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As a result of experience # training local districts to use State .

Assessment results, staff of the Michigan Edué?tioml Ass¢ssment Program '

R N 1 . L 4
.(MEAP) hawve developed procedures for helping school district and building
4 " .
staffs use and report assess

t results. There are procedures for using
. z -

results at the district level, school building level and classroom level
) . . . ~ . .
" (see Appendix A). This model of using and reporting test results is N\

ED211570.

4 .
applicable to other state programs that are faced with the challenge of

teaching local educators’ to use their results. As vas diacussed 1n‘an .
’ - s
ecrlier paper*, theae ideas came from observing schools that made ,xse of -

- -

the results, so they are baaed on realistic estimates of resources available

g ;
. .~ 2 -

locally. ) ‘ .7
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’ Assumptions

. . ~

The use and reporting model is gre(?_icated on several assumptions. First, c.../*-’
it is assumed that we beliéve that our test results should be used to_help-
. v .
students learn. That is, we believe that what we test is important and local

-edviatcrs should teach students the skills :hich they have not already

attained. Second, it is assumed that we believe that parents, taxpayers, .

LY

board members and othar membars of the public have a right to know about
‘ Y

their schools. Therefore, measures of sc¢hools such as test scores should be =
provided to these groups in a context which help'- them understand the meaning

of the scores. Third, most local educators (teachers, adn'iniotratorii. .

-
L4

counselors and so forth) are npt well trained in testing, and those who have
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had courses on testing were taught how tests are constructed and how to’

;eed teet reports, not use the results in instruction. Fourth, without

? training apd sotivation to use results, many local educators will ignore T

3

éhe result This ‘that trainers must actively pursue training

rctivitiel and motivaté local educators to implement the training.

.- JMotivation can take nnny forms and the assessment program staff should use

>

both positive means and avoidance of negative consequences to motivate local

~

. !ahcators. Fifth, there are simple ways of using test results and these can

< be taught to local eddcators‘ That is, significant use of te n be made
R 7
- by teechere and principals vithout additional training or the use of outside

experts. Flnally, the use of the results by the teachers and the principal
- gnd the regorting of the regults at thé district level to the school board
and media and at the-budlding level to the parents are very much interrelated
Talking About the Resu;te> ’ -\~\“e\}! ' :

It may seem odd o begin a discussion of using and reporting results w@fh
F deecription of ways to repprt them -- after all, how can ve report something
that we haven't determined the meaning of? What do we report? Yet, invariably,
,iéc.1 educators repert the tesé;resulte without determining ?hat they mean or
what will be eone as a coneequeéee of thep. Sone IOSPI educators may even
believe that reporting the re;ujii is the use of them.

You can recognize these districts quite easily. They are the ones that
;eport scores to the local boayd, tﬁe news medie,/the local peregt groups or

’

other audiences in terms of gains or losses, percenfile ranks or other normative

L

'co-perilonl. Improving scores ot aboJe average jcores are emphasized, while
the use of the resuits is iznored. The fir-t pepson to ask why the scores
improved or what will be done to improve. them further is first to di}cover that
the diltric:—level or school-level qfficiel has no rea} idea about the

significence of the results -- vhy they are so high or lov and what can be done

- ~
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to i-prove them. Districts with declinihg.scores or.belov average re;ult.
’: try to shun publicity, hoping to avoid the negative image such results will

/ bring. The test reports of these districts are so thin that even the un-

‘e

trained lay citizen can see through them.

Using Test Results

What can be done‘to improve reporting? Improve the use of the results!
The active steps .to use the results will improve the reporting of the results

as well. . The use of results provides a context for the reports of results --

!
the "meat' of the reports. : \

’

There are two major ways to use assegsment results at the building level
The first, 18 to use the results to help thF students that are tested Assuming
g that the test covers a representative set of skills and that the skills are

realistic expectations for the students, the skills that students do not attain

can provide a starting place qu planning instruction. In order to do this /
most effectively, #chool staffs need to be taught that the inatructional needs
of students may not be always discernable from the skills that the student misses. -
These may bnly‘be indicators of underlying'insttucti;nsl needs. Some local

) -

- districts (and states) have assisted this process by developing instructiomnal
i . . . .
support materials that include "diagnostic" tests to determine ‘needs and in-

,tructional suggestions knycd to the different levels uhich students may be

L2
operating on. Supporting iﬁntructional materials are also presented,

The second way of using the test results }n for curriculum review and -

-
-

inntructional planning at the building level.. Ideally, the buiiding princibal
and all classroon teachers (at all srades) will participate as a building keam.
A three-step process vas develolcd in Michigan to guide school staffs in using
tests for this purpose (Scc.Appendix B-1, 2 and 3). Step one is the &eterninntioﬁ ,

of which skills: tested present the grea?ﬁ?t instructional need. Step two is the

-
- .
J - ’
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identification of current instruction on these. (and the other) skills at .

-

each of the previous grade levels. This may take the form of time spent on

each skill, when during the school year that the instructfon occurs, what

teit and o:hér.ﬁhterialo are used to teach the skills hnd so forth. Step .
P

threge il the determiitdtion of iulediate and longer tesm curricula goals.

During the final step, staff wiil determine what changes 1n instruction

.should be made. If skills that students do poorly on are ones om which they

hav:.nbt receivad sufficient instruction, when should students receive

" additional instruction? VWhen should the skill be introduced, reinforpea and

L

revieved? Usually,‘;hgae aqtivitiés can be fit into normal instructional
activities. On the‘othet hand,\on which skills can instructional time be
téd;ced; If students afe doing quite wel&lvis excessive reddﬁdancy.built
into instruction? If so, this time can’he u;ed‘f9r the needed additional
(or other) 1;struction. ‘

The major direct benefit of this process is that teachers apd the princi-

pals will have established a plan’té ugse the teat.resultn -- a short-term plan

—~

. for the students tested and a longer-term plan to modify curricula to meet

student needs before they are tested. Indirect benefits of this prpcess-:
inqlude: a coordinated instructional. plan, a feeling of team particibation
among teachers, and increased communication among'administtators, teachers,

parents and students. - . : - .

Reportigﬁ%of Results

Once the school has determined how the results will be used, reporting the °

resylts makes more sensc. Parents of students 'teated can be told by the class~

-

‘room teacher what rqpedial 1nstruction is planned. Patents of students not in

3
the test group can be told how the school curricula will be nodified to improve

%
student achievement (See Appendix C). Citizens can bé informed what the school



is trying to do, how vnll,th.‘lchool is doing 1it, and what will be done:to
. ‘ Vo
improve it, This is plrticularly of 1ntor¢;} to 5cho91 board members and
Qther citizens (See Appcndix D). T

A\ [
The plan for reporting tost results has three -njor plttl. The first is

to prepare the audience with information lbout the purpose of the prograna,
Eqwm;hc results are being used and how the scorss fit v@thin the context of
other information abouﬁ the district or school. The background report. T
v srpteé from reporting to the newvs lcdia, works equally well with“other
audiences such as the lchool board, patent groups and other lay audiences.
/ The purpose of theése presentations is to ggopare the group to understand

-

-
/,the relults.//nécaule testing is unfamiliar to most individuals, preparation
~ Vo

~——

is needed to understand the reports. If scores are given out before the

explanation is given, the group is lgss'likely to h&ar and comprehend the

message -— their attention will be diverted_tb the numbers ansduhat tﬁey

mean. Also, a message which is given twice (before and as scores are reported)

is no;e likely to be heard and understood. .. | R
&ha baékground report lhould contain the basic facts of the aslé:slent

: f

program and some sample te;:/}tens. It might beintereltingto administer a
group to give them a "rolliltic" 1dea of what ) -

‘fcv sample test items to t

the tests are like. In addition, the report should help the audience under- *

stand the relationship (aor lack thereof) between outcomes as neasured by
L, tests or other means and géhggg. such as instructional materials, staff and
finances. Pefhapi -ost.ilporta;t, the réport should stress vhat hn: boeu‘and
will be done with fﬁo results. This lhould be described in as con;tatc terss
as possible, perfaps by having teachcr. report their plans. 80-e buildings
that hnvc beon through‘tho process described elrlier could be used. Finally, ‘%f§§
the background roport should conclude with the plan for the subsequent reports,
so the group knows that more information will be coming. ) §

Q R i *
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The second type of report is the actual report of theateét results.

