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s . FOREWORD .. .

Act 750 of the 1979 Louisiana Legislature establlished the Louisiana
. Competency-Based Education Program. One of the most important provisions
. of Act 750 i the mandated development and establiShment of statewide . ' -
- curriculum standards for required subjects for the public elementary and
secondary schools. These curriculum standards include curriculum guides
which contain minimum skllls, suggested act1v1t1es, and suggesged materials
of instruction. .

During the 1979-80 school vyear, curriculum guides for social studies were \
developed by adv1sory and writing commlttees representing al# levels of .
. professional education and all geographic ‘aréas across the State of Louisiana.- ~
The major thrust of the curriculum development process 1n eachAf the guides
has been the establishment of minimum standards for student achievement. p
The curriculum guides also contain activities designed to stimulate learning
- for those students capable of progressing beyond the.minimums.

Y
] 1

During the 1988=81 school year, the Social Studies Curritulum Guides were
.piloted by teac®ers in school systems representing the different geographic A
areas of the state as well as urban, suburban, inner-city, and rural schools.
The standard populations. involved in the piloting reflected also the ethnic
composition of Louisiana s student population. Participadts involved in the a
piloting studies utilized the curriculum guides to determine the effective-
ness of the materials that were developed Based upon the participantsj) {;

. “  tecommendations at the close of the pilot study, revisions were made in the
curriculum gu1des to ensure that they are usable, appropriate, accurate, ,)
comprehensive, and relevant. - -

-

Following the mandate of Act 750, curriculum standards for all required
subjects are now ready for full program implementation. The statewide im-
pyementatlon is not, however, .the end of the curriculum development process.
A contihuing procedure for revising and improving curriculum-materials must ) .
be instituted to ensure that Louisiada students have an exemplady curriculum
\ 4 . available to them--a curritulum that is current, relevant,-and comprehensive. x
Such a curriculum is essential for the achievement of the goal of this admin-
istration which is to provide the best possible educational opportunltles for
. each student in the public schools of Louisiana. -

’ I wish to express ‘my personal gratitude and that of the Department of AN 3
Education to each educator whose efforts and assistance throughout the curric+
ulum development processes have been and continue to be vital to the attain- .

: ment of our curriculum godls.
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- : . INTRODUCTION « * - , - o
~ » ) " I . - /
RATIONALE : « ' ‘ 9
I - ) el s
. . ' ' Social studies education is primarily responsible for the preparation of

' citizens who are equipped with the knowledge and the skills necessary for ‘them

to participate effectively in the prbcésses of our democratic republic. The

intent of this'gu{de is to provide all learners in the.schools of Louisiana

with a program to develop. minimum skills and competencie$ which will also

o~ e

include opportunities to attain their maximum potential in social studies .

— . education. ' . /K’\

SCOPE , L
v ) , ’ R ) » B .
—~ -The seventh grade guide, American Studies, is designed to give the junior -

I

high student a more comprehensive study'of the growth and development of 'the

,' N United Staihg\izfn he received in ‘the fifth grade course.. The historical,
* —_ Ve - , .
geographical, p lii:cal, economic and cultural aspects of the development

- _of the United State are/presented in a multi-disciplinary approach. Alﬁhough

. o \
the entire time span of our country's history is covered, from egxploration

tq modern.times, this course should be more’of a chréory étudx than, afi in-
- - ]
' . depth approagh. Emphasis should be upon helpfﬁg the student to understand-

. . £
broad major concepts .about his country's history, rather than upon memoriz-
. - . . . . R
) ) . . ~~ ] ) \
igg a multitude of factual information. The guide is divided into four
major sectjons. Each section contains three to four resource units wi

- .

. ' suggested time periods for each unit.

.

COURSE CONTENT, LFARNER OUTCOMES, ACTIVITIES AND SKILLS e

) Each section begins with‘an Overvi&w to give a broad }Bea of what is to
) ) . ® _ .
RIS " be studi . "Following the Qverview is a genq&?l Content Outline of the subject

matter Topics™ from the éaqgsé outline\ii? then repeated along with specific

Learner Outcomes and suﬁgested 9ctivities for achieving each Learner Outcome.
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Thése Learner Outcomes that have an asterisk (¥)'in front of them-aré the ' -

- ' .
.

: ’ o . .
minimum, competencies for thisg course. The other Learner Outcomes are part

of a maximum program and should be considered just. as important to the stu-

-y a

..
A . . .

dent's overall learning experiences. GConcepts from the areas of nutritiom, -
e 5 ‘ . . . . . » . ‘I.' .

consumer education, law studies and citjzenship education. are also included. ",

. . 3- Lt - .

Every oppdrtuniby should be taken to relate current event$ to the topic being

studied. .

14
.

e

. . s ] - ' ) . - . /
Bach Learner Outcome is acceompanied by three/ﬁuggested_student activities. .
- L
Activity "A" is designed for aver g ipuden€}
L AActivity "B" is designed for the slower students
*Activity "C" is*designed for above/average students ‘ ‘

. .

N

Some Learner Outcomes that have not been identified as minimum competencies
N /

may have less than three activities. Teachefs are encouraged to use the

. 4 . . - i
suggested activities listed in helping students achieve success with the

]

~ .

Learner Outcomes; however, the teacher should use other means, if deemed f

necessary} to help students achieve success with the Learner Outcomes.

The National Council foxr.the Social Studies) Skills Chart has been

.

adapted to reflect\bheré major socital studies skills should be introduced,

~ongoing, mastered and continued at each grade level. Skills which are shared

¢

among social stuFies, reading and language arts are also included. These

-

skills are correlated by.gra&éilevel with minimum skills in reading to assist

A

' M P
teachers in a cooperative effort to impreve the reading skills of all students.
v ’ -~ J

+

4 :
Students, however, will be héld ‘responsible for only those skills at each grade .

. . . . ) / ‘ ‘
level which have been identified as Learner Outcomes. Teachers are encouraged,
A\ ! . i . . - .

to go beyond the minimum skills and to help the students achieve proficiency
in as many skills as possible.
Social studies has a special vocabulary. Students must have a‘good

~ N -

understanding and a working knowledge of the unique words, terms and phrases

. \
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of social studies in order to be successful in the clgssroom.. A suggeste’i‘

hd .

-

Vocahulary List is also included at the end of each unit. Tegchers are en-

s : -

nt throughout the course of ‘study.

couraged to emphasize vocabulary develop

N .

b

# . '
b At the gndof each grade level or subjéct matter area is a Sample- Unit.-
The purpese of this unit is to assist teac rs in organizing a unit of study

L' vt . .
using various sections of the guide. A unit is nothing more~thed a way of
Y B,
< N . '
organizing for teaching. A teaching unit ¢an only be dgvised:by the class-s

'

room teachékﬁyhp will be teaching that unif to a particular group of students,

L]
- -

Here, specific topics, content, objectives, resources and teacher techniques °*

3
~J

A , .
which suit the,'abilities and needs of t’e studen}‘_s are decided upon_ and used.

’

The key to gdod classroom teaching is involvement of the students in
e .

»

4 1 : a " ' .
meaningful, relevant and interesting kinds of learning égperiences. Téache;s
4 - . :

ﬁoday should use a much greater variety of techniques than just having stu-

. .

d? dents read a ‘textbook, answer a list of questions or listen to teacher
(14 - EN

~
-

@ . . . :
.lectures. Teachers are encouraged to think creatively and to adapt the plan
, i a ) .
- M -
to meet the needs and abilities of their students. .

. o , \ 1

AN
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P .
' LOUISIANA SOCIAL STUDIES PROGRAM . '

'

Scope and Sequence

"The schematic diagram, '"Scope and Sequence for Louisiana Social Studies,"
graphically represents mdjor features of the social studies program design.
It shows the child as the center and dominant interest of the program. At the
top of the chart are the Conceptpal Strands encompassing Economic Organization,
Historical Heritagg, Political dﬁéanizatién, Political and Cultural Geography
and” Social OrganizZ%}on and Culture. These strands,indicate selection prin-
ciples to be used in drawing upon the disciplines of anthropology, economics,
geography, history, political science and sociology for course content._ The
design of the elementary program, then, is shown to be multi-disciplinary.
The central concepts recysrently treated throughout the program are identified
in the "Conceptual Strands Chart" that precedes the Scope' and Sequence Chart.

Sequencing is based upon the spiral pattern of introducing concepts ahd

skills then treating them at iﬁCreasing levels of complexity from grade
level to grade level. The Themes shown in the diagram of* the chart™are‘used
in selecting and sequencing course content. Through grade six there.is a
modified expanding horizon pattern beginning with that which is famifiag .
and near to ‘thé child - the Family Community. The program then.sequeniigl{y
proceeds outward through School and Local Community, Contrasting Commuhities,
Regiopal Studies, National Studies and World Studies. The middle school
grades then reverse this pattern. World Studies in the sixthegrade is fol--
lowed by American Studies and then moves homeward again with the Louisiana
Studies course. The United States Studies and Louisiana Studies courses are
designed as broad cultural studies to provide the scope of experiences
., approximate to the age group. These courses are also designed for articula-
tion with other aspects of the middle school curriculum and the senior high
separate subject design. The required high school courses for which minimum
standards and curriculum guides are being developed at this time are Civics,
Free Entérprise and American History. .-

. Another major component of the program's scope and sequence is repre-
sented by the accompanying skills charts. One of these shows those skills
that are shared with other subjects and the other shows those that are
major responsibilities of the socigl studies program. The skills are coded
with asterisks showing the grade levels they are to be intgoduced, developed,
mastered, and continued for increasing sophisticatiop. These charts are
adapted from the rather extensive array of skills identified by the National
Council for the Social Studies. e .
’

In addition to the charts, parameters of the Louisiana Social Studies
Program are further defined by the statemerts of program goals and course
objectives and by course content outlines; unit ovérviews_%nd suggested .
activities and resources. Collectively these features seek to fulfill the
ABC's of curriculum-articulation, balance and continuity ahd, th reby, pro~
vide a cumulative, developmental ffamework for Louisiana's children and ~
youth. a

$ : . -
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. +SECTION I: Exploration and Colonization--Jeffersonian Democracy 1400 1824
. R - (9 weeks) - ’

’

* OVERVIEW: )

- 1

’%
: . Unit I, ExploE?tion and Colonization, deals with English, French, and
é@? Sbanish exploration of American, conflicting territorial claims, and commer-

cial competition. Intense rivalry among European countries for control .of

North America led to a series of wars which culminated in the French and
v .

Indian War. In.a bitter struggle between the French and the English,

»
o1

the Enélish gained control of most of North America. Froﬁ the variety of

3

’ .
cqﬁgnial experiences in North America, the United States gained both 3 rich
. ’

saist . N
1%5 cuftural heritage of differing lifestyles afgl){.propensity for self-govern-~

K 4

ment and religious freedom.

-

In Unit II,QRevolut{on in America, controversies center op the right \

of the mother country, Great Britain, to }imit'self-government, strictly

enforce trade -laws, and introduce new taxes to.pay for the French and

> -

Indian War without American representation in the British Parliament. The
rgSulting conflict led the colonies to a bloody reYolufion and to the »
"birth of a new nation, the United States of America.

‘ Unit III, Experiments in Government, reviews the formation of a new-
nation composed.of thirteen separate governments. When the first plan

of government, the Articles of Confederation, failed to function adequately;

'

/
\ 3F/ke states began learning the art of Compromise in the pursuit of preserving

€ €

the union. A new, more functional constltutlon was written which created

th%eé branches of government and gave eacﬁ branch definite réspohsibilities :

and ways of checking or limiting the powe} of the other branches. Compromises

were made to gain the support of both large and small states for the new form

. e ]

. ) N
~ - ‘ 16
re

-
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of government. A way to ghange or amend the Constitution was established
e L v .
which was used almost immediately to provide citizens w guarantees

- ) ° .
ofindividual freedoms through the Bill of Rights. ‘The Congtitution pro-

-

J ° .
vided a framework in which the new nation could grow and prosper.

Section I concludes with Unit IV, Jeffersonian Democracy, a portrait

E .- b ~
of a young nation gaining strength,f&etermination, and the respect of
- . . c&« he?

other nations? During this period, the United States became more self-

@

sufficient through the development of American industry. Provisions were
: ~ )

made®for new territorial governments and new states. In 1803, the United

States doubled in size through the purchase of Louisiana. Still a weak
-

country with limited military'resources,‘the young natiofi nevertheless

zchallenged the Barbary pirates, withstood a second”Wwar with England in 1812,

and issued the Monroe Doctrine, a warning to the powers of Europe to keep

~ i “
~ .

out of the Westegn’Hemisphere.‘ By 1824, the United States had developed an

. N
ability to survive in the world coﬁ?gnity;

-

4

*
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. 4 . o CONTENT OUTLINE Ja
R ¢ Unit I
I. Exploration and Colonization ' o ’
‘\ A Exploration .
1. Factors contn%Put1ng to the discovery of new “worlds .
; a. Crusades . -
b.+ Renaissance -
c. Search for all-water routes to Asia ' - '
» . . d. Inventions, improved technology, education -
) 4 2. Explorers -
B. Colonization : .
1. Factors contributing to establishment of colonies .
a. Mercantilism
b. Glory for countty - . ~
c. Religious reasons ‘ ’
2. Major Eurqgean colonizers
‘ a. Spa ?%E -
. b. Fre:g\_g
- . ' Englizh
3. i1ltural patferns in the colanies
’ . Family and religion ,
e ’ ’ b. Class structure ?
c. Housing
d. Education, recreation, art, mu51c and literature ! .
4. Political democracy begins
S a, English heritage
’ ) (1) . Virginia House of Burgesses
~ (2) Mayflower Compact ' \
. (3) Other colonial 1eg1slatureq ) {
‘ - (4) Leadersh1p '
, b. Frepnch and Spanish colonies
] s
C. Colonial cofflicts
1. Causes .
a. Rivalry among colonial powers
b. Economics
, 2. French and Indian War
A - On level ' ' - » L
B = Below level . ’
C - .Above level )
I
s >




Aruitoxt provided by Eic:
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‘ CONTENT OUTLINE ‘ S e
, Unit I - : v .
. s \ . , .
I. Exploration and Colonization (3 weeks) a
. {
A. Exploration . -
1. Factors contributing to the d1scovery of new worlds
. .a. .Crusades
b. Renaissance , /
° c. -Search for all-water routes to Asia .
d Inventions, improved technology, education )
. . - ~
A - on level, B - below.level, C - above level . v
Generalization ): The demand for goods or services from distant lands <
prompts expquﬁtlons to discover more efficient and economical ways to’
obtain a larger $urplus of those goods and services. '(‘

*Learner Outome 1: The student will identify factors that combined to '
make possible the age of exploration. $

Activity A: Ask students to compile a list of conditions and preceding
events that- led to increased exploration. Discuss the impact of each '
which led to inéreased exploration.

_..

‘Activity B: Give students a list of factors contributing to exploration
of the New World. Ask them to research one of the Yeasons and report it
to the class. i :

.
PR

Activiiy C: Ask students to compile a list of and rank order as to impor-
. tant events and/or conditions that played a part in increased exploration

LY

Learner Outcome 2: The student will utilize 3 time line to demonstrate chroﬁﬂ%
logucal perspective in regard to exploration. '
Activity ABC: Help students to design a self-made time line to trace
thle sequential nature-of exploration and, show relationships between
earlier and la events. Divide the time lipne into centuries and have
them label e event or factor. ./

' * . +
Learner Outcome 3: The student'will describe conditions undgr which early
explorationd to America were accomplished. . '

-
-
s

Activity A: Ask students to write accounts of conditichs on. the first
~ voyage of Columbus from thé perspectiyves of (1) Columbus, (2) a ship's
offlcer, dnd (3) a—cémmonlqallor List modern cony?n1ences that could

have made th& voyage more comfortable. .
Activity B: ‘Ask'students to role-play the part of a sailor with Colunf~
bus. .Tell of their fears, hopes, and living conditions on, the ship. '
. . ‘ v . \ N s
. <
L




.
.

I3

Activity C: Ask students to comparé and contrast the explorations of
Columbus with those of the first men on the moon in terms of (1) prepara-
tions, (2) dangers, (3) motivation, and (4) accomplishments for the in-
dividuals concerped and the sponsoring govérnments.

*Learner Outcome 4: The student will match major ekplorers of North /
America with the country sponsorlng and f1nanc1ng the trgvels of
each. -

. / > b
Activity A: Ask students to make a chart with three -columns headed
Explorer, Couutry, and Area'Explored , Fill in the chart using major
explorers.’ ) . g oo .

Activity B: Make a crossword puzzle wsing several explorers' names and
events and have stullgnts fill in the puzzle.
. ’
Activity C: Plan a television interview with students acting tHe -
parts of famous explorers. Ask students’ to research ‘the parts and be
able to respond to the interviewer. - )
J e
Learner Outcome 5: The student. will use a map_ to show bhe location and extent
6f European exploration in North Amerlca ~—

«

' .

Activitx A: Using a list of major explorers and a map that includes both
Europe and the New World, ask students to draw and label the routes of the
major explorers. - » .« .
Activity B: On a- map tha%,{ncludes both Europe and the New World, ask
students to color-code the countries of Spain, France and England w1th
the areas c1a1med by ‘each in America. .

Activity C: On a separate map for each. country, ask,students to'dray

the routes of as many Spanish, French, English, and other explorers as

possible. Color- code to indicate the ekplorer on each map that they
’/be11eve had the ‘most 1mpact on the history of North Amer1ca

.

_ B. Colonization
1. Factors contributing .to establlshment of colofies .
‘a. Mercantilism ) @, :
L b. Gloty for coiintry o N o
- G. .Religious reasons . T
2., Major European colonizers S e
T a. Spanish T
- b. French .
c. English .
' 3. Cultural patterns’ in the colonles
- < ,a. F%mlly and religion .
. i »b. Class structure ' T
: c. Housing
e d. Education, recreatlon, art music and literature '
%Wﬁ§;¢.4, +Political democracy beglns l
.4 , 7-a. English heritage .
T < (1) Virginia House of Burgesses
L ro.  (2) Mayflower Compact - - .

"@3) Colonjal’ legfslature,

(4 Leadership N ) . -

'b. *Fnéncy and $panish, colonles
5 .

. * $

4
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Generallzatlon Z"f In the process of creating and building new colonies,
peoplé are 1nf1uenced by inherited values, ideas, “and 1nst1tut10n5;5as well
as by their env1rdhment and experiences. i .
. : ¢
*Legrner Outcbme 6: The student will descrlbe Spanlsh French, and English
colonization zn North America.

o
'

Activity A: Ask students to pretend they are traveling salésmen in
colon1a1 North America. Write a diary entry demonstrating familiarity
w1th patuerns of daily life in a Spanish, a Frenth, and an English
colony Write a lead paragraph usipg-the W's (who, what, when, where, -~
why) for a news article about the founding of each .of the thirteen
English colonies. ’

-

v
-

Activity B: Ask students to make a two-step ‘outline n51ng the countries
of Spain, France, and Englaqﬁ as Roman numeral items.¥ Given a list of
- terms relating to settlement and life in ‘the colonies, use each as a .
. capital letter 1tem_2nder the appropriate Roman numeral(s).
R .

Activity C: Ask students, in groups of.faur, tqo compare and contrast

the colonies of Spaim, France, and England on one of these four topics:
(1) motivation for settlement, (2) occupational opportunities, (3) govern-
ment, (&) relations with the Indlans After using at least three

sources to gather information and reachlng concensus within each group,
results can be reported to the class. Have.them write a news article ~

- of at least three paragraphs (a lead paragraph followed by supporting
details in decrea51ng order of importance) about the settlement of two

of the- thirteen English ¢olonies. (This assignment can be divided

ampng pupils, wpo later share with the class.)

ey

s

y . . A
- : Learner Outcome 7: The student will identify on a map these European
claims in North Americd: English, French and Spanish territory in 1750.

.
’

- Activity: Using a historical atlas or a classroom map, ask students to
-complete the following map exercise on an outline map. .

5

’ : Part I Part II
— ’ - e . -
' (1) Trace and label these badies Label and color these
" of water: European claims:
. Atlantic Ocean ' British - red
69 / Gulf of Mexico ' . French - biue
: Great Lakes . _, Spanish - yellow
. , Mississippi River '
o ST Pacific Ocian N ’
‘ (2) Tragé the symbol and label ‘
< . . these mountain ranges: ., .
L - Appalachian . . *
Rocky ! . d ~
' , 4 . t , - IS

Learner Outcome 8:  The student will locate and identify the thirteen,origi-
nal English colonies on a map.

ERIC =~ - -
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Activity A: Using a historical atlas or a classroom map, ask students
to locate and identify each of the thirteen original English colonies
6n an outline map of North America. :

A
Activity B: Using the textbook or a classroom map, ask students to
match the thirteen original English colonies to the appropriate letter
on an outline map.

L3

. yd ' . N
Activity C: Ask students to study a map of the thirteep original English \\‘\
colonies. Label as many of .the colonies as possible in pencil. Use the
map to check their answers and make corrections where necessary.
Learner Outcome 9: The student will utilize a time line to develop chrono-
logical pefspective as regards English colonization in North America.

Activity A: Ask students to seleft ten of the .most important ei?%ts in
colonial America and place these, along with dates_ of the foundinig of
each of the thirteen English colonies, on a time line. )

Activity B: Help students plan and make a time line. on the settlement.

date of each of the thirteen Egglish colonies. .
Activity C: Ask students to use a self-made time line on which to place (

-~

at legst twenty-five of the major events in the English colonization of
America. Be prepared to. justify the inclusion of each event in terms ‘of
its importance. N

. ) ﬂ
Learner Outcome 10: The student will describe differing lifestyles (religion,
education,” amusements, etc.) among English colonles located 1n the nothern,
middle, and southern areas of North America. -

Activity A:’ Ask,studentS»to make a chart with three columns labeled: e <1/
North, Middle, and South. Down the left side, place the items to be
compared. Fill in each square of the cghars.
‘ Activity B: Given a list of characte)ispics, ask students to label each.
as, to N (for northern), M (for middle), or S (for southéern).

- Activity C: Ask students to determiné the characteristics of English .
“colonies’ in the northern, middle, tand southern areas. Con51der these
-° _ characteristigs as ”effectgy and identify possible causes.
“ t

" Learner Outcome IIQ\\Tpe student will identify three different cultural

factions that settled in the thirteen original colonies _and the foods h.‘

characteristic of those cultures. . V)

A

Activity: Ask students to color code an outline map of the thirteen
colonies according to .the different cultural factions that setti®d in
each colony. Using symbols and a key, fill in the foods characteristic
of each group. o ' ) T

-~

Generalizafion 3: Democracy is government in which decision making is in .
the hands of the people, who make their 'demands known through a system of 4

representation evolving from a free election process. v

o .
I >
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Learner 0utcdme-12:‘ The student will identify the Magna Carta and describe
the heritage of "rights" Englishmen brought with them to the New World.

« -

Actiyity B: After reading about the three great documents of English '

. freedom, ask students to work in small groups to answer the f1Ve W's

(7ho, what, when, where, why) about each, - ' .
Activity C: Ask the stu nts to divide into small groups before writing
and preparing to role-play the parts of “the king, a nobleman, a commoner
being interviewed directly following the confrontations' that resulted in --
the Magma Carta, Petition of Rights, and the Bill of Rights.
*Learner Outcome 13: The student will identify the freedoms of religion and *® —
.press in the English-colonies.

