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7. Systematic Approach to Vocational Education

8. Valpar .

«

TEACHER PREPARED WORK SAMPLES

Many school systems do not have sufficient funds to purchase

Y s ‘0 °

commercial work sample systems. Howevegiqinfogma;uyggk;sampies_can

be developed by vocational_teachers, in cooperation with special~

©

education: personnel, so that students can be observed as they per-

form work related tasks. The tools and equipment used in the voca-

»tional classroom r laboratory can be utilized in developing these

’

activities. . )

4

Informal workwsampleg should relate to jobs which are available

- in the community. Kn infofnal community survey can be conducted to

determine the nature and content of the proposed work sample.
. Another source of helpfufbinformation in identifying entr; level

tasks 1is The Dictionary of Occupational Titles (DOT). Published by

the Department of Labof, this resource provides information*concern-
ing the physical demands, working conditions, aptitudes and specific
job tasks for. over 35, 000 jobs. The information found in this guide
was collected by occupational analysts through observation of workers
and job sites. An example from the DOT is provided below:

<

521.685~-306 SLICING-MACHINE OPERATOR (dairy prod., slaught.

& meat pack.) “ AN
Tends one or more machines that automatically slice food
» products, such as cheese or meat for packaging: Threads

roll or interleaf paper into machine. Turns screw to ad-
just guides on machine for size of food 'slab, using wrench. -
Places slab of food on feeder bed. Presses levers to clamp
chunk to bed and start fzeder. K Turns dials to set number
-and thickness of slices in each stack. Presses switch to
start rotating slicer with synchronized devices that cut,
count, interieaf, and stack slices of food. Weighs stack
and turns dial to régulate thickness of slices to achieve
prescribed weight. Removes ard replaces imperfect slice
with one from spare pile. Places sliced stack on packa~
ging conveyor. . .

88
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- © N "
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v
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The following introductory statement is directed at the teachers
1 M ~ i ae -

who ‘will Popéfu%ly be using this guide as a tool to assist thém in 1"

»

. programmiﬁg for secondary handicapped learners.. o - o it :

©

IS - ° 3

Initially, practitioners should be ‘aware that curriculum guides
. [o4

are often viewed as an end in and of themselves. That is, teachers

%“"__ . may feel fhat a curriculum, once dgveloped{ﬂshould“providg”themfwith -

- ' content, activitiles, and suggested materials resulting in a’"blue-
print’ for teaching. Therefore, all that is left for the teacheﬁ is
5 enter the tlassroom and implement the daily objectives.’ Although o

N B o . . .
some curriculum guidés do- make the claim of being everything to every-

ol

body, ‘the reality of the. situation is that no educational tool can

provide content, activities and materials that are generic to.all
'hgndicapped learnérs. The result often times finds the guide com-
pletéd, only to set ona shelf in a curriculum library. In any casé,

" . the goal of the present curriculum guide reflects an alternative philo-

sophy to providing a cookbook approach to curricilum design.

The focus of this curriculum guide will be to present practi- -

tioners with a process for developing new curricular options as well

Toa - s o

as modiﬁying existing components to meet the identified,needs of indi-

& - »
2

. . vidual, hdﬁdicapped learners. That 1is, the purpose of.a guide such

. as this is to'hake available-to teachers educational techniques

t4

\hecessary to develop appropriate programs. Therefore, the first

. .part of this guide emphasizes a process for assessing specific strengths
A M ¥ . .
and weaknesses as well as techniques for ctyriculum modification. " As

°

readers progress through these seEt;oqssghe will note that the tenets

presented are generic and can be applied to any teaching situation.

The result being that given such information teachers should be able

: to a 1' it. to thelr particular needs. ) .
ERIC PPy €. fo thelr 7 »
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In addition, the nature af sgeon&ary programming fox handicapped
sfhdents dictates that the curr@culum-add?éés program. options stress-
- . ) f ) s .

ing occupational readiness, preparation, and enhancement a5 well as

-

interfacing those skills with general daily 1iving competencies.

Therefore, included in the firstapart of the guide are discussions

relating to vocational hss€s$ment and the modification of vocational

< ~ \

. ) & » ’
curriculum. The gombination of both sections, that.in addressing

[ .
?

programming in both. general and vocational educafion, should present

.

the ‘teachers of Morgan County with a foundation for appropriate curri-

-

cular design. ‘

Finally,_due‘to the current trend towards competency bascd Instruc-.
. tion in Georgia a guide of this nature\musk address specific learner:

v . . 9
competencies as*dictatea“by“statg p%licy.ﬂ The second part of ‘the

S % .
present curriculum guide.will provide teachers with the initial objec-
N

~

tives in each of the Fouf é;;betqncy’areas,outlined in the Administra-

0 4w * - c e e L.

Manuscript) which

)

tive Manual for Georgia High Schools*(Préliminary

includes learner roles of: (1) the individual; (2) the citizen (3) the

o ’ - .
consumer; (4) the producer. The rolé of the learner regarding basic .

academic skills has been delineated by the State Department of Educa-

’

tion and will be included in the appendix section of this guide.

. .

In sum, the present curriculum’guide is designed to be the foun-

f v
-

dation for a comprehensive secondary program for'hahdihapped léarners

-

that wilf’ultimately be deyeloﬁéd by the staff of the Morgan County

School Sysgem., The purpose of this guide is to preegnt a process fof
the Qevelobment of individual educaﬁiona% programs and should assist
the tgééﬁer ds an educational tool to meet that goal. In order to

\ kacilitate the de&elopment and implgmentation of the ptrogram, further

plans should include the current project staff assisting the teachers |

oo v

N ’I 7 . . ’(
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with/hecessary technical assistaunce designed to translate the tenets
o~ /
/

outlined in this guide into daily practice. As of this date a§dlpend—

ing financial considerations, a seqond.ihplementatign phase.ié projec-

-

ted. - -
: ) John Langone <
. Athens, Georgia
o - June, 1981 .
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-

Traditionally, professionals have Viewed® handicapped persons ° "y
as being diffefeut .that is, different in the sense that those indi-
‘o .

vidua18~learned,in some obscure way and were to be taught by varied
; : . . S

rd

methods notewapplicable to the general population. These methods, 3

however, were based on theoretical constructs that professionals

believed were inherent dn hand1capped persons, yet haﬂ difficulty .

. v

proving. These differences or deviance theories which still exist

l

~

‘< today among professionals, stimulated an educatjonal” philosophy .

= M - . hd

that‘can be described’ as a "square peg in a round hole" system for
. educating.the”handicapped. In this system public education is de- 2

L. signed for large groups allowing individuals to fit somewhere with—

in the’ system only when their needs coincide with the group goals.

Thig philosophical approach to teaching.the handicapped has been ' . )
! a. prevailing problem in secondary public education; however, emerg- .t
v : M . - .
- ing trends that appear to be surfacing in innovative educational ‘f . A

-

programs present hopeful signs for these learners. There appears

-to be 2 change of attitude that will allow our public schools to

-~

modify their facilities and programs to accommodate handicapped

. €

learners. Shifting the philosophy from education to meet the needs

’

Bf large groups to programming designed for the neéds of the indi—

vidual is important.- The emphasis now is one of accommodation; in
‘\"”\““--... . - ° »

\\___\ i . 4 . t
other~words, findimg—the_most suitable teaching methods, materials,
gy X
\\ - * B
teacher personality, physical\plant!‘etc.,”to*meet\the specific =

~—

”characteristics of handicapped,learnerg. ,

Anotheg point that has surfaced as a result of this philoso—

.
P -

phical shift in secondary programming for the handicapped places

1 L] . -

11




‘(

.

~

‘the résponsibility for program effectiveness of the pqpfe%sional. /
There has -always been a gocd deal of 1lip service given the accoun- — ) .
KN . -

tability educators face in déveloping educational, programs for

.
-

handicapped learners. This account%Pility, however, has often .

- 7

B ~
been avoided by placing the blame .of little or no success on the

~ L

* learners® .specific handicap(s). For example, an often.hehrqastaté— .
- . . R . "ﬁ

-

ment .among teachers relates that a particular child is unable to _

. .

N2 .
read because he/she‘is meriiiz;fétarded ot brain-damaged. Fortu-

\

nately, this philosophy is né 13ngei acceptable in relation to
‘gmerging-trenés. Practitioners are realizing that if a ‘child is

not succeeding; a revision Jf measurement Systems, curricular ob-

» .

jectives or in;grventioné\gust be implemented in order to compli- .
. . ¥ . a . * . 4

~

-
ﬁq made here to further clarify the

¢ ment the studé}if's'~le@}:qin

\ Style with these variables.’
y ! [y

* " One finil ﬁbiqg'shqgid
_éheﬁe of this lcsson and identify trends in secondary programming
" for the héndica?béd. Readers should note that the hapdidapﬁed .

’
~

"population ‘are extremely hetrogeneous in their affective and 1eéid¥, .
I » - R

« < e

ing characteristics.  One cannot discuss a specific learning pro-

. <

. D,

’ lblem of one retarded ipdividﬁal, for example, and expect that all
reggt&@d indi@iduéls have‘thg:;;S

me problem. Likewise, with other ..

_handi@ﬁgpeg }ndividuals the problems encountered by these persons
- « b .. - i
.and compoynded by specific handicaps are generally unique, in a

. - L in. ,

-

programming sense, to gﬁat_individgal.‘ Therefore, an important

»
’ »

trend kqntinuing to surface involves tlre need to’idenbify éharac-

. s

tefistics.of good teaching and reiate-theée éhéracterist%cé te the
c ) h ) AR

\ : :
needs of individuals.’. Professionals.now feel that good teaching <=
- e "“ . - . - .
and special education aré synonymdus; good teaching , therefore, in-
‘ . ) e

volves a systemati&'design of instruction cogbined with a systeﬁatic
/ . .

/ e . : : s . k\ T .
R R

[




method of intérvention all based on the identified needs of the

. o & [y

target learner. This attempt at individualiaing instruction-allows

~

- professionals to develop efficient and effective programs to assist

the handicapped in reaching their\potential. o

One final point should be made regarding appropriate placemehtﬂg

options for handicapped learners. P.L. 94-142 specifically states

.thatAhandicapped studentsgmust be placed in the "1east‘restrictive

-

environment" depending upon their abilities and disabilities .at a

particular point in time. Therefore, some handicapped students may

benefit from a self-contained program and minimal cortact with their

N\ L

-general peers.' Conversely, other handicapped students may function
in\@.completely mainstreamed'environment'with only minimal support N

< e

services such as resource tutoring, gpeech therapy, counseling, ete, * o

- . »

Furthermore,, professionals must realize that the rigidity in boundaries

“within special education is not appropriate under current mandate. -+ .
Traditionally, we have found that there has been little movement .
. . , - .

between placements according to severity level; for example, stu-~ “

S

'dents placed in classes for the-trainable mentally retarded” (TMR).

seldom were afforded the opportunity Lo participate with students

- (3

in classqL for educable mentally retarded (EMR) . The reverse of

the example has aIso been true in cases where EMR students might
1 A 37

benefit from 4 specific programmatic sequénce.available in a given

F > .

™R class3 Professionals involved in planning must come to realize

13 LN

that this rigidity between placement options should not exist. Fur-
ther, there are cases where sfudents with identified needs, cannot _

be placed across programmatic options because of bureaucratic con-
_straints such as I.Q. cutoffs, inflexability of- scheduling or in-

»
’

availability of program.

L TN




5 _ |
In general, it is safe to say‘that a person who is cognitively

2

on the same 1eve1 as other students should participate_with—those
oo d particd

et >
-7 ]

peergvtonthe~fu11est extent possible. This participation, of course,
depends somewhat on the existing handicapping condition however, o

with the appropriate support services and modifications most handi-

L3 ~

capped persons with a normal rate of cognitive development can -func-

tion successfully in the mainstream of education.

Modifications in architectural barriers, for ekample, and inclu-

" sion of resource tutoring can assist children with cerebral palsy in

. 'participating in regular programs. Further, advances in medicine
allow children with epilepsy as a primary disability: to be included

in most classroom activitiés with guidance from the teacher to help
’ classmates understand and react to this problem. 1In sum, there should

be a diminishing of controversy that exists over appropriate educa-
tional placement;options for all handicapped individuais. These

'issues’shoﬁld somewhat diminish as the tenets of P.L. 94-142 become

more ingraired into our educational.s&stem. Consequently, inc%fsion

A

.

“ofzhandicapped persons into,regular programs and activities, becomes

: more prevalent, however, practitioners must beware that professional
* ~ . i f

»

I . \
zeal does not blind them the faét that without the highest quality -

-

4 _of support-services and interventions, handicapped students will not . L
’ ¢ ) “succeed in reaching their potential,
7= .
. . SECONDARY PROGRAM DEVELOPMENT ¢ .

,‘/ . . “ .
’ INDIVIDUAL EDUCATION PROGRAMS (I.E.P.) )

Designing secondary educational curriculum has been based on

» R s

the needs and aspirations.of the group, As indicated, under this

. system the needs of the individual are often lost. The heart of




E] At <

P.L. 94-142 is the develonment_oL—the—indivrdual edication programs

-

, (I.E.P.) which attempts to furnish appropriate educational options .

by providing for. the uniqne needs of the handicapped student. ‘Briefly,

.

there are five areas covered in an I.E.P.2 (1) statement of the

“learner's present level of perforinance (e.g., academic, social, vo-

&

cational, etc.); (2) list of annual goals--and relating short term

objectives, (3) identification of spetific services that will be

provid“a (e.g., counseling, transportation, vocational rehabilita-—
tion, etc.); (4) extent to which the student will be able to parti-
cipate in some type of regular education program; and (5) estimate

of the approximate 1ength of time the services will be provided and

a time line to evaluate progress and revise program.

The I,E.P. now provides ,professionals the vehicle to bring to-

- ~

gether the temets -of effective and efficient teaching into one con-

cise plan. The plan itself is jointly developed by a qualified

-

school official, the parents, guardians, or advocates, the student's

teacher or any additional professionals (e.g., vocational educator)
RN
that may be directly involved in programming and whenever poss1b1e,

a

_the student for which the I.E.P. is being devised. This system or

4

teamAapproach, when implementeo in the spirit of helping the student,

-

‘ allows: for input°from as many eignificant sources as possible while

providing for an accountability system to revise the program when
neceseary. For example, parents can now furnish information they .,

deem appropriate to their child's education such as skills the stu-

"dent needs for family related activities. This interaction allows

/

. s - 3
for increased communication between the/home and school that can

I

provide vital information concerning ghe success or failure of the

program.

\
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ASSESSMENT .

<

In addition to the team appreach forldesigning proérame, the

areas of the I.E.P. are each based on components that are vital to

a successful educational program. In order to establish the stu-

.dent's present level of performance, for example, parents and pro-

LY

fessionals have the opportunity to use a variety of assessment data

to establish the current strengths and weaknesses of the target stu-

dent. Tnisﬂigﬂan impgrtant_step«inithe“process“thatwshould"not«only

>

’\

1

be dependent on normed-referenced etandardized scores. In many.in-

-

stances, the most useful information for developing the I.E.P. will

come from teacher-made tests and professiona} observations in simpu-

" lated or actual community settings, or in vocational and/or othér .

general "education classes. The point here is that-the handicapped

student should be compared on criteria established based on their

. i .
present behavior not on norms established on groups of students in

the general population.

OBJECTIVE BASED CURRICULUM

- The second area of the I.E.P. incorporates a tenet of good

~

teaching known as objective-based curriculum’design. All too often
teachers rely on developing .programs based on nebulus goals that

are worded in sich a fashion that measurement of success becomes
? - " - i

.

impossible. An equally disastrous result occurs when teachers de-

v~

vise no objectives at all affording themselves .little structure.

-
-

Conversely, teachers should now develop operation211y defined be-

havioral objectives.that specify in measurable terms: the behavior
that is to occur; under what circumstances that behavior will occur,
-and when or how often the behavior will be demonstrated. Objectives
stated in.this format are identified directly from the child's pre-~

nt 1eve1 of performance and are agreed upon as being important to




that individqgl by the committee designing the plan. Related to
objectiygebased curriculum design is the concept: of developing
écblogically valid curricular options, .Simply; this concept re-
quires that gll program objecti@es and_activities be relevaﬁt to

> the learner's needs in relation to community placement. Take, for
egample, a. secondary handicapped learner who is’being trained in

a vocational cluster where given present community options, no jobs
k)

exist. In this case, the curriculum gqr ghzﬁjleggper could not be

L3

Justified as'being ecologically valid.

SUPPORT SERVICES _ B o

A component that is essential to programs for handicapped stu-

- dents involves the quality of services that can be used to support

- ‘tHat person in the educational setting. .For example, a mildly handi- -
capped studeﬁt may function adequately in a regular consumer .educa-
éioﬁ'clasér&om with the service of a reading specialist to assist'
the regular educatio? Feacher in materials adaptation and systematic
tutoring. In addition,,this same learner hmay require psychological
c?unseling to assist them in dealing with the daily pr;blems encoun- .

tered while attendzﬁg general educatioﬁ classes.- The-point to be

. made.here concerns the unlimited range of ser;%ces that.should be

available to assist thg han_dicapped..~ Whether it be servicesésimilar

to -those described -above-orimore intenéive<interventions, for example,

physical therapy for a multihandicapped student, the support services
=

. necessary are to be included in the overall individual plan.

PARTICIPATION IN REGULAR PROGRAMS :

When P.L. 94~142 was first mandated, the law was er;oneoﬁsly
- labeled. the "Mainstreaming Act", This misnomer was partially a .
N result of misinformation by individuals who felt that the Federal

Government was ingpuding into State's rights to educate their

’ 17
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popuiations. However, the area of the I. E. .P. that addresses parti-

2 —

cipation in regular education programs merely.allows professionals

to identify any and all options that a particular handicapped indi— -

vidual can appropriately participate in, based on needs and severity : BN

»

- v-ofwhandicappedu ~Simply,-thisnmeansnthat«a‘majorityuof.the.mildly .
handicapped might be able to participate in programs with their regu-

lar peers. Conversely, severely retarded persons may not participate '

in actual classroom activities but instead may .attend self—contained

classes located in public schools: This placement option affords
professionals ‘the opportunity to develop "mainstreaming in reverse"

programs that utilize general education students in special educa- o

.

.tion ciasses to tutor their severely handicapped peers, . However,
N . 1
. \ -
P.L. 94-142 does include the option for some persons when. the nature

or severity of the disability requires intense programming, that
special schools or classes can be made an alternative.. The option

'of removing the student from the regular educational environment, of

course, should only be implenented'as a final step and only f&% the

-l

time needed to return fhe student to the general environmment.

- PROGRAM LENGTH AND EVALUATION I ' ’

. » . -

Deciding on the'approximate time period in.yhich the student

- -

will participate in a total program or z component of that program

is an important section of the I I I.E.P. Students learn :and progress

-

at different rates, therefore, when developing the instructional

plan: this fact must be taken into account. For example, the handi-

?

capped student who requires intensive remediation in basic reading

<

may attend such a program daily for one school year. On the other

hand; another learner may demonstrate a deficit in summdrizing ~

important points in a reading and therefore, require a remedial

Q

18




k]

. prog*am for a shorter period EoLablishing time 1ines assists pro—,‘

N

fessionals in not only managing available resources hut also in

matching the intensity of program to specific §tudent needs.

In addition to managing ;esoufcee and matching-the appropriate

~ -

intervention to the child, setting a time frame relates closely to
B K} N ~ ) , .
the fdrmative or ongoing program evaluation. Onie 6f thé Basic tenets

for teaching the handicapped is that there must be a system. of con~

tinual checks to_monitoncwhether -0 -not the -student- is‘iearning the

T °

target skills. If progress is'hot\hg}ng made, or being made at a

e —_—

rate slower than expected, teachers must make the necessary adjuét—
. . R \\\

ments in methods, materials, curriculum or personnel to facilitate -
N = T

-learning. To assist in accomplishing this, a écheduie of ongoing
assessment is deyised end:included in the I.E.P. For example,.teach—
ers'generally compile data on a daily basis when & severely retarded
student i; acquiring a new skill. However, included within that
student's I.E.P. may be a schedule that requires monthly reviews'

of assessment data so that the teacher ;nd designated others can
qeet‘to discuss any modifications needed in the program. Good -
teachers wiii probably have made neceséary chenges as a result of

the data taken deily, but the'I.E.P. forces practitioners to review )

the program at least as the schedule dictates,

DEVELOPING CODPERATIVE PROGRAMS -
The @ost important factor that will effect a secondary program

for handicaﬁped learners inVolves the extent to which special, voca-

- tional, and general educators work to cooperatively develop programs

for the population: There has been considerable lip service given
to ‘these cooperative agreements recently in the €ield of secondary

programming; however; tlié impact on the handicapped or real change

19
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Therefore, if the Morgan County Curriculum Project is to be success-

.

ful, teachers should be aware of the potential pitfalls involved in
. ‘ working with other disciplines. In addition,- administrative aware-
ness and support is necessary to assist these educator teams by

—-———--= creating an Atmosphere tBatfwillmfacilftate cooperative efforts.

. The present sqbsection will outline some of the more crucial\

-

10

émm—-f ~w~»i«~ne£fectingwthenpracticesuof~classroomnteachers.hasubeenlminimaLpuWmmlll”w-l“rl_m_-___‘

~

problems—hindering cooperative planning as well as suggest potential

~

solutions to those problems. As teachers read.this section, the
examples included here should suggést additional problems that may

be specific to ﬁorgan County. With such problems identified, teams

of educators and administrators can also use the included solutions

as a sgtarting point to brainstorm techniques that can be applied to

\\\\\\:\\\\\\\\given areas, -Oné final point needs to be made relating to the exam-

ples used in this subsection. Initial meetings wifh the Morgan County

Y4

staff and\coordinators addressed a specific need to'increase communi—

~.

cation between special\and\Vocatignal education. - With this in mind

—~

the present subsection includes barriers andxsolutions to cooperative

planning efforts involving special/vocational educator teams. EEZT\
content p;esented, however, is generic to all disciplines in a secon-
darp school.‘ This means, for example, that all teachers'inyolved in
any competeney-based content areas will find that tneir relationghips

. 4 . °

with special educators will involve a similar process. Therefore, a
¢ " .goal of the'Morgan County teachers will be to apply the issues dis-
-4

cussed here to their own specific needs..

£d

. « /
PROFESSIONAL BARRIERS TO COOPERATIVE SECONDARY PROGRAMMING
. One of the challenges confronting practitioners is the develop-
'ment of effective and,efficient educational teams-among various *

P <0

- .
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discipline§. A basic problem existing at the secondary level is

e e e e e e e e — - =

that professionals.usually have only a surface knowledge ofmiﬁe
s -

- .

- other discipline. Essentially, few special educators: havegback-

- - - [*
ground or training, for example, in vocational education; similarly, SN
It . v T ' _ o

A -.Vocational educators have little or no background-or-training id

special education. .,

To illustrate this problem, many special‘éducators max_helievé
/ -y - ’ s e

. that .agriculture education programs merely teach students skills
relééing t; faFm management:' They’may have little or no knowledge
~ of related areas that .are an inﬁrinsig parL of these programs.
Thesé areas include farm and agricultural mechaqics,‘déiry ﬁroduct
produétion, landscaping, forestry, logging, and nursery/g;eenhouse
management. Similarly, roational educators may believe that spe-
' cial eéﬁcation progfaﬁs ﬁrepare personnel, who concentrate only on
instruction in basic academics or sopial/emoéional skills. The . \ .

féct many special educators 'have skills 1n cqrricuium design and .

N modification, asséssmenf, precision teaching, and behavior modifi-

w

cation may not be realized by.vocational teachers. -

In addition to a possible misunderstanding in foundations, - -~ .. .-

leducators from different disciplines also have to contend wfth

?

: -~ « “territorial boundaries. For éxémp}e; speciQ} educators'are cur-

. ‘ rently being trained in basic vocational sﬁills in order to act

T\\\\\:“ ) " in a support role for'vocaqiopal é&ucators. These instructors _ . : ‘
o N a;e to assisk'in teaching content related s;ills to ﬁandicapped, - !
scudenﬁs éﬁrél}ed in vocational education programs, C&écep;ually

- el

this a proach has merit; however, two éroblems pelating to terri-

¥
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The first involves frequent attempts to bring these programs

“”SOlélY”under“the‘&uSpiéeS"bf‘eithér‘specialheducation‘or-Vocaeionél~-uuw; ) e

education. This territorial drive could evehghél}y isolate handi-
capﬁed students in separate classrooms and..allow special education

teachers with a limited awareness of vocatiohal education to teach

"related vocational content" independent of vocational personnel.

-

— ©

A—similar—problem exists in vocational education. In some instances

specialheducation:instructors with vocational training are relegated
to a separate section of the vocational classroom or laboratory and

. S i * s ® ' . ’
are gxpected to teach handicéppgg students in select groups apart

-

from thé main .class body. ~ Both of the above examples result in the
same selective ekclusion'that separates handicapped students from
their school-age peers. These problems can often be traced to tbe

assumed "terriforial rights and boundaries" that &isciplines often ' .

{

cling to tenaciously.

)

"

These boundariesﬁ~hoyeﬁer, often take a secondary role to a- L

number of constraints that exist as a result of the bureaucratic
5 4 )

constrainés'frequently found in the public 'schools. There appea¥

“to be three generai areas that restrain godberétive.planning and

programming efforts: (a) attitidinal comnstraints, (b), scheduling -

]
. -

,'cpnstraiﬁts, (&) curriculum constraints, and, (d) lack of appropriate

v s - :
. 4

placement optiéns. . CN -

’ . . .
- \

ATTITUDINAL CONSTRAINTS . , AN
N ! ’ . \, ¢

When visiting public secondary school programs ane can .observe ~

~

negative attitudes not only toward handicapved students, but also ,

between professionals of different disciplings. The problem of atti-

tudes énd the effects on cQGperative planning are the ' most difficult

?

" to address. : .- : ’ ' o,

>




One traditional'problem that has hampered effective coopera-

°

tive planning relationships has. beenﬂthe -established priorities

o —

-

6f each discipline General educators have not regarded the inte= —

PSR, ,

7 e e

R -
e & .

_area ofﬂspecial“educatioﬁ have been devoted to elementary, and mid-

t

dle school levels; planning for adolescents has not been a priority.
In order for cooperative ventures to be developed, interdiscipli—'
nary and’ intradisciplinary priorities must include the development

of appropriate secondary program opportunities for this pgpulation. *

-

Similarly, attitudinal change towards/certain individualstand groups

may occur when professionals come.to understand the strengths and

3

3

weaknesses of specific students. Also, positive attitudes between

.

professionalé can be ﬁostered whenrpersons from different -disciplines

An initizl goal, then, would

-

be for special and general education faculty to meet and design a

become;more aware of each others skills.

position statement outlining current attitudes in Morgan County _ o=

" and their philosophy for educating this. population. ’ . ~
o hd : ‘. . . . ¢

SCHEDULING CONSTRAINTS . : pb& L ¥ N

> . ) ¢

- One of the more time consuming tasks faced hyﬁgducators attempt-
. <. S

3

ing to design and impYement appropriate vocational education options

— for the handicapped is the need to conform to. existing school sche-

«
)

-

Special education qtudents who may only need to be ‘placed,

.

dules.

for example, in voc%tional programs for specific companents tend to

-

upset the patterns.of general’ scheduling. A mentally retarded stu-

_dernt’ might benefit from the skills gained through participating in

laboratory activities in an auto mechanice prog‘rami This placement
. : RN .
option may be difficult to arrange, however, if full-tdme enrollment

- . ° - . . \

In this case, the academic requirements

. - 23 ’ . - ;gi,, .

in the program is required.

< . ’

gration of handicapped students in existing programs as §. priority :
\ * issue, Correspondingly, many of the programmatic efforts .in_the ————"— —




‘ T4
. v - .
ani class: lectures may be too rigorous. Under the ‘currént scheduling- |
. ' . ) > |
constraints,-;t may not be possible for this student ‘to spend part -of

4

the class session in a more appropriate academic environment -(e. é.,__rv .

A R

special education resource room) and the other part of the session in °

~

the auto mechanics laboratory. Hence, the student would be denied the
opportunity to develop dppropriate occupafional‘skills according to "

his/her abilities and interésps: Examples similar to the above rcan ' -

Be found in all general education programs at the secondary level.

. . .
‘Developing alternatives to the problems associated with class -

scheduling is an‘example of how the aforementioned -tenets can func-

tion effectively. As suggested by the term "special education",

©

. .. . " " B _
- Handidappeq students who demonstrate a'need for these services re-

quire programs that are matched to their particular abilities and &
1 4

o ORI AU

needs! Therefore, we should not assume that these students can al-~

wvays be slotted into,the general time schedules existiné in most public

schools. ¥or example, certain medicgl problems of a physically handi—

13

capped student may initially hinder particiﬂ&tlon in a full morning

~

-~of a data processing program. Similarly, a mild or moderately retar—/_ )

.

- "7 4
. ded st’ident with severe academic learning prpblems (e.g., low reading

and math levels) may not fully benefit from the classroom lectures AY

.
Ve

. S .
' and readings in a distributive education program, but may profif :

”’greatly by participating in oprr aspects of the program.
. Secondary educators should'initially usé a brainstorming pro=

cess tolidentify“potenti 1 problems* that scheduling‘modifications .

< .

may have on programs, as well as the effect the adaptations will

have on the sﬁhdents involved. In the cdse of the retarded indivi—,

dual, the team may decide that it would upset the management of in- . ~a.

_struction if the student arrived to class at a later time during .the

Q . )

RIS . B
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lab sessions. . The teachers could cooperatively decide, for example, -

v . -

that a regular education student be solicited as 2 volunteer to be
trained-as a peer tutor. This tutor would then assist in setting d%
e the daily tasks for the handicapped student and periodically monitor

progress ‘with the assistance-of -both. teachers,

With'a well developed program outlining potential problems and

realistic solutions the cooperative team can petition the administra-

- tion and the I.E.P. committee for ;approval of alternative options. N

CURRICULUM CONSTRAINTS
N - g : oe i

Restfictions placed on cooperative planning and programming by SRS

traditional curriculum content constitute another problem. At the ,
e~ - . ton LI

secondary level special education students may be denied the.oppor-

AY

. -

tunity to participate in vocational programs due to. the related aca- iy

L
.

- *-»wdemic~ﬁrerequisites~and/or~proéram-requirements: :Onﬂthe“other"hand,

> 4 ~

when® these students do parqieipate in pfograms that are appropriate

-

" to their needs, the cﬁrriculum‘may frequently be "modified" to re~ '

.

= N . e I3 B
flect a slower, Watered-drwn pace that will not result in 'the develop-,

ment of entry level proficiencies. Also, many secondary programs

~.

.expose handicapped students to only one vocaticnal cluster in an -
n. [ v ; » -

‘attempt te train them in a single skill area. Therefofe,-profes-'

-~

sionals may find it difficult due to school policies, to design pro-

. grams that will allow handicapped students to learn appropriate skills
/ - - o

gha5 will gene:allge to" a number of diffefént conpent areas of commu-
nity settings.

. Problems identified abbYe have no easy éolutiqns and often are
based in the philosophy ¢f different educators. One of the initial
priorztiea,of cooperative planning therefore,-musﬁ be to discuss
what etudent needs will be addressed by the curriculum or program

0. in question, If, for example, the student lives 4n a nighly mobile
ERIC ple, the srud e .




. community, then the—curriculum needs .to address?generic vocational

.

° felated affective skills. 1In this-case, students .can learn to

genéralize skills to a number of vocational options degehding upon

availability in areas where they may relocate. Conversely, some

. o ./// sevgrely handicapped students may shom interesr and skills in .one’
. - vocational area and the program wonld reflect training in entry )
I | 1evel'skills.- co . CoNs, e
" LACK OF APPROPRIATE PLACEMENT OPTIONS ; ‘ T

Thefﬁinal point in this section on bureaucratic constraints
[} ~ .'r . . . *
will deal with the inflexibility of developing and implementing a

" variety of service~delivery options. Educators have realized‘fbr
.some time that many handicapped individuals, particﬁlarly students |
. . TN ~

with cognitive deficits, have serious problems in two general ateas

. thatmadversely effect‘their success in vocatipnal programs: (1) an |

.~ -

imability to readily generalize learned skills to other environments

' and materials‘ and (2) a lack of experiential background that binders

1}

them in identifying appropriate career objectives. Therefore, whén ' a

k]

~ .secondary schodls provide -opportunitis s, for handicaﬁped students to

¥

be exposed to only.one vocational alterndtive, we may be.using themr

‘a disservice in limiting their chances to identify their true poten~

-

tial . . # ., «

Special and vocational educators sh0uld pool their knowledge

to develop a system that combines the tenets of programming for gen-
]

eralization with the system of career awarenéss. A program.of this

" nature should transend traditional delivery systems by allowing handi-
‘ capped students to par~icipate in a number of vocational programs.
They'shohld be allowed to practice learned generic vocational and

social/emotional skills in a variety of settings under the auspices

'[ERJ}:* s of a number of different instructors/supervisors. In,addition,

- 26 L
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‘these students should be exposed to ar array of possible careér

.choices from which a realisti¢ Belection can be made for future

training. Further, obféctives from a competency based curriculum -

in the general education cluster, should be incorporated for prac-

—— . -

‘tice in vQcational programs and vice versa.

. °

CLARIFYING ROLES AND RESPONSIBILITIES

b4

" " One of the host_importaﬁt coobera;ive-objectiyes that educators
,facg is the ability to eliminate perceived territorial boundaries
that imﬁede gppropriate proérammiﬁg for the handicapped. 'Accomplish-
. 1 ) :
ing'sﬁ;s goal Wiil’not occur easily. To speed the progress, general and

special education,personnel must meet

to discuss role clarification

\ - . °

d subsequent~£gs§onsibiiities for

-

each discipline as well as to

‘6p %uégeétions fér*implementing appropriate cqopgrati@e planning

-

Tgoals.
Initially, a basic uﬁderstanding of the roles each professional
should assume in cooperative planning and programming endeavors must

be’established. ‘One suggested approach would be to view this -team
arrangement as a systems analysis format:where,vocational teachers

4

provide the ngceséary content (expértise in a specific:vocational or

Lo

. . 5 ¢
technical area) and specfal education teachers provide the appropriate

. & S .
process (techniques to teach the skills). The extent to which these
roles are emphasized should be a éharing process. ?1acementvprocedurés

‘which traditionally enroll these learners into either a special educa-

-

-’qion class or a general education class primarily on the basis of

-

. Program availability shouid not always be followed. What should be

» ~

considered,chowever,‘are the identified strengths, weaknesses, abili-
_tles and interests of each étudqnt which will have a direct bearing

on- the progiam option selected and the‘responsibilities assumed by each

27

.

: © . ..discipline. .
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., For example, in the case of a moderately handicapped student

O oy
learning horticulture skills-the major program responsibility. should .
~~ »
lie with the special education teacher to design appropriate instruc— , —

~ v

tion for teaching the necessary prevocational skills. The vocational

educator in this situation would act in a gupplementar§ or suppont

‘

role by providing content information recessary for appropriate pro-

*

ficiencies to be taught, task analysis information and instructional
. materials. As the program continues and the student becomes more

competent in the basic prerequisite skills, the emphasis of roles

>

éhould begin to shift. Gradually, the student can be placed in the

‘horticulture class for increasing periods of time, thereby placing _

more -emphasis on'}he role of the vocational educator for program develop-

e

ment.
Conversely, when planning vocationalsopportunities for a mildly

handicapped studeht the major responsibility at the outset should be

culture program, the special educator would be placed in the support

E

role by providing assistance in curriculum adaptation, materials modi-

-

fication, behavior modification,iand remedial academic activitieéu In
\ :
. addition,‘the special educator can augment the main.program by teach—
ing anciliary skills that have been designated by the vocational in-
structor. These,ekills shouid be reinforced during the period of

time that the student attends the special education class,

,UNDEhSTANDING OTHER EDUCATIONAL DISCIPLINES
As previdusly stated, a basic barrier that adversely effects_ : ,

cooperative programming efforts lies in the lack of infotmation and/

or, misconception between special and vocational education personnel

-

regarding the foundations and components of the other discipline.

assumed by the vocational educator. Using the example of the horti-
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The attempt to solve this Erobleﬁ“ﬁtathg\}nservice level usually
’ results in meetings where\faculty_members expléin\;hgit job descrip-

e : . -
tions and accompanying responsibilities.  Unfortunately, this tech-

- ~

nique has not proven to be effective for ibng—term change in teacher

awareness and behavior. Teachers im the field can better'grasplyhe

-

. nature of program content, the prerequiéite needs of handicapped stu-
+ . dents, and the concerns of fellow instructors if they experience the

plassé% first-hand. The present author suggests that the special ‘edu-

-

cation teachers of Morgan County spend more time in_general education

’

classes or laboratories with handicapped students enrolled in fhé pro-

gram. These teachers could work vith the instructor while learning

first hand about the program. Conversely, genéral education teachers

€ -~

could assist in the special education class for short periods of time

* -

wh?nuthe primary focus of the learner's prggram occurs there.
>~This idea 1s sure to cause'honéern aﬁong some professionals when

‘ teaching. assignments and"time are taken into account. However, the
'time°spent in this sharing process need not be great, whereas the

benefits méy prove fo be. In the‘experience of ‘the author who has ‘
éqrticipaggd in progréms of this nature, an hour, half-day, or_full
daf‘spent in this type of~coordinated_endeavor can proﬁide insight
Anto studént behavior, teacher constrain;s, and insttuctiongl qffec-
tiveness in‘oéher setéipgs. By‘using tégghing assistants or substi-
tutes,’ teachers from bothAaisciplines should be hblg to arrange small
periods of time to develop this tyﬁe of cooperaélvé ve;ture.' At the
risk of using a time worn dictum, 'one picéﬁre is worth a thousand

words."

