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THE EFFECTS OF TASK DIFFICULLY ON DIS-
TRACTIBILITY ON A READING TASK FOR GOOD . McArthur, Janice Rae
AND POOR READERS AN ANALYSIS OF.READING MISCUE PATTERNS
» ©  AND COMPREHENSION PERFORMANCE MADE BY ,**
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A STUDY OF THE EFFECTS OF INSTRUCTING ooy
PHIRD GRADERS IN INTERPRETIVE READING/ ’ Montalvo, Nancy Ann | * -
COMPREHIYSION USING THE BASAL READER AN EVALUATION, OF THE LANGUAGE: CENTER
o FOR LIMITED AND NON-ENGLISH SPEAKING
, Freeland, William Darrell’ STUDENTS IN THE ALUM -ROCK -UNION.ELEMEN-
* _.SELECTED VARIABLES RELATED TO EARLY TARY SCHOOL DISTRICT IN SAN JOSE,
’ PREDICTION QF PERFORMANCE ON A DIS- CALIFORNIA S
. TRICT READING' PROFICIENCY TEST - > T .
o - ‘ Patton, AnC. M:Ltcheli o
Horvath, John Michael . AN ASSESSMENT OF METROPOLITAN READING ° -.
EDUCATIONAL COGNITIVE STYLE AND THE PROGRAMS IN SELECTED TEXAS BUBLIC MID- -
ASSESSMENT OF READING COMPREHENSION DLE INTERMEDIATE AND JUNIOR HIGH °
. o ;- SCHOOLS . , .o
1] r’ Q - "
. P : vy , !
Wt . - 4 . . : R




v

¢

r

! St gt

Peltzmin, Doris Lambert

DESIGN, IMPLEMENTATION AND EVALUA-
TION OF A STAFF DEVELOPMENT PROGRAM
IN A COMPREHENSIVE READING/COMMUNICA-
TION ARTS CURRICULUM

*

Podolak, James Joaquin Pena g

'USING READABILITY ESTIMATES TO MEA-

SURE RGPUNDANCY OF A CLOZE INSTRUMENT

Renfrow, Gladys Spann .

A DESCRIPTIVE STUDY. OF PARENTAL IN-
VOLVEMENT USING THE PENNSYLVANIA ..
COMPREHENSIVE READING/COMMUNICATION
ARTS PLAN

Rosen, Jahet W.

FACTORS 'ASSOCIATED WITH IMPROVING OR

NON IMPROVING SCORES IN READING ON THE
MIGHIGAN EDUCATIONAL ASSESSMENT PRO-

GRAM TEST .

Salinger, Terry Sickler »
THE DEVELOPMENT AND VALIDATION OF AN
INSTRUMENT TO SURVEY COGNITIVE AND MNE-

" MONIC STRATEGIES USED IN PROBLEM~SOLVING

. - ¥ ]
Seymour, ' Cathleen Reed

AN EXAMINATION OF SKILLS PREREQUISITE
TO "MINIMUM STANDARDS/MAXIMUM GOALS .
IN READING FOR LOUISIANA GRADES 1-12"

AS IDENTIFIED BY TWO GROUPS OF LOUIS-
IANA EDUCATORS . ‘

Smi.th, Thomas Michael

AN ASSESSMENT OF 'THE READABILITY OF THE
EXPERIENTIAL WORLD INVENTORY USING THREE

MODIFIED READABILITY FORMULAS

Strong, Mary Winifred

STUDENT SELF-TRACKING WITH A MICROCOM-
PUTER: THE -INCENTIVE EFFECT UPON

. READING ATTITUDE AND” womc PRODUCED

4

Taylor, Wendelin Ann Davis

THE EFFECTS OF THE STETSON READING-
SPELLING APPROACH ON THE SPELLING,
ACHIEVEMENT AND ATTITUDE OF SELECTED
FIRST, SECOND, AND THIRD GRADE STU-
DENTS IN THE PASADENA INDEPENDENT
SCHOOL DISTRICT

Thomas, A. Louise

THE RELATIONSHIP BETWEEN GOOD AND POOR
READERS' AWARENESS OF READING SCHEMATA
AND THEIR PERFORMANCE ON A MEASURE OF
READING COMPREHENSION
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' E MC h-grade boys favoring the experimental group in five skill areas

- alphalevel was set at.05.

THE DEVELOPMENT AND VALIDATIQN OF THE INFORMAL
READING READINESS INVENTORY: A METHOD OF
INDIVIDUALLY APPRAISING THE PRECURSORY SKILLS OF -
THE BEGINNING READER ) . OrderNo. 8127544
ANOERSON, CARQLYN C . Pr D University of Hiinois at Urbana- .
Champaijgn, 1981. 157pp.

. To validate the Informal Reading Reddiness Inventory {IRRI),
kindergarten and first grade studies were conducted in three central
lllinois school districts during the 1979-1980 school year. The &
Kindergarten Study established that a significaht mean gain {p < .01)-
in scores existed wifen 89 students were tested in September and
Apnil with the IRR). Concurrent validity was determined,by April
testing with the Metropolitan Readiness Test{r = 51,p< 01, n = 78).
An Alpha reliability coefficient of .94 (n =, 123) was caiculated from
fall IRRI data. Sex and ethnic difference was discovered when a two
talled test with an alpha of .20 was applied to fail data Bias was not
found to be significant on spnng IRRI data. .

The First Grade Study, to estmate predictive validity, correlated,
the IRRI with the California Achievement Test. Reading, 1970 (r = .47,
p<.01,n = 69) and the Metropolitan Achievement Test: Total
Readtng, 1970 {r = .66, p <.01,n = 73). The Alpha reliability
coefficient caicutated on fall IRRI data was .92 (n = 182). Sex'and
ethnic difference were evident when tested with alpha set at 20. Nine
raters recorded student responses. The variance among raters was
not statistically significant. A First Grade Test-Retest Study was
conducted over a four week penod in August using the same form of
the IRRI. A correlation of .66 (p< 01,n = 40) was achieved Al}

A

teachers indicated they used IRRI information to group for instruction -

and found the instrument to be both sensitive to detecting students’
abilities and convenient to adminster.

THE EFFECTS OF DIAGNOSTIC/PRESCRIPTIVE READING
INSTRUCTION AND TRADITIONAL BASAL READING
INSTRUCTION ON THE READING ACHIEYEMENT OF THIRD
AND FOURTH GRADE STUDENTS 0rderNo.812'{357
Bowning, PecGy Sue. EoD. East Texas State University, 1981. 118pp
Adwiser: Bill B. Bryant . T

Purpose of the Study. The purpose of this study was to evaluate
the reading achievement of two groups of randomly selected third-
and fourth-grade children’' who were taught reading by.two different
learning modes. Objective ‘data were collected to d;!ermme if there
were significant differences bétween the reading &chievement of
students who received diag nostic_reading instruction and the reading
achievement of students who tecéiived the traditional basal reading
instruction,
Procedure. The subjects selected for this study were third--and
fourth-grade students enrolléd;in Northeast Texas suburban
elementa
Series. Thigpretest &nd posttest dragnostic test measured eight sk
Working with Sounds, Following Directiens, Using the Context,
Locating the Answer, Getting the Facts, Getting the Main Idea,
| Drawing Conclusions, and Detecting the Sequence. .
\ In order to contribute empirical support in conducting this
' investigation, thirty-two hypotheses were formulated. An analysis of
" covariance was used to testeach hypothesis. The pretest reading
scores and intelligence quotient? (1Q) were used as covariates. The .
Findings. An analysis of covariance revealed that of the thirty-(two
hypotheses identified in this study, eighteen hypotheses were ,
rejected and fourteen hypotheses-were not rejected. The findings
were as follows: (1) There was a significant difference in the reading
» . achievenient of third-grade girls favoring the expenmental group in
four.skill areas out of the eight skills tested. (2) There was no .
+ significant difference inthe reading achievement of third-grade qirls
* in four skill areas out of the eightskills tested (3) Therewasa
‘significant difference in the reading achievement of third-grade boys
.favoring the experimental group in two skill areas out of the eight
skills tested. (4) Therewas a significant difference iq the reading
achievement of third-grade boys favoring the control group in one
skill area out of the eight skills tested (5) There was no significant
difference in the reating achievement of third-grade boys in five skilf”
areas out of the eight skills tested: (6) There was a significant
djfterence in the reading achievement of fourth-grade girls tavoring
the experimental group in six skill areas out of the eight skills tested. -
* (7) There was no significant ditference in the reading achievement of
fourth-grade giris in two sKil! areatout of the eight skillstested.
O here was a'significant titferehice in the reading achievementof ~

R R 6
‘ . . [ . ’
Lo .

. .

hools. The test used was the Barnell Loft Specific Skq( 4
ills

.

out of the eight skills tested. (9) There was no signifi¢ant difference in
the reading achievement of fourth-grade boys in three skill'areas out
of the eight skills tested. - . ) ’ :
Concluslons. Conclusions of this study were as'follows” {1) WHhen
compared with the traditional basal approach of teaching reading, the
diagnostic/prescriptiye approach of teaching reading does provide
for moderaté improvenient of the reading skills of elementary school
students. (2) Each of the two methods of teaching reading was
effective in increasing student reading achievement (3y Generally
foyrth-grade students made more progress using the
dia§nostic/prescriptive approach to reading than did third-grade
students Specifically the tourth-grade students made greater
progress in aimost twice'as many of the skill areas taught as did the
third-grade students (4) Analysis of the group performance of third-
and fourth-grade students in the diagnostic/prescriptive approach p
showed a significant ditference on the:subtests, Working with Sounds
and Locating the Artswer (5) Analysis of the group performance of
third-and fourth-gradestudents in the diagnostic .
prescriptive/approach showed no significant difference on the .
subtest, Getting the Main Idea. (6) Analysts of the group performance
of third-grade boys showed a significant difference favoring the
control group on the subtest, Detecing the Sequence. )

THE EFFECTS OF TASK DIFFICULTY ON DISTRACI‘IBILITY'Q
ON A READING  TASK FOR GOOD AND POOR READERS
Order No. 8113827

CHARLES, LINDA SWANSON, PH.D  University of California, Los Angeles,
1980. 141pp. Co-Chair: Professor Gerald J. Mahoney, Professor Judith S,
Margolis : .

The purpose of this study was to examune the effects of task difficulty on
the vulnerability of good and poor readers to the effects of visual distractors
within a reading task. According to Kahneman (1973), when a task is easy,
an individual his sufficient spare capacity to allocate some attention 0
wrelevant sumuli, ar’d consequently, performance will got be disrupted.
When task demands are high, any attention drawn off from the central task
will disrupt performance. ‘ ! ‘

Research on the relative effects of distractors on the performance of
good and poor readers has failed to equalize task difficylty for the groups .
compared. Typically, the reading performance of the pdor readers in the
non-distraction condition has been lower than that of good readers. It'is
possible, therefore, that poor readers are performing at or near their
capacity hmitanons prior to the addition of irrelevant stimuli. When
distractors are added to a task, difficulty is incfeased still further. The
relatively greatér distraction effects demonstrated by poor readers may
therefore be a function of task difficulty whuich has exceeded capacity Lumuts
rather than differences in selective attention.

