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Introductory Statement

The Center for Social Organization of Schools has two primary objectives:
to develop a scientific knowledge of how schools affect their students,
and tozyse this knowledge to develop better schogl practices and
organizition. .

The Center works through five , rograms to achieve its objectives. The
Studies in Sciwol DNesepregation program applies the basic theories of
social organization of schools to study the interwal conditions of de-
sogregated schools, the feasibiiity of alternative desegregation policies,
and the interrelatious of school desegregatien with other equity issues
such as housing and job desegregation. The Schcol Organization program

is- currently concerned with authority-control structures, task struc-
tures, reward systems, and peer group processes in schools., It has
produced a large-scale study of the effects of open schools, has developed
Student Team Learning instructional processes for teaching various sub-
jects in elementary and secondary schools, and has produced a computerized
systom for school-wide attendancc momitoring. The Schoel Process and
Carcer Dévelopment brogram is studying transitions from high school to
post-secondary instititions and the role ¢f schooling in the development
of career plans and the actualization of labor market outcomes. The
5tudies in Delinquency and Schoel Environments program is examining

the interaction of school environments. school experiences, and indi-
vidual characteristics in relation to in-school and later~life delin-
quency. - .

The Center alse supporits a Fellowships in Education Research program
that provides cbportunitics foxr talcated young researchers to conduct
and publish significant research, and to encourage the participation
of ‘women and minorities in research on education.

L L
:

This raport, prepared by the Studies in School Desegregation program,
examines the extent of rescgregation in desegregated school classrooms,
course enrollments, and extracuxricular activities.
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Abscréct
As schools des;gregate under voluntary plans, under court ordet&,
and dnder naturally occurring demographic changes, the assumption is
made that desegregated schools will provide an environment i#f which white .
and minority studEﬁts_interact both inside and outside of classrooms,
and this interagtion will provide matuazl benefits for both whites and

minorities.

These reports examine this assumption about student interaction.
Morgan and MéPartland, using OCR data covering over 43,000 schools,
describe the extent of black—wﬁice classroom segregation in desegrégaced
clementary, junior and middle, and high schools; compare the degree of

sepregation for blacks, whites, and Hispanics; compara the dagraec of

resegreygation in major regions of the natlon, and investigate the rela-

tionship between the degree of school desegregation and patterns of class-

room resegregation. )
They find that school segregation is still the main veason for segre-

L

gated education in the nation, but segregated classes in desegregated
schools do add to racial isolation and imbalance, especially in high
schools., Also, in areas whefe-school‘desegregation has progressed
most--in the South and ar the high séhool lével--classroom resegregarion

occurs more often, indicating that resegregation will be more of a major

-l

problem as school desegregation increases. Thus school desegregation

still remains as today's problem; but classroom resegregation looms as

=
L]
tomorrow's problem.

-

Trent and McPartland, usiné National Longitudinal Survey data, examine

twd_areas of the high school that provide opportunities for white-minority

- r " ‘
.interact@on-;pajor academic course areas and exXtracurricular memberships--




to determine the patterns of interaciion that exist. They find that
black and white students are almost equally likely to be enrolled in
most courscs in desegregated schools, byt resegrégation occurs through

tracking or ability grouping procedures which signif antly reduce the

opportunities for cross-racial contact. TFor extracurr;éqgar activities

in desegregated schools, they find higher participation rates by blacks
-

in athletics, music, and drama; higher participation rates by thes in

acadenic honorary clubs; but fqiq}x_éQual participation in studeﬁh\

government and academic subject clubs.




Introduction

School desegregation as a public policy has "second generation” :

problems that were not anticipated or clear following the Supreme Court

decision twenty-five years ago. Perhaps the major example is "resegre-

gation”: the deterioraticn of opportunities for positive cross-racial
student contact following the installation of desepregated school enroll-
ment plans. Resegregation occurs mainly when (1) white students move
from neighborhoods and districts having desegregated schools (the "white
flight” issue), and {2) the lnternal processes of individual schools
locate black and white students in different classrooms, activities and
soclal groups. |
' "White flight” has been subjected to serious rasearch analysis to
identify the demographic and social forces at work {(e.g., Coleman et al.,
1977; Pertigrew and Green, 1976; Rosell, 1979; Clotfelder, 19?#; Farley,
1975). But there has been little study of resegregation within schools
(McPartland, 1769; Schofield, 1977, 1978; Rist, 1978), and none using
recent large ropresentative samples. Recently, national data have become
available that can be ugsed to examine the ratial and ethnic composition
of classréoms within desegregated sch;ols. These data, collected in 1976"
by DHEW Office of Civil Rights, are used .n this paper to (1) describe
the extent of classroom segregarion of blacks and whites in desegregated
schools at the elementar§;mﬁidd1e or junior high, and high school levels;
{2) compare the degree of classroom separation éf dl{ferent white, black,
and Hispanic student combinations; (3) compare major regious of the nation
on the degree of classroow rcsegreéatidh, and (4) investigate the rela-
‘tionship between school racial enrollments and the pattern of classroom

segregation.




