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<L,: e ™ FOREWORD

Act 750 of the 1979 Louisiana Legislature established the Louisiana Competency-
Based Education Program. One of ‘the most important provisions of Act 750 is
the mandated development and establishment of statewide curriculum standards
for required subjects for the public elementary and secondary schools. These
curriculum standards include curriculum guices which contain minimum skills,
suggested activities, and suggésted materials of instruction. #

During the 1979-80 school year, curricul guides for social stu4ies were
developed by advisory and writing committees representing all levels of profes-
sional education and all geographic areas across the State of fouisianar\ The
major thrust of the curriculum development process in each of the guides has
been the establishment of minimum standards for student achievement. The cur—-
riculum guides also contain activities designed to stimulate learning for those
students capable of progressing beyond the minimums.

During ‘the 1980-~81 school year, the Social Studies Curriculum Guides were
piloted by teachers in school systems representing the different geographic
areas of the state as well as urban, -suburban, inner-city, and rural schools.
The standard populations involved in the piloting reflected also the ethnic
composition of Louisiana 3 student population. Participants involved in the
piloting studies_ utilized the curriculum guides to determine the effectiveness
of the materials that were developed. Based upon the participants’' recommenda-

-tions at the close .of the 1980-81 pilot study, revisions were made in the’
curriculum guides to ensure that they are usable, appropriate, accurate, compre-

hensive, and relevant.
/ ~

‘Following the mandate of Act 750, curriculum standards for all required subjects

axe now ready for full program implementation. The statewide implementation is
not, however, the end of the curriculum development process. A continuing pro-
cedure for revising and improving curriculum materiais must be instituted to
ensure that Louisiana students have an exemplary curriculum available to them--a
curriculum that is current, relevant, and comprehensive. Such a curriculum is
essential for the achievement of the goal of this administration which is to
provide the best possible educational opportunities for each student in the
public schools of Leuisiana. .

I wish to express my personal gratitude and that of the Department of Education
to each educator whose efforts and assistance throughout the curriculum develop-
ment processes have been and continue to be vital to“the attaimment of -our
curriculum goals. |

¢ o

J. KELLY NIX
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" s+~——-"= =" RATIONALE

- Social studies educators in Louisiana have long desired and recognized
a aeed for a sequentially designed social studies curriculum for all students

in our state. The 1974-75 Louisiana Assessment of Educational Progress indi-

cated clearly that our students are being deprived by the lack of such a
\ ) . ' N .
curriculum. In response to Act 750 of the 1979 Legislature, the State Depart-

ment of Educption and educators at all levels of instruction have cooperated

in developing a sequentially structured program in sociai gtudies for
kindergarten through grﬁds twelve.

Social studies education is primarily responsible for the preparatien
of citizens th are equipped with kndwléd;e and skills necessary for them
fi ,/ to participate\¥ffecti§;1y in the processes of our democratic republic.(
The intent of tﬁ?s guide is to provide'Lvery learner iﬁ the échools of

B Iyufbiana wit& aﬁprogram to develop minimum skills and competencies which
} will also include opportunities to further develop their maximum potential
| .

in social studies. - o, ;
SCOPE |

Five major conceptual strands ideptified along witﬁ themes at each
grade level form the basic scope and se;uence for the program. The concep-
tual strands provide tH§ continuity from one grade to the next. Each strand
-recommends coqfepfs th;t\:re to be developed in every grade level where

applicable. Each grade l\vel has a recommended theme which is to be used

- ° for developing major concepts from thé conceptual strands. At the secondary
level, these themes are the required courses of Civics, American History,

and Free Enterprise. Refer\to page 224 for the strands and themes chart.

O

.
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' The K-6 elementary format is different from that used by the junior and

éenior high school guides-in~thet no specific content outline is listed. To
suggest an outline of subject matter to be studied at each grade level would
'be an impractical task and would produce a huge and cgmbefsgme volume of

Teachers should be flexible, then, in selecting the actual content

matexial.
to be used in developing the concepts and skills to be used, keeping in mind
\ - s

the various grade level themes and conceptual strands.
!

.COURSE CONTENT, LEARNER OUTCOMES, ACTIVITIES AND SKILLS

The gufe is multi-discipline oiiented. Generalizations and cdncepts

A

from the. social science disciplines form the basic framework from which

\

: )/ '
teachers can initiate a program of study. Also included arg concepts from

7 » . g
the areas of nutrition education, consumer education, law studies and citizen-

,ship education.
Learner Outcomes are identified under each conceptual strand. Those-

1

marked with an asterisk (*) are the minimum coqpetencies and should be
The other objectives should

mastered by students completing that strand.
be considered as part of the =aximum program to challenge students to their

[}

" A year long course should include experiences for students in all

capacity.
. \
ot  he objectives. Each Learner Outcom:\is accompanied by three suggested

.

student Activities. -
is designed for average students.

is ‘designed for the slower students.
is cesigned for the above average students.

' “Activity "AJ
Activity "B"
Activity "C"

Some Learner Outcomes that have not been identified as minimum competencies
Teachers are encouraged to use the

may have fewer than three activities.
suggested activities listed in helping students achieve success with the

Learner Outcomes. The teacher should use other means, however, to help

students achieve success with the Learner Outcomes if deemed necessary.

P é
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L The National Council for Social §tud;es 5kills Chart has been adapted
)‘1‘ o to reflect where majer social studies skills should be introduced, ongoing,
mastered and continued at each grade level. Shared skills in- social studies
! . in the areas of re§ding and langqage arts are also included; These skills
" are correlated by grade level with the minimum skills of all~studentS;

-

grade level which have been identified as Learner Qutcomes. Teachers are

by

%( Students, however, will be held responsible for only those skills at each
‘,
¢
i

encouraged to go beyond the minimum skills and help the student achjave

proliciency in as many skills as possible.

Y Social studies has a special vocabulary. Students must have a gond
ﬁnderstanding and a working knowledge of the unique words, terms. ard phrases

of social studies in order to meet success in the classroom. A sugg. .ted

<

Vocabulary List is also included at the end of each unit. Teachers:are en-

L % couraged to emphasize vocabulary development throughout the course of study.
vt .
i ‘ At *he end of each grade level or subject matter area is a Sample Unit.

, The purpose of this unit ‘s to assist teachers in organizing a unit of $tudy_

usxng various sections of the guide. A unit is nothing more than a way of
\ C -
- organizing for teaching. A teaching unit can only be devised by the .class-
‘ﬁf’ip ‘ room teacher who will be teaching that unit to a particuiar group of students.

Here, specific topics, content, objectives, Tesources and teacher techniques

whlch suit the abilities and needs .of those students are decided upon and used.

The‘key to good classroom teaching is znvolvement of the students 1n

w g

mean1ngful :glevanf aad 1nterest1ng kinds of learnlng exper1ences. Just

having studentsﬂread a textbook, answer a list of questions or 11sten to

teacher lectures a;\\ho longer acceptable techniques to be used in today s

,{‘13_' - classes. Teachers are encouraged to thznk creat1ve1y and to adapt th» plan

: I
‘. - to meet the-needs and ab111t1es“of'the1r\sw%




SR — GRADES K-1
4 : ™ | HOME, FAMILY AND COMMUNITY ¥
y \
I.  CONCEPTUAL STRAND: PHYSICAL GEOGRAPHY
,; | ‘ A. -LOCATION

Generalization: Objects may be spatially related as to direction,
distance and time. °

Learner Outcome 1: The student will compare relative teréﬁ of
location and directions, as near, far, above, below; up and
down. L !

’,' Activity A - The teacher f.ces the class, holds an arrow in front
- of her, and points first in one direction, then another. Students
/ point both hands in the same direction as the arrow and say what
v/ the qirectionlis, such as up, down, left, right. . .

Activity B - Ask the children to "make a train" by holding onto
. each.other's waists and go on a train ride around the classroom.
@ Stop the train at selected places and say "Now we are near
) Now we- are far away from " Later let students make the
.statements. \

‘ e Activi’cy’C = Place a doll in a readily visible location (on top

- _— - of the bookcase, on chalkboard ledge, for example)... Ask students
to place an object above and below the doll. Let a volunteer move

- the doll to another location. Repeat the activity. Speed up the
pace. | :

Learner Outcome 2: fhe student will locate the north wall of the
classr am. b

Activity ' . teacheyx should make [our large signs and label

them north, south, east, and west. Place the signs in the proper

places in the classroom and give the students smaller signs

containing the same labels. The teacher should hold up the

word "'north" and direct each student to find his/her matching

label and pvint it toward the wall labeled "north." The teacher

should contZ?ue in like manner with the other directions. -

‘ i Learner Outfome 3: The student will locate the cardinal direc~
;/: tions/of the neighborhood.

’ri///// Activity A - The teacher will construct a large, simple map
of the neighborhood labeling the cardinal directions and the
y streets around the school. Pls  the map on the floor. ,
:;?//>/ Have students dramatize how the Jet to school and tell the
- direction(s) they travel. If the students live in an urban
‘ area, have them name and label streets of a familiar area.
Give the students practic$ going from p{%ge to place.
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Activity B ~-Ask_the students to notice carefully the way they
go home and get to school. Ask them to name important places
they pass that help them remember which way to go, such;as s
large red house, gas station and large intersection. Write the
names of the important places on the chalkboard. Ask students
to draw a picture of two different places tucy pass on the way
to school. Write one sentence that the child tells you or his
drawing. . :

Activity C - Take the class on a walk around the school building.
Have them notice the shape of the building (square, rectangle).
Provide the students with a simple plan of the building and ask
them to lccate their classroom, library, cafeteria and princi-
pal's office. Extend this plan to include the major street
boundaries of the school. : :

\

" *Learner Qutcome 4: The student will select small objects to

represent large ones when compared to actual size.
-Activity A - Ask the students to find out how many rooms are in
their homes. Ask them to name each room (such as bedroom, kitchen,

and so on). Then have each child make a book entitled "My Home."  —

Use a separate page for each room, and have the children draw
pictures of what is in each room and dictate a story-about it
-that can be printed on each page. Ask the studénts to d¥aw a
simple plan of their homq},locaffﬁg and identifying thei{ room.

"Activity B ~ Ask the students to cut out pictures of the exteriors
and interiors of homes for a "Home Book." Ask each student to
paste exterior pictures on the outside of the book. Classify

=pictures of interior rooms such as kitchens, bedrooms, bathroom,

and so on. .

» !

Activity C - Ask students to make models of their homes using
cereal boxes, milk cartons, etc. Make items of furniture for
the various rooms using modeling clay, play dough, match boxes, etc.

*Learner Qutcome 5: The student will identify seasonal changes
in his environment. -

Activity A - At the beginning of the school.year, take the class on
a walk around school. Point' out: green grass, green leaves, flowers,
etc. When the leaves begin to change, take another walk along

the same path. Note changes and gather "signs' of fall for the -
classroom - leaves, seeds, pine cones, etc. Continue in like

.manner in winter and again in spring. A class ‘booklet could be

made by students using drawings, collections, etc. The teacher
could take snapshots to be used in the booklet. ~

Activity B - Place the labels summer, fall, winter and spring on

.8 chart. Ask the students to illustrate the seasons or collect

pictures and place them in the right category.

, 15
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Activity € - Introduce- seascns through pictures, books, £ilm-
strips, and so on. Ask the\students to determinz the season -
during which their birthdays ‘6ccur. After they determine the
season, ask them to write their names and birth@st=zs on slips™ |
of paper and post them under the appropriate searonal name.

Learner Outcome 6: The learner will describe the relationship
between rotation of the earth and day and night.

Activity - D.vide the class into small groups. One pupil in each
.+ grgup should shine a flashlight on one side of the globe. The

-other meabers of tine group should slowly rotate the globe toward
. the right, or east. Help the pupils understand that just as the

flashlight lights only one side of the globe at a time, so the

sun lights only onc side of the earth at a time "]

¢

Learner Out.ame 7:/The student will sequence personal experlences ! :
S A
«Activity A ~ Ask the student to construct a simple chart of his |
daily activities using the categories, MORNING TIME, DAYTIME, and
NIGHTTIME or ~ fore school, during school and after school. Ask
the student to illustrate at least one example under each category.

Activity B - Ask the student to work on a bulletin board of
things he would like to do in the future, such as ride a two- :
Help the student illustrate the BEFORE and the AFTER}\\\\ ‘

wheel bike. - He? ] Y
Activity C - Ask the student to Bring a cartoon strinnfrom tne L
Label the sequence e

daily newspaper Paste cartoon on tagboard.
on the back. ..Cut into four and five segmefits. Students should

trade with others to provide pract1ce in sequenc1ng

Learner Outcome 8: The student will sequence an order as ex-
pressed in first, second and third.

Activity A - Ask the students to name and sequence the pfbcedure
for having a birthday party ‘

i~

Activity B - Give the students cards to hold labelnd first, second }
+ third, and so on. Ask the students to follow oral directions such

s "Billy, line ur second. Mary, go firsf," and so on. I
\ I\
Activity C - Ask the students to prepare a simple recipe and {
properly sequence the preparation. . j i 7
N

' The student will differentiate between indefi- !

Learner Outcome 9.
ture, long ago, before, { N
* L

nite time concepts such’as past, fJ
anc¢ after. ’ .

i
Activity A - To. help the class establ;;h a sense of time passing, /
you might make a one-month time lipe and hang it where the childres
can easily see it. Show each child's birthday on the time line.
Each week a child can move a pin or other marker along the time ' ,
line.- The children may also suggest other days that should be !

indicated on the time-line.




Activity B -~ Provide picfures of a babyk a child, and an adult.
Ask students to place the pictures to show as they were before, as

they are now, and as they wiil be in the future.

-
1

Activity C - The children may enjoy making a bulletin board of
past, present, and future activities. Label each bulletin board
appropriately and have the children decide pictures to place on

the bulletin boards. If you wish, you can have them draw new
pictures and change the bulletin boards every day or each day.for -
a week or so.

TOPOGRAPHY
Generalization: Maps represent all or parts of the earth.

Learner Outcome 10: The student will identify land and water
masses on a globe and on a variety of maps.

Activity A - Provide the students with maps of the United States.
Color the water blue-and the land mass green. Give the student
pract1ce finding the relat1ve position of Louisiana on a globe.

Activity B - Use an opaque or overhead projector and ask students
to take turns tracing the outline of Louisiana's boundaries.
Point out the water bouhdaries on three sides.

Activity C - Introduce the atlas and ask the students to find

Louisiana in the atlas. Ask the students to try to find Louisiana
on as many maps as possible. Example: Look under the letter "L"
in the encyclopedia. . ' -

Learner Outcome 11: The student will make simple large-scale maps
of a familiar area, uch as classroom and neighborhood.

Aftivity A - Ask the children to draw and then ditto maps of your

. school playground. These should direct the children frcm one point

to another.  If symbols are used for landmarks, be sure to discuss
them with the children. At recess, ask the class to follow the
paths that are indicated on the maps.

Activity B - Draw a large map of your toWn or city to be placed

on the bulletin board. Take a marking:pen and circle the block

the cchool is on and call the children's attention to that’ place
Then ask different children to go to the map and try to find various
places, such as the block they live on, a street where their parents
shop, a park they play in, and so on. These can also be marked with
a marking pen. .

Activity C - On a state h1gyﬁay map ask the students to trace the
roads travelled from one locat1on to another such as New Orleans
to Baton-Rouge. o .

17




Learner Outcome 12: The student will identify and interpret
.symbols on a map that represent real objects.

\
\
1

Activity A - Ask the children to find the key on the map. The

symbols used on the map are explained in the key. Some symbols are
in color. All keys will be explained by the teacher.

Act1V1ty B - Explain that maps may be used-to show different

things. Some maps show rivers, lakes, and mountains._ Others
may show-how high or low the land is. Point out examples for
the children on simplified maps.

Activity C - Ask the students to point out on a map, countries,
states, and cities. These maps show boundary lines.

Learner . Outcome 13: The student will interpret lines and colors
used on maps in addition to p1ctor1al symbols.

Activity A - Help the studespits to design a map key with symbols,
including colors to represent various features that might be on
a map. -

Activity B - Make a list of suggested map features for which these
symbols m1gh“ be made: a lake,-a river, a vridge, an airport, a
railroad, and a campground. The teacher will give as much help

as needed. . / .

Activity C - Ask the students to read the material under symbols
on a map to find out how a map key is used. #

Learner Outcome 14: The student will identify the continents
“and the oceans with the aid of a reference.

Activity - Provide the student with two copies of a world map.
Have the student cut and paste the outline of the continents on
the second copy. Color the oceans and continents.

Learner Outcome 15: The student will recognize the shape of
. Louisiana, .

Act1v1ty A - The teacher will*cut out a map of Louisiana from
poster board and lay newsprint gver it. The student will do a
crayon rubbing. The studeat will see the "boot shape" emerge .
before his/her eyes.

X
Activity B'- The teacher will provide each student with an
outline map of -Louisiana. Usirg modeling clay, the student will
create this same shape. ' )

Activity C - Using a map showing Louisiana and the surrounding ’
states, help the students locate Loujsiana. The let them cut

out a piece of construction.paper in the. shape of Louisiana

and place it over the state. -

4
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‘forests, etc. -

Learner OQutcome 16: The student will recognize Baton Rouge
as the capital of Louisiana.

Activity - Using a transparency of the state of Louisiana, the
teacher will locate Baton Rouge with a large dot ard label it.
Give the students similar simple maps and ask them to locate
Baton Rouge and label it on their maps. Show some pictures

of important places and people in Baton Rouge such as the
Capitol and tell why each is important.

CLIMATE

Generalization: Climate varies according to zone and location.

Learner Qutcomc 17: The student will 1dent1fy the different :
climates in Louisiana. \

Act1v;ty A < Ask the student to draw the appropr1ate cloth1ng
worn to school -depicting different c11mates.\ Keep a daily
weather calendar showing the weather changes ‘each day.

Activity B - Ask the student to Araw examples ;B\certain types
of weather found in the local area. sunny, warm day; rainy,
cola day. .
Activity C - Ask the students to discuss and draw clothing worn
by people in a cold region.

NATURAL RESOURCES A

2

Generalization: The earth provides resources which may be allo-
cated for various uses or conserved.

Learner Outcome 18: The student will identify some of the major
natura. resources of ais community.

Activity - Ask students to draw examplés of different natural

resources found in the community such as trees, Water, and so on.
Prepare a bulletin board display with a caption such as "From Our
Community." Include pictures of items made from different materials.
If possible, include a picture of a raw material.

Learner Outcome 19: | Students will identify certain products found
in Louisiana, such as rice, sugar cane, cotton, corn, strawberries,

Act1v1ty - Follow1ng a class discussion about Louisiana products,
the teacher will place the title, "Louisiana Products" on the
bulletin board. The students will collect and display as many
labels and pictures- ‘of these products as they cah find. The
students will transfer this collection into a class booklet.

N
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Learner Outcome 20: The student will identify certain Louisiana |
natural resources, such as oil, gas, sulphur, gravel and ;
‘ sand. ; &
L Activity - The teacher will divide the class into several small .

|

|

|

I

]

|

groups and assign a Louisiana natural resource to each group. J
The students will collect, label, and bring to class realia i
for a table display showing these resources. i
|

E. ECOLOGY ~ o .

Generalization: Ecology refers to the interrelationship of man
and his environment. _ .

] Learner Outcome 21: The student will describe factors which (
- contribute to air pollution. ‘ -

Activity A - Write the word "pollution" on the chalkboard. Dis-

cuss the meaning of the word.- Take the pupils on a walk around

the school neighborhoqd. Ask them to look for signs of pollution

- in the air.. When you return to the classroom, ask the pupils to /
- list the pollution they saw and heard. - ;O

s
2

) Activity B - Explain that some factories give off smoke that pol-
o ) lutes the air. Exliausts from cars, trucks, buses, and airplanes”
) also pollute the air. Draw pictures to fllustrate these factors.

5 . Activity C - Point out that the elements released by burning of -
s . gasoline, coal, and other substances cause much air pollution. .
: Take field trips, if possible, to some of these places. Discuss
possible solutions to minimize air pollution. )

Learder Outcome 22: The student will describe factors which con-
tribute to water pollution.

Activity A - Polluted water can make fish sick. Ask students to

finger paint a large background to represent a body of water. Ask

. them to paint and cut out different kinds of fish and other sea

| ‘ animals and paste them on the "water." Show old lnmber and-used ) AL
) cans to show water pollution. Ty

.Activity B - Ask students to make a large mural showing some of
the uses of water that.is not polluted.

/

Activity C - Put some ice cubes in a dish. Ask students to look
at them and handle them if they wish. Leave the ice’ cube dish on
a table. Ask studeats to observe/ it at the end of the day. Ask
what happened to the ice. Students should recognize that it
turned into ligquid water that is/not polluted. «f

Learner Outcome 23: The student will describe factors which ‘con- y A
tribute to surface pollution common to the community.




¢

~

Activity A - Explain that the land of the earth is the home of
the people. Take the pupils on a walk around the school neighbor-

. hood. Ask them to look for signs of pollution on the ground, such

as paper, old cans, bottles, and so on. Make a list of things
that have pdlluted the surface.

Activity B < Ask students to bring samples to show what the earth
is made of.- Prepare a shelf or table display with small contain-
ers. Include soil, fine sand, gravel, crushed rock or stones,
water, and so on in the display.,

Act1v1ty’C - Ask students to br1ng in pictures showing differences

in the land surface on the earth. They may bring picture post-

cards é; pictures cut from magazines showing varied landscapes.

This y111 be land;that is polluted or not polluted. Have the stu-

dentg classify the pictures.

Learner Outcome 24: The student will describe factors in the home
and community that will <onserve erergy.

‘Aceiv1ty A - Tne _students will identify forms of eﬁergy with

which they are familiar. The teacher will list these ou the -
board-or on a chart. The students will tell how they arve used

« in the home and community. The students will cite ways to

conserve this energy, such as turning lights off when leaving
a room. s

Activity B - Following a class discussion, the students will
find pictures to make a booklet or.bulletin board showing ways
of conserving energy.

Activity C - The teacher will divide the class into groups of
four or five children and have a contest to find the most ways
of conserving energy in the school.

Learner Qutcome 25: The students will identify certain symbols of
Louisiana, such™as the state bird, the brown pelican; the state
tree, the baid cypress; the state flower, the magnolia, etc.

Ac;ivity -_.The teacher will show pictures of the brown pelican.
The students will discuss its appearance: naked pouch, bill,
webbed feet, etc. The teacher will show pictures of other
birds and the students will compare likenesses and differences.
Help the . students make a chart or bulletin board showing
several kinds of trees, including the bald cypress. Orally
compare these trees. The students will draw and color a picture
of the bald cypress. ‘ -
‘The teacher:will show pictures of the magnolia to the
students. The students will bring a magnolia floyer, bark,
and leaves to make a digcplay.

-
S 3
.




o W N

~

8.
9.
10.
11.
12.
13,
YA‘lI'! 24,

15.

T U

16.

18,
19.
20,
21,
22,
- .'231
| 2%,

1‘7 ..

above

after

autimn (fall)

bald cypress

.+ Baton Rouge

before

below

bird

capital

cardinal directions

climate

community -

conservation
conserve
corn

cotton

dawﬁ

e;st

energy

.fall (autumn)

far
first
forests
'ﬁyture
gas .
grAVel _
long ago

Louisiana

. vt%&

VOCABULARY

29.
30.
3.
32.
33.
3.
3.
36.
37.
38.
39.

40.
41
42.
43.
4.
45.
46.
47.
48.
49.

. 50.

51,
52,
53.
54.
55.

7. 86,

T
22/

map

natural resource
near
‘neighborhood

north

oil -

past
pelican ﬂ;
pollution |
péuch f
present
products
ricei
éand’
season
second
south

| \
spriqg

strawberties -

sugar cane -
f i

/ /
/ sulphut r
/ i

summer

symbél -
third

up

webbed

west

winter’




II.

R

CONCEPTUAL STRAND: SOCIAL ORGANIZATION

A.

FAMILY

Generalization: Each society develops institutions to aid the
socialization of its members.

*Learner Qutcome 1: The student will recognize that people live
mainly in families. :

Activity A - Students can draw pictures or'bring photographs of
their family members. Ask them to make a "Family Booklet."

Activity B - Ask students to clip pictures of various families

from magazines. Make a poster of the pictures. showing different

sizes and composition. . i

Activity C --Ask the students to construct a family tree. Ask

them to bring information or family names from home which go

back several generations. . !

*

Learner Outcome 2: The student will enumerate roles of family

members in providing and preparing food in the home:

Activity A - Discuss the roles that4variou3’f§ﬁily meﬁpers play
in preparing meals. . . o :

Activity B-- Play-act a family providing and preparing a meﬁi.
Activity C - List ways families obtain foods for meal preparation,
HOME

Generalization: In every society, humans need to provide shelter
from the elements of nature. )

Learner Outome 2: The student will identify the different types
of structures called a home,

. Ac ivity-A--_Ask the student to draw a picture of his/her own
- home. Ask the student to classify his/her home as an apartment,
'!houpe, mobile homg. : oo

. =, =
Activity B - Ask students to categorize the different types of

‘homes from a series of pictures.

Activity C - Ask the student to draw a picturh, of a home he

would like to have. Construct models of homes ‘using milk cartons,
blocks, shoe boxes, etc. J '

v d

CULTURE

Generalization: Every society ¢ relops a cuiihrelof its own even
though some ideas are borrowed from other cultures.

{
i
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Learner Outcome 4: The learner will identiéy foods that are an

important part of holidays and spec1ai occasions.
Act1v1ty A - Classify foods accord1ng to special occasions.
Act1v1ty B - Match food picture to appropr1ate holiday.
Act1v1ty C - Have a tasting party

Learner Outcome 5: The learner will state that courtesy to
others is important.

Activity ‘A - Discuss table manners in school cafeteria. Role .
play someone using table manners.

Activity B - Have play meals to show table manners.

Activity C - Role play someone using proper table mannets. Pis-

cuss and list-rules of courtesy. Make posters to illustrate these

rules. Label the posters. -

Learner Outcome 6: The learner will name foods we eat which are
influenced by our likes and dislikes..

a

Activity A - Find and sort out p1cturea of individual's likes and
dislikes concern1ng food. ~

: Act1v1ty B - Ask the students to make drawings of foods they like

and don't like.

Activity C - Compave food 11kes and d1s11kes of class members by
completing a chart.

SOCIAL CHANGE

Generalization: Cultural change is ,a continuing and accelerating
process, effected through invention "and- borrowing. Change in one
facet of a culture brings about a change throughout that culture.

Learner Outicome 7:- The student will realize that people are con?
staj7iy 1earn1ng nev th1ngs about the universes ’

et = . \

Activity/A - Display toys that illustrate changes caused by inven-
tions. /For instance, compare .a car moved by pu111ng a string with
one that operates by remote control, and compare a string or wire

walkig-talkie with one that has trans1stor12ed components. N

Activity B.- Gather pictures depicting life in the nineteenth
century, a’horse and buggy, an outdoor well and water pump, and

s6 on. Prepare a bulletin board display titled "Do We Use These
Th1ngs Today?" Student might bring in pictures of modern
‘equivalents. ‘




E. ETHNIC GROUPS AND CONTRIBUTIONS g ‘ -

Have the class illustrate those things that could not have hap~

they live: new house being built, telephone being instailed. ‘
pened long ago.

\

Learner Qutcome 8: The student will realize that people learn
many things from others.

LY

b !

Activity C - Ask students what new things are\happening wheve ‘
I

|

|

Activity A - Invite a guest, such as-a cartoonist, musician, or )
flower arranger to demonstrate his act or skill. Ask him to tell
the class how he learned to do his particular work.

! \ . T
Activity B -/ Have students make a series of drawings to illus- e
trate héw they learned a particular skill such as swimming, or '

] ~

riding a bicycle, or even walking.

ActivityC - Help the studentshté\start a.class scrapbook or a ~ é
bulletin board display titled "How\Do we Learn?" Ask them to :
suggest subtitles'such as "We Learn'By Trying." Students may ’ |

bring in pictures or make them from their'.own experience to illus- .
trate the titles, : |

Generalization: American societyzis composed of hpny ethnic
groups, each with its own identity, contributions and conflicts.

Learner Outcome 9: The student will identify similarities and
differences of people.

Activity A - Fold a piéce of papér into four parts. Have each
studeng illustrate two ways that he/she is like other children in
the class and two ways that he/she is different.

\ Activkty B - Prepare a bulletin, board displéy,witﬁ the caption
"How Are They Alike?" Ask students to display pictures of -

people that clearly show such differences as occupation, age,
racey-or dress.

.

Activity C - Mount series of pictures showing.various stages of -
growth--a baby, a grandmother,.a child, a mother, ateenager,
and so on.  Arrange the pictures on the chalk ledge in random
order and ask students to arrange them in the proper sequence.

Learner Qutcome 10: The pupil will learn that people have differ-
ent kinds of talents, skills and abilities. .

4

Actiéity A - Ask student to demonstrate a skill he has or one he
would like to develop. _ ’ ‘

Activity B - Ask students to bring in pictures.illustrating people
" with different kinds of talents or skills. Make a bulletin board
display entitléd "Different People Do Different Things Well."




:Act1v1ty C - Make a desert.scene using large paper trays filled

"spiritual values,

Activity C - Plan an informal class program with individual or .
group performances demonstrating special talents or skills. . x

Learner Outcome 11. The student will learn that pecple adapt .
their waye of living to their environment.

Activity A - The teacher will read a series of stories about .
Indians and Pilgrims. The student will look at pictures of - :
both. and compare their homes, clothing, food, ways of travel
and communication. Make teepees, canoes, headbands, Pilgrim
hats, etc. - ‘

Activity B - Make a.booklet or poster to compare our dress, S
homes, etc., with the Eskimo dress, hgmes, etc. - \ oy

with sand or sandy soil for the desert.  Construct tents of cloth !

such as light wool, 4nd tent poles of ice cream sticks. Students

may color and cut out camels and other animals, folding the paper e
and cutting them double so thqy will stand. Several varieties of' P ey
desert plants, such as the cactus ava1lab1e at the ten-cent store, - R
may be grown for one part of the desert scene.' Ask the class to-~ * - £
observe how the plants survive during "dry" periods and how they

grow when water is abundant. LCompare thls desert scene W1th ‘their .
homes and environment. e -:‘-“?~ : ’ ’
MORAL AND SPIRITUAL VALUES

Generalization: Each culture has its own system of moral and ° ' \

-

Learner Outcome 12: The student will 1dent1fy some different .
religions and ways of worshipping. » b

Act1V1ty A - Ask the studénts to count ‘the number of churches in S \:
their neighborhcod. Ask the students which religions are repre- .
sented by these churches. :

Activity B ~ Make a list of religiouS’holidays thot the children %
kndw about, . A T

/

Activity C - If possible, have the student visitia nearby church - . / -
or synagogue. Let them observe where the people stand or sit ) o
and where the priest, min1ster, rabbi, or other leader performs %

his duties. (Obtain parental perm1381on )

Learner Outcome '13: The students will recognize that the spirit-
+ ual need of people is basic. : REE

»

Activity A - Ask the students to make a list of glf\the places
in their community that ate set up to help people learn about
religion.

~

<6




Actlvity B - Ask the children to decide who some of the people
are who spendatlme helping others learn about religion.

Act1V1ty C - Perhaps you could 1ny1te some of the e people to
class and ask them to tell what they do to teach re11g1on

BEHAVIOR

.
©

Generalization: " Society influences each individual's behavior.

: o " Learner Outcome 14: The student will recognize that the family
T " influences each individual's behavior by learning from each
o other.

_ - Activity - The student should ask each person in the fam11y to
S think of two or three things that he or she knows how to. do and

from the lists that he o she would like'to learn. Ask a parent
"to volunteer to demonstrate his skill to the class.

. Learnmer Outcome i5: The student will recognize that different
people may have similar skilis, intercsts and feelings.

a8 s . Act1V1ty A - Ask each student to work with a partner. Provide
’ a large sheet of drawing paper for each pair of students. Each
" pair should work together to illustrate some way in which they
irifluence each other to do certain things. For example: playing
-, ball, going'to the park, and so on.

Act1V1ty B - Ask the students to observe and exp1a1n how people
. are happy together, sad together, play together, and so on.

;o Activity C - Ask each student to make a list of similar likes
‘ and dislikes of a friend.

Learner Outcome '16: The pupils will identify ways of solving a
conflict.

Actibity A - Aék the students to predict what might happen in a
school situation if no teacher would be there to enforce rules.
Use 'What would happen if..." questlons for other predictions.

o ’ Activity B - Ask students who have been in a library or ‘at a
S foothall game to describe audierce behavior at those places.

. Activity C - Write the words, librarian, teacher, pr1nc1pa1 and
parent, on the board. Divide ““e class into groups'and have each
. group plck a persen from the ..st. "They can act out a situation
> " depicting that person solving @ conflict in the library, in the
’ - classroom.and on the piayground.

"
A

"would be able to teach to someone else (arts and crafts activities,
games, and so on). Each.studept should choose at’least one thing




sy ~
N

o
.

alike
apariment
behavior
communication
courtesy
different
environment

Eskimo

. “family

. home

house
Indians
manners

mobile home

. _Pilgrims

religion
rules

gfelter

travel

\'.
’ |
# i
]
N
K
|
I
i N
]
;
. |
|
]
]
R
s i
N 1,1

. .

/

E]




a.

SCARCITY

Generalization: The basic problem confronting all people is the
conflict between unlimited wants and limited resources.

ILL. CONCEPTUAL STRAND: ECONOMIC ORGANIZATION ‘\‘\\\\\\ . L
. 3

|

|

Learner Qutcome 1l: _The learner will identify items which are
classified as resources needed to produce a good or service.

Activity A - Given pictures of various workers found in the school
or community and pictures of goods or services produced by these
workers, the student will match the worker with the goods and
services produced by the worker.

Activity B - Given a picture of various workoers, the student will
role play the actions of a selected worker.

Activity C - Following a demonstration of a simple cooking acti-
vity, popcorn, kool aid, and so on, the student will illustrate
the resources used in the production process.

Learner Outcome 2: The learner will be able to verbally define
the term "limited resources."

Activity A - Given a limited resource in the form of art materials, -
the student will choose which, from a selacted group bf art pro-

jects, he will completc. Upon completion of the project, the ‘
student will make generalizations about his work, such as, what

project was selected? Why didn't he select more than one?

Activity B - Following a teacher-directed discussion of limited
resources, the student will identify school supplies ygich are
limited and the many uses found for each one. T

Activity C - Given four cardboard wheels and a2 work sheet with
drawings of toys with wheels, the students will use the wheels
to make a toy(s) which represent(s) their favorite choice.

Learner Outcome 3:  The learner will state that decisions must
be made as a result of limited resources.

# .tivity A - Following a class discussion listing the things
which can be made from trees$ the/student will create a picture
illustrating his/her own choice 6f\how the tree should be used.
Using the items listed, the class will vote to determine the
single most important use of the tree.

Activity B - Given a limited resouv:e (bakers' clay), which can P

be used in the promotion of a number of goods (statues, bowls,
vases, and so on), the student will decide what good he/she will

produce with the resource clay. ‘ '

29
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Activity C - Given the story starter, "I am a tree...," the
student will- complete the story telling how the tree grew and |
what happened to it. I

’ !

|
‘ . . | l
Learner Outcome 4: The student will be able to identify examples
of opportunity costs from a list of items related to a resource. ~J
I
I

- - - |

Activity A - Given a chart, with a pictured list of products &ro-

duced from a resource, the student will indicate his/her first

and second choi~» and explain that his/her choice involves both a

benefit and a cost. ] T

Activity B - Given a situation where a choice must be made, the )

student will illustrate his/her choice and make statements con- R

cerning his/her preference. . | “4
|

) . . j
Activity C - -Given illustrated situations where a person‘mwst make
a choice for resource use, the student will discuss the opportunity
cost of the situations and write statements relating the‘s%tuations.
I NCOME ‘\\

. * ‘f‘ ‘
Generalization: Incomes are earned by producing goods and/or
services. - '

*Learner Outcome 5: The student will identify that some households
obtain an income through some members(s) of that household
working outside of the home.. |, f

' I ;

Activity A - Given a set of cards,ﬁ%ving matching pairs #howing

pictures of services provided by labor with the income received

for providing those services indicated on each card, the student
will play "Concentration." When making a match, the student
will state what service was provided and the income that was

ceceived for the servige. ;

, . . e

~

Activity B - Each student will draw pictures of his fa#her's
and/or mother's occupation(s). ’ |

Activity C - After listening to a brief version of "Aﬂaddin and (<
the Magic Lamp" to bring out the thought that although the way ”
in which Aladdin gets money is interesting, people in, "real life"

don't get money by rubbing a magic lamp, the student will illus-

trate the way people obtain money in "real life." !

i

!

CONSUMERISHM | j J

. 3 3 . . ! . 3
Generalization: A conflict between unlimited wants and limited
resources creates the need for decision making. ; /

Learner Outcome 6: The student will be able to identify whether’
a familiar item should be classified as a good or a service.

st
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Activity A - Given a chart with the title "Goods and Services," ‘ .
the student will find pictures illustrating goods and services .
needed by families and place them'under the appropriate heading.
N ?
Activity B - The student will describe, the job done by his/her
parents and indicate whether it is a job producing services or
goods. _

Activity C - Prepare "fish" activity with familfar goods and/or
services illustrated on them; the teacher places them face down
in a "fish pond." The student catches a fish from the pond, names
the card and tells whether he/she has caught a good or a service.

*Learner Qutcome 7: The student will name market places wlere
he/she can purchase goods.

Activity A - Given milk cartons, match boxes or other small boxes,
the student will use available art materials to transform the
boxes into marsetplaces where he/she can purchase goods.

Activity B - Given a worksheet showing only the outline of build-
ings, the student will make shop signs to indicate the stores LB
he/she visits regularly. ‘

Activity € - Given' the heading "One Busy Saturday," the student
will name as many stores as he/she can think of in a set time Co
period. Then he/she will compare his/her list with the others

who participated in the activity. ‘ :

Learner Outcome 8: The student will select an item from a list
of choices and identify the "opportunity cost" of his/her =
selection. )

Activity A - Having listed things which could be done in a free

hour at home, the student will vote for the activity he/she thinks

is the best and give his/her personal reasons for selecting one

activity over another. The student will also list what he/she -

has given up in mak.ng certain decisions.

Activity B - Given a list of items tKat could satisfy personal

wants, the student will be able to identify which item he/she

wants the most and tell why it is his/her first choice. .

Activity C - ‘Having generéfed a list of activities which could '
be enjoyed on a weekend family outing, the student will identify

‘which activity is best in terms of (a) money cost, (b) educdtional

benefit, (c) enjoyment, and (d) pleasing to other family members.
The student will then select an activity stating his/her reasons
and list the opportunity cost of his/her selection.

Learner Outcome 9: The student will list items that are often C
supplied by government to households. ‘ ]

18
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,f Activity A - Discuss pictures dep{cting goods and services sup- \
U plied by government and pictures of items sold by businesses.
= Display five. The student will put his/her head down as one \
3 . picture is removed. When "heads up" is called, the student will
- identify the missing item, then describe the service and tell whe

usually pays for it.

: Activity B ~ Given a set of pictures depicting goods and services
_— i supplied by the government and pictures depicting items sold to
- families by private businessés, the student will be able to name
the good or service and, t211 whether it is supplied by the commu-
nity or purchased by families from private business.

Activity C - After developing picture cards depicting goods and
sefvices either supplied by government or purchased from private

_ businesses by families, the learaner will be able to identify
‘clues in determining which are goods or services.

D.  SPECIALIZATION .
Generalization: The development of specialization has made people
more interdependent.

*Learner Outcome 10: The student will be able to list different
ways workers at home specialize.

s Activity A - Using a class generated list of household tasks, the
) student will indicate who should and who should not perform these
‘ tasks, taking into account safety, size, skill and age.

Activity B™- Given art paper and crayons, the student will draw a
picture of the job one family member does at home. Use a follow-
up discussion to elicit these ideas: "Each member in a family
does what he/she is best able to do; and when everyone helps,
jobs are done faster and easier and everyone benefits."

Activity C - The student_yilL recall in writing ways in which
he/she has helped the family and plan a way he/she will help some
member of his/her family after school.

Learner Outcome 11: The student will name two specialized tasks
used to produce a given product.

Activity A - Following a discussion and sampling of a product
grown in Louisiana, “he student will name the specialized workers
responsible for the finished product.

Activity B - Given an order to be placed at a hamburger stand,
the student will work as a member of a group to identify the
specialized tasks necessary to the production of the order. The
: student will select a task, gather the necessary props and work
B ? with the others to role-play the situation.

P ) ' [ :
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- l . .
7

. * -

19 32 | g R




L
E A SR

K

Activity C ~ Given a blank book in the shape of a familiar product

or a story title such as "The Tale of a Crawfish," the student will
work individually or as a member of a group to write and. illustrate
the story of the product and the specialized tasks involved ia its

production. :

Learrer Qutcome 12: The student will state reasons why special-
ization increases and/or improves output.

Activity A < Given a general task to be completed each day for a
week, the student willl work as a part of : group to complete the
task and keep a daily record of thé time taken each day. At .the
end of the week, the student will list specific tasks which were
a part of the general task and' provide reasons why ‘the time
involved onr Ehe final day was less then that on the first day.

Activity B « After identifying the specialized tasks necessary

in theé production of "a hamburger and after role playing the

activity, thie student will then perform all the tasks himself
and conipare the times. ) ’ .

Activity C * Given the materials necessary to make a pencil holder
for éach participant, the student will work as a member of Group A
or Group B to complete the product. -The groups are equally divided;
kéwever; Group A will work individually while Group B works in an
agsembly line. Upon completion, the student will make observations
as to which group finished first and which group had the nicest

prédacts.

Learner Outcome 13: The student will identify one reason why
specidlization leads to idcreaseg interdependence.

“Activity A ~ Given a chart to complete, the siudent will identify

people we. depend ‘dn for (a) food, (b) our health; (c) our educa-
tiori, and (d) our production. Discuss what the consequences might

be if we could not depend on these people to do their jobs. .

Activity B « Given rards pictiiring workers who provide goods or
services, the student will identify the one his/her mother was
dependent on when she fixed hamburgers for dinner.

Hc}ivity C - Given a situation in which the school janitor is
unable to come to schdol for a week and no one replaces him, the
learner will write and illustratera story about what might happen

at the school. Y

Learner Outcome l4; The student will identify items the govern-
ment must purchase to supply a particular service.

Activity A - Guven categories of goods and services provided by,

government, the student will choose a category and draw pictures
of items that government must purchase with tax money in order to
supply the particular good or servite.-
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Activity B - Given a set of classification cards depicting goods
and services provided by government and a set of item cards show-
ing goods and services needed by government to provide the ser-
vices, the student will match an item card with the appropriate

. classification card.

Actzbigy C - Given an item purchased by government to provide a
good o service, the student identifies the item by agking ques- -
tions which can be answered with a yes or no response.

Learner Outcome 15: The student will identify a source of income
. used. by. the government to purchase needed items. .

Activity A - Following a general discussion on taxes, the student
. will work with others to make a bulletin board entitled "Our
Taxes," showing things taxes pay for."

Activity B - Ifi order to generate a list of goods and services

our taxes payifor, the student will name an item each time it is
his/her turn. When he is unable to-name an item, he is out.

The game continues until there is one learner left. .
Activity C - Challenged to name fifty items that government
usually buys with income from taxes, the students will work in
pairs to-List’as many items as they can in a given time period.
The items listed by each group will either be accepted or rejected
by the total group in a-follow-up discussion.

- Léarner Outcome 16: The student will identify why a city cannot
Lot supply all the goods and services it would like.

Activity A - Given a choice between two items to be purchased by

¢ the school for the class, the student will assume the role of
the principal and give his/her reasons for making the choice.
See how many different reasons can be generated.

Activity B - Civen a choice situation where items are to be pur-~
chased for the classroom, the student will illustrate his/her
most important reasons for selecting one of the two items. Con-
clude the activity with the student making ‘general statements
about the activity.

Actiyity C - Given a list of ten items which are needed by the
school, the student will identify the group in the school that
each item would benefit the most. The principal will only be
able to purchase half the items listed. The student, as the
principal, will illustrate his/her choices and write one or two
sentences giving his/her reasons.

Learner Outcome 17: The student will show that many people -
cooperate to bring us the food we eat.

o

Activity A - Visit a local grocery store and ask the manager
where several foods come from. .
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Activity B - Draw pictures of foods- found in the home which are
provided by other people. ‘ !

Activity C - Make.a food’chart.\ Label food items provided bi
other people.

E. MONEY AND BANKING - -
Generalization: Money is a medium of exchange, a measure of
value and a store of value.

Learner Outcome 18: The student wiil describe the problems we
would have if we had to trade directly with the person who
produces the goods or services we want.

Activity A - Name specific goods and services provided by diffec-
- ent specialists; the student will ‘draw pictures to illustrate the
problems we would have if we had to trade directly with the person
who produces the goods orsservcies we want.

Activity B.- Given picture puzzle occupation cards and picture
puzzle goods or services cards, the student will match the occu-~
pation to the good or service it provides by completing—the-puzzle.
The student will identify ways that specialists may obtain goods
and services which they want but do not produce. ’

Activity C - Given a deck of fifty trading cards (ten each of five
cards) and two cards labeled "Money," the student will try to get
five trading cards of a different good or service. He/she will.
generalize that it is easier to obtain what you want with .money -
than by zxchanging goods for goods. Using five to eight players,
each child is dealt five cards with the remaining card face down
in the iiiddle. The first player 1.y trade any number of his/her

. cards with another player or with the ones in the middle. The
child who gets five different cards wins the game. The Money card
acts as a joker and can be used in any combination.

F.  TECHNOLOGY

Generalization: Technological change and invention influence
both production and consumption.

Learner Outcoiie 19: The student will identify hoJ tools help
people. .

Activity A - Following a- trip to a local dairy or the showing
of a filmstrip of "The Dairy," the student will list and discuss
the tools used in the production of milk.

Activity B - Given magazines the student will find pictures of
) . tools which increase productivity in the home.

Activity C Z Given the raw materials needed to make butter, the
student will make the butter first by shaking the cream in a jar
and then by using an electric mixer. The student will compare
the two methods.

/
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CONCEPTUAL STRAND: POLITICAL ORGANIZATION
A.

I
|
|

GOVERNMENT

Generalization: Political systems exist to make author1tat1ve

decisions binding on all citizens.

*Learner Outcome 1: The student will identify ditfferent kinds of
local government workers.

Activity A - Show a film on some governmental workers. The stu-
dent will make a list of.thc duties of the workers. -

Activity B - Discuss photographs of governmental workers and ask
students to identify the job each performs.

Activity C - Identify governmental workers and match uniforms
and/or tools wit he job they perform.

Learner Qutcome 2: The student will identify the President of
the United States and the Governor of Louisiana.

