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— About the meeting .. -

The theme of the.meétin; is "O;génizing Information." We will

T~ .refﬁrn oftep to the th;me,‘as we consider ways of collecting,
anhlyzing, and using evaluatiog data. You have helped to shape
th; aggnaa by contributiné‘?ﬂeas and materials. You will contribute’
to the success of théfmeetipg by sharing your\experiehce and

’

insights with all of us. | -

__ About the handbook . . . — s

This is your kit of ma&erials for monitoring Title I evaluation,

’ .

» and for providing evaluation technical assistance. Included

’

are several useful trangparencies, complete with instructions on

how to use them. ) v 3}

The handbook organizes information in two ways. Each section
contains a variety of materials on related topics. The sections

correspond to our meeting agenda. All materials are colq; coded:

‘ +  WHITE CHECKLISTS \ You can use to gather the. -
information you need to :
monitor programs and provide
» . . - technical assistance

BLUE , - FACTS AND DATA for youi odn’use, and‘tél
: \ distribute to districts.
: . ' . who request them ;

-~ . ’ / ’ 2’
YELLOW - REFERENCE : materi?l,‘backgnound {nfo;ma-

’ * tion on important topics
GREEN EXAMPLES of actual evaluatidﬁ reports,

questionnaires and articles
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. FIGURING NCE GAINS. .

!

a score conversion digest - o
- OWhat you do. . O Why you do it

@fConvert edch pretest raw score to an 1)A raw score is the number of items
expanded standard ékore, using the correct. Raw scores are not suitable
. tables -in thé "booklet correspondlng to for averaging, so must be converted to
the test level students took. . standard scores, whith can be added
Now convert each posttest raw score to and averaged. Standard scores are ‘a
an expanded standard score, again uniform way of expressing student
using tables in booklet for the test performance on a given subtest. Most
level students took. | ’ . tests base percentile tables on .
+ Note that if pretest and posttest were standard scores, sb it is necessary to
. different test levels, you will need | obtain standard- scores as the-first
. | two booklets to complete: this step. sfep | of finding percentiles and NCEs.
) #Cross out all scores of any student « The average pretest standard®score
v for which~you do not have both a . ) expresses the group performance at
| pretest’ and a posttest scoresr— : pretest”time in standard score units..
Find the avi average pretest standard . Similarly, the average posttest
score. standard score expresses gioup
- Find the average posttest standard performance at posttedt time.
score. .

[

¢ )

@‘ Convert the pretest average standard @Percentiles can be converted directly
score to a percentile, using the “to NCEs, so are a necessary step in

booklet for the level recommended by the conversion process. For local

the pub11sher for this grade and . reporting, you may find percent11es

time of year. Be sure you use the more useful than NCEs, as they give

right table! The norms table will * group (or individual) rank at a

specify the grade and time oﬁ;year, particular time of year. The percen-

and will include a separate column for tile you obtain for both pretest and
. each subtest. . 1 posttest compares the average per form~

' ance of this group to the performance
of the norming group who took the test
TEST IDTOSYNCRACIES: : at the same time of year.

SAT 73 ) : ‘
does not have standard- score-percentlle tables. For this test, convert the
average standard score to an "equivalent raw score, using ;ables from step 1
above., Convert the equivalent raw score to a percentile score using raw

score-percentile tables. ) . r
"ITBS 71 . Lt )
‘e . uses a grade equivalent in place of an expanded scale score. Convert each raw :
) score to a GE. Convert each GE to an NCE (fall and spring tables are available), ;
- ) .Average'NCEs for pretest and posttest.
SDRT/MT Do not use these tests olit of -~ e

level. Do not ¢hange levels from pretest to posttest. Be sure to obtain the : '
¢ : supplementary booklet containing spring norms, as the regular manual contains
. fall norms only.

-

@{ smg the tables.supplied on the state l@ Since percentiles must not be aver- '. L

evaluation form, convert the pretest' . aged;, they must be converted to
' " percentile to an NCE. ' NCEs to find average gains. NCEs
- -Convert the posttest percent11e ‘to -an are similar to percentiles except
NCE. ) they are equal interval, ani;so may
Subtract pretest NCE from posttest . be averaged together over .many
. : NCE to obtain gain. "classes, projects or districts. The .
. . R .gain you obtain for each group should"
Q . - ¢ be considered with other data as you _
A EMC ‘ b ‘ . E evaluate your Title I project.

- A < - . . ‘ . . . . 1
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ILLINOIS STATE BOARD OF EDUCATION

. Departmenw.of Planning, Research and Evatuation
Program Evaluation and Assessment Section
100 North First Street 05 7{0{1 510
Springfield, Ninois 62777 g
- - project| | Grade Page

TITLE | TEST SCORES REPORT
(Regular Term Only)

*SECFION A — TEST INFORMATION

1. PROJECT NAME

Individualized Developmental Program in Reading and Mathematics

5. TEST NAME .

2. PRETEST DATE ™ontn Day 3. POST TEST DATE Month Day
) ) Stanford Diagnostic 1976 ~
0|9|1|0 T 0]5]1 55-YEAR
4 SCORING METHOD N 1979-80
7. SUBTEST X
- D Machine Scored D Hand Scored D Both - Red Level

8. NAME AND POSITION OF PERSON/NAME OF COMMERCIAL SCORING SERVICE WHICH COMPUTED NCE GAIN

]
o

N ] ~ PRETEST FOST TEST ® |TEST . |SUBTEST |[FORM LEVEL
‘ 9 Test Form Admimistered Form B Form B ISBE | 8
10 Test Levelis} Administered RQL M Use [p E@ST SUBTEST |FORM LEVEL
11 Norms Table Pagels) M] M7 On_ly g
SECTION B — STUDENT TEST.SCQORES SECTION C — NCE COMPUTAT!ON
- 1. Er:‘ter'the number of sxuden;g .hsted I?elow ‘who- ar? .enr?l.lef:l .nr? ;.)‘r.w.at.e . 1. Number of students in Section B fa\l= 6 .
schools -« «» - -merm oo r e s m T with both pre and post test scores ‘1
~ 12 Report sooreson!x ~ -
for students witt ., PRETEST SCORES POST TEST SCORES .
po x%’st results ~ > . PRETEST POST TEST
STU RAW STANDARD ' RAW STANDARD 2. gumof theasergard ~
' 1D NU BERS SCORES SCORES . SCORES SCORES cores recor n
- Section 8 1662 2056
01 1 ‘ 36 273 76 | 334
02 « 2 41 284 .79 340 Score thn
L 3. Standard Score Mean
03 3 37 276 82 349 e | (tem 2 divided by
04 4 31 255 74 331 | jtem 1 to one dec- 277.0 342 .6
05 5 a6 294 82 34997 |  vmal place) :
. 06 6 j 39 280 . 83} . . 333 Czn:\;la’ltet;msvt;:’pe::'It\:'yylgusrta':gard score to percentile tabies
07 ° , 4a Norms Table Teést
08 y Level(s) .
0 ) ‘ ’ -
10 : b. On-Level Equiva- .
n fent Mean Raw
= Scores
12° N [ - .
13 ) -
14 :
6a Norms Table Test
5 r n - T Levells) Red Red .
. - 4’6 - 3 ; 3. / ’
17 - b. On-Level Percentile . ?
18 Rank Socres 22.0 65 Q
AT N
. v s 6. Mean NCEs
o _ 34,0 58.0 -
2i . .
» 22 v 7 NCE Gain = Post Test NCE — Pretest NCE
2 (I the Post Test NCE s
- greater than or equal to
24 ' lheI Pretest( N)CE henl;gr .
a plus signi +hin the box,
25 - Otherwgn énter a minud £ 2& 0 )
- —— I *
; . put the tota 5 in the .
D Check if more student scores o1 reported on back side. . space provided
4 158E-2062 (2780, . ) 3

"k

14
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2. scores on . 2. Report scores ¢ ) = K
f{ff{t"g,dgpg;vg;,d PRETEST SCORES || POST TEST SCORES b(:;@:g?:g;ﬁ?:?‘ PRETEST SCORES POST TEST SCORES
POst test results . POst test results. d -
STUDENT faw | STANDARD raw  |sTanparo|  STUDENT RAW |sTANDARD || -raw  |staipamo
ID NUMBERS | SCORES | SCORES SCORES SCORES | ID NUMBERS SCORES | SCORES SCORES SCORES
A
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: 10 . 67
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‘Scan‘quickly to be sure all blanks are completed.

Pl

. T —PRELIMINARY CHECK OF MODEL Al TEST SCORE REPORT -
- + . (I8BE 20-52) " ‘

_ yoo LA \ Okay
TOP, RIGHT CORNER OF FORM : o '
Make sure all boxes are filled in. The "Project Number" is a &l
two-digit district-assigned code which identifies each project
operated in the district.

SECTION A: TEST INFORMATION
Pay special O
attention to the f0110w1ng 1tems in Seetion A, and check whether

“each appears "okay" or "7V,

Item No.
F' A "prOJect'" includes only one subject area. - o
5° Test name " should be completely spelled out. s O
6 ¢ "Ygar" refers to date of test publication ‘0 -
(not current school year). , Y .
7 Subtest means the partacular subject reported on thls form. o

See glossary for a definitidn of subtest.

9) Must be filled out for pretest and posttest, as if is" | O
10 possible to admlnlster d1fferent levels .for pre and B )
11) posttgsts. - « . . * .
SECTION B: STUDENT TEST SCORES
1 Make sure a numbeg\1s recorded\for‘prlvate school students. a
*J -

2 Verlfy that each pretest raw score is.converted to a stand— . El
ard score. - Do the gsame for posttest raw scores. (The
only exéeption is for Iowa Test .of Basic Skills, which has

GE instead: of standard scores). _—

[ ’ - Y

-

Cbeck to see there” are no ''missing values." For‘each pretest [J |
scoré there must be a posttest score and vice versa.

\

SECTION C: NCE COMPUTATION . .
Ver1fy1ng this section reqques norms tables. As a preliminary check,
160k at Items 1, 5b, and 7: .

1 ”Make sure the N reported correSponds to the number of students[]

pre and postte§ted from Sectlon B.' \

—~ 5b 1Is the dlfference between pretest %Zile 'and posttest %ile more [J

,than 15 percent11e points? If so, check the question column..
7 . A gain of less than Q} or more than 15 should be questioned. a
1t may indicate preblems with Model Al procedures.

;-

Repeat this preliminary checK for a total of five Test Score Reports. (Place your
Share a copy of the checklist with the Title I

checkmarks alongside edch other).

evaluator, and spend a few minutes going over any checks in the ."?"

column.

. . —_—

‘ ) 9 .
N .




' EVALUATION CHECKLIST -

. .
If you want to run a quick check on your evaluatlon planning and procedures, this checkhst
may “be useful. / . ‘

. ‘ N ¢

-

S g o ‘ __YES NO

Test Selection’ . . e S

L8
~

%

1. Have you selected tests {or subtests) which match ~your
Tltlelcurrlculum content? * . . . . . . e e E e e e e e e e

. 2. Do the tests Wou have selected havé both Fall and

Sprmg NOTMS? « « « « « + « o = ,
A -
3. Have you checked to see if any groups of your Title | - . Cy
students should be tested with out-of-level tests? . . , . . . . . - » .
Test Admrnlstratlon - oy .
. v/ ' (
’ 1. Are you satisfied that those who are to administer the tests  ° . N
- " understand the importance of following testing instructions ™ < - . , o
o ‘ ,exactly7.............t.......,...:'.‘.‘ = : _
S . 2. MHave you pIanned and adhered to make-up procedures for A ' .

participants who may be absent on regular testing day(s)? S

-.' - . ~ . -
Test Scoring ' . R ‘ ¢
7 1. Are you satisfied that scoring \if done ,manually) is belng done° . .
i correctly and accurately? e e e .. e e . -
2. Are you converting all scores to NCE form for reporting to :
t the State Department of Education? . . . o o+ e e e e e e e
¢ . N . ' §
- 3 s sconn.g, converting, "and recordmg work bemg checked to '
. detect systematic errors? . ..t T e e e
,.\ ‘ . \ . " .
*  Othér Special Considerations s . - X .
/\ 1. -Is-participant selectlon based on’ criteria other than pre-test ¥
SCOTES? . . o o o v o e e e e eee e .
. ‘o _ ‘
X 2. Are both prertestmg and post- testmg belng done at test . . )
N . . - “publisher's norming times?. . . . . e e e e e e -
* 3. Is the same form of the same.test (or subtest) .
being used for both pre- -test @nd post-test? R T
- If you can answer '‘yes” to all of these ltems _you can be confident that your evaluation
.efforts will produce-an accurate. assessment of the academic_ lmgact of your Title | project.
- . " \ . . o ' 7
Y », <' “ ‘ - . 6
o
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ILLINO!S STATE BOARD OF EDUCATION * County-District Code
Departmensof Planning, Research and Evaluation
Program Evaluation and Assessment Section

100 North Furst Street ’ 01517(0J115¢0
Springfield, Hlhinois 62777

~ ~ Riehbad | Cever | | noates
v . mber .
TITLE | TEST SCORES REPORT ¢ ; on e R
(Regular Term Only) . Pill. 0 201011
[e— - — ' pa— e ‘ *
N SECTION A — TEST INFORMATION
1. PROJECT NAME : * *
Individualized Developmental Program in Reading
_ Z.PRETESTDATE WMonth Day [3.POST TESTODATE Month Day [6. TEST NAME .
‘ l | : ' : Stanford Diagnostic Reading Test
p _ 0l9]1 Lo 0|5]1]|5[6-vear ™ . .
4 SCORING METHOD , : 1976 .
. - ‘ L 7.SUBTEST
D Machine Scored m Hand, Scared D Both Total Reading *
8. NAME AND POSITION OF PER NAME OF COMMERCIAL SCORING SERVICE WHICH COMPUTED NCE GAIN
Title I Teacher 7/ S . :
°. . ) « " PRETEST POST TEST p |TEST SUBTEST {FORM LEVEL
= ' . ; + ISBE | R
9 Test Form Administered Form B Form B & 4
10 Test Level{s) Administered |+ Red Red Use § TEST SUBTEST [FORM  |LEVEL
11 Norms Table Pagels) D, §7 p.8/\ iny T * :
SECTION B — STUDENT TEST SCORES ., SECTION'C — NCE COMPUTATION |
w \
1 Er:‘terlthe number ‘of students‘ listed below who a}e enrollef! -m prlvat.e 0. 1. Number of students in Section B _ n= R
schools - = = v v v o rv et T L with both pre and post test scores 6
.t 2 Reportsooresmx . 1h v * . . R .
for gtudents witl PRETEST SCORES ) POST TEST SCORES -
. %g-}ngﬂ et At R . L » RRETEST" POST TEST
STUDEN RAW . STANDARD RAW STANDARD ] 2. Sum of the Standard .
1D NUMB ; SCORES SCORES SCORES SCORES Scores recorded In X
’ : Section B 1662 - 2056
L | 36 273 . 76 334 D .
©02 2 o1 41, 284 . 79 ° - 340 5 R e Score s :
* . - . Standard Score Mearf,
03 3 37 276 || 82 349 (item 2 divided by .
04 4 31 255 74 331 - item 1I to one dec- 2770 . |» 342.6
05 5 46 : 294 > 82 - i 349 ln:al : :ce) 4 | i; : ‘tﬁ re t til bies
% g | 39 | 280 83 ~ 353 |t montec it e v 5 et 2513
a7 N - 4a. Norms Table Test | | . .
08 T - . X © Levells) . .. 7
09 A i A ‘ : - : . - -
h 10 . ‘ ‘ - -, i b On-Level Equiva. . . :
N " — . -- R lent Mean Raw . \
[] . : °r Scores . ﬁ
. 12 L r . .. -
13 ¢ . A ) X T . ;
E / . _ . |p.8o. | P.23 - Red \
— 8 ’f;’;e",‘{,f"b eTest| Red - Supplemental
) 16 ‘ . ) . . . N '
. 17 - i _ , . b. On-Level Percenule
,"‘ B = " * T Rank Socres 22.0 . 34.0 ¢
. 19 T . - . \ vt
20 . . - . - ] 6. Mean NCEs | 34.0 ‘ 41.0
21 . el ¢ - ) ’ T
i YRR . . ] 7 NCE Gain = Post Test NCE - Pretest NCE i
23 R v . " - + {If the Post Test NCE 1s P4 ‘e
. - greater than or equalto  ~ ‘
24 : - e * . theI Pretest( NTCF{henégr . - £,
A a S +Hhn M
25 : ‘ £ - ofhlérvi'.%é', entor a ?mm?s 7.0 ' Y
) ' ‘ oot t(h-):mt:}‘N(l:)S)S: ?r? ) '
’ / . t the to Y e
’ D Check if more student scores are reported on back side. ", ‘s’é’ace provided : ~ -
, ISSE 20-62 {2/80) . 3 . * . ' L, - 7
Z - \) . _ . .. g ) . , P
E MC o v . o e h X
~ A 4 1Y

Y ’ , .
P~ 7o iy e . . x v , .
. - t . .
. . . . A ]
- - N .
.



