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Foreword

- . . - .

,Researchﬂ}indings indicate a direct 1ink between school climate, °

Y

academic achievement, and delinquency problems.1 In a desegregated

] . - -

school sefting these interrelated variables contribute to the effective-

»
-~

ness of the school program if they operate posigively- oftentimes, how-

—

ever, disruptions, hostility, and exclusion are norms which confront the

¥
desegregated school. ThrouOh analysis of the conditions which provide

=

positive ‘or negative behaviors and their accompanying reward or punish- b d
P rdd

ment, aﬂd be developing strategies and techniques which enhance the

likelihood of positive responses, educctors may realize success in the

¥/ -

schoals. The workshops conducted to address the theme of student concerns /

1 . = ™~

were designed to: : - . - - . .

'i

P

1. provide participants with information regarding o

policies, méthods, and procedures to improve

2. provide participants with information regarding’ \V
. . g
. the examination of school climate and school- '
[} r .
- €§ “ .
community involvement; .

3.+ provide partieipants with information regarding

» fl .

student discipline and behavior.

Voa
To. accomplish,these objectives consultants with established "track records"
in the world of the practitioner in each of}the areasg addressed presen@ed N 1'
and;demqnstrated ways"to\improve-the total learning environment and stimu-

. late‘student achievement in® the desegregated setting. *

{

-

iy

1iane Oustén, Ph.D. and ‘Michael Rutter, Ph.D., 15,000 Hours: Secondary
- Schools and Their Effect _on Bhildren, ﬁniversity Press, ‘Cambridge, Mass., 1973.

et  did .

L 2 . b

Y




We are grateful ‘for the expertlse sAared by the consultants. Other

* «

support for the success of this project was provided from several sources. ,

., We are pleased to acknowledge-our gratitude and indebtedness. to: . o

: Dr. Robert Scanlon, Secrethry of Education,uPennsylvania Department ‘of - “
£ ?

Education; Drs. Michael Marcase,. Benjamins Turner, and.Mark Nagy, Superintkn-—

\ .
dents of Philadelphia, Harrisburg, and William Penn School Districts’

l ) ¢
respectively; Dr. Richard Hanusey, Associate .Superintendent and 9
3
Mrs. Gertrude Barnes, Executive Director, Office of Integr%tion and Inter—

. grouanelations, Philadelphia Public Schools' and Mr. Daniel McGinley,

v Executive Director of Philadelphia Association of School Administrators. N

—_ N 91
’ . - ve ’
) Ogle Burks Duff ’ 3

Director

rd = — - ’7 ’ 0
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s, AM, " v . S
8:15 ~ 9:00 \I_{egistratiom Mr. T. Glenn Hill, Staff Specialist
. Race Desegregation Assistance Center -,
. . . =  Dr. Cynthia Peterson, Staff Specialist’
N \ *  Race Deseg‘regat:{on Assistance-Center
T ) _ . Mrs. Nell Chonin —— i
. > e Office of Integration and Intergroup Relations

Coffee and Danish’ . . ‘ .

+ 9:00 ~ 12:00 ‘JGENERAL SESSION I - MAIN BALEROOM ‘ o
Presi;iing: . Dr. Mark Nagy, Superintendent .
William Penn School District f

2, ot . Yeadon, Pennsylvania

. Opening Remarks: Dr. Ogle B. Duff, Director T

. - * Race Desegregation Assistance Center
) . Greetings: Dr. Richard Hanuse;, A;ssociate'Superintenaent
- ) for Field, Operations
School District of Philadelphia

] . Presentation: Dr. Barbara Sizemore, Assoclate Professor
. Department of Black Studies
i . = Univarsity of Pittsburgh
“ 3
. . "The Role of the School-Comunity in
) ’ Creating Positdve Learning Experiences" !
= Directions for
‘ Small Groups . . .
) Presentations: Dr. Marion Poole, Staff Specialist
. ) v Race lg)esegref(ion Assistance Center o
. - \ ;
$0:30 - 11:14  SHALL GROUP PRESENTATIONS (select one of three groups)

~ * . "Discipline”
* Dr. William Thomas, Assistant Professor

LR

: - “Foundations of Education, School of Education
* : University of Pittsburgh .
Mr. T. Glenn Hill, Facilitator

PP TR
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* P.M.

