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THE INTERACTION BETWEEN SELECTED TEACHING
STRATEGIES AND CONTENT IN A PIAGETIAN-BASED
READING PROGRAM

BaXER, JANKICE ELIZABETH, PH.D  Unnversity of Toronto (Canada), 1980

The present study for teaching underachieving readers to read had three
major apphied purposes. The first major purpose of this study was to
demonstrate the effectiveness of a Pragetian based reading program by
comparing the performance of the weatment group (N = 18) with a control
group (N = 18) and with a contrast group (N = 6) The second major
purpose of the study was to carry outw fine-grained analysis of student-
teacher interaction 10 an atiempt to estabjrsh specific hnkages between
selected teaching strategies and types of curnculum cagtent (Le., Grapho-
Phonemuc Information-the teaching of Spelling and Word Structure:
Sentence Structure; Concrete Cognitive Operanons and Oral Reading)

The thard major purpese of the study was Lo establish correspondences
between specific teaching strategies and two types of theory--Piagetian and
Orme’s cyberneuc instructional theory.

All five hypotheses for the product analysis were confirmed by the data.
In other words, the Plagenan based reading program generated significant
mcreases 1 Grade four underachieving readers on twelve Trearment Effects
vanables in companson with the control group and the contrast group
Second, the Przgetian based reading program produced sigmuficant increases
on the Treamment Effects (p < 001) and Tramming Effects (p < 001) for
Thinking Skills. These product findings demonstrated the power of the
Puagetian based reading program in teaching underachieving readers to
read, spell, and think.

Of the ten process hypotheses, seven were fully supported by the data,
two were parnially supported by tne data, and one hypothesis was not

" confimned Multiple analyses of vanance revealed the following major

Interacoons between teacher-student behaviors and types of curriculvm
content: (1) The teachung of Spelling and Wo: & Structure and the use of
Response Guidance Cues by the teacher (p< 01); (2) The teaching of
Concrete Cogmitive Operanons and Total Smdent Responses (p ¢ 025);
(3) The teachung of Speiling, Word Structure, and Sentence Structure and
- the use of Reinforcement by the Teacher (p< 01); and (4) The teaching of

Concrete Cogmiuve Operatons and the use of Higher-Order Teacher
Questons and Probes{p < .01).

In summary, the process results showed that for thus populanon there
were agnificant interacnons betwcen teacher-student behaviors, types of
Curnculum content and psychological theon

A COMPARISON OF A STRUCTURED aND AN
UUNSTRUCTURED APPROACH TO KINDERGARTEN
INSTRUCTION AND THEIR EFFECTS ON READING

READINESS FOR THE FIRST GRADE OrderNo 8123397
Banton DoNato ALvin E0 D University 3¢ South Carotina, 1981
92pp

Kindergarten i1s approaching universahty as a grogram of
education Kindergarten education today 1s taking on compiex
structures characternistic of modern society In South Carclina
kindergarten programs are changing rapidiy in response to attitudes
of school administrators and political leaders This researchet felt this
stucy would possibi, provide some guidance 10 those administrators
who must determine the types of kindergarten programs needed In
specific schooi systems The main purpose of th s study was to
examine two diferent approaches tn kinde-garten instruction and
ther ettects on the reading readiness of {he students as they entered
the first grade The programs differec in their approaches The
unstructured program proviged Instructon mainly to fa-ge grouns
with personal, social and motor development being the emphass of
the program The structured program provided instruction in
language arts and number concepts based on the identifiad needs of
individual students utilizing small group or individualized iInstruction
Another purpose of the study was to deterrmine if the structured
program of instruction better prepared boys for rmading than did the
unstructured program

Aruitoxt provided by Eic:

The sampie consisted of ail students wng participated in *ne Laurel
Bay School No 1 kindergarten program between school year 1972 73
and school year 1977-78 who entered the first grade the following
year No repeaters or transfer students were inciuded in the samp'e
All children included in the study were miiltary dependents who l.ved
in military housing The unstructured kindergarten sampie (1972
1875) consisted of four hundred seventeen students The structured
program (1975 1978) consisted of four nundred forty-six students In
the fall, following the kindergarten year, the Metropclitan Readiness
Test was administered to all first grade students The studé&nts who
participated in the unstructured program were administered the
Metropolitan Readiness Test, Form A or B The students who
participated in the structured kindergarten program were
administered the iMetropolitan Readiness Test, Form P or Q The
statistical technique used in this study was an analysis of variance
which was applied to the student raw scores An analysis of vanance
was made to compare the means of the instructional programs,
instructional year of program and the interaction of the Program X
Year This provided an F-Ratio which was used to determine if any
mean d ffered significantly from any othet mean

The resuits showed no significant difference in reading readiness
scores between students as measured by the Metropolitan Readiness
Test by type of program or by year of the program However, a
signihcant diference did occur as a result of the interaction of the
Program X Year On the basis of the significance shown the first
hypothesis of this study was not accepted The non-acceptance of the
first hypothesis offered further eviuence to support the thesis that
structured kindergarten experniences made a difference on reading
readiness scores at the first grade ievel The second hypotnes's was
accepted There was no signiticant difference in the reading
readiness scores of the boys who had experienced the unstructured
or structured kindergarten program

Further resedarch suggestions in the area of unstructured versus
structured kindergarten programs which might be of value to
educators include more longitudinal studies to determine the effects
of programs on reading readiness. and studies in the areas of the
cognitive and/or affective domain to determine the effects of
programs on boys' readiness to read in the first grade

EFFECTS OF EXPOSURE TO STORY TAPES AND
ACCOMPANYING BOOKS ON INTEREST IN READING
RELATED ACTIVITIES OF PRESCHOOLERS

OrderNo 812222¢C

Bercix, Janet TRenkA, Ep D Northern liinors University, 1981
129pp

The purpose of the study was to investigate the effect of the
exposure of preschool children to story tapes with accompanying
books on therr interest in reading related activities Prescheol children
enralled at the Early Childhood Research Laboratory, Narthern lInois
University, were involved in this study The 29 three-, four~, and
five-year-old preschoolers were involved in four sessions which met
for two hours twice a week, for six weeks The research was designed
as a quasi-experimental study utihzing Groups A (5 students) and D (3
students) as the control groups and Groups B (10 students) and C 6
students}) as the experimental groups

On a daily basss. for the first two weeks of the session, the four
preschool classes were observed during their free play activity tiryz
An observation check sheet listing six categories was used during the
45 minute period The researcher employed a rotation system ¢: 5-
second intervals t observe the children Dunng the second twe-week
period, the researcher conducted the two experimental group
sessions Children were invited at this time, to participate i1 the
histening to taped fairy tales with accompanying books During the last
two-week periods, observations of all groups begen again

f




The data was anaiyzed using two statistical measures The
nonrandomization of the groups and the initia! difterences on pretest
scores indicated that an Analysis of Covanance be performed on
posttest scores using the pretest scores ot each vaniables as the
covanate Differences between pre- and postiest interest scores
(A) Picks up a book, {B) Looking at a book, (C) hequests that a story
be read, (D) Attendingto a story, (E} Requests that atape be played,
(F) Miscellaneous free-time activities, and (G) Total reading retated
activities) were computed using a correlated (dependent) ¢ test
Statements of statistical significance were accepted at the 05 leve!
for all analyses \ ™

Based upon these analyses, the findings of the study were
nterpreied and the following statements were made (1) The findings
for Null Hypothesis One indic ated that there were nc Significant
dferences.between the mean posttest scores of those preschoolers
exposed 1o story tape materials ang those not exposed to story tape
matenals The null hypothes:s was retained (2) The findings for Nuli
Hypothesis Two indicated a significant difference between the mean
pre- and postiest interest scores for the expenmental grour in the
foliowing categories Picks up book, Looks at book, Atending to 8
story, and Totai reading related activiies The nuill hypothesis was
rejected for each category The null hypothes:s was retained for the
foliowing categories Requests book to be read, Requests a story

. tape, and Miscelianeous free-time'activities (nor-reading related)

(3) -The findings for Null Hypothesis Three indicated no significant
dference between the pre - and posttest mean interest scores for the
control group The null hypothesis was retained in each category

Recommendations for further study inciuded the following
rephcatory studies with larger samples and use of the classroom
teacher as the person 1o introduce the story tapes with accompanying
‘books; longitudinal studies on those children involved in the original
study; studies to determine teacher influence and mandatory story-
bme participation

?

* A STUDY OF READING AND WRITING 3EHAVIORS OF

SELECTED FOURTH GRADE AND SEVENTH GRADE
STUDENTS Order No. 8115176

BmNBAUM, JUNE CANNELL, ED D Rurgers University The State U. of New
Jersey (New Brunswick), 1981 678pp Chaurperson: Janet A. Emig

The reacing and composing behaviors of four fourth-grade and four
seventh-grade subjects judged by teachers as good readers and wnters,
together with their academic and nonacademic expeniences with wnitt*n
language, were investigated in this case study in order to answer these |
questions. (1) Are students’ ews of the purposes of wnitten language
reflected 1n their focal concerns and patterns of behavior while engaged in
reading and wnting? (2) Are cenain behaviors associated with levels of
proficzent reading and wnting and indicative of differences 1o cognitive
linguistic strategies? (3) Are students’ relauve levels of proficiency in one
process parallel to their relative levels of profiaency n the other? (4) Are
certain patterns of academic and nonacaderuc expenences assoa2ted with
proficiency in reading and wrinng? - -

Teachers and admunistrators 18 one urban and one suburban distngt
selected a boy and girl from thewr fourth- and seventh-gride classes as both
good readers and wniter: Cach subject was videotaped three umes while
selecting. reading siently, and discussing texts i different modes, and three
umes while composing silently 10 different modes and discussing the
process; audioigped whule reading and while composing aloud; and
observed 1n class for 35 hours Teachers, parents, and the suvject were
interviewed concerning the subject’s expeniences with wntien language,
and data were collected from academic records. When reflectiveness
emerged as charactenstic of proficient reading and writung the Matching
Familiar Figures Test was admunistered.

