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"1111: WRITER'S WORKBOOK": k TEXT DESIGNED FOR
BASIC WRITING STUDENTS r Order No.8118614,

Aalloin, Aux.. DAvatti D rtrginta Poljtechnic Insrtrute and Stare
Universiry.1980. 311pp.

The purpose of this dissertation has been w design materials which
develop writing skills in Basic Writit.g (BW) studenus. In the course of
creating these Materials. current "schools" of qiought on teaching
composition and textbooks reflecting these approaches have been examined
only to find that "traditional" (or even the Mot' innovative) aplifoathedo
not work because they do not consider the characteristics of the leanulig
style of BW students, whose xx nting resembles what Piaget termed "%Qin!
syncreticism" in children. Research has indicated that certain techniques
like attention getting devices and advance organizers direct students to the
unpbrtant points, which they cannot-see for themselves. Combined with
these techniques is the belief that BW students need to be shown (rather
than told) and to expenence the process of composing an effecuve paper
and that by being shown and led through the patterns of planning and
organization. they will develop a "feel" fora well-written,paragraph. a .
sense which they have not do eloped due to their limited exposure to well-
ritterhmatenals.

This showing can best be accomplished by the students' expenencmg
the phenomenon itself; by their being led through a so tightly structured
intellectual experience that they "apprehegd" it in a gestalt sense. The
means of structunng such an experience consists of the use of constructs
fashioned by theinstructor and "superimposed" on th udent.
"Constructs," as it is used here.inight mean the use ornEuristics.
algorithms, or paradigms that the student can manipulate in muluvanous
ways, glimpsing, through the individual situations, the underlying concept.
In other words, the concept should be the end product of the students'
learning experience rather than the starting point_ In fact, the totality of the
concept may not at all times be fully clear to the stuslents: nonetheless, they
will be able to manipulate pieces of information because of the
"structuring." in a way similar to the student who manages information
because he has mastered the concept. While this technique may seem to be

'placing a very !united scope on the educational process, it dries provide the
opportunity for students whotave never achio ed. at ex en minutial le'els.
to function competently for the first time. This apprdich provides life-
coping skills in the educational environment.

It must also be noted, however, that use of these materials in a field test
situation, showed that they do not contain sufficient grartimancal exerases
to supplement BW students needs in this area Consequent!), tilt learning
materials need to be used in conjunction xtlia basic grammatical
handbook. _ _

THE ROLE OF THE PLANNING BOARD IN THE WRITING OF

COLLESE FRESHMEN * Order No. 812446$

BARKIAAN, PATRICIA RUTH, PH.D. Indiana University of Pennsylvania,

1981. 188pp. Chairperson: Frank Como . .

The storyboard is a device commonly used by people in media
production to help organiie the information they want to use for
movies, TV advertisements, or educationar and industrial
presentations. On the storyboinl the concepts, either pictorially or
verbally represented, are displayed so that they can be rearranged.

added to and deleted, juxtaposed anniscussed, elaborated upon
and developed. This researcher, having sibackground in media,
incorporated and adapted the storyboard into the planningboard
method so that colligestudents could plan and organize their,'
material for compositions. . .

In preparation for writing,fivepage research paperaihvo freshmen
composition classes (one from Rhode liland-Cominunity College and

qne from Housatonic Community College) were taught how to make
and use the planning board through the use of apide presentation.

-After the students had 'tethered the necessary research, they each
put the concept and detail cards on the plannin board gild discussed

them and the organizational method they used. discussion was

6 taped. When the finished papertwere handed in; students filled
out questionnaires regarding the adv&ntages and dr *bicks of tbiC
method.

interviews, the questionnaires, and the protocol analysis of
one case-study subject demonstrated that the planningboard method
was 5eneficial to the students iii three major ways. Through its
emphasis on visual organization, ft helpkiShem set up categories and

1keep track of on abundance t.4 malerial. Through rearrangement and

juxtaposition of one idea with another, it helpell theni find new
insights and approaches which were then ea&ty Mailed before the
fist drafts were written. Through its versatility, it eased the task of
writing by allowing them freedom to change the treatment and macro
and macro structures.

AN' INVESTIGATION OF NARRATIVE BLEND IN THE
EXPOSITORY WRITING OF STUDENTS ENROLLED)N
INTRODUCTORY COLLEGE COMPOSITION COURSES .

Order No. 8122501

BELL, JANE E., PH.D. Iowa State University,1981. 155pp. Supervisor
Lynn W. Glass

This dissertation makes a contribution to composition research by
enacting midrange theorizing that weds competent theoretic,'
hypothesizing with practical classroom application.

The researcher first establishes narrative blend as &valid
theoretidgl construct. She operatiohally defines the construct through
creation of an instrument for analysis of narrative blend in expository
writing. TM construct and the instrument which operationally defines
it are then used to test assertions made within an experimental
curriculum design calling for the transfer of narrative techniques to
expository writing (Shaffer, 1979).

The following hypotheses were tested within thsiudy: .
(1) Narrative techniques in expository writing can be identified and
aelineated along a dimension of increasing Sophistication of blend.
(2) More students participating in the experimental curriculum will
elect to use narrative techniques in their expository writing than will
students participating in other,curricula. (3) Reversing the narrative
and expository components of the experimental curriculum will
reduce the incidel.se of successful blending of narrative techniques
in expository writing.

Readers anal9zed the writing products of students from six
sections of introductory college composition classes. They rated six
writing assignments for each student from the two experimental
sections to,measure changes in incidence of narrative Wend, as well
as the effects of reversing the narrative and expository components of
theitxperimental curriculum. Pre- and posttest Writings were used as
a basis for compirison with the four control sections.

The study substantiated that more students participating in the
experimental curriculum used narrative blend in their expository
writing than did those statVeperiencing other-curriculaahere
was no evidence that the incr was dependent upon the

'sequencing of narrative and expository comporients,within the
experimental curriculum:

Of tangential cpncem was the relationship of writing apprehension
to use of narrative blend. _None of the instructors of either the
experimental curriculum, or OA control groups was successful in
lessening the apprehension of stutents toward writing as measured _

by the Writing Apprehension Inventory (Daly & Miller, 1975).
Comparison of product scores and pre/post inventory scores did not .

confirm the suspected relationship of lessened writing apprehension
to increased use of narrative blend.

Daly, J. A., & MillerM. D. The empirical development of an instrument
to measure writing apprehension. Reseaich in the Teaching of
English; 1975, 9, 242-249.
Shaffer, J. D, Communicating images: A narrative based approacti to
the process of writing (A curriculum design). Unpublished doctoral
dissertation, Drake University, 1979.

