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This bibhogrgphy has been compi'led as part of a continuing series Jesigned
i to mal'(e mformaticp on re'ievant dissertatiors avai’lab’le to Tnsers of thé ERIC
ol y**em. Nonthly issues of Dissertation Abstracts Intemationaf are reviewed din .
e order to compi'le -abstlracts of dissertations on, re]at‘ed topics, which thus L
become accessiblle in searches of the ERIC data base Ordering informatfon fot o
B ' the dissartations themselves is included at the end"of the bihhography B
L L0 Abstracts of the fo]]owmg dissertations are inc'!uded in this co]’lectiorr ‘
Y . e , . o
o ﬁmold, Allen David - . Ladenburg, Muriel . ' i
e THE ‘WRITER'S WORKBOOK': A TEXT - bA ICULUM TO STIMULATE PSYCHOLOGICAI. 3
S DESIGNED: FOK BASIC. WRITING . . DRVELOPMENT AND WRITING MATURITY' IN '
SR smnms LT o " COLLEGE FREsmulN . *
- Barkman, Patricia ‘Ruth .. TMcCaig, Roger A, ’ ) R
THE ROLE. OF- THE PLANNING BOARD ©*, A MODEL.FOR THE EVALUATION OF STUDENT .
fee ! IN THE WRITING OF COLLEGE FRESH- : : WRITING
. : , McNulty, Darlene ‘Marionette \_5
. Bell, Jarié E. ‘ _ AN EXAMINATION. OF THE QUALITY OF FOURTH )
P, AN INVESTIGATION OF NARRATIVE BLEND GRADE CHILDREN'S CREATIVE WRITING RE-
>~ = IN THE MXPOSITORY WRITING OF STUDENTS ~ - * SULTING FROM THREE APPROACHES’ OF Lo
b ENROLLED IN INTRODUC‘}.‘BRY COLLEGEACOM- . _- MOTIVATION INVOLVING STIMULUS, QUESTION- |
- ) POSITION COURSES _ , ING, AND VERBAL INTERACEION. (VOLUMES C
: ) """’('“‘ SR I AND II)L ' . .
1T Cummings, -Bobby Jean. o PN to
T PREWRITING; WRITING, REWRITING. . M:Lller, Bernice Jaudon 2 RN
& ~ TEACHING THE COMPOSING PROCESS TO . A SURVEY OF THE ADVANCED COMPOSIT.LON s
: BASIC WRITERS AT THE COLLEGE LEVEL AND ENGLISH .LANGUAGE AND- LINGUISTICS .
o \ .- COURSES IN TEACHER EDUCATION COLLEGES . —-;
& . D‘uszynski, Timothy Joseph « AND' UNIVERSITIES IN SELECTED SOUTHERN ~ . i
i« WRITING SKILLS, IN COMMUNITY COLLEGE < STATES - . , . ‘o
i .»” VOCATIONAL-TECHNICAL PROGRAMS: A . - oy
£~ MODIFIED DELPHI APPLICATION _ _ . Nilsson, Beth.And Watkins Cod
.o * . PARTICIPATING TEACHERS', PERCEPTIONS OF\ y S
. Ellis, Willa Mae Pa.‘lmore -AND ATTITUDZS. TOWARD A NATIONAL WRITING #
. .A COMPARISON OF CHANGES IN PERFORM- : PROJECT WORKSHOP o R
" ANCE ON"SELECTZD FACTOR-REFERENCED . / ) SUURRY R L H
TESTS IN CONJUNCTION. WITH AN INTEN- o Overton, Bésty Jesn o :’g
sm CREATJ’VE WRLTING CURRICULUM ' , AN- ANALYSES OF THE EFFECTS -OF THO
= Ly . METHODS OF TEACHING REMEDIAL COMPOSITION
Fr:lesen, Eerty < . or v ; .
THE :EFFECYT THAT' DECISION MAKING ) . Phillips, Chariotte Smith e ;
* - INSTRUCTION HAS. ON THE SIMPLE - . AN EVALUATION OFpA HUMANITIES-ORIEN‘I‘ED, A
EXPOSITORY. WRITING. OF GRADE. SIX . COGNITIVE ST FION. MODEL ‘IO, IMPROVE. . '
. 'STUDENTS: A STUDY OF INCIDENTAE .. DESCRIPTIVE WRITING 'DEVELOPNENT OF, S
. LEARNING TRANSFER K N UNDERPREPARED COLLEGE FREShMEN > RRTEASY
- Harley, Katherine gowland - . ¢ Reynolds, Harcld Mark
. THEORY AND“PRACTICE OF WRITING ACROSS . THE DESIGN AND TESTING OF A FOCUSED AND
2., THE'CURRICULUM: HUMANITIES/COMPOSITION SEQUENCED FREE WRITING APPROACH TO A -
. 'LINCAT, -SAGINAW VALLEY STATE COLLEGE, FIRST. COURSE. IN COMPOSITION FOR 'TWO-YEAR. ,_’
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“THK WRITER'S WORKBOOK™: A' TEXT DESIGNED FOR
BASIC WRITING STUDENTS s Order No. 8118684,

ARNOLD, ALLEN Davin,{p D Virginia Polytechric Instrute and State
University. 1980. 311pp. N

The purpose of this disseration has been to design materiais which
develop writing skillsin Basic Writii.g (BW) students. In the course of
creating these miaterials, current “schools™ of thought on tcaching
composition and textbooks reflecting these approaches have been examined
only to find that “tradiuonal” (or even the mosi iinovative) Approachesdo
not work because they do not consider the chargctensucs of the Jeamihg
style o{ BW swdents, whose wnting resembles what Praget termed "\ezbal

; Synereticism” in children. Rescarch has indicated thal certain techniques
like attention getting devices and advance organizers direct studentsto the
impdrtant points, which they cannot see for themselves. Combined with
these techniques is the behef that BW students need to be shown (rather .
than told) and to expenence the process of composing an effective paper

¢, and that by being shown and led through the patiems of planning and
organization. they will develop a “feel” for a well-written paragraph.a .
sense which tliey have not developed due to their lited exposure to well-
wTitlen,matenals. hEt '

This showing can best be accomphshed by the students’ expenencing
the phenomenon itself, by their being led through a so tightly structured
intellectual experience that they "apprehepd” it ~- in a gestalt sense, The
means of structuning such an expenence coasists of the use of constructs
fashioned by the instructor and “superimposed” on thegsudent.
“Constructs,” as it is used here, might mean the use of Murisucs,
algorithms, or paradigms that the student can mamipulate in mulavanous
ways, glimpsing. through the individual situations, the underlying concept.
In other words, the concept should be the end product of the students’
learning experience rather than the starung; point In fact, the totality of the
concept may not at all umes be fully clear to the students: nonetheless, they
\_vxll be able to mampulate preces of information because of the
“structuring.” in a way similar to the student who manages information

~bemuse he has mastered the concept. While this technique may seem to be
plaang a very hmited scope on the educational process, 1t does pronde the
opportunity for students whohave never achieved. at even minimal levels,
10 function competently for the first time, This apprd3ch provides life-
coping skills in the educational environment.

It must also be noted, however, that use of these matenals 1n a field test
siuation, showed that they do not contaip sufficept grarthmancal exerases
to supplement BW students needs 1n this area Consequently, thé learmng
hméalce!galskneml 10 be used :n conjunction wegh a basic grammaucal

ndbook.

M .

THE ROLE OF THE PLANNING BOARD IN THE WRITING OF
COLLEGE FRESHMEN ©  OrderNo. 8124468
BarkmaN, PATRICIA Ruts, PH.D. Indiana University of Pennsylivania,
1981. 188pp. Chairperson: Frank Como .-

The storyboard is a device commonly used by people in media
production to help organize the information they wantto use for
movies, TV advertisements, or educational and industrial
presentations. On the storyboard the concepts. either pictorially or
verbally represented, are displayed so that they can be rearranged,
added to and deleted, juxtaposed and Giscussed, elaborated upon
and developed. This researcher, having 8'background in media,
incorporated and adapted the storyboard into the planning-board
method so that coliege students could plan’and organize thejs—
material for compositions. .

