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"A STUDY OF THE EFFECTS OF LODCUS OF CONTROL AND
STYLE OF REMEDIAL READING INSTRUCTION ON

(A) READING IMPROVEMENT, (8) ATTITUDES TOWARD
READING, AND (C) ATTITUDES TOWARD STYLE O
REMEDIAL READING INSTRUCTION hd |

' AcHeNBACH, JouN ARTHUR. ED D University of Southern California, ,
1981 Chairman: Professor M. David Merrill .

v Purpose. The purpose of this investigation was to examine the
Leﬂects of jocus of control (internal vs. external) and.type of remedial .
reading instru;:tion (tutorial vs. non-directive) on'(a) reading
improvement, (b) afttudes toward reading, and (c) attitudes toward *

R style of reading instruction. .

Methodology. Students enrolled in six different seventh and eighth
grade English classes in one of the Department of Defense
Dependent Schools (DODDS) in West Germany took the Nefson
Reading Test, Woodcgck Reading Mastery Test, intellectual
Achievement Responsibility Questionnaire (IARQ), and DODDS
Attitudes Toward Reading Survey. Three alasses were randomly
assigned the METRA tutonal.reading program and three classes a
non-directive reading program designed by the investigatqr. Twenty

.7 students reading below grade level from each program were matched

" onthe bass of sex, race, grade level, reading_abulity, and focus of

cantrol. Each Class theA participated in its respective semester-long
reading program. Students were postiested with the Neison,
Woodcock, DODDS Survey. Remmens Attitude Toward Any Practice
and Ww'md the Program Data were analyzed

T 4 Uroughanalysisof vanance. -

Selected Findmgs. (1) No significant interactions between type of
student and program were found for reading improvement or atitudes
toward (a) re_admg or (b) jnstrucuon‘u program. (2) Allgroups
showed significant reading-gans on both the Neison (p ¢ 01) and
Woodcock '(p < 01).(3) Tutored,groups improved significantly imore
than non.directive groups on the Woodcock (o < 01) (4) Internaly
had higher pretest scores than externals on the Ne/son (p< 05), /

(S) Internals had more favorabie atttudes toward reading on the

DODDS Survey than externals on the pretest (p < 01). (6) Students

enrolled in the non-directive Program viewed it more favorably on the

Achenbach Appraisal (p < 05) than did students in the tutonal

program . .

Conciusions (1) The nature of instructional pragrams from vhich
nternals and externals would benefit most was not estabiished !
(2) Significant interaction effects could have been subrherged in the & -
averall success of the twq programs or lost to the effects of chntent
diflerences between the programs (3) A8 indicated by Woodcock
scores the METRA tutorial program is widely effective (4) As
evidence by Ne/son and DODDS Survey scares, internats--who are
hypothesized to possess superior academic skills--appdar to do better
hgn @xiernals on paper-and-pencil evaluations. (5) Since reading
gains did not match the favor with which students viewed'the non. -
directive program, what students liked best did not necessar'y help
* .them most. TR ! e

Recommenddtions (1) Ahis investigation should be fepiicated
with one r modification: the two instructional programs should
consist of the same content. (2) The METRA tutonal program should
be more widely adopted in middle schools. (3) Educators should
recognize that middie school stugents showing a preference for an
internal locus of control are likely to perform better on paper-and-

N pencil evaluations than are students showing a preference for an
external locus of control (6) Educators should recognize that those
reading programs in which students show the greatest favor are not
necessarily helping them reap the greatest achievement gains.
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ORAL, WRITTEN, AND READ SYNTAX OF FORTY-SIX
LEARNING DISABLED CHILDREN Order No.812037¢

ArrcHisoNn, CarpLE THOMPSON, PH.D The University of North Dakota,
1881 184pp Adviser. Professor Myrna Olson - T

_Probiem This study was designed to meet the need for further
mnvestigation of the relationships among oral language, written
language, and reading The followirtg questions were-investigated:
What syntactical structures characterize the oral and written
language of forty.six learryng disabled children? What is the
relationship between the structures used i the oral and wntten
language of the forty-six subjects? What s the relationship between
:r'uclures used in oral and written language and errors in oral
Jh-mge" I the analys:s system described by Dever (1978) useful for

»ERIC © - . o

\

. 4
- -

the purpose of analyzing the syntax of oral language, written

& language, and repding errors of school-aged, learning-disabled- ',
students? S

Procedure. Subjects for the study were forty-six learning disabled
shildren 1n grades two through eight .

This study was exploratory in nature, designed to describe the
syntactical structures charactenstic of the oral and written language
of the subjetts and to examine the relationships between the two
language forms, in addition, oral reading samples were analyzed and
comparisons were made among reading errors and oral and written *
language use The language-analysis system described by Dever
(1978) was the basis of the present analysis. Modification suggested

by Heintz (1878) and Rubbelke (1879) were implamented. In addition,  *

certdin methods described by Loban (1576) were incorporated into -

the analys:s.
Resuits. For all subject groups, both the oral and written language
- was typified by the use of the following noun phrase constituents: »
determiner, including possessive, indefinite article, and-definite
article fillers; and head nouns including pronouns and common
nouns. .

All subject groups used the folloWing verb phrase constituents in
their oral and written language samples present tense, continuum,
and transitive head.verbs. ‘ !

All subject groups used prepositional phases in both their oral and
written language samples. ~

As grade level increased, the number of different types of
constitutents used to fill a particular structural slot increased for both
‘oral and written language However, the variety of constituerits
presént in the written language of the subjects did not equal that of
the oral{anguage at any level This finding 15 Indicafive of the greater
structural variety of the oral language as comipared to tha wnitten
language for the forty-six subjects of the present study

- Generally, quantitative analyses did not consistently reveal
significant relationships among oral and wrmen'la_nguage structures.
However, qualitative analyses involving the «dentification of the
profiles of structural constituents presented by the subjects was -
useful in making comparnisons between the oral and written tanguage,
of subjects at the vanous grade levels and acrpss the various grade -
levels * -

The errors, produced by the subjects during oral reading were fot

" “systematically related to the frequency of occurrence of the
structures selectad for analys:s of the present study .

- ..
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DECODING OF MULTISYLLABIC-WORDS BY SKILL
D,EFICIENT FOURTH AND FIFTH GRADE STUDENTS

« Order No. 8126082

@ AmcHer, ANiTa Louise, Pu D University of ,Wash:r_rgfpn. 198N29pp. ’
Chairperson: Dr. Josephy Jenkins : .
This experimental study examined alterpative approachesto .
" weaching children to decode words. Forty-eight reading deficient 4th
‘and Sth graders were assigned to four conditions. Preskill Training,
Preskill + Strategy Training; Preskill + Build-up Word-Practice, and
Monosyllabic Training Studentsin the Preskill Training condition
-received 9 days of instruction on eighf preskills derived from a text-
based task analysis of multisyliabjc word reading tollowed by 9 dgys
.of monosylistic wordreading Preskill + Strat raining consisted
of Preskill Training followed by 8 days of instructibnon a strategy for
segmenting and decoding longer words. Training in the Preskill +
Build-up Word Practice condikgn was simitar; however, no strateqy -
for segmenting words was introduced. instead, the subjects read
words with the word parts indicated by the instructor. In the final
condition, Monosylabic Trajning, 18 days of training were given on
reading regular and irregularsingle syliable words in context apd in
isolation. Highly structured, direct instruction was used in.all
conditions . ! ‘
Fhe mean scores for the three intervention groups receiving .
* trairing related to multisyllabic word reading were significantly higher »
on ail outcome measures than those obtained by the Monosyllabi¢
Traiining group. The expenmental procedures were effective in
improving the decoding skills of reading deficient 4th and Sth graders.
+ . The mean scores for the two groyps receiving Preskill Training with . ,
additional practice in decoding multisyllabic words (Strategy Trauning
or Build-up Word Practice) were significantly Higher than those ‘
obtained by m:%lPr‘eskm Training group. Thotigh the Preskill Training
increasad the ability of subjects to read longer words, it was not
sufficient to gain & high level of decoding performance Though the
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© mean mature senten

ﬁ{E EFFECTS QF SENTENCE-COMBINING PRACTICE ON
THE SYNTACTIC MATURITY, QUALITY OF WRITING, AND
READING CQWEHENSIOV OF A SELECT GROLP OF <
COLLEGE STUDENTS IN REMEDIAL ENGLISH IN
SOUTHEAST GEORGIA v = OrderNo. 8120107
ARMBRECHT, BRENDA GALE, PH.D  Georgia State University - College of

Educanon, 1981 173pps*

Purpose. The purpose of this study was to determine the effects of .
grammar-free, open sentence-combining prachce on the syntachc matunty,
overall quality of wating, reading rate. and comprehension of junior college

£ enrolled in remedial composition courses for'approximately
- eleven weeks. . .

M ethods and Protedures. Two college remodial compositon classes &f
21 studgnts each were'the control and expenmental groups fo? the study
The Independent vanable conSisted of planned 1nstructional units designed
to leach students 1n both groups to wnite acceptable expository essays. In *
addirion to these nstrucnonal umts, the expenmental groyp recened
weekly for eleven weeks an additional 90 minute treatment consisung of
open sentence-combning pracace. The Dependent vanables were:

(A) three factors of syatacuc matunity, measured by a controlled sumulus:
words pef T-umt, words per clause, and clauses per T-umt: (B) quality of
wning at draft and edited stages, evaluated holistically by trained raters
using an analync Scale: (C) postiest readigg comiprehension scores.
measured by stardardized and Cloze lﬁ (D) posttest reading rate scores,
obtained from 3 standardized subtest. . L

At pré- and post-test periods. students were gifen a a'my-twb sentence
controlled stumulus passdge “Alumtnum; and were told to make 1t better
- Three factors of syntachc matunty were calculated, providing mean T-unit

,and clause length and mean clauses per T-umt. .

.~ Quahty of writing was evaluated using pre- and postdrafis-and edited'
€Xpository essays. Students wrote for sixty minutes on an assigned topic
whach Was collected and became the rough draft The essays were rethrmed
the next day with instrucnons given to the students to mmprove their essays
The sébrid essay became the edited-wnting. The four pieces of wnang
were evaluated by three tramed ratérs i N

Reading rate and comprehension were measured by Subtests from the
Stanford Dhagnostic Readind Test Form A An addinonal measure. a Cloze
test, was used to evaluatecomprehension. s

The quasi-expenmental pretest-posttest design for nonequivalent
dofitrol groups were used, and the data were subjected to analysis of
coviriance . .

_Results The expenmental group expenenced highly significant growth
on tWo of the three syntachc matunty méasures investgated--mean T-unit
and clause iength. Overdll quality of wnung at the  draft stage was not
significant for either group. but quality of wniung at the edited stage was
highly significant for the control group Performance on freasures of
readmg'compreheﬁslon and reading rate was not sigmificant for exther
groub L A
Conclusions Findings siggest that college freshmen can leam 10 -
~ produce syntactcally mature sentenceS-within a bnef périod and that

sentence combining can be learned expeditiously when controlled content
s used :

~While there was no smmﬁmfu difference 1n overall qha]xr} of wnting at..

the dra® stage, the improved quahity-of edited wriyng for the control group
may be atunbuted to the concept of improved wnung The possibility exists
that the expenmentgl group may have conceptualized umprovement to
while the controf group understood improvement
'ﬁ.; be more closels rel\ied to orgamization, des elopment, wording. and

?

THE EFFECTS OF ORAL READING RATE ANO
REINFORCEMENT ON REAOING COMPREHENSION * ~
* OrderNo. 8124410

ARMSTRONG, STEPHEN Wuu.ui. Pr.O The University of Florida, 1961.
173pp. .Charman: Cech D. Mercer ' '

The present study of six leaming disabled students was compased
of two parts: (a) an investigation.of the effects of contingencies of
reinforcement upon comprehension answerpercentage correct and
latency acroas three levels of materials and (b) an investigation of the,
correlatiops of words read orally correct per minute, words read orally
incorrect per minuté, comprehensive answer percentage cbrrect, and
mean comprehenson answer iatency.

The resuits for part one are mixed. The potential reinforcer
employed-was pennies and they failed to show clear reinforcing
effects in most cases for either percent correct or latency There was
some indication of the pennies condition idcreasing comprehension
percentage when the students were at the instructional material leve). —

The resuits for part two were straightforward. There was a strong
positive correlation for all six subjects between ‘words read orally
correct and Comprehension answer percentage correct. All subjects
showed a strong negative relationship between words read orally

- correct and mean comprehension answer latency and a strong

positive correlation between words read incorrectly per minute a
mean comprehensionianswer iatency. - .t ’

An additonal finding was that these subjects, in grades three and
four, could comprehend matenal n which their oral reading .
performances were considerably jower than the guldelines suggested
by the iiterature. None of the six subjects met the oral reading criteria
commonly cited in the iteratyre dvhije most subjects were able to
achieve 100 percent compreflension of factual material from the

reading passage. k .

