're dealrg with the soco-
economec  background of the (armehes, |

4
;%
)
gef
E&fés

iis
§3§§
HE
fsf
i
33?

making actmatues, too * .

Johnson comments, "I am personally
optemestic  about  EMhart  Commuty
Schools in general Bang o product of the
system, an] having been m it for a long time,
§ feel very postve about 4 1 thk we're
movng in the right direction, as long as we
teskes that thers 18 more 10 be done ™

in companng Eikhart wath other school

ma.umwhhﬂdm
school districts. At least, we're not weiting
for & court activn 19 takwe sieps. | thank t's
something that overnight; o
takes time "

’,
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Schools Will Seek

By BIL RBARP
The Elkhart Schaol Besrd Tuesday mave
ils spp: for the adnmr
fodersl grants (s centinwe desegregstion
oioris and enplere the pmasibility of o
mwgnet schesl

One grant wewid previde funde 1a con-
Unue the study af the current desegregation
Dl in the commenity scheol system, ac-
cording ts Gene Hungats directer of feder-
ol pregrams and date precessing for the
schosis The cwrrent program prevides for
dmegreeation Uy the Junior high schosls
and 13 eperaling: threugit 8 $265,000 grant
under the federal Emergency School Al
" Act sccording te sxsistant superiniendent
Robert Feanklin,
Aspart of that pragram the beard last May
s3id it would svestigate further (he pocuble
ostablishment of a 8 magnet achoel thal
weuld atiract students with interess in cer.
uia sreas i
Accerding te Levar Johnsen, the school
syslems intexrition eofficer. the grants
would only sllew the sdministration te drafl
L8 program fer thwe proposed magnet schosl
t Exactly what type of schoel that weuid be at
this point ts mot knewn

Johnson said xt weuld resemble the cur-
rent gifled studeats program at Rovsevelt
School that brings designated gifted stu.
dents frem ether- schools inte Ressevel: for

- special classes.

Johason said Ehe msgnet could have an
eftect on integracwm, especiatly f 1 was
Meused in & predominsatly biack ele

Hungate said nil 2eets of the studies would
be paid by the taderal mnlm and the

tapursve_

Grants for Program

Franklin said e maiter could be lnvesti-
foted withis the systemn without feders) sid.
but noted that the studies weuld *“be mere in
depth with sulside meney =

Another gramt sppreved weuld preiide
federsi money te study the elimination of
“ractal isolation M the elementary level. ™

Board members inkially balked ot ap-
proving kst proposal They sart that cos-
sering programs airesdy uader way or
proposed for the comi~g year, it (s teo seon
o start such & study

The schoots have until Dec $ (o apply for
e federal money snd 8 decision on hew
much the incal schos] system will get shoult
come tn March

Johnsort s8vd the amount of funds weuld
depend oa the “kind of program we draw

cup”

The plan ta integrate the elementary
scholi could include grade reorganization.
schosl  boundary sdjusimenis o eves
wchool closings, scheol officiais said Clos.
ing of 2t }ast one scheol. Lincoin 15 under
study dbecause of decrezsing enreliments

Anv plaa muld be vetond by the board
Sefore funds are sllotted

Also appresed during the board s regulsr
meeting Tursday was o request for a feder-
sl grant to for 8 complete analveis thus
summnet of the present Comprehensive Ac-.
ton Plarning and Progren Svatems.

That grant weuld sllow development of
lesting in all grade levels to deiermine
competency. Presently that kind of testing
is done only in math, soclal studies lan-
gusge arty and science

The Plan sige could eltminate 73king tos
mech clase time coaducting schicvemunt
tests, officials said -

11 alse was saneunced that schosls wil) be
disrnissed o8 hout early election day 1o give
oll eligible voters in the schesls & chance te
veln The actiea is mandated by stats law.
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. SUPERINTENDENT'S ADVISORY QOUNCIL

. MINUTES
December 3, 1980

The regular meeting of the Superintendent ‘s Advisory Council was called to
order by the president, Jack Turnock.

The fo.lowing members were present:
Patrons - Virgil Claassen
Don Barfell
Stephen Jones
Walter Walters

ECS Adainistrators -

David Pfister
Jack Turnock
Jean Amn Young
Marilyn Anderson

Warren Brenisan Charles Yoder

Al Bias Robert Franklin R
Excused Absence -

Marcia Kotick George Freese

Kathy Harbaugh Andrea Hartman
Guests Present - )

Gene Hungate Levar Johnson

Richard Lantz

The minutes of the meeting of November 5, 1980 were approved as submitted.
L4

Concerns_of the Council

Dr. Breniman gave the Council & synopsis of the wdrkings of the extra-
curricular bus schedule. He stated that on the plus side it has been used
and appreciated by both students and parents. It has helped integration
as well as student support of games. It has given transportation to those
who otherwise would not have had transportation. On the minus side there
is still difficulty in scheduling due to practices, games, etc. ani the
aunber of schools and students involved. This however is improving. The
discipline prgbien is nothing new and no additional problems have been
noticed. The/ Board has approved the extra-curricular bus schedule for the
remainder of /the year and, in general, everyone seems to be well pleased.

Concems of the rintendent

A. Dr. )‘{lnk]in statec that Dr. Miller has requested that the next meeting
date be changed from January 7, 1981 to January 14, 1981. This was
~ agreed upon by the Council.

i

‘

*

Pagdftwo
Superintendént’s Advisory Council . *
December 3, 1980 Minutes

.

B. Richard Lantz, Director of Building Services, explained the maintriar-e
- program of ECS. He pointed out that Building Services has somewhere

- near 20 employees and maintenance experts in nearly all fields. Most
work is done within the system and outside contract labor is used only
when necessary. The report was :nformative and interesting and Council
qu--*iions were answered.

C. Gene thngate and Levar Johnson spoke concerning Integration Basic Grants.
Mr. llungate explained that Federal ‘funds will provide for integration
as well as desegregation. He listed the different places the funds are
being used and how all students are being.benefited. Mr. Johnson spoke
concerning®the submission of the application for funding for 1981 which
is being done this week. Questions were answered.

D. Dr. Franklin distributed a handout on Rule C-1 and talked about the
testing program and the local advisory conmittee of 25 people who meet
four times a Year to determine local standards. He also distributed
copies of the proposed legislatiic prugram for 1981 and we discussed
the po=sibility of the Council interacting with State legislators.

N was dec ied at this late date we would not attempt to meet with tiae ,
however ~¢ might want to do this after their session.

Next Meeting
Wednesday, January 14, 1980, 7:00 p.m.

Respectfully submitted by:
Marilyn Anderson
« Secretary Pro Tea
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Elkhart Coemmunity Schools

Non-Required Plan
to Prevent Minority Isolation and
Provide Greater Racial Integration

by Lever Juhnson
Progect Dractor. ESAA Bas Grant

Begnning with the 1980-81 school year,
he ERhant Communiy -Schools has wn-
plemenied a non requred ‘integration
Plan” 101 he SChoO! disthict s foue jumor Twgh
schools. The xntiat phase of a mul-yéar
plan has reduced the projected 1980-81
mnordy student encoliment al Prerre Mran
from 81 percent 10 19 percent The otner
0 juror twgh 8ChoO!S. projecied minorty
onroliments ncreased at Brookdale from 2
porconi 10 16 percent at North Sude trom 5
porcent 10 11 percend, snd at West Sue
from § percent 10 14 percent.