--In preparation for writing five-page research papers;two freshmen
composition classes {one from Rhode istand Community College and
from Housatonic Community College) were taught how to make
and use the blanning board through the use of a slide presentation.
-After the students had gathered the necessary research, they each
board gnd discuseed
them and the organizational meihod they used. TINg discussion was
+ taped. When the finished papers were handed in, thg students filled
out questionnaires regarding the advintages and drawbacks of tbl(

" method: . .
) Tbe interviews, the questionnaires, and the protocol analysis of

- one case-study subject demonstrated that the planmng-boa{d method
1 was Yeneficial to the students in'three major ways. Through its

<

..

\

-

meterial. Through rearrangement and
» ’ ’ *
B

aphasis on visua! organization, it haipbd them set up categoriesend

R o e
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H

.
.

. juxtaposition of one idea with another, it helpeg them find new
insights and approaches which were then ly insénied before the
, fustdratts were written. Through its versatility, it eased the task of
writing by allowing them freedom to change the tréatment and macro
*  and micro structures.
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AN‘INVESTIGATION OF NARRATIVE BLEND IN THE

EXPOSITORY WRITING OF STUDENTS ENROLLED W
INTRODUCTORY: COLLEGE COMPOSITION COURSES .
‘ OrderNo. 8122501

k- Y]
BeLt, JANe E., Pu.D. Jowa State University, 1981. 155pp. Supervisor:
Lynn W.Glass ~ ¢

This dissertation makes a contribution to composition research by
enacting midrange theorizing that weds competent theoreticgl
hypothesizing with practical classroom application.

The researcher first esfablishes narrative blend as avalid
theoretical construct. She operatiohally defines the construct through
creation of an instrument for analysis of narrative blend in expository
writing. The construct and the instrument which operationally defines
it are then used to test assertions made within an experimental
curriculum design calling for the transter of narrative technigues to
expository writing {Shatfer, 1879). . :

The following hypotheses were tested within the.study:. .
(1) Narrative techniques in expository writing can be identitied and
celineated along a dimension of increasing sophistication of blend.
(2) More students participating in the experimental curricufum will
elect to use narrative technigues in their expository writing than will
students participating in other curricula. (3) Reversing the narrative
and expository components of the experimental curriculum will
reduce the incidei.ce of successful blending of narrative techniques
in expository writing.

Readers analjzed the writing products of students from six
sactions of introductory college composition classes. They rated six
writing assignments for each student from the two experimental
sections ta.measure changes in incidence of narrative blend, as well
as the effects of reversing the narrative and expository components of
the gxperimental curriculum. Pre- and posttest writings were used as_
a basis for comparison with the four control sections. :

*The study substantiated that more students participating in the
expérimental curricylum_used narrative blend in their expository -

' writing than did those stu experiencing othercurricula.There _.
was no evidence that the incr was dependent upon the
‘sequencing of narrative and expository components within the

experimental curriculum.’

Of tahgential cpncern was the relationship of writing apprehension

_to use of narrative blend. None of the instructors of either the

experimental curriculum or the control groups was suctessful in

lessening the apprehension of stulients towagd writing as measured

by the Writing Apprehension Inventory (Daly & Miller, 1975).

Comparisor) of product scores and pre/post inventory scores did not

confirm the suspected relationship of lessened writing apprehension

to increased use of narrative blend. . oo
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Daly, J. A, & Miller.,M. D. The empirical development of an instrument
to measure writing apprehension. Research in the Teaching of
English,; 1975, 9, 242-249. . .

. Shatter, J. D,.Communicating images: A narrative based approacﬂ {o
the process of writing (A curriculum design). Unpublished doctoral »
dissertation, Drake University, 1973, :

PREWRITING, WRITING, REWRITING: TEACH|NG THE,
COMPOSING PROCESS TO, BASIC WRITERS AT THE
COLLEGE LEVEL . _ Order No. 8125093
CummINGS, BosBY JeaN, PH.D. The University of Michlgan.’1901. )
247pp. Chairperson: irene K. Heller )
The purpose of the study was to determine the effectiveness of an
approach to teaching basic writing predicated on a process view of

composing=«prewriting, writing, and tevi\sion. The students in the
experimental basic writing course participated in a number of

e
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;“Structured, sequential activities in preparing their expository essays:
" (1) journal writinvy, (2)°individual and grbup prewrting sessions,

{3) student-leacher. prewriting conferences, (4) preliminary draft
.. workshops, {5) peer évaluations; (6) rewriting,and (7) student.
© “teacher revision conferences. Students in the traditional course did
. notengage in any prewriting of rewriting activities. ‘

Thees specific questions were formulated to determine the
effectiveness of the experimental course: (1) will the writing skills of
" ' the shidents in the experimental course improve, (2) will the students’
. * jn'the experimental course write better essays atthe end of the.
~—_ semester. than studentsin the traditional course, and (3). how wil the.
- students respond to the experimentafcourse? | *
f.. " Thestudy was implemented ata small, Catholic, urban university
. inthe South with students assigned to basic writing at the beginning
“ ' ofthe semester. At the beginning of the semester, each studentin the
", experimental course, (1) answered & questionnaire assessing his
" _ writing strengths, (2) received instructions on keeping a daily log,
(3) wrote a pre-test essay, and{4) wrote a history of his writing .
experiences as he was gbserved by the investigator, who recorded s
. hérobservations. A the end of the semester, all students in the
* _experimental and traditional courses wrote a post-iest essay on an
» T -assigned topic in ¢lass. Students in the experimental course also
", wrote astep-by-step account of their composing stralegies and
sibmitted all the jottfigs they used in writing the post-test essay.

, Thirteen randomiy selected post.test essaysirom each treatrent
group were scored by two independent raters. The t test revealed that
the mean s¢ore for the post-test essays of the studentsin the
éxperimental course was significantly higher (at the .05 significance
1evel) than those written by studentsin the traditional course.

“In addition, the data showed thatthe studentsin the experimental |

;" course djd use prewriting and revision lechniques in writing their
. postiesf essays. .

e ~- ° .

.+ WRITING SKILLS IN COMMUNITY COLLEGE VOCATIONAL-
... TECHNICAL PROGRAMS: A MODIFIED DELPHI ,

' ., APPLICATION ’ OrderNo. 8124716

Duszynski, TIMOTHY JOSEPH, D.A. lllinois State University, 1981.
¢ 239n. - -

S This research was concerned with identifying writing skills that
" vocational-techrical students should developduring their community |
coliege studies and determining if any of these skills were relevant o
. thestudent's career after hecompleted his technical program. A
“. . listing of sixteen discrete writing skills was incorporated into both
-rounds of a twe-rnund modification of the Delphi technique, the
~esearch methodology employed in this investigation. Members of the
Wabash Valley College Vocational-Technical Advisory Council served,
as the responding population who rated each writing skill on a five-
. pointability and relevance continuum duringeach round.
S. 7 An analysis of the data gleaned from the responses of 104
participants of both founds of the study determined that vocational
students should & 2 proficient in each writing skill by the time they
GoMnpiete their programs and that each writing skiil has at least some
" ‘relevance to the working world. From the analysis of data the author
271 concludesthat: (1) Writing skills involving business correspondenca
.- and clear, concise prose ued in business sity ations are considered
"I tohave a great deal of importance in the business world and shotkd
" pestudied and mastered by vo-tech students in anticipation of their
i . using these writing skills on the job. (2) Writing skills not normally « -
; associated with the business world are considered to have minimum
. = importance for vocational students. (3) Spelling correctly is
. ‘considered to be of primary importance in school and on the job most
£ likely bacause of the negativeimpression Caused by incorrect
T .1 apelling. . .t
[ mA s&ﬁstical appraisal pf the change in individual responses
‘between rounds of the study indicated that aithough some significant
, change wasindicated for four of thirteen subgroups analyzed, there
. -wasgenerally no significant change in responses betwzen rounds for
“ . 'most participants. From the statistical analyses of these results, the
. authorconcludes that: (1) Adistinct minority of participants were,
- .. nfluenced by their peers as indicated by the slight degree of change
- -in responsé between rounds. (2) -Most participants had a firm idea of
2% the kinds of writing skills that vo-tech students should learn in schoof
Q@ e kindg of writing skills that are relevant to the job. (3) The