¢ -
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THE EFFECTS OF A PERSONAL LEARNING LABORATORY
PROGRAM ON THE READING ACHIEVEMENT AND‘SELF-
CONCEPT OF ESEA, TITLE | ELEMENTARY STUOENTS
(GRAOES 3-6) OrderNo. 8121542

ARrnHOLTER, OoRrts JoYCE, Pu.D. George Peabody Colldge'tor
Teachers of Vanderbilt University, 1981. 117pp. Major Professor:
James-Whitiock '

This study investigated the effectiveness of a Personaf Learning
Laboratory (PLL) program in improving reading achievement If.
concépt of ESEA, Titié | students in grades three through six. The
reading achievement of students enrolled in the PLL programand a .
supplementary reading program was compared with reading
achievement of studenfs receiving only a supplementary reading
program. Post-test seif-concept scores were also compared-in the
investigation. The PLL program worked with students exhibiting
undesirable school behaviors

The.data were drawn fromvexisting data of eighteen ESEA, Title |
elementary schools in one district of a large metropoiitan school .
system. Ali students selected were athieving at or below the thirtieth

“percentile as measured by pretest scores on a standardized
achievement test. The experimental group consisted of seventy-four
students from the PLL programs. The controi group<consistéd of

" sixty-sevelrSiutients frof the schools which were not part of the pilot

. %

program. The control group students were enrolled only in an ESEA . ™ ..

reading program and had been referred by cfassroom teachersas
eligible for the pflot program through a behawvior checklist. Also, the
total-experimental and control groups were dmded by grade leveis to
form four groups of equal number. The grade three-four experimental
and grade five-six control-groups each contained twenty-five

students. Therefore, twenty-five students were randomly selected ¢
from the grade three-four control group and from the grade five-six

experimental group. »*

The treatment period for the experimental group was October
through Apnl Students attended thirty to forty-five minute sessions in
the program. However, the number of weekly sessions for each .
student varied, according to the needs of the student. The classes
ranged from one to six students. The laboratory program consistad of
a systematic method of diagnosis, prescription, evdiuation, and

. recording of individual progrees. A vanety of mafenals and techniques
was used to help students improve thelr school behavior. The  gontrol
group recetved only the supplementary reading program.,

. The Comprehensive Test of Basic Skills and the California
Achievement Test were part of the school system’s regular spring
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2chievement toating program. The total resding percentile scares of EFFECT OF ADVANCE ORGANIZERS AND BEHAVIORAL

SPring 1976 and Spring 1900 wers Used as pretest and posttest . OBJECTIVES ON READING OF $IXTH GRADERS WITH |

scores respectively: The total seif-concept raw scores from the Piers T . ) g :

Harnis Sel-Concept Scale, administered by the school district in . SELECTIVE ATTENTION DEFICITS . Order No. 8119760

spring of 1880, were used as postiest scores. Far thereading - * BORER, GaRY S ,PH D Fordham Universiy, 1981 103pp Mentor: Sylvia - 1
~  achievement section of this stully, a two-factor repeated measures Rosenfield - . . ’ : ]

analysis of vanance was used for the companson of pre-posttest: - ° .

scores of the two large groups A three:factor ANOVA with repeated  ~ P';Zrﬁf;;n?ggl’;‘g;s?:y investgated the eﬂ;ea§ ofadvance ‘ ij

measures on one factor was employed for the companson of the four - ;hg?envemem skulls of chy drejecuﬂvﬁ:fi mw@? OF improving m""‘%_

smaller groups A ¢ test for ndependent means was conducted on the sccomphish thss goal th relaltl:wx;sm &ws "‘sf ?V? at;ennon skills. Te

* posttest sef-concept scores of the total expenmental and control and the use of 3 gvai'ce € I 1zzrs af’ A bet::;%rzlvob?exv?;: m‘:"’m‘:‘m

groups. A two-factor ANOVA was performed on the scores of the four < dassr Mg -
groups. To determine the’significance of the dMefennis. atthe .05 Mmﬁmﬁxﬁﬁﬁémpéﬁ%ﬁﬁuf was .zaannned

;:hve;_ ) "?‘.‘J:Io";r".iﬁ"d”' means u:erg usefuhrouo C\wt the.study, . ,_sugﬂrbal middle schoo! The total sample consisted of 96 students,
Findings of this study indicated no significant differences i’ . :;mg;ﬁ::m?;n g 48Ef‘e;‘m ?the %m leachers A : oﬁ;v\&
- reading Achievement gain or in posttest self-concept scores of the one of four tr&tmen? y o ol p our teams was randémly assigried to
laboratory program and the &ontrol group However, the grade three- advance or erso] wgeha ons; advange organizers, behavioral OP]CCI]VCS,
four expenmental group demonstrated a self-concept ssore =~ ‘ neither ‘dv?hmz pus vioral objecuves_ 2nd & control condition of - ’
difference atthe .10 level of significange wheh compared with the Level o{seti:cc;rgan 1[zersunor behawioral objectves. ,
grade five-six experimental group” The'self-concept scores of all o dental ¢ avlennon was measured on Hagen's (1967) Central
Groups were in the average sancee. ? X Learning'task, as adopted by Hallahan et 2(1978). In addinon,) -
f . . Jpre test of reading achuevemlet (Towa Test of Basic Skalls) was alto
. admunsiered. The students were then divided 1nto highand fow levels of
* . stlective atientien and randothly assigned to one of the treatment groups 6r
. ' the gg:zgeol\group » : K
. . . N DLs were assigned 10 reading groups for instruction at their jevel
SUPPLEMENTARY PEER INSTRUCTION IN A TITLE I. . b¥ the classroom teacher. Each mzuiem group récetved a st:nda.rdxzed
REMEDIAL READING PROGRAM Order No. 8114324 gtretgumou o:o ae g:;:f wnu;g advance organizers, wntten behavioral
B AN . Jectives, or vioral objectives and/or advance orgamizers were
BoHAC, CATHERINE . U/ ty of South Carolina, 1980 presenied at the beginnung of thé unit Dunng Phase 1 of this study the two .
162pp., . .o control groups received ng treatment; however, during Phase 2, the contro] -
The primary purpose of this studyws to investigate the effectiveness -$roups received writien advance orgamizers and' written behavioral :
as by a change in pupil reading achigvement and attinsde toward objectives. All students were given a post test 1n reading comprehension
mrasul) ofadmpplunentzry peer tutoring with Title I students in a rural skills based en tests designed 1o dccompany the Houghtan-Mifflin reading .-
school in South Carolina. It was hypothesized there would be no significant senes. ) RIS
.différences in the mean scores when poor in Title I third and fifth Results Analysis of the data showed a significant Telanonship berween
who participated in 2 supplementary pher instruction program Selective attention and pre-reading comprehension. Using a two-way .
compared o pretest and posttest scores with npn-Title I third and unweighted means analysis of covagance the scores on the pré-testas
fifth grade poor readers with similar characteristies who did not participate the covanate and the scores on the post-test a%l\.he dependent vanable,
in s suppl wry peer ipstruction program.  © - , ~ therewasa sigmificant main effect for treatmentpo significant mamn-effeqt *
Fifteen fifth grade Title I students nitored fifteen third grade Title 1 for level of selecuve attennon and a significant pleraclon-between selective
o in reading, The control subjects were selected from the same attention and treatment. - - -t . -~
m.s the,m' subjects. All students i bath groups atiended . Conclusions On the basis of the findings it was concluded that:
- school expemnennlr } The experimental subjects spent an (2) there 1s a posiuve relationship between selective atiention and reading
45 minutés each day in the Title I remedial reading class. The . chievement for sixth grade students; (b) at tugh levels of selective ._
? ; weeks, , atiention students providéd with Stratepes such as advance organizers and
wie lasted ion for fitigrade experimental subjects was held " behavioral objectves wall perform vided with strategies such as advance "~
" " toone mkmumpﬂa tomtheo peermvoﬂ,'fnfl the third grade experimental , organizets and behavioral objectives will perform beuter than students not IR
The traini iod helpeit the tutors learn how Lo assist 2 younger provided with advance organizers and/or behavioral objectives; ;
e /il muwmm P‘““" The tutors léarned how 1o give praise and (c) students who were low in selectve attention.did not significantly
%0 be patient, to be a friend and to evalyate the work of the improve in reading when provided with advance orgamzersand/or -
eneoumgemcnt. panent, . - behavioral objecuves as compared with the control group who received:no

Examination of the data indicated that peer tutonng benefied the nor ~ Ueatment. -
more than the autee. There were no significant differences at the .05 level of The unexpected finding that the contrgl group outperformed the

P ity in ing achievement or attitude between the Title I third treatment groups at low levels of selective attention could be understéod n -
!msd:‘hdents'mmd the third grade control students. terms of the following. @) unknown“differences in'teaching methods -
U‘demm was a significant difference at the .05 level of probability in the among pgoups- (b) students being msplaced n reading groups: (c) the A
m“mﬁm 1e samples on word recogition and in attitude absence of actve teacher-student interactions in the treatment groups; since

; : : children with selecuve attention defi « be viewed
in favor of the ex ental le. Ap of ea [} CHs may be viewed as inachive learners,
toward mdwuax:m Yo mm samp Bnalysis strategies such as the use of wnittéh advance orgémzers snd behavioral

analysis ] i objectives may noibe effective ynless the teacher provides hel

- An of the posttest scores of the CTBS (Subtest: Total Reading) unless the teacher prov D 1o these
‘was made for the subjects used in the experiment and for all third and fifth ““d‘"“waawﬂylfseﬂlqn:thswuldbevmdedmmmrenudlsby
grade studeats for the previous three years who had comparable reading Tore active monitoring, of reatments, ~ .

characteristics as the Title I students. There were no significant differences It was suggested that there 15 2 need for further investigatios, (a) 1o
among the scores of the third grade samples. There wag a significant * .develop techmidues 10 And more acuve ways to help students who are low
difference between the scores of the fifth grade samples for the years 1978 in selective attenbon 1o utilize cues suéh as advance organizersand | .
and 1980 in favor of the 1980 sampie. The 1980 fifth Fade sample was behavioral objectives; (b) to examine whether a greater amount of e for

ically the identical 1978 third grade sample. It is possible that the the treatment variable would have an effect: (¢} to place students in groups
difference in the 1980 sample was due to the treatment in the experiment. matched for reading levels. . i -

- It was concluded that for the fifth grade tutors the treatment was _ -
beneficial in mising word recogniton scores and in mprovement in their : . ) )
sitisude toward reading. . : ’ - .
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” THE DIAGNOSIS AND REMEDIATION OF A SEVERELY
DISABLED READER: "A CASE STUDY *  Order No. 8117218
' BunkE, Epviesp Vincent, PD! Michigan Siate Unversisy, 1981 242pp.

This is'a case-study of a sev erely disabled reader. The individual io the
study is an eleven year old caucasian boy who had not progiessed beyon
an’equivalence of grade one in reading despite five years of audio-vi
readingfnstruction at school and three'y ears of sumilar instrucuoh at
“reading centerPsychologists had diagnosed the individual as hav
~central nervous system impawment which handicapped numerous phases of

his intellectual functioning. Their prognosis was that 1t was doubtful that he
would ever read significantly above hus present level -
. The case-report describes in detail the procedures that the 11 estigator
- uséd in the diagnosis and remediation of the iadeidualf - -
Etiolopcal data was gathered from several sources. inerviews with his
parents; teachers and others who knew him: hs file at the Ré&ding Center;
,  school repons: and from the indnidual himself. As the datz was gathered 1t
- ' ~was organized under four headings for later anatvsis: phssical, sociological,
. educatibnal and psychological factors. =
Therapeunc data about the individual’s surengths, weaknesses and
V07 1n reading were obtained frotn the administration of siandarduzed
testsand informal procedures. These data were grouped under the four
signs of jhe Sherman Model of Reading and Learming' sight v ocibulary,
fifedrexting and comprehenson |

&~ When suffig rtinent etioldgical and therapéutc data had been,
* .« gathered, reco, analy zed, the 191 esngatdr selected
ten learnin porated into the remedial
mstructiog It was also decaded to usea language expenence apgtroach

A

LIS §

SR

combiped with'a muln-sensory approach to Yuickly deselop,the
indiyflual's reading skills, parncutarhy his sight vocabulars .
. . /Duripg the sixieen weeks of remediatior, thaigdividual learned
- hfindred sight words gh a method somewhat $tmyla
ofthe Fernald techmque Words were obtained from lanpuag
stories or from a basic sight word st Eachrword was wntienn large *
cursive lerters onfto a flashcard and was Jearned by tracing and s3y ing and
= by wrielng and saying the Wor@ until it could be réproduced aad recogmized
_y whenn was flached. )
The investigator
sight words to facilitate the development.of fluent texting and .
comprehension.§ach reiding passage was typed en a primary typewtiter
zgd the same fBrmat was used each time so as Aot 1o hamper esther Suency
or comprehénsion. - ' . LT
By the end of the remidial period the individual hadamproved in three
of the four signs on the Sherman Model'of Reading and Learning. His sight
tocabulary) tneasured by the Slosso: ‘Readi
_ ffom a raw score of thirty<four to fo
improved and he showed that he
language when he read aloud His reading comprehension Yas good,
partcylarly when he read the passages aloud He was admiristered the
Gates-MécGmiue and hus grade equyyalence had increased from L5 (02 &
Lnth'ecndofmegixwenweﬁsofrmedhﬁoq. - .

sentences and stones solely from known
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. THE-EFFECTS OF EXPANDED, NORMAL, AND COMPRESSED
~ SPEECH. UNDER DESIGN SPECIFICATIONS, ON” AUDITORY

" .+ PROCESSI\NG OF ADULT. BLACK. READING DISABLED

S

T 1STUDENTS ,

"7 Casev, Ruooa Leviz, ED D University of Southern California, 1980

. Chaiman: Proféssor Wilham H Affen ~

This study tested the hypothesis that varying presentation rates resulted
in dufferent levels of cntenon performance for subjects with varying levels
of auditory perception. A purpose of the study was to investigate

appropna 1 techniques Lo be-used 1n the development of
* mswucnonal media foran audience mamfestinghuditory association lag, a

- conditon tn which an individual requires longer than normal for

™ comprehension of an auditory language message Design vana
invesugated were rate of recorded spaech, sentence length, complexity of

~ language, and inclusion or non-inclusion of visuals. ‘

-~ Anaputude-treatment-inieraction research design was utihized, with
suditon percepion measured bythe Shingerland Test, Levels 111V,
‘modufied for removal of Black"Diafect interference, as the aputude, and rate
of presentanon as the treatment. ’ ‘

Each of the $4:adult, reading disabled, black students screened for
auditory acuity was randomi ned 0 one of three reatmen gr

- Expanded (130wpm), Normal {169wpm). or Compressed (241wpm) rite
An audio:pfint test was designed lo measure performance on following

~ - -
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Aruitoxt provided by Eric e -
o~ ~

. this researcher
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directigns pven in sentences vagied 1n.iength, complexity, and visuaj
- inclusion The'narrator was a biack male.