»

2

.+ This réﬁort should he made in the simplest and briefest terms possible,

emphasizing then§Q§ of andioviauil materials. Five key questions should

be addreciéﬂa

~ A

i “ —
A. How did we do this year? . \ . .
B. Did achievement improve over last year?
C. 1f so, why? . . .

’
wr
[}

D. If not, why not? o . .

~

E. What will be done to review and use the results?
It is as fmportant (if-pot more so) t; discuss low results or declining
scores as it is high or improvi.g scores. The negative story will get out
and its important to acknowledge it and be prepatred to'de something about 1tt
The final.type of *ttgjt is the follow-up report. This report is used to
‘ inform the group of action taken or dg;;aions made sybsequent to the background
;;epqrt or -the report of the results. This'repo}t may focus on specific cirrd-
cula selecced for review, results of this review process, new {nstructional:
: v

activities implemented as a result of the review or special activities "imple-

d as 'a result of testing -- awards, summer remedial programs, and so forth.

planning the campaign to use and repo;E the test results, it may be
to;thing in terms af the events which must be carried out. Appe;dix E
of the major events which take g}ace before, during and: after
telfing and the reporting lCtiViti%: connected with ach testing activity.
Alao shown 1is ailanple schedule for the reporting activities and a list of
audiences who are interested/concerned about the test results. By planning
.the use and reporting of test lcore’ in adv;nce. users ca; more firmly tie

the usu and reporting together. ° )




Suamgry

Local educators often-state their lack of trainiug or the lack of .

time or money as excuses for not using and rejorting results. These

2

activities for reporting and .using test scores have been developed with
these constrainte in mind. The reporting of assessment scores is dependent -

on the use of the scores, but each activity reinforces the other. When

- ’

professionai staff take Ehe time to determine meaning ¢ © the acores, the

L4

reuuitant 16;1ght can form the basis of reports of the reauitu to many .
audiences:a By increasing the level of knowledge of various professional

5%? lay groups, support for the schools' inatructional pro;ra-s 1? increased.
Thus, testing‘can serve as a vehicle to ppth improve educational opportpnitieu
of students and communicdte what is good about schools (and our commitment

to change what isn't so good) to various important audiences. State assess-

ment program staffs can help local districts learn these simple techniques.

-



SECTION II

]

B APPENDIX ‘A

USING MEAP TEST RESULTS

In this section, a number of suggestions will be given concern-
ing the uses of MEAP Tesults. For the sake of convenience, these
uses Lave been grouped at the disirict, school, and individual

‘student levels. This arbitrary means of subdividing a coordinated

"~ school

district and building effort to use the tests results was

adopted to point out the different responsibilities of distric;t-level.

school-

level, and classroom personnel. A number of resource

materials have been developed to assist local educators in using
and reporting MEAP results. A list of these resources and instruc-
tions for acquiring them are given in Appendix F.

What

District Level Use S
Should Be Done?

District officials should

S e

.

" Why?

T
®

ERIC

IToxt Provided by ERI

® Provide leadership and direction to the staff;

o Interpret MEAP test results as they relate tal
district program; and ;

e Communicate results in fhis context to the school board
and the community at large.

The interest of district-1ével administrators and curricu-
lum specialists will encourage building-level adminis-
trators and teachers to use assessment results.

The importance of interpretation cannot be over-
emphasized. The educationsl assessment program pro-
‘vides a large amount of information. Teachers, principals,
and other district personnel should reach an understanding

9

3

How Can Results Be Related To Total Program?

- ings of the data. If these inte

of what the assessment data means to them. In the absence
of an “official interpretation, newspaper .reporter§,
citizens, parents, or students’will provide their own mean-

\rim-tttions are improper or
based on limited information, they may be. difficult for
school personnel to correct. .

* The manner in which MEAP test results are shared by

district officials will have a significant impact on the over-
all usefulness of the results. Act, don't-react.

How Is Lesdev(ip And Direction Provided To Staff?

e Distribute school level assessment results to school staff

promptly. -

Hold one or more briefings for centrgl office staff and
school staff to present and discuss®results in detail.
Emphasize what has been accomplished and what should *
be addressed.

* In larger districts, it may be useful to hold school-by-
_school briefings for entire professional staff during
which district and the specific school results are dis-

cussed. What the district plans to do with the results .

and expects the school to do should also be communis’
cated. .

Encourage school augf to use schoel level MEAP results
and to distribute the Pamphlet for Parents.

|

¢ Examine dis'trict MEAP results fo determine how stude;m ,

performed.

A
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e Examine and compare the results of other district-level '
measures of 'achievement.

Prepare a written report which includes the complete

* assessment results. Highlight both the strengthsand weak-

nesses. The report should also include interpretations,
implications, and the plan of action. Make the report ava‘l-
able to anyone who wants to understand or analyze the
MEAP results in depth.

Prepare a presentation which gives the total picture of the
district’s instructional and evaluation programs showing

MEAP within the context of other testing dcne in the

district.

- How Should Meap Test Resu’'s Be Communicated To Various
Audiences?

e Determine the audiences to whom the information should

be communicated and what they would be most interested
in knowing. These audiences will probably include admin-
istration and school staffs, parents, media representatives,
and the community at large. :

Adjust the emphasis, length, and content of the presenta-
tion to make it meaningful and clear to the audience being

addressed.

,

e For the school board:

* The board will want to be shown the strengths and
weaknesses in overall student performance. Thedistrict
car present the objective by objective results contained
in the District Summary, highlighting strengths and
wesaknesses.

s As areas for improvement are identified, preliminary
plans for correcting deficiencies should be presented.
The board can then identify priority areas and consider
possible reallocations of district resources.

1i ’

* Plan and adapt your board presentation accordingly.

e For the community at large:

* (Capitalize on public interest—past experience has
shown that the public reporting of MEAP test results
generates a-lot of interest. Take advantage of this-
excellent opportunity to improve public relations.

"" Act, don't react—release MEAP test results profptly

and in the context of your total school program. Report

early, report honestly, report fully, and provide infor-

mation about what the district/school is doing to make

achievement even better. This should reduce occasions

when reaction to negative newspaper reports are

necessary. Let the public know how you are doing on
the assessment tosts and more importantly, what yow
are doing in your schools to give students a quality

« Jucation. ° ’ '

* Prepare a brief, clear release which can be used by the
news media. Photographs of students actively engaged
in learning are excellent ways to show the positive
aspects of schools.. .

* Initiate an ongoing dialogue with the media to keep
them informed of what is going on in the district during
the course of the éntire year. |

-]

* Respond to all inquiries in a positive, honest manner.
Even if the results are less than “glowing”, acknowledge -
needs openly and indicate the plans for improvement or
ster s that are already underway to correct deficiencies.
Be ~ure to mention areas which have shown imprcve-
ment over a period of time.

* Use the MEAP presentatiop as an opé’orfunity to
generate parents’ interest in their children’s educa-
tional progress. Awareness of the larger school environ-
ment and the context in which testing is aone helps to
enlist school support. '

12
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e A manualentitled “Presenting MEAP” hasbeen developed
to assist districts in reporting results to the achool board

and the general public. The manual outlines twenty steps
that can be taken to explain the proper uses and limits of ,

MEAP. The manual also suggests how to report district

-

- L 3

MEAP results and.how to lﬁok for and find other interest-
ing elements of the school district programs, which when
reported, help give a truer picture of distric performance
(er of the school district.) See Appendix F. .

% A J /

-

e o v iretr Ut b i

THINGS TO KEEP IN MIND WHEN INTERPRE!.... MEAP TEST RESULTS

1. In the Oljectives, the word “will” is either used or implied..
This does not meax that the state ic mandating that the student
will do something or must, by- Department ediet, learn a particu-
lar bit of inforsnation. The use ¥f the term “will” simply means that
' aa a demonstration of objective attainment, a student will beable to
& 'what is stated in the objective. - o

2. The performance objectives asseased by the test items are

| miniemal objectives. Therefore, these objectives do not cover the

entire range of skills that educators would consider important for
‘many students to know in mathematics and reading at the begin-
“aing of fourth, seventh and tenth grade. In addition, local school

districts may have other important objectives which are unigue to '

the local district.
%18, Only selected objectivas from the total set of minimal
:performance objectives in mathematics and reading are tested.
‘Therefore, educators should not assume_ that students have
attained all minimal objectives, even if they stiggged all objectives
ondthilnlr. 7

5 ! 4 7he minimal performance objectives are & guide to expec-

W ons for stedent performance. may not attain

L] -~

t characteristics should be kept in mind when

'_ interpreting results to parents.
\ The critefion for abjective attainment was set by the State

of Education. Local educators may feel that for some
objectives, or nmmnu._the criterion is too high or too low.
This shbuld be co when interpreting resuits. .~

6. Low scores on the assessment test shouldnotberegard s
an indication that a school or classrgom is inefficientor uninspiring
to students. Low scores are an indication that there are educational
nﬁprgent;_ﬂowwer. low scores do not ssy what caused these
n -

7. Test resu'ts and performance objectives uhouk\l’ﬁ relsted
to thé instructional materials and curriculum being used in the
school the student,is attending. Parents should be ' made aware of
the context in whﬁhthc testing has been dohe. Awareness of the
larger school environment should help understanding of student
performance by the parent. .