Data and Methods . ) .

During several years since 1968, the Office of Civil Rights (DHEW}
has surveyed public school districts on the racial and ethnic enroll-
ments of their schools. In 1976, for the first time, the OCR survey

m

collected data from individual schools on the racial and ethnic enroll-

ments of classrooms. In this survey, 3617 districts were directed to

submit school level data for 43,738 separate school buildings. -.Even
though the districts were selected for submission of school 1eve1;6//
for demographic and policy reasons (DHEW Office of Civil Rights, 1978)

the resulting sample essentialiy includes all but the smaller;public school

districts in the nation that enroll significant numbers of ;h&te and
minority students. ’ . i }

r The {urvey instrument to collect classroom racial/ethnic enrollments
was designed to obtain a representative sample of classes across the
school's program. Detailed directions were provided for drawing a random
gample of 18 classroom teachers in each school and for obtaining the
rlaesroom enroliment &ata from these teachers at three points in the
school day {early iﬁ the day, midday, and 1atér in the day). Thus data
from 18 representative classes were obtained from each sampled school
(Office of Civil Rights, 1978).

Two methods will be ysed to summarize the data to deséribenthe extent
of classroom segregation within desegregated schools. First, a classroom

Segrepation Index will be calculated for different subgroups of sampled

schools. This Index will permit direct comparisons of the relative degree

f

1 Besides using a statistical probability design to select districts,
many districts were chosen with certainty beczuse of the special de-
segregation interest, including a court order, a voluntary plan, pending
litigation, OCR high interest and/or applied for ESAA funds.

8
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. of e¢lassroom- segregation between different school levels, reglons, and

}(school raclal enrallment categories. Beccause the sgme index has been

used in published reports to describe schbol segregation within districts,
. b LY . - .l.
it will also be possible to make some comparisons of the degree of schocl

vS. classromﬁisegregation for different typss and 1oéationq¢ﬁg,educq;ion.
Second, frequency distributions will be tabulated for classrooms acrosg,

. N .
raclal composition categories for different school raciq% enrollment
. L

L |
+

percentages. These tabulations will provide detalls of glassroom resSegre-

gation that are not captured by the averages summdrized by the Classroom

L

Segregation Index.

The Classroom Segregation Index

L]

/,Studiejfgf the properties of alternative indices to measure racizl
separation f% school asslgnments, housiﬁg resldences, or other spatial
location and categorlcal variasbles have shown that ove index has the
properties needed for comparative research {Becker, 19?8). Thege pro-
perties include independence of population racial proportions and size of
loca:ionéi units, straigatforward interpretation in terms‘of policy ana
gtatistical teéminoloé}, and c%gar ways of decompo:sing the index into
addigive elements when several variables are involved in the analytic
investigations. In spite of some inertia in disseminating this index
for use in place of earlier alternatives that lack the essentilal pfoperties,

' / the selected index is becoming the major standard for compa‘rative research
to d;scribe segrggation in elementary-secondary schools {Coleman et al.,
1975; U.S. Commission on Civil Rights, 1979); in higher education {Thomas
et al., 198?; McPartland, 1979); in housing residences {(Schnare, 1977);
in employment {Braddock et ;1., 19380 ; U.S. Department of Labor, 1978),

and in places of work (Becker, 1980),

9




fThe Classroom Segregatiéﬁ Index is calculated by the formula:
. J

{Percent white in {Percent white in the classroom
the School) ~  of the average black student)
> (Percent white in
- -+ the School)

e . Number of White students
where percent white_ in the school = in the school
F Total number of students
in the school

{Percent white in the :: Number of blacks Percent white

classroom of the aver- = i » in classroom i in classroom i

age black student) : . (Total number' of blacks
. _ ) *in all classrooms)

A separacé value of the Classtvoom Segregation Index is calculated

for eagh school. The values can range from'0 for complete {(random)

desegregation of Ehe classrooms, to 100 for total classroom saparation

of the available blacks and whites in the schoel.z In oyr analyses, we
cdompare the average Classroom Sepregation Index for different groups of
schools. |

Three interpretdtions of the Index are useful in making comparisons.
First, the Index qéasures the degree of departure from a random classroom
a;locacion of the available blacks and whites in the school. This inter-

pretation can be seen in the formula components, when 1t is recognized that

the component 'Percent White in the School” is the expected value of

2 An equivalent calculation, replacing "white" with "black” in the formula,
will give exactly the same valye when blacks and whites constitute the
cnly racial/ethnic groups in the school. The alternative calculations
will give somewhat different values when there are additional groups in
a school. In this paper, an average of the two calculations is used, to
reconcile the different values in multi-ethnic situations. Segregation
between different pairs of ethnic groups can be calculated from the
formula using appropriate terms in the formula for the groups under

study.
o\
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“PerceQF ﬁh{te in cﬂb Classroom of the Average Black Student” when' studén;s
; . ) . a ) .

are randomly assigned to classrooms.  Second, it can be spown that the

chEulated value of tHe Index is also equal to the diffeance between

"Percent WHite in the Classroom of the Average Black Studént” and “Perceat’

- ’

Black., in ‘the Classroom of ‘the Average White Student.” jIn ther wvords, it

/ - . , . /

is qu;I to ﬁhe average difference in classroom exposare t students of
the Opposiefatacg by blacke.aﬁd whites. Third, it F;n be shown that the |,
Ipdex is eﬁyal to.the ﬁ?oporcion of variance explaine& by clrssroom iden-
tification in a multiple regression of individual’s race (coded as a dummy

variable) and the individuégﬁs classroom identification {(coded as n-1

£

dumﬁyrvdriables,‘where'n equals the number of classrooms in the school).