!,
JWORKING WITH THE SYSTEM

One of the most frustrating experiences faced by educators who

attempt to develop innovative program options for che handicapped

»

.

.

“
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. involves being bloéked or h1ndered by the bureaucratic constraints
stated earlier in this section, Morgan County teachers should keep .
.*in mind three basic tenets for dealing with other professionals:‘
. (1) establish networks with teacliers from.other disciplines by first‘& =
establishing.positiye interpersonal relationships (e.g., if you are
liked, your program may receive more favorable|attention); (2) pre-

sent a skeletal plan to the collEgue you hope to work with and develop

the comprehensizs>components cooperatively, and (3) approach the .ad-

\
ministration together only\after you have developed a number of sug-
. — \\
gested soluLions and contingencies for“potential flaws which may
occur.,

CﬂRRICULUH IMPLEMENTATION §TRATEGIES
. As previousl§ stated, the present curriculum guide is designed
go\be é foundation from which the teachers of the Morgan County School
Svstem can develop a comprehensive secondary curriculum iuv. handicapped .
learners.' Included within this guide are techniques and strategies

to identify learner strengths and Weaknesses and subsequently develop

~

or modify curriculum options to meet those needs. In this light, "sec-

tions are included to assist special/vocational educator teams as well
as spec Fl/general educator teams to accomplish the goal of providing
approprihte"educational programming to handicapped students. The

present section will Briefly describe the: relationship of this curri-

culum guide to thé State of Georgia mandates for competency-based edu-
§

S
12

i x
cation (%BE). . . -
The Fnitial meetings with the Morgan County representatives iden~

tified tw% basic issues that a secondary curriculum for the handicapped

should address:‘ (1) vocational program options; and (2) relationship

!

. i
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to C.B.E. cluster goals. Due. to time and staff availability, an in-

de?tﬁuloék ét vdcaqiénai prog;am options was not found to be currently
feasible. InéteaA, the need to establish a basic process for-voca-
tional evaluation and program modification was identified. However,
the relationship of the curriculum guide to C.B.E. Qgsedeemed-a priority.
Teachers will note thét fhe areas and cluster goals identified
by‘ghé C.B.E. regulations can be 1agéled as occupational'readiness
skills as well as skills that students need to explore v;rious career
qptionéi"Therefqre: the -competency cluéter‘areas outiiqed ;n-the -
State of Georgia High‘Séhool Graduation Requirements (Policy IHF)
éqver;fine broad areas: (i) the learner; (2) the citizen; (3) tﬁe
individualj (4) the consumer; and (5) the producer. Further, State
dscuments provide discriptors for each of the fine areas as well as |
suggested steps for meeting the LEA's résponsibility.of developing or
revising course guides. Keeping witﬁin State guidelines, the present

. <
guide provides teachers with potential performance (unit) objectives

and samples of daily lesson objectives tﬂ;{ are on the first level of

-

. an instructional analysis. fn add;tion, these performance objectives

»

are placeﬁ within the context of specific course titles which includes
course descriptions as well as evaluation procedures and performance
}ndicators that are built into the'objectives. .

With thie information in hénd, the teachers of Morgan County
should be able to complete the next steps of curriculum design. That
is, féllowing an a;sessment of a given learnér, feachefs can: (1)
match gppropriate course content to specific 1;arner needs; (25 ;om-

plete the instructional analysis given learner strengths and weak-

nesses; (3) develop intervertion strategies geared to specific lear-

.ners; and (4) monitor learner progress as an indicator of program
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.effec;ivgness: For example, one cluster area that is a subset of “

the competency based program involves consumer awareness skills.

e

Teachers can locate the b%havioral and éample_objectives for these

skills supplied within this guide; and develop a series of criterion

) [
referenced measures relating to those objectives, for an assessment
of learner entering behaviors. Subsequentiy, as the data from these

assessments are anal&zed, teacher decisions can be made regarding a
student.'s 1eafning style, appropriate reinforcers, effective program

options (self-contained vs. mainstreamed) appropriate materials, etc.

Information such as the above stated areas, will assist the teacher

rd

in identifying the most effective activities needed to teach and

. ~ *

assist -the learner to generalize newly acquired skills. in'adiigion, - ‘.
_te;chers will utilize ongoing assésément techniques relatiné to their
instructional objectives in order to measure learner progress (or the
~1acl< of progress) as one method to judge the effectiveness of the. in-

-

%tructional'interveqtions.

.

Teachers reading this should note ‘that the process delineated

ébove does not occur in the preplanning week prior to the school year.

-~

Converseiy, this process begins when the learner enters éhe program
and continues throughout the year or ungil the learner leaves that
.sdciél system. Therefore, teachers should not panic, feeling they
will bé required at the outset of school to complete the instructional
objectives for all the cluster areas included witﬁin this gﬁide. On
'the contrary, the responsibility of the..teachers of Morgan County
will‘be to chooee the appropriate units based on learner neede, com~

pleting and implementing those units at the times during the school

year that are targeted by the teachers' schedule.

\
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- The princiole of ecological validity requires that both the

needs of the learner as well as the community be met. In order

%geds to be met.a clear understanding of what they are
. ) -

must exist. The students' needs are directly related to the com-

ot

for these

. -
-

,Jnunity_neeés in'that the. majority of the Morgan County students _
will ultimate-y oe employed within the community. Likewise, the .

community needs are- directly related to the students. ’

_A needs assessment, therefore, can be accomplished in several

ways and for the purposes of this projeet'thé surveyfmethod was .

chosen. Samples of each.oceupational area were gathéred to pro-
vide,an'overview_of Morgan*County. The data includes respresenta-
tive semples oflmanufactuting conoanies, retail bnoinesses, service
.organiéations (hoépitale, nufsiné homes), and farms. The informa-

tion evailable gives general'perspectiwe.of emplo?ment_opportunitieé

. M . ¢

availaole"for the handicapped learners. “

»

The survey showed many similarities between the various types
_ of businessés (See Appenaig ). }Generally, the employers are very.

willing to talk about their businesses and work with the school
~ N " . N . r
system in preparing young people of the community for future employ-

ment. In most instances, it was the larger companies who were more

open about their operations. Many of the émall.businesses are family-

»
»

run and are.perfectly content to continue their,ogeration as is, thus,
eliminating the need for high school students as employees. The com-~
panies who presently employ high school students are very satisfied

with their work and are willing to hire more as long as the students

show .a desire to work and have good school attendance records.

24
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R '-'. &Efendange is one,qf‘thq—majof problems in that the emglg{ies
S T~ either don't go to work conéiétént}y"or afe~1ate’a~majority'of ‘o i Z '
;7Mf“““"";;””““"“‘LAVdI&héeér’dppogfunities are limitedhébr several reasons. RN
< One, 1is that/to work in the 1afge companies, the empioyee must ~
/ . .
be insured,g%pd in order to be insured they must bé on the pay- \\\\

'r011; Where insurance was not a problem, the employerlseemed
more than willing to have volunteers work.for them. In fact in

séveral of the.service organizations they already have volunteers.

2

.

‘One disappointing aspect the survéf»revealed, waé-fhat\pre-

§} . sently none of the businesses have héndicapped ;orkerg employed.

>

When asked why this was so, the standard. answer seemed “to relate

%

Lo °

\
would be willing to hire handicapped workers provided they can be

to "unskilled and unqualified". However, many places did say they

°

trained on the job. . // - N
o - ’ Training for all the companies interviewed consists-of an on
! : N

d -

,Ithe job training by co-workers and-immediate supervisors. No job

v analyéés are available so the supervisors use industrial standards
as a guide. Usuall& the new employee.hdas a training period, of
k) f . . -

2 to 3 months, as a trial time before they are reviewed for an
.

increase in hourly rate.

o o

There are.seve;al important dmplications identified from the TR

» » ) v

needs assessment, utilized in this curriculuﬁ guide., First, there

- 3

is an apparent need for closer contact between the teachers of

handiqépéed learners: and various community members. 1In,K all in-

»

stances there had been no attempt to validate gurriculum for this

population based on actual community placements. " Tn adiition, .

-~

‘the fact that at the present time, no employer that was contacted

] -

. [ERJ!:( "has handicapped workers suggests that -a. more intensive commun{ty

.

e it s it

mhe et - - stk d e S i '.g"‘.;;:?‘ e e e S S ‘i; i
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awareness program (advisory committces, media cnmpaign, service" * | r, )

N |

organizations, etc.) be initiated by the school district. -

v A - o -4 {

A second - implication of the needs assessment invoIves the
s
. mechanism of‘on-the—job training. Because of insurance problems

0.J.T. does not appear to be a viable option forétraining at the-

>

)

.school level. However, the school personnel can be instrumental
» : o- .

in assistinggindustries‘in/establishing’the workstations in'indusr -

.

try concept for post-school training. * This program can be a joint - ‘ -

effort gathering anSLstance from special education, vocational edu-

1

cation, and vocational rehabilitation to lay the groundwork for pro-

gram develdpment.

£ Lastly, a néeds assessment can‘provide‘teachers with valuable

insight into the types of skills that potential employers, consider ’

o

important. For example, the* present data indicates that good atten- .

- dance habits is vital for job success. Although this information

appears to be common sense, it apparently is still of.grave concern
iy - to employers, indicating a’ major problem. Therefore, a curriculum

- that is sensitive to .these type of needs will bé flexable enough to - ' -

A}

4Li- address“these issues.

« .- 1
In sum, the present needs assessment was Jesigned mainly for
. . e

demonstration purposes. That is, in keeping~with the charge of

this guide, this information can now ‘'be taken by the Morgan County )

R TR I

staff and expanded to provide\the necessary information for appro;

priate curriculuﬁ development, »Therefore, the Morgan County teachers

B should plan-a number of activities to\he impleménted on a regular

schedule, with the goal of collecting c:mmunity needs data. «

NS
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) }ﬁ! ) . Regardless of the course content orlobjectives that teachers

. encounter when designing programs for handicapped learners, apply- .

'// ... ° " ing the principles .of curriculum modification allows them to adapt h

their program to the needsiof.the learner. Following the tenets .

. al - "’
of a gystems approach to -nstructional design, teachers can modify
most curricular options if they deem the content appropriate for

. B Y »

specific learners, Therefore, one'should be able to justify the .
’availability of appropriate skills for handicapped learners within

. ) the-conﬁext of all C.B.E. cluster areas. fThe following discusgion. P

3 , -

- . will provide teachers with the tenets of curriculum design and modi-
Y * ("

) fication. Given the following information teachers should attempt

\

to apply these principles to the portions of the guide involving

the C.B.E. obJectives.

CURRICIULUM DESIGN: A SYSTEMATIC APPROACH v
The.systems approach to d%&igning secondary instruction grew
out of behavioral principles resulting in the development of methods

v \
and materials based on operationally defined objectives written to

v

meet identified student needs. In‘addition, the progress of students

in relation to these behavioral,objectiYes is constantl% monitored

to ensure modification of the .program when and where necessary.

This systematic process of instructional design relates to the ,over- -

Y

all design of curriculum in one important way; that iz, the teacher

’ M .

o . - « <
applies the,steps of a systems approach model to develop- instruction

LTS S

" identified in the global goals of the curriculum in question. The.
==~ 7 curriculum as a whole, therefore becomes a plan wher information is N
" arranged in sequence and designated as important to students fnr suc-

» I

cessful’ inteégration into community life.
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- Issues concerning secondary programming invariably revolve

around the principle of individualization. Identifying the strengths
and weaknesses of, each learner and subsequently matching methods and
materials to these needs are the cornerstone«of .special education.

The systems approach to instructional design allow teachers to in- -

‘dividualize their curriculum to meet the specified needs of learners.

As goals such as'improving social skills or increasing use of#compu-

tation skills are.outlined in a curriculum, the teacher’ should be
aole.to analyze the skill,‘develop objectiyes,’and assess stu&ents'
in relationship to those'obqectives. In this way program deéign
matched to learner needs can be assured.

THE I.E.P. AND CURRICULUM DESIGN R

" for the éntire system and is discussed later in. this guide.

Individual Educationai-Planh (I.E.P.) are an integral component
of Public Law‘94-142. There needs, however, to .be a further explana-

tion of the relationship between I.E.P.'s and the tenets of instruc-.

tionai design. This reiationship can best bé viewed by inspection of

-the five general components that are to be included in all I.E.P.‘s

Q .
(1) assessment; (2) -curricular components; (3) support services; (4)

program management ; and (5).program evaluation.

Assessment being the first component of this plan is the basis

3
3

*

Here a profile of the student is developea that gives a clear pigture

*

-

of the learner's current level of performance. Standardized tests,

criterion referenced measures, and -behavioral observations are.methods-

., (]

° [
that can bé used to assess student behavior in a number of curricular

\ B -

areas (e.gl, academic and social skills)., Aseessment that identifles

-

a student's strengths and weaknesses is both the base of instructional

rd

design and the I.E.P. . . '

.. o < . X K
) » E) A -y .
) P - . w A
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) For example, a mildly retarded secondary level student may be
assessed on current computation skills‘by using the Key Math Diag-
nostic Test .to establish-a survey level of math »kills. \Roth the

S

I.E.P. and in the systematic development of 1nstruction sampling . *

1

the entry.behavior of the learner is vital. At this point the ; . \\\\

difference to note between the syst@ms is merely the .degree to .

-

which assessment is implemented. That is, on the I.E.P. the assess—

-

ment level is broad, painting a general 1eve1 of the student' where-~

as, ‘the process of instructional design continues and the assessment

»

becomes moreé specific, . .

.

The second component of .the I.E.P. deals with curricilar options

. . 'S -

that are stdted in the form of long and short term objectives. Objec- ,

tives of this nature are written iniperformance terms and designate |,

PS

the broad -urricular goals -and subsequEht qluster (unit) objeetives~ .

that are important td the student based on the resiilts, of initial

-

. .
assegsment.’

P A °

There is an important relationship between this component of

y-

the L.E.P. and'instrhctiéhal design. To best understand this rela-
- k e > . .
tionship the reader should visualize the I.E.P. as the document® that

identifies the components of the leneral curriculum best fitting the

“s

needs of the learner at that point in time. Principles Pf.instruc—

tional design,'therefore, are applied to those areas outlined in the ¢
I.E.P. to operationalize the plan o daily teaching. <

' —_lheLbhird component of the I.E.P, involves identifying the neces-’

sary support services that will Le needed to assist the learner in /L

successful participation in the various program uptions selected.

" For* example; a severely retarded student that is. also physically

-

disabled may require the services of a physical therapist in order .




e o !
- to insure maximum participation‘in a public school program. On the
other hand.,a mildly or moderately retarded learner may benefit from ?

a psychological counséior.to'assist that Student id adjusting to the

.

emotional rigors of participation with non-handicapped peers in voca-

. s tional education classes. . *

" The fourth major area of the I,E.P. deals with program management.

Here indications are nidde concerning what, if any, regular education

programs are available in which the student can participate. Also

Y

anticipated length of the services dre stated to assist in overall

managemen d indicate times for re-evaluation of program goals. "The

systems approach f'instructionalﬁdesign relies on organization to .

insure a smdoth flé ‘Kn program. This~section of the I.E.P, helps . e

professibnals_gaUge tNeir time and incorporate this organiaation into

the,curricuihdeesign.

‘Also?:identif}ing available regular education

programs will be import,nt.fgriﬁorgan County teachers.
) ~finall&, the comp neat of the'I E.P. that deals with pfogram
evaluation (accountab lity) outlines procedures for ongoing assess-

- ment of student behavi r, Frequent gamples of learner performance,

.

usualiy in the form of kriterion referenced tests and behavioral

5 . C
observations, are used

—

measure whether or not -the ‘program is affec-

lting the desired change in the student. If the program is not meet-

N ihg the original change, an analysis should occur that results in

/
to .Insure change. The re%ationship here is
L4
clear, in that both systems require accounbabili;y of programs to
14 ’l

identify any modifications needed to benefit the student. ' .

mo&ifications necessa

e
Ly

e
. - . ' - .
. N .
( ‘

- PRINCIPLES OF CURRICULUM DESIGN

ESTABLISHING PROGRAM GOALS . ," , o
L.

Teachers generally have some idea of which educational direction

they would 'like to see their students takef I)ecisions .as to progrgm_). 41

e oo o o4
R R RSV
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.

goals that will head students in a direction often arz made befcre

the learner enters the classroom. For example, when dealing with

’
-

\mentally handicapped learners goals should be basedron the premise

.

that eventnaliy these individuals .will be living ih a3 least restric-

tive environment. Therefore, in the case of certain severely retar-
< M . ¢ N .

ded students, program goals such as self—feeding, dressing, communi-

. cation skills and participation in leisure activities may be appro-

o

priate. Similarly, mildly- and moderately retarded persons may profit

from the application of COmplex'academic skills, .In either case,
: o ! ;

teachers can often.initially establish-general guidelines‘for learn-

ing that they want ;heir students to be exposed to and gain some =«

2

desired level of competency during a period of instructional time. . : ;

Arithmetic can serve as an example for this process of program

Ll B -

goal identification. Teachers should agree that the program goal

of arithmetic figures into most’ curriculum for retarded 1earners‘

whether it be for functional use of the hand’ calculator for shopping,

measurément in a vocational setting, or counting change to buy a

soda. Within the broad program‘goal of arithmetic there :are a num-

>

ber of subunits or cluster goals such as the basic operations (addi- _

tion, subtraction, etc.) time,: money management, fractions, etc. .

[y

This e%ample can be further‘supported by the prdgra@ goal of self-

-
’

care gkills. The reader will note that a number of cluster goals

can immediately be'identified including dressing, eating, toileting,

and grooming. The present curriculum guide‘pro;idcs the teacher o L
with the basic cluster goals and subseauent obJectives outlined by L

the C.B.E. regulations. These curricular components éomprise the‘\

Bulk of the sécondary cnrriculum:for this population.

-
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!lhe'point of the above examples should demonstrate that the
basic skeleton of program options can usually be identified before
the student .arrives to assist the teacher in organizing a beginning

frame of reference for assessment. This in fact is the Tase in that
/ >
this guide presents the C.B:E. framework. of course, when teaching (;

&
secondary students we often need to break from what is considered

tradit‘onal)public school curriculum to implement programs such as

‘community mobility, career education and prevocational/vocational
components. Therefore, the instructional design process begins with
establishing this'framework of identifying program and cluster goals.
From this point the system begins to become more specific with an
analysis.of those goals into subtasks. This next step sets the
stage tor individualization of instritction by having a benéhmark
compare the 1earner's.present performance to the subtasks, and is
the point in the’curriculum process where the teachers of Morgan

H -

County will begin their work..

w/

ANALYSIS OF PROGRAM AND CLUSTER GOALS
The -process of instructional or task analysis may not be as

.simple as some professionals believe. Teachers are finding that’\
e 3
to develop a meaningful analysis they need knowledge of the content \

.

area, ample time, and brainstorming sessions ‘with their peers. Also,
althongh there are many task analyses available for more traditional .
curricular areas (academicuand'self-help skills), teachers of the
reétarded are finding the need to develop new procedures to analyze
task-specific skills ‘that may arise in prevocational cluster areas;
Nevertheless, dhé process of instructional analysis is Vital to the

systems approach so that objectives can be identified and matched to

learner needs. ’ ’ ' ;




OBJECTIVE BASED TEACHINGC

.

To begin the process of analysis teachers must first.ask them-

selves one important question: Do I have the expertise to design a

program in the subject area in question? No teacher is an expert

covering all content,. therefore, it is imperatige.that in instances

when confronting unknown subject matter, -that specialists be con~-
. sulted. ‘A special education teacher, for example, may not be familiar
with the intricacies of teaching in the cluster area decoding under

the program -goal of readlng. In this case the teacher.could consult

‘with a reading specialist concerning an appropriate‘ task analysis
for this area. By the same token, other teachers may not be familiar
with latest toilet training techniques or the proper physical posi-

tioning in the classroom for retarded. learners with severe physical

F{

impairments. In either case, before an effective task analysis can

(3
- &

be realized, consultation with appropriate professionals must occur ,

-

and Horgan County staff should plan frequent sessions to iron out

all probleme,
- s
The second consideration the teacher must identify before ‘the

actual analysis can begin involves developing behavioral objectives

»

from the,existing cluster goals. Teachers often moan when the word
"objective" is mentioned simply because-they-are'hoﬁnded in classes .
and workshops to develop an endless list with no particula purpose.
in mind. This problem of overkill must be deemphasized, however, so
’that the practitioner realizes’ the utility of objectives as instruc—’

hd »

tional tools. °
Behavioral objectives-are similar to xardsticks; that is, they

are a device by which to measure student progress. These instructional '

devices assist teachers in organizing their programs into manageable

! ’ LN 44<4° N .
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components for teaching; therefore, objectives should not Just be
. A

looked upon as an exercise in futiiity but rather a method to make -

<

teachers' jobs more systematic and easier to managéd. With that in

-

mind it appears appropriate to identify the three components to a )
measurable 6bjective: (1) outcome; (2) contexty and (3) criteria,

The outcome component of the objective is simply a statement

describing what learners will be able to do after instruction that
they could not do prior to implementation. This statement is written

in behavioral terms so that the'teacher can observe-the student's.

performance. For example, the following outcome statements repre~

. I

sent possible objectives for secondaty learners: -

s
+++ correctly write the answer . .

.. orally reproduces vowel sounds, ‘

... mandally ‘assembles the complete set .

...-independently rides the tuS‘from'point AtoB

+». orders a complete meal at a designated restaurant
Secondly, the-‘context component specifically outlines the situa- -

tion the teacher will structure under which the student will be allowed o

. to oerform the behaqior identified in the content grea., This sets the .

ks

stage if you will for the.conditions of thé learning environment.

Using the above content examples we can begin to see how the objec~

. »

tive is taking shape: ) , -

1. CONTEXT: Twenty writtén double digit addition problems

N

with and without regrouping.
OUTCOME: Student will corréctly write the answer.

"2, CONTEXT: Taped demonstration of vowel sounds.

. i
OUTCOME: Student will orally reproduce the sounds.

. ’ -

(AN
i

~

I
1
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3.

The
blishing

criteria

continue.

-
."(’ ° AR

CONTEXT: Given a disassembled lawn mower carbyratox
and screwdriver. \‘\
OUTCOMﬁ:‘ Student will manually assemble the coéhlete
.set.. ‘ .
CONTEXT: Upon request f;;m supervisor, including oral
. information concerning departire time.
OUTCOME: Student wi;l independently ride the bus fr6m>
‘ point A tohgqint B, ,
CONTEXT: Given a 1initeh‘amount of money.
OUTCOME: Student will.ordet a complete meal at a.desig- |
A nated restaurant, N
£inal component of a well wé&tten objective involves esta~ .

the criteria for success. 'Here the teacher considers what

« T - -

must be met before the 1earnet will have adequate skills to

to the next step in the fenrning hierarchy. Further, the

teacher can decide based on a specf%ic student need whether the cri~

teria can be adjusted up or down.to match the learner's strengths or

weaknesses. Eor example, some tcachers ate erroneously taught that

907 cortect is--a- -standard for mastery. ‘This magical number may not

‘be appropriate based on individual stu@?nts or on different‘type tasks.

Conceivably, five diffeientigtudents in the same-classroom may be work-

k4

ing'in the same .cluster area and .on the same unit ohjective, yet have
S . N

.varying criterid for success based on their individ&al needs., There-

’

fore, again utilizing the above examples thé criteria for each: may be'.

1.

. CRITERIA:

CONTEXT:

OUTCOME :

‘See above. L

See above.

18 out of 20 correct

. : R 36 .
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2. CONTEXT: See above.

OUICOME: See dbove.

-

CRITERIA: lDdZ

3. "CONTEXT: See above. - . R y
OUICOME: Seé above.
CRITERIA: 100%

4. CONTEXT: See above.
-OUiCQME:_ Sée above.
CRITERIA: aach time - \' c. Lo

S. CONTEXT: 'See above. . ‘
OUTCOME: See above. " .

.CgiTERIé: 4 outsof 5 trials

o

TASK ANALYSIS . ' ' .

The techuique of instructional or task analysis can be used both'

in translating cluster goals into behavioral'(unit) objectives and

.later in translating the unit ohjectivea into daily aegmenta. One

type of " task analysis can be used when individual behaviors are to

- i = =

be. taught “in—congécutive order to reach criteria on a specific objec-

tive. Further, the series of behaviors included in a procedural analy-

A

sis are independent of each other and often can be interchanged An

example to illuatrate this type of analysis can be fould in the teach-

-ing of home dishwdshing skills. Some teachers. may require their lear-

ners to wash each diaﬁ and then ringe it before meving onto the next .

34 -

step«~ The important point to remember is that each step is indepen-

Yt

" dent and in some cases can be interchanged depending on teacher de~

cision and/or student needs.
A second approach for developing a task analysis involves iden~-

tifyingeprerequiaite skills that when placed in .a hierarchy lead to

- PR
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\, .Y . - ) ~ ’
the'specified objective, Academic skills generdlly lend themselves

‘to this approa.h where each skill in the sequence is dependent upon

Y - the previous skill cluster.

.

There!are a number of resources teachers can explore to gain
‘ 1

assistance in developing a workable analysis for secondary level stu-
rdents. For example,,when translating cluster goals into behavioral

objectiVes, appropriate instructignalwanalysis can—be found in the

form of scope and sequence charts in teacher 8 manuals, and college
textbooks when referring to academic skills. Also, if other areas

such as self*help 8kills are needed, commercially .available task

N

analysis forms are plen ful (e. > 79N the MORE System by, Lent and Keil-’

itz, 1974 Edmark Associates) . ’ o . .
. p .

Up to this point, individualization of program: for the secopdary

handicapped learners has been limited to matching certain goals and

A

’ behavioral objectives to gtudent needs. ,This process, however, now

¢
becomes more specific in the development of task analysis that fur-

¢ e & e e T

___.ther breaks..down-a—-given— behavioral“objective into its components
that can be claasified as instructional or enabling objectives. For
‘this step the teacher first decides.whether a specific behavioral

‘ objective requires use of a procfdural, hiérarchical; or combination

approgch to‘analyie the component behaviors: What is left is to
apply one of the approaches and identify the list of instructional
objectives than when presented in sequence will lead to the learner )
being able to iperform 'the overall behavioral objective. The instruc-
tional objectives identified. in this process become those smaller
pieces of the unit that are taught and evaluated on a day-by-day basis,

] .
In addition, the specificity of individualizing programs becomes more

8
intense because different learners are engaged at various levels on

v . )
§ . - e d el e [ S T
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the anaiysis, This allows for progression through~the’instrnctional

; objectives depending upon the learners strengths and weaknesses. Fur-
ther if a Etndent is having particular difficulty on'a—specifiiTin-“—"
structiOnai objeetive-the L icher can analyeé‘that component and break

it down into additional sub-tasks or previously unidentified prere-
quisite skills., Motgan County - teachers should be aware that this in
‘fact, is the process.of curpiculnm modification and can be applied to |
all,eurricularnareas deemed'appropriate for kandicapped learners.g In

this case the teacher*mayiinciude additional subtasks.

-, a

~4

i SAMPLING STUDENT ENTRY BEHAVIORS (ASSESSMENT)
Sampling studerit behaviors is an ongoing process involving a .
) number of types of evaiuative tools. For that reason the fo1lowing S

section of the present guide will present a discussion of the assess-

* ment processu

" ‘

« ' FORMATIVE-EVALUATION-- - —~————- = —==" N ‘
- ’ ‘ v |
THE PROCESS

The process used to continuousiy monitor student—progress in an

effort to measure the siuccess, ot failure of an instructional inter-

vention is called formative evaluation. In a strict sense formative

‘evaluation is a method of field testing units of instruction during

vt

the desigh process in order.to "iron out" any difficulties before

‘implemeﬁtation.a The principles of formative evaiyation, however, can
also be applied to daily instruction and are an integral component
to“monitoting theieffect hf a secondary'curricolum.

Teachers often design instructional components, implementetheir

lessons and then make certain assumptions that the intervention was

successful ‘and transmitted the target knowledge and/or skills to the ., - .




- *  student, Subsequently, the instruction- will thereby be implemented
¢
_in“the same of similar fashion as was prev1ously noted. ~The result-

ing transmission of knowledge and/or s&ills 1s merely speculation.

By incorporating some type of formative evaluation into their edu-

an cational programs, teachers can make judgements based on data rela-

-

tive to the efficiency and effectiveness of the instruction that they
‘designed. Therefore, with this information on student performance . '

in hand, teachers can revise theirlintervention whenever and wherever

-

-needed -to increase the probability of student success.
In the system described here, formative.evaluation is implemented

- under the guise of daily probes. These ‘dally bes are based oi the

K

instructional objective and attempf to measure whether or not the

lea¥ner has met the criteria for the target instruction.” If the :

criteria has been met the teacher can assume that the initial instruc-

L2y S,

P

implemented as well as advancement to the next objective. Conversely,
Ja the case -of the studént that has not met criteria, the teacher can
agsume that there needs to be a revision in ma.erials and/or instruc-

tion techniques in order to meet learner needs. Subsequent altera-

tions in interventions can therefore be monitored until the desired

result,is obtained. Horgan County teachers should realize that this
component is.vital for judging the effectiveriéss of their curricular

r

‘components. -

REVISING.INTERVENTIONS .

Historically when handicapped learners failed, the blame for
the failure was placed on gsome inherent quality of the student based

on their handicap. Professionals now believé that when a learning _

4 ’ \ } ’
problem occurs, we must exert our energies in attempting-to match
k¢ [
\ [ERJ!:} the appropriate method and miterial to 1earner needs. Therefore,

tion vas successful and subsequent guided practice activitieggganfbe o o

[ ¢ 50 <
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the principle of revising and re—revising\interventions becomes cri-
Al

tical. ‘Formative evaluation as a tool, provides teachers with struc-

tured data ‘that is needed to make decisions concerning the extent to

-
[y

which revision 1s necessary.

-

. SUMMATIVE EVALUATION

x

Using the termiuo}ogy adhered to throughout this section the

behavioral objective includes a large chunk of instruction that the

“

student should accomplish at the completion of a unit of study.

Summative evaluation then, involves gatheringainformation concerning

~

"student performance at the completion of the. unit that will assist

AN

in assessing the overall effectiveness of the instruction.

-

Compiling data for analysis in this final phase of evaluation

congist of three types:

¥

(1) direct product; (2) observational data;

and (3) learner~input

rences tests for academic skills and completed projects for voca- -

* v

tional or leisure skills. For example, a behavioral objective for

r ~

. a unit ‘encerning addition may state:

I\ .
The ledarner will correctly compute -the answers to twenty

R »

written\addition, problems that include multiple digit

Jproblems with samples of ‘no regrouping, regrouping, and

regrouping across columns.
CRITERIA: 807 correct‘within a'QS’minute,period.

For many mildly and moderately retarded learners the above objec-

tive comprises a large un{t of instruction that may span several

It 5

- v

L

Subsequent analysis\of this objective by the ‘teacher could.

weeks.

-

identify a number of instructional objectives that will be’ taught
v ot : ‘

daily. leading up to the complebion of the unit,

The summative

Measurement of direct products can take.- a~—~——~—*“——‘”‘

41
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M

evaluation of the ‘above unit, therefore, is simply the testing

situation outlined in the behavioral objective, Information
gathered relating v the behavioral objective can then be ana-- -

Tyzed to note whether the studentfhasanastered that unit.
Another example of a direct pProduct- méasure .can be high-

- N

1ighted when considering teaching a 1eisure timejactivity to a

moderately or severely retarded student. A given.behavioral —

objective may . address a prOJect involving needle point descxib- o

N
L

ing the criteria needed for'completion, design, etc. Instruc—

.

tional objectives ledding to the ultimate goal are identified 7 ‘ )
and- taught which will result in a finished needle point project . .
as the direct product Teachers candthen evaluaté‘the project, o e ‘

according to present‘criteria and judge'%he effectiveness of
L . - 3 - . 'l

L]
- .

that -target unit of study. o0 . ' L PN

Observational data'as a «tool for évaluation ig a vi£a1~com- ;5?
ponent.for--assessing all hahndicapped learnérs. As with all tech- - ' = :
"’rﬁ ' N , : Y N o '?Al

niques of evaluation, observation should be used throughout the
- N . . . . | ’~
15 - . .
system. For example, when teaching -self-care "skills* to retarded Cee v
Es . -~ . . L . ! .
W F . ‘ S
1earners, the teacher observes the student perfotm the outcome i///\ .

- - Y

*

stated in the behavioraloobjective (e 8. toileting) .by. rarefully ., ] ',

[

noting peuformance on each of the instructional objectives that |

[y

were identified in the task analysis process. Similarly,nfor -
. (8] v - . - R
.o , .
evaluating programs- that deal with appropriate social behayiors, P
teachers can intervene (or teach) and sgbsequentiy,obseqvé:the <

L. N " . .

) R ' ) .
- result of their manipulation of variables on the operationally :\\\ ] v. o

-

defined behavior. A student who contintiously interupts the con-

* versation of others, for example, may require the teacher to mea- .

sure the number of éccurrences defined as‘intéguptions (by obser-"

a - 4
« . ~ . .

-vation), “ad then design a program-to reduce the frequency of that ‘ff

- - . - «
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tehaviorv—-Subsequent—obser&atioﬁsﬂoﬁwthextarget‘behavipr-wiilwptc

vide thé teacher with data concerning the effectiveness of the be~

- . B

havioral program, - o v

-

- The final method of gathering summative evaluation data invol—
“ . a
ves obtaining learner input concerning the worth of that unit of
i 3 .

study. Professionals do not give enough credence to the opinion

of the consumer which in this case 'is the- handicapped 1earner.
1

*herefore, teachers Juust attémpt to sample their students *hrough

interview or questionnaire techniques. Secondary students fre-

queritly respond to comments sections on materials that allow them
¢ ’ M .
R .
to make statements concerning the interest level, etc., of the in-

-

sfruction. Moderately and severely\Xetarded'1earners can often

communicate in a brief interview session their impression of units

4

of stﬁd&.

Summative evaluation, as discussed here, compriseS'the final
step in the instructional design pr;cess. The techniques of sum-
mative evaluation are techniques that can also be‘used‘during the
'formative.ggaluation process and during igitial‘assessmentsg The
important point of thig final evaluation: however, stems from the

f%ct that as teachers we'do not want tQe get bogged down studying .

cdmpOnent parts. Often, we find it useful to analyze the system
'as_a wholt. In‘this way, additipnal information that may have

been inadvertently lost during ongoing assessment, can be included

-’;
(3

in the system to provide toachersgwith a more complete analysis of

student. progress and program effectiveress.

[ Y
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" The challenge of integrating handicapped students into the . i
mainstream of education directly affects vocational education per-
sonnel. In complying with ‘the legislati e provisions, the.pri—

mary objective of the vocational instructor should be to assist
L S ‘ ~
A handicapped students in developing a level of vocational competence

-, .’

: 4that fulfills their needs, interests and abilities.
\

- ot

. In order.to prepare for handicapped students to enter a regu—

lar- vocational program, an' identification of their general and spe— 7
PR M
cific vocational interests and aptitudes should be made. Specific }

- ~

background information necessary to develop realistic curricular

'guidelines should also be collected and organized. This .information

;;

- will help to identify .the specific areas in which the sLudent may

\have learning difficulties. K : . @

- . - , “

CURR'CULUM DEVELOPMENT - ) 1)

.

_GCurricula comprises a spectrumfof:eiperiences and activities
"N ) ki o i - ) /
which are a direct result of an individual being under the. educa- oo

- ‘Y -

tional auspices of a school., As a vehicle for preparing for indi-

2

viduals for the world'of work vocational education programs com-

.prise an integral component of secondary and«post—secondary curri- o

ke

\ . . . , v

cula. Curriculum development is not a stable prodess. A variety -

© of factors usually affecﬁ decisions regarding, the content of a voca-
. < -

tionaf'curriculum. These variables influence;the direction that
the course or program will take. ’ ‘

Due to recent legislation enacted to guarantee equal educational

|
{

.
K

rights to handicapped individuals, vocational;educators must become

adept at developing and/or madifying vocational curricula to meet ‘ | -

P

. . /
the needs of this population. This by no means implies that voca- P

/
tional instructors must change. the.progra content or madify the

. = P e ) EE .