The test measured auditory language processing, not recall Tﬁlerva]s ;)f ‘

-+ o 11 seconds.were provided berween 1tems to allow wntten respo:
sconng, sentences were weighted on both complexity and length
analyzed by multiple and bivanate régression techniques

Resulrs (1) Main effects of treatment on scores on total Cas®y Test, .
length, completaty, visual and non-visual w ere not found (2) Maxn effecs
for apputude were revealed for all ieasures but the non-visual
(3) Interactions of treatment and apntude were signuficant on all five
measures at the .001 level (4) On the non-visual measurement under ~
Expanded weatment, only 13% of the vanance was accounted for by ability
sggf[&sung that expansion aided subjects with low auditory processin, g . '
abibty 4 A

Secondary Analyses (1) ln'gener‘él.’ as aputude decreased. perfo

decreased Performance also declined s rate increased. (2) &geq:im;unoe

arded subjetts with low o high auditory processing ability, but not those
with middle-range abihity Some high abilitysubjects, however, dishked

expansion (3) Long sentences wefe significantly more difficult than short P

sentences, complex sentences significantly more difficult than sHriple

sentences, and non-visual sentences significantly more difficult than visual
sentences The most dufficult configuranon was the long, complex, non-

visu® sentence . o

onclusions (1) Rate of presentation, at

fica S0y, by 1tself, 1n the auditory

Traje, whe

In
1a weré

speeds up to 241 wpm, was not
processing of language
ansidered n conjunction with level of auditory -
ed a significafit interaction effect on the auditody
Applicauon of design printipies 1n the control
. clusion of visuals 1n sumulus matenals was
efences in perfofmance on vanous sentence types
endations (1) Ségarate stpdies should be ininated that focus on
 ihestigaled 1n this exploratory study. so that
dence of dependent vzriahles would be
g7y studief coneerfi Length (long-versus short),
- compiex), and VisualInclusion (visual versus
8y 15 needed to investigate differences in performance
3 BNasks as opposed to differences n performance
&f'and non-vijual sumuh. (3) Ing outcomes of student
control o+ er rale of presentstion of auditory m tenal should be studied.
¢4) Taped maidqals designed for students with low auditory procéssing, '
, abilaty shguld be Tecorded L expanded rate (S) Development of a gatrix
should be inygsugated siplthat vanous combinauons of design vanables in
dst:ﬁmulus maienals for speciNeq audiences were suggested as a guide for
1gners

‘PraCessing yf language (
ot length, conplexity, and
pated 1o d

LORAL STORY MAKING expeat%yus O IMPROVE THE
ORAL LANGUAGE PROFICIENCIES AND\"SENSE OF
STORY" OF FOURTH GRADE REMEDIAL READING '
STUDENTS 7 OrderNo. 8126483

, Coqun-anus‘ JaNeT, Pu.D. Michigahn State University, 1881, |
279%p - . 3\ . .
The purpose of this stu) was to determine the feasibflity of using
. oral story making experiences th improve the orgl language .
proficiencies and "sense of story” of fourth grade remedial reading
students through select literary experiences. These literary
éxpenences include exposure to select hterature (a) in read-aloud .
experiences, and (b) in wordless picture books for creative oral
composition experiences.
The design of the study was a quasi-exprimenta] Pretest/Posttest
Control Group Model. Twelve fourth griide students were assigned to
. the expenimental (n = 6) group and control (n = 6) grpup. Subjects
were pretested during the first week of the study and posttested -
duning the tenth week of the-study in their respective groups in which
they were given The Gates-MacGinitie Reading Test, Primary B, Form
1 (pretest) and-Form 2 (posttest) and A Look at Literature. The NCTE
Coogerative Test of Critical Reading and Appreciatiqn, Form A, Part |
est) and Form B, Part | (posttest) individyal testing sessions were
ucfed for the Creative Oral Composttions (story making) in which
the wordless picture books, 4 Boy, A Dog, A Frog, and a Friend -,
( 1, 1971) was used for the pretest, and A Flying Saucer Full of
Spighetti (Krahr, 970) was used for the posttest. The Greative Oral
Compositions were analyzed by the instrument validated by nterraier
<reliabilty and designed for this study to determine oral language
proficiencies, "sense of story,” and-acility with visual literacy Only
analyzed the Creative Oral Compositions because the
nstrument used for this aspect of the study was validated by high
inter-rater relrability ‘ ~ \
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Procedure. Read-aloud experiences. For & period of ten weeks,
the experimental and control groups met as separate groups
spproximately twice a week for eighteen read-aloud experiences at
which times they heard and wewed quality literature rich in language.

" Each iterary selection was foligwed by questions to s.trmulate
dscussion of the selection, L. . .

Ora/ story making experignces. For a period of ten weeks, the
experimental group metindividually approximately three imes & week
for the oral story making expenences at which times they creatively
and orally composed twenty-three stones to accompahy the

§ dlustsdtions contained in the selected wordiess picture books
Following the tape recorded pral compositions, the subjects were
given the opportupity to histen to the stories they composed as they ~

— viewed the dlustrations in the wordless picture books ' .

Major Findings. The data for the oral language proficiencies and
“sense of story™ aspects of the Creative Oral Co sitions were
submitted o a multiple analysts pf covanance Only the*post-oral
language proficiencies ot the experimental groyp was significant at

e data of the composite scores of the Creative Ora/

. Compositions were sgbmitted to arr analysis of covariance. There was

* amarginally significant difference favoring the experimental group at
the < .05 level. The gata wese submitted t0 the Kruskal-Wallis Test for

» expenmental studies with small samples. There was a significant_
diffefence favoring the experimental group with H* value g < 025,
The data trom the Gates-MacGinilie Reading Tests were submitted
1o an analysis of covanance and the Kruskal-Walllk Test. There was
-'no statistically significant diference between the two groups. ,

.

~

~

]

N ‘ *
» .
A STUDY OF THE RELATIONSHIP BETWEEN READINE )
ACHIE\[E.\IE\T’MEASL’RED IN GRADES, THREE, FOUR AND
FIVE AND BEHAVIOR DISORDERS AT THE SECONDARY
LEVEL- Order No. 8117598
COUTINHO, MARTHA JOv.dl D' The University of Connecticut, 1981.
L%p - )
Despite research, our understanding of the vanables associated with the
= de\Qo(Sie::f behavjor disorders 1s incomplete Given the need to

A

1dentifyyanables that are associated with behavior disorders at the
secondaryTevl, thus study was yndertaken 1o invesugate the nature of the
~ relanonship between achiesement 1n reading and behavior disorders,
among students at the secondary level. X -
Forty-five behaviorally disordered and forty-five normal students all of
whotn were currently enrolled 1n grades seven through twelve and had
obtained an intelhigence score of 85 ar above weré selected fibin a rural
pubhc high schoot of Nomheast Connecticut Among seventh rough -
ninth grades (n = 46) of bot} classificauon groups, achuev tas
measured by the Stanford Achievement Test was available for the end of
~grades three, four, five and seven Amoug tenth through twelfth grades(a .
= 44), achievement as measured by the Jowa Tests of Basic Skills was
. available for the end of grades three and foyr, and as measured by the
Standford Achievement Tests for the end of grades seven and nine
" Seven hypotheses were tested through use of correlational techniques,
ANOVA and diserimunant funcnon analysis Results were simalar regargas
_of grade-group nvolved or measure of reading achievement used, e g, T
vocabulary or reading comprehension The following results were obtained:
(1) There was a significant relanonship between reading achievernent at the
elementary level and behavior disorders at the secondary levet The
correlaton ranged between 3210 .69; (2) There wasa sigmificant difference
between behaviorally disordered and normal students énth respect to
, reading achievement as measured at the end of gradles three, four, and five. .
Dnfferences were between 1110 3 5 grade equivalent unuts; (3) There was
no significant ;nteracthion between classification (behaviorally disordered or
normal) and gender with respect to previous and crent reading
achievement; (4) The vanables of reading compfehension and vécabulary
as measured af the end of grade three were significapt predictors of
classificaton viorally disordered or normal) atthe secondary level
Signilicant predictors-of classification at the end of grade four and five were
reading comprehension arid vocabulary, respectively; (5) Ther a
significant refanonship between cugrent reading achiévement and or
disorders The correlanon ranged from between 5419 63. ere was a
agnificant difference betveen babaviordlly disordered and normaj students *
with respect'to cufrent reading achievetnent. Differentes ranged from
Between Jp7 10 4 4 grade equivalent unites. . ¢ -
Results were interpreted 1n reference to hiterature in which.a
relationship between behavior disorders and reading achievement had been

.
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reported, expectancy-esearch, and aunbution reSearch. Wth respect to
expectangy theory, results were interpreted in the context of a hipothesized
network 8{ expectangns wHich influence student expectanrons, behavior,
and achieyEment. Low teacher expectations were interpreted tohave -

" neganvely'affected the behavidval and achievemeit ouicomes of fow-
achieving students. Attnbuwén reSearch was also interpfeted‘as supporuve
of the conceptualizauon that tustgries of poor reagyng achievement in some ..
students culminate in contnuing lags in reading in@the development of

N disordered behavior at the sécondary level Students’ aitnbutraas for falure
with respect to readihg hive been shown to influence subsequent B
expectancies for success. affecuve reactions to the failute. and the

, development of maladapuve behavior Teachers evaluations of the, * ;

® performance of low-achieving students also have been shown to negauvely *
wnfuence future teasher intennons Collecuvely, maladaptive teacher

.evaluauons dnd student atinbulional biases may inflvence the dey elopment
of disordered behavior and the.probability that lags in reading will be
observed at the secondary level Recommendauons wert-offered for
addiwonal research in which the relauonship 'belween reading achieiement
and behavior disorders are studied directly so that our understanding of
behavior disorders at the secondary level may be gnhanced.
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~ THE EFFECT-OF STMULATING SELECTED
ABILITIES ON THE READING COMPREHEN
ACHIEVEMENT OF EL
READING BELOW -GRADE LEVEL
DaVISON,
181pp.

The purpose of this study was 1o determne the effect of sumulating
selected memory abihities on the subsequent memary development and
reading comprehepsion achievement of elementary grade students reading
tweo or more years befow grade level .7 .