Companson of behaviors and qualty of the products revealed tha one
pattern of reading behaviors was assocated with more accurate and
adequate retelings and responses concerning texts, and one pattern of
composing behaviors was associated with texts independently rated of
higher quahity Although vanations i response to mode or topic were
found, most students were conastent 10 their patterns and io the high or
low quabn of thewr products Obseranons wu other settings confirmed
these diffe; ences Two studnts who responded negatnel 1o the constraints

Q 5 ’
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of the composing episodes but, according to data from other procedures,
Were proficient wTiters in other setungs, vaned from normal behaviors in
some composing episodes, undersconng the need to studs behavior from
mulupie perspectives Subjects rated more proficient 1n-one process were
rated more proficient 1o the other and demonstrated more control over oral
language
Although age-reiated differences were apparent, achvjties and
satements of the more proficient subjects at both grade levels indicated
dehbgnnonoveramdermngeofuiteﬁ;,wheﬂmselecdn; texts to read or
g and planmng topics for composing, as well as continuing attention
to “heir cognitve/affective responses while reading or composing. They
ated their ongoing inferences and hypotheses when &plaining changes in
readung strategies, ated antcipation of audience response and concerns
with stylistic and rhetoncal choices when explaning composing behaviors,
and tended to include these cnitena 1 their evaluation of texts. The less
proficient used fewer cntena for selection of text or topic and often became
enmeshed in the surface features of written language.. processing dscrete
pam.additively with hitle attention to overal! meanng or their
cognitive/affective responses. Their primary concern was with the
correctness of their decoding and encoding.
In contrast to the less proficient subjects, the more proficient had

significant role models for reading and composing 1o their nonacademic

environments. Except for one student who had strong nonacademic
support, all came f.om the suburban schools All viewed themselves as

200G readers an writers,” engaged in self-sponsored composing and
reading, ssved samples of their writing, and often referred to other”
composing ard reading experiences. The findings suggest § theory for *
developmext of proficency in written language.

DESCRIPTIVE HISTORICAL BACKGROUND AND POSSIBLE
FACTORS AFFECTING READING ALOUD Order No. 8116850
Bonot, EorTn FRIEOLAENDER, P D * East Texas State Universiy, 1981
111pp Adwviser. Mary L Jernigan

FPurpose of the Study The major purpose of this study was (1) to
determine the essential features of practices for reading atouu during
the period 1966 to 1980, (2) to describe factors that affect reading
aloud , roficiency, (3) 1 make recommendations for a systematic
reading aloud program in eiementary curnicula, and (4) to provide
suggestions for the most promising avenues of further research in
oral reading

Procedure The 1956 1o 1880 period was divided into five time
periods Professional hterature on oral reading was surveyed for
ariicies and /or studies pertaining to oral reading Obtained
mntormatbon was catalogued into the categories of practices in oral
reading and factors affecting oral reading proficiency Based upon
the specific purpose, this information was then catalogued into three
d'stinct practices and three distinct categories of factors The three
practices were catalogued as Instruction and Diagnosis,
Communicatior:, and Fine Arts The three categones of factors were
catalogued as Symbois, Physical Behavioral, and Transmission
Factors The resulting information was analyzed and recorded with
and across the time periods used for the study.

Findings 1. Three major functions of reading aloud occurred
during the peniod of 1966 to 1980 (A} The functions were inStruction
in reading and diagnosis of student performance such as omissions,
substitutions, repelitions insertions, resgrsals. other perception skills,
and comprehension of the printed pageg. hile reading aloud (B) The
functions were communication techniques of oraj expression, speed,
hstening, breathing, articulation, or pitch to strengthen
communication with choral reading, reading prepared stones, shanng
bock reports, poetry, and puppetry. while reading aloud (C) The
functions were fine arts performances in music, hterature, drama and

.

- theatre, combined with reading aloud 1 Three major categornes of

functions were cited as possibly affecting reading aloud proficiency
The factors that were reported fell into the categornies of symbols,
physical behavioral, and transmission factors (A) Symbols were the
shape of the jetters, wntten print, curSive penmanship, color,
pencil tracing, graphils, music, hand signals, and illustrations
(B} Physical Behavioral factors were neurological condilioning,
breathing, and eye fixation (C) Transmission factors wera intonation
dialect, multilingual factors. speed, syntax, interpretation, expenence
ofal language, concentration, a7d media

Conclusions. Based upon the findings of this study, the foiiowing
conclusions ware made | There were three major practices of
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reading aloud dunng the period of 1966 and 1980 w.struction and -
diagnoss. communicahon, and fine arts. {A) instruction and
diagnosis were dominant practicas for carrying out reading aloud
during the entire span of this study (B) Reading aloud was a usefui
techiwque for developing commuricat n skifis (C) The fine arts were
other means of approachgg reading z.oud It There were three
mayor categories of factors that could possibly affect reading aloud
*{A) One category represented symbois (B) One category
represented physical behavioral factors {C) Cne category
represented tranSmiss:on factors
Recommendations Asa result of the study of reading aloud
practices (1966 - 1980), the following recommendations for future
research are presented (1) The development of a systematic
program of oral reading in elementary school curricula. (2) The study
of the impact of reading aloud on readers’ comprehension and
retention. (3) The study of the effects of internal factors on the
nQ aloud process, such as students’ five senses (4) The study
of external factors affecting reading aloud process, such as postuare,
time, symbois. ight, and color

*Apstract only préviousty published in Dissertation Abstracts
international. vol 42, No 2-A. 1 626-A. August. 1981

PREFERENCES OF HIGH AND LOW ABILITY STUDENTS FOR
READING GROUP PLACEMENTS OrderN0.8123746
DeSatvo, Barsara Scort. ED D University of Cincionati, 1981 76pp

Itis widely behveveo that some chiidren are harmed educationally
and/or psychologically by being placed in the lowes! reading group
Educational harm can resuh because teachers may provide more
favorable learning conditions-1a hiah achieving chiidren than to iow
achieving children. Psychologica! harm can result because teachers
may tra their expectations to ¢ctwidren and encourage children to
behave anner which confirms their teachers™expectations

The purpose of this study was to determine whether the verbal
responses of teachers are process mechan®ms used to convey

- teacher expectations which may adversely affect some children

Conventiwnal knowledge suggested the following experimental
hypothesis children from both high and low reading groups will e
prefer placement in what proves to be the high reading group
However, there 1s the possibrity that children know what is rght for
them and may prefer placement in the group similar to their own
Theretore, an alternative expen tal hypothesis tested was*
children tfrom high reading groups will prefer placement in what s in
fact the high group and chitdren from low reading groups will prefer
placement in what is in fact the low group. The statistical null
hyputhes:s against which both of these experimental hypotheses were
tested was this: there wi!l be no systematic preference for reading
group placement by either high or low achteving children

Four second grade teachers audiotaped the instruction of their
highest and lowest reading groups for four days The tapes.were

. prepared for this study by selecting for aach teacher one minute of
responses to her highest readi:'g group and one minute of responses
to her lowest yroup. .

Twenty second grade thildren from higi: reading groups and
twenty second grade chiidren from low reading groups listened to the
four pairs of prepared tapes The children chose from each pair of
tapes the one they woulid prefer to be their group

"On the basis of a two-tziled binomial test. r.o significant ditference
n preference for reading group placement was revealed in the

sslectiongmade by the high grodp chiidren The low group childrenin ~

this study showed a significant (p < 05) preference *or the responses
made by one teacher to her low reading group The preference
indicated by this group was based on only one tape. Nane of the three
other replicates of the study indicated any systematic preference for a
given group by either group of children Neither of the experimental
hypatheses was supported The statistical nuli hypothesis against
which both of these experimentat hypotheses were tested must be
retained :

it was concluded that ff teachers transmit different expectations to
high and low groups of students, these either id not appear in the
response segments of the teacher discourse or else did not matter to
the chikiren

ERIC
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The imphication of this study s that concern over teacher
differentiation of the degree of positive feedback to high and low
achieving children may have been overstated and, therefore, that the
harm attributed to achievement group:ng for reading instruction may
also have been overstated *

While this study found teacher responses to be neutral, other parts
of the teacher discousse may have a different eftfect upon chidren
Perhaps teacher mnlia&d statements, commands or qugstions wouid
carry differing affe€tive messages to high and iow group children
Further study coyld focus On teacher initiated tatk rather than on
teacher responsgs

/

VERBAL AND NONVERBAL COGNITIVE STRATEGIES OF
YOUAG READERS " Order \o. 8119655
GREESSPAN ELLEN DUNe, P D Cris Uninersin of New York 1981
}‘.3;‘;/’ Adviser  Professor Shirles Feldmann