PREWRITING, WRITING, REWRITING: TEACHING THE
COMPOSING. PROCESS TO,BASIC WRITERS AT THE , -
COLLEGE LEM Order No. 8125093
CUIAMINGS. BOBBY JEAN, PH.D. The University of Michigan. 1901.
247pp. Chairperson: Irene K. Heller

The purpose of the study was.to determine the effectiveness of an
approach to teaching basic wan° predicated on a process view of

OMptpaing-Trewriting, writing, and revision. The students in the
experimental basic writing course participated in a number of



*structured; sequitial activities in preparing their expository essays:
' (1)-iPorf*."41464 (2)=individual and OreoPerewrihng sessions.

(3) shicient-teacherPrevnitirig conferences. (4) `preliminary draft
workshops. t5i=peer Iva (6) rewriting, and (7) student-

'iteacher revision conferences. Students in the traditional course did_
,notengage in Preventing or rewriting activities.

experimental course: (effectiveness of the experimental will the writing skills of)Three specific questions were formulated to determine the

the students in the eXperimental course improve, (2) will the students'
in the eirperiMental course write better essays at the end of the.
semeiter, than students in the traditional course, and (3). how will the
students respond to the eaperimental course? 1

The study was implemented at a small, Catholic, urban university
in the South with students assigned to basic writing at the beginning
arthe semester. At the beginning of the semester, each student in the
experimental course, (1) answered a questionnaire assessing his
writing strength, (2) received instructions on keeping a daily log,
(3) wrote a pre-test essay, antt(4) wrote a history of his writing
experiences as he was observed by the investigator, who recorded
her observations. At the end of the semester, all students in the
experimental and traditional courses wrote a post-test essay on an
assigned Iodic in lass. Students in the experimental course also

accountwrote a step -by of their composihg stralegiel'and
submitted aN the iiitnartgs they used in writing the post-test essay.

Thirteen randomly selected Jicist-test eisaystfrom each treatment
group were scored by two independent raters. The t teat revealed that
the mean score for the posttest essays of the students in the
experimental course was significantly higher (at the .05 significance
level) than those written by students in the traditional course.

In addition, the date showed that the students in the experimental
course did use prewriting and revision techniques in writing their'
pctSttist eseays.

WRITING SKILLS IN COMMUNITY COLLEGE VOCATIONAL-
,IEtHNICAL PROGRAMS: A MODIFIED DEt4PHI

APPLICATION drderNo.812471
DUSZYNSIO, TIMOTHY JOSEPH, D.A. Illinois State University, 1981.

239pp.

This research was concerned with identifying writing skills that
vocationaltechnical students should developduring,their community
college studies and determining if any of these skills were relevant to
the student's career after he completed his technicarprogram. A
listing of Sixteen discrete writing skills was incorporated into both

-rounds of a tivoinund modification of the Delphi technique, the
-esearCh methodology employed in this investigation. Members of the
Wabash Valley College Vocational-Technical Advisory Council served,
as the responding population who rated each writing skill on a five-
Pdint ability and relevqiice continuum during each round.

An analysis of thedata gleaned frOm the responses of 101
participants of both rounds of the study determined that vocational
students should t proficient in each writing skill by the time they
complete their programs and that each writing skill has at least some
relevance to the working world. From the analysis of data the author
concludes that: (1) Writing skills involving business correspondence
and clear, concise prose used in business site ations are considered
to have a great deal of importance in the bugness world and shall d
be studied and mastered by votech studentsin anticipation of their

- using these writing skills on the job. (2) Writing skills not normally
associated with the business world are considered to have minimum
importanee for vocational students. (3) Spelling correctly is
considered to be of primary importance in school and on the job most
likely because of the negative impressiciri 'Caused by incorrect

-

A statistical appraisal pf the change in individual responses
between rounds of the study indicatedth at although some significant
change was indicatedfor four of thirteen subgroups analyzed, there
Was generally no significant changein responses between rounds for
most particiParita.From ttiestatiatical analyses of these results, the
author concludes that (1) A distinct minority' of participants were,
Influenced,by their' peers, ai indicated by the slight degree of.change
-in response between roundi. (2),-Most participantt had a firm idea of
the kindi of writing' that votech students should learn in school
and of the lciodt of writing skills that are releVent to the job. (3) The
modification dine Delphi technique that was used in this study is in
aPprOpriate research methodology to Involve inembert of the
butinesi community its a shared curricuiurrs inpid exercise.

A COMPARISON OF CHANGES IN PERFoRMANCE ON
SELECTED FACTOR-REFERENCED TESTS- IN CONJUNCTION
WITH AN INTENSKIE CREATIVE WRITINGOURRIOULUM

Order No. 8120612
ELLIS, WILLA MAE PALMIONE, PH.D. ,Saint Louis University, 'IWO. 630p, .

The main purpose of this study was to find if the creative growth of .
a fourth grade intact classroom of students taught English through a
curriculum approach emphasizing creative writirig would differ
significantly from the creative growth of a comparable group taught
English through the regular curriculum. Both the experimental and
control groups were from povarty.level stihoot in the same school
district and were taught by teachers assessed by their superiors as
excellent and student-empathic teachers. "Creative growth" was
assessed through analysis by Student's t of mean scorq differences
on these selected sub-tests from the Factor - Referenced Cognitive
Tests: Word Beginnings, Elaboration, HiddenWords;and Different
Uses.

Use of Student's t for independent samples revealed pretest
significant differences in Elaboration and Word Beginnings, so po
preposttesting analysis was done pn these tests' resultetor the
experimental and control groups. Preposttesting analyses' of the
differences in the mean gains of the two groups onpifferent Uses and
Hidden Words revealed statistically significantly larger /pins (Different
Uses: .05; Hidden Words: .001) for the experimental group. Each
individual group's pre-posttesting :lean differences then were
analyzed by Student's t for related samples to asses3the significance
of the gains made by the diversely taught students. All experimental
group.gains were significant at .001; control group gains were
significant at .Q1, with the exception of the results on the Different Use

_test, where a .05 significant loss was revealed.
The experimental group was also preposttested on two

investigator-designed tests, the results of which were analyzed by
Student's t for related samples. One test concerned the student gains
in positive self-esteem and loss Of negative self-esteem during the
Asierieifinint; the other test concenied the student gains-in positive
attitudes and loss in negative attitudes toward preative writing during
the same period. /1,11 results were non.sig nificant.

In all instances the experimental group made significantly greater
gains on the cognitive testa. The investigator believes that the main
reasons for this were: (1) an environment that did not restriet
students from expressing any "different" feelings; (2) the
encouragement for and opportunity of self-correction; (3) the
dyn.smics of instant feedback; and (4) the enthusiasm and pride
engendered by seeing their work in print (typed)..,The investigator
believes that perhaps the results on the attitude tests would have
been more revealing had the experiment continued for a longer
periodf time, as attitudes do not change as rapidly as do abilities.