+ 1 L4 - v
o2 ! . . . . ¢
: . SECTION B = STUDENT TEST SCORES (Continued) . s
2, Report scores . T ~ 2. on i Y
&'J,‘;‘,’g{‘;g‘% PRETEST SCORES POST TEST SCORES g:,;; eS| PRETESTSCORES , | * POST TEST SCORES
. post test results, - POst test results
post estrest : )
' STUDENT RAW | STANDARD RAW  |STANDARD| ¢ STuDENT RAW |STANDARD RAW | |STANDARD
. 1D NUMBERS | SCORES | SCORES SCORES SCORES | 1D NUMBERS SCORFS | SCORES SCORLS SCORES
S .
26 B c 63 . Py e
- .27 ¢ ’ B Q: - §64 j 9 . ®
28 ¢ ‘ * Ies , - . .
Nl = N 66 | A ) .
2 ! - 67 o -
N ., - 68 * . T )
32 . . 6'9 . < .
” v - &
‘. 33 ¢ - , 70 o
oy T
34 A : .
: : 35 N - M 72 <
7
. 36 . 73 ! c e
37 ; . ' 74 / ! . s
38 / 75 -
39 . . 76
. 40 . . . * 1 -
a1 v 78
42 R 79 '
A -
.48 * . . , 80 —
14 ‘ Y 81 - J :
.« "85 2 . W .
046 Yo N > 83 ' x -
47 1. 84 R
LI
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. o ILLINOIS STATE BOARD OF EDUCATIDN
. . 5 Departorent of Rlanning, Research and Evaluation
i . Program Evaluation and Assessment Section .
R . ¢ 100 North First Steeet
' Spripgfield, lllinois 62777

- TITLE | EVALUATION REPORT .
. . (Regular Term Only) '

INSTRUCTIONS: The submission deadline for this form is detailed in the current Forms Calendar, Com,
above address. Questions may be referred to the Program Evaluation and Asssssment Section at 2177182-4825.

SECTION | — GENERAL INFORMATION _

*

L
I,EGAL NAME OF DISTRICT N .
s 3
« __ X¥2 Schootl District v ) _ .
DISTRICT ADDRESS (Streat, City, Zip Cods) N T ..
L 3 .
. 800 South Main Street *Wz, Illinois 62777 . ., - | .
NAME OF TITLE | ODIRECTOR . \ - N PHONE (Include Ares Code), ¢
PERSON RESPONSIBLE FOR TITLE l"E\;ALUATIQN (|1 different from Director) \ PHONE (include Ares Cogd)
. i ~ i » . ¢
- ¥ o
R ; 0
: SECTION Il —~ STUDENT PARTICIPATION INFORMATION 3 -
A. STUDENT PARTICIPATION BY PROJECT AREA. Retord theitotal number of students who participated in the listed catégorigs. Public studems are
those Title | students enrolled in public schools; nonpublic studerits are those Title | students enrolled 1n private-or parochidl schaols, tocal N/D students
are those Title | students residing in institutions for the care of neglected and/or delinquent children. If a student recewes services +n more than one >
4 project area, include the student ih the count for each applicable area. -
’ PUBLIC NONPUSLIC LOCAL .
PROJECT AREA : : STUDENTS STUDENTS N/D- ‘ U
1 Readmg . 30 ‘ - 2 ‘. v '
2 Other Language Arts {excluding readmg’lj h) 30 > - .
«38  Mathematics . ) 30 ] o ) -
4 Other Academic {specify) R e ’
5 Vocational ) o N , !
6 Englysh (for limited English backgrolind) A R . ’
7 Special for Handicapped e . ' - N . -
/ . . - T Y
~ 8 Supportiye Services : . .. s .
a. Attendance. Social Work. Gmdance Psychology . . ) . - .
b. Heajth/Nutrition .o ’ ! .
T -
¢ PupWTransportation '
d Othér{specify) . ) L
8. STUDENT PARTICIPATION BY GRADE. Record an und_up_u_mm count of students enrolled in Title | projects by grade level Leave blanl;anv grede
levels ~hich are not served by Title | projects. R .
‘ . GRADE LEVEL - j ToTAL
’ Prek | K 1 2 3 4 5 6 7 | 8 9 T 10 12 12 . i
. 3 . ‘ B AT ' ’
PUBLIC | ~ 10 { 10| 9 ] . N .30
NON-" i : 3 " b R
PUBLIC i 3 2 ) ; . 5
v Indicate the number in local institutions for the neglected or delinquent  » - - - - - - . c oo e n e 35
C. STUDENT PARTICIPATION 8Y ETHNIC GROUP: Record the total | D. . Indicate the total number of Sublic schoo) ¢
number of students enrolled in Title | profects by ethnic group. attendance areas with students who were -
. eligible to receive Titla | services durim '
. . ETHNIC GROUP . " TOTAL- ‘iﬁ‘gfr'owT;n:m.—e e ?
American Indian-or Alaskan Native ' " 1l
Adl Pacific 1sland . . N -
Black, not of Hispanic Origin ~ . E. Indicate the total. number of public school
[0t of ispank Lrigl 10 - attendance areas with students who a actually
Hispanic s . : 10 . recgived Title [ services. ’ .
White, not of Hlspamc Origin . e l
. _SECTION 11l .— PARENT PARTICIPATION INFORMATION ) ) ! ’
A. RECORD THE POTAL NUMBER OF ELECTED MEMBERS OF AN ADVISORY COUNCILWHO *
* P ‘
1. Were pargts of Title ! public school students  « - » - - - - Ce e e e I NI Yes 1
* M . ’ —~ .
2. werdparents of Title | nonpublic school students - - - - - - - cee e e e e e Yes
° ’ . , ‘ ~ .,, ~1
3. Received traiing inot necessarlly Titlg1 funded training) retated to advisory counctl activities - - - - - No St
b | . N N . ’ 4
-~ - , .
. . . p
5, Bl ves [JNo'  DID YOUR AGENCY PROVIDE TITLE | FUNDS FOR PARENT ADVISORY COUNCIL ACTIVITIES? . ‘.
) n
Y iBE2081 (1/81) ' . , = DT
C ’ ¥ . < .
. 4 ’ A -
oo R . " 4
3 o . ] . S N 1 3 : . 5 -7 -
. N . - . . .




N

“

Curriculum Specialists

Wb
St‘aII Providing Supporting Services .

=~

. / P
Clericat Staff :

4 Other (List}

o

] - v e,
’ - . . o »
. . [N . [ ]
. . . . * .
13 ~ . o - . - ”
4 e : . . . . .
P — — —— e LT .
4 ° RECORD THt N’UMBF II Or PMI[I\.’ISQ___ IIF 1 bl'U[)FNISWHO WERE INVOL\IED I TIII I' 'LL()MJ'N(J III'I tiACT! ’ITI_I}‘
v A T T T T e IACTI-\-/.ITY - NG OF 1T I 'ﬁ- I
U [P —— RN ST
B X . . .
N < - \ o . . .
1 nP.eru_up_.muI l‘.l,"mm Iy_lg\-'umh Luplementation, and/ar evaluation - L_/ 1_8__ ]
. - . . a , - ° . . Lo
2 Worked as volunteers i the Title | cla§sroom . - - 18 . \ ‘ Ny
. > —_ - -
N Worked as vuluntmﬁs vutsidé the Tnle | (Iass;eom (eg chaperoned activetis, prowded trans C o
3 portation eter) 0 - e - es e e--ses sases - b 18 -
D RECORD THE NUMBER QF PAKE‘NTS OF NON-TITLE | STUDENTS WHO WERE INVO LVED Id Aﬂ‘/ OF THE TITLE | .
© 4 ACTIVITIESIN CABOME -~ --eecc--c o = oot oo oo~ ] 3 .
‘€. RECORD THE AVERAGE NUMBER OF INDIVIDUALS WHO ATTENDED SCHOOL ADVISOBY COUN(;IL MEETINGS
‘. {Include parents of non-Title | students, parents of Title | students, community membecs. school staff, atc ) . 25
’ R - SECTION.IV — TITLE | STAFF AND TRAINING INFORM ON REGULAR SCHOOL TERM
' A -RECORD THE TOTAL FULL-TIME EQUIVALENTS OF-STAFF EMPLOYED IN TITLE I PROJECTS DURING THE REGULAR SCHOOL TERM BY ’
. JOB CLASSIFICATION. . N
[ . - - - - 1 A
- -FULL-TIME '
) Jos CLASSIFICATION‘ . EQUIVALENT
. - p:14 '
Administrative Staff . n .50 . R
’ v rd . ”
. . - Teachers : 2.00 ) ,
. B 2 - . .
Teacher Aides ® s, ‘ 2.00 . ' .
<
L) ~

RECORD THE TOTAL NUMBER "OF TITLE | AND NON-TITLE | STAFF BY JOB CLASSIFICATION WHO RECEIVED TITLE | FUNDED

8
TRAINING ANY TIME BETWEEN JULY 1 AND JUNE 30 OF THE PROJECT YEAR. N
- JQB CLASSIFICATIONS TITLE | STAFF NON.TITLE !
. . s ° o~
. ‘Administrative Staft- R o .50 0 ~ . °
. . - -
. .| Teachdts . ot 2.00 4 0
: L - T = v *
J Teacher Audes ) ) 2,00 0 ya
' Q»' e ¢ . ) o, - r: \
! Cumaglom Specialists ' . : ’
v z. - A + 1 .
* Others . . ! . .
) 2. -t . SIGNATURES AND VERIFICATION Y |
’ 7 e - > s 1a
S Lh f inf jon provided in this report js true. complete and
b accurate. . .
% ' ‘ ) '
. ’ e
. . N El
C % : - T e
: g J : . ’
A ” H L ’ '
. L '; . . . . 3
R . Date Signature of Title I Director . .
* - 1 R .
. _ . /
5 . Date . 1 ‘1 Signature of District Superintendént . o °
10 , ? ' . o'
Q .
N - ]
~ERIC * ~
. P ! ., . ..
- I'4
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4
ILLINOIS STATE BOARDQ OF EDUCATION

Department of Planning, Research and Evaluation
Program Evatuation and Assessment Section
100 North Fiest Street

Springtietd, lthinois 62777 -

TITLE | EVALUATION REPORT

.

~

P

L

one ¢ppy of this form to the
L] -—

SECTION | — GENERAL INFORMATIGN

——— ‘. —————— bt
LEGAL™TmE OF DISTRICT ¢ . COUNTY
. - c . . . .
o ) XYZ School District . . Plains .
- DISTRICT ADDRESS (Street, City, Zip Code) N A .
v 800 South Main Street X¥Z, Illinois 62777 )
YNAME OF TITLE I DIRECTOR J‘ PHONE (include Area Code)- .
M B Co . W. Director 217/195-5610
. ' 'PERSON RESPONS]BLE FOR TITLE | EVALUATION (If differant from Director) PHONE {Include Area Code) ’
‘ - o, oy . M. J. Evaluator.. = 217/195-5610
" . c ” SECTION Ii — STUDENT PARTICIPATION IN FORMATION . \
. ‘A STUDENT PARTICIRATION BY PROJECT AREA. Record the total number of stugents whoparticipated in the listed categories Public students are -
. those Title | students enrglied in public schools, nonpublic students are those Titte | students enrolled in private or parochial schools, local N/D students
‘ are those Title | students residing 1n institutions for the care of neglected ang/or delinquent chitdren. If 8 student receives services in Mmore than one
, project_area, inciude the student  the count for each apphicable area. . !
M A 4 -~
. . . : PUBLIC ~ NONPUBLIC LO%AL
. . JPROJECT AREA STUDENTS STUDENTS ° N/D
1 Reading . 30 5 . [¢] o
2 Other Language Arts (excﬁjdlng reading) ) 30 5 . 0
3 Mathematics .30 5 0 . ,
* 4 Other Academic (specify) .
5 Vocational . .
6, E‘nghsh {for mited Enghish background} * °
7 Special for Handicapped . .
8 Supportnvé Servites i » - ’ .
a Attendance. Socd) Work, Guidance, Psychology . .
b Health/Nutnitiop c, " ' ' .
¢ Pupil Transportation . )
“ s o d cher {specify) . .
8. STUDENTPARTICIPATION BY GRADE. Record an unduohcated count of students enrolted in Titlé | projects by grade level Leave blank any grade
N levels ~hich are nQt served by Titte | progects. . .
NN -
r GRADE LEVEL :
Prek | K 7 ]2 | 3] 5 | 6 [ 7 s T8 ] 0o [Ln] 2] o™
' * |, ' _ .
PUBLIC - | = 10 10.{ 10 30
NON: , ' : .
« PUBLIC ) 3 2 , 5
. indicate the numberdin focal institutions for the neglected or delinquent = = 1 - reeeecme st e [N N - 0
C. STUDENT PARTICIPATMON BY ETHNIC GROUP: Record the total | D, indicate the total number of public schoo) N
number of students enrdlled in Title | projects by, ethnic group. . attendance areas with students who were
- > aligible to recewe Titlza | services during
ETHNIC GROUP TOTAL the regular term.
b American Indian or Alaskan Native e 1
Pacifie Islander
| ) fH ) 1 E. Indicate the total number of puhiic SChODT
' Black not of Hupanic Jrgn 53 10 attendance areas with students who actually
Hispanic 10 . recewved Tutle | services.
White. not of Hispanic Origin , 15 |
e SECTION 11l — PARENT PARTICIPATION IN FORMATION
A. RECORD.TH.E TOTAL NUMBER OF ELECTED MEMBERS OF AN ADVISORY COUNCIL WHO: N
1. Were parents,of Title | public school students v O I R 15 )
. . . . N ° . .
, 2 Were parents of Title | nonpublic school students -»- -+ - - LR e g - . 3
s . . , Lt . - .
N ., 3 \Recqwed training {not necessanly Titje | fupded training) retated to advisory counait activities - - - . 18 4
, , s B
w ! d eo- -
. 8. P!] Yeos [:] Ne ° DID YOUR AGENCY PROVIDE TITLE | FUNDS FOR PARENT ADVISORY COUNCIL ACTIVITIES?
- l pa— ——— P eu—— e ——— N - - - [ . - - e - P ——— - ppp—— P —————— = -——— —
U sBE 2061 (1/81) , . - r 1
_ERIC .. {5 :
- . . 10 .

~




; «

= e
. RECORD THE N. le R OF PARY. NTS OF T'TLF I STUDENTS wWiHO WERE INVOLVED |N T !E l’Ol -0\’\‘ING TITLL 1 ACTIV. TIES

- o s o rmmeny = me [P L T T e il — - oo — Y e ————

TR
TlTLE 1 Acmvnv NO.QF "ITI L PAR:NTS

b o ) e o = P —— e - o ———— e

Parti ipated 1n pruject planryng_ unpltamentation and/or evalulition - - - 18

27 Worked as voluntegrs i the Title | classroom -Jf R S ‘ 18

Al . 7
Worked as volunteers outsude the Titte 1 classroom le.y.. chaperoned activities, provnded trans t
3 portation. etc ) - AU X 18

D RECORD THE NUMBER OF PARENTS OF NON-TITLE | STUDENTS WHO WERE INVOLVED IN ArNY OF THE TITLE !
ACTIVITIESIN C ABOVE - - - T

E. RECOﬁﬁHE AVERAGE NUMBER OF INDIVIDUALS WHO ATTENDED SCHOOL ADVISORY COUNCIL MEETINGS
{Include parents of non-Title | students, parents of Title | students, community members, school staff, etc.) - 25

T

\ SECTION IV —~ TITLE| STAFF AND TRAINING INFORMATION - REGULAR SCHOOL TERM

A RECORD THE TOTAL FULL-TIME EQUIVALENTS OF STAFF EMPLOYED IN TITLE | PROJECTS DURING THE REGULAR SCHOOL TERM BY
JOB CLASSIFICATION. | . ;

JOB CLASSIFICATION E‘:J%LI\L/;%SL-

: -

Administrdtive Staff . . .50

Teachers

‘

Teacher Aides
=

. M ‘e
Curriculum Specialists

Staff Providing Supporting Services

Clerical Staff  *

.