Activity A - Compare the jobs of the President and the Governor.
Give the student a picture of each to color. The student will
write the President's name and one or two sentences about him.
The student will write the Governor's name and one or two
sentences about him.

Activity B - Following a discussion about the President and the
Governor, the student will color and label a picture of each.

Activity C - Ask the student to collect pictures ‘and information
abdut the President and the Governor. Ask the student to write
a short paragraph telling which of these offices he/she would
like to hold and why. Have the student use all of this data

in a booklet.

Learner Qutcome 3: The student will state that schools provide
lunch and scmetimes breakfast for students.’

Activity A - Interview cafeteria workers to learn job descriptions.

Activity B - Draw pictures of foods prepared by the cafeteria.

‘Activity C - Prepare a food served by the cafeteria.

LAW

Generalization: Every society creates laws and imposes sanct1ons
and penalties for violation of the laws.

37
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_ Activity C - The students will draw pictures of attivities they like

*Learner Outcome 4: The student will explain why rules are necessary.

Activity A - Orally define "What is a Rule?" Infer from pictures
of selected situations what -rules are being followed or are needed.

Actibity B - The student will describe what happens when rules at
home are not followed. » .

Activity C - Ask the children to survey other students to see if
they all follow the same rules such as set bedtimes, T.V. yiewing,
and. so on. ‘ g

CITIZENSHIP : | A

<

Generalization: Citizenship in a democracy is the exercise of duties, '
responsibilities and privileges.

*Learner Outcome 5: The student will vote on a classroom issue.

Activity A - The student will be given a choice of two classroom ~ ]
activities and asked to vote on one he/she prefers. ;

Activity B - Make a list of classroom responsibilities: waler the -
plants, erase the chalkboard, collect worksheets. Ask the students

tc choose which responsibilities they want and rotate the responsi-

bility.

and will place them in a box. The student will draw out three
pictures and choose the activity preferred. Reasons must be given
for selecting that activity.
i ~

*Learner Qutcome '6: The student will be able to recognize the flag
of the United States and the state of Louisiana. .

Activity A - Make flags of Louisiana and the United States on con-
struction paper. Have children glue on different designs and ex-
plain differences between the two flags.

Activity B - Show the children a’ flag of the United States and one
of the State of Louisiana. Discuss with them the meanings of symbols
and colors. v

‘Activity C ~ Given pictures of flags of other countries, Louisiana
and the United States, the students will compare likenesses and
differences in the flags.
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. V. CONCEPTUAL STRAND:
4\ A. o

“picture of a newly constructed building.

" Activity B - The student will be able to cite some examples of
. George Washington's ab111t1es and talents

HISTORICAL HERTTAGE ‘ .
CHANGE

Generalization: Change has been a unjversal character1st1c of

all human societies. ‘ :

LearnerQOuttomé 1:
change

The student will recognize how .communities
}
: i

Act1v1ty A - Visit a local museum or hxsto#1cal bu11d1ng. Estab-
lish the date the building was constructed. Ask the student to - .
draw the histerical building. Have the student draw a contrasting
Discuss significant
difference.
Act1V1ty 5 - Invite an older member ¢f thed community to discuss
how the community has changed. Prepare stludents to ask questions.

Act1v1ty C - Ask the students to observe new construction in their
community. Have students illustrate how this comstruction will
affect their lives.

CONTRIBUTIQNS OF INDIVIDUALS .

Generalization: Leadership of certain individuals has had a pro-
found 1nfluence on the course of h1story

Learner Qutcome 2: The student will be able to identify some of the
major contributions of George Washington.

Activity A - Relate to the students the various -abilities and
talents of our first Pres1dent--farmer, surveyor, soldier, and so
Draw an example.

x

Activity C ~ Ask the, students to visit the library and collect -
important data on George Washington.. Ask the students to relate
to the class names- of lead®rs who are currently in the news.
Discuss the contributions they are currently making and compare
them to the contributions of George Washington.

LANDMARKS

Gentralization: One means of honor1ng and remembering our country's
past is throdgh the recognition of historical landmarks. ™~

Learner Outcome 3: The student will name landmarks in the local
community.

or natural landmarks.
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Activity B - Make a mural showing natural lg;dmarks. Use boxes
to make buildings.- ?lge on the mural.

W

Activity C - Use a local map to mark rivers, streets, major

* buildings, and otber points of interest.

" HOLIDAYS, CUSTOMS AND TRADITIONS

Generalization: Cultural universals such as soc1a1 organlzatlon,
family organization and religion take different’ forms in various

cultures, - ) | ~//\\1

Learncr Outcome 4: The student will name holidays or special days
-.of each seascn, . .

Activity A - Give each student a ps;s; with a name of a month and
let the student illustrate a specisl”day-in that month.

Activity" B - Make a mural of holidays. Each ckild draws his/her

‘favorlte hol1day , -

-

Activity C = Ask stydents-to make a list of special holldays which
are celebrated at school. Have the students make plans to- celebrat.
a special day.

Learner Outcome 5: The student will 1aent1;y "oult” .1 universals,"

{food, sheltet, commuriication, and so on) dit -t from
his/h: : own. , . e

»,
[} b4

Activity A - Ask each student to bring an article from home which

represents his/her ethnic and/or cultural background Discuss
with the class.

Act1v1ty B - Hake a chért and list the varfous ethnic restaurants

_found in the community.

Activitgﬂgf;,ﬂrovidé each student with a paperN\jI}“Eﬁd have the
___student make clothes that would correlate with a different country.
~Provide illustrations for the students to use as models. f‘j

\
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GRADE TWO

SCHOOL AND COMMUNITY . ~

I. CONCEPTUAL STRAND: PHYSICAL GEOGRAPHY
A. LOCATION

Generalization: Objects may be spatially related as to direction,
distance and time. . \ . >

*Learner Qutcome 1: 'The student will use relative terms of loca- .
tion and direction, as near, far, above, below, up and down.

Activity A - The student will be able to follow written difeétions;.
for example, provide the student with simple directions such as
color the flowers blue nearest the house

Activity B - The student will be able to follow oral directions
of relative terms as stated by the teacher or another student; .
for example, put the book-on the desk near the blue flower pot. .

Activity C - The student will be able to independently complete
. written directions either constructed by the teacher or another
student. Have a set of cards written and have objects pre-placed .
throughout the room. If the student reads and ‘follows the direc-
t&onS~oi-the~cazd~conrectly, the student finds the object and :
- then calls on another student. A group of students may write
their own set of directions, swap them and try to find the object.

Learner Outcome 2: The student w111 identify cardinal directions,
North, South, East, West in the classroom and in the neigh- '
borhood and’ wr1tc *he abbreviations for these directions.

Activity A - Play a game, "Follo “the Astronaut." Select one
4 student to be the pilot and one to be the navigator. The navi-
T gator ‘uses the directions to go: ‘north to ‘the chalkboard, east
to the window, and S0 -on.

. ® o Acthlty B - With teacher direction, the students will label the
: + walls of their classroom with the cardinal directions. With
teacher direction, the students will label the school playground
ltallway and cafeteria with the cardinal directions.

Activity C - The student will write the cardinal directions in
reference to his or her specific address.

_Learner Qutcome 3: The student will locate the United States,
; Louisiana and his parish on the appropr1ate map. ) :

H . /
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A o * Activity A - Ask the student toé locaté on the appropriate map the
' United States, his state, and his parish. Provide smaller maps of
the United States and have the students color ih Louisiana and

put an I'x" indicating his parish location. :

————
, '

Activity B - Using a map templgte of Louisiana; the student will
trace the outline of the staté of Louisiana. Using a wooden map
I puzzle,?the'student will be/able to correctly place the state of
} ] Louisiana on the may of t&é/United States. : B

l .
Activity C - On a map oﬁ/the United States, thé student will locate
and identify, in addi}ion to Louisiana, the border states.

T - LI S

~ o / . . 1
Learner Outcome 4:  The student will relate tHe earth to the sun
/ te show day ard night. ro

!
A /. |
ctivity A - Giyén 4 drawing with the earth_apd sun .in relative
, positions, the’student will determine what part of the earth is
¢ experiencing daytime and what part of the earth is experiencing s
nighttime., ! : ’

Activity B - Using a flashlight and a globe, the child will

visualize day and night by holding the flashlight while the

globe .is-rotated. ! J

Activity C -Given several locations in different hemispheres,
the student will cite daytime or nighttime from a given time
period. )

*Learner—Outcome-5+—The—student will use definite terms as minute,
hour, yesterday, today.

Activity 4 -~ Given a list of hourly times, the student will read ‘ ;
and write the time gcheol begins, the lunch period, the time <
school ends, the time for cértain television programs, the time :
he or she goes to bed. Have the student write three things that
happened today and three things .that happened yesterday.

Activity B - Usiv. a play clock, the student will read the hour
and minute. Ask the student to tell three things that happened
today and three things that happened yesterday.

-~

Activity C - The studént can construct a birthday time-line with
the birthdatev of a grandparent, his/her parents, self and
siblings.

B.  TOPOCRAPHY

Generalizatioén: Maps represent all ar parts of the earth.

Learner Outcome 6: The student.will identify the physical
features of the community.

»

*
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* Activity A - Provide pictures. of the local area. Discuss the land :
formations in terms such as flat, swampy. Ask the students to
draw an illustration. Show the students contrasting pictures such
as a mountain area.

Activity B - Take a field trip in the area and illustrate the
land. Conduct a show and tell period to discuss 111ustrat1ons
of land formation. . S

Activity C - Ask the students to conduct an interview with some~
one from the community whe could relate how the local land has
been adapted in order to be used. For example, swampy land has
been drained and subdivisions have been built. Buildings are
constructed on top of "pilings."

Learner Outcome 7: Using a key that represents real objects, the
student will construct a simple large scale _map of a familiar
area, such as a classroom.

Activity - Given a standard1zed ‘scale of objects on a map key of
 the classroom, the student .will complete the drawing of the class- .
£» room. Give practice using vocabulary such as scale and map key. - -

*Lparner Outcome 8: The student will use map vocabulary such as-

capital, city, state, boundary, and country.

Activity A - Using a wall map of the United States introduce the
locatiion of Louisiana and its location in reference to the cardinal

directions. Which states border Louisiand to the north, west, and ‘
east hnd what bod1es_ofgwatergborden—us—to—the—east-and«aouthi-——v-—————m_ A
Emphasize the general shape of the state of Louisiana, provide

the students with an outline map of Louisiana and 1abe1: Louisiana,
Baton ougew their home city, Mississippi River, Mississippi,
‘Arkansas, Tekas, Gulf of Mexico, north, south, east and west.

d {

Activit§ B - Prepare a map for the students to cut out the shape
of Louisiana as well as the labels listed in Activity A. Allow
the students to use a reference map to label correctly.

Act1v1ty C - Ask the students to choose another state in the United
States or perhaps another stace that they have visited or one that
they would like to visit. Ask student§ to trace the state and label

the capital, cardinal directions, bordering states, and/or border-

ing bodies of water.

Learner Outcome 9: The student will identify specific land and
water masses on a globe' and on a variety of maps.

- Activity - Give the student a map work sheet which includes Canada,
Mexito and the United States. Let the student write these words
where they belong on the map:' United States, Atlantic Ocean,
Pacific Ocean, Canada, Gulf of Mexico, Mex1co, and Louisiana.

Find these same places using a globe. 3

~
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_ Learner Outcome 10: The student will identify the continents and
oceans on a world map.

: 1
Activity - Provide ‘the students with a copy of a world map. Have
the students label the continents and the oceans. The students
will color the land*masses ‘green and the water blue.

Learner Qutcome 11: The student will trace a route?of travel from
" his/her house to a friend's.

Activity A - Given ; mép of the schovl area, the student will be
able to trace the route from his/her home to school.

Activity B - With assistance of another student or the teacher,
the student will be able to trace the route from his/her home to
that of a friend. . . .

Activity C - Let the student plan a trip to a friend's house.
Trace the route on a_rough sketch map writing in street
names and any other information he/she wishes.

C. CLIMATE .

%

P Generalization: C(Climate varies according to zone and location.

*Learner Outcome 12: ~The student will match the seasons with
particular months in the northern hemisphere.

‘. Activity A - The student will explain and summarize how the earth

~— - ———0Fhits—around-the sun and the length of the ‘day changes. Thus,
the temperature changes bring the-seasons: summer, sprihg, fall
and winter. JDisplay a chart explaining how and why the earth
has four seasons. .

Activity B - The‘stadent will identify the current season and any
concurrent holidays which fall in that season by constructing
a chart depicting the holidays and special dates.

Activity C - The 'student'will illustrate the position of the sun
and earth during the winter and summer seasons.

_"_Leaxuer_QﬁLche_lBLA;Ihé student will describe how climate affects

e the way people live. .

‘ Activity A - The student will place on a wall map of Louisiana
products which are indigenous to our area. Discuss the types of
food such as nayal oranges, crawfish, rice, sugar, and so on.
Relate how the climate enables Louisiana to procduce t¢ertain pro-
ducts. Disciss festivals which relate to the area: Crawfish
Festival, Strawberry Festival, and so on. Using a map key, vlace

the products on the wali map.




Activity B - Ask the students to bring in a food label indicating
that it was produced in Louisiana. Students may bring in such
things as the top of an oyster jar, empty sugar bag, empty rice -
bag, and so on. The entire class could discuss why these products
come from Louisiana. Relate climate to the products.

Activity C - Discuss the effect of climate on local festivals
throughout’ the year. Ask students to discuss how changes in
weather may affect the operation of the festival.

NATURAL RESOURCES

Generalization: The earth provides-us with resources which may
be allocated for various uses or conserved.

Learner Outcome* 14: The student-ﬁiil define the term natural
resource. , ’

Activity ~ The student will draw or list natural resources found
above or below ground level.

Learner Outcome 15: The student will define conservation.

Activity A - Discuss with the students Louisiana's" ‘natural re-
source, gas. -Discuss the réasons for the wide use of gas and
conservation of gas. Make a chart on the ways we can conserve
gas. Write the definition of conservation.

Activity B - Have the students cite ways in which they can con-

serve schiool supplies such ¢ aS'paper"toweIS“iooseleaf paper,
pencils, and so on.

Activity C - Have the students ‘pretend they a2re a governing bedy
and have them make laws that would preserve and conserve a specific
natural resource. These can be put on posterboard and displayed
for the student body. '

*Learner Outcome 16: The student will identify different types of
pollution.

Activity A - Provide the students with the labels air, water and
land. Have the students cut out pictures or illustrate any kind
of pollution. Have the students correctly place the picture under
the correct label. Discuss the various types of pollution.

Activity B - Ask the students to discuss types of pollution they
.observe in“the cqmmunity Make a-list of pollution in the
cOmmunity, : -

Activity C -~ Ask the students to suggest proposals for resolving
different types of pollution in the community, example, impose a
fine for throwing trash on the street, highway, and so on.

-
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*Learner Qutcome 17: The student will describe how his/her eaviron-
ment can become spoiled. - /

-

Activity A - Take a walk in the school neighborhood and try to
find as many causes of pollution as possible: trash on the :
school grounds, automobiles with defective exhaust systems, -
animal refuse, and so on. Have the students draw posters elimi~ -
nating litter. LT

Activity B - Ask the students to plan a picnic lunch and list t o
types of things needed, emphasizing the type of articles and acti
vities necessary to leave the area clean and orderly. N

Activity C - Ask the students to construct a chart with causes of “ﬁ
pollution and the solutions to help eliminate them. Have the stu- . T
dents plan a Beautification Day for their school. i N\ :

ECOLOGY '

Generalization: Ecology refers to the interrelationship of man R

and his- environment. ‘ . s

Learner Qutcome 18:- The student will ideatify some sources of
energy 11ke electricity and how to conserve them.

Activity - Ask the students to name different types of -energy
used to operate the home, school,  and so on. Give examples of
how each types of energy is.used. For example:

How energy is used -—How—energy—-can-be—conserved ’
1. Electricity is used to ' 1. Set thermostat at 78°F. .
run the air-conditioning
system.

*Learner Qutcome 19: The student will explaln the relationship
between conservation and recycling.

Activity A- 4 good way to earn money for the school is by having
a paper drive or collecting any other recyclable item such as alum- -
inum. Discuss how the paper or ‘aluminum is recycled and used again.

Activity B - Ask the éﬁudent to-tell-how-an—article from home may

be recycled; example, a student bullds a treehouse_from scrap
lumber.

Activity € - Divide the- class into two groups; have one group in
favor of purchasing soda pop in cans and the other, gronp in favor
of purchasing soda pop in bottles. Have the two groups discuss )
the advantages and/or disadvantages of each. ¢ "
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II.

CONCEPTUAL STRAND:

A.

-t

.

SOCTAL ORGANIZATION

K

FAMILY .

Generalization: Each society develops: 1nst1tut10ns to aid the

socialization.of its members.

WLearner Outcome 1: The student will explain why a/family is a
special group that satisfies certain needs.

Activity A - Have a set of cards with the name of Yamily members:
father, brother, sister, grandfather, and so on. Have students
role play their-different functiors. The class can chart the roles
of the fam%ly members.

Activity B - Have a set.of tasks or functions commonly carried out
by family members. Have students place the function under the
proper heading. Discuss why some funct1ons overlap.

MOTHER
. Washes clothes
Makes lunch
Buys family clothes
Mows lawn

FATHER
Mows lawn
Paints the house
Washes car '
Washes clothes

CHILD
Sets table

Brings in trash can
Makes bed

Rakes leaves

W R

Activity C - Ask the“students to compare the functions of their
own families and contrast with another family of a d1fferent time
period such as the colonial-period or the wear 2500 " Encourage the
use cof reference books and encyclopedias.

-

HOME .

Generalization: 1In every society, people need to provide shelter
from the elements of nature.
Learner Outcome 2:. The student will 1dent1fy d1fferent types of
" structures that serve as a home.

[

of another person's. Have the students discuss the similarities -

Activity A -%:skfstudents to drav a picture of his home or
and differences. Identify the building materials used.

~ -

Y . ) J.___)
Activity B - Ask each student to observe and respond to questions —

about study prints, other picture displays or models of “housing

-of a variety of types.

—

v

Activity C - Ask ‘the students to find illustrations of other homes

in diffcrent countries. Discuss similarities and differences.

Learner Qutcome 3: ' The student will explain how family heritage
contributes to cultural differences.

Jou 51
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Act1V1ty A - Ask the class to discuss their various nationality
backgrounds. Have the class_illustrate-an activity part1cular

to their heritage: St. Jospph's -Day Lltar, St. Patrick's Day -

Parade, Martin Luther King's birthday, and so on. 1If a student
has a problem with an illustration, let him illustrate July
Fourth,

Actrvity B ~ Show pictures’ of children from various parts of the
~"world.’ Discuss the clothing and the common need for all people
to wear clothing. ' This same.procedure may be used to discuss

food and shelter. Bring samples whenever possible.

Acfiyity C - Ask the students to conduct an interview with several
grandpareats in the community to see where their family heritage

lies, Using a world map, have the students locate these countries - .

on the map. . ,

C.  COMMUNITY .

‘ . S N
Generalization:- People have common needs which are met through
. .membership in communities.
. Learner.'Qutcome 4: ' The student will 1dent1fy those elements that
make a commun1ty ' .

~

Act1V1ty‘A - Show the class a picture of a suburban community, a
city community, and a rural community, Compare and contrast the -
things in the picture with their own community.

Activity B - Ask the student to draw a.building in the community

which fulfills a,specific need; example, grocery store.

[N

PN

*
;e
v

Activity C - Divide class into four'groups‘and.construct a tele-
vision commercial about their local community, a city community,
a suburban community and a rural community. Let each group- try
to convince a newcomer why they should move to that particular
. , community. Let the newcomer make- a decision and explain the
reasons for his/her choice.
. ¢
Learner Outcome 5: The student will compare the population of an
urban community to a rural community. ]
% . . .
Activity A - Make a list of the jobs that the parents have in the

community. Ask the students to think of as many jobs im a rural
area as possible. Compare the two lists and have the students™
discuss the reasons why more people live in an urban community.
Discuss the traits of the people who live in their community,

- people who live in their own homes or an apartment, own at least
one car, two television sets, washer, dryer, and so on.

v Activity:B - Given pictures of an urban community and rural

community, ask.the students to explain which community would
be more densely populated-and why.

] 4
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‘needed by their own family with a family in the rural. or urban

.
i
- .
Pl |
. N
- > o
. . } |
- ' by 7]
]
Activity C - Give the students Lnformatxoh on ethnic settlements >t
in large cities. Lead them to question why this happens in large ) '*J
cities and compare this to settlements in rural communities. | y ! R
_— ¥ |
| |
Learner Outcome 6: The student will associate the everyday fam11y b
needs with cqmmunlty agencies that mecet those needs. N , . i
. % -t
Activity A - Prgpare two sets of cards; ane with situations and\\\\ !

another with services to meet the situation. . T ;
Situation . B AN

"Let's play football."

"I'm afraid to.cross the strget."

Service
Playground
Patrolmen or school guard

"I'd like to see an elephant." Zoo

"I want to make a peanut butter Grocery store

and jelly sandwich." ’ .

Give each student a card and the-oppoertunity to find that card that
matches. Ask the students to add to the game by preparing services
that have not been discussed.

-

Activity B-- Ask the students to make a2 list of various services
that community agencies.provide,

&ptivity C - Ask the students to compare the goods and services &

community. Help them to distinguish between public and private
agencies. v

Learner Outcome 7: The student will state some rules which protect
- rights and property of the commun1ty.

Activity A - Ask students to name situations fn which rules‘lust
be followed. Discuss what would happen if the rules were not
followed. -- = ~

Ask the class to identify rules that are made by the community such’
as those deal1ng with s1gnal lights, signs indicating school zone
speed limits, no parking sign, and sc on. Let the students cate-
gorize those rules that are*made to protect people and _those that
are made to protect property.

Aétivity B - Name rules that are used in the classroom. Have the T

students iIlustratevne—of—these—rules-—Print-rules on a poster

to beexhibited—3in-the-classroome—oe— . . ____ .
Activity C - Plan a trip to the local- governing body of your com-
munlty or ask a govérning official to visit the class. Help the
students ‘to prepare questions to find out how laws are made for

the community.

1
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Learner Qutcome 8: he students will identify services regulated
by the local parish, state and national gpvernmentQ.

AQ{}vity A - Discuss with’the students the regulations imposed
¢ by the local government and those imposed by the national govern-

T ' ment; for example, the national speed limit on our“interstate o
‘ hlghways is 55 mph, in the *5 chool zone 20 mph, §. 18 to mail a N
. first-class letter, and so on. ' Show different p1ctures that -

: illustrate functions of the pational government, such as the i

Army Corps of Engineers who, ;assist Louisiana with flood ‘cont.rol,

= the purplé stamp found on meat indicating the grade, the ? i

: Nat1ona1 Weather Bureau, and so on. ) N

) Activity B - Prepare three gets of interlocking circles ard help ‘ o

students complete the drawings to understand velationships. Ask o

- » students to label drawings. ‘ > e
o Me T Neighborhood k State ‘ér
;‘, Family L. Local community Nation . n
; fAct1v1ty C - The student will identify the three levels of ) i ﬁ,;
= government - local, state and national. Using the newspaper o

- as a reference, see if they*can find examples of government L

’ enacting legislation onm 'the three levels. . i
; ¥ ’ c’ *

Learner Outcome 9: The student will identify some of the conse- S

- quences when laws are broken. e e e . -

Act1v1ty A - Disruss and list the people of the commun1ty who -
enforce laws. Discuss the types of laws these people enfoxce. )
Invite someone from the local sheriff's office to speak with the | a
students. Discuss the consequences when people v1olate:the law. ,

Activity B - Discuss with the students the presence of a security e
guard at a local departiment store. What is the security, guard's .
c purpose? Discuss the need of crossing guards at the school's

W busy intersections and the need of obeying this person.

Activity C ~ Role play a mock court scene. Make up a situation
- where something has been stolen. Assign the different parts: .
S judge, plaintiff, defendant, and s¢ on. Divide the class_into
' ) two groups and allow t1me for each side to develop its case.

D. CULTURE : - -

, o o “*‘”ﬁeneratrzatton*~—Every—soe&ety~éevelepsmawcultu&e_ofqltsﬂnun_mw.,mwm* _;_____
T o even though some ideas are borrowed from other cultures. — L

Leartier Ditcome 10: The student’ will be able to name types of 5 j_;
‘. food for which Louisiana is famous. - R
{f" ' Activity A - D1qcuss speC1al Lou1s1aQ€ type foods prepared in the c-;7l
R . students' homes. Bring rice to schoo Discuss taste, nutrition, . &

and texture changes when ccoked. Examine aspects of riee such as v

growth, procesging, and cooking. Discuss the Rice Festival held in
Crowley, Lou1s ana in October o£ each year.
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Activity B - Ask the :tudents to bring to class samples of Louisi-

ana food proﬁd%ts. Collect, lzbel and set up display table.
Allow time'for discussion.

Activity C - Have the students make a Creole or Cajun cockbook.
Let each student contribute at least one recipe. Let each
student write the recipes on his/her éwn ditto master.

Learner Outcome 11:' The student will differentiate between food

of various cultures (blacks, cajuns, crientals).
. r

Activity A - Inlerview people of different cultures. Ask them,

which fcods are common in their homes. Compare this list with

the kind of foods eaten in their homes.

Activity B - Help the students make posters depicting foods en-

joyed by the various cultures. The students can find and cut

out pictures of different foods and glue to paper plates labeling

]

the name of the culture.

Activity Ci- Plan a menu of each culture -tudied.
Learner Outcome 12: The student will recite poetry anu stories
- huilt around Louisiuna culture.

& B .
Activity - The teacher will read stories of Clovis Crawfish,

Evangeline, Jean.laFitte, Berthe Amoss' -'"The Witch Cat,” and
Louisiana Stories for Boys and Girls and so on.. ¢

Ask the student to find his/her own special story pertdaining to
Louisiana culture and have the student read or tell it in his
or her own words to the class. Invite a local author to the
classroom. ‘

Learner Qutcome 13: The student will identify building characs
teristics of a plantation.home influenced by climate.

Activity A - Discuss with the students the construgtion of a
plantation home referring to a picture of a plantaticn home.

.Explain how tall ceilirgs and w..ddws kept home cooler during
the summer. Living quarters were on the second floor; the first

floor may have flooded. Wide porches (galleries) were built
on all sides to take advantage of the ‘cool breezes.

Activity B - Ask™the students to explain how their homes' con-
structisn is influenced(by cl.nate. For excmple, many homes
e air conditioned..

Activity C - Ask .the students to draw a picture of their homes

and compare similarities and 1ifferences with a plantation home.

Emphasize changes influenced by climate.
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Learner Outcome l4: The student will cite some of the fairs or
festivals in his/her own area of the state.

Activity A - Disuss the origin of a local festival. Follow the
events of the local festival. Ask the students to look for -~
articles in the newspaper and compile these in a scrapbook.

C.urvey how many students have attended the festival and let them
tell their experiences to the class.

Ac* -ty B - For the students ‘who have attended a festival,
d.  ~3 the things they enjoyed. Le* them tell their experiences
to e class.

Activity ¢ - Help the students to plan a festival which is
different from any of their particular area. Invite another &
class 2o join ir° the fun. )

Learner Outcome 15: The student will demonstrate an appreciation
of music, instruments, and dances in Louisiana.

Activity A - Learn the Louisiana state song. Learn to sing songs
about Louisiana in French. Listen to recordings of French or
other cultural groups such as "Frere Jacques" and "Allouett."

» T
Activity B - Stage a Fais~Do-Do. Discuss the term Fais-Do-Do
and its meaning.

Activity C - Ask the students to bring o class pictures or draw-
ings of musical instruments used by cultural, groups. Inv te a
folk singer to demonstrate use of the instruments.

Learner Outcome 16: The student will demonstrate an appreciation

of such Louisiana artists as James Audubon, Clementine Hunter.

Activity A - Take the students t( a museum that displays works of
Louisiana artists. Ask students to draw their own illustrations
to a Louisiana story such'as the crawfisn in "Clov1s Crawfish"

or the alligator in "The Night Before Christmas." *

Activity B - Tell the students how Tim Elder of "Crawfish Man"
fame began his writing career. He grev up in Louisiana and many
of his writiungs pertain to his childhood experiences.

Activity C - Ask students to write and illustrate their own story
pertaining to a Louisiana artist.

Learner Outcome 17: The ctudent will identify some inventions
and/or inncvations that have affected our culture.

Activity A - Discuss the invention of the grocery cart. How did
people shop before it was invented? How do people shop today?

What are the advantages or disadvantages of grocery carts? Did
the grocery cart change our culture?

M
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Act1V1ty B - Ask the students to discuss how their mothers wash
clothes. Have them compare today's method with their grandmothers'
methods. Ask the students to illustrate the various methodg:

wash board, wringer washing machine, and automatic washer.

) \\\Acgivity C - Help the student research an invention and develop .
a time ;line of its development. Have the student illustrate the
time line. Ask the student to write a riddle about an invention
"and see if another student can guess the invention.

E.  ETHNIC GROUPS AND CONTRIBUTIONS

Gcneralization: American society is composed of many ethric ’
groups, each with its own identity, contributions and .conflicts.

Learner Outcome 18: The student will name ethnic groups who have
made contributions to our community.

Activity A - Ask the sv:ient to interview staff and community
members with various ethnlc backgrounds Make a booklet about
the findings.

Activity B - Ask the students to ask their parents to identify
their ethnic background. Make a chart and list the ethnic back-
grounds. Discuss the contributions made by the parents to the,
community.

Activity C - Help the student research the ethnic background of
a particular Louisiana Governor. Discuss the ethnic backgrou

and a maJor contribution of that particular Governor. \\\‘

. MORAL AND SPIRITUAL VALUES ' .
3 . § // o
Generalization: Each culture has its own system of”Wioral and
¢ spiritual values.
\ . i
Learner Outcome 19: The student will demonstrate apprrciation
of the different-spiritual values which are accepted in our

- community.™

2]

Activyity - Compare .and contrast different-religious holidays.
.Construct a chartgof the religious groups and holidays celebrated.
" ~Select’ several holidays and help students prepare appropriate
costumes. Help them plan different roles of a particular holiday
for class presentation such as Hannukah and Christmas.

\\ \
N\
\
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III. CONCEPTUAL STRAND:

A.

L]

i

. ! of resources, natural, man-made and humar, giving three examples

ECONOMIC ORGANIZATION

SCARCITY

The, basic economic'problem confronting all people
between unlimited wants and limited resources.

éenetalization:
is the,conflict

=

Learner Qutcome 1:

and needs.

The-student will distinguish between wants

Activity - Ask the students to make two lists: items in the home
which are needs and those which are wants. Do the same activity ‘
‘for things in the classroom. Discuss in class and make individual

. chart or charts in groups. . : ‘ '

*Learner Qutcome 2: The student will differentiate between natural,
man;made, and human resources.

)Activity A - Organize the students in small groups and place re-
sources listed oa the board.into categories: natural, wmap-made, or

human. Example: doctor, wood, oil, teacher, steel, pencil, water,
gasi&plastic toys, parent, sunlight bicycle.

Activity B - Help the students cut out pictures from magazines and
paste under appropriate heading natural, man-made and human with
teacher direction.

1

{
- Activity C - Ask the students to prepare a booklet on each category

i for each categery and listing why each is useful or important.

1Learner Outcome 3: The student will explain whv resources for
| supplying goods and services are limited. §

‘Activity - Plan a discussion on the uses of oil. Allow students

to work in small groups and (1) list the various uses of-oil, and

(2) prepare an oral or written report on ways to save oil.

Léarner Outcome 4: The pupil will describe different. factors that
affect an individual's food choices.

Activity A - The teacher will present information about two students
making a decision about where to eat and what to have for lunch.
Students brainstorm for as many factors as possible that would
influence their choices.

Activity B - Help the students to identify the factors that affect
an individual's food choices. .

Activity C - Show the students pictures of two families that are
different from each other. Read to them some family character-
istics. The student will respond to such questions as "Will the
amount of money required for food be the same for both'families?
what are some things in the picture that tells you about the family?"

' 46 39 '
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-INCOMES

Generalization: Labor income is the main source of income for
mest households. ‘ Incomes, are earned by producing goods and/or
services. )

*Learnér Outcome 5¢. The student will identify that some households
. obtain an income through some member(s) of that household work-
ing outside of the home. ‘

b

Activity A - Divide the class into small groups. Provide a picture
of a family: mother, father, son and daughter. Ask the groups to
suggest different types of jobs that the family members might do
oatside of the home. Ask the group to select one job and estimate
the wages one.might eafn. Ask the group to illustrate the different
types of goods that one might purchase from the wages earned.

Activity B - Ask the student to describe the main source of income
from his or her own family. - Ask the student to illustrate the
occupation of one.,of his or her parents. -
Activity C ~ Ask the student to illustrate and name one job he orx
she would like and compare and contrast this job with one that he
or she would not like.. {Give reasons)

CONSUMERISM . . ’ ,

Generalization: The conflict between unlimited wants and limited
resources creates the need for decision making.

*Learner Outcome 6: The student will identify reasomns for selecting
goods and services he/she would like.

Activity-A - Have the sstudents Complete an open sentence or an
"] Want" List. Students may complete with words or pictures.
From the list, select the item they want the most. They must
justify their selection. . '

Activity B - Ask students to examifie maga.ines or catalogs and
cut out the tén things they would li%e the most. Paste pictures
on construction paper and label, "I wish I had a...."

. {
Activity C - Ask. the students to look in a retail catalog and select
items they want or need. Explain that they have $50 to spend.
They must select items not to exceed this amount. The student will
describe:and defend the prioritized list. ‘

¥ .
Learner Outcome 7: The student will identify advertisements which
- attempt to mislead consumers.

Activity - Ask the students to role play food advertisements heard
on television and radio. Discuss specific advertisements which
are misleading and why. Ask the students to make a list of some
products they or their family may have recently purchased that

had the endorsement of some famous person (famous athlete,

movie star, rock singer).

47 60




oy

SPECIALIZATION |

- Learner Outcome 8: " The student will recognize that specialization

"Lead the students in a discussion.about who would earn the most X

& | ’
Generalization: Because households want more goods and services ‘

than can.be prodiced with avajlable resources, there is a need to
find new and more efficient ways of using existing resources.

can increase productivity and income.

’

Activity A - Plan a visit to the school cafeteria where students may
view specialization in.production. Cite the various workers needed

from the raw product to the finished product Discuss the outcome : °
of baking bread in the home versus productrbn in the school
cafeteria.

Activity B - Ask the students to make a list of workers and

their functions in the school. _ ) ..
Principal | Monitor '

Teacher Teacher Assistant

Custodian . Band Director

Bus Driver ) - Secretary

money and who would earn the least and why.

students to select a job they would want. Discuss the jobs they

Activity C - Using the classified section of the newspaper ask the ‘ :

would want and have the students generalize that the better
paying jobs require more education and/or a more specialized
skill. *

MONEY AND BANKING g : .

[

- - ) .
Generalization: Money is a medium of exchange, a measure of value
and a store of value.

~ -
.

*Learner OQutcome 9: The student will demonstrate how money is used
for obtaining goods. .

~

Activity A - Give each student a sheet with the labels "Things/l/

Like to Buy"; "Things I Like that are Free." Ask the student to

place a monetary value on the things one would like to buy. Using

play money have the 'students-buy géods in the classroom. '

Activity B - From a Top. Value or S&H Green Stamp Catalog have the g

" class select an item for the classroom. Ask the class to save the !

stamps to obtain the item. Relate how stamps are used instead of

money. . 7

Activity C - Help the students prepare a booklet on different ways

_of each way such as paper money, ¢pins, credit, barter, chetk

to purchase goods. Explain to them the advantages and disadvantages . .

charge account, etc.

\
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Learner Outcome 10: The student will demonsttrate an appreciation
for saving money.

Activity - Discuss why péople save,their money. Visit a local
. savings institution or have.a representative discuss the impor-
tance of saving money. Ask the students to discuss how they ob=-
tain something they want such as a bicycle. Do they have to earn
some money toward the purchase by doing chéres around the home? :
Do their parents give it to them as a gift for a special occasien :
such as a birthday? 'How/many of them have their own savings
account, in the local bank?

F. TECHNOLGGY

Genefal1zat1on. Technological - change and inventions influence

both product1on and consumption.

Learner Outcome 1l: The student w111 name some tools in the home
or school that help people.

Act1v1ty A - Discuss the different types -of tools used in every-
day life. Mae a list and name a cogparable tool that makes work
~ faster or easier. Example' \ g

Washing dishes by hand Using a dishwasher L\
Pen Typewriter ’
Washing clothes by hand Automatic washer
Spreading dirt with shovel Using a bobcat
and wheelbarrow o
Sweeping the classroom with Using a vacuum cleaner
a broom * ’

- Activity B - Provide pictures or bring to school some tools and

non~-tools. Have the students c1ass1fy the pictures and explain
why the tools make work easier.

Activity C - Help students research the background of an invention
that is of interest to them. Ask the students to compare work
done before and after the invention was .created.

G.  NETWORKS

3

Generalization: A complex society requires advanced communication
and t.ransportation mechanisms.

Learner Outcome 12: The student will recognize how modern trans-
portation has produced a better life-style.

Activity A - Discuss different modes of transportation found on
rivers. Help students research and list various vessels found on
rivers. Discuss which ones travel faster and place them in
Pequential order on a chart or mural. Discuss the importance of
each: ferry boat, barge, paddleboat, tugboat, steamboat, and
steamship. Have children discuss the types of cargo each carries
and how our life-style is improved.

49
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Activity B - Ask students to cut pictures from magazines and news- :

papers which illustrate modern transportation methods. From the -
-+ pictures discuss what was used before and after a certain invention ’

became available. Example: car, plane, and so on.

* ! Py

Activity C - Ask the students to make a list of articles made in a >

foreign country. Ask how the product got to the store. Have :

the student list possible ways the product reached the store. .

Learner Qutcome 13: The student will.list the forms of transporta-~
tion used in the transport of food (truck, boat, train). K

Activity A - Provide pictures of types of transportation and dif-
ferent foods. Ask the students to list the kinds of foods that

y

might be transported by these means. :

Activity B - Invite a manager of a food dispatching plant to the
class. Write out a list of questions to ask about food transpor-
tation. » )

Activity C - Make models of vehicles used to transport food. From.
a list of different foods ask the students to determine which would
need refrigeration. . )

~ *Learner Qutcome 14: The student will identify the telephone 4s a
major source of communication.

Activity A - Digcuss the telephone system's slogan, "Let Your Fingers ‘
Do the Walking Through the Yellow Pages." Discuss how time, energy

-~ - --- -and effort “are saved by using the phone. Invite a phone official to
discuss the importance of the phone in daily lives.

Activity B - Usiné a play telephone ask the student to dia. his
home telephone number and the, telephone number of a friend.
Activity C - ask the student to research and role play using the
telephone in given situations such as:

1. What time does the next feature movie start?
2. | Calling within, the city or local arca.

3. Calling within the state.

4. Calling within the United States.

5. Calling to a foreign country.

6 Fire and police.

ad
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15.
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16. misleading
17. nﬁtural

18. network

19. paddleboat
20.% product
2l. resources
22. services
.23. ‘steamboat
24. telephone
25, ’tool

26. tugboat

27. transportation *




IV. CONCEPIUAL STRAND: POLITICAL ORGANIZATION: -
L A.  GOVERNMENT

Generalization: Political systems exist to make authoritative
decisions binding on all citizens.

‘Learner Outcomé 1: The student will identify the levels of
government and the executives in charge. i

Activity Al- Given the following material, ask the student to
make 4 goverament mobile:

1. Word cards labeled:

LOCAL GOVERNMENT STATE GOVERNMENT NATIONAL GOVERNMENT

R

MAYOR ’ GOVERNOR PRESIDENT
(MAYOR'S NAME) (GOVERNOR'S_NAME) (PRESIDENT'S NAME)

2. Coat hanger and string. .
« Activity B - Give thyee sheets of newsprint labeled Mayor, Governor,
and President to the student. Ask the student to glue a picture
of each person:to the correct sheet and write the name under it.
(Names should be written on chalkboard.) .
i
Activity € - Ask the student to glue a picture of the Mayor,
Governor, and Presiden® on paper and write something about the
person below the picture. The student should give the person's
' position in govermment and tell what the job includes. (The
’ student should be allowed to use magazines, newspapers, and
encyclopedias to complete this activity.)

*Learner Qutcome 27 Ihe student lill demonstrate an understanding -+
of the principle of voting. .

Activity A - Give t%é students ballots similar to the example on
"\ the following page.
\ g

) \\
i




e : BALLOT ! -

Choose one in each area by marking an X

‘DAY PLAYGROUND _SWINGS _ _ _
1 - SLIDING BOARD

DAY _ CAFETERIA _WHITE MILK _ _ _ _ _
2 . CHOCOLATE IiILX

DAY P. E.. GAME _DODGE BALL __ «
3 KICK BALL

DAY - STORY _LISTEN T0_A STORY _
4 _ SEE A SHORT FILM

DAY . FIELD TRIP ) _z0_
5 ' : AIRPORT

After ballots have been collected and votes counted, the majority
of votes in each area will determine the activity for the day.

Activity B - Ask the student to vote on an activity for the physi-

-cal education period. Two choices should be giver. A tally

ballot should be put on the chalkboard. After all votes have been °
counted,- students will tell which activity will be used.

Activity C ~ Ask the student to practice the democratic process

at home. The student will ask his family to participate in a
voting activity. Examplé: The student will have his family vote
on dessert for that night. There should be two choices - ice ;
cream and apple pie, The vote should be conducted by secret ballot.
The student will write a report on the voting activity.

*Learneyx Outcome 3: The student will identify government services.

,

Activity A - The teacher will give a list of services ‘that can be
performed for a family. The student will list each service under
the heading of Govermment or Non-Government.

GOVERNMENT NON-GOVERNMENT
Playgrounds Television repair

Water Roof repair
Utilities -
gas, electricity

TV cable installatibn

L)
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Activity B - Give the students five situations. Ask the student
to decide whether the service is a government service or must be
handled by the family., )

Activity C - The student will match a government worker's job
title with its function. List government jobs on the chalkboard.
Provide role playing cards. Have one student role play and the
remainder of the students will idgntify the job title; example,
bus driver, policemen, librarian, and school nurse.

WORKERS : !

Police

Mail workers ,

Lifeguard at a beach

Doctor (Clues to be created by teacher}
Fire worker s )
Teacher

Bus driver

Garbage collector

Learner Outcome 4: The ‘student will distinguish between levels
of government.

Activity A - Give the student four sheets bf paper. "The studefit
will print ME, CITY, STATE, and NATION at the bottcm of the paper.

Ask the student to draw a picture or find an' illustration in a
magazine for each sheet. Examples:

1. For ME, the student will draw himself or find a picture of
a child in a magazine. g _

2.  For CITY, the student will draw a tall building or a busy
street scene.

3. For STATE, the student will draw or find a picture of some-
thing the state is famous for or one of its well-known land~-
marks.

4. For NATION, the child will draw or find a picture of the
American Flag, the White House, or the President.

After comple;ing the sheets, the student will stack them in order
and fasten at the top. i

Activity B - Ask the student to illustrate an example of how the
government assists his daily life. Through class discussion and
direction classify the examples under local government, state
government, or national government.

Activity C -~ Help the student to“plan a scrapbook of pictures and
items associated with the student, the city, state and nation.

*Learner Outcome 5: The student will describe some of the ser-—
vices. provided by local government,

~
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Activity A ~ Help the student. plan a chart on a'sheet of news-

print or drawing paper fqlded to have five sections. At the

top of each section he will write one of the following categories:
. “ :

P}aces for fun

. Places for safety

Places to learn

Places for communication
Places for transportation

[V Rr - UL L
. e e .

* ’

Under egch‘category3 the studént will list the places in his city
providing those services. :

~

SAMPLE LIST

Police station Park = -4 Alrport
Swimming pool” . Fire station- - Library
Bus stationm *  School Hospital .
Telephone company Museum Gas company
Power ‘company Post office . ‘Courthouse

(The categgries and list ‘should be written on the chalkboard.)-

. Activity B - Ask the student to make a collage of the se¥vices
available to people in his area. The pictures may.be collected-
from newspapers, magazines, pamphlets, and so 'on. (Services:
police,; fire, sanitation, mail, transportation, waterworks,
streets and roads, commugication, medical, schools, libraries,
recreation, museum.)

Activity C - Conduct the activity as suggested in Activity A.
After completing the chart, ask the student to research the name
and location of thd nearest post office, hospital, and airport
servicing his city. The student will share his report with the

. class.

*Learner Outcome 6: The student will identify some services
community workers do for us.

-

Activity A - Ask the studqat to participate in an identification
game concerning community workers. - To play this game, a set of
cards containing the names of community workers such as policemen,
fireman, teacher, doctor, nurse, lfﬁrarian. and so on is needed.
The student will form a circle holding hands. The leader will
hold up ‘one of the cards for a° to see and the leader will point
to one person in .he circle who will tell one way in which the.
worker on the card ‘helps people in the community. Each time the
same card is held up, a different way must be given. -If one
person gives the wrong answer, he must go inside the circle until
he can earn his way back by giving a correct answer when another
student gives an incorrect response.




k

pared and dtscusqed with the class.

Activity B - Coaduct the activity as suggested n Activity A.
Instead of using word cards, the studenis shoul{ have pi ictures
of the community workers.

i

Activity C - Help the student write a creative story in which a
communpity worker helps a person or group

Learner Outcome 7: The student will 1dent1fy some of the major
functions of city government.

had -

Activity A"~ With the help of .the teacher, the students will com-

pose a letter to the mayor asding that he or a representative from
his office visit'the tlass. He wiil be asked to explain the func-
tion of city government (or tbe class may visit the mayor's office

~ox, city hall): After.the visi , each student will be asked to
‘wr1te one.th1ng he learned abou: city government The responses

will be compiled 2nd a list made.

Act1v1ty ‘B = Conduct the activity as .ugges*ted in Activity A, The .
students will give the responses orally. . A chart &ill be made of ,
responses and discussed with the students.

Activity C - Conduct the activity as suggested in‘Actithy A. The
students will write at.least.three things they learned about city
government. The students will ‘get together in groups to compile

their ideas. Each. group will make a 11st The lists will be com=

LAw ‘/ «

. Gemeralization: Every soc1€ty creates laws and 1mposes sanctions

and penaltles for violations of the laws.

I3

*Learner Outcome 8: The student will tell the importance of rules
and laws. ‘

Activity A - Each student will. make a list of five ¢Jassroom rules.
The lists will be compiled and a chart of the most frequentlty men-
tioned rules made. The students will suggest penalties for students
who riolate the rules.

Act1v1ty B - Thg students will give suggestions orally for class-
room rules. . The rules will be listed on a chart. The students
will give suggest:ons for penalxz1ng students who v1olate the rules.