Researen has sugeested that sowly progressing readers tend not to
\p .nianeousiy appa active cogmin e strategies 1o beginming reading tasks
and turther that tus production deficency may underhe early reading_
dificulues There has been a difference of opinion, howeser, as 1o the types
of strategy deficiencies which are demonstrated by less skillea ) eaders
Some researchers hay e suggested that less skilled readers are only deficient
1n their use of verbal strategies. others have suggested that sicwly
progressing readers are deficient in their use of both verbal and nomverbal
sttategies The present study was designed to test the refative mertts of these
two positions, as well s L0 Investizate whether the strategic deficiencies of
slowly progressingreadars are the result of their mouvational and/or
meacogmuve immatunty . )

Susburban second-graders (\ = 101) formed the sample of the study
Thd independent vanables were reacing achievement. incentive condition
(h:gh or low), metaremory knowledge of the verbal strategy of
phonological recoding, and metamemory for the nons erbal strategy of
sélectve visual attenuon Subjects in the Jow Incenty e condition were gnen
verbal feedback followng correct responses Subjects in the high ingentve
conditon recened feedback and token reinforcers for corract res;ﬁses
Thechildren's metamemon knowledge of the two strategies was

- dgtermined by their responses to several task spproach quesuons The
dependent vanables of the study were the chuldren s recall on three probed
memor} tasks The Minumal Strategy Task (MST) used disunct but
nonlabelable stmuli. while the Non-Verbal Strategy Task (NVST) used
nonlabeiable central sumuh paired with incidental distractors NVST recall
could be facilitated by the ctuldren s use of selecuve visudkattennor, a
nonverbal strategy considered relevant to reading The Verbal Strategy
Task (VST) used labelable samuli paired with incidental distractors, thus
permitang the use of verbal labeling and rehearsal strategies

It was hypothesized that (1) reading achievement would only correlate
to recall on the verbal and nonverbal strategy tasks. (2) increased incentive
wouid be more beneficial for the less skiiled readers than for the skilled
readers (3) metamemory for task-appropnate strategies would relate to
recall, and (4) for s*1lled readers, metamemory for task-approprate
strategies would relate to recall regardless of incenuve condiion, but tha
among ess skille readess. metamemory would be most helpful for subjects
w the high incenove condition

The results of several univanate regression analyses confirmed that
rcading achievements was related to NVST and VST recall. but only-for
children in the high incentive condinon Incentive and reading achievement
interacted :n their effect on NVST and VST recall. hut 1n a manner
opposite to prediction [ncreaced incentive was beneficial for the skiled
readgrs but deletenous for the less skilled readers While metamemory for
the verbal strategy was related to VST recall, neither metamemory vanable
was correlated to reading achierement. There were no significant :
differences in the way metamemon related o overall recall dependent on
reading achies ement or incentive condition

Since the results suggesied that there was both a verhal and a nonverbal
strategy deficiency among the iess skilled readers working under high
ircentive, 1t was concluded that the positon which hy pothesized a general
strategy deficiency by less sk:lled readers recened some suppor{ 1t was
concluded that tns positien shouid he modified 1o ahe 1nto account
motvatond] conditoas Wrtle metamemon appeared to be a fachitative
influence on recall, the results did not st nport the coniention that slowly
progressing readers are metacogmisv el immature Ihe unexpected
incentive interacuons were suggested to be related to anuen The
ecucational :mphcau“(a)ns of the study were drscussed and sugvesii us lof
future research were offered -
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THE, ATTITUDE AND SELF.-CONCEPT OF CHILDREN WHO

READ BEFORE GRADE ONE Order No 8123162
JONNSON, Mary Lou, E D The University of Tennessee, 1981 B1pp
Major Professor Dr. Paui C Burns

The purposes ot «he study were to determine the seif-concept and
attitude toward reading of a group of kindergarten chitdren who had
begun to read iIn addition, interreiationships among seif-concept,
reading attitude and levei of reading ability were examineg

Ten different kindergarten ciassrooms vere selected in two schoot
systems in West Tennessee Teachers in the classrooms were asked
to ”dentify children they thought to be reading The Classroom
Reading inventory was administered to the children so ider tified in
order to determine that they were reading on or above prepy mer
level Twenty children whose reading levels ranged from preprimer to
grade four comprisec the sample X

The Primary Pupil Reading Attitude inventory and the Brown-/1DS
SeHf-Concept Referents Test were administered to the children by the

i )rwestlgator to measure self-concept and atttude toward reading
Each teacher compieted a questionnawre designed by the investigator
to provide informahon concerning the ghild’s reading behavior

The stated purposes of the study were to report information that
would indicate how selected children feit about themselves when they
learned to read before first grade, how they percesived that their
mothers{ teachers and'peers felt about them, and what attitude they
had toward redding Tat results shpwed that the early readers in the
sample had very posmve seif-concepts as determined by their own
view of self and their view of the perceptions of their mothers,
teachers and peers about them. The most positive view was that of
the child and the teacher The view of the mother and peers was
shightly tower but also positive The atttude toward reading vaned
widely with a majonty of the children having poor attitudes

Four additional quéstions were formulated for the study Question
one asked f a generalization could be drawn about the level of *
reading ability and the self-concept and/or atttude toward reading
All self-concept scores were posttive regardless of the ievel of rezding
ability Although great variability existed in reading attitude, it did not
correlate with reading ability, however, generaily lower scores were
made by children reading above .he preprimer level

Question two asked # there were any notable differences between
boys and giris in self-concept, reading attitude or both There were no
notable ditfierences in self-concept Girls tended to have more positive
attitudes toward reading than boys

_ Question three asked # children with the most positive self-
concept also had the mcst positive attitude toward reading Reading
attitude couid not be inferred from self-concept

Question four asked if information gained from the teacher
guestionnaire would be important to consider with regard to early
reading chidren Teachers indcated that those children who learned
to read in kindergarten could be expected to start after the beginning
of the calendar year The classroom behaviors that could b: expected
were reading labels in the room, writing on the chalkboard and
ciassmates’' names in written form ratner than books

The following tentative conciusions were reached for the children
in the sample (1) The self-concepts of early reading children were
poattive. (2) The attitude toward reading among children who read in
kindergarten varied widely with generally lower scores occurring for
those reading above preprimer and with girts generally scoring higher
than boys (3} Consistent classroom behawviors of early reading
children couid be dentified by teachers

A DESCRIPTIVE STUDY ‘OF CROSS-AGE PEER TUTORING AS
A STRATEGY FOR READING IMPROVEMENT IN TWO
SELECTED MIDDLE SCHOOLS OF THE HIGHIAND PARK,
MICHIG AN SCHOOL SYSTEM FROM 1970 TO 1978

Order Mo 8117071
JOVES CHarpEs PRESTON IR ED D Wavne State Unnerun 1981
250pp .

Many <chools today are faced with the probiem of teacning reading to
underachievers and individualizing such instruction so that each student
can achieve at hus maximum potenual As a strategy 1n accomphshing this
rask, rutonal programs at the elementany level appear to has e great
potential for indfidualining. supplementing. and renfdreing instructon
- Lpper elementany students aiready at the school. can serve as tutors to
ose lower glementary students (tutees) in need of addinonal instruction

l: l C ace there s only luruted additional costs, tutosing 1s one way ¢t

provinig and reinforcing insthuction "

The purpose of this study was to describe, analyze and interpret data
denved from the Highland Park, Michigap High Intensity Tutcnng
Program in order to determune its vahdity and tehability as a method of
mproving/increasing decoding and reading comprehension skills Asa
related purpose. the researcher sought evidence which would clearly
demonstrate that cross-age tutonng, as a form of indiviguahzed instructea, -
results in umproved decoding and reading comprehension achievemnent test
scores

The tutee subjects 1n this study were sixth and some seventh grade
studerts who on the Gates MacGinine Reading Tests, scored two or miore
years below graae level Tutors were those students, normally ex-t. ves
themselves who are at least twc years ahead of their tutees 1n read:ng skills
and have been trained 1n the use of tutonng technigues

The tutonng program utihizes a highly structured wstruction set of
rernedial reading dnils and the Sullivan Programmed Reagders Tutonng is
fast paced and lasts for fortv five minutes a day, four davs a week

The reviev ofge hirerature provided support for the underlving
ranonale of this s.wudy Conclusions drawn from the revizw of the hterature
suggest that different kinds of tutonng programs can effectively unprove
the academic performances of rutees, and 1n some cases, tutors as well
Tutonng programs may also result in favorable changes in szllfzﬂncepL
atutude toward school and learnung, and better schoof atten

The design of the study involved stamsucal analyses of Gates
MacGuniue pre- and posttest reading scores, direct obsen auons of tutonng
sessions 10 progress, informal inteniews, questionnaires. surveys. and
correlations of positest reading scores with reading scores denved from the
California Achuevement Tests

Analy 515 of the data vielded the following findings (1) tutees and
twtors made siznificant reading gains ov amand abod e what might have
oceurred without tutonng (2) cross-age tutonng results in unproved
decoding and ccmprehension skills (3) twtees mean gains are stanstically
sigmuficant over a five year penod (4) some tutees and wtors make no gans
and even regress, despite participanon in the program (5) tutonng may
contnbute to enhanced self-concept, more favorable atntudes toward
school, beter school auendance .mproved spinis of cooperation, and
incraased self-confidence

THe datz ~ollected and anal. zed 1n this study warrants the ~onclus:on
that High Intensity Tutonng 1s an efecuve approach to providing
individualized nstruction which contnbutes to umpros g and/or
increasing the decoding and reading cemprehension skills of both tutees
and tutors .