Olher {List)

B RECORO THE TOTAL NUMBER OF TITLE | ANO NON TITLE | STAFF BY JOB CLASSIFICATION WHO RECEIVED TITLE | FUNDED
TRAINING ANY TIME BETWEEN JULY 1 AND JUNE 30 OF THE PROJECT YEAR

\

JOB GLASSIFICATIONS TITLE | STAFF NONTITEE !
\ + 2

&

Administrative Staff * ,

"Teachers

Teacher Atdes

Curriculum Specialists

Others

accurate.

LY
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L ‘ ILLINOIS STATE BOARD OF EDUCATION 7
¥ . Department of Plagaing, Resedrch and E valuation //"\
Praogram Evaluation and Assessment Section 4\\ \ .
> ‘- 100 North First Street ‘

R . " . ' Springfield, Illinais 62727 W
, . ‘ ) X 8 K
Q v . TITLE | PROJECT SUMMARY ~/ |
. . (Regular Term Only) = ?V i

INSTRUCTIONS: The submission deadline for this form is detailed irt the current Forms Calenv>&9-Gmplete one co
for each Title | preject in the areas of reading, language arts, and math in grades 2-12 in your district. Attach all "TnS&. %
Reports” (ISBE 20-52) pertaining to this project. Submit the entire package to the above address. Questions may be referréed
Program Evaluation and Assessment Sect:;on at 217/782-4823. . :

DEFINITION OF TITLE TPROJECT A uniform set of methods, materials, personnel and activities which definé"an instructional
treatment.., A project may span several grade levels or operate in more-than one building as l6ng as it consists of essentially the same
activities-and instructional materials and is directed at the same Iearning objectives for all the students:it serves. .

to the

———————————————————————— —
1. SEVEN-DIGIT COUNTY-DISTRICT CODE . 7. NUMBER OF TEST SCORE REPORT PAGES FOR TOTAL PROJECT
13 L} 2 !
1j 41 010}11010 . \’T\
3. TWODIGIT PROJECT NUMBER|4. PROJECT NAME 7 ’ L
R65! 2| 5] 20 )

. 's. , PROJECT SUBJECT AREA (Check one),

x| Reading ,

X1 Language Arts

TEITLE 20-56 (6/81) © s " . § ¥

o LX) Man * ] C -
: GRADE | GR ' R ; '
6. PROJECT MEMBERSHIP 2 GRADEGRADE [GRADE [GRADE [GRADE [GRADE | GRADE |GRADE |GRATE JRRA0° - .
ASOF OCTOBER 1, 1380 "
. T 10 10 10 :
Answer Questions 7 through 11 for Grades 2, 6 and 10.0nly ’ .
" GRADE 2 GRADE6 ' \ ~ GRADE 10
7. PROJECT SETTING : - . ' .
. Check applicable boxes. IF D ~Regular classro‘om. ) D *sRegular classroom D Regular classroom
"other” s checked, enter . R
. . the primary praject setting D Pull-out \ Pullput~ E] F‘.ull-o,qt
in the space provided. . . )
' o , D Laboratory D Laboratory 4 4E Laboratory
D Other (specify below) ° @ Other {specify below)” | D Other (specify below)
N ] P
. .
INSTRUCTION ‘ © 40 .
. 7~ . . = ’
9! ‘AVERAGE NUMBER OF ) . - .
© V. WEEKS OF INSTRUC- . : 34
TION o | ! o - o
"0~ STUDENT TO STAFF : : : . ‘ *
‘ RATIO e . ) 4.5 1.0' N f . :
N - Student Staff *  Student Staff Student Statt
v - _ ” &
11. WERE ANY STUDENTS v ‘ - - . C
- TESTED QUT-OF-LEVEL? Yes D No © | Yes x | No ° Yes No
ERIC S R - - ~

1B



b3

" for N

TlTLElPROJECTSUMMARY B
(RegularTeernIy) B . .

P

ILLINOIS STATE BOARD OF EDUCATION * - R
Department of Planning, Research and Evaluatian ) C
Prograr Evaluation and Assessment Section ‘ R
100 North First Street - ¢ ’ '
Springfield, lllinois .

2777 e

. (2

y N SITNWES
: The subm/slon deadline for this form is detailed’ in the current Forms s Calendar. Complete one copy of this torm
| project in the arsas of raadmg, language arts, and math in grades 2-12 in your district. Attach all “Title | Test Score

Reports —1ISBE 20-52) pertaining to this project. Submit the entire pag:kaga 40 the above address. Quastions may be refarred to the
_‘Program Evaluation and Assessmant Sact/on at 217/78241823.

treatment.

‘DEFINITION OF NTLE | PROJECT: A uniform set of methods, materidls, personnel and actwmes which define an instructional
A project may” span several grade levels or operate in mo(e than one bunldlng as long as it consists of essentially the same

activities and instructional ‘materials and is directed at the same learning objeatives forall the students it serves.

1. SEVEN-DIGIT COUNTY-DISTRICT CODE

2. NUMBER OF TEST SCQRE REPORT PAGES FOR TOTAL PROJECT

. of{oj1jojo0fo|l | 5
3.TWODIGIT PROJECT NUMBER|4. PROJECT NAME ! ~
0{ 1 . . Title I Reading
5. PROJECT SUBJECT AREA (Check one) T
i X | Reading
J e LA )
) t
Language Arts .
Mathr ' t -~ :
3, \ A - ‘4{ ’ .
GRADE | GRADE | GRA RADE |GRADE |GRADE [GRADE |GRADE RADE |GRADE
6. PROJECT MEMBERSHIP S GRADE | GRADE |GRADE | GRADE | GRADE |GRADE |GRADE |GRADE |GRADE |GRAD
ASOF OCTOB§’H 1, 1380
s 4l 10 | 3o | 10 [
- Answer Quest/ons 7 through I 1 for Grades 2, 6 and 10 Only
GRADE 2 " 'GRADE 6 GRADE 10

7. PROJECT SETTING i
Chack -applicable boxes, If}
“othér".i§ checked, entar\
the primary project satting

in the space provided.

H

D Regular classroom

D Pull-out
D Laboratory

D “Regular classroom
D . Pullout -

.
D Laboratory

' <
B Other (specify befow),

" Regular classrodbm
Pull-out

:Laboratory

-

v . :{:] Other {specify below) » Other (specify below)
L‘Z;s ,
) 8. AVERAGE NUMBER OF - -
HOURS.PER WEEK OF Y \
INSTRUCTION . T 3 ,
8 AVERAGE NUMBER OF >
* WEEKS OF INSTRUC- . ,,
TION ‘ 34
* 4 "." ~ - i
10 STUDENT TO STAFF /
- RATIO ~ 5 1
- Student  Staff Y, Student Staff Student Staff
" - :
. 1% WERE ANY STUDENTS ~~ ~
¢ TESTED OUT-OF-LEVEL? Yes - No ' x| Yes , | No Yes No
s g
E C/ P .
E C - et - -
,, 20-86 (6/81) . \\ . 18 K 15
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\ ILLINOIS STATE BOARD OF EDUCATION
Oepartment of Planning, Research and Evaluation
Program Evaluation and Assessment Section
00 North First Street
Springfield, liinois 62777

TITLEIEVALUATIOI\N)!EPORT . .

{Summer Term Only

INSTRUCTIONS: Complete and submit one copy of this form to the above address bySeptember 15, 191
Evaluation and Assessment Section at 217/782-4823.
SECTION | — GENERAL INFORMATION
‘ . COUNTY
‘XYZ School District - Plains
OIST.RICT ADDRESS (Strest, City, Zip Code)

800 South Main Street )
NAME OF TITLE | DIRECTOR PHONE (Include Area Code)

e .
~ -

LEGAL NAME OF DISTRICT

PERS, FONTBLE FOR TITLE TEVALUATION (W different from Ofvector) PHONE (include Area Code)
N )
SECTION Il — STUDENT PARTICIPATION INFORMATION

A._ STUOENT PARTICIPATION BY PROJECT AREA. Record the total number of students who participated in the listed categories. Public students are
those Title | students enrotled in public schools, nonpublic students are those Title | students enrolled in private or parochial schools, tocal N/D students
are those Title | students residing 1n institutions for the care of neglected and/or delinquent children. If a student recewves services-in mora than one
project area, includé the student in the count for each applicable area. -

. PUBLKC NONPUBLIC <
PROJECT AREA . STUDENTS STUDENTS LOCAL N/D

Readng : 30 5
Other Languag‘;e Arts (excluding reading) 30 5
Mathematics 30 5
Other Academic (specify)
Vocational - -,
Endlish {for limited English background) ’ .
Special for Handicapped -

wir)—-

4

P

~Nlojlo| s

Supportive Services . . e .
a Attendance Social Work, Guidance. Psychology {

b Health/Nutntion -
c. Pupi Transportation .
d. Other (specify} ’ V4 R

A4
B. STUOENT PARTICIPATION BY GRADE. Record an unduplicated count of students enrolled in Title | projects by grade level Leave btank any grade
levels which are not served by Title | projects.

@®

GRADE LEVEL s .
e : . Pre-K K 1 2 3 4 , 5 6 7 8 9 10 11 12 TOTAL
Local N/D ' 10 {10 9 . 30
L |
— ‘ - ‘
Public 3 |2 ' 5
. 3 LI
Non- . . . s
public P 1 '
.C. STUOENT PARTICIPATION BY BTHNIC GROUP: Record the total ) .
number of students enrolied in Title | projects by ethnic group. “SIGNATURES AND VERIFICATION
— ETHNIC GROUP . TOTAL | hereby certify that to the best of my knowledge the information
American Indian or Alaskan Native provided in this report is true, complete and accurate. *
5 PO
Asian or Pacific Islander - v - . o
Black, not of Hispanic Origin < 10 .
Hispanic * . 10 v . .
White, not of Hispanic drigin . *
_ TITLE 1 STAFF AND TRAINING INFORMATION '
SECTION I ’ SUMMER SCHOOL TERM
A. Record, the total full-time equivalents of staff employed in Title | projects’ o . B ' ’
during the summer term by job classification. M . - . 5 .
JOB CLASSIFICATION . Full-Time Equivalent | .
Adminsstrative Staff \ . 1.0 =
“Teachers . \ ‘ . 2.0 . Da:e. Signature of Title [ Director
Teacher Aides N 2.0 - . :
Curriculum Specialists / . *
Statf Praviding Subﬁting Services . : )
\)f‘lqﬁcal Staff s Rate Signature of District Superintendent
B lC‘her (List) ] L e L ' ——
20-58 (1/81) - ) ' - N . 17
N o P * e s . ‘ - N ’ ¢ ‘ r)
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SOME TESTING TERMS ' -

used. in Title | evaluation
“Test

The name of a complete test battery.
Some commonly used -tests are Gates
McGinitie, California Achievement’
Test (CAT), Stanford Achievement
Test (SAT), Iowa Test of Basic
Skills (ITBS)h

Subtest C

The name of a specific component of
a test for which a score may be
obtained. Subtests meagure subject-
area objectives, Examples of 3 :
subtests are Reading Comprehension,
Vocabulary, Mathematics Concepts,
_Total Reading, Tofal Mathematics.
_Subtest names may differ®stightly
among different- publishers' tests.

- Level .
The version of a test intended for
students of a particular age/grade
level. Levels may be denoted by
cdlors (red, green ...), by letters
(4 B ...), by numbers (Level 17,

.Level 18 ...), or by descriptive
words (primary,’ elementary ...).

Form

Many publishers offer two comparable
versions of their tests. The forms
differ in the exact items contained,
but both forms contain identical
subtests and levels. Farms are
indicated by letters (Form P, Form Q),
ox by numbers (Form:1'¥ Form 2).

“ Al

Out-of-level testing
Students tested ‘out of level are
given a test level which more

clogely matches their level of
performance than does the "publisher-
recommended" level for their age and
grade. Another mame for out-of-level
testing is functional lfvel testing.

’

Expanded Standard Score
Publishers of major tests develop
this score system which links all
levels of the test. Each subtest
has its own expanded standard' score.
You can use expanded standard scores
to compare student growth over
several months or years in a given
subject (3ubtest) area. For instanée,
you could describe gtudent progress
in Reading Comprehension or Math '
Computation over one or more years. °
Since each subtest standard score is
developed independently, it is not
appropriate to compare math and
reading standard scores, or even
"reading comprehension" and 'reading
total" standard scores. Since a
stahdard score can easily be con-
verted to a percentile corresponding
to students' grade and time of year,
the expanded standard score is an
important requirement for out-of-
level testing . - ’

-

Norms
Norms are tables which enable you to
compare the performance of individual
students or groups of students with
the performance of a large sample of
students in the same grade who took
the test at the same time of year. .
Norms are usually~pgported as
- .

percentiles and s,t‘ﬁnes. When.,.
using norms tables it is important
to pay attention to the grade,. time
‘of year (often expressed as 'begin-
ning of year," end of year"), and
subtest. '

.

N
v
>

19



 INTERPRETING NCEs:A Synépsis

réverse of this page is a comparlson of NCEs and
percentiles.
NCE GAINS R ' o

When you calculate the NCE gain by subtracting average pretest NCE from

average posttest NCE, you have a gain score which is one indicator of the

effectiveness of your Title I program. How can you interpret this gain? Here
.. aye two points to considert:

M

1. Groug size. You can be more confident of the mean1ngfu1ness of an average

gain score when it is based on many students rather than on few students.
In small grOups, each student's performance has a large influence on the
average gain. Scores of a student who got,excgpt1onally lucky on the
posttest, or one who did mugh.more poorly than s(he) should have, contri-
bute just as much to the group average as scores of a student who-demon-
strated his true performance level, The same is true in 1arge groups, of
course, but these fluctuations in individual performance tend to cancel
each other when more students are tested. In technical terms, we say the
average (or mean) of a large.group is more stable. The reverse of this
page displays a table which shows, for different group sizes, the confi-
dence you can have in average NCE gains. From this table, you can see the -
advantage of combining all students in the same grade who had similar”
Title I instruction, so the averages are based on‘as mgny students as
possible. - . R
- ', . “ .‘ hd 9
. Comparisons. A gain score, by itéelf, gives you little information' to .
interpret. Yoy will probablywant to compare your project gains with some
external standards., For example, you might compare your fourth grade math °
.~NCE gain with: s .

— Pretest, Posttest, and Gain NCEs c -
You work w1th three NCE.scores: The averége pretest

. NCE, the average posttest NCE, and the average NCE gain
for one or more groups of students. Since an NCE score
is similar to a percentlle, you can interpret ‘a pretest
or posttest much 11ke you would a percent11e. On the

v

e Math gains in other grades fhi; year.
+ ¢ ‘'Last year's fourth grade math gains: °
e Statewide fourth grade math géina.

e Nationwide fourth grade math gains:

-
.4

.
— ¢ *

FOR MORE INFORMATION ON INTERPRETING NCE GAINS, SEE-the "INTERPRETATION GUIDE"
in the pocket of this handbook, -
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" you calculate-a mean gain of3$6.NCEs.

NCEs are g{milar Eb“percentiles,‘except that

NCEs consist of equal-sized unites, while ’ .
percentiles are smaller in the "average" score

range, and larger in the very high and very low

score ranges. Here is a comparison of NCEssand
percentiles for & normal distribution of student

test scores., ' . '

-~ ’

" SCORES ‘UNDER
/. THE NORMAL CURVE \

~

N . - .- X 4 . 'y
Use this table to find out how much confidence 'to place “in youwr NCE group
gains. For example, suppose yég haye . group of ten students for which
CEs. ,The table tells you that the true
gain is probably between .7 (6=5.3-NCEs) and 11.3 (6+5.3 NCES).. Suppose
your group numbers thirty- students, dnd. you again calculate a g?in of 6
NCEs. In this case, the ‘true gain prpbably lies between 3 (6-3.0) and 9
(6+3.0). See the booklet, "Interpretation Guide" for more details on .

rd

, o 15% | 18% | 18% | 15%
1elnfed gttt : —
NORMAL CURVE EQUIVALENTS (NCES) -~ S
i ""”13“”””243"”53*"-%”%%' R 55 -}
. PERCENTILES 1
. ) ’:2:3=;4:5:6:_7:8: o
. : . _STANINES _ . ,
3 . . - \L

using this table. . e, :
’ dy ' P - 0§
[ . i 4 ' " ! ‘l‘ . °
Class Size Error Class Size Error Clgss Size Error Clgss Size Error
.(N)  (NCEs) (W) (NCEs) (N)  (NCEs) (N) (NCEs)
2 16.0 11 5.1 . 20 W 33-34 2.8
& 3 11.3 12 4.8 21 3.6, ' 3537 2.7
: 4 9,2 © 13 46,1 ° 22 . 3.5 38-40 2.6
5¢ 8.0 ®14 4.4 23 3.4 41-43 2.5
"6 7.2 15 - 3. 2-25 .3.3 C44-47 2.4
R 6.5 16~ 4l 26 3.2 - 48+50 2.3
1. 8 6.1 |° 17 'Y 4.0 27-28 3.1 © 75 - 1.9
9 9.7 18 379 -| " 29-30 3.8 100 1.6
d w0 sa)] L 3.8 31-32 - - 2. 150 1.6
oo T . 200 L1
Lt o2
22 -
[ v ‘q -
QR 7 TR | A
s ‘ SRR A 4
i ’ ;7:‘ >, . -t . S ".:, %:
. . AR o PRt 1 - > !