This researcher exammed the effect of commercially developed
acuvities, admimstered by classroom teachers, that were designed to
sumulate four Structure of Intellect memory funcions Ten teachers from -
urban schools in the upper part of New York State were domly assigned
lo two treatment groups They providéd oie of the following opesof
treatment to one hundred forty-one elementary grade students reading
below grade level: (1) The expenmental treatment, provided insiead of the _
regular remedial readling curnculum, consisted of actvites that imolved
the following Stnicture-of-Intellect-defined abilines: Memon of Figural
Systems, Memory of Symbolic Systems, Memory of

Memory of Semanuc Transformations (2) The alte

* consisted of a vanety

that were ordinanly u

MEMORY
SION

s

EMENTARY GRADE STUDENTS

Order No. 8118206

KARENSUE, ED D, State University of New York ar Afbany, 1981
N v rork ’

3
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[ TRAauve treatment
of commercially produced remedial reading actiines
. sed by the teachers. Dunng the twelve week
erm;g period, both groups receis ed approximately twent hours of
mstrucyon 1n twent) five to thirty minute daily lessons
Analys:s of van&oe and analysis of covandnce fechniques were used to
testthe hypothesis tHat sudents who received memon treatment acmitres
would seore signifieantly (p #05) i
* achievement than students who recerved only the ahernative remedial ,
reading treatment, as measured by subtésts of the Figural-Srmbolic
Semantic Mermory Test (Blazey and Davison. 1978) and the feading
comprehension subtest of the Gates-.WacGinite Reading Test (Gates and
MacGinite, 1965) ‘ >
The results confirmed the hy pothesis that memory ability coyld be
unproved as a result of speaific training. However. the results dud not
support the-hypothesis that reading comprehension achievement woyld
unprove significantly more for the group that recerved memory
than for the group that did not recerve memory training.
Students 1n the memory treatment group umproved significantly (p €
03) more than those 1n the alternate treatment group In three ofthe four.
memory abiities; Memory of Figural Systems, Memory of Symbolic
, Systems. and Memory of Semantic Utiits ‘There were na sigmficant
differences i reading achievement between the expenmental treaument
. z}\d leemauve treatment groups.

gher 1n memory and reading
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-~ READING FLEXIBILITY OF LEARNING, DISABLED AND ~ .
NORMAL STUDENTS.AF THREE GRADE LEVELS .
- [ ) Order No. 8114900
Downy. Casor AvvoNs, ED D Thesl/mveruity of Aabamis, 1980 136pp. *

. Mkt conceprualizations of the efficient reader suggest that be is 5
charactenzed by a hugh degree of reading flexbilify: R has indicated
. thatreading flenibility is a very complex skill. Howes er, modt definitons .
agree'that reading flexibility reflects the atnlity of the readsr to varyhus <,
reading rate according to the assigred purpose for reading while , -
‘maiftaining adéquate comprehefinien Althdugh the impogance of N
deelopung regding flexibglity 1s widely accepted, sesearch in this area ha3.
begn minumal. L ’ .
. The pdrpose of this study was to detérmine if normal and learning
. dimabled studests duffer-in rqsxdn;sa 8exibility A sample of 120 qubjects was
selected including 20 learming led and 20'normal suhjects at the
fourth, seventh, and tenth grades. To measure feading Bexibibity, the
dependent vanables--elapsed tme and Somprehension—were assessed
under twoycondinons For Condinon 1, student were asked to read passages
" toanswera egeral comprehension quesnon; under Condiion 2 students
were askéd to read passages to answera specific comprehension question
posed pnor to the reading acoan T .
A two-way analysis of variance was performed on the elapsed tme and .
s comprehensionscores at each of the three grade levels to determinenfa
significant interacton existed betw een group’ membership and coddinon
using either of the dependent vanables. A discnminant analy sis protedure
was employ ed to determine if the groups were sigmfican¥y different from
one agother and to-ascertain which of the vanables were mobt influennal in
accounting for the separation between groups A regression analysis was
performed 10 deterrmune if the groups demonstrated a significant ratrd tn
reading fleubility across grades © ’ ’ T
~ An ovehiew of the results of the statistical analy ses suggests that'the
normal stugents demonstrated reading fexibility-at each grade les el Speed
was vaned as appropnate to thé rezding purpose, 2nd comprehensiQn was
measured at an acceptablé level. ever, the degree of reading fexibility
démonstrated was considered to be at3 very low'level of development, and
. nondicaton of ma'turadoq of thus skill was apparent-across grades
The learning disabled students n fourth and seventh grades reduced, ,,
<lapsed time a5 appropnate to purpose howaver, comprehension was_
consistenty demonstrated 4t §0% or belon The teath-grade learning
. disgbled stucents did not vary elapsed time as approprite for purpose,
#though their accurac) and comprehension did increase 10 86% when ghen
- 3 specific puipose for resding These resulis indicated.shat leaming disabled
studgnts were not characterized b reading fexibility axany of the three
. gradeg Further, these students.demonstrated a trepd toward decrease in
- flexsble reading skills-across grades. R T
*  Significarit diffeYence did-exist between the profiles of notmal and
learmung disabled students at each of the three g¥5& lerels The most
" ~Ygmficant differences were noted at grade seven. Elapsed tmé and
comprehension variables were calculated 10 be the two variabjes in
. combinanon offenng the best group predicuon capability The normal
group consistently demotstrateg faster reading speeds and bejir -
comprehension than the learning disabled group Greater differences were |,
noted bets een the groups in abihity 1o locate speafic factsin a selectionas -
compared {o general comprehensiofability > _
Sei eral similarities were generally note etween the groups Typically,
‘oth groups ingreased comprehension asAfading speed increased. ‘Also,
. comprehension and reading speed increased when a specific purpose was
v pven for regding A
Numesous mph&hions fbr teaching reading and-conducting future
- research were enumerated these results It is most apparent that
reading flexibility.could be given more emphasis in reading curmcula of
handicapped and normhaf students of all ages. Additionally, more thorough
‘research is needed to delineate the processes involved and to 1ndicate the
methods masy effective in developing reading Bexibility .
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' AN EXAMDNATION OF READING-ACHIEVEMENT RETENTION
OVER THE SUMMER MONTHS FOR LOW-ACHIEVING
.STUDENTS WHO RECEIVED ‘REVIEDIAL INSTRUCTION
DURING THE SCHOOL YEAR . OrderNo. 8117059
FEUN, LINDSON PH D Wayne Stare University, 1981 94pp. .
Problem The purpose.of this study was 1o determine if the amount of
reading instructon received by studenys du ring the school year affectad

fludent achiesement and summer retention - The term "amount” 15 defined
* s the presence or absence of reading spedalsts, i.e, whether the reading

O iahsis dud or did not provide remedial assistance
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. school year With the second cnitenon vanable, 1t'appears that reading

° ‘\ .'.
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- . Method Two groups of 4th-grade students were involved 1n thisstudy 12
The first group, which was designated-as the conttol group, consisied of 30
students who received remedial assistance from 1nstrucnonal ides with
gudance from classroom teachers 1n a program for low-achieving students .
Thé second group of 30 students, or expenmental group, wer® 1n the.Same
program bjt in addigon received assisitnce from readmg speciahists as part |
of another remedial program Both groups co d of mine-vear-old boys
andglrls 3 S . P '.' R
The Comprehensive Tests of Basic Skulls (CTBS), level 1, as used 10
. measure reading achievement before and afier the summer df 1977, the
1977-78 school year, and the summet-of 1978. To determine 1f there were
any significant differences berween the Two groups, the tegt data were used
In conjunction with the Short'Form Test 6f Academi¢ Aplinde (SETAA), *
level 2, 1o determune differences i reading achieveme “during the school
year and differences 10 summrer retenton following thd summer of 1978
The analysis of coranance (ANCOVA) procedure was used to deiermne
ifferences between the two groups The level of sigmficante was.set at the
0.05level. - T, oo T
Results The staustical analyses intheated there were no significant
“ differences nreading achierement and/summer riention between.the two
groups of students The instru on provided by the readingspecialists to
studentsin the expenmental group did not sigmfieantly increase the :
retention of reading skills over thy summer months nor the reading
" acjuevement of the students dunng the school year.
Conclusion In both analyses, the independent vanable, whigh was the
remedial ce provided by ®ading speciaists, did nét makea
signifieant difference 1n the cntenon vanables—sumher retegtion and

s

. reading achiey eménl‘during the school year With summer retention. the

lack of mnstrucnon dunng the suminer month.s'appea.rs to have had a more
dominant effect than the amoynt of instructidn recened the previgus’

specialists were not effective 1n teaching reading skills to low-actieving
stadents. Howesver, aides receis edinstruction and supertision from both
reading specialists and classroom teachers throughout the school year The

.+ method of employing aides in the school dustnct in which thas study was

conducted, which is supported by tHe research hiterature, and thé )
qualifications of the reading speciahists suggest that the use of instruéponal
__&ides 1n providing remedial instrucuon was highly effective. -
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. ‘A COMPARATIVE STUDY OF THE EFFECTS OF TWO
REMEDIAL READING PRQ)GRAMS, ) CA/S!L, AND A
TRADITIONAL WORD. ANALYSIS ABPROACH WITH SECOND ‘
GRADE STUDENTS ’ . OrderNo.8124307° '
" GLICK, MARCIA ALPER, E0.D Hefstfa University, 1881. 201pp. -
Reading is a complex skil! involvingcognitive and affective
" capabiliies Reading is viewed either as a skill or an abilty influenced * ;
, by behayiors and attitudes. The former view stresses the cognitive o
domain, while the latter stresses the affective domain. But, there is no %
general recognition that reading concerns both the cQgnitive angd o
affective domains. The student must learn the nacessary skills. , - |
involved in the reading process and still have the motivation to T
and have positive atitudes towards reading and learning. |
One reading program, CASIL, integiates both the gognitive and \ |
affective domains into an individualized program. The program is
meant to enhance reading skills and motivation of students who need |
remediation. The one-to-one reiationship between student and T
teacher individualizes instruction and allows for special emphasis on
. Weak areas in the student’s reading Moreover, this telationship
*emhances the child's self-concept since the child understands that
the teacher is taking ime.and €effort on his behatf. .
The purpase of this study was to test the effectiveness of CASIL '~
with second graders who weré reading one or more beiow
present grade level, and who had not.been successful in Barning to
‘read by classroom or remedial procedures v
Six hypotheses were formylated for the study. The hypotheses _
wef'e stated in the null and were concernad with differences between »
- the subjects in three different treatment groups on the Gates:  _
MacGinitie reading Tests and the Wide Range Adhi t Test.
The subjects were tweive segand graders attending .
8chool on the Narth Shore on Long fsland, New York, They were
matched on the basis of current reading level, 1.Q., chronological ape
and redding level, and were randomly assigned o of three
- treatment groups: CASIL approach including cognitive and affective
input, CASIL approach inclding cognitive input ;
-lraditional\structured, sequential word analysis pr
included c‘ognmve input orﬂ;%m and post-t
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sdminisiered to al tweive'subjects’ The program was conducted from
. Marph through June 1980, for a period of twenty weeks. Al subjetts
- wire Given approximaiely forty-seven sessions, esch perjpd.was forty
40 forty-five minutes in length, times a week. -
in summary, the conclusions for this study were: {1)_Notone of
the treatment programs demonstraipd either superiority or inferiority .
“over agy of the other, treatment program. (2) All of the ¥ ograms ~
included 2 cognitive component h was successful in increasing
reading scores. (3)- Allof the subjects made reading gains, as
demonstrated by the difference between pre-test and post-test-
scores. (4) Almost all of the sylijects demonstrated observabie
., Ghanges inwattitudes and bejrviors as noted, by parents, classroom
taachers, and this investigétor. (5) Perhdps this change
Sttitudes/behaviors way'the result of experiencing reading success
for the first time. (6) These attitudesZbehaviors wete also the resylt of .
mm ereeptions from negative to positive perceptions as .
oEsedon the Animé rcl_'ﬂckem: Test Of'Mothaﬁoq to m-_ 4
{7) Motivation tofead/learn, to re3d/iearn in readind was enhanced
ect expetienced & degree of success. (8) Subjellsip '
¥dless of treatment group, made reading gains as %

- a

»
. .
. °

result of the igidvidualized, one-to-one form of instruction and the o
rejationship that dédeioped between the téacher and the subject. *
(10} individhalized nstruction demonstrates to the student that

>, someone 4 3. Someone 18 willing to take the' time and trouble to .

~ -devote special attention to-him. The student4eels important and
vaiued.
The fjidings &t this study sugigest that, # the enhancement of
affective areas comes as 4 natural from the enhancement of

tive areas, { might be implied that there is a causal link between
" thetwo| Future research should clearty control the affective

' oo'mp;wnt to see i studies that use the affective cbmponent are
fore gffective than when not used, specifichlly with a larger groug of
subjects, over & lonfer period pf time. )
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AN INVESTIGATION OF PIAGET'S THEORY OF COGNITIVE
- DEVELOPMENT AS A BASIS FOR ,THE ASSESSMENT OF
READING DISABILITY QF AFRO-AMERICAN JUNIOR HIGH
SCHOOL STUDENES AND FOR DEVELOPING REMEDIAL
CURRICULA i
GRANT, MATTIE Cﬁou_ Ep D Umversity
Chaiman® Professor Grayce A Ransom .