-
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A COMPARISON OF CHANGES IN PERFdR“AﬁCE ON . R

QELECTED FAO‘[Q{I-REFERENCED TESTS- IN CONJUNCTION
WITH AN INTENSIVE CREATIVE WRITING 'CURNCU!..UM . e

s " v OrderNo. 8120612 - :
ELus, Witta MaE PatMone, Pu.D, Saint Louls University, 1900. 63pp, . " ;

The main purposé of this study was to find if the creative growthof , '}
afourth grade intact classroom of Students taught English through a {
cuiriculum approach emphasizing creative writidg would differ

« significantly from the creative growth of a comparable group taught . .
English through thé regular curriculum. Both the experimentaland >
control groups were from poverty-level lcinthesameschool
district and were taught by teachers assessed by their superiors as
excellent and student-empathic teachers. "Creative growth” was
assessed through analysis by Studcnt's t of mean score ditferences | °
on these selected sub-tests from the Factor-Referenged Cognitive  *.  *
Tests: Word Beginnings, Elaboration, Hidden Wordsand Different - <

K} . . B
Use of Student's ¢ for independent samples revealed pre-test -2
significant differences in Elaboration and Word Beginnings, sn po
pre-postlesting analysis was done on these tests’ results tor the 3
experimental and control groups. Pre-posttesting analyses of the RS
ditferences in the mean gains of the two groups onDifferent Uses and <2
Hidden Words revealed statistically significantly larger Gains (Different.. ¢
Uses: .05; Hidden Words:.001) for the experimental group. Each .G

N

individual group's pre-posttesting - iean ditferences then werie .
analyzed by Student's ¢ for related samples to assess'the significance
of the gains made by the diversely taught students. All experimental E
group gains were significant at .001; control group gains were N
significant at .Q1, with the exception of the results on the Different Use .23~
_test, where a.05 significant Joss was revealed. \ T
The experimental group was also pre-posttested on two RS

investigator-designed tests, the results of which were analyzed by ,
-Student'st for related samples. One test concerned the student gains
in positive seif-esteem and loss of negative seif-esteem during the
-experiment; the other test concerried the student gainsin positive
attitudes and loss in negative attitudes toward exeative writing during .
the Same pefiod. Al results were' non-significant. h
in afi instances the experimental group made significantly greatér % '
gains on the cognitive tesia. The investigator believes that the majn T
reasons for this were: (1) an environment that did not restrist .
studénts from expressing any "different” feelings; (2) the
‘encouragement for and opportunity of seif-correction; (3) the
dynamics of instant feedback; and (4) the enthusiasm and pride
engendered by seeing their work in print (typed)..The investigator
believes that perhaps the results on the attitude tests would have
been more revealing had the experiment continued for a longer o
period-of time, as attitudes do not change as rupidly as do abilities.

nmzm:crnmtgqmoxmcmmucmxm o

ON THE SDMPLE EXPCSITORY WRITING OF GRADE SIX e
STUDENTS: A STUDY OF INCIDENTAL: LEARNING 4
TRANSFER . «  OrderNu 811337 P
fﬁuj.sr.\ Henay, EDD. State University of New York at Byffalo, 1981, d

P ’ ) . RIS

The focus of this swdy is on the effect of instruction in decision making
on the quality of simple expository writing. From the population of grade
six classrooms across four Boards of Education in the Nisgara Péninsulsof - -4
Southern Ontario, thiny-ooe clesses (751 students) participated in the
study” Eleven classes (250 students) made up the control group, eight
classes (185 students) received instruction in decision making using the’
“regular” model and twelve classes (286 students) seceived instruction in
decision miaking usirg the "complex” model. Afier 2 treatment period of
five weeks, subjects were administered a simpls expository writiog post-iest. -
subgroups do sppes to perform better (high and average achievers) or-
instiuction in decision making. Transler effects are adsocisted whh two-wa ;
interacion effacts betwoen studéat achitvement level, complexity ofthe .
trestment mode) snd sex, suggesting the possibilify of an intervening, ° ¢
variable, reflectivity, and the need for further study of the mental processes; .~ .-
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s 1ti6n of the Delphi technique that was used in this study 1s an RD1€, relect 2ed for i)
3 iate"m‘ea(ébme'tWO!oaytoano!vsmqmberw'he , underp * mple expostioey witiag 1nd deckion making. T
_business community in a shared curricukim input exercise. . S A T Y SIS




-~ . -

: THEORY AND PRACTICE OF WRITING ACROSS THE
CURRICULUM: ﬂUHANlTiESICOﬁPOSITION LINK AT .

: SAGINAW VALLEY STATE COLLEGE, "1977-1980 .
-’ d OrderNo. 8125049

Hamiey, Kamme Howuno. AD. The Un:vcrs:ty of Michigan, 1981.
207pp. Chaifman: Alan B. Howes . .

e Writing.Across the Curriculum and Discipline-Based Writing
: programs represent attempts to involve students in mbre writing in sl
their classes’and to link that writing to what students are leaming in
subject ureas other than English. Thesa programs rest on certain
‘ theaties about the nature of the writing processand the relationship
M. between writing an learning which suggest that writing can be an

- important vehicle for dzscwenng and formulating ideas for the self, as

.
.

4

= we!l as providing the means thfough which ideas are communicated Y
E to an audience. Writing can be’central to leaming. Therefore, all Lt .
teachers shauld use writing to promote effective ieaming of their

b discipines.

Since 1965,many Writing Across the Curriculum and Discipline-

' Basad Writing programs have been implemented, based on the .
S { wmg'qsumphons. riting is notthe concern solely of the Engliah
i "department; linking writing with other learning improves motivation; in
P e order to learn to write, students must have somcthmg to write about;
' writing growth is fostered when writing is dorie to understand a
3 subject; writing should be seen as'a process; writing is feamed above
ait by wmmg. 0 rem'occement and practice are essential,

A Dvscnphne .Based Writing course has baen'developed and taught
at Saginaw Valiey State College between 1977 and 1980. Called LINK, -

T the| programnoms freshmen courses in Humanities and composition, .

< *  jeading to student improvement both in writing skills and in mastery of
course content. Specifically, the LINK program has helped students to-
develop motnvatlon and confidence for writing; to use writing to
discover ideas and toforge bonds between the self and the material
. studied; to develop reading skills; to develop abstractive abilities and
s .-the ability to summarize; to transfotm ideas effectively for an
: audience; to write for a variety of audiences; and to gain an
undemmdm of, and control over, writing processes.
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‘A CURRICULUM TO STIMULATE PSYCHOLOGICAL
DEVELOPMENT AND WRITING MATURITY IN COLLEGE
FRESHMEN OrdurNo. 8126738

LADENBURG, Muma.. Eo.D. Boston University S¢hool of Education, ,
== ~q981; 198pp: Major Professor: RalphMosher . g