To evaluate Centennial's ?lement:aty Title I
program, a reading test that seemed to matc¢h
the,curriculum was administered fall and

spring. The following results were obtained
for Wilson Elementary: .

* i Grade N Pretest Posttest NCE Gain
3. 27 3412 36.3 2.1

\ N 28 ° 30.8 31.1 :3 —~—
5 10 ., 21.7 25.8 4.1 ?

- While;there were positive gains at/all grades, )
the gains were small. . '

‘", "The district evaluation results showed a program
g ‘ average gain of 26.4 NCEs (Normal Curve Equivalent)
£ : which is incredible," the report siid. The 26.4 NCE

. means ‘students' academic achievement advanced two
i - years and six months. Jhe normal gain is one year.

pesy
«r
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ELEMENTS OF A GOOD EVALUATION REPORT

e . .
S— .

e *

e

24

A2

s

.

3
»

- . ¢ . An evaluation report is an fmportant document, A well written|.
. report is & powerful,tool for informing and, if necessary, .
* petsuading. Good evaluatmn reports are written'with the 4 .
reader in mind. The two key elgments are reader rapport and R
. organization. P . - N
2 . . R °,

- 14 .
| T E

Reader Rapport ) Orgamzatlon . F

who' will read- the evaluation report. There is no single best way to organ-

Teachers? Parents? -The School Board? ize any'report. Here. is one way, E

Principals? Probably most of these, and which you might find useful to

I perhaps others as well. Each person* & stimulate your own thinKing.
L. will look for answers to his/her own , . R
questmns. The report should’ make this | 1. Program Goals. 4 clear’statement

easy for the reader to do, Here are of the goals of the program will E .

“some ways to Help the reader glide ‘ ~set the stage for the details o

smoothly through the report. . which will follow. A description -

) . * of how the goals were developed . N

1. Use a table of contents. Major may be helpful. .

" gection headings should be identified. c
Sections of special interest to 2. Program objectives and activities. .
teachers, adminisfrators, etc., - What specific objectives were

%' might be notede in®subheadings. associated with each of#the broad, E

‘. \ goals? What activities were car-

2. Include charts, tables, and above all, ried out to meet these objectives?
graphs! Pictures really are worth a Remember that activities may in-
thousand words. A graph can convey ¢lude such things as staff train-
more informdtion in easy-to-digest ing, and schedule planning as well
form than ady other display format. as actual contact with students.

4 Label all graphs and charts, so that . .
they can be read without assistance 3. Evaluation Design. ‘What questions
from the text. . need to be answered? What infor-

: ) _ mation should be gathered to

3. Write short sentences, using fifty- *  answer these questions; and how
cent words only when a ten—-cent word is the information to be analyzed? )
will not do. Usually a ten-cent p
word will be better. 4. Results. The findings should be

. CY concisely described. Tables and’ —

4. Consider how the report will ﬁ)k when graphs are a big help here.

’ typed. Be generous in the usgfof -
section headmgs and subheadings, so 5. Conclusions and Recommendations.
the reader won't feel lost. Lots of The evaluation report culminadtes
"shite space" helps, too. in thesei Many people (unfor- -
tuna;ely) read only conclusions.

5. Pay special attention to the intro- This is the place to present a -
ductory and concludmg sections. synopsis of program effectiver
These form: the reader's first and ness, linked to the 1nformat1on
last impressions xﬁhthe evaluation, supporting those conclusions.

You want to shape Shose impressions. Recommendations should flow
from conclusions. .

25




" how in effect, future longitudinal evaluation could best be effected by

£.5.E.A. TITLE T READING PROGRAM EVALUATION 1979-80

-

“Twenty=-four students completed the 1979-80 E.S.E.A. Title I Reading Program*
having been pre-tested-during October 1979 and pest-tested in May 1980 with
appropriate forms of Gates-MacGinitie Reading Tests, (1978 edition). Two
participating stutdents moved awa from our school district during the year
and four others were transferred out of Title I classes because of signifi-
cant improvement in their reading ability during the.early part of the . |
academic year. Eight students from grade 1 also received reading instruction
duripg the latter part of the academic year. . Test scores of these_students
could jnot be included in" the test score report because of A-1 regulations
but spring -achievement scores may be incorporated as part of a longitudinal
evaluation survey. . o

> .

. Average daily attendance was approximately thirty-six students, each receiving
thirty minutes of readjhg instruct?bn in the Title I elassroom in addition

to their regular classroom reading instruction. ‘At the special request of+ ¢
a grade 3 teacher who h mast of the low reading abitity students from

grade 3, an extended effort was made to accommodate the lowest reading

abiTity group for a/Tanger (1 hour) period, of time during most of the academic

. year.. There is indication that this has been very effective in view of the

improvement of on:lgve1“perqpnt11e rank scores obtained by this group.

' “Considering over-all program effectiveness the Normal Curve Equivalent (mean,

N.C.E.) gains were: ¢ s
+Fi3 for grade 4 students
R v + 10 for grade” 3 students .
. +.13 for grade 2 students , - —

This is a respectable gain in all areas from last. year and undoubtedly the °
near ideal conditions of being in the same building in a sound-proof room
contributed a great deal to this improvement. Communication between the
Title T teacher and regular classroom teachers was also better served by .
this arrangement and ari exchange of diagnostic information particularly with
. teachers new in our district was carried out in accord with suggestions
from the prévious-years evaluation report. -

Recommendations for Future Title I Reading Prdgrams

— . o
Continue to project proposed program effectiveness by- expressing objectives
in grade level gain and maintain the grade Jevel standards which determine

needs of students as in the 1979-80 program proposal. .

Compute test results after -October tests are given. and complete the Fall,

Spring, Fall, Longitudinal evaluation of long term gains of student reading

ability. Since a system of permanent coding of student jdentification is )

Spring, Spring, Spring score résult comparisons. This shoyld really be

~ done on an annyal ‘basig rather than attempt to follow Model A-1 guideline .
requirements of every three years. ~ -

. . -
~ . -
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"END OF YEAR' NARRATIVE.
TITLE 1 PROJECT

Our Title I programs of remedial réading and devé]opmenta1 kihdergarfen:have
come of a successful conclusion thjﬁ'year. : ) e 1=

Our remedial reading students in grades 1 - 4 engaged in a number of sucgess i .
oriented activities during. the year. The program was able -to dismiss two ) .
. students during the year and work-with five first grade students. . The.-teacher .. ‘
felt much was actually accomplished during the year, even though the test a
results were not indicative of it. She feels the post-testing comes too tate ,
andr the children didn't really try (as their scores were lower in spring than * ° .- .
fall). For this reason we are going. to move our testing up two weeks and ‘
hope to get -a better indicator. ' a .
Our developmental kindergarten contained a full complement of students in
the class of ten. Next year six»will be going on to regular first grade and
four others will go on to regular kindergarten. The program goals were not .
completely met, possibly due to behavioral problems experienced with two of "
, &the students, but both the teacher and I,feel that great gains were.made. n
Oursparent .advisory council met three times this year. It was'my goal that ‘°
parents. involved with the PAC should know as much as possible about the
workings of both our programs. They also became involved in seeing what |
types of information-are.required to apply for the federal funds.

My biggestodisappoihfment came in the area of PAC. Not many parents became N : ﬁ
inwolved, even -though I believe those that did gained some insight into the

program's working. e ' .

Most of our Title I parents. and others in the school and community took part

in the needs assessment for next year. . .

Our remedial reading teacher took part in.two workshops put on 163;11y by . .

the 1114nois State Board of Education Program Services Team. She believed : e
. much was gafned by ‘her attendance at these meetings. As director, I attended

a session in Rock Island area that was mostly concerned with the fiscal part
* of Title I and another on completion of the application put on by the PST.

=,

. Three of our teachers reviewed the application with me this year and gained e
some insight-into the program preparation. Other staff members were involved '
as they worked with the Title I staff.- T . o
In conclusion, I think our programs had a good year. I feel many people °
became involved and more familiar with the workings of Title I. With this as
my, first year as director, I look for better things to come from Title I, if
the funds donmit disappear too quickly. L
! . L . o ;-

-

’
. . -
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Tenth grade reading
scores reported.

SOMEWHERE, U.S.A. — Test scores
released today showed that there were
far fewer 10th.grade students {mhe
above-average range and far more
10th grade students in the below-
‘average range than would be normal.
That comparison is based on a
national scale, including children
from suburban, private, and urban
school districts. .
The All Inclusive Test of Profi-
ciency is given every year to tenth
grade students. The test measures
student progressin reading. language,

*arithmetic, and study_skills. The
results of the test are provided to the
school board each year by the superin-
tendent in a written veport.

The results of the December tesf
showed 5.6% of the 10th graders were
inthe above-uveragerange, where nor.
mally 23% of the children should have
been. About 51.3% were in theaveraye
range. where there should normally be
54%. A 43% were in the below-
average range, where it would, be
normal to have 23%.

Half of County Flunks Test

ANYWHERE, ID. Test scores released

@2

today showed that 50% of% County students COUNTY'WIDETEST RESULTS
scored below the national average on tests Spring 1960 Graf}lg 6
of basic skills. In some schools the per- . °
centages werc even higher. In'one school, ) Bt
- 60% of the students failed, A(‘;m'ge
The Idaho Basic Skills Test is given hool de  Average
, . cach.spring to students in pades 3,6,and S . Equivalent . Percentile
9, The test measures students’ progress Adams 6.6 . 47
in vocabulary, reading comprehension, Cherry Hill 69 52
|?ellmg, math concepts, math computa- .Hanover 68 . " 50
tion, social swylies, and science. Scores 64 44
arc regorted to the school hoard in grade Packwood 2.2, 60
equivalénts and in percentiles. ¢ Rainbow 6.6 47
At the end of the sixth grade, for"exs Williams ~ . 69 52
. ample, students are éxpected to get a grade
- equivalent score of 6.8, or sixth grade, County,Total 6.8 50
eighth month. Couniywide, only shalf of
all sixth graders met that standard. . g ¢
The figure bélow shows that schools in * Continued on Page 28, Column 3
the suburbs fared better. thary inner city ’ ) .

T -
o R PR

R

“,

schools. In Parkwood; for example, the
average sixth 8radtr got a grade equivalent
score of 7.2 or seventh grade, second
month, Meadowbrook sixth graders, on
the olher hand, icored 6.4, nearly 2 full
year behind Parkwood nudenu.
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USING EVALUATION DATA FOR PROGRAM IMPROVEMENT '

Interview Protocol

v -
. .

. - A ‘
. One purpose of evaluating/éitle.I projects is to provide data showing student .
- An equally important reason- for evalua-

gain at the state and national level,
tion is to provide data useful for making program improvements.

’ This interview guide consists of a few questiqns to-ask the d1str1ct evaluator
Ask to see concrete eV1dence where v

and. some suggestions you may wish to make. |
possible.

.

1. Which groups in this district regularly see coé}es of the#
evaluation report?
[Title I teachers? Classroom teachers? Pr1nc1pals?
Parents’ School Board?]-

1 . »

L] , ' ~

Do yQu prepare an evaluat1on report marrative 1n.add1t1on
the forms sent in to the state? E

v

o ' . ‘ R
3. Do you collect more evaluation information than you report
* on the state forms?

[For example, teacher attitude toward"§0gram,
parent interest, student attifude.] ILf so, is this
. " information sha§ed with teachers, parehtagiprincipals?

4, How do you use evaluatron information to plan tthe next

year's program? o e ) ot
. v ) .

_ DCb@cl.c L‘f you - .

|

-

*[J Check if there }
|

1

|

\

|

|

|

.

] >

3
s

. &

[j Check if there =~ . °
is evidenée of * :
information )

+ dissemination.

.\‘.

>

see such a
report.,

[J check if yes.

is evidence
information ' $
is uged for {
planning.

. C ¢

5, Do you have difficulty in using evaluatlop results for ) .
prqgram planning? . .
N [Use the space to record major k1nds of problems, Can suggest:-
- . sources of help including inservices by state staff.]

. N I3 A}

Y Y

. -

'not check the bok.
ties in yohr region, .

Spend a few minutes reviewing responses to questions for which you-could ,
You'may wish ‘to use result8 .to plan-training activi-
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SUSTAINED EFFECTS in a nutshell -
. . ' . &

v

’

A sustained-effects study is an examination

v . | of student achievement over a period of ' |-

. . months or years to determine if gains made
_during ajsin§¥q—school year are, sustained.
A sustained effects study is ‘sometimes
.called & longdtudinal study, Program
regulations require a sustained effects

- study at least once every three-years. -

-Purpose E o S
The purpose of the sustained effects requirement is to encourage each
district to take a close look at its Title I program (or portions of tie
program). Projects wlich are-under consideration for revision.are
sspecially suitable for including in a sustained# effects study.

Testing ' . ‘ - ‘ ,
A minimum of three sets of test 8cores ‘on the same students are required.
These represent testing at the beginning of the project, at the end of
the project, and at some time point "twelve or moré months after the
pretest. Since most people will find it easiest to use the evaluation
pretest and posttest as the first two data ponts, the best test to use °
. for collecting the third data point is the same test series. Of course,
*A the test level used for fhe third data pgint should be the lsyél appro-
priate for students' current performance. ~

-

/| Requirements - . . . )
The sustained effects stidy should be done on one-.or more groups of
students who Tt ' )

° . r - ’ 4 * ‘ 28 . A .
® were enrolled in a Title I program for at least one school
year during grades 2-12, i i v

@ received Title I insfruction-ih a basic skill area
(reading, language arts, or math).

. ? Options A
Sirice the purpose is to Encourage a close look at .a portion of the
" Title I program, you -negd not try to include all ‘'students in the third -

data point. You siay choose to L.
¢ » T : *
® focus on onp grade level,
< .
@ focus on ong_subject area, . ’
[ . ‘ o . v 4
. e focus on a sample of—students-within a grade level ) , .
(but be careful not to choose too small a’sample. o ’ M
See the reference sheét on interpreting NCEs for details).
. ; . . ‘. . ‘ . ' _
\ ) ; T - . 49
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. PP
Duplicate if more pages are needed page___ of
' : Sustained Effects Data Worksheet
District/Comty_ ' Grade Level (one per page) ,
oo Students Students Public Nonpublic
Nata (check one) in Building in District Type (check one) Public and Nonpublic
Profect Setting Code (encircle one) 1234567 Subject (check one) Math . Readin%
_ TEST IDENTIFICATION . ‘ ‘ Testing Make-up
— ' Test Name/Edition/Year Subtest Used Level(s) Form Dates  Dates
: ‘ M T
Pretest ,.~ ,
Posttest )
| Sustained ’
Effects Test v
Zvaluation Group Use of Sampling .
(check ons) : (check one) nmymmu. PUPIL DATA ,
— Conlunuins Students Ouly __ Tocal Gm“,p Pretast Postast Sustained Effects Test
___ Exizad Studeats Ouly __ Mapresencative Sample 9 .
Raw Scandavd
Student Nama or Number . Scandard Scores | Standard Scores Scores Scores.
1, £
R E1 . N
- @ } ' ©
4,
. S. <
A — —
7. .
3, N
9. . [ 2 -
10. b
11, *
° 12 ‘/7 . /
13
14. ) '
S -
15. ~ - -
‘16. -
' 17. > .
18. -
19. ¢
29. 1 . ;
. 1 - '
. i ¥
? - : I3 ({f’a - x - ‘ . ’ |
. ) * \“ . . Geand Tozals: “— N . .
3 i (Use only if r ' A |
” Q ) ’ . » data caportad - . E .
E MC o . . , oa mn,n!)un . . - 51
. e oL . ) —y one_pase. 37 e T -
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Sustained Effects Evaluation

»
%

EVALUATION !SSUE:

¢ v

*w

Evaluation Data

PRETEST

X

"POSTTEST

e 7

SUSTAINEDS
EFFECTS,.TEST

H

PUPIL GRADE LEVELCS)

TESTING SCHEDULE . .

