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PREFACE

The idea of approaching English as an interdisciplinary study is not
new. As early as 1893, the Committee of Ten of the National
Education Assoclation notod that reading and writing could not ba
taught successfully If isolated In English classrooms and presented
as If they had no connectlon with other disclplines. The Experience
Curriculum of the Natlonal Councli of Teachers of English, written in
1835, stressed the great need for correlation between English studies
and those of other fields. In our own time there Is extraordinary
interes! In a phrase first used as the title of a British book, Language
and Learning Across the Curriculum, and one sees in the
professional journals a flurry of Interest In interdisciplinary reading
and writing projects.

Yet in a great mary schools, English remalns isolated from other
subjects. Students pen essays at regular (or, more likely, irregular)
Intervals, often wrlting on literary or pseduo-philosophical topics,
frequently struggling to “find something to say” while a whole
universe of toplics In history, soclal sclence, natural science,
mathematics, and civics Invite exploration. Youngsters plod through
selected great books, often presented In simple chronological order,
and never percelve or are shown that the Issues and problems deallt
with In Hterature are universal and infuse thelr lives and the lives of
people around them.

The Isolationism of English teachers is, In some respects,
understandable. Despite the llp-service that the public and other
educators pay to literacy, English Is often treated as a mere ‘'service
course,” the assumptlon being that English teachers should inculcate
certain “basic skilis" and knowleges which are then to be practiced
or applled in other subjects. The more creative, literary, and
humanistic aspects of English are not valued -~ even treated as frills
— and great pressures arg placed on English teachers to “stick to
fundamentals,” rather than expanding the dimensions of their
discipline.

More fundamentally, however, the problem has recided within the
Engliah teachlng professlon. In simplest terms, we have lacked a
sound, coherent theory of interdisclplinary teaching and learning
Thus the ideal of English across the disciplines has remained only an
ideal. Occasional attempts at interdisciplinary studies — for example,
the Core English/soclal studies curricula of the 1950s — have drawn
on conventional views of the disciplines to produce forced and often
unhappy, even unconsummatad marrlages
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We need good models of Integrated, interdisciplinary English
studies, and the Global Education curriculum presented In this
publication offers one. | am imipressed by the coherence and
theoretical consistency of the Stevenson program. It recognizes the
deep and necessary connection between language and human
concerns, it draws naturally and freely on a number of disclplines;
offers an integrated set of units and activities; itis based on a
sensible progression from past and present concerns toward those of
the future; and it manages to show how those nagging “basic skilis”
can easily and naturally be taught within the context of more
important matters. This is an active curriculum: It engages the
sutdent in a fresh look at hisfher past, present, and future, and it
allows students to gain perspective on themselves as members of
the word community. And the curriculum offers specifics: alms,
matsrials, techniques — the precise guidelines English teachers need
to make Interdisciplinary study a reality in their classrcoms.

It’s a curriculum I'd like to teach.

—Stephen Judy
Michigan State University




ENGLISH/INTRODUCTION

Revolution and sedltion have been a part of education since
Socrales was persuaded to take his hemlock cocktail. Perhaps
nothing is more basic to the education of humanity than teaching
how and when to change and how to live'and co-exist with other
people and with that fortuitous series of events referred to as “life "

As educalors we have not been total failures in this but neither
have we done an especially meritorious job. Ask our minority groups.
Ask the rest of the world now that four and one-half billion people
realize the United States is not Eldorado. Education ‘ ;day must teach
us and our children to be realistic. The truth Is we can exist neither
within our local communities nor In the inernationa. ~ommunity
without a set of special skills. For decades we have talked about how
literature - written and oral communication - teaches us about others
and makes us more empathetic. But that is much too passive. We
must intensify the teaching of skills of perception, criticat
examination, and evaluation about the world around us in terms of
our globai and human condition.

Teachers have been tarking for years about communi.ation, about
turning kids on to reading and writing - the joys of poetry, the novel,
the drama. But do we believe reading and writing are ends In
themseives? More approprlately, we should be using reading and
writing t3 turn kids on to life, furthermore, to a life of global
particlpation and responsibliity. That is as much the job of the
English teacher as the teacher of any other discipline.

It is our job as English teachers to teach skilis of comparison and
contrast and analysis. We often make use of the past, and we know
how many times we use materials from other cultures - often those
highly different from our own. Why can’t we handie this task in
conjunction with the soclal studies, the foreign language, the art, the
physical education, the mathematics, and the science departments?

The question at this point, | suppose, is: | understand what is being
said about the necessity for a global education but why Is this
related to “English?”’ The answers ara brief and ciear

1. The field of secondary English is so broad that no attempt to
organize and relate the sub-disciplines can be without merit

2. Facility In languaga (spoken and written) is fundamental to every
discipline, not just that of an English department

3. Literature is a map of humaiiity, where is has been, is, and is
headed, it is a reflection of the universal pioblems, values, and
activities of all humankind.

4 The skills of reading, writing, speaking, and listening can be
taught in many contexts of usage
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5. The benelits of comparativa approaches in literature, humanities,
and languages are potentially ever greater than hitherto
represented.

6. Divergent points of view can be fostered especiaily well in the
English classioom along with the sklils of observation, analysils,
evaluation, and judgmenrt. The awareness tha! other individuals,
peoples, nations see the world differently Is essential to our
understanding of tomorrow's relationships.

7. Myths, symbcis, metaphors, translation, and forms of expression
are all culture, orlented. Such study in the English classroom
alerts studeats to potential keys for richer human relationships,

Giobal edv;cation at Stevenson High Schoot involves participants In
cultural, scientific, ecologicai, and economic issues which affect
everyone. It promotes an understanding of the values of the many
cultures of the world as well as the basic concepts and principles
related to world communities.

The philosophy Is transiated into several goais. Chief of these for
the Erglish teacher is an increase In students’ awareness of the
nature and development of world literature, languages, and the arts
and their Inter-relationships with national behavior(s).

Three muitl-disciplinary sequences are offered ali students
(regardiess of grade or ability). Sequence | deals with the past from
the creation of the cosmos to the middle ages in human history.
Sequence |l concerns the present, the discovery and colonlzation of
America In relation to the rest of a developing world. Sequence Il
deais with the futura, the skiils, the attitudes, the facts, and concepts
needud to face a future filled with alternatives.*

The syliabus of Instruction which follows reveais the academic
side of giobal education in languages and literature. it shows wrlting,
literature, and humanities standards which operate throughout the
curriculum. 1t lays out units in area studies and such topics as
creativity and communication. it does not, howsver, delve deeply into
global issues nor system analysis, nor into the exceedingly important
affective area which deals with bias, prejudice, stereotypes, and other
attitudes toward peopie of diverse cuitures. Those concerns and
teacher resources are addressed In the Teacher's Handbook.

—Jonathan Swift
Director
The School of Global Educatior

* Excerpted from Swift, Jonathan. “Global Education: What's in 1t For
Us?" English Journal, 69, 9 (Dec. '80), 46-50.
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ENGLISH/SEQUENCE |

WEEK LAMGUAGE & LITERATURE, ART

‘a

The Creative Process: the evolution of thought, writing, arts.
(Skilla: notetaking, outlining, etc.) o
Language & Communication concept of universality

Introduction to Mythology: beginnings of literature: myth,
legend, eplic, the hero

(Skills: expository paragraph writing)
Literature: exampies from anclent epics of Mesopotamia &

india.

Early Chinese literature and artifacts
Lao-Tzu & Kung Fu Tzu

Early African Iit, & African languages.
Interpretation of myths & legends.

The Nature of Religlon: personal research.

The Nature of Religion: personal research.
(Skills: Intro. to poetry, Imagery)

Poetic examples - halku, quatraln, bailad form, iimerick
Literature: the Ruba’lyat, 1001 Nights

EXAMS; Essay type
Comparative Rellgions: a synthesls of similarities &
differences, and sacred writings.
%
{Skhis: vocavulary bullding, writing the personal paragraph,
materlal of autoblography)
(Skilis: vocabulary bullding, writing the personal paragraph,
materlal of autoblography)
Origins of the Theater: tragedy
Oedliups, and a play by Arisiophanes
Development of thy English language
Introduction to Shakespeare: Macbeth

Modern African literature

Careers Unit: career clusters, prerequisites
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39. Wrap-up & Review
40. Exam

* At the same time, there Is an attempt to enhance the students’
sense of wonder by the contemplation of the Universe at the
Michigan State University Planetarium and In the Sclence Room.
Tracing the theory of continuous creation Is a speculation for the
teacher-scientist, anthropologist, geographer, linguisticlan, geologist,
and parson of letters.

An example follows of what was done to Integrate social studies,
English, and the arts In the School of Global Education, Sequence |
{of three year-long sequences).

WEEK UNIT SOCIAL STUDIES

1. | The Making of Civilization
2.
3
4.
5.
6. I Early Civilization
7.
8.
9. i Asla - Anclent Indla
10.
1. Asla - Anclent China
12.
13. IV  Africa-Anclent (Ghana & Others)
14.
15. V Asla {cont'd) - traditional
China: Taolsm & Confuclanism
16. Asla - traditional
Japan: Shintoism
17. Asla - traditional
India: Hindulsm & Buddism
18. VI  Middie East - traditional. Islam, Judalsm &
19. Christlanity
20. WEEK OF FINAL
21. Vil Asla (cont'd) modern Japan, China
22. Asla (cont'd) modern Indla
23. Asia (cont'd) modern S.E. Asla
Z4. Vilt  Middle East - modern
25. {U.N. Model Unit) - modern
26. IX Europe - Classic Antiquity
27.
28.
29. X Europe - Middle Ages
30.
3.
32. Xl Europe - from Renalss. to Mod.

12 12




X

Xin

Africa - Col. & Mod.
East Europe

Reviev’ and Exam
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Title of Unit - “Literature”

Description:

This is a continuing course in ail forms of literature integrated with
composition and other humanistic aits as well as the sciences. it Is a
course made up of several units most of which {ollow a chronological

fine.

General Objextives. The student wiik:

1. Become famillar with major ‘iterary tarms: drama, poetry, short
story, and tiography.
2. Become familiar with commoniy known worldg authors and literary
works.
3. Examine literaturo as a reflection of life:
A. Comprehend printed material to help him understand self and
soclety
8. Help establish his identity
C. Goin a fuller understanding of himseif In relation to others
D. Develop and compare convictions with other peoples of the
wo.ld
E. Make value judgments in relation to guals and the evaluation
of data :
F. identify and clarify prejudices and biases regarding individual
and national behavior(s) -
G. Develop standards for adopting or rejecting vaiue systems
H. Develop empathy for peopie and events encountered 'n
literature
See alternatives to and consequences of particular value
positions
4. Learn to distinguish content from techniques.
5. Develop an awareness of the variety of reading materlals
avallable to him.
6. Matct varlous works of literature with the geographical sources.

Specific Objectives: (See also individua! literature and language
units) The student wiil:

1. Read examples of the following literary genres: short s.ory,
drama, poetry, blography.
2. Demonstrate famiilarity with these elements of fictlon:
A. Plot
1. structure
2. dramatic climax
3. technical climax
B. Confiict
1. M - v8s Man
2. M - vs Se!f
3. M - va Nature
M - vs Society l 4

14




D.
E.
F.

e

Character

1. Protagonist
2. Antagonist
3. Plot

4. Round
Theme

Setting

Point of view
1. First reason
2. Third reason
Tone, mood, atniosphere
. Style

. Develop a literary vocabulary including:

ITOMMOOD>»

Foreshadowing
Symboliam

Satve

irony

Dramatic license

Pity, empathy, sympathy
Fantasy, fiction

Single effect (short story)

. Develop a vocabularly for studying drama:

A

Dramatic structure

B-Act

FXe=IEMmOOo

Scene

Chorus
Dialogue
Soliloquy
Dramatic irony
Aside

Comedy
Tragedy
Catharsis

The Unitles

. Develop a vocabularly for studying poetry.

45 15



Title of Unit - “Written Composition Across the Curriculum”

Description:
Throughout the year, via mini-courses and open laboratory work, we
wiil heip the student gain increasing control of his writing by
instruction, modeling, and practice in the areas which are identified
below.

General Objectives: The student will:

Acquire a varled writing vecabulary.

Exprass Ideas clearly, iogicaily and concretely in writing.
Organize units of thought systematically into sentences,
paragraphs, and essays.

tise writing conventions effectively, i.e. capitaiization,
punctuation, speiling.

Use writing as a functional tool at an acceptable level.
tinderstand the use of affective power words and use them in

“creative” exercises.

Specific Objectives: The student wiit:

- 1. Continue to tearn how to take notes and how to take essay
exams. }
2. Write a basic paragraph with:

A. A topic sentenc>

B. Sentence variety

C. Sufficient support

D. Transitions

L. A concluding santence

Write different paragraph types:

A. Comparison/contrast

8. Chrbnological order

C. Spatial order

D. Simpie listing

4. Become more proficient in those areas inciuded in the S.H.S.
Criterion Relerence Test, 1.8. capitalization, commas,
apostrophes, pronoun reference, etc.

5. Write # ‘wc part paper developing a single ides.

6. Explore \ne use, the toois, and the techniques of research and do
a presentation using the format of a formal research paper.

7. Attempt those areas of writing known as “creative” or “affective”
in thelr modes of expression.

8. Develop a larger writing vocabulary.

9. Write a three part paper developing a single idea.

16 16
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Titie of Unit - “Humanities - An Interpolation into the total SSIE
Curriculum.”

Description:

Humanities Is a record of man'se variegated searchings for the truth
within as well as beyond his own experlences. As a study it records
the attempts of the human specles to express and to create in many
maodes. The areas lisied below will be inserted end integrated
historically and/cr functionaily in the SS/E compenents of the Giobal
Education curriculum and, where possible, in other components. This
Integration will be as informal as possibie to permit as much esthetic
spontaniety and student involvement as possible.

For a valuable education that truly opens the students’ minds and

also stimulates further growth, several ieveis of experience are

necessary
The atudents participate in the an -making or performing, in
activities suited to their own ages, time and r'ace.

+ The students see or hear about similar experiences of others from
diffeient settings.

¢ The students try out a new form from an unfamiliar cu'ture.

¢ The students talk about why people do that particular art activity
and why certain people do it in certain ways at certain places in
time.

+ The students continue to participate both as audience and as
artists in a widening range of arts activities, beyond Sequence |.

General Objectives: The student wiil:

1. Study the principles of worid arts and their operations in the
everyaay world (rather than simply “appreciate’)

Recognize, respond to, and initiate creative expression.
Recognize altarnate uses of leisure time.

Be able to pose 3 or 4 fundamental human questions and show
how artists have attempted to answer them.

Know what is meant by “taste” in the arts.

Have a tirm background in the elements of artistic function,
medium, and organization.

Be able to relate given works of art to the culturat period within
which they were created.

Recognize humanity’s effect on the environment.

& N oo AN

Spaecific Objectives: The student will:

1. The student will be able to identify and define subtect and
function In individual works of art relative to sourcas of subject
matte: In literaturs, art, and music with examples.

