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PREFACE
This is the fifteepth annual migrant education program evaluation report
compiléd by the No?th Carolina Department of Public. Instruction. When
the first of these evaluation reports was prepared, the state ‘director of
the migrant education program compiled a summary of information submitted
by the LEAs. This compilation of information submitted to the U. S. De-
partment of Education indicated that theré were migrant education projects
operating in 12 LEAs. These 12 projects served a total of 548 migrant
children at an expenditurk of $120,545.“

The years between that first report and:this report have been years of
growth in the program and service to'migrant children. The number of LEAs
conducting special programs for migrant children has increased by a factor
of six. There are presently 72 LEAs in the state which are conducting mi-
grant projects., More important than the number of projects operating in = -
the state are the number of children being served and the lével of service’
they are receiving. These aspects of the program have increased tremendous-
1y, for now we are reporting moge than 20,009 children enrolled in the oro-
gram, and expenditures have reached more than seven million dollars. -

Along with the growth of the program, changes in program administration and
operation have taken place. Some of these changes involved the evaluation
of the program. For the first year the evaluation report was compiled by
the state program director. Then, for twp years the evaluation of the pro-
gram was conducted under<a contract with the Learning Institute of North
Carolina. Following that it was carried out through an agreement between
the migrant education section and the Division.of Research in the Department\

" of Public Instruction. Eventually the cycle made its complete round and the
total responsibility of preparing the annual evaluation report was shifted
back to the migrant education division where it was in the beginning.

L4 .
This is the eighth year since the full responsibility of preparing the
annual evaluation report was shifted back to the state migrant office. It
is alsd the eighth 'year since the responsibility for preparing the local
project evaluation reports was shifted to the local project director.

Information in this annual report relates to the 1980-81 school term projects
and the 1981 summer projects. The information has been consolidated into
one report in order to meet the federal requirements.of an annual evalua- .
tion report. Every effort has been made to include all essential information
while at the same time restricting the. size of the report to that which is
necessary to fulfill the federal requirements and make a maximum contribu-
- tion to the improvement of future migrant edgcgtion programs.
The contributions of the migrant education program cofisultants are acknowl-’
edged with appreciation. It was through their careful. review of local
project act®ities, knowledge of the impact 6f the local pro%ects on the
education of migrant children, and analysis of the local project evaluation
reports that determinations could be made relating to the degree to which
the Jocal projects met their objectives.  They weré also involved in selec-
ting-and describing the neteworthy and’ exemplary comppnents of the projects
in which they worked. ' S L e .
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Special recognition is given to Y. A. Taylor for the outstanding job he
did in compiling the information contained in this annual évaluation re-
port. It was through his leadership and ability that the tremendous
volume of information generated at the state level and if the 72 local
educational agencies was collected, organized, consolidated and edited,,
- then presented in .a concise and meaningful report.

Graqgtude is also exp)%ssed to Jewell Jeffreys for her work in typing,'col-
lating and binding the publication.
. s

! Robert E. Youngblood

9 November, 71981
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PROGRAM CRITIQUE

The priorities,. in rank order, of the state migrant education program are:

) TR 2

Program continuity .
Summer programs for interstate and intrastate migrant children
Regular school ferm programs for interstate and intrastate mi-

grant children : ‘

4 Staff development activities ¢ «
5. Migrant Student Record Transfer System y )

6 Programs for formerly migratory children

WPy —

These priorities are met through the implementation of approximately 70 projects
Which-are conducted through local educational agencies. During the ehtire pro-

cess related to delivering services to the migrant children, the state migrant

office provides assistance and consaltation. The major steps. ih providing ed-
ucational services to the migrant include identification, recruitment, project
development, project operation and project evaluation.

Program continuity ranké\highest among the priorities in the North Carolina

- migrant education program. This prionity was met through various strategies

which included several efforts to cooﬁ%inate the program in North Carolina

with those in other states. The state\ﬁas represented at the East Coast Re- d
gional Workshop at which 21 east coast ktates cooperated in the development of
strategies to deliver some degree of co tinuum to the migrant child's instruc- .
tional program. ) \ ) . —

Other' exampTes of the interstate coopera fon which have.a bearing on the con-
t@uity of programs for interstate migrants can be cited as a result of the
participation of the State Director and migrant staff personnel. in. national

and regional conferences én migﬁant educat\Pn. .

Projects conducted during the summer for interstate and intrastate migrants
have the second priority in the North Caroliha migrant education program. Dur-
ing 1981 thirty-four (34)-LEAs offered servites to these students. These proj=
ects had the following advantages over the rdgular school term projects: more
adequate schooT facilities; better trained in§tructors; more available equip-
ment and materials; more flexibility of scheduling; fewer curriculum restric--
tions; more positive community support, and more coordination with communi ty

, agencies. PO .

Regular school’term projects are the third priority of the gtate migrant pro-

grams. Approximately 15,000 migrant students were served in 72 LEAs during

the 1980-81 school year. These students were scattered throughout more than
100 separate schools. The mere logistics of delivering supplemental services
to eligible students during the regular term is a determining factor of project
design. Instructional services'were rendered to students by all -regular term
projects. Each 1981 project used teachers or paraprofessionals (tutors/aides)
for supplementary individual or small group instruction in areas of deficiency.




_The majority of the projects emphasized remedial reading. Where well establish-
ed Title.I reading projects also served the migrant students, mathematics was a
frequent offering. On the basis of needs assessment, projects provided 1nstruc-
tion in social sc1ence and natural science in their offerings.

) .
A11 of the local project evaluation reports indicated the successful attainment
of a majority of their objectivés (see Tables IX and X). This determination
was based up@h a large number of instruments which were used to document progress.
Monitoring reports, achievement test scores, news reldases, m17utes of meet1ngs,
schedules of staff act1v1t1es, and ‘'other instruments were all lsed to document
the attainment of the project objectives. T,

Analysis of test resu]ts‘indftates an increase in‘achievement as compared .to.
report gains in previous years. -

It is apparent that muth emphasis wassplaced on recruitment and enrollment of
children in midrant education regular school term projects during 1980-81.
There was an increase in the number of children served during ‘the regular school
term. This increase in enrollment was due in part. to the initiation of eleven
new projects during the year. There were fewer students served during the 1981
summer term than were served during the summer of 1980. This may indicate a
need for more intensive recruiting during the summer progects.

During the regular school term some of the instruction was provided within the
regular ¢lassroom. In most instances, however, the m1grant teacher or tutor
worked with individuals or small groups of students in areas set aside for this
purpose.- There was quite a range in the quality of facilities available for
these activities -- from shared office space to elaborately equipped learning
labs. Lack of suitable instructional space was the most common weakness report-
ed in the program. Occhsionally the time required_for the tutor to travel be-

* tween schools was reported as a weakness.

Other problems which were as deterrents to successful programs were the Tack of
trained personne] to work in the project, the lack of parental interest and in-
volvement in the educational program for the children, the laxity observed in
following the procedures and requ1rements of the Migrant Student Reécord Transfer '“T
System, and the lack of dynamic administrative 1qudersh1p and support at the

local prOJect level.

Some clerks had a-tendency to accumulate a large number of student records be-
fore transmitting them to the terminal operators. Some records were transmitted
‘with careless errors and incomplete update information on academic and suppor-
tive serv1ces received by the children.

Factors most often mentioned asAprOJect strengths were favorable teacher- pup11
ratios, individualized instruction, and the.cooperation of other agencie$ in
providing for the supportive needs of the migrant families.

The staff development activities sponsored by the state migrant office werq a
significant factor in the success of the local projects. During the regular
school term, workshops weré sponsored to improve the competencies of the teachers
and tutors in the areas of reading and mathematics. The summer staff development

<
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efforts‘concentrated on reading, mathématics and cﬁ]tura] arts.

Other staff development activities sponsored by the state migrant o?fiee in- '
cluded sessions for record clerks and project directors in the procedures of
thg Migrant Student Record Transfer System.

In addition “to the state-sponsored workshops, each LEA project included some

locally planned in-service education for their staff. The end result of these
staff development activities has been the improvement of the local projects and
better services to the migrant children who have been enrolled in the program.,,

The cooperation between khe State migrdwt -office and the LEAs is ene of the
strong pojints of the program. The service provided through the migrant con-
sultants hag resulted ih a strong bond between the SEA and.the LEAs and an out-
standing rapport with local project administrators and school officials. This
understanding and cooperation has made it possible to bring about necessary
changes in Tlocal project designs with a minimum amount of confusion asd frustra-
tion.

One example of. cooperation between the state migrant office and the LEA:is
through the use of cassette recordings of the highlights of the local evalua-
tion reports. The local staff has an ‘opportunity to respond to the comments
made in the evaluation report and file these comments with the state office. .
This open line of communication and feedback system helps to strengthen the
relationships between the SEA and LEA.

Another example of the cooperation between the state migrant office and the LEAs
was the support of the State Migrant Parent Advisery Committee. This organiza-
tion was formed during1976-77 and has played an important role in gaining par-
ent support for the program since that time.

One of the most significant accomplishments of the state program was the coop-
eration with other agencies to provide supporting services to the migrant ed-
ucation program. Through this cooperation the Migrant and Seasonal Farm Workers
Association provided a limited number of personnel to work in the migrant ed-
ucation programs. . f}gr

-~ ._ | \ d ’ v




ElC

Bl A o providea oy v | nm:
#

‘*fm -

zmm 1409 1534

[N

12

NORTH “CAROLINA

LOCATION OF MIGRANT EDUCATION PROJECTS

FIGURE 1

EZ Resutar SchooL TerM ProvecTs OuLy

. s

’

e

~ 3

i

R Recuiar ScuooL Term ANp Suviver Terw PRoJECTs

a3

?A\\ ' . ‘é&gg
d

N
L

i
QP s& :\%}s%l ’ro

"l.\“ i" ‘

sess

NN

- s\\
“-\. 3

¢




s

N

e _ CHAPTER 1

INTRODUCTION

- For several years the evaluation of the North.Carolina Migrant Education Pro-

gram and its individual prOJects was done cooperatively by the LEA pers
and the state office. The LEA'supplied the informati n,on the local prgqggts .
and the state offite prepared both the individual local project reports (ap-
proximately 30) and the annual summry evaluation report of the total North
Carolina migrant.education program. From, the very first year of the program -
involvement of the local project personne] has increased. By 1974 the pr1maFy
responsibility for eva]uat1ng the local migrant _projects became the responsi-
biTity of the local project directors. These local project evaluation reports
were baseéd upon the project objectives and the evaluation design approved in
the Tocal project application. The state migrant education section continued
its responsibility of preparing the annual evaluation report for the state pro-
gram. ., . ~

Although procedures have been subJect to change, the 'goals of the evaluations
conducted-by the migrant education section have remained nearly constant.

The first goal has always been to use evaluation procedur s and findings to
stimulate improvement in the educat1ona1/offer1ngs fory tbg migrant children

and youth who visit North Carolina.' The:second goal has been to collect and
‘process all 1nformat1on necessary to fulfill federal and state evaluation re-
qu1rements .

’
Ll

N prev1ous years a significant number of local project personne] were used to
“assist «in the evaluation of a project other than their own. Although this in-

« tervisitation among the projects.provided some information which could be used

in the evaluation report, its greatest benefits were in the staff development

" area and in the exchange of program information. Therefore, this practice of

intervisitation as an eva]uation tool was discontinued in 1975.
X
A]though the total evaluation process is planned to support the first goal
of evaluation, the delay in preparation and pr1nt1ng of the final report makes
it difficult to implement immediate changes in project operations based upon

- the published findings. On-site conferences provide immediate feedback to

the .local- project directors, however, and recommendations for strengthening
the project may be transmitted even before the eva]uat1on report is completed.

Since there is some delay in the production of the annua] eva]uat1on report,

and since a very small percentage of the North Carolina project staff members
work in the migrant program on a year-round basis, a dissemination technique

~was needed so that all staff members would have the opportunity to become

aware of the results of the project evaluation without an extended delay.
Since 1972, this need has been satisfied through the use of cassette tapes.
A tape containing the highlights of the project evaluation is delivered to
the Tocal project director or LEA contact person who then assembles those
menbers of the migrant staff who were employed in the migrant project. They
Tisten to the tape and record their own reactions to the evaluation report.
This procedure aids. in dissemination of information and prov1des feedback to

‘the state office. »




The LEA project director has ultimate responsibility. for collection of much

of the evaluation data which is required in order to satisfy regulatjons and
guidelines. Consequently, each director is responsible for the accurate com-
pletion of enrollment forms, migrant student record trafisfer system informa- '
tion, test data, and‘ the annual projéct evaluation report. This information
is submitted to the state migrant education office where information is summa-
'rized and data is analyzed. Copies of the annual state evaluation repont,
along with appropriate documentation, are boung and submitted to the U. S.
Office of Education upoﬁggequest. :

-~

CURRENT EVALUATION PROCEDURES
The' first step in planning for the state program evaluation was the development
.0f a set of state program objeftives. This set of objectives supports the
national program goals of migrant education while specifically reflecting North
Carolina emphasis. The Tocal project objectives included in the local project-
applications were developed in harmony with the state program objectives while
- reflecting specific local emphases and project activities. . '
g
The consultants who assisted the Tgcal project personnel in the preparation of
their pgaject applications emphasized two standards for LEA objectives: "
(1) local project objectives should be supportive of the state objectives, and
(2) they should be measurable by an objective instrument or a recognized sub-
. Jective technique. :
The Tocal «project evaluation reports were prepared by the local project di-
rectors -who submitted them to the state migrant office. The assigned” state
consultant for each.project reviewed the evaluation report and other informa-
tion on file in the state office’relating to the project. A judgement was
made as to the degree to which each project objective was achieved and this
Judgement was compared with that contained in the Tocal evaluation report. Any

discrepancies between the two assessments were noted.
.

day on-site visit to each project during the peak operation periods. These
evalyation visits were conducted by the state consultants, and findings made
during the visits were shared with the project staff.

During the operation of the summer migrant projects, tg§ state conducted a full-

&

‘The annual.state evaluation report was prepared after collecting appropriate .
data from the Migrant Studgnt Record Transfer System and reading and process-
ing all available information from local projects. Among the most significant
sources of information were project evaluations, test data and monitoring .re-"
ports. As in previous evaluations, the basis for the evaluation was the com-
parison of program (and project) outcomes with the 6bjectives approved ia the
project applications. L

Q;téinment of the state objectives is dependent, at Tleast in_part, upon the
successful attainment of the objectives of the local projects. Attainment -
of the state objectives is described in Chapter II. .
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A part of the effort to serve migrant children North Carolina is the coop-

*eration| of the State Education Agency with other agencies which have res--
ponsibillities for serving migrants. The Division of -Migrant Education is

" represented on the State Advisory Committee on' Services to Migrants. This
organization meets six times a year for the purpose of sharing information
-and planning effective, cooperative activities within the respective roles
of each member agency in order to meet more effectively the needs of the
migrant families whd come to North Carolina to harvest our crops. The di-.
rector of the state migrant education program serves as a member of this
interagency committee.

"" INTERAGENCY COOPERATION

-

. <
.

~ NATIONAL PROGRAM GOALS .
Goals for the national migrant education program are based on legislative
mandates to establish or improve supplemental programs of instruction and
supportive services for the children of migratory workers in agrjculture and

* fishing. The 'mobility of migratory children requires agreement among states
in the development of comprehensive national goals. Each state is responsible
for developing a state plan for migrant education which reflects the national
programs and projects among the states. Local project objectives vide a
base for project activities which fulfill state objectives and na¥ional goals.

The national goals for migrant education assist the states in the development
,OF their individual plans for migrant education in keeping with-requirements
of the migrant program regulations. They are extremely important in &ssur-
1pg educational continuity and coordination and provide the foundation for
the total operation of .the migrant education program. State objectives
developed with these goals in mind, and the activities of the local migrant
“projects lend their support to them. :

The following is a statement of the national‘goals for migrén} education.
The State Education Agency will provide: ] A o

. 1. Specifically-designed curricular programs in Egademic disciplines
and vocational education based upon migrant cHildren's assessed-
needs.”’ . ‘

Success-oriented academic prbgrams, career options and céunseling
activities, and vocational skill training that entourage migrant

children's retention in school and contribute to success in later
11 fe. . . d

Communication skills programs which utilize migrant children's lin-
+guistic and cultural backgrounds. :

SuSportive services that foster phystical and mental we]]—b%ing, when
necessary for migrant children's successful participation in the basic
instructional programs, ihcluding dental, medical, hutritional, and
psychological services.

-
.
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Programs developed through interagency cooréihatign at the federal, state
and -local levels, |

A component for meaningful migrant parent invo]vemeﬁt in the education of
their children and in which the cooperative efforts of parents and educators

will be directed toward the improvement of the migrant children's academic
and social skills. - ’

(=)

~

Staff déyelopment opportunities that increase staff competencies in the cogni-

T

* tive, psychomotor and effective domains. ‘ “

‘8. A component to properly identify and enroll all eligible migrant children.

s

Preschool and kindergarten programs designed to meet migrant children's de-
velopmental nTeds apd prepare them for fgture success. |

ishment of dissemination policies and procedures for the de-
velopment agnd evaluation of dissemination materials which will promote an
awareness of:

¢

A.  Program intent;

3

B. dIntra-and interstate program development;
.C.  Contributfon of migrants to the community; and » ”
D. Total gffect of the program.

11. Assurance that sequence and continuity will be an inherent part of the mi-
T grant child's total education program through:
A.‘,"The:devélopment of a'system to facilitate the exchange of methods
‘coricepts, and materials; and « | ! -
B. The effective usé of the MSRTS for inter-and 1n¢rastate'commuh{cation
in thé exchange of student vecords. -

STATE OBJECTIVES . «

In developing projects at the local 1eve1, each LEALis free to establish its own
project objectives, but is held responsible for supporting the state objectives

-which are as follows:'

) . \ . |
» 1. During the 1980-81 program yedr the SEA will assist in the identification and

enrollment of migrant children and youths in the migrant education projects
as_indicated by a record of student enrollment and the establishment of at
least 10 new projects. ~ R . ' t'
2., During the 1980-81 program year the SEA will assist in-the development of
programg of instruction in; the academic disciplines according to the assess-
ed needs of migrant children as indicated by a record of technical assigtance
'provided to the. LEAs. : ’
1.77 ‘ . ‘ 1




- ’

During the 1980-81 program year the SEA will promote-activities designed to
advance the migrant child's social growth and group interaction skills as
indicated by the inclusion of these activities in at least 50% of the local
prajects. '

. N Fd
During the 1980-81 program year the SEA will provide for a program of sup-
porting services in the areas of medical, dental, nutritional, and social
services for migrant chjldren as indicated by the inclusion of these activi-
ties in at lTeast 50% of the local projects.

During the 1980-81 program year the SEA will provide technical and consul-

" tant services in the planning, operation, aanevaluation of the local migrant
projects as indicated by.a record of at least two monitoring visits to each

local migrant project.