Activity A: Ask students to prétend that théy are Frenchmen trsveling
-\ through the English colonies. Have them write a letter to their families
in France describing these applications of freedom of religion and press: _
\\ . ' Peter Zenger's trial, the Toleration Act of 1649 in Marylands Roger -
%.Williams' idea of separation of church and state in Rhode Island. .
Activity B: Ask students to pretend that they are Spaniards traveling
through the English colonies. Have them write a letter to their families
in Spain describing the examples of freedom of press and re11g1on that
. they have seen’ 1n th® colonies and tell-where they saw each one.
S . . ’
Activity C: After taking notes on ‘the development of the freedoms of

- religion and_press,in the English colonies from at least three sources,

ask studedggato divide into groups of three to pool, information for .
inclusion in an outline. See which group can prodds; the most compre- ‘
hensive and informative out11ne tracing the development of the freedams

of religion and press. ’

! /
C. -Colonial conflicts
1. Causes )
A a. Rivalry among colonial powers .
b. Economics* . /;Cii?
‘ 2. French and Indian War ¢

/

Generalization 4: Competition between rival nations for world trade, markets, -
sources of raw mater1als or colonies frequently led to conflicts.

Learner OQutcome 1l4: The student will 1dent1fy and exp1a1n two reasons for

fr1ct10n that led to war betwsen English and French colonists in North America.

Act1v§?E A: Ask students to list at feast three reasons why Englishmen
and Frenchmen in the New World found it difficult to be friends. Evaluate
each from the.perspective of, first, a French and then an English colonist.

o
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Activity B GlVen a list of s1m11ar1t1es and differences, ask students
%§ {_ to place a g by those that tended to make the French and Engllsh ’ o
’ colonists friends, a "-" by those that tended.td make them enemies, and '

an "0" by those that were neutralN\jn effect.

Act1V1ty C: Ask students to summarize the fundamental problems making

- friendship difficult between English and French colonists in North
America. _ Include social, economic, and pQ11t1ca1 factors,. each in
separate paragraphs <
. ) *Learner Outc '15: The student will cite the reasons, for and the resul'ts
.of the French®and Indian War. X .
. * Activity A: Ask students to research the French and Indian War, its - \ )
causes, battles, the Treaty of Paris, and the resulting reorganization
of North America, using the Problem-Solution-Result pattern.
i Activity B: Help students dlSCUSS the French and Indian War. Ask them
to §{11 in the blanks in this exercise. ) <
“ \ - - Y
) FRENCH AND INDIAN WAR ° { Q
‘ AS . . . =
PROBLEM: _ s B
SOLUTION: ; : ” C
. RESULTS: " ° ' — -
a _ r
s Activity C: Using the Problem-Solution-Result pattern, ask students to
. research the French and Indian War. Plan a mock debate on whether or not
, the cqlonies should have become involved in England's war with France.
¢ *Learner Qutcome lgq‘ The student will explain the relationship between tne .
. ' French and Indiap War and England's renewed interest in governing and tax1ng
. colonies.
Activity A: Ask students to make .a two-step "Effects of War" outline’ )
using England and English colonies as Roman numeral items. Supply at
least two effects or results of the war applicable to each and add as
capital letter items. Im a paragraph describe why,.after the war,
England felt the need to limit self-government, strictly enforce trade
laws, and introduce new taxes.
’ | S
) Activity B: Given a list of effects or results-of the war, ask students
- to place an "E" by those from the English perspective dnd a "C" by those

from the perspective of an English colonist. Write three to five sen-
tences explaining why, after the war, England felt the/need to limit
self-government in the colonies, strictly enforce trade laws, and intro-
duce new taxes.

L4

Activity C: Ask students to-outline the effects of the French.and Indian
War. Have them write a paragraph describing why, after the war, England
felt'the need to limit self-government, strictly enforce trade laws, and .
introduce new taxes in her colonies. Explain the relationship between
F4 . the outcome of the war and England's renewed interest in the colonies.
- . ” . . .
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apprentice
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armada
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%'charter /f’\
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—
T colany
compact
compass
. 4 . *
conquistador
: Crusades

debtor
. democratic

disadvantage

‘Hsease
explore (tion)

economic factors

indentured servant

geograp ¢ features
jury of peers

maize,
manufacture

mariner

mercantilism
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mission, missionary
- -~

4.

navigator

Northwest Passage
1
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petition

pilgrims

t
) - ‘political factors
. proﬁrietor

Puripans

—

. rights

\
; | .

rival —

royal

v

separatists

social factors

N subsistence

AY
stock

technology

tolerate- (tion)
town meeting
trad® route

treaty

I\
Treaty of Paris .
trial

. ~
représeqtative government



C - . CONTENT OUTLINE
’ - a ) wnit 1I

oo II. Revolution in America (2 weeks)

>

"+ A. - Factors contr1but1ng to dissension between England and her Solonies
1. Americanization of the English Colon1es - -
2. Proclamatlog of 1763 '
3. Boston Massacre . ‘
4. Int&}erablq Acts . . N
- 0 . , X . :
B.  Resistance develops with the colonies
1. Virginia Resolutions R
2. Stamp,Act Congress ‘
3.+ Sons of Liberty .
~4. First Continental Congress
. C. Fight for Independence ' ‘
. 1. -Lexington and Concord
2.  Second Continental Congress
3. Declarakon of Independence ' o,
D. _Revolutionary War : '
LY
: , e - :
E. Treaty of Parish 1783 3
A - On Level, B - Bélowaevel, C - Above Level
- o
Generalization 5: Unlike a riot or insurrection, a revolution Jimplies leader-
ship, planning, organization, and is generally begun as ‘a- minority movement
in opposition to a person, event, or.system of goverament. ,
~ 4 . Sye
,*Learner Outcome 17: The student will identify major areas of disagreement
’ existing between England and the colonies in the pre-Revolutionary War era.
. Activity A: Ask students to make a chart 1isting~in the first column
laws England passed to control the colonies, in the second column the
. - ' provisions of each law, and in the_thgrd column ways colonists re~
« . acted to the law. Be sure to include these:
Wr%ts of Assistance ‘ . Stamp Act
Proclamation of 1763 ¥ Townshend Acts
Sugar Act . Tea Act

< NS '

Quartering Act Intolerable Acts -

Activity B: Given a list of opinions expressed about issues over which
England and the colonies disagreed, ask students taq_tell whether each is
a British or a colonial viewpoint by writing "B" for™British or "C" for
. colon1a1 next to each item. - o
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. . Activity C: Ask students to make a chart. List the laws England

passed to control the colonies in the first column, the provisions
of each law in the second column, and in the third column tell how
/the colonists reacted to the law. Be sure tq_include these: ¢

Writs of Assistance . ) Stamp Act B
Proclamation, of 1763 Townshend Ac@"
: . Sugar Act i ' Tea Act : o
- Quartering Act ) . Intolerable Acts
AN v .
Ask students to give viewpoints from the perspective of a person
living in London and someone living in Boston. ‘
j{, Learner Qpicome 18: The student will analyze factors responsible for the

N break between' the colonies and England'as expressed in the Declaration of
) - = Independence. o’

&,
E AN

- - , Activity Aty Ask students to-paraphrase the "Declaration of Independence" \\\\
g using their own words but retaining the game paragraph organization. In

Q a~class "brainstorm” call out and list the complaints mentioned in the

.o oo, - document on the blackboard. Discuss the reasons for those complaints.'

Mt Acti¥ity B: After carefully reading the "Declaration of Independence" ,”

. aloud together, ask students to close their books and see who can m,ake»*b

!ﬂﬁ' the longest list of complaints mentioned in the document. Discuss.

.. these complaints. - - ~ )

Activity C: After reading the Declaration of Independesnce, ask students -
J to make a list of the complaints mentioned in the déqume t, and d;scussf‘
. them with the class. Write an imaginary response to ‘the "Declaration of
Independence” fhat would have prevented ‘the war and made it possible:: -

-

. . for England to have accepted it from the viewpoint of George IT1. . |

« Learﬁgg’Outcome 19, The student will compare the strategic advantages en-
; jbféd\by England and by the colonies at the outbreak of the Revoluticenary
War. . :
~ Activity A: Ask students to list the advantages enjoyed‘by England and
those enjoyed by the colonies. Décijde the relative importance of each'.ﬁ
advantage and assign poinsi of a 3-2-1 scale. Total points for each side.’

Kctiviti B: Given a list of factors, ask students to decide which.
9 favore¢ a British victory and which a colonial victory. . e

o

- .

gy
, ﬁ? . a Activity'C: Ask students to compare English and colonial prospects at
) the start 6f.the war, devoting a paragraph to each of the following . °
factors: human resources, military strength, available funds,” and

government;.,s ) .ot o

. " #%Learner Outcome 20: The student will identify colonial-patriots and
associate with each the contribution(s) made to the colonial ¢ause. .

N > ' '
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) Activity A: ,Ask students to select at least three patriots and provide
three facts about each to combine into short "Who.Am I7" paragraphs.
These may be presented orally to the class as puzzles for other pupils
to solve. .

Activity B: Help students to use a bulletin board upon which pic-
s tures of sewveral patriots have been placed, each accompanied by an
4avelope containing clues, graduated in difficulty, as to identity. i
Keep an individual running total of the number of clues neede *
identify the patriots.. This act1v1ty can be spread over seve?%j days
with.periodic change of patriots being featured.
Activity C: Form several groups of puplls and ask them to @esearch
-_’/)Hnr lives of three patriots in some detail .prior to playing "Will
the real please 'stard up?" The audience asks each
~person questions with enly thé "real" person obligated to answer
truthfully. After four questions, listening pupils vote on identity
of "real" person befére that person reveals himself.

¢

Learner Outcome 21: The student will locate and relate specific information
about the major battles of the Revolutionary War.
Activity A: Ask students to make an outline déaling with major battles
"~ of the Revolutionary War. Use Northeast, Northwegt, South and Sea as fﬁﬁ—\
Roman numeral items, specific battles as capital Ietter items, and details
about each battle as Arabic number items.

-

~ -
Activity B: Help the students to make a chart using Northeast, Northwest,
South, and Sea as column titles. List at least five battles.ln each cate- ..
gory and place a'checkmark by those won by Americans.

! X

Activity C: After researthing the details of a battle, ask students to
produce an account from the viewpoint of an involved soldier #r sailor
writing a letter to the folks back home. Provide enough information
about location, strategies, etc., to enable other puplls to 1dent1fy
battle when letters are passed around

§

« M k4

- L 4
- Learner Qutcome 22: The student will utilize a time line to sequentially
v indicate events.pertaining to conflict betweerf England and the American -
colonles from 1750 -»1785. . )

. Activity A: On the time line below, the letters A-G represent five-g
year intervals. For each event stated below, ask students to write
the letter that indicates the time period in which the event occurred. |

1750 1755 1760 1765 1770 1775 1780 }7857

-

) A B . C D E F 6 e

P
1. Patriotic societies known as the Sons of Liberty were formed to
organize re51stance against the stamp tax.

.

2. ThevTreaty of Paris ended the Revolutionary War. f

3. * The Declaration of Independence was written by Thomas Jefférson. .

P 1
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4. . The Quartering Act ordered the célonists tg'provide funds, living
quarters, and supplies for the British trops.

5. /“In reactid® to the Tea Act, a group.of colonists dressed as-Indians
dumped a shipload of tea into thg Atlantic Ocean.

6. Cornwallis surrendered his' army -at Yorktown. , -
7. British officials began to use the Writs of Assistance to
enter and search colonial ships, homes, and warehouses.

8. Lexington-and Concord were the first battles of the Revolu-
tionary War. :
- I . ‘ ’i

9. — The Proclamation of 1763 prevented colonists from settling west
of the Appalathian Mountains.

s

10. In the Boston Massacre, Eive people wqre Killed and six wounded
when a detachment of British soldiers apeped f1re on a crowd
that was shouting insults and throwing snowballs filled with .,
stones at them. .

2

11.  The Intolerable Acts were intended to punish the colonists for
the Boston Tea Party. . N ’
12. ° The Treacy‘of Parss ended the French and Indian War. .
— * ‘
[] L4
e ] s
]
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boycott

customs

declaration

Declaration of Independence

duty

export’
federalism

import

intolerable

lo§a1ist

-
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massacre

militia

£

minutemen -
patriot
prime minister
+ '
2
privateer
proclamation
regeal
revolution
smuggle
taxation

Y

tyranny

unalienable rights
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- CONTENT: OUTLINE \
Unit III
I11. Experiments in Government (2 weeks)

"A. Articles of Confederation .

B. Creation of a federal union 5\ . . . \ -
1. Constitutional Conventjon - (
. a. Compromises : .
. b. Branches of government ’ ’ '
c. Checks and balances
d. Bill of Rights
‘ e. Ratification ) ) ) '
. 2. Launching the govermment . .
- a. Elections and inaugurations . .
b. Cabinet appointments .
. c. Problems ; to

(1) National debt

(2) Political parties

(3) Whiskey Rebellion g
(4) Northwest Territory

A - On Level, B - Below Level, C - Above Level \

Generalization 6:+« In a democ¢racy the people have the right to alter, reform,

or change their government. Governments are set up tovprovide stability "and .
order. The government must be strong enough to maintain law and order, but
flexible enough to change when needed. :

. "
*Learner -Outcome 23: The student will identify the Articles of Confederation
as the first constitution of the United States. )

- . .

Activity A: Ask students to pretend that they are veterans of Washing-

ton's army and are writing a letter to a cousin in Canada describing
government in 1782. Be syré to tell about composition of the -law-making
body, how voting power isuiiiortioned, and how many votes are néeded to .
pass a law. Comment, also,\on.the presence or absence of executive and
judicial authorities. ) :

) ¢+

- i
Activity B: Ask students to.pretend that they are Virginia colonists.
Write 2 lIetter to a cousin in Canada describing the Articles of Confed-
eration. Be sure to cover the W's: who, what, when, where, why. '

Activity C: After taking notes on the Articles of Confederation from at

least three ?Irces, ask the students to divide into groups of three to

pool information for inclusion in an outline. See which.group can pro-

duce the most comprehensive and informative outline on government under.

the Articles of Confederation. Tt
Learner Outcome 24: The student will identify two of the weaknesses of
government under the Articles of Confederation.

* 31 16




Activity A: Ask students to pretend that they are American citizens -
between+1781 and 1789. Divide into groups, each group assigned to ", e
dramatize an incident illustrating a specific governmental weakness. .
Ask other class members to identify the specific weakness being depicted. »

Activity B: Given a series of cartooms idlustrating the weaknesses of %
government under thd Articles of Confederation and a list of tle weak-
nesses, ask students to match the weaknesses to the cartoons illustrat~- -
ing them. ’ T

- f.
Activity C: Ask students to draw a cartoon illustrating a serious weak-
ness in the Articles of Confederation on a sheet of overhead projection
paper with a marking pen. _ (Students may use stick figures, if they wish.)
Project the cartoon on a screen or wall with dn overhead projector. Lead
a discussion of the weakness and of the symbolism chosen to use in de-
picting the weakness. )

~
-

v ) . ./ .
*Learner Qutcome 25: . The student will utilize, in context, the following..,

words with specialized meanings pertaining to.government. .
amendment constitution legislative
cabinet executive unconstitutional*
checks and balances / judicial veto
Activity A: Given ten sentences and the above word list, ask studeats p

to fill in the blank in each sentence.with the appropriate word.
Example: The advises the president on important matters.
Activity B: Given ten sentences.with,each containing an undérlined
word from the list above and each, followed by three possible definitionk
\of the underlined word in the context of that sentence, ask students to s
select and circkg the appropriate definition. .
Example: The cabinet helps the president to decide on important
matters. (A case or cupboard for storing things; a group

of men who advise the president; the highest law of the land.)
3
Activity C: Ask students to write two sentences for each word in the -
list; utilize the word correctly in context.- Underline the list word.
Expand each word into’a word family of at least three varied forms.
Be prepared to explain what each form of the word means and when it is
used. ' .
™ n [
Example: (The first ten amendments are called the Bill of Rights.
: ) There are twenty-six amendments to.the Constitution.

amendment, amend, amended, amengs . .
*Learner Qutcome 26: The student will describe the functions of the three
branches of the federal government which check and balance each other.

{
!

Activity A: _Ask students to outline the three branches of government
. and provide information about pefsonnel, major duties, and the checking
‘ powers of each branch'. t:.

-

+
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Activity B: -Usin§ recent newspapers, ask students to collect at least
three clippings referring . to each of the branches of government. Under-
line the kéy word(s) that indicate which branch is mentioned. Place a
large "C" on those clippihgs that describe one bramch exercising a check
on dnother branch. After checking ?or accuracy, zgch may scotch tape
his clippings to a large strip &f butcHer paper that has been divided
into sections for each government brapch.

Activity C: Ask stydenté to make a chart in the shape of a triangle,
each point of the triangle forming a smaller triangle representing one
of the branches of government. In each small triangle, list the main
personnel for that branch.. On arrows drawn betweén the branches,
indicate the chetcks each branch can exercise on the other branches.

-, ’ , ) N s

Learner Outcome 27: “The student will list the four procedures which may be
used ;to amend the Constitution of the United States. . )

Activity A: .Afk students to list the four wags provided in the Consti-
tution of the United States for changes to be made in,the document.
oDetermine which of these methods have beén(used and explain how.

/ Aétiuit B: Given. list of “ten procedures for amending, ask students
to~p1a£é an "X" by the four that it is possible to use in amending the
Constitution. . ) ‘

Activity C: Ask students to research to determine which of the four
possible procedures tp amend the Constitution were used in passing each
amendment. Be prepared to discu$s the advantages and/or disadvantages
of each possible method with special emphasis om the use of a called
constitutional convention.

‘Learner Outcome 28: The student will corfaiate the rights enumerated in the
+ Bill of Rights with specific real life situations.

JActivity A: Ask students to select four of the rights enumerated in- the
Bill of Rights to illustrate with cartoon drawings and/or short one-act
plays depicting specific real life situations. Fellow pupils will then
be asked to identify the right being featured. ‘

Activity B: Given a series of ten cartééns, ask students to match each

one of the rights listed in the Bill of Rights.

Activity C: Ask students to match the “rights" protected in the Bill of

Rights and the specific complaints of the colonists in the Declaration

of Independence. ,

. Learher Outcome 29: The student will express arguments for and against the
ney national government assuming a strong role in determining and carrying
out financial policies.

’ Activity A: Ask students to write an imaginary conversation between an
advocate and an objector of national assumption of state debts and the
chartering ¢f the.national bank. Allow each.to state reasons in defense
of.his beliefs.

33
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Activity ﬁ Given ten stdtements expressing opinions about state debts
-and the national bank, ask students to placera "J" by those that could
have been said by Jefferson and his friends and an "H" by those with J
which Hamilton and his friends céuld have agreed
.o , . ;;.4,,},4;;.?
Activitz C: .After d1v1d1ng into four groups and choosiﬁg a cha1rman for
each group, ask students to draw slips assigning each group to prepare
arguments "for" or."against" national assumption of state debts or the
tab ishment of a national-bank. After a ten minute buzz session, each

| an’will use the collective ideas of his group in a short debate /
w1t the chairman of the group which drew the opposite p031t1on on the
~sam issue. v -

*Learner Outcome 30: The student will summarize the differences that led to
creation of the first political parties in the United States. ¢

Activity A: Ask students to write three-to-five minute campgign speeches
for both John Adams and Thomas Jefferson, contenders for the presidential
election of 1796. Have each man point out differences,.between himself and_
his opponent. Be sure  to identify the panty each. man represents .
b
Activity B: - Help students -to make a two-step outline using the names of .
the first two political parties as Roman numeral items and phrases indi-
cating the stands of each as capital letter ‘items.

Activity C: Ask students to write a letter to a cousin in England

explaining about the two men seeking to fvllow Washington as president. w
Have them state their preference between the two men and justify that »
preference in terms of his position “on issues. Be sure to identify the .
pa:ty each ‘man represents . ' f

\r
-4
Bpecial Interest: Ask students to construct a table dipicting the

diplomatic problems during Washington's, Adam's and Jefferson s
administrations. Use the(/pllowlng headings:

~
I
\\ ’
' / ' -
/ . -
"President Country Problem Solution

Washington

Adams

Jefferson d

-~

—

*Learner Outcome 31: The student will identify the. Northwest Ordindnce in
which Congress made pravisions. for governing the Northwest Terrltory ’
# <
Activity Ar Ask students to pretend they are with their parents on a
trip from Boston to live in the 0ld Northwest Territory. Write an,
imaginary diary that could havefbeen kept by such a person. ,(Indicate
life style, how their famfly gained title to their 1and, and how they.
are being ‘governed. ,

' 19.



Activity B:
ask students

Given scrambled sentences about the Northwest Territory,
to rearrange items to form twa good paragaphs, the first

telling about selling of land, the secon& giving details of territorial

government.

Activity C:

~

AN
Ask students to assume the role of a salesman for land in

the Northwest Territory and prepare their sales pitch. Ask theghto be
1

ready to answer .
land but, also;

government.

’
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Generalization 7:
tion of 4ts member

Learner Qutcome 32:

Varied economic life in Northeast
Inventions which affected farming and industry .

Educational beginnings
Ethnic groups

economies in the N

Activitx As
States &nd th

‘sect1ons of the country.

in art, music

C/

uestions asked by the class not only about sa

about 'rights" of séttlers and ®pportunities for self-

~
- . ) /

and economic 11fe

igion - . )

ial classes D

ic, art and literature ’

¢
Each society develops 1nst1tut1ons to a1d the socializa-~
s -
The student will compareidifferent life styles and

ortheast, Middle and Southern states.

- v
k students to research how people made a living in the
eir day-to-day life styles. Note any differences between

, .educatton, and literature. .

? . ,

"

a 7
4
{
- ’
{
L]
- 1 ~
LY
. i
i
' -
’
..ﬁ\ \
® .‘és‘," J
) ’
1
\3 . * <
5]
20 . A

of the

Southern. and Middle states

List several contributions madg, to the period
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) Articles of donfqgeration o “\t

,administration

P

amegdment,
Bill of Rights

cabinet -

o

-
o . checks and balances : g

.

compromise
confederation - . '

. Congress . : .

¢ . )

- ) Constitution of the United States
v ]

»

elect¥on ,,

executive
/ P '

> L.
House of ‘Representatives

. ’ >

inauguration
|34

judicial -,
. k legislat;;e (tion) .
| T ordimsace : oL
political: party.

=F .
president

. -

ratification

Senate

.
ot

e

separatPon of powers
e y .

Supreme Court

' »
N .

tariff . ° . -

{

unconstitutional

Veto L
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A R CONTENT OUTLINE ' ‘
. . ’ Unit IV ¢
. . IV. Jeffersonian Democracy (2 weeks)

War with Barbary pirates -
Louisiana Purchase

War of 1812 .
Monroe Doctrine and foreign Sblicy

OO w>

Generalization 8: Each stage .of growfhds unique, but it is also an out-
growth of a previous stage. Growth p
i nev responses. Successful experiences
. ¥ for further changes’~_ N T
3
, ~ Learner Qutcome 33: The student will record the main issues and events in
the conflict between the United States and the Barbary pirates. p.

.
”»

Activity A: Ask students to¢ write a news story to fit a "Jefferson Ends
Tribute'" headline. Be sure that the lead paragraph answers the W's (who,

. what, when, where and yhy) and provide more details in at least two addi-
tional paragraphs. T

ynge bring aboyt a willingness
¢+

.