7 Check Tall or Spring
for each data point .
and indidcte year. 4

FALL ,

FALL

FALL

SPRING

SPRING

sPRING|

o

YEAR

YEAR

YEAR

To Compute Average Standard Scores

1 o
1. NUMBER (N) OF STUDENTS WITH ALL THREE TEST SCORES. -

J

2 STANDARD SCORE SgMS FROM PAGE 1.

3. AVERAGE STANDARD SCORES (WHOLE NUMBERS)
CITEM 2 4 ITEM L ,

To Compute Average NCE Scores

INDICATE NORMS BOOKLET(S) USED

T

INDJCATE NORMS TABLES USED .

-

*pOES TEST HAVE STANDARD SCORE TO

- 3

PERCENTILE TABLES?

- . ¥
2f yes, gc, on to Staps §, 6

If 'no, ;o(Steps 4, 5, 6'and 7, .

AVERAGE RAW SCORES

“*,

EQUIVALENY

e, 5.

PERCENTILE

RANK SCORES

* 6.

MCE SCQRES

-

L
\

“To.Compute Average Sustained Effects

<

7. POSTTEST NGE_ - PRETEST NCE « ]
SUSTAINED EFFECTS TEST NCE - POSTTEST NcE = []

5

Ha l:

o K
-4, T

-
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.~ |DISTRICT NE'E_DS ASSESSMENT , H

~-Purpose of @ DISTRICT NEEDS ASSESSMENT-

- ] A District Needs Assessment serves two main purposes. It &
"helps to identify the content &reas most important to . .

include. It also helps to determine which grade levels to
serve. A good needs’ assessment will not only collect data
relevant to these two purposes, it will also document

~ procedures used to rank order the opt1ons 80 that the most
benef1c1al program can be developed.™ ‘

T

v

-

S Collect»in‘g the data - | Organizing the data |

’ Two kinds of data should be available. ° Any collection of data is useful only
$ if it 'is organized in such a way that
' <:>0b3ect1ve data on reced{'school it is clear and comprehensible. Com-
achievement, representing all ) puter printouts, stacks of question-
- children in the proposed geo- naires, or school records can contribute
graphic area. These data may . noth1ng to useful decisions if bﬁsy
N include standardized test scores remain 1solated unconsolidated infor=
(or summaries of test score infor- mation. Three steps will help the
mation), criterion referenced test . needs assessment go .smoothly. .
scores, results of district-developed : '
tests. For the basic skills, test (:)Deveiop a one page summary of the
data should be "available for each available objective data. °
grade level and subject area.
. f?‘ Design a one pa e, easy-to—-fill out
N C:)Survéy data from a representative survey questionnaire,
. sample of concerned ‘groups -
* in the district jThese will
. probably includ®¥gitle I teachers, re Develop a one page form on whiclr to .
) classroom teachers, parents, school ’ summarize” the survey results.
. s adminigtrators, and school board .
X .members. All respondents should -
. have the opportunity to express - v
v their views on both the needed
) content area and on the grade level ’
T to serve, and should be asked to .
“a.» :J- indicate priorities. It would be
_"". desirable to provide survey respond-
e ents with summary test data to aid ¢
.} - them in .their choices. . .
» ¢ - )




EACH YEAR TITLE I MUST CONDUCT A "NEEDS ASSESSMENT" OF THEIR™
SCHOOL. PLEASE CHECK THE AREA.THAT YOU FEEL MOST NEEDS THE
HELP OF A TITLE I PROGRAM. ‘ " :

-» .
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. . . - Social '
Reading | . Math | Language Studies | Science Other
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TITLE I PARENT NEEDS ASSESSMENT

R

e

PARENT ADVISONE.COUNCIL& )

i

It w111 be appreciated if you will complete this form and return-it to the,
district office "in the enclosed addressed enve]ope to-assist us in p1ann1ng
our 1979-80 Title I ESEA program. X

A

b ]

Check one: Title I Parent Nonéﬁitle'l Parent

{

District Name
B K Please raﬁk order (1 :rﬁll) the, fo]lowing needs in the order of priority you
. feel they should be served by the Tit]e I program for your district.

Remediation in reading ski]ls
Remediation in mathemati¢s skills
Early childhood education
Improvement of communication ski]]s
Improvement of self-concept -
Inservice training for staff
Inservice workshops- for parents

.~ Media production services
Evaluation of students _
Follow-up on Title I students in regular classes
Smail group and tutorial instruction

jl R

v Y4

TITLE I PARENTS please answer the following Yes or No.

1: Do you think your child has shown a more poswtive att1tude
toward school this year?

Has your child made progress in the develaopment of sk111s
this year?

. 3. Do you feel that ‘the Title I program is meet1ng the needs

; . - and interests of your ch11d?“

. Y

o 4, What aspect of the Tit]e I program do you feel was most bénef1c1a1?

::' . L/

T ;e 4

M ' ’ ¢ A ) . ' ‘ .
N (‘ 5. .What aspect of the Title I program do you feel was least beneficial?
- - - S T - ' ,

" LS v

1 . ¥ " N : : * . . .
1 . 4T - : - - \: 2

EE
s

W e TITLE I AND NON-TITLE I PARENTS p]ease answer

2 N . * . -

I recommend changes in the present Tit]e I program ~YES -“NO_F_ “

no A “If yes, please 1ist changes.
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SELECTING STUDENTS FOR TITLE |

4

Select1ng students to part1c1pate in T1t1e I can be
accompl1shed only after two prior decisions have been made.
First, when the buildings offering Title I have been identified.
Second, after the .8subject areas and grade 1evels have been
determined. Qnce these decisions are made, the“student selec-
tion process must 1dent1fy those children most in need of

"

Title I help.

And the process must be as ob149t1ve as possible.

—

Sources of Data

Test scores and teacher judgment are
the two best sources of information
for selecting students. Each has
certain strengths. ,Scores from a
valid and reliable-test are likely to
be the best possible measure of
students' current achievement. The
judgment of teachers who have close

- daily coptact'with pupils will !
identify certain needs, such as poor
study habits, that test’'scores will
not reveal. Both sources of data also
have weaknesses, however. No test

. measures all the behaviors important
in scholastic success. And the.
judgment of one teacher regarding 3
particular pupil is™likely to differ
somewhat from the judgment of another
teacher about that same pupil.

1

A good student selection procedure .,
makes use of both sources of data in'a
way which capitalizes on the strengths -
and minimizeg the weakness of-each.

1 [

Using Test Scores

For test scores to contribute meaning-
fully to the student selection process,
there should be

® a score for each student in the
,group of potent1ally e11g1b1e
students.

@ an established procedure for
incorporating test score data into
student selection decisiogps. For
example, one might decide to serve

only pupils below the 30th percentile
.t . -, .

Using Teacher Judgment

Teachers work closely with students
for extended periods of time. When
.recommending students to participate
in,Title I, teachers can consider inany
factors, such as motivation, test-
taking skills, and other characteris-
tics not measured by tests. A care-
fully developed questionnaire provides
valuahle information to aid in
student selection. Here are some
guidelines for making the best pos-
sible use of teacher judgment.
® Develop a list of pupil character-
istics that can be measured better by
teacher knowledge than by a test.
These might include attitude, work
habits, skills in s!;ﬁs"ic (rather
than global) curric#ffum objectives.

-

@ Choose an item format that will
.allow for i
1. .A range of responses ¢for example,
a five part scale ranging from
always to "never," or "excellent"
"poor™").
2. Numer1cal values ass1gned to each .
response option. It is easiest o
. to work with numbers for which a
. larger value indicates greater
. need for Title I.
@ Before the teachers use the rating

[

scale or questionnaire, hold a
training session. Review each
item, and discuss the meaning of
the highest and’ lowest ratings.}
These are’ called: the "anchors" of
the scale. A good follow-up would
be to summarize the anchors, and

" prepare § one-page description fof
teachers to refer to while complet-
ing the rating scale for each child.

-

61
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Estab11sh the rules. for using both test scores and teacher

ratings, Suppose, for example, your teacher rating question- ..

"naire has a possible high score of 50 (perhaps there are 20
items, 2ach with a maximum value of 5 indicating high need
for Title I).- Some possible selection rules might be:

® Serve all students with'test scores below the 20th
percentile, and all students with a teacher rating

®  greater than 35.

® Serve all students-with test scores below the 30th
percentile, exceEt for those students with a teacher
rat1ng below 20,

0

N

\
L)

® Serve all students with a teacher rating above 40, and
serve any students not ircluded in this group whose test

;- scores fall below the 25th percentile.
Allow for the” exceptions to the rule that will inevitably
,come up. For instance, students new to the district may not
have comparable tests scorgs. Test scores of, bilirgual
children may not be a valid measure -of their achievement, In
such casés, a carefully developed teacher rating scale can
play an 1mportant part in se1ect1ng students for partici-
pating in Title I, . t . ‘

Combining Test Scores and Teacher Ratings-

>z

Aruitoxt provided by Eic:

Y

b ¢
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7 VARIQ%;ONS’IN FORMATS FOR GRAPHIC CHECKLIST RATING SCALES

-

(a) Comprehends written material . well |} | poorly

o

(b) . Comprehends written material T well |} | poorly

5 1
/.

(e) Comprehends written materials .
o’ K ~ f
. | : | | : | |
Superior -  Good . Average Poor * Fails to

Comprehen81on Comprehen31on Comprehen31on Comprehension Comprehend
u'

L (d), Comgrehends written material

(e) a -
Performance Consistently | Sometimes Consistently |Consistently
Factor Superior Superior * Below Average |Unsatigfactory

Comprehends

written material,
. draws conclusions,

explains meanings.

Comprehends writfen material

57 1311 9 7
Consistently Usually O.K.: Passable but .Poor work,

Well - Above.average < below average no wunderstanding, - ¢
5 t - - . ¢

Comprehends written material Judge the extent to which the student under-
. » - stands the fifth grade reader. Consider his
’ ab111ty to-make 1nferences, draw conclusions,.
and comprehend the material -

Poor 1-6; Average 7-18; Gobdl19-25 22:

Ao
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few. exam

not appropr1agi;\~’/j .

® Summer programs

i

"(one quarter,

\

Some programs cannot be evaluated using Model Al.
s of programs for which Model Ad evaluation is

\

. e Short, intensive programs during the school year
one semester)

° Early childhood programs (Grade 1 and below)

Here are a

-

\

/‘ ) e Piograms in" which the emphasis is not basic skills -
¢ (e.g., health, self concept, attitude) )
. Is evaluation re%¥1red for.programs such as these? YES!
. Here are some guideliaes. .

’

Do test if your program emphasizes
academic skills. Although you will
not be able to obtain normative
(percentile) scores, you can still
obtain measures of growth.- For~
example, you could

o

o "Test at the end of summer program

s using Model Al test. Compare the
averag standard gcore at conclu-

sion of program-with avenage standard~

~

score obtalned by those students
on the spring g’ Model Al posttest..
In effect, you use thesspring ~°
scores asg'pretest" scores for the
summer pr@gram. oo

-
'

® Use)a crlterlon-referenced te§t as
a pretest and posttest. You may
‘express the gain as an increase in
the-number of correct answers, or,

number of objectives. mastered“
e Use teacher-developed. tests as .
B pre- and posttests. 1f several
4 groups will receive similar s
instruction,, seek to devqlep a
test that can be used for all

4 students rece1v1ng comparable
1nstruct10n. * a
’ - : - . -
- < .y <
4 Qq -«

better still, as an increase_ in the

If your program is primarily affective/
supportive (or includes substantial
non-cognitive emphagiﬁié collect
measures of these outcomes. You

might consider the use of

e Self-report attitude questionnaires.

X Behav1or -checklists--filled out by
teacher,

g °

*

e Evidence of subsequent school improve-
ment as reported by parents, classroom

. teachers.

Prepare a coficise summary of your
evaluation results._ This might take
the form of a table; graph\or chart)t
Most people find a graph helpful for
quickly assimilating information.

A brief narrative sho#ild point out

e The program objectives. )

e How the objectives yeé! met
¢program design).

e Evaluation design. T~

N ,

e Evaluation results.
&,

@ Recommendations.




the concepts .of score conversions, and outtof-level
testing. Practice a few times with this sample
script, and 'you will soon becomﬁtin expert,

N
S

Open up gates so anly This picture illustrates two levels of a typical
the battom }ayer is standardized test. Notice that Level A is
projected. intended for fourth graders, Level B is 1ntended
for fifth graders. Let's assume that we're -
working with the reading test in the fall of the
year. Notice that the two’ levels of the test
overlap. Also notice that a raw score from
eithet level may be converted to an expanded
scale score. The expanded scale score_(or
standard score) links both levels of this

test.

*t

Overlay the ahdrt Assume a fourth grader takes -Level A 'of this
red arrow . * | test. The first thing we do with his or her raw
(lover gate). score (which on this example is about 18 out of
: - ‘ a possible 40) is, convert the raw -score to an
expanded scale score. The teachet s manual for
Level A'will have a table for do1ng this. 1In
this example, we obtain a scale score of 400.
4 f
‘Now we want to convert the scale score to a-
[ percentile. The percentile will-tell us how
this student compares with a sample of fourth
graders who-also took this tesggin the fall’,

»

Leavmng red arrow We find the table in the Level A manual that
in place, also overlay ghows the scale score and percentile val for
short green arrow beglnn1ng of fourth grade. We see.that a-8cale
(left gate). score of 400 converts to the 40th percentile. -

- This student scored better than 40 percent of the
\7 “children in the norming sample. T

-

At posttest time we would finé the -scale score
in the same way, but we would use the end-of—year
table to find the percentile.

&
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Remave both gates.

- .

s

{Continued from other sidg) . :

Suppose we have a fifth grade Title I student,

and we feel that Level B, ‘the recommended level,
is too difficult. We can give this student
Level A instead.

Overlay short red
arrow (lover gate).

3 v

- a
We convert the raw scade to an expanded scale
score, using' the table in the Level A manual.

.

Now we want to find the percentile which tells,
how this student compares with other fifth
graders, To do this we find the beginning of
year standard score to percentile table in the

Level B manual. '
_— .

*
Leave red arrow o
overlay. Overlay

long green arroy '
(right gate). ™

B R

2

Arid we.see that a scale score of 400 converts to
a fifth grade percentile of about five. This
student performs better than five percent of
students in the norming sample.

h

You cah see from these -examples that the expanded
scale score serves to link together the levels °
of a test. A scale score from a singie student’
or an average scale score from a group of ‘
students, can be converted to a percentile which
expresses performance in comparison with other
students in the same grade who took the test at
the same time of year, -~ :
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HOW TO USE

3,
-, . Py
'N .

SCORE INTERPOI;ATION T RANSPARENCY

-

One step in the process of calculating NCEs
requires the conversion of an average standard
score to a percentile. It sometimes happens
that there is no tabled percentile value . .
correspondxng to a given standard score. In
such a_situation, you will need to interpolate
‘to find the correct percentile. This transpar-
ency shows the steps of interpolation. '

Sy

transparency.

' pisplay the bottom '

Suppose, for example, that a portion of the
norms table looks like this,

k)

. Qverlay the next
’ transparency with
the red "306" '

You have obta1ned’a mean standard score of-
306, and you find that. theré is no percentxle
which corresponds to a -standard score of 306.
306 is between 304 and 307. . . e o

I
. Y

Overlay the first
blue transparency

In fact, 306 isetwo-thiwds of the way befween
304 and 307. The total distance from 304 to
307 is three. The distance from 304 to 306
is two. -

So we know that the percentile we need is
two~-thirds of the way begyeen 40 and 44,

A

blue transparency

Overlay the second-

Ad e

The distance between 40 and 44 is four.=So
eed to find gwo-thirds of that distance,
wo~thirds of four, ‘

LINRY >

Overlay’ green
transparency

wi

and add thf fraction to 40, the lower
percentile value. Two-thirds.of four ig .66.
Add this to 40, and obtain an interpolated
percentile’ o§_42 66, ‘which.you may round to 43.

»
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Fedefal Register / Vol. 44, No. 199 / ‘Fri'day. October 12, 1979 / Rules and Regulations

59152
QEPARTMEP‘IT OF HEALTH, Several changes in the final contained in a User's Guide, also
EDUCATION, AND WELFARE regulations resulted from comments available from that address.

Office of Education
45CFR Parts 116and 1162 -

Financiat Assistance to Local
Educational Agencies To Meet the
Special Educational Needs of
Educationally Deprived and Neglected
and Delinquent Chiidren—Evaluation
Requirements PO

AGeNcy: Office of Education, HEW.
ACTION: Final Regulations.

