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Preface

The-purpose with respect to the design of this document was to develop

a product which might have a multifaceted orientation. It is hoped that

some of the needs of researchers in multicultural education might be better

defined by this effort, whereby starting points for future refinements can

be identified and pursued down avenues of similar and more structured inquiry.

A second set of concerns which hopefully:the results of this Project address

deals with the needs of school-based professionals who are implementing de-

segregation/integration projects or who are contemplating the development of

such a program. It is hoped that many of the concerns that have been topics

and issues of discussion will have acquired some degree of clarity as a re-

sult of the findings of this evaluation. In addition, to facilitate policy

and decision making at the school and system level, information and/or data

obtained by way of rating scales, inventories, questionnaires and needs assess-

ment'instruments are included.

A third set of concerns focuses on the sharing of positive results that

can occur as a result of desegregation/integration and the development ,of a

multibultural curriculum in schools. Since the initiation of these acti-

vities impact and interface with all areas of the educational process, the

need to shed light on roles, functions, and payoffs appears to be important

if integration and multicultural curriculum development are to succeed as

the most positive way of educating our youth.,

The organization, format, and flow of this Report is fairly conventional

with attempts and concerted efforts to develop an approach that appears as

non-technical as possible. In the section labeled "Project Description and

Backdrop ", the history, deign, and objectives of the desegregation/integration



project have been discussed. The section entitled "Evaluation of Project

Goals and Mission" deals with the data collected with respect to the per-

ceived achievementof School Desegregation Project: objectives as obtained

by way of a locally developed and-validated instrument. The section dubbed

"Student School-Related Behaviors and Attitudes" discusses student reac-

tion to an integration program as viewed through school related behavior and

attitudes. Also discussed in this section are student involvement in extra-

curricular activities and school/parent cdmmunications related to integration.

The section labeled "Student School Desegregation Attitudes and Concerns"

displays the result in table format and provides a discussion of 'findings rela-

,tive to students' fee'lings about the desegregation of the junior high schools.

The section designated "Teacher Evaluation of Inservice Activities" examines'

the effectiveness of school system-wide inservice programs as perceived by

parti.cipants. The section identified "Cultural Pluralistic and Multicultural
A

Readiness" presents the results of a multicultural needs assessment and infor-

mation relative to the identification of multicultural classroom resources in

the junior high schools. The section with the descriptor "Reaction from an

External Perspective" presents a more balanced view of the integration process

in the junior high schools. And finally; the section labeled "Conclusions

and Recommendations" lay's out conclusions based on the limitations and find-

ings of the evaluation, and recommends areas for future planning and con-

sideration.
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PROJECT DESCRIPTION AND BACKDROP

As of the 1980-81 school yeari' the Board' of Truitees.implemented a

"Non-Required Plan to Prevent andler,ReducoRacialIsolation 'and Provide,

Greater.Racial IntegiAtion" far the school district's four.junior high

schools. During the initial year-the plan.reduced'Pierre Moran'Junior High

School's minority enrollment' from 48_ percent to 19 percent. Brookdale
A

Junior High School's minority enrollment increased from 1.3 percent to

16 percent, North Side Junior High ,School's increased from 3 percent to

11 ercent and West aide Junior High-School'sjincreased from 5:9 percent

o 14 percent. The junior high school reorganization plan immediately

affected 845 student assignments. The plan basically involved creating

four new attendance districts for the junior.high schools.

During the past five years, action taken by the oardiof Trustees of'

the Elkhart Community Schools has demonstrated an awareness and commitment,

to plan for-and effectively implement a non-required schOol Ae'tegregation

plan. ,During the period JulA,1975 through May, 1976i a 361 member Task

Force developed a rationale for implementing a greater integration proiram.'

The need for multicultural curriculum, inservice programs, supplemental

'gpidance ana counseling services, alternative educational. placement (in-
.

`school suspension) and extracurricular bus-transportation was identified.

There was also a provision for compensatory services for children disen-

franchised from receiving Title I services as a. result of the integration

plan.
k 4

The objectives for the School Desegregation Project were as follows:

To-movide supplementary materials thweemphasize ethnic
pluralism in the United States from historical, soci9,10-
gical and cultural pergpectives'for infusion into the
language arts, social stniies and other selected curri-
cular areas.

"1



To design and/or implement in schools procedures and
practices that encourage positive curricular related
multirstlt:irr-04iteractions and understandings among

stu!.. and other staff members.

.To ',Ju/1de a setting in which teachers can maintain
positive instructional climates which accept, encourage,
and respect cultural diversity.

To develop positive classroom climates and positive
inter-personal relations among students, staff, and

parents.

. To help teachers clarify and analyze their feelings,
attitudes and perceptions toward their own and other
cultural, religious and ethnic groups. Ile

To improve the behavior, attendance records, and aca-
demic progress-of selected students whose records in
these areas fall below the schoolnorms or expected
levels, T.

PublA Relations and Dissemination

et

The Community Advisory Committee was formed with great care so as to

have the broadest possible representation and at the same time meet the

requiremdgis for advisory committees for federally-funded schiol desegrega-
.

tion.prOjetts. The general responsibility of the Community Advisory Com-

mittee was to proVide advice and counsel relative to the operation and

direction of the Project. The Advisory Committee also assumed the general
A

role of suggesting policy relative to proposed Project's goals, program anc

fu

/ure ventures along with suggesting courses of action neces..ary for suc-

cessful Project impitnentation. In addition, the Community Advisory Com-

mittee was to serve as a dissemination vehicle.

Relevant development outcomes could not be assumed to automatically

find thei. way into content-oriented classrooms, let alone widespread

441ective interpretation, application anikutilization. Communication and

dissemination was an integral part of all Project operations. The follow-

ing audiences were addressed concerning the Project's activities:,

10
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1. Professional staffs of participating public and;g2n-

.

public schools

. .

2. Boards of School Trustees Other School Systems)

3. Education Departments of ndiana,University at Sobth
Bend, Ball State Univer ty, Goshen College and Notre
Dame University

4. School patrons and "informal power bases"

5. Recognized local professional education associations

6. State Department of Public Iristfuction

. 7. PTAs and/or appropriate Parent groups

8. State facilitators and
A

Alssetnination agencies

9. Professional regional 'conferences

I

Also, a variety of techniques were util#ed in supplying information to
A

the aforementioned audiences.

An Advisory Committee to the' Project, representing a broad cross sec-

tion of community interest, was utilized. In addition to providing the

project with a wide base of input from various sectors of th community,

the Advisory Committee also helped to facilitate the effective disumini-

tion of the Project's activities to many facets of the local community.

The disS,emination activities have been listed (APPENDIX A - "Evidence of

Public Relations and Dissemination Activities"). A review of these acti-
. sr

vities reveals the variety of audiences reached and modes of dissemination

utilized.

Evaluation Design and Proposed Methodologies

During October, 1980, the Project Director and the Community Advisory

. Committee met to establish priorities and decide on what critical dimensions_N

needed-evaluating (APPENDIX B - "Initial Evaluation Design for Project").

The areas which were identified for assessment purposes were: (1). the fulfill-

11



4.

meat of project goals, 54 student referrals and suspensions, 3) student in-
/ .,

volvement in extracurricular activities, (4) parent contacts and related
A , +

matters, (5) school climate, (6) student attitudes toward school desegrega-
.

tion, (7) student self-concept, (8) student acceptance of 'thers, (9) tea-

J6cher inservice preparation, (10) multicultural readiness (11) effectiveness of

project staff, and (12) future directions for the Project.

The"overall approach to the evaluation'was eclectic in nature. Included ,

in this design was a combination of elements borrowed from the professionally

recogniz.ed and widely heralded Stufflebeam's "CIPP Model" (Stufflebeam, 1971),

Stake's "Responsive Model" (Stake, 1967), and Guba's "Naturalistic Inquiry

Model" (Guba, 1978). The primary objective for this evaluation effort was to

build-in a formal evaluation component which cut across identified important

dimensions. The plari called for both internal evaluation activities which

were the basic responsibilities of the Elkhart Community Schools School

Desegregation Project Staff; and external evaluation activities which were

conducted by an evaluation technical assistance team made up of ProfessiOnal

Associates of Resource Development Labs, Educational Consultants and consul-

. tants from the State of Indiana Department of Public Instruction.

I r.
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EVALUATION OF PROJECT GOALS AND MISSION

The data collectei with respect to the perceived achievement of the

School Desegregation Project objedtives-were obtained by way of a locally

developed and validated instrument (APPENDIX C- "School Desegregation

Project Objectives Achievement Rating Scale"). This rating scale was sent

to 185 inservice teachers (140 returned or 76% response), 8 building ad-

ministrators (6 returned or 75% response), and lA labeled as "significant

'ther" (11 returned or'100% response). The Schout Desegregation Prtoject,

Objectivez Achievement Rating Scate was composed of 8 Likert-type (one to

five rating) items which focused on the four program objectives: "In-

School Counseling Service", "Supplementary Materials Identification",

"inservice Preparation Sessions", and "Multicultural Procedures and Prac-

tices". The respondents :ere to assess both the quality and quantity as-

pects of a given objective's fulfillment on a 1 (most negative) to 5

(most positive) scailLTree other measures were created by adding the

responses to individual items; the ere "Objectives Quantity Achievement

Dimension: (sum of quantity-oriented items, " motives Quality Achieve-

sent Dimension" (sum of quality-oriented items.), and "Objectives Fulfillment

Index" (sum of the "Objectives Quantity Achievement Dimension" andthe

"Objectives Quality Achievement Dimeniion").

AP.

In addition, demographic data were requested from the respondents. They

identified themselves in terms of seven areas of background information:

years of teaching experience (YEXP), sex (SEX), educational background (EB),

school system role l(SYS), chronological age (AGE), ethnic origin (RACE),

and year and semester (TIME). Mian rating scores (TABLE 1) have been cal-

culated for the responses of the inservice teachers, admin'strators, and

"all educators". A higher mean response score on any of the 8 items or

.5.
13



4. 6.

the 3 global dimensions reflects a greater degree of objective achievement.

Significant differences (p <.05) were also sought within each group among

the subsets of the demographic dimensions. Since the distributions of res-

ponses for the three groups were assumed not to be normal, the nonparametric

Mann-Whitney U-test (M-W) or the Kruskal4Wallis One Way Analysis of Variance

by Ranks -(K -W) were employed to test for significant differences.

General Reactions from Concerned Stakeholders

The data in TABLE 1 revealed that the objective related to the inservice

preparation of teachers was discerned as being achieved to the greatest

extent both in terms of quality and quantity by each of the groups. The

objective which exhibltea theleast degree of fulfillment was associated

with the identificatioa of supplementary multicultural materials with res-'

pect to both quantity and quality across the three groups of respondents.

When considering the quantity of thp activities for objectives-achievement.

,

administrators (M=15.2) viewed a greater amount of opportunities for achiev-

ing objectives than did the inservice teacher's (M=12.4). In view of the

quality of the activities for objectives-fulfillment adAinistrators, again,

'iscerned a higher quality (M=15.5) of the opportunities necessary for

,..jective-achievement than did the inservice teachers (M=10.9) In terms

of the overall achievement, administrators (M=30.7) deemed greater achieve-

ment of the objectives (77% level) when compared to the inservice teachers ye

(4=23.4) who deemed fulfillment at a 59% level. The overall quantity fac-

iorreached a 63% level and the counterpart quality factoi was represented

by a 56% leirel. All in all, when taking all factors into account, a 600

achieVement level was perceived for all of the program objectives.

Perhaps the reasor for the lower rating relative to the degree of ful-

fillment associated wUn the identification of supplementary multicultural

14*
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TABLE I1

DISCERNED SCHOOL DESEG MGM1OBJECTIVES ACHIEVEMENT

Respondent
Types

Evaluation
Dimensions

Inservice Teachers/ Administrators All Educators

Mean
Rating

M

'Background
Difluencer

Mean
Rating
M

Background
Influencer

p

Mean

Rating
M

Background
Influencer

p

Objectives N.140 N.6 N.157

In -hoot Counseling
Service

Quantity of
Activities 3.2 4.0 3.2

Quality of
Activities 2.8 4.0 2.9

Supplementary Materials
Identification
Quantity of

Activities 2.7 3.5 2.8

Quality of

Activities 2.5 p<.04 3.5 . 2.6

V-W)
RACE

Inservice Preparation

Sessions
Quantity of

Activities 3.7 4.2 3.7

Quality of
Activities 2.9 4.2 3.0 p<.03

(K-W)

YEXP

Multicultural Proce-
d es and Practices

ntity of
Activities 2.8 3.5 2.9

Quality of
Activities 2.7 3.8 2.8

Obiictives Quantity 12.4 15.2 12.6

Achievement
r---- Dimension

Objectives Quality 10.9 15.5 11.2

-.Achievement
Dimension

Objectives Fulfill-
ment Index . 23,4 30.7 23.9

.111111.1.111IM.
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materials was that the Project focused on providing a listing of.available

material, late in the school year and then only at the junior high school

level. Since,administrators rated the quantity and quality of the activi-

ties for objectives-fulfillment higher than teachers, administrators need

to take' on a greater role in implementing the Project's goals and mission

in order to achieve higher levels of success with respect to the fulfillment

of this objective.

The interaction of the respondents' ratings and their background charac-

teristics have a o been displayedin TABLE 1. The race of the inservice

teachers was a si ificant factor (p<.04) when deeming the level of achieve-

ment of the objet ive.related to supplementary materials identification; white

teachers perceived greater achievement in terms of the quality aspects for

this objective than did black teachers. Another set of significant differ-

ences (p<.03) were associated with the interface of the demographic variable

of years of professional, experience (YEXP) and the quality aspects, ratins

thefor the achievement of the-objective Mated-to the inservice preparation of

teachers; all educators with 17 or more years of experience viewed a signi-

ficantly higher quality environment for this objective fulfillment than did

the educators with 1 to 15 years of professional experience. 0 .
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STUDENT SCHOOL-RELATED BEHAVIORS AND 'ATTITUDES

Student reactions to an integration program can be viewed through school

related behavior and attitudes. In order to develop positivebehavior-and

attitudes, students were given assistance by providing an alternative educa-

tional placement (in-school suspension) with adult support, encouraging stu-

dents'to become involved in extracurricular activities and communicating with
I

parents on matters relating-to integration.

Student Referrals and Suspensions

Students experiencing difficulty adjusting to integrated schools often

exhibit inappropriate behavior because they have poor self-concepts brought

about, in part, by lack of success and overall social adjustment. In many

schools inappropriate behavior )as been dealt with by suspensions or expul-

sions and often the student has dropped out of school. In an attempt to,deal

positively with such students, an alternative educational setting (in-school

suspension) has allowed many students to remain in school in an educational

environment wipdpr?per supervis n aad adult instructional assistance rather

than being suspended out of school (TABLE 2).

When examining the dnta in TABLE 2, the following conclusions can be

1. Boys have been suspended a greater number of times than
girls.

2. thick.students have been assigned to the alternative educa-
tion setting more than white students on a percentage basis;
however, white students were assigned at the ratio of about
2 to 1 when comparedto black students.

3. Insubordination and attendance problems were the most
frequent reasons for assignment to in-school suspension..

4. In comparing buildings, there were differences in the total
number of students being assigned into the in-school
suspension room.

17
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TABLE 2

SUMMARIZED REFERRALS AND IN-SCHOOL SUSPENSIONS

Concern
Areas

Referrals

NMIIMMMI

School A ' School B School C School D All Schools

Race

....

u%

Race

0)

ii

Sex Race
C

i Sex Race j Sex .,Race i Sex

,L.4

.0
140

ii
ta-

0
2

11
zi;

2,),

§
1
8

i
t,

,...,

'-:

li
.0

ii,.!

-§
.12

8

W

.,-;
E
..

. f
0--

....=
A.

4-6

433

TO
.L. E

..
LI

'*
..3

43

:2
p X

:
p
a

Referrals

New 75 141 216 119 97 48 82 1 131 46 85 53 166 3 222 71 151 35 138 173 32 141 211 527 4 742 268 474

Secon 41 67 108 38 70 20 32 52 18 34 28 91 2 121 56 65 16 55 71 13 58 105 245 2 352 125 227

ThirC 21 24 45 15 30 2 6 8 0 8 12 58 3 73 50 23 14 28 42 . 8 34 49 116 3 168 73 95 .

Fourt 7 8 15 2 13 2 2 2 0 3 39 2 44 33 11 9 14 23 2 21 21 61 2 84 39 45

f More 14 10 24 0 24 1 100 101 70 30 1 26 26 5 21 16 135 151 16 135

Days eferral .

One 45 94 139 11P 27 15 50 65 26,3S' 61 239 6'306 136 170 39 144 183 58 125 160 527 6 693 332 361

Two 40 62 102 16 86 11 25 36 15 2' 20 100 3 123 48 75 15 42 57 15 42 86 229 3 318 94 224

Three 58 35 143 51 92 3 15 18 10 9 60 1 70 30 40 21 74 95 25 70 91 234 1 326 116 '410

Other 58 39 1 98 15 83 7 55 62 25 37 65 94 1 160 44,i 120

Referral Reason
11P

Fighting _ 41 76 117 20 97 12 24 1 37 23 14 17 28 '45 30 15 24 48 72 18 54 94 176 1 271 91 180

Insubordination 1 22 24 46 29 17 23 34 .57 8 49 60 234 2 296 139 157 22 42 64 11 53 127 334 2 463 187 276

Attendance 13 11 24 16 8 t 6 39 45 11 34 8 79 5 92 42 50 17 97 114 37 77 44 226 5 275 106 169

Disrupting Class .3 6 9 7 2 8 18 26 11 P., 8 65 3 76 35 41 3 6 9 0 9 22 95 3 120, 53 67

Other
. .

48 140 188 126
.

62 33
1

19 52 13 39 4 48 52 30 22 9 67 76 26 50 94 274 11 368 195 173

Referrals/Grade

Seventh' 29 72 101 43 58 21 30 1 52 29 2 47 118 2 167 37 130 45 66 111 33 78 142 286 2 430 142 288

Eighth 66 94 160 76 84 35 63 98 26 '72 77 142 . 5 224 52 172 18 52 70 31 39 196 351 6 553 185 368

Ninth 36 87 123 41 82 6 61
.

67 11 56 50 117 3 170 54
.

116 29 125 154 59 95 121 390 3 514.165 349

.
.

TOTALS 131 253 384 160 224 '62 154 1 217 66 151 174 377 TO 561 143 418 92 243 335 123 212 459 1027 11 1497 492 1005
i

. t

\
.

immum.
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Student Involvement in Extra-Curricular Activities

Much regearch and experience indicates that desegregated schools that are

most effective usually encourage substanti %l interaction among studentsof dif-

ferent ethnic origins both in academic settings and in extracurricular activi-

ties. There appears simply no,better way to improve race relationsAan to
(,

increase interracial contact. Mbreover, such contact is most effective when

students of different races are plad in coope interdependent, and
_

_

mutually supportive situations.

In schools one_of-the-very best ways to cause this kind of Contact is

by encouraging participation in the extracurricular programs, many of which

are only available after regular school hours. Since desegregation has been

le

achieved by transportation, it follows that transportation is necessary for

full student body participation in the after school extracurricular programs.

During the fall of 1979-80 the Board of School Trustees of the Ei.xhart Com-

munity Schoof's held a number of hearings concerning its proposed integration

plan. The Board was pleased to hear general acceptance for the plan for de-

, segregating the four junior high schools. The one concern which was fre-

quently expressed had to do with providing optiohs,fbr the integrated stu-

dents interested in extracurriculartactivities after the regular school day.

To accommodate this, the Board approved,provision'of extracurricular bus

runs for each of the four junior high schools in the system.

Movement of these students began in early Agust, 4980, to provide

transportation for students taking part in pre - school football practice.

The extracurricular runs continued twice a day at apprbximately 4:30 p.m. :

and 6:00 p.m. to accommodate students during the school year who take part

a

in athletics, music/drama, club activities,'social events, and extra acg-

demic assistance. Eight buses were utilized by the Elkhart Community

20
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Schools, and each bus ran tiro loope. Basically, two buses were utilized

for each school with a few pupil exchanges planned in order to accommodate

out-of-the-way residences,

During the school yeal there,were seven different athletic seasons for

boys and girls at each grade level in the four junior high schools. For the

seven seasons there were 885 riders involved in 3,368 games and practices

for the four junior high schools. The schools also sponsored several social

activities during the school year. There was interracial representation and

participation in.all school ex!..racurricular activities.

Parent Contacts and Related Matters

Parent contacts are essential to good student/school relations. It is

the practice in Elkhart Community Schools to hold fall and spring parent/

teacher conferences. At this time the student's academic progress is dis-

cussed along with other student school related matters. 7n the fall, parent

contacts through parent/teacher conferences ranged from 7695 percent and in

the spring 42-80 percent.

