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CHanE R0 T

‘iposing Processes of

PI2ue,51 € A1 0 ML -A - itermediate Freshmen Writers

¥

1irin, -8 tnong - ---.ous of human activities.
T ST - cnalysts, knows the laws
love. . . . The poem,
: -.ready there . . . before
. - -~ the act of writing is
- - 2y that will unlock the

ui;aga‘b:fs - 7 71';1:’1- » [} -

- . Making It, quoted in
: ___~:ng a Novel, p. 31.

It is this magic._ - =71 evades the grasp of the
basie and intermediate v "2=z11y the grip of the apprehen-
- v2 writer, The I4dca. - “ed behind the doors of the

teCimscicu, and alt - = keep trying the keys on the
n an 11 the r*zr- 2zht door. It's usually a
‘tore . d 1 e : -t when, and if, he succeeds

-ce, a treasure of forgotten
12t v J1aie L el .
* a master key to a rare book
-.sting 1mages, experiences,
"= room, she quickly pulls
Upci & Jdiawel anl piaucns vui an appropriate idea or phrase. It
may not be perfect, but it suffices. Quickly finding what she needs,
she busily goes on, pausing momer.carily now and them to pull and
note a new experience.
We might think or the apprehensive writer as a novice custodian

of a shadowy, abandoned castle, and the non-apprehensive writer as a

3
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Hayes 2
ccess to the vaulted archives
2ars handlly catalogued.
logy capsullzes the different
writers1 discussed below.

is the non-apprehensive

in the Writing Vorkshop, a

11

University. Students are

w

basis of a written ecssay,

I' scores between 11 and 15
Tanehly ona 358 petween 330 and 370)-
Al G :ts from among 44 intermediate

ly-Miller Writing Apprehen-

€fin Tast. * Mho Da” a 104 point scale ranging
Lo o LUh e €. a high apprehension score
oo >r the 44 students was T4.11,
3, 119 and 32 respectively.
Dol stetdasto les P33 05 »iting Questionnaire, modeled
3 text, Problem-Solving
@, pabzatie Fam watbir sourt, Brace, Jovanovich, 1981).

A 1e subjects' attitudes toward
Lo s L o -~~~ =~ 1ting concerns, their time
spent writing,thermode they most often write in, and their composing
habits or rituals.
For the formal protocol analysis, Anna and Nancy agreed to
write two essays, on separate days, while being videotaped. 1In

The Composing Processes of Twelfth Graders, Janet Emig reports




Hayes 3

olce between writing on a

refiec~ .. .. . . ... . . v ¢ and an extensive (non-
SL L L ittt e e re often chose the extensive
Cop e o varied, but most;of the
ot Coee e <+« «...¢ e reflective topic too per-

e time for a particular

.
'
e

i®$

pEloviias Lup. » mind, incubate, coalesce

1 - . .o . ially tc become transformed
Frmerrmtme st e e e e e communication. Such mode-
YT SPETRN . me, might well precipitate
N e e .t is, non-self-sponsored
e o S-S S L U ’

ce wBaL e alEeirest, | s lent was asked to write a
Fifra.fige ~dei®e o Lo - .- % ive mode and, some days

.nute essay in the extensive -

mode.  Uhi [E . ¢ 2 the subjects to write an
satar e owaleh -, oL, L «+ « .. 1 csicular word of their own
Tt e T ' + -"™ No audience was specified.
Ltz SPCOLOU G s TN ) X 1ey write an essay defending
nvoarT et ab ss e nL - 11s time they were instructed
. > American society in general,

11 experience."
During each writing session, subjects were videotaped and
audio-recorded. Aléhough the students were asked before taping
began to verbalize ogally whatever they were thinking as;they
were writing, %he students felt uncomfortable doing so. In fact,

each complained that the oral composing, when they attempted 1it,

€
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Hayes {4
artificial and caused them
red with the inner speech
ese studénts, inner speech
enough from the analytical
writes, that ordering and
3 mych an obstacle as a

[e
i

axperimenters did not interrupt

:ntal state of the writer
: while the performance was
mediately replayed the

:nd asked her to comment on

4tégisources of ideas and

“canning, word changes,'

All this we audio-recorded
osely analyzed for ngmner
use (if known), number and
inable), and any other

a clue to the writer's

paper discusses the most

- Naney's composing processes.

.- ---~=u --2ause it takes her so long.

For instance, she indicated on the Writing Questionnaire that she

for her composition class.

had recently spent 72 hours writing three paragraphs and an essay

Much of that time, I suspect, was taken

up with incubation or with deleying tactics., Mer usual habit to

prepare to write is to lie down for about an hour and just think -
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Hayes B

seldom writes a plece in
sections of ghe paper at
s, Anna's piecemeal plan
esn't feel the pressure to
itting. Many writers and
t setting such subgoals to
lysis of writer's block.
ittings. Each time she faces
onquzr again her fear of tpe
s tends to increase tension
ast notuntil the paper 1is
lety and dislike of writing,

ite a paper under a tight

gespeclally when it 1s self-
s has edited a high schooi

y her bed. Unlike Anna,
tting. 0ddly enough, like .
ecause she isn't forced to

t feel pressured. She likes
cious table when she writes,

who writes a great deal.

Since both writers often write under pressure, their composing

processes might be compared to a forced march. Their itineraries,

though, are very different.

Before Nancy begins to write, she rereads the question and

-

fornulates a sense of what the topic asks her to do. She often
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dayes 6
* question, but after she
.rst draft. She often stops
‘fly, goes on, stops for a

i, and hurriedly finishes the

-art, makes a change or two

hrases and "chunks" of
she begins the second draft,

. When she's ready to begin

nd, third, or fourth draft,

s of the previous draft, but
rereading sections of previous
final draft goes quickest
2n, she will proofread; if
true for Anna.) Nancy fin-
> in 31 minutes, the second

rasions well ahead of the -

'ote only one draft. Her
most of them relatively
‘lecting some degree of

well used, for she takes

- c= —eeeea svs wae aapul velv, Lne appropriate subordinating

conjunction, the workable syntax, or pausec to reread. Like Mike

the apprehensive basic writer described by Professor Lotto,5

she walits for the nebulousness of her felt sense to coalesce

into words. But she also bemcans her inability to put into words

whét she wants to communicate. Also like Mike, she 1is restricted



Hayes 7

1 writing should be. She

wrrmiae Tan Fha avgn s Al (faes often fails to find it);

when m e e b e Ll L - 1 formal topic sentence or
CRABIL L i L e 2RGS0 Lne tzned topiec to insure she is
vasrenying soovl s enfas a A el a gt 10t sopt writing before the
cvmp e mmm b i e Al et :op. Anna's composing process

co MacE DU Slaae oot iy 5 .ies. le, loose, unstressful approach.

e L el T el orced-march writing travels &

kIR B (VR4S SO LR~ S S O S W TR RRSTS (T PR hen writing her first essay,

A L e A al of 658.words in 31 minutes,
me e e e e T A inute. She spent most of -
E

HEI N B VeI, oul Bl g v =v > ¢ the total time. Or the same

s g BAvinn sowvn o e L2 g0t o s e single draft that was 59u .
%

et mee by e S mad sy sedn S Ao ol rds a minute~-~about half as :
TR0V WSS 30 MLt i3S -l . though each paused once every
O Tw 31 ariulid sy kol 76 e nia 6 s e full time to write and

haraize e mean rmanng. lenzer sz pay five sgconds longer than
R S Sl ch greater than Nancy's.,
Pl e W g ea a4 e ol pared to Nancy's 40%. )
ffe;éhf for the se;ond essays,
inutes, producing four drafts
and a total of o1l words--about‘lv words a minute. She Paused ‘only
3§§ of the time, about once every 27 seconds. Her mean pause length:
wés Just under 8 seconds. Anna wrote one draft of 525 words in
54 minutes, for an average of 9.5 words a minute. She paused about

every 24 seconds, averaging 11.5 seconds per pause. She divided

her time almost equally between pausing and writing. Over al;,

9
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TABLE 1

Al Twam il R m use Percent Percent Words Number Total
e of Time of Time per of  Words in

wr1iox Tomi o Io AT s)_ Writing Pausing Minute Drafts - Drafts :

Peenlil D Sl e sea 608 408 21.2 2 658 g

;w‘oi-’ - -

i

/ WL mia 00 " 65% - 35% 16.8 4 618 |

’ !

i

S e e e e e e e e e e e 1

i

W XAOus ; S min e T 40% 60% 10.8 1 594 ;
Anaa

D i e e 534 47% 9.5 1 525 ;

I "™ . W L N R .

|
|
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\
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Hayes 9
prisingly, Nancy produées
finishes an assignment well
almost twize the number of

iking differencc between

s great verbal distances—-
her circuitous route, she
words away ffom her oriéinal
ced march traverses fewer
aly stra;ght line, directly
1ation (about 550 words):
-gst distance between two
the best ohe-—eveﬁ for a
ruggedness of the terrain,
to cross, the positions of
irs to pick up reinforcements.
not a linear sequence of
: to revising. Most writers
prewrite,'re%ise as they °

That's what Anna does:to

[D
A i€s3el extent and Nanecy to a much greater one,

~As Nancy writes, .she feels the need to explore various possi-

bilities--pew terrain--where she picks up fresh ideas, leaves others

behind that are too weakly developed or that serve traitorously

‘\ irrelevant purposes, and rejects still others that are too. gomplex

-

and too undiscliplineéd to gain control cver in the given assignment
L Y

1



Hayes 10
ot 1 and revisions, she circles
Y JeuiDLL " them. 1In the end, though,

3en words and ideas, but
“1ird the straight-line dis-

y of words. 1In her forced

y

ferfing to make tactical

the blocked ideas, the build-
2nt pressure of Enemy Time

t start-anu=-stop march straight

N

- -3y8s aré{more fully developed

- ’ rganization and coherence, ¥

Anna's development .. ' been

’ 1tiqg extremely difficult
- 1t. .Nancy finds writing to
under stress because she is .

~tions: When she's stuck, she

“ht begin agairn, or she might

1th her practice in writing,
-riting samples from Nancy

I ! -es as they wrote, -an be

“~

If writing seems to come too hard éor Anna, it might well
come too easily for Nancy. John Freund lucidly argues in an art-
icle entitled'"En;ropy and Composition” that the hard work of
writing gannot happen without’ some increase in entropy or disorder.6

»The second law of thermodynamics states that when heat is converted

L 3
L4

13 ' o
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Hayes 11
nit of usable energy pronduced
nt of unusable energy is also
y to define this undirected
ler, confusion--or stress

The purpose of writing
‘ormed thought into struc-
. 1s, to decrease entropy
.teG without a reciprocal
means not without some
case of Anha, the entropy
creating order (in the
ng) and in the shaped
features of the piece).
1 of disorder and the con-
>st striking and most .
(t. But for Anna, it is
* which the designed mes-
» and at times pParalyzing
; out, there 1is a reciprocal
. ereating: "in general

‘eductions in entropy in

e.g., the lexical, the

syntactic, or the semantic), the more the effetts of the compen-
satory increase are felt as stress in their physical systems . . ."
(p. 504). “Because Anna tries so hard to write a perfect first draft,
she experiences greater anxlety (high entropy) than Nancy, who

prefers psychological calm (low entropy) to perfect first drafts.
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Hayes 12
Vimasn, .me, draft by draft, and so
BlieVLAL rite multiple drafts to
& wdu: £,
fom e erAges are ereebe i8 as a block to thinking .
ana wr: - * creativity. The corndition
A nlay of the creative imagina-
Ladas S0 0 .. m, syntax, arrangement, and
nunaﬂegs ol o' ner ¢:nce: 'r. If not for those agoniz-
T - ; through, sorts out,—arranges,
Clane -~ + and affective impressions,
tnere wou "~ the raw materiai gf disparate §
e . a gfssy part of the thinking |
Taert Wi w .t as the examp{esrogﬁAggq_A

qniigﬁs writers seem to go
.er start-and-stop fashion,
he machinery of her mind . —
t in a single draft, but
€. Because of the strain
has to. Nancy, in her non-
rimental drafts and models
5o ~. She works smoothly,
- ress. Thus, unlike Anna,
she 1s rarely so overtaxed that she cannot produce at will.
Or to return to the metaphor with which I began this presen-
tation, ;he keys of the imagination are tried, doors.,unlocked, and

options chosen or rejected according to their applicability. The

state of entropy is like a dark and confusing castle of rusty doors,
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t houses neatly catalogued
As the writer attempts to
has to allow for the increase
duct where it is manifested
ious mind of the wrliter.

Jock kwing could: "Writing
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Tos alenled copsy re v i . at which the writer paused
et R A ke et dn appears, in minutes and
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TRam s Aseimieen T iiate writer, as contrasted
vAhv a2 owavs  dul, divaneec 2 Mina P. Shaughnessy, Errors
dll. L MeCTsTiomns 3 Tetde f ther of Basic Writing (New
Vrarir e [V L P S SN o s ).

~»r, "The Empirical Develop-
e ev et e g Apprehengion," Research

rmlati_mbeeually we L -975), 242-56.

veuse ollidd, 1ne Lomo )

-es_of Twelfth-Graders,

@G . Natlonal Council of Teachers

Tl L s Bee ety =92, et passim.

- -8 coined by Eugene Gendlin,
-"3), pp. 35, 165, I use the
—rstanding Composing,"

3% (Dec. 1?80), 363-69.

28 "felt sense" as "feelings

o

~ound the words, or . . . what
- 4riter. . . . When writers are
LT - . . . T o .- . " _“iz: 2 felt sense in them. This
topic calls forth images, words, ideas, and vague fuzzy feelings

that are anchored in the writer's body. . . . When writers pause,
when they go back and repeat key words, what they seem to be doing

is waiting, paying attention to what 1s still vague and unclear.

20
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Tuey ae | ice, and waiting for an
1at captures the sense they .
Ll VRO VS Ve Doy
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*oblem: Compesing Scrategies

-

isic Writers," Session A-12,

centferaace v otiies Cormosit or Jommunication, Dallas, 26
£ ncnnte YN
C -, - LY L X 5d

Sules oL, Mmoo - ition," College English, 41

odlle vl 4wt~ 1,
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Titte of Unit - “Introduction to Mythology"

Specliic Objectives: The student will:

1. Define, with exampies, related terms and types of literature:
legend, fable, folk tales, fantasy, fairy ta s,and 8
2. Read and react to myths of creation, de ey wimilar
dissimilar elements among them.
Read myths and other stories from man tinnal Sources.
Define myth.
A. Identity common themes
1. Creation
2. Divinity
3. Religion
4. Natural phenomena
B. identify recurring themes
Hero adventures
Incest
Father seeker
. Father slayer
Mother murderer
Flood
a. Punishment
b. Cleansing
7. Love
C. identify and define terms; glve exampies
. Archetype
Legend
Fable
Folklore
Fairy Tale
€t sic
¥
L. b.cen
9. Magic
10. Parable

Sample Activities:

1. Read samples of fable, legend, proverb, parabie.

2. Discuss the differences, similarities, themes, purposes.

3. Find modern and American exampies of fables, lege *
proverbs, and parables. Cite examples from Bible ar other
sources.

