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PREFACE . . .

.
7
¢ $

The future of profess1ona1 education and the @enera] state of the pro- -
n' -
fess1on brought a group of deans of schools of education to a seminar sponsored

by éregon State University in August 1979. The conclusions reached at this <T\\/;;\

and several subséquent meetings were:

<

-- A profession is responsitle for its own advance. " . \"
/ - Considerable progress has been made over the last decade #
: education and re]ated research. A A
' g

- Further advance depends upon systemat1c inquiry widely app}1ed
}{ _ - At the present time the education profess1on is not S0 character1zed

- order for the profess1on to acquire such-an or1entat1on, the
institutions responsible for the tra1n1ng of professional staff
must themselves model such behavigr in their own institgtional Tife.

The group of deans, honing ftrm td the conviction that the exercise of

. Teadership can make a difference in the profession, decided that it was appro- .

o ’

priate to undertake an 1nqu1ry that ad as 1ts a1m‘the development of the
1ncrease their commwtment to a product1ve

capac1ty of schools of education to
1nvo]vement 9n 1nqu1ry and scho]arsh1p -By schools of eduEat1on we 1nc1ude

A1 schoo]s, colleges, and deoartments??ﬁ educat1on The terms 1nqu1ry and

14

scho]arsh1p we use very broadly to 1nclude research, deve]opment; evaluation,

and ‘'dissemination as well as,the ground1ng of academic and professional tra1n-

[l . 4

“ing programs on the emerging know]edge base. Our view of these act1v1t1es '

shou]d be seen as qu1te broad, 1nc1us1ve not Just of act1v1t1es trad1t1ona11y

(

carrred out by.the academy, but r1gorous work carr1ed out 1n'schools and 'the -

; policy env1ronment surround1ng them.  To undertake the 1ntended study, a

I & * 2
proposal was co authored‘by the group and subm1tted to the National Inst1tute

»
, * . . - ’

of Education. ke R ) s

L. ‘ L) \ . .
Nine meet1ngs of the part1c1pants have been. he]d since Augugt 1979 The

L
//group s approach to 1nqu1ry drew systemat1ca11y on the extens1ve exper1ence

’

( ' of its members. A1l part101pants contr1buted 1deas and many drafted memoranda
E

Q )
.ERIC CL i, \ .




, L. STATEMENT OF BELIEF

.

fducation and the democratic ethac are of one fabric. Our nation'

7 cannot’surv1ve unless its fundamenta] values are tnansnwtted to the young.

b y ¢ -

Our democracy cannot‘be secuue unless its citizens acquire the skills -~

necessary to part1c1pate effective]y G1ven the erormous socialransequences

and costs of education,’a ser1ous commitment must be made to improve it.
hd

That comn1tment must rest firmly on what we know.
"~

As Deans of Educat1on, deep]y concerned w1th the future of pub11c

é ) educat1on: we State our unequ1voca1 be11ef in the 1nte11eéiEa1 bas1s for .
professional,education. We do not here speak to the un1versa% issues confront-
ing our calling., Rather, we fdcus on what must undergird\alj educational

~ efforts--1nqu1ry and rtgorous schalarship. .
The- essence of - the university is the search for know]edge Whenever *
. any segment of the university retreats, absta1ns or i$ prevented from meeting
the 1dea]&_of inquiry, the foundation of the academy is threatened ’
While many égenc1es have responsibility for enhanging the, quality of _
education "a special obligation for Jeadership falls/::'school§ of education.
‘ These institutions. prepare ylctually all those who staff thﬁ nation's educa-
S t1ona1 systen, they must cont1nue to be a major source of new knowledge about

g . teaching and (earning. . ‘ .

- ' . : ar

: There are tensions generated by the dual expectations ‘of indu‘ry and

- tra1n1ng, but’ we see no fundamenta] conf11ct Both capland should/ be

. . ‘ characterized hy ; r1gor0us scholarly foundation. Too often'we do\qot meet

\ ’ i‘ this 1dea¥:¢ he;.therefdre, call for the mmplementation of rigorous preparation O
predicated on ftpst:fate scholarship. This is the standard against which any

& ! 'prqfessipnal sghoo) must be judged. .

- . =
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A
Not'all effective practice f]ows’exc]usively from knowledge associated:.
with university.level activity. -There is a practical wisdom in all human .

. - ‘ .
endeavor that is not dependent on information gained from -formal dDQUi?yilJ\

There is much of value not taught at the untvers1ty Teaching, however, has D
, broad and. deep intellectual foundatlons *herefore* hoois’of education

Wy must be committed and central to the expan510n and efgnémissﬁon of that base.
These p01nts may be obvieus to some and content1ous to others, but our,

‘ 'attent1on has been d1verted in recent years. We have been preoccup1ed w1th

///4ﬂ» new tunctions and regulatory processes as well as po]itical and economic

: pressures which threatef “the climate for inquiry,, Pub]{c schoo]s have Become

" a ma;or 1nstrument for social reform pr1mari]y as a resu]t of - 1n1t1at1ves by

1eg1s]atures and the courts. . In addition, proposals have been made that teachers .

o be prepared by apprenct1cesh1p -rather thad in programs more reflective in nature
The 1nte11ectua1 caliber of new entrants to the teachlng profe551on has been
frequently questioned, In sum, all segments of educatlon squer an extra- ,
" ordinary distress bred of fiscal constralnt polmtacal conflict, and shlft1ng

expectatlons ' . s . . /

Cognizant of these and other pressures, we are unated in thls dhnv1ct10n \ .

4

to leave these trends uncha]lenged is not in the nat1on 3 best 1nterest

o ’Academlc leaders must reaff1rm the university funct1on that sustalns al] others.

Inqu1ry.and scholarship associated with the process of educatlon«hnderg1rd alf

’ “other mlsSIo;s of schools of education: ’ - " ;. L .
There' are clear lmplncatlons for achieving th1s aim in the decades ahead

Schools of education must ) ‘ oL N ;_- “‘ )

- Recrugt. support, and reward 1nte11ectua11y quallfled
faculty and students; . § -

- \Focus efforts on the discovery and application of kndwledge
relevant to theory &nd practice, o




y ! )

- Secure épd reallocate resources for inquiry and scholarship;

.