Pl - e




"\ !
performance objectives which are expected for successful program

° -\J“h f"‘-"“'\)‘( Porps et
completion. However, the spécfal needs and characteristics of .

each handicapped student must be identified and taken into consi-

\t
deration=in order that appropriate instructional -methods and

'

techniques may be integfatedtinto the ‘curriculum.

PROGRAM PHILOSOPHY N S :

The philosophy of the vocational program should be the _basisg
for the direction of thé instructional content Hopefully, ‘a conw
cept of the value of individual différences and abilities will be

integrated into this philosophy and will be reflected in the over-

3

all program«objectiveg. This would allow for the integration of
handicapped studénts/intOvreoular vocational programs. -
B or
The philosophy cf the program emphasize the role of vocational

4

‘ ‘\m-*_education in our soéiety and a concern for the working potential of

“all students. JHopefully, a philosophy of providing vocational edu-

'Y

cation-and employment opportunities for handicapped individuals can

also be established and encouraged among business and industrial

Y

leaders represented on vocational program advisory committees. .
Entrance into a vocational program can motivate many.handicapped
. . - ¢
.students to\develop a new interest in attending school. Students
,\learn best when they are actively involved and when work is suited

1 . v

to their indi idual needs. The basic vocational program objective

*

should be to m ke each student employable. This includes handicap ed

students who ha\e di@played interests, aptitudes anduabilities neces-
; 24 -

)
-

/ -
R . i ‘
gary for succesg\in/the‘vocational program.

Specific program objectives should include: a) developing a
€ &
level of vocational competence within each student; b) developing a

. ; .
greater sense of’ independence and self-sufficiency within each student {




¥
i
{
[

\

. ter would be helpful in providing this information. : .

A

\

’

and c) devéloping an individualized vocational program that is based

Al

on skills development and continuous .assessment and which allows for

\variety of experiences that relate to the. needs andvabilities .of
L3
each student. - oo E

-. N > hd & b
*IDENTIFIéATION OF STUDENT ABILITIES AND NEEQ?r
The needs of the handicapped student must be identified so that

the curriculum can be realistically developed and/or revisdd. Such -

Y

factors as the nature of the handicapping conditiOn(s), the, reading

level of the student, and appropriate instructional techniques should

. v
be_analyzed and taken.into consideration. Necessary adaptive equip—

ment, materials, supplies and serviées should also be noted. This

information -must be recorded in the student's individualized educa-

tion program (IEP). ) T -

Specific background information which can be useful in planning

A

for: handicapped learners in vocational programs includes.

b \

‘l.' preuocational skills -

fz.I»occupational interest(s) L

3. academic skills (e.g., reading level, math level,‘compre- a
hension) | '

4. 'social skills (e.g., ability to get\along with others,

ability to-work in group situations)

6. 'learning style\or ‘Wode

7. level of psychomotor performance.

The student profile described in the vocational assessment tha

NS

-,

Once information ha# been gathered regarding student abilities,
\ |

interests and needs a decision can be made about specific adaptations

N




./« L

which should be made to the vocational currlculum. Modificatlons

' <
can be made in the physical environment, content of the vocational

-

program, instructional materials and/or instructional techniques.

Each of these -areas will be discussed in this chapter.

MODIFYING THE PHYSICAL ENVIRONMENT '

-

Before the vocational curriculum can be modified to meet the

*

‘needs\oélhandicapped ;tudents physical accessibili;y must be
‘Qasdfgd. This assurancé is stipulated in Section 50€~of the Reha-
bilitatioﬁ Act of 1975J(Publig Law 93-112) which states that handi-
capped individuals cannot be excluded from participating 4n any pro—’
gram or activity‘receiving federal suppo}t becausé ghé facilities

are lnaccessible. Therefore,*vocational educators must find ways
t0vadehuat21y modify facilities apd/or equipment’ so that this popu-,
lation will have equal access to programs,'getvices and activities.

There are thrée major;aieas of Eonce}n in most vocational faci-
litieé‘in identifying possible baétiers for handicapped persons.
These barriers include (a) §cces§ to the byilding, (bj abilit? to
move around Inside the building and (c) ability to use the facili-

ties in the vocational clasSroodi and laboratory.

,ACCESS "T0 ~'mn BUILDING N . .

If handicapped iﬁdividuﬁls cannot gain access éé the building
whefe vocational classes are conducted, a@aptations to thg existing
curric¢ulum will be of iittie heib. Therefore, accessibility shoﬁld
pe assured in the folléwing ar?as: ‘

1, access’to gublic transportation

2. adequate parking space (clearly Qarked, approériate numbers,

wide enough ‘to allow for wheelchairs, smooth pavement)

3. .curb cuts t

48




4, appropriate—walkways (correct slope, guardraiis)

P ‘ 5. tamps ’ £ .
—— . ‘- ~

6. manageable exterior doors (wide-enough, no raised thres-
: : holds, not too heavyf

MOBILITY ARdUND THE BUILDING

° A

Once a handicapped person has gained admittance to the building

«

where vocational classes are held .access must be provided around the

)

building.’ Accessibility factorstwhich should be considered include:
1. easy moYementrbhrough corridors )
2. _elevators or ramps fron one ﬁloorbto another
3. classroom doors which are wide enough (f.e., atgleast
32" wide)
4, accessib}e.restroom facilities ‘
5. actessible water'founfains

L g

6. access between classes

MOBILITY AROUND THE VOCATIGNAL CLASSROOM AND LABORATORY -

It is essential that handicapped individuals are able to move
I

round the vocational classroom and laboratory and use the fixtures,
appliances, work station equipment and tools. Factors which-should

be considered include{

~

1. ability to use audiovisual equipment

2. ability to use vending machines

3. ability to use telephones ° .

. 4. ability to use machine controls: and emergency fixcureﬁ'
5. ability to use necessary tools
6. ability to run machinery ’ .

7. ability to use study carrels




\

oy [ S .
Specifications for accessibility to buildings, classrooms and
> R - > : -
laboratory should be readily available in each local school district.

Many maﬁuals-have been develgoped to present required standards for

accessibility. One commonly used_gohrce is the American National.
- 1

Standards Specifiéations for Making Building and Facilities Access- “

e

ible to and Useable by the Physically Handicapped (Ngw:Yogkgﬂ#Ameri—
Y « _ ‘ - T - -

can National Stafidards Institute, 1961).

= ¥, i

" MODIFYING THE VOCATIONAL PROGRAM CONTENT

Vocational program curricula are selected and organized based
on an assessnient of employment . opportunities, resources and limita-,
N . .

<

tions, and student needs, interests and abilities., Job reqhirements
are analyzed,iusuaily through ‘employers, and are used to formulate
. . d hY

performance objectives as_well as méésdreé of attaining these objec-
tives. Using this information, instructional units are designed
< - x
and seqiienced. Then instructional strategies, materials, equipment
¥ ) N ‘

L3

and media are addéd as apé:opriafe:'

. Thus, students must achieve bhccess“in mastering the performance

o~ .

objectives identified in each assigned instructional unit in order,
t . .

-

[}

to demonstrate entry level job-skills_and knowledgeS. Accountability

- > e »

for vocational programs is evidenced in successful job placement and
Job performance of ?rogram_g;aduétés;

v

» LY

‘_ﬁodification of the vocationhllprpgram contént does not mean

~

-4 . N : . -
that program instruction or content is .to be "watered down". Handi-

capped students must demonstrate th& same entry level proficiencies

as any other person'seeking a job.’ However, there are some modifi-

,. cations which can be utilized to allow handicapped students to suc-

cessfully develop their vocational potential to the fullest extent

poséible.
. : | 6U
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{DENTIFICATION OF MULTIPLE EXIT FOINTS

It is imgprgant thgt:vchtio;él edqcatioq‘pgrsonnel iéentify
-a variety of exit points assdciatéd with their programs. Each
exi: point represents-an,énsry,ievel job yh};h a student could
q;alify for upon-cd;plgtion of‘a qpecific‘portion of the voca-

tional pfqg;am. "Every student ehrqlfed in a program will not as=

pire to or have the ability to preéare for the same job:
Each exit point must also be accompanied by a listing of the
. s ., N -

- specifie competencies which the student must achieve, criterion

“-statements used to determine when the competency has been mastered,
N - —‘Q N . ! -
instructional activities, and appropriate evaluation techniques.

An example of multiple;exit points ‘in- a masonry program is .
shown below: e o ®

Examples of Multiple ‘Exit Points/Career Options in a Masonry Program ,

‘Area: . Building Construction (Trade and Indusirial Eduéation)

Secondary Career Options. -

s 4

-a. cement mason helper.

A

b. bricklayér helper - . e

ot
-

" ¢. stone mazon helper o A D .

g %

Post¢Séc5ndary Career bptigps -

.a. cement mason helper. . - ) . .
b. bricklayer helger

c. stone mason helper - -

\ .

~d. cement mason oL .
é., stoﬁe mason

f. bricklayer, construction .

.

., TASK ANALYSIS /

Task listing is an important compdnent of vocational education

programming. These task 1istingq;éfe closely associated with_the; N
‘ Tttt T T *"' ’;/{ — "P*LS“:IIL:' C T T T T Tt T e e e e _:_"7’ Tt T T e e




A
wi

'specific vocational program or course and/or he occupational

cluster. N

- Task analysiS'is.the process of.breaking a\tagk into sub-

components and allows the student to follow a step-by-step pro-

-

cess in mastering the task. The instructor should. sequence the

\ N ~

,specific steps* essential for, task completion. ‘Once the frame- -~

A I
¢

t

work has been established the sequences can be fur%her brokeén
. i . ‘ - - te i
. -down into even smaller steps if necessary. This "pacing" approach

allows students to complete the required competencies while develop-

ing a sense of security and success.
*
D

UTILIZE RESOURCES : I !

It would seem unrealistic to assume that vdcation 1 instruc-

tors can modify the vocational cu¥riculum and,deliver appropriate
. ; \
instruction torhandicapped students without any outside assistanCe.

c‘ Y.
Therefore, educational personnel and other available sources should
"cooperatively plan with\vocational instructors and offer ﬁssistance
. . i

in the instructional deliveéry ‘of process. ’ i

Examples of resources which can proVide invaluable assistance
¢ .*‘

i
.-
. , . - 1.

include:

1. special education personnel
2. resource room personnel ) 1
3. vocational counseloré.
4. 'paraprofessionals;(e.g. teacher aideé)
3. :pommunication'specialist' D : \
’6. psychologist

7. itinerant personnel (e:g.,'specialists in areas such

as visual impairmentrand'hearing impairment)
8. community resources'(e:g., advocacy groups, professiona

- organizations, agencies)

e o e e e S - -

4
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- SELEQTING AND MODIFYING INSTRUCTIONAL MRTERIALS . -

It is very important that the materials used with handicapped

v, a

-

students in vocational programs are appropriate to their needs and

‘ability levels. For instance,.textbooks written on a ninth to

% ( N . “
twelth grade reading lével will not be appropriate for handicapped

. students’ who have achieved a maximum reading level of fifth to "

sixth grade. L. .j” T

Although the content of the course should remain the same for

all 'students enrolled in a vocational program, the igstructional.

s

materials should be selected according to the individual needs of

the student. The materials should be assessed in terms of the

. following'criteria: a) utility of the material b) level of diffi- " '

culty, c) assuring that materials are relevant to the abilities of

v

) the student;, d) assuring that materials are appropriate tq the

.
abilities and interests of the student. One consideration +hat

v

should be kept in mind while se lecting or developing instructional >

materidls is the réadability level of these materials. Several

o

w

simple‘readability formulaq have been developed which can be.used

.to quickly and accufaﬁelxﬁdetermine readability levels, Among

‘.

these are the Fry Method; the SMOG reddability formula, and the

“-Dale;Chall readability formula. . The results should thcn bc com-

A . ’Y'

pared with the student s reading;level in .order to avoid frustra-

1

tion.and confusion. - . ? .o -

Cooperaéive planning efforts with special education personnel .

»

can prove to be successful in effecting individualized instructional

materials which'satigfy the above criteria. ' .

Securing appropriate instructional materials for use with handi-

capped students enrolled in voéational progranis can be accomplished

-




N

K - o | s \
by (a) acquiring materials which have. specifically been designed

for ‘this population and/or (b) adapting existing materials. T

[N

Considerations in adapting existing materials include the .

following.i o ‘. 1‘ ‘ * S * _
- ‘1. Scope and sequence:;t content - The material should be ‘ )
' v well organiked and contain.adequatevvocational infor- .
nation necessary~for"studeﬂt‘sucEEsS'in the program.
N 2, Process of intraducing content. material - Are new con- .
. cepts intr;duced in. step-by—step format?
" 3. Opportunities for snudent application - Does the ma- . . -
| terial allow the student ‘to apply.what he/she has A
) 'learned“freéuently?i ' . ' 7 v |
‘ 4. " Relevenéy = Is the c;ntent relevant to tne vocationai .
7 Prégrané ,b : ' o ° T
* ‘5. Usapility - Is tne materialfto,ﬁe used o£~an indivi% .
v dualized basis,‘yith’small groups and/or for large .
N group‘instruction? o “ N v “
7 . 6. Reinforce;ent - Does tne material. provide adequate feed- .
back for studeénts to encourage motivation and a sénse y,
pf achievement?' ) P : .
. i:/ §~gree oéyteacner time required‘- hill the teacher have . fc \
» - ‘to remain with the student continuously Oor can progress ‘ ‘
be checked periodically? R I » ’
Ié reviewingqthe mateviai thelfoilowing_cbncerbs should be
- addressed: =0 ) Co : ’
l;~ length.of;time it would take f?r students to cover
-the material =~ - T : ‘
a, . 2. .level of difficylty . . )




3. readability level of the material as compared to’the

\
. reading level of students who. will be ‘using it

>

4. vocabulary level " \

5. clarity 6f ditrections > N £

A . - \

, - v a

MODIFYINC INSTRﬁCTIONAﬁ TECHNIQUES ‘ ’

One of the most important aspects. of developing vocational

’ % -

competencies within handicapped students is to utilize appropriate
J

"instructional methods and.techniques. Strategies must be developed

. v, oL .

. b . \ \
in order to enhance the procedures used in the normal teaching pro-

‘cess. Certain Yeaching techniques -are more appropriate for wsa

"

with handicapped students relative to the nature and/or. extent of

. the handicapping condition(s/. .

Some of the most effective metlods of instructions that can be

&

‘ adopted by vocational téachers are listed as follows.

- -,
~ M

1.. individualized instruction -~ each student works at s/her1

/./w
o own pace. Instruction can_ start where the student pre-

A

—

, forcement, . . : R .

2. individualized learning packets - 'this method will pro-

-~ -
*vide continuous success for the student. The technigue

I3

is individualized with appropriaté reinforcements inte~
\ , ¥

» W e

grated at periodic,intervals. " The content ecan then be ¢
" mastéred at the .student's own_lével,of.learning. '
3.—‘peer tutoring -vthis method caﬁ be beneficial for both
the learner énd-the tutor" The tasks or assiénments
" are individualized. The tutor can provide instant and.

continuous feedback in either an, one-on-one gituation

or,in small group sessions.

sently-is. It also provides for continuous positive"rein-

-




»

b

s/ N ' N
teacher-pupil .contract - this method outlines a specific

’ N 4 . ~ -
task -or assignment, the desired level ,of:accuracy for

the completed project and, when_applicable, time 1imitaw

tions.

(v

y

The contract is signed by. both the teacher,and

.

-

L]

the student.l Rewards and penalties should be firmly

I

established Lnd agreed upon relative to completion or

«

3

<
-~

noncomplction ‘0f the project. Evaluation should occur

v as the student vorks toward the completion of the con- Ty N
tract'ns well as at the final completion point.

- , - S
demonstratioﬁs ~- it is often he1pfu1 for handicapped i .
students to sEe concepts demoristrated and to be given -

s

opportunities;for subsequent hand Zon activities re~: ‘ "
-\ ¢ . .
1ating to the}concept-the teacher is teaching.

¢

6. displays - examples of projects/products at various

stages of completion can be helprul in order that . .

handicapped . sthdents visualiZe ‘the process in an o e

orderly and- systematic fashion. ’ - . '_ .
L

7. multimedia materials - the use of these matnrials, ‘ l N //

\ /.
'

.

N . with accompanying/1ecture/discussion sessions, can be, 4
’ 4

~Very effective in use wzth handicapped students.

. 8. grouping -~ this method can be effective in that handi— L ’ N

their normal peers in a o,

- e e . v

R capped students can work vith

£

P \ R .
o variety of experiences. This will help them to 1earn\\ B ..

the -content material as well as raising their self- o Y

concept. . . . -

» N < -

B 9., student-teacher contacts can be_helpful in identi~- ' .
fying specific tasks which will'be completed within
\ .

" a certain amount of time.




. . 3 d .fg"
, Handicapped students should be evaluated-fainly according to
b ]
their capabilities and degree of progress in theprogram rather

- L

than by comparing them with group norms, lhey should be evaluated ' N
" ° > . .

according to the competencies they develop. Such catagories‘as ' ~° ., ° e
] .

quality of work, quantity of work, initiative, dependability, “work'

attitude and*following safety rules should be taken into cpnside— .

ration when evaluating student-progress. ] . . . b i .

to . : N ) v .e
An iﬂdiyi@ualized, competency-based evaluation policy can-do - -

-
. -, -

much to ‘enhance the .self-concept of handicapped.students. It

: : ; .
would definitely help to reduce anxiéty and competition ovér grades ¥

> .
- . . ~ LI -

‘and create a ‘relaxed atnosphere for the teaching-learning environ--

ment.. It would also make it possible to assess and record the ’ .

emt

accomplishments of eacn‘handicapped.student more objectivély. |

Modification of evaluation-techniquea is often helpful in . -
. M — 3 . 7 ’ s «
working with handicapped students. Examples of adapting-the.eval- . -, - :
fation process include reading test items out loud,to students,
allowing them'to demonstrate hands-on competencies as oppobed to
“ completing a ‘written test, and alloningxthem to tape record respon- -~ - \ 2

~

ses to tést items.
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_ 'either into

. kage that addresses specific areas de]ineated as important by both .

t

GOALS OF ASSESSMENT ;o
) o . \/

‘Practitioners often make the mistake of viewing assessment 1in,

‘ . / i

a narrow vole of identification and placement;/ That is asséssment

' /

to many is merely a process for screening and placement -of students

i

.

/

or within: classes;for secondary handicapped 1earners.

assessment should*be viewed as- a process to assist/the

/ .o
teacher in developing an appropriate educational program to meet -

Conbersely,

identified 1earner strengths and weaknesses. For example a general

education teacher realizes that No man continues to fall behind the

\
class in reading. This teacher then, consults with a speeial edu- -

i . /

- b ' [ J
cation,teac%er‘in‘order to devel7p a comprehensive assessment pac-
-

°,.
« - a

o

The data is then colfected ‘by each teacher as designated

- /
- - .

teachers.

in their plan.

fore, feed d

teathing the

Information ga?hered from these sources can, there-
irectly into developing an effective intervention for

target skills. ‘DLdermthis system eventual staffing

into a classroom for the mildﬁy retarded may be possible; however,
Norman"s strengths and weaknesses will have to be i%entified by the

!
!

professionals working with him|on a daily basis-and;any transition

time can be minimized. Any resulting staffing into/the special edu-

cation progr?m will be based on \data demonstrating that certain .

Iea;nerneeds\wilI;best be metith re. j' | .
"THEFEforet teachers should differentiate betpeen data obtained

from the general level assessments &esigned for p&acement as well as

of broad learning; deficits, and specific teacher assess-

g !
!
\ !

The 1aiter provides the most useful information for developing

identification

ments.

educational plans. Therefore, Morgan Gounty teachers must realize

that one of the vital goals of assessment is to obtain data fog program




development. In addition, assessment data collected during imple-

. ~

mentation has the important role of‘assisting in program accounta-~
vlity.‘ \ .‘
\\\{ormative eyaluation is a process of continuously monitoring o
student progress in an effort to measure the success of failure of
. ve

an- instructional intervention. Simply, if during the course of

instruction the monitoring of ongoing assessment data indicates

61"

"

© L

.

that the student is not progressing (1earning), or is progressing
at an unsatisfactory rate, the teacher can modify the intervention

as necessary in an attempt to improve learning. All too often tea~

chers find themselves developing interventions, applying them with

¥

students,. and then moVing on to the next unit of study. Subsequently,

over a period of time the same interventions will be re-applied with
little or no modifications for improvement. A systems analysis \

~approach allows for assessment data to ‘become the feedback intp the

program; that is, information involving student progress is the yard-

* stick against which program effectiveness can‘oe‘meashred, Therefofe,

maintaining a chart of learner progress data, and honestly analyzing

LS

that data, will provide the teacher information concerning patterns

of student errors and areas of student strengths in order to make

[

decisions concerning program revision,

VALIDITY. AND ASSESSMENT

-

If teachers take an introspective look at their classroom, curri-

culim, and school system they will often find that the.programs deve-

loped for secondary handicapped learners are isolated from everyday

v

comnunity activities. For illustrative purposes we can note the tea-
chers presenting lessons on grocery shopping without ever allowing

the class to visit a market or teachers that instruct community mobi-

-

Lity skills in the confines of the classroom. The assessment process‘

o 71
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suffers from these same problems. Take for example, the psychome-

trist who administers a diagnostic evaluation of a learner's compu-

- N
A

tation skills in‘a room away from the student's daily 1earﬁing

-

mileau. The‘point here is clear; we tend to assess and subsequently
= . ~

teach ledrrers skills that have little or no bearing on their daily .
\ - ,

lives. -

.,
¢ .

Educational interventionsvshould be in the best interest of

L]

learners rqgarding their needs and of the needs of the community in

.which- the learner resides. Methods and materials for teaching ar
- s .

dégeloped to instruct the learner in those skiils most appropriate

! .
for inclusion into community life. Therefore, ' assessment, if it is

Ey

to relate to the teaching of éommunity applicable skills, must occur .

in the learner's natural environments.

v

Examples of valid assessment techniques can be found in all areas ~

s

of teach@ng independent living skills to handicapped learneré. Be-

havioral observations and recording of learner movements in curricu-

o
" .

lar areas are being”carrigd out in a numbernof.éétéiﬁg§ﬁ-'(l) self
care; (2) commupity‘mobility; (3) home and'life management gkills;
and (4) ieisure gctivities. In addition, these principles of vali-
dity support developing programs allowing learners to..apply learned
academic skills to everyday living experiences as opposed to prac-
‘ticing academic skills only in workbooks or on dittoed exercises.
Therefdre; in order to evaluate stud;nt needs accuratgly, wé must’
take assessment out of the traditional confines and apply those mea-
. surement tethniques to the learner—community interaction.

TEACHER'S ROLE In . 3ESSMENT B .
Misconceptions in the field ‘foster éhe need to rely_mere}y_qn s

school psychologists and‘psychomgtrists as the authoritative word in

the assessment of learning pvoblems. Therefore, parents, admiqistrators,
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"
3

and even teachers find themselves wanting to refer a learner to the
testing specialist for a diagnostic workup. Conversely; we must

realize that teachers are in fact the best, most reliable source of

~ . » )

assessment .data.

There are definite advapﬁages‘of allowing ;eacher; the central
‘role in Iéar;er&evalgggion.‘)First, te;chers know tﬁeir‘géhdents
bétter than anyone else. Th£s fact is important especially- in light
of the credence that psychometricians place on establishing a rapport
with the learner prior to testing. Teachers generally have a solid

rapport established and can assess the learner at times as well as

places that are comfortable to. both. Conversely, a professional

. -

from outside the classroom structure is at best a stranger with lit-
tle hope of o#éerving the learneéfs tfue performance and must test
the student in >r_eg-ards to a strict time schedule and availability of
‘testing facilities.

A ;econq advantage to teacher assessment involves the contact
teachers 'have with students. Teachers are.in tée position to observe
séudents under a number.of_varied conditions while in contact with a
variety of peers and others associated with the school mileau.. For
éxample, when assessing prevocétional skills of a retarded learner,
teachers have the option*to place the student in different situations
where tﬁz targét behaviors can be observed. This freedom to alter
environments allows teachers to obtain a more global pict;re of lear-
ner behaviors: Simila:&y, when ;sséssing learning problems_of stu-
dents in regards to aéademic skills, teachers can structure activities
that test the learmer's ability to apply the target skills to a variety

ofwdaiiy living tasks. In any case, teachers are, by nature of their

daily involvement with students, in the most advantageous position of

" viewing the scope of learner responses.

' 73 .
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Another advantage inherent to teacher involvement in ‘the assess- .

t

ment process relates to program development and accountabiiity, Tea-

chers are the most familiar with their own program goals and objectives

since they are the ones who develop them. This being the case, teacherg

©

then are in the best position-to assess students in relation to those

" goals. Typically, psychometrists use standardized tests- to measure

achievement or deficit areas regarding academic skills. When testing

specialists administer the Key Math Diagnostic Arithmetic Test, for

exanple, teachers- should realize that studies indicate considerable

content omitted on a test of this nature. Therefore, performance on

.2 standardized test may not relate to what items are being taught in

the classroom. On the other hand, teachers having knowledge of exact .

program objectives can then assess the learner on .specific skills that

.

are being required in their classroom. -

In addition, teachers have the responsibility to develop educa- ,

tional interventions and to_continually revise those interventions so

that they become more effective and efficient. . In order to accomplish

this, there must be a daily system of checking learner progress so

s

that decisibns concerning appropriate revisions can he made. In this

Y

case, the teachersy' role in assessment becomes paramount.

H

OBJECTIVE BASED ASSESSMENT
A

.

There are two basic assumptions that underlie all assessmen) of BRI

A}

students. First, the learner is. failing at some school related task
or is in some way demonstrating inappropriate behavior. The second
assumption involves the desire to identify skills currently in a stu-

dent's repetoire and relate those skills to identified objectives that

we wish the learner to obtain. Unfortunately, a majority of the assess— ° »

'ment process evaluates nandicapped learners in relation to the first
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assumption. Tedchers on the other hand must first decide what exactly

‘the learner should be able to acéomplish'and then measure the student's

—

T

current performance>against those benchmarks.

The process of evaluating student behavior in,relationship to *
bresent criterion—related;goals7ganwbe termed.-.objective~based as§gss=
ment. In essence, the process of assessment-is dynamic in that it is
ongoing and totally interwoven within curriculum design. When program
’goals and subsequent behavioral objectives are designed by teachers,
what has been developed essentially are yardsticks by which they can
assess student achievement, Therefore, the highlight of this system‘
is;simply the organization and the systematic procednres that it entails.
if teachers’look at student failures and then begin assessing they .
'lose focus’ on where they -are heading; operating in a vaeuum resulting
in testing for the sake of testing alone. The alternatiVé of design-
ing c¢luster goals and behavioral objectives first .and then assessing
in regards to those benchmarks allows for an-effective and efficient

-
system. Further, using a system of this nature automatically answers

the tyo most important questions that continually plague teachers,

namely what do I assess and then mhat do I teach? This process then
is one of narrowing down; moving from identifying general learning
chdracteristics to more in:ensive’ specific assessment aimed at pin-
pointing "the exact needs of the learner. The system of assesgment
is or course based upon program objectives. What remains then is to
'-p&esent the reader with an indepth discussion of how to move from
the broad to. the specific in assessing individual learners. To pre—
face that discussion we will briefly present an overview of the

methods that will be used to conduct the various levels of assessment.

< »




OVERVIEW OF ASSESSMENT METHODS

STANDARDIZED ACADEMIC MEASURES

Standardizeg_tests_are in wide use in the field of education
- Lo ¢é
and are recognized by other labels such as formal or norm-referenced

measures*""‘ln reality, these commercially produced measures require

9.

’ tiVenesg .

H )

“that. they be. administered by trained individualsAin relation to

specific objectives and the results are such that comparisons can
be made between the learnér and national or regional scores of other
students, Within the realm of standardized rmeasures there are var-

ious levels of intensity (achievement and diagnostic tests) and

i methodsiof administration (group and individually applied). There-

fore, teachers have a choice of the;type of test they wish to admini-

ster based on the 4information it will yield. What is important for

‘teachers .to become familidr with is the system by which these types

of tests are used and-what,information they yield;

A frequent and yet inappropriate occurrence is to use - group

—
achlevement tests to place and subsequently program for learners.

When group achievement test results are available, teachers must

realize that this information is'valuable only for screening pur-

poses of gross learning problems. In the same light, individually

\

uadministered achievement tests, although somewhat more appropriate,

again only provide broad informatidn concerning learning problems.

'Teachers should not feel that results from these tests are futile; .
At

rather this level of testing only needs to be placed 4n proper per-

'spective. That is, achievement testing is a method to quickly as-

ceftain general learner problems in .order to suggest -more specific
diagnostic testlng. Under no circumstances should teachers believe
that, at least for handicapped learners, achievement tests are sen-

sitive enough to-measure student daily progress, hence program effec-~

76 R -.
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‘Diagnostic tests generally are qharacteri;gd“by their aﬁmiﬁi— T

- 4

stration to individuals, and the testing of more specific skills
in deéigna;ed subject areas. Therefore, one can expect, subiests
on a diagnostic .arithmetic test to cover cluster goal areas such

- - N
as basic operations, numeration, time, money, .8tc. Similarly, a. .

iy

diagnostig‘reading test would inciude subtests covering work attack,,

sight vocabulary, c°mpréhension; etc., These diagnostic tests'can
benefit the teacher by providing a global picture (yet more detailed

than achievemenf.tests) of a learner's abilities in a particular

L3}

¥ subject area and do so in‘a felatively short period of time. A

test 0f this nature also allows the teacher to use a systematic |
- i

set of procedures when students first enter their programs. This .

characteristic of diagnostic tests is vgiuable especi§lly when new oo
'stu@ents a%e placed in tempora}y’situ;tibns unknown to the teacher
ané a quick, relativel§ reliable technique is needed to profile
thetlegrning needs of the .student.
Master teachers who have had indepth experience with academic, S
\ évhluation realize that information from these measures has -minimal-
value ‘when the tegt has been'administeredipy another p;oféssionai.
In cases where persons otﬁer than.the teacher admihister a test,
va;ioub siiils of étahdafhized testing such as overgénerqlization "
;f findingé, lack of teaching information, and child/administrator
variability | <ome accentuated. Therefore, teachers should note

that the rélacive usefulness of these types of evaluations rely on

whether they can participate with the siudent in the testing pro-

- N e e e

cess in order to view benaviors and in order to be familiar with

13

test contents in relation to.their program goals.

3

» 7
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. The present section has presented the reader with some of the N

more cogent and pragmatic points of standardized academic testing.

Readers will notice the 1ack of discussion concerning measures of

lintelligence. This omission was npt as oversight but deliberate in

order‘to make a point. ,Plaqing all arguments either supporting or
. . . . ¢ 3 )
reflecting the value of intelligence testing aside, the point needs

1 ‘e
to be made that scores yieélded by these measures have almost no

benefit to teachers as far as designing educational programs for

handicapped learners. In reality, the I.Q. score generated by in-

telligence is an indicator of the relative success or failuresof a

student in the academic based public schopl system; therefore, these

-~

scores are used aS'oné of several indicators for initial identifica~-

6 vy " M -
tion -and placement. Teachers' concern fot handicapped stqdents is

-initiated where the identification (screening) process leaves off.

Keeping the role of teachers in’ program deveJopment and also of
realistically identifying the curricular areas of benefif to handi-

capped learners in mind,'the next section is concerned with a gene-

b *

ral level of assessment of those skills that benefit learmers by

assisting them in becoming as independent as possible in community

-
,

1iving._

' STANDARDIZED SOCIAL COMPETENCY MEASURES N

The prevailing thought of many special educators continues to

turn towards the traditional teaching of academic skills when view-

‘ing program development for the handicapped. Although skills are

important, especially for the mildly and moderately retarded, they

do not encompass the main focus of program goals for retarded lear-

.
’

ners. Teachers are realizing that when instructing in academic
skills there needs to be an approach involving nontraditional methods

E L s
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(c:gl& application to community living skills). Therefore, the
1ogica1 connection with.social competency or more appropriateiy,

_independent iiving skills, is evident.

°

Adaptive behavior scales are the measures that are most often

N

used at the general level of asSessment to assess the independent
s

living 'skills of retarded learners. Generally, adaptive behavior

. i . .

scalegfincorpora%e*various categories such as interpersonal rela-

tions, self-help,|etc., that allow a professional to rate the
learner on a gfad‘ated scale. In order to rate the learmer, the
’ .

professional must%either interview someone who intimately knows

the learner (teacher, parent, etc.) or have contact with the 1ear—

@

ner. in an observable situation:~

Again, what is important for the reader to realfze is_that the

use of adaptive behavior measures constitutes a general level of
-] ‘e

assessment designed only to designate the global strengths and

weaknesses of the target learner. Inherent problems, such as the

high degree of subjectivity in rating, preclude these devices as

being ‘uséful to specifically monitor Student behaviors, progress

°

or .assist in program accountabilityl On the other hand, adaptive
behavior scales are useful. in obtaining a rEIativelv fast assess-
ment of student's severe deficits hindering independent living.

In addition, once teachers‘have established learner's globhl defi~

»
———— -

cit areas and relative strengths, they can proceed in identifying .
appropriate assessment tools that‘will begin to be more specific

in pinpointing areas needing matching interventionsm

v

CRITERION REFERENCED TESTING

’ Y

Technically, criterion referenced testing (CRT) and informal

% °

assessment are different. The first is based on a behavioral objec~-

A
N

tiVe including a specific criteria that -a student must.meet to

79 R
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" master the task, while the sgéond involves measuring the learner
. /

- 3

“in relation to specific content with no set.criteria in mind. In

Sfactice, since ghe/fielgﬁgﬁ_apecial_education has moved to oﬂjeg— ‘ s R .i

tive based curriculum desién the two forms of asseﬁsment.have . '
. essentially become gynop&mous. :Aqtuéll§, what occurs at thié‘levél

“of assessment is a combination of the two procedures; we base our
s .- Y- ' \

objectives for a student on preset criteria, and yet, we informally f
’ AN . ' ‘ - “ v . P
test the learner without the specific directions and normctive data ’
. / 3 N ~ . o . . .Q
m—— N . . " - . .

of formal,tests. e

) The reader is cautioned not t¢ look upon C.R.T.. as somethiﬁg

’

Tess sophiisticated or unsystematic-because it is referred to as in- | ) .
formal testing. On the contrary, tﬁfs particular type of assess- o :

/ N . s ) X . ¢
ment yields the most-important and often most intenslve information

. 3
¢ .

in regards to program development. Aﬁt the specific or intensive -

”ievel of assessment, teachers identify from general information T : !

b4 v

.

gathqged (e.g., fqrmal procedures at the giobal,lqvgl), exactly- . - -

what areas of learning need further SCrutinz.‘ Using CR.T.'s the
¢ b . - . [N - . '
c ' e

té@cher can design very specific megéures baséed on objectivsg to . . .
[ x h ‘ .
A . h . e .
asgess learner performance in-relation to an area of the curricu- >
hd v 2

lum, For example, a teacher may have information on a given severe- , .
‘ 2 o

k]

1y rFtarded‘student based on administration of a CainjLeviﬁéJSocial -

.~ Competency Scale. ° The data' from this measire méy demonstrate that X ‘ et
s /. -
‘t

s | . .
the léarner is performing below a designated norm .in communication - .

o ' . i ; B
_skills, specifically in the area of communicating wants or needs.

s .

-

Information such as' this is important to a teacher 5y alerting them
~‘to initial problems, however,.there is not enough information pro; i ;

‘ kP - d
Theteforeg;, the '

-, /ﬂ-‘-

yided to make appropriate programxl"{ingndecisions.L

'
LN i - -

teacher ‘'would then develop aséésément objectives specifying the |« 4
N -~ i N R »

-

4 . -

0 - >

. . o
.

F U ——
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conditions under which the behavior wil

/'3\/

d;ﬁifﬁ’a—;r;set criteria (e.g., 2 out of’

*

/

!

f

i
1 ncc’///’//f}

ur (a.g., upon ques-

imes)

.

tioning the ciifi:‘thefgtudeﬁ’anill communicate _correct answer)

. tives that relate to each identified 'skill.

measuring-specified behaviors.

<

\2}:
A similar illustration o£ assessing aca emic performance of

‘r

a mildly retarded student\might begin w/;h information from a dia-

gnostic reading test identifying se/ere deficits in decoding skills

(word analygis%._oThe next step ie tc further assegs’ each of the

decoding areas ‘that are suspect by first developing behavioral objec-
‘ [ H .80, an example of an

objective that can be used as a basis for intensive assessment might

" . . »
be: N : A
’ ." N xl' 3
CONTEXT: Given a printed list of twenty prefixes.
OUTCOME: SWBT point to each prefix and say it correctly,
i . CRITERIA: 18 out of 20 correct. !/ - -
r . ‘ !

