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W of its teacher educqt1on programs .

1

»

The purpose of this document is to
describe the,socia1 and political context out of whﬁch'Zuch a system
has-beeq-created (Section I) and to explicate the system, {ts design
Purpose and uses tSectien II and III). -The compongnts of this syetem,
referred to as the Student Information System;°have een generated from
the d1scuss1ons, perspect1ves and 1nterests of a diverse set of Cp]]ege

4

facu]ty, work1ng together for’ the pgst two years. Th1s document ﬁs a

synthesis of these ideas and p]ans




CONTEXT

- SECTION I:

<

\

Like most issues that evolve in a coTTege of educat1on, the creation
of the Student Informatidn System has been stimulated by events and forces
bqth external and internal to the OSU College of Education.” The exter-

1 forces ‘described below set the.critical climate within which teacher
educat1on operates nationally. As well, certain practices and concerns

currently characterize the OSU College of Education which are, no doubt,

o true far schools, colleges and departments of education nationally. The

_catalyst for action in the evolution of the’Student Information System

ultimately rests on the external and 1nterna1 need for accountab111ty,

—y e

exp]a1nid below. °. . L /i
External iontext a
There is an increasing public demand for.an improved educational .

system. A significant portion of this demand is fér more highly quali-

fied teachers (Time Magazine, "Help! Teachers Can't Teach“). State,

1eg1sTatures are respond1ng to these pub11c pressures by mandat1n§ new s

standards for teacher eddcat;on (e.g., State Standards for Teacher Edu-
cation ih Ohio, 1975), incTuding responsibility to deveTop and ihp]ement
evaTuation--accountahility procedures. Thus the pub11c and’ the Teg1s-
lature have, perhaps unknowingly,: banded together in demand1ng “that .
teacher education programs -be her accountable for, the qerformance of -
those they graduate. v

" Beneath contemporary accountability demands are a number of funda- - .

mental questions which challenge us as teacher educators :

Who are the ‘teachers. we are educatingTahd graduating? . . -
What is the nature of teacher deveTopment?

* ﬂhat critical experiences shoqu be made ava11ab]e
in a teacher education program? .,




'/
How should teachers and teacher education programs
be eva1uated7 —

Many of the current. efforts do not dea] with the totality or im-

plications of these critical quest on Rather these efforts are limited .

when they evaluate teachers; at one é?age in their deve]opment or use
accountabd]ity systems which deoend ypon an assessment of competencies

~ through the use of tests. Mtnimum~competency testtng of students and
teachers is an examp]e Current]y, more and more school districts are
requiring that teachers demonstrate their competenc1es through some sort

of test, e.g., the Nat1ona1 Ieacher Examination. Yet the so]u&1on Yo

determining effective teaching seems to requirg‘a_more thoughtful approach.
N a R ' \ s . o

-Rather.than exceed to the pressures ref]ected in the current agendas
of various puh]ic interest groups; the Co11ege of Education at %he Ohio
State Un1vers1ty is undertaking a major research and deve]opment effort .
that attempts to temper public demand with 1ts know1edge of recent -

research and developments in this area, match1ng these efforts with the

.. L I "
mission and-assumptions inherent in this College. .

Interna] Contextc

On the assumption that cond1t1ons 1nterna1 to the OSU College of

Education might resemble characteristics of other schools, co11eges and

>

departments of_educat1on, we will para]]e]»éxterna] forces described

.

above with some events of the 1ast decade in'the history of .our.College.

o v

* Our introspection, st1mu1ated by externa] concerns, is a candid reflec-
t1on of our own pract1ces and prob]ems which we assume are a mirror of
‘educator concerns nat1ona11y. Teh years ago the College: of Education ——

-

had as one of its standing faculty committees an assessment council,
\gﬁ‘*e‘primary charge was to #hcilitate the ongoing evaluation of programs
w1thfn the-Co]]ege As such the counci]wl1so generated*po1icy regarding

nat10na] accreditation and state department approval processes: After

-~

il

I
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completion of a 1974 NCATE'visitation and with the approval of ‘new

‘ State of Ohio standards for teacher education, this body gave way to

program p1anning teams charged w1th the redesign 3f ‘our” teacher educa-

% e - =

QD

irg in }976. This system is now in.full operation; in-
ding'quntitative eva1uation'and on-site observations of graduates
'/,// . during the first, third years'of practice. A great deal of data
has emerged from these studies, but the need to integrate the data
- intbo ongoing program improvement decisions still exists.\ '
K In additin to the absence of a strong feedback Toop fer i’oﬂotl- .
up7studies, there are other internal iSsues which trouble program |
~>deve19pers. _Teacher candidates continue tokarrive'at the culminating
~ experience; student teaching, nith undiagnosed and unremédiated problems.
\ ,Ethnographic studies condocted by the Kthors during'student teaching :
reyeai thatistudents~haye'strengths and weaknesses that aopear unrelated
to” the preceding, course exoeriences. Intensive studies &F First year .
A teachérs‘suggést that graduates of this and other'teacher training pro-
grams:continue to experience great frustrations, in c]assroom management,
K | and other problems of teaching and iearning Fo]]ow-up studies itemize
- a 1ong Nist of skills beginning teachers say they never acquired in their

4 '

R program. Paradoxically, these skills are documented components of pxist-

ing course requ1rements A11 these issues suggest that survival tech-

T

s

a ”fu.niqhes'ior beginning teachers continue to-be self-acquired and not
3 > \‘rattributabie to preparation programs.

y , ATthough each of these forces, interna1 and externa], appears to

Ly
inx‘ " N . ‘e

R
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represent isolated strands in éhe history of our programs, their con-

‘ \\\\\ fluence resu1ts When attempti/gfto@measure the competence of our grad-
uates compared to teach r cand1dates nationally, or in light of the

o . apparent needs and frustratvons of{f1rst year teachers. It is out of ~
_this,bed of anomalies that the Coileqe of Education Student Information
éystem has evo]veo not-ou# of any single event but out of a-study ofn

mu1t1p1e causes and needs for the 0bv1ous 1mprovemént of teacher cand1-

< dates and teacher educat1on programs . : U

. SECTION II: THE STUDENT INFORMATION SYSTEM - GENERAL BACKGROUND

~

The Model ;

Before pr1nc1p1es key features, components, and 1nstrumentat1on
~are exp1a1ned a very brief d1scuss1on of the mode] which gu1des ‘the

design_of SIS is necessary. There are séveral general models for

R

teachers or program evaluation in education. One is an inputloutput
\ .
modelg in which the 1nput is usua]]y defined as program obJect1ves and. "

the outcome is defined as student atta1nment of these obJect1ves, Th1s

inputloutput modeT/is.condOCted'eé_éost facto and does not provide ?or >

remediation. A second is a competency-based modei; in which experts °
identify,exact1y those skills which are necessary and effective for

.. practitioner; and analyze these sk111s into tasks.’ Programs teach each
task and then remediate or ﬁicense teacher-candioates based oﬁén an ,

[}

examination.

L f We chose not to u5e e1the3’of these two mode]s (or any other exist- -
1ng one) for a var1ety of reasons First might be ment1oned the nature
of our C01}ege Ihe osu €011ege of Educat1on'1s a‘1arge‘ diverse co}-
1ect1on of 25 programs, each somewhat autonomous and each with 1tsfzwn

K \percept1on of effect1ve “teaching. In th1s d1verse setting, any system wh1ch

v -
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sacrificed‘broadness the contextuality for the precision of“standarei-_
Azat1on would 17kely be‘FE3eeted* In add1tion, the enV1ronment at 0SU-
has been so rapidly changing. 11 the last five years that at this time
thé assumption of stability wh1ch is so 1mportant fer current models of
evaTuation can not,be met. * | )

Likeh%se,'we believe a teacher's contribution to eociety can only
be assessed by examining the total preservice and postgraduation exper-
jence of a graduate. Th}s includes the impact of the preservice program,
the gradudte's own inherent characterjstics, abi]ities and valdes, on-
the-job working eonditions, and the extent of personal, ebc1a1, qrgani-

-

zational, economic, or political resources. -
Another reason for our disinterest in current models of ‘teacher
evaTuat1on is 11nked to a unique conception of our graduates Current
models often tend to view teacher education as-a tra1n1ng exper1ence,
one.s1m11ar to the preparat1on of factory workers. i3

Training Model ) ) .

