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ABSTRACT

A majcr component of the Illinois State University
(ISU) teacher educaticngwrogram is early field experience in a -
multicvltural setting. The aim of *+his component is t¢ enable
prospective teachers to be aware of the needs of the changing school
population and its cultural diversity. The IS0 ccmmurity-ktased field
experience progras is coordinated with on-campus course work that is
desigred to prepare the students fcr urban experience. Students are
carefully screened before entering the ptogram. Orientatior for the
precgram is corducted by the coliege faculty in cooperation with local
community perscnnel, and effor¥s are pade to allow students to
develop cohesiveress as a group if cooperative and suppcrtive
patterns. Pield assignments are cownunity-based amd enphasize contact

"with multicul*ural urban populations in school and nc¢nschool
settings. The bulk of the field exfperiences take place in ncnsghool -
settings. Studen*s work with professional staff in such Erograms as
drug and mental health facilities and youth centers. This erables the
prospectivé teachers to'gain'in;ight into the backgrcund and life
realities of the urban studentsYthey will teach. In evaluating A
description of a typical schedule cf .students in the prcgran shows
that they work in varied locations from 8:30 a.m. to 10:00 F-R. IN
order to evalvate the program, students were given tike Cultural
Attitude Inventory test and the Personality Orientaticn Inventory
test both before and after the field experience. In kctt tests, the,
mean scores of the students changed favorab®y from one testing period
to the next, irdicating development of a more positive attitude

toward youth cf different cultures. (JD) y
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Based on the need for a more comprehepsive appraqrh to -
preparing teachers:for cslturally'divgrse'settings, ;llinois
State Unlver51ry addedsto its overdll teacher education program, -
"a major componegnt of multlculturél early field experlences. This
gompOnent, under continuous development since 1971, is today/

one example of. a model for use at the preservice level.

.

_purpose and Strategies ~ . . >

~

The purpose of the ISU Urban Education Program is to

. provide some strategies and .appro.ches, within the context of’

Y
a multicultural early field experience.comporent, that will )

enable prospective teachers to be more aware of, an more
.realisticallv éttunéd to,’the needs of the chanaina school W

. s . 3
pooulatlon dnd 1ts cultural, dlvergltv In addition, prospective #z.

"teachers, throuah contact with settings culturally dlfferent

from their own, begin the development of cross cultural communi-

.

cation and undefstanding.

’ »

.

The strateqy adopted was toO develop a structured, communipy "

lSamuc; ‘Mungqg, "ISU Urban Educatloﬁ Program: ,Currcnt
Status and Proaram Cvaluation, 1971-1979,". unpubllshcd report,
Department of curriculum and Instruction, Illinois.State Univer-

sity, 197¢ .
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prior to moving into the field is essential. « Thus,, on-

- campus preparation takes two ﬁqrms.

A. - Preparatidén in the student's particular field.

B. Preparation for the urban experience. This takes

the form of two prereguisite courses: Education

’

in the Inner City, and Introduction'to Multicultural

» Education. Both courses incorporate mini-experiences
: in local community -agencies and schools.

. -~ )
2. Student Selection. ib a&!ition to completing the prereguisite
2

coursework, students submit an application form, which indi- .

w

v
cates their backaround, skills and prior coursework, schedule
- . .

an individual conference with program director, during which

student needs and desires are discussed, as well as opportuni-
|} . .

ties available in the program, and finally, students turn in an
y
autobiograp. v, to be used bv the pirector, and shared with

’

Agency persOnnel on site. Using data cémoiled bv the above,’

the Director will be able to determine the best scheduke for

each student, combining activfities the swudent wishes to

-~ ]

explore, activities %he studént has the skiLls to be an asset

B fox, and actiVities needed to provide experiences the student

“acks. Studcnts from education\l as well as non—educational
1 1]
. . .

fields eproll. e _ , o
- i

3. Orientation Process. - MOSt of the students who enroll havk

1]

<« 'never been in a cultuyally diverse, urban settiha for any

1ﬂdepth contact.’ Thercforc, a certain amount of "culture

shock," fear and apprehcnSJOn is bOund to occur.. The first

..

full week of the nine week proaram; therefore, is devoted.
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prior to moving into the field is essential. « Thus,, on-

* - campus preparation takes two forms. ’ '