Each junior high school communicated with the parents by sending out

periodic newsletters. When specific concerns related to the desegregation/

Otagration process occurred, parents were immediately contacted. More than

550 such contacts were made during the school year.
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STUDENT SCHOOL DESEGREGATION ATTITUDES AND CONCERNS

The Project

basic dimensions

year of operation

student attitudes

staff and. the Community Advisory Committee decided that four
...

needed a thorough investigation during the Proj lf t's first

. 'These.dimensions were student reactions to school climate,

toward school desegregation, student self-concept, and stu-

dent acceptance of others. The subjects for this aspect of the evaluation

effort were students from the four involved junior high schools. The demo-

graphic dimensions examined were "junior high setting", "sexy, "race", and

"grade level". These major demographic dimensions were then broken down into

several subgroupings with mean-response data recorded per category.

The four dimensions were responded to and analyzed by Way of several

statistical applications. All statistical treatments and applications were

pr9cessed and/or calculated by way of the computer using the "canned" proframs

and routines from the StAtaticat Package doh theN,Sociat Science6- pz better

known as SPSS (Nie, Hull, Jenkins, Steinbrenner, and Bent, 1975). Alin any

evaluation effort, the possibility of non - normal rating distributions for the

four identified dimensions have a high potential for occurrence. Therefore,

if

the four rating distributiont (reactions to school climate, self-concept, atti-

4

tudes toward school desegregation, and acceptance of othersj were tested for

4, normality using the "Kolmogorov-Smirnov Goodness of Fit Test" (Marastuilio

and McSweeney, 194). Since th'e number of respondents (N =720) was rather large,

significant differences were sought at the .05 level between these distributions

and their normal counterparts. If significant differences were found using the

Kolmogorov-Smirnov Goodness of Fit Test, i'fie assumption of normal distributions

could not be made; and therefore, the more conservative nonparametric statistical°

treatments were applied. In cases where there were two sub-demographic groups

(sex), the Mann-Irlitney U-test was employed; and where three or more sub-dcmo-

g2
-13-



14.

(
graphic groups (all others) existed, the Kruskal-Wallis One Way Analysis of

Variance,by Ranks was utilized. If significant differences at the .U5 level

were not found using the Kolmogorovt-Smirnov Goodness of Fit Test, the assump-

tion of normal distributions could be made; and therefore, the more powerful

parametric treatments were applied. In cases where there were two groups, the

t-test was used; and where three groups existed, one-way analysis of variance-

single classification (ANOVA) was employed. In the analyses of the four dimen-

sions, either by way of nonparametric or parametric methods, a significant

difference among the demographic dimensions was defined at the .05 level or

less.

4

The 27% random sample of 720 junior high students demographically broke

down into 180 students for School A, 180 for School B, 180 for School_C,_ and

1&3 for School D. In terms of sex there were 358 females and 360 males. Race

was distributij-ameng 101 blacks, 612 whites,' and 7 classified as "other". The

grade levels of the studints were 239 seventh graders, 234 eighth graders, and

245 ninth graders.

Obs4rvations of Selected School Climate Dimensions

The most massive data collection effort associated with the evaluation ef-

fort focused on student reaction to school climate. An instrument (APPENDIX D -

"Student School Climate Inventory") was conceptualized, developed and validated

locally. The Student School Ctimate Inventony consists of several measures;

the'overnil measure of "Total School Climate Index" is the summationof 6 sub-

scales or individual indices. The "School Staff Index" is made up of reactions

to 6 scales (administrators, counselors, teachers, secretaries, nurses, and

aides); the "Student Body Index" is,comprised of 4 measures (interest in school,

school'spirit, desegregation effectiveness, and friendliness); the "Student

Activities Index" is r posed of 5 4imerisions (clubs, social activities, student

council, intramural sports, and interscholastic athletics); the-"School
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Facilities. Index" is a synthesis of 11 parameters (outside building.appearance,

inside building appearance, school grounds 'appearvnce, toilet facilities,

teaching areas-classrooms, assembly space, food services, health facilities,

PE- indoors, PE-outdoors, and library); the "CurriculUm Index" is a compilation

of"5 measures (quality of instruction, textbook, materials variety, student ,

participation, and student-needs meeting); and the "Policies and Procedures

Index" is made up of 4 scales (building rules, teacher rules, rules enforcement,

and discipline). The 35 scales or items were rated on 1 (low) to 5 (high)

Likert-type continua, where.a higher index rating is deemed the more favorable.

The individual items were summed to determine the appropriate index or subscale

score, and the indices or subscales were' ummed to arrive at the "Total School

Climaie Index". The data have been reported on each of the indices (TABLE 3).

by way of mean'response rating for the entire 'sample and the demographic vari-

ables of junior high school, sex, race and grade level. Significant.differences

at the .05 level or less have also been sought by way of appropriate parametric

or nonparametric statistical techniques depending on the normality-status'-of

the ratings'.distributions for the subgroups of the selected demographic.or

background dimensions.

The data (TABLE 3) concerning the School Staff Index revealed that stu-

dents in School B possessed the highest regard (M=21.2) for the entire school

staff whereas the school staff in School A were viewed Vith the lowest regard

(M=10.0); regard for School C (M=19.1) was also rated below the overall norm

(M=19.8). Significant differences (p<.01) were determined by way of the Kruskal-

Wallis One Way Analysis by Ranks among the four junior high schools in refer-

ence to student reaction to the scho\ol staff. Female.students were more posi-

tive (M=20.0) toward the school staff than were the male students (M=19.6); no

significant differences were found with respect to the sex of the students.
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TABLE 3

ANLSTOOLVT IFEACTIVN 70-SCHOOL CI.

017.ens'ons

411=111111

Concerns

. Junior High

A 0

r
Mean Ratings

%...-t,er of Res;.,ondents

School Staff Index
(dist non-normal)

Student Body Index
(dist non-norral)

Sti.dent Activities Index
oist non-normal)

School Facilities-Index
(dist non-normal)

Curriculum Index
(dist non-normal)

Policiis and Procedures
Index

(dist = non-normal)

TOTAL SCH,IOL

CLIYATE INDEX

(dist normal)

111=111111111111W1111111
remal White

0
T

A

Adjust-

ed
rIcan

Rating

180 180 180 180 358 360

e

101 612 7 239 234 245 720

19.0 21.2 19.1 19.8 20.0' 19115 20.3 119,7 21.4 20.7 19.2 19.2 19.3 3.3

p<.01
P<.01

(K-W) NS NS (K-W)

11.6 15.0 12.8 14.1 13.5 13.2 13.0 13.4 14.1 14.1 13.1 12.8 13.4 3.4

n<.04 o<.01
(K-W) NS NS, (K-W)

16.5 }8.9 16.2 18.3 11.3 17.7 17.2 17.5 18.7 18.0 17.1 16.3 17.5 3.5

0<.01 p<.02
(K-W) NS NS (K-W)

33.2 39.3 36.5 37,8 36.8 35.7 35.9 36.9 35.3 39.1 35.6 35.3 36.7 3.3

P<.01 o<.01
(K-W) NS NS (K-W)

15.3 17.5 15.5 16.6 16.3 16.2 15.8 16.3 15.6 17.1 15.8 15.8 16.2 3.2

P<.01 p<.02
(K-W) NS NS (K-W)

11.9 13.9 12.4 12.9 12.7 12.8 12.14 12.9 12.9 13.8 12.4 12.1 12.8 3.2

o<.01 11<.03
(K-W) NS NS (K-W)

107.6 116.6 114.3 123.9

'3.3125.8 11a.l 116.6 113.2 116.3
112.5 NS 118.0 111.8

p<.01 119.3 NS

(ANOVA) (AI.OVA)
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In terms of race, studenzs labeled other (M=21.4) were slightly more entho-

.siastic about the school staff aan were blacks (M=20.3) a4-114tes (M=19.7);

no significant differences were uncovered with respect to race. Examining

the data by way of grade levels revealed that seventh grades (M=20.7) were

the most favorable and both eierzh and ninth graders the least (M=19.2)

favorable toward the 's chool staff; significant differences, (o<.01) were found

among the grade levels of the students by way of the Kruskal-Wallis One Way

Analysis of Variance by Ranks.
A

Three possible generalizations that reflect consistency with respect to

Student School Desegregation Attitudes and Concerns are the following. First,

is that seventh graders tend to rate areas higher than eighth and ninth gra-

ders. This is due in part to the fact that seventh graders did not experience

any change in junior high school attendance or change in student body make-up

as related to changes in attendance boundaries to bring about greater racial

balance in the junior'high schools. Second, is the fact that black students

tend to rate areas lower than white or other student. This seems to be

attributed to the fact that black students seemed to have a greater sense of

loss in terms of being disenfranchised from-"their school" (that school where

there were approximately SO percent of the school's enrollment); and finally,

students enrolled in School A tended to rate areas lower than the students

in other schools. This seems to be due in part to the,fact that there was

a more distinct differeife in the socio-economic and cultural levels within
t_

this student body than in the other schools. Bringing about a feeling of

school unl,..y has been a greater challenge in School A than in the other schools.

When considering the Student Body Index, students in School B

the most favor (M=15.0) whereas their counterparts in School A were most

displeased (M=11.6); significant differences (p <.04) were.found amt he four

junior'hif:chools with respect to the Student Body Index. Few were
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slightly more positive (M -13.5) than males (M=13.2), and those dubbed as

"other' (M =14.1) being more favorable than blacks (M=13.0) and whites (M=13.4);

no significant differences surfaced among the demographic variables of sex

or race. When taking grade level into account, seventh graders were the most

positive (M=14.1) when compared to eighth (M=13.1) and ninth (M=12.8) graders;

significant differences (p<.01) were uncovered among the grade levels of the

students.

The Student Activities'Index was rated the highest by the respondents as

indicated by an adjusted mean rating of 3.5. Junior high school B reflected

the most positive climate (M=18.9) whereas School C (M =16.2) and School A

(M=16.5) exhibited least positive climate. Significant differences (p<.01)

surfaced among the perceptions of the students across the four junior high

schools. Males were slightly more pleased (M=17.7) with student activities

than were females (M=17.3), and whites (M=17.5) slightly more positive than

blacks (M=17.2); in both cases (sex and race), no significant differences

were calculated. Seventh graders were again more favaorable (M=18.0) when

compared to eighth (M =17.1) and ninth-(M=16.3) graders; significant dif-

ferences (p<.02) were determined for the students' reactions to the Student

Activities Index across the three grade levels.

Turning to the School' Facilities Index, the students in School B were

the most pleased (M=39.3) with the setting's physical attributes whereas

those in School A were the least pleased (M=33.2); significant differences

(p<.01) were found among the four junior high schools in terms of the School

Facilities Index. Females were slightly more favorable (M=36.8) than males

(M=36.7), and whites more positive (M=36.9) than blacks (M=35.9); no signi-

ficant differences surfaced among the demographic subsets of sex or race.

Students in the seventh grade (M=39.1) were much more positive than eighth

0=35.6) and ninth (M=35.3) graders; significant differences (p<.01) were
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found among the students'' perceptions and observations of the schools' phy-

sicarattributes across the four junior high grade levels.

do'

The Curriculum Index was rated the lowest of all major dimensions as

reflected in an adjusted mean rating of 3.2. Students in School B were the

most pleased (M=17.5) with academic concerns whereas students in School A

were the least pleased (M= 15.3); significant difference (p<.01) surfaced with

respect to curriculum matters across thefour junior high schools. Little

or no differences existed between females (4=16.3) and female (M=16.2), and

between whites (M= 16.3) and blacks (M=15.8); this lack of disparity is some-
/

what validated by lack of significant differences for both sex and race.

Seventh graders (M=17.1) were the more positive toward academic concerns than

both the ninth and eighth graders each with mean ratings of 15.8; significant

differences (p<.02) were found among the student reactions across the three

grade levels.

The Policies and Procedures Index was also rated the lowest of all

major dimensions as indicated by an adjusted mean rating of 3.2. Students

in School B exhibited the most enthusiasm (M=13.9) over policies and pio-

cedures whereas their counterparts in School A showed the least amount of

excitement (M=11.9); significant differences (p<.01) surfaced across the

four junior high schools in terms of student reaction to policies and pro-

cedures. Males (M=12.8) were slightly more enamored than females (M=12.7),

and whites (M=12.9) somewhat more enchanted with policies and procedures than

blacks (M=12.1); the demographic variables of sex and race revealed no signi-

ficant differences. Students in the seventh grade (M=12.4) and ninth (M=12.1)

graders; significant differences ( .03) were found among the reactions of the

students with respect to their grade levels.

And finally, the Total School Climate Index reveaed that students in
O

School B reflected,the most favorable school climate (M=125.8) in comparison

2) r
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to the students in School A where the least satisfaction (M=107.6) was

exhibited. Also, when examining the six sub-indices, students in School B

were the most positive on all six of the sub-indices; students inSchool A

were also the least positive on 5 of the 6 subscales. Because of the large

number of respondents when considering the Total School Climate Index (total

samr- of 720 students),,the ratings' distribution for the four demographic

dimensions were tested and found normal. The application of one way analysis

of variance (ANOVA) revealed significant differences (p <.05) among the stu-

dents' reactions to overall school climate across the four junior high schools.

Females (M=116.6) were more favorable toward school climate than were males

(M=116.1); on 4 of the 6 sub-measures females were more positive than males.

No significant differences were found with respect4o sex. In terms of race

whites (M= 11.6) were more impressed with the overall school diimate than

were blacks (4=114.3); in response to 5 out of the 6 sub-indices; whites

exhibited a more favorable attitude toward school, climate. . No significant

differences surfaced with respect to race. Seventh grade students vic..ed

school climate as being by far the most positive (4=123.9) whereas the ninth

graders took the dimmest view (M=111.8); when considering the six sub-scales,

the seventh graders were the most positive on -a11 six dimensions and the

ninth graders the most negative on the same six sub-indices. Significant-

differences (p<.01) were calculated through the use of one way analysis of

variance (ANOVA) with respect to the reactions of the students toward over-

all school climate across the three grade levels.

Attitudes toward School Desegregation

Perhaps, one of the most important dimelisions investigated during the

evaluation effort was that of student attitudes toward school desegregation.

An instrument (APPENDIX E - "Student School Desegregation Opinionnaire") was

developed to examine this eimension. This opinionnaire was constructed as
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a reduced and modified version of a similar instrument developed and validated

by the National Association of School Student Councils. The Student Schoot

Pe6egnegation Opinionnaim is made up of 18 items with multiple response pat-

terns where the least favorable response was given the lowest rating (1) and

the most favorable responses received ratings of 2, 3 or 4. The total score

(a measure of attitudes toward school desegregation) has been calculated by

summing the individual scores of the 18 items. The data are displayed in

TABLE 4 in terms .of mean ratings for the entire sample and the subgroupings

of each of the demographic variables (junior high school, sex, race, and

grade level). 6ince the ratings' distributions for all demographic subsets

were non-normal, significant differences (p<.05) were determined through the

use of tho nonparametric Mann-Whitney U-test (M-W) for two groups or the

Kruskal-Wallis One Way Analysis of Variance by Ranks (K-W) for three or

more groups.

Ma data (TABLE 4) revealed that students in School B possessed the

most healthy attitvdes toward desegregation (M=43.4) whereas the student in

School A exhibited the least favorable attitudes (M=39.7). Application of

the nonparametric Kruskal-Wallis One Way Analysis of-Variance by Rank (K-W)

indicated that significant differences (p<.01) existed:among the students'

attitudes toward school desegregation when viewed across thNkcpr junior

high schools. Females had a more healthy (M=42.0) set of attitudes toward

school desegregation than did males (M=40.5). The use of the nonparametric

Mann-Whitney U-test (M-W) revealed significant differences at.the .02 level.

White students exhibited a slightly more positive set (M=41.4) of attitudes

than did blacks (M=39.9); no significant differences surfaced with respect to

race. Seycnth grade students possessed the most healthy attitudes toward

school desegregation (M=42.6) when compared to eighth (M=40.9) an4 ninth

(M=40.2) graders. The employment of the Kruskal-Wallis One Way'Analysis of
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TABLE 4

STUDENT SCHOOL DESEGREGATION RELATED ATTITUDE MEASURES

Measures

Background
Concerns

All Students

Junior High Schools
Sihool A
School 8
School C
School D

Sex
Females
Males

Race
Black
White
Other

Grade
--Seventh Grade

Eighth Grade
Ninth Grade

School DesegregatioR.Attitudes

Mean
Rating p

Self-Esteem/Concept

Mean
Rating 0

Acceptance of Others

Mean
Rating p

(dist 15 non-normal)

720 41.2

180 39.7
180 43.4
ISO 40.4
180 41.5 (K-W)

358 42.0 P<.02
360 40.5 (M4)

101 39,9
12 41.4
7 42.6

39 42.6
34 40.9
49 40.2

NS

P<.01
(K-W)

(list = normal)- (dist = normal)

67.0 60.2

67.9
67.2
66.8
66.2

65.2
68.9

70.2'
66.5
69.1

65.8
68.2
67.1

KS

p<.01

(t-test)

p<.01
(ANOVA)

NS

9.2
1.4

60.0
60.2

61.3
59.1

*57.5

60.6
62.9

60.4
51.7
60.5

NS

P<.03
(t-test)

P<.01
(ANOVA)

NS

r*,



4 A.

Variance by Ranks (K-W) evoked significant differences (p <.01) among student

attitudes toward school desegregation across grade levels.

Self-Conc:Vlor Self-Esteem

The validated and published Jarvi4-Fie2d.6 Feetiko oic Inadequacy &ate,

a twenty item instrument, was utilized to measure,the "junior high students'

self-concept or self-esteem (Eagly,

to react on Likert-type scales of 1

son's,feelings about himself/herself

1967). Each item required the youngster

io:5,to 20 questions involving
.a

per-

(APPENDIX F "Janis-Fields,Apelings

of Inadequacy Scale"). A higher score on this instrument would be reflective

of a more desirable self=concept or self-image. Administibtion of this ins-

trument takes about 10 to 15 minutes. This instrument is probably the

most widely used non-commercial self -concept scale. Eagly (1967) recorded

split-half reliabilities of 0.72 and 6.88 on two separate occasions. With

respect to establishing validity for the instrument's interpretation,

Hamilton (1971) has been the most prolific. Attempts have been made to
1111

validate this instrument in reference to convergent validity, discriminant

validity, and predictive validity. The findings are represented in'TABLE 4

by way of mean rating scores for the entire group and each of the subgroups

for the demographic dimensions of junior high school, sex, race and grade

level. Because the response distributions for the demographic subgroups were

normal, the parametrie,statistical treatments of the t-test for two groups

or one way analysis of .variance- single classification for three or more groups

(ANOVA) were eAployed to test for significant differences at the .05 level.

The data (TABLE 4) revealed that students in School A possessed the most

positive self-concept (M=67.9) whereas their counterparts in School_0 exhibited

the least positive self - concept (M=66.2). No significant differences sur'aced

in reference to student self-concept across the four junior high schools. Males

possessed a much higher self-concept -(M=68:9) than did females (M=65.2); the
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application of the

and female student

cept (M=70.2) when

24.'

t-test surfaced significant differences (o<.01) between male

self- conrepi. Black students exhibited a higher self-con-

/
compared to white students (M=66.5); significant differ-

ences (o<.01) were found by way of a one-way analysis of variance (ANOVA) in

terms of the race of the students. An analysis of the grade levels of the

students indicated that eighth.(M=68.2) and ninth (4=67.1) graders possessed

a more positive self-concept when compared to seventh graders (M =65.8). No

,

significant differences were found among the self-concepts of the students

across grade levels.

cm"This instrument consists of 20 Likert-type items, with responses running

from "almost always" (scored as a 1) to "very rarely" (scored as a S).

Scale scores thus run from 20 (low acceptance of others) to 100 (high accep-

tance). This scale (APPENDIX G - ('Acceptance of Others Scale") was devised

to test acceptance of others and feelings of acceptability to others, On a

sample of S8 students, Fey.(1955) calculated a split-half reliability coeffic-

ient of 0.90. No validity data have been reported. The data are reflected
+

in TABLE 4 where mean response scores have been calculated for the entire

sample and for each of the demographic variable subsets (junior high school,

sex, race, and grade level). Since.the rating distributions for all demo-

graphic subgroupings were normal, significant differences (p<.05) w,re sought
t-

among,the response patterns of the demographicsubgroupings using the'para-

metric t-test for two groups or one way analysis of variance for three or

more groups (ANOVA).

