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.COUNTRY SCHOOL LEGACY: HUMANITIES ON THE FRO.\'TI?K )
ved,in this

The Mountain Plains Library Association is pleased to be invo

*  project documenting the country school €xperience. Funding of this project
from the National Endowment for the Humanities, cost sharing and other
contributions enabled us all Jo work with the several state-based Humanities

- Commitiees as well as mamy other state and al libraries, agencies and -
interested citizens. wWe are deeply impressed not only by the enthusiasm for

. this work by all concérnied but by the wealth of experience brought to bear in
focusing “attention on—and recapturing—this_impdriant part of history. and

how we got here. This project seems to identify many of the roots and “charac-

ter forrmation™ of our social, political and economic institutions in 1he \West

Already the main Project objective seems to be met, stimulating library usage
and’increasing circulation of historical and humanities materials i this region.

. fublicinterest is rising in regiondl, state and local history Oral history programs
are incréasing with greater public participation The study of genealogy —and

the search for thjs information—is causing much interest In consulting—~and
preserving—historical materials. What has been started here will not enci with

o . this project, The immedjate results will four the entire region and be available
© 7, forany who'wish the prograi. film, and exhibit. There will be gore discussion
3 of—and action pn—the jssues involving the humanities and public policies,

past and present The Mounidin Plains Library Assoclation is proud to he a
parmer in this werk, the Country Schoot ‘Legacy. and its contribution 1o under
standing hulnanities on the frontiet

Joseph J. Anderson
Newady Stage Libranan
. Past@resiient
Mountain Plains Lihrary Asgociation
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i . COUNTRY SCHOOLS AS COMMUNITY CENTERS
e 14
& The country school 48 a result of the mass edudat;on-

efforts begun by the great nationalistic movements during the
J . .

*

19th century. Part of the task of that mass education .was to
produce citizgns‘who had basic skilis suitable for an indus-"
trial society, make stthnts aware of their nationality through
language and ge;graphy-studies, and introduce some element-of

. hygiene through the schoél system, Good health being a neces~

*

*
sity for a strong government and strong army.

Given the above tasks, it is not out of place to discuss

A . .

the country school as a community center, The sparse population

of the prairie and mountain states, and the weak presencer of a

Y

* federal éoverqpent in the form of public buildings, it is nétural

that the country school wéi1d be 'utilized as a community center.
3

Siace e@ucéf&dn was required Sy law, the congtruction of the

1

bdildings was of necessity a community project. Therefore a

- gsense of the school building "belbnging“ to the community was . =
- ‘ .

Ot
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estéblisﬁﬁd. A strong sense of the praktical which réns éhrough
the Americdh lifestyle*also demz%ded that- a building not sit
idle when it canpbe used for other things. The central location
of the schbol‘wiéhin the distr%ct, necessary to keep téavel
distance equal for, students, tended to mak; the school a logicai
site as a yoting center, town hall, church, and soclial center.

A cursorj@glance at the Park County school records for several"
schools indicates that the constant shifting of school dfétrict
boundaries was an attempt to ﬁeep up wi?h shifting'ceﬁiers of
population.2 Most schools were built so stua;;ts would not have

3

to walk over four miles to attend. The shifting population often

resulted from the simple introduction of a nmew croé%such as sugar

Beets'phat required Russian "and German immigrants for labor: a

population that would be reflected‘in the community dances held

at. the schools. where the dances would include wéltzes, two steps,

-~

scﬁottishes, polkas, and - square Qanéing.4 The schools were alsq

. the center of card parties which were a pleasurable means of

'getting people together, even if they were ‘not on the’best of’ s

terms, and the proceeds from the entertainment would be used to
had - /

. Buy new'ﬁqoks and equipment for the school. A method of school

:} - "
* of 1918-19 could stop a Christd?s program or a Friday visitin

finangfné that seemed preferable to the raising of taxes which

'would stay on.the books forever.>

Often only weather or sdmethang:like the greét flu epidenmic

-~

bxﬁpasenps.6 The pr§5t1¢al appfoach to financing would take

sucpgfbrmé as’ a Halloween Auction which would sell such thipgs

hd o

as vegetables, pieg, cakes, and even fu:niture.7 Teachers/ would

oftgﬁ‘joiﬁ {fn "sufrprise parties" which would involve meeting at
B . B [ f

: . -

”
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the schbol and then proceeding to a’'meighboring ranch or farm
+ ’ . .
where the family was treated fo a surprise party by people

starved for some sort of community gathering., Thé socializatidn
N ¢ ’

would often take place on closing day when 'simple games and

’ ‘ . . %
competitions would take place after graduation, ﬁften of a

N . l; R .
sZngle student, an&’h picnic would follow the more formal,school

PN

exercises, ' : ) .

‘Records of "kidnapping' Santa Claus and release time for
early dances and festivals run through'?agy school district ?

\

records.8 The most pléaéant break for young sixteen ,to twenty
. : “

-

year old teachers were the'dances which lasted.all night and

7

the young schoo{:pafm found herself hurrying back to her boarding
[

house. to chaége clothes so she could 'atteénd church on. Sunday

‘

m'orning.9 Entertainment starved communities often asked in

their contracts “"What can you do for our community?” A question

which one voung teacher responded to b& mentioning her gusical
[ . ‘

e, y o

accomplishments. She was then asked to play for Satusday night

dances at the local pool halI.lp

Prior to World War One, most Wyoming communities hhd a

heavy ratio of male to female populatypn, and dancing with the

~

local married women and the f%cal schoofcﬁarm were the omnly
cogﬁipt witH women that many lonesome r'pwboys and bﬁchelor home~-

steaders had. In those early days, however, many drifters were
. Ty T s . ro.
about and were often the cause of viq%ence at dances., Distur+ --

S

' - B ~

bances such as these were handled with equal violence and Eheig
are cases where men were killad for creating troubld at sggial
- affairs. Bea Baker's account of tﬁe beating to\dEagh of such

a-troublemaker at a dance near !{eeteetse is :a sample. A "bad"

¢
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. Sharacter-had attended a dance and started a fight and he was
# L.

quickly killed by the men in the community. ‘A rough and tumble

, form' of etiquette was esgential in a country where a single

.
*sheriff was the only law enforcement 'agent in the entire'county.ll At

The community also felt that the school teacher should ﬁl .

s@cialize and were quick to take offense an.any attempts to

12 the i

t

stand off from the parents of the childremn she taught.

county school superintendents encouxaged anytﬁing that might tie

! +
the parents to the school since this would reduce .hostility to
education and ‘make the parents see the school as éomething other .
» - 8 .
than'a place which robbed the farm or ranch of an extra‘laborer.13 T

These were face to face,‘primary”relhtionsh;ps‘that aregstill

earnicd ‘ i
on in modern one room schools ghere the students dislike

-
-

the more impersonal relationships gymbolized by activities such -
as football games and dances at the larger high schools where

parents are excluded from the activities and given spectator
; .

status\ My observations at the Kelly school outside of Jacksoﬁ,
Wyoming are an éxample of the older tr‘@ition being kept alive.

"I visited thé school during a Halloween festival which was being

~ »

held during the middle of the moﬁth because one of the student's®
e S

parents did not believe in Halloween because of their religious

' L F
convictions. They did, however, approve of their children at-

tending a schgol function. All of the concessions at the festival,

. . »
ring toss, fortune telling, cakg'walk, were run by the parents

-

. L ,
and the parents participated in the games as well. Grandparents

were:in‘atteqdanée as well as younger members of the community
S

whose children also attended the .school. The power 6% the school

" to draw together diverse age -groups and suburban families who - :

1 ' »
Q < 3
: o}

-
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sent their children to country schools as an e§pefimént testi-

\; fieg to its ability to make something central in a small commumity .

that is constantly distracted by travel and television.14 ‘

The introduction’ of’Santa Claus into the American culture

. - ’ . - ' . s
permitted a kind of non-religious/religious ceremony that could’ '

/

fit into the school community.’ This.waé undoubtedly the one

pépgrdm which was attended by adults in the community and which

\ (Y ‘e
) ek
was the most closely watched as an indicator of the teacher's Y

ability to cope with limited resources. In the history of the

K}

Mountain View School compiled by Wargaret Dempster, she comments ,

“on the community participation in school programs: >

There were many gatherings at the .schoolhouse during
the years:. At Chrisgmas and at the end of the year .
there were programs, parties, and dinners. The favorite .
gatherings were dances. ®rs. Bates played the organ or .
piano, Mrs. Boermer played ammouth harp, and irs. Stall '
sang and kept time for dancing.' They called this group -

. the Pumpkin Center Orchestra. Sometimes Pete and Byron ’
Stall had to work the bellgws by hand to keep the music '
going on the organ. ‘Semetimes the Borners moved their.
plano*over on a sled for extra music.lS ) : ~

( Some of the programs were also used as a learnidg.device,

'

to acq&gint backward, provincial youngsters with the outside

world. The MYountain View School would also have "a birthday

) ",
program for all the February birthdays of famous people."]j6 :

» That the community gatherings were.well attended speak to
> . .

their value in an 4solated community. The Fnthusiasm which
pgople entered into the pqéarqm was evidenced often by the damage

done to the building or other signs of audience approval. Pete
; . .
King remembers the gasoline lanterns going out during a dance

t

because .the dust raised by the enthusiastic dancers clogged, the’

. . . \ . .
air vents in the lanterns. The dancers were forced to take
. . . ‘ » i

< .
-« l{l‘ic o / ‘9
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bTeaks to allow the dust to settle and the lanterns to flare up 2
brightly again.l7¢,Vera Saban's recollections of the sghool on
Upper Beaver Creek near @reybull, Wyoming were typical for many -

Wyoming teachers. ,

"In Upper Beaver Creek, as in other districts, the school- -
house served,as a voting precinct and for occasional social
gatherings. There were the cugstomary Christmas programs.

In November of my first year we had a‘program and a 'car-
nival’--quite an ambitious project on my part, but we did
have the fortune teliing lady, the fish pond, Atc. And a
dance with music by 2 fiddler from Shell. We *had to
charge a~bit for the¥dance.to pay the fiddler five dollars.
I remember attending dances at the Lower Beaver =~ -
‘Creek schoolhouse, riding with an escort down the creek
several miles. Once we even rode twelve miles to ghell
town to a dance-~I believe it was an election dance in
. 1926. During my gecond térm at Beaver Creek the people .o
. of the community, with a yen for some entertainment, had
a gseries of 'surprise parties'--unexpectedly converging
on some ranch home. Furniture was .pushed aside, some- .
iﬁdy played a'fiddle or an organ, or even just a harmonica,’ /g
. and all danced, chiefly square dances, umntil nearly morn~ '
. A ing. Of course, getting to these parties was by méans of
horses on a wagon or a sleigh, or horseback since the roads
were not passable-for cars.. Children 'were .loaded into- the -
_conveyance and taken alodg, and put to sleep when they
tired, at the dance.” (Shades of the Virgfhian') 18 ”

The distance to various ranches 'was uneven for the people who '

participated in the various forms of the "surprise party"” and
i

A%

2 ‘ ° A
the school still remained the- one central location within réach
of all the people in the district. It is not surprisinm that
é QQ-
young, mostly teenage, teachers would be active organizers of ,>§Xt,—

such community gatherings,

What is remarkable about these community affairs is .their - N
endurance during an age of mass entertainment such as movies and - .
. ‘ N N R
s Television. The Lucerne schoo orth of Thermopolig still .

. presents Christmas pro%rans that wary little in content and
presentation from that of fifty years ago.19 It is something

that is continuous in a'changing world, even though the heavy

B
.
L
4 i .

° . \ S 10




AR o A . (v ‘ f
- Page 7 .

<

demandg of high schog® programs in consolidated schools are

appreciated for what rhex_dcﬁro children, ghere is a loss of -
3 } ) . . L, ¥ . . .
Jgrarticipation on.the part of the parent. Parents realize the

v

value of learuing,socialization outside of the community, but
. .o Z . . .
they wonder 1f the loss of community is worth 1&.20 -

Most of the early school houses-werqaréther crude log )
-affairs that were decorated only for community programs, and
- ’ )

the chilcfen looked forward to these as something different and .

»

beanrifdl In an age before the prayer im school controversy,

-

_there were incidents of religious beliefs creeping too far” intO'*
s

tHe programs andﬂSOmetimes teachers were dismissed because of s
it. America is a nation of immigrants of *varying religious )
' . 7 ' N .o~ l
. 14 s
beliefs. The communities themselves were the sole arbiters of m//

.what was or was not permissible. Usually the awkward situations
- * ’ .

were the regult of a teacher who had ""gone ,overboard on religion"

21

&

and were stopped suhrt by the community. _Prayers to oped atd
close programs were alloweJi but 'secitlar views dominated and
( CHRGTMbS

vhigmpingss programs and Thanksgiviun plays were carefully laun-

dered to‘meet;community standards. It is evident that mwch of
1 . » s P =

e
the community program has been” taken over by drganized sports;

‘which remnin the only shared gchool ritual in the larger con-

LY

{

solidated schools.

‘e

Graduation was also a community affair, even $nough the
, ceremony invhlved only one child. County’gpﬁerintendents sncn

as May Shoemaker and Nellie Hodgsonm spoke of‘trying to Always

- make rhe_graduation ceremonies 1f it were humanly posslble.22

* This was am occasion which honored scholarship, school atten-

dance, and community efforr. The award certificates were signed

‘ - ]
1, \’ ‘

‘\) | _ \'“ . _ ] *, 11 : . ) N .
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by -the county superintendent and presented by them, 1if pos;
- . . 2 . o v *

sible 23 Unlike the present }onditidn which- allows for ease

i

of t%anbportation, fémiligf,stayed the day which was capped off

,with.g picnic. . It would hardlytke ﬁor%hyhile to travel many\

Lo 2 \
miles for a single hour of cgremon?. ft was ¥xpected that.the °

-

L 3 [ - . - '
teacher would organize the éradpation.ceremony and .t:he,*picnic.24

‘oL -

Before the ‘advent of student evaluation by tes:?ﬁg, the teacher
. - / .

‘~ 4 ! v ‘ ! ) N -
often dug into he'r own po&ketbook to come up wi/th mementos of |

the occasion. Pictures of the teacher inserted into small
pamphlets or booklets were a memento for the'égudehfkand we e
“ ‘ s

coL S A . ,
gious themes and poetry that emphasized good citizenship and a.

25

.

"often adorned/éith standardized engravings of patr{}tic or reli-

loye of edpcation. In‘the intervieys .conducted for this

project, Lt is of intérest to note the number of students and
i .

teachers who-refer to "my" school and the references to ."the" '

high sc%ool ‘they attended. Community ownership andicontrél was

not a misty ideal but a factual matter that: was felt deeply and

not taken lightly. The. community programs represente& an attitude

about education that was democratic and practjical. 1It.was the

%gpeéialist" in education, as in other areas of American life,-
who removed thé sengse of community from the schooixzé' : )
¥ v ‘{’ ’

’—' A
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*Decemh&£ﬁ29, 1980, . - - N ) ‘
) lzéThis seeme¢ to'be dn unofficial’part of the teacher’s duties in
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. - students’ background v, Lo -~ . .. - .
b 13 . . .