2. Be able to identily and define medium in art relative to.

Sculpture

B Painting

C. Drawings

D Etchings

>
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—— — — A, Strings
4
5
perspective.
Be able to respond to the question “What makes this work of art

© m® N o

E. Printa

F. Engravings P
G. Lithograph .

H. Slik Screening

. Be able to identify (by sound) and describ3 medium in music

relative to the:

8. Woodwinds

C. Percussion

D. Brass

E. Entire orchestra

. Be able to Identify and describe the media used In:

. Dance

. Theater

Opera
Cinema

. Television

!“"UOU)

. Demonstrate his knowledge of organization in specific wcrks of:

A. Music - by describing rhythum, melody and timbre,
counlerpolnt harmony, scale.

B. Visual arts - by describing line, color, pattern, texture,
composition.

Identity and describe the architectural elements of arch, post and

lintel, vault, dome, buttress, truss, cantilever.

Be able 10 describe given architectural styles in their historical

eat?” by making a supported judgment.
Be able to identify resources which meet aesthetic-humanistic
needs.

Samiple Activities:

S’P.“.@ o e

Attendance and evaluation of a concert, film, T.V. program.
A visit to a mussum.
Submission to the teacher of an orlginal work of art.
Listening and describing on paper personal reactions to works of
arl as responaes to global issues.
Demonstrating the use and musical literature of a givun musical
instrument.
Setting an original poem {0 music.
Presanting an A/V analysis of an artist to the class.
Organizing a balanced concert of student talent.
Participating in such a concen.
Preparing a presentation on community architectural planning.

. Demonstrating various aspects of the dance.

Reading poetry selections from world authors.

18
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Titie of Unit ““The Creative Proress”

Description:

During these first few weeks, students are introduced to the concept
- of creativity - its sourcs, its characteristics, its manifestation. Varlous

class oxercises will encourage students not only to look at other

cultures in terms of creativity but aiso to participate In creativa

behavior.

General Objectives: The student wiii:

1. Develop a greater sensitivity to his/her own surroundirgs.

2. Develop an understanding that creativity Is varied and commcn
and can be strengthened.

3. Recognize that creativity at any (jiven moment in time or

locale is boyn out of the accumulated experiences of

ali the things that have existed or: this planet to that moment.

4. Have the opportunity to exslore his/her own values and tatents
and those of others.

Specitic Objectives: The student wili:

1. Learn to apply problem-solving beiliaviors to the study of
literature and the arts.

2. Learn to apply problem solving behaviors to soclal sclence and
sclentific concerns and be able to communicate the results and
methodology (ongoing).

3. Recognize the elements of the creative process - need for
expression, choice of direction, production of new configurations
or systems.

A, Become more aware of his/her own creative capabllities and
| .

5. Be able to define “creativity” in his/her own terms.

Sample Activity:

1. Reclte problem to class - move through brainstorming technique
to a solution.

Consider cave painting, sculpture, as a solution t2 a problem.
(What problem?)

Compose word protile {in class discussion) of the “crea..ve

person

Using lmaglnatlon to Interpret ink blots, students make thelr own
then interpret.

How many ways can you, as an artist, “picture” a human being?

Ll I N




| Title of Unit - “Forms of Language and Communication”
Description:

eos ©w P

is not all verbal. There are many forms of language which

incicate fundamentally the Gesire and the mode of human
communication.

General Objectives: The student will:

Examine and express how perception affects personal behavior.
Examine how selective perception can cause faulty
communication.

Determine how the use of language, verbal and non-verbal,
affects our behavior and that of others.

Recognize, create, and evaluate methods of communication.
Trace the roots of the world's principal languages.

Trace the development and direction of verbal language.

Specific Objectives: The student will:
1. Engage in activities which illustrate Interferences to

communication.
Be able to explain the effects of perception in given types of
communication.
identify ways In which humans communicate attitudes about

space.

. Learn and use a given vocabulary of language and

communication.

. Reach a conclusion on the origin of language.
. Demonstrate that s/he can be the receiver of

spoken/written/artistic communications and can provide
structured feedback to the sendes {or others) as to the effect of
the communication.

Identity various methode of communicating feelings. (body
language, v'ords, art, etc.)

Demonstrate some knowledge of the principal divisions of world
lang

uages.
. Demonstrate knowledge of language change via new words.

Demonstrate awareness of the distinction between slang, jargon,
and colloquialisms.

2()
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Title of Unit - “Mythology"

Description:

Myths and s attempt 1o explain the mysteries of the universe
and man's role In it. They are concentrated in the stries of creation,
herolam, harvest and death.

Time: Approx. 2 week.

General Objectives: The student wil:

1. Examine in literature aid the arts man's continuing effort to
expiain his world, his feelings, and his hopes.

2. Recognize the common mythoiogicai ideas and concerns which
have been shared and repeated throughout history in many
cuitures.

3. Recognize the expression of needs in the creation of the hero.

Specific Objectives: The studeni wili:

1. Read and react to myths of creation determining similar and
diseimilar elements among them.

Define with examplies retated *arms and types of literature:
legend, f*o. folk tales, fantasy, fairy taies, the eplc, saga.
Read myths and other storles from many national sources.
Demonstrate his knowledge of the worid literature of myth.
Demonstrate recognition of mythical symbols as used in
literature, ant, advertising, science, and other areas.

Explore the continuing need for myths (even in the 20th century).
Gather together in written form the cheracter traits of the hero
from various epic and myth stories.

»
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Title of Unit - “Introduction to Mythology”

Specific Objectives: The student wilk:

1. Define, with examples, related terms and types of literature:
legend, fable, folk tales, fantasy, falry tales, the epic, end saga.
2. Read and react to myths of creation, determining similar and
dissimilar slements among them.
3. Read myths and other stories from many national sources.
4. Define myth.
A. identify common themes
1. Creation
2. Divinity
3. Religion
4. Natural phenomena
B. identify recurring themes
Hero adventures
Incest
Father seeke
Father slayer
Mother murders:
Flood
a. Punishment
b. Cleansing
7. Love
C. identify and define terinis; give examples
. Archetype
Legend
Fable
Folklore
Fairy Tale
Epic
Saga
Proverb
. Magic
10. Parable

Sample Actlvitles:

1. Read sampies of fable, legend, proverb, parable.

2. Discuss the differuiices, simllarities, themes, purposes.

3. Find modern and American examples of fables, legends,
proverbs, and parables. Cite examples from Bibie and other
sources.

4. Read and discuss the paraphrased Interpretations of Sumerian,
Babylonlan, Egyptian, Phcaneclan, and Persian creation myths.

5. These should be read aloud In class and the names and
pronunciations of some of the prominent names written on the
board.

POELN -
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Title of Unit - “Myth, Magic and The Hero" (See also units on Indian
and ancient African literatures)

Specific Objectives: The student wili:

1 Demongtrate recognition of mythical symbols as used in
literature, art, advertising, science, and other areas.

Explore the continuing need for myths.

Read and discuss exampies of the epic from various countries.
Gather together in written form the character traits of the hero
from various epic and myth stories.

Explore the need and return of the hero in the '70's.
Demonstrate his knowiedge of the world of literature of myth.

S0 sLN

Day 1: (Teacher Guide)

I. Identity differences Egyptian/Greek
A. Egyptlan
1. Fear of the unknown
2. Preparation for life after death
3. Secrecy
B. Greek
1. K ~apism
2. Enjoy life now
3. Creative freedom of expression
4. Little magic
5. Questioning, beginning science
6. Love of learning
7. Contributions to Weste:n civilization
il. identity Roman similarities
A. Romans borrowed ideas
1. Gods and goddesses
2. Cultural ideas
3. improved some
lii. Greehs modelied gods and goddesses in human terms
A. Physical pertection
8. Human weaknesses
C. Action in existing surroundings

Day &

Films: Myth of the Pharaohs (A special style of animation, resembling
drawings found in Egyptian tombs, Introduces Egyptian gods and
goddesses and the symbalic life of a pharaoh) 13 minutes - Wayne
County order #2C1701

Flims: M of Greece and Rome (Examines the myths of
Anclent Greece and Rome as storles about gods and man invented in
an attempt to explain natural phenomena and man's behavior.
Includes storles of Ceres (Demeter) and Proserpina (Persephone),
Apolio and Daphne, Pegasus and Belleraphon) 16 minutes - Livonia
Public Schools AV order #1336




Dey &

Greek Creation myths - students wil! have read stories and now will
heer lectures on creation of world and man according to the Greeks;
the influence of the myths in today's world.

I. Crestion of the world
A. Chaos
8. Heaven
C. Earth
D. THans
1. Creation
2. Destruction

Otympians

1. Geneology

2. Roman countorparts

3. Domains

4. Signs an'd symbois

F. Influence of myihology today
1. in alvertising

2. Inart

3. In lterature

4. Indrama -

5. In philosophy

Day &:
Show FIS kits on Myths and Legends

Day 5:
Show kit Myths and Legends
Brief introduction to Norse mythology

- Compare 1o Greek
A. Creation
B. Major gods and goddesses
C. Influence on our culture
1. Names of days
2. Attitudes

Day 6:

Discuss the simiiarities and differences In the Greek (Odyssey),
Roman (Aeneld), English (Beowulf), French {Song uf Roland), and
Spanish (E! Cid) heroes, themes, and ideas.

Day 7:
I. Attributes of herces
A
C. Leadership qualities “ 4
D. Good example
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. Read Retum of the Hero

in class assignment: (handout) “Potpourri - something tor everyone
on the topic of heroes”

O

Read Gentlemen's Quartedy arlicles on “The Return of the Hero” and
“Kris Kristofferson: a Style of His Own”

Reaction/discussion L Y
Claas writing and group Iinteraction

(B¢
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Title of Unit - Asian Beginnings: The Early Literature of Indla, China,
and Japan
Time: 4-5 Weeoks

General Objectives: The student will:

1. Be shown the role that literature has played in the formuiation,
expression, and evaluation of fundamental institutions and ideais

*In the early history of India, China, and Japan.

2. Examine the influences that these Institutions and Ideals have
had In the shaping c! the literature of India, China, and Japan.

3. Examine Indian, Chinese, and Japanese literature as an art both
independent of and related to their respective national
influences.

4. Become acquainted with the early poetry and prose of India.

5. Develop skills in analyzing and interpreting the poetry and prose
of India, China, and Japan.

©. Bacome familiar with the iiterary elemerts present in the poetry
and prose of Indla, China, and Jepan.

7. Gain a better understanding of global man through this study.

Specific Objectives: The student will:

1. Be shown the role that ilteraturs has played in the formuilation,
expression, and evaluation of fundamental institutions and ideais
in the early history of india.

2. Examine Indian literature as an art form.

3. Be able to interpret and analyze theme in sample literature of
early India.

4. Become famitiar with the philosophy ot Iadian writing through a
representational section of the work of indian poetry and prose
writers.

5. Become familiar with the eartler form of poetry in india by
identifying the author's use of symbolism, imagery, figurative
language, form and structure.

6. Be able to write a short essay analyzing and interpreting the
major emphasis and theme of a given poetic or prose work.

Sample Activitles:

1. Read and discuss a representative selection from the Vedic
Hymns that deal with the early liturgical and nature minatrel
songs of India.

2. Read and discuss a representative selection from the great
Indlan epic Mahsbharata that deals with the many variations of
the themes of love and war. (The story of a great wer fought by
gods and men, and the love of beautiful woman. Compare this to
Homer's Hiad).

3. Read and discuss a representative selection of the
(the story of a hero's hardships and wanderings and of his wite’s
patient walting for reunion with him. Compare this to Homer's

Odyssey.)
26
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Sub-Catagory: The ’Early Literature of China

" Spacific Objectives: The student will:

1. Be shown the role that literature has played in the formulation,
expression, and evaluation of tundamental institutions and ideais
In the early history of China. |
2. Examine Chinese literature as an art form.
3. Be able to intespret and analyze theine In sample literature of
earty China.
4. Become famillar with the philosophy of Chinese writing through
a represantational section of the work of Chinese poetry and
prose writers. ] : ,
5. Fxamine and expesiment with calligraphy as a form of art.
8. Become familfar with the earlier form of poetry in China by
identtlying the author's use of symbolism, imagery, figurative
language, form and structure.

Sample Activities:

1. Re=d and discuss a representative selection from Book Iil - Shi-
Ching or the Book of Odes by Gonfucius. This book brings the
precious gift of harmony Into troubled lives.

2. Read and discuss a representative selection from Book Vi - Lun
Yu of Discourses and Dialogues (Analects) of Confucius. This
book Is a.treasury of mottos and maxims regarding soclal
conduch.which Is ai the center of Chinese social tradition.

. Read and discuss a rapresentative selection from the Book of
Tao by Laotse. If is complementary to Confucian doctrine. This
book emphasizes man's relations with the great harmony of
nature of whioch man Is a part.

- Read and discuss a representative.selection of the poetry of Li

. P6 and Tu Fu. Identify the authar's use of imagery, symbolism,

and figurative fanguage. '

-
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Sub-Category: The Early Literature of Japan
Specific Objectives: The student wiii:

1.

2
3

Be shown the role that literature ha’, played in the formuiation,
expression, and evaluation of fundamental institutions and Ideals

in the early history of Japan.

. Examine Japanese literature as an art form,

Be able to interpret and analyze theme in sample literature of
sarly Japan.

4. Become familiar with the philosophy of Japanese writing through

a representational section of the work of Japanese poetry and
prose writers.

Become famillar withathe eariler form of poetry in Japan, both
Tanka and Haiku. The student wiii also identify the author's use
of symbolism, imagery, figurative language, form, and structure.

Sample Activities:

1.
2.
3
4,

Students will demonstrate their understanding of Tanka poetry by
writing Tanka Poetry.

Read and ¢. :uss a representative selection of Halku poetry.
{Halku - 17 syliables - arranged 5-7-5).

S'udents will demonstrate thelr understanding of Halku poetry by
writing Haiku poetry.

Read and discuss a representative seiection from the No plays of
Japan as an example of Japanese drama.

“Teacher Strategles Vor World Religions”

Note: Since world religions are so closely aliled to national
literatures, we suggest here various approaches, terms, concepts,
which the teacher might use. The religiohs may be treated separately
or within the ethnic/national context.

SHINTOISM

Givs Students Characteristics of SHINTOISM, Based on the
Following

A. Where

8. Founder and When

C. Brief History and Leailers

D. Supreme Being

E. Sacred Writings

F. Creation of Universs

Q. Basic Precepts and Principles
H. Holy Places and Holy Days

I. Ritusis

. Students are to Learn the Definltion of the Foliowing Poetic

Torms:

A. Symbollsm
B. imagery
C. Figurative Languags (simile, metaphor, etc.)




D. Form and Structure

Tanka

A. Students are to become familiar with the form and structure
of Tanka poetry
1. 31 syllables
2. Aranged 5-7-5-7-7

8. Students are to analyze the theme and meaning of selected
Tanka poems and be able to identify symbolism, fiqures of
speech, and imagery that are contained within

C. Teacher should stress the relationship of the characteristics
of Shintoism to Tanka poetry (see pp. 270-274 In Literature of
the Eastern Worid)

Halku

A. Students are to become famillar with the forms and structure
of Halku poetry
1. 17 syliables
2. Arranged 5-7-5

B. Students are to analy*a the theme and meaning of selected
Halku poems and be aple to identify symbolism, figures of
speech, and imagery that are contained within

C. Teacher should stress the relationship of the characterists of
Shintoism to Halku poetry (see pp.278-282 in Literature of the
Eastern World)

No Plays

A. Give students background information on the Japanese No
plays. -

B. Students will read a sample :lapanese No play, “The Damask
Drum,” (see pages 283-289 in Literature of the Eastern World).

Vi. (Optional) Give students Background and Summary of The Tale .
of Genji, A Representative Japanese Novel.

Vil. Shogan - A study of the novel and videotapes of the television
drama.