During the 1980-81 program year the SEA will provide for the extension of
total services to migrants through interagency cooperation and coordination
as indicated by a record of participation in at least two cooperative proj-
ects with other agencies and organizations.

During the 1980-81 program year the SEA will provide supplementary programs
of instruction to improve the occupational skills of migrant youths as in-
dicated by the inclusion of these activities in at least 25% of the local
migrant education projects. E :

During the 1980-81 program year the SEA will promote the active involvement
of migrant parent advisory councils in the local migrant education projects
as indicated by a record of at.least two meetings of the State Migrant Par-’
ent Advisory Committee. : ) ‘
During the 1980-81 program year the SEA will codperate in the interstate ex-
change of student recordss through the Migrant Student Record Transfer Systenm
as indicated by a record of at least 90% accuracy in transmittals by the
MSRTS terminal operators. . . ,

b = . B
During the 1980-81 program year the SEA will provide opportunities. for im-
proving staff competencies in the use of “innovative and effective teaching
techniques through preservice and inservice education as indicated by a
record of at least 5 workshaps conducted by SEA personnel.

During the 1980-81 program year the SEA'will promote interstate cooperation
and program continuity for migrant children as indicated by participation
in at least 3 national .or regional program activities. -

. During the 1980-81 program year the SEA will provide opportunities for sup-
porting personnel to improve theiir competencies through appropriate train-
. ing as indicated by a record of at least 3 staff development activities.

During the 1980-81 program year the SEA will evaluate sAhe academic and
social progress of migrant children in the local projects on, the basis 'of
objective and subjective data as indicated by a summary of test data attach-
ed to the State Annual Evaluation Report. ' ‘

]
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During the 1980-81 program year the SEA will promote fiscal management
procedures commensurate with legislative requirements and program guide- -
linesvas indicated by information derived from the state consu] tants'
moni toring reports. .

.During the 1980-81 program year tHe SEA will provide for appropriate dis- ‘
semination of program information as indicated by the publication and dis-

tribution of at least 2 newsletters. , 5

PRIORITIES OF THE STATE PROGRAM ? \ '

- The priorities of the state migrant education prbgram are as follows (listed
in descending order):

‘1. Program continuity

2. Summer programs for interstate and intrastate migrants
, s, '

3. Regular school term programs for interstate and intrastate migrants

L

Staff development acti¥ities.
Migrant Student Record Transfer System

. ]
Programs for formerly migratory children

CLASSIFICATION OF MIGRANTS =~ - o C -

For purposes of this report the migratory children are classified as interstate,
intrastate and formerly migratory. These categories of migratory children are
defined as follows: o ’

INTERSTATE MIGRANT - A child who has moved with a parent or guardian within the
past year across state boundaries in order that the parent, guardian or other
member of his immediate family might secure temporary or seasonal employment

in an agricultural er fishing activity. . -

INTRASTATE MIGRANT - A child who has moved with a parent or guardian wjthin
the past-year across school district boundaries within a state in order that
the parent, guatdian or other member of his immediate family might securé tem-
porary or seasonal- employment in an agricultural or fishing activity.

FORMERLY MIGRATORY, CHILD, - A child who has been an interstate or intrastate
migrant as defined above but who, along with his parents or guardian, has ceas.-
ed to migrate within the past five years and now resides in ‘an area in which a
program for migratory children is provided.

IDENTIFICATION AND RECRUITMENT . -

Identification and rdcruitment of students for migrant education projects is

Al
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extremely important. Adequate time for travel and an aggressive school em-
ployee ‘seem to be key ingredients. In many projects the Rural Manpower Ser-
vice representative is quite helpful. It should be recognized, however, that
many eligtble migrants are not associated with crews which are registered with
~ the Rural Manpower Service. In,these cases it is the responsibility of the

LBA to use any or all of the oﬁfér resources available to récruit and -enroll

the eligible migrant children.“§Since there are no guarantees that excellent -
recruitment efforfs will-result in enrollments, it is necessary to emphasize
recruitment on all occasions. "

PROGRAM DEVELOPMENT A : .

Prior to the beginning of the 1980-81 school term aid again before the begin-
ning of the’1981 summer migrant project, state migrant education consultants
and the local education agencies having or' expgcting an influx of migrant chil-
dren made a survey within the LEAs and gathered data from available sources in
the Tocal unit to determine the number of eligible migrant children who might
be enrolled in an educational program. After this information was compiled, a
consultant from. the Division of Migrant Education met with LEA personnel and
assisted in developing the project proposals to be carried out by the Tocal
units. The project activities were based upon an assessment of the needs of
the migrant children identified, programs already in operation in the LEA
which had a bearing upon these needs, and availability of paersonnel to con-
duct a successful project. Objectives for each project were)developed so that
a measure of the impact of the migrant education project c®lild be determined.

Developﬁent of the project application included consideration of evaluation
design and plans for disseminating project information.

Regular school term projects were: developed'sSo that they would supplement the
services which were available to the migrant children from the regular state
supported school operations, local seources and other federal programs. . Acti-
vities wére planned to meet the special needs of the migrant children which
were not being fully met. . ' ' ot

Summer. projects for-migrdnt children were ‘generally the only school programs

in operation during the summer months. Accordingly, they could focus diregt-
~ 1y on the most urgent needs of the migrant children. They emphasized 1an3ﬁage
" arts and mathematics but also provided experiences and ac¢ivities in cultural .
enrichment, "development’ of positive self-image and the improvement of physical"
health and emotional maturity. }" : '

STATE PROGRAM MANAGEMENT | e

After the 5roject activities and project budget were developed, the applica-
tion was submitted to the state migrant office where it was reviewed by ..the
fiscal affairs section and an educational, reviewing comittee. Modifications

were made if necessary and the applications were approved and funded. The -

review and approval of the project in the state migrant office was generally

accomplished within a few'days from the date the'project was received. .

N > ] .1 o
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The resulting basic pattern of services to migrant students was relatively
" stable. The instructional services in both regular term and summer projects
were responsive to the identified needs Jf the migrant children. Regular
school term projects always supplemented the state curriculum and were gen-
serally planned whi]e.keeping%jn mind Title I services available to eligible
migrants. Summer projects wkre considerably more inclusive, especially in
. the area of supportive services. Vocational training and exposure to career
information formed the core of symmer school offerings -for migrant students
of secondary school age. , C
During the operation of the projects by.the local school officials, a con-
sultant from the Division of Migrant Education with assigned responsibilities
madg periodic monitoring visits- to the LEA. For summer term projects there
was one.monitoring visit in each project, and each regular schoo] term proj-
ect was monitored at-least three’ times. The purpose of the monitoring visits

- was to check on the effectiveness of recruiting efforts, review administrative

requirements and procedures, evaluate the instructional program, and encourage
the use of all available resourcés in providing for the needs of the migrant.
children. ‘ g

During the 1980-81 school year, migrant education projects were conducted in
seventy-two (72) local school administrative units (see Table I). Of these,
thirty-eight (38) did nqt operate summer migrant education projects for var-
ious reasons; insufficient concentration of migrants in the area during the
summer, lack of available qualified staff, etc.

-

NEW PROJECTS ‘ ' - )

In 1981, the joint LEA-SEA surveys resulted in the establishment of eleven new

projects. Some of the aréas showed no concentration of migrant familijes; in
"others ‘there were strong indications that significant numbers of migrants

were or would be in the area. In some instances, the statd migrant education

office was unable to prevail: upon the local school officials to establish a

program to serve ‘the eligible children. Figure I indicates the effeotiveness

of the -surveys in identifying the presence of migrant children and establish-

ing projects to serve them. . « - . .
Y .

4
4

The eleven new projects developed 4n North Carolina this year resulted from”
LEA-SEA surveys. Projects were planned, funded and initiated in Alexander,

- Caldwell, Catawba, Currituck, Davidson, Davie, Gaston, Jredell, Pamlico,
Transylvania, _and Wilkes counties.

: . o S
‘The state of North Carolina was ‘Pepresented at the East Coast. Regional work- .
shop in Cherry Hill, New Jersey in February, 1981. Indi*idua]s at this work-’
shop participated .in activities designed to provide intefstate continuity in.
the education of migratory children and greater efficiency in the administra-
tion of wigrant education programse. North Carolina migrant education program
personnel presented eight different’topics during sixteen of the sessions at
this regional workshop. «,*Jv €
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One @f the staff deyelopment efforts undertaken by the State migrant office
was the upgrading of teaching skills in reading and mathematics. Two work-
shops in each subject area were conducted by subject matter specialists.
More than two hundred teachers and aides .attended thiese_workshops which were

.conducted in Fayetteville and Williamston.

The staff development activity which affected the greatest:number of migrant
staff members in North Carolina was ‘the three-day workshop conducted at
Fayetteville, North Carolina. More than 400 professional and para-profession-

al local migrant project staff members from the LEAs conducting summer projects

were in attendance. The- workshop emphasized the procedures for entering skills
on the students" transfer records and the identification and recruitment of
eligible migrant children into the projects. Instruction was also provided in
the teaching of reading, mathematics and the cu]tural‘artégk\ ;

The workshop was planned by the State migrant.staff with consultant help from

local project personnel. Specialistswand consultants from the Migrant Student
Record Transfer System, were used as consultants and discussdon leaders in the
workshop.

The state migrant staff evaluated the effectiveness of the workshop. It was
the opinion of the staff, based upon their own observations and the reactions
and comments from workshop participants, that the workshop was an outstanding
success. The summary of responses by program participants on the effectiveness
of the summer workshop also demonstrates the success of this* staff development
effort. Six-hundred eighty-one (681) evaluation questionnaires relating to

the workshop sessions were. returned to the state evaluator. Of the 8,172 re-
sponses on these questionnaires there was a total of 53 negative responses.
Thgse 53 negative_responses amounts to approximately, .6 of 1%. T

A 4
STATE PROGRAM EMPHAS I;\

. . :
The state migrant office continues to give attention and supervision to pro-
gram management, lgcal surveys to identify migrant children, monitoring of
local projects, staff development activities, parent advisory committee func-
tions, and assessment of administrative effectiveness. Efforts and attention
In these areas have resulted in the most effective migrant program ever to be
conducted in North Carolina.

A
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CHAPTER 11
FINDINGS

\ —

CHILDREN SERVED

During ¢he 1980-81 school year migrant education projects were operated in

~ 727TocaT educational agencies. These projects enrolled 2,452 interstate mi-

grants, 1,975 intrastate migrants, and 11,255 formerly migratory students.

1
Thirty-four local education agencies operated migrant education projects dur-
ing the summer of 1981. Enrollment in these programs included 14534 inter-
state migrants, 439 intrastate migrants and 2,881 formerly migratory students.

Of the#20,536 children served under this program during the' 1981 fiscal year -
3,986 were interstate migrants, 2,814 were intrastate migrants and 14,136
were formerly migratory. Enroliment’ figures indicate that a larger—percen-~
tage of interstate migrants were served during the summer, and enrollment of
intrastate migrants was higher during the regular school term. Secondary
school enrollments were' higher during the regular school term. This is pro-
bably because the secondary school youths are involved in farming operations
during the summer and choose not to enroll in a school program.

Information extracted from the state testing program indicates that during .
the regular school term, approximately 53.1% of the migrant children were *
black, 38.2% were white, 6.6% were American Indians and 2.1% were Hispanic
(See’Figure IV). None of these children were enrolled in non-public schools.
A1l the migrant education projects in North Carolina were operated through

. the public school system.

-

GRADE PLACEMENT = .

Grade placement for secondary school students in-summer migrant projects was
no problem since the activities were essentially ungraded. Students from

“ages 14 to 20 received the same vocationa}¢aud cognitive instruction. In,
en

the regular school term programs the chil -in both the elementary and
secondary schools were placed in classes with other children according to
their ages and previous progress as indicateq_by school recor¥s or assess-

ments conducted by .the teaeher.

Durirg the summer-projects the local project édminjsprators'generally plac-

ed the elementary school children in groups based upon age, physical maturjty

and emotional development according to the: teacher's best judgement and avail-

able records. Since the instruction in the summgr projects was largely in-
dividualized, there was considerable range in grade placement, and instruc--
tion within each group was based upon age, remedial needs, physical develop- _
ment and peer associations. . ~ :

t




INSTRUCTIONAL ACTIVITIES
. , , A\ i
Projects were conducted for migrant’EE?TﬁQen at both the etementary and second-
ary schools levels. While most of the regular school term programs were direct-
ed toward elementary school childrefi, there were a few secondary school students
enrolled in the programs. Instruction for these students was directed primarily
toward meeting their specific needs as identified in the individual needs assess-*
ment. . . // N
. . ‘ ‘
Ny The emphasis in the regular school term projects was in supp]éhenting and re-
inforcing instruction in language arts and mathematics for elementary- school
.. Children. Supportive services in these projects were. held-® a minimum since,
these needs were generally taken care of through other sources of ‘funding. A
minimal amount of health and social services were provided, however, when other
sources of funding were inadequate or unavailable: /

-
-

>

-

During the regular school term the instructional phase of the migrant projects
was essentially tutorial in nature. Teachers and aides were employed to work -
with the migrant children on an individual basis. The classroom teacher assess-
ed the deficiencies of migrant children and prescribed, sometimes in combination
- with the migrant teacher, the instriction to be performeq by the tutor.
-As far as possibTe, the summer term projects were planned so that the§ would
meet the primary inétructional needs of the students as well as their setond-' <
ary supportive needs. Secondary school students were involved. in prevocation-
al and occupational instruction, while the primary emphasds. in the elementary
school was in Tanguage arts, reading and mathematics. Al@%%rojects recogniz-
\— ed the need for recreation and the improvement of self-image. )

s ./ - ‘
During the summer migrant projects the instruction varied from tutorial to €
large group activities. The summer migrant projects were ¢onducted:at school
sites and the children were transported to the.school in school buses. Most

of the instruction was in small groups or on an individualized basis. Some
activities were suited to large group instruction. .

COORDINATION WITH OTHER SCHOOL PROGRAMS .
In the regular school term projects there was.considerable coordination between
the migrant project attivities and other schdéol programs. Since migrant projects.
are typically small, Title I directors are often responsible for the coordination
and administration of the migrant program. Title I also supports the migrant
program through the local inservice activities as well as health services when N\ ¥
these services are provided by Title I. 1In all projects the locally funded sup-
porting services are available to the migrant students. .

)

Except for migrant education projects, summer school operations are relatively
rare in North Carolina. Three projects, Camden County, Haywood County, and
.Pasquotank County did operate Title I Programs and Wilkes County operated a com- .
munity schools program. ,Basically, however, program coorgination during .the

summer was limited to the provision of facilities, equipment, and materials,"

and the involvement of the school principals and other personnel who are employ-
ed for 12 months. ) ~

. r
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SOPPORTING SERVICES® \

cause of the emphasis on ifistruction to supplement existing programs and the
conscious effort not to

During the regular schooliéerm, supporting services were severely limited be-

plant any available services with migrant funds.
Summer migrant projects were generally the only activities in operation in
the LEA's, making it necessary for the migrant project to place more value on
the supporting services required in order to make the project successful. In
most cases the summer migrant projects provided transportation, food services
and recreation. A few of the projects also provided some clothing. In some
cases the clothing was donated by social service organizations and in other
cases it was purchased with project funds.

One of the state’ services which supported the successful operation of the mi-

grant program was the record transfer system. Each LEA participated in the
systemgby sending student data to the-teletype terminal operators for trans-
ission. to the Migrant Student Data Center in Little Rock, Arkansas.

The Northeast Regional Education Center served as a support base for the mi-

grant education projects. In addition to serving as the teletype terminal

location for the'Migrant Student Record Transfer System, it also served as a .

repository for professional education films which were available on a free

loan bqsis to LEAs for use in their migrant education staff development efforts. *

The purchase of equipment under the migrant project’was}he]dhto a minimum.

Only that equipment which could be shown to be essential to the success of the
instructional program was approved for purchase. Each LEA was required to main-
tain an inventbry of equipment purchased under previous migrant projects. Title
to all edquipment was with the state migrant office, and ityWwas understood that
items of equipment would be transferred from one LEA to another when they were
no longer used for the purpose for which they were intended.in the LEA which
purchased them. .

COORDINATION WITH PROGRAMS OF OTHER AGENCIES

Throughout the migrant education projects in North Carolina there was a high de-
gree of coordination and cooperation with other agencies. This was strongly en-
couraged "through the regular meetings of the State Advisory Committee on Service
to Migrants. During 1981 the state migrant office was repregented on this state-
wide interagency coordinating committee. Other agencies represented on this com-
mittee and a brief description of the services they provided to migrant families

are as follows:

Farmers Home Administration - Provides supervised credit
.7 to improve farm dwellings and promote economic develop-
" ‘- ment of the rural, population.
("' U. S. Department of Labor, Wage and Hour Division - Adminis-
ters federal wage and hour law and provides for enforce;
ment of the Farm Labor ContractQr Registration Act.

B ' ’ o
s . ,
b b,
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. Employment Security Commission, Rural Employment and
Training Service - Provides job development, job place-
ment and improvement of employability skills.

. Agricultural Extension Service - Provides educational
programs in agricultural production, marketing, family
living and community re$ource development.

. Human Relations Council - Serves as an advocaté of mi-
grant.families in promoting progress toward a.life of .
equal opportunity, justice and dignity. .,
. Departmerit of Community Colleges - Provides basic adult
education and occupational skill training for migrants
and crew leaders and English.a$ a second language to
those who have 1ittle or no English-speaking ability.

. Department of Human Resources’, Migrant Health Service -
Provides out-patient and in-hospital care to migrant
farmworkers and their famiTies.

. Department of Human Resources, Sanitary Engineering
Division - Acts as the enforcement dgency for the act
regulating the sanitation of farm labor camps.

. Department of Human Resources - Division of Mental
Health - Provides in-patient, out-patient, educational
and consultant services in mental health.

- Department of Human Resources, Division of .Social Ser-
vices - Provides assistance in meeting the basic finan-
cial and social needs of eligible clients.. .

. Department of Human Resources; Division of Vocational
Rehabiljtation - Provides assistance to physically or
mentally handicapped in returning to. gainful employment.

. Department of'Justicea Office of Attorney General -
Renders legal assistance in the drafting of legislation
relating to migrant workers. g

. Department of Labor - Administers the Occupational .
Safety and Health Act of North Carolina and coordinates .
a wide range of programs of inspections, education and
consul tant services.

C. Department of "Natural and Economic Resources and Com-

munity Development - Assists in formulating statewidew—
-employment and training policies and administers pro-
grams under the CETA legislation.

» {
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N. C. Department of Agricultute - Fodq Distribution Division -
Makes' food service programs available to eligible groups
and individua]si’

. Economic Opportunities Office and Community Action Agen-
cies - Provides information and technical services to
community action agencies which renders service to in-
dividuals in the areas of self-help housing, day care,
counseling, consumer education, job development, job
p]acemen} and follow-up.

Church Women United In North Carolina - Contributes health kits,
sheets, blankets apd clothing to migrants and employs sem-
inarians to provide chaplaincy services for them.