12:00 '~ 1:00

1:00 - 3:30

?:30 - 3:45

1

~ LUNCHEON - MAIN BALLROOM |

"My,

§
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L )

,
. s

. 4 ‘ X
"Student Involvement: 'Enhancing S:Ldent Self-Concept"”

Pr. Leonard Beckam, Director

Far West Laboratory Project Stride, RDAC
San' Francisco, California
Dr. Cynthia Peterson, Facilitator

’
x
.

"Security and Safety in a Desegregated Setting"

Mr. Peter Blauvelt, Chief of Security Services/Director
Prince George Public Schools/Institute for Reduction of Crime
College Park, Maryland ]

Dr. Marion Poole, Facilitfator . ' .

\ .

v

SMALL GROUP PRESENTATIONS (select two of three groups)
- 1;00-2:15 and 2:15-3:30 .

%

Wrap-up &
Evaluations: Dr. Ogle B. Duff, D;rector
Race Desegregation Assistance Center

o | _ )
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Registration: Dr. Cynthia Peterson, Staff Specialist - .
Race Desegregation Assistance Ceriter
- ©  Mr. T. Glenn Hjll, Sta%f Specialist
: RacefDesegregé%ion Assistance Center
) Mrs. Nell Chonin \ ‘
Office™f Integration and Intergroup Relations
Coffee and Danish ¢ -~
. ) (o
GENERAL SESSION II — MAIN BALLROOM T i -
Presiding: Dr.” Benjamin Turner, Superinteﬁdent
; Harrisburg Public Schools ‘
~ Harrisbpyrg, Pennsylvania ® e

Review &f Previoxf Day's Activities
Directions for = . =7
Small Group

Presentations:

Dr. Cynthia Petersog, Staff Specialist
. Race Desegregation Assistance Center
SMALL GROUP PRESE%TATIONS (select two of three groups) |
9:30-10:45 and 10:45-12:00 . )

"Special Students Concerns: Community Advocacy Progect" \

Mrs. Gloria Grantham, Director :
Special Student Concerns . :
Wilmington, Delaware

Dr. 'Marion Poole, Facilitator \

"Testing ‘
Dr. Billie Slaughter ¢« - . “\
®ducational Testing Servi . .

“ﬁiii’!l!l!l\

Princeton, New Jersey
Dr, Cynthia Peterson, Facilitator

"Student Concerns and ESAA in Charlottesville, Virginia"

Mr. Harvey Turnstall » .
ESAA L r= ' 4
Charlottesville, Virginia , -

Mr. T. Glenn Hill, Facilitator -

R : ‘ 10
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. Presiding:

. Greetings:

Introduction of
Speaker:

'
»

Keynote Address:
. S

i)
)

Clgging Remarks:

Wrap-up &
Evaluation

Dr,. Benjamin Turner, Superintendent
Harrisburg Public Schools
Harrisburg, Penpsylvania

Dr. Michael Marcase, Superintendent

- School District of Philadelphia

’

Dr. Ogle B. Duff, Director ,

Race Desegregation Assistance Center
- University of Pittsburgh -

Dr. Robert Scanlon, Secretary of Education

Pennsylvania Department of Education

Harrisburg, Pennsylvania -

"Student Involvement in a Desegregated
Setting"

Mrs.| Gertrude Barnes, Executive Director
Office of Integration and Intergroup Relations

’

Dr. James Mauch, Associate]Director i

Race Desegregation Assis ce Center
University of Pittsburgh , .
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BL.OGRAPHICAL SKETCHES %«

. . . N
Dr. Leonard Beckam .

N Y * ——

Dr. Leonard Beckam is Director of Project Stride, a Race
ﬂesegregation Assistance Center at FRar West Iaboratory in
. San Francisco, California. He holds a dpctorate in educationgl .
psycholdgy and evaluation from Stanford iversity. As a psaghi— 4
atric‘theggpist he' spent six years yorking in mental hdspitals. « *
In ten years with the San: Eranclsco Police Department he 'rose to
the rank of" ingpector.

e Nt «]} . 4
Mr. Peter D. Bléﬁmglt ‘
*\‘7’;@“ -

Mr. Peter D. ﬁﬁﬁvel‘t, Chief of Security’ Services for the 4
Prxnce*George?s“eountfwiubiic -Schools 4n-Maryland and Director- -
the Inst#tute for Reduction of Crime in College Park, Maryland,
has developed and 1mp1emen ed crime preveﬁtipn program, including
the Investigator/Counselor;Qgggram, the Student Security Advisory'
Council and the Intrusion Aféxw System. Mr, Blauvelt, who holds