Project Ceordination

The nlegrabor progect has required the
©o0rdnahon of many activities thvoughout
Re durabon, mwtdvumgmm
88 W3chers, adminsiratons the Commw

Project Technical Assistance

To dale the project has recewved consul-
tant services from a numbar of sources as-
scs!mgmmounsdpvogvundovm
ment, impi
These consultants have como from loca!
agences, the locatl school system, and Or.
Charies Payne of Bah Stare Drs Harold

during the second semester These actvs
tes nclude six two-hour ses3ons durnng
the system-wide inservice day (February
13) oeahnq with integration, mumcutuul
, and " bias,
iwo two-day wock!hoos for alementary
teacho?s Gealing with mulsCulurat ipaching
sirategies, and arrangements wittf Indiana
University at South Bend for 8 gracuate
workshop i mulkCulturat education 1o be
taugnt ;m Exhant dunng the spnng
ter

The student relabons assistants super-
mmhamngcommwmchpvov-desm
] onment for stu-
denis exhibmng beh At
the end of tne lust semester. 596 student
assignments had been made n the lour
un1of high schools. The length of stay
wnm\mcenmwndhomoncmu
three days

Dunng October 1980, an strument was

Harty and Rchmond Catvin of ind Uny
versity. and Dr Joseph Scod of Notre
Dame Unversty

Multiculturst Curnculum Development
To determune the Guanbly of multcultural
oduca0nal expe. ances and opportunites
w the Eikhart Communty Schools, & was
necessary 10 00 a needs assessment/san-

oy Advisory Counc "
o, mnummm Some ol the

hat are ONGONG & e

. N

1. Generate inferest and N paricr
pe n among teachers and admm-
lolrplors n inservice activiees

2. Correspond with mieresied profes-
|Onals, menian fecords, and as-
ume responsiduity for detals

3. Orgarvze and coordnate develop-
mantal angd implementation actve-
s,

4, Coordmale the orgarkzabon of work-
shop prasentatons lor leacher -
service,

S. Coordmn IOy ! s
selected target areas

[ Dnumnalo whamaton 10 vanous

9 s or NSttt
i n school
. hnpbmomwon eftoris lnd acbv»

7. Mnl wih Department of Pubkic In-
struceon oficials 10 discuss ways to
maxsmize the ¥npact of wiervenbon
sateges

in 8ddon 10 the above responsibdiies.
the Proyect Drecior is workung to determine
e extent 10 which pericrmance standards
for the proposed project are actusity bewng
mel.

with it The

assessment insirument was designed 10

o the g iar content.

honat matenale, sar offering

F hung ds sng
giss, and b h

Als0. a Mum:ulud Educavon Task Fove.
has beon estabhshed 10 spearhead the
thrust 10 detarm:na the neods of the system
and uctrmm nungm for gvm -

d ped and d 0 assess the
16achons 10 1he student relathions assisiants
(3903) i tha four juor high schools Thrs
nstrumen! capiured the need o continue
pravicng thew services 10 students Other
areas assessed which recerved positive 1e-
SPONSES Ware ENCOWAGNG students 10 as-
sume responsiidy lor thew actions, seek-
ng help from teachers when working with
students un matiers geahng with classroom
benavior. developing functional role de-

the stud assis-
unls and assessng e isvel of compe-
tence

School Guidance'A
Tius ptyect 18 lundmg an addwonal gur
4dance counseior n Bwee of the four jumor

mgnncnoou Trvs supplementst service 1$
o G 10 assft Students adusiment 10

within the svswn The Task Fovcn mem-
barship consists of thred funiOr high
leachors, two elemeniary teachers. ons
$erwor hgh leacher and one prwor Ivgh gus-
danca counselos

An important pan of mulbcultural sducs-

ihe ntegrated schoot um and reduco

the ber of

and drop-outs Somc ol the saoclt Kty

ties of the project counselors ae o or-

ganize and parliCipate in grade-iavel

meeling in whwch Duking rules were 9x-
ang stud d

son w prep of s and
sialts o (afNianze themselves with, and
y hitl, hev rasp d nmt

beuttueal curnculy 1 nstructon During the
sysiem-wide inservice day ol November
10 1980, spprommataty 110 teachers and
AOMinrsralorns atended 3 workshop deat

ing with Setl-Concept and Culturally Differ.
ont Low Incorme Students, whie anather 80
altended a workshob on Multiculiural
Mulk-ethme C um These hop:

meet with classioom groups 10 aflow stu-
dants 10 voice feelngs and concerns or-
ganze assembiies which nvoive farge
Qroups of students n an eiort lo promote
uniy and positwe School spidt as wel as
rocognize mdidual student actugvement,
work with siudents having problems at-
temping to Prevent (ecurfence work as
part ol niegration resource leams n order
10 communicate aboutl QoAis and obec:

wera conducted by Or Richmond Catvin
ang Or Joseph Scont respectively
Taacher Inservice
Arcangements Nive been made (or sev-
eral mulbicultural acvitws 10 {ake piace
{conbnved on page 2)

‘e

tves and meet ndwiduatly wih every stu-
dent new 10 the busdngs

Student Loguﬂa! Support

To ace 1s 2t APV
participation m nm-cumcum activiies
after the regular school day. exlra-
Cuincular bus runs have been prowded lor
aach of the junior ygh schools m the sys-
tem Movemen! of these students began i
ety August 1980 to provide ransporiat
for sludents taking part m pre-schoot foot
bakpracice Tneo-ga-cmr-culu runs have
continued twice a diay lo accommodate
stugenis durng the SChool yes who take
PNl N athieics MUSIC/Orama, Club schvi-
4es 30Cal events and extra acadernc as-
sislance

Durng-the 1ah of 1900 Stx buses Made
®0M runs a day covenng approximataly
180 mies. sarsicng approximately 155
studenis THhe number of runs and the miss
COvered 0n a davty Dasis has remaned farly
constant hvoughout the school year with a
varahon 1 the number ol studenis serviced
dua PHMarly 10 1he sassonsl athiebc SCtivi-
ves
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Integration — Six Months Later

1
“Thanks to the efforts of many, mahy individuals in the Elkhart community, and especially to
¢ the faculties in each of.the schools, ‘desegregation’ has now been successiully accomplhished -
x in the junior highs. Next we must {urn to the more important task, that of ‘integration’ which
undoubtedly will be more difficult take ionger to achieve. However, the staff demonstrated
that it has the abiity and desire to accept this challenge, and one can have no doubt that we
are on the way "

- Warren E. Bremman, Director
Dwision of Secondary Education

“] teei this 1s a nice school and nothing has really changed.”
- Remaining student, black \

“My perception, based on observations and solicited and unsolicted comments, is that the
integ-ation process is effective. There are ‘raw’ spots but these were to % expected For
. exémple, a few fights, expressions of warting tc return to one's ‘home’ school, etc. Some of
& . the adjustment problems have bgen just that — unrelated to the-integration process
However, much of that has been viewed as integration related.

“Fmally, 1t 1s my betief that more minonty staff, particularly Blacks, are needed in tha four junior
high buildings. Especially do | see this need in the counseling/sogial work area.”

- Goldie Ivory, Director of Human Relations

-

- “] think | have 1 iot »f more friends that | had before.” J
- New student, white .

“The desegregation/integration program 1. lkhart has begun very well. Desegregation, that s,
the movement of students to bring abou! better racial batance i the junior high schools, has ,
been accomplished with only a few areas of concern. Tnese concerns have all been /
addressed at the bulding fevel N - A

“Integration, that is, interactions within the schools, 1s a continuous process. Teacher
awarenegss training 1s paying off. planned student actvities are occurnng, new fnendships are
being madeﬂmcultural awareness sessions are beng heid, elc. All of these are good aswe

t seek higher levels of awareness, understanding and acceptance of others .

) “Some are still asking, 'Why are we integrating? Some are still saying, t want to go back . .’ .
“We are still working toward the ultimate goal, natural interaction — true integration.”

- . | - Levar L. Johnson, Project Dirsctor
' ESAA Basic Grant ’

- - s

‘ . g THIS MEMO HAS BEEN PREPARED BY .
THE HUMAN RELATIONS COMMITTEE ,
TO KEEP YOU WELL INFORMED .
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The Corner Schoothouse

Integration in the Junior F#gh Schools
I’W

Dr. Warren E Breniman
Director of Secondary Education |

Monday, August 25. vas a special day
for the junior lughs as the system'’s Plan for
tre Greater Integraton of the Eikhart
Community Schools was tnitiatea al
Broodate, North Side, Frerre Moran and
Viest Side. On that date. approximately
845 eighth and ninth graders who atiended
one of these four jumor higrs lasi yea~
were welcomed tc new school hemes by
et DICHS and enthus astic faculties
who uamﬁnd cazetuily for ths
occasion dunng the past school year and
summer.

While many staff memibers and patrens
ere acquainted with the rumerous
aclivites carried out bv macheg and
principals last year that mace cpening dav
such a success, few parhaps are aware of
the conlinuing cilorts tt.cy have mace 10
Insure that the program becomes well

established aﬁ meets the needs of all
students as envisioned 1n the goals
established lor this project by the Board of
School Trustees.

Indeed it would be impossible to hist
them aff, but a smail sampie wou.d include
onentation programe for students and
parents, mixer dances, scheol spirit
assembles, group counseling Sessions
designed {0 develop student awareness
and cohesiveness, Student recognition
programs, the early mtiation of student
activity programs, evening football
jamborees and a greater nvoivement of
parents - in school organizations. In
addition, juntor high Hesource Teacher
Teams have been active, and the
integration Project Director, Mr Levar
Johnson, and ti.e Multi-Cutture Curnicutum
Coordinator, Mr. Tony Byrd, have started
work on long.range plans wih faculties
des-gned\o further mplement the goais of
ihe prorram thréugh¢ut the enure school
system ' .