The data ( TABLE 4) indicated that students in School B exhibited the

greatest acceptance of others (M=61.4) whereas their c)unterparts in School

Acceptance of Others

The professionally recognized Acceptance of Otheia Scale (Fey, 1955)

Nor

as selected to measure junior high school students' acceptance of others.'

5
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A revealed the least acceptance of others (4=59.2). No significant differences

surfaced with respect to others' acceptance among the students of the four

junior hig# schools. Females were found to be significantly (p <.03) more

accepting v1=61.$) than males (M=59.0) through the use of the classical t-test.

White students possessed a greater acceptance level (M =60.6) when compared to

black students (W57.5). A one-way analysis of variance revealed significant

differences at the .01 level for acceptance of others with respect to the race

of the students. When inspecting the data by grade level, seventh (M=60.4)

and ninth (M=60.5) graders possessed slightly more positive levels of

acceptance than eighth graders (M=59.7). No significant differences were

.found in terms of acceptance of others across the three grade levels.

It is interesting to note that when considering the demographic vari-

ables of junior high setting and race; those students exhibiting the highest

ratings in the area of self-concept also had the lowest ratings in terms of

acceptance of others. 'Perhaps this observation could be a major area.of con-

sideration for further intensive study.

36
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TEACHER EVALUATION OF INSERVICE ACTIVITIES

Because multicultural education was to be, implemented by the present

staff, an inservice component became an important part of the program.- In-

service programs were developed to begin` preparing teachers to better ful-

fill their responsibilities in multicultural education and enhance their

acceptance for the need to implement changes. The justification for a sound

inservice program was determined by the results of a needs assessment. It

was the intention of the werkshoPi to aid teachers in their appreciation! pf

America's cultural diversity, and alsp how learning principles could be use-

Sul i- a multicultural teaching approach. An additional goal was to assist
-,\

teachers in acquiiing knowledge in the development of multicultural ideas

in several subject areas and grade levels.
ft

.

There were a total of seven inse ice workshop aCti"ties whose content

----:

specifically related to integration and multicul?ral education. The first
_

two were', onducted during the Ball semester; all teachers in the district

had the o tion of at ding these two or choosing others. A professor from
1

the nearby ndiana University at South Bend was the presenter for "Self

Concept and the Culturally Different Low Income Student" workshop, and a
, 4

professor from the University of Notre Dame was the presenter for "Multi-

cultural, Multiethnic Curriculum" workshop. Another group of inservice

workshop activities was held during February, 1981. Consultants from the

State of Indiana Department of Public Initruction were presenters on

"Reviewing Textbooks for Race and Sex Bias". Two professors from Vander-

bilt University were presenters on "Multicultural Activities for Lie Class-

room for Ellentary Teachers". The ProjectoDirector for Greater Integration

for the Elkhart Community Schools presented "An Update on Elkharilntegration".

There also were two-two-day workshops on multicultural education htld for
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selected elementary,(eachers during March and April of 1981. Three pro-

fessors from Ball State University were the presenters for these workshops.

At-the conclusion of the seven workshops, teachers were asked to eval-

uate the sessions with respect to several dimensions -(APPENDIX H- "Evaluation

of Inservice Activities Form"). The fall workshops were not evaluated using

the same form. Consequently no evaluation data are available. The results

of the other workshop evaluations appear in TABLE S. Of the five workshops

that were evaluated, all were seen as being effective by the involved tea-

chers. Several of the narrative comments regarding their strengths wec)

"Clarification of the subject multicultural"; "Reinforcement of good teaching

strategies"; "In my opinion insights to developing multicultural awareness

were great"; "Well done - one of the most useful inservice sessions I've teen to";

etc. Teachers also had the opportunity to comment on the weaknesses. Many

of the weaknesses, but not all, could be viewed with encouragement. Weak-

nesses were listed such as: "Not available to enough teachers"; "Never

enough time"; "Should bepresented to more teachers"; "Would be great for

27.

all staff members"; and "that all teachers didn't have this opportunity".

The resulting evaluations and comments of the workshops are encouraging.

Again, if multicultural education is to be properly infused ilthin the

existing curricula, it is necessary that the teacher see it as being educa-

tionally sound. Teachers must see that the purpose of multicultural educa-

tion is to help all students reach their.potential. Multicultural teaching

does not mean teaching about a culture or talking to specific cultural

members at all times. It must be a part of the affective, cognitive, and

psychomotor domains at all times by reason of the s tle and lasting influ-

ences'of an individual's culture. To achieve this; it is imperative that

teachers understand that students' differences are based on more than cog-
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TABLE 5

EVALUATION OF MULTICULTURAL/SCHOOL VESEREOATION'WORKSHOPS

Inservice

Sessions
Evaluation

Work-
'hq 01

Work-
shoe *2

Work-
shop *3

Work-
shop 44

Work-
shop 05

Work-
shop *6

Work-

shop *7

All

Workshops

N=90 N,12 N=37
1

N-44 N= 52 N. 17 N*17 N*289Dimensions '

i .

Prior Knowledge of
Materials and
Concepts .... --- 3.2 L0 3.3 2.7 2.8 2.9

.

Enhance/Increased
Knowledge of
Content --- .-- 4.0 3.5 3.8 4.5 4.0 3.9

Overall Usefulness
of Inservice
Session --- 3.9 1.8 3.6 4.5 4.5 4.0

.

Organization of
Inservice Session ---- --- 4.4 4.4 4.2 4.5 4.6 4.4

.
.

Claity of Presentation
a Procedures --- --= 4.5

.

2.6 4.3 4.7 4.6

,

4.1

4

Expertise and Back-
ground of Pre-
sented --- --- 4.7 4.5 4.3 4.8 4.8 4.6

EFFECTIVENESS INDEX --- --- 4.1 3.6 3.9 4.2 4.2 4.0
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ability. A teacher's ability in aiding studtnts to reach their poten-

tial is reduced if there is a lack of understanAing of cultural factors af-

fecting a student's learning in school.

A

4 1



CULTURAL PLURALISTIC AND MULTICULTURAL READINESS

If the objective of America's schools is to help all youth, representing

a diverse cultural population, in reaching their personal and intellectual

capabilities, then the curricula must be responsive to the multicultural p.eed..2.,

of all learners. -.I.ognition of the tenets of a culturally pluralistic

society, the Elkhart Community Schools has developea and validated a philoso-

phy which includes the following cemmitment:

We believe that all children in the Elkhart Community
Schools must be provided an opportunity for educational
growth to the Optimum degree of their potential, regard-
less of race, creed, or economic status.

This philosophy is amplified.by several adopted school district goals, three

of which are:

the schools should provi' 'n environment which enhances
mpral, spiritual and :al values.

the schools should provide opportunities for developing
appreciation for our American heritage.

the schools should provide opportunities for the under-
standing of the cultures of ".;le world, both domestic

and international.

Multicultural Ed ration Needs Assessment

To determine the quaktity of multicultural educational experiences and

opportunities in the Elkhart ComMunity Schools, it was necessary to first

needs assessment or front-end self-evaluation done by all classroom
4-

teachers in thedistrict. White interacting with administrators, department

chairpersons, and classroom teachers, it was difficult to determine-the

quantity of existing multicultural education activities within the district.

It was somewhat apparent that some buildingsoteachers, and departments

utilized multicultural educational experience more than others. Because of

the discrepariy among schools and/or departments, it was decided by a Task
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Force that a system-wide needs assessment instrument could best provide

information regarding the "who, what, and how much" of multicultural acti-

vities existed within the district. The Task Force was composed of two

elementary teachers, three junior high teachers representing social studies,

language arts, and mathematics, one senior high teacher representing art, and

one junior high guidance counselor.

Several school districts were ,:ontactcd within *h.. .._
State to learn of

completed evaluation instruments. The Tisk Force decided, after its review,

to prepare four separate instruments to be used by teachers. The four needs

assessment instruments were developed for grades K-3, 4-6, 7-9 and 10-12.

It was felt that these four levels should be assessed separately because of

the types of data to be collected.

The instruments focused on the following areas: Curricular content

(course objectives as stated in curriculum guides), instructional materials

,(printed and audio-visual), curricular offerings (existing classes), teacher

inservice, teaching methods and strategies, and evaluation techniques.

, After the instruments were responded to, the Multicultural Curriculum Co-

ordinator met in two sessions with administrators from both elementary and

secondary levels. From the results of extensive planning, review, and

attempts at validation, a final instrument was developed (APPENDIX I -

"Multicultural Needs Assessment:Instrument"). It was decided that separate

instruments for both K-3 and 44-6 assessments were not necessary, and that

one would be suitable for these grades. Also, on the final assessment the

teacher was to indicate the building, department or grade of his/her primary

responsibility. By requesting this information, it was felt the data ob-

tained could be, used in a much more discriminating way in evaluating each

building, department, and/or grade level in terms of the quantity of multi-
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cultural activities regarding the previously' mentioned categories contained

in the assessment.
r`

Teachers were to enter their responses to each question (TABLE 6)

according to perceived representation in each situation. The response cate-

gories were: Completely represented, well represented, slightly represented,

not represented, or not applicable.

Selected Demographic Reactions from Teachers:

The general evaluation of the existing program and an assessment of

future needs within the district in relation to multicultural educa-

tion was performed by the administration of a needs assessment. An attempt

was made to add to its validity, by distributing a preliminary needs assess-

ment to selected teachers throughout the district. Ideally, any needs assess-

ment used should be totally developed by the colleagues of educators to which

it is`administered. It is felt that the faculty members making up the Elk-

hart school district would ultimately be affected by the assessment, there-

*.

fore, they should have the greatest_ amount of input regarding the assessment.

There were primarily two factors necessitating the tailoring of existing in-

struments for use. The make-up of the Task Force (seven teachers) did not -

represent a large enough cross section of staff personnel and the necessity

to acquire knowledge to begin an action plan for improving areas where needs

were uncovered. 1

An assumption was made that faculty members, and in particular approxi-

mately 130 junior high faculty members, (TABLE 7) were familiar with

and had internalized the concept of multicultural education. This assump-

tion was made because of policy, statements supporting the philoso-

phy and eventual implementation of multicultural education by the Board of

Trustees but the work undertakeirby the Human Relations Director and indi-



TABLE 6

OVERALL NEEDS EXPRESSED 8Y ALL JUNIOR HIGH TEACHERS

PERCENT RATING CHECKLIST FOR CURRICULAR CONTENT (OBJECTIVES)
1

Q., .
S Li

VI

. 2).

4.1 VI

tI ILI

,A

t..'

CL

LI

...--

NINO.
..

4.6 23.3 27.6 11.8 27.6

.........1
1. Do the objectives emphasize the enrichment created by multicultural/multiethnic backgrounds? Mean iri.?)

3 3 26.0 26.0 14. J0.7 2. Do the objectives examine and explore differing views of ideals and realities between multicultural/multiethnic
groups? (Meant - 3.4)

4.5

-

20.5 21.2 15.9

.

37.7 3. Do the objectives view the development of the United States as flowing from multicultural/multiethnic groups?
(Mean . 3.6)

5.3 27.3 25.1 14.0 ?8.0 4. Do the objectives provide-for multicultural/multiethnic aesthetic experiences? (Merin . 3.3)

7.4 31.5 26.8 10.7 23,5
..-1........-

5. Do the objectives promote values, attitudes, and behaviors which support ethnic pluralism? (Mean 3.1

PRINTiC !"-.TERIALS

PERCENT PATINE
iiimme

CHECKLIST FOR INSTRUCTIOKAL MATERIALS

8.8 "1.8

Ci
C 0

,./1 lC '0 CC
Mint+

Audio/Visual Materials bulletin boards, teaching aids, recordings, films,
filmstrips, taped recordings, video recordings, microfilm.

7.8 6.3 14.9 6. Are the varying world cultures represented in the instructional materials? (Mean - 2.E)

Mean = 2.8)

4.7 24.3 25 0 14.9 7. Do the instructional materials promote acceptance of languages and dialects of the
various multicultural/multiethnic grcups?, (Mean . 3.4) (Mean = 3.4)

ammNiaatiawimN~W
5.4 34.5 39.9 5.4 14.9 8 Do the instructional materials present models and leaders'from all cultural and

ethnic groups? (Mean 2.8) (Mean 2,.i)

44

AUD:1/VISU!. NAT

PERJE7741:717::::::1

6.4

6.4

45



TABLE 6 (continued)

OVERALL.NEEVS EXPRESSED BV ALL JUNIOR HIGH TEATp

,

PRINTED MATERIALS

.

CHECKLIST FOR INSTRUCTIONAL MATERIALS (Continued)
P

AUDIO/VISUAL MAT.

.

PERMIT RATING PERCENT RATING

oe

S.1 iaNa

IMI11111111

Nil
7.6

I

_.0.!
C
W
fit
f

...,..,
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MEd5.0

Mal10.

mai
20.0
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4,

30.% C
4.8

44 VI
S E- C.
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19.0

Z.
44
C
CA
III

40 0.
2 et

Nil

4.9

lig

m
.00
....

40 G.
2 It'''

.

-

,
b

.

TOt
0.1.

7, K.
8 o
,...,m

%
W
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- E.
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1,
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,,,,t
.... 411
44 VI
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E
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6.1I
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li:: !I
=..rx

III 9. Are'theInstructionelimaterials free from sCereOtypidg? (' 2.1) (Mean 3.0) 6.6 III 25.6 El 25.6
Aw.........iiiww................

Do the include contributions of mIlmeicultr:1)/multiethnic ! 4.0

VIII
4.0

6.5

it
1111

Nil

41.7

44.4

1 ..

...................................,
Do the-instructional materials avoid imposing the values, behaviors, or attitudes

...)f anyfone group on any other group? (Mean 2.9) (Mean a 3.2)
,,....

5.7 32.0

20.8 . Do -the instructional materials help students recognize 'the uniqueness of
every 4ndilidual?. (Mean 2.9) (Mean 3.0)

10.5 fill 26.6

13.0 gni19.0 13. Are the instructional materials presented in a manner that is not condescending
to cultural/ethnic groups? (Mean 2.6) (Mean 2.9)

,

ill A

14.

.0.14,

Do the instructional materials provide for the study of the historical and
cultural developments of cultural/ethnic groups? (Mean 3.4) -(Mean 3.5) gm 18.1

III 19.4

10.2

III

111

13.0 15.

,........e
various

instructional
,

.,4trri.:10:?7,41:: for3:11)1e study of the traditions of

2.7

.

24.0 25.3 36.3 16. Are sociargroup differences presented in wayt that will cause students to ,
look upon the multicultural character of our nation as a value?

(Mean 3.5) (Mean 3.7)

CHECKLIST FOR CURRICULAR OFRERINCS

)0.8

11:1011:111

lig

1111111:01:111011111111

28.0 12.0 28.0

17. Does the curriculum promote_values, attitudes;'and behaviori 'Which support ethnic pluralism? (Man '2.2)
. ........m

18. Does the curriculum help-students examine differences within the among ethnic groups? (Mean 3.0) .

........:........,..............-......m...s.........15.4.

6.0

youromiew.....i.....m......

19. Does the curriculum foster attitudes supportive of cultural demopsacy and otherdemocrftic ideals and values?
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TABLE 6 (continued)

OVERALL NEEDS EXPRESSED EV AU JUNIOR HIGH TEACHERS.

.

PERCENT RATING' CHECKLIST FOR CURRICULAR OFFERINGS (Continued)
.

0
fl.

Cfj0
...
....

C.

3% C
...... fj
....a v,

734.'
C.

C
0

4.1 C.

.0a

4-1 0..
_

5.0 ling 8.0 gig
........

,

O. Do_the Curricular offerings provide for the process of posttive cultural/ielf identification? (Mean 3.0)

10.7 28.7 35.3 16.0 21. Do the curricular offerings show the contributions from multicultural/multiethnic groups? (Mean 2.9)

4.0

uipzimpigin

IV

254.3

=
23.3 26.0 22. Do the curricular offerings examine the differingtvalues among multicultural/multiethnic groups? (Mean 3.3)

40.0 23. Do the cu icular offerings recognize different dialects? (Mean = 3.6)

24. Dothtfile 'eurrist?slarZferinls3litrovide for the improvement of communication skills between multicultural/multi-

16.8 11.4 45.6 25. Do the curricularricularofferingsstay the United States as having developed from multucultural/multiethnic
groups

.......6-........i.. .,

E KCIST FOR INSERVICE PREPA A

1111

27.0
1

34.0 18.4 14.9 26. Does the school have systemat , comprehensive, mandatory, and continuing multiethnic and multicultural
staff development programs? (Mean 3.0)

_4.8.

1511

wi
36.1 19.0 16.3 .27. Do the staff development programs provide opportunities for learning how to create and select multiethnic

.

instructional materials and hew to incorporate ethnic content into curriculum materials? (Mean 3.1)
. ....

34.9 24.0 14.4 ,4114, Do the staff development programs provide opportunitiesjar participants to explore their attitudes and
r_ feelings about their own-ethnicity and culture? (Mean 3.2) .

.

.-

NM 30.5 10.6 15.9 29.

-- -- -- .---.-.- ------- -----
Does the,school provide a diversity of materials for teaching students or all multicultural /multiethnic
groups? (Mean 0 2.9}

IIIIINwOmm1101111111 .1.1'n...,.

20.5NM 30.

4110111 IMOIMMEMMOMMII".........1.1.11.1.0.0.1.0.001
Do your bulletin boards create a classroom atmosphere reflecting acceptance and respect for multicultural/ _

multiethnic groups? (Mean 3.1)
.
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TABLE 6 (eontimhed)

OVERALL NEEDS EXPRESSED BY ALL JUNIOR HIGH TEACHERS

,ERCENT RATING CHECKLIST FOR TEACHING' METHODS AND STRATEGIES (Continued)

1:1
2. . 0

I 46
CI CI

1 &th
44 Ce

46
Gt1r
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= CC

IV

4
E Z
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if) CC

11

46
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.. 15.0 4,
= 1.1

0
;30

.4d.
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o CS.
mec

.

8.6 MI
1C..III

6.7 30.2 'gaga;

1111

11.3

25.2

28.0

31. Do your strategies help students examine differences within and among multucultural/multiethnic groups? (Mean 3.1)
............................m...

32 Is the apprecation of ethnicity incorporated in instructional plans rather than being supplementary or
agslitive? (Mean = 3.2)

12.8

..-
33. Do the teachin strategies make use of local community resources? (Mean . 1.9) .

CHECKLIST FOR EVALUA ION TECHNIQUES

When the following evaluation techniques are used to determine student achievement and progress, this checklist applies:
Standardized test , Discussion
Teacher made test - Projects
Individualized testing Drill and recitation
Educational games -

111111111111
cummilz35.

34. Are the test items relatively free of a vocabulary that has different meanings for different multicultural/
multiethnic groups? Wean a 2.1)

Is.the examiner free of biases that might affect the student's responses? (Mean 2.4)

6.2

S.0

34.7

254

27.1 9.0 22.9
MMIIMOMUMMI.

36. Do evaluation techniques take into account differences in values, attitudes, and experiences of
individual students? (Mean ' 3.0)

26.2 10.6 32.6 37.' Are the evaluation techniques used to enhance social participation skills of J variety of multicultural/
multiethnic backgrounds? (Mean - 3.41

11.2 ME 4.1
..................................-........................................00.ipg .38. Are evaluation techniques used which insure that students understand what is asked of them? (Mean = 2.4)
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TABLE 7

NEEDS EXPRESSED BY INVOLVED JUNIOR HIGH SCHOOLS

Assessment
Dimensions '

Need Areas

Percent of Ratings-

a

Completely* Well Slightly Not
Represented Represented Represented Represented Applicable

Not
Mean
Rating

Score

School A

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)
Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies
Evaluation Techniques

School

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)
Curricular Offerings
lnservice Preparation
Teaching 'Methods and Strategies
Evaluation Techniques

School C

Curricular Cnntent and Objectives
Instructional Materials - (Print)
Instructional Materials (A-V)

Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies
Evaluation Techniques

School

Curricular Content and Objectives
Instructional-Materials - (Print)
Instructional Materifrls - (A-V)

Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies
Evaluation Techniques

All Schools

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)
Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies
Evaluation Techniques

5.9 30.1 17.2"
7.2 32.7 23.8
6.4 33.2 17.0
6.4 29.7 19.1

5.4 26.6 33.0
7.9 32.2 23.2
14.7 43.1 14.2

10.2 -

6.7

5.7

7.3

10.0
6.8

5.6

36.6 3.4

29.3 3.2
37.5 3.3

2

23.8 3.2

2.4

3.4

22.1 2.8

5.6 29.8 26.8 5.6 31.9 3.3
10.7 31.6 30.6 6.4 20.3 2,9
9.6 24.3 30.7 6.7 28.4 3

7.5 26.3 29.1 6.0 30.9 3..,

0.9 28.1 37.2 20.0 4.6 3.2
11.3 29.0 27.9 9.8 21.7 3.0
11.4 . 37.7 20.7 5.4 24.5 2.9

5.0 31.4 24.1 12.9 26.9 3.3
9.9 39.1 25.6 6.6 18.5 2.8
7.7 36.6 22.9 5.6 27.0 3.1

8.6 31.5 31.1 8.6 19.9 3.0
7.8 22.5 37.2 28.4 3.9 3.0
9.0 38.6 28.9 9.6 13.6 2.8

20.7 40.8 , 17.1 6.5 14.7 2.5

3.6 16.5 33.0
4.0 . 19.6 33.5
5.7 25.2 27.1

3.7 20,6 29.2

32.75.3 19.4

29.2
i

4.1 23.7 32.9
7.2 y 36.9 25.0

5.0
8.0
7.5
6.3
5.2
8.3

13,4

26.6 I 25.3

31.1 28.7

30.0 24.4
27.5 27.5

23.5 35.5

30.9 28.4

40.1 19.0

24.2
16.1

13.9
22.6
23.8

19.0
10.9 _

22.7 3.5
26.7 3.4

27.9 ' 3.3

23.7 3.4

18.5 3.3

20.1 3.3

19.7 3.0

13.6 , 29.2 3.3
8.9 22.9 3.0
7.9 29.9 3.2

10.9 27.6 3.2

20.4 15.1 3.1

11.6 20.6 3.1

7.4 20.1 2.8
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< vidual junior high resource teams during the school year 1979-80.