{
3 B...) + low skills (Tasks F, G..
{,,

R . ‘ + ideosyncratic factors’

~

Teacher Graduate = HIGH SKILLS (Tasks A

R

This v1ew pictures graduates as haV1ng some ready sk1115 they can
draw upon p]us some Jmmatyre skil]s which have not been sucqgssfu]]y
deve]oped during training.” .Although useful fos a var1ety of training

programs, we believe this approach is inadequate. In our view, an 0su”
A i . A '
graduate "looks™ more 1ike this:

3
¥ *

Ana]yt1ca1/Educat1ve Mode]

’ ?. * .
0SU Teacher _ h1gh skills + LOW SKILLS i self-analysis  change
Graduate (Tasks A, B...) (Tasks D, E...) skills - skills

+ ideosyncratic factors .

A]though an OSU graduate is a beginning profess1ona1 probab]y with

concom1tant1y Tow sk1115, she/he must develop a set/of se1f-ana1ys1s -3

°

L}

‘
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febdback- ychange skills which will lead to a1most 1nev1tab1e poS1t1ve
. change. Nh11e we. want to document the graduate S sk111 deve1opment,
¢ we a1so want to accoUnt for the multiple changes as they take p1ace in
- a graduate S 11fe ' . .
o Finally we are’ concerned abotit the'nature and timing of the judge-
ments made about the teacher candidate/graduate, One cou1d"make the
distinction between a system which concentrates most of its energy on
direct1y assessing mer1t and a system thch only provides descriptive
data for external dec1sion-makers to use as they p1ease However, the
>

v question seems to us to be one of delicately ba1an01ng somewhere between

these two polar positions? Rea11ty must be heeded, so it seems un11ke1y

to us. that any system might o _nlx_descr1be or'only judge. Recogntzing )
that judgements w111 take place in any effort, we have designed our _
‘ system so that judgements are c1ear1y 1abe1ed as such that Judgements
N . a?e\used to fdc111tate further learning, that Judgements reéu1t from the .
acc\\\iat1on of 1ong1tud1na1 data which have been gathered from a number
of perspectives, and that judgements are always surrounded and tempered
., by non-Judgementa1 descr1pt1ve mater1a1s - »
. So, in response to those character1st1cs wh1ch give our College
ofrEducat1on its uanue character, the comp1extty and intérrelatedness
‘ of the factors wh1ch 1mpact upon a. cpntr1but1ng teacher, and the nature

] . of-th1s spec1f1c reality, we began to look -for a fresh per$pective

(toward the evaluation of teachers. *Our present model parallels our

view of graduates and is deve1opménta1, grounded,(based on the graduates'
N ’ actual dooumented\eiperiences) Tongitudinal, many-faceted, and reflexive

(1t can test realify/and change accord1ng1y)

This ,\we have deve1oped a system we call SIS, baséd -upon a model

. -~
[

~

we .. L
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we mith call-a grounded.’ accountable profi]é.modgl. It rests upon the

assumptions ‘that capturing the’qctual experiénce/of feacher candidates

from a variety of perspectives, and the sub%equent assembly of .the evi-

=

. to, Y
dence accumulated as a result of this documenting process into a portrait.

-

or profile will yield findings which can bé”used for historical and
-

. accreditation documentation, student advisement (diagnosis/remediation/

-

retention), program imprpvement, and research. The folldwing diagram

is suggestive of dimensions qf the model we have developed:

A

‘Teaching .
»  Appointment ‘
‘W
P
. . <
~ =
Student 2
., Teaching X .
‘ o
' u
: . 2
o Special - =
Q' Methods g =
' <
a a8
-~ B
Professional . -
Iutrodgstiou -
.Freshman 8 5.
-Early
Exporl'oncc

~

NN
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This d1 gram dJmonStrates the 1nteract1ons of the teacher candidate
with ¥ké teacher education program. Notice that the diagram also-.
retaing. and.honors the-individual character and development of both

the tgacher candidate and the program.

/ The following explains the notations of the diagram:

1. At Point 1 the teacher candidate enters the‘program with pre-

dstablished formative know]edge, skills, 'att1tudes, and va1ues as we11

/ as percept1ons about s’elf and self as a teacher. dﬁ\s the teﬁher cand1-

date moves: thrd\gh the program (upward along the right- hand sp1ra1).

.the persona] and profess1ona1 development that takes p1ace is a refining,

extens1on, or add1t1on to these d1mens1ons of a teacher candidate's life.

5 "2, At Po1nt 2 .the program Just 11ke the teacher cand1date, is

a developing ent1ty The program progresses upward a1ong the~1eft-hand

spiral. " The program's h1story can account 1n good part for the expect-

at1ons and content represented in the 1nstruct1ona1 activities .facititated

—

“, by the co11ege 1nstruct?r. Howéver, smﬁce development is an ongo1ng

process, thennﬂnteractﬂon w1th<teacher cand1dates and 1nstructors shoulds
\ ] )
1mpact upon and change the program Furthermore this model suggests,

that program areas , and the Co]]ege must update the1r art1cu1ated

' contept1on and 1mp1ementat1on of their program.

3. At Point 3, the’ program and cand1date f1rst meet. H0pefu11y

.

our programs 1nc1ude and are affected by the entry character1st1cs of

our teacher cand1dates of %art1cu1ar 1mportance is know]edge of form- :

N

r e 4.

'--
N\ QL"'

va1ues, etc. prior.to h1s/her ente;;ng the program, ‘or even at substages B

~

m'mepmmmm.~\ ‘. S . ,' . e { o
. .Y v i'

4, At o1ng 4, dynam1e fOrms of 1nteracfﬁon take place as program

~ and teacher cand1date meet The degree of congruence between the teacher

H - '(
candidate and the program depends to a s1gn1f1cant degree upon such ’j

”




var1ab1es as the teaangr/gandidate “the inftrnéior; theﬁactivities.as !
des1gned and 1mp1emented the content the nature of interaction, etc.
‘Mu¢h of this interaction, in the form of activities and teacher candi-
da;éhperformance, is obserVab1e.' Here a three;way-analysis by, for -
example, the tearher candidate, the college instructor, and the Eooper-f
ating teacher, should prov1de us with a valid view of the exper1ence in‘
addition, we know that much of the: 1mpaét gf this experience is “pr1vate"
and may on1y be revea]ed through reflact1ve, narrét1ve acqounts and
ana1&sis. L C, . , o

' 5. At Point 5 ane candidate and the program~praceeé’together:
.Fxnarienaas {n the prénram impact upon the teacher candidaae in varinus .

'wayé, ané‘vice versa. Challenges are assimilated and growth develops to

ative dimension for the -teacher candidate and.pragram

In summary, ex1st1ng mode]s exp11cate program content and: eva]uate‘

" teacher cand1date S predeterm1ned observable and measureab1e sk11ls in
s -
~terms of competenc1es or,obJect1ves (n.b. represented by the area within:

the narrow réttang]e in ‘'diagram). Our model suégesti that there must .

be documentation of the deveTopment of both the teacher candidate and
the prngram in tarmS'qf'thé?nngo?ng nature of nhe experience (n. b;?f&; -5
représented by the area within the 1arge:reqtang1e in<the diaéram)gﬁ;

This;redn;res a mu]ti-facsﬂed,\éumu1ative data gatnering and ana1ysi§;“
é&stem ’

Expectat1ons : . s 'Q& :

After this Very br1ef 911mpse ‘of the model beh1nd the des1gn of

* SIS, and a very few of its assumpt1ons; we turn to the issue of expg;~' '

tationsiupon SIS here.33 0SU: Once we have laid out what is expected

>

13
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“ < of Sﬁé} we will discuss/some guiding princip]eszehind the design. -
f » 2 . : '

e To begin with we will briefly 1ist the external and internal eépec-
tations a compTlete system'shou1d'fu1fi11. From thig“1ist will then flow .

s . - N .V A . ) - },\

K

thé other topics discussed in this section: purposés and principles.

which determine the desién of our Student Informat?on System:

. ‘ i ’ o . L , ~ '. <
SLA : Externa] Expectations . The fol]owing items dre not negessarily
— .

spec1f1c to SIS)but would. app]y to many eva]uat1on systegs.