4. Read and discuss the paraphresed interpretations o 3umes 1,
Babyionian, Egyptian, Phoenecian, and Perslanciea —~ ™Yy 3.

5. These should be read aloud in class and the names ana
pronunciations of some of the prominent names written on the
board.

~o

oM LN -

_-‘r".‘pp_‘
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THie of Unit - “Myth, Magic and The Hero” (See also units on Indlan
and anclent African iitezatures)

Specitic Objectives: The student wili:

1 Demonstrate recognition of mythical symbols as used In
literature, art, advertising, science, and other areas.

2. Explore the continuing need for inyths.

3. Read and discuss examples of the epic from various countries.

4. Gather together in written form the character traits of the hero
from various spic and myth stories.

5. Explore the need and return of the hero In the '70's.

6. Demonstrate his knowledge of the world of literatare of myth.

Uay 1: (Teacher Guide)

i. Identify differences Egyptian/Greek
A. Egyptian
1. Fear of the unknown
2. Preparation for life after death
3. Secrecy
B. Greek
1. Humanism
2. £njoy life now
3. Creative freedom of expression
4. Little magic
5. Guestioning, beginning sclence
6. Love of learning
1. Contributions to Western civilization
il. Identify Roman similarities
A. Romans borrowed ideas
1. Gods and goddesses
2. Cultural ideas
3. improved some
lil. Greeks modelled gods and goddesses in human terms
A. Physical pertection
B. Human weaknesses
C. Action in e/Isting surroundings

Day Z

Flims: Myth of the Pharachs (A apecial style of animation, resembling
drawings found In Egyptian tombs, introduces Egyptian gods and
goddesses and the symbolic life of a pharaoh) 13 minutes - Wayne
County order #2C1701

Flitms: Hgthoiooy of Greece and Rome, {Examines the myths of
Anclent Greece and Rome a8 storles about gods and man invented in

an attempt to explain naturai phenomena ana man's behavior.
Includes storles of Ceres (Demeter) and Proserpina (Persephone),
Apollo and Daphne, Pegasus and Belleraphon) 16 minutes - Livonia
Public Schools AV order #1336




Day 2

Greek Creation myths - students will have read stories and now will
heer lectures on creatiun of world and man according to the Greeks;
the influence of the myths in today’s world.

1. Creation of the world

Otympilans

1. Geneology

2. Roman counterparts
3. Domains

]
2. Inart

3. In literature
4. In drama

5. In philosophy

Day 4:
Show F/S kits on Myths and Legends

Day &:
Show kit Myths and Legends
Brief introduction to Norse mythology

- Compare to Greek
A. Creation
B. Major gods and goddesses
C. Influence on our cuiture
1. Names of days
2. Attitudes

Day 6:

Discuss the similarities and differences in the Greek (Odyssey),
Roman (Aeneld), English (Beowuif), French (Song of Roland), and
Spanish (E! Cid) heroes, theines, and ideas.

Day 7:
1. Attributes of heroes
A. Courageous
8. Intelligent 9
C. Leadership qualities <q
D. Good example

24




it

i

H.
)
.l’(.. Royal(uu:in
vir 9) at birth
1. Hercules

i

in class assignment: (handout) “Potpourri - something for everyone
on the topic of heroas”

" Raad Gentismen's Quartedty articles on “The Return of the Hero” and
“Kris Kristofferson: a Style of His Own”

Resctlon/discussion Y
Class writing and group interaction




Title of Unit .sian Reginnings: The Early Literature of India, China,
and Japan

Time: 4-5 Weeks
Genarel Objectives: The student will:

1.

Be shown the role that literature has played in the formulation,
expression, and evaluation of fundamenta! Institutions and ideals

*In the early hisiory of india, China, and Japan.
2. Examine the inf uences that thesa institutions and ideals have

w

N e o

had In the shaping of the literature of Indla, China, and Japan.
Examine Indian, Chinese, snd Japanese literature as an art both
independent of and related to their respective national
Influences.

Become acquainted with the earty poetry and prose of India.
Deveiop skilis in analyzh« and interpreting the poetry and prose
ol India, China, and Japan.

Bacome famniliar with the literary elements present i the poetry
and prose of India, China, and Japan.

Galn a better understanding of global man through this study.

Specific Objectives: The studont will:

1.

Re shown the role that literature hes played In the formulation,
expression, and evaluation of fundamental institutions and ideals
in the early history of india.

Examine Indian literature as an arnt form.

B3 able 1o Interpret and analyze theme in sample literatuie of
early India.

Become famitiat with the philosophy of Indlan writing through a
representational section of the work of Indian poetry and prose
writers.

Become familiar with the eartler form of poetry in India by
identitying the author's use of symbolism, imagery, figurative
language, form and structure.

Be able to write a short essay analyzing and Interpreting the
major emphasis and theme of a given poetic or prose work.

Sample Activities:

1.

Read and discuss a representative selection from the Vedic
Hymns that deal with the eerly liturgical and nature minstrel
songs of India.

Read and discuss a represantative selection from the great
Indian epic Mahabharats thst deals with the many variations of
the thenws o1 love and war. (The story of a great war fought by
gods and men, and the love of beautiful women. Compare this to
Homer's tilad).

Read and discuss a representative selection of the Ramayana
(the story of a hero's hardships and wanderings and of his wife’s
patient waiting for reunion with him. Compare this to Homei's

Odyssey.)
26
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Sub-Cetegory: The AEarly Literature of China

Spéclllc Objectives: The student will:

1. Be shown the role that literature has piayed In the formulaiton,
expression, and evaluation of fundamental institutions and ideals
in the early history of China.

2. Examine Chinese literature as an art form.

3. Be able to interpret and analyzs theme In sample litera.wre of
early China.

4. Become famillar with the philosophy of Chinese writing through
a representational section of the work of Chinese poetry and
prose writers.

5. Examine and experimant with calligraphy as a form of art

6. Become familiar with the eartier form of pcetry in China by
identitying the author's use of symbolism, imagery, figurative
language, fosm and structure.

Sample Activities:

1. Read and discuss a representative selsctior: from Book Il - Shi-
Ching or the Book of Odes by Confucius. This book brings the
preclous gift of harmony into troubled iives.

2. Read and discuss a representative selection from Book Vi - Lun
Yu of Discourses and Dlalogues (Analects) of Confucius. This
book is a.treasury of mottos and maxims regarding soclal
conduct which Is ai the center of Chinese social tradition.

3. Read and discuss a representative selection from the Book of
Tao by Laotse. It Is complementary to Confucian doctrine. This
book emphasizes man's relations with the great harmony of
nature of which man Is a part.

4. Read and discuss a representative selection of the poetiy of Li
Po6 and Tu Fu. Idsntify the authar's gss of Imagery, symbalism,
and flgurative language.




Sub-Category: The Early Literature of Japan

Specific Ob, ... uves: The student wiil:

1. Be shown the role that Iterature has played in the formulation,

expression, and evaluation of fundamental insututions and ideais

w e garly history of Japan.

Examine Japanose lierature as an art form.

Be abie 1o Interpret and analyze theme Ip sample literature of

aarly Japan

4. Become familiar with the philosophy of Japanese writing through
a reprasertational section of the work of Japanese poetry and
prose writers.

5. Become famillar with4he eariler form of poetry in Japan, both
Tanka and Haiku. The 3tudent will aiso identify the author’s use
of symbolism, imagery, figurative language, form, and structure.

Sample Activitles:

1. Stludentis will demonstrate thelr understanding of Tanka posetry by
writing Tanka Poetry.

2. Read and dJiscuss a representative sdlection of Hal' - poetry.
{Halku - 17 syllable~ - aranged 5-7-5).

3. Students will demonstrate their understandiry, of Halku poelry by
writing Halku poetry.

4. Rea and discuss a representative selection from the No plays of
Japai: as an example of Japanese drams.

“Teacher 3trategles for World Religions”

Note: Since worlc retiglons ars so ciosely aliled to natlongl
literatures, we suggest here various appicaches, lerns, concepts,
which the teacher might use. The religiohs may be ireated separately
or within the ethnic/national confext.

|
1

@

SHINTOISM

Give Studenis Characieristica of SHINTOISM, Based on the
Following

A. Whaere,

8. Founcar and When

C. Brief History and Leaders

D. Suprems Being

E. Sacred Writings

F. Craaticn of Universs

G. Basic Precepts and Principles

H. Holy Places and Holy Days

. Ritualg

il. Students are 10 Learn the Delinition of tha Following Postic

B. Imagery
C. Figurative Languags (simiie, metaphor, elc)
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D. Form and Structure

Tanka

A. Students are to become familiar w i the form and struciure
of Tanka poetry
1. 31 syliables
2. Arranged 5-7-5-7-7

B. Students are to analyze the theme and meaning of selected
Tanka poems and be abie to identify symbolisii, tigures of
speech, and Imagery that are contained within

C. Teacher should stress the relationship of the characteristics
of Shintoism to Tanka poetry (see pp. 270-274 in | lisrature of

the East>n World)
iV. Halku
A. Students are 10 become famillar with the forms and structure
of Halku poetry
1. 17 syllabies
2. Arranged 5-7-5
B. Students are to analyze the theme and meaning of selected
Halku poems and be able io identify symbollsm, figures of
speech, and imagery that are contained within
©. Teacher should stress the relationship of the characterists of
Shintolsm to Halku poetry (see pp.278-282 in Literature of the
Eastern Worly,
V. No Plays
A. Give students background Information on the Japanese No
plays.
B. Students wili read a sample Japanase No play, " The Damask
Drum,” (see pages 283-289 in Literature of the Eastern World)
VL. {Optional} Give students Background and Summary of The Taie
of Genjl, A Representative Japanese Novel,
VHi. Shogan - A study of the novel and videotapes of the television
drama.
HINDUISM

I Give characteristics of Hindulsm based on the following

i

A. where

B. founder and when

C. brief history and lsaders

O supreme being

E. sacred writings

F. creation of univarse

G basic precepts and principles

H. hoty places and holy days

i. rtuals

Stress the elaments of HINDUISM that are evident in the

tollowing suggested readings:

A. Have class read = selaction oi Verdls Hymns - Rigveda.

B. Compare this version ui the creation to the Book of Ganesis.

C. Give briet identification and background of the
MAHABHARATA.
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D. Have class read “SAVITRI'S LOVE" from the MAHABHARATA.

E. Give students brief identitication and background of the
Ramayana.

£. Summarize the story of the Ramayana before looking at
inuividual selections.

G. Have students read “Rama and The Monkeys" from the
Ramaysna.

BUDDHISM
I. Give charactedstics of Buddhism based or the folicwing

whers

. founder and when

. brief history of founder and leaders

. supreme being

. sacred writings

. creation of universe

. basic precepts and principles

. holy places and holy days

. tluals

il. Have class read a selection from The Dhammapada, of “Words
of the Doctrine,” a book of Buddhist apho: 3.

1. Stress the relationship of these aphorisms from The
Dhammapeda to Buddhist doctrine.

TOMmMOOmP

CONFUCIANISM

1. Give characteristics n] Confucianism based on the following'
. where
. founder and when
. briet history ard leaders
. suprems being
. sacres writings
. creation of universe
. basic precepts and principies
holy places and hoiy days
. rtuals
il Students are to read ang Jiscuss selections from the Book of

Odes by Confucius.

A. Strass the relationships of these odes to the element of
tranquiiity in Confucian peiiosophy.

B. Students are o read and discuss {olther as a clasa or in
groups) a representative sample of the aphorisms that aie
contained in the Book of Analecis by Contucius.

C. Each student should ba abie to discuss at least three

sayings.

TOHMMDODm>P

TAOISM
' Giv> characteristics nf Taolam based on the tollowing:

A wosre
B. fcundet and when
C briat hiastory and leaders

20 JU
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D. supreme Leing

E. sacred writinga

F. creation of universe

G. basic pre<cpts and principles

H. holy places and holy days

. rtuals

Students are 1o read and discuss sayings trom the Book of Tao,
by Laotse.

Stress the characteristics of Tacism that are evident in this
reading assignment
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Title of Unit - “Ancient African Literature”
General Objectives The student wilk:

[

o

o a2 W N

Become famiilar with tha llierary culture of ancient Africa by
studying Its myths, stories. tales, songs, and

anclent Alrican literature &8 an integral and Influentia:
part of ths world’s iiterature.
Become aware of the universal nature of th!s literature In its
conceptions of the origins of lite, deain, etc.
Detormine literary characterislics which are specific and peculiar
to Atrica
Observe and recognize the Incorporation In Afric: n literature of
corwnon literary techniques, e.g. figurative language, symbol,
themas, etc.
Deveiop the abliity to write a compnsition which includes the
information inhetent In the above objectives.
Develop ability to differentiate among Hterary genres: story, myth,

legend, elc.

Specific Objectives: The studen! will:

. Damonstrate awareness of universality of mythology In African

literature by ~omparing several “origin” myths with those of
other cultuces.

Deimonstrate awareness of literary qualities in the mythology of
ancient Africa by citing examples, in writing, of the ues of
personitication, symbol, and theme,

Dermronstrate knowledpe of differences between Myth, Legend,
Song, Praverb, Tale, by citing differences orally and n writing.
Objectify knowledge of African myth by pointing cut cially and In
writing, mythological incorporation Into ths legends and stories.
tdentify in writing certaln universa; ¢.emes found in African
Storles.

Sample Activiles: Tne student will:

1.

Read up o 8 myths and discuss, citing examples of ur-iversality
by comparing.

2. Discuss specific African qualities of myths.

Students wili divide into groups, each group prenaring a chart

8 Myth

b. Story or Legend which dermonstrates use of myth

<. Universal theme inherent in story

d. Aspacts of story which indicate specific “Alricanism”
6. ilterary devi-2g ysed.




Examples

Story Which Specific

Demonsirates Universal Alrican  Literary
Myth Hyth Themes- Traits Devices
Death “Eye of Death is 717 fersont
originating as  Death” mysterious & fication
& rosult of awesome
man's evil
ness - or as
2 punishment

8. Students wili combine these Inio z chart to bs used In room on
wall.

%
R
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Title of Unit - "W'ddie Eastern Literature”

Note: Since raligions are so intsrwoven with the literatures of the
Middie East. we suggest classroom activities which facilitate
diacussion in both areas.

JUDAISM

Specific Objective: The student will determine the characteristics
of Juduism based on the following:

Where

Founder and when

Brief history and leaders
Supreme being

Sacred writings

Creation of universe

Rasic precepis and pririciples
-ioly places and holy days
Ritusls

Sample Activities: Read selections from the Hebrew Bible

A. Story of Creation: Genesis 1:1-31 and 2:1-3
B. Story of Joseph: Genesls 37-50
selections from:

C. Psalms: (1, 8, 19, 23, 45, 95, 96, 98, 130

D. Proverbs: (2, 3, 8, 10, 12, 1,3, 15, 18, 20)

E. Ecclesiastes: (3, 12)

—IEMMOO®>

CHRISTIANITY

Specific Objective: The student will determine the characterlstics
of Christianity based on the following:

Where

Foundler and when

Brief history and leaders
Supreme being

Sacred writings

Creation of universe

Basic precepis and principies
Holy piacses and holy days
Rituals

Sample Activity:

vBoatitudes’: Matthew 5:1-12 (compare 1c Luke)
“Beatitudes’: Luke 6:20-38

"The Magnificat”; Luke 1:26-58

“The Sower”: (Parable) Luke 18:0-14

“Story of Craation™: John 1:1-5

“Story of Creation”: John 1:1-5

“Gharity™: | Corinthisng 13:1-13

TIOMMoOom»
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ISLAM

S Objective: The student will cetermine the characteristics
tslam basad on the following:

A. Where

E

F.

