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‘developed a unique internal dynamic during the planning year that we have ,

PREFACE v ¢

~ .

- . p— -

This volume .adds context to the descriptions of collaboration and r ’
multicultural education already prea\\ted in Volume I. The caﬁé studies
are yritten as a chronology of the major events, the everyday occurrences

and the social interactions within the projects we studied Each project

attenpted to capture 1in the following pages. Each project had moments of

triumph over adversity and moments of despair when the project's founda-
tions seemed to be crumbling away. ,These:dynamics are the heart of program

« . . b

implementation and are described in tfe following pages.

l .t

@

" At 1is difficult to acknowledge the help of all of the people who con-
tributed to these case studles. The field data collectors,, James L.
Deslonde Daniel Broussard, and Christine Finnan, were responsible for
collecting analyzing, writing and reducing the complexity of the implemen-
tation processes. Anna Maria Valenzuela initiated data collection at one
site. As Assistant Director, C. David Beers was also involved in data
collection and analysis, and- Robert Bush Ray Rist, John Browne, and Manuel
Ramirez-served as consultants to the staff at various tides throughout the
course of the study. Richard Marciano, Project Director, 'was also actively
involved in shaping the direction of this study. .

b

-

Special thanks are due the kind people in the Teacher Corps projects
we dtudied, that must, however, remain anonymous. At each site partici"
pants from the'IHE, LEA, and community cordially invited us into their
lives. Projeot directoxs deserve extra special thanks for their coopera-
tion and patience and their tolerance of our endless questions, phone’
calls, ahd our ominous note pads. We also want to thank Network Directors '\
and other contractors who invited us to their meetings and workshops and ~ *
yho sent supplemental mate¥ial on Teacher Corps activitées‘ We are also
indebted to the dedicated Teacher Corps staff. in~Wthington, D.C., who '

extended the sense of family 'to us while conducting this study.,

X |
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EDGEWATER*

CAST OF CHARACTERSt \\\Fs\\\\\—/

4
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-

v

¢ 7

ANAEEW FULLEE weeevnerneesnacenssomensaness Project DiYector .

Richard BULKE +vveeevesoeasssssansasessses Associate Director

Robert James coxeseeiocevevdooesgoceonenee Documentor ~

Alice WOrthingtonsseeoeeeessssoeaaaaassssss Secretary ' .
William Fitzgerald ....ececccccceneccnnes Facilitator--Middle School
Janet Willis cvveeeenerecereadececanccenns Facilitator--Elementary Schools
Marianne JOhNSOM ..ceceeccecctonaaanccnes Facilitator--Elementary Schools
Suzanne Marshall ....ceeeccececccccccnnens PE Specialist

Willard, Franklin «ceeceeecccveccceesesssss Dean ‘ ] .
Andrea Mitchell ..eeeeeeeseeeacaseseesssss District Sgpervisor“

Faye BoOKIDAN «oveeerececnasdtocecnnanccces 1st Community Administrator
Rob FLEtChEr +eeeeevsssssessessasassssss. Team Leader ’ .

dames Pendleton «eeeceeesccsosassssocanens Graduate’ Admissions Office
Francine S1lvers ..cceeeeccececconcacenccs 2nd Community Administrator

" . 4 R

Commﬁnity Couricil

’ -

J

L3
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o~

-

Principalé

* - e
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N

”» ¢

* Site'qf observation (name has been changed).
t Names of people and praces hdve been changed.
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SETTING THE SCENE '

-

Edgewater 1is a city of.extremes. Winters are cold, summers hot.
Modern skyscrapers dwarf buildings reminiscent of another era. \lt is a
city well-endowed with universities and colleges, but also with children ’
who do rot learn to read: "It is a city of sophistication where school A

. desegregation was met with violence.

~

As, Edgewater grew, it‘éyallowed up smaller communities. Many of these
‘ communities have retained their names and each has a unique, but changing
o chaqacter. The Teacher Corps-prOJect schools are located in Franklin
Heights, but draw students from neighboring Rollinsbury. Historically,
Franklin Heights has been a White working class community, but throughout
the years many of the long-time residents moved and Blacks and other minor-

’

ities from neighboring Rollinsbury have- moved in to take their places.

o, . Physically, Franklin Heights and Rollinsbury both have areas of great .
- . contrast. There are some areas that look like demilitarized zones. Stores
are boarded up, houges are in disregpair _and graffit{ and litter add the
. only color. At one timéqzstores i§¥§§§finsbury‘were owned by Jewish mer-—
chants. When ghetto riots broke out in Edgewater, many of the stores were
burned. Residents speculate that many of the stores were imtentionally '

. burned by the owners. . - :

There'is another slde to the area, however. Theré are;some beautiful .
old wood buildings, at one time proudly sporting hand-carved trim and ex-’
pansive porches. Some of them are' still in good repair or are being reno-
vated: Several people have said that it is difficult to get bank loans to .
renovate homes in Rollinsbury and Franklin Heights: but there are some

efforts. . . , o
. . .

Strong ethnic and racial enclaves developed in Edgewater over the -
years. People Coexisted peacefully as long as borders were respected. Se- .
gregated schools were a result of these enclaves. Publit schools in Edge-
water were ordered to desegregate several years ago. This changed the ex-

isting educational system drastically and led to well-documented resistance

\ . _ \
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and violence. Until recently, this violence simmered and onlyuoccasionally

erupted.

.
-, -

- Children in the‘Edgewater‘schools do not pass through an easily recog—,

nizable feeder system. Children are assigded to schools according to ra-
cial balance, not geographic proximity. At the high school level, students
choose between. district high schools and magnet schools. Students are
-admitted tao magnet schools by application. The intent of the court order
was “to achieve racial balance in all schools.: This has been fairly suc-
cessful in the elementary schools, but middle and high schools are still
racially imbalanced. Parochial schools that were nearly bankrupt before
the desegregation order now have waiting lists. White children who attend

£ i

. public elementary schools~often leave the public school system 1if they do

»

— not pass the ¢xams for the high schools.

A lasting effect of the school desegregation order is the decentral— !
ized school system. ‘The city was divided into nine districts. Each dis—
trict -is led by an area superintendent and district ‘staff, although final- -
authority still rests with the city's school superinterndent and the school

r”ﬁommittee. Each district was pairpd~with a local college or university and
\‘a large/business., Franklin Heights is located in the Belleview district

! Xand is paired with Edgewater State College.

[} ’
.

J

\ oriented bachelor degrees. The student enrollment is about 7,000 at the

but in 1960 was expanded to also offer liberal arts and various career-

¢ undergraduate level and 2,000 at the graduate level. . Edgewater State has
had a long history of working with the city schools; it offers services to
v - the schools and enrolls thg gmaduates of the public schools, it accepts a ‘
larfge number of students with substandard grades and test scores. The col-
lege is struggling for existence in an era of fiscal austerity. There are
. long-range plans to merge Edgewater\State Follege with,the Edgewater branch

of the state university . - e

It was only natural that Edgewater State and the Belleview district
—— . Would seek a Teacher Corps project. Since the court-ordered pairing,.the
college has worked primarily in the Belleview disegict. The college has 4
comnitment to field-based teacher training, so many Edgewater State, gradu- _

ates receive their first teaching experience in Belleydew district schools

T 6 .
x oy Y
« , | 10 =

9

- Edgewater State College was originally founded as a teacher's college,.

»
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) 1
and the college faculty -arg familiar with the schools.

implements many of its prdjects in the Belleview schools; one of these was-

‘a Cycle 11 Teacher Corps project.

A}

-
*

The college also

s

4 .
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THE PROCESS OF PROPOSAL DEVELOPMENT ¢

e N ©

.

-
)

When 5- year Teacher Lorps Qrojects were announced in the Fall of 1977, .
an experienced Teacher Corps staff already existed at Edgewater: State Col-
lege.® AndrewjFuller was the dirthor of té§}0ycle 11 project that was -

entering its final year. All those involved with the project were'Excited
about their progress but were frustrated because its end was in sight. . .

Program '78 seemed like a logical extension of their efforts.

»

The Cycle 11 project was centered in Washington Middle School The f . ~—
°principa1 was enthnsiastic about the Teacher Corps project; he felt that
, the Teather Corps "revitalizes" teachers, and is a gréat morale builder. ~
Hé refered to it as a "human library.” Most 'teachers wére involved with at
.'1east one‘activity in the. school, and members of -the community who pre;i—

ously shunned éﬁucational programs filled the evening classes. The ad- B

ainistration and staff hoped to continue the positive momentum by partici-

J

) -

. pating in Prograam '78.
~ . > . .
Andrew was pleased with the progress of theg Cycle 11 project and wel- - .

comed a project with a longerfunding cycle. Andrew and James Pendleton \

(the program deveiopment specialist) discovered, however, that the new )

)
project required a much more elaborate administrative structure than ex- |

isteg in the previous cycle. ®Projects were required to enter a feeder sys-
tem of four schools, create-an elected community council, and respond to @ . .,
B * .

representative policy board. Andreiw and James rose to the challenge and .

began develgping a proposal. ' o .

-

Proposal development activities fell into two categories: writing and .
N o

organiging. District office personnel, prinJipals, and teachéﬁighad to be .

cpntacted to see if they would like to participate in the Teacher Corps .

.

: project.’ Andrew and James had meetings with the principals of all 22
schools in the Be1f§view district afd with many of the teachers. The area
superintendent, Mrsy MitchelL, and Andrew selected four projectnschools
Ghich expressed the most interest in participating in the project. 'fhey

. chose the two elementary schools because of”faculty interest in Teacher 2

. e . ?

. )

—~ 9 . - M ¢
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Corps; Andrew wanted to continue working in Washingten Middle School (and'

, the prineipal wanted the project to continue), ahd the superintendent

thought Teacher Corps could do wore good in Webster High than in the other

Qistrict high school. Andrew said they chose Webster because it "is a

- challenge.” He said other programs have gone into Webster and failed but

-

he hoped to succeed. During the school selection process, teschers from

Washington school encouraged fellow teachers and community-‘groups to accept .

the Teacher Corps project. Andrew and James did most of the writing, al-

though district staff, principals, and teachers helped with small port*ons..'

-

- ’ ’ ./

)

It took several mcnths and hpurs of hard work to finish a competitivé
proposal. James Pendletdn said tg

ficult to write than the Cycle 11 proposal for two reasons. First,,the
expanded scope of the project demanded more preliminary developmental work
(i.e., gaining permission to enter four schools and preparing for more’coh—

munity involvement). Second, the rules and regulations often sea?ed to ask

‘for two amutually exclusive tasks. As he explained:

. - »
Pl . »
. - .
’ 3

. :
"

. « . the main problem turned on fhe fact that they seemed tb
Ye' asking for two things simultaneously. They seemed to be ask-
ing for a description of a planning process, and, at the same

. » time, asking for the results of that planning.process. And it
was extremely frustrating to look at those standards and analyze
them and try to determine ... what kind of a proposal we were
supposed to.write; ... when we sought clarification in Washing—
ton and I know Andrew made a number of calls and I made a number
of calls, the people at Teacher Corps headquarters [in] Washing-

. KE .
at the Project '78 proposal was more dif-

ton didn't seem to be too sure themselves.‘as to what the pro- e

posai was calling for. I almost got the feeling that the ‘stand-
ards were written, and they did read well,.but I donp%t think

anybody ever sat down and then analyzed them: and wrote ¥ . . an Coe

outline of what a proposal might contain. .

Once all the, supporting letters were secured, the wfg:ing finished,
and the complete proposal sent’ through the administrative hierarchy of the
Edgewater city school system, the chief authors shifted all of their in- *
terests back QQ the Cycle 11 project. 1In April, they were notified that
they had received funding, and théf;started t?inking legs about terminating

the cyrrent Teacher Corps project and more about beginning a new one.

.
4+
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PUTTING TOGETHER A CAST OF CHARACJER'S

®

5 e S

A small Teacher Corps staff already existed at Edgtwater State for the
‘Cycle 11 project. Andrew learned a great deal from being director of the
previous cycle, and he wanted to continue. Thq staff liked working with
him, and, he had good rapport in Washington Mfddle School. Faye Bookman,
the community administrator, decided to remain with the project but could
oenly work half time because of the demands of a graduate program. Other

"gtaff were unable to continue witg:Project '78.

This left several positions to fill. Andrew decided to appoint one
faculty member to serve as a facilitator at each of the four schools. The
person would work one+half %ime for Teacher Corps (Teacher Corps funds
would cover a quarter of the salary and the college would contribute a
quarter). Andrew also aﬁnted to' have an associate director  and someone

responsible for documentation.} Everyone involved in preparing the proposal

recognized that Webster High .Schoo! would be tthOSt difficult school in

which to work. .They asked Richard Burke from thd Secondary Education
BDepartment to’work at Webster. Richard was respected for his work in read-
ing, and all. agreed that if anyone could succeed at Webster, he could.
Richard jokingly said that they offered him the associate diirector posi-
tion so.that he would agree to be program development specialist at Webster

Hight 3 , >
» IS

The Jdea of a Teacher Corps project was not unanimously embraced by
the Qollege faculty. Many members of the faculty do not 1ike ,the idea of
field-based instruction and do not feel professionals develop through in-
Volvement outside the college. The dean, however, strongly ‘supported the’

-project and any attempts to work in tﬂE city . The Teacher Corps project
attracted faculty interested in field-based instruction. Andrew-was happy‘
that he was able to attract Richard Burke and William Fitzerald from the
Secondary Education Department -gnd Marianne Johnson and Janet Willis from .

H4

the Elementary Education Department. :

E
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The position of documentor logically fell to Robert James. He had

- worked on the proposal, and had a great deal.of -experience evaiuating pro-

grams. His expertise was in -experimental psychology, but he was interested
in “what falls between the numbers.” H‘gthought the documentation task

waguld help him learn a new research and evaluation methodology.

With*the excep @ of Faye; ‘the Teacher Corps staff came’ froam the col-
léget Throhgh the proposal writing process and prior invclvement in Cycle
11, people in the district-were eware of Teacher Corps and eager to have it

, atart. Real planning efforts Qid not begin in earnest until after the na-

‘ tional Teacher Corps meetings took place in Washington in August 1978:

..
- ‘
B
.

-~ LR




BECOMING PART OF THE NATIONAL SCENE

‘o 1 ‘ ] . '

National Teacher Corps -

L] * v
Teacher Corps projects exist in a national as well as a local context.
There are many ways that project’participants can exchange information and

interact socia11y at national regional and network meetings. The first, -

and possibly most memorable, meeting was the national meeting of all Pro-
in August 1978. .

gram '78 projects that was held in Washington, D.C., Sev-

The meeting schedule was intense, every minute was planned,

N were high. The documentor said thatgeafter a while he got

ing” but that §he meetings were interesting. An elementar

said, "there were a lot of Ph.D.'s runmning around gxcited.”

" eral Teacher Corps\\zrticipants from Edgewatér State attended the meeting.

and emotions
"tired of shar-

y school teacher

When asked if
she did not,

. that the meetings did not address any issues that were important to her,
B

Nearly alj-active Teacher Corps participants. a;@;nded at least ohe

she felt a part of the "Teacher Corps family"” yet qghe said

National or Network Teacher Corps function.
ings weighed heavily on the project director, and often meetings were, he1d
at inppportune; times. Andrew once complained that he was called away from

. -
the project when important events were occurring, and that it was an impo-

sition on directors to spend their time “brainstoraing” when the organizers

have not done their work.

)
-

A

The Teacher Corps Network -

>

Edgewater State is in one of the most active net&gizs in the country,

and" the Edgewater staff enjoy Network activities. At o time Andrew and”’
Richard suggested that networks would be more useful if tHey were struc-—

tured according to, themes (such as urHan, rural,
Richard said,

than with gomé project in Podunk.”

or bilingual) rather than
by regions. "We have more in common with an urban project
Despite the heterogeneous makeup of the
T Network, it sqppliéd many worthwhile experiences for the groject parti-

cipants throughout the year, many of which will be described later. The

-
. )

The obligation to attend meet-

4

-

-
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' most intense Teacher Corps experience was the Corps Member Training
A I-nstitute. (CMTI), which seemed to give the team leader and interl'ns a nore
complete understanding of some Teacher Corps goals (multicultural education

‘a'nd comnunity-based education). than most other Teacher Corps participants
“had. . ' )

o

<<t

. .

» .

-:J
.
IR |
. .
- % -
Her ' .
.
- - .
b ool a
N
,
- . +

~

i '. T .
~
R
o,
s - i 14 |
Q . v o, " - .
B E -



&

!

THE FIRST FOUR MONTHS OF PLANNING . . -
(September -‘December) )
v

e

Community Council El¥ction

The Project aetivities began in earnest when schools opened in the

fall of 1978.

the Teacher Corps Rules and Regulations.

Several events took priority beganse they were mandated by
The first major‘task for the

Teacher Corps project was the election of a Community Council.. There was
community involvement in Teacher Corps activities in the Cycle 11 project,
but not in the foram of an ‘elected council. Project staff recognized the
importance of-the elections. the Council was mandated by Teacher Corps
Washi

the Co

tonh; it was to have’ parity with other components of the project and
unity Council head was to serve on the Policy Board However, they
anticipa ed a particular}y difficult time electing a Council because they
had to try to reconstruét s‘community that court-ordered desegregation had

—

broken apart.

the community adaminis-

The

The e1ection7was4%%ordinated by Faye Bookman,
trator, with‘the help of other staff members and a consultant.
Edgeyater project wdnted to elect. 13 memhers to the‘Council. There were to
be three representatives from each school (oné White and one Black parent
and a- representatiﬁe from the school neighborhood) and one community member

They allocated about 5 weeks for word about the elec-

-

elected at 1arge.'

tions to spread through the schools and the community. Faye formed an
election comnittee of parents and teachers recommended by the four project

principals. Several parents already active on school/community committees.

were also involved. Faye and the committee members held meetings at the

schools and explained Teacher Corps to. interested parents. The comhittee .

recommended candidates and encouraged people to run for the Council. Sev—-
eral members of ' the election committee ran for seats on the Council, The - .
comnitpee ttied to reach parents through flyers, radio broadcasts, and ,

ye l.sper announcements.J Each of these communication modes had its short-

‘ ’ _ 15
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An many community activities begides Teacher Corps.

The night of the elections, voting booths were set up at each of the.

project schools, but the yoter turn out wés pbor. Approximately 78 votes

were cast, and, in some cases, by-people with no interest in Teachér Corps.
At Webster High, people attending night school were asked to vote and many
voted solely by race. At Melbourne School, however, an election committee
membér said, "The people who came out to vote knew more than I did.” "Poor

turn out was attiibuted to the rainy weather, lack of time to publicize the
elections: lack of informatfion about Teacher\gngs, and parental reluctante

to become involved in the schools.

Roberta Fiske and Hanna Norman were selected by the Council as Chair
and cochair, respectively. Roberta and Hénna had’ extensive experience
working in thé cémmunity and in parent organizations. They periodically
became the center of controversy as the project developed. The& are con-
sngred by some people -as "paid concerned parents” (i.e., concerned only
with their own gain). Roberta‘is pafd by the city to serve ag a community

coqrdinator for the district. Both women are outspoken, and are involved

Formation of the Policy Board ‘ { ‘ .

With the selection of a Community Council chair;'all mandated members
of the Policy Board were'aﬁailable. The Policy Board met formally rather
late in the project. Its first meeting was not until December 15 The
three member, the dean, the area guperifnitendent, and the Community Council
chaiF slowly became accustomed to‘ﬁo;ﬁin; together. 'The‘deaﬁ said that

"

Roberta wds rather cold to him at first, but ". .$. egéntually she started
calling me Will instead of Dean Franklin'.” Despite its slow start, the
Policy Board played an active, and in some cases, controversial role in

project operations. Its deélsions twice almost tore the project apart, but

e

the Board members never spoke against one another.

&

Movement into the Schools - _ S :

Activities in the first 4 months of the project's planning were high-
1{éhfed by active movement into the four project schools. Most preliminary
work in .the schools was organiéed by the facilitator assigned to each

school. Teacher Corps received varying responses to the idea of pf;nning~

1

-
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and heard a range of opinions about Teacher Corps in general. Pianning
went slowly and teachers resisted the idea of Teacher Corps until the su-
perintendent arranged release time for Teacher Corps planning.‘ The Teacher
Corps staff saw release time as a syabol pfqthe LEAfs support for the ‘
Teacher Corps project. The.physical and social climate of each school had
a powerful influence on how well Teacher Corps was received The following

describes each school,'and its initial reception of Teacher Corps. 3 -.

¥

*.

Madera School

Madera School is a small school that, from the outside, looks rather
stark and.formidable. .However, a warm, pleasant environment—characuerizes
the inside. Classrooms are 1arge and sunny, and the rooms are filled with’
children's work, books, and learning aids. Mr. BenneJt, the principal,
seems to have a powerfui influence on shaping the pleasant climate in
school. There were ne serious probleas at Madera School for Teacher Corps
to address;,the people at Madera became involved in Teacher Corps because
they felt "it will be good forﬁthe children."” There are less than 30

students at Madera, and a staff of 18. Mr. Bennett is the only

adninistrator in the school. Teachers’seem[to%get along well together;
with only 18 on the staff, it is difficult for cliques to form. Mr.

Bennett said that only one teacher opposed the idea of participating_in the
Teacher Corps project.\ ) - '

Students also get along well together. Half of the students are Black
and bussed from a nearby area. #he other half are White and live in the °
Madera neighborhood. All of the children speak Engligh as their first lan-

guage. ) § )

The teachers at Madera had a‘clear ‘idea of what they wanted from

Teacher Corps. They wanted help with physical education and ausic. The

" principal, district staff, and’%eacher Corps ‘staff did not see these as
appropriate needs. They thouglit the teachers should concentrate on more
basic subjects. The teachené stood fast, however. One teacher said, "We
finally said, "Give us P.E. and music; ot get out.'" “The rest of the Year
was spent planning the R.E. and music program. A fen other teachers also
worked on a testing program for first grade children to deterdine school

' preparedness. Once the Madera staff and the Tedcher Corps staff agreed to

-
.
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pursue P E. and music, efforts centered on who should teach the courses,

and what their focus should be. < ’ . -

Melbourne Elementary School o

+

-

e Melbourne Elementary School stands as’a fortress on the top of a hill.

It is a large school with a studént population of over 600 "It is one of

the oldest schools’ in the city; busts of famous people adorn the walls of \\\\
the classrooms, and a-large auditorium g _filled with beautiful antique
meeting hall benches. The building is \rather cqyernous, but.the classrooms

are large, bright, and sunny. Mr. Normanp the :gincipal, is a, cheerful, ’
fatherly man. He.is warm with teachers and students. Mr: Norman tries to
promote a convivial atmosphere tﬂtough after—-school softball, volleyball,
and dinners. Despite his efforts,'strong_cliques exist inéthe school, and

v

morale among. some of the staff is low.

Mr. Norman said he became interested in‘Teacher Corps because there
are a lot of skills and techniques teachers can lgarn and pass on to then}
children. He added, "With desegtégation, we have different kids, and
teachers need to know‘about cultural difference.” Half of Melbourne s

students are bussed from @&,adjacenthlack comnunity: . -~

Marianne Johngon and Janet Willis, the program development specialists
at Melbourne!said that planning was ‘often frustrating during the initial
months. Many of the teachers resisted the idea of ‘Teacher Corps, and they
were_alwayshe&cited when a resistant teacher.expressed'evén a small degree
of enthusiasm. Marianne said thak,they eventually, had to say to some
teachers, "We idon't care if you participate, you can do what you want.“
Ever since then, the tedchers were more reSponsive-

-~ 8

George Washington%Middle School

L ]

~

Washington Middle Schoqg is located a few blocks from Webster High
The surroundingwneighborhood cfnsists of solid elder single-family hOmes{ )
The homes look nite, but many ‘of' them have been abandoned, and are boarded
up. The principal, Alfred Pelegro, did not know why they are being aban- .
doned. The neighborhood is primarily Black with a few White and Puerto ’ﬁ

Rican families. Hashington School is a lprge three-story brick building

*
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~ time they are 16 still have to attend middle school

. curriculum several teachers startéd a number of years ago.

o ¢ - ) . P )

. /
buigt in 1904, The school uses.a cluster system, in which each grade has

little contact with the other grades.

i}

Until 7 years ago, the school was notoriously ro#gh. Violence and

vandalism were common. “Mr Pelegro said that middle schools are often
rougher than high schools because students who wild have dropped out by the
There are also more

restrictions on students in middle schools.

>

Currently, problems have vir-
The

= <

tually disappeared, and ‘the students are orderly and well-behaved.
school population is about 65% Black 30%- White and 5% other.

PC All children
live’ fairly close t the White children are bussed to the /7
school. - d © . . o,
. . * . ) S N——
Washington Middle School was the site of the Cycle 1l project men-

the school;

tioned earlier. When teachers talk about Teacher‘Corps, they talk pri-
marily about Cycle 11 few of them were actively involved in the new proj-
ect. When asked if they were on planning task forces, .several teachers
They .

Almost all - -

said they were, but they could not remember which -one' they were on.

had much stronger memories of the past ‘Teacher Corps project.

teachers were very active in the' past project’. These teachers gave pre—

gentations at the other schools and talked glowingly *about w,at schools,

can gain from Teacher Corps. Others were disappointed with some’ aspects of

the” previous project. Most were upset that none of the interns found

teaching johs and the e;citement generated by the Cycle 11 projett did not

remain.’ ot

»

-

———

The TeacheY Corps staff viewed Washington School as a bastion of sup-
port, and put less effort into develOping programs there than they did at

ey
Some of their efforts were directed to remain-=.

the other project schools.
ing involved In long-term prczljects,s such as in refining.a multic:}tural
Other interasts '
were in improving communication between the administration and the teach- |
ers. Basically, the Teacher Corps staff sought to maintain a presence in

Washington School; they,channeled their&extra,efforts.into Webster High

_'School. : S0 . St

& .
Webgter High School . ‘ 1

Webster High School is one of‘thelbiack sheep i(.the family of Edge-

water high schools. it is in a very rough section of town; it has a
o . .19
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largelj’Black gtudent body (90%), and largely Whgﬁe teaching staff (95%).
The most frustrating feature of the school for the Teacher Corps staff,
however, is not related tb.the studénts or their .neighborhood, but to the
low teacher morale at Webster. Andrew said they chose to work\with,Webster
High beeadse it is "a challengg" and it has remained throughout the life of

the project. .

Webster High 1s surrounded by a bleak urban environment. Less than a

block away from the ‘school is a streezifamous for its drug traffic. This

street once contained small businesses, but most of them ar% boarded-up, - -’

segylng only as a place to hang out for those who make a living on the

streets. Many of the teachers are afraid to leave the school. They enter

and leave only when police officers are visible outside. They characterize -

the neighborhood as very dangerous and talk frequently about the high rate

. of "Black on White" crime. - Several teachers said pimps and prostitutes

work out of the apartments across fhe street, and they told of twq\

)

ex-students who returned té announce that they ‘are now "ladies of the
]

night”. —

Inside the school, the environment improves. Security ﬁeople are
posted in the front, but relations within the school are controlled. Dis-

cipline is a problem at Webster High, but thefé {é little violence and van-

dalism obvious to an observer. A few lockers are burned out, but walls and

statuary remain unblemished and little litter ngmains in the halls.

[ 2 52 e
_Richard Burke was disturbed by the teachers' change in attitude; in

the spring, they had seemeéd excited about working with the Teacher Corps
staff and’séemed to share the same interests as Teacher Corpg. The follosi
ing fall, however, their only concern was with security. Richard acknow-
ledges that a security‘problem'existg. There is limited parking near the
school, and teachers fear purse snatchers'and worse if they have to park
away from thé‘séhool. Until zggently, security personqéi at Webster con-

sisted’of three older women who sat at the entrances of the school and in

front of the restrooms.

. Teachers asked Teacher Corps to respond to the security probleam.
Andrew said that Teacher Corps money cannot be‘used to hire security per-
sonnel. The project, however, encouraged the district to hire an addi- .

tional security person. Richard said that he suggested to the teachers

20 03 C
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level and the desires of teachers who can tount on the backing of a strong

, ‘ S
that "security is-a curriculum metter.” The teachers responded with

hoatility to that suggestion. a

Another problem at Webster that affects the Teacher Corps project is
the lack of communication between the administration and. the faculty. ,
Teachers see the administrators as weak and unresponsive to their needs.
Another problem that contributes to low teacher morale is teacher ' excess-

ing."” ‘Webster High has 1ost 21 teachers in the last fewzfears. The

administration is caught between decisions made at the-district and city

union if they choose to fight the administration.

>

Once the Teacher Corps project responded to the initial plea for addi-

-tional security, teachers divided into ten. work groups to plan for the ' ) Iy

needs assessment. The groups included those reviewing such topics as 'spe-
cial education, safety and security, class size, electives, business and
réading curricula, business and career administration, school reorganiza-
tion, physical plant, competency-based testing, and discipline. These

_groups were inagtjve throrughout the fall and winter because the teachers

were inyolved dn preparing for the school's accreditation. It is possible

that little planning probably would have occurred during these months any-
way because of the deep-rooted skepticism many teachers had about federal

programs in :general andﬁTeacher Corps in particular.

e -

s

__ Early Planning for Multicultural Education ) ?

One of the major events sponsored by the Teacher Corps project was a -
multicultural symposium held’ in December: It became clear to the Edgewater
Stake staff and the Belleview'district staff that they needed to, learn more d
about multicultural education before they could develop multicultural edu-
cation programs in the schoolg. Although Teacher Corps Washington mandated .
that programs encourage education that is multi;gltural, it did not require
that Teacher Corps participants be well-versed in the principles, philoso-.
phy, and practice of multicultural education. The joint staffs decided .
that a symposium on multicultural education, featuring several proainent
thinkers in the £s 1d, would offer an initial introduction to those inter-
ested in the conclp . The day symposium was attended by Teacher Corps )

21
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staff membexs, district staff, principals, teachers, parents, and several -

people from other projects in the network.