R , The study is an attempt to buiid upon previous researchinthe area
[ ‘ot developmenw education indicating that it is possible to stimulate
- the psychological development of ad ents through specially
« designed curricila. Because much of the resaarch inthemo!
I . compositional skilis indicate that Writing Maturity is both, éh
5 developmental and based on cognitive processes in guiCh the same
% . way&sego and moral deselopment appesr to be, the resurcher
£ " | sttempted 10 Stimulaie development in writing maturity and
i 5psyc processes and, at the same time, investigate the .
LA

hological
remmdupdmoldeve%opmmmmcoﬂpemwincompodm
:‘\ “Two groups of late adolescents enrolied in a required Freshman
* Composition Coucee at & four year coliége were designated as the
- experimental and contesi groups respectively. While both classess met
- bascccoummowmbaanﬂoﬂhbymsnglhhoeommt.m
P immmudmmumwawwdmcﬁmm
mwmmwtfnmunvuhbudux-rdouwﬁon
" and soll-aateem.
mmmaummummm
1 (1) Significant diferences (p< 01) were found among the mean seil-
estoem scores for four sex-role orientations in the student sample,
(2) No significant difference (p >'.05) wis found betwéén mean sel-
" esteem scores for males and females in the student sample. (3) No
. significant differénce (p >-.05) was found between the mean self-
- estesm scores for vocstional-ischinical fémales and comprehensive
.t highschool females. (4)- No significant difference (p> .05) was found
. -between the mean seii-esteem scores for vocational-technical males
. #nd high school male. (5) ‘A significant difference (p < .05) was found
r‘mnﬂnmuwﬁnmdfmmmmm fole scale scores on
&L@AW@MM“WNMMM
T88. (6). Significant dfferences {p < .05) were found among
TLuency distributions of ferale and male stucents of both .
.aducational seitings for three of the ftur sex.role crisntatisne:

~

~

. mponmtﬁnqudmsstudybthnendommdmuwogymus' :

RS _ (R

.

Moml“pun‘mdno M(pm) -;
when sex-role oriertation and sei-esteem were compered with . 3
;u‘:dmwmmmunwmy!Mwmm -

ﬁ‘mo‘m role development in ldte adolescence, the most L

orientation mommaﬂwﬂmtmmbvddadtm.

lrrapectiveofgmderoraecondnyacademictrﬂdng The CoA
implication of this finding is that adolescent society is changing and
not restricted to stereotypic molds as hypothesized. Some students £

will undoubtedly choose to follow {raditionsl sex-tyged roles,

however, factors independent of sex and school are encouraging the
development of behavior patterns. itis hoped that the changes :
which are dge will lead to further development of pctential in a Y
gmmmdkuwdqahmkmmoocmy
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A MODEL FOR THE EVALUATION, OF STUBENT WRITING
rd Order No. 8117082
McCuG. RoGER A En.D. Wayne State University. 1981, 16lpp.  ~

Puipose. The purpose of the study was to dev clop a yalidated medel for - °
the evaluaton of student writing in grades 9-10. - s
Procedure. The degendent variables for the construction of the model
were the consensus ratings of a sysjemadc sample of impromptu student
writing on seven levels of proﬁaency The independent varigbles wese the
data collected from an analysis of nineteen primary traits hypotkesuzed to
relate 1o the orerall ratings. The method incluged these levels of analysis:
) Correlation analysis, using the Pearson’ Product Moment method, to
investigate the relatonship between each of the primarn graitsand the »
overall raungs. (2) Percentle distribunons of the dau for each of the
primaiy traits o determine the high-ness or low-ness of tl.¢ data within the
research sample and o project the findings to the enure student body from
which the samples were collected as a test of the reasonableness gf the  *
findings. (3) Profile anal)su w0 investigate the manner in which DS
performance in the various traits of writing combms toinfluence the
judgments of teacher evaluators. :
Findings. A seyen-les el ladder-type e\aJuauon scale wasconstructed - -
from an interpretation of the findings. The scale sets forth a*model of the
relatipnships between each of the critical traitsand the overall ratings,
including the level(s) at which each trait appears 1o enter into the R,
e«dluation process. Some traits were found to be critical in determining i
placement on cerizin levels in the low zones of the scale, and other traits ~ *
were found 1o enter the evaluation process in the high 2ones of proficiency.«
The findings imply a theony of evaluation and contain several useful -, _
conclusions about sudent writh.g. The evaluation mode! has magy T
potentie’ ¥§asa measurement tool for research, eva.luwcn. and o
instruction.
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}:xmn\mow OF THE QUALITY OF FOURTH GRADE - _
am.nm:.\"s CREATIVE WRITING RESULTING FROM THREE . °
PROACHES OF MOTIVATION INVOLVING STIMULUS,
‘QUESTIONING, AND VERBAL INTERACTION. (VOLUMES 1
ANDI) | . ~N OrderNo. 8114283 | -
McNury, Duu:szM.«mm PUD. The Universi !yoﬂov‘u, 1980. v
mm) Supefvisor: Professor Beatrice A. Furner i

\ e
~~ The purpose of this study was to gain empmul evidence conet mﬂ the -
effects of three methods of instruction for stimulating creative wmmg in TG
fourth grade children. The three methodls involved motivaying creative >
writing with a stimulus and questioning strategies which involved verbal
interaction, 2 stimulus with questioning strategies and no verbal mtcucuotfl
. and with questioning strategies alone..

A major aspect of the study was the implementation of three series of
- researcher planned ereative writing lessons on broad topics. Twelve lessons -
were implemeuted by the classroom teacher every two 1o three weeks froh "]
" Sep loutheen'eusorsudwumxenu W
oo the overali tht} of writing and onsyntactic development i

“The following questions warranted specific analysis and discussion: -
(1) How did the writing of children who participated in directed Jéssonsin B
creative writing which involved a stimulus with questioning Strategiesand - —
verbal intéraction between the students and the teacher compare with
childrenr who were involved with the sarfie stimulus and questions for o
internal response bu who were not involved in verbal interaction?(2) How - -
did the writing of chijdren who participated in directed lessonsin crgative |,
-writing which invelved & simuhus with questioning stratagies and verbal-
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of questions for internal
verbal interaction or a stimulus? (3) How did the
wriung of childfen who paricipated in directéd lessons in crestive wTinng
olved 2 stimylus and questoning strategies for internal response
0 verbal interaction compare with children who received asot of

’h . questions forinternal response, but who were nct invoived with vesbal
» interaction or a timuhus? i .

. The experimental mmple was composed-of 260 children, five malesand
five fegnaies randomly selecied from 26 founh grade classrooms from ten
Towa public elementary schools. Samples from 158 childreninten
additional tlassrooms were used 1o control for the effects
the order of simuli. - )

Lessons were designed that encompassed a methodological procedure
- which involved: (1) a motinn‘gn. period on a broad topicin orderto

generate interest, (2) o:’%zﬂizzzion time, (3) a wrjting time, (4) shaning
of ideas, and(5) foll activities. *

Two pretests and two post-tests each motivated by a fiim or a story,
mq;e@/vely. were administered 1o determine student writing level at the
injtiation and conciusion of the experimental study. ,

Following collection of the data, two assessmeants were carried out by
i teams of trained raters. The first involved holistic scoring which entailsa
: reader’s impression of the whole piece of writing. The second provideda

ing and

.

measure of syntactic development using T-unit Aralysisc ]

Based on the statistical resul's found in the study it can be ->ncluded
that: (1) The overall quality of writing of children who participated in
planned experiences consisting of motivation with the use of questioning
for internal response was significantly better than stories that were
motivated with only a stimulus 25d questioning for intemnal response.
(2) Although the mean scores of children who were motivated with
questioning and internal response were greater for those children who
‘were motivated with a stimulus, questioning, and vérbal interaction these
différences were nof significant (3) The quality of writing was
greater for children motivated with a stimulus, questioning, and vepba
interaction than with the same stimulus and questioning for in!
response, although the differences were not significant (4) Atthe fourth
grade levelthe overal] quality of writing is ig favor of females. (5) The
overall mean scores on mean T-unit length and other syntactic variables
that were considered in thisinvestigation were in favor of females. -~
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A SURVEY OF THE ADVANCED COMPOSITION AND
"ENGLISH LANGUAGE AND LINGUISTICS COURSES IN
TEACHER EDUCATION COLLEGES AND UNTVERSITIES IN
SELECTED SOUTHERN STATES ' Order No. 8117202
MrLLER, BERNICE JavDON, PR.D. Indiana Unmiversiny of Peansylvarua, 1981
188pp. Chairman: Patrick Hartwell

