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ThlS b1b11ography has been comp11ed as part of a cont1nu1ng series des1gned

to make 1nformat1on on relevant d1ssertat1ons ava11ab1e to users of the ERLC

system. Month]y issues of D1ssertat1on Abstracts Internat1ona1 “are rev1ewed in — .

order to comp11e abstracts of dxslergat\ons on related topics, which thus

becgme accessible in searches of the ERIC data base. 0rder1ng 1nformat1on for

the d1ssertat1ons themselves is included at the end of the b1b11ography

Abstracts of the following dissertations' are 1nc1uded 1n this co]1ect1on-
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LONG AGO AND F.AR AWAY: DISTANGING tN YOUNG
CHILDREN!S STORIES OrderNo-8126577
ANOERS ON. Berw CoLLeen, Eo.D. The University of North Dakota, 1981.

| 169pp. Aduviser;-Dr. David Kuschner. - .

This study inveshgated the concept of distancing within the oral
stories of 36 children, ages three to five.-Distancing was
conceptualized, in part, as young children’s increasing capaci)y with

. age to incorporate fantasy material exceeding the boundaries of their

direct expenence and to achieve self-other differentiation within the ,.
discourse form of stories. &

N The studyfocused on three research questions (1) What

strategies do young children use to achieve distancing within their |
oral stories? (2) Do these strategiés vary with age? (3) Is the ability to
achieve distancing related to other measures of language fluency?
The author created adistancing rating scale to answer ¢ arch
questions oneand two Thirteen items comprised the distancing
scale. Some tems were adapted from the work of other investigators -
(Applebee 1978; Pitcher & Prelinger 1963; Pulaski 1973; Watson-
Gegeo & Boggs 1977, Weisskopf 1950; Willy 1975), while three
onginal items weére contributed by the authog. To answer research
guestion three, the author adrmunistered the Pealody Picture
Vocabutary Test <

Eleven of the 13 distanCing strategies were used in one-fourth or
more of the children’s stories Total distancing scores correlated with
age at a statistically significant level but to a moderate degree Three
of the individual 13 distancing strategies discnminated by age at
statistically significant levels Comparison of mean distancing scores
revealed statistically significant differences between the three year
olds and all other age groups but failed to discriminate the four year
olds from the five year olds The author speculaited that age and
experience may contribute more to distancing abihity than does innate
inteligence. Distancing ability and receptive language fluency
correlated ata statistcally significant level but toa relatively low
degree. Further analysis Suggested that these measures may be
related largely as a function of chronological age.

An incidential finding involved sex differencesin the children's -
stories. Boys and girls differed at statistically siggificant le??l‘ﬁn their
use of four distancing strategies. The author suggested that these
findings may be retated to differing socialization experiences to which
young children are subjected. .,

»
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THE EFFECT OF VARLIOUS WRITING TOOLS ON THE

HANDWRITING LEGIBICITY JOF FIRST GRADE CH'LQHEN'
- _ % OrderNo. 8127411
AYRIS, BEULA LeTa, E0.D. The University of Florida, 1981 127pp. 4
Chairperson: br. Linda L.Lamme

This study investigated the effects of various writing tools on
handwniting fegibility of-first grade children. Writing tools used werg’

3

large primary penciis, standard # 2 penctls, standard # 2 pencils with ’

triangular pencil grips attached, Zaner-Bloser Small(’prirrlary pepcils.
and Bic fine line felt-tip pens. This study examined these questions:
(1) Does the writing tool effect the legibility of manuscript of
beginning writers? (2) Which writing tools contribute to greater
legibility in beginming writers? (3) Issex a factor in the legibility of a
particular.tool? (4) Is handedness a factor in the legibility of a
particular'tool? . * - o
. Two gfoups were used. The sample (N = 525) to determine effect
of sex and-tool was from a population of 35 first grade classes in Lake
County, Flonda. Theseclasses were randomly selected from 42 :
teachers who volufiteered from a population of 60. Another
subsample (N = 150) was made up of all left-handers (N = 75) from
the 35 classrooms plus an equal number of right-handers in each
treatment group for analysis of handedness, sex and tool. - |

The 5 writing tools were randomly distributed to intact classes with
7 classes using each tool. From the beginning of schoo! until the week

AR

. -

<

Four raters were {rained in-using ¥ Evaluation Scale -, Aianuscript
by Zaner-Bloser until they reached 90% agreement. Each paper was

gcored by two raters on these items: letter formiation, vertical strokes. . ., .

spacing, alignment.and proportion and line quality. Each item was
scored as "satistactory” or "needs to improve” to yield individual
scores between 0-5..Raters:were refrained during the rating process
when reliability began dropping below 80. Raters had .8b agreement
and .92 reliabiify at the €nd of the study. s .
The design of the study s based on the posttest only and used 5
treatm&®t groups representing the 5 writing tools wih each
treatment group, students were further grouped according to sex and
handednéss. All groups recewed the sime posttest. To determine
stgnificance among and between groups. the data were analyzed two

. / ways To determine significance of sex and tool, a 5 x 2 anatysis of

’

before Christmas vacation, alkstudents used a designated writing tool , .

for all wniting assignments. Teachers had.the option of using the too!
throyghout the day. At the end of the study, all Children copied a
standardized sentence, “The quick red fox jumped over the lazy
brown dog.” Teachers completed a questionnaire concermning,

individual t_uching methods and attitudes about the assigned tool. -

o . v

RIC™.

e

vagpance was used. A5 x 2x 2 analysis of variance was used with the
subsample of all left-handers and randomly selected right-handei s for
an analysis of handedness, sex and tool.

Data analysis reported four major findings.No statistically
significant differences (p < .05). were found among tools. No,

‘statistically signiicant differences (p < .05) were found betweep

sexes No statistcally significant differenges (p < 05) wese found
between rght- and left-handers. Statistically significant results (p £
0001) were found among individual ctasses within each group of
tools. TS -

Findings of this study sugbest that tools, sex &#nd handedness have
no significant effect on handwriting legibility of first grade children.
There are other factofs in the teaching-learning process'which do
have a significant impact on legibility and make a significant

N

_difference between classes. Findings imply that no one writing tool

seems to be superior at the first grade level Therefore, teachers need
not restrict beginning witers to the use of primary pencils, but rather
allow children to select preferred tools and use professional judgment
to match tools to cRidren for specific purposes. Further research 1S
needed to explore the great vanation among teachers within tool

(8roups

LISTENING COMPREHENSION STRATEGIES IN NATIVE AND
SECOND LANGUAGE . . Ordef No. 8117222
CoxraD, Lovoa RUTh, Pu.D. Michigan State Universiy, 1981 165pp.

Studies of reading have'shown that, when reading mn a pon-native
language, the reader typically cannot make full use of the semantic-level
cues in the text. Non-native readers have been shown 10 direct
proporuonately more attention to S¥ntactic and grapho-phonic informaton
relative to the meaning they extract from a passage than nanve readers. The
present study anempts to explore whether this processing difference can
also be shown to characterize contrasts between first- and second-language
listening comprehension.

Three-groups of subjects were used in the study, a narive group, a
Germian group proficient in English, and a mixed-language-background
group of intermechate proficiency 1n Enghsh Based on the general ,
assumption that rmach of the difficulty in oom\brehendmg an aural message
in a second language lies in the unavailability to the second-language

ner of semantic informanon 1n the text, the present research made use
of three expenmental designs to test three hypotheses regarding listening
comprehension. ‘

Experiment one tested the hypothesis that with increased proficiency in
a language, a histener’s processing of an incoming messagé shows a greater
attentgn to the semantic cues than to syntactic or phonological cugs.

" Subjects were gven a 55-item post-hstening cloze test, and responses were
scored using a diagnostic scoring procedure developed by M A. Clarke and

L Burdell (On TESOL 1977. Washington, D C.: TESOL, 1977, 131-143);
these were then submitted to a mulriple analysis of vanance. Results
confirmed our hypothesis. The number of semantically acceptable
Tesponses showed a significant increase for the mixed, German, and native
groups respectively whilé responses based on Syntactic structure decreased.
Experiment two replicated the well-known idea-acquisition experiment
of 1.'D Bransford and J. J. Franks (Cognitive Psychology, 1971 2, 331-350)

1o tgst our second hypothesis that more profidient listeners in a language are

progréssively less apt to remember the syntactic details of sentences relative
to the fmount of the content they remember. Although for native listeners
our results supported our hypothesis, for non-native histeners our
hypothesis was not confirmed. Thg German group performed similar to the

_nduve group-on the test. The patern for the mixed group w4 to reject

sentences more complex than those they had actually heard during |

acquisition 3nd o retain less of the semantic content. Results for this group,

however, were insdfficient to tonclide that retehtion for syniactic features
waS greater-than that of the other two groups.

*
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__._____program helps a’voflding unnecessary duplication of programs, -

Experi:‘nenl three lstec\l the hy pothesis that the recall ol connected THE REtATiONSHIP{OF SOCIOCULTURAL‘ DISTANCE TO .
‘discourse is facilnated if.the histener thinks the discourse fits together intoa . THE READING' AND WRITING PERFORMANCE OF
story, and that this facilitanon increases with increasing proficiency in the COMMUNITY COLLEGE BASIC SKILLS STUDENTS

-

language. 1n an experiment similar to one by P. A, dVilkers (Journal of . Osder No. 81250987
-Expenmental Psychology, 1974 103 263-268), one group of subjects from Deem, James MORGAN, JR , Pu.D  The University of Michigan, 1981 .
each language group heard nineteen sentences with defimite articles and one 132pp. Chairperson. Brad*ord Arthur . .

group heard the samrte sentences w1th indefinite articles All subjects were
asked 1o retell the passage and tondicate whether the) thought the
sentences formed a story or were unrelated Mann-Whiine) U tests -
confimed as predicted that stony- \ersus non-story-processing had a highly
sigmficant effect on the ameunt recalled by the nabve group a shghily
lesser effect on the amount recalled by the German group and no
significant effect for the mixed grolp

The results of the present stud) lend empincal evidence te our general
assumpuon that difficulty in hstenng to a second language 1s related to

The acculturation thegry of second language learning has
suggested that students will have difficuity learning a second
language to the degree that distance exists between the:r native and
second language cultures. The purpose of this dissertation was to
begin exploration of the acculturation theory in a firstlanguage .
situation: are students in the United States less likely to read and write
well if they percewve their home cultures to be distant from school
cultures? . ‘

A sociocultural distance scale was constructed for each of the two

difficulty in exirachng semannc informaton from the 1ext. Ourresults .
cannot be used, however, 1o pupont the exact source of this difficulty orto studies reported here and admunistered to academically )
define the precise processes involved - ‘ B underprepared community college students who were judged to be
’ culturally and linguistically different. =
’ . , . In the first study, seventeen subjects were asked to rate how th%y.
. ’ . ) ’ Most Students 1n Fhis School, and Most Teachers | Have Had feit -
- about eighteen topics on the sociocultural distance scale using a six-
L ' - point rating scale and two pairs of polar adjedtives for each topsc. - * .

Distance scores were significantly correlated to reading, writing, and
academic measures to varying degrees. The results indicated that

A CROSS-SEGTIONAL COMPARISON OF SPELLING subjects who were further from Most Students performed poorer on

“ACHIEV OF SELECTED-GRADE FIVE CHILDREN the measures, suggesting that the subjects’ acceptance of or by a

TAUGHT TRRDITIQNAL ORTHOGRAPHY XT.0.) WITH THAT college peer group might be related to their académic success 1N a

OF SELECTED GRADE- FIVE CHILDREN TAUGHT THE INITIAL ~gg:g:"1"a':‘5cz'°9'af“ as well as to successful readingand writing

TEACHING ALPHABET (,.T.A.) IN THE C-6 SCHOOL —  —in the second study, forty-seven subjects were asked to rate how

DISTRICT , OrderNo, 8120608 they, Most Students in This School. and My Close Friends+elt about .

DAVENPORT, lvan ELW000,¥P.D. Saint Lours University, 1980 119pp. eighteen topics on the second sociocultural distance scale Simifar

.. . .o X R . seading, writing, and academic measures were included along with a 'S

The teaching of reading is an essential element insAmerican Public, culturally relevant and removed reading test. However, distance

Education Thus, school administrators must cc_)ntlnuaHy searcH out produced by the second scale correlated significantly only with the

and research different approaches to the teaching of reading The - cuituraly relevant and removed reading test and with academic

inifial teaching alphabet i1s one such approach Many hate argued performance in areading course. High distance was related to poor

that while there may be advantages in teaching children to read with *reading performance on Culturally removed mater.al and slow speed

this medium, there are also disadvantages that the initial teaching - on culturally relevant material, Additionally, subjects who were distant

alphabet children would have to quercome One such disadvantage from Most Students performed better academically. :

cited is that the initial teaching alphabet children would not have the Results of the two studies are interpreted in hight of each other,

abiity to spell as well as traditional orthography children. The further research is outined. Finally, methods of reducing distance

purpose of the present study'was to determine if instial teaching . between students and schools are suggested.

alphabet children do, in fact, spell more poorly than traditional
orthography children. Testing was done near the closg of the fifth - o
grade to determine if there were significant differences at the .05 fevel .
in speliing achievement of iniial teaching alphabetchildren aod THE EFFECT OF THE INTEGRATION OF LANGUAGE ARTS
terladitnonal orthography children near the conclusion of ther  # OBJECTIVES WITH MOTOR DEVELOPMENT OBJECTIVES IN
ementary schoo! experience. B 5 N : .