Purpose The purpgses of this study were. (1) to-determine 1f junior
high school students of Afro-Amencan decent, assumed to b2 in the formal
operational stag®™f Piagel's develppmental sequence becausedT their
chronological age are at that level: (2) 1o study therelanohship between
the ability to perform on selecied operational tasks and reading -
comprehension as mgasured on standardized reading tests (The vanables

* were ethnic group membership sex, age, pre-sciool gxpenence,
socioeconomic slats and reading 1nstructiondd level). (3) to make
" recommendations for altening'the curnculum for remediating deficits 1n
* students with developmemal lag . .
’ Questions (1) Will the resulis of Pragetian ty pes tests actruately assess
" reading comprehension levels as measured by standardized achievement

of Southern California, 1981

A-

-

- with, and act upon. his environment. E 3

- large dufferen

B [
] . B

Conclusions The current study ha¢ provided evidence to support the -
theory that students who are competent 1n reacing comprehension skills
fungtion at a hgher level on Pragetian wsks than their peers whq perfprm at
g lower level In addiuon. Faageuan tasks may be a useful tool for '
diagnosing the comprehension levetfor students of varyng ethmic
backgrounds who do not perform on dized tesis As part of this
Rseatch a curricula model was de ed to broaden the insighth of
methods abw used to facilitate growth in gogniuve development of students
who have béen shown to possess adevelopmenta] lag 1n reading,
petformancef Through this curricula the stdent 15 encouraged to interact )

-~

Recommendations The following spetific suggestions are deemed to be - -
mportant for further sudy: (1) A longiudinal study of AfroAmencan
dents comparng those with reading disabilines with successful students
who ase their peers to furtheY focus on teaching meth6ds which will detect
deficats in. cogmpve funcuoning (2) Research directed toward cothpanng
boys andwgrrls 1o decrease the large number of boys who are showing
rwading skills defits*even though Piaget's studues do not appear to reflect
dings related to sex (3) The suggested adaptation of -
thecurncla d be carned out in many schools, and studiesshould be
“made tp assess cogutive growth as reflected in improvement in reading
- compyehension gqd other areas of soca! functioning. .
: .
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OF A COMPETENCY-BASED REMEDIAL |

. READING PROGRAM - PRESCRIPTION LEARNING: -

-

1es1s(2) Js the sex of the ssudent related 8 abihiry to perform on Plagetian ~

1es1s” (X, Is pre-school attendance related to level of cogmime
-performance” (4) 1s socioeconomic status related to stage of development®
{5) Can a Prageuan type test be used (0 1denufy students with coghitive
develdpmental lag? - . N -
Procedure. Tésung 1nstruments composed of tes®s adapted from
Pragetan measures of ,oonse'rvauon and operativity and standardized
reading tests were administered (o 82 junior high school studenis The raw
scores on the standardized reading tests were the dependent vanables 1n the
analysis of vanance design The comprehension score served to divide the *
students 1n higher or lower levels of reading comprehension Sex. age vears
of formal schodling, and socroeconomic level wete controlled vanables In
analyang the data the 05 level of significance was employed
Findings The resultsshowed that: (1) The performance of those
fudents who scored high on slandarcpzed tests also scored high on
Piagenan tests (2) The compansons of boys and girls. who were classified
showed no disinguishable differences (3) Of the group classified
¥ significant difference was found between boys and girls (4) No
ngmﬁcam%iﬁuencs were found to exist for the vanables of pre-school
/ expenence. grade in school at time of administenng test. and .,
socioeconomic status of the stadent within the ethmic group g-

.
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. _ . OrderNo. 8117055% ,,
HaLL, WALTER LAWRENCE, ED D Wayne State University, 1981, 114pp. -~ *

*  Research Design. Reading achuev ent growth of 121 matched pairs of
Prescripuon Learming (PL) students :1% non-Prescniption Leamingl?.{g!_)
5tudem§ was compared over a one year period; and contrasted with a -
comparison of reading achiesement growth of a sample of 31 matched pairs
- of PL ahd NPL students overa two year period Growth was measured by
pretest and posttest scores on the Iowa Tests of Basic Skills ( .
. The student population was selected from five Detroit elel;mry
schools that used Prescription Learning instruction. The purpose of the '
study was (G detefmine whether significant differences in readmg
1evement growth would be pier alent:which could be attributed to
Prescnpuon Learning instrucuon.
Companisons of reading achuevement growth were madath an

analysis of variange of postpest scores with a pretest covanatg F-Valus was , -,

. used to determune significance at the .05 probabulity level
» Within group compansons of PL students with gther PL students were
made in order 1o determine whether sigmificant or meanmgful effects of the
program were prevalent which were not evidedit 1n the matched pairs
. compansons Within group compansons included compansons by (1) the
number of fifty-munute class periods of mstructon recen ed per week,
(2) thegrade levels of the subjects, and (3) the school attended. Cognitive
abilitres differences and degree of proficiency 1o mastery of-program
-~ objectives & ere evaluated 1n terms of therr relationship to readiﬁg RN
achievement growth of PL $tudents. -
Findings The findings of this resedrch came shori of establishing
significant effects of PL wnstruction when students are matched on the
single factor of initial reading achiesement scores Howeyer: there ed
w0 be,a positie effect of the prgram for some PL sm‘da]e partfsons *
with other PL students and with their NPL coumterparts ndings
Andicated that: (1) Vanous matched pair groupings res ealed that theje was-
no evidence of sigmficantly greater reading achiesement gamns of PL
students over NPL students. (2) Compansons ofh’xéheﬂ achieving'PL
students showed tht those with comparaun ely high pretest séares made
smaller gains than the mean of the total sampte (3) Compansons of lowest
achies ing PL students showed that Those with comparatiely low pretest
scores made greater garns than the mean of the total sample (4) The two
Yeag sample of PL students gained 11 months in two years This'was one
month more thar the 10 months growth attained by the one »éar sample of*
PL students Thus. indicaung an effect of the selection cntena for P v
classes which kept students with sex ere reading problems in the pr
when there was htile chance of Success with the upeof instngcuon -
provided (£) Fifth grade lew achieving PL students demonstrated *
yupenonty over@ PL students more than any other PL groyp
(6) Cognitn eabihiies differences contnbuted lite 1o differences in reading ’
achies ement growth of PL students. (7) An increase in the number of fifty-
minute class penods of 1nstruction receised per week by PL stucents (from
3o 51:1 “as accompaned by a stepwise increase in reading achlesement
grow
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- Conclusions The indings of this study indicate that posias e effects may
be expected from PL.instruction, but they are greath depencent upon the
ilction criteria for participation in the program. Program effectiveness
s *ﬂhnmb'mmwmdmﬁmmbmﬁw
consistent progress in.the early stages of mstruction. Studeats who fail to
respead positively in the early stages of instruction are not hikely to
te accelerated progress as a result of extending their tenure ia the

prognm.
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ASSESSING THE VALUE OF“A REMEDIAL READING
PROGRAM N HIGHER EDUCATIQN AND THE
TRANSMPRABILITY OF SUCCESSFUL STUDENT. .
PERFORMANCE TO CONTENT AREA COURSES '
. "' QrdeiNo. 8123059 .

HARMSON, CyRUS EMANUEL, PH.D “University of Georgia, 1981. 118pp,
\ Directer: Ira E. Aaron . ’

The purposes of this study were: I(1) to examine the .

* accomplishments, attitudes and observations of present and former
participants in the Rsading component of the Special Studies
Program at the University of Georgia; and'(2),to Solicit'the opinions of

, other Umivérsity personnel in order to determine fagtors relevant to
“the success or failure experienced by students enfolied during 1977-
78, after program participation. 4 v Lt
The sample researched included 185 Special Studles studerits
enrolied in one or more remedial reading courses and 46 Specia}
Studies students who were not required to enroll in reading courses.
Also surveyed were 83 undergraduate students and five Univérsity .
administrators and/or faculty members. .
Final Reading course grades assigned and Basic Skiils
Examination (BSE) scores for all Special Studies students were
. examined. Final grades assigned in eight specific freshman-leve! *
content area couyrses for Special Siudies Rgading and non-Special

- ‘Studies Reading students were cofpared.

Selacted persons’ observations about the value of the Reading «
component in terms of its influence on academic and non-academic
student experiences were rated using questionnaires developed by
the researcher. * ’

The following conclusions were reached: (1) There was a .
significant relationship between stident performance (as measured
by final gradsrzigned) in Special Studies Reading courses and
student pert nce in spacific reshman-leve! content area courses
taken within one academic year of program participation, (2) There
was no significant relationship between student perfarmance (as '
measured by BSE score) in Special Studies Reading courses and
student performance in specific freshman-level content area courses
taken within one year of program participation. (3) In specific
freshman-ievel content area cou there was no significant
difference between the perforfyance of students who had exited
Special Studies Rgading courses and the performance of Speeia
Studies students who were not enroliéd in-Special StudieSReggi
. courses. (4) Speci T

" faculty memtbers eived the program as having a positf
on its students, both acadenucally and non-academcalily.
admmistrators and faculty members who were not involved ’

Special Studies Reading Progtam were géneraily noncommitial about

the program's eflectiveriess or ts acatiemic and non-academic .

influence on student participants. Undergraduate students, some of *

whom had not parbcipated in.the Spacial Studies Reading Program,

generilly agreed that the program was effective and provided positive

influences N . ,

* Significant correlations were also found among independent
variables (family income, hifh school grade-point average, SAT score-

- verbal SAT score-mathematics and number of quarters enrolied in
" reading courses)and Special Studies students’ scores pn the Basic

Skitts Examination and therr final grades in specific freshman.level

conlent area courses. ° ’ .
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EFFECFS OF VERBAL MEDIATION ON A SERIAL RECALL

.TASK WITH SUBTYPES OF DISABLED READERS '
, Order No. 8119798

Eni) Universy of Northern Cglomdo, 198L

HATT, CLIFFORD VAN,
L21pp , -

The purpose of the study was % investigate whether different dysabled

reading subgroups would benefit from learning verbal labéls for random

* shapes prior to a probe-type senal recall task Thinty-three 10-vearold, °,

#nght-handed males were used as subjects 1n the study Eleven high

‘compr, ending disabled readers. eleven low comprehending tesabled
readers\and eleven normal readers were 1dentfied from reading
comprehension scores from the SR 4 Achievement Series and patterns of
oral readingWrrors on the Reading Miscue Inventory

»  Twosets of six random shapes were used 1n a nonlabel training
anditon where subjects matched corresponding shapes and-n a label
rraining condiuon where they were taught names for each shape Each
training condiion was counterbalanced within reading groups and followed
by a probe-t}p%gal recall task Both training conditions and recail task

weae administetgdindividually to all subjects

A spht-plot répeated measures analysis of vanance and corananee was
performed on the' A’ dependent measure companngahree reading groups.
two training conditions, and six ggnal posinons. The between-groups factor
(reading) was adjusted for effects of 1ntelligence and miscue frequency as
covanates N 4 ' ’

A significant senal pggitions effect was cénfounded bxa training >

condition x senal posiuon interaction All reading groups verbally
rehearsed more under the nonlabet condiuon than labe! condition as
evidenced by increased recall of sénal Position.1 (prunacy effect) The

labels ysed dufing the label condition may Mave partially mnterfered with
c0y ert rehearsal strateges that had al@dfdeveloped in the 10-year old
subjects used 1n the ’
" Addwonal findirigs showed no differences in overt
groups dunng nonlabel and label tratning eondizons.
. among groups on thenumber of tnals needed to associate label names with
shapes Dnfferences were, found among groups on the proportion of mscues
made.by category dunng oral reading. These differences appeared
_ unrelated to performance on the serial recall task_ It was concluded that
disabled readers 1dentified ¥ mhiscue pattérns in'thys study performed as
¥ell as normal readers on the probe-type serial recall task and neither
‘ ur:tﬂnsi disabled gor normal-readers benefited flom verbal traiging prior to

rehearsal among
nor differences

. . . ]
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.THE LANGUAGE LEARNING OF A LANGUAGE DELAVED
CHILD: A PHENOMENDLOGICAL STUDY  Order No 811744

- JENKINS, PATRIEIA WALLACE, PH D Universipy of Missoun - Columbia,
1980. 172pp Supervisor: Dr Dor‘othy.l. Watson

The child who .was the subject of this §tucy made major advances in
, langtfage learming throughout the duration of the study. He became an
acuive and determined language user in an environment that encouraged
and promoted functional a#d nteractional language. . .

-The pnmary purpose of this study was to investigate the language *
learning of a child 1dentifiéd as language disordered and o present a
descniptiop and analyss of the development of the language processes—
speaking, listening, writing, and reading--of this child. A further purpose
was 10 study the effects on the child’s language learning of classroom °
enviroments which emphasized the integration of the language ans and
encouraged natural language use. Finally, this study was intended to .

- contribute to the existing body of knowledge concerning language learming
of children ydentified as linguage d:sorderfd.
<, Thechild in the study 15 a male Caucasian of an upper muddle class
family reading 1n 2 small Midwestern town. The first indication that a
problem exisied waS evidenced in his early speech. At age three he was
limited to single word, utterances and-made no attempts o use connected
speech. This language behavior, as well as other immature behaviors,
continued into the fourth year During the next three years many specialists
were consulted: they offered general suggesnons. and program planning
jpcluded speech therapy (articulanon and syntacnc nstruction) and a series
« of motor exerises. Tutoring programs included nstruction 1n letter and
number recognition and phenics. Little progress was noted: when the child
+ was eight years, ten months of hge he was placed in% special university
prograni. Seven months later he was enrolled in a self-contaned
Language/1 earnipg Drsabilities classroom in a public school.  «
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Two research approaches guided the present sudy? a phenomenological
approach for data collection and M. A. K. Halliday’s approach for hnguisoe
analys:s ‘Daus were collected in natunalistic settings with the researcher
acting as both observer of the child and participant with the child in
activities. Instances of the child's uses of the language processes—speaking,
listening. wnting, and reading—-were collected. Notanons were made
concerning the receptive and productive processes and concerming child-
injtiated and teacher-iniuatgd verbal expressions. - .-

The samples of language production were categonzed according to
Halbday's initial funcnons of language—instrumental, regulatory,
interactional, personal, heuristic, imaginative, and informanve. The reglger
(the type of language used) was analyzed according to the vanables of field
(setnng, subject matter, and purpose), tenor (partiapants, their role

.relationships, and attitude), and mode( (channe] of communication and the

role of the language). .
ts study was conducted over an 18-month period and data were

coll m two formal learning environments: a special university program
and an exisfing self-contamed Language/1 earning Dusabilines classroom in
2 public school. The theorencal orientaton of the teachers in the two
classroom settings was that of whole language: a perspective which views
language as a system for construction of meaning_ learned in functional and
interactional contexts. .