A STUDY OF READING SKILLS CF THIRD GRADE
STUDENTS IN TERMS OF OBSERVABLE CLASSROOM
BEHAVIOR AND OTHER VARIABLES OrderNo. 8126963
JONES, Mary Lourse Seanp, D Ep  Tne Loursiana State University and
Agricultural and Mechanical Col , 1981 99np Supervisor Professor
Helen Cookston

The purpose of this study was to determine if.there was &
relationship between selected reading skills of Stucents in regular
third grade classes and selected variables inciuding observable
classroom behavior. sex. race and soctoeconomic background The
study took piace in ten elementary schoois in Baton Rouge, Louisiana
during the 1980 81 schooi session

Statement ol the Problem The following nuli hypothesis was
tested using the 05 level of significance There was no significant

relationship between selected r=ading skiiis of students in reguiar
third grade classes and selected vanables including observable
ciassroom be havior, sex, race and socioeconomic background

Procedure This study was conhined to 86 third grade students in
ten randomly chosen schools The Stanford Diagnostic Reading Test
was administered to all students in each chosen classroom Once
scoring was completed, this researcher was given 10 separdle hists of
students to be observed designated by individual schools and
teachers The names on each of the ingividual hists were those of
students whose composite raw scores piaced them in a range either
below 160 or above 201 on the Stanlord Diagnostic Reading Test

Classroom observations using a checklist based on a modified
version of the Devereux Elementary School Behavior Rating Scale
were conducted during the reading instructional period for five
consecutive days Total observation time was 60 minutes per student
Any student with less than 54 minutes of observational ime was
ehiminated fromthe study Students obtained a behavior score based
on tne classroom observations

Analysis ol Data inorder tg adeguately test the hypc.lhesrs the
students were divided into the foliowing subgroups race (Black and
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Non-Black). séx (boys and giris) and socioeconomic background
(rugher and lower) The five reading subtests of the Stanforg
Diagnostic Reading Test were auditory vocabulary, auditory
discrirmination, phonetic analysis. word reading and comprehension
3 Statistic al data using raw scores of the individual subtests was
compiled to obtain the Pearson product moment coefficient of
correfation between the behavidr scores of the students and the five
% individual subtests of the Stanford Diagnostic Reading Test
Findings (1) There were sigruficant correlations between four of
the nve reading subtests and the behavior scores for ali students
tested (2) There were significant correlations between ali of the
reading subtests and the behavior scores for girls There were no
significant correlations for boys (3) There were significant
correlations between ail of the reading subtests and the behavior
© scores for higher socioeconomic background students There were
no signihicant correiations for lower socioeconomic backgrounc
students (4) There were significant correlations between all of the
reding subtests and the behavior scores for Non-Black students
There were no significant correlations for Black students
Recommencations (1) Research should be conducted to study
the effects of classroom behavior of hign achieving students
(2) More research should be conducted to determine why there were
more significant negative correlations between behavior 2nd reading
skuis for girls than for boys (3) Conductresearch to determine the
ef'ects of ctassroom behavior upon the reading skills of high and low
socioeconomic background students (4) Future studies are needed
to determine why the reading skili of phonetic analysis 1s atfected in
more instances than ctner reading skilis among the various
subgroups

LOGICO-PERCEPTUAL AND LANGUAGE PREREQUISITES FOR
BEGINNING READING - Order No. 8118027

MILLER-JONES CYNTA LOvIsF, En D Unnersiry of Massachusetrs, 1981
256pp Director. Professor Ronald K Hambleton

-. The purpose of the present study was o dennfy speaific aspects of
language and lopico-perceptual * velopment that could be causally related
1o success 1n beginning reading -.sed on the observanon that essennally all
. reading research tended to deal wath isolated aspects of the process, 1t was
. felt that the 1ntegrated nature of children’s (and ail human) thinking .
: processes was a cnuical consideration for analysis of nossible causal
relauonships for success 1n beginming reading
Techniques for approaching questions of causahty and research designs
that answer those queshions were discussed Based on the theones of Jean
Puaget and Noam Chomsky. and a review of the Iiterature, four hypotheses
were tested (1) the more advanced a chid's logico-perceptual skills. the
easier he/she will fearn to read. (2) the better a child s language
comprehension the easier he/she will jearn 0 read: (3) the beter he/she
visually organizes pnnt (orthography perception). the easier he/she will
learn to read. (4) hugh levels in both language and logico-perceptual
development fac:fitate learning to read A combinauon of a cross-sectonal
and repeated measures design was used to evaluate these hypotheses
Cross<agged ume panel analysis. path analysis. and multiple regression
were used to test the hvpotheses
The sample consisted of 118 lower to middle class rural and suburban
children ranging 1n age from S yearsto7 years All children were tested on
each measure {logico-perceptual, language, orthography. and reading) n
the fall and 1n the spnng The sample was analvzed as a whole and by
subgroups The charactensucs of those children who were nonreaders all
year was compared to readers al} vear, and to the group who became
readers on all four hypotheses (1) was supported, showing a causal
relauonship between proridogicyu-perceptual anlity and later reading
(%) showed a strong relaionshup but no clear causal tendency between
language and reading (4) was paruall supported but the causai nature of
{he two vanables (language and logico-perceptual) could not be clearly
disunguished due to the unclear findings of hvpothesis 2 (3) showed a
causal relationship where fall reading ability facilitated spnng orthography
perception (which was the reverse of what was expected)

. It was concluded that whi'e a child < genera! abiiity to organize his/her
percepions was clear!: indicated a» causalh related to sutcess L. learning
toread the language component of the process shouid nal be 1ignored It
appeared that language and reading were reciprocally related 4 theon of
how children buid «chemata that enabic them to easily !c:sr.:* w0 read was
presented Several follow-up studies were discussed regarding the
refinement of the orthography batieny further exploration of the strongest
predictor vanabies in both language and logico-perceptual dexelopment.
and venfication of the stages of reading acquisinon used in the study

Q ¢ .
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THE RELATIONSHIP BETWEEN DISTRACTIBILITY AND
SUCCESS OF KINDERGARTEN CHILDREN WITH SPECIFIC
READDNG METHODS Order No. 8113321

MORTON, JOUNNYE LOU, ED D Oklahoma State Universiry, 1980 68pp

Scepe and Method of Study This study was designed w determune if
there 1s a predicave relatinnshup between distractibuity and success 1n
rezding when differentiated methods of instruction are 1denufied for
linderganien chuldren. Chuldren who are distracuble tend to have dufficulty
with te reading process. Distractbility may influence the way 1o which a
child processes 1nformation. Students were randomly assigned to
nstructnonal groups wher~ the Ray Reading Methods Test was used W
idennfy preferred reading methods for each student Scores obtained from
the delaved recall of the four subtests of the methods tests were used as

* cntenon vanables. Distracability was assessed by selected subtests of the

McCarthy Scale of Chuldren's Abilities. This measure of distracability was
used as the predictor vanahle One hundred and twenty kindergarten
duldrea froun two North Central Oklahoma communities were
admunistered the nstruments between February and Apnl, 1980 The data
were analyzed using the Pearson product-moment correlaton and a
stepwise multiple regression analysis.

Findings and Conclusions The unportance of distracubility 1n the
selecuon of a speaific approach o beginning reading instruchon was
1y esngated. The results of the study indicate that success with the Visual-
Auditory Method, Linguistc Word Structure Method, and the Laoguage
Expenence Method requires that the chuid be relanvely free from
distracability A speafic reading method failed to be 1denufied as a learning
preference for distractuble chudren.

THE RELATIONSH{P BETWEEN ALLOCATED AND ENGAGED
TIME FOR READING INSTRUCHION IN ELEMENTARY GRADL

CLASSROOMS Order No. 8116135
MyYERS, SAMUEL SoLovoN, P D Unnersiny of Oregon, 1981 173pp
Adviser. Dr. Terry Bulleck .

The study 1s representative of an outgrowth of the body of research over
the past 15 years which has attempted to evaluate educational phenomena
through the medium of direct observation in classroom Setiings Jae study
was designed to-deternune the relanonship between allocated ume and
actual engaged tume, 1n terms of the Rercent of teacher and student
ravols ement observed dunng reading 1strucuon penods 1o elementary
grade classrooms. The study also attempted to offer possible explanaton for
the relationship on the basis of descnpove summary data on teacher
behaviors actually obsenved.

Allocated tme referred to the entre astrucoon penod dunng which
reading as a subject was taught Engaged nme was the percent of ime
dunng which the teacher and, or. student were observed to be actively
engaged 1n teaching, and, or learning reading respectinely

Method. A stranfied sample of twenty teachers and their reading classes
werz 1nvolved in the study Stranfcaton was done on the basis of grade
level, with four classes represented at each of the grade levels 1-5
Obsen ation of the classrooms was done to ascertain how the ume allocated
was actually used by teachers and students

Teacher and student behaviors dunng the reading penods were
observed as they occurred 19 certain specified structures The structures in
which teacher behaviors were observed and recorded were: Direct
Instruction, coded DI: Organizational Acinittes. coded OA: and Other
Acrvittes, coded OT The structures in which student behaviors were
obseryed were: Direct Instruction, coded DI Independent Work, codea IN:
Preparation Activinies, coded PR and Nor-reading acuvities, coded NR

Regularly scheduled reading penods were observed by trained
personnel at three different boints in ume dunng the Fall Term. 1980 The

Tequency probe tuTe samplng procedure, used to code and record the
behavior turte measures for teacher and students, was executed as follows
Within a ten second inten al. the obsener, ugng an auditory amuing device,
recorded the te~-her's behavior for five seconds, and for the remauning five
seconds recorded that of a student In the first five segond intenval teacher
behayior was coded as either DI, 04, or OT In the subsequent five second
mtenal, the behavior of a srudent was coded as exther DL IN, PR 01 OT,
25 well as whether the bahavior was “on” or " off-task” This sequence was
repeated 10 a Systemauc chronological order around the classroom for the
entire Class dunng the reading penod.