THE EFFECT THAT IrliCISION MAIM INSTRUCTION HAS
ON THE SIMPLE EXPC4TORY WRITING OF GRADE SIX
SIT:DENTS: A SIL-DY OF MCIDENTAL LEARNING
TRANSFER , Ordei No.81L3375
Faust Heat EDD. State University of New York at Bealo ,1981,
171Ipp.

The focus of this study is on the effect of instruction in decision making
5 the quality of simple expository writing. From the population of grade
stx classrooms across four Boards of Education in the Niagara Pininsula of
Southern Ontario. thirty-we classes (751 students) participated in the
scut: Eleven classes (220 stidenti) rude up the control group, eight
dames' (US students) noeind instruction in decision istakintusin' the
"regular" model and hieliedassis (286 students) received instruction in
decision making usicg the "complex" model After a treititient period of
lire arab; Subjects wereidministeted a tinip15. exposit* Suiting post=teg.

Riding* froli the d0.10(01174desendentithitteithilerieeision
mskingtlesuhs saideses wribeg more effectively. Horievet; inhale
su doipP0110:12*0 (WO achiever:)or
wore ichieiers) in **le iipailionviiiimag when they lien' had
instructicat istelseiricei Wok* Tanager efleas are aisociated with two-way
intinittiOn elates bsexant %Wilt achitniteit lord; cioasplexity of the
treatment medef sela .-inagettialthe ofan intervening.
variable; re>kctivity. and the need for Whet study Of theirientil-procesie -

undeipilising simple txpoidterY wrilinand derision making.
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THEORY AND PRACTie..E OF WRITING ACROSS THE
CURRICULUM: HUMANITIES/COMPOSITION UNK AT -

SAGINAW VALLEY STATE COLLEGE, -1977.4980
Order No.81-25049

HARLEY, KATHERINE HowLeno. A.D. the Lining:11y of Michigan,1981.
207pp: Chaiirnan: Alan B. Howes .

WritingtAcross the Curriculum and Discipline -Based Writing
programs represent attempts to involve students in more writing in all
their classes and to link that writing to what students are learning in
subject areas other than English. These programs rest on certain
theories about the nature of the writing procesiand the relationship
between writing and learning which suggest that writing can be an
impbrtent vehicle for discovering and formulating ideas for the self, as
well as providing the means through which ideas are communicated
to an audience. Writing can be-central to learning. Therefore, all
teachers should use writing to promote effective learning of their
disciplines.

Since 1965many Writing Across the Curriculum and Discipline -
Basad Writing programs have been implemented, based on the
folinvintasaumptions: Kiting is not the concern solely of the English
department; linking writing with other learning improves motivation; in
order to learn to virite.shidents must have something to write about
writing growth is fostered when writing is done to understand a
subject; Writing arioeld be seen as process; writing is learned above
all by writing, so iiinforCement and practiceare eesentiet.

A Discipline -Based Writing course has beerideveloped and taught
at Saginaw Valley State College between 1977 and 1980. Called UNK,
the program joins freshmen courses in Humanities and composition,
leading to student improvement both in writing skills and in mastery of
course content. Specifically. the LINK program has helped students to
develop motivation and confidence for writing; to use writing to
discover ideas and to forge bonds between the self and the material
studied; to develop reading skills; to develop abstractive abilities and

. -the ability to summarize; to transfotm ideas effectively for an
audience; to write for a variety of audiences; and to gain an
understanding of, and control over, writing processes. ,

A CURRICULUM TO STIMULATE J&SYCHOLOGICAL
PEVELOPMENT AND WRITING MATURITY IN or.OLLEGE
FRESHMEN OrdJr No. 81267418

LA OENOURG, MORSEL- Eo.D. Boston University Sdhool of Education,
1981: 198pp; Major Professor: Ralph Mosher

The study is an attempt to build upon previous research in the area
of 'developmental educatipn indicating that it is possible to stimulate "

the psychological development of adolescents through specially
designed curricula. Because much of the research in the area of,
compos itional skills indicate that Writing Maturity is both;
developmental and based on cognitive processes in well the same
way, as ego and Moral dwelopment appear to be, the researcher
attempted to itimutate developmentin writing maturity and
psychological processes and, at the same time, investigate the;
relationship stage o(developmen, has to competence in composition.

"Two groups of lateadolericents enrolled in a required Freshman
Composition Cowie at a four year college were designated as;the
experimental and ce..p.trzl groups respectively. While both classes met
basic course requirements as set forth by the English Department, the

t exPerimental group was subject to a variety of bitching strategies
aocioeconeienie data and the main variables of sexrole orientation
and seffealesint.

Thi major reaskof this study can be sumnierized as follows:
(1) Significant differences (p< .01) were foiind among the mein self-
esteem scores for four sex-role orientations in the student sample.
(2) No significan difference (p >-.05)was found between mean self.
esteem scores for males and females in the student sample. (3) No
significant difference (p > -.05) was found between the mean sea-
esteem semester vocational - Technical females and cOmprehensive
high schdol females: (4) -No signincant difference (p) .05) was foUnd
behireen the mean self - esteem looms toirioecelionst-technical males
and high schOol Mein. (5) ,-A significant ddteistici (p ( .05) wail found

tetWien the' masculine and feminine six7roki scale scores on,

*BPI *Si function it. Mein highand lotiesell-esteem scores on
-the T881.115)7Signilleintdiffitiencillii< .05) were found among
Irietiairey dtetributioirs d recitals and Mile students of both

acetone! sattfriester three of the frit:rid= Orienttor?..:

Additional emboss showed no signitleankdiflecencet (p> ps)
when sexrole oilecaabon and sellseteem were compered with
student family socioeconomic status or primarylantly wage earner
stahp.

lei term' of sex-role developmeht in the adolescence, the most
important finding of this study is that endorsement of an androgynous
orientation promotes the highest mean level of self-esteem`,
irrespective of gender or secondary academic training- The
implication of this finding is that adolescent society b clanging and
not restricted to stereotypic molds as hypothesized. Some students

4 will undoubtedly choose tof °flow traditional sextypied roles,
however, factors independent of sex and school are encouraging the
development behavior patteins. It is hoped that the changes
which are Oqc rr will lead to further development of potential in a
greater number of individsals in American society.

A MODEL FOR THE EVALUATION. OF STL.15ENT "RrFENG

Order .8117082

NfcCuc. ROGFlt A., ED.D. Wayne State University. 198L 151pp.

Fw,pose. The purpose of the study was to develop a validated model for
the evaluation of student writing in grades 9-10.