A selective reading task adapted from the one used by Witlows (1974)
was admunistered individually to 48 fourth grade‘children classified as poor
readers and good readers based on performance on a standardized oral
reading test. The procedures may be summarized-as follows: After the
admimstranon of a scTeening instrument, each child was presented were
established individually for each child, and order of presentationswas from
easy through difficult. Of the two passages at each difficulty level, the non-
dstraction passage was typed double-spaced. The distraction passage was |
identical i form except that red words were typed between the black lines
of type. Half the children read the distraction passage before the
nondistrachon passage at each difficulty level All children read six passages
in addition to two practice passages. After each stoty was read aloud, the
child silently read and answered multiple choice questions on the content
of the story. This design-provided a comparison of reading performanceat’
three difficulty levels, a measure of the influence of distractors at .
difficulty level, and a comparison of thesé effects for poor and good feaders.

The findings indicated that the methodology was successful in that the
tasks were not more difficult for one group than ancthér. As predicted,
reading performange declined as task dufficulty increased, and differentes
were significant between each difficulty level. The performance of poor
readers was not more disrupted by the distractors than the performance of’
good readers. However, contrary tp predicuons, distracuon effects were not
significant at any level of task diffjcuity. Liguted evidence in support of the
Iypothesis that task difficulty influences vulnerability to distracuon was
provided by corrglational data.

‘These findings were intépreted as indicating that poor readers are not:
more distractible than good readers when tasks are not more difficuit for <
them. H@e\'er, as the distractors used in this'study did not affect reading . |

‘performance at any difficulty level the relationship of task difficulty and
dustractibilin remains unclear It is proposed that. unni the principles
£Q’ erning thus relationship are kniown, research on selective anennon and
distractibiliny 15 best limited to comparisons where non-distraction
fferformance is equ¥l. Establishing difficulty levels individually for children
in comparison studies is one way the effects of distrachon may be studied

" without the confounding effects of unequal task difficuln. | -
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A STUDY TO DEVELOP AND VALIDATE A PROCEDURE FOR
, PREDICTING THE FUTURE PERFORMANCE OF FIFTH GRADE
STUDENTS ON THE SEVENTH GRADE PFORM OF THE
MARYLAND FUNCTIONAL READING TEST  Order No. 8116462

CrLeavp. CrasG Jomy, PH D Umiversiy of Maryland, 1980. 197pp.
* Supenisor: Robert M Wilson

The purpose of this study wasto de\ elop and validate a procedure for
predicung. from exisung measures of reading achieverhent and intelligence,
the future performances€f fifth grade students on Form A of the Marny land
Funcnioral Reading Test The test ts required statewide in Man land for
accountabilits and mimmum competency purposes :

The inv esugation was designed as a descripuné study From out of the
total ser enth and ninth grade population of a large. suburban Man land
count, two random samples were selected. The seventh grade samplé of
1030 students was used to dex elop a predicuon procedure and to conduct
three accuracy checks The mnth gfade sample of 185 students was used to
check the accuracy of the preciction procedure over ume

The three scores recorded by the researcher for each student were the
following (1) fifth grade percentile rank on the reading comprehension
subtest of the Jowa Tests of Basic Skills: (2). fifth grade standard age score
on the Cognitne Abilities Test. Non-Verbal Battery: and (3) seventh grade
total percentage on Form A of the War) land FuncnonalRea{mg Test
(MFRT). -

A doTWle cross-validauoen of the seventh grade sample was undertaken
to esumate Ne degree of shnnkage of the R? Low (0-85), middle (86-94),
and h.gh (95-100) achies emeat ranges were \denufied based upon a
cumuiat.ne frequency dsinbunion of studeat scores on Form A of the
MFRT A predrcuon equat.on was ca'culazed using mulaple Linear

~regress.on anal,sis Theiw 3 4th grade scores were the predictor variables
and the M FRT score was the critenion vanable Predicted MFRT values
were calcu.ated for each of the students A muluple correlanon of 65}9 was
associated with the prediction equanon. The accuracy of the prediction «
procedure was determindd by comparing each student’s predicted and
actual MFRT scores. If both scores {el within the same achievement range,
theprocedure was judged to have accurately predicted performance for
that student The procedure correctly predicted high achievement, muddle
achievement, or low achievement for 62.8% of the seventh grade sample
and for 63 2% of the ninth grade saniple. Using a two range classificanon
scheme, the procedlre correctly predicted low or other achievement for
84 8% of the seventh grade sample and for 81.6% of the ninth grade sample.
Of the three identified achievement ranges, the prediction procedure
provided the highest prediction accuracy for studeats predicted to score in
the high range The accuracy of the procedure over nme was checked uging
- the ninth grade sample. The accuracy of the prediction procedure did not
appear to be ad\ersely affected by either extreme predictor scores of ame.

Several implications were drawn from the study. The-data from the-
study suggesv.ed further investigation 1ntg the relationstup of the sKills
involved in'general textual reading comprehensron and in functional
reading comprehension. The accuracy of the procedure suggested that it
might be used as a screening de? ce for idennfying probable candidates for
evaluanon and possible remiediafion 1n the area of functional reading. It

. was also sug_med that similar prediction procedures might be de»gloped
in other LEAs using guidelines developed in the study. Implications for
research that were suggested by the results of the study included the
following: (1)°development and validation of other prediction equations
based upon similar, procedures. (2) comparison of prediction procedures
with teacher nomination; and (3) extension of a prediction procedure into
lower grades.

A STUDY OF THE EFFECTS OF L\'STRUCI'ING THIRD

. GRADERS IN INTERPRETIVE READING COMPREHENSION
USING THE BASAL READER ‘ » Order No. 8115971 -
ExsTRaND, G ELLEN, Ep D. Temple University, 1980. 257pp

The purpose of this scudy was to determine the effect of instructing
third graders of three different levels of general reading abulity for a five
month period in interpreave reading comprehension using matenal from
_basal readers. Interpretve reading comprehension shills were considered to
. be those that pertain to rdenufymg and understanding the relationships of
1deas that are not exphaty stated in the text. The intetprenve skillSthat
were studied were formulating the main idea, making comparisons and
contrasts, sequencing, three levels of inferring cause-effect relauonstnps.

]: l{[lc .two levels of drawing conclusions. - . .

Aruitoxt provided by Eic:
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Eighty-five tird graders participated in the study Forty-qught students ™
1n the experimental group were given instruction 1n four interpretive -~
reading comprehension skills. Thirty-seven students 1n 'the control group
received lessons 1n vocabulary development’

Four null hypotheses were tested Two involved lesung the difference
between two treatment groups in (1) final vocabulary and comprehension
achievement and (2) final comprehension achievement Both vocabulary
and comprehension achievemgnt were measured using the Guates
MacGinitie Reading Test, Level C. The third hypothesis involved tesang the
difference between the two treatment groups on each of mne interpreave
reading skills that were measured on a test developed by the author called
the Interprenive Reading Comprehension Test. For the fourth hypothes:s,

i the total sample was divided nto three general reading ability groups and -

| compansons were made of the interprenve reading comprehension scores

. between the two treatments and among the three reading abilines. -

,  The Interprenve Reading Comprehension Test, wntten to determune the
jeffect of instruction, consisted of thirty-mine open-ended questions whten
for three reading selections Two selecnons were taken from basal readers,
the itstrucnonal tool used 1n the study The third selection was taken from
a socal studies text to demonstrate the applicanon of interpretive readmg
oomprehensron skdls to another area of the curnculum.

. The results of the one way analysis revealed that the final scores for the
two groups i both vocabulary and comprehension were not sigmficantly
different from each other. Significance was obtained on the iiterprenve
réading comprehension test in favor of the experimental group on
quesuons measurng two levels of cause-effect relationships, making
compansons. and making contrasts Signuficance was not obtained on
questions measunng the highest level of cause-effect relanonship, two levels
of drawr conclusions, formulating the main 1dea, and sequencing

ewman-Keuls Test was used to compare the three reading ability
groups on the mne skills with significant differences in  reading
achlevemenL High and low groups were sigmficantly different onall of the ¢
mne skills and on the total score Sigmficant differences were obtained
between middle and low ability students 1n two levels of cause-effectand
the total reading score The hgh and middie groups attained sigmficance
on the total score but not on any of the individual scores.

An examination of the answers to the Interpretive Reading
Comprehension Test revealed that the examiner should have probed more
10 an attempt to have the students focus on the correct fesponse Students
in the expenimental group appeared to have benefited from instrucnon
durning the five months in four of the nine levels of skills Perhapsa longer
amount of ume would have yielded different results )

The use of the basal as the instructional tool for teaching interpretive
reading contprehension has possibilities However, inservice programs
should be held to acquaint teachers with appropnate instructional strategies

. sothat they can be better prepared to implement ;m nterpretine reading
comprehension program .

SELECTED VARIABLES'RELATED TO EARLY PREDICIION
OF PERFORMANCE ON A DISTRIQT READING PROFICIENCY
TEST

FREELAND, WiLLIAM DARRELL, ED.D. Umverszty of Southern Cahlorma.
1881. Chairman: Professor Charles M. Brown

»

Problem. Numerous American states, including California, have
passed legisfation designed to iMiarove the quality of education. After
June 1980, any sfudent who has not met proficiency requirements in
reading, writing, and computation shall not recéive a diploma from a
Calitornia high schoo!. The major purpose of this study-wasto
ascertain whether, students most likely to fail a district,reading

« » Proficiency test could be identified through information located in -
schoql records before the test was administered. The possibility of
this identification was determined by establishing whether sighificant
mlatzonshnpsexnstbetween success on the reading proficiency test
and |ntel||gence readmg achievement test resuits, home language,
and sex.

Methodology. A sample of 175 tenth grade students was randomly
selected from two high schools. Instruments used for the variables of
ntelligence, reading achievement test results, and home language
were, récpectwely, the Slosson Intelligence Test, the Comprehensive
Test of Basic Skills (CTBS), the Nelson Reading Test, and the Home
Language Survey. Pearsoman correlations  were-calculated for the
total distribution of scores and biserial correlatipns were calculated

+ for the'pass/fail dichotomy: Chi-square ahd t tests of statistieal.

cance were caiculated for sex and home language A senes of
eight multiple regresslons was calculated.
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AEETEEE pificant proportions of the variance ib reading comprehension. ‘ 8

K [N - . !

Findings. (1) Correiations established significant relationships for
all vanables. The hughest correlation was obtained for the Slosson
intelligence Test. All 12 correlations betw.een the proficiency testand -
reading achievement tests were significant, with the Nelson Reading
TeSt maintaining a stronger relationship than the CTBS (2) Chi-
squares were calculated for the \(aﬂables ofhbome language and sex
A significant relationship was fouhd between home language and the
proficiency test No significant relationship was found between the
proficiency test and sex. {3) The t test of statistical significance was
used for the variables of home language and sex. A significant
difference was found for students who had English as a home
language in contrast to those v«(lth a home language other than
Enghsh. No significant difference was found in the means obtained by
males and females (4) The multiple regression that best predicted
performancewthin the total range of scores on the proficiency test
ncluded the Slosson Inteligence Test, Nelson vocabulary, CTBS
comprehension and CTBS vocabuiary (5) The multiple regression
that best predicted performance in relation to the pass/fail dichotomy
included the Nelson vocabulary and home language

Conclusions. (1) Performance dn the proficiency test is positively
correlated with intelhigence, reading achievement results, and home
language (2) A significant relationship exists between home
language and success on the proficiency test. (3) There ts no
relationship between the sex of the student and performance on the
proficiency test (4) A larger amount of the vanance can be
accounted for using a combination of independent vanables

- .