In this case, the teacher now can develop the test based exactly

" * : . L '
on the objective and obtain a measure of student performance. Simi-

lar objectives can be written for each of the skills within the
b

cluster goal of decoding using various commercially prodnged;scope

i
. .
and sequence charts for guldes.. - l;
{

The above section deéiing with C.R.T. was designed to give the

reader a working knowledge of how assessment moves from the. formal

—

| S \\\ -

or general lével to the informal and more intensive level of measur-
’ . S

ing learner performance.*® Within this intensive level of aéeessment
~ o ' B .

there is an additional method of gathering data, that whensdealing

‘with retarded learners, 1if ofgen the’most valuable technigue for

‘ Systematically observing a target.

.

[4
learner, allows teachers to assess the application of skills or®
a

identify the lack of such skills, in daily naturalistic settings

v !6?1:




e

-

,(classrooms, community envi ronméntsl If observation measures are.
i

designed and, implemented apprOpriately, information gnthéred can

/ - +
be both reliable and meet‘the rigo'ous standards of social validity.

- . ~ .

¢ : * - ’ .
. .

2’ P

o, hd b - i
ASSESSMENT AND THME I.E.P. . o
. . 14 » .
initially assessing learners in order to establish their pre-

7/ - - .
»

.~_4sent[level.of performance will provide the foundation for future ]

.
w * .

program development, This level of assessment is crucial for iden-

-

]
. tifying the heeds of - 5he student and areas where more intensive in~-

vestlgation will be necessary. The. error that many professionals

[ - .

make-at this stage of program development involves timing, that is,

deciding when teachers shotvld begin to play an active rcie in the

. - . §§
process. To—adequately develo N effective I, E'P the process must

.

-

begin in earnest prior to thé staffing meeting. The teacher & réspon-"

- £

sibility for appropriate dssessment of the learner is’ paramount and

I - - -

begins before the I.E.P. meeting convenes. :

5 t i
PRESENT LEVELS OF STUDENT i’ERFORMANCE' L N

/, ' Information that "will assist in’ establishing a student's pre-
- Ky
sent level of performance will be. c8llected. using three sources.

-
»

(1) .cum?=zzive records and interview; (2) standardized tests° and

(3) criterion-referenced measures. The information from these

sources must be collated and analyzed prior to I.E.P. deveiopment
~ . P— ‘

if the data is to be of any practical use. First a careful inspec~-
“tion_of cumulative recordé.followed‘by interviews if needed can

produce a wealth of general information that will point to;the ne?F(

»
¥

step in the assessmeént process. ) .

-

The administration of any number of academic diagnostic tests
A

. can provide a general profile of student strengths and .veaknesses
/ o =
in the designated area. These measures then can designate skill
L4 - * & ‘ '




-areas whére more intensive assessment will be necessary; however,

‘at this point in:fhe process the information generated from these

‘measures cari also be of sufficient detail to develop objectives;for

- v

-‘the I. E P. ‘Before the I.?.P. can be translated into an implemen-

tation plan, the teacher will have to gather more intensive 1nfor~

| "
i L

mation. . . i
. 1 & i

eachers will find thémselves in the position where it may be

'impossible to‘collect data using standardized tests. In this case

a number of le§s formal measures are available.including.bghavioral
checkiists; informal reading inventories; teacherlmade te:ts, etc,

The goal of administering measures of.this nature is,the same as 1if
formal‘tests;are used; the need~to establish.a global learning pro-

.

L

file of the:student. To reinforce_this principle, we need to refer
back to the curriculum section: (three). -
., N
Before an -I.E.P. could be adequately developed a profile of

sﬁudent performarice relating to predetermined cluster goals and
behavioral Qunit) objectives is required. Therefore, in practical

terms the standardi&ed and CRT measures administered at this pre-

L

td

I.E.?. ‘level would relate»specifically to those outcomes (e.g.,:

CBE units found dn this'guide). ‘Once. data 1s collected and .ana-—

lyzed relative to the goals,,the teacher, parents, and supporting
hd - . o T -

‘professionals are ready to meet for detailed program development.

I
x .

Thére'areﬁtwolcrucial points that should be stressed here.

First Morgan County teachers, upon reading this section may feel
- that the stated coordination of activities is not their job and in
fact, results,in more work on their part., An attitude of this nature

will be difficult to overcome; however, a process of this nature

actu;lly saves time in the long run and.results in less work for




I3

LRy

>

¢

. vitieSfthe”teacher"invo1vement is vital for

the teacher;

f
'
'

. | , ’
gram, these teac?ers nave to rely on.informéti

{ - .
vided.'by people they have never met,
\
specific areas that may bge important.to a g

not -available.

A

TﬁfreEOre, the result is th
Ju

teacher must be initiated in order to ade
however, these tast now have to be complet
lity for the rest o% the class is pending.
result in that feeling of never being able

| , ?

deyelopithat approprfate program.
i

The second'point\we wish to highlight

of the -teacher in’tnié process.
' \

insure ‘that skills important to the student

room are assessed° and (2) the teacher is b
ledge of the specialists and assimilating t

ing the learner. This last point allows th

i
When a learner has been staffed\into a tEaehers'

In each ogf

N

pro-

that has been pro-

In adiitio » Information on

l
iVen teacher, if often

at additional work by the
ately assess the learner;

eg while She responsibi-

\

Situations\spch as these

to catch up in order to

-

=

involves the pivotal role

sevetral assessment acti-
°

two reasons:

(&) to

and related to the class-

1

enefiting from the know+

he data collected'eoncern-

\

e teacher to assisy in

1

developing the more ‘intensive assessment ac

.gram implementation.

»

-ONGOING MONITORING OF LEARNER3PROGRESS

tivities needed for\pro-
|
!
|

“ T

PO

‘This level of assessment involves intensively measuring 1earner

s b

~

performance against preset instructional objectives chosen specifi-

i

-

goals which were further delineated into behavioral objectives. A

given learner is then assessed in relation

formation collected and analyzed resulting

‘analysis that‘identify instrﬁetional objectives.

a ) ‘

;cally.for%the‘target learner. Highlightingéthe process of curricu-

2

lum design we can see that program areas were broken into cluster

1
i

to those objectives, in-
1

in an instructionaf (task)

.

The next step \

B - 84 SR
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involves intensive assessment which essentially identify those instruc-

tional.objectives appropriate for the student. The assessment tools

available to the teacher for this‘leVel of intensive inspection of

skills include both criterion-referenced tests ani behavioral obser- °

vations.
Probing is a technique of assessment that results by obtaining

an ongoing assessment‘profile of learner progress. Specifically,

the techniques used to probe learner behavior are tools that have .

been discussed ‘throughout the chapter; C.R.T.'s and systematic obser-

~

vation. A unique feature of probés/that relate directly to a compo-

~o

nent of the I. E P. is that they are frequent; and “if possible, they
should occur in some form on a daily basis. This principle of fre-
quent monitoring is important. Frequent probing is important because

any gains that are made should be an indication of program effective~

-

ness. Conversely, if no student gains are noted then the teacher is

alerted-to program inadequacy necessitating revisions. The above rea-
sons suppott the need ior frequent probing so that an ineffective pro-
gram (teacher techniques, materials, reinfafcers, etc.) will not con-
tinue for any length, thereby, reducing the amount of time available
for.instructioh. Given all the extra activities and unseen events.

that occur during the school day, every minute of instructional inter-

- ~a

vention time -is valuable.,

A typical sequence of teaching events usually involves schedul-
ing a short period of time each day for individual instruction in all
categorical areas. That is, for a mildly reta;ded student the teacher

would insure at least 10 minutes of one-to-one instruction in the aca~
. € .
demic areas designated by assessment data for that learner, Also, the

3

teacher will arrange for individual guided-practice time for the stu-

. dent on the instructional objective(s) covered during the' session. ..

Lo 4
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Then, at some point the teacher will preeent the learner with a C.R.T,

covering what the student was targeted to learn, attempting to mea-

sure whether or not the daily instruction had an dmpact on the iear«\

5]

o

ner. By applying probes of this nature, teachers will have gathere& :

" "information frog assessment measures that are sensitive to student

. & *

‘progress. Subsequently, based on data from the probes, teachers can

’ 4

make decisions as to whether more practice is needed before continuing

" to the next objective or whether a revision of the instructional inter-

vention is required.

THE I.E.P. REVIEW N
) : ’ \
. Summative evaluation involves gathering information at the com-
pletion of the unit that %gtabiishes whether. or not student performance . '
) -

matches_the preset criteria of 'the behavioral objective. Therefore,

the types of assessment riethods.that .can be used at this level involve;

.

direct product measurement, cbservationai data; and learner input.

.

This form of evaluation is essentially a posttest; that is, the assess-

ment measure used will be based on the behavioral ijective so that the

-

results can be compared with those of a simi%ar measure that gae admini-

stered at the outset 9f the'program. Simply, when the learner enterei -
the‘system he/she was assessed in-accordance to preset program’cIueterk.t .
goals and behavioral ebjéctives. The results of this level of assess—

ment designated what specific obJectives were to be focus of the lear-

ner's instructional program. Therefore, when, instruction has b/en com— -

pleted the student is once again presented with the same or similar

+ asgsessment measure to note overall progress in‘the unit of study and

to make judgementé’concerning overall effectiveness of the program.

-

Howevex, there is one more consideration that the teacher must address oy
T M

during summative evaiuaticn.

N
N3
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Knowledge and skills are useless to handicapped learners if they
cagnot be applied to environments and situations that are as least

réstrictive as possible. When a handicaﬁped‘learner ha§ successfully

- -
Y

completed*a unit of study, the next step in .the summative evaluation .

process is to allow the student to demonstrate those ekills under dif- 5

»

ferent and/or varying circumstances. In this instance, the teacher N

t S ~

would require the learmer to perform the skill in different settings,
under the supervision of different individuals, esing alternative

materials and under varying reinforcers or schedules, If the student

can transfer the knowledge and/or sk}lls to other situations then the

program has been sucgessful. Lﬁ the learner fails in the transfer,

the teacher shouid be alerted to developing additional program compo-~

nents that will instruct or allow the student to practice the 1earned

-
,

skills under the speeified conditions.

PROGRAM EVALDATION -

+
Throughout this section and the secrion in the present curriculum

guide dealing with curricuium, a diseussion of formative evaluation

has been prevalent, Formative evaluation 1is a technique whereby teach-

ers use data measuring 1earner performance to Judge whether or not the s
instructional prograﬁ was successful This technique, in fact, will

- kl

copétitute the bulk of the program evaluation efforts..in-Morgan County.

However, the technique of using learner performance data’is‘by no means

s M

the only method to assess grogram worth., There are two additional pro=-
{ 2

gramﬁevaluatiqn'techniques that should be utilizéd by the Morgan Councy

«

staff that provide information'relating to special education students

. .\

' assimilation into ‘cominunity life; the student followup, and tne employ-

er survey. 'Each of these folloﬁqp evaluations allows teachers to gather’

-

information relating to program areas that may need revision’ in order

+
. - !

5 ; -
o
k4 ° . T
- LT . . . . ..




‘tent into daily living. ' ‘e

e ' 78 .'

to increase the préhability that future secondary learners will be

successfully integrated into the community.

3 . R

_A student fcllowup can take -two forms, both requiring input

.

from classroom'teacherS~in the design an&‘implementation. First, . P

a survey needs to_be dcveloped that includes questions ,that can be

asked the former student involving their day to day activities, inter-

? <

personal relationships, jobs, etc. There are no set number or kind

of questions_to ask; rather, questions should be tased on the local

.

curriculum components that reflect the generalization of course eon—

o

» . ”
Secondly, direct observations of the former learner-on-the-job,
at home, and participating in community activities- will provide val-~ .

\

uablé information as to the success of a school's curriculum. As
with the previous example, the types cﬁabehaviors ‘to be observed will "

be identified by the teacher relatifig to specific areas of the curri-

culum.

-

An additional followup technique that will yield useful informa™

tion cah be obtained from a surdey of employers, parents, and signifi-

©
-
.

cant others. The following are.areas that Morgan County staff should i

explore with community.members: - - T . _ .

1. 'on the job performance of former students ) ) . AR
2. conpariSOn°of_handicapped‘yorkeré with other employees

.
o v

3. employer suggestions for improvement or additional com- .

v . o

petencies

v,
] L ?

4. problems with law enforcement personnel . v

o R : T

5. ‘reactions of parents and friends

o
4 v ’

@

6. - credit record ) _ _ T

Please hote that some'areas described above are confidential and re~,

quire permission of both the former student and/or guardians.. This . . -

T
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: " e
informatioa must be kept ir strict cghgidence by the school district,

AN o

however, because these data ‘are sensitivq\by no weans excludes them.

’ \

frqﬁ:tﬁerérograh dévelopment process. A
N ‘The flow chart located in. Appendix B’that\}dentifies the imple-

. . \ . :
mentation steps for this guide, also provides a time line for conduct-
ing followup studies. These are meréiy guidelines gPd can be adjusted
as per. the needs of Morgan County. \
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VOCAIIONAL AobESSMENT -

Vocational assessment is a process designed to -essess and pre-

"dict work behavior_and vocational potential, primarily through the

application of a variety of practical techniques and procedures. - .

'This implies that information gained through vocational evaluation

.and characteristics as:

\

is useful both for Short-term and long-term Planning. '

.Specifically, vocational potential may relate to such factors

. -

specific and general skills and abilities, aptitudes and .

L1 -

interests, personality and temperament, values and atti-

-

tudes, motivation and needs, physical capacity and work

——— >

" tolerancey edueability and trainability, social skills \ .

and work habits, work adjustment and employability, place— .

- e

) ability and rehabilitation/habilitation potential. (Pruitt, -

~

1977 ). ’ ' : . :

Evaluating the vocational needs o0f handicapped individuals is .

a critical part of vocationalopreparation. -Accurate evaluation in-

¢ )

formation pr%yides’an opportunity to develop individualized planning

and instruction in the vocational program. This in@rrmation further

‘V‘i ®

‘serves to assist teachers in expanding their vocational curriculum

to meet the unique needs of these students and agsiét them in develop—
ing their vocationdl potential to the greatest extent poSsible.- Effec-
tive'&oeational preparation of'handicapped individuals is dependent on

teachers having functional knowledge of vocational evaluation techni—

ﬁues and tools. Appropriate use of vocational evaluation procedures

kA

enables teachers of the‘developmentally disabled to assess cnrrent

¢ -~

performapce levels, to set long-range expectations, and tp develop
. » . ¢

the needed activities and shont-term goals that will allow students

~ - v

to achieve their career .goal. - . 'E’l

P '

TR
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An important. consideration in the evaluation process is'to select
assessment tools and activities which dilllprovideptbe maximum amount
. of information concerning the student's aptitudes, strengths, limita-

~
a

tions and interests innrelationship to the world of work. A number of

7
.

vehicles can be’ used "including (a) appropriate student background data, et

(b). tests, (c) rating scales, (d) interest inventories, ‘(e) personal

-

interviews, () work samples, (g) similations, (h) situational: obser-

vations, and (i) work evaluations. . :

o

LA o
~

_ A variety‘of evaluation instruments should be utilized in order

to provide information about the individual from several differ&nt W

]

vantage'points,.as ‘each of the'techniques suggested above have speci-
. fic strengths and weaknesses. . ' : .
o k-3

The process of vocational assessmeut snguld be a cooperative en~

deavor involving a number of people, including but not limited té spe-*

<

“cial education personnel, vocational‘education personnel, vocational

evaluators, administrators,‘parents and agency representatives.

’

A compfehensivn program of vocational assessment components usu- _

.

ally includes the following categories of activities. (a) clinical

assessment, (b) WOrk samples——formal and informal (c).situational

3

assessment, and (d) job try—outs. Information.collected from these
components can be-organized into a student profile and can be helpful
J ’

-7
in identifying appropriate training methods, curriculum needs, support
7 .
. .
services (srch as speech or physical therapy) needed as part of the

S - [

vocational preparation process, Attitudes and\behaviors, and predic-

2

ted vocational potential and limits. However, vocational evaluation

tools can also’ be used selectively and individually at critical points

in a handicapped individual s vocational preparatipn program even at

< *

lﬁ the time of job placement. It must be emphasized ‘that assessment

, 4

L " toels should be used individually and col’ectively as appropriate

.

82




- CLINLCAL ASSESSMENT o ) 2
. The information gained from clinical assessment will assist
personnel in better unde:standing the student's disability and per- : )
formance capabilitiés. “This component is usually the first to be " :

. ’developed, as the information provided will help to ndrrow the N
range and—scope of the testing that follows it. Since testing ‘ -' .
must be limited to appropriate instruments which provide e;sential *

T N . I
information, clinical assessment usually concentrates on the fol- . e
. loging areas: - Z;:ff-; ' <
A N o 1
1. Academic achievement infornation can indicate the ® ;
. Student s current levels of academic and behav .oral . - , w o,
functioning and whether he/she 1s capable of hand— ‘\\\\ L, e ;
. ng other ‘tésts designed for Achievement Test. . ' , ) .
, 2. Intelligence tests provide information which can . o >
y . assigtipersonnel‘in anticipating the npn—motor abi—. ¢ .
. lity level at which the student is performing. P o - "
‘ 5. Aptitude tests (paperwand pencil or performance > ' ,
. based) can provide information which describes the 3 ’ ] ' ‘
student s vocatigral potential in specific educa- * _ ‘ Lo
hd - “ A
tional levels. It can alsonprovide’a'bfsis'for I .
‘ ’necessary remediation. For‘instance,—approximate . ' \‘
. . levels-of reading, vocabulary, comprehension, spell—‘ - : -
o ‘ing,'arrthmetic computation, word attack skills, and ‘ . )
/ pfoblem solving skills can be.determined by admini— R
C sterihg such standardized instruments as‘the‘Xdult P .o

N

Bagic .Learning Examination (ABLE), the Wide Range
Achievement Test (WRAT) or the Peabody Individual . ) ..

.-areas such as t@pse which require specific elprical

.. PR . e en

-~ . . ‘ h
mechanical and manual dexterit skills.
.- Ve . - 3 /




.
3

/ 4. Dexterity and..motor .teSt:s 'can‘provide épccific infor- LR
./ . ° - } PR - ’
Y mation relating to theestudent s eyn hand coordination,

s / ) ‘fine and gross moi:or skills, osychomotor rate of per-g
r . - .
g formance, and —manual dexterityL level. T - -

. . -t Df v ey

Sev Interest inventories are usually paper and penlcil’ .

L3

~

- N batteries and require at least ‘a’ sixgh Brade reading ‘
.h.ability," Some instruments, however, . are ‘based ,o‘n a |
selection of pictures.»and can be: administered to stu-
dentg with 1'\eadingl difficultie§ and nonreal,.ers. ‘:In-ll.
~ Y1

formation from’ these testsycan haip to ‘narrow - the

i -

’ ange of VQcat:Lonal program options in the least re-, -
VT . strictive emg.zonment and‘ to establish an rappropriate e
.« . o .
wos L. /‘, "4' . . ’ . . . - o .
. career objective, &' - - .- !

e : r;\

i E

'
et B Cumulative records can.provide information co.reerning

AR

e o ] o -
oo N a student s grades, attendance ‘and. discipline records.

-~ . - - r—— [ —

This information should all be {:ollected and recorded on a Back-
a 4 -
ground Information Profile. A sa{nple profile is provided for' you. B

L3 « -~

>

* . BACKGROUND INFORMAT'ION PROFILE* -
A YL i hate.
.. » & - . . N 7. N p
[V ! v e
Name g g " . - ’ /
. - :'o - - N i - / >
Age “»
. T ‘A - - -~ %
. “e . . -
A Performance Levels.. ] 4 .
: ; . /- x. .
i. Reaﬁing level N ;A >
. . . . . R \ i . . )
2. Math level _ . g’d t K
< ‘ I . ”
,- 3+ Spelling level * .- ; P ]
3 X
R L e — \ . . ’ — N
4, Psychological test results .! , coa . 4
. . P . o
ul I - - { B "
. ’ 'l‘est —_ . .q'_‘ . o N
. e~ 3 ] ‘lgl A.' ~ - .
Scbre/ S T - -
<N Date administered: ST i v . o
‘ . - e e S s - S (1 - %, . - - ——r—




f +
;o T 5. Communication skills: /
z, . - - . ’ ’ \ e '
Verbal' . . - -
. Writfen _ . il
e - 6. Strong, style of learning: .
s ‘(e.g+, visual, auditory, kinesthetic)
,’ . ) * .
IR ) - * T -« 'r \O
7. Attendance:
; 8. Language skills: . ) . ‘
: . ~ .
d -Listening
\', Conveying information
) -9, qucep,'tual—-motor skills development: .
L] ./l - i = . ) /
B ’ E,‘ .( ‘i
~- . 1D. 1Interest inventory:
{ . * . -7
' Test |
N .
. v \
* Date-fadministered -
e i N . a .
o . Resullts =~ "\ X
£ \\ - ;.&
’ 11, Aptitude Battery: .
" P vgesg .
o e
: Date -administered
o ~ Results - . ./ “ .
12, . Interview Information: ' \
s * . ° . ”
. - . . ] I
-ty -“"" : I
- // - ‘ . !‘ 1
--" : - b’;
1
" . * Adapted .from Sarkees and Scott, 1981. . /
.. ' ‘ ret i
35 .
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. "WORK SAMILES

~ 7 VWork ‘samples rebr%sent an important component of the vocational

evaluation process. - As a close simulation of the tasks requi}ed in
. ﬁj 1‘ *

. o 3 - 1 s Al
business, industry or§§ specific vocational area,,work samples can- be

-

useful in assessing vocational strengths, aptitudes, interests and .

limitatdons #n oideg to leﬁd-realfsm as a vocational guidance tocl.

Work samples tan produce useful evaluation.data for predicting

. ~ v

vocational potential in thatj-they emphasiée’ﬁsychomotor skills rather
. I

L]

than verbal abilities, théy_can\produce feedﬁack relative to the |

- . . . . []
practically based hands-on adtivities in a short p%riod of time a?d

they pfovide direct information relating to the individual's perfor-
% - ) ) / .

mance flevel and enthusiasm, . .
" . L] . f

SR

COMMRRCIAL WORK SAMPLES

1

. . . . . ' S
A variety of commeércially prepared work samples are avaiialle,
v . . B

They are based on cluster-trait samples and single-trait samples.

v

Clugter-trait- samples use one activity to measure a va lety of voca-
‘tdonal factors essential to weany océupations; Single-trai€s samples

~
are based on one vocational-activity and measures’ all the qualities

i . -

_necessary for succesgful performance in that vocation., °°
& L

,éelecﬁiqdhof the, proper commercial Fystem shquld take into con-

S

1. the range of jobs available in th- community and the
- . [

-

- - i

sideration:

“

~scope of jobs represented in the work sample;
[ - ’ '

‘_____,.__-———/__—\ i .
2, validity and-reliability for the student .population to
) ¥ , -

! be served; : ¢

.

-3: purpose of the evaldation; _ ,
—_— . e / ,
(a) opcuﬁational information through a hands-on experience,

®
.

' . o f -

L%

. . f +
relétzhg information to career gunctions,,
T ' oL -~ s

- e

_(ﬁ)éassessment of present skillsuaqd aptitudes without . . . _ ..

86




- (c) a thorough evaluation of student aptitudes and work

~ R
a <

- behaviors, - - s
’ (d) occupational information and dissemination, -
. , ,
(e) occupational exploration. - . ‘v

(Revell, Kriloff and Sarkees, 1980)
‘Work samples can be motivating to handicapped students because

fS; they provide them with practical,hands-on experiences as opposed to

~

paper and pencil activities. iTherefore, performance skills are empha-

P

siieq rather than verbal or written skills. While the student is com-

pleting the work sample the ,evaluator observes important information

. 2
relative to manipulative skills, motor skills, and work capacity.
This can help in selecting an appropriate placement in an appropriate .

%

vocational program or in selecting job placement si:es. >
" The advantages of commercial work(sample systems -ihcludé (3) moti-
vating the students through psychomotor experiences, (b) providing
necessary information through:observation, (c) helping to predict po-
tential success in an occupational are§ and (g) providing exploratory

%

and careér counseling experiences. .

2 % o Disadvantages of commercial work sample systems include (a) cost, - F

(b) training time for evaluator{s), (c) time consuming to administer
and (d) inappropriate norms. QOmmercial wgrk samples which are cur- ’ i
rently beiné used are listed belpw: - . ) . s T
- | A
1. Jewish Emp¥oyment _and Vccational Service (JEVS) ‘
. 2. Singer.Vocational Evaluation System

3. Testing, Orientation and Work Evaluation in Rehabili-

-

tation (TOWER)
4., Talent Assessment Program (TAP)
S. McCarron—Dial

v

,6. Wide Range Employment Sample\TEfs,(WRESTU

e oee e e e e e il P TSR - - - == - . - LT e .z
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7. Systematic Approach to Vocational Education

8. Valgar -

.o

. TEACHER PREPARED WORK SAMPLES

Many school systems do not have sufficient funds to purchase
e . 0 °

commercial work sample systems. However, informal work samples can

be developed by vocatLonal teachers, in cooperation with special~

o

education: personnel, so that students can be observed as they per-
form work related tasks. The tools and equipment used in the voca-

ntional classtoom“br laboratory can be utilized in developing these

’

activities. ‘ ) )

informal work samples. should relate to jobs which are available
" in the -community. An ingorﬁal community survey can be conducted to
decermine the nature and content of the proposed work sample.

Another source of helpfuibinformation in identifying entry level

tasks 1s The Dictionary of Occupational Titlesr(DQIl._ Published by

the Department ofDLabof, this resource provides information concern—
ing the physical demands, working conditiocs, aptitudes and specific
.job casks for. oyer—3§,obo jobs. The i;formetion focnd in this guide
was collected by occupational -analysts through ;bservation of workers

and job sites. An example from the DOT is provided below:
521.685-306 SLICING-MACHINE OPERATOR (dairy prod., slaught.
& meat pack.) < \
Tends one or more machines that automatically slice food
- products, such as cheese or meat for packaging: Threads
roll or interleaf paper into machine. Turns scraw to ad-
just guides on machine for size of food slab, using wrench. .
Places slab 6f food on feeder bed. Presses levers to clamp
chunk to bed and start feeder. Turns dials to set number
~ -and thickness of slices in each stack. Presses switch to
. start rotating slicer with synchronized devices that cut,
count, interleaf, and stack slices of food. Weighs stack
and turns dial to régulate thickness of slices to achieve
prescribed weight. Removes ard replaces imperfect slice
with one from spare pile. Places sliced stack on packa-
ging conveyor. ) .
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Once information has been collected to determine what. informal

<

_work sample is to be developed the following steps ‘should be followed:

1. 'analyze the job regresentgd.by the work samble to
make certain éhat the ékills requifed for the job €2
are the same as "those repreéented in thé wprk sam~
ple (the DOT may be helpful)

2. develop activities for the work sample which simu-

.8,

late the tasks expected for the job

decide how you will explain and/or demonstrate the

4

work sample to handicapped students.
décide how student performance will be evaluated or- - -

scared (establish criteria) . . Y
‘ &

- ?retest the work samples wiﬁh'handicapbed students

- ¢
PR . 4

before using it as an assessméng tool to help iden~

tify any problem areas,

Using these five -steps in developing informal work samples the ' {
following examples from each vocational sa%;ice area are provided to' .
"illustrate the process. L - . ’
A. ZAGRICULTURE - Potting & Plant (Horticulture Class)
Skills necessary for successful completion of this activity:
The student will'be able to --
s i. f111 pot with soil mixture
2. properly handle the plant material e
3. plant the plant in the pot
4. water the plant
5. place the pot on bench for further care

6. understand basic concepts ¢f requirements for plant

growth ?




' &- - M .

Procedure: The student is provideéd with a 6" clay pot, soil,

one tropical houseplant, a buckef of water, a demonstration and

-

_ instructions on how the procedure should be carried out. The stu-

dent is also- provided with -ample time to complete the actiGity.

“

Key Cogsideratdons\in Evaluation: The instructors (preferably agri-

- !

culture and speciai education cooperatively)'wil¥ﬁpbserve manual

manipulation, attitude toward the prbject, and the studernt's under-

. . standing of basip concepts Behind the steps involved in canixing

" out the activity, : ' . . N
A ]

B. BUSINESS AND OFFICE EDUCATION - Filing (Office Procedures

3

o

3 : ) Class) ’ . ¢ ’
o

Skills necessary for successful completion of this activity: o
‘ . . & ) . . *
.« ¢ The, student will be able to ~=

1. listen to directions :

" 2. know the order of alphabetical letters
3. read the name of°a department and match the name
with the proper tab in the filing box

4. put index-cards in order

Procedure: The instructor will provide the student with a filing

box containing ten cards with raised tabs on which will be written
- -— —— - - - .
v ”~ 3 \\
ten departments of a’ company (i.e., Personnel Department, Account-

ing Debartmenﬁ, Shipping Department, Engirneering Depagtment). Also

k]

provided will be 100 index cards on which will be written (a) the

¢

name of the person who works for the company and (b) the department

where the person works. The instructor will explain to the student

that each card is to be filed in alphabetical order behind the .cor-

rect department tab.- Appropriate time will be allowed for the stu-

dent to complete t;he -activity. 100

°

°Key'Considerations dn Evaluation: The instructors (preferably

b et e b N e et e e e e St o= oo - - - - - - T T
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o~ L o )|
business education and special education cooperatively) will observe

the scudent's concentration on the task, rate of error, decision mak-

IS . ’

ing ability, work pace, ability to work unsupervised, and ability to

. work under- pressure. ¥
C. HEALTH OCCUPATIONS EDUCATION - Preparing Articles for Steri- )
lization (Nursing E}asss‘ |
Skills neqessagy for successful completion of this activity:
) _. The student will be able to -- . -
i. read iﬁstructions > Y
2. - observe and interpret diagrams . e # '/
3. assemble‘matgnialg ’ R
4. wash instrdmenté, néeéles.ané syringes ) . :
) 5. rinse_;nstfuﬁents, Aeedleé-and'syringes . . f’ - )g

“

6. Wwrap instruments, needles and syringes
Procedure: The student will be introduced to thé‘work°area which

4

Willrinclude a sink with running water, bagins and detergent, brushes,

stylets, applicators, sponges, paper towels, sterilization syringe
-3

L d ¥ '

envelopes, paper-needle forms, paper wrappers, and sterilization tape.

The items will fé placed in a systematic arrangement so that the stu-

¢ A ’ ..
dent’ can work in an orderly manner. The instruc;op'will provide the.

student with a demonstration, an ekplanation of the activity,'ana a

_typed checklist of tasks to be completed. -
b ;
2

KeyuCoﬁsiderations in Evalyation: The instructors (preferably health

occupations and special education cooperatively( will observe the stu -

dent's ability to follow instructions, ability to properly utilize the
¢ Q

task checklist and diagram, safety in handling objects, coordination

N hd ¢

during disassembly of needles and syfiﬁges, and propé;‘cleaning, rin-

sing and wrapping of"instrumenﬁsf

S CoF

<

- .
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'l

D. HOME ECONOMICS - Placing and Cutting Qut a Garhent (Basic

-~

- . -Clothing Construction Class) . -

v

Skills necessary for successful complétion of this activity: = -
{ ' . . ' ~

The student will be able to --

v

©

1. read the guide §heet‘(either by words or picturesf

_ - 2, idéntify and know how to use the appropriate equipment

/ (e.g., pins, yardstick, shears, .pattern)

3. locate the grain line in the fabric and on the. pattein

-

piece .

4 4. recognize the cutting line on the pattern.° “ s

L] .
. . . .

5. know which pleces are to be blaced.en the fold of the
fabric -
. 6. tecognize the pattern pieces that go with the view
being made ’

Procedure: The studentlwould be introduced to the work are which

" °

4

would contain a work table, fabri:, a pattern, a pattern guide and
all of the appropriate supplies and equipment. The instructor. would
" explain to the student that he/she should-follow tne pattern guide

sheet to place the pattern pieces on the fabric and cut them out. - ) »

The student would be giver sufficient time to complete the activity.

> Key Considerations in Evaluation: The)instructors-(preferably home

- . 3
economics and special education cooperatively) will observe ability
to read the pattern guide sheet, ability to follow directions, abi-

lity to use the equipment, ability to measure, frustration level,

attention span, and manipulation and dexterity skills, -

E. MARKETING AND DISTRIBUTIVE EDUCATION - Setting Up a Display

Area With Merchandise (Mefchandising Class)

Skills necessary for 'successful completion of this activity.

e,

:;[ERJ!:‘ o " The student will be able to —- .

, » T roe
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. 1. determine what merchandise needs to go on each shelf

2. get the proper merchahdisé'from the storeroom/stock-

room

3. priece thewmerchqndisg , o . .

4. put thé merchandise gn the shelf in the correct place

~
[4

5. label the shelf T, -
6. - work with others »§) :
7. give and follow directions

Pfdéedure: The student would be introduced to the stockroom as well ° o

-

as the'diSplay area. The instructof would give specific directions _
« about the activitf. The student i; to'dﬁegk~theﬂtyped 1ist which

- will indicé;g how many items of mérchandise should be on eachgéhelf. .

P *

mAfter chécici,ng.this 1ist and counting‘ the mat.eri’al“on the \shelv.es
the extra merchandise\Shdula be-qbtaﬁned frd; the stockroom, priced )
and put in thé:approppiaée place on the display shelf. /
Key Consideratignsmin Evaluation: The Lnsgructors (p%eferably mar=

keting and distributive education and special gduc%tion cooperatively)
o : .
will observe the ability of the student to follow directions, compu-~
< tatiomal ability (counting’and pricing merchandise) and perseverance

3

level.

F. TRADE AND INDUSTRIAL EDUCATION - Build a Napkin Holder (Car-
, . N\

pentry Class) .

2 S
.

Skillslnecessary for successful completion of fﬁis activity: -
The, student will be able to -- ’

1. measure o -

2. layout materials

“ 3. cut wood

4. ~ hammer T . ' i -
’ ®

5. chisel .

P v cw e e mieg o s e mws - oo - - _ - ~ o e A el e




o 60 udrill . : - . : &+

. . N N s ™ *
Procedure: Tﬁg student is provided with tools (i.e., 12" scale ruler,

10. - point ~ 20" hand saw, dri?i"hfacerwiih 3/8" drill cOmﬁaés,\é /2"

coping saw, 12" combination square, 1/2" wood chisel mallet, shoe or

~

wood rasp, and safety glasses) and supplies (12 wire nails - 1/2",

~* .l piece plywood 1/4" x 8" x 18", 1 - 6" x 3/8" wood dowel, 1 - 1" x

4" x 4" pine board, 1 shop cloth, 1/2 sheet medium sanapapéf;mi7?—m o
sheet fineqsandpapeq, 1l'0z. wood glue, and plastic wood filler). The

instructor will demonstrate the proper use of the tools, the safety:

i procedufes, and the procedure for makiﬁg a napkip holder. The diréc;

c & *

. tions will also be listed in task‘agalysié form for the sthdént %ov .

LY & -

follow step-by;step. . ] ’ ] { .

Ll

ixey Considerationg in Evaluation: The ‘instructors (preferably car-
pentry and special education cooperativel}) ﬁill observe.the student's
ability to measure, strength, enduiance, dexteripy, assembling errors,

finishing errors, and proper use of tools. i

" -

 SITUATIONAL ASSESSMENT

- Perhaps the most widely used ‘method of vocational assessment_is

the situational assessment approach, This "technique utﬂlizes obser-

AvationAfsipggprg vocationalvbeﬂ;viorS“andxwéfR:héBifé demonstrated byvv
stﬁdenté performing work tasks: The wark~tasks occur in a real'or,
"simulated job environment, .StudentsAwofk on tasks in émall.groups,
fggther Fhan in iSdividual éituatioﬁs, so‘tpatlinterpergbnal skills.

can also be obsejyved. BDbehavior checklists and-rating scales are
A e
usually used dfring the observation to rescord student performance.

.

Situational assessment provides the-student with activities

»

whosge }elationship to vocational cohcerns can be readily. experienced.-

L4

The relationship to the world of work motivates the students to




'éomplete §hé tasks. . A student can be pléced in varied settings for

situational ‘assessments with. limited cdsEs.for_equipment and materials,

As inforﬁgtiodvis gained about the student's work behaviors and skills, ..