Migrant and Seasonal Farmworkers Association - Provides for
vocational trajning, work experience, manpower service
and a wide range of suppart services to migrants and

- seasonal farm workers. C N

N. C. State AFL-CIO - Works through its local community ser-
vice committees to provide counseling, information,"
legislative program support and assistance in assuring
that migrants are accorded their legal 'and civil rights.

In addition to the member organizations of the State Advisory Committee on Ser-
vices to Migrants, its neetings are regularly attended by representatives from

the Governor's office and personnel from local migrant councils and local com-
*munity action agencies. . . I '

&

STAFF UTILIZATION ..
The regular school term migrant education projects in 72 LEAs employed a full
time equivalent of 378,72 staff members. The pattern of staffing is indicated
by Table VI. The summer projects for migrant children involved a total of
54%.92 full-time equivalent staff positions. -The numbers and responsibilities
of the program staffs of the summer migrant projects are indicated on Table VII.

" Figures'on 'these tables represent both full-time and part-time positions and

are reduced to full-time equivalent staff positions. Non-professional support-
ing personnel such as bus drivers, jdnitors and lunchro6m workers have been_in-
cluded in these tables. ’ C . g

Table VIII provides information qQn the instructional staff-pupil ratio for the
34 summer projects. Teacher-pupil ratios are not reported for regular school
term projects as they could be very misleading without a consideration of sched-
gles and pupils contact times.- :

’ .

COMMUNITY INVOLVEMENT ° : ‘ ,

Commuifity involvement in the regular school terf migrant projects showed a
marked increase over past’years. This is attributed to several factors,

»
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including the activities of the State Migrant Parent Advisory Committee
and the impact that this committee:had on the local projects, €

N Another fagtor which has resulted in effective comnunity involvement is
the assignment of the responsibility for making home visits to a member
' of the migrant project staff. Where the local project charged one or more
persons with this responsibility, home-school coordination, recruitment and
general community interest in the project has been improved.

Nurses, home-school coordinators, liaison aides, social workers, supervising

Principalsy instructional personnel and individuals from other agencies serv-

- ing migrants played an important part in soliciting involvement from the com-

gunity agencies as well as cooperation from the parents of the migrant chil=
ren.

During the -summer projects in 1981, several of the local projects took ad-
vantage of “the availability of personnel from community agencies. They used
these personnel to assist in carrying out the instructional and supporting
phases of the programs. These aides worked under the supervision of the LEA
project director, performing their duties as full-fledged staff members.

This was an outstanding example of interagency coordination and coopera-
tion.

Also, during the 1980-81 program year the migrant education section cooperat-
ed with the Migrant and Seasonal Farm Workers Association by providing for the
record keeping requirements of their day care centers through the already es-
tablished Migrant Student Record Transfer System.

Local advisory committees have been established in-each area served by a mi-
grant education project. The State Advisory Committee assisted the local
councils in theim work through annual regional or statewide meetings. More
than 150 parents and representatives of the local projects were in attendance
at the State Migrant Parent Advisory Council in October, 1980. Informatlon

- Was shared and plans developed that enabled each agency to use its resources
to the maximum benefit of the greatest number of migrants.

Field trips served as one medium for encouraging parent and community inyolve- .
ment in project activities. The use of volunteers from the community on field
trips had.some tendency to carry over -into other aspects of the program.

» Some of the-summer migrant projects had excellent community involvement as in-
dicated by the number of adult volunteers other than migrant parents who donat-
ed their services to making the local project.a success. ‘These volunteers
served as instructors, instructional aides, lunchroom workérs or as resource
individuals to enrich the experiences of the migrant children. ™
INTERSTATE PLANNING 5

One of the activities which indicates the interstate coordination of the North

Carolina Migrant Education Program with similar projects -and programs in other

states was the Eastern Regional Migrant Education Conference held in Cherry Hill,

New Jersey. , The State Director of Migrant Education served on the program

. - LY .
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planning committee for this conference which brought together migrant progiam

personnel from 21 states, and two members of the state migrant staff served

as program presenters during the conference. In addition to this inpvolvement,

personnel from local projects presented workshop sessions during the.conference.

Each LEA operating a migrant education project complied with all regulations '
and procedures of the National Migrant Student Record Transfer System._/

. - o .
National conferences for State Directors and other program personnel were con-
ducted during the year and were of some value in publicizing program informa-
tion and administrativé requirements. The State Director. participated in these
conferences and disseminated relevant information from them within the state.

\Interstate planning and cooperation is also demonstrated by the- fact that_the
director of the North Carolina migrant education program served as President

+ of the National Association of State Directors of Migrant Educatien.

PROGRAM STRATEGIES AND ATTAINMENT OF STATE OBJECTIVES

An attempt has been made to sfate the goals and objectives of the state migran*
education program in specific and measurable terms. Each stated objective was
attained to a greater or lesser extent. Progress toward meeting these objec- e
tives is evidgnt by the reports of monitoring visits to the LEAs by the state
migrant consultants. These reguldr monitoring visits by the state consultants
along with the activities sponsored and conducted by the state migrant educa-
tion office is the basis for the judgement that-each state objective was met
as indicated below. 7 ‘

.

. There were many strategies included in carrying out the functions required to

meet the state objectives. These strategies were developed into a calendar
of activities and projected over the fiscal year. )

‘The review of the 1979 State evaluation report by the U: S..Deﬂ'rtment contain-
ed a suggestion that the strategies used to achieve the objectives of the state
program might be placed in closer proximity to the objectives. As a result of-
this suggestion the stz%e evaluator revised the reporting format so that the
‘statement of the objectdve is followed by (1) the strategies used to achieve : *
the objective and (2) a statément relating to the degree of attainment of the
objective along with a brief statement upon which the attainment of the objec-
tive was based. This revised format was used in the 1980 State Evaluation re-
port and-is continued in this report for 1981.

The state program objectives, strategies planned to meet the objectives and
the ‘progress made in attaining the goals set forth in the objectives are as
follows: ' ’ :

Objective 1:  During the 1980-§1 program yearn the SEA will assist in the
identification and enrollment of migrant children and youths .
An the mignant education projects as indicated by a necond
0f student enrollment and the establishment of at Least 10
new projects. ’ '
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Strategy: Assisting in the identification of migrant children - Each of the
state consultants assisted in the identification and recruitment of migrant
children throughout the year. One staff member devoted a major portion of
his time to this function. . :
Achievement of the objective: This objective was fully attained as indicated °
by the identification and enrollment of 20,536 children in the ‘migrant educa-
tion projects during 1980-81. Of this number, 1,621 were enrolled in one of
the 11 new migrant education projects which were established during the pro-
gram year. -

Objective 2:  Durning the 1980-81 program yean-the SEA will ass4ist in the
development of proghams of instruction in the academic dis-

e - ciplines according 2o the assessed needs 04 Lhe mighant chil-
dren as 4indicated by a necord of technical assistance provided
1o the LEAs.

Strategy: Providing technical assistance to the LEAs - This responsibility
was carried out by the state program director and four state consultants.
Technical assistance was provided throughout the year as required.

Achievement of the objective: This objective was fully met as indicated by
the fact that the state migrant consultants worked with LEA personnel in the
development of 72 projects during the regular school term and 34 projects dur-
ing the summer which offered instruction in the basic disciplines.

, . 1[4

Objective 3:  Duning the 1980-81 program year the SEA WLl promote activities
designed 2o advance the mighant chifd’'s.social growth and group
Anteraction shills as indicated by the inclusion of these ac-

. . Xvities 4in at Least 50% of the Local projects.

Strategy: Reviewing Rroject applications - The review process for regular
schoo] term and summer prdject applications was accomplished in April, and .
May. "Appropriate program components were suggested if they were not “includ-
ed in the project application during the planning stages. ;
Achievement of the objective: This objective was fully met as indicated by
the inclusion of activities in 64 of the local projects which were designed
to advance the migrant child's social growth and group interaction skills.

Objective 4: Durning the 1980-81 progham year the SEA wifl provide a pro-
' gham of supporting services in the areas of medical, dental,
- nutnitional and 3ocial services for migrant children as in-
dicated by the incfusion of these activities in at Least 50%
0§ the Local projects. ,

Strategy: Assisting in the planning of the regular school term projects and

the summer  term projects - This strategy was carried out by the state’program
consultants during April and May. ‘ o

~
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Achievement of the objective: Twenty-eight Qf the 72 regular school term
‘projects and twenty-six of the thirty-four ggmmer term migrant projects in- .
cluded health and social-seryices as one of their activitjes. Therefore,
this’ objective was fully met.

Objective 5:  During the 1980-81 program yean the SEA will provide technical

i , and consultant services in the planning, operation, and evalua-
Lon of Local mighant profects as indicated by a neeord of at
Least gwo monitorning visits 2o each Local migrant profect,

Strategy: .Monitoring LEA projects - This strategy was carried out throughout
the year. Each regular school term project was visited at least three (3)
times by a state consultant and each summer term project was monitored at
Jeast once. - .. -
Attainment of the objective: Because of the travel restrictions yhich were
-placed on the program consultants, this objective was only partially met.
Only one monitoring visit was made to each of the 34 local Summer projects.
Approximately 300 monitoring visits were conducted in the YTocal migrant proj-
ects by the migrant gonsultants. On each of the monitoring visits by a state
consultant the projedt records a reports were checked; certification of
etigibility ‘forms were reviewed; at¥ention was given to the coordination of
the migrant project with other .school programs; parent adyisory committee in-
volvement was noted; recommendations for improving the operation of the proj-
- ect or keeping it functioning’ according to the project proposal were made; and
technical assistance was .given in the operation of the project.

Obfective 6: Duning the 1980-81 program year the SEA will provide fon the
N - extensdon -of total services 2o mighants through Ainteragency
coordination and cooperation as indicated by a necond of par-
Licipation in at Least two cogperative profects with other
agencies and ornganizations. :

“Strategy: Cooperating with other agencies - This strategy was carried oyt
throughout the program year. y o

Attainment of the objective: This objective was fully met. Throughout the
year the program director served as vice-chairman of the N. C. Advisory Com-
mittee on Services to Migrants. This committee is composed of representatives
of many of "the state and local agencies of governmént and private non~-profit
organizations which provide services to migrants. - .

The Division of Migranf Education is also represented on the North Carolina
*Council of Churches Migrant Project.and cooperates with *hat organization
in the delivery of services to migrant families. : .

A descript%on of other interagency activities is inc]uaéd in this evaluation
report under COORDINATION WITH PROGRAMS OF OTHER AGENCIES (p. 13).

. _ ” . ’
Objective 7:  During tie 1980-31 program year the SEA will provide supple- |

mentary programs of instruction to improve the occupational

Shills of migrant youths as indicated by the inclusion of
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O these components. in at Least 25% of the Local mignant educa- .
. ion® projects. R _ 5,
. ) _ ’ . Ak
Strategy: Asststing tn planning the regular school term projects and the sum-
mer term projects - This strategy was carried out during April and May of 1981.

Attainment of the objective: Analysis of the project information available in
the state migrant office indicates that this objective was only partially met.
Twenty five percent of the Jocal migrant projects did not have an otcupational
component in them. During the summer program the percentage of LEAs offering |
this kind of instruction approached 25% when eight of the 34 units o twenty

three and one half percent (23.5%) included occupations among their.offerings.
Since the instructional program during the regular school term is supplementary
to the on-going program in the school, there was not a significant number of

students who were identified as having unmet needs in the area of occupation-
al instruction. ’

Objective §&:  Durning the 1980-81 progham year Zhe SEA will promofe active
Anvolvement of parent advisory councils in the Local migrant *
education projects as indicated by a necond 0f at Least two

. meetingd of the State Mighant Paxent Advisony Council. -

Strategy: Planning workshops for migrant parents - This strategy was carried
out in October, 1980 and April, 1981. . .

Attainment of the objective:o This objective was fully met. Two meetings of
the State Migrant Parent Advisory Couricil were held during the program year.
At these meetings the parents were involved in learning activities which wouyld
enabje them to become actively involved in their local projects. One, group of
parents demonstrated how to make puppets, write scripts and become actively in- .

volved in the learning activities with their children through the use of 'puppets.

Other topics at these workshops included group activities on how.&hildren learn.
Objective 9: During the 1980-81 progham year the SEA wifl c&%?laaiz in
C the intersiate exchange of student neconds through the Mé-
grnant Student Record Transfer System as Lindicated by -a nec-,
ond 0f at Least 90% accuracy in transmittals by the MSRTS
. tewminal operatorns. - :

Strategy: Supervising MSRTS transactions in North Carolina - This responsi-
bility was carried out throughout the year. The MSRTS operations were under
the supervision of one of the state consultants and were carried out by four
teletype terminal operators. A1l state consultants monitored this aspect of
the program at the LEA level. ] ’

Attainment of the objective: This objective was fully met. Records from the
Migrant Student Data Center in Litfle Rock indicate that more than 43,311 trans-
mittals were processed through the¥system during the program year.. There were
3,905 errors detected in these transmittals. This is an accuracy of 90.98%,
which exceeds the expected perfovmance in this ?§?a.
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with project personnel as the need arose.

. r
Y e .

Objective lo:a\ Durning the 1980-81 progham year khejSEAiuitz provide oppon-
Lunities forn improving stafd competencies in the use 0§
. dnnovative and effective’teaching techniques through pre-

IR denvice and inservice education as indicated by a recond of

at Least 5 workshops conducted by SEA personnel.

Strategy: Planning and conducting preservice and inservice workshops - Five )
major workshops were, pianned and conducted during the year. .

Attainment of the objective: This objective was partially met. Because of
travel restrictions and other réstraints placed upon the migrant program

. staff: it was possible to conduct only. three staff developmenf workshops in

the area of teaching techniques.

Planning mathematics and language arts- workshops was a major activity which
was carried out by the state migrant staff and representatives from LEAs dur-.
ing September and October. The two resuiting reading workshops were conduct-
ed in November.. OQutstanding educators from LEA's in North Carolina and con-
sultants from other states were used as program presenters in these workstiops.

Planning summer staff development activities ‘began in March. Division direc-
tors in the Department of Public Instruction participated in this planning
along with members of the state migrant staff and_representatives from the
LEAs. The resulting workshop in June, 1981 was the, highlight of “the staff
development program sponsored by the state migrant education program.

Objective 11:  Duning the 1980-81 program year the SEA will promote inten-

state cooperation and progham continuity for migrant chil-
dren as Aindicated by participation -in'at Least 3 national
on negional program activities. -

Strategy: Participating in regional and national program activities - These
activities were planned during the time that the State Plan was being develop-
ed. .

» ]
»,

Attainment of the objective: This objecfive was fully met. State migrant ed-
ucation personnel were represented at the National Migrant Education Conference
at Chicago, I1lino1s, the East Coast Regional Workshop in Cherry Hill, New

. Jersey and at the State Directors meeting in Silver Springs, Maryland. The

State Director served as a member%of the program committee for the National
Migrant_Education Conference at Phoenix and is President of the State-Direc-

.

tors of Migrant Education. .
Ry ’ , 1
Objective 12: ' Duning the 1980-87 program yean the SEA will provide oppon-
— tunities for supporting personnel to improve their competen-
. cies through appropriate draining as indicated by a necond
v 0f at Least 3 staff development activities.

dSgrategy: Conducting staff development activities for supporting pérsonnel --
This strategy was carried out in 4 major workshops and on an individual basis-

o

21 - ' )

o | 34 - f




B

Attainment of the objective: This objective was fully met: Atﬁtﬁé same time
that the two reading and mathematics workshops were conducted for instruction-
al personnel, supporting personnel working in the area of tecruitment, and
student records were given instruction on these supporting areas. Sessions
were also planned for program administrators, recruiters, record clerks, social
workers and nurses at the summer workshop conducted in June.

In addition to the group activities for recruiters and record clerks which were,
provided at the workshops, individual instruction and training was given to

the local project personnel as the need arose. A special workshop for recruiters
and record clerks was also conducted for personnel involved in these areas. Re-
cruiters and record clerks in new projects participated in special training pro-.
grams as the project was initiated.. " ,

Objective 13:  Dwiing the 1980-§1 progham.yearn the SEA will evluate the
. academic progress of the mighant children and the effective-
ness of the Local migrant projects on the basis of objective -
data generated ‘at the fLocal project Level as indicated by
dumparies of test datg which will be attached to the State
Annual Evaluation Repont. ‘
{ .. Strategy: Reviewing local project evaluation reports - This was done by the
state evaluator during July,. August and September, 1981.
Attainment of the objective: This objective was fully met. The local project
evaluation reports submitted to-the state migrant office were reviewed by the
state program evaluator and the state consultant who worked with the projects.
A judgement was made regarding the degree.to which each project ebjective was
attained. ‘
The résults reported in this annual program evaluation which will be transmitt- g
ed to the U. S. Education Department are based upon all information and docu- -
meptation available® to the state migrant program evaluator, including a sum-
mary of scores derived from the statewide testing.
- v, A4
Objective 14:  Duning the 1980-81 progham year the SEA will promote §iscal
management procedures commensurate with Legislative nequire-
ments and program guidelines as indicated. by information de-
rved from the state conAult@pZz' monitorning heponts.

Strategy: Monitoring the fiscal gperations of the lofal projects - This
function was carried on throughout.the year. . .

Attainment of the objectives: This objective was fully met. The state mi-
grant consultants assisted the local school officials.in the development of
the Tocal project applications and in the development of a budget to support
the project activities. During the regular §chool term the consultants mon-
itored the operation of each local project three times during the regular
school year and once during the summer to assure fhat the project was being
carried out according to the approved project application and all other pro-
gram.and fiscal requirements. TFiscal ‘operations were monitored on the occa-
sion of each monitoring visit and a written report of the monitoring visit

o
-
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was sent to the LEA officials.

Objective 15:  Duning the 1980-81 program year the SEA will provide fon
appropriate dissemination of progham information as in-
dicated by the.publication and distribution of at Least
2 newslettens.

J
Strategy: .Gathering and organizing newsworthy events and project reports.
This activity was carried on throughout the year.

Attainmgnt of the objective: This objective was fully met. During the pro-
gram year the state migrant staff collected and reported some of the news-
worthy happenings in the state. Migrant Matters, a periodical newsletter,
was published twice during the year.® One edition provided highlights of the
outstanding features of the local projects ‘and one dealt with the growth and
equnsipn of the state migrant education program.

Other dissemination efforts included the distribution of a slide-tape program
developed cooperatively with the National Educgtion Association and the

North Carolina Association of Educators and a/brochure entitled Priorities and
Objectives for Migrant Education. ‘

At the local level the program was given considerable coverage by newspapers.
Also, several radio.and television stations made announcements about the pro-
gram and produced documentary programs for feature broadcasts.

LOCAL PROJECT OBJECTIVES
The migrant education projects were supplementary in nature and were directed
specifically toward those needs of the migrant students which were not being
met adequately in the regular school program.. Ninety-five (95) of the 106

" regular school term and summer projects included an objective relating to im-
provement in language arts; ninety-two (92) included mathematics in their,
projects; sixty-four (64) included an objective relating to student's social
adjustment and fifty-four (54) included a health service objective. Among
the other objectives during the regular school year were those relating to
parent involvement, staff development, natural science and social studies.