' The data gathered to answer the questions of this study were THE PHYSICAL EDUCAT'ON CURRICULUM:
secured through admsnistration of the Califormia Achievement Test : - KINDERGARTEN THROUGH SECOND GRADE
During the last week in March of 1979, Leve!l 16C of the 1978 edition Order No.8127583

(2) There is a need for the school system to expand ifs public |, EARLE, JAMES ANTHONY, P D. Universigg of lllinois at Urbana-
relations and training in community education. (3) The communiy Champaign, 1981 438pp. : i
school program is succeeding in increasing community participation i i i
: N ____ — The purpose of-this study was (a) to investigate whether or siota
and involvement in the scHools. {4) The community school program . taxonomic approach could successtfully integrate listerting and .

brings ed.uca‘tlohal services closer to the, people and improves
communications between the school and the people in the .
community (5) The community schoot program provides for greater
use of schoolacilities and grounds and for better opportunities for
the use of locaNtalent and resources. (6) The community school

reading language arts pbjectives with motor development objectives

n a‘phys;catéducatlon progtanhkinderganen throughgewmr_ade; =
and (b) to examine the changes and relationships that occurred in
the 155 elegnentary school children (63 kindergarten, 46 first grade,
46 second grade) participating in the research, "

— Adeschiptive research design was used to address the first
question, A lis} of objectives in.language arts development and motor
development was given 1o classroom teachers, physical education
speclalists, and university professors to be evaluatedfor ~ | .
appropriateness atthe kindergarten, first, and second grade levels. A
quasi-expéarimental research design using pretests and posttests to

(7) There is a lack o} adequate budget allocations and resources for
fullimplementation of the community education process. (8) The -
roles and functions of the citizen advisory groups need explicit

clanfication. {(9) There is too little articulation between the interfacing

of the K-12 and community school programs. (10) A dichotomy is '

identified i -
program ;,ﬁmﬁ,g‘ﬁg“_““ philosophy of community education and measure changes in performance levels iy motor‘development and |
- ' . language arts development was used to address the.second question, , *
, . Canonical correlation analysis of the posttest examined the existence
3 . LN ~ g rélations between motor development and listening and readini .
, . v components offanguage development at each grade level. The
‘ R . Purdue Perceptual-Motor Survey and-the Gross Motor Inventory were
. i ' : used-to measure motor development, while languagearts  ~ |
’ . . e development was measured by STEP-Word Puzzlesand Listentoa  °
p L ’ Story {kindergarten). COOP--Listening and Reading Forms-12A and- .
- - * 12B (first grade), and COOP--Listening and Reading Forms'23A and
E T‘ C - . - 238 (second grade). . c ..




The motor development objectives ratings indicated varying -
emphases in physical education by grade level: kindergarten (mentel
development and body handling development), first grade (mental
development, body handling development, and social-emotional
development), and second grade (mental development, social-
emotional development, physical development, body handling
development, object handhing development, and coordinated body
and object handling development). The majority of the stated
language arts qbjectives in §stening ant readingreceived an
appropriatewating The language arts grade level progression
developed was in agreement with the progresston suggestions given
by several texts for language arts development. Objective ratings for
the motor development and language arts were in agreement with
previous research findings. . . '

Data obtained from the motor development tests revealed
significant improvement over time; significant diﬂe;enc&s between
grades in a developmental direction, and significant differences
between sexes. The girls scored higher on the PPMS tems which '
involved body awareness, thythmic response and items not requinng
strength. The boys scored higher on the GMI items which were
principally gross motor object handling.

Data obtained from the language arts tests revealed significant
differences in favor of the Expenmental groups on kindergarten

* beginning consonants and second grade listening comprehension.
Girls scored significantly higher than boys on listening
compre hension atthe kindergarten fevel and on reading

- comprehension at the first grade level. .

Sugpificanf relationships between object handling development
patterns and listening comprehension were revealed at all grade
levels. Items on the GMi were related to reading whole words in
kindergarten, reading comprehension n first grade, and reading .
interpratation, evalyation, and inference in second grade These
results are not consost?nt with previous research

In summary, u an organizational schggna (taxonomic

. approach) for selecting language arts and motor development
objectives-and learming experiences enabled successful integration of
language artsinto the physical education curricutum with no loss ot
performance improvement for either subject area. Several significant

. changes in motor and language arts performance occurred and
significant relat:ons between the motor development variables and
language artg development variables were found.

{ \
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THE EFFECTS OF VERBAL AND VISUAL ELABORATIONS ON

_THE.LEARNING OF ABSTRACT CONCEPTS
N Order No, 8120943

EpeLsTEN. RONALD A., ED D. University of California, Los Angeles,
1981. 183pp. Chair: Professor Evan R. Keislar

¢ Theones of cob’r'm‘ltwe psychology, g}niculaﬂy those of hi&archual
ledrning and visual'infd*mation processifg, suggest specific effects
result from different elaboration treatments. It has beén hypothesized
that elaborations vary in their power to induce’learning of‘concepts .
from texts (prose.materials). Research in prose organizat[oq and
imagery prompts inquiry into the effects of systematic variation of
verbal and visual elaborations. .

v To test the assumptions of elaboration effects on concept learning
a thyee by twp factorial design was developed using three types of
treaiment elaborations (mnemonics, schematics and metaphors)
pregepted in verbal and visual modes, plus a reread only treatment

’ graup for 2 total of seven conditions. . § ,

Mnemonics, schematics, and metaphors were selected as
elaboration categories because they represent learning strategies
that vared in difficulty and level of abstraction, yet all claimed to ad
understanding through simplification. Mnemonics were defined as
elaborations that linked concept name and definition through an
associative process. Schematics made use of key words and -
hierarc hical ordenng of concept components. Met.apho.rs were stated

« in the form of explicit gpmparisons using the classification system

escn by Perrine (1971). v . :

¢ Thg?;le«y:tion of concep)ts to be taught was r&strjg:ted to defined s
concepts atthe tenth grade level or above. To provide for |
generalizibility, participants were given the same set of concepts to
read. sampled from existing school curriculum in the areas of English,
the Natural Sciences, and the Social Sciences. A set-of tzmcal

.

attributes and coordinating concepts was deve'lo;;ed| fo eaatgh
concept was used'as the common source for each elaboration.
Spe‘éif?cation f3r the visual catergories of each elaboration type stated
that pictures would be representational; brief verbal descriptions
. Q 1id be atowed and that the visual elaboration would contain similar
E mc‘rmatiqn as the verba! elaboration. "

R A .1 7ex Provided by ERIC N ) -
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~ One hundred twenty fiye, tenth and eleventh grade students in six

classrooms were each randomly assigned to one of the seven -

. conditions. Students first réad a standard one hiindred to two

. hundred word passage containing a definition and example.
Following the reading, participants in each treatment group inspected.  *
an elaboration as specified by the tréatment condition. The reread
group read the onginal passage again Dependent measures included
lower order recall questions (defimtional) and higher order
comprehension questions (transfer rule application). .

Analysis of vdnance revealed that, of the three elaboration
categories, mnemonics are significantly (p < .05) more effective than
schematics or metaphors tests of igher order comprehension. There
are no significant differences overall when categories of verbal and
visual elaborations were compared. Of the six verbal and visual
elaborationtreatments, visual mnemonics were the most effective
visual schematics the least effective on tests of ugher order -
comprehension. Compared with thereread treatment group, visual
schematics and metaphor elaborations were significantly lower (p <
.05) on tests of higher order comprehension. TEIS would suggest that
elaborations can interfere with learning. Tests of repeated measures
indicated that effects, both positive and negative, show stability
across concept material sampled from different school subjects.

The results suggest that brief elaborations can differentially effect
learning of concepts. Of particular interest is the finding that visual

.mnemonic strategies can affect higher order learning. In reference to
central theoretical issues, the results contradict the hierarchical
notton that mnemonics serve only for recall leaming. The results

« support the idea that activation of visual encoding processes can
affect information integration.

~~—

A COMPARISON OF THE EFFECTS OF CONVENTIONAL AND
MULTISENSORY PROGRAMMED INSTRUCTION ON THE
SPELLING COMPETENCE OF COLLEGE FRESHMEN IN A
GENERAL EDUCATION PROGRAM OrderNo. 8126699

EmERY, RoserT WEBSTER. ED.D. Boston University School of '
Education, 1981. 214p(p. Major Professor Bruce McPherSon
The theoretical works okFernald (1943), MeYers (1978), and

Dieterich (1972) suggest that multisensory forms of ins}rucuon can

positively effect spelling competence. The works qf;Slunner (1971),

Garner (1966), and ®fiesh and Meierhenry (1964) infer that =
programmed Spelling instruction can be fust s effective as classroom v
methods. The major purposes of this study were: (1) tocompare the
effects of programmed multisensory instructon and prograny
conventional instruction of spelling competence in proofre_ ingaod |
correcting; (2) to compare the effects of programmed multisensory “
instruction and conventional classroom instruction on the same . |
dependent variables; and (3) to compare the effects of pro grqmmed
conventional instruction and conventional classfbom instruction on

the same dependent variables; oo
*  Afreshman rhetoric class ofbég students at Boston University . s
volunteered as subjects for this study. Each subject was randomiy ,

assigned to one of three treatment groups. Treatments were defined
as Programmed Multisensory Instruction (PMI), Programmed - .

Conventional Instruction (PCl), and Conventional Classroom .

Instruction (CCI). ) -
\/ Spelling competence in proofreading was defined asthe scoreon .

the McGraw-Hill Basic Skills System Spelling Test.(1970). Spetlling
gompetence in cortecting was defined as the score on the Wellesley
Spelling Scale (1957). o _

Analysis of vaniance showed that there were smmﬁcaqt dlﬂergnc&s
inthe mean scores of the three groups on the McGraw-Hl_II Spelling
Test for proofreading (F = 7.56, P <0.003). The‘hypoth%ls that the
programmed muttisensory group would score significantly higher
than the programmed conventional group on the M.cGraw-Hl‘II
proofreading test was supported by Scheffe analysis (Sgheﬂe F=
5.28, p €.05). The hypothesis that the programmed mult{se_n
group would score significantly higher than the.conventlonal
classroom group on the McGraw-Hill proofreading test was supfRrted
by Scheffé analysis (Scheffé F = 5.68, p< .01). The hypothesis th
there wolld be no significant differences between the scores of th
program conventional group and the conventional classroom
group on the McGraw-Hill proofreading test was supported by Scheffé
analysis (Scheffé F = .007, NS). .

Loty




Additionally, analysis of variance showed that there were
significant differences in the mean scores of the three groups on the
Wellesiey Spelling Scale for correcting (F = 9.77, £ <.0007). The
hypothesis that the programmed multisensory group would score
significantly higher than the programmed conventional group onithe
Wellesley Scale was sugported by Schefie analysis (Scheffé £ = 6.38,
p < .01). The hypothes:s that the programmed multisensory group -
would score significantly higher than the conventional classroom
graup on the Wellesley scale was supported by Schefté analysis
(Scheffe F = 7.28, p <.01). The hypothes:s that there would ke no
signuficant dilferences between the scores of the programmed
conventional group and the conventional ciassroom group on the
Wellesley scale was supported by Scheffé analysis (Scheffé F = .028,
NS).

it was concluded that programmed multiseAsory spelling
instruction is more effective in teaching college students to proofread
and correct for Spelling errors than the more conventional
programmed or classroom instruction methods. The results of the
study also suggest that there is probably no difference in terms of the
acquisition of proofreading gnd correcting skills in spelling between
either of the more conventional approaches. . <

This report contai discusston of the study with
recommendations and a review of the pertinent literature.

. v

THE EFFECT OF USING A PERSONAL OUTLINING
STRATEGY ON THE LONG-TERM RECALL OF EXPLICITLY
STATED DETAILS IN A PASSAGE Order No. 8116476~
Fowter, GERALD LEON.PH D Universiny of Manyland. 1980 94pp
Supervisor: Dr Robent M Wilson

The purpose of this study was 10 invesugate the effect of using a -
plrsonal outhiming strategy ypon the unaided and cued recall for average

and below average readers

Seventy students were drawn from twelve smh'gr?e classrooms 1n ﬁvg -
. ~ L] 1

elementary schools ) :
Researchers, on consecutive days. pfovided four forty-five mynute
traimng sessions to all students with either the Personal Outlining Strateg)
(POS) or Siudy Quiestions (8Q) On the fih day both'the POS compansort
group and the SQ companson group were giveq 1dénucal treatment
passages However, the POS comparison group was instructed4o use the
‘Personal Outhning Strategy while reading the passageand the SQ
companson group was told to use the set of study questons provided while
the passage: .o L
raci-n_)rlge dza;s’ follawmg treatments data was coliected using test instruments
designed speafically for this investigation Data was analyzed to test for
mean differences on the long term recall score (unaided) between students
randomis assigned 1o the POS companson group or the SQ companson
group Datz was 2lsoanalyzedto test*for mean differences on the long term
recall score {cued ) between students ranaomy) assigned tothe POS
son grou ;
mePha:lcgnc%usu?ns supported by this imvesugation are as follows. (1) Ls§
of POS with the passag®Had a sigmficant effect upon unaided recall
performance as compareg o use of study quesuons as measured by the

*

Free Response Test (2) There wereno significant differences in cued recall

performance between the group who used POS and the group-that used

study quesuons as mezsured by the Cued Recall Test (3) When measunng

cued recall 2s answers 10 the questfons used as study quesuons by the SQ
comparnison group, the use of sudy quesbions had 2 sigmficant effect upon
- cued recall of the SQ companson group as compared to use of POS
(4) Ayeliie soydents performed significantly better than below average
students 1n unaided and cued recall regardless of treatment grougas
measured by the Cued Recall Test and the Free Response Test 405 doc
For Theory The findings from this invesugauon suggest that POS doés

have a greater effect on unaided recall for some Studenis when comparec 1o

that
th f study quesnons, This lends general support to the notion
fr:e:z;xow ma.k(? pessonal evatuauons of mfopnauon and organizauonal
structuning have an impact on how and what individuals learn

For Teaching. The Personal Quulining Strategy appears (0 bfc dn(;tl}: :;
straiegy that teachers can effecuvely use toimprove recall of in cl;rm on
gamed through reading content passages. On the Pracucal Slt.'le. cCiu
its simple nature. 1t can also reduce teacher planning ume1n some

.. . FA
\ -
For Research Furtheranvesugation into the effects of POS and/or other

persbnal learning strategies appears jusufied. Future research might include
these questions” (1) With questioning, there sull remains controversy over
imposed versus learner generated quesuons What would the effect be of
having one group of students develop their own set of questions to answer
as compared to having a second group znswer the set of quesuons created
by the first group? (2) In ths study zll students were eaposed to an
organized. well wntien passage What would happen if the treaument
passage wzs poorly wntten? Would students who use POS while reading a
disorgamized passage be gore capable of reteiling 1t dater than siudents who
use a different approach %ﬁnle reading” (3) The Personal Outhming
Strategy was modified by ormitung group interaction for this study Would
results have been different if the treauments were adjusted to allow for
group interaction?