HINDUISM

Give characteristics of Hindulsm based on the following:

A. where

B. founder and when

C. brlef history and leaders

D. supreme being

E. sacred writings

F. creation of universe

G. basic precepts and principles

H. holy places and holy days

I. rituais

Stress the elements of HINDUISM that are evident in the

following suggested readings:

A. Have class read a selection of Verdis Hymns - Rigveda.

B. Compare this version of the creation to the Book of Genesls.

C. Give brief identification end background of the
MAHABHARATA.
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D. Have class read “SAVITRI'S LOVE" from the MAHABHARATA.

E. Give students brief identt“ication and background of the
Ramayana.

F. Sumrarize the story of the Ramaysna before looking at
individual selections.

G. Have students read “Rame and The Monkeys” from the
Ramayana.

BUDNHISM :
I. Give characteristics of Buddhism based on the follcwing:

A. where
8. fqunder and when
C. brief history of founder and leaders
D. supreme being
E. sacrec writings
F. creation of universe
G. basic precepts and rinciples
H. holy places and holy days
|. rituais

il. Have ciass read a selection from The Dhammapada, or “Words
of . Doctrine,” a book of Buddhist aphorisms.

iIl. Stress the relationship of these aphorisms from The
Dhammapeda to Buddhist doctrine.

CONFUCIANISM

I. Give characteristics of Confuclanism based on the following:

A. where

8. founder and when

C. briet history and leaders

D. supreme being

E. sacred writings

F. creation of universe

G. basic precepts and principles

H. holy places and holy days

I. rituals

II. Students are to read and discuss selections from the Book ol

Odes by Confucius.

A. Streas the relationships of these odes to the element of
tranquiiity in Confuclan philosophy.

B. Students are 10 read and discuss (either as a class or In
groups) a representative sample of the aphorisms that are
contained in the Book of Analects by Confucius.

C. Each student should be abis to discuss at least three

say'ngs.

TAOISM
I. Give charucteristics of Taolsm based on the following:
A. whore :
B. fcunder and when
C. brir; history and leaders
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. swdonts are to read and discuss sayings from the Book of Tao,
by Laotse.

ill. Stress the characteristics of Taolsm that ars evident in this
reading assignment.
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Title of Unit - “Ancient African Literature”

Qeneral Objectives: The student will:

1. Become farmiliar with the literary cuiture of anclent Africa by
studying its myths, storles, tales, songs, and legends.
anclent African literature as an integral and influential

part of the worla’s literature.
Become aware of the universal nature of this literature In its
conceptions nt the origins of life, death, etc.
Detormine llterary characteristics which are specific and pecullar
to Africa.
Observe and recognize the Incorporation In African literature of
common literary techniques, e.g. figurative larguage, symbol,
theme, etc.
Develop the abllity to write a composition which includes the
information Inherent in the above objectives.
7. Develop abllity to differentiate among literary genres: story, myth,

legend, etc.

Specific Objeclives: The student will:

1. Demonstra‘e awareness of universality of mythology In African
literature by comparing several "origin” myths with those of
other cultures.

2. Demonstrate awareness of literary qualities in the myth~'ogy of

- anclent Africa by clting examples, In writing, of the ues o1
personlfication, symbol, and theme.

3. Demonstraie knowledge of differences bstween Myth, Legend,
Song, Proverb, Tale, by citing differences orally and in writing.

4. Objectify knowledge of African myth by pointing out orally and in
writing, mythological Incorporation Into the legends and stories.

5. identify In writing certain universal themes found In African
Storles.

Sample Activities: The student will:
1. Read up to 8 myths and discuss, citing examples of universality
by comparing.
2. Discuss specific African qualities of myths.

o s woN

®

Students will divide into groups, each group preparing a chart
showing:

Myth

Story or Legend which demonstrates use of myth
Universal theme inherent In story

Aspacts of story which indicate specific "Africanism”
{Merary devices used.

sanom
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Examples

Story Which Specitic

Demonsirates  Universal African  Literary-
Myth Myth Theme- Tralls Devices
Death “Eye of Death is 271 Personi-
originating as  Death” mysterious & fication
a result of awesome
man’s evil-
ness - or as
2 punishment

6. Students will combine these into a chart to bs used in room on
wall.
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Title of UnH - “Middle Eastern Literature”

Note: Since religions are su interwoven with the literatures of the
Middie East, we suggest classroom activities which facliitate
diacussion in both anas.

JUDAISM

tive: The student will dstermine the characteristics
of Judeism based on the following:

A. Where

B. Founder and when

C. Brief history and leaders

D. Supreme being

E. Sacred writings

F. Creation of universe

G. Basic precepis and principies
H. Holy places and holy days

. Rituals

Sample Aciivities: Read selections from the Hebrew Bible

A. Story of Creation: Genesis 1:1-31 and 2:1-3
B. Story of Joseph: Genesls 37-50
selections from:

C. Psalme: (1, 8, 19, 23, 45, 95, 96, 98, 130)

D. Proverbe: (2, 3, 6, 10, 12, 13, 15, 19, 20)

E. Eccleslastes: (3, 12)

CHRISTIANITY

fic Objective: The student will determine the characteristics
of Christianity based on the following:

Whers

Founder and when

Briet history and leaders
Supreme being

Sacred writings

Creation of universe

Basic precepts &nd principles
. Holy places and hcly days
Rituals

Sample Activity:

“Beatitudes”: Matthew 5:1-12 (compare to Luke)
“Beatitudes”: Luke 6:20-38

“The Magnificat”: Luke 1:28-58

“The Sower": (Parable) Luke 18:9-14

“Story of Creation”: John 1:1-5

“Story of Creation™: John 118

“Charity”: | Corinthians 13:1-13

~TeTMmOOm>

oMmMOO®»
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tive: The student will determine the characteristics
on the following:

t

1. Read selections from the Koran

A. Sarah 12 (compare to story of Joseph from Hebrew Bible)

B. Sarah 1, 18, 56, 76, 79, 81, 82, 91, 92, 64, 96, 97, 80, 104, 107, 112
2. Read selections of Arabic poetry and prose

A. From The Thousand and One Nights

B. From “The Rubalyat of Omar Khayyam”

C. Selected poetry and prose
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Title of Unit - “Beginnings o; Drama and The Epic”

Description:
This unit concentrates on the nature of the dramatic experience from

the points of view of the creator, participant, reader. it is an
—gxamination of tha origins of theater.

General Objectives: The student wiil:

1. Examine the beginnings ! drama in relation to the beginnings of
mankind.

2. As much as possible panicipate in determining the nature of
drama.

3. Read 2 Greek plays and saveral excerpts from worid epics.

4. Will consider drama as a synthesis of the arts of the time and

epic as the expression of man’s hopes for himsaei.

Specific Objectives: The student will:

1. Examine and respond to =lemental dramatic forms: pantomime,

rhythmic chart, dithyram™.

Trace how drama takes definite form In the worship of gods and

the exuitation of earthly rulers. .

Examine and be able to tescribe the historical and

developmental beginnings of theater from Egypt, 4000 years ago.

Note the various types of drama in preparation for later forms.

identity and describe the elements of drama: piot, action,

confiict, setting, char=cter and dialogue. -

Relate the basic concepts of Aristotie’'s Poetics to drama.

Be able to describe the iunctions of the Greek Chorus and

possible offshoots in the 20th century.

identify the basic structu:e of drama, particularly in relation to
Rex.

Wil be able to define and v«e the related vocabularly: character

traits, unities, imagery, Kathar:ls, ciimax, denouement, iron,

diction, soliloquy, comic ralief, proscenium.

10. Be able 10 draw and labe! a sketch of the Greek “theatron”.

Sample Activitles:

1. Student can do a presentation for classmates on a special area

of drama such as:

A. How Greeks staged their plays.

B. The preparation and careers of actors.

C. Designing and making tragic masks. How do these compare

with masks in other parts of the world?

. Present a scene from ar. early play.

. Do a study of one-act plays and their history.

. Write a critical review of a current stage, movie, T.V. or opera
production of global interest.
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Title of Unit - “The Development of the Literature of Europe From
the Fali of the Roman Emplire Through the European Age of
Discovery” '

Gene al Objectives: The student will:

1. Be shown the role that 'iterature has played in ihe formulation,
expression, and evaluation of the fundamental institutions and
ideals in the early history of Europe, particularly England, France,
Germany, Italy, and Spaln.

2. Examing the influences that these institutions and ideals “ave
had in the shaping of European literaturss.

3. Examine Europwan literature as an art both Independent of and
reiated to the respective national Influences of the Eurcpean
countries.

4. Be able to compare and contrest the art and form of the literature
of the several European nations: Engiand, Francs, Germany, itaiy,
and Spain.

5. Become acquainted with the eplics, drama, poetry and prose of
early European literatuse.

6. Develop skills in anatyzing and interpreting the early literature of
Europe.

7. Be encouraged o do an In-depth study of the early literature of
Europe.

8. Become familiar with and use the terminology for the literary

elements present In the epic, poetry, and drama.
9. Examine the varlous writing styles of European authors.
10. Gain a better understanding of giobal man through this study.

Sub-Ca'egory: The Dark Ages - The Eariy Years: 450-1000 A.G.

Speciiic Objectives: The student will:

1. Be shown the role that literature has played in the formulation,
expression, and evaluation of fundamental institutions and ideas
" the early history of Europe - Tne Dark Ages from 450-1000 A.D.

2. ‘ble to Interpret and analyze the theme in the early literature

~urope, particularly the European epic.

3. Dtscuss the epic as a mythological approach to the development
of a national haro and herolc adventures

4. Examine the role of the Christian church as being the center of |
power and Influence in an age of almost constant war,
pestilence, and famine.

Sample Activities:

The student wiil read and discuss a representative selection from one
of the following national epics:

The English epic - Beowulf

The French epic - Song of Roland

The Spanish epic - Song of the Cid

The Genman epic - Nibelungenlied
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Sub-Category: The Middle Ages - Medieval Cuiture 1000-1400 A.D.

Specific Objectives: The student wiii:
1.

Be shown the role that iiterature has piayed in the formulation,
expression, and evaluation of fundamental institutions and ideas
during the Middie Ages.

Examine the beginrings of a revival in the drama where the
church included short mystery plays in the liturgy.

Be shown the development of the popular bailads that were
spread throughout Europe by the troubadours.

Discuss hov the popularity of the bailad led to the development
of the more literary epic poems by Chaucer and Dante.

Sample Activities:
1.

Read and discuss the significance of the first mystery piay Quem
Quareriils.

2. Read and discuss a represeniative selection of ballads from

England, France, Germany, and italy.

3. Read and discuss a reprasantative selection from any one or

combination of the following literary epics:
The Divine Comedy - by Dante
Le Morte D’Arthur by Sir Thomas Malory
Cantebury Tales - by

Chaucer
4. Read and discus# a representative sslection of poetry,

particularly the sonnets, by Dante and Petrarch. Explain the form
of the ltalian sonnet.

Sub-Category: The Renalssance, 1400-1600 A.D.
Specific Objectives: The student will.

1.

Be shown the role that ilterature has played in the formulation,
expression, and evaluation of fundamental institutions and ldeas
during the Renaissance.

Trace the continuing development of drama during the
Renalasance, particularly the mystery piays, miracle plays, and
morality plays.

Consider the iiteraturs of the Renalssance interpreted as a
literature that was a rebeliion againat the domination of a narrow,
ignorsnt, monastical tyranny.

Road sample literatwra of the Renaissance interpretad as &
literature urging men not to accept dogma and authority without
question and to experiment for themseives.

Read sample litarature of the Renalssance interpreted as &
iiterature that encourages individuality in life and individuality in
consclence as weli a8 personal freedom and a believe in the
goodness of man - HUMANISM.




Sample Activities:

1. Discuss the cyclic piays. Distinguish between mystery plays,
miracle plays, and morality plays and their development. Read
and discuss section of Everyman as an example of a morality
play. Why are versions of this play popuiar In several European
languages? (e.g. Jedermann) '

2. Read and discuss a representative selection from Machlavelil's
The Prince. This Is a final effort to present a bellef that the state
can do no wrong. What other literary works or pdailiticians have
aspoused this same idea?

3. Gargantua and Pontagruel are by Robelals. Examine the satire on
humanity and the petty ¢aibles of man. Do you know of other
works (novels, flims) which do the same thing? Do they apply to
all humans throughout the giobe?

4. What are the characteristics of Humanism and show them as
they appear in works of art you can Identify and demonstrate.

Sub-Category: The Ellzabethan Age, 1485-1625 A.D.

Specific Objectives: The student wiil:

1. Be shown the role that literature has played in the formulation,
expression, and evaluation of fundamental Institutions and ideas
during Elizabethan England.

2. Develop skiils in analyzing and Interpreting Elizabethan literature
and Shakespeare In particular

3 Preview the elements of tragedy and examine Shakespeare's
approach to tragedy.

Sample Activities:

1. Read and discuss a represantative selection of the poetry of
Elizabethan England. Select from the poetry of Edmund Spenser,
Sir Waiter Raleigh, Ben Jonson, Christopher Marlowe, John
Donre, Sir Francis Bacon.

2. Read and discuss a representative selection of the sonnets of
Shakespeare. Concentrate on the form and structure Students
will attempt to write thelr own sonnet.

3 Read and discuss one of Shakespeare's tragedies. Select from:

Macbeth
King Lesr
Romeo and Jullet

4. Review dramatic structure as it applies to Shakespeare's plays.

(Rising action, technical climax, denouement, dramatic climax)




Title of Unit: - “History of The English Language”

Gensral Objectives: The student will:

1. Reviaw the stages of lsnguage from the most primitive
pictogram, and ideograph to the present system of English
alphabet, words, and sentence structure.

2. Recognize that the English language is a composite of many

languages.

3. Develop the 3bllity to recognize the native roots of many
common “English” words and speculate as to the reasons these
words would have been Inculcated Into the English language.

Specific Objectives: The student wilk:

1. Demonsirate awareness of the development of language from the
pictogram, and ideograph through the Roman alphabet by
drawing diagrams which liustrate these concepts.

2. Demonstrate a familiarity with the historical development of
European languages by drawing a chart which {llustrates this
development

3. Find authors.lor each of these time periods:

Ex
{. Old Engiish = 449-1068 Roman, Greek Garman

Influence
“Insuler” language

Il. Middie English = 1066-1500 Norman Invasion
French and Latin influence
Reduction of Inflectional

andings

Loas of Grammatical gander
Printing invented (Coxton)

ll. Early Modem English =

1500-1800 Great Vowel Shift

V. oderm English = 1800-

4. Prove some knowledge of language changes and borrowings by
citing words In current usage which wore borrowed.

5. Recognize examples of borrowings and conjecture as to the
specific erea of influence of these countries. e. political,
religious, Industrial.

6. identify the country of origin of several words borrowed into
English and indicaie the approximate date of borrowing (Using

the O.E.D)

alter drama vacum

cut(v radish royal

count {n) school portion

dike disciple male

educate hymn female
us priest

(Perivaps also speculate as to area of influence in England, e.g.
Q ‘rellglous. political, etc)
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Sample Activiiles:

1. Student will prepare individuai chant indicating examples of
pictograms, ideograms, logograms, including spacific references,
approximate dates, country of origin, elc.