. Hellie G dodgson,. taped interq;ew, Pioneer Home¢ Thermopolis,
T Wyoming, Deoéﬁber 29, 1380. . ,
AW N . . 3

. }4 Robert J. Barthell, personal obsetvations made at the Kelly ¢
T School October 24, -1980% - : , ‘
. o .
4 15 Margaret A. Dempster, "Mountain View Séhool From L%ll -1945,"
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16 Ibid. . : " - \ C C ” Y
17 Peter King, taped interview, Therhopolis, Wygming, January 31,
.- 198l. . : . '
. £ * - ’ “-“ " ‘ -
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* unpublished hi§ ry., unda;ed. -
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20 Mara Nations,'taped interview, Thermopolis, Wyoming, Janvary 31,
1981 .

¥

-

21 William Roy Anderson, taped interview, ?ioneer Home, Thermopolis,
Wyoming, December 29, 1980.

\

' 22 The presence oﬁ/a district administrator at thes ceremoli
meant & great deal to the parents and students. eﬁy speak of :
the superintendent's presenJZ at programs as one way of méasuring

- the effectiveness of the school. It was also a souzce of pride

to parents that their children would be performino in front of a
school dignitary.

23 jellie G. Hodgson. - f

@

24 May D Shoemaker, "Teaching in Picﬁeer Schools of Wyoming,"

unpublighed professional ‘autobiography, cover letter dated
May 15 1963,

- p o

25 Charlotte Louisa Monk Mayer, taped interview, Cow}ey, Wyoming,
3 December 20 1980,

s
-

26. Mara Nations.
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COUNTRY SCHOOLS AS HISTORICAL SITES

.
14

This aspect of the report is perhaps the most’diffieult to
finish begause of the work needed for identification and propetly

checking out the facts pregsented by volunteer workers. There 1is
- ¢ , ’ \ >

a stone school house apptoximately seven milés east of Greybull
which should be given some consideration as a historical site. d

It is'deteriorating and at present 1is upefor sale. Origins of
theé building are difficult to track down and a future interview .
f .

with May Shoemaker, a former county superintendent, should give

-~

more leads on the origin of the building. It 13 yery well built

and is on a state highway leading out of the Big Horn Mountains
- r
that is heavily traveled by tourists during the summer months,

-

‘The_last classes were_held in the building in 1950. It is, the-

best candidate for preservation in this part of the state .outsidé

A

of the Wapiti schbol west of Cody which is still in operation.

However, ctackJ*in the masonry may further desttoy'the building'’s

15

e
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. b N .
structural dtrength unlesswﬁomething is don& within the near

* . . 2 . !
futura. The present real estate agency which is handling the

building:has }ebuily the foundation to kgep the walls from

\.a -
' LY - -~

collapsing.w

Both Park County and Hot Springs County have well drawn maps

of the variou@ loeations of the country schools. The mapf go back
to the early %906'9. ‘Nellie Hodgson's husband made a number of
the maps of theqschoolsAin hot Springs and distributed theem to
the\schools in her districts at her own expenge. A framed copy )
of the maps wds ,sent to all the schools and one of the maps is
) preserveg'at\the.Cui%ural @enter‘in Thermopolis. Mrs., Hodgson
does not know what happened to the other maps that weré in the 1' .
- other schools.#’ fhe Cultural Center hasg aiso{neconstrncted a
country school ig the basement of the center and furnished it
_withrdonated ;tems.— This is an excellent display and one which
should receive me kind of recognition.z‘
‘ I have;aﬁ'EE}eceived a map‘of all the schools which existed
'in Park County ‘and have a photocopy of the map which will be o'
turned in with ¢§$§ ma;erial to the archive center.3 A compli-

cation with these maps ‘lieg in the fact that the schools changed

names often and locations. School names reflected the families

- B

who. attended them. Lf a family moved avay, and a family moved
in with a large number of children, the gchool would be referred
. N . ¥ .

to®by the land'it stood on or the family that had the most
z ~ ';' I . ts

children in attendance.a , '

b " )

There _is also the;:problem of shifting sites. These schools
. S~

=

were seen as temporary, functional buildings during the early

-

E " years. Thé rise of the standard s¢hools whose recognition de-

-

pended on follgwing gstate guidelines forced schools after the
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1920's to become more permqneﬁt fixtures because the school had

¢

to ?aye cértain saniaition requiremepts and lighting needs. The

phys{¥3
5

building had to chaﬁge; and in doing so it became more
" \(,

gixed.

=

Many of the.,early schools were/family schools that were

conducted in tents -or slab log structdres, Also many ranch fam-
» - : )

ilies used the ranch house itself as a school site. These early

[ ]

: »
schools were often destroyed or the buildings moved and used for

" ranch out-buildings. I have Rot-been able to determine if qhere:

Py

were later guidelines from the state in regard to architectural
. ‘ “

v

design. M¥any schools were designed by local people who copied

the‘foém of schools the& liad attended in thé East or ¥iddle West.

Several schools have been described and offered as sites by

[N

people in various coupties., "The descriptions are on the historic

-

site forms that are on file with this report. The Emblem sc¢hool | -
in Big‘Eorn County 1is still on its original location. Prior to

World YWar One, the school was called the Germamia school because
N .

» the town and community was gettled by Germans.g
, .

v

dovever; anti-

-

German feelingé during the war caused the town to change the name.

4

. . , _—
"The school contained all its furnishings and books until 1980
. N *

~

when a sale was held and fhese yere sgfld off. The school house

is in excellent con

ion. The repogter on this\schooi indicates

that the school records are
names of families and former teachers are avai

Y

school itself wasxdesigned by local people.

There 18 an
on the school in the January 25, 1979 edition of the Gre

s St:andard.7 fhere is some useéul information 4n the agticle.

The school was built in 1913, , -

\ 17 ot
oA )




. . . t . N .
s - ! . o Page- 14

There 1s a school in. Teton county which was built in 1895 ° “
and was the first school house bg&}b in Jagkson Héle. It is

under School District iumber 37 of Uinta County. The school 18
. N , ‘
- located iive niles southwestkpf Jackson, Yyoming and is still on

the original location.  The Jackson volunteer who fegearchea this "’

school indicated that there are names of former students and .

teachers available. The school site is presertly owned by Adeline
Néilsogn‘but no name or address is given. 'S

The Basin Gardens school which %ras 1oaét£d four miles south

4

of Basin was used until the spring of 19I8~and was built by

L .
School District Number Seventeen and the exact location of the
LN > .

- 7
/Tgmbers of the community. The school site is owned by Baé&n

school records are unknown. The building was used as a school,
comnnunity hall, and a place for meetings for the local Farm*

[

Bureau. It ?as also used aé a hogg‘for several ygérs.

It should be noted that it is difficule to find any histo-
ri&al sites in northeast Uyoming because most of the early Indian
Wars and cattle/homesteader coqflicts took place in’ the southerni
part of the state. There'was a lot of fur trading activities
aﬁd the discovery of Yelléwstone Park, but this predated the
arrival of settlers and their need for schools. iHost of the
gsettlements in the northern ;ait‘of the state had to await the
construction of irrigéEion gystems that would permit the farming
of the land. Consequentl& most of the school houses were built
around 1910.

The Valley School lkocated forty miles south of Cody 1is

still in good condition and contains its clagssroom furnishings~ .

The school is of wood construction and has a log two room

1

A
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L]

+ teacherage attached. Vallé& school is'in good condition and is

located in Valley School District idumber 27. It is used for

, community meetings and 1s an election center for the district.
b /

¢

There are no records reéorted for the s;hobl, but Park County ~ .
School Digtri&t Number é has jurisdiction on the building ;nd
. additional research co@ld turn up the mis;ing records.
The old Eveég!gen school hﬁs beén'regorted by Peter King

who is one of the present owners of the builﬁfng. The school

is located north of Thermopolis and‘was built around 1914, It-
4 ' .' ) . i ‘ K
yas built by the community members who used sawed log construc-

* 5 ‘ v
tion, A nicture of the school is available. The Xing family
alsoqatt&n d the school and the schoel records are stored-in
Cheyenne. Mr. Kfng‘also indicated that old pHotoérapbs of the

building are still available, During its usage as a school the

-

inside walls were ,lined with muslin and the ceiling was covered

wvith sheet tin. The roof is of an qlder type no 1oﬁger found in

this region: rough lumber covered with about six inches of dirt.

’

At one time the:- school had a coal shed, stable, and cistern.
“Although the structure 1ig sti;l in gobd éondit{on, the windows

1 rd -
.have been boarded up and the buildingtis'now used as a granary.

3 e /

The school has always been known as* the Evergreen school, but
: i ? / N .

Mr. King is unsure of where the ndme originated.8

; \
West of Thermopolis about eighteen miles is a school with -

> L

" the colorful name of thé "Padlock? school which I undersfand was

'

3

: the name of the cogdunity at one time., What histonical events
) . i )
produced that name 1is not known. The school-and the commun}ty

are now on what is known as the Arapahoe Ranch. The school was

buiit in 1916 and was originally under District Humber 7 but is

15
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- mov onder éistrict Humber 1. Jhe school was in use for rhirry~

; = - ®

eight years, a respectable length of time, and is still standing:

M .
[ v

Its architectural features include a substantial stairwq& and

covered:porch at the front entrance. The school has been

-

-

reported’ as being intact wi'th nothing removed from the inside.

~
1 . s

.Records for the school are in the State Archives, Therejare
names of teache%s and former students available. ' Children in

. . : 7
that community are now bussed to the small school at %amiqun

4
« £
-

Dome which is the.clodest school in operation in that area. /‘
Information on the school can also re found under the Arapahoe :
Ranch as a reference. AN )

The most interesttng school in terms of this project is the
Delfelder school which was located five miles nottheast of |
“Riverton in Frémont éounty. It was named for Jacob Delfelder
who owned the school site. - The 'site was not donated. The

*

school was apparently built from a design in a plan® book and

- the person._ reporting the school site indicated they once saw the
/

plan. I intend to pursue rhia bewause the plan book would pro-

£

" vide somne objecrive evidence which would relate to school design ’

in the state. The schoo; was built in 1920 and used for nine
=
years. It is currenrly owWBed by the Riverton Valley Grange who

haVe ‘agsumed tesponsibility for the care of the building.g

"In conclusion, I would haVe to say that thd area of the -
project concerned wiﬁﬁsschools as historical sitesg will be the
slowest to research but‘rhe one which will ulrimarely bring
in the fiost valuable hisrorical informarion. Ar this writing
I do not have the final reporr an the Relly School outside of

Jackson which is a fine example of a modern, successful country

N
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".J

school. Kelly school survived long enou gn to find a new role®

id a society that appears to be decentralizing because of energy

‘ ).b -
r

problems and a dissatisfaction with large schools ia general, °
There are hany people gtill liviné ﬁﬁo;éai%provide information on
~these scﬁool sites and who are eukqp’willing to do so. HoweVer, |

!the physical buildinos ha;e alweye“been torn down or reused,
simply becaise in a state where trees are a scarcity,>the building

can be used for construction material of" other buildings.

! LS

: There are rather detailed maps available, references are
constantly being made to then, guf their final location is diffi-
cult to determiné.- Most records of the county superintendents
were turned over to_the staté in the 1950 s when chat office was
abolished and they should still be on file somewhere.‘ waeve?,
finding them will be d}fficult, butvthe research will pay Q;é.

I have encountered several people who haee kept board reccres‘
and school records: the Hyatteviile apd Beaver Creek schools are
exapples of that, and I know that hmore of .them are around. 'This

>

~ , will take years of searcﬁing to locate them all.

-
’

g
. (
\
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second or third generation Americans.
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4 -

COUNTRY SCHOOLS AND THE AMERICANIZATION. OF ETHNIC GROUPS

-+

?

The northern counties of the state had little foreign set-

tlement in the way of close knit ethnic‘groups who cameLto the
area in groups. such as you might £ind in the Dagotae where whole
communities were settled by Norwegian o: German immigrants.

This portion of the state was settled in the early part of the’ .
twentieth, century and most of the peopl% who came here were
fpe exceptions are the
coal mf/ing towns Iike Gebo which wvere a ‘mixture of older,
foreign spea&ing pareants with Americanized children. A com-
munity like Emblem, originally called G;;mania, woufq\also be

ohe of those exceptions. s //

i
An examination of gchool records give some iddication,

however, that some immigrante were in the area forrbrief periods

of time and then either moved on or Americanized their names.

The'records for the Hyatteville school in the 192073 show many

French, Greek,.and German name§§§%ut there are no indications
-’ : ! ¥

s 1

LI
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in the records that students had problems with their studies

3 -

or that the teacher's duties included any special concern for
y .
students with language ptob\ems. Teachers made mdny insightful

comments in these records and would probably have noted any

problefs relating toc language on their pass comments when the

stud;nts were recommended for promotion.

-

There are indications, however, of isolated cases, but - .
"\ . . .

generally the students‘pidked:gp some bad speech habits at home,

but.the teacher‘cpr;Ected them in school much as she would ary -

bad English. An exdmple of this would be May Shoemaker's expe-

rience in Emblem. *

This was a German community s0 I had to compete with a
German school conducted by thé\iutheran minister,
Reverend Germeroth, in‘the loc school building. Often .,
the children had difficulty with certain English words,
- but as a .whole the}7were a very fine group of children. .
I recall an incident brought about by confusing the two -
languages, I think. At the time I thought it very
amusing, so did the children. ,It was during oral
spelling class. I pronounced “the word 'sky' to Chris
Mayland. He quickly spelled it, 'skee-y' as 1if it were
two letters. Everybody laughed. I hope I was kindgand
3 thoughtful enough to explain to him that the Englisg
. alphabet had no letter, 'skee.' Chris was about 8
years of age then and he seldom heard any language
spoken other than German in his home.2
\\Emblem was

-

‘ As'I mentioned in the other section of this report,

originally calléd Germgfilia and changed the name of the town and

‘the scgool during World War éne'when anti-German feeling ran . .
rather high in the area. ! {

Somerroblems were reported at the ountain View School

in 1919 20 when Russian and German ifmigrants entered the area,
\
to harvest sugar beets. The problems lasted only a few .years

and.took.on the form of fights and quarrels with German students -

2 )
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becapse of_residua% feelings. left from the war. These families

mpved on in a few years to the sugar beet fields of Colorado

N : 4 =

g

and Idaho.3 . - o

There are isolated cases of "such as those at the Sage

- »
Creek School where two girls spoke Swedish among themselves,

but this was more of a source of wonder and irritéqion for the

other stydents rather than ajlearning problem fo the'teéche;.?

-

The experiencé of Alberta Seaman at the Keystone School in
4
Albany . County in 1928-29 was also with Svedes and she indicated

that there were probslems, but that the school helped in the

. .

naturalization proces’s for ﬁarents.
I

My next school was in Albany County at the Keystome School
with two pupils. 'One boy had come from Sweden about one
month before school started./ We had problems. The school
was. a bunkhouse at a tie camp.. I sent to home for school
supplies which my mother collected for meh |
I also had might school at the camp for 6 men who were
learning to read and write English so. they could take
their tests for naturalization in Laramie in the spring.sﬁ

I am sure this occurred elsewhere, but the great waves of immi-

~

grants were over for Wyoming, and I think the‘fxperience of this

-

state would %e different than in ‘other areas of the country.