. The sysfem shou]d permit assessment o?\qbservabﬂe capab111t1es

.
LI »

{teacher performance teacher cogn1t1ve funct1on1nd)

. « The system should permit the assessment of nonobseryab1e capab111t1es
4 (teacher inductioh, feelings toward the prgtess1on, cr1t1ca1 1nc1dents)
. It should permit both external anquse1f—assessment Regard]ess of
) . . the congruence between Such findings, change shggld be an effect of the
o "+ assessments. : e - n
The system shou1d account for the impact of ‘the pre entry, preserv1?e,
and cont1nu1ng 1nserv1ce exper1ence on teacher performance (as mediated
through program success) -
.The system shoy}d proiéde a rationale for the use~and sequence of
. specific datanco11ection methods, their analysis, their dissemination,
a and the1r use. ‘{' L . ' © . «
, 'It shou1d help exp11cate the ph1losoph1es of teach1ng which ex1st
for,the rationale beh1nd the" program, - - \ "
2 W ft’shou1d prov1de for data ownevship, 1nterna] data oenerat1on and
. both 1nterna1/externa1 data use’for program improvement. N
; ':"‘ ) It shou]d provide a format which is simple to use sa that system usaﬁe
5 / ‘, 1§ maximized.. |
’ ~ . o . - -

°
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InternailExpectations At 0SU-,, some preservice experiences are

! N,

common (Freshman Early Exper1ence Program Profess1ona1 Introduction),

e most are. spec1f1c to a brogram (methods, student teath1ng \ Therefore, '. ' -

P
»

e

the system must be capab]e of captur1ng both common'and spec1f1e'ob3ect1ves.

At 0SU, effect1vejteach14g is def1ned dﬁfferent]y by d1fferent L
. 5 |
‘ﬂfiograms. Therefore the system must be able to handle d1vers1ty of out-

come object1ves e s T o ..

3

A At OSU programs are both autonomous and accountab]e therefore the .

J. ‘ e
' - ‘.

A system must prof11e the 1nd1v1dua} then the program, heg the co]]ege
At OSU °teacher educat1on 1s chang1ng rap1d1y (redes1gn, retrencH

ment) . Therefore the system must capture 1nst1tut1ona1 changes and AT

relate them to traihing effects. ( , I
o At 0SU, teacher education is lengthy and continuous, therefore the

system must be ab]e'to,accumu]ate and synthesjze data over a four to
N . - . LS

Six year time span . .
. ‘e . . -

- . -

< At 0su, teacher educat1on is large-scale and'often cumbersome

14

\: ‘therefore the system must permit manageable co]]ect1on and dissemination

of data.
At OSU "many components of: teacher education are independent, there-

fore the system must force-a historical, art1cu1ated perspect1ve which

>

“spans a student'swentire experience. i
! »

- At 0SU, our graduates, programs, and entire college are_accountaETe -

at different levels, theréfore SIS must permit findings to be used for
> 4 . .

accountab111ty at 2 variety of 1eve1s ‘ . o '
., , . .
' ' a, teacher‘effectfveness: how we]] does the graduate funct1on ‘(

at the'pupﬁ1, class, schoo],_and q1str1ct level?

/
/
Y e
O
¥4
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b. program effectiveness: how well does the program meet
indfviduai graduateineeds? How well does it prepare graduates
generally? How much does it contribute to.the College of
Education? : .

c. 1ntra-uniiersity (doT]ege-wide): how well do our Co]]ege

'graduates'stack up against other colleges? How totalaan egdu- .

cat1on do graduates real]yorece1ve7 . - T .

. ’ d. state and nat1ona1 "is our College meeting state and national !

standards’ To what extent does our Co11ege add to the good of
o soc1ety by 1ead1ng rather than following, by push1ng the 11m1ts

/ *of known research on. educat1on, by démonstrat1n§~our commitment

V¢ ' to show1ng there is stn]] a desperate need to know’ )

| What can be sa1d about the way theSe expegtat1bns shape SIS S fdrm’ ) "‘
“ « These var1ous-and diverse expectat1ons demonstrate the tynes of demands

to be p1aced upon any system adopted by this. “institution. Most obvious p‘
is the ‘clear challenge thgt SIS do d1ffereng~th1ngs for d1fferent people ‘

. at the same time, wh11e S1mu1taneous1y pu111ng together a number of |

possibly very loese data- gather1ng, ana1y51s, 1nterpretat1on, usage, and

storage means. The fo]low1ng are the purposes and pr1nc1p1es which

have guided us in the deVe]opment of this system. - - : " .

Purgoses ‘ : v - .
- There are four basic purposes They are: '
"1." to document student exper1ense for accountab111ty purposes [e g s
number of f1e1d and clinical hours in a student S program, the

.'sett1ng for these experiences (urban, suburban, rural), courses - "

taken an grades received, etc.]; , -

[\al

to diagnose student progress dn programs in order to fulfill the -




remedial experiences or.courses);

.

to collect data: about our students and program for purposes off

evaluation of both graduates and programs, and;
o
Pr1nc1g]e

The OSU Co]lege of Educat1on SIS restsx’pgn.sTX des1gn prlnc1p1es,

which, whan examined in the context of the expectations and purposes ..
p]aced upon it, give it jfs unique structure. These principles are:
a. SIS findings,must be-the result of mu1t1p1e and triangulated data/

inputs and)ﬁna]yses That is, neither the NTE or any other s1ng]e

1nstrumént will be used as the sole determ1nant of an individual's

*orsa prozfam s success. Further tr1angu1at1on must occur both at

the collection phase [comparison of*severa] Judgements of a single
' incydent (cooperating teacher, university supervisor, and teacher

candidate assessments of the same lesson)], and at the-analysis

R\

phase as we11[Kthe use of‘aswmany—mu1t1p1e analysis perspect1ves
as poss1b1e for the same Set of results (quant1tat1ve aSSessment

lfof clarity during a lesson, teacher cand1date,suo3ect1ve assessment,
~ - v

5 observer description of the same 1esson[].‘ This princip]e will

1nsure a persbnal and programmat1c profile, rather than isolated

-

. po1nt-data f1nd1ngs. . .
bl The system must stress‘descrigtion as well as evaluation. In a

‘ much smaT]er school it might be possible to assume that all students

undergo th;lsame experiences, and that effect1veness can be judged
1§oleiy on £he basis-of effort. Precisely’ because ‘our size makes'

the experience here so diverse, then, it is cruc1a1 that a student's
’ o f LY . .
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experiences be documentabﬁe’(i.e., describable) before any evalua-

r

»

tions are made about his or her competence. For examp]e FEEP (a
_freshman -level exp1orat1on program) has JUSt recently added a strong
emphas1s on ‘alcohol abuse to its curriculum. Students in this re-
vised program shou]d be better able to identify a1coh01 abusers

and deal with a1coho1lp abuse in classrooms. * Students Juﬁt-one_

quarter senjor, however, could not be expected te have acquired \
\

these skills systematically.

SIS must contain both formative and supmative e1ementsT— hosittve
change in either ,student or program must result from frequent

" diagnostic and p rtiéipatory assessments, ‘whose aims are to facili- "¢
tate change, ratfer than resu]t’from single, judgementa],la1]-or-

none ‘type evaluations.

. .. )
SIS must provide for sequential and 16ngitudinal data collection, ..

analysis, and usag®. SIS must guarantee that information gathered

¢

at "time A" w111 influence judgements at "t1me B" by tempering and

c1ar1fy1ng the\student or program profile. Concurrently, "time A"

information must become a part of "time B" 1nfdrmat10n 'I-

SIS must have cross«group va11d1;y,1and thus stress s1mp11c1ty and

. manageability. .Its f1nd1ngs must be understandable and 1nterpretab1e
bu co]]ege'instructors, by public_ schoo] teachers, by teacher cand1-
dates themse1ves ‘by program representatives, by 1eg1s1ators, by
"COunselors, etce A guidTng principle is that simple wording, short,
p1a1n-1anguage 1nstrumentat1on an easy to understand profile format
is a prerequ1site for wide usage. The des1gners of SIS assert that )

a system wh1ch errs on the side of simplitity.and manageab111ty and /

1s~frequent1y used is superior to a system with apparent]y h1gh

o »”

. 4
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statistical validity and which is comp]é& but qfésed. SIS should
be a practice-oriented user's systeﬁ, not a psychometrician-oriented

system. (In anthropdlogical terms SIS must be culturally accessible

to be successful.) Although beyond the scope of this brief, there

- ¥s ample evidence that internal and external validity and reliability
concerns can be met hy'other than conventional psychometric strate-
gies, strateg1es which SIS current]y possesses (multiple data
sources, 1ong1tudina1 and accumu]at1ve analyses, etc.). -

SIS must provide'for maximym student 1nput For years cumu]at{ve '
record systems have been dr1ven by the observat1on and assessment
of students ﬁrov1ded pr1mar11y by- the student's 1nstructors“end/or
counselor. We do not negate these entries, but we are creating a
system that requires students to reflect on_themse]ves and to'enter
_ personal end'proféssiona] data at significant stages of their ex-

. N . { .
perience to.balance the-views of those persons charged with their

assessment and advisement. ., o .

. SIS must heﬂlega11y resddnsib]e. Its design should insure our .
'students' clear direction on their right to pdrticipéte in the

. .
system, rece1ve feedback on the handhng and protessmg ofe the L

~

_ data, "and-controT,the- ftnal d1spos1tion of ‘the f1nd1ngs SO

\ . . - “.!_“ .