Activity B: After the teacher has provided information about the Bar-
R bary pirates from-at least three sources (filmstrips, movies, books,
etc.), ask students to join their ;}Zzsmates in compiling a list of
facts as the teacher writes them off the board. Using this irformation,-
- write a paragraph of at least five sentences telling about the conflict .

y, between the United States and the pirates. .
+ Activity C: Ask students to prepare a written research repqrt'abo.t the -
. Barbary pirates using the following procedure: (1) gather notes from at
.y least four different sources (notes to be.in phrases and own words "-“not

lengthy quotations); (2) plan organization of information; (3) write
rough draft; (4) proofread; and (5) write final draft. Paper should
s end with a simplified bibliography that follows form given in an English -~
textbook. . : .
*Learner Outcome 34: The student will identify and outline the major events
= of the Louisiana Purchase. ) //“\u,f

¢

Aétfvitx A: Divide the students into three sections. Ask each section
of the class to prepare for an imaginary.news conference with one person
playing Thomas Jefferson and the other persons playing reporters. Be

. sure that the questions asked reflect not only facts about the acquired
area but, also, the circumstances of the purchase. President Jefferson
should be called upon to deéfend his 'unauthorized" use of power.

" Activity B: Given a list-of statements, including both fact and opinion,
about the Louisiana Purchﬁse; ask students to place an "F" by those that
are fact. -Divide the opinion statemeats into two groups. In the first’

. , - N
4

. : 22
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group but those with whish Jefferson would have agreed. In a second
list.put those that express the feelings of Jefferson's political oppo-
nents who felt that he had exceeded his pdwer as president.

\
+

Activity C: Ask students to contr1bute to a class discussion concerning
similarities or parallels between purchase of the Louisiana Territory
and the modern space program (examples: great cost, no constitutional
mandate, unmapped areas, deferrxed benefits). If you had lived in 1803
would you have been for or against the purchdse? Which of the argu-. 4
. ments used to defend your choice would apply and which would not applg
to the Eundlng of today's spade program? » «

Special*Interest: Ask the students to complete the exercise below
* by writing the correct information abdut the Louisiana Purchase®.

P

" When ] f—,

From Whom R )
Who? ’ N

. . United States President
French Leader

Cost
Signifigance

»

Learner Oytcome 35: The student will cite the reasons for and the results
of the Wat of 1812, using the following pattern: Problem-Resolution-Result.
'
ACtivity: Ask studenls to research the War of 1812, its causes,
battles, Treaty of Ghent, and the results of the war‘'using the Problem-
Svlution-Result pattern. In a brief paragraph state. the problem, solu-
tion, and results of the War of 1812. v
[ -
*Learner Qutcome 36: The student will locate the site of the Battle of New
Orleans on a map and explain why it was fought after the War of 1812 was
over.

.

y

!
Activity A: After reading about the War of 1812, ask students to choose
one of these events to report on in a radio news broadcast -Battle of
. Lake Erie, Burnmg of Washington, D.C., Battle of Baltimore, Battle of
New Orleans Constitution ("'01d Irons1des") v. Guerrierre. Have them
read their broadcast to the class.’

Activity B: After reading about the War of 1812, ask students to work

in groups of three to answer the five W's (whc, what, when, where, why)

about each event listed in Activity A.

Activity C: Ask students to select one of the events listed in Acti-

vity A wand write a one-act play describing that event. Present the play

~ to the class and have them write down which event they think you are
acting out. Then check their answers and 11sten to suggestions from

the c1ass ,to improve thejr play. .



& -

. *Learner Outcome 37: The student will identify leaders in connection with

the War of 1812, ) © . o

* 4
Activity A: Ask students to select one
War of 1812, Write at Yeast three f-"
paragraph. Present "Who Am 19" parai :
them to solve. . ——

of the persons involved in the
s about him in a short "Who Am I?"
phs to the class as a puzzle for

Activity B; Help students plan™# bulletin board on which pictures of

people involved in the War of 1812 have been placed accompanied by an
envelopeontaining clues to their identity graduated in difficulty.

One student should keep a runnlng total of the\number of clues needed
o identify each person.

Activity C: Divide the class into groups and research the lives of
leaders of the War of 1812. Play‘a roynd of "Will the real

please stand up?" The'class asks each of the three students questions'.

Only the' student portraying the "real. ) " is obligated to~ answer
truthfully After four questions, the class must vote onh the identity
of the person before he reveals himself. |

*Learner Outcome 38: The student will utilize a cartoon to exp1a1n the

meaning and the significance of the Monroe Doctrine. *

*/

t4
Activity A: Ask students to study a cartoon depicting a workman

with a stars-and-stripes tall hat who is nailing the last plank on
a fence that extends around outline maps of the Americas. Three
other'men are standing outside peering over the fence. Ask them
to write a short story explaining the symbollsm of the cartoon in
terms of the Monroe Doctrine. .

Activity B: After viewing the cartoon described above, ask stu-
dents to find items in the cartoon to represent North America,
South America, President Monroe, England Spain, Russia and the
Monroe Doctrine.

/

Activitz C: After viewing the -cartoon descrihed, above, ask stu-

dents to apply its symbolism to .the circumstances surrounding the K
Monroe Doctrine in a class discusgion. Role play two of the

figures voicing the thoughts absut the situation frem the perspec-

tive of each figure.
o
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Aruitoxt provided by Eic:

blockade
communication
doctrinel:
embargo
foreign_policy
impress (ment)
judicial review

Nationalism

-
neutral (ity)
.Star Spangled Banner

transportatio

Treaty of .Ghent

tribute
War Hawks .
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) SECTION II: Economic and Terrltorlal Expans1on--Reconstruct1ng the Nation
3 <. -1825-1884 (Y0 weeks) : g

N A : ~ .- - ! o
= + « OVERVIEW: -, . X

%)

¥ Section II begins with Unit V, Economic and Territorial Exﬁansion, Dux-~

P

ing the first half of the nineteenth centuj&,,democratic ideas $p:ead,rapid1yf

More contern was shown for the pooxr, the insane, and the slaves. Economic

.
9

-~ ’ expansion sharply divided the country and brought it to the brink of disunion
- . . B ’
R . .7 . ) . . .
v . ‘over the tariff issue in 1832. As Americans moved westward to the Pacific

‘o coast, new territories wére acquired through negotiat®on, purchase, war, .and

treaty. These acquisitions justified thé®aith of those yho had held that
0 .

such was the "manifest destjny" of the United States. This was a period of i

phenomenal growth, deve

* ” '. )
Ie, .
. mises: .. - . - - . e

.
- / .

*.In Unit VI, Development of Sectiondlism, controversies centered on the
F)

t of regional intefests, and difficult compro-

- - ~ p—;

issue of slave and disrupted the nation's economic olitical and socia "
¢ ’ P € n y P 3

Y & *
.. . \F .
4 *

- institutions. Differences in ways of making a.living led to'bitter quarrels

between northern angagghngspn sections of the country. Cultural divqrsity'was

- -

—— -
« 3

exemplified by the manufacturing centers og.the‘Northea;t, and the agricultural

- - B
.
. ’

Northwest and South. The North and South engaged in bitter disagreements and

- ~—, .

[N . N v

. ) . reluctant political compromises. Eventually these tensions became so acute.

'
: - . ” . -

.

3

- L L’ AN
.+ that they led fo an irreconcilable division of the United States, an attempt v o

- _ for independence by the South, and the outbreak of the Civil War.
R - .. . " . ’ - ’

- "' . Section II coﬁcludes'witb~UnithII, Reconstructing the Natiom. This‘ €§F(
) ) - . 1 y

.

o ' ‘ynit deals with economic, political énd'social,aquqts of rebuilding a n%ggon ‘

. . . v
destroyed by civil strife. After the ‘Civil War there were differences in

A\ Y
’ k.
opinion as to how to reconstrqft the country. Despite the adoption of a

' . o . ot

- . " 4126 ' : 8
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civil rights program by Congress, opposing political groups in the‘South

hampered the effectiveness of the Freedmen's Bureau in protecting the civil
.

riéhts of ex-slaves. A "New South" emerged from the ruins of the 0ld South

that was different in its?economic, political, and social- structure. Public
A i

-~
outcry for honesty in government and the tragic assassindFion of President
Co. . ’ o : .
Garfield led eventually to government refdrm. Finally, although the country
v . @ -

was still shatplz’divided after moré than a decade of military occupation of

" the Southj the North and South demonstra}ed"that they had once again learned

‘e [
. o

to.compromise.
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CONTENT OUTLINE

Unif V

Economic, Cultural and Territorial Developments (3 weeks)

A. Political Developmenis

1.

KW

Jacksonian Democracy
Tariff Compromise -

" United States Bank problems

Nullification .
Political parties grow and change

-

B.  Cultural Developments

1.

Ut WwWN

Reform movements ]

a. Temperance societies

b. Abolitionists A

c. Women's rights e
d. Educational reform

e, Prison reform ’

Science and medicine

Art, music and literature: . -

. . ~
Communications .

Transportation

C. Westward Movements and Manifest Destiny

1.

. Texas ) g

a. War with Mexico . .

b. Lone Stag Republic

c. Annexation and statehood

Oregon . :

a. Joint ownership

b. Statehood

California o

a. PBear Flag Republic

b.  Gold Rush of 1849

Mexican-American War

a. Causes i _
(1) Texas border dispute -
(2) Manifest Destiny

b. Treaty of Guadalupe Hidalgo

c. Mexican Cession

Gadsden Purchase
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CONTENT OUTLINE .
T g ‘ 7+ Unit V - .
- >

v, Economic, Cultural and Territoridl DevelopmentE (3 weeks)

A. Political Developments -
Jacksonian Democracy .
Tariff Compromise

United States Bank problemss .
Nullification :
Political parties grow and change

- 3

N E&WN =

: *— On Level, B - Below Level C - Above Level ~

Genéralization 9: The leadership of certain individuals has had a profound
influence on" the course of history.

*Iearner Outcome 39: 'The student will explain what is meant by the term °
"Jacksonian Democracy .

F o=

3 o
o - © ,Activity A: Show two cartpons, a negative one picturing Jackson in
E, 2. "the trappings ofga king and a laudatory one showing his dr1V1ng evil
) money- changers (bankers) from the temple Ask students to interpret the
- two cartoons and explain how perceptions of the same person or event can
_ ’ vary so much. Telrswhlch one depicts Jackson as a hero of the common'
— " -« .« man and explain why. List and explain three ways in which democracy )
d&%ﬁ .* grew'during Jackson's term of office. (Cartoons may be found in Inguiry
\; L <in American History by Bronson.) . ) g

during Jackson's era. Select one and draw or make (cut and paste) a

i§" % - Activity B: Ask students to list three ways in which democracy grew
)
. cartoon,depicting it. Be prepared to explain it to the class.

a " Activity C: Ask students to write’a response_?; the following statement:
. ﬂu& , 'Jefferson formulated the ideals of democracy; Jackson developed the
’ practlce of democracy." Feel free to agree or disagree. Support they
position with facts, and examples. ‘ :

. N «
p— 4 ! 4

) .i » "#*Learner Outcome 40: The student will identify the Tariff Compromise.
Activity A: Discuss with the students how a tariff works. Using the
. Problem-Solution-Result pattern, ask siudents to cite the major events
. > leading to the Nullification Crisis, the main points of the Tariff
Compromise, and the result. -

v

Activity B: Discuss with the students how a tariff works. Have them
f{ll in this example to show how a tariff helped Northern industries,
but cost Southerners more for the same product. ' Answers fay vary, but
the British factory must have the lowest price before the tariff and
s the New England factory must have the lowest price after the tariff.
) PRODUCT NEW ENGLAND FACTORY BRITISH FACTORY ‘“~-
. SELLING PRICE $ " 8
. TARIFF e $
+ TOTAL COST . 5 ) t T8
Now list the major p01nts of the T§r1 ff Compromlée Discuss how this
~ , Compromise solved the problen.
’ 29

4 . ‘
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- , Activity C: Discuss with\the stude;fs how a tariff works. Using the
 Problem-Solution-Result pattern, ask students to cite the major events
leading to the Nullification Crisis, the main points of the Tariff’ Com-
| promise, and the result. Write a ome-act play in which Congress debates
. . this issue and then resolves it. t

f_ ﬁearner Outcome 41: The student will identify the "monster" bank.

Activity: Ask students to write a one-page report about the Second
National Bank of the United States. Include what the bank did, why
Northern businessmen thought it was good for the country, why JackSon
was against it, how Jackson destroyed the bank, and why Van Buren be-~
“. ‘lieved this led to tHe Depressipn of 1837. .
Generalization 10: Political parties are formed in response to pressures
created by conflicti inions concerning issues.

e

- Learner Outcome 42: The student will identify the Whig Party as one of the
" two major political parties in the early 1800's.

parties. Explain why some become powerful whi thers remain small
. and weak, and how political parties help candiMates. Using a reference
X book, have them make a chart. In Column A list all the major political
‘r parties (ones that have elécted presidential candidates) that have be-
come powerful in the United S€¥tes. In Column B list the minor poli-
tical parties. Then answer these questions: In which column is the
Whig Party? What did people who joined the Whig Party have in common?
How did the Whig Party get its name?

Activity ABC: Discuss with the students the pgrpo%e of political

Learner Outcome %3: The student will identify the Republican and Democratic
political parties from the late 1800's to the present.

-

Activity ABC: Discuss groups that unite to expouse a common cause.
Ask students to list the groups that united to form the Republican
Party and each group s reasons for doing so. Using reference .
maberials construct<a table from 1856 to the present. Head the
columns: Party, Founder, Peoplé party appealed to, Party Concerns.
— - —— _Count theutQLal_numher_Qf_Repnhllgauﬁﬁnd Democratic.presidents to

date.
3 \

B. .Cultural Developments
1. Refarm movements
a. Temperance societies - -
. b. Abolitfonists
. c. Women's rights
d. Educational reform
e.. Prison reform
Science and medicine -
Art, music and literature
Communications
Transportation

. ver

(SN - S OVRY )
o e e s

Generalization 11: Movement began as an individual's private opinion or ideas.

e
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Learner Outcomie 44: The student will name one reformer in each of the fol-
lowing reform movements of the 1800's: temperance movement, wemen's xights, '
educatizonal reform, prisong reform.

S

to outling a brief report on one of the following reform movemgnts or
reformers of the 180Q's: temperance movement, women's rights,{educa~
tionat reform, ptrison reform, Elizabeth Cady Stamtgn, Dr. Eliza ’
Blackwell, Lucretia Mott, Lucy Stone, Mbrace Mann, Dorothea Dix>
Then using the note cards, present the report to the class orally,--
(<] . -
Activity B: Using the text baok or a reference book, ggk student$ to
write a paragraph giving. the most important facts abou®ne.cf the topics
in ACtivity A. Read the paragraph to the class. Discuss which para-
graphs included &nly important facts, which included the most important
facts, and which were well paraphrased in the students' own words.
T AY
Activity C: Udﬁng at least four séurces other than an encyclopedia,
ask students to research and write an outline for a term paper on 3x5 .
index cards. ‘Be sure to include a bibliography. Choose from the
topics listed in Activity A: Then using the note cards, present the
. report to the class orally. -
Learner Dutcome 45: The.student will name several literary writers during
this period. ) L -
’ ‘. e iy
Activity: Ask students to list several works written by Longfellow,

Hawthorne, Whitman and Melville. What‘éﬁbjects did these persons
write about? Why did they write about them? /
- z
Learner Outcompe 46: “The student will state how several inventions during
this period improved the system of communication.

'Act1vityz Ask students to writé a short report on the invention of the
telegraph and rotary press. Explain how they affected life in-the -
United States. -

\

C. Westward Movements. and Manifest Destiny .
1. -Texas @ . )
B a. War with Mexico, ' ' i

b. Lone Star Republic
d. Ammexation and statehood
2 Oregon
a. Joint ownership
b. Statehood
3. California . . (
a.. Bear Flag Republic
b.., Gold Rush.of 1849
4, Mexican-American War
a. Causeg+ . .
(1) “Texas border dispute
(2)¢'Manifest,Destiny )
b.. Treaty of. Guadalupe Hidalgo -

%
¢. Mexican CeSsion
5. . Gadsden Purchase
[ . - \‘
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- Generalization 12: Nations may expand their boundaries through purchase,
treaty, war, conquest, or any combination of these methods.

.

*Learner Outcome 47: The student_will locate on an outline map and identify *

the method of acquisition of each of the following: Oregon, Texas, the

Mexican Cession (California, New Mexico Territory, Utah Territory), and the .
Gadsden- Purchase. : B

Activity A: Using an outline map with each of the land' acquisitions

between 1819 and 1853 numbered, make a chart with corresponding numbers" i
- and four columns labeled: Territory, Obtained From, Date, Method.

Then supply the .information in each column for the six areas:

Activity B: Using an outline map with each of the land acquisitions
between 1819 and 1853 numbered, ask students to make a chart with
torresponding numbers and three columns labeled: Territory, Obtained

r/;,/F?om, Method. : .

Activity C: Using an outline map with each of the land acquisitions -
Wetween 1819 and 1853 on it, ask students to label each area, place the

date of acquisition on each, and write~ﬁhe name of the immediate past
claimant. Through the use of a color code and a key, indicate whether

the acquisition was Ehrougp purchase, reguest, negotiation, war or
threat of war.

Learner Qutcome 48: The student will cite the reasons for and the results -

of the Mexican-American War using the following pattern: Problem-Solution- ‘
Result. - =

Activity A: " Help the students to define Manifest Destiny. Ask students

¢ to research the Mexican-American War, its causes, battles, the Treaty of
Guddalupe Hidalgo, the Mexican Cession, and the results of the war using
the Problem-Solution-Result pattern. 1In a brief paragraph state the
problem, solution, and results of the Mexican-Ameéritan War.

Activity B: Help students to define Manifest Destiny. Discuss with
them the Mexican-American 11 in the blanks in this exXercise.

XICAN-AMERTCAN WAR

PROBLEHM

- N
SOLUTION (American) [ {

v
e : <2

~

RESULTS

+ e

Activity C: Using the ProJlem-Solution-Result pattern, ask students to
disGuss the Mexican-American War in terms of Manifest Destiny. Ask them
to take part in a mock debate on whether or not the United States should

»

have gome to war in 1846. . o

~

+ s

" Learner Outcome 49: The student will utilize a time line to explain the
chronological sequence of the expansion dlovement. % b

. -

&
-

47 | -
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Activity A: Ask students to select ten 5f the most ,important gvents
pertaining to expansion of the United States between 1819 and 18533.

Havé them make a time line, and place each event and-its date 6n the
‘time line. Be prepared to justify the incliision of each. :

t . .
- Activity B: H;!b students to arrange on a time line a list of selected
events pertaining to the expansion of the United States between 1819 .
and 1853. . . |

Activity C: Ask students to select ten of the most important events
pertaining to the expansion of the United States between 1819 and 1853.
Write each event on a 1%" x 2%" card (cut from 3x5 index cards), and

the date of each event on a separate card. Trade cards with another -
student and place the”cards on a time line to show the sequential nature
of expansion and the relationships between earlier and later events.

)

*Learner Outcome 50: The student ;}{; locate on a map the following major
geographical features and places ¥n the centridl and westewn United States’
pertinent te expansion: Rocky Mountains, Great Plains, Oregon Trail,

Great Salt Lake, Rio Grande River, Pacific Ocean, and the 49th Parallel
of latitude. ' Y
”
Activity A: Using an outline map of the United States”in 1853, ask stu-
dents to label the following geographical features and places on the map:
Rocky Mountains, Great Plains, Oregon Trail, Great Salt Lake, Rio Grinde
River, Nueces River, Pacific Ocean, and.the 49th Parallel of latitude.

14

*
Activity B: Using an outline map of the United States in 1833 on which
the major geographical features and‘places in the central and western -

United States are indicated by a capital letter, match the letter to >
these names: : roL o ‘ -
', .
. (1) Rocky Mountains (4) . Oregon Trail (6) Great Salt Lake
N (2) Gyeat Plains (5)* Pacific Ocean (] 49th Parallel e
{(3) Rio Grande River - .
+ . Activity C: Using an outline map of the United States in 1853, ask stu-
° dents to label the following geographical features and places on the map: .
~~ (1) “Rocky mo&g;,ains 6> Hueces River (11) Creat Salt Lake
(2). Great Plains (7) The Alamo (12) 49th parallel
(3) Rio Grande River (8) San Jacinto (13) Sutter's saymil%/
(4) Oregon Trail (9) Independence, Mo. (14) Fort William
(5) Pacific Ocean (10)' Santa Fe Trail .
To avoid crowding, use a number code and key. . .
) |
/. ~ ~
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. acquisition

s, ,aﬂnex (ation) ' . N} :

o

[ 4 , ,

Cession
Common man -

electoral“college LT ; . \ ~ .
expansion o , . -
"forty~-niners" ’ |

gold rush - ) .

- . Manifest Destiny K;,

nullification .

panic . |

pet banks '

— - S e - - ~

pioneer .

prospector

reform (er)
speculator

spoils systenm

. suffrage ’ o /§> :

' tariff < . .o
< ‘\\ | ,
temperance

territory
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CONTENT OUTLINE, 5 '
) Uit VI :
VI. Development of Sectionalism )
A, Regional interests ” . ,
1. North - industry . : — .
% 2. South - cotton, plantations, slavery B
\ . 3. West - means of expanding regional interest of North and South
. B. Basic causes of Civil War ~ .
N 1. Constitutional questions .
, ’ a. Strict or narrow construction of Constitution
, " b. Lobse or hroad construction of Constitution '
- 2. Tariff questions
3. " Slavery .
|, a. Admission of new stiigy'
' b. Moral .questions *
.t (1) Plantation system
< (2) Abolitionists ~ .
C. Further events leading to Civil War }
. 1. Missouri Compromise
« 2. Uncle Tom's Cabin
- 3. Compromise of 1850 :
’ 4. Kansas-Nebraska Act
5. Rise of Republican Party .
" 6. Dred Scott Decision
' % ¢ 7. John Brown's Raids
} , 8. Election of 1860
9. Secession
N ‘ .
D.. Civil/ég:(‘\ - .
© R Confederate. States of America
2. Advantages and disadvanfages '
’ a. North ‘ . .
’ * - 2 A
- b;l South . .
- .03, Military plan for victory
! ) - a- No‘L"\‘Zﬁ/a
. b. South
’ 4. Emancipation Proclamation. ) -
5. Appomattox surrender - f R ‘




VI.

Generalization 13:

BEST COPY AVAILABLE

CONTENT OUTLINE

*Unit VI ;
- . \
Development of Sectionalism (4 weeks) Vot
A. Regional interests . ; *
1.. North - industry ‘ e
2. South = cotton, plantationg, slavery
¥. West - means of expanding regional interests of North and South

divergeat economic, political, and social interests.

*Learner Outcome 51: The student will explain the relationship between

the manufacturing centers of the Northeast and the conflicting agricultural
interests of the NorthweSt and Southern states.

“farming region of the Northwest, and the agricu

Activity A: Ask students to make a chart listinngactors that con-
tributed to the growth of factories and cities i? North, grain
tural South.