Act1v1ty c - Assxst the student in making local traffxc S1gns, . @
showing the traffic laws that protect us. When the sign is com-

pleted, ask the student to write a paragraph te111ng what the 51gn

is used for and how it protects us.

Learner Ouicome 9: The student will ‘recognize that freedom has ~ . .
limitations. :

56
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Activity A - Ask the student to select one of the following topics \

“ and write why freedom must be limited in that area.
Topics: ‘
1. Freedom to put trash where you please.
2. Freedom to drive as fast as you please.
3. Freedom to swim where you please.
4. Fr edom to neglect a building that you own.
5. Freedon o talk when you please.
6. Freedom to park where you please.
7. Freedom to do what you please in school.

The student will share his ideas with the class.’

Activity B - Tonduct the activity as suggested in Activity A. The
student will give his suggestions orally. A chart will be made or
the suggestions will be written on the board. The students will
discuss the suggeftions siven.

‘Activity C - Ask the student to write why freedom must be limited
in each area given under Topics for Activity A. The student will
share ideas with the class.

- C.  CITIZENSHIP

duties, responsibilities and privileges.

/

- ' Generalization: Citizenship in a democracy is the exercise of

-

. ' // . . . 0
*Learner Outcome 10: The student/will demonstrate responsibility.
/

- / .
Activity A - A chart or a space on the board will be used to list
classroom helpers. Teacher-will appoint helpers during the year
to assume responsibilities for’'each week. Examples:

MESSENGER: /
C=NTERS:

BOARD: !
WINDOWS:- _ - - -l
WATER PLANTS:

LIBRARY CORNER:

DUSTING:

Keep a record and make students responsible for their duties such
as a picture of an Octopus displayed showing the rame of the
student and his responsibility.

Activity B - Assign the students responsibilities for changing
, the dates on classroom c.lendars, passing and collecting papers,
keeping his own area clean, returning activities to centers, and
the care of class playground equipment.




Activity C - Initiate a discussion on th kirds of responsibilities
a student has to his school and community. The student will make
his own list of those résponsibilities he considers most important
and share the list with his classmates. ' '

*Learner Outcome 11: The studéeni will identify some of the
qualities of responsible citizens.

Activity A - Make a chart with names of responsible citizens
written on the top. Write three columns of at home, at school,
and in the community. Ask students to list under each Jualities
that make a good citizen.

. Activity B - Ask the student to circle the word or group of words

\ ) that describe a good citizen. //’~\
forgets rules obeys ru\es
friendly — unfriendly
selfish unselfish
always late % always on time
truthful untruthful
kind cruel
harmful - " helpful

" careful careless

Activity C - Ask the students to write a story descrcibing a respon-
sible citizen. The students might like to include an illustration
with their story.

Learner Outcome 12: The student will demonstrate the ability to
solve a problem by working cooperatively. :

Activity A - Ask the students to decide on a problem that exists
in the school and discuss ways in which the problem can be solved.
Representatives will be sent to the other classes on that grade
level to present the class's views on the problems and get sugges=
tions.  The class will then attempt to solve the problem using

the suggestions and a definite plan.

Activity B - Conduct the activity as suggested in Activity A. In
groups, the students will discuss the problem they consider most

important and think of ways to solve it. Their solutions, given

orally, will be written on a chart. The class will discuss each

group's “deas.

Activity C - Conduct the activity as suggested in Activity A.
the students to form committees to discuss the problem.
committee report its findings to the class.
on which decisions should be used.

Help
Have each
Then let the class vote

*Learner Qutcome 13: The student will identify the American flag
as a symbol of patriotism.
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Activity A - Assist the student in construfting a miniature flag
in order to, familiarize them with the colors, design, and symbolism

of the United States flag. Have the students write the rules
for proper display of the flag. .These’can be posted in the
hallway or cafeteria for all to see.

hctivity B - Conduct the activity as suggested in Activity A. The
student should also find 2o gllustrate other symbols of freedom, .
such as the Statue of Liberty, Liberty Bell, Eagle, Pledge of

Allegiance. ( ’ '

Activity C - Ask the student to research the history of the flag
and present a short play on yhe role of Betsy Ross. Imnvite
other classes to act as an audience.

v /‘
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1. authority 17. protect

2. ballot ‘ 18. nation '

3. candidate N 19. . neighborhood

4. citizen — 20. nominate

5. community . ‘ 21. nominee

‘6. democratic 22. patriotism

7. democracy 23. polls

8. elect 24, power _
9. election 25. president

10. enforce 26. protect

l1. executive 27. qualifications

12. freedom - 28. representative

13. govern 29. responsibility . '
14, law - ) 30. republican

15. loyalty 31. run (for an office)
6. majori?y rule 32. state

33.‘ vote




V.  CONCEPTUAL STRAND: HISTORICAL HERITAGE \

“II’ A.  CHANGE

Generalization: Change has been a universal characteristic of
all human societies. :

*Learner Outcome 1: The student will contrast the old with the
newvw.

Activity A - Ask the student to draw or find illustrations of old
and new cars to make a folder showing the change in them over the
years. The pictures should be arranged in sequential order from

earliest to present-day vehicles. Compare the changes.

Activity B - Ask the student to draw or find an illustration of
an antique car and one of his favorite automobiles today. He
should put the pictures on construction paper and label them THEN
and NOW. The pictures can be displayed around the room.

Activity € - Conduct the activity as suggested in Activity A. The

student will include a short report telling how we wculd be incon-

venienced now if we used the old cars. Also, tell in what ways our
lives might be better if we were still using the old cars. Make a

chart showing advantages and disadvantages.

B.  CAUSE AND EFFECT

‘ Generalization: Inventions and technology have altered and
affected the lives of human beings.

Learner OQutcome 2: The student will identify some advances in
technology.

Activity A - Ask the student to make a chart naming things that
were used THEN and NOW. Demonstrate the use of the vacuum ®
cleaner as compared with the br om. In the classrcom, scatter
paper scraps, sawdust, etc.; pupils take turns using the broom
and the vacuum cleaner to show the Supegior speed and efficiency
of the machine. |

!

Examples:
THEN NOW
candle lamp
fan air conditioner
ice box refrigerator
slate and chalk or
paper and pencil computer
ship moved by a sail ocean liner
scrub board washing machine
sun dial clock .
needle and thread sewing machine
' . S fireplace stove
broom . vacuum cleaner
61
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Activity B ~ Ask the student to ‘participate in making a 1ist\of
things that make life easier for him that the early settlers \
didn't have. \

Examples \
1. dishwasher

2. washinz machine

3. clothes dryer

4, air conditioner

5.  computer \
6. " calculator

7. television

8. hot/cold water in home

9. electricity (all appliances)

10. lights

Activity C - Ask the student to describe something he might like
to invent. He should think in terms of something that might
affect history. (The student will draw a pictuve of this inven-
tion, give it a name and tell how it works.)

CONTRIBUTIONS OF INDIVIDUALS g
Generalization: Leaders in various posftions have made substan- -
tial contributions to this country which have influenced the

course of history.

Learner Outcome 3: The student will identify major facts and
accomplishments in the life of Abraham Lincoln.

Activity -~ Help the.student to ifind stories or pictures about

Lincoln. Read to them about some of his humanistic qualities. Ask

the students to write or tell which ones they most admired and why.

*Learner Outcome 4: The student will identify some of the major
facts and contributions.of Helen Keller.

Activity - Read to the students about the life of Helen Keller.
Lead them in-a discussion -about handicapped persons and how
handicaps may be overcome by a person's will dnd determination.
Make a list of handicapped people they know in the community.

*Learner Outcome 5: The student'will describe Columbus' voyage
and discovery of America.

Activity A - Ask the student to draw a picture of what they think.
Columbus' ghip looked like. Show them ac'tual pictures of the ship
and compare. Point out Columbus' character in his determination
to sail West. Help the student to find stories or pictures ‘

75 /‘//

about Columbus.
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Activity B - Ask the student to draw a picture of what Columbus
might have seen when he first stepped on this "new land."

Activity C - Ask the students to.pretend they are on Columbus'
first voyage to the New World. What are some things that Columbus
would need on this voyage? Ask the students to write a paragraph
on how Columbus might have felt upon landing on new shores.

*Learner Qutcome 6: The student will identify some of the dis-
coveries of George Washington Carver.

Activity A - Ask the student to make a list of several uses.Carver
discovered for thé peanut. Help students to find stories and
pictures about George Washington Carver. -

Activity B - Ask ‘the student to bring pictures of different products
made from peanuts. Make a bulletin board display of the pictures
with a photograph of Carver.

Activity C - Read to the students some excerpts from Carver's life.
Point out his background and -how he overcame .disadvantages to be-
come a successful scientist. Ask students to write a sentence
about how they might overcome disadvantages in their lives.

Learner Qutcome 7: The student will tell some of the advantages
of Martin Luther King's philosophy on violence.

Activity A - Ask the student to discuss King's non-violent philo-—
sophy and tell why it might be helpful. Teacher provides back-
ground knowledge.

Activity B - Ask the student to tell how a playground problem couid
be solved non-violently.

Activity C - Ask the student to participate in a discussion of a
problem our city, state, or nation might be having. The student
will give an idea of how the problem could be solved non-violently.

D.  LANDMARKS
Generalization: One means-of honoring and remembering our country's

past is through the recognition of national shrines and historical
landmarks.

, /*Learner Outcome 8: The student will identify some American land-
. marks.

Activity A - Help students make a scrapbook of pictures of
national shrines or historical landmarks. (Travel brochures
for various cities around our nation give historical land-~
marks and may contain pictures.)




Activity B ~ Assist the students in making a bulletin board dis-
play of historical landmarks. The students should bring in picture
postcards of famous landmarks in oui country and discuss each land-
mark's importance. Students who may have visited any of the land-
marks should be allowed to tell about the visit.

"
Activity C - Conduct the activity as suggested in Activity B. The
student will write a paragraph to go with the postcard contributsd
for the bulletin board display. The paragraph should include some-
thing about a visit he may have made to the landmark or some de-
scription ‘of the landmark on the card.

HOLIDAYS, CUSTOMS AND TRADITIONS

Generalization: A knowledge of the past is necessary to understand
present and future events.

*Learner Qutcome 9:: The student will identify significant histor-
ical dates and events in America's past.

Activity A - The student will make a mural of major events in
American history. Sample topics:

Columbus' discovery of America - October

Pilgrim's landing at Plymouth - November

Washington - First President - February

Beginning of this Nation - July

Lincoln - Sixteenth President ~ February

Louisiana Purchase - April

Huey Long's Birthday - August

NN W N

"Activity B - Ask the student to listen to tapes or view films

about holidays and customs and then tell the stories to others.
The stories will be selected according to a calendar of the
stories, customs or holidays.

Activity C -~ Ask the student to select one major event in American
history, research to iearn more about it and give a report to the
class.

Learner Outcome 10: The student will tell the meaning of a
specific holiday.

Activity A - Help the student to write a short story describing
how he/she celebrates a certain holiday.

Activity B - Ask the student to tell how his/her family celebrates
a specific holiday.

Activity C - Assist the students to research and report on early
Indians of Louisiana.,

Learner Outcome 1l: The student will describe the Mardi Gras
traditi~a. ’
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Activity A - Ask the student *o define "Mardi Gras" and draw
an appropriate illustration of the many scenes of the Mardi Gras.
Display the scenes in the classroom or cafeteria during the

B carnival season.

Activity B - Assist the students in a discussion of Mardi Gras.
Ask students to make a shoebox float and have a Mardi Gras
parade of the floats. Invite other classes to view and vote
for the best float in the parade.

Acti ity C - Ask the students to participate in a discussion of
the iardi Gras season and write a short paragraph telling why
we celebrate it. Help students to find stories and pictures
about the Mardi Gras tradition.

Learner Qutcome 12: The student will identify some local tradi-
tions.

Activity A - Ask the student to make a list of traditions and
mark those that are followed in his area.

Activity B - Ask the student to name some traditions typical of
the area in which he lives.

Activity C - Ask the student to select one local tradition, write
a short paragraph about it, and share what he wrote with the
class. .




VOCABULARY

1. discover

2. Carvar, George W.
3. Columbus .
4. King, Martin Luther
5. Lincoln, Abraham

6. Lincoln Memorial

7. Long, Huey

8. Louisiana Purchase

9. Nation's Capital

10. New World

11. Nina

12. non-violence N
13. Pinta

14. peanut

15. Santa Maria

16. tradition

17. violence

18. Washington D.C.
19. Washington, George

"20. White House

»
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GRADE THREE
CONTRASTING COMMUNITIES

CONCEPTUAL STRAND: PHYSICAL GEOGRAPHY
A.  LOCATION

Generalization: Objects may be spatially related as to direc-
tiop, dist?nce and time.

Learner Outcome 1: The student will identify cardinal direc-
tions on a map. ’

Activity A -~ On a simple outline map of Louisiana, ask the student
to label the four cardinal directions and add the four intermediate
directions.

Activity B - On an outline map of Louisiana ask the student to
identify the four cardinal directions and label the directionms
in a group activity. :
Activity C - On a simple outline map of the United States, the
students will label their city and state. Construct a color

. coded map key to show the city and state. Properly label the
map to show cardinal directions as well as the intermediate
directions, such 2s southeast.

Learner Outcome 2:.. The student will locate Louisiana on a map
of the United States.

Activity A - On an individual outline map of the United States,
ask the student to outline the state of Louisiarni and-label the
capital city, the Mississippi River, and the Gulf of Mexico.

Activity B - On a larger classroom map, ask the student to iden-
tify Louisiana and then draw its outline on a sheet of paper.
Label Baton Rouge and New Orleans.

Activity C - On an individual map of the United States, ask the
student to label Louisiana, Baton Rouge, and construct a color
coded key to show the state and capital.

Learner Outcome 3: The student will identify the name and
‘Tocation of certain bodies of water in or near Louisiana such

as the Mississippi River, the Gulf of Mexico, the Red River,

the Sabine River, Lake Ponchartrain and%phe Toledo Bend Reservoir.

Activity - Ask students to locate on an outline map of Louisiana
the Mississippi River, the Red River, the Sabine River, Lake
Ponchartrain, the Toledo Bend Reservoir. Have them label the
Gulf of Mexirco.
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-~

*Learner Outcome 7: . The student will identify the continents

< -

Learner Outcome 4: The student will %ﬁcate“his/her community
on a map. .

\ ) e

Activity A - On an outline map of Louisiana, ask the students to \ ' |

outline their parich and place symbols for any main rivers and

cities that are in or around the parish.

Activity B - Op an outline map of Louisicna ask the students |
to identify and label their parishgand city or town. . L

Activity C - Have the students locate Louisiana on a globe and
map of the United States. Ask them to identify the community
and determine its location by direction from major physical
features in the state. .
]
Learner Qutc..e 5: The stude¢nt will explain changes in day and
"night in terms of eartH movement.

Activity - Darken the roo / Hold-a flashlight in a stationary
position to represent the/ sun. Direct the beam of light toward
the equator to see one ZZde of the globe lighted. (This side

is having day. The other side is having night. ) Rotate the
globe slowly from west to éast to see sunrise, noon (directly in
line with the center of the beam), and sunset. ,
Learner Outcome 6: The student will identify the earth's
neighbors in space.

Activity - Make an illustration of the solar system. Ask students
to place the name of the planets in the correct order from the

sun. (Ex. - Draw a diagram of the solar system on the board.
Students place cards with names of the planets in the correct

place in the solar system.)

-

TOPOGRAPHY

Generaliz&tion: Maps represent all or parts of the earth.

and oceans.

Activity A - Ask the students to identify and name the coantinents
and oceans of the world on both a globe and large class map. On
individual maps, ask each -student to label the continents and
oceans.

Activity B - On a globe and world map, ask the students to locate
and name the continents, oceans, and equator.

Activity C - On a globe and a map of the world, ask the students
to identify, the equator, prime meridian, tropics, continents,
oceans, large islands and hemispheres.
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Learner Outcome 8: The student will relate his present knowledge
about env1ronment to different ways of living in different
. places.

Activity A - Complete a chart headed "Food, Clothing, and Shelter”
with names of groups of people from dlffere t sections of the world.
Ask students to determine how these people meet their needs for~
food, clothing and shelter in their environment and fill in the
chart with the correct information.

and different crops are growxng Ask the students to t
area is suitable for the crop in each picture.

-~

Activity B - Explain two pictures in wh1ch landforms figxpifferent

b ]
i

!
n Louisiana arid

ps grown, populatibn,
tien determines differences.

Activity C - lsk the students tc make a char
Alaska, comparing average temperatures,
and land elevation. Point out how lo
} .

Learner OQutcome 9: The :ﬁ;ﬁgnt/will)idterpret a simple large-;,
scale map of a g1ve rea X oo é?

Al

Activity A - Ask the students to construct a map of the classroom.
Measure the length and width of the room. Consﬁruct a scale and '
draw the room on a sheet of paper that is at le?st 9x12 inches.
Activity B - On a worksheet that has two houses| drawn 6 inches
"apart; and given the key in which on- inch equats one mile, ask
students to measure the distance between the twi houses.

Activity C - Ask the students to measure the distance from their
house to their nearest neighbor (or substitute an object). Make
up a scale and show the correct distance in a simple, sketched .
map or drawing.

Learner Outcome 10: The student will interpret a map key to obtain
information.

JActivity - On individual outline maps of the United States, ask

the students to label Louisiana and the states touching Louxslanab-

Texas, Arkansas, and Mississippi. Color each ‘state @ dxfferent

color and construct a kéy which shows each eolor and the,pame of

its corresponding state. Pt

~

Learner Outcome 11: 'The student will identify the equator and
prime meridian on a map of the world.

Activity A - Ask the students to trace the equator on a large
clas$ map. List the continents thal are north and soutl of
the equator in whole or part. Ask the students to trace the
prime meridian on a large class map. List the continents that
are east and west of the prime merid:an in whole or part.
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» o Activity B - Asn the students to trace the equator on a large map.
’ ' . Write one continent that is completely north of the equator and
- one that is ccmplexély south of the equator. “<race the rrime
. meridian and name sevea continents that are east and west of
s ' E the prime meridian.
N 5 - ’ .
’ Activity C - Ask students tg write'a report on Greenwich, Fagland
and its relationship to the prime meridian.
Learner Qutcome 12: The student will write cardinal map directions
given their abbreviations.
Activ'ty ~ Ask the students 1 write the words represented by N, ’
S, E, and W and NW, SW, SE, and NE. .
P o *Learner Outcome 13: The student will coﬁpare a flat map to a
. globe. :
Activity A ~ Ask the students to locate the continents and oceans
~on a globe and on a f1  map. Sketch an outline-of each contin.nt ”
and label. :
Activity B - ask the students to locate each continent and otean
on the globe and peint them out on a world map.
- Activily C - Ask the students to tiace the boundary line between
’ Europe’ and Asia and verify, using the globe. )
Learner Outcome l4: The student will compare ssrmll objects as ’ ‘
representations of real size objects.
Activity A - Ask the students to find Louisiara on a United States
map and ~omparg the size on’the map fo the state itself.
Activity B - Ask the students to bring a picture of their homes
and school. Have them compare the picture to the actual size of .
the home or schonl.
Acti&ity C ~ Ask the students to sketch a map of their school
. \ playground. ' Include play equipmeént or basketball goals and com-
. pare the picture to the real object,
! \ ° ] .
\ C. CLIMATE  ° ‘ - : - '
-, . . \ \
Generalization: ()l mate varies according tc zone and location.
| ' ' Learner Outcome 15: ‘“he students <ill recognize the relationship
Q& hetween iatitude and climate.

Activity A~ Ask the students to compare average . temperatures of
citijes at twenty degree fntervals bu.th no'th and south of the
equator. (Example: 20N, 40N, 60N, e:ic. ) K

0y
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(Obtain names of cities at intervals and use resource material
- to obtain temperatures.) After recording temperatures, Jdiscuss
- the relationship between latitud. and climate. Infer what effect
' latitude wouid have on =ctivities of people.

Learner Qutcome 16: The student will discuss how the climate o1
Louisiana is affected by its coastal location.

Activity - Using the newspaper, ask students to clip the weather
charts. Orally discuss how the conditions in the Gulf affect
the weather in Louisiana.

| Learner Qutcome 17: The student will .dentify some ways in which
“ the environment has be~n modified.

Activity A - Provide pictures of things used in Lo.isiana for
flood control such as the seawall at Lake Ponchartrain, the
) Bonne' Carre Spillway and the levees built along the Mississippi.
' Discuss the advantages. Ask students to write a short paragraph
telling how one of the projects modif.ed the environment., If
possible take a field trip to see a seawall, etc.

3
Activity B - Read to the students how the Bonae' Carre Spillway
was constructed or a similar flood control measure. Discuss
ways the\environment has been modified because of the Spillway.
. Activity C - Ask the students to research any flood measures
near their community. Have them prepare reports on possible
solutions to flooding or other dangers to their community.

I Learner Outcome 18: Tne student will identify ways of adapting
) to different climatic regions in North America.

Activity A -Ask the students to identify the climates cf dif-
ferent areas of North America and name devices which compensate
for temperatures. (Electric heatrrs, fireplaces, aér conditioners,

hand fans, and electric fans.) \
\

Activity B - Ask the students to draw pictures to ii.ustrate
adaptations to each of the climatic regions.

Activity C - Ask the students to set up a bulletin board exhibit
using pictures of people of different climatic regions in North
America. 'The mannetr of dress should be representative of each
climatic region.

. Legrner Qutcome 19: The student will identify advantages cf
‘ ‘'seasonal variations.

Activity A - Ask the students to make individual charts according
. to the season. For each season, collect pictures, draw, or write
in: (1) the foods available, (2) flowers in bloom, (3) clothes

A . mo tly worn, (4) sports and zames played, and (5) special holidays
) that are celebrated. 1 .

. |
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Activity B - Ask the students to mcke a crayon drawing expressing
how one would look and feel in these situations: Wearing winter
coat on #a l00-degree day; skiing in a grassy valley; wearing a
bathing suit in a snowstorm: having a picnic during a hur+icane;
dancing a ballet solo om a steep mountain slope during a blizzard.

Activity C ~ Ask the students to construct a chart entitled "Fun:
Winter, Summer, Spring, and Fall.' Under each season, list recrea-
tional activities that take place during each season. List some
recreational activities found in Louisiana during each season.

NATURAL RESOURCES

Generalization: The earth provides 1y with resources which may
be allocated for various uses or comserved.

*Learner Outcome 20: The student will identity certain natural
resources relatad to Louisiana.

Activity A - Giver pictures of products, or the actual products,
ask the students to.make a display by matching the picture of the
product with the natural resource from which each comes.

. Activity B - Ask the students to cut out pictures of natural
resources (trees, water, etc.) and write a sentence under each
picture telling what it is and how it can be used.

Activity C - Ask the students to research to find the natural
resour.es of Louisiana and pictures to show uses of the resources.
‘ Ask students to make a booklet using the pictures and write a

short sentence about

Learner Qutcome 21:
and unwise uses

'Activity A - Ask the

eacu picture.

The student wiil distinguish between wise
of natural resources.

students to construct a booklet illustrating

wise and unwise use of water, trees, and oil.

Activity B -~ Collect or draw pictures of wise and poor uses of natural
rescurces. Play s game: The teacher holds up:ia picture. A child
names the resource and tells if it's baing used wisely or unwisely.
Teams could be made up with points for correct answers.

Activity C - Ask the students o make a sarapbook of collected
newspaper articles depicting wise and poor uses of natural re-
sources. Pick one article and give an oral repc=~t.

ECOLCGY

, Generalization: Ecology refers .» the irtericlationship of man
and his  environrent.

) Learner Outcome 27: The student wil) idcntify human methods of
shaping and ada-ting environmencs to meet human needs.
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Activity A - Ask the students to write sentences giving examples
of the following ways humans have changed the face of the earth:
burned, blasted, shoveled, tarred, drained, filled, plowed, and
flooded. )

Activity B - Ask the students to di.cuss how constructing 2 wide
highway may destroy much forest land and fcrms. Then, tell the
advantages of a wide highway. Using the same techanique, discuss
building dams.

Activity C - Ask the students to make committee reports on what
the state and federal governments are doirg to conserve resources.

Learner Outcome 23:. The student will discuss how the balance of
nature, if upset by man, can result in tremendous costs to
future generations. S

k4

Activity A - Abundance

(1) an area with trees

(2) clean water

* (3) clean air

(4) oil

(5) birds .
Ask the students to collect pictures or illustrate the above re-
sources and place on a chart. Next to each category, list what
will happen if those resources are depletéd or used unwisely.
(Example: A picture of a river or lake-“loss of fish life, no
swimming, contaminated drinking water, étc.) i

Learner Outcome 24: The student will identify the environmental
factors that affect the productioh of foods (insects, flood,
drought, soil type, Klimate). |

—

Activity A - Ask the students to list factors that affect the
production of foods. brainstorm ways these obstacles can be
overcome.

1
Activity B ~ Ask the students to discuss &he environmental factors
which contribute to an abundance of rice, strawberries, seafood,
and other products in Louisiana. After discussion, ask students
to tist some envirommental factors that contributs to the
abundance of Louisiana products.

Acgivity C - Ask the students to research ideal environments for
wheat, citrus, apples, and seafood. Identify which parts of the

United States these products could be raised or grown in. Compare
to where they are actually grown.

-/
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7.

8.

atlas

capital

cardinal direction
city

climate

conserve

content N

continent

9.;'direction

-

10.
11:
12.
13.

14.

15,

16.

ecology
;néég;wijf ‘
environment
equator

Gulf of Mexico

hemisphere

intermediate direction
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17.
18.
1?.
20.
21.
22,
23.
24,

25.

26.

27.
28.

29.

30 7"/

31.
92.

island

Lake Ponchartrain
Mississippi River
natural res~urce
ocean

pollution

prime meridian

protect /

Red River
Sabine River
scale

solar system / |
state

temperatpre

Toledo Bend Reservoir

tropic
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' IT. CONCEPTUAL STRAND: SOCIAL ORGANIZATION
A. FAMILY

Generalization: Ea:h society develops institutions to aid the
socialization of its members.

*Learner Outcome 1: The student will identify the responsibilities
of family members in a contrasting community or culture.

Activity A - Ask the students to bring pictures of families from
\ other countries. Discuss with them how roles change or are dif-

ferent in other lands.

Activity B - Ask the students to make a list of the chores of

each of the family members. Explain the contributions of each

member. How are they different or alike from your family?

Activity C - Ask the students to make comparisons between the
responsibilities in their families and those of another family
in another culture. Have a class discussion on differences and
similarities. )

Learner Qutcome 2 - The student will identify the val.> of a
family group working together. ‘

. Activity - Collect’ pictures or make illustrations showing family
members working together. (Pictures may show painting the house,
raking leaves, etc.) Discuss what would happen if a family member
made no -contribution or did not ccoperate.
Learner Outcome 3: The student will demonstrate that members of
a group learn to behave as part of a group.

Activity - Make a list of classroom standards together. Tell what
each means. Discuss why each is importaht to the well-being of
the who! » group. ‘ :

B. HOME

Generalization: In every society, humans need to provide shelter
from the elements of nature.

*“Learner OQutcome 4: The student will identify basic patterns
of shelters.

Activity A - Ask the students to read to find out about d.fferent
kinds of shelters. Report findings to the class and iilustrate.

Activity B - Ask the’students to list as many kinds of snelters
‘ - as possible. Jlircle those that are not houses.
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Activity C - Ask .the students to collett pictures of different
kinds of shelters. Organize the collection and begin a scrap-~
book. Identify different categories of shelters.

C.  COMMUNITY .

f ks

Generalization: Humans have common needs which are met through
membership in communities.

Learner Qutcome 5: The student will identiff)ways in which the
people of a community interact with each other. F

Activity -~ Ask the students to interview one or wmore of the fol-
lewing persons and report on what they do in their jobs to make
the community batter: a playground worker, police officer, .
fi:P fighter, school principal, garbage worker, teachec. Write
4 short paragraph on what you (euch student) do to make 'your
community better. Write three statements from the person
,icterviewed on ways they made the community better.

Learner Qutcome 6: The student will identify service occupations
in his community.

Aztivity - usk the students to make a list of at least five
positions or peon!: whe rende~ gervices co their community.
PDescribe, in a paragrapgh, the services each renders.

Learner Qutceme 7: The stuceut wili identify ways in which
government provides services to make the quality of life
4

better.

Activity ~ Ask the students to discuss the word “public." Make
« a list of the public

(1} playgrounds

(2) parks v

(3) hospit -ls

{4) art musebms (or other museums supported by the

goveroment or people)

(5) libraries
in your community. Ask students to list services provided by
these facilities. .

Learner OQutccme 8: The student will fdentify elements of cultures
that have been borrowed.

Activity /. - Agk the students to bring in recipes from home that
were borrowed from other caltures {foreign foods). Find pictures
of the foods if possihie. Make a bulietin board, "Meals Around
the World.”

.

:b-

iv ity B - Given pilctures of clothing wern by people of other
s, #sk the gtudents t, select the pictures of cloching

tu 3
h t some Americans wenr.

,

t
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Activity C - Ask the students to bring recipes from home using
some of Louisiana's products such as rice, strawberries, sugar,
or corn. Collect recipes and make into a booklet for each
student.

ETHNIC GROUPS AND CONTRIBUTIONS

Generalization: American society is composed of many ethnic
groups, each with its own identity, contributions and conflicts.

*Learner Outcome 9: The student will identify contributions to
America by individuals of different ethriic ba~kgrounds.

Activity A - Ask the students to use an encyclopedia or library
books to show and find some contributions to one of the following:
Louis Armstrong, George Washington Carver, Martin Luther King,
George Washihgton, Thomas Jefferson, Squanto, Sacajaweo, and
Sitting Bul;

Activity B - Ask the students to collect and display handmade
Indian products.

Activity C - Ask the students to write biographies of famous
Blacks in American history. Compile a booklet. Discuss their

contributions. \\\
Learner Outcome 10: The student will identify different factors °
(family, religion, nationality) which can affect the foods \\
we eat. AN
. : \
Activity A -~ Ask the students to interview people from other
scountries about the foods they eat. Have a tasting party
featuring their foods.
I3
Activity B - Discuss with the students different factors that
affect the foods =2 eat.
Activity C - Ask the students to write to pen pals overseas about .

food cistoms.

Learner Ontcome 11: The student will aurally ideatify foreign
languages. -

Activity - Read to the children Clement C. Moore's "Twas the
Night Before Christmas'" and read James Rice's "Cajun Night Before
Christmas." Discuss the dialect of James Rice's "Night Before
Christmas." Ask students to relate d.fferences.

t

MORAL AND SPIRITUAL VALUES

Generalizatipn: Eafh culture bas its own system of mcral and
spiritual values. /
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friend or peers.

_ff__fiff"*Y"-w

Learner Outcume 12: The student will identify behavior that is
influenced by the family and peer group.

Activity - Ask the students to discuss (1) behavior that is ex- .
pected in their family and (2) behavior that they like in a

Have them list characteristics of behavior that

78
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make their family operate well and list behavior that makes them
and their friends get along.
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10.
11.
12.
13.
14.
15.

16.

17.

18.

attitude
behavior
community *©
contributions
culture
cusk;m

eihnic
government *
interdependent
moral
prejudice
public

racial
religion
shelter
spiritual
taxes

-value
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III. CONCEPTUAL STRAND: ECONOMIC ORGANIZATION

A, SCARCITY .

Gereralization: The basic economic problem confronting all
people is the conflict between unlimited wants and limited
resources, )

Learner Outcome 1: The student will recognize the difference
. betweemnr goods and services.

Activity A - Ask the class to discuss and list goods and services
that are usually found "in a home. Have them make separate lists
to distinguish between a good and a service and tell why.

Activity B ~ -Give the student a list of goods and services. Ask
the student to tell whether it is 3 good ‘or service and why.

, Example: Cutting the lawn -
Groceries
Fixing the television set
Electricity ; R ’

Activity C - Ask the students to discuss some goods and services
families want. Help them develop categories to classify the
families' want as a good or service.

Generalization: Incomes are earned by produc.ng gooﬁs,and/or
services. )

\

Learner Outcome 2: The student will identify some alternative
sources of incomes for homes in contrasting communities.

Activity A ~ Provide pictures and information on a region of the
world different from your own, such as the hot, wet Amazon re-
gion. DRiscuss how a hunting and gachering society obtains goods
for their use by trading or bartering. Briefly compare bartering
to bbtaining goods and services in the form of wages and salaries
in your own community. <

ﬁctivity B ~ Ask the students to discuss how trading or bartering
methods are used to obtain something they want. For example:
baseball cards, marbles, etc. B

Activity C - Ask the students to list ways people make a liviag.
Place them irn categories of goods or services. Discuss the in-

- comes from each in terms of technical training for the work.
N

‘Learner Outcome 3¢ The student will associate the econcmy of
. Louisiana with certain minerals common to the state, such

as salt, sulphur, oil, and gas. ‘
Activity A - Make a chart on one mineral showing some of its

uses in daily life. Discuss how it affects the economy.

Qo ¢ 8¢
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Activity B - Ask students to collect pictures of Louisiana
minerals. Discuss how each is used in da11y life.

Activity C - Ask students to make a chart of minérals found in
Louisiana, identifying the minerals in raw form and refined
form. Include uses of these minerals. .

Learner Outcome 4: The student will associate the importance of
Louisiana's ‘wildlife and fish to the industry of Louisiana.
(i.e. cwocodile, alligator, catfish, mallard duck, armadillo,
deer, squirrel, shrimp, oyster, crawflsh, and crab)

Activity A - On a poster, design two columns labeled Recreation
" and Industry. Ask the students to find pictures of wildlife
and fish native to Louisiana and place them in the correct
column on the chart.

Activity B - From the Louisiana Wildlife and Fisheries Magazine
(or a similar one) ask students to find pictures of various
*wildlife and fish found in Louisiana.
/.
Activity C - Ask students to choose one animal native to Louisiana
and research the living habitat of that animal. THen let students
create a diorama of tne natural habitat of the an1ma1

CONSUMERISM

Generalization: Because income of a household is limited and
its wants for goods and services are unlimited, it must choose
which of its many wants for consumer goods and services it will
satisfy.

Learner Outcome 5: The student will identify contrasting wéys
in which goods and services are obtained.

Activity A - Provide information for the students on such a group
as the Woodland Indians who lived long ago in the eastern part of
the United States. Make a chart of how the Woodland Indians pro-
vided for their basic needs. Contrast this to how we provide

for our basic needs.

INDIANS OF LONG AGO AMERICANS TODA&

1. Shelter 1. Shelter
Homes were built from ‘ Homes are provided though .
things found in the wood- the exchange of money
lands. « either for rent or to pay

’ * mortgage hote.
2. Food 2. Food
/ Bodies of water provided Fish or shellfish may be

fish and shellfish. purchased in the store or

a fishing license is neces-
sary for fishing for

e— them. .

—
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Discuss the differences between the Woodland Indians using avail-
able resources and today's system of using a monetary system.

Activity B - Ask the students to illustrate how basic needs were
obtained by the Woodland Indians by drawing pictures, construct-
ing diorama, etc.

Activity C - Ask the students to research and give reasons why
the Woodland Indians' way of life ne longer exists.

*Learner Outcome 6: ?ﬂé student will identify parts of the food
label that aid us in making better food choices. .

_Activity A - Ask the students to collect labels and-wrappers from
packages and canned goods. Review the labels and summarize types
of information included. Arrange a bulletin board showing the
most helpful labels.

Activity B - Ask the students to_ 1dent1fy and 1abe1 parts of a
food label.

Activity C - Help the students to plan and create a label for a
product of their choice. Trade ideas with other students for
comments and suggestions. Students will present their labels
before the class for discussion.

Learner Outcome 7: The student will discuss reasons why com-
munities in different areas of the United States eat certain
foods.

.
Activity - Ask students to list the menu for three nights during
the week. Discuss orally reasons these meals were served, i.e.,
time, cost, working mother, etc.

SPECIALIZATION

~

Generalization: Specialization increases the efficiency of
. production and increases interdependence.

Learner Outcome 8: The student will define specialization.

Activity A - Ask the students to role play different workers
involved in the construction of a 'home.
Activity B - Help the students.select from pictures workers
needed to construct a home.

Activity C - Ask the students to name the first five steps

in constructing a house (i.e. - draw a house plan, prepare for
foundation with plumbing, pour the foundation, frame for walls
and roof, prepare for the roofing, etc.).

MONEY AND BANKING

Generalization: Money is a medium of exchange, a measure of
value, and a store of value.

!
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*Learner Outcome 9: The student will identify some of the
characteristics of our monetary system.
—_ >
Activity A - Ask the students to dramatize the travels of a
dollar bill from wages to buying services, purchasing goods,
. paying taxes and back to wages again. .

shoes from a department store with money. Ask the students_to
role play two additional ways the shoes may be purcha-ed (credit
card,- check)-

i
|
|
Activity B - The teachef will role play purchasing a-pair of

Activity C - Help 'the students research and write a brief report
on the credit card system. Disguss thc use of a local, national,
Vo and/or international credit card.

\ : Learner Outcome 10: The student will identify some of the ser-
vices a bank provides

classroom. Let fhe students present their ccncepts of a bank.
Next have the bank employee tell about its services.

’

F. TECHNOLOGY /

A

;
Generalization:
and machines. ;

Learner Outcome 1ll: The student will identify some ,tools ‘and
machines which have increased productivity.

Activity - Ask the students to compile a list of tools which make
- work easier in the home.
with different skills live and work.
with a worker in a cotton factory.
technology and specialization.

’ +
!

Help them do research on ways workers
Contrast a farm worker
Show relationship betweeén

\ ' Activity - Invite,a focal bank pre51dent or employeé to the ~

Productivity is increased when_pebple'use tools ‘-




VOCABULARY

1. baﬁking

2, barter

3. communication
4. consuﬁer

5. credit

6. division of labor

7. econﬁmy
8. export
/
9. goods /

10. income

11, imgort

12, inaustry

13. machinery

14. minerals

15. monetary

16. money

17. salary

18. services |
19. specialization \
20. technology

21, toois '
22. transportation

23. wild}ife
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CONCEPTUAL STRAND: POLITICAL ORGANIZATION

A.

GOVERNMENT .

Generalization: Political systems exist to make authoritative
decisions binding on all citizens.

Learner Outcome 1: The student will name the Governor -of the
state and the President of the United States.

Activity - Ask the students to collect pictures during the year
of the President and the Governor and write a letter to both.

Learner Outcome 2: The student will identify the three branches /
of our national government. :

Activity - Help the students to make a chart which shows the

three branches of our government--Executive, Legislative, and -
Judicial. Give the main responsibility of each and give any

other information you wish to make the chart more complex.

LEGISLATIVE EXECUTIVE

Congress makes the laws President leads the country

JUDICIAL

The Supreme Court settles arguments about the laws

Learner Outcome 3: The student will identify officials, distin-
guishing between levels of government: local, state, and
national.

Activity - The student will complete a chart identifying leaders
at different levels of government.

LOCAL GOVERNMENT STATE GOVERNMENT NATIONAL GOVERNMENT

MAYOR GOVERNOR PRESIDENT 7

(MAYOR'S NAME) *& (GOVERNOR'S NAME) (PRESIDENT'S NAME)

J

P i
*Learner Outcome 4: The student will identify means by which
officials become our leaders. .

Activity A - Help students plan to elect‘officiais (class presi- e
dent, vice-president, etc.) within the classroom. Register to )
vote and set up different precincts to vote in.
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influence public opinion in electing a leader. Then conduct anr

" Activity B ~ Help the students to construct campaign posters to B
election. ‘
R o

Activity C - Help the students to plan "radio talk" campaign
speeches in favor of qualified leaders. Deliver speeches to
the class. Then conduct af election in the classroom.

Learner Outcome 5: The student will identify compromises that
must be ‘reached in cooperative living.

Acfivity A - Dramatize a community problem such as a proposal to
pass a highway through a citizen's property. Discuss the problem
in class: Ask the students to arrive at probable solutions.
Activity B - Help the students in identifying several problems in
the community and ask them toc present several solutions. -~

Activity C - Given twrn commnnity problems such as the need of a

" new sports stadium ar* ~ity ambulance service, ask the students to ~
act out the situatio t& ‘ng the role of mayor, councilman, city
manager, parish ccmr .3 en °r and various citizens groups. Discuss
the problem and deci.w - c¢h project shov.d be considered imme-
diately.

<, !

Learner Outcome 6: Thie student will identify ways in which

public tax money is spent. ‘
Activity - Make

a chart categorizing the following under one of
three headings: (1) Safety, (2) Recreation, and (3) Other

Services.

garbage collection ! police department
library fire department
street repair park

schools playground

mail delivery art museum

(Place the above services on the board and discuss with class.)

*Learner Qutcome 7: The learner will distinguish between demo- |
cratic and dictatorship types of political systems.

Activity A - Help the students to construct a chart of the respon-~
sibilities they will have as a student and will have as an adult
living in a democratic society. Contrast this with having deci-
sions made for them as in a complete dictatorship.

Activity B - Ask the students to discuss the ways a king or queen
rules a kingdom. Discuss how our country is governed. Compare
the two types of government.
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Activity C - Give the students information on the way England
y was ruling .the colonies prior to the American Revolution. Ask
‘ the students to compare these rules with the way the colonists :
wanted to be ruled. -t

\ " Learner Outcome 8: The student will identify ways in which polls

%%%Q ' and surveys influence public opinion. .
Activity A - Helb the students to conduct a poll of third graders
on favorite foods. Publish results on hall bullefin board. After
the results are on the board for three days, repoll.

Activity B - /Poll-the class to find favorite songs. Make a list
of top songs. Have class vote again.

Activity C - Ask the students to collect data from newspapers of
presidential candidates in polls. Use the data to make comparison
- of how polls influence public opinion. Report findings to class.

B. LAW

Generalization: Every society creates laws and imposes penalties
and sanctions for violations of laws.

¥Learner Oitcome 9: The student will identify the importance
of rules and laws.

] Actlivity A - Tﬁrough a class discussion, help the students to
' determine what ruvles must be followed wi.hin the classroom and
— school and list them on the board. After the discussion, have

—

students state specific examples of:

a. What would happen to the school if studen“s did not
. follow the rules? .
b. What would happen to the student if he did not follow
the rules? :
Activity B - Ask the students to pame two rules they observe at
sthool and two rules they observe at hows. Give reasons why
‘ they feel these rules were made.

Activity C - Ask the students to explore their community for
signs that give rules that must be followed. Example: Yield,
one way, etc. Make a list of what the signs say and write a
paragraph on consequences of not obeying the signs.

c. CITIZENSHIP

. ' Generalization: Citizenship in a democracy is the exercise of
duties, responsibiiities, and privileges.

\ *Learner Outcome 10: The student will identify reasons for

. respecting group rules.
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Activity A - Give illustrations of places where rules of conduct
are expected and ask the students to identify the places, make
rulgé that should be followed in each place, and tell why the
rules are important.

Activity B - Ask several students to name their favorite game

and list the rules for playing it. Orally discuss what would -

happen if the rules were not followed.

¢

Activity C - Help the students to create rules for a specific
game and teach it to the class.

Learner Outcome 11: The student will identify the importance of

participation in a democratic form of government.

Activity - Help the students to determine a problem that exists
in their classroom or school. Discuss ways to solve the problem
and follow through. Example: A clean-up campaign in your school.

Learner Outcome 12Z: The student will identify ways in which

citizens in a democracy are interdependent.
Activity - Divide into small groups for 'purposes of discussion.
Make two lists: )
1. How people in families are interdependent.
2.” How-people in your fieighborhood are interdependent.

Learner Outcome 13: The student will identify symbols of America.

Activity A - Show the students pictures of the Statue of Liberty,
Liberty Bell, Washington Monument, and U.S. Capitol and have
them research to find the city in whicn each is located.

Activity B - Show students pictures of the Statue of Liberty,
the Liberty Bel%, the Washington Monument, and the U.S. Capitol.
Ask them to name the symbol shown.

‘Activity C - Help the students to research the Statue of Liberty

or another symbol and write a report including five important
facts about it.

‘Learner Outcome 14: The student will identify the contributions

of some great Americans. . -, ‘

Activity - Help the students make a bulletin board display of great
Americans. Have students research and find a few facts about and N
contributions of George Washington, Thomas Jefferson, Benjamin
Franklin, Amelia Earhart, Martin Luther King, Frederick Douglass,
Molly Pitcher and any other of your choice. Include some from
Louisiana such as Huey P. Long, John James Audubon, Mahalia

Jackson, Al Hirt, Clementine Hunter, Glen Gore, Terry Bradshaw,

Willis Reed and any other of your choice. Discuss frequently

to build familiarity. ‘
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VOCABIILARY

1. compromise

2. cooperate

3. democracy '

4. elect w
¥

5. executive ’ e

6. freedom N

k4

7. governor
8. judicial
9. law

10. legislature -~ -

11. 1local

12. mayor

13. media

14. national
15. nominate
16. penalty
17. . poll

18. power

19. president
20. public

21. state

[

22, survey
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V. CONCEPTUAL STRAND: HISTORICAL HERITAGE

A,

/

CHANGE

Generalization: Change has been a universal characteristic of
all human societies. -

Learner QOutcome 1: The student will discuss how the passage of
timg brings changes to a community.

Activity A - The teacher will choose a contrasting community to
discuss changes which have .occurred. Japan is a good example.
The teacher will show pictures of a Japanese community which
would illustrate shelter, food, and clothing, etc., of a tradi-.
tional Japan. Ask the students to coutrast traditional Japan
with modern Japan,

Activity B - Show the students pictures of traditional and
modern Japan. Ask them to point out changes and why they think
they occurred.

Activity C - Ask the students to draw a mural of traditional
Japaa with drawings of food, clothing and shelter. Have the stu-
dents draw a contrasting mural of modern Japan with illustrations
of food, clothing and shelter.

Learnet Qutcome 2: The student will read and describe changes
that have taken place in one of the following kinds of com-
munities: desert, rain forest, grassland or arctic.

Activity A - Provide pictures, maps, reading material on the
Eskimus. Provide information on how Eskimos lived in the past
as well as the present. Ask the students to build dioramas
depicting scenes of everyday life of the past and the present.

Activity B - Ask the class to bring pictures depicting Eskimo
life. Let the ‘students make.a booklet depicting aspects of
-Eskimo life past and present.

Activity C - Provide a list of words related to Eskimos. Ask
the students to write the definitions and draw illustrations.
Example: igloo tundra tupik

caribou  blubber

Through the use of reference material the student will find out
why summer days in the Arctic countries are so long. Have

students speculate on what it would be like to live for six mcaths

in darkness and six months in daylight.

Generalization: Man's use of natural resources creates changes
in life-style.

103

wt




B.

i

o
Learner Outcome 3: The student will name some resources that
have changed our life-style.

Activity A - Provide the students with information on a specific
resource for further study. For example: Discuss and list uses
_of gas in the home.

