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ABSTRACT ’
- v . / ) . N R . . t/
/ + Effective instruction..of professiorals presum
knowledge df‘ thq concerns and motivations of ‘students,

One” model of profession~related ’ concerns hras been

/g;\‘ Fuller.

formulated ~3This study investiéated Epe
applicability of Fuller's teacher concerns model in the
health professians. The results conform quite closely to- M

;‘ - theoretical ekpectat;onsﬁ énd have important jimplications

.

for training practice and curﬂiculq~ The results suggest

v

- that the teacher concernodel does ;g’eneralize to other

professions.




~

Y ,Edupationél'psycﬁologists have long aécbpted as- axiomatie~

-

. the bqincdplé that students bést learn contepnt wpich pelps them
.to resolve their concerns and meet their neeas. However, a;

. McKeachie (1963, p. 1119) notes, ’"usuall& the learning
psychologist stops with this+ point, but to be uséfﬁl thg

brinciple of motivetion needs to be accompanied by information

about dépendable motives 6f college students." Unfortunatéiy o~
’ Tl Y ’ )
there is surprisingly 1little . gﬁter%ture dealing” with the
! - 'y
profession-related \concerns of students "in the health ’
. , s - - . -
professions.
’ * Most of the literature about student concerns has *been
. { .

“

provided by the clinical 'education supervisQors who every

b

semester must face yand deal with student anxieties. Fon\

example, Ramsden and Dervitz (1972). argued' that lphysical- i

t , -
therapy students' major concerns center around insecurities

about dealing with *patients. Jacebsen (1974) felt that

physical .therapy students' anxieties could. targely be q;plained
. o~ N 0 § )

by “the fact that studenis who arée sudderdly placed in elin;cal

: A . " ) : . " b,
~environments experience a sudden loss. of the~ security which
-——

they felt ¥h the more 'familiar 'qlassroom or 'laboratory
t 4 4

. PN
- » A -

qpvironmeht. Similaf findiﬁgs have béen geported in other’
health fields (Botkin, 1979; Moody, Tassel & Cash, '1974).
Howdiger , none. of the studies ih this area repr‘e§ents an effort
to - férmulate »thepry regardiﬁgﬁ"dependabie motives of college

i \_students." . . v

»
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and Dossett (1974) have suggested that. {Aé model also

@ . ' * ' e o
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Nevertheless, this type of theory has been developed and
apglied\ in other professions. ‘#ased upon sev@?ai studies

involving teacher traineQ§ as subjects, Fuller (1969) posited
. e

< that education students progress ih}ough a three-stage sequence

-

of concerns during their training, At the Seginning of their

training students typicailly ,experiean concerns about self. .

For exampf%, they are concerned abouyt Whefhe} their Pupiis will
like ‘them once §hey bégin teaching. Latér,students tend to
become more concerned about task. For examplé,‘students woﬁder
if the&‘ have enough conten£ knoylnge to téach subject Aatper
adeduatel&. %inally, students become concefned ’about having
impact on the individual pupils they will teach. At this stage
of ﬁgncerps stgéents view their pupils as "individuals whpsb
unique needs must Be met in thelhost effective manner.

\ - -~
}

Several fesearchers have investigated the validity of the

¢

concerns model as it applies .to teacher educat;on (cf. Fuller,\"

Parsons, & Watkfns, 1973; Hardy, A977). Furthermore, several

researchers have suggested that Fuller's”concerhé model may

géneralize to,other disciplines. For example, Hall, Aallace,

[

-~

'characten}zés how persons respond to innovations. That 1is,

]

'people inftially are concerned about how the innavation will

affect their status, then they become concerned ' about whether
- . L3

they can master the. innovation, and finally they become

concerned about how the innovation can bé made more effective.

Thompson, Frankiewicz, and Ward .(1978) "sought to determine

*
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‘whether the . model correctly pypifii; the concerns which

qouﬁséLors experience during their training. .They found that

the concerns sthges are’diétinct but that counselor educators
N . * ‘ . . ~ y

tend . to

v . ’ , 3
may progress through the concerns 1in somewhat

idiosyncratic orders.
»
This study investigated whether ‘Fﬁller's concerns model

will generalize to training “in "the health professions,

Specifically, the study addressed "two ‘questions. Do the three

concerns 'stag@s underlie the concerns experienced by. physical

;herap;sts?- Second, do physical therapfsts progress throﬁgh

the concerns stages in the sequence proposed by Ful}ér? - ‘
. \ ’ { . A

[ ‘
l SR , ' -

. T _METHOD -
The subjecté ~in the study were 34 physical therapy
students éﬁd u8 practicing physiqal‘therapi§ts. The\;verége
age.of tﬁe subjeets-was 26.8 (SD =_6:9).  Rodghly‘ 73% of the

subjects were females.