SUMMARY: These final regulations
govern the evaluation of programs and
projects authorized by title I of the
Elementary and Secondary E%ucation

Act of 1965. The regulations are required
by the Education Amendments of 1974
and 1978. For projects conducted by +
local educational agencies (LI-'.As).’{he
regulations We evaltiation *
standards aff@ amend egisting
requirements governing frequency of
evaluation. These regulations also

specify models for evaluating the

. effectiveness of LEA projects providing

instructional services in reading, *
language arts, or mathematics. Other
title I requirements resulting from the

.« FEducation Amendments of 1978 were

FullText Provided by enic JIEY

published as a Notice of Proposed
Rulemaking on June 29, 1979 (44 FR
38400). .

EFFECTIVE DATE: These regulations are
expected to take effect 45 days after
they are transmitted to the Congress.
They are transmitted to the Congress
severa] days before they are published
in the Federal Register. The effective
date is changed by statute if Congress
disapprovgs the regulations or takes
certain adjBurnments. If you want to
know the effective date of these
regulations; call or write the Office of
Education contact person. )

FOR FURTHER INFORMATION CONTACT:
Dr Judith Burnes. Office of Evaluation
and Dissemination, U.S. Office of
Education. Room 3040. FOB 6, 300
Maryland Avenue. SW., Washington,
D.C. 20202. Telephene: 202—235-8364.

SUPPLEMENTARY INFORMATION: A Notice
of Proposed alulemnking published in

the Federal Register on February 7, 1979 -+

(44 FR 74914) propnsed to amend parts
116 and 116(a),‘of 45 CFR to implement
certain €vgluation requircments

- resulting from the Fducation,

Amendments of 1974 and 1978. The
regulations speaify models and «
stendards for the evaluation of projects™
conducted by LEAs, .

e

1~
-

’

received in response to the proposed
rules. These include a change in the
deadline for the State evaluation report,
the inclusion in the biennial report of
data from projects conducted since the
last report, the elimination of a )
requirement for sending two local
reports to the Office of Education, the
reduction of reported project data to
cover a sample of grades. and the use of
title I funds for required long-term
evaluations. Other issues raised by the
commenters included the appropriate
requirements for long-term evaluations, °
whether “language arts” programs
include programs to teach English to
non-English speaking children. and how
data resulting from the models will be
used at the local, State, and national
levels. )

The required evaluation models
represent an improvement over the
practices and procedures of many
locally condlicted title I evaluations.
“Technical questions remain, however,
concerning such issues as the extent to
which the different models yield
comparable data. These issues are
currently unger investigation by the
Office of Education. As further technical
analysis leads to refinements in gither
the models or the process for reporting
evaluation results. revisions in the
regulations may be needed. The .
Commissioner intends to reconsider,
and if necessary, revise the regulations
after g three.year period, based on
information available at that time.
Representatives of State educational
agencies {JEAs) and LEAs will be
invited to participate in this review.

Evaluation activities in title [ have
several purposes. They include an
assessment of the effeeleness of tifle I
services and, for the purpose of revision
and imprévement, the identification of
strengths and,weaknesses of individual
piBiects. Although the required models
are concerned with only the most
-common title I objestives—achievement
gains in reading language arts, and
mathematics—SEAs and LEAs are
encouraged to evaluate all of their
project objectives and to collect
_whatever datafeeded for Jocal
decision muking. s v
Section 187 requires the
Commissioner to publish a title I policy
manual. The manual will provide policy
guidance concerning the evaluation
requirements. A draft of the evaluation
sectioneof the policy manual is currently
available and may be obtained by
writing to the address at the beginning
of this document. Detailed procedures
for implenienting euch\of the models are

¢

.

In addition, a technical assistance
center has been established in each
HEW region to assist SEAs and LEAs
with title I evaluation matters.

During March of 1979 the
Commissioner held public meetings on *
the proposed regulations in Boston,
Mass.: Atlinta. Georgia; Kansas City,
Missouri; and San Francisco, California.
Interested parties were also given 45
days to make written comments on the
proposed regulations. The Appendix
summarizes the comments received and
the Commissioner’s responses to them.

Citation of Legal Authority'

The reader will find a citation of
statutory or other legal authority in
parentheses on the line following each
substantive provision. .
(Catalog of Federal Domestic Assistance
Number 13.428. Educationally Deprived

:Children—Local Educational Agencies)

Dated: August 1. 19797
Mary F. Berry, .

Acting U S. Commissioner of Education.

Approved: October 5, 1979,

Patricia Roberts Harris,
Secretary of Health, Education, and Welfare.

The Commissioner amends Parts 116
and 116a of 45 CFR to read as follows:

PART 116—FINANCIAL ASSISTANCE :
TO LOCAL EDUCATIONAL AGENCIES
AND STATE AGENCIES TO MEET THE
SPECIAL EDUCATIONAL NEEDS OF
EDUCATIONALLY DEPRIVED,
HANDICAPPRED, MIGRANT, AND
NEGLECTED AND DELINQUENT
CHILDREN—GENERAL PROVIS!ONS

Subpart'B—-Dutles and Funétlons of
State Educational Agencies

-

Y 1. Section 116.7 is amended by ¢

revising paragraph (a) as follows:

§ 116.7 Reports by State educational
agencles. . e
{a) Evaluation reports. The 8EA shall
submitfto the Commissioner a report
evaluating the effectiveness of title 1
programs and projects in meeting the
special educational needs of - )
participating children. This report must
_gontain information about programs and
projects conducted since the last report.
{1) For programs and projects
authorized by part B, subparts 1, 2, and 3
{State programs for migratory children.
for handicapped children, and for
néglected erdelinquent children), this
report is due on Egbruary 1 of <ach year.
{2) For progranis and projects
authorized by part A, subpart 1 (basic
grants to local educational agencies).
this report is due on Febrnary 1, 1981
N .
7 v

.'.
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and Fe-brudry 1 of every second year
thereafter. ;

{Section 172 of the Elementaryand | "
Secondary Education Act as amended by the
Education Amendments of 1978)

. - - . &

PART 116a~FINANCIAL ASSISTANCE
TO LOCAL EDUCATIONAL AGENCIES
TO MEET THE SPECIAL
EDUCATIONAL NEEDS OF
Enucﬁmuv DEPRIVED AND
NEGL! D AND DELINQUENT
CHILDREN '

2. Settion 116a is amended by adding
Sphpart F to read as follows:

Subpart F—Evaluation

116a 50 Technical standards.

116a.51 Loca! edu.ational agency
evaluation models: general.

116a 52 Requirements of the models.

115433 Aliernatiye models.

116a 54 Frequency of local educational
agency evaluations. .

1164.53  Local educational agency reporting.

1164.56 State educational agency reporiing. _

116..57 Allewable costs.

Authority: Titie 1%f the Elementary and
Secondary Educaliun Act as amended by
Pub. L. 95-561. anless otnerwise noted.

»

« - . . R

Subpart F—Evaluation

+§ 116a.50 Techmcgl standards.

A local educational d%ncy (1L.EA)
shall explain in its application how its
evaluation plan {required by
§ 116a.22(b)(3)) is consistent with the
following tcchnical standards. The State
educatiopal agency (SEA) shall use
these same standards’in determining the
adequacy of the LEA’s plan,

(a) Representativencss of eveluation
findings. The evaluation results are &
computed so that the conelusions apply *
to the persons or schools served by the
title I project. '1hxs~nray~be accomplished

-by inciuding i1 the evaiuation either all
or .1 representative samgple of the
persone or schools served by the project.

(b} Relivbility ead veidicy of
evaluation instrun:cnts cad pmcedurea
The proposed evaluation imstrumeats—

(1) Cansistently and accurat=ly

measure the ohjiegtives ot the proisct;

and -

{2) Are appropriate, considering
factors such as the age or buckgtound of
the persons served by the projoct.

(c) Evaluation procedures that
minimize error. The proposed
evaluation procedures minimize error by
including— -

_{1} Proper administration of-the
evaluation instruments; o

(2} Accurate scoring and transcription

of data; and

B

* 7§ 116a.51

<

(3) Use of analysis proceduré whose
assumplions are appropriate for the
data.

(d) i ‘alid assgssment of achievement
gains in readills, Ianouage gris, and
mathematics. In assessing the
effectiveness of regular school year title
I reading, Janguage arts, and
mathematics prolcts in grades 2
through 12, the proposed €valuation
procedures yield a valid measure of (1)
the title I children’s performance after
receiving title I services compared to {2)
an estimate of what their performance
would have been in the absence of title I
services. As used in this subpart. a
language arts project does not include a
project designed to teach English to non-

;nnllsh -speaking children.

(Section 183 of the Elementary and
Secondury Education Act as amended by the
Education Amendments of 1978)

Local educational agenc.y
models: general.

(a)(1) An LEA shall use one of the
models in section 116a 52—or an
approved allernative—in the evaluatien
of each regular school year title I;)roled
that provides instructional services in
reading, language arts, or mathematics.
in grades 2 through 12.

(2) The models require that the LEA
administer a test (i) before or at the
beginning of services for the project
period {pretest} and (ii) after or at th
end of the project period (post-test)
Examples or appropriate pre- and post-
test periods include fall-to-fall testing,
fall-to-spring testing. and spring-to-
spring testing.

{b)(1) The models compare the post-
test scores of title I children to an
estimate of what their post-test scores

.would be if they had not received title |

services {“expecicd perforniance™).

" (2) Each model provides a different
method for estimating expected
performance using the sqores of children
not receiving title ! services who .are
tested at the same time of year.

{c} With any of the three medels, the
LEA may use ¢ test with or without
national norms. | .
{Seetion 1483 of the Elementary aad
Seconda:y Elucation Act us aznandrd by the
Educauon Amendmients of §6.73)

§ 11€2.52  Feaurements of the meoeis.

{a) Norm-Referonced model. An L3
using the Morm-Refermmced modei
shail—

(1) Administer a pre- and posk-test to
tijle I children; and

(2) Ectimate expgctud perfurmance
using the performance of childrenina .
torm saple developed (i} locally, (ii)
by the SEA. or (iii) hy a test publisier.

>

(L) Comparison Group mede! An LEA
using the Comparison Group model
shall—

{1) Identify a comparison group of
educationally dé¢sadvantaged children
who—*

(i) Are similar to title I children wath
respect to eduationally relevant factors
{such as age. socio-economic status, and
previous achlewemenl) and

(1i) Are not receiving title I or similar
compensatory education services:

(2) Administer a pre- and post-test to
both the title I children and the chxldnen
in the comparison group; and

(3) Estimate expected performance for
the title I children by using-the test

scores of the children in the comparison

group.

(c) Regression model. An LEA usmg
the Regression model shall—

(1) Administer a pretest to a group of
childre{in title I eligible schools at
grade ldvels to be served by title L. In the
Regresgion model only. the pretest inay
consistof a test. teacher judgment of
student performance. or a composite of
these:

(2) Establish a cutoff score and
provide title I services to those children
scoring below the cutoff. Chjldren
scoting above the cutoff are the
comparison group for the evaluation;

‘and_

(3] Administer a post-test to both
groups and estimate expected
performance using the pre- and post-test
scores for the comparison group.

(Section 183 of the Elementary and .
Secondary Educatign Act as amended by the
Fducation Amendments of 1978)

I

§ 116a.53 Alternative models.

(a) An LEA may use an alternative to
one of the three models in § 116a.52 for
the evaluatign of reguler school year
reading, langunge arts, or mathématics
projects in grades 2 throuoh 12. An
alterpative model would provide d
methed for estimating expected
performance that differs from methods
provided by the three modeis.

(b) The use of an alternative model
must be approved first by the SEA «nd
then by the Commissivner.

{c) To be approved, an alternetive .
modgrl wust yieid a valid measure of—

(1) The titke 1 children’s performance
in reading, lanueage arts, or
mathematics:

(2} Ther expected performPree; and

(5} The resuits of the tile ! groject
expressed in the commen reporting
scale established Ly the Commissioner
for SEA reporting (soe §116a. J(.‘L”“

(Y Th~ reau <4 for using an
alternatise me o mey be submilted to

the Commussioner by the LEA o1 the
N
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59154. Federal Register / Vol. 44, No. 199 / Friday. October 12, 1979 / Rules and Regulations . )
SEA acting at the request of one or morg _data used to develop its report to the (iii) Projegt'enrpllment.
s, . red 0T TOTe SpA for a period of five years from the (3) If applicable, the number of
(e) The request must indicate how the  date of the report or until any pending projects excluded because of erroneous ‘
alternative model meets the three Federal audit has been reséjved. or ";"5?';8 data and theeasons for their
requirements of paragraph (c). (2) The data to be retained must exclusion. . .
() The Commissioner responds to the _ ificlude— (d) The SEA shall retain all the data
request in writing within 30 days. (i) A record of all individual scores. used to®levelop its report for a period of -
(Section 183 of the Element q with an identifying code so that pre- and  five years from the date of the report or i
o ementary an ' post-test scores can be matched, in until any pending Federal audit has . R

Secondary Education Act as amended by the
Education Amendments of 1978) -

§ 1162.54 Frequency of loca! eQucational
agency evaluations. -
_{a){1) An LEA shall evaluate the ~
effectiveness of its title I projects at .
least once every three years in
accordance with a schedule established
by the Commissioner.. -

(2) This evaluation must include an™
assessment of achievement gains of title
I children compared to an estimate of
their expected performance in the
absence of title I services. *

(3J The LEA shall measure the ’
achievement gains over a period of .

. approximately either nine or twelve .

motiths. (Examples of &ppropriate
testing intervals include fall-to-fall
testing, fall-to-spring testing, and spring-
to-spring testing.)

(b) At least once during the three-year
period, the LEA shall collect additional
information needed«o determine
whether the achievement gains
measured over nine or twelve months
are sustained over a longer period of
time. (Examples of appropriate testing
tycles for this long-term evaluation
include fall-spring-fall testing, fall-full-
fall testing. and spring-spring-spring
testing. <= LT
(Section 124 of the Elementary and -~
Seéondary-Educatioi Act as amended by the
Education Amendments of 1978) -

§1162.55 Local educatipnal agency
reporting.

(a)(1) An LEA shall report to the SEA
the results of its evaluations conducted-
in accordance with the schedule  —

- established by the Commissioner.

(2)(i) In reporting the results of
measurements of educational >
achievement in regular school year
‘projects in reading, language arts. or
mathematics in grades 2 through 12, the
LEA shall use the commen reporting
scale estalished by the Cominissioner .
unless the SEA dpproves sonie other
form of local reporting. .

(ii) If the SEA approves another form
of reporting. the LEA shall include
sufficient information to enable the SEA
to convert the achievement results to the «
comnion scale. .

fb) Unless requested by the SEA, the
LEA is not required to include jn its
evaluation report theresults ofthe long-
term evaluations reqlsiged by”
$ 116a.54(b).

(c)(1) The LEA shall retain s}l of thm %

regular school year projects in language
arts, or mathematics in grades 2 through
+ 12 and
(ii) The name. form. level, and date of
publication of any tests administered.

{Section 183 of the Elementary and
Secondary Education Act as amended by the
Education Amendments of 1978) ,

§ 116a.56  State educational agency
reporting.

(a) Sampling plan. An SEA shall
submit, for the approval-of the T
Commissioner. a proposed sampling
plan designed to ensure that evaluations
are conducted in a representative
sample of its LEA’s in any school year.
The proposed plan shall be developed
according to the schedule and criteria
specified by the Commissioner. -

(b) Annual performance report. To
provide nationwide information about
the recipients of title I services and the
types of services delivered, the SEA
shall provide, in its annyal performance
report the following information for all
regular and summer projects for all, or a
representative sample of, LEA’s:

(1) The number of title I participants
by type of services received;

(2) The number of participants, by
grade, who attend public schools; and

(3) The number of participants, by

* grade, who attend nonpublic schools;
and

(4) Other information requested by the
Commissioner. (This may include. for
example, information about Parent
Advisory Coun'sils and teacher training.)

(c) Biennial evaluation report. The,
SEA biennial evaluation report (required
by § 116.7(a)) sha]l contain information
about programs and projects conduc »d
since the last repdrt. To provide
naticnwide information about-the
effectiveness of regular school year
projects offering instructional services in

.reading, language arts, or mathemati’.s
in grades 2 through 12, each SEA shall
uiciude the following information for all
or & representative sample of LEAs:

(1) A statewide average, by grade
level. of achievement guins resulting
from title I participafion, expressed in
the common reporting scale established -
by the Commissioner.

{2) For 4 sample of grade levels, .
infor:nation by grade level relating
levels of achievement gain to—

{i) The number of hours of project

exposure: . .
{ ) The pupii-per-instructer ratio; end

53 .

. and

been resolved.