SPERKING AND WRITING STRATEGIES: :
LEXICOGRAMMATICAL AND BEHAVIORAL FORMS THAT
CODE TIME AND SPACE Order No. 8125048

GILBERT, JANET GRACE ReusSER, D.A. The University of Michigan,
1981. 218pp. Chairman: Jay L. Robinson

This study explores relationships between speaking,and writing in
the English language to determine precisely what'differences exist
between these modes and what phenomena these differences
represent, The focal poin} selected was the code, or the mapping of
speaking and writing funftions to form. For this cross-corpus study,
texts of the languaging cf-college freshmen were collected in both

king and writing modes, in the mode-forms of dialogue,
monolggue, and essay. . .
set of findings from this study shows that speaking and

- writing tmodes do exhibit measurable differences in the kinds of

information they convey. Kinds of information were defined based
upon the méthod of tharting discourse developed by Robert C.
Thurman. These are: event, identification. setting, background

~ (explanations and evaluations), coflaterai (possibilities and ' ( -

negations), and form maintenance (communicator involvement). in
this data there are significantly more form maintenance and collateral \
statements in the dialogues and significantly more event and .
background statements in the essays. Thus, more word groups in
these dialogues express the relationship of speakers and express  »
possibilities of events which might or did not occur. More word
groups in these essays retell events and express explanationsor
evaluations of these events. . ‘ ~
Each kind of information, although initially classified semantically,
was found to be conveyed By characteristic lexicogrammatical and *
behavioral forms. Therefore, lexical, syntactic, and behavioral forms
ocour with diffdrent frequencies in different mode-forms. :
Another set of.findings from this study shows that speakirig and ™
writing differ in the amount of naming in each and in the extensions of
grammatical structures into senfefces. Also, behaviorajforms that
exprdSs initiative-taking and solidarity-building differ bétween the
modes. . . . .
The kinds of information and their répresentative forms that differ
between speaking and writing express time relationships; the naming,
structural extefision and behavioral forms that differ between
spegking dnd writing express space relatignships. A significant
conclusion from this study is that the lexicogrammatical and
behavioral torm differences-in speaking and writing code the different
relationships of speakers and writers to time and space.

‘A METHODOLOGICAL STUDY ON THE EVALUATION OF
LEARNING FROM STORY NARRATIVES Order No. 8114221
GLINER, GALL STECKEL, Pu.D. University of California, Santa Barbara,
1980. 178pp. .

* The focus of the present research is on methods tomeasure the patterns
of information 10 a learner both before and after learning and to assess how

closely these patterns carrespond to the organization of the learning
maenyal. In oﬁgrwas&panemsinatextandinalmersmunory.,

types of4asks were used to assess the learner’s orgdnization 9f concepts, a
mty rating task and a sorung task. In the similarity rating task,

Tated the similarity between.all pairs of concepts on a scale of 1-7. .
lnmesorﬁngushlmnerssonedwneepxsinmgroupsbasedonnmﬂam.

. mksmustbeusedthatgivemoremmatotalsoorecorrecton'am’l'm\ o
v

mnstances. . . At .
Co- , The data from these Jasks were then used.in individual diffefences
) . L  multidimensional scaling procedurés (INDSCAL and ALSCAL) to
o . repmennhemdalyin;pmeminthedmm_tmme_ way corresponds *
Q : 10 the pattern of information in the leamer’s mind. Besidesthese
15 ~ .- ‘ to explore the structure of the data, newer statistical techniques,
’?EMC < . . 9 theQApmdiun(qumandl.’evin,MG).werewdto-conﬁ,mtha . o
e R rarims weie preseutin the datn. .
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" above the average student ability

Q

tasks and the statistical methods to tepresent the task data
study reading comprehension based on two stories. The main
characters weach story were nine animals, and the theme of each story was
built around descnibing the anumals in terms of two character trais or
~dimensions”, helpfulness and leadership 1n one story and cautiousness and
age 1n the other story. The present resedrch mvolved inv&suga_ting whether
the readers would see these dimensions as sahent 1n the story in terms of
how they percetved the similanty among the characters after reading and
whether 1t was possible to measure the change in organization from the
before-reqding orgamzanon of the animal names. Subjects performed the
amlanty fanng task and the sorung task before reading the story. After
reading each story they sorted the amimal names based on six;ulanty m the
story, and they then sorted the characters based on the mdi\ndugl
dimensions from each story and rated the animal groups into “high",
“medium”, and "low™ groups for each dimension.

Both mulndimensional scaling and the QA paradigm provided a
representation of the organizanon of the amumals that was different for ea
story and different from the before-reading relanonships among the
amumals The sumulanty raung task and sorung task produced sumnlar
patterns of data, but the sortung task data were less vanable and also
appeared less “condinonal” upon each individual’s judgement cntena.
Subjects appeared betier able to use both dimensions’equally from the
before-reading Structure represented from scaling solutions when sorung  +
the ammals [n short, the sorung task genérated data that appeared to better
represent the overall patiern of relanonships among the animal names.
Mulndimensional scaling generated a pigture of the learner’s representanon
of the amumals from each story. The QA paradigm and the "zero I1terauons
option” from INDSCAL confirmed that the structure of the data were

_surnilar to one story and to the other story for one of the two story
dimensions. Muluple regression confirmed that the dimensions the subjects
used 10 sort the animals based on each story were the same as both salient
dimensions from one of the stones and,one of the two dumensions from the
other story Therefore, both muludimensional s&lmg and non-parametric
confirmatory procedures provided corroboraung evidence that there had
been a change n the reader’s orgamzaton of the ammal names that was .
amular o the intended story structure and that it was passible to represent
tus change. .
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1.COMPARISON BETWEEN A CONTEXT MODEL AND A
\ORDS-WITH-STORIES MODEL OF VOCABULARY

ACQUISITION FOR \IDDLE SCHOOL STUDENTS
Order No. 8119797

GrUBALGH, STP®EN Jack Ep D Uniersiy of Northern Colorado. 1981
175pp *

The Probiem The purpose of this study was to compare the words-with:
stones rnethod with e context method of word acquisition for eighth
grade students To facil:tate word acquisition throygh the words-with-
stones method, students dey eloped and outlined personal stones from their
expenence to sere as an example of the concept-of arget vocabulany
words Students read and w ere tested upon short passagesin which target
Vocabulary words were presented uthizing strong context clues to facilitate
word acquisiion through the context

The tvo methods were compared as different groups including students
below the median, students above the mecian. male students. and female
students aftempted to learn unknown words

Procedyre Thesample for this study included 50 eighth grade students
from the Unnersity of Northern Colorado Laboratory Middie School.
ethnically representauve of the city of Greeley, Colorado There are
approximately 25% Spanish surnamed and 75% Anglo Amencan people in
Greeley ° '

The vocabulary subtest of the Nelson-Denny Reading Test was
admunistered to pupils in the study Themean student vocabulary score was +
used to select 50 esotenic words from a range of words one to fouf vears
level A student pretest on these 50 words
yielded 28 relauvelyunknown target words . .

Before formal treatments began. students were taught and given equal
pracuce with the two methods of word acquisiuon The formal worksheet:
postiest sequence. representative of each method, was then admunisjeredd
studepts Students completed two of these treatment-posttest sequences per
method on a rotaung schedule of treatments to insure a fair companson
between methods Posttests were admunistered 48 hours following each
wreatment. The postiestinvolved both the wnuing of defimnons and the use
of the target words 1n a sentence to umpart the meamng of each word

Differences between pupil scores 1n the words-with-stones tredunent
and the context treaument were compared for all exghth graders using a two
way analy$is of vanance with repeated measures for unequal n's. More
speaific companson between the treatment methods was made by analyzing

‘udent scorgs below the median and student scores above the median as

ERI C“eaSured by the Nelson-Denny Reading Test and by analynng male

GEEEEEEE)S evel of.signifiance. T -

fudent scores and female student scores. The hypotheses were tested at the

.

4

.

-
Conclusions The results of the analysis clearly indicate that as a group.

. the.50 eighth graders acquired more words by using the words with-stones
method than by using the context method The words with-stones method
proved to be supenor for the students below the median, for students above
the.median. for male students. and for female students From the review of
the hiterature, 1t 1s recognized that the context method even with 1S vanous
draw backs, 1s an effecur e word acquisitonmethod This method involses
cnuical thinking resulting in a subskanual memon trace fordcarning new
words Thg words-with-stones method would appear to be more e'ﬁecu\g
because the learner medsates the meanming of an unknown word through the
vehicle of a personal story from incidents stored in the memdry

Recommenduuon*s 1t 1s recommended that the words-with-stones
" mgthod be used 1n a vocabulan development program for students of 4
muddle schoo! age and older 1t is alsc recommended that the learning
potenual of the personal story or anecdote as a vehicle for mediating
schgol-taught concepts be energetically pursued .
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AN ANALYSIS OF SPELLING AND' ITS RELATIONSHIP TO
OTHER VARIABLES IN THE CONNECT: ED' WRITTEN
DISCOURSE OF NINE-YEAR-OLD STUDENTS Order No. 8119295
GREENHALGH. CAROL ANN, PH D The Unnversity of Texas ar Ausun. 1981
249pp Supervisor: Juhe M Jensen

.

This study examines w nting samples obtained from nine year-old
studenls for the following pyrposes (1) 1o determune the extent to which
musspellings extracted from connected wntten discourse. 2 more natural

*  context for apprasing spelling. fall into the same phonological and

morphological categores defined b, recent researchers on developmental
spelling stratemes (1) to determune 1f idenufied spelling erors reflect
qualitats e differences in the attempt students mahe to spell unfamiliar
words (3) to imesugale the relauonshup.among the percentagesand  , *
categones of spelling errors and yanous measures reflecung students abiiny
touse diverse and urigue word choices and 10 wnte well s geternuined by
measures of rheloncal success and sy ntacuc sophisycatson’

Subjects of the study were 199 malesand 172 females representing the
statew1ide population. of nine-year-oic students other than black or

Hispamic A wnting sample that responds to ar-exercise callmng for K

expressiy ¢ wnting was gathered from ezch student Rhétoncal effectis eness
of each paper was evaluated using a focused hofistic sconng procedure. and
each was analyzed Tor degree of syntacic sophisicaion as measured by,
average length of t-unit for vocabuian divérsity. as measured by 2 b pe-
token rauo that cortected for vanation 1n length of responses and for
vocabulan umgueness as measured b. companson of words wriitentoa
bist of words commonis used by yours studertts and subsequent s
conversion of those lesels of compani<or 1nto @ vocabuian umQuegness®
ratio ‘Pearson produci-moment corre.sLons were calculated for ali pawrs of
vanables and [ tests of significance w ere cctermuned for each correlation A -
ztest of differences was calculated betscer each pair of correlaiions across
sex where the vanance exceeded five percent in order to determine 1f

. differences betweer the male and ferae subsamples were siat.sucally
significant ’ -

) .
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STORY GR'AMMAR ANALYSIS OF A\SPECTS OF NARRATIVE

COMPREHENSION OF ADOLESCENT READERS*AND
- TELEVISION VIEWERS + OrderNo. 8126705(

-

GuRRY, JOANNE MARY, Ep D. Boston University School of Education.
1981. 234pp. Major Professor. Roselmina Indrisano

The purpose of this exploratory.study was to investigate aspects of
narrative schemata associated with adolescents’ leisure fiction
reading and dramatic telgvision viewing. When they read or view in
therr leisure ime, adolescents frequently turn to material such as
poputar fiction or situation comedies and action-adventure programs

. These narratives often have formulaic and conventionalized plots
simijar 1n content but different in the ways the contentis coded, ,
structured. and processed. it was hypothesized that students’ \/ :

- generation of story material would reveal structural differences
associated with their experniences with narratives in print and on
television. Support for the theoretical base and guidelines fbr the
execution of the mayor study were provided by a teasibility study.