G. Basic precepts and principles
:'l Holy phcea and holy days

1. Read ssisctions from the Koran
A. Sarah12(compam to story of Joseph from Hebrew Bible)
B. Sarah 1, 19, 56, 76, 79, 81, 82, 91, 92, 94, 96, 97, 993, 104, 107, 112

B. From “The Rubalyat of Omar Khayyam™
C. Salected poetry and prose




Title of Unit - “Beginnings of Drama and The Epic”

Description:

This unit concentrates on the nature of the dramatic experience from
the points of view of the creator, participant, reader. it ie an
|___ - examination of the origins of theater.

Genersl Cbjectives: The student will:

1 Examine the beginnings of drama in re'ation to the beginnings of
mankind.

As much as possible participate In determining the nature o:
drama.

Read 2 Greek plays and several excerpts from world epics.

WIii consids - drama as a synthesis of the urts of the time and
epic as the expression of man's hopes for himseif.

el

Specific Objectives: The student wiil:

1. Examine and respond to elemental dramatic forms: pantomine,

rhythmic chart, dithyramb.

Trace how drama takes definite form in the worship of gods and

the exuitation of earthly ruters.

Examine and be able to describe the historical and

davelopmental béginnings of theater from Egypt, 4000 years ago.

Note the various types of drama in preparation for later forms.

identify and describe the eiuments of drama: plot, action,

conflict, setting, character and dialogue.

Relate the baslc concepts of Aristotie’'s Poelics to drama.

Be able to describe the functions of the Greek Chorus and

possible offshoots in the 20th century.

identify the basic structure of drama, particularly in relation to
Rex.

Wiil ba able to define and use the related vocabutarly: character

traits, unities, imagery, Katharsis, climax, denouement, irony,

diction, softiequy, comic relief, proscenium.

10. Be able 10 draw and labe! a sketch of the Greek “theatron”.

~o s w N

©

Sample Activities:

1. Student can do a presentation for classmates on a special area
of drama such as:
A. How Greeks stagec their plays.
B. The preparation and careers of actors.
C. Designing and making tragic masks. How do these compare

with masks in other parts of the world?

2. Present a scene from an e~ 7 play.

3. Do a study of one-act plays and their history.

4. Write & critical review of a current stage, movie, T.V. of opera
production of global interest.
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Title of Unit - “The Deveiopment of the Literature of Europe From
the Fall of the Roman Empire Through the E1ropean Age of
Discovery”

General Objectives: The student will.

1.

9
1G

Be shown the role that literaturs has piayed in the formulation,
exprassion, and evaluation of the fundamental inatitutions and
{deals in the early history of Europe, particularly England, France,
Germany, italy, and Spain.

Examing the Influences that these institutions and ideals have
had in the shaping of European literatures.

Examine European literature as an art both Independent of and
rsiated to the respective nationat influences of the £uropean
countries.

Ba able to compare and contrast the art and form of the Hterature
of the several European nations: England, France. Garmany, aly,
and Spain.

8ecome acquainted with the spics, drama, poetry and prose of
early European literatuse.

Develop shifls in analyzing and interpreting the early iiterature of
Europe.

- Be encouraged to do an in-depth study of the early Hterature of

Europe

Become faniiliar with and use the terminciogy for tha hterary
elements present in the epic, poetry, and drama.

Examine the various wrlting styles of European authors

Galn a better undersianding of globai man through this sti:dy

Sub-Category: The Dark Ages - The Early Years 450-100G A [,

Specific Objectives: The student will:

1

Be shown the role inat iiterature has plaved in the formulation,
expression, and evaluation of fundame stitutions and tdeas
in the early history of Europe The Da 18 from 450-1000 A D.
Be able te interpret and analyze the then in the sarly hisrature
of Europe, particularly the European epic.

Discuss the epic as a mythological approach 1o the devalopment
oi a national hero and herolc adventures

Examine iie role of the Christian church as being the centsr of
power and influence In an age of alnost Lonstard war,
pestilence, and famine

Sampie Activitles:

The student will read and discuss a representative setschion from one
of the following nationai epics

The Engligh spic - Beowulf

The French epic - Song of Roland

The Spanish epic - Song of the Cid
The German apic - Nibslungentied

e b
~d
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Sub-Calsgory: The Middie Ages - Medlevai Culture 000-1400 A.D.

Specific Objectives: The student will:

1. Be shown the roie that iiterature has played in the formulation,
exprassion, and evaluation of fundamental institutions and ideas
duning the Middie Ages.

2. Examine the beginnings o, a revival In the drama where the
church Included short mystery piays in the liturgy.

3 Ba shown the development of the popilar ballads that were
spread throughout Europe by the troubadours.

4. Discuss how the popularity of the ballad led to the deveiopment
of the more literary epic poems by Chaucer and Dante.

Sample Activities:

1. Read and discuss the significance of the first mystery play Quem
Quareritls.
2. Read and discuss a representiative selection of ballads from
England, France, Germany, and italy.
3. Read and discuss a representative seiection from: any one of
combination of the following literary epics:
The Divine Comedy - by Dante
Le Morte D’Arthur by Sir Thomas Malory
Cantebury Tales - by Chaucer
& Read and discus® a represemtative selection of postry,
particularly the sonnets, by Dante ard Petrarch Explain the form
of the italian sohnet.

Sub- Categoiy: The Renaissance, 1400-1600 A D.

Specific Objectives: The student wiil.

1. Be shown the role that literature has piayed in the formulation,
expression, and evaluation of fundamental institutions and ideas
during the Renalssance.

2. Trace the continuing development of drama during the
Renaissance, particularly the mystery plays, miracie plays, and
morality plays.

3. Consider the literature of the Renalasance intarpreted as a
titerature that was a rebeilion againat the domination of a narrow,
ignorsnt, monastical tyranny.

4 Road sample literature oi the Renalssance interpretad as &
literature urging men not to accept dogma and authority without
question and to experiment for themseives.

5. Raad sample litarature of the Renalssance interpretad as a
literature that encourages individuality in life and Individuslity in
conacionce as well as personal freedor and a belleve in the
goodness of men - HUMANISM.
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Sample Activities:

1. Discuss the cycilc piays Distinguish batween mystary plays,
miracle plays, and morality plays and their developmant. Read
and discuss section of Everyman as an example of a moralty
play Why are versions of this play popular in several European
languages? (e g. Jedermann)

2 Read and discuss a representative selection from Machiavelli's
The Prince. This is a final effort to present a belief that the state
can do no wrong. What other literary works or politicians have
aspoused this same idea?

3. Gargantua and Pontagruel are by Robelais Examine the satire on
humanity and the petty foibles of man. Do you know of other
works (novels, flims) which do the same thing? Do they apply to
alt humans throughout the giche?

4. What are the characteristics of Humanism and show them as
they appear in works of art you can identify and demonstrate

Sub-Category: The Elizabethan Age, 1485-1625 4 D

Specific Objectives: The student will:

1 Be shown the role that literature has played In the forrulation,
axpression, and evaluation of fundamental institutions and ideas
durirg Elizabethan England.

2. Develop skills in analyzing and interpreting Elizabethan literature
and Shakespeare In particular

3. Preview the elements of tragedy and examine Shakespeare's
approach to tragedy

Sampia Activities:

1. Read and discuss & repres antative ssiection of the poelry of
El:zabethan England. Select from the poetry of Edmund Spenser,
Sir Walter Raleigh, Ben Jonsor,, Christopher Mariows, Johri
Donne, Sir Francis Bacon.

2. Read and discuss a representative salection of the sonnets of
Shakespears. Concentrate on the form and stiucture. Students
will attempt to write their own sonnet

3 BRead and discuss one of Shakespeare's wagedies Seisct from:

Macheth
Xing Lear
Romso and Juliet

4 Review dramatic structure as it applies 1o Shakeupeare's plays

(Riging action, technical climux, dancuemant, dramatic cimax)
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Titie of Unit: - “History of The English Language”

Qeneral Odjectives: The student wiit:

1. Review the stages of language from the most primitive
pictcgram, and ideograph to the present system of English
alphabel, words, and santence structure.

2. Recognize that the English language is a composite of many

languages.

3. Develop the abliity to recognizu the native roots of many
common “English” words and speculate as 1o the reasons these
words would have been Incuicated into the English language.

Specific Objectives: The student wiil:

1. Demonstrate awareness of the development of language from the
plciogram, and ideograph through the Roman alphabet by
drawing diagrams which iilustrate these concepts.

2. Deinonstrate a famitlarity with the historical development of
Europuan languages by drawing a chart which Illustrates this

aavelopment.
3. Find authors for each of thesa time pefiods:
E
. Old English = 449-1066 Roman, Greek German
influence
“insylar’ language

ii. Middie English = 10661500 Norman Invasion
French and iLatin Influerce
Reduction of inflectional
endings
Loss of Grammatical gender
Printing Invented (Coxten)
. Early Modem English =
1500-1800 Great Vowel Shift
V. Modorn English = 800
4 Prove some knowladge of language changes and borrowings by
citing words In current usage which were borrowed
5. Recognize examples of borrowings and conjecture as to the
specific ares of influence of these countries. a.0. political,
religious, industrial.
8. identify the country of origin of several words borrowed into
English and indicate the approximate dats of borrowing (Using

the 0.ED)

altar drama vacum
cut (v radish royal
count {n) school portion
dike diaciple male
educate hymn female
genius priest

(Perhaps also specuiate as to area of Influerice in England, e.g.
-~ligious, political, elcj
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Sample A~tivities:

1. sStudent will prepare individuai chart Indicating examples of
pictograms, ideojrams, logograma, including specific references,
&pproximate dates, country of origin, etc.

2. Student m.y be quizznd in saveral quizzés or in one major tast,
lollowing cumpletion of «he unit. i ossible questions:

A. Ask student to reproduce Indo-European “iree”; either a
genersi visw of it, or specificaily the "branches” which lead
to the Engiish .

B. Ask student to Identity three major divisions of English (Otd,
Middle, and Modern), with approximate dates.

- 1. Alter each division, lizt major contributing influences from
other languages.
2. After each country's name, suggest reason for influence,
e.9., Latin influence in Oid English direct resuit of Roman
invasion of England; French infiuance in Middie English
direct result of Norman invasion.

C. Ask students io list varlous borrowed words into English and
clte specitic area of that country’s influence, 8.g.. Latin words
“bishoy™ end “minists " borrowed into Oid Eng..sh =.
religlous influence from ~oman Catholicism brought into
England. .

D In possible essay exarr. student would discuss major
changes in language trom Old English to Middie Englist, or

, from Middle to Modern, by citing word order, spelling

. conventions, vocebulary, stc. or

- E. Teacher can let student read a passage from one time period

and ask student to speculate as to the approximate time
/ period, by his knowledge and awareness of the speliing, word
order, eic.

3. How many languages currently influence mode!:: English™ Give
exanples of ti..s influence. 18 this the seme In ali Engtish
speaking countries? How do yo.: know?

3
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ENGLISH/SEQUENCE Ii

SEQUENCE -
Outiine Ot Sequence
First Somsater

Social Studies

Unit i Colonisiism 18201760
Unit it Feaderalism 1760-1820
Unit 1t Expansionism 18201850

Sscond Semester
Socisi Studies

Unit IV Regionsiiam/
Confiict

UnitV  Reconstructior, i865-1870

Unit Vi Industrialization 1870-1900

1850-1885

Urbanization
immigration
Unit VIt imperialism 1885-1905
Unit Vili  Progressivism  1900-1915
Unit IX  World War | 19151820
Unit X Roaring 19201929
Twenties
Unit Xi Depression & 18201830
Neow Deal
Unit X{ World Wat il 19401045

42

Engilsh
Puritaniam
Nao-Classiciam

Earty Romanticiem
1820-1850
Gothicism
Tranacendeniaiism
1835-1860

English

Later Romanticlam/
Exoticism, 1840-1875
Loca! ColoriRealism
Realism (1885-1000)

Pragmstism/Naturallam
{1890-1840)
Muckraking/Progressivism

L Harature of tha Firat
Wortd War

{ost Generation

Depression/Soclal
Criticiam

Literature of the Second
Wrld War




4
5

5
7
8
8
10

1A

12

Notes:

1. Before beginning each unit, the teacher should examine the list
of suggested activities at the end as well as the list of unit
activities to decide on which would be most effective and
appropriate at ihat time.

2. Tha writing component Is on-going. It should not be considered
a8 a single unit.

3. The humanities component is on-going. it should not be
considered as a singie unit.

4. We try 0 avoid recommending specific books or pamphiets
aithough there is a biblicgraphy in the Teacher's Handbook.

General Objectives For Sequence Il (English)

1. To enable students to sea the American Aris as @ -ofiection of
Amaerica's past and present cvents and values.

2. To assist studenta in devsloping their multi-cultural awareness.

3. To increass the student's awareness of the human condition.
rights and responsibilities, pride and suffering, understanding
and prejudice.
To develop a l.eener abllity tc analyze the arts and to appreciate

_the American literary and cultural heritage

o axplors the reactions of world writers, painters, and
composers to yuman hopes and fears in time of revolution and
war.
To continue 1o explore tha universality of man especially as
evidenced in the worke of American minorities of giobal origins.

. To assist student in understanding philosophies which underlie
multl-national values.

- To Improve and develop cral and writing skills in exposition and
10 encourage peraonal (1.8. crealive) expression

. To enable students to see foraign literary and historical
influences In American literature.
To increase studen! understanding of the ilterary forms of
biography, eisay, novel, poairy, short story, and drama.
To provide a iist of literary devices and terms that students can
recognize when found in the short story, novei, drama, and
poetry

- To structure opportunities for students to devsiop their ability to
percaive content and spaech techniques by listening tc orai
presentations and evaluating them.

“Humanities - An Interpotation into the SS/E Curriculum”

Humanities is a record of man's varlagated searching for tha truth
within as weil a3 beyond his own experiences. As a study It re~ords
the attempts of the human species 10 exp. 55 and 1o craate in many
modas. The areas fisted below will ba inserted and integrated
historically and/or runctionally In the SS/E componenis of the Giobal
Education curriculum and, whera possible, in other components This
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Integration wiil be as informal as posesible to permit as much eathetic
spontanietly and studeni involvement as possible.

For & veluable aducation ihat truly opane the students’ minds and
alsc stimuiates further growth, several levels of experience are

necessaly:

o The students participate I .he art-making or performing, in
activities suited to their own ages, time and piace. .

¢ The students see or hear about simiiar experiences C. others from
ditferent settinga.

-« The students try out a new form from an unfamiiier culture.