(Sections 172 and 183 of the Elementary and *
Secondary Education Act as amended by the
Education Amendments of 1978 45 CFR
74.82) o

§ 116a.57 Allowable costs. |

(a) Title I funds may be used for
evaluation activities to— ¢

{1) Identify specific strengths and
weaknesses of a project;

(2) Determine the results of a project;

(3) Disseminate the results of title I
evaluations. A -

(b) In addition to th'e requirements - N
concerning the supplementary nature of
title I funds (§ 116:40), other rules
governing title I expenditures
(§ 116a.22(b)(4)(ii) and {ifi)). and
Appendix C of 45 CFR 74, the fpllowing
rules apply to the use of title I funds to
support the purchase, administratiori.
scoring, and analysis of evaluation
instruments. Except for cases in which
data meeting®these needs are already * *-
available. title I funds may be used—

(1) To test title I participants for
evaluation purposes;

(2) In the Comparison Group model, to
test an appropriate number of '
educationally disadvantaged children
who are at the same grade level(s) as
title I participants, but who are not
receiving title I services: ~ ‘s )

(3) In the Regression model, to test an —

appropriate ﬁbnttfer of children in title I

°
‘ ’

-

eligiole schools who are at the grade
levels served by title I;

(4) In cases in which a test without
national norms has been used for .
evaluation purposes. to administer to all,
or a representative sample of title .
participants, a test with national norms. -
This will permit the LEA or SEA to
convert its evaluation results to the .
common scale; and T

(5) To test an appropriate number of R
children no longer receiving title 1
services to determine whether ..
achievement gains measured over nine ol
or 12 onths are sustaingd over a longer
period of time (as requird\by
3 116a.54(b}). ”

(c) Title I funds may notfbe used for—
{1) General distnictwideJor statewide
testing programs;
* - (2) Establishing local or State norms:

r . .

* 7 (3) Research and development .
activities, such as thte development and
field testing of naw instruments.

{Secnan 183 of the Elementary and . F
Secondary Education Act as amended by the &{
Education Amendments of 1978) - =4

F .
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ILLINOIS STATE BOARD OF EDUCATION
N Department of Planning, Research and Evaluation
Program Evaluation and Assessment Section

00 North First Street
Springtield, llinois 62777

. - TITLE | EVALUATION BEPORT

(Summcf Torm Onl s

‘ Evaluation and Assessment Section at 217/782.4823.

INSTRUCTIONS: Complete and submlt one copy of this form to the ebove address by September 15, 1981 Questlons =< referred to t

. SECTION | — GENERAL INFORMATJON

A
M -

LEGAL NAME OF DISTRICT

XYZ School District

&

. . COUNTY

Plains

DISTRICT ADDRESS (Street, City

, Zip Code)

-800 South Main Street- ‘XYZ,

M A

Illinois 62777

. NAME OF TITLE I DIRECTOR™

J. W Director

PHONE (include Area Code)

- | 217/195-5610 *

m TITLE 1 EVALUATION (If ditfferent from Director]
M. J. Evaluator

PHONE (include Area Code)

217/195—5610

SECTION it — STUDENT PARTICIPATION INFORMATION .

A. STUDENT PARTICIPATION BY PROJECT AREA. Record the tots! number of students who participated in the listed categories. Pubhc students are
those Title | students enrolied in public schools; nonpublic students are those Title | students enrolled in private or parochial schools; locat N/D students

Ing in institutions for the care of neglected and/or delinquent children. if a student receives servnces in more than 6ne

project area. inciude the student in the count for each applicabie area.

are those Title | students resid

PROJECT AREA . SToENTS il LOCALND
1. Redding . 30 =) - 0
2 Other Language Arts lexcluding reading) 30 5 0
3. Mathematics ‘. 30 5 0
4, Other Academic (soecva) . v
5. Vocational -

6. oEnglish {for limited English background)

Special for Handicapped

7.
8 Supportive Servuces

a. Attendance.Social Work. Gu:dance Psychology

b. Health/Nutrftion

‘ c. Pupil Transportation
d. Other (specify) ~ &

B. STUDENT PARTICIPATION BY GRADE. Record an undugllce count of students enrolied in Title | projects by gfede level. Leave blank any grade

levels which are not served by Ti

itle | projects.

GRADE LEVEL

’ TOTAL
Pre-K K 1 2 3 4.¢ 5, 3] 7 8 9 10 11 12
Local N/D ) 10 |10 10 . 30
Public Y 3 2 ’ 5
“Nono N <,
public . | . ‘ 0.

C. STUDENT PARTICIPATION

B8Y ETHNIC GRDUP:

Record the totwal

number of students enrolied in Titte | projects by ethnic group.

SIGNA‘I’UhES AND VERIFICATION

. ETHNICGROUP TOTAL
American Indian or Alaskan Native .
Asian or Pxcific Islander .
Black, not of Hispanic Ongm 10
Husoamc 10
White. not of Hispanic 0tlgln - 15

~

)

SECTION 111 -~ TITLE ISTAFF AND

R SCHOOL TER

during the summer term by job classification.

\

TRAINING INFORMATION

A. Record the tota! full-time equwalents of siff employed in Tnle | prdjects

| hereby aertffy that to the best of my.knowledge the informstion
provided in this report is true, complete and accurate.

.

JOB CLASSIFICATION Fuil'Time Equivalent | AT
Administrative Statf 1.0 q /é I/
" Teachers . 2.0 Date.
Teacher Aides 2.0

Curriculum Specialists

Staff Providing Supporting Servuces

- 945-5/

Stgnarure of Title I Directpr

vy

4

Clerical Staff i
l: MC ‘ter (List) * Vo . . : o
20-88 (1/81) - - - s e «: —
" e .55 g ~

. )

‘&

= Signature of pl:tr!ct peﬁnteent i




DATE )

REFERRAL - TITLE 1 READING PROGRAM.

S NAME__ - - . . ~_ GRADE | TEST
@ sciooL | .. BIRTHDATE____ - AGE_____ :
! ‘ : ) . Yr. Mo. :Day . ’
_ Assigned Basal Reading Level, ‘Sept. 19__ ] _ .
" ‘Personality:  Aggressive [C}: Normal (] Apathetic []
REASONS FOR REFERRAL:  (Please check all that apply) .
/ perrcienctes ¥ 0\ | SPECIAL PROBLEMS - “ .
A1l Grades: = ‘ D § , -~
Vocabulary vl - Visual . ~ R -
Comprehension , . * Auditory -
. Phonetic Analysis. ) - Emotional ‘ ’
— Structural Analysis ' ‘ Immaturity
Word-by-word reader ) Hyperactivity -
— . ~Withdrawn
*  Grades 5,6,7,8 only: . Social Maladjustmént
Reaihlngvmaps R Poor attenddnce
o . —____Reading graphs - Concentration
. __Reading in the content areas .- Poor attitude
Using refere{ce materials -
Additional Comments: A ' .. e
@ . : i . ~ Classroom Teacher
: i ~ JLATEST STANDARDIZED TEST RESULTS
. TEST e : L —— " SCORE | EXP. [OIFF.
- ~ . — .- -l6E. |-GE ['E |
* DATE ADMINISTERED__._ L Yocabulary .
. - : . Comprehension} ==~ ” o
- O ,‘Acce;’)ted s . R . R :
[J Not Accepted REASON :__ _ Ly
. s "': "f - . .
. ' / .
DATE / ‘ !
. ‘ Title I Teacher
v . ‘
L :’)
Y




A\]

. - - TITLE I REFERRAL DATA FORM
‘ o " (To be completed by the-classroom téacper)

TITLE 1_.1S DIRECTED TOWARD THOSE STUDENTS WHO WILL MOST BENEFIT FROM REMEDIATION. ~
. 'Ij}sgli\lgE(IJ'NrEsERVE CHILDREN WHOSE MAJOR PROBLEMS ARE EMOTIONAL, SOCIAL AND/OR

The criteria for selecting Title I participants is: .
) . . "1. Composite reading and/o’f' mathematics: district-administered
vy +  standardized achievement ‘test ‘score
. : K-2 Deftciency of 6 months oremore .
- . 3-5 Deficiency of 1 or-more years -
6-9 Deficiency of.2 or more years ' v

2.‘ Recommendation -of classroom teacher, principal fand/or reading specialist.

.

. 3. Parent permission. - .

Please co'mpl,eté this 'form for any student who would qualify for the Title.l

program, ,
CHILD'S NAME. ) : PARENT'S NAME DR
FIER NUMBER ADDRESS ‘
* AGE ‘ - . GRADE
" SCHOOL .. : TELEPHGNF NUMBER:
. @) . 'ACHIEVEMENT TEST SCORES . . ‘ A
" . 7 Reading Vocabulary Comprehensiop_ Average , -
Mathematics Concepts_ « * Computation Application
Average_ - T2 ' -
Please answer the following questions below.
. .a .- 1. Below grade level in reading. {(using above criteria) . " Yes No .
B 2. Below grade level-in mathematics. (using above criteria) - ‘Yes No .-
3. Low level of verbal functioning. ’ .. . Yes No-~ ?
4. Low'level of written (non-verba]l). functioning. . Yes No
5. Has a negative attitude toward self. N T Yes -No
6. Has.a Wative attitude-toward school and education. ’ Yes, No
7.” Has bed¥-retaimmgl one or more grades. Yes No
8. Will probably-papretained this year. - : Yes No
9. 1s absent frequently. - ‘ Yes No
_ .10. 1s a discipline problem., - Yes No
11. Has a short attention span. e . " Yes No
12. 1Is hard of hearing! Co y : . Yes - HNo
13. Has speech -disability. - ° Yes No
' 14, 1s or may be visually handicapped. Yes No
. - 15, Performs poorly on standardized tests. ‘ ' : Yes No
' 16. " Lacks physital needs (clothing, food, etc.). . . Yes No -
~ { 17, Has emotional problems. - B Yes No .
. 18. Has social problems with peers. A . -
TEACHER_ ' DﬁTE :
. Q . R -
ERIC S o7 L




I TITLE I PROGRAM
® B _ CLASSROOM TEACHER ‘EVALUATION

- In order to evaluate the Title I programs and p'lan for next year, we wou'ld
appre:a/te/your cooperation in comp1eting¢this -evaluation form.

e

Pléase circle oné answer for each of the following quest'lons

k 1. Have the chﬂdren who attended the read'lng/math program shown any 'Imprgve- 2.
£ , ment in the classroom? ~
" s : CSOMEWHAT N0 i
2. Did the program he'lp the ch'l'ldren in the areas in wh'lch they were deficient?
S e SoMEWRAT [ N0 -
PR 3. 'Has there been a pos‘ltive change in the ch'I'ldren s attitude toward schoo'l
and classwork? ~ - _ - o e _
2 YES T SOMEWHAT .. N& Lo
{1. Do the children d'lsplayja more positive lse)'lf-concept? ‘ ~
oy . : .‘SOM(E,NHATG . NO [
. 5. ! Did you attend :any workshops conducted bx Title I persenne'l? o
- - | o | \
6. Were these workshops beneficial? - IR . g
YES- L SOMEWAT ) NO |
A .7. Which of the fo'l]owing areas of the pregram could be improved upon next !
. g year? : . . . ) )
SCHEDULING CONTENT‘ INSERVI'CE " OTHER $b1ease e]aborate) *

b4

8. Addi ti onal comments:

+ r .
9. Please complete the attached rating sheet using, the foHowing marks for_ -
rating each child: ~

. g E - Excéllent G -‘Good . F-Fair P -Poor .

) [

{

. s »‘




~ I [

. | T “TITLE I STUDENT COMMENT FORM

Here we are at the end of the Title I Program. We would 1ike to know how you feel
about the time you have spent with us. Please answer the following questions.

1. Did you-enjoy the time you spent with us? Yes No
2. Do you feel better about school? Yes No
3. s math any easier for you now? Yes No
§° Is reading any easier for you now? Yes No

What did you 1ike best about the school?

6. What did you 1ike least about the “4chool?

"y ~

- \

7. 1If you were going to stay in Title I, is there amything you would like to
change? (For example, something you would 1ike to do more, something you
would have liked to do 1éss, something you did not get to db at all but
would have 1iked to do.) ‘

/ “y v
H

- 8. What other. suggestions do you have that would help us to improve our
"+ program?. : ' ' :

r
B

(Parent Signature) . . ~ (District)

~ Please sign if you desire. If you would rather not sign, please fill out
questionnaire and return unsigned. ~

’

a9

-

e




<% 7 TITLE I'ProGRAM
- < PARENT EVALUATION FORM  * °

o . DATE_
De_at;Pareht: T . Cy

: & 3 : . . .

~ Your child has been participating in the Title I program. The main goals of the
program are to imprqve your child's skills, attitude, and self-concept. We are
requesting your help in evaluating our success. Your frank and:honest opinion is
very important in answering the form below: -

- Please éfrc1e ggg_answer'?br each of the following questions below.

&

4

1. Has your child shown improvement in reading/magh?
. YES T © s SOMEWHAT T < © - 7 T NO

2. Has there'been'a positive change in.your chi]d's attitude?
. - .

YES . e, SOMEWHAT NO

el

! . . I
3. Does your 5h11d enjoy being in the Title I program?

Yes .. T SOMEWHAT NO
4." Does you?'ch11d bring hb&g’LOOkS'froh\SCthT? - o
. YES E.." T g;somsrmg’s - SN
5. Does your.ch11q°hse these books? '
Cooves . T 0t SOMGTIMES , NO -
© 6. -Do you have to'jé;éé;the;ch11p to sthdy? - .'; * . . ;
s e | SOMETIMES I
7. Does your child show an lpterest in rg;ding‘"just for fun?"
YES . . SOMETIMES . NO
8. Does your child use his/her math skills at home? ’ ' .
YES .. : _ SOMETIMES . « NO

<

9. - Does your ch11d'get'§long weli with his/her playmates/classmates?

YES . SOMETIMES . NO .

kad

+ 10.- How do you feel .that we can help your child? Please write ahy suégestioﬁ-thaf
- you have. ‘ S {
64
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B

1.

2.
3.

4.
3.

6.

7.

8.

16.
17.
_18.

20.

‘ The budget and’ financial records system.

. funds.

. P \ v ., .'«

COMPLIANCE’CEECKLIST .

‘ -

Documentation should be on file for each of the listed items The district may wish to
. maintain a separate folder for each item. .

@
-

Data on selection of eligible attendance areas: Enrdxament records, free lunch
records, etc. Include data from private schools, if applicable. 116. 20%

116.42(c)*

Reeds assessment‘data:_ Information from standardized tests and surveys, including
worksheets.. 1l6a.21%* . : . ,
116a.21(a) (b)*

Documentation for any supportive sexvices being provided with Title I funds.
116.40(b), 116a.21(a) through (£)*

Data to support the priority ranking of needs.

-D0cumentation concerning performance objectives for each phase of the project.

1163.22(b)* . , ?
Pre—~test information. 116.47* ‘ N
The”driteria used by tle~ district for selecting participants.° 116a.21(d)(e)* T
Individual records of participating children. 116. 47 116a. 21(f)*

The schofil's plan for evaluation. 116.43* . '
Previous year's project evaluation and how,it affected program planning for the . )
current year. 116. 43* ) . )
‘Information on plans for ingervige training for professional and paraprofessional
personnel. 116. 36* [

Evidence of dissemination of information concerning the project within the district .
and to the community. , 116.44%

Data on participation by private schools-~letters, memorandums, record of telephone °
calls, etc. 116a.23* . . ‘ . - o

The 1ist of parent council nnmbers and records of. meetings. (The evaluatipﬁ’team will
interview representative parents of children participating in a program.) Il6a.25*

Information on the role of parents in program plamning and implementation. 116a.25%

The Comparability Report and supﬁértidg data~—including worksheets. 11l6a.26% -

The most recent audit, internal CPA. 116.42(c)*

\
Job descriptions for administrators, supervisors, teachers, and aides. Time sheets
for part-time persons. 116. 40* T

Certification records for Title I staff. Letter of approval for teacher aides.

(School Code, State of Illinois)
116.42%
Reyisions and amendments, if any. . .