Thanks t0,the elforts of many, man/
indivmiduals n the Etkhdrt community, and
gspecially 10 the facultes in each of the
schools, “desegreqation” has now been
successfully accomphshed in the jumor
highs Next we must turn to the more
mportant 1ask, that of ntegration” which
undoubtedy will gs@ere difficuit and take
longer 1o achieve However. the staft
demonstrated that it has the abily and
desire to accept this chafienge. and ore
can have no doubt that we are on the way

Again, congratulatiors 1¢ the jun.or
tighs on a job well done — and a jcb well
tegun!

- ‘ ' s 81 * )
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By TOM JACOBS

(3

Lex Lester and Hazel Coleman are both parents of

Lo\ \ oo
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effort, Others, howeser, applaud the 1dea, he smd "1 may

jumor high school students 1n the Elkhart Coprmumity  parcents in the latter catecory ™' *

went to Piesre  Moran
Brookdale

When the Elkhart scheool board drew up its jumier high
desegregation pro;iram last ygar, the two parents had
Jd a younster who would
's dauchter was belng
\nie Srs. Colenan’s

be bused to a new scheol fLest
transferred to Pserre Npran,
daughter was wnoving to NMrth Side.

something 0 conwaon™ E:\?{l

Their reactions te the news were wdentical They oi1dn’t

fike it; the¥ lihed things ne way they werv

They think things are gomg pretly well,

Following a receent school board mecting, assistant

supcrintendent  Rebert Frankhn ackrowledged

somet parents are unhappy about the descgregation

:’/—')-.ﬁ"
“but it’s v orhing out so well it docsn’t matter any more ™’
She now fecis that North $ide 1s “much better” for her
daughter thaa Pierre Moran — net because s a better
school, but because “‘she’s got a better chanee of doing
her work,”

At Pierre Moran. Mrs Coleman sad, her dlaughter had

“too many frignds” — friends maore niterested in fouling
around than histemng to the teache op domy homewurk
In that atmesphere, "y re trmptet to do what they do,
and not get your wo b done,” she sad,

Al North Sude, she deesn’t hnow as many of her
classmates, and as a result, “*She spunds mote ume v ith
her bunks.' : .

eNow | thunk it (the busteg prozzram) is albnght,” she
added

Gloria Gregoery had planned ail along to transfer ber
son out of Trinmty Lutheran sghoel and mte the public
schuols whenh he went into cichth gade She had assomed
he wotld po to Perte Moran Asnen she hicara he was
gomg o Wost Sude anelead, it teally disn’t nahe any
diffevaaee,’” she recalied .

. Schools Ile 1s whate, and she 13 black e ines outside the
¢city, and she hves mside. Last year. her seventh grader
Ihs eighth grader went to

Now that the program is uider way, both still arz in
agreetnent — because both have changed therr minds.

~

change It was a change, and .
go along with 1" ne saud
and 21} were eager to taert with parents whe had.tome

themselves, and with e prozrams they had set up ”

titude changed,” he acded a

.

predomna
year, Itofre Moran whs aboit gu . oreent bicel, today,
the four/jlunar_tth sofosls have 71 uerity populatieds
pereent ) _
did nund, however, the “stignea” surraunfing the
school\Hov. ever untrue, there was a belie! m sonie parts
of the anunity that Preroe Moran wa¥ smnelsw - not
up to par’” with the cher three tchoels, sne said

With the antesration pregram, that pereeplion iy rujnd-
Iy vannhiig —~ and that's goud for every body, she
behaves ! i

“I'mrovery happy with West Side (My sony s happy
there.'' she wawd “He does cateh o bus, but wy've gotten
our schedule adjusted  Semetimies we have to ke
same saopfices (for the cotenom good], such as jloing 3
Lttle fartber distanee " she w0

This (the basng pec s Just a fur way of onang
eveivhudy a0 oo cducation, e wd UL de thek s
yueportast that all dhnldren, rocooandiess o orace or'
;n‘l;:lnlmrlumd, pet the best eduacation possible

~

be prejuciced,” he said,-but 1 feel there are a lot mivre

“1 certairly was™ opposed to the phin at first Lester
sud  notng that, by nature. e are all resistant to
}\ Ged, [ wasn't going ta

Then & sheptical Mr and Mrs Lester visited the school
last wimter durmg a paient orietilalion evemns i cster R
recalled that, even though it was a cold, snowy, ~hppery
rieht, every member of the school’s faculty was there —
[ was unpressed v.th e teachers and the Ehoal,”" he
satd ‘1 was umpressed witt the way thet they nandied

“Cur athiude chansed, and her (our daughter’s) at-

After almost four weeas of scheol, “We have not really
had any problems, ang my Jaushter hus a0t had an
that  problems that 1 hrow of She seems to hhe 1 all Tight ™’
Mrs Colenian said she was opposced to the mwnse at first,



1] 'r-fvmm‘v\‘w.m—r(— n-r-ﬂrrn’é
T e y.’ . ]
' e\h\\\\m\‘\\\\\\\\\. sanssa. g eeastbpireufers e
N ot Qoo g ot v
L R

Nomwogved #1n i 3
To Prevent Minor'y Graun ataton ! f )
730 Prowsdn Gre e fam ) fe ran ey /

A r\r".‘\'\\l\n\m"',:n:v';;: ,'f

TR Wil i,
sy
:t. \:{\\\\Q\\\\\ . “\ ot ,
NN \\G\\“\\\\ . ‘& // ]

4

N \\\
\\y\\ BNNSSURE PR TP
@\}‘ FSAA DASIC CRART o /

N2 gikhert Commuraty Schoots i’ |

N
A \ :

\k\ Elvhant, indiana “ ]
* R

\l,, s , ,

i HI 4 ’,5:

' N
« N N

é
i

n

.
Wy
'
tedetats mlsesasin sete

.\
-

R

/

btrss s

I

~ . DN
", o BN
. : 72, / 7 3 \‘\\ X N
o / 22! /l/ LAG s o —a NN \
NI
// s P act Guoence Cons. o VA
/4///75/ * Stuctont fication Avs sDnls \ \
A Myl Cutaral Curac oM Ul eoumient -|\'
= Con nonsardry Senuces iorer ’ i
'

BR
N

LN
N

SN

s8Rt Tranrg t
*Eand Curhcuiar Gus Lo s ‘; \

0y . : H L] i
g A B R A

-

[}

———

7

v

The Goals of ESAA Programs

The goals of ESAA grograms 15 1o reduce maonty
g'oupigolataninschool ast. iies TheU S Department
of Educa: crpron s fee rathymny MLary cul e sram
acuvlesurcer the Emersenc, Scroo A A8 (ESAA),
TaeVioftne E.ementary unz Soco-dany Educal on At
The Act authonizes “inanc.a: 355 s'3rce ta schoo! dise
vicis carryng ot desngreganon plans

ESAA and Eixhart Community Schools

Eikhart .s a commurity of duerse ethnic and racal
grou;s O.er 170G stucents f'om momty groups or
147° of tre tu =l enroran n of 11 955 cvana tre 17
e'emertary $unarhghscto0s, 2hgnethco's ard 2
§2e02' £rog o3 More 1an 15600 of the roncety sty.
ceris 2@ Diacr Sransh-sunzmed vanous Ar nher-
rage, and Amencan ing ans make-up the remander
ming-ly Dodlator

In 1980 £'%na-t Community Schoo's went ints the first
phaseo!i's non-recy . espiantopre AL Fonty G Gup
15013107 ard 10 povde grea'e racial miesrat on The
mient of the LSt phase was 10 borg about 1 betler
balarze of m: onty errciTent in cach uno hed
schoo!

