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The Fate Of Country Schools* . o ' . . ?,

»

After the Mormons arruved ‘in the Great Basin in 1847

i

they immediately set Sut to make a home for themselves

in the Eop of the mountains. As they built their homes, o ,

s
x\ .'they also /made provzszons to construct public buildings
. ’ . . ’ ' N .
b *  that were used as schools, churches and recreational cen1%LT‘\\

ters. The first schools were us‘i}ly 51mply loq cabins

- ¢ ey
- or boweries. Sometimes, until. a ‘public building could

be constructed,'the schools were held inrprivate homes.
. _ -} As soon as there were enough students ‘though, plags
v wWere made to build a bektter school. The~next schdol
e would probably be dﬁ log or-frame It would/then bé .
. replaced by a new school that would be frame, brick or
stone Small_schools were consolidated ‘as soon as ‘ e
possible and yere replaced by. graded schools 0nly in

those areas where there were not enéugh students or

L ' distances were too great to transport childnen were
. LTS |. 3
' ’ the small; ungraded schools left open. - )

This pattern was followed throughout_utah _Nearlyfall-

the steps were included at* various times However, since
the communities were all settled.at szferent timeg, they
. K . went through the process during diffefrent periods'and at

different rates of speed. For example, in the"grban L

T ooa




\)' 'ereas’like Salt Leke éity“the country'séhoole‘uere all
ol'éeéﬁwell before the turn of the century. In Weber
County theHOgden school'districts.were oonsolidate&.es’
a.result of e.iaw passe& in 1995£:but the'schoois were

ffnot consolidated outeide of quéﬁ.' It was_not unt}L the

" { late 1930's that the combining of schools took place )

' there.l 1In %915 consoIidation 9% school districtd he— ’
‘ ¢eme[1aw and all small school districts,united. Soon S/
’ { country schools throughout the state were.closed down in s
l fayor of largea schools. 2 . o -h . ' ¥
; * Just as the school dlstrlcts and espec;ally the

. state department of public instructzbn believed that
’blgger is better, they also.helieved th&t new is wonderful
and old is worn out.- A go%d example of the phllosophy
tgwards olderjschooi buildings occurred in Wasatch County.’
Although_it did nogninvolve country schools, it is typital ,’
of-the‘attitude’towerde old school buildinos in the.l
state,  In 1977 as a, project historian for the Utah State
"Historlcal Soglety, 1 was hlred to do a. survey ‘of hf(torlc\
resodrces in Heber end to ‘nominate buildings to the
Netional Register of Historic Pleceé: i was impressed. _
by the ﬁorth-SChool.that was built in 190}'ana theﬁQentrel
School'that was built in 1923, and I wahteﬁ to nomihate:‘ ,
them. Thé North School was a good examgae of the‘thl,.”*
story building constructed aroune the turn of the century;u:ﬁ
tk\ | the Central School fiad replaced the firot Central School in ; -

Heber that had burned down, and ity followed the one
i) ! ' LA
o . : : |

o . ~




-story floor. pian'*hat was popular 1n the 1920 s. After
researching the, buildrngsland completing the ﬁomination

N
i
forms, I notified the WaSatch County Sphool District of . ‘ ;g

PR

\. my 1ntentions % was- greeted Wlth such negative responses

my:sugprv1sor at the Historical Soc1aty suggested S
t I w1€hdraw the nominations 3 -\'" . e . T ﬁ

EY I . - : oo
: Several good examples thié?show this same attitude y 5

D
towards country\schools can be found in PhD dissertations ..

o

-

} and masters theses that‘have been written for the Depart~ f A

ggnt of Education aE Brigham Young Unlversity Maurice

- C. Barnett wrote a dissertation en;itled "A*Study '6f the

School Building Needs in the State of Utah--1960-1965.

o .

The author rated schools according to the space used and Sty

the condition of thehZu;lS}ngs ‘*nez bwzldings received
a higher rating int survey; the olde schools did not ' ]~
| .
feceive above a fair rating

[

For example,‘ﬁhe’Elsinore
Elementary.School was judged to be "obsolete and while ]
the séhool ¥istrict had maintained it, they could not

| make it into a satisfactory school plant." The Elsinpr ‘

-School was nominated €0 the.National'Register in l&??land‘-

‘ 13 Stlll used as a community center. 4 The lincoln

School and the Jefferson School in the Nebo School u\\h

'trict in Utah County was.also over fifty years old and q{ “ﬂp

judged obsole'qe.S Barnett explained‘the problems with

thesejolder schools when he explained thaS;although the

ﬁebo School District had mairftained the Grant Elementary

L
- School, "i

.was obsolete’and not readily adjustable to the

" needs of a modern -education program.ﬁ&

&

b
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‘ fgw ¢Not all»bf these )schools had less. than six dlassrooms,

5

s y?, ‘but the attitude was typlcal o the feellngs about older o,
) N .

,A._‘, sphOols as expressed 4n Leqn.Arnold Westover 's thesls, a B . .
.m\ij ‘Study of the.Proper Placementiof Future School Bualdings ) ‘ ¢?

' and School Fac11it1es for Southwestern Iron and Northwestern
Washington Gouﬁty " WeStDVﬁr descr gé the _one rodm _: - K |

schools 1n h1s study area at Modena, Wells, Newcastle,

.Veyo, and Central. He' described the schools' heatlng and

3 llghtlng, ‘the plumblng faclllties and the ste;age space..
He'then examlned the ggneralebullding conditrons and d1s-
cussed the enroﬁi&ent trends. . In each case he suggesteg ",
'that the schoog be- abandonéd and that the student& be o, “'[_‘ .

] bussed to a 1arger center RO i P ‘ ", .

. ror-example, the Veyo School in 1949 was a small frame
] T .
) school wlth ‘adequate llghtdhg, eno h storage space and :
/
kndoor restrooms.and.a vater fou ain The school had

Ny L '

- “two rooms, one used for classes and'one for-activities.

Westover explained that "past experlence shows that the

puplls at this school cannot be afforded the faclllties N

required for a well;balanced elementafy school. 7 \
hWoo ."..‘- . \
"In Newcastle ‘the school was- not in good condltlon
-
The two ‘room frame building had a smallrplayground,fthere

e -

‘ was glare 1h the afternodn from the sun and. there: werer' o

» .

.only outside 1atrines and-no drinking fountalns. Westover
‘suggested, "In the event this schooltls used in the future,
! &
" ©oit shoudd be remodeled to supply samitary facllitles and

> water founta1ns for - the.students and-tea?her who are called-
/l

to occypy: it. w8 \He then po;nted ‘out that the commuhlty .

‘\'-' - . ‘\,o




- T ' ' ‘ .
"+ had the students to. continue supporting a one teacher

Y LI
i
L] * 5

F Y
¥

’ sqhoolu, His final conclusion, however, was "The Newcastle .

.School is unfit for student use without modernization -

Such modernizatlon-could be accomplished at a rather ,

j

~'nominal cost. “_ But sznce enrollment was low,.“the building
"should be abandoned RN ' ' ) . - ~

" Westover sudgested that all the one réom schoois be

. ’.abandoned becauee a bigger school was better. In some- .

"cases the schools left vacant fell into dEErepair: For
example, in d;scribind thejpentral %chool,uhich had been
:consolidated by 194% he said, "Phe facilities at this
" school are almost identical with the Vego School
though they are not in such good regslr as the sch
4. wl0 -

.

has been abandone .
As plans were ndde to consolidate schools, someéthing

needed to be done with the abandoned school property In ..

Weber County a number of the old bUIIdlngS were sold to

the LDS Church. The county superlntendent, Keith Walqulsﬁﬁ h-\u

étrongly believed that the school should bé& a. community <« -,

center.so when the school children IEftq He sold the

bulldlngs “to the LDS Church for ten dollars so they would-

) continue to®be used as community penters.11 The LDS

. 2
Church also bhecame the owner of the Newcastle School in

quﬁ County. The school was purchased in. the 1960's by © TN
Fred Gillees.from’the Iron Qounty school board for fifty
dollars and then.he gave it to,the LDS Church. The ward
remodeled it and made a six room Jun;oF Sundax School out

. [
-_of the two rooms. In. 1972  it, was stili used as overflow

g : r,.-8_

LAY
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‘is n¢w-owned by the Paughters of the Utah Pioneers.

. * .’ ‘ . ' A * ~" ’ . y .
- . - ) 6 . .l‘ ~ * . x 4
for the ‘church. 12 L g h\ Ve N :

The LDS.Church also used old school pﬁildings by

[ . !

‘remodeling them and “adding on to the. buildings‘* In Venice
‘the-second school house built in the area waslremodeled
and a new;wung m?g added. Mrs. LueIla Niqlgen,OlerYd,

A resident of Vnnice and a former school teacher ‘in .

" gevier County, felt very bad about the addition herause
. ‘ .

. >
she said-it was not,in character with' the school and, the

Church could have used the empty four room Venice School, \
' ‘ 13 f

_ the third and final school building in the area. In.

Cannonville the Church also used the old schoolhouse in

Jconstructing a ‘larger building. Aada Smith’Thggpson: who
,'ran the store in Cannonville, pointed with pride at fhe -

way her huéband'blended thé old with the new and made it
appear as one building. 14 h ‘

In some of the towns the old school building bzcame a
special group or a community center JThe Ringston School
is used as a community center and for spe¢ial occasions.
Scott erkinshaw recalls a family reunion that was held in

15" The Old Bell School in Pleasant Grove

16

the old building
The
&unction School; a four room, one story brick building, is
used ny the staué as a senior citizen center. Dinners ang
other activities are held in the building \for éhem.lT

e /Boulder School is an excellent example of how an '

old school can be used as a community center. The town is

slowly dying.{ Mrs Doyle Moo sman eprEined to me that "

g 8 Vs :
. ' ] M . '."‘n e“
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- comes into the area and instructs the residents on how to ~

»

sometimes the population- increases becaus parents want
y . ; ,

to move back into the area to raise thejr children, bgt Ehey
_soon have to leave because there is no/work in'the'commqnity.

Even if they commuted the thirty miles to Escalante‘for-wqu:‘

they weuld not find much employment theie. ‘The little
community saw a need for their- little -schoolhouse despite
the decliping population."Mrs;“Moaﬁﬁaﬁ"Haﬁ used state

funds to_purchase pottery molds and a kiln., A teacher
. ‘ N

ot

use the gguipment. The third room in the back which was

added on to the two room ‘schoolhouses is ﬁsedeas a kitchen ]

-
AN LI

for summer barbequas.~ The town has had new tables built ’

for these occasioAs. One room is also set -up.so -that it

-,tan be used for meetinéa. Mrs.: Moosman also explaihed

that the state money'is‘being used to help pay £Qr’-new 1
playground equipment and a basketball court although
fthe bu11ding is no longer used for school, it is still a

) vary important part of the educational pfﬂﬁgss in the

\{rea i‘al ' ! o \

-

{ f Some Qf thépgounto,schools in the state have been

-

cdnverted for, commerci;l use ' The Mayfleld school housed

k .
all twalve,diades at-one time and is a rather larqe school.

It has a, big auditorium ‘and large classrooms. Gradually;
_however, the higher g&ad\}‘were sént to Gunnison and the

school became 3 two teacﬁe; school \ It was finally
%" D e’
closed "Mf. Lester Hansén,’ who- taught at the Mayfield

School until it closed, points with prfde to the way

'S

that the nurSLng home that now uses the building maintains B

-

£ri. '
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-\-Q' J.t The bu:.ldln-g is well cared_\for and provides a good : N\
home for the senio; citizens who llve there. -The )

L y Aurora School has beed‘purchased by the Perfect Pleat '. i

Products, Inc. and is used as a sewing factory.20

Many of the country schools have/been converted to

. homes. Several former one-room schools in Spanish Fork '7)
( and Payson, for example, are now homes. 21 Other buildings

' " have been moved to other locations and are used as

residences or outbuildings and storage 22
Some old schools have not found a productdye use. The
school at Thistle is boarded up and covered with "no tres- v
s . passiné“ signs. The school at Henrleville is vacant and
altHough it is Stl%l in falrly good conditlon, it ls not
I - kept up. " Mrs. THOmp8on in Cannonville"attended-that—schoodr—--eﬁum:
" and h0pes that it will always remaln’because it is fuyi

F]

. of many fond memories for her. Others see. no value in
23

the o0ld school. ‘The same is true of the school at

Glenwood. Mrs. Luyella Nielsen Oldroyd taught dt the
school and;hooeS‘that it will always'pe there. The kwo
story briok builddhg efts dn'top-of a hill ‘overlooking
the small viilagefof Giéhwood and is quite a beautiful

gite. But no one has taken care of the grounds or the

but}ding and it is gradually falling down.2{ The Alton

Schbol is also abandoned and although it is in good

- R 4
condition‘there is no use for it in the small communlty

that is gradually loeing its popu]_.ationl25 ' .

Othér o0ld schools.are not dround any more to tell

their stories. The old log schools were often, torn down

1

o ‘. . . . " 1,.? . ) -
EMCr . . R '-l. _ -, "',‘
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. made ko save 'them. -

.

were probahly not sturdy enongh‘to-weather the years l#}e' . e'T

- 9
. s ¢ e . . . .
so the new school could bé built on the site. Others s
" ® . '}-
the one-room .frame school at Cedar Point ‘Somea schools
burned down llke the Central School in:Heber and were

never replaced. Others like the school-in Sterling were

toin dpwn because-the school—bea;ﬁrhad an opportunity to T '._d

'o"

sell the material and had nd use for the bulldlng
i
Not every 0ld building. needs to stand forever and ndt ' rff'
+ 6
every old bu11d1ng is historlc and needs to be preserved.

But_no doubt a number of old schoolihouses have been

destroyed simply befause. they were old and no plans were ‘ﬂi + o
R NJ “. ‘ »~ ) 1 i 2 , - e

l’- v
of course, not all old schools have been torn down or

adapted to another use Some of the old bUlerngs are

L

Stlll used today as SChools Ced Fort is one good

~ 3
-
example' _The two~ropm- school was ¢ structed in 1909

-

and was flrst used in 1910 The buzldlng has two y.ri
arched windows in the front and a large' entrance way
The communlty 8 resldents are proud of their school and; ;

keep it up The Park Valley School is alsor still in 5

¢
use. Sheds have been set(up on- the .side becaﬁse flore
. "‘3.
clapses are now held than the two room stru;ture'can
hqld. 28 The rest of the schools in western Box Elder

County, Cypress ‘Creek, Snowvllle_and Corinne’alsojuse '

JI '.

their old bu1ldings.-M em. were burlt in the

1910's.2° S
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" had met in private hones.‘{Then'in'Iaél‘

Country Schools*As They Were _ -

b}

A variety of uSes hatve been found for the one~ and two—'0
room dchools that used to dos the cammunlties oﬁ ytzh.,
These- schools have been modifzed and remodeled to meet
their.new purpose or the changing attltudes of, eduoation.
But what were these- scbools like in the late nineteenth

cangd early twentieth centuky? what were some of the
tharacteristics oé a, rural school? '

" As mentloned, the first schools were held in log .
cabins;‘private homes or whatever the early settlers

could spare at that time, Lucreti Lyman recalled that

the first school in Blanding was a tent )

’
N .
- - 4 .
]

They used to boaré\the sides of the tent with
- two rows of ‘boards.. They filled [the walls]
 with sawdust to’ inshlate. A tent is quite
warm, if you keep.-the fire going. The saw-
j_dust kept the ‘wind out, 30" . i .o
3 . ) \ - ] .

There was i covering over the door for air space, but that

11
+

made it very dark inside. The ischool grew so that at- /

Cﬁristmastrme they had to put up another tent. The next:
.year a frame house was starteiét.afshouqh:some people .
feared therepruld never be ensugh stodents-to £ill it,
by:the time it was completed, there‘&aslan overflow of .
éhildren They met in a &hicken coop that ‘Lemuel Redd

t331 . . . B .

had .buil n

Joseph W.’ Thompson described éhe first school that

'/—.

was built in HenrieV1lle, Garfield County._ The“stgdents -

s 4
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the men went Anto the canyon and gg; and
. . hauled 10?11 build a schoolhouse. They
~ got rather large logs which they hewed
., square with broad axes. Then by using a
Y . - log cord dipped .into a thick solution of
sooty water they-made straight 1§res along '
the log on two sides. They had long, ’
narrow pit about.seven:feet deep with
short logshacross onggend and in those
places the big sgquared logs were laid with
the straight 'black lines along the top
. and undernéath. Then one man got into
the pit and another on top of the log, and
with.a large ,saw having a handle at €ach
end, they split the log through the middle.
“ As soon as the timber was sawed, other men .
" prepared %pd'plaée& them on the walls. 3
For lumber to make the floor;-sheathing,
ceiling, they were obligated to go, about
fifty miles to a saw mill. « .
(-4’1
- My father and another man made ths shingles
s Tt by hdnd using a tool. called a force and a
drawing knife. . This was very slow work,
as each shingle must be thinner at one
-/ end, 30 when a piece was split Jff with
the fire, it must be shaved down properly.

32
[ - ’ ' F .

_ InSﬁde,the early schools usually had pawved plne boards:‘
B . op the floor. Alverda Carson remembered that the spaces
between the boards were so wide that when the studenta
' B . : swept they could -just pueh the dirt through the boards.33'
| , ' The floors were paintedﬂwhite gsometimes. In Seiver Ce;ntg

.and in other school districts the floor was oiled down
e .+ with a.-black slick 0il to keep the dust down, but many
| of the teacherg felt that the cure was worse than the

‘ illness and were glad when the oil waé removed.34

" Lighting was sometimes a problem in the early schools
- '+ since all the light'had to come from the sun. Large
windows were needed to let the light in. In scme areas

' evening activities were held by bringing in coal, oil lamps.
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Ed Harris remembered plays were held in the school at

night. Theﬁ used gas lights ih the school~dn Grouse ‘ N

Creek, Box Elder Count?.3s- Erma Summers rememgered that

although the school had no- 1lght§, the LDS Church did.
When the sun went down, the school was closed up and

all activities were held in the church.36

Heating was also a problem in tLe schools. Teachers
and students always remember’the pot belly stoves or rhe

flat wood burning stoves that were/used. .Margaret

" William Torkelson said, "Schools were heated by a flat

:topped wood- burnrgqﬁstove where there way often a pot

'everyone wonld gather around'the heater.

of soup simmering for 1unch.ﬂ37

And everyone remembered
beiné too hot or-too cold. Mary Lyman Reeve, who taught
at the Bluff School from 1909 to 1911 recalled, "Seats . B

had .to be ta&en as assigned. Those near the stove kept . .

.'warm: those in the far corners froze n38 Oon espec1ally

cold,days, however, assigned seats were forgotten and
39

‘The state school*board tried to discourage heating

with the olq pot belly stove,; In 1916 the.school reﬁort‘
stated, ' 7

.‘A schoolroom heated with a common . . . stove
is never uniforxmly heated. Pupils nearest the \
stove are uncomfortably warm, while those :
farthest away are exposed to cold and ©

*

draught.40 e

The schools were engouraded to put furnaces in the build-

ing. Since this was not practical for the smaller schools

the state suggested that a schoolroom heater be used.41 . \\ﬂ,//)

15
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Desks were also different. Sometimes.when the Bcheols
.were started édach student provided their own. Warren
s J. Osborn of E3calante, Garfield County, said, "I ‘had to.

make my own desk. Some children brought tables and chairs

' 42

. . from home. “ .Quite often the desks were éoubféJgnd two'

students sat at each one. In Thurberggicknell "desks

sconsisted. of lumber shelvés extended from the wall, behind

43

which was place late modeled double seats. Many studentd

remembared the double seats because) they shared them with .
their bese\fsiend or thg bbys bothered the girls next io‘

them The desks wére 1ater the old schoolroom desks with

a slanted tgp, a small hole for. the ink well and a small

drop just the—rqght gize and gshape- for a pen; and a

-

piace underneath to set books ahd papers on. Gerald

Matthew recalled thdse desks that,he 'studied at and

later his students- used.44 - i ) N

- » All the pldmbgng was outside. Lillian Grace Chad-

wick Warburton described the Etna School. !

P ..

. , There weren't any lavatories in the school
' as you might know. The girls went this
way. - The boys went that away. It didn't -
.say "her" and "“him" eith?r, but they kind
- of knew which way to go.

. WA

In his explanation of the Newcastle School, Leon Arnold

,._.-—-*-"‘-_'___._‘ ’ -

wmﬁ/".” , . -

The toilet facilities ‘are of the outside - °
, latrine type. » They are located about one
- hundred: thirty-five feet from the school
building. This building houses both the
girls' and boys' facilities, and not only

[

Ll
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unsanitary, but in a bad state of repair. .
The ground is badly caved around the entire
‘building and especially about one entrance. 46

L]
w

. But no matter how-primitive these facilities must

have seemed they would have been a luxury to Alverda

¥

Carson in Cedar Point. , There were no outhouses in town.
: ) .

The students told her that the best way to handle the

L

situation was to let the girlsg out -a-few minutes early
ahd_then have the boys }ollow.4? |

Just as restrooms were a problem, drinking water was
aiso hard to get. 1In Sory in Garfield County, "Water was
carried some distance from wilcock's well. A tin dipper

wd8 ' 4. : ?
In other areas each student

ﬁes used for drinking.
brought their own %ater Elma Tingey Johnson, who taught
at Promontory, Box Elder, County remembered each student

brought water or something to d{lnk_w1th their.lunch. 49
' “

In areas that used the common bucket,
. t
- ' ’ ) \‘-\‘-‘-

) ‘ students drank from a common dlpper In the
winter the water usually froze, maklng it~ y
ingpossible to get a drink. Communicable
diseaseés reached epidemic stages much faster
. and much_more often n they do in today S.

! gchools.

L |

The.practice of using the common dipper was diecourgged :
by some teaghers. Mrs. Johnson recalled that although

mosgt studqus brought their own water, there was usually
some water to be shared by all. Shefhad each student use
their own cup though. Her‘home econoﬁics training oould

3 not allow them all to use the same dipper.Sl




The small lumber schools wereﬂgeplaced by bigger and

.. better s¢hools if the community gfew. Sometimes the school
&

boards in the same communities did not build the new schools .
as soon: as the new rooi was neededb For example, in st.
George the old school was added'on to seqeral times and
Miss Zaidee Walher, a teecher-in the area, was "a bit
impatient with some of the,brethxen who _held out for Building
an gdditional.roon ‘to the small out modeled schoolhouses."
She remarked that their reesoning wag "similar to a ﬂa‘.
polygamist's reasoning as he prepared to take a new wife-7€\ //f
just add,another room to the old house. ”52 K *
The state school board also felt that the communitie;‘
o were siow-to build new schools. Especially they felt that
the small school districts were reluctant to spend the
citizen's tax money and ‘the stath wag, glad when those type

ofedeC}sions were turned over to the county school super-

= '

-intendent-and plans pere ‘made "to replace as many miserable,

unsanita;;“hbuees which for the most part wefe abandoned.WSB

Typical of the state school board's feelings of the old

L

. ‘school was a description of(the Randolph School when it

was surveyed in l&ﬁl.

. " The Randolph Elementary build is the oldest N
. . 4in theé district. The original sE ur .
’ which dates back.to 1867, has been repmodel.

twice to‘make the present building. It is

. two stories high and has four classrooms each
with,hilateral lighting and insufficient glass
area, Undoubtedly it is the poorest building

, in the district, and is in the poorest
condition.54 . _ 1
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Not all old schools were condenned and destroiéd.
The Park Valley Schaol is a good example of how an old .
building has been, adapted The first school in the . .
conmunity was‘bqilt in lB?d. .1t was replaced in lees.
Then.iBBﬁ plans ﬁere'made to construct a brick school~ -

house,..,r ‘In the northwest corner modexn outdoor toilets” .

T

were built to match tlie school,. Injé?ﬁe a new room and
hall on the west side was added and in 1921 a third room

was bu11t on the gast. In 1925 watér wah piped into the -
t
school. 1In 1954 the school was remodeled New floors

were put down, a frame entrance was added% a kitchen was . p
bui}t on and the restrooms and janitor closethas modernized

In 1936 a coal furnace was adHed and in l§¥9 a gas furnace

was: inetalled 55 The school has now added a metal bu11ding

to the side to be used for a shop and type room. The school

has been changed tQ meat the t:|.me.56 ;érf

The Park Valley School was added on to make more

space. In other areas there have been attempts to remodel

[

_the school buildings to meet new educational,concepts.

for example;’derind the l960is'the open classroom concEpt-ﬁF_
was popular. All classrooms were opened up and carpet v
was placed on the]iloor.. In Grouse Creek the Box Elder
‘County School Superintendenoy came and proposed such a

change for the school in that community " Many people in

. town felt that the new concept Yas good._ However, others :

,fought it because they felt an open, clasSroom would not
work with gpade# kindergarten to tenth. They also dis<

o ' . T/ . v ' ‘o l‘
approved of‘the.expense: "The expense to tear that out
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would have beén'n?}:fy $22,000 and the expense of putting

2 . 57

éomethinqyback up," Rhea Paskett Toyn complained, éhe

added that they praposed usiﬁg draw'curﬁains but she ﬁhoﬁght '

it'w&s foolish to take the walls do and then have to use

- ——
.

. makeshift dividers to separate thk classes. Those opposed - .

to the change were able to have their way.53
But that was not the fate of most, schools in Utah
The old school was replaced by a new school \ Even today

in our age when there 18 a g\ve to preserve old buildings

andothere are economic r%?sons to do so, the school boards

want new buildings. The old schools that are preserved

usually 'Teceive a new role and new .occupants.

\




" county and a.number of them closed in the late: 1930's.

.“:1. ST ) ) . y ’ .
e . roomnowzs ‘ . /)
e, 1The-pattern of . schools closing in Weber County is- .
~ described in Howell Lee Cannon, "History of Weber County ‘

‘Public. Schools" (Master's Thesis, University of Utah, . .
1948) . He describes the schools in each comhunity in the

. . .
2The school reports after 1915 quite often describe ~
the number of schools that hdve been closed. See any of . ,
the county superintendent reports after 1915 in the Utah ) \,
School Reports. The reports are biannual. .. : ‘2

-~

3Personal'experience

qﬁaurice C. Barnett, A Study of the School Building

e Needs in the State of Utah, 1960~-1965" (PhD Dissertation,

Brigham Young, Universjty, 1962), p..l49; "Elsinore Scirool.
National Register form," Utah. State Historical Society

-PreBervation Qffise, Salt Lake City, Utah. Hereinafter -
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over their heads; spiritual-food uas of equal importance.