In pther words. it gives the“between~classroom proportion of vekriance in~
;
students’ race., (See Becher, 1978.)
Classroom and School Segregation Compariscns
by Educational Level and Region

Table 1 presents the Classroom $égregacion Index and 1t components

i

/

for ;iémentary schools, middl@ior junior high.schools, anj/ igh schools,3

for the 1976 OCR national sample of schools enrolling bot’ black and

. i ! o
white scudencs.e The schools ayéraged about, 66 percent white enroll-

o

3 Elementhry schools are chosg having at leasc grades 1 and 5 but rot
grade 12; middte or Junigr high schools are those hdving grades 6, ¢,
8, or 9 but not grades 1 of 12; and high schools are those kaving at
leasc grade 12 but mot grade 1. /}rr

0f the 43,738 schools tﬁpt submitted school repofts in OCR selected
discricts, 31,280 enrolled both black and white/students (21,225 ele-
mentary, 5,035 middle or junior high, and 5 OZg/:igh schools). The
others were eicher‘entirely segregated, inclu?ed other ethnic groups

"but had either no whites or no_blacks, or did/rot include the grade

spans used to define elementary, middle.or jinior,.and high ‘schools..

" An additional 4,771 schools are gained when/schools enrolling both
whites-and any other surveyed minority (Am rican Indian, black, Asian-
American and Hispanic) are considerqg Sce Table 5 and accompanying
discussion in this paper for furthe# dqﬁ?le.

/
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. \
ments (66.0?_elementary, 66.91 middlet 66.04 high)’, which is the expected

P - . .
classroon percent*white for the average black student in these schools

1f blacks and whites were randomly assigned to classes. However, Table

1 shows that across thz nation, the actual percent white in the classroom

o+ .
]

. > Y L] . . ¥ .
for'the*average student was soméwhat smaller. These differences
- ’ R . .
. between expected and actu&} percentages varied by educational® level,
~ .? ~ ) . ’ - "

Yiéldipg Classroom Segregation Indices that show more classrocm segregation

in middle than elementary schools, and more classroom Segregation in high

schools than middie.schodls.

o+
L

When the values are compared to pgblishe@ indices that measure Seére-

. .

gatidn of schoqls within districts (Coleman, et al., 1975; U.S.{CommiQsipp

+ - + ’ L]
.

of Civil Rights, 1979), we notice two thingq: théinationéf.clasSrodh'
classroom seéregation indices are considerably smaller thaé the national
school S;Eregation ipdices, and the trends‘ac:o;s edpcatioﬁgf levels
are in opposi:e'directions for cla;sroéﬁ segregation End school‘segre-
gation. U%ing a comparable index.of segregation; the ségregation of
schools within districts ‘atross the‘Pation Qas reportéd torbqrnSU for

M .

elementary and secondary schools combined in 1976 (Us. Copmiésion 0

Civil Rights, 1979,+Tablé 1), and was reported to be .45 for elgmentary

schools in,1972‘and .27 for sécondary schools 1n 1972 {(Coleman et al.,

1 L]

1975, Table 9). These within-district school segregation indices\are manj

L

times larger than the within-school classroom Segregation indices. Thug,

[}

it appears that the more lmportant forces In our nation inhibiting dedegres

L4 L

gated education continue to be those that Ereate raclally separate School’

»
T
»

assignments.

12
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in secondary (middle, junior and high) schools, which have been generally

more successful cﬁan elementary schools in enrolling racially mixed student
13

bodies. In other words, the secondary levels are more likely to achieve

school dese%;egation but are also more iﬁely to have classroom Tresegre-

- . .
gation., - ) * .

"Classrdom Segregation Comparisons by Racial/Ethnic “Group

_Up té this point we have examined the classroom rEbegregation,of
blacks‘anq~whites ir schools that enroll both groups. Table 2 presents

national average c}assroﬁﬁ segregation";hdices for other combinations of

racial/ethntc‘groués. ,
© Separate values are shown for 'the classroom segregation of whites and

all minorities, whites and Hispanics, blacks.and Hispanics, and blacks
- W

and whites. In each case, calculations of within-school classroom %

segregation were based on the subsample of schools that enrolled both

relevant groups. ’ e

Comparing thethree colummi on the right of Table h, we see a con-

sistent ordering of classf;:; segregation for eagh educational level.