Procedure. The dependent variablei for the construclion of the model
were the consensus ratings of a systematic sample of impromptu student
writing on seven !ergs of proficiency. The independent variables were the
data collected from an analysis of nineteen primary traits hypothesued to
relate to the cnerall ratings. The method included these lei els of analysis:
(1) Correlation analysis, using the Pearson Prodtict Moment Method, to
investigate the relationship between each of the prima* yaks and the
overall ratings. (2) Percentile distributions of the data for each of the
prirnaiy traits to determine the highness or low-ness of the data within the
research sample Indio project the findings to the entire student body from
which the samples were collected as a test of the reasonablenesssf the
findings. (3) Profile analysis to investigate the manner in whichy
performance in the various traits of writing combinet to influence the
judgments of teacher evaluators.

Findings. A seyen-lei el ladder-type evaluation scale was constructed
from an interpretation of the findings. The scale sets forth tniodel of the
relatipnships between each of the critical traitsand the oh emit ratings,
including the level(s) at which each trait appears to enter into the
r.uation process. Some traits were found to be critical in determining
placement on cerlain levels in the low zones of the stale, and other traits
were found to enter the evaluancin process in the high zones of proficiency.:

The findings imply a theory of evaluation and contain several useful
conclusions about student writi..g. The evaluation model has many
pinentiL" 1s2§ as a measurement tool for resear, evaluation, and
instruction. .
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AN EXAMINATION OF THE QUALITY OF FOURTH GRADE
r,:liiLDRiN"S amain WRITING RESULTING FROM THREE

41ROA.CHES OF MOTIVATION LKVOLVLNG sriraxs.
QL )UTIONLNG,.A.N1) VERBAL D(TERACTION. (VOLUMES
A.13 Order :ki. 8114283

MCNI.I.TY. DOLES MARJONITTE,PaD. The University oflor,1980.
1122pp. Supehisce: Professor Beiuice A. Fumer

purpose of this study was to gain empirical evidence conch ing the
effects of three methods of instruction for stimulating creative Writing in
fourth grade drildrea. The Three meth* involved znotivaping active
verities with a stimulus and questioning strategies which involved verbal
interaction. a stimulus with questioning strategies and no verbal interactioC
and with questioning strategiet alone..

A major aspect of the study_wat the implementation of three Series of
researcher planned creative wilting lessons on broad topics. Twelve lessons
were implemeuledlY the classroom teacper every_two to three weeks froth
September,' 19T. to March. BIB tecOlore the effects of such treatments
on the overall qtklity of writing and onsyntactic development

*The following questions warranted specific analysis and discussion: as

CD How did the writing of children who participated in direCtid lessons in '
creative writing whicIfinvolved a stimulus with questioning strategies and
Verbal interaction between the students and the teacher o:qrpare with
atildreir who-1,4re involved with the sea stimulus andsniestions for
internal response but'shoivere not involved in verbal interaction? (2) How i
did the writing of ctuldren sto participated in directed lessons in creative

evolved stirntillsith outonin: strate.tes and verbal



.

interaction between the star d the teacher compare with those
s:udents who received of questions for internal response, but who
were not mvolv %milli interaction or a stimulus? (3) How did tee
writing of who participated in directid lessons in creative writing
which olved a stimylus and questioning strategies for internal response

o verbal interaction compare witli children who received a set of
questions forinternal response, but who were not involved with verbal
interaction or i stimulus?

The experimental sampk was composedof 260 children, five males and
five females randomly selected from 26 fourth grade classrooms from ten
Iowa public elementary schools. Samples from 158 children in ten
additional classrooms were used to control for the e!feoets f-prCtesting and
the order of stimuli.'

Lessons were designed that encompassed a methodological procedure
which involved: (1) a motivation period on a broad topic in order to
generate interest, (2) a cry tion time. (3)a writing time, (4) sharing
of ideas, and (5) follow activities.

Two pretests and two post-tests each motivated by a film or a story.
respectively were administered to determine student writing level at the
initiation and conclusion of the experimental study.

Following collodion arise data, two assessments were carriea out by
teams of trained raters. The first involved holistic soxingwhich entails a
reader's impression of the whole piece of writing. The second provided a
maw re of syntactic developthent Using T-iurit Aralysit

Based on the statistical resurs found in the study it can he:nneluded
that: (1) The overall quality of writing of children who participated in
planned experiences consisting of motivation with the use of questioning
for internal response was significantly betteithan stories that were
motivated with only a stimulus and questioning for internal response.
(2) Although' the mean scores of children who were motivated with
questioning and internal response were greater tte for those children who

t were motivated with a stimulus, questioning, and verbal interaction these
difeences were nor significant (3) The osirall quality of writing was
grater for children motivated with a stimulus; questioning, and ve
interaction than with the same stimulus and questioning for in
response, although the differences were not significant (4) At the fourth
grade levelthe overall quality of writing is i favor of females. (5) The
overall scores on mean T-unit length and other syntactic variables
that were considered in thisinvestiption were in fan( offemales.

A SURVEY OF THE ADVANCED COMPOSITION AND

ENGLISH LANGUAGE kiSi LINGUISTICS COURSES LN

TEACHER EDUCATION COLLEGES AND UNIVERSMFS LN

SELECTED SOUTHERN STATES Order No. 8117202

MILLER. BERNICE JAL1X7N. PH.D. Indiana University of Pennsylvania. 1981

188pp. Chairman: Patrick Hartwell

The purpose of this study was to determine the nature lnd extent of
cumcular offerings in advanced composition and English language and
linguistics courses for the pre-serv;ce English eduainon majors The
rnvarigation sought answers to the following questions: (1) What was the
nature of institutional and departmental data as they might have affected
the curricular offerings in advanced composition and English language and
linguistics cciurses1,(2) To what extent did auricular offenngs in advanced
composition reflect recent compositional trends arid practices/ (3) What
was the extent to which theoretical concerns in English languige and
linguistics courses were emphasized in the surveyed schools?

. Population. The sample was based-upon eightyninerespondents from a

total, of forty-six four-year teacher educatidh colleges and universities in

selected Southern states comprising; the population were Louisiana.
Mississippi. North Carolina. South Carolina. and West Virginia.