(5) Studentsin need of remed:ation can be »aentlfled early in the .
ninth gradeyear

Recomm ions {1) The proficiency test results should be
considered in tershs of the total distribution 6t scores as well as ona
pags/fait basis (2) The vocabulary section of the Neison Reading
Test should receive continuged use as a predictive instrument
{3) .Students whose home language is Spanish should receive
.ntensive English instrugtion (4) Prethctive information in students’
cumulative files should be utilized (5) A remediation program
commencing eatly in the ninth grade should be instituted
{6) Replication of this study in other districts, including the
elementary grades, shouid be made (7) The interrelatedness of test
success and affective measures should be investigated (8) The
invojvement of educators imworkshops designed to disseminate
-knowledge regarding variables that affect proficiency test
pertormancess recommended. .

EDUCATIONAL (COGNITIVE STYLE AND THE ASSESSVENT
OF READING COMPREHENSION Order No. 8116721
HorvaTh, JOHN MICHAEL. Pu D The University of Conneclicur, 1980
158pp. S Y . . ‘ )
Although the work of Hill (1967), Newsser (1976) and Smuth (1968) leads
10 the expectaton that there 15 a relationship’between reading
comprehensios and cognihe style, no empincal demonstrauon of this
expectauon appears i the Lierature Thus stud) seeks to empincally reduce
uncenanty about the relatonships berween cogritiv e style and reading
comprehension. The major function of this study 15 to exhibit for
examnation the relauonships berween descripuons of the cogmuve
strugture of individuals and the ways those individuals perform ona
standardized reading comprehension test
The defined populaton of subjects used 1n,thus study 1s made up of al)
erghth grade students enrolled at two urban schools The oom'bme‘ 1ghth
grade populauon for both schools dunng that penod of hme is
approumately three hundred sixty-five students From this populauon one
hundred forty-one students are selected to form the sample for this study
All groups include both male and female'students .
Cnienon measures of reading comprehension based on Test R, Reading
Comprehension Subtest of Form 8, Level 14 of the Iowa Tests of Basic
Skillsare analized as the) relate o elements of.cognitve style Pearson
Product Moment Correlanons and Parual Correlauans, One-Way Analy sis
of Covanance and Stepwise-Muluple Regression Equanons are obuuoed
berween the reading comprehension measures and the elements of
cogniuve style _— s
A summary of the findings suggest that the qualitative elements of
cognitis e style are, 1n some instances, significantly correlated with the
dependent vanables fact, nference and generalizauon levels of reading o
comprehensior One-Way Analy sis of Cosariance #ata suggests that
sigmficant differences 1n adjusted mean reading comprehension scores
{fict inference and generalizanon) ekist for students grouped according to
tha major and other onentauons of some of the cognitive stvle elements
& Multiple Regression Analysis reveals that the square of R values fora
mbér of the cogaitive style elements (predictor variables) account for

o

A LONGITUDINAL STUDY OF THE EFFECTS OF Iy
KINDERGARTEN READING PROGRAMME
LIGHT, MARTHA CAROLYN, PH B Universiny of Toronto (Canada. 1980

A controdersy exists over the value of visually-based pre-first grade
reading programimes Advocates contend that a “whole word™ approach to
begqinning reading at an early age wall facilitate the devefdpment of a sight
vocabulany They assume that this process will ev entally generahze so as to
enable the reader 10 understand the correspondences between sound and
letter, and will improse word attack skills so that the child can read new
words easily Thus the early start leads 0 a maintained head startn
reading. An alternanve point of view 1s that these “phonic inferences” do

-not derive spontaneously from a sight vocabulary learned at an early age.
The latter position considers that phonic development requires a menal
ability that is fot necessary for the acquisition of 2 sight vocabulary. One.
must wait until the child’s brain has matured sufficiently before introducing
phonics. This position questions whether any advantage to panticipating in

- apre-first grade reading programme based bn the development of sight

vocabulaty, generalizes t0 aspects of reading beyond what was taught
(cither immediately or later) or endures over ume.

The present study tests these opposing theoretical positions. [t reports
the reading achievement in grades two, three and four on Metropolitan
Achievement Tests (MAT), subtests Word Knowledge and Reading, of
children who participated in a one-year kindergarten reading programme,
as compared to classmate controls who did not The reading programme
was based on the development of a sight vocabulary of words which were
most meanngful to each child The development of phonics was not
stressed. .

The present study included a retrospective and a prospectve
component. The retrospective analysis evaluated the long-term effect of the
early reading programme on word recogmtion skills. MAT subtests -
Language, Speliing, Math Computanon, Math Cancepts and Problem
Solving were included 1n grades three and four to determune whether any
long-term advantage generalized t0 other school subjects. The Bristol Social
Adjustment Guide provided further information.

The short-term advantage of pafncipanon 1n the reading programme
was investgated prospectively by comparnng a second cohort of,
expenmental and control children on measures of visual and phoneme
discriminaton skills at entry into junior kindergarten and in senior
kindergarten immediately after two years of the reading programme. THese
groups weré compared on reading achievement.

The results mdjmﬁ the indivigualized~development of a sight
vocabulary 1n kinder did have a positive effect on later reading
achievement An inital advantage on word recognition skills was to be -
expected as this aspect of reading had been specifically taught But this -
advantage did not dwindle over tune. Indeed, expenmenta] subjects were
increasingly superior 1n successive grades. They enjoyed some advantage in
Problem Solving and Math Concepts subtests (which includet] an element

.. of reading). But no significant differences were seen betweegfexperimental
and control groups on language or spelling skills (which are customarily
based on phonics), nor on math computdtion skills. Nor did any immediate
advantage accrue with respect to the development of specific cognitive
readiness skills. K4 .

The two competing theoretical positions are both, in part, supported by
the results of this study. The e2ly start did lead to a maintained advantage ¥
in reading, which endured over tinfe; But phomic skills development was
not facilitated by the early reading instructon. This finding supports the
vigw that phomic development is age-related. It is more likely that the
kindergarten reading programme eased the students jnto reading with the

. result that they entered later grades with superior classroom skills in

reading, which were maintained through regular classroom instgucu‘on.

-

" THE RELATIVE READABILITY OF TEN COLLEGIATE ENGLISH
,HANDB;izs WITH A VALIDATION OF THE FRY
" READA Y GRAPH FOR LEVELS 13.17 °

“a ’ a Order No. 8124322

> LONGO,.JuoITH ARITENE. PH.D Indiana University of Pennsylvama,
1981. 142pp..Chairman’ DanH Tannacito

. Thepurpose of the study is twofold" to assess the readabi ity of
English handbooks intended for use by college freshmen and
provide comparative vahdity data for levels 13- 17 of the Fry
Readabyity Graph No readability studies of college English texts have
been done and the Fry Graph has nof been valhdated at these leveis
Handbooks were chosen primanly from those whose content had
been evaluated in Barbara Currier Bell's "Choosing a Reference Book
for Writing,” College Composition and Communication, 32 (19881), 38-
46. The following ten handbgoks were selected for analysis:
{1) Shendan Baker, The Complete S{ygst and Handbook, 1976.
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{2) Sylvan Bamnet and Marcia Stubbs’s Practical Guide to Writing, 3rd
ed , 1980. (3) Frederick Crews. The Random House Handbook. 3rd

ed , 1980 (4) Robert M Gorrell and ‘Charlton Laird, Modern English
Handbook, 6thed , 1976 (5) Harbrace College Handbook, John C

Hodges and Mary E Whitten, ed ., 1977 (6) Heath's College .

Handbook of Compostion, Langdon Elsbree, Frederick Bracher and
_ Nell Attizer.ed , 9th ed , 1976 (7) The Macmillan Hangbook of

English, JohnM Kierzek and Walker Gibson, rev by Robert F

Willson, Jr . 6th ed , 1977 (8) James M McCrimmon, Writing With a
¢ Purpose Tthed , 1980 (9) DeanMemering and Frank O'Hare, The
Wr ter s Work, 1980 (10) Writer's Guide and¥ndex to English, David
Ebbitt and Wilma R Ebbutt. eds , 6thed , 1978

The study establishes the readability of the paragraph, essay. and
research sections of each handbook according to four readability
formuias Most handhooks ranked at about twelfth grade reading
level

The history of readability research in the twentieth century I1s
detailed and all relevdnt literature pertinent to the Fry formuta is
reviewed- Co ative vahdity data for the Fry graph were gathéred
by applying three additional formutas, the Dale-Chall, the Flesch. and
the Farr. Jenkins-Paterson .

The relatively low number of handbook passages measured aj
college grade levels dimimishes the amount of data availabie for a
vahdatidn study. However, seven samples ranked at college
readability according to the Fry graph. Of the twenty-one possible
comparisons to the levels from the other three formulas, twenty
concurred with the Fry grade equivaients. The data indicate a
promising begrbnmng toward validating levels\13-17 of the graph.

e

. AN INVESTIGATION TO STUDY THE RELATIONSHIP-
BETWEEN A \NORM-REFERENCED SECONDARY READING
TEST AND A CRITERION-REFERENCED)FUNCTIONAL -
LITERACY TEST " Order No. 8114337
LYNCH, SUsay SCOTT, PH.D Lr‘z*r;mr) of South CaraImd\1980 108pp

= The purpose of this study was nvesugaje the relanonshup of student
performance ona norm-referenced secondar) readin 1 and a critenon®
referenced funcnonal iteracy test The total readibg test from the
* Comprehensive Test of Basic Skills, Form S, Level 4, (CTBS(¢S., Level 4)
was the norm-referenced test used. The cntenon- referenced test was The
Assessment of Basic Competencies 1n Reading (ABC reading-test), a
functional literacy test developed and validated in South Carolina Since 0o
critenon for passing the ABC reading test had been established, a mimmum
passing ievel was determuned The sensinvity of the CTBS/S, Level 4,
reading jest and the ABC reading 1est to course content of elesenth: gmde
Enghsh classes was explored.
Student scores on both the CTBS/S, Level 4, reading test and the ABC
reading test were correlated. A mulaple regression equation yieldeda |
-muluple r of 75 and a coefficient of determinanon, r-. of $6. .
A munimum pafling level for the ABC reading test w2s determuned *
using the Nedelsky method. The MPL was calculated to be 94 correct from
+ ~atotal of 124 items The predicied CTBS/S, Level 4, total reading test raw
score was calculated to be 34, which represems a grade equnnalent of 8§ L
. The relayonship between Sourse content and student performance on
the two read.ng 1ests was iy esuzaxd Eleventh-grade English teachers
* completed a Course Content Quesnonnaire (CCQ) Teachers marked
reading skill emphasized in their parncular class. tnat 1s. teachers marked
the Agins indicating reading skulls taught by the traditonal content or
taught by hfe-related content. The formula, CFBS - ABC = CCQ wielded
a score » hich s an indication of relansve course emphaéis The CCQ scores

were correlated with the ABC reading scores and the CTBS/S. Level 4, N

reading scores The correlanon berween the ABC reading test and the CCQ
was .20. the coirelation between the CTBS/S, reading test and the CCQ
was .17. The et determuned there was no sigmficant difference berween
the pav of correlated coefficients
Other quesnons answere(lg ere. (1) Is there a difference 1n the mean