" 8. Explain to parents the role they can play in their child’s
educaticn. The minimxl porformance objectives and MEAP
test results are being explained to them for the benefit of their

“some of the objectives until later than may be the usual case. ___ child’s education. g

-
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Sechool Level Use

Much s known about the use of test results to improve student
achievement. Appendix D, for example, lists several major
principles that research has shown are related to improved school
achievement. Because achievement occurs at the classroom and
achool building levels, though, the building principal and all class-
room teachers determine the extent to which test results are used to
help students. Models for using and reporting MEAP and other test
. results have been developed. These methods were developed in
schools and are based on realistic resource constraints. Schools
have used these models in the past and each is described in this
section. Attending to specific curriculum and instructional needs is
the J:: of all teachers, not just the fourth, seventh and tenth grade
terchers. o .

Why Use MEAP?

e MEAP test results provide valuable information on the
_ status of basic skills education in schools.

e MEAP is a reliable vehicle for imnroving the educational
quality of each Michigan public school and benefits all
students, both individually and collectively. f

e MEAP helpsdetect trends and patterns in the performance
of students.

o . MEAP helps match skill needs with curriculum and in-
structional programs.

e MEAP helps teachers focus directly up;n the minimum
skill needs of students.

¢ MEAP helps teachers plan group and individual instruc-

" Who Should Be Involved?

e The Schoo' Principal should provide the leadership and -
direction in this team effort.

e School personnel should use MEAP test results to help
address the following areas of concern:

Identify the skill needs of students tested.

Review the curriculum and instructional programs.
Establish instructional priorities for the school year.
Involve parents in the educational process.”

o Parents can use the MEAP results to‘determine the child’s
progress in acquiring basic math and reading skills.

How Should The Principal Provide Leadership And
Direction? . . .

e The principal’s major responsibilities are to:

* Hand out test results to staff promptly.
) * Organize and direct the MEAP School Utilization

v Team. ,

*- Show enthusiasm and concern for the improvement
of student achievement.

* Give assistance and support to thestaff in their efforts
to enhance the school curriculum and instructional
programs.

* Report school test results and a proposed plan' of
action to parents. . ’

16
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“How Should The School Team Use MEXP Resulta?_
‘@ The school team’s major responsibilities are to:

* Explore staff expectations of the sphdents.
.* Examine test results to identify problems and needs.
* Conduct.a curriculum and instructional program re-
ag view to determine current strategies uaed to teach the
NS akills that are tested.
¢ Make decisions, set goals and devise a planof action to
address needs (based upon findings). .

e The MEAP School Utilization Team should includeat least .

.one representative from each grade level and/or curricu-
. lum ares, as well as each area of support services.
~ . "
* In small schools, full staff participation is feasible.
* In large schools, grade-level teams (K-3, 4-6, 7-9) may
be a better alternative.
b .
¢ The emphasis of the team should be on people pulling to-
gether in#an agrékd upon direction to determine needs.

® A positive approach is needed to assure that changes
agreed upon are implemented with care and concern for
improvement.

e [Instructional changes can be made most easily when the °

school staff is involved ‘in the change.

¢ Two-way communication is important and everyonesHould
be aware of what everyone else is doing, in terms of What,
where and when skills are taught, what needs each per-
ceives, and finally, how each can help the other.

What Resciirees Are Available For The's ff Effort?
e Materiak have been developed to help school staffs use

-

e

~— _; .

IEAP test results. Theymmytounmdmbeadapwd
for use in different types of achoolu. '

* A fiyer entitled “Principals and Teachers: The
Building Tum’;, has been included in the School
Coordinator’'s Manual. This is a good introductory
document for staff. It provides suggestions on what
should be done before, during anJ after the tests are
administered.

* The MEAP Curriculum Review Model can be put -
into operation in three sessions. Fo each session, the
goals, materials needed, and approximate time and
process agenda are outlined. The first sestion deals
with examining the.results, identifying the skills of
greatest concern and setting a realistic criterion
level. The second session reviews the curriculum and
instructional program to determine what is current-
ly being done. The last session is a decision making,
goal setting activity to improve the student attain-
ment of the basic skills.

*  Objective matrices are helpful analysis tools. The -
matricey list each objective in reading and mathe-
matics for grades four, seven, and ten. They have
multiple uses, such :&s prioritizing - objectives,
examining the instructionsl program (what is
taught—when, where, and at what grade level) and
addressing needs (reference text books grade jevel

progrdms, ete.).

* The MEAP Parent Reporting Model provi-'=s sugges-
tions for staff preparation, three ways of distributing
the MEAP Pamphlet for Parents, and reporting the
test resuits. Each model contair.s the goals, materials,
anticipated time, participants, and outlines the steps
to be taken.

18



- .
— -Medel A, Individual Parent/Teacher Confer-
is recommended. It personalizes the re-

sults, provides for t\vo-way communication, and
gets parents involved.

— Model B, Group PTA Meetings, has the advan-
- tage of putting MEAP into the larger context of
the total school program.

— Model C, to mail or send the Pamphlet for
Parents home with the student is the least desir-
able method of reporting. However, something is
‘better than nothing when communicating with
parents.

A sample ME’AP/P'I‘A Meeting has been prepared in
an open-ended script format. It includes what should
be said, by whom, when, What shculd be done, and how
long it should take. -

The film “Building Better Basics: The Home School
Partaership” should be useful in any parent-teacher
meeting, schoo! board meeting, or other community
meetings. This 12-minute film was dwgned for
parents tc encourage them to take an mt.erest in their
chxldren s education. -

=

e

[t SO

7‘-;»‘1-'—& = -

' f:‘i‘f’m THE SCHOOL 'I'EAI HAY WANT '!'0

= CONS!DER WHEN USING MEAP TIST‘IBULN

1. Udutheﬂebdﬂummmmm
. sttpinment levels. i e

2 Ummmwmmhm
the building.

3 Mblhhmmpubhcﬂwbnkvddm
- tortlnachool.
|

4. Li:tinpriomym'donllobjeetim(hunhothth&bd
Summary Report and the Fesder Schesl Repert) fall-
ing below the acceptable criterion level set in #3.

. mine where the MEAP shjectives are currently
“being taught in the instructional sequence in the build-

) lumdwhatimtmeﬁomlmdshkmmd.

6. ldcutibthoprmntmeds. .

7._Mahdochiom.nt¢oda.mdoutlimsphndm
Shmthoplunwiththofullsuﬂ.

8. [Initiate a plan of action.

’

9. Setupan avaluation mechanism.

=
"%;

ﬁnu&hmmmhdmmmnkwh -
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Individual Student Use

Mmmmm&UudToHelplndiﬂdw
WTM \

° The responsibility of using MEAP test results to focus

attention on the specific minimal skill needs of individual
students falls ‘on different staff members in different
schoo! situations (grade level teachers, content area
teachers, counselors, ete.):

* In elemenury schools thu responsibility is most fre-
quently that of the fourth grade teachers. ,

* In neondary lehooh thif responsibility is often not

‘assumed by, nor assigned to, anyone. If, however,
individual students are to receive nesded help, the
responsibility must be assigned and carried out.

Before using MEAP test results to help an individual
student, the following questions should be answered:

* What are the MEAP objectives? (reading and mathe-
matics, grades four, seven, and.ten.)

* Are the objectives tested part of the curricu{um in
earlier or later grades?

* Where are the objectives introduced, taught, re-
viewed?

* Which objectives are most important, at this point
in time, for ‘.hit student?

¢ What is the butspproach to mstmctson"

Theumutoplwtlmad in tho)lEAP Curriculum Review
Modsl can be applied wher: using the individual student
and classroom data. The results must be examined and
needs identified (using the Classreom Listing Report and

4 4

-

the Individual Student Report), criterion levels deter-
mmed curriculum reviewed, and goals set, etc.