- -
L}

The Teacher Corps staff meubers_felt that the symposium was a great
succesg% Participahts gave it high ratings and most people were
energized by the speakers. Critics of the program said that "it was too
. . Black—White" ‘and that it wtg‘designed to make people feel . gull?} Others.
. . "said that the presentations were interesting, but that they need more

practical information on how to take multicultural education inté s ‘

.

M .

classromms. . T -

y . -

-

: Multicultural education Hs not mew to the‘city of Edgewater. Work- N ‘
shops and courses on multicultural education and human relations prolifer-
- ated following the desegregation order, but most received poor reviews. ',
Teachers,°aIready leery of the concept, left with negative feelings. ‘Few
faculty at Edgewater State have ekpertiSe in multicultural education; many
of them may.haye legs exposure to it than many teachers. The symposium can

be seen, as a publie symbol of their interest but only one step toward
)

- -

< building the Eshpetence to develop -a multicultural program.
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, e CULMINATION OF THE PLANNING YEA& .
. - (January - June) . . . .-
. | , s ] , .

- Final pieces of the planning process were put together during the
winter and spring. Plans were formalized, and new- staff’ members brought

into the project. As important decisions were made and future directions T,

"
set, underlying frustrations and disagreements emerged. : T,
° - s * CoL "

~

The Continuation Proposal o . .

The continuation proposal was the'major undertaking of the spring.

Andrew estimated that he and Richard spent at least 5 weeks in February and

-~March working on the proposal. The general consensus of_all involved in

the process was that it was due too .early in the planning year. Richard
f (]
said:-

- I have something for your report, if they promise a planning

year, why don't we get a “year?. It's crazy that this thing °
is due in April. We barely had time to create rapport with
the teachers, and [complete] this accreditation thing at the, \

high school . . . E )
‘V A\ ]

~a

Andrew and Frank split up the tasks and‘had each of the Teacher Corps
staff members writé about aspects of the project they knew well ﬁven
stafE from the district office worked on some aspects of préposal prepara—'
tion. Staff members were frustrated by the early due date. In some casesy
they were just gaining ‘acceptance by the teachers when they had to draw the

planning to a close-

Most of the disagreements over the continuation proposal involved the
budget, not specific plans. The budget was cut by $25 000, which meant
that greatér attention was paid to how the remaining money. was used The
Community Council was especially upset by financial allocations. They felt
they should have one-third of the budget.'.They stresged tHat too much
money we%t to pay the high salaries of the college staff. Arguments over

tHe budget created dissensiop among the Teacher Corps staff and between the

A ' ) 23 -
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staff and the Community Council. Andrew and Faye, the community coordipa- . .
tors, disagreed about who was responsible for the lack‘of community input

into proposalidevelopment. ) »

Andrew began to,question the wisdoa of, leaving the security of a ten-
ured college position to take on & complex, problematic project He’ said
that he realized why go many of his colleagues did not.leave; in the col-

. lege context, their salaries are not scrutinized andmthey receive no abuse.
He added that, "Teacher Corps is hard on you physically, emotionally, and
mentally

The Community Council — _ .

* 2

.Roberta and Hanna's growing powar. They accused :Roberta and Hanna of

LS
.

Arguments over the budget appeared to be a symptom ongrowing confu-

‘sion and dissatisfaction among Community'Council members., During the first

months the Council concentrated on learning to work -together. Roberta and.

Hanna assumed leadership positions because they had more experience working

-

~

with councils. Faye and the Council members develdped a working rapport

with each other,.but they were still unsirefabout their role in the projl

ect. As the Council “Btarted participating more actively in the project,

dissension among members grew. Faye and several Council aeabers had been

friends before this cycle of Teacher Corps, and they began t6 challenge

participating in Teacher Corps for their own political gain. Tempers
flaired when Roberta took part in the controversial Eeam_leader selection

. . ' o
process to be described ‘later. . :

Power | became an.issue for the Council at-both the project afid national ' . l
.level. Faye described a Teacher Corps-sponsored meeting £§r Community . |
Council members, and was upset by the ideas they perpetrated She said ' i }
that they ' gbt the people all fired up tp think they have pover, but_what T
does power have to do with Teacher Corps?‘- She objected to the emphasis on ‘
power and thought cooperation should. be emphasized She said a big problea |
is that people talked about parity, bdt they did not say where the parity . |
should :be. Does parity mean equal atcess to money, to decisionmaking or to .
involvement and, respopsibility? Council members were confused because ‘they « - . I
did not know what theivshould demand or expect froam the. project. Before '
the end of the school year Faye gubnitted her resignation as comaunity h '

\
coordinator in order to devote more time to er graduate studies. ‘
Cor 24 L.
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Teacher Corps in the Schools s

. »

- Problems with tﬁg/community stand in contrast with“successfuf planning .
at the elementary schools. Teachers at Madera looked forward ‘to the—;h§s— g
ical education and music programs they requested. A physital’ education
specialist at Edgewater State organized an innovative P.E. program in which,’
children develop’ cognitive, motor, and affective skills through aovement.

The specialist welcomed the opportunity to apply her theories to real B
school situations. . a P . . . ,
The teachers contacted a private music institute to provide Special '
music instruction. Once Andrew committed several thousand dollars of Tea-
L ther Corps money to the music progran) the institute found at least ten‘\
thousand more in matehing funds. Planning at hpth Melbonrne and Washington

Middle School was less exciéing than at Madera, but algo'less explosive

4
- »

than at Webster ﬁigh- . 3

Progress at Melbourne remained steadf. Marianne and Janet continued
to win the support of teachers, but they also rémained frustrated by the
slow‘rate of progress. William'\Fitzgerald, the facilitator at Washington
Middle School, centered his attention on a few teachers interested in

. »
‘ . multicultural education, administration, and discipline.

. Many teacherafat Washington Middle School felt let down by this cycle
of Teacher Corps. During Cycle 11, Teacher Corps, was ‘ever-present at ,
Washington. Andfew visited the school often; teachers who had never worked
ehﬂgggagether before came together for Teacher Corps functions, parents came to
the school for night classes, and the interns were a constant reminder of
the Teacher Corps philosophy. When Program '78 began, they did not-have
. anything new to plan,.and they knew what to expect from William Fitzgerald.
‘One teacher salid he likes William, but wWished someone else was facilitator

to “shake things up a 1ittle.” . : .

The months following Christmas break were frustrating for Richard
Burke, facilitator at Webster High School. Teachers wére assigned to one
of ten planning taSk forces. The planning was delayed, however, for sev-
- eral reasons: the demands of the high school accreditation process, , .

Richard s work on the continuation propos§1 and the teachers' protest

against the team leader selection process. By the end of the school year,

. : ) 25
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teachers described tne kind of programs, they wanted ®Wd the amount of money
“they thought would be necessary. When Richard totaled their requests, he
. was shocked that they were asking for $138,000. There was little agreement
on what the focus of the in-service training should be. Small groups of
people put in requests’ for programs specific to their individual hneeds.
The planning reflected the general climate of the school; individual
interests came before group interests. N '

4

Team Leadet Selection

S )

L4

All qualified teachers in the four project schools pere asked to'apply
for the‘team leader position. They had toohave‘a daster:s degree and 3
years of teaching experience in Edgewater schools. - Applfcatiqns were due
at the Teacher Corps office '‘by mid- April Meanwhile, a representative
steering committee met to establish selection and evaluation procedures.
The copmittengas repre8eqtative to the point of peing cumbersome. All
role groups were equally represented. .Candidates were'eventually interviewed
by a 22-meamber comnittee (4 college staff members, 4 district office staff

" members, 4 principals, 4 teachers, 4 parents and 2 high school students).

<« The committee carefully developed an interview and evaluation procedure

)ﬁefore heeting the candidates. . :
) ‘ «

Only eight teachers applied.for‘the position. All were interviewed by'

the steering committee. Four finalists were chosen; three of the four were

from the high school, and one was Black. ' s

-
L

The Policy Board met on May 14 to select the team leader, and they
lIheir first\

The“area superintend-

proceeded to turn a carefully planned process into a cérisis.
‘controversial act was to call antexecutive session.
ent suggested that, because the candidates had already encountered a large
group interview, they deserved a "small group” interview with the Policy

Board. At first no one but the superintendent realized that “small group”

’meant only the three Policy Board members. The decision forced six people )
out of the room (2 .SRI docuhentors, the director, the associate director,
the project 'secretary, and the community‘coordinator) The Policy Board
had never called an executive session before, and Andrew was furious..
Speculation flew as to why they had been exclu@ed: maybe the superintend—

ent and Community Council chair were embarrassed because they did not have




a procedure workéd out for the selection; maybe they realized they would”
faYor one candidate; maybe the SRI presence was threatening; maybe they did
not want Faye to witness the process; maybe the supérintendent actually

. wanted a small intimate interview.

The ngxt controversial act was to select the only Black candidate.
Rachael Tufts, the prospective team leader, was well-qualified for the
position, but was already a controversial Tigure ‘at the high school.
Several years before, Rachael was promoted over a very popular White *
teachér with more &€niority. Teachers at the High_ school were furious;
.they said Whites did not hgve a chance for promotion, and established

procedures no loager meant anything.

" The high school teachers knew Rachael applied for the team leader
position, -and they were convinced she would be selected.’ They were not
willing to passively\accept another "raeial promotion,” and mobilized a
protest even before her name was announced The Poljicy Board did not
amnounce thelir selection immediately, but ‘the day after they met, the high
school teachers circulated a petition to discontinue involvement in Teacher
Corps; most teachers signed it. They did not mention Rachael in the
petition; they said Teacher Corps was a waste of money, and they did not
want to be associated with it. Most people admitted, however, that the
inevitable selection of Rachael was the catalyst for the protest.

¢

- The Community Council also protested when they heard that Rachael was

sefected The Cbuncil members asked the chair to consult with them before

-
-

voting on a candidate. She did not do so, and she did not vote for the
candidate of- their choice. The Council called an emergency meeting to cen—
front the chairperson° geveral Council members thought the chair should

resign from the Council. -

To sav that Andrew and Richard were upset is an understatement. The
project they worked so hard to bring together seemed to *be falling apart
around then. They cajoled and negotiated, and eventually tempels cooled
Rachael withdrew her application, and after a week, Rob Fletche 8 name was

‘announced as team leader. N .
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The teachers at the high school were still not convinced that they
. wanted to be involved with Teacher Corps. They.developed a list of ques-
tioﬁs for Andrew and Richard to answer, and held several meetings to air
their differences. Andrew éﬁd Richa%é\were frqstrated because many of the
questions were answered earligr in the yeap/ because the sessions were .
poorly organized by the school administ atijé, and because many teachers'
tuned them out. Teachers did not underStand why so much money should be
spent on cof?%ge staff salaries. They criticized the project for involving
“paid concerned parents,” and they asked why:teachers.had so little de-
cisionmaking power in a program designed for teacherg. Emotions were still
hot when school let out for the summer. The high school did not withdraw
from the project, but the teachers were still skeptical about Teacher ,
, Corps, and the Teachen Corps staff was drained. .

Intern/Team Leader Team

. As the storm brewed over the team leader selection, applicétions for

the intern positiofs flooded the Teacher Corps office. Approximately 280

applications were received and reviewed. A 5-member selection committee
. narrowed down the applications to 70 and then to 21. The El were inter-
.viewed by the selection committee and 9 were interviewed by the Policy
Board. ‘The criteria the selection committee used were that thg‘interns
have an adequate GPA of 3.0 (to meet éolleggl;gquirements), and that they ’
reside in the area, preferab}y in the Franklin Heights area of ﬁgéewater.
The project staff hoped to héve equal rePresentation from Blacks and Whites

and from men and women. The interns were selected with little conflict.

ThHe four interns had little in common exeept that they had all worked
in the community for a number of years and wanted to become teachers. They

ranged in age from 25 to 50. - S

P
The intern/team leader team was the only bright spot in the project as
the school year closed. ,Rob Fletcher fit into the project staff immedi-
*\ \ately ' Andrew even said "One good thing we got out of the high school is
the” greatest team leader.” The interns were enthusiastic and worked to-

‘gether spontaneously even before they went .to CMTI. They1a11 went off to

A »
San Diego with the warm blessings of the project staff.




End-of—the¥Year Conference

The end-of-the-year conference sponsored” by the‘Network also raised
people's spirits. The Edgewater State project team planned a panel on
collaboration. A representative from each different role group held up a
sign describing the initial reactions to the Teacher Corps'project. For
example, a principal said, "There are too many people in ay school al-
ready.” A gp&munity representative said, "Just another program to sign off
on.” Then Edgewater g participants described how they tied a11 of these

groups ' together. Andrew said that their democratic process makes them

"higher on collaboration than other projects in the Network." .

Reflecting on the first school year, ‘Andrew expressed mixed feelings.
He said that the program lacked #n intellectual core, but he thought }hey
had made great progress toward creating a_collaborative, democratic struc-
ture. This process was so time and energy consuming that intellectual

exchange was constantly put off.

The slow development. of a multicultural component exemplifies how day-
to-day events took priority over the development of an intellectual core.
The project staff was interested in meiticultural education, but it was
ehly a minor part of their planned program. Toward the end of the year, a
constiltant was brought in to train the Edgewater State staff and the dis-
‘trict office staff to work as a team in training teachers in multicultural
education.- They thought teachers would be receptive to a team from Teacher
Corps and the districf. There were no immediate:plans to implemeet this
idea, and an unanticipated reorganization in the district officé made it

even less feasible.

f

’
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4 SUMMER ACTIVITIES
(July - August) .

Teacher Education ‘

v

Few events were planned for the %uamer, but the Teacher Corps staff.
membersg weretactive organizing the fall teacher in—service, working with
the interns, and selecting a new community coordinator. Before school
ended for the summer, each of the school facilitators prepared a prelimi-

anary description of in—service offerings for the four schools. During the
gunner, a catalog of classes was ~developed, and a schedfle for class offer—
ings was set up. An impressive array of classes were.described, especially
for elementary school teachers. The catalog was jokingly described as the
"sndrew Fuller Institute.f The catalogs were sent to all, teachers before

.

school started.

Only one formal’activity took place in the sunmer. A workshop was
held to help teachers at Webster High develop a uniform discipline code.
Teachers, administrators, a community aide,’and the director and associate
director met for 4 days with a consultant. They wanted to have a disci-
pline code ready for teachers.before school'started. They realized that a
discipline code must begin .on the first day of school or it w0u1d(nev;r
gsucceed. Andrew was pleased with the workshop because several -staunch
critics of Teacher Corps were imvolved, and came gway from it with a better
feeling about the project. ‘

Team Leader/Interns c 5 N

— -

The team leader and.interns had an intensive introduction to Teacher

-

Corps during the summer. They all had’ strong, positive feelings about \\

CMT1. They agreed that the "human side” of 1t was the most influential.
They had never been in as diversified an environment as‘ CMTI before,.and

~ they enjoyed getting to know people from all over the country. They joked

about the lessons they learned and about how they could- talk in a jargon

no one else understood.

&




~ The connection between Téacher Corps and multicultural education.was
' »

clear for the interns and team leaders. One intern was asked.if Teacher
Corps is too idealistic for inner-city schoolé. She replied thaE it is not
Vi —

idealistic at all because "we all need to know about other cultures.” ~The

|

intensity and focus of some of the qessions at CMTI weighed.heavily on gome
of the White interé@. One intern criticized CMTI for being too "Black/ 4
White," and for éfying to make people feel guilty. . ’

¢ Once the Integns returned from CMTI, they enrolled in one or two sum-

mer school courses at Edgewater State College. Each sessions lasted 4

weeks, and a semester course was condensed into that: time. »Most classes '

were held 4 days or nights a week for 2 hours. The interns agreed’thaé khe
courses were ggod,,bu; that the session was too short. Interns were free
to'fake coursé% of their choice. Andrew‘told them to hold off on choosing
a major, and to “"shop around.” Despite this injunction to take advantage
of the offerings, two of the interns complained because they could not con-
centrate on the areas they wanted.. Daniel and Marion had general teaching
creden%}a}s’already. Marion was interested in spécializing in either

reading or special education, but had been told that Teacher Corps interns

must train for general classroom teacher positions rather than take special
' B

. teaching assignments. Marion was also concerned because all the interns

wanted to receive secondary credentials, but Andrew wanted two of them to

specialize in elementary education.

Community Coordinator Selection -

One major problem marred the summer for the Teacher Corps staff:
Faye's resignation as community coordinator became effective on July 15,
and the project began the 1aboriou§ and potentially’volatile proces; of
hiring her replacement. The Téécher Corps -staff did not .realize how polit-
-ically'sensitive this position had become until they tried to replace Faye.

The Teacher Corps office received 50 applieations. for the community
coordingto} position. Most of the candidates were well{&ualified; many of
them had advanced degrees and several years of community work. An a%firma-
tiﬁé action committee made up of people from the college and the community
screened all of the appliéatidns. They decided to eliginate all candidates

who had neither residences nor community work experience in Edgewater. -

32 .
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§Iventy-seven candidates met this criteria. The committee members read the
L > ” =

appl%catfons from the remainjimg applicants, and 18 candidates were selected
-~ Y . . "

+ for interviews. : L ; .

~

-

The most controversial candidhte was FrancineoSilvers. She:wes,well
qualified for'the position, but- she is the superintendent's sister. Sev-
eral committees screened 4] zlications, andrthey‘hesitated to recommend her
becanse of her family thQ%P However, they could find no other réasons to

disqualify her.

kY

The Community Council interviewed sixlcgpdidates and recommended four
~ to the Policy-.Board; Francine was amorg thém, and-she was chosen by the .

?

Policy Board. .

When the deciéicn was announced, the Teacher.Corps staff and the
Community Council were shocked Thesstaff decided to make the best of the
situation. Andrew said that, \This may be the best possible thing for the
project. It will bring the district office into the Teacher Corps office.”
At that time he was not sure how tné Council would react. The Council did
not react well. Several weeks after the announcement, a 2-day meeting was
held to talk out all problems with the Council. Andrew invited a consul-
tant from the Recruitment gnd Community Technical Resoufce Center (RCIR) to

_act as moderator. -All of the active Council members met at a local hotel
with Aq@rew and the consultant. Francine came §o the meeting, E?t rhe
Council asked that she not come in. She was dismayed by that decision,~
saying, "1f they re talking about me, I shouild be there.” She did attend a -

rap—upvneeting the next morning. Reports of the meeting described it as a B
“real knock down, drag out.” A Council member said that the consultant was
very good, bgp he placed the blame for poor council relations on Andrew

.rather than on Roberta.- They talked about every area of miscommunication
and misunderetanding involving the 99unc11. A .major ccmplaint was that the

' chair, Roberta, had voted against their recommendation on Policy Board
7 ’ B

ﬁ matters. ‘ ’ ' ) 'f—,

This was'tne atmogphere in whicb'Fréncine Jjoined the Teacher Corps
staff. Needless to say, she had some trepidations about starting the job.

When the Community Council det;foliqwing her appointment, she told the‘fdur
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meabers present that, "1'5;1 a coordinator no one wants, and you are a Coun-
\ .

cil with no function, so we should get along well.” It was with this feel-

ing that the Council greete® the school gear. Francine took solace in the

fact that she was awaiting word on several other school/community job open-

v \
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THE PRODUCT OF PLANNING: . PROGRAM IMPLEMENTATION
(SePtember - December)

-

In-service in the Elementary Schools ,

School started in September and the "fndrew Fuller. Institute” was
ready to serve all interested teachers. Most of the offerings centered on
_the needs of the elementary schools, and all classes were offered in the

project schools. Formal classes were offered in the following:

e Designing a Developmental Music Program

® Principles of PhySical.Education .
e Techniques and Methods for Identifying Special Need Studenes -
e Designing on All-Day Kindergarten

>

The music and P.E. classes demanded a great deal of teacher partici-
pation. The mugic ‘teacher had her class marching around the room beating
out’” rhythas andfsinging songs. THe P.E. instructor had teachers rolling on
the floor, chasing imaginary butterflies, and fighting mock battles. In
both cases, teachers who otherwise would not talk to each other were liter-
ally thrown together. Several teachers were happy'rp say that communica-
tion with their colleagues had increased since the} enrolled in the music
and P.E. classes- Instrdctors in botn the P.E. and music classes are

available at"least 1 day a week to demonstrate and criticize lessong in the

teachers' rooms. Many of the teachers have tried to bring what ‘they

learned into their classrooms and are pleased with the results. Teachers
at Madera fought hard for these two classes, and they enjoyed what they
were learning. Teacher Corps responded to their needs, and they are now

willing to work Hn the classes and to experiment with innovative teaching
y

kY

techniques.

The Special Needs and All-Day Kindergarten classes were taught at Mel-
bourne School. The co\rse offerings were more traditional and teacher
response was less posit}ve than at Madera. TeaEhers and instructors had to
negotiate throughout the\first weeks of class to find a mutually satisfac-

The All-Day Kindergarten instructor found this process

‘tory direction.
. - 1
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exhausting, but rewarding, especially once the class moved forward and‘fe;
sistance broke down. \\ ’

L -4
°r

In-service at the Middle School . .

Ry
t

No formal-in-service classes;here planned at‘Washington Middle

. School, A series of workshops on "Models of Discipline" were offered, but
teacher'attendance was low. The project’ members. had planned to introduce
teachers to four approaches'to improving disiipline procedures. They would
then develop a course in the second semeéster that fotuSEa on the most popu—'
lar approach. Several teachers trained to serve as facilitators for.one of

* the approaches'and they feit they were making progress with their group.
Many teachers at Washington felt deserted by Teacher Corps. They talk
about the former project as a kind of 'golden age." Many still take
classes and participate actively, but they are not interested in the
offerings:. Aiso,'they know the strengths’ and weaknesses of the facilitator
from Edgewater State too we%ﬂ A smali group of teachers are involved in

- _ an ongoing task force to refine a multicultural curriculum developed years

L ago and others are participating in another designed to suggest adminis- {

trative innovations.

In-service at theji}gh,sthool ,

Il

Predictably, the in-service-offerings at Webster High School led to

some problems. The  reading teachers requested a class in "Designing a

ol

Multicultural Development Reading Curriculum”; several members of the

Community Council were also interested in the class. When the Council
members learned that the workshop was "to be offered a night at a high
school id a predominantly White pamt of town, tempers ferupted. Council
members asked.-why a course in multicultural education Jcould not be offered
in the district after school so that members of the community could also
attend. Dottie, the organizing teacher, also became upset and said, "Rll

we wanted was to be able to develop some materials and now it's a course

A ~open to anyone. There will be people there with %& experience in reading

s Andrew negotiated a compromise between the teachers and the Council by
reclassifying the ‘workshop as a structured working session for reading

teachers only. The teachers continued to meet at the scheduled site. The”

. » .
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sessions would produce materials and a focusithat would have application .
for a wider audience in the spring.

Ky -

4 Richard Burke al'so taught a class at the high school called "Struc—

'turing a Basic Skills Curriculum in the Content Areds-.» Attendance was

low, and the class was composed primarily of people outside the content
ajeas. As the class progressed, however, Richard became more and more

pleased ‘with the response of the teachers. He had to remind himself that
-

small successes represent great progress at Webster High Sthool .

-

Collaboration Between Teacher Corps and the District

-

Communication between -teachers and Teacher Corps Staff became in-
credsingly open during the fall. For example, during the first week of
school, the city s superintendent of schools unexpectedly mandated a
city—wide plan to improve children' s reading scores. This plan had to
include at least 1-1/2 hours of reading instruction each day. Although
most teachers devoted a major block of time to reading each day, they did
not have to work around a mandated schedule. They turned to the district
reading specialist, 'who, in turn, sought the help of two Teacher .Corps
facilitators. Together, they developed plans for ‘Madera and Melbourne
schools. The teaihers\were pleased with the plans and the schools' plans

were praised by the city supetintendent's staff.

- -

In a few cases, teachers began to call instructors at Edgewater State
when they had questions or problems in curriculum areas. * One teacher at
Madera was surprised that, when she mentioned a social 'studies project she )

would like ta develop, a Teacher Corps staff meamber offered to help her.

» ’
w2

Team Leader/Interns

- L4

‘

The team leader had moved'successfullyfinto the Teacher Corps staff.
Andrew praised hiﬁ'at,e?ery opportunity and described him as a "team - .
player.” 'Rob is energetic, enthusiastic, and an initiator. Rob's primary
responsibility was with the interns. He was generally pleased with their
cooperation and involvement.ﬁ One woman became the staff artist. She de- -
signed the cover of the course and.workshop catalog and worked on Teacher

Corps tote bags and tee-shirts. Andrew and Rob showed concern with the !
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académic performance of two of the interns, but felt they would all do well

-

} gnce they were used to-the routine. ) N

+.The routine is not an easy one. The interns spend 3- to 4-hour’days
in the schools 3 days a week. They spend another 4 hours a week doing
'community work, and they spend about 3 hours a week at a Teacher Corps
'debriefing meeting. They are also’ taking at least two graduate classes at
-the college. During the first weeks, they seemed overwhelmed by the §mount
of time they needed to devote to the program, but they all were still

enthusiastic about Teacher Corps.

v

During the debriefing meetings the internd talked about the classes
they observed, their community work, and their course work. Most of thea
became bored just observing for days in the classrooms, and offered to help
the teachers. Theeteachers were generally happy to have their help.
Danielleven offered to teach soccer after school to the fifth graders at

Qhadera.‘,They were critical of the teachers for spending too amuch time with
busy work assignments and for being more concerned with completing lessons .
than with ensuring that:;ﬁﬁldren learn. Most of the interns switched
community organizations ‘at'least once, but felt comfortable working with a
number of agencies._ They were concerned that their time be used wisely,dg
and that they did not do “the work that no one else wanted to do. Coam- )
plaints about their college courses generally centered on the amount of
work required. Their aultiple responsibilities weighed heavily at first‘)

- A 1]

The Community Council Lo

@

- The Community?gouncil had to begin all over sgain when school started
in the fall. . Francine announced'that she was offered a job as community-
coordinator for another district in the city, and she decided to take the -
job. This left the, Council without a coordinator for a second time: A
community aide'had been hired prior to Francine's resignation. She was a
member af the Counicil and was eager to become more formally involved in
Teacher Corps. She could not, however, fill in for a community coordinaton
for a few months to"kegﬁ up the positive momentum she was beginning to
generate. After a‘few months, ‘the project hegan toying with new ways to
£111°® the pésitipn. One proposed idea (which the Council supported) wad to

hire a part-time community coordinator and create four "school-community
. L4 \ - &
v’ 38 - : B
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"liaison” positions. These four people would come from either the school or

(4

the community and Would work to build better comnunication bettween the

" comnunity and the schools. Once this structure is set, the council hopes

to set goals and objectiyes and ‘to begin working The Council and the: Tea-
‘cher Corps staff have been frustreted by the slow progress of the Council‘_\:
and by the poorly defined nature of Teacher Corps community cotmcilsl TRE : |
Council is looking forward to more active involvement in planning workshops - ‘
for the Council; a course called Legal Aspects of Education" is planned

?

. for the winter.

4 ]

. - ) . \
Edgewater State . ’ ‘ R

It is difficult at this‘time tosdetermine the impact of Teacher Corps i
on Edgewater State'College. As theé in-service courses become a reality,
additional faculty ‘@eabers are becoming involved in the project. Andrew
was pleased with the number of people "involved in in—service training and
iﬁ their enthusiasm to experiment with field—based education. Many of the
inStructors, the P. E. and mmsic instructors in particular welcomed the
opportunity to experiment with ideas in the field. These faculty members
showed no opposition to leaving the college and teaching in' inner—city

.

“gschools. ’ .
Iy . 1] . . - - . Eo

The administration was supportive of Teacher Corps throughout the s
planning year. Andrew and the dean :did not always agree onfdecisions.the -
dean made as part of the Policy Board, but the dean”svsupport of Teacher

Corps encouraged greater involvement df'faculty in the project. ' Some

,faculty members, however, reqdin disinterested in field based programs.
" ' :

Andrew hopes that the resistance of many of his ‘colleagues will break dowm, ;
but he realizes many will n : be interested in programs like Teacher :
Corps. » * ' ,i

The Teacher Corps project staff guffered very little from dissension.
Andrew encouraged people to becoa® part of the “team” and Alice, the secre-

tary, supplied a continual stream of good will toward everyone. -Only two

/staff positions became open throughout ‘the ,planning year. the community “

coordinator and the documentor. Robert James, the original documentor,
embraced the job withugreat enthusiasm. He was intellectually stimulated

by the qualitative methodology proposed‘for the documentation. He had

- ’~
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extensive evaluation eipérience but was copcérned with the amount of data

that "falls between the numbers.” Robert talked at length about documen-
T

tation and developed systems to organize it. He, however,.-produced very

Andrew was

3

littleyand spent litfle time in the schodls and the community.
.perplexed. Hg liked Robert, but he alwo wanted a good, productive docu-
mentor. Tﬁey finally agreed that ;omeone élse should have the job, and
Robert resigned. 1In ﬁobember‘the grofeséof responsible forqqhe All-Day "’
Kindergartén class took over as documen;or. EVeryoﬁeéyas e*cited about her

because she was energetic, active, and productive.