Procedure This study involved: (1) construction and mailing ofthree

questionnaires' -(A) For English Department Chairman. (B) Advand
Composition. and (C) English Language and Linguistics: (2) the collation.
tabulation. and analyses of data: (3) reporting of the findings: and (4) the
presentation of the summary. conclusion, and implications

Findings and Conclusions, The analyses of data based on the eighty-mue
responses revealed the collowing: (1) Institutional and departmental data. ,

-along with specified emph..ses, might have affected the curricular offenngs
in advanced composition and English language and linguistics courses.
Similarly. procedures and emphases in the English departmentsaffected they

staffing of upper division courses. their content and materials. and the
evaluation for advanced composition. (2) Methodology, content and
evaluation in advanced composition for English education majors were
found, for the most part, to be traditional. However, some findings did
dow=evidence that some of the recent compositional theories and practices

O

were used in the course (3) An overwhelming majont) of the schools in
the surveyed population did offer two or more courses in English language
and linguistics Yet the emphases on theoretical concerns remained
traditional, albeit findings did rev ealthat some consideration was being
given to transformational grammar. semantic linguistics. reEior.al. somal.
and local dialects.
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PARTICIPATING TEACHERS' PERCEPTIONS OF AND
ATTITUDES TOWARD A NATIONAL WRITLNG PROJECT . '
WORKSHOP r

Order No.13120118

Nnssos, Bull ANN Wireris. PH.D. Georgia Stare Universq -*College of
Education. 1981. 260pp ' ' i

Purpose. The purpose of this study was to describe the partiapatkig
teachers' perceptions of and attitudes toward the Summer Invitational
Workshops held by the Southeast Center for the Teaching of Writing
(SCTW). Functioning fin three years as one of the National Writing Project
Centers, SCTW conducted four workshops awned at improving student
wnting.bybringing together enthusiastic writing teachers from all levels
and havin them share successfultechntques, engage in personal writing.
and invesu rrent theory and research.

aMethods Procedures, he research was conducted in two phase's.
First, of the 80 participants who completed workshops, 60 responded to a
thtpart mail attitude survey, created for this study. The first part of the
sury y elicited responses regarding participants' perceived amtudesbefore
and after the workshop toward 43 teaching strategies. These data were
analyzed using t'tests for nonindependent samples to determine the
statistical difference between means of before and after responses; The
secong part of the survey consisted of seven items which required .

participants to rate the workshop in tarns of its applicability. These
responses were analyzed by totaling scores and finding means. The third
partef the survey, consisting cf descriptive data about respondents and

their overall rating of the workshop. was analyzed by tabulating totals and
means where appropriate.

The second phase of thi study included the content analysts of eight
Intensive interviews of subjects who were chosen in a stratified random
sample from the respondents in the mail survey. Analysis was conducted,
first for each individual assigning a system of enumeration to each of the
responses to ategories in the Interviewer's Guide. designed for this

' research. Next the researcher compiled the combined responses of all
subjec' ; across all categories.

Results. Analysis of the mail attitude survey data revealed that
participants changed significantly'in their attitudes toward teaching
strategies. The) also found the workshop ideas applicable to their teaching
situations and rated the workshop as being a very valuable experience for
them. Content analysis of the interviews vetfied and expanded the findings
from the mail questionnaires.. -

Conclusions. The following conclusions were dravr from the stud).
(1) With only few exceptions, participating teachers were high!)
enthusiastic about their experiences with SCTW and perceive them to have
had an impact on their teaching of writing. (2) Teachers receiving SCTW
training percelvect.that they could use workshop strategies in their teaching
situations and demonstrated significant change in annudes toward using
workshop strategies. (3) After the workshop experience, paruapants mole
often taught writing as a process rather than as a product, used a variety of
techniques to teach writing, and involved students in the writing and
.editing process through the of peer . esponse groups. Teachers also
Increased the amount of student venting they required. Further, they
perceived that they were more tolerant of dialect differences and open to
modifying or changing their methods of teaching grammar and mechanics.
(4) Participants viewed themselves as being more enthusiastic towart the

/teach.ng of writing and more confident in their own abilities to do, good
job. (5) After the workshbp, participants more often perceived themselves
as writers who could share their writing and writing experiences with their
students. (6) Participants were more interested in conducting and learning
about research in the teaching of writing after the workshop experience
(7) Parnapails were positive about presenting =mice workshops and
felt qualified to conduct them. (8) Participants offered severals-uggesuons
for improving future workshop programs: however, they were extremely
supportive of the efforts SCTW had made in the past.
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AN ANALYSIS OrTHE EFFECTS.OF TWOMEITIODS OF a
'ELICITING REMEDIAL COMPOSITION \ Wee Ne. 8109295

O v u r O t . km l i m e , P s . D . Gime PeabodyCofteit fir Teaches of
Vanderbilt Untrersly, 1980. 109pp. Major Professes: Warren Tins

This study' compares the effectivenes of two wiring ;nethods in`
remedial composition slab. The comparative effectiveness of each.pcethod
was missed by statistical analysis of test scores and composition grades
!roman experimental and control poup. The experimental group
participated in instruction which was designed to eliminate grammatical .

usage erroitthrough individualized student conferentes with an instructor
The control group participated in a traditionallegure-demonstrittion

Arourse. . -

Four remedial composition courses participated in the study. The
er served as instructor ftir all classes!. Two classes were taught using

conference method and two used the traditional method, Forttstudents
were enrolled in the experimental course and thirty-eight students were
enrolled in the control course. The effectivenes of the twv models was k
detennised by comparing diagnostic and achievement test scorns and vi-
and postwriting grades. 1 he hypothesis proposed fit: (I) Students
participating in the experimental method would :thieve higher test scoce

. on the achievementatsts than wouldstudents using thetontinl method.
(2) Studero participating in the experiment#1 method would shines

. grazer dozreale in serious paramants1 and usage errors in written
compositions than students wing the control method:

The =rinks' analysis of the dita found no significant difference in the),
effectiveness of two methods used in this study. However, an attitudinal / 1

survey revealed that the stu dents preferred the control method over the
experimental method.

From the sampling used in this study, individualized conferences
sessions do not seem to elivnirah studentsgrammar and usage errors more
effectively than does the traditional approach. his recommerided that
further research be done using the two methods over an ded period of
dale. Also it is recommended that the two methods be use tostudyAther
featuresiof writing such iforganiiatito and develop:nen; techniques.

.

'
AN EVALUATION OF 4. HUMANMES-01,21ENTED, COG1TfTVE
STIMULATION MODEL TO IMPROVE DESCRIPTIVE WRITENG
DEVELOPMENT OF UNDERPRiPA RED COLLEGE FRESILME.N

'Order No. 8117643

Consideration of die staustical data-compiled dufmg this Inv estigauon
appearecto warrant the following conclusions: (1) The experiment) -

group and the control group.both improved their descriptive wriing,skil's
significantly. (2) Although mean scores porntEd toward slightly greater
implovement in ilescriptive writing skill among students in the

, experimental group. these gains were not statistically significant at the .05
levgl (3) A ucauhent level analysisof the gain scares suggested a
differential effect of the experimental treatment on reluctant Ivnters whose
ACT-verbal aptitude scores were abov e rind below the group median of
twelve Maximuni gains were made by the higher ACT group Ova scores
of 13-17) Minimum gains were made, by the lowefACT grpup Nth stores

-Or 12 orbelow). .
Inc primary implication for teaching and research revog-ed around the

third conclusion. The positive response to the experimental treatment by
the more capable writers su2gested that the humahities-onent-id. cognitive
skills approach may be an effective tooLfor teaching descriptive writing.
This conclusion is vrengthened further by the fact that the high ACT group
Under the controlled, granutircentered treatment failed to demonstrate
comparable writing growth.