-~

" situations which meet individual needs can be established. .The situa-
- ’ " - L4 . ’

‘tional assessment provides both learning exﬁerignces for the student a

- & -

as well &s Indications of. further evaluation and training needs. A

‘~ -

. Thelﬁositive aspect of this gpprgach.;s that situational assess-
ment can take blace in a vgriety of situations. Sites for assessment

" can be selected accordiné to the work environment relative to a speci-
o R ~ . +

fic job. Qpﬁbrtgnities to establish éituagional assessment .activities

L °

can be found in institutional facilipies or schools, They may also be
.based in the community:' ) -

- P

During the process of situational assessment, several factors

[ N " . :
relative’ to a student's work per{ ~rmance are observed. These factors

* ,

work skills,‘work pes. ~iality, perseverance,tand work

"include spécific

tolerance. Inferences are alsg made regarding worker attitudes and

<

values (Pruitt, 1977). ) ) ’ b
‘More ‘time-can be allowed- for situational .assessment activities

o“ 4 “

than is normally ailowed'for commercial work sample batteries. There-

>

g

© - fore, a more pfécise profile of stddent abilities, can be developed in.
r~ ¢ . RN \ L
order that a géalistic vocational plan can be formulated.
Brolin (1976) presented some advantages of using the situational
3 2 e ’ A

assesement technique: ) N

’

1. it simulates a real work situation

«

2. 1t allows for observation of hands~on as well as pergonél—

R -7
social skills° . v

3

-

it takes less time than some formal assessment batteries °
o

it is less costly than most gppmalvér commercial batteries .

e

<« A Y
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‘ Student T : \

. Date . ’ Ss | . {

. ) - .
. .
-, - . v
. . . . v - .
. . N
. * < . . ) ? ~ ~ >
- . -

. - o . '

. 3. it provides a natural work.environment in which students . .

can be more relaxed ¥ . ‘ . T :
6.. it provides an excellent opportunity for cooperative’ ': ) o
' _ observation,eevaiuation and decision-mﬁking among edu- . | l-.
cational\personnel. ) d L. ‘ .
. A sample éituationel Assessnent Checksheet is provided to illu- a X
,strate a recordkeeping system that can‘Pe used by opservers‘during .*.‘ ) %‘
the assessment activity.,' : -7 ’ ;i o ‘J o .

. .

~ B

\ M ‘ .
. . . ¢ Ca . -

.

. . STTUATIONAL ASSESSMENT CHECKSHEET* ~-

' e,

Observer(s):. .. . Nl

Task/ActivityE T R BN

E ..
. . .
. - .
. -
. L

Skill/Behavior" : +.Needs Satisfactory *Ercellent ;

Improvenment ) ., -

. Work endurance. o

. Follows directions-

‘Speed

' *Adepted from Serkees and Scott,-1981. .

v . . . o ’

Punctyality . o . ‘

Concentration .
Follows safety rules
Motivation

Works well with others
Fine motor ‘skills .
Gross motor skills

Eye-hand coordination
Quality of work performed

Accuracy/precision

Dexterity .

Accepts criticism

Hygiene/grooming

Consistency in performing a
- tasks - . .

Reaction tg task changes




JOB TRYUllTS

. ~ o

7, , s Job tryouts aré ‘placeménts in the community under the conditions o
- W ’ . . ey . 1 . . P
N normally associated with a speciflc job.' Job tryouts intlude formal . N
) T . h L o g
-. ‘\~- . . . . . . ) R

. - follow-up activities once a job placement is‘made to assure that the *
. . . P

M 21 o~
. student is given an accuraté evaluation and*a £air opportunity to pers’

- '

form. The mptivating features of job, tryouts for students can be seen - .\ ”

both in terms ‘of the reality of the assessment experience and the oppor~:

. : tunity to demonstrate skills’ in an actual work setting )
o9 . . \

. : Another positive feature of job tryouts is the effect of high .
: Y

- 1leve1s of performance on the attitudes of employers toward handicapped
Lo M - .

. workers. For example, individualsiwith epilepsy are,frequently exelu= .

ded from‘the Jjob market because of societal attitudes toward,seizures. b

-

:This exclusion is particularly relevant to individuals whose seizures: ¢

A

. cangot Be brought under perfect control. A student with epilepsy can’.

‘be plac@d in a work tryout with a potential employer. The student
?bould have;the opportunity to demonstrate t&atﬁthe job can be com-
b o

‘ . 3 ' .

. pleted ‘at a competitive level and~that seizure activity can be com=,

;\,\ '--a .” “\ \“’-‘ . : " ’ @ \‘{ *
L N pensated for without,injury or liability., .

- S e & Coae ‘

- . , Job tryouts also ‘provide information concerning a student s cur-

- & ~~

rent level df interest in -a particular job area, production level

3
‘ .

. work attitude, and, need for further preparation. -

L4

: -~ - LN o ~

o -
[ >

—
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A, Introduction®,

- Included within the present section is a series of course out- .

lines that reflect the competencies identified in the State of ‘Georgia

e

Competency Based Education regulations. As previonsly stated, the : .

Learner competencies were obtained directly from the state regulations.
Competencies from the Individual, Citizen, Consumer and Producer clus-
ters were identified as a component of. the present project. In addi-
tion, the goals and subsequent objectives for these competencies are

included within the framework of course options that they appear to-

relate to. The reader will note that additional steps of instructional

ot

analysis are-needed in order ‘to translate the competency goals and - . e
W - \
objectives into implementation activities for each course. Th1s sys— s

——e ~\ e e ——————— — R e

tem will allow individual teachers to modify goals to the needs of

speciflc learners and: to the characteristics of their instructional®
v

Z

setting. . . . B}

~—

- <

Since modification of éoals within courses will be necessary for

many handicapped learners, a way of earning modified credit must also

be developea. Clarke County School District has already developed an

iy

outline of course credit options. The model is very comprehensive in
that it ranges from full-time regular class and full credit to special
class and no credit. This modification of program and course credit

enables all students flexible, program options allowing the availabi-

lity of fmote than one iastructional setting. The following subsection

- -

includes four possible credit options that can be modified if neces-

sary to fit the needs of the Morgan County School System.

System for Awarding Course Credit*

A, Regular courses requicing no modification:

These courses will be designated by the systemwide “course. number

111 ) o
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on‘éhe student record. The student will receive full credit
o B . L]

upon completion., 5

Bﬁm_RegdlarMcoursesvrequiring minor- modifications:

—

! These courses exist when the special education -teacher consults

with the regular teacher. They will maintain the systemwide
course number on- the student record ard the student wiil receive
full credit upon each course completion.

- -~ - >

C. Regu}ar courses requfring major modification:

These courses will carry a codéd number tc designate that the
course was; taught by a special education teacher or in conjunc-

" tion with a regular education teacher. Fhe essential goals and

-, objectives of the regular course will be followed as much as . .

—— — —--possible for -each- student. All -concepts, goals, ‘and objectives
for each modified course will be listed in the IEP of each excep-
- tional child. These courses may be graded by a satisfactory or *

unsatisfé&tory grade upon completion of IEP goals. The satisfac-

e s

N

',iqry/unsatiSEactory stipulation should be covered in the IEP. If -
thé.pgrgnts do not want the satisfactory/unsatisfactory option,
\\ - -t

the chiiq will be graded according to the established class grad-
. L

ing standards.

D. Specific needs courses:

’ &

These courses will be provided or supervised by special education
personnel to guarantee that the b;sic CBE learner competencies are
.édhpleﬁed by each gpecial education student who receives a diploma.
These courses wflL be considered a part of the 150 high school
elective hours. These courses will carry a coded number in the

student's record to designate that the course was provided in the

special education curriculum and taught by the épecial education
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teacher. °The goals and objectives for each specific needs

course ﬁillxbe listed in the IEP of .each exceptional child.

.

¥ Developed by Clarke Caunty Exceptional Children Division Staff.

-

'Y




COMPETENCIES FOR THE LEARNER T '
\\ .
3 ’
. \
: . A
. \ S
’ ~ DEVELOPED BY:
- : DEPARTMENT OF EDUCATION ) A
‘ STATE OF GEORGIA :
I.. SUGGESTED COURSE OPTIONS -
S _. -A. ENGLISH-LANGUAGE ARTS
B. MATH A
_— . - LR :;:‘:..
’ . ‘C, SCIENCE-MATH - -
o !
. D. PERSONAL FINANCE sy
‘ i - : ‘ %
E. ECONOMICS ‘& BUSINESS e
- F. SCIENCE
: ’ ‘ . v




1. Learner

2

- g ) Each graduatezshould demonstrate competence in the areas

‘ ‘ o S ‘ " 105

i T of reading; writing, mathematics, speaking and listening'

and problém: solving. Performance will be- demonstrated by

-~ ov
-

students using those materials which are used in typical

academic, employment and ‘everyday-tasks. These may include

e

T ___‘geyggggegs magazines, personal budgets, tax and’ employment

& - - - ——

forms,. textbooks, business and’ personal letters and other

materials requiring\gge\application of basic learning

skills. T

Reading - A student will demonstrate competence-by

'\‘\\\ . ’

his or her ability to ‘read, understind, interpret -

and use wéitten materials in the context of acade-~

mic problems, everyday tasks and employment activi-

ties. Illustrative indicétors of read}ng competence
include such skills as idengifying main ideas and
details, interpreting Titeral and figurative lan-
guage and using reference resoerces.

Writing - A student will demonstrate competence by

* his or her aQ;lity to select, organize and compose *

'
L]

written material in the context of academic problems,

everyday tasks and employment activities. Indicators
or writing include such skills.as composing sentences,

4

organizing information and writing paragraghs. >
Mathematits = A student will demonstrate:-competence.
- by'hi§ or her ability to understand and empley basic

- . . ‘e
mathematical concepts and operations. in the context

" of academic problems,~everyday tasks. and employment

115 -
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. ) ey : »
e e e 106
activities. Indicators illustrative ot skills in . -
uathematics include translating numbers, . computing eA
percentages and applying arithmetic ‘operations. ‘ ]

Speaking and'Listening =" A student will demonstrate °*

AR ) competence by his or her -ability to receive and
transmit oral and aural communicdtion in the con—
text .of academic problems, everyday tasks and employ-

‘ment activities., Indicators of speaking and listen-

ing may incIude interpreting"aural—éommunications,
f S ) composing oral directions and questions and using

formal and informal speaking styles.

Lo o T Problem—Solving - A student will demonstrate compe- .
tence by his or her ability to evaluate, analyze and

T ) draw conclusions from situations presented "in the con-

r. ) text of academic problems, ‘everyday tasks and employ-

-

~~ __ment activities. Illustxative indicators of problem-

e

solving may-include interpreting a variety of data,
. - inferring cause and effect and~applying logical, rea-

. soning to the identification and solution of probleiiss—-__ o
- . ’ . ° . R . \
"On the following pages, indicator clusters or descriptive state- . S
Y S . . = . - R ;;“f
iments are listed for three of the learner competencies--reading, mathe—

Indicator clusters for speaking/listening

éx : matics dnd problem—solving.

-

4+

;, and writing are now being clarified and will be published later by the

Standaros and Assessment Division of the Department of E&ucation.

& o

Basic Skills Assessment'

T e e e v e -

Overview and Content, Description, Standards

. : “and Assessment Division Office of Planning and‘Development, Georgia

Departiment ‘of Education. - - R
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: o M LATOR cael¥Tan el i ST ul2R T “'"Ja JIRECTound 1::'1.:9..&.\ CUVSILa & T resiicms iy 3EKing wellcld 3T.res B
' T .
N - e Ingredtents: - - a N
Assdhsnent haruacterdstids:, Tirestions are Jlear and unantigusus. N L. ¢ . . -
- ’ Sizeztlons are’ presented in nafrative fora:, \\ 1 grahaz cracker per person °
. b or listg or steps. DMrections >hou‘...° u 4 large sarshoallsws per person
. - tlude, content which i3 uniasiliar to the » 1/4 chocolate candy bar per person .
WU oL .. smdent. . . )
i . 3 ) Dizectlons: . . . -
. 3 . ’
;, 3 . ‘ B - Cover graham crasker with zarshzallow; cover with seitins of
’ - . B chocglate bars. Put ‘n a preheated aVen ac 350" 7. Bake .at.l wandy
: nelts.
. - . - ’ .
;! . 1 Vartations: ' .
S - » :
- Spread peanut butter bSefore adding marshzallows - spread Ji:h
o \ N R Jelly or presgrves before adding marshzmallews. Top with salted nucs.
- . . - - . - R .
. . for a regular Georgla Smore, which 15 the first {njredient addes to
_ the grahaz cracker according to these directions? —— .
. N « ¢ - z «
. . A.. marshoallow » . e ! .
8. nutse { . —
1 C. choéolate | . .
) i . \ : : . . / D. peanut butter )
; - : % - :
/ e e
: ¥ 4 .
. L
.4 .
- INDICATOR CLUSTER 3: Afzer Tinma tried out for a ;ob wlth -« ne-
R band, Toz t2id her that her skill on tne,dzuza
was beycad his wildest droeaxs,
Toz zeant that - .
B - - A. _Tina neeéed to cala . .
s 8. ne hsd fallen a:'iiee ®
- - . » . ' C. he 34d not really n
. . . D. Tiza di4 ‘an opcstan .
. & » ’
2 - . - ?1 o - ' e
: . e ° - ~ . R
INOIC.TOR CWUSTER 6:  THE STILENT RECOGNITZS PRCPAGANTA TEIMNIJLIS, INDICATOR CLUSTER 6: A wodan on TV said that boys liked best the
{ealanz, $0) ° : . girls wvho used the orodus:c she was adwertisina.
: 3 - 4 Whith of these do you thianx the TV wozan wanzed.
. d A3sessient Charadteristics: Lfems do pof require the student o {dentify . [ to do? . f ) .
. T ) reicular propa,,a:*da teennrjues, but rather J )
, . - : '.c tdentify propasand 3 vie intent t~ zislead . . A, repor: a fact fosv
> ) s or atsinfora. . L B. let.vou {n.on a good t‘uing o
* ’ ’ c . e C. .zmake zoney for TV ©
: ' 119 ° e ' .. ' ~ D. sell the product -
: » A Al ’
“LRIC. — - o |
B a2 T R .- . ¢




TuR CLUST.2 38,

‘e

.

!.

lIteT 3L 23 J 3i4%u
a3 that
e lines.

*

Z2ependant., ¢

1

ST
) R LR{S_..\;_; (welys

Characteristics,

- oi
o

- u "o

{able waleh

n
[v]
o
[ X3
(]
>
(3
O

.

LY
.
“':
o L *
T
X
5 A
-
A
-
E]
.
9
-
.
,
.
.
.
.
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)
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¢
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Aruitoxt provided by Eric:

‘ ) . ' )

L

121 o

ction f{aplfes a .Ltu.e event,; a

ubabilley exiszcs.

esule of indu~:-v
2 ties or detalls a-e preaenxe- from
lch the generdl statezent s derived.

Beduztlon :av be tnve

fors’
r

Genera‘ zae Lons are

wed a3 :ell.
vZpasi>ons are !dde base- m s

e 00 LT 9,:".‘.‘3 Tt v

dam e

o - ——Ihe eanclusion. may 4
azeoen 107 a svathe
brings :lovaze %
iple oleces
bas¢ a -c:ciasion

: cases, _ . ehough ,cold days for the peazk czop

-azsage . sects that ate holes in the peacnes =7

B /l//’._/\
o -
> * .
INSLATY Wit T the s3Isset  Fa2 aae
e ael T4 3t wan
N and Lds verls anxidws o get
© : ha‘rp;r.." feghet
irez Ine L.brarve, 2
8anks. “As he pulicd
. . out his tickel book. he asked her uhy she vas in
. " such 3 rugh.
, X Why d1d the pelice officer stop Mrs. 3anes”,
. . . .
A. He wanted to say hello. .
. — 3. She wa3 speeding. «
*t C. They vere yood friends. .
' A . D. She was on the wrong’etrect.
-

INDICATOR CLLSTER 8. The liad of Mingo is.surrounded by an ceean.
Becduse of the fce and snow. there {3 lizzle
land for.far=ing, so the. people zust zace 4
living in other uyays. The Atlantic D:iean
provides good fishing year vound., Siaze the {a-
. -habicants of this land aré good salloss. chey
. “" «3puead a lot of time on the water.

t
What ;.ﬂd of {ndustyy wvauid bhe azzzaztes . =,

. - .

{XDICATOR CLUSTER 9: Georgla

? aTTers fecentliy
Arlanta o

in

4

h 5
iscuss the cufgenr 3
\ - farzing he staze. Severai &
N\ presented dering the meeting., amo
’ - -toples--wxy--a discussion abous th
\ las: year azd the fact that n

¢ zevelop
és by &in-
ilc they

e Aell, Llast year's crop was 3&50 pla
. were still. ripening va the trees.

. What could you conclude fro=gzhe passage?! °
i o A. South Ceorgla peach farmers had® 3 Forse
. year than North Georgid peach far*e:s.'
Q ) B. The peaches without holes .zasted 3cod.
. . C. Iz was a bad yeat for peach farzesgs. -
4 ‘. G. NWext year will be a good year for :e?ches.&g
. N . M M

Ll
. . “«

122
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4 INDICATIR CLU3TER 10: ~hich o2 che foilewing wouls zosrestly .
: . compleze the fnforzazion reguestel Selew v
4 .0 . oL~ . ‘ . .

| IS ’ ToN, ANC . ,
B AT ION. w nt 173 s TN >
o - . < e, Aved Is ) . APPLICATION FOR DPLOYMENT
R . > S 3 ) . .
\ ,Ass:s;_-:n’ Cha zeriszigs:  The e::p';:as'._swo: this sluster g appiicaticn Names * ‘
< s Tather than-terminclogs. <raghic rather taan . S’:e;
+4 I . . » 4 narrative stimulys s usel Suring assesszent. f :‘éé et
3 - 3 & H
b - .- ’ ltems represeated ars aciuval forzs o winer . ress
48 inidrzatfon presented in practical situations. City: State Zip Code
. @ . . —
¥ . . ~ L. . .
. . R - :
d k2 T
=2 - ) . _ - " -
3 S ) o Lk A.  Ricky Jones
- ) A - . N . . 118 Main Screet
N- - . N * . Lo , _JValdosta, Georgia 31601
L]
’
L1 d - - .
H - . . . s . ” . B. Ricky Jonas
‘ 2 T 728-4290 : .
. . tdosta- -
L] . + -
1§ . o, -, .
K, v, ’ A N ~ . .
N . . * g . C. Ricky Jones . *
' } . N . ' Vaidosta, 3169
3 . “y . ’
-« S . . ‘
SR . 4 o . D. R4{sky Jones . !
b * T N . 118 Mafn Street -
- . i A . * - . . « Vaidosca
) 1 . . . ’ » ek * c.
ky - ~ - ’ ‘ .
-
] . - <@ L z
INDIIATUR JLO5TER 1, (elght, &%), . INDICATOR CLUSTER Ml If you were interes:ec in o= e eazing haclss of
" . ¢ - . P Indlags uha' seczion ia a zelerance bech snder >
-‘ AssesvTenl Ladracleristivs.  Itemy pertaingng .o zhis f.uster frillle the .. the !‘eau_ § ‘of American’ lnii§:s woulld e gag .
< . ¢ witn cthe ofporiunity o ileatidy relevaat - 4 most useful? .
. - . > .
¥ : s @ = ples=s ¢f tafcrmaticn. The student . . . .
1B ’ : y winar further plece(s) of iaformation . A. Huatiag hablzs '
¥ sazgy 10, respoad to a task or question - . B. Clinacte .
M -
d * uanecessary {nforzatlon which may . R C. Agricuiture e .
. sion or D extrfaneous o the situation. . D, Types of dwallings .
‘ . ~ .
é . . . R N i *
5 2 2 - . - .
s P = . .
~} S . - N - Vel .
j . INDICATCR CLUSTER 12: ThE §TUDENT KECOUNIZES APPACPRIATI RCFESENCE RECQLRCES,  INDICATOR- CLUSTER 12: Lf you reeded to find tnformation about
b4 . (weight, 4Y) B - - purchasing nev tires ‘for your car, where would
1 LT : . v you most likely look.for in :omtion"
- R Assesszent Char {atics: This ciugter assesses the student’s abilicy to ¥ Lol . ,
. iideqtfi:';.- various referénce resgurces such s a A. telephone direztory . “
card cazalod, ar encyilopedid. iypes of LA ‘ B. enzvclopedia . . . :
direc-ari-:s ‘and.genety. ‘ibrarv azills., Also. C. atlas f v &
& “tncluded are Yellow '—’agesl. classifi=d ads, D. alzanac £
reipes/cook bodks dnd-iastruction =antals. e EEPREES .
e - iy
. oo M « . ‘ .
- ‘ 1~4~
~ g -
. . . ‘ .
T e bt st oy . ~ - - -
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.lllCll SCHOOL BASIC, SKILLS EXAMINATION

GLOSSARY FOR READING INDICATORS

SKILLS

-

Ol DISTINCUISHES BETWEEN
02 INTERPRETS

03 RECOGN1ZES

04. MAKES R s
05 DRAWS )

06 FOLLOWS

07 _LOCATES <

CONTENT

01 -EXPLICI'TLY STATED MAIN IDEA

02 EMPLICLTLY STATED MAIN IDEA

03 EXPLICLTLY STATED DETALLS '

04 IMPLICITLY STATED DETAILS

05 EXPLICITLY STATED SEQUENCE OF EVENTS
06 IMPLICITLY STATED.SEQUENCE OF EVENTS
07 APPROPRIATE REFERENCE RESOURCES -

08 EXPLLCITLY STATED CAUSE AND EFFECT

.09 INPLLCII‘Y STATED- CAUSE AND EFI‘hCI’

i0  CONCLUSIONS
11 DIRECTIONS. . ’ 3

12 CRAPHIC INFORMATION

13 FACT -AND ORINION

14 ‘RELEVANCE OF DATA * ’ ..
15  PROPAGANDA TECHNIQUES

10 . PREDICFIONS . . e

1/ GEHERALIZATIONS e

18 COMPARISONS

19 INFORMATION IN REFERENCE MATERIALS . .
20 FIGURATIVE LANGUGAGE

21 INSTRUCTIONS AND LABELING INFURMATION

22 FORMS AND-APPLICATIONS

23 <~ TRANSPORTATION INFORMATION

24 OCCUPA'TTONAL AND CAREER' INFORMATION

25 SEMSNTIC RFLATIONSHEPS e

e e e e e A
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INDICATOR CLLSTIR L

Assesscear Characzeristics:

e

TLOICATOR Y~

SOR CLUSTIR It THR

?

-

ASsussTent (natalteristics:

Assessment Cnaras

R

I3

THE STUD:EN
aND-THE R_VERSE.

7 s'acs.\-rs. {weighe,

RANSLETES FROM WORDS 72
(welghe, SX)
>

NT TRA LRSS

In the assess=ent of this ciuster ihole
aumbers and decizals are appropriate;
hovever, fractivns or percears should not
be included for conversicn.

.

)

TUDENT OPDERS FRACTIONS, DECIMASS
%)

OR

- %
Itexs used for J»Sﬂﬁ::ﬂn’ are zutualiy
exclusive, ot inv*x\lng c¢omninasicns

of these nusher coacepts. 1f {ractions
are !ncluded they .are izited co halves
throdgh teaths, plus tweliths and
hundredths, not sixths, seveaths or

ainths. Mixed nurbers can be used
Ho-ev;r. i:o’cper fraczions are nct-
appropriaze.
]
UDENT TRANSLATES~FROM DECIMAS IC PIACENTS
E REVERSE. (weight, 5%)
The student's uaderstanding of the
conversiod process of :hese nember

ceacepts in any given conteat {s che
primary consideraziorn. * For this
clust;r. the use of decizals ¢Ver one,
szalier than hendredehs; percents wich
iractlons or decizals and perceats over

100 are not sa.tab‘e.
. .

’

INDICATOR CLUSTER «:  THE STUDENT TRANSLATES FROM-FRACTIONS TO PIRCENTS
. AN THD REVERSE. (weight, 5%) - ot
. ) . »
A3sessment Charatterlssics: In thie cluster, assesscent includes )

123 .

percents vith fractions {a cozbination and
repeating decimals, Eractioas are limited

to halves, thxrus. fourths, ‘i.zhs. . .
.eishths, tenths and hundredths.” The wvse of
00 are aor

=ixed nuzbers and percents over
suitable.

“DICATOR CLJSTER ..

L TH the corr

thvusand aine hur

i3

AT 13,939
¢ 8. 13.9¢5
C. 130,939
D. 159,530
v ISDICATOR’CLUSTEY 1.' Marte sus: 0t 2
budget. She s;a
rent, 2¢% on foo
2ntertainzent an
the order ol exy
A. reng, Jood.
°  B. gas, savings
C. entertainzen
: J. food, ren:.
- .
- &
I0DICATOR CLUSTER 3: #hitlh is .53 wr
~ . - --
. A.  .53% ‘
5. 5.3%
C. 53t
2. 530%
‘ .
4
LNDITATOR CLUsT . whlln eguals
g
A, 38
e ’
3. 377
c. 172
. p. 7/3

sas,
enlut:&in:cn:.

eunleriainen




. l BN
TEE STUDENT TRANSLATES FROM FAACT{V-S TO . .
DECINALS AND THE REVERSE. (hcibﬁtp )u)

. Assesszent Characteristics In measuring
. L]

achieve this

the student’s ability to
cluster, Improper fractions
and decicals smaller thaa thousandths are
« not appropriste. Suitable means in-
’ clude ‘the use of mixed nuzbers and .
repeating decizals. . )
4

4
¢ .

Nuzber Operations

k3

{%DICATOR CLUSTER 6: THE STUDENT SELICTS APPROPRIATE OPERATIONS .
- JFOR A GIVEN ?ROSL;. SITUATION. -{weight, 23)

v €

INDICATOR CLUSTER 7: TME STUDENT COMPUTES WITH WHOLE SUMERS, FRACT(ONS,
DECIMALS and PERCENTS. (welght, 3%) -

The agssessment of this cluster cay include
horizortal and vertical presentations using
zixed nuzbers. like ané uniike denominations,
simplifying fractions, etc. ldentity and {n--
verge properiles. improper fractions, percents
over 100 or less thap one, percents of in-
crease or decrease are to be excluded. The
use of graphics and word problems {n ltexs

are not sui:able for this Tndicator.

" Assessment Characteristics:

INDICATOR CLUSTER 8: THME STUDENT APPLIES PROPERTIES OF UPERATIONS (weight, 2%)

Asgessment Characteriastics:

130 .

This. cluster assecscs 8 studert's apblicatxon

of the identity, inverse, commutative, associative
and distridbutive properties of operations.

The identifliication of a particular proopertv is

a0t the objective {n this cuse; therefore. the
seleczion of the correc: option should not be
predicated on saae.

. Assessment Chatacteristlcs: Moaey and comzon decimals are amoag
tae productive subject areas for the
seasurezent <f this cluster.
. ’

P INDICATOR TUUSTER 3. Ahich 1S The saZe ay . T5T
Isd
A. T/ . . .
’ 3. 25
T, 3’
3. - 5/7
: p * .

LNDICATCR JLUSTER $. Malliny .ustT:  Secon:z
. the tirst 2 ounces,
J2nze oF {rastien.
~nich shows the to0la.
Faixage?, . .
A (.10) « 13 (.O%:
8. 1.20) « 15 (.06}
C. .10 + 13 (.09)
. 2. .10 + 14 (.06)

2t

INDICATSR CLUSTER 7. Soap §.43

1]
Three bars of soap wsull tost

. A. 5.86
5. 5.89
c. 51.23
,D. §51.29
A "
'
INDICATOR CLLSTER §: which of the followira Btatesents is
true?
¢ . A. (a+Db) +.c=at ~c
8. (a+bd) +c~a=-b=+c)
C. ab+c=(a+by+¢
D, a+b+c = adg
» .

[ Q.

a.wldys
»

131
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Assessnen:

Characterigy

Relations and Forrmylag-

aINDI(;ATOR CLYsTER 10:
3

Assess:ent Characteriu:

k]
As:essment Characteris:

Statstgcg

- INDICATOR CLUSTER 12,

Assescnene Chp;ncter;st

.

INDICatoR CLUSIER 9, THE

- -

v

krﬁ\sxr'savas SLPLE Loy PR03izvs.

ios: C:apu:a:ian. pur;csely. s ¢
%ept Simple; The 338es3zens
ingluéés-asklnamf:: he .50
only (not the Aiswer) and

Cozprtation,
Probleng 1nvolv;n5 peree
decrease dre zo be used.  sa104 tax ang p
changlng Tecipes are azong Susgesteg Sentexts
for thig cluster. .

w
(9]
&
4
[
.
[
u
13
r
o
[
fo
o
[
(2]
o
’e
L
Ll
" o
A I

tae Telse o

°

THE STUDENT APpiyrg PROPORTIONS . (veighe, av)
" ¢ \\

ies: The aie of this Sluster’yg to Jet

- the Ytudenc'g abiliey g, the

> pr ~2iongny,

singiar

scale Srawings . well

cing and "Sezcer buys*

Cen presenta:icn.

éraine
3pplication
ASSass~ .

»

as e
€oncepe

. -

‘e

THE 'STUDE\'T APPLIES FORMIT 45, (Ueisht. %)

1cs: Formulas\such a8 sizple incerest. drea-
circumfetence, dis:ance/rate. Sileg Per galjon
and Perineter are 3ppropriace in the
©  3s3essment of a student’g abilicy 1, fornujla
£

ipplicalion.

THE STupENy copUTES.

THE 22A% awvp
(veight. 22)

fEDIAS.

lgs:—~ in the asses:ueu;

deternggeq from 3 ger vith'an)odd nugbgr
of elecentg which =ay Ye Arranped 1q Ordar,
€ mean should y. a vhole Quzmber,

INDICATOR CLUsTER M H

ISDIC@TOR CLUsTzR

©

3

1
°

ecided o ear
O the 5.

>

S s

Q
11
n.

40 3205 - .
5. 33.35 - s
[« RSN °
2. 33,c% v,
® e pnn ]
R .

- - r) * -
i otersveie 8085 25 miieg SN 3 hul:.
f32iam, hou =20 nlles will 4, Srave: oz

T gailangs )
Ao 30 ¢ °
s -
5. 3 R
. i35 ., .
“ 2. is0 -
. S

.
Y

1: 1g YOUr average

Cakes 3 172 hours tg Crave)

9peed 156y iys

from Tazps

3:&:&!3,

VA
e

0

T
~le

18 2 yeazrs

“ant, sn,, i3 cthe distance‘be:ween he v
citles? ’ R
- .o,
A, 20 lozezers
3. 180 kilofezars ,
¢, 4210 kilonetersg .
2. “ag0 kilece:ere
e .
LY
:he:e,are Sive chlddren in- the Aussel:
Tangiy, Anz 15 12 Years o4, Viilts g,
Tou 33 3, C2lvin (s 6 an¢ Martha
*ookd, ma. 25 the r.eap &2e of the Russel]
Childrens - . °
» - .
A. 7 .1.f):3
3, 8 . v
c. ¢ . X
3. 19
. « - o
ry LY -




< - S . :
I%JICATOR CLUSTER 13' THE STUDENT- D:.TER.“I\"S PRO"ABI' ITIES ’ "'DICA:OR CLUSTER 13: 1If you were to spin the pointer on ¢xe
- (uel‘ght\. %) Lo~ .. . R spianer; the prebadilicy of s lamiing
- . N . hd

. on either ! or-2 {s
Assessment \Charac:er;sc’icn: Even:o\ th zero or one probabilicy are ,

_ sultable-agséssvent areas for this cluster.

: -7 Ligtatine~include the. presentation of * .
. . “iprobabilities &s & percent; joint (and/or), .
N . . ndependent and dependent events; and the - .
o PO . : use—'of conbinations or pemuta:ionn. ’ ~
® \ jer .
o . : . ~ .
al Y ) R . .
- \ .
. . v -. . . Y '
. s - . ,
) ," & ) - « -
. ~ v
‘INZICATOR CLUSTER 143 THE STUDENT ORGAN1IZES DATA INTO TABLES, INDICATOR CLUSTER 14: The label ins{de Martha's shirt stazes shat
. ‘CHARTS , AND GRAPHS. (Uelght. 63) . the fabric content {6 201 cotzom, 533 .
: PR s : linen and 30X polyester. Which of the
N Asscuucn.‘gbara.m:‘istics. Assesszent problems 1n this. follawing graphs shows these proportisnal
Rt A 2 . “cluster intolye the selection of ®
’ [ : the appropriate represeq't'ation of the. 9
- data o3 well as soze interpretation. W m (c) o
. ~ Graphs used can include bar graphs, line ¥
. . 3raphs, circle graphs and. pic‘tosraphs.
. which zay be incorrectly- labeled or have .
° nissing inform~tion. . .
” | ! | VAT AR
. R ‘
~ - ? [}
) ' - - < - L "‘L 4
‘ A
INDICATOR CLUSTER 15: THE (STUDENT INTERPRETS DATA IN {THE FORM OF INDICATOR CLUSTER 15: Distances of cities from Los Asgeies
TABLES CHARTS AND GRAPHS, (w ight, 7%) - . .
Assessoent Characteristics: The ability of a student to discover a . . t:fgh 7
. relationship or rule from the presented ‘ -
R paterial 1s assessed in this cluster. Jieve. '/ K
. Formata vherein data, can bae interprcted ° 3
- ) ’ =2y include circle graphs, bar graphs, line . Fresno .
1 5} 4 . graghs and pictographs. ¢ ) ' Santa N
vJx . K Barlara
. ® San
] Dlego L n n z —
. ) , ® 30 460 &% 1L 1% WS g
H -~ l.
LT , | ¥hich two citles are approxizateiy che
< ' . . T sacze digtance frox Los Angeles?
| ) : . ‘ :
~ - . . .. ) A., Mojave and Sanza ‘arba’ra
E lC . .. - - i . B. Fresno and Sanca 3irbara
’ Y . T . . . - ) - ... C. Mojave and San Dleco . __ __
\5.,,\._* E e o A - —‘: PO S e T mes o T meTe T - ee e - = vl - ettt - ) e =




R
- ' -
Heasucesent and Escifation

{NDICATOR CLUSTER 18: THE STUDENT IDENTIFIES CUSTOMARY SR MZTRIC

. LNITS TO MEASURE LENGTH, AREA, vorME,
. . "BEIGHT, TIME AND' TEMPERATURE, (veighz, 143)

Assesszent Characteristics: This cluster involvesg choosing the
unic chat applies to & specific type
of measurement such as picking the
appropriate tipe or‘gize(unit. Ic. 10
not suitable to use conversions fron
metrid to customary or the' reversé 1n
. this indicator. Unics appropriate .in-
. . " clude grams, meters, licers, Celcius,
idches, feet, yards, miles, ounces,
pounds, pints, quartn;'géllons. Fahrenheit,
seconds, oinutes, hours , days, weeks or
. "months. Prefixes such aa =i1ld-, centq-
: and k110~ are sufcable for inzlusion,

°

I¥DICATOK CLUSTER 17: TME sTupgNT APPLIES "CUSTOMARY OR METRIC WNITS oF -

MEASUREMENT TO DETERMINE LENGTH, aRca, voLuE,
WEIGHT, TIME AfD TEMPERATLRE. (weighe, 133)

Assesszent Charhcteristlcs: Non-standard ‘units of =easurement can be
= X used In the asugssment of this ¢luster. It
., specifically involves Presenting a
. . Geasuresent scale and having the student
identify or apply it. Conversion from
. metric to customary or the reverse is °
“ " not appropriate; however, conversion ,
within a systea of aedsurezen: can be {n-
\ - cluded, -Untes appropriate .include grams,
=eters, liters,‘Celcius, inches, feet,
yards, =ileg, obnbes,.pohqu. ?ints,
quarte, gallons, Fahrenheit.,seconds.

CO oinutes, hours, days, veeks or agntls,
. Prefixes such ag Billi~, centiz gpq kilo~
ire suitable for inclusion. .
» - Y
a b *
D . N
133 - \
s .
. - 2> *

(¥

s

INDICATOR CLUSTER

INBICATOR CLUSTER
[

.
-

.

16: 1f vou vantes o Seasure the azsunt of wiger
a dathted coulz hald, what unit of Seasure-
Seat would vou use?

A, granm
B. iiter
C. =ceter

D, kiiogranm

2

dov zaoy s vare“inits 18- the shaded reglon?
dov zaoy sq e

B
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T INDICATOR CLUSTER £3: TuE STUDENT, ESTIMATES NUMGERS (SSSULIS) USING
* ROLND NUMBERS, WITH OR WITHOUT BLNITS OF

MEASUREMENT. " (welght, 23) -

. N Ll
Assesszent Characzeriszics:’ The objective, of this cluster is . -

I

/

LR}

NOITATOR CLUSTEE 19: THE STUDENT JITERMINES AMOUNTS OF MONEY. (weight, 2%)

Asgesszent Characteriscics:

X~ .

Geccetrv

Bpecif{cally to assess the studenc’s abilicy

to estizate 2 result. A noa~stindard unit

of zeasurezeat can be used to ask the

student to estizatg the nuzber of tnits
contained in’a drawing. in practical setcings. °

The assessment of this cluster can include
caking change ty counting or by subtraccing, as
vell as detezzintng the ieast nuzber of coins.
Co:pu:i;ion can be involved, as'vell ae sizply
showi{ng an szount of ooney.” Exclude the use*

of half dollars, silver dollars or twp=-dollar
bills,

¢
N [

.

INDICATOR CLUSTZR 20; TME STUDENT IDENTIFLIES SETS OF POINTS USING STANDARD

Ansessent Charecterfstics;

s

. NAIES. (wefght, 22) '

Sets of points in the nqsessueﬁ: of this clugter

o4y include .idenciffcation of the circle,
~triangle,, rectangle, point, line, plane, .

parallelograzm, cone, szhere, cylinder, pyrazid
and cudbe,

.