Activity B - Provide a list of articles. Ask the students to
identify which ones are powered by gas and which ones are not.
Activity C - Ask the students to research different kinds of fuei
used to create energy. Discuss with them the importance of energy
for the future.

\

CAUSE AND EFFECT

Generalization: Knowledge of the past is necessary to understand
present and future events.

Learner Outcome 4: The student will contrast changes in selected
factors from one period of time to another.

Activity A.- Let the students compare life on a Louisiana plantation
to the students' life today by making a chart. Compare dress,
homes, way of making a living, etc.

Activity B - Help the students research a meal that would have
been served in the Colonial period. Compare and contrast this to
a meal sgfved in the students' homes today. -

. /
Activity C - The student will compare the time it took to travel
by ship from England to America to the time it takes to travel
by plane from England to America. (Acquire in advance a time
schedule from a travel agent or airport.) .

Generalization: Inventions and technology have altered and
affected our lives.

Learner Outcome 5: The student will identify some major inven- -
tions and/or technology since the 1850's which assisted
America's progress in transportation and/or communication.

Activity A - Ask the students to draw examples such as Wilbur
Wright's Kitty Hawk, seaplane, and supersonic transport. :Have

the students. write a brief story on the history of the aiﬁplane.

{
Activity B - Provide two sets of cards; one set will have.a
picture of an invention and the other set the name of the ’
inventor. / -
Example: Elisha Otis - Elevator
George Washington - Camera M
* Alexander G. Bell - Telephone %
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Ask the students to match the inventor with the invention.

Activity C - Let students make a mural showing travel on Louisiana's
waterways Include the pirogue, the steamship, canal plus modern
-modes of transportation. : ‘

Generalization: Groups and institutions influence individual
behavior and attitudes.

*LearnerQutcome 6: The student will construct a time line of
significant chronological dates of his/her life.

Activity A - Provide students with significant time periods in
their lives and ask students to label with dates.
Example: Birthdate
Learned to Walk
Brother or Sister's Birthday
First Attended School
Discuss parental influence on time line. .

Activity B - Provide a list of daily activities during a school
day and have the students cut and place the activities in chrono-
logical order. Illustrate each activity.

Example: Watch "Little House on the Prairie" / :
Wake up and get ready for school . !
Eat lunch
’ Activity C - Ask each student to take a turn writing a day of
school events for a classroom diary. Periodically have students /\‘
take turns reading the diary orally. /o

Generalization: The decision-making process is a fundamental
aspect of a democratic society.

Learner Outcome 7: The student will identify the Declaration of
Independence as a document that explains what a government
should be. ’

i
Activity A - Provide an excerpt ok the Declaration of Independence.
Discuss and have the students write a simplzr interpretation above
the appropriate words. Discuss the rights to which each American
N is entitled.

Activity B - Ask the students to write an essay on "Why I Love
America." Read essays and compile a list of rights and freedoms
mentioned in each essay.

Activity C ~ Ask the students to pretend they are citizens of a
new country. Have them list the rights and responsibilities
citizens 'in this new country should have.

Learner Outédme 8: The student will identify the Constitution
as a plan of government for our country.

-~
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. Learner Outcome 9: The student will identify significant American

-

’ i

Activity A - Discuss the three separate branches of government .
by introducing the structure of each. For example: The Legis- N,
lative Branch is coipposed of the House of Representatives and

the Senate; Executive Branch - the Chief Executive is the Presi-~

dent; Judicial Branch - the Supreme Court interprets the laws. !
View a film or a televised or taped session of the legislature.

Activity B - Prepare a set of cards naming different tasks of the
‘federal, state, and local governments. Ask the students to cate-
gorize the tasks. . i ’
Example: Highway speed limit of 55 mph : .
Send a letter to Maine '
Voting for sales tax to improve your school district
¢ - \
Activity C - Ask the students to write 'a report on our state
government. -and include such information as: What is in our
state's constitution? What is the governor's job? What do
legislators do? )

£

CONTRIBUT1ONS OF INDIVIDUALS

LN \ . .
Generalizztion: \|Leadership of certain individuals has had a
*, - ~ -
profound influence on the course of history.

presidents.
Activity A - Ask the student to write a brief biographical -
sketch on a well-known president of the United S-ates.

Activity B - Provide information on the presidents by reading
stories to the class, showing available films or filmstrips.
The class will orally construct a'Biographical sketch of a
president. The teacher will vrite the biographical sketch and,
the students will copy it.

Activity C - Help the students to do research to compare and
contrast the decisions of two outstanding presicents in two
different periods of ‘time.

Generalization: Leaders fyom various ethnic groups have made
contributions to the development of this country.

Learnér Outcome 10: The student will identi*fy some significant
Americans with various ethnic backgdounds.

Activity - Provide a list of Americans of various ethnic back-
grounds and resource materials. Ask the students to research the
country from which each person immigrated and name a significant
contribution te American life. ’ o

<

LANDMARKS ' S

Generalization: Onergpans of hoﬁ&ring and remembering our \ ;
country's past is thrfugh the recognition of ‘national shrines !

and historical landmarks. -




Learner Outcome 11: The student will identify significant monu-
ments and buildings in Washington, D.C.

ActiVvity A - Provide pictures of buildings and -monuments sach as
the Capitol, White House, Lincoln Memorial and the Washington

Monument. Information on the significance of each should be /
discussed. Ask the students to write a paragraph on each building’
and/or monument discussed. .

Activity B - From information provided the student will write
sentences on significant buildings and/or monuments such as the
Capitol, White House, Washington Monument, and the Lincoln
Memorial. ' -

Activity C - Help the students to research and draw a map of the
Capitol area Pf Washington, D.C., locating the Lincoln Memorial; -
Washington Mopument, White House and the Capitol. Students should
label such stEeets as Pennsylvania Avenue, Constitution Avenue,

and Independe\ce Avenue.

E. HOLIDAYS, CUSTOMS AND TRADITIONS

F.

J

v y ; ‘

Generalibation§ "Cultural universals" such as shelter, food, dress,
communication, 'social organization, family organization, and reli-
gion take diffe%ent forms in various cultures.

Learner 0utcome\12: The” student will idgntify holidays and customs
of other co?ntries through pictures|.

Activity A < Provide illustrations of holidays and ‘customs of
-qther countrie%. ‘Ask the stucents to cqﬁpare the holiday or
cistom with an American one. :

Activity B - Ask the students to cut out and paste on a sheet of
paper pictures from current periodicals which depict holidays and
castoms of other countries. Using a reference wall map, label

\ the country's origin for the holiday/custom.

: r

Activity C - Using magazines, newspaper; and other current
periodical resources, ask the students to find different
examples of "cultural universals” such as food, clothing,
shelter. Compile a scrapbook and categorize the pictures
with such titles as: food, clothing, shelter, communication,
etc. - <

-

NETWORKS §

-

Generalization: A complgk society requires advanced communication
and transportation mechanisms.

Learner Outcome 13: The student will be able to explain the

relationsnip between résources of a country and products
it exports and imports.|
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Activity A - Ask the students to bring a common food product or a
picture of a food product grown in another country such as coffee,
tea, and cocoa. Discuss why more varieties of food are available
due to faster and less expensive ways-of shipping goods from place
to place. Discuss the difference between products which are im-
ported versus products which are exported.

. '
Activity B - Ask the students to discuss where families in the
‘community obtain Christmas trees. Discuss how some Christmas trees
are "imported" from such places as the northeastetn part of the
United States and others are harvested in this area. '

) * e

i
Activity C ~ Ask the students to research a food of another
country. The student will draw pictures or write a report
that illustrates its production, its packaging and its shipping.

-

Learner Outcome 14: The student will compare methods of communi-
cation  during the Colonial period with modern methods o?
p communicajions. ) p :

B e 1
Act%yity - Discuss early methods of communication such as th
pony express and contrast with)today'b method of sending maifl.
’ [

|

4
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I. CONCEPTUAL SIRANB;

"A.

! /

.

*

-y

"Tearner Outcome 1:

~ GRADE FOUR , ;

|\ REGIONAL STUDIES \

. T
PHYSICAL GEOGRAPHY
LOCATION

Generalization: Objects may be spatiafﬁy related as to directiony/
distance and time. )

The student will use cardinal and intermediate

directions in working with maps.
Activity A - Given a map of a zgional area, ask the students to
identify and label cardinal and intermediate directions.

AN
\

Activity B - Given a imap of a region the students_will mark N, S,
E, and W using a point of reference.

Activity C - The students will £ill in the cardinal a;Z intermediate
directions on a map of the United States.and construct a compass -
rose. .
*Learner Outcome 2: The student wiil determine distance on a map

, usirg a’ scale.

! . ,
Activity A - Given a map with a scale, the students will use the
scale to determine the distance between two lorcations.

Activity B - Given a map w1th distances listed, the students will
identify the shortest and longest distance between two given points.

Activity C - L « . 1 road map, ask the students to use the scale
to determine tac »hortest of two routes between given points.

#Learner Outcome 3: The student will identify the continents,
oceans and equator.

tudy the names and spellings of
dent review the north, south,
the continents, oceans, equator

the continents.
east and west directions
and prime meridian.

1
Activity B - Ask the students to trace an outline of each continent,
shape and label using a reference.

Activity C - Ask the students to la¢ ' the continents, oceans,
equator, prime meridian, tropics, ¢ ccles, and large islands on
an outline map. .

Learner Outcome 4: The student will determine the latitude and
longitude of given places in degrees.
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Activity - Organize the class into small groups with atlases or ' N
use a large class map and determine the approximate longitude :
and latitude of cities as New Orleans, New York, Chicago, and ‘
San Francisco in the United States, as well as other cities of

the world that are studied during the year.

Learner Outcome 5: The student will use latitude and longitude to
' find places.

~

Activity - Give the approximate coordinates of cities studied and
ask the students to name these cities, reading a map and globe.
Examples:

Los Angeles ‘New Orleans 4
P Mos cow Baton Rouge
Learner Outcome 6: The student will read longitude in determining .
direction from the prime meridian. . AN
Activity - On a large class map or in individual atlases, ask the 7
stud-ats to determine the following: LT .
1. The prime meridian is at degrees. T SN

2. What continents would you be on: 10 degrees east-of the
prime meridian, 60 degrees east -of the prime meridian,

_ 60 degrEEshwest of the prime meridian, and 40 degrees west of
the prime Meridian? ' o

Learner Outcome 7: The student will distinguish between the \
Northern Hemisphere and the Southern Hemisphere. .

Activity A - Usea large map of the world and help the students
to de?prmine the continents that are loéated:

1. Completely in the Northern Hemisphere - North America

. Europe
Asia e
2. Completély in the Southern Hemisphere - Antarctica
' " Australia
3. In both the Northern and Southern _ - South America
Hemispheres - Africa

Activity B - Given a world map, ask the students to trace the
equator and label the continents. Color the continents or conti-
nent parts above the equator in one color and tlose belcw in
another, thus distinguishing between: the Northern and Southern
Hemispheres. K

“Activity C - Ask the students to identify the continents that are

completely in the (1) Northern Hemisphere, (2) Southern Hemisphere,

(3) Western Hemisphere, and (4) Eastern Hemisphere. Examrle:

North Aql,erica - Northern and Western Hemisphere. '
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B.

#

with the objects on a map.

e e e——

Learner Outcome 8: The student will locate the source and mouth
of a river. :

Activity - On a large c¢lass map and in atlases, ask the s.udents
to locate the source and mouth of the Mississippi River. Define
. the-words relative to geographic meaning.

*Learner Outcome 9: The student will locate Louisiana on a
map of the Uriced States and his/her city and parish on a
- map of/the state. P

Activity A - On an outline map of the United States, ask the stu-
dents to outline Louisiana and identify: (s) his home city, (b)
Baton Rouge, ané (c) the Mississippi River.

Activity B - On an outline map of the United States, ask the
students to tyace Louisiana, identify their home city, and label
the states that border Louisiana.

Activity C - Give the students a map of Louisiana. Have them label:
(1) home city, (., Baton Rouge, and other major cities in - ’
Louisiana. -

Learner Outcome 10: The student will identify the time zones of
the United States.

Activity A - Using a political map of the United States withighe
time zones shown, ask the students to label the time zones and

. give the time in each using 1:00 a.m. Eastern Standard Time as
a point of reference. . '

Activity B - Ask the students to identify and label the four time
zones of mainland United States on a political map.

Activity C - Given a map of .the United States time zones, ask the
students to give the times in El Paso, New Orleans, New York,
‘Honolulu, and Chicago if it is 12:00 noon in Denver.

TOPOGRAPHY .

t

Generalization:\ Maps represent all or parts of t?e earth.

A

Learner Outcome 11: The student will use 1egend§ on different
kinds of maps. NN Y {
{

Activity A - Ask the student to identify the legend on a map and
use it to fird information. ’ ;

Activity B - Help the student to match the syvéols in the legend

$

Activity C - Ask the student to make a map of the classroom, and
place where some main objects are represented by pictures. Make
a key.




Learner Outcome 12: The student will identify the atlas as a
source of maps.

Activity - Ask the students to use the atlas in small groups to

determine information as: (1) the countries on different conti*
. . nents, (s) continents and oceans, and (3) facts about the United
- i e R States .

Learner Outcome 13: The student will identify the physical
features of different regions.

Activity - Have the students review the physical features of the
following regions and construct a chart comparing elements of each: i
. Desert region, coastal region, plains region, mountain region, and I
- tropical rain forest region. : i
- ~ 1
‘Learner Outcome 1%4: The studen* will locate some major clties and . j
" determine the country in which each is located. -

-

Activity - Have the students iocate the following cities on a large
class map'and determine the country each is in: New York, Tokyo,
Paris, London, Rome, Brazilia, Cairo, Jerusalem, Sydney, and Geneva.

Learner Outcome 15: The student will locate some countries of the
> world as they are studied. :

———

Activity - Using atlases, the students will work in small groups -
P~ and list any three countries that are found on the continents of: - .
. North America, South America, Europe, Asia, and Africa. Color in -
. the countries on a world map as they are studied.

C.  CLIMATE
Generalization: Climate varies according to zone and location.

Learner Outcome 16: The student will describe the differences in
the climates of hot and cold desert regions, coastal regioms,
tropical rain forest regions, plains regions, and mountain

y regions. .
Tep ¢

Activity - Ask the student to make a chart showing the average

temperature and rainfall of a country or city located in the

above regions. '

Learner Outcome 17: The student will identify the relationship
of latitude to the climate of regions.

Activity A ~ Given a country %pfh tropical region, ask the student
to compare it to the Arctic Région, noting average temperature,
rainfall, and distance from the-equator. (Use maps and record
resource material.)

Activity B - Ask the student t6 write a paragraph contrasting ' )
characteristics of a tropical rain forest with the Arctic. N
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Activity C - Ask the student to compare climate in the Gobi Desert
and the Arctic and write a paragraph of how climate affects life
in these two areas. ’

NATURAL RESOURCES ' .

Generalization: The earth provides us with resources which may
‘be allocated for various ises or conserved.

Learner Outcome 18: The student will identify some of our natural
resources.

Activityxi - Ask the students to collect pictures showing some
natural resources’' of Louisiana. \

. . . . '
Activity B - Following a discussion of what natural resources are,
ask the student to collect pictures of resources or draw them on
individual .charts.”

Activity C - Ask the student to make a chart s..owing the many uses
of trees in our everyday-life. -
) /
Learner Qutcome 19: The'student will identify the importance of
-0il as a resource 1n our lives.

Activity A - Ask the studént to make a list of all the places the
family car is driven for three days aad record the amount of gaso-
line that is used. (The students must understand that gasol1ne
comes from oil or petroleum )

Activity B - Help the student to construct a chart entitled Gaso-
line Yower and include labeled pictures of things using gasoline

" power. _(Include trucks, planes, cars, motorcycles, tractors, etc.)

Activity C - Help the student to research other energy sources

' and compare themto oil, including (a) source and (b) uses.

ECOLOGY

Generalization: Ecology*refers to the 1nterrelat10nsh1p of man
and his environment.

Learner Outcome 20: The student will explain how pollution harms
the environment.

-

Activity A - Ask the student to list the results of dumping chemi-
cals and litter into our waters. (Work in small groups and make
charts. ) -

Activity B - Ask the students to make posters with the slogan
"Give a Hoot, Don't Pollute" and place them around the school.

2
H
/
/
o
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Activity C - Ask the student to research the Environmental Protec- :
tion Agency (EPA) and write a report on its function. . ’

Learner Outcome 21: The student will discuss the need to conserve
our limited resources. o

Sgtivity A ~ Ask the students to take a bath and a shower, measur-
ing the amouut of water used in each. With a ruler determine
which consumes the most water. (When taking a shower, put in the

pl\xg-)

Activity B - Ask the students to survey their houses between the
hours of 5:00 p.m. and 7:00 p.m. List ways that (1) energy is
used wisely, and (2) energy is wasted.

Activity C - Ask the students to begin a campaign in their school
to collect and sell newspapers and/or aluminum cans} emphasizing
that the cans can be recycled ard are, therefore, moxe desirable
than the throw-away types.

N
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A.

II.~ CONCEPTUAL -STRAND:—-SOGFAL ORGANIZATION

CULTURE

Generalization: - Every society develops a culture of its own
even through some ideas are borrowed from other cultures.

Learner Outcome 1: The student will identify some basic and
similer needs of different cultures.

. Act1v1ty A - G{;en an incomplete outline of family life for such

groups as the/Bedoulns,_the Mongols, the Indians of the desert,
and the Indians of the rain forest area of the Amazon River Basin,
asl the students to complete the outline and compare results With
classmates./

Activity B - Ask the students to diaw and color the families men-
tioned ip Activity A.

- .
Activity C - Ask the students to research a particular aspect of
a culture such as art. The students will write a réport and con-
struct a simple artifact representing that culture.

*

Learner Outcome 2: The student will use simple quantitative dis-
. tribution maps that 1nd1cate population density.

Activity A - Provide world population maps for students as found
in an atlas or an almanac. Ask the students to study the map and

" discuss the regions where people live close together or far apart.

Provide a study guide to answer questions.

(4
Activity B - Using the population map, ask the students to copy
the name of a heavily populated city on each continent. For
example: '

City Continent
New York ' North America
Sao Paulo South America

Activity C - To analyze why some areas are less dense.y populated,
ask the students to éompare a population density map to a world
elevation map. (Students should conclude that a relationship ex1sts
between elevation and population density.)

. Learner Outcome 3: The student will 1dent1fy some elements of

culture borrowed from other regions.
“

Activity A-- Take the studeats on a field trip to a local urban
area and note the various styles of architecture. Ask the stu-
dents to write a brief report on one kind of architecture ob-

served. -
117
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Activity B ~ Plan to have the students visit an clder school and
compare the structure with a newer one.

Activity C - Help students research various nationality groups in
the community. List several aspects of each culture that are used
throughout the entire community, i.e., foods, customs, holidays.

Generalization: Cultural change is a continuing and accelerating
process.

*Learner Outcome 4: The student will identify some ways of living
that have changed greatly over the centuries.

Activity A - Provide the students with pictures of a hunting and 'X
gathering group of people who lived tlousands of years ago.

Through discussion, let the students infer how a hupting and "
gathering group of people provided for their basic needs. For'“,l
example: What did they eat? Where did they get their.food? How
does this differ from the way we ob5g1n our food today? " "
Activity B - Help the students describe different aspects of 11fe
of a hunting and gathering group by constructing a mural. A/

Activity C - Tell the students that they are to prepare a time
capsule which will be opened 1000 years from now. Give the stu-
dents a capsule of a certain size such as a cigar box. Studeﬂts
are to place artifacts in the capznle which represent such aspects
of our culture as language, technology, institutions (schools = -
military insignia), beliefs (Blble Star of David, the date Friday
the 13th).

_ETHNIC GROUPS AND CONTRIBUTIONS N N

Learner Outcome 5: The student will explain why America has be-
come a refuge for pz2ople of various ethnic backgrounds.

\

Activity A - Us1ng current periodicals ask the students to read
information on people.who have immigrated to the United States
For example: Cubans and Vietnamese. Discuss the reasons why
these.people want to live in America. "

/;

"Activity B - Ask the Juudents ‘to interview one another/ 'to find

examples of other ethnic backgrounds found in the commun1ty
Using.a world map, ask the students to locate the reg‘ons of
their orlg1n

S i
Activity C - Ask the students to compare and contrast advantages
and disadvantages to a community when there is a large influx of
1mm13rants

Learner Outcome 6: The student will cite some contribution of
individuals of different ethnic backgrounds.
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Activity A - Divide the class into small groups and ask them to
find contemporary people of different ethnic backgrounds who are
contributing to our culture. The groups will share and write
reports on various people such as Jacques Costeau, French con-
temporary explorer.

Activity B - Given a list of people of various ethnic backgrounds,
ask each student to role play a famous individual and let the
other students guess who it is. Provide background information:

Activity C - Provide a list of names of individuals of different
ethnic backgrounds and ask the students to classify their contri-
butions under such headings as: scientist, writer, musician,
paintér, sculptor. Provide reference material to find the answers.

-

C. MORAL A;;ND SPIRITUAL: VALUES

Generalization: Each culture has its own system of moral and
spiritual values. ,

Learner Outcome 7: The student will 1dent1fy*examp1es of contem-
porary religious sects.

Activity A - Provide such resources as almanacs, political map of {
the world, maps which identify the wmajor religions of the world.
Ask the students to make a chart of the religions. For example:

RELIGION % COUNTRY CONTINENT
1. Christianity ‘United States North America
Brézi} R . South America
2. Hinduism £ . India ° _ Asia
3. Confucianism Chiné! Asia

Activity B - Ask. the students tovillustratlon a symbol of one of

the religions and write the name of the religion on the back of
"~ -~ the illustration. (Example: Star of David - Judaism.) Let the

students take- turﬁs identifying the rellglon through the symbol.

Activity G Help the students conduct interviews W1th people in
the, communlty who belong to different religious sects. (For ex-
ample: minister, priest, rabbi. ) The students should prepare
some questions which would guide the interview. Compare and con-
trast 81m11ar¢t1es and differences of these religions.
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A.

. CONCEPTUAL STRAND:

ECONOMIC ORGANIZATION
ECONOMIC SYSTEMS . ‘ .

Generalization: In every- sociéty there must evolve a system for

'd1str1but1ng scarce goods and services.

PEY

Learner Outcome 1: The student will compile a list of goods and
services that are -considered scarce 1n each region of the

i United States. .

Act1v1ty A - Supply each student W1é§ a copy of some type of news-

paper or m33321ne Ask each student to "find some _goods or sex-

vices that are in limited" supply Compare information from two. or

more sources to recognize agreement or- contradlct1on

N

Act1v1ty B - Collect pictures of personnel that would g1ve some type
of service (police, doctor, téacher, garbage collector). Ask stu-
dents if these are considered scarce and why. Decide if answers.
are based on fact or opinion. N

Activity C - Ask the students to conduct interviews with a city
manager, petroleum bulk plant manager, and electrié co-op official
for information on scarce goods and services. Ask them to construct
S1mp1e graphs, charts, and other pictorial materials to use in
reporting back to the class. S

*Learner Outcome 2:° The student will cite reasons why goods and
services become scarce. .

Activity A - Make a list of produce that is scarce at a certain
time of the year. Discuss teasons why. List them on the board.
! A

Activity B -'Discuss with the students things they feel are in\
least supply in the dlqssroom. Use pencils, pap-r, colors, arid™~
scissors as examples./ Ask students to research to relate infor-
mation derived fro’ pictures, charts, graphs and tables with that .
gained from other sources.

Activity C - Ask the students to make a list from newspapers of
any items mentioned that they feel are scarce. velop a chart
comparing sizes and quantities of scarce goods. Map skills can
be developed which help students understand that geograph1ca1
locations’ affect size and quantities of gopds and services.

“Learner Outcome 3: The student will describe wa&s scarce goods
and services can be distribute® to members of society.

Activity A - Ask the students to list ways goods can be d1str1-

. buted (ships, airplanes, cars, trucks).
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Act1v1ty B - Show pictures of methods of transportation (cargo
plane, 18-wheeler, etc.). Discuss with the students how they
. are used to move goods. Help students recognize that pictures
are sources of information.
Activity C - Ask the stud.nts to pick a good or service. Trace
the distribution of this across the city, state, or country.
Have the students develop a study chart which would trace the
, steps in the process shown. , '

|+ - I

INFLATION

-

Generalization: Every market economy experiences periodic fluctu- )
ations in its level of economic activity.

Learner Outcome 4: The student will define inflation‘and defla-
tion as related to fluctuation of ecconomic activity in a
- S market economy . ,

Act1v1ty A - U51ng local newspaper_ads,. ask the students to compare
prices for items on a grocery list. Continue this during ‘the year
to observe economic fluctuation. . - T e

e

Activity B - Help the stugents to use' newspapers to learn how to

the sale. /

Activity C - Ask students to bring copies of shopping llsts They
will compare prices using personal visits, advertisements in news-
papers, etc. They will prepare lists showing where each item can
be purchased at the lowest cost. (The students can be led to dis-
tinguish between types of pictorial material, recognize the
advantages of each, and recognize the need for objectivity in
interpretation.)

Learner Outcome 5: The student will list causes of inf¥ation.

Activity A ~ Ask the students to make a chart listing prices for

products last year and one 'listing prices at present. They will

note and describe the content of the material, both general arid
' specific. (Cafeter1a department, athlet1f”department, grocery
store, etc. for information). 5 .

<

-

Act1v1ty B - Ask the, students rgut out p1ctures of different
‘products for wh1ch there is gfeet demand in their area.
Act1v1ty C - Help the students do research showing what happens’
to prices after there has been a war. Show them relationships
betweén scarce goods and money supplies.

C. ' SCARCITY

Generalization: Because wants are unlimited and resources ate
linfited and versatile, all economic systems must be concerned
with the problenms of relatlve scarcity.

109

locate sale items. D1scuss prices of sale 1tems the day before -

~




4

o

Learner Qutcome 6: The students will egplain that prices which
people are willing to pay for goods 'and serv’es depend
partly on- personal. values.

Activity A - Ask the students to select from a list of items .
those goods they would buy if they had $15.00. Mark the number
of votes for each item and explain that when consumers buy an
item they are indicating a demand for the product.

Actibity B - Ask students to bring in pictures of items they
would like. Hake a bulletin board of the pictures. Complete
the activity described” above.

Activity C - Ask the students to make up an advertisement to show
that advertising has something to do with the fact that people

in our culture seem to want more than they need. (There are never
enough economic resources’ at any given time to produce all the
things that people want. Scarce resources can be increased, if

at all, only thrcugh effort or sacrifice.)

*Learner Outcome 7: The student will list methods through which
seasonal foods. are available all year to other regions.

Activity A - Provide.a simple chart of the seasons of the year.
Assist students in naming foods that grow in each season. How
long can the goods be kept?

Activity B - -k the students to collect pictures of canned foods,
dried and frozen foods. Discuss how these methods preserve food
for exporting. ’

Activity C - From the school lunch menu, ask the students to find
out which foods served were frozen, canned, or dried. From a
group's list decide if these foods were kept because of being

out of season.- ’

*Learner Outcome 8: The student will differentiate between
“natural, man-made, and humax resources in various regions
of the world.

Activity A - Show pupils a concrete example of a matural, a man-
made, and a human resource, such as a glass of water - the water
world be natural, the glass man-made, and the teacher is a human
resource. Discuss each. Make three lists on the board eutitled
na-ural, man-made and human. Ask the studeats to list tuings
that would go in each column.

"Activity B - Ask students to cut out pictures in a magazine and

paste them under the appropriate heading: natural, man-made,
and human.

Activity C - Ask the students to research and give a report on
an example of a natural resource, a man-made resource and a human
resource. They could uake visual aids to go with their report
and give the report orally.

23 N
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*Learner Outcome 9: The student will explain why resources for

supplying goods and services are limited.

Activity A - Discuss why some resource in the room may be scarce, ,
such as pencils. Ask the students to choose one resource, such

as oil,-and locate on a map same oil producing areas in the

world. Have pupil give reasons why oil is being exhausted.

Activity B - Ask the students to make a list of all the things ®
that oil is used for. What could they do to save oil products?

Activity C - Make a booklet on energy sources. Use the encyclopedia,

newspapers, and other resources for the booklet. Have students

decide on what energy sources may be availablq for the future based

on supply and demand. g\\&.

*Learner Gutcome 10: The student will distinguish between private
needs and public needs in reference to particular regions of
the world. - N

Activity A - Discuss with students different needs that people

have and the difference between a public need and a private need.

Ask pupils to name different needs and write each suggestion on é
the board. Then go over each need and decide if it is a private e
need or a public need. Then have pupils write all of their needs ’
they have each day on a sheet of paper and say whether it would
be a private need or a public need.

Activity B - Ask students to draw a picture that represents a
public need and draw one that represents a private need people
have in a selected region of the world.

Activity C - Ask the students to try to find out how taxes pay for
public needs. Have them list all the things they can that taxes
pay for. Show students a cartoon illustrating how taxes pay for
public needs. Help students realize that cartoons express.a point
of view and then lead them to interpret the view being expressed.

Learner Outcome 11: The student will cite ways the government
serves as a consumer of goods and services.

e s e et S

Activity A - Ask the students to make a list of ways gqgernmeﬁf”“’
has helped them today. Read about government coggnmpﬁion of goods
_and services in two different regions. Makgﬂa/ﬁhart and compare
the programs of the two regions. 7

Activity B - Ask the students to drah‘a regional map showing things &
furnished by the government.

Activity C - Supply the spuﬂénts with some government publications
describing regional programs for helping people. Ask them to re-
port their findings to the class.
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D. PROPERTY, COMPETITION, FREE ENTERPRISE

Generalization: The market economy is characterized by profit,
competition, private property, and rfreedom of enterprise.

#Learner Outcome 12: The student wili explain k w a profit is
made.

Activity A - The class will discuss what is meant by profit. The
teacher will supply each student with a list of items along with
a list of their wholesale prices and a list of their retail prices.
The students will write beside -each item the amount of profit to be

earned.

Activity B - After a discussion of profit, each student will go
to the chalkboard and list beside one of the purchase prices (of
items on the board) a selling price that would indicate a profit.

Activity C - Plan for the students to visit a local grocery to
interview the marager in order to find out how an over-all profit
is made. Students should learn that some items are sold below
cost in order to attract shoppers. , )

%Learner Outcome 13: The student will distinguish betwzen private
property and public property.

\ .
Activity A - Ask the students to explain the reason that ever
student: in the class has access to publicly owned school property,
but does not have access to other students' privately owned

property.

Activity B - Given a list of classroom items, ask the students to
classify them as public property or private property. Examples:
Books owned by a child, erasers, textbooks, children's pencils,
John's tablet, chalk, etc.

Activity C - Ask the students to distinguish between public and
private property by calling several listings in the yellow pages
to inquire whether they are public or privately owned. Students
will make a list of services provided by each listing.

Le- ner Outcome 14: The students will name several freedoms that
people have and responsibilities that go with those freedoms.

Activity A - Show the students a filmstrip on freedoms guaranteed
to people living in different countries. Ask them to discuss the
responsibilities that go with each freedom.

Activity B - Ask students to choose one freedom and draw illus-
trations of responsibilities that accompany the freedom.

Activity C - Ask the students to write essays on "The Last Freedom
I Would Relinquish." Share the essays with the class.




K E.  SUPPLY .AND DEMAND

N - ¢

5 Generalization: In a market economy price is the major factor
w in determining the use of scarce resources for the production of
goods and services. j

Learner Outcome 15: The student will explain the Law of Supply
and Demand. - .

Activity A - "isplay on a bulletin board pictures of several ﬁtems
such as a pair of shoes, a mobile home, a pound of meat, a ball,
etc. Discuss what factors would affect the production of large
. quantities of each item. (Students will see that the Law of Supply
is determined tuv a large extent by the Law of Demand for a par-
ticular item.) . I
I
Activity B - After examining a teacher-made graph of three items
-/ sold last week hy a toy company, ask the students to select!
vhich itém they would decrease production of. Discussion |
would follow on Law of Supply and Demand. !

.,
\,

Activity € - Ask the students to research to find out\whatfother
factors affect the Law of Supply and Demand. Explain. (Hint:
Need versus desire, advertising techniques, etc.)

Learner Outcome 16: The student will list factors affecting the
demand for the production of goods and services in a mariet
economy. ’ L J

— !

/

Activity A - Ask the students to list all the reasons they prefer

. . . L. e

. a given toy after being given a choice of two or three with
similar function, but different size, quality, price, color, etc.

Activity B - Ask the students to list two reasons they prefer a
given toy. !

s

-

. ‘ | '
Activity C - Help the students to brainstorm in small groups-and’
list as many reasons as possible that might affect why /people buy
a product, , ’ i

F. MONEY ! .

psl

Generalization: In a developed economy money is used in the
exchange of goods and services,. ’

Y

Learner Outcome 17: The student will identify curréncy, credit
cards, and checks as characteristics of money used in ex~
change for goods and services.

Activity A - Ask students to list examples of how people can ,
financially obtain goods and services. Explain to then how checks
and credit cards are used for paying bills. Show examples or
pictures of the various means and have students identify money,

checks or credit cards.
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Activity B - Ask the student to count money and discuss its value
toward purchase of goods and services.

Activity C - Ask the student to develop a family budget for one
month including use of currency, credit cards, and bank checks.

BANKING
Generalization: The banf's role in safeguarding savings, arrang-
ing for the transfer of money by checks, lending money, and

investment of funds is vital to our market economy.

Learner Outcome 18: The student will fill out a bank deposit slip.

Activity A - Ask students to fill out a deposit slip for a given
amount of cash. 1o several examples. As a culminating exercise,
give the students one check deposit and one cash deposit to list
and total. Run off "checks" for students. Have. tliem fill out a
deposit slip using these checks. '(Be suvre to give several examples
_on the board. Explain what the banks do with the.deposits.)

Activity B - Provide the student: saveral copies of completed
deposit slips. Discuss how to make a deposit. Assign students
a certain amount cof money and have them fill out a deposit slip
for their money. Give the students examples of how banks loan
money for new businesses.

Activity C - Invite a guest speaker from a bank to tell the stu- -~
dents what banks do for the people. Ask the students to prepare
questions dealing with different aspects of banking. Ask them to
fill out a deposit slip as a culminating activity.

Learner Outcome 19: The student will properly fill out a check.

Activity A - The student will visit the school bookkeeper who
will demonstrate how checks are written. Run off some sample
copies of a check and give students practice.

Activity B - Ask the students to discuss why checis are necessary
and make up their own blank checks using a dittoed example.

Activity C - Help the students in establishing their own classroom
checking accounts. Use them for buying and selling activities in
the classroom and at home.

TECHNOLOGY

Generalization: Productivity is increased when people use tools
and machines.

Learnei Outcome 20: The student will explain how productivity
is affected by inventions.

Activity A - Ask the students to list inventions that have caused
productivity to be ircreased, tell why inventions would affect
productivity, and learn to associate productivity with better
wages.
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Activity B - Help students to find information about inventions
and prepare short written reports on inventors.

Activity C - Ask the students to prepare reports from several
sources on inventions. They will find who invented it, when it
was invented, and how it has helped productivity both then and now.

NETWORKS

~

Generalization: A complex mechanized society requires an advanced
comnunication and transportation mechanism.

*Learner Outcome 21: The student will idencify the most common
modes of tramsportation. .

Activity A - Using various materials, magazines, books, newspapers,

ask the students to muke a bulletin board showing the most common

modes of transportation. They will write one paragraph below each
picture to identify the mode of transportation and to explain its f
basic use. ‘ ’

Activity B - Ask the students to draw various types oif ‘ransporta-
tion and compile a scrapbook on transportation. )

Activity C - Ask the students to discuss the most common modes of
transportation and research and make reports on the history and
origin of each type of transportation.

Learner Outcome 22: The student will explain the role of trans-
portation in the distribution of scarce goods and services.

Activity - Through class discussion and note-taking, ask stu-
dents to identify and explain goods which- are transported: long
distances. A trip to a shipping port would be helpful; oil .in
pipelines, etc.

*Learner Outcome 23: The student will list the major kinds of
communication. ’ '

Activity A - Ask the students to list all the means of communica-
tion they can. They will research to find what advantages thexe
are to using each means of communication named.

Activity B - Ask students to find pictures of communication media.
(Use these pictures to prepare a bulletin board or booklet.)

Activity C - Ask the students to prepare a report on a topic of
their choice relating to transportation and communication using
a variety of resources.

-
.
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1. communication 20. mode
2. éompetition 21.‘ natural
3. consumer 22. needs
4. currency ) 23. private @
5. deflation 24, profit
6. demand . 25. productivity
deposit . _ 26. property
8. distrié;tion - 27. public -
9. energy K\\ ‘ . 28. resource
lq. .exhaust ) 29. scarcity
1. export 30. services
12. fluctuation 31. ‘society
. 13, free enterprise 32. supply
14. goods 33. wants
15.  import .

16. inflation
17. interdependence
18, 1invention

19. “market economy
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CONCEPTUAL STRAND: POLITICAL ORGANIZATION
A. POLITICAL SYSTEMS :

- N .
Generalization: In every society humans have established a
political system for the purpose of delegating authority.

*Learner Outcome l:. The student will state the meaning of
democracy.

Activity A - Ask the students to participate in a class discus-
sion-about the meaning of democracy. A mock election concerning
a class field trip to Astroworld or to Six Flags Over Texas can
be held to illustrate majority rule in a democracy. Students

will discuss advantages of a democracy over other forms of govern-
ment established by selected regions being studied.

Activity B - After participating in a class discussion about the
- meaning of democracy, ask the students to assist in tabulating
- the results of the mock election held in Activity A. P
Activity C - Assist the students in researching the term democracy
and summarize their findings for reporting to the class. They will
draw cartoons to illustrate advantages of living in a democracy.

Learner Outcome 2: The student will name various types of politi-
: cal .systems that exist in other countries.

7 -

Activity A - After teacher-pupil discussion of various political
systems in other countries, ask students to name two political
systems and their respective countries.

Activity B - Ask the student to name and discuss the meaning of
one political system other than that of the United States.

Activity C - The students will research four political systems,
their countries, and their leaders. Ask them to prepare a chart
to illustrate their findings.

Generalization: Various criteria exists for comparing similari-
ties and differences among political systems.

Learner Outcome 3: The student will identify the tole of the
individual, the method of decision-making, and political
structure as the major criteria in comparing similarities
and differences among political systems. '

>

Activity A - The class will choose another region of the world to
compare its political system with that of the United States.
After reading from several sources provided by the teacher, the
students will discuss the similarities and differences of the two
systems. They will write one or more paragraphs explaining why
they prefer one political system over the other.
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‘ctivity B - Ask the students to participate in the class dis-
cussion mentioned in Activity A. They will complete a chart on
the similarities and differences of thé two political systems.
. The chart will be divided into three categories: Role of_the
individual, method of decision making, and politcal structure.

Activity C - Give the students information on the political sys-
tems of the Seviet Union and the United States. Ask them to
determine which one has more guarantees of people's freedoms and
" lives. .

GOVERNMENT

Generalization: Political systems exist to make authoritative
decisions binding on all citizens.

Learner Outcome 4: The students will explain the citizens’
responsibilities to uphold the laws of the state.

Activity ~ Divide the class into-two groups. Ask the students

to write a list of lawg’ *hat all citizens should obey. Ask them
to explain what would happen if no laws existed. Have them list
laws they already know about that are passed by the state govern-
ment.

Learner Outcome 5: The student will identify the United Nations
and describe some of its goals.

Act1V1ty A - Show the students a picture of the United Natlons
Building in New York. Discuss the goals of the organization and
have them fill in brief sentences on a topic outline as each
topic is highlighted during a lecture and discussion session.

Activity B - Ask students to draw a picture of the United Nat1ons
Building and write a paragraph about it.

Activity C - Organize a mock United Nations sessica. Ask students
to role play a current world problem that is being debated before
the General Assembly.

LAW

Generalization: Every society creates laws and imposes sanct1ons
and penalties for violation of the laws.

*Learner Outcome 6: The student will identify reasons laws are
necessary for citizens.

Activity A - The class will view a filmstrip on laws and regula-
tions. After discussing the filmstrip, ask students to make a
list of at least ten laws and write reasons they feel the laws
are necessary. /
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Activity B - Ask students to make"Up tén rules that everyone in
class should obey. Discuss with' them why rules’are important to
society. . i .

Activity C - Give the students some examples of recent state
legislation that affects the schools. Ask them to discuss why
_these laws should be obeyed by all citizens. :
. . I
Learner Outcome 7: The student will differentiate between law
enforcement methods used iin the United States and those /
used in another’ country. ! Rl

Activity A - After reading about methods of law enforcement in
~another country, plan for the students to hear a police officer
explain local law enforcement meﬁhods and penalties for viola-

tionsof various laws. The stuqénts can make a project depicting
- the similarities andrdifference# between the two countries being
¥ studied. ! ‘ ! )

Activity B - Plan for the students to listen to a guest speaker

and draw pictures to illustrate different law enforcement methods.
Activity C - Plan for the stﬁdents to research the-hiétory of law
enforcement techniques of the two countries being contrasted and
present a report to the class.

/

D. ~TITIZENSHIP _ / , i

"Generalization: CitizenslLip in a democracy is the exercise of
duties, responsibilities, and privileges.

Learner Outccme 8: The%studenf will identify rights, responsi-
bilities, and duties of citizenship. —_

Activity A - After reading about and discussing citizenship, ask
the students to list three rights, three responsibilities,-and
three duties of citizenship.

Activity B -~ Ask the students to bring in pictures showing examples
of people being good citizens. Have students write a sentence
about each picture. .
/
Activity C - Ask the students to prepare a chart, listing and
illustrating at least four rights, responsibilities, and duties
of citizens both in our country and in another selected country.
Compare likes and differences. -
{
ngrﬂer Outcome 9: The student will compare the flag, the eagle,
and the liberty bell as symbols of American patriotism with
patriotic symbols of another countxy.
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Activity A - Ask the class to brainstorm a list of as many
American patriotic symbols as they can. Show a filmstrip on
American patriotism. Draw or trace patriotic symbols for in-
dividual ?ooklets. Research patriotic symbols of another
country. [Compare the meaning of the symbols representing the
other country with our patriotic symbols.

i
E‘ . 1
l

Activity B - After participating in the class brainstorming
session and discussion of the filmstrip, ask the students to
scan magazines to find pictures of American patriotic symbols
to be used to make a class bulletin board.
'
Activity C ~ Help the students to research the patriotic symbols
. - of two other countries of the world. Have them prepare a poster
P . - showing drawings of the patriotic symbols representative of
" America and those representative of the selected countries.

‘ E
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Bill of Rights
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" V.  CONCEPTUAL STRAND: HISTORICAL HERITAGE
A.  CHANGE

[
Generalization: Change has been a universal characteristic of
all human -societies.

.

Learner Outcome 1: The student will identify changes that have .
occurred in the history of a world region which'is currently
. being studied.

Activity A - After discussing things that have changed during the
students' lifetime, show a filmstrip about changes in the hist
of the region being studied. Discuss causas of change and results
of change.
‘Activity B - Ask the student to participate in a class discussion
- . after viewing a filmstrip on history. Match a list of changes
N with the ‘name of the region being studied. ‘
Activity C - Help the student prepare a histerical tour: guide of
. the region being studied. The guide will depict the setting of
interesting places before and after changes occurred. A brief
paragraph explaining the changes will follow, each illustration.

! Generalization: The leadership of certain individuals has had a
profound influence on ‘the course of history. ‘
Learner Outcome 2: The student will identify individuals whose
Teadership has greatly influenced the history of the par-
ticular region being studied.

K;tivity A - Ask the clasg to discuss leaders who have made signi-
ficant contributions to the region being studied. Research to
find out who has served as influential leaders in the history of l
the selected region of study. Make a list of the leaders and state
the reasons for which they are remembered. Compare the two groups
of leaders. Ask the class to discuss contemporary people who will
- probably influence history. Give reason why they will influence
history. ' -

Activity B - The students will participate in the class discussion
of significant individuals whose leadership has altered ways of
living in their respective societies. Ask the students to select
one leader and draw a picture to illustrate that person's influence
on society.

Activitﬁ C - Help the students make a diorama about an individual
whose leadership has significantly influenced the history of the
region being studied.




B.  CAUSE AND EFFECT °

Generalization: Change caa be brought about by new theor1es of
: science and technology

~ -

Learner Outcome 3: The student will .name inventions which have
' _altered and affected the lives of people living in the xegion
being studied. .

5 Activity A - Divide the class into groups. Ask each group to 1x%t
\\ as many inventions as they can. Reassemble as a class. Share
' \ - orally the various inventions listed. Have a recorder write dif-

, ferent inventions on the chalkboard. Divide the l}st of inventions
among the original groups. Have each group fesgarch to find which’
of the inventions altered the lives of people 11v1hg in the region
being studied. Share results with the class~
Activity B - Ask the students to participate in a %rainstorming
activity about irnventions and their uses. Select lone invention
affecting the people and ask them to'illustrate it by a drawing.

Acpivity C - Ask students to do research on invendiohs which
have caused a3 change in the way people entertain ﬂhemsglves.
Ask them to make predictiofis about future entertainment.

¢ ’ Generalization: Population-growth and denéity affect a nation's ) ¢
. political, social, and cultural attitudes.

growth has affected the cultural attitudes of the region Poox

;“ Learner Outcome 4: The student will explain how population .
being studied.

Activity A - Read to the students a brief historical summary
about the way of life in the ‘region being studied. Compare a
i population density map of the region fifty years ago with a cur-

- rent population density map. List cu’tural changes which have

occurred in the region. Compare the list with changes in onr own )

¥ culture. Try to infer how population growth affects cultural ’ -
attitudes. ) -

- Activity B -~ Help the students to make a chart stating cultural . -

= attitudes of the region being studied. Ask studénts to tell in . >

o their own words how they think population density has affected

. the cultural attitudes.

Activity C ~- Ask the students to write an essay on how they think
population density has affected cultural attitudes of the region
being studied. '

Generalization: A knowledge of the past is necessary to under=-
ﬁtand the present and to project the future. )




Learner Outcome 5° The student will explaih how a knowledge of
the past is beneficial in explaining the present and project-
ing -the future. »

v

Activity - Help the students to select a topic of current interest
such as the oii crisis. Make a bulletin board of newsclippings
about the topic. Have ¢lass discussion on the articles. List
the causes and effects of the situation. Tell what will likely
happen unless well planned action is taken. ‘

/

Generalization: An inportant aspect of America's foreiii relations

s

has been the growing ecotemic interdependence of the world.

*Learner Outcome 6: The student will explain how the United States .
and- the region being studie” are economically interdependent.

Activity A - Ask the studenis tc list the imports and exports ex-
“changed between the United States and the region being studied.
‘Discuss which items are acquired primatrily from these two sources.