The subjective analysis of six selected compositions indicated superior
ability among the experimental writers to do the fejlowmg tasks
when wnung: (1) to focus their descriptions found a controlling idea or
dominant impression; (2) to expand their compositions by including more
relevant, supportive, and representative facts, details, and observations.
thereby producing more inclusive. unified compositions than their
counterparts in the control group: (3)10 approach then subjects with more
intense imagery. more engagmgroice. and more effectively organized
frameworks,.

THE DESIGN AND 1 kb i LNG OF A FOCUSED AND
SEQUENCED FREE WRITING APPROACH TO A FIRST
COURSE IN COMPOSITION .FOR TWO-YEAR COLLEGE
STUDENTS Order No. 8118447

Rmotus. FLkaoi.D.Mank. D.A. Carriegle-Af eon University. 1981;
193pp.

The main purpose of this study was to expand '_he free writing heuristic
to an entireYtrst course in composition for two-yearsollege,students by
igning an extensive senes of focused free writing assignments wIvdt

.-----des
'-were sequenced in a deliberate movement from the )ietionalUd egocentric

to the world-centered and abstract. No text was used in the experimental
course. and all instruction centered on studerit-produced material from the
focused and sequenced free writing design. moving from initial free . .

writings to first drafts. to eventual polished and structured compositions. A 7
second purpose of this study was to test the eXectiven&s of die
qerunental course when compared to a regular first course in
compositictafor two-year college students in which no free wnung was
used.'

The author taught concurrently both the experimental course and a
traditional course with no free wrung. At the conclusion of the courses
essay s from students in both classes were evaluated holisucally using an
analytic scale to determine effects of treatment in the experimental course.
Computer analysis of the statistical results indicated no significant
differences on any of three dependent variables measured. wnung
performance as indicated by essay rating scores on pre- and posttest essays,
fluency counts on pre- and posttest essays. and T-unit length counts on pre-
and posttest essays. Ev aluauqns from students in the experimental class. -
however, dad indicate a high degree of pedagogical success for the
expenthental method, as did subjective impressions of gle researcher,

In this study significant differences were found to exit between test
groups pnor .o treatment. The fore. a similar study is needed under
conditions in which random lection of participants is possible. Because
students responded enthu sally to the focused and sequenced fret:
wasting design, further research into free wnung as a method of teaching
composition and further development-of free wnung methodology should

-,

Putturs.Ctuatorrt Smart. Pit.D The Louisiana State aversny and -
Agricultural and fechantcal Col.1981. 165pp. Supervisor. Dr. Fred M.
Smith

The primary par the efficacy of aof this investigation was to test-
humanities:oriented. nitive stimulation unit. incorporating .psual and
verbal stimuli, observes on practice. inferencing skills, astlf prewriting, on

. underprepared cones students' ability to write descrip e compositions.
Two randomly assigned 0006 freshman composition classes at Louisiana

State University represented thetbpulation group Thesestudents were
judged to be deficient in basic level compgsitian skills after having been
tested on the ACT and'after having written aiagnostic compositions
During the Fall. 1979 semester, the forty-five students tested in this
investigation represented a larger population group of L219, students
Identified ...s "Basic Skills" students who were enrolled in a total of fifty-

t( eight sections of remedial level courses Both the experimental td the
control groups wrote descriptive compositions during a fifty-minute class
period before and after the nine-week treatment period. The experimental
group experienced a huinaniuesoriented. cognitive stimulation unit.
constructed and taught by the tnvestigator. while the control group received
the traditional, grammar-centered, writing practice instruction drawn from
the course syllabus recommended for 0006 English students by the
Freshman Departmental Stall at LSC.

An original. pilot-tested anal) til'raung scale. listing eight criteria for
effective descnpuve wndng. was used b} fiseereaders in a controlled
reading setting to measure the effectiveness of pre and posttest
compositions. An analysis of covariance and 1.-tests were used Co determine
what statistically significant differences occurred between the two groups
An additional treatment by level analysis of gain scores was used to
ascertain a possible interaction effect of English ACT scores on high and
low student responses to the experimental treatment. In addiuon to these
statistical analyses. a subjective analysis of six selected posttest themes. the
three best ones from each group..was conducted to determine what, if any.
rhetorical differences existed in the experimental and the control group
composition. .

\ l0
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THE COGNITIVE DIMENSION OF WRITER'S BLOCK: Ars
EXAMINATION OF'UNIVERSITY STUDENTS

Order No. 8121047,

Rose, Maine Annexe Y, N.D. University of California, Los Angeiss,
1961: 338pp. Chair: Professor Richard J.phavetson

The purpcse c this study was to demonstrate the existence of e
cognitive dimension to writers bkree That is, that some
fundamentally cempeltrit writers might be stymied not by emotional
difficulties, as is popularly imagined, but. rather, by primarily cognitive
limitatiordi and problems like rigid composing rules..insdaCtuaie or
inflexible discourse plans and strategies, misleading assumPlic
about'writing, conflicting rules, dans, or assumptions, editing
early in the composing process, and evaluating with inappropriate or
inadequately understood criteria.

A definition end preliminary model of writer's block were posed
and an identifying questionnaire was developed. Relined over five
edministratione, the questionnaire's item, which reere categorized
under five sutecales, contained indicants of blockinge.g., "It is
awfully hard for me to get startecTon a paper") as well as indicants of
ccenitive/behavioriT and cognitive /attitudinal processes (e.g.,
"When I write first drafts, I try to make them grammatically perfect").
Behavioral items provided ei way to identity without relying on the
possibly misinterpreted term "writer's block," and .

cognitive/behavioral and cognitive/attitudinal items made possible
further classification of types of blockers. On the final eantinistration,
the questionnaire w-et given to 351 undergraduates ranging from
freshmen to seniors, mathematics to English majors. Reliability
analyses demonstrated that the questionnaire was psychometrically
sound (median alpha 'coefficient: .82), and correlation ant regression
analyses supported the study's conceptualization of writers block by
demonstriting positive moderate relationships between Blocking (the
behavioral subscale) arid the cognitive/behavioral ltd
cognitive /attitudinal wineskin.