Activity B: Help students to circle on a chart of possible items those
factors which contributed to the growth of factories and cities in the
North, grain farming region of the Northwest, and the agricultural

South. . . S~

Activity C: Ask students to write a paragraph incorporating these re-
lated factors that'led to industrialization and urbanization in the
North: (1) subsistence farming conditions in the Northeast; (2) ability
of Northwest farmers to feed the Northeast; and (3) new inventions and

technology. ¢

*Learner Qutcome 52: The student w111 d1fferentlate between the three types

of Southern planters: :the plantation owner, the small slave-owning farmer,
and the nonslave-owning farmer.

—

Activity A: Ask studenE4’;9 list and descrlbe the three types of
Southern planters.

Activity B: Ask students to list the three types of Southern planters.
Match them to a sentence that describes the kind of farm they owned.

Activit : Ask students to liqﬁ and describe the three types of
Southern planters. Describe similar and different problems of each.
,/

Learner Qutcome 53 The student will 1dent1fy oh a map the*maJor geographlc

areas of the United States in 1860 ey ) -

South. ’

Activity ABC' Using supplementary matetials the student will lahel —

and distinguish with different colors the mamufacturing Northeast,
the grain farming region of the Northwest aad the agricultural

A

\

51'.',

6 .

Sectionalism may develop within a country as,a result of .

z

Y



"B. Basic causes of Civil War

1v  Constitutional questions B
‘a. Strict or narrow construction of Constitution
b. Loose or broad construction of Constitution ‘ ¢
2. Tariff quegtions
3. Slavery .
a. Admission of new states
. b. Moral questions ’

- . . (1) Plantatiof system -
(2) Abolitionists

Generalization 14: No historical events have resulted from a single’cause.

Learner Outcome 54: The student will list and explain the underlying causes s
of the Civil War. _ - "

*

., Activity ABC: Ask students to compare the different sections of the
country with regard to geographic, politicaly, economic and social
differences.- Help them to grasp the idea that there usually is no ong,
single cause for historical events. %

Generalization 15: People's beliefs and views of life are influenced in
part by their cultural, social, economical, gquraphical, and political
env¥ronment. )

*Learner Qutcome. 55: The student will cite two reasons why Southerners ® B
thought slavery was necessary and two reasons why Northerners felt that
it was morally wrong. - »

e ——— B PUVUUNI —_— -

Activity A: 1In groups of three, ask students to discuss what %lavery
is and make a chart. In Column A, list reasons why Southerners be-
lieved slavery was necessary; in Column”B, list reasons why Northerners
thought slavery was morally wrohe. Compare the two columns and decide
which side your group would have‘taken if you had lived in-1850.

]
Activity B: Ask students to pretend they are Southern planters. List
three reasons why slavery is necessary. Pretend they are Northern
abolitionists. List three reasons why they think slavery is morally
_wrong. //’/’ .

Activity ¢: Ask sfﬂdents to debate this issue: "Should slavery.be.-

abolished in the United States?" Give the pros and cons from the view-
point of a Westerner living in 1850.
Generalization 16: People will protest against an economic, political, or
socialy,system which neglects the welfare of,a large segment of the popula-
tion and frustrates their desire for a better life.

Learner Outcome 56: The student will describe the manner in which slaves
were treated prior to the Civil War. :
Activity ABC: In groups of three, ask students to prepare a list of the
rights that they possess and a description of their living conditions.
In a group paragraph, compare this list to the rights and living condi-
tions of the slave. Have them compare the lives of free blacks in the
North with slaves. . . '

- 37 . o, .
" ' ' .
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Learner Outcome 57:

The student will identify significant individuals in

. ‘ . the anti-slavery movement including:
a. Frederick Douglas
. b. - Willitam Lloyd Garrison
c. Harriét Tubmaa. )
d. Nat Turner
e. John Brown
' f. Dred Scott
g. Harriet Beecher Stowe v \ -
o
. Activity ABC: Ask students to research the activities of the above
individuals. Using a table compare the anti-slavery movement with
the civil rlghts movement under the leadership of Dr. Martin Luthey
King Jr. N
L) ~ r'a -
Person - Philosophy Method Result
~ < —
Activity C: - Based on information from research’ ask the student to role
play a person in the anti-slavery movement as llsted in Learner .
Outcome 56 1n addition to the table. \
Generalization 17: Conflicts between sections of a country 4ay be resolved
peacefully by compromise of violently by civil war.
h *Learner Outcome 58: The student will use a table to identify the major )
points of the Missouri Compromlse, the Compromise of 1850, and the Kansas-
Nebraska Act using the follow1ng pattern: Problem - Solution - Results.
, ‘Activity A:  Ask the students to discusé how a compromiée works.
Using the Problém-Solution-Result pattePn have them cite the
= major points of the Migsouri Compromise, Compromise of 1850 and the
Kansas- Nebraska Act.
Actﬁvity B: Ask the students to. complete a table showing ihe—ﬁajor /
. points of the Missouri Compromise, Compromise of 1850, and the Kansas-
Nebraska Act. Write a one act play in which Congress debates and
. resolves each issus. .4 ‘
b -
Learner Outcome 59: The student will locate on a map those zégions
. .affected by the Missouri Compromise, the Compromise of 1850 and the
Kansas-Nebraska Bill. . .
‘j .
Activity ABC: Ask the students to locate and label the f0110w1ng ‘
on an outlihe map. - .
1. Missouri Compromise - Mlssourl, Maine and the 36°30'
* parallel
ol A
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¢ . 2. Compromise of 1850 - California, Utah,’and New Mekico SN
Territories, Texas and the District of Columbia. '
3. Kansas Nebraska Bill - Kansas and Nebraska Territories. .
Label or list the states that were formed from the territories and, - .

tell if they entered the uniod as a free or 4 slave state.

*Learner Outcome 60: The student will 1dent1fy some basic conclusions that
_may be drawn from a list of facts about the’ electlon of 1860.

Act1v1ty A: Ask students to place an asterisk next to the conclusion(s)
which may be drawn from the factual information about the electi¥n of

- 1860 in the blanks below: : - . .
e R
CANDIDATES PARTY - ) PLATFORM
3 . ' -‘: M .
Abraham Lincoln ¢ Republican : Stop spread of slavery
Stephen Douglas . Democrat (northern) Popular sovereignty
John Breckinridge Democrat (southern) Preserve slavery
John Bell . Cofistitutional Union Union is more impor-
. : - - tant than slavery

-

. -
(1) Abraham Lincoln won the presidential election because:.

the Const*tutional Union Party wanted to preserve the
Union. s \
Douglas was a northerner.

. the Democratic Party was split.
most people were interested in the issue of slavery.
the Republican Party was a new party. .

)
AL

{;\\(2) The South did not wantéd Lincoln,elected because: 3‘
they were more intefested in saying the Union than in
slavery.

they did not trust northerners.

they favored popular sovereignty.

they: thought he would abolish slavery. Vo
mosiipf them belonged to the Const1tut10na1 Union Pafty

T‘l,H -

(3) This fact is not relevant (helpful) to understandlng why the South

o A seceded after the electlon of 1860. a L
t " “Lincoln was a Republican. ’ R
) thé Soutl, felt slavery was necessary to their ecpfomy.
. the South felt they could not elect a Southern president.
‘the South believed no more slavs states would ome intorthe
. “Union.

the Republican Party stood for the abolition of slavery.
i Activity B:. Assist students on how to draw conclusions from specific
5, . factual information. Write at: least two examples on the board. . Then

use the exercise suggested in Activity A.
t
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L
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- ' e Activiﬁz C: Ask students to do the exercise in Activity A. Have them
' make up two inductive reasonlng examples . of their own based on’any
United States election. Have them trade problems with another student
and try to work them have the student who made up the exdmples check .
‘ the answers. ) e

. v
e

g

-

~Learner OQutcome 61: '*The student will list reasodg_why the Southern states‘

’ seceded from the United States of America. 9+ . / ) - ’
. @ - 3\ -
' iy Activity A: "Ask students to make two olumns. In Column A, list the -
. reasons why Souitherners thpught they have’to leave the United States

, and start their ownﬂgountry In Column B, list the reasdns Northernérs' ‘
_ . ’ thought they should“stay in the Union #nd try to wérk out their problems.

tivity B: Ask students to pretend -they a're Southerners living in
' 1861. List three reasons they fee] their state should leave the United .

(\\,/ L . States and join the Confederate States. .
. B s A

B Act1v1tz C: Ask students to debater thi /;sueW}h"Shoul Southern stateg
~"be allowed to leave the Uh1on?” Give the pros ahd cons.-
‘ . . r( " k\_ ‘

D.' Civil War . ;
. ; 1. Confederate States of Ame

‘ 2. Advpntages ind d1sadvant-~i u
‘ a. North 4 ~
d b. South ° M Lo
. , .3,  Military plan:%or victory . . é?
. : a: ﬁbrth '
. . B, South .
4. Emancipation Proclamation _ A
. 5:@ Appomattox surrender ' -
, w Learner OQutcome 62: The student will locate on a map the Confederg@% S&ates

. and Union States of America and their cap1ta1s, Richmond, Virginia and
Washington, D.C. ., - ‘

L 3

¥ Actlsktz'ABC Using a referencerbook, asﬁ%students to locate and label
the Confederate States of America on an Sutline map. Draw a dd%’where;,.

s the capital, Richmond, should be and label 1% *List the states that .
_,formed the anfederate States of Amerlca , -
(3 - -
™ ) Generalﬁﬁat1on 18: In any conflict each side hai advantages and d1sadvan- .
‘ tages which 1nfruence the outcome of that conflict, . ‘ ‘
. - R .
Learner OutCOme 63: The student will compare the advaptages and dlsadvan-f
tages of the North and the South in 'the Civil War. ’//?t . R 5
LI ) \ - - . ..
N . Activity A: Ask studenﬁs to" discuss thg advantages and disadvantages - -
- n each side had in the Civil War. Have them make a chart. %n Column A
. . list those’ North had in the war; in Column B list those the South®
‘ had in the war. Compare the two Colam s. ~ \\ ¢
. Aétivitx B: k students to. prete they are Nbrtherners living in_ .
1861. Write a letter to a friend- in France. Tell himsabout three .
: advantages the North has over the South in the war. |, e
‘ A g ' _ o

/\

>
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. Act1v1tz C: ’“Ask students to research, the advantages and disadvantages
each side had jn the Civil War. Ask them to analyze the .advantages and
disadvantages of each side and then try to explain why the South was .
«able to flght for so long a period of time while” having fewer advantages.

Generalization 19: EVery policy or plan (including doing nothing at all)

involves certain rlsﬁb. Rational and objective consideration of the alter-

natlyes reduces the possibility of error. _ -

A Learner Outcome 64: With the aid of a map, the student w111 describe both

\\- o the North and the South's plan for military victory. . . <
o ’Act1v1tx A: Ask students to prepare a bulletin board display, outlining :f*
- the North's strategies in defeating the South and the major batkles in

each strategy area. Be sure to indicate wheth%r .the North won or lost

each battle. R ®

. . Activity B: -Ask students to make a chart u51ng the three main objec~
tives of the North as the titles for three columns. Under each title
list the .major battles fought in that area and which side won it.

Activity C: Ask students te write and present a documentary news pro-

gram on the strategies of the‘opponents in the Civil War that might .

have aired in 1866 if Americans had owned televisions then. Be sure

to include the -major battles that took place in each strategy area and .

. ~ who won it. @ % 4 ¢

. . , v
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+  abolition (ist) '

arsenal .

. ’
-

civil war

?

compromise .
confederacy (ate)

cotton gin

emancipate

.

Emancipation Proclamation .
fugitive
Mason-Dixon Line

Manifest Destiny

- ”

plantation

popular sovereignty

~

rebel

‘secede (secession)
TR »

sectionalism :
subsistance
glave

, ‘underground railroad

Yankee

.
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' ' , . CONTENT OUTLINE
" Unit VII
. ! i i /
’ & VII. Reconstructing the Nation (3 weeks) ’ ~N
© A, Lincoln's plan -
. - t
o . - -

B. Assassination of Lincoln
C. . Johnson's plan

D.  Radical Republican reconstruction ,
1. Radical Republicans” . . N
2.  Civil Rights Program '
. ’, « ' a. Freedmen's Bureau extended
' . b. 13th Amendment
C. 14th Amendment
¢ a. 15th Amendment

~/£</T’*;. Impeg:;ﬁgnt of. Johnson . . " i

JF. Conflicting political interests in the South
1. Carpetbaggers . '
.2. Scalawags ' ‘ :
3.. Ku Klux Klan

G. Emergence of the New South %

1, Economic changes in the South ) .
. a.- Breakup of plantation system -~ o .
i . b. Diversification of agriculture - .
. . c. Tenant farming ! :
d.  Solid South'.
\ H. Corruption and Political Reform ,
. L. Corruption during the Granmt wdministration - .
. 2. . Disputed election of 1876 -~ , .
/3. End of military rule in the South ‘ -
ﬁ. Assassination of Garfield .
. 5. Civil Service Merit system )
i\’ N
’ ‘
- ) ’
R [}
- v x




r ) CONTENT OUTLINE

Unit VII .
VII. Reconstructing the Nation (3 weeks) 4 -
‘A. . Lincoln's plan . %
’B. Assassination of Lincoln -
C. JohnSon's plan ’

D. TRadical Republican reconstruction

. 1. Radical Republicans : ' : -

' 2. .Civil Rights Program - :
a. Freedmen's Bureau exténded
b. 13th Amendment ‘ N

) c. 14th Amendment
. d. 15th Amendmen )
% E.. Impeachment of Johnson |\ ‘ < ~
F. Conflicting political interests in the South’ z

1. Carpetbaggers

- . " 2. Scalawags - "‘\\\ I ‘ ' (
3.  Ku Klux Klan \. //)

i

A - On Level, B - Below Level, C - Above Level ’
-

Generalization 20: History is in.part the record of both successful and
unsuccessful alterations in traditional economic, politﬁqfl, and social
problems. '

X
Y

*Leéarner Outcome 65:, The student will identify Lincoln's plan for recon-
struction, Johnson™s plan and the Radical Republicans' plan.

- Activity A: &sk three students to portray Lincoln, Johnson, and a
R _ Radical Republican Congressman each arguing for their plan of recon-
' sttuction. Allow the class to vote on which plan they think would
have worked best to reconstruct the Union. Then ask them to list.the
;  major points of each plan. -
. . -
Activity B: Make a.chart. In folumn A list the points of Lincoln's
plan; in Celumn B list the features of%Johnson's plan; and in Column C
list the détails of the Radical Republican plan. Compare the three -
plans. Decide which plan you think would have been the best to recon-
- struct the Union. N . .
Activity C: Ask three studeats to portray Lincoln, Johnsom, and a
Radic epublican Congressman each arguing for their plan of recon-
struction\  Then ask the class to list the major points of ‘these three
plans. On the same page ask the 'class to write a fourth-plan, a plan
which they think would have been the best possible plan to reconstruct

the Union. i

09
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Learner Outcome 66: The student will describe how we ‘have been able to
maintain stable executivg leadership through constitutional guidelines.

Activity A: Ask studemts to use reference-materials to write a

report on the assassination of Abraham Lincoln and the impeachment )

of Andrew Johnson, Relate how the United States constitution provides

for an orderly tran81tlon of power or retention of ‘power during a

time of crisis. - ’ "

¢

assassination alonlg with a drawing sﬁg¥ing his asdassination.

Ask two students to act out an interview between a newspaper reporter
and Andréw Johnson about hlS 1mpeachment that was written by the,
teacher. \\? : ‘~‘_~

’,
- -

Activity B: Ask\gzudents toTgive an’'oral report of Lincoln's

Activity £; Ask students to research and compare the assassinations
of Lincoln and John F.- Kennedy. Ask them to speculate on the theories
: = + of sachokilling. Write-and stage a one-act play about- the last day
6f the trial of Andre% Johnson.

-

. Learner Outcome 67:  The student will compare and identify the majqr changes
in the south following the Civil War with respect to the following:
,a. Plantation system - . *
+ . 'b. Agriculture s
.. ~ ¢., Industry - ! ‘ ’
d.  Political ' / :
' e. Social ™ . /} -t

Activity A: Ask students to construct a table comparing the Old
South with the New South.

-,
| .-‘

) n” -~ . ’ N

Changes 01d South New South Observation , ~ Conclusion

. . B -

Plantation System o . - —

. Agriculture T <7
> -
- Industry : . 5 N
Political - P : . .
. ¥ . 5 -
. +Social - \ .
b ]
s < . o

- [}

Activity B: Ask students te¢ design’'and make a poster by using plctures
from maga21nes or drawings to- compare the 01d South with the New South

v Activity C: Ask students to research and prepare’reports and illustrations
comparing the O0ld South with the New South.
Generalization 21: Individuals who understand how prablems came about are
_more capable of solving them., A knowledge of the problems solved by people
'in the past can help people solve present problems more 1nte111ge9t1y

Learner QOutcome 68: ?he student will explain why it was easy for graft and
corruption to spread during Grant's administration.

ERIC | | 60
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Activity A: Ask students to pretend they are newspaper reporters
Using references, write newspaper stories about the major scandals
which occurred during Grant's administration. Explaln why and how
graft and corruption spread. .
Activity B: Using references, ask students to write a paragraph about
one of the major sgafdals which occurred during Grant's administration.
Tell why corruptrgﬁ sgfead

'
Activity C: Assign students as investigators. Have them research the
scandals and corruption during the administration. Ask them-to compare
the scandals with the Abscam scandals of 1980. '

*Learner Outcome 69: The student will identify the spoils system and the
merit system which replaced it. )
Activity A: Discuss with the students the spoils system and the merit
system. JHave the ¢ class elect a class representative. The class repre-
séntative will read the following statements and the class will respond
by writing true and false on an answer sheet:
"1
(1) The spoils system was made popular by Andrew Jackson.
(2) Most presidents between Jackson and Garfield did not use the
spoils system” . .
(3) The merit system was started in the 1830 s.
(4) The merit system was a result of the Pendleton Act.
(5) People realized the need for a new method of selecting government
employees when President Garfield was murdered. N

Have students exchange papers and check them. The class representative

N must sele¢t an assistant ‘to pick up the papers and write the number of .

A's, B's, etc., ¢h the board. The representative must choose by using
one of these two methods: (1) select his best friend; (2) select the

student or one of the students with the most correct answers. The repre-

sentative must tell the class the method he used to select his assistant
as well -as the name of the assistant. Then the class must decide if he
ed the spoils system or the merit system. .
Activity B: Ask students to read a teacher prepared paragraph about
the spoils system and the merit system and discues it. Elect a class
representative. The class representative will read the statements
1-5 in Activity A and the class may use their paragraph to help .them
respond true and false orsa answer sheet. Reasonable time limits
should be set. Exchange papers and check them. At this point the
class representative must select an assistant to pick up the papers
and wr1tq<the number.of 1A's, B s, etc., on the board. The representa-
tive must u§e~one of _these two methods (1) select his bBest friend;.
(2) select the stude® or one of the students with the most correct
answets. The représentative must tell the class the method of selection
he used as well as the name of the assistant. Then the class must de
cide if. he usgd -the spoils system or the merit system.

9




~
. Activity C: After students complete Activity .A, have them research
* . - other political reforms of ‘the period from 1877-1920. Prepare a_ chart
: showing the name of the reform, the year it was passed, who sponsored :
. : it, and its characteristics. Present findings to the class. ’
. S R - ,
Learner Qutcome 70: The student will identiﬁzﬂ;he Compromise of 1877.

L] 4 .

Actiyity A-B: Ask students to prepare a chart of the election of 1876
illustrating the candidates involved, votes each candidat¢ received--
both popular and electoral--and the compromise that resulted. Draw
" twoggartoons illustrating the end of reconstruction, one from & nor-
thern point of view and one from the view point of a Southerher.

-
.

ﬂﬁ%hivitx C: In addition to the chart students will relate the

e importance of the Comproemise of 1877 to Louisiana. g
: . Spec1a1'IqLeTE§ET;/Ask students to construct a comparison.chart . ’

to the presidential elections from 1876-1900. ,

.

- . - -~

/" ¥ . ” i : ] -~
Candidates Issues . Results )

Parties

LK}

1876 )
1, Republican . ,
.}« Democratic v
’ 1880 ‘ )
. Republican : .
Democratic . .

1884 - . .
'Republicap ’ :
Democratic . ) - “~ . \

. R

N

a
’
-
-’
.
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allegiance

amnesty

R
1

assassination
blgckade
carpetbagger
‘corruption -
diversified

.eménciﬁate,(ionl/—
g;eedman : L/
Freedman's B;Feau»A’ .

* impeach (méﬁ{)

intimidate (iof ) ™™ ...
Ji& Crow o ‘ ‘ . kol
Ku Klux Klan
Ii;eqacy
merit system r
N;&NSogth .
'oath . . ) . .
radical

. reconstruct (iod)
scglawag :
scandal
sharecropper
siege
sovereignty

states rights

©

tenant farmer

treason"
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§ECTION III: Changes im American Life--Emerg{ng World Power 1885-1920
-, (6 weeks) s )
*; B ' *
OVERVIEW: =~

"In Unit VIII, Changes im American Life, the United States, isolated by
* ' Fs 3

factors of time and distance from the rest of the world, continues to develop
faaln

— ~

‘ ’
a separate national character. Following the War Betwe®n the States, the .

~

West provided Americans with a "last frontier." Industry developed and ex-

. *

panded, changifig the United States from an agricultural to an industrial nation.
. . Vd

As industry developed, cities grew and the means of transportation changed.
[
’ Impigration increased, causing social and cultural changes throughout the

- -

United States. As big business became established, unique problems developed

which eventually led to the formation of labor unions and the passage of anti-

\\ trust laws. K . . "
’, ! - . .
4

In addaition, technological improvements during the latter half of the

!
/ .
nineteenth century changed the eveéryday life of Americans, perhaps more than

any previous period. Significant changés in education, journalism, literature, .

. s

architecture, and 4rt. occurred. ' T %

Unit IX deals with America's shift.from 1solationism to’ involvement.
The United States became ifivolved in territorial expansion in the Pacific
// >
and the Caribbean. ;F;nélly, the emergence of the Udited Stamtes as an.inter:/r

national leader ygsftesteq by world var.

P / [
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. CONTENT QUTLINE

) UnitVIII .
‘ L 4

VIII. Changes in American Life (3 weeks) .

Last Frontier ¢

1 Effects of inventions
2. RailYoads

3. Indians
4
5

-

Cattle, kingdom ) N
Life of settlers

B. - Rise of Industrialism P
1. Reasons for growth of industry .

Stimulation from Civil War

Improved transportation

Scientific methods and 1nventions

New business organizatioas

Abundant hatural resources

Increased population

Foreign trade and investments

hecks on growth of industry
Governmental Yaws and regulations
Growth of labor movement

<

¢. Agricylture and farm-developments

Closing of the "frontier"

High production vs. low prices

Mechanization of farms

Government aid and interference

Political movements

a. Grangers

b. Populists

o O MO N oe

-

3
LU A o O S

D. Social and Cultural Changes - .
1.  Growth of cities ' 1

2 Rise of middle class

3. New forms of entertainment

4, Humanitarian refoxms

5 Educational movements

6. “Increased interest in art, misic, literature, architecture,
science )




- : , CONTENT OUTLINE
: i

Unit VIII ,
. i o
VIII. Changes in Amerigan Life (3 weeks) s
A. , Last Frontier - .
~ 1. Effects of inventions &
2. Railroads )
3. Indians ) . -
4. . Cattle kingdom . -
5.7 Life of Settlers

A - On Level, B - Below LeveI,/G~<‘éEove Level
: ’ ~

Generalization 22: In the process of building and creating a strong nation,
people are influenced by inherited values, 1ideas, and institutions as well
as by theﬂg envirénment, technology, and experience. - .