L]

Most classroom resegregatipn occurs for bldck and white students. Some-

vha '1es§\elassroom‘gggregation is found for whites and Hispanics i& ele-

.

mentary and middle schools, and considerably less for these groups in high

- A L "
schools., And there 1s virtually no classroom resegregation among blﬁcks

et ) : J

nd Hispanics in schools that enroll boih°these groups. !

tl‘ - * N
Regional Codarisons L

¢

' &dthough ché dégree of within-school classroom segregation ﬁig shown

¥ Y

to te less on the average than within-district school segregation, there

is considerable variation in classroom resegregation across different

.reglons of the country and different school enrollments. Table 3 and

—

{




Fig;;h 1 display average clasé;oom segregation indices .for regions and

educational 1ev915.- . ‘ *

-

JJ

Theége data gshow the same “trend in each rehion—~increasing classroom

3 _ségregation with highen!&ducationall1ev;13. They also indicate a consistent
ranking of reglons {n‘each gducatinnal level. The South always has the
most classroom segregation, the West the least, with the Nertheast and
Midwest in between.5 Comparing these regional classroom segregation-.
vélues to published indices of ‘within-district school segregation, we
aéain see & tegdency for the group;’withfleast school segrégation.to have

sé classr;om ;esegregation: 37/19?6, the Southeast and Bo;der states
(which include\ihe Southern.states that we find to have the greatest black- ]
white classroom resegregatIBn) were estimated to have the lowest black-~
white school segregationuindices {U.S. Commission on Civil Rig@ts, 1979,

Table 1).

Classroom Segregation Comparisons
’ By School Racizal Composition

Figure 2 and Table 4 show how average classroom segregation varles
by percent white of school enrollment. The pattern of the relationship
is curviligear: most’classroom segregation occurs in schools whose racial
enrollments are in the middle ranges of percent white. There 1s more

classrood'segregation for schools 1in .the 40-60 percent intervals of white

enrollment schoolwide, with a distinct dropoff in classroom segrégation

below 40 percent or above 70 percent white. {(The very low classroom seére—

gation index values for classes below 10 percent white probably represent

the constraint of too few whites to make possible segregated classes when 3

the average class size is maintained.)

N

. The non-contiguous states of Alaska and Hawaii are not considered in

/ , this discusgion, because they are in many ways speclal cases in terms
of black-white desegregation. ! 4




A more complete sense of the patterning of classroom assignments
\ -
wichin different desegregated schools can pe obtained.by examining fre-

g;enc? distributions in addition to the mean tendencies we have been

considering up to this poi;t. Tables 5A~C present percentage distribu-

tions of classrooms’ across categorles of classroom racial compositions
for fixed categories; of school racial composition.

An analysis of Table 5A for high sEhools_shows the extent and direc-

. . 4
tion to which actual distributicon of classroom raclal compositions departs

fer what would be expected from a random racial assignment to classrooms.

Initially,’gﬁe stréng assoclatrion between classroom raclal composition and

school raclal composition is evident in this table. It is obvious from

these tabulations that a students' chances of being assigned to a class-
voom where his or her own rage is in the minority 1s strongly dependent

upon the raclal composition of the school attrended. For exémple, black

L]

students in majority white desegregated schools are many times more likely
to be in majority white classes than their counterparts in majority black

" desegregated schocls. Nevertheless, the school racial composition does

_not determine the racial distribution of classrooms in the way that would
L

be expected 1f classroom assignments randomly.reflected the availabiliry

of black and white students in a school. Classroom racial distributions

depart from random expectations within desegregated schools i; several ways.
First, we notice that raclally isclated classgooms exist even in

schools where such classrooms are most improbable. Majority white schools

are particularly importang for studies of classroom resegregation, because

schools with nore than 50 pércent white enrollment represent nearly three-,

quarters of all desegregated schools in the nation and\they enroll about




half of all black students who attend desegregated schools.6 From Table
S5A, we see that Predomipantly black classrooms (0;9 percent white) appear
in majority white schools: about five percent of the classrooms are

predominantiy black in schools that have between 60 and 89 percent white

enrollment. At the same tilme, these same desegregated schools with

majority white enrollments have a significant percent of entirely white

claﬁﬁes: 3.26 percent 1in éc@ools that are 60-69 percent white, 5.68

percent in séhools that are 70-79 percent white, and 11.96 percent in
schools that are 80-89 percent white.
Secoud, we see that majority black classrooms are found in majority

- —

white schools, and majority white classrooms are fouqd in majority black
;chools at a much greater rate than would be expected.by chance. The
bottom panel of Table 5A summa¥izes the cumulative peréent'of classrooms
that are majority black or majority white, togefher with the expected
percent'of such classrooms under a ranaom racigi ;llocation of students.?
For example, 22;;g_perégnt of classrooms are majority black in schools
that are 60-69.percent white, even though only 6.43 percent would be

expected by chance. In schools that are 70-79 percent white, the observed

and expexted percents of majorlty black classrooms are 12.85 and 0, 20.