In an eovironment that encouraged and.promoted natural language use,
Jiis child became an activé and more determuned language user This

ity and imcentive to +6e meaningful and personally significant

communicaton resulted in increasegd self-initated language (both oral and
wntien). The self-initiated as well as teacher-initiated language was
exemplified in a greater vari } L

The child's responses to a given classtoo ing (field), involving -
appropriate dialogue between cHild and teacher (mode), with an accepting
and cooperatne teacher (tenor) enabled him 1o receive language in all the
functions and to produce language in increasing numbers of funcuons. .

‘. N .
.

A CURRICULUM FOR CHILDREN WHO HAVE FAILED TO
LEARN TO READ IN FIRST GRADE OrderNo. 8124309
Kosxi, Dina, Ep.D. Hofstra University, 1981. 127pp

The purpose of this paper is to develop a curriculum for the first
grade children who irave failed to learn to read.

Research has indicatediat there are many reasons for failure and
.no one solution to this problem. ible solution 18 the transition
class. The tranbition class would serve as an aifmative to either
retention or promotion. it would be a class of fifteen to twenty chiidren

who have failed to the first grade to gain proficiency in reading. |
The rationale for this curriculum ems from an adaptation of
Piaget's theory of cognitive development to the feaching of reading.
The requirements for a student to leam 10 read as stated by John
Carroll (1570) serve as & means of setting goals for the children.
{1) The chijd must know the language he/she is going to leam to
read. (2) The chvid must leamtodmectspokenwordsimQ
component parts (3) The child must learn to réecognize and
hacriminate the letters of the alphabet in their vanous forms (capitals,
case letters, printed and cursive). (4) The child must learn the
left-to-right pnnciple by which words are dpelied’and put in order in
continuous text (5) The child must learn those patterns of high

\ probable correspondence between letiers and sounds and he/she

must learn those patterns of corresponsence that will heip him/her
nize words that he/sShe aiready knows in his/her spoken
maoe or that will help him/her determine the pronunciation of
untamiliar words (6) The child must learn to recognize printed words
from whatever cues he/she can usg..their total gonfiguration, the
letters composing them, the sounds represented by those letters,
- and/or the meanings suggested by the text. (7) Therehild must learn
that printed words are signals for spoken words and that they have
. meanings anslogous to those of spoken words. Whilé decoding a
. pfinted message into its spoken equivalent, the child must be able to
- apprehend the meaning of the corresponding message. (8) The child
must learn to reason and think about what he/she reads, within the
firiits of his/her talent and expenence. The curriculum ssquences
must take into account the child's level of conceptual development.
Chiidren must have the prerequisitte cognitive skilis prior to learning a
new sKill. It is the role of the teacher to determine and teach thé skills
the children need in order to succeed. , "
The guidewiilcmstdamp'dfeaonsmtmbeuﬁlizeq to
help the child pass through the stages of pre-reading and beginning
wading. :

1
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According to the Bureau of Curriculum Development of New York
City (1968), the pre-reading or readiness stage in the instructional

-program of young children is one of

ing experiences and

nlensive work in conceptual and perceptual development and oral

lenguage. Through ac

timties in the arts, creative dramatics and

Werature, games and manipulative aictivities, the child expands his
vocabulary and language patterns. He/She leams to use language to

think about his/her ex

periences, develop concepts and simple

generalizations He/She also is abie to develop skills of
comprehension and interpretation. The lessons are planned to
Hevelop those skills which are pre-requisites to success and

enjoyment of reading.

At the beginning reading level the children must be given /
materials, activities and instruction to help them build & sight
vocabularyand introdece them to phonics and word structure. In
additipn, lessons must be taught that will help the student apply to

“written language the skills of comprehension and'interprétation thet
were initially developed in oral language activities. The child must
also, with proper guidance, begin to realize th reading is a tool for

gaining information.

i
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THE EFFECTIVENE

’

4

OF INSTRUCTIONAL ‘TELEVISION -

. VERSUS TEXT READING FOR LEARNING CONCE

FORMATION FOR
READERS

00D AND POQR ADOLESCENT
- Order Ro. 8120480

LOCKETT, Jaime MANNING, E0.D. University of San Francisco, 1981.
244pp. Chairperson: Joan S. Hyman

Thls?_study compared the effects of teachirﬁ»a specific concept
throqgh instructional television and the same concept taught through
reading. it also investigated the independent and interaction effects of
high and low reading, sex, fieid dependence-independence and

ethnicity.

A 2x2x 2, randomized ANOVA block design was used for two

’

levels of manipulated treatment, reading and instructignal teievision,
two !eveis of aptitude, high and low reading, divided a 47.5
medign percentifPorrthe Comprehensive Test of Basic ilis, and two
levels of gehder. The Group Embedded Figures Test develbpdd by H.
L. Witkins was used prior to the two treatments to assess students as
field dependent.independent. A criterion referenced test developed
by the researcher was delivered orally as a post treatment test. An
Analysis of Variance, Analysis of Covariance, and Pearson’s Product
Moment Correlation Coefficient were used in the analysis of data.
One hundred thirty eight tenth grade students from an urban high
school, with a diverse minority student popuiation were randomly

selected and assigned

to two treatments. Students participated in

three segments each of two different media, instructional television
lndprinteg text materials designed to teach the concept attainment
and problém solving hierarchies of Robert M. Gagne. At the end of the

" three segments for eac

h treatment alt subjects completed the same

test, and the results were. compared.

The first hypothesis

compared the resuits of the instructiong

telgvision treatment with the results of printed text reading treatment

for all students in the sample. It was pradicted that the instructional

wievision treatment would be more effective. This was supported.
The second hypothesis compared the results of ow achieving

readers, television with

high achieving readers, print, predicting that -

the two groups would be equal. This was not supported

The third and fourth hypotheses compared the high achieveing
readers, print and low achieving readers, television with low achieving
reaqers print, predicting that each of the two television groups would
achieve more than each of the two reading treatment groups. Both of

these hypotheses were
The fifth and sixth h

supported.
ypatheses were within group comparsons of

males and females in the television group and males and femaies in

the print reading group

. would achieve equally i

supported.

The analysis of data
for gender or for ethnio
interaction effects for a
ndependence.

. It was predicted that majes and femaies
n each group. Both of these hypotheses were

revealed no independent or interaction effects
ity. There were significant independent and
ptitude (CTBS), and field depandence-

*  The findings of this study suggested the foliowing conclusions.
Instructional television is an effective tool in teaching abstract

15

' concepts, regardl{as of reading achievement or ethnic differences
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that imply ditferences in sociosconomic level. Television, as a tool,
bemﬁalowadmnldmmonMNghMgruderim
may oﬂammbm.wmd imagery, still
pictures, film, live action, graphics, and other models may demand
different encoding, decoding skifls than regding.,Distinguishing figure
from ground is an important skill for both reading and leleylscg, but
other skills unrelated to reading are involyed in learning frony
television. Concept attainment and problem solving can be learned by
good andboor adolescent readers regardless of gender, ethnicity, o
reading achievement. All students’in both groups were abile to N
transform an abstraction back into a symbol, a fiow diagram
Instructional televigion 1s educationally s:gmlica\nt and cost effective
when consideration is given to the number of students served by any
given production. . ¢
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E.FFECTIVENESS OF TASK MOTIVATIONAL mSTR'UCTIONSV
ON REMEDIAL READING STUDENTS: AN ADJUNCT
APPROACH Osder No. 8:! 26167
‘MCKITTMCK, MARY THALGOTT, PH.D. The University of Arizona, 1981.
108pp. Director: Wiliam Healey )

This study investiga tedwheﬂ\erornotmeuseofspeciﬂgtak
mﬁvaﬁonmnstrucﬁom. delivered without hypnotic indugtion, would
improve the reading pedormance.ofelemenm sqhool stpdents
reading on a remedial’ level. The task°motivational mstrupﬁons )
condisted of two components: fantasy trips and suggestions designed
1o improve the subject's setf-confidence and increase his/her feading

ormance. . .
pi’!rwenty-one students who read on a remedial leve!, grades two to
six, were assigned randomly to one of three &penrpmtalgroups:
Group | (Relaxation plus Task Motivational instructions), Group ll '
(Task Motivational instructiops only)-and Group Iii (Control). $uhpcts
were seen for one baseline session and six expetiqental sessions.
During baseline and each experimental session, three medsures of
reading performance (reading comprehension, reading speed, and
word recognition) were obtained. A portable EMG sysiem was used to
record the forehead muscle tension of each subject. N

During experimental sessions, Group | recéived both relaxation
training and specific task motivational instructions degigned to ]
improve reading performance. Group H received the same specific -
task motivational instructions, but without the relaxation. Akfu
Group Hi-received neither-relaxation traihing nor task
inatruction, the subjects in Group il were tested weekly on the three
m measures. .

The resuits of the study were as follows: (1) $ub|ecame~nu
" both relaxation training and task motivational instructions showed
(1) a significant increase in reading comprehension scores, (2) a
significant increase in.the number of words read pay second,
(3) no significant increase in word recognition scores. (2) Subj
receiving only task motivational instructions showed (M) 2 sncn-ﬂcam
increase in reading comprehension scores, (2) soongﬂqnm increase
in the number of words read per second, and (3) no significant

increase in word recognition scores. (3) Subiecbmcdvﬁnei&wd
the experimental treatments showed (1) 1o significant in
reading comprehension scores, (2) no significant itthe

number of words read per second, and (3) no significant increase in .
word recognition scores.{4) Data for ali subjects participating in the - .
-study showed & significant increase in forehead EMG scprbs following .
reading. - ' A Y , N

Tm'rmlu of this study support these conclps&ons._ﬂru. the
freatmént used resuited in significant increasas in reading R

h and the number of words read per sacorid. Second,

children appear fo enjoy the treatment activities invglving the fantasy
MWNMVMMQMTM.MrmdD saem to
MNMWWMFMM o have
difficulty reading show greater forehead muscie teasion following

school children. In symmary, the
indicate that elemeptary school children who resd ona
mbWMMMmmm@mer( " -
remediation includes task molivelional instructions. C .
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ANEXPERIMENTAL STUDY 'WITH READING DISABLED
ADULTS TTILIZING THE PRIME-O-TEC METHOD

9 ; Order No. 8122655

MeveguY/aLeme E., Pu.D. Southern lliinols Unlversity at Carbondale,
1880.9451pp. Major Professor: Dr. Harry Miller

The purpose of this research was to explore the effectiveness of
Prime-O-Tec as an instructional strategy with adult learners who were
defined as “mid-level” disabled readers. Prime-O-Tec 1s &
combination visual-audio-kinesthetic-motor input to reading
instryction; it is a “read along"” process requiring the learner to “see,
hear, touch and say"” the printed word while listening to teacher made
prerécorded tapes '

*  The rational for this method views language as a prestructured -
cognitive process This system begins with the comprehension and
use of oral language followed by the ability to read and relate ideas
through writing While oral and written language are not identical, it 18
sssumed that the vigual symbol systems of reading and writing are
learned by superimposing them on auditory language. Prime-O-Tec is
viewed as one way of assisting this superimposing of audrtory to
visual language.

Ail participants in this study were adults enrolied in the Language
Laboratory Reading improvement course at Venice-Lincoin Technical .

* Center in Venice, Iifinots A control group research design was .
chosen. Four specific outcomes were hypothesized. One. Fotiowing
seven hours of Pnme-O-Tec instruction, the Experimental Group will

I [

" display statistically significant greater gains than the Control Group

on the Vocabulary subtest of the Tests of Adult Basic Education-
eading, Level M, Form 3. Two. Fellowing seven hours of Prime-O-
&c instruction, the Experimental group will display statisticaity
significant greater gains than the Control Group on the
Comprehension subtest of the Tests of Adult Basic Education-
Reading, L.evel M, Form 3. Three. Following seven hours of Prime-O-
Tec instruction the Experimental Group will display statistically
significant greater gains than the Control Group on the Total Reading
score-of the Tests of Adut Basic Education-Reading, Level M, Form 3.
Four. There will be a statistically significant correlation betwsen Total
Reading gains made by the Experimental Group andthe highest level

of Prime-O-Tec practice material.

Hypothesis One was accepted at the .008 level of significance. The
. Experimental Group d yed a mean gain in vocabulary of seven
“months while the Control Group dispiayed a8 mean regression of one
-month. Hypothesis Two was rejected The Experiments! Group .
displayed a seven month gain in compréhension; the Control Group
. gained five months. This difference was not statstically significant.
is Three was accepted at the .011 level of significance. The
Experimental Group gained seven months on the Total Reading score
while the Control Group gained one month. (This data must be
“nerpreted with caution due to the method in which Total Reading
scores are derived using the Tests of Adult Basic Educations)
“Hypothesis Four correlated Total Reading gains made by the
Experimental Group with the highest grade squivalency level of
Pnme-O-Tec practice materials The Kendall Correlation Coefficient
was used to test this hypothesis. The correlation between these two
variables was .45; the hypothesis was accepted at a .035 level of
significance. .