An exploratory study of variations in narrative schemata evidenced
by readers and viewers was rendered possible by the application of a
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story grammar analysis Story grammar formulations have isolated
some structural dimenstons of narrative schemata without restricting
those elements to specific content of to one medium Inthe major
study. narratives written by seventy ninth grgde students infour
academic levelg of a comprehensive high schoolin a middle class
suburb were compared and ranked according to their structural .
corhplexity. Three subgroups were Wentified after three ‘
administrations of a letsure-time questionnaire students who read
and viewed, students who esther read of viewed, students who neithr
tHeir leisure time. Scores werg also
obtained on $fudents’ reading achievement, general ability, aff.,
sophisticaton of reading interests as measu red by The Nelsgn-l?enny
Reading Test, the Differential Aptitude Test, and the Soplllsncatlbn of
Reading Interests Survey. . > -
Following the researcher’s protocals, each student wrote a Short
narrative The stones were analyzed and categorized onan eleven-

part continuum, a modified version of the Glenn and Stein continuum

of narrative complexity. The data were treated and reported in Several
stages using frequency tables, chi-square computations, and the ’
Pearson R Coefficient of Correlatioh~ ‘ .

. The data reveafed that most students viewed more than they read
Only a very small percentage reported rarely reading or viewing In .
generai, readers within each of the three major subgroups wrote
¢pisodes, structures higher on the continuum. Viewers, on the other
hand, wrote more sequences, Structures lower on the continuum.

Another finding-was that story structure as well as readingand .
viewing frequency seemed to be felated to academic placement -
levels Thus it cannot be asserted that students wrote simple or
complex stories only because of factors associated with their
placement At all placement Jevels the general trengiwasthat'readgfs

and viewers wrote stones ranked higheron the continuumy than did
students who did not read of view narratlve material. -

Frequency tabl percentages for subgroups of readers and
viewers revealed strong trends supporting the assumptipns of the
researcher. Statistical computations were restricted by the imited
number of students in the sample Chi-square computations did not
yield statistically sigrificant subport for the hypothests Correlational
data revealed positive, significant, but low relationships between self-
reports of reading frequency, ranks of stones, and scoresonThe

Nelson-DennyReading Test and theé DMerentlaIApt:tude Tast. These
data revealed only 4 positive, significant, and'low relationship
between self-reports of reading frequency and scores on the
Sophistication of Reading Interests Survey but no relationship
between story ranks and scores on the SRIS .

Recommendations for further research and implications of the |
study's findings for educational practice were.offered. ,

°
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COMPARATIVE ANALYSIS OF SELECTED HIGH FREQUENCY
WORDS FOUND IN COMMERCIAL SPELLING. SERI.ES AND
MISSPELLED IN STUDENTS' WRITIP:IG "I'O A STANDARD
MEASURE OF WORD FREQUENCY OrderNo. 8122289
HagerTy, PatRicia Jo, Eo.D. University of Colorddo atBoulder; 1981
259pp. Director: Associate Professor Philip DiStefano

. ~
The major purpose of this study was to determine whetliera

* selected number of current, commercially prepared spelling series

\
E Tcxs a statistically estimated frequency

SIS textbooks.

used high frequency words fer.théir word lists The study attemptdd to .

determine 1f there were differences among spelling seres in high

frequency wordg based ona standard measure of word frequency,

and if there were differences within grade levels of spelhpg series N

high frequency words baséd on a standard meassire of vord )
uency.’ * .ot

hqu seccymd purpose was to determine whether students misspelled

high frequency words in their wnting. )

Eleven commetcially prepared spelling senes, with-copyhight dates
between 1976 and 1981, were selected for inciusion in the study.
From each of these series, 100 words from each gradeleve!, two
through-six, were systematically setected for ev_aJu atl_on A totat of
5,500 words were selected, 500 from each senes ,

Words from children’s writing selected for evaluation in_the study
were {aken from writing sampfes by students in the third and fifts
grades in one schooldistrct From the total number of writing
samples receved, a proximately 100 samples from each gradelevel
were systematically elected for use in the study - {

Each word selected for use In the study was located On'the
Aiphabetical List in The American Hentage Word Frequency Book
{Carroli, 1971) The Stgndard Frequency Index cerresponding to that .
word was recorded nexio the word The Standard Frequency Index
indicating the number of imes an
average American student s ikely to encounter thatword in his or her

~

,
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Data collected from the speling series were analyzed using a twdd-
factor-analysis of varniance and the Tukey Method of multiple
comparnsons Data collected from children's writing samples were -
analyzed byysing at-Test. . L )

Analysis of the data showdB that there were thfferences among the
eleven speliing sernes in their number of high frequency words There
were also differences within grade tevels of these senes in their
number of high frequency words No one series was best across
grade levels asfar as having the highest number of high frequency
words at each grade level Rather, all sernies showed vaniations in their
nymber of high frequency wordefound at each grade level. - ’

There was no drifgrence between the nufnber of high frequency
words misspelled in children’s writing at grade three and the Rumber
of high frequéncy words found in third*grade spelling senes. Ther
was a difference between the number of high frequency words
misspelled in children's wnting at grade five and the number of hi
frequency words found in fifth grade spelling series T

The results of this study raise doubts as torthe feasibilify’of using
commercial spelling senes as a source of S| ng words for
elementlry school children in grades two through six The lack of
consistency across grade levels inthe Aumber of high frequency
words presents a sigmficant barrier to achieving the research-based
deal of préviding students with ‘a list of appropnate, high frequency

words at each grade level. ©
L4 . [ '
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THE EFFECTS OF UNDERLINED CLES, ADV ANCE -
ORGANTZERS, AND POST ORGANIZERS ON MEANINGFUL
PROSE LEARNING + Order No. 8119299

HAGHIGHL FERAIDOLN, PH D The Unnersity of Texds at Austn, 1981
246pp Supervisdr Ralph W Cain .

Under six treaument conditions (one control and five expenmental) the
i estigator attempted to determine whéthers (1) an Underlined text was
more effect e on meaningful prose lgarning than the same textavith no
underlined, (1) _organizer ueaunanZ(ad\ ance, post, and placebo) had _
“differenual effect on meaningful prose learming. (3) underlined/nonz
uhderlined treatment interacted with the organizer treatments” ard ™
) combined treatments (underlined plus organizer) were mdre effecuve
than the single treatments (Organjzers onhy) . -t
o The target populauon of the iud) congisted of undergraduate Iranian  *
\ swdents entolledina college or unn ersity,in the'United States who had
sudied ap either the natural sciencesjor mathematics-physics branch in an
Iranian high schbol and had been gréduatgd'since 1974 To control pror
general reading ability of the subjects, only studenwho,se grade on the
Use of Petsian Language and Literatuge on the Final National Wnitten
Qualificauon Examinationshad been 13 to 16 (B~ 10 A-) were included
One hundred forn-four qualified subjects (50 males, 84 females) * :
volunianly parncipated tn the expenment Subjects were randomly
assigned (o one of the six treatment condiuons. (1) CO (control placebo
orgamzer);t2) A0 (advance organizgr). (3) PO (post organizer): (4) CC
+ CO (underhined cues plus CO): (5) LC + AO; (6) LC +,PO. «
Treatment matenals consisted of (1) an-approximajely-2 200-word
prose gxcerpt (underiined/non-underlined) related 1o Socrates’ posiuon jn
philosophy and his doctnne on the ongin of knowledge. (2) an
approximately 450-word advance organizer which senved bofita
.expository and a comparative funcuons. (3) a post organizer-the same
content as 1n advance orgamuzer, modified as needed, (4) a 430-word
. .biographical placebo organizer | . ﬁ
. The expenment was conducted 1n six sessions, thrée in Califorma
{Berkeley-30 subjects L.os Angeles-24. and San Jose-18y and three 1n Texas
{Ausun-30. Houston'42.3nd San Antonio-12) "Each subject was given-40
“Hrhutes o read bdth the text and the organizer passage A 30 mixed-item
referenged test was admimistered inmedaately after study ing treatmen. -
. * Thé data collected »ere analy zed employing a two wdy ANOVAand2 -
\ewman-Keuls'procedure- The results of ANOVA 1ndicated significant
matn effects both for ‘underhnmg and organizers, but.a non-signyficant
interacuon effect These-results suggested that the facilitauvt effects of the
main factors were additive rather than interacuve The Newman-Keuls' test
. revealed no sigrificant difference between mean scores of PO group
compared to CO group. both AO and UC'+ CO groups performed
significantly better than PO and CO groups. and non-significant pairwise
mean score differences among AO, L'(; - CO.LC + POandLC + AO -
were found P
. Conclusions drawn from the gata analysis were (1) adsance organizers
facilitate meaningful prose learming (2) upderlined cues fachtate
meaningful prose learming 100, (3) presence,of both advance oryanizer and,
underlining do not sigmificantly enhance meamingful prose learning *
compared to presence of advance organizer or underlining alone;-
(4) underhned cues as concurrent organizers migh} be used as an )
- alternauve to advancé organizers to fatihitate fflﬁgﬂiﬁgﬁxl prose learning
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THE EFFECTS OF SPELLING INSTRUCTION ON WORD.
RECOGNITION PERFORMANCE OF FIRST- AND THIRD-
GRADE STUDENTS - OrderNo. 8126581

Hitsun, KaTHY HATHORN. Eb D Norfhwaestern State University of
Louisiana, 1981 80pp Director Professor Robert A Paimatier

"Students at the first- and third-grade levels were invotved in a
study wh.chpropose& to determine the gffects of spelling instructjon
“on word recognition performance The study was conducted as a field
» experiment at M R Weaver Elementary Schooi of Natchitoches.
Lowgana. during the 4380-81 school year. and included nineteen
« first-grade and nineteen third grade students
. The 1974 and the 1976 editions of the Houghton Miffin Resng
Senes weré-employed in the treatment procedure which consisted of
(1) basal reading instruction, and {2) basal reading instruction
supplemented with instruction in spelling Treatment One, basal
. reading instruction, consisted of the regularly conducted basal
L} reading program as directed by the Teachers’' Editions of the
houghton M.Hfiin Reading Senes Treatment Two consisted of the
reguiarly conducted basal reading.nstructional program in addition
to instruction in the speiling of high frequency words selected from
the basal reading books
°  Upon conclusion of the treatment, a test of word recognition was
administered individually t6 each subject Based on the data analys:s.
thetwull hypotheses werse rejected at iess than the O1-tevet of
sighificance. : ! . .
, The significant difference in the number of words recognized from
Treatment One as opposed to the number recognized from Treatment
Two indicates that students could recall at sight those high frequency
words they had been taught to spell with more accuracy than those
high frequency basal words that they had not been taught to speli '
, Therefore. the study suggests the strong possibility that students
ould be instructed in the speliing.of the high fequency words from
_ lbe basal reading books - i

\
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PLANNING AND l)IPLE\IF.\'i'L\G A JUNIOR HIGH GIFTED

A3 FOR LANGLAGE ARTS/SOCIAL STUDIES
PROGRA + ) Order No 811999

«JonsON. KATHLEEN FEENEY. ED D Seattle Unversuy. 1981 329pp

rorect renort prowvides information on the acusies and
cu}g?ulslupm g)fthe Humimlues Interdisciphinary Program (H 1P ) for- 1
seventh and eighth gradetstudents in the Tahoma School Distnct. M:p <:ft
Valley. Washington The introductory secuons inchude a rauonale fof gifted
. proer'ammmz 1n genera! and a bef history of the Tghoma program A
review of related research and professional l\ueralure 1s offered. 1gading o
four key concepts retated to the project. educauonal programrmfng forf g
- general intellectual ability, thg psyvchological and social needs of the gifte
adoléscent the cognius e needs of the adolescent leamer, and the
implicauons for curnculum planning of rapid societal and technological
change A raudnale for a humanities focus 15 presented and cumc:uluml:al
implerentauon reviewed Program philosdphy, goals Studenl’ behavio!
objectives, and a student goal sheet are presemed'. fellowfd by a descnption
of the H1P cumculum model The model prc.)‘wdes-for core™ umts i
' "supplementary " units and "newly-generated units Goals, matenals. an
acuvities 1n the vanous umts are described, Adso provided 15 a descnpuon
of student 1dennfication and placement procedures, program e\'aJuanﬁon )
procedures, and an apperidix section containing forms used in idenufication
arrd evaluanon and inforfhatioh on inservice training and paréntal and
* communty involvement A bnef summary chapjer contans conclugions
and recommendanons . .
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A DESCRIPTIVE STUDY bF THE STRATEGIES USED IN THE

TEACHING OF FRESHMAN ENGLISH IN SEVEN STATE .
¥ COLLEGES OF MARYLAND ° _ CrderNo. 8120364
KAUFFMAN, MARGARET JEAN, E0 D. The George Washington University,
1881, 151pp. Chaifperson: Anthony Maninaccio .

. ° The purpose of this,study was to investigate the employment of
instructional strategies by instructors of seven slate colleges of

g: in, Frosfburg, Morgan, St. Mary’s, Salisbury,
.%n:s'oano#& gmp:trateqm »de?atiﬁedgtor ir?qlusjgn in the study
were audio-yisual presentations, glass discussion, discussion within
. small.groups, drills used in ciass, indepeadent study, laboratories
y ~and/or workshops, the lecture method, oral presentations.by
l: lk\l‘cstudents. out-of-class assignments, and student-teacher conferences.

Aruitoxt provided by Eic:

4 .

-
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Responses to & questionnaire provided information on the
instructors’ teaching assignments and teaching expernience, thew
degree of utilization of the strategies, and their reasons for the
.employment of each strategy A total of 68 instructors (69 4 percent of
the survey population) responded to the questionnaire, :
Major findings showed that. (1) Of the teninstructional strategies,
those most extensively used were the student teagher conference,
out-of-class assignments, and class discussion (2) "Moderate use”
was the most frequently indicated degree of employment of the
lecture method (3) “Little” was the degree of employment
respondents most often indicated for the.following five strategies..
discussion within small groups, drills used in class, independent
study, labs and/or workshqps, and oral presentations by students
(4) The least frequently employed strategy was audio-visual
presentations. : . .