The most obvious area of concern has to do with the number of teachers

responding in'the "not applicable" category. If the objective of multi-

cultural education is to help all studints reach thei4yotential, then the

percentages in the "not applicable" catetory are too high. One can only sur-

Rise that the needs asseSsment

do not recogniZe multicultural

instrument might not e invalid, or the teachers

education as having any worth. If the latter is

true, then more staff development programs must be undertaken before additional

progress occurs. The same - ituation basically' holds true when analyzing the

data by way of traditional subject or academic areas (TABLE 8).

Identification of Multicultural Classroom Resources

One of the projects of the Multicultural Education Task Force was to

determine the amount of multicultural audiovisual material shat exists in the

elementary and junior high schools. The Task Force met with the Supervisor

of Media Serwices to elicit suggestions as to the best waythis could be

Acme. The Task Force members were informed that partially because of the

ordering and storage methods, it would be virtually impossible to get an

accurate list of materials in the elementary buildings.

Consequently, the Task,Force decided to concentrate this type of under-

taking at the junior high level. It was found that a group contextual

definition of multicultural was needed as'a basis for identifying material.

Such an operational definition was formulated and is as followi:

Multicultural is not another term for black or tehnic studies.
Multicultural curriculum is not the study of other countries
and other cultures. While these studies are components of
'multicultural education, other equally cultural components
include sex, religion, age socio- economic status, and phy-

sical, mental, and emotiongl exceptionalities. 4.1ulticulturAl

curriculum is a manner to address these components in an
effort -to understand all cultural factors that affect a
student's learning and behavior pattern in school.
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TABLE 8

NEECS EXPRESSED BY SUBJECT MATTER AREAS TEACHERS

Subject Areas

Art

Curricular Content and Objectives 20.0
Instructional Materials - (Print) 9.3

Instructional Materials - (A-V) 9.3

Curricular Offerings 6.9

Inservice Preparation . 25.0
Teaching Methods and Strategies 22.5

Evaluation Techniques 22.8
\
\

Completely
Represented

_El.argaForeiruaes

Curri6lar Content and Objectives 0.0

Instructional Ma ials - (Print) 11.3
Instructional Matd1-ials - (A-V) 6.0
Curricular Offerings 5.6

Inservice Prepiration C.0
Teaching Methods Ind Strategies 10.0

Evaluation Techniques 0.0

Language Arts

Curricular Content and Objectives 0.8

Instructional Materials - (Print) 12.6

Instructional Materials - (A-V) 16.0
Curricular Offerings 2.9

Inservice Preparation 3.0

, Teaching Methods and Strategies 7.8

Evaluation Techniques 14.7

Mathematics

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)

*Curricular Offerings
lnservice Preparation
Teaching Methods and Strategies
Evaluation Techniques

Music

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)

Curricular Offerings
Inservice Preparat,on
Teaching Methods and Strategies

Evalqation Techniques

Phy. Educ. /Health

Curricular Content and Objectives
Instructional Materials - (Print)

Instructional Materials - (A-V)
Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies

Evaluation Techniques

0.0
5.0

2.1

0.5

4.5

5.5

12.3

9.0

9.4

6.0

7,l

2.7

2.8

20.8

0.0

3.5

4.5

2.2

0.0
4.0

12.0

A

Percent of Ratings

Well

Represented

37.5
35.9
28.1

20.8
16.7

20.0

28.5

45.0
65.9
30.3
311.9

45.5
50.0
45:0

'35.0
35.7
30.5
33.7
8.4

0.4

45.2

8.1

23.9
13.9

5.1

15.1

21.2
19.0

46.9
37.8
34.2
34.1

32.4

41.1

34.3

10.6

15.8
22.2

23.0
11.1

24.3
46.6

Slightly
Represented

Not

Represented

Not

Applicable

Mean

Rating
Score

5.0

15.6

10.9

11.1

25.0

20.0

4.6

3.1

2.8

20.8

17.5

34.3

48.4

53.3

12.5

2.8 ,

-3.2

3.5

3.8
R

15.0 10.0 32.5 3.1

2.8 2.8 42.8 3.1

25.0 0.0 30.0 3.2

18.1 9.0 -, 18.1 2.8

27.2 12.1 24.2 3.2

27.8 16.7 11.1 2.9

0.0 54.5 0.0 3.1

20.0 20.0 0.0 2.5

0.0 20.3 35.0 3.5

39:( 13.1 11.4 3.0

33.3 6.1 12.2 2.7

36.2 7.5 9.9 2.6
44.9 10.2 8.3. 2.9

46.1 26.1 6.1 3.1

39.1 13.9 8.6 2.9 .

26.0 1.7 12.1 2.5

17.2 12.7 ,61.8 4.3

15.5 10.0 45.3 3.7

13.4 5.7 64.9 4.2

13.3 14.8 66.3 4.4

33.3 19.6 27.2 3.5

,i.5 6.4 49.0 3.7

7.6 9.5 51.4 3.7

28.7 6.0 9.0 2.6

35.1 2.7 14.8 2.8

18.7 2.6 38.2 3.3

30.2 11.1 17.5 3.0 *

97.8 10.8 16.2 3.1

2/.1 8.5 20.0 3.0 4'

16.4

16.0

34.7

4.4

12.0

8.5

23.8

61.3

37.2

2.8 -

3..1(3.6

28.7 11.1 '33.3 3.5

28.9 10.4 39.6 '3.5

17.7 31.1 40.0 4.0

25.6 12.1 33.7 3.5

20.0 5.3 16.0 2.7
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Or

TABLE 8 (eon''nucd)

NEEDS EXPRESSED BY SUBJECT MATTER AREA TEA^HERS

0NMEI

Assessment
Dimensions

Subject Areas -

Percent ufsRaling's

Completely 4 Well Slightly Not Not

Represented Represented Represented Represented Applicable

Mean
Rating

Score

Practical Arts

Curricular ,:ontent and Objectives
Instru-tional Materials - (Print)

Instr.ctional Materials - (A-V)
Curricular Offerings
Inservice Preparation
Teaching Metheds and Strategies
Evaluation Techniques

Science

Curricular Content and Objectives 0.0 11.9

Instructional Materials - (Print) 4.8 23.6
Instructional Materials - (A-V) 2 36.3
Curricular Offerings 5.4 22.3

Inservice Irepa.ation 13.7 27.4

Teaching Methods and Strategies 2.3 21.4

Evaluation Techniques 13.4 48.7

0.0 35.7

6.4 32.1
5.8 27.4

10.3 38.3
0.0 30.5
5.7 40.5
10.7 I 64.6

1$ocial Studies

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)
Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies
Evaluation Techniques

it Special Education

Curricular Content and Objectives
'Instructional Materials - (Print)
Instructional Materials - (A-V)
Curricular Offerings
Inservice Preparation
teaching Methods and Strategies

Evaluation Techniques

All Subject Areas

Curricular Content and Objectives
Instructional Materials - (Print)
Instructional Materials - (A-V)

Curricular Offerings
Inservice Preparation
Teaching Methods and Strategies

Evaluation Techniques

22.5

15.9

15.8

21.2

52
19.1

8.5

40.8
47 5,

_44.7
!4.7

31.5
45.7

42.6

0.0 13.3

0.0 24.4

0.0 32.7
0.0 21.8

0.0 29.1

11.3 22.7

14.2 23.8

5.0

8.0
7.5

6.3

5.2

8.3

13.4

26.6

31.1

30.0
27.5
23.5
30.9

40.1

55

25.0
27.4

28.4

52.7

31.8
13.8

27.3

31.7

26.7
23.0

29.4 .

:10.9

6

14.2

10.0

7.8

7.8

5.5
7.2

1.5

40.4

18.2

12.1

18.2

17.6

25.0

15.8

31.4
26.4
31.3
14.7

11.1

14.4

9.2

20.2
21.5

23.5
31.1
11.7

2G.2
7.3

3.4
3.2
'3.3
2.8
2.9
2.9
2.3

3.7

3.3
3.2
3.5
2.9
3.4

2.5

. _ 0,0 4.3 2.2

.6 4.6 4.1 2.3

30.8 4.7 4.7 2.4

27.6 .2.9 3.5 2.2

42.1 19.2 1.7 1.8

26.5 4.2 4.2 2.3

36.5 7.3 4.8 2.6

31.1

44.9
14.5

33.3
41.6

43.1

35.7

25.3

28.7

24.4

27.5

35.5
28.4

19.2

8.8
16.3

21.8
16.7'
16.6
19.1

16.6

13.6

8.9
7.9

10.9

20.4
11.6

7.4

11,01411.07P.M..4.0111/041110l7" iwaske.re

46.6
14.2

30.9
28.2

12.5

4.5
9.5

29.2
22.9
29.9
27.6
15.1

20.6

20.!

3.9
3.2
3.5
3.5
3.1

2.8

3.3
3.0
3.2
3.2
3.1

3.1

2.8
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A concerted effort was made to adhere to the implied criteria while working

in the individual junior high libraries in an attempt to identify A/V mater-

ial. After the library material was identified, each junior high teacher

received a listing of multicultural A/V material in his/her library, A/V

material at the Elkhart Community Schools' Educational Services 'Center, ma-

terials purchased by the ESAA Basic Grant, and a bibliography of recommended

'materials not presently in our school system (APPENDIX J ..- "Locally Validated

Listing of Multicultural Resources"),

Ike
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REACTIONS FROM AN EXTERNAL PERSPECTIVE

If an evaluation plan is to be responsive, it needs to utilize a

multifaceted approach. Therefore, a decision was made to utilize the ser-

v
vices of an externak tandem of group-process exerts possessing a formative

evaluation orientation. It was felt that an external perspective of Project

functioning in the junior high schools would present a more balanced view-of

the integration process. In addition, individuals not associated with the

Project would usually not be biased by the daily operations or close kinShips

that'usuallv develop among professional colleagues. While it is important

that an external perspective not become biased, it is imperative that these

individuals be closely attuned to Project operationi and functions, so as

-to develop a comprehensive understanding of the trials and tribulations at

the grasSroots' levels of function and the overall evaluation plan. Most

important, however, is that this understanding and process delineation be

eventually shared with the Project staff and other local professionals.

Information Collecting Methods and Considerations

The individuals selected were a consultan from the State of Indiana

Department of Public Instruction and a professor from Ball State University.
-

Both individuals possessed vast backgrounds in school desegregation areas

and have developed extensive track records in process analysis and assess-
.

went. The external tandem s ent five days interacti:,g bot mally aid

informally with teachers, students, administrators, and counselors. Their

intent was to create a non-threatening atmosphere where the Project parti-

cipants
1

could relat/and interick over identiFied trials and tribulations.

In some evaluation circles it is advocated that..judgment data be part

of any evaluation scheme. The term '"judgment" has been used in a broad

sense to include feelings, priorities, values, Opinions, and attitudes.

4 ,
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Judgment and, value data might provide critically important information about

the development and implementation efforts of the schcol desegregation pro-

gram because they repres what1individuals perceive as happening. These

perceptions may not correspond to the intentions or perceptions of those who

designed the school desegregation efforts. However, what these involved

individuals perceive as happening represents reality to them, and this might

4

! be far more important for the evaluation than what is supposed to be happen-

ing. Although the genpral approach was somewhat "free-wheeling" or,quasi-

structured, the tandem did focus on four dimerisions for reporting and feed7

back purposes.

Effectiveness of ProjectY,Staff:

There was common agreement among students, teachers, administration and

staff that the Resource Team-along with the additionally-funded counselor

. -

have played an important rple in the movyrRar4 irlt,egfating the schools.''
A

The intensity of the efforts for the Resource Team appeared during the first

semester and focused primarily on ways for dealing with value differepces

among cultures, attitude formation, and hum relations between faculty ,and

diffeiing racp1 groups..d D9ring the second semester, the Team has played

a leaser role in either formulating or implementing programs beyond the

awareness effort-at fhe first of the yIar. Generally, eople in the school

recognized time devoted, plans made and carried out by the Resource Team

and vpresseciappreCiation for efforts which many persons said led to a

"smoother transition Lhan we m therwise have had".

Influence of Project on Teachers::

While teachers generally Fraised the Resource Team members, most of them

talked generally aoout its influence. In few cases were there direct link-
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ages or indicationS of influence on teachers except, perhapS, in the area

of attitudes. A few teachers noted that it was helpful to have external

consultants present views on cultural differences and similarities; but

that since most of /the sta#f had been working with a minority population

"-in the school for many years, such information way already known. It was

impOrtant, many said, to have:faculty dispisiions on how to deal with cul-

tural differences as appl to classroom interaction and school behavior.

Benefits of Project on Students:
kg:

What direct influence the Ploject had on students may be summarised in a,

couple of ways, noting first that causal effects are not intended. 'First,

the in-sChool suspension program was described by several students as 44cq.lu-

able option. As many noted, "When you know you have to stay in School but
4

can't be with your friends, you realize that you won't 'be able to get outside

to play around. It cuts ddWn on goofing off". Second, for a few students
)

knowing that other adults were available explicitly to talk about problems

provided comfort. In a Anse it extended the counseling role. There was

substantial racial interaction during lunch, between classes, and dUring

classes where student interchange was encouraged. Whether such interaction

is attributable to efforts of the Project was pot clear.

Future Progran Dimensions:

Acceptance of one :'mother has been accomplished for the most part.

;Mere is the, need to :ontinue to encour-ge minority involvement in activities.

Discussions of how that encouragement uld lie promoted should occur. Sys-

tematically scheduled meetings should be designed to examine in-depth the

extent of content coverage of ethnic groups. Sequential development of eth-

nic curricula should be undertaken.
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CONCLUSIONS AND RECOMMENDATIONS

Before drawing any conclusions from this evaluation, thought must be

given to the validity and reliability 'of responses to questionnaires and

professionally-recognized instruments. In cases where ransom samples were

used, it is hoped that the samples were representative of a crosE-section

of the, professional staff and identified student population. Some caution
1*;

might be exercised with respect to generalizing these findings to other

settings and/or school desegregation/integration programs because of a lack

" , 1 ..
, -

4
Qf systematic direct observation of involved student or inservice teacher

t

functioning; the variations in .attitudes and behavior patterns from junior

0
high school to junior high 'school; and the lack of comparison, data from an-

other demographically-matched school system. Secondly, it is difficult to

c

make an overall judgment regarding the accuracy ofresponses relative to the

attitudes of the respondents and the methods and settings for administering
:

various questionnaires and surveys. To make a truly valid assessment, per-

haps the standardization 'ordirections for administration instruments mould

provide more accurate data.. It Was also assumed that the items on the

questionnaires and instruments were not misinterpreted by the respondents;

that the respondents did not pursue tangential and/or related issues when

reflecting and responding to the items or questions; that the respondents

did not pass on the iastrument(s) to someone else to complete; and that the

respondents did not have any strong prejudices against this type Of evarua-
.

tion which might have influenced their response patterns.

Conclusions Based on Limitations and Findings

4'

Based on the data and information collected by-way of a variety of

measures and techniques, the following conclusions are a result of this

extensive evaluation.
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Communication and dissemination of pertinent information,
relative to the Project, were integral parts of the Pro-
ject's operations and have led to the general acceptance
of the Project. '

Adentified objectiveg of the School Desegregation Project
related to the inservice preparation of teachers are being
achieved in terms of quality and quantity of programs.

The dlternative education program (in-school suspension)
has enableemany students to remain in school in an edu- ,

cational environment rather chan being suspended out of
school.

Student involvement in extracurricular activities has been
an effective means of promoting interracial cooperativeness,
interdependence and mutual support.

Student/school relations are greatly enhanced by fre-
quent parent/school communication.

Student'perceptions cf school climate have varied bet
the different school populations.

The self-concept of the students across grade levels has
not differed to any great extent.

Student acceptance of others has varied significantly
among students when considering sex and race.

Inservice activities have assisted teachers to gain a better
understanding about multicultural education.

A great number of teachers feel that the multicultural edu-
cation objectives do not apply to their area of instruction.

/
The junior high schools and the school system possess a
larg lientity of multicultural education resource materials.

Reactions from an external perspective indicate that the
firgt year ofthe desegregation program has been suc-
cessful in each of the four junior' high schools; however,
there are areas of concerns to be addressed in subsequent
years.

fr"

Recommendation4 for Future Planning and Consideration

The following recommendations are set forth based on implicit and

explicit perceptions, observations and findings resulting from the eval-

uaIion effort along with the above generated conclusions.

sl
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Every effort should be made-to continue to effectively
communicate and disseminate information relative to
Project activities within the school system and local

community.

Every effort should be made to tontine to rrovide
inservice activities for staff aeit relates_ to enhanced
desegregation/integration of the school s)stems,

foo Every effort should be made to maintain the alternative
education programs in the junior high schools to provide
needed assistance to students displaying inappropriate
behavior in school.

'More students should be encouraged to participate in
extracurricular activities to promote better inter-
racial understanding, acceptance and cooperation.

Every effort should be made to maintain'the practice
of open and frequent communications with' parents.

Continued concerted efforts need to he made to assist,
students in establishing healthy attitudes toward de-
segregation.

The four junior high schools should make every effort
to improve students' attitudes, and acceptance of
= school climates.

Every effort should be made to maintain or improve

student self-concept.

Continued efforts should be made to improve students'
attitudes and acceptance of others.

Teacher inservice training specifically related to
integration and multieultural'education should be
continued at both the system and building level.

More staff development programs and inservice activities
need to occur within the school system in -order to assist
teachers' understanding of the significance of multi-
cultural education.

Teachers should be ercouraged to make better utilization
of available resources in the area of multicultural

education.

Continued-support and encouragement should be given to
the junior high schools as they proceed into the second
year of the desegregation program.