» The purpose of this study was 10 determine the nature 2ud extent of .
‘curncular offerings in advanced composition and English language and
Lingistcs coursss for the presservice English educaunon majors. The
mveStigation sought answets to the following questions: (1) What was the
nature of institutional and departmental data as they might have affected
the currictlar offerings in advanced composition and Englsh languageand
linguistcs courses? (2) To what extent did curncular oifenngs 1n advanced
composition reflect recent compositional trends and‘pracncesj (3) What
was the extent to which theoretical concerns in English languageand  ,
linguistics eourses were emphasized in the surveyed schools? .
Population. Thesample was based'upen eighty-nine tespondents from a
total of forty-six four-year teacher educatidh colleges and universines in
« selected Southern states comprising: the population were_boumana.
" Mussissippi. Nonh Carolina, South Carolina, and West Virgima
Procedure Thisstudy involved: (1) construction and mailing of three
questionnairest-(A) For English Department Chairman. (B) Advanged
Composiuon, and (C) Enghsh Language and Linguistcs: (2) the collation,
tabulaton. and analyses of data: (3) reporting of the ﬁ_ndmgs: and (4) the
presentation of the summary. coanclusion, and implications
Findings and Conclusions, The analyses of data based on the eighty-mue *
responses revealed the “atlowing: (1) Institutional and depgnmental dawa, ,
~along with specified emph..<es, might have affected the curricular offenngs
in advanced eomposition and English language and linguistics courses.
Similarly. procedures and emphases in the English departments affected the, -
saffing of upper division courses. their content and materials. and the
evaluation for advanced composition. (2) Methodology, content. and
@ valuation in advanced composition for English education majors were
l C‘)und, for the most part. to be traditional. However, some findings did
1owevidence that some of the recent compositional theories and practices
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were used 1n the cousse. (3) An overwhelming majonty of the schools in
the surveyed populanon did offer two or more courses in English language
and hnguisues Yet the emphases on theoreucal concerns remained
tradinonal, albert findings did reveal that some consideration was being
ghen to transformauonal grammat. semanuc Linguisuces. regional, social,
and ipcal dialects. :
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"PARTICIPATING TEACHERS' PERCEPTIONS OF

AND’
ATTITUDES TOWARD A NATIONAL WRITING PROJECT . * *
WORKSHOP ¢ Order No. 8120118

NILSSON, BETH ANN WATKINS, PH.D. Georgia Stare
Education. 1981. 260pp °

‘Purpose. The purpose of this study was to describe the partitipatiag
tezchers’ perceptions of and attitudes toward the Summer Invitational
- Workshops held by the Southeast Center for the Teaching of Writing
(SCTW). Funcuoning for three years as one of the Naticnal Writing Project
Centers, SCTW conducted four workshops aimed at improving student ~
writing by bringing together enthusiastic wnting teachers from all levels
and having them share successful1echniques, engage 1n personal writing.
and invesy rrent theory and zesearch ; v
Methods o Procedures, The research was conducted in two phases.
First. of the 80 participants who completed workshops, 60 responded toz
three-part maii attitude survey, created for this study. The first part of the
survey elicited responses regarding participants’ perceived atntudes before
and after the workshop toward 43 teaching strategies. These data were
analyzed using titests for non:ndependent samples to determine the
stanstical differgnce between means of before and afier responses, The
seconq pant of the survey consisted of seven items which required
parucipants to rate the workshop in terms of its apphcability. These
responses were analyzed by totaling scores and findthg means. The third
panuof the survey, consisting cf descnpuve data about respondents and

their overall rating of the workshop, was analyzed by thbulaung totals and
means where appropriate. :

The second phase of thé study included the content analysis of eight
intensive interviews of subjects who were chosen in a stratified random
sample from the respondents in the mail survey. Analysis was conducted.
first for each individual assigning 2 system of enumeration to each of the
responses to categories in the Interviewer's Guide, designed for this
research. Next. the researcher compiled the combined responses of ali
subjec ; across all categories. *

Results. Analysis of the mail arttitude survey data revealed that
paruaipants changed significantlyan their atutudes toward teaching
sirategies. They also found the workshop ideas applicable to their teaching
situations and rated the workshop as being a very valuable expenence for
them. Content analysis of the interviews vedfied and expanded the findings
from the mail questionnaires.. ’

Conclusions. The following conclusions were drawn from the study.

(1) With only few excepuons, parucipating teachers were highly
enthusistic about their expenences with SCTW and percene them to have
had an impact on their teaching of wnung. (2) Teachers receming SCTW
tramming perceived.that they could use workshop strategies in their teaching
stuations and demonstrated sigmficant change 1n z2:unrdes toward using
workshop strategies. (3) After the workshop expenence, paruapants moge
often taught wnung asa process rather than as a product, used a vanety of
techniques to teach wnung, and fnvolved students in the wnting and
ediang process through the,use of peer , sponse groups. Teachers also
increased the amount of student wnuing they required. Further, they
perceived that they were more tolerant of dialect differences and cpen to
modifyang or changng therr methods of teaching grammar and m cs.
(4) Participants viewed themselves as being more enthusiasus towart the
teackang of writing and morexconfident 1n their own abihities to do 2 good
job. (5) Afier the workshdp, partcipants more ofien perceved themselves
a5 writers who could share their wning and wnung experiences with their
siudents. (6) Parucipants were more mterested 1n conducting and learming
about research inthe teaching of writing afier the workshop expenence

(7) Parucipants were posiuve about presenting inservice workshops and
felt quahfied to conduct them. (8) Parocipants offered severalisuggesuons
for improving future workshop programs; however. they were extremely
supportive of the efforts SCTW had made in the past
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AN ANALYSIS OF THE EFFECTS.OF TWO-METHODS OF ¢
TEACHING REMEDIAL COMPOSITION \ , Order Nc. $109295
OVERTON, BETTY JEAX, Pu.D, Gecrge Paabody College for Teschersof -
Vanderbilt Universiyy, 1980. 109pp. Major Professor: W'um‘l"mn‘

is study compares the effectivenes of two tesghing methods in
was evaluated by statistical snalysis of test scores and composition grades
frooyan expesimental and coatrol group. The experinsental group ~
participated in instruction which was designed 10 eliminate grammatical
usage errory through individualized student conferentes with an instructor.
The control group participated in 8 traditional lecure-demonstration
ficourse. . v

Fomranedhlmpodtionmmr@dmwdinthesnidy.m R
er served as instructor for all classes. Two classes were taught using
¢ conference method and two used thie traditional method, Forty students
were enrolied in the experimental course and thirty-eight sfudents were
enrolled in the control course. The effectiveness ofthe twpmodels was
nined by comparing diagnostic and achievement test scof€s and pre:
and postwriting grades. Tne hypothesis proposed that: {1) Swdents |
partiapating in the experimental method would schieve higher test scores
.on the achievement d¢sts than would students using the vontrol method.
(2) Stdergs participating in the experimentyl method would showa
greaier decreaie in serious grammatical and usageefrorsin written gy,
compositions than students ucing the coatrol method: the) _

~

The statistical analysis of the dita found no significant ditference in
effectiveness of tvo methods used in this study. However, an attitudinal
survey revealed that the students preferred the control method overthe «

* experimental method. . : , °
" " From the ampliog used ia this study, individualized conference
sessions do not seem t9 eliminate students” grammar and usafe errors more
effectively than does the traditional 2pproach. Itis recommsnded thet
further research be done using the two methods overan ﬁmded period of
time. Also it is fecommended that the two methods be used to sdyther
" feawures/of writing such a¥ organization and developmen; techniques.
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AN EVALUATION OF A, HUMANITIES-ORIENTED, COGNITIVE
STIMULATION MODEL TO PMPROVE DESCRIPTIVE WRITING
DEVELOPMENT OF UNDERPREPARED CO