. The foltowing conclusions were among those drawn from the
findings (1) Since most of the instructors of freshman Enghsh in the
state colleges surveyed had teaching assignments which included
either one or two sections of this course, it can be assumed that most
instructors also taught one-or more higher-level English courses
{2) The findings of this study do not warrant an assumption that the
degree of employment of instructional strategies was related to
(1) the instructor's expenence in teaching freshman English, (2) the
instructor's experience in teaching secondary school English, (3) the
number of sections of freshman Enghish taught, or (4} the size of .
freshman English classes. (3) In view of the emphasis fre shfhan e
English instructors placed on providing instruction inténded to
deyelop basic writing skilis, it can be assumed that many freshmen
entered the state coileges with inadequate writing and grammar,
usage, and mechanics skill development

Recommendations included. (1) The possibility of making greate?
use of audio-visual presentations to stimulate interest in wniting and to
improve the quahty of student writing. (2) The possibility of making
greater use of smail-group discussions to assist students in planning

_ papers and in analyzing their writing prior to revision. (3) The
possibility of improving students’ grammar, usage. mechanics, and
sentence structdre skills through the use of labs, workshops, and
independent study dexgned to address individual needs.
rd
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SIMULTANEOUS COMPUTER DELIVERED AUDIOVISUAL v

WORD CUING: . SAME VS DIFFERENT TARGET.RELATED
,CUES WITH TWO LEVELS OF CLOZE REDUNDANCY .
. " OrderNo.8121628

Kewry, Heten Donner, Eo D University of San Francisco, 1981.
156pp Charperson’ Dr Steven Reinsten

Traditionally, computer-assisted instruction (CAl) delivery has
used visual presentation. Cuing or prompting techniques have
derved from programmed instruction methodology, applied first to
books, thento CAl Now thatcomputerized use of audiovisual
presentations is atfordable, and digitized audip words can be spoken
for input and randomly accessed as program vanables, the .
educational and research use of personal computers should increase.
A fundamental aspéct of audipWisual instruction 1s the effectiveness of
simultaneous bisensory presentation in CAl considered from the
information proces§ing viewpoint.

An Apple it personal computer displayed a sense with a blank line
to fill in (reading cloze task) The computer presented singleand
double targef-refated-work cues using one of three cuing methods t

. (cuing treatments) Over the course of the experiment, each subject

completed three groups of sentences using a different cuing
treatment. The cuing treatments were. (1) audiovisual same-word
(AVS) in which the cue word appeared on the screen and
simuitaneously was spoken by the computer, (2)  audiovisual
ditterent.word (AVD) in which a cue ward appeared on the screen and
*simultaneously a ditferent cue word was spoken by the computer, and
(3) visual word (V) inwhich the ‘cue word only appeared on the
screen. . .
wo sentence conditions were used in the expenment: (3)°no-

» redundancy cloze statements (NR) and (2) redundancy cloze
statements (R) These conditions represented two levels of .
information load and/or predictability for the misgingword The |
audiovisual cuing treatments used an equal number of both sentence -+
conditions. The visual cling treatment ysed only the NR sentence
condition oo

N
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The computer automatically collected data from a series of trials
until the sentence was completed torrectly or all the cues were used.
The four depsndent vaniables were: (1) respbnse time, (2) number of

- errors made. (3) numberof cues used, and (4) response time per

sentence These data were internglly coded by treatment and cloze

condition aliowing separate analyses of combinations specified for
hypothesis testing

The éxpenmental presentation was randomized for order of cuing
treatment presedtatipn, order of sentences presented. and the
sentence-related order of cues presen,ted tor which the tomputer

gned visual or auditory cuing'presentation. Paired t tests and one-
way ANOVAs were used for comparative analyses of treatments wnth,,
conditions in this repeated measures design.

Treatment differences were significant in most cases causing
rejection of four out of five hypotheses that predicted equivalence. .
Cloze conditions were tested in a directional hypothesis which was
confirmed as the errors made were predictably fewer for R sentences |
compared to NR sentences. .

The V cuing treatment was significantly different and superior to
both AVS and AVD cuing treatments, which were not significantly
different, for three of four measures (errors, cues, and response time
by sentence). using only the NR sentence condition..The AVS and
AVD cuing tredtment compalison, using both NR and R sentences,

- {avored the AVS treatment tor three of four measures (errors. cues,

* and response tirfie by sentence) in which-&VS,was also dignificantly
different than AVD tor the measures on errors and cues. The AVD
cumg treatment was superior and significantly different than AVS and
Vtor thé overali response time measure. for both types of sentence
condition comparison. -

¢

The V cuing treatment was recommended for general pragtice in
CAl. The AVS and AVD cuing treatmgents were recommemff‘or CAl
applications that would be enhanced by the presentation of audio,
and further research was recommended The use of computerized
cloze technique was recommended. The inciusion of persorfal

~computers in the audiovisual category of media taxonomies was
recommended.: . - f?“f:' .
. .
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EFFECT OF SENTENCE-COMBINING INSTRUCTION ON THE
READING AND WRITING ACHIEVEMENT OTI;{I Fng-GRADE
SREN I A, SUBURBAN SCHOOL DIS;
mDR? A Order No. 8110523

MEAFEE, DEURELLE CLARK, PR.D. Texas Woman's University, 1380.
151pp. « o o
“Thus study invesugated the effects of sentence-combining instructiondn

.

the reading comprehension and wTHing maturi

ty of fifth-grade children.

The treatment groups were comprised of

25 fifth-

grade children in the

expenmental group and 25 fifth g

radersin

the control group. The students

N

- A FuiText provided by Eric .
s -

were randomly assigned to-treatment groups from two ability-grouped
reading classes at approxmate grade level. .
Answers i the following quesnons were sought: (1) Is therea
significant di?é‘r{;nce between the reading com;_arehenson scores of
students receiving sentence-combining 1nstrucion and the reading )
comprehension scores of students receiving traditional lang\{age ans
instructiqn as measured by the Test of Reading Comprehension, TORCY
) Is thre a sigmficant difference between the written language SCOres of

students recefving sentence-combining instruction and the written language

‘

receiving traditiona! language arls instruction a5
measured by the Fest of Written Language, TOWL? (3) What differences
age there 10 wnung mawmnty over 3 6-weeks period as measured by a \
qualitatve Adalysis of two free-wniting samples using TOWL procedures
At the begunning of treatment a 30-minute free-writing sample was
collected fromboth experimental and control groups by t_he rm@u.
is served asa pretest '
ni For 6 weeks Et the end of the spring semester, the experimental group
_received senteace-combining instruction for_oné-half of the language arts

scores of students

SN

_ The statistical analyses for this investigation included two analyses of
covariance and 2 proportional comparison fested at the .05 level of
_ significance Total Reading battery scores on the Swunford Achievement Test *

served 4s covariate data for ANOVAs. The results were as follows:

(1) Students who received sentence-combimng instruction had significantly
improved reading comprehension-scores after treatment compared to
students Who received no septence-combining instruction. (2) Students
who recejved sentence-combining instruction had significantly improved
wntten language scores after treatment compared to students who received
no sentence-combining instruction. (3) Students who received sentence-
colnbining 1nstruction had scores which showed significant improvement n
free writing after treatment compared to students who received no
sentence-combining. . - :

’
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"+ AN INVESTIGATION OF PLAY RHYMES: A SUPPLEMENTARY

SKILLS APPROACH REINFORCING BASIC SKJS;S I:': S117674
READING - er No. .

MrTeHELL, WiLsa Louise, Eb D Universiny of Pennsy{w/ma. 1981 173pp.

fined the®flect of using play Thymes, a commumty

gpegli?eﬁ:\ ;x;me;sn; 1n nonstandard Enghshas a teaching vehicle in the
reading program of a minonty populauon of inner aity elementary school
children Play rhymes, collerted by the nvesngator and her students were
used to supplement the content of the reading cugnculum 1n thg
reinforcement of basic skills in reading

D%Té'ﬁsearch population was compnsed of two similar groups of
twenty-eight female pupils who had demonstrated difficulty 1n a traditional
reading projram Both groups used the Pennsylvania ’

. Rgading/Communication Ars Prpgr;m 1n conjuncuon with the basal
reader The expenimental group subsututed play rhymes once a week for
the tradibonal hbrary penod, and the control group continued the
tradinonal hbrary penod rather than use rthymes 1n their reading
instrucuon. In both groups their respective suppiemental reading

‘involvemnent acuvities were used to illustrate phonographeme sound

correspondence. a required cumaulum objecuive. For the experimental

group this actvity was taught by using play rhymes from their community

The control group, on the other hand, was taught the same language

fea using conventional stories. Both groups were measured using the

Gates MacGimtie.Reading test, th;Bo‘tel Milestones Reading test and the

Distrief 1 ic§ Inventory test.

followgng two hypotheses were proposed and tested, (1) black

femal€ third-grade pupils, whose reading 1s supplemented with pjay “~ \
____rhymes, wall score significantly higher on the Gates MacGinitie vocabulary
test than pupils who complete the hibrary reading program and (2) black
female third-grade pupils whose reading instruction 1s supplemented with
play rhymes wall score significantly highef on the Gates MacGinite
Comprehension test than pupils who complete the library reading program

In addition 1o these hypothesized relauonships, the following questions
were considergd Will black girls whose reading instruction is
supplemeénted with a famihiar commumty speech event, play rhymes,.show
skl growth in the Pistnet 1 Phomics Inventory and wall black girls whose
reading instruction is supplemented wath play rthymes show skill growth 1n
the Botel Reading Mijlestone test? - .

At the end of the toq week penod, the Gates MacGimtie test was agan
admmstered to both groups, The, data was analyzed using ANOVA and
Covanance. The data the Botel Milestones test and the Distnct I Phomics
Inventory were analyzed d tively A ,

‘The major conclusions emerging from this sudy were the following;
(1) sight vocabulary tend to increase when children are taught sight words
in a culturally famibgar context; (2) reinforcement of reading skills was
enhanced when presénted in culturally famihar context; (3) thé children
became aware that they could read'the thymes which 1n turn motivated
them to want to read other standard English books with enthusiasm and
confidence. .

jod (45 minutes) while the control group remained in the regular

pd?ssroém for the second half (45 misutes) of the regularly scheduled
language arts class. Senjence combining in this study in addition 10
masipulation of sentence pattern to produce more complex sentences
ineludedorganifation and writing of paragraphs and stories. Inpant
terials used in the study were designed by the'rswp:ez from texts in
uscbybmhpwpaaasrwmmd:qs,prgparedla_sonphnsﬁqm .

manualsmptnyinszaumonﬂ'mummn_theend‘o N
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< AN INVESTIGATION QF THE EFFECTS OF USING A
. © . THESAURUS IN THE DEVELOPING OF V.OCABULARY OF ,
SIXTH GRADE STUDENTS Order No. 8120841

gigzer:(l%l) prw;ded evidence that children who reported, .
« daydreaming and imaginary playmates, who engaged in extensive socio-
“dramatic play and who preferred games and activities containing

MONTICK, WiLLtAM Au.mrz\Eo.d. Rutgers Unlve(sity The State U. of
New Jersey (New Brunswick), 1981. 122pp. Chairperson: Maurie "
Hillson . .

* - This investigation. examined the effects of the word meaning.
association methodology in which an unknown word meaning
became known in connection with a familiar word of a similar
meaning. A thesaurus was used as the instrument for establishing
word association. The study encompassed the creation and testing of
a moglel that was calculated to develop vocabulary growth in children.
An attempt was made o establish a theoretical basis upon which a

/ valid method of developing a meaning vocabulary could be verified. A
meaning vocabulary represented those words for which a chikd had &
number of meaningtu} mental associations. The child would recognize
the word when seen in context, though the word may not have béen in
his/her listening vocabulary, nor would he/she be able to pronounce
it correctly. The strategy of using synonyms in conjunction with a
dictionary or thesaurus as the vehicle for teaching was examined.

Three classes from three elementary schools in Ridgewood, New

Jersey, participated in a 31 week study. The sample consisted of 232
sixth graders. Each school had one class which served as a control
group. The second and third classes at each school were given .
instructions following the experimental approach for which the
teachers volunteered. The cgntrol group received no specific ‘e
vocabulary lessons. The first treatment group completed 31 synonym
worksheets using a published thesaurus to determinethe appropriate
synonym necessary-to complete the 20 blanks on each worksheet.
The second treatment group worked on the same 31 synonym
worksheets using a publisheddictionary and compiled their own

~ thesauyus from the words used on the worksheets. Every three weeks
a syhonym matching guiz, containing 20 of the'60 words presented
during the three week period, was given to the two treatment groups.
Two vogabulary tests, the O’Rourke Survey of Vocabulary and the
vocabulary section of i Gates-MacGinitie, and the reading portion* -
of the Metropolitan Achievement Test, which consisted of vocabulary
and reading sections, were administered as the pre test and different
forms of the same tests were administered as the post test at the,

conclusion of the study. ',
Thes:&(t%of the study-were examined through an analysis of

-

Il

variance in aata Text, 3 x 3 x 4 factorial design, Analysis of the
statistical data showed that there wis a significant difference on each
of the standardized tests over the period of time allolted for the stugy.
The data specifically related to the purpose of the study, however,
suggested there was no significant difference between the control
and the first treatment group, between the control and the 3econd
treatment group, nor between the first and second treatment groups.
It was suggested that significant differences among the groups
.may have occurred if the tinfe frame were extended over several years
_of consciously guided vocabulary development similar to spelling or

%.