Wlnt Resources Are Avallable For Helping Individual
Students Tested?

o The flyer entitled “Understanding and Using the Indi-

vidual Student Report” explains why the test was given,
what the report means, and how the results can be used to
identify skill weaknesses. It can be used by teachers in
conferences with students and parents. It can also be used
by students examining their Individual Student Report
independently. ‘'The flyer can be removed from the

. handbook and duplicated (see Appendix E). -

The instructional support materisls can be'used as a tool *
to inservice local personnel or as & resource by. mdmdual )
teachers.

¢ MATHEMATICS: Five areas of instruction (Frac-
tions, Decimals, Ratio and Proportions, Percent and
Whole Number Computation) have been addressed
in two sets of mathematics materials. These materials
were prepared to assist teachers whose students are
having difficulties in one or more of these areas.

¢ READING: For grades 4 and 7 the support materials
contain information about areas of reading which
caused problems for students on the MEAP tests. A
pending addition to these materials will provide
instructional ideas for the current resding objectives.

" The secondary level support materials identify a
process for disseminating MEAP reading results to
various departments in a high school. These materials
include examples of reading objectives and instrue-
tional procedures and strategies within content areas.

., * Other: Materials have also been developed in other

subject areas and |pee1ﬂcally for secondatry schools
(see Apperidix F).
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e z ' ) APPENDIX B-1

SCHOOL PREPARATION FOR A UTILIZATION OF
MEAP TEST RESULTS WORKSHOP' -

1. Things to be Considered When Planning a Utilization Workshop

} 1. The school unit is a key element in the .utilization
. . of assessasnt data. . ‘
. 2. The emphasis is on having people pull together in an

‘agreed upon direction.

3. Instructional changes can be made most easily when the school
staff is ipvolved in the changes.

4. Soligiting full staff participation however, is easier
said-than done, .

S. The department has developed a MEAP test Tresults
utilizacion wodel which is adaptable to most situations,
and certified !MRA trainers are available to conduct workshops,
upon request. -

6. The MEAP utilization model cam be put into operation in 3
sessions which involve from 2k to 4 hours.. Of course, it

s _ includes an uncalculated amount of individual effort.
-~

I1. Organizing a School 'Team

i
5
4
»

A. Sigze - will vary depending upon building size and/or metﬁod
used to select team members.
. ]
B. Participants - ) ,
(1) Should include at least a repregsentative sample
(2) 1f possible, the gntire staff should be involved.

11f. Things to’be Considered in Organizing a MEAP Utilization School Téun
1. Organizational structure of the school ’ . \

2. Contrectual agresments, as to meeting tises and lengths

3. Preliminary information sessions with key support personnel
(such as: addinistrators, department chsirpersons, curriculum,
specialist, remediel specialist, assist principals, etc.)

4. Who will conduct meeting(s) .

S. How the team membership will be deterpined--a) mandatory,

: . b) voluntary, c) other:
Z 6. How many tedm members are needed? The school team should
include at least a representative cross section of the
) specialist, etc.)

staff (i.e., 1-adninistrator, l-teacher, l-curriculum

7. Staff-Faculty attitude toward testing--a) negative, b) positive,
¢) neutral, d) no knowledge

8. Brief descsiption of proposed a:tivity at total staff-
faculty meeting.

9. Team meeting date, place aud time,

1V. Matericzls Necessary (Provided by Requesting School)

1. Coples for each team wember--a) School Summary, b) Diastrict
Susmary, ¢) State Susimary ’

2. Classroom Listing Report for 4th, 7th and 10th grade teachers

3. MEAP Randbooks (for reference)

! : 24




e APPENCIX B-2

A MODEL' FOR
UTILIZATION OF MEAP TEST RESULTS

[}
Seagion 1

Examining Results and Identifying Present Needs
(:_«)5_1;'5_:
In terms of basic skills attainment in Reading and Math:

1. School teams will be ablé to ‘tead, unde'stand and interpret
MEAP test results forms. - '

2. School teams will be sble to determine where the school
stands in relation to their district and state.

’

3. School teams will be able to make a realistic criterion
selection.

" 4. School teams vill be sble to identify school problem
areas ‘and determine present needs.

Materials: (Copies fyr Everyone)
School Svmmary Report.

District Summary Report
“State Summary Report

Time: 3
1-2 hours. ; ) s
Croup Size: =

-

1. Will vary, dependent upoﬂ} svaff size, method of- selection.
2.°Should include:
+ (a) Total instructional staff (if possible).
(b) Principal and 1 Teacher per grade (minimum).
(c) A large Building Team could be subgrouped (K-3, 4-6, 7-9). .

Process:
1. Introduce activity briefly, explaining goals of the activity.
(These could be writken on _a chalkboard, on transparoncies or

on news print.) -
2. Review types, format and content of rego t forns.
3. Compare to District Summary for general information and to
4. Compare to State Summary establish a frame of reference,
' not to establish neéds in comparative
terms. '

, 25



' : " APPENDIX B-4

R |
A MODEL FOR /
CURRICULUM & PROGRAM REVIFW USING MEAP TEST RESULTS ]
‘ -
Session 11 -
Curriculum and Instructional Planning N

¥
. ?

Goals:

1. School tt&s will cexamine present school nceds of 4th, 7th, and lOtlbynéers.

summarized from previous meeting. .

2. Teachers will complete objective matrix to determine present status of building-
wide curriculum and instructional program.

3. Building teams will identify which objectives are school-wide priority and )
vhich are individual classroom privrity. \ —

Magterials: (copies for everyone)
" Summary of Present Needs and School Criterion Levels
llank\iitrix sheets for each participant (matrix for reproduction)
"Classroom Listing Reports for 4th, 7th, and 10th grade teachevs
MEAP Handbook (optional) d ‘

-

Time:

1=<2 hours

Group Size:
Building Teams

Process:
1, Introduce activity briefly, explaining goals of the activity. \

2. a. 4th, 7th, and 10th grade teachers examine Classroom Listing Report to find
priority objectives. )

b. All other teachers complete objective matrix, Matrix multiple uses:
1)Hours per year taught 2)Prioritize 1-5 3)Introduce/teach/review
4)Reference text book, etc. There should be & correlation between
time spent and attainment. Collect and make composite of resuits,
examples: record all times and average each grade, make a composite
for each grade, etc. Be sure to differ.nciate between teach/learn.

3. Chairperson collects objective matrices and assigns responsibility of com=
pletion and reproducing for next meeting.

4. Determine whether or not 4th, 7th, and 10th grade classroom priorities are
the same as thnzgchool priorities.

5. 1f necessary, building team exsmines MEAP Handbook to determine whether or
not students have appropriate skills to attain the objectives as measured
by the specific items. : ‘

6. A decision sust be made as to the allocation of special attention to be given
to objectives in the school and in the classroom.

7. The building team may want to distribute the objectives across grade levels.

Ay
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8. Team assignment: In preparation fcr the next meeting,

will collect resource information on pziority objectives, e.8.
games, etc. are available for focused )

different on any pxiority objective.

materials, supplementary materisls,
attention. Anything new, unique, or

9. The.individual matrices muct be collected, co&piled into |
copies of the composite picture made for each tgam member’
This task should be definitely assigned.

APPENDIX B-5

principal and teachers

what texibook

composite, and
for the next meeting.

Separate composits for grades K-3,4

4-6, or 7-9 may be heipful in schools with large grade ‘spans.

¥
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- ' . s APPENDIX B-6 .

» M ,..‘ o -
r\
J\CU A MODEL FOR .
RRICULUM & PROGRAM. REVIEW USING MEAP TEST RESULTS
Session III . ' e
Decision Making - Setting Goals
Goals:

1. Building team will examine objective matrix composite to determine teaching
priority devoted- to various objectives.

2. Building team will make decision ‘to change (or not change) school curriculum
or instruttion program. ‘ .

. 3. Building team will form a plan of action fot work on school and classroom
- ¥ - objective priorities--short term and long term. - -

4. Buflding team will, sharen§indings about instructional sources and methods.
-5, Building team will determine the need for "outside" assistance.

Materdals: - °
Composite objectives matrix(s) (copies for everyone)
3 * <

School Summary Reports (from Session I) ¢
¢ ’ . s .
Time: - ~ ~
. 1 hour

] 53&_& Stze: *
= | Building team ¢

Process:

1. Introduce activity briefly, explain goals.

L ]
F~Hand out the objective matrix(s), and note objectives which have high priority
and low prjority, in terms of amount of instructional time allocated, étc.