However,,  towns like Rock Springs and Rawlins would tend to -

A

present'languagé«problgms because of the ethni7 mixture of the

i
laborers brought in by the railroad and mining/companies in

" thode tovns. ‘ g P

-

An intervﬁew with Hank Cabre who grew up in Gebo, a mining

town with strong echnic‘groups,~iﬁdicated that the children were

a

& &
Americanized, but the parents were not. Cabre couldn't recall

6

any difficuities with teachers over language problems. Students

did live a différent culture at home and the county superintendents

-~ .

|* .
A - :
; 25 N
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often felt that more education of parents went on in school

B

than education of children. Nellie 'Hodgson felt that courses

in hygiene Eld nutrition probablﬁ‘educated pgrents in .American

- »
. . ’

customs, but she had no evidence to show this happened.7 This

[

#rould seem to be true and should not be-overlooked ag an ex-

’ tremely important influence onm immigrants. The heavy emphasis
/ -

on citizenship and studies of government were not taken lightly

by the schools as evidenced by their begigning the day with a s e
'\\ - I
pledge to the flag and the display of Washincton and. Lincoln
- . )
. pictures in the room. The schools job, or at least an important .

part of it, was to make good citizens and forme'r students still

¢ + ’
retain a strong sense of patriotism. S

JE—

L Most of ‘the immigrants came her® to-be Americanized because

+

tﬁ%t was the way to success, and they were more interested ip

-improving their lot in ®Mife than in retaining customs that might
¢ . : - >

interfere,yith that success. These were not the subdued Basques .

.

attending a Spanish school and being forced fed a hated ‘culture:
Parénts had every fntention that their childrey/guld be American

citizens and would have a better life than they had. Most of the .
! / 3 ‘1 N
fathers of children #n the mining camps g aw school as a way out
uﬁ

of. that kind of life, even though mining was a- well paid job.
r The hard work ‘and cohstant accidents did not ‘make’ 1t something

a foreigner would wish on his children if there were other ways.
\ . . - . . ¢
out of ite._8 . - \

Both Indian and Mexican communities exist in Wyoming, but

accounts differ as to the problem presented.. Milt Riske has
. . ' ' t
- probably examined that in detail better than have. He mentions
\ N

the separate schools for Mexicans which gseemed .to be a matter.of

=

- - " —/
. 2 r“) \g . ) , ‘\
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choice, but all the people interviewed

. .. .
e -

Mo went to school with .

’ ' a‘ - 4 ’
' Indians and Mexicans claim' that.- there were n roblems with

. .
4 . ~

laﬂgdage‘during the\instructional periods ot s'chool. "Schools

#
-, . . '

"\\ on the reserjation,\such as the one attended by Ann Hinckley,

were compulsory for Indian children but they seemed>to integrate

. well, "Going back to the blanket" after schooling was common,

¥

this problem arose’, like many others, when these groups moved y

//\' -but attendance in school didn't seem to beﬂeffected.g‘ Perhaps

into ‘the larger, more impersonal settings of the larger public

schools. Interviews with more Indian children who attended
““?

these schogls would be moreiie;ealing gs to their attitudes about
i .. ) 184
the language and_cultural problems in learuing. L, .
. 3 . . -
‘- I could discover no attempts to segregate schooling fot

‘Mexicans id the counties I covered, but there were many signs .

A

of discrimination Eresent for many years. Howewver, the prohlem

-

with language%hsually-arOSe over transient students who have

¢ . -

never been a conceg§§of mast school districts who tend to ciare.

more. Something which has geen overcome
’ " \

ferftheir ovn peopl
in recent years by special government schooling and bilingual

-’programs., . ’ . . .

T think that the most influence with naturalization of '
S L J

immigrants probably took place in tﬁe home whete, the children

began t¢ impress upon the parents their accompl%fhments and the

parents responded by applauding those things that quickly brought
. dor )

N a ,_,t‘. »
2 their chiiggen into the ?iinstream of American life. -The simple

Ry . ’ 'ﬁ'h‘ - N
“emphasis on ‘hygiene "and the home visits with families was a .

- ’

‘f . learning process that many, county spperintendents innovated and
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" a
. -

used with great effectiveness in changing the lifestyle of

foreigners. " If there were specific persons to credit, I would
tend to look to the country school teacher who had a home eco-
nomics couﬂ;é or two and who passed her learning on to the

parents of her stude;Fs through the students themselves.

£

. ®~ ,
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4 Hargaret A. Dempster, "The Upper Sage .Creek School From 1906~
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READING, WRITING, 'RITHMETIC: THE COUNTRY SCEOOL CURRICULUM

N . .
.) ' .

The curriculum of  the country school is essentially a study
in standardization. Tﬁis trend towards standardization followed
a nat10nal naed for trained adults wha ware competent in the
basie academic disciplines, and a national tendency to standard-
o8 ! .
ize the product when it 1s produced in mass quantities./f}t_is "

also a pommentary on the need to gine a rather mobile population

some skills tﬁat,have‘%ranaferability to qxher areas of the

“
countrys

-

-
*

Little attention has been given to th2 rola of the record

book putlishers in the shaping of Americ&n education, and I

think their fnfluence was two way: they responded to the needs

"

of fledgling gchool aystems, and thoge systems confarmed to the

labor saving . racord keeping put out by the publishers. One of

®

the early .records examined was published in 1894 in Fremont,

Nebraska, a case of the publisher moving West from Chicago, and.
» 3 - '
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it vas aimed at schools in general with no speciffc state

regulations in mind.’ A notation in the front of the book said

’

that .the author, D. V. Stephens, was the author "of Various
W

" records, and a system of records and reports for County Teacher's

.

» \
Associations." Another publication copyrighted in 1891 boasted
as author.a man named Emerson E. White, A.M., LL.D. an "author
wf White's Series of Arithmetics, Yhite's Elements of Pedagogy,

o

White's School Records, etc.”l The series are briefly outlined

at tﬁe‘gack"of the book and indicate that they Qad universal
appiication and did not h;ve to observg outlines given by the
varioui states. §

A later edition of White's record book carries the pro-

motional blurb that it is "Equally adapted, to graded and non

-

graded schools and conforming to the school laws of the several

Hz

states, This implies a tighten&ég up of the state currdiculum

with specific- guidelines for the teacher to- follow. Tpeaé'sgmple *

-

recordﬂgooks brought order and conformity through record keeping

and permitted young, inexperiénced teachers, administratars, and
' » - -

board dembers to keep accurate records and follow a state ap=-

proved cou;se-of study. They also eliminated the copy clerk

*

-since they hoast that there is no “‘need to keep rewritina§

. - Lol
nameq."3 A 1911 eédition of the "Welch System”" of recording

() .
states that it is a Wyoming Edition, evidence that spetial state

demands were-now-being placed upon the publisher.4 .The chaos
resulting from badly educated students being channeled into
standardized curricula makes many of the notations shiow evidence

« %
.

et of a transition period. . llotes to the teacher in front of the

e
;

- - on »
book ask "that both oral and textbook work be graded which hints

’

- -

- ) — 31
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at the lack of textbooks in some schools. The heavy role that
- t

a "gystem" 13 going\eg/piiy in education comes with the'warning

that new~teachers should not make changes.
New teachers should not make radical changes in the
organization of a school until they have become familiar
,~vith the school and then not with::t good reaqog.5
The increased emphasis on professionalism is shown with a
warnipg that "It seems superfluous to 8ay that no true teachers
will, by word or action, disparage the work of his predecessor."6
‘ [}
A mixture of methods for as;essiné the student.and his

ability to handle advanced work in another grade are present.

S
"Social promotion is indicated for one student because he might

become bored if left behind: a problem which has not left us as
" yet. Places .for written comment on student shortcomings are’

informative e.g:(lack of glgsbés) and the teacher states she

1

could mot fd@low the course of study so she is giving her’
: - F 3

assessment of each student rather than the books or months of
! -

school they have completed. Again this would seem to show that
texts and days allowed for schdol are as yet not fixed. A rather
amusing CalQinistic comment by ome teacher to her successor is

that "one should neveér give perfegt marks in deportment. A com-

i

mentary, perhaps, on the imperfectability of man.

-~

In actuality these record books are an aécurate assessment:
of the schools 4if they are filled out correctly. But, printed:
'in their orderly columns are 14tings of courses which require

. grades, aue sinece the course offerings appear in a state ap=

’

\proved boock, it is safe to assume they formed the core of most

curricula. The coursee aré traditional: spelling, reading,

¢
.

numbers{'afithmetic, language, grammar, geography, physiology,

)

32 -
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history, and civics. One intertsting course appears im 1912.

There is grade space for instruction of musicnand‘thg humane

treatment of'animals.' The gztation by the teacher says that the

humane treatment course should be used to start-off the day.
Another entry in-/1914 notes thﬁt a writing assignment should be
e

on "All Dumb‘Animals and Héw to Treat Them."8 This i1s a course

that would arise in a farming community and conceivably could be

v

the result of social groups such as the SPCA which brought pres-
sure to bear on stéte\{egislatures.
Other interesting figures are cpntained in entries that ask

for number of feet-of blackboard, months of_schdol'taught, con-

I

dition of the school, volumes in the library, and the number of

-

vigsits by board members and county superintendent.

4 Up to the 1920's entries show a wide variety of textbooks
P . .

used and an incredible range of backgrounds in the students.
- %

Books studied by students are listed by title, so the replacement

teacher the following. year can make necessary adjustments to other

texts. The 1920's also.shoy that a student can be passed by the’

10 4pparently the test

teacher's approval or by taking a test,
! . .
was an option, or the teacher uged it as a dodge when it came

!

to the responsibility for the promotion., Later éntries show that

~ - .

although the school has a standard text, it has now been changed

and it 4is a warning to the new teacher to be aware of differences

*

“in the texts. "Although the books are in subject areas, the

authors and editor’'s names are give;. Standardized tests for

regular clagerOm work with the texts also appeared in a "gcale"

for grading showing a measurement aéainst éome.sort of gtate or
11

national fnorm.

" a
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Student activities such .as Christmas parties are noted in

entries like "Presented - a ciypcus in the hallj" Oct. 25, 1934" '

and "Presented a kidnapping-of Santa in the hall, Dec. 21,

1934 .12

School closures were'éarefully notad and the éntriea
for funerals in the mid 1930's also show us that the m&rtal#tf
r;te amop%-chiidren was still present: "Closed school lfarch Sth;
funeral of Ace Mercer,” and "Closed school at Z‘p.mﬁkMarch 21--
funeral of Jack Titus.“l3 Besides the notations for teachers

institutes, the weather accounted for most of the closures.

T¥is is needed because of the new dependency on the motorized

\ .
school bus: '"School closed because of ,rain, Oct. 3rd, bus arrived
10:50 -a.m."1% The villain is already in thefpicture, the .bus .

that' would later provide the low cost transportation to cof*
rd

solidated schools a}éo brought the improved roadst that were the

constant complaint of the walking studenc‘add_%eacher. Raif

., .
was the school closer more often than snow.15

Board records also give insight into the simplicities and

\

complexities of rumning a rural school. They'afé valuable

records in”that they inclyde a warrant-register,, an enumeration
! i 4

(qensus)_report, and the annual report to the county supérin-

tendent. Records for the Begver Creek school near Shgll show

a contract for school fuel w06§f§s one o} the first items of

busife;é. The wood was syppiied at two dollars¥er rick k& ft
6 . .

Unlike fany schools where the young scholars
-

by 8 £t by 20").l
froze their hands .and feet because the green cottonwood couldn't .

be cut up by the teacher, the'Beaver Creek students had a lomng =

history of good fuel qupplies.' Books were ordered from . the
4
. AmerAcan Book Company in Chicago and the furniture came from the

' ) ) )
. . 39 .- .
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9 £

farmer's friend, Sears Roebuck. Total échoolfcost for the Y

P N
- = e

' 7 . LA :
year 1909+10 came to $395.50, of which $330 went to pay the

teacher. L’ N

The enumeration reports tell us much about the scholars and
. . - : E

the problems they presented to the teaching methods employed.
A census was takgn of all péople from age six to twenty-one

years of age in the district., -The High‘turnover of studendts
- 7 ‘ .

indicated mobility: bad crops and meat prices forced farm
. . . ~

closures and the students moved on. Almos€ half of the students

’ - -

between 1909 and 1920 were borm out of st:at:e.13 .

. 3
It should be remembered that the teacherscwere young, and

‘taught basically the courses they themselves had just completed

in high school. Prior to 1918, high school wasn't needed to

0
'

'qualgfy, oniy a passing grade'on the state examination.19 Most

of the teachers'and students interviewed for this study felt®

* there werelvery few problems with discipline. Most -of them”

attribute that to strong discipline in the héme; but the class

Fa ’

often contained students fifteen and eighteen who hadn't at-

 tended school at all and who had to beg@lﬂuith the primary

“

readers along with the five year olds. This,cond}tion’yas fairly

20

. L »
common up ‘to World War One. Man§ parents moved out of their

s

old homesteads closer to school when they realized the hardship

" they were putting their.children through. Some teachers followed

¢ & ¢ v 1
very strict board schedules for school, while others were more

relaxed. - .

»

e
~/Th9 hours 1in which school was in session each day were very .

rigid then-~it was sacrosanct that the bell rang at nine,
childred had a fffteen minute recess at 10:30, and a lunch
hour from 12 to one. There wyas another recess at 2:30, and
school was dismissed at 4:00, It was unheard of and “un-
thinkable to alter that schedule in any, way.

- 3

. S ‘30.7; -\‘Y
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. ‘ Although discipline problems were rare, tne dunce cap was

still used to advantage 'for older children and raps on the
. <t M ?
- knuckles were not uncommon. “ There are. instances of rebellion

’agaith a teacher who émployéd what was considered unfair

‘punishment, but generally speakfng the teachers used a friendly

appro'ach.22 Most former students remember their teachers with ’

great ﬁondnees and felt that they were very hard working and
dedicated people who did a great deal for the school and its

students. One punishment reserved for students was the denial
! . -

-
of recess,\but sometimes even that backfired. !

. iy youngest student hit me in the face and knocked my -
glasses off-~1 kept ‘her in at fecess. The next day she

- hit me again and I kept her in. I asked her why she hit
me and her answer, "Because I like you and want-to stay
in with you." So when she hit me again-~I1 sent her out

+ for recess. .