The Re]at1onsh1p of Expectat1ons, Purposes, and Pr1nc1p1es

Ppapq_sss - .

External’ . Internal :
Expectations | Expectations i

S ~ PRINCIPLES
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It shou1dlbe po%nted out that the expectations, the purposes, and

‘the'brincip1es are re1ated as in the diagram above. Purposes come

3

- -from the selected interaction of those external and interha1’expecta-_

-

tions wh1ch are appropr1ate to our College. Thus,'although there cbu]d
te many purposes, the four mentioned earlier seem at this t1me to fall

into the area common to hoth sets of expectations; and; of course, the

principles form the Qase;

Their‘strength must balance the weight of

the expectat1ons for SIS to be successfu]

»

A Few Thorny Issues

: S

)

Such a. grand design is not w1thout its potential thfa1ls

To

'conc]ude th1s section and prov1de further material for thought these
quest1on§ c0u1d be raised: . )\ .
, What will the consequences be for our College if the system (sax~3
in three years) is successful? Cah we @jthstand the tension of imple-
'menting change bases upon irrefutable data7 ' ’
oo * s 1t’poss1b1e for the System to: overcome organ1zat1ona1 1nert\a7
Can'the system, in other words, exist on an 1ncomp1ete data base? -
who w111 make the most d1ff1cu]t programmatnc dec151ons, that is,
to become most sensitive. about individual sthdent needs (counse11ng/
remed1at1on before all e]se) or to abandoh individuals for the general
- good (strihgent‘se{ection ofhentnantsﬂcontfnuing students). hi]l our

College have to prioritize the Yurposes of SIS?

o o . RN .. .

. ° ~ * -
» . . . . .
Z > ’ ’ N
& . A

.A‘,' . s . 7
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R : SECTION I THE STUDENT INFORMATION SYSTEM - COMPONENTS

.. In th1s section of -the document we w111 present.a narrat1ve de--
scription of the components of the Student {nformat1on System FoJ]ow1ng, ‘
’ 1n Section IV, is-a graph1c,d1sp1ay of the system, as well as 111ustrat1ons
of data entries and instrumentation. Spec1f1caTHy, the system requ1res
the entry of data at var1ous points nn the teacher educat1on program, from ~
admission to the Univers1ty, through the first years of the candidate's
teaching position. The stages are referred to.as the "Profile Progressive"
shown in the design on page;24?>ﬁach stage, or entry point,'is exp]icated
by .certain types of data , described below as "components" and Show on  ~

\‘ the same chart on page 24; These "components" are elaborated below.
Component I: Descriptors '

The data included in Component .I of SIS are at the most quantitative
and descr1pt1ve level. Th1s component presents data typically recorded -
‘on official student transcr1pts, e. g . course numbers and grades, and

v

cumulative. point hour rat1os Other entr1es are as fo]]ows a br1ef
<4 deser1pt1on of the course (cata]og descr1pt1on), a- record of the student s’
" f1e1d and c11n1ca1 experiences, to include the number of contact hoUrs
in f1e]d and clinical sett1ngs, a demograph1c,’currtcu1ar descrjptlon of
field sites (urban/supurban, open-spaced/traditdonal, mastery,]earntng/
infarmal education, etc:)y career decTsion data; and psycholog{ca1’data.
. " -Other data~fnc1uded inc Component I mfght be the student's test -
«h1story, from early administration of ACT/SAT tests, to un1vers1ty math
and English p1acement tests and College administration of the Nat1ona1
Teacher Exam1nat1on\or another standardized:test. Part1cu1ar1y in regard
to the display of stamdardized test scores,ésuch records will always be
tdisplayed in light of'other academic measures, such as grades and c]ass

(%

v

e . ".21 .
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standing,'and also #n relation to more triangulated and qualitative data.
. . . N . ’ i - o ‘i,v

generated fn Componentsgjwo, Three, and Four described below. ~In summary,

e - —~

omgonent 1nc1udes demograph1c ach1evement, experience, career de-

c1§1on, and- psycho]og1ca1 data. ' K o
. -~

Component II: Assessment ‘ ¢ K .

b3
<

Co onent‘II contains all the assessment instruments. They are
Zrto give a 1ong1tud1na1 picture of se1ected performance capa-
.bilities for each—teacher candidate. That is, certa1n kinds of. Jguestions
are asked at the freshman, sophomore Jun1or, sen1or and pOstgraduate
level in order to determine when a student acquired a certa1n skill.

¢« 4

These skills are divided into three eategories;, o

1. the "basics": reading, writing speakihg, in.gemeral;

2. level-related: ski]]s'assoctated with. tor example, a sophomore- -

level program at OSU (“the teacher cand1date demonstrated the

capab111ty of effect1ve human re1at1ons practices at the peak~f\

N

A of his/her field colponent in Ed 451.%);
3. program-specific: skills associated with'specific program ob>

jectives (being able to demonstrate the appropr1ate reading

-—

strategy for early ch11dhood cand1dates etc ).
> [

A11 assessments are gathered through a*ohgqoe method. Only situa-

tions where at least three persons can’ assess._a perfprmance are’ used;

further, only persons who are intimately associated with the teacher

candidate complete an assessment. (For examﬁ?@ﬁ during ‘a sophomoré

-

. teaching unit, the teacher candidgte, the cooperating:teaoher,'the

instructor, and a peer all assess the performance.}- Finally, a11

comp]eted as¥essments are triangulated after assessment. The interested o

part1es gather together to discuss their rat1ngs Rat1ngs are mnot

v ’

- S . : el
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changed as a'result-of this conference, but rather the outcome‘Qf,the

conference is documented for inclusion in the system's Component III.

of sets of judgements over -a teacher candidate's career wi]f.give a
valid picture of his or her performance.

Component III: Narrative

Component III C0n51stS of descriptive and ana1yt1ca1 materiais
written by the teacher candidate, the adviser, co]]ege instructors/
supervisors,wand_sggggratfng teachers. These data will be gathered '
¢ at appropriate points thgpughout the teacher candidate's particlpation

in the prograw. These narrative materiais compiement the data avaiiable

G

Thus;‘aith@ugh each instrument looks simplistic, the accumulation '

Q

in Cofumns 1 and 2.

As descri‘ptii/e, anaiyticab an’d reﬂ.ecti ve accounts

4

thesecmaterials shou]d be a r1ch source of information about the nature |,

of the teacher candidate's experiences and deveioping pedagogical sty]e

4
© It is anticipated that the following types of narrative data will -~

‘e

be gathered. | : ¢
*Symmative Analyses - Upon completion of majon.experiences.in the
Y .
program (e.g., a course, the capstone field experience in Education 451,

student teaching), the teacher candidate, the college 1nstructor/super-

visor, and the cooperating teacher write'summative analyses of the work ° “

completed and the experience. These reports,shou]d,inciude a descrip-

tion; reactions to and-ana]ysis of the experience; indication of successes

and achievements, and notation of areas for growth

-
" *Critical Event Analyses - During selected times during the program,

-

“(e.g., FEEP or PI field placements; clinical teaching experiences; student
" teaching), the teacher candidate wi]i;write, on angpgoing basis, anaiyses

M ) ’ ) "' ! . .
\Bf 'critical events and experiences.' Selected because of its importance
.

£y

. , _ 23
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or interest to the teacher cand1date, such a "cr1t1cdﬂ" event may be,

——m

for example, an acti 1ty which succeeded an 1nappropr1ate response to

a pupi] s question, Se challenge of hand11ng a d1sc1p11ne problem, or

_dilemmas confronted in deciding upon grades The ana}ys1s wrw{ten by

~ the teacher candidate %nc]udes--a brief descr1pt1on of the event, a

reactlon analysis stated in terms of fee]tngs and thoughts about the
- event, and conc1usions or thouéhts about future action'as a resutt‘o}.
~the experlence ' | ' i
'”*Documentary Record - wr1tten pr1mar11y by . the college: 1nstrdctor/
superv1sor or adviser afte& an adV1s1ng session.or speC1a1 meet1ng, |
these»statements.shou1d 1nc1ude the purpose and nature of discussion,
o -prescr1pt1ons/opt1ons d1scussed’ decisions reached ‘and: outcomes. .
These descr1pf1ve and analytical statements are crucial in ma1nta1n1ng

a documentary record -of decls1on po1nts and 1nteract1on with the

teacher cand«date

Component v: Context R .

o .
. Teacher cand1dates exper1ences and development are to be inter-

-~

A preted w1th due cons1deratlon given to the exper1ent1a1 env1roﬁment

9

Therefore, a$ part of the assessment: procedure, teacher candidates,

co]]ege instructors, and*cooperat1ng teachers and others involved w1th

teacher cand1dates provide descriptive statements about the context in

Yo which the experience takes place. The "exper1ent1a1 env1ronment9 1nc1udes
( *

information about the settings in which the teacher educatlon program

*

occurs, both on campus and in the "1aboratory“ of 1oca1 schoo1s and
agenc1es used as f1e1d sites. Respondents are asked to prow1de descr1pt1ve
S comments upon any ar all of the foQJow1ng charcter1st1cs of both campus

and f1e1d sites: . v .