Learner Outcome 71: The student will 1igt and describe inventions that
affected the settlement of the frontier./

]
!

Activity A: Ask students to make 4 picture‘chart showing inventions
used on the frontier and the date they were invented and the .inventor.
Be sure to include a descript;on Qf the effect of the invention on the
settlement .of the frontier. !
— j @ ,

Attivity B: Help students to make a collage of inventions used by pio-
neers of the Western Frontier. Mrite three to five sentences about
each invention that affected the settlement of the frontier.

Activiti C: Discuss the importance of the windmill and barbed wire to

the Great Plains. Then using at least two sources, ask students to

write a report on each major invention and its inventor. Be sure to

include a deggx;gt:on of the effect of the invention on the settlement |

of the frontier.

. —
%*Leirner Outcomé 72: The student will describe the effect the railyoads
had on the development of the West: .

«

Activity A: Ask studénts to write a newspaper account of the driving
of the "Golden Spike" upon completion of ‘the Union Pacific-Central

‘ Pacific Railroad. Be sure to include a paragraph on the effect %h
railroad will have on the West. .

Activity B: Ask students.to complete an outline map of the United
States showing railroads of the West. Write three to five sentences
telling the effect that railroads had on the West.

. o .
Activity C: Ask the-students to set up ~several graphs cohparing the
number of miles of railroads in the United States from 1860 to 1920
and from 1920 to 1980. Let them draw .conclusions as to why changes

- occurred between the periods.

3

-\
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*Learner Outcome 73: The student will cite the major reasons for-conflicts

between the Indians and the other settlers during the perlod of United '
States history.

4

Activity A: Ask the students to prepare several maps showing Indian
settlements and eventual expansion 6f the American settlements in

North America. Let the students discuss the problems that might arise
from the meetings of the two groups. o

Activity B: Ask the students to prepare posters depicting how Indians
lived on a-daily basis and compare this with posters showing how the
Ameridan settlers lived. Discuss the rear>ns there were conflicts
betwéen the two groups-. -,

Activity C: Ask the students to present - panel discussion on the
topic of "Was the American Indian treated fairly by American settlerst
and the United States government?' Research should be done to present
both sides of the subject, includ.rg contemporary issues. .

Learner Outcome 74: The student will describe the development of the |,

5. "Cattle Kingdom." S .

-

*

Activity ABC: Ask students to research and/organize information

concerning the developm?nt and growth of the cattle.industry. Include
the rise ¢f cow towns, cowboys and the need for beef cattle for eastern

-markets. Ask them to compare the life and times of '“real" cowboys to

"movie" cowboys:

»
~

. -
Activity B: Ask students to prepare posters using piétures, drawings
or sketches illustrating life on the Great Plains. Posters should
depict the following. .

1. cowboys ¢
2 cow towns .
3. cattlemen »
4. farm life

Special Interest Act1v1ty

a. Ask students to locate the major geographlcal areas .and
trails of the cattle kingdom. :
b. Prepare a display or draw sketches of cowboy equipment.
B. - Rise of Industrialism
1. > Reasons for growth of industry
a. timulation from Civil War - '
b. Improved transportation i

Scientific methods and inventions
New businelss\orgapi atlons

Abundant najz% reso ) )
Increased po ation

- Foreign trade a nvest ents

hecks on growth of SE< ) )
Governhmental la d} d’fégulatlons

- Growth of labor movement

U'NOOOH'(DQ.
—
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Aruitoxt provided by Eic:
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busipess.

#*Learner Outcome 7i://ii§ student will cite reasons for the rise of big
2

. . .

- N L

Activity A: Porm the class into several groups. Have each group re-
search one of the major reasons for industrial growth in the United
States. Include problems that arose from that™“development.

2

Activity B: List three reasons for the growth of industry in this
%Fripd. Write a sentence explaining each reason. . .

Activity C: Choose one of the giant industrialists and research thé
development of their busines§. In an essay discuss the methods used
in promoting the growth of the industry and evaluate the effect on the
country of those methods in light of the @eriod.

Learner Outcome 76: The student will cite ways in which the improvements in
transportation changed the availability of foods throughout the United States
during the period. - :

Activity A: Ask students to prepare a chart showing the methods used
to transport food items. (Example: water, air, rail, and road) List
ten food items that would be transported by each method.
Activity Bt Ask students to prepare a collage or poster showing food
items transported by the trugkieg industry. .

e . (1 ;'
Activity C: Ask students to Wa' research and prepare a chart showing
food items consumed during the lgtter half of the 19th century as -
compared to the foods available today. "

) r

*Learner Outcome 77: The student will list two major inventions that con-
tributed to or were the result of the rise in industry.
Activity A:  Ask students to compile a list of major inventions that
. contributed to the industrial growth of 4he United States. Prepare
a report and illustrate one of these h a visual.

4 »
Activity B: Ask the students to-ma a list of all 4he electrical
appliances:"that can be found,in thgfhome. Let them discuss how these
machines have changed the American home. Lo~ .

Activit* C:¥ Ask the students to make an oral report on one.of!the im-
porta inventions duripg this period. Let the emphasis be on what:
attributes, techniques and business methods were used by the person
who made the invention successful. ’

-
.

\ *
Learner Outcome 78: The student'will list the.major developments in the
growth of the labor movement ig/ipe United;jtates. RY

Activity A: Ask students to research-Working conditions in "the
factories and business places in the United States. Compare the
present’ day labor problems with those of the 1800's. Consider .
wages, child labor, -hours, working conditions, fringe benefits and

safety. . E




oo . FON ‘'

. Activity B: “Ask students to draw two contrasting cartoons or v1suals
Compare and ‘show pqesent‘day labor problemg with thos of the 1800 ST)

+
+

v

Wctivity C: Ask students to compléte ‘a chart on labor organizations

— " in the United States. 5 4 , k'r_ - E
) . w ot ) . ~ v \‘, -
] B . . \ . ) i . . < ] B
. : e 1 X : . ‘ - |
AN o Knights .of . AFL/TIO . .
% oL . e ‘ .- “’ Labor N L . ) |
‘ - . Membership e R :
4. Demands § oy ) : . ¢
’ B c. Methods - - S ’ T
' d. Leaders - 5 : o i T o s
o . " . . R .
e. « ' . A4 Y & :
. £. . ' "
! Special Interesg:I Students ‘participate in an informal class discussion
on the foL&ow1ng topics: . . .
a. Opposition of workers
X b.. Indifference of workers s ° .
: ~ ¢. Hostility of employees apd/or employers . .
o d. Public opinion ) ; ) . . @
e. Attitude of state governments : .
f. . Attitude of federal governmegt ™ '
. g- \héurt decisions. . N i
* €. Agriculture and farm_developments , ® ' o
) 1.  Closing of the "frontier" e . . L )
2. High production vs. low prices . ’ )
: 3. Mechanization.of farms ~ ' s -
. V4., Govermment aid and ifiterference « - o .
, 5. Political movepents , . ’ S e \
' a. Grangers R oot N
. b-. Populists . ' . a ; f RN
- *Laarger Outcome 79: The ‘student 3111 1lst several problems which faced ]
. the Amerlcan farmer in this period. _ ) yﬁ.- .
Activity A: Ask students to discuss the reason fow h1gh productloﬁ
- t 'versus low prices, the fence issue, irrigation, “insects, weather
“ problems and the hlgh cost of machinery. .Relate how the railroad and 4
- L other associated Wusinesses created problems for farmers. - List and
- . exp%aln several problems facing the American farmer. . T »
. - Activity B: Give students 4 list of probléﬂs faced by ‘farmers during
. this period. In class discussion, ask students to identify those which ‘
. still pose problems for farmers: Suggest pos3ible soluéms %0 those « -
. ) problems. ‘ : o =~ ’ '
Activity C: Ask students to research the Granger andPopulist move-
\, . . ments. Emphasize the problems concerned with farm productidny govern-
. ° ment regulations and transportation. Suggest possible solutions that
. could have been tried ‘and compare these with actual decisions made by =
government and industry. ' 'R ‘ T oA
5 ' ] ‘54
Q ‘ * ' Y
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. . ] . .

Learner Oytcome ‘n: The student will summarize the role government involve-

ment plays in th® food industry and its effect on what people eat .

¥

Activity A: Ask studehts to research govérnment regulations gertaining
to the food industry. Discuss the advantages and disadvantages of
governhent control. :

] N ’
Activity B: Ip a brainstorming ‘session, ask students to discuss how
government controls can aid and/or harm food production. Allow time
for sumgarizing these effects. - .

Activity C: Ask students to research aspects of the Pure Food apd Drug’
Act. Analyze possible good and bad effects of this act on the American
people, .

v .y
4 =

D+~ Social and Cultural Changes . =T

1. Growth of cities ‘

Rise of middle class ' = - &

New forms of egtertainment . .
Humanitarian reforms e .
Educational movements . /76\
Increased interest in art, music, literature, architecture,
science '

,

[ )N @, I SN OV )

-

. %. . . hd . .
Generalization 23: Changes in the values of a society are :ETTected in

changes in the intellectual and artistic expression of a culture and in
changes in the structure of society.

Learner‘nymee 81: The student will describe the rise of the middle class
in Amer l

Y

*_class. Explaid“éacﬁqrgason.*

can society. i h

studenls to cdmpare the salaries of the 1880's, 1920's, and today.
Record ¥indingé. List and explain reasons for the rise .of the middle
class. ’ ‘ ;

Activity B: Ask, students to list reasons for the rise of a middle

O !

Activity C: Ask students to consult the United States Statistical $

Abstract in the library and compare salaries of the 1880's, 1920's,

and today. Record findings. List and explain reasons for the rise
of the middle elass. o ’

LY

# ' en?’ )
Learner Outcome 82: The student will list sever¥l advancements made in the
area of humanitarian reforms. - . ‘ L
. ‘ -\
‘Activity: Ask students to research some of the leaders and their accom-

plishments inthe areas of child labor laws, improved living cogditions
in the cities, *equal riéht§ for women and other minorities, Indian
policies and other areas. Ask them to compare the omplishments of
the period with the status of those areas in today'z$§>ciety.

~

. ) \
Learner Outcojb 83: The student will describe the ch s 1n American edu-
catfdn-during the latter half of the-nineteenth cent

M
. : »

55 -\ ‘
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Activity A: Ask student§ te prepare a chart or graph deplctlng the
increase in school enrollment and cite reasons for such an increase.
List and explain two other changes in education. -

- - ’ .
.

Activity B: - Ask students to prepare a report on John Dewey oy Francis
W. Parker. In the report describe three chafhges in education in
America.

.
.

Activity C:. Ask students to research anid write.a report. on the affec%s
of 'industrialism on educatlon A

»

M hd . ‘ . - ¥ .
Learner Qutcome §4: The student will describe contributdqns in journalism,

literature, architecture, painting and sculpture, music and science that «
gvolved from the late n1neteenth century.

~
Activity A: Ask students.to read and make a book report on the con-
tributions of a famous journalist, wr1ter, sculptor, architect, artist,
musician or scientist of the period. > ’
»
Activity B: Help students to prepare a poster featuring an outstandlng
artist, architect, sculptor, writer or journalist of the perlod

Activity C: Assign students to research the various areas listed in

the learner outcome. Ask them to bring to class an example from the
list and make a report to the class on the topic chosen.

A

-
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agriqﬁlture
\
9nti—trust
blacklist
barbed w@re

conservative

consumer

W

domestic ‘policy

foreign policy
’

free silver . .

Grange
immigrant (ion)

inflation.

interchangeable parts

irrigation
liberal

mass production
monopoly

v

pension

Populist

progressive
quota system
strike .

subsidy
K}
transportation
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IX. Emerging World Power (3 weeks)

A.

CONTENT OUTLINE

Unit IX ' ; o

.

Expansion’ of Foreign Policy

Aequisition of Alaska and Hawaii <
Spanish-American War

Open Door Policy in China

Roosevelt Corollary and the "B1g Stick"
Expansion and intervention‘'in the Caribbean
Panama Canal

Good Neighbor, Policy

orld War I
Causes
Major battl
Armi%tice

N
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CONTENT OUTEINE . o

- ~ Unit IX . .
. L
IX. Emerging World Power (3 weeks) ) . 4
A. Expansion of Foreign Policy :
1. Acquisition of Alaska and Hawaii N )
2. Spanish-American War?®
3. Qgen Door Policy in China
4, R8osevelt Corollary and the "Big Stick"
5. Expansion and intervention in the Caribbean
6. Panama Canal Af')
7. Good Neighbor Policy L et
. a . }\
. A - On Level, B - Below Leve!, C - Above Level .

Generalization 24: As the United States grew conventions such as time
-zones were used to facilitate coordination and cooperat1on among people
in different regions of*the country. p .

Learner Outcome 85: The student will determine which two lines of latitude
and which two lines of longitude these places are located between: Alaska,
Hawaii, the Continental United States.

. \
Activity ABC: Using a world map, ask students to locate Alaska, Hawaii,
. and the continental U.S. Determine which two lines of latitude and which
. two lines of longitude these places are located between. Record findings *
L - ‘
*Learner Outcome 86: The student will identify and utilize the time zones
of the United States and rela them to longitude.
Activity A: Ask students to study a time zone map of the United States
and Can¥da and using an abBreviation key, label the states and the fol-
lowing cities: Anchorage, Chicago, Denver, El Paso, Evansville, Gary,
Honolulu, Los Angeles, New Orleans, New York, Wash1 ton D.C., their
hometown. Answer these questions:
" Part I T T ) T S T G
(19 How ﬁany time zofes are ‘there on.the continental United States? ;
Name them.
(2) Which cities on your map are in the Pacific Time Zone? Central
Time Zone? Eastern Time Zone?
(3) 1In which time zone are these cities located: Chicago, El Paso,
Honolulu, Washington, D.C., your hometown. " .
' [
Part 11 v . . . L\\
‘ * 4 ~ ) ‘
(1) Name two reasons time 2zone lines zig-zag instead of marking off
straight lines every 15 degrees of longitude. * i
(2) - The Alaska- Hawa11 Time Zone is centered on the meridian for 50°W i
longitude. Name thex time zones centered on the meridian fo& these:
«(a) 90 degrees W {(b) 75 degrees'W |, (c) 135 degrees W ' )
(3) The line which separates Central and Eastern Time zig-zags east to
avoid splitting which two cities? .
3 59 ) .(.i '




- Part I11

¥ N ~
Applying the fact that time in each zone is one hour earlier than in .
the zone to its east, determine what time it is in each of the cities

below when it is 12:00 noorr in Chicago. '

(1) Anchorage (3) Washington, D.C. (5) Denver

(2) New York (4) Los Angeles (6) New Orleans
Activity B: Using a time zone map of the United States and Canada on
which the states and cities ape already labeled, ask students to answer
the questions in Activity A.

Activity C: Ask students to construct a time zone map of the United
States and Canada. Using an abbreviation key, label each state, the
lines of 1ongitude5 the time zones, and the following cities:
Anchorage, Chicago, Denver, El1 Paso, Evansville, Gary, Honolulu, Los
Angeles, New Orleans, New York, Washington D.C., and their hometown.
Answer the questions in Activity A. .
Generalization 25: Involvement in world affairs is frequently the result of
an expanding economy, the desire for world markets, and a desire for recog-
nition among the countries of the world.

*Learner Qutcome 87: The student will describe the acquisition of Alaska
and Hawaii.by the United States. -
Activity A: In groups of three, .ask students to prepare a panel discus-
sion on either the purchase of'Alaska or the annexation of Hawaizi.
Activity B: Ask students to prepare a short report with a visual aid
on either the purchase of Alaska or the annexation of Hawai:.

Activity C: Ask students to prepare and deliver a speech that they
would have submitted to their country as a Congressional leader on one

»

of the following viewpoints: s '

(1) to prevent.tﬂg purchase of Alaska

(2) to encourage the purchase of Alaska
(3) to prevent the annexation of Hawaii
(4) to encourage the annexation of Hawaii . .
Learner .Outcome 88: The student will recognize propaganda and its purpose
in the context of "yellow journalisfm”" 1n the United,States preceding the
Spanish-American War.

&

Activity: Help students to define propaganda and discuss its purpose.
Have students select a teacher made role-play card on a propaganda
technique. Act out the_information on the card and have the class




. ' 4
guess the purpose of the propaganda. The last card to be acted out
) should be a card on a U.S. citizen reading aloud an example in a news-
paper of the yellow journalism preceding the Spanish~American War. *
The class may then discuss the relationship of "yellow journalism" in
" the United States prior to the Spanish-Americhn War.
£
. *Learner Outcome 89: The student=will list the reasons for the the results
of the Spanish-American War using the’following pattern: Problem-Solution~
‘Result. -

Activity A: Ask studedts to research the Spanish-American War, its
causes, battles, the Treaty of Paris, the cession of Puerto'Rico, Guam,
and the Philippines, and the results of the war using the Problem- g
Solution-Result pattern. In a—brief paragraph state the problem, solu-
tion, and results of the Spanish-American War. 4 éb\\

Activity B: Discuss the Spanish-American War. Ask students to fill in
thg blanks in this exercise: ’

SPANISH-AMERICAN WAR
PROBLEM / “ ©

SOLUTION (U.S.)

RESULTS i g o
“Activity C: Using the Problem-Solution-Result pattern, ask students to
discuss the Spanish-American War. Define-yellow journalism. Take part
in a mock debate.on whether or not the U.S. should have gone to war with
Spain. {
4

*Learner Outcome 90: The student will utilize a cartoon to explain-the
meaning of one of the following: ‘Open Door Policy in China, Roosevelt
Corollary, Good Neighbor Policy in Latin America.

+

k*"‘

ActivitZ'A: ‘Provide students with cartoons to study depicting the
policies listed above. Write a paragraph explaining the symbolism of
each cartoon in terms of the policy it depicts. -

Activity B: After viewing cartoons depicting the pdlicies listed above,
ask students to discuss their symbolism with the class. hree~five |
sentences, restate the meaning of each cartoon in their oiﬁq&giiéb
Activity C:- Ask students to draw a cartoon epicting ong of the
policies listed above on transparency paper/. Project the cartoon on
‘a screen or wall with an overhead projector and lead the class in a

discussion of the symbolism of the cartoon in terms of the policy it
depicts. '

Learner Outcome 91: The student will use an atlas to locate the terri-
tories in the Caribbean acquired by the United States. eﬁi:h

61
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Using a werld map in an atlas,gask students to locate the
ollowing territorifes in the Caribbean acquired by the United States
after the Spanish-4merican War. Record the approximate coordinates of
latitude and longitude for each; g /}rh '
Puerto Rico, Panama Canal Zone, Virgimslands ) ‘

*Learner Outcome 92: The student will summarize the problems encountered
in building the Panama Canal and the measures taken to overcome those ' - —==,
problems. ’ f\ ’

"

Activity A: Ask students to research and report on one of these
people: (a) President Theodore Roosevelt,:(b) Col. George W. Goethals,

T (c) Dr. William C. Gorgas. In your report summarize the problems each
- person encountered and the measures they took to overcome the problems |, &
. of building the Panama Canatl. . /” |
s . - / :
Activity B: Ask students to summarize in four to seven sentences the’ |
problems encountered ‘in building the Panama Canal and the measures | |
g taken to overcome those problems. . // |
Actrvity C: Ask students to research the building of the Panama ﬂanal.
', Emphasize in the research new methods, techniques and machinery ﬂhat .
had to be used in order for the canal to be successfully compi;ﬁed.
B. World War I ) ! ; ) )
1.  Causes 4 4
2.  Major battles ) S
3. Armistice /S
4. Wilson's Fourteen Points s
5. League of Nations . . // : %

Generalization 26: Competition between rival nations for world trade, mar-
kets, sources of raw materials, or colonies frequently lead to conflicts. .

¢ *Learner OQutcome 93: The student will i1dentify the causes and results of
World War I.

!

Activity A Ask students to make a chart listing the basic capséé of

World War I. Write. a paragraph summarizing and explaining the causes.
. i

Activity B: Ask students to select one cause of World War I and list

events which brought about that cause.

o
: Activaty C: Ask sfudents to research the basic causes of World War I.
. Have them speculate on what changes or concessions could have been
madé to change the results. , - -
*Learner Outcome 94: The student will identify the Allied and nggial £
powers in World War I. ’ ’ )
. Activity A: On an outline.map,/ask the studeats to locate and label )
the countries that fought in World War I. Then color cede the coun-
\ . tries to show which were Allied powers and which were§CentraT‘powersa

’ .
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Activity B: On an outline map, ask the students to locate the coun-
tries that fought in World War I. ..Color the Allied powers blue ‘and the
Central powers red. Then match these:

~

‘b.
e v
-

Great Britain a. Allied Power

Germany» ~ b. Central Power ’
Austria-Hungary ) "

France ’

.,xfiikey . B BB . )

" Italy ' "
United States b

~NANOY O B W N e

Aét1v1tx C: On é&n outline map, locate and label the countries which
fought in Wordd War I. Color code each country to show whether it was

1 an Allied Power or a Central Power. Place a sheet of transparency
paper over yogﬁ\Tap and show the boundary changes after the war.

*Learner Outcome 95: > The student will identify reasons why the United
States entered World War I. - 1

-

Activity A: Ask students to research and list in outline form the
f//~5vent§ that led to the United States' entry into World War I.

Activity B: A;k students to write a paragraph on the immediate cause
of the United States' entry into World War I.

. . ~
Activity C: Ask students to research the United States' entry into

world war I and explain why it joined thé Allied Forces rather than

W the Central Powers. ' )
s " Learner Outcome 96: The student will select and describe one major battle
or campaign fought during World War I, using a map for reference.

Activity A-B: Ask students to prepare and present to the class either an
oral report or a brief explanation of a battle or campaign from World
War I. Have them use a map or other visual aid when presenting the

- Feport. ¢ s

Activity C: Ask students to prepare a large wal} map of the world 8
on which they show the major battles of World War I.

Special Interest: Use a pictorial history of the first World War
to demonstrate how this war contrasted from previous %ars in its
use of technology. Supplement this with-written accounts bf the
war with books such as "All Quiet on the Western Front."

Learner Outcome 97: The student will identify the Treaty of Versailles
and Wilson's Fourteen Points. s "

’
A}

Activity: Help students make a picture collage illustrating either
each of the provisions of the Treaty of Versailles or Wilson's Fourteen
Points. Ask them to be prepared to explain each provision or ‘point. °*

. - L9
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Learner Outcofle 98: The student will identify the League of Nations.

Activity A: +Ask students to di%cuss the League of Nations using the
Problem-Solution-Result pattern. Then in a paragraph state the pgpblem
which the League of Nations was supposed to solve mukthe results{
. . /
Then' fill

LY

Activity B: Ask-students to discuss the League of Napfons.
in these EJanks:

.

PROBLEM )

.. SOLUTION _

RESULTS

.