. LN ’

o

* Activity B - Provide the students with:a list of the.imports and
exports exchanged between the United States and the region being
studied. - Ask 'the students to identify from each list the items
they feel are a necessity for each country. Discuss economic

interdependeuce. . s

Activity 7 - Od an outline map of the world, ask students to

* label th. major countries which produce the import and export
items listed in Activity A. Use different colors to trace routes
from the United States to each of the countries supplying the
items we import. Likewise trace routes frow the region being
studied to each country producing the items they.import. Compare
the trade routes. as to ,distance. Students will discuss cost
factors related to transportation costs.

~—

-

C. CONTRIBUTIONS OF -INDIVIDUALS
/ ,—-—;‘/ N -
-—Generalization: Leaders frr. various ethnic groups have made
contributions .to.the development of this country.

*Learner Outcome 7: The student'will identify leaders from
varous, ethnic groups who have made contributinns to the
development of this country.

Activity A - Ask students to scan articles and bopks about people
who have made 'significant contributions to_the region beigg -
studied. Write the various ethnic groups on a poster, and beneath
each heading, list the contributors from that group. State the
contribution beside each contributor's name.

~ Actjvity B ~ Select two or more contributors from different ethnic
groups. Ask the students to draw a picture to illustrate their
contributions.




.

Activity C - Ask the students to make a poster with headings
for the different fields in which contributions such as art,
music, sports, literature, etc., were made. Beneath each head-
ing, list the names of the contributors.

Generalization: American history has been influenced by men and
women from other countries.

Learner Outcome 8: The student will identify 'en and women from
other countries who have influenced American history.

Activity A - Give a list of names of people from other countries
who have influenced Americad history in the areds of science and
art. Find cut how the persSon influenced American history. Pre-
sent oral reports to the class. :

Activity B - Use the list in Activity A.' Ask the students to
choose one influential foreign man or woman who has influenced
American history. They will illustrate the influence with a
drawing. D1sp1ay the draw1ngs in the classroom.

Activity C - Have students imagine they are members of another
country who would like to influence American history. Then have
them 'write a report on what they would like to be able to accom-
pllsh

Learner Outcome 9: The student will identify ‘contemporary
personalities. . 8

—

Activity - Ask the student to make a list of Louisiana people who
have made ‘contributions in each of the following areas: history,
music, art, and the military. Give a report about famous Lou181ana
personalities. '

LANDMARKS .

-

N . ’ . -
Generalization: One means of honoring and remembering a country's
past is through the recogn1t1on of national shrines and historical-
landmarks. .

Learner Outcome 10: The student will identify some national
landmarks. ;

Activity - Plan for the students to do research on well-known
geograpn1ca1‘landmarks 1thff—;:untry, such “as the Grand Canyon,; -~ - — —

Pike's Peak, etc. Help then understand tlie significance of these .
landmarks to our country's history. '

HOLIDAYS, CUSTOMS, AND TRADITIONS

|
- 1
1

Qeneralization' Be11efs, life-styles, ‘and values vary accord1eg 4
to time, place, and circumstances. |

-
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Learner Outcome 11: The student will compare popular beliefs of

today with those of their parents' childhood. . ‘ g
Activity A - G1ven a list of topics, ask the students to make a
list of their beliefs about each.  Ask them to poll their parents
to find out how they believed about each topic as a child and how
they believe today. Read about beliefs of people in another
country. Compare our beliefs with theirs.

Activity B - Ask the students to draw an illustration of their

parents' belief about a particular concepyt and draw an illustra-

tion of their own belief about the same concept. Students will
- compare their two illustrations.

Activity C - Help the students write their own play depicting /' i
differences- between the beliefs held by people in America and N
those supported by people living in the country being studied.

Learner Outcome 12: The student will compile a list of charaE;
teristics of life-styles during the 1950s, the 1960s, and
the 1970s. . .

Activity A. After studying past and present life-styles, ask
the student to list and illustrate varying life-styles for the
50s, 60s, and 70s. . ,

Activity B - Ask the student to find pictures showing varying , :
v life-styles from the 50s, 60s, and 70s.

Act1vafy C - ‘Ask the student to comp11e a booklet showing pro- .
jections for 11fe -styles durlng the 1990s.

Learner Outcome 13: The student will familiarize himself with
certain Louisiana Festivals such as Mardi Gras, Yam Festival,
Rice Festival, Cotton Festival, Crawfish Festival, State Fair,
and Columbia Art and Folk Festival.

Activity A - Hold a class discussion on festivals including
3 locations, activities involved, time of year, reason the

festivals are held, and other important facts about them.

Ask thé student to draw and color a mural depicting important

Louisiana Festivals.

Activity B - Ask students to find information -on—a particular ER N —
Louisiana Festival. They could draw pictures and report to the ~ ]
class on important facts about the Festivale :

—~

Activity C - Ask students to write to the Chamber of Commerce in
the cities where various festivals are held and ask for .
information concerning the festival. When 1nformai1on arr1ves,
student should make report to the class and display the materials.

-
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GRADE FIVE

NATIONAL STUDIES

CONCEPTUAL STRAND: ~i’HYSICAL GEOGRAPHY

LOCATION

Generalization: Objects may be spatialTy related as to direction,
distance, and time.

*Learner Outcome 1: The student will identify and use cardinal
directions and intermediate directions on a map.

-

- Activity A - Arrange the class into small groups. Ask students to
list four cities in each’ cardinal and each intermediate direction.
Use individual maps of the United Statés. Exchange theit work
with anather group and use atlases or a large class map to check
‘the information. | ‘

Activity B - On individual ditto maps of the United States, ask.
the students to refer to a north arrow or compass rose and label
North, South, East, West, Northeast, Southeast, Northwest, and
Southwest with the abbreviations for each.

Activity C - Provgée road maps or atlases for each student. Work-
ing in groups, aski the students to identify 3 specific city, town,
lake, et:. Name other geographical points nearby. Have each
group write the direction they must travel to reach the given
points. Continue to process giving students practice with the con-
cept of direction. ST

*Learner Outcome 2: The Student will identify the directions,
North and South, to the respective poles.

Activity A - Using a globe, ask the students to identify the North
Pole, the South Pole, the Arctic Circle, and the Antarctic. Work-
ing in groups, ase globes, large class maps, or atlases to locate
several cities or towns that are located at approximately 10 degree
intervals from the equator.

Activity B - Working in small groups, help the students to use
compasses to determine direction in the classroom. On a diagram,
students will label the corresponding areas of the classroom.

€ . .
*Learner Outcome 3: The student will locate specific placds on a
map after being given the points of latitude and longitude.

Activity A ~ Using individual maps with parallels and meridians,
ask students to locate specific cities for which the latitude
and longitude have been given. Work in pairs and check each
other's work. '
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N 5 .
Activity B - Given information on latitude and longitude, help . S

students to plot the course of a hurricane on a large map. ’ .

Activity C - Divide the class into seven groups and assign a
continent to each group. Have each.group locate five cities of
their choice and two lakes (or any other geogr:phical points).
List the names of the cities and geographical points and the
points of latitude and longitude of each. The students will re-
port to the class and check for accuracy.

*Learrer Outcome 4: The student will use a legend to find
specific information on a map.

Activity A - Cn a basic ditto map of the United States, divide

the United States into the following regions: Northeast, South,

Middle West, Great Plains, Rocky Mountains, Intermontane Province,

and the Paciffc WeSt. Ask students to color each region a dif- ) .
ferent color and construct a legend using the colors representing )
each region. ~

Activity B - Provide a map in the basal text which contains a

legend. Ask the students oral questions building map reading - .
skills. Ask thé students to work in small groups with a written .
set of questions and a map with a legend. Have the students -
‘answer questions requiring reading of the legend.

X

Activity C - Ask sﬁ:dents to construct a product map of Louisiana

with references. e a legend to indicate at least five products. .
- - <

Learner Outcome 5: The student will identify the time zones of
the United States on a map.
- Activity -.On a basic outline map of the United States, ask stu-
dents to label the time zones using a point of reference. Divide
ystudents imto:groups and give various word problems involving a
knowledge of time zomes. Make the problems fun and relevant to
lsports, current events, television programs, etc.
¥ -
*Learner Outcome 6: The student will identify the two countries
that are located adjacent to the continental United States.

Activity A - Ask the. students to determine -the line of latitude
or theiparallel which separates the United States from Canada
and Mexico. ,Use atlases and a large class map for references.—

Activity B - Ask students to use a completed map as a model and

label Canada, Mexico and the United States on tneir own maps of .

North America. \ . o A
N ) .

Activity C:~ Ask students to write to their public librarian or

use an almanac to find out the current heads of state in Canada

and Mexico. Reviéw the names of the president and vice-president

of the United States. Collect newspaper articles about Canada

and Mexico and dispizy on a bulletin board entitled "North America."




Learner Outcome 7: The student will compute the distance between

/ ‘ two points on a map by using a scale. ‘
Activity A ~ Ask the students to work in small groups to medsure
the distance between cities or two given points using basic text . -

maps, atlases, dr road maps where a scale is given.

Activity B - Ask students to measure the length and width of the ,
classroom. Construct a scale together that will allow you to show
the classroom on a sheet of paper that is 8 inches by 10  inches.’

Activity C - Help the students to measure the basketball court or
s R cafeteria. Ask them to make a scale and draw the measured area to o
scale. Work in groups for this task.

the geograph1c settlng of historic and current events.

Act1v1ty - Plan for the students to report weekly on current events.; .
As reports are presented, have students locate on:a latge map the R
. area with which their article is concerned.

*Learner Outcome 9: The student will identify on a map the source .
and mouth of the H1881s31pp1 River, be able to trace the '
course of the river, and identify the location of the Gulf of
Mex1co. .

Learner Qutcome 8: The student will use maps-and globes to explain ‘
|
1

Activity A - Ask the students to trace the Mississippi River on an '
outline map of the United States, labellng the city that is at its

source, and identifying
label the Gulf- exico. -t

Activity B - Write on the board: St. Paul, New Orleans, and the
Gulf of Mexico. Ask students to locate these places and trace the
Mississippi River on a wall map. Work in groups and label o2n
individual U. S. maps.

- Act1v1ty C - Using a map of the United States for reference, ask
students to list the states that border the Mississippi River aud -
the cities that are located on the river between St. ‘Paul and
New Orleans. '

*Learner Outcome 10: The student will identify the city, state,
country and contlnent vhere he- dives.

Act1v1ty A - Using individual maps or atlases, ask one student to
orally give thg name of a specific place. Another student will
classify the place as to whether it is a city, state, country, or
continent. Continue the process until each student has part1cxpated

Activity B - Students are to complete a simple fact sheet g1v1ng ;

the names of the city or town, parish, state, country, and .
" continent where they live. . .

wE
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Activity C - Ask students to construct a three-bar graph comparing
the population of their city; state, and the United States. [(Use an
ericyclopedia or World Almanac for the information.)

B.  TOPOGRAPHY

Generalization: Maps represent all or parts of Lhe earth.
*Learner Outcome 11: The student will identify on a map and a
globe the equator, prime meridian, coatinents, oceans,
parallels and meridians..

~

Activity A - Ask students to label the continents, oceans, equa-
tor, and prime meridian on individual outline maps of the world.
Also identify on a wall map lines of latitude and longitude.
Locate cities when given points of latitude and longitude using
individual maps or atlases. '

Activity B - Ask students to locate on a wall map or globe the

equator, prime meridian, continents, oceans, parallels, and meri-
dians. They will write in the correct labels on their individual
outline maps. : :

Activity C - Using a large class map, ask students to locate cities
or other specific places when given the latitude and longitude.
Reverse the process and have students find their own city or other
given geographical points and then give the latitude and longitude.
This should be done in small groups using globes.

*Learner Outcome 12: The student will identify the continents on
an butline map of the world.

. Activity A - Ask students to sketch the outline of the continents
using maps from the text or atlases and label each.

>

Activity B - Provide the students with a puzzle map of the world
or any map showing the outlines of continents. Use an opaque
projector .to project the image. Ask students to identify the
continents from the projected outlines. Students may also trace .
- the projected outlines and label and display.them in the classroom. -

Activity C - After identifying the continents, ask the students to
rank the continents from smallest to largest according to land
area. They may check their answers by doing research in reference
books. .

Learner Outcome 13: The student will compare maps of different
scales of the same area.

Activity - Ask ‘the students to compare the size Louisiana appears ~
to be on a state map with the size that Louisiana is shown on a

map of the southeastern stales, a United States map, and a world
map. Make appropriate comparisons and conclusions.

N




Learner Outcome 14: The student will describe the following land
and water forms: 1islands, peninsula, isthmus, strait, lake,
river, ocean, and lotate on maps.

Activity A - Using a map of the United States and working in small

groups, ask the students to fiud examples of these land and water

forms. Write the name and the example.

Activity B - Ask the students to draw ekampleé of the land forms
listed in the learner outcome and exhibit in class.

Activity C - Ask the students to define lake, r1ver and ocean using
a dictionary, maps of the United States and world. Give an example
of each. 1In class, ‘discuss the differences in these water forms.

Learner OQutcome 15: The .student will identify and use a relief
" map.

Activity - Provide a simple relief map in the classroom (plastic

variety) and have students locate examples of similar forms of

topography in different regions of the United States. (Also take

time out when studying maps in various texts to note color contgur

of areas and relate to appropriate keys.) ,

Learner Outcome 16: The student will explain how topography -
affects population.

-

Activity - Op a population map of the United States, ask students
to find the Rocky Mountain area and list the names of the large
cities in"the area. Give reasons for the obvious lack of large
cities. Find Florida and California on the map. Give reaons why’
these states have many cities and are Gensely populated. Continue
this process with other 'states and regions, giving reasans for the
dense or large population.
*Learner Outcore 17: The student will locate on a map of the
United States the following basic.regions: Northeast,
South, Middle West, Great Plains, Rocky Mountains (Intermon-
tane), and West. .

Activity A - On a basic outline map of the states in the United
States, ask. students to draw in the regions of the United States,
color in different colors, label, and construct a corresponding
legend.

Activity B - Divide the class into groups and assign to each group
a region of the Utiited States. Ask each group to find information
on its region: itates in the region, natural resources of the

_region, major civies, rivers, lakes, .and national parks. Show each

region on a large wiil map and let each group report. \ % ]

. L .
Activity C - Divide the class into committees and assign one region

“to each. Plan a panel discussion in which each student is respon-

sible for a special topic. Topics in the Great Plains region, for




. Activity C - Divide the class into groups, giving each group a

cattlemen and farmers fought, sod houses, results of the lack of
rainfall, the Winchester rifle and uolt revolver, why the buffalo
herds became rare. Have a panel discussion on each of the regions,
bringing in historical, sociological, and geographical topics
which require some research.

\
example, might be: che,éggile and sheep feud, the Sioux, why the

*Learner Outcome 18: The student\will identify the atlas as a
source of maps.

Activity A - Ask students to use atlgses individually to deter-
mine distances from one point to another using the scale.

Activity B - Ask students to in small groups to find -
teacher directed information on the United States. Example:

Into what body of water does the Mississippi River flow? -
Activity C - Ask students to use the table of contents of an

atlas and locate all maps pertaining to the United States. Make

a list of these maps and the page numbers where they are found.

Learner Outcome 19: The student will identify states within
geographic regions.

Activity A - Ask studenf§.to lavel states and capitals in each

state region (example: New England. States) as they are studied

on individual outline maps and display in class.

-

’
Activity B - Provide students with an outline of the states by -
region. Outline on an- overhead transparency of the United States.
Label the states. Leaving the transparency on, ask students to
label the state of the region on individual maps.

state within a region. ~Ask each group to research for par-
ticular information on the state using encyclopedias and almanac.
(Example: state capital, population, resources, climate condi-
tions, manufactured products, state motto, etc.) Have each group
report orally to the class on its state.

v

CLIMATE o : )

Generalization: Climate‘varies according to zone and location.

Learner Outcome 20: The student will interpret the fact that
man's way of living is related to his environment.

Activity A - Report in small groups on industries in the United
States. Ask each group to research and report on an industry,

where it is located, and conclude if there is a relationship be-
tween the industry and the environment: (}) citrus fruit growing,
(2) fishing, (3) logging, (4) movie-making, (5) automobile manu-
facturing, (6) rice growing, (7) missile launching (Cape Canaveral),
or any of-.your own examples.
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Activity B - Ask students to draw simple sketches to represent
orally stated descriptions such as "This is a place near the
North Pole. Snow covers the ground all year and the water is
frozen most of the year."

Activity C - Ask students to pretend they are with the Louisiana
Tourist Commission. They are to list reasons why people should
visit Louisiana and write them a letter or brochure. They should
1nii;ge a description of the climate in Louisiana, the best times
to~visit the state, and a list of places of interest which should
be visited.

Learner Outcome 21: The student will relate climate to latitude
and physical features.

Activity - Ask students to use an encyclopedia and find the average
temperature of given cities located at 20 degree intervals begin-
ning at the equator. List the cities and temperatures; discuss

the conclusion that warmer temperatures exist near the equator.

‘
+

NATURAL RESOURCES

Generalization: The earth provides us with resources which may be
allocated for various uses or conserved.

Learner Outcome 22: The student will distinguish between natural
resources and those which are man-made.

Activity - Place on the board names of resources such as steel,
paper, trees, oil, gas, cloth, plastic, salt, water, etc. Ask .

" students to make two lists headed Natural and Man-Made. Discuss

the use of each.

Learner Outcome 22* The student will identify the natural resources
of Louisiana. . N

Activity - Ask students to make a graph showing the natural re-
sources in Louisiana. This may be a picture graph, circle graph,
or bar graph. Use epcyciopedia as references. (This should be
limited to approximatciy five natural resources so that the stu-
dents can learh the skills of making and reading graphs.)

Learner Outcome| 24: The student will infer. how natural resources
, in a particular area affect industry. !

.

Activity - Ask students to name industries found in Louisiana and

list the raw materials that are used in these industries,

determining whethexr the materials are found in the area. Poll the
class to see how many students have parents working in ‘these =
industries.

*Learner Outcome 25: The student will relate the scarce water
resources to patterns of land use in the Great Plains.
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Activity A - Ask students to research the average raintall on the
Great Plains and discuss ways to hold water in the soil.

Activity B - Ask students to draw a picture to illustrate crop
rotation and explain what it means.

Activity C “ Ask students to write a short report on the effects
of wind erosion or the "Dust Bowl."

ECOLOGY

? -
Generalization: Ecology refers to the interrelationship of man
and his environment.

*Learner Outcome 26: The student will relate that regources of

the earth are finite and must be conserved,

Activity A - Ask students to take a.poll of the famities on their
block or in their area. Determine the number ,of people who car-
pool to work and the number of people who drive alone. -Make a
chart or simple graph to display their findings. Discuss energy
conservation. hd

Activity B - Ask students to survey-their homes and determine ways

in which energy is being used. Make two columns: "Things That Are
Essential” and "Things That Are Not Essential." List appliances

in the home under one of the two categories. Discuss in class what
energy is, how it is obtained, nad how it can be conserved.

Activity C - Ask students to make a list of the kinds of seafoods -
found in Louisiana waters. Discuss what must be done by all of

us to preserve these kinds of water life. What can cause our sea-
food to become scarce or die out?

Learner Outcome 27: The student will name specific ways to protect
and conserve Louisiapa's resources such as water, oil, gas,
trees, plants, and seafood.

" Activity - Plan for students to work individually on one category

such as: (1) water, (2) oil and gas, (3) trees and plants,

(4) seafood, and (5) salt, sulphur. Divide the class equally so

that all topics are adequately covered. Ask each student to list
ways in which the natural resource is used and ways in which the

resource can be protected and used wisely. List all ways on the

chalkboard and/or prepare posters on each resource.

i
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CONCEPTUAL STRAND: SOCIAL ORGANIZATION
A. CULTURE

Generalization: Every society develops a culture of its own
even though some ideas are borrowed from other cultures.

Learner Outcome 1: The student will compare various cultural
components of the early American settlers with the Indian .
tribes of the Northeast. .

Activity A - Make a chart comparing cultural aspects of the North- ~
eastern Indian tribes with the early English colonists.

Activity B - Given a set of pictures, ask students to compare the <7 )
cultural components of the Midians with those of the early settlers. .

. Activity C - Help studentf research child r-aring practices and
education of both the Nogtheast Indian tribes and the early

English colonists.

Learner* Qutcome 2: The student will examine cultural roles of
the family. -

Activity A - On one side of a chart, ask students to write "The
Colonial Family” and on the other side, write "My Family."” Com-~
pare modern family members' roles with the corresponding roles
of colonial family Pembers. .

Activity B - Using mag2zine pictures, ask students to make a col-
lage showing family members performing their roles.

-

Activity C - Take a poll in your class or schoal and determine how
many students have working mothers. Conclude-how this affects the
roles of other -family members..
#Learner Outcome 3: The student will list ways that technology -
reduces the time needed for food preparation, thus giving
the family more time for recreation.

Activity A - Discuss how dishwashers and microwave ovens save time
in meal preparation. List things that parents do with the time
saved by use of technology in food preparation. )

Activity B Ask studen.s to interview parents or grandparents to
find out how much time it takes to prepare a meal today compared
to twenty years agp. Decide on reasons for time differences.

Activity C - Ask students to research how food was preserved in
Colonial America. Compare this with modern techniques as far as
t.ime saved, costs, etc.




ETANIC GROUMS ANy CONTRIBUTIONS

Generalization: Ameérican society is composed of many ethnic’

groups, each with its own identity, contributions, and conf{licts.

Learner Qutcome 4: The student will list significant contributions
tc American society made by individuals from various ethnic
groups. :

Activity A - Ask the students to brainstorm with teacher assistance
and compile a list of notable persons in the fields of art, music,
literature, sciepce, medicine, sports, and government. Work in
groups to research the ethniSJP{igin of each centributor.

<

Activity B - Ask studenﬁs tg/draw illustrations or [ste cutouts
‘of small pictures beside each nameé on the poster compiled by the
groups ir Activity A. Pictures should illustrate the contributions
made by each person.

Activity C - Ask students to choose one of the contributd?s from
the list compiled under Activity A. They shou.d do research on
the person's life and wiite a short biography to be read to *he
class.

oearner Outcome 5: The student will list American foods which
have their origins in other countries.

Activity A - Give the students a list of foods from other coun

tries. Ask thelm to use the yellow pages of a telephone lirectory
or the newspaper to make a list of rzstaurants which specialize in
these foods from other countries. Categorize according to ethnic
groups.

.
~ w

Acfivity B ~ Ask each student to bring to class the recipe for 2
typically ethnic dish. *They should give the name of the recipe,
explain how to prepare it, and identify the ethnic group with
which it is usually associated. (Those who can shoula prepare
their food item and bring it to class for others to sample.)

Learner Qutcome 6 - The student will‘identiiy some examples of
French heritag> in Louisiana.

Activity A - Ask students tc make a model of an Acadian fdrm
showing ways in which the family lived and worked--Acadian house,
fishiag, fa:..ing, etc.

Acti, ty B - Read to the class.Longfellow's poem "Evangeline”
and trace on a map the migration of the Acadians from Canada to
Louisiana. -

Activity C - Ask students to research individuals who settled
Louisiana and make a repogt to the class.

Example: Marquette, Joliet, LaSalle, Iberville, and Bienville.
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Activity C - Ask students to take a poll of their classmates to
see what kinds of foreign foods they like. Plot their results _
‘ on a bar graph, then share results with the rest of the class. .

Fe)

MORAL AND SPIRITUAL VALUES N

A . - » 0
Gereirali7ation: Each culture has its own system of moral and
spiritual values. ‘ *

Leatrne .icome 7: The student will list some values held by the
Ke American Indian tribes.

Activity - Help the students to research the beliefs and values

that an Indian tribe in North America held with regard to family,
fighting, henor, respect for authority, the land, etc. Ask them &
to compare these values with those students hold today.

Learner Outcome 8: The student will identify behavior that is
valued in our society. ’
. \
Activity - Brainstorm as a class and place on the board kinds of
behavior valued in our society. Ask each student to make a list
of values that are most important to them and that they want to
attain. ’ .

Learner Outcome 9: The student will identify some individuals
—— who . have contributed to the arts in Louisiana.

; Activity - Make a bulletin board display naming individuals ai.l .
é? ' " their accomplishments. Use outside resource material, records,
- etc., ro expose students to these individuals.
Examples: Clementine Hunter (primitive artist), Louis Armstrong
(musician), John Audubon, (painter), James Collier (architect),
James Dakin (architect), Ronnie Kole pianist).
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. ‘ I11. CONCEPTUAL STRAND: ECONOMIC ORGANIZATION

A. ECONOMIC SYSTEMS . .
Generalization: In every society there must evolve a system for
distributing scarce goods and services.

Learner Outcome 1: The student will distinguish between a com- -
) mand and a market economy. . v

-

Activity A - Ask students to cut out car ads from newspapers'—=1" ~
showing prices. Discuss reasons for prices and why individuals
are willing to pay a certain price. , h

e Activity B - Ask students how automobiles are produced. Ask them
how we can decide on how much is produced or how much we pay for
these vehicles. (Continue your questions on this trzin of thought
to show children that we have a market economy.)

Activity C - Ask students to research one country that has a—com-
mand, economy. Compare and contrast the United States to this
co\ntry. Decide and list the advantages and disadvantages of each.

S Learner Qutcome 2: The student will identify three stages of .
. . economic development (i.e., undeveloped, developed, developing).

Activity A - Divide the class ‘into three groups and assign each
‘ group one of the three stages of eccnomic development. Ask stu-
W dents to design bulletin boards, charts, dioramas, etc., to
illustrate the characteristics of the economy.

Activity B - Ask students to make product maps cf three countries
showing each country in one of the three stages of-economic develop-
ment. ’

Activity C - Using a comic strip format, ask students to sketckh
each stage of economic development of selected countries.

1 ‘ B.  INFLATION AND DEFLATION ,

Generalization: Every market economy experiences periodic fluc-
tuations in its level of economic ﬁctivity. ’

Learner Outcome 3: The student will explain the effects of in-
flation on the lives of people.

Activity - Ask students to list different ways that inflation hurts
families and the country. Compare modern inflationary times with
other periods of time in American history. Note similarities and *

. differences.
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" colonial pericd. Discuss availabil%}y of these resources today.

which are scarce in our state. List solutions, if any, to accom- ‘

" prevails.

SCARCITY

Is
Generalization: Because wants are unlimited and resources are ‘
limited and versatile, all economic systems must be concerned
with the problems of relative scarcity.

Learner-Outcome 4: The student will identify resources found in
the United States during the colonial period and describe
their effect on our economic growth.

-

Activity - Ask students to make a poster by drawing or collecting
pictures. of resources found in the United States during the

it

‘*Learner Outcome 5: The student will make a list of natural re-
sources that are scarce in the United States today.

Activity A - Ask students to make a muralAShowing unlimited wants

on one $ide and our limitgd resources on the other. Discuss ways

in which resources can be conserved.

Activit$B - In small groups, ask students to discuss what happened

to the abundance of natural resources which were in the United

States during the colonial period. Illustrate the selfish or

wasteful use of one such-resource. Y
Activity C - Ask students to compile a list of natural resources

modate for this scarcity. :

PROPERTY, COMPETITION, AND FREE ENTERPRISE

Generalization: K Markets differ in the extent to 'which competition

Learner Outcome 6: The student will define the word monopoly and -
identify examples of a monopoly. ‘

Activity - Help stundents illustration the term "monopoly." Play
the game Monopoly. Ask them to discuss the characteristics-of a
country with a monopolistic form of government.

“Learner Outcome 7: The student will list ways of advertising
in a competitive economy.

Activity A - Ask students to make their own advertisements (i.e.,
magazine ad, TV commercial, billboards, etc.) showing a certain
product and why people should buy, their product.

Activity B - Ask students to look at TV for one night. List five
commercials that appealed to them. For each commercial, write
down one thing that made them want to buy that product. ‘
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Activity C - Ask students to pretend they are TV producers.
- Produce a commercial for the class. Take a survey ‘afterwards to
. » see how effective the:commercial was. Discuss variations to im-
' prove the commercials.

E.  SUPPLY AND DEMAND

Generalization: Jn a market economy, price is the major factor
b“/ . . .

in’ determining the use.of scarce resources for the production of
- goods and services. ' -

*Learner Outhome 8: The student will identify and explain the
factors that affect the price of a product.

H

Activity A - Ask students.to collect news articles, pictures or
.advertisements giving information about new goods that are offered
for sale, Discuss who would want to buy these products and what
items already on the market might be replaced by the new products.’
Discuss consumer's role in~determining the price of a product.

Activity B - Using magazines, ask students to cut out pictures of
twenty items people demand. Glue these in a collage or on a bex
or bottle. . “ :

~~ \
v

Y Activity C - Presert a panel discussion on the Law of Supply and
Demand. Consider: a) desirable products, b) what would happen if
too much of an item is produced--as too many cars. How would jobs
' - and the price of the product (car§) be affected?,

b . -

F. HONEY

Generalization: .In .a-developed economy money is used in the ex-

change of goods and .services. '

*Learner Qutcome 9: The student will explain the use of money as
a medium of exchange in the market system.

Activity A LZASE the students to bring Zin ads from a newspaper oOr
catalog. Ask them what different ways the products might be pur-
chased, i.e., cash, ch&ck, credit ‘ard, etc. : 4

Activity B - Ask students to make cartoons illustrating situationms
that might occur if there were no coins, currency, credit or banks.

1

Activity C - Ask students to list the advantéges and ‘disadvantages
: of purchasing goods by money and/or credit. Go over the term
. "interest" and its part in a purchase.
¢
G.  BANKING

- Generalization: The bank's role in safeguarding savings, afrang-
ing for the transfer of money by checks, and loaning money is vital

' ‘ to our market economy.

156

L ' . 143

K

g




A4

Learner Outcome 10: The student will list services offered by
local -banks. ’

Activity A - Help students —o set up a model bank in a classroom.
. Let them take turns portraying bank personnel, describing what his

“or her job offers the community.

Activity B - Ask students to discuss what a-bank is and what it
offers its customers. Have the students illustrate a bank and
design an advertisement for .their bank.’

et

Activity C - Have a bank officer visit the classroom and tell of,.

services offered by his/her bank.

x

TECHNOLOGY

Generalization: Productivity is increased when people use tools

and machines.’ . ' ‘ )

Learner Outcome 11: .The student will list the advantages of pro-
duction through advanced-technology.

-

Activity - Form the class into small committees. Have students
seek information about the way a product was produced by an 1nde-
pendefit craftsman and the way the same kind of product is mass
produced today. Make a chart with the headings "Tools Used,”
"Hours Worked," and "Amount of Product Produced." Ask students
to fill in information on each way a product was made.

Learner Outcome 12: The student will explain the role of aito-
mation in increasing productivity.

Activity, A - Ask the students to select one machine and write a
report on how it increases production.

Activity B - Ask the student to cut paper one piece at a time
into ten pieces, then two at a time, five at a' time. He will
decide which is the fastest way.

Activity C - Ask the student to select a product for research.
He will determine how automation has increased production of -~
this product. Example: Cotton before and after the cotton gin.

NETWORKS

Generalization: A complex mechanized society requries an ad-
vanced comnunication and transportation mechanism.

Learner Outcome 13: The student will identify the rays that
various modes of transportation affect price and choice of
a product.
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Activity A - Ask students to list modes of transportation and find
which products are brought to us by the different modes. This
will be done through class discussion and reference materials.

Activity B < Ask students to list different modes of transporta-
tion.

Activity C - Ask students to research different modes of trans-’
portation and the cost of each as it d1rect1y affects products.

Learner Outcome l4: The student will explain why a transportation
system is -the economic backbone of a nation.

Activity A - Ask students to list forms of transportation that aid -

in holding a country together. "

Activity B - Ask students to brainstorm about what would happen to
our economy if all interstate transportation were halted.

Activity C - Ask studeats to research and make reports on our
transportation system and how it helps the nation to survive.

*Learner Outcome 15: The student will identify the ways that
various modes of communication affect the price and choice
of a product.

Activity A - Help students to evaluate markets and supermarkets
by identifying the ways various modes of commun1cat1on affect che
price and choice of a product

Activity B - Ask the students to collect store advertisements for
supermarkets from newspapers, etc.; compare prices,of related
products, and discuss these in relat1onsh1p to probable customers,

Activity C - Ask students to present information or ideas about

the concepts of supply, demand, and market price through creative

‘activity (skits). T

(Learner Outcome 16: The student will explain the importance of

- advertisements as means of communicating to satisfy the
needs of individuals. . -

Activity A - Ask students to watch television and/or look at maga-
zines for one week. ‘When they see something that would cause them
to buy that product, write it down. They must give a reason they
would buy this item.
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CONCEPTUAL STRAND: POLITICAL ORGANIZATION
A.  POLITICAL SYSTEMS

Generalization: In every society man has established a politcal
system forAthe purpcse of delegating authority.

*Learner Outcome 1: The studenteW111 compare elements of a demo-
cracy,’ d1ctatorsh1p, and monarchy as forms of government

Activity A - Give very short examples of behavior or circumstances
and ask students to identify the kind of government. Example: -
Every four years, we elect a president.
The crown prince visited Afrita.

Did you remember to vote today?

When the leader died, the*military took control of the country.
The head of the government assassinated the political prisoners.
The people cheered when it was announced that there was an

heir to the throne.

The state closed the churches. ’ ¥

When the president died in office, the vice-president become

‘ president.

N W N

oo~

Activity B - Ask the students to define democracy, dictatorship and
monarchy. In a class dlscu5310n discuss their meanings, and name
a country that follows one of the concepts to a large extent.

Activity C - In smail groups, ask students to construct charts
listing the basic differences between a d1ctatorsh1p, monarchy,
and demotracy. After the charts are discussed and differences
made clear, each small group will role play their own example,
showing elements of each form of government.

Learner Outcome 2: The student will cite examples of how values, -
beliefs, and traditions of a society affect the policies and
laws of that society.

Activity - Help the students to make a Cause and Effect Chart as
a class. From'class discussion, determine the values that Ameri-
cans had when the country was founded. List the values. Opposite
the values, list the laws made ito assure the keeping of those
values.

2.
’B.  GOVERNMENT

Y

Generalization: Political systems exist to make authoritative
decisions binding on all citizens.

*Learner Outcome 3: The ¢itudent will identify the Declaration of
Independence.




hY

Activity A - Read the Declaration of Independence to the class.
Defirz and discuss key words: ecreated equal, unalienable
rights, creator, liberty, pursuit of happiness. Students can
recite from memory the part from "We hold these truths . .pursuit
of happiness." (Use encyclopedla for reference. ) .

Activity B - Begln a lively class discussion witn the question on
the board “Are all people created equal?" Establish that while
people are not created equal in health,.wealth, physical strength,
etc., they should be born equal in r1ghts and opportun1t1es

Ask students to list the rights that all citizens of the United
States have, = N

Activity C - Ask students to write a shQrt b10graph1cal sketch of
Thomas Jefferson, author of the Declaration of Independence. Ask
them to discuss h1s ideas on the rights of fndtvlduals R o

*Learner Outcome 4: The student will identify the Coustitution of
the United States as the basic law of the land.

~

Activity A - Read the Preamble of the Constitution to the class
and review the meaning of the three branches of government:
executive, legislative, and judicial.: Ask the students to con-
struct a "government tree" showing the three branches and the
trunk as the people who give strength and support to the government.
Discuss reasons for a basic law.
I

Learner Outcome 5: The student will identify the basic freedoms

granted in the Bill of Rights.

-Activity - Read and discuss the Bill of Rights. Ask the students
to list the basic freedoms that are guaranteed in the Bill of
Rights and collect or draw.pictures illustrating these freedoms.
Display the pictures.

Act1v1ty B - List the parts of governme#t that are in the
Constitution:
1. Executive Branch (President)
2 \Peg1slat1ve Branch (Congress: House of Representatives and Senate)
Jud1C1a1 Branch (Federal Courts including the Supreme Court)

» - - .
D1scussQEach and construct a 'government tree." Also, discuss
reasons why we need laws.
Activity C - Help the students to dramatize the Constitutional
Convention as a total class activity.

#Learner Outcome 6: The student will identify the rule of the
majority as the major tenet of American democracy.

Activity A - Ask students to collect newspaper clippings of
candidates or issues that have been voted on at the community,
state, or national levels. Discuss in class the outcome of the
votes,
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Activity B - Help students to conduct an election in the classrbom. *
Elect class officers; vote on class rules or hold any other kind
of election where majority rule is emphasized. ' ) o
Acti?ity C - Ask the students to vote on-one thing that the
majority of the class would 1liké to do for the school or change

in ﬁﬁe school and plan a yay to do it. Employ majority rule in

, your steps along the way.

N, .

*Learner Outcome 7: The student will identify Washington, D.C-
as the capital Jf the United States and the base of our
government. .

Activity A - Ask the students to- find Washingtcn, D.C. on a map of
the United States. Write the states that are north and south of
Washington, and write the meaning of D.C.

Activity B - Ask the students to find pictures of the Capitol

and other buildings and monuments found in Washkington, D.G.

Keep the pictures in a scrapbock or centralized area in the class.
Locate Washington, D.C, on a wall map and on individusl maps.

-

Activity C - Ask students to write to their senator or representa-

tive ifr Washington concerning a particular opinion or questien that
they have. (U.S. Senate or U.S. House of Representatives, Washing-
ton, D.C. 20515.} i :

*Learner Outcome 8: The student will identify Baton Rouge as the
capital of Louisiana and the headquarters for our state
government.

Activity A - Sketch an outline map of }ouisiana. Using a reference,
locate and label Baton Rouge, the Mississippi River and .the students’
home, city or town. Give a reason why Louisiana's capital is located

where it is.

Activity B - On an outline map of louisiana, label Baton Rouge.
At the bottom of the map, write the meaning of Baton Rouge and
the name of the present governor residing in Baton Rouge.

' -1
Activity ¢ - Ask students to find out who their representatives to the
Louisiana Legislature are in the Senate and in the House. Write a
letter to them to find out more about their jobs. Pertinent addresses:

The Honorable John Doe

Louisiana House of Representatives or Louisiana Senate
Post Office Box 44062

Baton Rouge, Louisiana 70804

To find out your Representative if you don't know:
League of Women Voters
850 North 5th Street

Apartment "3
Baton Rouge, Louisiana 70802
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“\ ' Learner Outcome 9: The student will differentiate between the .
{

number of U.S. senators and the number of U.S. representa-
v Live;'in Louisiana. )
Activity - On a state outline map of the United States write the
number "2" in a particular color across each state to indicate
that each state has two senators regardless of size-or population.
On the same outline map, have students writé the number of repre-
R _ sentatives that some selected states have. Stress that the number
\ - wof representatives is based on population. (Louisiana has 8 repre-
sentatives--use a current encyclopedia or any almanac to find the )
. representatives from each state.) Use anather color to show number -
) of representatives. Students should each have their own outline
maps which can be run from any ditto book. ’ . :

Learner Outcome 10: The student will identify the Supreme Ccourt
. as the highest court in the land. o

_Activity - In small groups, ask students to complete a .fact sheet
on the Supreme Court. Fill in the number of justices, the name o

. of the first chief justice, and the present chief justice. (Have L
the students use encyclopedias and almanacs.’) Emphasize in a

class discussion the major role of the Supreme Court a&s interpreter

of the U.S. Constitution.

~

Learner Outcome 1l: Thé student will distinguish between the local,
state, and national levels of government. ‘ ‘ ‘

. Activity - Diyide the cl~<5 intc groups. Bring newspapers and ask \
L students to clip and categorize news articles according to local, | TN
state or national events. Mount the articles in the three

categories on-a poster board. Display for class usage.

*Learner Outcome 12: The students will name the President and Vice-
President of the United States and the Governor of Louisiana.

Activity A - Strive to obtain this information from the class
through a discussion. Give ‘the correct spellings of the names o
and hold the students responsible for learning them. Ask students g
to find pictures of these people in the newspaper and in magazines
and keep a scrapbook or file on them. :

Activity B - Help the students arrange a bulletin board display of
pictures and articles about the President and Vice-President of
the United States and the Governor of Louisiana.

Activity C - Ask students to research and write a shert biographi-
cal sketch on the President, Vice-President, or Governor. (Use 1
encyclopedias, almanac, or magazines.)

Learner Outcome. 13: The student will cite the purpose of an

opinion poll. ‘
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Activity - Ask students to construct an opinion poll on an 1ssue

the class feels is important. Conduct the poll in the schuol and

in the rommunity. Let each student be responsible for getting a

certain number of returns.

Learner Outcome }4: The student will identify the two major
palitical parties in the United States.

Aftiyiti - In a class discussion, draw from the students the names
of the two major political parties in the United States. Give the
symbols for each party and look for political cartoons displaying
party symbols.

LAW

Generalization: Every society Creates laws and imposes penalties
and sanctions for violations of the law.

Learner Outcome 15: The student will identify laws that existed
during the Puritan days and the réasons for these laws.

I

Activity - Give the students a list of laws dealing with personal'

behavior of the Puritans. Ask students which ones seemed harsh.
Ask which of the rules could exist in today's society and why.

CITTZENSHIP .

Generalization: Citizenship in a democracy is the exercise of
duties, responsibilities, and privileges.

Learner Outcome 16: The student will demonstrate the abiljty to
work’ cooperatively within a group

Activity - Assign committee work on topics such as states, time
lines, cause and effect relationships, etc. LEach group member
should have a definite assignment that affects the whole class.
Ask each group to report in a way whereby each person must contri-
bute. Peers with a group may decide if each member has fulfilled
his obligation to the group assignment.

Learner Outcome 17: .The student will identify the resﬁonsibilties
of living in a democracy.

Activity - Divide the students into smgll groups. Have them

(1) list responsibilities that each student now has as 2 student
and as a membe - of the family | community, and (2) list respon-
sibilities that » ~h person wili have as an adult. Report to

the class orally.

“Learner Outcome 18: The student will explain why voting is a
necessary part of active citizenship.
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Activity A - Ask students to brainstorm a3 a group! and record
on the board all the things they can think of that a citizen

\/ may vote on. . ;

i

Activity B - Conduct a class discussion on what could happen 1if
Amerxxans did not wvuue.

Y-

Activity C - Ask students to seiect an rssue that 1s being voted b —
on in their community- (or- an election for an office or represen-

tative)., Discuss the election that is upcoming and have each
_student wcite a ‘letter to-a friend urging him to vote-in a parti-

cular way or fo;va,particular candidate .and give reasons.

Learner Outcome 19: Students will write examples of ways individ-

ual and group dxfferencns are respected in our democracy.
Activity A - Ask students to write a sucrt -eport or biographxcal
sketch on any person they like whe has made a contribution to
America ii the past or is making one today---n any ficld, sports, ’
-science, politics, etc. Put all the names on the beard and discuss
the differences” that these people hav.--religious; sex, ethnic, .
area of the country, etc. Emphasize ideathat although all.are
very different, each has something to offer to sogiety.

-

-

J Activity B <« Ask students to 115t evxdence of settlers borrowing

o7 . Indian ways and evidence of Indians borrowing settlers' ways.
Disguss how each helped the other in the development of America. ’
Activ{Ly C - &sk students to define -the word imhigrant. Show the

;s class a picture of the ‘Statue of Liberty and discuss it as a
symbol of freedom for the immigrants who came to America. Discuss
.the words written on theé statue, "Give me your tired, your poor,
your huddled masses yearning to breathe free, the wretched cefuse ! R
of your teeming shores. ‘Send these, the homzless, tempest- ~tossed
' to me, I 1ift my lamp beside the golden door." Ask each student
to find specific information on the Statue of Liberty or on the
. contributions of a particular immigrant or group of immigrants
. whe ame to America. Report to the class. _
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V.

CONCEPTUAL STRAND: HISTORICAL HERITACE

A.

P

CHANGE

Generalization: Change has been a universal characteristic of

all human socicties.

Learner Outcome 1: The student will identify certain problems
caused by population growth and, density and describe how
these factors affect their community and nation.

Activity - Ask students to collect newspaper headlines and magazine
articles concerning problems in urban areas, such as sanitation,
housing, crime, and poverty and make a bulletin board display.
Brainstorm in small groups and list community problems caused by
population density. Discuss as a whole class.
*Learner Outcome 2: The "student will describe some changes in
the lives of human beings caused by the development of tech-
nology. ’

' o
Activity A - Using reference books, ask students tu research a
particular invention such as the cotton gin, electric light bulb,
telegraph, television and telephone. List some changes that have
occurred-in our way of life because of these inventions. Infor-
mation will be shared with the class in the form of an oral report.

o

Activity B - Ask students to make a list of five inventions or
appliances found in their homes. Ask them to bring the list to.class
and discuss how these inventions have changed our lives.

Activity C - Ask students o predict some possible future needs
of society. Ask them to think of an invention which might meet
these needs. Describe and illustrate the invention. Predict
how the invention will change the way we live.

Learner Outcome 3: The student will identify time terms as decade
and century. {

Activity - Give the definition of decade. Ask students to give
five events of this decade in the areas of sports, travel,
political sc ence, etc. Give the definition of century. Ask
students to give the century: a) that we live 1in now, b) the
Civil War, c) Revolutionary War, d) voyages of Columbus, e) com-
ing of the Pilgrims, f) building of plantations (as Nottoway,
Melrose), feté. Project some events of a future century.

CAUSE AND EFFECT

Generalization: A knowledge of the past is necessary to understand
the present and project the future.
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Learner Outcome 4: The student will identify Jamestown, Virginia
as the first permanent English Colony.

Activity - Ask the students to label Virginia on a map showing the
thirteen colonies and write a paragraph on why the London Company
developed thil settlement.

Activity ~ Ask a student to role play the part of a London Company
official and recruit workers for jobs in the North American colony
at Jamestown.

Learner Outcome 5: The student will expfess an understanding that

a variety of motives led to the foynding of colonial settlements.
Activity - Ask students to contrast the major reasons that James=. -
town was founded with the reason Plymouth was foundeggf/,,«/‘”’/‘ﬂ

T
Activity - Complete a chart on the thirtéen colonies. Include
leaders, reasons for founding and important events for each
colony iu your information.

*Learner Outcome 6: The student will'recognize that America was a
colony of England.

~i ,
Activity A - Discuss in class reasons why England wanted—colonies .
in North America. List at least three resources that the colonies '
sent back to England.

Activity B - Ask students to locaté England and the Eastern'coast
of North America on a map of the world. On individual maps, ’ |
label each and draw a line' between England and the colonies. '

Activity C - Help students to construct a time line of English
colonization showing the date that each of the thirteen
colonies was founded.

Learner Outcome 7: The student will identify on a map the thir-
teen original colonies.

Activity - Plan for the students to work in small groups and pre-

pare reports on a colony including a map, important dates,

reasons for settlement and leaders. Complete a chart listing ,
all colonies as a total class project. '

*Learner Outcome 8: The student will compare the three groups
of colonies in terms of different ways of living.