.ence of being a teacher cand1date 1n a co]]ege of educat1on. That is, T

‘completes a set of c11n1ca1 or f1e1d.exper1ences*may be of critical

. -
. R NI . -
. [ . N » —_— ‘) *
v A
- . o, . . »
. ' . . »
. »

On” Campus Environment o

* General and/or ‘unusual conditions of the on campus-environment.

Yy

These data will be descriptions of the cond1t1ons ‘relevant to the exper1- .

what are the characteristics that describe the exper1ence of becoming &
AN
teacher? How ‘do teacher. cand1dates relate -to one another to their in-

)

structors, to the events and concerns of ichedu11ng, study1ng, seeking -

adV1sement, etc 2 How by our own act1ons as prefessors do we 1nst111 ) ¢

- ¢

.

profe551ana{1sm in the mznds ‘of our: teacher\cféngates7 What 1s the LT .

re]at1onsh1p of "teach1ng and 1earn1ng" in teacher, educat1on to "teach1ng

\and 1earnrng" in school sett1ngs” Us1ng h1stor1ca1 ana]ys1s, how do we L

know the rea] mean1ng of becem1ng a teacher? These are the descr1pt1ye

.o
had -~

entr1es pr0posed for on campus context - e

F1e1d Site EnV1ronment - (

L 4

"* General and/or unusual cond1t1ons in the Community - School .

: env1ronment "The schoo] sett1ng in a part1cu1ar community may be .of

critical 1mportance in 1nterpret1ng a teacher cand1date s exper1ence

For example, a teacher cand1date w1th a rural 0h10 background may undergo *

.‘transit1on prob]ems wheh p]aged 1n an inner city schoo], or, cooperatﬂng

teachers in a schoo1 making the»trans1t1on to a Mastery Learn1ng program
may not be able to fac111tate a teacher cand1date s exper1ence as eas11y' .
as she/he might with the previous program. ° Br1ef.notat1ons ‘and descrip-

tions of these contextual-conditions as we]1-as the. teacher candidate's
. . 4

reactions to the same sholild assist interbreters as they examine 4 teachér e

a3

+ fr

cand1date profile. .-
* General and/or unusua] cond1thons 1n the c1assroom env1rpnment _

{ LY

" The character of the spec1f1c c1assroonr1n which the teacher cand1date
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importance in-interpreting a teacher candidate's experience. For
examp]e the c1ass may_ be a mixed age grouping; there may have been

a"raumat1c exper1ence in the class dué to a pupil acc1dent or an 1nf1ux

" of 1mm1grant ch11dren, the cooperating teacher may -be new to the schoo].

A or new to this age group.

”

aBr1ef descr1pt1ons’ahd event analyses of -

i these conditions, as wel L ad’ the teacherscgndidate's reactions ‘to the .

) . A N ~ § s - SNSRI
‘{ same, shou1q‘ass1st*1nt%§pnetef§ as they examirie a Teacher tandidate

iy

.
¢

[

prof11en ))

4'4 4:10

~

-
+

&

v; * Re1attonsh1ps of the teacher candidate w1th pup11s, the cooperat1ng
téacher, the co]]ege 1nstructor/superv1sor, fellow teacher candidates.

The nature of the teacher cand1date 's re1ataonsh1p w1tq{pup11s, the’
cooperat1ng teacher,’ the co11ege instructor/supervisor,, and fe]]ow

- b

teacher cand1dates may be 1nformat1ve when rev1ew1ng the teacher cand1date s )

“

‘;‘.

o~

exper1enceq‘and activities. Here, for example, descriptive or ana1yt1ca1

. " . . . ". . 3
;comnents about a teacher candidate's style of interaction, use of personal

skills or expressions of concern for pupils may be noted as well as how |

pupils or peers reacted to thghteacher candidate. These cofments, when

validated from multiple sources, may be a rich source of‘information

useful for-understanding how the teacher candidate relates to'a variety

[

R4

, of persohs. - ) N ¢
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SECTION IV: INSTRUMENTATION
. t

> ' ’ [
»
N

Part A: QGraphic Design'foﬁ the Student Informat%on System

e

Part B:. S.1.S. Cross-sectional Prototype

-

] 8 . ) ,
Part C: Examp]es.pf,Componenté

Component I : Descriptors -
Component II: Assessments

'Cdﬁponent IIT: Narratives- .

v
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PART A

‘GRAPHIC DESIGN FOR' THE
STUDENT INFORMATION SYSTEM
College of Education.
The Ohio State University

L4

PROFILE PROGRESSION

" COMPONENTS

)

I. Descriptors °
(factual descriptions
including demographic,
achievement, experi-
ence , career decision

and psychological. data)

° N

. Assessment

(multiple perspeg:tive
Judgment by- expressed .
criteria of the ex- "
perience)

mi.

Narrative ‘
(mmiple perspective

ntary & analysis -

of experiences)

]

v

Iv. COntext

(destriptions which
:will assist user tn
intebpreting en- °.

vironment o
ences)

experi-

Pre-College Admissjons
High schdol profile
Field-experiences
Demographic profile
Basic university courses

.

Pre-Service
FEEP -
Education 450-451
Special methods
Foundations "

‘e
’

'{;s'ee example) -

4

Content Specialty Courses @
Student teaching . ] . 2
L/ .
Post-graduation’ . . : '
Firstyyear teaching ] . -
Inservice activities - \ . o
- \ - ' ’ TN $
/ r




. P . _ PART B ' . - .
- ‘ ) . CROSS-SECTIONAL” PROTOTYPE FOR THE ° B RITY
) . STUOENT INFORMATION SYSTEM. . ‘ .
' ‘ .. * * . : . ‘ ! ‘ A ’ .
PROFILE ' . _ -
PROGIESS 10N OESCRIPTORS ASSESSMENT NARRATIVE CONTEXT .
¢ T PROFESSIONAL INTRODUCTION . .
Professioral || Ed: 451-Professional Intro- -+ . TEACHER CANOTDATE PROFILE Sdevset ey A B oA
Introduction duction I1. A common, - the teaching unit .years old. Her pre- -
~ integrated introduction | A, BASIC SKILLS went well, I used vious experience with
to human development, . . - some of the skills I | children includes
general instructional 1. T.C. displayed the basic reading, writing, and learhed from micro- °| teaching Sunday Schaol
methods, human rela- ~ speaking skills required of a potential teacher. teaching such as-set .| and working with youngv
. tions, cultural. plural- . 1 23.45 induction and using adolescents at a drug .
ism, and school as a “T.C. reading skills T.C. reading skills > examples. 1 still rehabilitation center
~ social phenomenon, displayed were in- }—¢ 4———displayed were out- need he'l|; in class- in the sumers. She
z;]thaﬁ’ét‘;?zneeinﬂt adequate standing .| room management though {s the oldest of five
pe - There were times when | _children, one of my
ences. U6 ] T.C. writing skillp T:C. writing skills the class got away “more mature students,
! Instructor:  John Doe inadequate o FHt—T—Joutstanding from me. o , and takes her educa-
ua Yrs t. 179 . C. tion as a teacher
P gou:stzrér;de: 92 , I;‘g&e:pugi'éi"g skills T.C. speaking skills Instructor: During the| very seriously. She

Schog‘l :

Barrington Elem.
. Upper Arlington
. 4th Grade

Ms. Smith

40 hr/quarter;

a.m.

“-quality, off-task

l——{—l——{——loutstanding

B. GENERAL PROFESSIONAL SKHLLS

2. Clarity: Ideas, feelings, thoughts, and activi-
ties were expressed® in a way that was clearly .
- understood by }he stgdezts in class.
2

T.C.” lacked clarity T.C. was extremely
to the point of | | I Ic'lear to the point of
. being 'putstanding

beiny inadequate
3., Enthusiasm: T.C. displayed a personal commitment
.%o the Tmportance of the course content; ex-
pressed a personal excitement about the tdeas
- taught and an excitement about thinking about .
these ideas with students in class.
. 12 3405 ‘
T.C. lacked enthu- ) -~ T.C\gxpressed enthu-
sfasm to the point o the point of

Q'_H—H sias
_ of.being inadequate : being outstanding

Time Management: T.C. managed student work time-
to promote high quality, on-task student
y behavior.

dl 2 345 .

