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Hypothetical and actual problems in the

organizational, professional, collegial, and client relationships of.
college faculty were studied. A list of hypothetical Frcbless was

derived from a systematic literature search,'and sepi-structured
interviews were conducted with 32 faculty of -history, tiological

2

science, political science, and business economics departments of a
small, Eastern private college. Amcng the findings ar€ the following: -
respondents recognized that within the academic profession research
productivity is more highly valued than teaching excellence;
historians and political scientists understood that they faced )
restricted career opportunities, ‘but still displayed relatively high

morale:

eabers of all departments felt that their teacking lcads -

made it difficult for~them to keep up with their 4ds: many
professors felt that. public commitments to botMA h darde of

scholarship and teaching-excellence were someti

‘contradicted by

personnel actions; strained collegial relationships teth within and -
between departments gxisted: and the wajority of respondents were
displeased by the lar'ge nusber of poorly prepared and sctivated
students. Ncne of the following hypothetical organizaticnal frobless
vere widely recognized at the college: professional isclaticn,
excessive professional demands, large classes, fressure to relaxa
standards, inadequate pay, loose-coupling, threats tc acadesic
freedom, and limited cpportunities for tenure. It is suggested that

virtually all of the serious

Problems are related to the dilemma of

attracting studénts wvhile maintainifng high academic standards. i
bibliography is appended. (SW) : '
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Hypothetical and actual problems in the organizationsl, .  (

professional, collegial and clien‘;elationshipa of college professors
are explicated. A Iist of hypothetical problems* was de@ived from

~ . - )
/- a systematic 1iterd ture search. Seml -structured interview~ with
32/of the 3§ members of the history, biologioal solence, political

o » .
sclence and<business economics departments of a m;l p‘vnto

" college revealdll that many potential problems were either nonexistant,

' resolved o{ihmuod' off. However, Zioolining snrollments threaten
the integrity of the liborn‘l arts departments. In one way or another '

[} A .
‘virtunlly all of the serious problolul" related %o the (41lewma of '
attracting stydents while wmaintaining high academic standards. '

™

Purther research directed -tc;\ynrd‘ 1dont:§_..ﬂcut1cn.of ‘the cc;’chl '
otr\:ofmpnl circmut\anooq ux;d,or.,wh;qh do‘p.nrtuntj experiencing
declining demand are.able 1.;0 withs.ta.rg‘d prnq’{rn to relax ctmdarga
1s suggested: \/ . | ’ T | > “,.
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WHE TROUBLES HITH TEACHING UNDERGRADUATES

’ ' $ 'Q
The sociological literature on higher education focuses on graduate training

and research not undergraduate teaching, on prestigious. research-oriented
uﬂiversities, not undistinguished teaching colleges. on formal organization, not
informal relationships, -on student cultures, not faculty cultures and on those forces
‘which create and maintain the autonomy and isolation of professors rather than those

~which draw faculty members together This paper describes the first steps in a larger
project designed to help redress these imbalances

Our immediate objective is to identify the essential problems posed by the diverse
e spcial contexts within which undergraduate te&hﬁing takes place. The‘ultimate objective
is to elucidate the natdre. dynamics and consequences of faculty cultures. By faculty
Cultures we refer to the uork-related perceptions, nerms end values which are shared

by part or all of the teachers or ptofessors within an educational institution

Faculty cultures are essentially cultural guidelines for instructional practice which
are developed and/or maintaineg,by informal collegial groups. - In academia as in
.industrial (Barnard 1938. Roethlisberger and .Dickson 1947; Gouldner 1954), military
* . (Page 1946-47; Shils and Janowitz 1948; §touffer 1949; Little 1964; Moskos 1970). and
; other professional settihgs (Blau 1957; Becker,.Geer and Hugheg 1968; Baldridge 1971;
Freidson 1975; Parelius 1980), the uork'group defines means of copfng with recurrent
problems which are socially acceptable to 1ts members. This informal group may also -

- -/ . brovide social support-ang consensual validation for individ\alcand collective
deviance from official regulations (Harch and Simon 1958; Blau and Scott 1962; "Becker
s 1964; Perrow 1972; Galbraith 1973) It is important to understand work problems

because thay so often stimulate occupational culture-building

:n \ ’ ‘\ R , ;
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¢ Research Procedures