‘ - _"Order No. 8117643

Punutes, CHARLOTYE SMITH. Pu.D  The Lousiana State Un{vemr_v and
Agnicultural and Mechanical Col, 1981. 165pp. Supervisor. Dr. Fred M.
Smith I
The primary pu of this invesugation was to testthe efficacy of a
humanities:oriented, cofnitive stimulation unit, incorporating visual and
verbal stimuli, observagon practice, inferencing skills, and prewnting. on
- underprepared collegé sadents’ ability 1o write descriptite compositions.
Two randomly assigned 0006 freshman composition classes at Louisiana
State University represented the fopulation group Thesestudznts were
judged to be deficient in basic level compesitisn skills afier having been
tested on the ACT and'after having written diagnostic composinons
During the Fall, 1979 semester, the forty-five students tested in this
investigat‘on represented a larger population group of 1.219 students
identified «s "Basic Skills™ students who were enrolled in 2 total of fifty-
eight sections of remedial-level courses Both the experiméntal shd the
control groups wrote descriptive compositons duning a fifty-minute class
period before and afier the nine-week treatment period. The expenmental
group expeneaced a humaniues-oriented, cognitive simulaton umt,
constructed and taught by the investigator, white the control group received
the traditional, grammas-centered, wriung practice instruction drawn from
the course syllabus recommended for 0006 English students by the
Freshman Departmental Staffat LSU. <
'" Anorigina!, pilot-tested analy izalrauing scale, listing eight critena for
effective descnpuve wnting. was used by fivg readers in a controlied
reading setting to measure dhe effectiveness of pre and positest )
compositions. An analysis of covariance and t-tests were used (o determine -
what statistically significant differences occurted between the two groups
An additional treatment Dy level analysis of gain scores was used to
ascertain a possible interaction effect of English ACT scores on high and
low student responses to the experimental treatment. In addiuon to these
statistical analyses. a subjective analysis of six selected posttest themes. the
three best ones from each group..was conducted to determine what, if any,
& “anical differgnces existed in the experimental and the control gfoup
205itions. ~ .

-
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193pp.

. 1o an entire
LLEGE FRESHMEN - /—\gmgmng an extensive senes of focused free wnung assignments whech

3

-
-

Consideration of tire stausucal data compiled dusing this investigation
appeared to warrant the following conclusions: (1) The experiment) -
group and <he control group.both improved their descriptive wpiing skilis
sgniﬁhnl}). {2) Although mean scores pointéd toward shightly greater .
improvement in descriptive writing skill among studentsin the
experimental group, these gains were not statistically significant at the .05
level (3) A rcaunent by level analysisof the gain scbres sugsested 2
differenual effect of the expenmental treatment on reluctant wnters whose
ACT-verbal aputude scores were abor ¢ 3nd below the group median of ©
twehe Maximuri gains were made by the igher ACT group (witd scores *
of 13-17) Miramum gains were made by the lower ACT group (wgth seores
f12 orbelow), - ) .

The pnmary implit-tion for weching and rescarch revolved around the

* third conclusion. The posiave response to the experimental treatment by
the more capable wnters su2gested that the humahities-onentad, cogmuve
slills approach may be an effective toolfor teaching descnipuve wnung.
This cgaclusion 1s Qrengthened further by the fact that the high ACT group
under the controlleld, gramn¥ar-centered treayment failed to demonstrate
comparable writing growth, .

THe subjective analysis of six selected composions indicated Supenor
-ability among the expenmental grcup wnters to do the fc}lowang tasks
when wnung: (1) to focus their descnptions Zround a sontroting 1dea or
domunant ynpression; (2) to expand their composinons by including more
reievant, supportive, and representztive facts, details, and obsenvauons,
theréby producing more inclusive, unified compositions than their
counterpans in the coatrol group: (3) to approach then subjects with more
mtense imagery. more engaging voice, and more effectvely orgamzed

- frameworks,
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*THE DESIGN AND TESTING OF A FOCUSED AND
SEQUENCED FREE WRITING APPROACH TO A FIRST
COURSE IN COMPOSITION FOR TWO-YEAR COLLEGE
STUDENTS ' Order No. 8118447

Rev~orws, HAROLD MARK. D.A. Carregie-Mellon University. 1981,

.

. P

The main purpose of this sfudy was to expan the free wniting heuristic *
%rst course in composition for two-year college students by
F4
*awere sequenced in a deliberate movement from the personal ind egocenuic

tothe world-centered and abstract. No text was used in the experimental

course. and all instruction centered on studerit-produced material from the

fecused and sequenced free writing design, moving fromiinitial free .

writings 1o first drafts, 1o eventual polished and structured coinpositions. A™ ¥ .

second purpose of this study was 1o test the eJecuvendss of thie

c_:.ﬁcnmcmai course when compared to a regular first course 1n

composiudn.for two-year college students 1n which nuo free wnting was

used. .
" The author taught concurrently both the expenmental courseand a |
tradisonal course wath no free wnung. At the conclusion of the courses «
essay s from students in both classes were evaluated holisucally using an
analy tic scale 10 determine effects of treatment in the expenmental course. -~
Computer analysis of the stausucal results indicated no Sigmificant
differences on any of three dependent vanables measured. wnung
performance as indicated by ¢s5ay rating scorzs on pre- and posttest essays,
fiuency counts on pre- and postiest essays, and T-unit length counts on pre-
znd postiest essays. Evaluauqns from students in the expenmental class,
however, did indicate a high degree of pedagogical success for the
expenmental method, as did subjective impressions of fhie researcher,

fn this study sigmificant differences were {ound to exiSt between test

groups pnor .o treatment. Thegefore, a sumilar study 15 needed under
condivons in which random s€lection of parucipants 1s possible. Because
students responded enthusiisucally to the focused and sequenced frec
wnuing design, further research into free wnung as a method of teaching:
composition and further development.of free wntng methodology should

hﬁ_c.)couragcd
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. - YHE COGNITIVE DIMENSION OF WRITER'S BLOCK: A
1. ©  EXAMINATION OF UNIVERSITY STUDENTS
L : Order No. 8121047

« Rose, MicHagr ARTuONY, Pu.D. University of Gal¥ornia, Los Angelss,
1981. 338pp. Chair: Professor Richard J.

The purpc e o3 this study was to demonstrate the existence of
cognitive dimension to writer'a block. That is, that some ]
fundamentally t writers might be stymiad not by emotional

mitations snd problems like rigid compasing rules, inadequate of
inflexible discourse plans and strategies, misleading assumpligne
about'writing, conflicting rules, clansg, or assumptions, editing?

esrly in the compusing process, and evaluating with inappropriate or
inadequately Understood criteria. _ ‘

. ' Adefinition ynd preliminary model of writer's block were posed
and an icentitying questionnaire was developed. Refined over tjve
edministrations, the questionnaire's items, which were categorized
under five subscales, contained indicants of blocking'(e.g., “Itis
awfully hard for me to get started'on a *) as well as indicants of

. cognitive/behavioral and cognitive/attitudinal processes (e.9..

< “When | write first drafts, | try to make them grammatically perect”).

i°%  Behavioral items provided 2 way to identify without relying on the

o -possibly misinterpreted term "writer's block,” and . .

a- cognitive/behayioral and cognitive/attitudinal ilems made pgssnb_le .