Since the Boarg of Ecuca’on wanted he ceseqrega-
boN provesstoresuitin ecucatonal niproverents for all
si.denis, the plan inc'uies several culorent parts
ELAA tuncing for the first year amounted to
$269.745 0,

vVioject Cuidance Counselors

Additienal functons of the qu:dance counselors s 1o
asuist studends and  achers v Cevelopment ¢f ap-
Proprate academis and soCial HehaGr tr sererss i a
desegregaled teheo!, o assiet Siuden Reist in Agsis.
tants with studenit needs sn the in-schcol SULICNALGN
iearming celer, 314 1o desqn and conduct In Lgnice
matenaly and programs for leachers

Student Relation Assistants

Student Relation Aswstanis manage the learn.ng
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~
ELKHAKT ELKHART
- EVALUATION DESIGN COMMUNITY  /
INDIANA for SCHOOLS
. SCHOOL DESEGREGATION BASIC GRANT
¢
Dimension #1: Evaluation of Project Objectives
- \ &
S Audience: Measi'r : "Project Objectives Achieve-
ment Rating Scale"
1. Project Teachers (Likert Format)
2. Project Principals
- 3. Project Counselors ) Administration Dates: Nature of Data:
4. Central Office Types o
5. Significant Others 1. April, 1981 (late) Means
o 2. April, 1982 (1ate) Percentages
Dimension #2: Student School-Related Behaviohs )
Demographic Dimensions: Measure: Direct Data Collected Monthly
] on the Number of Referrals,
by: Junior High School Suspensions, and Expulsions
Sex
Race Measure: Direct Data Collected Monthly
Grade Level on Student Involvement in
. Extra-Curricular Activities
Nature ~f Data: ) '
Measure: Direct Data Collected Annually
Frequencies . on Student Achievement *in
Percentages o . Basic Skills Areas
Standardized Scores ) . '
Chi-Square Measure: Direct Data Collected Monthly
. Co-ANOVA ' on Parent Contacts (Parent
Initiated or School Initiated)
Dimension #3: Student Observation of School CLimate
Audience;: Measure: "Student School Climate
Inventory"
Students - (Stratified (Likert Format)
random Sanple across .
) grade levels and Administration Dates:  Nature of Data:
zchools) o
1. Januvary, 1981 Means
Demographic Jimensisns: (early) t-Tests
2. May, 1981 (early) Multiple t-Tests
ty: Junior High School 3. As per Requested
Sex . . in Fuiure
.- Race
Grade Leve’ o
o i 85
ERIC
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Dimension.#4:

Audience: Measure:

ﬁ*'—,"——.—'—'——

67.

\
Student Attitudes toward School Desegregaticn
"NASC Student School Desegre-

gation Opinionnaire"

Students - (Stratified
random sarple across
grade levels and .
schools) /

Demographic Dimensions: Administration Dates:

(Rating Scale)

Nature of Data:

by: Junior High School 1. January, 1981
Sex (early) -
Race 2. May, 1981 (early)
Grade Level 3. As per Requested

in Future

Dimension #5: Ltudent Selg-Concept on Selg-EsLeem

Audience:

Means
t-Tests
Multiple t-Tests

Measure: "Janis-tields Feelings

of Inadequacy Scale"

Students - (Stratified
ramdom samgle across
grade levels and
schools)

Demographic Dimensions: Administration Dates:

(Semantic Differential)

Nature of Data:

by: Junior High School 1. January, 1981
Sex _ . (1ate)
Race 2. As per Requested

Grade Level in Future

\ .

Dimension #6: Student Acceptance of Othens

Auydience:

Students - (S.ratified ‘ .
random sample acress
grade levels)

Demograpnic Dimensions: Administration Da‘es:

Means .
t-Tests
Multiple t-Tests

Measure: "Acceptance of Others Scale®
(Semantic Differential)

Nature of Data:

! by: ‘Junior High 3School 1. January, 1981
| Sex ) (late)
Race ’ 2. As per Requested

Grade Level in Future

Means
t-Tests
Multiple t-Tests




Dimension #7: Parent Attitudes foword Project

. Audience: Measure: “Parent Attitude toward
y Project Questionnaire"
Parents (entire (Likert Scale and
_ population) Open-Ended Items)
Qg@pgrgppjg~gim§g§ibns: Administration Dates:  Nature of Data:
by: Junior High School * 1. May, 1981 (early) Commentary
Race of Student 2. - hay, 1982 (early) Means
Grade Level of Student . Percentages
Chi-Square

[
,Qimgksiqp_jjg Teachen Evaluation of Inservice Activities

Audience:

ey

Measure: “Evaluation of Inservice
Activities Form"
Teachers/Participants (Rating Scale)
(entjre pgoulation) '

¢
2

Demographic_Dimenstons: " Administration Dates: Nature of. Data:
by: Junior High Schools 1. Upon 'Completion Means
Age Groupings of Any Inservice Chi-Square
» Years of Teaching ~ Aclivity Commentary
Experience ' .
- Educational Background
Sex -
Dimension #9: Fvaluation oﬁﬁznbeauice FoLlow-Up/ ImpLementation
N
Audience: : Measure: "Inservice Follow-Up .
: Questionnaire:
Teachers/Participants (Likert Scale, Yes-No,
(entire population) - and Open-Ended Items)
Demographic Dimensions: Administration Dates: Nature of Data:
by: - Junjor High Schools 1. Ten to Thirty ' Means
i . , Days after the Percentages
~ Completion of Any Commentary
. Inservice Activity

Dimensicn #10: Peacesved Impact and/ot Uffects of Projeet

1

Data_Collectors/Interviewers: Measure: "School Desegregation Interview
' Schedul
External (Third Party)




AudiEmEs g

1 Teacher/School (Most Positive)
1 Teacher/School (Most Negative)
4 Buvilding Principals
"1 Parent/School (Most Knowledgeable)

I Central Office Administrator Nature o1 Data:
(Most Positive)
1 Central Office Adwinistrator Conmentary /
(Most Negative) : Conclusions
: _Recormendations
Administration Dates: Dimensions To Be Examined:

Dissemination of Project Activities
Efficiency®of Project Staff

General A titudes ebout Project

Effect of Project o, Teachers

Effect of Project on Students
Desirability of Desegragation Approache.
Future Birections of Pruject’

Benefits of Froject on Students

1. May, 1981 (early)

2. May, 1982 (early)

3. As per Requested
.in Future .

O~NOO WA -~

Dimension #11:  Evatuation of Identified Multipultural Resowrces

Aspects: - ‘Nature of Dafa:

1. Identification and 1. Number of Different Entities Identified
Selection of Multi- . : .
cq]tura] Resources S

. 2. Classification/Categor- 2. Nature of Classificaticn/Categorization

ization of Multicul- Scheme; Number of Entities Classified
tural Resources . e

3. Utilization.of Multi- ° 3. . Number of Entities Utilized
cultural Resources ’

4. Evaluation of Utilized 4. Number of Entities Evaluated; Assess-
.Multicultural Resources ment Information Collected from

.Teachers ,

o




70.
/ ,
Aspects: Nature of Data: //
5. Follow-Up of E\}aluated 5. 9ua]itative Information Obtainecf
Multicultural Resources rom Teachers by Way of Informal
Interviews and Conferences
6. Group Processes and Pro- 6. Minutes of Task Force Meetings
duct Outputs of Multi- . and Other ‘Program Transactions
cultural Resources
Identification Task .
‘Force -
Audience: : Data Collection: -
Involved Teachers . . Ongoing/Continucus throughout ‘
Project Duration and Years Thereafter
1 Gimension #12: Mubticultuwral Education Needs Assessment
Audience: Measure:; "Milticultural Zducation Needs
' . Assessment Checklist"
A11 Teachers in School o . ¢
Syster . . . )
Demogr:phic-Dimenéigps: Administratioh Dates: Nature of Data:
bv: Organizational Levels . 1. October, 1980 . Means
School Buildings ) 2. As per Requested Percentages
Academic Departments _in Future Contingency Tables
(Secondary) o . ; . -
Print vs. A-V's . o : ‘ -
y
™
[ \
-~ ' *
. // . ,
- \j i
[ §
] ~
o) - A
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SCHOOL DESEGRECGATICY PROJECT QEZeCTIVES

ACHTEVENENT RATING SCAL

(Check One Appropriate Category)

Years of Teaching Experience
TUse X

(1 to 5 yrs.)
. (6 to 10 yrs.)
« (1 to 16 yrs.)
(17 to 20 yrs.)
5. (21 yrs. and over)

» |

Sex

Female
Male

Nl-"
. .

Educational Background
(Use x)

Bachelor's Degree .
Master's Degree

1

_2 v
3. Master's Degree plus 20 hrs.
4., Master's Degree plus 40 hrs.
g Master's Degree plus 60 hrs.

Other:

Chronological Age

(Use x)

. (21 to 30 yrs.)

. (31to 40 yrs.)
3. (41 to 50 yrs.)
4,

1
— .

(51 to 60 yrs.)
(61 yrs. and over)

5

Ethnic Origin (Optional)
tUse x)

1. White
_____&. Black
3. Other:

72.