-
i

Recess was a time for bb:u the student and teacher to enjoy

themeelves. The games‘were'the common games passed ‘on ‘from

one generatiow’of children to another. Ganes 1ike*crack'the
whip, pom, pom, pullaway (which went under various spellings),.x‘
Fox and geese, steal the chicken, and Annie Over seem to have -

~ been played at all schools.. Regular school Rlay equipment

- . N

tdrrived onl} in the 1920's when the installation of playground:

. . '
equipment became one qf'the:requirements for the "Yyoming
24"

Standard" rating of the schgol. One thing most fondly remem-

bered by the students;was tﬁe fact that students‘of all ages
played them. With the studies in educational psychology in-
troduced by Dewey, the subjéct matter taught was divided into

age levels, and ‘the games followed when the Specialized PE

teacher‘ggpeared in the larger consolidated Schools. There are y
- ) ”~

»

,m?ny accounﬁs of pets 1like gophers,cmice, prairie dogs, goats,
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and lambs that populated the school yard, and stories of pets
. L ]

that met$unwanted bad endings. N -
I remember one such incident which was brought about by
a dog that insisted on following me to school every day.
He was a good sheep dog named Leo, owned by Mr. Capman
mentioned earlier in this paper. No matter if he were
tied up or shut up in a shed, somehow he managed, before
the day was over, to slip away to school. At first I
allowed the boys to scold him or even take a stick to )
him in 'an attempt to send him.home., But the devoted Leo ° A
would only look at me with lovelorn eyes and take the
abuse. So, I put a stop to the beating, He was not .
bothering anyone but would just lie quietly on the floor C e
near me and sleep. However, this could not last. One °
morning one of the boys handed me a note and I saw that
he was beaming with satisfaction. (He was one who wanted
., to continue beating Leo). The note was signed by all the
‘ mothers of the strict except for Mrs. Capman, the lady
with whom I bo d,-and whose husband owned the dog.i The
note read: 'Dear, Miss Schenck, we don't like to have our
children raised with dogs. Get rid of this one and save
having ‘more trouble.' Then the signatures. I took the
note home for the Capmans to read, because it was their
dog. Without a word, Mr. Capman took his gun and went
out. and shot Leo. Mrs. Capmen and I both ran to imy bed-
room and. covered our ears. But Leo was dead! He paid the
supreme sacrifice -because of his devotion to me. We shed
a few tears but never did let the 'nosey' women or children
know what had ‘become of Leo.

School work was shared by young and old students. .Students
were called to the recitation g%gch while the others worked on

assi’gnments. Few students remember homework, and’thip was th

. -
J
result of their heavy work commitment at home. MHost students

put in a full round of chores before they left for QChool, h;d

a2 long walk to .school and back,‘and did a number 6f chores

before going to bed. ﬂan§ hSmes had poor lightin%, sometimes

- only a single lamp, and the teachers oftgh dreaded the loss of o
books.- The limitaed number of books 1in some schools couldn't
be trusted go‘séudents who might ruin them in bad weather or

have a younger brother or sister tear out pages.?‘6 .
'

[y
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P Poorly constructed schools also preven’ted good'learning

habits. Bea B;kér recalls three month school years in tleeteetse

¥
R .

-7 in 1903 in a school house mdde of logs and slab lumber that
allowed snow to-blow in the chinks in the logs and cover the
students desks and slates. The students huddled around the -

27

stove and cried with the cold. Some counties, such as Sweet-

water and Albany,‘provided free books and-supplies. Other .
schools, like the one taught by Mrs. Close of Clark were the
orphans of a poo&/&istrict. Mrs. Close's school was a crude
affair located in a tié camp. The workers had insisted that
the company provide a school for tgeir children. The school
district didn't wish to take on the burden and consgqaently
failed to provide materials and Looks in the Hope; that the °
school would élose. Although this was not the stated reason,
she felt that ﬁheirractions'codld only be interpreted in that
28

way

s

The peoplé _who attended country schools seem to feel that
. .
they had a good education, but that it wouldn't suffice\bqgay.

)

They felt that they had good training in the “pasics" and used

" their schooling all their life. lany found the eighth grade,

3>

12 -

education good enough for the 11ife they chose, and others who

* ./

. wWent on t6 fitgh school and college felt that they weren't handi-
' capped by thei?xnggétry school background.z9 Drawing wasn't
4uite an art élass, but the children.enjoyed it and the pictures
‘brightened up the-log walls of‘maﬁy‘poor district school houses.
Textbooks were often.the’leftovers of the larger schools or an
o outdated edition of a text currently being used in town, but

the studants aseem to feel that the teacher's conqg%n fgr them

»

E]{US more than made up for the inadeguate g%xtbooks.
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- Most students regretted the lack of musical training and
felt that that was the one advantage the 1arger schools had
over the country school. One Sang or enjoyed instrumental

« .

music, usually a piano or organ, only if the teacher had the

training, which was seldom. Music was a dailyg"starter:s{;

most schools and this was foi}pwqg by arithmdflc. hough't .
by most teachers that the math was a hard subject a-i}duéjﬁhat .

could best be handled in the morning when the students were
alers;ii Social studies such as geog?aph&.and health were done
‘before lunch and the afternoon given over to 1anguage.< Spell
downs were reserved for the end of the day and many teachefé
saved th; last hour fot ¥eading exercises Vbich the cgaldfen
seemed to enjoy. Students also felt‘that teachers in country
schools instilled in them a love for that elusive thing we call
ﬂs&iture." Teachers’brouéht in pictures and photographs of
_ Aemous paintings and recordings of famous singar; and musicians.
Most of the music studenﬁs'wgre éxposed to were o% vaudeville’or "
popular o:igin such as “"Seeing Nellie Homg,* "Home on tHe‘Range,"\\\_//\\
and other sth sSngs. But some listenad to phonographs, qftén

bought with the teacher’'s money, or 'heard music programs §Ver

the radio during the<l930's and 1940's, ! S ‘ -
Noon lunches were often cold sandwiches id the early days,

but a pooled soup or stew was gotten up duéing the wintqr. Each

~student would be asked to bring a different item for the pot and

14

the water would be put on the stove to boil. Generally it would
be donme by noon and the teacher and students would enjoy a hot
S~ eal. However, in some échaols the stuﬁents ate cold sandwiches

and frutt that had frohgg_gn the way to school and didn't thaw

Out in the unheated cloakfoom.  _ * 39 o
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fQ - *‘Prior to the standardized multiple choice rand true/false

-

tests of the late 1920's, most students had rather heavy training

in writing.32

teachers were strong advocates of grammar drills. Expression in

All of the tests were narrative type and the

language was considered important and the better paberg were put

up on the walls for other students to admire or envy acgording to‘

- . . 1
their tastes. The early schools had slates for writing exercises

and many’s{isfs were "accidentally"” wiﬁéd clean-by a coat sleeve

when the student turmed 1t in for correction. He could-escape

s -
7 - -

for another day, and might have the exercise dome correctly by

then.33_

Country school students maintain that the léarning that took

‘place was due to the informality of the instructional process. - .

The teacher was approachable, and wiiling to help. She knew 4

the student's capabilities and geared the material toward them.

.

N The older students acted as tutors in the learning process and

the younger students were surrounded by the learning of the older =

34

students. The older students' ®work was the same material they .

.would be covering the next yeaf,_and if éﬁey eavesdropped, they
we re iearhihg. Learning was a communal affair and many students
remember discussing advanced assignments with their older .
bro;)ers and sisters on the long walk home from school at nighilas ‘
The state curriculum wae héelpful and the new teacher was
! . thoroughly‘grounded in 1ater‘year§ 4in its content and in the
prepa;atiqn of\class outlines., Teaechers felt that &ith'so_many

levels of students worﬂing at one time,‘they had to be prepared
36

~ for ghe day's lessons. Teaechers.often found useful-tips and

'S

SERIC %

IToxt Provided by ERI

* s
methods' at the teachers institutes, In later years, with the
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— appedrance of the college trained gpecialist, the institutes

K

2

. . ‘- * . : L -
Ve lost nuch of thé!r value, but the older teachers felt that they
vhelped a great deal.-37 It was important_to follow tHe guideiinés~

. because the students had to take the statc, ér mqteaptoperly I .

county, test. A significant number of failures on the .test &as‘
‘\ 4 .

a reting system for the teacher and the board members were quick

- M

.

~to notice ad? poor showino on their students' test results.
% -

Teachers who have taught in both rural and town schools

»

~
. [3

/9% 4‘; * » 4
‘find that much time is taken-away from the classroom by acti-.

- ’ - .o~ - ’

. vities, vhereas  in the' country school they spent all their ‘time

on subject matter, in town the'students had acttwﬁties such as

38 toT

band and gym which tooi»%ime. Since the state exam; wgg made

up from questions turned in by the country §

hool teachers tpem~

- selves,/both students and teachers felt- -a fair test of

their schoi&ing. 39, . ", - - " ‘ 1

-

School was 3an enjoyable expénience for most coun try. school
A students who found it to ‘be a pleasant substitute for heavy farm
M ~ Fd .

A

*wcrk and‘a‘chance to meet other children-their age.timhere_were S

cn— . -
[y

e

-cases of students playi truant, but these were rare and more
( dents playing _ S ) D

of a rest of the teacher's temperament. Education Wwas lpoked'

e upon,asvafgrivi@ege and as an escape from a lifestyle that dfd

not appeal to many youdg people. The homesteaders were of mixed

socgél 5ackgroungs,‘some of them very-well educated, but they all

shared ‘a common concern gbout educating their chi}dten. The
—.'/ - .
o A [3 ’ - . -
* strong sense qf community, fostered'by laarniny with people you
* - . T -

had knownfall your life, was an asset and it was disturbing to

/ é - ’ e : PR
R courntry school gstudents-who hag to learn under other condit}ons

— N L2 = - ‘-

when:the§ attended larger schoals. °
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fope of my rural teachers ever abused or ridiculed a child
nor showed favoritism, all of which I witnessed while -
attending town school in later years. If they didn't love |
. us all, at least we believed they did. When I was in
¢ juntqr high there was one_gfeacher who seemed rto take- a
. fiendish delight in singling out the so-called 'dumb' kids
4nd setting them up for ridicule.r He and several others
of that ilk.were handy with rulers to rap knuckles or
‘bean' someone with an eraser. One time he became go in-
furiated over an incorrect answer that he threw an inkwell
., at a boy. Peopie like that ‘were in® the wrong profession,
as far as I'm concerned.4

* -

‘The,cprious incidentals of learning that took plage had

v
{

'many forms. -Mary Riléy of Codyfremembers attending’tbe Moore

Hill School in Crook‘County" ‘, ’ ,_. o

'choss the road from the schoolhouse was Moore Hill "
: .Cemerery. On several occasions when an interment took

:©. - place, school;,was dismissed .and the students attexded

the 'burying.' We mingled with thé family and friendsf
of the deceased and wept, even th?ugh we had not been.
acquainted with the dead‘persdn. -

In a contemporary world where classes in death and dying have

.to be. taught in school, we can only hope for a teaching situation

N [y

as flexible as the one Mrs. Rile} went through.

v

~

~

Learning seems to have taken place in the,kind of environ-

- -

¢ : .
"ment most educators only theorize about today: one of trust and

[

coqffdence*T’The'srﬁdenrs wvere eager to leatrn, and the teachers

.felt they had something to give the student. One wonders, as do

)
) ¢ .
most—o%(ihe pepple interviewed, if the price of gfzd training

for a specialized job wf%n t traded off for some

L

ther good
training as a_berson. The one comment that runs through all the

interviews, written materials, letters, and feature stories on

e

country .schools is that the students felt they were in a, sort

of "family" that was very close to them and that they remembered

their claSSmates'years later. ,The taacher waSoalso&included in

that "family" and the remarks by Mary Riley are typical of the

2z '
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. .
fqglingg mogt students had about their teachers twenty to sixty

years iacer.
The teacher that term was Miss Mamie Meerline who
boarded with a nearby ranch family._ She was a kind

and understanding young woman and well liked by the
children .42

The students felt that whatever ‘they lacked in equipment, sup-

plies, and books was made up for by a dedicated teacher. This
. - ’ . :
is Something that the education profession ought to examine more

closely today, because this is also a major ‘complaint about the

..

modern schools: *The ;eacher; jusz seem interested in the pay-
"
check."43 . ' ) .

-

F 4

Sharing was a'part of school -due to a shortage of books and -

desks. Most remembe? fwo to a desk and many times two to a book;;
Bowéver, in loéking ﬂack, most of the,students felt that the

. .
learning process was shared and they learned more, ‘'more quickly,

-

P

4 under those conditions -than i1if they had been studying;hione.

This sense of community, however, was also referred to as a

drawback in contemporary saclety begause students could no

longer stay on the farm or in the community to make a living
N N

and a university degree seems almost essential for any work or

s,

profession today.

When the aé% aﬁd background of)the average country school
teacAer is taken into congideratiﬁn,’it isAremgrkable chat’they
left such an impressi&n on their st&dents. Often very limited
ig subjectg, they éorked hard with the students and approached

. . @ i
the more difficult problems with the idea:'”Let's‘?gu and I

- work this one out tggether.“ The parents and board members kept
' . ~ .

close watch on the teéching process through, their children, which

also ‘aided 1in keeoing up standards. Former students can recall

43

O
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“incidents where parents felt that their children weren't -

leafning.whar they shduld be learnlng and they could,check

fheLr progress againsc the srare‘course of srudy.éa
. Learning was also a game, or at leasr*the teacher tried to
:e ’
~
nake' ir ‘such. Spelling bees, cipher downs, reading, competitions
/ .

werg used to stimulate interest as well as get children accus~

\ - * 1Y
tomed to some gort of competition. The’annual plays and programs p

were also a form of learning. The teacher could make careful

'assesaments of the student needs and could acr‘on;them in any way,
she felt would be effectives ifyra Connel remembers a young girl
‘who was bashful about rjading a part in” the Christmas program.

The girl's family all said that she couldn't, do_the part and the
‘ {:“. 5
teacher should overﬁpok her. The teacher agsigned-the girl a

‘parr andowent ahead wi;h fhe program deqpire complaidts by the
3 L

parents. 'The girl performed in the program and ‘overcame her shy-

ness, and ic’was due ro a reacher who risked parenral wrarh to
. ' *‘mas,, R .
“accomplisp%SOmerhing .for a gstudent in her care.45

The cu%%fCulum was sound, according to former students and

.teachers, and c%uld be grasped by, the average student. The
%
classes r%gr cqused the most rrouble wvere those that ‘reflected

;o’/home rrainino and family atandards. caurses such as hygiene.

[} -

Illness was a serious matter and many children wore bags of
% 3 z 5 i " * - a
.agafetida on strings around their necks to ward ofé illness.46 \

The long walks to'school often involved wdding_srreams and creeks

h =
\ '

ia the wintereand the resulting illnesses from such exposure were

-taken as a matter of course. Bea Baker '‘remembers her sister dot

[N . . . . . * §
having glasses and her school work failed accordingly. It seems

ﬂike a simple matter roday, but detisions about glasses were made
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- -

by parents Gnd not by. doctors. Wheﬁ‘her sister did get glasses,
’she tried to stay up that night and catch up on the schéol work
she ‘had missed for the pasgt several yearé.47 Generally cages

such 4s this were the result of hard decisiomns that had to be
\ "o -
made about money, and glasses didn't get the priority they might

¥

have today.
Most of the students would be-considered poor by~toda§'s

“sténdards, but as many of them said, "“We were 'all poor, but

‘sidce everyone was the same, we didn't know any"different.”48

I'4
The student could seldom afford to buy many items and supplies

in some of the poorer school distrigts, and the teacher's in- .
genulity was taxed time and again to make up for the shortcomings.
It 1is no{IEZEble‘that none of-the people iﬁtervieyed mentioned
'"rich" kids or felt'inferior in any way to their classmatea.‘(
The?Bép;gfsion years were especially bad ﬁor manyl.anrs. blose
recalls A classmate ;ﬁose parents had lost ;heir ranch fb;
father went down by the river and built a log house with his Avn

hands and the family lived in the house and lived off whatever

faod;they could hunt or find.49 The children-still attended
school, however, ad& the other children didn't think any the
leds of them because of the way they lived. At that(simpler -

time in life, money and life style had little to do with brains
P .
and who- you really were. v

a~

The dedication of the school to some sort of patriotism ¢ ,

was quite evident, although the Pledge 0of Allegiance was not
. ) I . ,
required, students participated in it willingly. Most schpols
began the day with soﬁe sort of patriotic song or poem‘and -

-

generally had a ceremony attached to raising che flag., 1t

*e
- ¢ t
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' &

- should be noted. that a flag pole was one of the*requirements
14 4

for becoming a “standard" school in Wyoming. The love of country

‘took the form of little souvenir booklets given out at programs.