The results of ths study concluded that the Prime-O-Tec
proceduce was effective as a vocabulary building technique for aduit
disdbied readers. Prime-O-Tec does not appear to be an effective tool
1o improve reading comprehension. The small number of participants
in this study (n = 20) demands that more.research of this nature be
conducted to deter, the valdity of the Prime-O-Tec procegure
with adult learners | ’

CORRECTIVE READING,

. ’

-ESTEEM, LOCLS OF CONTROL
AND PARENTAL PERCEMNION OF DISABLED READERS AND
DISABLED LEARNERS ) Order No. 8116309
QBERMAN MARYLEN SEGEL, PH D. The Universiy of Michigan; 1981

ll?Opp Chairman:.DomJGE P Smuth

»» Correcune reading programs ha e been evaluated by assessing chient
shon-term and long-term gains While some stucies hav e found significamt  ,

gains, few have demonstrated persisience of gains orer the long
term. Among factors which have been correlated with gains are self-esteem,

-locus of control, program design and parental percepuon of a child’s

dcademic abibry '
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Thi'study-reports an evaluation of the impiact of a University affiliated.
four-week (24 hour) summey reading program_ The program may be
-charactenzed as $ystematic, intensive, learner-controlled. using daily
OYjecuves cmerion measures, self-evaluation and graphing. All
reinforcemen is intringic, ie., denved from graphic feedback , . .
The purpose of the study was 10 determine whether or not: (1) 8
populsion of learning disabled and reading disabled children will increase
their reading achiévement afier a four week imensive reading program:
(2) gans made. if any, are maintained orer time: (3) self-esieem and Jocus
of control are reiated to reading achisyement and parenta) percepuon of
their children's academic abilin ; and (4) changes in self-esteem and
changes in locus of control on the one hand, and changes in academic
achievement on the other, covary over tithe ©
The std: population consisied of 67 students (46 males and 2T

of reading difficulties* Sixieen were tategorized as Learning Disabled.
Small groups of students were assigned 1a 29 chmcal interns All recgyved
the~same assessment measures and individualized prescriptive

Effectveness of the pro was determined afier treatment and six |

months following treatment by Ugning the following instruments; *

(1) Readugabihty: Woddcock Reading Mastery Tesr, (2) Self-esteem:

. Child Self Esteem Scale, (3)_Locus of control: NowickStrickland Personal
Reacnon Survey: and (4) Parental percepuion: Parenwal Percepuion Survey .
(before rearment only).

Analy sis of vanance, covanance (controlling for pretest scores apd age),
regression analysis, tests of independence and pairsise T-tests were used.
At entry into-the program, the two subpopulations, Learning Disabled and
Noa-Learmng Dissbled (Reading Disabled), differed significantly on all of
the reading achievement medsures and on some of the ps) chglopcal
measures The Learning Disabled population had a greater reading deficat,

* b lower self-esteem, greater degree of internal control and parents who

perceived their acadertuc abiliny as lower than that of the disabled r¥aders.

Both groups made gains in reading at a rate of four months to one
month and moved toward more interna! control. Six months following
treatment, gains continued at a normal rate. The Learning Disabled
students were oo longer distinguishable from the Nop-Learning Disabled
students in reading. . .

Conclusions: (1) That students referred with sexere reading disorders
can.reduce their reading deficits substannally (X That such students tend
1o continue es$ pormally (3) Whether en are labelled
"Learning led” or "Reading Disabled,” their response i intersjve
reading instruction 15 similar in kind and-degree, (4) That students,
whether Leaming Disabled or Nén-Learmung Disabled, whohave
undergone such intervention, dexelop a greater degree of interpahn
(increase their awarehiess of therr ability 1o control their achievement)  ~
(5) That, among students with sesere reading disorders, gains ip self- :
esteem correlate sipmificantly with gains in reading (6) sFhat pannu,ef
children labetied “Learning Disabled” 1énd to percene their chiidrémras

Y
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A STUDY OF HOW iﬂ.LCT ANT, REMEDIAL SIXTH GRADE./
READERS RESPOND TO HIGH INTEREST, LOW VOCABULARY
TRADE BOOKS ‘. Order No. 8117261

. RAUNER-ROLPH, LAURA JANE, PH D _ Michigan Stare University, 1981
313pp. - .

The purpose of this study was 1o examine reluctant. remedual sixth
grade readers"book choices of high interest, low vocabulary trade books to
deterntine what aspects of dafficulty levdinterest, format and content
charactensucs influence reluctant, remedial snudents’ decisions to inunally
select, firush. and reject books Research questions were formulated to
determune the differences of these four factors among book selecuon
categones of selected and finished boaks, selected but Unfinished books, or
rejected books. Rejected books w ere defined as books which the students
indicated tha they definitely did not want 1o read .

One hundred sixty- four high interest, low vocabylary trade books were
selected by ther 1 according 1o speaific tniena for diffitutn levels,
interest fesels content’'and format charactensncs for wclusion in the study

The subjects, eight girte and ten boys, were suuth graders o fwo )
remedial classes at a middle school situated in awutal mid-Michigan *
communiy The students reading Wevels, ramging from 201060 were )
determined by the Califoruia Achserement Test, Form 16C. The study
oycurred at.the ead of the school year

-

IToxt Provided by ERI

females), from second o sixth grade. referred by schools or parents because = ,

programmng o ¥

academically less able than do parents of children labglied "Reading - . ff -

" and interactive televicon in an anempt to answer the central and relsted

<

- " The Estes Reading Aminyde Scale Elementan Version (Expenmental

Version) was admunistered 10 the remedial readers and to another group of
SIxth graders reading at or above grade level Companson ofmean scores
for the rwo groups indicated that the remedsal readers’ mean score was
Sgnificanthy Jower This appeared to 1ndicate ! remedial readers
possessed more negatne attitudes toward reading ‘
The high interest, low vocabulary trade books wgre made available 10
~ the students for a penod of six weeks After 2 book hid been selecied agd
finished or selected but not fimshed. the students completed an 1nierest C°
inventory designed by the researcher Interviewswéfe taped 1o record
informauon about rejected books and to collect addiuonal student
responses about the books within e other two categones. :
Data were analyzed by mean scores, frequency accounts, and chi- b
+ square The sgmficance level for chu-square was set a1 05,
Charactenstics of selected and finished books indicated that the books
were of low difficulty levels and wnterest Books rated as being most
interesung had appégrances and subjects/contents perceived as bewng
appropnate for students shghtly older than graders. The books were
most often profusely illustrated or picture books, and less than one
hundred pages. . - | .
icteristics of selected but unfimshed books indicated that the books
were of higher difficulty levels and less interesung: BooksYated as being
mOS interesung had ap, ces and subjects/contents appropnate for
sixth graderssllhe books contained vanous content and format
characiensucs which were similar to exther the selected and finished books
or the rejected books. i
) Charqmnstits of the rejected books indicated that these books had the-
highes: difficulty levels Books most frequently rejected were sparsel
illustrated or unithustrated and Jonger thap 176 Peges -
Regardless of book selecudhh category, the amount of illustranon
&ppeared 1o be a more influental factor than the style of illustration. °
It was concluded that centain characterisncs of the selected and fimshed
books do moun ate reluctant, remedial sixth grade readers o 1mnally choose

PR
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. and subsequently sustain enough mterest to complete high interest, low

vocabulan uade books.
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PARENTS ROLE IN USING INTERACTIVE TELEVISION WITH
HANDICAPPED CHILDREN . s Order No. 811338

" RaCHARDSOX, MARY ELLEN, ED.D. State University of New York at Byffalo, =
1981 203pp. . C

In 1975, the State Department of Education initizted an interactive
ulcvﬁonprpmminWm!\:mYut.Knmasjrel-Camb.tbgsym
was designed 10 provide learning activities for handicapped children. The
- materials were enerated and presented over the tleyisicn -
through the medium of commercial cablevision. The program wal accessed
byhpmes. schook, and community centers. Parents in thary households
parnapated in the experiment and utilized the technology at home with
tbd:handf’ppedchﬂdmn&mntsmdzupmepopuhﬁonof.thxs
study.

Research has indicated that the parent is  valusble educational

resource. How this resource can effectively be uftilized is unglear. The Tel

Caich parents assisted their children to interact with the tool The extent

and dmensions of the parental assstance varied from household to
+ household. The purpose of this study was to provide information about the

behavionofparenuwbohaduﬁhzedthislamingmolinﬂ;nhm .

AThe central questions explored the behaviors of the parents related 1o

T andthemnimhrimpbaﬁonsthnwuldbeaddnseqmme
anslylis of the behaviors. Related questions included: (1) To what extent
did thaebehavimvaryinwmsofmeutihmo’nofmelaming!odw
non-handicapped children (of the same family)? (2) What were the specific
characterisucs of the home environment that 1nfluenced the parental
behaviors? (3) What were the speafic aspects of the Amherst system thar
influenced the behaviors of the parents? (4) Usisig the Tei-Catch system, '
what suggesnons would facilitate the school incorporanng the parentintogs :
viable role within the education scheme? Thi pursunt of answers to the
stated §uestions was a descnptive investiganion. The parents affiliated with
Tel-Catch were asked 19 parhaipate. A fifty-three quesuon inteniew . |
schedule was prepared, and at least one parent from'mach household was
interviewed between July and September of 1980 The interview schedule
focused on the themes of home/school relanons. educauonal technology;

quesbons
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by parents who felt strongly about "
academic hfe. It was nosed that they were wilhag 10
home and saw the hothe and thewr sctons as beng
the academic progress of their children The parents were
lssrning technology in the home, but they indicated that this cafled for
eoaperation with the school itjes initisted ot home
camsidered in the classroom

20t be built around the tools. Educators need to recognize that students ive
very full lives, and the quality of this living directly affects classroom

sxperience. Whether this effect enhances or activities is
portially ined by the amount of interaction and teachers

\i

THE EFFECTS OF THREE PREREADING ACTIVITIES ON
LEARNING DISABLED CHILDREN'S SHORT-TERM READING
. COMPREHENSION OrderNo. 8121592

Sacus, ARLENe Wrnn, PH.D  George Peabody Colfege for Teachers of
¢ Vanderbilt University, 1981 B88pp- Major Professor. Paut Redelheim

This study examined the effects of three prereading activities on
learning disabled chuldren’ ing comprehension Eighteen
children certified as iearning disabled by Metr8politan Nashvilie
Schoels were subjects in the study. The three prereading activities
were a modified Directed Reading Aclivity. a modified Concept

Analysis Activity and Work ivity {(controf} A ,
tactonal/modified Latin Squar igh was selected to
counterbalance ford ing actrvities and examiner

Repeated one-way analyss of vanance and Newman-Keuls
procedures were used to analyze the data Barrett's Taxonomy.(1976)
was.uséd.as a logical guide to develop the jeading compreh: n
tests Literal, inferential. evaluative, appreciative and total tzgqu
comprehension were the dependent megsures. »
The results of this study suggest structured prereading activities
. have a positive etfect on the reading comprehension of Jearhing
disabled childreth. , both 8 modified Concept Analysis ;
Activity and 2 modifiad Directed Reading Activity had a statispically -
pGI (p €.095) effect on evaluative reading comprehension;
to the effect of a Worksheet Activity. (control). .
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AN APPLICATION OF PRO ocoL. ANALYSIS IN ~
IDENTIFYING THE REASONING STRATEGIES USED BY -
~ SEVENTH- AND EIGHTH-GRADE REMEDIAL REABING
"STUDENTS 8 * OrderNo.8118105

Szises. Jane Bovee, ED.D North Texas State University, 1881.
107pp. -~ ) - ‘

The major purpose of this descriptive stidy was to identify the
reasortingstrateoiesmedbysevenm-andeigmh.amdem
disabled r reading students when attempling to comprehend
expository and tive prose. Additional esearch uestions dealt
with the most frdguently used sirategies; correct )
questionsthroygh the Use of strategies; strategies ; when
responding to narrative and expository prose;

1" answering Iiteral and inferential questions; and the used by

individual students. : .

* Methodologically, the technique o* pratocol analysis, adapted from
problem-solying ch, was Usedl. Ten students were randomly
selected froh students mq a remedial reading laboratory
in 8 large school distri t was asked to
read tweivé short and g ¢40The two questions
foljpwihg each byﬂinungaloudmmgmchoige

accepted or rejacted. The verbal responses of protocots, which

taped and latér transcribed, were stugied in order to identify the
reasoning strategies. Eight readoning strategies were identified and
Ntr.quencydisﬁbutiondtpeusodﬁeeightstrategiuby ton
subjects was tallied. A tally was made of the protocois of the cofrect
responee 10 sach question & order to determine the degree of "
success obtained when the viirious stratégies were useli. Tallies were
Gdomagmbwamum whmmwbgqgubom s
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used when responding to and litdeal : Finally, the . -
. strategies of each individual subject wers examined in order 1o

» "\,

following narative and exgository prose and showing the

' gacertain the strategy preference of each subject.

Results indicated that severely disabled remegial reading students
do use various of reasoning strategies in order {0 obitain
appropnate r ses to questions following prose discourse. Eight
feasoning strajegies wers Wentified and definitions déscribing each
strategy were ped.