ABC reading 121 score and a low CCQ score and a ugh CCQ score? The
independent 1-1est was used: the t value was not srgmﬁmm. (2) Istherea -
difference 10 the mean CTBS/S, Level 4, reading test score 2hd a low CCQ
score and 2 hugh CCQ score? The.independent t-test was used: the t value

~ was not sgaificant. (3) Is there a difference between the mean CTBS/S,
Level 4, reading 1@t score and the mean ABC reading test score and a low '
CCQ score and a mgn CCQ score? The dependent t-test was used: neithgr ¢
l\:rlue was srgmﬁmm.
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The major conclusions were. (1) The CTBS/S, Level 4, reading test
and the ABC reading test are measunng many of the same reading skills.
(2) Fifty-six percent of the vanaton in a student's score on the S/S
. Level 4, reading test can be predicted by the vanauon 1n a studedf's score
on the ABC reading test. (3) A score of 94 on the ABC test 1sa gfade
equnalem of 8 1 on the CTBS/S, Level 4, total reading test and requires a
student {0 answ er correctly 76% of the ABC test items (4) Only 4% of the
vanatons in test scores can be attnbuted to vanauons in course content.
(5) The average performance of students on either reading test does not
differ significantly whether there is relauvely even course emphasis on
traditional and pracucal reading skills or whether there s more emphasis on
traditionalreading skills (6) Neither of the two course emphases produced
relatively higher scores on either reading test ’
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AN ANALYSIS OF READING MISCUE PATTERNS AND
COMPREHENSION PERFORMANCE MADE BY FOURTH AND
SIXTH GRADE STUDENTS IN REGULAR AND REMEDIAL
CLASSROOMS . OrderNo 8125649
MCARTHUR, JANICE RAE, E0.D. Northern Anzona Umvers:ty. 1981
118pp. Adwiser: Dr. Donald L. Platz

This research investigation was an anarlytrcal study of syntactic

nd semantic reading miscues as they related to comprehension of.
° ourth and sixth grade students The population of the study was 55

students.
Ee Reading Miscue Inventory (RMI) was used to analyze the

-

sQue patterns of Students Miscues selected to be analyzed were’
the Semantic and syntactic miscues as they related to
comprehenSion

Frequency tabutationsrand percentages were used in reporting the
data for the four groups studied. The Mann-Whitney U nonparametric
test was used to analyze data for significance

Data was collected by having students read a story without
assistance into a tape recorder. The tapes were listened to and the
miscues were marked by the investigator. The miscues were analyzed
according to the RMI for syntactic and semantic acceptabiliy. .
Readers were also asked to retell the story in their own words This
was used to measure comprehensron
. The data showed that there was no significant difference in the
semantic miscues made by the fourth grade students in the regular
classroom and remédial reading: program The same results were
found with the sixth grade stedents in both groups.

A &gmfcant difference did occur whentooking at the syntactic: -
miscues of the two fourth grade groups However, no'significant
difference was found in the syntactic miscue patterns of the two Sixth
grade groups. -

Also investigated was meaning and partial meaning errors to -
de ermmeunderstandmg The fourth grade students in the regutar
and remedial reading classrooms showed a significant ditierence on

*percent of mearing errors. The sixth grade reading groups showed
ng s;gnmcance in the'two meamng categories.

* Tbescoraofauboysandgrrlsusedmmestudywereamlyzed
There was no sigrificant difference found between fourth grade boys
and gids in the categones analyzed. The sixth grade boys and girig*”
had scores which showed a significant difference fQr percent of
miscues and percent of meaning errors. The girls had a higher mean
score for these categones.

When analyzing miscue scores by grade level, it was found that
fourth grade students had a higher mean for percent of miscues than
did sixth grade students. Sixth grade students had a higher mean
score for the percent of semanhc errors and the two types of meanmg
errors.

- The fourth grade remedial students showed that syntactic errors
had a relationship to meaning errors, which may have influenced their
ability to understand what they read.

Some of the conclusions drawn from the study suggest that boys

may be placed in special reading programs for different reasT than

—~

~

girls.
- It was found that both fourth and sixth grade students made more
semantic errors that were tied in with partial meaning errors.
Teachers and clinicians should be aware that semantic miscues
are acceptable if the reader has gained meaning grom the printed
page. Syntax may interfere with meanihg for remedialTeaders,
therefore, remedial reading programs should include instruction in

syntax. .
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A COMPARISON OF THE PERFORMANCE. OF READING

“ DISABLED AND NON READING DISABLED CHILDREN ON A
TIME/SPEECH COMPRESSION TASK
MENKENNGREGORY ELIOTT, Pu D University of Southern California. 1981
Chairman: Professor Gerald S Hasterok

Purpose This study was designed 1o 1nvestigate: (1) the effectiveness of -
ume/speech compression task i1n determinauon of the presence of auditory
processing problems. (2) the degree to which 1t identfied normal auditory
processors (NAP's) from disabled auditory processors (DAP's). and (3) the
effectiveness of group compansons based on as erage response latencies
(RL) and response accuracy (RA) when subjects responded to speech
compressed semantically meaningful and meaningless monosyllables

Procedures. Subjects were 17 normal readers and three groups of 15
reading disabled boys Each expenmental group had a specific reading
disabied subtype diagnosed on the Boder Reading-Spelling Patterns Test |

» (BRSPT) Al subjects listened to an aude tape of fifty-four monosyllables,” «
presented at 0%. 50%. and 75% speech compression rates A umer designed
for this study measured response latencies from sumulus inibauon 1o
bution pushing by a subject -

Dependent measures for prediction and categonzation of reading- .
disabled subtype were average RL and RA The data were analyzed using a
4x 3x 3x 2Muluple Repeated Measures ANOVA One-way ANOVA's
with post-hoc Srudent-Newman-Keuls group mean compansons measured
group differences 1n mean RLand RA RL and RA were also assessed
based on word meamingfulness Separate ANOVA s compared group
means with each dependent vanable A Muluple Regression analysis
determined the extent 1o which average response latencies predicted

. chronologrcal age . . .

- Findings. Analys:s for response accuracy indicated significant main
effects for grotip membership as defined by the BRSPT Significantly fewer
esrors were displayed by NAP's than DAP’s Response latency
measurement alone was notpredictive of group membership However, 1t
did discnminate between the two DAP subcategones A Repeated
Measures ANYOVA revealed all groups made more errors on meaningless
than on meaningful words Word meamngfulness did not infiuence RL No
significant RL differences were apparent on companson at 50% and 75%
compression Post-hoc compansons showed longer mean RL's at 0% than at
50% or 75% RA did not vary accordihg to degree of compression, nor did 1t
decrease 1n proportion to increases 1n age \

Conclusions Analysis of the data 1n this study generally supported the
models of audiory processing upon which this study was based. Use of

. ume/speech compression as described 1n this study appeared a worthwlule
approach for differentianon between normal- and disabled-auditory
processors DAP s with reading disabihiies were less efficient than NAP's 1n
the processing of oral language when compared on-measures of response
accuracy and, to-a le$sér extent. response latepcy. Sigmificantly greater
errors by DAP's imphes problems 1n speech sound discnmination and 1n
their abiliny to rapidly assess the presence of meaning Evidence was
uncovered thatall children correctly 1dentfy meamngful words more often
than meanngiess words. When used alone, response laténcy measures

0 discnminale children with severe auditéry processing disabihties from less

" severely audntory disabled children , -

Results of this study suggest that use of time/speech compressed
monoss llables with eompanson of RA and RL's between NAP’s and DAP's

* s usefyl in assessment of the intactness of the audltory processing

mechanism as 1t relates to reading skills .
Recommendations. Future investgauions should examine!
(1) companson petween NAP sand DAP's on differences in response
. latency and error scores with the use of monosyllables versus sentental
approximauons and mimmmaglly phonemically different words, -~
(2) determination of the efficacy of use of tme/speech compression 1n.
assessment of the integnty of the atidiory processing mechanism 1n pre- *
‘school age children for early diaggosis (3) companson of ume/speech
-~ corhpressien measuremest with results of Evoked Auditoty Potenual tests:
and (4) employment of vanous methods of speech-sound signal distortion
to determine.which maximally 1dentify children with auditory processing
_deficits . .
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AN EVALUATION OF THE LANGUAGE CENTER FOR LIMITED
AND NQN-E'\'GUSH SPEAKING STUDENTS IN THE ALUM -
ROCK UNION ELEMENTARY SG;!OOI‘, DISTRICT IN SAN
JOSE, CALIFORNIA .
* MONTALYO, NANCY ANN, ED.D  University of San Francisco, 1980. 238pp. -
Chiairperson: Rositz Galang X .7 ‘
_ Purpose of the Study The Alum Rock Uniop Elementary School
District in San Jose, Califorma stuempts to meet the educanonal needs of
\ limited and non-Enghsh speaking students by providing bilingual classes

that serve students within boundaries of pasticular schools, and by

providing a central facility that serves students from several schools. The
Ianter serves stdents from eightlanguage backgropnds.

“The purpose of this study was to assess the effecoveness of the -
Languagé Center dunng its second year of implementation (1978-79) with
respect to student, teacher, aide, and classroom process outcomes.

Merhodology The primary group, twenty-five Spanish-speaking
students in Gradés K-8 at the Language Center, were compared to a iorm
group and a matched group of Spanish-speaking students in bilingual - °
classrooms at Mayfair and Mathson Schools. Data were also gathered from
eighty-two other Spanish-speaking students in Grades K-8 and also

_ teachers and aidedat the Center. Chu-square or t-tests were used as °
appropnate and content analysis was used with the descfipavetata,

Results Student Outcomes (1) A companson of post-est scores of
Language Center students (grades K -8) and those of a norm group showed
that the Center students obtaHfied significantly higher achievement scoresin ’
English and Spanish reading (2) A comiparison of post-test scores of

- Language Center students and non~Center students (grades K-8) showed
no significant differences.” However, the Language Center students averaged
3 percentile pownts higher in English reading achievement and 10 percentile
points higher in Spanish reading achievement (3) There were significant
differences of higher self-esteem on 9 out of 58 items favoring the
Language Ceater students (grades 6-8) (4) There was a sigpificant .
difference in attendance records favoring the Language Center students.
(5) There were'no significant differences between Language Center and.
non-Center students 1n terms of student rating of instructors. (6) There |
were generally no significant diffesencesin the student’s perception of the

process Only one item was reported as significant, indicating .

that the Language Center students feltthat the rules in theis ¢lass changed
more often. . oY

Teacher and Aide Outcomes (1) The Language Center staff was .
generally satisfied with the program administration, student placement, and
overall student mprovement.

Classroom Process Outcomes (1) There were significant differencesin  *
classroom processes,observed at the Language Center and non-Center
classroom: () Language Center teachers utilized dritling while non-
Center teachers spent more time facihitaung oral and/or silept .
reading/reviewing: (b) non-Center teachers spent ten percent more time /
managing than Language Center teach®s; (¢) Language Center studeats
spent twenty-four percept more tume nvolved in academic instruction and
interaction with the teacher than non-Center students; (d) the number and
use of bilingual materials were more apparent in the Language Center than *
mnon-Center classrooms; () Dunng primary language instructiga,
Language Center teachers and students used Spdnish 94 percent of the ume
while non-Center teachers and swdents used Spanish only 29 percent of the
time. (2) The findings on the nature and major characteristics of the  °
Language Center indicated: (a) parent/community parhcipation was
limited; (b) wstruction drew upon student’s.own culture and expenences;
(c) a varjen of language expenences in both English and pnmary language
was used:{d) there was a lack of pymarn language matena].:?} staff was

.