’
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- CONCLUSIONS
13

Edgewater is not an easy place to inplement'a program like Tedcher
Corps. Like many large urban centers, Edgewater and its neighboring com— *'
munities have a history of racial violence and a‘tecent eruption thiﬁ year
left one student dead, another permanently injured, others hurt, and many
frightened and angrya Edgewater has historically been a place where groups

live side by side, but not together. Efforts to break down group bound-
aries are not well-received., Several years ago the city was ordered to
- desegregate its schools. The plan is,in operation, but it has left some
~ troublesome legacies. There is no real community surrounding the schools.
It is difficult to develop an affinity with a "geo-code.” Students rarely
attend one 'school for more than a few years,.and they will not pass on to
“other schools’with their friends. Efforts to create racial equality in the
schools result in ‘what Black and Whites alike call "racial overawareness.”
Efforts to implement new ideas, councils, and' programs are‘fﬁiered by a

. mandate that equal numbers of Blacks and Whites must be involved. This is
difficult in most schools because White parents have removeé their children

from the public schools.
' r

Edgewater’city school teachersﬂare not an easy group with which to
work. Many teacliers are negative and skeptigal of outside programs de-
signed to make. them better tedchers. fThey work in environments they find
threatening and hostile, -and programg with philosophical principles like
that of the Teacher Corps seem like "academic fluff" to those hardened by
their experiences.. Teachers are in a good position to reject Teacher Corps
because they can easily take,pollege classes- og their own. They are .
surrounded by : colleges and .can finance continued education through cfty

and state funds. ' Teacher Corps must offer them Bomething they cannot get

) On their own, or they will not be interested in participating.




@

Decfsioﬁs beyond the dontrol of Téacher Corps, teachers, and adminis-
trators may be the final arbiters of whether the program succeeds. One
problem facing all of the Edgewater project schpols is the schooi closure
plan. All four project schools are slated to close; Madera was supposed to
~Close Eh?ﬁ year. %Indiyidual teacher; will retain what they learn, but
"improved gchool climate" becomes less tangible in the context of schools
Ehat might face closure. Effort; t& build rapport and- collaborative work-
ing relations beééeen the collegg\aqg\i:e district are threatened by deci-
sions to reorganize the administrative'.prdctpre. Strong tfes'betyeen
Edgewater Sfate staff amd the district staff were severed when the city

superintendent removed all but one of the district office specialists.

Yet these prgbleés are basically the bread on which prograas should
thrive. The'Teacher Corps philosophy goes to the heart of racial tension
and seeks to impréve comnunication among people in different ethnic and
role gréﬁps. Everyone invdlved i; the Edgewater project mﬁst realize that

> P
one project cannot eliminate broad social problems. Taken one step at a

time, the project can make small gains that may some day translate into
. :

large ones.

'
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-Intern
Intern .
Intern

Commuﬂity Council

=

>

. « - » Community Council Chairperson

o

P4

Professor Edward Jones

Mr.
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Mr. Spears .

Mr.
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IHE/LEA Staff

Superintendent, Taft County Schools N
Crawford College faculty member ) .
Dean, Arts and Sciences, Crawford College

Chairman, Départment of .Education

-Vice Principal, Mt. Edwards High School’

. . .®Engligh teacher, Mt. Edwards High School
Businegs Education teacher, Mt. Edwards
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. .. French teacher, Mt. Edwards High School
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THE SETTINGS

Thé\Bellaire Valley Education Center

The'do;inant feature of the‘Qhattswoﬁth Teacner Corps project is the
Bellairk Valley Eduéation Center (BVEC). In a county and state that is
- .predominantly rural.and poor, the BVEC represents.’ a substantial force in
tpe state's public education system. The BVEC was formed by a consolida*
tion of 25 rural school districts scattered over a 13-county area. This
consolidation represents a total of more than 6,500 teachers and adminis-
trators in 329 schools with more than 150,000 studepts. The student figure
> alone represents a little more than one—fourth of the public school enroll-
“ment for the entire state. The®BVEC: developed because, individually, many
rural districts do not -have the large budgets to finance special services ’
such as curriculum specialists or in-service training. Being part of the,
. BVEC allows them to offer a variety of these services; the BVEC staff is
composed of math, reading, and ®other specialists. Many of the federal-
-and state-funded projects in the member district schools are the direct
result of one man's drive and energy, Ed Callahan. Callahan is a well-
gseasoned proposal writer and pridés himself on the millions of dollars’

. worth of federal program monies he has managed to bring to the BVEC.
During oyt initial introduction to the BVEC, Call¥han stated: \L

We [member districts] represent more than one-third of the vote
in this state. Therefore, no ‘éducational legislation is approved
. Jwithout our endorsement. Every year we have a barbecue to host
the state legislatures. We establish ourkpriorities with them.
: We have an excellent relationship with them, couldn't be better!

.f.
“g

Thus, the BVEC is also a political‘entity. Callahan was the initial moving
force behind the development of the Teacher Corps proposal.

+

. When Call;;}n looked for a suitalle institution of %igher education
(IHE) to cogponsor the application, Crawford College was the most logical
place. “Located in the suburbs of Chattsworth, Crawford College qu author-

ized as a state-supported school 10 years ago. Its Department of Education

-

v . » -
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grew rapidly, from one full-time position in 1971 to its pr ent 21 full-
time positions: Its master 8 of education and teacher certiification yro—
grams began in 1973, The teacher certification programs offér training in

General Elqmentary Education, Reading, Educable Mentally Retarded, Learning
Disabilities, Early Childhood, and Guidance. The graduate.programs in Sec-
ondary Education Adult Education, Guidance and Counseldng, and Education

JAdministration are. offered cooperatively with the large state university in

N

- <\;the capital city about 70 miles from Chattséorth..

-
-

The campus is quiteyimoosing Situated several hundred feet from a
main highway, the neatly manifcured campus is dominated by modern sandstone
buildings, fgrge oak trees, and spaciou$§ green lawns. The student body at
Crawford is largely White. A Black resident of Chattsworth stated that,
"Crawford College is White. Most of the Black students go to Bellaire

vCollege [a small, predominantly Black church-a{filiated college] or to the
state college in Capital City."” However, the sollege-’student body popula-
\tion is not\entirely White, It was difficult, though, to ascertain Black
population figures from various college personnel or from Callahan; esti-
mates ranged from,"a handful to less than 10%." The Department of Educa-
tion, though, does Poast‘of*one Black female faculty memoer; the balance of

the faculty:is White. ' «

The Communities

»

Mt. Edwards: A Community of Contrasts and Tradition /) w0

. ﬂStanding in contrast to -Crawford Coilege is the community of.Mt. Ed-
wards. The Mt. Edwards community is almost exclusively Black, poor:, and
rural. Located in Taft County 27lmi1es from Chattsworth, it is a collec: .
tion of rural hamlets loosely connected by crisscrossingf"farm—toémarket
_roads." Residents of Mt. Edwards may tell visitors: "I am from Mt. Ed-
’ wards out I live in Harrisberg.” Upon further ipquiéy, one learns that Mt.

Edwards is the name of one, of the community churches but the name also en-

ry

compasses the towns of St. Bede, Reedsville, Harrisberg, and a part of\J
Y Rosewell. This layout of the Mt. Edwards environment was initially intro-

duced to me by Charles Knapp, the project community development Specialiét.

Knapp, in his late 20s, grew up.in a nearby county:and, thus, has intimate

-
. . . L
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. knowledge of the Taft County culture. Knapp is bright, articulate and per-
. sonable. As he ‘drove through Mt. Edwards he pointed out the various homes
of families that he felt should be.interviewed. Knapp seemed to know

4

, everyone. .
L ¢
' Most of the residents throughout Mt.'Edwards still farm. Some fami-

. lies with large holdings are barely able to make a living ‘from farms less
than 300 acres. Most of the residents whose_children attend the Teacher
Corps project schools try to combine farming with jobs in nearby factories,
some even commute to Chattsworth for city jobs. The only industries “in Mt.

Edwards are t:;/pmall fertilizer «plants and a rather large soybean process-
Y - .
r

' . ing plant in #4rrisberg. ’ - N N Y .
;. : N . - . ' h
i .
i Expectedly, unemployment and poverty run high throughout the Mt. '
. ‘Edvards comﬂﬁnity The Teacher  Corps staff quoting a U.S. Department of
{

Agriculture study, stated that Taft County ranks as one of .the poorest

¢ counties in the United States. However, few residents complain about their
. /j personal poverty.. They will, however, make remarks about how poor Taft ‘
. County is, Complaints atout life in the Mt. Edwards area often center ‘

. around race relations and the sparse number of social: outlets available for

’ = .

>

-adults or children.

. . Social relations in Mt. Edwards seemingly have not changed over the >
last 50 years. In this context the Black residents frequently make refer-
’ence to the school desegnegation court order issued to Mt. Edwards in 1968.

The Whites in Mt. Edwards vigorously resisted the desegregation of schools.

The Ku Klux Klan waylaid a school bus on an isolated stretch oficountry

.h . road and burned it beyond rec}gnition. This incident is still vivid in the

3

memories of the adu1ts, many relate eyen. minor details of the incident as
". though itsoccurred a few - weeks ago. GWhenever the 0pportunity arises, some—
one will point to the very spot where "The Klan burned the bus.” As a last
- ‘g holdout against desegregation, the White community opened 'a series of pri-
vate schools around the Mt. Edwards area and in other parts of Taft County.
Tnis action left oniy Black children* in the public schools serving the Mt.

Edwards community.

* o

)‘ y

* On a tour of Green Mountain School, however, the principal was quick to
point out three White students in the gchool. ,
- R . ] . . . -
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Ten miles down the road from Mt. Edwards is the town of Rosewell.
Rosewell schools, though predominantly Black, do bave, a substantial number
(25 to 30%) of White students. -Rosewell, the counfy seat has the atmos- ;
phere of a bigger city; it-has more White teachers and fewer economically ’ -

independent White families-that can afford the tuition of the. private,

. f
e ate aad ek ae

White academies. Thus, Mt. Edwards schools are rather unusual: the public
county—run schools* are almost totally Black and are surrounded by inte-i
grated schools in other counties. Public and recreational facilities, of . §
course, are all integrated. However¢ several’Black yesidents of .Mt. Ed-
wards often point out how ";::Tgt" the Whites are in séwell: Even though
the Rosewell shops and stotes are the' most convenient,lmany Black residents :
' boycétt the stores and shop in other nearby towns. "

’

There are virtually no social outlets that Black and White residents
. of Mt Edwards can mutually enjoy. There are no\movie theatres, no bowling
d .alleys, no public recreatiOn centers. The large county park, although

. offering beautiful picnic and fishing facilittes, seldom hosts integrated * .

groups.‘ Becanse of the lack of recreational facilities, both Black and
White gegidents depe§h~heavily on the chureh_for social affairs and many
. other E%mmunityﬁeventi‘égleft County and Mt. Edwards churches are either

.all'White or all Blac lvr . .

o
Athletics are'as’ important socially as the church The Black and White
residents of Mt.jEdw?rds take athletics seriously Lively, energetic con-

versations around Mt. Edwards can often be heard about the local softball

. teams.+ These teams are usually spongsred by local meréhants or churches \
. and when one team pfays another teaié::om a ‘nearby town or county, the |
event is important. ° Sometimes-hundreds of spectators may g!%her to see two
. é‘?g:?teams battle it out. The female teams are as popular or more popular .
h

an the male teams. School athletisuleams are also sourcgs of community

pride if there is a winning season. Again, athletics are racially. sepa-

rate-—~Blacks play against Blacks and Whites play against Whites.-
. v '.’, « N . : .- . |
Housing in Mt. Edwarde also ghows extremes. Most noticeable are the

" numerous trailers that line the rpoads around Mt. Edwards. “Charles Knapp

stated: ~

] o .
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. We don't have low-rent housing projects here in Mt. Edwards, so .,
the children of these families, as they marry, will often pur-—

chase a trailer and set it up right next .to-the parents. The .
trailers are cheap and they can often be purchased on credit

with low monthly payments.

Many of‘the wood frame houses are severely weather-beaten and dilapidated.
The serious State of disrepair-of some of the houses prompted questioning.
knapp rep&ied, "If the doors and windows can close, then you can assume A
someone lives there.” Interspersed among the trailers and wood frame
houses are large, plantation-style farms; when asked about these houses,

¢ Knapp answered, "If it's that big, you can be sure Whites live there.”

- .Beyond the houses are vast  expanses ‘of tilled fields. Cotton, soy-

T T A P BT AR IR R T MW O T T Y L LT T X R e e L
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béans, sunflowers, and tobacco are the most prevalent agriqultural pro—

ducts. Although heavily agricultural, the Mt. Edwards schoolsN\do not
follow am agricultural calend;r. As Knapp‘stated, "Few of the kids are
directly involved in farming today; however, everybody around here in my

age group.(early‘BOS) has picked cotton or soybeans at some time or other.”

L}

-

Harrjisberg

‘When driving from Chattswoith to Mt. Edwards, the first town in the ;

Mt. Edwards commhnity is Harrisberg. The character or Harrisberg is not

2.

readily apparent. Black residents of Harrisberg boast of the town's first
Black mayor. Among his achievements was the construction of a city park
that gave the town its first public restroom and its first public drinking
~fountafnuN/The mayor's backers aresgj‘b proud that, the streets in the Blagk
section of the town will at last "get napes and name posts, and some may
even be paved. Howevemy when asked about the mayor's effect on race rela-

tions, none of the Blatck residents seemed to think his election had made

much of a difference in the way Blacks related to Whites.

:Along the highway that zl’s through Harrisberg are the fertilizer
plant and a variety of small stores. All’ the businesses, except one
small variety store, are owned by Whites. - of the Harrisberg elemen- -
tary-age children are bussed a few miles down the highway to Sunrise

Elementary School, one of the Teacher Corps project schools.
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The Reedsville — St. Bede Area _
B Y . . . >
The next settlements along the highway are the towns of Reedsville and

St. Bede. Unlike Harrisberg, tpere are no business-sections.in Reedsville

Je L

. i N
P

. '

and St Bede; tﬂe towns are simply a set of boundary lines that encompass
fields, houses, and churches, There are no industries in the towns. As ;
far as the Blacﬁ community is concerned, the most important part of Reeds-
ville is Mt. Edwards High School. The post office is located in St. Bede
and, with the exception of a few roadside stores and bars, there are no
. other commercial buildings. The Reedsville - St. Bede area is truly rural.
Many of the residents of the Reedsvii?g —‘St. Bede area farm and also
hold down other jobs Thgré is a small core of Black fdmilies in the
. Ree%sville - St. Bede area who have extensive land holdings, gﬁtfsqge of
their families cannot-make ends meet with just farming. The Baldwins own
more than 100 acres in St. Bede, yet both husband and wife work in a fac-
tory nearby. On visiting their modest farm one cannot help but be im-
pressed b§ their spartan life-style. "We tried city living, we lived in
—  New York fof*lo years. My husband had a good job, I was working, but we
’ just had to come back to the farm: Welove farming( This land is oués-"
Mrs. Baldwin is chairperson of the newly elec Teacher Corps Community ;

- Council. - ‘ ) . *

— s

Rosewelf .

_ »

Fifteen miles west of the Chattsworth highway is Rosewell. Driving

- :l_ into Rosewell f;om St. Bede is another story in contrasts. Rosewell, the
— _county seat, is a big city. Banks, fasF food stands, drug stores, depart-

a ment stores, a train station, and traffic ;}ghts all have urbanized Rose-

well. "That's the county courthduse over there,"” says Knapp with a smile,

"It has the only elevator in town. The courthouse is only two floors. One

b

wolnan got stuck'beQWeen floors on‘the eleVatqr one day, and now it's not
.even used anjmgre." Most important is that Rosewell igwlhere the county
superintendent of school's 6}fice is located. The superintendent, Kenneth

_ Bdswell,iis White. The school board that i appointsd has one Black nfember v

among its seven members. This seeming racial imbalance in the administra- .

tion of Taft County schools is justified by Whites because Rosewell sthéols

s . L4
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still sexve White I_studehts. This.situa_tion is often mentioned by the Black
. residents of Taft County especially as Taft County's Black population is
85% of the total.
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. ' THE TEACHER CORPS PROJECT SCHOOLS .

P

3

% ~=TBd Callahan and his staff gre not very happy that Project '78 grants
require a feéder group of schools. They were more enthusiastic about the
previous project grants- that only required the project to "be housed in one
school. They speak with pride about their accomplishments in their last
project'-they feel that the feeder school concept, will dilute their efforts
and, thus, lessen their chances of success in reaching the project goals..
They think, however, the schools they selected were good choices because
these schools had a great need for Teacher Corps activities. Ed Callahan,
Charlelenapp: and?Larry Nelson,had a series of meetings with Ken Boswell

to select the schools, and the school principals were contacted for their

_were contacted The schools selected were Mt. Edwards High School (grades
'9-12), Greep Mountain School (grades K-8), and Sunrise School (grades K-8).

The schools are not in close proximity to- each other. Green Mountain

School is almost 12-miles from Mt. Edwards High School over a sgries of

v —

winding roads. From Mt. Edwards, Sunrise School is about 8 miles.. .
S , ‘ —
*'Sunrise Elementary School e :

~
Sunrise Elementary School sits back about 50 yards from the main high—
way. Although-this gives the school a vast expanse for its Entrance, there
are no. lawns or treesf’ Wild vegetation, weeds, and scrub bushes occupy the ®
' entrance, except for a few shrubs along thé front wall of the school, the
grounds are bare.' Behind the school is a paved baSRetball area; the rest
has been left natural. Thke one-story-brick building looks good from the
highway; hovever, on entering the building, the disrepair becomes obvious.
Paintéd surfaces are chipped and peeling, <floor tiles are worn to shreds—-
’ holes are scattered here and thére. The interior cinderblock walls are '
dirty and in need of paint. The poor lightimg in the halls is partlyigue
‘to how the school is arranged No, windows open directly to the narrow
hall, only the classroom doors. The classroomsé}re also badly in need of
paint. ‘Sunrise School's first impact is that of drabness, shabbiness, and ~
. pouerty . o b
v : oo . .35 e

interim approval. Later during the proposal write-up process, teachers - 5&




~ The school's history dates back to 1905 when it was’called the Harris—

5 berg Colored $School.

After a series Qf‘moves and a"f‘ire_t the present brick
- building was erected in 1955; in 1968 a library wds added. and since that

time three mobile
ture. The school

teaching staff is

units have been added to the basic brick and wood struc—
now has 22 classrooms, 24 teachers and 423 students. The

all Black 418 of the- students are Black, and the princi-

pal, -David Scott, is also Black. Mix of the teachers have master's degrees 1

and the school has 99% of its student body enrolled in the free lunch pro—~

’

gram.

Poverty is extensive here at Sunrise.

Ll

-

Green Mountain Elementary School

N

.

t

As one approaches Green Mount™in School,

the 51-year-old building of

redrbrick and white wood trim looks‘like an expanded version of the one-

roop,schoolhouse.

On closer inspection, it is easy to note the peeling

paint énd other signs of neglect become quite apparent.

“This used to be

L 2N

‘the White school before integration,”

saysPKnapp,

“"Now there are only three

a4
White students,here.f

1

disrepair is even more dramatic.

- Once inside the building the impact of the state of ~w -

Creaky wooden floors that sag when walked

/ion,_faded walls whose original color is indeterminable, and poorly lit
halls create an‘image of extensive shabbiness. In the classrooms, dim

lights,’decrepit desks, cracked blackboards and dirty walls create a pri-

son-like environment.

Conspicuously absent are.decorative touches such as

plants, posters, or art work,

Charlie Knapp tells us after being asked

r about the physical state of the building that,

by the time the county pays

for buses and gas', there is very little left for anything else.

"As you

- ¢ can see, the kid% don' _t.even have a decent playground.

Green Mountain

School has 21 classrooms and 21 teachers, 4 of whom have master s degrees. ™

ke

" There are’'399 students at Green Mountain 396 are Black

t

teachingvstaff is all Black.

<

Green Mountain's

~

.

A

v * Throughout the visits to Green Mountain I never did see the three White
students. :
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Mt. Edwards High School .

break the drab

R Theré aré?46Z students at Mt. Edwards High School, 446 are Black. Of

the 27 teachers on the faculty, 8 have master's degrees and there is one
White teacher.* Mr. Edwards' physical impression is somewhat better than‘
that of the elementary schools. The main classroom building is a sturdy
bricK Structure‘ though there are poorly lighted halls inside, it is ap-
parent the building s basic repair is in good shape. The school was built

in 1956 and throughout the\years various temporary trailers have been added‘

»~
to the campus, behind the collection of trailers and the main classroom

building are the football field and bleachers that seat several hundred.
The classrooms hfre are also_bare; no plants or other decorative “features

ss of the building. . -

poorly prepared for rigorous academic competition, the dropout rate from
college is quite high. Some of the Mt. 'Edwards graduates expressed how
difficult it was\{o make the acadeixc adjustments from Mt. Edwards to a

college environment. The basic curriculum at Mt. Edwards is college

_ preparatory. A vocational program iS;available but students wishing to

take a vocational program'must go into Rosewell for the vocational/

technical courses. Hdﬁéver, despite Mt. Edwards' high college dropout

rate, the bulletin board‘outside the principal's office is filled with new

i accounts of the achievements of Mr. Edwards graduates: who made the deans'

Ly DY

lists, and who received scholarships and other ‘awards for outstanding aca-w
<

kg

demic achievement. Mt. Edwards High School, surrounded by -extreme poverty,

seems to be the only opportunity that manv‘of the students have to escape-

[N

poverty. Edward Sheppard, the principal, estimates that most of thoseﬂthat

_go on to college and finish are the first generation high school and col-

lege graduates in their families. .

¢
4

" At midyear this teacher was p1anning to‘leave Taft County and resign his
teaching post.

S
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e L " ACHIEVEMENT IN TAFT COUNTY SCHOOLS
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It appears as though ‘Black students in Taft County enter the schools -

-, at a’disadvantage and dQ.notﬁimprove very much through the years. The 1977
o
test results for the Comprehensive Test of Basic Skills (CTBS) are shown

for the three project_schools in Tables 1, 2, and 3.

-

'Tabierl ® e

] -
1] Y e
s -

ACHIEVEMENT SCORES AT SUNRISE ELEMENTARY SCHOOL IN 1977 } .

Grade Level

. * Sub ject %7 3.7 4.7 5. 6. 1.1 8.
o Reading 2.0 2.4 4.0 3.8 3.3 4.4 5.1
. Language 0.8 2.6 3.5 3.7 \3.h ‘4.4 4.9
: . Math 1.8 3.0 3.6 3.8 3.6 5.0 -5.7
Science N - 2.6 - 3.5 3.5 4.9 5.8
Social Studies - 3.1 - 4.0 3.8 5.2 5.3
T Total Battery 1.8 2.7 3.7 "3.7 3.5° 4.6 5.2

l‘ L4 b '

Table 2

: " - . . A

~

ACHIEVEMENT SCORES AT GREEN MOUNTAIN ELEMENTARY SCHOOL IN.1977

L)

. , . . . ’ - Grade Level :
“< <« - " Subject s 17 2.7 3.0 &7 5. 6.7 ‘1.7 8.7 . .
Reading 1.6 2.2 2.5 3.5 3.2 42 4.8 5.9
- . Language - -~ 0.4 1.4 2.6 3.6 2.9 4.2 5.0 5.4
e “ Math 1.4 2.3 2.4 3.3 3.1 4.2. 5.4 6.0
. " Science , .- - 1.8 - 311 4.4 5.3+ 6.3
Social-Studies, - - 2.7 - 3.5 4.5 5.6 5.8 .
' . Total Battery - 1.4 2.0 .3.6 3.5 3.1 4.2 5.0 5.9 - .

. As Tables 1 and 2 show, Mt. Edwards first graders are not far behind the
expected grade level scdre when they enter first grade, however, the gap

: 4 widens mdre and more as they go through the grades. 1In fact, at Sunrise




Kl

- The Teacher Corps staff al'so talk abdut the language "problem™ Mt. Ed-

' States sometimes have difficﬁlty understanding the dialect spoken arodhd

\ . Table 3 *\ .

ACHIEVEMENT SCORES AT MT. EDWARDS HIGH SCHOOL IN 1977 o

” ‘< ! Grade Level
. Subject. -« 9.7 10.7 .11.7 )
Reading ° 5.6 6.2 6.4 .
Language " 5.2 5.8 6.7
Math . . 5.7 6.6 5.9
Science , ' 5.1 5.5 7.3
Social Studies 5.4 6.2 6.7
- Total Battery . 3.3 6.3 6.4 -

. R : 3
there was a no-growth year between fourth and fifth grades and a decline at’
Sunrise between fifth and sixth grades. By the time Mt. Edwards eighth

graders enter the hfgh school, they are severely handicapped academicalf&. N

\hAcademic_grOch at the high scheol is not much bettgr. ‘Mt. Edwards
graduates typically function 5 years below gféd% placement upon graduation.
p ; . -

wards students héve. _Most Mt. Edwards students are Black English dialect
speakers. The particular dialect used'seems.indigenous to this smail area Y

in the United States; hlack dialect speakers from other parts of the United

Mt. Edwards. During the past year. a well-known Black English spectalist °
condUcted workshbpé_for Mt. Edwards teachers focusing on tbe)Mt. Edwards o
dialect, Sfandard~h1ack English, ahd network English. However, most of Mt.
Edw;rds teachers ,talk less about language barriers té achievement than: they

do abput reading problems.” When we questioned Knapp'aboutﬂthis appareﬁt

lack of iﬁteneét inﬂdialect Rroblemé, he replied, "I gap see why because .
maey:[of the teééhersl sPeak the same dialect and some of them teach:in thé
dialect!"™ pavid Scott, the principal of Sunrise, stated that many of the -
teachers at Mt. Edwards grew up around the Mt. Edwards area and have re-

-

turned to-teach in the schools. \ : . N

»
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The group writing the, Teacher Corps proposal - carefully considered
_another characteristic .that could help the achievement problem of Mt.
Edd%rds schools.
.in Mt. Edwards schools.

There is a high attendance level and a low attrition rate
The Teacher Corps staff as well as teachers
proudly point qut to visitors that "thefr average daily attendance is 90 to

95%Z. Typical classrooms rarely have more than one or two pupils absent.

Mt. Edwards students are staying in school; in 1978 only 4 students out of |

an enrollment of 1,280 dropped out. The Teacher Corps staff attributes

this to several factors: home attitudes that support formal® schooling,

lack-of competing interests, and streng school-community ties. The Teacher

Corps gtaff mémbers have data from another federally funded program, the
Career Opportunitied Program (COP), that show that it dramatically reduced

" a one-time dropout problem at Mt. Edwards. When the COP Program began in >
1970, fhe average dropout rate among Black pupils was 51%, with some

. schools exceeding 70%. By focusing on career &ducation, the COP was able .

- to make a remarkable reversal in the attrition rate and has now brought
more pupils under the ddirection of the school. Thus, the first battle has

been .won to acquire community and pupil support. Now,the next big task of

" the Mt. Edwards schools is to take advantage of this opportunity and,

through more effective instruction, elevate the pupils' learning levels to

match their potential. ‘

-

€

&

.

-




> . TEACHER EDUCATION NEEDS IN MI. EDWARDS

4 %

hd +

vy

Certification-Recertification Needs: ‘ <

. In addition to the underachieyement pfoblems in Taft County schools,
there are a variety of teache needs. The State Department of Education
still requires all teachers to take the National Teacher Examination (NTE)

’

before they can be certified and,appointed~to a teaching positibn.
Based on NTE scores, the state issues A, B, C, .or D certificates.

Teaching salaries are also stratified accoéding to the type of certificate
a teacher holds. D cert%ficates then are issued to those teachers who pass
all academic requirements for certification and who also have the lowest
range score on the NIE. There”arefseveral interesting "éffects caused by
this system of certifieation. A large number of the state's Black;teachers
who ‘receive training from Black colleges are teaching on .less than an A -
certificate. This, s%yésomeeBlack teachers and others, is because the test
is riddled with racial bigs. 1In addition because the state and counties
save large sumgs of money dn the differentiat@d salary rankings there is
little incentive provided by the state or local colleges in the form of
courses or dﬁher assistance to,have teachers tested and retested to
improve their scores. During!%n informal conversation, a county superin-
tendent revealed ghat the state department and county budgets would be
completely depleted and bankrupt if all eligible non—A—certificated .

» teachers qualified %hemselves for' & certificates.

.

Auother effect of the cextification ritual is that, in many parts of
the state and partigularly in Taft County, teacherS«with less than A
certification sufPer from a genefal stigma. They are thought to be less
competent and less intelligent than A-certificated teachers. One teacher,
. while talking about this prgblem.stated, "Mr. Howard, there, teaches on a D
certificate, his salary- is atrocious. I don't see how he*can support his

"

L
family on guch a low salary. . . . The teacher went on to state that,
although many people believed that D- —certificated teachers were not good

teachers, Mr. Howard broke the stereotype.

\
A \ >
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Formal Course Offering Needs:

A

The state department periodically issues a.list of courses that must

their recertification. 'In a rural setting-such as Taft County, the long
distances to colleges offering these courses présent a problem for many
rural teachers. Updating certificates with state—mandated courses is often
a topic of -conversation among the Teacher Corps staff. They want to offer
‘ crash courses to help Mt. Edwards teachers upgrade their NTE scores and
they also want to facilitate tﬁe offering of the state-required courses on
site at one of the project schools., They feel that, unless such very basic

needs are responded to; more extensive in-service activities would be ig-

Ak

nored by the teachers.

&

be. taken by all certified personnel on a regular basis to qualiff them for .

-
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PROPOSAL DEVELOFPMENT

»

In 1976 the BVEC and Crawford Callege were awarded a 12th cycle
Teacher Corps;grant. The pr0posa1 at that time-was developed and written
by Ed Gallahan, Larry Nelson, and® Charles Knapp. The‘interns staffed the
program after it was funded. " Drawing on the experience they gained from
this Cycle 12 project, they ‘then wrote the 5978 project proposal. Ed
Callahan prides himself on BVEC's capability.