- Serve as’ examp]ars of  theory and qesearch based 1nstruct1on M

in all preparation programs; ./ . , N
- N vy
- N < . - . t
- Strengthen‘résationships with the profession that test the , ,
! ' relevance of ongoing scholarship. .
s L .’ . : - : o7 o,
S It is to these goals we address th1s.3pcument. . v
. . . R —r . .
¥ - v .
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a : - I1. THE PREDICAMENT = - R

- Introduction

In 1977 78 JZD e than 1190 1nst1tut1ons of h1gher educat1on awarded ~

L3

y undergraduate ded¥ees “in education; 160 awarded doctorates. These'figures

v

suggest.the diversity of schoo]s of education. If noth1ng else, the
) '1nst1tut1ons graduating these students vary s1gn1f1cant1y in size, resources,
~§ comp]ex1ty, and m1ss1on
Many aspects of the education enterprise form the context for the
d1vers1ty 1nd1cated above and for our comm1tment of 1nqu1ny and scholarship
p in schoo]s of education. That commitment, however, i§ vo1ced in a time of |
pred1cament OneNaspect of the predicament is‘the rapid growth and deve]opment
of inquiry-bearing on the process of educatTon A second is the character of
the prese\t cond1ct1on and context of schoo]1ng and teacher preparat1on). A
third may be found in the role of research and-1ts outcomes in professional
‘education programs. Each of these elements forms a part of the context in

R wh1ch our statement of be11ef is advanced

' * We are cognlzant of the many. factors that need to be addressed in mak1ng

fundamenta] changes in the profess16n Because e are in positions of 1eader-

&

’ ship, we have a responsibility for do1ng something. -We have concluded that
R the dilemmas “of reform will never cease. Acqprding]y, we have focused on the
contribution that schools of ‘education can make that wi%] significantly alter
‘ the profess1on, namely, a commitment to inquiry and scho]arsh1p . o '¢
) - ) \ This section makes no pretense at def1n1t1ve treatment of the prob1ems
and issues confronting professiona] education genera]]y. OQur. 1ntent is to ' o
proy1de an overview of the pred1cament that the'orofess1on faces a§\1t has,

. 4 over the years, sought to 1ncrease the commitment to research First, we

‘present a brief history, of the evolution of inquiry designed to improve

- . - ° 4 ! s

‘r‘. "9 L - o




teaching and student achievement. Second, we view the present conditions and
context in which.schools of education find themselves.’ In conclysion, we ,

discuss several emerging issues related to the role of research and '
. N ) . a3
dissemination in schools of education.

A. THE EVOLUTION OF INQUIéY FOR TEACHING AND LEARNIﬁg

B

1., T01965* - ' .

[N

Educat1on as an ObJeCt of 1nqu1ry emerged on]y in the latter half of the

- =

19th century in th1s country. Major 1mpetus,came through Henry Barnard's ™

American Journa] of Education, a'rébesitory\of educational information from

all ages and places. Barnard's expressed purpose was to gather, ‘systematjze,

s

and publish materials for a "science of education,” to give policymakers and

practitioners easy access to the educational Wisdom-of ancient and current

~ » =

times : h ' ) : .
Barnard's 1nf1uence néﬁt beyond the Journa] As-much as any'single.

person he was respons1b1e for the creation and ear]y shap1ng of the Bureau of ‘

«

Education (in 1867), the forerunnér of,the 0ff1ce--and now Department--of

Education. The purpose of the office was to‘col]ect statistics a:ﬂlfacts .

A

to show the progress of educat1on in the sﬁates and territories and to distri-

.bute 1\format1on respecting the organ1zat1o and management of schools and

methods of teaching.'// . 2 )

.

The 20th century brohght iMportant changes\in styles of educational inquiry.

Education became an object of scientific investigation, contrelled experiment,

"and rat1onaﬂ refonm Dur)ng the first half of the 20th century pupil accomplish-
!

ment beca ccepted as the fundamenta] test Qﬂ,educat'onaY program, as argu-
ment from a Qr]orz pr1nC1p1e gave way tb an appea] to ev:denge) DeJey, for

J ’ P

* The information provided 1n th1s sect1on is selectively drawn from -
Cronbach and Suppes, Research’ for omorrow's Schodls: Disciplined In uin
for Education (Chapter 1) and Gideonse, Educational Research and Development

in the United States. \ . N




" ; .- f ) 17 . ‘ S . : . ’

' ;" eﬁgmp!e,‘established the Laboratary School at the University of Chicago in’ °

: 1896 as a mechanisn to test hypotheses in practice During the first three. " .
decades of the 20th century the $choo! survey became a central toot for \\; r o,
detectlng those aspects of school organization and curricu!a in need of

reform.

4 - -

P In the Tatter part of the Great Depression through the Second Horld War
and 1pto‘the f1ft1es. educational research assumed an even more pragmatic -
H
orientation. The emplrlclsm of the 1920 s led to a new conceptTon of research

as.an engine of directed change "Act1on research” became the watchword for

" a broad group of reformers and so%ial act1vxsts whoiyxshed to m1dw1fe a new

;

and better socnal order. The goal waslno; to publish but to change¢ the practices = _

L} L] . ..‘

of teachers

Then, in 1954, the Congress passed the .Cooperative Research Act author-
7

1z1ng the Comm}ss1oner owaducatlon to enter into f1nanc1al agreements thh

colleges, universities, and State educational agencles to support research, s

Surveys and demonstrat1ons in the f1e1d af educatxon That. same year, the“

/ - Natlonal Scxence Foundat1on prov1ded 1ts first support for what became the |

Cou%se Content rmprouement Program.- The combinatlon of these two events marked

N a najor turnini/point for educational.research and development in the United -
States ) P c -~ :
. .,
- Four years 1ater authorlzat1ons were approved by the Congress for research o .