Ten of the 351 students were then seleciecbas4d on a mix of

enterne high and low Blocking and varied other subscale scorelfei
a ftirther study, a stimulated recall exploration of the composing

processes of dockers and nonblockers. Each student wrote an essay

or's a single. typically complex univeristy topic. The s'tudent's
opposing was videotaped and, immediately upon completion of the

essay. the tape was replayed and the student was deft-Veneer-about

his or tier-behaviors-e.g., pausing and lining. out (The assumption

here, adoptedlrom Benjamin Bloom, is that viewing the tape will

stimulate recall of mental processes occurring during compotirig.)
Thestudent's commentary was audiotaped and transcribestes

Student essays. tapes, and transcriptions (balled pretocble) were

then analyzed. Essayswere evaluated with an analytic scale;
prevaing time and pausing time were measured from the videotape;

and words produced and deleted were tallied triersscratch paper and

essays. More importantly, the protocols wertanalyzed f rom Otte e

perspective of the study's cognitiveorientation; that is, expressions of

rigid rules, misleading assumptions, et., were tallied. Because the

number of students in this segment of the study was. of necessity,

small (six dockers, hes nonblockers), tests of statistical significance

Were deemed inappropriate, but the direction of the ratites of the

foregoing analyses consistently supported the study's model. (And, as

well, supplied, admittedly limited, evidence of the questionnaire's
validity.) Generally speaking, bleckers, asopposed tobonblocked.

Went more time pondering, turned in shorter essays, and received

lower eviSluatiors on those essays; theyvotced more rigid composing

rules, misleading assumptions, negative evaluations, and fewer

* functional composing strategies. Furthermore. they were conflicted

more often and more frequentlyedited their work prematurely.

In addition to comparative tabulations, thatudy's data were also

written up in ten case studies, some of which ptovide dramatic
illustration d the study's cognitive precepts..

SYNTACTIC AM) RHETORICAL ORGANIZATION 'AND THE
TEACHING OF FRESHMAN COMPOSITIOX 'Order No. 8117924

ROSE t, LSONA2D JAY. Pit D. The American Unrienity,1981., 44pp

Thtpurpose of the proposed research is tosexsiore the relationship
presumed to exist between the syntactic and rhetorical components of
compositions and to determine an appropriate ieethod of instruction based
upon that relationship. Grammarians and rhetckicians agree that there are
two dimensions (syntactic and rhetorical) to "eiell-formed" sentences, but
they disagree as to whids element has primacy over the other.

Grammarians argue that the principles underlying sentencelevel mettiing
amount for paragraph and essay-level meaning; rhetoricians argue th'e
reverse. The present research is designed to explore tee possibility that both
explanations are oxlip, that syntax and dieteticare raagnomous
components of compositions but that themiso operate according to one set
of perceptual prinepleseondysis and synthesis -which is applied differently
at the levels of the sentence and the paragraph/essay. Thus. a student
whose syntactic andehetorical skills develop at different rates might
produce a composition that is organized intelligently at the level of the
essay but is exenited poorly at the level of individual sentences and vice
%else). The claim has direct importance for the teaching of composition: if
the same perceptual principles (analysisendlynthees) can be observed to
opens at the levels of the sentence and the paragraph/essay, then one
cauld"expect the writing of students to improve to the extent that these -
principles are made explicit in the composition classroom.

The proposed experiment is designed to test the validity of this claim.
Ty. elve freslunancomposition classes at The American University are
involved in the experiment. Three groups will receive explicit instruction in
the principle of analysts and synthesis as it applies to the writing of
composn'ens. Three groups will receive such instruction for the level of the
sentence Ind three mots for the level of the paragraph/essay. The
remainire (control) groups wilt receive no such instruction. The research
design's redicts that the writing of students who receive =Oita Instruction
in analysis and synthesis gill be judged superior (holistically Ind along
dimensions of rhetoriial and syntactic maturity) to the writing of students
in the other groups.

Having presented the researchenoposal, the authoeplfers g critique of a
pilot study conductcd'ct The American University ( du nieethe fail semester,
1980). upon ehicb he binedlhis proposal He then demonstrates-0;e
usefulness of the thettreuCal orientation underlying the expenmenel 'design
by conducting a "dose reading" of a student's paper.

FUTURE PRIORITIES FOR COLLEGE AND UNIYERSITY
WRITING CENTERS: A DELPHI STUDY Order's No. 8124699,
SCANLON. BErTYE BENE, N.D. George Peabody Co.1e for Teachers
of Vanderbilt University, 1980. 154pp. Major Professor: ,Ralph E.
Kirkman

College and university writing centers expanded rapidly during the
1960s and 1970s in attempting to teach writing to the changing
studentopulation. Generally, writing centers adapted their functions
-according to individual institutional needs. struggled for acceptance
as a stable part otthe Curriculum, and through inquiry are: innovation
exdored productive methods of teaching writing to students from
various educationa: and culteral backgrounds. Yet literature indicates
collective planning for their development and expansion is
nonexistent.

In this study I establish guidelipes for writing center development
based on priorities experts determine as most crucial for successful
writing center operation. To generate these priorities, I employed a

,
modification of Rand Corporation's Delphi techniquo.in an
anonymous.threeound survey of selected writing center directors.
In Round I, sent questionnaires to twenty-six panelists agreeing to
participate and asked them to list three to bye priorities for a college
or university writing center over the next five years. When I received
this information, I red' -ad the list to thirtyseven generic priority
statements: In Rouno is, I mailed respondents an introductory letter ,
and Questionnaire 2, which consisted otRound I priorities expressed .
as generic statements with instructions for participants to rate each
item's importance. s obtained results from this round by attaching a
numerical value to each response from most important to least -
important. With the return of twenty-two usable responses to
Questionnaire 2, I tabulated responses to determineconsensus for
each item. In Round Ill, I forwarded zn introductory letter and
Questionnaire 3 to each Rou rid II respondent. On this questionnaire I*
compiled three columns of revised infoimation foreach item and a
fourth column for the participant to enter a new rating. I asked
participants to reconsider their original rankings and attempt to reach
a group consensus on each item. The seventeen employable
responses tb Round le formed a hierarchical fist of twenty priorities

4 for future functions of college arid university writing centers: address
students' immediate needs; help students become self-dirested.
independent writers; build students' confidence; help students with
advanced writing tools; secure administrative and faculty support;
integrate the writing center into an academic department; integrate
writing skills instruction into the total university curriculum; assume
responsibility of teaching all grammar transcription skills: employ only
Instructors and directors who desire the position; operservices to
entire university; regularly evaluate the program; develop a faculty



resource reference center; encourage suPtiort.
remedial programs; augment Eriglifh graduate student training; teats
mitten language conventions as conventions; teach critical thinki9d;
developia basic skills file; discourage academic failure "dumpin
groundrnage; augment teacher education program; and exp nd
teaching materials.