INDICATOR CLUSTE:

'

STIR 18:

D.

INDICATOR CLUSTER 20:

875

%15

682

x22

685

x25

Which Is the nase of the shape shovs Selow?

€3 Joui

630

x29

be the closes

-

33




ENDICATOR CLUSTER 1. Tue STUDENT IDENTIFIES GEOMEIRIC RELATIONS
. AXJ PRJPERIIES. {weighz,; S.)

Assessxzent Characteristics: Geo:etric relations and properties :o te
N idenci ied in this cluster 2ay includ
yarallel, perpeadicular, “Bin{lar, csagoe
verzical and 1o*i~ontas. The concepts
i - congruent and similar are to be meascred
N “and’ are not to be presented as vocsbelars
. ’ items. Addfcionaliy, degrees fn a zishe
angle, triangle, circle and cectangie
s ‘ ’ are included.

ENT IDENTIFIZES P
.‘-S {welghe, 2

Tae assesszent of this L’g}.e— insluses

-x1‘1rg the coordirates of a patac.

. An app*ootie:e sirategy fcr clusser
Seasurezent car be the use ¢f a stree: =33,

ERIC A :

o'
Aruitoxt provided by Eic: . .

>

INDICATOR CLUSTEZ: 21t Naze a

K

Farailel limes.

%

e ¢
U W
O n
-

-

o]
¥

Al
3.
c.
5.

- > -

AR CLUSTER II: &,

. £

- PRLEAGINI G

{
PN
38R 56 0wy

-.
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[

oL,

02
03
0
05

06

07
08
09

- 10.

1]
12
13

HLGH SCHOOL BASIC SKILLS EXAMINATION

.

GLOSSARY FOR MATIEMATLCS INDICATORS

-SK1LLS

.ORDERS . B
IDENTLFIES :
COMPUTES
'ORGANLZES
ESTIMATES
INTERPKETS
APPLIES .
DETERMINES
TRANSLATES
COMPUTES WITH
SELECTS .
MAKES CHANGE
SOLVES:

-

CONTENT

01

02~
03
04
05
06
07
08

09
“10

1L
12

13

14
15
16

17-

18
19
20
21
22

NUMBERS (RESULI‘S) OF USING ROUNDED NUMBERS WITH AND WITHOUT

. «UNITS OF MEASUREMENT
"WHOLE. I\UMBE!}_S

FRACTIONS ~

DECIMALS

- PERCENTS

SINILE WORD. PROBL, LMS ‘ .

.

FROM WHOLE NUMBERS TO FRACLIONS AND TIE REVERSE

FROH WIOLE NUMBERS ‘1O PERCENTS AND THE REVERSE
FROM FRAGCTLONS 1O DbClMAlb AND THE REVERSE
'FRO"I IRA(.I‘IOI\S"IO PERCENTS AND ‘ITE RE VERSE
fKOM DECIMALS TO PERCENTS AND IHE REVERSE

" FRUOM WORDS TQ NUMLRALS AND 'llll:. REVERSE

ARITHMETIC OPERATIONS
UNITS 0 MEASURE TIME . .
GEOMETRIC PROPERTLES .
SETS OF POJNTS .

AMOUNTS -OF " MONEY ‘

THE ASSOCIATIVE PROPERTY OF OPERATI ONS
THIE CONMUTATIVE PROPERTY OF OPERATIONS

THE DISTRISUTLVE PROPERTY OF MULTIFLICATION OVER ADDI'IION

PROPORTLONS (INCLUDING SIMLLAR F IGURES) .

FORMULAS (INCLUDING MEASUREMENT, INTEREST AND TAXES)

CEOMETRILC RELATLIONS €1.E.
GUNGRUENT, VERTILGAL A.\\D HIORTZONTAL)
GUSTOMARY OR METRLIC UNI'TS TO HNEASUNE LENGIH

CUSTOMARY OR METRIC UNL'ES 10 MEASURE AREA

» PARALLEL, PERPENDICULAR, SIMILAR,

120




26 -

27

24

29
30
i
32
33

34

35
"36
37
38

.
N

v .

CUSTOMARY OR 'METRIC UNI'IS TO MEASURE VOLUME
(lHIOMARY OR METRIC UNITS 1O MEASURE TEMPERATURLE
CUSTOMARY OR METRIC UNTTS TO DETERMINE Wity
('U')'l'OMN(Y OR METRIC UNLTS 1O DETERMINE TEMPERATURE
(.US'H)MARY OR METRIC UNITS IO DETERMINE -TIME .

‘DATA INTO TABLES, CHARTS AND GRATUIS . !
DATA- IN THE FORM OF wm.s CllARlb AND GRAD! us

PROBABILLTLES

RANGE, MEAN AND MEDIAN , )

BY., COUNTING , -

BY SUBTRACTING ‘ ’ .
SETS OF POLNTSTUSING STANDARD NAMES (I L., l’l:\Nb, POINT LINh
POINTS ON CARIESIAN COORD[NA’I‘!‘.S

*

)’

121
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SAMPLE TBST ITEMS :

- A3
o . :BASIC SKILLS TEST: PROBLEV SOLYiSG
o ’ INDICATOR CLUSTERS AND SAVPLE TEST [TIvS
LU '
' 1IDICATOR CLUSTER : '
COMPONENT SKILLS ' —
INDICATOR' CLUSTER 1: THE ‘STUDENT DISTINGU!SHES‘EETU!EN FACT AND IND3

OPINION. (See Reading 1) . °
Asseasnent Characteristics: Thia cluster {s asaessed vith guch-
. materials as editorials, Hooks, movies and

0evs reporta. tens cust present a problea

context. Ninizal prior inforzation ({.e.,

infornation other than that presented i{n

the stexs or sesoéisted.atimulus materfal)

should be required for correct responding.

Statemeats of values are not considered :

facts.

~

INDICATOR CLUSTER 2:

THE STUDENY RECGGNIZES MAIN iDZAS, DETAILS,
SEQUENCES- OF EVENTS AND CAUSE AND EFFECT
RELATIONSRIPS. (See Peading 3 & 7)

INDICATOR CLUSTER 2:

s

5

Aruesgoent Characteristica: Includes-explicit or implicit

U statement of idess, details, sequences and
relationships. Correct responding may require -
prior kncvledge; however, snaver must be. .
dependent on {tem sticulus materisl. The .

‘ details of events selected for item content i

zust be necessary or relevant to overall . .
comprehension of the prodlem situation. B
Itexzs requiring {dentification of
appropriate atatezent of a problez are {n-
cluded in thiy cluster.

IHDICA*OR CLUSTZR 3: THE STUDENT RECOGN1IZES APPROPRIATE REFERENCE
. SOURCES., (See Peading 12)

. - Assesszent charic:&;l-tlcsz This. cluster agsessea the student's
R sbility to fdentify varfous reference . .
sources such as a card-catalog, an encyclo~ -

. 2
INDICA{OR CLUSTER 3:

‘cars.

°

CATCR CLUSTZR 1: Which of the fallowin;_a:x&e:ea:s adcut & fire

reportec in a nevspaper Lo~ ad-opinten?

,
A. "Kfirecan vas {ojured fignzing

the
* laze.
3. The exact cause of the fire s uzkasvn.
C. The-top five storles of she bufloing.

veré'déétrcycd:
D. The bdulléding neela to be renovazed
fz=edlately,

‘A survey of the sutozcbile {odustry (ndlzszed a

very sharp declice in the sale of soze =f the
Mast of these are of the iarger tvzes.
As :zuch as 342 deciine has been noted i= soze
nakea.

Sioce fewver cars sre teizg purchiased, au:zs
vorkers Uill .

.
4

As drive le€s.

B. find fever-jots avallable,
C. woake wmore tioney,

‘D. go on atrike. -

»
?

If you needed to fird informatfon about purchas~
ing nev tires for your car, where would Yeu moet
likely look fer inforzation?

. A. telephone directory
B. encyclopedisa

- ~ i g
. pedia, types of airector{es amd general library ’ . O g' u;;:a . 'l <!C)
144 skills. Also included are yellov pages, :  #iosnac *
< classifi{ed ads, Tecipea/cook books and fnatruc-
tional msnuals. Some itexa ahould focus on .
. vhy. one source’ {s more appropriste than . ’ P
snother for a apecific tagk. Itesms ' ’
. preferably ahould emphasize the use of non-acadentic ‘
) reference sources. . - ‘
. . -
hd Q - N , ) v - ,:,
. \) . - » - M R . ° ’
EMC .v B . ) - . * ot ‘ ‘ e
. . N e e o« e - —— 4 — o ——

DI - - - e T




en ISDICATOR CLUSTER &:

1Y

-y

THE STUDENT LOCATES INFCRMATION IN REFERTNCE

INDICATOR CLUSTER 4:

MATERIALS, (Ses Reading 13)

'~Aa|¢a3=n=t Chlt&:tetfltt:o& nis clusger sssesses the ltudent'l‘

ability te vse various sources of
inforastion, including library reference
nateriils. TItems requiring use of cross~

references, cultiple-step sesrch sCrategies,

snd recognition of various classification

schemes are fncluded {n this clulteg.c

* <

THE STUDENT !STIHAIESVOUTCO!ES,,UTTH OR

v WITHOUT UNITS oF MEASUREMENT, (See Math 18)
7 I

\

N

.

haracteristice: The objectdve of this

estizate a resile,
use of estimation
solving as vell as
problen~solving met

{déntifitation of a
Jgles and ftens requiring value

ithe appropriateness of wlternative aolution .
strategies are included, *

- . S »

a,

P
.

M

« INDICATOR CLUSTER §:

cluster s specifi-

cally to asaess a student's ability to
Appropriate {tems {nclude

{n planning stages of problen
items ‘asking Which of several

, hods givea the best estyzate
of quantity or other result, .Items requiring

lterative aolution strate~
Judgnents about

041, 29, 30

Oxygen, 1
izperiance to plants, 15
inporiance {n Sreathing, 1§
anount’ {n sir, 13

Particulates, 74-7%

Pesticides, 23, €S

Bhiladelphia, 46

Plants

" crop damage, 51, 52, 53, S4, S5,
forests, 10, 44-49, 51 .

. importance of cxvgen, 15

Pudlic law #91, 53-6% . )

S=oke, 36, 37, 39. See also Parciculates

S=cking, 46-47, &8, 50 .

Scot, see Particulates . .

Senlighe, 25, 3 . .

Tests toreasure poliuyzion, 19, 55, 59, 61,

Trucke, Bee Autczobiles 2aad trucks

- ™
On the evening news eack day, 8 “pollution
count” {s given as part of the regular veather
report. 1If you were not familfar vish vhas
"poliution count" peant and vanted to know
what it zessured, to vhich peges in this
book aight vou refer? :

i

JAe 11,18
B, 46-47
C. 69-73 ‘ ‘
N D.*74-76 N

<

The ¥ath Club at Center High School f41led a five-

ga:len jar with beans. All the students vere
&sxked to gueas how many bears vere fn,the lar.
A prize vill be given to the persom vhose guess

is closgst to the actuel nuzder of beans in the jar.
Ynich 5€thod best estizates the nuzber of beans in'

the jar? .
K. Count the nu=ber of beens 2round the
outside of the jJar and: then sultiply ~
by the nuczber of beans froz the top to
- the botton of the jar, ¢

B, Count the nuzber of beans in a cup and
then cult{ply*by the nuzber of cupa ia
five gallonss

C. Measure the size of a bean and then
sultiply by the sres of the jar,

veigh & bean, and thea _
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. ‘INDICATOR CLUSTER 6: THE STUDENT DRAMS

4 v

o .
. ~
.
. o .
. N
. -~ . \
3 -
\ o !
CONCLUSIONS. (See Rcﬁdgpg 9)
. . P - %
. » KR ".l . - [

Assesspent Characteristics: Conclusions ‘are‘considoted the result cof a

:é«v

Data Fluestw

INDICATOR, CLUSTER 7. TRE STUDENT INTERPRETS

‘Asaessement Characteristics:

e

E

deductive or inductive reasoning process.
The conclusion may act as a sumary statement,
account .-for a synthesis of the inforzation or
bring closure to the ‘passage, Tn rost cases,
zultiple pieces of .information on vhich to base
a conclusion are included in the passage. Items
requiring identi{fication of valid conclusions
are appropriate for this cluster. Vhere
conclusions inyolve predictions, -generaliza=
tions, or comparisons, thesé must be stated
in the {tem .8tex or associated sticulus
patevials Also appropriate are items requiring
. the student to identify or state A problen or
question to be resolved.s This indicator zay be
-assessed in tha context of free-reaponse itema.

*
. .
PR

.' -
NON-CRAPHIC INSTRUCTIONS,
. LABELS, FORMS, AND Appucnto.\'s.l (See heading 10
% i . ‘g
;

The exphasis of this Qll}.l}ter ia appli-
cation rather than tem r'\ology. Iteos
represented are actual foros or othér information

*  oresented in practicsl :ituationé. Itea content .
nay. include transportatiom, occupaticnal, and

A

8y - !
career information, . \ N
. ..l
» - sy
- = ‘
L) ‘ -
!
3 -
* 1
N .
d s c 3 x,
x - 3 .
i . -
Y L"
- »
.
o >
4“ . ’
.
\ e v
B

INDICATOR CLUSTER §:

(4

INDICATOR CLU,ST!R 72

’ [ 4
)

The effects of alcohol lasz for several \a.ts.
It can be dangerous to drive afler drinking
lsrge anounts of alcchol. Muscular Tespense is
reduced and judgdent ©ay be izpaived.

e

Which of the follewing could you :ondude}fé’:‘_“'

this paesage? P \'\ :
. * . :, .Y N
A. "Kcchel speeds up reaczion tize.
B. Alconhcl =ay cause spontaneous bexsvisz.
C. Aicohol =ay increase chance of an .

accident s s

~

Alcchol has no sie%c:s.

b

Jesnie'’s teacher phvided thia format for *
bibliographic inferzation: # N
Lce Snelling, Studvinz )
Clouds, Jones snd Saith .
Publishing Cozpany, 15€0. CoT «

3

Which of the following sexs of bitliographic
infor=ation is incooplége according to the “
teacher's nodel? ’

. r
A.
Lois Hurphy, Clouds and . .
' Pain, Science Asscciates
Press, 1972. . ? ,
A) “ l l
B. , 1A ,z
Kitk Nelms, Thé Science oft . 1 4 ‘3 ’
Weather,. {1lustrawed by -
Bonnie Nelms, Boonu Publish- ! /
ing co, 1932. \ i
. | :
Betty-Coleman, Controiling H "
. keather,. U.S: Governtment P P
Printing Officeﬂ' : .
D. - -

Rex Creen, Learning ts Fead

.the.Cloude, .University .Press,. . _ .
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“INDICATOR -CLUSTER 9

R Ajlbtlaen: Chlrlctcrigitcs.

oo
» " - I3
A T4
B -
RN o
» - 1 \
. ~
NI
» - P
- »
~ e «
N
. e F )

ESee \es-.., ..
Fertaiatny o shis ciusTer Sus:
requ"e tne stucenl 2o ideftify reievan:
_or irreievant pieces of information for a-
~ " speciiic probiez-situation.and set of resolution”
triteria, -Particularly, the student will
1den:1£y vh-: further piece(s) of informatfon * |
¢ may:be neccn.nry to respond to a task or quea:ion&
A or- identity unnccennary information vhich nay

i
” »suae confusion or bc extranecus :o the li:ua:ionﬁ
|

o

- K ‘ . Y .

-T“Z STUDENT ORGANIZES DATA IVTO TABLES CHARTS,
. AND 'GRAPHS. (See Math 16) - . -

Ansens~en: problens in this clua:er
involve .h' selection of the 1ppropr$ate
) represen ation of data for a npecific purpose
or set of resolu:ion criteria, . itexzs ray
-, also require ccnytruction.of dec15101 tables or -
ilov charta. Content, of ftens may includs . -

labeling. :rnnnpor:n:ion. career_and dcclipational A

xnforuation. Itecs should tocus on the organi~

zatfon of dita in order to facilitate probles L.

° aoclutfon. Thia indicator ray be assessed in :ho
con:ex: of free-response i:em-

* >
N o

.

P ’ -

LY

- Q
» -
3
R ’ * .
o
= Y x 1
*
\ . .
\
« «
\ N ¢ ‘
P « B
. <
. -
A - ~
AR .
° . R -

e e 27 kT Liiire el e
R T - T X O R s B
S ¥nta ther
e AY22 07 UL fscqen o
. 20 3hape «nd sige o gitchen, wizsi:
of.carpes  }
<. »euglh aad vidtb of xiten eu. vid
. ) of cirpet !
D. Llength cf x‘:chen and le: % of
N ‘carpet . .

Soce wi‘se‘s are

A1l gidgats are_.gadgets.
-1.c5

sacgets. Mo widgets are gldgets.
dtagraa shows these statenented

-~

e,
[
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- . L, - -~ ) R ’, /—4- e :
. 'INDICATQR CLUSTER 10: THE STUDENT I.uZRPRB‘rS DATA IN T‘{.'.‘ YORY OF INDICATOR CLUSTEZR 10: HIG1 iny vILEpE ;
N nsu:s "CHARTS, AND-GRAPHS. (See Math 15) N -,
s - 1 ’ e 4 i v :
Munnmt C\lu:terhtiu' Itezs -‘xould Tequire a utudent to | —1 o * l
N tdentify a relationship or rule from ; leciglwe T
i . the.presented materisl: Femats wherein ~ “i{3]2lz 2 R | e i
’ * da.a.mbe interpretad ‘nay.include circle . ! z. 113|183 s 5! e RN
raphs - * Steisi=ziotieis>i=tal- :
g phssbar graphs, line graphs and.pictozraphs. ! . ~ 9] <101 < * <|< l: <
. . Itgu tequizing the use of decision tables and ' <i<jejviszei-|> ;
Jflow charts are-appropriate, Items z=ay include IAvER Jus T e frsii st j et el Flaigr 0 .
Y lubeling, transportation, career and occupational - 1RTnERS 165-1100 257 11878¢3- ¥ 57 34230 27
LNl nfomum. k - TATLANCA HER RIS ey !
- « 3 ~. * EanEToGE 123l i < : s 108 o, -
li . . - BRUNGWIoN | (2741187 1% RN .
. ! . . {CAFS5050n_ 165 o2 ot 13 12, -
0 COLUMESS IR SIe ot .
" - t - 0 CORIILE 124 f2730 57 1 52 1138 .80 Y4y el
. - CASLORIGA {7 Lw EFHETIE S T B .
P ~ )
! ) -
3 -
- : Yolands¥ vho :.Lves in B-x.—wicu. is piannizs 2
) . . trip for this wveekend.and will be back I-r vork
. v - Moadsy momizg. Her car can be driven ab=us 270 .
o . =fles on a tank of gasoline., Many gas staticns .
= will te closed during the weckend, sa.Tciznca {8 |
not pls:m‘-g to, purchese suo’ ine vhiie o= her
. . . trip.
N
- - Which is the farthest city she uill be stle o visitl
) - . 4 A. Atlante .
s N , 8. Coluzbus
v ; C. . LaGrenge
* b, Tifiom . ..
¢ kRS . g
. 15~ : -
‘ L | 153
. \. .
- - ~ < < h . f
(€] ' . R i " t .
ERIC E




- YESEL APPLICATION.
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—~4

NSITATOR grusTe

-l

Assessaent Characteristics:

INDICATOK CLUSTER 12:

Arsessacnt Characteristics: Problec sclutions zav iavolye

o

i

. the result of inductive reasoning; specifics or

Y 11: THE STUDENT MAKES PRIDICTIINS, GENERALIZATIONS

AND COMPARISONS. (See Reading 8)

.
-

Prediction izplies a future event; a dagree
of probabilicy -exists. Geseralizations apn

¥

details.are preseated fros which.che

~

general

stateneat is derived. Deduccion =ay be in-

volved a3 well. "Cozparisons are =ade based on

so3e defined 'variable which 1s conszant for that

comparison and should pe required with Tespect

to sooe gpecific criteria. Itéss may enzail . -
explicit or idplicit prodlez resolution criteria.

This {ndicator may be assessed In the contexz

of free-responsé itecs.

-
A -

) . .

5 .
. . N
THE STUDENT SOLVES SIMPLE YORD PROSLEMS, INDICATOR CLUSTER 12:

. (See ¥Math 22) . . :

: ¥ several ©
operations perforzed in a specified or N
izpliied sequence. Sclurions =iy require
responsec for which there ate ho readily
sppafent response cues ip’the iter scec or
associated stizulus material (e.g., common
Knovledge responses). Soue iCZexs may requite .
value judgzente about the sppropriateness of
altercative -eolucion strategies. Sclutiong

are not necei%arily nuzerical resu%}s.

-

INDICATOR CLUSTER 113 Marie vants to buy s

»
‘

“ew Zar--either a Szal
or a3 AM Shark. She =ust chosse the cas

~1s least expensive o :aintzin. Her :rs:he
Luke is an auzo zechanic. Whica of the
f2lidling cocmeats frss Leke wsuld help Marle
decide which car would protably have the lever
Saintenance expesses?

"Both of these cars aye well
construcied. I wnow vou'd lige ejher
oae. You'll have to décide whish ene

haz

tle rore
Rad 2 22 less
ae Stalilen,
ives well.™

W

X<
the Stall:zz, =2
repalr ware 2a
My custozers se
"The AM Shark costs zore than the

H
e
-

tr

a
h
a
P
<

a
S
r

"~
-

Siallian. 3otk of the= drive well an¢
you would enioy efther cme.™
"The AM Shark 1s reaily Sectes MEETIE
. aad has cleaner lings. :
1 1sa't bad lzoking, tnougk.
2o decide £I you can spend extza =cnes
oa looke."

»

i
Mary, 3411, Elaine and Jeff are mezbers of the
Heathens rock band. R A4
The keyboard player fe a boy.
The gultar and tass players ing.
B111 doebn't play the dru=s.
The guitir playes {5 a girl. .
Jeff aad Elaine do asc s;as. . '

Wne plays the drems]

A. Bill

B3.* Elaine R

C. Jeff - - -
D. Mary ]_:)

Iy

A




HIGH SCHOOI, BASIC SKETLS EXAMINATION
GLOSSARY FOR PROBLEM SOLVING,
INDICAIORS b

SKILLS.

SOLL
“02
.03
04
- 05.

06
. 07

DISTINGUISHES
RECONGIZES _
LOCATES T .
ESTIMATES

DRAWS «- ’

INTERPRETS - .

ORCANIZES Yy

CONTENT g

W

01 FACT AMD OPINION : :
02  MAIN IDEAS. , )
03 DETAILS . .
oo . 04 SEQUENCES OF EVENTS
: 05, CAUSE AND EFFECT R[‘LA'IIONSHIPS
. D6 REFERENCE SOURCES
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Il LABELS
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14 RELEVANCE OF BATA - e,
L5 TABLES, GHARTS, GRAPHS .
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o of -
.

1. Individual : .

¢ . . <

Each graduate should'have the skills and.understand-

e -

- - ings necessary to improve Both physical and mental ¥

¥

} health, to use leisure time in a profitable and ful~

£il1ling manner; and to establish a personal family

role which is mutually beneficial to the individual N

> [

and to members of the family..‘ ‘ T . - '

‘Competency Performance Standards T ‘ - .
~ . - A ' . 2 3

/7

. The student recognizes and pract Ilces sound personal

health habits necessary,to malntain physical and men- -

<
< . ’ . N . hd ) v

Tt tal health; and, demonst%ates preventive and eﬁergency

actions for health and safety. ‘ a '
- X .
.z The student recogniZes the value of cultural arts and
] J 4

the.humanities,.and the use of. personal leisure acti-

vities in contributing to his or her physical mental

v and’ emotional well-being. )
The studént understands the sound health care principles
2, v
involved in family living, parenting and parenthogd.ﬂ

b

2, Cluster Goals '

A

o 2.1 neaicﬁ . .
SO : 2.2 Leispre - S o ﬁ?
"2.3 'Sarecv‘ - B . S 3.
. ; }:4 Family.and Parenting o {' B T R
3. Behavioral46h3ectiveswij ‘ - o o ,!;' g ) ;‘
Co G- 2.1 o R P
" B0, 2.1 Lo . S
. The student will be able- to identify and demonstrate
- : appropriate basic personal‘and dental hygiene skills ’

at any given time according to teachcr specifications,




131

B. 0. 212
ErS P ' A ¢
¢ ‘Given the opportunity to maintain a weight control
program the student will be able to demonstrate know;
ledge of general exercise- according to teacher speci- *.
‘£ications. - . ) ’

-

B. 0.,2.13 . . ' -

.. -~ Given Anstances of ninor'illness and,first aid the

- - -

student will be able to demonstrate a knowledge of
common illnﬂsses, how to treat minor illnesses, minor

K o

first aid vaccinations and immunizations, a know—

» \l\ ‘}

ledge of medical professions, and the community health

center and its services, ' .

¢. G. 9ty - - . , )

+ 2

Bl 0-‘2.21 i ) - R . .
The student will .be able to select and attend a cul-
tural activitywin the community with appropriate

‘behaviors according to social standards,

e

B, 0. 222~ , S ﬂ

The student will be able to;select and'attend a sports

N

event within'the schoo]l, or community and will either

be a spectator or'participant with appropriate beha-

e

viors according to teacher specifications,

3

B‘l 00 2_- 23 - . . { ’ ol 'A R : ' —_— - ,_,\:,,r. .
. - s . r .. «
o« “ © LT .
Given a list of regources, the student will be able
+ . ¢ . - . Al

,to display a knouledge of what community services are

available and where-to find them according to teacher
. &

<

v specifications.~

N




RN
N 3 WP B - \' ’
¥ . b - . . 0
S oot \\ ‘
f' . a. - o = Bo 0. 2‘. 24 A - s \ \ .
. ' The -student will plan. and participate in activities
o . . ~ " within the home environment, acco}ding to;teacher
. ’ Lt B \ I
: . - . . oo \
s . specificqations, : e F
C. G. 2.3 ‘ T
~ . . ¢ \
. B..0. 2.31 - s

. In an emergency situation the student will be able
to petform basic communication skills involving the .

N S ~ use of the phone in five successive trials,
& : - B . ‘0’- 2 . 32 ! .

3

diven a specific degtination, the student will be
r C able to reach the destination, either by foot or
- . ) community @ervice,’im five sugcessive trials, .

. ' ‘ " B, 0. 2.33

IS

v “In a given household ’the student will be able to—

»oon exhibit ‘his knowledge of caution with cleaning

.

. . ’ . agents by correctly sealing, storing and using

f\" . N - . them for five buccessive trials.

v

B

:‘.) ".- - “ Bo 0. 2.34 . - -

In a given crime ogcurrence, the'studeht'willvbe’

.o 7

o ‘ ” ~ *

: { ; : .
.

7 : - able to exhibit appropriate hehavior concerning

ctime, to be determined‘by the teacher in 5/6

,

e -+ “'successivé trials.
;] . . . - - ’ . o )
=, . - CO Go 2-4 h -, ~

2 - LY A

w
)

B0, 2,41 ‘ S
: s . . . Given an actual or simulated living arrangement .

5 'with resbonsihilities in handling household duties,

daily living problems and- home management the stu-

O ‘ - t - dent will be able to perform each task with 95/




;o "’ ) .. » ) Bo .0-7"'—27(“2—:’ . T

B RS -~

3 ‘ " «Given the situation of eating, cooking and buying
foods, the student will be able toleat appropriately .

&  and to‘buy and prepare foodswaccording.to\teaoher : : ‘

il \\ R . ’ specifiiations. “&',L _ . o \\\f'ﬁf
. . ¢ - B. 0; 2{43 Lot ' T |

A . ' ] ' " ' ‘ Given the situation of buying and appropriately car- LT ‘\

_ing for iclofhes the student will be able to buy, wash / ! oo

\\ .~
< iron, séore and mend clothes with 85% accuracy. ™~

L

" B. O, 2 44
Given the responsibilities of family management, the

.o student ?ill have knowledge of sex education, family .
\ v - "

\ \ . g . - . . K

\ planning) physical and psy?hological adjustment to

v _ marriageJ child care and nterpersonal. family rela-
. " ‘, » tionships}and be able to perform'zach sub-area ‘to ) .

- — - l b . ’ . ca

teacher snecifications. - T

- 4. Instructional Objectives“ - ‘ ’ .
. ) |

} ‘3, ‘ 3000211 R .i; " . ’ - ' . o -
YL I. 02 2111 / A k ‘ ~ L/ ot
K . g Given‘proper towelé{ soap, shampoo, razor, and hair-

- ' brush the student will be able to bathe, shampoo and . L.

ES

oY shave self’using Q*oper equipment 4 out of 5\times. - . L

,,,,,

-~ . . \

I..0. 2,112 - . .

\,

- o Given tooth brush, tooth,paste, and floss the stu-
dent will be able to properly brush teeth according

. to teacher specifications.
" B. 0. 2.12 . )
¥ . \ . o

I..0. 2.121 ‘

 ERIC D L O

o




-

. 0 o, N 134 .
& +
Given the sifuation of prbper weight control the -
. student will be able to recognize the need and, L. ;‘

practice weight control methods according to tea-
a gher specificationg. - e ' R 1

‘1.0, 2,122 A
Given the situation of general exercise the student

v, . .-\K ¢

o

3
.

will be able to recognize and practice thege prin-

ciples-on an individual schedule. ) -
) * . ‘.' . - b . .‘- g
Bo 00 2&13 ' ..v- . . . . s ‘/A
1..0. 2.131 . L .
a o o . ! A e
, Given different common ‘illnesses the student will .
. be able to recognize and treat each~ailment 4 out ’
5 times. . .'H ;e ; T , ! %..
1 ¢ . .
A . Io 00 20132 - ” ‘4‘ ‘\
P . | v ! ) ) I} -l
' Given different common injuries (cuts,. burns, - '. . - )
A | bruises) the student will be aHle to, apply proper
minor first»aid to each injury 9 out of lO times. T
“1. 0. 2.133 ' e -
E 2 % =
R Given vaccinations and immuniZations therstudent
. will be able to demonstrate a knowledge of the
necessity of vaccinations and :laws applﬁing to ' Y

PR | . 'y
. auch and .must explpin the process of each area
4 out of 5 times. , ' R
e I ’ o

I._0.2.1.34« | -

<

Given doctors, nurses, dentists, paramedics? .

policemen afid ambulance‘personnel thef student

will be able to recognize th differ nt medical Ty
professions and show a knowledge 6. their diffe- —_—

. )
rent services',upon" sight 7 out.of 8 timess 162

[’S

.
s ———— - [ T U
S e e el . - - - : Lt




I. 0. 2,135 . ' N
:Given a.local community health'service the .Student

*will be able to demonstrate knowledge of the diffe-

b [

. rent servicés the health center gives-and hdw‘to'

S - .
~ ‘3

o rreceive them and be able to explain these processes

, : - fcorrectly 9 out of 10 times. B o o
. B.o0.2.21° . ' : ‘
. 'I.b«'ﬁh , . . R . |
e :zThe.stqdent nillcbeiabie to select andrattend‘a~ E
. . - ~ . - x

v concert or o;%r; within the community or'surround- .
N ‘ ing areanand'attend the event fiith appropriate

behaviors and dress according to social standards.
° D - ¢ .

.o, 2212 - . . : -

-

The student will display a‘Enoﬁl“dge of family
: 2
- . .. lineage through the great grandparents and will

have an- understanding of his nationality and/dr

-

- associated customs.
B L . :
Il Ql 20213 . d ,"' * T 4

v

3 - ‘ ’fhe-student willl be able to select and visit a

. - , . - B
‘ o, " -'museum within the community with appropriate dress. -
v ! - . . p
‘«‘ 2 ’ and.behaviors %4ccording to social standards.

o N ..
- *

' ,/"r .’- . h -Il 01‘2’214 " > - - -

The student will'be'able,to select a theateerr

« L 1 A -
’ . «

i ' > =‘ play within the. community or surrounding areas a

>
P

» -

B . . ' ?,'and attend thk event with appropriate dress and
-~ 3 N . e

/
/ . . behaviors according to gocial standards.

4y .

h. 0. 2,22

‘2;‘:’\, - \ o - ‘ " Il 0l 20221 .

¢ ) v

e

"B

-




O

Ty
I
!
|
!

The: student .will ﬁe able to select a spértsiactia

-vity 4in the commuhity to attend as apspeetator
o with app;opriate dress and behaviors according to
if . ~ e social standards. AA ' ' ' N
i . - I.0. 2,202

- Given suggestions on -team sports, the student will

v - be able to select and participate in a sport with v

appropriate behapiors based on teacher specifica-

1
!
N > - . -
‘ . .- - - \
"
1

. - tions, ‘ % . , \ -
- - I. 0, 2.223 . s -
éé *. . E \ " Given éuggestiéns on individual'sports, the student . )
:é . - .ﬂ ) , % .\ will. be able to_gather appropriate materials and m‘iixt_“—-;;;
. ; . : participate in)a sport with appropriate behaviors -
‘ Q‘ g . ‘ o based on teacher specificationg. . °
B B o, 2.23 ' , ) ‘
§; . . 1.0.2.231 . . \\\ P

S - The student will be able to attend and partieipate'

in church related‘functions in the chur¢h of his

+
+*

5o - :

. . < 3 ~
N .

-

Y . : 7 or her denomination withaappropriate\dress and func-~

- . N - . Y ’

) tions according to social standards. s -
TR I. 0. 2.232 oL SN

i
- % - N . K

s ‘The.stadent will be able te attend and participate .

N B " . _ s
. - -

* in school related activities in his .or her school ‘ -

with\ appropriate dress and ‘behaviors according to

-

~

school regulations.

» - . e

Ic 0. 2.233 ' - \ .

Given a%list of resources, the student will be able
. ' : “to display d knowledge of“available park servibes
A R ' !

and will utilize these ‘services -according to teacher

: specifications. o 1‘:64};“M,_“\\:_;‘_ﬂ,,.f_\f Voo i ey

< g s - =
=< eyl LT LT
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B.. 0. 2.2
1
3

»

i
—_
I

]

LI A
B
|
i

I. 6;.2.234
The student will be able to 1ocate the 1ibrary Y

/ -~
within the community and utilizs,its\resources

according ‘to téacher specifications. .

¢

[
fy

~‘=
oy

I. 0. 2.235" X

The student will ‘be'able to 3clcct and go to a
nightspot in thé community while displaying appro-
. N i
. o
. priaté dregs and behaviors according to- social
]‘I

-:standards. -
4

I. 0, "2.241
\—
Given a choicc of media within the home, the stu~

/
dent will ‘be able/to utilize the media for his own

entertainment acgcrding to teacher specifications.
. , ;

i

~
i
!

i

I. 0. 2.242

a

The-stu@cnt Wiil_@é_éble to- plan a vacazion utili-
. * /
zing various sources within the community such as

travel aéents, Taps, etec., according.?b teacher

v
-

, .

‘
§
FE
“ {
! \
{ «
ot sl

specificétions.

- t

i

I. 0. j

2,243

‘Glven-ideas on a vocational activity(ies), ‘the stu-

dent will be able

|
,

ibselect one andjgather appro-

riate materials to carry out-the pfoject according
i

°to\teachérgspecificationSE
\ * 0. 2.244

|

ﬂhe student will be abl

S SOOI

to select and play table
I

:&ironment/wi;h apnropriate

v |
behaviors according to socidl standards.

. !

j

{
/ t

I

g games within the home e

' 160
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o 138
B.\O 2. 31 -

. I ‘0. 2. 3‘11

. Given a telephone, the student- will berable to per-

ésrm basic skills for use of phone dialing, hold

receiver for' 3 successive trials.

f. 0. 2.312 .

-G;veﬁ\a telephone, tge student will be able to reach

the operator and speak appropriately for 3 succes-

sive trials., 7

I. 0. 2.313

In an emérgency.sitdation, the student will»be able ,

to qohve§ a message over the phone éof 3 successive .
-tfials. ’ ’ —

B. 0. 2.32 o c . )
I. 0. 2.321 = : .

2

In an emergency situation, .the student Wiil be able
to reach a policeman, doctor, aﬁdﬁzziiﬁan for 3 suc-
cessive trials. - ’
~ I. 0. 2.322
In a.given block, the student will be able to ‘Cross
¢

| the street successfully for 5 successive trials.
I. 0. 2.323 ‘ .
Given a type of tranggontat;onﬂ the student willgbe

_ ablé to use community transportation to reach a pre~

vdgtermined destiny for 5 successive trials.
I. 0. 2,324 ' ' )
Given a destination, the student will be able to
ask a stranger for directions to ﬁis given destina-

166

g

tion.

]




B. 0. 2.33 | )
I. 0. 2.331
. In a given_ household, the student will be ab;e to

. Pplace cleaning agents in labeled containers for 5 :

- \
~ ° " >,

| successive ‘trials, . ) ;
Y 1,0, 2,332
‘In a given household, the student will be able to

store all drugs and cleaning dgents out of the reach

of children every time the sitUation arises,
I. 0..2.333 . - 1
In an environment that contains}cleaning agents, "

‘;; . ] ) the student will be able to exhibit knowledge of

S the danger of ingesting cleaning agents by refrain- ¢

. ing from doing so and verbally ekplaihing dangers

L -  to the teacher. ” -

B. ‘Oo 2034'

I. 0. 2.341 K

In a'given crime occurence, the student will be able

“*to say what crime was committed, describe the scene

»

and the perpetrator, upon request.