' .on the uses of new media and for foreign Ianguage studies. “In 1963 'two new

areas were covered: vocational, edycation and the educazﬁon of. handicapped.

ey

s

children and youth In the meantime, under the standing Cooperative Research

Author1ty, the u S, Offwcé of Edycation had further d1v€?s1f1ed 1ts approaches,
supp]ementtng project research//éyzurrlculum 1mprovement program, and a ’

demonstration program with @ new Resehrch and ndVelpbment Center ogram.

‘ :
- . . . -
1 S . . o Con
*» 4 : . - . 1,




In 1965 Lyndon Baines Johnson engineered :he Ele&@ntary and Secondary " g
Education Acz of 1965 through the Congress. Title IV of that Act Contained

PN

magor revisions in the authorization under- which the U. S Officevof {ducatfon S

:esearch programs operated o : - , -
I —— . A .~ N

] [}
e . ,.
.

2. Since 1965 S BRI S
‘ . )' ° " ¢
The past fifteen years have witnessed many developments in mesearchr

Eefforts §ponsored by the Federa) Government Regfonal educational laboratortes .

were created, fac111t1es bui%t resgarch tra1n1ng programs begun (and ended) ., :

e .
\ . ERIC and a host of other disseminatlon activities taunched, and 2 ﬁho!ly" S
- = é
L]

new ¢rganization, the ﬁattonal Institute of Educat1on. created to serve as the’

lead agancy for educational research and development )
' . ¢

The evenfs leading to and flowing out of. these cnanges are conplex.A Others

have chronicfép tmportant elements in the story. (see: Dersh1mer, 1%36 Hoﬂse4

197“ and Sproull AHeiner, and HOH’ .1978).

~ ‘. -

The sixties and early seventies, for pxample. vere the heyday of the

\ Research, Development, and Disggm1nat1on (R—D&D) rational or technocratxc
® mode}l of educational cnange As Housé (1974) shows us, everyone belteved in
the R-D-D formulat1on captured mosc succinctly by Guba and Clark 19654 Even’
~vthough presented with importAnt caveats “(that everyone downplayed or 1gnored).
the Iog}ca}/}xnear sequence wWas captwvating A great deal of policy and .
L program deve]opment rested explicitly or xmp11c1t}y\on thj research to- T
1mp1ementatlon conceb;ua]izatxon There’ were, as. "would be expected “in an

¢?’/‘ enterprlse as Iarge Bnd d:;erse as the Federal governmeni. 1mportant conﬁrapuntat
' tnomes conceptions of inquiry and the change’ process that were based on .
someuhat d\fferen* ideas, of how inquzry and 1mprovement might be brought 1nto
productive relation.with one another. ’ Epr example, an 1moortant element in

N
the orvgﬁnaT conceptoi/r}ation of the reg1onal laboratory pnogram was the idea

A

7 ' B N )




that the work<had to be done.mdch closer to the implementatjen sites and, .

to be,respons1b1enfor 1dent1fy1ng andlsponsoring the R & D con

the results were ever to f1nd the1r way 1nto pract1ce

- 3. Ipqu J in Schoo1s of Education ] ) : ’ o

“(RITE) s;ud1es oﬁgﬁeve1s of institutienal product1v1t§*¢aumbers of producers,

. Y .
2 ¢ . .o . .

Sy

~

qu1te c1ear is thatithe var1ous‘approaches, the modest successe 35 and the

frustrat1ng failures afford us a r1ch lode of ex erience. This exper1ence

‘. can be a qgjde to the future. T T~ | - "’

~ L.

» ' )

The author1t1es on the involvement of schoo]s, co]]eges, and departments

-

S
[ of educat1on 13 "know]edge product1on" are Professors David Clark and Egon

Gaba of Ind1ana Un1vers1ty Thelr 1975-78 Research in Teacher Educat1on

»

and kinds and quantity of products of educat1ona1 research and development-
. : : Yy . .

-

are the benchmarks in the fje1d (see Clark, 1978). - ) '
) C]ark s results speak for themselves: L ’///,,,_u//

The median level of institutional produqt1r1ty as assessed
by the measures employed in the RITE .study was ZEROQ!
‘L . (Clark, 1979, p. 2).

Y

~
~

Start11ng as this low product1v1ty Jevel may seert, Clark is quick to

-

po1nt out that the finding does not mean that schools of educatton cons1dered .

"

. as a c]ass are non-producers of educat1ona1 research and deve1opment. It

js only that what product1on there 1s, 1s concentrated in schﬁpls of educat1on :

of a certain type. For 1nstance, vartua]]y all of the bacca]aureate 1ev&1
L 4

institytions offer1ng teacher education pregrams wére non or low producers.

. @

. Conversely, on]y eleven percent of th?ﬁ?octoral level schools of educat1on

were c]assed as non or low producers., This, rea11y, is what. 3ne would

expect, but suggests ‘something about the env1ronment.1n.wh1ch P’great deal .

of teacher education in the country takes place. = ¥

.
.
8 -
\ -
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i Nhat that' may mean in terms of/beg{n;%ng‘a teaching career in a non-"

-

1nJu1ry env1ronment and what that will mean when pract1t1oners are expected

.

A

to re]ate c]ose]y to the pollcy and pract1cé 1mp11cat10ns grow1ng out of
research, shou]d)be a matter of some concern. What are we to make of’Jhé
tremendOUs growth and’d1vers1f1cat1on of egucat1ona1 “research, deve\ppment,

and related activities over the past fafteen years and the resu]ts e

RITE Study wh1ch documents the uneven distribution of research product1v1ty-
. Id

in schools of educat1on?§ : : ' C
‘ - * ' v .

]

-

H - 4

B. THE PRESENT CORDITION AND CONTEXT ‘OF SCHOOLS, COLLEGES AND DEPARTMENTS
. OF EDUCATION ~ | .

-

¢

. 4

1. Roles and.Missions

. . *
~ T .