A. - Preparation in the student's particdular field.

~

B. Preparation for the urban experience. This takes =~
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-

3, Orientation Process. - Most of the students who enroll havd

« "never been in a cultuyally diversc, urban settiha for any

iﬂdepth contact. - Thercforc, a certain amount of "culture

shock," fear and a rehens;on is bound to occur.,. The first
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full week of tnp ninc week proqram; therefore, is devoted.
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solely to an orientation to the urban milieu, the program,

.

ahthhe various cooperating agemcies and their staffs.

i . . Ry
This orientation is preSented cooperat{vely by ISU staff and -

PRGN N

locai commupity persongel. Concurrently with this exposure

to the urban settlng,‘efforts are madé to allow students

-to begin\@évelopinq éohésiveness as a groub, and cooperative
"and supportive patterns that will be mqre sfiénqu reinforced
throughout the program. ft is during this period that ﬁany

cross-tultural training approaches are introduced.

Development of "Community" among Participants - Being placed

in a strange environment, in challenging assignemnts, often

.
L4 ~

,makes students very apprehensive and fearful. Therefore,

throughout the pfogrém; an effort is made, to aevélop.S

“community" among the participants. What this does; ig
effect, 1s address the mentalnhealth.éspect of teacher

training. Many students are still in thé process of

establishing goals, and many are working on improving their
. \ -

o

self-confidence and self perception. If we are teaching

students in public schools «vith low self images, feelings
- - - »
of inadequacy, apprehension, etc., we attempt to help them

-

work toward dealinag with them and increasinc their self

-

image, etc. "The same is true of our teacher trainees. If

we expect them to work with youth yith some of these problems,

N .
they must be aware of their own strengths and weaknesses in -

}

these areas and be given support and encouragement--gartidpla;ly

L3

by their peers, in dealing with them. Thus a great amountaof

—p—




. , o "5

:1mejlsvspenk with the student's individual.growth and his

relationship with others in thd group. . - X

. , , )
n s Initially, compOnentSJaere developed to bring students

together because many were s-ranqers upon ‘entéring the proqram,
i i)
dndsotners haq taPen tneaprereau151tes toqether. ., Howevér, the
5 -
communlty bu1ld1nq component of the proq;am has become one of the

-

most important 'aspects. The development of a "group" concept

4

amon¢ the trainees, the fosteripg of cooperation with each other,

-

Sharing with each ?ther,‘and working through of situations or
’ ¢

relationshibs within the grodb that become difficult, hes alj

helped the *development of.support among the participants. Tech-

-~ )

< niques such as work ‘projects, sharinq circles, sinqing, daily
[longs, feedback notes ormr ‘each other and croup app ISdlS, ahve
L)

‘I enableéd students to feel secure w1th each other and themselves,

and thus perform more effectively in their assignments. -

T

»

5.

+

"Field Experiences - These experiences ére\the heart qf the

program, They are specifi¢ assignments.in specific programs

-
\

*

-~ either on a part time 6r full time basis.

i The concept of field experiencés used ‘p this program &

- -

v is that they’should be varied, structuredﬂu nd deyeloped

v so that students will aget .an 1ncrea51nclv/more c0mple\

S

1nvolvémene as. tlme proqresse ' and they are related to
student s ‘needs, sKills, -and to settlnqs that are c&lturally

diverse from student's backaround.’ The range af prpqrams .

to be selected and the choices within'}hat range are\deter-
| mined by ISU staff. Students lack the familiarity with the
/ . L N

eomﬁunity, and knowledge of the spfcific programs, to be

—
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alloweu to slmpl) g0 out .and "find a place to work. A S .

.

- ] LI,
very structured contrqlled, and supervised, culturally . i

+

diverse approach is used-'throughout. Field assignments'are

community based, emphasisina contact with' multicultural, -

-

urpan powgulations in sghool and ncn=school Settings. It

is not possible for a teacher trainee’ to understand -the
' ~ o 4

alier-.tion, 'insecurity,  and bBehaviors that are cultyrally
. v ° 1

determined, if their only contact is in the classroor..
This is where youth too often experience faifure, therefore,

it is only one side of His behavior that is 'exhibited.