A comprehensive search of the sociological 1iterature regarding the probiems of.
academic work was conducted It was suppTe!nbnted by a computer search ofrERIG~ '

(1966-79), Socio'igica‘l Abstracts (1963-7-9) and Pszcho'lggica Absﬂ'acts (1967-79)

data files for materia'ls re'lating to facu'lty cu'ltures " On the basis of these
4] terature $urches a list of 30. potential or hypothetica‘l prob'lems was’ constryucted
which served as the basis for the interview phase of the research.

The interviews were conducted at a small, private college (hereafter refe red
to as Suburban- College) 'Iocated on the fringe of the Boston-l-iashington n;ega‘lopo]is
Attempté were made to gathdr questionnaire and ‘interview data Trom all the full-time
memBers of the llistory (11), Political Science (7), Bio'logica'l Science (7) and
Business Economics (7) depari:ments In the end an except two bio'logists and two
economists cooparated. J response rate of 88 percent. Background information was
collected in a questionndire distributed in advance .of the. interview The interview
1tself dealt with potential prohlems in undergraduate teaching and both Individual
and co'l'lactiva responses to those problems. These smj-s;ructurad intarviews varied -
from 1-2.5 hours in length with the mean being approximate'ly 1\5 hours. The professors
clearly enjoyed discussing their work prob‘lems with an nutﬁtic outsider. With

only one or two excaptions thay appaarad to be both candid .and thora(gh in their. _ |
responses. > ’ CoL -, 3 ’

‘ ' The Problems in T%chim Unde:graduates _
Co‘l'laga profassors.who teach undergraduates consider themse'lves to be

_professionals--highly trained and committed _experts who deservt respect. autonomy and
financial security But the socia'l contexts within which they uork may make it
difficult for them to a<{ieve the rewards they feel are due to them There are
potentia) problems which derive from 1imitations inhérent in graﬁhssiona training
and assocfations, o rganizationa characteristios of the colleges which emp'loy them. ‘
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) collegial .re'lationships and student relationships. 1In the pages below we will describe
what the literature says about these prob'lems as well as insights generated by our

-~

J

\ interviews.

\ ) .
Professional Problems ' -

h)

Hypothetica'l Professional Prob‘lems . ' T _
Perhaps the most basic professionai prob'lem 1s that co'l'leg:professors are not

", trained to be undegradugte teachers (Newman 1971; Hartmett and Katz 1977). In fact

S critics of existing graduate programs feel.that such programs promote a trafnped

incapacity to teach undergradu{tes effectively (Katz and Hartnet,t 1976) The facuity

- wi thin Ph.D. programs ténd to ce'lebrate research and extension of the frontiers of
knowledge. 1In order to maximize their potential research productivity, graduate
’students are encoura to cpncentrate their work within narrow areas of specialization.
Prospective professo are expected to master the theory and research in their s
disci p‘lines and to develop the ski'l'ls and commi tments necessary for adv‘:n\cement of
those discip‘lines They are not expected to take teaching methods courses to prepare
for their ﬁure roles as undérgraduate teachers. Indeed, the conventiona'l wisdom
among acadelnicians is that the pedagogical knowledge base is extreme‘ly ueak Educationa'li
thnry and research, though voiuminous, 1s generally dentgrated and thought to be
use'less in guiding professionai practice (Lortig. 1975; Dresse) 19]6 353 356). So
it is tha»t preparation for teaching 1s neglected and undervalued in the professionai

socfalization of college professors. - _ \ ,
A closely related:set of problems stems from the fact that ndergraduate teaching
has relatively Tow prestige within the academic professions (Jencks and Riesman 1968;

Neman 1971; Ben-David 1972; Cole and Co'le 1973; Light 1974. Cottle 1977: 151).- S

cmmq to,research and publication, teaching can be characterized as a "semi-
professiona'l" activit,}/ because (1) educational theory. research and technology are

uncertain, (2) graduate preparation for teaching is minimal or nonexistent_, and

-~




(3) instructional practices are essentially private and sheltered from collegial .
scrut)ny and criticism (Lortie 1966 Jencks and’ Riesman 1968 Shils 1972; Dreeben 1973)

Professional recognition 1S much more likely to be given to ‘those who contribute to

", the discipline through research and‘publication than to. those’ who are, the most

§

effective teach:{s..