T.C. promted high-

quality, on~task
P11t student bfjhavior

s

4.

Y.C.- promoted low

student behavior

~

...to be Rntinued

& . f
See PILOT - Professional Introddction Teach
Candidate Profile, Section II1I-Component I{qj

-
1
~
*
3

- lessons that I ob-
served Chris effec-
tively used skills
(set induction and
use of examples) ac-
quired in practice
during micro-teaching
apd RTL's. But when-
ever Chris tried to
conduct a class dis-
cussion, or allowed
the studedts to work
in small groups,.she
experienced difficulty
in keeping them on
task. Chris exhibits
skil1l 1n large group
instruction, but she
needs help in the
areas of structuring
classroom discussions”
and organizing tasks
for small groups so
that they can work,
independently. Chris
has an additional com-
petency in the areas
of planning, estab-
1ishing rapport with
her student, and
working well with pro-
fessional peers,

...to be continued

-
@ L]
-
»

is interested in
using her skill as a
teacher in the pri-.
vate business sector.
* Her father«is a vice-
president at IBM.
T didn't have a whole
tot of time to spend
with Chris this quar-

ter because-my taking |-

my generals. .1 did
send Chris to the
Placement Office to~
discuss her job in-
terests. I'm afraid

<she might\get dis-
couraged of the bad
morale among .teachers
+ In her school place-
ment site,

»
Historian: During this
-quarter the P]‘pro-
gram's structure w3s
changed considerably
from tts previous
structure. Graduate
students’ formed-a

“directions" commjttee

whose purpose was to

consider administrativel

¢

decisions.
...to be continued -
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. PART "C-EXAMPLES OF COMPONENTS_

* COMPONENT,I': Descriptors.

.

AchievemenE Data

“ACT Score:: Verbal.........oeeeeeren. e, ..89%
ACT SCOFE: Math.....eveerennennenneneennnn. ..83% L
SAT Score: Verbal...........viveinnns e ..87%
SAT Score: Math......cceviiiiiiiiienneannes ...84%
High SCROOT BPA....evjeersesstaessioevaneenensns 3.0
0SU Math P1acement EXaM............eeeeeveesnss 843 g
0SU English Placement Exam........... feegeeaes 85%
0SU University College GPA ~ .
at date of application to _
The College of Education..............c.cevuenn 2.9
(£d: -Spsv-289.01 - .
(Introduttory Experience in a School)............ S

Ed: SpSv 271 .
(Seminar iri Exploring Helping Relationships: p
Teaching/Learning) ....eeeveevveuvrernonanmnsaas Bt

Othér "Coursework INCTUAEA . o e e eereeennnrname

Demographic Data

Sek Code: ‘ . Male
Birth Date: _ o November 12, 1962
Current Address: East Lane Avenue : v
' . Columbus, Ohio 43211
(Franklin County)
Lampus Att$ndé;: ' .Y« CoTumbus ,
StuaehtiMajor: Early and Middle Chi1d@ooq'£5ucatiéﬁ ‘
Studénp Leve1:;_ . . Junior ‘ |
) Admissions Period: ? Entered Autumn, 1980 ’
Credit Hours; ~ ‘ " 91 Quarter Hours \
Mingnity Code: D .
Marithl Status: &~ . © Single L
Ehrol ment Stgtus: FJ11 time .
: -0 32,
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Demographic Data (Continued)
Quarters Attending OSU:
Credjt Hours Attempted
Credit Hours Failed

High School Diploma

High School Class Size: ‘
High School Class Standing:

Region in which you were raised:

School setting in which you were raised:

Experience Data ‘ :
1. Field-Experiences

Course Number:

School/Agency Name:

Grade Level:

Socio-economic status
(Economic, mobi]1ty rate,

ADC rec1p1ents)

Geographic Location:
Curricular Organization:

Type of Experience
(Observation, participation):.
Cooperating Teacher

(Name; ‘Years of Experience;
Subject Areay: . 2
Hours of Experience:
University Supervisor:

2. Clinical Experience

~.Course Number:
Type(s) of Experience:

Contact Hours:
3.0 Other Experience

Volunteer/Work Experiences:
‘ Extra-Curricular Experiences:

91 '

0 . :

River High School
Townville, Ohio

320
41

Midwest

Multi-Age Grouping '

Ed. Spyv 289.01

* Barrington Elementary

5

"Midd1e/Upper Middle Class

Suburban
Traditional and Open- Space

. Participation

Jane L. Smith

180 Hours

George Jones o
(Repeatab]e by Course)

T 3
Education 450 "
Microteaching
Peer Teaching
Simulations.

Small Group Sessions
40 Hours .
(Repeatab[e by course)

o

Camp Counselor 7778
Cub Scout Leader 78-79
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Psycho]ogica] Pata
1. Myers- Br1gss scores administered in FEEP

v .

Career Decison Data

1. Career Exploration Survey (used in FEEP):-
2. Other instruments to be deve10ped(;or other core
experiences
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- ) FRESEMAN EARLY EXPERTENCING PROGRAM -

Career Exploration Survey

———_._———————‘" v » * ) L4
¥y .

For each cuestion circle your answer Otf indicate a response

Name © Social Securigy‘No. . Date
y ’ .
Local Address : - Local Phone
. / - '
Coordinatox School ¢
- » 1

Sthoel Systex Subject Area
Semidar Teader_ Level Pre Elem Jr Efgh Sr Eigh Adult
. - N (Circle Ome) ’ . ~
CAP Area . N . '

T ; ‘Quarter” Au Wi Sp -Su 197 ___.
Advisor_ (Cizcle One i 2+ 3 4

.
]

in the spdce provided.

1. Sex a) Male b) Female 5. Marital Status  a) Single ~ b) Married
3. Age . 4, Transier Status ~‘Yes___‘_.j_ 'No_;;;__ .
5. Student Status ‘*#53 Fr k) So e) Jr d) Ssr ~e) ~Grd _-“

Quarter 1 2+ 3 RN '
‘6. ZLocal Reside?ce a) On Camggs b) Off Caﬁpus'wgt',c) Commuter -

7. TVhich statement best describes how you have approached or plan to’ approach your

<

career dec;sions? '
a) Choosé my major

8. Rank your Préferred Program Majors in Order:
. *“’
- The Arts Education !
0L Education s "
02 - ce Education
= 03 Music Education

Zducatfon: Early and Middle Childhood
04] Elementary Education
“05 ¢ Elementary-Special Education

‘

"“Eduéation for Exceptiomal Children
. 06 ]3lind and.Pa;tiaIIy Seeing
" 07 Mental Retazdation
08 Deaf and Bard of Hearing

Education: Humanitieg . '

09 English Educa:k?n

. 10 TForeign Language Education
11 Journalism’/Education
12 Social Studies Education
13 Speech Education “

14 Education:’ Industrial Technology
Tducation: Science and Mathematics

15 Mathematics Education
16 Science Education

'35

. -

R

first, then think about an occupation.'
3) Choose my occupation first, then select a m3jor to help me

. 28

get the training f qeed.

1st , 2nd , and 3rd____only.
»
Education: Vocational-Technical N
. 17 Business Education . Ty

18 Distributive Education
19 Trade .and Industrial Education

Iaterdisciplinary Curricula
20 Dental Eygiene Education
21 Psychology (Non Teaching)

School of Health, Physical Educ., Recreation
22 ‘Health Educatiom , .
23 Physical Education )
24~ Interscholastic Sports
25 pPublic Recreation (Non Teaching)

Programs in Other Colleges

26 Social,Work .

27 Speech and Hearing Therapy (ASC)
Home Economics Education <
Agriculgure Education - .«

Other: Guidance and Counseling
Re%earch and Evaluation ,
. Library Science . R
- Administration :

29
30

.. 31 No specific suﬁject area preference

. , T ( e
° '.thl;§bng~?:og;=m Majors code number to answel the next item.
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Soc.: Se;:urj.‘.'ty‘: Number \

. -

For the following items indicate your status as £ar as choosing your MAJOR.
’ . ' .

§." Which statement best desézibes you with regard to your cholce of a college major?
a). I have decided qn my college major: it is _- @
* ) I have my major nmarrowed to TWo OT three possibilities; they are:
2) . 3) )
¢) T have tentatively-thought of majoring in the following: ; .
d) T have a hazy understanding about the majors I am considering.
e) I am completely undecided about my major. SR .

' . %
I need to learn what is involved in choosing a.major.

A}

I need an’ overview of all the majors available at OSU.

<

I need a better underst‘aizd.ing of‘hy‘ interests, values, and L ) ' yes
goals so that I can choodd my major in harmony with them. .