¢

Worklnq with -this same youtn, or similar youth in communlty

-

settlngs, special programs, and 1nst1tutlonal settlnqs,

-

/w111 enable a truer picture of the realities of the life’

of such youth to emerge. - Therefore th} bulk of the field
. “

experiences take,place.in non-school settings. Professional s
-’ -
staff in such programs as drug facilitiks, mental health
7 ’ . . .
facilities, etc., can proyide the tipe of train;ha nat’

avallable in the schools. wOrklnq with trained staff in

<

such fa6111t1es w1ll not only enable students to erflgage in

cross-cultural experienceS)'but will enable the.prospectiveA

teacher to better ascertain his/her abilities in theseé\

areas, and help him/her gain insight into positive approaches
’ ' : )

and techniques. Assianments are a highly.:individualized .

‘v

procesl, based on a student's acddemic backqground, ﬁ%st" \

»

experience, interests, skills, ‘and nceded areas of experiehce. ,

. ‘ ' ~ T .
As a unique &spect of the student selection and assignments,

v . H
both edycation and non-ecducation. majors (sociology, social
< M .n - s

L]
\

o ' ¢ - :
. -

»
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wory., psychology, corrections) enter the prograh. Priority

’

is given to placing students of differing majors (education

L4

L] ] .
and non-educatjion) at tne same community assignment.’

1

The r
interaction of sucﬂ'studenté to the same experiences, with
radically differing ‘academic bACkaround, allows for increased

. insights to dqvélop fJf both'types of participants:

* L}
e’ 13

Structure of Assignments

- Between .seminars, classes an9 assignments, stydents are_ _

L4

‘invalved from 8:30 a.m. to 10:00.p.m. five days -a week for the
duration of the program. Other than classes, this is divided

between part-time and full time aiﬁiqnments. }

.

~
8:30 = 3:00 to one%

s -

. -Full trme-- Students are assigned from
pérticular'aééﬁcy ;r program for either four weeks or eight
.wééks, depending 6n°the tyﬁe of assignment. Students are assigned
as staff aSS};tants and participate fully in ﬁhslbroqram 6f the

' -\ . . .
agency. Students in iour week a?51qnments switch, to new full

"
'

time assignments at the four, week marlk, l ,
-Part time - Students, depending on the time involvement of
their full fime assignment (some work to S:db or need extra time
for piannigé, etc.) are assiqnéd to programs afger school.hours,
3:30 - 5:00. These proaramé are usually'separaﬁe £;6ﬁ the
1l time a551gnmenté and include such activities as‘recréation
"and tutoring at pommunity cenéers or housing developments, or can
be éxtensions of somc¢ full time activity. 1In addition,.all
students are aséigned éart time expericnées in tﬂe evenings
6:00 - '10:00. These can be sepcrate assignments involving working

.

Y
’

‘. ;‘ 8




at mental health facilltles, community centers, etc., or c?p ‘be

evenlng programs of thezr full time day assignment.,

6.

‘ ~ ' ‘,7\‘?/

Y

/

-

On-site course work - Woven into the studgnts' activities,‘ .

.are classes and seminars for the two coufses they sign up
; : s —

y

for to get into' the proaram: Urban Field Experience - 6 hours.

L

The experiences, actiﬁitieS‘and field cen;racts make up the
bulk of this course. Weekly seminars are held during one of
the 6:00 -'lO:OO'eyening slots, allowing for student and
prggram staff feedback. It is at this session that studente

can clarify their experiences, discuss ghared experiences,

r’s

\

and interact with invited commufiity staff concerning the
agencies, their roles in them and any probiems or concerns
that stufients may have. In addition the proqram director

)

schedules bl-weekly individual conferences with each partici-

L

pant, enabling students to have direct,inter;action, on ¢ -

r 3

personal basis with the director. Additional communlty )

build;eg" activities take place during the seminars.

q

™~
The School and Community - 3,hrs. students meet weekly ing

3 r

"class sessions for this course--offered bn site. Discussion

of thei- experiences and growing insights and the relation-

h

ships to education and the operation of schools in multicultural

¢

urban settings are explored.