There continues to be improvement in the statement of obje¢tives in the proj-
ect proposals. This can be attributed to insistence by the state consultants
that the LEAs include-measurable objectives relating to all phases of project
operations “in the project proposals. The .evaluation of each project was based
upon the set of objectives in the project application. A1l of the local proj-
ect objectives were supportive of the state program objectives. In addition
to specific performance objectives in each instructional area, the projects
included objectives relating to staff development, dissemination of information,
clerical responsibilities, project evaluation, fiscal reporting, parent advi-
sory council activities, health services, recruitment, social growth, and com-
munity involvement. ) ‘ :

Objectives for bofh the regular school term and the summer,term were the pri- .
mary basis for evaluating the .success of each LEA project. A judgement was
e

e
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made on each objective in each project as to the degree of attginment. Every
available source of information bearing upon the objective was used in making
this judgement. The most heavily relied upon document was the local evalua-
tion report prepared by the local project director and his staff! Other
sources of information used in this evaluation effort were reports of state
consul tant monitoring visits, reports..from news media, and reports from state
program consultants who worked in the LEAs during the operation of the projects.

Summaries of the degree to which each objective in each tEA project was attain-
ed are contained in the appendix of this report.

2

DISSEMINATION

Dissemination of program information at’the local level included news releases
to local newspapers, coverage by local radio and television stations, reports
to local boards of education and other local groups, pictures, slides and tape
recordings which were presented to seTected audiences, and the distribution of
newsletters. :

At the state level.there was a dissemination of information through the.pub-
lication of Migrant Matters..Jhis newsletter was directed to local migrant
project directors, school superintendents, advisory committee members, per-
sonnel in the State Education Agency, and the U. S. Department of Education.
Additional news releases from the Division of Public Information were sent to
newspapers, radio, and television stations, wire services and other news media.

" Other methods of disseminating program information were the reports given at
the periodic meetings of the State Advisory Committee on Services to Migrants
and through the State Migrant Parent Advisory Council.

One disseminatidh effort is worthy of special note. During the year the state
migrant office continued its cqoperation with the North Carolina Association
of Educators in a project funded by the National Education Association in the
dissemination of a slide-tape program describing the migrant education program.
This slide-tape program has been duplicated in large numbers and shared with
local project directors who have found it effective in promoting migrant ed-
ucation among a variety of audiences. It was shown at local and area meetings
of the professional education associations and recognition was accorded to
those who were serving the migrant children in the local schools.

ANNUAL STATEWIDE TESTING PROGRAM

In Ahri], 1987 a battery of.achievement tests was administered to students in

e first, second, third, sixth, and ninth grades throughout North Carolina.
A Xrescriptive Reading Inventory and a Diagnostic Mathematics Inventory was
admint

Tn grades one and two. The California Achievement Tests were
used in grades three, six and nine. - -

This report includes a summary of student performance for the entire student
population in the state, as well as for the total student population enrolled
in the migrant education program.

f
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Stydent performance is reported in grade equivalent scores and percentile

ranks because these indices traditionally have been used throughout the

.nation, includihg North Carolina, and are more familiar than other derived

scores. .

It should be pointed out that the test publisher did not report grade equiva-

lTent scores in spelling at grade nine. The publishers believe that the grade

equivalent score is not an appropriate score for spelling at this level be-

" cause average performance in spelling beyond the sixth-grade level typically
increases very little, or may even decline. " -

The grade equivalent scores and percentile ranks for the norm-referenced tests

at the, third, sixth, and ninth grades were calculated from representative sam- -

ples of students in the nation. The interpretive scores for the criterion--
referenced tests at grade one and two are estimated scores that were derived
by the publisher by correlating scores from the criterion-referenced tests
with- scores from norm-referenced tests given at the same grade.levels— <

In Tight of the fact that the normed scores for the criterion-referenced tests
at the first and second grades are estimated and the scores are higher than
anticipated, CTB/McGraw-Hill was requested to provide appropriate comments re-
lative to the establishment of estimated scores and the performance of North
Carolina students on the reading and mathematics tests.  CTB/McGraw-Hill's
comments on these points are as follows:

! The average estimated CAT C & D normed scores derived from the
Prescriptive Reading Inventory (PRI) for Total Reading and from
the Diagnostic Mathematics Inventory (DMI) for Total Mathematics
at Grades 1 and 2 seem higher than would be expected in Tight of
the actual CAT-C scores obtained at Grades 3, 6, and 9, and in
relation to past experience -in North Carolina. CTB/McGraw-Hill
has rechecked and verified the accuracy of its estimating and -
processing procedures and has established beyond reasonable
doubt that the test results reported are valid measures 40f the
levels of achievement of students in the schools of dorth Carolina.

The publisher has analyzed the changes in statewide performance
between Grades 2 and 3--in which Reading-goes from well—above .
average (3.3) at Grade 2 to slightly above average (3.2) at Grade
3, and in which Mathematics goes from well above average (3.4)

at Grade 2 to slightly above average (3.9) at Grade 3. It is the
publisher's conclusion that this apparent anomaly in the-tes#re-
sults could be due to several reasons, including the following:

1. The students in Grade 2 have, as a group, a relatively stfonger
instructional background in both Reading and Mathematics 'than
students in Grade 3. — :

-~

fhe skills measured at Grades 1-and 2 lend themselves more
readily to improvement through direct instructional inter-
vention, including drill-type activities.




3. The skills measured at Grade 3 and above are more complex
and Tess amenable to improvement through instructional change.
Mathematics cencepts and applications, in _particular, require
a certain level of reading skill if the student is to under-
stand the problem and be able to respond to it correctly.

CTB/McGraw-Hi1l is continuing further study into this difference in performance.
(They add, however, that) it is clear that students in North Carolina are per-
forming above the national norm in Reading at Grade 2 and in Mathematics at
both.Grades 1 and 2. This is an accomplishment of which North Carolina educa- -
tors should be proud. They should attempt to maintain and extend.the progams
which have brought about these excellent results.

In contrast to the above average achievement in reading and mathematjcs for the
state as a whole at grades one and two, it should be pointed out that the read-
ing achievement for the migrant children in grades 1, 2 and 3 who were included
in the testing program was from slightly below ¥o- well below (1.6), (2.6) and
(3.2) the national norm. In mathematics the scores for these same children are
well aboye the national norm in grades one and two (2.1).and (3.3) and slightly
below (3.6) the national norm in grade 3. In grades 6 and 9 the migrant program
scores are well below-the national norms in both reading and mathematics. )

Further analysis of the scores reveals that the migrant children are below the
state averages at all levels on all tests. While the deviation from the state
‘averages’ is very small in grade one, there is a marked difference noted in
‘grades two, three; six and nine. '

When the migrant program scores are plotted on a graph against the national norm
the achievement lag of the mjgrant students is revealed. 'Such a graph demon--
strates very dramatically that as the migrant studentS progress in school they
continue to fall further and further behind in expected academic progress.
RN .

;ngbright n?te revealed by the reading and mathematic§ scores frah the state-
wide testing¥program over the Sast 4 years is that the lag between achievement

levels of the migrant children and the natiopal norm is decreasing. This is
~. shown very graphically on Tables VII and VIII. @

£

OTHER FINDINGS

The 1980 annual evaluation report contained several recommendations. These
recommendatiGns could be divided into two groups--one dealing with SEA pro-
gram management and the other with LEA operations. They served as guides for
the improvement- of the-operation of programs and projects. The recommendations
. made by the state evaluator in that report were followed in varying degrees as
indicated below. o '

1.  The Division of Migadnt Education shoufd nequire the LEAS 20 conduct
needs assessments according to the provisions contained in the Migrant
Education Administrative Guide. :

The evaluator notes that all of the LEAs haviqg projects during the regular
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school term had an objective in their project application relating to needs
assessments. There were two projects during the summer, Chowan and Scotland,
which did not contain an objective relating to needs assessments. These were
the same two LEAs that did not include an objective in their project for the
summer of 1980 relating to needs assessment. While there was an improvement
over past regular school term projects, this evaluator sees room for further
improvement in this area of program planning and development for summer proj-

ects.
<

2.  The Division of Mighant Educatidn showtd continue to seek improvement
in the continuity of thg educational programs of mighant children.

The first priority of the state migrant education program is to achieve .a
high degree of program continuity. Activities which can be cited to. indicate
an effort in this direction are the participation in the Migrant Student Rec:-
ord - Transfer System, the participation of the state and local projects at
the east coast regional migrant education conference, the attendance of the

" state migrant program director at other regional and national conferences,
and the use of out-of-state consultants in the State-sponsored workshop jin
North Carolina. - M

. " )

Probably the greatest.éﬁng1e activity to provide continuity of program for
the. migratory children is the recording of education skills on 'the students'’
records. The state educational agency should continue to cooperate with the
national migrant data ceénter in this effort. It should also continue the
training of local project personnel in the procedures necessary to carry out
this fupction and refine the processes so that they can-be carried out with -
the greatest efficiency and least probability-of error. -

3: The Division oﬁ.Mignant Education should continue to provide technical
i assstance o Local school personnel in conducting swweys and develop-
. -Ang new mignpnt projects. : ) ’

Experience during the past year demonstrated that a concentrated effort to
identify migratary children can bear positive results. During the period
covered by this report 11 new projects serving more than 1,600 children re-
sulted from the surveys conducted in the local school units by members: of .
.the 'state migrant staff. Such efforts should be continued in those areas of -
* ihe state where there seems to be a likelihood that sufficient numbers of
childken might be locateéd toimake it feasible to develop a project for them.

4. The Division of Mignant Education shoutd nevise the méghant education
. " program fomms. ) -

b

. “The forms which were used in conducting school surveys were revised and up-
dated during the year in an effort to find the most effective instrument for
the initial identification of eligible migrant children.

There was an intensive effort made to revise the skills transmittal forms so
that they would be easier for a teacher to use. This effort has met with con-
siderable success.” At this writing more work. remains to be done on these re-
" vised forms, byt already. there is a noticeabld increase in the number of skills-
. being transmitted. . ¢ '
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Pending changes in program regulations and operational procedures made it in-
advisable to make significant changes in other program forms. With the pub-
tication of new régulations and-new intérpretations relating to the program
this recommendation should be continued.and new emphasis should be given to

the reviewing and revising program forms. )

5.  The Divisdion of Migrant Education ghould cooplnate with Local mignant
profects in conducting MSRTS ennoflment validation studies. ’

This recommenddtion was followed during the regular school term. Consultants

from the Division of Migrant Education carried out validation studies in -six
local projects. . ' -

These validation studies indicated a high degree of competence on the part of
Tocal project personnel in the application of definitions and eligibility
criteria for identifying and enrolling migrant children in the migrant educa-
tion program. .

Where patterns of ineffectijve recruitment were noted or where the filing system
used by the local projects indicated a need for improvement, recommendations
were made by the monitoring team to .correct or.jmprove these procedures.

6. The Division & Mighant Education should nevise program publications in
ordern to keep them up-to-date. * .

This recommendation was followed. Some changes were made in the publications
distributed through the state migrant office, particularly those publications
, which relate to identification, recruitment and enrollment of migratory chil-
dren and those policies and procedures relating to the operations of the trans-
‘mittal of student data to the Migrant Student Record Transfer System. :

There was a complete re-write.of the Record Clerk's Manual to bring it up-to-
date in the areas of recruitment, record transfer system procedures, record *
keeping, filing, MSRTS codes and-policies relating to eligibility of children
for epro]]ment in the program.’ o

7.  The Division of Mighant Education should continue to cooperate with other
. governmental and private, non-profit agencies in providing comprehensive
services to mighant gamilies.

" This recommendation was followed. The cooperation with other governmental and
private, non-profit agencies providing services to migrant families is well
dogumented in this report.’ This cooperation was of such a magni tude that it

, Was considered to be an outstanding feature of the state migrant program.

8. The Division of Migrant Education should continue to use effective evalua-
ion progedunes. ' .

This recommendation was followed. Evaluation procedures have been developed
which fulfill ‘all of the requirements in the program regulations. The methods
and procedures used in the evaluation of the program and projects in North
Carolina are described in Chapter III\Qf this' report as an exemplary portion
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of the North Carolina migrant education program.

9. The Divisdon of Mignant Education should continue o support the State
Mighant, Parent Advisonry Council activities. :

This recommendation was followed. Personnel from the state migrant program
staff worked with the officers of the State-Migrant Pgrent Advisory Council
in a consultant capacity. Assistance was rendered in Tocating appropriate
meeting facilities and in developing effective and-meaningfiul agendas, for
the meetings. Workshop presenters were screened apd recommended; news media
coverage was arranged; notices of meetings were sent to the local project
directors and local PAC chairpersons; and programs' for the meetings were
printed. -

10.  The Division of Migrant Education should continue its effonts €o in-
prove prograin operations through stadf development. -

This recomméﬁdation'was‘followed.. Workshops activities are described in
Chapter III of this report as one of the exemplary components of the state
program, ) , ’

The following recommendations from the 1979 State Annual Evaluation Report
relate to LEA program management. . <

. The Zocal educational agencies should provide bilingual-bicubtural
proghams for Spanish-speaking children in thein mighant projects.

The LEAs with any non-English speaking children enrolled made efforts to pro-
vide instruction in the children's native language. It was noted that many of
the Tocal projects employed bilingual staff members. Bilingual programs and
English.as a second language served many migrant children who were bi]ingual
in English and Spanish or who did not speak English.

2. The hours of operation of Local summer mighant profects should be during
the pant of the day which would allow the gneatest number of mignant chif-
dren to necedve the greatest benefit from the program,

It should be noted that‘after’severa]_years of persuasion-this recommendation

" was followed by all but one of the LEAs. Summer projects were operated for

the most part°during the morning.and early afternoon. One project operated
during the morning hours only.- . .

Columbus County was the only LEA to operate a project in the afternoon and

evening. This project operated from:3:30 to 7:30 p.m.

3. The Local educational agencies should continue to make a concesrted
effont to ennoll akf eligible childnen and -youths at the secondary
school Level in the negulax school term mighant profects,

This recommendation was apparently followed by the LEAs. A comparison of the
-age-grade reports for the 1980 and 1981 program years indicate that there was a
s1ight .increase in enrollment of children (475) who were 15 years of age or

e\l
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older. The percentfge of children in this age range. increased from 23.1 to
23.4. : ‘ /

4. Llocal prwject directors should make every neasonable effort 6 secure
Supporting Services from othern agencies and onganizations.

This recommendation was apparently followed. Local project evaluation reports
indicate. that supporting services were provided by the local departments of
pubTic health and social services, the rural manpower servid%, Tocal migrant
health projects and other organizations and community.action agencies.

5. Local education agencies shoued give attention to the development 0§

Andividunl wnitten educational plans §on each student ennolled in the,
migrant education program.

This recommehﬁation was followed to some extent. There was more evidence of
individual wrjtten education plans, for the students during the summer months.
Some of the regular school term projects also followed this plan of instruction.

6. Local project dinectons should give more emphasis Zo the established
prionities of the state pregram. o .

This recommenddtion related to the first and second.priority of the state

program (progiam continuity and summer school projects for migratory children).

Analysis of the local project emphases “indicate that little attention was given

to the recommendation. Even though a total of eleven new projects were develop-

ed, there was-an increase of on® three in the number of summer projects w@jch
were operated. ' :

-

7. . Local necruiter-clenks should be punctual in thansmitting student informa-
tion to the ‘Migrant Student Recond Trans fer System terminal openaton.

. There was. a concerted effort on the part of the .state consultants to have the

lTocal recruiter-clerks keep their record transmittals up-to-date. This was

., also emphasized at each of the workshops conducted for recruiter and-record

17

clerks. It was alse one’of the <items that was checked when the program con-
sultantg-fade their periodic visits to the local projects. Therefore, it is .
the judgement of this evaluator that the results observed indicate -that the
LEAs .dig-follow this recommendatior. ' Y

-

2

~ A

30



' CHAPTER 111
PROGRAM EFFLCTIVENESS

PROGRAM FOCUS" , - —

In sidering the effectiveness of the North Carolina Migrant Education
Progrdq, it is necessary.to take into account the different types of proj-
ects being operated within the state.: Regular school term projects enroll
formerly migratory children in great numbers. Regular schoo] term. projects
also enroll smaller numbers of intrastate migrants and the interstate mi-
grants who are home-based in North Carolina. These regular school term proj-
ects. are supplementary in nature, .and are designed to strengthen instruction-
al programs offered through state, local and other federal sources of fund-
ing. Summer-term migrant education programs are focused more directly on.the
needs of interstate migrants and provide a full range of instructional and
supporting services. . :

TESTING RESULTS

The emphasis upon documenting achievement of project objectives with gain
scores continued in 1580-81. 100 percent of the projects submitted summaries
of pre-test as well as post-test scores. Students who were enrolled in North
Carolina migrant projects during the eighth school month of the regular.term
stood an excellent chance of being tested with one of the tests used in the
annual North Carolina testing program. These tests are the:California Achieve-
ment Test, Primary Reading Inventory or Diagnostic Mathematics Inuentory.

Other tests which were used at times as a diagnostic tool or to measure achieve-
ment included the Wide Range Achievement, Slosson Oral Reading Test and Gates-
MacGinitie Reading Test. : ' s : .
In past -years the use of different tests and score types ranging from grade
equivalent to raw scores severely Timited the statistical comparisons which
could be made. Migration and absences from school on the day “tests were ad-
ministered made it quite difficult to obtain two sets of measures on the same
students over any reasonable span of instruction. - Given these difficulties,

it was almost impossible to report gain scores representative of three or more
projects with more thah thirty students at the same grade level aoh the same
test. Therefore, we departed from this method of reporting in 1979 and are now
relying solely upon test scores Qerived from the state-wide testing program. °

Comparisons of the migrant ¢hildrens' scores are made with the average achieve-
ment scores for all children tested in North Carolina and against the national
norms. The status of thé migrant children tested ‘in North Carolina in-'1981

is also compared with the scores reported at the same grade levels in 1978,

- 1979 and 1980.

.
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In making this comparison ?tﬁshou]d be pointed out that the test scores .re-
ported in 1978 were for those children who wereparticipating in a supple- .
mentdry instructional program in one of the local migrant projects. Scores
reported for migrant children in 1980 and 1981 included all migrant children
tested, even though they might have been achieving at or above grade level
expectancy, and therefore not being givem supplementary instruction in a
lTocal migrant education project. The difference in the way the scores were
reported in 1978 might have caused some distortion of results, making it
appear that the migrant children made greater gains than they actually did.

-Scores from the 1981 testing program, however, were reported on all children

who were eligible for services in the migrant educatiofi project whether they

were being provided with any supplementary services or not. The same pattern
of gains are noted in the 1981 scores that were recorded in 1979 and 1980.

What is significant in the scores reported during this school term is that
the migrant children are achieving at a rate below the national norm, and
below the average achievement level of the children tested in North Carolina.
Examination of Figures V and VI also shaw very graphically that the achieve-
ment of the migrant children fall further and further behind as they continue
through the grades. C

»
.