+ The students taik atcut why peopls do that particular art activity
and why certain peop'e do it in certain ways at cedain placas In
time.

s The studenis continue t¢ partizipats both as audience and as
artists In a widening range of arts activities.

Generai Objectives: The studont wilk:

1. Study the princlplas of worid xris and their operation in the
everyday world (rather than “imply “appreciate”)

Recognize, raspond to, and initia‘e creative oxprassion.
Recognize altemate uses of leisury time.

Be able 1o poss 3 or 1 fundamental human Guesiions and show
how artists have aiternpted to answe them.

Know what is mean. by “taste” in the arts.

Have a firm background in the elements of artistic tunction,
medium, and organization,

Be able (o relate given works of art to the cultural pariod within
which they were created.

8. Reccgnize humanity’s effect on the environment,

Specific Objectives: The student will:

1. ldentity aid define aubject and tunction I indiigual works of art
reiative 10 sources of subject matiar in (Hterature, 8.1, and music
with axampies.

2. idantity and define medium in ar. relative to:

Sculpture

Painting

Drawings

Etchings

Prints

Engraving

Lithograph

. Siik Screening

3. identify (by sound) and deacribe redium In music relative 1o the:

Strings

Woodwirds

Percussion

Brass

Entire or:hestis

N AN
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4. ldentify and describe the media used in
A Dance
8. Thester
C. Opera
D Cinema
E. Tetevision
5. Demonstrate his knowledge of organization In specific works of;
A. Music - by describing rhythm, meiody and timbre,
counterpoint, harmony, scale.
B. Visual arts - by describing line, color, pattern, texture,
composition.
identify and describe the architectural elements of arch, post and
linted, vault, dome, buttress, truss, cantilever.
Describe given architectural styies in their historica! perspective.
Respond to the question “What makes this work of art great?” by
making a supported judgment.
identify resources which meet aesthetic-humanistic needs.

© &N o

Ganeral Activitles: Students will demonstrate participation in the
arnts by:

1. Attendence and evaluation of a concent, film, T.V. program.

2. A visit to a museum.

3. Submission to the teacher of an ariginal work of art,

4. Listening and describing on paper personal reactions 1o
recordings.

5. Demonstrating the use and musical literature of a given musical
instrument.

6. Identitying on a chan rhythmic patterns, melodic iinss of a work

s of music.

7. Setiing an original poem to music.

8. Visually lilustrating the imagery of original titerary works

8. Choosing one actist for an in-depth study.

10. Presenting an A/V analysis of an artist to the class

11. Organizing a balanced concert of student talen!

12. Participating in such a concert.

13. Charting u visual work of art with analysis.

14. Preparing a presentation on cemmunity architectural planning.
15. Presenting an A/V analysis of an unusual community building
18. Demonstrating various aspects of the dance.

17, Readiny poeiry selections.




Unit | - Puritaniam - 1620-1760
Specific Objectives: The student wili:

1
2.

Recelve background information on early American literature and
be able to relate it ‘0 sarly American hisic-y.

Read and raact 1o literature which revaals the puritan phliosophy
by such authors as Willlam Bradford, Coiton Mather, Jonathan
Edwards.

Read and analyze the poetry of such Puritan writers as Anne
Bradstreet, Michael Wigglesworth, Edward Taylor.

4. Read end compare literature which reveals the Puritan philosophy

by writers other than from the Puritan era

The Scariet Letier - Nathaniel Hawthome

The Cruciblo Arthur Miiler
Attempt to gxamine non-'udgementally characteristics of

Y 1 w social and religious values which

d¥&red sharply from oiher national cultures of the times.
Aitempt a journalidiary over a one-month period in the siyle of
thn earty American (and European) authors.

Sample Activities:
1.

The teacher will present by lecture, discusaion, group work or

other technique: .

A. The early written accounts of coionial migration to Ameiica.

8. The characteristics of Punianism as a iiterary movement.

C. The lite and works of various Puritan writers such as Captal.
Johr Smith.

The stud nts will read and either discuss orally or analyze in

writing a rapressntative selection from works by American writers

of this perfod:
Willlam Byrd 1
Willlam Bradtord
Jonathen E-wards
Anne Brads: eat
Michae! Wigglesworth
Edward Tayior

The student will write:

A. A paper based upon their concept of Purltanism as derived
from the works of sevaral of the Puritan authors.

B. A letter to the editor of an English newspaper that discusses
802 of the conditions of colcnial iife that have been omitted
or misrepresented by Cantain John Smith in his
“advertisement” In English nevsoapers.

The student will read snd sither discuss w&lly or analyze in

writing a selection of the writing of at least one of tha following

foreign suthors:
John Miiton - Paradise Lost
Dante Alighierl - The Divine Comedy
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Unit H - Neo-Classicism - 1760-1820
Specific Objsctives’ The stuc nt wilk;

1.

ra

Percelve this movement as a literary and philosophical outgrowth
of Purltanism and be alde to describe this.
Raceive the background information regarding American
revolutionary period and relate I; to the literature of the period in
examining such documents as:

The Declaration of indepsndence

selections from The Federalist papers

The Comstitution of the United States

Washington’s Farawell Address

Paine’s Comman Sense, The American Crisis
Compare America's concapt of freedom and democracy with
enrlior works by global writers: Plato, John Locks, John Stua;
Milt and react in discussion and/or writing.
Read and analyze the poetry of Philip Freneau to see him as a
bridge between neo-classicism and romanticism.
Be able to compare setected writings of American Nec-Classic
writers to sslected writings of such European authors as:
Addison, Pope, Swift, Di,:den, Voltalire.
2 & group, attempt to write thelr own Globai Education
“Constitution” on the basis of the European or American or
ancient statements of rights which they have examined

Sample Activities:

1.

2

The teacher will present (in various ways)
A The early American historical documents - their significance
and structure.
B The characteristics of Nec-Classicism as a literary movement
The students will read and either discuss osally or anaiyza in
writing rapresantative selsctions from thy fotiowing american
wrilers:
Benjamin Franklin
Thomas Faine
Thomas Jefiarson
George Washington
Students will read and either discuss orally of analyze In writing
@ selection of tha wriling of at ieasi one of the foliowing foreign
authors and comparse It 16 the works by American authcrs
. The Republic - Plato
On Liberty - John Stuart Mii!
Two Treaties on Govemnment - fohn Licks
Gullive’s Travels Jonathan Swift
"A Modest Proposal” - Jonathan Swiit
Candide - vVoltakre
Democracy in America - Alexis de Tacquaviie
Utopla - Sir Thomas Moore

IDTMOOE»
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Unit #l - Part A - Romanticiam/Gothiciam - 1820-1850
Specific Objectives: The student wiit:

1.

Perceive this movement as & tHerary and philicsophical,
outgrowth of American Neo-Classiclsm and England’s Romantic
Movement and be able to describe this.

Be abls 10 reiate the feelings and bellefe of America’s Early
National Period to those found in the literature of the earty
American Romantics: Washington lrving, William Cullen Bryant,
and Edgar Alian Poe.

Be able to compere ssiected writing. of Byron, Sheliey, Keats,
and the romantic poets of England’s homantic Perlod to those of
Americen Romantic write 3.

identity the moods and development of Gothicism as a sub-
slement of Romanticism reflected in stories by Poe.

Sec the logic development cf the ratiocinative tale as
incorporating the logl: of Neo-Classiciam and the miystery of
Romanticism as found in the works of Poe ant Arihur C. Doyle.
Altempt {in writing) either a short, short story, or a description of
mood in the styte of Poe or Doyle.

Sampie Activities: The student wili:
1.

Read and elther diacuss orally or analyze in writing rapresentative
seiections from the following American writers:

Waskhington lrving

Wiitlam Culten Bryant

James Fanimore Cooper

Edgar Ailan Pos

Read and either discuss orally or anatyze in writing a selaction of

the writing of &* Isast one of the toliowing foreign authors and

compare It to the works by American authors that the studenis
f.ave read:

A. Thea poetry of Lord Byron

B. The poetry of Percy B. Sheliey

C. The poetry of John Keals

D. Frankenstein by Mary Shelley

E. The stories of Arthur C. Doyle

Write:

A. A major paper based upon their concept of Romaniicism of
Gothiclam as derived from the works of several of the Early
Romantic or Gothic writers.

B. A composition on one slams~t of Homanticism foun} in the
work of art.




Unit il - Part B - Transcendentatism - 1835-1860

Specific Objectives: The ctudent wili:

1. Perceive this movement as a continuation of Romanticism and a
continuation of the sentiment against Puritanism and Neo-
Classicism and be able to describe this.

2. Be able 1o trace the connaction between idealiats of the

talist peviod and today.

3. Read and be abls to answer test questions on the writings of
Raiph Waido Emerson and Henry Devid Thoreau.

4. Compare Thoresu's concept of civil disobedience with those of
Gummmtnhuthernngutdmpondwllhapusond
conclusion evaluating the personal significance for him/her.

5. Read the postry of Walt Whitman in terms gk the elements of
Transcendentalism that might be contained therein and be able
to answer test questions on selected poems.

Sampls Activities: The student will:

1. Read ard elther discuss orally or analyze in writing representative
selections from the following American writers:
Raipit Waldo Errerson
Henry David Thoreau
Walt Whitman
2. Read and discuss the following works by other notable figures
who have expressed themselves on human rights: -
A. Selections by and about Gandhi on civil disobedience.
B. Selections by and about Mertin Luther King on civil
disobedience.




Unit IV - Later Romanticism - 1840-1875

Specitic Objectives: The studant will:

1. Percelve this period as a continuation of the eartier Romantic
movement and as an aiternative to the Transcendental period and
be able to describe the difference.

2. Read and be able 1o answer test questions on the Romantic
poetry of Longfeliow, Holmes, Lowell, and Whittier.

3. Be able to draw specific comparisons and/or contrasts betweon
American Romantic poetry anc the Romantic poets of England.

4. Read representative selections from ihe American Romantic
novelists, Hawthorne and Melville, and compare hlerary
salections 1o Daniel Defoe anc' Sir Walter Scott - evaluating their
significance in personal terms.

5. Having studied the technique~ of flomantic posets, wrie at least
one poem of his/her own ana explain why it Is “Romantic.”

Sample Activities: The student will:

1. Read and elther discuss orally or analyze in writing representative
seletions from the following American Writers:

Henry Wadsworth Longfeliow

Oliver Wendell Holmes

James Russell Lowell

John Greenisat Whitt'er

Nathaniei Hawthorne

Herman Metville
Read and either discuss orally or analyze in writing a 3election of
the writing of at least one of the following Amerlcan authors in
cclumn A and compare It to the wriling of at ieast one nf the
European authors in column B:

E

Column A }
Nathaniel Hawthorne: The House of Seven Gables
The Bilthedale Romance
Herman Melvilie: Moby Dick
Typee
“blily Budd”
Loulsa May Alcott: Lirtle Women
Column B
Danlel Defoe: e Adventures of Jobinson
Crusoe
Moll Flanders
Sir Welter Scatt: tvanhoe
Jane Austln, Sense and Sensibliity
Pride and Pryjud:. -
Coariotte Bronte: Jane Eyre
Emily Bronte: Wuthering Heights
Wiiliam Makepeace .
Thackerav ) Vanity Fair
ol
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Cheries Dickens: Oliver Twisi

Greet Exposiatore.
Miguasl de Cervantes: Don Quixote of La Manchs
Alexandre Dumas: Ve Count of Monie Cristo

The Thiee Muskieers
Robert Louis Stevenson: Treasure lnlend

Dr. Joky¥ and My. Hydo
Rudyard Kipling: Kim

Captains Coursgecus
3. Seaich out and sither discuss orally o analyze in writing a
selection of writing on civil wars.
4. Write:

A. A major paper comparing and contrasting the concepis of
Romanticism seen in Amaerican writers with toreign romantic
writers.

B. A book report lor each of 1he novels that the student reads.




UnH V Local Colov - 1885-1805
Specific Objectives: The student wiit:

1.
2

5.

Perceive this movement as a literary and philosophical outgrowth
* Romanticism and Nationalism and be abla to describe It.

Read aloud and respond in class to selections from authors of
various regions of this country such as Mark Twain, Bret Harte,
Sarsh Jewetl, Sidney Lanier.

the writing of American reglonat writers to othes giobai
writers of the same time period and reach a personal conclusion.
Demonstrate his sbility to perceive the relationship of titerary
contributions by minority writers to the development of an
understanding of the historical and contemporary problems of

minurity Amaricane.
Choose & locale (prefriably in Michigan) which s/he has vizited
and describe h i ierms of unique and iocal color

Sample Activities:

1.

The teacher will give a lecture on.

A. The chavacteristics of locsl color of ragionatism.
B. The different literary regions of the United States
C. The life and works of various iocal colonists.

 Students wiil read and either discuas orally or analyze in writing

rapresentative selections from the following American wiiters:
Samuel Clemens
Hret Harte
The student will read and sither discuss orally ot analyze in
writing, a novel or details of local color from the toliowing ilat:
A. Wark Twaln:
The Adventures = Huckisbesty Finn
The A2 sntures of Tom Sawyef
]
Lite on the Missiesippi
B. Walter van Tilburg Clark:
The Ox-Bow ircident

C. Wiila Cather.

Death Corres for the Archbishop
D. Selected stories by O.Henry
Students will write & major paper on jocal coict of regionalism
based on writings of such writers &3 Kamala Markendaya, Yukio
Mishima, Khushwant Singh, Yasynar Kawabata.




Unit V! - Realism - 1870-1900

Specific Objectives: fhe student wili:

1. Perceive this movement as a literary and philosophical outgrowth
ol Regionalisr. and be able to describe It.

2. Be abls t0 iduntity the characteristics oi Rsalism as a continued
reaciion against Romanticlem.

3. Be able 0 identify the charactaristics of Pragmatism as a
philosophical outgrowth of Reallam.

4. Raad and react {0 a repressntative seisction of ate 18th century
Amarican writers.

5. Compare the cnaracteristics of the American Realism Writers to
thelr British Lounterparts: George Eliot, Thomas Hardy, Joseph
Convad, Charies Dickens, and Henry Flelding.

Sample Activities: student wiil:

1. Read and sither discuss orally or analyze in writing & salection of
at least one of the following Amaerican authors in column A and
compare i 10 the writing of s: iaast one of the foraign authaors In

column B.
Column A
Mark Twain: Tha Qilded Age
Thornton Wilder: Our Town
William Dear: Howelis: The Rise of Silas Lapham
Willa Cether: O Ploneers|
My Antonla
Edith Wharton: Ethan Frome
The Age of Innocence
0.E. Rolvaag: Glants in the Eaith
Richard Hervy Dana. Two Years Befors the Mast
Conrad Richier The Trees
Column B
Thomas Hardy Far From the Madding Crowd
Retum of the Native
Tess of the D’Urbervilies
George Ehiot. The Miil on the Floss
Sias Mamer
Joseph Conrad. Lord Jim
Youth
Mordhoff and Hall Mutiny on the Bounty
Henry Fielding: Tom Jones
Solactions from Rudyard Kipiing
Henrik tbsen: A Doll's Houss
Hedda Gabier
Leo Tolstow War ano Peace
Anna Karenina
Fyodor Do vevsky. Crima and Punizhment
The Brothers Karamazov

!
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Anton Chekhov: Tiwee Sisters
The Chery Orchard
2. Write a major paper comparing and contrasting the concapt of
Realism seen in American writers with foreign realistic writers.