Percentages of teacher engaged ume were computed by dividing the
aumber of observauons that the teacher was engaged 1n eachyof three
sructures by the total number of obsenations These rauos mulaplhed by
100 were expressed as percentages Percentages of students engaged ume
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were computed by divicing the aumber of obser ations that students were
“on-task” 1 ezch of the our structures by the total number of obsenations
and muluplying by 100 to arnve at the percentage This was annbuted 1o
the class as aumt

Resulrs The resuls edicate varations in the percentages of teacher
¢ngaged reading Lme 2 rons the sagrple of twenhy teachers, ransing from 64
10 94 percent Percentages of engaged reading tme for the twenn classes
‘a} from 57 to M pe-cent These ranianions were Jiscovered to be a
funczion of teacher marazemen, skul's, partcularly interms of the exzent to
which reading tasks assizned to studesnts were carefulls momitored Furher,
when'ume gnen to organizauonal and preparation acuvines rans.Loas
and “off-task” behaviors was not kept to a munimum, much of the
dliocated readirg 1me was lost The findingy guve supportio those of
previous research and carmy important educational imphicanens for poi:cx(
rmakers, school adm:zuirators and teachers

t
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INVESTIGATING QUESTION™G BEHAVIOR AS AN
INDICATOR OF READING READINESS Order No 8117658

PLACH DLIORES STOCKWEL P D Uroersas of Missour: -

Aarsac(in,
1981 $7pp

This resedrch was conductec o imestpate the hvpothes:s which was
best stated 1n a three-pan quetior. (1) Is questioning behasvior an
indicator of readiness for forma! reaaing mstrucuon” (2) Can a measure of
questoning behavior be used interchangeably with or 1n place of an,
wadiuonal reacing readiness indicators? (3) Is gy plausible to add such a
Questomng behavior sublest 1o an abhreviated reading readiness tes! to
augment indicabon of 3 chiid < readiness for format reading instrucuon”

The insesugatior: of the b pothests was imtiated by indivigualis
administenng a questonng behavior test and The Prereading Fva.ue. or
an¢ Checklist {The PEACH) 10 41! students enrolled 1n the Liberty
Kindergarten of the Libery Pubiic Schools Addmonal informauor was
couected trom siudents scores on the Missoun Kindergarter Inventon of

Deveiopmental Skitls, the Metropolitan Read ness Test the $iosson
Intethigence Test and the Wechsler Preschool and Priman Scaie of
intelhigence

In the pnva corrclantonal studs <cores obined from all measures
wereutiized to deiermine the relationsh.g between quesuoning behavior
and i ¢ tracional Mhicatorn of read,néYedmness The «weond
corteidtiond: study was conducted to determune the efficac, of 1he PEACH
s an abbreviated reading readinesstest Secondanly, renahiiit. was
aalculated for the questioning behavior test and The PELACH

Results ot the correlabonal studs indicated that questioting behavior ¢
an oralamyio.s Lok and may bes be used as a measure of e voung
thud s otal v p o ¢ fam 0ty Because 1t appears 10 be Lol other reading
seadines . i1 2o guestioming benavior would be most eficciaels used
as an adu.uona: rather than altesnatve score Consequerth th
Questoe e bt vioT subtest would be appropnate as z <able to The
PEACH anc couic e administerec on an optional bac«

Results aoindicated that The PEACH may be used 171t envrety o
provide the examener an esumate of the enild s readines« for fomi | reading
mstructon Fartia. admimistration 1< ngt advisable due to the bresuy of
each subtes: i

Even though guestioning behavior do€s not appear (o have a high level
61 sla"isticai Fe@uonship to tradional reading readiness indicaiors in this
research 1t men s a «iraiegs for independent leaming via inquin
training 1~ not to be discredited
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TEXT FORMATION: A (OMPARATIVE STUDY OF LITERATE
AND PRELIERATE TIRST GRADE CHILDREN
Order No. 8115149

PETTEGRFW BagBaRA S7cs Pu ) The Ohio Stete Uni.ersiry, 1981
154pp sdviser Plofessor Victor M Rentel

Cr—~=ntlv httde 1s known in detarl of the process of continued language
development associated with the acquisition of hteracy The major purpose
of thas studs »as to examine the language used oy hiterate and pre-literate 6
to 7 year-old children for evideace of differences in the text forming
strategies relied on by same-age but d:fferentally titerate children 1n
selected contexts of language use Dhfferences in M children at different
ponts tn the transition to literacy create their texts provide insight into
what happens 10 language dunng the course of learung to read.

Thirty first grade children at d:.fferent points 1o the transition to literacy
produted ora] texts in (wo narranve contexts. retelling a story that had been
read to them. and dictating an ong:nal story to an adult scnibe Text

O 1g strategies were 1dennfied using a methodology based on the work

intersentence cohesion and erophonc presupposioon w ere exarmuned 1n the

narratives of the children who were categonzed as 1o level of literacy
development (Buent readers transinonal readers, and beginning reagers)
and sex

Relatne use of ingraistic devices vignalling cohesn e relanons in six
ategones--Reference, Subsnuuon Eilipais, Conjuncuon Leucal
Cohesion, anc Exophonc Reference-were coded i the daa Muluvanate
and unianae startical data analvsis techniques (MANQOVA, ANOVA,
Limear Dusenminant Analysis) reveased that patterns of texture for the three
literacy grouns as indexed by tex; forming options realized 1n the
narratves, were significantly different Dhserumunaton amorg the groups
was grealest berween the uent and the beginning readers, with the
transitong! readers falling betwaen the rwo extreme groups Fotlow-up
analysis revezled that literacy group differences were antnbhutable to the
relatve use of Exophoric Refererce and Lexical Cohesion In these data
there was a rezular decrease, with hteracy de. elopment, 1n the use of
exophoric presupposition coupied with a regular increase across the groups
wn the use of L exical Cohesion as text forming opuons. These results
suggest a shift, wath Literacy, 1o 2 use of language charactenzed by greater
textual explictness, it 1s obsened that this stuft marks a growing ability to
use language ‘0 incirect and ahstract centexts of simauon
Mo sex differences in patterns of texcure were found m these data,
although the girls in thus study were more verbose thay the boys
Dnfferepces were found mn patterns of texture 1 the 4o narratin e msks,
however, suggesung that performance :n ter. “wmaton is ennanced when
chuldren are in conurol of both the language and the conteat of 2 narrative,
as 1n the dictauon task calling for the production of an onginal story
These data revealed no evidence of differences in svntacuc deselopment

(as indeved by mean T-unit lensth) among the three groups of developing
readers, nor were differences found betw een the boys and the grls on this
measure [n :eht of these findings the dufferences in text formung strategies
which are associated with literacy development are seen as ansing from
development along a more specifically semantc axis and not amply as an
arufact of more pervasive differeaces in language abiines.
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A STRUCTURAL ANALYSIS OF (,LASSROOM PROCESSES
IN BEGINNING READING INSTRUCTION OrderNo. 8124133

PioNTkOwski, DorOTHY CoopER, PH D Stanford Umversity. 1981
158pp

The Reading Diary 1s a longitudinal and multivariate study of how
beginning reading sklis are taught and learned From October
through May, observers recorded instructional activities in ten first-
grade classrooms on a categornical observation system and monitored
target students’ reading skiiis The aim of the present study'was to
develop a set of nrocedures for examining patterns of change across
the school year in three ciasses, and to relate these patterns to target
students’ performance

The first step was to simplfy and organize the observational data
Seventeen of the 30 categories in the observational system were
selected that converged on classroom management, teacher's and
students’ behaviors. and on reading skills, materials and activities For
each category, descriptive codes were collapsed to form fewer
aggregates and assigned ordinal values based on underlying
dimensioss The data were then expanded from the synoptic form
used for recording to a format in which each row represented one
minute

A senes of analyses was carned out, using two different units of
time to summanize the data First, the unit of 2nalys:s was the minute--
data were treated as one continuous string across the school year.
+-aquenties of minutes on codes identified class differences in how
ime ws spent during reading instruction The unit of analysis then
shifted to the instructional period, or occasion For each category,
data were summarized by frequency and ordinal value of c¢ e, This
shift allowed a comparison of week-t0-week change {(betwr _-
occasion vanance) and minute to-minute fluctuation {within-occasion
variance) by category and by class

The tocus then turned to change across the schoo! year
Correlations between categories were computed on occasion mean
values and were entered into common factor analyses Common
factor structures were compared across classrooms by matching
tactors with critical ioadings-on certain categones This comparison
identified bvo patterns of relationship among categories The pattern
for one ¢lassroom seemed most coherent.-all four categories that
measured instructional skills, materials, and actifties clustered with a
measurs of students’ productivity, there were positive
nterrelationships between the size of the group, the teacher's
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leadback was reiated to instructional 8 ivities and students’ focus on
the instructionai task In the other two classrooms, the instructional
models seemed somewhat fragmented--instructional skills, matenals.
and activities joaded on two orthogonal factors, the factor that
connected the size of the group with teacher's role and students’
focus was bipolar, teacher’s feedback wgs linked with students’
behaviors but not with instruectional activities .