62
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DAJE AUDIENCE

PERSON/AGENCY/
.OFFICE /OCCASION

INVOLVED

-51-

MODE OF INFORMATION
DISSEMINATION

8/13/80 General Public
Elkhart Area

8/19/8Q General Public
South Bend/Elkhart Area

8/19/80 General Public
South Bend/Elkhart Area

8/14/80 Elkhart NAACP
Leadership

8120/80 Elkhart Community
Schools Staff

8/21/80

8/21/80

8/22/80

8/25/80

8/29/80

9/5/80

9/5/80

9/9/80

9/11/80

9/11/80

Brookdalc Junior
High Faculty

West Side Junior
High Faculty

Elkhart Community
School Counselors

General Public
South Bend/Elkhart Area

General Public
Elkhart Area

North Side Junior
High Faculty

Pierre Moran Junior
High Faculty

Elkhart Community
School Administrators

Indiana State Depart-
ment of Public Instruc-
tion - EEO Consultant

Ball State University
Professor

9/12/80 General public
El khart /Area

The Elkhart Truth

WSJV-TV

WSBT-TV

Board of Elkhart ,

Chapter NAACP

Elkhart Community
.Schools Human Rela-
tions Committee

Brookdale Junior High
Faculty Meeting

West Side Junior High
Faculty Meeting

School District
Guidance Department

SoufAi Bend Tribune

WTRC

North Side Junior
High. Faculty Meeting

Pierre Moran Junior
High Faculty Meeting

General Administratiob
Meetings

Tint Giles

Dr. Charles Payne

Newspaper Articles

Television Broadcast

Television Broadcast

Verbal Presentation,
Question & Answer Perio

Human Relations Handbool

Distribution

Verbal Presentation,'
Question & Answer Perio

Verbal Presentation,
Question & Answer Perio

Verbal Presentation,
Question ty Answer Perio

Newspaper Article

Radio Broadcast
(30 Min. Interview)

Verbal Presentation,.
Question & Answer Perio;

Verbal Presentation,
Question & Ansfwer Perim

Verbal Presentation,
Question & Answer Perio

Verbal Presentation,
Question & Answer Perim

,Verbal Presentation,
Question & Answer Perio

The Elkhart Truth Newspaper Articles
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DATE

9/16/80 Neighboring'School
District Administrator

9/16/80 Neighboring_ School

District Administrator

9/16/80

AUDIENCE

PERSON/AGENCY/

OFFICE/OCCASION
INVOLVED

-52-

MODE OF INFORMATION
DISSEMINATION

9/17/80

9/18/80

9/18/80

Elkhart CoMmunity
Schools Curriculum
Development Committee
Members

Director of Elkhart
Urban League

President of Elkhart
Teachers Association

Central High Scho
Parents .....40;

9/19/80 President of NAACP

9/29/80 Parent/Teacher Leaders

10/1/80 -Indiana University at
South Bend Professor

10/3/80

10/9180

-10/11/80

10/13/80

Project Personnel

Elementary Teacher/
Leaders

Notre Dame Professor

State .Department of

Public Instruction
Consultant

10/14/80 Elkhart Community
School Administrators

10/14/80 School Board Members

Alma Powell, ESAA
Project Director

Roselyn Cole, Prin- ,

cipal of South Bend
Middle School

Health and P.E. Curri-
culum Meeting

Dr. Ruth Lambert

Ms. Gloria Earl

Central High School
Parent Advisory
Committee

Cora Breckenridge

Junior High School
Steering Committee'

Dr. Richmon Calvin

Project Student
Relation Assistants

Elementary Resource
Team

Dr. Joseph Scott

Rich Phelps

General Admiais-
tration Meetings

Executive Session of
Board of Education

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Verbal'Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Preiod

Verbal Presentation,
Question &nswer Period

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Printed Material,
Question & Answer Period

Discussion

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Discussion

Discussion

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Printed Material,
Question & Answer Period



DATE AUDIENCE

PERSON/AGENCY/
OFFICE/OCCATION

INVOLVED

53,,

MODE OF INFORMATION
DISSEMINATION

10/15/80 Elkhart Community
Schools Administrators

10/15/80 Elkhart Community
Schools Administrators

10/18/80 Elkhart Community
Schools Curriculum
Development Committee
Members

10/23/80 Project Personnel
.

10/27/80 Regional Desegregation
Assistance Center
Personnel

10/28/80 Elkhart Community
Schools Curriculum
Development Committee
Members,

10/31/80 Local Service Club
Members

11/7/80 Project Perstbnel

11/10/80 Cross Section of
Patrons

11/80 Elkhart Community
Schools Staff &
Other.School Publics

11/80 Student Population

Beginning Central Office Adminis-

'8/80 Bi- tgtors
Weekly
fOr Project

DUrabon

Secondary Principals
Meeting

Elementary Principals
Meeting

Science Curriculum
Meeting

Project Counselors

Illinois/Indiana
Desegregation Assis-
tance Center

.Health and P.E.
Textbook Adoption
Committee

Breakfast Kiwanis
Club

Project Student
Relation Assistants

Community AdviSory
Council Meeting

Corner School House

Genesis- (Memorial

High School Publica-
tion)

Regular Bi-Weekly

Staff Meeting's

Verbal Presentation,
Printed Material,
Question & AnswerPeriod

Verbal Presentation,
Printed Material,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Discussion

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Verbal Presentation.
Printed Material,
Question & Answer Period

Verbal Presentation,
Printed Material,
Question & Answer Period

Article in House.

Publication

Article in Student

Publication

Verbal Reports,'&
Occasional Printed

Material



DATE . AUDIENCE

PERSON/AGENCY/
OFF 1CCASION

/ED

12/3/80 Project Personnel

12/5/80 Project Personlel

12/10/80 Principal Advisory
Council

1/19/81 Cross Section of
Patrons

1/26/81 Title I District
Advisory Coun,:°.

Meeting

2/4/81 Project Personnel

2/6/81 Project Personnel

2/12/81 Principal Advisory
Council

2/13/81 Elkhart Community
School Teacher
Inservice

2/26/81 Senior Citizens

3/6/81 W,st Side Junior
High Faculty

4/13/81 Project Personnel

4/15/81 School Board
Members

4/21/81 Cross Section of

Patrons

4/28/81 Goshen College
Students

54.

MODE OF INFO. ON

DISSEMINAT,uN

Project Counselors

Student Relations
Assistants

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Question & Answer Period

Daly School Parents Verbal Presentation,
Question & Answer Period

Community Advisory
Council Meeting

Verbal Presentation,
Printed Materials,
Question & Answer Period

Members of the council, Verbal Presentation,
parents, teachers, Question & Answer Period
administrators

Project Counselors

Student Relations
Assistants

Hawthorne School
Parents

Elementary &
Secondary Teachers

Urban League Commun-
ity Group

West Side Junior
High faculty meeting

ESAA Staff-

Executive Session of
Board of Education

Community Advisory
Council Meeting

Current Issues in
Education Class

9

Verbal Presentation,
Question & Answer Period

Verbal Presentation,
Printed Materials,
Discussion

Verbal Presentation,
Printed Materials,
Question & Answer Period

Verbal and Audio Visual
Presentation, Printed
Materials, Question &
Answer'Period

Verbal Presentation,
Question & Answer Period

Verbal Presentation
Question & Answer PEriod

Verbal Presentation
Question & Answer Period

Verbal Presentation,
Discussion

VerbalFT.esentation,
Discussion

Verbal Presentation,
Question & Answer Period
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. PERSON/AGENCY/

OFFICE/OCCASION MODE'OF INFORMATION

DATE AUDIENCE INVOLVED .(--- DISSEMINATION

4/81 Elkhart Community Corner School Homse Article in House

Schools Staff & Publication

Other School Publi-
cations

-/9/81 General Public Display booth at
Pierre Moran Mall

Literature, Displays,
A/V

".....-____ Shopping Center

t'2
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Desegregation Accomplished

Next for Schnnk'I
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Desegregation Effort Opens Monday

Schools, Students 'Well Prepared'
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nnat- n) -n * 't he atfe.-t.4 by Elkhavt'n don'. area taianilaries have bren thanged to .thaol dlntrict'a humak rvlatiotts committee

h ".v.rwgati ci p-' 'am' lunar. that the lose schools will bane a toughly has prepared a booklet oe intrirotion
P S. ai'ant laperinteodun, equal nIb of btck and White students Last Th, booklet. prepared wider the aapernisioo

Vi. 1ci'i P 'ao,'i i.c.r-I .,,. p.,' 45 percent of Pierre Moran Jantor 111gb of Central lltgh School teether Pam Smith and
a,. -ly 'ic ni.- er Of jan,oe high it, &h'Ol student,. were black while the other unveiled at the press voeterente, tontaina a,

he , a -host they other. achnoin had .ery small mInority popalattsns integration vocabulary list, slbsos and an.
o - . 'i r . at.-',', M,Ir nail that the %tul.ntu involved and uwers about the Integration_a. tmagram, and a

P.' . .,a I an r., pr,'I.n .f the ltkhan their parents have hey. *ell.ptepared Inc th, directory containing the same. and lelephon.
Tna.-, 'ivo.., a t', hatt a 1/ferent answer e'i,nhi I. tome on Monday oambe,i of all stilT nsemberi involved In the

.1 of ft. nt,,I.,t'i alt h, offer-ted ho the 'l,a,t spring, each .1 the paiinr highs had program
efface oil pvoit.veiy, she east with .netita.iopt aesa,nns fur parents." he said Meal The beolitot will hi availabl, at all school,
La C..- liadnts and their parents bar, visited the and will be distrihated to local cIvic organtol-

S. ".,l vUi'-iat Isave hats worbing ,n ochnois the student, will attend, he laid lions. Ms South aaid Any iftteresled cilitesa
U'.a a year ii s..t, it .fy the I-c'titd answer Meanwhile, a number of teether, have beet, wlsltsog a Copy can call 211.4011 and o.k for
the

'
irt..'ri in vnrr'l H.i well they have tahivg tra tug II, denehipluig a "mottitaltaral Goldi, lvseya office

Ow' 'tot he' nn 'il-clay tvv'iining, when flirt,, atom' - lhvt is, one that altu'mpta to An$me with intetratin, questions of any
the '' onof", 7.5 u'l'r way leach stiadeyt, to accept and appreciate Oilier kind can call 216-4111 dariog regular bsuolneso

.. at. 0 'c and horton fe. a very cuttos., and that attempts to- make classes haurt
air'. Ira, 'rt yoe't'ol, .' sad deo,gregotioo relevant to atadeu,t, of varying background, "If ae'a.. baa a quests.,, call," aa'ld Mlii,,

n do-tie Lasar Jolynsru, "There , Thrcsghmwt the upcoming school pear, corn. "Got a reopa.oc trans Ut. building prle.
peo'.."i Winnie acuouaky stilt the ii, ojtaatiai, ,nuttem .1 '.ochero, ultdev the dIrection ad cIpal the aauperltalotadeu,t or anyone clii.
hut fr'pvMIy wi Ia the school. wIll mob. thai. Central 111gb School cata.u.lor Antheasy Byrd. rather thea toAlfug ocenaVIdag they heard from
poo.Usi qipeflOe f q 11l Pus "enamlalig oat ewnicv1yaan guide." ii

Is them
a aidghh.."

Mod 01* what. en000n.rntp"
fligu han, boo. u paspaend. ,

Mo attempt nooks multicvlt,arai, so.
coolIng Is oaslataatt otip,rlaksdoat Fraaklla.

Aay adiaislatsater wIll be happy ho till later.
.d pars... lbs ditalle if aid tha e,png

oo0001OIIMO.I Laitlg_ H. NIl ha cai.Jdefl th$ a "aItIyW soil.- b" ". !' ______
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By TOM J4('O
We bane saccesal ally di'

segregated the prhaola Now were
11110 lii. bug range preafrim itt.
Iegrstlng them"Getting That Is the tamale .me-unsent at
Rahesi Frankitu, aaiiatant as'
pee teodeat of the Elkhan
ochsall, of the first two month, of
Site iclotol dlstnct'a do.er,gatu.s
plait
De'egstion. a, Frsu,kbu, de.

Piled t, Ia "last knoging people'ogether aider the satase roof Iu,tegvatleut,
iv feels, goes bevottd that. tt Ill-

Would Rather
Go to Central

far the Adra,tcetnenl of Caine,
People sa, tiled a evimplat.
eralnot the ochetit district wi'h Ito
foniersi Office for C,ssl Rights Thu
cemplaint allegho that the district ii
ditcriin,nai,n, against hock. a.
allegatioo iclauut aflicials dci'

The (SIRS Ome Barr a.od lad
Week that he darts tint know who.
the agency Will rule on the go.,

Integration goes be-

yond just being under
tha Coma rasaf' - Arch

riot,.'. getting In, yw.au,gsiera III Ii '" flat'
Otto achaol to work, play and be School Supt. RObSt
lagi'(lier, regardless if a sludesl'a

Franklinurc or p1031105

Y..il, tin.. Franklin ii citonitired
thai even that ulitfo'dl tanh cal' be

pluM ct he 03t1u1
pevn'mpiinhasl lite0s'Ot few woeho l the uSISI cuhe

The'ftrst phase of lii, doanorega that the scpail district is guilt, .1

total plan began with the aliesaog of discrlmtnatuen. it can begin acouooa
.rlsmt ii, Aatfu.st Ai that ttme. a new that t'tsald lead to the cutoff if led
act of botandane, for Junior huh eel ftands

'fli,arlanul attendance Was put Into t
NAACP a James "k. said

that, "Fever the penipie we ic

Last year one Junior hugh achool talked to. the 1Jan10. high) plan has
t'i.'rrs' Moran - had a Jo percent hau, am,uottil, imiI.'menivnj A ha

minority student pepulatwu, where at g&ud work hl,n hoo din.
the other three Si'lan,to had few mt- Vie hope thin tiseo the tn.ard and
nortty nto,lents The mal of the

the c-snimanits estcourago,nynt a

butindarito wan (or ., ,, the finttr espand the pesugram to uue ent.

achaullo to has-e a iatniurltv pnpala mentors leset he addrd 'The

tioo of It is Il percent true beneficial effects of inln'wra

Axcorillng to ltesuro'w reteased loot really can I happen until wy

the schools that goal wan not quite elan it at ttii ratlteot grades and
met Currently the fear achoala "°'

range train II pertvnt utinonly at ei1, Pieweser, that the
S.ovlid.Ie to If percent minority ,cluuoal distr,ct ban 'made a my
Pucrre Moran North Suite to ii per noble first step' lIe said he agree'.
cent minority, whtte West Side to 14 With Franklin that no. that laniur
PM'cent high deverregattnn In a tact Ii',..

'Vie feel itt's rood .f'unit the wan .altegtation in the nest ale'p

things worked 'vi 001,1 Raetoe Ta help aitoese that Franklia
itaninte dtl'e,tnr at data prove', said man' after a. hint ant
ing 'It dtdn I inlet nor cxira-varrii'uIor pr'igTams are be-

ung n,arsed in an alter,,, In jetIts *eli wIthin .,,i,i,i.,faotIP'i'i
black and silo hits I,, onend time

Why ui. up hole I,. tahe a bus aboat
lola, miiniriiyloipm

the district to t4 percent llunlra'i,, together
mdi, away pint to 0 ii, ncbel when we anid Among nevonitarv otadeota, knervihinc I bear at'-, they
can woth iwO even half a mile to school' the ullin.,ruty pitisiatuon is 13 1 per lbla,t and white Siia,lenioi are mm

Fr)#kiin tail Minirils.
Also, wily did it tant tabe them on, year ulI...Sa.p,.r r.fl Iii the sthleiic

do tluatbut they bane been working en . . . very noble first teams thei he, rleadmno le..niv
nWithtng .iath grade lila Junior high and step James Pyles In addili,.n a comnim:lee of
ttinth grade mm high school for about to,
years anti of the NAACP

teacher, direced ho Ion, rhrd has
yet they haven t tuegun to ,t,,

ed0t0 it' be'sn tIne Ion pri "iS it tsialSiifl
liii the scluiuol duntrurt S entire roar

cent Central Ihigh School is It per flcutsm In see høw it coo be made
I sematil like them to havi douse that so that ceol mmnnnty white %Pi'mnrtal is It malli-ruliaral

I woebin't have had to coin. to Bro,kdal, at perv'eumi mto,,ritv hr added According iv R.rd the ceouinlltce
all I could have Itial guise to Central The rien,rntary oo'lvnilo try to a ia traIling a itst'ntlonalrr that ott

tars',' u'st,lit r,,.i,uil, ia'gru's,'al,-d, - he dinlrit'ste.J to alt tra,to'rv
ANGI%JAMES anti they will remain an alter pltase Teachers will be anked nigh qseS

two of the plan gore until effect nest loins as Ii a msiti-coltarial
fall Iii Aauat, iwo elementary country prevented us .lavs us a toni-
ichoe, Lbeotao and Rice w'ttl he tire thing' and t).*a 'our mate-

tog icepsar TRUTH. cl-.an'd, tnd els',usrntary attendance flat such as teslkusvlisi sell how
area hetaisdaries will be alsultod so. members of dulferent coheir gnwpa
cordirigly Stat lb. nrlgiihorbood cantnbaate In ear coullor,"
achoal es,tre$ will r,nnain, and I. this way, Pys'd aamd, orlasel
nasal giuldrna will 4aad school atflcmals s'sll hav, an idea if I. wital
MoN lisle las.aws ontan lit, g-,rrlosalam Ia atmedy

acaeae if list teat, lbs incaS aiMul.ctalIiersl, load bsw miik aerli
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Jr. High Football

Desegregation

Goes Well, Too
111E ELKHART TRUTH. FRIDAY. SEPTEMBER 12. 1110

Ky *KR MEIER
Treib Moe. Hotter

Athletically the Elkhart Community Schmitt' limier
high ork.toi desegregation program is going *wording to
So game plan' At least that a the opinion of the lour
teaser, en (Albeit rosettes in the city

Lsquving to sveriolor really well " Brookdate's Mhe
Cobra said Team morale is good and nothing seems
math t.fferent than before "

No., beaten team( some students to new buildings last
notch 'sing w hoofs an equal milt mie of black and
whith

Fsersone knew it would be a challenge but it's
wel,e1 ...it better than espectetl." Dan Randolph of West
Lib eyed lair players ..tented it not only for athletic
paws, but they re haviht fun stub each other "
caters sef',

The pions aren't bothered by it, and their attitudes
Use then super North Side's Phil Shiba' pointed out

.en the molt She keit the 'most by the new plan. Jim
fog of Pierre UMW. a opurnietic -The Moen fee a
Net of the .chool," be insisted

Peeve Moran opened freshman prorlice with only II
randelates picket Al fair more by the time school
toted and presently 1. It

DAN RANDOLPH
Hess tAte

PHIL STILISON
North 15111e

FreAolsle rt of tie Ill ninth grader* on the gridiron, 01
are Mak Eget el the nor schools Ma belmeo au and
sea Nark einem

-Sane of lie sew players Nee made its stromer
earn and everyone appreciate, their ability," Readelpit

t cantinved
"It hasn't mew int noire pre erfel loom be grime es

73

Because of booth& I lad a lot of the kNs who would
hese been playing at Pierre Moran lids year," Cory
dreamed "It wasn't by Intention - Just one. thee
things that happened It may lake year or two, but we
con recover from

Numbers al the ether three schools are high West Side
reporti 33 freshmen players, North Side 34 and

little more depth I elas said Stiltion pointed out "1
dunk players are new distributed a little meek throughout
the city

All four coaches have been equally pleased with the MN
v.-feeble, which is altered no a day to day basis to ac-
t...Mate each schen!. needs

' The hue wheditles are flexible and vary throughout
the week ' said Dave Rowe the r of transportaUnn
`The School, prepare a schedule to advance and it's our
responsibility to make sore rerything is covered "

Hush usually roue owl runs at all four 'school..
although sonilnwa there is we pick up and ether
oressines call for three ems

Buses take tem. football and volleyball players Inc
eeenlh through nisth grad.. The earliest Whop ia 1 31
pm and the late. st 'round 113 m when a team
Morns from an away neatest

"TM hoses mually make three different Mops, and the
longest anyone would he ea a boa is bee et meades."
Hem pointed eV "It woks bee whoa the bas is bait
V a bus become clear fellow* sessUy met It Meat= It
mar tee long a ride"

At Pierre Mersa and Dreehetala tee boar an
willend at each eche" time Nara Ode sad Wee Ride
and min one mere

DIC MOWN NUM MAY, AUGUST IA IWO

Board-Adopts Hiring Goal
Dealing With Minorities

By TOM JAMIE
A Mt at affirmative action goals tar hiring Member* Of

riblirdy group. was adopted by the Elkhart school board
, night,

The mob ire the same as these adopted by the beard
one }virago

The sifort.r,Onge goal rolls foe the school district le base
at least one danority certified staff member - that is.
teacher,' counselor or administrator - lit each school It

14steles l I this &Mold be accomplished without decrees
mg tlw umber et minority employees In other 'chose
and wit transfernpg minority staff members

The long range goal calls tar 1 to II percent mimed,
certified staff members in each school

No current !lentil' an minority employmmil In the
seinen wer: 'satiable this Morning However. a report
issued last August said that, al that time, all but two
4/i1.414 hl1.1 at bast one certified minority staff member

"We are making slew but steady progress' toward
schiesing the shirt -range goal, assistant superiniendeM
Robert I. r enklin said Tuesday night '

In a related matter, Franklin announced that Lever
Johnny prisms' of Roosevelt echnol, has been ap-
p., ed director at the school district s Integrellon
assistance project

As part of that profess, which is being funded by a
MOON federal grant a number of new staff members
sill be hired, ow:Iodine sheer new junior high counselors
and three new Junior high teacher aides

5 ranklm said, ' We are busily inieniewing' le 1111

Mow psitions, seuing that he hopes the rounseluts and
sides will be hired before school begins Aug 23 lw said
he hopes that with of those new employees will be
mashie rs "I minority groups .