6 Among the desegregated high schools, 73.99 percent are 50-99 percent

white, and 40.27 percent are 80-99 percent white. 0f all black students
attending desegregated high schools, 43.7 percent are in 50-99 percent
white schools, and this figure becomes 53.98 percent if we consider only
black students in desegregatec itigh schools that enroll at least 10 -
percent white students.

The expected percentages are based on the’ normal approximation to the
binomial distribution, assuming random classes of size 25 are drawn from
a population having the school percent white P (mid-point of the tabulated
school interval). The estimate is obtained by entering the table of
curulative normal distribution with the value u/n - p/\/pa/25, where

p = school percent white, and u/n 18 the sample value of interest.




There are similar discrepancies for majority white classes in majority =«
black schools: for example, 21,92 percent majority wpiﬁe classes are’

> ~ s
observed and 6,43 are expected in schools that are 30-39 percent white;f
- . . .

‘while B.75 percent are observed and.6.43 are expected in- schools that are
+ = . LY . .

20”?9 percent white.
L

Third, the botiamdganel of Table 5A also indicates the general shape

of the classroom distributions compared to a distribution that would be
;roduced by a randolm raclal allocation to claésroomSQ A comparison 1s
made of observed and expected percentages in the modal ten percent éate-
gory, and above pr below this category. A random allocation of studenté

to classrooms would produce a distribution with about 40 percent, or mere

. of the classrooms in the modal ten percent inéerval‘around the school

qgaﬁ percent white, and with a very small percentage of classrooms with
racial compositions.that depart by more than 20 percent from the school
"mean. Table 5A shows that the observed classrcom distributions are much
more spread out from the model category than would be expected by chauce.
Por exatiple, 1in schools that are betwean 20 and 80 percent white, only

25 percent or less of the classrooms are in the modal category, although

about 40 ‘percent would be expected in this category 1if there were random

. classroom allocation of blacks and whites. On the other hand, the bbserved

percentages ¢f classrooms outside the modal category 1s much more tifan

~

expected. For example, the observed percentage of classrooms below the

modal category 1s from 7.7 to 18.8 percent gréater than éhe expectad per-
centage, while the observea_percentage abové the modal category is 4.8
to 11.7 percent greater than expected. |

Tables 5B and 5C show the distribution of classrooms in Jjunior high

or middle schools and in elementary schools. Although we have seen that

17
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the departures from random classroom distributions are somewhat less at
X e

these educational levels, the dis:tributional pétteq@s are similar to

those 1in Table 5A for high schools.

Summary and Discussion

The following conclusions appear justified on the basis of the

comparisons of segregation indices and tabulations:

{1) Raciall} segregated educgqion ih_}his nation 1is due ;rima;ily

.

to segregated schools, and secondarily due to segregated classes within
desegregated schools. This conclusion 1s based on the much larger segre-

gation indices for schools than classrooms, and on the strong assoclation

fad

between school and. classroom racial- distributions. In other words, the
problem of arrénging for desegregated school assignments within districts

and Metropolitan areas remains By far the greatest lmpediment to racilally

+

mixed education. Solving problems of resegregated classrooms would not
nake as much overull difference as would significantly increhsing the

number of desagregated schools, even though some classyoom resegregation

+

would be expected to ogccur.

(2) Nevertheless, classrgom resegregation does occur in the typical

+

desegregated school, creating some classroom situations of raclal isolation

or severe racial imbalance that do not reflect the studeﬂt body enrollments
o :

of the schgol at large. The majority-white desegrégated schools—-which

—

comprise about three-quarters of all desegregated schools and enroll about

% o
oy T
Pri

one-half of all black students attending desegregated schools--seefi

*

i
especially proﬂé}ngextreme classroom resegregation. For example at the
. e
high school 1evéi, predominantly black and entirely white classes are

found in majority white schools at several times the réte that would be

expected by chance.

18
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(3) Classroom resegregation occurs more in localities and educational

levels where school &ésegregation has progressed most. We find more class-

‘room resegregation in the South and at the secondary school levels, where

school desegregation has been reported to be better accomplished than in

other regions or levels. In other words, when black students find a greater

chance of school desegregation they are also likely to find a ééﬁewhat

greater chance of classroom resegregation.

This implies that, as school desegregation progresses in this country,
the problem of classroom resegregation will become proportionately more
acute. Thus school desegregation remains as today's majbr problem, but
resolving this problem will bring classroom reseéreggt;on to the forefront
as the next problem. To solve both problems, school desegregation plans
should include components that address both issues.

One possible explanation for the differences acrogé educational
levels in school and classroom segregation concerns racial differences
in socioeconomic background or current academic achievemengmin the student
bodies of elemenéary, junior high, and high schools. Elementary schools
are sma;ler and often draw from neighborhoods more similar in socioceconomic
status, compared to junior high schools and especially senior high schools.

Thus when classrooms and track assignments are made on the basis of stu-

dents"currént academic achievements, more racial separation might be

expected in the larger, more heterogeneous secondary schools, due to

T I

averagéabliég;;ﬂiye differences in current academic performance. The
practical imglication of this speculation is that instructional methods
to motivate and teacﬁ academically heterogeneous student bodies without
;eparating the students into'rigid tracks and academically homogene;us

classrooms -arée especially needed in desegregated secondary schools.