A third set/ of professional problems stems from the fact that although career

aSpirations are often high. career opportunities are seveng%g;limited The combined
effects of oversupply of academic personnel stable_or deClining enrollments,
tenuring-in, extension of the mandatory retirement _age and tnflasion have brought a

| depression to “the academic marketplace (Parelius and Parelius 1978: 209-13; Licklider
1979). . With the advent of retrenChment, the prospects of a new !"D holder-for a
career within any given college or university have dimintshed and opportunities for )

_ vertical or even hor¥zontal mobi1ity, by moving, from one institution to another are.
Z\\ rapidly disappearing The 1imited - resources of profyssional brganizations (AAUF, AFT

and NEA) are strained by the effort to maintain present. .wages and working conditions

¥ In fact. the economic position of the American professoriate is eroding Especiall-‘\

o among young. untenured professors, Timited career prospects are likely- tp have a

L

devastating impact upon morale. ' : Lo

- e . /

.Actual Professional Prob ' . - .. : 3

»
- o
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_Table 1 the percentage of professors within each department who agreed -
. that the statements given were true. Most Suburban College professors recognized '
that within the acadendc profpssion research productivity is more Nighly valued than
. teaching excellence (see items 1, 2, 3 and 5). However, the figures do not show a
\\ fact revealed in the course of t interviews--name y that almost half of those who
| \\ agreed that this value preference existed were not a all disturbed by it. Some of .° -
those unperturbed professors wene active publishers tonformed to the dominant

nonn gthers were professionally inac ve but t that; contrary to the nationwide

< — .




pattern, excellent teaching was 'va'lued at Suburban College. 1In support of their
" contention they referred to adninistrative pronouncements and to awards which are ;
giVen to 0utstanding teachers each year. '

o . .

t

. . . .
“The ma:]drity of" Suburban Co‘l‘lege profe,ssors agreed that they had been trained to ’t

do research rather than teach undergraduates (item 5). But, unlike researchvorlented
universit)y professors. the_y generally refused to denigrate educational theory and
research' (item 7) A‘Ithough virtually a'l'l had mudd‘led through and ultimately found a’
: comfortabie and apparent'ly effective teaching sty‘le. many regretted not having had
| fqrmal training in teaching methods . ot ' "

Historians and po'litica'l scientists unders,tood that they faced restricted career '
opportunitie! (item 4), but sti'l'l disp‘layed relatively high mora‘le (item 6). 0n the
other hand tha:.bioiogists and business economists fe'lt career opportunities were .
“relatively good, yet departmental morale was reportad to be Tow.: Probfng during the

~ interviews made it clear that the historians andpolitical scientists fe'lt advantaged
{ . relative to mbers of thair cohort who were either unemplo or serious'ly underemp'loyed A
". On the other hand the bio'logists and economists, were more kely to use the faculties

of researeh universities orv,individuals uorking in industry as reference groups and

felt re'lative'ly deprived (Merton 1957 227-35) .
: -\
' . -
o . Organtzational Prob'lems
Hypothetical Organizationq‘l Problems

Collage professors are not free professiona'ls. They are employees who work .

‘l:

within comp'lex forma'l organizations. « The-formal organizational context of undergraduate
teaching poses certain basic problems: ~ '




- ) ’ . ! ' ' : . ‘ . . 6
=T As compared with research—oriente\d multiversities most teachmg-oriented colleges

are smll _and relativeu undifferentialed bAucratic. and environmental 1y vulnerable