The common factor structures of classroom processes across the
year were reiated to target students’ reading performange Inthe
classroom with the more coherent pattern alt six target students were
reasonably successtul on a vanety of reading measures n the two
classrooms with fragmented process models, target students' reading
performance was une ven across skills, and there was considerabie
variabihity in the degree of success among target students

This study s a first step toward understanding the case history
data from the Reading Diary study Additional steps need to consider
whether other procedures might prowvide ciearer interpretation of
instruction across the school year, and to examinethange during
instructional periods

COMPARISON OF READING READINESS OF KINDERGARTEN
STUDENTS IN THREE PROGRAMS OrderNo. 8123435
Rawy Rutn Kearns Pu D University of South Carolina, 1981 162pp

The study investigated actievement in reading readiness of
reading of kindergarten chiidren in heterogeneous classes under
three programs, DISTAR, Action Reading and a cognitive
developmental program based on Piaget s theory of cognitive
deveiopment

Hypothesis 1 stated tha! there wouid be no significant difference
between the mean scores of students in three xindergarten programs
of reading or reading readiness as measured by the posttest. CTBS
Hypothesis 1failed to be supported

Six classes in three elementary schoois in Alaska were the sampie,
complete data on 96 chiidrep were coliected Significant difterences
on the pretest, Metropolita Readiness Test between scores of
students in three programs were found As a result. the MRT was used
as a covarnant

Even though the DISTAR group had a teacher and an aide (Other
two had no aide), the scores on the CTBS trom the DISTAR group
were pot significantly different from the cognitive developmental
program except on Visual-Auditory Discnmination which was
significant in favor of cognitive developmental DISTAR was
significantly tugher than Action Reading on the CTBS Alphabet Skilis,
Language and Prereading Total. but Action Reading was significantly

higher on Visual-Auditory Discrimination Cognitive developmentai
was significantly higher than Action Reading on Prereading Total
Hypothesis 2 stated that there woulid be no significant difference
" by sex HypothesS'2 was accepted There were no differences by sex
and no signficanteex by tre atment interactions
For a heterogeneo:'s samplie, all programs worked The percentie
rank oh the national norms of the mean scores for each group on the
*  CTBS.were DISTAR87%ile, Action Reading, 44%ile, and cognitive
developmental 77%ile Although Action Reading did not compare
favorabie with the other two programs, except on Visual-Auditory
Discrinffhation, the mean score is average on the national norms
The cognitive developmental program-was significantly higher or,
Visual Audntory Distrimination and comparabie on other scoreswhen
compared w:l}DISTAR. Since this wasaccomphished with half the
personnel, additional research on such programs is recommended
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SIXTH GRADERS' NEED FOR, USE AND ACQUISITION OF
BACRGROUND KNOWLFDGE IN COMPREHENDING FABLES
Order No 8113957

REED, JaN¥T GRaYCe, ED D Termpic Unnersin, 1981 161pp Major
Adviser Stanlev I Rosner

The pnman purpose of the <tudy was o gain information aboul el
graders ninizanon of background knowledge of fables 1a general when
reading to determine the themes of two selected fables Also of interest was
the children’s need for background knowledee 1o comprehend the fables
and their acquisibon of general knowledge of fables associated with reading
and answering questons about the selections
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Procedures To test hypotheses regzréing need for and acguisiuor of
background know iedge, two unfam.hiar fanles witk Fn readabiin below
the children’s insiructonal reacing ievels wer ce ccied Shom-answer (<0
Were compeseC by Lie 1eseirener 1o evaluaa thome o 1o ated
comprener wod of the fables and knowlidet 0 Coror s 0F an'ean
genera!l ‘

Twohurdred Bfiv-tnree an s L7270 Wil caeTarl 0T 3Dl oV TdLE
reading actues €rient paricpates 1 tne siud. Hoponesin 1estr g wan
based onawele poup pesed Cesgn Fafion were ety a (v sen
becierounc knowiedge ston corcmion and a coniro) Dc;\gr,c:r"
vanables were slony comprenenaon and bacsrrownd kuov ledse

Tests were admnisiered on taree cuscessae Mondays On e first

wMoncay al stuGents excep: thone 10 the contio' greup 100k the pre et of

gencral fabie knowledge On the second, zl! svucents 1 the o™ coudiion
read the {zbies and 100k the corprenersion tests On e third esen
student 100x Lhe posilest of centra' fable kLOwiedge Ara'vaes 0f s rance
wert perforned 1o 1es: the hipotneses
Fievenchiidrer frogmune testing sampie were1nteniewed P pose of
the intenviews was 10 gather 1n{o-mation abou: therr Lalizeuon of
knowledee of fabies 1n general for theme-relazed conprehension Protocols
from the mieniews were subjecmnel analized 1o determine Low punk
reponed tiexr Lheme-compsehenaing processes and 10 compare (e proces
reports of cn.idren with hign or jow becrgro nd knoatedpe averape o
above average reacing achievemen and EOOC 2.4 P A COMPIEnension o
the selections ‘
N S 4
Resuirs The anah ses of (Grance :nd.cated that (a) students with H.gh
Background Knowledreof fanies ir genera: comprehended the selecuons
hener thar students with Low Batizround Knoulegge (b) srudents
general knowledge of fables increased afier reading &T¢ answenng
quesuons aboat two fables, but the v trease was assomared with hav.ng
taken the pretest rather than wih Pavirg read the <eleons and f¢) Abo..
Average Readirs did not acquire batrground krow.edee ahou: fahieain
gencral afie, reading the selecuions at 2 signafoanth preater rg e tha did
Averzpe Peaders
Ohenaions from the 1nteniew protocols ,~dhzated thal (3, the
stbfenis gererally repored conclusions rather 2 ar, prorecce from therr
readhng {b) while Above Average Readers processed slon mformalon tw
higher leelsof generalization than dic Arerage Readers few studenic
reached the themalic level of peneralization. howeser w .1k foliow-up
quesuoning Above Average Readers could be led mo:¢ reacil 1o extend
their generai:zations to the themauc level, (c) level of bagag:ound
knowledge further :dentified students within each lev el of feadmg
achievement who more nearly approached the themauc level of
generalizatoy (d) good comprehenders were charactenzed by higher
levels of generalizanon and more ob o Uve evaluanons of the fables
Conclusiors.and Implicanons (13 Siace the students demornstaled the
need for baciground knowledge in general 1o more fully comprehend
Selected fadies, publishers and teacners should consider readers’
background knowledge as well as structural and vpeabulan featuresof
fables when determuning their reada™lity (2) Intermeduate aged chiidren
are usuali} unaw are of the processes by which they unhze theis backeround
knowieage but demonstrate using 1t for low Jevel generalizaions such as
1magen anc rauionalizabon of imphat relaonshups among stor details
However with adequate background knowledge, they can be puided 1o
reach highes i\ els of generalizauon (3) Generally, intermedate aged
children do not acquire general knowledge of fables from simph rc},dmg
and answwenag comprehension Questions about fabies but do respond to
knxnm rulctéona} questioning with generalizanons which would increase gencrai *
owledge
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ITHE RELATIONSHIP BETWLEN ORAL READING FLLEANCY

AND OTHER READING BEHAVIORS AMONG FIRST GRADE
CHII.DREN Order No. 8117263

Rict NMasavknoore PH D Vi on Srape b pasren 198) G |

The study was undertaken 1o mev vatt W pienomenon of oral
reading fluescs among childrenan e bepinnang cans o7 reating
instruchor. 0-zj redding fluency was detned as the a~ L1y 10 1ead ! with
4APPropnale ntonanon patterns peong at purotialion raw.ng or lewer ng
pitch atterminal juncture 10 indicae & Salement of uestng SUTESTINg
conuastne elements and reading 2 son with & ninema, Lumber of pauses
These four measures of fluency plus 3 composite of the first three known as
"Oral Reading Fluency,” wiere corelated witls measwres of six other
reading abilues and activities 10 see 1o what exten! Buenc skills and
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read:pg behaviors were related The six independen: \anables were word
recognition abikty gilent reading corprehension, peer Avaluation as a good
reader, clasroom pracuce tme amount of tme the parent spends reading
to the chil¢ and amount of ume the chyd spends reading orally at home

The scbiects we.e 106 first grace chiidrer: from & midwestern, upper-
middle soncreconomic fey el suburban ~ommunin The chuldren came
from mine c:assreoms 10 three schools and w ere those recommended by
teachers as chuldren who could read ac Primer levei or ayove The
measunng nstruments used incluced a researcher-aes.ened Ora! Read:ing
Fluency Test the Slosson Oral Reading Test for word recogn:tion the
Coope.atne Pr.man Reading Test 10 assess comprehenaion a s.udent
quesnonnaire for pecr s1atus raury a rlassroom ora. rezding nme
questonrare anda parent que<t,nimaire 1o gather da.z on the home
vanables

Responses to the Oral Reading Fluenc, Test were sored twice once by
2 group of four judges and once ™ the author, vielding two sets of daa
Pearson procuct moment corre'auce cos Ticients were caiculated for the
five fluency measures with each of the < independe~ \znahies and
mulbp e regression equations wete developed 1o zssess e contnbJuon of
the independent \anables 10 the o-a' fye 1CY <COres