- Since we became a center [in 1967], we have generated more than 4

million dollars' worth of program money. We keep amr eye on
Washington and have a pretty good idea of where the money is.

It was, this kind of assertiveness that resulted in the BVEC's application
for a'Teacher Corps project. - Callahan shared the management plan they ‘used
for getting the proposal developed it was elaborate and quite detailed.

He added, “If someone didn't meet a deadline we had a~meeting te find out

He spoke.of the good relationship the

—_ . -

why. We-all had to do our share.'

BVEC had with Crawford College:
It's: a trust relationship. We have not disappointed them in the
past so they enjoy doing business with us. This relationship is
the result of years of trust; we never promise anything we can't
deliver. They have no reason to doubt our work; that s why they
signed off on the proposal.

In this respect the BVEC treats Crawford College the same as any other
county public school organization.' Callahan ‘also stated that the faculty
"at Crawford are quite inexperienced at writing proposals for federal

monies: “Most of the federal funds they have resulted from our efforts.”

“Larry Nelson,” Callahan explained, “is ‘our link to the Crawford
1faculty He works closely with the faculty there to keep the” commitment
going.; It was later learned that Larry Nelson does not have a tenured
track appointment at Crawford. However, Callahan gave assurances that
Larry will probably receive'the appointment as soon as he finishes‘his

graduate Ph.D. studies. Larry functioned in the game liaison capacity
”during the Cycle 12 Project and he was written into the proposal for the

‘same position in P:agram '78. =
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- The third staff member,.Charles Knapp, was also a member of the Cycle

© 12 Project. As the community development gpecialist, Knapp conteived,

developed, and implemented the“community:based'aspects of the previous
Teacher Corps cycle. For the present project, Knapp wrote the sections of
the proposal addressed to the organization of the community council, its
training, ‘and the design and implementation of community school activities.
Callahan takes pride in how well the three men work together as a .team. -He

readily admits that he -"could not run thé show without Charlie and Larry."

‘4

Callahan also related that the proposal took 6 months to develop and
write. The major activity was conducting an £laborate needs assessment

that focused on community-school’ needs and teacher in-service needs.

.

AR . . s
i

Community Involvement: AProposal OQutcome

¢

) The funded prOposal for the Bellaire-Mt. Edwards project shows sensi-

tivity when it addresses the needs of” the Mt. Edwards community and
schools. Following are some highlights of the prOposed objectives and out-

comes for-the community involvement portion that are to: °

¢ Reduce communication barriers between children and parents, between
teachers and parents, between children and teachers, and among
children.

~

e Edycate' parents about growth,and development characteristics of
- their childred. . .

° Develop an information guide to help parents, teachers, and chil-
~ dren locate community resources available to them.

e Provide sem seminars for parents on topics identified in the needs
' asgessment. - . - »

» -
.

" o Develop a training and certificate program for the development of -
parents as teacher aides. .

' 4 °

One of the real assets of the Mt. Edwards project is the active.and

supportive parent group. Advisory groups for Title I programs, parent/-

teacher groups, and church committee workers provide a good, solid history

of formal involvement.

N -

~
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_Proposéd Outcomes -

¥ * <

The proposed teacher education outcomes in the Mt. Edwards proposal

Teacher Education:

are written with keen technical insight. The heart of this part of the
. proposal describes how the 1nterns will conduct case studies of at least
six Mt. Edwards families so as "to increase the interns' awareness of life-
styles of 1ow—incomeychi1dren and to present their findings to teachers and
community personnel.” In additionm, the staff!proposed a tentative list of
38 teaching competencies that would be.verified by a follow;up needs ass-
essment in the planning year . The-following are highligﬁts of these teach-

ing competencies that call for teachetrs to: .o

i

o-'Individuaiize instruction
e Learn tech&!&ues of objective observation in the clagsroom.
o Write 1earning,ob3ectives for pupils. )

e Develop teaching skills: fot ‘remediation in mathematics.

e Interpret scores usedsin standardized:tests- ‘ . ‘

e Relate sociological studies to the teaching of pupils from diffeF_
ent socioeconomic groups. ctomes

e Learn and appi} school principles for classroom management.

’ . -

Litt1e~or no discussion can be found in the proposal that focuses on
' prohosed changes in teacher education at Crawford College, however. A
., series of outside consultants,srather than Crawford College faculty, was
prOposed to help the staff carry out the in—service teacher education

pbjectives. ) T o "

~

N £

Exceptional Children: #*Proposed Activities

v

. 8

The proposal outlines 46 competencies that the project will attempt to

- develop; some are highlighted below:

-

e Describe the factors associated with veading readiness-

e Demonstrate strategies for teaching visual discrimination and
sight—word relationships to children.

e FDemonstrate the ability to identify cardinal systems of speech

* pathology for reference purposes. ] ..
e e Describe learner characteristics that either enhance or impede
; learning. “ v
\ .
! . 4
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Cooperative Teams . B ; /

The Mt. Edwards project s planning year ‘was to be.dominated by cooper-
« ative teams formed at each of the target schools. The proposed teams would
include classroom teachers, principals, librarians, special education
teachers, and community represefitatives. Sixteen major objectives were
delineated for these teams. The maﬂor ones are presented below:

‘e Promote a program of public relations to improve commuuity
understanding and cooperation. ,

® Recommend the best ways to use resources of the school system and
y. community in developing the instructional program.

® Encourage new acquisitions through purchase.

® Assist in promoting<teacher effectiveness and in-encouraging pro- -
. fessional development of the classroom teachers.

. ® Advise Crawford College on instruction that is needed.

s

~ Training Aides: Proposed Activities !
L . .
Ancther major project activity proposed was to develop a trainingy’
program for-aides and tutors. Parents were to be the primary group fro
which aides would be recruited and traihing was_ to be accomplished throukh
a series of seminars on: > . . ~

® Technical skills needed for basic instructional activitgﬁs
I8 ! o' Informal eyaluation skills . ' ) -,
e Basic interpersonal skills developmept.'

N

Multicultural Education: Proposed Activities

y [y
! . -

-, The Mt. Edwards proposal outlined several activities that‘”enable

cla§sroom‘teacpers to be sensitive to the biases that‘violate sound prin-
ciples of instructional accommodation of culturall& different pnpils." For
this purpose, it propesed that the interns-conduct a 6-month case study of
six families. It is also proposéd that the results of "the case studies he
'developed into a comprehensive media presentation to be shogn to educa-
tfonal personnel and the community. It also stated that the casé study
information would be used to help school personnel analyze the curriculum
of the school and to examine instructional materials “for appropriateness

and level of interest, and that teachers would be encouraged "to relate

}) community characteristics and resources to the school's curricula.” The
project proposal also discussed objectives that would: '
- Eid

- . ¢
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N - oo

eness of cultural characteristics of the
s

and focus almoét/exclusively on scﬁool—community relations.

e Helprteachers use community resources in instruction.

e Help teachers identify text materials that can bridge the gap
between school learning and "the realities youth face in the

community and their future plans.” -
’ @ Help teachers develop activities "that supplement the regular
-curriculum and capitalize on the special characteristics of the

/ communit% : ~

o In summary, the Mt. Edwards project is an ambitious program that would
set up an extensive collaborative stﬁucture of cooperative teams, train’
tutors and aides, and develop an extensive in-service and intefrn program.

The multicultural education component was to rely primarily on the interns

.
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THE PLANNING YEAR . ) ' ;

Planning formally began in the Summer of 1978 when notiéication of
funding was received. The éarly planning was undertaken primarily by '
Callahan, Nelson, and Knapp who formalized the various roles and duties so
that every project activity would be assigned to one of them personally.
The first major activity of the planning year was the ‘election of the
Community-Council; this was Charles Knapp's major responsibility, and it
took immediate priority. ) ’ .

-

Community Council . Elections and Work

’coémunity by exerting political pressure and defining the issues.

-

Although not readily apparent,-there is a social class structure ‘with-

in the Black community of Mt. Edwards. There is a core group of Black Mt.

Edwards residents who help set the social tone of the community. This

group, at times, also acts as a buffer. against the controlling White

They

are, for the most part the prominent families in Mt. Edwards, i.e., the

land owners, business owners, teachers, and active church goers, and are

somewhat financially independent. The other segment of the Mt. Edwards

21

Black community is less.visible socially These people for the most part

are sharecroppers or they rent land for farming from the other landholding

families. They occupy many of the weather-beaten dilapidated houses and

me
probably. represent the most economically depressed subgroup in thé county
or state. The lines between the landowners and the non-landowners are not

very ‘rigid; bhere is little or no ‘snobbery ‘or rejective behavior on the

.part of either group except that the bagic difference between them, is

recognized. For instance, the business owner in Harrisberg made eeveral.“
references regarding the nonrlandowner'group's lack of formal knowledge
about child development,

children to be mannerly and polite, or their inability to train their

their lack of commitnent to training their

children to develop a respectful attitude toward their elders.
J . o \ .

A
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‘The children of the landowneras haye traditionally done well, in Mt.
Edwards schools. * They graduate from college and go on-to impressive car-
eers in law, teaching, nursing,¢and other professions. They often do not

> return to the farm. On the other hand, the'non-landowner gfoup's children
eXperience a high incidence of school failure; dropout rates were at one
time high and formal achievement in the professions is low. The children
of this group often retyrn to Mt.-Edwards, after their  initial break with

home. o S ' T &

The people elected to the Community Council were largely from the‘b
landowner group; if they are not actual landowners, they have by past
.achievements and accomplishments aliéned themselves with the same values ;
that the landowners espouse. When questioned about this subtle diwision in
the community, Knapp acknowledged that the non-landowner gfouptwas“the one
)that was most difficult to involve*in school-community affairsg thex,rarely
came to school functions and, thus, showed ne interest in the Teacher Corps

when the Community Council elections were held.

Knapp, comméenting on articles in the newspaper on the. election,q
stated. "We sent out flyers and nptices and had several meetings. It was
publicized extensively Our first meetings for information and nomination

~of ‘candidates were very sparsely attended He stated that the bulk of his
time was spent: explaining what Teacher €orps was about. "We finalE}*dg:_/,
cided to elect the Council with nominations ‘from the ‘floor and a i'ow of °
hands-—the convention method. This is the way the people are used to doing
business anyway.” Seven Council members were elected, five womeﬁ and two
men. Each feeder school elected two representatives, one serving at large.
Two;nonparents'were aﬁpointed andZthree teachers, one d’om each project ‘
school, were invited to serve as jex officio members. “One student also
served on the Council along with’three'administrators. ‘The 16-member
Couneil began to meet in November on a monthly hasis, and Knapp functioned

t

" as the coordinator‘

tN. ¥ . .
oo Knapp encountered few problems with the Council; most of the members
were accustomed to working in formal settings. However, they expressed

' frustration‘in'tfyﬂhg to grasp the intent of Teacher Corps. Even though

°eager1y§;?golved in the work of the Council, ﬁoaglmembers'were still having _

problem&”as late as May explaining the meaning ‘of Teacher Corps to othe;

72 .
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parents. Part of the reason for this is the relatively isolated- manner in

_ which the Council-carried out %“it's work. Although each target sc¢hool sent

»

N a teacher representative to the meetings, their attendance was not regular.
. ) Principals attended on an intermittent basis alsg, and no THE faculty
* members participated inéthe Community Council meetings.' From the Council's
. g perspective they were no different from a parent advisory group under .
Title I. . .

S

Though the Council did not plan any teacher in-service activities,
. their activities were,fairly,extensive in that they: .

’

] . e Participated in the orientation and development of by-laws and
didcussed the purposes of Teacher Corps.

)

Were trained in group decisionmaking.
Conducted a néeds assessment on community=school needs.
Organized ,and participated in 1iterary training.

Participated in 3 series of seminars on parenting.

Recruited and screened tutor and aide candidat®, and eventually

A hired ahd trained ten.

3 N .

L . g
Knapp provided active 1eadership for the Council; he cgpstantly

infused them with new ideas and invited them to seek various types of

training ‘ When he was asked to assess the impact of the Council, he - °

rep1ied. .
‘ Al
I want them to»be more independent of me; they still feel some-
what Unsure of themselves around teachers, principals, and the
superintendent—~outsiders in general. They are always ready to
pitch;in to help; they are receptive to new ideas.

)

° “e

The Council members seem pleased with theigfshrk Marion.Baldwin, the
Community Council chairperson bubbled with enthusiasm when she talked about
her participation inf the Teacher Corps project. She spent %ome time trying

to place her remarks iy context. At various times she stressed her concern
A -

350utithe opportuniti s for children in Mt. Edwards:

*

The kids {from Mt. Edwards] get :a degree in one hand and then
take off for California-New York; they don't: stay around when
they get educated. At one time we [the residents of Mt. Edwards]
didn't come forward and speak for our rights; we couldn't even
get teachers to speak out with us. Our kids in the rural area
should 'be as good as the kids in the city schools.
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* She said she welcomes any opportunity such as Teacher Corps that would give
She talked about
She thought one of the

“her a forum to express these concerns and act on them.
how difficult it was to get other people invplved.
most v§1uab1e.éffects of the Council was that it brought parents together

Those other

[y

) " from all three project schools:

schools really have problems.”

continue after its fifth year.

"We thought we had problems!
Mrs. Baldwin hbpes that Teacher Corps will

Her biggest hope is that Teacher Corps can

do soqething about the reading problems in the schqols, provide more
M \
recréakional outlets for the clildren, and create opportunities for young

people to remain in Mt. Edwards ang raise their children.

-Planning Groups

]

.~ The cooperative blanniﬁg teams outlined in the original proposal never .
gor organized. When asked to explain why, a staff member responded-that
éﬁgy w;rg trying to finish the needs assessment. In fact, much of thqir
planning time-was spent'on teacher interviews—-they conductea more than 160
interviews to d§Qermine teacher-perceived needs. They also spent a great
deal of time with Mt. Edwards teachers and Crawford Coliege’faculty trying
to clarify roles énd the ‘intent of the planning year. The staff did not
create any opportunities for Crawford College faculty members to plan
face-to-faqg with tek hers. .THus, in essence, the Mt. Edwards Projéct sub-
stituted their elaborate needs assessment for the cooperative planning team

that was prdbosed. .

~

Callahan, Nelson, Dean Howard Fester vand Professor E&ward Jones were
the four most influential planners for.the,Cfawford College component.
Dean Fester is the administr%tive head of Arts and Sciences at Crawford .,

College. He and Edward Jones were the most frequegily contacted persons

Callahan worked with.

In previous'conversations}Callahan related how he

and Fester, together, wrote for

ment of Education's graduate pro

and obtained state approval for the Depart-
so that Crawford College could qualify

for agotﬁer federally funded program. Callahan at times seemed to bypgss

Professor Jones and dealt directly with the dean. In this sense Callahan -
related to Howard Fester in the same manner that he related to éupe;intend4

e

ents. With the intent of'creatiné a stronger Crawford College faculty

2
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commitment to the Jproject, Callahan arranged a series of meetings between
himself and Fester. Later, he began to include Jones and Nelson in these
meetings. It was agreed by all that an intensive, all day retreat was
needed to nail down the problems and clearly identify the Crawford College
faculty needs. They identified 20 basic needs to which Teacher Corps could
address~itse1f The needs ranged from a lack of collaboration in planning
in-service and a resistance to performing in—service training, to a lack of
effective in-service delivery planning and interpersonal communication
skills., As a follom-up, Callahan met frequently with the dean to discuss
various ways these neéds could be attacked. However, fey visible plans
were designed as a reSulE of these meetings. The project's continuation

’

‘ proposal states that a series‘of Seminars w1ll be planned that will help

the IHE. faculty overcome some of the obstacles uncovered in the needs <.
‘assessment. By the conclusion of my visits, there had be%g_only one e
n classroom

seminar conducted by a consuyltant well-known for his work
observation systems. The faculty at Crawford pollege,therefore, still
remained physically separated from the teachers in Mt. Edwards. When .
Nélson'was asked. fgr his assessment of this situatron ‘he related that the
department was experiencing extensive strife and dissatisfaction among the
faculty members. A petition was circulated and signed by the faculty; it °
called for, among. other things, the resigpation of Jones as chairman. The
spetition-also discussed the faculty's dissatisfaction'with the Teacher

Corps project and how it was administered at Crawford College.

-Near the end of the’planning year two courses were designed to, be

taught at the project schools by the Crawford College faculty: One of the

. prafessors, Katherine Coleman, 'who was slated to teach a course, was less

than enthusiastic about her assignment. _She stated, "I have never’been
asked for my input or for my involvement with Teacher Corpsi I was simply

told to teach the course in Taft County.” She continued, with even more

LY

. emotion:

. ’ ?

I "want Teacher Corps to be successful, but it has beengunrealis-
tic of the Bellaire Valley Education Center to expect those
teaclers to hack an academic program; these people don't need
master's degrees, they need tecbniques, methods for teaching “the
kind of students they have.




Professor Coleman- explained.that, despite what she felt were the real

needs of the teachers, she intended to conduct the course on a very theore-
tical level. Even'shough Larry Nelson had asked her to orient the course
toward classroom and instructional problems, she resisted because the
course number denoted a research theory—Lased course not a field-based
course. She felt that the fiéld-based course should be offered, "If that's
what they want." The teachers in the Teacher. Corps schools partly agreed
with Professor Coleman's assessment. They -too wanted pracﬁical "hands-on"
help in the classroom. They were disappointed that such a theoretical,
research-based course was going to be offered. However, one teacher said,
.'I guess I'll sign up for it because I can use it for recertification, .even
though I know I won't like it." This passivity on the part of Mt. Edwards
teachers was often criticized by the Teacher Corps staff. They felt that
even if given the opportuﬁity, ME. Edwards teachers would stili not plan
for inservice they truly\wanted. "They have no fight left in them!” one
teacher said critically of her.colleagues' passive reactions to Teacher

B

Corps.




IN-SERVICE TEACHER EDUCATION *

- . LY
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b

Mt. Edwards teachers are.often the target of extreme negative criti-
cism. Because there is a general knowledge of students' poor performance

) on the CTBS, teachers are indirectly held responsible for the poor scores.

"Teachers in Taft County are slow and sluggish; quite a few are weak and
attended schools that were weak," one teacher said. She continued by stat- .

'
ing, "It is most important to improve their performange in the classroom;

this is more important than improving their NTE scores.”

. ' ' Many teachers'in Mt. Edwards are concerned about improving the chil-
dren's academic performance. The following dialog is characteristic of

- needs felt beeMt. Edwarde teachers:

Vice Principal Evans:. - . ' ‘
Reading is a big problem here. Our kids can't even fill out an }
application. We should have 4 years of reading in the high - .
school. ,

:

.

English Teacher Hudson: . N
Yes! 1 have to take time out from my regular teaching to show

them how to fill out applications and how to go for job
interviews."

» Evans (clearly distressed):
Our students can graduate from high school and can't read or
fill out an application. This is our single most important
1 problem here at Mt. Edwards. , .
b .
French Teacher Brown: ’ . : -
God! Maybe I'should go back to grajdate school and get a degree

in reading. Teaching French is not’ doing it!

N
{

- °

Business Education Teacher Spears:
Vocabulary is a big problem in my area. I can't get improved
‘speed in typing if the kids don't know the words they are typing

. ) ' AN

Kna ‘

The reading course at -Crawford College does not teach reading.
It is all theory, I took that course and knew less about
reading after I finished [it]!" (no@s of agreement,-chuckles). .




.

Hudson: .
My téacher training ‘did not prepare me to teach the children I
am presently teaching. It was all strictly theory , . . .
Those Title programs are supposed to help with those problems,
but they are bogged down in paper . . . the IMS math has
students in‘'it who can't read! (nods and verbal agreement from
others). ’ )

. »
Vice Principal Evans:
It's an individualized program that requires reading and the
kids can't read!” (chuckles from others). A

. »

Despite these strong feelings about reading performance, the needs
assessment conducted by Nelson and Callahan addressed these concerns in
highly theoretical and conceptual language that sometimes hid the basic

instructional problems. An example of sample items are shown on'page 79.

Thus, the first workshops offered to teachers’near the end of the
planning year were a week-long series of sessions focusing on writing in-
structional objectives and designing appropriate instructional strategies.
In addition to Professor Coleman's course on reading, Professor Jones

offered "Schools in a Modern Soci@ty,' a general survey course that seemed
to fulfill the state's’requirement for recertification. Both courses were
well-attended; in fact, the high school principal attended Professor

Jones's course because of his need: for recertification.
-

o Two BVEC consultants offered two waorkshops for Mt. Edwards teachers,
one on reading instruction and reading materials and the other of mathe-
matics instruction that focused on a mathematics curriculum developed for
BVEC-member districts. "Fundamentals of Guidance"” add a workshop on mastery
learning were also offered by outside consultants. The reading coursé was

must enthusiastically received.

Teachers at Mt. Edwards seem to be ‘caught up by several contradictory
forces. There is the very real need to upgrade their skills through the
state or locally mandated ‘courses and/or prescribed courses requi%e& for
graﬁuate degrees._ These courses, though, quite often do not address the
real instructional problems they .identify. On the other hand, there are
very pressing instructional needs of the entire Taft County schools that
genter around improving the academic performance of Mt. Edwards students.

Crawford College faculty seem to be most capable of responding to the
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Aruitoxt provided by Eic:
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SA A D

Comments:

SD

EXAMPLE OF TEACHER COMPETENCY NEEDS
ASSESSMENT FORM USED BY THE IHE/LEA

Identifies learner's emotional, social, physical, and

. intellectual needs. Draws upon knowledge of human

growth and development, learniny theories, social/
cultural foundations, assessment techniques, curri~-'
culum goals and content in order to gather information
about the learner and to identify instructional needs.

SA A D

Comzents:

SD

Designs instrdction appropriate to goals and objecti¥es.
Develops a wvatriety of strategies for promoting achieve-
ment of instructional goals and objectives which reflect
the learner's needs and offer the learner altermative
ways of achieving these goals and objectives.

SA A D

Comnents:

SD

Implements instr¥ction that' is consistent with plan.
Demonstrates the ability to use a variety of strategies
which have tne potential to promote learner achieve-
ment of specified instructional goals and objectives.

»
.

SA A D

4 .

‘Comvents:

SD

Promotes effective patterns of commurication.
Recognizes the value of effective communication;
communicates effectively verbally, non-verbally,

and in writing; accepts ahd .supports ideas of others;
strives for more prodygtive communication; and
encourages interaction among all members of the group.

SA — Strongly Agree

A - Agree
D - Disagree

»

SD - Strongly Disagree
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former needs by offering their ‘courses at the 'schools. Providing work-
shops, consultants, and locally designed training wouId best meet the tea-
chers' latter needs. Joining these factors in one single collaboratively
planned in-service effort is the ideal way to implement fiﬁld based 1n:
service education. However, because the project' s planners did not bring

the IHE or’LEA groups tqgether, field-based teacher education in Mt. Ed-

wards did not take place in this ‘mode. No novel or experimental approaches

to in-service teacher education evolved in the prbject. Teachers; commit—
ment to developing their own in-service did not occur either. These dimen-
sions of field-based teacher education were never discussed by the Teacher
Corps staff. With the exception of Knapp, the staff simply acted as a
broker, i.e., it set upg the in-service deliVery structure without influenc—
ing the content. Under these circumgtances, the IHE and LEA virtually re—

*

mained unchanged.

»
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THE INTERN PROGRAM

The intern program in the Mt. Edwards project had a very strong
community-based component. Not only were the interns to conduct family

case studies,/but the interns werg also supposed to complete the following:

;o . S
e Compile a booklet of community resources.

¢ Develop and implement a community-school based project.

e Develop and conduct a series. of parent seminars on parenting.
e Develop a multimedia presentation on the case study materials.

e Organize Boy Scout and Girl Scout troops at the two elementary
schools.

. The interns were,also slated to take two graduate courses per quarter, at—'ﬁ/
tend the in-service workshops, observe in a series of classrooms at various
* grade levels, %Pd begin supervised teaching in small groups. The staff

arrangement was for the team leaders to monitor these activities and act as

gt

a liaison for coordinating and managing interns as a group. Because the

intern component had such a strong community base, Callahan ‘housed the team

- - leader in Charles Knapp's trailer office on the Mt. Edwards "High School
campus . ) B
LY « ‘ = .\1
Team Leader Selection: - ) v .

f MRS There were 15 applicants for the position of team leader. Many‘pf'the
. applicants-were scréened out quickly because they. did not fulfill the basicg

; requirements of a master 8 degree and 5 years of tEaching experience.
Though “the Teacher Corps staff had hopes that teachers from the project
schools would apply, none did. The applicant that was chosen, Linda Dixon,
is a graduate of Crawfond College s undergraduate and graduate program and

. a teacher in Chattsworth. Linda Dixon, like Nelson and Knapp, grew up/fn

. the vicinity of Chattsworth and Taft County.

. ] .
X : -'Thg sgaff, including Dixon, selected four interns from an applicant
b . pool of several hundred——mostly fro; names circulated by a contracted Tea-
‘é cheg.Corps Service grqﬁp. of the fourjselected, two of the interns, Edna

Monrﬂb,and’Joyce Little, were residents of Mt. Edvards and recent college

- . . -
- N
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graduates; the third, Robert Barmes, grew up in a nearby county. The

fourth intern, Laura Stroller, was a former resident in an adjacent state. .

I1f the intern ‘component’s goal was .to provide a vehicle for‘sombining
in-service and preservice, teacher education in this project, that goal may
not have-beeﬂ'met. Phe ipterns sat in the same room with in-service -
teachers. At no time did we see an exchange of ideas among the interns and
'teachers; the interns, given their hectic and demanding schedule, became
quickl& isolated. By the third month they were depressed and extremely
disgruntled. One intern Eomplained, "We were misled; we were not told we'd

hﬂle this much to do. More demands are being placed on us than anyone else.

e
LQJﬂﬁe project.” The nearly complete breakdown of their morale was halted d
by the team leader who got Callahan to reduce their schedule to more
manggeaQiE\:nd less deﬁanding‘proportions. ) :
- ¥
¢The isdlated ure of the intern component also extended to Crawford .
College. Becausg the interns took their tollegé courses in the project =~ -, T
schools, they had virtually no cgllegiate aspect to their graduate program; .
they did not meet)nor interact With other gré&uate students and, thus,
stand to lose a Yaluable part of their graduate education.
. 3 . ‘
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4 MULTICULTURAL EDUCATION

.
° -

The Mt. Edwards: project did not plan any multicultural activities
during the planning year, although the funded proposal clearly stated that

The school objectives, materials of instruction, evaluation
procedures, and resource materials will undergo-scrutiny by the
faculty to determine their appropriateness for accommodating the..

multicultural backgrounds of the students. .
. ~ ! .

Confusion over purpose, goals, and.definition of multicultural education
* prevailed among the project participants. Near the end of the planning
year, one. elementary teacher active in Teacher Corps activities was asked

what’ multicultural education activities or planning took '‘place during the

planning year. She remarked; .
[

This was talked about prior to Teacher Corps but we did not
talk about it during this planning year. Last’ year we attended
_a workshop but it was never reinforced in the classroom.
. . \
When asked what prevented this follow-up, she replied, "Frankly speaking,

‘the attitude of the teachers involved in the classroom. They don't have an’
adequate concept of what multicultural education is about.” Nelson's -
assessment of the Mt. Edwards teachers was somewhat more specific; he

) . stated that the teachers tend to equateumulticultugalﬁeducationﬁgith race

_relations: “They are still on the very first step of awaremess.” ,

Callahan's comments are more reflective of the political aspects of

multicultural education. Agreeing partly with Nelson, he thinks that mul-

e

cultural education has the potential of raising issues associated with
e relations and could backfire, and if that happened the Teacher Corps

gram would be blamed. What can be inferred from his comments' is a 4

rationale for why the project should not have anything to do with
multicultural education. A county school board member stated,

.
"Multicultural education is not a priority with this county..”

-

There are other rationalizations for not implementing multicultural

.; > education. As one teacher said, “Why do we need multicultural education°

k4
! o
. hd '

.
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Mt. Edwards schools are all Black.” Several Community Council members
stated that same position. One Council member admitted that she did not
know what multicultural education was. Another response was, "} don't know

what it is, can you tell m? more about it?" ~

Several project participants hoped that the interns would spark inter-
est din multiculfurél education among the teachers. One teacher remarked
before the interns arrived, "It will be interesting to see what the interns
do &ith multicultural education when they get back from their training.”

At the midpoint of the second year of the;:ijijzt, the interns had not -

L]
planned or developed any multicultural education activities.

The visits of the program specialist from Teacher Corps Washington
prompted a great deal of preparation. After oné such visit, a staff person
stated Ehat the program specialist did not ask any questions about the
projecffs multicultural component. Although various multicultural educa-
tion conferences were scheduled in different parts of the country, none of
the Mt. Edwards project participants attended. Multicultural education was

nonexistent in the Mt. Edwards project.




Y

CONCLUSIONS L

’
.

-
The Mt. Edwards project has not, at %he conclusion of this study, in-

troduced any new ideas or navel approaches to the problems in Mt. Edwards

schools. ~ The project, except for the Community Council, has caused little -

. excitement or enthusiasm among the teachers. As late as June of the plan-

ning year some teachers and other participants were still unclear as to the™ ° ¢

basic purpose of Teacher Corps.

- - .
-

The Mt. Edwards project does, however, capitalize on the untapped
energy of the community. The previous»community groups (Title I and state~
mandated advisory groups) were mostly advisory or approval groups. Acting

»

as an active planning, developing, and implementation group was a new role

IS

for many of the Council members. -With their own clearly defined budget and
the continued leadership of Knapp, the CommUnity Council could be the most
lasting element of the "Mt. Edwards project., -

&

Crawford College remains as aloof apd indifferent to Taft County as it
was before Teacher Corps. ﬁDespite the dean's remarks about the college's
past efforts at colIaboration, that collaboration had *all been with fac-
ulty, other deans, and the LEA superintendent. When .the IHE faculty taught
a course “put in the county” for the-Mt. Edwards project, it was simply a |
matteér of transporting an already-existing course to-the Site; a course's
content or its emphasis or structure rarely changed. Field-based teacher
educabion'in this reSpect was not dynamic, it did not address.itself to
teacher—identified issues or problpmS. It seems likely that pursuing this .