" (Baldridge 1978). Each of these characteristics fs 1ikely to pose_problems for some
. faculty members. ~ L N B . “
' ' ‘Small sii% lou Tevels of disciplinary differentiation, and lack of released time
for research make it difficult to maintain professional associations and commitments
fIn many small,colleges it is difficult for professors to find colleagues who share
their specialized interests. Further. most of the courses which professors teach may
be general or interdisciplinary courses rather than courses tied to their more . AR
specialized research interests The high teaching loads generally found in such
‘colleges make it difficult to keep up with new developments within discipTinary it |
L specializations (Bayer 1972: 31) o
T ith the exceptdon of a few elite 1iberal arts colleges, teaching institutions -
s e
. Baldridge 1978). AltRough colledﬁ facuxf' members are increasingly turning to unions
in an effort to gain bargaining power. administrative dominance is common. A pattern

.tend td have strong administrations. and relatively weak faculties (Blau 1973; j

" of "managed professionalism prevails with facultyprerogativesbeing circumscribed
by bureaucratic controls (Baldridge 1978 92-93).

" Undistinguished colleges are relatively vulnerable to external pressures.

Publicly supported colleges are, of courseifheeuily dependent'on'politically determin

) state subsddies. And private institutions are'heavily‘depepdent on tuition payments.

' Relative to multiversities such collegés have few funding sources, li@ited operating
budgets, and less independence from external sources (Baldridge 1978: 64). On the '
whole faculty qualifications (as measured by‘percentages with PhN.D. degrees) and

~ salaries are louer than in multiversities (Trow f§75). Economic hard times are more
acutely felt in marginal teaching institutions than in multiversities. In fact some
such colleges:have been‘ rced to close. but no major.universities have suffered the
same fate. . N S

B
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\ -




-

Problematic goais may also pose problems for professionally commi tted faculty

‘who teach undergraduates The_goals of colleges are tzpicaiix multipie, ambiguous.
confiicting;and/or contested (Kerr 1963; Baldridge 1971; cohen and'Harch 1974; -

Baldridge 1978). A central area of contention Within many ooiieges fs the question

of the relative importance of research, teaching and service in decision-making
regarding the distribution of organizationai rewards. Given‘ahe present buyer's
* market in the academic marketpiace, it is possible for coiieges to attract professiona]iy
committed young faculty from high quality graduate schools These young professors
. often press for greater emphasis on research, but meet resistance from older faculty
who were hired and promoted on the bases of teaching, loyalty, and.service to the
college. Extenston of the "Publidh and Flourish” (Trow and Fulton 1975: 75; Tuckman
and Leahy 19’5- Tuckman and Tuckman 1976-‘Tuckman and Hageman 1976) rule to teaching
oriented coiieges can be expected to. produce controversy and conflitt. Hhen _
organizational goals are probiematic it is{diﬂficult for facuity members to decide
- what their priorities should be As Crecine (1974: 23) has noted, "the behaviora1
consequences of goal ambiguity and vagueness in educationa1 systems is an eSpecialiy
important research question."” ' ‘ -~
Although they -are more bureaucratic than multiversities. teaching:grﬁented colleges |
re probably loosely cougied organization (Cohen, O1sen and March 1972. Crecine 1974;

" Weick 1976). Their primary operating units--ciasses{:iEEEE}ments. programs and

‘ divisions;-are all semi-autonomous. "s individuals .anc As members of departments

and professional associations. professors resist administrative attempts at coordination

and. control 1n the name of academi freedom. Evaluation fs a key element of the

-

exercise of authority within any organization (Dornbusch and 'Scott 1975). But within .
educational institutions evaiuation i$ extremely difficult (Astin and Lee 1967;
Dornbusch 1976; Heeth 1976c. ‘Shore 1978) Professional consensus oﬂrthe attributes

of excellence in teaching is lacking and professors tend to regard their classrooms

<
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as private territories. Both collegial and Student eva'luations of teaching

-

- performance are resisted. Schoolteachers report that they do not know.what their ,"
supervisors expect of them\ and that- evaluations are infrequent and arbitrary.
.(Dornbusch 1976) It is ‘Iike'ly that co'l'lege professors feel the same way. Especia'iiy
under the dismal economic circtinstances which prevail on many campuses today. there R
may be an increasing tendency among administrators to rely on the crudest of all. )
~ possible measures of teaching effectiveness--c'lass enrol'lments. In any case inadequate
evaiuation is 1ikely to be associated wi‘th uncertain rewards for teaching. Autonomy
‘has 1ts costs. Loose coup'ling ‘tn academic institutions is 1ikely to foster is.o'lation
within c‘Iassrooms. ignorance of important resources and po'licy initiatives and
) competitive rather than cooperative re'lationships among ind'ividua'l facu'lty and among