The major findings were the =5 grade subjects read.ng ot least at
Prumer leve! used appropriate 12:orauon 72% of the tme 19 their oral
reading of Pnmer jer el text, and were more Likeh 10 Eppn approprate
pause and pich than 1 emplos conrasuve stress Lse of aprropriate
ntonanon was not highh corrclated with word 1ecOz71a0n 0"
comprehension but moderate neganie correlations were found betweer
otal r amber of pauses and these o reading supsiilbs Toa! pause was
also negauien related to peer satus as “good reader Fluen: oral reading
had a low negaune or neghgible relaconship with classroom practice ume
and a non-sigmficant relationship with home pracoce ume [evel of fluenc
waS 0t related to age of chuld when parent first began reading to the chid.
nor was use of appropnate 11tonauon related 1o amount of ime the parent
spent reading o the child The six independent vanables, funcaoning
jointy, accounted for only a small percentage of the vanance 1n oral
reading fuency scores With increased seonng reliability, a measurement of
oral readirg fluency may have 4 useful place in the feld of reading
research

“

SUCAMER YACATION READING ACHIEVEMENT GAIN OR
LOSS AND THE RELATED FALL RECOVERY TIME

Order Nc. 8125193
Ross, Pa7Recia ANN TAYLOR. P D The University of Michigan, 1981
181pp Charman Scott Pans

This study irvestigated summer reading achievement retention,
factors whic!. affect gain or Joss. and the recovery time for loss-grcup
students. Tt ; 285 participants comprised the fifth grade population of
the Trenton Public Schools They were tested with two forms of the
Gates-MacGinitie Reading Tests dunng the last full week of school in
June and the first full week of school in September Form 3 was given
a3 & recovery measure to randomly selected thirds of each class two,
six and twelve weeks Into the fali term Students and parents
answered summer reading activities surveys 1Q scores, sex,
attendance and other data were coliected from student records.

Nos.-significant mean gains in vocabulary and significant mean
losses in comprehension were found. A scant third of the students
lost in vocabulary, a third maintained and a third gained. In

. Comprehension, haif lost, a iifth maintained and a third gained Status

~ 1 one subskil was not coincident with status in the other for two.
thirds of the students High June scorers vocabulary gained nore
thain low inthal scorers, white high June comprehension scorers jost
more than low scorers Factors related to smaller comprehension
losses were attending summer school, reading ail books checked out,
reading newspapers daily, receiving magazines regularly, reading
magazines daily, owning many books, and watching tefevision for only
a short time each day

The six-week group had recovered the Junie vocabuiary level at
the time of the recovery test, no group had recovered comprehension
losses at two, six or twleve weeks The Juna score was the highest for
hatt the group, September for a quarter of the group and the recovery
test for & quarter. The June score was the lowest score for a quarter,
September for a third and recovery for a third of the group

It was conciuded that vocabulary achievement is more stable over
the summer than comprehension Vocabuiary and comprehension are
two correlated components of the reading skill, but students who lost
o gained in one subskill did not necessanty lose or gain in the other
High June scorers in vocabulary gained more while high June scorers
n camnrehension lost more Tha more daly reading. the less the

l: l C«henson loss Recovery to the June leval was siow

Aruitoxt provided by Eic:
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A COMPARTIVE STUDY OF READING SKILLS AND SCIENCE
PROCESSLS WITH DMPLICATIONS FOR CURRICULUM
CHANGE IN FIRST GRADE Order No. 8113387
SIMMONS, GLORIA JONES, EDD  Stare Unversity of I'~w York at Byffalo,

., 1981. 301pp.

The purpose of this study was to identtfy how chiidren at the first-grade
level could be stimulated to thiak further or to use their maginations better
in appiying the content to their present or future problen:s, interests, or
needs, thereby learming the scaence processes. The procedure incorporated
reading skills formerly taught in developmental reading classes/groups with
skulls 1n sience and eliminatung the developmental reading classes using
basals as they are now taught The study addressed two major questions. (1)
To what extent can skills in reading ard science processes be integrated 1n
curricuium for first grade? (a) Is the pattern in encoding in the reading
procsss the same pattern as is shown in the science piocesses? (b) Do
smilar pancples and technique. xis, which apply to the applicaton of
reading 1n the subject of science 1t . arning is based on reading? (2) What
consideranons should be given to the development of vocabulary through
saience or science-related subjec= 4 matenals in first grade to prepare the
students for a ugh degree of m ...  acentration”? Such concentration 1s
evidenced by the students abili - acquire clear, sharply-defined
meanngs and solve problems i, . _.uing; (b) to follow a sequence n{
events; (c) to organize matenals from many sources; (d) to note
relanonships: (e) to prove and clar..y facts: () to define problems; (g) w
draw conclusions based on inferences; (h) to read picional matenal, maps,
diagrams, and tables; (i) 1o note the main 1dea or fact

The study, conducted 1n the Robeson County School System,
Lumberton, North Carulina, included thisty-four first-grade teachers. E>~h
teacher volunteered to parucipate in the study and completed 3 pre- and
post-questiornaire. A four-hour in-service proceeded the pre-
quesuonnaire Data were collected from the teacher queshonnarres,
handied descnpavely, and znaly 2ed withun the framework of the central
and related questions.

Among the major findings of thus study were the following: (1) There 1s
an assocauon and surulanty berw een the “science processes™ and
comprehension reading skulls, as stated by the teachers 1n the discussion
dunng the in-senice workshop and as indicated by them in the data. (2)
The percepuons of teachers did change asa result of the “science
processes” having been duscussed. and they indicated that they were willing
to use those process skills in their future science teaching (3) A fier teachers
were presented with major Lists of other vocabulanes, their perceptions did

change about the percentige of me spent in the presentations and
teaching of vocabulary (#) A greater number had not examuned or
compaied the saence vocabulary in the science textbooks with the
vocabul.- - lists of the basal readers. (5) Teaché¥s had not examined the
vocabulary lists in their scyence textbooks The majonty had not examined
or compared the-vocabulary hsts in their own scaence textbooks. (6) The
only source of direction is curnculum planming was the information
provided in the teacher-edition of the science textbook. (7) The teachers
make and use their own matenals even though some of the matenal is for
leacher-demonstration only. Teachers were not provided with materials for
leaching science or for providing science expenments (8) None of the
teachers were provided with student saience textbooks.

In conclusion, it was shown that science processes are perceived to be a
teachable-learnable part of the curriculum. Teachers recognized that the
reading comprehension skills and science processes are similar in many
areas and should be pant of the reading/science eurriculum.

A COMPARISON OF AN INDIVIDUALIZED READING
PROGRAM AND A BASAL READING PROGRAM IN FIRST
AND SECOND GRADES OrderNo.8127397

StAcx, Atma Jane Eb D Fast Texas State University, 1981 156pp
Adviser Donald R Coker

Furpose of the Study The py rpose of this study was to compare
the Lasal-reader approach to the individuahzed approach to teaching
reading as they were impiemented with first and second grade
students in experimental and control groups The experimental
groups received indvidualized reading instruction, whil@ the control
groups received basal-reader instruction

Procedure This study was conducted in e:gnt eilementary schools
using 273 randomly selected students. with 135 students in the
experimental groups and 138 students in the controt groups The
eight subtests of the Barnell Loft Specilic Skill Series were
administered with the pretest given in October and the postiest in May
of the 1978-79 school year These tests were administered and hand
scored by the classroom teacher utihzing & schedule of three days for

each test 1 3
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The statistical test, anaiysis of covariance. was implemented to
determine  th2 adjusted pcsttest means of the expenimental groups
were more sigrificant than the adjusted posttest means of the controt
groups F vaiuesreaciing the 05 jevel were judged statistically
significant. with the adjusting variables being intelhgence quotient
(1Q). pretest score and age

Findings The statistical analysis of the data collecied from the
experimental groups and the contrgl aroups of this study reveaied
that one method of reading instruction ¢~ 'd not be proven superior
to another on thirty out of forty subtests  hen a stzhisticaily
sgruficant gain did exist, the experimental groups showed a
sgnificant gain on nine out r * forty subtests, while the control groups
showed a significant gain 01, one out of forty subtes!s in addition,
male students showed a significant gain on more subtests than did
temaie students It was further observed that on the subtest Foliowing
Directions, there was a statistically sigmificant gain by the
expernimental groups when compared to the control groups in four out
of five categones These categories were first and second grade
students, first grade boys. second grade boys. and first grade giris

THE EFFECTS OF REDUCED CLASS SIZE UPON THE
ACQUISITION OF READING SKILLS IN GRADE TWO
OrderNo. 8118599

WaGNER, ELizaseTn DeucLas Eo D The University of Toledo, 1981
78pp h

The purpose of this study was to evaluate end of year reading
achievement of students in five second grade experimental classes
whose enroliment was kept tc 15 or less i refation to three second
grade control classes with enroliments of 25 or more It was
hypothesized that there would be no difference 11 achievement

A review of the literature suggested there was a lack of agreement
on the dehnition of "iarge™ and "small” ciass size making
conclusions from the past research difficult

The Metropoiitan Achievement Test, the Spache Diagnostic
Reading Scales, and a nonsense word identification test were
selected as the measures of global reading achievement, oral reading
comprehension, word i1dentification. and word attack skills To test the
hypotheses post-tests were administered to a random sample (n =
50) and results were compared The mean scores of the tests were
lnatyzed by use of the t-test The expenmental group scored
significantly higher in all areas Students in smaller classes clearly
scored about five months higher than the control group in global
reading scores and about eight months higher in oral reading
comprehension and word identification following one year of
treatment

As a matter of interest the entire second grade post-test global
reading mean scores were also compared and the experimental
second grade students scored sigmficantly higher than th= contro}
second grade (n = 112)

The imitations of this study were discussed and imphcations for
future research were suggested

THE EFFECTS OF OBJECTIVE-BASED INSTRULCTION ON
INTERMEDIATE GRADE STUDENTS' USE OF EXPLICIT AND
DMPLICIT CONTEMAT CLLES Order \o 8113388

WALTER RONALD F ED D Stare Unpersity of New York ar Buffalo 1981
10%pp

The Problem. The purpose of this study was 1o i esugate object e-
based instruction speaifically designed 10 develop inte;mediate grade
students use of exphat and imphait context clues

The major questions guiding the research were the following (1) Can
objecn e-based instrucnon :n specific categones of context clues improse
the use of these clues by intermediate grade students” (2) Are abities in
the use of context clues maintained o\ er a penod of time even afier
mstrucnon has ceased? (3) How does student performance on contex! clue
tests correlate with a test of readung achievement and a measure of general
menia, abihiny?