I. 0. 2.342 -

P -
L4

In a given facility, the student will be able to

-

demonstrate appropriate Security measures by lock- ' T
ing all windows and doors at night and whenever

. 1ea§ing the facility.

B. -.0. 2.41

I. 0. 2,411

Given common household appliances and tools the

student will be able to iaenfifi and satisfactorily

»




B. 0.

B. O.

2.42

2.43

use with 1002,accuracy.

I, 6. 2.412 l

Given the task of meal preparation the student will
be able to demonstrate knowledge and. ability with -

minimal assistance.

I. 0. 2.421

Given the situation ef planning a balanced menu
the stgdent will be able to do so on.a daily or
otliérwise stated schedule according to an approved

nutrition chart.

I, 0.72.422

Given the situatien of purchasing foods the student
will have knowledge and ability to do so appropriately
on a budget and/or list of needed items.

I. 0. 2.423 |

Given a situation of properly st;ring food the stu-

dent will be able to properly identify according to

teacher specifications.

I. 0. 2.431

Given the situation of properly caring for clothes
the student_wi}l be able to do so for long'term wear.
I. 0. 2432

Giveﬁ'the situation of choosing appropriate clothing
the student will have knowledge and ability to do so.

effectively and suitably to thelir environment, per-

sonal, and community standards.

168
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B. 0. 2.44

. of fungfibning need.

’ 141

I. 0. 2.441
Given the situation of family planning the student

will demonstrate knowledgel ccording to their level

*

I. 0. 2,442,
Given a marital situation -the student will demon-
strate appropriate psychological and phys;cal be-
havior according to teaéher:spécificafiogs.-

I. 0. 2.443

Given the situation of child care the student will
have knowledge and ability of appropriate practices .o
-according to their needs and social standards.

.

IJ 00 20444 . ' . . 'j . *

‘Given child and spouse, pareht,‘sibliqé roles the

student will understand fahily structure and respon-

xy ~

sibilities acco:diné to Qeaghergspeéifications.
I‘ 00 20445

Given incidence of sex education, ‘behavior and

2

relationships the student will be able to hardle

‘content appropriate to sééial;porms. L,

-

-

L'
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1. citizen 7 .
. ———— . S
/ .

Each graduate should have the skills and understanding

' : needed to fnnction as_a responsible member of societxlj

/
‘using and contributing to society in an ‘appropriate

° "/ j
manner and interacting with'the environment in a wre-

C sponsible way..

Competency Performance:Standards ' o .o /
' N ‘ .

The student understands the basic structure and func-

7 tilons of the American system of government and the * oy -

13

American econonic system,

The student'inows basic 1§ga1 rights ann responsibili- = ,

ties-of the citizen unaeﬁ the American judicial and . ‘
s “benal system.l The student recognizes relationships

between current societaI .and environmental problems

—-‘N-

and the. individual's role ‘and responsibilities.

2., Clustér .Godls " . “

v
» . RN — LA

3.1 Environmental concerns, public ervices X /

‘3:21 General understanding of federal, state and local 1at?// |
LA

»
¢

\ . b —

\ and governments
3.3 Civil Rights and responsibilities

Behavioral Objectives ’ ’ /

€. G. 3.1 . P -
. |
C B. 0. 3.11 | ) [
\ * s - '

' When.placeq:in their community; the student will be

able to verbally and bhysically_identify thiflocation
; ] .

and purposes of five public services.

f
{
- i -Bo ‘00_ 3-12 1 ! - /

When placed in an everyday setting, the stpdent will
) o -

be able to identify.and demﬁhstraté respect of other

175
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I :
. ) . / -

people and their property with 90% accuraey of the

- ' -
" .t

_above interactions: * - . o ' 2

{v «

.B. 0,313 : / .
When placed in an urbanhor‘nur\l SEtting, the student

will be abIe ‘to verball//and physically identify ten °

AN ° B

environmental concerns plus not destroying their own

environment with 95% accuracy. ,o .
c.’G. 3.2 s . L “
" BJO. 3,21 K v

’

Given the three branches, of the.federal and state
‘government, the studentlwill be able to (1} 1fst‘the oo
major responsibilities of each branch, ’(2):identify
sicey officials of each branch, (3) explain their respéc-

» tive responsibilities in each office.. Perfqrm each

[y

with 85% accuracy. ‘
B. 0. 3.22 L ;

Given a list .of twenty-five government agencie fedem

\Iv

-

o~ 0 O

k)

ral, state and 1oca1 the student will be able to (1)

’
:

i
identify seryices provided by each agéncy, (2)} e able'
I

-
»

to locate, by phone, mail, geographically, the nearest

_branch, (3) interact\appropriately with above 1isted

"agencies in the community. Perform the above,with 90% |

dccuracy. T . . L ‘ ;
B.0,3.23 - O SRR
Given a list of £ifty civil 1iberties'the student will
‘be able to (1) identify those which are guaranteed b

the federal og state constitution or by a-local ordi-

nancé and those mandated b% fhw,‘(Z) pick five of these

e 1iberties and give a Nerbal explanatioh and example of ';

H - - e e e e < e NP AR ; X
= e 7“‘777 - o $Y - —ar 4 J— [P S S
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how these rights are cxercised in the ntudent 8 liie.l
. .

/ - Out of fifty rights the student will be able to cor-
. A4

rectly identify forty and be able to perform item #2

o
~

with 100% accu;acy. " co T,

*

PR . ) B.' 0.‘"3.24 N * ot -
7/ Given a iist of fifteen non-profit organizations which
are active in federal, state and loca! governments as

o

' citizen a%vocady groups the student will be able to (L
k explain tne respective roies of these groups in govern-
ment and the citizen's-rolé within these organizations,
‘ .l .(2) name thoee groups which are supporting services'
beneficial for the student, (3) demonsttate an ability o
to contact the above groups which are active within his .
. community and do 80 appropridtely with 90% of the organi-
zations. Perform the first two‘tasks withOQOZ accuracy.
. . B, 0. 325 - R

|

{

2 .. . }
b4

k)

L * .
Given an outline of the student's local governmental

¢

/ organization tﬁe studenqw#ill be able to name the major

components, key elected officials,'and theit-respective . -
responsibilities with 85% accuracy. Given the above

the student will be able,to’iocate the/officee within st )
his conmunity and contact them by phorie, mail and in

person in 9 out of 10 attempts. ’

¢ G. 3.3 .

v a 3

- / ‘- -
B. 0. 3031 -

s

>

Placed in a Cimulated situation where student is qués-
tioned or arrested by law enforcers the sttdent will be
/- - able to demensttate‘zegpect and cooperatior to meet tﬁf-
cher specification. 177
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B. 0.
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B. 0.3.32 . . - 3

I N 3
— X

‘Placed in a simulated arrest situation the student . :

will be able to identlfy_five basic rights and politely
request the% if needed with 100% accutracy.

i

I : )

»d

1
B. 0.°3.33 ¢

. : * - i
Placed in a classroom .test situation the student will
1

= ~

& be able -to identify four common crimes .and theit con~

\

. "teequences as a juvenile and as an adult with 100%

s i

accuracy. N . N . $
B. 0. 3,34 ) g ’
. /
ol - The student will be sble te register for the vote, be - ;
\rvﬁ. ’ ,
aware of the candidates anud Zssues, work out transpor- o
T tation to Eﬁe voting site and vote, upon_reaching the :
. . \
Ty age of 18, according to state or federal requirements. .
. ¢ N o

N

' B. 0, 3.35

3

Given verbal instruction the student will be able to
identify his financial rights and publicifreedoms accor-
" .ding to. teacher specifications. » .

Instructional Objectives T

3.11 - . . “ L

L. 0. 3.111 . = - ‘ T
‘Given the task of filling out a tax form, the student : N

a

__will bé able to identify the main procedures and,where

S

to seek help from community resources if they need help

- e With 95% accuracy. . ‘

-t . v .. . . .
I. 0. 3.112 T ‘ . ) ’ ’

Whe1 placed in an everyday setting, the student will

be’ able to verbally express where to go to apply for

N R . ¥

18
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|
.
!
| N
aidrivers 1icense and be ablé t pass the\drivers

\ ,
1%cence test with 957 accuracy..
r.lo. 3. 113 I E

|
When placed in the community, the student will be
l

ablL to. identify verbally equal opportunity .employ-

\

ment\;\ laws and request them wit}h 95% accuracy.

i

:
|
i

Upon 'request, the student will be able fo list the
{

I, 0% 3.114

- !
location and purposes of the police department and

TR

. t !
be able to contact them‘eithe;‘by phone or\directly,

with h% help. ? \

S .
I. 0. 3,115 ' \
o : i \
"‘“Upon‘feﬁuest, the student\wiﬁi"be able to deécribe
-y L T
- ! = \
. - the location of the fire department and be able to

' . r ! |
- contact it by phone, with no help.

I.-0.13.115 ‘\

When placed in the community, the student w1ill be
able to verballyaand pnysidally locate the public
health center plus identify. 5 services offered
there. ; :~ -

I. 0. 3.117 n

Upon request? the student 'will be aole to identify
5 reasons foﬁ calling or contacting the Better

! Business Bureau.

I. 0. 3.118

Given the transportacion alternatives in their com

munity, the student wili be able to list 5, tell

. their costs and describe how to use them, with 907

» » “o
ﬁ ; 2
[N . N .
. accuracy.

S

s . E P P ———
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B. 0. 3.12

! . Io _Oo 30121 - ' ' N . @

- ) When placed .in an everyday setting,. the student will
. } , , .

be considerate of their neighbors‘ﬁy reépécting

others rights, bxoperty and protecting -their chil-

~

dren, accord;ng to teachers specifications.

: I. O."3,122 : ' .
When- placed in a; simulated or real emergency s;tha—
tion, the student will be able to call aad report

T L o
fires or inform someone else—about the emergency

~
~

with 100% ;ccgfacy. ~.
1. 0. 3.123 ) : ' .
Glven an emergency setting, the student will be .
able to call an ambulance, hospital or doctor with
100% accuracy.
1. 0. 3126 .
' Given a ;etting invoiving a crime or accident, the . .
sEudent will be able-to call thé police and describe
the situation with 100% accuracy. - {
B. 0. 3.13 . l ' . O

I. 0. 3.131 L v AR
o

o . s I d
o T
- TR

When placed in the communité, the student will be

able to identify five different areas in the com- . o

. munity where litter exists and describe what mea- ot
sures could be taken to alleviate the situation,

according to‘teacher's specifications.l ’ K
I. 0. 3.132

Upon req;eet; the student will be able to identify \ ¢
fi;e ways .in which the ai?w;s being éollutea\éﬁd

S A T AR Covs g o S T S, el
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B. 0. 3.21

five ways the water is being pollated, with 90%

- -
~

accuracy.

I. 9: 3.133 - z
Given a park setting, the:student will deﬁdnstrate
environmental awareness and respect, by not pollu-
ting, starting fires, shogting animals and dcstro&—
ing the lard, according to park rules and regcla-
tion. ) . . - .

I. 0. 3.134 ’ ) -
Given a polluted gor destroyed settiné and the oppor-

tunity to participate, the student will take an.

active part in,advocating—pollution control.and

B
)

‘helping to restore the environment according to

‘teacher's speciﬁicatigps.'

I. 0. 3.211 - .

. Given thé'three branches of the federal _government
the student will be able to (1) list the major respon-

sibilities of each branch 2) identify key elected -

officials and name their respectiye tespcnsibilities

of each office. Perform the above witﬂ 857% accuracy.

— b S

I. 0. 3.212

. . -

Given the three branches of the state government,

o - . . \
the studént will be able to (1) list the major respon=
. : |

sibilities of .cach branch, (2) name thé key elected

qfficials and thelr respective responsibilities, -

.

* with 70% accuracy. . .

‘ L -

& . Ll

I‘ul 0- 3.221 - v ) ’ v )

P -_."
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Y

Given d list .of ten federal~governmenr agencies

the srudent yillﬂbe able to (i) identify services

C N - prgyided.hy each, (2) locate (by. phcne, mail) the
nearest branch and interact appropriately with each
agency 3 times, according to teacher s apeclfications.
1. 0. 3.222
Giyen;a list. of ten state .government agencies the
student will be abie to (1) identify the services o ®
provided, (2) iocate the nearesthbranch'office in

S ’ his community, (3) interact appropriately hith each

SCFR ] offiée-3 timés;'according to teacher's specificatione. "

I. 0. 3.223 . : ‘ ‘.

Te

Giveh'a list of five local government agencies the S

23, s s;udent will be able to (1) name services proviced

-

for him by each agency, (2} locate and interart appro-

%~ . . priately with each agency, 3 times, to teacher's speci-

"~ fications.

"B. 0. 3.23 : . ' : v

¢ K ) - Io 0. 3.é31 - ) $

B * " Giveh-a Iist cfkghirgy.civil liberties the student
d > O 4 wes the s

é ’ ' will be able to check those rights guaranteed by the

gf, ’ . '. constitution or mandated by federal law and explain. ”

how 6/30 effect his everyday life, with 80% sccuracy.
\ )

:‘,':; ' . . - ' I. 00 3-232 - ’ - i

Lo Given a list of ten civil liberties the student will

‘; ' 7 be able to pick out those guaranteed him'by local

Ly - N ordinance with 85% accuracy, and given an example of

. ! '
“

. ) how he exercises two of these rights- in his daily

LN
° RN

.- )} . 1iving with 80/ accuracy. A . .
| | o 182 ‘
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B. p. 3.24

&

I.0.3.241

Given a list of 15 non-profit organizations which

-

are active in federal, .state and local government, ’
° ) " p
the student will be able to name the major goal of

each organization in twelve out of 15 groups.

[ °

I * o * 3 .’242 ’

g

Given a-list of 15 non-profit organizations as above,

‘the student will be able to (1) pick out those groups

which.are éétivély supporting legislation that would

- 4+

be beneficial .to the student, (2) locate the nearest

“branch. of above'organiZations within his- community .and .

appropriételylinteract with 90% of theée‘organizations,

all with 85% accuracy. . o .

-

'I. 0. 3.251

>

Given a blank outline for the student's commumity

government organization, the student wild be gblé

LN

to complete the outlire naming the major components

of the govérnment system and their respective respon-

(LS
-

sibilities with 90% accuracy.

I. 0. 3ﬂ252

(4
(4 _ >

Given piétures of the key elected officialslwithin

his community the student will be able to name the

official,~his office and his regponsibilities, with

85% accuracy. . -
4 - . . ?
I: 0. 3.253 . ’

Given :a local phone direétory.the student will be

, . . )
able to, (1) contact by phoile’or mail, 3 key . ;léigi

+ .

[
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government offices in\three successivetrials.
B. 0. 3.31 L : B '
‘ i ) ' ? . N " R -
I. 0.°3.311 ‘ AN .

> o Whenever a?ked,:the scudent'wiii\ge able to list
5 ways in_which a‘policemanVserues\the.public,' .
* according to teacher specification. \\\
T 1. 0. 3.312 - N,
When given two simulated situations one‘infbhich
the studentucooperates with the law and the other
in which the student. does..not cooperate; the student

will be able to 1ist all possible outcomes of each \\

situation and give reasons why, according to teacher

specificatiors. “

B.o. 332

y ., - I:o. 5.321 .

, Given tne miranda rights in a simulated arrest situ-

X “ ation, the student will be able to identify the fivew ,
components of the rights and identify the two parts
of the‘waiver correctly, for 3 successive trials. )
L. 0: 3.322 . '

o, . - In a. simulated arrest situation, the student will be ’
able to list three persons he would call in a priori-
tized order and.give reasons ;hy, according to teacher

’ specifications.
B. 0. 3.33 ‘
; I. 0. 3.33%

Given information on juvenile dilequency the student .
e will be able to list three major crimesbf teenagers

and three consequences of each with 907 accuracy.

[




. \ - 1. 0.3:332 T

Givenainformation on crime and the penal system,
R C thc student’ will be able to 1ist three major crimes

ot adults. and three consequences.‘with 0% accuracy;
* . S . \ N ("
‘7.;‘“‘ .“ A * Bo 0. 3034

- B - - . L3

4%

A ~ I. 0. 3.341

1%,- ; . ) Given verbal insiruction, the student will be-able
to go to the appfobriate office and register? accor—
/
. } - ding to voting registration rules and requirements.

-

L. O. 3. 342

—_ Given‘public notice’ of an g}ecéipn of candidate the
- : étud?ﬁt will be able ,to- verbally give -their choice
of candidate 866'3'reas¢ps for his.choice, according

to tedchzr spetifications.

I. 0. 3.343

R . . ; .

SRR, -
F e

Given notice to vote through the mail, media or voting

Lo " card, the student will be able to obtain‘transporta~
% q, ‘ r

“o tion on correct day at the correct time to get to the

. voting place and éhst<vote properly, according to

. Nofing-rules.

—

_B. 0. 3:35° .

. '\‘-\-v

- 1. 0. 3.351

v

In a simulated situation where the student ig unem-

ployed, the student will be able to 118t four require-

3 . ’ ments for receiving unemployment compensation, accor-
» 13

*
«

o T ding to state and federal régulations.
1. 0. 3.352

Without being prompted the student will be able to

. . »
W o

Q e '1iéf_thf¢¢ situations for receiving SSI benefi;s,o

.. . . . .
D . . .
. ’ .- ol
Lk lod by ERIC - . . . .
R L, s e s ) oo N - 7)-
A S e e se % s ate % At 22 . LIRS ;. s~ - - Tt A
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<

according to teacher sSpecifications. -
I. 0. 3.353 .

-

Given information of welfare rights, the student
w11l be able to list why and where he should
recelve welfare benefits according—to teacher

At . el .
specifications. T

T.°0. 3.354

»

Given a brochure and opportunity to talk to repre-
" sentatives, the student will be able to list four

_services offered by Health Clinics--and--how- charges

~are determi&ed‘aqcopding to tcacher specifications.

I. 0.73:355 °

-

Given i’ﬁ'f?)rﬁlat;i,of_tr on pubij.c education, the student
will be able to verbaliy identify mandatory ages

. T YO
for school attendance. and describe eberyones basic

right to education, accbrdiné to teacher specifica-
tions.

.
e
© .
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Instructional Analysis for the Citizen
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1. Consumer,

-

. - '. P’ « . -

The student identifies the legal,rights:and respon-

sibilities of the.consumEr n ﬁying-and‘sellingﬁ

/ [ 4 T—

, goods and ‘services.
4 ° Lo g

T ° \ o

~ ... .2, Cluster G&ils , /
VLT = ., . 4.1 Finafcial Planning and Mandgement® , - - ‘
Tee . » b * PARY - ) ' * s

- e 4,2 Consumervhwareness' A'_ ‘_ LT

; ’ , - - ]

;l - s . 4.3 Consumer in Action N .

3. Behavioral{"Objectives’

..« .G, Gl 4l N N

-:'(“ ) * . . . N (X4 N - 1Y
R . .

B. 0.411

—

Given a budget form, tgf student will be able to

* g
- :ioriEI;e needs, identify resources and allowances,
A

jand calculate aneé \S that the'budget balances.

T s s
B. 0. 412' el T \-

-

Given a,specified amount of. money, student will be
| W
able to gpen and maintaig checking and savings

. accountS‘ establish c;%dit, and list the steps
\

« -~ )
> -0
necesfary ¢t0 acquire a loan go that bank or com-
IR <
.pany's regulations are folifyéd. /
¢ rogr 4 R
o .

K . l'd
5 "‘9'6 ‘
- ) *

) >Eaph graduite. should“have cthe skills and understand-

- . . . .
Lo -ings needed td, function ,as an informed éonsumék‘and,
-y - ———— ” : e >
.o . ) : v, ) ] L.
S ; - ko use available resources in an efficient and bene- .
C .- ’ E 5 . .
_ -* -figial manner. C o0
) en) ” © ’ I~ . " .
. Competency Performance Standards '
¥ :, * ) - ) R v 0 N \ -
- > . . The student- knows the principles of sound personal
. b ¥, J/ .
i / ——— financial planning and management. ] k:

—

¥ v
v
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_ B. 0. 4,21

“In various shopping situations, the student will be

- <

‘able to demonstrate knowledge of consumer rights -
by explaiaing the legalities of a contract and war-

ranty, by identifying sérvices that consunmer -»yencies
—

and advocates provide; by explaining techniques used
in consumer ffaud_- so that the student makes the

most appropriate purchases. -

-

) B. Oo 4.22 ‘ - ” - ’

-

Given a shopping situation, a responsihle consumer

will be able to read and’ interpret advertising,
3 : ot
labels .and tags co.~are the quality of consumer
A » I
goods; and state the cdnsequences of shoﬂlitring

. +

so that the student makes.inforﬁed purchasing deci~ *, v

~ ; to. /

sions. - . ‘ ‘

Bo'Oo 4031 T ™ °

Given a shopping situation, the student #ill be able

—~— —

i
to choose between altefnatives when purchasing goods

-andpmagaging~the4time needed-‘to .shop by listing stu- '

dent priorities and goa® r -

BO 00 4.32 - - . ,. ’.

When in.eracting with the public, the student will .
o N -
be able to demonstrate consumer interpersonal rela—

» >

tionships by asking for assistance, by resisting
‘pressure sale tactics and by conducting himself pro~

'] / ’ - . I3
perly inopublic places according to community staf-.
;'dards. " ‘ ) . :’/ /f'9v1° v, . ' t' ’ . ‘ LN




B. 0. 4.33 . ) Y,

a “

Given the situatiqn'where the student must go from

N

one location to anéther,_thé séﬁdent will be.ableu’

to obtain appropriate tfansportation to des%{éd or

necessary locations.

B. 0. 4.34 : )

.

Given examples of éonsumer expenditures, the student

will bé able to identify the necessary procedures to

select and obtain consumer investments such as a car,

>

house  and insurance, and personal consumables such
as food and clothing so that the specific procedures

are completed.

- - a8

Instructional Objecﬁives and Rélqped.Cqmpetencies

( <

B. 0. 4.11 + o .

I. 0, 4.111 .

-

Given that the student has a monthly budget of $250.00,
iN-

the student will be able to pridritize his necessities

in importance, and identify the consequences of not

adhering to h;s budget., F

‘A, follows deciéion-making procedures

B. 'étates conseQuenqes‘df had°credit ratings a;d debts

. 1. 0. 4.112 o L :
4 .

In a .situation where the student needs to devise a

personal budget, the student will be able to identify

all possible resources upon fequest.

A; familiarity with éaychecks

B. awareness of appropriate government programs and

. financial aid




oo o 162

- , - ©

Io Oo 4'. 113

Given ;a monthly check, the student will be able to

. 1ist and deduct his allowances so that he spends

v

his money effecfively-and wiselx as judged by his
3 ° .

< ~

,teagher. . o . S
A. knawledge of bills <, 8 .
: :
< B. knowledge-of expernditures. i

C. academics needed to deduct from budget

1.°0. 4.114

éiven an~ap§ro§p}ate tax formsmand a W—Z,Athe student —
. wili‘be able to calculave his taxes or find assis-

tance so that he avoids paying fines. .

-
- -

A. identifies services: government and private
B. has necessa%y academics

C. acquires tax forms at proper time of year

7

[~

B. 0, 4.121 . ’ . o
I. 0. 4.121 ‘ .
q;vén.a specified amount of money, the student will
be able tQ opeg and maintain a cﬁecking account so
‘that debts and credits balance. “ L
. . L
A, ﬁnowlédge of location and transportation to a .
1oéal&bank ] -
B: knowledge of mechanics of opening a checking

account

C. academics required to maintain a checking account

- < &>

I. 0. 4.12-2

Given a specified amount, the student will be able

o ~

to open and maintain a,savings account so that with-

drawals do. not exceed deposits. s




-

»

A. knowledge of location and transportation’ to_

-
N

local bank

B. knowledge of @edhanigs of opening a savings

account . LS .

, .
C. - academics needed to maintain savings account

K

I 0. 4.123 LT T e

~

Given a-speeified amdhnp of money and a situation

in which more is needed, the student will be able

to apply for crediﬁ so that he éstablishes -a good

credit rating. ’ 4

) A, .knowledge of types and sources of credit avail-

able in community ’ : e
& -

T B, Rnowledge of the cost of .credit (i.e. interest) .-

Pt

<
L& “,’

C. knowledge of payment procedures of an account

~

I. 0. 4,124

Given a specified amount of money and a situation

’ "

requiring a loan, the studé;t will be able to- iden- !

o

tify .the steps necessary to acquire a loan so that

”’

v 4 the loan is obtained. ) T ) '?
A. knowledge of tipes of 1oané.availab1e:, consumer, - e
’ ’ commercial i 

- .. B. knouledge of mechanics of filling out loan forms )

L3

C. knowledge of installment policies

I. 0. 4,211

Given a written contract, the student will be able
H

to demonstrate proper ‘purchasing procedures by read-

ing the contract, expfhining its terms, and request-

*

» ing a coﬁy of everything signed: in ordet to avoid a i

PR - 194
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’"hanufaéturefffé taken and a refund is obtained.

»

"&onsumer rip-off!. The student will be able to

do this.with.severa} different contracts.

A. awareness. that unordered merchandise arriving

in the mail is free . : ' .
B. awareness of a 3-day "cooling-off" period after
-8lgning a contract with a doopSto-door salésman ) .

C.. explains "wage-assignment"

D. academics needéd to read contract ) .
.-0: 4,212 - - T s o \
h 3 . .

Given a blank. warranty or guarantee form, the stu~
.

»
[N PPN

.dent will.be able fo explain its advantages and dis-

advantages in terms of;cqnsumer protection and decide e

, «

whether or -net to send it to the manufacturer so that

the wisest decision is made as judged by the teacher.

. A.» necessary academics

B. ‘knowledge of minimum product standards ‘

I. 0. 4,213 ke
Given several shopping situations where consumer rights
are being violated, the,student will be able to iden~

tify those consumer agencies and advogates appropriate‘

to each situation so that proper action against the

A. knowledge of when to go<to consumer agencies *
B. krowledge of agencies and advocates: private,
local, state, government .

C. knowledge of those agencies' location within

their. community and state agencies' location
T N

N 195
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I. 0. 4214 - _,'Q. e .
. Giygn the:need.tq,guyia broducfj thé stu@ént will . (ﬂ -
v i - be able to identify ;ossib}e fradulené‘activitieg ‘ _"
’ R conneetgd with that~éfoduct and certain safeguards /,( b ; ) ﬁ?z
) against such activities. The student will be abI;/ ..

-~

to do this yith a wide Qariety of products.

&
" AN °

A. - identifies some common frauds from the over o

- . - 800 schémes opefating at any one time.s
’ AN . .
B. keeps accurate and complete reco#ds

o . *  C. ,obtains ﬁéomises in writing . F ] ,,
_ D. acd&emibssneeéed:h.réading with comprehension, etc. '
B. 0. 4.22 A : o ' .
‘ ) I. 0::4.221 - . C g } |
-In'variogs shops, the student will be able to state?
the advertising tactics being préktidgd"to sell the ‘
merchandise go that he meetg teacher requirements in )
- . being able to iﬁterpret that advertising. ) e
; A. identifies advertising from factual informetion.
! B. necésgary-acagemiég' ’ : .. ) ' . .
\ ‘ - -C, awareness oé typg; of advertising: generalities,.
“ B “ testimonial, héme call@ng, etc. - o . ‘ :
I 0, 4.222 o A

. » L3 IR
' : In a shopping situation, the student will be able to ’

redd labels and/or tags attached to.various products
"and explain what they mean so that he meets the tea-
~ Q

cher's instructional criteria. .
l’" A
A. necessary academics

‘B. _identifies hutritiqnél-information .

‘ o 19¢

‘ ‘ s - - . .
B e - L

s

$




1. 0. 4,223

3

Given the need to make a purchase, the student will

be able to ut}lize his skills in comparison shopping

»
-

(1isted in 4.311) 50 as to make a high quality/low . :

-

cost purchase. o . ) !
" A. uses telephoné book and aisb the phone effectively

B. has necessary reading and computation- skills

C. awareness of benefits gained by 8hopping éoppara-

ES

tively

1. 0. 4,226 .o ' “ 0

‘ GiGén éihy 6theticai situation in whiqh a person
shoplifts, the gfudent will be able to state the e

consequences of the act for the person and the

store so that he mentions the moral,. legal and

économic issues involved in shoplifting. | o -

A. knowledge of ‘the law °*

o

B, knowledge of ,effects: higher prices, jail .
C. knowledge of situations where a person might
. be.tempted to steal :

D. Eg?Wledge of who to go to for'legal aid :

o el
o
LI

“

vy, wews

>, «*
eSS
? -

I. 0. 4.311 .
~Given a shopping situation, the stiident will ‘be ,
able to demonstrate skill in coﬁparison shopping

so that appropriate choices are made 4 out of 5

°

times. v ’

‘A. ,distinguishes quality of. consumer goods

B. 1looks for sales . . o

» 4

" o 1897 . -




e, ) . ’ , - o 167 o

c. hés-academicg needed to evaluate whether a pro-

* . ‘duct is worth its.listed price
. -~ T 1. 0. 4.312 ~ g
Given a shopping situation, the student will be able .

3

to manafe his tim%'accogding té‘personai’goals and
) P ° M ’ ---
.prioritiés so that.meaningful time is not wasted. e

A.\ constructs a shopping_list in light of his per-

-~

T, ‘sghar budget - . : !
B.‘ makes up a daily scheé;ié' ’ ) -
8 . .
-, ‘ c. iaent;figs personal shoppiné ffom.most to 1é§st ?
@1_ .o important - | ‘
< omoam _ B ,
1. 6. 4.321 X
Given a situation in which gﬁ;tstudbntuﬁéeds help,
': “':‘l R B \the student will be able to ask for aégistance so
. that assistancé is received.
A, ‘identifies persons whom he can go to for help
’ . ‘B. identifies poésible situations ;hen a person ’
. © will need help )
. | ‘C. " makes requests courteously ' i B ey .
1. 0. 4322 | - _ ;' A
;} ’ Given a shopping situation, the spudent wilkl pé ) .\:3?
i able to fecqgﬁi;e pressure tac;ics used: in selling
‘ . so that he avoids buying unnecessary o;kunsuitable .
;mm S e items. - o : . é L
s ~ . ) A.' recognizes the value of merchand%se . ’
. B, ideﬁtifies commonly used sale tactics and
) ’

gimmicks . . e -




. Io 00 40323 * . ’f
. ~ - ——— . N
In a public place, the student will be able to dis- ‘

’

. play behavior appropriate to his surroundings so
" ¢ o . B ) - -
' " that he is neither ridiculed nor thrown out of an :

' 4 \

. ) . establishment. . .
s w———A—identifies—behaViot appropriate to different

piaces

- B. awareness of society's standards -

. - C. recognizes the personal rights. of others g

« - ~

« .

F-3 .

. -
. © . . . O war

a

B. 0. 4,33

I. 0. 4.331

B3 -

. Given a form of transportation and the need to get .

< to a specific location, the student will be able

to demonstrate knowledge‘ef his community and pia-

ces within that community so that he does not be-

- -

come lost. i .
N * A, knowledge of local community and its outlying |,
- X U
areas .

B. interprets business and residential maps that

are provided by the community

-

I. 0. 4.332

v »

Given the need for mobility, the student will be

*

-

able to identify and use available sources of trans- .

- ) portation so that his mpbilit& needs are satisfied.,-

A. knowledge of public and,private transportation
. services
’ . . . . &7

B. makes transportation choices that are appropriate

to his- needs. ’




i B..0.. 4.34

K ) B " tiondl requirements are met.

ho 0. 4._3[’1.

~

*

’ ) .

In @emonstfating knowledge of consumer expenditures,

.
the student wi%l,be able_to identify the necessary

Buying a house:

-such as‘a-car, house and insurance go- that instruc-

B

N 8 e e oL - N
= - -~ ---procedures--to~select afnid obtain consumer investments *
) * - b4 L .

.

——mm T o

L4
»

3 . AJ séek; aéSisLagEe'from real estate agencies
. B. knowledge of ad;g;féges\ghd disadvantageé of
: : - types -of h0qsing; ;‘a
' c. "1is£$.ﬁéfé6h5i considerations like loc;tion
" of house and number of people, in hé;sé
. . . Buying. a..car} . @ -a\¢ ‘
{ * A: seeks assistance from car deale{f \
?i . - B. knowledge of what makeg a car efficient -
:ﬂz . . C°, considers personal needs gnd'likes (air, radioi
;fQ oo ‘ ;tc.) '
. ’ Tl Bufing insd}ance: ) .
f? .A. seeks assistance from insu;?ﬁce agencies
- ’ B.‘ kqowle@ge of Qyﬁes oﬁ insurance policies.;vail—
"able
1 ¢ ¢ o © .
: C. .knowledge of needed insurancé versus super-
. fluous policies pushed by ;;entsq o
) D. knowledge of terms of contract in ‘regard Eo s
5 ‘ .
%’ . ona'sabudget . . )
PN 5L 004032 . ) :
o -Given examples qf consumer e#penditu:gf, the_sfﬁaent
REN '

will be able to select and obthin personal consumaﬁles

Ce— A',,-,,AA.:_2'_O.Q, - ,i*‘ R

«as .
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Aruitoxt provided by Eic:

o N N -t a L
"sfxch_‘aq"'fqod and clothing by shopping at three dif=

. s 1. - -
A S I o A . .
ferent storés under teacher sﬁpervision.
oo R . - a
. ‘ 3 e 1 .
Food: -\ o . ST . B
¢ \ - S ¥ M * N
. -« -,

‘A. Selects suitable store - n :
B '
B. identifies items needed \ . .

*» . . .
C. purchases quality and -sedsonal foods Loe
A o i - . . '-
D. wutilizes skills listed under decision-making .
’ . ) ’ .'." ) - ’ -
Clothing: . ) . o
A. selects suitable .stcore \\\\ I
B. selects .suitable clothing: seasonél,‘éizg
L ) ’ Y . * i )
C, utilizes decision—making:skills like compari-~
. - . N w e
son shopping . - . oo )
, " s :
o » S e
T )y K R :‘ Y .
. . , ; :
‘-/ < ’ L]
. - Y &
.4 M . -
L) ' . f : 3 ‘
L) x ’
. .
T
L © AY
. . . 4
. . 4 .
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2.

© e seN— . - m— - .- - - -

. . obtain employment. - .

-.Cluster Goals o

s

. \ . 173

Producer -
2

Each graduate should have the skills and knowledge ~
'\ Ld

necessary to select and pursue a career reflecting .

v

- personal interests and abilities. Each graduate - B

should also have the skills needed to pursue a new

career should situations arise which dictate career
changes. ) e
Competency Performance Standards

3 H
The student analyzes personal career. opportunities

and choices in career planning and management. ] ‘ :

The student deponstrateé the skills necessary to

-

.

I &

- -

5.1 Analyze cafeer.oppbrgunities

5.2 Demonstfate skills . _ ‘ . ﬂ' e
Behavioral Obje;sives ’ g .
C.eG, 5.1
| B. 0. 5.11 '
G;veﬁ a neeé:for a personal evaluation, the#stﬂdegt '
. will be able to identify his/her needs; interests} - '
abilities and values to full potential. o
B. 0. 5.12 ’ |
Given a communit; inventdry, the student will be
‘ 9£1e to identify‘;ccupagional cléssifications—and - - S
opportuniti%s availablé in crder gp find a jo£.\ )
B. 0. 5.13 : ’ g

¢

Given a need for a job, the student will be able to
identify a job that approﬁriatel& satisfies personal

, e ~ang commuplity needs with enough accuraty. to acquire

P .
- . -

] .,:"gainiul»_einnloyﬁ¢nt,ghf o RO



C. G. 5.2

‘ B. 0. 5.21
Given:.a 'state of unemployment, the student will be -
‘ able to seek,'sécure, and maintain employment . -

B. 0. 5.22

Given a place of émployment,‘the student will be
able to obtain trapsporfation'to‘and from the°job
y .
site, |
B. 0. 5.23‘4
Given a job the student will be able to demonstrate

Y

. " manual and cognltive;gkills in order to maintain a

o

particu;ar job. ~ . . .
. B. 0. 5.24 "
Giveh a job, the student will be able to exhibit
prvoper work habi;s that will enable him to main-
tain gmployment.
B. 0. 5325 ) | ’ ‘ . o .o

'Given specific job rights-related to unions, .bene- ‘e

fits, pay, and legal rights, the’§fd§éﬁt'will~he

o

. ‘ able to‘define his riéhts as an émployee, defend
th:$e rights, and take advantage of them.
B, 0. 5.26

- Given a job, the student will be able to demonstrate’ .
all interpersonal skills necessary to maintain employ-
ment. . )

4. Instructional Objectives

" B. 0. 5.11




I, 0. 5.111

Given counseling, the student will be ablé to iden-
N l ﬁify:hié?her own vocational abilities to his/her
own reé%iétic potential.