A. from the University of ¥ éﬁland has served_as a Special
Ag for- the Metropolitan Policeibepartment Washingron, DC. " He
has published articles and public tﬁons dealing with security in
the schools. In addition, Mr. Blauveﬁg.has extensive gxperience

,as a lecturer, trainer, gnd consultant*for educational, civié, and

legal organizations. He has served as vice-president and member of
the Board of Directors, National Associa;ion of School Security
Directors, and as ptesident of the Mid—AtIantic Chapter of NASSD.

In recognition ‘of his efforts, MrvJ)Blauvelt reneiVed the. 1975 Award
of Merit for the Outstanding School Security Prdgnam in the Naf:
presented By Security World Publications.

[N

Mrs;‘Gloria Grantham P * T " ,
- 7/ * oo

Mrs. Gloria Granthanf-is Director of the Special Studepg Concerns.
Community Advocacy Project, funded by the Department] of, Health, Educa-
tion, and Weifare to study desegregation in New Castle Count¥:Dela~
ware. Mrs. Grantham has tauglit elementary and junior high scﬁEol
students: in the New Castle County schools as gell as a course ifiz
Human Relations for paraprofessionais. She'has sexved as Speciaia
Assistant to the Deputy, Superintendent of. Human Relations for the ﬁew

RN

Castle County“School District .and has Jbeen a member of the Human ;,3§

W

’

LS

Relations Desegregation Team. Mrs. Grantham is presently serving oﬁSM
the Planning. Coomittee for the Black Coaéress Conference sponsored by~§§

James H. Sills, on the ESAA Advisory Cotmeil, New Castle’ County School’*
District; and on the Human Relations Advisory Council for New Castle

o

A
. TEAE
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'County. Mrs. Grantham received a B.9. from'Cheyney State College an&\

) “-is eurrently*compfetiné\requirements F5r ‘a master’ s~degree in Educa- T
t o tional Administration at "Cheyney State C%é%ege. . - » .

—-
[ . . . -

. Dr. Robert Scanlon : e L §§§ . 7 o .

~z " pr. Robert Scanlon, Pennsfivania Se’retary of Education} has spent
"“nedrly 30 years as,a teacher and administfator, A .leader in educational
A - " research, especially in individualized instruction’and techhology, he ¢
i previbusly served as executive director of .Research for Bettér Schools
| ‘iy Philadelphia, Pennsylvania. Dr. Scanlan received: his doctorate in
; .- .education from the University of Pittsburgh ‘in 1966‘and his master's and
s + bachelor’ s degrees from Duquesne . Uniﬁersity s e
- ~ ¢ v
Dr. Barbara A. Sizemore ‘

Pl

-

2 -

Dr. Barbara A.'Sizéﬁore,‘formérly superintendent ‘of Washington DC
Public Schools, is an associate professor the University of ittsburgh
. - ' Department of Black Studies. Other profegsional experience includes *
“ work as a teacher, principal, and university instructor. .Dr. Sizemore .
has worked as a profbssional consultant ifor numerous school districts
" and educatiopal, ‘community, and “industrial organizations throughout the

o

United States.

She is an- activ

. zations; she is Regional Directo

mber of various professional organi-
\Bf the National Council:of Administra-

tive Women in Education and a memher of the Board of Advisors of the

Institute of the Black World.

/Dr. Sizemore's lectures and scholarly

writings -have focused on cultux@’

‘pluralism, effective education and mi-

-norities, .and women in education.| Dr. Sizemore received her B.A. and
M.A. degrees from Northwestern .University and her Ph.D. in Educatibnal

Administration from’the University of Chicago. She has ‘recived numerous
atis, among them three honorary doctorates, She is cited in Who's Who

Among Black Americans, 1977-1978 ‘ ton _—

.. Dr. Billie Slaughter : N
Dr. Billie Slaughter, program administrator at Fducational Teéming
$ervice, Princeton, New Jersey, has worked as a community college
instrictor, progiam analyst, school psychologist, and gurriculum super-
visor/program consultant-in New Jersey and Pittsburgh. In addition, she
“has gerved as a-consultant to various school districts and universities.
Her scholarly writings and lectures focus on teaching test-taking, skills.
Dr. Slaughter earned her B.S, M.A., ard Ph.D. degrees at the University
- of Pit\eburgh.