¥ - .
used for all public gatherings. . N

COUNTRY SCHOOLS AS COMMUNITY CENTERS .

%

When the Mormon pioneers came to Utah 'in the nine- .
teenth century, they*had to start a new life,. There were
crOps to plant* and homes to build. But to the Mormons '

survival was more than just the next meal and the roof

.'Therefore)as soon as possible after a’ community was

-
. )

settled a public building was constructed. These churches

were sometimes simply a bcwery or a log cabin and were

- M

The Log House, bujlt by the community .labor-- ‘ .
for a gathering place.with naught but its . . - 5 q.p
wide, bare floor to commend it, was used as : '
church, town-hall,-school. house, social hall, s ,
opera house, dance hall, and everything. that .

. called for a place where the people could
meet. During the 'S0's, 60's, 70's and
the 84's, the sthool house, was used, and .
considered the property of the community,
to be nsed by the community £6r the ;
community.l o : '

-
-

"

wurihg Utah's.struggle for statehood} theffeeéral
g?vernmept put.restrictions on .the LDS Chérch that required
a separation of churg¢h and state. In the larger cgpmuni- -
ties this usually meant. that the schcols could not be used~

r

for church activities However, :in ‘the smaller towns quite .

' often the-cne. public ‘building cpntinued tc serve as the ' rel”

multi-purpose site for 'school, church and recreational - s

-

Jessie Tl hl/
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activities. For example, in GrOver, Wayne County a new .

-
.

log school was buzlt around the turn of “the century, and

it was cons:l.dered a community endeavor 'I'l;;e school goa%i. %
was responsihle for constructing the new 'school. Members.

of the ﬂbs ward, however, helped by fdrnishlng the 1ogs

and helplng with the work. The building was then used ae

) LI P

a church 2

This type of joint effort led to a probl iniwoddgqff'r o

~in 1884. There , . ¢

was a question of ownershlp//and there was a court caée to .

Rich County. a bullding was constructe

Lt

-

see 1f the buildlng was-a schoolhouse or 4 building 1oaned ;

4

to the school by the—bDS'Church. "‘The case wasvawarded to
the schoolaand the LDS ward did not appeal in time 3

o T

In other places even though there was an LDS Church,
the school was used for some church eet;vztles Vera
Summers recalled that when she was a chzld around the N

. turn of the century in" Sanpete County the ward held Sunday

P

School in the school The one room church was used for

sacrament meetings and community functions, but the four 3"

room school was used for .Sunday School because it was

possible to divide into clasges there;
The LDS Church alsoé&sed the schools for other classes.,

During the early part of the twentleth century the church

supported religion classes that were held aftér school.® ° ,
. )
Quite often therregular sohool teachers were asked U%

teach these church classes as well. Therefore, once a

"f

week immediately after school was disﬁissed the class
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stey;d on for a religion class with the‘same teacher.
To many students it was simply another part of schoolj'

‘Later the-LDS Chdrch discontinoed the:religion classes

in supportqof enother organization called Erimary.s
These‘uses of the scHool as a church center continued
ontil someone voiced an object;on Heber City ‘is a good . :'

' example of the type of problems that could arise even ) L
though the schools were,not small Some non-Mormons and - -:
inactive Mormons were upset that the schools were used for
religion classes. They therefore qu;'it an issue of one
of ‘the school. board elections. Willjam Buxs ran on the

B platform that if?he’?ds elected the schools.could not
be used for religious activities. Buys was defeated but
this type of problem led the LDS Chnrch to withdraw - . ‘ - .
their activities from. the schools 6’ A similar situatioﬁr__x“D C
occurred in Alton. For a number of years the LDS ward

—
was allowed to use the school for church Then during

. the 1920's the Church was told it could only use the : )

P

“

? School after a certain‘azte At that time the LDS Church ; +~

built a separate meetinghouse, -Thén-all religious meetings

S were held in the church.’

‘In sdﬁe‘areah no-one ever objgcted,.and the school
. . and church‘orﬁjust the school wes-used'for all public .
. . gatherings no matte: whdt the grod§ In Cedar Point, for
“'& ' ‘ example, there were only about fod‘.families This
o ‘ communitylnegr_the Coloradoﬂborder in San’ Juanfdountf

~ . * . . L -
was settled- by people from Texas.. Alverda Carson }

. . PR R - -
. 1 . ) . .

'’
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remembered when she taught there that church services on

Sunday and school pgdgrams were the only public activities.
The.BaptisF preacher held the déetings in the school.8
In fhe other small communities id the area that had been

settlgd by people ffdm oklahoma add Texas a non~dominational
gservice that everyone attended was held in the achqol.9

More than likely the LDS Church rather than the
school became the cdpter of activities in a Mormon Church.

',The Church sponsored the dances and the plays., But the

L}

commufities were so’ small that everyone knew evéerybody and
' recreationdl activities were usually attended by all. The.

-cdhmunity%shared a common “interest because of the school,.

the. church apd just their cloéenesa to éagh other.10 Most

élaces continued ‘the cooperation between church and school

, where it was necessary. For example, in Cedar Fort, the

school does not have a stage End all school plays are held

at the church.ll o o . o

.

One activity that the community schoolhouse waé used
: »

for was weekly dances that were attended by everyone. Young

parents Broqght their .children and bedded them down on the

benches. Older folks arrlved to share their knowledge of

L

SOt . the old home dancing and younger people came td try out
the new round dances. Q}llian Grace Chadwick Warburton
.~ remembers.a dance they had in Etna, Box Elder Coun;y‘when

. -, %ne was teaching 'there in 1518. .- - . ,
. . ' . o \ : 1 . " - %
' . * When T was teaching at this Ftna‘School,
they decided they would have a real dance,
so we pushed back all the deskgp all‘the N

5.
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benches against the wall. to make as many seats
as we could for anybody who came. ([We] erased
anything we had on. the board such as phonics
and' put "Come one, come all, come short, come .
. tall, come jump the tracks in Etna Hall."
They got an accordion player. He came. I
can still hear those tunes that he played.
He played the polka and the Virginia reels -
and all the square dances you could think
of. . . . Those boards just hopped along
with the rest of us. It was Peally lively.
- - There wasn't room for everybody to get T
on the floor at once. We had a really \\
good time,l2 .

The dances were just as lively just a few miles away
at Grouse Creek. The people there had a small orchestra

that played for the dances. Everyone danced a variety of

different patterns.

" They danced the dances where we would dance what

~we thought was modern in those days for about

half through the dance. Then [it would] turn

into square dancing, polkas, the schottische,

. and all the stuare dances and'all the pioneer

. type dances. . . . Everyone from the youngest °
S to ‘the oldest Y?re dancing and learning the
: square dances.

Ellen Sarah Ballingham Betteridge remembered that in
- Gr;:se Creq?,‘“When they had a dance, John used to say
| that they’d sweep up the floor, set the seats back like
the kinds of seats they did have, scrub the floor and ha;g
4 dance."'? : . ' \\h\c
:: - i Dances in thé schools were not always looked upon with
\uﬁhmhfévor, hpwevef. The Utah school report of 1964 said the
question had been as®ed if the S*EOOIS could be used for

dances if the benches were not fastened down. The Utah

" law read,
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"It may permit a schoolhouse, when not occupied
N . for school puirpdses, to be used for any pur- :
oo . pose which will not interfere with the seating - ¢
‘or .other furniture or property; and shall
make such charges £3r the use ?ﬁ the same
as they may decide to be just. '

L

The Utah supreme qurt, however, rﬁled~that the school

bqards could not allow dancihg in ;he schoolhouse. Thé

school réport stated that any danée would interfere with

the furniture or school property. In addition the supreme -

court had ruled t@@t even if the furniture,was‘nbt dis~

s ¥ . +
turbed dances wgrelagainst.the spirit of the law. "The

+ _schoolhousé is built for the school not for the dance."l6

The county superintendent of schools in San Juan County

voiced a similar c@mplaint about the‘effects Pf danceé in,

the-scpools. "The. Monticello house is in ‘a condition to

be moderately éomfortable though somewhgt dilapidated by
. " . i . - ’ »
‘hoe-down' dances and the jack knives of boyish vand@ls.“l7‘

", \ In outlying areas the dances were gometimes expanded
o "into dinners and cbmmﬁnity parties. These get todethers at

" the schools were s@metimes the only social contact that the
people had. For eﬁcample, between Monticell‘%,‘; and the Colorado
. . X W~

state line there were five one-teacher schools. The people

Ve o . .
were S0 spread out that sometimes all of them could not \

gather to one place; some wduld meet in one school and some

would meet in another. These parties were a highlight.

hS

Clement Johnson explained, .

We had dances all around. We would get together’
two or three times a menth at different places,’
L09kerby and Boulder and Ginger Hill and Horse-

30 . . .
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"head. Sometimes we would . . . play 500 car
at night. On Easter|the whole community wo d
.go together and have a ¥Ig feast.

. ’ \,a .
The community people would also have Shnday dikners and spend

the whole day together.la .

* The schools weré& also used £6r school activitiés that

the ‘whle community" would be invited to. Christmas
: paéeahts and programs were especially popular. Crystal
Myrl Brown Baker recalled that in Box Creek

the little red schoolhouse was ﬁséd for many [

Socials. The partition betweeh the two.rooms

was designed to [bel raised and provide us

with one large room. I especially. remember

our Christmas parties theré. We would have

a large Christmas tree i the center of the -

room, and how we .would dance;around and ' /'“

around the tree. ( T

She also ramembered that the parents gave Santa Claus toys.
One year she got a doll buggy. "That endeg\%y dancing for - ‘
the rest of the eVenlng I went -around and around the
ntree with my doll and buggy. W19
Today in Garrison, a small community ‘along- the Nevada
border ., the\schools from Garrison and Baker, Nevada combine
for a Chris;mas program. Everyone from both communities
turns out for the program:.it is the highlight of activi#y
not only for the Christmas season but for the Year .20
In other towns like Alton the school wGU1d ¢o-~
sponsor a program with the LDS Church Primary or Sunday
School. ‘Martha Roundy remembered that for a\while‘the

Church had a Christmas program and so-did the school. It
. . . N
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-




¥

N . t’ . N ‘
- »

8

N was decided to combine the two rather than duplicate ’ —

a1 - ' .
: 1 :

Other schools had celebrations at holidays either

etforts.
' at night or during the” day and parents*were invited to’
.attend. These included Helloween parties, Valentine
parties and dven fire safety.programs. Parents' re-
actiens to the;e school programs varied. Alverdé Carson
remembered in Cedar.Point the parents-dié/not'éupport the
school hardly at all. The school did have a Christmas -
program the year that she Jvas there." The Baptist preacher
refuged to 1et his children attend but the other families

N 22

came and had a good time. .Vera Summers said that the

parents -in the areas she taught at in Sanpete and Box E}der b

" County came,to the Christmas programs but did not attend.-

23 1, Garrison MEs., Dalton _ \

. , , . | T A
said the parents came to all activities and supported

24’

the. other programs as much,

‘ell schopl progrehe 1DQ(perceht. _
Sehool plays were highlights. In Box ﬁlder County,

the school at Grouse Creek would put on cne and three
act pleys. The students would plan and take part in the

drama, ' Then they would travel to surrounding areas within

a radius of thirty-five or forty.miles and put othhe

'play.25 Lillian Grace Chadhick Warbur ton explained, "They.

had plays at the school. One teacher dreSSed in long~-tailed

coatg and glasses and sang In the Little -Red Schopl House,
. 7 -

_He had a big .long ruler and led all the'schooir They were

dressed like Huck.i.eh@.-r:ryi}?'i.rn'n."'26 B .

Y
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" N .
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plays were also held by the LDS Church

9-

, . ‘
‘hese school plays were not the only form of drama, .
27 ‘

. Athletic events were also 2 highlight at the schools.

Throughout western Box- Elder Cohnty basketball games were

28

attended by everyone. The little schools also sponsored

track meets. All of tké\§chools in the .area gathered at

.I [N

- one school. People from eéach of the schools took part and

then a dance was held in the evening. William Charles , -

f] . .
Kimber remembered a track meet.

When I, went to school up at Grouse Creek I

was the highest high jumpér in the whole

"country. ... . I know your dad once said, X

"That guy will jump right over the barbed ) o
wire fence, he'll never stop." So at one

time We had a track meet over at Oakley,

Idaho, and the Grouse Creek ward went over.

I took second place as the high' jumper.

Bishop Toyn . . . says, "Willie » . . cohme

on now. You're the only one that's rep-

resented us from Grouse Cresg Come on . [
now, wetll have ice cream."

The track meets are still an important part of the -
social life in the area. Once a year the students from the
schools in the no;thWest qorner of Utah meet at Park

r

Vgllez. All the grades compete. In. the younger grades

ribbons go to everyone; in the upper grade the top six -

students “win. 30

The schoolhouse was also for_adult meetings and -
activities. The Arger School in Mo an County was the
community center and the. school board bussed the people

31

into a school meeting. In Salt Creek 1yceums w!e held °

every Wednesday night that were the main attraction for

33
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the students and also their parents,32 ' : N

£ 1

Elections were held at the schoolhouse .
- william Alvery of E%calante rode his horse
< across to Boulder over the Death Hollow trail, _
_' ‘ a distance of about fifteen miles.. William __ .
Alvery sat at the teacher's desak with the
little tin ballot box he had brought placed . 1
right there in front. He was authorized to ' -1
register every person of voting age. : L
one in the. community camé and cast
By two o'clock that afternocon th@g election was .

calante with the vqQtes - locked in\ _the ballot : )
box to be counted.in Escalante.: A few. days ‘
passed before the settlers knew fer sure C. ‘
- Republican William McRKinley was elected, ‘
President of the United States, -though
most-of the Boulder people,. loyal demo- .
crats, grobsbly voted for William Jennings '
-Bryan . :

‘During the summer when school was not in session, the
: T o . 4
* school was still used in some areas. 1In Argyle in Summit
County the building was used for Fourth of July celebrations.

A howery was built on to the school in the back for the -

event . * R o ' *

' The schoolhouses were also used for co@munity fund A -
raising activities or national support activities For

¢ example, the school at Argyla was used for a misgionary -

4

R e farewell party held for William Johnson, the only 1DS ,"=. -

335 During.World War I the -

‘ missionary to go from Argyle.
. schoqls in Uintah County sponsored a junior Red Cross
*"‘q. '. . ! ) . .i
' program and collected & Christmas fund for the soldiers

and sa.ilors.36 At the schoefls in East Saq Juan County‘ i

the local people held dances and raffles to rsiso money

. . A Fr .
to buy savings bonds. People would donate a pig, a calf




_ 11
or a sheep and'then it would be auctioned off.B? Both v

’ in San Juan and Uintah County the - people felt that ﬁhese

commupity war efforts helped the towns. Pearl Bliss

Butt said, “We bad our school ;here and thep'were very :
w38 '

.J

" in Uintah County said, "I feel that, the war has made us

stronger and more loyal citizens and. Christians. «39 . f Yy

united during wzrtime. The superinteﬁd;nt.of schools 7/

¢ To msny the schools and especially the student activ ties
provided the cement to heep,a community together. They
were afraid that once the school was cloged it would

‘destroy communityé?ife.? In some areas the parepts and ;

-* students fought consolidation for that reagson. Some , g

parents refused tb.send~their children to the larger | "A
- schools until they}were forced to by the school boards.‘?0 B
. The state department of public instruction argued that the
consolidation brought benefits. The biannual school report
-Er 19§4ftold of a small school in the state that'had :
remained open at an annual loss'or thousandstof dollars,
‘for fifteen years despite'the fact that it was within three .
miles ofia.larger school. The people fought the move :
because they felt it would destroy their community life.

TWO years after consolidation though, the school. report -

said that most people felt that “community life was enriched
u4l

rather than destroyed by the wide awake central school.
The state school bOards/Had a reason for pushing

consolidation&'it did save tax dollars. Many people agree

then that the larger schools did provide new opportunities\

for the students.‘ But they also recognized a lot of

-
4 LT &
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community spirit. Marthagﬁoundy explained that it made a
difference in the comm&nity unity., Now the parents go to

o Orderville for all school-related activities. The people\
p .
are no longer brought together to applaud their children s.

talent and thereby increase community ,avpreness. * They arae,

scattered in a larger audience“2: Throughout much of the )

state former students and teachers said that their communiEy

.was missing something since the’ school was closed down. . w

5 -~

\ Most said that they felt that the larger schools had .
benefitted “the studentg and they wodld not be inqgavor ofm-.
opening the school in the community again. But they spoke .
1ongingly of the days qhen;the school and the LDS Church

&

hdld the town togeth;>:’§ role that only the Church performs o

mdﬂy,43 | ~ ) . ; . ' - ._ ‘ ’Qg .'..Z

+ ¥

' It is important te remember that _throughout Utah‘
'history therLDS Church has had that hinding influence \\~ CLR
almost more than the school. Except irne isolated areag

+ like, the eést part of San Juan_County which was settled
i -

in the twentieth century, most of Utah 8 citizens wére !

i “settled in’ towns #pstead of being ‘scattered about the

Amrnpg

‘countr% Large sch‘ools developed early 'in these towns

‘and the LDS Church provided a great -deal of the social

44

' lite._ This was so mubh the case .that at Utah Edﬁcaftonal

.meetings in 1913 L E gEggertson compla ed that the
schoolhouses_uere not heing used to their full capa . -

and more for social cen'ters.45 Ag late as‘1969 Clark T,
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buildings could be used for more recreational~actiirities.46 ‘ '

In some scegol-districte the auperipteoaents recognized
that the schools should be used'forlgocial‘aotiyities.'
In Weber County, for example, Keith Wahlguist, ‘the super- -

intendent felt . _ T i

/

that the school should be the center of community
life; that it was the duty gf the school to be the’
guiding influence in recreuional leadership of
. the community and its peopils and that the school !
. be responsible for coordinating the activities
of the school and-the community into an inter-
woven unit for the geod of all.

i

- . ' T .
He persuaded the Board of Education to engage in an ex-

tensive building program in 1936. He had aﬁditotiums ﬂ‘,

g

and gymnasiums built aven on the small_schools so they

could eerve as community cer;ters.47

Tooe

Between 1938 and 1940, however, the Weber County School

District started to close down the small sihools and to

” consolidate. .Wahlquist still believed that the communities

should‘have a social center and the buildings were sold to

48 -
the LDS wa;ds usually for apout ten dollars,

— = . 4

‘Tho schoois in Utah were initially used as community

‘centers., Later the LDS Chupch played'a more important

K_;ole,es the social headquartefe of .the town., But the

Y

school remained an-important community center at least '

- for school;activitios until consolidation. Then as scﬁools'

¥

closed, part of the community spirit was lost too,

e
[}

-
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TEACHERS ¢ ¥§%IR ROLES, RULES, AND RESTRICTIONS

S

4 -
%

feachinq in a’small country school was not easy and‘
it was'aiuays‘difficult to get teachers and to keep
teachers in the small district41 . The 1916 Utah Educational
P Review listed some -6f the common complaints ‘Manfwteachers'
considered the job in, the country a temporary one until

one came open in the city.- Teachers ral areas also‘

had trouble. finding places to live and their salaries
‘were low. But the teachers played an important role in- “”:

the classroom and the. community 1. This paper wiI&
discuss the teachers rules and restrictions-: the require-*
ments for certification,.the problems of teacher turnover, .
‘;ﬂd ifficulty in getting.qualified teacher%, thejlod |
teachers salaries and the restrictions -of men and women
teachers. It will then discuss the roIe of ' the teacher

in the classroom and‘in the community

. n L
Teacher Gertification

| *

At ‘g}e time of statehood in 1896 and, around the tarn

..of the century, people received thefoppo unity to teach S

by passing an examinatlon. Thqse who wanted to teach dld

*
T

not have to take any special training and in many cases

oy T v - T FF - £
P ey i SR etk

Ve hag not,attended high school. Each‘pounty had its own

' teacher examihations and there was no ‘standard requirement.

kv.\a;m. i"r?.' R

In some cases a person might-fail the exam in one, county and . ¢

L ‘ : < ' - * .- - 'b‘.
‘ '42 NM. o . L. - '
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then pass the exam in a'school district in another'

- - county. Howewer, around the turn of the century many. o
counties requested uniform examinations. 2
Gradually the gtate became 1nyo1ved in the exanination
procedures. The state submitted the questions‘and pre-
scrlbed the rules and regulations . There was still no
) uniform sy stem because the tests were graded by the
* school board.3 By 1904 though the tests were made‘up'and
graded by the state) Graduates of the normal* school at
the University of Utah were able'to obtain the state.
certificate after two years of'successful teaching and >
. _were not*reguited to take the examination.® ~According¢
‘to'the_school report of 1906 this new‘requirement had, ' .
eliminated 1ncompetent teachere "5 J
In ‘some areas it was harder, to 6htaiﬁ qualified
teachers because of the new ruling Therefore°téhporary

. ' certificates were given to people in the smaller aréas.

. It wasTstill poeﬁible also(}ér "a good moral person;who
., L] . 4

basses the exams" to teach. . The school report suggested

. ’
’ that thoee trying to teach have at 1east an “eighth grad?

l'

education. 8. )
e ) Once the state gained control of the examination
an %ertification of teachers, it developed a system of ’<§a
_county and stdte ratings of teachers There were 'two
. ‘ types of county certificates that allowed the teacher
.to instruct the first four grades or all yZammar schoolsh
The applicant had to pass an exa natioh and the certif-

icate had. to be renewed every yea& A.normal certifioatev
SR R : : .
EERIC S . 43 . .
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was issned to noicmal school graduates without the
examlnation A ‘state certlflqatlon requlred four years

of high schogl and twenty hours o\f_,éollege and two

&

successtul years+of teaching. :It could fequire'an
eiamination. i‘g;ammar grade diploma was_given afver
two years of college and'wasnvalued for li%? asﬂlong as
the teacher did not'allow five years to pas‘s\,wi:thout

being in ,the c].assroox't'l.-"F i \i
.

'I'he law was changed aga:|.n in 1911 ‘that -

-

no certificate .shall be granted unless the
" applicant be'of good moral character'and
found proficient in pedagogy and qualified
, to, teach the following branches of common
English education, namely: =z#ading,
’ . spelling, English grammar, geography, . _
" United sStates history, arithmetic, : -
} physiology\and hygieme, nature studles
o and drawing®

! L
. : L

“‘rhe aple.cants also had to hav"e four years of college

4 and pae,s “an exam in psychology and ‘the history of
<o edﬁcatlon. all teach,ers with less t1_1an three years
'”ohperiencé had to meet these new i."ec_{uire.\'aents.g

- -, . The law was revised in 1914 so that all teachers

_were requ.:.red to have one year of normal train:.ng ,
‘world War I made thaq requ:.rement obsolete because\ S0 |
many "people were. involved in wart:.me occupations. 10
Peace time allOWed a return to the standard and in 1926 -
a law was passed requir:.ng arl teachers to have completed
g G/two years of normal training‘. A number of teachers i

like Ethel Jolle}{ Jensen remembe.red that ~they planned to

. -
L)
b3
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“War XI again had an effect on this requirement since many

in the rural areas: : ST C T

"were issued on four years of college credit.

that the University of Utah was the head .of the Publlc

‘that country students would have contact “wlth the

\ : - ) © 4
4
teach beceeje it only required one year of college. When
tHis rule\yas chenged,\they'had to take another year.12
o M
By 1942 elementary school teachers' certifications

13 World :

of the women drafted to teach only had one or two years
of normal. They were allowed to teach during the emer-
geney. Many continued to teach and;tnsn obtained their
bachelor's deqrees.14 . '
As normal education became required as part of the°
trainihﬁ tor teechers there was a need Ee have more places

that teachefé could be trained‘ In 1900 the law stated

school system and was re5ponsib1e for- training teachers.

That yeap the 'school report appealed for branch normal

¥

schools in different parts of the state. The report :

said the training school would still be in Salt Lake :{o

broader 1ife of "the metr0polis and Hhe ;nfluence of an

education. center where there is a fine system of public

L

schools. nl3 -

: . O
In'19i6 the school report again.stated that there

was a need for more normal training but felt it sheuid'be

PR
e

- If such training were offered. in the Agricultural
- College and its Cedar City Branch it would be -~ .
pessible for those training for the rural schools . ,
to secure more suitable training, by reason of 'the .
- fact that at these 'institutions-courses are. ~

. a . . - .
&« - - Y
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. offered in subjects that function definitely
in rural Begtions of the state and the

institutio themseélves are located in rural
communities.- It is the opinion of many of
the superintendents of education in the rural
school districts that oo many of the noxmal-
graduates now available have a point of view
and an attitude which unfit them for Ege

» highest serfice in the rural schools.

A\
/By 1922 elght schbgls could provide teacher tralnlng
Y/
and "as the 1916 report rqugsted, many were in rural

areas. The schools lncluded the University of Utah, Utah
<", State Agricultural College, the Cedar City'Branch o
"Agricultural CoIiege,uthe Church T;acher College at
ﬁrigham Yopng Univere%ty{.the Brigham Young College at
Log:an, Dixie Normal at 'st.'Geo’rge, Weber Normal aad

17

Snow Normal at Ephraim. ‘These new- schools made it

'
possible for people, in rural areas to receive teaching
training and enabled SCthl teachers to meet the requare-

ments of the law. .

/ -
Teacher Turnover

E Y -

A .
" One' of the major problems in the small rural schools
\ .. "
was the teacher turndver Because of- the rule that
» i marrled wonmen could not teach, the low salaries, the

-

e
“_poor ldﬁing accoquationa and the lsolated condltlons,

fis

the teachers rarely stayed very long in the small

communltles + In the school rgports throughout the

o 1910 g and 1920°'s the superlntendents complained that
] “‘4‘. :
':ﬁ?;v ‘the teachers usually only stayed a year or two hefore
T ' tﬁey were married ‘or left to teach in larger areas. 18\ The
7

SchOOI rgﬁgrt 6f 1920 showed that,one-fifth of the teachers

-~
o .

¥ _‘- .a«..;"' {46
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in Utah had-no teaching experience and two-fifths had only '

one to five years of experience. . = - to T
. : : .o
. - From these reports it is evident that many of
-our schools are taught by persons who have not
acquired the art of teaching, and therefore,
: . cannot be expected to render high class service.
< _' The records also show that a large proportion
C e }f' these inexperience? teachers are teaching

n country dlstricts b

‘A 19aﬁ.repqnt'suggeeted*that:"it usually .takes three or

four years of experience in the schoolroom to develop- a

teacher even if at first she possesges promising capa- _
bilities."2"’ ]

. ) N @ -
.La Sal, Utah is a good example of the problems that -

-

small towns had of‘retainiﬁg qualified school teachers.