-




.

This need appears tv be especially acute in the wore racially balanced

schools (30-70 percent white) where there is most classroom resegregation.

»




3

AW

References 1

Becker, Henry Jay
1978 "The measurement of segrigation: The Dissimilarity Index snd
Coleman's Index compared." Report No. 265. Baltimore:
Center for Social Organization of Schools, Johna Hopkinas
, University.
Becker, Henry Jay
1380  "Racial segregation umong places of employment." Social ™
Forces 58:761-776. ‘

Braddock, Jomills H., Marvin P. Dawkins and James ‘M. McPartland
1980 "Black participation in the American occupational structure:
Alternative strategies for measuring over- and under-repre-
- sentation." Baltimore: Center for Social Organization of
Schools, Johns Hopkins Unilversity.

Coleman, James S., Sara D, Kelly, and John A. Moore
1975 Trends in School Segregation, 1968-73., Washington: The
Urban Institute, )

Clotfelter, Charles T.
1974  "The Detroit Decision and ‘'White Flight'. i Unpublished
Ph.D. dissertation, Howard University.

Department of Health, Education and welfare, 0ffice of Civil Rights
1578 Fall 1976 Elementary and Secondary School Civil Rights
Survey; Final File Documentation. Washington: Contract
Number HEW-100-76-0199.

Farley, Reynons
1975 "Racial jhtegration in the public schoeols, 1967-1972
Aasessing the effects of .governmental policies." Socio-
logical Focus 8:13-26.
Y
HcPsrtlsnd, sames M.
1969 "The relstiye influence of school and of classroom desegrega-
tion on the academic achievement of ninth grade Negro stu-
“dents.” Journsl of Social Issues 25:93~102.

McPartlsnd, James M.
. 1979 "Desegregation and equity in higher education and employ-
C ment: Is progress related to the desegregation of elementsry
and secondary schoola?” Law and Contemporary Problsams 42:
108-32,

Pettigrew, Thomas F. and Robert Green
1976 "School desegregation in large cities: A critique of the
Coleman ‘wnite flight' thesis." Howard Bducational Review

21




Rist, Ray C. (2d.)
1979 Desegregatad Schools: Appralsais of an American Experiment.
New York: Academic Press.
Rosaell, Christine H. . !
1979 "School desegregation and community socizl change." Law
and Contemporary Problems 42(No.3):133-183,

I

Schnare, Ann B. v
1977 "Housing in black and white: Patterns of segregation in
American housing marvets.” Contract Report No. 246-4,
washington: The Urban Institute.

Schofield, Janat W. ..
1977 "Peer interaction patterns in an integrated middle school."
Sociometry 40:130-138.

Thomas, Gail E., James M. -{{cPartland and Denise C. Daiger
1980 "Desegregation and enrollment access in higher education."
In Gail E. Thomas (ed.) Black Students in Higher Education
in the 70s: Conditione and Experiences. Forthcoming.

U.S. Commissicn on Civil Rights
1979 Desegregation of the Nation's Public Schools: A Status
Report. Washington: U.S. Govermment Printing Office.




FIGURE 1 ,
REGIONAL AND EDUCATIONAL LEVEL COMPARISONS
OF CLASSROOM SEGREGATION, 1976
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Flgure 2

Average Classroom Segregation Indices by Educaticnal Level
and Percent White of School Enrollment, 1976
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TABLE 1 -
F CLASSROOM SEGREGATION INDEX,

HOOL LEVEL; NATION 1976,

L'
L

School - A¥erage Percent
level White in School

Percent White in the
Classroom of the Average
Black Student

Segrepation
Index

Flementary L6609

-

Middle © ¥  .669!

igh Y6604

L6214
.6195

.5898 -

X

. 0561
.0774

» 1117
]

‘ .Percent White in the
Average Percent - Classroom of ther Average

White in School

Black Student

Segregatiodn Index =

¥

.. Averhge Percoent
White in School

.




. TARLE 2

CLASSROOM SEGREGATION INDICES OF DIFFERENT
PAIRS OF RACIAL/ETHNIC GROUPS, BY EDUCATION LEVEL

(Number of schools shown in parentheses)

Y

Whiges Blacks ‘ Blacks
Whites and and and and
All Minorities Hispanics Hispanics Whites

Elementary .0645 .0468 .0064 .0561
(24,619) (14,742)  (12,449)  (21,225)

Middle L0774 .0500 .0159 L0744
‘ (5’683} " (3,55&) (3’087)' (5’035)

High .1081 .0603 .0007 L1117
(5,749) (3,206) (2,706) (5,020)