2. Student may be quizzed in savers) quizzés or in one major test,

. following compietion of the unit. Possible questions:
A. Ask student tc reproduce Indo-European “tree”; oither a
gensral view of it, or specifically the “branches” which iead
- tothe English X
B. Ask student to identify three mejor divisions of Engiish (Oig,
Middie, and Modem), with approximate dates.
T 7 3., Alter each division, list major contributing infiuences from
other
2. After sach country’s name, suggast reason for infivence,
o.g., Latin influence in Gid Engilsh direct resuit of Roman
invasion of England; French Infiuance in Middie English
direct result of Norman invasion.

. C. Apk students to list various borrowed words into Engiish and
.~ clte spacific area of that country’s intiuencs, e.g., Lalin words

“bishe,” and “minister” borrowed into Old English =
rEollalouo Influence from Reman Catholicism brought into
ngland. - .

. D. In possible essay exam, student would discuss major
* changes in language from Oid Engiish to Middie English, or
, from Middle > Modern, by citing word order, spelling
conventions, vocabulary, etc. or
- é Teacher can let student read a passage from one time period
and ask student to speculate as 10 the approximate time
{ period, by his knowiadge and awareness of the speiling, word
order, eic. -
3. How many languages currently Infiuence modern English? Give
oxampies of this infiuence. is thia the same in ali English
speaking countties? How do you know?
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ENGLISH/SEQUENLE li

SEQUENCE - !
Oulline Of Sequence N
First Somealer
Soclel Studies
Unit | Colonlalism 1620-1760
Unit i Federalism 1760-1820
Unit il Expansionism 1820-1850
Second Semaster
Socisl Studies
Unit IV  Reglonalisny  1850-1885
Contlict
UnitV  Reconstruction 1885-1870
Unit Vi industrialization 1870-1900
Urbanization
immigration
Unit VIl imperialism 1865-1906
Unit VIt Progressivism  1900-1915
Unit IX  World War | 1015-1920
Unit X  Rowring 1920-1920
’ Tweanties
Unit XI Depression &  1930-1839
New Deal
Unit Xit  World War il 1940-1045

English
Puritanism
Neo-Classicism

Earty Romanticism
1820-1880
Gothicism
Transcendentaiism
1835-1860

English

Later Romantictam/
Exoticism, 1840-1878

Local Color/Realism
Realism (1885-1900)

Pragmatism/Naturalism
(1890-1940)
Muckraking/Progressivism

Literature of the irst
World We.

Lost Generation

Depression/Social
Criticism

Literature of the Second
World War

[y




Notes:

1. Before beginning sach unit, the teacher shouid examine the list
of suggeated activities at the end as weli as the list of unit
activities to decide on which would be most effective ani
appropriate at that time.

2. The writing component is on-going. it should not be considered
a8 a single unit.

3. The humanities component is on-going. It should not be
considerad as a single unit.

4. We try o avold recomirending specific books or pamphiets
although there is a bibliography in the Teachers Handbook.

Genzral Objectives For Sequence il (English)

1. To enable students 1o see the American Arts as a reflection of
Americs s past and present events and values.

2. To assiat students in developing their multl-cuiturai awareness.

3. To increass the student's awareness of the human condition:
rights and responasibiiities, pride and suffering, understanding
and prejudice.

4. To develop a keener abliity to analyze the arts and to appreciate

_the American literary and culturgl heritage.

590 explore the reactions of world writers, painters, and
composers to human hopes and fears in time of revolution and
war.

8. To continue to expiore the universality of man especially as
evidencad in the works of American minosities of globai origins.

7. To assist student in understanding philosophies which undertie
multi-national values.

8. To improve and develop oral and writing skilis in exposition and
to encourage personal (L.e. creative) expression

9. To enable students o see foreign literary and historical
influencea in American literature.

10. To increase student understanding of the literary forms of
biography, essay, novel, poelry, short story, and drama.

11. To provide a list of literary Jevices and terms that students can
recognize wher. found in the short story, novel, drama, and
poetry.

12. To structure opportunities for students to develop thsir abiiity to
perceive content and speech techniques by listening to oral
presentations and evaluating them.

“riumanities - An Interpolation into the SS/E Currlculum”

Humanities is a record of man's variegated seaiching foi e truth
within as well as beyond his own experiences. As = study I records
the attempts of the human species to expreas and to craate in many
modes. The areas listed below will be inserted and integrated
historically and/or functionally In the SS/E components of the Giobasl
Education curriculum and, where possible, in other com.ponents. This
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integrction wilt be as Informal as possible to permiit as much esthetic
spomtaniety and student involvement as possible.

For a valustie aducation that truly opens the students’ minds and
also stimulztes further growth, several levels of experience are

NeCessary:
The studsnts participate in the art-making or performing, In

activities suitad to their own ages, time and piace. .
The studeni=. see or hear abcut similar experiences of others tom
differen: settings. -

The stucents try out @ new form from an unfamitiar culture.

The students tak atout why peopie do that particular art activity
mdwhyoominpoop‘edomnw‘wnwmncemlnphcuin
time.

The stucents continue to pacticipate both as sudience and as
arlists In a widening range of arts activities.

General Oblectives: The stuoont will:

1. Study ine principies of worid mts and their operation in the
everyds; world (rather than simply “appreciate”)
to, and initia‘e creative expression.

alternate uses of leisuny time.
Boublﬁopou:%oruundmnnwmqmﬂonamdshow
how artists have attemptod to answev tham.
Know whet is meant by “taste” in the wts.
Have a firm background in the elements of artistic function,
medium, and organization.
Be able {0 relate given works of art to the cultural period within
which thay were created.
Reconnize humanity's effect on the environment.

® N SR AWN

Spaci®’c Objectivea: The student wiil:

1. ldentity and define subject and function in individ.ial works of art
relative 10 sources of subject inatter in literature, at, and music
with examples.

2. identify and define medium in art relative to:

Sculpture

»

TonmOO®
3
:.1
»

i. 8iik Screening
3. identify (by sound) and describe medium In music relative to the:
A 8

14
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Identify and describe the media used In

A. Dance

8. Theater

C. Opera

D. Cinema

E. Television

Demonstrate his knowledge of organization In specific works of:

A. Music - by describing rhythm, melody and timtre,
counterpoint, harmony, scale.

B. Visual arts - by describing line, color, pattein, texture,
composition.

identify and describe the architectural elements cf arch, post and |

lintel, vault, dome, buttress, truss, cantilever.

Describe given architectural styles in their historical perspective.

Respond to the question “What makes this work of art great?” by

making a supported judgment.

Identify resources which meet aesthetic-humanistic needs.

General Activities: Students will demonstrate participation In the
ants by:

Attendance and evaluation of a concert, film, T.V. program.
A visit to a museum.

Submission o the teachsr of an orlyinal work of ar'.
Listening and describing on paper personal reactions to

recordings.
Demonstrating the use and musice! literature of a given musical
instrument.
identifying on a chart rhythmic patterns, melodic lines of a work
of music.
Setiing an original poem to music.
Visually Hilustrating the imagery of ariginal iiterary works.
one artist for an in-depth study.
Prasenting an A/V analysis of an artist 10 the class.

. Organizing a balanced concent of student talent.

. Participating in such a concert.

. Charting a visual work of ant with analysis.

. Preparing a preaentatior on cemmunity architectural planning.

Presenting en A/V analysis of an unusual community building.
Demonstrating various aspects of the dance.

. Reading poetry selections.

as 15




Unit | - Puritanism - 1620-1760

Specific Objectives: The student will:

1. Recelve background information on early American literature and
be able to reiate it to early American history.
2. Read and react to literature which reveals the puritan philosophy
by such euthors as Willlam Bradtord, Cotton Mather, Jonathan
3. Read and anslyze the poetry of such Puritan writers as Ane
Bradstreet, Michael Wigglesworth, Edward Taylor.
4. Read and compare Iiterature which reveals the Puritan philosophy
by writers other than from the Puritan e
The Scariet Letter - Nsthaniel Hawthone
The Crucible Arthur Miller .
5. Attempt 10 gxatnine non-judgementally characteristics of
A ae social.and religlous values which
«d sharply from ;s national cultures of the times.
6. Attempt a journai/diary over a one-month period in ihe style of
the early American (and Europear) authors.

Sample Activities:

1. The teacher will present oy lecture, discussion, group work or
other technique: ,

A. The early written accounts of coloniai migration to America.

B. The characteristics of Puritanism as a iiterary movement.

C. The life and works nf various Puritan writers such as Captain
John Smith.

2. The students wili read and either discuss orally or analyze in
writing a repreaentative selection from works by American writers
of this period:

Willlam Byrd il
William Bradford
Jonathan Edwards

3. The student will write:

A Apopubuodupontholroonceptof?uﬂtmlsmudoﬁved
from the v:orks of several of the Suritan authors.

B. A letter to the editor of an English newspaeper that discussea
sorae of the conditions of colonisl life that have been omitted
or misrepresented by Captain John Smith in his
“advertisement” in English newspapers.

4. The student witl read end either discuss orally or analyze In
writing a selection of the writing of at least one of the following
foreign suthors:

John Milton - Paradise Lost -
Dante Alighieri - The Divine Comedy
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Unit H - Neo-Classicism - 1760-1820
Specitic Objectives: The student wiil:

1.
2

Percelve this movement as a literary and philosophical outgrowth
of Puritaniam and bs able to describe this.
Receive the background Information regarding American
revolutionary period and relate it to the 'iterature of the period in
examining such documents as:

The Declaration of independence

selections from The Federalist papers

The Conetitulion of the United States

Washington's Farawell Address

Paine’s Common Sense, The American Crlsls
Compare America’s concept of freedom and democracy with
eariler works by global writers: Plato, John Locke, John Stuart
Mill and react in disc-ission and/or writing.
Read and analyzo the poetry of Philip Freneau to sea him ac a
bridge between neo-classicism and romanticism.
Be able to compare selected writings of American Neo-Classic
writers to selected writings of such European authors as:
Addison, Pope, Swift, Dryden, Voltalire.
In a group, attempt to write thelr own Global Education
“Constitution” on the basis of the European or American or
anclent statements of rights which they have examined.

Sample Activities:

1.

The teacher will present (in various ways):

A. The early American historical documents - «heir significance
and structure.

B. The characteristics of Nec-Classicism as a literary movement.

. The students will read and either discuss orally or analyze In

writing representative selections from the following Ame:ican
writers:
Benjamin Frankiin
Thomas Paine
Thomas Jefferson
George Washington
Students will read and either discuss orally or analyze In writing
a selection of the writ'ng of at least one of the following foreign
authors and compars it to the works by American authors.
. The Republic - Plato
On Liberty - John Stuart Mill
Two Treaties on Govemment - John Locke
Guiliver's Travels J nathan Swift
"“A Modest Praposal” - Jonathan Swift
Candide - Voitaire
Democracy in America - Alexis de Tocqueville
Utopla - Sir Thomas Moore

Tommoom>

a7



Unit 8l - Part A - Romanticism/Gothiclam - 1820-1850

Spoemc Objectives: The student wilt:

1. Perceive this movement as a literary and philosophical,
wwmmmmcmwmmmmanomuc
Movement and be abls to describe this.

2. Be abie 10 relate the feelings and bellefs of America’s Early
National Period t0 those found in the iiterature of the sarly
American Romantics: Washington kving, Willlam Culien Bryant,
and Edger Allan Poe.

3. Be able to compere selected writings of Byron, Sheliey, Keats,
and the romantic poets of Engiand’s Romantic Period to those of
American Romantic writers.

4. identity the moods and development of Gothicism as a sub-
element of Romenticism raflected in stories by Poe.

5. See the logic development Gt the ratiocinative tale as

- Incorporating the logic of Neo-Classicism and the mystery of
Romanticiam ae found in the works of Poe and Arthur C. Doyle.

8. Attempt {in writing) either a short, short story, or a description of
mood in the style of Poe or Doyle.

Sample Activities: The student wiil:

1. Read and either diacuss orally or analyze In writing representative
selections from the following American writers:
Washington lrving
Wiillam Cullen Bryant
James Fenirore Cooper
Edgar Allan Poe
2. Read and either discuss orally or analyze in writing a selection of
the writing of st lsast one of the following foreign authors and
comnzre it to the works by American authors that the students

postry of Lord Byron
. poetry of Percy B. Shelley
. poetry of John Keats
rankenstein by Mary Shelley
storles of Arthur C. Doyle

om)g
i’%‘?g

3;

w
>3
2

Romantic or Gothic writers.
_ B. A composit'on on one element of Romanticism found in the
work of art.
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Unit it - Part B - Transcendentalism - 1835-1860

Specific Objectives: The student wili:

~ 1. Percsive this movement as a continuation of Romanticism and a
continuation of the sentiment against Puritanism and Neo-
Classicism snd be able to describe this.

2. Be able to trace the connection between idealiats of the
Transcendentalist period and today.

3. Read and be able to answer test tlons on the writings of

4. Compare Thoreau's concept of civil disobedience with those of
Gmmmmmmmmmwwlmaww

conclusion evaluating the personal signi for him/her.
5. Read the poetry of Wait Whitman in terms ¢ siements of
Transcender.talism that might be contalned n and be able

to shswer tes! questions on selected poems.

Sample Activities: The student will:

1. Read and elther discuss orally or analyze In writing representative
selections from the following American writers:
Ralpli Waldo Emerson
Henry David Thoreau
Walt Whitman
2. Read and discuss the following works by cther notable figures
who have expressed themseives on human rights:
A. Celections by and about Gandhi on civil disobedience.
B. Selections by and about Martin Luther King on civil
disobedience.




Unit IV - Later Romanticism - 1840-1875

Specific Objectives: The student will.

1. Perceive this periori as a continuation of the earlier Romantic
movement and as 2n alternative to the Transcendental period and
be able 0 describe ihe difference.

2. Read and be able 10 answer test questions on the Romantic
poetry of Longfelic w, Holmes, Lowell, and Whittier.

3. Be able to draw specific comparisons and/or contrasts between
American Romanti:: soetry and the Romantic poets of England.

4. Read representative selections from the American Romantic
novelists, Hawthoi:e and Melville, and compare literary
selections to Danle! Defoe and Sir Waiter Scott - evaluating thelr
significance In perconal terms.

5. Having studled th= techniques of Romantic poets, write at least
one poem of his/ber own and expiain why It is *Romantic.”

Sample Activities: The student will:

1. Read and either discuss oraily or analyze in writing representative
selections fror ths following American Writers:
Henry Wadswoith Longfeliow
Oliver Wendell  :olmes
James Russell Lowell
John Greenleay Whittler
Nathaniel Hawthorne
Herman Me'ville
2. Read and either Liscuss orally or analyze In writing a selection of
the writing of at i=ast one of the following American authors In
column A and coinpare It to the writing of at least one of the
European authors in column B:

Column A

Nathaniet Hawihorne: The Houlé of Seven Gables
The Blithedale Romance
Herman Melvilla: Moby Dick
Typee
“Blily Budd”
Louisa May Alcott: Little Women
Column B
Daniel Defoe: The Adventures of Robinson
Crusoe
Moll Flanders
Sir Walter Scott: tvanhoe
Jane Austin: Ssnse and Sen:bility
Pride and Prejuuice
Chariot. Bronte: Jans Eyre
Emily Bronte: Wuthering Helghts
Wiiliam Maxepeac -
Thackeray: ) Vanity Falr

o0
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-haries Dickens: Oliver Twist

A Tale of Two Clies
Auﬁmmc«mm %o:aum:'duum

andee Dumas: Count of Monte

The Tives Musketeers
Robert Louls Stevenson: Treasure leland

Dr. Jokyl and Me. Hyde
Rudyasrd Kipling: Kim

Captaing Courageous

3 Scuchoutmmhadimsorﬂlyau\dyulnwmma
sslaction of writing cn civil wars.
4. Write:

A. A major paper paper comparing and contresting the concepts of
Romanticism seen in American writers with forelgn romantic
writers.