‘e

highly qualified and motivated: muluple criteria for sudeat splection and
placement was used; and (f) both staff and admimsiration fek supporuve
ofeachother *

Conclusions. The results of this study indicated that the Language .

- " Center can be an effective organiztional model for the bilingual instruction

of imited and non-English speaking students in an elementary school
district. The results further suggest that the transfer of students from
peighborhood sghools and their subsequent regrouping in a multi-lingual

| nment Would not be detrimental to their levels of
achievement or to theeir attitudes toward school-and toward themselves as
learmers’ . . o -
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AN ASSESSMENT OF METROPOLITAN READING PROGRAMS / 2 R . -
IN SELECTEB. TEXAS PUBLIC MIDDLE, I.\TER\IED%ATE. AND The process of designing, impfementng. and evaluanng a senes of staff
JUNIOR HIGH SCHOOLS . Order No. 8116865 development programs was aimed at changing the behaviors of Language
PATTON, A ‘C.MrTcHELL, ED D, East TexasState Unnersiy, 1981 106pp. .Stills Teachers and Title | Reading Aides The new curnculum was to be
te s Adviser DrlamesB Wikon ' T vamery of e sy (e hesaues e Empioy€d to trace s chan
‘ . . ) ) ° LAv of field study techniques was employed to trace-this e
\I‘:TPOH ofthe Study. The purpose of this study was to exaghizsahe . process. summative e\alu)auons.’ :arucxpanl .arlx)d non-partcipant ’
metopohitan reading programs in selegted Texas public middle, obsérvations, pre—-and post-athtude and opinion suRays. obsepvanons of
intermedsate, and jumor hygh schools Speaifically. techmques of Language Skulls Teachers and Fitle I Reading Aides in the clastroom. logs,
instruction. academic preparavon of reading instructors, and methods of . journals, pefsonal wnungs. checkiists. intervsews. and questionnaires,

~  screening students for participavon 1o the reading programs w ere ahalyzed .'provided detailed informanon relaung to the program. :
in prde todescribe the structure of thes reading programs ’ Findings of the study indicated that the new curhculum was, .

s Procedure The metropéhtan, public intermediate sctiools 1n Texas were mplemented n the majorty of selected schoqls; the behavigrs of Language
selected 1f school distncts were designat®d as being metropolitan alcording Skills Teachers and Title | Reading Ardes altered as aresultofthe
ta the Texas Almanac, 19791980 The Texas Schpol Divectors, 1979-1980 siaff dgvelopment program: and the majonty ol*Lgnguage Skulls Teachers
idennfied those schools which had mddle school. ntermedsate sthool. of * became fahtatorsand change agepts in'their schools

.\ junior high school asta part of their tle A total of 538 indmidual schols . The study provided insights”into the design of a staff development - .
were examined. ’ . y ' program to implement a new comprehensive reading/communicanon arts
. A quesbonnaire was used to gather the data. A cover letter was sent curnculum; the development of a nanagement system that could be used
directly 10 each school principal with a request to fors ard the lener to the 1n the design of future programs: and the use of a holistic evaluanon of a J
. person or persons i charge of rezding on that campus Responderts were stafl development program and 1ts effects on the behavioss of Language 5

*  asked to hist his/her position as follows: pnncipal. reacing specialist Skilts Teacherssreading ardes, classroom teachets, and prnapals.

department chairperson, supenser or coordinator: or classrootn teacher A - \ v 8 T, . ¢ .
- follow~up letter  as sent to schools that had not responded afier.wo weeks ot o . o
. This mailing ;ncluded a cover letter. a return.envelope. and a suney ¢ . . b4 v .
queshonnaire o ’ . ¢ o . - . ! - '
Findings Eagﬁh responding Slghool reported ?ﬂl‘inz some npe Ff a - USING RELIABILITY ESTIMATES TO MEASURE
instructional reading program Ferty percent of the respondents felt that - :
‘ developmentai reading was their choice of the type of readir.g-program to. . REDUND.ANC‘! OF A CLOZ,E WSTRUMEN;MH No.8122317
be offered atthis level. A total of 45 percent of the schools placed the . ' ' N )
onsibilin for reading with a special reading department. More schools - PoDoLAK, JAMES JOAGUIN PENA, Pm.D‘T Universtty of Colorado.at
. requxreg reading in the sixth fixpl]a?xih than 1n other grades. All schools ’ Boulder, 1981. 116pp Drector: Professor Donald E Carline
reported haviag at least two.full-tithe reading ipstructors, and 64 § percent e f the study was{o measure the degree of - ’
of the schools did not employ'a part-time teacher. The %ost widely used - redIr\ga’xJ:cr)? ?st::h ::‘:eﬂegtyad in gesponses of 100 gloze instraments
e aluats e rastrument was a standardized achierement lest * constructed from 20 passages ranging from grade 4 to 7 using a * /.
C_'onclus/ou Qom the ﬁndmgs_ of this study. conclusions relatnve to ) verified methodology developed for the study The study assumed
reading programs 1n selected public, metropolitan, intermed:ate schools in that items which were redundant were dependent on each other or on
Texas were denved as follows: (1) Developmental reading was the most ‘a third factor The dependendy of these items would be reflegted in
widely used program (2) More sixth graders were provided the \o their correlations The two methods of measurning redundancy were ,

- i graders ) Miore sudens were rouped in clioby eacher |+ - (1) to.compare he degree to whigh dépendent responsos would
e  thar . influence three ditierent reliabill : e
Jr:gimeﬁm otr,xl y than by g.;z‘ gmg.m,e thod. (4) ,Smdeem were evaluajed . median correlations of adjacent items of,selecte\d instruments The
e oten e sanfardize ienevement st . three estimates of reliability were gonstructed to measure two typesof .
c \ ’ . redundancy, Redundancy | and Redundancy ll. Redundancy | is that
’ e - B ' reBundancy reflected in causal rejationships between sequential -
6ESIGN MLMN’]‘A'!'I'O\' AND EVALUATION OF A S%AFF " responses Redundancy M is that redundpncy ioun‘d in paragraphs y 7
7 : : ; N REHEN ; The distortion of the reliability estimates, being a measyre of
DE PMENT PROGRAM X A COMP SIVE . yedundancy, was aiso a source of concern It could bethat the ’

\ READING/COMMUNICATION ARTS CURR‘IC“H‘UM Lo rehabilty calculations were distorted by redundancy. The study'
: ' ‘ . OrderNo. 8117675~ * exanuned this question and suggested an appropriate relidbility

o TZMAN, DORIS LAMBERT, EpD Univers: of Pennsylvania, 1981." < , estimate for the Cloze instrument ) o ¢
otk ; ” .- o The results of the comparisons indicate that when estimating the

- ,30 Tpp: Chairperson: Morwn Botel . . reliabuty of the same instruments several different ways, the
’ This field sndy was concerned with the process ‘?f designing, L, *. differences in esimates were 'Systematic and in many cases indicated
.  Implementing, and evaluating a Suaff development program to introduce a that there was at least one type of radundancy measure: Redundancy
new comprehensive reading/communicagon arts curnculum into one of - II. The comparison of the adjacent and non-adjacent median m
“the ight districts indhe Philadelphia school system. The swdy concentrated .correlations provided ro meaningful information. -
ot Ondmlr}::lefn Title I elementary schools and took place overa period of one ) " The effect of redundancy on reliability estimate was .
anda years.,. . , ) ! . conseguential irthe case of one type of reliability estimate used”
#tthe time of this study, the Philadelphia Board of Education was , wevqer. this estimate i$ not one!vyvmch is normally used. .
* invalved in a process of implementiog a Basic Reading Program Tor all Thé results of the stu8ly suggest that of thé two types of .,
: students 1n the school district and a Title I Reading Program for a specific redundancy measured, only one exists to a degree in the 100

. pupil populaton. in addigon, 'the school board was encouraging

. A .+ passages analyzed.
mplementation of a new cumnculum, The Pennsylvania Comprehensive 9 o

The results of measuring Redundincy. !l are constsent with earlier

Reading/Communytation Arts Plan. This new curriculum appeared to this studies which found the Cloze instument to have measured . .
researcher 1o be the Iink 1o bind together two separate’and distinct reading redundangy in one form or anather. L '
*~ programs and meet the unique needs of every pupil. . ) Itis impontant to those who feel that responses to a Cloze test
: The researcher devgloped strategies to accomplish this task. The p}an more cléarly approximate the reading process than do the responses
was 10 follow a series of four stages: awareness.of the new curriculumi the 51"y ‘muttiple choice test, to find more information on the construct of
development of strategies t¢fimplement the staff develogment program: the the Cloze instrument. . )
5 h . 3
introduction of the Coordinated Staff Development Program; and the : Although additional studies should be conducted before definitive
+ follow-up, or evaluation of the program. .o f . Statements could be'made, this study certainly adds information fo the
. . - construct of the Cloze instrument and perhaps to the reading process *
o ’ . : - -, itseH. .- . - . : |
‘ ’ \ ’ " ’ . * !
. \‘L . 1 . ] . -~ ° N ‘
ERIC & 11 Coed
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A DESCRIPTIVE STUDY OF PARENTALJNVOLVEMENT

A

USING THE PENNSYLVANIA COMPREHENSIVE
+  READING/COMMUNICATION ARTS PLAN  Order No. 8117676
RENFROW, GLADYS SPANN, ED D Unwversity of Pennsylvana, 1981 174pp '

. _ Since the Pennsylvania Comprehensive Reading/Communication Arts
. Plan 1s relamely new 1n the area of improving skalls, there has not been
much 1nformation on 1ts effectveness This study was one of several which
were conducted tdassess the effecuveness of PCRP and to extend the
knowledge base about PCRP and the four cnucal areas (1) Responding to
Luterature, (2) Self-Selected and Sustained Silent Reading,
(3) Composing--Oral and Wnitten, and (4) Invesugaung and Mastenng
+  language Patterns .
_ The purpose of tis study was to descnbe the development of a model
parent involvement program in which parents became teachers of other
parents 1n the four cnncal expenences of PCRP The secondary purpose
_ was 1o examune the effect of such parental involvement on the quanuty of
. their children s rejding asit reldted to their reading achievement.
. The problem was: What is the effect of parental training in PCRP on
»«, thereading patterns ofcpildren? The problem was tested through
observatiogs, logs. quesuonnaires, and interviews The results are reported
. “intables according to frequency and percentages and 1n a descnpave
© manner. . R )

This was a descnpuve approach study which enabled small groups to be
studied: in depth. as opposed to a quanutanve large scale smdy The
nvestigator observed, traned, and interviewed parents rough home visits
and 1n meetngs on the school site The small group setungs gave parents
the oppc'mumty to learn 1n a non-threatening environment. :

The use of the parent component of PCRE gave parents a skill they
. could use to become part of the schdol program as volunteers The results

of pirental involvement n reading have been very posiave u} the urban,
low socio-economuc schools under study