Josephine Redd Roberts nemembered ¥ she worked in

La Sal for her relative Charles d. Then she went to

-';chooloat Brigham Young University and the University of

- 1 ‘Utah - '-
' ' - In thosé times it was hard td get teachers here _ K
. 'in San Jhan County. No one wanted to come down
‘ here and teach school. I.was not.very well

P gqualified scholastically,. but'they were so
) short of téachers they were willing to take me.

21

. Josephine Redd .stayed and married the principal;
other teachers who came to'La Sal did not stay very long
-at all Mabel - Redd wag often called upon to finish
teachlng a school year because the teachers would only
stay two or three months and then be S0 1onesome that
he/she would quit Sometlmes-the teachers were not
qualified and they would'heve.éolbe replaced: In those .

\)4 J - - ’
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cases Mrs, Mabel Redd was again asked to take over the
class,?? '

-This turnover in teachers had a negative effect on

the students. - ' v . .

In the one teacher school the entire teaching

force always changes at the same time and .
- deldom leaves any adequate records behind, ‘ L

The teachers must classify ghe pupils on

the, pupils' own gtatements of where they . -
. belong .23 :

.Glen Baker, who lived in Boulder, Garfield County, felt
. much‘the same way. He said that the en who’ taught
tne primary grades usually only stayed oné year, "Some' of’

them knew what they were doing; some didn't.' This affected:

what the students learned. w4

)
[ 3] 3

The school districts sometimes encourageé]teacher
turnover because of their hiring policies.’ For example, : l
inJéhe Harrisville School District in Weber County the'
school, trustees were not willing to, givé raises - In 1902
J. C, Neal, the principal " asked for a faise from LSS a
month to $75. The board decided not o pay that amount,

They notified him that he would not b rehired and appointed
a committee—to £find a new: princi al 25

~ The same thing happened-the~next-year.' All the teachers,
applied for jobs for the next year but, wanted an increase
| _in pay. .The school trustees took no immediate action and
then finally offered the teachers, their jobs at their old
salaries. Chas Wright, the n principal, agfeed to work
for $65,—§Ee salary he had the year before. Etta Brown was

4
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offered the same salary of $40 and she declined the job.

.
Several ways were quggested to control the tenoher

turnover. One was to encourage more local people to ‘
become ‘*teachers, The superintendent in Boxtglder School
aDistrict explained that the teachers'from out of the
area would come, get a 1itt1e experience and then*leave.. ‘]
" They reasoned if they had to be away from home they might . - -
as well make as much salary ae\possible. People who . **F
returned to their home towns were more likely' to stay w .
' in_the aréa,27‘ jd . . "
Another way that‘wae used to contrel‘teACherfturnover_ ’
was to change the 1aw so that mo;:?money would be allowed N
_ per school cbild and there would be moxe normal echools. '
. The superintendent in Waxhe County said . .that the 1924 law
that required all teachers be.cjﬁrificatéa ‘cut down o .the

.
‘number of*home teachers. More money and more train g

schools were the - only‘two ways that he felt schools.- qpuld '

be malntarned with certified*teachere 28 .

- ‘Finally, the state department of publio lnstructlon
felt that the only way to eolve the ‘problems of teacher

turnover as well as the other evrle of small echoole was

coneolldation. By combining schools, teachers. would nqt

be so isolated and the districts ,could afford to pay
i 3
29. 7 , L ‘ S
hlgher ealaries. <~ , - . i

. . ' —_— : C

Qualified Teachers

. As Josephine Redd Roberts pOLnted out when she went to.

-

", L.t - La 'sal shdii%s hired as a teacher bepause there were very -

g ¥ . 4 ) N
o . . \ A 4£§\£Q d
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few qualified teachers who wanted to. go to the area. In..
explaining the regsbns ‘for misassignmentaofiteachers, Don
Davigs said, "In rursl snd small town school systems the
difficulty of attracting teachers of sufficient quality
-and insufficient quan,tity heads the list. w30 ,' .
] There were several reasons why it was 8o hard to

‘obtain teachers. First, of course, was that many future
teachers d{d not wan® to live in isolated conditions.
Helen Redd remembered vividly her desire to avoid the

S T@olated community. "Since I had been raised within a
block of the railroad all of my life, I had refused to

1

contract to go to Ramas, Utah because it was off the

' railroad. w31 Mrs. Redd was,very,surprised, wever, _ -

that in her'attempt‘to get aycontract in a inity on

the railroad she selected an unknown town to er and ended
32

-

-up almost one hundred miles from the rai .,
/ N

But there were other reasons»why it\‘as difficult €0

get qualified%teaehers. .x common complaint of districts
was - that-the trusteeé waited too lohg ¢o hire. The ‘super-

\
“intendent in Rane County said "Teachers are employed by

the trustees, and asaa rule, they have not een engaged

early. __Most oﬁ{%ur districts have been £ rced to make

n33

engagements when fow ' qua ified 'each S were in the market.

’ Thirty-two years La er in Kane COunty the superintendent
-, : reported that the district hadrnine positaons to-£1i11 but

LI ] - . {
Lo _ fourteen contracts were igssued gntil they got a teacher.\.




L3

v
>

.
-

-

.

-".

'Y

>

5

f: -
ot
bl
VT,

APANTE

oy L

et et
ks

i‘v\'i‘.}"" PN
o
M \A
-

10

One teacher had accepted a contract for $1000 and then

reciqned when she got an offer of $1650. The superin-

tendent expressed the di%fouregement he felt,

rs
[

This request for a Xelease would be hard to ' -
refuse yet the quantyty of such requests has

a tendency to minimi e the sacredness or
validity of & contragt when teachers are’

bid for at the last“mninute.34-

Teachers' Salariesg’

-~

' One of .the major reasons why it_wee g0 hard to hire
-qualified teachers in the rural'echoolskﬁnd\fhere was such
a higher teacher turnover was _becausgse the salaries*were .
$0 low, The 8chool report of 1500 expressed the problem
very well. It said that the salaries were cut to the _
lowest level "and the truetees congratulate themeelvee on
eaving money, regarding the work of a teacher like that of-
_a farm hend, 80 Meny hours work for .80 much mohey."35 '

Sometﬁnes when enrollment wasg down in the school, th
' truetees;gpuld close school because the teacher we;ﬁz:t
‘ earning her salary. Then when there was a need for a
new teecher, theyfof:jn agsked Brother So and So to ‘have

hie daughter teach b ause "we believe in home industry. "36

These teachers were soqetimes not qualified. Then when
the salarie¥ were cut, qﬁelified teachérs could not be
found and the county superintendent had to pass whoever
applied for the examination to £ind a teacher.37

..~ The echool reporte throughout the 1900'5 a.nd 1910'5‘
continue, to show the problems with salaries. Each report
‘has a short comment by the county superintendént and quite

.
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often they reported the teachers' salaries. 1In 1906 the
smaller school districts reported that reachirs made between
$30 and $100 a month. The teachers were'ggly paid for ' "o
the month they taught and quite orten the schools only

ran five or six months so the total salary for the year

was only $180 to $600 a year.38

By 1908 salaries had gene up a 1i¥tle bit. 1In

. . \ % .
Beaver County the range was now $40 to $125 a month.39 RSN

That was also about the range of salaries in Piute,.

-

Righ, Carbon and San Juan Foun;y and most teachers were

40

on the lower end of the scale Salarles gstayed at

that level or a little above through most of the 1910'5.4(1
Gradually as school terms became‘?ﬁre standardized N

’ and teachers' salaries grew, some school districts changed

¢
their payment scales. VeraISummers remembered that one .

_of the reaéons she meved to Box Eider County was becegse
she received a pay check-twelve months of the year
} ’ instead of just nine. She was not sure that ihat was a
gdod reasdi for the move, however, wéen after two and a
half'years\of teaching she had to guit at phristmas_hhen
she”got marrzgaxgnd she forfeited her summer wages as

well as the rest of her ‘salary. 42

= There were also two built-in irregularltles in salaries
. First the salaries were much 1oger in the rural school
-\Z}Qpricts than in the_city districts. In 1906 the county
superlntendent in the:Kane thool District reported -that |
: whlle four-fifths of his teachers werd QOOdr Ehe rest .

were 'faildres indeed " He added the county districts

52 o
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needed aid from the state fund:’ R
There should be a-state tax suffiodient to
enable theése districts to employ competent
teachers, Country children need them -and

have.a.rlgh to have thém as much as c1ty

children. ¥

© But this change tame slowly. 1In 1916 the school repprt":

showed that grade, teachers in rural schools made between
. 5
$430 and $609 a year while thelr counterparts in the -

;44 1he rural

__h_ﬂgities made between $765 and $834 a year
school teachers'Salarles went up abqut the same.as the

- city‘teachers over the next five years. By 1920 the
: teachérs were making bétween-$769 and $§75 a year and

the citﬁ\teachers' salaries were between $1103 "and .
45 »

T $1264¢ ' - . . ’ . . * ’
> - . * . x [ - .

Another major inequality in school salaries was the
difference between man's and women's pay. Givea the bld
phllosophy that men had:a famlly to suppert and Vomdh
dld\not, salaries offered men, and women were very dlfferent

o In 1508 the salary range for women was $35 to $75 a month.
A ). /A man earnaﬁﬁﬁeéheen\$55 and $100 a ﬁonth.46- That y;ar

in Carbon County the average salary for a femalehhas $70
A - and the average salaﬁy ﬁpr a male was $95.47 1he differ- °

ence contlnugd In 1916 a woman in a rural school distrlct'

earped $580 .a year and the average salary for a'mah was
$604. The city was no different. A grade teacher there
earmed on the average $765 and a man earned $834.f8

Salaries during theinext five years went ué about 65 and

13
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certificatlon. But once they got back.into teaching, T

‘women teachers. ‘There was als :éoee_gebaﬁe ori whether -

-

., or homen*made better school‘teachers ‘and on-wh1ch§ .

, R . ) . _ o - L
one took~a more active lnteftst in the profe551on. -In

= &ﬂ-*",'

ﬁ L] z ‘ \ . - - o .

: A ., e

’ : 13 ) . T ~ i
69 pegcent in all areas and “so the différence betwéen, -

; r ) . - , o . oy
men's and women's salariés were just as great.49 o - N
The Depressiom of the 1930's did not help'the ) .
difference— Many women were not allowed to teach because . .

;
they would be taking ‘a job away from a head of a house< -,
-,
. —

hold.” World W&:vII changed, that situation, however.

¢
Wlth most of the men- gone to work, women'were drafted baék

into teachlng.‘ Many of these ‘new teachers had taught wlth -

-

only one or two years of school ant haqhto have Spec;al

- ]

they dec%ged to sfﬁ?. They received- their bachelor 8

degrees and continued to teach. When the men returuedr
N V - . . N .
the women kept their. jobs™ and-their sala:ieszso '

k4 - L
a

. 8

Men and Women Teachers ) .? -

e ' *
- ¢ sala Q_tas not the only differehce between men and

men or women mdde better.teachérs and there was s

the assumpéion that 'once, a female teachgr,ma%ried e

by 5
could not teach unless there wene some iR?clal dircum-

. £ @ "
stances-or unless ‘she became a w;dow :
B ¢ 3

There seemed to be a constant debate on whethfr men

L]

. L]
-
¥ L]

th 90 school report most. teaghers were pralsed for

»

-

eir faithfulness, but it then polnted out that there
. . ®

were some exceptlops', . . t
- - . . . [y R

_principally among the men teachers; some showed
marks of dissipatlon, théir schoolrooms were -

’ [ -
q. . . :
E .
+ .
. R N .
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pare and‘cheenlessﬁ the recitations were
conduct inca listless manners; e text-
boeks he in the hand and questions read

. From the sok. 1

j’ W

The author reported that yhen one of these classes was
Vlsited “the teacher was attemptlng to conduct a recitation

and dld not seem at all embarrassed” that his classroom

sounded like a p'artY..52 The audthor then goes on to

. - ’
state that in the same county there was a school "whére

the room was so bright;, tasteful and.attractivefana the -

&

." occupatlon. Many did ﬁot have the training but the

relation between the teacher and pupil.so ideally .
perfect” it wds "an oasis. in the desért "53 '

k]

On the other hand, many felt that men made the

i ad v .

perfect teachers. The 1912 .school report pointed out

T

that it was,a shame that 80 ‘many young-men entered the

¥

teé’ﬁrng profession only to get a start in another

a:ticle sald that they improved ‘the schools &t then ’

4
added that men made the best teachers with some age groups.

‘Unquestlonably in the lower grades with. wom.? o
.. teachers only, -the child is given_ample

. opportunity for proper development. ™I
. ' still believe, howeVer, that in the upper
« ' .grades of elementary school . . pupils
"~ are fortunate who. come in contact with |
the male personality. I'mean with virile i,
manhood, with manly men.  THe stronger the
woman, of -necessity the more womanly she is,
and therefore, ‘'she can never impart the (-
ihfluence exercised by man.>4

Later articles also argued that since women entered
the teachlng profession planning ‘to marry and knowlng that

‘they would Rave to resign they did not- take a serious

o3 L
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. § * . - .o . . -
., interest iﬁwteachiﬁafssv . . . : .
. - % - T ~
< . Althougli’ there ‘'wvas some debate on whether men-or
r e women made better teachers, it is easyf to tell by ob- .

servlng what happened in practice how most -people felt
- . M L) L .!' .

about 'teachers, male and female. C_Throughou‘t the school

g reports, articles on teaching refer to the instructors ' _—

‘ /-\/Js "she" and the student as "he Although many felt S,
- men madp_good teachers, as a rale the” teaching profession

was thought of as a woman's occdpation. 'To some extent
‘ [ ] L ~
-~ . . . .
learning the subjects was a man's rols. 563 ’
+* L
There were always some male teachers in the -schools,

* » 4 R

ehpeclally the larger four room schools 'I'he first t'.hree

.

' grades were usually taught, by women and then wheh {:he ,

. students reached that J.mportant age when they needed a

i . ’ ' f

SRR o male's influence, a man teachér was in charge This mi’e RN
teacher usually taught the seventht and-,elghth grades 3 f-‘ v
g .- ‘ s
- ‘. the Ooldest Students at the school C T e ‘
. / . X )

- ) " L n Her also served aerncipal Femalos were rarely

prlncipals, a few times a woman teacher was- in charge )

‘but - Qhe ;fould usually be replaced by -a man. 57 There are ' ' ’/" )
N ’ several reasons why th:.s ‘was the case. FJ.rst,- a man who ‘ .

taught was followa.ng a career, ‘a woman was waitlhg for "‘ R :

,-_‘l"-
marr:l.age The man might have more experience ' ‘Second

i&%as probably unthinkable that a woman, would be a man- s’

bods't That was. just not the pattern that was followed -: \
> ™ avalid jeason for not putting .a woman in charge of

td'xe early schools was becauseé ;.h)a.te was a chance that she .

" might ‘matry and then she would no long'e?r teach It was

. * 3 . -
. - . .
8< - Y. L d
! nj\ ) -
5
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expected that she would not work. The school report of.

1910 explained the turnover problem, ‘ o
£

- -

fh\is true that a*large percentage of the .-,

*  teathers are young women, it is expected - = ° .+ |
" therefore that a considerableé number of ’ =
those will enter wedlock and assume :

household responsibilities.

Ll
L}
.

The 1938'school report questioned this practice in an
enticle entltled *Marriage apd Teaching’Efficiency.“ The C-
article argued that it was wrong to force teachers to -
resign‘at marriage. It was a disservice to the teacher . c
and the stndente. The teacher‘would.have learned the
methods. of. teachlng and .she would be over the probleéms oD

_of discipline and routine. $he io:ot;ld hav; ‘the understand-
ing to run the school smoothly just as’ she resigned to:
‘mdrry Parents had " stated‘that they would 1ike more- of .“.

their teachers»to be marrled ' The article descgibed one

.student that had been helped by a married ‘teacher and told
how . ”her experience in motherhood helped her to undQQEEang_ Ve

Y

the boy ”52 The artlcle concluded that the’ girls who g

. A

. made the best wives and mothers also made the best e . "

Y
’

teachers»and “we muet retaln the most éfflcrent teachers if
7/

we. are to provlde the kind of tralngng we want to‘give, t#e
4

klnd that parents expect the kind that each chlld needs “60

World War IT helped change “the teachlng situat;deﬂiggt;
-as lt helped salaries. Married women who had bheen oyt ‘of
the teachlng profession. for ted'years were drafted back '

into the classroom. And many of them who had now raised a

4 - . '
f\\\ . . . .
- '
- B " . . F . . )
. * - . " )
u i
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family found new fulfillmenit in the classroom. After the
' ‘ | 61

r

war women could‘éontlnue to- teach after their m&rriaée.
?he Jar didn‘t ehange all differences between men .
and womenfteaehera. Although T did not attend country
scheols I‘saw some‘a%,thedeffects of thése early teaching
policies in my eéhools, and I'm sure that it was true

in the rural Bcheols There were only two. male 'eachere

‘in my elementary echpol and they taught fifth apd sixth
grades; the. oldeet students Elementary teach ng was a
qnestlonable occupation for.a male and they e pecially
did not teach the\ermary grades And although. women .were

‘allowed to teach-after marriage, they were not allowed to .

- Fl 3 4
teach once they‘Were pregnant evens.on ‘the high school

62

'level It took .2 new attitude towards men and women

and professions to overgome these attltudes and pol;c;es
| and whlle the pol;c;ee were changed the attltude has not

always. : '

Teachers: Roles . . - st -
once the tea_cher was trained and had jépted a‘pc;siti.on
.in a ;ountry schdel there we‘l a - number of differences Qz\ ;o
‘betWEen'the rurafrschool‘and th school I attended The )
" teachers had to.handle seylral grades and teaéh a 1arge . ¢

var}ety of snbjecte. They also had to control ‘a var;ety
ef students and dleblpllne students ‘who ‘were sometlmes
abigger than them.. The& were ir a small-cdmmunity
. where everyonecwae zmportant and everyone took part in 4.
.church and communlty actlvitles ‘ . .




S @ Tbhéhefs in the, Classroom ¢ : . é

e’
_ Teechers and Diso_p}igé : o . \kg oo
First.cin order: to teach effzczently, the teacher had

F]

{to'have control ‘of the classroom.‘ This could be obtained
, by creating fear ih the'students, by-sﬁowing love fof ‘
‘ *., the pupils'or\hi‘boopératin§~with the children. 'Sometimes
- it took aglittle of all of these elements to keep controy

~

of the class.’ 1 ' . . ~ ’ -

4

In Frisco, a miﬁing camp in Beaver County, the teacher,?ﬁ >

Bryant Strlgham*ﬂlnckley, remembered that zt”took a firm Ceq.

H

. -hand. One time durlnq an. arzthmetlc class one.of the: " ey C
A

i - rolder boys whlstled Mr. Hinckley said he did not want .

to hear that agaln - ' E S T
t . . : . .
& .. I had hardly turned my back when he whistled
o again. . . . +I walked down to. his desk and ®
said, "Harry, did you whlstle?“ 'And 'he had .. . .
* the audacity to whistle din'my féce. T took - C
him by the _coat collar and swung him around. . i
" He grabbed er which was left on, the .
table by the darpenter. I put him on’the’
-+ floor and took the hammer away. I told him
"to get up and take his place, and he made
-for the dpor. I told him to’ come back:
" He knew I meant what I said, and he ,came
. . back .and took his seat, -The school 'w&s in
' 0 t Y commotion. glr15¢were crying and: the ~
b0ys were pale

_— After the incfdent Mr. Hinckley*explained that he- expected r

3 - §

PR a_square deal at the school Qr at least he Would die trylng

He had order in the class:oom afﬁer that, but’ the class
was still hard to maintaln at, times Mr. Hlnckle1
rememberedﬁﬁﬂi used té é&rk those hills at night, praylng

; ' ., ‘that the schoolhouse would burm down. or something W°01d

» - v L N

.59 SN
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happen. Nothing did n64 ; - a
‘Qther teachers ere often considered too éErict;'
 the students felt th 4the§-used discipline unfgirly.
Orion Summers, whe attended a_four“room échool in Box

Elder County, recalled a make geacher that he had in‘

.

the upper grades; The teacher always threw books at
the students when~he thouéht they'wer? out of line.
‘Mr. Sunimers rememhered one time. the teaeher-taught'him'
-~ niot—paying -at%enr:i;gﬁ‘ to His" 1&ssons. He threw the book,

Mr. Summers ducked and the book sailed past and hit the

-

student behind him in the face, Mr. Summers was expelled

and hls'mother héd to come explain the situation. Mr.
K

~» Summers then ad@e@ thatathe teacher only .stayed one year.

. MY | . . P . .
The community did not want hin back because of his violent
tmper.s s " ' =b‘ : -. H ’ ig v o v "li- !

William Hart Manning had a similar teacher,. a ¢aptain

w1 F

fcmthU'- ME. the first
p r & Union Army. Mannlng, wga_was in he irs

grade, sald the beglnners and first graders were on thes «
o front “where he’could 166k through us and we could watch

n66 If the students didn £ .work,

: that cold'frownbng Tace
he.pulled the 1itt1e girls' bangs ‘and he thrashed the boys
on the .Shoulders or beat ‘their heads on the back of the

’ desks Daily a child was “slappéd:,® klcked across the room
and kicke& while down Mr. Manning recalled that his
‘head was beat against the desk S0 many times “I began to

fear before the year was qver mlne would become flat. w67 .

L]
e o lﬁ [ BT I RN - ] e i 1 - SFEEEE1, TR

-

;Mr Mahning recalled that hxs father falt that punlsh-

-

meht received at.schoolﬁwas just and if he tattled on the .

-——

LK) “'!J
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teacher he got whippEd again Finally one of his brothers
recerved what he felt was more than his share and he told

e their father Then thelr father went and talked to the

‘%.‘ ‘teacher; the brother was never touched again.* Their
\*Bfgther was'upset‘that he had not. heard;of the unfalir
AN . . .
buniSHMQnthPéfora.ﬁa

Other‘ﬁeachers were not liked not because they were
too strict but because'they were unfalr in thelr dlsclpllne «
One student ine Blanding was known to be full of mischlef

and each teacher was warned about hzm. ”I dzi: t want to

X
disapp01nt them He recalled one teacher ough that

“ﬁe made cry ‘Hecausé he poanted cut Héf pet had” dause& the '

disturbancg -anid she had to punlsh/htﬁfﬂp\Bhe was the most
unfair teacher I've aVer seens-showed a lot of favorltlsm ”6?
3 .

.« paul Genho expressed'the same feelrngé about the teachan
. in the little room at Cedar'Fortq He said that he didn't

like her because she was.not fair in her treatment of .the

L * . . .
- students.7° . ‘ ' T

Somé teachers-were strict but the students respected

-

them because they puniphed onlgwwhen necessary and’ apprec1ated'

the students. Herbert A Tanner .recalled a teacher L. E.
Beech who taught at Grouse Creek. One time Mr. Beech told
« him he looked relaxed on the ‘back row. He said, "You pretty
near look like you're lazy a sitting there.” " But Mr.
- Tanner said that although Mr. Beech was _strict, he played
with the students and worked with them 1 ) .
S
Finally other teachers prevented dlsclpllne problems

" by.love William Hart Manning remembered when a "beautiful

, 61 o
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1" ‘girl" named Laurie came "from back east. I fell madly
: in love with her -and would have marrieﬁ her if it had
' been possible for a six,yearJold to'do.“ She was kind to
the students and wheh she-left.Mr.‘Manning Gried. Leter
'in life he &dded, "I bless the memory of a béloved, under-
standing tescher."’? - 1. - ¢ o
_ William Charies Kimber reballed a simiiar teacher he Q;

¥

had at Grouse Creek and he wrote something of a poém about

L

his blrthdhy and his teacher

\

It was the eighth of April, it happened—ln the . 1og_schoolhouse,_
The one. they meant to grow, but lt didn‘t get larger and’
‘ f£inally had to go.
.'5They figured on buildingﬁmore on thls schoolhouae, but they
-, didn't build any more.” .o
The thing I 'do remember, the .thing I want to say, it was the
eighth of'April, this little guy's .birthday. . .
The teacher's name was Betteridge. She lived not far away.
The little hoy lgoked up at her and said, "This; i$.my day,
What are 'you going tq give me? I'm not so very old. "No,
not very old but just a 11ttle bold "

LI |
+

She bent over 1ight1y and whispered in [y ear, “Yoéiére a little
s ) rascal, but I love you very dear. . 2y
I knew she had something that I didn't want to migs.” Then she
. bent a little farther and I got-a great big iss 2 o
-I've not forgot my bzrthday, ‘and I'1l forever say,. _Goﬁ‘hleeﬁ_‘“f*"
- . the teacher that kissed me 'on that day."

R

4

On' the whole students felt that the teache®s were fair o

i ) ) f'Mnd they didn't punish.uﬁlese it was necessarf. Most older
N [ ] . e ; . L R

m,__pEOple-who were teachers or students usually felt that =«
‘discipline was good then and’ that now it is too lax.

. Herbert A. Tanner said,

€

Ll

One thing that was different was. . . . you didn't
whisper, you didn't jump up and move around, you~
didn't go out to the hall or the toilet or be , .
standing on the steps. . . . In the smaller

?" | ‘o | ' - ; .' '.s""'-‘=‘“;”'-.i’ 62 | 7 ’ /




hstudents stand in a cornerlor,sit -away from the others.

Isentences.so ' Amahda Tanner Paskett ‘explained that her

first teacher Alfred Kelly "took me to his room and I Yot

il

So— B * R - - ‘
. -
.

22 .
yrades when you had to go out, you went like
this. . . .’ If you was out too long, they ..
come hunting you. . . . As ybu got older

.that was ¢ut out and you was g tty nemr.
trained to use the recesses. -

Mr. Summers as. well as a number of people who recalled
their school days said that centrol_was gebd in the class-
room.in their day'because if a student got out of'hand: ' )
the teacher could control the problem. He expressealt

regrets that now teachers cannot hit the students without

having a Lawsuit.75 - . s

' Pearl Butt agreed that the diseipline was’etriéter

and- then added that parents then expected the tgachers Lo

i o - - Nems e ——— -] ey - |
.-

control prdblem§

-

)

. We were fauéﬁt when .we went to school,‘ﬁe were v ’
fo obey. [Mother] would say, "If you get in )

trouble at school with the teacher -and get:a ‘
thrashing, you'll get another one when you ‘
get -home. n 7o

. \

& 4
N

The teachers had a number of-ways of controlling

problehs Harvey Careon remembered belng slapped across .
the knuckles with a ruler. 77 Herbert A Tanner said
students were kept in at recess if their assignments were

78

-

not finished on time. Lillran Grace Chadwlck ,had

79

Paul Genho hated being pdﬁished because he had to write '

a ‘scotch blessing.! Now Kelly must be Irish but I got

: —
a Scotch blessing then."8l | :
. .