“{Specify)

1

\
Year and Semester

(Use x)

Fall, 1980
Spring, 1981

NI—‘
LI T

A

School Corporation Role
(Use x)

Classroom Teacher .
Building Administratur
Other Protessional Cer-
tified Personnel
Parent

ther:

g . ‘ ' (Specify)
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Lid

- : Directions: . ,

i’/ :***w**********************************************************t*****

Based on your participation ip or knowledge of, to what
extent do you feel the following qbjectives have been achieved?
Place the NUMBER which most represknts your response on the cor-
responding LINE found in the right Mard margin. Space has also
been provided for your OPTIONAL candid comments as they relate
to each objective.

Thank you in advance.

34 36 26 3 58 3 2 26 3 3 3 36 3 36 O 3 3k 2 36 3 o
3 3 3 36 b 3 O 3 2 3 36 3 2 X o 3k ok Ok

A AKARAIKRRKAKR KKK RAAKAIA KRR RRRRLR AR AR KRNI KA R A AT AX Ak khhhkhkkkkhkxkkkkk

OBJECTIVE: Eacilitate the operation of an in-house counseling service
in the junion high schools fon studeits experiencing atti-
tudinal and behavioral congZicts with peets and teachens:

1. Facilitated a great 5 4 3 2 1 Facilitated no

number of services . Services
- - .

2. Services appeared Services appeared
to be highly ef- 5 4 3 2 1 to be to*tally
fective . ineffective

OBJECTIVE: Tdentify supplementany matenials that emphasize ethnic and/on
cultunal pluralism grom historical, ~ociological and futuntstic
perspectives fon infusion into the academic subject ateds:

3. Identified a great , Identified no
deal of supplemen- 5 ¢ 4 -3 2 i supplementary

. tary materials materials

4., Materials identi- Materials identi~
fied eppeared *to 5. 4 3 2 1 fied appeared to be
be highly effective . totally ineffective

OBJECTIVE: Conduct {nsetvice activities to prepare feachers Lo better anteract
with and senve” students 44 school desegregaticn setiings:

5. Provided more than _ Provided no in-"

- enough inservice 5 4 . 3 2 1 service activities
* activities

6. Inservice activities . Inseivice activi-
and approaches were 5 4 3 2 1 * ties and approaches
well chosen and were poorly chosen

i effective : and totally inef-

fective :




74. ¢

VBJECTIVE: Identijy procedures and practices that encourage positive curti-
cwlar wedated rmulticultural interactions and undenstandaongs ameng .
students, tLeachers, and other staff membens:

7. Identified a great , o Identified no
number of procedures - 5 4 3 2 1 procedures and/
and/or practices or practices
8. Procedures and/or Procedures and/or
) practiceé‘appeared 5. 4 3 2 1 practices appeared
to be highly effec- - ; to be totally in-
tive - . effective ‘
- .

COMMENTS (Optional):

\\\—
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Birectidps: . . ’
3

:*******************************************ik****************** &%k k ok dkokodkok kk ok
* . v
* -
o Following are thirty-five areas/;;?;ting to your school to determine
*how you feel about-the school. You will recognize the answers' responses
*have no correct (right) of no incorrect (wrong) answers. HWe are interested
*only in your honest and frank opinion. Please indicate how "you really
*feel inside" by p]ac1ng the number which shows your relative pos1§1on or
*react1on cn the line prov1ded in the right margin. Your cooperation is
xappreciated greatly. gfour responses will remain CONFIDENTIAL.
* , . . A :

»

L]
* -
**************************************t********************‘***f*************

X 2 2 36 2 2 b 3 2 b 2 e 2 06 2 b 2 0 %

l’
’ 7 )
Junior High Schgod Sex " Race - @rade
_BrocRdate  « Female - Black .- 7th
North Side , Male White ____8th
Pierpe.Moran Other C~CL Jth
_ West Side ‘ P \
. T KA ' \$
. [
School Administration and Staff (friendly, “helpful, ppen, honest)
1. Administrators (Principal, Assistant Principal)f .
1 "2 2 ' 5
Cannot Poor or Fair Excellent
Evaluate Missing 1.
Counselors - )
y .
1 2 3 4 5
/ Cannot ~ Poor or Fair Good - Excellent
Evaluate Missing 2.
Teachers ‘ _ '
1 / 2 3 4 5 . N
Cannot Poor or Fair Good Excellent 'j’ !
Evaluate Missing 3.
Secretaries TS .
/
. 1, ' 3 4 5
" Cannot Pdor or Fair Good Excellent
Evaluate Missing E S 4.
Nurse '
1 2 | 3 4 5 '
Cannot’ Poor or Fair, Good Excellent
Evaluate Missing ) . . _




k 2
Cannat Poor or
Evaluate Missing
Student Body
1. Interest 'in school
| ] ' 2
| Cannot . Poor or
: . Evaluate Missing

8. School spirit (eﬁthusiasm)

1 2
| Cannot Poor or
| Evaluate.  ~ Missing

] 2
Cannot . Poor or
Evaluate Missing

10. Fﬁemﬂy

e 1 2
Cannot Poor or
. Evaluate Missing

Student Activities

1}. Clubs
Y ] 2
' Cannot Poor or
‘ Evaluate Missing

Social activities

N

] . 2
Cannot Poor or
” Evaluate Missing

]3. Student council

. ] Z
) Cannot Poor or
Evaluate Missing

Fa}r

Fair

3
Fair

3

Fair

Fair

Fair

Fair

Fair

96

9. Effectiveness of integration/desegregation .

<%

Good

Good

Good

Good

Good

Good

5
Excellent

-

5
Excellent

5
Excellent

5
Excellent

5
Excellent

5
Excellent

5
Excellent

5
Excellent

10.

11.

12.

13.

77.



14, Intrumural‘(sports) ' ’ ’
1 e 3 4
Cannot Poor or - Fair Good
Evaluate Missing,
¥
15. Interscholastic (athletics) '
L 4
1 2 .3 4
Cannot ' Poor or . Fair Good
Evaluate Missing
4 ,.
é, * School Facilities
. 16. Outside building apvearance
" 2 - 3. &
Cannot Poor of’ " Fai Good
Evaluate Missing - '
17. Inside building appearance
,f .
1 . 2 3 . 4
Cannot Poor or . Fair Good
Evaluate Missing ’
18. School ground appearance . .
3 . . '
1 2 3 .. 8
Cannot Poor dr Fair - Good
Evaluate Missing
9. Adequate toilets (number and location)
1 2 3 4
Cannot Poor or Fair Good
Evaluate Missing
20. Teaching areas (classrooms)
i} C2 3 4
Cannot Poor or Fair Good |
Evaluate Migsing .
. 21. Assembly space
. ] . 2 3 T8
Cannot Poor or Fair Good
Evaluate Missing
22. Food Services (lunch program)

1 2 3 4
Cannot, Poor or Fair Good
Evaluate Missing

;
e

Excellent

.-

5
Excellent -

N

5
Excelient

5
Excellent

5
£xce11ent

t 5
Excetleht.

5 .
Exce]]en;

5 .
. Exce\]ent

5
Excellent

16.

17.

18-

19.

20.

21,

78.



23. Health facilities (nursing area)

Y ]
Cannot
Fvaluate

24. Physical education - Indoor

1
- Cannot

Fvaluate

1

Cannot
Evaluate

26. Library

1
Cannot
Evaluate

2
Poor or

-Missing

2
Poor or
Missing

Physical education - Outdoor

2

Poor or
Missing

2

Poor or

Missing

Curriculum (subjects)

3
Fair

Fair

Fair

Fair

27. Quality of instruction (teaching)

1
Cannot
Evaluate

28. Textbooks

1
Cannot
Evaluate

29. Variety of instructional materials used.

1
Cannot
Evaluate

30. Instructional procedures encourage student participation

1
Cannot
Evaluate

3. Ipstructiona] activities méet the needs‘gﬂ tie student

1
Cannot

Evaluate

2
roor or
Missing

2
Poor or
Missing

2

Poor or

Missing

2
Foor or
Missing

2
Poor or

Missing

3

Fair

3
Fair

3
Fair

3

Fair

3
Fair

Good

Good

Good

Good

Good

Good

4

Good

4

Good

4
Gooa

5
Excellent

5
Excellent

5

Excellent

5
Excellent

5
Excellent

5
Excellent

5
Excellent

5
Excellent

5 -
Excellent

23.

24.

25.

26.

27.

28.

29.

30.

3.

79. .