,Few clear breaks occurred between the means of successively
ranked priorities; therefore. I considerid an arbitrary grouping with
three groups of statements arranged from more important to less
imPortanit also included fourth groupthe seventeen unranked
items from Round II. Then I examined these priorities ass basis for
developing guidelines.

To develop guidelines I arranged statements into four areas and
subgrouped them according to experts' recommendabcns for priority
consideration. The four areas include (1) establishing writing center
philosophy of service to students. (2) creating administrative policy.
(3) expanding services: and (4) providing teaching anu research
models. Subgroups include (a) priorities requiring immediate
attention (those ranked by experts) and (b) those deserving
secondary consideration (unranked.statements). This arrangement
allows a writing center director or planning committee to review goals
and state of writing center devel'opment with a broad outline of
recommendations allpwing expansion either in one partiCular area or
throughout the broad pattern.- '?

ONE-TOONE: AN EVAPAINATION OF A STAGE /PROCESS
, TUTORIAL MODEL FOR TEACHING ENGLISH COMPOSITION

Order No.8124323
&K. RONAU) RAY, N.D. Indiana University of Pennsylvinia, 1981-
109pp. Chairman: Dan J. Tannacito

This studywas conducted with four sections of freshman.
composition at Brigham Young Univertity Hawaii Campus. to test a
modified version of Roger Garrison's onetoone tutorial concept. The
basic tutorial method was modified so that the series of conferences
between student and teacher oecame the dominating and
discriminating feature; texts, assignments, and general class outline
were kept the same in both the experimental and the control groups.
The methodwas further modified to be used in modules.

Four hypotheses were presented and testeo: (1) Garrison taught
;students would write more syntactically mature prose, as measured
by ftee modification analysis, (2) Garrison taught students would
write better prose as evaluated holistically, (3). Garrison taught
.riclenis would have less writing apprehension as measured on a

writing apprehension test (WAD, and (4) teachers using the Garrison
method would feel tietter about the job they were doing, and about
teaching composition in general. than they had with a traditional
approach. _

The students' first two and last two outof class essays were-
cnIlected and typed according,to a common' format, slightly edited to r
eliminate spelling and slight syntactic errors, and were then evaluated
blinaliy free modification analysisand genenal impression scoring.
Hypothesis (1) was accepted, asithe experimental group wrote
significantly more mature sentences. Hypothesis (2)was rejected, as
there was no significant difference between experimental and control
groups on holistic evaluation. HUwever, in bh measures, an

ff interesting pittemernerged. Those students ho began freshman
composition with below average a.ills made good improvement (the
experimental groups still significantly more than the control for own
measures). but those students who were above average to begin with
made some gains in the experimental group, but lost ground in the
Control group. Hypothesis (3) was rejected, astNere was no
significant difference bitween control and experimental tgroups on
writing anxiety. Hypothesis (4) was accepted, as interviews with
Garrison method teachers, most of whom were using it for the first
time showed them to consider it a superior method of teaching
composition. and one which eliminated several of the drawbacks of
teaching writing. while at the same time enhancing student/teacher
relationships

THE EFFECTIVENESS OF A FRESHMAN COMPOSITIQN
VALUES CURRICULUM FOR DEVELOPING COMPETENCY IN - -
THE PRESENTATION CIF ALTEILNATIVEA raS IN WRITLNG" 1'7

er No. 8118216

WEIS1)ER, &isms Dtrrz, D.A. State University of Ne;v ye rk at Albany.
1981. 19O p.

Several authorities in the field of teaching writing define good writing as
the logical development of alternative ideas. The purpose of this study was
to develop a values curriculum to help students to develop competency in
the presentation cr alternative ideas in writing. The cognitive
develorimental approach was selectee to accomplish this purpose. This
approach is lased uponPiaget's staged, sequential developmental
psychology which states that with the development, of formal operations,
individuals income capable of thinking in terms of alterhatives. In Piaget's
theory "decentenng" allows the individual to =lye from a concern for
solely his own experience and perceptions to ap understanding of the
perspectives of others. The cumculum developed fbr the study combines .

the Moffett cumculum, a sequence of writing assignments which are
designed to help the writer to decenter, and Kohlberg's aural dilemmas
These dilemmas represent Kbhlberg's modification of Puget's theory to
include the idea of social roletaking-as the developmental key to
understanding the perspective of another person..

The study makes three predictions: (1) that 0:e curriculum would .

move the students to a higher stage of moral development; (2) that the
students would grow in their ability to present alternative ideas in writing;
and (3) that the students' ability to present alternative ideas in writing
would be associated with their grdwth in moral development.

The sample consisted of an experimental group (N =A') and a control
group (N = 17) ivho were students th,college freshman composition
classes. All the students were pre-tested to establish their levelof principled
thinking and their ability to use altemauye ideas in wntiqg. The Defining
Issues Test, a standardized test for principled thinking, and an essay test'
were administered. The essay test was separated into two writitiglasks:one
on the Equal Rights-Amendment and one on compulsory educatein, Half,
of the students wrote on the E.R.A. for the pre-test, and half wrote on
compulsory education. This procedure was reversed for the post-test which
was administered at the end of the qfteen-week semester. when both of the
groups were also administered the D I.T. as a post-test.

The researcher scored the D.I.T. on the,basis of a standardized scoring
procedure. The writing samples were evaluated for five primary traits and
were scored by three judges who were trained by the researcher.

The design used in.this study is a pre-test post-test cont/cOroup.design. .

This design was used to °byte "sampling equivilence ther.--as in this
case. it is not possible to randomly select members of each group The pre- '
and post-test data obtained rrom the D.I.T. scores aqd the primary trait
scores obtained from the essays were analyzed by the ttest. Mean change .
scoreswere used to present differerites in performance on pre- and post- .

_Jest essays. None of the three predictions reached a level cifsmokiest

significance: however, the third prediction that the experimental group
would. as a result of the valuesoriented curriculum, demonstrate a rise in
both pnncipled thinking and in the ability to state alternative priints of view ,
in writing. was"bome out for,studeng who were administered the
'compulsory education essay as a post-test This finding suggests that if the
subject of the essay question is one about which students do not have i
emotionally -laden pre-conceived ideas. a valuescurricuhtm can teach them
to use more altemativ e ideas in their writing. It also suggests that before the
researcher administers a writing task, it would be important to determine
the effect of this subject upon a paruculat population.
. Because of the small sample and the effect of the E R A question on the
scores. it was difficult to prose that this approach would improve writing
performance. Secondly, the fifteen-week semester is too short for students
to assimilate the skills tequiredby this cumculurri Careful selection-of the

essay tests and a longer time period allotted for the learning process are-the

two factors that would allow fora more effective test of this cumculum
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