Activity A - Working in small groups, ask the students to find

ways people made a living in the New England, Middle and Southern
rolonies. Discuss geographic conditions that influenced differences
(n living. Prepare a chart to show the findings, comparing ways of
living in each colony group.

Activity B - Ask students to complete a chart as a class, listing
ways of life in the three colony groups. Make an illustration
typical of each.
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Activity C - Ask students to compare the ties that each colony
group had with Great Britain. Ask students to decide which
colony group had the greatest economic ties and why.

*Learner Outcome 9: The student will identify ways in which the
Indians and Pilgrims lived cooperatively.

Activity A - Ask the students to research and list evidence of
Pilgrims borrowing Indian ways and vice versa.

Activity B - Ask the students to list ways in which Indians
_helped settlers in Plymouth.

Activity C - Ask the students to plan a play on the first Thanks-
giving. .

_#Learner Outcome 10: The student will state the direction in
which the frontier moved and reasons for that movement.

Activity-A - Ask students to define the terms pioneer and fron-
tier. Ask them to pretend they are pioneers and write a letter
including at least one reason for moving west. Discuss the
direction 1n which the frontier moved.

Activity B - Help students to define the terms pioneer and fron-
tier. Discuss each in the class. Using a map of the United
States, show how and why the frontier moved.

Activity C - Ask students to report on Daniel Boone. Bring out
reasons for the Westward thrust and settlements he founded.

*Learner Outcome 11: The student will identify some causes of
the American Revolution.

Activity A - Ask students to have an oral report or program on the
causes of the Revolutionary War. Divide the class into groups
with each having a responsibility for a cause of the Revolution.

Activity B - Discuss with the stndeyts the meaning of the slogan
"Taxation without representation is tyranny." Relate this to the
Boston Tea Party and have students write a paragraph on what hap-
pened at the party. )

Activity C - Prepare a debate. Ask two students to present the
position of the Patriots and ask the other two to present the
position of the Loyalists. Present to the class - "Resolred: The
Colonies Should Remain Loyal to England."

Learner Outcome 12: The student will explain strategies involved
in the Revolutionary War.

Activity A - Ask students to construct a chart gitving the advan-
tages of Great Britain and the advantages of colonies at the
time of the war and comstruct a time line showing significant
events as they study the war.
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Activity B - Help students to construct a time line in a group
reviewing significant happenings in the war.

Activity C - Help students to plan a class program w.th group
assignments covering reasons for the war, advantages and disadvan-
tages of each side,”important battlés, individuals and results.

'

*Learner Outcome 13: The student will identify the area received
in the Louisiana Purchase and the men who explored it.

Activity A - On a map of the United States, ask studeuts to out-
line the area acquired in the Purchase, fill in the present state
names and draw in the route of Lewis and Clark.

Activity B - On an outline map of the United States, ask students
to color in the area reteived in the Louisiana Purchase and label
St. Louis, Missouri as the starting place of the exploration
expedition.

Activity C - Ask students to research the Lewis and Clark Expedi-
tion. Pretend they are on the journey and keep a diary. List some
of the events that happened along the way and the significance of the
journey.

Learner Outcome l4: The student will identify basic causes of the
War Between the States.

Activity - Ask students to make a chart listing basic differences
between the North and the South, including political, economic,
and military differences. <

Learner Outcome 15: The student will compare basic strengths and
weaknesses of the North and South at the time of the outbreak.

Activity - Ask students to make two lists showing the advantages and
of the North and the advantages of the South at the outbreak of the’
war. Discuss the fact that the North had all the resources of the
United States--money, military, and transportation while the South
was fighting cn its own ground and had supbrior leadership. Also
ask why this was considered the most devastating war. (Help them to
conclude that brother fought brother and all were Americans.)
Learner Outcome 16: The student will identify characteristics of
the post Civil War South. |

Activity A - Ask students to define and discuss the terms carpet-
baggers, scalawags, reconstruction, sharecroppers, diversified
farming, and the westward movement as related to this period of
history. -

Activity B - In small groups, ask students to define recomstruction

and write questions they would like answered on conditions in the
South after the War. Discuss as a class.
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Activity C - Ask students to research the Fourteenth Amendment and
write a summary of its contents.

*Learne Outcome 17: The student will relate the treatment of the
Indizns during the westward movement.

Activity A - Ask students to report on the culture of an Indian
tribe as the Cherokee, Creek, Plains, Navaho, Apache, etc. Discuss
the difficulty of the Indians having to merge their culture with the
white man's 100 years ago and the injustices suffered by the Indian
in the thrust for more land.

Activity B - Ask students to list or draw the Plains Indians' uses
of the buffalo in their lives. Discuss these dependencies in re-
lation to the white hunter's slaying of the buffalo for sport.

Activity C - Ask students to report on the Battle of Wounded
Knee and the tragedies that occurred there in 1890 and 1973.
Report on the life of Sitting Bull or Crazy Herse.

Learner Qutcome 18: The student will identify the role of the
Mormons in the development of Utah.

Activity - On an outline map of the United States, ask students
to label the Great Salt Lake and Utah. Draw in Brigham Young's
route into the Great Salt Lake Valley or write a b10graph1ca1
sketch of Brigham Young.

*Learner Qutcome 19: The student will relate the gold rush to the
growth of California and the Far West.

Activity A - Ask students to research and complete a worksheet on the
California Gold Rush. Include when and where gold was discovered,
the hazards of westward traveling, reasons for the rapid growth of
California and the year it became a state. '

Activity B - Plan for the students to learn the song "Clementine."
Discuss the words in relationship to the gold rush.

Activity C - Ask students to pretend they are "49ers. Have each
write a letter to a friend "back east" telling of his adventures.

Learner Outcome 20: The student will explain the cause and effect
relationships in the development of the Great Plains.

Activity - Ask students to label the Great Plains on an outline
map of the United States. Divide the class into groups after
studying the Plains and research and report on: Mexican ranches
in Texas; Homestead Act; Cattle Drives; Problems between the
farmer and the cowboy; the Transcontinental Railroad and the Open
Range versus the Fenced Ranges. ///
*Learner Outcome 21: The student will identify the Oregon Trail
and demonstrate an understanding of the nature of trails to
the Far West.
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Activity A - Ask students to draw the Oregon, California, and
Santa Fe trails on an outline map of the United States. Ask each
to pretend he is a pioneer and write a diary page on the hazards
of traveling along a trail.

'Activity B - Ask students to trace the Oregon Trail on a map of
the United States and list the hazards of traveling along these
trails.

Activity C - Ask students to research and complete a bicgraphical
sketch on Nathaniel Wyeth, William Henry Ashly, John Jacob Astor
or John Fremont. Emphasize their relationship to the expansion
of the west.

. *Learner Qutcome 22: Thr student will interpret a time line to
show the relationship of events.

Activity A - Given specific dates and events, ask the students to
complete a time line on the history of Alaska, Hawaii, English
colonization or any historical events in the order in which they
occurred.

Activity B - Help students to read a time line and answer specific
questions asked by the teachers using the time line as a reference.

Activity C - Ask students to construct a time line for the 20th

. century in America. Help them determine what events they want to
. ‘ include and plan and develop the time line with a specific theme
in mind.

C.  INTERNATIONAL RELATIONS

Generalization: The relationship of the United States with other
nations of the world involves political, economical, social, and-
cultvral interactions.

. Learner OQutcome 23: The student will identify reasons for immi-
gration to America. Discuss in class reasons for immigraticn.

Activity - (You may want to include the English, Irish, Germans,

Acadians, French, Spanish, Italians, Russians, Cambodians, Viet-

namese, or Cubans.) Research and find the names of five American
immigrants.

Activity - Read to the class the inscription on the Statue of

Liberty --"Give me your tired, your poor, your huddled masses

yearning to breathe free, the wretched refuse of your teeming

shores. Send these homeless, tempest-tossed to me; I lift my

lamp beside the golden door." Discuss the meaning and make it
.relative to recent immigration groups.

. *Learner Outcome 24: The student wi.ll identify the United Nations.
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Activity A - Ask students to research and find out when the United
Nations was founded, why it was founded and where it is located.
Discuss the need for such-an organization and relate it to a
specific world problem.

Activity B - Help students to find information on some countries
represented at the United Nations and draw their flags. Discuss
the need for such an organization.

Activity C - Help students to organize a mock United Nations
assembly. Decide on one or more current world problems tv be
debated at a future date. Students will work in pairs to repre-
sent a selected country. They will research the current background
and wozld outlook. On a designated date, hold a mock United
Nations assembly to debate the previously chosen current issue.

CONTRIBUTIONS OF INDLVIDUALS

Generalization: Men and women of various ethnic groups have made
significant contributions to society.

“*Learner Outcome 25: Students will be able to identify leaders
of the American Revolution and their contributions to society.

Activity A - Ask students to play the "Who am I?" game. Use
teacher or student made clue cards. List two or three clues
about the person; read the clues and have students identify
individuals. (Include Washington, Jefferson, and Franklin

among others.) .
Activity B - Help students to make a patriotic bulletin board. -
Place on the board names of patriots as they are studied and
write a seatence telling what that person did to help America.

Activity C - Prepare students to conduct an imaginary interview
with one of our country's forefathers. Have them do research to
find out about the person's role in the Revolution.

“Learner Outcome 26: The student will name the chief author of
the Declaration of Independence.

Activity A - Read the first part of the Declaration of Independence
to the class and discuss "We hold. . .pursuit of happiness." Ask the
student to write a short report on Thomas Jefferson and include his
work on the Declaration of Independence.

Activity B - The teacher will read the part of the Declaration
from "We hold...pursuit of happiness." Define with the students

and discuss Jefferson's words and phrases as Creator, unalienable
rights, liberty, created equal and pursuit of happiness.
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Activity C - Ask the students to read the section of the Declara-
tion dealing with injuries against the colonists that Jefferson
attributed to George IIT. Make a list for the class. Discuss
the reasons for a Declaration of Independence.

Learner Outcome 27: The student will recognize the colonies and
colonial leaders who strived for religious tolerance.

Activity - The student will research and report on Roger Williams,
Lord Baltimore or William Penn. Try to find how each strived for
religious tolerance in the colony he founded.

*Learne ODutcome 28: The student will name the President of the
United States during the Civil War.

Activity A - Write a paragraph on the meaning of Lincoln's statement,
"A house divided against itself cannot stand."” Read Lincoln's
"Gettysburg Address" to the class. Discuss when and where it was
delivered and its meaning.

Activity B - Show a filmstrip on Lincoln and complete a worksheet
on his life including date, place born, profession, years he served
as president, and his death. Construct or draw a log cabin, symbol
of his humble birth.

Activity C - Help students plan a program in honor of Lincoln
in February. Place emphasis on his humanistic qualities.

<
Learner Ouitome 29: The student will recognize George Washington
as the leadeér of the Colonial army in the Revolutionary War and as
our first president.

Activity - Complete a worksheet on Washington. Include place and
date born, years served in the Revolutionary War, place of
inauguration, date of inauguration, and name his vice-president.

Activity B - When studying the Revolutionary War, bring out
Washington's role as leader. Illustrate an event as the Battle
of Bunker Hill, Valley Forge, etc. Also pretend that you are
present at Washington's inauguration as our first president.
Name three things.you think may be going through his mind.

Activity C - Compare Washington's cabinet to the president's present
cabinet. (Use encyclopedia and almanac.) Also compare the first
inauguration to the last inauguration as to date, and place, and
mood of the country. Try to encourage all students to see the movie
or play "1776". o

Learner Outcome 30: The student will report on American inventors
and their inventions.

Activity - Ask students to research reference materials on American
inventors such as Charles Goodyear, Elias Howe, Thomas Edison, Eli
Whitney, Benjamin Franklin and others. Write a report on their
ac~omplishments. )
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Learner Outcome 31: The student will identify contributions of
some prominent Black Americans.

Activity - Ask students to give a written or oral report on Jackie ‘ .
Robinson, Willie Mays, Louis Armstrong Ella Fitzgerald, James

Baldwin, Phllis Wheatley, Benjamin Bannekin, Martin Luther King, Jr’.,
Harriet Tubman or other famous Black Americans.

LANDMARKS
Generalization: One means of honoring and remembering our country's

past is through recognition of national shrines and historical land-
marks .

*Learner Outcome 32: The student will name and recognize various
landmarks and historical shrines.

Activity A - Provide students with information apd pictures of
national shrines and historical landmarks. Include the Capitol,
white House, Washington Monument, Lincoln Memorial, and Statue
of Liberty. Display and discuss why we have each shrine or
monument. Identify each.

Activity B - Using pictures of national and histerical landmarks
as a guide, ask students to draw the landmarks on art paper and
identify in writing those they have drawn.

~N
Activity C - Ask students to research a chosen landmark and share
thesr information on a poster which will also include an illustra- ‘
tion. .

Learner Outcome 34: Students will list ways our nation has pre-
served part of its heritage in national forest reserves,
parks, and wildlife refuges.

Activity - Ask students to locate some specific national parks on a
U. S. map. Study and discuss reasons for establishing the parks.

HOLIDAYS, CUSTOMS, TRADITIONS AND BELIEFS.

Generalization: A recurring theme in American life must be the
worth, dignity, and equality of opportunity for every human being.

Learner Outcome 35: The student will identify the role and feelings
of a Black slave and indentured servant in early America and give
reasons why such institutions no longer exist in America.

Activity - Plan for half the class to assume the role of a Black slave
in America; the other half will -assume the role of an indentured
servant. Ask students to write a definition of slave or indentuxred
servant, depending on their group. Discuss what they do and how\ they
feel about their roles. Draw conclusions as a whole class. -~
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Learner Outcome 36: The student will explain the necessity to parti-
cipate in a democratic republic.

| ‘ Activity - Plan for students to participate in a mock election of a
| : government leader or issue on which the community is voting.

Learner Outcome 37: Students will explain what it means to treat all
people equally under the law.

Activity - Students will examine the amendments to the Constitution to
determine which ones deal with equality. Students will discuss why
they think it is important to tréat all people fairly and why we have
laws to guarantee equal treatment.

bt
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VOCABULARY

1. amendment 15. loyalist \\
2. carpet bagger 16. Oregon Trail \
3. century 17. patriot

4. Civil War 18. pioneer

5. colony 19. population deasity

6. culture 20. reconstructing

7. decade 21. RevoLdtionary War

8. democracy 22. sh7 ecropper N

9. diversified farming 23. ?{me liée
10. frontier 24.//transcontinental railway
11. Homestead Aét ; 25./ tyranny

12. immigrant 26. unalienable right
13. indentured servant 27. United States

14. Louisiana Purchase 28. urban .\‘
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GRADE SIX

. WORLD STUDIES ' -

I. CONCEPTUAL STRAND: PHYSICAL GEOGRAPHY

+ A." LOCATION
Generalization: Objects may be spatially related as to direction,
distance and time.
~“Learner Qutcome 1: The student will 1dent1fy and use card1n31
and intermediate directions in worklng with maps.

Activity A - Give the students a point of reference and have-them -
write the intermediate directions for a minimum of five leCationsy

. !
Activity B - Ask students to identify their home sfate on a map !

and name its cardinal and intermediate directiéns in ielation to ¢
the continental United States.

Activity C - Using a map, ask spydenrs to.name the relative posi- é§
tions of cities or countries if a given area of study, using iater-y
mediate and cardinal directions. Compare their geogra_hlc positions.
. o
Learner Outcome 2: The student will demonstrate thejuse of the
north arrow of a compass for determining directjion. ‘

) . Activity A - Ask each student to-draw a floor plan df his class-
' room including specific objects such as his desk, a|filing cabinet,
a wall map, etc., and from a given position determine the cardinal
and intermediate directions of :ach based on the reading of a hand
B compass. Write the directions on each object on the floor plan.
. ; .
Activity B - Ask students to note the readings on a hand compass
while facing various directions in the classroom.

Learner Outcome 3: The student will explain how the patterns of
meridians and parallels differ, using different map projec-
RN e e 4"£io?s‘and a globe. - N e . : e

Acﬁivity A - Ask students to compare shapes of given continents —..
on the four different types of map projections and on a globe.

Activity B - Ask students to write sentences describing the like~
nesses and differences of the four map projectiuns.

Activity C - Ask students to prepare an instructional balletin .
board displaying different types of map projections. Include a
written explanation on reasons for their development.
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“Learner Outcome 4: The stﬁaent will locate places on a map or
globe using latitude and longitude. \

Activity A - Ask students to write the latitude and longitude for
a given list of places using a map or globe. (Include State of
[ouisiana.)

k Activity B - Help students to locate by latitude and longtitude
. ) ) two different places. Locate one cn a map and the other on a
N globe .
Activity G - Using the list in :ctivity A, ask students Lo locate
each of the places on_a globe and at least two, different map pro-
- jections. Estimate ajr distance between pairs'of given places
(70 miles for each degree). - 1

Learner Qutcome 5: The student will estimate distances on a

globe and on maps using points of latitude and longitude.
Activity - Review with the students the concept that the earth 1s
measured in degrees; latitude measurements move from O degrees to
R 90 degrees north aad south and longitude measurements move from

i 0 degrees to 180 degrees exactly half way around the earth. Work
e \ with the latitude ans longitude grid and coordinates to locate
specific voints on a desk map of the eastern hemisphere.

2 : Leagher‘eptcome 6: The student will compare maps of different

: ‘areas to undeyrstand that a smaller scale must be used Lo map
larger areas and that tne larger the stale the more detailed
the map. . ‘ . .

+

Activity - Ask students to compare a map of Europe with a map of a
.ountry on that continent (Italy, France, England) to discover why
the scales for distance are necessarily different. Compute dis-
tances using the graphic-scaie of both maps. Repeat the activity
using & map of the United States and a map of Louisiana.

" ¥Learner Quicome 7: The student will demonstrate the ability tc
ccmpute distances using the scale on maps.

Artivity A - Ask studénts-to determine the distarce betveen twu
points given the scale 1 in. = 250 miles. Use a piece of paper to’
mark the distance between the points. Then, place the marked papet
‘over the given sca’e %o determine the approximate number of miles.

Activity B - Ask studerts to measure, using a ruler (with one inch
representing 100 miles) a location 100 miles from their hometown.

Activity C - Ask students to complete the reguirements for Activi-
ties A and B. Find the length and width ir miles of the parish
and state. (The chamber of commerce has maps drawn to scale.)
Report the findings to the class.

*Learrer OQutcome 8: The student will explain the relationship
between the earth's revolution anu the sun ard seasons.
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' Q Activity A - Use members of the class to act out the eaith's move-
\‘ ment around the sun, with one student hplding a lamp (the sun) and
‘ one student-walking around the sua-holding a globe. (It should be

tipped on its axis anc constantly turning.) Discover at what time N
spring and fall occur (March 21 and September 21) and at what time

of year the days in the northern hemisphere become longer than the

nights and vice versa.

Activity B - Given a drawing showing the position of the earth in

relation to the sun at four different times of the year,. ask

students to answer juesti..s concerning the seasons in different N

areas of the world.

Activity B - Ask students to complete th. ﬁeqﬁirements of . tivity A.
Given a drawing as in A (second part), label the Northerr .-d ’
Souchern Hemisphecres, equator, and >in. Color vie drawing. Use

o ) arrows to show direction of the earth's movements around the sun. .

Activity C - Ask students to complet’ the requirements of Activity A.
Answer more complex questions given by the teacher. Explain the

gamportance of the 23 deg-ze tilt of the earth on its axis in relation
to the seasons.

Learner Outcom¢ 9: The student will identify the time zones of
N the United States and relate them to lengitude. 4
i
Activity A - Ask students to compare the time in a given list of
. + places in each of the time zones with the time in their city.
‘ * Write an explanat on - whyv the zone lines are irreguiar. Why
t

don't they follow lor_ tude exactly?

Activity B ~ Ask students tc compare the time in the zone in which

they live with the time of places in other zones in the United

States. )

Activity C - Asx students to compare the time in the'zone in which

they live with that in other areas. Solve prgblems iRvolving the .
difference in time going east and west. .

Learner Outcome 10: The student will explain the Christian
. system of chronology, B.C. and A.D.

Activity A - Define B.C. (before the birth of Christ) and A.D.

(after the birth of Christ). Given a list of events, ask students

to tell whether _hey happened in B.C. or A.D. Use a time line for .

reference.
/ '

A-~tivity B - Make a list of five events that happéned before Christ

was born and at least five events that have occurred since that

time. Label them B.C. and A.D. ' -

Activity C - Ask students to research various other calendars used
{ufoughout history. Point out how different calendars are used ,

Q\ today (Chinese, Jewish).
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*Learner Outcome 11: The student will construct simple time lines.
Activity A ~ Students are given a list of historical events and

the years in which those events occurred. They are to comst~uct / ™ ™

a time line and place the events in the proper chronological order.

Activity B - Ask students to construct a time line of five events
s . in the lives of their families.

Activity C - St&dents are given a list of historicaf events. They
are to use reference books and other sources to find the exact
dates these events occurred. Then they are to construct a time
line, inserting the name and date of each event at the proper place
on the time line. :

B.  TOPOGRAPHY -

Generalization: Maps represent all or parts of the earth. (Include
a map of Louisiana when choosing maps for study.)

Learner Outcome 12: The student will identify the geographical
char: steristics of given regions.

2

Activity A - Ask students to write characteristics of the following
three land regions: mountains, deserts, and fertile valleys.

Activity B.~- Ask students to draw pictures of different kinds of
- land regions and the plant life one would expect to find in them.
Examples: moeuntains, deserts, and fertile valleys.
\ @

Activity C - Ask stuﬁﬁnts to summarize informs” “on about the three
land features mentiofned above and write parag .phs describing each.

*Learne: Outcome {Q:f The student will describ: the following land
and water forms: islarnds, peninsula, 1sthmus, strait, lake,
river, ocean, and locate on maps. ‘

Activity A - Using a map of the world, ask the students to find

examples of these land and water forms. Write the name and the

examp.e. ) !
Activity B - fiven an outline map of the world and a list of

4 examples of each land form color coded. Ask students to match
the color coded land form to color coded area on the map.

Activity C - Ask the students to complete Activity A and write
expression of the differences 1n these land forms.

' *Learner Outcome 14: The student will nse iegeads on different
kinds of maps to zather data.
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Activity A - Provide students with maps with special purposes
such as product maps, political maps, population maps, rainfall

maps, elevation maps, to compare the different types of legends.
Locate specific information on the maps by using the various
legends. \
4
—_— Activity B - Ask students to look for maps with different kinds

of legends. Draw examples of at least four different kinds of
legends found. Name the purpose of the map on which each legend
was found.

Activity C - Ask students to complete requiréﬁents for Activity A. !
Given-an-outline map of a state or country, decide on a special
/\z ' purpose for the map. Include the appropriate information and’ :
make a legend for the map. ) (
*Learner Outcome 15: The student will demonstrate the ability“to
interpret dots, lines, colors, and other symbols used on maps,
in addition to pictorial symbols.

{

Activity A - On a city map, ask students to identify'the kinds of
roads or highways running through the area. Determine meanings
of 'symbols used on the map by using the legend.

Activity B - Ask students to work with a partner to design symbols
for certain land features. Share them with the class.

other markings which are considered standard in the United States
ig relation to maps and resource books. Prepare to give an oral
report (with illustrations) to the class.

‘ Activity C - Ask students to compile a list of colors, symbols and

. . [
*Learner Outcome lézféyﬁg/student will consult two or more maps
_’,/ for the purpose 46f gathering information.
Activity A - Ask students to pretend they are traveling by air from
one designated place on a continent to another {span the continent).
Using a relief map and a vegetation map, write a description of
what land formations and vegetation they might see below them.

Activity B - Arrange desks in the shape chairs would Ye in an air-
plane. Ask students to pretend they are taking a triph Through
preparation, "flight -attendants” identify for the passengers the
countries, continents, and bodies ot water over which they pass. ¢
"?light attendants" should study various maps in preparatien for
their dialogues.

Activity C - Ask students to complete the required work for
Activity A. ‘Using a rainfall map of this area, write a descrip-
tion of the amounts of rainfall at given times. Compare rainfall
in this region to the rainfall in Louisiana.
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Learner Outcome 17: The student will compare maps of di’ ferent
scales of the same area.

Activity - Ask students to compute distances between given points,
using two maps of the same area but of different size. Note the
difference in the scales.

*Learne. Outcome 1 The student will read maps of variousr types
which show eld§ation.

Activity A - Ask students to compare topography using a profile
(cross section) map, a relief (shaded) map, and a contour map of
the same area.. Determine whether the scale is the same for each
map. Compute elevations.

Activity B - Given a relief map with elevation and color codes on

a legend, ask students to color™the different elevations the appro-
priate colors. Compare the relief map with a profile map and a
contour map, noting differences.

Activity C - Ask students to complete thie requirements fo: Activity
A. Find out the work of surveyors along a highway (recording

‘measurements for contour maps) and report the findings. Work with

classmates to make a clay model of a topographic map, contour map,
profile map, or relief map. Example: To make a. relief map, com-.”
bine equal amounts of salt, water and flour. Select an outline
map of any area and paste it on a heavy piece of cardboard. Use
crayons te indicate on the map where mountains will be constructed.
With the mixture of salt, water, and flour, 'build on the coded
areas, trying to build proportionately. ‘Paint the elevated areas
with tempera. Make a legend to accompany the Salt map. Write a
descriptive paragraph to accompany the relief map.
. - e

Learner Outcome 19: The student will label some of the major

covntries nn an outline map of the world.

Activity ~ On an outline map ¢f the world, ask students to label
the following countries: U.S.S.R. Ch1na, India, England, France,
Japan, and the United States. Locate them on a wall map and on a
globe.

Learner Qutcome 20: The student will locate places on a highway
map of Louisiana by using the number-and-key grid system ard
pl-n a trip using distance, direction and location.

13

Activity A - Ask students to identify cities onm a Louisiana road
map/u31ng a- yiven list or numbers and letters as a key and refer-
ring to an index or legend.

»

-

Activity B - Ask students to identify places on a city map using
numbers, letters, and the index on the map.
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Activity C - On a Louisiana map, ask the students to write the
names of important citizs and other features of interest such

as the Superdome, racetracks, Hodges Gardens, museums, etc.

Make 2 number lett»r grid system like those found on highway
maps and a legend which gives coordinates for locating each city
or point of interest.

*Learner Outcome 21: The student will demonstrate the ability to
trace routes of travel by variou: means of transportation.

Activity A - Using a world air routes map, ask students to choose
four or five.citiss in different parts of the world and find out
how long it would take to travel to them from where you live.
Have classmates guess how long it would take to get to the cities.

Activity B - Ask students 'to trace the route of Marco Polo's expe-.
dition to China on an outline map of the world. Discuss problems
he encontered. 1
Activity C - Ask students to complete requirements for Activity Al
Have them write a plan for a trip by air from this state to a
country in Europe. Determine the approximate distance and the
amount of time it would take to get there. Trace the route on a
map. Write a plan for a trip by car from Louisiana to Los Angeles,
California. Outline the route on a map.

Learner Outcome 22: The student will compare the size and popula-
tion of five countries in Europe.

Activity - Ask students to make a bar graph showing the populatioa

of each of five European countries. Which country has the greatest

population? Which has the least? List the countries on the graph

according to size from the greatest to the smallest.

Learner Outcome 23: The student will compare the populations of
the U.S.S.R., China, India, Japan, and the United States. |

Activity - Ask students to construct a bar graph showing the pobula-
tions ,f the U.S.S.R., China, India, Japan, and the United States.
Indicate the number of people per square mile. (This information

is readily found in resource books.) Compare the populations of
each country.

CLIMATE ;
Generalization: Climate varies according to zone and location.

*Learner Outcome 24: The student will explaiu the relationship
between climate and latitude.

Activity A ~ Ask the students to draw and properly label tae fol-
lowing temperatuve zones on a map:

111 184




b

1. North and South frigid
2.  North and South temperate
3. Torrid

Activity B - Ask students to draw a circle about four inches in
diameter which represents the earth. Using a world map with
temperature belts or zones to draw the imaginary lines that sep-
arate the areas, write the words hot, cold, and mild in the
appropriate zones. :

: Activity C - Ask students to research the origia of uses of
special parallels to divide the earth into temperature zones.
Explain why it is important to know about these zones.

*Learner OQutcome 25: The student will relate low, middle and
high latitudes to climate and ways of liviug in an area.

Activity A - Ask students to match a given list of countries to
their appropriate latitudes--high, middle, or low. Have them
write a paragraph describing the climate in each.

Avtivity B -~ On 2 map showing lines of latitude and tcuipecature
zones, ask studeaty to color the latitudes light blue, the middle
latitudes light green, and the low latitudes dark green. Have
them write « senptence ebout the ciimate in each.

zones, asl studeats to jdentify the low, middle and high lati-
*udes. W¥rice = pacagraph describing cliffate and vegetation found
ir each. Use atlases, reference books, and textbooks. ©

Activity C - On a3 map showing lines of latitude and temperature '

D.  NATURAL RESOURCES

Genera'izatior: The earth provides.uts with resources which may
be allocated for various uses or conserved.

Learner Outcome 26: The student will identify the major natural
resources of Africa, and on an ovtiine map indicate where
they are iound.

Activity A - Ack students to list the renewable and non-renewable
resources of Africa and name some of the uses the United States
has for Africa‘s natural resources. VWhich do we use in great
amounts?

Activity B - Ask students to list the major natural resources of
Africz and use symbols to incicate where on a map of Africa they
wonid be found Make a legend for the maj. Include the following:
petroieum, diamondg, irenm, tin, gold, copper, coal, manganese,
uranium. cobalt, phosphate.

activiiy, £ - -Ask studeals to make a hypothesis as to methods Africa
might develop fcr using their natural resoarces to provide for the
basic needs of their ishabitants., Discuss reasons why powerful
nati¢rs such as the United States and the Soviet Undon are
interested in the rzsaurcrs of Africa. )
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Learner Outcome 27: The student will explain the importance of
coal and oil in our lives.

Activity - Ask students to construct a flat map of the Eastern
Hemisphere. On the map label with pictures the location of coal
and oil. Repeat the activity using a flat map of the Western
Hemisphere. (This could be a small group activity and the map
drawn four feet square.) .
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10.
11.
12.
137
14.
15.
16.
17.
18.

19.

A.D.
atlas
century
climate
compass_
conserve
elevation
hemisphere
latitude
legend
longitude
map

map key
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region
relief
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II. CONCEPTUAi STRAND: SOCIAL ORGANIZATION

‘II' . A. CULTURE ,

Generalization: Every society develops a culture of its own
even though some ideas are borrowed from other cultures.

Learner Outcome 1: The student will identify cultural advance- .
ments made by Paleolithic man and explain how he developed
a more advanced culture as he moved into the Mesolithic Age
(Midgle Stone Age, about 10,000 B.C.).

Activity A - Ask students to write a paragraph explaining how
- . improved tools and weapons as well as the domestication of animals
changed Middle Stone Age man's way of life.

> Activity B - Ask students to make drawings of tents (Middle Stone
Age man's home) and the animals he tamed to help him work or pro-
vide food for him. Label objects in the drawing. Write a short
paragraph telling how much more comfortable tent life was than
cave life.

Activity C - Ask students to write an explanation of the importance
of the introduction oi tent life, the bow and arrow, and domestica-
tion of animals. Have them write their opinion as to when tribal
life probably began and the cultural changes this concept brought
about.

Learner Outcome 2: The student will identify the simple ways of
Tiving developed by family units of Paleolithic man before
the coming of the Ice Age.

Activity A - Ask students to read for information on ways early
prehistoric man provided food, clothing for warmth, shelter from
the elements, protection from animals. Read about improvements
in his life after he discovered caves in which he could live.
Have them write a story comparing both ways of life.

“ Activity B - Ask students to look at pictures of cave life in the
old Stone Age. Have them write a sentenle about what each family
member is doing. Write a few sentences describing how the inside
of early man's cave home might have looked. '

Activity C - Ask the students to research prehistoric man'‘s life
before and after the Ice Age. Explain the standard of living .
before the Ice Age. Answer the following: What effect did the
Ice Age have on prehistoric man's culture? What further improve-
ments occurred when Neanderthal, Heidelberg, and Cro-Magnoa man

appeared?

the differences in the structure of social classes in each

Learner Outcome 3: The student will identify the likenesses and ]
|
of the four ancient civilizations.
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Activity A - Ask students to list the social classes that existed
in each of the four ancient cultures. Have them write a statement
about the way of life of persons in each class. . .

Activity B - Ask students to pretend to be an eleven-year-old
child living in one of the social classes of one of the great
civilizations. Write a few seatences about how they might feel
about somene in another social class.

Activity C - Ask students to read in resource and refersnce books
for further information about social class structure of each of

t e four great civilizations. (Example: There were five in Egypt.)
Make a comparison chart listing in one columa. the civilizaticn;

in another, the social classes; and in another, the characteristics
of each class. Write summarizing statements on the interaction,

if any, 6f classes. From observations,.draw conclusions as to the
extent of class structure in the United States. Write these con-
clusions.

Learner Qutcome 4: The student will identify problems early
settlers of the Fertile Crescent (Mesopotamia) had to solve
before establishing a lasting civilization there.

Activity A - Ask students to list at least three major problems
the earliest settlers (Sumerians) of Mesopotamia faced when they
began to move into this area (flooding, clearing land, irrigation,
building homes, etc.). Write an explanation of how some of the
problems were probably solved with tools available at that time.

Activity B - Ask students to locate the Tigris and Euphrates Rivers ’ '

on a map. Have them learn to spell the names of these rivers. The

Sumerians, the earliest people to live in this valley, had to solve

the problems of flooding rivers and insufficient rain fall. Write

a few sentence- telling how the Sumerians used the river waters to

provide moisture for their crops.

Activity € - Ask.students to research the Mississippi Valley Control

System. Compare man's present technology in controlling flood waters .
znd irrigating dry lands to the simple techrology of early man such as '
the Sumerians and ancient Egyptians.

“Learner On Outcome 5: The student will recognize the importJnce of

the Nile River to the establishment of the ancient Egyptian
civilization.

Activity A - Ask studeats to list ways the people of Egypt con--
trolled the waters of the Nile in order to build farm villages
and cities. (Runners of the Nile to warn people of its coming;
so1l earichment from silt; life during the inundation period.)

11689




Activity B - Ask students to locate the Nile River o a map. What
are the names of the countries where its sources are found? (Blue
Nile, White Nile) Learn to spell the names of these countries.
Learn the names of the countries through which the Nile flows.
Write a short story about the ways a family mignt live in Egypt
during the time the Nile is low and another story about what the
family would do when it flooded the countryside.‘

Activity C - A Greek philosopher once wrote that "Egypt 1s the
gift of the Nile." Ask students to reseatrch the influénce of the
Nile River on advancements the Egyptians made in such sciences as
astronomy, mathematics, agriculture, and business.  Have them
write a repo-‘t on their research and conclusions.

*Learner Outcome 6: The student willlidentif§ man's first attempts
to put his thoughts in writing and demonstrate an understand-
<ing of the importance of this cultural development.

Activity A - Ask students te write a description that compares
differences between the two types or writing found in Egypt and
Sumer (hxeroglyphlcs and cuneiform) and the wrxtlng found on Indus
artifacts and Hwang Ho qracle bones. Explain thé importance of a
system f writing in the development of any culture. (Enables
people to pass on information learned in one generation to arnother
without valuable idezs becoming lost or forgotten.)

Activity B - Ask students to make drawings of the picture writings
found in Egypt, the writing of Sumer, the writing on the seals and
oracle bones of the Indus and Hwange Ho valleys. Have them make

up a story about what each“might have meant and label their drawings.

Activity C - Ask students to research the development of writing’
in-ancient civilizations including the phonetic alphabet of the
Fhoenicians. Answer the foliowing questions by makirg inferences.
Construct- a timeline showing the developments.

Why is a system of writing }mportant to any civilization?

What were the wajor, differences in hieroglyphics and cuneiform?
Why are scientists unable to read®Indus writing?

Why did Chinese writing become so d1fferent from Western Agian
systems?

What was one major difference in the system of writing
developed by the Phoenicians that made it so much more useful?

£ L) PO e

wn

Learner Outcome 7: The studeat will compare cultural developments
in the Indus civilization with those in the Hwang Ho.

Activity A - Ask students to.make a list of the cyltural develop-
ments scientists have concluded existed in the Indus Valley and
the Hwang Ho. Draw conclusions as to why dxfferences,ex1sted

Y

Activity B - Ask students to write a few sentenges telling how the

Citlef of the Indus and hwang Ho Valleys were like cities of today.
(Planned to form streets, buildings, temples, etc.) Make
drawings. Label each picture. . b

L
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Activity C - Ask students to read in resource books about the
development of the Indus and Hwang Ho civilizations. Write re-
ports describing the cultural developments in the building of
the cities or write a report on the legendary Shang Dynasty.
These could be in newspaper article form.

*Learner Outcome 8: The student will compare life in ancient
Athens to that of Ancient Sparta. )

Activity A - Ask students to list characteristics of the democratic
way of life in Athens. Make another list of characteristics of the
Spartan way of life. (Include social classes.) Write a brief sum-
mary comparing the two. JIn which would you expect the people to

be more patriotic and why?”

Activity B - Ask students to pretend they are eleven-year-olds in
Athens. List some of the activities they would be allowed to do.
Pretend they are Spartan boys. List the‘things the government
would require you to do until you were 30 years old. To which of
these societies would you feel most.patriotic and why?

"Activity C - Ask students to read on-the structure of the direct
democracy in Ancient Athens. Read further for information on the
democratic republican form of government in the United States. .
Write reports on the structuye of each. Have the students research
the military and social class structure of Spartan society. Write
which group--the Athenians or the Spartans--might have had greater
patriotic feelings toward their couniry. Give reasons for their
choice. Also include reasons why patriotism is important to the
perpetuation of a free society, such as Athens had.

Learner Outcome 9: The student will identify cultural aspects of
the Pax Romana.

Activity A - After doang research, ask the students to identify
the follawing: ' ;

Appian Way !
Aqueducts

The Parthenon .

Amphitheaters .

Gladiators ‘

Thie Colosseum

Chariots -
Circus Maximus

OO0~ OV W W e

Activity B - Ask students to look at pictures of Ancient Roman
aqueducts and buildings. Have them write & short story about
what these structures were used for and make illustrations to go
with'their stories. Label and color them. Learn to spell the
words used. ’

Activity C - Ask students to research the period of the Pax Romana.
List the cultural activities of the people during this period. ’
Make a poster comparing the way the poor people and rich people
lived. -
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Learner Outcome 10: The student will 1dent1fy the class structure
¢f Roman society.

Activity A - Ask students to list the two major social classes of
Ancient Rome and write a description of life in each.

!
Activity B - Ask students to write two things they could do if they
were a patrician in Roman society. Write two things they could’do
and two things they could not do if they were-a plebxan in Ancient
Rome. :

Activity C ~ Ask students to write two reports: one on plebian
l1fe and another on patrician life in Antient Rome. Reseaich
.class structure in Ancient Greece¢ and write summariz.. - compari-
sons.' Research the Etruscan civilization,.people who 1.habited ‘
the lands north of thé Tiber River. Write a report of the contri-
butions they made to the society of Rome before they were driven out.
Learner Outcome 11:- The student will analyze the 1mportance of
‘education in the Roman Empire. C

Activity A - Ask studetits to write a descr;ption of educatien in

the Roman Empire. 1Ia°the report answer the following questions:

1 Who received gducation?

2 What was taught to’boys? ) «

3.  VWhat was taught. to girls before and after the. age of th1rteen9~
4 What kind ¢f higher edutat1on did boys recewe‘7

Activity B - Ask students to write a few sentences compafing the
subjects. studied in schools today with those taught in the schools
of the Roman Empire. Was their system of.education falr to every-
one? Why or why not? :

0
’

Activity C.- Ask students to writé a description of. schools aurihg

the Empire period. Thomas Jefferson once said an educated. public

is necessary to the continuing existence of a democratxc way of

life. Write a discussion of the importance of education to demo-

cracy and how an jlliterate public could lead to the destruction -

of a demccratic form of government.

Learner Outcome 12: The student will demonstrate an understanding
of .the structure of life under the feudal system anu manor18113m

Activity A - Ask studeﬂus -0 list the classes and sub-classes of
people during the era of feudalism and-wrlte an explanation of
each of their ways.of life. :

Activity B - Ask students to make a drawing of a mapor (land owned
by a nobleman): Using a letter code, make a key for the drawing.
Choose one of the classes of people who lived there and write a
short storv about what their duties were.
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Activity C - Ask students to list a breakdown of the three major
classes of people, during feudalism, into sub-classes. Write a
description of the .part each played in the society. Research
chivalry. Write an explanation of the moral code by which knights
lived. Write conclusions as to why such a system as feudalism
developed and was accepted by the common people. (Example:
security, protection, etc.)
Learner Outcome 13: The student will demcastrate an understanding
of the importance of trade fairs, merchant guilds, and craft
guilds in the lives of the people of the late Middle Ages.

Activity A ~ Ask students to write a report-on town life during
the late Middle Ages. In the report define the following:

Town charter 5. Craft guilds
Trade fairs 6. Apprentic

1.
2.
3. Bourgeois 7. Journeyman
4.  Merchant guilds

Activity B - Ask students to read about life in small towns in
Europe in the late Middle Ages. Have them make a list of some of
the things they would see jf they were there during the time the
trade fair was held.

Activity C - Ask st de. s to read accounts of life in towns in the
late Middle Ages. «u ‘e social activities such as merchant and
craft guiids in towns in the late Middle Ages to craft festivals in
Louisiana. Discass how such activities bring people to the area.

Learner Outcome 14: The stﬁdent will explain why early universi-
ties were formed, som of the subjects that were taught, and
how higher education brought changes to the lives of the
people.

! .
Activity A - Ask students to list important early universities,
in Europe and the subjects that were taught. Compare these to
what is known about universities today. Write an opinion of how
education brought changes in the lives oi the people.

Activity B - Ask students to pretend they are children in Europe
during the Middle Ages and neither they nor their parents can
read or write. Ask students to write a short story about scme
interesting things in life you would not be able to share with

‘children who came from educated families.

Activity C - Ask students to do research on the great universities
in Europe such as the ones in Bologna, Itsly, and Oxford, England.
Write a report on their development and another on their influence
on European culture.

~ Learner Outcome 15: The student will identify important types of

literature written during the Middle Ages.
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Activity - Ask students to read the child's version of the espic poem
"Beowulf," the "Song of Roland," and the '"Legend of King Arthur."
Write a summary of the heroic deeds of characters in these works

of literature. List several conclusions you can draw about life in
those days.

Learner OQutcome 16: The student will list characteristics of the
Romanesque and Gothic architecture.

Activity - Ask students to view pictures of buildings showing the
Romanesque and Gothic styles of architecture. Compare the two

styles listing characteristics of each. Ask students to identify
buildings that are examples of Romanesque and Gothic architecture.

*Learner Outcome 17: The student will define the term "Crusades"
and explain how they ended the era of feudalism.. °

Activity A - Ask students to write a paragraph explaining how the
Crusades, brought about the fall of feudalism as a way of life in
Western Europe. (Note: Until the Crusades, people in one manor
town knew very little about life outside their town.)

Activity B - Ask students to write a sentence to answer each of

these questions: ) . -
N

Why did people of Europe organize the Crusades?

Where did the Crusaders go?

Why were they going there?

What are some of the comfortable and beautiful things they

found in the Holy Land that they did not have in their

European homes?

»

W N

Activity C - Ask students to research the Crusades and write reports
on how they influenced the search for new trade routes. On a map
trace the various trade routes and label the discoveries that 4
resulted from them.

*Learner Outcome 18: The student will demonstrate an understanding
of how the Renaissance influenced and changed Western European
ideas about life.

. beyd , , ,
Activitv A - Ask students to list developments in architectural
styles, art, music, education, and inventions made in Italian
city-states. !

Activity B - Ask students to write a short paragraph explaining
how the great Italian artist Michelangelo decorated the Sistine
Chapel in Rome, Italy. Look at some of the pictures painted by
artists during this period in Europe. What do you think they
enjoyed painting most?

Activity C - Ask students to read in reference books for more
information about the Renaissance period in Eurcpe. Construct a
chart identifying the following topics. (As to names, contributions,
inventions, and how they help bring a change.)
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The contributions of the Medici family of Florence
Humanism .

New Interest in Early Greek and Roman accomplishments
G-eat artists of the Renaissance

Inventions of the Renaissance

Great Builders of the Renaissance

. Music of the Renaissance

.

.

.

.

NN LN

Learner Outcome 19: The student will identify the living and
working conditions of factory workers in the early part of
the Industrial Revolution.

Activity A - Ask students to list the living and working conditions
of the working people during the early part of the Industrial Revo-
lution.

Activity B - Ask students to pretend they were eleven-year-old
children in Epglund in the early 1700s. Write a few sentences
about the wor# they would have to do in a factory and home.

Activity C - st :-udents to read in reference materials for addi-
tional infor &'  on the Industr.al Revolution. Write a descrip-
tion of condr- "+ ' under which the laboring class worked in the
factories. Writc a discussion of child labor, wages, the relation-
ship of workers to factory ownrers, and living conditions of workers
brought atout by this industrialization.

Learner Outcome 20: The student will demonstrate an understanding
of life in Russia under Czarist rule,.

Activity A - Ask students to write a description of the social
class structure in Russia under the rule of the Czars, beginning
about 1550.

Activity B - Ask students to write a short sentence about the fol-
lowing social classes in Russia under the rule of the Czars:
soldiers, police, noblemen, serfs. Ask students why they think
some people compared Russian serfs to slaves.

Activity C - Ask students to research and list the basic reasons
for the Russian Revolution. Compare with reasons for the American
Revolution.

Learner Qutcome 21: The student will characterize the plight of
workers and peasants in Communist countries.

Activity A - Ask students to read for information on communal life
in farming areas and city factories of the Soviet Union. Write an
explanation of the life of a factory worker and his family. Ex-
plain family life on a communal farm.

Activity B - Ask students to pretend their parents work on a com-
mune in the Soviet Union. Write a short paragraph explaining a
day in their lives. Write another explaining what would be
expected of them.
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Activity C - Ask students ta research the reorganization of land
and industry when Communist leaders took over in countries such
as Russia. List changes that took place in the lives of the people. .

Learner Outcome 22: The student will analyze the Japanese system
of feudalism from A.D. 1192 to 1603. /

Activity A - Ask students to list the characteristics of the
feudalistic system beginning with the Shogun rule in 1192.

Activity B - Ask students to write a short sentence about each of
the following:

1. Shogun 5. Noh drama

2. Bushido 6. Haiku

3. Mongol 7. foreigners

4., samurai 8.  kamikee ~ i

AN
e t

Activity C - Ask students to research the Age of the Shoguns.

Make a three-pcint outline of the Japanese way of life from the
period beginning about 1192 and ending about 1856.

Learner Outcome 23: The student will demonstrate an understanding
of the development\of Japanese culture.

Activity A - Ask students to write a description of the social
class structure and family life in early Japan.