2]~

I r : 2
> ) ’
. ° -
.. TABLE 3 e,
. CLASSROOM SEGREGATION INDICES
R BY_REGION AND SCHOOL LEVEL; 1976
| . {Number of schbo;q shown in parentheses)
R Regionl™
' : NE MY 8 W Non-C  Nation
- . .} -
Elementacy -0541 +0535 .0A77 .0342 . 0000 «0561
(2258)  (4238) (10629) (3%14) ~ (195) (21,225}
Middle + 054 .0585 .0924 L0472 0752 L0744
{551) (879) &%2696) (875) (34) {5,035)
High . 0850 . 0858 1344+ .0703 .0006 1117

. {531) (686)  (2999) (765) 39)  (5,020)

. ' - &
INE (Northeast) = CT, ME, MA, NH, NJ, NY, PA, RI, VT
' W (Midwest) = ID, IL, IN, IA, KS, MI, MI, ¥N, MO, NE, MD, OH, SD, WI

S (South = AL, AR, DE, DC, FL, GA, KY, L4, MD, MS, NC, OK, SC, TN, TX,
VA, W

W (West) = AZ, CA, CO, MT, NV, NM, OR, UT, WA, WY
Non-C (Non-Contigious) = AK, HI

'} . ——
4

L 27 ,




TABLE 4

CLASSROOM SEGREGATION INDICES BY SCHOOL RACIAL COMPOSITION,

FOR ELEMENTARY, MIDDLE AND HIGH SCHOOLS; 1976

»

(Number of schools shown in parentheses)

School
Level 0-9
£lementary .0019¢
{1766}
Middle .0063
{200)
High L0571
{324)

Parcent White of School Enrollment

1q-19 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 Total
i
0239 .0493 .0736 .0781 .,0762 .0740 .0679 .0608 .0494 ,0561
(752) (805) (1007) (1307) (1657) (2076) (2699) (3314) (5824) (21,225}
.5696 .0867 .0855 .1031 .1030 .1005 .0850 .0738 .0512 .0744
‘159) (176) (256) (360) (463) - (596) (667) (776) (1283) (5,033)
;1323 .1159 .1386 .1504 1503 .1539 .1321 .1063 .0625 .1117
5175) (175) (253) (378) (443) (563) (687) (836} (1186) (5,020)

L
i
1
7

|
!'
|

= me—
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Table 5a * N

DISTRIBUTION OF HIGH SCHOOL.CLASSROOMS BY RACTIAL COMPOSITION,
FOR CA?EGORIES OF SCHOOL PERCENT WHITE ENROLLMERT

(Number of-classrooms shown in parentheses)

Percent White School Enrollment

Percent
White of . 0-9 10-19 20-29 30-39 40-49 50=-59 60-69 70-79 80-89 90-99
Classroom ’
0-9, ) 88.01 43.02 21.08 11. 40 J.52 6.87 4.69 5.69 5.40 1.79
10-19 9.50 30.92 21.43 13.44 ' 7.24 3.22 1.97 0.74 0.20 0.01
20-29 1.56 14.63 25.21 17.59 10.70 5.76 2.97 1.15 0.28 0.02
30-39 0.51 6.82 16.51 21.76 16.62 9.97 5.28 2.17 0.64 0.06
40-49 0.10 1.40 6.98 13.90 17.30 12. 74 7.19 3.10 0.68 0.05
50-59 . 0.10 1.78 5.14 12.12 19.68 23.11 18.09 9.10 2.94 0.31
60-69 0.08 0.70 1.78 4.94 9.85 - 15.92 19.39 15.27 6.01 0.60
- 70-79 0.02 0.22 1.08 2.24 5.64 11. 24 18.69 24 .45 16.69 2.61
8’0*\-89 '! 0.05 0.19 0.28 1.58 3.29 6-"2 13.15 22.35 31.25 11.89'
90-99 0.02 0.10 0.22 0.40 0.92 2.44 5.16 10.29 23.96 35.47
100 0.03 0.19 0.25 0.64 1.22 1.70 3.26 5.68 11.96 47.18
- (5832) (3150) (3150) (4554) (6804) (7974)(10,134) (12,366)(15,048)(21,348)
Summary of Observed (0) and Expected (E) Percentages
~! percent 0 38.56 22.10 12.85  7.20  1.93
Majority - :
Black E . 30.85 6.43 0.20 0 0
Pergent 0 0.30 3.18  8.75 21.92 40.60
Majoxiry
,*Wh@;e'fg 0 0 - 0.20 6.43 30.85
L }
Modal, 0 88.01 30.92 25.21 21.76 17.30 23.71 19.39 24 .45 31.25 82.65
Ten-Percent )
Categ. E ~88.00 51.60 43.80 39.70 38.30 38.30 39.70 43.80 51.60 88.00
Bélow . 0 43.02 42,51 42.43 42,08 38.56 40.19 37.22  32.9
Modal E’ 24.20 28.10 30.15 30.95 30.85 30.15 28.10 24.20
Above o 26.03 32.24 35.82 40.60, 37.72 40.26 ig.32 35.92
. Modal E 21.20 28.10 30.15 30.85 30.85 30.15 28.10 24.20 .
;;'{\ N ,_:f
- . ~
. -
? 4 - v\‘ *
dr iR
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Table 5B