7 further classification of types ~f blockers. On the final gdministration,

the questionnaire w>« given to 351 undergraduates rangling from

freshmen to sniors, mathematics to English majors. Reliability +

analyses demonstrated that the questionnaire wis _psychometncal}y

. sound (mecian alpha coefficiert: .82), and correlation and regression

. analyses supported the study’s conceptualization of writer's block by

« demonstrating positive moderate relationships between Blocking (the

: behavioral subscale) and the copnitive/behavioral dpd  ~

cognitive/attitudinal sube zales, P -
‘ 1 students wercmenselectod--baﬁd on & Mix of

: m:l'ee"r:eo:“t:: fﬁa tow Blocking and varied other subscale scqrw--!gr

- a fdrther study, a stimulated recali exploration of the composing’

processes of blockers and nonblockers. Each student wrot|e an essay

: of asingle, typically complex univeristy topic. The student's . oithe -

w ° cognposing was videotaped and, immediately upompletmn e

* essay, the tapé was replayed and the student was G ionegabout

his or her-behaviors-e.g., pausing and Itmng-_ou‘T (The assumq:;op

here, adoptedrom Benjamin Bioom, is that viewing the tape will

> stimulate recall of mental processes occurring during c_omposmg.)

3 The student's commentary was audiotaped anc transcnbed..?é _

- ¢ Student essays, tapes, and transcriptions (calied pretocdls) were

R then analyzed. Essays were evaluated with anax ylic scale_. .

" * prewtiting time and pausing time were measured irom the vndeotapre‘,’

and words produced and deletéd were tallied tryn-scratch paper &

- esseys. More importantly, the protocots wer_ganalyzed tfromthe '.o!

: perspective of the study's cognitive orientation; thatis, expressions

rigid rules, misleadiny assumptions, etf-,, were taltiad. Be;ause_!he

) number ¢f students in this segment of the Study was, of necessity,

small {six blockers, fopr Mnblockefs), tests of statistical significance

: were doemed inappropriate, but the direction of the rsuhs(:l trA:eM -

foregoing analyses consistantly supported the stidy’s rrz:»d:m r(e's .
well, supplied, sdmittedly limited, évidence of mequatngnnu e
. validity.) Generatly speaking, blockers, as 6pposad tof oc_vea
h spent more.time pondering, turned in shorter essays, and received
lower evalutions on those easays; they voiced more rigid Composing
rules, misleading assumptions, negatjve evaluations, and 1ew§fm
% functional composing strategies. Furthermore, they were contii
more often and more frequently edited their work pr'ematurely. "
In addition to compasative tabulations, the'$tudy’s data were aiso
. wiitten up inten case studies, some of which ‘p!o\nde dramatic
# Y ustration of the study’s cognitive prccepts.,"
. . _;f..

Y
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SYNTACTIC AND RHCTORICAL ORGANIZXTION ‘AND THE
. TEACHING OF FRESKMAN COMPOSITION , Order No. 8117924
©" ROSEN, LEONARD JAY. P D. .The American Uniyersity, 1981., 44pp

Thiepurpose of the proposed research is to.explore the relationship
. presumed {0 exist bcz,wgen the syntactic and rhetorical ccmpogents of
;" O xitions and to determine an appropriate ethod of instruction based
 E MC that relationship. Grammarians and rhetoYicians agree that there are
- mensions (syntactic and rhetorical) o “well-formed™ sentences, but
_.. . tney disagree as to which element has prmacy over the other.

e .

‘difficulties, as is populsely imagined, but, rather, by primarily cognitive .

-

N .
. «~

Grammarians argue that the principles underlying sentence-levsl measing
account for paragraph and essay-level meaning; rhetoricians argue tie .
reverse. The present research is designed to explore the possitility that both .
explaniations are coffet, that Syntax and rhetoric are ausonomous
components of compositions but that theyaso operate according to one set,
of perceptual principles—~analysis and synthesis—-which is applied differently -
a the levels of the sentence and the paragraph/essay. Thus, a student

whose syntactic and thetorical skills develop at different rates might

produce 2 composition that is organized intelligently at the level of the - .
essay but is exesuted poorly at the level of individual sentences {and vice ’
versa). The claim has direct importance for the teaching of composition: if
the same perceptual principles (analysisandsynthesis) can be observed to
opergge at the levels of the sentenceand the paragraph/sssay, then one -
could expect tire writing gf students toimprove to the extent that these - Y
prnciples are made expliai: in the composition classroom.

The proposed experiment is désigned to test the validity of this claim. SRY
Twelve f(ahman-composilion classes at°'The American University are N
wvolved in the expenment. Three groups will receve ephatinstniction in
the principle of analysis and synunesis as it applies to the writing of
composit“ons. Three groups will receive suth instruction for the level of the  *
sentence ind three more for the [ével of the paragraph/essay. The
remainir.§ (control) groups will receive no such instruction, The research
design’y redscts that the wnting of students who receive exphit instruction
1n analysis and syfithesis will be judged supenor (holistically and along
dimensions of rhetorical and syntactic matunity) to the writing of students $
in the other groups. . 7
_ Having presgmied the research-proposal, the autho flers a cnuque of 2

pilot study conducted'at The American University (duni g fall semester, :
1980). upon which he baked'his proposal He then demonstrates the .
uscfulness of the theretical orientation underlying tie expenmental design R
by conducting a "close reading™ of 2 student’s paper.

-

FUTURE PRIORITIES FOR COLLEGE AND UNIVERSITY N
WRITING CENTERS: A DELPHI STUDY OrderNo. 8124699, _ -,

SC_ANLON. BerTye Bene, PR.O. Georgs Peabody Co:ﬁg'e for Teachers '
of Vanderdlit Unlversity, 1380. 154pp. Major Professor: Ralph E. .
Kirkman . .

College and university writing centers expanded rapidly during the
19605 and 1970s in attempting to teach writing $o the changzing
studentgopulatior.. Generally, writing centess adapted their functions 4|
-‘according to individual institutional needs, strugg'ed for aceéptance
as a stable part of:the curricutum, and through inquiry ar. innovation .
expiored productive methods of teaching writing to students from. <
various educationa: and cult: sal backgrounds. Yet literature indicates -
coltective planning for their development ahd expansion is ’
nonexistant.

In this Study | establish guigelipes for writing center development
based on arioritics experts determine as mast crucal tor successful ’
writing centar operation. To generate these priorities, | employed a ,
modification of Rand Corporation’s Delphi techniqucin an *
anonymous, three-round survey of selected writing center directors.

In Round I, I'sent questionnaires to twenty-six panelists agreeing to
participate and asked them to list three to five priorities for a college

or university writing center over the next five years. When | received

this information, | red: ~2d the list to thirty-seven generic griority
statements. In Rouno u, | mailed respondents an introductory letter

end Questionnaire 2, which consisted of Round | priorities expressed .

as generic statemants with instrugtions for participants to rate each .
item’s importance. ! obtained results from this round by attaching a
numerical value to each response from most importantto least -
important. Witl: the return of twenty-two usable responses to

Questionnasire 2, | tabulated responses to determinesconsensus for

each item. In Round lil, | forwarded zn introductory letter and ¢ -
Questionnaire 3 to each Roung Il respondent. On this questionnaire I
compiled three columns of revited infofmation for-eachitem and a

fourth column for the participant to enter a new rating. | asked .
participants to reconsider their original rankings and attempt to reach ..
a group consensus on each item. The saventeen employable

responses td Round lil formed a hierarchical list of twenty priorities

< for future functions of college and university writing centers: address

students' immediate needs; help students become self-dire~ted,
independent writers; build students’ confidence; help students with
advanced writing tools; secure administrative and faculty support;
integrate the writing center into an academic department; integrate
writing skills instruction into the total unwversity curniculum; assume |
responsibility of teaching all grammar ganscription skills; employ only -
nstructers and directors who desire the position; open services to
entire university; regularly evaluate the program; develop a faculty

— - A
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remedial programs; augment Erigli€h graduate student training; teach
vaitten langusge conventions as conventions; teach cntical thmkipg’;
develop a basic ski'is file; discourage academic failure "dumpin
sround Wmage; augment teacher education program; and expxnd
teaching materials. . ' .. N

[Few clear breaks occurred between the means of successively
ranked priorities; therefore, | considered an arbitrary grouping with  +
three groups of statements arranged from more important to less
important.d eiso incly fourth group--the seventeen unranked

tems from Round Ii. Then | examned these priorities l?t basis for

measures). but those students who were above average to begin with
r_nade some gains 1n the expernimental group, but lost ground in the
control group. Hypothesis (3) was rejected, asthere was no
significant difference bétween control and expenimental’groups on

* writing anxiety. Hypothesis (4) was gccepted, as interviews with
Garrison meinod teachers, most of whom were using it for the first
time, showed them to consider it 8 superior method of teaching
composition, and one which eliminated several of the drawbacks ™!
teaching writing. while at the same tinie enhancing student/teache
relationghips :

Q . P
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VALUES CURRICULUM FOR DEVELOPING COMPETENCY IN ‘

THE PRESENTATION OF ALTERNATIVE{DEAS IN WRITING" ,
. . LOrder No. 8118216 |

WINDER, BARBARS DiETZ, D A. State University of . New York at Albany,

1981. 190pp. : .