3. Have building team examinc objectives previously selected as short term and
long terw priorities. - ' ; Y .

\

_ &. Building tesx should determine whather cr not a change should be' made in’the
instructional priorities, based on annons,ont‘ronu;tn.

S. Buildiag teas stiould decide Uhich.objociivoc.vill be given.npecinl attention
: {ismediately with short term remediation goals.

9. Duildlq;ttcun should decide which objectives will be given special attention
as long term curriculum changes and instructional program changas.

7. Building team should share information about materials and sources. Are
" all priority objectives covered? (List where and how.) Are more resources
needed? 1 )

p. School tesms shquld know whether or not they need "outside" assistance and
vhat changes in Jurriculum materials and .so forth are needed.

9. Develop & plan to ‘evaluste” effectiveness of planned changes. ‘
10. A timeline should be developed.:
' 11, Pollow-up reporting, as needed, chould also be put on :/7ﬂnnline.

R o N . -
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APPENDIX B-7
i”'. , SUGGESTIONS FOR THE INITIAL RECOMMENDATIONS
| OF THE BUILDING TEAM

I. Pormat

These recommendations are based upon a comparison of staff expectations
and student' performance on the assessmrat tests.

Activity Coordinator:

OBJECTIVE CODE/DESCRIPTION ACTIVITY PLAN
c Meeting Schedule:

Participants:

Activity:

Expected Outcome: _°

II. Mesting Schedule

1. Lcng}i\ and nusber of meetings will vary depending upon assigned task.
2. Schedule a one hour organizational meeting (time, place, agenda).
3. Subc.quant meetings: discretion of par;icipantl.

:
E 1I1. Participcati

1. Number and contiguration will vary depending upon:

a. staff size '

b. organizational structure of the school

c. number and type of objectives identified, etc. -

2. Full staff involvement is recommended. (The total staf need not be

involved in all activities, but each staff member should participate:
in some aspect of the utilization process.) !

a. grade level grouping

b. department grouping .

c. 4nterest grouping, etc.

Activities

1. Pursher data analysis using the School Test Iiem Analysis Report and/or .
other available data.

2. Integrating the objectives into the instructionai programiby content area.

3. Focus instructional program on the teaching of enabling skills that lend
to attainment of ohjectives measured by che tests. .

4. Dewlop or obtain materials and techniques to t:ach the skills that are
not attained,

5. Determine how objectives can be better taught in the future.
Rxpected Outcome

1. Curriculum review sand revision
2. Instructional program changss
3. Salecting sppropriste sctivicies and materials

° 4. Tice 1ise snd eveluation plm 2g
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2

. ) . SCHOOL PRIORITY LISTING

-

Stepu for Completing Yormat:

1. Place objectives in the three categories (Critical, Importcnt, Useful)
based upon their importance to school goals and objectives.

2. Withis each category, prioritise the 1isted objectives.

Reading Objectives

\ .

AY

Critical

Important \

Useful

S 1T
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H

. - .. USING THE 7TH & 10TH GRADE MEAP TESTS RESULTS
= ) (School Level)

PEEY

_The Aollowingd is a suggested process which vwill provide a fast and
easy vay for the MEAP Building Team to interpret MEAP test results, drav )
inicfal implications, and aeke recommendations by comparing staff expec- .

tations and student performance. <
) :

ANALYSIS FLOW CHART

t

Examine staff expectations. Code objectives by grade
level, on the analysis matrix, in terms of whes¢ objec-
tives are preceived to be introduced, mastered or .
revieved. . o

e

~

s.i a realistic school criterion level of attainment,
__X. The level of attainment at vhich all students are
expected to achieve on all objectives. B

Compare ‘expectation and performence by examining student T
mfw shown on the School Summary Report. :

a °
o * 3

-

4

PN Prioritise the objectives, identified as falling at or
balov the expected level of attainment in terms of their
= importance to school goals and objectives on Form 2.

Y

Make specific recommendations for implementation to reach:
spe :ific goals. Disswminate priority listing and - )
recommendations. . Q ' )

7 ; :




ANALYSIS MATRIX - ' , e
: N S, ‘
GRADES ' GRADES
m OBJECTIVE n‘&g‘mou ol - cogaﬁvs. OBJECTIVE DESCRIPTION |1
+' VOCABULARY MEANING . CRITICAL READING SKILLS |’
JA  Prefam v " |o]e]e IVA _Author’s Purpose ojoje
1B Suffixes - . . ' IVB Fantasy/Reality
30 Multiple Meanings e|lojel IVC Autkor's Viewpoint ole
D Synemyms olo|e .
IE  Astowyrs d ol RELATED STUDY SKILLS
IF__Costext ,. . d VA  Referance, Awareness ojojo
' LITERAL COMPREHENSION | VB_ Reference, Use bl
1A Pl in Blanks yc Follow Directions [
(Close procedure) : VD Summarizing ot ojoje
1B Main Ides ofofe VE Outline NEES
JIC_Msin ldes Details "Jele]e : ' VF  Alphabetizing ofle . ]
V11D - Recall ] . .
JIE  Sequemce olele|] | - )
"IF  Cause/Effed ole]o POSITIVE RESPONSE/READING
G Likenesw/Differefire oloje N VIA  Read in Free Time ojoje|
IR Sentence Meaning . ' VIB Visit Reading Places oleje a
. (panctustion) VIC Request Extra Reading slele -
INFERENTIAL GOMPREHENSION | _ S VID Talk About Reading d LIL) .
“HIA_Main ldea oleje viE %ﬁ:gs::c':iviﬁu -
HIB_Cousw/Etfert ofe]e N
- J11C  Prebable Outcome | ‘ oloje
1 o1 0]
i (I 2 J \
[ ] ® 1
ole|e "
elol® o
. 33




SUGGESTED WAYS OF

WITH SECONDARY STUDENTS

suggested to weet this need:

2. Stimulate student interest in tests res

»
3. Distribute actual results upon receipt.

prqve useful in' the d-ffgnostic process.

of right and wrong ‘responses.

identified needs.

I

34

.= SHARING MEAP TEST RESULTS

- and discuss their Individual Student Report.’

s by explaining how -
‘the results will be used and vhen they can be expected.

(Example: _publicize on school bulletin boards, through, the public
address system, and/or the student news media.)

Allow students to examine
Student insight may

concerned with whether they passed or failed.
however, that "strong emphasis be placed on explaining ‘the
skills a student has or has not learned” rather than tbe number

S

Se

APPENDIA B-11

4. It is important to provide ctudents with an etpllution and
interpretation of their scores. Studeuts are usually most

In the upper grades, seventh and particularly tenth, where students
are tgsted, they may or may not have a Mathematics and/or a Reading class.
It is therefore, necessary to arrange a direct link between the test results
and students. The staff responsible for this linkage may vary, depending
upon school organization and structure. The following activities z.e

1. Conduct test debriefing sessions with students in vhich they \'
can discuss and ask questions about the tests.

4

LY

It 18 recouended.

&

.

5. Provide encouragement and a suggested plad of action to address

)

N

A

A .



Student Name /

k

APPENDIX B-12

Suggested Implementation Plan to Address
Identified Student Needs in Reading

¢

\

A. Results of MEAP Data Analysis.

1. Objectives not attained on MEAP
(Cixcle all that apply):

1
1
1

" e

1
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3. Other Pertinent Available Data.

1o A 11st of reading iorvicn the student is receiving:

2. Results Jf other tests and
evaluation tools:

Results

C. Recommended Program Plan.

1. Schedule Plannigg Conference -

3.

a. Set date
b. ldenitify participants (principnl of
counselor, reading consultant,
content area teachers, parents,

and/or student(s).

Select appropriate classes, acti- -
vities, and/or materials: .

.
b.
c.

2. Areas in reading in vhich ltudont is
least proficient:

Vocabulary

Literal Compreheusion
Inferential Comprehension
Critical Reading

Study Skills

-

)

£ B -7

3. Last grade received in these content
argas: .

Social Studies
_ Science :

English

Mathematics '

i

(Other)

2. Establish instructional goals for student.

a.
b.

. .
4. Identify person(s) responsible for the
program:

a.
b.

-39



- . APPENDIX C-1

Reporting MEAP Results to Parents
) Staff Preparation
«~ 1. Complete School Staff
A. Review school results, total school staff, a team approach. .