7 p .. \- ) . . - \

FACTORS ASSOCIATED WITH IMPROVING OR NON-
DMPROVING SCORES IN READING O\ THE MICHIGAN
EDLCATIONAL ASSESSMENT PROGRAM .TEST ,
: . . Order No. 8116327«

J ROSEN JANET W ,Pu D The Unnersigy of Michigan 1981 168pp
Chainman Irene K Heller ’ :

Factors Examunéd in the Study The Michigan Educatiorial ssessment
Program (MEAP) 15 designed 10 evaluate studepts in grades 4, 7. and 101n
reading and mathemancs achievement In this study the following factors
were exarmned 1n conjuncon with the tmprosement or non-1mprosement
. of grade 4 MEAP scotes in reading 1n four selecied schools 1n southeastern
Michigan (1) Teachers' and Pninapals' atutudes (2) School chmate
(3) Speafic teaching of the MEAP objecuves (4) Curmnculum pohcy and
practices (5) Emphasis on compensatory educauon (6) Community
.factors. ’ ‘ " .
-Data Collection and Analysis Pars of schools fram-twQ distncts were
selected according to the following cntena: (1) sumilar school hize,
(2) sumular low level scores on the 1975 MEAP test scores 1n reading, and
(3) a significant dufference 1n the MEAP test scores in-reading by 1978 n
one school of eachrpair . ,
A qyestionnaire Was administered to participating teachers in grades K-
3and the pnnapal uf each selected school, fpllowed by a personal inteniew
. with eachone Analyss of the data so collected suggests these factors may
be associated wath improving scores; (1) A mdre posiave change 1n school

+

[

faculty toward their student’s progress may affect unproved scores oo

(2) When teachers feel they have a posinve effect on student achievement,-
s atntude may affect ach vemepL (3) More "tme on task” may
contribute to hugher MEAP scores (4) Higher teacher morale may havea ~
positive effect on stdent achievement {5) Less yse of teacher aides may ~
have a posjaive effect on student athievement (6) When parents are
sansfied with thewr child's academic cumncula, 1t may affect the child's levél
of achierement () Parental :nvolvement may have a pasipve effect on
student achyevement and MEAP scores. R

‘ Recommendations for Further Study The Yesults of this 1\ estiganon
suggest that further stucies such as the following mighi prov e useful 1 the
consideration of factors possibly related to improving and non-umproving

. grade 4 MEAP test scores wn reading. (1) Studues that would examine the
quality of teaching skills, teachers’ knowledge of $pecific subject matter and

. how differant teaching styles affect MEAR scores. {2) Diagnostic evaluation

"¢ " ofthe vision and hearing skills of studhts taking MEAP 1ests. (3) Studies

Q ¢ o .
ERIC. - | :

-

Initial forms of the instrument 1n wntten form were administered

to explore the quabity of test admimstranon procedures, evaluation of the
experuse of the persons admmstenog the test. and the ume of the day of
test admmistranon as vanables which may affect the scores (4) A study
which would exarmune whether student absenteeism affects the overall
reported school scores on the grade 4 MEAP reading tests (5) A study .
which would exarmune whether the scheduling of compensatony education
classes dunng the regular classspom penod is a factor contnbuting to lower
MEAP test scores (6) Studies whuch would examine whether parent and
commumnty workshops and parental inyvolvement with the reading
curnculum doaffect scores - .

Consideranon of the factors addressed in thus study, the findings of the
study and the proposed recommendanons for further research may have
imphcduons for other schools hoping to unprove grade 4 MEAP test scores
in reading. . . .

)

v,

THE DEVELOPMENT AND VALIDATION OF AN INSTRUMENT
. TO SURVEY COGNITIVE AND MNEMONIC STRATEGIES LSED
IN PROBLEM-SOLVING . Ord%sNo-8119220

SALINGER, TERRY SICKLER, PH D New Mexico State Unusersiry, 1981
131pp Chaimman. Dr Gerard Giordano .

A2 mstrument to survey cogmuive and mnemonmic strategies for memory
and probiem-solving situanons was developed and validated

An intensive review of the literature 1n expenmental psvchology yielded
a paradigm 1ncorporating cogniivist and associanonist research on memory
funcuoning The review idennfied five specific categones of strategies used
n rhiediating cognition and memory: acoustc mediation, visuakzauon,
rehearsal, episodic medianon, and a Gestahist or holisuc approach.

* A pool of siruational questypns was deseloped and care fully analyzed
From that pool, selected questions were admimstered orally to students in
Alamogordo, .\'e:li't ex1c0, Semor High School Their responses were
recorded andanalyzed Transcnpts indicated that thetudents’ responses
were representative of the five strategies Jdentified 1n the review of the
literature on cogmtion and memory The student responses were used to
generate forced-choice responses for the survey instrument That the >~
student responses so ctosely reflected the strategies pres1dusly identified
was considered an indication of construct vahidity :

-

0]
students at New Mexico State Unuversity Resuits were svstemaucally
analyzed, and the sun ey was revised @ppropnately The final form of the
instrument was administered to el] students 1n Alamogordo Semor High
School 1n May 1980 (n = 720) Results of that administration and data
subsequently collected were subjected to several stauisuical analyses

, A cluster analysis was performed on the responses of all students to
whom the instrument was administered. The analysis determined that the
categones of strategies 1dennfied 1p the literature review were independent

«and cud represent casunct approaches to proklem-solving situations This
was considered an indication of the validaty of the instrument,

Grade-point averages ang reading, mathemancs, and language scores
from treCaliforma Test of Basic Skills were collected for a2 random sampfe
of the students who had taken the survey Students were placed 1ntchigh,
average, and Io&groupmgs on the basis of each of the four individual
measures Their responses to the survey instrument were then analyzed
again Chi-square conungency tables were calculated to invesngate possible
relationships between academic standing and strateges selected in the- f
survey instrument. )

Theanalysis indicated a remarkable evenness 1n the distnbution of
cognitive and mnemonic strategies 1n the responses of students in all
academic levels This indicates that "cognityve preferences” are not so
ghly specific as some research suggests and thal the range of preferences,
across a population 1s widely and evenly dispersed. . -

Education and psychological research has indicated that Jess successful
students use a less flexible approach to cogniuve and memory tasks than do
their more successful peers Subsequent analyses of the tata wall investigate
this question by looking closely at frequency counts of strategy Selection
within academic-groupings Additional analyses wli also 1nvesugate the
responses of specific subgroupings, based on ethnic or sexual-idennty

The study implies that it 1s not specfically which cognitive strategy or
"preference” an individual démonstrates that 1s important. It 1s. instead,
important that a person has a clearly arpiculated approach to problem:
solving and memory demands--a dependable, perhaps flexible. strategy or
set of strategyes to mediate cogniuve and mnemonc tasks. 3
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AN EXAMINATION OF SKILLS PREREQUISITE TO “MINIMUM
4 STANDARDS/MAXIMUM:GOALS IN READING FOR
LOUISIANA, GRADES 1.12" AS IDENTIFIED BY TWO
GROUPS.OF LOUISIANA EDUCATORS  Order No. 8126997

SevmouR, CaTHLEEN Reep, Ep.D. Northwestern State University of
Louisiana, 1981. 138pp. Directed by: Dr. Mildred Bailey

v e, The major purpose of this study was to detérmine skills
rerequisite to randomly s?Ie,cted objectives included in Minimum
tandards/Maximum GoalsIn Reading for Louisiana. Grades 1-12 as

determined by two groups of Lodisiana educators. Secondary
purposes inciuded: (1) determination of prerequisite skills as
identified by educators teaching graduate reading coursesin the
Spring, 1981 in public universities operating under the Loussiana *
Board of Regents ind offering’the master’s degree in reading (Group

: One), (2) determination of prerequisite slgills»as identified by persons

. teaching reading inLouisiana public schools and holding a master's

degree in reading from a public insfitution operating under the

Louisiana Board of Regents {(Group Two), and (3) comparisqn of

prerequisite skills as identifled by membeérs of Group Cne and'Group

Two. . .

The population included twenty-seven Group One members and

-

-+ 462 Group Two members. An original qu%tionnaire was used td
,gather theflomndl leve! data from all mémtfers of the population
s ' meeting cniteria of the study. A second questionnaire was sent to

e group-members requesting a ranking of the skills identified in the
* + . original questionnaire in the order of their necessity prior to mastery
" of the statel objective. A third questionnaire was sent to validate
- rankings assigned in the*second questionnatre to,meet requirements
of the Delphi technique, one of the data analysis methods chosen. A
. comparison of fhe validated mean ranks of the two groups was *
~  computed usi e Friedman Test. ; ©a e
¢« ~  Cohclusions.(1) Though differences were apparent, Group One’
-, + thembers identified similar skills as prerequisite t6 five randomly-
* selgcted objectives included in Minimum Standards/Maxigum Goals
in.Reading for Loinsiana, Grades 1-12.(2) Group Two aiso identified
+ | many of the same skills as prerequisite o the same five randomly -
selected objectives though some differences were evident. -
* (3) Though somedifferences were noted, Group One and Group Two ..
identfied simjtar skills as prerequisite to five randomly selected
objectives {4} While the skills identified as prerequisite were similar,
the order in which the two groups ranked the skills differed
&  significantly. . P

L. N .

N v . .
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AN’ ASSESSMENT OF THE READABILITY OF THE

EXPERIENTIAL WORLD INVENTORY USING THREE .
MODIFIED READABILITY FORMULAS Order No. 811498
SMITH, THOMAS MICHAEL, PH.D. The University of Alabama, 1981. 124pp.

The present study investigated the effects on the response patterns of a
. hospitalized patient sample when the readability of certain test items taken
*#  from the Fxperiential World Inventory (EWT) were modified to lower
-7 """ readabiljty Inels. Two forms of selected test items found to be at the sixth
grade réhding level or higher were made. One form contained the items as
they had apgeared originally in the EWI, The other form contained the
¢ same itemns byt reworded, rephrased. and in reverse order, so that they
e scored below the sixth grade reading level on three different rqtdatgil?ty
"+ formulas andWere judged to have retained 90% or mgre of their original
i " meaning by one of the to-authors of the EWL )
-~ ~ " A counterbalanced design was used with 112 psychiatric patients,’all 21 *
+  yearsold or o‘dér. and all having signed 3 patient permission formr for such
. research. Denlographic data, IQs, and test results were the data base.
A Five hypotheses wére tested. The first hypothésis invéstigated the
5 ame reliability ofthe two forms of the test. The two forms were found to sample

+

> the rewritten form. The second hypotheses investigated the relationship
™ petween the mean number of-pathological responses on the two test forms.
%™ Nasignificant difference was found and the second-aull hypothesis could
* " ngtbe réjecied The third hypothesis investigated the difference between
i * the correlation of the total number of pathological to the 62

#%. 2. original items and each original item anli the correladon of the total *
%::;”‘::“,’ . : - N Tt . ’
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differént domains of content, and the original form was more reliable than .

i

;

number of pathological responses to the 62 rewritten items and each
original item. Although 13 items were found to be significantly changed in
validity, only two were more valid in their rewrittendasms. The fourth
hypothesis t}med the relationship between the pathological responses to the
original itéhs and the rewritten items for each of the item pars. A chi
square test for independence of these item pairs indicated that only seven
of 62 1tems pairs were significantly changed. The last hypéthesis
investigated the difference between the correlaton of mntelhigence and total
pathological responses to original items, and the comelation of intelligence
and total pathological responses to rewritten items. They were found to
differ significantly, and the original form of the test had a higher negative
correlation with intelligence than did the rewntten form. This indicates less
reliance onintelligence for the rewntien items than for the‘b?'gina] items.