-,

- »
Y

Dr. Williap B. Thoims | c ,

. ‘ . -

-

Dr. William B, Thomas is an assistant professor: of Foundations- of
_ Education at the University of Pittsburgh. - He previously worked as a
public school teacher, university instructor, and af®istant professor of
English. .He has been a Fulbright-Hays Fellow in Belgium and Denmark .
amd has served as consulfant to Xerox Corporation, ’yhining personnel on

- - 5
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. THE ROLE OF THE SCHOOL+COMMUNLTY IN
CREATING POSITIVE LEARNING EXPERTENCES
- . ' * pr, Barbara Sizemore ‘
. s \~,-* o o - .

When we're tal}ing about the rQ&E of the school community in creating

i

[

the learning exberiences for what.I view as the leaé&dnantagec‘i in the

-

school system and the group that_comprises the hylk of .the discipline

;—"g;oblems in the school system, we are really talking about two ina&%quate

x

structures, the school .and the family in many instances. ‘g\

Now the achievement function in the larger society—-this doesn't mean

that they aeed to be "this way, I'm-just telling you what often tiges is
- e ’
the fact--the achievement function in the larger society, according to

White, Anglo-Saxon, Protestant norms, is executéd through tlie academic and

technological means. But for Black males, the means are largely elsewhere
such .as in sports, athletics, entertainment, or crime.‘nﬁecause culture is
= [

the suﬁ\of tWeartifacts and substance emamating from the struggle agdinst

» these values accompany Black males to

-

'natg;e andrhther‘men for s

schopl where a part of socid; ion goes on.

1Y -

. .. ' .
Now in school, the norms are completely alien to the groups from

[y ‘ ] R
which thi% child comes. In school, both verbal and'physical fighting is
. [} ' .
discouraged. Sports are insfgnificant'until secondary school, and thénm,
\ 4
frequently, academic Q{iteria governs the ability to participate.-

Additionally, the scheol expects the family to function as an adjunct

LS

teaching facility to,accompiish whatever the school fails to du, which is

conaiderable. o

»

Resources, status, and power are usually unavailable to the Black

*
z N -
L3
4

Z

amilya ‘That's the one from which the bulk of the discipline problems

+
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. ’ issues‘ dealing with minority. hiring., Dr. Thomas received his B.A.

from Illinois Western University, his M.A. -

Buffalo,
education gﬁ

His publicatio

'

3 from HamQton Institute
* (Vigginia), and his Ph.Q. from thk State University of New York at
and research focus‘con the history and

minority groups in the United States and Europe.

' Mr. Harvey Turnstall ’ ' N
’ ’ L M. ﬁjrvey Turnstall is supervisor of the ESAA office for the
Charlqtteaville Pub%}c Schools in Charlottesville, Virginia.
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. come. Therefore, the family s ﬁbility to perform up to the expectations T

4
of the school is generally lmited This leaves the Black thild " both

. . e

. boys and girls, without the support service supplied by more,affluent : ‘
’ -~

families, For the girl who is expected to be docile, obedient, nurturing,

and responsible, the rules,‘?regulations, laws and orders, and 'standards of *
’ - . . -
public school are expectantiy 'eonfining: But for the boy, who is expected |

(4

to be self—reliant and high achiei[ing, the pastﬁ&five-day atmosphere of -
the schools is not only eonfining but stifling. The fifst dilemma that Black

males have in puablic schools, therefore, is how does %ﬁe conform to the d ©oh

L1 -~ . 2

I . e _ i -3
Monal standards which oppose those of the community from which one

comes aﬁd in which one must'struggle to survive. Moreover, generally in

elementary schools, the teachers are overwhelmingly female and often incon- .

versant“with what the male eg.pectations;are. How does one learn to be super—

ior in an enviromment where the infpr{dr is alone? That is the question. Now

-

+ I put it that way, and I kmow the women here are going to resent that. But

w M

o
I tell you I put it that vay so ' that everybody could understand what the

. " institutional value of male superiority means to any, male in school and how

- . »

it causes thd§¢ dilemma. * : . .l

It's not that I believe that this is true. Please. In fact, this is

v

the view of the student that I'm trying to get before you. The view of the .
‘student is socialized becadse &f the—cultural, institutional values. In
other words, these students, wou dn't Teel this way if we didn't tead them

4 - S 7
to feel this way in both family and the schools. And wome,n\%o this_ as much
. & + 4 ~ # h

‘a‘symen bec‘ausei. we are thesmothers, and we are the first ones who teach these

‘l

male expectations. Unfortunately, I see the enemy and the enemy is us. ___

e '
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. In“avddition, there has been much research on this, but we have
5 o, . - .
consisteftly ignored it. Harry Morgan at Syracuse Upiversity is asking
rd ‘ 1 - -

questions about the relationship between the cognitiveﬁ development of boys

— .