L g

.

» - . ’ . ',
The instrument' used /in the study was a modificat;zp/g? the.

TeagherV'Concérns Checklist developed by George, rich énd

fuligr'(19f4). Minor modifications were negesséry Before the
insﬁ}qment' could be "used to measure the congerns of physical
.thqragiéts; Ali refereﬁcés» to .teachers 'wer?’freplaqéd with

pists,

abpropriate referentes to physical thera
. ! ' S to ]

Als%, six items

measuring concerns unique to the "health field .were added to the-

~ .

questionnairel .- An examble of an ‘added item is, "providing~

\
[

¢
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patients with foliou;up care after discharge." For each of the .

*21 items, seven per theorized concerns stage, subjects marked’

g

'thrUUgh a continuum to_indicate their degfee of concern. This
- response format ' tends -to maximize.the teliability of results |
. (Nunnally, 1978, p. 520; ' Thompson, 1981). S : o,

Al . .

° ¢ r — . P

.o : RESULTS. . S :
' The first question posed-{n the: study as&éd’ whe{her “the
g st;ges of concern§\ p}oposed by Fuller (1969) gndéfl{e the,
) cogée;ns'experfenced by,'ph§§iéal iherapists. The sdbjecté'“
oo . S . \

re§ponses'were factor analyzed to-address this quéstion. Three <

factors, accounting for 60% of. the variance of the 521 items,

. . . ' 1 )
‘were identified. Factor adequacy 'coefficients (Pitts &
. L4 R * -

Thompson, 1980) were computed to determine -how. leseix ‘the

.

Y

videntified factors correspondéd to the factors pdstuléted_by
LI

S )

Fuller. The coefficients for the facters were respectiyely.
. .99, .98, and .,99. This result indicates that the actual

factors ‘were remarkably simjlar to the theorized factors.

v

- The second questioh posed “in the. study ~asked ngEher
physical therapists progress through the‘@oncérns stages in thé *
sequence proposed by Fuller. 1In order to address thié,qpestfbdl

é@e average factor scores -of.the 34 students were' compared wi?h“

']
T ow

the averaée'factor scores of the 48 practicing therapisis.‘

' " Theoretically, ~ the students  should. have been primarily

concerned about "lower" level concerns while the practicing i R
. . Yow . . H
‘ 1

therapiéts should have been primarily concerned ébout‘"higher"’
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level concerns. | Ac\ﬁuitivar;atq\TAnalysis of Variante was
conducted to'ﬁdé£ermine if “the tﬁo.’sexs of averages were
difﬁeréﬁt ﬁé alété;istiqél{y‘ sighifioant degrée.’ They wére
-(E,; 13.2, df = 3, 3& p 2 .61 The standafdized scores of the
students on the .éelf,"task, 'ahd impact factors  were
:réquétivély .58, -.15,‘and -.19. The standardlzed scoresibf

thé bfacticing therapists 'Qn “the factorﬁ were respectlvely

--(h1: .41, and .1}.. Thus the concerns pqpterns were exactly as

-éxpeétéd.
g DISCUSSION / .

-

. The results indicate that® -the chcerns of physical

- tfierapists ' conform qufte‘closely to-theoretical expectations.

Consequently the results suggest that Fuller's concerns’ model

. does- generalize‘ to"professioné ﬂthe{ than education. These

'rQ§u1Ls have some noteworthy implications for the training 'of
+ ’ - - . R

_health}proféSsionals.

resolution of-concerns.

\

: B . ‘
édu%htidnél psybhoiogy'suggests.that the typical congerns
of students must gb’consiﬂefed if the learning of studénts is
f ' ‘ *

to @e maximized, This means, for example, that it “may be

important £6 let students: know that many 6f the concerns they

experience are.normal. = This may facilitate- discussion 5ana
«

fs

-
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The model also has impdrtant implications. for curricula, SN
L. » . i ’ h ’
- Early clinical experience may faciltate more.%ag}d progression :
to the impact® concerns level.- But whether or not this g¢ccurs, —_
. P ‘ . \‘ » t‘
it is clear that early training will bBe 1less effective if
instructors attempt to teach students-how to have impact .when ~
.'students vare in fact interpreting content with a view toward
resolving concerns about self., . )
f). . . - . “n b * . ¢ P ,
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