B. Implement the "Model for {zation of MEAP Test Results” to:
1. Deternine if curriculum or instructional changes are needed.

2. Formulate a plan of action--short term and long term--to share
with the parent( s?--not necessarily operational at the time of shirinq_
school-wide, grade level, classroom, 1nd1v1dun

11. Classroom Teacher of Students Tested

_A. Be familiar with what is tested, why it {s tested and how the results
are reported. -

FRLL L L EL PR LS LS

v ) B. Review each student's resul ts--highlight strengths and ‘weaknesses: for
; discussion with the parent(s).

C. Develop plans for needed remediation. Focus on ways to invoive the
parent(sg. if possible. -

D. Review Classrocm Listing Report.

E. Select one/several priority objectives for the class and prepare list
(including why these skills were selected--objective attainment rates).

F. Develop brief statement of 1nstructional plans and goals as these relate
to the instructional practices the selected priority objectives and other
relevant information.




‘ APPENDIX C-2
Reporting MEAP Results to Parents

‘ . | Model A

Individual Parent/Tezcher Conferences
(MDE Recosmended Method of Distribution)

Goals: .
1. To nrovide the parent(s) with a better understanding of their child's
strengths and weaknesses in the basic skills of Reading and Mathematics.

2, To provide the parent(s) with a ‘“Plan of Action" designed to addres
the identified weaknesses. :

. 3. To solicit the assistance of the parent(s) in helping their child
Tearn the skills needed. '

Materials:

- Classroom Listing Report (mafntain confidentiality of other student's results)
Individual Student Report -

Plan of Action (Class/Group/Individual)

Individualized Parent Pamphiet

. MEAP Handbook -

List of Priority Objectives

"Time: Approximately 20-30 minutes

Participants:

1. Classroom Teacher
:..‘.;',‘ 20 Pﬂrmts

« Process: ‘
1. Give a brief overview of the MEAP test:
2. what is tested (R & M)
b. why the test is given
c. how the results are reparted (i.e. by specific skills/objectives)
d. what the results mean (i.e. 1dentification of strengths and needs)

2. Use informatfon in the Parent Pamphlet to expiain a child's specific
) strengths and weaknesses in skill areas tested.

3. Use Individual Student Report, only if necessary, ‘o further explain
strengths and problems.

4. Use MEAP Handbook to give examples of test items and objectives.

5. Indicate plans to remediate weaknesses (1nvolve’parent(s). if possible
or desirable): -~
2. indicate reradfation teacher will provide in class.
" b. suggest plan of action parent can follow at home.

6. Give overview of areas of strengths and weaknesses of entire class/groups
within class and related instructional plans.

7.. Indicats feﬂu—up teacher will provide to update the parent(s) on their
child's progress and performance.




APPENDIX C-3
. ‘ Reporting MEAP Results to Parents ,
. Model B ‘
Group PTA Meeting

»

Goals: ,
1. To provide the parent(s) with a clear understanding of MEAP--why the
" MEAP tests are given, what is tested and how the results are reported.

B 2. To discuss the 6verall fnstructional plan and achievement goals for the
4 school and specific grade levels as they relate to the MEAP test results
(apd other available information, if possible). s

—

- \ Matertals:

Fiim (optional): "Building Better Basics--A Home/School Partnership®
- (available from local REMC)

= Transparencies

y 1. State Susmary )

2. District Summary

3. School Summary

L. ‘ 4. Parent Pamphlet

* Handouts ]

Parent Pamphlet (Individual Student's)

List of Priority Objectives for Grade Levels

Time: Approximtely' 1-2 hours

Participants:

1. School Instructional Staff (Principal, Teachers, Support Staff)
2. Parents .

* Process:
‘ 1. Ask PTA to sponsor a Parents' Night (or have school host) with staff

available to meet with the individual parent(s) after a general
prasentation.

2. Have school principal give overview of MEAP testing program:

a. what is tested; :

b. why 1t's tested; and
: c. how the results are reported (for school & district, as well as
@ classroom and individual). (Use transparencies #1, 2 and 3.)

. 3. Have teachers given overview of areas of strengtus and weaknesses of
entire grade level using List of Priority Objectives.

4. Mave teachers discuss instructional plans and goals as they relate to )

Priority Objectives (and other available information)
5. Show parent film.

. _Ansmr general questions.




APPENDIX C-4

{
7. Explain Parent Pamphiet.. (Transparency #4)
8. Distribute Parent Pamphlet. 4

»

9. Have staff present (bo/th counselors and teachers) to discuss individual
student results with the pannt(s) as outlined {n Model A, Individual
Parent/Teacher Conference. ~

10. Mafl Pamt Pamphlet to the parent(s) who did not attend. as described
in Model C.

29
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/“’ a " APPENDIX C-5

Reporting MEAP Results to Parents
1C . <

Mafl to the Home or Send Home with Student
(Least Desirable Method of Distribution)
Goals ‘ -

1. To provide the parent(s) with a better understanding of their child's
strengths and wesknesses in the basic skills of Rea fng and Mathematics.

' 2. To-Communicate the overall instructional plan and achievement soals for
the schoo! and specific grade levels as they relate to the MEAP test
results (and other available information, if possible).

3. To encourage the par'ent(s) to come ‘to the school to ’1scuss their, child's
MEAP test results apd instructional plans.

Materials: \
-\ Cover Letter . “ 4 .
Parent Pamphlet *

“Time: W11 vary depending upon preparation involved
Participants:

1. ¥i11 vary depending upon dissemination sourge (teacher, counselc:, principal,
central office, etc.) “_/ .

2. Parents of S{udonts Tested

Process:

1. Mail or send home with child, the Parent Pamphiet .
8. Prepare letter to accompany puphlot . .
1) brief stitement of what is tested and why
2) brief summary of child's strengths and weakriesses
3) brisf statement of remediati..) plans ) §
1; to be provided z,: teacher in classroom; and ,
b) plan of action parent can follow to assist stident~at home.

4) encourage the parent(s) to arrange a meeting with the teacher/
counselor to discuss their child's MEAP test results in greater

depth. A

5) Indfcate what follow-up will be provided to.apprise the parent(s)
of their child's progress and performance. .
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. - . REPOKTING TO THE SCHOOL BOARD: ’

‘Ideas for Presenting MEAP . ' .
to Local School Boards o

’

Edvard D. Iqeber

R Y]
. ~. o

o - <

INTRODUCTION . . ' -

A

Yoooeg B ,‘::QEé of qre -o;t impor. ant audiences to which assessment results
are repéi}e? t? is .the local school board. Préaent}ng test results‘to the

. s .lchooiv$6a;3;;(l to lay citizens 1s a most importéht and challenging

v activity.\ The rgnu;to uust ‘be reported simply and clearly for under-
atanding. The repqrto nhou;d fully ‘explain the assessm® t the

' resultu in the context of other 1nformation aﬁout the schools, e g.,

= .'.' 7 cutricula elphasea. resource allocationa, 48 well as, other5;:hool out- '
p;t indicators. <:t)

. Thie guide has been preplspd to share some 1deas‘:egarding the

types of xaports_vhfch can be made o school boards. These id .as ahoglg/;

be viewed as suggestions to build upon -- they ar. not the only onec;which

will vqrf, nor will every ohe apply to or be needed by every schoo! district.

.Special circumstances will dictate 'special reporting. It is hoped thaé

; \\ | these oug;cltiohl will form the basis of your reporting ﬁrogran. The

i “Assessment staff welcomes suggestions about other ideas that work. We'd

. like to pass these on in future editions of this publication.

BACKGROUNDING THE BOARD -

-, L The school board members will have a wide range of knowledge about .
< . A . N
school outcomes, testing, and, more specifically, MEAP. A board b'’° firg - l

. P
should provide enough information about MEAP and testing so members can spot /

¢
- . &

{
R . & ®
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r'd

inaccuracies an& pisinterpretutions.if théy occur in published accounts of
the results. MEAP has att.mpted to correct some of the misinterpretations of
MEAP relultl~fh§t are ;tinted in newspapers, but these attempts arc not always
successful. Your board members qually are well respected—locdl leaders who
can befvery valuable in explaining the results in the community, and if need
be, to c&yicct misinformation. The board briefing is to propare them for
thil_roie. - | '

'  How to prepare them? Adopt a t:chnique “-at v&rka well with the
nevs media--a background briefing. Sched&le a fex . inutes to discuss testing

without presenting the scores to distract them. This will allow you to discuss

the purpose of the testing progrsm independently of their natural concerns

about whether the scores have improved or declined. The briefing will also
provide an épportunity to discuss vitﬁ the board what will be done with the ’

results, before the results are received and while there 18 still time to

modify the plan as needed.