The Procedure. A non-equn alent co~-¢! groap design (Stanley and
Campbeli, 1963) was empioyed 1o test three hy potheses related 10 students’
abiity 10 use exphicit and unphait context clues The relationship between
scores on the Wisconsin Design for Reading Skill Deveiopment context clues
tests, @ test of reading schierement and a o5t of mental abiliny (1 Q) ) was
also ecarmuned by testing tv o correlational "1y potheses

RIC

Aruitoxt provided by Eic:

The treatment sample consisted of 174 intermedhate grade students
wlile a comparable group of 144 students sers ed as controls Subjects were
drawn from ™o elementan schools 1n a City School Distnct within New
York State

The Teacher’s Planmng Guide and accompanying resource file for the
commercial edion of the Wisconsin Design for Readirg Skid! Development
Comprehension were used for program structure In the treatment school,
students recened approximately four and one-half hours of 1nstruction
{nine, thirr munute penods) based on acovines in the Teacher's Resource
File Students who scored berween B0-100% on the pretest were considered
“apphers’ and recen ed independent apphcauon actniues as outhned
These sconng between 50-79% on the pretest were cons dered * pre-
apphers™ They parucipated in acuvities desigped to help themn use context
clues io dete~nune the meaning of an unfarmihar word and apply the
meamng toa new ccntext The "novice™ group was comp. :ed of students
w hose pretest scores were between 0-49% This group worked with
activiues designed 10 help them use context clues a an a1d 1n determining a
logical meaning for an unfarmihar word

After the students .ompleted their developmental or apphcation
activiues aninitial posttest was adm:mstered Six weeks afier the
admunistrauor of the imnal postiest, a delay ed posties: was administere? to
studer.s 10 determine whether context clue skills developed during the
training were maintained

The Findings Two null hypotheses examined differences in ability to
use context clues betw€en treatmeni and control gToups A thurd null
hypothes:s tested differences 1o abiliny 10 use context clues between
treatment and control groups with a delay penod of six weeks afier
instrucoon All three of these null hy potheses were rejected because the
unnanate F siansucs for man effects w ere significant The last two null
hypotheses examined how student performance on 1ests of context clues
correlated with performance on a norm referenced test of reading
achierement and test of mental abihty Al correlations of interest were
sigmificant and formed the bass for rejecting the last two null hypotheses

The Conriusions Conclusions drawn from the results of this study are as
follows (1) Objecus e-based 1nstn'cuon 10 context ciues wmproves
intermediate grade students use of context clues, (2) Intermediate grade
students who have receined objective-based instucton 1n context clues
mair a:in their abihity 1o use these clues for a minimum of six weeks after
instructon (3) There 15 a relanonship between intermediate grade
studenis’ abihity 1o use context clues and their reading achievement and
(4) There s a relatonship between intermediate grade students’ abiliny 1o
use context clues and their mental ability

THE EFFECTS OF TEXT SEGMENTATION ON READING
WEISS DavID SOLOMON, Pu D University of Toronto (Canada), 1981

There has been a consiaerable amount of research indicating that man
elementarv school textbooks when read without a teacher § assistance are
100 difficult for many chiidren to comprehend This presents a senous
concern for educators since a pnmary source of educational matenal s 10
F~1mpanted through the textbook medium This thess 1n vestigated :wo

‘ods of segmenting text based upon phrase boundaries in an attempt to
*e textbooks more comprehensible for elementary school children
< methods of text segmentation studied weJe basad upon some of the
underlving structures used 1n oral discourse processing It was theonzed
that :f some of the segmentation cues that are facilitating 1n comiprehiending
oral discourse were made visually available when rezding wntten discourse
this should improve the children s reading comprehension One of the
methods of text segmentauon was a pausal phrase format based upon
Johnson 5 (1970) method of segmenung text This format was a visual
presentation of the phrases that 50% of a sample of adult readers used when
reading aloud A similar format was used by Frase (1979) and Mason and
kendall (1979) The other method of text segmentation was a syntactic
phrase format based upon Lefevre's (1964) method of segmenting text and
used by Cromer (19703 Each passage was divided 1nto noun phrases. verb
phrases and pattern completers Both formats presented each phrase on
ceparate ines A standard prose format was aiso adnunistered as the control
condiion ,

A total of 648 grade 4 and 7 good. average and poor readers were tested
uaing a modified form of the cloze test A passage (approximately 250
words) was read by a student 1n a paricular format. and the same passage
was read again with ever) fifth word deleted and replaced by a cloze blank
hine Fach student read 1n diffenng orders a passage 1n a pausal phrase
formal a second passage in a svntactically phrased format, and a third
passdguin a slandard prose format The passages were calibrated 1nto hard.
irtermediate and easier passages and most of the passages read were above
grade leve!
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Ihe anahvses carned out treated passages as random effects The
pnman result on the cloze test was 3 teat segmentation main eftect which
indicated tna: both methods of text segmentauon lead to significanty
higher comprehension scores than the slandard prose format There were
no text segmenialion interacuons with grade reading level and/or passage
difficulty I addior there were no eflects associated with reading speed
of with ume to respond io the comprehenaion cloze stems on the text
segmentation vanabit

Twoimporant impacations of these findings were that authors of new
textbocks should consider making use of the pausal and sy ntactic phrase
formats as metnods of improving the comprehensiiihin of elementan
school textbook matena. In additicn teachers should become more aware
of the significant comprehen<ion improsements that are associated w.t-
processing wnitien discourse within phrase units

P =

A PARENTAL PROGRAM FOR THE PREPARATION OF
PRESCHOOL CHILDREN IN THE READING READINESS

SKIN IS THAT ARE IDENTIFIED BY SELECTED READING
AUT.'ORITIES Order No. 8145967
Wi ELuzABETH M ED D Temple Unnersin, 1980 122pp

Parents, in general want the best education for therr children Encksqo
(1950) contends that it 1s an 1nherent feeling tn parentsto want theur
children to be successtul 1n school In the 1986 Gallup Poll of Public
Atitudes Toward Educauon, parents are recogninng a responsibihity for
the child s education, how ever, many admut io having imited knowledge of
educational procedures

This study was based upon the assumpuon that parents of preschoolers
need and want to help their children detelop a learning readiness for
reading It was designed to 1dentify and establish agreed upon reading
readiness skill areas which in turn became the basis of a curnculum of
reading readiness to be used by parents with their preschoo! children The
research probiem was posed in the following four statements (1) The
wdenuficavon of those reading authonues who have contnbuted
significanty to the area of reading readiness (2) The 1dentfication of the
generally agreed upon major realing readiness skills as stated by those
selected reading authonues (3) A rank or__.ing of the identified
significant reading readiness skill areas (4) The preparation of a
curnculum program of acton 1ntended for implementauon by pasents with
their preschool children It was designed to helr suppon the preschool
chid s performance in Cie reading readiness sk} areas

This studs was developed in the following method Surveys were sen’to
17 professionals currents teaching reading in higher educaton Ther listed
ten reading authonibes who the felt contnbuted sigmficanty to the areaof
reading readiness Fifteen names appeared three or more umes The
brerature of the 15 reading authonties was reviewed bt only 12 of them
made specific reference to readiness skills

The’breparation of a program of acon for parents to teach the reading
read:iness <kills to preschoo! children was the man focus of this study, The
reference base was developed through the invesuganor of the lirerature of
the 1%selecied reading auincnues Fourteen skl or concept areas were
wdenufied as s:gnifican: factors of reading readiness There are 73 acunities
in this parer 1 program Acuviues for each skill area are rep-esented
somew hat proporianal to the frequency wlhy ginen to each readiness skill
Thes are organized so that 2 seguental implementation 1S unnecessan 1of
proper skill development

The program was prefaced with a letier 10 parents The intent of the
wniter was fo provide parents with an awareness of the many humar and
environmental resources 1n the home which can exert 2 powerful influence
on the chuld in creaung an interestin words and a desire 10 read.

The acovities were pianned 10 help parents channel the ntense cunosin
of the preschooler into appropnate reacing reacuness skill developrnent and

- 10 siimulate emouonal and :ntellectual growth witnout frustzat.on or

Q

RIC

Aruitoxt provided by Eic: -

pressures on parent or child The program 6f acuon was planned for
parents to help the child gamn the maximum benefit from their many
preschool expenences and to generate a significant difference betwueen
parent involrement with that of non-1nvolsement 1n the teaching of the
reading readiness skills -

The wnier concludes that the success of the program depends upon g
proper uuhzauon by parents It i the belief of this wnter that a study of
this nature wili help bring about involvement of parents in their children's
education
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