63‘ ‘ .‘: . -




As a rule though the teachers had few dlSClpllne

[} -

problems Mr. Summers described a'few things that he ' 11

described as "b0yish‘pranks" but they were usually - \

82

harmless tricks (One teacher,»Alverda Carson, ex- ‘ -

plained that' diSCipline problems came from students that .

______

were restless with school"end she didn't have .that problem.

The children:in the rural areas seemed willing to learn

and to’ help each'othez;.83 And Mrs. Elma Tingey Johnson,

rl

»

N » ’
“who taught in Box Elder County, said that these aids
axtended to'teaching.'fThe older students liked toxhelp

T3 . - . -
_ the youngefr students #‘nd some of the eighth graders received
84 .

P

< .
valuable teaching experience, _ At the Garrison School .

e e today. Jody Dalton says that the. students continue to .

4 . - — — e o -y

help each other Since there are Only four families in TN,

y ily members helping
85

» the school, it is usually jus

L

*  each other. This aid ‘prevents cipline problems.,

Teachers' Other Roles”in the Classroom

-

Teachers in.the county schools were. more than just

‘the instructor Usually the teacher was-also the janitor
.Helen Redd remembered when she tauqht out east of Monticello
that the superlntendent had hired a man to do. the work at . '

b n e the school but he never did. Mrs. Redd had to start the

fire in the morning in the school. She_ complained, "I

. i .had no wood for a fire I didn t know how to build a

fire anyway because I ggd been raised with natural gas. w86

But she“learned how to build the fire and shé got the wood.

"We gathered our wood at recess time. .It was part of the

O
]

“ERIC i‘ | - b4




‘play to .gee who could gather the most}“37
2 .

e S ~J ' When there was someone else to take care of-the fire

-+

and thejschool building and Ehey did their fob,.it was
still the tegéhér's.résponsibiliéy to kéep.theg;ire

going. Luella NieLsen Oldroyd rememﬁered that the teacher
had to make sure the fire did ndt go out duriﬁg the'day.83
Erma Summers remembéred that:the students would have éo

go out'éﬁe front door and arouad to the béck ﬁo qet‘the
wood for the stove for the teacher.gg.

‘The teacher waé also Eesggnsible to keep the school
clean and ;opking nice. Sometimes a studént would help
with the work to get a little money but the teacher was
still in'charge: Nancy Elvira Cox Bénch, for example,'{
recalled that #he teacher kept‘tfack of who éﬁept each
day and how much thgy go£'éaid.9° i - ’

The teacher was also re;ponsible'in many cases o
keep the school looking nice. Thié was not an assignment
but if. the teacher didn't do it no one did Alverda
Carson’remembered that when shﬂqwent to Cedar Point she |
took cloth toxmake curtains for the w1ndows In this

case, the superintendent told her it was a waste: tle i

'.people would ﬁot appreciéte'it.gl o " . \;;H;//,//
‘ The teacher also was responszble for the morale o

» the school.- Mrs. Johnson, who taught near Willard Bay
in Box Elder County, remembered,that sometimes the snow
‘was so deep t no one could get to Brigham City for ‘ i
several ﬁgeks .ﬁhen‘fhe finally -got out-she brought back 1
.Qranges aﬁa bananas Eor the‘students and ghe,remembered_ﬁaé_

’ . ]

. - : J e - 85 . ﬂ
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much they apprac1ated them. 2 Mts. Jody Dalton has a

T

.system that she gives. stars’ to her students at Gg!rison

for work completed and at the end of the*month the ’

93 - C

by

students cash in the stars fok prizes

-

The.. teacher in a one-room school not only had all

aesigﬁﬁﬁnts but he/she was also the: principal of

e szhool The teacher had to order supplies and make

few students this was still a big'responsibility along

with-all the other burdens. Helen Redd remembered, \
; -

There were only half a dozen bgoks, no chalk,
gseveral windows out, no broom! I worked that
way for geveral weeks. Then I wrote the
superintendent and told him he could come
and take 'me home.” If he wWas ndt interested
in his schodl out there, it would be better,
to truck the children into a school where

« they JBuld have some of the advantages that

_ khey’ shguld ..o . I-stayed thatnﬁull year

. anyway . .
o ,:/\ * . . \ y * ’
.l LN \‘ ) p—

- Part‘&f:the problem in San Juan County was the

district was poor and didn't always have the supplias

.~ . Things are much easier now for Jody Dalton, the teacher

and principal ‘at Garrison. She explains that mOst of

her responsibilities as principal involve paper work.
~.

But she can call the county office of education Aanytime
to receive help. The superintendent vigits and ?ivas
aid and when she orders supplies, she gets all that she
requests. She néver has to justify her purchases She

‘Q}adds that. she is sure the school district loses money .

on the school, but the superintendent and the people feel

66 ,

sure the school operated smoothly. Even though there wer_e :

-t
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that® the school \is needed and important‘and”that seems to

’ maﬁy the expense worthwhile,>™

" ' ) . . \ Y

Teachers in the community o, o ' . .

The teachers that. came to the .'I.:Lttle :ommun::}es had t

assignmenps outgide of the,classroom too. 1In ‘many cases o
they became a part of the community, Most of the young.

. < R
women especially boarded with a family in town, Quite

often the male teachers were rom the agEa'and married,

but if they weren't they also oarded with a familv. Lf&lian

-

Grace ChadWLCk Warburton recalled when she got a contract °

to teach in Grouse Creek shekasked the superintendent

-

where the -teachérs®stayed. He said,

- Let me tell you something, There's a Iady out
- there, Her name is Laura Warburton.. She's
been keeping. the school teachérs for years
and years, You just go to Lucin and get on
- the mail ‘car there ahd ‘come on up to Etna, ,
You*go ‘to the post office; she's a’post ..
mistress there. 'You knodk on the door and -
say, "I asked Superintendent Skidmoré where
I might be able to get some place to stay . . 2
if I came here, JHe told me that you were .
K * . a mother to everybody, to ask if you'd be N '
- a mother to'me," Mrs, Warburton thgg added, "oa
"And 'she was as long as she lived," '

~ ~Other teacher's found a home away from home-where they
boarded - Mrs, Johnson, who also taught.in Box Elder County,

recalled that she boatded with a family that she became

_very close to, Some %th; children—were inher e&oor ] :

~and she appreciated getting to know them at home. She

v said there was only one major problem with living w;rh
. this family, They were ranchers and they ate a lot to

L3
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be able to do "the h;géy work outside. She recalled tha;.

"the wife serqed huge breakfasts and dinneayt

packed her a lung¢h for noon at schobl

- she. g‘ained Auite a bit.af weicjnt 37

teacHer board with the families " 1n some places though the )
“people were rft as w::;ll:l.ng to have people stay w:l.th them

or the teachers wanted a place of the;z\gwn Ada Palmer . !

recalled that the first year she taught she llved thh a .
..family. The second year she taught at Thompson, and it

ﬁgs impossible to fznd a place to stay. " She stayed at

' the local motel for a whlle'but soon found that it was too

e LTS
-expensive. She was paid $110 a month f%r nine months and \$> F
‘the hotel%ost $60 for ‘réom and board. - She moved ﬁ;om

AR s . R > .
the hotel into a bBoarded up house,' and people, donated
t " : . ¥
furniture to her. “The following yea! I stayed at the

S N -
railroad agent's home because they were: satisfied I wa

a qood character. “98*- "

'sﬁt T e
trhlngs weré not always pleasant at the hones for the .

.teachers and so they sttpok out on-their own. Vera Summg

L

recallei that at flrst she llved wlfh a farmer and hlS-
N wdfe in Box ‘Elder Coanty. The man would come in from the

barn smelllng like cows and yards and then he’ would

i

" not change his clothes and ba e ver

smelled very much: llke the ﬁafﬁyard and the teach&ms . R ‘i.
soon decided, that they ;qnld not bareathe smell. They ® S
moved over to*a place of thEII owq She; , that: théy o
could ‘have probably got used to the smell but ey dzdﬁ‘t i‘

Qo \\ . . Gd ,+'J't.". . ’: ) v

. - . L] ]
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" hired and they chose to }é%eﬁwith their fahiiies; In

;had been citémgirls and had qpt been willing to learn to

b - ¢ . .
waih lqng enough for that to happen.g? oLt

Alverda Carson had a szmalar experlence in Cedar

- 1

Point’ A Swiss family in the communlty had always housed

the. teacher. But she’ fouﬁ{ the man obnoxlous and dlfflcﬁlt
 talk to. She was delightw%“when gnother family ﬂeclded

to return to Texas for-a fpw months and she could have-

their. home.  When they returned, she'had to flnd & new

home. The family glnlshed up an 01d log cabin next to E .
o ' -

their home and allowed hex to live there# 0

~ When the teacher was,marrled and establlshed in the

area, he lived at h@me. Quate often "hqme teachers" were - A

[

Sage Creek this led to a humorous incident.-.

One‘teacher . chose to live at his own home

' near a gawmill 13 ‘miles away, -to the southwest
of’ Randolph He rode a horse to school®each
morning and back home each night. The long

‘ rlde through the deep snow of winter and the
sticky “gumbo” mt:;d of spring. often made him
late for school, - His studénts, tiently
waiting for him‘on top of the nearby hill,
fondly referred to him as "a dillar, a
dollar, a ten o’clock teacher. "101 -

4 - R Y * N -

-

The teachers dlffered on what they felt their role in

*

the community should be. Mrs Johnson felt that.the teacher

gshould be A gart of the communrty and that helped Her in’ i

" the cLassxoom. She said some of the teachers before her

#

ride horses and fb adapt to the country life. Mrs.

was from a rural cpmmunlty in Idaho -and she loved

fe. - She rod rsd@ after school with the
F ’:‘ R '.igf' . . -

}
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. Mrs. Toyn then described in more detail thenque’the

.teachers p£;;23“1n the’ cdmmunitzee.. Some 6f them were

" thd communlty He said the)onf; a350c1at10n that he - had

£’ . . - T -
that they didn’t let the ‘school, teachers. escape because.they .

. . . 297 o /
. - . ,
chégdggn and enjoyed playing with them.102
- . s .

became very involved with the community.

Other teachers

. 5 . »

‘Rhea Paskett Toyn recalled the teachers she had in

4

Grouse Creek

LA A ¥
. L]

! -

‘\‘:"'\‘ . - . M P .
(We had ‘some good teachers. They came and boarded
with various families and stayed so our intetests
were their interests. - I know as a, thild I became

- attached to school teachers, they were important RN

in my life. 1I'd shed tears whém they'd-go. . . «
I rémember even carrying on correspondence with
Bome of the téachers after they left here because
they meant something: to us. It wasn't just some-,
body else that had fsme'to tell you,what to do ,
and make you learn.-Y . » "o

- '

..104 : |

. the people : S S

P Other teachers.’ félt there ﬁas a need to stay a 11ttlé .
-aloof from the rest of ‘the’ communlty.' [Lillian Grace . '
ChadWrcb,said “They alwayd called me MlSS CHadw1ck "I

;\ - l'
didn't get too famillar wrth-them I d1dn t think it was

¥

a-gqod idea. I tr1ed to be dlgnlfled even if I was young. 1051

Lorenzo Lee also felt that his teachers were aloofiﬁram

-t

with hlS teachers in Grouse Creek outside of thé school~

room was: in plays and at ball gamee.',i06 - .
. \ ' -, \
Some of th? teachers became very much a part oftthe
f -~
communlty because they m?rried 1oca1 reszdents and sometimes .

"

-

stayed on ‘in the area. Some of the towne_had a ‘tradition

i
I

A

* . " » / . ': e :
. - - ' + + - .
. + M
. P . B
'

;,drama lead?rs and soc1a1 leadé/s and “they ‘were - one: with o T

»
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&
she didn't want to" go there. all the school teachers .o
] said that there was no way she was gonng to’ marry a

" local farmer; she had had enough of the rural life. e

- But’ l:|5ce many other teachers who had come. tg the area ,

zines ?nd books like The Virginian.. They were also the
L]

'smlle, why they wag a couple of sour pusses If they .

in the. lgck._ ﬁer huebaﬂd-to-be was walking hear the LT
- she saw “hexr- husband-to-be at a community activity and

X CNT }b -
“ers -welre abtractive*new blodﬂ r the local boys and they .

R

_ Y T C o | . e
marr%ed them to.the local boys Vera Summers who had . ,

taught a cduple of years rn another county, was told : . ’
when she tooi a contract to go to Box Elder County that _ S

[l

there marrred .and stayed.' Mrs. Summers laughed and,

she fell in love and marrred 1n the community 10?

These storles of, beautifudtyoung school ‘teacher.

meets dashrng young cowboy were popular in cowb0y magq}

theme in Mormon home fiction that aifeared in the Church .

piblications like The Relief Sociéty Magazine. Most of ‘

the love affairs follobad a -similar pattern ‘First, '
. -

everyone watched to ‘see who the new teadher waskgolng

to be. Herberb‘A Tanner recalled that‘rn Grouse Creek-

all'ejes were on the teacher in Church. "If they dldn't T,

smiled, why they‘were 'silly." 108 ; r

There were’othert0pportunit1es to get to know ‘the é

new teacher Martha Roundy recalled that 'the f:l.rst time

she went to: the school she couldn t get he key to- work

fence. and-came and helped her. 10? Luella oldroyd remembereﬁﬂ

- ’

then went out ‘with him several times. 1;0 Then newhteach-*}

ﬁk




ad

,llfe to the comgﬁhlty

-1 found one., Her nahe was Pearl,. and [} marrled her.

T . " . : - . w. ‘31 » ? .
: 5 .
-
quickly convinced them to stay. . ) N
. . - - 3.. . .

Even thotigh the female teacher'was not allowed to

. teach after she’m@rried, moe; of the women added a new

spark to the small communltles that they: settled ln ‘They
ti ’ .
‘brought a new rnterest in educatlon‘and taught thelr . {

.children ‘the value of .education. . They also brought’ new

11 e A 3,
‘-‘l‘ ~ ’ ) P

Although the tradltron was for the young female
v

7-

teachers to marry the dashlng cowboys, -the opposite also

-3
happened. Quite’ often younq men w1th hopes of belng in

'] ¥

the proﬁéssron took time off inc the middle &f their

eduqatlon to*teach a few yeers & Othgr younqﬁmen went into’

—_—

small communltzes ‘to teach because thht was what tjzué"-:ii

}o_really wanted to do wlth their llves Theyaglso m@t;
'young lad:.es and marr:n.ed Gera;ld §Matthews taught in"

Cannonville and then movea over to the school at BouLden N

- because- he. lrked.the country He grew to lrke more than

}ust the country and marrled :llpcal glrl .Shortly, %fter

/
that he and higbnew bride fhoveg. to Lymdn, Wyoming and then

to Salt Lake Gaty and Pr‘_g. But, Bo&lder remained llke

" 'a home to him. 112 ' . ‘ f° ' T .t

Iy
H

Ed Harris came to Grouse Creek to teach; 'He liyed

r
with Mrvand Mrs. Barlow for tib -and one half years. ‘“I
knew by then there were lots oﬁ-jewels in Grouse Creek and’
wIl3 "’
He then took his new brlde o Tremonton where he taught‘at
ﬁear River Bigh School for fifteen years and then he worked

for tha state of Utah for twenty-elght .years. -He and hls
. W -
3 * . 72 . . o

oERey, - .

Ty




] ' ' - ’ 32 .
. Y " : . ) .
wife then returned to Grouse Creek bécause ‘

I always felt that from the first day . . .
Grouse Creek was my home. . . . We've had
- many homes-in various towns, hut never
have felt that they were really our true °
homg. Grouse Creek is a hometown.lld
" .
. The teacher played an fmportant role"in the small
§ . .
' Utah comminities idside 'and ouytside.of the ciassroom.

-

L Especially after they were tequired to attend college,
they bzought 2 new 1evq} of education tobihe small

communities where often the students nevwer went beyond

El + *

. . the elghth grade 'In most cases they improved the

* ’

T communlties by the:.'.r: teachmg, and many stayed and :Lm-

v proved the communities by their lives. ' .

-
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_READING, WRITING, 'RITHMETIC AND RECITAT;GNT‘.

23
v

.Today we hear parents, teachers, studentsfihd members

of the aociety complain that students, even high school e
graduates;,can no longer spell, write or read well.: Some -
] - . . - e e

say thaE the schools rieed to return to the basiocs. When

-asked what the basics are, they will usually say reading,

writing and ‘arithmetic. These, of“course, were never the *

3;only\subjects taught although in‘hoét‘couﬁ schools . .

-there was\a greater emphasis placed on thes areas, Fox >

years teachers have had to follow a course &f study .

suggested By the country and thén the state sé thé subjects

taught have been controlled from - that level. ‘This'paper

will di!cuss the course of study, the subjects taught,
the methods of teaching used in small schools and
1

%
supplies and,books available to the teacher and the ™"fun

times" of school, recesses. . .

Course of Study

Until 1907 each county'supeiintendcnt was free to
sélect th¢ textbooks and the course of study that ;would be
used in the 9 113 their area . The state office of
public instruction felt that they should have moré cohtrol
ovet classwork and that there should be a. uniform program - ’

for €hg%;tate Sometihes the state office asked the . )

N : ’




..\'

2 LT ~ & ' -
county - superintendents to use.a course that-had beeﬁ drawn
{“‘\up by fellow workers Then in 1907 the state legislature
passed a, law requiring the state to have a uniform course
of study. " The state superintendent of public inst&uction,
".the princdpal of | the state normal school, the principal ) ' .
Iof\the state;normal training and two county superlntendents

were appoIn_ted tg the board™

»

The new course of study had a number of problems, * g ”
' K\
however, especially in the rural areas In the~éhall schools
1 . r

where one teacher instructed/eight grades and- served as’
‘principgl and janitor it was impossible to cover the entire

gourse., The' difficulty was even moreée COmplex“lnce in

: many of these school districts there was only enough money

!
to run the schools for five months.; The 1926 school

report recognized those ﬁroblems. " -

( g It perhaps is impassible for all teachers in the .
outgoing .districts who have from one to. four or

more grades to introduce and carry out all of

the above mentioned methods. It is an easy

thing for a supervisor to point out‘what should

be taught, but it is quite another thing for

the teacher to carry out in an effective way

all the modern methods when school- éguipment

is inadequate for the accomodation.of .small

children. The teacher must study the sit-

° *  wuation and proceed in the mannsr she' thinks
will best apply to the school. 4

-~

. ..
*‘ S The,individual schooL districts felt much thedsame way
about the,course of study. Some districts like San Juan
County reported that.the'plaﬁ was used by the teachers, "but
we are compelled to modify very largely to SUlt our conditions.

1]

Where teachers are expected to herd from two' to eight grades

- '
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LF-J

Sy




I . - .
» M . = - i LI ) .
ok . ) . ‘o.
-'»‘ 1 . - . .. ‘:&“'

-
‘ P A . 3. . . " .
R ’

it becomes a,pbyeical impossibility to live up to. the high

. » . : '
standard thegg outlined.” Still the county superintendént. - T

1
felt the coursge outline Served a pu;poii;,’ﬂ’/,-_ﬁ__; Dy

The course -of study is a wonderful ingpiration to
: : the teachers and money spent in the prefgration
of the same, or in its enlargement or. improvement, :
- +is money well spent. God blgss the auvthor~-he is Lo .
. the product of a better day. _ . . ,

L4

Other schoel distric ﬁound all parts!of the course

' See v
of study to be helpful. In Piute County ‘the superintendeL - .

explalned, "It has only been suggestlve-and only Chose parts . L |

that su1ted our condltlons have been followed nd TWoO

yeadrs later he englained one area that had bésn neglsctedlA‘

. . ‘ ] i
* + was -the physical training part 3

In Emery County the
superlntendent reported that drawing, vocal mugic and
hyglene were areas nét taught ln.thelr dlstrict 6 L igﬁﬁj

‘J r s . o
- 'Z Fot other school dmstricts the course outllne did ngg .

meet the needs of the rural child and they asked for a qgw _gt.
-y

gourse for thilr s:.tuatloni ,ihe superintendent of Kane . _»

4 County wrote, "We need different outlines for country and i

% . =
. city children. Subjects that are ent;rely famlllar to:the “m\“.

v

_—reount::,child are new and fullﬂof lnterest to the city. ¢ ., e
¢ .
childu.7' The Iron County euperlntendent'agreeq,,'@_° ) ) _
. f . . Rl

L -
2|
L4 L] ~

Therevshould'be a coyrse of study suitable to
.. rural schools. Th Present one is well hdapted
. . to graded sch , and in-a way, to rural

N schools; so much eliminating and cuttlng . .

v S e s usted to achers whg in many I s f
nsta e not com et t of thlS i .

Py . L
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", -f ‘Others like ‘the Beaver County superintendent found :
:‘ ' ‘I B Lt -
"  ,thag the course of gtudy helped But created problems.{

Do The course of s ‘is followed too closely
o .Teachers -are going to hop, skip and jump to

C Ty keep ‘up with .the Mork outline® in it-when they
. . . have four or five grades. New teachers begin-
P the work in each gradge where the course

. . study says it should begin, regardless -of .

‘the previous training of the pupil. . . . -0

« There_is so much -ptescribed for ,each grade - . o
~ that pupils do not get half of 1t and only '
- & -taste of the remainder.” - '

. . 'L )
. . ‘
. v

In a.ome -rdom séhool “the country school teacher had

]

1

Sugjeots Taught

¢

‘Lo d;?l w1th-e1ght grades In tﬁ’ larger four room schools\-“a

were stlll twe dlfferent levels of activity in the

‘ther
:claéoroom The situatlon was qulte often hectzc; Dorothy
i hdéhsngaid, "It was a three ring circus.'.I had so many " .-

- 9 : \ .10 .

BT - . minutes for each class. She would start with the

»younger students and get them busy and then she would' \

work up to the elghth A;l the students usually séﬁdled
the same Subjects at ogce and arlthmé%io was\fzrst and

- 4, f-; ) ,then‘hletory..LThat -enabled the students to learn from, L
“the other olaeses. $ - ’*.
: X 1 ]
- “ﬁ The ch;ldren absorbed a great deal of'wha e
‘ er.children rgtited. Far example, th
nth-grade learns Utah History.

o -time a child got to be-a seventh grader, he - .

TR . bad a fair knowledge o f some of the things *
- . . .that were in the booic 3+ 1.’ ’ }
, .o et \ ST
wb " ) ! But ‘it wag st;ll quite a battle to keep everyone . "

4 5

) ﬁorkzng‘ Dorothy Adams said that she aSSLgned .a lot of R
h X\ /
¥ o what "she’ calle& busy work. At the end of the day she had -

” .'-

e -
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stacks of paper to grade.,12 . i . " ?
' 4

>

But, desplte the mass confus1on of SO many gradei the ST
.students were able to 1earn a.great deal The basics were.
e emphdsrzed., Sometimes the teachers were overwhelmed by '

a <  the nineteén subjects in five ateds that .they were supposed ?’
. v ]
to teach The.areas were science, humanlstic, 1anguage,
i

,11terature‘and lndustgmal tralning an&'the subjects included
- . _‘D i
. geogr hy, hygiene, physiology, ‘nature study, agriculturalJ

/and domestic sclences, hmetory, civics, economlc& soclology,
&

C ot : read:.ng, etc. 13’Somet1mes some of the classes could be X ‘ .
Il \ -
- combj.ned, but still there was- ;1ot to cover * The rural ' .

y
teachers usually picked and’ chose the areas that they

-

could teach, .

% First came the baszcs though, the three R's, reading, .

writlng and arlthmetic There was sgme debate on how

readlng should be taught Some argued that readlng-should

e vbe'a part gf play and should flt lnto the 11v1ng situatlon. > 7
V
ta o The chlld who, while he is playing his game,
- Learns to recognize tie words “rﬁn,“ "skip,"
; "join hands," "Bow to your partner" is learn-
\\/( ' ing to read just’ as surely and more effec-
+« 7. 7 ‘tually than the c¢hild: who stands up pr;mly
- and recognlzes the word "cat. nl4

- S ‘ . " C ' SR
There were several metho&s used to teach readlng N R

Emma Carroll’ Seegmeller ngbee remembered, L e -

Fad ’
* * ' --‘_\_\‘

. " -
We. were dIlllEd in phonics more vrgorousiyrthan is

Tl ‘ réquired of students today. Instead of rushing -

AN v f over from twenty to fort% pages of a’ reading

~ " agsignment we_yefe given.from five to. ten with -

Lo e T this, jnjunction: "Take your reader home, go, e T
S N o B e ’

E v < » Yo M
" N l r .4{ = s, ) . ‘ * . . - . . .
. - hl - . L
d LS R x ¢ . ' - St * . ) : )
M . . “ . .. . . J : - 7* . . - ¥
N f , - " . . - - '
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‘ 6
.into a room by ourself--stand, taking a
g position as Iff¥acing a class and read the
3 ‘lesson five times aloud:¥ ..We were required

" ' the drilling aagride was conceived J.n learn-

. sys&ep Great emphasis was placéd on being able to form

the standard : Vera Summers taught t’he Palmer method to

‘go to the blackboard, and each chJ.ld was g:.ven ,hJ.s‘ .
ummers

‘had on the board and then go to thelr seats and. reproduce o

. it ?n paper. he {Palmer method +taught that the student,s

E should use the:.r ;-:hqle arm in wrltlng and not - Just the":.r
hand or fingers. The first gradb.ns learnea the motion R *

contlnued to try b perf.ec.t the:.r }h’cters in the second

"4ood a.nd that it. helped students wr:.te a good hand S 1

" to learn the d words in the lesson. From

_ing to read well. , -

Wr:.t:.ng gkills were usually taught as a mechan:.cal o .

t 4

the letters corrgctly Many students remember carefully

s . -

ﬁractic:i.’ng'their 1etters ancL then recelving a certificate

of graduat:.pn for completlng the Palmer course and meeting
16 )

her first- arid second grade.rs Flrst she had all the students

ﬁ

sect:n.on of the board _ They would  copy what Mrsg,

P . -

first and practlced drawgcng c;:.rgxlar llnes known 'as overs

and’ unders ' They then pr&ctlced the 1etters and there .

grade The Palmer ‘method requ:.red that' every 1ett,er be _
f\fed exacd:, and son&of them were shaped d:l.fferent than w T
other plans Mrs. Sutmers ‘sadid somet:.mes sh unknowinq.‘Ly

the Palmer letters But she felt the s tem was . ..\., -
17" -

> -

Others complaa.ned\i;h@t this. methpd was toe mh&nlcal

LY

) -
thefe was not enouih thought J.nvolveda':l'8 e




"hew sklll, the-ﬁ?acher would explain” lt, bub quitzgoften

‘ beyond the eighth grade the teacher wae also required
" to teach algebra . _.'_. C ; . s " . ]

' John Rogers remembered a new teaches came 0 e school \
' 4 e AN . ;
uff.‘ oo ey, ;,, ' _ —’
N i { , i LY 3 . . " - - LI #‘ t‘ -
\r '." Y . - '.‘c .‘_."“. . L .
~ < Since some of‘ps knew. the ‘arithmetic they . -
. were. teacling, .They . ° : .