Equipment inventory. '

Financial records to support the maintenance of fiscal effort from State and local
116.19% . 5

%

) '
* Federal Register, September 28, 1976 - Pages 42905 - 42921 )

61



A

K4

' ! s L e

ok S W 1) )

M

9
13

4
1

14

Q. .
S 4-Gates 78
¢ =1 GAT 77
6= MAT 78
5.1 INSTR

4+ SAT 73

‘ ITBS 71»
114 ™

’

/}

- ¢
4

#t

154 GAINS BY’ TEST AND GRADE LEVEL*

. % 1980 ILLINOTS RESULTS, PLOTTED ONLY
FOR READING SUBTESTS FOR' WHICH
THERE ARE MORE THAN 60 STUDENTS
PER GRADE LEVEL ‘

-

e}

[
. o~ .
'
t
i
*
ooo+o -
o
2
. | 4 .
- £
e
«

L




Introduction - .
- Title I Rules and Regulations require that each dpplication from a

. local school district be based upon a-needs assessment. The assessment

must be completed .ammually. It must be condiicted in all eligible atten-
dance areas, and, finally, it must include all children residing in those

The purpose of the assessment is to determine priority needs for the
expenditure of Title I funds. In as much as Title I is an educational pro-
gram for educationally disadvantaged youth, it should be concerned with K
student needs in the basic academic areas. With this emphasis, the assessment
has become a comparative assessment among reading, mathematics, and language
arts. ‘ - ' \ '

'Although all school districts conduct a needs assessment upon which to J
.base their program, -some distriéts are more formal in their approach and ’ :
document the procedures which they follow in dexiving.those needs. ' Some are
more’ complete by including both objective and subjective data, and scme involve
several people in the process, while others limit input to a very few, do not
document findings, and base decisions about program on an incomplete proctdure. . _

This paper attempts to describe a model for Title I needs assessment which
meets the requirements of the rules and regulations and which, if adopted, can
enhance the process. The model consists of two (2) phases which are described.

' It begins with an analysis and‘sumary of all achievement test scores, a pre- .

,sentation of the findings fo interested-parties (parents,,teachers, and board
meémbers), and a survey -of their perceptions of needs bas%\upon those findings,

» and, finally, a ranking of those perceived needs

" Phasé I: The Compilatior and Analysisjo'f Objeétive Data | R

" The first phase of the.process begins with & compilation of all availsble
achievement -test scores obtained from the district-wide testing program. The

' data -is tabulated and sumarizéd into a manageable form-according to the cate-

gorical grouwping of childremr required by the application. ~Those categories
are: ' ot ) ..

. 1.i_Pye-School/Kindergarten ' o7 .
2. Early Elementary N - . (
3. Later Elementary o ¢
- , 4. Secondary ) ‘ . .
A 5. Private School Children

6. (cher‘Grgups (Handicapped, Dropouts; etc.) .

The data gleaned from this _review 1s typically calléd "An Analysis of
Achievement Test Scores' and will eventually bé shared with persons who will

. participate in the decisions concerning Title I programmning. For example,

upon examination, an elementary school district may-find the following informa- L

- tion concerning the achievement of its students:

.
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AN ANALYSIS OF"ACEEEVEIENTTESISCORESPORDEI\]’IWELMEARYSQ{CDIS

2z «

| Reading Math ' ‘Language Arts
Early Elenefhtary T .
« (Grades 1-4)
Children at or above : ' o
grade level 50% 25% 750 .
'thildren six months below ° S -

. grade 1evel to grade level - 50% 507% ‘ 25%

Ch:.ldren one year to six ‘ : ’
months below grade legl ¢ 25k

Children more than one
year below grade level

. - )
. Later Elementary- -

- (Grades >-8) -
.. | f dl —

- Children at or above '
grade-level - 2% ... 7%
a;ii:ldrél six 'months below . et T
grade level to grade level = 50% _ 25, 25% -

. ¢ Children one year to six . ‘
: mohths below grade level &~ — - . 25

Childrer more thén,‘one; . &

year below grade level - . ' o . 25%

An analysis reveals that, at the early elementary.level, 75% of children
. are below grade level in math; 50% are below grade level in readmg and 25/,
are below level in Ianguage arts. ,

I.ata.' elementary data reveals essentially the same ‘condition. 75%
below grade level in math; 507 are below grade level in reading and 2.5"/° are
below grade level in 1anguage arts. ,
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Jn this 111ustrat:|.on, students at both early and later-elementary level
‘are scoring lower in mathematics than reading or language arts.: Howev
it does not necessarily follow that the greatest need is mathematics.

"/ must realize that data obtained from test scores is not the sole det
upon which to make programmatic decisions. The analysis‘enhances the
decision-making process, but, in tle end, indlvn.duals must make decisi
based. upon other information as well as achievement test scores. ‘

Althou@ in the previous example more children scored lower in ma
mat¥cs than reading and may therefore suggest that math is a greater need,
~ perhaps the readjng scores are higher only because the Title I program is
a reading project. Or perhaps mathematics i$ 1ess Jmportant than readmg
or language arts. *

ToPfather conpllcate matters, the district -does not have wlimited =
Title I funds. The question may then arise as to vhom to serve. Is it more -
important to serve early elementary children or those at the later: elementary
level? These questlons can cnly be answered by mdlv:Lduals based upon value
judgments.

.. FPhase II: Achn’nisteri:;g’ the Survey ¢

Uport completing the analysis of achievement test scores, the information
should be presented to such groups as the Parent Advisory Oomc:.l to-the—
school board, and to.the teachers. This may be done through a written report

~ or by oral presentations. With-this—information, the groups Jnvolved in the
decision-makirig process can make more informed gudgnents "

Following the completmn and analys:.s of the test scores @d the sharmg
of the information with the various groups, the next logical s}:ep is to sxn'vey
"their opinions based" uponythe analysis.

. The survey need not be 1engthy If designed the right way, it need notbe
- more than one page in length Nor should the survey necessarily be given to’

* every person of the commnity. - To ask any individual what is the greatest need
of the students without kmowledge about achievement levels of the pupils in the
various subjects has limited value. It is, therefore, important that the survey

/béétakm in conjunction with and only after the objective data is.presentéd to

respondents. - The needs assessment sigvey instrument appended to this paper

one page in length and contains two (2) items. It requires very little
writing on the part of the respondent. Although it is designed for an elenmtary
district, it may be adapted for eltha: a hlgh school or mlt dJstnct

K

1Inasmuchasther.i:.strlctJ.srequ:u:edtoseekadvzl.cefx:omthe same

, grouwps concerning program design and evaluation, the survey can be expanded
to serve- this purpose also. Such questions as, "Is the project worttwhile?"

* and ""Should" first grade students be sexrved?" etc.,.can be asked.
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In‘ accordance with the law which requires that all groups (including

: pre-schOOle:rs dropouts, etc.) be assessed to determine their need, the
. first item of the survey instrument fulfills that requirement, It does

not necessarily follow, however, that all their needs must be met. It must

. be recognized that Title I funds ave limited and all needs canmot be met.

This recognition leads to the second and final item on-the _survey which
forces the respondent to make a chioice concerning needs whith should be

given /pnonty

After having completed the survey, the results should be tabulated and
sumarized according to some kind of rating system. Assume, for example,
that only five (5) persons had responded to the request to rank the priority
needs for the early elementary group and they responded in this way:

¢ .

"1st 2ad 3rd bth 5th

Person Person Person! Person Person - TOTAL
Reading 2 .1 3 1 - 8
Math 1 2 2 2 2 9

Language Arts 3 3 3 1 3 713

I

-

. ' Readmé receivéd eight (8) points. Math recelved nine (9) points, and

language arts received thirteen (13) points. With the lower score meaning a

higher priority, the ranked needs for the early elementary level should be:
first reading, followed by math, and finally language arts. After the survey
data is ‘sumarized for- all groups and needs are rated and ranked, the whole

. process is complete. The dicision about where to spend the finds should be
. made and the’ process should be described. Appended to this paper is a sample

sumary of the needs assessmait procedux@ conducted by the Denton Elemmtary :
" School D:Lstnct
e
. - . X
. / Y
- < . ' =
¢ o B ¢ 86

7.
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‘. SAMPLE FORMAT - Olstributed by ISDE i
-tor LEA discretionary use only, Format
- ?ay be moditied ana7or copicd to ment

1

TITI:E | NEEDS ASSESSMENT-SURVEY ¢ . ",
itie | planning-needs. Oo not return t0

’

The Brpose of this survey is to determine the highest priority needs of the children of our school.so that a T"Itle I/ program may
be implemented. Please take a i i

few minutes of your time to respond to the following items. - i

-

aponatiiidenis

X

of studerits in each ctegory: 1 = most impoitant, 2 =-second, in importance, etc. A

1. Please rate in order of priority the needs

.
[l 2

PRE-SCHOOL. AND KINDERGARTEN

>

S ——————————-
———————
-

e —————

.

Language Development o « L, . - .
Self Concept Development -
Social Skills .

Psycho-Motor Skills* ; , T
Pré-Reading -
Other (please specify)

£

'
o

 Language Arts

EARLY ELEMENTARY (Grades - ) o

“r

Reading
Math

Other (please spegify)

v

. >

LATER ELEMENTARY (Grades ‘ )

’
N * -

_ Reading . 0 ' \/ )
Math . oo -

Language Arts l )

Other (please specify) P

&

o

"OTHER GROUPS (Hzandicapb,ed. Dropouts, Private School Children)

Reading .
Math . ’ ,
Language Arts - . ‘ Y [ ,
Other (please specify) o -

p-3
.

o Y
’ . «
e -

R T4

2. it a limited amount of
of priority. 1

= most important, 2 = second in importance, etc.

funds were available, which needs listed below are more important to serve? Please rank the needs in 'grde“r

Ty
. e M .
-~ . . - . M . ¢
- N N

Pre-School and Kindergarten Activities
Early Elementary Reading T :
Later. Elementary Reading ' ‘
,Early Elementary Math woe . ' . iy
“Later Elementary Math ' . .
Early Elementary Language Arts
Later Elementary Language Arts
. Bandicapped Program .
Dropout Program .
Other (please'specify) '
) -t

- . L}
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" AQWAL TITLE I NEEDS ASSESSMENT * - oo

"mrzmmag’mmmsamnmcp , .
1980-81 School. Year - ‘

'Ihe Denton Ele.nentary School D:sz:rlct has one attendance center . . | i
" serving students. :Ez:bm kindergarted through the elghth (8 grade. The L f—\‘
| em:ollxnant is approximately 320 pupils. » o o )
In canpllance with Title I Rules and Regulatlons an ammmal needs —/

assessment was’ conducted during the month of May. 1980, for the 1980-81 . - .
. school year. -The purposfe of the assessment was to determine pr:.ority ;

needs for expenditure of Title I finds, _, L L
The process began with an analysis of achievement test scores.ob-. + . °
ained from the Callfomla “Achievement Test, 1977-78, which is given to -
all second, fourth s:xth and elg:xth grade studa‘lts durmg the flrst .
week of May-each schbol year.’ - \ ' |
.‘ 'I‘tmresultsofthatanalysm‘areasfollcws | f\’\/ W”JA

e 2 ' Reading -Math - I.‘.ariguagef\Krts
Early Elementary. . - . : r .
‘ (Grades 1-4) - K . oL . .
Children at or above - ' C

grade level  ° > 5% T 2% - . 7%
Children six -months below o L. T :
grade level to grade level 50% 50%. . .. 25 e >

&uldrenoneyeartosix ’ _ e ) .
mnthsbelowgradelevel S . 257 - A

Children more’ one
year below’ level °




. \
S . . Reading Math Lariguage Arts
Later Elementary BN : .
(Grades 5-8)
Children at or above .. . - ‘ '
grade level . ‘.. 50 25%, . 75k,
Children six moriths below ' I
grade level to grade level - 50% : 257~ 257,
Children one year to six : | ' "
months below grade level - 25%
Children more than one year
below grade level : 256
.

fn analysis reveals/that at“ the early elanentax.y level, 75% of -
cln.ldren are below grada level in math; 50% are below grade level in

reading; and’ 25‘7° are, below level 1n language arts.
Later elanmtary“data reveils esSentlally the same condition.- 75%

-’

are below grade level in math; .50% are below %ade *level in reading; and
25% are below gfade level in language arts.

The results .of the analys:.s were shared with the parent advisory
camittee, w:.t;h the school board and with the teachers of the dJ.stnct
through an ora]: presentatlm to each group. Immedidtely following the

| presmtatlm tﬁe groups alscussed the implications of the findings and
were asked to canplete a survey-of opinion vhich is attached

A total of twmty (20) persons completed the survey The JIIStIlIIHlt )

regm_red the respondmtq to rank then@ all stude:xts Based upon a
rating systan in wh:x.ch a lower score meant a hlgher rankmg the results

are’as followg: '+ ~ 'f9 >
S Pre-School-Kindergarten ro.
. TOTAL POINTS
A L4 Y - v Id
1. Language Bevelopne:lt .25

.- 2. . Self-Concept Developnent 40
3 Pre-Readmg Skills - 5
LAY - i '

. ’
P *
* v ¢
. . .
* .
F - . . P
. .
R .
M L] 4 .
. .
. L e 2 . . , . . .
N . . , .
3 - - N . . .. .
- N R L o5 . . 1




Early Elementary (1-4)

* TOTAL POINIS
. B 1. Reading . 32
" . : 2. Math 42
: 3. Language Arts 46
k Later Elementary (5-8) ) -
: L "TOTAL POINTS
> 1. Reading . _ - 30
, 2. Math 40
- 3. Language Arts ‘ 50
e - . o
The second item of the survey required the respondents to further
Welimit the needs by forcing choices among the various possibilities
for a T;‘.tle I program. The same 'rating system was utilize;i' as was
employed for the first item of the survey. A lower score meant a
hfghe.r rating. The results are as foilows:
)Rankmg of Needs ' L
N : TOTAL POINTS ' '
1. Early eleméhtary '
eachng 28
~ 2. Later elanentary
- reading - . 36
3. Lafer elemmtary .’
math ‘48
i : . 4, Early eleggntary o .
L e , math 49
h ) "5. Llater elementary
= Tanguage arts . 58 .
6.. Early elementary . - - ’
= " language arts 7% _ ’
) '7. Pre-School-Kindergarten '
Activities 120
8 Hand:l.capped program 140
- . . . _
» Qo ‘ ' ) . .
JERIC . : _ - 70 .

[




Y
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&

Based upon this_analysis, the priority needs ranked in ‘order of

importance are: = - _ :
1. .'Early dénmtéry reading . - %
2. Later elementary reading _
. 3. Later elementary math ' .

' In as muh as Title I Funds are limited, the district has chosen
to establish a readmg program in grades one (1) through eight (8).

L ] .

~
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PART Il — Program Plan for FY 1981 p.L.95-561, Section 124{b) ’

_SECTION | — NEEDS ASSESSMENT (Federal Register, Section 116a.21 and P.L. 95-561, Section 124(b}
A DETERMINATIO\J OF THE NEEDS OF ALL CHILDREN RESIDING IN ELIGIBLE ATTENDANCE AREAS

Describe in orger of prionty the basie needs of eduh of the histed groups of cHildren living in eligible Titie | areas for which
you provide educstion or may provide Title | serwies accordmg to the grade grouping used 0 your school system Indicate the
sources of informanon, including specifically identified objeCtive educational measurements and consuitations with teachers, ‘
parents, and persons knowledgeable of the needs of the chiidren who reside in the eligibie attendance areals) .

Also nclude. as a source. data from past evaluations of Title | pro;ects Documentation of this assessment must be _maintained
indistrict files For Neglected and Delinquent programs - see special form from State Education Agency

.

' Preschool - Although no achievement test scores were available for all children of this
group, a survey of parents, teachers, and board members indicates that language de-

velopment, the development of self-concept, and pre-reading skills are priority needs
8 at this level.

2 Early Elementary (grades 1-4 ). Based upon an analysis’of achievement test scoreé,
and a subsequent survey of parents, teachers, and board members, the priority needs
are: (i) reading, (2) math, and (3) language arts.

N .

3. Later Elementary (grades__+ 5-8 ). Based upon anh analysis of achievement test scores,
and a subsequent survey of parents, teachers, and board members, the priority needs
are: (1) reading, (2) math, and (3) language arts.

4. Secondary (grades ). N.A.

L,

5 Priate School Chiidren - The needs of private school children as detedrmined by the private ,
school officials are the same as the public school, and these students will part1c1pate
if they meet the ellglblllty criteria. . e

v ¢ ¢

6. Other groups who may be served (dropouts. handicapped, non-Engiish speak:ng) = There are no dropouts or
non-English speaking pupils in the district. As a result Jf the survey of needs of
moderately handicapped students, the needs were found to be the same as other grcups.
The more severely handicapped are either jinstitutionalized or other_more appropriate
programming is provided. . .

B. If for any reason this project 's not being designed to meet the highest ranking needs as listed (Secnon I, Part A} 1usnf|cat|on and
rationale must be given .

1S * . v -

The highest ranking need of the students of Denton Elementary School District is
\\]reading._ This project is being designéd to meet that need.
- ) 1

[y
[y
a

C. Describe any speuific activities or services that may be available through other public and private agencies Explain the arrange
ments for coordination with the Title | program, (Ftieral Registar, Section 116.41).

- »