I3

.Activity CLu’Using‘the Problem-Solution-Result pattern, ask.students to
discuss the League of Nations. Help students plan a class debate on
whether or not a league of nations can eVer be successful. Bring in
the United Nations for comparisons.
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allied
alliance

- ’
arbitrate (ion)

N B
armistice .
axis
central powers
continental
contraband .

corollary

dollar diplomacy

.
il

enabling act

gunboat diplomacy
ot '
imperialism (ist)
isolationism
league
"Lusitania"
4

neytral

propaganda

)

reparation
reservation -
revolution

Sgrbia

time zone

trench warfare f

i
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SECTION 1V: Between the Wars =~ Receht Treﬁds 1920-Pmwgent (9 weeks)

OVERVIEW: 1
. - \ N .
Unit X, BetweeF the Wars, disCusses the Unitéd ates recovery from

. r

: , ) '
World War I in the twenties and the depression of the thirties. The decade

+

of the twenties was a period of prosperity and social reform which changed
e ¢ ] v
American values, beliefs, and 1ife-s;yles. Amé?ifans faced their greatest

peacetime challenge in the ,thirties, the Great Depression. In response

[y
.

to the depression, Roosevelt proposed his New Deal, which was an extensive

v
program of financial reform, conservation projects, and aid programs.

a

Recovery was slow, and the United States economy did not fully recover

unti1l the country became involved in a second world war.
' { : A&
In Unit XI, World War II, .the United States is once more drawn into
international conflicts. The rise of totalikarian governments in Germany,

-

Italy and Japan and tgg;p”attempts to secure greater spheres of influence

in the world led directly to World War II. At the close of the war,

the world community attempted to devise a new and stronger world organiza<-

tion to promote peace agd.secure economy stability. |
Unit XIf, Recent Trends, discusses current trends in United States )

forelgd_and domestic policy.- At thé close of World War‘II;‘d’ngw typgﬁbf

international conf}ict emerged, the Cold War. There were repeate&s;onffonta- P

. . . . 7
tions between western democracies and communist governments in Europe,

£

|
Indo-China, thé Middle East, and Latin America. The United States and ghe I
|

. ¥

‘Soviet Union played leading roles in these confrontations, howe?&;, the

threat of nuclear war has thus far limited these conflicts. On the domestic

front, United States presidents of this period attempted to devise a series

of policies aiming at protecting human rights, extending federal authority,
*

and assuring economic stability. . » . -

1
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CONTENT QUTLINE

Units X, XI and XII °

X. -Between the Warsk (2 weeks) | -
LT Roaring Twenties .
1. Technological advancements
o 2. Social and cultural change ”
3. Reform movements _ . .
a. Prohibition
b. Woman suffrage
B. The Great Depression
. 1. Causes ) ) :
' a. Overproduction in industry .
- b. Crisis in agriculture
c. Expansion of credit and speculation .
d. Drop in foreign trade
e. Stock markKet crash
Z. , Results
/i a. Unemployment ‘
/" b Market collapse
/ c.® Business and farm failures
' Q/ d. Hard times for many people
C. /Qhe New Deal
IRE Financial reforms
;2. Aid programs
/ a. Unemployhent
/ b. Agriculture.
N c. Industry
d. Labor * 't el
e. Housing a
- ---3: -Conservatien projects ‘ R
. 4. Life-styles in the 1930's .
\/ - XI. orld War II (3 weeks)
- A. Rise of Nationalist 'Movements
. 1. Nazi 1in Germany v
. f 2. " Fascist in Italy and Japan
- 3. Communist.-in the Soviet Union .
- +
B. Outbreak of War .
- C. U. S. Entry .

5 .



A ) 4 N 2 ; . ‘ SRR *
' : . | : .
> . " D.° War in Etrope and Africa . . b . -
L, . k. -Nazi dominance first few years e » ’
) . 2 Campaign in Russia ) ) "‘ .
T .-, 3 African Campaign '
. . : 4. Ttalian Campaigh i \
o 5 Liberati®® of Western Eyrope | oL T -
. ke , 6. Yalta and Potsdam . o .
Lo 7. Surrender of.Germany <__ " '
? ’ I % . Py : - ‘ ~ + -
E. War in the Pacific - ) i o
- 1. Coral Sea ' 4 . , -
2.  Midway . g -
. 3.+ Aleutians R ‘ . ‘ e
- * . 4. Philippines
. 5. Iwo Jima and Okinawa ) .
o . ‘%” 6. . Nuclear warfare a . .o N
E ". . 7. Surrender of Japan S : . .
- .F. iOccupatior{ of Germany and Japan - o~

« . G. Problems on-the home front J

’ H.  United Nation$ e_stablishe@ . < B o _ -
-~ . . » ) . . s ' R .- . oy
) XII. .Recent“I‘rends (4 .weeks) . , % , - .~
< " . ' ' » -
.3 C A Trends in Foreign Policy =

1.' , Cold War U.S. versus U.S.S.R. -

" é [Y . ¢ - )
) . - a. Trupan Doctriné . . . )
~ " .b. Eugz)ean Recovery Program ‘ - L}
- i * .c. 'North Atlantic Treaty versus Warsaw Pact ‘.
) ¢ d.” Berlin Blockade ; ; e
’ —~ - e. Spate Race 3\ , . ‘ p '
. ’ 2. Cold'War In Eastern Asia i
“a. . Chinese Civil War ’ '
P ' (1) People's Republic of China ’ . v -
- . * (2) Nationa)pist.China (Taman) v 5
- . . . b Kotrean War . - T
. .c Southeast*Asia Treaty Organization, )
. " d Vietnam War .ot i
' 3. Cold War in_ the Middle East ’ .
! a Centxal’ Treaty Organlzatlon o7 . s
. . '/v / b.  ;Arab-Israeli Wars : *
c. ‘Eisthhower Doctrine : . e ;
- d Revolution in Iran . ot o -
“ Y- nvasion of Afghanistan . & R
" ) . 4. - Cold War in Latin America e § N L
- . a " a Monroe.Doctrine Revisited ‘ -y - R
’ : ’ * b.% Cuba_ o} . T 23D . 7.
! . " (1) Revolutlon i Cuba - , R |
<, ® 7 (2) Bay of Pigs . ™~ . .
= : s (3)+ Cuban tj1ssa Cr151s ) . . /
. . N : ' (4) Cuban Refu o .
;e - - . - Lf L, . o
. A ‘ : ) . \ ° . /. Ct -
. . “ . . » ’ b ! -
‘%\ , . W . ¢ -89 68% ' . . .4
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. ¢ ' S e N .
s ‘ ’ ) ’ - S (\ .
. A\ R , P .
- . ~ ) ) L PP e ' .
S '9 5. Att‘empts to thaw the Cold War ’ ¢ 0 o
. , a. ,Strategic Arms Limitation Talks (SALT)
- . . b. Admission of People's Repubhca o_f,gkllu;a to U.N. - .
_ ) , . . ' .
B. Domesti¢ Policy Trends ' ) »
1. Truman's F&r Deal
. "2. . Eisenhower . ‘ ) B Lo
P QB Kenntedy's New Frontier : ’
’ S ¢ a. . Ctvil Rights Renewal ’
) . - (1) Igtown versus Board of Educatlon enforced . e
, g ‘ Civil nghts Acts ' ’
. ‘ = % Martin Luther.King's passive resistance -
. , ) 4) Peace €orpd . )
. ) . b ederal Aid Programs - : K !
,g - - i ssassipnatiory of Kennedy . i
- 4. Jolfson's Great Society P t
. v a. 25th Amendment F .
7 . b. War on Poverty . . k % ‘
a7 . C. Urban™ Bevelopment ’ to
d. Consumer Protection / e T
- 3 5. Nixon Administration ' T L
) . a. Inflation * - K
b Environmental Protectlon ) . ’
C Revenue - Sharing’ . . B ] S
. d 26th Améridment o ) > e
’ * e. Equal'Rights Amendment ' .
! f. - Watergate SR v ) % )
g. esignation of a Presadent , \ “
6. Ford President without an' Electign : ' L
- a. Nixon's Pardon _ o hd Sy, .
. Bicentennial L . oo *
c? Contifuity . ' :
7. Carter, Promise of Reform . o .
) a. High inflation - : ) A
b. Unemployment. ~, o ' L s
* ¢. Enviganmental problems C . o
8. Reagan, A Change in Direction :
¢ . ¢ -
. v - . )
‘ . ) -~ %’ :
S -
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* g
' ’ CONTENT OUTLINE °~ - . '
. Unit X
v .
X Between the Wars (2 weeks) . T A
' A. Roaring Twenties
1. Technological advancements ) h
2+ Social and cultural change - ~
’ 3. Reform movements . -
a. - Prohibition,
b. Woman suffrage . .

,
,

A - On Level , B # Below Level, C - Above Level -

/’

Generalization 27: Technological advances have had a major influence, on
society. ’ : L . . "

-

*Learner Outcome 9 The student will list three technolog1ca1 invent:ons
developed early :n the twentieth century that changed the Q?y Ameracans

lived. 3 » '

\

Activity AS‘ Ask-th tudents to develop a time line placing each of
the following at tk@ppropnate‘, point™and noting the reasons for their

‘importance: airplane, automobile, radio, television, telephone, motion

Qlctures. e
Activity B: Ask the students to write a statement on each of the fol- .

lowing, 1nd1cat1ng one way each changed American society 1n the twen- '
tieth century: alrplﬁné automobile, radio, television, telephone,

motion pictures. .
picty s . :
Activity C: Ask the students to write a brief report explaining the
economic, political and secial influences each of the folloulng had on
N . Amer'ican society during the twentieth century

Generalizatron 28: Trme, place, and circumstances all play a part 1in the ,

development of a society’'s heliefs, values, and life-style. . .
. A ( N
* Learnér Outeome 100: ¢ The“student W111 list two major changes 1n American
gsociety durimg the 1920/ S: v 1
L . ‘ ; k
» . ° Actyuvity A: A«skgstudents to describe %e circumstances or events, .
T that aIterqﬁ the twawpeople lived in the tﬁEﬂtles Then construct a
:‘;‘,‘chart wkbh t Rllgigng headings: N ) .
by,
P 'Eahtly ‘ ’? . - Recreation - : Morals !
. v . ; v ' N \ .
1 . " * . o ¢
- -x», Upder each heading have students list the characteristics of that faCet
> of society durlng the;1920's. . . . A .r
r .. ' ,ﬁyr 'l 1"" N P ’ <
.y JActivity B: rom.rheggoerW1ng list, ask students to select the’ events
¢ that 1ﬂf1anced beljefs and values 1in thé 192078 and helped change Ameri-
, ot can’ s~oc1efy u; -y .o . ' ’
Sl o e N N N - . N
. 4 B ‘ '»;x . Voo = R} .
N} '\ 1 . i - ' \ _7¢ % -, ‘- . . 1'
:‘ “‘ - " - » ‘r" T . * ) v ’
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. R A .
. Civil War C . Invention of.light . Election of Calvin
, . : : ) ~ bulb . Coplidge
P Invention of , World War I 19th Amendment
. automobile ) , e (Woman suffrage)
., 18th Amendment Election of Theodore ) Invention of
(Prohibition) , * Roosevelt . . ‘cotton gin
..O . . . * }
Election of William 15th Amendment ) World War II
McKmley . . . {(Black Su ‘e) b . )
Activity C; Ask students to list the characteristics of change in
American society-in the following areas: . ' I
) “Family -Recreation | ) Morals ¢
In a sxzrt essay, gdescribe the circumstances or events that alteted

the way peopie lived 1n the twenties and ~ghe confllcts that arose ofit
¢ of those changes. ~ //

} Generalization 29: SOClal chaﬁge for the flajority often begins-as an attack
# on a specific social problem by a minority. .

4 . '}
*Learner Outcome 101: The student will charactérize the reform movements of

prohibifionand woman suffrage.
L Activity A:- Each group of three students will select one of the fol-,
low1ng topics: _# *
Al -
) ‘ , Prohibition Woman Suffrage . Dr. Elizabeth Black
N . Bootleggers and © ., 19th Amendment ‘Luctetia Mott
Speakeasies ' : ’ B
18th and 2ist . Susan B. Anthony Elizdbeth Cady Stanton
Amendments ! - ,
'Ask'students;to.prepare and present to ghe class an oral group repoft »
using’'a visual aid. The reports must cover causes and effects, as well
- as . the definition of cﬁg topia. ‘
Aét1v1ty B: Ask a group of three -students to“gather information on oné
of the ass1gned topics lzsted 1nu€t§iv1tg A. Prepare and present to the
Class elther an oral &eport or a¥brief explanation using a visual aid:
- 'Activitg C: Ask a group of thgee students«<to select one of the topics
listed in Activaty A. Preparejand présént "to the class a panel discus- .
. A sion employing charts, maps, éime lines, or graphs.
. he fGreat Depress1on v
Causes . - \ . .
s <\ Overproduction in industry : )
T ’ Agriculture crisis, ’ ' ) .
. . c._ Expansion of credit and speculat1on '
s ‘ - d.” Drop in foreign trade N .
. e. ™ Stock market crash i
y L? * ’: ! T
. _ ¢ ' . - . , { u N
%'\ L), _' . ‘71 . ¢
& - v . . . . . . . 86 ' o
o TS o -
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2. Results S

a. Business and farm failures
' “b.  Market collapse : s *
: c. Unemployment . ' . :
. ) d. * Hard times for many people ’
C. The New Deal . Lo . S
- ‘ 1.  TFinancial reforms <« . ' : :
2. Aid programs . . '
Y i a Unemployment ‘ T
. ' b. Agriculture - s
" ~c. Industry Co - : .
~ X d. + Labor . ! . :
. - e. Hpu51ng .
- 3. Conservation projects .
R 4., Life-styles in ‘the 1930's

Generalization 30: At various times, the desire for increased production and
economi¢ Stability has promoted direct government intgrvention in our eco—
nomkc system. . . .

-
-

*Learner Outcome 102: The student will cite thfee measures taken’ by the.
_government to abate the effects of the Great Depression. - 1

<
. s -

Act1v1tz A * Ask students to discuss the Great Depression and the New
' ‘ Deal. Using the Problem-Solution-Result pattern, have them cité the
‘ major causes of the Great Depression, New Deal -attempts to cope with ‘the .
depression and the result’of those efforts.

a 7 . . "o
i Activity B: Ask students to discuss the Great Dgpression and the New
, Deal. Using the Problem-Solution-Result patterp construct the follow= |
) 4 1ng chart: ‘
oL Ve 8 " Problem A églution(s) . . Results
4 . - - . -
‘ .
‘; s u\:/_f—‘\ . M » '
S ¢ ¢ Causes . RN ' -
,‘\ .
» "8 N .
X . / .
b
- Activity C: Ask students to d1schss the Greax Depress1on and the New
Deal. Using the Problem-Solut1on-Resu1t pattern, cite the major causes
‘of the Great Depression, New Deal attempts to cope with the ,depr sion,
" results of those efforts and how the economy was finally restored\ to a
- productive.level. In addition; each student should select a diffeyent
. New Deal program and be prepared to exp1a1n it to the class. .
Genefalization£31: Change¢ in time, place, and circumstances may alter the
v ‘ + development of a society"s beljefs, values, and lee style.
f'Learner.Outcome 103: The student will Jdent1fy the c1rcums!ances that
- ' alrered American beliefs, values, and life- styles in the 1930's. .
. ’ : @ o
. / oo . \ ¥ .
‘ Y - ¢ - v ¢ ) ‘ e
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. L W ,
’ ! ' Activity: Ask students to describe the circumstances or events that e e
) saltered the way people lived in the thlirties. Construct the follow- “',,- .
5 ing chart and compare society's values, beliefs, and life@yles'in the _
twenties with those of the thirties. ' S Y R .
: & 2 ' S .
' FAMILY —EMPLOYMENT ' MORALS. T
1920's 1930's 1920's 1930's - - 1920's ‘1930'5‘ e
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/ . ’ VOCABULARY .
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depression
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XI.

Pl -~
: CONTENT OUTLINE . ‘
Unit XI ‘
World War I] (3 weeks)
A Rise of Nationalist Movements
1.  Nazi in Germany
2., Fascist in Italy and Japan
3. ,Communist in the Sov1et Union

B. Outbreak of War
C. U. S, Entry {

Generalization 32: Thé'leadership of individuals influences history,.as does-

‘the rise of nationalist movements in which people are lteld together by bound-.
aries and tradition. Competition among these movements can create conflicts
among nations.

——

~ [

*Learner Outcome 104 The student will list the basit causes of World War II.

’ Actxzitx C: Ask the students to report |on. the growth of Nazism and

i
5

Activ&gg:ﬁ: Diwide the class into small groups. Ask-each gJ%up to re-
port on a ‘dtffegent ‘cause of World War 13.
- . . o«

Actiyity B: 4tAsk the students to make a time line show1ﬁg the' events
leading to World War lI Discuss w{th them some of the major causes
ofthewu' .

Fascism. Let them do research on the weéaknesses of the Western World

and the League of gai;ons !
- N ’ ¢
*Leagper Outcome 105 The student will i1den{ify major World War II leaders
and the countries they were from. . '
Activity A: Ask students tt select 3 tgpic from the follow1ng list and,
prepare an oral report for class using 2iv1sual aid. & _
(f// Winston Churchill R - Franklin Reosevelt
Dwight D. Ejisenhower Harry S. Truman
' + Adolph Hitler ) - Joseph Stalin
~  .Douglas MacArthur ] Hirohito . . :
Bernard Montgomery CT Charles DeGaulle :
Figld Marshal Rommel, . Mao Tse-tung
Benito Mussolini _ ‘ " _.Chiang Kai-shek .
' George Patton L . ' -1 *
A} ‘ - ' > .

Activity B: ﬁsk students to preparé® and present to the class either an’
‘6ral:report or a brief explanation of the person chosen (topics listed
«in Activity A). . 0

L.

+ present to the class an oral and a wrftten report using fvisual aids

1

“Activity c: Select a name from Ehe list in Activity A\?%Prepare‘and

-

r




D. War in Europe and Africa . /

Nazi dominance first few years . o

Campaign in Russia

North African Campaign )
Italian Campaign ) . 4
Liberation of Western Europe

Yalta and Potsdam

“Surrender of Germany'

ar in the Pacific

Coral Sea

Midway . ‘ -
Aleutians i ) : e
Philippines - '> .
.. Iwo Jima and Okinawa y )

Nuclear warfare
Surrender of Japan -, % N o

(o]
NN WRN ST YW NWN -

Learner OQutcome 106: The student will list a few major battles and their
outcome from World War II.

Activity: Ask students to select one of the major“battleé of World
War II and report on where it was fought, the combatants,‘and the re- .
sults as it affected the total-war effort.

F. Occupation of Germany and Japan
G. “Problems on the home front

Learner Outcome 107: The student will identify éeVeral major problems -
Americans faced on the home front during World War: II.

Activity: Ask students to write a shﬁmary, draw a cartoon, or arrange
a display 1dent1fy1ng these problems Amer}cans faced on the home front

during World War II: )

—— . -
"Black Mafkets” . Patrg;ism
Sabotage ) . Wemen in industry _
Japanese relocation centers Shortages ‘and rationing i
H. United Nations Established , ’

Generalization 33:; Economic and social interaction b tween-individuals or \

groups of individuals from different hations prOV1des a'basis for relation-

ships between nations. In the twentieth centyry, nations have become more +

interdependent in the pursuit of world peace and etonomic stability.
*

A}

Learner Outcome 108: The student will compare the United Nations to the

League of Nations., . ‘ —
Activity: -Ask students to discuss the League of Nations and the United *

' Natioms. Using the Problem-Solution-Results pattern compare these two .
international organiz iops. Point out how each organization dealt with
major international pfroblems. Have them explain the weaknesses arid

strengths of interpafional organizations. ‘ . '

> {
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VOCABULARY

dissent . ‘ -
éic;ator \

economy

Fdscism

Good-neighbor .policy

yiberate (ion)
‘nationalism
Na%}sm
‘Neutralityikcts
nuclear warfare » 1
_occupied territory
patrio;ism,

peace conference

ration

rélocation‘

Selective Service Act'
;hort;ge "o

submaxigs warfare

. &
.
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CONTENT OUTLINE

o Unit XII "
. . ‘ ' Y
XII. Recent Trends (4 weeks)
' A. Trends in foreign policy ‘
.1.  Cold War: United States vs. U.S5.S.R. . : . x<
© a. ' Truman Doctrine : ) )
» b + European Recovery Program T . (‘
: . c. North Atlantic Treaty vs. Warsaw Pact. \ . : o
. . d. _ Berlin blockade ‘ . e
. e. ~ Space race
L2, Cold War in Eastern Asia . ¢
- . a., Chinese civil war . -
. . (1) People's Republic of China
* ¢2) Nationalist China (Talwaﬁ) :
b. Korean War
c. Southeast Asia Treaty Organization ; .
d. Vietnam War
. 3 Cold War in the Middle East
a. Centrakfreaty Organizatiog‘ '
b. Arab-Israeli Wars
¢ c. Eisenhower Doctrine %
. d. Revolution in Irah
e. Invasion of Afghanistan
~ 4, Cold War in Latin America ‘ -
K a. Monroe Doctrine Tev§51ted
, - ? b. Cuba
-, . . (1) Revolution in Cuba: '
(2) Bay of Pigs ) )
. (3) ‘Cuban missile crisis
) (4) Cuban refugees . ‘
5. Attempts to “thaw the Gold War
. A "a Strategic Arms Limitation Talks (SALT) . _
. . b. Admission of People's Republic of China to U.N. .
° A - On Level, B - Below Level, C - Abdve Level - .
Ggﬁgzbllzation 34: Thanges in human society haverbeen gxadual through evolu-
» tion or violent, through revolution. A knowledge of the past is negessary to
understand presefit and fdturé events. ' .
*Learner Outcome 109:° The student will c1te three major dlfferences befween
. communism and democracy . . . A
® ’ \Act1V1 T dentsfte—445t—thg*igllgxigg_ugder_gngngf‘these -
headings: Communigm - Democracy. .Briefly explain each omne. ‘
. state owns ﬂndustry ' réligious freedom
majority rule ' . privately owned industry
. direct election of r presentatlves party membership required |
. - religious, persecuti minority rule
: government regulation of farmers - many job choices
» unlimited travel *gbwernm:?t subsidies for
. b,& occﬁpatan determined by government ; -farmer's
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Activity B: Ask students to list the items in Activity A under one of
these headings: Communism - Democracy. .Give one example of: each. ‘//”
£ = S
Activity C: Ask students to identify and compare the items in
Actdvity A. Determine which would be indicative of ‘a communist -

v/ goverament and which suggest a democratic government.
¢

Learner Outcome 110: The student will identify the term '"Cold War."

«

>

Activity: After reading about the Cold War, ask stuaents to, define the
term Ask them to pretend they are newspaper reporters. Usijng a

+ reference book, write a newspaper article on one of the fglewlng topics.
(Each student should select a different topic.) Share the articles with

the class. - :
L 4
Russian Revolution - Arab-Israel: Wars
North Atlantic Treaty * " Revolution 1in Iran ’
Organlgatlon (NATO) Invasion of Afghanistan
. Warsaw Pact . . .+ ° Cuban Revolution
: . Berlin Blockade , ' Bay of Pigs
~ Space Race . Cuban Missile Crisis’
Chinese Civil War Cuban.Refugees v’
‘ Korean War o Strategic Arms Limitation
Southeast Asia Treaty Talks (SALT)
Organization (SEATO) . . Admission of the People's &
Vietnam War Lad Republic of China to the-
S Central Treaty Ogganization United Nations

o

(CENTO),

*Leﬁrger Outcome 111: The student will locate the following -on an outline
map: U.S.S.R., People’s Republic of China, Korqg, Vietnam, Cuba, Iran,
L Taiwan.