IO 00‘ 50112 e

Givenicéunseiing, tﬁe student will be able to iden-

Y

=
-

- tify all existing areas of interest necessary to
a \ . finding'a job.
| -I. 0. 5.113 - .
*Given counééling, the student will be able to iden-

o N

tify all of his/her basic needs require+ of employ-

" ; ment. o ' ) ¢ '
) I.' 0. 5.114 : - -
Given counseling, the student. will be_able. to.iden- ’ >

s ~”tify"ﬁhe“personal—and“sociaf’values of employment

. w

. P I

éo-;éacher specifications..
B. 0. 5,12 R .
I. C.,5.121

Given an avefage community set%ing, the student will-

be able to identify the general job classifications

3 , . ‘and their ‘related compénents tmajor categories, wages, L
. . ‘ and fraining) necessary in finding a job.
. :
I. 0. 5.122 - ) - C

Given a local community, the student will be able to

1 * . identify all occupational opportunities with 90% accu- ,
l racy. ) ) '
< B. 0. 5.13 . L . ..

> . “\. ‘,‘ . ) - ) .I - ) SRR
ot " » ’ ¢ ‘ Io 00 5’0131 ® ‘ 20;7 ? v ' !

¢ : -
.

i : Do ‘ Given vocational counselin the student will be able
‘ERIC c - 4

- = ®

- . ~
- : - clar o vea a o armr s oo amoe P— J—
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o—tofidentifyﬁhiélhermown_magorloccupat;onal_intenests .
necqsséry‘ih«seiectihé a job: ¢
© o Lo0.saxt e ; . ]
Given én*occupagibh, the student will be able to ‘ :
ide;tify‘ali skills imhprtant in maintaining the
. job_to employer's specificatidn. . }
I. 0.75.133 - -
Given a personal evaluation, tHE'student-will be
able to identify realistic job choices to meet tea- .
| \cher‘; specifiqatiénsi . N . . Lo
© - 1. 0. 5.13 ‘
, : Given'an é%prdpriate jbb, the student Yili £e‘abie T )
, to identify all occupational requirements for a par-
ticular job with 90% accuracy. :
3. 0. %21 '
I. 0.5.211 ° N "
Given a state of unemploymerit the student will be °
. able to exhaust all possible means of finding avail- .
. ablé jobs with 90% accuracy. ) g N

I. 0. 5.212 , :

-] N \

Giveﬁ an available job the student will be able to
set up an appointment and conduct himself appro-

priately (on time, in proper clothing, and with

appropriate papers).

.- - P

I. 0. 5.213

éivgn a standard job application the student will

o

be able to fill out the application with 100% accu-

P

“Trdacy.

L 208 o

EN




Bo 0. 5022 - T - -~ ~

e —— sy e et

Io 00. 5:-25i._ . ) - \Q\\~‘

. Given a need ﬁoAggcoftom home to. work, the student |

will be able to chhose the mosﬁ appropriate and

economical means of transportation availabli.

:B. 0, 5.23 _ ' >

¢ »

~L.0.5.231 o - I
Given a specific job the afﬁdenf will be able to )
exhibit gross -motor skills in order to fulfill
dutieg of that jop.

Lo 5232 . . o ¢
Eiven a specific job the student will be %ble to .
exhibit_fine motor skills nepeésary for agkurate

- performance.

I. 0. 5.233
Given a specific job the student will be able'§6
exhibit the cogniéi;e skills (sorting, colors, num-
bers) necessary to mgintéin that job. '
. L. 0. 5.234 ,- N
éivep a job situation the student will bg able to

—- - undexstand the~meaning and»uséﬂvoéabulary essential

to the work environment according to teacher Bpeci-

fication.

+ I. 0. 5,235

“ ¥

Given money (coins and currenéy), the student will
be able to identify and make change with 100% accu-

racy.




Iq 00 5'. 236

‘Givén an actdal bank setting the student will be } BN

A

é' A able to'correctly perform 5 operations (EEIEIEQ'_i' —

:}\- A . check, depositing, wlthdrawing, opening checking

& account, and opening savings account) with 100% _

T ~; accuracy. .

e~ I.0.5.237 = .
. ; h T - * « ’ ‘ .
: Given_a checkbook and savings book the student \\\\
. \\\\ ’ °
) will be able Es\maintgin the records with 100%
;: ) . A ’ . \‘\~\
AREh . ' accuracy. T - S
) . N . i . A ' ) \\\\X\ .
¢ ) Bo'Oo 5.24' TS . . . s j:\\\

ré —

. © 0 I, 0. 5.241 , : ' . v Tl

, . ¢ .
d Given a job the student will be able to arrive at

S ; work and leave work at the appropriate times as

specified by the employer.

I. 0. 5.242. . '

&

Given a job setting the student will be aktle to "

¢ - demonstrate proper safety rules at his areas of

work with 100% accuracy.

It 00 50243 ,r

‘e

. Given a jéb setting the student will be able to

L recognize authority and properly interact with

authority aq@ co-workers with enough accuracy to

[2 2

maintain a good working relationship. ¢

" -L. 0. 5.244

Given a job g%e student will be able to. identify

- . X . proper -qua],ity and production rate as é'pecified

by the emiployer. , ' - , i

T
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Q B. 0. 5.25 ’
- I. 0, 5.251 : '_ o " ‘ : ‘
}} ‘ . - Givennan opportunity to join a union at his job,
i: ’ _R _, - - ‘, the student will be able to—identify it;mhenefits, _A€~

join the union, and be an active participant if he '
[ } ' T -0 de31res, according to employer and/or union spe-
cifications.

Il Ol 5'252

°

Given various employee benefits (vacation, insurance,

disability payments) the student will be able to-

define thése benefits and take advantage of those

o

to which he or she is entitled. _ _ ‘ o .
o T Lo 5.5 .
) Given situationé involving pay or dednctions, (over~-
. ' ‘time, pension, paycheck, raiee) the student will be
\\\\\\\\\\\\\\\\ab1§\tg\ftate~the reasons ‘and Justifications for

them and use tﬁém\to\his or her advantage.’
\\\ g

o

<

o L. " I.o0..5.25% ' \\

CALI ] ) *  Given possible legal problemsoon the job (harass-

ment, discrimination) the student will be able to
. (2~
'~recognize'the problem and go the proper people or
- - agencies for assistance. .

Il Ol 5'255.

-~

Given a lay-off or dismissal from his job, the stu-

dent will be -able-to obtain any severance pa} to

which he ig entitled; to identify qualifications he

. . * LA
‘ ) ) may have ‘for unemployment benefits; and collect them

. if. it -becomes necessary., o ‘ ..




v

I. 0. 5.261

B' 0'°5|26

Given, an aétual interview ‘the student' willé¥e able

i _— to listen.and respond approp%i@tely with endugh

o _— accuracy to complete the interview.

-, - -

I. 0. 5.262°
. _ Given an actual vork setting the student will be

0. : dble to converse appropriately with co-workers with

1

” ’ \ enouéh accuracy to keep-a good workihg relationship.
‘ I, 0.75.263 -

5:: T . ‘Given a situation involving members of the oéposite

‘ sex,. the student will be aﬁle to establish an appr;;

. - . priate relationship, according to social’ standards.

-
.

.

: -
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Table 4. Instructional Analysis for. the Producer

4

{ 5.1
1| 5,12 ] s3] il T2
[5.111] (5.121 5. 221 ]
. l‘l_“i
| 5.112] [5.122]
5.113]
(5.114 :
21 -
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Date _5/20/81

P .

NEEDS ASSESSMENT OF MORGAN COUNTY , .
OCCUPATIONAL OPPORTUNITIES R B -

COMPANY NAME: .Goorosa Krafe Company ADDRESS:  yeasey Road )
. : to. Greensboro, Georgia . :

) ! Bell Road/Madison, Georgia ’ . .

PRODUCT/FUNCTION: Plywood Studs PHONE #: 342-4300

-VOLUNTEER OPPORTUNITIES: o0 PERSONNEL MANAGER: Andv Harris .

# OF VOLUNTEERS: . 0 T . .,
- " NUMBER OF EMPLOYEES: 425 male _

. ’ _ 175 female 600- '

-

° A -

AVAILABILITY OF JOB ANALYSIS | CAN PROVIDE

H/W | B/W | YES . Mo YES | NO .

Job Titles: ) ' : -
~» 1. production- X | . - ‘

-

- é
2. industriail maintenan L X X -

& ha .
., N 3 | -
TURNOVER RATE: K ; .
‘ - . . N
FEDERAL SUBSIDY: No .
TRAINING PROGRAMS: gypervisors do some--structure programs L
T : BT
EMPLOYEE BENEFITS: TInsurance
ADVANCEMENT OPPORTUNITIES: Yes, moderate amount ’ ’

. -
-

COMMENTS: No student@-- ,cain't take because of insurance,

.

o, * .

216

“
- . 5
” . * ‘}7 Q“*"

-,
o,




~ . - ) hd - - ¥ ® L] }
NEEDS ASSESSMENT OF MDRGAN COMNTY . :
. - OCCUPATIONAL OPPORTURITIES _—
| COMPANY NAME: Gulf Station ADDRESS: Highway 441 N
S T Rz . . .
M ‘o Y [ [ i o ’ '. - - \ *
o PRODUCTAFUNCTIONS Service Station PEWE §: °  342-0969
;'” : -y . N - N ’ . - ” N
§ o ‘ 4 ,
, . - » s T . :
- VOLUNTEER OPPORTUNITIES: Not interested. PERSONNEL MAMAGLR: Pops . ‘
. | OF VOLUNTEERS: 0~ T . T .
. .- NUMBER'OF EMPMOYEES: 3 (family) .
S - V — _
: - .
. o . AVATLABILITY OF JOB ANALYSIS | CAN PROVIDE® °
. v LV T YES .- HO CYES .| No Y
. . R . . . N . N . [y ~ x -
t;\JOQ_TltLGS:‘ M ° v,
1. _Attendants salary - oS- - X B} *
f’ - . ‘ - - ‘ R .
. iz - s - ', ’
::ﬂgﬁ o N v ? Py
N = 4o . . :*." i =~
2 Ld ) bd = '
- TURNOVER RATE: ¢ ) Ceo-
L= - ] . -~ ) ..
?  FEDERAL SUBSIDY: No . ,
- P - ° - -
3 - i ) . . 1 , ’ . \ . .
. TRAINING PROGRAMS! None . ~ . "
-0 L i Y s r * ’ : *
- ... e . - - . \
. EMPLOYEE BENEFITS: Nore - ‘ BN
" . R . - {
ADVANCEMENT OPPORTUNITIES: No E .

COMMENTS :

.

- .

"backwoods people ~ negative attitude toward students -

-~




S i [ . - - U

=L . L o "_I)ate" '5/20/81 o -
- " NEEDS ASSESSMENT OF MORGAN.GOUNTY . - 4
P N . Y L. . N . * -
R a OCCUPATIONAL OPPORTUNITIES .
-' ‘_’i’ﬂ’A’!}_’:‘A& Hillcrest Dairy _,.:; 'ADDRESS Highway 441 -
: T , N » <« Madison, Georgia.
; oy . ST L o :
v PRODUCT/FUNCTION: Miik Production PHONE #: 342-2893 ’
° VOLONTEER OPPORTUNITIES: No-Small dairy PERSONNEL MANAGER: pave clark
. I}, OF- VOLUNTEERS: - o ,
* R ™ NUMBER OF EMPIOYEES: 2
e - N . . ‘
-7+ | AVAILABILITY OF JOB ANALYSLIS | CAN PROVIDE-
H/W ] op/w | . YES _ NO YES | NO
125,00 . REE '
Job Titles: . la - R ' , I .
1. milking ' week ° ' 3 i X X
, f - : )
t - . T i ) o'
;‘\’i\} ; - 4 L] . T
. St , : L

N I " : ’ . :
.. TURNOVER RATE: : Co- - ) : - .

a . .
' o
P . “ * 3 -~
R : . o - - K
i . . . . . . ¢ )

e . . o <ot L
;, FEDERAL SUBSIDY: vyaq .2 - . . . . v,
- - . - £ - .
:;;;‘Z TRAINING PROGRAMS: ' Nope - - o S ;
IS * Ly . v N ' -
* . EMPLOYEE'BENEFITS:  None L SR o N
:, * .. ] 9 . . . . . s .o \ ‘
. 'ADVANCEMENT OPPORTUNITIES: None . . ‘
’ - . ."(‘) ’ }:‘/ ¢

‘1 Ll o }
* . - -~

. H

. an . o- t

¥

9 . < o, . -
- 218 ST
> * . . L t-
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hate 2/19/8%

Th—

3 NEEDS Asgpssnsﬁr,os MORGAN COUNTY .

g . OCCUEK;IONAL OPPORTUNITIES ’ .

B (COMPANY: NAME: Hillsman Farm & Garden  ADDRESS: Highway 441 '

o *+ . Supply . Madison, Georgia

S ; ,

©" PRODUCT/FUNCTION: retail-feed, etc. PHONE #: 342-0449. C

. - ; :

. VOLUNTEER OPPORTUNITIES: DCT program in PERSONNEL MANAGER: Don Hillsman

S . , - operation. . .

.1 OF VOLUNTEERS: O very willing

: ’ ’ NUMBER OF EMPLOYEES: 6 ,

- -AVAILABILITY OF JOB ANALYSIS- | CAN PROVIDE
; H/W | P/W YES NO YES | NO
5. -

<> Job Titles: ’ ) | ) .
. 1, Clerk weekly,

% . = ) —
%

“, TURNOVER RATE: very low (12 years) ;o ’

RN 3 5

- FEDERAL SUBSIDY!. o :

"~ TRAINING PROGRAMS: None . °
. EMPLOYEE BENEFITS: ' Insurance ) ’

. . .
" ADVANCEMENT OPPORTUNITIES: No ° - '

' COMMENTS: *,No handicapped employed
: : ' 219




n KA ’ . P )
ST o)) s * ‘Date’ _ 5/20/81
SN A NEEDS. ASSESSMENT -OF MORGAN COUNTY. o
. __ - ... OCCUPATIONAL OPPORTUNITIES \ ‘
- LOMPANY NAME: Holiday Inn of Madison . ADDRESS: 'y S, 441 South ,
; - . - Madison, Georgia . -
,‘ ) o 2 . i - ’ ‘\ e
. PRODUCT/FUNCTION:‘Resturant /all other  PHONE #:, 34597123 )
oo » i e, employees : . .
MU U - ’
|\ VOLUNTEER OPPORFUNITIES: PERSONNEL MANAGER: Robert Wilbanks .
# OF VOLUNTEERS: None o oo
- - ' ' ‘ S ‘ .
. NUMBER OF EMPIOYEES: 50 and up v
"’ ! K . . ' A o 4 ‘} M ’
L c _ . . JAVAILABILITY OF JOB ANALYSIS | CAN PROVIDE .
U , it/W. | P/U YES . NO YES'. | NO
. Job Titles: d ) '
1. desk clerk — X — X 1 X
2. maids i _ -7 ’ ,
3. resturant help . ) X . '
I Q * N - < T
Y
# < ‘
& ’
** TRAINING PROGRAMS: On-job-training i
. . 0 " ) . .
EMPLOYEE BENEFITS: Insurance, vacation ¢ . - ‘
" ADVANCEMENT OPPORTUNITIES: Not much in position, salary yes .




Date 5/20/81

' NEEDS ASSESSHENT OF MORGAN COUNTY
. OCCUPATIONAL OPPORTUNITIES ~

él .- \
. . COMPANY NAME: , ' "ADDRESS :

: -Hospitality Qare Center 2036 Main St,

, \\ - Madison Ga, *
_ PRODUCT/FUNGTION: . . . . PHONE #:
.. Direct Hospital Care s .342-3200
e )

SUMTEER OPPORTUNITIES: = - - " PERSONNEL MANAGER:

.~ very willing to have H.S. students Jeff Nortor
i # OF VOLUNIE%§§\\\approx. -5 N ]

;’.\’,‘:,"‘ ” s L - T ;,‘ ‘ - . S - “
e L \ __ NUMBER OF EMPLOYEES: 25 ]

\ : AVAILABILITY OF~JOB ANALYSIS | CAN PROVIDE
| R/ P/W YES NO - YES | NO

e

; JobTitles: | I . ‘ ,

- e
4

. ‘Housekeeper ~ - | X CAN NOT PROVIDE (BECAUSE THEY HON'T HAVE

;nNufSe o ] 1. . \

. TURNOVER RATE: : \ , R
Very low

!

- yes~ not sure what kind
TRAINING PROGRAMS: \ -

\ , .
- Some Employees are hijed skilled, some trained on the job B
.. EMPLOYEE BENEFITS: , g ‘

.

Insurance, vacation . \

-

ADVANCEMENT OPPORTUhITIEb

. small hospitél 80 theJ’ ign”t much advancement ‘ .

\

N -~

FEDERAL SUBSIDY: | \\ ' ’

L4

v Many H.S. students work part-time- very sat*sfied with their work

TR I 21




bate 5/20/81

~

"NEEDS ASSESSMENT OF MORGAN GOUNTY

. ~ -] ‘
; ot . %
3 OCCUPATIONAL OPPORTUNITIES °
COMPANY NAME: Little River Farms "ADDRESS: Monticello Highway
3 . ) : Madison, Georgia . .
) B . N N ’ o
. PRODUCT/FUNCTION: cattle 'PHONE #: 342-0536 .

"
-

VOLUNTEER OPPORTUNITIES:Not interested PERSONNEL MAUAGER: Bob Brocks .

«

I} OF VOLUNTEERS: . 0 - . A

S - . NUMBER ‘OF _EMP’LOYEES:-3

‘ AVAILABILITY OF JOB ANALYSIS CAN PROVIDE
H/W | P/W YES NO YES | NO
" Job Titles: ) ‘ i
. , | salqry . NOT AVAILABLE
< : - = 1
" .TURNOVER RATE:  Very low g .

FEDERAL SUBSIDY: No

TRAINING PROGRAMS: on-job-training not formal

EMPLOYEE BENEFITS: insurance ?

SADVANCEMENT OPPORTUNITIES: No . -

COMMENTS: Small business (10 cows) o

IToxt Provided by ERI

. ERIC

>3




b - - . . » * ;
’ . - Date._ 5/20/81-
e R - - !
N NEEDS ASSESSMENT -OF MORGAN COUNTY .
", OCCUPATIONAL OPPORTUNITIES '
. . , . 3 ) .
- LOMPANY NAME: Mack's Department Store ADDRESS: 121 West Jefferson Street ’
> PRODUCT/FUNCTION: Variety of household PHONE #: 342_9114 )
,‘.;\ ' - goods
.. 'VOLUNTEER OPPORTUNITIES: PERSONNEL MANAGER: Family owned &
o : o : operated '
* # OF VOLUNTEERS: .__None .
NUMBER OF EMPLOYEES:
) ‘ AVAILABILITY OF JOB..ANALYSIS- | CAN' PEOVIDE
: H/W °| B/W . YES . " on0 | yes | wno
< Job Titles: ] | . . - '
» __le Salesperson 90 1 X - I X 1. X
- _ 2. Clerical 1 X X X
ST e \ -
‘e; o N ’ ‘ . ’
o TURNOVER " RATE: 0 or extremely low
. .FEDERAL SUBSIDY:  No
. TRAINING PROGRAMS: inform .
© "EMPLOYEE BENEFITS: Insurance no union : "
ADVANCEMENT OPPORTUNITIES: None )
- . .
: i 223
« .




A . : : , . Dbate _ 2/17/81 ' |
NEEDS ASSESSNENT.OF MORGAN GOUNTY : IR
OCCUPATIONAL ‘OPPORTUNITIES ,ﬂ )
;ﬂ COMPANY NAME: Modern Mariufacturers ADDRESS: 374 Park Street - w
) . Madison, Georgia
" PRODUCT/EUNCTION: Apparel (shirts) PHONE #:  342-1366 ¢

VOLUNTEER OPPORTUNITIES: Not interested PERSONNEL MANAGER: Al Strozeir (Preéident)

# OF. VOLUNTEERS:. None . _ . , -

[y s

-<___~NUMBER OF EMPLOYEES: 60-100

~*

. | AVAILABILITY OF JOB ANALYSIS | CAN PROVIDF

] SRRV it YES NO YES ' NO

- Job Titles: \ : o | o o

¢._ 1. sewing machine oper. X only higher skiljled X

by T 3 ‘ - T - _
g~ 2. cutting (3). - X X

',;‘.*

SN . .

v e

o . .
‘f : |

" FEDERAL SUBSIDY: No o

"' TRAINING. PROGRAMS: “None

:* EMPLOYEE BENEFITS: Insurance, not unionized

ADVANCEMENT OPPORTUNITIES: No ' -

COMMENTS: speed need to be increased, no jobs for physical or mental handicapped individuals

. ]:
e
=

Lo

IToxt Provided by ERI - e e

\l}‘ — ’- “. . | o . 224 - e T —-w—w‘—“j




] S bate __ 5/20/81

. NEEDS* ASSESSMENT -OF MORGAN -COUNTY
.\ . - OCCUPATIONAL OPPORTUNITIE§: >

SCOMPANY  NAME : Morgan Memorial Hospital ADDRESS: 1077 South Main .
. . . o Madison, Georgia

ES

" -PRODUCT/FUNCTION: direct care PUONE, #: 342-1666

~

'VOLUNTEER OPPORTUNITIES: will take some PERSONNEL MANAGER: Mike' Rutledge :

L '. ' »

. OF VOLUNTEERS: 0 ]
NUMBER OF EMPLUYEES: 11 . . ) i
AVAILABILITY GF JOB ANALYSIS | CAN PROVIDE

. } H/W P/W YES NO YES: | NO

Q% Job Titles: . - )

"+ 1. Nurses . .

‘ Aide ]

ﬁrﬁ?URNOVHR RATE: Low ]

:”\‘ ‘

.~ FEDERAL SUBSIDY: Yes, not sure what kind

¢

§\ TRAINING PROGRAMS: Skilled employees only, aides are prained-on—the;job

" EMPLOYEE BENEFITS: insurance, sick leave, vacation

o’

-

ADVANCEMENT ORPORTUNITIES: Yes - for everyone _

™ L]

, COMMENTS: This is for nursing service only.




i

PRODUCT/FUNCTION:

NEEDS AS%ESSMENT—O? MORGAN GOUNTY

OCCUPATIONAL UPPORTUNITIPS

COMPANY NAHL Parks & Historic Sites

Division

reglonal parks office
superv;se 12 parks &

sites An region 2 N.

Ga. region.

La%or Creek

ADDRESS:

AY

PHONE #:

~a

~

Date 5\/20/81

Hard Labor Crgek Road
Rutledge, Georgia
(only site in Morgan County)

557-2521

£

VOLUV1hER OPPORTUNITIEb No/Yes at Hard PERSONNLL MANAGER; Mr. Fanning

K

. l_OF. -VOLUNTEERS : 0. ‘
, NUMBER OF EMPLOYEES: Seasonal - 12
Tt Fulltimg ~-15
. o AVATLABILITY OF JOB ANAHYSIS CAN PROVIDE
. e n/w P/ ' YES NO YES NO
. Job Titles: J ' *
"1, Superintendent Nat \ i X
. ‘2. Asst. Superintendent - R ]
T Allqwed St / -
3. Security ranger ‘ X —— J
-4, Housekeeper Jo , } _
5. Greens keeper (golf)-. , i
T o . T Divglge
6. 4futility workers ) { O .
RN Paak é%sior arranger 8.. Mechanic )
URN VI\ RA ' slight
. FEDERAL SUBSIDY: No.
. . ,
: . ¢ - r
‘. TRAINING PROGRAMS: No - .

* EMPLOYEE BENEFITS:

:ADVANCEMENT O?PORTUNITIES{

Regular state of Gebrgia benefits

Yes

N

COMMENTS ¢

[:R\j:

People would welcome students at site

PEE——

——



T ST e S % bate __5/30/81 - : ;I

: + "NEEDS ASSESSMENT.OF MORGAN COUNTY ° - .
. . . OCCUPATIONAL OPPORTUNITIES ' ' -
COMPANY NAME: Porter's Dairy " ADDRESS: Buckhead Road

* Madison, Georgia

P TCERE A S O

~ PRODUCT AFUNCT ION:: eggs, milk . PHONE #: 342—9451

~ .

. VOLUNTEER OBPORTUNITIES: None , "PERSONNEL MANAGER: None

_ ~I OF VOLUNTEERS: - 0 . .
. o . . NUMBER OF EMPLOYEES: 2 - 3 owners : S
w , . ' AVAILABILITY OF JOB ANALYSIS | CAN PROVIDE :
. , clumo| P YES NO YES | NO
/‘bob Titles: 5. 50 \ ) .
! 10\ Milker t hr. ‘ . . °
S . 5.50 , = - 2
2.. Supervigse feeding | hr. N ]
f‘ ‘ ) . ’ . o 5050 *
¥, . 3. Growing feed’ ’ hr. ] <
" TURNOVER KATE: ‘ ! Co
; JURNOVER R/ ) .,
[' 4 v »
“7¥EDERAL SUBSIDY:  no-o y ) .
© . TRAINING PROGRAMS: yone. SN : -
4 \ .
T . . - X \ a
" EMPLOYEE BENEFITS: None - ' \
. . .
ADVANGEMENT OPPORTUNITIES: None L

COMMENTS ¢ « This is a very small dairy with only 2 employees and 3 owners. They do
\
not need any outside help now and will not unlessiroduction increases

E greatly: “ 251 \ o




S co T R . o .
P . ““f . I B " : bate . 2/16/81 .
i . ° - - . .
NhEDS AbSESQWENT C¥ MORCAN COUNTY R
‘OCCUPAlIONAL OPPORTUNITIES

*

LOMPANY NAME: gchnadis Corporatipn AEQRESS? Atlanta Highway . ¢
o . ) _ Madison, Georgia -
e - ) - 3 - ‘

PLHONE #:

- ] '
PRODUCT / FUNCTLON: ma}inufacg:ure furniture 342-2274 -

»; - -

¢

~

e .4

N * T ) L ) B N -
. VOLUNTEER OPPORTUNITIES: Not interested PERSORNEL MANAGLR:pyq Price. (plant manager)
o ) i . . T ‘ Mr. Brett (plant.hiring)
# OF VOLUNTEERS: 0 . T ; o LT
g . NUMBER OF EMPLOYEES: 140 -

3 AVAILABIPITY OF JOB. ANALYSIS CAN PROVIDE
: H/W [ p/W | YES NO YES | KO
:) Job "Titles: . . . ) .
1. Upholsters . X X X
_2.  Production-assemblers" X _X ¢ X
3. Framing X ) X )
4, Sewing X N ‘ X X
. - m———— s . ! 3 Lo
_5.. Cushioning ' S I ¢ X X
6. Cutting .~ X X X
<. 1. Dispatchers X -
© TURNOVER RATE: L T . <
K has béen a problem’ ' ' - ,

Ly

: © FEDERAL™ SUBSIDY: No

a . ; ’

“* TRAINING PROGRAMS: on-the-job (all skilled work)
Production crew = 13 week training period - 90 days evaluation - .

o’

Union - all benefits come under union

EMPLOYEE BENEFITS:

L

" ADVANCEMENT OPPORTUNITIES®

must bdid for tﬁe jebs not much

’ .COMMENTS: No handicapped, generally hires clder employees, all need work on

responsibilities

[KC.

L)

Y g%

- GO
\




R ryrered

COMPANY NAME:

~e

bate _2/16/81

Yok o ~

-

. NEEDS_ASSESSMENT OF MORGAN GOUNTY :
OCCUPATIONAL OPPORTUNITIES.

Siemon-Madison Ma\nufact:ur@m~ $S: Monticello Hi ghway

COMMENTS ¢

‘have employed physically handicapped, open to MR

) * Responsibilit:ies that go with a job needs to be stressed in schools

,.EKC S e ;229

- - - B ——

R Company. Madison, Georgia- -
* PRODUCT/FUNETION: custom molders/plastic®UONE #: 3421916
a3 . g . ‘ ; . ' \
: . L
B VOLUN'IL! R OPPORTUNITIES: DCT program, PERSORNEL MAHAGER: Bob Rehmert 2
are open td suggestions . : 7
s 11 oF VOIlINTEhRS' 10 students (paid) . . .
- 'NUMBER OF EMPLOYEES:
& - - i ’
' . ) AVALILABILITY OF JOB ANALYSIS | .C .M PROVIDE
. b ‘H/‘W P/W . - YES NO YES NO
. JobTitles: \ ’ : . "
: _Ll. Shipping clerks h X 3 X
© % 2, Press op'er.at:ors - \ X X X
- % 3. Finishers \ X X - X
~ +4, Maintenance - - N X of ¢
5., Pool makers . . - X X
'y H !
. et —
L | : N
. TURNOVER KATE: 1 per month (low): \ . BN
FEDERAL SUBSIDY: yo . \\ } .
v . ‘ \‘:\r.““ .
' TRAINING PROGRAMS:  op—job-training ' AU .
s ) e . . .
* EMPLOYEE BENEFITS: medical, major medical, retirement , . ¢
L] 0y . A ’
'ADVANCEMENT OPPORTUNITIES: Not much -~ pay incentives “
- - . . \ _ ‘\" «
- ~ .




. ) . |
NEEDS ASSESSMENT OF MORGAN COUNTY
OCCUPATIONAL OPPORTUNIrlés_} . )

COMPARY NAME : Weliiﬁgton Puritan Mills ADDRiSS: \Monticello Highway
} ’ Madison Georgia 30650 -

*

-~

\
: Marine Proddg?s | - :
PRODUCT/FUNCTION: cordage, twines, " PUONE #: 342-4864

yarns N . 342-1916 )
VOLUNTEER OPPORTUNITIES: O PERSONNEL MANAGER: John Lill )
' Roger Hawk
! OF VOLUNTEERS: 0 . .3
. NUMBER OE EMPLOYEES: 400. Female 200
: Male 200 -
) ' AVAILABILITY,OF JOB ANALYSIS | CAN PROVIDE
y v o |-p/v o, YES NO~ YES | NO ’
f_ Job Titles:
1. Industrial engineer .
fooo. ’ I A .
. *2.] Cost Accountants ; S - Y- \
3/ Electrical technician /
’ -4[Computer programmer ] ! ,
- : b v [}
N . Accountants o e '/ . '
5;_ 4. Purchasing‘ageﬁts / : : ’ ‘
Lt N / » . '
. Sales anager "~ 8: Machine /operators (7 & 8 based on incentive production after
TURNOVER RAT .
. minimum
. FLDERAL SUBSIDY: Qargeﬁ\ggifgpteed tax credits ' v
| TRAINING PROGRAMS: on-job-training ‘
Lot S T C A
" ‘EMPLOYEE BENEFITS: Insurance, vacation, retire
" ADVANCEMENT OPPORTUNITIES: Limited
; . - ‘ .
‘ N *
y g 3U
- ( " Y




NEEDS ASSESSHENT OF MORGAN- counTy

. ~ OCCUPAT1GNA], OPPORTUNITIES
SOMPANY NAME Woodkraft ADDRESS ; Highway 278
, Nadison, Georgia
.+ - ERODUCT/FuNCTIGN: Plywood/studs. -PHONE e 342-4300
VOLUNTEER OPPORTUNITIES : Nox interesteq PERSONNEL MANAGER: Julin Ulmer .
- . '_ - “‘ i

»

¥ oF VOLUNTEERS ;

| .0
‘1 a \ \

5 i 460

- . . .. NUMBER oF EMPLOYEES,
N —— " " - \‘“._——__

¢
. o R .
« B
. ’
N . ' [
.
.

AVATLABILITY OF JOB ANALYSIS
YES NO .

Q

\‘; Job Titles:
roduction unskillen.

3. dry tenders .

, — AVAILABIE =
4, utility. : g ‘
===t T

5.

lathe operator

very higﬁ - 1o problem”geplécidé

TURNOVER RATE:
o

FEDERAL SUBSIDY: wNo
\

b
*

-

]

: ‘eTRAININC PROGRAMS : on-Job-training, hhpefvisors'do‘all training
-—_-\"\_ R .
 EMPLOYEE BENEFITS, insurance, workersg comp., etc,
N A ) L . -
> Lo ) ". .~—-;-‘ . : »
%‘ADVANCEMENT OPPORTUNITIES: Yes both lateral and Nipwarg movemeny * :

. CQM#ENTS; teach attendance,

N | employce.s ) | 7‘_231 -
- ERIC L e

CAN bhovinu N

YES N0
——t———
'—-\7“

) SUPERVISOR 1
..¢_-_——-7———_-a_______,_,,+i________ - TRAINING ]
[+




' .
NEEDs ASSESSMENT OF MORca

~ it
N counry - | ' s
QCEUPATIONY], OPPORTUNITIEg - N
- " COMPANY NAH§;\.Youngylodd Motor Company ADDRESS ; Greengboro Road-
N - . ., . s : Madison, Georgig.
. . 3 . * .. L\“ ) \ . . .
PRODUCT/FUNCTION; Body, paing 8lass,  pyong #: 342<2242
] . ‘febairs, wrecker, rent-a—cap -
‘ S : 3
VOLUNTELR dPPORTUNITIES:, : j PERSOMNEL MAmpcy:R . Seott Youngbioeg .
h ) ) r.' ‘\?-“—-\._
i oF VOLUNTEERS ; None

o -
S -

-

% pe

H ' ." ’ ’ .
T workerg willing for more , NUMBER of E)

”:.'.;L’_YI’IES:' 20 , \ "
- t . +

) .- | AVALLABIL 17y UF JOB ANALYSTS
v SNV P/w | YES i

| "CAN ProvIpE
NO .| ¥ES ‘EQ :
e Job Titles: - . . . .
- _14__M§nhgninaTjr_,______~‘ i .

.

-

. . . L 3

%« JURNOVER RATE Not a big problem_although at lower levelg
] . ) ‘keep’positions filleq, .

3.

it Bbmetimes
" FEDERAL SUBSIDY;
N m\\

hard to
, 3 Lo :
No _ ) s -,
- L . . - / -
;"~TRAINiNC PROCﬁAMS4 0n~;herjbb'infoimgl v 1/2 come trained; 1/2 come untr
% . L ) ' [ .
i n, sick days, gﬁ un;on

£

:EMPLOYEE~BENEFITS: Free insurance, vhcat%g
\_‘-‘_j\ - ¥ . 3

.

ained

-

*» ?

1

© ADVANCEMENT OPPORTUNITIES: higher jobsg have been
:\*\‘\

,filled‘for a 1ong time g
much advancement ‘ ol e '

O not

. ,
* ’
- + : i s
.
. . . . .
. . .
Q




e Meia Fe L gmdar e vee A wate *U et P g . -

DAy
N
“

-~

Wi v eergenwes NF

[}
e

]

=

(=]

e

P4

wn

- ‘ FLOW.CHART .OF THE PROCESS FOR TRACKING _
P s STUDENTS THROUGH THE MORGAN COUNTY CURRICULUM -
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P sTEP 1. Student enters the system at tlie secondary level. .

K]

STEP 2. Assessment strategies completed in any or all curricular

# areas pertaining to needs ‘identified in staffingj};’eetings U
W T *

(refer to appropriqte secgion.of guide)

- ' - 2-A Assessment of vocationally related skills .

¢ - _2-B ‘Assessment of academically related skills . ) -

o 2-C- Assessment of copten;»related'skills e; identified

T by the CBE eiuster areas. -

A

STEP 3. Decide the:secondary level that student will be -placed in
(1lst yearz 2iid year, etc.) and identify course content

options as a resiilt of assessment data (refer to appro-

. ' priate section of guide). '

v PN

STEP 4. Decide the gource offering ﬁodificetiqn that will be needed

based on the strengths and weaknesses of the learner. NOTE:
- » L. T .
Each program‘opfiop should be reviewed separately (refer to

. .o g ‘
4, . -
“ ‘ 94

appropriate section of, guide).

b 'STEP 5A. Special -educator and appropriate general and
N ~ B. vocational educators meet to identify stiategies and .

o ‘C?’End‘coﬁduct curriculum modification (refer to appropriatg

-~

section of the guide). ° - : \

2 . STEP 6. Enroll- learner in chosen course options. T R

STEP 7. Monitor the effects of curriculum and instruétional inter-

_ventione-ﬁsing<formative evaluation techﬁiques (refer to €

~ 1

| > appropriate section oflguide).

STEP 8. Initiate'minog program modification if necessary (revision

within eriginal ceurse options)’

N
£
?

STEP 9. Initiate major program modification if necessary (revision

Q by changing course optionps.i
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e STEP 10. Repeat process for learner advancement to other secondary.
{7 ) levels (e.g. 3rd year, 4th year).
< STEP 11, Student exits gystem and a student followup is ihitiatfed——————“
= _at six month, one year, two years and five years in order “\
T : . to gather data for program modification and revision. .
) ‘ Fad K3 a
I - ’ >
- / 3 ’
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»
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£ , O o . .
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