From the reading test scores available it appears that there was a continua-
tion of the pattern of gains which were reported in 1979 and 1980. The same
pattern of gains also were noted in mathematics. It is noted.that as the
scores approach the national norm theé gains are not quite as great as they
were before. ' e ) ‘ .

It is noted that over the rahhe of grades represented, the deficit in mathe-
matics is less than the reading deficit® In view of what is known about the
average achievement of North Carolina students from previous testing programs,
test results for migrant children dindicate that reading should continue to

be emphasized and that mathematics should continue to receive attention.

Table XI and Figures VII .and VIII showing achievement trends may be the most
revealing information to come,from the testing programs for migrant children

in North Carolina. These results, extracted from North Carolina's annual test-
ing program, demonstrate the mouriting deficit suffered by the migrant children
as they continue in school. This achievement pattern is similar to those re-
ported in previous evaluation reports. This is true even though the source of
statistics reported in years prior.to 1977-78 was a compilation of test re-
sults from many different tests administered by the LEAs. Reported results
since 1977-78 included a combination of scores from locally adminstered stan-
dardized tests and state-wide testing results, and the test scores reported -
since that time have been derived entirely from_the state-wide testing program.

The results of standardized tests adminstered at the local level were reported
to the state migrant office, and individual test scores were entered on the

students™ records. This achievement data was filed by the state migrant office -
but was not used in coripiling this report.

/
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Al1 test results indicate that North Carolina migrant students are~prOgress-

ing at a rate comparable to most compensatory education students, and that
over a four-year period gains in reading and mathematics have improved.
Statistical methods by which portions of these gains may be attributed to

“the regular schaol offerings and the supplementary migrant programs were not

employed in this-evaluation. Such elaborate measures could be carried out,
but such evaluation designs would far exceed the state evaluation require-
ments and would possibly exceed the limits. of financial feasibility.

EXEMPLARY PROGRAM COMPONEN}S

For years it was the policy of the Division of Migrant Education to recog-

-nize exemplary activities in one Jocal project.  This was valuable in. bring-

ing about some desired changes in.other Jocal projects. The 1974 evaluation
report discarded this practice of highlighting one local project and one
activity carried out at the state level. Since that time the state migrant
evaluator presented one outstanding characteristic of each of the projects .
operated within the state. In 1979 the evaluator also included a more detail-
ed description of two local projects which seemed to hold unusual promise of

success in meeting the needs of migrant children.

The SEA T§pcontinuing its practice’of recognizing exemplary activities in the
Tocal mig¥ant ‘educatjon projects. Pointing out the strengths of one project
may assist;another to eliminate a weakness or to initiate changes ‘which will
result in better, more effective services to the migratory children. The

activities which were selected for special mention in this report were those -

considered to be strengths of the local projects by the project director and .
the state migrant consultant. :

The process of éelecting noteworthy project components to be included in the
evaluation report- takes ih(gkggnsideratioﬁ both regular school term projects
and summer term projects. Therefore,” the outstanding features of the local
projects contained in this report may relate to either type of project.

In addition to the strengths noted in the Jocal migrant edwcation projects,
the state evaluator has elected to highlight four activitiés which relate to
thé state administration and management of the program. These program activi-
ties have been examined  carefully and it is the judgement of this evaluator
that they deserve special mention in this annual evaluation:report.

The descriptions of the SEA activities in program evaluation, staff develop-
ment, parent involvement and identification and recruitment,are followed by
the comments relating to strengths of the local projects which were consjider-
ed to be outstanding. '

SEA State Program Evaluation

The, evaluatiqn of the state migrant education program is described briefly
in Chapter I of this report. It is exemplary in many respects. The evalua-
tion procedure begins at .the time ‘that the initial plans for the program
activities are developed and continuesuntil the publication of the finished
report. ‘ ' L '

. , < 1
*
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The state progré;/;dministration and the activities of the state program per-
sonnel are evaluated separately from the local projects. This evaluation is
based upon the degree to which the SEA personnel achieved the objectives which
were developed at the beginning of the program year. These objectives have
been re-stated in measurable terms and the success in achieving the objectives
~is determined by actual performance. . .

Some of the comments and suggestions offered by the U. S. Department of Educa-
tion have been adopted by the state evaluator in an effort to make the evalua-
tion process and the reporting even better. Some of the comments from the De-
partment of Education regarding the evaluation report_ are that, "the analytical
design follows the program requirements as defined in...Title I Migrant Educa-
tion Program Regulations as wel] as...the Title I General Provision Regulations."

"(The evaluation report) is evidence that the state has taken a leadership role...

in -the evaluation process .-

In the overall evaluation process the-local project director is responsible for
evaluating the local project activities. The local project evaluations are re-
viewed by the state evaluators and the results of this review are included in
the annual evaluation report. '

A unique feature of the evaluation of the local projects is the taped evalua-
tion report which is prepared by the state consultant which monitored the proj-
ect during its operation. The taped report accompanies the written response of
the state ‘evaluator and state consultant to the local evaluation report prepar-
ed by the local project director. Where disagreement on any part of the local
evaluation report exists, the state program personnel can point out these dis-
agreements and give the basis for the state evaluator's position.

.. The taped evaluation is used as a basis for discussion of the local project

director's findings and the ‘state evaluator's review. It is made available to
the local school superintendent and all of the local project personnel. After
each pérson involved in the project has had an opportunity to listen to the
tape-they may use side 2 of the same tape to make any response which they feel
is indicated to any of the statements or review findings of the state evaluator
or state consultant., ' . ' - ’

#
¢ ' ~

This taped evaluation and response allows a dynamic 2-way communfgatjon channel

between the SEA and thé LEA, and the state program evaluator's judgement is
that it is an exemplary activity worthy of replication in other states.

+

SEA .Staff Development

" One of the areas in which North Carolind has received the plaudits of the U. S.
Department of Education is staff development. A brief overview of the staff
development activities sponsored by the state migrant office is included in
Chapter I of this report. =

34
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- Not only did the state program promote and sponsor staff developmént activi-
ties, 70 out of 72 local projects during the regular school term and 33 out
of 34 summey: projects included staff development among their preject activi-
ties. < . -

. N -
The topics covered in the state-sponsored staff development workshops includ-
ed identification and recruitment, MSRTS procedures and skills training, in-
struction in teaching reading, mathematics and cultural arts, and improving
effectiveness of the migraht parent advisory committees. '

In addition to the staff development activities sponsored by the SEA for Tocal

- project personnel, SEA and LEA staff members were involved as program presenters
at the East Coast Regional workshop in Cherry Hill, New Jersey in February, 1981.
The. presentations were made during 20 of the workshop sessions.and covered- the
topics of identification and recruitment, reading, bilingual instruction, staff
development, interagency coordination, mathematics and parent involvement.

Formal workshops organized by the State Education Agency proyided instruction

> above and beyond the individual instruction which was provided to the local
project personnel by the state consultants in the course of their routine mon-
Ntoring trips to the LFAs.- o ’

The state sponsored staff development workshops in mathematics, ‘reading, cultur-. ..
al arts, identification and recruitment, parent involvement and MSRTS procedures
provided instruction for more than 400 different local staff members. The
cumulative contact hours of instruction in these state-sponsored workshops was

4

in excess of 12,000 hours.

. SEA Migrant Parent Advisory Council

The North Carolina State Migrant Parent Advisory Council was organized in 1976.
Since that time it has grown in size and importance to the operation of the
state migrant education program. ) 5 -

Each local migrant PAC elects one parent to regular membership on the State
Migrant Parent Advisory Council. Associate memberships in the state council
are open to members of the state migrant staff and members of the local PACs.
However, associate members, according to the constitution and by-laws adopted
by the council are nori-voting members. This arrangement provides equal re-
presentation for each of the local areas within the state. v ,
- N 4
Officers of the state PAC are elected by the membership and, along with the
State Director of Migrant Education, serve as the executive committee of the
organization. .
A} ' . . 1
-The council holds two meetings during the year at which time members are in-
formed on effective ways that parénts may become involved in the education of |
their children.. -

.

1.

The council brovidésYin-put into the plahning of the migrant eﬂucation program,
makes recommendations regarding the operation and evaluation of the programs .
and project, disseminates information on resources to meet the needs of migrant

~
by
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SEA Identification and Recrujtment . ’ -
ki .

Al

>

children, provides workshops and semina¥s to help local migrant councils under-
stand their roles and.responsibilities, ‘and generally presents a united front

"in support of educatiénal programs for migrant: children.

Because of its organization and effectiveness, the State Migrant Parent Advi-
sory Council has become a noteworthy part of the staté migrant education pro-
gram,

i

-
/

One of the most important responsibilities the SEA has in the migrant education
program is the identification and recruitment of eligible children.. The state

"migrant program has an outstanding record in this area of responsibility.

“Much of the success which has been realized iﬁhthé-idéntification of eligible

children is due to the Identification and Recruitment Guide which was develop-

ed by the SEA staff and the insfruction which w given to LEA personnel in
its use. - o

Strong emphasis by thé SEA on the importance of identification and the #vail-
ability of an easy-to-follow guide made it possible for already established
projects to increase their membership and project participation. Local proj-
ect personnel were assigned specific responsibilities for the identification
function in many of the LEAs. ‘
The greatest_visible result of the identification and recruitment efforts with-
in the state' has been*brought about as the result.of staff members at the SEA
level who were-assigned special responsibilities for conducting surveys in °
LEAs which did not have migrant education projects. As a result of the surveys
conducted by these staff personnel elever new projects were organized in the
state last yeédr. . - .

" In order to assist in'the identification and recruitment. efforts the manual.
for the recordyéﬁgrks and recruiters was completély rewritten.

The establishment of eleven newﬁprojects in the state is an outstanding achieve-
ment. The most important part of the achievement is that more than 1,600 chil-
dren may be given the supplementary instruction “they so desperately need. The
establishment of these new projects and the service which is rendered to the

“eligible children is possible only because of the activities.in identification

and recruitmeny which were supported and carried out by the SEA.
¥ . ' ‘

ALAMANCE COUNTY

J .
a 3

Strengths noted in Alamance County's migrant education program jncluded oral

langudge activities for concept development and motivational activities which
helped to increase the students'interest in reading as an exciting adventure.

-
1
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ALEXANDER COUNTY s

The mjgrant education activities in K]ekandér'County were concentrated on the
dentification and recruitment of eligible children in the LEA.

ANSON COUNTY

Anson County'Was unique in the one-on-one organization and curriculum materials
that enhanced confidence and offered greater opportunities for student growth
and achievement, : - S

BEAUFORT £OUNTY

Beaufort County's migrant project is to be commended for its accomplishments
in the area of cultural amnd fine arts. - ’
! _ -

BERTIE COUNTY

s

. Bertie~County is unexcelled in its use of volunteers and community recource
people-to bring meaning and professional career awareness to the migrant’ ed-
ucation program. . 7

- BLADEN COUNTY Rt
The noteworthy features of Bladen County's ﬁigrant_education project were the
improved -identification and recruitmth activities.

BRUNSWICK COUNTY

Strengths‘notea in Brunswick County's migrant program included individualized®
instruction and an effective.administratiVb‘structure:

[

-

* BUNCOMBE COUNTY

» )

Buncoimbe County is-to bg commended for the rapport which was established between

the regular school staf and the migrapt projegt personnel .

. CALDWELL COUNTY
Caldwell County has made a good beginning.in the.identification and enrollment
of eligible children in the LEA. :

" CAMDEN COUNTY . '
.. -The "Tarheel Weekly", a newsletter published by the students and staff of the
Camden County summer migrant project was unique in its coverage of items of in-
terest in the project.

- .“ ’ °
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CATAWBA COUNTY

The conferences between the teacher and the project administrator following
classroom observation w7s recognized.as a factor in strengthening the program.

CHATHAM COUNTY

'Chatham County'swmigﬁgnt project is, to be commended for the outstanding in-
service program organized to meet the needs of the teachers, students and par-
ents associated with the program.

Y

CHOMAN COUNTY; ‘ —
The streﬁgth of the Chowan County regular school term lies in the support
which is evident feom all of the teachers and principals in the schools.

CLEVELAND COUNTY ;

The success of the Cleveland County migrant project is due.in a Jarge measure
to the good rapport which was established between the regular school faculty
and the migrant project personnel. _ Lo

COLUMBUS COUNTY . 3 \

{ . .
Thé high degree of correlation between the regular classroom teacher and ‘the
migrang%project personnel is noted as being the major.strength of the Columbus
County¥migrant project. .

CUMBERLAND COUNTY

A noteworthy feature of Cumberland County's sum@er-migfant project was the
effective 'use of jdeas and teaching techniques.which were presented at the
state~sponsored summer staff development workshop. .

s

CURRITUCK COUNTY ' .

2

. A highlight of the Currituck County migrant project waé the parent wbrk§ﬁop ’
Jointly sponsored by Title { and the migrant project. .

DAVIDSON COUNTY | )
The/outstandingséfforts of.Davidson County's migrant project recruiter resh]tﬁ
ed in the enrollment of more than 200 eligible childreh during an abbreviated
regplar school” term project. The project is to be commended for making such a, °
posﬁtive beginning in the identification and recrujtment~process:

1 /
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" GASTON COUNTY

" GREENE COUNTY ’ r
- .

DAVIE COUNTY —_—
The administrative support from the central office staff and board of_educa-
tion made a positive impact on the success of Davie County's»mig(ant project.

DUPLIN COUNTY

N -
An imporiant_addition to Dapﬂin County's migrant program was a summer project - ’
to serve the migrant childéen in the county during the summer. harvest season. -

»

EDGECOMBE COUNTY .- -
. ) ':?- ,:{
One of the strengths of Edgecembe County's regular school #nifdiigrant project

was the accuracy and detail contained in its project evaluation report. -

FAIRMONT CITY - S

!

' The quantity and quality of teacher-made-instruct;jonal mater%a]s was noted as

a definite strength of the Fairmont City migrant education projeet-

.
-

'bastpn County put fun inéo its migrént project and made it more effective

through the use of educg_lnna\-games. S ,
GATES_ COUNTY L ' S

<3 - P A = . . . . —

The instructional program in Gates’County's migrant project was made more ef-
fective through the rapport which was established between the students and:the
staff members. , : -

— L
-

The Greene County ﬁigrant p%ojebt is recegnized for its use ‘of ﬁu]tip]e ap-

_proaches and teaching methods to meet the learning patterns of the children,

k4 .
GUILFORD COUNTY . - _

I 3

" Guilford Counfy's migrant project is to be commended foreincreasing .the motiva-

tion of the children through personal attention to each child.in the program.

E

'HALIFAX COUNTY ' . ) =

* The migrant education program in Ha]ifax‘Countyudesekves praise for the-top

quality presentation of their slide/tape program and panel discussion at the

-East -Coast Migﬁgnt Stream Workshop. in Cherry -Hill, New Jersey- -

By
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HARNETT COUNTY : N .
Inc]qded among the strengths of Harnett County's migrant education project: was
the inferagency cooperation and commupity participation in project activities.

a

HAYWOOD COUNTY

The outstanding feature of Haywood County's migrant education project ¢ontinues
to be the quality of 'personalized instruction which is prov1ded to the children
dur1ng the summer program.

HENDERSON COUNTY ' : | '

©
-

_ The wide var1ety of instructional materlals ava11ab1e for use in the prOJect
- s cited as a primary strength of the program in Henderson County..

$

2

. HERTFORD COUNTY - /

Development of the theme "Summer Learning for Successful Living" provided
Hertford County's summer migrant project with diversity of activities and
effective learning.

HOKE COUNTY - . . a ®

o An effective practice in Hoke County's migrant project was the use of the in-
.  stant check-up/review method to determine the student's strengths and weaknesses.

IREDEEECOUNTY ™ _ | , " :

Iredell County's m1grant prOJect was exemplary in the support it received from
the-project adm1n1strator -

JOHNSTON COUNTY  ~

3 N L]

Johnston County is to be commended for providing effect1ve leadership from the

: ~ central office staff recru1t1ng eligible ch11dren‘wnto the program.
JONES COUNTY , - ‘ |

Jones County's migrant program was 1mproved by emp10y1ng teach1ng‘techn1ques

;2 intiroduced during staff deve]opment workshops.
[ . - 4 -
7 KINGS MOUNTAIN ' o
k. g
- The one-to- one instruction wh1ch took place in the K1ngs Mounta1n prQJect is
o ‘recognized as a major strength - A .
% ] ’ _
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LENOIR COUNTY. © ‘
The maiqustrength‘of Lenoir County's mid}ant project Ties in.the competency
of an experienced and dedicated staff. S

~—

LINCOLN COUNTY: "
Motivatienal factors bqj]t"ihtooﬁﬁﬁ%%ﬂn Courity.'s migrant prodram were “Friday '
Fun Day" and recognition "parties" for children who achieved high scores in
their work, S ) ‘

X

MARTIN COUNTY

X

, .8 . - , "
Martin County's migrant project was characterized by gpen lines of communication

between the parents and the school personnel. \
MEDOWELL COUNTY ”

“McDowel1 County exceeded its own expectations in the identification and re-
Lruitment of eligible children in the migrant education project:

'MONTGOMERY COUNTY. N
Y. % -

s Montgomeny‘cbunty's migrant project is commended fog‘the'exce]Tent,progress~

that,it; pupils made in the area of mathematics.-

v H L3
4]

MOORE COUNTY . o N - .o

v

The use of creative arts as an inspirational and motivational tool was a major
. strength”of Moore County's miggant education project. e E

" b
NASH COUNTY - . S

The project director's regular school term project evaluation report, based
upon effective evaluation procedures and demonstrating ac¢urate reporting,
was a instrument worthy of béing used as'a model by other migrant projects.

]
4 N -

- NORTHAMPTON COUNTY . i . . -

ng use of the Anne Adams Program in reading and writing by the NoFthampton ‘

County migrant project resulted in outstanding achievement by, the children

' in these areas of study.

(ONSLOW COUNTY -~ \ . NGRS

o . . y -
Onslow. County's migrant project was effective in the use of materials and
-methods introduced at the state-sponsored migrant education workshop.

4i 5341. .
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ORANGE COUNTY

R}

7

.'Orange County's migrant broject was cha}aqterfied‘by the effectiveness of
the small group and one-on-one instruction.

PAMLICO COUNTY - e

The 'individual educational plan developed for each migrant thild™in Pamlico
County and the instructional materials provided to carry out these plans are
( worthy of commendations. .

t . s -

PASQUOTANK TOUNTY . * . ‘ ' _—

The effective development of the program theme, l";'Am.Somebodyg" and the
use of resource personnel- characterized Pasquotank County's surmer migrant -
project. ) . ' -

LS

- PERQUIMANS COUNTY

An effective practice in the-Perquimans County regufar school term migrant

project was the written communication to each parent following the teaching
of each mathematics skill to the student. : .