N
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Unit Vil - Naturalism ~ 1900-1940

Specitic Objsz%ves: The student wili:

1. Perccive this period as a literary and phiiosophical outgrowth and
continuation of & merging of Realiam, Pragmatism, and
Determinism and wiil be able to describe the similarities and

differences.

2. Identity the characte:istics of Naturalism aa a philosophy of

iiterature.

3. Be able to define daterminism und its sub-forms (natural,
sclentific, paychological, sconomic, social).

1. Read and summarize several articias by Darwin, Freud, Marx, and
Comte for the background information needed in uncarstanding

. *#the determiniam underlying-Naturalism in American literature.

5. Read Tepresentative selecticns from the natusalist writings of
Stephen Crana, Jack London, Frank Nomis, Thecdors Dreieer, and
Sinclair Lewis and comys e them with works of the European
Natusalist write:s. Zola, Baizac, Flaubert.

8. Find works of art which show clear characteristics of Naturalism
and = i, *hese cheracteristics in the work (film, picture,
literature, painting, etc.) as he/she perceives them.

Sample Acilvities:

Student will 1ead and eiiher discuss oraily or analyze in writing
selection of the writing of at least one of the American authors in
column A and compare li lo the writing of at least one of tha foreign

authors In column B.

Co'tmn A
* ok London:

Frank Norris:
Theodore Dreiser:

Column B
Emile Zola.

Honore de Balzac.
Gustave Flaubert:
0O.H. Lawrence.

Herman Hessa;

W. Somersetl Maugham:

The Ssa-Wolf
, White Fang

- The Octopus

Sister Carviy
An Am _an Tragady

Berminal

Nans

Pere Gorlot
Madame Bovary
»Ons and Lovars
Women in Love
Demian

Siddharihs

Of Human Bondage




Unit VIli - Muckraking and Progreasiv?m - 19001915

Spacific Objectives: Tha student wiil:

1. Percelve this period as a literery reffection of the social
conditions In America &t that time.

2. Read eelected writings of the muckrakers: Unton Sinclair, Jacob
A. Riss, Lincoln Steffens, Ida M. Tarbeli.

3. Understand the origin gnd define the tarm “muckraker” and
“yeilow journalism” and collect several examples from current

4. Reapond in discussion to the correlation between the literatire
of that time period and the subsequent federal laws and
programs that were instituted to résolve some of tha problems
that were brought to the forefront by thw mi ckrake:s.

Sample Activities: student wilt: -

1. Raesearch, read, and write & repoft summaiizing a rapresentative
selaction of the writing of Lincoin Steffens.

2. Read and discuss wally or analyze in writing a ceiection of the

writing of at least on of the following American authors

A. Upton Sinclair: The Jungle

B. Lincoln Steffena; The Shama of the Citlas

C. Jacob A. Riss: How The Other Half Lives

Write a paper disqussing the correlation between the literature of

the Progressive period and the subsequent federal laws and

programs that were instituted to resolve some of the problems

that were brought to the foredront by the muckrakers

(&)
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Age of Digiliusionment
Unit IX - Literature of the First World War - 19131920

Spacific Objectives: The student wilii:

1. Perceive this period of American iiteraturs as *he beginning Gf
dislilusionment by examining the works of ssveral authors whose
subject matter was WW.I.

2. React to the literature of the First Worid War through discussion
and writing.

3 Read and clarify the values contained in a representative
selection of the fiction and poetry of Worid War | by both
american and foreign authors.

4. Be able to liat saveral characteristica of Amarican :deallsm that
were pravalent Luiore and during World Wer 1.

5. Be able to perceive the attitudinal change that atfected the ione
cf American literature from ons of Idealism tc disillusionment.

6 Compare and contrast In writing the literary treatment of Worid
War | belween Amarican and foreign authors.

Sampie Activities: The student will-

1t Explore in tie visual media:
A The characlernstics of the Age of Disiilusicnment
B8 The romantic cond®pt of war in comparison with the raalistic

conicep! of war

2 Read and either discuss orally or analyza In writing at feast one
of the follow'ng works on World War | by Amarican auth:vs.
A Ernsst Hemingway: A Fa.ewell tc Ariis
3 wilia Cather: One of Ours
€ John Dos Passos. Thrse Soldiers
D e e. cummings The Enormous Room

3 Read and either discuss orally or analyze i writng a
represenialive selection of the works on World War * Ly frweign
authors such as’
A Erich Maria Remargue All Quist on the Weslern Front
B  Alexander Sclizhenitsyn: 1914

4 Hoad Mark Twaln's story “The War Praye: ” Is thera lrony in this
story? Which cheracter is really ceaiing with the truth? Does of
snould religlon have = o2 © play in tne formation of hurman
gltitydes toward war?
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Age of DisHiusionment
Ynit X - Lost Generation and Symbolistic Perlod - 1920-1930

&pecific Objectives: The student wili:

1. Perce:ve this perlod ae a natural outgrowth of a combination of
Reailsm, Naturalism, and the dislilusionnient following WW.i and
be able to dascribe it.
2. Ba sbie to list the characterisiics and influences that havs
contributed 1o the disiliusionment of the 1920’s. (Allen’s Only
Yesierday)
3. Read and clarity thu valuas contained in a repressentative
selection of fiction; and postry by the three groups o1 “os?
generatlon wiiters.
. The expatriates in Parls; Gertrude Stein, F. Scoit Fitzgerald,
Ernest Hemingway, e. e. cummings, and Sherwoou Anderson
{along with Ezra Pound, T.S. Eliot. and James Joyce)

8. The Greenwich Village writers: Ring Lardner and Sinclair
Lewis.

C. Thu Southern yroup: Robert Penn Warren and Witilam
Faulkner.

4. Focus on the Symbolistic approach to fiction that is evident in
Ernest Hemingway and F. Scott Fitzgereld as representative of
the age and dtscuss the significance and meaning of symbois in
iite.

5. Read and c;arlfy the values containac in the poatry of Carl
Sandburg, Robert Frost, Wiiliam Carlos William, Wailace Stevens.
T.S. Eliot, e. 8. cummings ar othars.

Sample Activities: Tho student witl

1. Read and either diacuss oraily or anelyze in writing represantative
selections from tiwe following American writers

Robert Frost Ernest Hemingway
Carl Sandbusg F. Scott Fitzgeraid
8. . cummings Sherwood Anderson
Wiitlam Carios Wiliiam Sinciair Lewls
Waliace Sievens John Dos P- 3808
Eugena O'Nalll

2. Read and elther discuss orahy or analyze in wriling a selection of
the works of at least ane of the Amarican authors in Colume A
and compare it to the writing of ons of tha foreign authors in

Column B
Coluran A
Sherwood Anderson Winesburg, Ohio (slones)
F Scott Fitzgerald Tiw Great Gatsby
The Last Tycoon
Ernest Hemingway in Our Time (=tories)
Sinclaty Lewis Main Street
Babbitt
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John Dos Passos:

1.8. Eliot
Column “B*
James Joyce:
Franz Kafka:
Aldous Huxley:
George Bernard Shaw:

Virginia Wolt:
Hermann Hessa:

Thomas Mann:
3. Write a paper comparing:

U.8.A. Trliogy
The 42nd Parsilel

1019
The Big Money
The Waatsiand

A Portralt of the Artist as a
Young Man

Ulyssos

The Triel

The Castle

Point Counter Point

Brave New World

Man and Supennan
Saint Joan

To the Lighthouse
Steppenwoitl
Narclssus and Golamund
The Magic Mountain

A. Their own concept of disillusionment with the writing of the

authors of the 1920's.

B. And contrasting the concept of the jost generation seen in
American wriiters with foreign lost generation writars,




Age of Dislilusionment
Undt X} - Coniormity, Depression, and Criticism - 1030-1840

Specitic Objectives: The student wilt:

1. Percaive this period as 8 continuation of the dialitusionment ot
the 1820°a and be able to explain why.

2. Be abie to list the characteristics and influences thet have
contributed {0 the depression of the 1930's. (Allen's Since
Yestorday)

3. Trace how the literature of the period is drastically infiuanced by
{he economic and social evants of the period.

4. Read and respond personaily (o a representative selection from
the followiixg authors. John Doa Passos, James T. Farreil, William
Faulkner, Thomas Wolfe, Eugene O'Neill, Ernest Hemingway, and
John Steinbeck, attempting to isolate the values contalned
thersin.

Sample Activities: The student wili:

1. Pead and oither discuss orally or analyzs in writing representative
selections from the following American writers:
John Steinbeck
Wiillam Faulkner
Thomas Wolfe
Tennessee Wiiliams
Peari S. Buck
2. Read and either discuss oraily or analyze in writing a selection of
the works of at least one of the American authors In column A
and compare it to the vork of one of the foreign authors in

column B:
Column A
Erneat Hemingway:; The Fitth Column {piay)
For Wiom the Bell Tolis
Pew! S Buck The Good Eaith
Willlam Fauikner: The Sound and the Fury
A= ! cay Dying
Thomas Wolls: Look Homeward Angel
James T. Farreli; The Young Manhood of Studs
Lonigan
John Steinbeck in Dublous Battle
Of Mics and Men
The Grapes of Wraih
T.S. Eliot Four Quarists
Coiumn B
Siegiried Sassocn; Msmolr ¢f 8 Fox-Hunting Man
Memoir of an Infaniry Officer
Joan-Paui Sartie: Nausea
Graham Greene’ Brighton Rock
Andre Malraux: The Roysi Way
Federico Garcia Lorca; The House of Bernarde Alba
Selections froir the Notebhook of Albert Cam
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Unlt Xl - Literature of ihe Second World War - 1040-1048

Specitic Objectives: The student will:

1. Percaive this pediod as a iiterary reflection of the social upheaval
and universal chaos that is depicted in the works of several
authors whose sublect matter was World War i,

2. React to the literature of the Second World War through
discussion and writing.

3 Read and ctarify the values continuad in a represesiative
selaction of the fiction wnd postry of World War il by both
Amesican and foreign authors.

4. Compars and contrast In writing the literary treatment of Worig
War |l between Amarican and foreign suthors.

Sample Activities: The stucent wilt:

1. Read and discuss orally with their parents and Jider fiends the
events described in the following works on Wo.id War il by
American authors. They will then share these parceptions i
ciaas discussion.

Norman Matler: The Naked and the Dead
John Hersey: Hkoshima
Joseph Heller: Caich 22
Kurt Vonnegut: Slaughterhouss-Five
Jamas A Michensr: Tales of the South Pacific
Leon Uris: A
Exodus
Edward Latimer Beach: Run SHent, Run Deep
Alistalr Maclean. The QGuns of Na=srone
H.M.8. Ulyssss
Herman Wouk. Winds of War
Calne Mutiny

2 Read and either discuss oraliy or analyze in writing a
representative selection of the works on World War ii by toreign
authors such as:

SH Winsiu, Churchill The 2athering Stons
‘v Second World War
Their Finest Hour
Tdumph and Tragedy
Piarre Bouile The Bridge Gver the Rives Kwsl
Kar! Bruckner The Day of the Bomb
Jack Higgina. The Eagle Has Landed
Evelyn Waugh. The Sword of Honor trilogy:
Men at War

Ofticers and Gentlamen
The End of the Battie
Aisxander Solzheniisyn A Day in ths Life of lvan
Denisovich
Quiag Archipelago




Suggesied Activities - Sequence il (“English”)

1.

10.

11

12,

[escribe the settings of &, Aiieirican and a non-Amarican nevel
and their atfects on the characters In (he piots. Make & iist of
positive and negative atfecis.

Given any novel or play you have read that deels with methods of
controiling the humer mind, identify these methods and show
how they change the main character for good or bad.

Aftar viewing four or five TV programs for two or three weeks,
svaluate them by producing a TV guide that indicates (1) the
rature of sach program, {2) the audisnce for whom It is intended.
and (3) your critique of the program.

After viewing selected photoe and/or listening to recordings of
dramatic scenes, analyze any reactions you had by listing those
ideas or emotionai sensations that led to your response.

Frem literature and from other forms of artistic expression (art,
music, etc), find and describe examples that lilustrate at least
five aspects of minority cuiture that ase distinctive.

From your reading and from other observations (photos,
telavision, fiims, records), suggest at least four specific examples
of how minorities have used the weapons of humo? or creativity
againat raclalism and indiffersnce.

Given ayampies of common propaganda devices, classify them
as being assoclated with (1) name-cailing, {2) glittering
generalities, (3) transier, {4) testimonial, (5) piain foiks, 6) card-
stacking, e&nd (7) band wagon.

Given axampies of common propaganda appeals, classily them
as being assoclated with (1) survival, (2 salety, (3) belonging, {4)
prestige, or {5) fulfiliment.

Having identified the primary motive of a particular prcpagandist,
classity the motive as showing (1) littie cconcern other than for his
of his group's wetfare, (2) about as much concern for others as
for hia or his group's welfare, or (3) more concern for others than
for his ov his group's weitare. Give a brief explanatici: for your
cieasification.

Deveiop a propaganda campelign for or against a specilic global
activity. Your campaign must make use of st least two af the
common propaganda devices and at least cne of the corrmon
propaganda sppeels you have been laught.

Develop a shorl panel discussicn (15 miny on the possibility thai
socls! vaiues in Amarica are controlled or 2 least manipulated by
TV. plod-icers and advertisers. Cite axamples and resea:ch to
prove your points.

Evaluate the performance of a moderator in a discussion with
respect o the ictiowing: (1) giving evidence of belng weil
prepared on the discussion lopic, (2) asking Guestions that start &
discussion and keep It moving, (3) holding back his own opinion,
(4) keeping the discussion to thg point and pacing the
discussion. (5) bringing the discussion to a conciusion «ithin the
aliotied time, and (8) summarizing what was discovered »
ivarned during the discussion
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13.

14.

5.

16

17

18

19

23

Practice and present a five-minute reac. .\g of humorous prose
sslections from various world cultures showing simiiar or
different senses of humor. Your reading will bs judged on (1
voiume, {2) rate of delivery, (3) pitch, (4) gestures, {5) bocy
language, and {8) variation of mood.

Recall something sald or written that brought atout a definite
change in your behavior. Wrlie a briet narative of what happened
lo make you change, including the following points

. Clrcumatance of your life at the time of the change.

What it was that was sald or writlen,

How It was sald or written.

Who sald or wrcte it.

What the charge In your behavior was.

. How long the changs lasted.

Explain each of the following techriques used by ilim makers
ard relato sach to the process of communi=ation: (1) framing, (2)
long long-shot, (3) long-shot, (4) madium shot, (5) closs close-up,
{6} close-up, (7) motlon, (8) camera position (angie), (9) tacial
luatures, (10) background, (11} conirasts, (12) editing, (13) montage,
{14) lighting, {15) color, (16) music, {17) sound sffects, (18"
commentary, (19 dialogue.