"’a stutus sygbol

- hem backwards and forward

. Onemofo e eohjects that wvas! ed%ecially erha31k@d was

4

7. o ’
% -

: Arrthmetic %as taught to the students For the B ‘t
younger grades thls meant s;mply countlng oegs and,doing

ksheets Paul Gdnho, a fourth grader at the Cedar ‘"-.‘ v

it £ish when he was ln krndergarten 18

] > . , ,
arned -the’ arlthmetlc gkills .of addingt)dividing, = e

Other grades _,’:'_ L7

s .
ltlplyzng and subtractlng - As the class learned a‘a -

. the work was. individual.’ In the schools that continued -

—-’—

Sometimes the students ad nced very quickly fﬁ‘ﬁ C e
thelr arithmet&cuskills. Then the teachér had to be’ " ‘ ..j,‘ :

. [ ‘=.r. n\/
"
"able to help dents continue to learn

s skills.

he taught;us aldepra. -
't teach al ebra in Lhe grade schools ] L

S\ ' he was try to keep us busy siiice we
. weren’t busy wit&<

//aeSSOns-he had. there
We kZFw\lt -all.2 . ’//,,
’ . --"\. i \ . NN

In ‘some schoole learnzng all thhfmultipllcatlon tables was

<r

we !
;.

-

At the Ant!mony School,'"Everyone .
learnéd the tabl}E from .the 2‘3 to theulz's and learned

-

All who could.reolte them‘
. -~ 3
.Bbth ways sure de a it "2l .’ -

F
- -
. +

,8 ol in ved.more than -the basio three subjects.

L




. /- " . . . . .
spelling. William Hart Manning ‘remembered,

oo

oo We had to spéll with precision, "separating
e . each syllable“so we spelled it and pronounc-

-ing. it and pronounCLng the completéed word- .
at the end. For examp)e, l-i-t/lit g-l-e/
tle- little. . .. . learned t0°dot our

- ”i” and—cross our "t."%2 .

ety - ‘ Lt H
- iy B !
g,-.

bees. E. 0. Kepber explaxned a spellxng bee

‘ ' b " ¥ - ~
' "’ The class . . . just stood up there in a-row .
' and the.teacher would give out words till}¥ she  ° -
' - fouhd one we couldn't spell, the leader couldn’ twﬁ& *
. "spell. Somebody else down the ling got it'and A= = - "
- - moyéd up “to the first-place. .~ . ., I think ' .
* tHat taught people’ to sgelﬁ re than anythlngazq .
‘#S ) -/ . - - -
’J

Anges‘Fmedley has an especially nheresting memory - :- y
L of spelling*bees ah a private school that he agtendea

s
L T r

:in. Bquneiﬁul T \
o« \

0' .

o

. Just befbre noon came ou* spelking cla
’which‘fhe Blder-pupils stood up on a. lo
© - row. jtst back of ecitation bench, a
’ the teacher would comm gncé the exercisg by -

sking edch one to sp iﬁ tutn the pokds’ A

-°}=' - 3 she .qave . figz -out- stazting at .the'thead -

. the ‘clasé ahd anyone. who Rissed spelling
<. e wotd was.t¥aded in place with the one
. wpo could .spell it correctly. ~As we _— e
fin;shed the lesson, .we would number our~ . : »
) i . selves ‘by star g at.the hdad of the .
. 'cgass. by sayifg Jer- one', .8Wwo, three, -
TN . etc. .untiX aYl_had been numberedfnd we

oo
L]

would have remember éur place for the

Aext day and thé-object was to seée who 5 *

-dowld stand.at the head of the ¢lass'on e

. /Friaay and gn. Monday. -The.one who hadw - | -
been at the head of:  the—c 1&33 Priday had "

to go to the foot of the asg.6n Monday {~

in order to g&weuthe poorar - speflers a .

' _chance-qd get to .tfle head of the eclass. ) -
. Harvey Caldriahj parents would award, hﬁmx e e

oowd S cents | tzme he was af the - - .

R . “ , . N . s - .
" . e . . 4 -t BEAAR )
l . . . oL .. . . 8 - - "j . "
. : - - - . . . - .
. Q . s - . - ' s " e — <
. . . - ) . . t e . -
T . . . IO . or . -
[ - . . O . . . - .t .- ; . .o
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head of his class.on Fr:l.day I remember ha had . .o -
the habit of twirling a buttén on his wvest whan ere
. a word was hard which. seemed/ to help him and.

v one time when he was -at' the Head of the- class,
he was -given a difficult werd, * he ‘reached for -
his button and it ,was gone. He m{ssed the mrd
and also 1ost ;nslzs cefegr2d -7 .

e . ‘\'_\‘ . Lo F . -
= e et - " .
f . !"

Geography was anotha‘r su.bjectktha,t atudents stud%ed

to s.‘states and : e eia—ss sang tha state and the cap:.tbl
j"Maine, Angusta "New ‘Hampshira, COncerd,,until' —we ha\i
sang evexy one ‘I‘o- 'th:.s day one- can remember thé cap:.tols
by staxﬁﬁng to sing them. 25 Olive 'r R:Lmber who '_ _
' attend chgo S in Grouse Cneek Ieumxed this eubject, JF

.____,-_

. ‘Geogtaphy was 'avbrit'e'_.} . s I 1eved geography which RS

_I thz.nk because, YGu can a:ele kids
26

is a rare th.mg '}
where a. certa:.n place ia 'and theyﬁm t know tie

& +

\ ¥ oAnother subject studied va-s language arts, Engl:.sh T2
* . ‘

. ThJ.s involved gramnar atxcl i’oﬂ';z.fmg skxlls . In 1913 the

fe ‘ ‘Prlnoe Grammar a.nd 1ive lang‘uage lessqns« -t -S: were-

uged Th%' schoel ;epont sﬁgqest‘;'; thet‘”'the .boy and

A girls should not ba hel}d 'to gralmar‘-ai"

. —~° " a chance fot self ession a]’.cmg th&ee ‘

- e . 1:.nas."27 Jody Dal on' has caugl'rt‘the ‘;pi:;:..i af % aching

* .self e.xpressign that the artic]re suggeste;i i A = '

\ . T# ~ ‘-Garr:l.son Schopl today she has the swdénts work on a

5 v E o rschool newspaper durmg Engli\shﬂnlass Each ;student 15 -' PR
Faet T giva:n'an, ase:.gnment-w wr:l.te ‘an art:.ei:e’qu‘: prapaz:a a‘ e
» Lo : . ) PR

. ' - “ . . K .
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4

| .older stuaents

10!‘\

sectiop of the @r. The ch:n.ldren learn to express

“\ \ themse].ves-' by practical _'application through ‘their news- ~

28 R T — . o

o, ‘ ‘
paper. S . . S

The students also had‘ musJ.c and art in most of’ the v
schools To some of the "teachers these were the\§rllls,
but to o;hers they were essent;.al ‘At the Utah Educal::.on

meet:.ngs in 1913 J. E Russon, a €ormer superv:.sOr of

dravJ.ng j:n Utah County argued, , . N

Every child should receive an art education /\'@Lw_ :

**  during his school life. ', . If the aesthetic o
" * ‘training received in the school does .not make’
" the child appreciate beautg in the home it has )
m:.ssed Mts. g;:eat purpose. ’ - . ..

in many schools art was used as a time to keep rest- b ((

less hands busy dur:.ng the afternoon Qlot of the a:r?t

? work was seasonal. j‘or e.xample, when the mtervlews were

d‘.:

, .
* condicted for the project in. ctober, teachers and chlldrsn -

”

we're planning for. Hal],oween; . aul Ger?! ‘a fourth gr?/er X
‘a Cedar F:i:k, descr:.bed how he. m.ade w:l.tches in"his ¢ ass
tw explained ; at ‘she haedfused an art progect

m\i Jody
make pumpkins and skeletons out ofl constructa.on 'paper N

to decorate the’ class Since she had fJ.rst tﬂéough&- seven;th

raders in \e aft class ghe geared the ass'gnment

.dlfferen‘tly -forthe grades 'I‘he q?ldren
1
n

facial features: the:n.r pumbiins; the

LR ¥

gra,c},es‘ s,imply p‘
did. fancy -col.oring.""rhe y unger ‘students ' .

‘éut out and colo

l.'flrsi‘E Dalton taﬁght ana.tomx and helped the chi‘ldren l.earh

A‘.he name of the hones and thei:c funct’ions{']f' Other people
?" . P B ' o Wt 2 .."..- ) . :“;c
. ‘ @ ! - e ﬁ}." ' A . T ‘?‘F ~ '\i

o "4..--._\« v a X gt N . ' -

ac’*‘f-.

o

the skeletons Eor the older ‘children ﬁ “ )

“ .
. £ o SO r ; 'y . S
M . C I Y. e t . . [ P
‘# - T . H ! " - kRt 2 . \“‘ Py _n" -.‘--1""'-”‘" LA Y
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who. attended or taught schools a few yeafs ago re;member ‘ T

the decorat:.ons that they madeP for the scheols no only .

for Halloween but also for-Christmas, Valentine Day, ]
\ Columbus Day, L:an:oln and Wash:.ngton birthdays and Thanks- ’
gJ.v:.ng.‘3 Many teachers worked the art projecte so- that
th‘ey corresponded with o \classes like, hlstory. o
Music was ‘also an essential part of most classrooms, -
/ The ecljoo], report of 1914{exp1a1ned,v mu&%?hould be gJ.ven ]
Ry s-hould be a source of joy and 1nsp:|.ratlon Every i 3 fl

n32 P

¥olk onga and acqu:.re aﬁllity to read music.

P

',.lt

Do .v (gs\\‘f'o; Chr:n.sj:mas oﬁ(‘othe hoi-j:days— e

The ammmt of singlng and art*wvas ag@rst dependent
. '-o e -, —or_ G

on the teacher If the teacher was talented ln these .

-,

-

areas, the cl,ass ‘Was givemmore J.nstruction in them. Elma
'}.‘ingey Johnson Who taught one .year in a one L OOm school
in Bc(# Elder Countye said, that the teac“her before her had

not had much training_ i J.n mus:.c and art, and gherefore thF

ir ": ) Q_ class had?ﬁot ‘,done much work in those areas. Mrs }J'ohneon&
3 ':,',; ' " '“had majored .L,n ho;ae'e‘conom:l.c education and ‘'was able to do
E: ) __J; 5 "’ /I,/ot O#’cﬁft? and other related thlngs&:he said the > :‘j |
iﬁ:ﬁ‘} .f ¥ . clEESﬁ'eally appree-:l.ated the opportunity t 1earn these .. i v
T ey T o 34

S skills ( Mra Alverda Carson had lii:tl-e tra:.n:l.ng on "

)
-.;t.d‘




_music At- the schools she taught in Angles and Cedar
Point the students learned to march to her- phonograph \
‘but they did very little 51ng1nq When she taught in,

-

teachers Mrs. -Carson taught sewing‘while the high school

teacher’ conducted singing for the fifth and sixth grade 33

T .

-William Hirt Manning remembered tha® ¢Wo of his
teachers, William.Smith and Mr. Watton had good voices
and loved to sing “ﬂe‘said he ?earned to sing by the

*do, re, mi" and his teachers ”kept a love for’slnging
.burning in his awkward VOLCQ//;6 ' ¢
Consolidation\helpéd €he art and music programs

Yl e because quite of ten the kew school dlStIlCtF could hire

supervisors who woull travel-to- all the schools In

\
1921, for example, Sev1er Co ﬁty had a spec;al superVLSor,

! 37

to see that mqﬁic was taught every child

R

'*heacher‘was hired for

. 0

. ’ 1914 in Box Elder-County a musi :
LT p} the district. The school reportgexplained, "fhe spirit'

of song has been carried lnto school and home through
- :i 1l“the unceasing and untiring effo tg of Mr Whyé;;Lr,-who
has become endeared to every boy- and gli‘l in the county.” n38

L _" In .1928 the Parent Teacher Assoclations in Millard County

fﬂ& 'tl helped to purehase pianos(for -each school 39 These new
;g\:i 1155:-f1nstruments were used by the students when ‘two musigians

‘" ::‘, worked with E dents.~ They were not employed by the

school but they gave group piano and VLolin lessons and

._chargéd the.studengg,a‘small‘fee,ﬁor the iess°n5"4°‘

Marysvale she exchanged places’ with one of the high school .-

Music ed!%atioﬁ was engouraged in other ways tocy In,l

‘la
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- S the students outdoors . Hlstory was an meortant

v ixxnvolved -2 study of the. worrd aro nd the school ;t"

i—f.S . ;durlnc>reces§ than Lan organzzed play perlod that is

_ ) !
‘ : Later some schools exPanded their MUSIC prograﬁs In \

.o ®

{ 194% the school reports explalned the’ ;eache;s had rhythmt“J
bands in all the schools in Rich éugnty Mrs. Dalton

. : exglalned that her nine students have a marching band

- '.3TQ9 students are also learning to play- the recorders 42

1 .‘During ghe- twentleth centuryilncreased emphasls

' -*
/ . - was placed health education. In 1911 a law was passed»
., @ L. 4
: that requlred every teacher to egamlne the oup&ls to see -

¥

. f , o it they had poor eyeslght, diseased ;eeth trouble ’
Qf’breathlng a speclal course was'aleo\tgfb iven on .

e

san;tatlon and the cause and prevention of dxsease 43 SR

. The R;tchre Primer of Sanitation waslug;d as the text' -

Jfor that class iﬁ Box 1der Cou ty 44 _ Later ﬁhls program .

N . also requlred‘medical eéémlnatlo s each,year.45 ‘The .
- class was called hYgiene and Jany studentszrénembered '
L} \.‘

/ o belng# tayght, Qood health measures .in class. Even lteiday

the‘Mlllard School Dlstrlct has‘a dental health‘program, -

aEach day after lunch Mrs, Dalton directs the program. 46 -
’ : L {

There were a number of dther classes that were taught

One was commonly referred to as ature study and usually

- —
. * [y

-

sometimes 1nyolved hlkes*and other actlvtties that got
47 hie A )

.,

N eub]ect. Less emphaSLS, h’%ever, was pIaced on the\\a
scmences Rhysical educatlon was more unorganlzed play

oo T . L 2
. 7 * . : . Fooa M 4+
.

+




" now emphasized Yhe attempt was to teach the/ basies _
N :

that were required for daily l:Lf.e o N
4T S

Methods of T’eachiné;

There‘were several ‘ways that a teacher.could handle
'the &-jmerous subljects and classes that he/she had to

'teach. .In th;/ve;y gmall schools teachers" couﬁl work

teach g: days ,,:.,n Iroﬁ County
»

\- 'l‘h,ose were WOnderful ays and a classic educaf:;.on

i ‘THe great bjig-schools today with competing T.V., .
. stereos, e{c..don't begin to do as Yoéod & &b “
It was abs lutely individual insgtruction.. It

)

wz.t'h zﬁﬁd individually Margaret“ﬁz_.fl-iams Torke}.son

- had tq be. * It was really down to ear ood
teaching and learm.ng }& e\‘m
<! Tt ( LN . s ‘ 3 Ty . ' .
" When possible the teacher d:|.d work W,lth e\oh.child 2 w , ;

J.nd:widually
=3 7 «\
Cedar Point or the other dne room schOols <east o£

L d

Monticello in San Juan County where .there were, only a .

! ’

It was more di,fficult

"That was espec:l.alfy eagy in, schools 1J.ke

few students in the ent:|.re school

T there were twenty or thirty students in tw‘o to .
L] . . * » |I A ;'
- four grédes".tn a classroom In their case quite often P

the teacher depended on gseat work for the grades tha’t he/
she was not working with at’ the time and 'rec:.ting for {the

other qrade In some schools tb.e students went to

tj
. front of the room to a special row for recitation 'll'iam':

L) r

) Hart )Manning remembered that .‘the class stood when they (

' recited "like soldiers in a straight line. n49 I o

s -
,schools the grades each sat on a d:.fferent‘. row and the '

R ) teacher came around to each. row

‘3 93 P *]'_

Erma Summers, who lived.
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in Howell, Box Elder County, remembered that the class ¢

al‘/ays‘read oft lou'd. 'They also memorized poema‘ and

‘articles that they recited to the class. She said that
" there was sométimes-a lot of confusion in" the class, but

» gince that was what the class was used to the& blocked"

Tout the extra'nerses.so

.Since many of the teacherswere ﬁew, the rural
schools sometimes had trouble meeting standards. ‘Reta
Bartell who served as elementary superbisor in Sarn Juan

County in ‘the 1950's said that the district started an ¢ "

. .
e

ertensive-tésting’prograﬁhto estabiish ‘district- norms
. L . t

‘which would coméare to sta ‘and Qational norms. This

testing program "pointed wup ur.deficiences and our strengths;

maklng it possible £or us to 1mprove in areds of weakness. w31

*

" During the 1910's and 1920'5 eepecially there wasg a

great deal of emphae%s on maklng school practlcai; The-b'
L}

.

school feport of,lQIO“explained

- M . . +
£ * “. . ..

'The key to the px oblem is found ln the close
relation of the sch to life; for art is the
f- expression of man's £ gﬁs, history is merely
. a story of man's struggleg and sufferings and D
.deéds of thoughts; mathematics is the.scheme.
¢ .. man devised- to put himself in command of the -
"~ -, ‘universe; -the elphabet itgelf-~that most
. ingeriious of all man! g inventions--is his .
" .crowning achievement.?? . . , .

b J

. : s . . ' |
Plans were made in the normal school to piﬁce;more.e@phesis‘onn

4 . . ',. .
“the child and less on the_subject.sBJ Still the Beaver

Cennty‘superintEndent complained that .- e

- .o . o 3 . y

v - the echooi'course shoul& be changed, so thaﬁ'
Lhildren wbuldrﬁhow how to do something whe

- ' -
: \ - .94 ,
. . ’ e ' - q
* v . . .
. - . ) ri .




- Bluff 1n al Juan County.' I-Ita;_saa.d=f

-

16 . )
they complete the school course. . . . Too ' T
much time is devoted tq teaching that the o '
verb is a word that denotes action, and  °

" what good is this’kind pf stuff in ‘producing
a livelihood for men and woman? . . . Greater
stress should be’placed@ upon the,practical

*.things, and our scho 'shauld’ ba made the - !

-workshop of the day

-

=

. o . ) -,: . .
Thlﬁ wWAS a theme in education even 1n 1944 The

gchool rebort stated, “It 1s>naceséary that the'child is

i able to inte ret all 1earn1ng in éarms of hlS own 11v1ng w35

It }s 1nté§é§t1 Ehat in tharf OWn way that is what John

.and Vlckle Slngar were attemptlng to do w1th their ch:.ldren.s6

'S ° N ) ~".‘ '.5
Books and Supplies s “ g zgl

!

-~

Not only.was it qafficult to y to taach S0 many’ ;

uclaggas a}& at onca"lt was alsgo sometimes difflcult to have
gﬁodgh"bbokaand supplles for the ‘students. Aroand the

turh oﬁ the century thn Rogers atteqﬁed‘tha school at

<
\

" . f . * .
_‘each haz;gréaOgraphy. a- history, a language,
an arlthme and a few other books. . . . We
had” just enough- [suppiles] .to use. We topk
care of a paper so. that it would last for a
month or‘ two. We had to furnish ourown

notebook and pencil.' The schools issfed to . A
. textbooks.  There wasn't.a library in the: K6 - -, '
¢ school and the only reference books wg had
were whag wé could find in oux homes. e
6 .‘ _‘:\ i . V,
] . -
The small Bchools in.ﬁan Juan County had similar b -
Iproblema later on Durlng tha L320 s Alvarda Carson ' /} .
taught at. tha.ona room : schooi‘fi Cedar Po;nt She sa1d , . N

r

'that Ehe new books usually.want to therschools\up Mbntlcello

s and Blandlng and thalr old textbooks were sent to the one
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L] . . .

e T .
f room school -Even. then 1t was dlfficult to fceep e books

] -

from disappearing. Mrs. Carson recalled &tﬁat.one-man was

, in charge ofaaae book and he wW@ulg e them home: to
58 Lo
: ' 4 '
’ And even in the’ 19'50's thexe was a shortage of, books,

b - L]
L) * A
. . . Y

: _ Reta Bartell ‘explained, "When I\made my'first visit as o LI

[ | ‘ L
elemen}:ary supervisor, I discovgred that there were only . ‘ .. )

ma]ce sure that%ey were takert’ ca;;egof'

. » . . ‘ . ;
\ two teachers'-editions bf basic readers being. used in"the ) \
' L3 » - ’ H
districg. 'I'hose two teachers Yought tﬁelr own.". Mrs. . : -
a , . ‘ .
Barte saJ.d _p.fans were made in the district at tlﬁt time

o

so "each teacher :|.n the d;str:.ct was supplied w:.th tl{é
s9 B
"> “ f R K

o \/Lac]-o of supplies was a un:.fbrm roblem’ throughout' o,
& e 4

__,the state, But g,radualJ,y w:.th state

. bas:.c mater:.als & 30 a?good job.

alization money =~ o o]

. o8 !
_and textbooks provided by the stete/e ‘ch districqgad. AR c
equg} supplies. /. » ey RN

9 . g -
! *
K - . - . ‘

: Lot . - - ] - 91 ",' . .\. - . ] ) .. .Q .
. - Recess and .Fun Times .- ! _" T .

A 4 .
. *+ - v *

‘ K
o, School was\not all study and (n’b play J,n tﬂ'e small ! e .

- country schools. Physlcal education was not always a\
’ T - ¥ Y

* . prescribed course, ,/but th\e students were «J,nvolved in’ ,'

exerc:.se especa.a]fly at recess.ﬂ They p‘.l..ayed a var:.ety.

of 'games. Baseball was the unlversa]. sport that
-~ —

everyone seemed to enjoy. Gerald!Matthews rem 1

.that the students started @ ga.me at mornJ.ng recess and

then plcked it up agarn at noon agd aftern}oon recess«. '

* ¢« 7

LN,

S ?By the . end ofjthe day they had f:l.n:.shed a gante. . Hé 3lso
. .

a7 recalled th,at wthe‘ studentss 1.1.ked to play football anc}§
R basketbal) 60 gt o
. 2 I St e : NERE
:} EMC' . N " vr.' . T 1‘ :.:_‘." . .- 'g_b . , J . » . ‘rr ] » i ‘e
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.popular. Erma Summers

T . : 18

'\\ In addition to ball games, the studentg'enjoyed'

playing tag games. Hide and Seek, Rick the Can, Fox
and Geese and other games "like that were especially

)remembered tha“the students

al;aye played Fox and Geese ln’the‘w1nter in Howell, -
Box Elder County, Utah. 'The snow was always very deep
and the'children tromped around in it to create the two
circles for the game.61
At the Park Valley School the students llked to play .
duck-on-the-rock This game involved knocking a small
rock off another rock. They also played tippyl , Tippy v
was played with a short stick that was pointed on each
end. The children received points‘depending on how the ;
tippy'landegi Mrs, ﬁorine K. éarter said she wouldn't
-let the children play the game now because ehe is afraid

someone would get hurt.G% The students at the schools,

also played the forever popular games ;l;e marbles and‘
jacks.1 | | - . ¢
Some 0of the games ‘were less organized and had-ailittle
more riek involred in them. Doyle Moosman told how the
foundation on the school at_Bouldef éreated.a ledge. The
students.would climb on it and jump down., They aléo liked to.
climb to the top of the schoolhouse'and'tie the school bell
down. Somepimés when they were especially bored the
students would dare each other to try something. ‘Mr.
Moosman remembered that he rode his horse through the

/4

school in response’to one of those dares.63 Paul Genho

!




19 o - ,)

in descrihinq the school at Cedar Fort explained that thexe'

%ere two epen,grchways‘outside of the building.. Those

were perfect to sit in and scare the next child that

came out of the school.%? ..

All of the teachers and students pointed out that they

had to make their own fun. They didn't'have televisions
l .

or radlos or anything else to entertain themsJ"Quite aften °

they didn't even have playground equipment. Erma Summers
remembered that there was no equipment on the‘grounds at
the Howell School untlﬂ she was in about the seventh =~ °

grade. At that time the students charqed for one of their

‘plays to get the money for the swings and Qther thlngs

b1|h
Before that students would gy? their balls and bats from

home or they would play games that required no epec1a1
equiment. 65 ) g x

. The fun times were ‘not -only restricted to recess.
Quite often the fun was bronght inside. Semetimes it
was_ in the form of’ competitive gtudy of subjects Other"ta
times it was just a part or a break in the class routine.
One such time was always Valentine Day. The students':
made valentine boxes and’;alentines for their rriends.
Then a special party was held and the students would
hand out their special gifts- and usually receive a treat.
Erma Summers remembe;ed that each student went to the front
of the room to receive his/hexr valentine one at a time.66

Other holidays like Thanksgiving, Lincoln and Washinqton's

. Birthdays, Columbus Day and Easter, were special times to

a;
celebrate with art projects or programs.

- .93




! . wWas a, signal to stpp the.Serlous studlqa for a while and’ .