DISTRIBUTION OF MIDDLE SCHOOL CLASSROOMS BY RACTAL COMPOSITION,
FOR CATEGORIES OF SCHOOL PERCENT WHITE ENROLLMENT

(Fumber of élassrooms shown in parentheses)

Percent White School Enrollment

Percent
White of 0-9 10-19 20-29 30-39 40-49 50-5% 60-69 70-79 80-89 90-99
Classroon

0-9 83.26 32.38 15.66 8.46  6.50 S5.21 5.90 6.51  4.47  1.77
10-19 8.8l 36.20 24.94 11.13  5.14 . 2.84 1.29 0.50 0.15  0.01
20-29 1.21 16.32 29.07 21.22 9.68  4.15 2.00  0.70 0.21  0.02
30-39 0.60 5.28 18.18 28.17 19.15 10.04 4,47 1.77 0.42  0.04
40-49 0.00 1.43  6.50 -15.47 22.79 14.35 6.20 1.93  0.38  0.05
3059 0.07 0.78  3.69 9.94 21.74 28.77  20.42 7.86 246 0.20
60-69 0.06 0.24 0.92 2.97  8.12 18.93 25.17 16.27  5.32 0.44
70-79 ¢ 0.00 0.17 0.60 1.54 4.32 9.88 21.03 32.48 17.12  1.93
80-89 0.00 0.07 0.28  0.67 1.71  4.1% 9.55 22.79 38.03 11.87
90-99 0.00 0.00 0.03 — 0.11 0.35 1.02  2.92  7.19 25.07 4L.44

100 0.02_‘ 001(, (1013 0030 0.{}9 '}O,." 1.05 2.02 6.39 42.24

N (5382) (2862) (3168) (4608) (6480) (8334)(10,728)(12,006) (13,963){(23,094)
Summary of QObserved (0) and Expected (E) Percentages
Percent 0 36.59 19.87 11.41  5.63  1.89
Majority

Black E 30.85 6.43  0.20 0 0
Percent 0 0.13 1.26 5.52 15.23 36.25 )

Majority

White E 0 0 0.20  6.43  30.85
Modal O  89.26 36.20 29.07 28.17 22.79 28.77 25.17 32,48 38.03 41.44
Ten-Percent .

Categ. B 88.00 51.60 43.80 39.70 38.30 38.30 39.70 43.80 51.60 88.00 .
Below O 0.00 39.38 40.60 40.81 40.47 36.59 40.29 35.54 30.53 '58.56
Modal E 7.08 24.20 28.10 30.15 30.85 30.85 30.15 28.10 24.10 7.08
Above O 10.77 24.43 [30.33 31.00 36.73 34.63 34.55 29.98 25,07 0.00
Modal E 7.08 24.20 28.10 30.15 30.85 30.85 30.15 28.10 24.20 7.08
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Table 5C

DISTRIBUTION OF ELEMENTARY S$CHOOL CLASSROOMS BY RACIAL COMPOSITION,
FOR CATEGORIES OF SCHOOL PERCENT WHITE ENROLLMENT

(Numbyr of classrooms shown in parentheses)

Percent White School Enrollment
Percent

“White of 0-9 10-1% 20-29 30-39 40-49 50-59 60=69 70-7% 80-~-89
Classroom

a o+

0-9 90.00 36.62 14.19 9.32 5.46 5.24 ~ 5.06 5.18, 4.08
10-19 7.91 38.40 24.50 8.82 3.67 1.78 0.92 0.30 0.08
- 20-29 1.16 17.21 31.78 19.76 7.98 3. 1.36 0.55 0.16
™ 30-39 0.50 4.93 18.76 30.67 20.12 8.06 2.99 1.17 0.37
40-49 0.13 11l.21 5.52 16.57 25.34 15.18 5.02 1.34 0.32
50~59 0.17 0.91 3.53 10.06 24.89 34.32 20.90 6.90 1.70
60-69 0.04, 0.28 0.8% 2.66 7.38  19.95 31.16 17.74 3.9
70-79 0.03 0.15 0.43 1.24 2.92 7.97 22.22 37.02 18.16
80-89 0,02 0.10 0.23 0.45 1.22 2.74 7.42 22.56 42,68
90-99 0.00 0.01 0.06 0.09 0.45 0.75 1.55 4,92 22.35
106 0.05 0.17 0.16 0.37 0.57 0.71 1.40 2.32 6.16
N (31,788)(13,536) (14,490) (18,126)(23,526) (29,826) (37,368) (48,582) (59,652) (105,156)

.2
.0
.1

Summary of Observed (0) and Expected (E) Percentages

Percent O . 33.57 75.35 8.54

Majority
Black E 30.85 6.43 0.20

Percent 0.26 1.46
Majority
White E 0 0

Modal 0 90.00 34.32 31.16

Ten-Percent £
Categ. E 88.00 38.30 39.70

Below O 0.00 33.57 36.25
Modal E : 30.85 30.15

Above 7.96 31.41  31.19
' ... Modal 7.08" 30.85 30.15