B. Abookroponioruchonhonovdcmnnhoatudomm
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Unit V Local Color - 1865-1806

Speoific Objectives: The student will:

1. Perceive this movement s a literary and phiiosophical outgrowth
of Romanticism and Nationalism and be able to describe It.

2. Read-aloud and respond In ciass to selections from suthors of
various regiona of this country such 28 Mark Twain, Bret Harte,

Lanier.
the writing of American regional writers to othes global
wdmdmwmtmwiodmdnuchapasondconciuoton.
. Demonstrate |:ya sbility to perceive the relationship of literary

minority Amevicans.
8. Choose a locale (preferably in Michigan) which s/he has visited
ond describe it in terms of unique and local color.

Sample Activities:

1. The teacher will give a lecture on:
A. The characteristics of local color of regionalism.
B. The different literasy regions of the United States.
C. The life and works of various iocal colonists.
2. Students will read and either discuas orally or analyze in writing
representative selections from the following American wilters:
Samuel Clemens
Bret Harte
3. The studen® will read and sither discuss oraliy or analyze in
writing, & novel or detalls of local color from the following list:
A. Mark Twain:
The Adventures of Huckliebery Finn
The Adventures of Tom Sawyer

C. Witlie Cather:
Death Comes for the Archbishop
D. Selected stories by O.Henry
4. Students will write a major paper on local colos o reglonalism
based on writings of such writers as Kamala Markandaya, Yukio
Mishima, Khushwant 8ing, Yasunarl Kawabata.




Unit VI - Realism - 1870-1900

Specific Objectivas: The student will:

1. Percaive this movement aa a {iterary and philosophical outgrowth

of Regionaliam and be able to describe it.

Be able 10 identify the characteristics of Realiam as a continued
reaction againet lolem. )

Be able 10 identify the characteristics of Pragmatisi.. as a
philosophical outgrowth of Reallsm.

Read and react to a representative aslection of late 18th century
American writers.

Compare the characteristics of the American Realism Writers to

their British counterparts: George Eliot, Thomas Hardy, Joseph .
Conrad, Charles Dickens, and Henry Fleiding. “

Sample Activities: student will:

1. Read and either discuss orally or analyze in writing a salection of
ot least one of the following American authors in column A and
compare it to tha writing of at least one of the foreign authors in

- N T

column B.
Column A
Mark Twain: The Glided Age
Thornton Wildar: Our Town
William Dean Howaelis: The Rise of Slias Lapham
Wiila Cather: O Ploneers!
My Antonia
Edith Wharton: Ethan Frome
The Age of innocence
O.E. Rolvaag: QGlants in the Easth
Richard Henry Dana: Two Years Before the Mast
Conrad Richter: The Trees
Column 8
Thomas Hardy: Far From the Madding Crowd
Rsturn of the native
: Tess of the D’Urbervilies
George Eliot: The Mill on the Floss
Sllas Mamar
Joseph Conrad: Lord Jim
Youth
Nordhoff and Hali: Mutiny on the Bounty
Henry Flslding: Tom Jones
Solections from Rudyard Kipling
Henrik Ibsan: A Coll's House
Hedda Gabler
Leo Tolstoy: War and Peace
Anna Karaninag
Fyodor Dosloyevsky: Crima and Funishment
The Brothers Karamazov
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Anton Chekhov: Tiwee Sisters

B

=

84

. The Cherry Orchard
2. Write a major paper comparing and contrasting the concept of
: Realism seen in American writers with foreign realistic writers.

Rt



Unit VIl - Naturalism - 1900-1940

Specilic Objoctives: The student will:

1. Perceive this period as a literary and philosophical outgrowth and
continuation of a merging of Reeliam, Pragmatism, and
Determinism and wili be ablo to descrjbe the similarities and
differsnces.

2. identify the characteristics of Naturalism as a 1. ‘losophy of
literature.

3. Be able to define determinism snd its sub-forms (natural,
sclentific, psychological, economic, social).

4. Read and summarize several articles by Darwin, Freud, Menx, and
Comte for t:e background information needed in understanding

+ 4 ihe determinism underlying-Naturalism in American literature. _

5. Recd Tepresentative selections from the naturalist writings of
Stephen Crane, Jack London, Frank Norris, Theodore Dreiser, and
Sinclair Léwis and compare them with works of the European
Natupalist wriiers: Zola, Baizac, Flaubent.

8. Find works of art which show clear characteristics of Naturalism *
and identify these characteristics in the work (fiim, picture,
litarature, painting, etc) as he/she perce’ves them.

Sample Activities:

Student will read and either discuss orally or analyze in writing
selection of the writing of at least one of the American authors in
culumn A and comoare It to the writing of at.least one of the foreign
authors, in columr t.

Column A *
Jack London: . The Sea-Woll
White Fang
Frank Norris:  The Octopus
Theodorse Dreiser: Slster Carrle
An American Tragedy
Column B - .
Emiie Zola: ferminal
Nana
Honore de Balzac: Pere Qoriot
" Gustave Flaubert: Madame Bovary
D.H. Lawrence: Sons and Lovars
Women in Lo...
Herman Hasse: Demian
Siddhartha

W. Somerset Maugham: Of Human Bondage




Unit VHI - Muckraking and Progronlv?n - 1900-1915

'Specific Objectives: The student will:

1. Parceive this period as a literary reffectior: of the soclal
N conditions ih Am< _..a at that time.
2. Reud selected writings of ths muckrakers: Upton Sinclair, Jacob
A. Riss, Lincoin Steffens, Ida M. Tarbel!
3. Understand the origin and define the ierm “muckraker” and
“yellow journalism” and coliect several examples from current

newspapers. : o
4. Respond in discussion ic the correlation between the literature
of that time period anG the subsequent federal laws and
that were instituted to resolvs some of the problems
tha.. were Drought 10'the forefront by the muckrakers.

Sampie Activities: student will: —

1. Reowéh, read, and write a report summaiizing a representative
selection of the writing of Lincoin Steffens.

2. Read and discuss rally or analyze in writing a selection of the
writing of at least one of the following American authors:
A. Upton Sinciair: The Jungie
B. Lincoin Steffens;, The Shame of the Cities
C. Jacob A. Riss: How The Other Hait Lives

3. Write a paper disqussing the correlatior hetween the literature of
the Progressive period and the subseque:.t federal laws and
programs that were instituted to resolve some of the problems
that were brought wu the forelront by the muckrakers.




Age of Dislliuslonment

Unit IX - Literature of the First World War - 1915-1820

Specific Objectives: The student wiit:

1.

Percelve this period of American literature as the beginning cf
disinusionment by examining the works of severai authors whose
subject matter was WW.I.

React 1o the iiterature of the First World War through discussion
and writing. ’

Read and ularlfy the values contained in a representative
3election of the fiction and poetry of Worid War i by both
American and foreign authors.

Be able 17 iist saveral characteristics of American idealisim that
were prevaient before and during Worid War |.

Be able to percaive the attitudiral change that affected the tone
of American !iterature from one of idealism to dislil_sionment.
Compare and contrast in writing the literary treatment of World
War | between American and foreign authors.

Sample Activities: The student wiil:

1.

2

Explore In the visual media:

A. The characteristics of the Age of Disiliusionment

B The romantic concept of war in comparison with the realistic
concep! of war.

Read ard either discuss orally or analyze in writing at least one

of the foliowing works on World War | by American authors:

A. Ernest Hemingway: A Farewall to Arms

B wiila Cather: One of Ours

C John Dos Passos: Three Soldiers

D. e e. cummings: Tt Enormous Room

Read and either discuss orally or anaiyze in writing a

representative seiection of the works on World War | by foreign

authors such as:

A Erich Maria Remarque: Afl Quiet on the Western Front

8. Alexander Solzhenitsyn: 1914

Read Mark Twain’s story “The War Praye! " is there irony in this

story? Which character is really deaiig with the truth? Doas of

should religion have a par: 1o play in the formation of human

attitudes toward war?

oy
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Age of DisHiusionment
Unit X - Lost Generation and Symbolistic Perlod - 1820-1930

Specific Oblectives: The student will:

1. Perceive this period as a natural outgrowth of a combination of
Fealism, Naturalism, and the disillusionment following W.W.| and

be sble to describe it.

2. Be able to ilst tha characternstics and influences that have
contributed to the disiliusionment of the 1920’s. (Ailen’s Only

Yes

terdey)
3. Read and clarily the valuss contained in d representative
selection of fictions and pcetry by the three groups of “lost

generstion” wrlters:

A. The expatriates in Parls: Gertrude 3:ein, F. Scott Fitzgerald,
Ecnest Hemingway, 6. 6. cummings, vnd Sherwood Anderson
{along with Ezra Pound, T.S. Ellot, and James Joyce).

B. The Greenwich Village writers: Ring Lardner and Sinclalr

Lewis.

C. The Southern group: Robert Penn ‘Narren and Willlam

Fautkner.

4. Focus on the Symbolistic approach to fiction that is evident in
Ermest Hemingway and F. Scott Fitzgerald as representative of
the age end discuss the significance and meaning of symbols In

life. .

5. Read and clarlfy the values contained in the poetry of Carl
Sandburg, Robert Frost, Willlam Carlos William, Wallace Stevens,
1.S. Eliot, 8. &. cummings and others.

Sample Activitias: The student will:

1. Read and either discuss orally or analyze In writing ;apresentative
selections from the following American writers:

Robert Frost

Carl Sandburg

e. 8. cummings
Wiilliam Carlos Witllam
W-llace Stevens

Ernest Hemingway
F. Scott Fitzgerald
Sherwood Anderson
Sinclair Lewls

John Dos Passos
Eugene O'Nelll

2. Read and either discuss orally or analyze In wriling a selection of
the works of at least one of the American authors In Column A
and compare it to the writing of one of the foreign authors in

Coluinn B:

Column A
Sherwood Anderson.
F. Scott Fitzgerald;

Ernest Hemingway:
Sinclalr Lewls:

Winesbuig, Ohlo (stories)
The Great Gatsby

The Last Tycoon

in Our Time (storles)
Main Street

Babbitt




John Dos Passos: US.A.W

Tho 42nd Pezaliel
Tho 8ig Money
T.8. Eliot The Wasteland
Column “B"
Jameas Joyce: A Porirait of the Artist as »
Young Man
Ulyssee
Franz Kafka: The Trial
The Castie
Aldous Huxiey: Point Counter Point
Brave New World
George Bemard Shaw: Man and Superman
Saint Joan
Virginia Wolt: : To the Lighthouse
Hermann Hesse: § .
N and Goldmund
Thomas Mann: The Magic Mouniain

3. Write a paper comparing:
A. Thelr own concept of disillusionment with the writing of tha
authors of the 1920's,
B. And contrasting the concept of the iost generation uon in
American writers with foreign lost generation writers.
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CN
Age & Disilusionment
Unit Xi - Conformity, Depression, and Criticism - 1830-1940

Specific Objectives: The student will

1. Peicelve this period as # continuation of the dislilusionment of
the 1920's and be able to expiain why.

2. Be able to list the characteristics and influences that have
contributed to the depression of the 1830's. {Allen’s Since
Yostorday)

3. Traoe how the litarature of the period is drasticaily influenced by
the economic and social events of the period.

4. Read and respond personally to a representative selection from
the foliowing authors: John Dos Passos, James T. Farreil, Wiliiam
Faulkner, Thomas Wolte, Eugene O'Naeill, Ernest Hemingway, and
Jm Steinbeck, attempting to isolate the vaiues contained
t n.

Sample Activities: The student wili:

1. Read and either discuss orally or analyze in writing representative
selections from the following American writers:
John Steinbeck
William Faulkner
Thomas Woilfe
Tennesaese Williams
Peari S. Buck
2. Read and either discuss oraily or analyze In writing a selection of
the works of at least one of the American authors In column A
and compare it o the work of one of the foreign authors in
column B:

Column A
Ernest Hemingway: The Fitth Column (piay)
For Whom the Beli Tolls
Pearl S. Buck: Tivs Good Earth
Willism Fauikner: The Sound and the | ury
As | Lav Dying
Thomas Wolfe: Look Homeward Angel
James T. Farreli: The Young Manhood of Siuds
, Lonigan
John Steinbeck: in Dublous Battie
Of Mice and Men
Tha Grapes of Wrath
T1.8. Eilot Four Quartets
Column 8
Siegfried Sassoon: Memoir of a Fox-Hunting Man
Memolr of an infaniry Officer
Jean-Pauli Sartre; Naussa
Graham Greene: 8righton Rock
Andre Malraux: The Royal Way
Federico Garcla Lorca: The House of Bernarda Alba
Seleciions from the Notebook of Aibert Camus
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Unit XH - Literature of the Sacond World War - 1840-1945

Specific Objectives: The student wilt:

1. Parceive this period as a literary reflection of the social upheaval
and universal chaos that is depicied in the works of several
authors whose subject matter was World War it.

2. Raact to the literature of the Second World War through
discussion and writing. .

3. Read and clarify the values continued In a representat
selection of.the fiction and poetry of World War Il by both,
American and foreign authors.’ ‘

4. Compare and contrast in writing the literary treatment of World
War Il between American and foreign authors. )

Sample Activities: The student will:

1. Read and discuss oraily with their parents and older friends the
even's described in the following works on World War |l by
Amen-an authors. They will then share these perceptions in

claas Jiscussion.
Norman Maller: The Naked and the Dead
John Hersey: Hiroshima
Joseph Heller: Caich 22
Kurt Vonnegut: Slaughterhouse-Five
Jamas A. Michener: Talas of the South Pacliic
Leon Uris: Armageddon
Exodus
Edward Latimer Beach: Run Sllent, Run Desp
Alisiair MacLean: The Guns of Navarone
HMS8 U
Herman Wouk; Winde of War
Caine Mutiny

2. Read and either discuss orally or analyze in writing a
representative selection of the works on World War |l by foreign
authors such as:
< §ir Winston Ch.y-=hill: Thn Oa Storm

Pierre Boulle; The

Karl Bruckner: The Bomb
Jack Higgins: The Eagle Has Landed
Evelyn Waugh: The

Otficers and Gentlemen
The End of the Battie

Alexander Solzhenitsyn: A Day in the Life of ivan
Denisovich
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Suggesied Activities - Sequence Il (“English”)

1.

2

10.

1".

12.

Deacribe the settings of an American and & non-American novel
and their etfects on the characters in the plots. Make a list of
positive and negative effects.

Given any novel or piay you have read that deals with methods of
controiling the human mind, identify thezs methods and show
how they change the main character for good or bad.

After viewing four or five TV programs for two or three woeks,
evaluste them by producing a TV guide that indicates (1) the
nature of each program, (2) the audience for whom It is intended,
and (3) your critique of the program.

After viswing selected photoe and/or listening to recordings of
dramatic scenes, analyze any reactions you had by listing those
ideas or emotional sensations Zhat lad to your response.

From literature and from other forms of artistic expression (art,
music, etc), find and describe examples that iliustrate at least
five aspects of minority culture that are distinctive.

From your reading and from other observations (photos,
television, fiims, records), suggest at isast four specific examples
of how minorities have used the weapons of humor or creativity
against raclalism and inditierence.