————




Policies and Procedures

32. Buildir, rules

1 2
Cannct Poor or
Evaluate Missing

33. Teacher rules

1 2
Ca vt -
Evaluate Missing

34. Enforcement of rules .

1 2
Cannot Poor or
Evaluate Missing

35. Discipline

1 2
Cannot Poor or
Evaluate Missing

3 4
Fair Good
3 4
Fair ‘ Good

4
3 4
Fair Good
3 4
Cair Ge .d

5
Excellent

5
Excellent

5
Excellent

5 "
Exeel]ont

32.

34.

35.

‘»
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Directions: ' \

L 4
*
*
)
*

*

Xdesegregation.

* .
AAKKKAAKAKAAAKKKAK KA AR KR AR A AR KA RE A KKK A KRR AKAKRAKAKRKAKA KK AR AR KRR KA A KK AAk kA khk Ak hkdhk

Junior High School

Brookdale
North Side
Pierre Moran
West Side

———
———
———

L2 RS2SRt R R ReaRsaRs d et s s s b a Rt s s sttt s s S

Following are 18 statements concerning how you feel about racial school%
You will recognize that the statements are of such a natureX
*that there are no correct (right) or incorrect (wrong) answers.
Xinternsted only in your honest or frank opinion.
*really feel inside" by placing the number which shows your relativeé posi-
Xtion or reaction on the line provided in the right margin.
*tion is appreciated greatly. Your responses will remain CONFIDENTIAL.
*

Sex

*
*
*
*

We are
Please indicate how “you

*%

Your coopera-

/

%o 2 b 2 4 % %

Race Grade
Female Black I
Male ____White 8th
Other 9th

i -

1. OFf importynce to the students in this school, are there various racial

differences?

1.
2.
3

[aV ]

races:

FRIRY Xy

The scheol that I am atfending

1.
2.
3.

Students in this school are in

. 1.
2.

30 -

¢
£ W N -

Ed

agree . ' L.
uncertain
disagree 1.

The materials and procedures in my classes support the dignity of all

never
seldom
usually
always

favors students who are:

no favoritism is shown

non-white i
white 3.
favor of school desegregation:

disagreée
yncertain ) ‘
agree 4.

——

I feel that teachers in this school seem most interested in hciping:

no students
white students
non-ywhite students

all stfﬁits




7.

8.

[ prefer teachers who are:

. mainly of my own race

mainly 6f another race

a combination of races

don't care about the race

of my teathers 6.

4

W~
« - e

I prefer to be in a student body: »

. mainly of my own racr

mainly of another race
having balanced mixture

4 of races

don't care about the race of
the student body

QO N e
» L ]

v >

—

I feel that I learned most from classes in which the students are:

1. mainly of my own race

2. mainly of another race

3. a balanced mixture of races

4. don't care about the race 8.

9, Most of the teachers this school year were from more than one racial/

10.

11,

12.

ethnic group:

1. no
2, yes ‘ 9.

I feel that because of school desegregation, there is racial tension
in this school:

1. agree
2. uncertain
3. disagree 10.

T feel that because of the school being desegregated, there is no
racial tension:

1. disagree
2. uncertain
3. agree 1.

I think that most of the students in this school favor school
desegregation:

/
- 1. disagree
N 2. uncertain
3. agree : 12, ‘

I am in favor of schoo) desegregation for my school:

1. no
2. yes 13,

\ 102 -

83.




14.

16.

17.

18.

84.

I am in favor of students riding the bus to achieve racial balance
in my school:

1. disagree
2. uncertain
3. agree 14.

School desegregation would help the racial problems in this school:

1. disagree .

2. uncertain

3. agree 15.
I feel that my parents understand why we have the school

desegregation. process:

\ . C
1. d \\\\\
isagree "

2. uncertain

3. agree 16.
I feel that mixing with students of other races and ethnic

groups would:

hinder my learning

not certain

would not affect my learning
increase learning 17.

LN —
e o o o

p———

[ feel that the administration in this school is honestly making
attempts to eliminate racial prejudice in this school:

1. disagree
2. uncertain
3. agree 18.

103
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"Janis-Fields Feelings of Inadequacy Scale"
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__Birections

P

. , ) .
:**********************************t******************t**********?***********
X .

*

Q

X Following are twenty statements concerhing how you feel about yourself,
*You will recognize that the statements are of such a nature tfiut there are
*no correct (right) or no incorrect (wrong) answers. We are interested only
*in your honest or framk opinion; Please indicate how "you really feel in-
*side" by placing the humber which shows your relative position or reaction
*on the line provided in the right margin. Your cooperation is appreciated-
*greatly. Your responses will remain CONFIDENTIAL.

* . 4

********%*********f**

* . /
e Jeoe e de T Tk 3k Fe Fe e ok Fe % F ok ok 3k 3k K Tk 3k 3k K e Aok o K ok ok 3k ek gk sk % o ook ok ok ok ok sk ok ok sk ok ok ko ok o ke Kk ok ok ok ek ok
4 ‘ .

Junior High School Sex : Race ' Grade ,
Brookdale .Fana1e Black« 7th
North Side “Male White ' "~ 8th
Pierre Moran _ Other 9th

West Side

1. How ¢ften' do you have the feeling that there is nothirg you can do well?

- 5 4 3 ) 2 ]
Practically Once in a Some- Fairiy Véry
Never .Great While times Often Often 1. .

2. How ofteft do~you feel that you Qave handled yourself well at a
social gathering? . ‘ .

5 | 4 3 2 B
Very Fairly Some- Once in a Practically
Often Oftgn ‘ times Great While Never 2.

| 3. When you have to talk to a group of people your own age, how
| affaid or worried do you usually feel?

1 2 3 4 5
' Very Worried Worried: - Worried Worried v
_Worried Fairly Some- . Once in a Practically .
. Often times Great While . Never 3.

4, How often do you have the feeling that yoh can do eyerything well?

"5 4 ' 3 2 1
Very Fairly Some Once in a Practically

Often Often times Great While Never 4.




5.

6.

7.

10.

.11,

12.

. 87.
~, ' ) ™~
"
How often do you worry about whether other people 1iké to be with
you? . R
1 2 34 -
Very Fairly 'Some- Once in a Practically
Often . Often times Great While - Never 5.
When you talk in front of a group of people of your own age, how
pleased are you with your performance?
5 _ 4 .3 2 1
Very Pleased Pleased Pleased Pleased
Pleased . Fairly Some- Once in a Practically
’ Often times Great While Never 6.
How often do you feel self-conscious? b
1 T2 3 4 , 5
Very Fairly Some-  _Once in a Practically
Often Often times‘ Great While ’ Never 7.
-How comfortable are you %E%n starting a conversation with people ,
you don't know? - ‘ \\
-5 4 3 2 1
Very: Comfortable Comfortable Comfortable Comfortable
Comfortable Fairly Some- Once in a Practically .
Often. times . Great Wnile - Never 8. ’
How often are you troubled with shyness? -
1 2 3 4 5
- Yery Fairly Some- Once in a Practically
"Often Often times Great Nhi]ga Never 9.
Howkoftgn-do you feel that you are a successful person?
5 4 3 2 1
Very Fairly Some- Once in a Practically
Often © Often times Great While . Never 10.
How often do you feel inferior to most of the people you know?
L 2 3, 4 5
Very -Fairly Some- Once in a Practical]y
Often' Often - times Great While Never 11,

How confldent are you tha. ybur success in your future Job or
career is assured?

~

it ettt

5 .4 3 2 1
Very Confident.  Confident Confident Confident
Confident Fairly Some- Once in a Practically
Often times Great While Never 12.
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13.

14.

15.

16.

17.

18.

20.

Do you ever think that you are a worthless individual? -

1. . 2 3 . 4 5.

Very Fairly Some- Once: in a Practically
Often Often times Great While Never 13.
When you speak in a group of peopie, how sure of yourself do you feel?

5 4 ‘ 3 2 ‘ 1
Sure Sure Sure Sure Sure
Very Fair1y Some- Once'in a bractically
times Great whlle Never 14.

How muth do you worry about how well you get a]ong with other people?

) 1 2 3 - 4 -
Worry Worry Worry- Horry Aorry
Very Fairly - Some- - Once in a Practirelly ,-
Often Often times  Great While Never. 15.

*

How sure?of yourself do you feel when amghg strangers?

5 4 3 N 4 _ 1
Sure Sure _ Sure - Sure - Sure
Very Fairly Some- Once in a Practically
Often - Often times Great While .+ Never . 16.

How often do you feel that you dislike yourself? . .