.type of incservice teacher training may only accidently increase the . .

. z [

téachers' classroom, problem—solving abilities. Lo

’

S The project staff s choice to center the planning around teacher in-
terviews and an elaborate needs assessment did very little to encourage

face-to-face collaboration at the teacher level. Because the BVEC‘ Craw-- .
ford College, and Taft County schools—were already physieally and racially

‘isolated, the need for genuine face-to-face collaboration was even more

-
‘

)
urgent.,

- - F id

red




By the ehd of the planning year and near the end of the implementation

year ‘two of the most pervasive and serious problems facing the Mt. Edwanés
community were not impacted by the Teacher Corps project: the extreme so-
cial and cultural isolation of the students (and teachers), and‘the stu-
dents' very poor ‘academic performance. These two problems are constantly . ‘
talked apout by'all those concerned with improving the Mt. Edwards'schools.

Though problems regarding reading and'other instructional areas surfaced

during the needs assessmenty these were addressed in such eléquent educa- -

tion 1anguage that they might yet be overlooked in the Mt. Edwards project.

«

The limitations on accomplishments within the Chattsworth project are -
only understandable when the full Tmpact of the social conditions of Taft
County are understooﬁ. Race relations, socio-economic reldtions and power
relations among the White and’Black residents of Taft County are not im—
proving rapidly, these‘relations permeate the schools and ultimately affect
all efforts at improving student academic performance. In another area

more attuned to_improving sociad conditions such a Teacher Corps program

.might find ample nurturing.and support. However, in the social context of

" Taft County some of theoTeacher‘Corps program goals seem radical and ‘

threatening and thus gained Mttle support from those controlling the

schodls. The Chattsworth Teacher Corps staff may,\over the five years,

have more impact than documented here; social change™ill not come over-

night to Taft County or Taft County schools. .

@




a0 s
" ERIC. -

RgA FuiTex provided by s

~

&
;-
g
i
‘(
M7

>

[N
.
A
.
!
4
-

/

]
.
s
.
.
<
.
A .
g Y



.
~
P
.
1
®
)
~ »
El
0 L
L
[ 4
h .
LF .
s o

e

.
s, "
v b
.
B d
«
@
\.}\
’
.

Wy -

GREENSVILLE

*

CAST OF CHARACTERS**

Project Staf

f

.\/

.Tom Fisher ...........,’....................

James Weeden

Mary ‘POTLEr «ceeeeceesrococroavcssdoancanns
ANn ROGErS ceveeeecsescetescncscccsosaesans
Helen White «voveeeeenvecceeecccccneooccanas
Karen Lewis «oviiieeeeiiecceserisesccavens
PEZEY JOMES +evveeceessssssnsesssnssnnnnnns
Michael Harper ...eeeeececcesccccccccnncace
Jack Phillips eevececececcsoacoccasanananss

N Y THE Staff

Don BanksS ceswececesescscecogeccciocacsnnns
Dick MOOYE teveeeereevetesoscesesssasssaanses
Peter Green D R RLREEE
Bruce Sharp cececdeeeeneanocanssssvanssonens

¢

tEléanor Hall

v

,(

Robert Watts

'

Joe Gates ..........,............4.....' .o

-JudithLBarron .........................% .o

David’Dal§ ...........I................ .3

Pete Kelley * R S AARAREEEERRRREE B
Bob Sullivan

v

-
® 006 0060000000000 0000seTssss e

- [

’

Bill Jones, ...f.l......z......g............

i

""0'..."".'I.IIIII'I'I""

. - ér

--ovo--o---.-o------of.--- LI
-

M€yer8 ---04-:----:.---’.--\o--o----.ovd- e

£

. I*
e g\- R .

. -

->

- .\Q. -5'.-

5 Sité of observatiow (name has beﬁh'chaﬂg
d

Names of people an

89

+

Project Director

Program Development Specialist
Community Coordinator '
Project Documentor

Intern

Intern SN
Intern '

Intern

Team Leader )

-
.e

Internal Evaluator
Internal Evaluator
l1st Dean
2nd Dean

LEA Staff

-

1st Princ{pal of Three Lakes
Elementary School

2nd Principal of Three Lakes
Elementary School

Principal of Hoover Junior High
School §hd(,/}L
Principal of Waghfngton' Junior
High School

Principal of Nancy Powell Hig
School

Assistant Superintendent
Area Superintendent . .
Area Director

Teacher
|

.
.

ed). {

places have been’ changed. .




THE COMMUNITY SETTING

- The .Larger CommuniAZ\ .

Greensville is a 1arge city of over a half a million peOple. In many
ways it typifies the American metropolis. Like most cities of its size,
its bureaucracy is well-entrenched a it confronts many of the same prob—
1ems.that beset other large urhan communities: noverty, unenployﬁent,

.- ¢ budget-baTancing, neighborhood desegregation, and racial tensions.

Greensville is also a resort city where swimming, sgrfing, and fishing °

can be -enjoyed throughout the year; tourists Seek relaxation on its miles
. . of beautiful, sandy beaches. But the resort ambience and its accompanying

af fluence aren't pervasive. Economic and ethnic differenceé heavily in-

fluence the affairs of many smaller communities within the Greensville en-

°

, vironms.
. ¢ S »
. 0 . * .
A , The Target Community, [ o \
a .. 4 “ ) N ‘ a

’

One of these, the Teacher Corps target area, is close to Greensville's
downtqgn_inner city. Historically, it was a White working class community.
During the past decade, however, Blacks have moved into the area in in-,
creasing numbers. While the area is now predominantly Black, there are
wany other ethhic groups, in_the'community. The area consistsfof two sec-

*tions. In the Iarger, there is a good.deal of commercial business activ-

. ity,:such as record stores movie theaters, and supermarkets, but very few a
multifamily dwellings. Most of the homes are single-family un%fs, but are
‘remarkably walhmaintained considering the limited income of most of the

reé@dénts.

There is litele noticeable gra%fiti or 1itter} The typical . L d .

home has.betJeeg two .and ‘three bedrooms and few “For.Sale” gigns can be:
S a

. ~

seen. . ' e ) .

The other sectioﬂ?%f the- target area is 1ocated near the ehge of the o
‘school attend%nce area and is not as,prOSPerous. I1fs bleak’ atmosphere is
characterized,by olcf -style -goverr}pent housing p‘rojects, with broken windows
and graffiti-covered walis. This . neighborhdod is-OOnnecced .to an affluent

91 - ‘ . : :' S
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N White‘EGEK&nity by a foetbridge thae crqsses the Three Lakes Canal. While '
it appears unimposing and is, <in fact, a small concrete structure barely
four feet wide and fifty|feet long, the footbridge is a focal point for
much of the pitter racial discord in the cédmmunity.

v

The bridge was oncevbarred‘by locks that prevented residents of one

~area from walEing into the other neighborhood. Twice a day the bridge was
unlocked to allow children to pass through on their way-to and from school
in the White‘neighborhood In 1977 after much pressure from the Black com-
munity the'bridge was permanently ’ unlocked and now most of the com- .
plaints about the bridge center around ‘the increase in crime ahd vandalism
Fhat‘have occurred on the affluent side of the bridge since its re-opening.
Organized complaints from homeowners often demand the bridgh be locked
again, thus impfying that a criminel element has access to their neighbor-
hood via the bridge. Any‘newcomer who visits Greensville for a period of
time will likely encountgr newspaper articles with headlines like "BURGLARY
VICTIMS DEMAND PROTECTION," or "NEIGHBORS SEE PROBLEMS OF CRIME, NOT SOLU-
TIONS.” . While most of the Whites insist that the open—locked bridge ques-
tion is solely a crime issue rather than a racial one, the Black community

sees the Whites' attempt to close the bridge'as racist and inflammatory.

. +
i

The School System (LEA)
. ¢ . . [
This racial strif® is evident in Greensville's schools, as well. The )

¢ -

Greensville school system--or local eaq}ation agency (LEA)——seres nearly a
querter of a million students. It employs nearly 20,00Q people and has an
annual budget that exceeds $600 million. The school system is‘divided into
five districts. Each is led by an area- superintepdent and support staff.
There are between 50 and 75 schools in each area. ' Thgpugh dese%;egation was .
man ated almost, a decade ago, most of Greensvil e's gchools still largely, -
rep eseﬂt one ethnic group !ﬁst as they did befopre. deay, how@ver, some |
Gree ville citizens have decided that integrated schools may not be such a
good thing after alf: dnd that people are better off in their seéarate
groups. An articfe wfitten by an editorial staff member of the local Blac

Y

newspaper reflects this view:’

. . - . ~ N o oy

{ "« |People today are concerned primarily with whether or not their .
Co children dre learning. They want ¢o be assured that the ;each— N
ers are competent %ﬁd ‘that the same variaty off courses offered

. 92 . , . } " )



in North Greensville are available to children on this side of
town. People are now of the opinion that it isn't necessary to
sit a Black child next to a White child for learning to take
place, but simply give that Black child the same opportunity
given that White child and the process will evolve. We are of
that opinion too. Nothing'great has been accomplished as a
result of school integration. Of course,.our Black children
have been introduced to newer books and modern facilities, but
has it not cost us much more in anxiety than we've received in
benefits? What Black children need now, as they always have, is
quality education and the:same opportunities for learning in our
schools that their White contemporaries receive in their
schools. Anything else is purely secondary.

.
<

L 3

This lack of faith inNechool integration is also expressed by the only

Black on the seven-member * school board. _$he stated:

’

Y

If all schools are‘good schools, then seeing that they maintain
their standard of excellence. is most important. We must place
the education of our children above a numbers game.

’

She made this remark after she voted to shift hundred$ of Black students

from predominantly White schoole back to all Black schools, despite objec-

’

%

tions cited in a report presented to a U.S. District Court judge.

¢
The Institute of Higher Education {IHE)

Greensville's newest university is part of the State University sys-
tem. It is located miles from the inner city and is thought of as.a "com- ~

muter college.”

Currently, there are two campuses with over 10,000 students. Both are

located on beautifully landscaped grounds and have striking archftectural

. features. The students, a complex mix of ages, sexes, and ethnic groups, ' B

eoﬁe from many foreign countries as well as the surroundtng area. The
academic program offeré a wide range of undergraduatt ahd graduate pro-
gramg. Tuition is f%asonable ‘for the medium-income family ‘aad’ the. Univ rs-
ity also offers a special program that provides tutorial assistance to‘
stpdents. | ) : - " v

Ne

L3

Until recently, the School of Education was run yery'traditionally

1 dearbr Peter Green, saw the school's rbie as one of providing pre- ‘
se

vice training for teachers~ there was little educational innovation 4nd

veéy 1itt1e attempt to interact with the public schoolsu In_ the last few
. ] . . ) . .
) o < g3 - )

- .
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years, however, faculty and others began pressuring him to bfing in more
money to the University and to encourage the School of Education to become
more ‘field-oriented,” to relate academic theory with actual teachiﬁg
practice. It was this pressure for innovation and for community in-service

staff development that produced the seeds for a Teacher Corps program.

-
! -

At the same time the School of Education was revamping its teacher
training efforts, the Greensville sehool system was an®ious to impact
teacher education at the University Many educators in the LEA had felt
that the communication between th} University and the school system was .
poor and that the University had not been responsive to the needs of the ¥
community. Whenrr the idea of a Teacher Corps program began circuilating,
both groups felt thag it would be in their best interests if the University
- and the LEA cooperafed. )

Actually, the Greensville school system had been involved with a Cycle
"I Teacher Cofpe proéram in the mid-60s under the auSpices of another IHE.
The general consensus, however, was that the program left much to be de-
sired. People recalled that there were bad experiences with the Teacher
Corps interns in those days. They had projected an image of being agents
for chaﬁge,"and coments from those who had been around then made it clear
that mahy school staff members viewed the interns as being a disruptive
force in the school system. As a group, the interns were éﬂaracterized as
politically "left—cf—center" and as displaying neéa;iye behavior: some did
not salute rhe‘flag, many dressed very casually, sported long.hair,-and
wore beads. However, with the passing of the &ears Greenerille was.again
more receptive to the idea of a Teacher Corps program. .Many people felt
that it wouléd he:E solve some of the raci-al problems that exi;ted and that ,

it would . assure ality education for théir children.

-
/




GENERATING A PROPOSAL

Laying the Groundwork — .

8
While many‘%ersons played a role in bringing the Teacher Corps propos-

al to fruition, three others besides Dean Green helped in the early stages:
Dr. Tom Fisher, a profe#®or in the School of ﬁducation; Ann Rogers, one of "
the earliest staff members present at the University and experienced in
previous prongt; and Dr. David Daly, the assistant superintendent iq

charge of- federal and-state programs.

.

Once Dean Green decided to initiate a Teacher Corps project'ﬁithin the
School of Educatigh, he chose Dr. Tom Fisher to serve as project director
and to write the proposal for the prograﬁ. Dr. Fisher .had had previous ex—
périence in“wtitipg a prop;;al for-another School district an& wés'pleaéed

swith his new 'assignment. ﬁé imme&iately deciggd to visit ;n=ongoing Tea-
cher Corps project 19 the state to'spéak to the project director and to

learn how the project was_actually handled’ and working in the "real” world.

Fisher saw tﬁgt, as project director, his Te;ponsibiiities were
lar?ely managerial and administ¥ative anﬁ yould necessitate his overse€ing
the coordination of the entire ﬁroject. ﬁe'would have to)pfovide data to
the policy board' so that it could formulate policy and he had_to document
all project information. He was also in charge of the project's' budget and
.had to see to it that the TééEher Corps personnel received\proper technical
assistance and training. Most important,'he had to evaluahe the proEEdures \
and outcomes of the project as well as of the Teadcher Corp staff-a;d per-
sonnel . ! . ’ S _— .

\ ' ‘ o

. .
. h
|

reengville's superintendent ?f éphools is perhapé one of the most ,
influential persons |in Greensifllp) .ﬁothing of éignificance takes place im \'
-the s h061 system without his épprovél aﬂa, certainly, Teacher Corps woyld v

" need is support-in order to succeed. Consequently, the fi;ét personhin
;;he LEA that Dr. fiéher contacted coné.rning the Teacher Corps project wis \
Dr. David Daly, the assistant superintendent apd the supefigtendent"s

.
.« [ J/
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" . confidant. Daly»was receptive "to the idea of the Teacher Cafps for 4 'fu

. »pumber of reasons. .He was already_familiar with it since hk had been -
. ' involved wieh’bycle I.° He also, felt thq'neacher qups provided an excel-

o i Jeqx-opportunity for the LEA to cﬁmmunicate with the University faculty$ﬂpd

.

vould enable the LEA tp 1mpact their school of education- .

N ) Co

He described his role ¥in the»program as follows: "I represent the
superintendent in this' project when he°is unable to be present. We want
this program to be successfql.ahﬁ I\feel I.have a role to play }n this
cohingﬁabout.j He :added, however, -that he &idn't want the preject to
interfere with the teachers® workday: "They have an ironclad contract and
I don't want any trouble fﬁéﬁ them.”  He made it clear thgi‘the project -

L]

director was to clear éterything t¥rough his office.

4
. M Fisher was initially faced with several important tasks: writing’the
proposal; selecting the target schools and staffing the project; and "seli—

ing” the idea of the Teacher Corps to the target area, the school system,

and to other faculty members.

Selecting the Schools

& .
One of Fisher's first tasks was to select the schools thatt would par-

gticipate in the Teacher Corps program. This meant he had to convince the

s

. school principals (hat participating in Teacher Corps was good for their

- f
students. - &

°

“ (]

A" M '
Hoover Junior High School '

s )

. Tom Fisher had alyeady established a friendship with Dr. Robert Watts,

the principal at Hoover Junior High. Fisher asked him if Hoover would

become a Teacher Corps target school. .Watts,reluctantl} sccepted. A

LY

3

, .sefious man in his early 50s, Watts felt he would have to Work to "sell —
this project to his staffr" - i \
i ~ i

®

.

bl

i
I .
Three Lakes Elementary School

‘ Three Lakes Element%rf School was the second school to be selected\
Both D Fisher and Dr. Daly felt it would be a. good addition to the pro-

gram because its principal,‘Eleanor Hall, had beeh a "successful” Teacher
o~ . . .

. 196




' Corps--intern du:ing.the Cycle 1 program and was willing to:house the proj;
ect staff:in.her school.: She ‘also felt that as the "educational leader of
the schoéi;" she wanted her staff “to communicate with each other. I want

_them to share their expertise with one°another. They cannot help the
children #n ébis school unless they communicate ‘better with each other.”

. She relt her‘major challenge was to _get her staff talking to one another.
Soe T \

]

‘Nancy'Poweli«\}gh ‘School .

e *

The third school to be selected was Nancy Powell High School Besides
the fact that its principal, Mrs. Judith Barron, enthusiastically embraced

the Teacher Corps concept, Powell was a good choice because it was a

’DM

"feeder] school Both Three Lakes Elementary and Hoover Junior High fed
students iﬁCO Powell High School. .

s .4 . ~
ﬂ fe
¢«

Washiﬁgton Middle School

e -

N Near the end of the first year of the project, the project evaluator
decided .to* add anmther school to the pro}ect. Jo€ Gates, the principal ‘of

Washington'Midale School, was excited about participating in the Teacher‘
~
Corps_programu While Gates .felt that he had to convince his staff to

accept the*ﬁfbgram, he alsé felt that the Teacher Corps would benefit the
children; persupd;ng his staff to accept the program was a challenge that

he looked forward to meeting.‘” RPN . .
. L& . e .

Essentiaily? aIi four schools were chosen to participate in the Tea-
cher Corps program for sev?raI‘ imi1ar reasons their principals, if ﬁot
entirely enthusiqgtic aboﬂt the program,awere receptive tos§nnovatibn and
were willing to participate ﬁhobrder to improve conditions for their pu-
pils.. But more mportant th/se four.schookg exhibited “some of the charac—
teristics that the Teaéher Ct rps program yas set up expressly to deaI‘q}th
" low performing minority students, “In each schooL.;n analysit of "the re+

sults of the las year's Sta fbrd Achizbement tests indicate that the
-median percentile scores for the pupilpywere .all betow the county median |
percentile scoresiin reading mathematical cbmputation, and, mathematical
concepts. And, with tgk=§xceLtion of Hoover, which pad£SOMeesemblahce of
ethnic balance (of its 1,100 students, 0% were Black, 20% White, 18% .

Hispanic, and ZZ Asian), the schools had ver{ 1itt1é ethnic distribution.

4

v
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s Of Washington's 1,200 students 907% were Blaok 5%. -were Hispanic 3% were
% White, and 2% were Other. At Powell High School, 85% of the 2,000 studehts
wefe Black, 107 were Hispanic 3% were White, 1% was Asian and ‘another 1%

r

was Other. At Three Lakes Elementary, 85% of the 900 students were Black,

-
e

*

-instruEtional staff at all four target schools are predominantly White.

~The principals at Three Lakes and Washington Middle School. ate Black.

_Both Hoover Junior High School and Washington Middle Sehool are at-
tempting to deal with disruptive behavior through their School Center for
~ Specialized Instruction (SCSI) progrdm. The program is designed to _provide -
an alternative to external suspension. Stddents are referred #o SCSI by a
. teacher; an assignment in this Center ranges fiém 1 to-10 days. Students .+
work in#gpendently in the self-confained classrooms o{‘assignments proviaed ’
by their .regular tea\ﬁers. Students also receive credit, for ass1gnments
& performed while in SCSL. The Center is staffed by o¢ne full—time teacher.‘
- The general obJectives for SCSI are to continue the student’ s_@cademic
‘ tutoring and8 academic/social counseling, and to follow ug the student's

-]

progress'after his dismissal from the Center.

Nancy Powell High School also -has a SCSI Center. The center is )
~ % staffed by one full-time teacher who has a background in counseling,-and a

>
aparent counselor fag? the community -In an efﬁort tp stimulate student
awareness and sensitivity to, other cultures an International Club has been
established _ Students participating iw this cluh receive- academic credit. I

Also, a PRIDE (Professional Resources in Bevelopmental Education) program .

o

but because To:iFisher had first soldﬁthe principals on the idea, he had .
iting the, broposal and‘in persuading their staff. ' »

., their help in

.

L qﬁpals emphasized-the wk rather’ thanfa ‘they” agpect of the projeét.
. part of their statements yas. ' . e et L .

\ et
.ot i ! -
- . X . 98 : ST
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- SZ,were Hispanic, 5% were White, and 2% were Nubian. Interestingly, the " v

<, is in operation and. offers counseling in a "rap room” format' a full- tlme .
teacher is assigned ra the room. Students gart\cipating receive sdtial = ‘-
’ °studies creditg, .and in addition some.students have received training in -
. beer»counselinj <i, . ' i _ ) ' '
o" : v v’ . | ] » e ) r
t ". .t .t ‘-l‘ L |
. . L. . [* «
, »Pregéntation to, the Schdols : i T Le Ty,
. , 1 . . : .
. L Selling th zschool staffs on a Tgacher Corps was truly a team effort

. A )

e e Theteforeywthe ﬁirst presentation to the school slaff by TQQ and the prin—
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We wouldSlike to’ assist you in improvgpg your Studeng\{ test:
scores. ) Ilproving - student test scores is the Number 1 priorisy
.- of this school system; a great dedl of pressure has been placed
. on teachers to improve their students' test scores.

“We would like to assist you wiqh your basic skills program. .

- We’'wéuid like to provide \you with some resources that will re- oo

» - Apceagisruptive behavior in you 1assgoomi. ¢ I .
. s by A \ B . .

Statements of this type creatgd a recept ve &tmosphere for the new
b . b

Tgacher Corps program. - - -

PR 4

Presentation to the Community

Fisher used a very similar procedure in selling the target area com-

munity on the idea of buying into the new Teacher Corps program. He

placed heavy emphasis on "parent involvement"” and parity of community,

university, and school system.

. >
™ These meetings were held at each target school. Many concerns were
aired. Queétions such as "How will this program help in my child's learn-
ing more?”, "Will fhis program, help teachers-to be more' sensitive to our

children's needs?”, "Will we’reéTT?zhave power to impact.our§§chools.if

this project comes into being?” were asKed éonsistently.

1

Initial Reactions to the Program . - ’
§ . ~

/ - . . L

School Staff

While there wé§ general support at the administrative lewel in all the
target schools, some sta%f memberé were not suppoftive or interested, jﬁst
curious to see if this program would really offer anything new or differenﬂ}

from other p;ograms that had come and gone, leaving behind little or no_

" impact on the way the staff did things. Thus, few teachers_were thrilled
with the thought of being involved with "another” program; however, most of

them were willing to give it a try. ’ ,\ \
I
The typical teacher attityde ranged from hopeful to pessin.fist:itl:-r "I
really feel -Teacher Corps will be able to help us solve our problems, here
at this school”; "I think it's a waste. Unless they cip give'me an gide, I
. 3

don't have time for them”;  "They came to our faculty meeting but it didn't

¢ .

'
.
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concérn me so I graded papers while they were talking." ‘Still,'mogt teach-
. . . ¢

_ers took a wait-and-see attitude’ toward Teacher Corps. :

- . T
- - ' . ,“* - ' 8 v

» . . \d

+ +» Bistrict Staff .

<)
_ The superintendent of schools, the area sugerinkendeng; and their

staffs.all séemed to be pleased with Teacher Corps and supportive of the ot
- program's objectives. The superintendent stated in the early.stages of the "

. pfeje!t that "I support Teacher Corps 100%Z. This program is geod for
kids, the school board, and I like it and support it.” ' .

. ~The area superintendent of .the target community, Peter Kelley, was

tnvolved with_the_pxgpqsal_as_é,member of the district writing team._He

;fteﬁ used the words "we"” and "our" when Yeferring to the Teacher Corps
program. He had said, "I really want to see this‘project succeed and I
feel that my total %upport is Mecessary for . its success.” Dr. Robert

- 7 Sullivan, the area director, wae*also very much involved with the project

- at‘its early stages and helped Fisher get the project started.

IHE Staff © '

. -

There were .two grolps in the University'sgSchool of Education, those
who were involved with Teacher Corps and those who were not. ‘The group
tha} was involved (a few of Tom's close associates) were completely sub-
merged in the program.® They were a part of the early thinking, conceptual-
ization, and development of the proposal. (Many of them later became part-
time staff members or consultants for the project.) This was the suppor-
tive’ group. The‘ felt that Teacher Corps could provide the University with
money and a major outreach program, both sirable goals. The common feel-
ing toward Teacher Corps during the firstqia

ew months of this program was

"gxpressed by one; University administrator: *'This project has us talking
[ 4 !

! N .

; - with downtown scbool officials and that we have never been able te do
——before." \ B | /

» - " The gecond faculty group was not involved in the project at afl They

o _expressed indifference toward the program and judged it harshly. “The proj~

ect director attempted on several.occasions to solidify their commitmenu&

, to the Teachr Corps project, but he was never successful in bringing that

[l

_ — « 100"
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“abod%. Thé‘majority, ﬁdr;ng those first few months of this project, were
”standoffisﬁ,” as Tom termed it, and reélly.d d.not‘aant to be involved

with it. They were resent?&l toward Tom. “his” program and felt that he

-

had cut them out and set up his own private club.
{

-
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STAFFING]THE PROJECT TEAM .
Aftt?—developing the proposai and selliné the idea of Teacher Corps to
the various groups that it would impact, Fisher's’next problem was to staff
the project team. Essentially, there Were four other project po'sitions
that were to be filled: the project documentor s, the community coordina-
-tor's,‘the program development specialfst‘s, and the team leader's. The.
project interns also had to be“selected. Applicants were required to sub-
mit their. applications, and were to be interviewed before a selected groyp
of representatives from the LEA, from the University, and from the taﬁggt’

community.

~ ¥ e

1%

Project Bgcumentor

-

2 Because Ann Rogers'had worked with Tom duriqg*the last 6 years and had
assisted him in writing the project proposal, it was expectedgghat she
would be a member of the Teacher Corps staff. The only question was what
role she would play. Ann'e past “job performance\was highly rated>in the

| arga of general administrative tasks and, thus, it was only natural that

-

she be 'selected as the project documentor.

In her mid—36;, Ann ig'very outgoing and verbal. She viewgd her role

. ’
in the project as the person who "keeps it all togethér and moving.” She
stated the following: '
This project needs gomeone to handle the many tasks that need to
be done, but people seem to overlook such things as follow-up
phone calls, memos, etc. I am dependable to take care of these
things and make.note that they have been taken care f.

- 7 - o

.Her job of documenger is comprehensiveﬂand includes guch tasks‘as pro-

o

rd
LN viding administrative assisLance to the project: docymenting and collecting
data, coordinating administrative activities with, the other project par-

ticipants, providing the prpject with administrative 1iaison monitoring

‘budgetary matters alongy:}th the\project director, .and serving as. liaison

with the project monito

b




]
Community Coordinator

Mary Porter was selected .to be the community coordinator for thes

project. Though the.usual hiring procedure took palce, Mary ‘and Tom Fisher

had communicated long before the selection was made. fs an,administrator

> in the LEA central office, Mary had written a'very supportivelletter to Tom
//in~which she had assured him of . T . ’

’
.

‘.
. « . the continuing cooperation and collaboration of;our staff
as you prepare for funding consideration a Teacher Corps propos—
al directed toward thesresolution of some, of the many problems
evidenced in pur inner-city schools. We are especially pleased
that you are addressing a number of .problems which we perceive .
as needing considerable attention just' now and probablv for some®
time into the future. . . . In the event that our office can . *
ever be of any assistance to you and your staff, do not hesitate
tg call us. Best wishes for successful\cgnsideration of your
proposal and a most productive project.’ .

-~ -

Mary's letter was one of three from the-LEA's central éffice that were

-

submitted as a part of the proposal to exhibit the superintendent s office
suppert for the Teacher Corps project. Confident and’ articglate, Mary Por-

ter expresses herself.smoothly. She views her role as a guardian of the )

Ll

target communitv parents' rights in this program: R "

We want to héip shar their’ \ecisionmaking skills. Parents
around here are so int{midated by the school staff. We have to
find out from all concerned how’ parents share their wisdom
in.a more meaningful way in our, schools. If I can't be an
advocate for parents, then I shouldn'tr e in this position.

L4 , ‘ 4

Mar; ls responsibilities are extensiVe.. She coordinates all parental
involvement activities and proviges,liaison and coordination between par—
ents, target .schools, ahd all appropriate sqcial agencies in the feeder
system; she helps facilitate the communication among teachers, principals,
the Univeristy, and the Community éouncil, arnd. 1inks community data and
participants to all related in-service training activities. She also
assists the Community Council in collectfng data and making decisions and

conducts school vdlunteer training, among other thipgs. ‘e

- *

In“addition to these- jobs,‘Marm was also assigned the responsibility
of coordinating the multicultural educational program. This assignment
included providing,coordination between the Communihy Council, teachers,

the‘University, and the LEA regarding the multicultural aspects of learning
1 4 I .
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in the feeder schools and providing staff development for Teacher Corps .