Several authorities in the field of teaching writing define good writing as
the logical development of alternative ideas. The purpose of this study was
10 davelop a values curriculum to help students to Jevelop competency in
the presentation of alternative ideas in wnting. The cogmuve -~ .

performance. Secondly, the fifteen-week semester 15 100 short for students

1o assmilate the skills tequired.by this cumnculuti Careful selection-of the ~

essay tests and a longer tme period allotted for the learning process arethe
two factors that would allow for 2 more effecuve test of this cumculum -

N developing guidelines. . . 008 .
: To develop guidelines | aranged statements into four areas anc xvﬁggff&giﬁnmpgﬁﬁzﬁﬁ eun’g;ﬁ; g’g g’ ‘:z‘:l:] This
: subgrouped them according to experts’ recommendatiens for priority ps;',chology which states that wath the development of fon;:nl operations,
: copsaderahon‘ Thefour areasinclude ( () estabkshing wnting center indaviduals become capable of thy nExng \0 terms of alterhanves. In Puaget's
“ phllosophypl ce 1o students, (2). creating at-immls!ratlve policy, theory “decentenng™ allows the individual to mdve from a concern for
- S&de);pasng ing services; and (4) providing teaching anu research solely his own expenence and perceptions (o 2y understanding of the
atténetni'n (tmt:r‘)ns;nch;deeia) r“"g)o ;ﬁ'de?;)e?:m?d'm :“e pershectives of others. The curnculum developed for thé study combines .

. secondary consider .my pe ked stat gs Th 9 ! the Moffett cumeulum, a sequence of wnting assignments which are .,
allows a wniing center director o pl'::a:;igm)&uh;se?g revew goals designed to help the wniér Lo deceater, and Kohiberg's meral dilemmas
and state of wnting center development with a broad outline of n:f% d’!’h“"’; mas '?’s"g:lm Il(bmziﬂg :s "A?d’g?;m of ng;‘ s tlheory to
recommendations allpwing expansion either in one particular area or l‘:‘n d‘;,;m;l;ge"‘m"_ pm_p;g’j",: 2 fa';xgomcr ;eéo?p“.““ ey to I

. A4 - - . £ 4
. Ihroughout the broad pa.ttem. . * The study makes three predictions: (1) that te curriculum would M
: . move the studentstoa higher stage of moral development; (2) that the
N s students would grow in their ability to pres2nt aliernative ideas ia writing;
R ?‘, and (3) that the swaents’ ability to present alienative ideas in wniting
ONE-TO-ONE: AN EXAWMINATION OF A STAGE/PROCESS would be associated with their grGwth in moral development .
;. \ sampl i f an exprerimental group (N =:19) and 1
. TUTORIAL MODEL FOR TEACHING ENGLISH COMPOSITION gm;g] :N =p1;)°§?$s:ve:: studqn‘l)s mmﬁegfﬁgmm c;r'g%mno:o e
: . : . . OrderNo.8124323 classes. All the students were pre-tested to establish their level'of principled
Swocx, RoyaLo RAY, Pu.D. Indiana University of Pennsyivania, 1981.- tinking and their abulity to use alternauye ideas in wntigg. The Defining
109pp. Chairman: Dan J. Tannacito Issues Test, a standardized test for principled thinking. and an essay test
Thi . . . . were administered. The essay test was separaled into two wrjting tasks,one
i5 studywas conducted with fodr sections of freshman. on the Equal RightsAmendment and one on compulsory education, Halfy
. compasition at Brigham Young UniverSity - Hawaii Canipus, to test a * of the students wrote on the E.R.A. for the pre-test, and ha!f wrote on :
,modified version qf Roger Garrison's one-to-on: tutoriel concept. The | compulsony educat:on, This procedure was reversed for the post-test which
. basictutorial method was modified o that the series of canferences was adrinistered at the end of the ficen-week semester, when both of the
between student ang teacher oecame the dominaling and ) groups were also administered the D LT, asa posttest. -

, discriminating feature; texts, assignments, and general class culline The rescarcher scored the D.1.T. on the basis of a standardized sqonng

Twsree kept the same in both the experimental and the control grougs. procedure. The wnting samples were eraluated for five pnman traits and
Fmth?dwgsfunha modified to be used in modules. , were scored by three Judges who were trained by the rescarcher, .
. our hypothags were prmntgd and testeu: (1) Garrison taught The design used in.this Study 15 a pre-test post-test wnuog:groqu&xgn.
, Students wopid write more syntactically mature prose, as measured This design was used 10 obtam “samphing ¢quivalence wher asn this
) by ftee modification analysis, (2) Gar'nson taught students would case. 1t 15 not possible to randomi) select members of each group The pre- *
R wrile b&tter prose as evaluated holstically, (3), Garrison taught ind post-test dawa obtained from the D.LT. scores apd the pnman vait
. sugqen s would have lgss wriling 2pprehension as measured on a scores obtained from the essays were analyzed by the ttest Mcean change .
_ wniting apprehension test {WAT). and (4) teachers using the Garrison scores were used to present differerites in petformance on pre- and post-
g'émgw:::p':fmgfﬁz' ‘bn‘:‘:;fhfhfbt;‘he.thgf e ,‘::'"9- %’?? ﬂb?"' est €ssays. None of the three predicuons reached a level qf stausucal
i N - L . -
approach. . - oe n £y had wilk a traditiona . significance: however, the third p{cdxwon l}pl the e:zpcnmemal group _
The students® first two and last two out-of-class essays were- would. a5 a result of the values-oriented curriculum, demonstralea nisein
" collected and yped accerding fo a common'format, sightly edited to - both pnnarpled thinking 20d 1 he abilty to stac luermatve pouns of view .
ggmn’.me’ spelling ,aind slight syntactic errors, and were then evaluated L“o ;"Sl';ﬁ-n‘*:tsu grl?gno:ﬁ)"ls ) pon?l-lcsl s finding Sugeests that if the -
: H;r;g)g:?;;‘ :,d;s :actéc;r‘;;zaI:ssxsanedxg:mlm;gf:rpoafcmznng. subjgct of the essay question is one about which Sdentsdonothave & £
significantly more mature sentences. Hypothes:s (2)was rejected, as emoonally-laden pre-concerved ideas. a valuescurncyym can each them -
“ there was no significant difference between expenmental and contrul to usc more alternaune ideas in their »}'nnngldllb also sug.gtszslg'lgt lt:er;glr: el,he .
3 : -grtou:;stl on nolistic evalu;t;gni_HQwever. in bojh measures, an mﬁgﬁiﬂé’;ﬁg‘ lr;%z?p?r:;c:;l:to;opul::i’gs onant to ce
interesting patiern.emerged. Those students who began freshman . - : : th ..
) composition with below average skils made good improvement (the . Because of the small sample and the effect of the ER A question on the -
-y expenmental groups still significanity more than the control for botn scores. it was difficult to prove that tus approach would improve writing
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