Inst1tut1ona11zed teacher educat1bn in the United States is approx1mate1y

4

s of educat1on

4

150 years old. 1In that period of t1me, teacher educat1on expanded to include
nearly 1400 schoo]s, o]]eges, and departme

From the 1830's to the present the mission of teacher education 1nst1tu-

" “tions has 72- remarkably stab]e.q)The task, largely confined tg the

bacca}aurea§e°leVe1, has been to provide pre-service and in-service personnel
with understanding and skill directly contributing to their accomplishments as
. b ,. N -

teachers' ) '

Wh11e the mission may have + rema1ned the same, the role has altered as

Ed

a funct1on of a number of factors The art and science of teacheraeducat1on
,

4

ﬂ; has evolved. State respensibility for education (including the formal-"

certifica.,‘tion of teachers and ﬁer school personnel) has expanded markedTy.
Soctety, 1tse1f overa]] has sMifted from more local to State and national
or;entat13ﬁs. We have watched an increase in the 1mportance of the behav1ora1

% .
and cciiﬂ sciences and the'application of rorganized princip]es of innovation

-0 developing-and testing prospective improvements in school organizationwnd

.o & )
- Bractice. Finally, there have been important adjustments in the expectations

*

-
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and aspirations for schooling stemming in no small measure from major
. Ay
¢ . .
changes in our society. ° .
. : e 5 ;

.
A

2. Demodraphic Impact

~

, ;n the last few years substantia1 CZ;hges have ocfurred in the Nation's

demography Birthrates have declined ver substantia]?y The -need for S

- L. teachers a}tereH dramat1ca11y ina very few years from. a condition of serious .
under- supply in the 1950's -and 60 s to oversupp]y in the m1dd1e and 1ate

1970's. .

J ~ o, ': -

,\ . ' . I reaiit}f the‘shpply-demand picture in.foucation is somewhat more =
complicated than_the’gross‘numbers would indicate. For decades, for %nstange,
teacher education programs have served not only to train those interested
in a“%%reer'ﬁut also thoseowho saw educationsas d temporary career on the
/// , * way-to some other role in Tife or those who saw teacher education as a Way
i . of co11ectiﬁg a certificate functioning in lieu of dowry. fTo the\extent !
that teacher education programs have simpty constituted an alternate route to.
a baccalaureate .degree, they have always produced far more graduates than |
were required by the natign's schools.. The difference in thea1970‘s was,
therefore, a function of both reduced qemand for teachers because of dec]ining

birthrates and a higher proportion of those compieting the training seehing

to use their certificates in emp1oyment Both factors havebeen involved "in

i‘: i " the oversupp1y phenomenon we have recently exper1enced’fﬂ
The change in the supply-demand picture and espec1a11y the. pub11c1ty ( 3
ahout 1t has h?d profound effects on enroliment in teacher educat1on erograms a .
: Indedd, the swing has Eeen_so dramatic that a mid-eighties teacher shortage .

begins to loom in front of us. The enroliment shrinkage .also comes right at

.\ ~ : ’ . .

the‘Beginnning of the time when- colleges and universities are beginning to

worry about the projected national shrinkage of 25 percent in the oools'froh '

s

. -, o 10 | ' - ‘{
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wh1ch h1gher educattom trad1t1ona11y has drawn its students. This background

-

concernJ coup1ed w1th the fact that budgets 1n h1gher education are u1t1mate1y

always enroT]n@nt dr1ven, has created ser1ous f1nanc1a1 pressures on teacher
educat1on progréﬁﬁ Teacher educat1on programs have experienced the most
recent and r?togn1zab1e enro]]ment declines, and they have become among the
first to fee]«the effeéts of the new financial censervation rapidly (even if
. , v
{ ) understandab1y) suffus1ng the higher. educat1on adm1n\\tcatﬁve community. .

For all ﬁ1gher education programs the prob]em of contraction 1s that

Q

staff1ng is rare]y perfectly elastic w1th enro]]ment /The phenomena of

Y

* tenure and emerg1i§ﬁspec1a]t1es and competenc1es tend to create a iltyat1on a

+
in which shr1nkage w1]1 occur--or will be most strongly fe]t-w1n precisely

"

those areas of more recent hires. ThQse areas of teacher education constituting /’ﬁ<;

new requirements or proféssional asp1rat1ons are most likely to be affected by
b . . ?

the. cop\né strictures. &

3. Political Climate
. % .
The political climate within which teacher education programs in schools°

of educatwon operate is dramat1ca1]y different from that of two decades ago.
‘ By this we mean not only that it has changed--that is to be expected--but

that it has cha ged to become far more stressful and tension-ridden. There
are a number of reasons for this. . ‘ ‘ _
. L,

N The Tast fifteen years have seen the growth of teachers' and other L,

. profess1ona1 gan1zat1ons in educat1on This energy .and m111tancy would
,’T have been ifficult Toapred1ct in the fifties and ear]y sixties. Ihe great
- o demands p]aced on schoo]s and the education profess1ons by court decisions

(desegregat1on and right td'educat1on), the Congress (Great Society 1egls1a- )

“tion anq beyond), the consumer mqyement, and the like have all tended to have { }r
- y

direct, and more or less immediate, effects on percept1ons of how the profession

4 {

¥
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! “"is defined, what its functions are. to-be, and-how its members are to be, trained

3
[

or retrained Accreditation and the'role of State educational agencies in
' L’che def1n1t1on and mon1tor1ng of teacher education program$ have been two of

* ‘the arenag in which this po11t1ca1 turbulence has manifested itself.

. 4, Stature W1th1n Parent Inst1tut10ns
L}
Whether we 1ike it or not, one of the facts of life, of our profess1ona1
4 . » ~
existence is the low or~uncertain stature teacher education enjoys- within

.the’ 1arger h1gher educat1on'estab11shment There is more than one reason for

' this unenv1ab1e circumstance. Traditionally, soc1ety #s a whole has not valued .

s -~

teachers espec1a11y hwgh1y In addition, ua]1f1cat?ons of pre-service students

3

as measured by SAT//r GRE scores cons1stent1y rank 1ow Th1s translates Lnto

" levels of talent entenin? the teacher educatlpn profession, on the average,

P A

and has its effects-on the perceptions of ‘our peers in the larger college or:
university env1ronment In sheer intellectual powerh as a group, many school

of educat1on facu]ty are perceived as not being on a parhw1tﬁ their arts and

-
L]

. ¢ sciences co11eagues '
However, these are not the on]y measures wh1ch should be applied. The
mission of teacher education is not the same as other parts of the un1versity.
In’the main, it has been more a service rather than a scho]arsh1p mission.