*»

membefs in the areas of multicultural curriculum/materials development and .
reyision.' ' . . . . .
Program Devhlopment Specialist g I
;Y

ﬂf James Weeden, the program development specialist was the first real

"outsider” to be selected as a full—time member of this project staff. He

" too was screened from a Tong list of applicants, and went through several

interviewing sessions with groups that represented the’ LEA, IHE, and the

community. Weeden is in his mid-30s. Jawes Vviews his role as the “front

a

yife,person" for the project:
¢ .
I.am the one to show the energy to the schools. My~face is the
oneCthey see' the most. It's been good for,me, I've learned a
lot. My most success has been with the teachers in the schools.'
‘I have really learned to respect the job that teachers and prin-
cip 1s _are doing in public education. .

His responsibilitles range from all types of training activities to _con-—

ducting needs hssessement and collecting training,and evaluation data,

' o
ot -

*

-

Team Leader and Interns .
/"

.~ The last full—time project staff member to be selected waQ Jack Phi >
{ lips, team leader. The position of team 1eader was advertised 1ocally j>
through the LEA and nationally. The project director, the LEA target area
directgr, four principals, four teachers, four parents, and two IHE staff

made\g: the team_leader ‘selection ‘committed. The committee decided ‘that )

', the témm leader sﬁould have at® least 5 ‘years of teaching experience, 3

year.s "of which were in inner-city schools; a master's degree; and experi-

* ence; in’ supeéﬁising educational personnel. Though they felt that bilingual

ability was important, it was not necessary. Less.than 10 people applied
, for - ‘the job and it was given to Phillips, who taught in one of the target

schools. . :
\,\ . .

In his mid- 303, Jack appears to be quite anxious fo do a good job in

.’ his role as team leader. He views his role -as “the one to bring about

needed changes.” He stated the following when asked to describe his role

after peing on the- job for a few weeks.’

\ iy & '
- “
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Well, I tell you, I view it more positively than I did 2
weeks ago. I feel I'll be able to .do more as a team leader

- than I first thought. I think-I'll be able to bring about
some positive changes out at the University With my help,
I think the interns will be able to tell thé people out

) . there what the real world is really like in the schoéls. 1 SRR B
'~/* * 7 see-the five of us as an ongoing consultant group té them. .

I think we have a Tich mix of kids in our four target
¢ schools and I think we will be able to help the teachers
deal with low-income kids from d:ffering backgrounds and
. yet everyone'will maintain their own identity within the
" ’ system. ° -
s ‘ T

*

* The team'leader's responsibilities are largely focused on supervising

-

and ‘assisting &qe intern team and providing liaison with targét school
principals, teachers, a d the project “director.

-

The Teacher Corps internship was advertised through the LEA and IHE

internal networks. The project director, the IHE representative, the LEA®

area director, four principals, four teachers, and four Community Council’

members made up the intern selection committee. )

., . H

Before an .applicant for intern could be considered, he or she had to -

meet the follpwing criteriat the applicant must be eligible for state
certification; the applicant must possess a 3.0 grade point average (last 2
years of undergraduate work) or have a combined score of 1,00b or better on
the Craduate Recordfifaminatiﬁh; and the applicant must possess bilingual

skills and/or previous experience in low-income social services programs.
4 [

* The applicant reSponse was not very good; ogly 22 completed applica-
tions were received. Only seven of this group yere eligible. It was.felt

that the $150. 00 per-week salary may have been the main reason for the low"

: number of applications.

~-

The interns were a diverse group with different backgrounds and ex-
S

periences. .- ) ) o ’

”

' Helen was the. only native of Greensville and was in her mid=20s. Her
 J

undergraduate major wag Learning Disabilities and Early Childhood Educa-
tion. - She had worked ‘as a teacher's aide bgfore becoming an intern. Sha

'viewéd'her role as’ being "one of a'learner.and}of assisting teachers in the

system to be more humpanistic,” . ,'-; PO




C e Karen was in her early 20s. - “She tEceived her undergrazuate degree in

.

»”

Elementary Education with a specialty in Readinga: She had n6 prior work

experience. Karen viewed her role as °1earner angwsomeone who brings some’

new approaches to helping all children be better in school.”

¢
- o -

Pl )“"\')/ o

‘*»f?eggy was.- in her mid—ZOs, tpo;L‘Her undergraduate degree was in Early

Childhood Educatian." Shelafso haé not had :any prior work experience.

Peggy viewed henﬂrole as”"learner.
t‘-’ )

Michael«was infﬁis mid 30s. He received his undergraduate degree in

Secondary Edudapiou &ith a specialty i Social Studies. He taught for

;/ Wit
f’ #)sfin another country. “He-viewed his role as "learner and
x

will ‘be able to help school staff to make schools a' happiler

pla‘ fqr all inVOIVed :
2' fiiié‘ L s

viﬂﬁufnﬁernal Evaluators

\' (’ M‘ -~

Drg Don Banks and Dy. Dick Moore are both in their late 30s. Both are
,‘sonewhat reserved but are enthusiastic about the Teacher Corps project.
Dr. Banks- said of his role in this project: "I will be looking -at all the
/qualitative measures in this project. I feel I wnderstand what th1s pro-
gram is all about. I have been.with it before it was put on paper. - Dr.
“Moore said, "I will focus my efforts on the quantitative evaluation aspects

of -the project.” ' . . ' -

a~
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C . * START-UP ACTIVITIES

- The Community Council Election

\ 4

——
.
-

The Community Council election stands as one of the major successes of

the Project during its first ‘year. There was television coverage, radio
announcements, and special programs devoted to the Teacher Corps and its
impact on the community. There were TV talk shows, a series of newspaper
articles, posters, and over 30, OOOAflyers that publicﬁzed the future proj-
ect activities as well as the Community Council election. This campaign to
. enhance the awareness of the communiéy to the new Teacher Corps project was
quite effective. Those who were not really interested were aroused enough

to as¥ what this "new" program was all about.

The day before electiongday, nearl; 200 persons turned out for a can-
didate's night, to meet the candidates and hear campaign talks. The at-
tendees consisted of parents, interested and curious citizens, teachers, ‘
administrators from\the target schools, and students. Mary Porter, having
-lived in this area all of her life, was well informed on what buttons to
push in order to get the maximum exposure for her efforts. The last few
weeks before the election, Mary spent long hours on the phone and worked in
the community drumming up interest in the Community Council election. —She
was Successful in securing the county s permissions in the use of voting

machines. "The machines added just the right touch; it made it seem like a

real election," Mary once said enthusiastically. -

The project staff, the superintendent the area superintendent and
staff, and the dean from the University all were impressed’ that the Commu-

nity Council electioniwas such a successful‘venture. Now they felt it was

.
- %

time to get organized. . - .

o

'The elected council consisted of 15 members, 3 parents from each-

target scyool and 6: other comnunity residents.(2 persons representing each -

school). Their first priority was to electi:a chalrperson. This was accom-—

plished during the first.meeting. The' chairperson was Mrs. Ruth'Jones, a




\

woman in her mid-40s. She is a lgﬁ;keyed person who smiles easily and is a .

classroom teacher at Nancy Powell HighsSchool. . :

As chairperson, Mrs. Jones viewed her role-in this way:

I have to attend a lot of meetings and try to share the views of
the Community Council in thege meetings. I would like to also
help the Community Council members to be more effective in the
schools. There is so much potential in this group. What we
need is a ‘good consultant who can help us to be more effective
in the schools. The raw talent is there, all it needs is . . .
a little polishing. - :

N X ’
After the Community Council adopted its by-laws, it decided to focus

{

its activities around two Project objeetiveS' (1)3increasing parental in-

volvement in each school and (2) reducing disruptive student behavior in

the schools. The Project staff established task forces to carry out these

objectives.

Establishing a Policy Board .

‘ o~

Never before had the LEA and the fHE formally met together over any

issne until the Teacher Corps Rroject. Both groups\wanted this project to
succeed, but because there had never been any contact between them, there
was a trust problem. This problem Las attacked by both parties phoning
each other and discussing almost-every problem, no matter how minor. This
procedure seemed to wo;k. The representative from the community (Council
chairperson) carved out a péssive role and agreed with whatever decisions
vere, made by the LEA and IHE representatiVes. The project director met
several times on a one-to-one basis .with Dean Green, Dr. Daly, and Mrs.
Jones. .However, these three major actors had never met together as a group
until the first Policy Board meeting. The dean chaired the first session.
Election of a chairperson “for this body was one of the top'agenda itemp

It was clear that the LEA was making a power play when the assistant super-—
intendent (representing the superintendent at this meeting) recommended
that the superintendent be named the chairpergon of the Policy Board. Im-
mediately the chairpereon of the Community Council seconded the motion and

it carried 3*to O. . .

[ 4

Appointing additional members to the Policy Board was the item on the
agenda that received the most attention. Once again, the assistant super-

intendent took the lead, ‘He stated the importance of having all factions
110 .
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of the Teacher Corps.project represented on the Policy Board. He «hen
rom the

recommended the following persons be added to it° representatives

teachets__union and the administrators' association, and a student from the

target area high school. (Later a representgtive fram the IHE faculty was
added.) The chairperson of ‘the Community_Cbuncil se:Shded_tse\motion and

it passed 3 to O. ' . ' :

’

-

The dean made only one recommendation and that was.to add the director
of the Teacher Center to the Policy Board The assistant Superintendent
_ rejected his idea because the director of'this program had been»reassigned
-The dean s recommendation did«not feceT\e\a second. Mrs. Jones, chairper-
son of the Commundey-Council, did not make any recommendations. At the end
of the meeting the assistant superintendent said, "We must now all work

together for the good of this project.” .

The . roIe of the Policy Board\is to make all final decisions on the
project's operation (within the federal guidelines proeided by the Teacher
Corps). However, this Board wrestled with its chatge all: year. It was
difficult for_ Board members to digest all the information that was gengr—
ated between meetings_(once every 2 months). Therefore, they depended on
the project director to play a major role in-policy formation and de-
cisionmaking:‘ This situation did not seem to help the Board in

undérstanding its role. .
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“ EXPERIMENT IN COLLAéORATION

- . .
Establishing Planning Task Forces . .o»
] §

The projectN\director divided,the'responsibility for carrying out the

project pland . objectives among himself and two of his staff mem~ =,
bers. The pro'ran develop:>ht\agecia1ist) Jim Weeden, was assigned to -
facilitate the planning‘process for activities that would reduce disruptive
behavior, improve teacher, skills in assessing individual basic skills
achievement and improve the diagnostic/prescriptive teaching skills of Z,
regular classroom, teachers wazking with learning disabled/éhildren. To
execute these responsibilities, Weeden established three task folkes: the
‘Disruptive Child Task Fdrce, the Basic Skills Task Force, and the Learning

Disabilities Task Force. : . N e

> Mary Porter the community coordinatotr, was tqld to facilitate the
planning activities which would increase parent involvement in the target
feeder school's (this evolved into the Parental Involvement Task Forcge), and
°which would improve multicultural understanding and teaching skills in mul-
ticultural education. This became the Multicultural Understanding Task
Force. '

. .
‘v R . ¢

Disruptive Children in the School Tasgk Force

There were 13 people who served on the Disruptive.éhild Task Force
committee (4 parents, 4 teachers,,3 administrators, l‘prcfessor, and 1
officer from the Greensville police department). It should be noted that
reducing the disruptive behavior of socially maladapted and/or emotionally
disturbed students was ranked as the highest priority problem by all those
involved in the initial planning of the Project. The problem encountered
with the disrupttve, socially maladapted child has been described by the
superintendent of schools as the "most important problem” that schools are
facing in GreenSville. This senfiment is echoed by all teachers and

administrators in the ptoject schools. ) . |

3
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’ The program development specialist generated the following activities
for this group: , ’ . ' ¢
‘ Le¥” . . ¥
. (1) Collect and analyze existing dath impacting on the target schools’
to include demographic profiles, critical incidents (both offi-

cial and unoffieial), and categories of disruptive behavior. N

(2) Determine .the extent bf involvement, by outside agencies dealing
with. disruptive ‘children (such as the Department of Health and
Rehabiiitation Services, Greensville County Department of Human

. . Resources, and local law enforcement agencies).

3) Determine the extent of resources within the school system that
are dvailable to the target schools (alternative education
> ' programs, school counselors, teachers, and parents).

(4) 1Identify other poéential task force members.

(5) Complete needs assessment activities of task force and organize

" data. o - :
(6) Analyze data and develop recommendations for submission to by
Teacher Corps planning team for input to tha second-year proposal
addendum. ’ T

I

.~‘Theitask force decided to set .a specifig.objegtive for Yea§ 2: that was,
to reduce by 15% the' number of referrals for disruptive and delinquent be-
thavior by improvipg -the abildtf of teachers, guidance counselors, échool )
-administrators, parents; and students to prevent disruptive and delin-
quent behaviors. The committee (recommended two major aétibities that would
address this objective: (1) Q&yorksho; on crime prevéntion for §cho91

teams and (2) a .program on security issues involving students. : ‘
The workshop was planned to last 2 days. The school teams were t; bt
made up of abouF lo‘yersons drawn from students, parents, teachers, secu; .
" rity police, adm}nistratorf, Realth workers, counselors, custodians, and
attendance officers. Among the topics covered at the workshops would be
trends relating to violence in schools, techniques for protecting school )
personnel and property, critical steps to follow fo; sefious in—schooi
incidents, small group-intensive discussion, and development of action
plans for each school team. It was hbped that workshop ;articipants would

take what they learned,in the workshops and” implement it in their schools.

The program dealing with studénts and security issues was designed to
involve stud?nts in the school security process. \This program‘was based on
two assumptions: that it is the students who are the victims of‘most day-

- - E e
time offenses and that students have a r ht to become active partners in

14
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solving problems that directly affect them.' This last assumption carries

with it the beiief that students not only have,rights, but more impor-
tantly, have obligations'to assist in .the orderly operation of their

schools, incLuding participation in school security functions.
- . N N .
" The members of this task force felt that teacher attitudes and -

behavior toward students must change, and that innovative curriculum may

reduce and preven{ students acting out poor behavior.

. . . - -
.

e + Basic Sk¥lls Task Force* . . -

- . .

AS

There were 14 people on:the Basic Skille Task Force committee (4
3
parents—‘6 teachers, 1 professor, and 3 administrators) During the first

year, this group met several times to out1ine what approach this project

, —

should take in attacking the problem of students who score low on thie state

<

assessment program for basic ,skills athievemént.

- 7 .. Jim Weeden outlined the following activities- for this\groupa
(1) Collect and analyze dﬁta from the.target schools. that relate
basic skills to grade‘level (i.e., achieVement test scores,
reading and math and state asdessment test scoresy-Stanford
-, gthievement Test Scores, and other avai1ab1e inventory data)

] (25 Organize a needs assessment task force using target school
teachers, parents, professors from the IHE, and' school system ‘
. curriculum specialists as resources. )

(3) Complete needs assessment acdtivities of task force and-organiie.
i - data. . '

(4) Analyze data and develop recommendations to submit to'the Teacher
Corps planning team for input to the second-year proposal adden-
dum. .

/

A}

.
-

\The data coilected by the tasﬁ;férde'revealed a number of deficiencies in
" achievement level and a clear nesd for additional teacher training in the
‘basic skills teaching areas. The task force discovered strong evidence of
A low pupil self—concept being re1ated to low teacher expectations, . ,
- . “especially in the area of providing elementary basic skills in grades 9

through 12, L o St

- \

— ~

The IHE "in addition, planned to offer several courses to project

teachers that would impvrave their baﬁic skills instruction.

0 " 115




Learning Disabilities Task Force

.' " -

'There were 13 people who signed up for the Learning Disabilities Task
Force committee (3 parents, 6 teacher’, 1l professor, 3 administrators).
This group met several times during the first year. ' . ? .

James Weeden suggested the following activities for thiS‘group:'

(1) Collect and analyze existing data from the target schools by
grade level relative to the diagnostic/prescriptive strategies
teachers employ for children demonstrating a wide variety of
learning disabilities.

>

(2) Organjze a needs assessment task force using target school
teachers, parents, professors from the IHE, and appropriate
. school system curriculum specialists as resources.

(3) Complete needs assessment activities of task forcé and organize
data. '

¥

(4) Analyze data.and develop recommendationsnto submit to the Teacher
Corps planning team for input to the second-year proposal adden-
dum. .

-

It soon became evident to the Learning Disabilities Task Forcée that their
focus was’too narrowly construed. They recommended that the s:Bpe of this
objective be broadened to inélude the full r;ngé of exéeptionaL childreﬁz
including gifted and talented sEudénts. This committeé issued gﬁe\fol;éw:

ing statement: - - oot

~ . ) .
The stigma of being an exceptional child and the school climate
of separateness that re€inforces that stigma will not go away
until those children-are off@ped the opportunity to participate
in the school's. instructional program in the same wa} as all e

* other children. '

M . P

This group‘recommended that an'in—éervice training program be devel-
oped tﬂat would enabled the general classroom teacher to understand the
various exceptionalities prevalent in the project schoolg.. They. proposed
that a workshop for "Curriculum Development for Mainstreaming the Excep-
tional Child”™ be held for prqject.teachegs. Among/ther things, this work-
shop shouid provide teacher$, both special and regular,  with the skills
necessar& to effectively mainstream e;Céptional children; it should -help
update teacher ékills in order to enhance the productivity ané growth of
eiceptional chi%dren. The School of Education from the IHE and the Green- .

sville school system decided they would jointly provide'such a workshop.

' /

. ' 116~ .
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. (18 parents, 3 teachers, 1 administrator, and 1 'professor). This group-met

)that those who have been trained to become small group leaders could spread

( | - ' ' |
T T

-

Parental Involvement Task Force .
« ' to. . v

There were 23 people on the Parental Involvement Task Force committee

°

several times during the first year,

. Mary Porter'asked them to consider the following activities:

’ Y . ' -

(1) Collect all existing-data on parental involvement in the target
’ 5 ‘ schools (PTA, School Advispry Councﬁ? community schools, area
advisory councils, and vollinteer training). N .

Ed

. \
N TS\ (27 Determine the extent of parental involvement by various cultural .,

groups. \ ’ o o
(3)",Facilitate the organizatiop and communication functions of the
v Community Council and assist the Counci] in determining its ®

membership on other task forces,

¢ (4)‘ Complete needs assessment activities of the task force and

organize data. . - . ,
.(5) Analyze data and develop recommendations for Teacher Corps -

planning team for input to second-year proposal ‘addendum. .J
1 Y . a

" 1'~J ’
This committee developed a parental involvement survey'to get a "feel” of -
"how important it was .to parents t%'be involved with their schools. The re-

1

sults of the parents' survey revealed that “parental igvolvement in school

activitfes is highly desirable as reinforcement of school objectives.” ‘The
’ \J

committee concluded froem the survey results that parents recognize the

importance of their involvement in the schools, but many feel powerless to’

infldence the "really” important decisions that take place in schools.--

The committee recommended the following: (a) that parent and resident
vblunte;rs'should be trained to work within the school and community set—
ting, .(b) that ‘small groups of parents should be organized around a common
concern, and (59 that problem-solving” training should be provided in homes '
or at community schools. < It was hoped that this would help them present

theff concerns to the principal with¥n a constrdktive sharing fragework and

the process to the neighborhoods.
e \ . P
+ Intern Pﬁbgram Planning Task Force ‘

* The project director, Tom Fisher, chaired the Intern Program Planning

‘Tagsk Force. There were 10 people on the commietee (all 4 project staff, -2,

/ L. . .

.
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professors, 2 classroom teachers, 1 administrator, and 1 parent). Fisher
outlined two major objectives for thls group: (1) to assist with the
recruitment, screening, and selection of the teacher internssand (2) to
assist with development of the intern program. The group decided that
eVery effort would be made to recruit teacher interns that'represented the
cultural groups in the target school community *and that both male and .

female would - be represented. Both objectives were’ met.

~

This committee had little input on the coptent of the intern training

e

program. The IHE played the majoA role in developing this component. Thg
School of Education's faculty, .the School of Health and Social Services,

’and the Adult Education Division provided the input that 1ed to the . .
i . .

training program for interns. -

Use of Outside Consultant’s - ' o s

The Greensville Teacher Corps project used outside conséltantsxspar-

.

ingly. Im faet, only two such' persons were used to any degreE.

One consultant was provided by Teacher Corps. He offered site—speci—

fic technical assistance on several occasions. The project director des-

cribed his role as “someone who would be around from time to time helping

us“vith the project in general.” This consultant played two roles in the -
pro}gc%: meeting with the: project staff and -meeting with the Policy Board

to advise them on implementing their Teacher Corps project. The -staff met _

individually with the consultant to discuss their roles. Thev were able 'tq
air their pvoblems and the consultant was able to mak sugéestions to help
elimin;te problems of role clarity. Also, the consultant helped the Policy
Board clarify its role. For example, at one Policy Board meeting late in

Year 1, a third of the meeting~was turned over to the consultant who told

the Board: .
.k . ‘
I think it's important for you to keep two things in mind as you .
a}t on this Board. Who you are and what you represent.  Also, I :

want you to think about, in your role, what you can do for this
-program and what this program can do for you. Ask yourself "How
can I help this program to be more successful?” 'Now, I want
each of you to put down on a sheet of paper what yeu can do to

help make this -progranl more successful.
o -

a~

-
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After about 10 minutes, the papers were collected and every member's gtatew

ments wgre placed on a chalk board and discussed. The main purpose of  this

exetcise was for each board member to share his role a perceived it

with his fellow board members in a nonthreatening environments
. ° ‘\’ A1

The-secgnd project consultant played a somewhat digférent role. He
was' not provided by the Teacher Corps and therefore wasapaid out of the

project's budget. His role was to work closely with the project director

A‘and to assist him in keeping the program on the\ right track. This con-

sultant looked at the project more. globally He was also observed playing

two kinds of roles in this project: assisting the project director in

developing his management plan and cpnducting a 2- 1/2 day workshop with

project staff principals and a few_Selected IHE staff. The workshop s pur-

pose was to improve communication and collaboration ardong and between

Teacher Corp# personnel,,to d§bcuss ‘the general outcomes of each objéctive,

=

and to lead a discussion on dach project staff member s assigned. |,

Though a limited use‘ﬁ%s made ‘of these outside consultants in this

project, they were reCeived well and appeared to have made a good contribu-
tion to the project staff in their !Eort to reduce. the level of problems

L e

assoctated with the planning phase of "the project. )
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. MULTICULTURAL EDUCATION '

. Despite the fact that one of the major objectiveg of the ‘Teaeher Corps

prégram was'”To improve multicultural understanding=and-teacher skill in

4

. implementing products and/or materials that enhance basic skills achieve-

N : ,ment for students from multicultural backgrounds,” multicultural education

- .

took 4 back seat during the Project. . ) -~ -

The community coordinator, who was placed in charge of multicultural

-

as a mayor factor: G .

.- ) educaﬁg;: lacked interest in the program and cited her iack of experience

®
»

Mosz teachers feel they-don't need help with multicultural
skills; to admit they need help in this area they feel is to ' .
admit they don't know how to deal with all chiIdren. I don't
have the training in this area and, therefore, I should not be
~ 1in charge of it. I have told Tom"over and over, 'l don't have
. " . the expertise in,multicultural education, but either he doesn't
T . ‘hear, or doesn't caré, ‘or wants to see me fail or 'see multicul-
) tiral ediication fail.- I.really don't understand where he is :
coming from. The .one’ Black professor at-the University who
* knows this area will not work with Tom. I really d4n't think
. ~ pulticultural education wi11 be very effective if Tom stays on
T as director of this project. The one consultant [IHE staff] he
' had working with me all year told me right out front: "I am

. . very uncertain as to what to do in the ‘area of multiculture.” I
¢ really don't think it's going to get off the ground.

One of the principal reasons°for this confusion was the problem of
. definition. Early on, multicultural education was thought of as being the
same as a bilingual _program; in fact, the school system throughout the year
equated multicultural education with language instruction. By the end of
- the year, however most disagreed with this approach, (including the project

director), though they could‘not,agree on a focus for the prggram.
e .

¢ ’ Mary Porter had set\up a multicultural education taok force committee
--and had asked it to: ) ’

I3

-

(L) Collect all-existing multicultural education data for each
., ~ target school. ’ i




1

-

(Q) Survey multicultural materials’ avaiiable to project schools and |
' determine the extent of their use'as well as their potential for
enhancing 'skill development. .

.(3) Complete } needs assessment activities and organize data for input
into ‘the becond—year proposal addendum.-

' 7.

I3

Composed of,target'school\teachers, professors, Community’Council members,
parents, anderepresentatives from the LEA's curriculum department{ school,
advisory councils, and PTAs, the 2l1-member task group did little to help
the problem of general confusion about multicultural 'education. Attendance’
at the meeﬁings was poor and_the task force met only;%poradically. It de-
fined multicultural education as "sensitizing” ‘teachers to the needs of the
children they taught, rather than focusing on conérete‘curriculum’pro— ‘ .
posals..' The group felt that, if the behaviors of .teachers would change to .
become more positive, this would be reflected in more positive behavior
among students. The coordinator expressed her support for this idea,
saying that, "We don't want to produce another curriculum‘guide and give
teachers materials that will mot be used. We want to change the teachers'
behavior and attitude.” The committee‘agreedl "Once we get. these people
sensitized ' then we should have a program to keep them this way." One
member said, "We ‘must provide these teachers with an effective experience

in order for them to be more humanistic in their dealings with children,

'and expressed tﬁé idea of an "immersion laboratory that would. provide

participants with the opportunity to work through a new experience that
would engender a high level of mutual understanding and camaraderie. This
type of-dialogue among the task force members yielded no concrete plans for

programs or for other classroom activities.

The Project struggled with multicultural education during Year 1. Uny
fortunately, the IHE- offered mno multicultural courses at that time, ' The
task force members and the community coordinator felt unsupported, lacked
guidance and felt frustrated by the lack of commitment shown.by either the

IHE or LEA. Therefore, it was no surprise that Year 1 of the G:eensville

'Teacher Corps project saw little success in multicultural education.*

LR

-




-
.

‘? on the Teacher Corps program

. i CYEAR ONE OF THE PROJECT

“

ce

Unrest and Dissension —- . R
; ) 'y :

During the Project's fﬂvst yeat, several events occurred that impacted

Dr. Green, who had been instrumental in"set-
ting:up the program, resigne !as Dean of the Schoo}l of Education at the
IHE. He was“replaced by Dr.|Bruce Sharp, a man who hsd held a similar
position at'another universi'}}: The change in deans meant reorienting¥
re—explaining, and reassessi g the goals of Teacher Corps. The new d%hn

also had definite ideas aboué the staffing on the project.

A .second set of events occurred as Teacher Corps made its entry into
the University. This coincided*with the height of Black faculty unrest. A \
Black faculty group*circolated a writtén report claiming thgt the "Univer-
sity practiced institutional raCism. They charged the University with ,

using dual standards for awa;dxng tenure and promotions; the group's state—
ment outlined how White uniVenéity officghals denied these benefits to '
Blacks, eyen though they were often better qualified than their White col-
leagues. Among other things, the Black facult® charged tiat (in the year f‘
before Teacher Corps)\more ‘than 65% of the academic departments in the ‘
University had no BlackﬁfsCulty members and that the College of Arts dnd
Sciences (with mere than 320 faculty positions) had only two Blatks. They
also charged that_theJUgiversity had a history of awarding Blacks the low—

est starting salaries, the smaLlest pay raises, and little or no merit pay

increases. . . T, 3 -

.

A Black faculty member in the School of Education, im.particular, saw

himself in a powerless position as he described his frustrations:

Just to tell you how much power we have, let e share one ™
example of our powerlessness. Last year there were two ‘Black
faculty members up for promotion and one for tenure. They were

) judged by an all-White promotion and tenuye committee. Needless
to say in that setting, we came out zero for three. They all
were turned down. By the way, we are suing the University for
its discriminatory practices.

Ve
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When Dean Green left the Schoolgpf Education, the Black factlty had two

Black candidates suggested to the search committees as likely rEplacements

However,, neither of them was selected.

The local newspaper focused on the issue with an article headlined;

"BLACK FACULTY LOSES DEAN.FIGHT." The University's official students'
nehspaper also carried a big front page article entitled, "BLACK FACULTY

. CLAIMlhACIAL BIAS IN éIRING." Both of these articlgs centered around the
controversial appointment of the new dean, Bruce Sharp. The Black faculty
charged that Sharp had applied for the job too late and by te1ephone They
also claimed that the University showed preferential %reatment by even con-
sidering him. The Black Facuity Employees Association president was

quoted in the newspapér as saying:

This [appointment of the new dean] was an opportunity to follow

throug Wwith some affirmative action. We are kind of disgp-

pointed\that, in spite of all the irregularities that the ]

administyration has been guilty of, it would still follow through

with thik. e ' : ’

: ;)‘;‘/; .

This was the charged atmasphere in which SRaxp began his new job as
Dean of the School-of Educatggh and Chief IHE participant in "the Teacher
Corps Program. From the start), however, Sharp made clear his commitment to

the program. He sﬁ:essed that he wanted collaborition on all fronts:
o d

I have met face to face with the’ superintendeﬁt [of schools] on .
severaI’cccasions I think he-is a great fellow and a fine edu-

“ % cator. 'He personally introduced me to his Board and gave strong

, support to this Institution and said some kind things about me

Tt on TV. I think we are going to work well together. We want - -

Téacher Cqrps to become a laboratory to produce institutional- "

.'ized preservice and in-service here in our Urban Teacher Educa-

‘tion Program. i ’

‘4

.

- . .

He went on to say he had also met with the president of the teachers'

/
"

union:

I féel the’teachers' union leadershif™\s supportive of this

program,” The potential power of this pregram is tremendous and : LY

I plan/ to use it. I plan to use “Feacher Corps to help plage
urban’ educati®n on the front burner out here. This University
is got committed to urban education yet but they will be. My
Teacher Education program will focus on the urban areas. We
willl focus on two areas in our teacher training, urban and
multicultural education. I plan to use Teacher Corps to help me

b
b
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pull this off; I also plan to push the state 1evels for assist-
ance in these two arfas.. I also plan to use Teacher Corps to !
help me get the most of my Teacher Education program off the
ground. I will reward faculty for working in the Teacher Corps

program.