A} hd .

operating units. _ o ' o

/

Actual Organizationa‘r Prob'lams
Two prob'lems st&ming from the organizationa'l context wera especially apparent
at Suburban Co'l'laga heavy teaching loads and maintaining enro'l‘lments _ Members of
an dapari:nents felt that their teaching loads made it difficult for them to keep up
with their ‘fields (item 1). And those within the three 1iberal arts departments
faced an agditional serious probiem- \dec'lining enro'l‘lmentsi-as wehl (item 2).
Three other potentia'l organizationa'l prdblems were acknow‘ledged by 40 percent
or more of the professors interviewed. aThe most widely recognized of these was goal -
3 ambiguity (item 3). Many professors were confused by the statements and actions of
administrators regarding institutiona1 priorities. Specificia'l'ly, they ‘felt that
* public commitments. to both high standards of scho'larship and teaching exce'l'lence were

sometimes be'l fed by personne'l actions. Severa'l profe§*50rs had had experience on the '




9
Appointments and Prolnotions Committee a‘n'e ported that operative stand,ards i’or \

achieving tenure were quite ambiguous. y felt that in some cases individua'ls N

- . with meagre scholarly productivity. achieved tenure while in others fndividuals )
with a'l'leged'l(yarab'le records did not. The mixed signals sent as a result of a“"[(“‘l‘

. arbitrary and capricious personndl decisions confused the faculty about institutional
commitment to teaching and scholarship. The fact that approximate'ly 60 percent of .

] the historians and ‘ecanomists felt that grant getting\is ngt especia'l'ly valued .

'Yy
«

(item 5) may be taken as, further evid nce of -amb{guous priorities. The necessity

of having to teach peripheral courses was the only other prob'lem which was recognized

by half of the professors” (1tem 4). The problem was most acute in the History

departinent which had mafle the most extensive adjustments to enroliment declines. -
/_)owever. it should be noted that most historians were unconcerned about this 5rlli .

only three consideréd # even a slight prob'lem ‘

None of the other hypothetical, organizationa'l prob'lems (professiona'l fsolation,
excessive professional demands, large classes, pressure to relax standards, '
inadequate pay, loose-coupling. threat{" to academic f om and 1imited opportunities .
for tenure) was wide'ly recognized at Suburban. College.: Limitatdéons of time and space
prevent a full discussion of thase negative findings. Suffice it to say‘that many
potentia'l problems had been addressed in one way or another through co'l'lective
bargaining. Through that process the facu'lty union had been able to ame'liorate.

-

. 1f hot elimgnate, mapy problems. - g

ra

+ * ~ Problems in Co'l'legia'l Re'lationships , ., T o /
Hypothetica'l Go'l'legia'l Problems ~ 4
Hughes has noted sthat vtrtua'l'ly all workers distinguish between true colleagues

and charhtans‘ Those who_conform to the informa'l norms of the work group enjoy the

: e intima/:y and protection of co'l'leagueship"(Hughes 1971: 420) while deviants
[
_ are shunned Professors who ark espectally popular and involved with undergraduates
’ S L - . e
7 ‘ . -
Q . ' . . 12 ) . Yo
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_“may be re.iected as rate-busters (Meeth 1976b), standard Towerers ar popu'larizers

who lack intellectual rigor.

s

ﬂiost of the socioiogica'l 'Iiterature on higher education sugests that coi'legiai
discussion of undergraduate teaching problems is infreq@nt (Jencks and Riesman '

10

1968; Mann 1968 Heeth 1976) Instructional isolation and Toneliness are recurrent )

‘themes in studies of s oolteachers (Lortie 1955 . Sarason 1971 Warren 1975; House

A

intense competition, may 1

t collegial interaction. suﬁ‘gort. stimu'lation, |

- sonstructive criti cism and gufdance.