. Given examples of common propaganda devices, classify them

a3 being associated with (1) name-caiiing, (2) glittering
generalities, (3) transfer, (4) testimonial, {5) piain folks, (6) card-
stacking, and (7) band wagon.

Given sxamples of common propaganda appeals, classify them
as being associated with (1) survival, (2) safety, (3) beionging, (4)
prestige, of (5) fuifiliment.

Having identified the primary motive of a particular propagandist,
classify the motive as showing (1) littie concern other than for his
or s group's welfare, (2) about 88 much concern for others as
for Ms or his group's welfare, or (3) more concern for others than
for his or his group's weifere. Glve a bile! explanation for your
classification.

Develop a propaganda cempeiq for or against a apecific giobal
activity. Your campaign muat raake use of at .z two of the
common propagenda devices and at least one of the common
propaganda sppeals you have been taught.

Deveiop a short panel discussicn (15 min) on the possibiiity that
soclal values in America are controlied or at least manipulated by
T.V. producers and advertisers. Cite examples and research to
prove your points.

Evaluate the performance of a moderator in a discussion with
respect to the following: (1) giving evidence of being weli
prepared on the discussion topic, (2) asking questions that start a
discussion and keep it moving, (3) holding back his own opinion,
{4) keeping the discussion to the point and pacing the
discussion. (5) bringing the discussion to a conciusion within the
aliotted time, and (8) summarizing wkat was diacovered of
learned during the discussion.
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13.

14.

15.

16.

18.

19.

21.
22,

23.

moom»s

Practice and prosent a five-minute reading of humorous prose
selections from various world cultures showing similar or
ditferent senses of humor. Your reading will be judged on (1)
volume, (2) rate of delivery, (3) pitch, (4) gestures, (5) body
and (8) variation of mood. ,
something sald or written that brought about a definite |
in your behevior. Write a brief nasrative of what happenad ‘
you change, including the following points.
rcumatance of your life at the tims of the change.
What it was that was said or written.
How it was sald or written.
Who said or wrote it.
What the change in your behavior was.
. How long the change lasted.
Explain each of the following techniques used by film makers
and relate each to the process of communication: (1) framing, (2)
long long-shot, (3) long-shot, (4) medium ahot, (5) close close-up,
(6) close-up, (7) motion, (&) camera position (angie), (9) facial
fuatures, (10) background, (11) contrasts, (12) editing, (13) montage,
(14) lighting, (15) color, (16) music, (17) sound effects, (18)
commentary, (19) dialogue.
Make an annotated list of flims which you believe would be
meaningful to high school students in a fiim-study course.

i

i

Q

-n

. Explain eath of your choices.
17.

In a working group, produce a brief 1lim of one of the following:
A. A commercial or a parody of a commercial.

B. A Jocumentary on a current topic.

C. Anart film.

D. A narrative film with a serlous theme.

Choose any two works o* literature that contrast: one that
pictures the future world as a utopia and the other that gives the
opposite impreasion (a “dis-topia”). Show how sach deals with;
(1) treedom of the ir.dividual, (2) the family unit, (3) aducation, (4)
government, (5) work, and (6) lelsure time.

Find and comment on pcems or songs which show man's
sensitivity or indifference to his feliows or to his environment.

. Demonstrate man’s sensitivity to people and to his environment

with cartoons, photngraphs, or pictures and wiih nawspapars or
magazine clippings.

Discuss soclal values and aviis that cause corruption or make
some people victims of thelr society.

Recognize definitions of each of the following terms oiten used
in reference to minority groups and recognize one exampie of
each of these terma: (1) prejudice, (2) stereotype, (3)
discrimination, (4) bigotry, (5) racism, and (6) intolerance.

From minority poetry of your own selection, identify at least
three universal themes dealt with that are common to human
experience (such as love, grief, and search for seif) and Cescribe
how the poet individualizes the theme In his poem
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.

3.
J2.

g

Write a one-page essay describing a situation in which you are In
& minority. Deacribe how you feel.

Having read sn American short story, poem, novel, or play that
deals with war, describe two attitudes toward war which are
revesied by the thoughts, speech, and/or action of two dissimilar
characters.

Re-write in your own words (paraphrase) a poem or other literary
pessage {rcm non-American iiterature that deals with war.
Choose one that Is particularty striking for you.

Give a literary work that deals with people in a particular soclety,
identify in the makings of that society examples of the foliowing
siements: (1) political elements, (2) economic elementa, (3)
educations! elements, (4) leisure time or avocational elernents, (5)
soclal elements, and (8) spirituai or religious elements. For
example, a competitive grading system |s an educational element
in our civilization: the stock market and the graduated income tax
are economic elements.

Choose tv:o characters in a literary work about human soclety
that you have read and evaluate their general behavior as
consistent or as inconsistent with the following definition of
civilized behavior: “Civilized behavior Is the extent of concern
one's actions show for the welfare of other people.” In a
sentence or two expiain your evaluation of the behavior of each
character.

Given stories, noveis, and plays about young people with a
growing awareness of what it means to be an aduit, (1) identify
the eiements of the aduit world of which young people are
becoming aware, (2) describe the events that produce this
growing awareness, and (3) describe the reactions of young
people to their growing awareness,

Having classified elements in the makeup of a particular soclety
dezcribed In novels and plays th it you have read, determine
those that encourage civilized behavior, those that discourage
clvilized behavior. As a guide, use the following definition of
civiiized behavior: “Clvilized behavior I8 the extent of concern a
person’s actions show for the weifare of other people.”

Evaluate the BBC fiim "The Blue anc Gray” and other selected
fitms In a critique a la Time or Newsweek.

Present a slide/prasentation/discussion on the beginnings of
American and other nations’ history via the daguerrotype or other
antiquated method of recording events and people.

Trace "pop” romanticiam in scngs. Show, by glving examples,
how the pop song becomes a giobal language.

. identify main figures in the deveiopment of American art. After

looking at a collection of siides, identify artist and work. Trace
European, African, Orlental Influences (e.g. impressionism,
cubism).
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Readinge: Selected By Toplc

Theme Anwrican

Wer Rad Badge of Courage
Farewell to Arms
Catich 22

Man & God

The Land &
Mans' Struggie

) Role of Women

The Picaresque

The Worid's
Chorus

Short Stories

The Future

+ Selected War Poetry

J.B.

Grapes of Wrath

The Jungle
Native Son
Glanis In the Earth

Scarlet Letter
Portrait of a Lady

Huck. Finn
Catcher In the Rye

Our Town
Death of a Salesman
Glass Menageris

of Hawthorne, Poe,

Twain

Player Plano
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World

(Remarque) Al Quiet on
Westem Front

(Solzhenitsyn) A Day in
Lite of tven Danisevich

{Kushwen Singh) Traln to
Pakistan

(Wiesel) Night

Book of Job

(Lieweliyn) How Green
Wae My Valiey

(Markandaya) Nectar in a
Sieve

(Flaubert) Madame
(Murasaki) The Tale of
Genji

Don Quixote, Tom Jones,
Lazacidlo de Tormes,
Candide, Monkey
(Arthur Waley's trans. of
Hel Yu Ki by Wu
Ch'Eng.En), Golden Ass
of Apuielus

(Chorus In any Greek Play)
(Pirandgiio) 8 Chars. In
Search of an Author
{King Shudsaka) The Toy
Cast (found in Trad.
Aslan Plays)

Panchatantra
1001 Mights
Canterbury Tales
Decameron

(Zamiatin) - We

(Huxiey) - Brave New
World

{Orweli) - 1984
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AR A

ENGLISH/SEQUENCE Ili

CENPPELN

10,

8

4882 Sku83

Historical Concepts: Futuriem & Government

introduction to Futurism/Vocabulary of Futurism
History of Futurism
How the Future Became Foreboding

(Gioba! lasue #1)
Basic Principies of Futurism

The
The Terrors of Tomorrow: Reedties and Bugaboos
The Shape of to Come

Methods for Studying the Future (Trends, X-index
Matrix, Future Wheele, Tree, Deipl Method, Scenarios)

.~ Future Values

The Uses of the Future

Futurists end Their Ideas

The Futurists and Their ideas

Socio-Political

(Global lssues #2)

Futurist Articles: “The Human Races Who Live in “hat Lovely
mww‘ “Future Values for Today's Curriculum,” “Future
Animal Farm (Orweil)

Lord of the Flles (Goiding)

“Utopla, Dream or Reality?"

Alas Babylont (Frank)

1999: “The World of Tomorrow”

1084 (Orwell)

1909:; “Work in the Year 2001”

Brave New World (Huxlsy)

(Globati issue #3) (Great Lakes Model U.N.)

Death of Everymom (Towell)

Hamiet or Death of s Salesman (Miller)

Biotogical/Ethical .

“is Anyone Out Thers?”’

Eootopia (Callenbach)

“Science snd Human Values”

The Terminel Man (Crichton)

1908: “Projecisd Developments Related to Medicine”

Desp Range

Technological

“We're Being More than Entertainad,” “The Murder”
(Qlobal issues #4)

R.U.R. (Capek)

h Robot (Asimpw
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33.  “Humaenity vs. Flct'on™/1908: Architecture Beyond 2000"
30. Conclusione: Problem Boiving: Adaptation to

© FouBame o

WEEK UNIT SOCIAL S8TUDIES

1. {  Historical Concepts

% Political Philoaophers

4,

5

6. {Global issue #1)

1

8

9.
10.
1.
12, Other Political Concepte
13.
14.

15. I Socio-Politica

{Global lssue #2)

16. Inter-Nation Simulation (INS)

17. -

18.
18.
20.
21, Urban Environmenta: Past, Present, Future
22. Architecture: Form and Function
23.

24,

25, (Global issue #3 (Great Lakes Model U.N.)
26.
27.

il Biological/Ethicat
28. Biological Ethical lasues
29. Examples of Moral Dilemmas in:
30. ¢ Community Life & Health
. ¢ National Affairs
3z ¢ Inlernational Issues
* Sclence

3. iv  Technoiogical - Public & Private
M.
35 (Global issuas #4)
36.
a7
38.

9. Conclusions: Advantages dangers, spin-olfs
40. Final Exams
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ENGLISH/SEQUENCE Il

Qeneral Objectives: The student will:

1.
2

3

o -

e ~o

10.

1.

Explore, evaluate and choose among future life styies.

Examine inter-relationships between social, biologicai, and

technologica! trends In the past, present, and future.

Perceive the interdependency of the peopie and systems of the

global community.

improve ak.l‘l’ll‘w in critical thinking, basic research, techniques, and
ng.

Be prepared 1o meet the standards and requirements of freshman

composition In university and/or clear communication in other

writing experiences.

Identify tuture danners and opportunitles.

Examine the ideas of major futurists and the methods of

futuriem.

Become aware of the concept of change.

identity possible modifications in human behavior necessayy for

the future.

Be able 1o formulats 3 or 4 fundamental human questions and

show how global artists have attempted to answer them.

Recognize humanity's potentially positive and negative effect on

the environment.

introduction (4 weeks)
Specitic Objectives: The student wiil:

1.
2.
3
4.
5.

List and explain 10 future values for education.

Nams and explain the main ideas of 3 prominent futurists.
identity and be able to use five futurist techniques.

Acquire and be tested on a vocabulary list for futurism.
Examine methods of problem solving and use these methods.

6. Explore the reiationship between fuiurist techniques and

personal life planning.

s-mpl’ Aclivities:

1.

Using problem-solving methods (from hand-outs on futurist
methods) students will attempt solutions to specific given

problems.
Examine a list of future trends. Expand this list with your own

ideas.

Examine the hand-out “Toward a Dictionary of Futurism.” Over a
period of one card-marking, add as many new futurist ierms (and
their explanation) as you can find; finaily, consolidate ali the
suggestions of the class in one pamphiet.
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4 Try the exercises on personal iife pianning found in *Personali
Li{a Planning: Expanding the Reaim of the Possible” {Futures
information Interchange, University of Massachusstts, pg. 17).

5. What i3 a “futurist?” What is hia/her.defining role? What skiiis
does he/she require? How can thers skilis be faught? Read
about 3 futurists (minimum). Write an essay attempting to answer
the previous questions. (See “What Is a Futurists?” in Futures
information interchange, p. 1).

6. Design a graphic modei for a cultural System showing a picture
of the cuiture as # whole and the interreiationships amung the

parts.

€9
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Tite of Unit - *'The Writing Component*

Gen.ral Objectives: The student will:

1. Acquire a varied writing vocabulary.
2. Expreea ideas clearly, logicaily and concretely In writing.
Organize units of thought systematically into sentences,

and assays. '
Use writing conventiors effectively (l.e. capitalization,
punctuation, spelling, etc.)
Use writing as a functional tool at an acceptable level.
Understand the use of affective power words and use them In
his/her own "creative” exercises.
Write a reaearch paper.

Specific Objectives: The student wiil:

1. Continue to learn how to take notes and how to take essay
exams.
2. Contipue to write paregraphs with:
A. A topic sentence
B. Sentence variety
C. Sufficient support
D. Transitions
E. A concluding sentence
3. Write different paragraph types:
A. Comparison/contrast
B. Chronological order
C. Spatial order
D. Simple listing
4. Become more proficient In those areas Included In the S.H.S.
Criterion Referznce Test, i.e. capitalization, commas,
apostrophes, pronoun reference, etc
5. Continue to write three part papers developing a single Idea:
Comparison/Contrast
Cause/Effect
Advantages/Disadvantages
6. Explore the use, the icols, the techniques of research and
write a formal rescarch paper.
7. Altempt those areas of writing known as "craative” or “aftective”
In their modes of expression.
8. Develop a larger writing vocabulary.

*Note: While this unit appears to be a continuation of the writing
skitis begun In the first sequence, thare are additionat skills and
activities whi. Y make It a sultably culminating writing experience for
the high school graduate.

N s W)

7()
70




-
Sub-Unit: Expository Writing - The Three Part Paper
Time: 3 Weeks

Specific Objectives: The student wiii:

1. Study the concept of a three part paper - that |s, lholdeaofan
essay having an Introduction, body, and conclusion.

Become familiar with the standard introductory funnel (general to
spacific) paragraph with thesis sentence.

Become famiilar with the standard concluding Inverted funnel
(specific to general), paragrapi. J

. Study, then apply the baalcs of outlining in parallel structure.

Usé tranaitions In-writing.

Study the necessity 6f having the paragraphs in an essay cchere.

Sample Activities:

1. The student will write 2.1 outline of an expusitory paper, which
outline will contain paraliel structures.

2. The student will write a thres-part expository essay containing:
A. An introductory paragraph (general to specific)
B. A cisarly-stated thesis.
C. Standard middie paragraphs.
D. A ~nancluding paragraph (specific to general).
E. Tiuasitions between paragraphs.

eos ©w N
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Sub-Unit: Tha Argumentative Essay
Time: 2 Weeks

Specific Objectives: The student will:
1. Study and recognize the difference between expository writing
and argumentative writing.
Study the purposes of writing argumentatively.
Become famillar with the format for writing an argumentative

> N

0388y.
Become familiar with the concept of pro-cun discusslon in
writing.

Sample Activities:

1. The swudent in class will orally debate an argumentative topic in
class. One half of the class will assume the affirmative side of
the argument; the other halt of the ciass the negative side. This
argumentative debate will serve as an example of the procedure
in the paper. .

2. The students will turn in a preliminary “outline” of thelr
argumentative essay in which they will list thelr thesis and at
tsast three arpuments for and against thelr thesis. Their
srguments should be listed in the order of least importan: 0
most important.