-
a » '
-~ * N

eat peanuts,sa

-

N . :
. ™~ And soﬁéfiﬁgs the fan times weFe part of schodl. The

éiasses would take field trips. }Sometimes thegfwere natare ‘
walks to see the Leauty of the area. ’Othe¥ times they
Fere simply a hlke tA the ﬁar ‘end of the school grounds
for a plcnlc.69 The,hlke was a tradltlon each spring in
;‘Boulaf&, The group would plck one, of the scenic. wonders . N
near the school to walk %o There'was the schoolhouse '
ledge w1th the numerous caves, ithe Sugar Eﬁﬁf’?Bffﬁﬁﬁééiéf_‘ _
N\

e " there was a ood view of the-va}ley, the Sadie Nipple

-

and water tanks and thq‘Table !ﬂ&k The teaghers each

-

took their four grades. f . T
: R & . .
o After the roll call the group, left the gchool . -
; grounds with the boys darting away out in lead
and yelling like, Comanches. However they would
wait- for the -teacher and girls to catch up
before they ran ahead. Late aFternoon would
find the sunburned and weary-children slowly -
' N walking home with pleasant memories pf a perfect .
. . day which was ended W}Bh a spec1al treat pre-
¢ pared by the teacher.

-
n ! .

< o - o Quite often as students lao[ back or}f the:.r school

-they studied. To them the aoci&l acti ities in school




» g -"21_

! . was a. signal to stpp the Serlous stud;qb for a whlle and’ .
l' 8 " - ) ) ) N . -' .- -

-

e eat peanuj:s., .
. AR )
~ And somet/ imes the fan times were part of schodl. The
classes would take field trips. ‘Sometlmes theyfﬁere nature o
_- -+ walks to See the Leauty of the area °Othe;v times they
yere simply 2 hike té the ﬁar end of the school grounds
for a picnic. 69 The&hlke was a tradltlon each sprlng in
:-Boulaf&. The group would plck one,of the scenic, wonders . Rt
near the school _to walk to There was the schoolhouse f /
ledge with the numerous caves, the Sugar EBEE‘FEEtﬁﬁﬁﬁfiéﬂ_‘ .
N\

e " there was a bfood view of the-vabley, the Sadie Nipple

.
-

and water tanks and theniable ﬂ!&k The teaghers each

-

took their four gra&es : i "4
SN S
.- After the roll call the group 1eft the gchool .
; grounds with the -boys darting away out in lead ’
and yelling like, Comanches. However thay would
wait: for the -teacher and girls to catch up :
y before they ran ahead. Late a¥fternoon would
find the sunburned and wegary-clrildren slowly _—
. walking home with pleasant memorieg pf a perfect . .
. . day which was ended: w;sh a special treat pre-
- pared by the teacher. :

“~ e
[ I A -

N - o Quite often'as students 1901 back oq’ their school
experlenges it is the fun tlmas, the rs sses and the

ri - - ‘¥ ]

games that they remember rather than the subjects that

-they studied To them the socidl acti ities in school -
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. N A@enicanlzatlon of Ethnié Grpuge
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~
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Do;ing the nzneteenth and twentieth centuxy‘ﬁeny

L

. immigrants came to the United States ‘in search of freedom
and opportuniky. Many hoped to earn a fortune and then \
return to th homeland. Others planned to stay and start ‘L -; o
a new life, " Nearly all found the mew country~diff1cult . »:

S -~ ad§§t to: the .dream of the melting pot where all nation-

alities blended into one was quite often a myth especially

for those who came from Southern Europe, Asia, Africa and '
the rest of the American continent. - These groups, along -

with the American Indians, were frequently diecrimfhated

acainst.because they were different fhan the northern Eu~

ropeans. .
_ Utah 8 immigration pattern was the same as the rest of
the United States. The early Mormons- who came to Utah were
either from ea?tern'United States or recent converts from
England and northern Europe. Althohgh'these‘:arlyhmémbers
of the LDS Church ihitially ;ere considered outside the

N\ . American mainstreaml once the Americanization.of Utah took

| place, ¢he Mormons became the vanguard of the American dream.

They accepted the nationalist mood which snept the United

States after-the-laao's that new foredgners should adapt




their life to fit America's lifestyle that the new-
L4

. . 1 :
comers were inferior. . ] ' T~

5 P

‘One way that the new immigrants/could changé their

lifestyle and bsvome Americanized was to attend school. -

Theleducational systenjin“the Unitedfgtates helped in-the

ptocese‘of‘Americanization by giving’"instruction « « o in

English.aﬁa U. S. 'history, government, and culture " The

schools algso attempted to make the immigrants conform to '
2 ppo

American characteristics. The- process of learnlng was‘

easy tpnagcomplish, it was more ﬁlfflcult to force the

+

. immigrants into the American mold.

iy * -

For most newcomers the schools, were valuable language

‘ centers. Alice'Kasal remembered when she started school

“when she was six,

l

I'd just come from Japan pnd'& didn't- know the
difference between "yes" and "no" and it was °
very difficult for me to communicate with any-
body . . . But it's amazing when you're, young,
you p1ck up the language qulte fast. .

. “ 4

. - \ \
e Once the ch;ldren could speak English théy took their’

new language ills home and taught their younger brothers

-\

and siste}s and theiiiparents English. Frank Angottl and
k]

his brothe?s and sisters taught their father h0w to write

his naﬁe Clara Ruggeri's husband taught his parents .,

English by writing the\}rench or Italian word ‘above” the
-5

-

English word-ln his primer. ] One \Slay women explained the-

! i [ .
value of schidol in helping .the whole family learn the new

-

language, ) - ) ) .

/ 1(}6 ‘

e
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-+« English I plck up prettyﬁguick "vou k
» Americ¢an language,~and I could count
- hundred dollars, but littlé-by little I
could speak ltjpretty good. - It was harder:
if you don't have kids, but if you have ’ §
kids you could pick it up from them, tpo. '

Ll

P Learning English was'the first/step in the American;c. /)
| ization broce%s. Many 1mm£gxants parents were willlng to K
let thelr children take the step, but they dld not want
g them 0 lose the natlve tongue Stella Papp& remembered
that her teacher in Hiawatha got after her and her frlends
for speaking Greek. When the teacher guestioned the mother,

she told her that it was .the teacher's responsibility to

7

" teach English. Margaret Williams -Torkelson, a teacher in

a two room schook in "Little Germany" in Logan, however,

.- explainea that this attitude created problems, .. .
’ P "

. - There was a real problem with the parents : . .
. " 'who wanted their children to learn to read \\
in-English but to speak only German in the
home., They thought the dlsc1p11ne was too )
1ax--not strict like it was_ in the old

country

I

Harold Nieisen,?who taugitt’ school at Lark exolained the

B trouble'furthef,
- o

-~ - ( T . ” ! % ’e
' It degended on the conflict between the - ‘
language. : If children came in, as they '«
(* more often did in the first generation, .
where there's a strong conflict bgtiveen
their own language being spoken all the
time at home aﬂd~¢h$n caming to English. .
was very difflcu1T , ' e

" - " -

Sometimes the cages were so difficult that students who-

could not pass the English IQ test were con51dered
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. mentally :Etarde& and held back in school 10 T 'J L o
Still :umnigrant parerts swanted theu.: chJ.ldren tO: _)l ‘ <
preserye part oi thelr language herltage and their culturpf.
The .Greeks, ,the Japanese and the Serhians set up.schools: ;

r

for their children. C o . !

| Alice Rasai remembered thaﬁ: a Mr' inouye"frome/Pfico'
came to the Japanese class to the proper between Helper 8

N S
and, PrJ.ce " He taught all the,  students in one ‘CJ‘?‘ES% La'tef

e

Amano s mother from Helper taught the children Japanese ARy
every: day after s’lool The ’language schools were to help : .
the students commun;l.cate}o they could retufn to .:I'apan1 Q

AlJ.ce studJ.ed up to the eJ.ghth grade book and: learned qulckly

'She said that he( brother dq.dn t learn as much because "hig

interest wasn't there., . She also’ explair;ed that the pur-r -

pose of theé school was not only to tedch the language “I'he ’ »
) students -'!-earned_obl:.gat:l.on-and h lJ.ty, important. Japa- _ .
" nese traits. e - o fb{
‘ The Greeks also had -special schools Stella Pallios y ‘:’ .
explaz.ned that as soon aSéhe chlldren werjbz.g enough ®. ' J

\¢- ) _they started to learn to read and write Gre&k s -

Binacus was the Eirst Gféek teacher in. Helper Lager
Y

. #hen the Greeks got more money -a teacher -and a Q;J.est were

N . ‘brought in to teach t'he,Greek.. 1anguage.12 . . . ..

‘ Ely Sasich also attended'a‘. special -languagleﬂsch'ooi:

On Tuesday he went to the church to. learn Serblan He
J‘
learned to read and wr.-..te the nat:.'vé’ tongue In the inter-

-

- ~ view he pointed out that for t.he flz."‘st generatJ.on it éa‘_ Lo L

' S Y »> - .
- " ©
§ B ; .. ; . A,

A " . ‘h;: ‘- . . f
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important to pass on the lanéua@e\an§ cﬁstoms from the old

country to the next generation; The /second generation in. :
/ ]
the United States was lessg likely ‘to. feel the ' need to share
., ) . l\ .
.theJ.r heritage with their ch:.ldren 13 ' ) .

N . . These schools not only preserved the language but ‘

o also the culture. ,Mike and Joe Lewis,TItalians, explained .
~ . by _—

‘that these special schools siowed down the ‘assimilation

F]

process. ‘The Italians did not provide the special training

7

. ‘ and ‘they lost the language and much of the culture. ‘The L,
Greekg maintained their connection with the old country by

sending their children to a Greek school and therefore they

LY L]

w

remained Greek.! o, C -

1

But ‘the problems ‘of 1anguage and learning were minor’

compared w1th the problems when the Americanization process

turned to attemptlng to force the immigrants to confirm to

&

American traditisns One of the tfaditiqns that developed

‘inm- the twentieth century was ‘that the immigrants were °
1nferior and that pmerica was for "Americans,ﬁ those . -
e . R

. people who were already in the Country ThlS 1dea was

. - ¥

‘ preached by the Ru Klux Klan and was passed on’ to Children

~1like Flora Young, a flfth grader in HUntington,

Inour mining camps, wWe cant,if‘%e will stop.. .

. the Greeks and the Japs from  their work, and -
give our own men and boys a chance for work, @
giving .them the money instead of othérs. 'If )
Utah paid her money to her own people instead .
of others, who send it to Grédece, Jagan, and -
other places, we might be rich now. .

: {/*,_.-
Looking badk- Lucile Richens expressed the same feelings in

her "Social History of Sunnyside, "I was raised with .a .

+ . - - - - —
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whole“hearted.con mpt, for Greeks, iiqps, ang-other

.- Soutliern Européa who livéd'theré.;s

.
[

These attitudes had:- a negative effect on the lmmlgrant
’ children. Stella Pappas remembered. %P Hiawatha, "My hair
. was in braids . .. and one of tha boys took my two braids
and he says, 'Gaddydup h;isey,' and I turned around and T

'slapped QLm one and he says, 'Oh.,’ Then he- says, ioh, you

garlic eater.‘“iz valentine Vodk‘explalned that he felt

discrimination when' he moved to Price when he was fo?rteen

. in 1917, 'His;%amili was the only Slovene-Austrians,
I mean to tell’ you, we had a ‘rough time. We
had to fight our way to school and -we had to
fight our way back . . till they 1earned to
leave us alone . . . [and] we weren't to be .
monkeyed with. We were the only family here, S
S/ and boy, everybody was on us; the Frenchmen was )
on us; and we had to whip them and the _Italians
was on us and we had to whip them and the
Mormons .was on us and we had 'to whip them tog
and finally we got so we got along together.

The immigrahts had to work togethér. Several pe0ple

in Carbon - County pOLnted out that the Itallans and Greeks

i

got along well togetheb 'in play, work . and school because
) .theit cultures were closely related compared to th;
iAmetican wa} of life. It‘was'whén the immigfants were the
Do ‘ d?minant group that there were sometimes problems, For
example, iﬁ Hibﬁland Boy the ‘South Slavs outnumbered
' other groups. It.was:”oné,of the rare plages where strife

and turmoil of the old country was transplahted intact to

a piﬁce of gettlement.”

L)

p—) . 4
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Althbugh once the immigrant groups were-accepted by

' the community, they sometimes accepted the philosophy that -
. \ ;

newcomers were inferipr. For example, Charlie and Rose

Leonelli, Italians, remembered they were accepted by the
- . ’ ™. T
commurtity. But it was the Chicanos in Tooele thdt caused

20

the probiems Others felt thatfthey would never be -/,

completely acceptéd by- the communitb One woman_said of -

L ‘f“\

the prejudice,

- - - - -
[ I . . .

f

I.think my boy will still experience it in
Carbon County. There 'ig an innate belief

v of the inferiority of Southern Europeans : -

hich almogt everyone in Utah accepts and

lieves in. Only very enlfghtened Mormons
who had cosmopolitian upbr;ngiggs in other )
_areas would not exrerience it. . ‘ S

Harold Nielsen oxplained that‘Fspeoially with -the -

‘children in the Lark school these prejudices were felt

even more after elementary school. The children seemed -

to get along well in the- elementary grades, but after

-

the szxth grade especially -the Mexican glrls were left
L Y

, out. He told of a Mexican girl who lived in Lgrk until
SR : » _
she was in the fourth grade When she left she had all, ,

¥ -
‘kinds of friends. But when she returned in the sixth

L3

grade ghe had,nO'friends. .In elementary sohools differ*f
ences were not great, Hut in Junior high school and high )
school there was a Separation. He wae‘unhappy that.at
- that age the pupils'characteristics‘and looks ‘became more
xmportant than relationsh:.ps.22 ' - _ g

But despite tﬁe problems and prejudices that were found

in the schools, education played an important role in .the \;’//)

111




*lived in their own'sebtion:of town. - The groupe‘supported

lived separately. "The nationalities didn't live.in the \‘

8 -
-~ " . = .
Americanization process. For example, the coal mining
) N <

camps in 'Carbon County were segregated:communities. All

i-

the Greeks, Italians, Japanese'and other nationalities

their own social- events. Louis L.gVuksiheckuexplained

that the "nationalities. got along pretty good. They never

qot in any arguments.” There were community dances but
the foreign pecple would never go to them In Spring' .
panyon_the;e was Q‘Greek Caqyon aqd a Japanese Canyon.
The-Roreans‘and Slgvenians lived in boardiqg ho?ses.“ Each

. ’ . S
group tr%ed to live in a gpecific area of town with their

own nationality.23

In Castle Gate the Italians lived in the
lower part of Fillew Creek and the Greeks and Austrians

. .- Y .
‘'lived in the other. part. The-JapaQeig;EEE“Chinese also - K
#ain town."24 ’ o ‘ . r\

* -
L4

. , The school, héwever, brought®all thé people together. \

All the children at Castle Gate attended the four room e

school where¢ they played games, especially basepall'

\
. \
together. John T. Houghton said, : . //ﬂ
. . ' X o ./'

There were no-bad feelings between the children.
We all played-together. We had petty arguments /
and fights, but tHey never amounted to anything /
serious. During the summertime we had a2 ball f
team uptown.  Willow Creek had a ball team and l
we would play each.other. We never did finish

- a game. We. would get about two or three innings
played and then we would get'to fighting,

LY

P

But he pointed out the fighting was only over thé ball

game.zs As Charles A. Houghton éxplained, "Everybody‘was

L] >'!




together '‘then. We played ball together and‘all that sort- -

.of théng. There was never segregation that way.“26

~— There were some bright épots in the lake of prejudices.

* For example, borothy'hdams remembered teaching in Sego in
Grand County There was a little Chinese boy that didn't
speak English , )

All the students in the several gfadés with their ' - .
different interestd helped me teach Joel Engllsh ) !
We would all starid up and say, "Jump"” and the .
whole class would jump. Or We would say "Laugh"
and the whole class would laugh. It was.this way

‘ that Joel ‘learned English. 27

*She.said that all the nationa}ities had grown up
together and'theoofore the: people got alqog well.?8
One'othnio group that éduéation ﬁasnglayéd a role_in -
.‘the Americanization prooéss’is theRAmerican Indian.: Al-
.though they are the Nativofﬁmeficans, their 1ifest¥le wao

/ \
destroyed with the coming of tHe white man and they had to

adapt to the new life. ,&t first the Indian chlldren were
. Y L

considered wards of the state, and they were sent to

boarding schools. During the 1ater pagt of the twentieth

schools. For example{ the Ute Indlans in the Uintah area

i. . -century the Indians were'allowed to attend the public

wgre transferred to the public schoels in 1952-1953. Their
; . ' ‘;arents were ploased to have their children near home and

i to see thJi " 'make’ good."zg But although’tho public scoools
_have ﬁelped bridge the ;ndians' way into the Amer@éan life~-
'style,‘ﬁendrick<Geoxge Lundgren has pointed out that tijere

-are'still problems.
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. -* Despite the fact thet the younger generation
‘ is becoming more "Americanizéd” by the effects
of television and schooling, .they still spend ',
: most of their time on the reservation and are-
& thus in constant contact with a culture differ-
ent from that of the middle class .in our society. - °
THis conflict between the middle class atmo-
-sphere at school and the*-Indian culture at
home has some negative effect on the way in
A " which Ute Indian children perform in sdhool 30

f

The Navajo Indians in San Juan County are a good

_ example of how the Americanization process of the Indians
/‘g - and the local people hasetaken place. }'For just as the
Navajo students have had to learn new Ways the Anglos ,fﬁ
have "had to'learn to accept the-Navajos in their schools

\

and the dream of an education for all \ .

In 1928 the Indian Départment asked that the San ’

‘ - Juan School District make arrangements for I,ndian children
1 | i to- attend the Blanding schools Plans were mede for the
- “' - children. to go to school and the Bayles home wes purchaaed -
‘as a dormitoryf Due to health problems and a division of .

the teachers on\whetherhthe Indians should ettend the

schools, the maitéf was reconsidered in 1935 and in 1941

the d%cision was made the¢ no Indieg pupils would attend

the Blanding schOols > . ) -

Since the Indian children could not attend the Blending e

schools, several*other plans weri\ffte&rfﬁTheiggiscopal ) ‘Q%h‘”.

. Church established St. Christopher s Missién “in.Bluff to =
i?ﬁl help the Navajo Indians. 'The mission set ﬁp a school. '

They tried to maintaih\two teachers because they had pupile

from -age one to eiqhty-five years. Helen Sturgis, the

principal ‘of the school *said in 1952 that althdugh the

| ERIC e | 1‘14




1
-

'
3 ) o, -
Navajo learned slowly, they loved the opportunity.- All
i‘ ‘\
% the students were‘beginners in English. The Navajos.

"' loved to learn geography and United States history.’

They are very eager for school. One little
sheepholder would come down at night. He
would take the sheep down to the water and
: look around to see if the parents were look-,
N ing and then run into the school, grab his
s ' pencil, and work feverishly for, a fgg moments.
‘ Usually the parents came aft%gkhlm

-

The schdol was held in an old CCC.camp that would hold .

- only eighteen or twenty-students so that hhe purils

- had to alternate their work.33 . . _ 'g

Albert R. Lyman also found that the Navajos were eager

to learn. He went to Window Rock, Arizona)in 1946 -and came
back determined to set up a school for the 15,000 Navajos

L . that couldn't get ﬁo-school. At first Lyman tried, to

(I _ convince the people in Blanding to let the Indiaps aétend
the public‘sohools The local residents said, "'WNo, we

-’

don t want them here.. They‘re dirty and lousy and ignorant

' and-they can't underqrand English“and they simply would be

" an impedimeﬁt in the school""34

The Blanding people were
- so opposed\to Lymah's efforts that they would QWF let h;m

“build a school For the Indians in town: the qchool had to

" be at Westwater. Lyman operated the school for-a year and
.a half. *Each morning he and his wife hauled suppl%es over

, to the schoql. At noon éhey send he;: back across for
35 '

water. But Lyman made the school wurk.
-‘(D . - - ) - ‘ M
P 5 h s A . * [
; When we got those children ip school, I told them : (
T that they were like cattle inh a corral and the

.=

JU( . ‘, . 1'5 . s . .
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- only way.to get out of the corral ‘'would be to .
learn to read and write and sp€ak English. ... ,
And when those little fg%gsdcame in there, . ‘
they were eager for .it. : ' o

Léman gsaid they brought their 'little brothers and sisbers
and they all learned quickly. They got‘sp involved in
1earning to add that they nefused to go ont for recess.
They loved to sing and draw. "And we found out that down :

in the1r hearts, beneath the dirt and the rags and ?he lice

14 )
and the ignorance and all of that, there was a real heart

w3l '
¥

After Lyman closed:his school, the Mormon Church donated

of- a human being.

a "building for .an Indian school. ".The county ran the s heol -
. for three years and as many as szxty“students wers—enrolled
at one tlpe. The achool had bnly;alx or seyen pupils when
it ‘'was closed in 1950 peqause of Yack of funds. Eventuall¥‘
the Indians were allowed to attend the hianainé schoois
and there was nonlonger aQnEed for the smaller schools.33

The Navaao reaction to eduéation alsolchanged. _Lamar v
Bedoni was told when he was six fears qld in 1915, that he.
was gozng to school v His parents sald, No, that‘?~our
sheep herder.’ They took hlm to Navajo Mbunﬁaln to h1de .
out. Lamar B&ni saJ.d he then \foﬁnd out that what they
needed Wweére educated Navajos, But "wek felt like there’ was‘
no,schpo;ing for our childrencb They did not have an} )
clotheé,‘pants or shoes’ {nt that ti7e they came home‘fron
",séhool with no shogs.” The Navajos gainéd the edqcation a

and thus beqan,thé‘procbss of imegiianizatiOn.sg . &

1 115

-

12 . - e

14




- ’ t‘ —.‘ . I3 ' P '. '- . * '
. v * \ " ‘J

X There have been a varlety of ways that the schools ln
Utah have been used as’ part of the Americanlzatlon process.

e
. . .
n N In the small schools in Carbon CounFy several nationalztieej

?

" yere requlred to: attend schools together and thus at least
' interact ?ith each other. Private schools in San Juan

° ~"  County helped Indian students until they uere accepted L ]

Sy

into the\larger schools. But whatever the type of school, N

it helped the students adjﬁst to American life. As Alicé? S

LY

Rasal explalned concernlng her parents. o

! wouldn‘t say that they adjusted there [in Latuda]

. -because they lived by themselves. We wefe just ’
all a group by ourselves. Course, I'and my’
brother. ... . . attended school, and so we adjusted

¢ and we' becamé part of the commupity eventually.4

'l . .
’ : ¢ . * .
N LI

’hmericanization of ethnic érouis'wes-not a problem * - -

in ﬁost'country scheels in Utah, however.. The smaller e : >
- & v -

schpols were in .isolated communities vwhere the people
e ' were usually all g;omjbﬁé same ethnic groups and were oL

all members of the Mormon Church. This isqlatien sometimes

- L]

gave the people a selfrrighteous attitude. Bertha -

__‘ s . //

When wé came down here to put Barbara .and Kay
into high school, peoplle in Grouse Creek
. ‘thought ke wére moggng into a terrible - :
R cammuni ty = . They wouldn't think of
' ' . coming down here and letting their chlldren
g go to school in Montlcello

__Mcéusition felt that this had a negati\{e e:ﬁ,fect.‘

»

<{ ' (' * She rememberg her son was in the sixth gradeﬁend after the |
-;// ,h flrst day of ciass he :came home and announced that he was g ’-
X L * not gozng back to school because he- was the only whlte ~




there's a wholgibd;ch of‘Meﬁicans.‘. . .. What would t:ijf,ff(:ji};;
Grouse’ Creek kids think if they knew I had to go torec ool - -

bigrblacy 1ine through it, The teacher'had ‘written, "We )

don't havg any racial problems in our town how becausd we
the teachers in the state. The-community not onlyvhad no

‘ Germahs, Japenese, Negroes, Jews, Chanese, Italians, .
enrolled at the Park‘Cit;\§chgoI’1n 1924, several white
‘children .were withdrawg Azmothem reacted with shoek,
not from Utah.

“®
groups, For éxample, the people in Monticello objected to

- » .

o e 14°
- ‘l~ ' . . . .
student, ' "There's three Japanese; there's a Negro,

-

]
- S

with those kiﬂgs of kids?"il 2{ ///’

" An e{ementary school teaﬁher reacted somewhat the same

way, The sociology depaftment at the Brigham Young UniverSLty’

conducted a éurvey on. ho% the Utah schools faced the race’

ﬁroblem. One teacher returned the question?aire with a

don't_have‘any'Negroes here. ‘Studies 1ike this only stir

up'’ trouble, . Keep Negroes out and avoid prejudige. The
T i."'

article replied that. the teacher s’ react}on was typical of

Negroes but none of the typ%cal grouﬁs which often were
"the-object of racial antipathy in the Unlted States.

It added that bhere was-a great deal of intolerance for

& ’

Catholics,*Filipinos and. Megicans.

The pre;udice ‘went so far'that when same Blacks

she would have expedte(,such treatment from the South but
43 - ‘ o .

-

- L] .

. There were othér examples of prejudice against other

the Mexican chiidren“attending their schools and asked if
‘. . .,“. ‘ P ' - * - ,

: . - .

. Cd1§ .

— - .-(- ' . N .

Lt
-




ta

‘at because they didn't speak English.and e’ teachex would

.Deutsch's definition of Americanism.
F ]

T % . ‘\ Su

13

L)

: a:separate 'school could not be set up, The attorney geheral |

offices told,them‘that students could not be excluded

because of race and color only’ and chlldren of different -

::',*ﬂt
races could not be compelled to attepd separate schools.44

This type of attitude made life hard for the Mexican ' \

. el
stndents, Wllllam Gonzales Said the stud S were laughed , }

-

45 “ s .

ridicule them for their accent,
The process of Amerlcanlzation was difficult for !
L
;grants, schools helped eage the problems but also added

to. the dlsdomfort. Educating the Americans to accept

o

o ——— A S A e T
-

the nevcomerq was even harder, Byt gradually the many

groups working togéther came closer to Dr. Monroe E,

o
-

We must remember that thevprlnciple on which _ , o
odr nation rests forbids discrimination because ‘ e
" of race, religion or .ancestry., We are Americans

"all, united ip a common cause, whatever our- . -
X descenié our place of birth, our creed, our
color, .
kY ! ) l\ o—
,That is the ideal and hopefully by working together in. wr
- vho— . . t 3 .

schools and confronting problems it was or still can be

"achieved.
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COUNTRY SCHOOLS TODAY Y e

&

A law was passed incﬁaﬁégéﬁcsétts during the eighteenth
céntury Qﬁich rqguired-schcols to'be small. This pattern .
of small schools wcg.céfried Wwest by the frontier people. . '

", ‘The settlers were determined to have a school within

.walkingadiscance.of their homes and believed that small
schdbls provided the best. education . -
o When the Mormon pioneers came to Utah they adopted |
"the pattern of small schcols. The Mcrmons set up district
- :schools in each LDS ward and each school was orggnized
¢+ as a separate school district It wvas not uncommon for
‘even the smallar communities in. the territory to have two

or three-schocl districts and an equal number of small

¢

© _ one-or two room schools,- .
Yo ¢ As early as, the 1870°'s thcse involved in tH! education
' field ‘started "to speak- against the small school districts

| X statement in the 1880-1881 territorial school report

o | is t&picai of the arguments for the'mo§e towards-larger

' L »schools.- e ;

) - S . - '

AN ' We found a disposition-in gome places to divide

I : . up the._school districts for insufficient cause;

et . ﬂ‘ .. héthing can ‘bé more detrimental n thig: to . _
: - any ‘schedule.or gradation!, ‘to effégtive super- .