’and the accelerated psychomotor development noticeable in African and _ . )

~
.

[ . African~American neo mates. What does this mean for the passive and sed-
e;ltary envirorment of the publjc schools? He notes that Africdns and Afri-

can-American neo mates, these are newborns, manifest a higher rate standard
; e ~

R of psychomotor development than do their European counterparts. Also in
* -

éthletes, there is a greater aptitude for Blacks to be able to perform a

psyc‘»o;;;tor feat simultaneously with a cognitive act than their White

counterparts because publig schools do not design’' curriculums ‘for the cul-

“ JR—

.turally diverse population. And actiorés and ‘talents of Blacks do ﬂot courit
N < * ‘ .
- toward the design of learning prescriptions conducive to their use.
Horgar; says that Black people have a cognitive style which seems to

require a more active interaction with the learning envirodment than that

needed by their m\ite counterparts. Too, a top performance demands a

-

compatible interaction between the cognitive, that's the information process—

3i§1g, and the moéor, the physical power’ to it. And these demands need a \
rd R -

circular reenforcement from one demand to the other in the teaching-learning

R P .
- environment. That's if .yau want top performance from these children students.

-

He charges--this is Morgan--that it is no coincidence that Black athlefes

* arg changing the form and pattern of the major sports, basketball, football,

L]

and baseball, because of these phenomana. And youfremember that I call

] these war games, right? And rememb\er‘ to connect that with what I told you

-

in the beginhing. +

-
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‘The Rassive, sedentary envirorment.of thc Americah'public school is

disadvantageous to Black males who must be aggressively involved in the
' ’

, learning activity. Now for those who do not have the neqd for this, of .

course, the public school is not as:stifling

Black ma}e students seem to need-—the majority of them-~to act, to be
iy .
engaged to be.doing while learning. And teachers need to undexstand how
to present procedural knowledge concerned with téaching the learner, how

to do spmething which demands a cognitive act and a psychomotor act simul-

taneously for top performance.

Y . e

.

Another differencg!benween Black agé‘White students ia their language

L

usage.

English.

administrators on this pa¢ticu1ar question.

today.

Black students, many Black’ stadents, speak a d1alect called Black
7 %k

"There's a great division among Black educators, teachers, and ¢

ButMgany people, even though they dlsavow it, will admit that the

It is a controversy in the field

students do*speak it.

&

Geneva Smitherman suggests that certain characteristics of Black

o » 6/7 kY

i . .
English could, bs used to teath Black students gtandard English if it were

first accepted as existing and {f teachers understood how to use it. She’

—

-

says teachers need to learn how to use what the kids already know to move

them to what they need to know. Smitherman finds that, if you genuinely

5ccept as legitimate the language and culture the child has aCQuIreJEby the
\ .

time he or -she comes to schocl, it follows that you allow the child to use the
lanéuage to express himself or herself not only to interact with the peers in
the class but with the teacher as well. Now many teachers get confounded.,

The sources of the placement of students in some centers stem from a mis-—

understanding of the message that the children were conveying to the teacher.

.i “‘.fs i' ;,
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For instance, the student came into the class late.

said to the student: why are you late? And the Student said. none of your
business. y

-

And the tgacher
The teacher immediately.said:
ever.

- Out.

Dovn to theénffice or what—

Now. if the student were coming td the‘class for the first time from

home,, the teacher had no opportufiity to communicate with th
the problem. ‘

?

tudent about

The teacher can safely assume that it was not her Fault that
J

the student had a problem. That's first.