3. The students will write at ieast a three-page argumentative essay
containi~ g the following:

A. A three-part thesis: A beginning “although” or “despite”
clause, a middie main clause and an ending “because”
clause. .

Adequate pro-con discussion of their topic.

At least one outside quote supporting the affirmative side and

one supporting the negative side.

D. An argument pro or con on a specific global issue.

o
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Sub-Unit: The Research Paper
Time: 3 Weeks

Specific Objectives: The student wiil:

1. Write a research paper.

2. Become aware that a great quantity of information may be
oblained through library research.

3. Become tamiliar with the many sources of information that the

library can offer such as; the card catalogue, the Reader's Gulde.

the vertical file, reference books, etc.

Become famillar with the format for writing bihliography cards

and note cards.

Take meaningful notes (on note cards) from librasy rescurce

maleriais and to be able to condense Information.

Become familiar with the process of making a research paper

outline from the materiai gathersd on note cards.

Learn and use the proper format for writing & ressarch paper.

Learn and use the correct format for writing both short and |

extended quotations as thay may cccur In the research paper -

manuscript.

Learn and adopt the proper format for writing footnotes and &

bibliography of source used.

Sampis Activities:

The students wiii spend time in tha library researching a topic for
their papers dealing with one of the topics listed.

The students will compiie a bibliography.

The students wiil take notes on 3 x 5 cards.

The atudents will prepare an outline of their paper.

7he students will writa a five to geven page (n.inimum) research
paper which will inciude proper quotation, footnote and
bibliography form. “
6. Select and research a topic from "Potential Research
Generalization.” (below)

o~ o o »
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Polentle! Research Generalizations
1.

10.
1.

12.

1.
14.

15.

16.

17.

18.

@ N e o s

Nations of tne world are being drawn closer together, in large
part due to the tremendous advancas in transportation and
communications technology. -

in an economically interdependent world, power no fonger
belongs exclusively to nations with miiitary strength, but to any
nation that possesses important raw materiais or industrial
technologies.

Geographic proximity of nations does not guarantee that they
have common goals.

The variety of regions that make up the world both unify and
fragment people of the worid.

An industrial sconomy requires large quantities and a great
variety of natural resources.

The geographic iccation of raw materlals Influences where
Industry develops.

Those who have the most to invest In technological development
are the most likely to benefit from it.

Tremendous changes In science and technology are increasing
the economic disparity between the industrialized, developed
nations and the less developed, predominately agricultural
nations.

Development in sclence and technology during this century have
had new and tremendous affects on cultures throughout the
world.

Technological change during the twentieth century has taken
place so rapidly that much of it has been misused or underused.
Most "third world” natlons, or LDC's are agriculturally based with
a rapidly growing population, most of whom live in impoverished
conditions.

Most of the profitable business activity in the LDC's is
concentrated among a few people, and Is usually foreign-owned
and for exgort to other nations.

Weaith in less developed-countries Is very unevenly distributed.
American companies have found it increasingly advantageous to
expand operations to other countries In order to capitalize In new
markets, just as businesses in other nations have found it
advantageous to establish companies in the United States.
Businesses In an industrialized country are most likely to locate
“market oriented-companias” in other deveioped nations where
there is a large potentlal market for sales.

Business in manufacturing nations are most likaly to locate
“supply-oriented” companies In less developed nations where
there Is an ample supply of raw materiais and labor.

Even If a nation could be self-sufficient In providing all of its
necessities, it would be economically wise to trade with other
nations - importing goods where it Is comparatively

advantageou<
As trade Increaaes among natlons, Interdependence Increases.
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19.

21,

27.

28,

31

The more power a naticn has, the grealter its irvoivement In world
aftairs.

. Foreign policy aftects everyons because trade, defensse, and

travel are foreign policy Issues.

A probiem of foreighn aid for some countrias is their inabllity to
repay on schaduls; when debts are rascheduied, the interes!
accumuiates, which can lead to the need for more loans and
eventusily a dependence upon foreign aid.

The foreign ald by rich nations to poor nations is in the economic
bes! interests of rich nations.

. Uniess nations are willing to give up some of the sovereignty,

intemational organizations cannot have any significant power.

. The United Nations is important because it is a forum for

international lssues In which aimost every nation of the worid Is
representied.

. Throughout history nations have banded together to form varieus

types of ailiances to protect each other from the forces of other
nations.

Most of today's common defense alliances are based on
sgreamaents with either of the two super powers - the U.8.A. or
the U.S.8.R.

The awesome nuclear destructive capacity of the U.S.A. and the
U.8.8.R. appears to have rendered major wars among militarily
powerful nations obsolete, leaving the less powerful nations to
engage In jocalized conflicts with sssentiatly small arms.

Whiie about haif of the world's population is undernourished and
living in some degree of siarvation, a large number of people in
the United States and other atfiuent nations sat 100 much food.

- What peopie generally eat is determined by where they live, and

most food is consumed in the area where it is grown.

For more than the past hundred years, impraved farm technology
and other agricuitural advances steadily increased food
production, but in the past twenty years this production has
leveled off without a corresponding recuction in population
growth.

High production levels of modern agriciiture have been heavily
dependent on fertilizer uae, but the world now faces shorlages of
fertilizer.

Population rates of growth among different peoples of the worid
are directly related to social and economic faciors: as a nation or
srea becomes more indusirialized, urbanized, and affivent, birth
retes tend to decline.

Economic and sociai conditions have a stronger influence on the
rate of population growth than do direct, family pianning, natalist
policies. X

The world's population is presently growing at an exponential
rate, whers the number of years it takes for a given population to
double constantly decreases.

Most people living in the United States are descendants of
immigrants who came to this country in the last 150 years.
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Forced migration, for the most part, has been imposed on
particuler religious of ethnic groups.

Fex' nations are willing to accept new immigrants without
numerous restrictions.

Terroriam Is often a politically motivated act used by members of
muwuomupo with widely different political ard religious view

points.

Terrorist activity generaily is carried out by politically disaffectcd
peopie who feel very strongly about their cause and who see
littie hope in non-violent methods.

Most of the arms production trade Is carried on by the United
States and the Sovist Unlon.

. Arma production ls carried cut as much for political and

economic considerstions by the United States as for military
reasone.

Many nations advocate human rights, but few nations provide for
the rights of all their citizens equitably.

Absolute freedom is an ideal that does not exist in reality.

With the expansion of technology and urban growth, energy
consumption In the world has greatly increased.

The more industrialized the nation becomes, the greater its
energy consumption and poliution of the environment.

Themad poliution is a side-effect of using fossil fueis (ol and
coal) and nuclear energy, placing an ultimats limitation of the use
of these resources.

(Taken ‘rom: What Citizens Need to Know About World Afiairs,
Teacher's Handbook, by Social Issues Resources Series, Inc.,
P.O. Box 2507, Boca Raton, FLA. 33432
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Title of Unit - “Soclological Aspects”
Time: 17 Weeks

Specific Objectives: The student wiil:

-—

Lol o R ]

Examine and discuss sociological trends as found In specific
iiterary works.

Learn basic research techniques.

Do a research project on one of 40 outstanding global! Issues and
present the findings orally or in writing.

Increage his knowledge of the operation of the U.N. as a world
government.

Use imagination stretching writing exercises in the areas of
oxtrasensory perception, the occult, the para-normal, the
futuristic, and the szientific.

Deal critically and analytically with the concept of soclological
change as found in specific given literary works.

Explore alternative lite styles and careers.

Increase his awareness of family interrelationships as a
microcosm of the giobal system.

Sample Aclivities:

12.

Make up a list of utoplas and distopias and their characteristics.

Foliow unlt, “Utopia, Dream or Reality?" as interest holds.

Reed novel, Alas! Babylon, and trace stages of deveiopment for a

new clvilization.

Read Ecotopla, recording the charactesistics of thelr society In

the main goclological and institutional areas.

Choose a research topic from the Iis given and follow through to

the presentation of this topic. -

Develop a vocabulary list for this area.

Assess, via a questionnaire made by students, current teen-age

attitudes toward life rolas In our sociaty.

Contrast the plays Harmlet and Death of Everymoin.

Write & 52rlas of ietters (following Al About Letters) to 1J.N.

Missions and Embassies explaining GLIMUN and your needs and

making specific request for materials.

Read “Soclal Inventions: {pp. 139-148 - 1999 The World of

Tomorrow. Use this as a basic document for discussion of

Institutions and invantions of society.

Careers:

A. Research the statistics on job openings to 1980.

B. Read articie “Work In the Year 2001" (pp. 99-10/ - 1999 otc)

C. Chc;o;se one job cluster and research It taking c.ear notes on
cards.

Start reading “Space Colonies: The High Frontier,” pp. 66-74,

1999, or erard O'Neil's complete book The High Frontier.

imagine you are a space colonist. Create a work which explains

your typical day (poem, short story, play. painting, song etc)
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Titie of Unit - “Biological/Ethical Aspects”
Time: 6 Weeks (approx.)

Specific Objectives: The student wili:

2. Attempt to link sclentific developments and abstractions to
soclal development and human values.

3. Explore some of the ethical questions raised by speclfic authors
in the light of blological revoiution.

4. Explore in iiterature (fact and fiction, the topics of death, human
values, and human rights.

5. identity a series of skilis for the future as reflected In the futurist
literature.

6. Experience and evaluate the difficuity of declision-making via
simulated conditions.

7. Determine the difference batween sclence in fiction and other
forms of literature.

8. identify several modifications of human behavior likely In the
next 100 years.

Sample Activities:

. Read “The Flying Island” from Swift's Gulliver's Travels. This s

%ﬂm and evaluate major advances in sclence toward the year

FIS series “Science and Human Values.”

Read Brave New World, 1984, Ecotopla.

If you were to redesign man, how would you do it?

From a given iist of problems and Issues, choose a topic for
smail group discussion and reporting to class. {Follow directions
given)

Do a specuiation exercise on cloning. (See attachment, p. 36
from pamphiet “Gulde to Science Flction”).

Examine chart “Projected Deveiopments Related to Medicine”
(pp 83-4 - 1989 elc.). From time to time, add to this any ideas you
may pick up untii you have a large chart.

an exampie of satire on sclence and education. Why Is this
satire? What siements of socie* * Is Swift criticizing?




Title.of Unit: - “Technological Aspects”
Time: 7 Weeks (approx.)

Specliic Objectives: The student will:

1. ldentify and describe a minimum of four fuilure dangers and four
opportunities In technology.

2. Become more awave of the power of the medla by particlpation In
media evaluators and utllization.

3. ldentify several main trends in technology and the giobal Impact
of these developments.

4. Read imaginative literature dealing with humanity and technology
and respond to this orally or In writing or In another artistic
medium.

Sample Activities:

1. Look hack at the list of trends found In “introduction Unlt.
Isolate and discuss as a group those related to technological
develcpment.

2. Plan and carry out medla coverage of a student “event” for the
Schooi of Global Education or any other projsct.

3. Read Space Walks: Poems for the Moon Age. Now create several
poems of your own on global/technologlcal Issues facing us for
the next 100 years.

4 Using Bradbury's “The Murderer” (In Bantam's The Golden
Apples of the Sun) follow the directions given in “Humanity vs.
Machines” (ses p. 60 of pamphlet, “Gule to Sclence Fiction").

5 Read and summarize for class the lusas of We're Being Mcre
Than Entertained - Robert Cerino.

6 Take a 2 or 3 hour trlp around your clty looking at architecture
and taking observational notes. Next, read “*Architecture Beyond
2000” (pp. 34-45 In 1999 etc.). Finally, list speclfic constructive
recommendations for policy, planning, deslgn, and construction
in your clty into the years of 2000.

7 What might the world of the robot be like? Use the play RU% . v
Karel Capek and let students play the role themsalves.
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Conclusion: Conflict Resolution: Adaptation to Change

Specific Objectives: The student wilk:

1. ideptity methode of resolving conflict.

2. Make a concluding iist of personal adaptations to be made In the
next 8, 10, 20 yeers.

3. Articulate (orally or in writing) the conclusions he has reached
sbout change for the future.

4. Present a report which wili inciude personal, family, local,
national, and Internationai valued goals.

5. Become more aware of personal values, how they confiict in
society, and what constructive conciusions can be reached.

6. Be encouraged to maintain an optimistic attitude toward the
future despite the serious dilemmas facing giobal.

Sample Activitles:

1. Do one of the activities listed on “Culminating Activities.” (see
p. 62 of pamphlet “Guide to Scientific Fiction™).

2. Consider all you have learned these last 3 years. List what
zochm you will have to effect in yourself in the next 5, 10, and

yoors.

3. Future Skills Below is a list of skills that have been suggested as
Important for individual success in the future by Totfler and other
futurists.

A. The sbility to understand computers
B. The ability to form close relationships quickly and to leave
with minimal necessary adjustment.

The ability to solve environmental problems

The ability to get along with peopie from different cultures

The abllity to change bellefs and attitudes quickly

The abllity to change jobs esslly and lsarn new skiils

The ability to desl with rapid change

. The abllity to fill up Increased leisuro time

I. The ability to cops with rapid technological advances
Discuss, in a smail group, which of these skills you think you have
acquired. Which of these is not especiaily important, and which
should be there but aren't?
4. Follow the direction for discussion on Crichton’s The Terminal
Man. (A teacher made hand-out on bioethical corncerns)
5. Fa-examine the discussion notes and hand-outs you have from
the Introduciory unit of Sequence lil. Have you changed any
attitudes, ldeas, or activities since that time? In what way?

Tommoo
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SPANISH CURRICULUM
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FOREIGN LANGUAGE
IN GLOBAL EDUCATION

For some time the teaching of foreign languages in the United
States has been In hibernation. This decline in programs and
enroltment has been due to a number of factors among which was
the inglorious decision by many universities that acquisition of a
second or third language was not an integral part of the *“educated”
person and therefors should be dropped as a requirement. As a
resuit, high schools - always influenced by colleges - cancelled their
requirement. But beyond the question of requirement lurks the
American ego: we are seif-sufficient, we don't need to learn the
languages of others. If they want our business, our tourism, they car.
learn our language. Admittedly, yiven the size of the United States,
many Americans can indeed live thelr lives In this country without
ever having to learn a foreign phrase. international awareness i
recent years however, has changed this attitude a modicum - not
enough for us 16 be wholly optimistic - bul enough to show progress.
Our awareness of globai interdependence, our awareness of our own
national multi-culturalism, our awareness that others in the world
who ha''e learned a second or third language are now cornering world
markets have made us more responsive to the necessity for change.

As we look to what is naeded educationally for such a change in
America, we become aware that the primary need is not 80 much
change in curricuiar structure (aithough that is often necessary) as it
Is change in perception. \What batter academic discipline to destroy
cultural stereotypes, to increase krowiedge about other eihnic and
cultural groups, to teach skills of communication, and to change
attitudes, blases, prejudices than foreign languages?

The acquisition of a second or third languaye then, is a natural
component of a global education. If anything, it should be a goal of a
global education. Unfortunately, as with many obvious *ruths,
realization of that goal is not attained as a matter of course. After
tour years of struggie In the pursult of that dream, we In the School
of Global Education are now emerging with evidence that, irdeed, it
is worth that struggle.