A Black faculty member of the School of Education also held strong

views on the project:

One thing you may not appreciate and that is how much the one
million dollars brought in by the Teacher Corps project meant to
us out at the University. Can‘you imagine how thrilled we,
the members of. the Black faculty, were when we heard this much
money would be available to our kids? As you know, those
project gchools are 90 percent Black, Our excitement was soon
erased when we discovered that the Black faculty out here would
be completely left out of the Teacher Corps. This program was
to be run by Whites with little or no input from Blacks. All

\ rewards, such as traveling to meetings, etc., and all the money-
for teaching classes or putting on workshops would go to Whites
only. We were angry--no, 1 take that back. We were livid!
However, we think we see a positive change since the new dean.
However, the jury is still out on Dr. Sharp as far as we are
concerned. . )

.

He also had harsh criticism of Tom Fisher 4nd one of*the project
evaluators:—ﬁ/ . s

Tom and James [Weeden] never made themselves available to anyone
out here. They had their little private White club called
Teacher Corps and the rest of us never had any ‘contact with
them, Tom only had White faculty to teach courses and 'be
consultants for Teacher Corps. Therefore, we never knew what

] was really going on until late last year when Dr. Sharp came on
board. ' Do . c0 ¢ ) .

‘ ?

At the conclusion of our talk, this faculty member said thar he was

certain that these views were representative of the rest of the Black
.faculty. Later interviews with other Black faculty members confirmed this

~ opinion, though not expreésed’as strongly. Other facelty members were' just

as critical of the Teacher Corps project for the same reasons expressed .
Yiy

here.

+ v .

’

Dean Sharp apparently shared some of their concerns on this point and.

in a meeting he voiced a similar criticism of -the projecr director:

§
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. My real concern is with the managemeat of this project. I have
set .up a committee to look at every aspect of the program. I
want a complete review of everything. There are some things
that I see that I don't like. . There are seven people from the )
University working in this program this summer. They are all
White. We can't_have this. I don't see enough multiculture
emphasis. Communication must improve between Tom and the rest
of the faculty out here. I plan to make some management changes
and I plan to move with dispatch. Tom has had some serious
problems with Mary and other members of his staff. I want to
1dok into that. We must improve the collaboration efforts on
all fronti.

Events at the LHE éuch as these culminated in the public release of a

‘ position paper written by the Black Employees Association Faculty- groups.

Dean Sharp in an effort at being responsive to the position paper held dis~

.cussions with his Black faculty in the School of Education. As a result of

"hearing grievances expressedl about the Teacher Corps Project, he organized

and appointed a "fact-finding” committee (The ADHOC Comm;gﬁee for the
Evaluation and Development of the Teachef Corps Project) to 1ook into the

issues -surrounding the Teacher Cofps project.

Actually,.thé morale-of the project staff had aiready begun to sudffer
early in Year 1 as the issues surfaced in staff meetings.. During one of

the .Project staff meetings, the concerns expressed by the community

.coordinator and the project documentor erupted. The feelings that were

expressed during this meeting surfaced with a great deal Af emogabn. Both
staff members accused the director of being insensitive to staff feelings,
of not being around the’éffice or in the LEA often enough to know when
problems occur; Fisher was criticized for not being visible enough..at the .
IHE, and not being aware of the Policy Board's thinking on key issues. The
director then accused the project docgﬁéntof of often speaking before

thinking and of hAving a hidden agenda on most issues.

Even befpre these feeiingg Ygﬁe aired, the p}oject director was
concerned: . ' c ’

» .wMy staff is split right down the middle, males versus females.
Ann and James are not speaking to each other. Mary has been a
big disappointment’ to all 'of us. This situation is getting
in the way of our effectiveness in the 8chools. I have had to
relieve Ann of her poistign as project documentor because she.
is not getting the job done and Mary has not lived up to her
promise to me to get her administrative credential this year.

. s
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Mary g just not doing.the job in the community that,1 hoped she
would be able to do. She will not talk to anyone downtown.

This has put me in the position of spending a lot of my time
doing things that she should be doing I cannot and will not
operate with people who refuse to ‘do their.jobs.

’

At ‘this point it appeared ‘that. the project director viewed the con-
flict strictly as one of professional incompetence. It was later revealed
hOWever, that the two women involved viewed the same situation as a classic
case of sexism and that the director was using their "incompetence” to

)

cover his inability to lead the project effectively.
1

It was probably inevitable that, with this much rancor and dissension
among its members, the project team staff and any programmatic efforts
would collapse. During the next few weeks after Dean Sharp completed his
review of the project, the following events occurred:

(1) The community coordinator, Mary Porter, and the project

documentor, Ann Rogers, left the project. : -

(2) The Dear's "fact finding, committee” found'the project "in
‘need of help in several axeas,” among which were better
communication and management.

(3)\ The project director, Tom Fishetr, and the Program
Development Specialist, Jack Weeden, both resigned

-

L d
a 3

Project Advotates

- «
v

ln spite of the problems centered around the project staff the.
Teacher.Corps program still had a number of strong advocates who—supported
it wholeheartedly. Déan Sharp; though he had concerns “with the project's
staff,,was extremely enthusiastic about it. So.was Dr. Don Banks, one of
the project evaluators. He and Tom Fisher were friends and had spent many
hours discussing and ,planning how to write the propoSal for the Teacher
Corps project before a word had ever been- placed on paper. Throughout the
first year of -the project, Tom phoned or met with Don numerous times
to share his problems, concerns, and successes.' When talking to fellow
professors, Banks often pointed out how the new program had brought more
positive viSibility ‘to the University: ‘ . _ -

Even though this is a major urban university, this is the first !b
out reach'program this University hag ever had. This project

brings a sizeable sum to the School of Education and it will

offset the salaries of a number of faculty membens. This

127 '
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. project will give the professors fthe opportunity to write,
publish and travel . :

»

o

-~

There were also strong advocates of 'the program at the LEA, as Yell, -

~

including the‘superintendent‘bf’schog}s and his assigtant, Dr. David Daly.
Daly shared his feelings about the Teacher Corps program very openly:

I've seen some positive things happen between my office and the
University since Teachef-Corps. We each had our way of handling
things, now we do a number ,of things together. We called each
other on the phone andgtaIked We didn't used to do that.

There is .no question that this project is responsible for o g
better communication with the Undversity. They are now being

.more sensitive to the real world because of this project. They

now know there are many cultures out theré. They now know there
are some low-income folks out there tod, and all those kinds of
people. must be dealt with 'at ,their institution. I think that .
new dean out there is great. ‘He comes over here to meet with —
us, shares his thinking on things, and askg us what we think.

Now that's really new. .. . =~ :

12 - . -

»r

Bob Sullivan, the arga director, has, also growrt to be an advocate of

. the Teacher Corps program. He had been exposed more than any other LEA . .

sts;f member to the everyday operation of the program. He attendé& many
meetings and spent many hours with Tom Fisher discussing the pr ‘and cons *
of the program. Sullivan is responsible for 23 of the 70 schools .in one of
the areas of Greensville's school system. The ‘ four "Teacher Corps t?rget 4
schools are in his area. He states orten to groups that "We support the

goals of thig program. We think thst tHey are right on target.”

13

Bill Jones, who replaced Eleanor“ﬁsll;as_principalpof Three Lakes
Elementary, shares his positive feelings toward Teacher Corps with his
staff and the parents. On many occasions he has said, "I feel the-Teacher

\Corps program is good for us. I am sq,pleased to be a part of it." o ,
' B

. a
Joé Gates, the principal at Washington-zznzor‘ﬂféh, also expressed his
optimism about the Teacher Corpg program: “This is an outstanding program

and can help us here at Washington a great-deal.” . .

’ [

Teachers were of!%n supportive of- the program, as well. Mrs. Meyers

)

expressed her feelings this way:

’
e

-




‘ / I git on one of the task force committees and\i am a teacher who X

is committed to the same goals that Teacher Corps: has outlined. e
I know this program can -do so much for this school and we have

well-behaved students here, except for 4 few. They cause some

real problems around here. I am a new teacher here and I got

involved with Teacher Corps' because I hoped they would be able

to change this school for the better. Some of the teachers here

will not put out for the students, all they want is to be trans—

ferred out of this inner—city school to one that is middletlass

and White. So they put in their 9;30°t9 3:30 and that's it.

o

Even some of the students expressed support of the Teacher Corps: .
' \ N
}'hopefthey [Teacher Corps] can stop some of the fights here at =
this school. There are too many fights here, especially %etween
the Whites and Blacks. The *principals and teachers can't seem -
.to stop them. 5 . . - 3

L]

It was perhdps this ground swell of positive support for Teacher Corps

which helped the project survive past the plénning year and the divisive

_ human relations issues which plagued the staff. (~ o
: ” ~ . ' %
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. SUMMER ACTIVITIES .
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Clasaes Offered at the IHE

.

During the aumger (after Year 1) there were several graduate-levél

courses offered by the IHE at the targetxhigh school. Additionally,

L__Ieaeher Corps paid the tuition for Employed teachers or offered stipends

(4

($l60 per week) to teachers unemployed during the summer in the Teacher
Corps project schools. Teachers were.,told that completion of these courses
would enable them to fulfill requirements for certification or redirection,
“or that the courses would apply toward a-master's degree at the IHE. The,
'—six courses that were offered focused on teaching diagnostic, remedial, and
secondary school and on diagnostic and preseriptive teaching methods.

v

Interns in the Community
7 4

o~

The interns were scheduled "to be in the community” during the summer.

However, because of the almost.complete turnover in project staff, very few

plans materialized for the "in-community” intern component.
A

The former:community,coordinator Had sent a letter late in the spring

L]

to 21 community agencieé that‘stated in part:

The tgacher/interns will come aboard around June 1, 1979. *As a
part of our intern/teacher activities during the 2—year imple-
mentation period, we would like 8> develop a bank of ‘community
agencies that would be willing to provide supervised experience
fo;;teacher/interns in exchange for several hours per week of
volunteer services by said interns/teachers. Teacher Corps
National has always advocateg a high level of- community involve-
ment for all of its internsé’eachers. This priority still ex-
ists, both nationally and 18cally. We plan for our interns/-
teachers-to have in-depth experience in this community. It was
with this thought in mind that we selected your agency as a
potential placement site: for our interns. If you are willing to
consider permitting teacher/interns such experience through
your program, please contact me in order that we might together
plan for involvément of your agency.

.

The response from the agencies was good. However, because the commu-

nity coordingtor left the program shortly after writing this letter and

.
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‘because her replacement was not hired for several months afterward, there &

was little follow-up and the internsl-cpmmunit§ expgrience'for‘the summer

was almost zero. )
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PROGRAM IMPLEMENTATION

.

’
In-Service Workshops in the Project Schools

~

There were two Teacher Corps in-service training activities during the

first half of Year 2. The.first activity was a test—besting workshop

that was designed to help parents and teachers instruct students on the

cognitive technical and emotional aspects of | test- taking. This workshop k
preceded” the statewide testing program by 3 weeks. It was well—attended by
" parents, teachers, and school administrators.

I
s

The second jn-service training activity was called PATL (Positive

%ﬁ;‘Attitﬁde Toward Learning), This workshop was thought to'be-quite helpful

to teachers. Its goal was to improve, teachers' management skills in the
. N N L}
‘classroom and improve students' self-concept.

The Intern Program

3

During Year 1 interns had planned to observe the teaching and learning \

processes in, regular classes and to xeceive helpful feedback from teachers.
In Year 2 their goal is to get into the actual<teaching act. They would -
also like to provide school principals and classroom teachers with a’ better
pnderstanding of the cultural and socioeconomic background ofﬁ!he children
“they serve. ~They also want to deveiop a parents' communication network by’
means of -a newsletter. Finally, they want to assist faculty members who
are responsible for~student‘activites such as clubs, student councils, and

similar extracurricular activities, /

’Throughout the Z-year preservice training program, interns will be.
involved in g variety of training experiences that are planned to address
the following three components of the project: the community—based train-
ingy and the formal academic training. The interrelationship of these
three components afforded integration of training activities.

3 ;




_tools. In addition, individual and small group labo?atory—based instruc- .

"istics. Interns will-.assist in developing a community resaurce bank that

. is readily accessible for use in delivering" instruction. During the in-

. explored. - . . T i oo -

B . . ® N “

The Internshig C

During the first year of the training program, interns will spend

approximately 50% of the school day in internship experiences that center

around developing a rapertoire of observation skills, techniques, and

Y ‘s

tion will occur. R
. ‘ 4
The intensive ‘systematic observatfon training program has a three-fold

purpose. One purpose is to develop competencies in the use of observa— .
tional systems related to structures, processes, and behaviors that make a ) ‘
difference in the scheol organization, the classroom, and the community.

The second purpose requires the interns to observe a variety of teaching »
styles, classroom environments, learning resources, and grouping patterns. °

The third purpose is to expose the interns to several school sites, as well

as to séttings other than educational institutions.

»

. -0 'y
" The Community—Baeed Training

E
? 4 “

"Community-based educational experiences will consume‘anproximately 20%
of the interng' - time. It is intended that the community-based component‘

will increase ‘the abilities of "fmterns to utilize community resources in -

the instructionar’process. Training consists of formal coursework and ,,:___T-e\\;_)

community involvement experiences.

Al

Interns will study ‘the local community and acquire'an understanding of

\ . . 4

its social, economic, political,,religious, and multicultural character-

terns' study-of the local community, the communi 57 chool goncept will bé T

’
. .
- . »

Interns are engaged in studyingxother agencies to:determine the serv-
ices that they provide ‘and how, the Services could be used for instructional
punposes. Interns will devise a plan for involving a community agency on a

regular basis tbroug ut thb first year of ‘the project. ;-

1 . -

L4 ’

Communify-based education waé integrated into activities of the other’

prdﬁram components. In addition, community coordination, cooperation, and

'collaboration aspects will be examined. ) ' . Lot
e D) y ] ‘ N &N
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-In addition, the iprerns will take the formal course work to obtain a

Master of Science degreé in Education with a major in Elementary’ Education.

The .courses ranged from cuE;ieulum design for child education to ana1y313x
and application of educational research.
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¢ . CONCLUSIONS

The Greensville Teacher Corps prOfect may best b&\described as a."sur-
vivor.". First of all, it survived an incredible turnoyer rate. During -
. Year 1 this.project lost the dean at the IHE, two of its three target area

principals, its LEA liaison administrator, its project documentor, its

_— : community coo?dinat;;?\tfsxpzziram development specialist,,and its ‘project
i ¢ , directort In spite of personnel conflicts, planning revisions and other
setbacks, the project is still functioning after its first 18 menths of
existence. This is just short of unbeliédé?le. . "

a

t

-~

The footbridge tﬁat divides two areas within the target community,

°

one affluent and one noet, in many ways typifies the divisiveness that this

project has faced both at the project staff level and at the‘IHE level.

The project staff was divided along sex lines (male versus. female), and the
., 4IHE was divided along race lines (Black versus White). Just as the
/bridge ‘caused much open conflict in the community, these sex— and
.™ race-based conflicts caused continual unrest within the Greensville Teacher

Corps project. ¢

The concept of a planning year was a difficult one for many of the

"- - Greensville project‘s participants to internalize. The desire "to do" and

°

not to “"talk about doing” was expressed often, especially by teachers in

'the target schools.

. Y ~
'

A}

. Collaboration and mglticultural education had mixed success within
this project. Put simply, collaboration succeeded and multicultural .
education did not. Collaboration between the LEA and lHE had not, for all
practical purposes, existed before the Teacher Corps project. Now, after.

- T 18 months; it is very much in evidence. Another positive implementation

. ~; feature.was that the community participated in a successful Community . q

. Council election that heavily involved the LEA and the IHE. Communication

mechanisms have been established between the institutions and are
functioning.

- '. ’ ) ., . 137 125‘
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hulticultural education was a "disas;er area" wishin the Greensville
project...Everythin% that could go wrong in the area of multicultural
education did -in fa?t go wrong. There was never a clear definition of
. cipants were still asking, "Who's in charée of multicultural education”"
The staff member assigned this responsibility made it clear repeatedly that
she did not have the skills to lead in this area, she did not have a well-
defined budget, and she lacked confidence in the consultant who was to
agsist her. If in fact a go%g muitieultunal education prog}am contains
elements of re-educating for pluralism, requires restructuring the curri- -
cula and developing instructional‘materials, and involves providing cul~’
tural experiences for students to enhance the school-human “experience, then
the Greensviile project simply struck out on all counts. In.short there
were very few, if any, products to show after Year 1 of planning for multi— .

cultural education.

However, a cas;al observer today of ‘the Greensville projezt may not be
aware that the teaﬁyleadgr and interns are now the "senior" staff. This
program has survived ‘some difficult times during its first year and a half.
A gieat deal of con;itment to the goals of Teacher Corps on the part of ]
many forqer project participants and the excellent staff selected after the
planning year may be the key reasons to this suryivai. Their efforts cer-

tainly seem to have. paid off.
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Carole Young ... « . . .« - Community Council Chairperson

]  MARTINSVILLE* (

CAST OF CHARACTERS**

-

/

. - 2

P | IHE/LEA Staff

o ¢

Paul Brown . . . . . . . . Project Directo}, professor-GSU
Fred Gates, . . . . .. . . Associate Project Director, adjunct faculty-GSU
Joanne Jencks - . . . . . . Community Coordinator, resident of Martinsville
Alice Randolph . . . . . . Program Development, adjunct faculty, GSU
Richard Cole'. . . . .°. . GSU Faculty Specialist

Robert Farmer . . . « . . Associaté Dean for Research-GSU

v

Community Council

LEA

Bill Jencks . . . . » . . Principal, Martinsville High School
Jonathan Helmes . . . . . Superintendent, Martinsville School District
Edward York *. . « . . . . Principal, Encinal Elementary School
Richard Trujillo . . . . . Bilingual Program Director

Ton Kirkmanmn . . . . . . . BOCES Director

** Names of people.and places have been changed. -

- %l

Site of observation: N

(data collection and site visits ended earlier in the Martinsville

project, thus some difference in presentation may be -noted)

4
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THE SETTING . v

Greensburg State University (GSU) is a large land grant universiiy
that was founded in 1870. GSU has a strgng reputation for its high—quality
outreach and extension work in agriculture, especially in the surrounding
rural areas. It is a multifacited university offering a variety of under—
graduate programs and numerous graduate degrees in most'of’ the academic
areas. Its enrollment at the time the Teacher Corps project began was
17,300. The college of Professional -Studies houses the Department of Edu-

cation in which the Teacher Corps project is located.

L )

¢
The Department of Education's teacher training program is best known

for nreparing teachers for rural schools; many of their graduates are
eventually placed in small rural areas throughout the state. The Depart-
ment's emphasis is on the certificate program for tﬂe.teaching of grades
7-12. Teacher preparation specialties can be obtained in biological sci-
ences, chemistry, conversation education, geology, english, foreign lan-

guages, industrial arts', mathematics, physics, social studies, and speech.

~ The elementary certificate program, which is small, offers programs in tne

args,'music and physical educérion.- For the past 9 years the department‘
has housed the Migrant Education Mobile Unit, whicn offered field—-based
in-service training-and support of teachers who teach migrant children.
The original impetus for developing a Teacher Corps’ proposal emerged )
tnrough the efforts of Dean Robert Farmer who encouraged’the faculty to give
serious consideration to applying for a Teacher Corps pro%eet.

For the suriOundiqg cit¥~of Greensburg, the university is its largest
enterprise. The Greensburg area surrounding the campus has the typical

ambience of a small college town. The main campls’is within walking dis-

tance of the small downtown area, which has an abudance of ‘restaurants,

* bookstores, small shops, and beer taverns. The city has been expanding’

into the south end where new homes and shopping centers are being con—
~ e

structed. Alrhough Greensburg's pOpulation is nearly 50,000, the city is

-

dominated by the presence of the university.

: 143
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Martinsville

v

Forty-seven miles south of Greensburg is the town of Martingville.
Light r
industry is Jjust begi\ping to settle in the Martinsville environs and has

Martinsville's population of 5,000 is primarily involved in farming.

created some non-farming jbbs--especially for the Mexican American resi-

dents. After the marked exit from the freeway, Martinsville 1§ still

-~ -
almost 10 miles into the interior of the countryside. There is nothing

spectacular about the overall appearance of Ma;tinsbille.. The main street

. business area runs about 4 blocks and is composed of a’'collection of&;es— ¢
{ . s

taurants., bars, a large automobile'dealership, a'supermarket, a small movie
theater, and assorted other commercial buildings. On our first visit to
N Martinsville almost every business store front had banners, painted win-
One of Martinsville's favorite pastiﬁes

was about to take place that weekend——the high school football game. -

dows, or signs saying, "Go Rams'"

Pickup trucks dominate the scene in Martinsville; the drivers in farm—
ers' garb-are in town mostly to shop for staples or visit one of the sev-
éral bars in town. The large Mexican American population (35 to 40%) is b
reflected by occasional Spanish signs and several Mexican eating establish-
ments. Off Main Street are modest, small, mostly woodframe house; with
LY neat green lawns and flower beds. Near the northeast section of town is -
the Mexican American area; it is conspiciously poor, hoﬁsgs are smaller and
in need.of repair and streets are more_likely to ?e unﬁaved. There is also

a conspicuous absence’' of large, stately mansions that are often reflective

of local wealth.

The largest homes are located toward the south end of

. town toward Capital City.

They are typical, recently built tract homes’

wéhh three to fouq/bedrooms. Local residents are somewhat proud that the
town is expanding. We were told that, Because of school desegregation and
inflated housing costs, many families were reloeating in Martinsville and

commuting the 27 miles:to Capital City.

The small
brick building has become a symbol of conflict ‘between White Martinsville

E Near the high school is the Martinsville police'station.
and Mexican_American Martinsville. A series of artiéles written in a

nearby town's newspaper referred to Martinsville as a violent town, "A Town

in Trouble.” The town was severely critized for the deplorable relationship .

between its police force and the Mexican American. population.

‘.

At the timé

144 4
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we visited Martinsville in-.late fall, five Mexican Ametican men had re-
Centli.bekn shot to death by local.policement Before Christmas the police
chief's car was.demolished with a stick of dynamite. The tense atmosphere
was filled with charges of racism. Volatile gatherings of Mexican Améri-.
cans were often rousted from a pbpular par and pool hall. The owner had
_— . been cited for violations and the police were actively trying to close, the
/ bar down This only inflamed the the situatiOn further by adding charges
of harassement and racisam.. Amazingly, Martinsville had just elected its LY
first Mexican American mayor and fired its fourth police chief when we were
introduced to the townl The mayor nad run -unopposed. ‘It appears as though
White regléents'are somewhht resentful of‘the large number§ of Mexican
American families choosiné to settle permanently in Martinsville. However,
_there is a small segment of the Mexican American popglation who are lgng-
time residents and who are well—integrated into the economic and sogcial

: life of Mattinsville. The mayor okoa{tinsviile comes from such a family.

The modernization of Martinsville began several years ago when light
industry came to the town and employment opportunities increased.. The
simultaneous discovery of oil in the Martinsville area also inflnenced
social relations. Some Martinsville farmers who have oil rigs pumpiné on
their property have cut back ongfarming, thus reducing the need for farm
labor, and %ﬁrcing the Mexican Americans to turn to gther sources of in—
come. The present volatile social situvation could almost ‘have been pre— -

dicted——Martinsville 'was rushed into the 1980s with few mechanisms for
, handling the rapid change taking place around it.

——— .

-
. . -

‘The Local Education Agency (LEA): The Schools ’ :

The Martinsville schools have often been the focal point of the town's
poor human relations. In 1971 a bomb-.blasted police, culminating a series
wof skirmishes between police and field wOrk:\s at the’ migrant1worker&

grohnds.,dBy 1973 the conflict moved into the schools when student
riots broke out. In June of that year the:high schqgl was also bombed with
dynamite. Martinsville's new Superintendent, William Jones, speaks with

assuredness that Mexican Amexican-White relations have improved dramat-

o

Jically since. He points to the bilingual program and the appointment of
several Mexican American teachers as evidence that steps have been taken to

~ N R
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\
ameliorate the situation. There is a strong teacher group in the Martins-

ville school that publically supports the bflingual program and presses for

wvarious types of reform throughOut the schools

2

The Martinsville public schools c0nsist of “one elementary school, one

middle school, and a high schoolé. Because of the impact of oil exploration

and development'in»Martinsville, its school bubget is remarkably solvent,
the budget increased lpngimes in the past few years. The building housing
the middle school was recently renovated and is in excellent condition.
Beautiful spacious lawns and tennis and basketball courts dend a park—like
atmosphere to the middle school; a new million dollar high* school was built
a few years ago, thus completing a showcase series of buildings clustered

within a five-square blotk radius. - ' ‘ 2 ,

Encinal Primary School (K—4)“

-

The primary school was completed in 1969. The building, which is in
excellent repair, has 29 classrooms, a fully equipped library, two émall
instructional aﬂ‘as, a general office complex, and a cafeteria ) There is a
professional staff of 35 tedchers plus 2§yteanher aides. Thé Ailingual
program is housed in- the elementary school and into the sixth grade in’
little more than half of the classroonfs. Ricardo Trujillo, the bilingual
program director, often spoke of his efforts to get-the district to expand
the bilingual program beyond the sixth grade&and into the high school. He
perceives" that there is a basic resistance to the bilingual program
throughout Martinsville and any effort to‘expand it-would be futile Some
teachers voice resentment oyer the program‘because all of the aides aré.
assigned to the bilingual classroom Qnly; they feel that this is an unfafl
disadvantage for nonbilingual teachers. Edward York the principal, is
often referred to as a staunch supporter of bili/gﬁal education. He is
well-respected in the district and he, too, feels that expans ion of the
bilingual program beyond the eighth grade is not likely

< .

.
»

Martinsville Middle School (5—8) .

The middle school is in excellent condition o The halls are filled
with colorful graphics and bright carpets. The classrodms are bright,




sunny, and equipped. The overall apbearance is that of a tastefully de-
signed, well—endewed school. - The school contains 31 classrooms, 8 small
instructional areas, a weli—equipped gym, an, auditorium, an office complex,
cafeteria, shop, library, and music area. The 36 teachers seem satisfied
,with their working conditions, but some express discontent over the last
salary raise and see themselves becoming more agressive during future con-
tract7neg6tiations. Thus, although the district s Mexican American pupil
population is more than 40%, there are no organized bilingual programs that

> 9q

, can be found beyond the sixth grade. \

Martinsville High School (9-12) .

The entrance to the one story, rambling building is impressive: large .
expanses of green lawns and trees set the school back several yards from
the road. The entrance is enhanced by bright, Sunny hallways connecting
large open spaces walled off for the administrative offices, faculty plan-
ning areas, student locker areas, and classrooms. The well-designed build-
ing is eye pleasing and noasts of more than 106,000 square feet. There are
24 classfboms, a 1arge gym, 4 mugic area, and a little theater that seats

' 250. ;
One of the newer additions to the building is the community-school ' .
N library. - The library now contains a collection from both groups and ia

used -by both student and ‘adult borrowers. ' The Superintendent speaks with
pride about the’merger and considers it a good step in the direction ef

r

inproving school-community relations.

Anorher unusual feature of Martinsville high school is the science
area that is designed for using computers, closed circuit TV, and video
taping systems. Within the science area is a small planetarium There are
34 faculty members in the high school, several of whom are recently hired

Mexican American teachers.