T need to learn good decision-making proceglixres so I will he " ) yes
able to make the decisian about my major and feel good about it.

t

I need more detailed information about the. few ma.jo'ré I have been ' yes
thinking about. . , .

bl

I neéd other types of help. If "y.e.s," explain: - a) yes

o - < - .
the -followirg items, indicate your status as far as choosing your OCCUPATION.

Which statement best descrihes you with regarctl to your choice of “an occupation?.

a) T have degjed on an occupation; it is - . .

) I have my occupationmal choice narrowed down to two or three possibilities; they are:
1) . 2) N - 3) '

¢) I have tentatively thought of the following occupations:_3 -

.- d) T have g hazy Understanding about the occupations I am considering.
e:) I am cpupletely undecided concerming my future occupation. ‘

ey ’ o )
17. I need toc learn what is involved in choosing an occupation.

’é'.

18. I need an overview of the occupational opport{:nities in 'éhe U.é .

19. I need a betger understanding of my :Lnterests*, values and goals /
so I can-choose an occupation in harmony with them. -,

I meed to learh good decision-making procedures sSo I will be able
to make a decision about my occupation and feel good about -it.

1 peed more detailed information about the few occupations I have
been thinking about. . . o A

I need other types of help. If "yes," explain:
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- ‘ ‘ OSSN . . .
. ' PILOT g i Name ) M
Blue - Cooperating Teacher . ’ e Date .
. Yellow - FEEP Co-ordinator Grade/Course " &
White - Teacher Candidate (T.C.) ) p
- FRESHMAN EARLY EXPERIENCING PROGRAM ) .
: —  TEACHER CANDIOATE PROFILE . -1 ! :
Please respond to the items below. For each 1tem..p1;ce a check mark (V') at the.place on the . @ )
continuum that best describes -your observations concerning your teacher candidate. . , » $ v,
. . “

., A. BASIC SKILLS
- . . . s . Y
s 1. T.Cs displayed the basic reading, writing, and speaking skills requifed of a potential teacher. -

. T 1 - 2 3. 4 5 . "
. TiCl-reading skills dis- W X L. 7.C. reading skills displayed -
__played were inadequate — T ! 1 were outstanding c L
T.C. writing skills o T.C. writing skills outstanding
inadequate | R B B , . %
T.C. speaking skills " ] T.C. speaking skills outstand-
' inadequate " 1 T L ing
B. GENERAL PROFESSIONAL SKILLS .
2. (larity: Ideas, feelings, thoughts, and activities were expressed in a way that was’c’learly g ’

understood by the students in class.
1

. ¥
: 2 3 4 5 '
T.C. lacked clarity to the , L . | T.C. was extremely clear to the

point of being inadequate = } " point of being outstanding

1

s' M " -

3. Enthusiasm: T.C. displayed a personal commitment to the importance of the course content;
expressed a personal excitement about the ideas taught and an excitement about thinking
about these {deas with studegts in glass.

’ 1

©w

4 5 . .
T.Clacked enthusiasm to T.C. expressed enthusiasm to the
the point of being jpade- —t bt point of being outstanding
quate .
4, Time Management: T.C. managed student work time to promote high quality, on-task student
. ehavior, } 1 2 3 4 5 .
T.C, promoted Tow quality, e T 1 ] T.C. promoted high quality, on-
off-task student behavior - 1. LY v task student behavior

¢. SPECIFIC SKILLS RELATING TO THE FRESHMAN EARLY EXPERIENCING PROGRAM
- =
5. Work Adjustmemt: Student d‘lsp1?yed punctuality, ‘completed assignments carefully and accurately,
0

i and presented a professional appearance.. . '
7 ‘ 1 2 3 4 .5 X .
Student lacked adjust- 1 Student adjusted to the experience
. ment to the experience - 1 b | to the point of befng outstanding
... to the point of being . . ,
% inadequate ’ .
- L4 t
. Comments and/or action taken A P },
- 2 . * 4 -

. 6. Initiative: Di)sphyed,a personal commitment to the importance of the exploration process. e
- . - - ] . ! ) € -
. student lacked * - 1 2 3 4 5. Student expressed.initiative to the PR ’
5 initiative to the | ] | | point ¢f being outstanding ¥
e point of being inadequate  ° o e . . )
Comments and/or 3ction taken . ) ‘ 0 .
"D SETTING ~ - o : '
- 7. Setting: Ct‘;’e‘ck the. overall rating of the difficulty of the setting as a context in which to
R teach. ‘ ' . ~
" = S 2 -3 4 5 *
- > Setting-is exceptionally ! " ‘ 7y Setting is exceptionally easy
- . difficult compared. to others i- ] r —+ t compared to othérs 1 have seen

I have §een . «

.
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- ; [l —32— - N v «

* - Note change in rating ) ‘ . . -
Blue - Cooperating Teacher : . PIROT . SSN o,
“Yellow - PI Instructor . Name i
White - Teacher Candidate (T.¢.)" - : Date N
. - C . Grade/Course
* PROFESSIONAL INTRODUCTION .
. - TEACHER CANDIDATE PROFILE .

- * please respond ta the items below. For each ftem, place a check mark (v/) at the pT¥ce on the
. continuum that best descrides your observations concerning your teacher ‘candidate.
F . .
A BASIC SKILLS '

b ."N .‘A. . . ”
’ .5, 1. T.C. displayed the basic reading, wri tihg‘, and speaking skif1s req’u'lred of 2 po\tent'lal teac‘:her;
v ¢ . . 1 2 3 14 5 , ) :
T.C. reading skills dis- . ‘£ . T.C. reading skills displayed
played were inadequate KR ~ t—+—— . were outstanding \
S o . Y -
¥ T.C. writing kills ~ I T.C. writing skills outstanding ‘T
inadequate Pttt c ,
T.C. speaking skills o : T.C. speakifig skills outstand- )
fnadequate - } } —t— ; ing .
B. GENERAL PROFESSIONAL SKILLS . ' '
2. Clarity: “Ideas’, feelings, thoughts, and activities were expressed in a way that was clear‘ly . T,
unders tood by'the students in class. _ . - . .
. 1 2 .3 4 5- ’ I
. T.C. lacked clarity to the. | L A N T.C. was extremely clear fo-the 4
point of being inadequate I L A L 1 point of being outstanding’ \
! : . ~ * . '. H
. 3. Enthusiasm: T.C. displayed a.personal commitment to the importance of the course content; g A
- expressed a personal excitement about the ideas taught and an excitement about thinking
about these ideas with students in class. L -
’ 1 2 3 4 5
T.C. lacked enthusiasm to - | i \ K T.C. expressed enthusiasm to the
the point of being inade- | R B point of being outstanding
- Qquate . . )
4. Time Mnnag_eﬁment: T.C. managed student work time to promote high qu'al‘lty, on-task student S ‘ .
. behavior. ' . ) ?
1 2 3 4 . 5 . N -
T.C. promoted low quality, L . | T.C. promoted high quality, on- ~ “
off-task student behavior A ' _task student behavior g .4
C. SPECIFIC SKILLS RELATING TO THE PROFESSIONAL INTRODUCTION * - ' ”
5. Human Rei ations Skills: T.C. displayed behaviors which spbiied the effect of Teacher Effect- °
K veness lraining or Helping Relationship objéctives.. .
«+*OpTIONAL FOR COOPERATING TEACHER*™> . , 5
Not applicadle gL 2 34‘ 4 5 N -
c * 7.C. displayed such skills™ .. . . T.C. did not‘proyide any evidence
to the point of being out- | et ot of human relations .training )
standing : R i A I : : 9]
. 6. Core Competencies: T.C. displayed unit planning and execution skills. ' .
1 2 3 4 . . . .
* * T.C. lacked planning skills : ‘ . T.C. evidenced lesson planning ’
_ to the point of being in- L ' L \ N skills to the point of bein . N
«  -adequate - b J L, 1 outstanding __ .o
* T.C. executed teaching . : T.C. executed teaching unit in .
, unit in an outstanding + At an’ inadequate manner
manner Q .
7. Work Adjuétment: T.C. displayed punctuality, completed assignments carefully and correctly, . B ‘{
- aved and dressed ap;laropriate .to She norms ofsthe school. e
- : 2 4 ; : «
* T.C. lacked adjustment . , ) T.C. adjusted to work to the .
to ‘the point of being « 4 } } — point of being outstanding
. inadequate . . ‘ ) .
' 0. SETTING . . : ' .
é‘ 8. ISetting: Check the overall rating of the difficulty ofsthe setting as a context in which to teach.
., 1 2 3
S ’
* | Setting is exceptionall ; Setting is exceptionally easy
Q d‘lfﬂcgit compgred to gthers : -t : bl ¢ompared to others I have seen 4
I have seen v L P . : o

o » .
N . N Y [N




: ’ c - SSN

N . Name

Blue - Cooperating Teacher . . Date
Yellow - Program@gnstructor - * Grade/Course

White - Teacher-Candidate (T.C.) i~
ELEMENTARY EDUCATION - . .