Make an annotated list of fiims which you believe would be
meaningtul to high schoo! students in a film-study course.
Explain sach of your cholnes.

in @ working group, produce a brief flim of one of the foliowing:
A. A commercial of a parody of a commercia!

B. A documentary on a current topic.

C Anart fim,

D. A narrative Hiim witn a serious theme.

Choose any two works of literatura that contrast: one that
i~clures the fulure world as a utopia and the other that gives the
opposite imprassion (a “dis-topla”). Show how sach deals with:
{1} *reedom of the individual, (2) tha family unit, (3) aeducation, (4)
government, (5} work, and () leisure time.

Find and commeant on poema or songs which show man's
sensitivity or indifference to his fellows or to his environmei.t,
Demonstrate man's sensitivity to people and to his environment
“ith cartoons, phoiographs, of plctuies and with NEewspapars of
magazine clippings.

Discuss social values and avils that cause corruption of make
som.a paople victima of thew society.

Recognize definitions of each of the foliowing terms often used
in reference to minority groups and recognize one example of
each or (hese terms: (1) prejudice, (2) stereotype, (3)
discrimination, (4) bigotry, (5) racism, and (6) intolerance.

From minority poetry of your own selection, identity at least
ithree umversal themes dealt with that are common 0 numan
axperlence (such as tove, grief, and search tor self) and describe
how the post indiviGuaiizes the theme in h= poem

moow>
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27.

3t
32.

8

. Write a one-page essay desacribing & situation in which you are in

a minority. Describe how you leel.

Having reed an American short story, poam, novel, or play that
deals with war, describe two attitudes toward war which are
ravealed by the thoughts, speech, and/or action of two dissimilar
characters.

., Re-wnts in your own words {paraphrase) a poem or other literary

passage from non-Amevican literature that deals with war.
Chooss one that is paiticularly striking for you.

Give a literary work that deals with people in a particular society,
identity in the makinags of that soclety examples of the following
slements: (1) poiitical elements, (2) economic elements, (3)
educat!onal elements, (4) leisure lime or ¢ vocational elements, (5)
social elements, and (8) spiritual or relsiglous elements. For
example, a competitive grading system is an educational element
in our civilization: the stock market and the graduated income tax
are economic elements.

Choose'two characters in a literary work about human scclety
that you have read and evaluate thelr general behavior as
consistent or as inconsistent with the following definition of
civilized behavior. *Clvilized behavior [8 the extent of concern
one’'s actions show for the welfare of other people.” In a
sentence or two expialn your evaluation of the behavior of each
claracter.

aiven stories, novels, and plays about young people with a
growing awareness of what it means to be an adult, (1) identify
the elernents of the aduit world of which young people are
becoming aware, (2) describe the events that produce this
growing awareness, and (3) describe the reactions of young
peopie to thelr growing awereness.

Having classified elements In the makeup < a particular socisty
described in novels and plays that you *ave read, determine
those that sncourage clvilized behavicr, those that discourage
¢ivilized behavior. As a guide, use the tollowing definition of
civitized behavior; **Civilized ber.avior Is the extant of concern a
person's acticns show for the welfare of other pecple.”

Evaluate the BBC flim “The Blus and Gray” and other seiected
films in a critique a la Time or Newsweek.

Present a slide/presentation/discussion on the beginnings of
Arnarican and other nations’ history via the daguerrotype or Other
antiquated method of recording events and peopie.

Tra. 2 “pop” romanticiam in songs. Show, by giving exampies,
how the pop song becomes a global language.

identify main figures in the developmant of American art. After
looking at a collection of slides, Identify artist and work. Trace
European, African, Orlental influences (e.g Impressionism,
cublsm).




Readings: Selecied By Topic

Therw American World
Wiar Red Badge of Courage  (Remarque) All Quiet on
Farewsli 10 Arma Weatarn Front
{Solzhenitayn) A Day In
Liis of lvan Denlsevich
Catch 22 {Kushwent Singh) Train o
+ Selected War Poetry Pakistan
(Wiesel) Night
Man & God 4.8 Book of Job
The Land & Grapes =f Wrgth {Llawellyn) How Green
Mans' Struggie The Jungle Was My Valley
Native Son {Markandaya) Neclas in &
Giants In the Earth Sleve
Roie of Women Scarlet Leiter {Flaubert) Madame Bovary
Portrait of & Lady {Murasaki) The Tale of
Genjl
The Picarasque Huck. Finn Don Guixote, Tom Jones,
Caicher in the Rys Lazacitic de Tormaes,
Candide, Monkey
{Arthur Weley's trans. of
Hsl Yu Ki by Wu
Ch'Eng.En), Golden Ass
~ Apuileius
The Worid's Our Town fLhorus in any Greek Play)
Chorus Death of & Salesman {-irandello) 6 Chass. in
Glass Menagerie Saarch of an Author
{King Shudraka) The Toy
Cart {found in Trad.
Aslan Pleys)
Snhort Stortes ¥ Hawthorne, Poe, Parchatanira
Twain 1001 Mights
Cantathury Taiss
Decameron
The ¥ ulure Plays: Piano {Zamlatin} - We
{Huxley) ~ Brava New
World
{Crwell) - 1084
atc
£5
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ENGLISH/SEQUENCE Iil

WEEK ENGLIS!

Bop~Norawn~

b ok s b
~2ops

b
o

b
o

Hislorical Concepts: Futurism & Qovernment

Introduction 1o Futurism/Vocabulary of Futurism
History of Futurism

How the Future Became Foreboding

An Age of Convuisive Change

{Globe! Iasue #1)

The Baslc Principies of Futurism

The Terrors of Tomorrow: Realities and Bugaboos
The Shape of Thi to Come

Methods for Stm;?:q the Future (Trends, X-index
Matrix, Future Wheels, Tree, Delpl Method, Scenarios)
Futl , Values

The Uses of the Fulure

Futuriats and Their ideas

The Futurisis and Their ideas

8ocio-Political

{Global Issues #2)

Futurist Articles: “The Human Races Who Live in That Lovely
Little Earth,” “Future Values for Today's Curriculum,” "Future
Chic”

Animat Farm (Grwetl)

Lord of the Flles (Golding)

“Liopla, Dream or Reality?”

Alas Babylon) (Frank)

1990: “The World of Tomoarrow”

1984 (Orweih)

1009:; “Work in the Year 2001”

Brave New Woxid (Huxiey)

{Global issue #3) (Great Lakes Model UN)

Death of Everymom (Towell}

Hamist or Death of 3 Salesman (Miller}
Bioiogicai/Ethical

“is Anyone Out There?"’

Ecotopla (Callenbacty)

“8cience snd Human Values”

The Terméal Man (Crichton)

1909: “Projecied Deveiopmants Related to Medicina”
D=op Range

Technological
“We're Being Mars than Entertained,” “The Murded”

{Globai lsaues #4)
R.U.R (Capsk)

1, Robot (Aa!mgb
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3.

40.
WEEK UNIT

i

W

“Humanity va. Fictlon”/1098: Architeciuio Beyond 2000
Conciualona: Problem 8oiving: Adapistion to

S i

SOCIAL STUDIES

Historical Concepts
Political Philosophars

{Globat tssua #1)

Other Political Goncepis

Socio-Political
{Global Issue ¥2)
Inter-Nation Simulation (INS)

Urban Environments: Past, Presant, Fulure
Architecture: Form and Function

{Giobat issue #3 {Great .akea Modeal U.N))

Biclogical/Ethical

Biologicai Ethical 1asues
Examples of Moral Dilemmas in.
« Community Life & Health

» National Alfairs

s inlernational issues

» Science

Tachnological - Public & Private

{Global isaues #4)

Conclusions: Advantages, Jangers, apin-offs
Final Exams




ENGLISH/SEQUENCE Iii

General Objectives: The student will:

eos w mo

nNoD

10.
11,

Explore, evaluate and chr cse among tuiure life stylas.

Examine inter-relationah ps between social, biological, and
technological trends Iri the past, presant, and future.

Percelve the interdependency of the peopie and systems of the
global cormmunity.

improve skilla In criticad thinking, basic reseaich, techniques, and
problems sciving. )

Be preparsd to meet the standards and requirements of freshman
composition in university and/or clear communication in other
writing sxperiences.

Mentify future dangers and opportunities

Examine the ideas of major futurists and the meincds of
futuriam.

Bacome aware 0f the concept of chenge.

identify possible modifications in human behavior necessary for
the future.

Be able lo formulate 3 or 4 fundamental human questions and
show how global artists have attempled to answer ther
Recognize humanity's potentially positive and negative etfect on
the environment.

Introduciion (4 weoks)
Specilic Objectives: The student wili:

B LN

List and explain 10 future values for education.

Name and explain i:.s maln ideas of 3 prominent futuris!s
identify and be able to use five futurist lechniques

aAcquire and be tested on a vocabuiery list for futuriam
Examine methods cf problem solving and use these metiiods
Explore the relationship batwaer futurist techniquas and
personal lite planning.

Sample Acilvities:

1.

Using problem-solving methods (from hand-outs on futunst
methods) students will attemnpt soiuticrs to specitic given
problema.

Examine a gt of tuture trends. Expand this 3t with yout own
ideas.

Examine the hand-out “Toward a Dictionary of Futurism.” Over a
periad of ne card-marking, add as many new futurist ierms {and
thelr zxplanation, as you can fing, finally, consolidate all the
suggestions of the class in one pamph’et
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i 4 Try the exercises on persona!l iife planning {sund in “Parsonal

E Lite Planning: Expanding the Reaim of the “uesible” (Futures

} information Interchange, University of Massachusatts, pg. 17).

. 5 What is a “tuturist?” Whati is hia/her.defining role? Whai skills

| does he/she require? How can thcse skills be laught? Read

| about 3 futurists (minimum). Write an essay attempting to answer

: the previous questions. (See “What is a Futurists?” In Futures
information interchange, p. 1).

8. Design a graphic modei for a culturat syste.n showing a picture
of the cL ire as a whole ana the interrelationships among *he
parts




Title of Unit - *"The Writing Componant’'*

Qeneral Objectives: The student wili:

1 Scquire & varied writing vocabulary. -

rxprass ideas clearly, logically and ccicretely in writing
zganize units of thought systematically into sentences,
Loragraphs, and assays.

Use wriling conventions eftectively (i.e. capitalization,
punctuation, speliing, etc.)

Use writing as a functionai tool at an acceptable jevel
Understand the use of ailective power words and use them in
“ie/her own “creat!s” exarcises.

Write a researr!: paper.

o e

~

Specific Objactives: Tne student will.

1 Continue to iearn how to take notss and how to take essay
exams.
2. Continue to wrlte paragraphs with:
A. A tcpic sentence
B. Sentence variety
C. Sufficient support
D. Transitions
E A conciuding sentence
3. Write different paragraph types.
A. Corparison/contrast
8. Chronological order
C. Spatlal order
0. Simpls listing
4. Become more proficiant in those areas included inthe S H S
Criterion Reference Test, i.e. capitalization, commas,
apostrophes, pronoun reference, etc.
§. Continue to write three part papers devaloping a single idea
Comparison/Contrast
Cause/Effect
Advaniages/Disadvantages
6. Explors the usse, the tools, the techniques of ressarch and
write a formal research paper.
7. Attempt those arsas of writing known as "creative” or “aftective”
in their modes of expression.
8. Develop a larger writing vocabulary.

*Note: Whi'e this unit appsers to be a continuation of the wrnting
skiils begun in the {irat sequence, there are additional skills and
activities whish make I a suitably culminating writing « "perienze for
the high school graduate.

-
i
"
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Sub-Unit: Expository Writing - The Three Pari Paper
Tima: 3 Weeks

Specific Objectives: The student will:

1. Study the concept of a three part paper - that is, the idea of an
e8s8ay having an introduction, body, and conclusion.

Become familiar with the standesd introductory funnel (general to
specific) paragraph with thasis sentence

Become famillar with the standard concluding inverted funnei
{spacific to general), paragraph. .
Study, then apply the basics of outlining in paratlel structure.
Ussé transitions in-writing.

Study the necasslity 6f having the paragraphs in an essay cohere.

Sample Activities:

1. The siudent will write an cutline of an exposiiory paper, which
osutline wili contain paraliel structures.

2. The student will write 8 three-part exnository essay containing:

An introductory paragraph (Jeneral to specific)

A clearly-stated thesz.:s.

Standard middie paragraphs.

A concluding paragrenh {specific ic gener:’

Transitions belween paragraphs

eras WP
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Sub-Unit The Argumentative Essay
Tirne: 2 Weeks

Specific Objectives: The tudent wiil:

1.

Studv and recognize the difference betweer expository writing
and argumentative wiriting.

2. Study the purposes of wrlting argumentatively
3
4

Become tamiliar with the format for writing an argumentative

easay
. Become familiar with tha concapt of pro-con discussion In

writing.

Sample Activities:
1.

The sludent in ciass will orally del.ate an argumentative topic in
class. One halif of the ciass will assume the affirmative side ot
the argument; the ocher half of the ciass the negative side. This
argumantative debate will sefve as an example of the procedure
in the paper. )

The students will turn i a preliminary “outline” of thelr

argumentative essay in which they wili list their thesis and at

isast three arguments for and ag2inz! i iivesis Thelr
srguments shouid be listed in the order of ieast imporiant to
moat important.

The students wiil write at least a three-page argumentative essay

containing the tollowing.

A. A three-part thesis: A beginning “although” or “despite”
clause, a mil ‘die main clause and an ending “because”
clauae,

B8 Adequale pro-con discussion of their topic

C. At teast one outside quote supporting the affirmalive side and
one supporting the negative side.

D. An argument pro or con on a specific glcbal issue

».j
03
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Sub-Unit: The Rnaearch Paper
Time: 3 Weeks

Specific Objactives: The student will:

1. Write a research paper.

2. Become aware that a great Quantity of information may be
oblained through ilbrary research.

3. Becoma iamiliar with the many sources of information that the

fibrary can offer such as; the card catalogue, the Reader's Guide,

the vertical file, raterance books, eic.

Become famlilar with the format for wrlting biblicgraphy cards

and note cards.

Take meaningiul ncies {on note cards) from tibrary rescurce

materiais and to be able o condense information.

Become famiilar with the process of making a research paper

outiine from the material gathered on nots cards.

Leern and use the proper format for writing a research paper.

Learn and use the correct format for writing both shornt and

extended quotations as they may occus in the research papers

manuscript.

Learn and adopt the proper format for writing footnotes and a

bibliography of source used.

Sample Activities:

« 1. The students wili spend time in the iibrary rescarching a topic for
A thelr papers deaiing with one of the topics Lsted.

The students will compile a bibliography.

The siudents will lake notes on 2 x 5 cards

The students will prepare an outlire of their papsr.

The students will write a five to seven page {minimum) research

paper which will include proper quotation, footnote and

bibliography form.

Sslect and research a topic from “Patantial Resaarch

Ganeralization” {below)

N o o

©
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Potential Resesrch Generalizations

1.

~ @ o

o

0

1t

18.

Nations of the world are beir_ srawn clossr togeiher in large
part due to the tremendous advances in transportation and
communications technoiogy. -

in an economically interdepandent worid, power no longer
betongs exciusively tn nations with military strength, but to any
nation that possesses importani raw materiala or industrial
technologies.