-

PITT COUNTY . ' . -

The close coordination betwéen the régu]ar.c]assroom teachers and the migranf
project personnel made the project more effective. T

" RANDOLPH COUNTY

-

The service of the mfgrént project aides was far:above what was called for in .
job description and salary. Their dedication and service.above and beyopd
. the call of duty should be. an example for others to follow.

v

= RED SPRINGS CITY

The émphasis on the total development of each child was noted,as d strength
in the.Red $prings City Migrant ‘education project.
2 - - T

REIDSVILLE CITY. .

- The cooperation of.Reidsville City schooks with the Madison-Mayodan school
district to make special services available to ‘the migrant ¢hildren attending
school .in that district was a great service to a group of worthy students.
The administration in Reiﬂsvi]fz is to be commended for this-spirit of coopera-
tions & : : . o
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RICHMOND, COUNTY R .

The coordination of activities between the regular classroom teachers and a
highly competent migrant project staff contributed to the success of the
Richmond County migrant project. 7

. ) -
ROBESON COUNTY B

Robeson County's migrant project is cited for the éffective'hti]?zation of
teaching methods and materials which were introduced during staff development
workshops. - v . :

“

- -

ROCKINGHAM COUNTY . o

The support From the projec% édministrator in the central office and the

special attention to identifying €1igib1® children résulted in a drastic

.increase in the number of children to receive the benefits of ‘the migrant

education project.

ROWAN COUNTY _
Rowan County's migrant project did much-to ‘assist non-English speéking chil-
dren in their efforts to learn English as a second language.

. “ ’ . xd

- SAINT PAULS CITY ~

The variety of teaching strategies’used in the Saint Pauls City migrant ed-
ucation project provides added strength to the instructional progranm. ‘

* >

SAMPSON COUNTY

The availabiTity of -bi-lingual personnel gives added strength to Sampson
County's migrant project. Lt ) :

"~ stoTLaND: counTY | T,

) Tﬁe outstanding feature of Scotland County's mjgrant.éducatioh program*is the
cooperation between the regular classroom teachérs.ard the migrant teachers.

\~§T9KES COUNTY N ’ | .
The posjfive$reinforhement of self-image and the resulting growth in.social
adjustment wds the most outstanding feature.of the Stokes County migrant
project. ‘The Stokes County projest is to be congratulatéd for its attention
to this important part of the development of the migrant children.

\T\ .
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~ SURRY COUNTY . -

4

., The high water mark of Surry €ounty's migrant education project was the atten-
tion given to maintaining accurate v‘ecor"ds,gEi ‘ ~ i) '

. L
TRANSYLVANIA‘COUNTY

The migrant project in Transylvania‘used~an adaptation of a nationally validat-
‘ed exemplary program (HOSTS) in the area of reading with outstanding success.

N

TYRRELL COUNTY

The individual attention provided by thé migrant tutors in the Tyrrell County
migrant education”project resulted in improvement in studen attitudes and »
academic achievement. . . :

s

UNION COUNTY l

The individual non-directive counseling provided in Union/ County's migrant
project was effective in improving the self-confidence of the students and
developing a pesitive self-concept by many. of the project -participants.

VANCE COUNTY . ~  ° - -

Individual needs aisessments and indiVidual educational plans formed the basis
for the success of the instructional. program in-Vance County's migrant educa-

_ tion project.

z

8

WAKE COUNTY

N ey

The Wake County migrant project is commended for the effective involvement of

supporting agencies in providing for the educational and social needs of the
children. ‘ o ' '

" WASHINGTON COUNTY R * o

*

“The improvement of achievement scores in Washington County”'s_regular $chool.

" term project must. be coptributed in large measure, to the intensive in-service

' staff development carried out in the pragram.

A

< . WILKES COUNTY

. The diagnostic procedures and the individualized instruction based on assessed

- ' needs were responsible for the success of the Wilkes County regular school term
‘ migrant project. Wilkes County is to be congrd®ilated for the success it achiey-
y . €d in its first year of operating a migrant education project.
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" WAYNE C gNT - \ ' , |
- The main strength noted\in Wayne County's migrant educat1on proaect”was the
coordination of instructional activities with other federal programs, Tocal - e,
. programs and’ the Contempo Lab Program. -QQMMD ' -
: - A . . .
MILSON COUNTY L o : e
°  The well-rounded instructional program for non-Eng]iéh speaking which made it ’
possible for all the children to be speaking some funct1ona1 Engtish before
the end of the project was a singular accomplishment. - .
YABKIN COUNTY - :
oo | o ©
. Yadkin County' s#m1grant project was strengtheng%ﬁby the emp]oyment of a bi- . .
lingual staff which was able to communlcate with and provide instruction to T
v each child in the.program | ' )
N ' ’ ’ T s
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CHAPTER 1V
SUMMARY AND RECOMMENDATIONS

»
-

SUMMARY . - "

- AN avai]ab]e.infqrmation indicates that the North Carolina Migrant Education
Program is adequately meeting' tHe legislative requirements and the national
program objectives. It is meeting the state goals for the program and has .de-
veloped an effective procédure of delivéring services to eligible migrant
children through indirect operation of project activities through the -local
educational agencies. Correspondence from ‘the Department” of Education in-
dicates that the North Carolina Evaluation Report "follows the progranm re-
“Quirements as defined in...Title I Migrant Education Regulations."

The “SEA program-.evaluator has done a commendable job of pulling together in-
“dividual LEA evaluation reports and presenting them as a cohesive analysis of
the degree to which program objectives have been achieved. The .greatest value
'of this kind of report is derived from the effective use made of it at the
.State and local Tevel in providing constructive feedback and bgidance for fu-

ture ‘program ‘improvement..

Priorities determine the emphases, and objectives give the focus to the State™
program. . Exemplary actiyities were noted .in the statesprogram administration= -
“.and the regular and symmer term projects in the LEAs. The recommendations of
the local project diréctors were carefully analyzed and .the state migrant staff
made their own recommendations for improving local projects. ’
The practice of presenting tie evaluation report findings to bhe LEAs by meahs
of a recorded tape was continued. The taped evaluations also contained reac-
tions to thé local project directors’ recommendations. = - - .

- A total of eleven (11) new projects were initiated during the year. Al1 local

. Projects used some form of achievement testing to document attainment of ob-
Jjectives. In addition, the annual statewide testing program-provided almost
16,000 test scores for migrant children. An achievement status calculated:
from these scores reveals. that,.compared {o national norms, the migrant chil- .
dren face mounting deficits as they progress through the school grades. This
achievement' status also shows that the migrant children are below the state
averages, in all areas. ' Comparison 0f-these test gcores with scores from prior
years thys a ‘definite pattern of improvement in both reading and mathematigs.

A

¢

RECOMMENDATIONS .- , -

Recommendations for ‘continued improvement and greater effectiveness in the mii-
grant education program fall naturally into two Categories - SEA program manage-
ment and LEA project operation. 1In addition to the-fgi]owing general recommenda-
tions relating to SEA and LEA program management, it should be noted that spe-
cific recemmendations for the individual migrant education projects were made in
the State's evaluation of the local project. These recommendations are contained

. 1n the written and taped reports which have been prepared for each of the LEAs.

“x
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" SEA PROGRAM MANAGEMENT

7
1. The D&v&b&on 0§ Migrant Educaxxon Ahould aequcne the LEAS to conduct -
needa as3essments according to the provisions contained in the Migrant NN
Educaxxon Administrnative -Guide.

One of" the requ1rements set forth in the migrant program regu]at1ons is the -
assessment of the needs of migrant children. If the migrant program is to .
meet its mandate "to meét the special educational needs of migratory children-

of migratory agricultural workers and migratory fishermen" 1t f1rst becomes
necessary to find out what those needs are. ‘

It,was noted from the 1ocalievaluat1on reports that summer prOJects operated

by Chowan and Scotland .Counties did not havé a 'specific objective relating to
needs assessment. While this evaluator concedes that needs may be assessed
without hav1ng a project objective relating to this program function; it seems
reasonable that such an objective would serve to remind local project personnel
of this reqU1rement

Tt was also noted that even though this objective was 1nc1uded in the annual
evaluation report in prior years, appropr1ate action was not taken by SEA
staff personnel to assur® that it was followed. Therefore, it is the re-
commendation of this evaluator that the state migrant staff review the local
project applications for ‘the-specific purpose «of datermining whether- they
have included a project objective re]at1ng to assessment of students' needs.
If it is.found that such an objective is not included in a local pnoJect ap-
plication, appropr1ate act1on should be injtiated. R ]

2. The D&VAA&On of Migrant EducazLon Ahouﬂd continue 1o seek 4mp40vement "
Ln the conzxnuLIy 04 the educational proghams of mighant chitdren.

The f1rst pr1or1ty of the state m1grant education program is program cont1nu1ty
Activities which can be cited to indicate. efforts in this-direction are the
participation in the Migrant Student Record Transfer System, the participation
of the state and local projects at the east*coast regional migrant education

. conference, the attendapce of the state migrant program director at other re-,

gional and national conferences, and the use of out-of-state consultants.in .

. the State- sp0nsocad-workshop 1n North Carolina. . <

" Probably the greatest single act1v1ty to provide continuity of program for the
migratory children is the recording of education skills on the student's re-.

cordgs. The state educational agency should cdntinue to cooperate with-the

nat na] migrant data center in this effort.. It should also cdntinue the

- training of local project personnel in the procedures necessary to carry out - 3
this funetion and continue to refine the processes so that they can be car-

ried out with the greatest efficiency and 1east probab1]1ty of error.

R ) 3
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3. ' The Division 0§ Mignant Education should continue to provide technical
assistance to Local school persomnel in conducting swweys and develop-
ing new migrant projects. - '

. Experience during the past year has demonstrated that—am—imtensive effort to

identify migratory children can bear positive results. During the’ period coever-- . -
ed by this report 1] new projects serving more than 1,600 children resulted
from the surveys conducted in the local school units by members of the state
migrant staff. Such efforts sheéuld be continued ih ‘those areas of the state:
where there seems to be a Tikelihood that sufficient numbers of eligible chil-
dren might be-located to make it feasible to develop a project for them.

4. The Division of Mignasit Education shoutd nevise the mignant education
progham §orms. . ’

Changes in program regulations and new interpretations of existind regulations

‘makes it necessary to assess the effectiveness of program forms in carrying

out program functions. For this reasop it is recommended that attention be

given to the revision of existing forms in ordervto keep them in line with

program requirements. , . .

5. The Diuiqioﬁ of Migrant Education should cooperate with Local migrant
projects in conducting MSRTS enrollment validation studies.

Program credibility. is maintained through validation of the enrollment of mi--
grant children in the program. .Discrepancies in the enrollment of children

in the Jocal projects and in the migrant student record transfer system should

be h&ld to a minimum. Also, there should be no question about the eligibility :
of any child enrolled in the program to participate in program activities and M@
derive benefits from program funds. Therefore, it is recommended that the .
Division of Migrant Education, with assistance and cooperation of the LEAs,

carry oyt validation studies-.in the local migrant projects. ° y
6.  The Division of Migrnant Education should neyise progham publications in
ondern.£o:keep them up-to-date. .

As new regulations are published and new interpretations are given to”exist-

. ing regulations, it becomes necessary-to revise the manuals and guides used _

in the administration of thie projects. Therefore, it is récommended that the ~
Division of Migrant Education make a careful study of the various program .
guides and other publications. .Where the information=is erroneous or- out-
of-date, the publication should be revised to conform with program require-
ments. -‘One of the publications which is in need of. revision is the Migrant
Education Administrative Guide. .

7. The Divdision of Migrant Eﬂﬁcaziqn shoutd continde to cooperate with
other governmental and private, non-profit agencies in providing compre-
hensive senvites to mighavkt families. . )

In the past there has been a high degree of cooperation by the state migrant
education office with other agencies of government and private, non-profit °

’

L
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organizations. This has r-.inEHw;;’:ﬁé(éxtension of services to eligible
families, reductioms of the overlapping services by the agencies involved, open
lines of communications among' the agencies, andwunderstandings of the areas
ofdresponsibilities‘of each agency and the-services which each is able to pro-
vide ., . “ - . Y ) g
. or ¢ ) T \ : :
One of the organizations through which this cooperation is effected is the State
Advisory Committee.on Services to Migrants. Through interagency discussions,
migrant children have been provided health and social services support through
the Department of Human Resources, day care services through the Migrant and
Seasonal Farm Workérs Association (MSFA) and psychological services through the
Division of Mental Health. Dissemination of program information.and public

support of the program has been provided through a-joint project of the National ~

Education. Association and the'North Carolina Associgtion of. Educators.

This support through other agencies and organizations has allawed the Division
of Migrant Education to concentrate its efforts on the academic’progress of
the migrant children.and to extend educational services to a greater number of
eligible children. ’ .

-~
an

is anticipated that the services will be reduced.. This makes it all the more —

important to take advantage of this kind of support in future programs. It

With the decrease in fundiié of some of these supporting programs in 1982, it
is recommended, therefore,'that this kind*f interagency cooperation be con-

tinued. . . «

8., The Division of Mignhnt Educaixon should continue to use effective evalua-
tion procedures. - . " —~ '

The evaluation process for the migrant education program has experienced.changes
throughout the years. As these changes have occurred the evaluation process has
become more effective and the evaluation reports have reflected a more accurate
picture of the achievement and status of the migrant children enrolled in the

program. - The state evaluation report, the local project evaluation reports and

the taped evaluation of the local projects have become outstanding instruments
for the improvement of services to migrant childrén. The evaluation process

has been improved and refined to the point that.it is being cited in this repofrt
ds an exemplary activity. ’ T ¥

‘Because of the positive manner in which the local reporting on cassette tapes
has been received, the meaningful use of statistical information from a state-
wide testing program has been used and the recognition which has been directed-

. to_the avaluation practices in North Carolina, it is recommended that these and

other effective procedures be continued.

9. The Divisdon of Mighant Educatibn shoubd continue to support the Stife
Migrant Parent Aduisony Council activities. '

<

North*Carolina's State Migrant Parent Advisory Council has been in operation .
for more than three years. During this period of time it has praovided a valuable

50 _‘63 -
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tool for the support of the migrant .education program and an open forum for
.parents. In the meetings of the local parent advisory councils lo¢al concerns
are brought to.light. Representatives from the local councils bring these con-
cerns to the State Migrant Parent Advisory Council. They are aired and solu-
* tions are developed through interaction with appropriate program personnel.

. In order to continue to strengthen the parent :council and to maiﬁtajn éﬁ% sup-
. port of the ‘parents, ‘it is recommended that the state migrant office continue
its support of the council and its work. . .

10.°  The Division of MignanfﬂEducaIXOn Should: continue its efforts to Amprove
progham operations thiough staff development.

The staff development activities ssponsored by the Division of Migrant Education
have been the source of pride in the past. Through these efforts there has been

a noticeable improvement in the quality of program offerings and project organiza-
tion. Still there s a need for such activities, particularly in view of the
changing requirements of the program from the national Jeve] and the constant
turnover of local project staffs.

A}

Record clerks and recruiters need to be constantly up-dated on skills and tech-
niques and provided instruction in mnew procedures required to implement new
phases of the Migrant Student Record Transfer System.

.Local project recruiters should be given assiétance in order to understand the
importance of their jobs and to learn how to accomplish it most effectively..

Local project directors and, other local project staff members should be involv
ed in workshops where they can improve their techniques in evaluating, their
migrant education projects. . = . : '

It is therefore recommended that the state migrant officq maintain a constant
effort to meet the staff development needs of all persons involved in the ed-
ucation of migrant children. ¢ ' '

&

LEA PROGRAM MANAGEMENT -

. The Local educational agencies should provide instruction in English as a ,
second Language and bilingual-bicultural programs gorn children in thein -
migrant projects who have Little on o English-speaking' ability. o .

A recommendation similar to this has been'made in preJious evaluation reports. o
Notable progress has been made. Many projects have “employed Spanish-speaking
teachers or aides and some projects have provided bicultural and Hispanic cultur-

al instructional materials to be used by children with 1ittle or no English-
Speaking ability. ) '

Notwithstanding the progress that has been made by some local projects in pro-
viding bilingual-bicultural programs for non-English speaking children, it is

recommended that in those projects where children with 1ittle or no English- \
speaking facility are enrolled, every effort be made’ to provide a meaningful >
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program of instruction in the children's dominaht language and that English
be taught as a second language. .

e

2. The houns of operation of Local summer mighant profects should be scheduled
fo allow the gheatest number of mighant children to neceive the gheatest
1benefit from the program.. . . : o

A study of the daily hours of operation of-the summer migrant, education projects

reveals some .interesting bits of information. For instance -- ' -

-In order to provide a 40 hour week for thé staff, one project pperates
10 hours per day, 4 days a week. T

®

-A nearby project operates/h hours per day during the morning.

* -0ne project operates

-Several.projects operate 5 or 5% hours per day (including.fime for the
noonday meal). ' 7 ’ -

-The average number of hours of operation per day is apbroximate]y 7%.

The most obvious. assumption from all of these observations is that some of fhe
projects are being operated for the benefit and at the convenience of the staff.

- Providing a convenient period of employment for the staff should not be a con-
sideration in the. planning of a migrant education project.

or 4 hours per day during the afternobn and évening.““

Scheduling of project activities should take'into.consideration the*most effec- -

tijve dates as well as the-shours of operation. In some instances it was noted
that there was a delay between the end,of the summer staff development workshop
and the beginning of project activities in areas where large  numhrs of migrants
were already in the area. ' : ' '

In one instance there was a request to beg}n the project earlier than‘hag,been.
originally planned. This made the project begin before the influx of. migrant

workers, and the enrolimént in the migrant education project suffered.accogd-
ingly. ‘ ' : ’

In two instances there were recommendations made by local project directors
that the length. of the project be reduced.“Singce there were no other -apparent
reasons for these recommendations than reducing the administrative burdens of

the projects, the state evaluator did not concur “in them., A

<

1t is %he strong belief of the state evaluator that summer projects should be . .

planned for the period of time when the lardest number,of migrants are in the:
area and that the daily schedule of activities should allow- the greate®t rumber
of children to realize the greatest benefits. _ - .

As indicated in previous evaluation reports, it is unreasonable to expect chil-
dren to benefit to the maximum from.programs which operate in the afternoons
and evepings. - “This period of the day is the time when the temperature reaches
its hjghest point; it is the tiie when the children have already expended the

- EY
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greater part of their energy and should be ready for a_timé of relaxation and a*

supper meal. .

It is the strong belief .of thi! state éva]uator that 4-hour Tong p?ograms con-
_ ducted for children: and youth at.the end of a Tong hot day is an inefficient

and ineffective use of time and resources. - ) . "o

There are times when the parénts and the older children in the family are norm- ¢

>

ally working in the fields. These times usually begin in the mornings as soon
as possible and extend throagh, the day. These are the” times when the- young chil--
dren would be available and when” the parents would appreciate most having their )

.~ children cared for in an educational environment.