Our of?éntafion, therefore, hassgeen{outward rather. than inward. Process sk111s

and affective considerations tend-to be more important neither of wh1ch arg -

anywhere nearly as highly valued in the more pure]y academ1c sectors of

higher education. We are seen as politically weaker--and we probab]y are—-
b . L, -
because we "have wy11ing1y accepted, even embraced, teaching loads and service’
3 T

responsibilities,that other parts of the university disvalue or abhor. None-

theless, much of eggcation's low status is the result of prejudice and bias.

“n

* . Paradoxically, this low status hashseen sometkjng of a mixed blessing. Even as

12

ERIC o 17




o . ) e, - ‘ .
s it hurts; it has afforded us a measure of protectign to do the kinds’ of

' . . ® .,
things we needed or wanted to do. OQur 1egitim%te assertions of difference

have enabled many of us to deVelop our own criteria for personai and professional
* reward. This has enabled us to serve aspiring teachers better than wetwguld\ !
have been ab]e to had we been more thoroughiy imbued with 4raditional }

academic standards and expectations whose u]timate appropriateness for the ,

human service ro]e‘might be questioned. . Sk

, 5. The Focus for Institutional Energies * ‘ \\\i
Suming up the present climate for teacher education programs, it is a

fair assessment to'%ay'that the energies of hé%far the grggter portion of us
~
have been consumed by insistent con;zyns other than the support and pursuit

r ¢

* -

-5 of inquiry. For example, responsesAto the external demands on curricu]um,
\ ‘ demands far different from,those prkssing on our academic colleagues, has been.
one major commitment. The require@énts of integration, cuitura] p]uraLism,
i . - the right to educatioanovement for the handicapped the struggle against
sexism; the consumer movement, and the variegated pressures which might.be B
summed under the heading of the press for acceuntabiiity “have caused education

faculty to spend very lange amounts of time on curricu1ar design and vaiidation.
A second major drain on institutional energies has been the exhansion'and_4

, diversification of practicum experiences'in the training program. The recog-
/\\\3 nition of the value of a sequenced‘and carefﬁily balanced theoreticai/practicai
training program has resulted in the need to invest both time and energy in ‘

. the cultivation, coordination and proper use of field settings. The outward

¢ { . ”

N
Pl

orientation stimulated by jnsistent curricular demands has begn matched by
obiigations generated by the process requ1rements of fieid-based instruction.

Instructionai requirements of a clinical training program constitute a-
. . .

third major demand on institutional energies. Apart from the question of

-

i *

‘\ ' . ' L3 ] 3 ) L “a
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coordination with the field, any clinical training program as teacher eduég- .

tion has clearly become, will place heavy burdens on the instructional life -
. [ .

of its professoriate.- : . ‘ - : .
1 - -

- ' -

These three major demands, caupled with the pro-bono expectations for

professional service that educators share with their'faculty colleagues in

other professional training areas of the upfversity, constitute powerful

“

gxp]anatory reasons for the relatively €}y~ emphésis‘placed on the conduct of

-inquiry in teacher education programs. .

¥

.

6. Fdctors Limiting School of Education Involvement -

- ‘

A variety of factors Timit school of education involvement in inquiry

hY

and related activities. Some of these have &lready been mentioned: heavy
t [} 4 ‘
\ teaching loads as a function of a clinical instructional model; the need to

. coordjnéte with field sites; 1nsisteﬁt pressures for curriculum revision, and
16w status in the parent institution. To these musf be added; a prejudice
in the Federal estab]ishment aéaiqét the encouragement of active involvement
on Eae part of SCDE's. The prejudice seems bo}n of an attitude that the
‘meducational establishment" is precisely yhefq the competence does not lie N
to‘genérate the kinds of querstdhdings and Tnﬁovations that will c5x<ect
the.problems and difficultieé)oonfronfing the educationa} systems of the nation.
0f course, t@isviglh'classic self-ifl;jkjing propheCy." The “viﬂ]ains"

4 . ’

are identified and equuﬁed, and, ‘being €xcluded, néver-gain the opportunity
" to begome contributors. This bias is not always explicit or .intended. While,

_. there have been persons in various parts of the Federal establishment who are

. TR - - : .\
a little short of contemptuous of the.the teacher education profession and
14 < -

’ ' . . .. .
most of the agencies in which such people are housed, the more common failing
. . Y . -

.

Ce is inadvertent exc]u§30n, which occurs as a function of operating according %

. ) {dnexbectat1ons that schools of-education in the main s%mp]y canrot meet.®

. ' - ; BERTY ,
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Respond1ng to 'requests for proposals is v1rtua11y 1mposs1b1e for most.
Except for .the occas1ona1 entrepreneur1a1 behavior of individual facU]ty, ‘
/ ]
there are few mechan1sms to generate 1nst1tut1ona1 responses to calls for
proposa]s. Thus, the work that is done tends to be hwghly individualistic B
and, if anything, only very p?orly related to the primary'missions of the: ~ .~ (
N - § . .
. . e
school of education as an agency.
- A [N l
C. SOME EMERGING ISSUES N e
In establishing the‘Nationat Institute of Education, Congress took . R
. - . " r '
pains to specify the new agency's primary goals. Included among those goals-
are the fo]]owing: '
"(i) help to solve or alleviate ‘the problems of, and '
. ! .promote the refarm and renewal of “American education;
(ii) advance the practice of education, as an art, ,
science, and profession; o .
(i#4) strengthen the scientific and’ techno]og1ca1
" foundations of education; and . ' . ,
(iv) build an effective educat1ona1 research and - ) :
development system." ,(NCER, 1978) . C. .
In the context of the broad aims listed above, three key dreas of .
¢ [
concern seem appropriate for further attention here. One of these has to
do with dissemination of educational research: LA second concerns developing
understand1ngs about certain un¥que character1st1cs of behav1ora1 and social ~ ’
inquiry that bear on how it {3 conducted by whom and 1n what sett1ngs The
third dea]s‘W1th the gt111zat1on oF e&1st1ng training prerams to connect '
inquiry and practice. - ) ﬁ? ‘ ‘ -
’ . L} ' . ' ’ 0 ) .“ v
1. Dissemination T . )

In Fecentcyears there has been a virtual expiosion of programs for and ¢
. L . e e . :
aRproaches to d1ssem1nat1on ERIC, the.Dissemination Review Panel, 1nforma-(

tion packages, the Nat1ona1 D1tfus1on Network, the Research/Deve]opment :

Exchange (RDx); and State Capac1ty Bu11djhg Grants are just a few of the
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.