D
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Typicui stuaent weekly schedu}e.' Julltime and some part time oh
assignments will change after four weels.
& - . ‘—
‘ - .
"Joan Murray"
N\ Monda¥t Tuesdav ~ Wednesday Thursday Friday:
s 7 ; i ; i '
Full Time }Stonehedge ' . X
) 'Drug ' > : :‘ * ! -
8:30-3:00 |Center ' | . )
' .| N ' - .
l Pl ! <1 i
Part Time ! 1 | . - |
. Youth . | School & Youth I School & | -| Carver , .
3:30-5:00 | Service |Cofmunity |,Service | Community Community ¢
System | Class System i Class : Center -
t . H ‘ !
) { s | i \
3 - l . C P )
Everizngs | Zeller | Adult | Seminar i ICC Tutorial| ICC Tu~- , '
' ""| Adoles- | Mentally | Program | torial [ o
. 6:00-10:00 | cent | Retarded | Program
' "] Unit | Program | ,j S
' 1 -
i ] i -
— .

Student will remain iq/qué part time assignments for the entire
8 weeks, depending on pfogram. Students have a total of over 50
agencies and programs to choose frém. . ..

» N

7. Program Evaluatibn - Onéoing'development of the program is

-y

dependant on constant feedback concerning the operdtion of
the proaram, as well ‘as arowth and development of the partici-

pants, .’ Evaluative data is obtained from agency and school

personnel regarding the activities pf ‘individual students,
/

+
.

" oas well as prodram devdlopment. Proaram staff observation
» = & -

and supervision of students on-site, and student completign F

N

of ‘'written requirements, as assigned, enable staff to obtain

additional evaluative data oﬁ student behavior and progress.

K N . “ |

o o




“In addition, in order to ascertain the effect this particuiar

»

type of program has on student participants in various aréas

»

indicated ih'the'original goals of the program, various

., €valuative instruments have been used in a pre-test post-fest

. 4 v
format. The followina instruments and resultina data have
been in use most recentiy:

R ]
I

Cultural Attitude Inventorv -

*~

The CAI (Sked&l 1966) was devised to coOllect data‘reievant to .

. teacher compatibility'with culturally diverse populatiohé.
It is composed of 50 questions with a total maximum score of
250. Skeel states that her study syppor&s the contention -

that the CAI ‘can be useful in identifying those teacher

1

: r :
trainees wno should be able to work effectively 'with cul-
. ) - .o ’ -
turally different children.

4 (3

Summary of Findings (Table 1-

A total of 107 students @ho were in the program from January

- .

»

1977 to May 1978 were .given this instrument in a pre-and post
- * .

r N / !
test situation. In every group, the mean scores of the students
» . .
‘ ! B ., e -
changed favorably from one testing period to the next. The

averadge mean jump, in score.of the seven\gjoups,of students tested

was +20.95. This indicates that students did ‘indeed develop™~
v .
/.

attitudes, etc.\thét were more positive toward youth of ‘differing

v

\gultures.
'

s . o . ' 2N

v
4

. l
- 4

»
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~Cuitural Attitude [nventory Scele w . 4

¢ 1

t [ ]

Means.' numbers of stude'it's cnd szfercqce for, e:zc.h hgsnng block

o

_9 week bloc p ¥ . Test I . g;cgt r - Dirierenu
#rd. 1978 1l . ‘$§g?go ‘21§p45 ‘ R '+2A?§§nr
wh 1978\ . 16, 18533 . aug.06 +3575
Su--er, 1978 ‘ 213 197.50 - 206,20 | +10,70
st 1978‘ ,\' 11 o 186,26-'» ‘\ 215,00 T 428,74 |l

- 2nd 1978 13 7 196,52 s 209.23 };12.31
e L1979 18- 16.n 212, 35 426,24
$th 1379 '.' .18 197,92 ~ . 208.33 "+1o.41-‘

-’- » ) . #;. ‘ ‘ A

_P‘ersonaﬁfity‘ Orientation Inventory® =~ - ) ]

The Personality Orientation Inventory is a rPesearch instrument

which has been standardlzed with a hlgh deqree of rellablllty and

-~

- validity. 'The POI consists of comparatlve value judgment items -

7

ﬁhich,reflect values and behavior important'in the develbpment:

v . + '
of self-actualized individuals who utilize talents and capabil~
. . . " .
\ ities and are relatively free of inhibitions. and emotional
™ . o
iEt:urmo,il. A 1966 study by H. %. Dandes concludes that there was .