1 -2 C3 4 5
Very Fairly * Some- Once in a ‘Practically
Often Often times  Great While Never  17. _

How confident do you feel that some day the pgople you know will
look up to you and respect you?

5 . 4 3 2 -~ 1.
Confident Confident Confident Confident Confident
Very Fairly Some- Once in a Practically
Often Often times Great While Never 18. .__

Do you ever feel so discouraged w1th yourse1f that you wonder whether
anything is worthwhile?

v

2 - 3 4 5
Very: Fairly - . Some- Once in-a ‘Practically
Often Often . times  Great While Never  19. _

In gencral, how confident do you feel aboutsyour abilities?

- 5 4 3 2 1
Confident  Confident Confident  Confident Conf :dent
very . "~ Fairly Some- Once ip a Practically
Often 0ften times  Great While Never . 20.
e ////*—'
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Direc;jgﬂ@:
:k*****i********x***********************************************************:
* Following arne twenty statements concerntrg how you feel about othern %
¥ people. VYou will necognize that the statements ane of such a nature that %
¥ there are no comnect (night) on no inconnect (wrong) answenrs. We ane 4n- %
* tenested only in youn honest on frank opinion. Please <ndicate how "you ¥
¥ neally geel inside” by placing the numben which shows ycwr nelative po- %
¥ sdition on neaction on the continuous scale below on the Line provided *
3 An the night mangin. Your cooperation £ appmgctatcd greatly, VYoun *
* nesponses will nemain MONFIDENTIAL. ¥
*
***w***********************************x*************i****************1**k**:

Junior High School Sex Race Grade
Brookdale ) Femaie Biack 7th
North Side Male White &th
" Pierre toran s Other 9th
West Side - E—

:*;***************}*********************k***********************************$

> RATING SCALE: - *

* ' *

X Almost Always 2 3 4 5 Very Rarely *

********************************************** RAAKAAAAARAAA kA kAR ARk ALk hkk k%

-~

1. People are too easily led ) : 1. L
2. 1 do not like people ; get‘to\knou. 2.
\
3. Pcople these days have pretty low moral stagdards 3.
S

4, -Most people are pretty smug about themselves,

never really facing their bad points. ) 4. .
5. 1 cannot be comfortable with nearly all kinds of people. 5. N

6. A1l people can talk about these days, it ceems, is

movies, TV, and toolishness like that. 6. ° N
“'_I
7. People get ahead by using "pull", and not because
of what they know. 7. .
8. If you once start doing favors for people, they'll
walk all over you. 8.
8. People are too self-centered. 9.

10. People are always dissatisfied and hunting for
something new.
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11. With many people you don't know how you stand.

1c. You've probably got to hurt someone if you're

going to make something out of yourself.
13. Peopig really need a strong, smart leader.

14. I enjoy myself most when I am alone, away from
people.

15. I wish people would be more honest with you.
16. I do not enjoy going with a crowd.

17. In my experience, people are pretty stubborn and
unreasonab1e

18. I cannot enjoy being with people whose va]ues are
very different from mine.

19. Nobody tries to Be nice.
20. The average person is not very well satisfied
with himeslf.

<

’
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12.
13.

14.

16.
17.

18.
19.
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SCHOOL DESEGREGATION INSERVICE SESSTONS EVALUATION FORM

{Inservice Session Code No. )

»
1

ped

Directions:
********ii*************************t&*****************************************

*

*

*

* Please record your social security nahber and shade in the appropriate cir-
* cles in the "ldentificatios Number Box" on the answer sheet (We need the ID
* number for statistical and computer purposes ONLY). Please respond to the
¥ items on this evaluation form by sha51ng the appropriate circles (your cate-
¥ gory or rating) as they correspond to the 14 items. Please use a number 2
¥ pencil if possible on the computerized answer sheet. Please write any op-
¥ tional comments directly in the appropriate spaces provided on this form.

¥ Your responsesswill remain CONFIDENTGAL.

*
*
*

f
33 3 3 3 3 3 3 3 3 3 3 3 3 3 0 3 3 o X 3 3

e dede de dedode e e de ek ok e dedke ek o o vk e e e e e e de e ok e e e e e e ok e e e Ao e e Ao e deok e e dede dede e de e de ek ek ek e e ke

[

i Thank you
Years of Teaching Experience. Chronological Age
#1 1. (1 to 5 yrs.) #2 1. (21 to 32 yrs.)
2. §6 to 10 yrs.) (" 2. (31.to 40 yrs.)
T 3. (11 to 16 yrs.) \ 3. (41 to 50 yrs.) :
4. (17 to 20 yrs.) : \ 4, (51 to 60 yrs.)
5. (21 yrs. and over) s 5, (61 yrs. and over)
Sex Ethnic Ortyin (Optional)
#3 1. Female #4. - 1. White
2. Male 2. Black
' 3. Other
. (Specify)

Educational Background

Year and Semester

- #5. 1. Bachelor's Degree
N 2. Master,s Degree :
3. Master S Degrec pius 20 hrs. LA % ?g{}"giQQ?SI
4. Master's Degree plus 40 hrs. —3. Sprin 1982
- 5. Master's Degrec plus 60 hrs. — 4. FE]] giggz

School Corporation Role

School System Organizaticnal Level
#7 1. Clas€room Teacher 48

2. Building Administrator .___% glﬁmtmhsgggggl
3. Other Professionai Certified —— 3' Senior High School
Personnel _*___,4- other
4. Parent — )
~ 5. Other L _____ 5. Not Applicable
(Sp\:cify)
Q - 1_123

‘ (OVER)




94.

#9 My knowledge of materials and concepts
presented prior to this inservice session

vas:
] 2 3 4 5
(1ow) « (high)

#10 The extent this inservice session increased
my knowledge about the materials and con-

cepts is:
1 2 3 4 5
(10w) (high)
#11 The overall usefulness of this
inservice session for me is:
1 2 3 4 5
(Tow) (high)
#12 The organization cf the inservice
session was:
1 2 -3 4 5
(Tow) (high)
#13 The clarity of presentations was:
' - 1 2 3 4 5
(Tow) - (high)
#14 The expertise of presenters was: | N ) [
17 "2 3 4 >
{1ow) (high)

The strengths of this inservice session| _ The weaknesses of this inservice ,
were (comments are optional): - session were (comments are optional):

For Me the Next Step Now Is

The Next Inservice I Would Like Is
) )

H
]
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MILTICULTURAL EDUCATION NEEDS ASSESSMENT

The Multicultural Task Force presents this self evaluation/nesds assesse
ment for your co~nletion. It {s our hope that through its use we can fidentify
corcerns believed to be 2ssentfal to the process and imnlementation of multi-
cultural education.

We seek yur assistance and cooperation in completing this self evaluation/
- reeds assessrent 50 that we can better be able to:

- assist teachers in the development of multicultural/ethnic activities
fcr their content areas.

- establish goals for the curriculum eas fncorporating multicultural/

. ethnic azoroach,

x - 82343t in the developtent and planning of useful in-service experiences

relating the multicuitural/ethnic approsch to education.

The ingstryuent has been designed to be used with a variety of types of
curriculum rmaterials. The teachers should be aware of the following character~

istics:
i Que: tions 1 through 5 are concerned with the class/course handbook .
| Lirectives.
| Guestiog~s 6 throysh 16 are concerned with printed and AV materials. &
l - hd my_o‘ns 17 _through 28 are concerned with classes and in-service,
% QJ'}E';?:E"” through 33 sre concerned with & self evaltition by the

Questinas 24 through 13 are concerned with A1l stindardized and teacher
=ade tests.

~»

Divisien of Seacondary Education .
s Warren €. Sreniman, Dirertor

\‘
'
t Task Force rerbers:

Chris Cdjerton
| Carlos Esoisoss
‘ fran Fitrgerald
Jin Funkhcuser
Vinie Hawring
Pan S=ith .
Peg YanHivdergen
Tuty Byrd

S

The United Statea of America fa & mation of individuals with zcots’ thro: shout
the world and a society of many raclal, ethnic, language, and cultufal deritage
groups, Uhderstanding and apprecfation of that fact and the develop~ent in every
student of self-esteem, pride, and respect for the Aignity and vorth of all pecple
are among the goals of soclal sicence education. Multicultura! education tiies the
process a step further to the recognition and appreciation of diversity wii:i, the
teaching content of eveyy discipline and iu the context of the vhoMfe ef the
school. °

Contrary to the idea of a “melting pot” or a single model of Aserican culture
arrived 8t througn assim{lation, the governing idea of wulticultural education is
that cultutal pluralism potentially enriches the guelity of lifa for all Amricans.
The cocxistence of diverse irdividuals and groupa is recognized as a positive fac-
tor in a pluralistic soclety.+

DEFINITIONS OF KLY TERMS

Aesthetic Exporiences -- pleasing, rewarding.