Happily, there is ever-Increasing support for this concept from a
myriad of sources. In January, 1981, Cynthia Parsons went so far as to
suggast in the Christian Sclence Monltor that “every state should ada
a teacher certification requirement of fluency in a second language
as a basic requirement of all educated men and women before they
can Join a school staff.” Further, she staied that “ail presently
employed mono-fingual teachers should be-given thiee years to learn
a second language.” The basic premise of her artitle is that we must
begin now to teach all students a second language. #f such a Utopla
were to be achieved, propo: ants of the gicbal educatignicancept
would multiply with alacrity. In the meantime, ther= are aiready tools
with which to combat Americans’ lack of competei:ce in foraign-

languages.
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As Lorraine A. Strasheim axplained in her unpublished articie for
the Michigan Department of Education, “An issue On the Horlzon:
The Role of Foreign Languages In Global Education”: “Two types of
observations are made concerning foreign languages 2 1 giobal
education again and agaln: ‘Foreign languages are giobal education’
and ‘Foreign ‘anguages do not have to do anything but what they
have always done to be a part of global education.’ if the
foreign-language programs of Michigan have integrated strong and
contrastive culture components into thelr course offerings, then
these statements may be true.” | think 1hat most of us in Michigan
would agree, however, that this is rot often the case In our )
“traditional” set-up.

Sharing and Inter-discipl...ary cooperation have been effective and
rewsrding aspects of our global aducation program at Stevenson. We
teach Spenish but the program could be eaually effective with other
languages. Even though not all of our giobai students studied
Spanish, they were Included in presentations concerning Hispanic
Culturss. The soclal studies teacher and | prepared such things as
bilingual bulletin boerds. Since we share the same aet of rooms for
one year, that type of exchange was almost Involuntary. My students
often discussed or wrote about, In Spanish, the giobal topics as they
w e being covered in the English and social s'udies classes.
Chemistry and mathematical concents were, at times, discussed and
solved In our Spanish cleases. We were “spliling” over into one
another's areas and it was delightful!

My approach to foreign language teaching has always emphasizad
the use of the spoken language. Never before, however, have my
students been so immersed. One of our more memorable moments
invoived students outside the global program. From the first day of |
class, Spanish was spoken almos. exclusively. By Sequar-e I, we
used the language even as we “played” One day, we were in the
process of decorsting the room In a very casual, informai setting, but
we were speaking Spanish as we worked, Several non-global
passersby were convinced tht none of us spoke English. To our
delight, we were eble to foolfthem for sometime. They were July
Impressed and continued tofdrop in our classes for the remainder of
the year.

In some respects, my apgroach in giobal classes was no different
than outside but the | ion was somehow much more complete.
We spoke Spanizh as | have always insisted, but the topics of
disgussion were more appropriate to global issuez. Each student was
involved In 2 ieast one speclal project. Many participated in several.

Every student chose a Spanish-speaking country as his/her special
interast . ¢ an entire year. They,all made a cic .. flag of their country
which was on dispday In our “International headquarters.” It was the
individual's responsibliity to gather backgound information from the
libvary, travel agencies, newspapers, ¢ the appropriate embassy.
Thuy “vere encouaged to “digcover" 4 native of their country to visit
us. There is a Latinos de Livonia Club in our community whica
piavided some wonderful oppoitunities for axchange of cultural
differences and similarities. Each student was required 14 present
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his/her country to the entire group in Spanish. By the end of the year,
everyons had a copy of each class member's report in booklet form.
We all learned a great deal. ¥

We also worked with the Latin American Studies Center at
Michigan State Univaisity. They made available to us s e
videotapes from their “Tele-Revista” series.

In addition, we established an Invaiuable contact with “LaSed” in
Detroll. That federal projet services the Latino community in many
ways. Some students from Global Ed. were invoived in tutoring Latino
children in the Derroit Public Schoocls. A3 they taught English io
those children, our students were exposed to a great range of
“Spanish” experiences. The experiment made television news to .
evervone's great excitement. There is no way to measure the, worth of
that experience. Sutfice it to say that we all grew in new afd
beneficial ways.

Other students had the opportunity to teach Spanist. tc elementary
students here In Livonia. They visited the school once a week for at
least cne semester. That project, too, met with success and
enthusiasm on the part of everyone involved. .

Once again, all of the aforementioned projects could have taken
place outside of globai education. It seemed, however, a natural
-outgrowth of what we focused on as a team. ’

As our first group prepaies to graduate, It is'time to take stock.
Theare are snive unequivocable pluses. For the first time in 17 years of
t3aching, | have a Jroup of students who are prgparing to take the
Advanced Macement Spanish Language exa
pay-off for me. Never before have | worked
committed to the pursuit of bi-lingualism,_¥ong ago, they moved from
rejection of the unfamiliar or diffe-ent: y are now very much open
to and accepling qf others. Our global program has brought thein
through a study of the past and pr-<ent and is preparing them to be
act’ 3, knowledgeable participants In their own future. They should __.
be highly employable young adults In many career areas.

That brings us to one of the greatest needs for enlarging our
foreign language programs. If our schools were to implement the
principal recommendations of the Piusidents' Coinmission on
Foreign Languages and Internationzl Studies (November, 1979),
college-bound foreign ianguage students would be in great demand
In the job market. Once again, it is such an obvious need. How can
anyone of us deny it? Bonnie Busse (Curriculum Review, August,

1976) put it nicely: “Our need Is not so much for foreign language -
specialists as for people who can use forelgn language skills in thsir
everyday working situations.” <

We, at Stevenson, have just beg.in the struggle. ! look forward »
the opportunity of improving our program. It is thrilling and -
encourag:ng to be borbarded by up-to-date and innovative ideas
about global education from 2:1 over the world. This Is it 3 way to go.
Won't you come along with us?

-—Margaret Gill
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Text and Titie of Course - Spanlsﬁi&W”—%LEspano: Actual ~
(Barron's Ed. Serles)

Course Dsscription:

This program presents iife-situation contexts for meaningful
language practice: universally useful expressions and conte.nporary
situations. The approach is an oral question-answer exchange with a
focus on vocabulary building. Six major units of study are preser.ed
during the first year sequence. Although the approach is primarily
conversational, the appiication of grammatical structures is Included
as part of the coursa content.

General Objectives: The student wiii:

1. Demonstrate proliciency in the pronunclation of any word in the
Spanish language.

2. Acquire a basic vocabuiary of over 2000 high-frequency words.

3. Demonstrate abiiity both orally and written to construct basic
sentences in the language with cotrect syntax.

4. ldentity and explore Hispanic Cultures and their relation to that
of the United States.

Specific Unit Objectives:

The student will prove by speaking/iistening/writing tests that he/she
has acquired vocabuiary, sentence structure and faciiity in the
following conversationai areas in Spanish.

The home, famliy relationships, friends
. The schooi

Vhe city (shopping, jobs), bulidings
Foous, restaurants, meals

Travel, vacations, languages, nations
Time, days, months, seasons, holidays
. Parts of the body, clothing

. Animals, flowers, fruits, trees

Se~eaooCHw

Mini-Courses by:

a. Any staff person in the schooi
h. Outside spezkers

> Exchange students

d Speclal presentations by Giobal students

May be taugh’ by both Spanish and English speaking persons.

Selected Activitieo:

Hispanic foods - cooking

Currency In Hispanic Countries

. Tourist attraciions in Spain and Mexico
e buli-fight in siides and narrative
Music and dances of Latir. America
Travelog of Spacific Countries

R
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7. Cumrent events in the Hispahic World

8. Cervanies - Don Qisljole (abridged)

9. Lite and customs of Spain
10. Spanish-Americans - hiatory, iiteraiure and arts, concerns
11. Modismos Espanoies
12 Socio-Economic problems common the Hispanic Countries
13. Latin-America-common culture?

14. Working with local Hispanic groups




SPANISH/SEQUENCE |
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Special mww//

Apart from texts, there is a need for several cassetts recorders with
headsets to avold any possibie interference with the iab facilities of
the regular classes. (It might be possible to oparate the global
program and the regular program with expanded language lab.

- facilitles)) .

UNIT | - Getting to Know You.

a. Greetings and Salutations
b. Description - (parts of body, clothes, colors)
c. Family Relationships - Origin

UNIT Ul - Time and Place

a. Fliling time
b. Calendar
¢. Seasons and weather

UNIT Il - Viewing our Environment

a. Animais
b. Plants
c. Substances

UNIT IV - Doing and Going

a Locations and Directions
b. Daily Activities
¢. Shopping and Restaurant - (money exchange)

UNIT V - At Home

a. The House
b. At School
c. In the Community

UNIT VI - In the Worid

a. Countries, cantinents, languages
b. Where we’ ‘e been - Where we are going
¢ Praparing to travel - includes different types of embarkation.
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SPANISH/SEQUENCE i

The emphasis will continue to be on the acquisition of speaking
skiils, theretore, the courses wiil be conducted in Spanish. During
this asquence, the focus will shift to the cuitural aspects of the

Spanish-speaking countries.

Courses of Study - Spanish !i

This group will complete thelr work in El Fepanol Actual. They
completed the first 19 units during Sequence i, the remaining units
will be accomplished by the end of the first semester. By that lime,
they will be able to work with reguiar and irregular verbs in the
present and preterite tenses. There will also be a heavy emphasis on
several "ypes of pronouns.

It Is expected that th- group will be abie to move quite rapidly by
second semester. They wili work out of a grammar text in an atternpt
to master M| Indicative tenses by the end of the year. In addition,
they will work out of a basic reader which will provide them with
cultural information. It wiil also supply topics for oral discussion.

Spanish IV

This group completed Ei Espanol Actual during the preceding
sequence. In addition, they completed an Intensive gramiaar unit
durinyg the last six weeks of the school year. They studied and were
teated on all of the Indicative tenses and the present subjunctive.

They are now ready to focus on usage rathor than formation. They
will be working out of an advanced level gramivar text published by
Amsco. in addition, they are now ready to work with some Spanish
iiterature. During the first half of the first semester, they wili read
short selections on a broad range of topics. The text is entitied
Lecturas para pensar y discutlr by ALM. The difficuily levet is not
high 80 that we may move rapidly. It wil provide many opportunities
1o express their reactions and opinions both orally and In writing.
Later o1, they will read a play in its entirety and, during the second
samester, s complete novel.

Throughout the year, both groups will be involved in some other
specia! projects. Each student has chosen a Spanish-speaking
country. That countyy will be his/her special interest until June. Each
student will make a cloth fiag from his country which will be on
display In our "Interrational headquarters” ail year. It is the student's
responsibliity \o gather background information. They will conduct
research In the litwary, of course. They will aiso seek out information
from the appropriaia embassy and/or travel agencies. Each student

") -
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reQuired to “present” his/her country 10 ihe rest of the group
the year. That presentation will be done in
encouraged to “discover” a native of their
10 visit us. There is a Latinos de Livonia Club available to
a8 an obvious and promising source. By the end-of the year,
student will have a copy of each member's report in the form of
- in Spanish, naturally.
s are two agencies with whom we will be working. The Latin
Studies Center al Michigan State Unive sity cooperates
with our project by making available appropriate videotapes of its
“Tele-Revisia” series. These are now being broadcast over Public
Broadcasting Station WKAR-TV (Chenne! 23). The center staff have
alveady indicated a wiliingness to explore otlur possibliities for
involving our students in their program.

in addition, we have eatabiished a contact with LASED in Detroit.
That agency services the Latino community in a multitude of ways.
Some students from Global Ed. have already been invoived in tutoring
Latino childven in the Detro't Public Schoois. As they teach Engilish
to the children, our students will be exposed to a great range of
“Spanish” experiences. We intend to enlarge upon that contact and
init:ate sbme new projects. We hops 10 have gsome students work
with Latino senlor citizens and to establish an exchange progcram
with Latino high school students.

Other students have indicated an interest In teaching Spanish to
elementary students here In Livoria. They wiii go to the school once
a week for one hour for at least a semester. We have participated in
that type of project for two years and have met with success and
enthusiasm on the part of everyone invoived.

Ti e students, then, are involved in the foliowing activities:

1. Research projects on:

s Argentina
* Bolivia
¢ Puerto Rico
« Spain
* Venezuela
» Chiie
¢ Nicaragua, Colombia
M 0
* Donwnican Rep. - Costa Rica
¢ Ei Salvadar
¢ Cuba
* Penu
¢ Guatemala United Nations
* Uruguay
* Panama - Honduras
¢ Paraguay
* Ecuador

Il. Ei barrio latino en Detroit

Wl Teaching Spanish in Livonia elementary schools

s
g

b
i
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SPANISH/SEQUENCE il

This Spanish course . = as its goal the preparation of the students
for the Advanced Placeme:.' Spanish Language Test. if there are
students who wish to prepare 1u. the A.P. Spanish Literature Test,
thc:k course of study will include an intensive study of five Spanish
authors.

Description - A.P. Spanish Language Course

This course is intended for those students who have chosen to
davelop their preficiency in Spanish without special emphasis on
literature. The course covers the equivalent of a third-year college
course in Advanced Spanish Composition and Conversatiorn. The
stress Is on oral skills, composition, and grammar.

The oblectives of the course are as follows:

1. The ability to comprehend formal and Informal spoken Spanish.

2. The acquisition of vocabuiary and a grasp of structure to allow .
the easy, accurate reaaing of newspaper and magazine articles as
well as of modemn Hispanic literature.

3. The abllity to compose expository passages.

4. The ability to express |deas orally with accuracy and fluency.

In an attempt to achleve those objectives, the course will Iinclude the
following activities:

1. Pronunclation: Review of the Spanish sound system, with special
emphaslia on the most common problems. Students will use
cassette recorders extensively to do individual recordings.

2. Listening Comprehension: Students will have the opportunity to
listen to a variety of voices and to take notes in Spanish. Thelr
listening skills wil! be improved through the use of numerous
auditory Lompshangion tepee and lactizres. There will also be
dictation exercises drawn from unfamiilar materiais In order to
increase the students’ power to distinguish: ai"tle sounds in the
language.

3. Spesking: The entlre course will be conducted in Spanish.
Students will be called upon to do oral reports on selected
topics; the history, culture, and civilization of Spain and Spanish
America. They will also do some dramatized presentations drawn
from thelr own writing and from literary selections.

4. Grammar: Students wili continue to work out of tho Amsco level
Wl grammar texi. Emphasis will be on further uses of the
subjunctive, relative pronouns, the passive voice, prepositions
(especially the usage of por and para), word formation, synonyms
and antonyms and the order of words,
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5. Writing and Compasition: Students will write often. Some of the
wiiting will be directed, using a specifled number of given words
and grammar points. Others will be based on tha description of a
picture or on a given topic. They will aizo write creative
composiiions, .

6. Literature: Aithough the emphasis is not on literature, students
will read some selecied poetry, plays, short stories, and novels.
They will be used more for topics of discussion and for -
vocabuiary amplification than for literary structure, style, and
form.

7. Fllms: Selected flims will be shown to provide a means of
teaching culture and a basis for discussion.

in conjunction with all of the activities mentioned before, students
will be encouraged to continue thelr involvement in the LaSed
project. it has been found that students gain a real awareness of the
multi-ethnic Latino heritage through their contacts with the children
in the barrio.

Through a continued emphasis on the study of all of the Spanish
apaaking countries, it Is expected that * ase students will complete
their course of study In Spanish armed with a working facllity in the
spoken language and with a positive attitude toward those who speak
the language natively. The students will have the opportunity to see
the possibilities of combining their knowledae of Spanish with some
other s;kll! in order to . Yake themseives highly employable Individuals
in tha future.

As before, the students will plan and operate thelr projects in
conjunction with thelr other global education classes - emphasiziig
those continulng global topics which affect the relationships between
the 1.S. and Hispanic countrles.

<