-

e e e
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actiVities that have spilled %&§ in the past fifteen years. Most of these
] L
[

have been based,: again either expiiCitlx'or implicitly, on the technological

model of educational change based on fesearch The "seeds" are there and need

“ to be "broadcast" on the “soil“ (whicn may or—may not need "preparation“), in

order, Eor the plants to "root"’ and ‘flourish. There is even recognition e
“that the seeds themselves may require some preparation (inc?uding actual
modification) if germination‘and maturity are to be achieved. The terms of
the metaphor used here are deiiberateiy thosén and admittedly .a little
artificial. ﬂowever " the underlying premises qﬁ mUCh that has been done in
dissemihation are Virtuaiiy indistinguishable fromﬂgh\se of agricuiture
Adding tof the problem has been’a propensity to clothe dissemihation
rhetoric .in often’ times’ impenetrable language. it js ironic that tHe jardon
of the dissemination trade has been a serious impediment to communicatian.
These probiems are not insurmountabie. Th;y do, however suggest that
if there are serious problems in reaching tHe practitionen ommunity, then '
perhaps there are equally difficuit probiems reaching those who prov1de
preservice tranning . This is espeCiaiiy true, if it\can be demonstrated that

the%%reat majority of agencies bearing reésponsibility for training are them-

seives not involved jifhquiry and related activitiés. -

I3
-~

2. Valués and Educational Inquiry .
/

-

' The second area where developments aré occurring ‘which bear on tHe role

of schools of education-is that of broadening inte?%st in the vaiuationai

+ -

poiéticai and cuiturai factors:in bebavioral and social inquiry (see Gideonse,
can be sajd that more than a fe& edutatprs and poiicymakers are asking

baSIC\QUESt10ﬁS about the assumptions undeﬁﬂying this inquiry espeCiaTiy as

those assumptions reiate to poSSibie value differoqces between the. nesear?h

. h . 16

-

72597$, and SchWab) Without attempting an exhaustive survey of the 1iterature,
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directéd a fit between research and practice as the techno1ogiea1 model of
‘ inquiry-based innovation seeks to achjeve.'“Because of these developments,

the question of the range and scale of inquiry and related activities in schoolg

of education becomes ‘a matter bf critical importance.

RN
3. Professional Training as Dissemination

From a total system perspéctive, many dissemjnation activdities now under

wéyiare absolutely vital. Logic underscores the importance of the need to -

prov1de profeiijona1 staff with information about the outcomes of 1n&Uer o~
However, powerfu1 case can be made that the: most 1mportant d1ssem1na-

. tion responS}b111ty Ties with 1he 1n1t1a1 tra1n1ng prograhs. The initial
training of those enter) g.te§Ehing should be'EOﬁgruent with thie cu?rent state
.of) the art. ‘ ) r - : .

The relatively-smaller number of 1nd1v1dua1s to train makes this® argument

. stronge?f’ Teacher educator% are themselves a sma1l£f,popu1ation, ¢e1ative]y

speaking, and, at any given time, the numBer of teachers ‘in training will be

’

far sma1Ter than the number 1n the system as a whgle. 1In addit}on, investment

s

at th1s juncture will, over tune have a cumulat1ve impact on ‘the profess1on
A}

“as a whole.

d -

Unfortunately, if we .examine theé several dissemination programs within

2

‘o and without.-the Federal estabfishment, we will look in vain.for a systemat{c

attémpt to respond to the imp}ications of initial training. There seems to

-
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be no sense that the-training period is one of the most imbortant foundation

stones of the present and future relationship of:the profession to the process

and outcome of inquiry. 7

A\ J

N «

4, Conseguences of the Low Connect1on to Inquiry R

Consider the fo]]owlng c1rcumstances Schaols of education are, by and
large, not explicitly included gn the larger dissemination function.’ Save for
a handfu] of 1arge aqj estab11shed institutions, inquiry is almost tota]]y

. abseht from the exper1ence of facu]ty and therefore of students being trained

4
in those instifutions., This does ot preclude awareness of inquiry on the part

of either 1nd1v1dua1s or1nst1tut1ons, but c1ear1y it cannot help.

The consequence of th;\\1ow 1nvo1vement of schoo]s of education in inquiry
and related activities is that'profess1ona1s deve]op little readiness to attend
to such matters\ .In these 1nst1tut1ons 1nd1v1dua1 facu]ty must rely a1most
wholly on their Own 1n1t1at1ve to see to 1t that what they are doing instruc-
'tiona11y, b?th as(to content and process, 1ncorporates that which 50ns§1tntes
the state of the art. ’Uhat might ending this situation of neg1eét mean?

/ . ) , ~

7/

5. The Potential Role of Schodls of Education in Inqu{ry

e

>

Our de1i6eratidns and an examination of the R}fE study suggest a state
.of affairs that nust be reversed. We envision a future rg]e of schools of
education in inqniry.that must be qnite diffenent from, the norms at ,present.

Because of the diverSe nature of insti;ﬁtjone preparing professiona]
educatora, we wpd]d expeet considerab1e var;ation jn the nature of the involve--
ment of those institutions in inquiry and scho]anshfp. We wou]d suggest,
however, that persons'preparedrat tgiginitia1 credential level should ‘(a)
understand’ and apprec1ate that inquiry and scholarship provide the essent1a1

knowledge base for all professional ftelds “including education, (b) have had

firsthand experience in nsing automated information retrieval sysfqms (for 7>

18 .