In other business, the bard soled to increase the price
of sc hool lunches from 50 to $3 cents for students and from
113 cents to $1 05 for adults

%alone Hyser, supervisor of food services said the;
increase is necessary because the district ts losing 1014

ethla for every ems.," meal versed
Ma Woe said 'Jet the 4 :monthlies did net bash

raise peas UN MI 10 cents because if Neal Montsmic
cangrUtine She Said she-hopes that an increase in aim
misery efficiency this }ear. plus the Steel arena=, wilt
be emegli for the keel district to break MN

151114, Femme, amt.' za food

Tilt CIA ST TRUTH WCDPOURAT. AUGUST 13.111111

School
Posts
Filled

Delbert Detwiler. prin.
Neal of Keeton school tar
the past four years, has been
appointed principal of
Rooseseit school, according
to Floyd Loogenbaugh
direstr at personnel. Elk.
hart Community Schools

He replaces Les sr
Joh wen. set earlier rev
appointed as director Of the
federally funded de.
segregation facilitation
WWI

Sara Boy land. pfincipal of
laneoln school, will be
principal of both Lincoln
and Weston schools during
the upcoming school year,
Longenbaugh wed

Scrappers Now Ride Separate Buses
The seventh grade MO-

dents who had been fighting
en Isle afternoon
Brookdale Junior High
School bus rue have been
separated into two different
buses Principal Marl' Mow
Said this morning

'Mew said. however, that
tie separethie had nothing
to de with the incidents.
which he described r
"mom horseplay than any
kind el Hiking "

Thursday Mimosa, the
school began email. two
times al 4:30 pet. 010e

out to the Bristol area, while
the other went toward
Feeser school and Into the
city tef Elkhart, he said

lielethi area parents. had
emplaned that city young-
sters were fighting with
their children on the bus
Wm, however. said these
reports of fighting have
been "blows out al memos

He said the emend bus run
icon added because the ride
was as Wag - -the whale
loop le in boar and a hall
ride- -sad became Ute kw

was too crowded
-Then were spores'

Mutely M kids on that bus.'
be said

Mew said that the second
Ws run meld base rem
added became of those two
Mesas regardless of any

fighting
Slow said he and Pawl

Howe. director at trans-
partition for the school dis-
tort, met with about It
parents from the (lost.
area Thursday morning to
diacusa the situation

ATTENTION!
ifilIMMIterf end Junior High School PIIMIIIPS,

They to now busing JUNIOR MOH but do you were
your smolt child bused to the *thee ode of Non nee
mint?
If rue IM's shop It before it happens.
Deal poy gaol book tome en preen of AMC*
HIGH SUSuNGI Woo, bows shoed per her book any
sr DO in war Orr oohs.

SY PITI11ON
HARRY 11,11WICK

Amok 0.1.
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SUPERINTENDENT'S ADVISORY COUNCIL

MINUTES
December 3, 1980

The regular meeting of the Superintendent's Advisory Council was called to
order by the president, Jack Tumnock.

The following members were present:

Patrons - Virgil Claassen
Don Bedell
Stephen Jones
Walter Walters

ECS Administrators -

Warren Breniman
Al Bias

Excused Absence -

Marcia Kotick
Kathy Harbaugh

Guests Present -

Gene Hungate
Richard Lantz

David Pfister
Jack Turnock
Jean Ann Young
Marilyn Anderson

Charles Yoder
Robert Franklin

George Freese
Andrea Hartman

Lever Johnson

lhe minutes of the meeting of November 5, 1980 were approved as submitted.
.0*

Concerns of the Council

Dr. Breniman gave the Council a synopeis of the wdrkings of the extra-
curricular bus schedule. He stated that on the plus side it has been used
and appreciated by both students and parents. It has helped integration
as well as student support of games. It has given transportation to those
who otherwise would not have had transportation. On the minus side there
is still difficulty in scheduling due to practices, games, etc. and the
number of sc Is and students involved. This however is improving. The
discipline p lee is nothing new and no additional problems have been
noticed. The Board has approved the extra-curricular bus schedule for the
remainder of the year and, in general, everyone seems to be well pleased.

Concerns of the rintendent

A. Dr. ranklin stated that Dr. Miller has requested that the next 'meting
date be changed from January 7, 1981 to January 14, 1981. This was
agreed upon by the Council.
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B. Richard Lantz, Director of Building Services, explained the maintr.lar-
-program of ECS. He pointed out that Building Services has somewhere
near 20 employees and maintenance experts in nearly all fields. Most
work is done within the system and outside contract labor is used only
when necessary. The report was informative and interesting and Council
qt---:inns were answered.

C. Gene Ikaigate and Levar Johnson spoke concerning Integration Basic Grants.
Mr. Innate explained that Federal 'funds will provide for integration
as well as desegregation. He listed the different places the funds are
being used and how all students are being benefited. Na. Johnson spoke
concerningthe submission of the application for funding for 1981 which
is being done this week. Questions were answered.

D. Dr. Franklin distributed a handout on Rule C-1 and talked about the
testing program and the local advisory committee of 25 people who meet
four times a year to determine local standards. He also distributed
copies of the proposed legislac prvgram for 1981 and we discussed
the pa.sibility of the Council interacting with State legislators.
was dec ied at this late date we would not attengt to meet with the ,
however might want to do this after their session.

Next Meeting

Wednesday, January 14, 1980, 7:00 p.m.

Respectfully submitted by:

Marilyn Anderson
.Secretary Pro Tea
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Non-Required Plan
to Prevent Minority Isolation and

Provide Greater Racial Integration
by Leer Airmen

Pew. Deena. ESAA Save &ant

.iwwwwwwwr ESAA Grant
(continued from pare t)

during the second semester These 40m-
M' include six two -hour sessions during
Use system -wits menace day (FebniarY
13) dealing with integration, multicultural
mstruckmal aetiverts, and textb0011 bras,
two two-day workshops for elementary
teaches dealing with multicultural teachng
strategies. and arrangements welt Indiana
University at South Bend IN a graduate
workshop in multiCultufal education to be
fawn on Elkhart during the
ter

Student Relations Assistants
The student relations assistants super-

vise the learning center which provides an
alternative learning environment for stu-
dents exhitkling behavrotal problems At
the end of In, lest semester. 596 student
assignments had been made in the tour
Junior high schools. The length of stay
*Shin the center red from one hour to
three days

Elkhart Community Schools

Ilesennng with the 1980-81 school yew,
the Elkhart Community Schools has en-
plemenied a non required 'Integration
Plan" for the school disticf s lour run°. high
Scheele The maid phase of a mul year
plan has reduced the protected 1950.5t
nwitorey student enrollment at P.M Whin
front 51 percent to 19 percent The arm
NM jure& high schools emptied minority
enrolments increased at Elrookdad from 2
preen.* %Wawa at North Side from 5
WNW 10 11 percent. and at West Side
hem percent to 14 percent

PIAUI CeontinatIon
The serigrabor protect has required the

aCerdinabon Of many activities throughout
kadurelion. The work of views groups such
N teachers, adrviineratOrs the ComMt...
my Advisory Council, student population.
eft.. needs to be coordinated Some of re
ccerdInteon activities that are ongoing on
N.

1. Generale interest and more portico.
pat In *mono teachers and admin-
istrators on nservoce activities

2. Correspond with interested proles-
eitruis, mortars records. and as-
turns responsibility for details

2. Organize and coordinate develop-
nuoMal and implenientation Wro-
te&

4. Coordinate the orgarkialdn of work-
shop presentations for teacher in-
Service.

S. COOrdmate protect activities in
Minted target areas

0. Disseminate mlumation to various
educational agencies or Institutions
Intereltill0 in school desegregation
Implementabon &torts and !Kew.
ties

7. Meet with Department of Public In-
teruCeon officals to discuss ways to
Mamma the impact of intervention
*Neves

In addibon to the above responsibilities.
the PropiCt Okada is working to determine
Pe extent to which performance standard'
for re proposed protect are actually being
met

Proleet Technical Assistance
To data the protect has received consul-

tant servces from a number of sources as-
Siding to Use areas of program develop-
ment, implementation and evaluation
These consultants have come from local
agencies, the local school system. and 1),.
Charles Payne of Elan State On Harold
Harty and Rchrnond Calvin of Indiana Uni-
versity. And Dr Joseph Scod Of Notre
Dame University

Multicultural Cumculum Development
To determine the quantify of multicultural

educational OxpO..O1CAS and opportunities
in the Elkhart Community Schools, * was
necessary to did a needs adirliSmenkSell.
evaluation with ell dassroorn leachers The
assessment instrument was designed to
determine the tollowmg 'macular Content.
instructional matenaki. Curricular offerings
at teacher reervice. ',ochry methods and
strategies. and evaluation techniques
Also. a Multicultural Education Task Force
haS been established to spearhead the
thrust lodeformne the needs of the system
and recommend strategies for Wester on-
plementatrOn of multicultural activities
within the system The Task Force meet-
bey snip consists of three fund' high
teachers, two tilennentary teachers, one
fed°, high teacher and Ord wadi high gui-
dance counselor

Art shOor tam pail of mullcultural educa-
tion as preparation of administrators and
stars to ladthanze themselves with, and
ultimately MIA thew responsibilities in mul-
ticultural curricutu n instruction During the
system-wide Merinos day of November
10 1980, apprommately 110 etchers and
administrators amended a workshop deal
mg with Son- Concept and Culturally We,
ere Low Income Students. white another 80
attended a wOrkShOP on Multicultural
Multritthrwc Curriculum WOrkshOpS

were conducted by Or Richmond Calvin
and Or Joseph Scott respectively

Teacher Inuit/Ice
Arrangements have been made for sev-

eral multicultural semen's to take Dine
ICOIMUd on page 2)
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Dung October 1980, an instrument was
developed and validated to assess the
reactions to the student relations assistants
lades) in the low tumor high schools This
instrument captured the need to continue
providing thou services to students Other
areas assessed which received positive re-
sponses were encouraging students to as-
sume responsibility for Mar actions. seek-
ing help kWh teachers when working with
students on matters dealing with classroom
behavior. developing functional role dr
scriphons ir the student relations asSIS.
tants, and assessing Mee levet of compe-
tence

School GuicencesAssistance
This wiled is funding an additional gui-

dance counselor it three of the lour tumor
Mon schools The supplemental service IS
provided to asset students ady.ishrent to
the integrated school setting and reduce
the number of suspensions. expulsions.
and drop-outs Some of the specific activi-
ties of the protect counselors are to or-
ganize and participate in grade-level
meeting in which building rules were se-
planted and student questions answered.
meet with classroom grOilp" to allow Stu-
dents to voice feekngl and concerns or-
ganize assembles which involve large
groups of students in an short to promote
unity and positive school spirit as well as
recognize Individual student achievement.
work won students having problems at-
tempting to prevent recurrence work as
part ol integration resource teams rn order
to communicate about Wad and °dec.
twee and meet individually with every stu-
dent new to the buildings

Student logistical Support
To accommodate integrated Students

participatiOn n extra-CurriCvlar activities
ate the regular SCh001 day. extra-
curricular bus runs have been provided for
each of the 'UMW high schools as the sys-
tem Movement of these students began ir
Sew August 1980 to provide transportati
for Students taking pan in pm-school toot
ball practice The extraiturriCuld runs have
continued twice a day to accommodate
students during the school year who take
Part it anMilits muSC/OraMa. dub aChyv
tits social events and extra academic as-
sistance

During-11w fall of 19180 Ma buses made
Mehl runs a day covering approximately
180 miles, servicing approximately 155
Students TJte number of runs and the mew
Pawned on a defy WWI his remained fairly
Constant throughout the school year with
variation in the numberol students serviced
due primarily to the weenie athiekc
his

sir
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Vol.' II, No. 2

Integration Six Months Later

1980-131

"Thanks to the efforts of many, m y individuals in the Elkhart community, and especially to
the faculties in each of.the schoo 'desegregation' has now been successfully accomplished
in the junior highs. Next we must urn to the more important task, that of 'integration' which
undoubtedly will be more difficult take longer to achieve. However, the staff demonstrated
that it has the ability and desire to accept this challenge, and one can have no doubt that we
are on the way

- Warren E. Breniman, Director
Division of Secondary Education

"I feel this is a nice school and nothing has really changed."

- Remainirig student, black

"My perception, based on observations and solicited and unsolicited comments, is that the
integration process is effettive. There are 'raw' spots but these were to expected For
example, a few fights, expressions of wanting to return to one's 'home' school, etc. Some of
the adjustment problems have been just that unrelated to theintegration process
However, much of that has been viewed as integration related.

"Finally, it is my belief that more minority staff, particularly blacks, are needed in tha four junior
high buildings. Especially do I see this need in the counseling/social work area."

- Goldie Ivory, Director of Human Relations

"I think I have s lot of more friends that I had before."

- New student, white

"The desegregatton/Integration program tr. 7.1khart has begun very well. Desegregation, that is,
the movement of students to bring about better racial balance in the junior high schools, has
been accomplished with only a few areas of concern. These concerns have all been
addressed at the building level

"Integration, that is, interactions within the schools, is a continuous process. Teacher
awareness training is paying off, planned student activities are occumng, new friendships are
being made, multicultural awareness sessions are being held, etc. All of these are good as we
seek higher-Ili/els of awareness, understanding and acceptance of others.

"Some are still asking, 'Why are we integrating?' Some are still saying, 'I want to go back

"We are still working toward the ultimate goal, natural interaction true integration."

- Lever L. Johnson, Project Director
ESAA Basic Grant

THIS MEMO HAS BEEN PREPARED BY
THE HUMAN RELATIONS COMMITTEE

TO KEEP YOU WELL INFORMED



November, 1980 The Corner Schoolhouse

Integration in the Junior W.? Schools

D-r. Warren E Sreniman
Clic:rot of Secondary Education

Monday, August 25. was a special day
for the junior highs as the system's Plan for
Ute Greater Integration of the Elkhart
Community Schools was mitiaten at
brool:dalo, North Side, Pierre Moran and
West Side. On that dare. approximately
845 eighth and ninth graders who attended
One of these four junior higrs last, yea'
Were welcomed to nea school homes by

pr and enthus sistic faculties

who lied planne ar.d carefully for this

Occasion during the past school year and
summer.

While many Matt members and patrons
are atvainted with the numerous
trctivities carried out by teach, and
principals last year !ha, made opening day
Such a success, few p,2,h?ps are aware of
the continuing cflorts h.ey have maJz to
Insure that the program becomes well

established ar\ meets the needs of all
Students as envisioned in the goals
established for this project by the Board of

School Trustees.
Indeed it would be impossible to list

them all, but a small sample wou,d include
orientation programs for students and
parents, mixer dances, school spirit
assembles, group counseling sessions
designed 4o develop student- awareness
and cohesiveness, student recognition
programs, the early initiation of student
activity programs, evening football
jamborees and a greater invoivement of
parents in school organizations. In

addition, junior high Resource Teacher
Teams have been active, and the
Integration Protect Director, Mr Levar
Johnson, and ti,e Multi-Culture Curriculum
Coordinator, Mr, Tony Byrd, have started
work on long range plans with faculties
designed to further Implement tne goals of
the pronram thrughOut the entire school
system

Thanks to ,the elferts of many, mane
individuals in the Elkh5r1 community, and
qspecially to the faculties in each of the
schools, "desegregation has now been
successfutly accomplished in the junior
highs Next we must turn to the more
important task, Mat 0,4 integration" which
undoubted), willivpijapre difficuitand rake
longer to achieve However. the staff
demonstrated that it has the ability and
desire to accept this challenge. and ore
can have no doubt that we are on the way

Again, congratulatiors to the junior
blahs on a job well done -- and a job well
begun?

62.
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By TOM J.ACOBS
Len Lester and Hazel Coleman are both parents of

Junior high school students in the Elkhart Community
Schools Ile is ubite, and site is black lie hes outside the
City, and she Ines Inside. Last Sear, her set enth grader

went to Pierre Moran his eighth grader sent to
l3rookdate

When the Elkhart school board drat up its junior high
desegregation program List 'gar, the ten parents had
something in cornanoir Lac d a joumter silo soul&
be bused to a new school est 's daughter ilS being
transferred to Pierre s tole Mrs. Coleman's

daughter o as mos ing to N,Arth Side.
Their reactions to the netts acre identical They °idol

like it; the), liked things tie stay they Were
Now that the program is under sa), both still are In

agreement because both hate changed their minds.
They think things are going pretty %sell.

Follooing a recent school board meeting, assistant

superintendent Robert Franklin achnots lodged that

some parents are unhappy about the desegregation

"but it's v larking out so well it docs'n't matter any more "
She now feels that North Side is "much better" for tier
daughter that Pierre Slirrati net because its a better
school, but because "she's got a better chance of doirig
her work."

At Pierre Moran, Mrs Coleman said, hot daughter had
"too ninny friends" friends rnore incrusted in foohng
around than listonitig to the train' of 'door; homestok
)n that atmosphere, "sou re (emote I to do it hat the)
and not get your 9'0,1 done, she said.

Al North Sole, she doesn't knot as many of her
s ,. and 35 a result, "She spends mote time v ith

her
"Now I think It (the busing program) is she

added
Gloria (aegeo bad planned all alone to transfer her

son out of Lutheran Wolof arid into the public
schools shen he into eighth mad, she had a,somd
he st mild to to Pwrie Moran . ooh she heJat he is a.,
going to 11 vst Side in,:ead, "It really thou': make .illy
difIert ot e," she recalled

82

,(7_1(7\17-'1)
At

effort. Others, howeser. applaud the idea, he said "I may
be prejudiced," he said, -"but I feel there are a lot noire
parents in the latter ealet,ory "

"I certairls tuns" opposed to the pt in at first Lester

said natter; that, by ,naturty,,.se are all resistant to

Change "It oas a change, and 4s '(;ed, I sasn't going to
to along st ith tt," ire said

Then a skeptical Mr and Mr: Lcaer uis:ted the setae/
last sinter during a pa: cot Orientation et ening I ever
recalled that, eten though it s as a cold, -anis y, slippery

right, es cry member of the school's facult s as there
and all sere eager to inert it ith parents it ho had utile

"I sac impressed -.t.th the teachers and the A't:0,11" he

said '1 oas impressed nit/ the tht they candled
thiniselve`,, and sith the programs the) had sot lip

"Cur attitude ehan,:ed, and her (our daughter's) at-
titude changed," he aeded

After almost four seeks of school, "We bate not really

had a:* probleets, and mj dutr..hter hus not had an)
problems that i kros of She seems to like it all right

Mrs Coleman said she sas opposed to the 'nose at first,

-%
"I'm blackand-1 d n't mind tp) children going to a

predonnua, tit black i hoot." s e ilid (Prot. to this
s ear, he re Moran it s aloe. I au , r, ent hi 'Cl., tolaY,
the four junior,,n,gh se outs Lou . c a ',.ortt) populatieo, i

12 tot percent )
She dal mint'. ime% cr, the "slijpi,a" surrounding the

school llot, es or untrue, there %as a belief in soil% !.arts
of the c iniunit that Poo : e Sloraii s ., soineleni not
up to liar" s th the , her three rctmels, sue said

t%Itil the iptegralion prrgrain, that percimor, is ropid
ly tanishdig -- and that's pond for tneptod,', she
bulk s cs

"I'm sery happy soh West Side ( 11) sunk is happs,
there," she .all "Ile does i ateli a bus, but st 'te gotten
our schedule adjusted Sometimes se hat e to make
smite car nieces Um the outut. ro good:, out ti as going a
Mlle fartho distance she sato

Ibis (tlie basing p,, .1,,) is just .1 f or s a) of ;, mg
eseithodt a ow: i dui ati,,I.." . In .,:il "I do tle',1, its
1 itporta',1 that all t hilt, ell, It ,'Oliil',S of roc ... of
anglitiorIoeid. eel the hest odor atoms possible

I
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The Goals of ESAA Programs

The goats of ESAA programs is to reduce mooray
trove lotat,on in school act., dies The 1.1 S Drpartment
of Educat rtes Int!, rat tun-t-, c-ry cut pie 3,arn
activd.es utter the Emergency Scr :J. A.1 At' IES;v:),
7r. a VI of tne E.e.s.eriart.inP Seto. dary Educe', on Act
The Act a,,thoizes ass s'arce 10 school cl,s-
trim carrying al desngtegation plans

ESAA and Elkhart Community Schools

Elkhart s a commune( of diverse ethnic and racial
groups 170C st.dents fp:n m lord), groups or
14 7'. of tie tc-.1.nrco min! of 11 9:5 tr 17
vernerer) at h gh sc`oes, 2 h gn schno's and 2
SPecia' L,OC nn-3 .toe ran 16C0 or r ino,ty s'u-
derts are Vac, F:.ansh-s..rnaT.ed n.aroas Ar n her-
r.,ge. and American Ind ans make-up the rerramder
mine' ry pook.Aat.or

In 19e0 EVait Command ( Schoots went into the first
phase of i's nonrm, e3 veil() pre rn ronty
moral and to pro...de gea'e racial iritegsra. on The
intent 01 the f.st phase t.as to birg aOcut 1 be'ter
balance of mr only enro,:ment in each it.r. o, h
schOOt

Since the tioaP of Educa'.on wanted the desegrega
ban process to teSi..tin eGuC lion Mptia1/2e,cinis for rot
sri.den :s, the plan inctiMes several dterent parts
ESAA tundirig for the first year amounted to
5269.745 00.

i",C.ropensa:ory Scribes Teacher

One Tit.° i t -.aching hOsdon is !,,.tided by the
naSiC Grant Voczhurary Ci_selopment, word atlack
Skills and co r;,Chi-.M.,On expknericeS are inc.,uded in
the instr,,et.onzl prowam,

Staff "I rammg

prdrr for molmeurical educci coal activt.es tO
ea wthn c c toms, stet. c.v.ai-ness
train ,g n.,ek.ts to cc-ur LSAA Cak.e Grant
tun, mg for .ors ice training, Ac,,,ticps and ecool...1-
tent sere cr.;

Extra Curricula, Du; I cops

The E_,tra Carneular .ov dal t ari
firm t'. rt 511 C'n's fir hrin t 1

al al.. r acd.s

8th

64.