- -

Activity A:  Ask students té& locate and label the following places on
. your outline map: U.S.S.R., People's Republic of China, Taiwan,
+ Korea, Vietnam, Cuba, and Iran. Cut the map alohg the dotted lines
to make a puzzle map. Mix up the pieces and then reconstruct the
puzzle correctly. 4 . .

Activity B: Using a world map as a guide, .ask students to locate amd -
label the following places on your outline map: U.S.S.R., People's
Hepublic of China, Korea, Vietnam, Cuba, and the United States of ’
" America. Color each country you have Iabeled. Include a key.
v

) . Activaty C: .Ask students to construct on outline map of the world.
- Locate,and label .the following places: U.S.S.R*, People‘s\Bﬁpubllc
qf China, Tafwan, Korea, Vietnam, Cuba, and Iran, Cut the map into
continénts to make a-puzzle map. Mix up phe pieces and then recon-
struct the puézle correctly. -

-~

~

Generalization 35: Every policy (including dotng nothing at all) involves
certain risks. Rational and objective considération of alternatives re-
.duces the possibility of error. )

Ua £ 2 .
o . ” A
i
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policies: Monroe Doctrine, Truman Doctrine, Eisenhower Doctrine.

Learner Outcome 112: The student will identify these major. United States’
o

© ¢ Activity A: ‘Ask students to compare what each of the following doc-
trines said and the area of the world to which they were applied:
. . Monroe Doctrine, Truman Doctrine; Eisenhower Doctrine. List two risks
. involved,in announcing these policies and two alternatives to these

. “policies. - .
- Activity B: Ask students to complete a4 time line exercise of facts
related to the following doctrines. Illustrate one doctrine with a
visual. ) g /
‘Monroe " Trumgn Eisenhower
Doctrine Doctrine Doctrine . .

&

= United -states would help any Middle East nation that the

~ communists tried to take over. ’ ) D
European nations would not try to setup any new colonies
in North or South America. o

United States would support free people who were resisting
take over by armed minorities or by outside pressures.

' Activity C: Ask students to make a report on one of these three -
policies: Monroe Doctrine, Truman Doctrine, Eisenhower Doctrine.
Include when, how, and why the policy was formulated, the risks in-
volved, possible alternatives to this policy, and.cases 1in which the *
policy has been applied. Share the report with the class.

, B. Domestic policy trends . .
) 1. Truman's Fair Deal . - ' . -
- 2! Eisenhower
< ' 3. Kennedy's New Frontier
a. Civil Rights renewal
» - (1) Brown vs. Boand of Education enforced

(2) Civil Rights Acts
| (3) Martin Luther King, Jr.'s peaceful resistance -
{4) Peace Corps
b. .Federal aid programs

. c. Assassination of Kennedy 2 ) ' .
4. Johnson's Great Society ) \ ’
’ a. 25th Amendment i :
“ b. War on poverty ' . ) e ! - .
) c. Urban development ( ) -
d. Consumer protection ‘
5. Nixon's Administration e ' .
« “a. Inflation '
b Environmental protection
i c Revenue-sharing P
- d 26th ‘Amendment : i
o ' o e. ,Equal Rights Amendment
’ T kN f. . Watergate . )
‘ 1 3,7. g. . Resignation of a president
: . —
s * .
Q L ' ’ ’ . 80 i 4

A 95 : ) -
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6. .Ford, President without an Election

a. Nixon''s pardon
b. Bicentennial
i .7." <€arter, Promise of Reform . ..
a. High inflation
. L b. Unemployment
- c. Environmental problems
8. Reagan, A Change in Direction

{

¢

Generalizatiom 36: Political decisions are a result of the need to settle

problems, many of which are of a continuing nature, e.g., the conflict be-

- tween majority rule and minority rights, loyalty or dissent.
L 3

3

*Learner Outcome 113: .The student will investigate and identify the

-~ . following presidential programs:
1. Truman - "Fair Deal" )
2. Eisenhower - "Modern  Republicanism"
3. Kennedy - "New Frontier" * : ;
. . 4.. Johnson - "Great Society"
v 5. Nixon - "New Federalism" . ) N
56, Carter - "Promise of Reform" .
. Activity A: Ask students to compose and complete a table comparing

the perSidential programs of Truman, Eisenhower, Kennedy, Johnson,
Nixen, and Carter. )

w
»

14 s -

: qresident . Program . Description
Lo - -
) . . : v
- ~ ‘ .
Activity B: Ask students to résearch and illustrate with visuals the
pre51dent1al programs of Trumaf, Elsenhower, Kennedy, Johnson, Nixon, 0

’

and Carter

,Activaty C Ask students to compose and complete a table’ comparlng

the pres1dentLal programs of Trumar, Eisenhower, Kennedy, Johnson,
Nixén, and Carter. Participate in the preparation of a.mural or | o

plcturc disp}lay using drawings, sketches,~cartoons diagrams, and pictures.

Generalization 37: Leadersh1p of certain 1ndiv1duals has had a profound in-

fluence on the cour\e of history. )

- N ) . . S . \

Learner Outcome 114:f The student will identify these leaders + Martin— ’
~ Luther King, Jr., ald Joseph McCarthy. o o

Activity A: Using an encyclopedia'and 3x5 index cards, ask stﬁdents[
to outline a report on either of these leaders: Martin Luther King, Jr
* or Joéseph McCarthy.. stng the note’cards and a picture of the persg
present the report orally to a student who researched the.othe;\lsgégr
When finished, listen to the partner s report and take notes. [Discuss
w .- the impact each has had.on America. Ask the studepts to complete other
teports on signifitant léagers, especially women and mindrity leaders.

| ] . T . ) . 81 :5963 .'I L. . f.e. o . .
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Activaity B: Using a reference boqk,/ask stpdents to wrlte a g"agrapn
stating thc most 1mportant facts ‘about either Martin Luther King, Jr.
or Joseph McCarthy. Read the parag%gph to a student who wrote about Lhe
other leader. When finished, listen to the partnec’s pl;agrabh and ) 1
write down facts that are important. Discuss the re!at?ve importance
and influence of each man. - ' Lo ' ’
Attxvxt! C: Using a reference book and 3&5 index cards, .ask ‘students
to outline a report on one of these leaders. Martin Luther King, &r.
or Joseph McCarthy. (No more than thres of-the class should be allowed
to select the same name.) Form a group with two tudents who have
researched the names not selected. Using note catds and a visual ard,’
preseant the report to your partners. 'wﬁik\iou are f{imished listen to
their preports and take notes..  After cach presentation the two students |
» who are t2King notes should compare their notos and add important facts
they ‘overlooked and delete unimportant items. Discuss the relative
importance and influence of each man and the 1mpact ecach has had on
America.

-
o

Generalization-38: In 2 democracy we eibécx that changes 1n politicyl leader-
ship will take place peacefully. ’ ‘

*Learner Outcome-. 1159"The sﬁudent will explain who becomes president when
a presxdenc resigns 15 1mpeached becomes dxsablrd or dies 1n office,

-

Actxvztx “A: Us1ng a topy of the United States Constitution, ask stu-
dents to answer these questions concerned with the -change of pnlxtxcal
leadership-in the %Flted States:

Al

1. - What artlcle and section of the Constxtutxon deals with (a) elec-
tion of the president or vice presadent, (b) impeschment of the
president? .

2. which amendment deals with (a) the death of a president-elect;
(b) limiting presidential tegms; (c) qelettxon of the president
and vice president by Congress; and (d) prosxdentxal SUCCesS10n

.and disability? N o €

Activity B: Using a copy of the United SLaLeq‘Consthhtxon. ask stu-
dents to match these items: . -

N

(1) Article'll . (a) tells who becomes prdsident 1f the

(2) Amendment XX ‘ president resigns ’
(3) Amendmedt XXII (b) limits the number of terms a president
(4) Amendment XXV can serve .

5 (c) tells when Congress can select a .

president or vice president
(d) provides for the election of a pre51dent
T (e) can make a vice president the acting
) ' president 1f the president as disabled

"t ~ (f) provides. for a president if the president d1es
(g) used 4o /impeach a president -

- (h) gives the president the power to replace
a vice pre$ident who has resigned

a
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Activity C: stng a copy of the Unxted States. Constutution, ask stu-
dents to answer the questions in Activity.A. Review the answers care-
fully. Without consulting the Constitution on the first dnswer sheet,
match the items in Activity B.

|

Generalization 39: The extension of the principles of democracy to all the
citizens of the Unxtcd States has not yet been atéomplxshcd However, ‘laws
and court decisions influehce human behavier and help change people’s 1deas
and attitudes. ’ ’

p——

A\

1 . ’
.

Learner Outcome 116: The student will ident1 1% three of the following:
Brown v. Board of Educatxon. Civil Rights Act, War on Poverty,; 26th Amend-
ment , ﬂcCathyxsm

. .- .

L | , Activity A: Ask studénts to discuss the principles of democracy and

b how laws and coutt decisions infiuence the way peoplé¢ think and act.

| Make a fave-column table. At the top of each column list one ‘of the

ttems i1n the learner outcome. Under each i1tem in parentheses write a
brief explanation br identification of the i1tem. Then subdivide each
column into before and after sections. -In the Before Column list the
ways people thought and acted before the policy, law, or court deci
sion. In the After Column the way pcople thought and acted afterward.
"See the following example:

L3
~

Brown v. The Board of Educalton

(1ntegrated publxc qchools)

.Before ‘ 7 After
T L B
Separate schools Blacks and whites
needed for blacks ‘attend the same
-4

and whites schools

Generalization 40: A democracy's actions are based on majbérity opinion,
yet 1t strives to protect the rights of individuals and minority groups.

*Learner Qutcomé 117: The student will list two domcél{c problems
facing the United States today.

YActavity A: In groups of three, ask students to select one of the

‘ following stuatxons, write a one-act .play, and perform it for the

class. Then discuss the effects of the problem selected on socxely

today. (Other situations may be added.) .

1. A day 1n the life of an AmerLCan fﬁpxly/reflect the changing
. roles- of men and womern.

a 2.. A‘meeting of Alcoholi¢s Anonymous/discuss the problems of
L\ ” alcoholwabuse. )
3. A race riot in a large schaol/deal with the> causes and
effects of racial pcﬂjudiCe
> 4., A juvenile arrested on narcotics ¢harges/discuss the problem
- ,/ of' drug abuse. "
, ' 5/ An. energy Blackout, on 3 wznter night/reveal the consgquences’

* w2 ) 6f am energy shortage. .

-

(&
I
=
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CActivaty B: In groups of three, ask studedts to select a play on

: one of the topics listed in Activity A and perform it for the .

i ) ® class. Discuss the effects of the problem selected on society
today. ) , . -
. TN Activity.C: In groups of three, ask students to sclect one of the ‘
-+ situations in Activity A, vrite a two-act play, and perform 1t for

the cldss. The pfay should deal 'with the causes, effects, and - )
solutions to each social problem. Conduct a panel discussion on
evidence of the problem in your school, community, or state.

4
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Sample Unit .
. . . .
. ’ . e Development of Sectionalrsm
' ‘1. OVERVIEW . } :

The purpose of this umit 1s to help students understand why the United
States was divided along sectional lines and how these special sectionpal
interests led eventually to a Civil War. The studeet should study how
cach sectron developed differegt cconomies and how 1n turn this affected. -
political, social- and moral issues of the peried: The students should

. conclude the study of this umit with an undefstanding of why the Ameri-
can people failed to compromise their differences which led lo a break-
down of the democratic process so vital to our form of governmonl

I1. UBJECTIVES
A. bvncralllatxenq L

‘ ] Sectional ism may develop thh:n 4 country_as a result of .

divergent economic, political and social 1nterests.

No histoerical events have resulted from a4 single caupe.

Reoples’ beliefs and views of life are influenced 1n part by

their cultural’, ecopomic and political enviroament.

“. People wi1ll protest against -an economic, political or social
system which neglects the welfare of a large segment of the
population and frustrates their desire-for a better life.

iy Conflicts between séitions of a country may be resolved peace-

. fully by compromise or vxolsntly by civil war.

re

.

N B. Concepts ! ) . :
1. Geography - spatial relationships . '
v 2 Soc1al organization - social interaction
3 Economic organization - land o
| NGRS Political organization - ¢enflict
' 5. Historical heritage - cause and effect
- ’ |
C. Skills
1. Locate, gather and organize research informat ron ’
v 2. Interpret pictucres, cg‘;rt.s, graphs and tables
3. Learn to relate the past to the present in the study of: ;!
‘ ' change and continuity in human affairs-
- . 4. Locate places on maps and :globes i
» , !
D. Attitudes
. 1. Demonstrates undérstandxng of the viewpoints and {eelings .
of others. ’
2. Demonstrates respect for the moral and legal rights %¥nd basic,
freedoms of other people. -

I 4 - .

\)‘ ’ - .
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. . .
.- ‘\\1. Development of Scetionalism 7 . : .
R . Al Regional Interests
’ - i. Naorth - ndustry
. Tl South - (otton, plaul.xln-»u" Sad slavers
- v hest = means ol expanding regional antere ' .
.Y ‘ Vorth wnd Scuth
- Generslizatron:  Sectionalism may develop within'a countr, o P
) o 3&:.Prxr'nt coonomis . ~octal amd politooal interents )
Learne: byt chme The students witl describe the s oo g A S Iy
.. €3 aftom] ¢ «thrrhu'l amoeny Lhe .\»\rth. seuth aned eyt ’
: : ‘ut;‘.n_. Vel students te work 1o three ,;:uu;;- Lach o
‘ ' “heutd Le assigne! to reseanh the ftttesenges belmer: 10
e loony - b he country tn the ~ooaal, econgi: ated N A
/ ; ' Veper s Therr results sheuld be put o large charts [REERRTY
[ ) entare ciass U Vview  Appordlt oy spokesman trom each roup
. . teoexppan the Jiftesences and probiems that ag. 0 sy 6, "t
. Pitierent sectrons o the . ountr Mler cempletong 12,
. tanatn, ask the claas 1f thes condd ofter solution ’ P -
) Poraemr e {h‘.l!\ may have broupht the cotions logether. 0 R
. Mttt Comcdude the unit with emphasis apen O N ‘
X ih it U the wuccess ot Che h‘m,ﬂll.‘tlik process and boa | -
oo process tasnied dureng thas peried LU Ameridin hsUeere -
IV RLARLAT TN ‘ . '
[ ) , . ‘ 4 ' -
‘ Ay mayo o hange an Lhe emphasas 4l content Stgatitzalion
studien cut e shoeld he acoompanied by g Corresponding choanee .
Ten :iul{! i, The dand 1, otherarse, 15 that fhe student =01, b 4.
) the' desagn of the course and cantinue to sdy, review atd thany cr-
A o 1og o the fi':'::-xx:{z ot the former evalustiod procedury
It s !ﬁubtfu! that thete 1s an adeal form of social studies c--:m-.: o
b An ‘ex aminatlon approaches the i1deal to the extent that it o ampl. *
- . the instructor’s purpose==to the extenl that 1t measures what ‘u".«m *
LT . 1t o me‘xaun- . .
. / * .
. . ' Students should be evaluated to deter lm-'prugn ssstand Qo measure goowt
and lmder‘alandxng 1n the objectives of\ the unit. A u.:ru-(\ Sl me anur Ly
- v techniques should be used to 1ndlude thsting m\’Lhz- areds ol knowledge,
skills and attitades. For example, this umit has many wortuntties * o
<, - comparing and interpreting graphs and charts on dxifvn-n sedUions ol
.- the country. There age also opportumties for reding dnd interpretng
b maps ., .. \
- ~ - . ’ [
.
. "m’ltlplt' (hoxr(' matching, true and false and short essay questrons 10
’ ; several u'fhnxquvs that could be used to evaludte the students' abalits
“to grasp understanding and rélate factual information to concepts
{ : . ‘ studped. Test items should require more than mere recall of facts
. . - - . -‘ A4 = .
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Chronological questions are 2lso useful. They serve the purpose of re-

~minding the students that upderstanding chronological sequences 1s one
part of the historian’s task. Such questions can® be orgamz in -
various w3ys. The following are gy few examples: Gd*\B

’

. v

In.the folluwing yuestion, 'mark as,your answer the Tvent !pxch occurred
last ] o . , ¢ . ,
1. ta) the Great, Lompromxse {b) Kdnsas-xehrdski Act {¢<} Missour:
Compromise . -,
t In questions one Lhrough five reter Lo the tolIkang time perirods:
) (A) 1820-1830 (C) " 1840- 1850
- {B) 1830-1840 (D) 1850-1860, -

.

1 During which periwd did each of the following events occur:

'I \ . -

1 The eledtion of General Taylor as President - R
o2 ThesBred Sioyt Defision . .
3.  The *issour: -Compromisc )
“. The Mexican War )
X 5.  The Kansas-Nebraska Act B T, .
[ 4

>

Essay Quest:ion: : o, N

. . . Ce .
Choose one ‘of the following events and ef%la\n how 1t led directly or -
indirectlav to increasing misunderstanding and bad feeliangs between.the

. North and the South. Wwrite your essay i1n good, *tledr and complete

. sentences A o
' " N ’ - ¥
The Dred scott cLase John Brown's Raids Kangas=Nebrasky Act
. Attitude Questions . .. .

Testing 1 the affective domaxnytzttxtud<g} 1s \0r§ t tfxvult and 1n
many cases impossible to determing a\(urately and ohJecL1V¢ly "It s
posqxblon however, tu determine whether or not a student recognizes a
soctally desirable attitude to the ‘extent that the attitude 1s revealed
1n a test situation. -Listed below are several suggexlxons for teachers
seeking an 1nsight i1nto the attitudes of therr students: . o

v

. Agree or hisagree (Misconceptions or mxsxn(o{mat?gif A3 N
- : - L ’ ‘Ag?@e Bisagree
. ‘ . Ny

1. Northeruers were usually seldish and unfeeling . o

' ) people. ) ) . * !

: ', 2.  All slaves were lazy and stupidi" ' . 0 . ,) L
3. Plantation life was easy lxvxng for whites. !

° . & and blacks. . ) )
4.  All slave owners were kxnd and gentle people. o
' 5. Some blacks owned slaves themselveq L o ]
t . . Lt ~

O
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Completing an'unfinished sentence:

"This unit on sectionalism has changed my 1deas €about . . .
Tests are an important part of evdluation. However, oth&r means such
as observation of students are also important in producing evidence
which can be studied and analyzed by teachers 1n evaluating the growth
of pupils. ) ’
,‘“. (2

Below are listed a few basﬂc rules of test-making: ) -
1 ‘ .

1 Have a clear and concise purpose in mind for the test,
. 2 Plan carefully for the test questions. .

3 Make the test parallel the work 1n class.

4. . Test what you teach. o ‘e

. 1

Reterences: : ’ ‘

Cole, A.-C., The Irrepressible Contlict.
¢ Eisenchonel, Otto, Why EﬂfﬂEiXELAEQEQ

Higgins, Hilson, arnd Fox, Key Issues 1n the Afro-American Experience.
- Phillips, U. 8., Life and Lgbor 1n_the 0ld South.
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- . .
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~ 7. Use the Jo:th arrow on the map X | ki lhrk]| kx| kk| k| kx| kk ]| kk | k%
"8. Orient desk outline, textbook and okl Bl Bl Sl B
JAatlas maps correctly to the north k| AR AR Rk | KA Rk Kk | Kk | XK
9. Use parallels and meridians in . KA AR AR Kk | Rk
determjning direction , 2 | kx| kx|hkk| xx] 2% kk| &2 | %2
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15. Develop a®™isual image of major coun- wx | oxx b oax Fax | an | o5
tries, land forms, and other map , '
pattern studies * | kk| kk | kk jkkk | kk | kk | kk | k% | hhn] k%
16. Read maps of varioug/types which ~ wk | ki | xx | ax | x| wx
show elevation - * kk {hkk | kk | kk | kx| k% | k% | %
’
17." Understand the significance of relative|. o
location a -
olicies s it has 4ffected national P RN IR R L P
. 18, leatn to make simple sketch maps to 3 kk | kk | kk | kk | kk [ kk | kX
show location * | kkikkk [kkk | kk| Rk | kk | kk | kk | xk | k%
E 3 r
C. Use scale and compute distances )
1. Use small objects to represent large . k| k| ax| kx| kx| %) kx| xx | kx| k% | %%
'  ones, as a photograph compared tor . 4+
actual size . Sl ow Dkkk |t kx| kk| kk] kk ]| kk| kk[ekk| kx| . kk| Kk | k%
— L ) ,
2. Make simple large-scale maps oOf a > . * x| ox] ax D oxl x| 2 [ #a
+ . familtar area, such as classroom, - ’ ‘ ol Bl .
neighborhood ' x | Hk| krlakx] kx| kk| kx| kx| kk| kx| k] kx| k%
3. Compare actual” length of albloék or a P P P
th ale
zzge with g{_shown on a large scal x | kk|-kw] kk|kkk] kk| kk]| kx| xx
we. 4. Determine distance on 2 map by using k| kx| kk| kk| k& kk
a scale of miles . . x | kk|hkk]| kk| kk| kk| k% .*I 12;
5. Compare mdps of different size of the kk | kk] kk] kxk
gfme'area ' x | kk| kk| kk|kkk| kk| kk] kx| &%
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6. Compare maps of different areas to . .
. xk| kk[ k%] kk| k%
note that a smaller scale must be used .
to map larger areas £ | kx| kx| hkk] kx| k| kx| kk| k%
7. Compute distance between two points ' kkj kk) kk| k&
on maps of different scale ’ k| kk| kK] kk|kkk] kk| kk| kk) kK
8. Estimate di'stances on a globe using lat-
itude; estimate air distances by using kki kk| kk
strifg to measure great circle routes ko | k% ¢¢ kkk| kk] k]| k%
9. Understand and use map scale expressed i wxl wxl %%
as repr¥Bentative fraction, statement .
of scale..on all maps used * | kx| kk] kx| kK| kkk] kk] k)] k%
Int;>bret map symbols and visualize what
they represent -
1. Understand that real objects can be -
represented by pictures or symbols Kk| Ik kk| Kk Kk kk] kk| k%
en a map : . xkk| kk| kx| kx| kx] kK| Ax| Kk| %
2. Learn to use legends on different kx| kx| kk| kx| Kk| kx| k%
kinds of maps T « okl xxk] kx| Kk kk] kx| kk| kk| k=%
3. Identify the symbols used for water fea- :
tures to learn the source, mouth, direc- L B B
tion of flow, depths, and ocean currents k| kk| Kkl okl kk| kkkl  kk|  kk] Kk
4. Study color contour and visual relief ‘s wrl wnl xkl xk] W
maps and visualize the nature of the .
areas shown x| kx| x| Rkk| kx| kK| kk| k] k&
. 1 4
5. Interpret the elevation of the land from J i I B
the flow of rivers kA kK kk o kK Kk
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/6. Interpret dots, lines;—~golors and } L .12
T otfer symbols,GEEa‘TH‘aédition to l : Ak | kx| k| okk ] okk *:
F _pictorial symbols - k] dk| kk[ hk|xkk| *k|] xx] *%| kx| A%
. o~ = Fiany —
7. Use all pgfts of a world atlas | . I i
: // x | kk| kk| kk] kx| kk|kkk| kk| k%
, E. Compare maps and draw inferences //,/Jf' ey . \
1. Read into a map the relationship suggested } R -
by the data above shown as the. factors kk | kk| kK
which determine the location of cities o kD Rk | k| kak|kx [\ kx| xx
2., Compare two maps of the same area, com- f
* bine the data shown on them and draw *k \;* *k
conclusions based on- the data k| kk| kki odk| k) kkk| kk] kk] k&
3. Recognize that there are many kinds of ° N v
maps for many uses and learn to choose . kil kkf o kk
the best map for the purpose at hand [ okk| o kk kk| kk] kkk| KAl hk) Kk
4. Understand the differences in different
ti rgduciiogs and re%ognigg Eggig%sg?r— x| kk| k%
ons 'involved in any re n .
the earth other thanythe globe *of AR kR kk| Kkkk kK| kk| kk
) 5. Use maps and the globe to explain the: N\ i
. geogrdphic setting of historical and x| anl xkl xal k] ax] ax| xxx] Rk
current events )
6, Read a variety of special purpose maps 'y o
and draw inferences on the basis of data . ) IO RN [P (U I
obtained from them and from other sources :
7. Infer man's activitiee or way of living kil kki. kk| hk] kK| Kk
from physical detail and from latitudeé kkl Kkl o kkl kk| kkkl kKl kk) kAl kK '**12"2
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1v. ‘Understanding time and chronology'
112 {31415 16 171819110} 11| 12
A, Develop an ynderstanding of the time system
and the calendar ., -
o 1.( Associate seasons with particular
\ o months in both northern and southérn Ak kk) k) Rk k)RR
. - hemisphere . k| k| kk| RK[ kk|akk) kk| kK] kk] Rk k| kN
| 2. Understand the relation . between ) xx| kk[Nak| £x] xx **'
. rotation ofythe earth and day and night x | kk| kk| kk| *k|hkk| kk| kk|] K¥| kK| *k]| k%
- 1 \
N Understand the system of time zones as ' ‘ 4\$* Y
. related to the rotation of the earth % | kk| kx| kk| kk|kkk| Rk| kk] k%
4. Underktand the.relation between the s : .
earth's revolution around the sun and N Wil il M el Il B
a calendar year o Bl B KL L I kk| *k| k%
5. Accumulate some specific date-events ‘- | s
’ as points of orientation in time *.& k]l kkl k] ki kx| k] Kk| kx| %%
¢ &
. 6. Comprehend the Christian system of 10 axl  xxl wkl kx|l kx| *%
.chronology B.C.”and A.D. I L A T L
7. % the vocabulary of definite and
: definite time expressions
4%3 Use such definite concepts as
. . xa kA kA kAl kx| kx
second, mindte, yesterda15 decade, -
; x| kaf kx| kx| xka] kM kN kK AR kA k%
A century "
b. Use such indefinite time concepts
, ; k| ki kM kK kk] Kk
as past, future, 1ong‘§§o, before, S IR T B B e e I L B L L L T
after, meanwhile ., )
- 7
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. 5 / GRADES h
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) K; 1 121314 5 16-]7 18191 10] 11f 12§-
8. Acquire a.sense of prehistoric and { ) Kk
geoiogical time / b * kx| kx| Kkl kk| k| hkk| ok
, 4 i -
7 - / )
X [ I .
9. Learn to translate dates into k] kk| kki o kk) o kk
centuries . 2l ok | kK| kkk] kK] kK| k| kK] Kk
. v . B v '
B. Develop an understanding of events as part of['f ] g
a chronolo%igaL series of events and an under . >
standing of the differences in duration of ~ ~ . .
various periods of time ‘ ! - p
- ¥ - i g -
1;‘ Recogniie gequince and chrogilogyhln IR an | wn | wk | wn | w
personal experiences as weekly school 21 axl wxl wxlann] sxl wxl axl x| xx] x| x%
schedule, etc. j - AR
< - 2
5= > % —
- %. Learn to arrange personal experiences N *k| kx| kx| kx| kx| *k]| kx| kx| %%
in order » - x | Kk |kkk| kx| kk| kk| kx| Kx| xx] xx] kx| kx| %x
/ - -
3. Comprehend sequence and order as ex- }* - I ) ) IR ) e
pressed in first, second, and third, etc.| & k| k| Kk xkk| kx| kx| kx| £k| kx| k% *x | kx| -
4. Learn to fiiure ;he length .of time be- ol I R L
tween two glven dates £ | kx| ak|kkk| kk| kK| Kx[ KK Kk
5. Understand differences in duration of A xx
various historical periods ; A EU B B (O N
6. Understand and make simple time lines K| Kkl kK[ kk| k) Kk
’ : : x| kK| kx| kxkx| *k| kx| xk] kx| kx| k%
7. Use a few cluster date-events to estab- . 1. axl xxl xxl xxl xxl -
1ish time relationships among historic .
. *x | kx| kxk| kx| Kkl kk| k%
events ’
2 ‘ i - ,
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IPART ONE:

- SKILLS WHICH ARE A MAJOR RESPONSIBILI?X-OF SOCIAL STUDIES

~ ]
( v
v -~
. . *Introduced **Ongoing *k%Mastery - ****Continuing. )
GRADES P
~ . r™y
N 2 |34 iS5 1 61 718191 10f 111 12
.8. Learn to relate the past to the p¥esent T
in the study of change and continuity : kol Ikl Ol IRl Rl
" in human affairs’ kk | kk | kk | k% | Kk | kiR Kk | Kk | kK *% *f
s 9. ' Learn to formulate generalizations and i
conclusions about time in studying the : *%
development of human affairs bl Bkl Bl ,** RRA| R
¢
V. . Evaluating Information . .
.. & ¢ . !
— s’
‘ A. Distinguish besween fact and fiction kk | kk | k& | Kk | kX | Kk | k& | Ak
. kk | k& [kkk | kk | k% | k% *'** xk | x% | *%
B. Distinguish between fact and bpinion i > L kk | kk | kk | kK] kk | kK| kk | k%
. & [#%k%| xk|okk| *k] kx| k% | k% | k% | X%
C. Compare information about a topic drawn 0 — ;
from two or more sources to recognize ’ . Nk 2p | 24
agreement or contradiction " v & | kk|['kk| kk|kkk| kk| kx| k%
\ . N
) D. Consider which source of information is ‘ : ol Bkl Mol
o more acceptable, and why ) * | Rk Kk [ kk kA k% **, **
E. Examine reasons for contradictions or ] kx| kx| %k
seeming. contradictions, in evidence k ) k| kk| kk|kkk| kk| kk | k*k
F. Examine material for consistency, N I R Y PR :: ‘:* **
o reasonableness, and freedom frqm bias - * - bl Bl
' G. Recognize propaganda and its pjiLoses kk| kk| kk{ k% | %%
in a given context * Kk |kkk| kk| k%] kk]| *k| k%

.
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AR ) , PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL ,STUDIES
N Vi F / { _ ,
. ) : Y
*Introduced **Ongoing k*%Mastery tkxk*Continuing <
é
s * GRADES |-
_ . K {11213 |4]5]6f7{8]9]10f11]32
H. Draw inferences and, make generalizations kk | k% | kk |- ¢ .
‘ from evidence ¥ k) kk | kk | ki frak | kx| kx| k&
.. / , . . 3
. \ Reach tentative conclusions . ol Bl
- |t ' * | hk | kk | kk Jhkk | kk | kk {*%
t \ - > ' . 7
- . . ’ AY N
VI. Interpreting pictures, charts, graphs, tables x #
[ o r N -~ .
’_‘ - ‘
g -
A. 1Interpret pictorial materials ) P k)‘
1. ’ Recognize these materials as sources , ) kk| kk| kk| k% *g *%
, of information * | kx| kk| kk| k% kkk | Kk | kk| kk| kk| X&) k%
2. Distin uisvh‘ between types of pictorial
’ - materigl recognize ng advan a§es of . | ORR] KR Ak
each, and the need for objectivity in ‘x| kk| kk|kkk]| kk| Kk | k%
interpretation N7 i T
. 3. Note and describe the content of the . il Bl Bl
. material, both general and specific | k| kk| Kk|KHK] Kk| kk| Kk .
[ ~« 4. Interpret by applying related informa:\ . k] wxl xk
’ +tion, and use the material as one basis . x | kil kaldkk| xk] xx| %%
“for drawing conclusions BN
B. Interpret Cartoons .
° ,/
¢ ' 1. Recognize thése materials as express— | _
v.) ing a point of view and interpret the + ki | kk
view expressed - k | kk| kk| kk| kkk| kk| 4k

, REL
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PART ONE: SKILLS WHICH ARE'A MAJOR RESPONSIBILITY OF SOCIAL STUDIES -

*Introduced **Onéoing

***Magtery

9

****Continuiné
) -, GRADES
' ' %
< K 1-12 13 141516 ]7]181]91]10f{11]12
~
2. Note and interpret the common symbols . k| k%
used in cartcons . - , k| kk| kk|kkk] kx| *x
C. Study Charts .
v , ;’ 1. Understand the steps in dgvelopmqu )
‘ ,indicated , “ k| k| kx| kk| kx| kx| k| kx [hkk
5 .
2. Trace the steps in the proeess shown
. x| kk| Kk| kk| kk| kk| kk| kk |kkk
, ]
3, Compare sizes and quantities » g - .
N & | kx| xk| kk| kk] Kk| kk| kk] kk|kkk
4. Analyze the organization or structure
- - x| kx| Kk| kklv kx| kk| kk| kk| kk]hkk
¥ ) :
5. -ldentify elements of change - )
. k| k| k| k| Kk kk] Rk kk] k| kkk
) 3
\ D, Study graphs gnd tab;gb o - .
- B
1. Understand the significance of.the , N *k| kx|
’ title x| kx| Kk} k] kA] xk| kx| Akk| Kk} kK]’
- ¥ .
2. Determine tbe basis on which the graph .
' or tablte is built and the units of 4 JOTRN IO N R e L T wxl kel #x
measure involved ~
s L‘\.
* : e .
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PART ONE: SKILLS WHICH ARE A MAJOR RESPONSIBILITY OF SOCIAL STUDIES

: *Introduced *%Ongoing ' ***Mastery **%*Continuing
' - N = : K
- - , / ~ GRADES -
% "
. K 112 J 1 4 5 {61 71819 10
- R -
3. Interpret the relationships showeJ///// A R R IR IV PR P A
. g 4. Draw inferences based on the dat \TQ_ ‘ k | kk | Kk ki ] kk | kk ]| kk [hkk
° E. Construct simple graphs, charts, and othet~—~"\ l

" pictorial materials (including cartoons) x| ki | kk [kkk

~= F. Relate information derived from pictures,
charts, graphs and tables gained.from . ' o | wxl xk laan
other sources

901

”
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONQ?BILITY OF SOCIAL STUDIES

< | v

\ ’ 4

2k . GRADES

LOCATING INFORMATION ’ ’ - :
. 3 K 1121314516 1°'718109

-~

A. Work with books ‘gg . ‘/

1. Use title of “books as guide to contents T | Rkk /

2. Use table of contents hkk|.

Lot

~. —_

3. Alpﬁabetize ’ NETIS

4. Use index . *kk

"" , 5. Use title page and copyright data

. 6. Use appendix , ‘ kkk

7. Use glossary - . Fkk

8. Use map skills ' : g **l .

9. Use illustration list ;

136




e P Y
L4
. 7
€ i
. |
~
.
. . .
. Q",
 h
4 .
-
JeY S—

’
e .
v
4
Aol
. - ¢
lad
[
o
[o-8
. 2
\V\
3

e 1 .

A J

. >

! 4 PART TWO: SKILLS WHICH AKﬁ A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

-

. " cADES - ,
- c L 3141516171 10} 11} 12
10. Distifhguish between storybooks and
5 . factual books . .- kkk|
T - : . ' d
11. Chpose a bdok appropriate for the purpose - kkk .
B. -Find information in ehcyfclopedia and other s, T
reference books '
* 1. locate information in anggll clopedia U~ '
by using key words . ° I *kk
- ' : bt -
? . . / . .I‘ )
2. Index . *kk
I I3 g . _J a o ¢ v
. 3. (Cross reference ' ’ N ek IS i )
4. Letters on volume Q\ kk A " )
‘ ~ <
- h . — “ fA‘ S
5. Use reference works, such as World_Almanac - . k&N
" 6. “Who's Who o ’ kKA
. ‘ ' ‘ - ‘ . i ) N T
. 7. Atlases - Kk 13E
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. -~ PART TWO: SKILLS WHICH ARE A DEFJINITE BUT SHARED RESP,ONSI?SH:ITY OF SOCIAL STUDIES - -
. i
- -
GRADES ;
2 . Ik J1d2f3lals el 7189 10b 1l 13| .
k] X i PN
8. Statements yearbook - . ) kkk ’
- . {
C. Make. efficient use of the dictionary ,
o1, Aiphabetize a lisf of words according to -
. " the first letter i *,*ﬁr, ) .
2., According to the second letter | Ll - o~
3. According to the third letter , . kA N
NI
| .
4. Use guide words I { * kA A7
- . b SR
. 13 ’ ] R $ ) ";:‘:
5. Learn correct pronunciation of a word adake B ) :&’*:i
: “ 7 Yl
. . . i | Py "e
6. Undergtand syllabication g . *xA . N
7. Choose the appropriite meaning of the word .
for the context in which it is used k kA
o — ”» o
) A
L} "q- ™~ *
) - 1.4 () ' .
v ® -
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SKILLS WHICH ARE A DEFINITE BUT §EARED RESPONSIBILITY OF SOCIAL STUDIFES

. PART TWO:
o . _
% . ! ¢
. s ] .-
. D. Read ﬁewspapers, magazines, and pamphlets GRADES
with discrimination ’ v
\ k . 3 5 16 8 19 [+10] 11 12.
1. Recognizes these materials as sources .of .
" information about many topics, especially *xM °
. current affairs .
&
2. Select important new;FZBEms *kH !
3. Select from these sources material that is !
pertinent to class activities * kN t
= >
. © L
4. Learn the organization of a newspaper *kk
£~ )
o, 5. How to use the index ~ *kk
¢
6. Learn about the sections of the newspaper *kk
o 7. Recognize the differences in purpose and N
coverage of different magazines, papers, 2 | wxl xx| xxl xx| %%
N : and pamphlets: ’
. E. " Know how to find materials in a library, both
// school and public ‘ -
1. Locate appropriate books ' “ *kk ‘ ’
) ]:5.1
, rd
" * 2. Use a book card *kk 1 42
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PART TWO: SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIB&LITX OF SOCIAL STUDIES.

-

3. Use.the card catalogue to learn that:

—

GEADES

6

10

11

12

a., A book is listed in three ways—
. - by subject, by author, and by title
LY

L

kkk

' \

b. All cards are arranged alphabetically

kkk

ii;;gg;ds have call numbers in upper left-
- and corner which indicéte the location

‘on the shelf

kkk

d. Sowt author cards give more information
than the title or subject

kkk

'e. Information such as publisher, -date of
gublication, number of pages\ and 1llus-
rations, and usually some annotation

are provided.

kik

f./ The Dewey Decimal System is a key to
finding books '

Rk k]

4. Use the Readers' Guide to Periodical
Literature and other indexes

kki

F. Gather facts appropriate to.grade level from
field trips and interviews

1. JIdentify the purpose of the

field trip or
interview :

4

k&

k&

k&

k& .

k&>

ki

k&

k&

ki

k&

k&

2. Plan procedures, ryles of behavior, ques-
tions to be asked, things to look for

—

kX

k&

k%

kk

*%

k¥

k&

k&

k%

k&

Kk

k&

X

143 o ,
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i / GRADES ~
, K 213|465 j6fz7|81]9]10| 11|12
3. Take increasingly greater initiative in the | ~ \ R - ]
.actual conduct of the field trip or inter- .
view - dk | kk | kk [hk | kk | ki | Ak | kk | dk | ks | Ak
4, Evaluate the planning and execution of the
field trip or interview ddk | ki | k| k| Rk | kk ] kk | kk | kk | kk | hk
5. Find acceptable .ways to_open and close an
interview d | kke | k| kk [Ra | kk | ki | Rk | kk | Kk | kk
" 6. Express.appreciation for courtesies ex- . )
tended during the field trip or interview d | ek | dk | kk | kk | kk | okk | k| k| kK | Kk
7. Record, summarize, and evaluate information -
gained : kb ok | kk | kk | dk| kk ] kk | kk | k| kx|
ORGANIZING INFORMATION
A. Make an outline of topics to be investigated— —— N
and seek materia}s about each major point, us-
ing more than one source kkk |
) 2
B. Select the main idea and supporting facts . falall
C. Compose a title for a story, picture, graph, , N
map, or chart / / *kk .
1
D. Select answers to questiQns from mgzérial . l‘ﬁ(3
heard, viewed, or read R\ kK . '
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PART TWO: SKILLS ‘%CII ARE A DEFINITE BUT

[y

SHARED RESPONSIBILITY OF SOCIAL STUDIES

-

\ ~
§ .
" GRADES -
s . K 2 3141506 [7]181]9] 10l 11! 12
E. " Take.notes, making a card of the source by p
author, title, page - ek g
P. Classify pictureé,ifacts, and evenés under main B
headings or in categories Ideded ‘
G. Arrange events, facts, and ideas in séﬁuence k&
.r ' "l!i
H, Make simple outlines of material read *hk
I, Make simple outlines of material read, using
correct outline form : ~ kkk
J. Write a summary of main points eneountereJ/
in material *kk
‘_ ]
K. Make a simple table of contents ok
L. Make a bibliography k| kk] kk] kk| kk| kk
y
ACQUIRING INFORMATION THROUGH RPADING
A. Skim=to find a particular word; get a genéral .
impression, or locate specific information k| kk| kk| kk] ddk] kkk| kA% Akk [hkk

147
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GRADES
-
. K 112341516 7181{9/110] 11l 12
B. Read to find answers to questions k1 kA kM kM kkk] kkk| kkk] Kk | kkk
C. Make use of headings, topic sentences, and sum-
mary sentences to select main ideas and differ- )
entiate between main and subordinate ideas . Sk K
D. Select the statements that are pertinent to ¢ \
the topic being studied kkX
E. Make use of italics, marginal notes”and foot- -
" notes to discover emphasis,by author ] k kN -
ACQUIRING INFORMATION THROUGH LISTENING
AND OBSERVING
A. Listen 'nnd observe W h a purpose * %k * %k k% .** k% "** * %k * % k% k% £ 3.1 % %
. . ’ 7 /
B, Listen attentively when dthers are . ,
speaking k1 okk | kk | kk] ki | kx| k%
C. Identify a sequence of ideas‘and select those ] ‘
that are most important kkk phkk [Kik |hkk fekk Prkk Pekk fhkk bokk | kM kkk| kkk
: \
D. Reserve judgment until the speaker's entire’ .
presentation has be‘en heard ) -~k [ k% * % 1 3.1 k% k% * % % % * %k k& | k% %* %k -**
. 5
E. Take notes while continuing to listen and . l
observe ' * k| kk | kk | kk | ok | k%

Ch
o

4 .




PART TWO:

SKILLS WHICH ARE A DEFI‘IITE BUT SHARED .RFSPONSIJLITY OF, SOCIAL STUDIES

L 3

>

«

.

-

» 'i~

1 o
T 7 cgr'MUNIcATING ORALLY AND. IN WRITING ARPROPRIATE 2 _ [ CRADES ' —”ﬁ B
. TO GRADE LEVEL . » Y e .
/H K [1]2]3 blslels]s 9 110} 11] 12| .
’ " r?f:":' . -] .
4+ - . ¥ Y [} -
A. Speak with accuracy and poise- / . \ N \
S . . 2 4 f | ’ N
// v T - (\ [ [
’ o 1. Devé'lqp an adequate vocabulary K Pk fokk gk ok ook | okl KKK KKK K kokh| Kdk| kA
. hd : 2 ] * ’ 1 ¢
< I - 7 ' 2
e .~ 2. Choose the approprijpte word Wl ek | kx Bk [kkk bk | Akl ko khkM kAN kkd kkk| kkk
*.:' N e — $ ' ‘1/(74 \\\' . '
v + 3. Prgnounce words correctly and enunciate . \ ) !
“.. .clearly " * | kk | kk ] okkf kk | kk | kk [ kk | kk | kk | kk | kk | kx
' @’ - "
. . . . ‘s _ S & .
‘ > 4., Talk in sentences”’ v, /& k| kk ) okk [ kk | okk *x | k| kx| kx| kx| kx| kx|
v 1 . 5. Prepare and use notes in preSéntifhg an oral - il — ) ]
report, giving credit? when material is ,% ° .
\ s s quoted . * Kk kk| kk| *k| kx| k%
~ - | : =
‘ ~ 6.. Keep to the point in all situations _ S
p D —f‘\ involving o:@l expression. * kk | kk | okk| kk | kk ‘;:*. kk | kk | kk] Kk *15 *k
5 . R . . % L A : - -
: 7. Develop self-confidence .o I Bl Bl Bl Bl MR bl B .
. s . ‘ Z ~
N 8. Exchange jgeas through discussion, either %7 1 . :
" as leader or participant . ol - k| Kk W* TRk kk| kk| kk| Ak [ kk
- 1 N . O
—
9. Respect limitations of time and the right. ‘ -4 ’ g
of others to 'he heﬁ'rd - .. . ko[ okk| kk| kk| kkf kk | kx| kk| kx| wx Q** k| kx|
= ! [ 3 ’
V @ i L N ‘ (] * —
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- - - PART TTOV“ SKILLS WHICH ARE A DEFINITE BUT SHARED RESPONSIBILITY OF SOCIAL STUDIES

—%— ;
‘ , e~ j ~ [ . )
~ K » . M ‘.q‘
. //
» B. Write with clarify and exactness - JJ GRADES — _
K 111213145 fe|7]8][9]10f 11|12
1. - Write independently, avoiding copying from - ) : .
references k| kk| kk| kx| kx|kx| kk
) I3 - / N
B % [ / - L
2. - Use standard English \ 2| kk| kk) kg khk ] khk | xaalhak [RxR
3. Include a bibliography to show source of v
information * kk| k| kk| k| k%
4. Include fobtnotesjwhen,ne'cessary * | k| k] kX[ kx| Kk
5. Proofread and revise: ? - ) 0 e B L L L B
’ s -~
WORKING WITH OTHERS g . .
' R AN . . . ™ .
. A. Respect the rights-and opinions of others # | kk,) kk | Ak | kk | kk | okk | kk | kk | kk | kR | kk [ k%
8 ] M N '
B. - Understand the need for rules and the necessity L Tt i
for observing then * | kk | k| kk | kh | kk | kk | kk | kk | kx| k% | kk | k%
» x *
C. Take part in making rhe rules needed by the ) . : . /\'
, group. * | kk | Rk | kk | kk ] Rk | kk [ kk ) k| ki | kk | Xk | k%
v 4 4
D. Accept the role of leader or followel%, as ) - 15
the situation req‘uires v . k | kk| Kk | kk | kk | kk | kk | kk| k| kk | -kk | ki 453
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PART TWO:

—_—

. _ A -
GRADES
i 4 |si16f7]81]91]10]11f12
E. Profit from-criticism and suggestions kk| gk| kk| kk| kk| kk| kk[ kk| k%
F. Distinguish between work that can be done more
efficiently by individuals and that which calls
for group efforts - x| k] Rk] kk| kx| kk| Kk Kk| kk
.+ | G. Use the rules of ariiamentary procedyre when .
needed . ' - * T kx| kk| kk| Kk| kk| k%
’ * . .Y s ,-a,
N . ‘ . .
; \
. < '
" =]
- '.
L . ) -
- 8 {
- — \ » . - .
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