{

These‘cqntaiued patrratic illustrations and poeme'which the

H

students treasured.>0 The sg;ong’love of country is still evi- ( e
dent in these students' lives today. The county superinteedents-
such as Nellie Hodgson made sure rhat a, pigture of Washington

was displayed in the cladsroom-and that some.sort of observation.

i o &
was, made of Washington and Lincoln's birthday. Dramatic pre- ,
. . .,
¥ sentations were worked out on _historical 'events for these -

occasions and students would give lige dramatic presentaEions
of such things as the Sigming of’ the Declaration.of Indepen-
dence./r\\fhe older scudents ;%ﬁﬁd perform for the younger and

whatever pa&ents or visitors that happened to drop in. During
\—_f
the war years of World War One,-students efén dug trenches in

52 -

the school yard and played war games. Democracy was taught as -

~a serious business and the righr to vote was something not taken

lightly. ‘ - ‘o

- 4
. »

Shortcomings:rhough these schools mey have had, in their
curriculum, they tended to paes’on a love of learning which was
more important than .the eubjeet itself. Gwen Woodward still

remedbers the teacher who gave her a love af reading and histo~
53 4 i :
ry. The tea:Eérs .inspired many to go on with their studies,

»

and they did. I think this section of the report can be closed

with a comment on a student who utilized h'is early schooling and

o
-

went on to get more. <
£

— There are many people who feceived-good, 'basic educa-
tions- in the country schools which didn't have the
advantages of modern- day equipmenc and teaching aids

-

: '- ' . 46 ) 1
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A cousin was one such person. After completing eighth
grade at Goldie Divide School and graduating from Hulett ‘
High School, he attended the University of Wyoming on an ’

academic scholarship and received his B.S. and M.A.
. .degrees. He earned a Ph.D. in botany and joined the

faculty of Washington State University in 1939, ere ’
Ownbey Herbarium was named in his honor in Nove er,
/ 1974,54 .

The curriculum was-as gqod as the teacher and the student,

something we tend to overlook today. - : ~
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t TEACHERS: THEIR ROLYS, RULES & RESTRICTIONS .

! _
¢ v

The state of the teaching prsfession from 1880 to 1950

=

h .
L \

requires some comment because .it ihfluenééd many facets of the l
country school teacheris life and pf;fessional acti%igi:;i States
like VWyoming were under pressure to bring up bopulation for state-
“hood and . to ge;ﬁsome sort of economic b;se established that would .
finance the st;ée government once it was apprqvéd. The Homest;;d
Act and rai;zshd transportation accelerated the number of peop}g
moving‘into the state for the decades lead?ﬁg up to the late
19201s. Evén if there %ere enough professioﬂzzz§ tr;inea teachers

available, the small one and two pupil schools could not afford s

to employ them. The need for a staddardized, mass education

. v
’

program presented Etself and the state had to work with wh;t it

had. ' There was a concern for quality education, but§§he ties

& T

of meeting that concern precluded ceptialized schools wheré well )
. B < ,.;

'tigined professipnals could be utilized for large groups of

S VU -
51 o .




" country and one which lent itself ‘to application in Wyoming.
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o

students, and the remote locations vhere the families lived were

~

too far from any urban center to take advantage of them if they

existed." 7
s . .
The southern part of the state was:settled first, due to

the location of the transcontinental railroad and these counties
were the leaders in settin° up school districts that were fairly
well tinanced and competently run. The alternative for the rest
of the state ﬁas to build a number of small schools with local
money.and staff them with young teachers who were trained in -
bagic disciplines and who had a degree of training in methodology.

This was a patterma’ that had been followed in other states 4in the

-

1

: Early teachers, prior to 1900, heeded no normal training.
K
Threy could get.a certificate by passino the state test, but
Wyoming di®d hold td an eiahteen year old qn/lification. The case -
S
of #ay Shoemaker is an example. . /
4 .
I was barely geventeen when I started to teach. My _ ., T
schooling had ‘been interrupted whean my parents moved
to Wyoming in the.year 1900. ' I had not completed the
-seventh grade at the time but I kept trying to increase
my knowledge until, at the age of 16, I secured my
first teaching certificate by examination in all sub~-
Jects that T wae expected to teach, as was the custom
at that time. No one knew or cared about degrees,
college credits, or semester hours. 3But if a person .
¢ould read and write well and get a grade of 75% or
. more in. the tests, he was supposed to know how to
teach school.

“

Need, however, often cancelleéwthe eighteenbyear requirement
and young girls like May Shoemaker got "“their school" without
reaching the age’limit set by the state.

Most of the settlers tried to cop;cthe educational standards

of the states that they had lived in before coming to Yyoming and
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o were already familiar with the setting up'of a country school

and what was needed for 'a child to get bygin the world. Profes~-

>

» sional people such as 1awyers and doctors were also 1and hungry
/

and followed the migration to the West, and,- like Lavinia Dobler's
parents, donated land for schools .and closely supervised the
school's operation. 'The traditian of her family's involvement has

continued into the .present time: Centrgl Wyoming College now stands
o 4 : .

on the homestead property her father and~mother had "proved up"

= E

when they first settled in the state. It should be- noted that

L4 A

‘;e same demand for education that prompted the couﬂ&ry school

also gave Strength to the demand for college education in the‘form .

e PR

of the community coliege in later years.
e ) 2

The profession at the turn of the century was hot'che -
exclusive property.of women, but théy/oid tend to domimate the'
- field. It might be more properly called a master craft at’ that ) ' \
tine. Most young éirls wantedito be a teacher'because their T
mother had been one and it was a profession that gave a woman

a sense of worth 3nd independence. it was also the 'only profes~-
TP ‘

sional figure that girls ever ¢aw in small communities: thet .

doctors and lawyers, if thaly-were there, represented professions

dominated by men. " The early encounters in life with sympathetic,

understanding tgacners also had a strong influence on the girl's

A

-oecision to later become a teacher.2 As has been the.traditional

pattern, which still exists to some extent today, men stayed in

xheﬁtgachino profession temporarily because there were better

kS

-i"

?
paying opportunities in the business w%l&.' T

Dedication worked as: an effective stopgap where profdssional -

- i %
training was limited and further schooling inaccessible to the
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yQuné girl starting out in the field. Prior to 1900, there were

few requitements, even from the state. Hopeful establishment of

stagﬁavdsty the state legislature grounded on the realities of

the state's ‘geography and small population living,in small,

L}

isolated communities at great distancés from another. Bea Baker

recalls early teschers'who'were,simply housewives who had some

qschooling and who took over the instruction of the yeung in their

- homes.

34 little schooling wgs better than nonme at all. A sixth
b 4

or eighth grade education sufficed for the.limited curriculum of
the country school, and it was undersgqu that higher education
could be had elsewsere if finepces permitted. Many teachers
teaiized years later that there was more to educetion than that

which they were exposed to in the first eight years, and some

3

felt that they knew everything there wag' to know about language
T 4 d

L 4

" and math because they had it all in their country school.

¢

In discussing the training of the countyy schaol teacher it

~J1s essential that some attention be given to the role of the

county ,school superintendent. This public offiee‘has been
castiéated for its failings in the l?SO'Sq but.it%played a very
important role in the formation of’educat;on’policies and in the
establishment of increasingly higher standards in singCt matter
and methodology. The cgunties were large, some of them traversed

by mountain ranges, rivers, and badlands, and it took a great

~

deal of effont and planning for the county seperintendent to

cover all the schools. Some of the superintendents made a point—

4

of sisiting'the young, new teachers duriﬁg their first week of

~

school, a time when they most naeded help.5 Almost all of the

o

teachers interviewed expressed appreciation® for thelir county

’

s sq
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formation .Lteaching and helped them out -of’ difficult si;uations.
% - . . . : ~

. Some of the county superintendents invited teachers, into their
‘\Li .’ . rd < ’ * T & ’ ) \ '

PIRY

. homeg -on weekends and fed them, just so.the teacher could be P

B .relieved of the boredom of their isolation and cquld return to - ;

:‘Slclass refrgshed on .3 Monday roing. 'ﬂellie Eodgson evén lost’,
money holdiag 6wn the job because oi her care’fbr teachers. N

4 — A

o It was the county superintendent who also had to intervene-
- : :
b

meny stimes in disputes vith .the local school boards and pressure

%§ a .them iné% providing more\leakning_materials-or fixino up a

P
s deteriorating school ‘building. This w3g an elected post, h_

g? ?nd subjeot to all the whimsical vagaries of\political life. The
s %
required teacﬁers institute was as 'good as the.county s‘f’

" temdent who organized it, but ‘the teachers felt thése}ﬁ;g~
: worthwhile meetings that gave them ’dew insinht% into their ptofes-
A ‘ .

sion as well as practical advice on how to teach subjects that the

teacher had a sketchy,bacwground in.7~ The dr€am of the country )
school feacher was the four year degree ag the university, but P
&,

;;’/;> poverty, needy parents, support for the’ familygoften‘délayed
\ o) . 4 N

o

L

-

~this'goal.‘;Many school teachegs had to give up™she thought o
- @ . r i

A lm
university training because  a sick mothen demanded her presence

at home to care for younger brothers and sisters.8 - -
V ’ & .
The University of Wyomingboffered summer courses where ﬁ\;

. ) . F .
teaqh]ls tould come in for several week$®, or months, and pick up
. - . .

*more hours of study that woﬁld give them a higher certificage ,//i

-
- f

I Ei},rat:g.n‘g." Many of these, certificates are still proud possessions
’. "4 % ’ Iy
Y < gftired teachers who knew the value of the schooling in terms

—

o of perﬁpnal sacrifice* Courses such a‘Lrural sociology Helped
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B

-
[y

. the teacher to undezstand the cgmmunity rhey 1ived in, and.

profegsors wﬁo raughr that course are :@membered with grat:it:ude.9

Hewcomers to thé state from the more stable communities suffered
S . - . 'Y .

.
Y

culture sﬁock‘at‘rhe ?ondirions they had'ro live and teach in,

and an. unﬁersrandino of these conditions made them bearable. The
i -

. b) " .
emerg scipline of edacational psychology was also invaluable )
-

"to the ng teacher, and many felt‘éhey could cope with problenm

e

students adeqnarely after réking the course aqd~£r'also helped

. —_—

by thé county su arinrendents, actually made the superints

job obsolete.
At that time, teachers could have very few college
credits or the nermal training program. After Velma
Linford became ate Superintendent each teacher was
given a, provisidnal certificate and it would be stated --
- how many credits must be received before anoth could *~
be given. There had to be a plan submitted to shd¥%
- that- rhe tédacher had planned to have the degree by
.. 1962. 'There were many extension .classes being offered
- and several took classes by correspondence. ;
The information on Nellie Wales, a former county superintendent

Lol

in Hot SpringsCounty, conreiq& materPil that indicates a close s

. & . .‘ )
relationship between the country school%ﬁeacher and the superin-

11 , L
te\dent SR ) ., ,
s g 2 ,
* Some teaclrers were calied out of theif’high school ormal

traiding sgoner than they expecued‘because of ‘a country school

teacher's resignarion or illness.' .One even had to finish her

t N - »

high school flasses by special arrangement while she taught a

12 The teathers did feel that the pqormal training

~ .
4 ¢ . - - * .
was useful and that in the early schools the teachers institute

rural school.

—

.wds a Valuable offering of the county éuberintendenr'e'office.
. e

N - (g ~

' \-:56 N *
.. 8 ) ' ’ o




- used for schools until' a new building cduld\be completed.

school was called off until the smow could be remp&ed.
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- ‘ e E 4

The actual school %uil@ing-i;self ofgen presented problems

that influenced the quality and quantity §f the students' work.

"Prior to Worb@ War T a "frame" school «as a wonder for most

teachers because.they had to contend with slab log sheds, tents,

and some even taught school out of doors. The familiar and: .
accegsible ranch—~bunkhouse was most often used.

The schoolhouse was a short distance from the family

h%use--in‘a bunkhouse. Black boards were black enameled
walls of the building. Textbooks were old ones from the
Hyattqyille‘school,.13 )

R - ) . \
The teacher at the first Grass Creek School, Distriqt’No: 5

~

taught school in a sheépﬁ%gonﬂin lQiS.l4 Mény buildings,” and
vehicles, were pressed into service around 1906 when the Owl
Creek'Valley was opened to homestzad filinés.

At Luycerne, the stone lodgehall «as used for the 99hool'
building, -an 0ld boxcar was taken, from its wheels, placed
on the ground and some windows inserted, making a warnm,
comfortable place to hold schovl. Homemade benches and
desks were used and, of course, a stove, a table, and
some chairs completed the furnishings. There was not .
much blackboard area. Slates’-uere'usedﬂ15

The churches, such as the Baptist church at Lucerne, were also

-

In the ranch country around MYeereetse, the slab logs used

<

in construction permitted sgow.to diift inside the Uhildipg and’
‘16

Teachers like Gggjgi& plose had to make deske and chairs i;pm.

17 One teachér,
. L A ]

dargaret Dempster, helpéd a coal mine school keéb itg .district

.by dropping out of high school to teach for fourwweeks.
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About the time that I was'a senior in high school 'and
' really anxious to" earn some money I heard that -I was
‘eligible to take teacher examinations. So I confacted
" Miss Nellfe Underwood who was County'Superinten t
of Schools in 1918 and~made all e arrangements, I
. Passed, andjjust’a few weeks befo I wag to graduate
from high school Wellie Underwood called and wondered ~
if I.would be interested in teaching fouy weeks at’ the
H & O Coal HMine School. Théy hdd to have this much
sehool to keep their school district. There: were two o
‘dittie boys who wanted to finish the school year’
-A. AsgSlade was superintendent of schools im Cody so
I contacted him to .find out how I could graduate from -
. high school and at the same time be absent to teach
©  ’this school. It was -arranged and I was to study all
lessons and write out the-assignments. The school
was theld in a tent-houge near the home of the owner 'of
the mine. I stayed with the family Mohday through
so Friday when I would ride homé for the weekend.l8 ~

Evenfthotgh' e schoolhouse itself mignt be made bf ‘rough -cut v

logs, its.sett could be oné 0f natural beauty which made up

rudé’ architecture. .
The detting was very picturesquéﬁ-a little valley with’
foresited hills all’ around, Devils Tower to the west,
rimrocks to the east and the irrigated pastures and hay
fields of the Campstool’ Kanch to the north. Choke-
cherries, gooseberries, strawberries, and wild roses

"grew along the' banks of Lytle Creek. . Our dtinkino
water came from the clear, cool stream. 19

. & a

Anticipating that many schools would not be in such idyllic sé%-

tings, the trainding courses for teachers stressed making the

butlding itself presentable¢ The first school taught by

FlorencehE.'Wogoman was ap ‘example. . ‘ f .f *
Marquette was her first school, a one room rural school
fifteen miles west of Cody. It had’ cross lighting, a
coal stove for heating, no electricity and no inside
Plumbing. Her course in normal training had emphasized

« - the importance of making the schoolroom attractive, so
she set. about blackening the stove and hanging sash
certains at -the windows .20 '

M h Y

in.Wyoming? more often .than not, the school was a log building,

walls covered with muslin or burlap that moved frequently when ;

" g : 21 | >“A'

-the mice came ingide to explore the interior.