~  imaginative elements, told'more creative stories than children not reporting

these activities, Singer (1973) proposed that such differences in imaginanon
should be reflected in measures of creativity other than storytelling. 3
., The major purpose of the present study was to investigate the rglle of
imagination ofl use of environmental cues in verbal creativity. nd
grade childrén'were given a putative creativity measure in a cue ri
eavironment. The creanvity measure, however, was not used to assess
creativity. Rather it was used to determine the extent to which individual
children made use of environmental cues. Atthe same time, children were
interviewed about their favorite pastumes and imfaginaty activities so that
they could be rated ig terms of imagination. Following the putative
creativity test anfl the imaginative actvities interview, children were given
other bona fide creativity measures under identical conditions.

Multple regression was used to examine the effect of cue use and
magination on creauvjty test performance. Cue use and imagination were
treated as predictors of creativity in a hierarchucal model. The significance

. of control variables such as intelligence, age, sex and immediate memory

and exploratory variables such as scores on the warm-up task, responses to
the putative creauvity measure not cued by pictures and objects, and time
spent on the creatiity measures was also invesugated with this approach.

In addition to multiple regression, partial correlation and analysis of
variance were used in data analysis. ; :
#  Wallach and Kogan’s posinon regaxding(the separation of ¢reativity and
intelhgence received str pport from the present study. Performance -
on the Peabody Picture Vocabulary Test was not related to performance on
any of the creativity measures. However, evidence for the internal
consistency of creatnaty was jess convincing. A weak relatonship between
the Wallach and Kogan type measures and the third measure of creanviny,
story telhing, was-found. ‘ ' ’

Searching the environment for cues was strongly related to performance
on the Wallach and Kogan type measures but not on the story telling
measure. Imagination was related to performance on the story telling ‘
measure, but not on the Wallach and Kogan type measures.

Age and sex were not found to be important detegninants of
p'erfpnnance on creativity tests. Imm memory, however, was AY
significantly related to performance on the Wallach and Kogan measures.
Evidence suggested that the ability of the recall task to predict scores on the
Wallach and Kogan type measures was a function of its strong association
with _nr;ue use. ’ . .

e time children spent on the creativity measures was modergately
correlated with performance on the Pattern Meanings, Uses and Imaginary
Story tests, Children who spent more time on the creativity tests did betfer
than children who spent less time. Time speat working was the only
variable that was significantly correlated with all three criterion variables.

The number of responses to the putative creativity measure not cued by
pictures and objects in the environment also proved to be a good predictor
for the W d Kogan measures. However, evidence suggested that
this measure and the number of responses cued by environmental ’
stimuiation were really estimates of performance on-the putative creativity

.

measure as a whole. Thus, it was suggested that diffefences in cue use be
established with methods other than those used to assess cxwivityinorér
to provide a more clearcut test of the importance of cue use in creativity.
) R'esul_ts of the present study also suggested that differences in-
development as it might appear. Further, there is no methodology or imagination are reflected on measres of creativity only when the quality _ |
protacal by which onecan evaluate the significance of introducing rather thas the quantity of ideas is considered.
the subjects to a thesaurus: Finally, it was suggested that the need is
fo examine specific theories of vocabulary development rather than !
development agba conglomeration of several distinct and separate
methods. / . . ’ ' .

» ” ELECTIVE EXGLISH IN SECONDARY SCHOOLS: | A

»

oo L . DESCRIPTIVE EVALUATION IN MACROCOSM AND

- IMAGINATION AND ENVIRONMENTAL CUES IN YOUNG MICROCOSM Order No. 8114885
-+ CHILDREN'S VERBAL CREATIVITY * Order No. 8114176 PAINTER, LORENE HUFPMA, ED.D. The University of North Carolina at

NewELL, Jhves WiLaam, PuD. Syracuse University, 1980. 120pp. Greensboro, 1980. 274pp. -
Yo prosent &6 based prim on Wallach and Kogan's and " This study graced the historical and philosophical evolution of short-

3 TR 5 course elective English programs in American secondary schools,
‘ wﬁvdlsilﬂml ;dmh::::ixﬁfmx& m&n’w show emphasizing the development and effects of a selected example involving
thatcTeativity, defined-as "the thild's ability to generate iaut and alternative course designs. The problem has been that many proponents of
greativity, de! ina gengrally task appropriate o e dina functional and/or content-oriented English curricula have considered the
PW_ elym assophyﬁﬂqmons ¢ Is internally consistent, yet independeat of elective model incompatabile with their professional commitments and
m"u' ronal musurwgws of intelligence. * haye_ sougt}t its demise. The shont-course elect_ive program, originally a
968 soserysd that culdren often scainéd theenvironment for  Tuifestaicn of e experiental suince, hes el GRS potentialas-
.. custopossible s on measures of creativity, Differences in the , an administrative accommodation for multidesign in future curricula.
Eﬁ “"& “aunt o which children make use of environmental cues, Ward suggested -~ . : '
T : " ope part of posss which Igdstopexfoxmancediﬂ'erm .

:
e P :

mtthem’atlcs skills. The ques;ion was raised as to whether education
has developed the best method of evaluating vocabulary growth. It. )
was contended that jtis not as easy to analyze vocabulary
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The in)estigation was a descnptive appraisal based on narrative,
constructivist, and epincal sources An extensive review of external
pnman and secondary hieramire preceded the internal case study, which
assessed affecti e and cognitne vanables among swdents 1o the elecme
- English program at Bunker High School in Claremont, North Carolina
Instrumentation included ps chometnc measures of academic gain amude
toward school subject. academic anx;ety, person-group relations, and
student teacher pércepuions of eacher behavior The satistical significance
of comparatn e and related effects on student Subgroups was ascerained b
subjecung the data io a senes of t tests, Pearson product-moment
correlanons, and a factor anahy sis Stake's Congruence Model senedasa,
conceprual framew ork for the collecnon and processing of data to
determine construct vahdity as well as v anabiliny of effects withun the targst
program ata 05 level of significance .
Subjectr e and objectne data sere congruent in that acadermc gain
compared fa\orably with the nanonal norm. significanty so with the
performance of,uqubound'mdqms 1n reading skills and further-training
swdents 1n wnuogskills. Academic gains of the college-bound were
+ obscured by the ceumg effect of the tests Senyors, further-uraining. and A
students evidenced a sigmificantly more posiove atitude toward school -
sybjects than other subgroups Th college-bound and A students from all
de levels incdicated sigmificantly ugher academuc anxiety, presumabl
diie'to strong achievement mon ation. Senzors, further-training jumors.
and students wath A grades at all levels shawed a significantly higher sense
of acceptance by classmates Further-training sophomores with A grades
T exhibited 2 significantly Stronger sense of attracton o their peers College
bound Students percenved faculn behavior as significantly Tnore indigect
. and the work-boynd percened 1t as more direct than the furthes-training  °
group did Thu concurred with tgacher perceptions of appropnate behavior
toward these subgroups Significant correlatons existed bérween the'
contingenaes of scores in person-group relations and atutude toward
school subject among all students in Grades 10, 11, and 12 I the social-
emouional area of the factor matnx, correlation value was evidenced at a
001 level of sigmficance C. . b .
+ Thus the effect of e target program was beneficial in different aspects
10% anous student sufgroups, with the middle majonty or further-raining
group.appeaning to profit most. Academic, social. and emouonal outcomes
were sunilar tgthose of the few earher formal studies available The
impadinve'ndture of recurnng discord berween tradition and atiempts at
- reform 15} English educanon was egglored and an ameliorauion via some
vanauos of the elecuve system seemecragyantageous The case study
lustrated such a productive attempt at reconcihanon through the
philosophical 53 nthests of funconal. conceptual, and expenenual goals
1110 a viable curnculum geared togareer aspiranons Sucha blend of
confhicting Ide2s from formafive years was viewed by man) contemporary
cumncularsts as 20 inditanon of matunty wathun the discipline of Enghsh,
providing an opporiumty for futuréfocus o8 problem soluton rather than
theorencal disputaton.
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PHONEMIC ANALYSIS, CONCRETE OPERATIONS, A!'\'D
READING AN ALPHABETIC SCRIPT Order No. 8112329
ROSENBERG, STEVE™ LaRrY, Ep.D. Hofstra University, 1980. 207pp.

The purposes of this cross-sectional study were: (1) 1o determune:
(a) the relauonship between phonerruc analysis slqlls and concrete
operationaf thinking: (b) whether concrete operational thinkers analyze the
phonesc sttucture of language significantly better than non-concrete
operational thinkers; (c) the relationship between concrete operanonal
thunking and phonemic analysis ability with oral rmdmg,.,re@dmg
comprehension, and the abiliy to use phonics, and (2) 0 14enufy the most
effient predictor or combenation of pr;dict-ors-of oral reading, reading .

ehension, and the abihty to use phonics. )

o mmﬁie ) setg‘nd and the 30 third graders (from a Brooklyn, New York
public school 1 which 16 percent of the childreg were on of above grade
leve]) were gnen: (1) Paris A and B of the Auditory Discnminauon
subtest of the Stanford Diagnosuc Reeading Test-Red Level (AUDDISC-A
and AUDDISC-B); (2) the Rosner Test of Auditory A_mlysns Skills
{ROSNER): (3) the Lindamood Audatony Conceptualizaton Test-
Categon [ (LINDAM). (4) The Consenanon qf Number, Substance, and
Connnuous Quantues subtests of the Goldschmid-Bentler Concept
Assessment Kit (CONSERV).45) the Elkind Seriation Task (SERIAT):
(6) the.Classtficanon Task (CLASSIF): (7) the Reading subtest of the
Wide Range Achiesement Test (WRAT):_(B{) mes(;;ag' Cd)rzldieaﬁi;l‘t ?&l

GRAY); (9) the Reading-Part B subtest of the Stanford Acuev
%Pﬁmﬂywe!slmd 1) (COMP); and (10) tl{egbomskmo(PHQN).

Findings. Pearson product moment t-tests, and multiple
mgrm‘:mehﬁons were computed to test the hypotheses. Significance
Q s set atthe .05 leve! of confidence. ! -
ERIC -
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] ' ' . - ’

Anawss of the data revealed: (1) on the second grade, concrete
operanonal fiiinking ability had no significant, positive correlations with
total phonem ysis ability; (2) .on the third grade, all concrete

oonal had significant, positive correlatons with total phonemic
analysis ability: (3) concrete operatonal thinkers scored significantly
higher than.non-concrete.operational thinkers on three of the four tests of
phonemic analysis ability: (4) on the second gradé: (a) AUDDISC-A,
LINDAM, and ROSNER scores had significant, posiuve carrelations with
WRAT and GRAY scores, and (b)) AUDDISC-A and R scores
had significant, positive correlatons with COMP and PHON scores; (5) on

y the third grade: (a) AUDDISC-A, AUDDISC-B, LINDAM, and

ROSNER scores had significant, positive correlatons with COMP scores;
(b) AUDDISC-A, LINDAM, and ROSNER scores had significant,
positive correlations with WRAT and GRAY scores; and (¢) LINDAM
and ROSNER scores had significant, positive correlations with PHON
scores; (6) on the second grade, none of the measures of concrete
operanonal thinking and significant, positive correlanons with any of the
measures of reading ability; (7) on the third grade: (a) CONSERY,
SERIAT and CLASSIF stores had significant, positive correlations with
COMRP scores; and (b) CLASSIF scores had Significant, positive
correlanons with WRAT, COMP, and PHON scores: (8) A combination of
second grade predictor variables accounted for signifitant amounts of

s

" variance in WRAT, COMP, and PHON scoresaf9) a combination of third

grade predictor variables accounted for significant amounts of variance in
WRAT. GRAY, COMP, and PHON scores; (10) The ROSNER scores
aceounted for more of the variance than any of the otherpredictor
variables, 1n WRAT, GRAY, COMP, and PHON scores on the second and
third grades. \
Conclustons. (1) There was no clearcut relationship between concrete
-+, operanonal thinking and phonemic,analysis ability. (2) Conservers tended
10 score higher than non-conservers on tests of phonemic analysis abiliy.
(3) Phonemuc analysis ability was more highly related to reading ability
than was concrete operanonal thinking ability. (4) Phonemic analysis and
concrete operational thinking abilities were more hughly related to reading
as reading level increased. (5) The Rosner Test was themost efficient
predictor of reading achievement (6) Reading ability was dependcng upon
abilines not measured in this invesugaton. . -
. ! . ’
P ~ . s

_ THE EFFECT OF PICTURES ON THE ACQUISITION OF
ISOLATED SIGHT WORDS ‘ v OrderNo.8117532

Rouse, RoserT Epwin, PH.D. The Unwersity of wisconsin - Madison,
. es1 81pp Supervisor. Professor Wayne Otto .

The use of pictures in conjunction with beginning reading 1s
common place; yet, there is considerable controversy as to whether
pictures have a facilitating or a distracting effect on beginning sight
word acqutsition. o

The present investigation consists of two studies. Study I 1s an
attempt to replicate Samuels' (1967) Experiment |, in which a
distragting effect for pictures was reported Following Samuels’
original procedures, 30 kindergarteners were pretested and students
who knew any of the sttimulus words were eliiminated from the study.
The remaining students were then randomly assigned to either a no-
picture, simple-picture, or complex-bncture group in which they
learped four sight words. The expenmentproper for all groups
consisted of the alternation of acquisition tnials tn which feedback was
given ("right”,'correct”, or the correct enunciation of the word when
errors were made) and test trials in which no feedback was given.
During test trials, when pictures were not present, there were no
significant differences between groups. This resultis notin ine with
Samuels’ (1967) finding of a distracting effect for pictures

Study |15 similar to Study | except that there was no pretest on the

expenmental words or subsequent efiminations and the feedback |
which varied in Study | ("right”, "correct”, or the correctenunciation
of the word for student errors) was consistently the correct ’
enunciation of the stimuius word. Dunng test trials, there were no
significant differences between groups The results for Study Il dojhot
support either a facilitating or a distracting effect of pictures on the:
acquisition of 1solated sight words The conclision presented is that
the effect of pictures on the acquisition of isolated sight words 1s not
yet known because neither the facihitating nor the distracting effect of
pictures ts consistently verifiable with present research procedures.