Remedial students appear often to be willing to sacrifice ,
understanding by focusing on a specific word in tHe question or
choice and developing an answer to a.question based on tie
presence or absence of that word in the passage. When ?emedial
students use nformahon explicitly stated in the passage or make
logical mferences, they are successfyl seventy-five per cent of the
time. When responding to questionsfollowing both narrative and
expository prose, remedial students appear to remember detail better
in narrative prose; howevér, remedial students show little variation in
the strategies selected when responding to ddestions following both
types of prose. Remedial students tend to be mconsistent in matching
the appropriate strategy with the corresponding question type. The
use of the identified reasoning strategies varies greatly from one

- individual student to another. Finally, pedagogical implications are

suggested for the relationship between reasoning strategies and
remediation; and methodological implications for further use of
protocol analyss in reacpg research are cited. .or

HEARING IMPAIRED CHILDREN'S READING
COMPREHENSION OF ANAPHORIC RELATIONSHIPS -

, ) Order No 8127185
Stoeren, L Mari, Pu.D. The University of Nebraska - Lincoin, 1981.

255pp. Adviser: Alma Homze

.

The purpose of the study was to investigate hearing impaired
children’s comprehension of four anaphoric relationships within
conjoihed sentences: Type 1. Repetition of the Noun Anaphora; Type
2. Personal Pronoun Anaphora; Type 3. Nult Form Anaphots- °

i Unacceptable Envirorment for the Use of the Object-
subject Delation Rule; Type 4. Null Form Anaphora--
Acceptable Environment fog the Use of the Object-subject
Rule; Type 5. Pro-verb Anaphora. The effact of the obiect-subject
mmmwdrmswcm.mw.
. The test instrugent consisted of six sentences for each type of
W.Ethmarbm‘dhwwm\kh

~was followed by a multiple-choice wh-question assessing

ion of the anaphora.
Tenitm!romheConiuncﬁonNuMoﬂhedeSynucuc

" Abiiities were admmistered 10 90 prefingually hearing impaired (70 d8

or greatar) students in order to identify students who used the object-
subject deletion rule (Rule Users) and those who did nat (Rule
Nonusers). The students ranged in age from 10 through 18 years.

Sixteen Rule Usérs, mean age 16.04 years, and 18 Rule Nonusers,
mean age 15.78 years, were given the test nstrument on the '
anaphoric relstionshins. Mean hearing loss was 83 dB and-92 dB,
rafipectively.

It was hypothesized that both groups of students would obtain

‘their highest scores on Tsipe 1; their next highegt on Type 2, and their

\ <

N@NMmes.RubNomhm.mldmequmy
s high on Type 4 as they did on Type 3 while Rule Users would find

Type 4 more difficult. Type 5 was prediciad to be the most difficult for

both groups. , . -

. 'Az(RuleUse)xS(AnaphoncType)wpeatedmrasanalmot
variance revesied that a significant difiegence existed for anaphonc
type only Utilzing Schet{@'s ratio, it was found that Type 4 was more
difficult than Types-1, 2, and 3 for both groups. No other pairwise

ltmcomludodthat.udﬂaﬂnexcepﬁondType4.bothm
comprehended the anaphoric retationships well. However, when the
semantic environment allowed the use of the object-subject deletion
:'l;.c:mprdwolmemlfummawonﬁypec)wnm
cult.
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AN EVALUATION OF PEER TEACHING WITH BEHAVIORALLY
DISORDERED ADOLESCENTS: IMMEDIATE AND .
GENERATIVE EFFECTS ON INSTRUCTIONAL PERFORMANCE
AND. SPELLING ACHIEVEMENT OrderNo. 8121598

" STowiTscHex, CAROLE ELame, Pu.D. George Peabody College for
Teachers of Vanderbiit University, 1980. 129pb. Major Protessor
Richard E. Shores . {

This study was a formative evaluation of a peer teaching package.
The purpose yas to mvestigate the effects of a peer teaching package
on the tsaching performance of directly trained adoiescent subsects
and subsequent effects on the performance of theirdearners. .
Generative effects of the peer teaching procedure were observed i
successive peer teacher:learner dyads not directly trained by
teachers. This study used an scross subject multiple ibaseline design
10 study peer instructional behavior dunng daily training sessions and
concomitant dearner spelling test achievement scores Results
showed that all learners compieting the study were successful in
meeting an established cntenon Leamner performance on daily
spelling tests increased considerably when intervention in the form of
peer instruction occurred Peer use of the instructional strategy
varied greatly but all peer teachefs consistently used the
recordkeeping and graphing strategies as described in the peer

« Yeaching package.

o
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'ﬂ'! EFFECT OF ﬂ.iCOURAGING PARENTS OF LEARN! £
’ DfSI‘.B_LED CHILDREN WITH READING DlFﬁlCULTIES T0
WPROVE THE HOME READING ENVIRONMENT
OrderNo. 8125431
Suts, Manry Buaxe, Pu.D. The American University, 1881 168pp

Thepurposeolmiastudywasvomvesbgateme!easbmrydl. ‘
traning program to encoursge the pirents of intermediate school
learning disabled students 10 make changes in the home reading .
enviroryment thet would assist their children in reading

Twenty seven families voluntesred 10 paricipate in the study,
eighteen a3 participants who sttended three mestings and nine as
controis. At'the mestings the importance of reading in the home, the

~ sslection of current books popular with adalescents and behavioral -
management techniques were discussed. Thess topics represert
- three broad areas of reading development in which

Ve

-

hogne factofs
appesr tp influence. . o
. The study was designed as pre-experimental in the natural setsing.
Thedmm through questionnaires and reading exercises

10 the children--by their parents at the beginning of the
study sixteen weeks later. The data was analyzed by means of the

t-test.
the voluntary nature of the participation and the useof non-  ~ -

standardized instrumentsand procedures for data collection the

resuits of this study must be interpreted with extreme caution. The

results indicate that parents were willing to make changes in the

home reading environment to'assist therr chiidren in d i

n

reading skills. However, the resuits of the children's p 7 on

reading exercises ndicated the chiidren of the participants dd

not increase their readeng aisflity significantty more than the children |

dummm@um R .
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" USING WRITING TO IMPROVE THE READING -
COMPREMENSION ABILITIES OF ACADEMICALLY
UNDERPREPARED COLLEGE STUDENTS OrderNo.8124318 3
WaLxen-Lewis, Henmne Doneen, Eb.D. Hofstra University, 19681 o
280pp. ‘ .
' The major purposes of this investigation were: (1) to determine f -

- the relationships between reading and writing can serve as a
functional pedagogical tool 1o improve the reagling compr
academically underprepared college students, {2) to de
sfiects on students’ wnting abilty'a¥ an instructional p
reading that is with writing, (3) to determmie the effects of
integrated reading/writing strategiss on students’ attitudes toward
reading, and (4) to deterrwne the'sffects of integrated .
G-“nq/\mﬁnq instruction on students’ attitudes toward westing.

.
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Subjects in this study were seventy-four academically
underprepared college students atiending the State University of New
York Coflege at Old Westbury, and who had been recommendeq to +
iake a reading course, based on their scores on the Stanford
Diagnostic Reading Test, 1. The subjects were comprised of an
exper; tal and a control group whosk reading instruction
emphasized integrated reading/writing 3trategies and traditional
(non-integrated) methods, respectively. The equential Test of
Educational Progress (STEP) Test Ili Reading, Level J, Forms X and Y
was admirustered as a-measure of reading comprehension Hoistic
evaluation and analysis of specific linguistic vanables were used to

assess the quality of wn résponses to an investigator-constructed
reading/wnting cbmpre test. A total of six wntten responses
{pre~, mid-, and post-test reading/writing comprehension tests and
writing samples), obtairied for each subject. A reading and a
writing attitude sc e also administered to assess affective
changes. M ‘

No significant'ditferences were hypothesized between students in
the experimental and control programs in (1) wntten responses to a
reading/writing comprehension test, as measured by holistic scoring;
(2) wnitten responsas to a reading./ writing comprehension test as
measured by sn analysis of sHeeTic linguistic variables: (3) reading
comprehension as measured by the STEP Test; (4) writien responges
t0 a composition topic as measured by holistic sconng; (5) written
vesponses to a composition topic as measured by an analysis of
specific inguistic vanabies; (6) atttudes toward reading as measyred
by the Estes Scales To Measure Attitudes Toward Reading; and
(7) attitudes toward writing as measured by the Daly and Miller
Instrument To Measure Writing Apprehension. - .
Test data were subjected to two types of statistical analyses: (1) t-
tests of related means, and (2) analyses of covanance F-tests,
The major findings showed that si§nificant differences (.05 or
observed in the two groups in the direction of the
iméntal subjects’ (1) written responses to-an investigator-
constructed reading/wniting comprehension test as measured by
holistic evaluation; (2) reading comprehension as measured by the
STEP Test; and (3) attitudes toward reading angd attitudes toward
writing. No overall significant differences were observed betwegn the
tWwo groups in (1) writing ability (written responses to a composition
topic) as measured by holistic evaluaton and an analysig of specific
finguistic vanables; and (2) written responses to an investigator-
constructed reading/writing comprehansion fest-as measured by an
gnalysis of specific inguistic variables. However, two holistic
variables{accurate and inaccurate response) and three kinguistic
i (number of t-units, number of coordinate connectives, and
word count) indicated significagt improvement of the exoanmenq‘
group over the control mcag RN v
The findings have led this researcher to the following conclusions:
{1) it appears teasiple to use writing to improve the reading
comprehension of academically urderprepared college students.
(2) Holistic scoring as well &3 an analysis of specific inguistic
variables appear to be effective means of evajuating writien ,
summar:es obtained in response to deas generated from written
discourse .(3), The experimental gabiects’ wri comprehengion of
ijeas appeared to be positively i ] encedmmhm on writing
for expressive as well as receptive-modes of Janguage *
communication (4) Subjects in the integrated reading/writing group-
toward readimg and writing than -

)demonstrated rrg positive
subsects in the t l’nonal non-integrated group.

® . -

’

A FORMAT FOR IMPROVING READING COMPREHENSION IN
SECONDARY LEARNING DISABLED STURENTS USING A
CONCEPT FORMATION STRATEGY , Order No. 8121?57 ’

. WriTe, ELizaseth MurcHe, PH.D. George Pesbody College for !

Teachers of Vanderbitt University, 1981 159pp Major Professor
Paul Redeiheim : .

ing theory and research support the relationship of
skills and reading comprehension However, littighas
been doge to directly assess the relationship of the instructions! ?‘

nt of conceptualization to improved reading

on The purpose of this study was to evalliate the
eftectiveness of an instructional strategy based upon a concept
development format. The concept development approach used weas
based upon the mode! of Frayer, Ghatala, and' Klausmeser (1974) and

19
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“ consisied dlmdburquewomﬂ\at proceeded from ‘the
mwmmwdwm The qugstioning
:WquUence wes directed at the maor toncept undertyin themamldoa
hmmmmwumkmommm

10 the reacdng comprehension task

This study used 2 middie and Mh'l?:hool lummg.dnsabled
. . student$to compare the instructionaf approaches. The egmparisdh
. groups included: a grou received a teaching approach based
upon a simplestatemeny about the content of the story and the need
1 read 1t very carefully{designated the Traditional Strategy), a group
which received ateaching approach based upon the development of
* " snunderlying concept in the story through the use of a questioning
sequence (designated the Questioning Strategy); and a group which
received a vanety of instructional strategies in the rwpectwe ’
ciassrooms (designated the Control G ).
. Fivesesearch questions were addr with the louowmg results
(1) What s the eflect of the questioning procedure on long-term
compreherision? Long-term comprehension was assessed by,pre-
and post-tests on the Woodcock Passage Comprehension subtest
While a differential etfect was found indicating the questoning
* strategy did have an effect, it did not attain significance. (2) What s
the effect of the questioning procedure on the amount of information
remembered over a petiod of twelve weeks? The amount of |,
v information retained over time was' measured by a teacher-made test
No significant effects were noted among the two experimental groups.
()] Wlsthoeﬂectofmequesuomng procedure on the daily rate of
commect responees to a comprehension task? Dally responses to
comprehension questions from the Reading for Concepts Series were
measured There was a highly significant difference in the success
and failure rates of the two expenmental groups indicating that the
questioning strategy 1s most effective in producing an improved
<« immechate comprehénsion performance. (4) Wili the questioning
procedure be equally effective in ingreasing the long-term
comprehension of both relatively good and poor readers within the
reading disabled group? This question could not be analyzed due to
sampies too smail to analyze with-any statistical reliability. (5) Wil the
+  questiomng procedurebe equally effective in increasing correct
responses to factual and inferential questions found in the Reading
for Concepts Series? There was no significant difference between the
response rates for literal or inferential questions in either of the' two
experimental groups.
in summary, this study indicates that there may be a relatnomhtp
between instruction in concept formation and improved reading |
comprehension Improvement was noted for both /mmediate and long
term-comprehension performance, aithough the long term effect only
. lpproached but dig not attain significance. it would appear that if the
’ concept is developed in ani interactive questioning strategy prior a the
reading assignment, immediate reading comprehension performance
improves in adolescent learming disabled students, but does not ,
generalize 10 improved long term comprehensioA.
The ingtructional strategi mthnsstud}mwdlohaveno
differential effect upon the t of mformation Fetained over time
or upon the answenng of literal or interential’comprehension
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