-

‘. i "‘ " . ) . o 58 .
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The'?icture that 8ans in the public mind of the rural . - -
gchool, 4nd the one that all teachers aspired to, did exist in
places such as the Goldie Divide school in 1927.

The schoolhouse, a small, white, one-room structurg, . 3
was situated on a bleak, prairie. Although there were
trees, rolling hills and gWMlies some distance away.
The building faced the dirt road which ran north th»
south, and the schoolyard was enclosed by a barb wire d
fence. At the back of the yard stood the customary
two outhouses, located in opposite corners, and a )
horse shed was to the north. The shed could accomo-
date four or five saddle horses when the bitter north
qind decided to blow., I believe all of the students)
as well as ‘the teacher, rode horseback to school.
g There was one swing, but no other playground,
.equipment, and nothing like a basketball and hoop or
baseballs 'and bats., At recess and noon, .we played '
‘oux games of tag, run sheep run, liide and seek, et~ - . . . | —
cetera., on the native. buffalo grass that covered . : 4
s the Y&rd.zz ) '
S ‘ ‘ ) ] 4
But, more often than not, a young lady like Mazie Rise, in 1903

had a typical setting for that time. o ;

. The building was not complete when it was time for .
: school to begin so we used a little cabin with one Co
window~~no desks or chairs and the men put blocks of
trees.for the youngsters to sit on. . I borrowed a
board from 2 lady in town and we ngan. The oldest
boy from.the Baldwins was fifteen and had never beepn

- to school. But how those children did learn.....
Never having been to school they did many amusing
things, such as running to. the window if a dog barked
and coantradicting one another, but they finally got
used to it., As the parents -had known me as a little -
girl-~the children all called me 'Mazie.' When the

» 1+ -superintendént lame he corrected th for doing that, 3
Mr, Qtto Franc bought'the,funninufesggen the building - Y,
. wag completed~~my uncle gave a2 stove. Drinking water . <
%> was brought from the river flume half a mile awvay. ’ ’ -

They got flour sacks, and the girls and I hem gtitclied
. them for -sash curtains., The roof was dirt covered, §
¢ fine, until @ heavy rain in the spring-zwhen it leakeg
: and ¢overed,four nice new desks with mud .23 : "
e

' ?he children did come to learn, and the teachef's rela-

Pyl

tionship with the students remains for most former country *
™

k4

school teachers the most wonderful part of that experience.

09
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Charleﬁte Mayer still keeps jgome small booklets given to her by

I

her school teacher and speaks of her.country schoél experience
with great warmth and affection. Tﬁe teacher enterxed into the
life of";hé\children and shdred their e;thusiaéms, but not

alw;ys'wixh as open a manner as they wished. Pets presented to
\ * . ®

the téacher: a sign of affection, were accepted, but they could

take on a strange form.
* I also let'it be known that:I was fond of pets, so one
+boy brought me a prairie dog one day. It madera good
pet and I took it back home with me after school was out,
It would sleep on my lap or lie by the fire like a dog or
.cat, until one day it must have heard the 'call of the
ﬁild' because it disappeared and’ was never found aﬁain.z4

\ a
Klmost all th® ‘teachers™came %o’scggol t¥e -same way thedlr

o
. - L

students did, pften suffering the same p lems of fording creeks

and rivers, falling off log bridges, and shdring a horse with -
. . o ‘g‘ -

-
~

one or twikothers.fb Sometimes part of the board modey for the'
o

teacher would be reduced if she would escort younger children in

-

the family to schoeol. Sometimes the teacher woul& have .to ledrn

" to accept the .turnabout jeke that a rough people living rough
kY PR

lives thought was amusing. . 5 S

Very often the .boys ran away from school at recess or ~ 7
lunch time. One afternoon ,they had climbed pearby

trees and refused to come down. I moved a chair outside
and spent the afternoon watching 4 boys in the trees.

I excused them from 'school'-at &:00 p.m. that day.
Apparently, for revenge, one afternoon as my son and

I left school,” a rifle shot drove me.- back into the
building. Each time I ventured outside, another shot,
from the .2nd story bedroom window occupied by the 10th
grader. Jack and I remained in school until after dark
when I could sneak out. The parents thought it was a
"big joke on 'veach,'26 -,

*

If the teacher, school students, and familiee'were not re-
lated by blood as in the‘caserof Mazie Rise, they felt very

strongly a sense of belonging. Roéer.Powell remembers his

A7 60

L4
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clzfsmates with affeféﬁon and feels that the country school was
L 8 special type of relationship in his 1life that has never beemr

duplicated.;,z7 Peter Kingﬁf}experience at the Evergreen school

was the sa?e. He felt that going to sehool with people you have
known all your life mede forAa gogd learning environment and 'he
felt tHat giat closeness was the first thing lost in school

consolidati parents mo longer participated as equals in the (///

school activities and the more professionalized teachers seem

now to resent advice or participation from the community.28 4dara

. E

“lations spent many years inm country schools and then taught -in the

larger consolidated schools, and her exﬁeriedce has been  that the

- ~
?! M ! -

cIose relationship ‘tween student and teacher is no 1onger pos-

L

sible Students now take classes ‘'from different teachers oecause_

of the emphasis on gpecialization for the student and the teacher.29
' N

Even the more technical courses which now require special buildings
- » . . .
and teacher tr3ining had to be handled with some degree of com-

petence. ’ ;

v <
I followed the state course of study apd the boys took
the required gtate exams. I had to teach algebra and

veometry--subjects I had not utilized since my school
days. So I h'ad to do 'homework’ every night to be
sure I was at least one lesson ahead of the boys. The
10th grader wanted to have 'shop'--so with the aid of
the Hyatteville principal and a lumberjack who worked -
at the Remner saw mill; George had 'shop.'

- &

Hyra‘Conneli remembers her‘school catching on fire be;ause tde
wind had worked the\jo%nts of the stove pipe loose in the attic.
Sparks ignited the rafters-in the attic and tde roof caught fire:
A neighbor lady, who was pregnant,‘ﬁnd several neighbor children
tried to put‘the‘fire out with water from the creek. It was

winter time and no one could stand on the icy roof, ‘so all that

\

[
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R vas left to do was to watch the school burmn after the teacher had
% ; . , - ‘ . s /
removed her personal b#longings from the bﬁilding,32_ -

3

Despite great differences in ages and school levels, most

v

of the teacpefs remember few discipline problems, something they
- : '

attribute to community pressure and the respect with which their

2 profess;ou was held bjrthe community. Hone of them chTE remember .
problems similar to the one later encountered in larger N
cogsolidacted schools. ?'gﬂb were réblems, however.

- -
- . . r

One boy, Hudson Bunt, was older tham I, and a girl, Cora
Felter, was almost my age (almost 17). Before many days
of school had passed these two fell madly imn love, which hd
added to my,disciplinary problems. They would go back
of the school house or down to the creek where we kept .
. ~our saddle horses, where he would indulge in a good smoke, °
while she looked on admizxingly. 0f course, girls uever
’ . thought of smoking in those years.’ Some way or other I
' discovered wh&t was going on and felt duty-bound to do
something about it. Ome day I walked down to the creek
on pretense of feeding Nellie some ocats and there they
were sitting on a log while the smoke was £illing the
! air around them. Well, I didn't know just what was the -
proper precedure, but act I must! So.I stepped in front
of the boy and meekly (I am sure) said, 'Hudson, don't
you know we can't have smoking at school?’ His answer
was to the effect that his parents didan’'t care, which I
wvas sure was the truth. 'Somehow I managed to point out
that the little boys of the"school looked 'to him as an
example and that to see him smoke was a bad influence on
\ them. He'was aot living up to their -ideals and that was
not fair to the younger ones. I never did know .how I s
managed to say as much as I did but seemed not to resent
what I had said, in fact he seemed rather to like it..
] JIt ended that he promised me never to smoke again at
4 school. That was all I expected ofhim and he 'kept t his
promise as far as I know. A few years later I met Hudson
at a 'Fourth of July' picnic. He and Cora had long sinde
gone separate ways. He apologized for his aggravating
. conduct when he was ‘in school and asked me to come have
some lemonade (there was no such thing as coke) with him. . -~
So all was well with us afterward.

The teachers were remembered for their \gtrictness and under-
\

'standing, but in farming and ranching country, a teacher's love

-

of animals would always bring back pleasant memories. Eldridge
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. Robertson remembered- his first tegchef in 1905, .
. s ) ) .

Jennie Grosh stands,out in my memory because of her lave
for horses which I shared, as a-youngster and in growing
up years. I remember hearing some of the old timers tell
that Miss Grosh ‘had all her horses trained to open their
mouths and take medicine from a tablespoon when -she
thought they were sick.34

.+

Robertson felt that the outdoor life preferred by the boys ter~;
ferred with their schooling. _ . ) -

Language was added to_our subjepgts, a very unpopular
- 3x¢bject with boys, especially learning poetry, when
" . minds strayed to fishing (the streams were abundant),
- hunting and other outdoor activities. Our drinking
water was carried in a bucket from a nearby stream
and a dipper was ,used for drinking. A hand bell was
used to call school to order. Our lunches were sand- ) e
wyiches made of homemade bread and elk meat, and milk,
carried in a Union lLeader tohacco pail with wire
e handles. The girxls wore homemade, long dresses, .
’ . braided hair and laled or:buttoned high-topped shoes. =
Discipline was an importiant factor in education at .
that time,33 -

e

There were touching moments in these experiences. On one occasion

*

the students went to the river bottom and dug up a small ever- :

green tree and planted it on the grave of one of their school

3 - mates who had died. It is the only évergreéh in the cemetery,

36

it lives yet as a memorial to all of them. It'was the teacher

- who also had to contend with fashion problems such- as thawing

and drying oqf the hems of the long drgsges and petticoats the

girls wore which became soiled and damp on the long walk to
37 T L | T '

school.
The studentg'provi&ed humor of an innocent sort. Their
provinﬁialism did not include the woridrat large and they often

had difficulety in understanding assignments.

’
1

Sam Lanchbury told ‘this joke on me for years. I had
5 decided to remember all the famous men who were born=
in February so began with Lincoln's birthday on
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February 11, I asked,the children if anyone knew whose
birthday it was.. Clyde threw his hand  up and whea I
called on him*he said, 'It's Johnny Lanchbury's.'
Johnny was an older brother of Sam's and well known in
the neighborhood. I doubt if ang puplil ever remembered
that it was Lincoln's birthday.3 o

v

'That provincialism had it:s, reward in t:hat students kneﬁ enough
to enjoy at they had, even though their age and isolation kept«
them from the world at large.* *In an age Of cynicism about the

teaching profession, few people could write as Margaret Hoglund
4
Coe could about hier experiences at the Upper Sage Creek School.

Sometimes in reminiscing, the ones -that are still

around think of the Church services held in the old

school house; the school -pregrams; the spelldowns v
with Lower Sage Creek School and Mountain View .
School; and the picnics, where almost all came
-back smelling of wild onions and garlic, and a few
bunches of wild flowers, a mouse or two to drop im: . '
someone's pocket, a smile and a feeling of happiness ', o
at being alive on such a beautiful day. g

Yo

The teacher had to board.out in these isolated communities,

rd

“and sametimes this proved to be a good experience, and sometimes’
it did not. Tne salaries for that time were consi&e{ed zood, .
and teachipg was always an attractive grofession, even_ though

ic night be the only one available to a young girl, .

5"

K4

The ,curriculum taught the students was a simple one that -,

N . . @ s
stressed the three R's of tradition. Adding that something,

extra to make the R's understood taxed ingenuity. Overall the
teachers rated the state course of study as a “very good,

¢ 40 -
Y The dutié@ gpelled

comprehensive, ,course of the study,
out by tne school boerds were)simple,'yet much was ‘expected
that ome could only legin on the job. . * | . 4 ’ -

The course of study worked out at that time, parti-.“ 'r‘

cularly in social studies, ‘had a rotation system in
order to cut down on the number of clasgses, Certain

| L
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sections of.history.and geography were offetred each
year, with sixth, seventh, and eighth grades studying
tife same material. The next year anothér section was
offered and the third still another. By the time ‘a
child was through the eighth grade he had .covered all
- areas and passed the exams in all areas. It worked
# very well, not only cutting down on the class load
but adding interest -for the pupils--instead of perhaps
one or two in a class there might be three to six or

nore,

The fourth and fifth grades -had a similar rota-
tion of materidl, One year of social studies was g
Wyoming history. . *

The spelling course of study was very indivi-
dualized, so each child advan'ced at his own rate. .

~ A seventh grader wasn't laboring to learn to spell
'{llumination' and consistently misspelling 'there’
on hisd written papers. ’ « .
‘ In the twenties formal grammar vas in bad favor--
it simply wasn't stressed but English usage was. Huch
oral and written composition was required. The children
were taught to write pérag;aphs and longer essays, and
to talk before a group. The teacher could save time,
and add interest, by having the entire school take
part irn such lessons, expecting results commensurate
with the grade of the child.%l

Periodic visits by the county s&berintendent zeroed in on the

teacher's lesson plan book and she was reprimanded if it wasn't ~

properly up to date., Imn the eariy homestead days there was no

&
state coursé of study.

Wyoming had no courses of study so each- teachex used ~
.the material brought with her from her native state.
There were few home grown teachers inm the state and

no native born teachers. Few of the district officers
kept records or made reports or took the trouble to
insist that the teachers prove their certification. 42

Ig was a slow development of standardization, but it was Yhat
the publié and the educators wanted., The teacher was integral-
to the learniné pracess and the -school was truly as good as
the teacher in it. A good teacher was appreciated, and could

be lured off by higher pay. Fighté between districts could

+
[

erupt over the succegsful wooing of a good teacher who had been

induced to change schools. One such event occurred in 1907 at

- the Upper-Sage Creek School . 65

e
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‘ v

e ' During the second year of school our teacher was a )

) Miss FezenbecdKk who was an excellent teacher and knew

- Just how to manage such a group.. She was so good that
the Supérintquept from Gody schools took *her into the
Cody system in January. The neighborhood was really
up in‘arms over this and managed to.withdraw from™ the
Cody District _and. form their own distriect along with
Lower Sage Creek.43 - .

‘

Often the school curricS&um was old stuff to a:five year old
because he or she had already been to‘school magy times on &
visit. Ann ﬁinckley S@eaké of.this as being coﬁm&%place on the

Wind River Reservation school, and others speak of i;'as a part

of life which no ome thought .much of. ’
Something that happened quite frequently in those days
that, I'm sure, is unheard of today was the sending of
lixtle brothers and sisters to- school with their older
sib\lings to 'visit' for the day--some children being

_as young as age three. Could it have been. that a tired,
work-worn mother wanted to get a little one out from
underfoot ﬁfr awhile?44 ) . -

But, despite the closeness of faaiiy and neighbors, there iwras a

"sense of having missed something by not going to town. Bill

Anderson thought “"town schools _had more recreation, games, etc.,

= [P * " 45 " #
more general learning.