“
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AN INTEGRATIVE READING LANGUAGE APPROACH_
OrderNo. 8124532

SANGER, Dixie Dea DenmaN, Pu.D. The University of Nebraska -
Lincoin, 1981. 255pp. Adwiser: Sheldon L. Stick

" This study was implemented with a quasi-expenmental design
involving an intact treatment and control group to determine if second
grade children, who had been identified as having possible reading
comprehension problems and possible language deficiencies

. demonstrated improved performance with an integrated reading-
language treatment approach taught during their reading instruction-
perod. Addttlonally standardszation data were obtained on the
Informal Reading-Language Test and procedures were developed to
train classroom teachers to implement an integrative reading-
language treatment approach A prediction study was conducted to
assess the relationship between four predictor variables and a
criterion behavior .

A total of 16 children were included in the experimental group and
18 children were in the control group to test theteffectiveness of six ~
operationally defined integrated language behavtors compnsing the
integrative treatment approach. The study involved two weeks of pre-
-and posttesting and_eleven weeks of treatment. Descriptive and
inferential statistics and observational data v were used to evaluate and
describe the research results

Based upon the results the following conclusions were made.
(1) Effective procedures were used to train the experimental
classroomteachers to implement the integrative reading-language
treatment ap proach to help the childign in the study to construct
meaning from their reading lessons (2) The Informal Reading-
Language Testwas a reliable and efficient measure to use with
normal kindergarten children and second grade low readers’ It was
the best single predictor variable for results on the Test of Language
Development (1977) (3) The expermental group who received the
integrative reading-language treatment approach demonstrated
positive trends in Iistening comprehension and the linguistic
dimen sions of morphology, semantics and syntax The approach was
representattve of an active psycholinguistic teaching process and
incorporated histening. remembering. 2nd components of language
development toteach reading (4) The clasSroom teacher was an
importantvariable for effectively teaching children to recall and 1
sequence verbal material. {(5) Following vérbal directions was the
primary integrated language behavior trequently elicited by the two
control classroom’'teachers. (6) Theintegrative reading-language
approach represented a technique for integrating linguistic
components of semantics, morphology, and syntax into the academic
subject area of reading -
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SELECTED EFFECTS-OF SENTENCE COMBINING EXERCISES
ON THE READING AND LISTENING COMPREHENSION "AND
ATTITUDES OF SEVENTH GRADE STUDENTS

"OrderNo. 8125808

Smuons SusaN SAUNDERS Pu.D. The Flonda State University, 1981.
113pp. Major Professor: C. Glennon Rowell .

. The primary purpose of this study was to ascertain if sentence
combining ($C) activities had an effect on the reading and listening
comprehension of seventh grade students Further purposes were to

~investigate correlations among reading, listening, and mean T-unit
length and to determine what attitudes toward various SC activities
would develop among the experimental subjects. .

This twelve-week study involved eighty-seven students in four
seventh grade classrooms at Belle Vue Middle School in Tallahassee,
Florida. The expenmental and control groups were each divided into
regular and advanced language arts classes by reading ability. Each
of the two teachers taught an experimental and control class. The
treatment cons:sted‘of one and a half hours per week of open and
closed, wnften and oral SC exercises as well as SC.cloze activities.

. The data for reading comprehension were gathered from a pre-
and posttest administration of the comprehension subtest of Science
Research Associates Achievement Series, Level E, Forms 1 and 2.
Listening comprekension scores were taken from a pre- and posttest
adminstration of the listening comprehension subtest of the Stanford
Achievement Test, Interthediate Level I, Forms A and B. Syntactic
fluency data were calculated from pre- and posttestfree writing
samples in the narrative mode. A two-way analysis of variance of gain
scores yielded results indicating no significant differences between
the experimental and control groups, ability groups, or sexes for
reading or listening comprehension. There were no significant

~n

5

- Conclusions from this study were that a-contextual SCinstruction
was npt found to be an effective means of increasing reading or ’
listening comprehension among seventh grade students. The SC *

treatment, however, was evaluated as enjoyable by the majonity of the

expernimental students, particularly inits oral and open aspects.

b

SPELLING REFORM PROPOSALS FOR THE ENGLISH
LANGUAGE ~ Order No.81171D1
STAﬂRETT EoMUNG-VINCENT, Ep.D. Wayne State University, 1981,
343pp.

Beginning with an Augustnman monk named Orm at the start of the
thirteenth century and extending through the following seven
centuries, eminent linguists, educators, writers, statesmen and
organizations have developed plans, schemes, proposals and ideas
on how to change the spelling of English to make it more phonemic.

Over the centuries, these spelling reform proposals have vaned
greatly in purpose, nature and extent of changé. They have been
referred to by a mynad of different names. simpliied, augmented,
phonetic, phonemc, rational, revised and amended spellings, to
nane but a few.

Despite the nature and extent of these proposals, they fall rather -
naturaliy into six distinct categories according to the types of .
changes.

One type of proposal uses new letters or characters to augment
and supplement the present alphabet These new letters may be
modifications of present letters or completely new symbols. John
Hart, in 1569, and Alexander Gill, in 1619, were two of the earliest
writers to recommend the use of additional letters. In the nineteenth
century, Sir Isaac Pitman popularnized Phonotype, an augmented
- alphabet of forty-two letters. Almost a century later, James Pitman,
grandson of fsaac, produced a new forty-five symbol alphabet cailed
the Initial Teaching Alphabet (i.t.a.) to assist beginning readers to
learn to read.

A second type of spelling reform proposal inciudes those that
advocate supplementtng the present alphabet by the use of diacritical
marks placed over, under, ornext to a particular letter to indicate
pronunciation. Early enthusiasts of this type of change are sixteenth
century educators William Bullokdr and Richard Muléaster, and |
American patriot Benjamin Franklin.

Athird, and most popular way to achieve spélling simplification
involves the use of digraphs. or new letter combinations. to represent
certain consonant, vowel and diphthongs. The first recorded spelling
reformer, Orm. about the year 1200, doubied consonants following
short vowels."Examples of more modern alphabets are New Spelling

ot

." by the Simplitied Spelling Society 1n England, Anglic by the Swedish

Inguist Robert Zac?ﬂgon and World Enghsh Spelling by Godfrey
wey
A fourth category includes those proposals such as advocated by
The American Philological Association at and after the turn of the
century, and the Spelling Action Society at the close of the century,
which advocated and promoted systematic, imited and step-by-step
reform beginning with a certain) group of words and extending beyond
that to other word‘groups as acceptance dictates.
Afifth, ang least common, means of achieving spelling
. simplfication is through the use of colors to signal certain sounds of
the punted word. Color coding proposals, such as those popularized

"by Caleb Gattegno and Alex Bannatyne are not, strictly speaking,
intended as examples of permanent reform of English orthography,
rather they are proposed as a means of teaching beginning reading to
children and adults.
The sixth, and most radncal type of speliing reform involves the
total replacement of the present Roman alphabet with new letters
/or characters which may or may not have some visual
ationship to the present alphabet. Such radical new alphabets are
based on the idea that the present alphabet is 30 irregular and,
inconsistent that a complete overhaul of the alphabet is necessary.
The Shavian atphabet of George Bernard Shaw and the Deseret
Alphabet of Brigham Young are examples of this type of reform.
Seven hundred years of spelling reform proposals seem to indicate
a consistent desire on the part of some scholars totry to do
something about the state of the orthography of the language. It aiso
points out the failure of the same group to bring it about. The problem
remains to the future for solution. '
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“nges among reading, listening, and mean T-unit length

+alations from pre- to posttest. The analysis of the SC attitude

l: KC intary showsq enjoyment of both SC activities and reading with .
*‘\ opgomdordSCexercimachtevmg highest popularity. - . . .
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_ A STUDY|Of MEDIA IN RELATION TO ENGLISH
. e Order No. 8117948

\aLEs AUGUST, PH.D. The Florida State University, 198k
. 262pp. Major Professor: JohnS. Simmons 4.

An exa.&iination of the nature and range of the Enghsh teachung " *
profession’s concern with media, this study reviewed the literature of .
Enghsh educauon from 19611978, with emphasis on four journals of the _
National Council of Teachers of Enghsh (Elementary English/ Language
“Arts, English Journal College English, and College Composition and
Communcation). A major putpose of the study was to discover the exterC
1o which the media movement of the late 1960's and early 1970°s was
supported by rationales for the study and use of electrome and arusnc
media in English programs. The Journals were the basis of a tally in which
the profession’s concerns with media were categonzed, quahufied. and
-analyzed. Other resources--methods texts, other journals. books from
related subject areas:-were aso consulted, especially when the journals
failed to treat some aspect of media adequately |

The categories of media-related matenals found 1n the journals were, 1n
order of frequency of inclusion: Referential {bnef citauons), Thegreucal,
Pratucal, Mechamcal (media hardware), Quanntative (deahng with effects
of media on students and society) nd Analytical. The number of media-
related articles (1.799 in all) showed a continuing pattem of growth
between 1961 ang 1978. .

The examination of the categones revealed several points of interest,
including a strong tendency for wnters of Analyucal arucles to'use the
terminologies andmethods of literary cntiaism when analyning matenals ip
non-pnnt media. However, 2 smaller number of writers did use medium-
specific approaches, cnticizing the apphcation of inappropnate tools of
_analysis The Mechanical articles revealed the profession’s persisung buit

unfocused concern with hardware aspects of media. Film hardware was
seldom descnbed 1n the Journals. The tape recorder was the machine most
frequently treated, usually in Practical articies. Computers were often cited
for their potennal for influencing instruction but were not seen as adequate
wols for teaching most important skills and concepts. Several Pracucal
artjcles uncovered theoretical concepts, such as transmediation. which
refers to student translation of 1deas from one medium (€.g.. pnnt) to

, another (e.g., a collage). Another such concepts focused perception, 1n

» which students react to a direct expenence (e.g., a physical object) asif it
were artistically mediated (e.g., a painung).

Theoretical matenals in the journals génerally took the form of bnefly
stated rationales, which were subcategorized and analyzed. The
subqnxegonesmclude media for their own sake; media as mouvators;
gnedla as expedients; media as vehicles for raditional goals of English
instruction; English and medha in fearming theory contexts; and English
*ogs~ and media as bases for broader disciplines. The broader disciplines .
mncluded humamdes, general semantics, visual literacy, communicanons,
semrotics, and aestheticeducation. .

The most powerful Theoretical ranonales, both in the journals and
other sources, were the infrequent expldrations of media and English 1n
relation to communication theory, semiotcs, and learning theory. The last
of these focused largely on Piagetian psychology, whole-brain educauon,
and James Moffett’s theories. Theoretical models that supported these
rationales were presented and analyzed, and the author presented an
original four-panttheoretical model for m&dian English, bnaging together
the most useful theoretical statements and previous theoretical models.

x
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" THE RELATIONSHIPS BETWEEN INSTRUCTIONAL DESIGNS
* AND CLASSROOM STRUCTURE IN SELECTED ENGLISH :
PRIMARY CLASSROOMS Order No.-8122234
VizeAnA-KESSLER, BARBARA, ED.D. Northern lllinois University. 1981.
155pp. Director: Walter S. Foster

This study investigated the utility of.,the Instructional Designs
“Taxonomy (IDT, Seguel, Baldridge, Christensen, Kessier, 1978) for
providing a mutually exclusive and exhaustive system for classitying
«classroom activities. The relationships between these observations
.. and the open-traditional dimension in selected British elementary

. *  classrooins were also investigated.
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The IDTconceptualized classroom activities as consisting of
ro design eléments which occur and re-occur ina
. Vvariety of subject matter contexts and which integrate a wide vanety
of instructional elements. Previous research has focused either on
R dnscretg nstrucétional elements or on subject matter fields. Attempts at
more integrated approaches have concentrated either on teaching
behavior, as in teaching models, or on learner behawior. as in learning
styles. The IDT i1s novel In that it places attention on the interaction:
between teacher and learner behavior rather than on each one
" " separately. Its usefulness in analyzing classroom organizationa#
structures should be that the focus on the gestalt of activity givesiit a
nebtrahty-which avoids the polarization toward either teacher or
learner which characterizes the literature on strucfure
The Determination of Classroom Structure Questionnaire (DCSQ).
Kessler, 1979) was used to locate classrooms on an open-traditional
. continuum Twenty-nine cl ms of varying degrees of open
structure in six primary scéfoslrs nthe London area madewp the
° selected sample. ° R ‘
Observations were divided into l{ene-mlnute intervals. A mark was |
made tor eagh macro and micro design observed in eachinterval, and
the proportion of total marks observed for each macro design was
calculated. The most frequently observed macro designs were "stage
managing” (.24). "teling” {.20), and “setting a task" { 15). Other
macro design proportions were “testing” (.12), “logistics™ (.11),
“recotd keeping” {.07). "showing" ( 07). and “interviewing” (.05).
“Planming” ard "paradox” were notobserved at all.