\

-

Preparing the Background Briefing Report

There are: several things-to do in preparing for the background
briefing. First, 1t will ke—uleful to have the Sasic facts about as;;sslent
written doun,glr .uch thiags as number &f objectivel; 1teus,xand 80 fbrtﬁ are:
not overly confusing. Second, describe the purpose of MEAP succinctly. A
slide~tape presemtatiou has been put togotﬁar to help you do this. Altaough
it covers how to regjort MEAP resulcs, the presentation is particularly 3ood
for lay audiences vho need a "non-jargon" explanation. The slide/tape il
available on a limited loan basis by contacting the Assessment stafi at |
(517) 373-8393. If this is not used, you may wish to use a Parevt Pnlphfxt

(with dlta-dclctad) as 8 good, simple explanation of the State assessment '

program.’
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It may also be useful to shov the schogl board a few of the test
items. The MEAP Handbook contains a section with sample test items. These
items. wvhich are not drawn from the actual test, can be useful with the school

board or other audisnces to give a flavor of the test at each grade level. It

.may also be informative to put together a thirty-item test drawn from each

grade level to illustrate how the items become more complex from fourth to
seventh to tenth grade. !

Third, because some boards of education may not have experience in *
looking at outcomes of schools or in dilt;nguishing outcomes and inputs, it
may be uséful to review the materials shown 1A‘Append1x A before discussing
output measure such as MEAP with the board. The exercige shown can be used

with a variety of audiences to "test" the differences between inputs and out-

puts. Such an exercise covl. be vsed as a spring board for a discussion of

'how input and outputs may or may not be related. Boirda of education are

often interested in this topic and dilcuiling 1£ before results are given
may assist you in covering the topic completely.

Fourth, be progared to dircuss vhat will be done with the results.
Since 1t‘;l mostly the responsibility of building principals and c'asstoom
teachers to use Ehe results, one effective strategy is to involve several
tesms of yrinéipnl; and classroom teachers to show how the results have
been and vill be used. This presentation should focus on a) tge use of
MEAP results vith the students (;nd‘yarentl of otudgnEi) tested aﬁd b) the
use of the relultlfto review and modify the curricula in the areas telted;
This will serv: to focus the atteution of the achool board on the 1nstr9c-
tional use of the results.

Finally, the background briefing should conclude with andiscussion

of the district plan to report the results (vhen will the school board get

™ 43
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.

the district-level and state-level results; wvhen will the media receive a

i

report of the results?) and tc emcourage buildings to use the telt!ltl' (how
will principals and teachers be encouraged to use the results?).

In summary, then, the background briefing for the lcﬁool boa;a should ——\\\\
contain these parts:

A. Introduction

B. Dasgceriptisn of Purpose of MEAP
C. PFactual Information About MEAP
D. School Building Presentations about Using Results
E. Keporting and Use Plan for District

4

Prepar the Report of District Results
The second of the three reports which each district should make to
their school bcard is the report.of the results. Itaio this report which
‘ 1

is both the most difficult and yet most interesting. This report is crucisl

in establishing what loanini a variety of audiences derive from the MEAP scores

for the district, the building and individual students. This/eport of results

to the board may also serve as the reprort of results to the media, thereby
/ Ce

increasing the impoztance of this report, c

The results report should answer several basic questions:
a. fow did we. do this year?
b. Has reading and mathematics achievemen* 1-proved ,
- over last year?
c. If so, why?
d. If not, why not?
e, What v111 be done to review and to use the rclultu?

" It should be emphasizud that ochool districts downplay co.pariuonl botv!cn

di.trictl or between school buildings within thcirydintrict. These co-pnrilonl

mislead the school hoard snd the public by implication. The compariscons imply

that districts or schools are being assecsed in terms cf total inputs or pro-

grams. The public 1- also migled inte thinking that dist: . -te or lChoOl! with
highcr scores have no problem areas or needs, while districts or schools with

scq\vyyihvu nothing but problems and needs. Such comparisons too easily

4 ’



.-‘

B APPENDIX D-5
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[

get trnolat;d into mccou/fatl‘uro‘judmt'o of the entire school "~
prograa. .

It is important, in N report to the board sbout MEAP to mention
other measures of echievement, 2 wll as other .cl;ool ou’.comes. These
include other- test resu.cs, number of graduates getting a job or further
Mtim. number of students qualifying for academic ocholarohip;. and
so forth. To assist the reader chink of these, a list of other variablc;
which could be included in the report of results is shown in Appendix B.

Inc.ludcd in the report of results lisould be a section dealing
wvith vhat will be don.c to reviev tt;c results and hov the results vt-ll‘bc‘
used. This part of the report will show the Qchoo'"l board hcv the results
vill be used in the district! It ;loo provides a ue;:lt‘aniu for at lsast
one follow-up _rtpott iater in the school year. )

The tiport of the reasults ol;onld contain at least t{\ue sections.

First, it is iasportant to provide the reader with some basic informaii-a

about MEAP. This would include:

a. that it is any every-pupll testing program
covering grades, 4, 7, and 10;
b. Mathematice and Recding are tested;
c. rasults are returned for students,
teachers, schools; -
d. echool results are used to mske curriculum
improvemunts, vhile student results sre
u,d to help students learn the skills misssd. o

The next section of the report ?111 shov the test results of tl:n )
diaérlcs. The most understandable numbers to present are the pcrqenulgu
of students who atnmd more. than three quarters of the objectives (Category
4 on the proportions uport) These percentages can ba shown for this year
versus the pcrccnu;u 4in previous years. This v;n show changes in test

¥

Ead
acores.
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In addition. it ady be importent to hi;hu;ht n,p:\ujor changes

in ths perforasance of uudnnto on s fov of the quoctiveo. For example,

s
1

if t.lurc'lwn been dramatic increases on c¢ortain objectives, ihe changes

in percentagss of atuinmn: can bcmuntiomd. This would be important to

do if the buuding u; have identified and worked on certain key objectives.
This mil could help to revard the extra effort by pointiug out how tl.\e
Imiildin. team effort has gicceeded in Mrw{ng student achievement. This
may be difficult ¢to do’h 1980 w.:h the changes in the MEAP tutl.'

- If the nrfem of ;tndenu has decresased significantly on certain
objectives, this too ﬁ.Mrtmt to ackuow?iod;o. While the reasons for thé
declines may not be ru&ﬁy ;uovn. these\results may encourage a -ote-dotnle.d
reviev to determine th; épuuo. 1f so, tﬁou plans can be mentioned in tile
report, as wll. " -

The next section of thc report is the hardest and yet, perhaps, the
most important. Once the program-has been described and the results pre- |
sented, it s isportant to/ describe the i_-nuﬂﬁon; of the results.

"It 18 1lpd‘1"uut to answer-the "so what?" question clea;’ly, concisely, and
Wltly. It may be hgrd 3fm' district-level staff to describe the impli-
cations of the results.: Ii: is therefore important to 1nvolve school-level

staf{ and administrators in e diocuuion of the 1q)licationo. They have a

first-hand knowledge of vlut students have been taught nnd their capabilities,

@

and can describe the implications of the results in more concrete terms.

Teschers and curriculim specislists can help add meaning to the district
results by highlighting those test items and objectives which students’
performancs on met or did not meet astablished expectations. Finally, some

. g & -
summary statements sbout achievement level and change(s) over time should be

E—- [

made.
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The final section of‘ the report of results should be the district
short- and 1ntnr-dtat.?nnge plans to use the results. This section can
describe vhat various ‘buildingo plan to do with the results, as vell as the
district-level cgggd;.ution of these efforts. 1In addition (whether or not
the bdard tcport‘ um. as tbc‘ public report to’ the news nedia)' it would be

. good idea to l-ntlon the district's plans to report the teaults to the
madia, to parents, and o.ther citizeno. o
In summary, the report of re;ultc should contain these sections:
- A Background About MEAP
' B. District Results

C. Interpretations of Results.
D. Plans to Use Results

> '
,
. . 3

Follow-Up Reports
Once the r;ultc have. been reported along with the plans)for using .
the results, it is only logical to report back t the board&on the Aptogresc '
1n using thes. The following topics are suggested for follow-up reports
and should be of interest to the board: 1) specific areas of need selected
as priority for review, 2) results of the curricula review proceu, 3) new
' mlt'uction conu-phtcd as a ruwlt of the curriculun review, 4) planned
: follou-up tontin; of schools after remediation, and 5) opecial activities
. (avards, summer programs and so forth) planned a8 a- ruult of testing.
T Sharing these. follow-up reports with the pghool I:oard helps to
point out tl;at the educators are concernad about student achievement and
} are using test results to help students improve. It also h2lps the school
: board focus on the instructionasl u-.n of MEAP and de-emphasize the
| “c'oqingivo'.' uses of the results. 4 o \\\

: The follow-up reports may be in writing only, ot may involve teachers,

T Mintut&u{nmti, or students pruuitin; some aspect of the program.
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It is often useful to involve others in the reports, since they can talk
in realistic¢ terms about the uses of test results and can factually

answer board members' questions.