Activity B - Ask students to write a short paragraph explaining
the importance of the father and grandfather in early Japanese
life.

Activity C - Ask students to research resouvce books for informa-
tion on Japanese family life, social classes, and culture, includ-

.ing religion. Ask students to arrange a display of books, pictures,

and artifacts from Japan. Include a few short paragraphs of

documentation about this display. ;

Learner Outcome 24: The student will give examples of "Western-
ization" of Japan after World War II.

‘Activity A - Ask students to read about the occupation of Japan

by the United States military. List some characteristics of
Japanese life that resembles ours.

Activity B - Ask students to review pictures of present-day Japan.
Have them make a list of things they see that reminds them of the
United States.

Activity C - Ask students to research the occupation of Japan by
United States forces after World War II. Have them write a story
in cartoon form of ways Japanese have WesterniZed their society.
Include in the story evidenc~ of the old culture still remaining.
Share with class.
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Learner Outcome 25: The student will compare the civilization of
Ghana in West Africa to those of the Sotho and Shona in
Southeast Africa.

Activity A - Ask Students to make a list of achievements of the
Ghana Empire that made it become so powerful. Compare this list
to a list of the achievements of the Sotho and Shona.

Activity B - Ask students to write a few sentences telling about
the kind of homes in which tie farmers of Ghana lived. Write a
sentence telling about the kind of home the Shona people built.
Which type house do you think lasted longer?

Activity C - Ask students to research for information on the
civilizations of Shana and the civilization that developed be-
tween the Zambezi and Limpopo Rivers of Southeast Africa (Rhodesia
and Mozambique). Write a description of both cultures. In what
ways were they aiike? In what ways were they different?

Learner Outcome 26: The student will identify changes in Central
+ and South Africa in recent years.

Activity A - Ask students to research about life in Central and
Southern Africa. Write a report describing ways in which parts
of Africs have been Westernized and other ways in which they
have clung to their traditional ways of life.

Activity B - Ask students to review pictures of African cities
and villages. Make a list of ways in which life in a v1llage is
different from life in a city.

Activity C - Ask students to research life in Central and South
Africa today. Contrast village life with city life. Choose one
African country? read in depth about it, then write a report on
cultural characteristics.

Learner Outcome 27: The student will contrast the societies of
the Aztec, Inca, and Mayan civilizationms.

Activity A - Write a description of cultural achievements of the
Aztec, Inca, and Mayan civilizations.

Activity B - Ask students to make a list of some things the Aztec,
Inca, and Mayan Indians in America had in their cities that are
similar to things seen in our cities. Some of them built large
stone structures in the shape of pyramids. What other civilization
built large pyramids? What were they both used for?

Activity C - Ask students to research the three great Indian civil-
izations of the Americas. Write a description of the society of
each. List their scientific and cultural achievements.

*Learner Outcome 28: The student will explain why cultural and
social factors influence food choices.
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Activity A - Ask students to discuss the foods eaten by a child in
America compared to food eaten by a child in Egypt or Japan. Why
would they each eat these particular foods? s

Activity B - To recognize social influence of food chcice, ask
students to plan a birthday party menu. Discuss why these foods
are serveg at the party.

Activity C - Ask students to write to two different embassies to
obtain information about what type of foods are served at their
statc dinner parties. Share information with class. Discuss the
reasons why certain foods are eaten only in particular areas.

ETHNIC-GROUPS AND CONTRIBUTIONS

Generaljzation: Society is composed of many ethnic groups each
with its own identity, contributions and conflicts.

Learner Outcome 29: The student will identify contributions (or
achicvements) made by each of the four great civilizations
to further the cultural development of mankind.

Activity A - Ask students to make a chart with the he: ing "Contri-
butions of Ancient Civilizations." Make four columns with headings
"Egypt," "Sumer," "Indus,"” and "Hwang Ho." In each column write

the contributions (achievements) of each.

r

Activity B - Ask students to choose the one contribution from each .
of the four ancient civilizations that they think is more importiant.:
Write a sentence about each of their choices, telling why they

think it is most important.

Activity C - Ask students to research for further information
about the achievements of each of the four ancient civilizations.
Make a poster of contributions of these civilizations in mathe-
matics, astronomy, physics, geography, and medicine, as well as
others they may have found.

*Learner Outcome 30: The student will identify cultural achieve-
ments of the Greeks.

Activity A - Ask students to read about Pericles, the great Greek
leader of Athens. List some of the great buildings, sculptures,
pottery, writing, and drama that occurred because of this wise
leadership. '

Activity B - Ask students to review pictures of famous Greek

structures such as the Parthencn and the Greek theater. Make
illystrations and label them. Write a few sentences about what

they might be able to hear or see if they sat in the huge Greek "
theater watch.ng actors putting on%play.

Activity C - Ask students to research for information on Socrates,
Plato, and Aristotle--three great Greek thinkers. Write reports
on their contributions. Answer the following questions:

-
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1. Who was Herodotus? What were his contributions?

2. What contributions did Hippocrates make?

3 What were some Greek plays written at this time and still ’
used today?

4. What was the Acropolis and for what was it used?

*Learner Outcome 31: The student will list developments and con-
tributions of- the Arabic (Saracenic) Empire (about A.D. 600-
1300).

Activity A - Ask students to write a report discussing the respect
the Arabs (Saracens) had for learning and culture. Include how
they learned about different people and other ways of life and
incorporated these ideas into their own way of life.

Activity B - Ask students to make a list of words in the English ’ -
language inherited from the Arabic people. Write their-definitions
and learn to spell them. (Example: Algebra, coffee, Muslim,
orange, zero, €tc.)

Activity C - Ask students to write a report explaining how the
Arabs workeéd to preserve the learaing of the past. List the
advancemeris made by them in mather tics, alchemy, chemistry,
horticulture, medicine, art, literature, and architecture.

Learner Outcome 32: The student will list prominent artists of
the Renaissance.

"

Activity - Ask students to use rescurce and reference books to ‘
set up a chart showing "Renaissance Artists" and "Works of Art"

and "Music.”" "Works of Art" includes paintings and sculptures.

Students should be able to discuss the purpose artists of the era

had in creating art objects and creating music. Invite a local

artist to visit the classroom.

MORAL AND SPIRITUAL VALUES
Generalization: Each culture has its own system of mox~1 and
spiritual values.

Learner Outcome 33: The student will demonstrate an understanding
of the religious structure of the four great civilizationms.

hctivity A - Ask students to read about prehistoric man's religion
(animism) and the gods and goddesses of the people of the four
great civilizations. Make a chart listing the religious charac-
teristics of each civilization. This may be done in groups.

Activity B - Ask students to make a list of ways ancient people

worshipped their gods. Make another list of ways people

country worship today. In what ways were the practices
(Singing, praying, making sacrifices, giving




Activity C - Ask students to research some important gods, goddesses
and religious practices of these early civilizatioms. Write reports

’ on the part these religious figures played in the lives of the
people.

Learner Outcome 34: The student will demonstrate an understand-
ing of the part the Roman Catholic Church played in the lives
of both nobles and peasants during the Middle Ages.

. Activity A - Ask students to write an opinion of how the teachings
of the Roman Catholic Church, the only church in Europe during the
Middle Ages, improved the daily life of the people.

7 .

Activity B - Ask students to make a list of some of the things the
Roman Catholic Church instructed people to do during the era of
e ) Feudalism. :

Activity C - Ask students to research the importance of the clergy,
both secular and regular, of the Roman Catholic Church of Europe

in the Middle Ages. Write a report on the influence it had on the
lives of the people. (Place emphasis on the contributions of the
Monks to agriculture, preserving learning, education, and services
L to the sick and poor.) '

Learner Outcome 35: The student will demonstrate an understanding
- of the problems of the Catholic Church and the resulting
Pretestant Reformation.

‘ Activity A - Ask students to write responses to the following:
(Provide books from library on these top1c§.) /

1. Who was Martin Luther?
% 2. What did he dislike about the Catholic Church?
3 Why was the period that followed called "The Protestant
Reformation?
4. Name and identify other leaders of the Protestant Reformation.
5 What was the Counter-Reformation?

Learner Outcome 39: The student will identify various religious
sects in modern society. :

Activity - Ask students to research books for informaticn on
various religions such as Islam, Buddhism, Judaism, etc. Construct
a chart showing where each religion began, what group of people
started the religion, and at least ore important person associated
‘with each religion. - '

)
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1. characteristic

2. tivilization

3. communism

4. contribution

S. crusade

6. cuneiform

7. democracy

8. edusation

9. feudalism

10. "hieroglyphics

11. irrigation ’

12. Pax Romana ' |
S 13. pope °

14, reform |

15. religion

16. renaissance

17. revolution

18." secular

19. social class

20. society
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III. CONCEPTUAL STRAND: ECONOMIC ORGANIZATION

A

.

ECONOMIC SYSTEMS *
Genera11zzt1cn' In every society there must evolve a system for
d1str1but1ng scarce goods and services.

Learner Outcome 1: The student will explain the relationship of
consumer demand to what goods should be produced and for
whom.

Activity - Discuss with the students the factors involved in a
private enterprise system. Compare this to a command economy.
List advantages and disadvantages. Explain a mixed economy.

*Learner Outcome 2: The student will cite reasons why goods
and services become scarce.

Activity A - Ask students to discuss why increased population
could cause a food shortage List ways these problems could be
resolved. A

Activity B - Provide students with a crossword puzzle activity
to learn about problems of lack of food in an overpopulated
country.

Activity C - A]k students to research to find what countries Have
suffered from overpopulation and how fcod shortages have been re-
lieved.

*Learner Outcome 3: The student will describe ways scarce goods
and services can be distributed to members of society.

Activity A - After identifying and discussing the scarce goods
and services of the ccuntry being studied, ask the students to
list the means of transportation available in the.country. Write
a paragraph explaining which mode of tramsportation would be most
appropriate for distributing each good or service.

Activity B - Show the students pictures of different methods of
transportation used to distribute scarce goods and services in

the country being studied. Discuss how they are used to transport
goods and/or people. Ask students to draw or make a model of one
form of transportation and write a sentence explaining how it is
used to distribute a particular good or service.

Activity C - Ask the students to draw a product map of the
country being studied. They should trace major transportation
routes throughout the country and identify the goods being
distributed and the modes of transportation used for distribu-
tion.

v
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INFLATION AND DEFLATION

Generalization: Every market economy experiences periodic
fluctuations in its levei of economic activity.

*Learner Outcome 4: The student will cite causes of inflation
as it relates to economic activity.

Activity A - Ask a local grocery manager to visit and relate to
students the variations in cost of labor and products over the
last five years. Construct a bar graph showing these variations.

Activity B - Ask the cafeteria manager to allow students to list
prices of commodities on pantry shelves to ascertain variations

in the cost of a good.

Activity C - Ask students to bring in newspaper articles concern-

,ing the government'§ role in the economy. Compare, by constructing
a graph or chart, tHe government's role in the country being studied,

to information locatled in newspaper articles of our government's
role in the economy.| (Current article may pertain to local, state,
or United States.)

Learner Qutcome 5: The student.will explain how a decrease in
salaries and wages affects consumer spending.
\
Activity A - Ask students to interview a person, i.e., parents,
grandparent, neighbor, .to find .out results of a salary decrease.
Write interview and present to class as a "New%break."

Activity B - Ask students to define recession énd then write a

few sentences about h?w a revession might affect their allowance.
: I

Activity 'C - Invite a banker or economist to address the class on

recession. Ask students to make a written summary of his talk

and prepare copies for the other class members.

SCARC{TY \
Generalization: Because wants are unlimited and resources are
}imited and versatile, all economic systems must be concerned
with the problems of relative scarcity.

*Learner Outcome 6: The student will distinguish between wants
and needs of people living in the country being studied.

Activity A - Invite someone  who has lived in the country being
studied (possibly a missionary héme on furlough) to talk to the
class about the wants versus thé\needs of the people. Ask stu-
dents to compare them with their 0wn wants and needs.

\\\
Activity B - Ask students to maké ‘a poster (for classroom display)
depicting illustrations of wants anid needs of people in th coun-
try being studied. A
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Activity C - Ask students to write a paper explaining how a need
in a country being studied might be a want in Louisiana and vice
versa.
!

Learner Outcome 7: The student will define sacrifice, opportunity

costs., and trade-off .ir indirect terms through the use of

examples. .

Activity A - After defining the three terms, give the students

' the following situation: You have a limited amount of space.

You decide to plant either a vegetable garden or a flower garden
in this space. Ask students to answer the follbwing questions:
(1) What are your choices? (2) Why would you plant flowérs?

(3) Why would you plant vegetables? (4) What is your decision?
(5) What is your opportunity. cost? .

Activity B - Given a choice of five items of the same price, ask
the students to choose the one item they would like to have and
explain ‘why they decided to choose that item. !

Activity C - After completing the problem situation describéd in
the Activity A, ask the students to relate the definitions of
sacrifice, opportunity costs, and trade-off to the situation.
Follow-up: The children will create their own.situation ij
which a trade-off, sacrifice, and an opportunity cost are !
involved. ’

Learner Outcome 8: Given a particular resourcc and a situation,
the student will demonstrate an understanding of opportunity
cnsts by listing alternatives which could have been produced.

Activity A - The Big Guy (Opportunity Cost) Game -

MATERIALS: ' .

1. Set up three "stores" or purchasing centers. Each store
should sell a différent category of item, as follows: The
$1 Store selis goods. The $2 Store sells goods, and The
Game Store offers the opportunity to play a game of skill.
To stock the two stores selling goods, have the students
bring simple used items from hom such as rubber bands,
pencils, trading cards, old comic books, etc. Have each
student bring up to five items. Sort the items into two
piles by judging those that would be considered more valu-
able as $2 items while the remainder have a §1 value. Keep
in mind that since play money is used, the items do not have
to have a real market value of $1. All the items catalogued
as $2 will be placed in the $2 Store. One-half of the $§1
items will be placed in the $1 Store and the other half will
be placed in the Game Store to be used as prizes. When the
stores are stocked, they each should have approximately the
same number of items. :

2. Have students prepare big signs to identify each store; for
example, the Game Store might have a sign saying "Play the
Game of Skill Here, 3 Tries for $1" or "Play Spinner Here,
3 Spins for $1."
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3. Arrange a location for each store. The Game Store should
have one game for students to play. One student plays while
others wait in line. The games selected should be the kinds
that individuals play at carnivals rather than group games;
for example, a bean bag toss or ping pong ball toss through

-a small hole in a piece of plywood, or a six or eight-number
spinner, where the player guesses which number will come up.

4.  Make some play money or use MNonopoly money, enough to give
each student five $1 bills.

5. o You will need a large-alarm clock.

PROCEDURE:

1. Explain to the class that there are three stores: two selling
goods and one selling a service. The $1 Store sells items.for
$1 each; the $2 Store sells items for $2 each; and the Game
Store has a game available to play, but each player must pay
$1 for three tries. In the Game Store, if the player wins
(i.e., gets the bean bag or ping pong ball in the hole), b=/
she may select a prize from the goods available. It is
possible for a player to win three items. Some will try but
will not wim anything. Once a player has taken three shots,

" he/she must 'go to the ‘end of the 1.ne in order to buy another
chance, unless there is no line.

2. Ask for three volunteers to be STORE OWNERS who will then sell
the goods or the chance to play the game.

3. Give each student\(gxcept the store vwners) five $1 bills of
- play money.

4. Tell the students that they will have 10 minutes to "shop" at
the three s..res; they can just look and not buy; they can
spend all their money; or they can spend some now and save
some for later.

5. Also tell them that after the first 10 minutes, there will be
a.big "sale" for five minutes, and the "Goods' store owners
will be allowed to sell two for the price of one of any items
that are left over, and the Game Store will let students have
six tries for §1. Mention that, of course, there may not be
any items left over if the shoppers buy up everything.

6. Say "START BUYING"\End set the alarm for 10 minutes.

~

7. If a store sells out before the time is up, put up a big c-gn
saying -CLOSED. .
8. When the alarm goes off, set it again for five minutes and

sa7 "THE SALE STARTS NOW." Enc?urage stdré“owngg§ to try to

sell all their goods. S

~
. —
9. When the alarm goes off again, announce that all the stores T
are closed, and have each store owner count his/her money.

1927~~~
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10. Discuss the following questions with the class:
‘ Which store was the most popular with the shoppers? Why? \

Which store earned the most money? Why?
Why did some students spend all their money during the first
ten minutes and others wait for the big sale?

How many students spent all their money at the $1 Store? K
What could they have bought at the $2 Store instead? What =
did they give in order to buy what they did?

Did students spend time just looking or standing in line?
' Why? What was th» opportunity cost of looking; ¢f standing
in line?

Which students felt that they were "the best shoppers"? Why?

What is the opportunity cost of buying five items from the $1
Store or five dollars of game playing?

Who waited for the big sale and found that the item he/she
. wanted most was sold out or that the Game Store was too
) crowded and he/she couldn't play? What does this tell us
about the risk of waiting?
| Why couldn't everyone buy everything he/she wanted and play
the game too?
Activity B - Ask students to list things they could do in a free
hour at home. Have students vote for the activity they think is

best. Ask the students to give a reason for their choice
in t :. ¢ money, educational benefits and enjoyment. /

- Activity C - A man is shipwrecked off an island. Before his boat
sinks, he only has .time to take one thing with him. Should he
take a gun, fishing pole, or his gold watch. Ask students to list
/ positive reasons for selecting each item. Ask the students what

) they have gained by selecting that item and then identify what
Lo they have lost by selecting that item. Students might then create
their own situation.

Learner Qutcome 9: Given a situation involving the need for making
economic decisions, the student will demonstrate an under=
.standing of Trade-off by listing sacrifices that must be made.

Activity A - Setting: A f- ‘ily lives in a neighborhood where the
- city owns a vacant lot. S « children run and play in the vacant
lot. Some people want the city to make the iot into a park and
playground for children. Other pecple want to use the lot to plant
vegetable gardens. Your mother and father are going to vote on the

- use of the lot. They have asked you for your opinion. Should the
' lot be dug for vegetable gardens or should the lot be made into a /
park? Ask students to identify the problems and sacrifices involved
by debating the two issues. —

s
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Activity B - Ask the students to listen to the debate of group A,
and then list the problems and the sacrifices. ‘

Activit& C - Ask students to write a similar situation in a play
identifying the problem and possible cunsequences. Perform for
groups A and B.

PROPERTY, COMPETITION, AND FREE ENTERPRISE

-

Generalization: The market economy is characterized by profit,
competition, private property and freedom of enterprise.

*Learner Outcome 10: The student will tell how competition ‘
affects prof%t.

Activity A - Two classroom stores will be established. One will

be operated by the regular teacher - the other by another teacbquﬂﬁ,,,'

aide, or parent volunteer. Students will each receive the same
amount of play money and will be asked to purchase a certain amount
of groceries on a prepared list. After the shopping is completed,
ask the class to calculate the difference in the prices of goods:
and discuss how competition affects profit.

Activity B - Ask students to compare prices of five items found in
two different Jocal sales.papers to determine which grocery re-
ceived the most profit, assuming that each grocery paid the same

for each item. (The teacher should furnish the approximate wholesale
price of items.)

Activity C - Ask students to research how businesses can buy in
volume to allow for greater competition. (Contact groceryman,
cafeteria manager, druggist, etc.)

SUPPLY AND DEMAND

Generalization: In a market economy price is the major factor in
determining the use of scarce resources for the production of goods
and services.

Learner Outcome 11: The student will determine the value of
market prices where there are limited resources for the
production of goods and services.

Activity A - Ask students to read the newspaper (teacher provide
newspaper) and keep a record of the rise and decline in food production
for a given period of time. Discuss articles in class.

Activity B - Survey parents and/or other community:people in order

to determine what prices should be affixed to items at the school
bazaar. Find out why they suggested particular prices and write a
sentence stating these decisions.

Activity C - Ask students to construct a graph of how consumption
1s influenced by prices.
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" search on three different assignments:

The student will tell how government can
regulate price control depending on availability and consumer

Learner Outcome 12:

demand.
Activity A - Divide students into three groups, each doing re=
World War II Rationing,

The teacher will guide the students

Price Controls, and Wages.
Students

as they .-:search government controls in these three -areas.
present reports orally to Group B.

Activity B - Ask the students to listen to the three committee
reports. In small group discussions the students will be led to
generalize that price control depends on availability and consumer

demand.

Activity C t/Ask students to comment on whether we should have
price decontrol on gasoline and/or gas rationing. Graph the

responses. Discuss "pros" and "cons" of government regulation.
MOKEY

Generalization: In a developed economy money is used in the
exchange of goods and services.

Learper Out come 13: The student will identify the role of money
as a medium of exchange.

Activity - Supply students with information on the gost of living
sin.e 1967. Have them draw charts showing the rise of prices and
the devaluatien of the dollar. Explain government printing of

paper money. .

BANKING

Genera:ization: The bank's role in safeguarding savings, arrang-
ing for the transfer of money by checks, lending and investing

money is vital to our market economy.

The student will identify the following

Learner Outcome 14:
commercial banks, industridl banks and

types of banks:
savings banks.

f
!

Activity A - Assist the students in establishing two banks within
the clasccoom to experience the making of checking accounts,
savings accounts and the use of credit cards. =

’

Activity B - Plan for students to view films

deposit and withdraw money in the bank and wr

howing how to
ite checks.

/!

Activity C - Ask students to research the differences between
industrial accounts, savings accounts and commercial accounts,
and invite a local banker to reinforce their findings.
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Léarner Outcome 15: The student will explain the role of banks
in making loans.

Activity A - Ask students to invite a person from a local bank to
visit the class and explain how interest rates on a loan’can benefit
the banks and the community and explain where the bank acquires the
money to loan. Students will write a summary of information presented
by a resource person.

Activity B - After students have listened to activity A, ask them to
role play acquiring a loan for the purchase of a new bicycle.

Activity C - Ask students to do research using math textbook and
compute the interest earned on two different loans at different
interest rates.

TECHNOLOGY

Generalization: Productiyity is increased when people use tools
and machines.

Learner Outcome 16: The student will explain productivity in a
country.

Activity - Ask students to discuss the productivity of workers
in agriculture in the country studied compared to farmers in Louisiana
and the United States. Discuss ways increased skill, better machines
and better management could increase the farmer's productivity.

NETWORKS

Generalization: A complex mechanized society requires an advanced
communication and transportation mechanism.

Learner Outcome 17: The student will identify vaiious modes of
. transportation for a given country.

Activity A - As different countries are studied, ask studenis to
compile information on their transportation systems. Compare
systems and note differences between developed and undeveloped
nations.

Activity B - Ask students to choose a mode of transportation from a
country and: construct a model (using clay, construction paper, card-
board or tag board) of that method. ,

Activity C - Ask students to make posters showing modes of transpor-
tation from countries studied or being studied.

Learner Outcome 18: The student will identify various modes of com=
munication for a given country. :
w .
Activity A - Ask students to wrlite an embassy of a country being
studied and r~quest information on the country's communication

systems.
‘ 200
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" Activity B - Ask students to list met*»ds of communication used by
the country being studied.

Activity C - Ask students to design and develop communication brochures
advertising types of communication methods of countries being studied.




10.

12.
13.
14,
15.
16.

17.

N VOCABULARY

1

accountiné profits
automation
bankiﬁg

4
competition .
consumeé
deflatisn
demand
depression
distvibution
economy .
economic profit
equilibrium price
export
free enterprise

goods

government

import
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19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.
:33.
34.

inflation
interest

£ ,
‘marketing
|
money

network
\,

\

opportunity cost

producer -

profit
real cost
recession
. i
resource
sacrifice
scarcity
services
supply
tecthIOgy

trade-off

\
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IV. CONCEPTUAL STRAND: POLITICAL ORGANIZATION

A.

‘Athens with use of a chart. (Note that in Sparta soldiers ruled

POLITICAL SYSTEMS'

Generalization: 1In every society man has established a political
system for the purpose of delegating authority.

*Learner Outcome 1: The student will compare the political struc-
ture of the ancient Greek city-states, Athens and Sparta.

Activity A ~ Ask students to do research on how the political sys-
tems of Sparta affected the lives of children, adult citizens,
and slaves. Contrast the Spartan political system with that of

and children were trained for battle.) Write paragraphs summarizing
the differences in the two systems of government.

Activity B - Ask students to draw pictures showing the requirements
and activities of boys and girls in Athens and Sparta. Write sen-
tences under each picture, explaining their meaning. In which
city-state would they rather live? Why?

Activity C - Ask students to compare the duties of the three

branches of the Atheniar government and the United States govern-
ment. Draw diagrams to show their political structures. I11lus-
trate these diagrams on poster board and present the information

to the class. Determine strengths and weaknesses of the government
of the city-state and compare to the United States government. (Make
the same type of comparison to government in Louisiana.)

*Learner Outcome 2: The student will explain why some political
systems allow more freedom to the people than do others.

Activity A - Ask students to define each of the following political
systems and name a country that has such a system of government.
Use resource books to determine -the political system of each
country named.

Democracy (United States)

Theocracy (Iran)

Monarchy (Saudi Arabia, Jordan)

Oligarchy (U.S.S.R.)

Constitutional Monarchy (England)

Dictatorsiiip (Cuba, Libya) )

Parliamentary (Canada, Australia) ! . .

~ON U SN

Activity B - Ask students to dramatize by role playing a citizen's
treatment by authority and his freedom under the law if he lives
in a dictatorship and in a democracy. Write sentences explaining /
differences in the two politcal systems. ) :
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the U.S.S.R. writing a news release for the American newspapers.
Consider the following questions: Could I express my feelings
about what I see? Would someone censor my news articles? Could
I give the true facts about what is happening in my country?

Activity C - Ask students to imagine that they are reporters in .

*Learner Outcome 3: The student will compare the elements in a
democracy with those in a communist country.

Ac.ivity A ~ Ask students to find out from reference and resource
books the origins and effects of political power in the U.S.S.R.
Compare and contrast the political power in the U.S.S.R. with that
in the United States.

Activity B - Help students locate the 11.S.S.R. on a wall map of
the world or on a globe. Given a desk outline map of the world,
locate and color the Union of Soviet Socialist Republics and the
United States. Label the national capital of each country.
Compare the size. Write sentences explaining the philosophical
difference between democracy and communism.

Activity C - Ask students to use resource and reference books to
discover which countries in Europe and Asia are under communist
rule. On a desk map of the Eastern Hemisphere, label those coun-
tries under communist rule. Determine any important differences
in their political structure.

B.  GOVERNMENT | . :

o~ Generalization: Political systems exist to make authoritative
decisions binding on all citizens.
¢
Learner Outcome 4: The student will compare the goveraments of
ancient Athens and Sparta.

Activity A - Ask students to draw a diagram showing the structure
of government in ancient Athens and Sparta. Determine which was
more similar to the government of the United States.

Activity &.- Ask students to locate the boundaries of ancient
Athens and Sparta on a map. Color each nation and label it.
List the type of govermnment in each.

-

/

Activity C - Ask students to compare the duties of the three
braaches of government in Athens, Sparta, and the United States.
Draw diagrams to show political structure. Indicate how each »>
branch provided for checks and balances.

Learner Outcome 5: The student wiil demonstrate an understanding
of how changes in. the Roman army from the 280s A.D. indicated
S/ a decline in the strength and power of government to control

the empire. 7 '
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Activity A - Ask students to identify changes in the Roman
heginning in the 280s A.D. wihen Diocletian barbarized t
(allowed barbarians to join the Roman army) which beganithe de-
cline in the strength and power of the government to co trol the
empire.

Activity B - Make a list of events that led to theufall of the - %
Roman Empire.

Activity C - Ask students to write an opinion of how weaknesses

in discipline and loyalty within an army, démands by the people

for "free" luxuries, more violent forms of entertainment, disre-
gard for high moral standards, conduct leading-to high crime

rate, and a fall in the value of a country's coinage can contribute
to- that country's decay and eventual .fall as a powerful and re- N
spected nation. State evicences that some of these events that

led to the fall of Rome are happening in America and the state of.
Louisiana. . :

“Learner Outcome 6:
tical parties
the political

The student will compare the two major poli-
in the United States with each other and with.
party in the Union of Soviet Socialist Republics.

Activity A - Ask students to gather information about the major’
political parties in the United States by listening to television,
reading newspapers and resource books, and/or interviewing legisla-

tors and other informed people. Discuss differences with class-

mates. : - -

Activity B - On a sheet of poster paper, ask students to construct
a chart on each of the political parties in the United States and
the Soviet Union. Include articles from newspapers, magazines,
pictures of .dimportant leaders in each party, a summary of party
platforms, etc. Share the project with classmates.

Activity‘L - Ask students to pretend they are candidates for
politiral office in the U.S.S.R. or in the U.S.A. |They decide
what plans they should make to win the election.  Reports shouid
be written and presented to the class.

LAW .

Generalization: Every society creates laws and imposes sanctions
and penalties for violation of laws.

Learner Outcome 7: The student wili compare one of the earliest
written codes of laws, Hammurabi's Code, with the first ten
amendments (Bill of Rights) of the United States Constitution.

\

Activity A - Ask students to make a list of some of the laws of
Hammurabi's Code and write opinions of the importance of this
code of laws to the people of the time. Tell which laws were
most unfair and why. Read the Bill of Rights and tell why it is
important to individual frecedom.
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Activity B - Ask students to draw pictures depicting the results
of some of Hammurabi's laws. Write sentences explaining the
pictures and tell which laws were unfair.

Activity C - Read the first ten amendments, the Bill of Rights,
of the United States Constitution. Write a report explaining how
Hammurabi's Code reflected the values and beliefs of Sumerian
society and how the Bill of Rights reflects American values and
beliefs.

CITIZENSHIP

Generalization: Citizenship in_a democracy is the exercise of
duties, responsibilities, and privileges.

*Lea%ner Outcome 8: The student will demonstrate an understanding
gf some of the responsibilities and rights of living in a
lepocracy.
:

Activity A - Ask students to discuss with classmates the fairness
of Roman government in allowing tax collectors to charge the people
what theéy wished as long as a certain amount of money was sent to
Rome. Find out who paid taxes in Rome and who pays taxes in the
Un1ted States. In the United States how are taxes collected, and
how is the money spent?

Activity B - Ask students to list the rights named in the first
ten amendments to the Constitution (Bill of Rights) and explain
the re%ponsibilities inherent in each. ’ ,
Activity C - Ask students to write a réport on the topik "With
every right there comes a responsibility."” Share this with the
class. ' . |
Learner Outcome 9: The student will identify the name of his/her
representative, senator in the Louisiana State Legislature.

- \
Activity A - Ask students to write a letter requesting names of
representative and senators. \ .

Louisiana House of Representatives or Louisiana Senates ’

Post Office Bok 44062 . , |
Baton Rouge, Louisiana 70804 ' ‘

League of Women Voters

850 North 5th Street_.-- .
Apartment 103 .
Baton Rouge, Louisiana 70802 =

K
1
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10.

11.

12.

authority
communist
democracy
dictatorship
ffeedom
monarchy
oligarchy
politiéﬁl parties
politics
structure
tq;ocracy

totalitarian
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V.  CONCEPTUAL STRAND: HISTORICAL HERITAGE
A.  CHANGE \

Generalization: Change has been a universal characteristic of
all human societies.
A\
Learner OQutcome 1: The student will identify the various peoples
who have occupied the Mesopotamian Valley.

Activity A - Ask students to trace the occupation periods of
various tribes,of people who lived in the Mesopotamian Valley,
beg1nn1ng with the Sumerians and continuing through the Moslem

aracenic or Arabic) Empire. List at least cne importsat charac-
teristic of each group--Sumerians, 0ld Babylonians, Assyrians,
Chaldeans, Hebrews, Phoenicians, Persians, Greeks, Romans, Moslems.
Activity B - Ask students to list the various peoples who have
.occupied the Mesopotamian Valley. Have them write a short para-
graph about the group of people that interested them most.

Activity C - Ask students to trace the occupation periods of
various tribes of people who lived in the Mesopotamian Valley as
required for Activity A. Then, read in reference books, textbooks,
and resource materials for information about the formation of the
countries existing in the Middle East today. Note major changes.
Learner Outcome 2: The student will identify the historical
periods of early Egypt and identify one important event
that occurred in each.

Activity A - Ask students to construct a time line of the three
historical periods in early Egypt (from 2800 B.C. until 1085 B.C.)
Write in its proper place on the line at least one important
historical event that occurred in each period.

Activity B - Ask stuAents to draw pictures of interesting artifacts
in Egyptian history and of the pyramids in Egypt. Find out in what
century the pyramids,were built.

Activity C - Ask students to read information on the 0ld, Middle,
and New Kingdoms in Egyptian history. Make a time line from the
beginning of the 01d Kingdom (2800 B.C.) until 332 B.C. when
Alexander the Great of Greece conquered Egypt. On your time line
label major historical events that occurred during this time.

Learner Outcome 3: The student will trace important phases of
Indian nistory.

Activity A - Ask students, to trace Indian rule fyom the invasion
of the Ayrans to the present. Choose one period and elaborate
on it. (Example: HMaurya Empire, Gupta Empire, Moslem invasion,
British rule, Mohandas K. Gandhi.) €
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\ , ' Act1v1ty B - Help students to locate pictures of the Taj Mahal. .
‘ Have them write a story about the Indian king who built it.
Make drawings to go with the story.

Activity C - Construct a time line indicating dates of important

historical eveats in India from about 2000 B.C. to the present.

Research the period of British rule and write a report on the

influence of the English in India.

Learner Outcome 4: The student will identify the characteristics of
major historical periods in China.

Activity A - Ask students to write a paragraph describing at least
one important event in each of the following periods of Chinese

history:

1. Chinese dynastic period

2. Mongol rule

3. Japanese invasions ‘ \\_;

4.  World War II : ’ P

5. Communist rule ' ‘ o
¢ -

Activity B - Ask students to write a short paragraph about Marco e

Polo's visit to China. Tell about some of the beautiful things he LT

saw there during his long stay. ) -

Activity C - Ask students to research Chinese history during the
nineteenth and twentieth centuries. Have them write a report of
their readings. Write their opinion of the events that had direct T
influence on the Chinese accepting communist rule.

*Learner Outcome 5. The student will identify the major historical

events that led to the rise of the Roman Empire.
ot

Activity A - After doing research, students are to identify the
following: -

, Roman religion

Pedagogues

Punic Wars: ,

Cincinnatus_

Julius Caesar’

The rise of Christianity

The decline and fall of Rome

NN -

Activity B - Ask students to write a short story of Hannibal's
attempt to capture of city of Rome. With the help of the teacher,
have the students make a list of parts of Europe and Asia that
became the Roman Empire. Be able to locate them on a map.

Activity C - Ask students to do reference work about the rise and
fall of the Roman Empire. Compare the character of the Reople of

/r~ rearly Rome with that of the people under Roman dictatorship. Write
a summary of their analyses, placing emphasis on the part the atti-
tude of the people played in the eventual fall of Rome.
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*Learner Outcome 6: The student will analy.e the changes which
brought Europe out of the Middle Ages and into the Age of
Enlightenment.

Activity A - Ask students to Jivide their paper into three columns -
political, economic, social. List changes that brought an end to’
the Middle Ages under the appropriate column.

Activity B - Give students a list of attitudes and wants that
could have accounted for the emergence of the Age of Enlighten-
ment. Ask them to check off the ones that may have affected
"enlightenment" and then verify their answers.

Activity C - Ask students to write a play with a setting in the
the Middle Ages, having the characters finding out about the age
of Enlightenment. Perform for the class.

*Learner Outcome 7: The student will define the terms democracy
and nationalism and explain their roles in the emergence of
modern Europe.

-

-

Activity A - Ask students to name characteristics of democracy
and nationalism. Make a list of the nation-states that émerged
in Europe and basic cayses for adopting democratic governments.
b ~
Activity B - Ask students to define democracy and nationalism.
Label a map of Europe which shows the outline of the naticn-states.

Activity C - Ask students to choose one of the European countries
being studied and write a brief report ‘on developments of nation-
alism and democracy in that country.

L

. Learner Outcome 8: The students will def‘ne the term imperialism
and list its positive and negative connotations.

Activity - Conduct a "brainstorming" session with the students

centered on the idea of imperiaiism. After determining cate-

gories, ask students to give specific examples of countries

studied and examples in the world today.

Learner Outcome 9: The student will identify important events
" in the history of the British Isles.

Activity A - Ask students to write a brief summarizing statement
about each of the follc..ng:

The Romans in Britain

The invasion of the Angles, Saxons, and Jutes
The Norman French invasion of 1066

England during the period of exploration

The British Empire - 1700-1900

England's part during World Wars I and II
The British Isles today

SO BN
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_brief statement about the following:

Activity B - Prepare for students to listen to class discussions
about events in British history. Have them choose an event that
interasts them most and write a short story about it.

Activity C - Ask students to complete the work for Activity A.
Have them read information on the ancient history of the British
Isles. Write a report of the tribes occupying these islands
before the coming of the Romans. What influence did they .have
in determining the identification of the countries that exist in
the British Isles today?
o .

Learner Outcome 10: The student will identify important periods

of French history.

Activity A - Ask ctudents to write a brief summarizing statement
about each of the foiicwing:

The Franks

Gaul

Charlemagne

The Normans

Hugh Capet 1

The Hundred Years' War
Joan of Arc

Louis XIV \

The French Revolution
Napoleon Bonaparte

s W N
O W oo~
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Activity B - Ask students to choose one person or event from
Activity A and write a short story about it. Have them make
illustrations for rheir story.

\
Activity C - Ask students to complete the work for Activity A.
Ask them to research the influence France played in Vietnam.

Learner Outcome 11: The student will identify stages of histori-
cal development of Spain and Portugal.

Activity A - Ask students to read in texts and reference books
for information on the history of Spain and Portugal. Write a

Iberia under the rule of Rome

The coming of the Moors (Moslems)
The rise of Spain -
Spain and Portugal during the exploration period

The defeat of the Spanish Armada :
Spain and Portugal in the twentieth century

NN W N
« e s« s s

Activity B - Prepare for students te listen to class discussions

on the history of Spain and Portugal. Look at pictures in text- 4

books. Have them write short story of the part that interested

them most. Make illustrations to go with the story. -
¢
|

Activity C - Ask students to perform the tasks for Activity A. .
Make a time line for the history of Spain from 500 B.C. through -
1980 A.D.
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Learner Outcome 12: The student will compare the historical T~
development of Switzerland, Austria, Hungary, Czechoslo-
vakia, and Poland. ‘

Activity A - Ask students to make a time line for each of the
countries listed above. Begin with their early history and
continue to the present. Have them write their opinion of which
country has had the most prosperous history and why.

Activity B - Ask students to listen to class discussions and
teacher explanations of the history of the countries listed.
On a chart, write one historica&oevent of development in each
country.

Activity C - Ask students t& research for information about the :
early history of the people who settled in the countries of
Central Europe--Switzerland, Austria, Hungary, Czechoslovakia,
and Poland. Write a TV advertisement about each of these
countries. (Include information of historical development.
Class will discuss differences of developments described.)
Learner Outcome 13: The student will demonstrate an understand-
ing of the history of Scandinavia and Finland and their in-
fluence in world history. v

A

Activity A - Ask studegts to identify the following with a brief
statement.: ;

The explorations of the Vikings ‘

Edvard Grieg
Eridt;of Nansen Land
10. Stockholm

11. Alfred Nobel

12. Helsinki

13. Jan Sibelius

- 1.
2. Queen Margaret (1397)
3. Swedish revolt of 1523
4. Gustavus Adolphus
5. Hans Christian Anderson -
6. Iceland and Greenland
7. Oslo
8.
9.

Learner Outcome 14: The student will identify the important
civilizations which have developed in central and southern
Africa.

Activity A - Ask students to read in texts and reference books /
for information about the grea. civilizations that once flour-

ished in Ghana and. South Africa. Have them write a report on

their research.

Activity B - Provide students with pictures of the ancient king-
doms of Ghana and Zimbabrve. sk students to write a few sentences
about each of the pictures.

'
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Activity C - Ask students to choose one of the civilizations
that developed in Africa and write a summary of its achieve-
ments and present status. -

Learner Outcome 15: The student will outline the historical
events that have shaped the country of Japan.

Activity A - Ask students to research the history of early Japan.
Illustrate important developments about Japan. (Draw in frames
with anno. tions and use as an enlarged filmstrip prepared by
students.)

Aétivity B - Ask students to write a short paragraph about Japan
today. Emphasize economic growth.

Activity C - Ask students to analyze the cultural achievements
of Japan before and after World War II. Write a discussion of
the following topics: "Japan's prewar achievements have been
much less significant than its postwar achievements."

Learner Outcome 16: The student will chart the history of Korea.

Activity - Ask students to research the history of Korea. Have
them write brief sentences about the following: (These could
be used with cartoons.)

1. Who were the first Koreans? i
2. What other people attempted to conquer them and with what
results? '

3. What was Korea's part in World War’'II?

4. Why has Korea been divided into two parts?

5 Why was the United States at war in Korea in the early
1950's? ‘

6. What was the result of\that war?

Learner Outcome 17: The student will, outline the historical
heritage of the people of Southeast Asia.

Activity - Ask students to research for information about the
following:

Early Chinese influence in Southeast Asia

The effect of the exploration period on Southeast Asia
(1400s - 1600s)

Southeast Asia after World War II

The French in Southeast Asia

The Vietnam War

The history of the Philippines

DO b

AN W

Write a brief paragraph about each.
CAUSE AND EFFECT ,

Gneralization: No historical events have resulted from a single
cause. >
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*Learner Outcome 18: The student will list discoveries of ancient
writings and demonstrate an understanding of the importance ‘ ‘

of these writings to history.

Activity A - Ask students to research information on the discovery

of early writings of man. Write a report summarizing the different
kinds of ancient writings. List some historical events scientists

believe were recorded in these writings.

)
Activity B - Ask students to write a short paragraph about one
kind of early writing used by ancient people.

Activity C - Ask students to research the discoveries of "tablets"
by archaeologists in the "tels" of the Middle East. Make a booklet
of the findings and illustrate. Include some historical events
recorded on the clay tablets.
% Learner Outcome 19: The student will list the major invasicns
of ancient Greek city-states and the results of each.

Activity - Ask students to research reference books for informa- —
tion about the following: ’

The Battle of Marathoﬁ

1.
2. The Battle of Salamis
3. . The Empire of Alexander the Great
4. Rome conquers Greece
Have them write a summary of each. - Have them answer these ques- ‘
tions: Why do you think the ancient Greeks were able to defeat ’

such a formidable army as that of the Persians? {(They believed
in individual freedom-and were fighting to keep it.) Why do you
think Rome was able to conquer the Greeks?

*Learner Outcome 20: The student will characterize the "Industrial
Revolution" and analyze its effects on production.

Activity A - Ask students to define the term revolution and explain
why this concept was applied to the industrial era which began in
the early 18th century.

Activity B - Ask students to selett one invention made during the

- Industrial Revolution. They are to draw a diagram of the invention,
explain its use, and determine the reason why it could have been
called revolutionary.

Activity C - Ask students to write and produce a play depicting
the lives of several people during the Industrial Revolution.
(Examples: an inventor, a factory worker, a factory owner, a
chiid, etc.) )

*Learner Outcome 21: The student will express the meaning of
definite and indefinite time expressions such as decade, ‘ N

century, past, future, long ago, before, after, meanwhile,
minute, second, B.C., and A.D.

210 2;;93
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Activity A - Ask students to write sentences related to the social
studies using each of the following words. Indicate which are
definite expressions and which are indefinite.

(1) decade (7) 1long ago
(2) century (8) before
(3) past (9) after

(4) future (10) meanwhile
(5) second (11) B.C.

(6) minute (12) . A.D.

Activity B - Ask students to classify twelve sentences that indicate
one of the time related words in Activity A.

Activity C - Ask students to complete activity A, then use each of
the "t1me‘words" in a sentence and name events that would relate to
each word.

Learner Outcome 22: The student will identify events in German
history.

Activity - Ask students to research information on the history
of Germany. Have them write a short paragraph on one of the
following topics:

Germany before the 1800s

The rise-of Nationalism among the German states
The rise jof Prussia

Growth of the empire under William II
The Hapsburgs

The Treaty of Versailles

The Weimar Republic

The Nazi Party

Germany in World War II

The Final Solution

East Germany

~ QWU WN =
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INTERNATIONAL RELATIONS

Generalization: The relationships between nations of the world
involve poulitical, economic, social and cultural interactions.

*Learner Outcome 23: The student will monitor contemporary inter-
national relations through the use of newscasts, newspapers
and magazines.

Activity A - Ask students to bring in newspaper and magazine
articles or TV reports on specific international issues. They
should present articles in class and be prepared for discussion.
Students should report any new information on their topic.

Activity B - Ask students to collect news articles to bring to
class. Focus on a particular topic each week, i.e., Energy
Crisis, Middle East Conflict, Summit talks, etc. Class discus-
sions should be held to clarlfy spec1fx§ points and to allow

time for students to voice their opinions. Students use articles
on a display board. -

211




i
|
I

Activity C - Designate a special topic for each week. Ask stu-
dents to use varied sources to coll=ct information on the topic.
They should be prepared to hold a discussion on the issue, ex-
press their opinions, and debate students with opposing opinions.

CONTRIBUTIOWS OF INDIVIDUALS

Generalization: Leadership of certain individuals has had a.
profound influence on the course of history.
#
Learner Outcome 24: The student will list the names of inventions
made during the Industrial Revolution, note the names of their
inventors, and describe the significance of each contribution.

Activity - Help students to make a chart showing:

Names of inventions made duriug the Industrial Revolution
Names of the inventors

Uses of the invention

Names of any of the inventions used in Louisiana today.

0N

Discuss the significance of each invention.

Learner Outcome 25: The student will identify examples of French
heritage in Louisiana.

Activity A - Ask students to research reference books about the
history of Louisiana. Write a report on the influence the settle-
ment and ownership of Louisiana by France has had on the unique-
ness of our state. (Example: language, architecture, laws)

Activity B - Ask students fo make a list of those things in
Lovisiana that are different from those of other states because
we were once owned and ruled by the French.

Activity C - Ask students to research information about Louisiana
history. Outline major events that occurred in Louisiana from.
the visit by LaSalle in the 1500s through the early 1800s. Deride
which events left evidence of French influence on Louisiana.

LANDMARKS

Generalization: One means of honoring and remembering the past
is through the recognition of shrines and landmarks.

Learner Outcome 26: The student will list the names and locations
of the "Seven Wonders of the World."

Activity - Using a world almanac or encyclopedia, ask the students
to list the. "Seven Wonders of the World" and the cities in which
they are located. Make sketches of these "wonders" and exhibit

in the classroom.

* 225
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Learner Outcome 26: The student will identify. the historical facts
about the architectural design of the State Capitol.

© Activity -\Provide books for students to read about Louisiana. Ask
the students to list any interesting facts they locate, such as who
designed the building. Why.was the capitol different from existing
buildings in Louisiana and in what year was the construction began. .