Therefore, it is recommended that the LEAs and the program planngrs’give serious
consideration to planfiing a full day of activities for the migrant children dur-
ing the time when the greatest number of eligible children are in the area. The
activities planned shouid encompass a full range of educational and supporting
services required to-meet the needs of the children enrolled in the project --
_transportation, nutrition, social services, etc. ' ) '
] : - :
.« 3. The Local educational agencies Should continue 1o make a concented effont
Lo enwll all eligible children and youths at the secondary school Level
An the negularn school temm m{gaanz paojegt&. ‘ . ~

*

An analysis of the age and grade placement of migrant children enrolled in the

migrant education program seems to indicate that much attention continues to
be given to the enroliment of ithe eligible chi]dren~in the elementary -schools.:

> R . i . : :
Even with a degree of added emphasis on enrolting eligible children in the
‘secondary school into the projects last, year, there was little increase in
the number of enrollments of Eecondary school youths. It is therefore recom-
-mended that all eligible children in the LEA, regardless of grade level, be
enrolled in the migrant project and ‘entered in.the Migrant Student Reeord Trans-

fer System. . 4

4. Locat p&0iggi_ééiaéibaéwéﬁaugignmke eyehy neasonable effort fo secure
* Supporting senvices from other agencies and ‘ornganizations, -
" This .recommendation is repeated from previous evaluatiom reports. - '

L4

Through the activities of the State Advisory Commj.ttee "on Services to Migrants
othe Divisiadn of‘Migiant-Educatjon.hasﬂbeen able to establish lines of communica-
tion with other .agencies and organizations serving migrant fami]ies..'Informg- :
. tion’on, programs and services is availahle from each of the member organiza--
ttons of this committée.- There should be a concerted-e?fort on the part of
Tocal project directors to skcure the services of these agencies. Home-school
*.Coordinators .and other 1iaison .personnel should seek the assistance ,of local
. departments of health, Social services,- other governmental. agencies and private
.non-profit organizations so that the delivery of their services will have an
impact on the migrant family. Any assistance from these agencies would give
indirect sspport to.educational programs for the children in the family who are
enrolled in’.the mfgrant education program.. 5 ©

s
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While it may be easier, simpler and poss1b1y quicker to provide supporting ser-
vices by planning and budgeting for them in the migrant education project applica-
tion, it should be remembered that funds available under this program are to be
‘used foweducational purpbses. If the project attempts to prov1de excessive
support$<§ services tq, the migrant children, «it may be usurping the cespons1b1]-
ity of some other.governmental agency or providing a duplication of service to

the migrant family. . &

educat&on agencteé should gtue aixznixon 2o #he development of in-
{dual written educational plans 5on each student ennolted in the mi-
nt education program.

In addition to the assessment of student needs, regu]at1ons *for the program

« (paragraph 116.47) require that the state educational agency encourage LEAs

to provide for each child enrolled in the program, "an 1nd1v1dua11zed written
. educational plan (maintained and per1od1ca11y evaluated)

Local project d1rectors and prOJect planners should insure that the prov1s1on
of the regulations is carried out. Individualized programs of instruction
should be based upon individual needs assessments, and individual performance
.should be evaluated in terms of specific objectives. Performange® objectives
should be individualized to the needs, program of study and abilities of the
.individual for whom they are developed. The entire program, including perfor-
mance objectives, should be evaluated periodically to‘assure that the individ-
~vualized program of instruction is relevant to the needs of. the student and that
the student its makLng sat1sfactory progres$ toward meet1ng the stated objéectives.

' 4

Individualized wr1tten programs of studies for some of the migrant ch11dren have .
been observed in summer school programs. Such prescriptive programs have been
* observed less frequently during the regu]ar School term projects.

- T

Analysis of test results seem to indicate that in_those projects where individ-
ualized programs of study are wrjtten for, the pup11s, and where constant evalua-
tion of student progress, modification of the wr1tte¢uprg§cr1pt1on and methods

of instruction are carried out, there is a dge1&gd increase in the rate of pup11
achievement. It is therefore recommended .that é1T prOJect admﬁn1strators give
close attention to this program, requirement. . o,

6. Local project directons should g&ue mone empha¢44 Zo the established”

prionities of the Ataiz.pnognam C . ‘*\~\\_,//’\\\\\ o
¥, ' - - y -
The first priority of the state program is. to prov1de for cqptrnulty in the : <
sgducation of the m1gratory children. The' pr1mary functijon of the skills trans- :
mittal system which has been developed by ‘the Migrant Student Record, Transfer. .
System is to carry out that function. Thei D1v131on of Migrant Education has
“developed simplified procedures whigh will allow local project’ personnel to
transmit skills information on any student. _Any time that a currently miggpatory.
child withdraws from a local’ project or any time that a formerly hngratdry child

moves out of the LEA, the skill§ that were under’ study at the time “shauld be’
transmitted so that succeeding programs of study may be begun where the prev1ous

ones ended.
n ) | . p, )
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-~ Skills information received from the.migrant data center oh children who enrol]
in the-local projects should be used as a beginning point for developing in- K

... dividualized educational programs for' the new enrollees. : -
) oy .

The second priority in ‘the state program is to establish summer projects for
“interstate and intrastate migrants. While there has been an increase of three
. in the number of summer projects®since the last annual evaluation report, the

number 6f-children being served has decreased. There is some indication that

the decreasing enrollment was due to ineffective recruiting. There is also an
" indication that-enroTiment of formerly migratory children was used to react a

~ proJected estimaté and that transient currently migratory children were not
- “.recruited. Another factor, alluded to earlier, was that the dates of operation
of the summer project did not correspond to the dates of the influx of inter-

. 'state migrants in the LEA.

et tom

If the state is to reach the maximum number of currently migratory children
*in its summer projects, it will be essential that local projects be establish-
~%. edin those areas where there is an increase in the summer migrant labor force.
w .+ It will also be necessary for the local project administrators to see that the .
"+ currently migratory children are actively recruited and that educational programs
. . yhich will appeal to them are provided. Therefore, it is the strong recommende-
" tion of this evaluator that the Tocal project directors initiate whatever action
) is necessary to develop summer projects in each of the LEAs where there isa
concentration of*migrant children and that special attention be given to enroll-
a.bing currently migratory children in these projects. ‘ .

7. Local necruiten-clenks should be punctual in transmitting situdent informa-
Lion to the Mighant Student Reconrd Thang fer System terminal operaton. -y

It is impossible to over-emphasize the necessity for punctuality in transmitting
student infgrmation-to the terminal operator so that it can be placed on the data
base., Recruiters and clerks should complete the necessary certification of eligi-
bility forms -on the students as they are identified. ‘Following-this identifica-
tion and certification, there should be no delay in transmitting enrollment in-
formation (either the MDT or record transfer form) to the terminal operator.

This enrollment data should not be retafggd’ét the project level until large
numbers of documents are completed. Thi%§ may mean that a communication to the"
terminal operator might be dispatched two or three times per week during periods
of initial project enrollment. After the greater masses of children have been
enrotled in the record transfer system the need for such €requent communications
may diminish so that a once a week transmittal.of enrollme ts, up-dating informa-
tion and withdrawals will maintain an acceptable level of operation. "

It is important to enroll a child in‘the record transfer system as quickly as .
ppssible, but it is just as important to transmit up-date and withdrawal in-

formation to the terminal operator as the information is generated or when the

child withdraws from the project on the project ends.

North Carolina has enjoyed a high~degree of proficiency in its MSRTS activities, .
but even greater proficiency can.be:demonstrated if local recruitérsclerks or - -
other responsible project personnél will, follow this recommendation. > . :

"
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"LOCATION OF MIGRANT EDUCATION,PROJECT ACTIVITIES

LEA iR

~

o
- " TABLE I

1980-81

Regular School
I Term Project

°

Summer Term
Project

Alamance County

= Alexander County

Anson..County

Beaufort County

- Bertie County

>|><

Bladen County

" Brunswick County

Buncombe County

Galdwell County

Camden County

Catawba County

Chatham County

Chawan County

Cleveland County -

Columbus County

Cumberland County

><[><[><[><] -

Currituck County

.Davidson County

Davie County

rgxx><%<><?<><><><><><><p<>‘<><><><><

Duplin County

Edgecombe County

Fairmont City

Gaston County

Gates County

Greene County

Guilford County

Halifax County

Harnett County

Haywood County

Henderson County

Hertford County

22> > ><

Hoke County

e

Iredell County

Johnston County

dones County

- Kings Mountain City

>< [>< [ [>< el o< [oc |>< o< e e e e e e
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.TABLE I - (Continued)
LOCATION OF MIGRANT EDUCATION PROJECT ACTIVITIES

- 1980-81

LEA Regular School Summer Term
Term Project -~ ., ¥ Project

Lenoir County X

Lincoln County

Martin County

X
McDowell County X

‘Montgomery County

Moore County

Nash County

>x<|><
&

Northampton County

Onslow County

Orange County

Pamlico County

Pasquotank County

yad
a7

Perquimans County
Pitt County :

* Randolph County

‘Red Springs City

» ~ Reidsville City

~ > Richmond County

Robeson County

Rockingham County

Rowan County

St. Pauls City

Sampson County

><|><

Scotland County

Stokes County

wE

Surry County

-Transylvania County -

Tyrrell County

‘Union County

4
4

Vance County

4

Wake County

Washington County

.- Wayne County

Wilkes County

Wilson County -

. PP e e e e ac | e >l o] o] x| o[> > 3|3 > [o< [se o [ [a< [ [>< | <[ [2< [ 32 [>< [>< [><|
5 “qaf
><f><

| 2RIDC{>< ><

Yadkin County
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TABLE II

SUMMER MIGRANT PROJECT SCHEDULES

\

LEA Daily Staff Hours Total Days
Schedule Per Day Operated
Beaufort 8:00 a.m. - 3:00 p.m. 7.0 20
Bertie 8:30 a.m. ~ 3:30 p.m. 7.0 29
Brunswick - 8:00 a.m. - 2:30 p.m. 6.5 30
Camden 8:00 a.m. - 2:3Q:p.m- ".6.5 25
Chowan 8:00 a.m. - 12:00 :Noon 4.0 - 35
Cleveland Residehtial School © 240 15
Columbus > 3:30 p.m. - 7:30 p.m. . 4.0 30
Cumberland 8:30 a.m, -~ 3:30 p.m. 7.0 30
gi;;$’~—_,////’ 8:00 a.m.,~ 1:00 p.m. 5.0 . 35 s
n 8:00 a.m. -- 4:00 p.m. 8.0 29
Gates 8:00-a.m. - 2:00 p.m. 6.0 25
Halifax 8:00 a.m. - 2:30 p.m. 6.5 ‘30
Harnett 8:00 a.m. - 3:30 p.m. 7.5 25
Haywood - 8:00 a.m. -, 3:30.p.m. 7.5 36
Henderson 8:00-a.m. - 4:00 p.m. 8.0 30
Hertford 8:00 a.m. - 3:30 p.m. 7.5 29.
Johnston . 8:00 a.m. - 4:00 p.m. 8.0 29
Lenoir 8:00 a.m. - 2:00 p.m. 6.0 29
Martin 8:00 a.m. - .3:00 p.m. .. 7.0 26
McDowell 8:00 a.m. - 2:00 p.m. , 6.0 25
Nash 8:00 a.m. - "4900 p.m. 8.0 30-
Northampton . 7:00 a.m. - 5:00 p.m.. 10.0 25
"Pasquotank . 8:00 a.m. -~ 3:30 p.m. 7.5 " 30
-Perquimans 8:00 a.m. - 1:30 p.m. 5.5 T 20
Red Springs 7:45 a.m. - 3:00 p.m. . 7.25 25
Richmond 8:00 a.m. -~ 2:00 p.m. 6.0 25
Robeson 8:00 a.m. - 3:00 p.m. 7.0 25
Sampson 8:00 a.m. - 3:30 p.m. 7.5 31
Scotland 8:00 a.m. - 2:00 p.m. 6.0 25
Surry 8:00 a.m. - 1:00 p.m. 5.0 30
Washington 7:45 a.m. - 3:30 p.m. 7.75 29
Wilkes 8:30 a.m. - 3:00 p.m. 6.5 30
Wilson 7:45 a.m. 3:00 p.m. 7.25 26
Yadkin 8:00 a.m. 2:30 p.m. . 6.5 25

The previous nymbered page in
the original document was blank
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TABLE ITI
Hy v . ENROLLMENT SUMMARY BY MIGRATORY STATUS*.
REGULAR.SCHOOL TERM - 1980-81

>
‘

.

-
R

5
L

Y
A

] 2 3 4 5 -6
| Alamance County 5 | 40" | 62 0 0 0 107 |
. R¥exandey County 1e 11 69 0 0 0 92~
Anson County _ 1 4 | .87 0 0~ 0 92
_Beaufort County 33 © 39 240 16 9 56 393
Bertie County 25 11 197 0 0 0 233
Bladen County 20 52 .| 123 1 0 0 196 ;
Brunswick County 14 - 15 | 384 18 17 98- 546 |
[ Buncombe County . 1 15 | 177 0 Y 0 203 |
Caldwell County - -24 20 71 0 0 0 115 \
Camden County zg < 39 71 T 1 5 %. .
.| Catawba County I 0 92_ 1 0 0 0 132~
Cha tham County 7 . 18 135 0 - 0 0 160 ;
Chowan Coupty 0 0 103 0 0 14 117 J
- Clevetand_County 2 20 . [ 132 0 0 0 154
Columbus County 146 147 | 683 0 ¢ 0 0 976
R Cumberland County - |- 34 30 | 292 0 "1 0 0 356
Currituck County-... 10 1T 3. | 34 0 37 123
. L, Davidson County 17 52 1 143 1 O 0 0. 212
i Davie County - / 29 | TI5 0 0 0 151
Duplin County 39 48 [ 183 0 0 0 270
¢ ’ Edgecombe County 16 32 175 0 0 0 223 .
. , Fairmont City [« 1T 29 1 110 -0 0 . 0 150
Gaston County . 27 10 152 0 0. 6 195
Gates County . 13 3 | 101 0 . 0 0. 117
' |_Greene County 9 31 182 0 0 0 218
Guilford County _t2 2 20 31 0 0 - 0 63
Halifax County - .| 49 12 239 0 0 0 360
_Harnett County ] 65 27 128 0 0- ) 220
Haywood County N4 25 (]! 0 0 0 166  "}:
. Henderson County 250 13 /4 . 0 0 0 337
e Hertford County ?g 16 754 0 0 g %ﬁrs :
‘) |_Hoke County : ) 7 3 0. 0 0 -
3 Iredell County 12 5/ | 148 [ 3 0 6 226
: Johnston County 277 50 61 0 0 0 388
_ Jones_County 26° . 48 38 0 0 0 112 11
- .|_Kings Mountaip City 14 23 75 0 0 0 12 - -}
, Lenoir County 23 55 162 1.0 0 0 240 §
; Lincoln_County 3_ |28 {79 0 0 0 106
Martin County -19 25 173 0 0 0 217 =
- McDowell County 39 25 64 0 0 0_ 128 1%
9 A
5 73
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y TABLE III (Continued) ~
) ENROLLMENT SUMMARY BY MIGRATORY STATUS*
& ) ‘ REGULAR .SCHOOL TERM - 1980-81 S
&
*k
LEA NAME i MIGRATORY STATUS TOTALS
+ T T 2 3 4 5 6 o
Montgomery County - 20 40 134 0° 0 o 194
Moore County 8 19 116 0 0 - 0 143
Nash County ] 93 - 47 219 0 0 -0 359
Northampton County 31 10 286 0 0 0 327
OnsTow County 64 34 332" | 27 13 107° 567
Orange County 4 15 75, 0 0 0. 95
Pamlico County 11 0 71 0 0 0 82
v | Pasquotank County 2 / 185 0 0 6 200
Perquimans County 3 b .99 0 0 3 T
Pitt County 12 22 150 0 0 0 T84
Randolph County : 5 25 83 0 0 0 113
Robeson County - 16.. 93 _ 599 0 0 0 708 _ |
Rowan County ) 26 15 56 0 0 0 97
Red Springs City 4 14 340 0 0 0 358
St. Pauls City 2 * 20 98 0 0 0 120
Rockingham County - 20- 35 153 0 0 0 208
Reidsville City* " 63 14 65 - 0~ 0 0 -142
Sampson County 269 38 176 0 0 0 483
Scotland County 19 35 285 0 0 0 339
Richmond County 7 16 301 0 0 0 . 324
Stokes County 8 16 70 0 0 0 94
Surry County 24 30 208 0 0 0 262
= Transylvania County 11 3 33 ]1-0 0 2 49
N - | Tyrrell County -5 1 _ 28 3 0 1 38
Union County 7 13_1_-78 0 0 0 98
Vance County 1. 1 122 0 0 0 124
Wake County 12 24 202 0] 0 0 238
Washington County 19 1 150 0 0 0 180
-Wayne County : 2] 8 76 o) 0 0 105
Wilkes County 27 - 37 148 0 0 0 212
Wilson County 82 23 63 0 0 0 168
Yadkin County 40 70 _.1/160 0 0 0 270
TOTALS . 2,349 11,935 (10,914 103 40, 341 {15,682
. *Information derived from LEA reports
; **Status 1 = Agriculture/interstate - i
. . Status 2 = Agriculture/intrastate . g
; Status 3 = Agricul ture/formerly m1gratory
i Status 4 = Fishing/interstate .
I Status 5 = Fishing/intrastate ) .
e Status 6 = Fishing/formerly migratory SN . .
63 74
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TABLE IV

ENROLLMENT'SUMMARY BY MIGRANT STATUS

SUMMER -SCHOOL TERM - 1980-81

64

’ *
LEA MIGRATORY STATUS, TOTALS -
2 3 4 5 h
Beaufort County 10 13 91 8" 0- 41 163
Bertie County . 5 2 103 0 0 0 110
Brunswick County 17 4 122 5 3 17 168
Camden County ' 6 5 26 0 1 1 39
Chowan County 0 0 29 0 0 6 35
.-{Cleveland County 0 6 24 0 0 0 30
Columbus County 144 53 339 0 0 0 536
‘ICumberTand County 19 34 249 0 0 0 302
'lDavie County 0 0 7 0 0 0 7
1Dupiin County 68 2 4 0 0 0 74
‘lGates County 7 0 .. 0 0 0 41 .
HaTifax County 30 36 145 0 0 0 211
.|Hawnett County 53 11 71 0 0 0 135
. {Haywood County 46 12 73 0 0 0 131
Henderson County 74 * 0 3 0 0 0 77
Her tford-Colinty . 12 9 167 Q {-0 0 188 -
Johnston County 307 14 1 35 0 0 0 356
Lenoir County -3 10~ 57 0 0 0 70
Martin County - . 10 11 70 1] 0 0 9]
McDowell County ! 9 4 44 0 0 0 57
Nash County . 119 . 18 66 | 0 0 0 203
Northampton County 47 -7 1 127 0 0 0 181
1Pasquotank County 43 22 _82 0 0 4 151
Perquimans Céunty 0 2 36 0 0 0 38
Red Springs City ] 11 ~160 1] 0 0 172
Richmond County 6 22 127 0 0 0 155
Rabeson County 9 61 248 0 0 0 318
Sampson County 285 16 23 0 0 0 324
Scotland County 4 16 109 0O~ 0 0 129
Surry County 7. 2 38 0 0 0 47
Washington County 12 4 73 0 0 0 89
Wilkes County i} -0 5 10 0 0 0 15
Wilson County 117 2 15 0 0 0 134
‘Yadkin County 51 21 . 5 0 0 0 77
TOTALS 11,521 435 12,812 13 4 69 14,854
75




. , TABLE V
NUMBER OF CHILOREN SERVED BY AGE AND GRADE*

Regular School Term 1980-81

9 10 11 12 13 14,15 16 - 19 20+ Total

] 72 | 28| 297 |
85 54 | 23| 605
42 837
1,172
1,382
11,542
1,466
1,526
14 . . ‘ 1,566
3 | 240 ' . 1,578
8 [227 | 589 1,386
- | 13 {269 {574 | 310| 79 ' - < 11,245
121311 |528 |120 | - v : - 1,080
121 1324 1805 |924 ]1153 1340 1537 (1520 [1451 1482 [1355 |1, 270| 972 | 751 | 458 | 168 |51 [5,682

—
~N

—r
—r

-—
o

[te]

[o2]

K= N WS O O~

*Based upon date from the Migrant Student Record T?ahsfer System. These figures represent-all
0

students eligible to be served in a migrant education project.