) Summary \

Iﬁ clésing. the importance of re;orting results quickly and
accurn}ely to the school board should be ;nphaaized. The strategy suggested
here consists of thro‘ parts: 1) a backgrouﬂd briefing about purposes of
MEAP and how vesults can be used, 2) a presentation of results, uses of |
results in the district and implicatic s’ of requlé;, and 3) follow-up
reports that present specific ways results are being used. thiei;hio 1is
‘not tpe_on;y ;echniqdh uhich”can be used to present results, it is eff;ctive

in focusing the attention'of the school board, educatérs and the community

on the instruc \al uses of MEAP. This viil help avoid the use of MEAP

results for com, .ative purposes. Moré importantly, it will help assure

that the H!APrfc.ults are used to help 1Iprov-votudent achievement. .

_ | - 48
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ON DISTINGUISHING OUTCOMES FROM INPUTS

People usually judge schools on the basis of inputs, particularly the financial resources
available to the school district. For example, school districts have frequently been ranked
and 'given a “good” rating for having a relatively high per pupil expenditure, for paying
higher than average salaries, and for hiring more employees per pupil relative to other
schools. However, there is no guarantee that additional financial resources (inputs) alone
will necessarily produce better results in student learning (outcomes). In fact, appeals .
that have been made on the premise that additional funding will improve educational quality
have created a real dilemma for the schools. ' As financial support increased, public expecta-
tions also went up. But instead of evidence of overall progress, the public is confronted
with reports of mixed results. Inputs do. not measure how well a school is performing its
job and parents and citizens need to be encouraged to examine outcome information as well

as input data when trying to come to informed decisions about their schools.

Unfortunately, the emphasig on inputs has been so great that it is often difficult for parents
and citizens to see that there is another way to ook at the schools. Because outcome data
has not boen as readily available and may be more difficult to interpret than input data,
it 1s tempting to take the course of the least resistance. But it is important for citizens,
—gchool board members, and parents to focus on outcomes and to be able to recognize the
" “difference between input and outcome measures. The following "exercises” are nrovided to
 {1lustrate differences in judging a school on the basis of outcome and input measures.

An Exercise in Distinguishing 0utc§mes from Inputs

Decide whether each statement is ‘a measure d? outcome (results of schooling) or a measure of

fnput (that which is invested in the school) and check the appropriate box. -
i . - Qutcomes Lg%g§g~
1. The per_pupil. general fund expenditure for Michville Schools is $1,420. ]
2. Maria got one A, two B's, and two C's on her report card. ' ' [] ]
3. Michville's new school has many teaching devices to aid in instruction. [] []
4. Eighty-one percent of the fourth graders showed they could tell time by ° [] []
accurately reading a clock. - %

5. The pupils in Mr. Wojtowicz' class showed a gain in spelling proficiency (1’ []

) 'as measured by tests given at the beginning and the end of the year.
6. The average pupil-teacher ratio of Michville Elementary School is 1] []

: - twenty-two pupils for each teacher. !
7. Michville's seventh graders showed mastery of whole number computation T] []

and non-mastery of computing with fractions.

8. Otto's -score on a standardized achievement test in mathematics indicates ——
‘he did better than 55 percent of all other sevent:tq;gders who took [] []
the test. .

s

SaW0IN0 - B *L.°G 'y ‘2 Swel} sszndu‘k: 9 ‘¢ °| Swe3] :SAIMSuY
- ’ )

- Adanted from Evaluating the rducational Outcomes of ;our Local Schools: A Manual for Parents
,.MC! Citizens, Litizens earch Council, 1975, p9.8- ‘ A

| (Available ‘in 1imited quantities for the HEAP)
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School Events
and Activi tj es
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PLANNING A REPORTING CAMPAIGN*

e

Acconbanying Reporting Activities

Person(s)

.. Responsible

« Start

Dates
Completion

A. Prior to Testing

c.

Tests Adminigtered

State Briefings

tocal Briefings

Preparation for testing by
Assessment Coordinators,
teachers, students, and
parents

After Testing

Results Distributed:
District, school, classroom
student, parent

Results Reviewed:.
identify strengths
jdentify weaknesses
curricular implications

. (district, school, class-
room)

L3

instructional 1npl1cations

develop plans to address.
weaknesses

D. Prcparation forlext Year's

Testing
Ihﬂﬂfy high priority objec-
tives (district, school) .

ou

. Press Release announcing MEAP test

schedule and preparaticn activities

. District communications:

to teachers

to students L=

. to parents of students tested
to school board on purposes of MEAP _

. Press Release announcinb that testing

is in progress

" District communications about avail-

ability of results and review processes

. Prepare reporting package({s):

Identify information of interest (more
than just MEAP)
ldentify information available
Decide reporting formats
Decide reporting schedule .
oSchool Board Report (see Monograph # 5 )
oReport(s) to Media (see Monograph #_‘2’7
results and conclusions
plans for further action
actions taken
exemplary activities (esp. those based
on use of MEAP data and subsequent
- planning)
oParent Report(s) (See Monograph # 4 )
#Annual Report

’

D‘fstrict communications to teachers,
students, and parents about planning
activities and procedures

5
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School Events v : Person(s) Dates
and Activities Accompanying Reporting Activities Responsible Start |Completion
- ldentify performance expecta- . Press Release about planning in progress

tions (district, school) (could request community volunteers)
Identify procedures to be used |3. Media articles about outcomes of plan-

to achieve expectations ning activities )

. Schooi hoard follow-up reports

Evaluate the Reporting Campaign
Identify strengths and weak- . |1. Contact audiences to determine reactions

nesses to campaign (samples):

r School board
TN Media
Parents
, Teachers
F. Plan Next Reporting Campaign

Contact media persons (sampie?)

determine interests

determine deadlines

. Contact parents (sample?)

determine interests '
Contact teachers (sample?) N

determine interests
Contact school board members

determine interests .

\
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PLANNING A REPORTING CAMPAIGN

‘ Activity Timeline I
. Reporting Activities Sept.]Oct. [Nov.jDec. [Jan.[Feb. “ar.{Apr. |May|June{July|Aug.|Sept.

1. Prass release announciig MEAP sest schedule and ' -

" preparation activities ) . -

2. District conmunications to: teaihers, students, - 4 :(

= parents of students tested, and school board . .
members - ) . . | -

3. Press releaze announcing testing in. progress — '—J

% uisfriét communications (internal; v -ailability| - —
. of results v3d review processes + i
5. APrepare rerirting packages:
" School board report "% ¢
Reports to media - —H
Parent report(s) B —1 i\ ’
Annual taport = vlor T

6. District communications to teachers, students, ' .
and parents re. 2lagning activities and t —
precesses to prepare for next year's testing

7. Press release re. plannini activities in progress ' —

8. Media article (press) re. results of planning L N
activities S v '

9. School boaru follow-up r:port y F -

10. Contact audiences of reporting campaign (sampies) "—— & -
to datermine reactions (school board, media, : 3
parents, teachers, etc.) '3
. ] S

11. Contact audiences of croposed reporting campaign =<

to determine interests for next reporting campaign —1— ©
\ ) ~
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PLANNING A REPORTING CAMPAIGN

Communication Analysis Chart--Audience Oriented

]

—_

WHO

WHAT

‘WHY

HOW

WHEN

o Schooi Board\
o Media

o Parents of Students
Tested

o All Parents
¢ Community Persons

* Local Government
Officials

* fivic Groups
- chifkch Groups

' - 3
. Schoql Groups

¢ District Administrators
¢ Building Administirators

o Teachers of Students
Tested

® A1l Teachers -

.7 o Educational Associations

and Unions
. o Students Tested
o A1l Stuients

2
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