Otoject Cuidance Counselors

Additional kincons of the quidanCe CO.MSe!ors is to
assist students and ti achors with th.velnprnent cf an-
ProPriate academic and social 0( ri..),,,cr tar st,ccr'sS jna
desegregated school, to a Student Fie::.tt,)n ANSis-
lants with student needs in the in-kchool Su,,t)Crit.,On
:earning cepter, and to des. go and conduct in ...irica
materials and pronrams for teachers

Student Relation Assistants

Student Aeration Assistants manage the learn 19
center which ho'ps to !"event saspension excel. cos
and drop outs It is not col( an in-house entet on
center Rather. it ,s a'so to te p ace kr COat,Lr. '-; aid

C;ion of evnlem and re ,o.u on of problems
These persons 5,01, with stm:.e'ds who we ex-

peenc.ng social conflict with teachers and, or pders jn
the classroom.

Multi-Cultural Curriculum Development

Activ!t es invoNed m thnp.ocess of kr1,.'tiCu:taal
Curriculum work ineudes the a'aiys of e,...tre,t ca-
ticukim, recommenaat.ons for irroo..rg :he car
the tmpiemorta: on of the new ct,rneu ^i T.:tacne,s
need help in learn.njaPout new ma'cr a S and r.ow and
when to utilize It.an Wornsricps to, sta,P hetpc
achave this

Deard of Cducation

Richard J Jew.en, Pres Karen Cittadre
Andrew Adams Patricia Brotnerson, Sec
Richard Soteult. V P Vk .".ork

Ronald leak

Central Office Artministration

Richard t) A1dler, SuperinIcnoont of School
Itobont.1 I r';..n',..1,11 s Wont I Sr.110D4S

Joseph 5dirr, Assi tent 5.ipCithletiocnt lur flusineSS
Mans

Donald U 1.' tkney, ecroi of 1'.,nii.ntary Education
Warren r Ft ritlmmi ty n evii 1,11 y Ethic.stion

cw,s r cl
LtyjCnO W. Storm ite Data Pit,ct...--s.no f kr1 al Pio-

(trams. I tesParcr,
tevar t Jdi son E s Proirt.11) tcter
Anthony A tyrd (,t Eit i.:iic).1(..0-Crlr for
Tern L 1,okson, Project :;ccret iry

SA!. C rm., no), /..r:vioty Crtincii

C r at o .1
Alt. ed I ti.is
vb.,..,,e [Lump, ( tu.'ent)
C'dorin 1 (I k-1.),1
Stintoy I Iii
Kinn tf,r ji-,f.irri

Gotha Ivor.
Limy Jar Iv.on
I

11.111,,iro f'cler son
CPrOl it I I

Darncta Vtqvcavili0
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ELKHART

INDIANA EVALUATION DESIGN
for

SCHOOL DESEGREGATION BASIC GRANT

66.

ELKHART
COMMUNITY /
SCHOOLS

Dimension #1: Ektuation o6 Project ObjeCtive4

Meas,'r : "Project Objectives Achieve-
Scale"

-/ Audience:

ment Rating
1. Project Teachers (Likert Format)
2. Project Principals
3. Project Counseloos Administration Dates: Nature of Data:
4. Central Office Types
5. Significant Others 1. April, 1981 (late) Means

2. April, 1982 (late) Percentages

Dimension #2: Student Schoot-Retated Behaviots

Demographic Dimensions:

by: Junior High School
Sex
Race

Grade Level

Nature nf Data:

Frequencies
Percentages
Standardized Scores
Chi-Square
Co-ANOVA

Dimension 43:

Audience;

Measure: Direct Data Collected, Monthly
on the Number of Referrals,
Suspensions, and Expulsions

Measure: Direct Data Collected Monthly
on Student Involvement in

. Extra-Curricular ACtivities

Measure: Direct Data Collected Annually
on Student Achievementin
Basic Skills Areas

Measure: Direct Data Collected Monthly
on Parent Contacts (Parent
Initiated or School Initiated)

Student Obseuation o5 School Ceimate

Measure: "Student School Climate

Inventory"
(Likert Format)

Administration Dates: Nature of Data:

Students - (Stratified
random sample across
grade levels and
cr:hools)

Demographic Oimensiins:

by: Junior Hijh School
Sex

Race
Grade Level

MIIIMMENMI11111111011.1.0.111.11MIMILIAMMINNIla ffilUINNI

1. Jamiary, 1981

(early)
2. May, 1981 (early)
3. A.; per Requested

in Future

Means
t-Tests
Multiple t-Tests



Dimension.#4:

Audience:

1
Student Attitudes towaltd. &Acta Desegtegation

Students - (Stratified
random sarple across
grade levels and
schools)

Demographic Dimensions:

by: Junior High School
Sex

Race
Grade Level

Dimension #5:

Audience:

Students - (Stratified
ramdom sample across
grade levels and
schools)

67.

Measure: "NASC Student School Desegre-
gation Opinionnaire"

(Rating Scale)

Administration Dates: Nature of Data:

1. January, 1981
(early)

2. May, 1981 (early)
3. As per Requested

in Future

,.tudeltt Set.6-Concept on Seq-E4teem

Measure:* "Janis - fields Feelings

of Inadequacy Scale"
(Semantic Differential)

Demographic Dimensions:

by: Junior High School
Sex
Race

Grade Level

Dimension #6:

Audience:

Mdans
t-Tests

Multiple t-Tests

Administration Dates: Nature of Data:

1. January, 1981
(late)

2. As per Requested
in Future

Means
t-Tests

Multiple t,-Tests

Stident Acceptance os OtheAS

Measure: "Acceptance of Others Scale"
(Semantic Differential)

Students - ( Stratified

random sample across
grade levels)

Demographic Dimensions:

by 'Junior High School
Sex

Race
Grade Level

Administration Dees: Nature of Data:

1. January, 1981
(late)

2. As per Requested
in Future

SG

fi

Means
t-Tests

Multiple t-Tests
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Dimension #7:

Audience:

Parents (entire
/ population)

Demographic Dimensions:

by: Junior High School
Race of St nt

Grade Leve of. Student

Parent Atatude6 toweAd Project

Diii4nsion #8;

Audience:-

68.

Measure: "Parent Attitude toward
Project Questionnaire"

(Likert Scale and
Open-Ended Items)

Administration Dates: Nature of Data:

1. May, 1981 (early) Commentary
2. . My, 1982 (early) Means

Percentages
Chi-Square

Teache& Evatuation o6 Imekvice Actaiities

Measure: "Evaluation of Inservice
Activities Form"

(Rating Scale)Teachers/Participants
(entire pcpulation)

Demographic Dimensions:

by: Junior High Schools
Age Groupings

' Years of Teaching
Experience

Educational Background
Sex

Dimension #9:

Audience:

Administration Dates:

1.. Upon'Completion
of Any Inservice
Activity

Nature of, Data:

Means

Chi-Square
Commentary

Fvatuation of Inservice Fottow-Up/Imptementatkon

Teaeiers/Participants
(entire population)

Demogrlhics Dimensions:

Jun High Schools

Measure: "Insprvice Follow-Up.
Questionnaire:

(Likert Scale, Yes-No,
and Open-Ended Items)

Administration Dates: Naturg of Data:

1. Ten to Thirty Means
Days after the Percentages
Completion of Any Commentary
InserVice Activity

Dimension Ti10: Potceived Impaa and/m. E66ea4 o6 Project

Data Collectors/Interviewers: Measure: "School Desegregation Interview
_ _ _ _ _ .

Schedul

External (Third Party)



69.

AudiITA

1 Teacher/School (Most Positive)
1 Teacher/School (Most Negative)
4 Building Principals
1 Parent/School (Most Knowledgeable)
1' Central Office Administrator Nature of Data:
(Most Positive)

1 Central Office Administrator Commentary
(Most Negative) Conclusions

Recormendations

Administration Dates:
.

Dimensions To Be Examined:

I. May, 1981 (early) 1. Dissemination of Project Activities
2. May, 1982 (early) 2. Efficiencylvf Project Staff
3. As per Requested 3. General A tifudes ?bout Project

in Niture . 4. EffeCt of Projecto, Teacher)
5. Effect of Project on Students
6. Desirability of Desegregation Approached
7. Future Directions or Project-
8. Benefits of Project on Students

Dimension #11: Evatuation o6 Identi6ied Mafticaultat Reisounce6

.Nature of Data:!AETS1

1. Identification and 1. Number of.Different Entities Identified
Selection of Multi- .

cultural Resources
ti

2. Classification/Categor- 2. Nature of Classification /Categorization
ization of Multicul-
tural Resources

Scheme; Number of Entities Classified

3. U tilization-of Multi-

cultural Resources
3.. Number of Entities Utilized

4: Evaluation of Utilized
.Multicultural Resources

4. Number of Lntit4es Evaluated; Assess-
ment Information Collected from
,Teachers



Aspects:

5. Follow-Up of Evaluated
Multicultural Resources

6. Group Processes and Pro-
duct Outputs of Multi-
cultural Resources
Identification Task
.Force

Audience:

Involved Teachers

Dimens,on #12:

Audience:

All Teachers in School
Syster

Demogrepic.Dimensions:

bv: Organizational Levels
School Buildings
Academic Departments

(Secondary)

Print vs. A-V's

70.

Nature of Data:

5. qualitative Information Obtained'
from Teachers by Way of Informal

Interviews and Conferences

6. Minutes of Task Force Meetings
and Other-Program Transactions

Data Collection:

Ongoing/Continuous throughout
Project Duration and Years Thereafter

Maticutturpat EducatZon, Need!. Asze,66met

Measure: "Mkilticultural Education Needs

Assessment Checklist"

Administration Dates:

1. October, 1980
2. As per Requested

in Future

Qtl 41

Nature of Data:

Means
Percentages
Contingency Tables



APPENDIX C

"School Desegregation Project` Objectives Achievement Scale"
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SCHOOL DESEGREGAT1C': PROJECT OSJECTIVES

ACHIEVLMENT TATiNG SOLE

(Check One Appropriate Category)

Years of Teaching Experience
Use x)

1. (1 to 5 yrs.)
2. (6 to 10 yrs.)
3. (11 to 16 yrs.)
4. (17 to 20 yrs.)

(21 yrs. and over)

Sex

1. Female
2. Male

Educational Background
(Use x)

1. Bachelor's Degree ,

2. Master's Degree
3. Master's Degree plus 20 hrs.
4. Master's Degree plus 40 hrs.

4 5. Master's Degree plus 60 hrs.
6. Other:

School Corporation Role
x)

Chronological Age
(Use x)

1. (21 to 30 yrs.)

(31'to 40 yrs.)

3. (41 to 50 yrs.)
4. (51 to 60 yrs.)
5. (61 yr5. and over)

Ethnic Origin ,(Optional)

Use x)

1. White
2. Black
3. Other:

(Specify)

Year and Semester
use ij-----

1". Fall, 1980
2. Spring, 1981

1. Classroom Teacher
2. Building Administrator

4 3. Other Professional Co.-
tified Personnel(

4. Parent
5. Other:

-91

Specify)

72.



Directions:

f***..****************************************************************

*
Based on your participation i

*
*

or knowledge of, to what

: extent do you feel the following, bjectives have been achieved?

: Place the NUMBER which most repres nts your response on the cor-

responding LINE found 4n the right rd margin. Spa;:e has also

: been provided for your OPTIONAL candid comments as they relate

to each objective.
*
*
*
*
*
*

Thank you in advance.

73.

***************************************x***********************x*****

OBJECTIVE: kacititate the operation o6 an in-house counseting se,tvice

in the junio4 high schoots 604 Students expmiencing atti
tudinat and behavioaa con g. with peeu and teacheu:

1. Facilitated a great
number of services

5 4

2. Services appeared
to be highly ef- 5 4

fective

3 2 1

3 2 1

Facilitated no
Services

Services appeared
to be tofally
ineffective

OBJECTIVE: Identi6y supptementany matelliats that emphasize ethnicand/o4
eatuAat ptunatism 6nom histmicae, :ociotogicat avid iuturtisac

peupectivez 6on inSwzion into .the academic subject ateaS:

3. Identified a great
deal of supplemen-
tary materials

4. Materials identi-
fied appeared to

be highly effective

5 4

5 4

3

Identified no

1 supplementary
materials

Materials identi-

3 2 1 fied appeared to be

totally ineffective

OBJECTIVE: Conduct insetvice aettvitics to pkepa/Lc teachets to betteft intetact

with and 4eAve-tudeat6 .in school' desegugation settings:

5. Provided more than
enough inservice
activities

6. Inservice activities
and approaches were
well chosen and
effective

5 4 3

5 4 3

92

Provided no in-

2 1 service activities

2 1

Inse;ice activi-
ties and approaches
were poorly chosen
and totallgy inef-

fective



74.

OBJECTIVE: Identiiy pkocedmte.s add ptactica that encourage positive cuvti.-
cutcaltdated ma.ticuZttaae inteAactions and undeAstandtno among
4.tudent.s, .teachers, and °then ztaV membeu:

7. Identified a great
number of procedures . 5 4

and/or practices

8. Procedures and/or
practicei`appeared

5 4 3
to'be highly effec-
tive

COMMENTS (Optional):

Identified no
1 procedures and/

or practices

2 1

Procedures aid /or

practices appeared
to be totally in-
effective

A

93
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Directidos:

************************************************************** F************

* , *
. * *

* Following are thirty-five are relating to your school to determine
:how you' feel about'the school. You will recognize the answers' responses :

have no correct (right) de no incorrect (wrong) answers. We are interested
:only in your honest and frank opinion. Please indicate how "you really
:feel inside" by placing the number which shows your relative posi ion or :

!reaction en the line provided in the right margin. Your cooperation is
:appreciated greatly. Your responses will remain CONFIDENTIAL.
* ** *
*********************************************************14*****.*******A******

/.'

I

Junior High Sch94 Sex Race Arade
..;

Brodltdale Female_ Black 7th

North Side i Male White 8th

Pierre.Moran . Other ./--- 9th

West Side \

t,.s

School Administration and Staff (friendly,-helpul, pen, honest)

1. Administrators (Pritiicipal, Assistant Principal)
.

1 2 3

Cannot Poor or Fair
Evaluate Missing

2. Counselors
'

1 2 3 4 5

/Cannot Poor or Fair Good Excellent

Evaluate Missing 2.

G

5

rxcellent
1.

se-

3. Teachers
1 2 3

Cannot Poor or Fair

Evaluate Missing

4. Secretaries

. 1,

Cannot
Evaluate

Prior or

Missing

1 2

Cannot' Poor or
Evaluate Missing

3

Fair

4

Good

4

Good

3 4

Fair Good

9

5

Excellent

3.

5

Excellent

5

Excellent



2 3 4 5

Can t' Poor or Fair Good Excellent
Evaluate Missing

Student Body

7. Interest 'in School

1 2

Cannot Poor or

Evaluate Missing

8. School spirit (enthusiasm)

6.

77.

3 4 5

Fair Good. \. Excellent , '

7.

1 2 3 4 5

Cannot Poor or Fair Good Excellent
Evaluate c- Missing

9. Effectiveness of integration/desegregation

8.

1 2 3 ... 4 5

Cannot Poor or Fair Good Excellent
Evaluate Missing 9.

10. FAendly

1 2 3 4 5

Cannot Poor or Fair Good Excellent
Evaluate Missing 10.

Student Activities

11. Clubs

1 2 3

Cannot Poor or Fair

Evaluate Missing

12. Social active ties

4

Good

5

Excellent

1 2 3 4 5

Cannot Poor or Fair Good excellent
Evaluate Missing

13. Student council

1 2 3

Cannot Poor or Fair

Evaluate Missing

9

4

Good

5

Excellent

12.

13.



r

14. Intrumural (sports)

1 2 3 4 - 5

Cannot Poor or Fair Good Excellent

Evaluate Missing\
$.

15. Interscholastic (athletics)

1 7 2

..,'

3 4

,t,.

Cannot Poor or Fair Good

Evaluate Missing

School Facilities

16. Outside building apOearance

Cannot

Evaluate

2

Poor of
Miss-trig

3 .

Fair

14.

5

Excellent
15.

78.

4' 5

Good Excellent
16.

17. Inside building appearance

'r

1 Z\ 3 4, i 5
ifCannot Poor or . Fair Good Excellent

.
,

Evaluate Missing 17.

18. School ground appearance

1 2 3 . 4 5

Cannot Poor dr Fair Good Excellent
Evaluate Missing

19. Adequate toilets (number and location)

1 2 3

Cannot Poor or Fair

Evaluate Missing

20. Teaching areas (classrooms)

1

Cannot

Evaluate

21. Assembly space

4

Good

18:

5

19.

2 3 4 5

Poor or Fair Good. Excellent

--,;?Missing 20.

1 2 3 4 5,
Cannot Poor or Fair Good Excellent

Evaluate Missing 21.

22. Food Services (lunch program)

"I 2 3 4 5

Cannot Poor or Fair Good Excellent

Evaluate Missing 22.
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23. Health facilities (nursing area)

1

Cannot

Evaluate

2 3

Poor or Fair

Missing

24. Physical education - Indoor

1 2 3

Cannot Poor or Fair

Evaluate Missing

Physical education - Outdoor

1

4

Good

4

Good

5

Excellent
23.

5

Excellent
24.

2 3 4 5

Cannot Poor or

_Evaluate Missing

26. Library

Fair

1 2 . 3

Cannot Poor or Fair

Evaluate Missing

Curriculum (subjects

27. Quality of instruction (teaching)

1 2 3

Cannot Poor or Fair

Evaluate Missing

28. Textbooks

Good Excellent

4

Good

4

Good

25.

5

Excellent
26.

5

Excellent
27.

1 2 3 4 . 5

Cannot Poor or Fair Good Excellent

Evaluate Missing 28.

29. Variety of instructional materials used.

1 2 3

Cannot Poor or Fair

Evaluate Missing

4

Good

30. Instructional procedures encourage student participation

1 2 3

. Cannot Poor or Fair

Evaluate Missing

4

Good

5

Excellent
29.

5

Excellent
30.

31. Iystructional activities meet the needs
_:::J

tl'e student

1 2 3 4 5

Cannot Poor or Fair Good Excellent

k Evaluate Missing
98.

31.
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Policies and Procedures

32. Buildir, rules

1 2 3

Cannot Poor or Fair

Evaluate Missing

33. Teacher rules

1 2 3

Ca, .wt , Fair

Evaluate Missing

34. Enforcement of rules .

1 2

Cannot Poor or
Evaluate Missing

35. Discipline

1 2

Cannot Poor or
Evaluate Missing

4

Good

4

Good

5

Excellent
32.

5

Excellent
32..

t

3 4 5

Fair Good Excellent
34.

3 4 5

''air Ge)d Excellent
c 35.

99
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Directions:

t****************************************************************************** *
: Following are 18 statements concerning how you feel about racial school:
:desegregation. You will recognize that the statements are of such a nature:
that there are no correct (right) or incorrect (wrong) answers. We are

:interested only in your honest or frank opinion. Please indicate how "you
:rearly feel inside" by placing the number which shows your relative posi-
tion or reaction on the line provided in the right margin. Your coopera-
tion is appreciated greatly. Your responses will remain CONE DENTIAL.