It was suggested by these findings that the modificatiorr of the items to .
lower reading lesels was successful and appears to hold promise for similar
efforts with differént tests. The test of the first hypothesis indicated, different -
domains of content for the two test forms, but no substantis e significance
was found. Hypothesis 2 suggested no sigmficant difference between test
forms, and the third hypothesis indicated that-the vahdity for the original .
form was higher than the validity of the rewritten form. Hypothesis 4 )
indicated that for only seven of 62 items, the number of pathological

} responses were changed sigmificantly. Finally, Hypothesis S'indicated that
intelhgence »as a greater influence on pathological responses on the
original form than on the rewnten form.

. Recommendations were for a rephcatign study using a large sample size
with subjects who were not mental paténts but who had imited reading

_ ablity. Different cntena than 1Q should be used. Perhaps a standard
reading tes or the cloze procedure would be better. Latency periods
between test admimstranon could be lengthened or an expenmental

between groups d&sign utilized .

STUDENT SELF-TRACKING WITH A MICROCOMPUTER: THE
INCENTIVE EFFECT UPON READING ATTITUDE AND WORK

PRODUCED Order No. 8118399

STRONG, W\R‘i WINFRED, ED D West Virgiia Universiry, 1981 150pp

* The purpose of this study was to determine the incenuse effect of data
self-recording by children using a mficrocomputer 1n an individualized
reading program. This inveshgation studied.the incenuve effect of the
mucrocomputer together with reading achievement, sex and grade jevel -
The microcomputer, as used 1n this study/ did not have a significant effect//
upon work performance, but attitude was affected.

The students were asked a questior on the Semantic Differenual Survey
“about atutude toward going to the reading laboratory (where.an
irdividuahized reading program was housed) The other question asked
relevant to the study inquired about atutude toward reading in general

{basal and recreational). More students had posiuve attitudinal responses

tovfard reading than toward going to the reading laboratory dunng the first

treatment period wheii nio incentives were issued in the reading laboratory

Dunng the second agd third treatment peniods, when incenuves were
given, the opposite was true and atutude toward going to the-reading
laboratory had a larger number of positive student responses.

The three treatment penods were: (1) no points issued for reading
performance and no incentives given: (2) aide recording points earned for
correct reading performance and incentives given; and (3) student self-
recording of points eamed on the miczocomputer plus incentives given.

Each of the three treatthent penods lasted for a period of 29 days.

During the third treatment penod when the microcomputer was in use,
thé students earned the least performance points of the three treaiment
periods. However, this was the treatment period in which the least time was
spent on the task of reading. Another factor which may have influenced .
results include the fact that the incentive program had already been
established previously and the students-expected it and the timing of the
program was disadvantageous. L

Both treatment period and achievement were significant beyond the .
001 level. The aide recording period was the one in which thé sudents .,
tarned the most,points. High achievers also eamned the most points.

Sex and grade level did not have any effect on points earned by the
students in this study. ’ ' .

« The d4ta in this research was treated by using 22 x 3 x 3 analysis of
variance with repeated measures, a 3 x 3 analysis of variance and a chi

b

ey

.
o

PEaad

square test. e
Oge conclusion that the study reaffirms is the validity of using :
mcen ves with programmed reading materials.’
1] A A -‘A x}
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YHE EFFECTS OF THE STETSON READING-SPELLING
APPROACH ON THE SPELLING ACHIEVEMENT AND
GRADE STUDENTS {N THE PASADENA INDEPENDENT;
SCHOOL DISTRICT Order No.8121319
SQ8pp.-
Introduction. Investigators have reported evidence of successful
yet many teachers have not applied such findings. This study was
designed to provide a research-based mode! of spelling inttruction.
investigation were: (1) Will teachers giving instructiqn with the
Stetson Reading-Spelling Approach, in conjunction with the Harbrace
spelling tnstruction than teachérs giving instruction with the Harbrace
Speling Program only? (2) Will students receiving instruction with the
Spelling Program, demonstrate a more positive attitude toward
spelling instryctidn than students receiving instruction with the
Spelling Approach, when utilized with the Harbrace Spelling Program,
result in ‘significant gains on standardized achievement tests as
only? (4) Will the Stetson Reading-Spelling Approach, when utilized
with the Harbrace Spelling Program, result in significant gains on long
Harbrace Spelling Program only? (5) Will the Stetson Reading-
Spelling Approach, when utilized with the Harbrace Spelling Progra
gains achieved using the Harbrace Spelling Program only?
sProgedures. Subjects were 1345 first, second, and third grade
Texas During a twelve-week treatment perod, all students received
nstruction using the Harbrace Spelling Program. Experimental Group
Reading-Spelling Approach. M
K pr ing and the week following the study all teachers
Student Attitul¥e Test, the Wide Range Achievement Test spelling
Subtest, and the Long Term Retention Test. Monday.pretests and
Analysis of the Data Frequency and percentage distributions, t-
tests, and analysis of covariance were used to test the hypotheses
populations, and overall study populations. ‘ N
Resuits. (1) Significant differences in teacher attitude were not
statements, but were indicated on four statements favoring the .
Experimentdl Group and five statements favouring the Control Group.
grade level or, overall study populations, but were indic ated with one
performaqce group sample tavoring the Control Group.
(3)' Significant differences in.spelling achievement were indicated *
two pertormance group samples, one grade level sample, and the
overali study p tionfavoring the Control Group. (4) Significant
with one ped'ormance group sample, one grade level sample, and the
overall study population favoring the Experimental Groyp. _ .
were indicated with one of 108 performance group samples favoring
the Control Group, 23 performange group samples, 18 of 36 grade
Expetimental Group. ’
Recommendations. Itis recommended that the Stetson Reading-
expesimental groups: studentseceiving instruction using the Stetson
- Reading-Speliing Approach oply, students in various geographical
students, and low achievers. .
it is aiso recommended that tescher education programs be

ATTITUDE OF SELECTED FIRST, SECOND, AND THIRD
. TAYLOR, WENDELIN Ann Davis, ED.D. University of Houston, 1881,
instructional methods for spelling since the late ninsteenth century,
Statement of the Problem. Questions addressed by this ,
Spelling Program demonstrate a more pasitive attitude toward
Stetson Reading-Spelling Approach, in conjunction with the Harrrgce
Harbrace Spelling program only? (3) Will the Stetson Reading- ‘
compared with gains achieved using the Harbrace Spelling Program
term retention tests as compared with gains achieved usingthe  #
result in Significant gains on weekly spelling tests as compared with
students and 55 teachers from four selected schools in Pasadena, *
students received instruction supplemented with the Stetson
were given he Teacher Attitude Test. All students were given the
Friday posttests were given for textbook units
with three performance groups in each of three grac!gs. grade tevel
indicated on fifty-one of sixty research knowledge and application
(2) Significant differences in student attitude were not indicated with
performance group sample favoring the Experimental Group and one
with one performance group sample favoring the Experimental Group,
driterences irlong term retention of spelling words were indicated
£5) Significant differences in shoft term memory of spelling words
leve! samplés, and 11 of 12 overall study samples favoring the
Spelling Approach be utilized in studies with the following
areas, fourth and fitth graders, secondary students, bilingual
_ designed o inform leachers about research-supported speliing

s
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THE RELATIONSHIP BETWEEN-GOOD AND POOR READERS'
AWARENESS OF READING SCHEMATA AND THEIR
PERFORMANCE ON A MEASURE*OF READING N
COMPREHENSION Order No. 8117386

THOMAS, A. LO_GISE. PH.D. Umwversity of Maryland, 1980 1%0pp.
Supervisor: Dr. Robert M. Whlson !

This study investigated the relanonship between the atutude and
awareness of certain parameters of reading of 100 sixth grade readers and
thexr performance on a measure of réading comprehension A Reading
Atutude and Awareness Inventory was developed prior to data collecaon
Performance on the tWo measures was analyzed for relauonshipsand .
differences between good and poor readers on the inventory Data were -
analyzed using the Pearson Product-Moment Correlanon, théfwo-sample
T-test, find a quahtauve item analysis A

A correlation of 62 4vas fount between scores on the Reading Atatude
and Awareness Inventory and scores on the Jowa.Test of Basic Skills,
Comprehension Section, significant at the p< 001 level There were
significant differences found between the two groups on thair performances
on the Reading Atutude and Awareness Inventory, using the two-sample
T-test method analysis. )

The findings indicate that the defined components of reading schemata
contnbute to the reader’s knowledge about reading and to reading
comprehension Poor readers are found to be selatvely unaware of reading
as a search Jor meaming oMSirategies necessary for proficiency :

.
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A_MULTIPLE _DISCRIMINAN:I’ CROSS‘\}ALiDATION OF THE
FACTORS ASSOCIATED WITH THE DEVELOPMENT OF
PRECOCIOUS READING ACHIEVEMENT OrderNo. 8123822

Toein, AILEen WEBB, PH.D. University of Delaware, 1881. 351pp
Professor in Charge: John J Pikulski

The primary purpose of this invesfigation was % identdy and
measure the relative importance of those factors which seem to be
conducive to preschool reading achievement. In particular, two
studies were conducted, each of which adopted a multiple
discriminant analysis to obtairf an empirically derived description of
the variables that best distinguish three types of preschool children.
early readers, those children who have learned to read with some
degree of fluency without the benefit of any formal instruction in
reading; preschool readers, those Children who seem ready to learn ,
to read and have attended a preschool offering a formal program of
reading instruction, and non-early readers, those children who are
similar to early readers in terms of their sex, race, ch;onologncal age,
intelligence, and previous nursery school expegignces, but who ey
cannot yet read with any degree of tiuency. cy was operationally* ™ ¥
defined as the ability: {(a) to recognize at least 20 of a total of 40
words commonly introduced in preprimer texts; and (b) 'to earn the
minimum, tabled grade equivalent scores on the Gates-MacGinitie
Reading Tests

Forty-nine subjects participated in Study I: 17 early readers, 15
preschool readers, and 17 non-early readers. The population for

. Study 11 (N"= 76) consisted of 30 early readqrs, 16 preschool readers,
and 30 non-early readers. L

The subjects’ reading readiness and psycholinguistic skills were
assessed using a battery consisting of the following measurés: the
Letter Recognition Test of the Metropolitan Readiness Tests; the
Geometric Desugn and Sentences subtests of the Wechsler Preschool
and Primary Scale of Intelligence; the Auditory Sequential Merpory,

. Grammatic Closure, and Sound Blending subtests 6f the lilinois Test
of Rsycholinguistic Abilities; the Visual Attention Span for Letters
subtest of the Detroit Tests of Learning Aptitude; angd the- Wepman
Auditory Discrimination Test. In addition, an extensive, structured -
interview was conducted with the parents of each,subject to obtain
information concerning: demographic variables, early developmental

history, playtime preferences and social adjustment, formal presghool

experiences, parenting practices. parental attitudes toward reading
instruction, preschool reading skills of family members, and |
personality traits. )
Two-talled T tests indicated that the preschool readers recognized
mare words than the non-early readers (p €.05) but less than the early
readers (p £ .05). :
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The results of the multiple discriminant analyses indicated that

virtugily all of the between-groups variance could be accounted for by

. arelatively small subset of the variables on which data were collected

In both stadies, the vangbles that best distinguished the three groups
of subjects were measures of the type and amount of parental
assistance they had received in tearning to read Jh particular, it
appeared that the parents of early readers were more likely {a) to
engage their children in informal, game-like activities which could be
expected to promote their maStery of letter-sound correspondence,
and”{b) to take advantage6f opportunities to help their children
develop and/or extend therr sight vocabulary, 1.€., by pointing to the
words when they weré reading aloud to their children or by gfointing
out the words on signs, packages, etc. Both of the studies also
suggested that at least part of the explanation for the preschool
readers’ early success might be attributed to the reading instruction
they had received as part of their preschool program
A double craoss-validation procedure was adopted to evaluate the

validity of the findings This procedure suggested that both of the
discnminant analyses were subject to sampling errors. Of the two
analyses, only the one performed in Study Il seemed to retain a

’ reasonable amount of predictive power on cross-valdation. .
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ﬁéLATIONSHIPS AMONG MEASURES OF INTELLIGENCE

AND REARING ACHIEVEMENT IN YOLIN.G GIFTED CHILDREN
- "OrderNo,8121261

. WHITSON, BARBARA LEE, PH D University of Washington, 1981 270pp

Chairman Protessor MauriceF Freehtl!