Affective Objectives «=~ relating to attitudes and values.

Cognitive Cbjectives ~- relating to the mastery of kmowledge.
.

Culture == the values, attitudes, beliefs, and experiences which Influgnce a
peraon's thoughts and behavior both co;‘uclously and uncopeciously,
+

Ethric Group =~ individuals sharing a sense uf grqup ldemtification, a corxn
set of values, political and economic interests, behavior pate
terns, and other cultural elements differing from those of other
grours vithin a society.

H:/ltlcultunl Education == promoting A respect for a wide range ¢! cultural
groups and enabling all cultural groups to ¢iper~
fence equdl educaticnal opportunity. Multicultuial
educat{sn 1s not limited to the study of racial nine

o@lcl.

Pluralism «- a atate of aociety in which mcmbers of diverse ethnica, racial,
religlous, or aoclal groupa maintain an autonurwous Perticipatiocn
in end devklopment of thedr tcaditionsl cultural or apactal tin-
terest within the confinea of ¢ coummon civilisation.

.~

% Californis State Ouide for Multicultural Education Content end Cootext.

.
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Plee ehc_ck the sefool and the curricular ares of your primary responsibdility, PR INTED MATER IALS ) AVDINA LT 3t WA,
Srookdale \ Fierre Morsn RACING CHECKLIST FOR INSTRUCTIONAL MATERIALS RATING
‘inrey Side West Sida , - .
- - T
4 srt . Physical Ed./ Meelth :E E 3 § s _»;.; .
Yorelzn Language Prectical Arts sl si»el g =2 € =
Larguage Atts Scicnca . TR I P ) I . R 1 gl
Vithenstics . Social Studies s ] ‘.?.‘é oy § - s &- UYT
Music . Speclal Educetton Sy v g2 &0 o . 3z R
h 9., Is the instructiopal materials free from sterec~ ’
PATING CHECKLIST POR CURRICULAR CONTENT [JBJECTIVES) typing?
10. Do the instructional miterials include contvribue
POt ) B A L tions of multicultural/multiethnic gioups?
DE OG- E B Z
P B P i . 11, Do the fnstructiona) materisls avofd imposing the
- 2 2 2l < B ' values, behaviors, or attitudes of any one jroup
. k ’_; R PR en any ntluy proup? ‘
% LA -4 P - dR
] ) . 12, D> the inatructionsl materisls help students re- r
1, Do tne objectivas emphasize the enrichment craated by mwlticultural/ cognize the unfqycnass of everv indivliduall
rmulticthnic backgroundy? .
» . 13. Axe the instructional materials presented in a
- 2. Do the objectives cxamine and explore differing views of ideels and manner that is nct cundescending to cultu-ai/
" realitfes tetwetn multicultural/~alticthnie groups? : ethnic proups?
3. Do the objectives view the development of the United States g2 flow= . 14, Do the instructional materfals provide for the
frz fron rulticultural/multiethnic groups? . study of the historical and cultyrel develope
. ments of cultural/ithnie groups?
&, Do the oh)e.c'tlvn provide far multicultural/multiethnic eesthetic .
erneriinces 15. Do the instructional miterisls provide for the
' etudy of the traditfons of various cultural/
R S, Do the objrctives promnte values, attitudes, and behaviors which cthnic groups?
support cthnic plutalism?
- . 16, Are socisl group diffcrences prasented in wiys 1
that will csusc students to look upon the rultf-
FRINTID MATE: 1ALS \ AUDTO/VISUAL MAT, cultural chas.cter of our nation as & value?
-
I rATL S CHLAPE LT FOR DNSTYUCTIONAL MATERIALS RATSLG
. ) CHECRL IST FOR CURRICULAR OFFIRINCGS AAD INSFRVICE
SE T O O . Audto/Visual Matcyoisls-~bulletin bosrds, teaching s o % 8] v 17, Does the curricylum promote velues, sttitudes, and beh . iors vhich
-1 - P B }' aids, recordinzs, filns, {fimstrips, taped ra- |T Bl €l & ‘é 2 support ethnic rlurelfsa?
BT ] Ml I cordings, vides recordings, microfilm, o8 sEl o dl o8
A4 PP £ B L B - I T - B 18, Docs the curriculum help stucents exanine differences vithin an!
: :;Tj:‘: ‘:";; '3‘ i‘ _g’gzsa‘g-““;'. . . smong ethnle groups? \
' " 9. Doca the curriculum foater atiitudes supportive of cut_le-!r-mn;
l 6. Are the varying world culturas repreunuJ in the and othee democratic fdeals and valuer?
' fretructiona] matccdals?
. N 20, Do the curriculer offeringe prov.de for the process of positive gule
7. Do the tnstructinnal materiels promte scceptance ?  tural/sclf tdcntification?
of lansuagcs and dialects of tht varinus multicul~ .
turslfrultiethric groups? 1., )l: the curricular of feriugs wut'mumn fros multiculturall
ultiethnic groups? -
l 8. Do the instructionsl matariels present podele and A .
lesders from all culturel end sthnic groups? { 22, Do the curricaler offarings exsmine the differiqy values among wmultf -
cultural/muledethnic groups? .
.o, 7

L6
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RATIVG CHECKLIST FOR CURRICULAR OPFLRINGS AND IN-SERVICE
_!:E .s': M p v .
T PO B = v
L e’ :’: B I I
., -yl KA -
PHTHZ AL AT
EXIrES KR
23. 1 the currieular offexinzs rera-nize diffcrrpt dinlocte?
24, Do th: curricular offerings provide for the {rprovemunt of commynica~
L tleq sVill betrgon ~ultiegltaral/ealticthaie rrauna?
25, Do the curricelor offerings study the United “rates as having dc-
velonad fro= ~uitfevltu-al/Zroliictinic zreuns?
CHPOYLIST F0P 1L FRVICE DPREPARATION
26, Doas the schocl hiave systerstig comprehensive, mandatory, and® con-
tinylr= ruyltfetbnag and mudr o b craff develosent prozrine?
] 17, Do the stalf deseloprent progrars prowide opportunities for learning
how to create snd zelezt rultdethni. {nstructionazl ~atcrials and how
o {n-nepnrate rttnle ¢ n*ont Into currieculum ratere,als”
N 23. D> the staff develop~int prograns provide opportunities for partlel-
* pants to trploure the iratiitudey and feelings about their own ethni=
city and elryre?
CHTORLIST FOO_TrATHING 1 THAPS AND STRATECITS
L ?9. D3ca the sacheol provide a diversity of materials for teaching student:
of 11 ~sltiei ltural/ 1¥fetinic groups? *
30, Do yuur Lulletin bLoards crcate a ¢lassroom atmosphere e {lectipg ace
eritarae 1! pren et fox taltdecltural/fraltictinle _roups?
31, o your stratezles help stutents examine differences within and among
s eyltfer Pneral/ ultisthnie crovpes !
32, s the sppreciaticn of ethnicity incorporated {n instructional plans
rattor than arine eysple ontairy or adilitive?
33, U> the teachiny sterategfes rake use of local commmity resourcea?
>y CUFCKLIST FOR RVAUIATION TRCHUINUES
e, Arc the test ftems relatively free of a vocibulary thet has different
i To i1 o for different rult{cultural/multicthnic prouns?
4 33. 13 the examinar free of bLiasce that might alfect the student's ro=
N znemaeal

i
N T
RATING CHECKLIST FOR RVALUATION TECHNIQUES
-"‘?,' E E 3| of When the folVowing evalustich techriques are used *o detercine stylent
scl sine €] 2 achievement and progress, this checklist appiics: -
esl oo 8] 8 Standardized tesc Discussicn
Sd M f‘f 4 I it Teacher mada test Projects
gf:‘ o o1 ¥19 518 o Individualized testing Drill and recitation
b Solend il (i b Educational gares
36. Do evaluatfon techniques take intu-ac: ount Jifferences in \.\Xut\,
attitudes, and cxperlences of individuil stucents? '
37. Are the evaluativn techniques used to enkince soczial particiation
skills of & variety of multicultural/~ultjethnic baiips.mn 4
33. Are evaluation techniques uses wvhich {nsure that studerts understand
what {s askrd of then?
Coamsents:
-
<
v’
- 4
[}
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