With macro'designs the proportion-of three-minute Intervals
containing each design was caiculated. “Monitor" was the most
frequent, occurnng in 47 of the intervals Other frequently occurring
micro designs were “information” (.27). "logistics” (:27). "behavior”

( 25). "oraljmmediate” (.24), "directions” (.17). “record keeping™
(17). “show* (:15), and "inquiry” {.11). ‘

Significant positive correlations were observed between degree of
openness and the macro designs "inquiry."” "product and variation"
and "game.” Signihcant negative correlations were found between
degree of openness and “exact prodyct,” “program,” and
“directions.” *

1t was concluded that certain instructional designs can be
expected to occur frequently-n primary classrooms while others will
occur less frequently or rarely, regardiess of the degree of openness
of the classroom :I'he correlations between designs and degree of
openness conform to general expectations for dlﬂerches between
open and trgdltnanal classrooms.

it appears that the Instructional Designs Taxonomy is a viable
instrument for classroom observations. Certain suggestions were
made for revisitig this instrument to increase its potential utility.
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THE EFFECTS OF EDUCATléNAL SPELLING GAMES ON
SPELLING ACHIEVEMENT OF ELEMENTARY STUDENTS
OrderNo. 8127400

WaLkeR, Dovie Mg, Ep.D. East Texas State University, 1981, 58pp.
Adviser; Donald R. Coker : .

Purpose of the Study. This study was designed to determine the
effect of educational spelling games on spelling chievement of third
and fifth grade students.

Procedure. One hyghired foity-nine students from the thirdand
fifth grades in the. AtofliPiblic Schools, Atoka, Oklahoma,
participated in the stu

°

. Using a random procedurg, one class from
each third and fifth grade level was selected to serve as an
experimental group using teacher-devised spelling games. One class

from each grade level was selected to serve as an’experiméntal group o

using commercial spelling games. The remaining class at each grade
level served as the control group using only the prescribed spelling
text. Jhe study was conducted for an eighteen week periog. :

During the implementation period, the classes at both grade fevels ©  °
designated as the experimental groups using educational spelling
games participated in spelling game usage in addition to theregular
spelling instruction from the prescribed text. The control groups at’”
both Jevels utilized only the prescribed spelling text.
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The spelling subtest from the Stanford Achievement Test, 1973
Edition. FormsgA' and B, of the Primary Level 2 and Intermediate Level
st-test. The research design was a

1. was used as a pre-test and po € et
pre.test- post-test, control group design using anindependentt test
wath a .05 level of significance. o

Findings. (1) There was no signifticant difference betwgen the |
group means of spelling achievement of third grade studehts using
teacher-devised speiling games and those using commercial soeliing
games. (2) There was no significant difference between the group
means of spelling achievement of third grade students using
commercial spelling games and those utilizing only the prescribed
spelling text. (3) There was no significapt ditterence between the
group means of spelling achievement ird grade students using
teacher-devised spelling games and those utilizing only the
prescribed text. (4) There was no significant difference between the
group means of spelling achieveihent of fifth grade students using
teacher-devised spelling games and those using commercial Spelling
games. (5) There was no significant difference between the group
means of spelling achievement of fifth grade students using
commercial spelling games and those utilizing only the prescribed
speliing text. (6) There was no significant difference between the -
group means of spelling achievment of fifth grade students using
teacher-devised spelling games and those utilizing only the
peescribed spelling text. (7) There was a significant difference
between the group means of spelling achievement of third grade
students using teacher-devised spelling games and fifth grade
students using teacher-devised spelling games. (8) There whs a
significant difference &etween the group means of spelling

achievement of third grade students using commercial spelling games }

and fifth grade students using commercial spelling games. (9) There
was a significant difference between the group means of spelling
achievement of third grade stydents utilizing only the prescribed
spelling texPPand fifth grade students utilizing only the prescribed
spelling text. '

Conclusions. (1) Teacher-devised and commercial spelling games
had no significant effect on spelling achievement at either the third or
the {ifth grade level. (2) Teacher-devised and commercial spelling
games have more effect on spelling achievement at the third grade
level than at the fifth grade level.
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COMPARISON OF CHILDREN'S PRE-KINDERGARTEN SKILLS
AND THE KINDERGARTEN CURRICULUM IN LANGUAGE
ARTS AND MATHEMATICS Order No. 8123521

WaTT, MARCIA LyYnN, PH.D. University of Oregon, 1981. 143pp
Adviser: Mildred C. Robeck . '

The purpose of this study was to compare the pre-academic
language arts and mathematics skills of entering kindergarten
children with anticipated accomphshments by the end of the year as,
reflected in the goals and objectives of representative sch ool districts
First, a composite was prepared of language arts and mathematits
readiness shilis commonly listed as end-of-the-year goals and
objectives for kindergartens. Second, the level of attainment for those
commonly Iisted skills were assessed in a sample’of entering
kindergarten students. Third, an analysis was designed to compare -~
similarities and diferences between entry attainment levels of the ‘

* children and end-of-the-year goal attainment levels. . - -

. Subijects of the study were entering kindergarten students from12
school districts in Qregon. One kindergarten class was randomly
selected from each of the participating school districts based on
previously stipulated levels of sogioeconomic status (high, middie,
and low). All kindergartens were administered an adaptatidn ofthe, *
Kindergarten Evaluation of Learning Potential (KELP). These KEUg
Language Arts and Mathematics Readiness Testswerg ad ministered
individually by ateam of research assistants. Six of the school
districts, representing high, middle, and low socioeconomic Status,
were administered the Metropolitan Readiness Tests {(MRT)in group
setting. .

According to the KELP Language Arts\Readiness Test, entering
kindergarten classes responded correctly bn an average of 36 to 67
percent of the language arts testite ifferences in $cores were
associated with the sociceconomi¢fatus (SES) categOtyof the
schools. Correct responses of high SES schools averaged 61 percent,

.middle SES schools averaged 44 percent; and low SES schools
averaged 45 percent. For the KELP Mathematics Readiness Test
flems, the average percentage of correCt responses ranged from 40 to
75 percent for the 12 schools. The percentages varied according to
SES levels of the schools. Correct responses of high SES schools

Q waged 72 percent; middle raged 56 percent; and low SES
KC waged 65 percent. The sifnillrity of scores between middle and fow
s S schodls was not antigipated by the investigatof.
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A statistically significant difference was found on the MRT scores
between high and mddle SES schools (p < .05); also between high
and low SES sghools (p < .05). No statistically significant difterence
was found in MRT scores between middle and fow SES schools

The Pearson product-moment correlation coétficient of stabihty
{test-rete st reliability) was tonducted A reltabihity coeghcuent of .89
was determined for the KELP Language Arts Readiness Test, the
KELP Mathematics Readiness Testreceived a .90 reltability
correlation coefficient - . )

Entering kindergarten stud ents were found to exhibit man¥, and in
some instances most, of the pre-academic language arts and
mathematics skills expected for mastery during the year. Numerous-
imphications can bedrawn from these results. First, varying numbers
of students are probably given instruction on skills acquired prior to
entering kindergarien. gecond. ameasure of the academic growth
attributed to attending kindergarten is lessened when much
reteaching of previously known skills takes place. Third, by
recognizing varying performance abilities between SES (high, mddle,
and low), curmculum can be designed to meet the needs of all
children. Fourth, acomparison of skills when children enter N
kindergarten with therr anticipated accomplishments atthe ™
completion of the year will provide a more precise inventory of the
needs of individual children. Discrepancies between students needs
and the goals of kindergarten suggests experiences with more
advanced academic language arts and mathematics skills
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THE RELATIONSHIP OF POP/ROCK MUSIC TO CHILDREN'S
TASK PERFORMANCE AND CONTINUING MOTIVATION B
LANGUAGE ARTS INSTRUCYION Order No. 8116745
WEISSKOFF, RiTA SEWER, PH D e Umversity of Connecticul. 1981.

110pp.

Problem. It was the purpose of this study to explore selected outcomes
of using the medium of commercially-recorded pop/rock music as an
wtegral part of an 1nstructional package 1n language arts. The research was
désigned to compare alternate learming condibons--music and no muste--
with respect to task performance and contnuing motvanon.

Design. Subjects of the study were 201 fourth and $ixth graders in two '
elementary schools 1n a large Connectrcut city 1 1979. Four fourth grades
and four sixth grades were randomly assigned to treatment. Expenmental *

/rﬁlenals. developed and piloted by the invesugator, consistedof the

pninted Ivrics of a pop/rock song and three language games requiring
students to use letters and words from the lyncs to decode 3 message,
unscrample and match definitions and follow complex directions. All
subjects received idenucal packets; the music group heard the recorded
song on tape and the no music group heard the investigator read the yrigs

“ aloud. Each student had twenty minutes to work through the material.

", Task performance was measured by tallving the number of correct
responses. Continuing motvation, which psychologist Martin L Maehr has
defined as the tendency to return 1o and continue working on tasks away
from the instructional context in which they were imnally confronted, was
measured by a simple three-item self-report device developed by Maehr
and a three-point Likert-type scale reflecting teacher perception of typical

- student behavior.

-

The two primary hypotheses, which examined differences between
treatment groups with respecto task performance and connuing ,
motivation (CM). wereanalyzed by means of thrée-way analyses of
covariance using sex'grade level and treatment as the independent
variables, reading standardized score as the covanate and (1) task
performance and (2) CM as the dependent variables. A secondary
hypothesis on the relatiorship of task performance to CM was analyzed by
generating a product-moment correlation which was tested at the .05 level

Results. No significant main effects or interactions were obtained for the

analysis of covariance for task performance, and the null hypothesis was

accepted. Analysis of the data on CM revealed that the fourth grade scored
significantly higher than the sixth grade (F = 4.84, p<.05), as did those in
the music condition over the fio music condition (F = 6.67, p< 01). There
was a significant interaction between sex and treatment tondition (F =
385, p<.05), the highest'levels of CM found for girls in the music
condition and boys 1n the no music conditon. A further analysis of CM was
modified by teacher perception of students’ normal classroom behavior
This analysis revealed that thqge in the music condition scored significantly
higher (F = 17.03. p< .81). There was a statstically significant relationship
berween task performance and CM due 10 the large sample suze (r = 22, df
= 199. p< .01) but it was concluded that the selationship demonstrated
ittle practical significance, the variables sharing only 4.8% in common
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. ) Concluiiohs Music was found to serve neither as a positive torce nor a
' N distraction with respect to achievement, a finding of particulas interest in
. bght of the significant relationship demonstrated between music and CM,
, . . - especially the motivation of chjldren whom teachers perceived as almost
' e , always unmotivated. The negligible-practical relationship found between
’  task performance and CM makes a case for music as a potent antecedent of .
CM independent of ach::evement. .
- Results suggest that curniculum specialists and classroom teachers need
¢ 10 pay more atlention to this medium and look for ways tointegrate 1t inio
' language arts activities. It 1s umportant that further research be conducted
’ which replicates as well as refines this sdy 1n order to clanfy these data. -

v URBAN CHILDREN BEGIN TO READ: "AN EXPLC‘EA'TION OF
THE DEVELOPMENT OF FIVE YEAR OLD CHILDREN’S . .

AND WORD READING COMPETENCIES
LETTER ' ' OrderNo. 8126294

WINSTEAO, SHIRLEY VIRGINIA ‘STEWARY, E0.D. Virginia Polytechnic
* Irstitute and State University, 1981. 195pp. Q

. L .
- e major purpose of this study was to determine if low socio-
- : ecom::nic &ingergpanen‘children go through the‘a same stages of
beginning reading the the same rate as Mason's middle class & '
Ch“'?tr\zns;ub;ects for this study were sixty kindergarten children | .
selected from two schools in Virginia that qualified for the Title
Projects The children were divided into two groups, thmy_mrt:e
experimental group and thirty inthe cont.rol group. Mason's I ree
Stage Test, designed for middie class children was used to p age
= children into one of the three reading stages. Also, the Assiste .
Reading Inventory was used to determine the number of words eac
child recognized during the study. _Both tests were admlmsterﬁd prior R ) '
to and following ten weeks of special reading instructton for the .,

experimentat group, and a continuation in the scho_ol's reading

program for the control group. The number of reading stage .
‘ movements from one stage to the other, and the number of words
each child recognized were evaluated
Mason's Three Stage Test for middle ctfass children includes three
stages: (1) Stage i, Eontext Dependency, (2} Stage'll, Visual . .
Recognition and (3) Stage Ili, Letter-Sound Analysis. The Assisted .
. . Reading Inventory consisted of six selections frokp a beginning /
. reading collection of books. . . : R .
A Chi-square Analysis was used to determine whetherthe number . . ‘
of children at each reading stage changed significantly during the ten
- week period and comparison between the following groups were - .
. made: (1) The experimental group and Mason's group, (2} The .
control group and Mason's group and (3) The experimental group . Y
and the control group. . . )
Exploratory questions included comparisons between the ~ \
following: (1) Reading stage movement between children living with . * T \
single parents and children living with both parents, (2) Readin :
stage movements of black children living with both parents and white
children living with both parents, (3) Reading stages progressed in
the éxperimental group between the black low socio-ecopomic .
~ ’ children and the white low socio-economic children, and (4) Reading
L stages pr in the experimental groyp between the black
o ' single gatent chjkiren and the white single parent children. The ' T
- N validity of Mason's stages was also questioned. -
An analysis of the results revealed that the low socio-economic

" children in the experimental group did more through Mason's stages, ©
" and at a higher rate, and attained higher reading gains. Fourteeh of ¢
. *the thirty (forty six percent) of the children in the experimental group
2 » - B - moved t\yo stages, while none of the children in Mason’s group ) -
. 5‘ ©  moved two stages,
% 1 , Acomparison between the experimental and the control group “
*;:‘ . . N revealed that the experimental group made greater progress than the
. coptrol group; Mason's stages were useful in evaluating movements
t » in the experimental group, but not the control group. No significant
L. . ’ ditferénce was found in the reading stage movements relating to the
i - . exploratory questions. :
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