NJ.

******************************************************************.***********

Junior High School Sex Race Grade

Brookdale Female Black 7th
North Side Male White 8th
Pierre Moran Other 9th
West Side

1. Of importkpce to the students in this school, are there various racial
differences?

1. agree
2. uncertain
3. disagree 1.

2. The materials and procedures in iv classes support the dignity of all
races:

1. never
2. seldom
3. usually
4. always

3. The school that I am attending favors students who are:

1. no fd'voritism is shown
2. non-white
3. white

2.

3.

4. Students in this school are in favor of school desegregation:

1. disagree
2. yncertein
3. -agree 4.

5. I feel that teachers in this school seem most interested in helping:

1. no students
2. white students

3. non -white students

4. all st414ents
1(11

5.
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6. I prefer teachers who are:

1, mainly of my own race

2. mainly Of another race

3, a combination of races

4. don't care about the race
of my teachers

7. I prefer to be in a student body: .r

6.

1. mainly of my own race

2. mainly of another race

3, having balanced mixture
of races

4. don't care about the race of

v, the student body 7.

8. I feel that I learned most from classes in which the students are:

1. mainly of my own race

2. mainly of another race

3. a balanced mixture of races

4. don't care about the race 8.

9. Most of the teachers this school year were from more than one racial/

ethnic group:

1. no

2. yes 9.

10. I feel that because of school desegregation, there is racial tension

in this school:

1. agree
2. uncertain
3. disagree 10.

11. T feel that because of the school being desegregated, there is no

racial tension:

1. disagree
2. uncertain

. 3. agree 11.

12. I think that most of the students in this school favor school

desegregation:

1. disagree
2. uncertain

3. agree

13. I am in.favor of school desegregation for my school:'

1. no

2. yes

132

13.
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14. I am in favor of students riding the bus to achieve racial balance

in my school:

1. disagree

2. uncertain

3. agree 14.

15. School desegregation would help the racial problems in this school:

1. disagree .

2. uncertain

3. agree

16. I feel that my parents understand why we have the school

desegregation. process:

1. disagree
2. uncertain

3. agree

17. I feel that mixing with students of other races and ethnic

groups would:

15.

16.

1. hinder my learning

2. not certain

3. would not affect my learning

4. increase learning 17.

18. I feel that the administration in this school is honestly making

attempts to eliminate racial prejudice in this school:

a

7.,

1. disagree
2. uncertain
3. agree

103

18.
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--Directions
.

.._

..--- ******************************************4 **********************************
* ** *.
* ,

. . *
,\

* Following are twenty statements concerning hoW you feel about Yourself,:

You will recognize that the statements are of such a nature thut there are

no correct (right) or no incorrect (wrong), answers. We are interested only

in your honest or frank-opinion Please .indicate how "you really feel in-

side" by placing-the number which shows your-relative position or reaction 1.-

on the line provided in the ri ht margin. Your cooperation is appreciated' :

:greatly. Your responses wil remain CONFIDENTIAL.
* ,,

.
-

,

. *
.* . , *

******************************************************************************
k

86.

Junior High School

Brookdale
North Side
Pierre Moran
West Side

Sex

Female

Mal e

Rate

Black.
White
Other

Grade

7th
8th

9th

1. How often'do you have the feeling that there is nothing you can do well?

5 .4 3 2

Practically Once in a Some- Fairly

Never -Great While times Often

1

Very
Often 1.

2. How ofteA do you feel that you have handled yourself well at a

social gathering?

5 4

Very Fairly

Often Often

3

Some-
times

2

Once in a
Great While

1

Practically
Never 2.

3. When you have to talk to a group of people your own age, how
aftaid or worrieddo you usually feel?

1

Very

.Worried

2

Worried
Fairly

Often

3 4

Worried'-Worried
Some- . Once in a

times Great While

5

Worried
Practically.

Never 3.

4. How often do you have the feeling that you can do everything well?

5 4 3 2 1

Very Fairly Some Once in a Practically

Often Often times Great While Never 4.
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7
5. How often do you worry about whether other people like to be with

you?

1

-Very

Often

2

Fairly
Often

3 4 5

'Some- Once in a Practically
times Great While Never 5.

6. When you talk in front of a group of people of your own age, how
pleased are you with your performance?

5

Very
Pleased

,4
Pleased
Fairly

Often

3 2

Pleased Pleased
Some- Once in a
times Great While

7. How often do you feel self-conscious?

1

Very
Often

1

Pleased
Practically

Never, 6.

2 3 4 5

Fairly Some- _Once in a Practically
Often times Great While Never 7.

8. -How comfortable Ore you /4en starting a conversation with people
you don't know?

5

Very
Comfortable

4
Comfortable

Fairly

. Often,

3

,

2 1

Comfortable Comfortable Comfortable
Some- Once in a Practically
times Great While Never 8.

9., How often are you troubled with shyness?

1 ?
Very Fairly
'Often Often

3 4 5

Some- Once in a Practically
times Great While Never 9.

.-)

10. How often-do you feel that you are a successful person?

5 4 3 2 1

Very Fairly Some- Once in a Practically
Often Often times Great While . Never 10.

.11. How often do you feel infalor to most Of the people you know?

1

Very
Often

2. 3 4 5

Fairly Some'- Once in a Practically
Often times Great While Never 11.

12. How confident are you that ;i6ur success in your future job or
career is assured? Ar

5

Very

Confident

.4 3 2

Confident Confident Confident
Fairly Some- Once in a

Often times Great While

106
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Confident
Practically'

Never 12.
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13. Do you ever think that you are a worthless individual? .

1 2 3 . 4 5_

Very Fairly Some- Once:in a Practically

Often Often times Great While Never 13.

14. When you speak in a group of people, how sure of yourself do you feel?

5

Sure

Very

.4

Sure

Fairly

3 2 1

Sure Sure Sure 4
Some- Once'in a Practically

times Great While Never 14.

15. How much do you worry about how well you get along with other people?

. 1

Worry
Very

Often

2

Worry
Fairly

Often

3 4

Worry- Worry

Some- .Onte in a

time8. Great While

5

7.Worry

Practif ?lly

Never. 15.

16. How sureof yourself do you feel when among strangers?

5

Sure
Very

Often

4

Sure
Fairly

Often

3 , 2

Sure 'Sure

leme- Once in a

times Great While

17. Now often do you feel that you dislike yourself?

1 Aim, 2 3 4

Very Faiily 'Some- Once in a

Often Often times Great While

'1

Sure
Practically

Never , 16.

5

Pradtically
Never 17.

18. Now confident do you feel that some day the people you know will

look up to you and respect you?

5 ,

Confident
Very

Often

4 3 2 1 .

Confident Confident Confident Confident

Fairly Some- Once in a Practically

Often times Great While Never 18.

19. Do you ever feel so discouraged with yourself that you wonder whether

anything is worthwhile?

1

Very
Often

2 3 4 5

Fairly Some- Once ina Practically

Often . times Great While Never 19.

20. In general, how confident do you feel aboutelour abilities?

5 4 3 2

Confident Confident Confident Confident

Very- Fairly Some- Once in a

Often Often times Great While

107

1

Confident
Practically

Never 20.
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DirectiGA:

*****************************************************************************
* *
* Following am twenty statements conceknolg how you 6cet about otheA I

: people. You wilt necogni,ze that the statements ate_ oS such a natune thatI
: there arse no connect (ti.ght) on no incovrect (wrong) answers~. We aire in- t

: tekested only in yours. honest 04 Sunk opinion. Peease -Indicate how "you 1

: neatly Sea inskde" by pealing the numbers which shmvs yeah neiat,i.ve po- :

: sitf:on oA-4eaction on the continuous scatc below or. the Line ty:_avided
t in the Aight margin. yours coopekation :Ls app's ciated gneatty. Yours

*
*.

: nesponse4 wite nomain cONFIDENTIAL. *
*

* *
***************************************1.*************************************

Junior High School Sex Race Grade

Brookdale Female Black 7th

Nbrth Side Male White 8th

Pierre Moran .,..-- Other 9th

West Side

******************1**********************************************************
* t

* RATING SCALE: **, *
,* *

*
*
* Almost Always ' 2 3 4 5 Very Rarely i
*********************'************************:******************************

1. People are too easily led 1.

2. I do not like people get--tb_knovi,. 2.

3. Pcople these days have pretty low moral StaQdards. 3.

4. Most people are pretty smug about themselves,
never really facing their bad points. 4.

5. I cannot be comfortable with nearly all kinds of people. 5.

6. All people can talk about these days, it seems, is
movies, TV, and foolishness like that. 6.

7. People get ahead by using "pull", and not because
of what they know. 7.

8. If you once start doing favors for people, they'll
walk all over you.

9. People are too self-centered. 9.

10. People are always dissatisfied and hunting for
something new. 10?

100



11. With many people you don't know how you stand. '11.

You've probably got to hurt someone if you're
going to make something out of yourself. 12.

13. Peopiq really need a strong, smart leader. 13.

14. I enjoy myself most when I am alone, away from
people. 14.

15. I wish people would be more honest with you. 15.

16. I do not enjoy going with a crowd. 16.

17. In my experience, people are pretty stubborn and
unreasonable'. 17.

18. I cannot enjoy being with people whose values are
very different from mine. 13.

19. Nobody tries to be nice.
. 19.

20. The average person is not very well satisfied
with himeslf. 20. 4

91.
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SCHOOL DESEGREGATION 1NSERV10E SESSIONS EVALUATION FORM

(Inservice Session Code No.

Directions:

************************************4******************************************
* *

Please record youv social security riXer and shade in the appropriate cir-
* *

: Iles in the "Identification Number Box" on the answer sheet (We need the ID :

: number for statistical and computer purpoSes ONLY). Please respond to the :

: items on this evaluation form by shairling the appropriate circles (your cate- :
: gory or ratin9) as they correspond to the 14 4tems. Please use a number 2 :

: pencil if postible on the computerized answer sheet. Please write any op- :

: tional comments directly in the appropriate spaces provided on this form. :

: Your response will remain CONFIDENT4AL. -**
* ** *
********************************************************************************

93.

Years of Teaching Experience.

#1 1. (1 to 5 yrs.)
2. 16 to 10 yrs.)
3. (11 to 16 yrs.)
4. (17 to 20 yrs.)
5. (21 yrs. and over)

Sex

#3 1. Female
2. Male

Educational BackgrounJ

-..- #5. 1. Bachelor's Degree
2. Masters Degree
3. Master's Degree plus 20 hrs.
4. Master's Degree plus 40 hrs.
5. Master's Degree plus 60 hrs.

School Corporation Role

#7 1.

2.

3.

4.

5.

Clastroom Teacher
Building Administrator
Other Professional Certified
Personnel

Parent

Other

112

Thank you

Chronological Hie

#2 1. (21 to 30 yrs.)
2. (31,to 40 yrs-1
3. (41 to 50'yrs.)
4. (51 to 60 yrs.)
5. (61 yrs. and over)

Ethnic Origin (Optional)

#4. 1. White
2. Black
3. Other

(Specify)

Year and Semester

#6 1. Spring, 1981
2. Fall, 1981
3. Spring, 1982
4. Fall, 1982

School System Organizational Level

#8 1. Elementary School

2. Junior High School
3. Senior High School
4. Other
5. Not Applicable

(OVER)



#9 My knowledge of materials and concepts
presented prior to this inservice session
was:

94.

1 2 3 4 5

(low) (high)

#10 The extent this inservice session increased
my knowledge about the materials and con-
cepts is:

011 The overall usefulness of this
inservice session for me is:

#12 The organization cf the inservice
session was:

#13 The clarity of presentations was:

#14 The expertise of presenters was:

1 2 3 4 5

(low) (high)

T 2 3 4 5

(low) (high)

1

(low)

-3 4 5

(high)

1 2 3 4 5

(low) (high)

1 ) 2 3 4 5C
(low) (high)

The strengths of this inservice session
were (comments are optional):

The weaknesses of this inservice
session were (comments are optional):

For Me the Next Step Now Is

The Next Inservice I Would Like Is
7
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MULTICULTURAL EDUCATION NEEDS ASSESSMENT

The Multicultural Task force presents this self evaluation /needs assess -
rent for your completion. It is our hope that through its use we can identify
COrcerns believed to be essential to the process and irnlementation of multi-
cultural education.

We seek ygur assistance and cooperation in completing this self evaluation/
needs assessment so that we can better be able to:

- assist teachers in the development of multicultural/ethnic activities
fcr their content areas.

- establish goals for the curriculum ems incorporating multicultural/

. ethnic apnroach.
- aclist in the development and planning of useful in-service experiences

relating the multicultural/ethnic approach to education.

The instrument has been designed Ye be used with a variety of types of
Curriculum materials. The teachers should be aware of the following character- %

istics:

gle;tigns 1 through S are concerned with the Class/course handbook

lestio-s 6 through 16 are concerned with printed and AV materials.

Questions 17 through 28 are concerned with classes and in-service.

11,4'fons 29 through 33 are Concerned with a self evaldition by the
teacoer.

putst:n's 24 throueh 16 are concerned with ill standardized and teacher
race tests.

Divisirn of Secondary Education
Warren E. Sreniman, Direrter

Task force ne,bers:

Chris Edgerton
Carlos Esolosa
Fran ritvreld
Jim Fuukhcuser
vine Pa.trins
Pim Smith
Peg Vanitivbeegen
Tony gird
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The United States of America is a nation of individuals with scotethrotFhout
the world and society of many racial, ethnic, language. and rulttreal heritage

groups. Uhderstanding and appreciation of that fact and the developent in eery
student of self-esteem, pride, and respect for the Ai;nity and worth of all pca?le
are among the goals of social sicence education. Multiculturs! educatioa t'e

process step further to the recognition and appreciation of diversity witia the
teaching content of orgy discipline and in the context of the whIlsolife rf rt.(
school.

Contrary to the idea of "melting pot" or single model of American celture
arrived at throngn assimilation, the governing ides of multicultural education is
that cultural pluralism potentially enriches the quality of life for all Americana.

The coexistence of diverse individuals and groups is recognised as positive fac-

tor in pluralistic society,

DEFINITIONS OF KEY TERMS

Aesthetic Experience, -- pleasing, rewarding.

Affective Objectives -- relating to attitudes and values.

Cognitive Objectives -- relating to the mastery of knowledge.

Culture the values., attitudes, beliefs, and experiences which influgnce
person's thoughts and behavior both consciously and uricNisciouslr.

Ethnic Croup individuals sharing a sense of gr9up identification, a ctacrcn
set of values, political and economic interests, behavior pat-
terns, and other cultural elements differing from those of ether
groups within a society.

Multicultural Education -- promoting a respect for wide range rf cultural
groups and enabling all cultural groups to scper-
ience equil educational opportunity. Multicultural
educatint is not limited to the study of racial min -
qrs.

Pluralism -- state of society in which members of diverse ethnics, racial,
religious, or social groups maintain an autonomous rlerriciratiem
in and devilopment of their teiditional cultural or special in-
tamest within the confines co( a common civilisation.

* California State Ouide for Multicultural Education Content and Context.



Plea I check the sanol and the curricular area of your primary responsibility.

grooklele
)\'e!tor. Side

rArt

Foreign Language
Lan;oso Alt,
iqtSemitics
Music

Pierre Moran
West Side

Physical Ed./Health
Practical Arts
Science
Social Studies
Special Education

PATI41 CHECKLIST FOR CURRICULAR CONTENT ;31.1ECTIVES)

.: 7. W.

.c.

1. Do tne objectives emphasise the enrichment created by multicultural/
multiethnic bac13round%7

iss

2. Do the objectives examine and explore differing views of Ideals and
realities tetuten Tutticulturaliniatiethnic groups)

3. Do the objectives view the development of the United States le flow
irg, from rulticulturai/muitiethnic groups?

4. Do the objectives provide for multicultural/multiethnic aesthetic
egperio..nceet

3. Do the objectives promote values, Attitudes, and behaviors which
5 ort ethnic lutalfsm?

AU010 ISUAL MAT
'-''-'11-"----

PA-1,. CHLUInT FrIR INLTPUCtIONAL MATERIALS

. . .
:

.
11 %

-.

L
C

---: :1.!
- -4 ta

7

7. C

7 ;
%
t

, 1:

-.

Z
C

;

'.-:_,

.S
.4

? ...-:

Audio/Viva' Mate leis -- bulletin boards, teaching .,T,
.4 4.0. c
o e
so

,.. t

i. :re

m
to.
f
t
0

4 Cl.

w..
A

.4 Ci.

$ 4

aids, recordtno, films, filmstrips, taped re-
cordings, video recordings, microfilm.

6. Are the varying world cultures represented in the
iestructionsi matetials?

7. Do the instructional materials promote acceptance
of lent:ages and dialects of the squirms multicul-
tural/multictheic groups?

S. Do the instructional materials present models and
leaders from all cultural and ethnic groups?
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9. Is the instructional materials free from stereo-

tr020

10. Do the instructional materials include contribu-
tions of multicultural/nultiethnie el'ouPsl

11. Do the instructional materials avoid imrn5inc the
values, behaviors, or attitudes of any one group
on Any othir Croup?

12, Da the instructional materials help students re-
cognize the uniqueness of every individual?

. 13. Ave the instructional materials presented in
manner that is net condescending to iultu-a1/
ethnic tlou.s? -....,

,14. Do the instructional materials provide for the
study of the historical and cultural develop-
ments of culturaliithnie groups/

13. Do the Instructional materials provide for the
study of the traditions of various cultural/
ethnic grout.?

14. Are social group differences presented in ulys
that will cause students to look upon the multi-
cultural cha..cter of our nation as value? I

CMCMIST FOR MR CVLIA OFFIRINi; AND 1\-crIN

17. Does the curr.culum promote values, attitudes, and behaviors which
su rt ethnic luralism

16. Pees the curriculum help stueents et.anine differences sithin an!
among ethnic groups?

i9. Does the curriculum foster attitudes supportive of cuitu e-o.ro,
and other democratic dkals and value -?

20. Do the curricular offerings prov.de for the process of positive ols
, toraliself identification?

21. Do the curricular offerings the contributions froze multicultural
- /Multiethnic groups?

1

22. Do the curri..alr offerings examine the differ values among multi.
cultural/multiethnic groups?

8
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21. 1,o thi curl-ft:else offerinls reed -nine different dialects?

24. Do the curricular offerinas provide for the irprovement of communica-
tic, 24ill. hity-n -ultieultoral/Toltirthnic ersua?

25. Do th,. curricular offtrinl: study the United "tates as having de-
vel--,t4 fr,-1 eo!ticuliu-alirdltitthnic zrrufs?

cure-M.11T rat. IL'rkvTrr vprrAnArion

26. Dees the school have systt7stillIcomprehensive, mandatory, anti-con.
tinuir- r-litttibe.: and -tact ,-1 --elf develo -ter prolrsme?

21. Do the staff de/clop:mot prurars pro...de opportunities for learning
how to create end select multiethni.. instructional aerials and how
to tn.oreorate *tint, c-2'tnt into tusriculum rat.t...1..'

:
23.

16
Do the staff deteler.int pro;rn-4 provide opportunities for partici-
pants to opiate tiuir'ettitudes en4 feelings about their own ethni-
city end c-ltUr.?

FO' m,wirn ant) Sri MIT'S

111111

II
III32.

?1. Does the school provide a diversity of materials for teaching student:
of ell ,Altic+liueal/ ,Inethnic trout,?

30. Do year bulletin boards create a classroom etmesphere trflectiogne-
c. tarte st,i rt-) et ft.r r,ItietItural/toltitrhule .rours?

31. Lo your strategics help students examine differences within and mon;
'Metes Itur.,1/-ulci-Ousi, ,revet:

Is rim nr,eci:t,i_elswofiet:cirtyo!umorteld in instructional plans

31. b2 the tcschine :trate its make use of lo-el emnsunit resources?

ClirriatsT Fne RVAIH1TIO1 T21111 'MS

34. Arc the test items relatively free of a voesbulary that. has different
,..0re-nills for different rultioultural/multiethnic Croons?

.

33. Is the examiner free of biases that might affect the student's ro-
. :peones?
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SA n the fol owing evaiustth techniques ere used to determine student
achievement and progress, this checklist epplitst

Standardized test Discussion
Teacher made test Projects
Individualised testing Drill and recitation
Educational sines

36. Do evaluation techniques take intv-ae.ount differences in laluk.
attitudes and ex eriences of individual students?

37. Are the evaluation techniques used to enhcnce social paritt,,ati.n
skills of a variety of multieulturalhultiethnii ba.t&I.ot ,'

38. Are evaluation techniques used which Luaus that students understand
what is ask.'d of them?

Cements*

. 12()
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