F. HOLIDAYS, CI:JSTOMS, AND TRADITIONS

Generalization: Belief, life-styles, and values vary according
to time, place, and circumstance.

. Learner-Outcome 27: The student will use a calendar to chart
the major holidays of\£gur different cultures.
Activity - Help students to design a large calendar and display
it on a wall in the classroom. On approximate dates, color in
the names of various cultural and ethnic holidays. -




- N %
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1. alliance
2. communism )
3. crusade
4. decade
5. democracy
6. enlightenment
7. guild
8. heritage
9. imperialism
10. indenture servants
11. invention
12. mercantilism
- 13. nationalism
14. revolution
| 227 ,
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‘1. OVERVIEW

I1. OBJECTIVES ) |

SAMPLE UNIT
STH GRADE

IMMIGRATION - (Two Weeks)

\ The ‘purpose of ‘this unit is to expose students to the concept of immigration,

some of the reasons why various groups have chosen to immigrate to the United

\ S&ates, and some of the problems of adjustment and prejudice faced by immi-
L gR

ants in their new home. Other topics to be explored include the role of
the neighborhood, contributions made by immigrants to the expansion of this

‘

' country and increasing industrialism. Students will name some of the contri-

butions to American culture which have been made by different groups. ¥hen-
ever possible, parallels are to be drawn between current waves of immigration
(Vietnamese boat people and Cubans, etc.) and earlier %roups.

!

A. GENERALIZATIONS i

1. Objects may be spatially related as t6 direcéﬁon, distgnce and
time. (Geography)

1
\
i
|

2.  American society is composed of many ethnic groups, eagh with its
own identity, contributions and conflicts. (Social Organization)

3. Labor is one of the factors of production in an economic system.
(Economic Organization) f

4. Citizenship in a democracy is the exercise of duties, responsi-
bilities and privileges. (Political Organization)

5. The relationship of the United States with othef-nations of the
world involves political, economical, social and cultural
interactions. (Historical Heritage) '

B.  CONCEPTS

1. Geography - Location

2. Social Organization - Ethnic Groups -
3. Economic Organization - Labor and Technology

4. Political Organization - Citizenship

5. Historical Heritage - International Relations ™~

C.  SKILLS

1
1. Locate on a globe, map and an atlas the countries of origin of

immigrant groups in the United States.

LJ
2. Locate, gather and organize research information.
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3. Learn to relate the past to the present in the study of change
and continuity in human affairs.

4. -Interpret pictures, charts, graphs and tables.
D.  ATTITUDES

1. @Develop a respect for immigrants who have made contributions to
American society.

) 2. Develop feelings of empathy for immigrants who had to overcome k‘“*
many obstacles to become productive members of society.

ITI. INITIATION
A choice could be made of one oif the following activities:

A. Capitalize on a current immigration issue if one is available. (i.e.,
Why are so many Cubans leaving Cuba to make the dangerous trip to
America?) Encourage a discussion (but do not provide answers) in which
children contribute their ideas as well as raise further ques-ions. Ask
students to listen to news programs, collect magazine and newspaper

artiél.‘, and conduct a poll of parents and other adults in order to
gain some insight into why this is occurring J how Americans are re-
sponding to this situation. In discussing : ~idence, be sure that

stuc .nts note the difference in points of vic. and why they might exist.

As students are discussing, record any generalizatious they make from

the evidence as well as any unanswered questions. As the study of the

unit continues, with earlier periods of immigration, refer to the chart ’
to test whether the generalizations hold true for these periods as well.’ N

? B. If a current immigration issue is not available, chalienge students to .
find out about their ancestors and make a family tree. In particular,
they are to attempt to didcover the country of origin and the approximate

—  date of arrival .in the Uhited States. H. = students predict what kinds
gg,preb%ems their ancestnrs or others may have faced at first.

RN

1V. PROCEDURE
A. GEOGRAPHY - Location

Learner Cutcome 1: The student will locate on a world map the continents
and countries of origin of immigrant groups to the United States.

Activitv - Give the students appropriate world maps. Ask studenEE to
choose names of various immigrant groups studied or in the news and
located the continent and country of their origin. Check for proper
labeling . nd correct spelling.

B.  SOCIAL ORGANIZATION - Ethnic Groups

Learner Outcome 2: The student will identifysthe differeny life-stvles,
values and customs of major ethnic grodps th  have impigrated to .

the United States.

Activity A - Ask students to read and discuss articles on ethnic groups
in the United States. Ask them to make charts on life-styles, values
and customs of each group. )
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Activity b - Ask students t> collect pictures depicting life-styles,
values and customs of the immigrant groups. Have them make posters
using the pictures.

Activity C - Ask students to interview several persons of various
ethnic backgrounds. Have them report their findings to the class.

C. FECONOMIC ORGANIZATION - Labor and Technology

\

\

Learner Outcome 3: The student will list the a%vantgges immigrant
Tabor contributed to the economic growth of the United States.

Activity - Ask students to do research on the early immigrants to the
United States. Have them find out when the people settled, what employ-
‘ment was available, what kind of wages were paid and the conditions
under which they worked and lived.

-

D. POLITICAL ORGANIZATION - Citizenship

«

Learner Outcome 4: The student will list the various ways that
people can become citizens of the United States.

Activity - Ask students to research how persons can become citizens

of the United States. Ask them to read the stories of Ellis Island

and other immigration centers. Have them report to the class on the v
reasons most immigrants sought citizenship in America as soon as

possible.

E. HISTORICAL HERITAGE # International Relatiors

Learner Ovtcome 5: The students will explain reasons why many Euro- ]
peans and other peoples immigrated to thz United States.

Activity A - Ask students to research conditions in Europe which caused
people to leave their homelands for America.

Activity B - Ask studeants to draw on a map the routes of travel immi-
grants made when coming to America.

Activity C - Give the students examples o. advertisements and letters
used to encourage immigration. Ask students to determine whether or
not the claims of a better life were valid.

V. EVALUATION

Students shouid be evaluated to determine progress and for measuring growth
and understanding in the objectives of the unit. 'A variety of measuring
techniques should be used to include testing in the areas of knowledge,
skills and attitudes. For example, this unit has many opportunities for
evaluating the student's ability to read and interpret graphs and charts
on immigration figures in the United States during certain years. There
are also opportunities for reading and interpreting maps I[fultiple-choice,
matching, true and false, and short essay questions are several techniques
: that could be used to evaluate the students' ability to grasp understanding
" and relate factual information to concepts studied. Test items should
require more than mere recall of facts. -
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Interpreting a graph '
Immigration to the U.S., 1920-1976
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What i--Zormation does this graph contain? ‘
What country has had the most numbet}of immigrants to the U.S5.7?
What couhtry has had the least number of immigrants?
How many: immigrants have come from Mexico?
Which countries had more than féur million imhigrants come to
the U.S.? ‘

Vo~ =

Multiple Choice - Circle the letter of the correct answer.

1. Which of these conditions was true concerning newly-arrived
immigrants?
a. Housing was plentiful b. Jobs paid high wages

b.- Health care was adequate d. Not many had skills

¢

Essay Question

Write several sentences discussing why immigrants came to the
United States. Select one group and give specific information on
why that group left its homeland to live in a new world. Write
in goo¢, clear sentences using proper English and spelling.

Attitude Questions

’

Testing in the affective domain (attitudes) is very difficult and

in many cases impossible to determine accurately and objectively.

It is possible, however, to determine whether or not a student
recognizes a socially desirable attitude to the extent that the
attitudé is revealed in a test situation. Listed below are several
suggesticns for teachers seeking an insight into the attitudes of
their students. (Implications of prejudice or lack of prejudice.) _

s

Agree Disagree Uncertain

1. Immigrants are stupid and lazy.
2. Immigrants 2re strange and have
weird customs. ’ ’
3. People who don't speak English (
3,2 ignorant.
4, immigrants are people who have
common human needs.
5. Immigrants are usually loyal to

their adoptive country.

"Completing an unfinished sentence: =~~~ = :
"Qur unit on immigrants has changed my ideas about . M

Tests are an important part of evaluagzah\ However, other means
such as observation of students are also important in producing

evidence which can be studied and analyzed by teachers in evalu-
ating the growth of pupils.

Below are listed a few basic rules of test-making:

Have a clear and concise purpose in mind for the test.
Plan carefully for the test questions.
Make the test parallel the work in class.

Test what you teach.
236
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PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced **XOngoling *%.:Mastery *kk*Coptinuing
I. Reading social studies materials at GRADES '
appropriate grade level”
2 112{3{4(5|6i7181]191!10] 11} 12
A. Understand an increasing number of kk| k| kk] kk| Kk} kk]| kk| *k] *k} kk] k%
social studieg -terms kkk| kk| kk| kk| k]| kk| kk{ k@] RR] Rkl Kk &k
B. Learn abbreviations commonly used in k| Kk} k| kk| kk| k&) kk] Kk} ki
social studies materials kv | kk|kkk| kk] kk| kk] kk| kk| kk] Kk kk] Kk
II. Applying problem-solving and criticai thinking )

skills to social issues at appropriate grade
k| k] kk] kk] kk] kk{ kk| k%
A. Recognize that a problem exists Xk | kk| kk| kk| kk| kk] kk| kk{ Kk} kk| kk} kK
Kk| kk| kk| kk] kx| kk| kk] k%
B. Define the problem for study kx| kk| kk[hkk] kk] kk] kk] kk| kx| Kk} kk| Kk
) kk| kk| kk| kk| kk] k| *k
C. Review known information about the problem k | wk| kk| kk|kkk| kk] kk| k] kk| Kk} kk} kX
. ) , k| kk]| kk| kk| k%] k%
D. Plan how to study the problem k] kk| kk| kk| kk[hkk| kk]| kk] kk] ki) kx| Kk
k| ak] kk| kk] kx| *%
E. Locate, gather and organize information k | kk| kk| hk| kk| kk| kk| k| &k

; -

*k]| kk| kx| *k| &%
F. Summarize and draw tentative conclusions k| kk| k| kkk| kk| kk| kK] kk| Kk
G. Recognize the‘need to change conclusions kk| kk| kk] kk| Kk
when new information warrants * | kk| kk| kk| kk| Ak|dkwk] kk| ka] k] kk] Kk
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PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

~

*Introduced **Ongoing - *k*Mastery *kk*Cont inuing |
GRADES
12 |3j4>s5 (6171819110} 11} 12
.. k| kx| kK| kk
H. Recognize areas for further study k] kk| k| k| k| Wk| kk|Rkk] Kk} kk| k)| k%
}
1. Use problem-solving techniques by meeting -
personal and social problems x 0 x ] x| & ] %] % | k| kk]kkk] kkj-k% \**
, ‘ |
%
I11. Interpreting maps and globes i
A. Orient the map and note directions é
1. Use cardinal direction in classroom *k| kk| kx| *k| kk] Ak| kk| k%
and neighborhood x | wx| kk|kkk| kx| kx| kx| kk| kk] kx| Kk} 'k
9. Use intermediate directions, as k] kx| kx| kxl kk| kk| k%
southeast, northwest * Kk | *kk] kk| kk] k] kk| kkf kk| k%
3. Use cardifil directions and Inter- R P R P R I
mediate directions in working with maps
: % | kk| kkk| kx| Kk kK] kk| Kk] kK| Kk
4. Use relative terms of location and ]
directions, as near, far, above, below L B ] Bl Wk Wl It Bl Ml B
’ ! ! ’ ’ k| dkk| kx| Kkl Ak kk| kx| kkp k| Kk Kkp kK
up, down ’
5. Understand that north is toward the T P P P R I
North Pole and south toward the South
x | xxl anl xxk] k] wk] kK] kk] kK| kk] k%
Pole .
ak| kx| kx| kx| kx| kx|
6. Understand the use of the compass for *
: % | kk| kkk| K] Kk kK] kk| Kkl kk
_direction )
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PART ONE:\\SKILLS WHICH ARE A-MAJOR RESPONSIBILITY OF SOCIAL STUDIES .

N\

*Introduced **OSEging *kkMastery *k%*Cont inuing

\ GRADES ,
\ 2 1314561 218191]10} 11} 12
Ak | kk| kk| kk| kk ] kk | Kk
7. Use the north arrow on the map * | kklakk | kk | dk | kh| Rk ] kk | k&) k%
8. Orient desk outline, textbog and hk | k| kk | kKL kk
atlas maps correctly to the north k| Ak | hk fhkk | kk ] kK| Kk kk | Rk
9, Use parallels and meridians in kk | kk | kk | &k | Kk,
determining direction k| Ak | kk lkkk | Kk | kk | kk | ok ) kk
10. Use different map projections to learn el el ww | %w
how the pattern of meridians and that « |« I PP IR R R
of parallels differ ' L * el B
11. Construct simple maps which are kk | kk| Kk | kk| kk] kk | k&
- \\\ properly oriented as to. direction k | kk| kk[kkk| kk | kk| kk]| kk| Kk kk| &k
B. \Mocate places on maps and globes
1. 7ﬁe66§nize the home city and state on a k% | kk| kk| kk| *k| kk| FE KK
map of the United States and a globe k| kkpkkk | kk | k| kK k| kk| kk| k| k%
2, Recognize land anq water masses on a _ wn | an | wx| wk| wk| kx| wx] xx] xx
globe and on a variety of maps k[ hkk| kk| Kk | kh| wk| kk| Rk] kK] kk] ki
~
3. Ide;gifyhon a globe and on a map of the e ] wxl kx| kx| wx| wx] wx] ax
‘ Yggge.iglgngguator, continents, oceans, b1 walaka| wn| okl kx| o] dk] k| kx| wx
4. Use a highway map for locating places axl wxl Kkl %k
by number-and-key system; plan a trip
using distance, direction and locations koL ok | k| Kk kkk| kR Kk kk )
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. PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

4 = 1

- *Introduced **0ngoling k*kkMastery *kkkContinuing
GRADES
‘ ) ‘ K 1|20 3t4]s 161718191 10] 31} 12
. I 5. Relate low latitudes to the equator and k| wh | kk | Ak ] Ak | Kk
high latitudes to the polar areas x | kk | kxhhk| khd *k | kk ] kk | k& %
. 6. Interpret abbreviatichs commonly found |. kk | kk| kk| kx| kk | Kk
on maps k | ki | &k | kk [hik | kx| ®k | k& ] kk | hk | k&

-

7. Use map vocabulary and key accurately k| k| k| AR Kk ok | A

* k| kk(kkk| kk] kk] Kk | kk | kk ] kk ] k%

8¢¢
y v
®

Use longitude and latitude in locating Ak | kk| hk| kk| Kk ] k%
‘places on wall maps " x | kklakn] kx| Kk kx| kk| kk | k%

P kk| kki kk| kk ]| *%

9., Use an atlas to locate places
x | kk] kk|kkk] kk]| kx| k| kK] k%

10. Identify the time zones of the United Rk | Kk| Rk kK kR

5, States and relate them to longitude x | kx| xx]kkk]| wk]| Rk] kk] kk] k%
- )

. 1~ -~ - 11 -Understand -the reason for the Inter- ' ol

national Date Line, and compute time “ koL ORK| kkpkkh) k| kK

problems of international travel

Ak} kk| kk| khk| k%

12. Consult two or more maps to gather
: K | kkikkk| kx| Kkl kx] xk] kk| Kk

information about the same area

13. Recognize location of major cities of
the world with respect to their okl Wikl Wil i Mkl Bl
physical setting

* kk!| kk|kkkl dk] Khk| kx| kki *k| k%

14. Trace routes of .travel by different kk| kkl KkAQ kK| kk) kK] ki
k| kx| k| wax] kx| ax| Rk} k] wk| kk| A%

244 means of transportation , :
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PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced **Ongo ing k*kMastery k*kA*Cont lnuing
r
CRADES
1 12134 iS5 |6} 7218391410 1111
15, Develop a visual image of major coun- L N R
tries, land forms, and other map
Kk | kk | kx| k&
pattern studies * | kx| kk | kk kx| kx| k%
16. Read maps of various types which k| ok kx| xr | kx| k%
show elevation k| kk leak b kx| kx| kx| kx| k% | nx
17. Understand the significance of relative i
location as it has affected national R I IO A R R I
policies {
18. Learn to make simple sketch maps to l ki | Kk | kk | kk[ kk | k& | kK
show lucation . v | kk |kkk |Rhkx ] Kk | kk | kk ] kx| kk ] kk ] kxk
C. Use scale and compute distances
i. Use small objects to represent large wk ] k%] wx )l wx | xx] x| wx| Kk | wk| kx| x%
ones, as 2 photograph compared to Khk | kk| kx| *k (| kk| kx| kk| K& 7 kx| kk | Kk | &k
actual size
2. Make simple large-scale maps of a T oxl onl onl axl wrl <rl ol wx | %
familiar area, such as classroom,
: Kk | kk[hkk| wk| k| kk| kk| wk ] k] Fb] Kk | Kk
neighborhood
3, Compare actual length of a block or a 2l xxl %k | *%
mile with that shown on a large scale o D ownl sl wwlunn] sx| wx] x| xx
map :
4. Determine distance on a map by using k| k| Kk| kk| kk| Kk
a scaie of miles x | &k|kkk| kk| kk| kx| kx| kk]| k%
5. Compare maps of different size of the *k| kk| Kk kk
same area k| kx| kk| kkfdkk| k| dex] okk| kk
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PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced

**Ongoing **kMastery %****Continuing
’ GRADES '
112131415161 7181]9°110] 11|12
6. Compare maps of different areas to exl xxl x| xk| wx
note that a smaller scale mucst be used o | sl wnlaonsl wxl x| %% I
to map larger areas . i
7. Compute distance between two points i Kk kk| kk| Fk
on maps of different scale k| kk| kk) kk|kkk] kk| kkl kk| Kk
8. Estimate disisnces on a globe using lat- el *xF 2x
itude; estimate air distances by using *
string to measure great circleroutes * | wa] kk] kkw] kk] Ak|] kk
9. Understand and use map scale expressed wxl wxl xx
as representative fraction, statement
of scale on all maps used * k| kk| Nk| hk] kkkl kx| Hk| k%
D. Interpret map symbols and visualize what
they represent
1. Understand that real objects can be
represented by pictures or symbols k| kk| k| #x| kx| kk| Kk| kk
on a map ' Kk kk] dk| kAk] kx| Kkk| wx] kx| k| k| kK| k%
2. Learn to use legends on different k| kk]  vik] k| Kk kk| %%
kinds of maps x| kk| wk| kak] kx| kx| Kk| | Kkl xk] kk| k%
3. 1Identify the symbols used for water fea-
tures to leaxn the source, mouth, direc- Kkl kkp k&
tion of flow, depths, and ocean currents k| kk| kk] K& kk| kkk| kK| k¥ k%
4. Study color contour and visual relief ,
maps and visualize the nature of the kA kK[ Kkl Rk Kk
areas shown * | kx| K] kxk] kK| kA| kK| kk| k%
£4
. Interpret the elevation of the land from ks B L
the flow of rivers’ L I B B B
o AT
1J




PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced *%0ngoing kkkMastery ****Continuing
)
. GRADES
K t 2314151612 18119110 :

6. Interpret dots, lines, colors and ME 11 }2
other symbols used in addition to . | « . kel Bl ** Rk | k| okk
pictorial symbols \ ,* k| kh| kklhhk] kk] wk| *kl kk] kx| k%

7. Use all parts of a world atlas ’ el Bt

x| kk| kk| k] *k] Ak]hkk] xk] Kk
E. Compare maps and draw inferences

1. Read into a map the relationship suggested

% by the data above shown as the factors k| kx| kx
which determine the location of cities koL k] Rkl gl wk|kkk| Kk | kx| Kk

2. Compare two maps of the same area, com-
bine the data shown on them and draw . = ) ki kk| kk
¢onclusions based on the data k| kk| kk| kk| kk|kkk| kk] kk} &k

3. Recognize that there are many kinds of ;
maps for many uses and learn to choosg khj o kk] ok
the best map for the purpose at hand k| kk| kk[ k| kk|kkk| kx| Kk k%

4. Understand the differences in different
nzp Broducilone and, recognize, Eit i dAo5e o i i B

ons involved in an r
the earth other thanythepglobe ko1 kx| kkl k| kR Kk kk| Rk
5. Use maps and the globe to explain the *;‘
geographic setting of historical and
current events x| k| wk| kk] Kk kk| hk| kkk| Kk

6. Read a variety of special purpose maps ”
and draw inferences on the basis of data A AU R R O N PO B
obtained from them and from other sources

7. Infer man's activities or way of livihg . kk|  kk|  kk) kk| kkl kK

k| wk| kA| gk] k] kkx| kA] k%] KA kA] Kk Kk

from physical detail and from latitude

!
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// : PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced **Onigoing ***Mastery ****Continuing

IV. Understanding time and chronology

A. Develop an understanding of the time system
and the calendar

1. Associate seasons with particular

months in both northern and southern ’k| k| kk| Kk| k) ki

* R’k | kvl kk| hk|akx] fk] kk] wk] *k] kk] k%

. hemisphere
b - 2. Understand the, relation between ’ *x| kk| kk| kk| kk| k%[,
) rotation of the earth and day and night k| kk| k| hk| kk|kkk| k] kk] Kk kk] kk| k%
N : -
et 3, Understand the system of tim: 2ones as ' R LS B
related to the rotation of the earth * | kil kk] kr| Kk kkk, kk| kk] k%
4. Understand the relation between the . 7
earth's revolution around the sun and kk| k| kK| xk| Kk okk
a calendar year v x| kk] kx| knn] kx| kk| kx| Kk kk| k% .
5. Accumulate some specific date-events Kk
as points of orientation in time 2 | wxl xx] wa] x| kAl wk| Kk| xkx| k%
6. Comprehend the Christian system of anl xxl an] kx| kx| xn
chronology B.C. and A.D. P U L R i IR L L L

7. Use the ‘vocabulary of definite and ‘ .
indefinite time expressions ;

a. Use such definite concepts as
s . second, minute, yesterday, decade,
century
b. Use such indefinite time concepts
as past, future, long ago, before,
" 252 ) after, 'meanwhile .

xx kM kA kA xwl k%
x| %3] wal k] kAxkd kM kA EA kA Kk Kk

kh kM kM kA Ak k%
* hk| Kkkl- kA kil k¥ **ﬁ &N *# kA kA kx| k%




PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced

-
P

*%Ongoing *** Mastery *k**Continuing .
. GRADES
—
112 3141516 )]718191]1iC 1112
"8, Acquire a gense of prehistoric and ' k%
geological time . x | k| kx| kx| hk| hk]kkk] k%
9. Learn to translate dates into xkl kx| kx| Akl K%
’ centuries x| kx| kEk| kk] KAk Kk} Kk| k%
B. Develop an understanding of events as part of
a chronological series of events and an under :
standing of the differences in duration of
variovs periods of time
. 1
b v onces as weekly Sehool i B B B B B o
[s] )
k| * xk | kx| kk| kk| kk| kx| k%
schedule, etc. il il kbl Bl
2. Learn tn arrange personal experiences ak | axl xk| kx| *k| kX[ kK| kx| Kk Xk
in order ak kxk | kx| *k] xk]| kx| kx| kk] kx| kk  kk] k%
3. Comprehend sequence and order as ex- *k| kx| *k| kx| kx| wk| kk| Xk
pressed in first, second, and third, etc. x| kx| kk|kkk| kk]| kx| &k] Kkk| k% kk| kk| k%
4., Learn to fiﬁure ;hi length of time be- axl wxl xx] xx| %%
tueen two given cates x | x| kx| xkx| *k] *k| kx| *k[ X%
5. Understand differences in duration of K%
various historical periods x| x| ax| wx| K| kx| xx
6. Understand and make simple time lines Ak| kk| kk| kk| kk) ok
) x 1 Ak| x| kkk| ®k] kx| kx| kk| Kk} k%
7. Use a few cluster date-events to estab-
ki kx| kx| Ak| k%
lish time relationships among historic
events x| kx| kkk] kA kk]  kk| Kkk| k%
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PART ONE:

SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced kkkMastery

*%Ongoing

****Continuing

7

development of human affairs

8. Learn to relate the past to the present
in the study of change and continuity Ak | Rk | Kk | Rk ok
 in human affairs ik | kx| kx| Kk | kk | kkd kk | kK | okk ) kK | k%
9. Learn to formulate generalizations and '
conclusions about time in studying the e
x| Kk | *k | Kk | KkX| kK

Evaluating Information

vee

A,

Distinguish between fact and fiction

k%

k%

*kk

k%
k%

k%
k%

k%
k%

%%
k%

k%
k%

k%
k%

k%
w
*&k

B. Distinguish between fact and opinion kk | kk | x| kk | kx| Kk | Kk} kK
x lkkk | *k ] kx| kk | *x | kk | *k | k% | k%

C. Compare information about a topic drawn ’
from two or more sources to recognize A I
; agreement or contradiction . k| xk | kk] kk hkk | ki | Kk |okk
D. Consider which source of information is kk | kk | kK
\ more acceptable, and why k| k| Rk kK kkk | k| kk kK
£. Examine reasons for contradictions or kk ] kx| %k
seeming contradictions, in evidence x | Kk ] kk| Kk [hkk| kk| kk | Kk
F. Examine material for consistency, . Hh | ok | kK

3 * : %
reasonableness, and freedom from bias k| kk kK| ok Phkk ] k| ok ) kR
G. Recognize propaganda and its purposes v, kkl kk| *k] kk| %%
in a given context F o ox | ke |akx| &k| *k| *k| *k| &%
i ol
SOy
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PART ONE:, SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced **Ongoing *kkMostery *kkk*Continuing
B GRADES
- K 1{2i{3]4151617]|819110 11
H. Draw inferences and make generalizations *k | *k
‘ from evidence k | Ax | k& | kk [kkk ]| kx| k%

!

I. Reach tentative conclusions *k | kk

* ki | kx| k% |hkn | Kk | k%

£ ]

vI. Interpreting pictures, charts, graphs, tables 17\

=

15 ¥4

A. Interpret pictorial materials

1. \Recognize these materials as sources kh| kk| kk]| kk ] k&
f information % | kk| kk| kk| Kk [k&kk| &k ]| &k&k] *k| &k k&
)

2. Distinguish between thes of 1ctorial ax | wx
material recogn ze the advanta ies of ) *
each, ‘and the need for objectiv ty in * k| Hk|kkk| *x| %%
interpretation

3. Note and describe the coutent of the : k) Kk

¢ material, both general and specific , k| k| kkjkkk| kk| kk
3 LT f7/.

« 4. Interpret by applying related informa- N
tion, and use the material as one basis x |Jxk| wnlxxk] sx| *x
for drawing conclusions \

B. Interpret Cartoons ‘tB >

1. Recognize these materials as express-—
ing a point of view and interpret the *x
view expressed & | x| kx| kk|kkk| Kk
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PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILIT¥ OF SOCIAL STUDIES

*Introduced **0ngoing ***Mastery ****Continuing .
~  GRADES
1 1213|4615 416 171819110} 11} 12
2. Note and interpret the common symbols «"// ) *% | k%
used in cartens x | x| Akjkak] kk | k%
Study Charts
1. Understand the steps in de.elopment .
indicated k| Kkl kx| x| kx| kx| x| Ak xkx
2. Trace the steps in tl.e process shown o | wnl axl wx| ak] wx] ax]| gk frses
3. Compare sizes and quantities . wxl skl xxl wxl wx] Kk xa! ax|xkx
4. Analyze the organization or structure e Ul axl wx] wkl x| xx] wx| xk|xxx
5. Identify elements of change x 1 xx| kx] ax| &xk] *x&| Kk| kk] kk|kkk

Study graphs and tables

1. Understand the significance of the
ticle
2. Determine tLhe basis on which the graph

or table is built and the units of
measure involved




PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

*Introduced **Ongoing **iMastery **%*Continuing
CRADES

K 1123465617819 ]10]11{ 12
ak | kk
3. Interpret the relationships shown AR I R RS DS R B e T IE
' | xk | k%
4. Draw inferences based on the data LRSS LS LR L L LT R R
E. Construct simple graphs, charts, and other k% | k%
pictorial materials (including cartoons) ) k| kk| kk[hAk | ki | &k
N F. Relate information derived from pictures, x| wn
3 charts, graphs and tables*gained from e | owk | aw lnn | an | #x

other sources :

¢
- N
{
N
/
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

GRADES

LOCATING INFORMATION °

K 112131451617 ]81¢91]10f 114 12

A. Work with books

1. Use title of books as gulde to contents *kk
2. Use table of contents : Fak
e
[V
i 3. Alphabetize *hk
4, Use index *kk

5. Use title page and copyright data

[ [
6. Use appendix Fkk
7. Use glossary #k
8. Use map skills *kH

9. Use illustration List




PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

GRADES
K |1]2{3fa]s5|62]8f9]10{11]12

10. Distinguish between storybooks and
factual books kk v

11. Choose a book appropriate for the purpose kkk

B. Find information in encyclopedia and other
reference books

o 1. Llocate information in an encyclopecia
®° by using key words *kk
2. Index *kk
~
3. Cross reference kK

4. Letters on volume *kk
5. Use reference works, such as World Almanac * kN
6. Who's Who e
7. Atlases b kN
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

o%t -

2 13 12
Statements yearbook
Make efficient use of the dictionary
Alphaberize a list of words according to
the first letter ki
*kH

According to the second letter

According to the third letter

Use guide words

Learn correct pronunciation of a word

Understand syllabication

Choose the appropriate meaning of the word
for the context in which it is used

o
-

S
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

D. Read newspapers, magazines, and pamphlets GRADES
with discrimination
3 s {67 18191 10| 11f 12
1. Recognizes these materials as sources of
information about many topics, especially Ak
current affairs
Y.
2. Select important news items **J
3, Select from these sources material that is
pertinerit to class activities Lt
4. Learn the organization of a newspaper *kk
5, How to use the index faladed
6. Learn about the sections of the newspapé} Kk
7. Recognize the differences in purpose and
coverage of different magazines, papers, x| owxl kaf wx| &k | w%
and pamphlets
E. Know how to find materials in a library, both
school and public
1. Locate appropriate books kkk
2. Use a book card e

_71




PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

4

-
3

GRADES
3. Use.the card catalogue to learn that:
) K 112 (3l4]s5i6 1 71819]10]11] 12
a. A book is listed in three ways— .
by subject, by author, and by title ko k
b. All cards are arranged alphabetically - ket _)\\
¢ - Cards have call numbers in/upper left-
hand corner which indicatg the location
on the shelf J kk
N . d. Some author cards give/éore information
ro than the title or Sub;éct Kkx
e. Information such as/yublisher, date of
) gublication, number ‘of pages and illus-
rations, and usually some annotation
are provided *k ok
' f. The Dewey Decimal System is a key to
finding books k&
4. Use the Readers' Guide to Periodical
Literature and other indexes *kH
F. Gather facts appropriate to grade level from
field trips and interviews
1. Identify the purpose of the field trip or
interview x b oak Jan ] Ak wr ] Ak | kx| kx| Kk | k& | Kk | RE | AR
2. Plan procedures, rules ~f behavior, ques-
tions to be asked, things to look for TR LRI LN ETE L LR L L TGl Rl
272
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

<

) "/
GRADES
_1K 1 {2 13j4(sS5{6172181]9110] 11{ 12
3. Take increasingly greater initiative in the
actual conduct of the field trip or intery
view T e ETE TR ELREL N ELE LN L R b
4. Evaluate the planning and execution of the
field trip interview * * % *% * & * %k kK k% *% K% kK * % * %
5. Find acceptable ways to open and close an ,
interview : N T e e TR R LN L L
e 6. Express appreciation for courtesies ex- .
i tended during the fielc trip or interview T N TR L LN A L b R
7. Record, summarize, and evaluate Informatfion|, :
gained d § kx| kk | kk | kx| kk *I\\i* *k | xk
5 ~
i ORCANIZING INFORMATION \\
o
A. Make an outline of topics to oe Investigated i
and seek materizls about each major point, - us-
ing more than one source *kx
B. Select the main ldea and supporting facts *kk
¢. Compose a title for a story, picture, graph,
. map, or chart kkk
Al
D. Select answers to questions from material ‘ .
heard, viewe i, or read *okk




PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

C

GRADES

K 112 1344151617181 9]110! 11|12

E. Take notes, making a card of the source by
author, title, page ok ok

F. Classify plctures, facts, and events under main

headings or in categories k& k
G. Arrange events, facts, and ideas in sequence k&k
Y'4
\ <. H. Make simple outlines of material read *kk
\ .
‘\\
1. Make simple outlines of material read, using
correct outline form kkk
J. Write a summary of main points encountered
*kk

in material

K. Make a simple table of contents *hk

.. Make a bibliography

ACQUIRING INFORMATION THROUGH READING

‘ A. Skim to find a particular word, get a general A

| impression, or locate specific information ko kk| kk| ke kkdk | dokk| Rkk | koek ok

L ) ., 2‘7..,

iu
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

-

GRADES
1 {2 3 4 | S 1|6 718 9%10 111 12
B. Read to find answer: to questions k] kkl kA kA Rkl kkk) kkk] hokk] kkk
C. Make use of headings, toplc sentences, and sum-
mary sentences to select main ideas and differ-
entiate between main and subordinate ideas / kK]
D. Select the statements that are pertinent to
. the toplc being studied * kX
E. Make use of italics, marginal notes and faot~-
'notes _to discover emphasis by author *k K
ACQUIRING INFORMATION THROUGH LISTENING
AND OBSERVING
A. Listen and observe with a purpose IR I RN R LN LN L L Rl
B. Listen attentively when others are
speaking Kk | kx| kx| k& | Rk ] Kk
C. Identify a sequence of ideas and select those ’
that are most important Kkk Pk [hkt Jhkk Pork ok Pk [Rhs pohk | okkl kkk| dkk
D. Reserve judgment until the speaker's entire
prgsentation has been heard * % * % *k * % * %k *k %% k% * % *k k% * %k
£, Take notes while continuing to listen and .
observe * Kk | Kk ] kk ] kk | kk | k%




PART‘TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBIL1TY OF SOCIAL STUDIES

COMMUNICATING ORALLY AND IN WRITING APPROPRIATE T " CKADES
TO GRADE LEVEL

A, Speak with accuracy and poise

1. Develop an adequate vocabulary % lhkk Hekk bokk Priek Pekk | kkad kkdg kkdd kkd kkk] kkk| kkk
2. Choosge the appropriate word * kk | Kk Pekk bekk pekk | kkl kN **J kkH kkM kkk| kkk
| i - ]
| = 3. Prcnounce words correctly and enunciate
clearly * k| Kk ) kk | kx| hk | kk | hk | ki § Rk | k| kk | kk
4. Talk in sentences * k] ki ] kk| kx| *k | xk ] *k | kk | k& ] kk | &k | kX

S. Prepare and use notes in presenting an oral

report, giving credit when material s
quouted

{. UYiep to the point in all situations

involving oral expression x| x| skl x| *x] kx| kx| kx| Rk kk| kk] Ax] k%

7. Develop self-confidence * | xx| kk] kk] Rk} kk] k) 2k

8. Exchange ideas through discussion, either
as leader or participant

9, Respert limitations ol time and the right
of others to be heard

23‘} —
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

e

B .
pd
7
.. -
GRADE
B. Write with clarity and exactness DE:S
1{2|3{4is5le6|7]81]91]106] 11} 12
1. Write independently, avoiding copying from N
references . * fek] hk{ kk} kx| kk | k%
2., Use standard English * kk | xx] kak ] kxk] kdk]ekk Rk * ke
3. Include a bibliography to show source of
information * *h| kk| hk} kk§ k&
4. 1Include footnotes when necessary x| kkp kkf Kk} kR kK
5. Proofread and revise k| kx| kx| kk| kk] AR ] k%
WORKING WITH OTHERS
A. Resgpect the rights and opinions of others P B S P FTE LA R Bl L L e
8. Understand the need for rules and the necessity
for obServing them %k %k %k * % A% %%k * % Xk E3.1 xx fik * %
C. Take part in making the rules needed by the ’
group P S T FTE LI LR R B I Rl
D. Accept the role of leader or follower, as )
the situation requires PO I R e e LA R L RN LR L R R




PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SGCIAL STUDIES

GRADES

i K ] x1{2 ({345 ]617}1819]10] 11

E. Profit from criticism and suggestions ' k| Rk k| kk| Kkl k| gk} ki Kk

F. Distinguish between work that van be done more
efficiently by individuals and that which calls ¢
for group efforts * Akl k] mAh] Ak| kx| AAh] &k

G. Use the rules of parliamentary procedure when
needed k| kx| k| Rkl Ak] Kk

8w
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APPENDICES

{Louisiana maps courtesy of Jefferson Davis Parish School
Board Media Center)
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Louisiana is a part of the United States.
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Where Did Our Ancestors Come From?
%\ Canada
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Indians were here.
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Rivers, Lakes and Bayous are Important to Louisiana

LST

Mississippi River

C&Loke.{%\nchamoin .

Lake Charles
Bayou Nezpique

Mermentau River

Guif of Mexico
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BROWN PELICAN

The Louisiana State Bird
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~ The Louisiana State Flag

o .lt-}‘.

T I T YRR N T R IR DTS TR [ LS | AN T VRN T L AL

J

RHBY

Pt higy

NITERN R & eI R

UNION JUSTICE and CONFIDENCE

N

AR S e S S f e L

[

R T I TR T WA O T A e X A A W

-

297




LOUISTANA \

ey,

FIGVIVAY Ad0D 1534




SONGS, POEMS AND DOCUMENTS ABOUT AMERICA
The materials listed in the following section are those often sought
by elementary teachers of social studies. Most elementary social studies
textbooks do not contain these materials. Therefore, they are listed here

~

for your convenience and use in the classroom.
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THE STAR-SPANGLED BANNER
Francis Scott Key

0 say, can you see, by the cdawn's early light,

What so proudly we hailed at the twilight's last gleaming?

Whose broad stripes and bright stars, through the perilous fight,
O'er the ramparts we watched w- e so gallantly streaming!

And the rockets' red glare, the bombs bursting in air,

Gave proof through the night that our flag was still there:

0 say, does that star-spangled banner yet wave

0'er the land of the free and the home of the brave?

On the shore, dimly seen through the mists of the deep,
where the foe's haughty host in dread, silence reposes,
What is that which the breeze, o'er the towering steep,
As it fitfully blows, half conceals, half discloses?
Now it catches the gleam of the morning's first beam,
In full glory reflected now shines on the stream.

'Tis the star-spangled bznner! ) long may it wave
0'er the land of the free and the home of the brave!

And where is that band who so vauntingly swore
That the havoc of war and the battle's confusion
A home and a country should leave us no more?
Their biood has washed out their foul footsteps' pollution.
No refuge could save the hireling and slave

From the terror of flight, or the gloom of the grave:

And the star-spangled banier in triumph doth wave

O'er the land of the free and the home of the brave!

0 thus be it ever, when freemen shail stand

Between their loved homes and the war's desolation!

Blest with victory and peace, may the heaven-rescued land
Praise the Power that hath made and preserved us a nation.
Then conquer we must, when our cause it is just,

and this be our motto: "In God is our trust,"

And the star-spangled banner in triumph shall wave

O'er the land of the free and the home of the brave!

\

~—r
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AMERICA THE BEAUTIFUL
Katherine Lee Bates

0 beautiful for spacious skies,
For amber waves of grain,
For purple mountain majesties
Above the fruited plain!
America! America!
God shed His grace on thee,
And crown thy good with brotherhood
From sea to shining sea!

0 beautiful for pilgrim feet,
Whose stern, impassioned stress
A thoroughfare for freedom beat
Across the wilderness!
America! America! .
God mend thine eve._ flaw,
Confirm thy soul in self-control,
Thy liberty in la*!

beautiful for heroes proved
In liberating strife,
Who more than self their country loved,
And mercy more than life!
America! America!
May God thy gold refine
Till all success be nobleness
And every gain devine!

0 beautiful for patriot dream
That sees beyond the years
Thine alabaster cities gleam
Undimmed by human tears!
America! America!
God shed His grace on thee
And crown thy good with brotherhood
From sea to shining sea!
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AMERICA -

Samuel Francis Smith ‘ .
- My country, 'tis of thee,
Sweet land of liberty,
0f thee I sing;
Land where my fathers died,
Land of the Pilgrims' pride,

From every mouantain-side
Let Freedom ring.

My native country, thee,
Land of the noble free -
\\\ : Thy name I love;
I love thy rocks and rills,
. Thy woods and templed hills:
' My heart with rapture thrills
Like that above.

\ Let music swell the breeze,
\\ And ring from all the trees
Sweet Freedom's song;
Let mortal tongues awake,
Let all that breathe partake,
e Let rocks their silence break -
. The sound prolong. -

Our fathers' God, to Thee,
Author of liberty P
To Thee we sing;
Long may our land be bright
With Freedom's holy light;
" Protect us by Thy might,
Great God, our King.

303
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THE GETTYSBURG ADDRESS

Delivered at Gettysburg, Pennsylvania
November 19, 1863

+

Abraham Lincoln

Fourscore and seven years ago

our fathers brought forth upon this contlnent
a new nation,

conceived in liberty,

and dedicated to the proposition\

that all men are created equal.

Now we are engaged in a great c1V11 war,

testing whether thal nation,

or any nation so conceived and so ded1c\fed

can long endure.

We are met on a great battlefleld of that war.

We have come to dedicate a portion of that

field as a final resting place for those who here
gave their lives that that nation might live. It
i§ altogether f1tt1ng and proper that we should
do this. But in a larger sense we cannot
dedicate, we cannot consecrate, we cannot hallow
this ground. The brave men, living and dead,
who struggled here, have consecrated it far
above our poor power to add or detract. The
world will little note, nor long remember, what
we say here; but it can never forget what they
did here. It is for us, the living, rather to
be dedicated here to the unfinished work which
they who fought Liere have thus far so nobly
advanced. It is rather for us to be here
dedicated to the great task remaining before

us, that from these honored déad we take
increased devotion to that cause for which

they gave the last full measure of devotion;
that we here highly resolve that these dead
shall not haye died in vain; that this nation,
under God, sﬁall havé a new birth of freedom,
and that ggv'rnment of the people, by the
people, and for the people, shall not perish
from the earth.
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THE NEW COLOSSUS

Engraved on a Plaque in tﬁe Statue of Liberty

Emma Lazarus

Not like the brazen giant of Greek fame,

With conquering limbs astride from land to land;
Here at our sea-washed,- sunset gates shall stand
A mighty woman‘with a torch, whose flame

Is the imprisoned lightning, and her name

Mother of Exiles. From her beacon-hand

Glows world-wide welcome; her mild eyes command
The air-bridged harbor that twin cities frame.
"Keep, ancient lands, your storied pomp!" cries she
With silent lips. "Give me your tired, your poor,
Your huddled masses yearning to breathe free,

The wretched refuse of your teeming shore.

Send these, the homeless, tempest~tost to me,

I 1ift my lamp beside the golden door!"
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EXCERPT
'from the

DECLARATION OF INDEPENDENCE

. . we hold these truths to be self-evident .
that all men are created equal, that they are
endowed by their Creator with certain unalienable
rights, that among those are life, liberty, and
the pursuit of happiness . . ."

Thomas Jefferson
1776
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The Constitution:

A Summary of Its Sections

PREAMBLE

We the People of the United States, in Order to form a more perfect Union,
establish Justice, insure domestic Tranquiliity, provide for the common defense,
promote the general Welfare, and secure the Blessings of Liberty to ourselves
and our Posterity, do ordain and establish this Constitution for the United
States of America. )

The first three articles set up the three branches of our government: legis~ .
lative, executive, and judicial.

ARTICLE I - Legislative Branch

|
|
1.
2. Qualifications: 2. Qualifications:

House of Representatives Senate
Term - 2 years 1. Term - 6 years
a. 25 years of age a. 30 years of age
b. Resident of state in b. Resident of state
in which elected in which elected
c. Citizen of U.S. for c.. Citizen of U.S. for,
at least 7 years at least 10 years
& d. May not hold any other d. May not hold any other
office of the U.S. office of the U.S.
3. Number of members determined by 3. Two senators from each
state's population state

The Legislative Branch of Congress is responsible for making the laws. In so
doing, Congress is responsible for the following: \

1. levies and collects taxes for the general welfare and common defense
2.  coins money

’ -3. fixes standards of weights and measures

4. establishes post offices

The President shall be asked to sign all laws made by Congress. If he vetoes
a bill, it must then pass both houses by a two-thirds majority before it can
become law.

ARTICLL 11 - Executive Sranch
The President of the United States is the executive head of the government.

1. 7Yerm - 4 years

2. Qualifications:
a. 35 years of age -
b. Natural-born citizen of the U.S.
c. Resident of the U.S. for 14 years
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As the executive head of government, the President does the following:

1. sees that laws are enforced

2. acts as Commander-in-Chief of the Armed Forces

3 reports to Congress on the State of the Union and recommends steps the
Congress should take to promote the general welfare

With the advice of the Senate, the President will:
appoint the judges of the Supreme Court

appoint ambassadors
make treaties with fore1gn countries

(VS 0

ARTICLE III =~ Judicial Branch

*
The judicial power of the United States rests in one Supreme Court and such
smaller courts as Congress may establish.

1. Term - life ("during good behavior") -
2. The Supreme Court shall decide all cases which have to do with the
Constitution and the laws of the United States. ;
’ l

ARTICLE IV - states the relationship of the states to each other and to
the United States government.

ARTICLE V - states provisions for amending the Constitution.

ARTICLE VI - egtablishes the. Constitution as the supreme law of the land.

ARTICLE VII - state provision for ratification of the Constitution (nine

of the thirteen existing states).

308

273

'
i

G
4
i

o e,



At present, there are twgnty-six amendments to the Constitution. The first
ten amendments are knowh as the "Bill of Rights." They were proposed in 1789
as an assurance that the rights of Americans would be protected against the
federal government.

»

The rights of freedom of speechf*??eedom of religion, free-~
dom of the press, and freedom to assemble pedceably are
guaranteed.

AMENDMENT I

AMENDMENT 1II The right of the people to keep and bear arms is guaranteed.

AMENDMENT III No soldier will be assigned to live in a private home with-

out the consent of the owner. i ‘

AMENDMENT IV No home shall be searcﬁedeithout a warrant.

AMENDMENT V Persons are protected from being: tried twice for the same

offense, or from having to testify against themselves. -

AMENDMENT VI A fair and speedy trial for the accused is guaranteed in

criminal cases. ‘

AMENDMENT VII In any suit involving more than $20.00 there shall be the

right of trial by jury.

AMENDMENT VIII

Cruel and unusual punishments and very high fines are
forbidden.

AMENDMENT IX

Other rights of the people are protected that are not
mentioned in the Constitution. -

AMENDMENT X All powers/ not given by the Constitution to the central
government are reserved for the states or the people.

/
'

SYNOPSIS OF THE BILL OF RIGHTS ‘

.