Weather played a rather heavy role in Wyoming education. -
o -

Some schools had sﬁmmer terms onlx,'brior to 1910, and in some

- v

distritts' the sumfeér session lingered oa much longer. Early

-

>

school sessions in Jackson Hole "werg summer terms but by 1900

46

‘ winter terms were beginning’io be held. In an age before mass <.

Jmedia there was no way of canceling school or of releasing stu&ents

x

Puring an afternoon blizzard because their parents-wouldn't know
if school was out or not.47 All of the burden of holding school
was left to the teacher and not the board. Bad weather com-

& . *
bined with family illness did not keep all the young scholars .

66
%
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"unbelievable to parents today.

* Attendance was rewarded with a/atar.

.
N
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-

-

home, and they attended school under conditions that would be

’ . .

I believe the. worst.storm I ever witnessed occurred that

. ;2ring in March of 1906. It began snowing on Friday

ening and a blizzard continued ‘for almost a week.” For
three days only Fred Preis and } got to school at all,
and Fred wolld not arrive unti about 10:00 a.m. as he
had to do alk the feeding alone before he'came to school.
‘His foster father, Mr. Preis, was 111 at the time and so
was unable to give-a hand.,at feeding he stock. Findlly
the storm broke, spring arrived and s ol continued
,until some time in April.

-

There were many anxious parents who felt understandably concerned

3

when they knew six and seven year old children had to walk home o

from school in bad weather. The teachers found that sometimes

=
Py Y

weather and nature got. in the way of a new job offer. P
Before 1eav£ﬁg Big Piney, .1 55\; a job teachiag at Kelly
from May to August, but the comhunity was destroyed by
an avalamche before I could get there. In the meant:imeé
I signed a contract 0 teach primary grades in Savery.4

Learaing was encourageé;tprough various prizes and.awards.

. ) N .

" w Many of the rural schools particéipated in Spelling
Contests, Math Contests, and track and field day.. The
County Superintendent was always on hand for 3th grade
graduation and awards were given for perfect attendance,
and for students who had read 12 books and had memorized
12 poems (the"list had to be given the Superintendent by
the teacher by a certain date.)?0 -

The methods 'employed in teaching the basic subjects varied con~
: .
siderably but they seem to have worked.

The most important tool\was an interest in children and a
Y .

fotmer student remembers a Mrs., DiVall as an "exceptionally,

-

,capablé rural’ teacher.;..she hélped many rural students over a

rocky road with her individual attencion.’! Nellie Hodgson's

- -

memozry of her mother's work as a rural teacher in Iowa was

¥
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1

repeated in the dadicared, hardworking people she later super--

52

intended in Wyoming "The Christmas program cdild be used to

raisé the money neeessary for "field trips that would enhance
- the meager course of}eflngs.

The Christmas program was a big event. The children would

sing songs, say poems, and act skits. Then Santa would

come. and pass out the treats. Any of the money, ‘that had
“"begn raised for the treats, if left over, would be used

for field trips in the spring. Sometimes the teacher

and some of the mothers would take them to a matinee on

Sat. or . Sun. afcernoon. Usually~the children planned

the big day.53 .

¢ >

Students like Roger Powell recall that the teacher made a game.

-

of studies like math and increaged the pleasure of learning. He
felt that the concern of tbe teacher helped his to master wath,

enjoy it, and led to its lifelong employment in his ‘work as a
54 . ' .

mechanic. . ' \\F

-

(~Recitation was the standard means of testing students, but
. prior to the 1920's there seemed to be a heavy' emphasis on

writing.. This reinforced the language studies, and not aill

teachers were advocates of the much p%aised phoniecs.

When I began teaching (1925), phonics was in bad repute.
We taught our first graders sight reading. Remembering
the book that was handed me in the first grade, this.
seemed great. Every letter of every word in that book
was marked for pronunciation, even to the silent letters
marked out. It was a terrible maze and you had earned
getring into the second grade after wading through that.
I'm sure that the return to phonics is good--some of our
adults of today who are poor spellers probably owe it to
the elimination of phonics when they were children. But,
when I taught, I was mogg.than happy to disregard 'phonics,
except for the fundamental letter sounds, word families,
etc., !y pupils did learn to read so I must have done
something right--or they learned in spite of me and not
because of me.

2

The elimination of the narrative and essay exam also led

to the decline of language studies, but this became a n®cessity
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.under the new emphasis on standardization, :;They also permitted

N .
i/flk_'ﬂ came into u

T .

gbe studerit to "cover more territory"” and this was seen as an
\

advantage. ' . ' »
: : - . 9 .
At that tims\what we called the 'new type' 'of examinatigns
e. I'went through high school and never took
-—.anything but the essay type of exams. ‘But the examina-
tions taken'by my first eighth graders in 1926 were the
new type-—-they merely ugderlined words\ﬁnr marked true )

~— or false, or *had multiple choice, etc. I thought that

-

type of test was' wonderful--so much more material could

be ingluded in a test, the answers wetre definitely right

or wrong, andlﬁﬁey took less time to .correct. But when

I started uging them in my ¢t ing T ﬁouud that they
took longer To develop. But the.,big loss, I think, was

to the—¢hildren. Whep the eg type of ?ee; was abandpned
the children lost the art of w inv‘% cencise paragrap‘h.56

iMethods, howeVer, cduld fail you when i™ came to physical things

outside of the school over which youahad no control. ‘Hank' Cabre
-~ - 2 * -

remembers long coal trains that lumbered by his school hguse in
Gebo. 1t was a coal mining town and seVeral of the - 1ong\frains

passed within a few feet of the school each day, and when they

.-

did, the teacher had to stop whatever recitation or 1essonsvthat
] \ - -

~were in prqgress.57 Martha Riniker remembers the distraction of

~

A

>

. . o

, the poise"from.slates and slate pencils and "how they squeaked"

-
S

as the students”“wrote their 1essons.§ )
o - M : : ’

The pay for 5ll'the dedication and. preparation was con- “
{ Q 7

siderei;pretty good by copmunity standatds at that time, espe-

cially in areas where ready cash was not available aad struggling

- v

4

farms and ranches were "land poor" but egger to have the_locaI

6

children educated. The rather complete bodrd minutes of the
Beayer (Creek Schoélloytside $f Gq&gbull pretty much reerct'the

[

pay receiyed around the state.. These pay warrants are as much

. & (“
a study of the fortunes and failures of ranching and farﬁing as

134
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- they axe a stud, of the teaching ofession., The £first teacher //))

hired in 1908 received $55 per month.‘ In- the early 1920's the
e A

-

éround $90. per mbﬂ}% and dropped back down to $50 .

per month during the years of the Great Depression. The 1940's
gsaw thé salaries rise to $175 per month and then go to a high of-

0

$275.- during tﬁ§§l950's when better trained teachers demanded more
aney ‘and tended to gravitate towards the new consplidated schonls.59 »»
°
Usually a quarter-of that salary was spent on room and board

at a local'ranch or home, but the ‘money was good, except for some

i

districts dJriné the depr@ssicn when some stores would not accept
~— .
warrants, and'the teachers felt that they were rewarded for their
=S

efforts, even though the money might seem paltry by contemporary

=
»

standards. Teachers like Bea Baker and May Shoemaker used their
mgney to help out at home and even took schools close to home to

avoid paying roo#i and boa;d.
My parents decided by the end of ny second term at Cloverly,
that I should teach nearer home. Iiiy small ‘check was a
great help in payidg taxes and other expenses at home and
by living nearer it made paz:;;;s,easier to tramsact. But
- most important was the £ac%i_\_ my contract specified a
.gix month's term of school at' $50 per month,60 . -

ﬁ: -
These salaries themselves were considered princely when compare&e

to a school teachers mother's pay for similar werk in earlier
‘i'n:;;g:; . ’ . ) s -
} years. - . .
* | i
My mother had told me so many interesting things about
. .her eéxperiences as a ploneer teacher in Hebraska. She
v " had started out after fini;hing in a cofintry school,
' probably the eMghth g¥ade,~ She boarded around, furni’hed
some of the books and an organ which she.could play, 1
fop the sum of $4 to $6 a month which didn't sound like
sucp a small amount in the 1390 S.

i/ - Boarding out was necessary as few.of the schools had teach-
* s

. .
¢ - . .

erages and there was a need in some communities to keep the g

money in the community itself. ) .

+ ~y ) . ’ [

EC \ -

) . : \ .
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The copditions' for boarding out ranged from comfortable

* home/family situagions to incredibly'%iude and overcrowded

living conditions. Most of the time the young 'teacher was from -

L

the community itbeif and boarding simply meantﬂstaylng with

relatives or friends who Had known Ehe young teacher all their
‘ ~ . [y -

lives.

N

S

It seémed very good when I was given the Eagles Hest
School and would receive $70.,a month, also that I could A
board And room with the Sam\panchbury s wHo lived at

what used to be the half—way station for”the Red Lodge/
Meeteetse Stage. The’Lanchbury's were old friends of

\/i}fami’ly. o2 ‘ /\ :
Some/gj he boar¢ing families were foreigners and Mara Nations ‘ Q&
b - !

re/elled staying with a. Worwegian family who spoke very liccle

English and who prepared meals that wvere mostly potatoes and‘

A

milk. 63 Teachers were not expected to work for their board,

but they did pffen pitch in to do dishes or help a h;rried

mother out by watching the children. Other teJchere slept in
. . r o

a folding bed or in the childreng' bed with the children for
company. The married or giaowed teacher who moved into isolated

communities found help with their own children and many remember ;
those communities with deepest affection. After her children had
™
caught Qiphtheria during the trip to her new‘school in Burlington,
quarantine for three.weeks kept the new teacher and her children . ‘}
T ) ~ . iy ) .
in the hopsg: This brought on maqz-problems th ch%,comqpnit?

pitched in to help out. ' P

During this quarantine .I wondered many times -whether or
not I had acted wisely when I took the job in Burlington.
. There I was among strangers, with no access to the out-
side, even to zet groceries., However, the®good people of
the neighborhood saw to it that ‘I was-supplied with all
necessitries of %ife. “7hile they could not.- come in, and
L

N
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. it would have been dangerous for them to do so, they T )
I . broughtlﬁrui%, vegetab%es and meat from their farms and ¢

" gardens ‘and put great boxes of it om our back porch. I )

have been grateful to those good Mormon people ever
- . ‘sinced that tige .l

The ‘contract signed by the teacher was considered to be

" pretty sacred, aﬂd_by contemporary standards they seemed to do

a lot to earn theié money. Myra Connell recalls receiving a.

.
-

=

T pile of green cottonwood logs that she was supposed to cut up

- Lfor ehe school stove since thaﬁﬁw%s part éf her job. The school

3 .- .

didn't have an ax. - This require& more attempts to wheedle an ax

-

. ) 4
' . eu:*of the school boa%?ﬁzﬁggé members were stattered all over the
. ‘ L 3 -

" 65

district. Most of the districts required single or widowed

ﬁ’,: women as teachers, but this rule varied coﬁsiderably and ié often
f?flected the .times. Some teachers who had succ;ssfully taught
- ) f;r §ears yhiie married were told theé couldn't teach anymore &
° * Dbecause tﬁéy might gét p&egnant, which was the standard excuse.
But the cl;sing up of,jobé during the great depression meant
T~ that single people could spread the work and paycheck around.

But the boom for teachers during the war years of 1941-45 brought

the married teacher back after the younger ones left Wyoming for

66

N

d

war work on the !Jlest Coast. Some "teachers resented being called z

\

back because they were needed again, but were denied those years . < 4
of the Depression to practice their profession. '
With job opportunities for-girls just out of hign school
.rather limited, and with high schools offering normal
training courses, there was a surplus of teachers, with
- great competition for the available schogis._ Not all
young teachers found a job. “,And we certainly didn't _
. argue about salaries or about living conditions in the
"y.district-~we just felt lucky-to get a teaching positiom.
. - \\;;idge benefits were unheard of. My salary during two
_ , . ';é at Upper Beaver was $75 a modth. ' In Powder River

Y

L g ' o , _ : i
EMC' LT \ s . 78 . , ' . . ( N A
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—~ I received $110 for teaching the four lower grades.
.- Durin’g my four years at the Luman School I was paid
$90 a month. Of course there was no such things as
- . ° annual raises.' Those were the depresgion years.

q;,
‘In pre World War I days, the contract lasted as long as the school

district had money. Once the money ran out, after three or four

months, schodl would close  and the teacher would be sent home .

until the district raised enougﬁ“money to start over again.68

f# Janitor work was carried out by the teacher, and sometimes she
was” paid for it, or she could'pay ; student to help her. The
.&tove had to be tended 4nd the fire gtarted before the children
. arrived at’ the school. Some of the new girls came from homes
where they had never started a fire and the intricacies of
burlding firqg oad to be learned. The Hyatteville school records .
contain a rather elabo§2te drawing showing how to operate the

school stove. The drawing showed how to fdll the humidifier on

- 3 s I

the stove and open the w%ndow to give proper qentilation to the

69

firebox. It is one frustrated artistic teacher 8 legacy to
> » ‘l .

her proféssional sisters., Hopefully the gift ﬁas appreciated, ,
. ™~ . ‘ v
but the records are silent on the matter. It was dsually a long

e

day that started early and ended late. 1 i’\
. : e L
I drove out from Cody every day amd had to\start the fire
so planned.to be there by 7:30. Most of the children came
at 8:30 from quite a distance by school bus|i so they were
cold and needed a warm buildinz. I also cleaned the room
after school each night for the first year, but after that
the school boatd -agreed to hire a high 'schojol boy who' lived
) close by to.build fires and clean.

.

Some teachers found that although they werg willing to do
!

AY ’
things for the community, the school oard interpreted civic
X
T activities in a light that often produced surprises for the
“'E/’ ' - ¢ *
. young teacher. @ R ‘ .
L . .

Q - 73
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The teﬁihers' contracts included a question of 'Zgat can

I do for the community?' I had been a churchprdanist’
s ‘ (piano and organ) for a few years and I answered the ’

! question that I could provide instrumental mugic. Well--

the first Saturday I was taken to the local pool halll!l!

and was "told I was the music for the Saturday nafght

dance. %ell, that was a flop. But to keep my teaching -

job I learned to play a few popular tunes and a new

., tempo. 1. . : ’

The community, students, and board members could keep close
M »

. watch on the teacher and she had little chance to get outside’
of her contractual duties.

Teachers were expected to be at the schoolhouse no later
than 8:30. Usually, by necessity, she worked until
almost dark and if she didn't carry home a load of

books and papers to correct, she was probably very
remiss and the school board knew it. Of course, all

the janitor work was done by the teacher. ‘

L 1

Communities expected the teacher to be a moral example to the

students and things like cigarette smoking and that vague term
"running around” were sufficient causes for dismissal. The

rather ‘close relationghip between teacher and community and the \\r

~ 3

fact that these young teachers came from sifiilar backgrouqu"
themselves, made holding the line on the’ contract possible..
Yhy did most of them go into teaching, especially in a

place like Hyoming? One cannqgt overlook the enormous success of

A

8 .
the popular novel The Virginian and the central figure of the ,,,/
schoolmarm who was a literary figure that a young girl could ~
identify with. WHot a few chose the West because of the few

women around and the chance to meet eligible béchelorq. Prob~
‘ . =Y
ably the the most important reason was that it was probably the \ .
. _ . . )
only acceptable profession for most women of that time. Some .