Athletics at Martinsviile'ﬂigh School are taken serigusli. a dis-
cussion about financing schools in Martinsville, the Superinten;tzzhmen—
tioned the high payroll tha:_he has to meet. Part of the reason for the
inflated payroll, he explained, is indirectly related to coaching: "I
have 33 part—time coaching pogitions to pay for at the high school...be~

cause there is a girls' team_and a boys' team, our coaching is doubled.” !
§' teamy
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Martinsville High School offers football, soccer, basketﬂ!lr , swimming, * .’

track, volleyball, and several other sperts.. There are laxge turnouts-by

the community for the sports events; rivalries easily start with the Bur-

rounding counties. Athletics are clearly the most visible links into the

» . .
cogmunity. ‘ ~
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Bilingual Education

NEEDS OF MARTINSVILEE SCHOOLS
¢

[

»

.

o

. It is difficult to believe poverty really exists ln\Martinsville when -
one sees suehilavish school facilities. Although the excellentlphys;cakk )

plants c0u1d:éhsily be conceived as Martinsville's commitment to formal NN
education, teachers, Teacher Corps staff,.and school administrators often

talk about the effects of poverty on formal academic achievement in the '
schools. Despite the fact that’Martinsville's standardized test scores

have not been made p c, the schools have qualified for Titie 1 assist-

ad@e, and'a Right—;;3§:ig project. Witﬂ the schools' student population

over 40% Mexican American, many of whom cémg from diéferent backgrounds,

bilingual education seems to loom as a f;; priority need in the Martins-

[y

o ville schools.. i

"™ As the residency of the Mexican American comﬁunity has shifted from
seasonal to permanent, the schools' emphasis has also shiﬂted from migrant

education programs to b ngual educatiomv There is, however, a basic

» conflict in views over the real -purpose of bilingual education. Many White
residents in Mart}nsville openly oﬁfose biilngualgeducagion because they

gee it as special treatment for minority children who they think should be :
self-reliant and proficiéng Eﬁglish spéakers. Their 0ppositioﬁ is de-
scribed in statements such as, "It doesn't seem’right to single people out
in special groups. Everybpdy should be treated the same. 'Spebiql'labéls
"and groups only make the situation worsé."’ Some¢ residents also think bi-
liﬁguél pfograms run the risk of developing .pride in the Spanish culture

and language, a gituation that may eventually become inimical to the " Amer- 5

ican way of life,"f, On the other hand, some teachers and others who

-

~

* These views are not unilateral; there are many White families who enroll v
their children in ‘the bilingua%,classes‘for the enriching benefits of
having their children become groficient in Spanish. The Superinten- g
dent's daughter was constantly pointed to as an example of this level of - e
support. The Superintendent often spoke with pride about his dayghtet's '
facility with language as a result of the bilingual program. “However,-
1'd have a hell of a time selling the idea of expanding the program-to )
e the majority of Martinsville's White families,” the Superintendent ' -

L]

gtated. -
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suppoLt bilingual education see a real need for children from 1imited
English-speaking backgrounds to have intensive.language development along
with basic skills so as to assure maximum achievement. Some supporters of
bilingual education also favor maintaining the cultural aspects of the
Mexican American heritage; they cite this component of the program as the

bicultural dimension. .-

- Thus, the attitudes toward a bilingual program in Martinsville seem
riddled with conflict. The holistic approach of blending language mainten-
ance and cultural devélopment is in direct opposition to the view that
English language proficiency should be the heart o{’the bilingual program.
The latter fosters the notion that there is no need to expand language
maintenance beyond the elementary school for students to be proficient in

English. The.state department agrees with this veiw. Statewide evaluation

s

of program effectiveness rely almost exclusively on measures of English ’

language pro¥iciency; bilingual program directors are constantly pressured

to justify why children remain in the program after reaching certain Eng—
1

lish proficiency levels. //

3

The bilingual program director, Ricardo Trujillo, waé recently hired
by the district. Young,Yagressive, and with strong feelings about bilin-
gual education s cultural dimension, hé voiced total frustration about the
conflict “We are actually penalized for being. successful in developing
English proficiency with students from limited English backgrounds; we lose

money.” He explained that complicated funding restrictions further confuse '

the issues: . "The K—3qclassrooms are state-funded and English proficiency
is t;e main goal in these classrooms; however, bilingualism and Spanish
language development are encouvraged.” State funds primarily pay for the
raides and the director's sdlary. ‘Title VII funds, on the other hand, pay

_ for the preschool program and instructional materials in the fourth, fifth,
and sixth grade classrooms. Title VII guidelines permit both bicultural
and bilingual activitiés.- The opposing forces of conflicting views often
clash over issues of bilingual education in Martingville schools. Although
the needs assegsment item, "Extension and Imprbvement of Bilingual Educa-
tion,” appeared on the form, the primary school faculty rated discipline
and behavior problems as gignificant. These were followed by a desire fd&
assistance in working with the exceptioeal child. Bilingual education

. needs were among the lowest ranked. .

e
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Working Conditions and In-service Needs,

e "

Both the.middle school faculty and the high school faculty ranE'd "a

.

wellstocked workroom for preparing and reyiewing materials” as their top

2 priorities.

Assistance with discipline, demohstration teaching, and direct.

classroom assistance were also ranked high by these faculties.

The high

. proposal states,

, high school was needed.

Noting such wide variance in the assessment,

.

»’

school faculty felt that a well-developed career education program in the

the

.

. It became obvious that the Training Complex ﬁould have to be
higﬁly individualized utilizing a variety of resource people
that would prebably go beyond the resourceg of any particular

ey university faculty member . . ‘ N

"% . . " . °

_The intersection .of bilingual education needs, teachex—ranked needs,

-

and university capability continued to plague the project throughout its

ke
. " planning year. .
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' > START-UP AND PLANNING YEAR

L3

o ®

‘,' The' proposal‘s development and funding were entirely the products of .
two energetic members of the Greensburg State University faculty, Paul
o Brown and Fred Gates. They visited several surrounding school districts
.before’ ¢ oosing the Martinsville School District as a Teacher Corps target
area? though the town is 47 miles from the university,‘Brown felt that
Teacher Corps could hav//its greatest impact on Martinsville because of the
needs that surfaced during the preliminary visit. Brown also stated that
several .school districts flatly refused. their inquiries because of the
. »wild stories circulated about the last Teacher Corps project” at another
nearby state»university. Some superintendents were reluctant to partici-

- pate in:a project that could’be potentially‘fonflictual in nature.

j? Paul Brown, a'relatively new faculty member, felt that Teacher Corps
¥‘was consistent with his own values about equal education opportunities and
field based teacher education. Though he was enthusiastic about directing
such a project, he was concerned that it might interfere with his chances
of obtaining tenute. Some of his decisions seemed to depend on the relsr
tionship he developed with Rqobert Farmer, the Associate Dean.for Research.
Wanting to encourage faculty nesearch and development Farmer pointed out
+ the many advantages of having a Teacher Corps grant at GSU. After receiv-
ing promises of total support from Farmer Brown agreed to play a substan-
tial role in the Teacher. Corps project. Upon receiving notification of the
grant award, the Teacher Corps, *Washington Office, wanted Brown as director
and Gates as field director because of Brown's faculty appointment. Brown

reluctantly agreed and thus became project director. .

Fred Gates was an important figure in GSU's Migrant Education Mobile

which focused on4specialized teacher training for schools. heavily
‘populated by migrant farm workers children. As the need for such training
-diminished, Fred saw Teacher Corps as a logica%‘replacement and outlet for )

' his years of experience as a field-based tealher trainer. “Over the years,

, Fred had developed a real commitment to bringing culturally relevant

. teacher techniques to teachers and maintaining both culture and language,

]
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dimensions in classroéns‘serving Mexican-American children. He grew up in‘
¢ the area and spoke fluent Spanish. Gates and Brown together seemed to be a

dynamic’pair;'the impressive, sensitively written proposal was an extension

of their efperience, expertise, and commitment to the ideals of preparing

teachers to encounter classroom problems associated with low-income

schools / . : , ‘

-

Entrance into Project Schools and Staffing

However, the initial introduction of the project into the 'schools was

beset by a number of problems. Shortly after the opening of school, Gates

began visiting the Martinsville schools to start the planning activities as

coordinator and liaison person with GSU. Brown, on the other hand, was
slated to coordinate the university's activities®and saw himself as spend-
ing most of his time at GSU. However, Gates' obvious enthusiasm, his
intimate knowledge of the local culture, and his definite opinions about
field-based teacher training and his “personal style” said Brown, all
combined to-work against him -in the Martinsville gchools. "He came on too
strong” and "He 1ooked like an advocate of minority rights and bilingual
education” were‘the two most prevalent comments made explaining the lack of .
enthusiasm that greeted his arrival. The rejection of Gates see364if have,
ut

- ' bean widespreadfcoming not only from teachers and administrators from

<

the superintendent as well. . . . . <

¢

This prompted Brown and Gates to reconsider their job descriptionms.
The compromise reached was that'they would switch roles. However, Brown.
surmised that his total iavolvement as the liaison staff member would
eventually erode his effectiveness at the university Recognizing this,
the Dean, “Gates, Brown, and the Superintendent all agreed that a more
permanent position should be established for coordinating the Martinsville
situation. In addition, the time for electing the Community Council  and

the establishment of-planning groups-was quickly approaching.

Supertintendent Helmes suggested that Joanne Jencks should fill the
position of community coordinator. The bulk of her job would be to coor~
dinate the council elections and develop the Council's activities. Joanne

Jencks was fairly new to Martinsville and was the wifé of the high school

’ }
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principal, Bill Jencks,.who had peen recruited‘and hired by the Superin-
tendent shortly after his appointment as Superintendent. Joanne was in the
last stages of completing‘her doctoral degree in Science Education. As a
former classroom teacher, she knew school\curriculum’intimately but had no
‘formal experiences with;community d opment work Her eventual hiring.
was justified on the grounds that her high level of educational achievement
justified giving her a chance at this job: _With the hiring of.Joanne, the
Teachér Corps staff was- complete and the Council elections were ready to '
-take place. 1{ addition to Joanne, Brown agreed that the school district's

hudget could finance‘lohg-range,consulting by Thomas Kirkmann to work with

teachers in devefoping and revising the district's curriculum.

- + @
o .

The BOCES'and Martinsville's Curricular Needs

Tom Kirkmann is the director-of the Board of Cooperative Education
Services (BOCES). BOCES was set up to-provide educational services that
small distmwicts could ndt.provide individually. Most of BOCES's services
have been primarily in the special education area; some other services\are
speech correction, remedial reading, migrant education, language develop-
‘ment, and psychological;teating. However, it appears that Superintendent
Helmes wanted the Martinsviile schools to consolidate and standardize their
curricula in all academic areas. Helmes viewed'this as-his own personal |
priority for‘the Martinéville schools and felt that the Teacher Corps proj-
ect‘should help with this most important district need. Superintendent
Helmes wanted to retain Kirkmann as the district's child consultant for
helping to consolidate the school curricula. Brown agreed to Helmes'
request for both JoannejJencks and Tom Kirkmann, thus establishing a pat-

“tern of cooperation that was to last throughout the planning year.

*

Communitzicouncil.Elections . .

The first major activity was for Jencks to organize the Community
Council elections. At the suggestion of Superintendent Helmes, Jencks
organized the e1ection by the 'same. attendance zones used by the district.
Nominations were solicited b '/rite-in forms. When asked about trying to
get representative memberg” of the community on the council, Jencks stated
that she had wanted to send flyers in both Spanish and‘ﬁnglish’ but that

the Superintendent vetoed the idea because it might start a precedent.

-
i
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'Jencks prepared an article descrihing the election and circulated it
in the school district!s newsletter. Using an enclosed postcard, people
mailed in the names of interested candidates. This yielded a roster of
candidates that was posted in the next newsletter and in the local news-
paper. Eventually, mail out ballots were prepared and sent to every house-
‘hold with children in attendance in Martinsville schools. The election
yielded 11 members; the local priest of ‘the Martinsville Catholic Church -
one male parent, and 9 female residents and parents. Except for one
Mexican—American, the council was all White. This was because Jencks had
. ~ decided to solicit candidates by att®ndance zones, and the nominees reflec—

ted Martinsville's segregated housing situation. '

Jencks became excited and enthusiastic at the patential of the Com- -
munity Courcil members. She immediately started out to develop them into a
smooth functioning group. Several training sessions were organized includ-
ing attendance at a weekend seminar on parliamentary procedure. While
Jéncks encouraged attendance at workshops—a&d short courses, she also
helped the Council conduct their own needs assessment to identify the range
of possible activities the.Council could undertake. By doing so, Jencks
quickly became independent of the rest of the Teacher Corps project. She -
developed into an articulate spokesperson for the Council and an advocate 3

of school-community relations; her leadership was facilitative. She con- .
stantly infused the Council with new idea By the spring of the year, the
Council had - completed their planning ‘task and, Joanne remarked with some
frustration,- "We're ahead of everyone else and\now we are being held
: up—-the C0uncil is ready to implement their projects.” ln addition.to the
workshOps training session and conferences, the Council successfully spon-
sored the construction of the showplace- playground in the poorer section of o
Martinsville. Their list of priorities/needs reflected the Council's
divergent ;ieWpoints. For example, for Year 2 of ‘the project, they elected

’

to explore the following 10 areas of community needs: 4
(l) Holistic health - fhe council felt that health maintenance
.through a health education program was much needed in
- _Martinsville. . .

(2) Child care — Because Martinsville does not have high—quality
child care facilities and more mothers are entering the job
market, the Council felt -that child care was an important
issue in Martinsville.

o
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(3) Comnunity-School - The Council wanted to develop a community
school in conjunction with the Martinsville schools.

(4) “Parental involvement - The Council wanted to increase
parental involvement in the schools, particularly the
Majestic Downs parenﬁg and the Mexican—-American parents.

14

(5) Human development prog;ams - The Council wished to investi-
gate human development programs for Martinsville.

(6) Volunteer training - The Council wanted to provide training
: for volunteers who work with children.

(N ‘Communication - The Council felt that the 8chooléu communi-
cation models needed’ to be improved. '

// (8) 4Parent education programs.-=*The Council wanted to promote€
parent education through various programs. \

) (é) Senior citizen needs — The Council wanted to investigate
. genior citizens needs to determine what they were and how
the community could Relp_their senior citizens.

(10) Cultural experiences - The Council felt that promoting a
variety of cultural expgriences for children would be bene-
ficial for the community.

-

Although the Council worked hard af identifying possible activities,

they felt that idput from morefcommun;txwmembe#s was needed. Having vir-

'tﬁally no visibility in the town and because.the Council participated pri-

4 marily in planning the members had little tangible eQidence to point to
‘or to use as a reasbﬁable explanation of whax'they were about whlen they
tried to solicit more community input.” Their biggest probiem at this point
‘was how to get others caughtaip i& fhe same enthusiasm they experienced

. . .
during the planning year.

- With ghis in mind, Joanne encouraged the Council to hold‘én "idea
exchange” day. This event, she said,Q§ou1d publicize the planning goals of
the Council and ask for‘co;mqnity‘input and -reaction. “After careful plan-

"ning, ringing dporbellg and q:@éreus phone calls, the committee was able to

get a small gathering of Other .persops to their idea exchange. This meet-

3 .
ing seemed to have represented a. tuyning point in the direction and focus *

of the Council.

?

At the ideas eXChangé.gﬁe notiongof the community school sparked the
most attention a;d suﬁ;ort. As a result the Council decided to focus most
of their energies into the. feasibilfty of developing a community school.
Actiné:rapidl; dpo; their’newfoqyd impetus the Council sdlicited the advice

]
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and help of Professdf Richard Cole, a specialist-in commuriity-based educa-

tion at Gsuﬁ'_ They wanted Professor Colé to advise them on the most effi-

cient way to-approach setting up a community school.*

After several meetings which stressed defining the type, structure and

e-fold

/

focus of the community school, the Council decided on a th

° strategy: . g ’ .

(] THroﬁgh the university's graduate program in community educa-
tion, .they, with Teacher Corps money partially funded a Mott
, Foundation Intern who in turn would help lead the effort at
; establishing a commuhity school most suitable to the needs of
Martinsville. The intern eventually hired was a local resi-
dent of Martinsville. | o '

o' With the help of the intern, the Council organized a community
task force on community educationm. The task forge membership -
of ten persons was composed of three Teacher Corps. council
members and seven additionalbcommunity members. ~ - °

e .The task force's first charge was to survey the community for
possible organization and content of the. community school.

With the help of Professor Cole and the Mott interp’the~task force .-
surveyed 250 households in Mgrtinsville and reportéh an over&helming surge
of interest in a community school. The survey also netted some 80 volun-

‘teers willingfzo help establish the school. The task force's report was
forgally presented to ‘the Community Council, accepted, and slaﬁed for

implementation on a pilot-basisyin the spring.** 0
, . .

The Commggity Council was. convinced by the enthusiasm of° community .

response that it had clearly discovered a real need for Martinsville.
Other spinoffs from tRe c?7punity council's efforts were:
L , -’r (9
. e A senior citizen bus trip to the mountains in response to
almost no organized community activities for sentor citizens.

- - .

% First-hand accounts confirmed the anticipated success of the community
school. It was Iganched with large numbers of bhildrgn‘ana adults
‘signing up for classes. Other supportive funds are now being sought for
permanent staff. v

** The Mott Foundation financed half the cost ($2000) of . support*for an

) {ntern enrolled in a Masters program in community éducation, with a
local agency-(in this case, Teacher Corps) financing the other-half .

while the intern contributes service tq the local community agemcy. -
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" change’this image.”

-

. “

e A Fourth of July town xelebratiord -~ the first for .
Martinsville. ;

e A consultant to help construct another playground in the’
Mexican—-American neighborhood utilizing a previously untapped
city recreation fund.

) An ethnic dance program highly attended and focused on
Mex1can~American and Japanese cultural forms. :

e A seminar on planning for growth in Martinsville emphasizing
municipal funding; controlled growth factors, open, space, -

- wvater services, social services, schools and human“relations- -’///

involved planning commissions, the Martinsville oity fathers
. board and a variety of .interested citizens.

1

Joanne at this point felt that the Council learned to work together
successfully because she encouraged minimum use of parliamentary proce-
dures and an "open communication system.” She felt that the perceived _
status differences,among deans, superintendents,\;nd community people made
genuine collaboration difficult. After further r flection she .stated,

"Rural people have poor images of themselves——they don't see themselves as '
activators, doers, or-agressive. The work on the Council may begin to

Carole Young, tge community council chairperson,

- agreed in Part with Joanne's Opinion.' Carole stated ‘that the greatest ‘

contribution the Council experience gave to her was to help breakdown the

perceived barriers of status di rences among deans, superintendents, college

professors; and community peoplegbecause she had.the most” direct interaction wvith

" them on the policy board. She felt that the opportunity to travel as the:

Council Tepresentative and meeting a wide variety of people helped her';

develop a broader view of the world.
. ] ’
Commenting further on -the obvious success of the Council, Joanne

statéd, "I think the greatest benefit of these activities is that the >
Teacher Corps council is now committed to an idea ... they were never com~
mitted before ... they are dedicated to the idea of developing ‘and refining
events that bring the‘Martinsville community together, they are committed
to the idea of sexvice to improve all aspects of the community. Carole

Young echoed these comments when talking about the,Council's success, 'they -

,are willing to learn new tﬁings ... and they now have'confidence that they

. X . .
can lead such efforts and that permits me to work more in the background

and not to bé the leader on every task ... they are receptive to new ideas

1
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whereas before they may have been skeptical.” About Eulticultural educa-

"I know we di#dn't do much~£n that area but the comau-=
Now that.the structure is in place

’

‘fion she commented,

nity school now represents a structure.

"we can probably do something next year.

3
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. r MULTICULTURAL EDUCATION

» -
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. As. late as June of .the planning year Martinvalle 8 Teachen Corps
project had produced no multicultural program proposals for the LEA. At .
this time, teachers who. were active in the planning précess were having .
- difficulty understanding the concept of equal educational opportunities.
‘A small discussion group’ of teachers voicgd concern .that minority groups
rshould not be given preferentialggfwﬁifferent treatment, y-felt that .
Teacher Corps was ill-conceiVedobe.cause of*-this focus op gal educational
opportunities and low—income schools. These teachers were not aware that
Teacher Corps activities were specifically designed to address the teacher
education problems linked to low-income students. They wanted graduate A
classes paidufor -and they wanted more teaching materials and hetter work-
~ ing conditions’ + In face of these demands, multicultural education was seen
) as a fnill 'Some other teachers ‘and. administrator;.equated multicultural
education with bilinguﬁlggducation and objected to multicultural education

°

for. the sa@“reasgns they ob«jected to- bilingual .programs.
3 .

Homever, at the unive;ggtéfPau 1. Brown used his influence to involve
several of his colleagues in various activities related~to multicultural
education. Using his limited ffnancial resources, Brown enticed a small
group of six faculty mem‘ets into forming a planning group that would
produce a position, paper on multicultural education. for the department to
use as a guide for a multicultural ¢ompgpent of their teacher education
program Brown agreed to send three faculty members to a confesence in
returnjfor their position paper and to offer leadership to the department ‘
in J;‘ea. Several days before their d)eparture, Fred Gates gave them
. in-service training on the conceptual bdﬁds of multicultural éﬁucation -and
told them what to expect from ‘the conference. Even during ‘thé conference,
Gates personally accompanied the group on yarious cultural‘activities since
the conference was held in a cifty‘well known for its multicultyral -offer-
Aings. Brown also. agreed. to pay summer stipends for literature reviews od
multicultural education. He became quite active in’ supporting the depart--

ment's response to a, request from the. National Council on Accreditation of

Teacher Education (NCATE) for a multicultural teacher training component . Do
D e o N . 161 )
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Martinsville teachers in introducing “fulticul tural ellucation concepts 1

rs ) »
. e
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Brown's biggest contribution occurred when he diverted a part of his
budget to help finance the salary of a faculty member trained in multicul-
tural education. The new faculty member, a female, Black Ph.D.; was the

first faculty membe; in the department with such credentials.
e .

Alice Randolph's experiential and academic backgrounds were well

suited for .the Martinsville project. A native of Capital City, her early

undergraduate and graduate work was taken at another nearby university. In
addition, -she had worked and travelled in Latin American countries and was
fluent in Spanish. Paul Brown defined her regpgﬁ%Ybilities in broad terms
emphasizing thet she was to assist in _program planning and development for
the Teacher Corps project, assist in the development of a knowledge’ base

for multicultural education, help the department infuse mpltic ural edu-

cation into its teacher education program and finally, to assist the

their teaching

Alice:Randolph expected that some initial groundwork had been accom-
plished by the department; however, her first impressions were, they (GSU
faculty) did not have a handle on what is education that is multicultural
... they had a misconception that mult&cultural education was only for
minorities or for those who worked with minorities.” Thus, shé felt that
her first task was to communicate‘togtﬁe_faiﬁity—a*ciearfand-correct“con-—f
cept of multicultural education. At a faculty retreat held shortly after

_her arrival she was a featured resource person; she took this opportunity

to begin her work with the faculty. :
@ﬂﬂiﬁ

' "The faculty wanted me to come to their classes and give guest lec-

\

tures ... they'were not confiddnt that they could do it themselves."” 1In
response, Alice organized reading packets that both faculty and students
could.use; in addition, she developed modular learning units that could .
also be easily incorporated into the introductory education course required
for all teacher education students. Her services to individual faculty
members became limited to “"meeting with them before class to go over what I
would do and what they should do ... I wanted them to read-and interpret
the literature and incorporateithis into their lectures ... a number of
faculty members found this to be overwhelming Placed in such a role,

Pl

Alice Randolph ran the risk of being threatening.

-
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— Comuenting on this another faculty member stated that "eventually some

faculty members began to doubt her credibility.” It was later learned that
Randolph's effectiveness in this role day have been hampered by her nonten-
__ ure track, "special " appointment as grell as the messages she was sent to
- [

deliver.

‘When dsked about her influence she stated that the accreditation

package for the NCATE teacher education program did contain a modest multi-

‘—;—_tuixpnal component but she was not very influyential in the write-up of this
v 'section. She thinks her lasting influence is that the introductory educa-
.tion course now contains a permanent section on multicultural education . .
that can be taught with a modular learning unit and an accompanying qulti-
media packet, or the professors may use a égptent guide to develop their
own approach. Randolph feels confident that this multicultural dimension

will be utilized. in teaching the introductory course.

4

In Martinsville, Randoi%h realized that teacher resistance to
multicultural education had to be bypassed if anything was going to be
accomplisghed. Ogmfhis issue she comment®d, "I disagreed with the approach
of having my name listed with a course offering. Instead I recommended
E?at‘independent study'packets should be deﬁn}oped and made available to
téa%hers wishing to do independent study on mu}t{sgifural education ...

however, we never said that we were going to do multicultural education.”

Using an individual, one-to-one strategy Randolph was able to ‘convince
a few;teacheis in each school to enroll for independent study and receive
eithef graduate credit or credits for recertification. Through this
— approach she ggigto know the teachers' more immediate instructional ‘needs
— and was able to help them skillfully interweave multicultural education

context into their instructional formats. A total of thirteen téachers

_dcross each building signed up for Randolph's assistance. Through this
approach the‘project was able to point to at least a modest accomplishment

<

in the multicultural area.
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PLANNING -GROUPS | -

The planning structure in the Martinsville project was a complicated
y venture from its inception. Paul"Brown, in his attempt to avoid overt

conflict and to involve as many ‘factions and role groups as possible,
L 2 -

cregted or supported eight distinct planning groups: ) o
/[ e A Community Coungil - Essentially, the Council was sfructured ’ =
by guide lines in the Teacher Corps Rules and Regulationms, -
they were charged to plan school-community activities. Ty

@ A Teacher Advisory Board - The board consisted of teacher rep-
resentatives elected from each of the three schools, they were
asked to help plan teacher-initiated inservice activities.

e Building level planning groups — Three groups for each, sepa-
rate building, relied on volunteers and elected members to
plan ingervice activities. »

e Addinistrators grou£ - To plan administrative activities and ——
ingervice for administrators.

ra

e IHE steering group — Was composed of the Dean, Elementary
Education Department Chairperson, Associate Dean of Research,
~  Assistant to the Dean, and Brown and Gates on a regular basis. ‘
They reviewed Teacher Corps activities to keep informed ‘and
+ offer advice to Paul Brown.

e Policy Board - The Board was expanded to include a teacher -

& representative and an administration representative. ., %F
. : ’ ) . ‘ ’Y)
Brown orchestrated the structure and workings of these groups by
attending their meetings at various. intervals. Aé these timeg he encour-
: aged bringing original and new ideas to the instructional problems in’ \¢’ ,

- Martinsville schools. His own liberal views were often brought to fruition

through these groups. He allowed each gEGup some small part of the budget

for their various activities.
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~ IN-SERVICE OFFERINGS

A5 the!f£811 school term approached, Brown "cashed in" on all of his
activities at the university. With the input from the teacher planning
groups he began planning the'in—service offerings for the fall. ‘Several ,

. courses were offered along with opportunities for attendance at workshops, «

conferences and the independent studies offered by Randolph. In addition,

. Brown persuaded a group of faculty members to act as consultants on call
for teachers needing help with specific problems not covered by the courge
offerings. The resplting in-service was a wide array of -content area

- reflective of the wide variance in the teachers' expressed needs. Prior to
this, Brown was able to get the Martinsville board to approve of reimburse-
ment for the cost of graduate credits thatIQOuld be earned through Teacher
Corps in-service offering. This agreement culminated a long debate and
stand off between the superintendent and the teachers. The board's deci-

- sion to pay up to two-thirds of the tuition cost was most likely an impor-

N
tant factor in the teachers' decisions to- enroll in the in-service offer- S
ings. Topics and content areas in the course were:

e Human relations for classroom teachers. ~
J o. Cultural and linguistic differences in children.
¢ Curriculum development for children with linguistic problems Lo f;
; (focusing primarily on Mexican-American children).
: 1 Implementing the dﬁgtrict 8 new science curriculum. .
A ‘e Developing objectives and materials for the high school

English curriculum.

M %

P - @ Teacher evaluation for distric¢t administrators.

é Classroom motivation fd¥ primary teachers. '
2 ) - N , . .
Most of the courses .were 2-unit credit cougges that were also valid
?or graduvate credit. Teacher Corps dlso bedame active in offering

o ] - )
in-service activities on the district's traditional in-service days. The3|,

‘short—term inputs cehtered around impacting school and clagsroom climates
and developing teaching materials. In addition, Gaggs and Brown estab- .
lished the long anticipated teachers’ workroom. On .a drop-in basis Gates

%
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and others froam the univetsity were available to help with short-term

- classroom problems not appropriate for formal workshops or courses . .

At QSU Brown not only generated dialogue about multicultural education
but he also” helped to bring the collective faculty strength on rural educaz
tion into foéus. In his various requests of help from selected facultf. '
members rural education as a concept field was constantly discussed. By _

‘the close of Year 1979, the GSU faculty had established an Office of Rural

(95

Education which represented a consortium with several ‘nearby universities -
in two other states. Faculty plans for this office included soliciting -
outside and internal funds to develop the office into a Center for Rural -
Education with research and developmegt activities as its dain foci The

sma11 faculty group working with Brown generated enough funds to solicit
articles for its first two publications. The two Jjournals focused on rural
education and teacher education for rural schools.. At the close of our

study the two publications were nearly ready to go to press,

The Journals

also .comtained an outlet for reporting on Teacher Corps activities; two

"~
articles were written by the Superintendent of Martinsville schools and
othier Teacher Corps participants.
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CONCLUSION = - L g
A . . .

The Martinsville project is successful in several areas. The commu—
nity council's long list of‘achievements is reflective of the intersec—
tion of a long-standing comnupity need and an appropriate, mandated Teacher
Corps activity that meets that need. Martinsville was ready for\éuch an
organized community activity. 4s the town struggled with growth, there was
a void that addressed itself to the human factors asSociated with rural
development 3 Althohgh the council was hampered initially from a seeming

disinterest on the part of other citizens, as soon as a tangible product of"

‘their planning was available, the _council discovered an untapped Teserve of

.volunteer help. The council was wise to keep close to the schools and the

children because Martinsville citizens 7are extremely family oriented and
, Co

want "a good place ipr raising my children.

s
 However, even though the social condifions were right for the coun-
il‘s effort to pay off, one. cannot discount the tremendous importance of '
two other factors. Joanne s dedicated leadérship and commitment to devel-
oping the council members into a self-sustaining and self—generating group
was an important element that got the council focused and enthused The ,

other factor was Teacher Corps itself On this issue, Joanne s summary

comments are illust:ative, she said, "¥am convinced that none of this

could hdve happened without Teacher Corps.

Another success for Brown was somewhat more subtle. Faced'with a =

potentially resistive group of teachers and university faculty members, he
skillfully wedged Teacher Corps activities into elements that were tailored
to fit the most pressing needs and desires of both groups. Although ‘
teachers did n%t wholeheartedly Support or trust university types, he .
brought them together on tasks that were rewarding and responsive. Though
he was often criticized on his management skills, potential conflict that
could have disrupted the entire project was avoided,_and reasonable repre-

sentat:[ons of mandated Teacher Corps activities were implemented -

~

152

- . 169 . ¢

i




7

‘e,

©

Brown s implementation tactics were fluid. He constantly reorganized

his objectives, ‘staffing patterns and activities to fit the changing conditions

*in Martinsville and GSU, A rigidly enforced management plan may very well

have been dysfunctional for the Martinsville project.

At the conclusion of our study, it was difficult.to assess the roots
of .another important factor associated with the Martinsville project. One
can easily see the seeds of,insitutitonalization.o A multicultural component

to the introductory education coursg, encouragement for professional develop-
.

ment in Martinsville schools through ‘payment for graduate Work and the

organization and publishing of scholarly journals on field-based activities

arewbeginning steps to institutitonalizing Teacher Corps' mandates.
. . . v ¢
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