ELEMENIART TOUULACSE
TEACHER CANDIDATE PROFILE

* N

. Please respond to the items below. For each item, place a.check mark (v ) at the place on the

continuum that best describes your observations concerning your teacher candidate.
. . . »

_
A. BASIC SKILLS . N

1. T.C. displayed the basic reading, w'riting, and speaking skills required of a potential teach:zr.
1 2 3 4* 5

T.C..reading skills dis- T.C. reading skills d'l;p’liyed
. played were inadequate — B -~ were outstanding

T.C. writing skills . Ty T.C. writing sk#lls outstanding
inadequate | E— N . . .

T.C. speaking skills L L #, T.C. speaking skills outstand-
imdﬁquﬂu B ' I N ' 1“9 o /

GENERAL PROFESSIONAL SKILLS ' c ’

2. f:’laritz: 1deas, feelings, thoughts, and activities were éxpressed in a way tha’t was clearly
uhderstood by the studepts 1g the c’:l;ass.
1 .

~

'l

T.C. lacked clarity to the . T.C. was extremely clear to the,
point of being inadequate | i +—t point of-being outstanding

v

3.. Enthusfasm: T.C. displayed a personal commitment to the importance of the course con’tent;
expressed a personal expitdfent about the ideas taught and an excitement about thinking
about these fdeas with students in class.

. Yy 2 .3 _ 4 5 ’
T.C: lacked enthusiasm to s | L’ T.C. expressed enthusiasm to the
the point of*being fnade- - t 1 1 — . point of being outstanding

- quate R . ‘ )

N

4. Tine Managenent: T.C. managed student work tie to-promote high quality, on-task studént

: efavior.
1 3 4 s5°

T.C. promoted Tow quality, | 1 1 al | T.C. promoted high quality, on-
off-task student behavior ' T ’ task student behavior

.

C. SPECIFIC SKILLS RELATING TO ELEMEN‘I‘ARY EDUCATION (Strand I, Block A)
: A,

k Circle the
The teacher candidate demonstrated the following capabilities: - rating

v ’ = . Low - High
?@' 1. Ability to relate and interact with children. .. P e 3 4

‘ 2. Ability to relate and terack with peers . 3 4;
3. Accepts professional role and] responsibilities. ... ooevrregunses e 23 PRSI I

»
4.\Know’ledgé of the following content areas: wl . )

2. Children's L terature. . Seeesesesesareanes Deeresesrerserserans 1 e

b. Educ.: Mathematics.eov.ee... e eeseeendieeiaeteeraraaneas veneeeal 2

c. Art Education....... ‘,‘ ........ PO § g 3

-~

5, Ability to apply knowledge of the following areas:
a. Children's Literature......... eretieesenaees
b. Educ.: Mathematics
c.

1 4
Art Education.,.. fi.o.ieiieiaiione,

v
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6. In comparison with other students in this program, how do you rate
. + this person as a teacher candidaje? -
, . . . p
. Qutstanding -
» " Good ’ ' ' :
s Average ) '
RN .. Below Average -, . .
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S o PILOT L AR
B‘lue - Cooperati;\g Teacheri- : — . D:ntl:
Yellow - University Supervisor . -~ : -
shite - Teacher Candidate (T. c ) . Grade/Course

N >
?

a STUDENT T%CHIHG
o EVALUA ROFILE Comments (Use Back of paper

- if necessary)

-

. Please respond to the items below. For each item, place a check mark (J) at the place on the
ce cdntinuun ‘that best describes your observations concerning your teacher candidate. . ’

L .
"o A, BASIC SKILLS * . L , - ..

A

. 1, T.C. displayed the basic reading. writing, and speaking skills required of a potential teacher
1 2 -3 4 5

“ - 1.C. reading skills dis- . T.C. reading skills displayed
played were inadequate F —t— }  were outstanding
« . + .
- : T.C. writing skiHs . . T.C. writing skills outstandinge
inadequate et : -,
T.C. speaking skills - ‘ o ;T C.jspeaking skills outstand- T~
. e inadequate ’ I | | 1 | ing : .
B. . GENERAL PROFESSIONAL SKILLS o ‘ . -

2. {Llarity: Ideas, feelings, thoughts and activities were expressed in a way that was clearly
understood by the students in class. .

. Temeite

- . 1 2 3 4 5 - .
T.C. lacked clarity to thee. . ., ©o. . T.C. was extremely clear to the
’ point of being inadéquate - ; t } - ! point of being outstanding ,
v ’ ‘3 Enthusiasm. displayed a personal comitment to the importance’ of the course content.
. expressed a personal excitemeht about the ideas. taught and an excitement about thinking
about -these fdeas with students in glas
1 2. &i.,a— 5 '
T.C. lacked enthusiasm to t ' T.C. expressed enthusiasm to the
. ',} —— =  point of Betng outstanding . Ve
it quate# . . N :
T B S sagement: T C mana§'ed student work time to promote high quality, on-ask student
- ehavior. L.
RN ? ¥ty 2 3 s 5
7 v T.C.epromoted Tow-quality, e i 1 T.C. promoted high.quality, on-
e off—task student behavior U [ J T task student behavior
WA ’ .
-5 A SPEJEC S/KI(LS RELATING TO STUDENT TEACHING . .
. Curricuium Developme : ' ' . ’
L The teacher candidate - : ,
Level of Competency
bgw w3 -Tghs' . 5 demonstrafes know‘ledge in the curricu'lar areas of. L o
. : - N ! b
,‘! ——— = (The—eooperating—teacher%nters
Cnd . ) - the 3 subject areas mainly taught
S e—tt ) . by the student teacher.)
i : ¢
’ . ¢ X o . . .
Cae ? ‘ 6. prepgr®s’lesson pians ‘that show: . - K
Chd — ‘organization, . ) . Ty e
o ity *. completeness, ' 5 S .
¢°' N —ct— compatibility with the Tevel of student develbpment .,
i P ©t Y7 utilizes various medfa tools when appropriate. . A
#7 . . . o 4
L e+ . 8. makes use of various stragegies to appropriately evaluate the a‘chievement -
A ’ - " level of students in this class, .- '
N T T . v : - ‘ .

I

o
™o




* PILOT

. Classroom Management . . .
Lével of Competency , .
Low High The teacher candidate: . -t
1 2 3 4 5 N p . .
| P Lt 9. can dévelop and maintain a learning environment which pmmoteg*l;eﬂthy
| S S v interpersonal relationships (i.e., cooperation, consideration).
- ‘[_i } } } 10. can develop and mainta;n an orderly and stimmafing physical environment.
Ty i ! 5 L"l ~11. maintains self-control in reéct*lng to disruptive or offensive behavior,
} . ; t
i '[ t } i % 12, encoura/ges arfd responds in a positive manner to student involvement,
A Y r ?
- -~ Personal Characteristics . Lt
Needs . .
Demonstrated Attention The teacher candidate: ; ) ' °
N 13. shows discretion and respects confidentiality in communications with others,
€ .
) ‘ 14, 1is consistént in: .
\ DS B beih? punctual, , . -
LA completing assigmments carefully and correctly. - .
; W ; mp 9/" g ' y , y
—_— 15. shows initiative (1.e.. works beyond the minimal requirements).
—_t 16. 'béhaves and dresses appmprliate to the norms of the school.
SN BN 17. is fair in dealings with people. ’
—_— 18, respects a student’s 1nd1v1dua11§:y. .
———— 19. can adapt to a variety of situations.

- SETTING : .

20. Check the overall rating of the difficuﬁy of the setting as a
context in which to teach. i

: Extremely 12 3.4 5 gceptionally

-

-~

Difficult — -Q‘ ¥ —=¢asy

[N N .

SCHOOL. (Print) )

7 COOPERATING TEACHER (Print) - ‘ _

SUPERVISOR (Print)

L d
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Name

N Experiencing Report Foim

FRESHMAN EARLY EXPERIENCING PROGRAM

School or Agency

‘Grtade or Age Level or Subject .

] " _ Date K | \\\ ’i{ o

i 3

Brief description of the activity, duty,
incident or observation

- - o

Reaction to the experience (Feelings, thoughts and actions, -
both immediate and long-range..)

.

»
]
.

What further or additional experience or direction will you seek because of these experiences? . : . C

Y

X

»
a