(“ Actual Co'l'legia'l Prob'lems ] - \

.and Lapanws 16- 19; Pare fus, 19801 as we'li The core ya'lues -of academic ‘freedom
3 and iodividua'l autonomy, coypled in someinstances with hyper speciaiization and -

~ Our interyiews confirmed the existence of strained co'l'legia'l re'lationships both

within and‘between depvnents (see Table 3 beiow) Not alT’ professors admi tted -

‘ that ‘these prob‘lems existed, but those who did were genera‘l'ly quite concerned about

them, Popu'lar charlatans. (item l) were recogni,zed as a problem by some members of

all four departments Individuais who attracted students through showmaqshiy and/or oo

easy grades were ‘resented as deviants from 'scholarly norms Yet departmental
co‘l‘leagues appreciated the' char'latan s Iarge c'lass enrol‘lments. The necessi ty of
compromising professional standards and the inabi ity to confront deviants were

primary reasons for morale problems all departients. € >

) ST v ' ) T N
It 'is also worth‘noting that- the political scie‘t.ts and bio"logists siw thetqe'lves
as guaydians of hi‘g} standards and were df smayed by unfair compet{ tion from other

departments which gave easy grades (item.3) The historians. some of whom gdnitted
being guilty of inf‘lating grades, and the economists, who, a'long with the members gf

\
A
P
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¢
-l 0ther departnents within the Business Schoo'l 'had no prob'lem getting students
desuite r‘lgorous standards, were less- 'Iil;ely to admit that such unfair canpetition
existed.

1
:

. /was semeuhat surpr1s1ng to learn that Suburban CoTlege professors often
discussed undergradua;e teaching tssues among themselves (1te|n 4). Only the ‘
: vbio1ogists. the most research oriented defartmentﬂ group. were 11ke1y to teach 1n
isolation. . Perhaps this is another indication- that research and teaching goals

© are contradictory %
7 . o ~Hp _ . ) ’ ) “"
N\ « - Problems with Clients -
~ Hypothetical Client Problems V ’ - . SN
3‘. ‘ In most, if not an, co'l'leges there is er'ly to be a _age_gggbﬂm

orofessors ideal c11ent and the kind of student recru1 ted (Becker 1952) Professors

gererally prefer students who are bright. 1nte;ested and intellectual (Davis 1965;
Plitt, Parsons and Kirshstein 1978), but they often, teach students who are ’
'1nadequate'ly prepared. bored and primarily concerned uith getting’a job. And yete ‘
as Hughes has noted, Students are "influential amateurs "

y It 1s characteristic of.many occupattons that the people 1n

them, although con ed that they themselves are the best
.Judges, not merely of t?eir own competence but also of what
1s best for the people for whom they perform services, are- .
required in some measures to yield judgment of what is wanted .
to these amateurs who receive the services. This is a problem

not only among musicians, but in teaching, medicine, dentistry, . ~

the arts and many other fields. It is a chronic source of .

. - ego-wound and possible antagonism (Hughes-1971: 346). :
Although there is extensfve variation among 1nst1tut10n.s in terms of student power
‘and influence, it exists to some extent in all colleges and universities, A'Ithough
students may not occupy formal pOs{tims of authority. .as consumers who are
relatively free to choose among courses, they do have arr impact (C'Iar(I956)

W\ )

Another set of prob‘lems stems from the fact that grofessors mus t teach students

A




e -

that doctors and lawyers deal with thefr clients (Wheeler 1966). Batch-processing.

A class. including some who are bright and motivated some who are dull and uninteres‘ted

'_ ~.and many who fall 1n between thése extremes.

Professors are not trained to dea'l
with: this diversity. - And organizationak rewards for the effort involved in trying

to individualize assignments are uncertain at best. Batch processing also Timits

the possibi'lity of professors en.joying the important psychic rewards which come
from the knowledge - that teaghing efforts have a c'lear and strong impact on at least
some students (Lortfe 1975: 134-161). ;

.
. N

Actual Client Prob'lems . >
" The first questioﬂ in our interview was an open-ended one, "Whatsare the most .
serious problems that you face as an undergraduate instructor in this department?“ ‘
The ovewho'luingmajority of professors referred “the large number of poorly
prepared and motivated students. They complained that admissions officers were
"$craping the bottom of the barre'l" and thatias a consequence Suburban. Co'l'lege was
filled with students who sinp'ly "did not be'long in coi'lege. Item 2 in Tabte 4
below gets at this prob'lem Overal] 79 percent of the 'professors recognized the

. J
.