N . - v

examp\e, ERIC) and appropr1ate applied research qurna]s in p1anning prepar1ng,
h¥

" .énd é%nduct1ng the1r practicum exper1ences*—and~£c) understand that an 1nd1v1-

dua] teacher can use inquiry to study and 1mprove classroom content and

_processes Studepts comp1et1ng graduate wonk in professional educatﬂon

should rece1ve extensive exper1ence in the use of inquiry resources and tech- _

_ niques app11cab1e to their spec1a1t§b' In addition, such students should have

had experience using research journald basic to their f1e1d and in conducting

‘ ) .
applied research e

+ *
The larger the cofmitment_to graduate courses in professional educat1on,
N ﬁ
the more extensive shou]d'bé fhe role of the profes??onal educat1on facu]ty

in engag1ng in research and scholarship and report1ng its resu{ts F1na]1y,
we assume that all professional educat1on facuTty wou?d come "to demonstrate
andtbe able to document that they meet the ﬂan1Py goa1s described for those

complet1ng initial credent1a1s and graduate programs and that they utilize
b
the‘ava11ab1e know]edge base in the content and procedures of preparation

-

programs for which they ar -esponsible.
_JjE{teacher education institutions might become

Are there ways in whij
moxe substantially fnvo]ved in educational 1nqu1ry and re1ated act1v1t1es7

Can their status as performers be enhanced? Are there ways to st1mu1ate more
act1ve attention to the outcomes of 1nqu1ry in the daily conduct of oreparat1on
programs? T . _ ¢ »~

Are there ways to change the milieu and c1ﬁmate~of teacher education

Y

inst1tut1ons so that the relationship to 1nqu1ry 7e1ther for performer,

-

analyst, or user--is more‘direct, more prevalent, and therefore more apparent

v

to students? Can we thus socialize students to expectations about ifiquiry as
a rich and continying part .of thgfr.forthcomfng professional” lives? '
- f ot Y ‘

We be]iev%'there are affirmative answers to-all”of these questions.

Addressing these questions is the agenda adyanged in the last section of this

document. ! -
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111, THE AGENDA FOR. SCHOOLS OF EDUCATION.

) _‘ . Introduction-

R

' wé havé outlined the developgent of inquiry and research in edhcation.

¥

education we' are familiar with 311 the "yes-but® arguments related 10 our
1 . L
thesis. Indeed, a mere cataloang of a]] the arguments regard1ng the funct1on 1//’

‘of i gu1ry would require several vo1umes We are espec1a11y aware of counte\_//
arguments which arise whenever a plea is made to change any component of a

L

conmlex soc1a1 system. These arguments frequent]y'reduce thémselves to the

classic chicken/egg - quest1on For example, some’ argue that teachers' salar1es

cannot be 1mproved until the rigor and 1ength of training are 1ncreased wh11e

r others Counter that the 1ength,and rigor of training cannot be increased until
. . . \( ’
. selarjes improve. 1 | ‘
\ . ! ’
\ + Such arguments are essent1a11y non productive.y All variables are both

4

/

) &the cause and effect of other variables. The difficult problem is determ1n1ng
’ t mhach var1ab1e is 11ke1y to alter the most other .factors. Our considered

judgment is. that strengthen1ng 1nqu1ry dnd scho]arsh1p in schools of educat1on
I 3

is the singde most powerfuﬂ way of a]ter1ng all other mwss1ons and pract1ces

. It is also a way of building oh the tap root--the essence--of the academy. ‘
, . &

A. Implications- Strateg1es L ’ .

* There is a wide range of strateg1es by which 1nqu1ry and scho]arsh1p can
be strengtheﬂtd in schools .of education. . Incremental strategies can be
applied at individua] institutions, within clusters of insti‘tutions and at
'thsfétate 1eve1 a,*iharp]y focused initiatives by the Federal government ‘and

private foundatﬂons can play a major ro]e in ach1ev1ng our objective. Our~ o )

N
goal here, however, is to determine a number of steps and strategies amenable

Q .. . . ' . ) - BTy~
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to the leadership responsibility of deans (By which we mean the head- of a

——
]

$chool, college or department of education)* L
N4
We merely suggest d1rect10ns and emphases because we have confidence

e

“in the aCUmen of our cal]eagues Many persons w1th‘4‘”dersh19 roles in- schools
4 +

. ~of education have the skills and comm1tments needed to.strengthen 1nqu1r¥

and scholarship. We know from exper1ence that rec1pes for change do ROt

appiy equally to all states; 1nst1tut30ns or wﬁth1n any g1ven txmeframe
! We recoghize further that we speak to a prncess that will ‘take decades
to ach{eve;‘ Changes ;an'be acceTerated, hoﬁever, if far larger ‘numbers of ‘o o
deans and other eddcationa] leaders comﬁif themselves to inquiry and scholarf

sh1p as the bas1s for ail educat1ona1 programs ‘
2 , - v n
’ What s needed far more than*strategy is concerted Support for the .

fundamental'role of inquiry in schools of Egycat1on. ,

“ K ..

B. why We Focus on Deans v ' , : T

We repeat our assumpt1on that deans of education ought to have the sk1lls,,
N ) .. knowledge and commitment required to 1mprovefthe guality and quant1ty of

. inquiry in schob]{ of educatign. Deans must carry the responsibility for
¥ B

. - N v,

the qua11ty of’programs in the1r 1nst1tut1ons .y

WesreCOgn1ze that the levers of power are hard]y soiely in the hands of
deans. Indeed, inquiry and scholarship will not be increased unless large

numbers of faculty and. higher level university administrators actively‘cehmit

themselves to that goal.. Neventheless, it is 1mportant to focus qn the one

academic role that has the .greatest potential for supportlng 1nqufry and . . p\éj

scholarship. . , ; ‘
[] 1 N b . J
1 .

. Many deans have or can develdp that potential and it is that Qroqp to

v

‘ whom this document is addressed. Being part of that‘group, we refTect both . .