- .- TABLE VI . :
: ' LEA STARP# ‘

REGULAR TERM .1980-81

’ ) * ©® g = - g 1
[ =2 S a-“ 1 S
) [oJN'e] S~ @ (=2}
L g " prg 2 S e
EA o € 3] O &= - o =
o+~ [47] b= I [T ] T o= . o
° . Q K = | ST Lo S~ - &% O
2 5 |28 | 5| 85 |.28 | -
1 5 & |5z .| 28 | &8 | 8¢
Alamance County 1.50 .50 50
Alexander County .00
Anson County - L 5.50 .50
Beaufort County . - .15 5.30 1.75 ~ .25 .55
Bertie County .50 6.00 .50 .75
Bladen County . 1.00 8.50
Brunswick County . ] 10.00° .50 1.00
Buncombe County 4.00 .80 .20
Caldwell County . 1.00 .50 .50 s
Camden County . ‘ 2.00 .50 .50 .20
- Catawba County L . 1.00 .80 .20 .
.. Chatham County 3.00 1.50 : .50 .
Chowan County . .20 |. 2.00 .50 | 1.00
Cleveland County J 3.00 . .50 .50
Columbus County .38 6.00 10-.00 1.00 2.00
Cumberland County s 5.00 1.00 ~1.00 | T.00
<4 Currituck County .05 | T.00 50 .50
Davidson County - - 4.00 - 1.00 #ﬁ
Davie County ” .10 1.00 3.80 .20 v
Duplin Ceunty. . ' .04 1 4.00 3.50¢ - .50
Edgecombe County _ 1 .05 | 4.00 .80 —.20 .
" Fairmont County B 2.00 .50 .50
Gaston County T 3.00 ] -1.80 .20
.Gates County ‘ .10 1.00 6.00 - 1.00 |
Greene County . .10 3.00 1.00 . "~ .90
Guilford County 1.00 | " 1.50 - .50 :
Halifax County - .05 3.00 8.00 .25 J5 T -
Harnett County ' ' 2.00 |- .80 1.60 .60 .40
Haywood County 3.00 .80 .20
. Hendersan County 2.00 1.80 .20
: Hertford County - - .05 3.00 ° 7.00 .75
Hoke County ' .10 1.00 1.00
' Iredell County ' 3.0 1.00
Johnston County - .06 1.00 4.00 e
Jones County : 1.00 1.50 50 | v -,
Kings Mountain City L1001 1.00- .80 .20
Lenoir County - 3.00'» - 3.00 1.00
-
‘. » 66 77 ' B
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. TABLE VI (Continued)
LEA STAFF*
E 1980-
R GQLAR TERM 1980-81 ~—
) }
"B s | > 5
[l S V4 | | 5
(7] ‘28 SO- FQ-’S- 8"—' s
T L LEA 1T 5 £ 188 | !F| o8| &%
+ Q S~ ) — T o~ [ ead
[8] £ | ST, [P I | - } | S e]
Q Q QO [V R o~ [T
1 X1 © we (SN ST £
BN & | g% | 38| g8 | B
LincoTn County 1.00 .50 .50
Martin County. ) .50 1.00 6.00 50 .50
McDowell County . .10 2.00 .80 : .20
Montgomery County 2.00 .50 .50
, - Moore County ) 3.00 .50 .50-
Nash County .20 4.00 5.75- .25
Northampton County .05 5.00 .75 1.25 .50
Onslow County .05 3.00 3.50 .50 B
Orange County : .10 2.00 .50 .50
Pamlico County . = 1.00 2.50 : ._.50
Pasquotank County .07 .4.00 255 .75
Perquimans County ’ \ - .10 1.00 .75 .25
Pitt County . .10 4.90 .50
-Randoiph County .10 1.00 .50 .50
Red Springs City . W15 5.00 2.00 .75
Reidsville City 1.00 .50 N
Richmond County .07 6.00 .50 .15 .50 -
Robeson County .10 9.90 .50 .50
Rockingham County 2.00 .80 .20
Rowan County 1.00 .50 . 50
St. Pauls City 3.00 1.00 .50 B
" - Sampson County .10 5.00: | 1.00 .10
- Seotland County .10 5.00.} :.50 .50 | 1,00 |
Stokes County - 1..00, .80 .20 ) _
surry County ’ .15 2.00 3.00 1.00
Transylvania County " . 110 1.00 |©° .30 .20
.1yrréll County - ~ .10 2,00 ] .50
Uniop County 2.00 .50 .50
Vance County .10 2.00 1.50 .50
Wake County- 5.00 ' .80 .20
« Washington County .05 3.00 .75 .25 ‘L
- Wdyne County 1.00 | 3.50° .50
: kes County. . .10. 2.00 3.00 - 1.00
on County . - .50 . 8.00 .50
in County .10 4.90 1.00
TOTALSAﬁf 4.67 J177.50 [144.85 5.05 | °38.05 | &.60 T
*Full-time equivalent positions.
67. - ' '
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TABLE VII %3<

Summer Migrant Project Staff* - 198

Directors
Personnel

Tutors

Beaufort County )
Bertie County .75
Bruriswick County — T.00
Camden County , :
Chawan County ) .25
Cleveland County ’ -
* Columbus County .38
Cumberland County 1.00
Davie County .10
Duplin County - . 1.00
. Gates County .10
Halifa% County .05
Harpett County 1.00
Hagwood County ' .50
Henderson County . 1.00
Hertford County . 1.50
Johnston County .06
Lenoir County 1.00
Martin County : _ 205 |
McDowell County ~
Nash County . 1.20
Northampton County : 1.00
, "Pasquotank County ' 1.10
) Perquimans County - 1.05
' L#§Q\ged Springs City 1.00
s Richmond County .10

Robeson County -1 1.00

- Sampson County I .20
Scotland County : .10
Surry County ) - 1.00
Washirigtoq County \ -~ i 1.00
Wilkes Courtty . 1.00
Wilson County™\._ 1.00
Yadkin County ‘ s.15

% Totals (’ ‘\l' 20.19
. *ull-time equiva]:;?\pufgtioﬁs.

The previous numbered page, In
_ the original document was blank- -
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TABLE VIII . e
- : RATIO OF PUPILS TO INSTRUCTIONAL STAFF
Summer = 1981 - e
. . B Instructional
LEA > ‘ Enrollment Personnel* . Ratio
Beaufort County T 163 20.5 w5 8.0:1
Bertie County a 110 - "42.0 9.2:1
Brunswick County @ 168 1100 ’ 15.3:1
Camden County s 39 4.0 ° 9.8:1
- Chowan County , 35 4.0 8.8:1 -
~ Cleveland County - .30 4.0 7.5:1
Columbus County 536 39.0 o137t
Cunberland County 53 20 26.5:
- Davie County T A <5 L 14,001
| *  Duplin County, - - °° " 74 6.5 1.8:1
Gates County ‘ 41 YL 8.0 ~ 5.1:1
Halifax County ; 211 o 29.0 - 7.6:1
Harnett County, - . 135 ~ 18,00 7.5:1
Haywood County o 131° - 5.0 '7 - '26.2:1 .
Henderson County . 77 T 5.0 : 15.4:1
‘Hertford County . 188 21.0 o 9.0:1
Johnston County 356 27.0 - 13.2:1
" Lenoir County . 70, 8.0 — " 12.5:1 -
Martin County | y/ 11.0 08.3:1
McDowell County 57 4.0 __ 14.2:7
Nash County . . 203 19.5 — - 10.4:1
Northampton County - - 181 = . - 15.0 .~ 12.1:1
Pasquotank County - =-. 151 w ‘ 19:0 | 7.9:1 ‘
' Perquimans County - 8 6.0 — C6.3:1
‘ Red Springs City 172 L '26.0 - 6.6:1
_ Richmond County .- 155 18.0-7  8.6:1
' N Robeson County . 3187~ =360 . 5 8.8:1
"’q . . Sampson’ County .3 20 - . 147:1
! . Scotland County. o129 . 16,5 7. - 7.8:1




TABLE VIII (Continued)

RATIO OF PUPILS TO INS%RUCTIONAL STAFF

' . Summer - 1981

' , * Instructional
Enrollment : Personnel*f§

SurTy County ‘f 47 ' “ A.0
Washington County : 89 . 14.0
Wilkes County 15 - 1.8
Wilson County : 18.0
~+Yadkin County o 77 7.0

1)

*Includes full-time equivaleq; reachers dnd instructional aides-

( 8 . . [y
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> ¢ Guiiford County

<. Harnett County :
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o TABLE IX - -
. DEGREE OF ATTAINMENT OF LOCAL PROJECT OBJECTIVES*

Regular Term - 1980-81

S
W

+
o

GBJECTIVES * e LEA Project Objectives Relatifig

Not Met

“Not Documented
Partially Met
Fully Met

1
2
3
4

Social Adjustment

Health
™ ‘[ Parent Involvement *

Dissemination

-mpamPbbbmbbpph%bhbbbpdhbpbbbphw““““wCwﬁﬁmﬁmFWm

LEA -

Alamance County

Anson County

Beaufort County

Bertie County . .
Bladen County ‘
Brunswick County
Buncombe County

Camden County

Catawba County

Chatham County

‘Chowan County

Cieveland County
Columbus County .
Cumberland County
Currituck County

" Davidson County

Davie County

Duplin County
Edgecombe County
Fairmont City

Gaston County

Gates County -

Greene County R

“I™ Reading

- pAC
Pl 2| eSS Mathematics

o b Fiscal Reports

—-I-D-b-b-b-h-h-b#‘-b-h-h-P-h-h-b-h-h-h—'—‘-b-h-h—'-h-b -D-.b-hl-b‘-h-h Eva"luat.io'nl’
FN

E-3

N

B BB Assessment

.i?.p.p.p.pgp-h.p.a’a N e e e R B R R B e Bl wlw|to] w] ek (ko s ro] o) Staff Development

FNES
E

TN

B e T e B e e o e R B B B B O B B B B B B L R B s B R R ol R B

| N

=== =22 = =E (2 22 MSRTS Procedures

£ N\ ] > S

E LU ES RS

FNIC PN EXENENFSIRI N FN R N E

LIRS E—E =T B

’
PN FSFNFSFNFNENFNFNEN PN FSESFENFS

Siaiaislies e

hd H S]] w] -] w| B e s o) R b b R b B -b—-'-b-“bw

Halifax County

2 Bl ] )

‘Haywood County . . .
Henderson County ’

- Hertford County '
Hoke County
Iredell County
Johnston County. :
-Jones .County
Kings Mountain City
Lenoir County
Lincoln.County

FNENENEN FS U PN FNEES

alalalalnlal |olaalslsl |olelsa s sl o sl e e elee o

e I e e e B B R R e sbbpppp.ﬁpppbhpbpbp.bhpbpﬂ Recruitment

= W] = | 3] B N )] )] ] B oW B

FNI IS N N PPN FN RN N
VT ESS U L RSN A RS R R R R B R B

oy
ESESESLVES

I GNIESIN
FNEN




DEGREE OF ATTAINMENT OF LOCAL PROJECT OBJECTIVES*

OBJECTIVES

1 = Not Met

Not Documented
Partially Met
Fully Met -~

2
3
4

LEA

TABLE -IX (Continued)

Regular:Term - 1980-81

LEA Objectives Relating to:

Dissemination
Certification Forms
MSRTS Procedures
Fiscal Reports
Evaluation

“Assessment

»

Recruitment

f=

Mathematics

Social Adjustment

Martin-County

*!| Health

McDowell County

w >

E-3

Montgomery County

Moore County

Nash County

SR parent Involvement

Nor thampton County.

Onslow County

Orange County

Pamlico County

Pasquotank County

q

NS S D e L > Readingv

o | e

Perquimans County

- Pitt County

Hlpp e

Randolph County

Red Springs City

ERIESIES RSB R R o Aoy By ey Ry o B

[}

Reidsville City

Richmond County

=] || PP

ES BN LS

.Robeson County

Rockingham County

Rowan County

- St. Pauls City

Sampson County

§

Scotland County

L ESIEY PRI RS -

Stokes County

/

N N>

Surry County

4

- Transylvania County

-~ .

Tyrreil County .

Union County

Vance County

Wake County

Washington County

Wayne County

-Wilkes County

Wilson County

B Bl

o) olelal lalesl”

Yadkin, County

b#wmpbbbpb-ﬂbb:&bbmgpbbwbbpmmuga-bhr\:-b4> Staff Development

ol Rl I R ER R AN B S I EE I RS LN E F N F EN P EN I TN N R P PP Y R EN
RS E EN E R FSY FN FA F N B FFT RSN FEY 6 S 0] B PN S A P PN PO PN P Y PSS PG P PN R ) P PN
Slalelalslslslslslsl—slelslsioleislsl—lalalalslslslsl sl isle

ERIESIESI RS IR Bad P P P B IR I ECA R Ry oy [N ] oy B Roy Ry Ry Ry RO ROy BN K RN TOg PN Ty Y TN Vg B

bt EES R B B RS T B Bl Bad B B R Bt Roy B R oy B R By o B R B B B =Y T BRI FOQ KO N

EN ENES L ENES EX I PN N PN FNFN P i FN PN PN

Pjw]bpla] el w]e W] W] > Plooie e

BB B~ L) BB~

.

*This table provides no specific information about the*objectives i¥ any-

I R R L Y B R A R N N P R R R ES E Y Y FNE (Y FN P P PN PG P TN PG PN PN T F

'g

project.  Therefore, it should not be used to

project and another.

[y

e

‘make comparisons between one

cod e,
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~ Pasquotank County

TABLE X (Continued) -~ -~ — I

OEGREE OF ATTAINMENT OF LOCAL PROJECT OBJECTIVES*

Summer Term - 198]

OBJECTIVES LEA Praject Objectives Relating to:
Not Met "
Not Documerited
Partially Met

Fully Met ¢

w i uan
Assessment
Dissemination
Certification Forms
MSRTS
Mathematics
Health
Oécupations

+ |Social Adjustment

= JRecruitment

& = [parent Involvement

= | |PAC

Perquimans County

[NV E

Red Springs City

w |-~

Richmond County

Robeson County

B [H > > > > [Evaluation

A lelelsls |
w &>
w

Sémgson'Coungy'

Scotland County

Surry County

Washingtorf County

Wilkes County

N 1A e e el les s s s

LT BT - V)

Wilson County

il bl ol Rl e & lw e e o s o .§taff Development

172}
i
S
@]
[al
(8}
o
o
(8]
[72]
w
4
4
4
4
4
4
4
4
4
‘2!.-
4
4

N-D-b-b%w
e L S F S N N E - F- IS O P 'S
e lealvielelaleslesles sl s
Ll & N E R I~y e

Sl l=maeleslsels

RN K ¥ N K N

‘Yadkin County°

F-9

4

bpppmp'wpppppRead{M

N R N PNV N B O P PN PO P

*This table providés no specific informétion about the objectives
in any project. Its purpose is to give an indication of how well
the LEA's met the commitments they made to provide service to mi-

‘grant children in the most common areas of project operation. It
. Should not be used to make comparisons between one project and

another.
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i TABLE-X]
* NORTH CAROLINA ANNUAL TESTING PROGRAM: 1980-81

Grade Equivalents and Percentiles

uj e3ed paaquinu snotaid ay}

National Norms | State Average Migrant Program gig;gti\sgr:;gm
Brade Subject -
. .o . G. E. | %ile G. E. | %ile Number | G. E. %ile (. G. E. “ile
T Reading - | 1.8 61 784 1.6 44 -0.2 -17
Mathematics 2.3 83 784 2.1 71 -0.2 -12
2 Reading . 3.3 65 - 855 2.6 46 -0.7 -19
Mathematics 3.4 80 ~ 855 3.3 69 -0.1 -11
Reading 3.7 50 3.9 56 915 3.2 35 -0.7 -21
Spelling 3.7 50 4.2 61 915 3.7 - 50 -0.5 -11
3 Language 3.7 50 4.1 60 915 3.5 44 -0.6 -16
Mathematics 3.7 50 3.9 56 915 3.6 © 46 -0.3 |, -10
Total Battery | 3.7 50 3.8 55 915 | 3.5 40 -0.3 -15
Reading 6.7 50 7.0 54 980 5.6 34 -1.4 ~20
: Spelling .| 6.7 50 8.6 63 . | 980 6.8 50 -1.8 -13
6 Language 6.7 50 8.0 63 -| 980 5.9 40 -2.1 -23
Mathematics 6.7 50 7.3 59 980 6.4 .44 -0.9 -15
Total Battery | 6.7 50 ‘ﬂ 7.2 59 980 6.0 38 -132 -2
Reading 1 9.7 50 | 9.8 51 643 8.1 '38 -1.7 -13
Spelling 9.7 50 N.A. 58 | 643 N.A. 45 - -13
9 . Language 9.7 50 10.4 56 643 8.4 40 -2.0 -16
Mathematics 9.7 50 9.9 51 " 643 .6 38 -1.3 -13°
Total Battery | 9.7 50 10.0 52 643 .4 36 -1.6 | -16
*Tests administered: oo /
Grades 1 and 2 . '
* Prescriptive Reading Inventory
Diagnostic Mathematics Inventory ., - .
Grades 3, 6 and 9 ' . s
California Achievement Tests ‘ " N
J
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Figure Il

REGULAR SCHOOL TERM -

- MIGRANT ENROLLMENT
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... Figure IV -

Percentage of Mlgrants

by Ethnic Groups
'REGULAR SCHOOL TERM

1980-1981
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Achievement

Figure V -
READING ACHIEVEMENT *.
North Carolina Annual Tasﬁng
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'MATHEMATICS ACHIEVEMENT *
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Figure Vi
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Achievement

o <7 Tests

m Reading Achievement Scores *
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