Geographic proximity of natior:s does not guarantee that thay
have common goals.

The varisty of ragions that make up the world both unity and
fragment peopie ci the world.

An industriai economy requires large quantities and a greal
variety of natural rasources.

The geographic location of raw fmaterials influences where
industry develops.

Those who have the most (0 Invest In technoiogical development
are the most likely to benefit trom It.

Tremendous changes In science and technology are increasing
the economic disparity between the Industrialized, deveiopec
nations and the lecs developed, predominately agriculturat
natlons.

Development In science and technology during this century have
had new and tremendous affects on cultures throughaut the
world,

iechnological change during the twentieth century has taken
place so rapidiy that much of it has bsen misusuc Cr underused
Most “third world" nations, or LDC's are agriculturaily based with
a rapxily growing popuiation, mos? of whom live in impoverished
conditions.

. Most of the protitabie busineas actlvity in the LDC's is

concentrated among a few people, and I8 usuaily foreign-owned
and for export 1o other naticns.

. Wealth In ls88 developed-countries is very unevenly distributed
. American companies have found it increasingly advantageous to

expand operations 10 other countries in order to capitalize in new
marksis, just as businessas in other nations have found it

8 antageous 10 establish companies In the United States.

B asses in an Industrialized country are most likely to locate
“market orlented-companies” in other developed nations whers
there is a large potential market for sales

. Business in manufacturing nations are most likely to locate

“supply-orlented” companles in less deveioped nations where
there is an ampie supply of raw materlals and labor.

Even if & nation could be seif-sufficient in providing all of its
necessities, it would be s-onomically wise to trade with other
nations - importing goods whera it is comparativaly
advantageous

As trade increases among nations, interdependence Increases
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21

23.
4.

27.

28,

B

3.

32

33

The more powes a nation has, ithe greater its involvement in world
aftairs,

Foreign nolicy atfectz sveryone because trade, defense, and
iravel are foreign policy issues.

A problerm: of foreign ald for some countriss is their inabiilty to
repay on achedule; when debis are raacheduisd, the interest
accumulates, which can i8ad to the nead for more loans and
sve.tuslly a Jependencs upon ftoreign aki.

The foreign ald by rich nations to poor natio’.s is in the sconomic
best interests of rich nations.

Uniess nations are willing to give up some of ihe sovereignty,
international organizations cannot have any sigaificant power.
The Unitert Nations is imporiant becauss it is a jorum for
Irtarnational Iasues in which aimost every nation of the world is
represeri.ed.

Throughout history nations have bandad together to form various
types of alliances o protect sach other from the lorces - other
nations.

Most of today's common defense alliances sre based on
agreaments with gither of the twn super powers - the U.8.A. or
the U.S.S.R.

The aweaome nuciear destructive capacity of the U.S.A. and the
U.5.5.R. appears to have rendered major wars among militarily
powerful nations cbsoleis, leaving the less powerful nations to
engage in locailzed confiicte with essentiaily small arms.

While about hait of the world's population Is undernourished snd
‘ving in sors degree of siarvation, a large number of peopie in
the United States and other affiuent naticns eat 100 much food.
What peopie generally sat is determined by where they live, and
most! tood is consumed In the area whers it is grown.

For more than the past hundred years, improved farm technology
and other agricuituial advances steadily increased food
productinn, but in the pas! twen'y years this production has
laveled off without a corrasponding reduction in pogulation
growth.

High production 1eveis of modern agriculture have been heavily
dependent on fertilizer use, but the world now faces shortages of
fertiitzer.

Population rates ct growth among difterant peoples of the world
are directly relatad to social and economic faclors: as a nation or
area becomas move industrialized, urbanized, and affluent, birtn
feles tend to decline.

Economic and sociai conuitions hava a stronger influence on the
rate of population growth than do direct, family planning, natalist
policies. .

The worid’s popuiation i< presently growing at an exponential
fate, where the number oi years it takes for a given population to
double constantly dacreases.

Most paopls iiving in the Unltad States are descendanta of
immigrants who came to this country in the ast 150 yoars
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37.

Fotced migration, ior the most pait, has baen imposed ¢n
particular religlous o ethnic groups.
Few nations aie willing to accept new immiyrants withou!
nuMmarous restrictiona.
Terrorism ig often: a politically motivated act used by members of
many groups with widely differsnt political ard religious view

ts

points.

Terrorist aclivity generally b4 carried out by politically disatfected
peopie who feel very strongiy about their causs and who see
little hope in non-violent methods.

Most of the arms production trade is carried on by the United
States and the Soviat Unlon.

. Arme production is camed out as much {or political and

economic considerstions by the United States as for military
reasone.

Many nationa advocats human rights bu! iew nations provide tor
the rights of all thelr citizens equitably.

Absoclute fresdom is an ideal that does not exist in reslity

With the expansinn of technology and urban growth, anergy
consumption in the world has greatly increased.

The more industrialized the nation bacomes, the greater its
anargy consumption and poliution of the envi-cnment.

Thermal poliution Is a side-eftect of using fossil fuels (ol and
coal) and nuclear energy, placing an ultimate limitation of the use
of these resources

(Taken from: What Citizens Need to Know About World Alialrs,
Teacher's Handbook, by Soclal Issues Resources Series, Inc.,
P.O. Box 2507, Bots Raton, FLA. 33432
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Title of Unit - “Sociological Aspects”
Time: 17 Weeks

Specific Objectives: The student wiik:

1.

»

o~

Examine and discuss sociological trends as found in speciiic
literary works.

2. Learn basic research techniques.
3.

Do a research project on one of 40 outstanding giobal issues and
present the findings orally or in writing.

Increase his knowledge cf the operation cf the ). N. as a world
Qove nment.

Use irnagination stretching writing sxercises in the areas of
extrasensory perception, the occult, the para-ngrmal, the
fuluristic, and the scientific.

Deal critically and analytically with the concept of sociological
change as found in specific given literary works.

Expiore alternative life styles and careers

Increase his awareness of tamily interrelationahips as a
mictocosm of tha global system.

Sampie Activities:

~ o

¢ oo

10

it

12

. Make up a list of utopias and distoplas and their chasacteristics.
- Foliow unit, “Utopla, Dream or Reality7" as Interest holds.
. Reed novel, Alas! Babylon, and trace stages of development for a

new cCiviiization.

. Read Ecotopla, recording the characteristics of their society in

the main sociological and institutional arcas.

Choose a research toplc from the list given and foliow through t~

the presentation of this topic.

Develop a vocabuiary list for this area.

A38e58, via a queslionnaire made by students, current teen-age

attitudes toward lite rolas In our socisty.

Contrast the plays Hamiet and Deatn of Everymom.

Write a series of lgtters (fottowing AY About Letters) to 11 N,

#isslons and Embassies explaining G IMUN and your ne~ ds and

makiny specific request for materials.

Read "‘Soclal inventions: (pp. 139-148 - 1989 The World of

Tomorrow. Use this as a basic document for discussion of

institutions and Inventlons of society.

Careers.

A Research the statistics on job opsenings to 1990.

B Read article “Work In the Year 2001" {pp. 89-104 - 1598 elc)

C Choose one job cluster and rssearch it taking clear notes on
cards

Start reading “Space Colonles: The High Frontier.” pp. 68-74,

1999, or Gerard O'Nelil's compiete book The High Frontler.

Imagine you are & space colonist. Create a work which explains

your typical day (poam, short story, piay, painiing, song etc)




1.

2 Attc&!pt to iink scientific developments and abstractions to

> W

Title of Unit; - "dlological/Ethical Aspec!s”
Time: & Weeks (appiox.)

Specific Objectives: The student will:

@ ~N > >

Exarnine and evaiuate major advances in science toward the year

soclal development and human values.

Explore some of the athical questions raised by specific autbors
in the light of biological revoiution.

Explore in literaturs (fact and fiction, the topics of death, human
values, and human rights.

identify a series of skiils for the future as refiecied in the futurist
literature.

Experience and evaluaie the difficuity of decision-making via
simulated conditions.

Detersriine the difference between science in fiction and ofher
forms of literature.

identity several modifications of human behavior likely in the
next 100 years.

Sample Activities:

A

FIS series “Sclence and Human Vaiues.”

Read Brave New Worid, 1884, Ecotopia.

If you were to redesign man, how would you do it?

From 1 given iist of problems and lssues, choose a topic for
smail group discussion and reporting to ciass {Fotlow directions
given.)

5. Do a specu'ation sxercise on cloning. (See attachment, p. 38

from pamowiet “Gulde to Science Fiction”).
Examine chart “Projected Developments Related to Medicine”
{pp 83-4 - 1999 etc.). Froi time to time, add to this any ideas you
may pick up until you have a large chart.

Read “The Flying Isiand” fiom Swift's G_lilver's Travels. This is
an exarple of satire on sclence and sducation. Why is this
astire? What elements of society Is Swiit criticizing?




Title of Unit: - “Tachr..logical Aspects”
Time. 7 Weeks {approx }

Specific Objectives: The student wiii:

1.

2
3

4

identify and describe a minimum of four future dangers ard fo.r
opportunities in technology.

Become more aware of the power of the media by participation in
madia evaiuators and utilization.

identify several main trends in technology and the global impact
ol these developmaents,

Read tmaginative literature dealing with numanity and technology
and respond to this orally or in writing or in anothar artistic
medium

Sample Activilies:

1

Look back at the list of trends found in “Introduction” Unit
isolate and discuss as a group thos reiated to technological
developmaent

Pian and carry out media coverage of a student “event” for the
School of Giobal Education or any other project

Read Space Walks: Posms for the Moon Age. Now create severai
poems of your own on giobal/technological issues facing us for
the next 100 years.

Using Bradbury’s ~The Murderer” {in Bantam's The Golden
Apples of the Sun) follow the directions given in “Humanity va
Machines” (see p. 60 of pamphiet, "Guide to Science Fiction”).
Read and summarize for class the ideas oi We'rs Baing Mors
Than Entertained - Robert Cerino.

Take a 2 or 3 hour trip around your city looking at archiecture
and taking observational notes Next, read “Architectura Beyond
2000” (pp 34-45 In 1998 etc ) Finally, i:st spacific constructive
recommendations for policy, planning, design, and construction
in your city into the years of 2000

What might the world of the robot be tike? Use the play RUR by
Karel Capek and let students play the role thamselves

i :j’
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Conclusion: Conflict Resolution: Adaptation to Changa

Specific Objectives: The student wilt:

1. identity methods of resolving conflict.

2. Make g conctuding list of personal adepistions to be made in the
next §, 10, 20 years.

Articulate {orally or In writing) the conclusions he has reached
sbout change for the future,

Present a report which will Inciude personal, family, local,
national, and international valued goals,

Bacome more aware of psrsonal values, how they conflict in
socisty, and what constructive concluslons can be reached.
Be encouraged to maintain an optimistic attitude toward the
future deaplie the serious dilemmas facing giobal.

Sample Activitles:

1. Do one of the activities listed on "“Cuimineting Activities.” (see
p. 82 of pamphiet “Guide to Scientific Fiction”).

2. Consiier ali you have learned these last 3 years. List what
changes you will have to effect In yourselt in the next 5, 10, and
20

- I T

yoars.

3. Future Skiils Below i3 a list of skilis that have been suggested as
important for individual success In the tuture by Totfler and other
futurists.

The ability to understand computers,

The ability (o form close relationships quickly and to lsave

people with minimal neceasary adjustment.

‘The ability to solve environmental problems

The abllity to get along with peopie from dilferent cultures

The ability to change betiefs and attitudes quickly

The ability to change jobs easlily and leam new skilis

The abiiity lo deat with rapid change

The abliity o flli up increased leisure tine

. The abllity 10 cope with rapld technological advances

Diacuss, in a small group, which of these skiils you think you have

scquized. Which of these i8 not sspeclally important, and which

should ba thers but aren't?
4. Follow the direc: >n for diascusaion on Crichton’s The Terminai
Maen. (A teacher made hand-out on bioethical concerns)
5. Re-examine the discussion notes and hand-outs you have from
the introductory unit of Sequance Ill. Have you changed any
attituges, idess, or activities since that tima? In what way?

TommoOo w»
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FOREIGN LANGUAGE
IN GLOBAL EDUCATION

For some time the ieaching of {oreign languages in the United
States has been in hibernation. This daciine In programs and
envolimant has heen due to a number of factors among which was
the inglorious decision by many universities that acquisition of a
second or third language was not an Inlegral part of the “educated”’
person and therefore shou'd te dropped as a requirement. As a
result, high schools - aiways infltenced by colieges - cancelied their
requirement. But beyond the question of requirement lurks the
American ego: we are seif-sufficient, wu don’t need 1o learn the
languages of others. I they want our business, our tourlsm. they can
learn our language. Admittedly, given the size of the United States,
many Americans can indeed live their lives in this couvntry without
aver having to learn a {oreign phwvase. intsrnationai awareness in
recant years however, has changed this attitude a modicum - not
ancugh {or us to be wholly optimistic - but enough to show progress
Our awareness of giobal interdependence, our awareness of our own
national multl-culturalism, our awareness that others in the world
who have learned a second or third language are now cornering world
markets have made us ":0re responsgive to the necessity for change.

As we look to what is needed educationally for such a change In
America, we become aware ‘hat the primary need is not 50 much
changse in curricular structure (although that is often necessary) as it
18 change in perception. What better academic discipiine to destroy
cullural stereotypes, to increase knowledge about other ethnic and
cultural groups, to teach skilis of communication, a~d to change
attitudes, biases, prejudices than foreign languages?

The acquisition of a second or third language then, is a naturai
component of a global education. If anything, it should be a goal of a
ylobai education Unfortunately, as with many obvious truths,
realization of that goal is not attained as a matter of course. After
our yeais of struggis in tie pure - of that dream, we In the School
of Global Education a:. ..ow emarging with avidencs thal, indeed, it
is worth that struggle.

Happilly, there is aver-increasing support fcr this concept from a
myriad of sources '~ Jamunary, 1981, Cynthia Parsons went 80 far as to
suggest in the Cheistian Sci*2e Monllor that “every state should add
a teacher certification requiremant of fluency In a second language
as a basic requirement of all educated men and women becore they
can joln a school etaft.” Further, she stated tha! “all presently
amployed mono-lingual teachers should be given thiee years 1o lsarn
a second language " The basic premise of her aiticle Is that we must
begin now to teach ail students a second language. if .such a Utopla
were 10 be achleved, proponents of the globa! educatidn:caoricept
would multiply with alacrity In the meantime, there are already 1ools
with which to combat Americans’ lack of cormnpetence in foraign:
languages
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As Lorraine A. Strasheim axpained In her unpublished article for
the Michigan Department of Education, “An issue On the Horlzon:
The Role of Foreign Languages In Giobal Education”: “Two types of
observatlons are made concerning forsign languages and giobal
education again and sgain: ‘Foreign languages sre giobal education’
and ‘Foreign languages do not have to do anything but what they
have always done to be a part of global education’ if the
foreign-language programs of Mich!gan have intograted strong and
contrastive culture comporents into their course offerirgs, then
these atatements may be true.” | think that miost of us in Michigan
would agree, huwever, that this is not often the case in our
“traditionsi” set-up.