LN
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* on experience with our peers. Further, we observe positive signs that deans ‘
. v . « ¥ N

6f education have .begun to’coalesce aroufd issues of quality, not only in

s

teacher education but also in the scholarship requisite.tonuality.' If we - v

] aré wrong in that assumption, we are wrong in all our arguments.
A

C. The Agenda for Schools of Education -
~T

~ Noted below are several agenda items which must be addressed if the ethos
’ s .“ ¢

~ - of 1nqu1ry is_ to permeate schools of &ducation. The 1ist is neither long nor

: ¥
s document. . %

-
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all inc1us1ve. We focus onlyﬁon those goals coTsistent with arghments in this

— 4 - [}

.-

X

Stating an agenda for 1200 institutions may be seen as presumptuous. ©

'

'Some will accept the agenda, others w111 argue it is incomplete, or thata

3

. they couldngb better. We are aware of such criticisms and we haye debated
& these matters hith some inténsidy. We believe what we have stated is realistic.
) Some will ardue we are "elitists" since we emphasize térms such as inquirjf A
scholarsh1p, research and rigor, but we do not perceive ourselves in that 11ght
The thes1s here is der1ved j*ém the highest 1dea1s of the university; the-
4 generat1on and test1ng’o?\know1edge js central to our calling., We recogn1ze
'?7’ - and deeply value our teach1ng,and serv1ce funct1ons\ N*‘are concerned with
. .creat1ng pos1t1ve 1inkages ‘with the teaching profess1on We recognize strengths’
‘k\ in many. schools of educat1on that already serve as eighplars We do not wish
. - to 11m1t¢access t@'the pé§%es$1on'ﬂn our pluralistic soc1ety A dozen other
oL 1ssues are. 1mporfﬁnt but we are convinced all these missions can and must be
pred1cated an a firm knowledge base. . . .

A . \
o We stand on many shoulders in making these assertions.--Whatever the

neact1ons, we be11eve the following goals comprise the agenda for schools

of education 1f they are to emerge as first-rate profess1ona} schools:
» : . ? .

.
-~
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Qua11ty of Facu]ty n

' s

%

Recruit and reward faculty who demoristrate they are committed
to inquiry, persons whose in 1lectual qualifications and
traiping mark them among the Strongest of their cohorts:

. & .

. Quality of Students -
Recruit students’who demonstrate the intellectual capacity to .
master the knowledge base which underg1rds the process of

, education.

v

.o ‘ __///pf " Leadership

el
It js the responsibility of the dean to mob111ze resources
and exert. the leadership required for schools of education and
thejr faculties ‘to. be acknowledged as centers of 1nqu1ry and
scholarship.

Translation to Practice and Policy

fy

Building’ the knowledge base is not enough. Passing the

. _knowledge base on to future,and present pra;titioners is not

NN

-

enough. The institution must also engage in direct attempts

to apply the knowledge base to educational policy and practice,
especially in its own programs . Building relationships with
the teaching profession'is a vital part of this goal.

_ Promotion of Inquiry and S¢holarship'.

/ - N
Increase substantrﬂ]Ty the time and energy devoted to inquiry
and schalarship in schools of education in both absolute terms
and re]athe to the other missions of such schools.

] °Cr1t1ca1 Mass

Schools of education must be of syufficj ent size to bring to-
gether the range of professorial and s dent resources vital to
an inquiry based approdch to preparation programs.

Quality

In the assessment of anyf%choo] of education, the quality of
scholarship and of inquiry-based programs must be the cr1ter1on
from which all other assessments derive.

Standarﬁs

Support the development and enforcement of staﬁdards expressive
of the aspirations contained herein, whether applied to schools
of education, the cértification and hiring of education perso
or the operation of elementary and secondary schools.

[
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D, Conc1US1on
e Nhen inquiry" and scho1arsﬁ/; become tﬁ%‘centra] focus of schools of

education, the quality of all educational programs will be .greatly improved.

- . - ' [
’

The very character of schools of education_wi]f be altered and those changes
will have a profound effect on the behav}or of'current faculty and new

faculty, as well as our relat1onsh1p with the’ tota] profession. The pro-
. ’ /" - v
fession of teach1ng will ‘be va*;?y strengthened when bhe knowledge base on -

L

which it rests is constantly tested and demonstrated in first-rate professional

e prepiration programs. Nothing 1qss_is an acceptable goa{. Thero'are,‘of
- “  course, serious implications associated with the achievemont of the goal. . .
Those implications touch all the institutions presently engaged in teacher
educat1on - Those schoo]s of education fow engaged in 1nqu1ry must integrate N,
. *its processes and products far more substant1a11y Ehan they have into their
tra1n1ng programs. Those schools of edooat1on not now engaged in inquiry
must iearn &ow to do so. Those institutions of,jnsuffﬁcient critical mass

to encompass the range of resources required to undergird professional

. training proggams must limit and ultimately relinquish their training‘respohsi-

- &

“ . bilities.

!

-

o Achieving the inquiry goal over the next several decades will dramatically

Teduce the number of schools of education. We make this prediction with no

[

pleasure. The burden wi]] fall equally heavi]y,.however, on those institu-

tions whoghave critical mass whether they are currently engaged in inquiry
Ié *
or not. We would hope that all teacher preparation institutions, however, .

would achieve not only the commitment, but the resources needed to become
centers of inguiry in their respective states. However, any objective

apprd?sal/of the present state of teacher education in the United States

must demonstrate tht this is not a likely outcome.




,

otheritse ‘offers no alterndtives but mediocrity. ,

4 _‘ . \ —
On the_contrary, #t is our d1scomfort1ng pred1ct1on that some number
¢
far 1ess than’ the approx1mate1y 1200 preparatory programs can achieve the
¢

1eve1 of scholargg%? on which the profession must be built. As the number

of teacher educat1on institutions diminishes, it will be a pos1t1ve sign

that a true profession»of teaching is emerging. Such changes will threaten

-

. . . \ %
many. of us in the-profession. It is a threat that must be faced.  To do
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