S/

. of clients is efficient and economica'l but from the faculty point of view it cieariys ;
-has serfous costs. A wide range of atudents is 1ikely to be enrolled in any giveri‘ ‘

: 12 o
in re‘lativelz large and hei:eroggneous batgges rather than as individuals in the way\

bl

o d

probTem existed.

whiéh were experiencing enro'l'lment declines felt this most keenly.
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Al though 82 percent of the
faculty members agreed that the -psychic rewards of undergraduate teaching are .

v . ~ .
Only two other problems were widely acknowledged.

»
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And.r as one’ would expect, professors in the 'Iibera'l arts departmentst ~
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sporadic at best (item l). probing revealed that- few were deep'ly troubled by the '

m' v r < ‘
. ' ’ o " 5y . ! ) 13 |
Yl . '; ) ‘ ' 0

fact Host s1mp'ly assumed that their efforts some, a'lbe1t 1nmeasurab1e. impact.
Virtuq]'ly all professors expressed a general distaste for 1ntroductory survey

courseE (1tem 3). However. _the h1stor1ans. po11t1ca1 scientists ‘and biologists al
repor'ted that declining enroliments had transfonned many upper-division courses -, ‘
C e idto sma'l'l seminars, almost tutorials, which were quite sat1sfy1ng to teach. \ ‘
The "influential. amateurs” problem (items 4 and 5) turned out .to be quite
comp‘lex On the one hand the required, official student eva'luations were un1versa'l'ly
considered to be meaningless rituals which were- unimportant in tenure and promotions
decisfons. The unfon had successfu'l]y bargained for extensive safeguards in ‘the
use of those evaluatjons. "On the other hand students did vote with the1r feet in
' . the course selection process. . Within the 'Hberal' arts division enro'l‘lments had *
dropped short'ly while ;hey had risen sharp1y in the business division. Liberal
arts faculty were obliged to revise curricula, participat‘in both 1nterna1 and .
external student recruitment activities, and, in some cases. to water, down courses,
spoon-fee‘d students and inflate grades To further comp'li'cate the 1ssue, the grea,t iy
* ‘major*lty of professors accepted the {dea that students were intellfigent consumers |
~ who generally mdo sound judgments in course seleetfon and evatuation. Neverthe‘less ‘* ‘ '
‘ they were deep'ly concerned about the char'latans within their midst and the negative
1mpact that‘ their teaching had on student developmen; and, expettat1ons '

- 4
’; Conclusions and Implications : -
- . Our resu‘lts undersoore tge 1nadeq}acies of the existing 1iterature. Many PR

hypothetjce'l pnob'lems have efther been resolved or shrugged off by Suburban Col Tege'
professors Because professors at so-called “'Ieading elfte fnstitutions r?ve had

“1itt1e contact 'mp their. collgaguestn undistinguished teaching conegasg;ic ¥s

3 . . h y ;
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‘easy to understend why they sometimes assmﬁ 'that all acyad&ni ¢s \share their vaiues
and prob‘lus Qur interviews make it- clear that value-sharing 1s incompiete and
C. that prob‘luls vary. - ) e ’ .’
~—One prdblem which professors in se‘lective universities do not face is that of
dec‘lir_ling enrollments. .. The impact of enroT'Iment gconomks is dramatically apparent

" at Subgrban College. Most of the troublesome professional, organizational, collegial

and ciient-rela'ted problems faced by Suburbian College professors are related in one
« . way or another'to the dilemma of attract g students while maintaining high
inte'l'lectua'l standards

A'Ithough one must be extreme'ly

q

'depar&\ents within a sing'le collegy, our results indicate the importance of further

relax standards. Such resegrch would contribute both to sociology as a discipline
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