Sharing and Inter-disciplinary cooperaticn have been efteciive and
rewerding aspects of our global education prograin at Stevenson. We
teach Spanish but the program could be equally effective with other
languages. Even though not all of our global students studied
Spanish, they wurs Included in presentations concerning Hispanic
Cultures. The social studies teacher and | prepered s'ich things as
bilingual buuetin boards. Since we share the same sut of rooms for
one yaar, that typs of exchange was aimost involuntary. My students
often discussed or wiote about, In Spanish, the global topics as they
were being covered in the English and social studies classes.
Chemistry and mathematical concepts were, at times, discussed and
solved In our Spanish classes. We were “spliling” over into ons
another's areas and it was delighitfult

My approach to foreign laiguage teaching has always emphasized
the use of the spoken language. Never before, however, have my
sludents been sc immersed. One o our more memorabie moments
involved students outsice the global program. From the first day ot
class, Spanish was spoken almost exclusively. By Sequence il, we
used the language even as we “playec.” One day, we wera in the
prov.sss of decorating the room In a very casual, Informal satting, but
we were speaking Spanish as we worked. Several non-global
passersby were convinced that none of us spoks English. To our
detight, we were eble to foolfhem for sometime. They were duly
imopressed and continued tofdrop in our classe~ for the ramainder of
the year.

'n som.3 r~="eCts, my approach in global Llasses was no different
thar nutsige but the immersion wae somehow much more complete.
We spoke Spanish as | have always insisted, but the topics oi
disgussion were mcre appropriate to global issues. Each swudent was
irvolved In at leact one apacial project. Many participated in several.

Every shxdent chose a Spanish-speaking country as h.3/her special
int_rast for an entire year. They all made & cloth fi~j of their coun.ry
which was 2n display *~ cur “International headquariers.” It was the
individual's responsibi...y to gather backgnund Information from the
library, travel agencies, nowspapers, asd the appropriate embassy.
They were encouraged 10 “discover’ a ative ~f tneir country tc visit
L 3. There is a Latinos de Livonia Club in our community which
provided some wonderful oppertunities for exchangs of cultural
differences and simitarities Each student was required to present
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hisiher country 1o the entire groun in Spanish. By the end of the year,
averyone had a copy of each class member's report in bookiet form.
We all learned a great deal.

We aisc worked with the Latin American Studies Ceanter at
Michigan State University They made availabie 10 us some
videotapes {rom their “Tele-Revista” series

In addition, we established an invaluabie contact with “LaSed" in
Detroit. That tederal project services the Latino community In many
ways. Sume students from Global EC. were involvea in tutoring Latino
Chdidren in the De*roit Public Schocts. As they taught English to
those chlidien, our students were exposud 10 a great range of
“Spanish” experiances. The experiment made television news to
everyone's great excitement. There is no way 1o meas.re the worth of
that experience. Suffice it to say that we all grew in new afd’
teneficial ways.

Other students had the oppostunity to teach Spanish to elementary
Studerts hers in Livonia. They visited the school once a week for a*
least L.ne semester. That project, too, mat with success and
anthusiasm on the part of everyone involved.

Once again, all of the atcrementioned projects could have taken
place ouiside of giobal education. 1t seemed, however, a natural
outgrowth of what we focused on as a tearn. ’

Asg our firet group prepares to graduate, it is time 1o take stock.
There wio sofme unequivocable pluses. For tre first tima n 17 years of
teaching | have a gruup of students who are prgparing to tal.e the
Advanced Piacement Spanish Language sxamjhation. This is a real
cav-off fnr me Never before have | worked with students so
committed to the pursuit of bi-Hingualism, _kong ago, they moved from
rejection of the urfamiliar or different™¥fey are now very much open
1o and accepiing of others. OQur global program has brought them
through a study of the past and present and ¢ preparing them 1o be
active, knowledgeabie participants in their ow . future. They shculd
be highly employable young aduits in many caree’ areas.

That brings us to one of the greates! needs for anlarging our
foreign language  .gramis It our schools were to implement the
principal recomn: dations o! the Piesidenta’ Commission on
Foreign Languages and International Studies (November, 1979).
¢ .Jege-bound foreign {anguage students would be in great demand
in the job market. Once again, it Is such an obvious need. How can
anyone of us deny it? donnie Busse (Curriculum Review, August,
1976) put it nicely: “Cur need is nct so much for foreign language
apeclalists as for people who can use foreign language skills in their
everyday working situations

We, at Stevenson, have just begun the struggle. | look forward to
the opportunity of improving our program It is thrilling and
ancouraging to e hombarded b up-to-date and innovative ideas
about global education trom all over the world This is the way {o go.
Won't you come along with us?

-~ Margaret Giii
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Text and Title of Course - Spanish Now - Ef Espanol Actual
{Barron's Ed Series)

Course Description:

This program presants life-situation contexts for meaningful
tanguage practice: universally useful expressions and conte.nporary
situations. The approach is an orai question-answer exchange with a
tocus on vocabulary building. Six major units of study are presented
during the first year sequence Although the approach is primarily
conversational, the apriication of grammatical structures is included
as part of the course content.

General Objectives: The stident will:

1. Gemonstrate proficlency in the pronunciation of any word in the
Epanish languags.

Acquire a basic vocabulary of over 2000 high-fraquency words.
Demonstrate ability both orally and written to construct basic
sentonces in the language with correct syntc

Identity and explore Hispani¢ Cultures and their relation to that
of the United States

Cod A2

F-

Specific Unlt Objectives:

The student will prove by speakinghisteningiwriting tests (hat heishe
has acquired vocabulary, sentence structure and faciity in the
following conversutional areas in Spasish

The home, family relaticnships, friends
. The school
The city (shopping, iobs), bulidings
. Foods, restavrants, meals
Travel, vacations, languages, natisns
Timae, days, montns, seasons. holidays
Parts of the body, clothing
Animals, flowers, fruits, trees

T ~o o OCTw

Mini-Ceurses by:

a  Any siatf person i the s_noo!

b Ouside speakers

¢ Exchange students

d Speclal presentalions by Global stuger:s

May be taught by both Spanish and Enghsh spesking persons

Ssiucted Activities:

Hispanic foads - cooking

Currency in Hispanic Countries

Tourlst attractions in Spain and Mexico
1o bull-hght in siides and narrative
Music and dances of Latin America
Traveiog of Snacitic Gountries

e L0 -
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. Cusrent events in the Hispafilc Woild
_ Cetvantes - Don Quijote {abridged)

. Lite and customs of Spain

. Spanish-Americans - history, literatuse and ans, Loncerns

. Modismos Espannies

. Soclo-Economic problems common the “iapanic Countries
. Latin-America-common culture?

. Working with local Hispanic groups




3PANISH/SEQUENCE I
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Special Materials”

Apart trom texis, there is a need for several casseita recorders wiih
headsets o avoid any possible interference with the lab facilities of
the regular classes (it might be possible 10 operate the giobat
program and the regular prograne with expanded language lab.
tacilities.) .

UNIT | - Getting to Know You

a - Greetings and Salutations
b. Description - {parts of body, cisthas, cclors)
¢. Family Relationships - Origin

UNIT Il - Time and Place

a Filling time
b. Calendar
¢ Seasons and weaiher

UNIT 1! - Viewing cur Environmant

a Animals
b Pianis
¢ Substances

UNIT IV - Doing and Going

a iocations and Directions
b Dady Aclivities
¢ Shopping and Restaurant - (money exchange)

UNIT V - At Home

a The House
b At School
¢ i the Commuritty

UNIT VI - 1n e World

Courines, cantinents, languages
Where we've beern - Whare we are going
Propa. ~g te travel - includrs diiferent types of embarkation

[ = -]




SPANISH/SEQUENCE I

The emphasis will continue to be on the acquisi  n of speak:ng
skills, th:, ofore, the courses will be conducted in Spanish During
this sequence, the focus will shift to the cultural aspects of the

Spanish-speaking countries.

Courses of Study - Spanish i

This group will complete thelr work In El Espanol Actual. They
completed the first 18 uniis duiing Sequenca I, the remaining units
will bs accomplished by the end of the first semaster. By that time,
they will be able to work with regular and lrreyular verbs in the
presant and preterite tenses There will aiso be a heavy emphasis on
several *ypes of pronouns.

it is expacted that the group will be abie 10 move quite raswdly vy
second gemester. They will work cut of a grammar ext In an atierpt
to master ¥ indicative lenses by the and of the year. in adr.ion,
they will work out of a basic reader which will provide them with
cultural information. It will also supply topics for oral discussion

Spanish IV

This group completed Ei Espanol Actual during the preceding
sequenca In addiilon, they completad an inte sive grammar unit
during he last six weeks of the school year They studlied and were
tested on ail of the indicative 1ense° and tiie presant subjunctive.

They are now ready to focus o usage rather than formation They
will be working oul of an advanced level grammar tex! published by
Amaco in addition, they are now ready 10 work with some Spanish
Hiterature. During the first hall of the first semester, they wili read
short selections on a incad 1angs cf 1opics. The text is entitisd
Lecturas para pensar y discutls by ALM. The difficuity level s not
high so that we may move ranidly. It wili provide many opportunities
to express thelr reactions and opinions both orally and in writing
Later on, thay will ;ead a play in Its entirety and, during the second
somaester, a completa novel.

Tlaoughout the y=2ar, both groups wiil be involved in sotne other
specla! projects. Each student has Chosen a Spanish-spaaking
country That country wilt be his/her special interest until June £ach
student wii! make a cloth flag fror his country which will be i
display In our “interna* onal headquarts,s” all year it is the student’s
responsibiiity to gather background information. They will conguct
recaarch In wne fibrary, of coursa. They will also seek out information
from the approtriae emhassy and/or iravel sgencles £ach student
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will be required 10 “present” hs/her country 1o the resi of the group
! scme point during the year. That presentaion will ba dons in
Spanish. Thay wiii be encouragsed 10 “discover” a native of their
couniry to vieit us. Thare is a Latinos de Livcnla Club avaiisbie to
them as an obvious and promising source. By the end of the year,
sach student wili have a copy of sach member's report in the form of
& bockiet - in Spanish, naturally.

There are two agencias with whom we will be working. The Latin
American Studies Center at Michigan State University cooperaies
with our projeci oy making available appropriate videotapes of its
“Tele-Revista” seties. These are now being broadcas! over Public
Brozdcasting Station WKAR-TV (Channe! 23). The center statf have
alreedy indicated a wiliingness to explors other posalibilities for
inwvolving our students in their program.

in addition, we have established a contact with LASED in Detroit.
That agency services the Latino community in a muititude of ways.
Some studants from Giobal Ed. have aiready been involved in tutoring
Latino children in the Detrolt Public Schools. As they teach English
to the children, our students will be axposed to a great range of
“Spanish” experiences. We intend io enlarge upon that contact and
initiate 8¢ e new projects We hope 10 have some students work
with Latino aenlor citizens and to astabiish an exchang. program
with Latino high school students.

Other students have indicated ar: Interest in teaching Spanish to
elementary students here In Livoni2. They will go to the school once
a woek for one hour for at lsast a semester We have participated in
that type of project for two years and have met w'th success and
enthusiasm on the part of every e invoived

The students, then, are involved in the fallowing activities

{. Research projects on
» Argentina
« folivia
¢ Puerto Ric-
+ Spain
s Yensrusia
» Chile
* Nicaragua, Colombia
s Mexico
* Dominican Asp - Costa Rica
* El Saivadar
s Cuba
+ Peru
* Guatemala Uniled Nations
= Uruguay
* Panama - Honduras
* Paraguay
* Fcuados
: #  E barrio latino en Detron
‘ . Teaching Spanish in Livonia alementary schools
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SPANISH/SEQUENCE il

This Spanish course has as lis goal the preparation of the studer..
for the Advanced Piacement Spanish Language Test. if there are
students wno wish to prepare for the A.P. Spanish Literature Test,
thelr coursa of study will inciude an intensive study of five Spanish
authors,

Description - A.P. Spanish Language Course

This course I8 intended for those students who hiave chosen to
davetop their preficlency in Spanish without special emphasis on
literature. The course covers the equivalent of a third-year college
course in Advanced Spanish Compcsition and Conversation, The
siress is on oral skills, composition, and grammar

The oblectiver of the course afe as foliows:
1. The ability to comprehend formal and Informal spoken Spanish
2. The acquisition of vocabulary and a grasp of structure G allow
the sagy, accuiate reading of newspaper and magazing articles as
weil as of modern Hispanic literature.
3. The ability to compose erpository passages
4. The ability to express ideas orally with accuracy and fluency.

In an attempt to achieve those objectives, the course will include the
tollowing activities:

1. Pronunclation: Review of the Spanish sounc system, with special
emphasia on the most common problems Students will use
cassetie recordars extensively to do individual recordings.

2. Listening Comprehension: Students will have the opportunity io
listen to a variety of voices and to taka notes in Spanish. Tnewr
tistaning skitis wil! be impreved iyough the uss of numerous
auditory comprehension tapes and lectures. Thare will also b8
dicta lon exercises drawn from unfamiliar materlals in order 10
increase tha studants’ power to distinguish subtle sounds In the
langt:age.

3. Spething: The entire course wiil be conducted in Spanish
StueJdents wili be called upon to do oral reports on selected
topics: the history, culture, and clvilization of Spain and Spanish
Amerir.a. They wiil also do some dremailzed presentations drawn
from .heir own writing and from ..terary selactions

4 Qrar wnar: Studenta wili continue to work out of the Amsco Levei
i g ammar text. Emphasis will te on further uses of the
subjunctive, relative pronouns, the passive volce, prepositions
(especially the usage of por and para), word formation, synonyms
and an*onyms and the order of words
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5 Writlng ard Compaosition: Students will write often. Some ¢* the
writing will be directed, ue!ng a specified number of given words
and grammar points. Others will be based on the description of a
picture or on a given topic. They will 2i30 wrile creative
compositions. .

6. Literature: Although the emphasis is not on literature, students
will read some selected poetry, plays, short stories, and novels.
They wiit be used more for togics of discussion and lor
vocabulary amplification than for literary siructure, style, and
form.

7. Fims: Selected film; wlif be shown to provide a means of
teaching culture and a basis for discussion.

in conjunction with ali of the activities mentioned before, students
wiil be encouraged to continue their Invoivement in the |aSed
project. it has been fou~ * that atudents gain a real awareness of the
multi-ethnic Latino heritage through their contacts with the children
in the barrio.

Through a continued emphasia on the study of all of the Spanish
speaking countnies, it is expected that these studenis will coming =
thelr course of study in Spanish armed with a working facility in tic
spoken language and with a positive attitude toward those whe spsab
the language natively. The students wili have the opportunity t0 sec
the possibilities of combining their knowledge of Spanish with »  ma
othe- skill in order 10 make themselves highly empioyabie individuals
in the future

As before, the students will plan and operate thelr projects in
conjunction with their other glohat education classes - emphasizing
those continuing global topics which afiect the relationships between
the Y S. and Hispanic countries
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