Reiationships among three individual measures of intelligence.
levei of reading achievement, and differentiated cognitive abilities
were investigated within a group of gifted first and second. graders
The 43 subjects had earned Stanford-Binet or WISC-R 1Q scores of
1@5 and above prior to selection. S

Dafa included (a) 1Q and MA scores on the S-B (X IQ = 1427),
Stosson int igence Test (3(' 1Q £ 142.3), and WISC-R Verbal
(X 10 = 134 4), Performance (X 1Q = 1226). and Full Sctles

(S(-IO =7131.8), (b) Woodcock Reading Mastery Tests scores for
Word Identification (Grade Equivaient = 4 8), Word Altack (GE =

7 8). Word Comprehension {GE = 47), and Passage Comprehension
(GE = 4 5), (c) WISC-R subtests. and (d) Structure of Intellect
Operations scores derived fromantelligence test items (Meeker, 1869)

Hypotnesis I.S-B and SIT1Q's (a) will correlate significantly,

{b) will not differ 1n level, {c) will correlate significantly with the FSIQ;
{d) will correlate more strongly with the ViQ thanthe PIQ, and (e) will
be significantly higher than WISC-R Qs This hypotbesis was fully
substantiated - ) : .

Hypothesis Il 1Q scores will corretate more strongly with
Information, Similarities, Vodabulary, and Block Design than with
other WISC-R subtests This hypothesis was partially confirmed
Significant correlations were. Vocabulary and Picture Completnon !
with the three IQ's, Information with SIT and FS1Q's, and Similarities
with S-B and FS1Q’s Anthmetic and Coding correlations were
negligible, other WISC-R subtests correlated significanfly only with
the FSIQo 5 . ’ . .

Hypothesis il 1Q will correlate most strongly with the SO
Operatnoné of Cognition, Memory. and Convergent Production This
hypothes:s was partially confirmed The S-B correlated sngn‘mcantly
with Memory and Divergent Production. the SIT with'‘Cogmition and
Memory, and the WISC-R with Cognition, Memory, Convergent
Production, and Evaluation Operations were signflicantly *
intercorrelated within tests, but not within Operations, when
compared across tests. .

Hypothesis IV Reading will correlate significantly with MA scores.
with Information, Similarities. Vocabulary, and Block Design subtests.
‘and with Cognition and Memory Operations MA wili more accurately
predict reading level than will subtest or Operations scores This
hypothes:s was partially confirmed through partal correlations,
controliing for grade The SIT correlated sigryficantly with atl reading
scores, the S-B and WISC-R correlated significantly with Word
Comprehension and Passage Comprehension
‘ l‘e\ scores were entered first into regression analyses, excepting
Binet MA and Work Attack WISC R subtest scores and Operations
scores contributed littie to the variance of reading achievement

.Major conclusions of the study were that (1) The supenor
abilities and achievements of gifted children distinguish them from the
earliest grades It 1s recommended that rdentification begin early so

Q ‘appropnate educational programming can be provided ®

]

\ e - -
(2) Neither a single mtelhg,ence test nor ngid cutoff scores should be
used to identify the gitted individual performances on intelligence
tests vary greatly A child seiected on one test may not be selected on
another (3) The SIT correlated well with the S B and WISC-R Of the
inteligsnce tests. it hest predicted reading abiity Itis recommended
as a realiable test for screening of the yitted (4) The v/ISC R would
select the most restricted group of chiidren (S) The supenor
intellectual ability of young children appears to be gemonstrated more
in the complex and conceptual aspects of reading tnan in the
fundamental word recognition and decoding skilis (6) SOi
Operations were not reahiably independent, they |acked concurrent
validity across the intelligence tests, and they did not resaniy predict
reading achievement The SOl is not an effective or reiabie tool for
diagnosing individual streng ths ad weaknesses or for deveioping
individualized curricuia for young¥Wifted children

AN ANALYSIS OF SELECTED PSYCHOLINGUISTIG
INSTRUCTIONAL AIDS FOR THE REMEDIATION OF
LEARNING DEFICIENCIES AMQNG EARLY ELEMEXNTARY
CHILDREN Order No. 8117939
WILLIAMS, JANICE SOUTHERLAND, ED D East Tennessee State Universury,
1981 153pp

The problem was 10 determine whether sclected psy cholinguistc

.

. nstrucuonal aids were efféctne in remediatiig learning deficiencies among

early elementary children (grades 1-3) .

Literature was reviewed 1o substanuate a need for the use of
psycholinguistc instrucuonal aids for remediauon of learming deficiencies
among early elementary children Research suneyed included auditony
percepuion skills, language skills, motor skills and visual percepuon skills

— Datawere collected from test groups of students in grade levels one,
two, and three A stratfied random sampling technique vieJded a sample of
thirmy -six students eighteen males and eighteen females Each of the three
grade level groups in the sample was divided randomly into two groups
contaning an equal number of males and females These groups were
labeled the expenmental groups and the control groups

The Ilhinoss Test of Psycholinguisuc‘'Abilities (ITPA ) was administered

“as g pretest 1o the sample A senes of reading lessons was tdught for an
instfuctional penod of twenty -one sessions to both expenmental and
control groups The expenmental groups were provided thirty-minute
sessions of prescnibed psycholinguistic instrucuonal aids following the
presentauon of each-reading lesst The control groups recened * pseudo’
treatment designed to control for the Hawthorne effect. The ITPA was re-

< admmstered as the postiest :

Mo signuficdnt difference was found between-the scores achieved on the
ITPA for the expenmental groups and the-control groups for grade levels
one, two, or three There was no significant difference found between the
scores for the composite expenmental group and the composiie control
group The 005 level of sigmificance was applied 1n all cases using the
satisucal technigue of analysis of covanance with the pretest as the
covanate

The companson of experimental groups and control groups found that.
(1) The expenmental groups for all grade levels showed higher increases
than the control groups (2) The composite experimental group showed an
Increase o\ er the composite control group ¢

The companson of male and female control and expenmenzal groups
found that (1) The male expennmenial groups show ed an increase over the
maje tontrol groups with the excepuon of the second grade level where the
control group was shghtly favored (2) The female expenmental groups
showed an increase over the female control groups in all grade levels
(3) The female expenmental groups. including the composite expenmental
group, showed a gain over the male expenmental groups

The recommendauons made as a result of the study_were.

(1) Addiuonal studies should be conducted using latger samples and/or
longer durations of ume to determine whether selected ps cholinguisuc
mstructional aids were effecuve in remediaung learning deficiencies

(2) Replicauon of the study should be made 1n other geographical areas
using different research designs and methodologies in order 10 incr the
ability 1o generahze the results (3) Studies should be conducted w1
muddle and upper elementary school children to determine w k
psycholinguisuc instructional aids were effective for the rerfiediation of
learning deficiencies at those grade levels. (4) Schools should use ‘
evaluation instruments such as the llhinois Test of Psycholinglisuc Abihties
to assess Students psycholinguisuc abiliues and 1incorporate the findings
wnto staff development programs and professional growth acuvites .

(5) Studies should be conducted on the impact of psycholinguisuc
nstruction on students’ self-concepts (6) Studjes should be conducted to
determune if paraprofessionals cou]d enhance students’ psycholinguisuc

“,

) E MC performance.
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THE INFORMAL READING INVENTORY: ITS LINGUISTIC !
" VALUE N SECO\'D LANGUAGE READING ASSESSMENT )
Order No. 8116534 . .
- YOL'\G CHARLEISE TOLAND, PH.D. Georgetown University, 1980. 255pp. b > .

This study repons the findings of-an informal readmg inventory (IRI) ™~ ) * e
administered to 59 Spanish- speaking adults_enrolled in Adult Basic
— Educatjon/English as a Second Language classes, or English as a Foreign
. Language classes. and 20 American students enrolled Spanish as a Foreign ‘
Language classes at the college level. The infermal reading inventory isan z \
~— untimed, non-standardized power test and diagnostic tool systematically
- constructed 10 measure word recognition skills, as well as oral and silent
reading comprehension..Among its atuributes are the ease of construction . ¢
and administration, and its content validity. The IRI was once the sole M T
domarn of elementary school teachers, but has been used by this research in .
second language reading assessment to yield baseline data unav: ailablein

* standardized tests, .
. Two hypotheses were formulated as a basns for this study: (1) the
informal reading 1nventory can serve as an iptegrative facilitator for

describing the coghitive silent reading gies of second language readers v
in extracting the inferential or underlying message in writters extended
discourse: (2) the learning experience of both the Spanistrspeakers and the
Americans will reveal universality in the strategies utilized at a given level
of second language reading proficdency. : .
Thas stud, is inpovauve 1n its investigation of another approach tothe

N problem of placement in second language elasses. Many Adult . -
Education/English as a Second Language programs have admission -
policies that permit regasuauon atan) point during the term, although -
diagnostcor other testing is admxmslered at the beginmng of the term. .
This informal assessment 100l can be administered at any time, o .. .
individually, or groups, following the procedure described 1n this study. In -
addition, the strategies or techniques used by the reader were analyzed in
this study with the assistance of tape recorder monitors through which the . o N
reader verbatized while processing the textual content without interrupuon, - ’
and interviews following reading session.

Reading passages were randomy selpcted from English and Spanish :
texts for Ly and L, assessment of each participant to establish &rategic
priorities in both languages The inteniews served to determirie the : ? ‘
students’ intitis e ability to-evaluate or recognize specific Nused,
and to verify or supplement data that had been recorded

The results of this study have slgmﬁmnce for the reading specialist

whose linguistic background dgggnot include data on the diersity of skills B ;
the second language reader hasWemalized in Ll. and for the instructor of - .
Spanish or ESL/EFL who has not had tfaining in reading methodology or . )
the pedagogical implications of cognitive suategns in processing written
extended discourse, and for those who wish to investigate the second ) T - /' . o .
language reader’s “hypothescript.’ . ) .
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Copies of the dissertations may be obtained by addressing
your request to:

University Microfilms International
300 North Zeeb Road
. Ann Arbor, Michigan 48106
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