_ were lured West like Nellie Hodgson's mother with'a chance to

73

¥, "Grow up with the West." Many were also interested in £filing

. 2 %
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. oﬁ homesteads 6fitheir own and be landowners for once in their
lives. The West was romantic to the American phblic, as it

continues to be today, and the schoolmarm was part of that

\
popular image. ‘'omen had a very strong influence in shaping

the Wyoming society, and the bulk of them were or had been school
teachers. Zducation was also one of the few.places where a woman
could work up to a public office in the department of education.

Women like May Shoemaker had built that eventual goal of county
h

supgrintendent into their career planning at a very early age.
In 1906 she was in the process of wobtaining her higher certificate.

The highest certificate obtainable at that time was the
'"First Class,' the goal I had aimed at allralong. No
doubt but it was during this period that the legislature
passed the -law concerning qualifications of County Super-
intendents. One requirement for a person seeking that
office i3 that she or he must hpld a 'first ‘class certi-
ficate.' This law has been the sSubject of considerable
controversy in recent years since, by present standards,
it has not yet been determined just what constitutes a
"first class' certificate.’%

The most impressive thing about the interviews and documents

* ’

gathered for this report is the sense of accomplishment these
early teachers felt, They felt that their schools belonged o’

them and that their dedication and work was repaid by the com-

munity ian a kind of respect and adulation that is'lacking in the

professfon today. They are remembered with {ove and respect for
o

the 305 they did by their students and community. ©Nostalgia can’

[N

dim the harsh aspects of “rural school life, but the claims made

.

s . »
for 1t by its former students appear to be sincere. Many wish

they could have done things differently, and many more wished

they had been better educated themselves. But given the times
oo Fo

. 2
they_had to work in and the tools and material available for

. A AP Y v
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COUNTRY SCHOOLS TODAY

The country school today might be at some sort of crossroad
on the way £o oblivion.: It will still exist in many isolat33

areas of the state where geography and populatLon‘hensity make

consolidation impossible or at least impractical. But ‘the very

, invention that brought’about consolidapion, the schoo; bus, might
* aléo ge presented in ché/near future wrth.a crisis Bf its own in
the form of rising fuel é;sts which are a major part of‘ané school
budget. A renewed emphasis on education on peer tutoring and
smaller classes may force education to look 6vgr its present
methods of instruction and seek a return to the small communal
S learning that took place in the rural school. #ore importantly,
there seems %6 be a disenchantment with education as it is carrie&
on in the larger public schools, and.gaxpayer dissatisfaction ,
with those schools might restore some form of the country school

in an urban, neighborhood sé%ting. We can only wait to see How

[
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this works out. But the ones qualified to speak on the country

2 school, people who taught in them and attended them, have ni€ad

feelings about restoting the country gchool.

Y A . -
The students are, of cdourse, the major cemncern in education.

N

Although students attending country schools today like the learning

environment, they miss thé‘acqivities at the larger schools and

‘ ¢

the chance for socialization_.1 But these offerings are the sort

of thing that teachers like Betty Bent and Mara Nations, who have

-

taught in both rural and conmsolidated schools, feel destroy the

Rd 2

environment the students like. .The rural school cannot compete

~

with the specialized offerings tHat‘give students in depth studies

and training in any one subject area. Expﬁfigépts using visiting
teachers at rural schools to teach specialized courses like art

might offer a solution to the problem. Mary Porter who teaches

art at three countéy s;hools and uses Jackson as an admin;strative

base is a® fine examéle of a péogram of this type that 1s satis-

;actory to parents and students aLLke.3 But 'the limitations on

. . . ‘

time and mon%y might éake this a p;oblem for some districts. .
Students who*have moved from urban areas to schools like

the Wapiti School west §£ Codyﬁiieﬁ to-énjby gchool‘for the first

time and want to finish their lower grade education in a country

school., * But there 1s the practic;l problem for the student of

finding work and compeging;fdr academic openings against students

who have had more  intense training. They wonder‘about their

ability to keep up, even though this did not.-'present a ﬁroblem

in the past, a éiciety which 1is based on science and technology

needs eany'training in those disciplines. Those disciplines

Q . / ' R 81
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require facilities that are not available to most school districts
because of their cost. Schools which graduate one or two students
would be at a special disadvantaée.

Some of the retired teachers interviewed in this report

Lﬁd great-grandchildren in public schools, /’

14

have grandchildren
and though they would like‘them,to have the learning experience T

of country schools, they would not like their grandchildren to

/
go back to them and give up the wider choice of_training the

_children now enjoy at the larger schools. They all comment ‘on

the level of work children now do, but also are criticdl of the

poor grounding in basic language skills and mathematics.4 They

o

. ! N
especially appreciate the chance for training in musig and- feel

- that this is best done in the consolidated schools.s Many of
e N
them remember the sketchy exposure to pmusic in éheir‘own back-
. . N ‘ "
grounds and feel that it is important. This produces a schizo-
. & .,

'
H

-

phrenic view of education. Mara Nations felt thaZ%:eachéré lose . ~

a valuable contact with students that she had in e coun;f&

ot

schools. 'This izrigg to the fact that students must constantly

leave her class figr music or gym class and they always changé

6

teachers. But the skills obtained by the students are recog- 2?7,

. - ~~i g,
nized as being better than the country school could offer.’ Other

et W

. $ . ’
. %™

»

rs

. . R

h teachers feel a sense of inadequacy when they reflect om their

o

*

country school teaching. They feel, like Bea Baker, thag they

~

»

® taught all they kne@, but they realized later that they didn't

know very much.’ The limited horizons and experience of those

) ’ - .

teenage teachers were sources of uneas;n§23: did I not give some

people enough*and‘they never realized thelr potential? Or, did
( L4

»

! Q (‘ | ) ‘823
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~ the teac&er dlse feel that,way about things in general after ag
& . . .

<" ’

long and ‘full life. : ‘ 4 * ’ . .
4 ' B
. . As I look back I think I %ybuld have done more--but I
& - v - feel t%at way about everything in my life after 85
: “, years.- .
L “* “The bo&; remember the sports and games 8f the rural school ¢

L -l

'Vﬁfg but<qgﬁt they would have liked to been able to playvagainst

other s pudents, This kindéof competitiveness fostered by the'

-

godlety i8 something to be deéired but it must come at the
pense of communal sharﬁng aﬁd games which permitted all ages

' v of" children to play.9E ft 1is the activities that are’ the big .
T draw for the consolidated school and 1t is doubtful that any . .

’

" gort of substitute can be found for it _that would fit the rural //1« .

., "

school, Tbe actual physical buildinﬂ can be updated and made -
healthy ‘9 attractive, but what goes on 16 thgt buildfng depends .

% the teacher since “she, is the one who sets the tone fo@he e
- k. "-

f’ learninc:prOcess. This is a‘major ‘problem, but one which could’ —— @
’ ’ . s - Ad - ' Lo ’ ) ' - ’ - )
chipge.‘.ggny youngfteachers find the“rural schools r}@reshing ’!"

and enjoy the close relﬁéionships'they‘have with students and ' o

10

, the communi v, It hefps-to‘give them an identity. But the

= "~ »

isolation“remains as something to be contended with. - Even with RN

. - .

) thggevailability of the automobile, one is,relgctant £d put 1 - ~
? ¥ 2 4 .
i>/ _1 themselves in a small ommunity with little to offe in.the way
oy . . - L

.

. of intelleéctual stshulfeion. VThe salaries demanded by the . ' ) i
) SO '
i specialized teacher is out ofjéhe reach of many, school dis- )
- . , : " :
tricts, and there is some question that the specialized training T e
.8 =t T & o, c, . §‘ .
- in the Lower grddes is'actually worth: the mqney. t — .
®. : -
. - The older rural school fitted the needs for its tima, and’ -7 -

.~ thid vasradmitted by the peopile fhterviewed, but they fEe'l ‘that
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\ 1 =3 ' " '
- . onel cannot’ éo back. Technicaa training is essential in this

society® "and it must start early, In a corpora@e soclety it‘is
’ / N & ' ' i .

also eggential thgt students leazn about people and the sociali- .
) i “

zation prgcess,
/

The early farmer or rancher did not need these
) skills, but his gfaé?children do if they are to make a living in

the city,. Farfing and ranching itself has become agribusiness , \

.o and’makes the same teé’nical démands'as ény'other industry.

Modern oommunications have tied th tate to world markets,

r

‘e and a rancher in Big Piney must be as awaré/of/the world market .

,conditions as a Wew York stockbroker,

-~ ., ‘(

"Ann Hinckley s observations on modern schools are interestingj%

™~ because she has been involved in education at a number of levels
]

in tHe state far many years. She woq&g with the Jyoming Com- "

. m:pity College- Commission and has a sense of the requrrements
;1 . 'J = —
for ed®cation 1in %nd outside of Wyoming. She too feels that N

speclalization has perhaps been overdone and‘that educaltion
- \

needs some kind of shakeup, but just how this will come about
J4 ‘ ' L T - ) - '

' . no fone’ id qnite sure&12 “Many areas have been dev;loped i‘r ’ ¥y -t

A

¢ b 1
education because of rese:;::djp'teaching methods. But one often
questions the néed to' ‘req a gradc school teacheg to have large'

., . 7/Lmoun£s of educatignal psycholegy and other _courses that seem to '

. QOt beyefpective in teaching. If a sfhple)kelationship betwegn. _¢Q *

« v .-

s ! teacher and st dent is enough tq get the job done, many former
e ‘ ]

#

A teaqhers ﬂeel, why bother with- anything else. _Aftif all, it is
the end product we -are afterT —_— ' , T - p

THe fight that dany school? had to stop- consolidation i{\

!

-

-

.o N '
e dlso-a sign'that schools have passed out of community, and even . v

‘board cogtrol The rise“of profgsé@%malism in teaching has- made .
' . - . . |~ . PRI |

" = . v M
- A & 4, M ‘ ] "
ERIC - ot . . " e :
'3, = < * . » -
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the teachen the arbiter of thingé in education and the board

v
]

and communitel that they ltave no role left in the @uca—-
tion of their children,.but they have traded off that control '

for what' they callba "better education” for their children‘13

«

*

Boards which had to deal with teenaoe girls with a hiah school’

4"\

—;: .education now find themselves talking t% aggressive young profes—

”~

.8ionals who demand certain conditions for employment, and 1f che

. . vacancy must be filled, the board must give’in. he father and

a

mother who had a satisfactory edqcation in a country school can-

. .

not understand the teacher who speaks an educational lanauage

filled with references that are meaningless "to them. Teaching
‘0 A 5 ” ) t
is no_;a‘spience,and requires a degxeemoﬁ expertise—-that-1s. = .. -~

puzzling to & parent who finds his son working thy same math x\\\
- /
problems he had as a boy and the boy is doing much worse than

the fat%er did 4in ‘school, even though the son's teacher ‘is better- -

trained than his fatherss.. N po “ . .
There(is also the side of professionalism that hurts many: N ) S
: ’ L PR , .
of the older, retired teachers. Teaching is done for "the pay-

- ’

7 check“ to 7{degree that was unthinkable before. There is a
i —

- H

general acknowledoment, even among teachers, that the kind of - :
i
4
dedication to the work that once exis;ed is now gone. ! . Teachers, ) i
2.

’ Aik’e doctors and ‘lawyers, demand meney for” their services and they

<
don't want anyonE“to%?ell theﬂ,how t8 perform. The colf es of

2,

educaeion used ‘t‘say that, w‘%teach’ children, Aot math or

, .
h_ English, T and now‘theit own erge;;ise.haa come back to haunt, * .
them.‘cln the eatly d;ys of-calleges og‘eduxation, ;hey had to -
- 4 fight for their prac; in the sun amongst e;tablished disciplines .
- Y such‘as math ;dglranguage 'ihe edﬂtaticp'agogessors expressed ¢
Lo R e, 8a N
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.

¢~ a concern for the student and felt that the student shouldn't, -

be sacrificed, for the' discipline. How their own_disclplineﬂmakes
- ‘ A . 3 . .

P

- demands -upon the child that are obstackes to learnlng. An example
. of this is‘the denelopment o% reading courses. Courses sucﬁlas

\ /these are based on’studies of reading lenels'cf‘young,?eople at
varieus:agefuq There is a tendemcy to let the ckild read only’ . }

. . '\ . »
that which is approved for hls:leveln The country school ,child »

read'th% book that was awailable and felt no qualms about taking

N

on a book from a higher level ‘in school that was being’ read by

his older brother or sister. eThese kinds of learning adjustments . .

15-- ' .~

,could be made by a teacher famigiar with the stwdent. “Testing

'7fpr.reading levels now takes the place of tﬁg tedcher, and.thg
proc&ss ‘becomes more and more . complex. The educational course
of‘atudy is tied to the certification process. and cannot be

.changed withput ‘4involved legislation. The parents look on help-

. =
lessly. and wonder how such g condition came to pass.
-~ - - i * .
C ° There is no denyinoithe competency.of the modern teacher in

. . N ' .

- the consolidated’ school, but there 1is some wonder" about her com=- '
. ) ! . \ :& *

g mithent to ‘the education of one’'s child., Transitional teachers .

v -

such as Mrs. 3ent went through the late 1940 s and 1950's da
b . Y »
rural schools and then.ttan@(e:redvto larger consolidfred schoolg.

She fepls herself a loss &f commitment that was easy to make at’ .
. ' .o . ‘
- one time, but which is harde fnd hgraer to make each }'ear.I"6 -
’{ The older. teachers are glad that the changes in the physical o

plant of the school are for the better, but they feel that a

- & .better-joh of teaching #w4s done in the older buildings because

‘

-

- _ the teacher and<not,the physi{cal environment made the difference.l
. i & 4 . :
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4

-

_ Do country schools still offer a good basic education7

I1f education is defined as knowledge of a subject, they;orob-

L8

ably do not. They do offer a good environmeat .for learning
which also promotes an interest in advanced education. z::D

Perhaps the one thing they can offer our society’ at ‘this
' @

time is a chance for learning to take place in'sm%li groups

r

under the direction of a person who knows each member of that

-

groupvand has a good relationship with them. Country schools,

were_ a community" 1% the best sense of" that word. ‘' The teacher
. - ?
,fit into the school commupity which included the parepts of the

children-she taught, Is this community enough in these early .

'Y

years? Most parents think so, but there is the world outside - -

and they wanc thetr cbildren to have the -best chance at sucdheding

N
in it.18 The country school, like.the agrarian soci&}y envisioned
by Thomas Jeffersom, has collided with the scientific/technical ’ . ,k'

world and it lost, or at least was seriously sét back. ﬁhethen

a ‘. »
_this will be a permanent loss no one can tell., Judging from'the ,

.

people £ntervieWed and the documents exaz?ned, the country school

" has much to oféef in the way of turning out human beings who .can

— . PR Y

+ T

3
share with one .another and enjoy a sense of community. Maybe that
; L

if their role today: creating an alternate llfe style that can
produce good hugdn beqégs. The scientists, technicians, and .

businessmen will com out of that community, but they can take ,
* .

their training for thel ‘outside iorld at a point in their lives

,

" when they have learned what life with their fellow human beings

shouLd‘%%Z.l ' ‘:t ‘ ' ,' : .
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