" a 31qn1f1cant'relatL0nsh1p between measured self- actuallzlnq and

L4
the 1mportant values and attltudes of teachers Dandes study

-~

found that the greater the amount of sclf-actualizing, the - o,

- ot

'
qreater the possession of attitudes and values whlch are charac- .

teristic of effectlve tcachrnq. ‘2
i

/ . 2J. William Pfelffer and Richard Hcslin: Instrumentation
In Human Relations, Tralq;nq, Iowa, Unlyer51ty Associgtes, 1973,

po. 99-100.

\ 1 ) i2 | \
g |
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A total of 83 stuuents enrolled in the program from//

f

-Jdnuary 1979 to Dpcenber 1980 were admlnlstered the POI in a

pré-post test sltuat Jn. _ o -
{ ' . .

_Subscales used: o ' .

%AV-SelT—Actualizlnq Values - a high score sugqests that
7

the individual holds and 11ves by Values of self-actuallzlng

people, and ‘a low $core sugqests the rejectiion of values of
je

selr:agluallzlng people. : ~ -

Ex-ExlstentlalrtZ - & high scare reflects.fle§iQflity in
’ \" i i "
application of values. A low score indicates a tendency to hold

values so rigidliy as to become\\ompulslve or dogmatic.

-

FR-Fepllnq Reactivity - A high score qulcateéisenst1t1v1ty

to one's own,needs and feelings. A 'low score shows iﬂllnsitiv;ty

.

to one's own needs and feelings.

.
S-Spontaneitv = A high score 1nd1cates the ablllty to -

. <

express feellngs in spontaneous action., A low score 1ndrcates
-

that one 1s fearfuy'of expressing feelings behaviorally,

-

SR-Self Reqard - A high score indicates the ablllty to

like one s self because of one's strength as‘a: person. .A low

"score indicates low self-worth.

[S

, Y SA-Self-Acceptance - A high'score indieates“dcceptance

of one's self in spite of one's weaknesses or deficiencies. A .

low score indicates inability to accept ane's weaknesses.

| . "NC=Nature of Man, Constructive -. A high score meansathat

onL SCes man us essentially qood. A low score means that one

sees, man as essentially evil Jr bad. 55 . t

.

, ’ ! Sy-Syncrdy - A high score is an indication‘of the aﬁi}ity -

-, \ -
. ‘ . 13

5
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o :'_ . . ii 13

. _ -, .
to see opposites of life as meaningfully related. A low score

' means that‘one sees oppOsites of life as antagonistic.

. . /.
ﬁ!‘ -Capac1tv for.Intlmate Contact = A h;qh score measures
/ one's ability to develop meaningful, contactful relatiohships
" witn other human beinas. A low score means one has difficuli;/
~with warm interpersonal relationships. ’
. . ,
Summary. ~ -
, = -The results of the .pre and post tests on these subscales
\(Table 2) showed 51qnaf1cant 3umps olverall in scores on the/"db—
scales., Students tended to become more self-actualizing overall,
and thercfore, gs Dandes' study'states, improved &n their pos-
session of the attitudes and values which are characteristic of >
> , ; ' ’
effective teachinc. ‘ o K '
\ : A - '
lable 2+ .
’ rer'on,lit* Crientztion +nventcr:-
N , . \' N i ! by \
'\' .
“ LAEDETS 8NC neans of Gaint i nches for each bioc.. testec
R - - . " ¥ .’ -~
reck piock ” - S PO ¢ /i T LA L
~ , v N .— . . - ) ~ '.‘ -
3r< 1979 . . - 433 +17 21 419 438  +17 437 432 419
. . % .t . - . i - .
T 1975 N8 L7 10 = T -9+ 1 428 414 411 419
Huomer 1979 s +18 * <E3 413 <15 14+ 5 +l6 424 4+ §
155 1980 . 11 +16 +20  +18 +10 425 +lo  +10 +13 425
Ind 1980\J 28 410+ v 4l w5 427 414 427 410
. L

f . \\//

Table 3 shows the arowth in general areas de;ermined by,

pairing the ollowing POI s*alcs Values (SAV and Ex),
Feclinaé (FR and S), Self-Pefception (SR and SA), Awarcness Nc¢ and
. . , ]
o Sy)., an Caring (C).

[Kc . - 14

wll Toxt Provided by ERIC
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