S ’ vision, or in fact, to organjzation. Some who ° .

o .. '* . favor such division sefm to think they must -have

T e the school. at their immediate -door. This cannot

T be accomplished in our sparsi?y settled school

o ]

-
-

S | 4134 = ;~~.
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districts, and yet have good schools. 'One

thing or the’ other must be sacrificed.l

In order to provide the best education thé‘mambers
of the terrltorial school board and later the state
department‘pushed for’ combinlng school dlstricts and,
puilding a central graded school in the larger cowmunity:

Theréfore the small schools in towns like Heber Cig}(

were closed in the 1870's and 1880's and replaced by = =

the central elementany school. The more remote communities

where.there were not enough students for a graded

4

elpmentary school presented a problem. Ag early as 1896
John R. Pack, state 3uperintenden£:of schoolg,came up .

with the solution of bussing. ‘

-

' should the population be sowgcattéréd, as may
be the case in some parts of the state, that
the distanceé to xeach school: is tpo great for
some of the pupils, the plan of carrying the -
children to schdol in carriages or’ public .
vehicles could be adopted. ‘ , .

. - " 3

This plan'to where possible combine schools became-

the theme\of the stage's educ&tion'pffice. To reach -

the goal, however, f;qgt-school.districts had to be
combined. 1In 1905 the state legislature passed a law )

:\allqwing consolidation in the larger ‘counties. fhg\;J

cduntieé had to'hgvé.zooo or mpré studengs.éo con-
solidate.3 Arrangements were:madg_then alga SO.that.
first class cities could have their ‘own school districts
and have greater control over their emﬁloyment and course

+*

of study. Large counties with a good sized school pop-

L

e~

N -
’ .
.
- -

L
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N more carefully enforced

._3,9 S

¢

‘ulation could form one school district Salt Lake County,

Weber County, Box Elder County, Morgan County and Cache
County took advantage of the l90§ law a?d combined
school districts. The 1908 biannual school report ex-
"plained the results "of the law in Salt Lake and Weber
Counties. The move "to consolidate districts had been
dirficult at first but there had been some definite-ad-
vantages because af the move. The school board was of a
better quality, the district had better control over
busines?,and educational management, better teachers
could be hired and kept, pupils could be transported to
graded gschools and the compulsory educatzon act could be
4 * 4
The state school-office felt that the 1905 law was

successful i providing better education for the students

T It was instrumental in passing a law in 1915 that required

a%1 8c¢hool districts to consolidate The plan wasuthat
each county would have one school district. This plan

was adopted in more of the counties However, in a few
-

counties like Sanpete and Summit the lociﬁ&people felt
& L)
that there were several areas of population and there q

shopld be a school district "in each one.s

The combined school districts now provided an oppor-

tunity to consolidate the rural schools. The school d" ‘

office in salt Lahe strongly believed thAt‘i;f%as bes
to be able to educate students in a large schotl; they

. believed that bigger was better. Therefore Pressure was

? 126 . .
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sometimes put on the scqool districts :to combing schools.'
The changes aometimes came very- slow but every move
towarde consolidation was heralded as ‘an improvement in
the‘hchool-regorts. These are just a few of the examples

of how schools were consolidated in various areas of the

statg. . “ .

Sanpete Conntx

As wge mentioned when the lSlSlconsolidation.law
was passed two school districte were set up in Sanpete‘f o
County. The South Sanpete District had headquarters in .
Manti and the North District was in ME. Pleasant.\ Aocording
to Glenn L. Bartholomew, when better roads were oonstructed,
the parents. in small plaoes saw that their children could oo
receive better education in a larqer_sdhool.- Gradually the

small community schools were closed. In"1920 the Free-

dom and Pleaeant View Schools were closed eCauee the
population of the school dropped. Theén 1923 the Mountain=-
ville school was closed and the Milburn and Chester echoola'
?t followed in 1928. . In 1934 the Indianola school was shut .
down. Cl&rion lost its echgol in 1937 and the Axtell

and Fayette schoole were closed in 1945. That same year
the schools_ at Sterlinq and Centerfield were cut to eix grades,
and the Mayfield school was cut to: eiqht grades. People

who attended ‘or taught at these schools usually seem to

support the move for consolidation. They missed havinq

the school in the community, but they felt that it improved
_education.s

L 127 t i
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A Box.Elder County

g 4 . '
. ‘s In 1928 moves were made to consolidate some qf the

s&afiéf schools inbthe Wheelon, Beaver Dam &nd Collinston
area, The peopie there asked that a bus be provided to.
" take their chlldren to Bear River High School in Tre- -
menton. The school board agreed if the people were
willing to congolidate the elementary Q ools as well.
l -'The communities voted by a bare‘mejority'to.combine schools.
o The county superintendent of schoole reported that the
move was good because it provided a 1arger gchool and
saved nmoney for the district. After the wvote was taken,
+ sixteen Propexrty holders in Beaver Dam protested, but-.
since only eight or .one tenth of the total number of E
stueente invulved_were reEEEsented, the teerd refused to ‘
consider the petition. In another area ofgihe district
there was some opposition to conSdlidetion However,
by the second meeting; the superintendent reported many -
~were converted to the idea. During that year he.explained
with pride that all but a few one.and two room schools

. . 7 ) , o
were eliminated. : .

Rane County
The Sanpete and Box E}der Couﬁty meves toward con-

solidation were basicaliy positive. Although there wae.

-

scme'bpposition, thogse forces were overcome. Consgsolidation
. J }
was not as gasy in Kane County. In 1936 plans were made - v o

" to transport‘the'?tudents from Longlvelley to Kanab. When

| people objected, blans were made to combine only the schools ’

—

: - . 123
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e d
_ to pass a bonding iasﬁexiﬁ“the schodl district., wWalter

3 . ¢

s
in Long Valley,. 'Gleyda;e residents objected:to ﬁhewplan
add:asked.that two eeachere and the first six grades be
allowed to remain in the: community. Beceuse of the -

dispute, when school started the parents refused to send

even the older etudents to Valley High School. Lager the
[}

older students were eent but the younger ones were kept
homs. The Glendale ‘'school was 1ater closed buf not with-

out some diﬁiculty.a T '

Millard County

.M@RM{i}ard County also created consolidation problems.
. : . . [
There was a. struggle for power between the eastern area

around Fiilmo;e nd the western area around Delta’, The

schools Were not cong idated becausge it wag difficult :
4 -

Talbot, the current state superinterident of schools,
explained that the schools were not as-sdecessful as
the larger schools. In the 1900's thera was a trend
towards non-graded schools, but the one and four room
schools were not geared to the new program, He said

”tﬁe teachers in Millard did not alter: their teaching :.
to the ihdividuals and still ‘tatght the clasees as in-

dividual grades, In 1963 the state board of education’ \

put pressure on the schools to nsbiidate.j The move

‘was not successful then but shortl afterwards the schools
_were combined.9 '

. "
‘ L
. Lt .
- = Ly
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_that‘there was a "bad envifonment" i

'1940's ‘and 1950'8.

Carbon Coﬁnty .

: » )
Wilford E, Smith éxamined the schools in_the coal
mining chmps.in CarhOn County and asked what the residents
thoqght of consolidation-and sending children to Helper '

and Price for school. -Almost all the.parents-in - ®

some of the camps opposed closing the Cagtle Gate schools .

-2 49

and sending them to the'larger schogls. Many complained

. P , .
' Helper. Others felt .
that the students from the camps were discriminated against

in Price. Qne woman said, "There is a bad environment in

-~

* the Price public schools, The girls and boys ‘know it

w10

all,' and they‘are a bad influence on decent kids." <L

Others felt that it was too far to bus 1ittle children.ll

Those who wanted the children bussed said that the students

should go to a "decent school and until it i's done’ the

4
'dickens shQuld be raiged. rul2 : .

L

L
As the coal camps declined in size, the schools were

closed and the children were bussed to larqer schools.

kexe

' Nearly all the schools were cgnsolida’ted during. the _

13

Boulder, Garfield Countx - .

In many school districts, the schools were combined '

'at'about the. same time?. Boulder is a good example of the

decision to close onemsmall school. Boulder, pfobably -

one of the mdst_isolated'communities in Utah, is about .

thirty miles. fromtEscalante..3 The thirﬁy miles is not a

one half hout drive- the road winds through canyons and * .

. .

130 I




, 8
gullies andvthen crosses what is called"thehHogs Back, -
a narrow natural bridge. Town is a string of farms that
stretch for miles. Doyle Moosman remembers that when he
attended the school in the 1910's he rode a horse five

2
miles to school from the family ranch Other students

'
came by wagon from Lower Boulder, Upper Boulder and'Salt
Gulch ’ " . .
After tha students completed the eighth grade, theé\
had to go into Escalante to board or'bacw‘wh}le they
attended high school. -In 1948 the citizens of Bqulder h
voted in favor oggrunning a bus to Escalante for the
high school students, __ Ther®- were: not enough high schooI
students to justiﬁy a bus so the decision was made to
take the seventh and eighth grades to the larger school.
As the school continued to dwindle in size, the districg
. ~=decided to try to close the school. One year the parents
'were.allowed-to choose which‘school their children would
attend. Half of the- students went to Escalante and pne”
half stayed ik Boulder The next year the “school was
closed Doyle Moosman chose to have his ch:ldren go to
Esgalante the first. year. He explained that the»larger~
-gchool gave his children more competition and helped them -
‘learn more. Mr. Moosman dfove the bus® to Escalante‘for

" over twenty years_and hadfgg;y one small accident once \\

at Calf Creek. He-feels t the consolidation has been

good for the people in Boulder and-the school in Escalante.

&
-
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: 'state did everything possible inciuding threatening to. ;

N

: in support of larger schools - In.1964 1965 theqp were

,f*/{/fa\century ago though Modern technology and ?eaching

3
-~ " -

o These brief exampleggshow the mood of %

L

Education office throughout tﬁe'twentieth c“ntury

cutgfunds and services and putting prsssure on' residents‘
close schools Manflschools clésed quietly like the t;’
Rockport School did . in 1944 The residents saw the ~
purpose of- combining schools “yas'of‘economy and patribtism wl5
"~ Others fought the closure, others accepted lt hut'mlssed ‘

the school But gradually the small,schools were closed N

only nlne orie room elementary schodls, sixteen two room

1? In 1975 the Utah State.

~and. twenty-srx three\223M'schools
!

) Building Board conducted a survey,of public schools ig
* use in the state ﬂhe survey revealed.that the majority

. of ruraltschools had’been closed and- the students were

bussed to pﬁnsolidated schools Theregme%e approximatETY

F]

twenty;four schools with enrollments Bf less than 100 and

many ‘of those were small graded schools like the one at

&

Ve .
.Escalante and Marysvale.. . S,

., The places where many of the small rural schools are

Stlll in existence are ln the large countles in the a
|

northern, western,and»sopthern parts' of the state where

the populatfon*is‘scat éred. The~main exception %s the

- Cedar Fort School whibh is onLy sixteen miles from Lehi. 17

Cﬂuntry schools are somewhat different an th were ~

methods have changed ho& the schools are operdted Thes

discussions of the Garrison, Park Valley and Cedar Clty

P ’1513,
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schools expiain some of the elements of public countrf . o
~ schools toddy. . - T o
GarriSon . g T ' . . . .

r

Garrison is an example of the one room 5chools that
are ‘Btill in operation because it is almost completely

Isolated from the rest of the state. It is over one

»

hundred miles to Delta where tt Millard School District
has its office} it is almoét that faf to- Milford in Beaver

Countf The nearest town ls about ten miles away but

I

* Baker is just over the state line in Nevada. For awhile !

the two communities operated-a jOlnt school, but now there -

e )
s

is a two room school in Baker and a'one room school in

Garrison. '

Visitidg1the school‘in‘GatriSontie not the step
back in time.one midht ekpeoti That school is muoh‘dif-
ferent than the one room.log cabin with a\pot belly stove
and hard wooden benches that is the typical‘picture'of a
country school. The building is less thao twenty years
old. It has a small offic&&'restrooﬂe, closet space and
one larée claesrooh that can be divided'into two. In
1930 there are only nine s&udente and one teacher so

the curtain iff open. The room is decorated with bulletin

boards and learnirg trees. Ahpiano, a color television

-
3

set-and tape recorder are in view. Jody Dalton, the .
teagher, epbaks with pride of'the other visual»equipment
that the echool board had proVLded .The desks are new,

L

fj-',' movable plastic'seate that Mgs. Dalton says she moves often
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responsibilities oh a rotating basis. ~One student is

11 . -~
to give the studefits a different view of the room. She
strongly'feels that the classroom is more the students’

than it is hers so she‘assigns each pupil different\ o

in charge of keeping the roem clean, one takes care of
paper and supplies, one checks books out of the.emall |
1ibrary in the cornerf one ringﬁ’the bell, one mqnitore .
the play equipment, one orqanizes Ehe calendar and one '
leads the flag caremony-and sharpens nencils. Each week

a student is hohored and does not have dutiesg for that

x

_one week. . ) . . -
. ?J .

The schedule is also much different than the one room
schools of an earlieg_gay In a way Mrs. Dalton has'many
teachers. 1In order to work ort a one~to-one basis with the

[N

kindergartener, Mrs..Dalton assigns the rest of thexechool

to watch the educat:.onjoqram 3~ 2-1 Contact. While she - ~ -

helps the older students with reading: the klndergarten

student plays and watches Sesame %treet. Not only is the. ~°
televisio: another‘teacher in the class, but tape recorder:?hhﬂi\\w}
also help, After the etudents read their assignments;- ’ ‘
they record their answers&to questions on tape and Mrs..
Dalton can then listen to their comments about their
reading 1ater.

A:comﬁon practice in one room schools was to have the
clder children help-tﬂb younger children. Mrs. Dalton nses
the older children in her teaching. too. Each day the‘pupil

who is the 11brar1an reads a'story to the klndergartener

o 35
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It heips them bcth; the librarian practices his/her
reading gkills; the kindergarten student learns ; being
r:ad to. ! In addition, the students help'one ahother with
agsignments ~The seventh grader helps .the second ‘grader
- with math! and both. feel that they are benefitted by the
contact. ‘ ’ ‘
Still,‘despite all the aids that -the teacher has in
i _, the one room school,‘there are ‘six grades and six different
levels that have to be trained/in one room. For that

‘-reaspn nearly all of the basic subjects, reading, math,

‘English and spelling, are done ‘'on an individual basis. .

X

An agsignment tree' in the‘middle of the room holds ;he‘
. /- ' . . . t
textbooﬁg, the workbooks and the assignment cards. Each T

* student knows when it is gpelling time, for example, and

will go and get this aSsignment This works well for the
: student that is self mot&yated and works guickly However,
b for the slower student who is easily distracted the'noise.‘

+ W "-1" ‘ v
in the room can, sometimés be too much.

% | :
Other subJBCts can be taught all together Mrs. Dalton
‘plans art, social studzes, soience and ¢ projects that-
‘.,' eVeryone can do. Each student wgrks on a different level

) : . . 3
and she’ explains more to the older pupils, but all can be

e )

involved. The school singsvigpether and everyone is
, 1earning to‘blay the' recorder .“The school has a marching

band. In 1980 they startedga ‘school newspaper The paper

a

]

is an English project, each student is given a story to

o

' write or a page to work on It is -algo a fund raislng
ot _‘_ _projegt. They sell the paper to their parents and gave ‘
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v . tﬁe mdg;y for their yearly fiEiE:::ip:. C ) :I .;‘*
\ Becauee the school is so small and the community is ‘T 'Q°.’:
equally small, evarything .the school does involves every- _: <.

*one in town. For exanple, once a year the whole school

.goee to a city and sees the sights. ”In 1979 theyﬂweﬁfjto- f .

-

Salt Lake, stayed at a motel, vis;ted the Channel 2
televiszon station and Baw the state capitol Mrs DaltOn 0

: \and a parent drove the cMtldren to'the'pity Ail_the
parents come to PTA meetings. ~They are usuallé pot '
. lucxédinners- The Christmas program that is held with
the Baker School is attended by everyone "in the valley
It is the highlight of the ﬁear Everyonefdoes all ‘they -

. ; N - . PO T
.. _ " can to support the school. . - : - . L e

Students mtteng_the Garrison School for:eix years.

When the are in the seventh and eighth,grade they .can

elect to tay at Garrison or. go: to Delta One seVeqﬁh _Q\ 3 AN
grader has Btayed for the 1980-1981 echEol year; one ,

P eighth grader went to De lta After the eighth grade-all

N :‘, the students hav to go board in Delta . Ce e

. . \ ‘Mrs. Daqu received her educational training in" < ° e

« ¢ -'Chicago and has taught at a variety of schools She d

thereforefﬁas a good ideh of ‘the advantages and dis-\ PR
..\d

A advantages o;,her-current teaching arrangeménk ' She likeés

f“ " the fact .that’ the studente can pace themeelves .One fifth

+

grader is working on.a.sixth and seventh grade level. - She

"

. dielikes the noise and the ‘inability to provide’Ia{ée o
phyeical education and library programs » $he aldo worries
i,af” lt:hat maybe a' student should*pot have the same teacher f?t
- ) ? ’ i A" " ) ' .
Q .- - - . 136 X . A -
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- 80 many years,. But she poznts out that each school has o

its g;oblems and the studénts are getting as'good an ’ ' .

education as they could elsewhere.{?,

, R . . .
Park Valley ) - - .o : -1\\

.
-~ !

:Park Valley is another example of another isolated
.community whére it is too far to bus students to a 1arger .7
center Park Valley rs in the northwest corner of Box
Elder County and is about fifty miles from the Idaho .

border and, seventy miles from Nevada.. The school'ls 1arger

r

than the one 'at Garrison There are £wo teachers who

have responszbilities for kindergarten through tenth graaes. - }

S g

The schoolhousp in Park Valley has been used for o
K fift a;s. her a th tmo ma n cla room the - .
! y ye »7There are the i ssrooms, e S
1itt1e room for the younger gradesﬁsnd the big rooms for o .

grades five through ten. Additions have b ade, however, Fii

and a‘ shed haa»be&gonstructed near the ‘school tci!ﬁﬁe used
" . ’.‘for tyge and shop classes. ) . ) B :-.. ~V;~
' . ‘ * The Park Valley School 1ike the Garrison School, is
operated somewhat different than: the earlier ;yo teacher
o schoois wérs. qunne Carter has twenty-four students in,
”klnderQarten through fourth grades, During the first . -
ﬁi . fifteen or twenty minutes of school, she has respon;}
| - bilitiee for all the’ students. Then an aide takes the .
DU | kindergarten students and works with them threughout the T
e ) :-morning ¢ Mrs. Carter-giyes the aide instructions on f . e"

L | working with the small children‘:nd,then 1eaves the ‘aide

to teach them. She\ is then free to work with the cther
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four grades. In the afternoon another aide comes in

. severgl days a week. Whén she is there, Mrs. Carter likes

‘to work on academrc subfects ’Other da&s Ehe works .on
arts and éraft Two days a week the class has muslc
The stu@ents also, have an-organized play peried for ~ )
physical educatlon | |

\ In the big: room, the teapher has grades five,through
ten. However, she also has help First thlng in the
mOrnlng the ninth and tenth grades, who are all members of

the aprmon Church. have a released e for rellglqus .

a

-instruction. Then during the rest of#¥he morning she has
- »

an aide to‘help with math and ﬁrglieh°' Mrs. Carter ex-
plained that their goal in all the grades is- to teach the
basics. .Because of time, some of the frills have to go
After lunch a .CETA’ worker helps the upper grade with y
physécal education. THen another aide teaches the nlnth
arid tenth grade type and a third aide teaches shop to the

!

seventh and eighth grades. The teacher igs then free to

work with the fifthland_eixth?graﬁers. : .

" Both of'the teachers at Park Valley bélieve that
there are some thiﬁés-tﬂat all'etudents caﬁ‘benefit'grom.
Therefore, durihg'math and Ehglisa eepecially %he? will -
explaln some functlon to all the. qradegvat once. ‘fhen the- -

p
students can work on lt at dlfferent levels For=example,

-

Mrs. Carter can explaln time to all the lower grades
qpe youngest'student can draw .hands on clocks while she
teaqhes_the»other students minutes. °‘Since there are more’

sthdentsiﬁer'grade there is more reciting time and' less
) ' ’

ws ... L




individual work at Park Valley than Garrlson

oot Mrs. Carter belzeves that the small school provzdas >

]

more opportunity for speglal activitles For fire pro-
tection week she used part of the Engllsh perlod}to plan
‘a play about Smokey the Bear. Then the large ,room, th

klndergarten and the parents were invited to come. The
~y -

first graders sang a song about Smokey the Bear. The
%

other grades put on a play and then everyone was invited
to ‘sing the song. For Valentine days the kindergarteners
stay all day. and the school has 'a party. There is a

~
- Christmas program and at the end of the school year there

is a farewell program for the graduating tenth gr&ﬂers.‘

. . . } - +£
For Columbus day-and Thanksgiving and other spec:i;al‘

I , . _— .
holidays the students work together. on special projects
in each room.' °* ) .f

The trdck meet is the big event in West Box Elder County.

Y i ' .

Students from Grouse Creek, "Showville and Howell all gather .

at Park Vallejt. Each grad¢ takes part. For "the younger

“grades ribbons are given to each student; in the upper
grades they are given to the top six% .finishers. The , -

-

communities are all 1nv1ted 'to the mest. N " D

. . Mrs, Carter says that these kinds of activities and ’
t\he@dvantagas of Iiv:.pg in a rural area rrlakes the ° s;hool’ &

. . worthwhile to' her " Park Valley is & very small town and |

r ‘ nearly-all the people are Mormons All the pecple knbw

each 6ther because they a{e tied togethef in church,

- L community and school act1v1t1es Some%imes the pupils

-

' know too much about ‘each ‘other. The school is set uo}so
L . ] : S - - L




* . tkaching and the best of a rural eetting to ‘the students,

. ,“ . ' - 17 _ _
4 ‘that a gifted Qirst grade student can learn from the—third
and fourth gradefleaaonz. I£ a slow third grader will
listen to the louer grades, he/dh¢/ can learn what might
have been missed, Sometimes, however, the gifted child

. does not have‘all the resources needed- to grow and thp
slow student doe; not get the attention ndeded
‘ " But the Park Valley parents’ atrongly believa that
" their ohildren should be in their home environment?, That
is why they fight attempts to have the ninth and tenth™
gradere moved into Tremonton. When the students leave
for the eleventh grade. they face the problems most
students do not have until they Ieave home for college.
The studente do not have parants to help them etudy and
they are eometﬁoes in homes where they have never met the
! people.e The‘students de have contact with the Tremontqn
stlidents through church activities. Al in all Mrs,

Carter ﬁeels that the school providee-the heet of(the.
. 19

L3

Cedar Fort

h] LF

i

~ Unlike the school at Garrison and Park Valley, Cedar
Fort'is not completely isolated from larger scho ls, Cedar‘
Fort is only about dixteen miles_;rom Lehi and the older
students are hussed there for grades seven through twelve.
- But the gchool is rmportant to the community of Cédar Fort
o Gzﬂand the residents take great pride in it and do not want
to see it closed. Paul Gedho, a.fourth grader, has caught ‘

Some o¥ the spirit of- the echool When it was suggested that

» -
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the school might,be closéd, he threatened to beat up the '
.‘Person ithe was his size. He also talked of shooting
" e.people who tried to close the school with a water
pilstol or breaking windows in protest. The people are°1h
so .uged to having the school that they don't even think .
of it being closed. To them bussing their children
sixteen miles is gtill a long ways.

The Cedar Fort school has two~xooms: the little room
holds grades kindergarten“to third and the big room houses
*grades fourth through sixth.’ Paul describes the school,

"It is two rooms, and it is a big school. 1It has a big

archway and two big windows you can climb up on and sit
and jump on the next kid that comes out the door ..
. Inside he says‘the,school is just like a regular classroah:.
' He seeg no difference between it and the school he attended
in Texas for- a.xear . To Paul desks; blackboards and .
bulletin boards'are the elements of a classroom. 20
,‘ The teacher makes a major differehce in a small
fschool.sincefit is possible for th&;stndent to have the.-
same teacher for four years. Meredith Genho,'Paul's' ' l&
mother, explains that is good when the teacher i& géod

and hardship when the teacher is poor . She feels the

-

female teacher.-in Ehe younger grades is not as good as e

- the man .teaching .in the big roo:m.21

Paul describes the
.woman in the little room,-Mrs. Cook, as an "old, old
lady" who'tanght the parents of the ¢hildren now in’

school.: Mr. Reed is a man from Lehi who drives ovér'each oo

F’ ° day. Paul says that he ig a good teacher becaqge;he’iél'

ERIC ." .- . . 41 - P
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- grade. The holidays 1ere‘usuallf obsexrved by/db%ng'art

time to get through thﬂ required subJects The school has ; v

. 19
fair andﬁﬁfqdoesn t@read notes.
"Subjects are rather limited in the two room school.
Paul remembers in kindergarten the students just worked in

small notebooks,. In the first grade they had.no science,
sgcial studies Qr music. fhey had music in the secdnd

projects. In the big room the classes have sciefice ﬁrojects.
The classes have fio music in the upper grades because Mr, —-

Reed doesn't 1ike music but also because there is bare&y

physical ed two times a week.
Nearly all the classes are individual,study.j%Paul

says thékrur; Reead usué}iy’writes the assignment on the
ooara or tells each ciass where their' assignmbent is in
the textbooks. If gomeone.has a question, Le/she si@ply_ Sy
raisés a ‘hand. _Sometimes.when tﬁe clasgs is starting' '
something new, Mr 'Reeo:%r}; take ‘that grade and explain

Eﬂe concept to them. .Pau} says that he usually listens '

-+ to all these explanatrons. , The c;ass sometimes plays

kN . P ’ R ‘
learning games. Paul remembers spelling baseball where -

. by spelling words corrsctly the players can move around

+ ar
v . .
»

the bases : R
Paul loves the scﬁooi an& faels that he is getting

- as good an education as pe‘cog;d ahywhere else. Part of

wﬁat he loves aboutathe school is thé rural setting. He s
likes to hike o the “Indianmwriti?g and to hint rabbits

qhd other game althpugh he usually only catches grasshoppers

— . '




. . 20 o f\(\
‘Paul remembers that the school children once tried to conyince«
' Mr. Reed to take them on a hike.. He complained that'he had Y
sprained his ankle.and could not walk. The class declared / - Q/I
’that they had all spralned their urlsts and’ could not
‘wWrite. Their clever answers did not win a hike though.

Paul is very mach a country boy. His'father runs

tle and he shares his views of sheepmen. He dislikes,

the,;itf and'the urban life. He is éomgwhat close-minded
about people who are cifferent like those who live at the .
Whlte Ranch a f’//mlles away . His,view-of life and the

school he attends are not much dlfferent/than those of the

pupils and the schools fifty years ago 22 - : N s .
S -
Priwate and Home Schools AV | 4

While the puhﬁec achools hav, gradually moved to
1arger graded schools, there has been a move by.some
e
’parentg back;to the country school concept. They are

able.to reach their goals either by enrolling the children

) . . +
in private schools or by teachin& their own children at
. DI e

home.

-
- -

" .Private Schools .

1

_ Private schools have® been started along the Wasatch '
Front. Some of them -are ;et up to help the gifted child*
. others are able to help those with behavior problems. 1In
some cases the schools offer a particular educational style <L
or religious instruction that the parents or students feel
is 1ack1ng from the public schools. One of the major ad-

vantages of the private schools that was also an advﬁntageg&
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‘teaching phonics to the children. ‘The school is’small -

what some educators call a return to basice The Carden.

. early country schools is religious ¥raining. Until. recently

from earlier schools is ‘the empRhasis of the three R's,

MR B> S ‘
of the small rural schools'ls that the teacher is able to qive
lnstruction on a one to one basis. For;example, the Salt

Lake Carden School follows the Carden reading method of A

enough that the students can receive ind1v1dual instruction.

_Another element ;hat many of the private s¢hools adopt

School, for example, emphaSLZes the phonetlc reading -,f:
program They also teach arlthmet14 The prlnolpal,

Anna Lou Jeffs, describes it as "basic math, not new math.

.

We teach the children to do math, 'in their heads, not on

w3

their fxngers The CatthlC and Lutheran elementary

parochlal schools also offer a basic three h)educatlon.2$

And the Amerlcan Heritage School in Pleasant’ Grove which
i;\run by Mormons belleves strongly in emphaeiZLng “language
kills, classrcal literature and tradltional math. n25

~ Another element that is somewhat dapted ern the-

prayer in publlc schools was not qu stioned in Utah;

it was simply part of the day at school, _With the new |
Supreme Court rulings forb1dd1:§ prayer and Bible readings'
in. the public schools, ‘'many parents‘have placed their ‘
children in private schools for religious purposes. This
religioos instruct}on is usually s&imply Christianf no

one religion is emphasized. incipal Jeffs of the Carden

L}

School explains,

e
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Miss Carden infended her schools to be Christian °
schools. . . ., Non=Christian parentg who want

te send their children to Carden must accept the '
Bible instruction that is.a required part of . | et
the curriculum,- and thsg must accept prayer

. in the name of Christ.

The Catholic and Lutheran sclools .also. have daily
religious activities including.religion classes and . .
prayer. Sister Joan, Ditto for Dick Wenigar, the
principal of Redeemer Lutheran points out,

We carry Christian attitudes of morality, human

dignity, and respect for one's fellow han

throughout “the curriculum=--even recess.

We will teach Lutheran doctrine. #n Bible.
cldsses, .but we.do -not ashgéhe ohildren

. to believe it. 1It's hard put.down other
| belod o some ti“’hiiq“i”g k- Qi
;The exception to'Ehe*strictly Chr%stiah rule.is the
American Heritage School . £§;Z;s started i& 1970 1 lTL;
'a'groﬁp of professors from'Brigham Young University who
: wanted their children to learn LDS scrlptures and doctrine
in school - The school teaches Book of Mormon and LDS
, Church history as well as the Bible each day ' NonvLDS
children £an study on their own if they object to the

religious teachings The school does hot teach evolution‘

at. all“ Because of its consegvative religious stance,

it has been callell “An arm of the John Birch Soc1ety run

o by a bunch of Mormon houseWLves,f' The school’ says it .
- ’ v ¥ ’ ’ ’ “ '
has no political stand however 28_ ~ w
. 4 ’ - . -
Many of these private schools have elements of the
»

small raigi schoolg but they are still large and the

L




classes are graded. - cher schoolssare - Te) sma}l that
llke‘ihe rural sehécl several~classes meet in| the same
room. The Realm of inqu;ry is an experimental learnlng
centertfor glfted chlldren - The school has three sectlons
~in the L grades,”K,l, 2-3 and 4-6, one Junior high.and
R " pne senr:S\high.class.l éhere are.eight fullytiue teachers

~  and four part;time instructors for'subjects like art and -~

dance. The\students aﬁe encoyraged to study at their own B

“ rate’ so it dves
:' -’...f
téacher

ot matter if, several classes share’a ) : .39
d a room 29 ’ . :'

Marmalade Hlll‘School is for chlldren with behavior N

Ed - —

“problems. The students are encouraged to work at thelr

bwn rate.’ Four full-tlme teachars handle seventy students

. lelded lnto three sectlons ;grades one to fﬁ?r in one room,

5 flve,to sevep in another and elght to twere in two ‘rooms.
A . Ihe Marmaladé SchooL ig Jruch lzke the. op:. cI¥ssroom T

' i concept of tﬁe lBGO'sc All the students tend an

: encounter sessi%n w;th theoschool s counselor.. ‘They .

also learn yoga go “keep the kids centered on themselves

‘and develop qoncentratzon;“3° =00 T
) ._ .., ‘:‘ ¢ . + o“:‘ R '
Home School « ~ A ° .
* . ¢ ’ ) ]
. Andther way tﬁat'many peOple are urnigg to the

schools in prlvate

———

small schopl concept 15

homes.i In 1939 Stat perlntendent of Schools Walter

.
[ ’ ]

;\ Talbot told a prlva school Zloh's-Camp Academy in

‘ove, that Utah parents ‘had three opt:.ons~~ They could

146 .‘
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-establish a pfivate echool or they could teach théir
children at home as ﬁrescribed by the Utah Compulsory
Attendance Law. There i? some vagueness of how the -
home and private schools should operate In 1977 j:heI
state attorney general said that equivalent courses“

had to be offered but there ig no control standard.
. A number of people have'set'up home schools in Utah.
One woman explained it..ig easy to set up a home scnool~ - *iaﬁ

. .in Utah. “?He only requirement for Utah is compulsory

attendance w3l To'helpethose interested 1 etting up
a school, some residents of Cache Valley have organized dh/
- the Cache Valley Private School Association Membersg

L]

‘of _the group have to 'declare a belief in God and the u. S.

Constitution in the tradition of the founding fathers w32 N

Through organizations 1ike these many home.schools nave ’
been started. Logan Superintendent Jilhes Blair andgéache "~
T Superintendent c. Bryce Draper said that ten years ago
there wer; only five families in the whole state pfoviding |
_ home education. At least that many had been created in
Logan in the 1aet*two,yearsf” Both Blair and Draper are
concerned acout the-quelitf‘of education. Blair seid,.“

", - . . - »

think sofe of them are-on ap ego trip . But-in the'long '

— - — ‘A-———-_v--—v- *

o < run, ‘the'children Won't receive the quality of education )
v as’ in the 1.':1.1!'.s1ic.eu:hools.'33 Draper said, "I still have
Ja lot -of confidence in public“schools <« o I think

"we're- doing a very good job, and I don't think private s

schools are doing as good a job “34 . . ijj
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People continue to set up private home schools for a

. .
number of reasons. First, many want to seeq return to the

/J R .

basics. Norma Luce said, "The schgbls are not very good. . . o.

Children are not learning to read, they're coming home With{r (

35

bad.habits.” Others want to have their children have

reiigious instruction. ’ R - .

But others simply flnd that the home school works .
beet for their situatlon. Bob and Evglyn Owens’ organized = ‘
a school so that the family cou}d care for their grand-
mother at home. She teaches the.children from old textbooks
which she fee}s‘are more valpable. "Michael is 1e§rning-
Eo read by pnonics in the McGuffy Readers: the .one the .
founding fathers used,” Mts. Owens exglhins."“Some might
call them outdated and some lnformatlon like feedlng

‘\ . - ~—
the chickens, isn't current. . .». But it is a historical

&

. experience, and lt's real, not these silly make believe. . ~ .

things they have now." She feels the same way about

the Blneback SpelIer ; “That'll take you cledr” through

high school and you still might not learn all the words. “3§ R i-
Setting up home schools has been'easy for: people in

cachie Valley. The arrangement was not soﬁslmple for the

Singer family in Sum@it,countﬁ.~ For them the.Utah.laws
P ’

ﬁ\ﬁere not open enough and their attempt to set up a private

school 1ed to a court order, a contempt of court charge

ol |

the death of ‘John Singer.

John.Singer was born in Brooklyn, New York on January
' .

6, 1931. He 1ived_in'éermanY.untilfH! was fifteen years

|
old.where he was member of the Hitler Young Movement. ' In
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1947 he returned to the United States and‘moved‘to a farm
Swned by'hie‘uncle Guslar Weller .in néiioh,\ﬂﬂaht He
later married there and had seven childrqex TH& Singer
children&attended the public echooIs until 1973 wh%x the
‘parente withdrew five of their gseven school age children
from South Sudit Elementary School in Kamas.37'

John Singer said he\took his children out of the
SChool because they were exposed to “drugs, sex and homo-

EH#J,sexuality“ and the school falled "to teach rellglon.

' He added he firmly believed in teaéhing children reading,

« Writing and arithmetic but it was more important that

* they be "trained %p be deceht characte!s.“Ba‘

. . Singer built a one room sthoolhouse on his farm

I property . The family -received a Certificate of Exemption
on March 22, 1974 which allowed them to teéach tlheir
children at- home as long as they taught the same eubjecte
that'were required by 1&W“ln the publiq schoole, tga“u

' eubjeets Wwere taught for the same amount of time as ‘in
the’ dietrict schools and the achool district was allowed
to monitor their education at home. , '
In September 1975 the Singets refueed to allow the
dietrict to monitor the echoole Singer said he had K
‘agreed to dhe c;;dition only on a, trial basis. He did
not like the regimentation that takinq‘roll and testing -
the students required Therefore on March 11, 1977 the
\ ' echool board withdrew the Certificate of Exemptipn. Four-~‘

<€
months later John and Vicky Singer were found gumlty of

L] . A . B -
- .
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- . PR ¢ . : ) . y
| \not complying with,the 'cotnpulsory' school ]LM;, and in- R

;“ ‘ : Decmbor they were sgheduled to appear for trial that . e
" no members of the Singer family approved of, . sgv,;-af <~ e

. optiqns tfore offered tov the Singers including 1ettinq a A '

39 e

s tutor instruct the childrgn oh a daily basis.
Singers were hncT"' guilty'<based on, the testimony of - . - :;".q

N

Dr. Victor cline of "the University of Utah who said that.

£ L
while the Sinqar paran,t's had aboVe averaqe IQ 3, the .ot e

) . children had tested .vzel],- beioy. averaqebn the IQ anﬂ
A achievement tests.“? Singer replied that his“stahdards’ l Y

were different, T . h . e SR P o

-

After ‘811 these troubles, Singer decided to £orm a ,

e rivate, schcwl Pﬂe reoeivod the incorporation pﬁpers >
- ‘ from thg state in October, 1977 and, nme¢ his schoolr ' '
*igh Uhitah Academ o™ S:I.n cr said,' "t fi ?ed . e a w0
‘ g Y. g gu VAN
* this 1§ the best way to.go in owpy:pass an awful o

lot of nassle."42 .

'\.o 5
For dwhile the H:Lgh Unitah Academy opexated " ;'. o

. had before."-"rhe school bell rgnq ‘at 9:00" a B .or whenévern

Lo the morninq *chores were cqmpletad The Sing‘er t.\.hildren |
. . then crossed the'dirt road to the' schoo'i Tfaere their Lo

L wt wr
‘x. ..

. mothér taught math, English, spel*iing and histor’y 'I:he.
A * Sinqers believed| that a chid.d ‘learns: dest when their s

interests develop., *'Formal instruction ‘ended a.t noon.
: >
&q the afternoon the children were each,,gz.ven a praotical

> St assiqmnent ‘to help their father or mother. The boﬁ for
Lw .‘:‘u- ‘ example, cui; wood and the qirls help,ed” w:.th canninq and. | >
':;'\ '_ -sewinq.h/- oo _ h SR “ ‘:‘ ~ .
C oo s .
e T AP T P O I P G ‘

Ui A . . o . . ' . .
&‘S}QWWM ; n‘-sw-bnld'z. o T S NI}, O R S T R S P Lo " . R
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For menths_the school conténued.te_operate. The‘_

‘court case, inedlguresolved. Pressure, ubuever,

. gtarted to mounht to arrest Johﬁrsiﬁger;' He and his family
became almost prlsoners ‘in their own home. Siﬁger'didn't
want to IEav5,for fear of bEIng arrested. _Stil} severall
attempts were ;ade to arrest him, and on January 18,

1979 ten law offlcers attempted to ,arrest Singer and killed

‘him, 44 ’ '

 After theﬂkillimd the Singers were ﬁut 1h e foster

L

" home. - Then a court order * 4 issued that the children

could be edudated at home w;th_the'supervieion of tutors .

"from a Sa:t Lake ' private scﬁobl.\’Anothet ef?mption
f w
45

.

certificate was issued. Mrs. Vickie Singer has now =
’ £11edwa wrongful death suidg agalnst the state for the .
d’;th =3 her husband ' o s .
e 0 . . P " .y'

-
@ - - . . - L)

g 'Couhtry Schools in the Future

.
“
. = v
. N a Y

. Schools have chargeéd a great deal in the last two

"benturies Once small schools were'coﬁsidered the-best-‘

\form of educatlon, for ‘most of the twentleth centu;y
the MOVE‘has been towatds, consolidatlon  The slogap

"blgger is betterf ‘may be outdated sooﬁ though. . WHen =~ °

+ gas was. twenty—five cents a'gallon at the beginning of

the 1970's there were some valid reasons why the students

in Boulder were bussed thlrty-fxve miles to Escalante

dnd the students in Long Valley were all, sent to Order-

ville. But with the prlce of gas® sodring the’ way that it

v is there may comé a time when buss;ng will not be’ practlced.

S 13

‘\

L]
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The move at "the end of the nlneteenth century and.
thg‘first of ‘the” tWentleth century was away from-the o
b ungraded scho%l to the graded schoo* Dur:l.ng \e 1960 's
there Las a move to an open classroom, lndlvidual learnyng
and’ unstructured schedules Thg‘program has moved back o

" to the closed classroom in most of the public sphools

c\"
rx,/}Many private schools, however, are still uszng the'un- . . |
\ .
gradednclassroom approach é.. . '
... One element of the countw school that people lnter- -

-
viewed for this project felt was essenhdal was the retirn

-+

to‘the_gaszcs. They felt that in the attempt to teach extra
A

kcnrriculnm classes the reading, -writing” and ar;thmetlc had been

neglected. They complaip’that.studente.today can't spell,

read or write.

L]

34

The road that the country school wilil follow i the

future is hard tell: The statehoﬂ.Utah still seems
. commltted‘to consolldatlon Most of the schools™that. can
/- s
be comblned have,been and so lé‘ﬁlllﬁbe-a question of

L}

.whether they remain together Educatlon phllosophy on ’
.how to teach and. what to teach has changed and w111 probably
change again. ‘It is apparent too in'the dtate of Utah
. that somethang w1iI have to be done: to control the’ cost_
. " of schools. These are the questions the future faces, the

A

’ .past holds' the keys to some of their answers.
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S ‘~GARRISON, UTAH: | S _
'THE ONE-ROQM SCHOOL WITH MULTI-TEACKERS k

.

By Jessie L. Embry ’ SN ’
L] 0' ] e .
. :'_ ‘I'n the early 19203, Alverda delange, a normal graduate

from Brigham Young University, received a contract to teach in a

* ]

one-room school in the San Juan School District in Southeastern
- v . . 4 ] . L
Utah. After arriving in Monticello, she was assigned to teach,

a ) . . L !

- at Cedar Point, s smsll_&oéﬁuni;g along the Dtah-Colorado
1 L u LT "”"f . v +n Yo .y N e T 1 [ - [ i, 1

- .
v s Falgldl s

at

border. - Although it was .only thirty-five miles from Monticellwo

“to Cedar Point, it téok.Agyerds apd the county superintendent

nearly all day‘to éet thgre'ﬁecsuse a2 canyon blocked access to.
[ " ., ¥ Tt

the cbmﬁﬁhity Whed theyrfzmnk;y arrived in town, the

superlntendent coak Alverda’ to see the school, .She récslled
‘-
lster, MSeejng it I cgought surely thsa’bsn t be the schoolhousa
5 - o
where I sm\to tesch Hy ejes are plsyxng tricks on me, gurely

e H

.1 am not bdck in the esrly 1800 It looked more like s'bsrn,'
_than s house. ‘Adverda fouﬂd thsuﬁthe 1n31de sppesrsnce was as

- L7

- digcourh@ing,as,éhe 0u£s£§s.‘ “Ic«nss very hard to,push the doo?
L. opén. ‘ The rough ldwpéi«éenqedlior outside and inside. ..
» : - - .o .

7
. T

SN There ‘wasn’t sncheiliggQCOﬁit,'just.pafters which let in the
. PR . . [ . . .
sun, rain and. snow in- gome places. Just a little Gook stove to

’ e f . . . . -

,heat up this large room. Church was held there on Sunday. Tpey




- - - Wl
"

mait'haye enjoyed church-that Suudaf as the floor was covered <
NN . )
with pfhenut'ahella."= . .o )

..Although“AJverda deLange thought that she had atépped igto '

the hineq_gath century, her atoéy is not uaique. In 1938, ’

»

210, 000 one~room schools still. dotted the United States

T

uiauntrySLde.. These small schools usually consisted of- only ome

rgof and a "path," if they were faftunate. that led to the-
outdoor'"pffi;gs." Many of the school buildipgs;llike the one-
in Cedar Point, was crudely constructed and poorly heated.

: ¥,

Sometimes, however, they were the only public buildings in the

towns and were ufed for church, dandes, elections, anq parties.

’ . . .
‘Jhst as thetachool buildings crgatéd'prob{ema for teachera
‘ R -
like Alverda deLange. the teachxng arran ements 1n a one—room - 7

Y 1T . B L T
¥ oy, . L 110 W " 1w AN . = abe we

school were alsgp difficult. The tiaspsfiﬁﬁed to deal thh eight
- ‘ v

-

M
L, -

classes in one room. s They had to plan "busy work” to keep the

_ students who vere not reciting occupied*and in their desks. The

noise level vas high as one group was slways reciting lessons

H N - .

" . while the other students were trying to atudy. Because the: e

- b L 3 r - v_,‘ - .
teachers had *so many different levels of.atudiés to deal with,

-

they were barely able to teach.the basic R“s, reading, writing

| - - . .
and arithmetft. ' There was little time for science, literature,
]. L4 . fr ;jﬁ"

‘ hyscxal educatxon, hxstory ‘and 3eography.

| b .
o \ih i Although there were some advantages to the one—schools L Co

* . blecause the atudents received more xndxvxdual instruction, many

. P rents, teachers and atudéﬁta felt that ‘the d@sadvantages were ° e

1.1 . e
were. far greater. As sooh ag possible all the small schools in

one community were cousolidated. Later when tranaporﬁiaion .

: ' ' : 2 T S

- J. ' . ] a, ‘ .. /

157 7




: . N . - N . .
improved, students were bussed from the outlaying areas into a

central'school. Gradually the ope-room 3chools thnoughout the ﬂﬂqga

United States were &losed

-

Eowever there rema1n~spme isolated areas where one-room

L

schools still operate because ‘it it too far to bus .students to
¥ ) * ‘ N
.Garrison, Utah is an example of one of these

another school.
" e

communities. ocated along the Utah-Nevada border, %t'is almost

one hundred miles to Delta to the Millard County School District
., officps a'nd almost that far to Milford in Beaver County. The

-

nedrest town., Baker, is about ten miles away, but it is just .

L]

over the state line in'Nequa./ For awhile Baker and Garrison

-operated a joint school, but then™he two states decided to take:
.charge o6f - their own citi;Ens. There

y Ian
' Baker and- 2 one-room school in Garti'

-

Vls:t:ng the school ac Garrison &n*)he 1980°s in not a.step

now a two-room' school in

[

into the:n}neteenth century, however. The school is muck . .

4

"different than the onme-room lumber buildingzthaﬁ Alverda delLange

gncountefed: The schoolhouagﬂis 1ess than twenty'yeafa old. It :

. N - L] . [ Y

has a small offlce, restrooms, closet space and ongf ge

A
. classroon'that can be'd1v1ded 1nto two. During the 1980- lagiaii//,}:‘

school year, there were only nine students and oqe ;eacher'so° ¢

R a,
°_the curtain was open.- The room vas. decoratéJ vith bulletin N
. *boards, learning trees, ‘a plano and a color televislon. ‘Jody_

,_w~Balxon, ‘the teacheq)-spoke withr prlde of thé other equlpment ' PR

. 11ke_:ape ;ecorders, movie projects, and playgrgund equlpment
f\ ’ . ¥ ) ‘- . ! - . .~ )
‘that the school district had provided. .

-

4
The schedule was also much different than the ome-room

-
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‘v ‘schools 6f an earlier day. In a way, Mrs. Dalton has many
e .. ﬁ

/// Ceachers. In order to'work on a8 one-to~one hasis with the .
kxndgartener, Hrs. Dalton assigned the rest of the school to "

watch the public educacional program‘NB 2-1 ®ontact." While she

* P

helped the older s;udents with reading, the kindergarten student

“played with the toys in the back of the room and watched "Sesame ’

.

Street." The television served as a' meaps of instructing the
. [y

-
Y -

students while Mrs. Dalton gave individual instruction.
- - ) . ) ‘
The tape recérdefs were also additional teachers in the

classroom. Mrs. Dalton assigned thre students to read a story,

and then to answer questions about the material orally. - 1Ie

[

‘wbuld be impossible for her to spend time with €ach student
'dﬂfing the school day, and so she had-thé students record their

“answers on tape. Later %rs. Dalton listeded to Ehevfapes to see ~ .

L2 3
hotr well the student uuderstood the story and how they wete ‘able

to express chemselvea'verbally. ‘s . ‘ -
. " . . . i 'I, .‘.- " .
‘ T In the early one-room schools, the older children helped

w
[

rtHe younger students. Mrs. Dalton used her Qppef class mémbefs
the same way. Each day one of the pupils served as librarian

- ) , . . . . . ‘Ilf
for che school. Part of that responsibility included reading a ‘.

3 ° Lad

gtory to the ‘kindergarten student. The assxgnment helped- boch

:sCudents. the librarianm practxced hislher reading” skxlls, the

kindergartener ledarned by belng read to. In addxtxon. che- o .

L}

,seventﬁ grader helped the second grh&prniitﬁ Jhch; and both felt

that Ehey benefitted by the contact.
o . Despite all the aids that Mrs. Daltonm had id -the Garrison - .

School, there were six grades and six different levels thit had

I -

.
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the récorder, and all the students were involved in g school . _
s v . v . " - +
newspaper. - ' N ¢ e

‘students at‘once. -She plabmned art, social studies, sciemce and

N L A DR

SR TR W - o o

to be :aﬁght‘in ;ﬂe elééiéoomf Fsr that pe;aog ﬁearly\all of f ?
I .

the basic subjects, ;qad§£g, m§1h, Engliaﬂ and. spelling, were™™

donre on af individual Q;aiag ln‘abéignment.:ree in the miééle‘

of the éoom held‘the 5€§Eh6bk;.':he vorkbooka and'ﬁhe a;aiénmen:

L]

carQa.. Each studen: knégevheﬁ it was spelling timé, for - y‘:

example, and qéqld gg‘ZAd?ge: :he haaignment:‘ Thdrefor?, in ;

ael:luse,l the students taugh; :hem;ekyea. | o
There were aubjec:a‘%£g£ Mia,ﬂDal:bn taught all of the bt

) + t L

E]

mudic projecta that everyon€ could do. Because each student
N i “o .
worked at a different level, she explained the subject briefly
L B ‘ -
% [ . . -
to the younger atudenta\and in more depth to the older childxen.

- ‘
At the time I visited the achgoi, everyone was looking to: play

L]

cational training in Chicsgo

- Mrs. Dalton receivegdh r. e 3.

ls. She described the

and has taught at a variegy \of achl

. -

advantages and disadvantages\ her ‘current teaching ..

#

arrangement. She said, that students can pace themselves.” One
fifth gradér‘waa wo{kihg en‘d sixth and,siventﬁ grade level.

However, some of. the atudgﬁta vere not self wotivated and it was

F 3

hard to keep them -interested inftheif individuval éaaignmént%.

’

.8he disliked the noise and the lack of time to do large physical ,

. . 't /
educatiop and library programs. She also worried that maybe a

student should not have the' same teacher two years in a row.
. t = N N

’ B{t'dcspite these drawbaﬁ$t, she found &he school situatiom very

successful. The students;. the parénts and the county
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_superindent recognize the

.
.

eed for the school and support-it

full heartedly. With the use of "other.teachers" like taﬁe
recorders and public television, Mrs. Dalton is ablé to teach

and help her. students

‘.

A

more than- her 192b'a counterparts like

- " . *
. , & -l
Alverda delange. L .
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