You can safely assume that.
teacher had neve§ seen the student before today. That's

The

s unless the teacher ~

had had some unhappy altercation with the student the day before.
*

?
And of
1

course 1f the teacher had and had that history in mind, the teacher certainly

-

?
shouldn't talk to the stude%t like}that coming in the door. Right? So what

-

*

we haye here is really not a problem between the teacher and the student except
student come in knowing the student has a problem because hé's late.

that the teacher makes it one by being hostile the first time)ghe sees th%’

Now the better way to have handled that would have been to have made
the assumption that this student is late for some reason and thén to have
tried to find out what that reason was at some other time.

P .

o i I'm saying that
teachers don't really understand how people communicate messpges to them
T

when they're from different cultural backgrounds. /

-

Smitherman urges edficators to use the call—respgnse dynemic integral
to the communication system of Black English in an interactive way when
teaching BlaFk'EBIES; to facilitate learning

cannét ledarn in a‘ﬁaes;ve way.

those Black students whbo
How call~

* <
impor'tant.

%
ponse involves a leader who calls
the message to be disseminated and the respondent’ who delivers the .response.

Now an understanding of how the-human being interpret’s messages is also

L]

4 18 ‘ -
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For instance -we.use call—response‘all the time in my culture because
. it! s used‘at church ‘where the minister says a message and the audience re-
sponds. . You hear Jessie Jatkson use it all the time. I am somebody. You
say: I ant somebody. I am somebody, and Yol say: I am somebody. That's wha2<
call-response 1s., If teachers don't know how to use this or how to interpret

R these messages and they don’t know how the student 'interprets these'messages

, that they' re giving, you have the possibility of conflict and misunde;standing:

aIWays existing in the teaching-learning environment.rfek— =
Let me give you one simple example. VWhen I was a principal at an
& elementary school, I hao a teacher who brohght child to me. The teacher
said that she wasn't going to have the child in her room any more. She said
. thﬁt he was just too impudent and she didn! t deserve that. She had done

everything she could for the kid, She had been nice to him and brought him

. c}othes an@ all that stuff. She wasn't gbinéﬁto,be botherei with this.kind __
of disrespect, discourtesy, and attitude. Arrd she said: so' if you want him
to go“to school, you teach. him yourself, She dUmped him in my office. Now
of course, he had tight jaws, He was unhappy. And he didn"t 1{ke her either.
He had a lot to say about where she was coming from. He thought that I ought

¥
to gkt rid of her because she didn t like kid34§nd she was crazy. We sat him

= [

‘ out about two or three days. e

uw
M

— ) ! -
- X\ When they both cooled off, I said to the teacher: well- I'm really not
understanding what the problem is between you and thig kid. I know how you
both feel aboutg each other, but T don't know what is really the problem. And
she said: well,| the problem is that he doesn‘t want to do his work in school.

\ * ¥
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" 1 asked him a perfectly legitimate question and ever&body knows the answer. ’

~ »

to the quest%on. He was just playing. He was just plain impudent. I said:

who is the sixteenth president of the United States? And he said* your mama.

¥ .
I don't waél to worry about this any more.— 1 want you to understandﬂthat this

‘ -

is the last time that I'm going to be bothered with that foolishness.

. ’ ! -
I said: O.K. It's all right. But it really doesn't tell me what the ‘

-

pr;blem is.
I said: What I need to know is why would he say this to you? ™Apd that's

the only way we're going to resolve this thing with this kid, to find out why -

did he say this to you. So she said: well what_do you want me to do? So °

ey

T+said: I want ydu.to do this. I,Qagt’yeﬁ-to just take him into your room

—,

o

and just observe him for two weeks. Every time an incident happens, I want
you to txy to kﬁow what happened exactl& before it and wﬁat happened right

after it. Then-we'll trf to resolve the problem. She was to report to me

¥

the next®time anything occurred. .

E]

The school had 1,470 children in it. 60 percent of my children were

born in Sun Flower County,*Mississippi. We were in Chicago, Illinois, however.

{ .
I had it on my calendar, but the teacher did not come back. I saw her in the N (x
- -_ -

hall. I saw her all the time. One day I remembered when I saw her and I said:

‘He}f’ yol.g were supposed to cdhe back to me when anything: occﬁain_ with this
kid. But you didn't. And she said: oh, I figured it all out>—#nd I said

well  tell me what's going on. . . )

She said: well, it works like this. You know this girl? I can't _

e
-

remember her name. Well, she:§/én.the foom. - He likes this girl. When I °

\

take him by sarprisq and ask him a question that he ien't prepareéifor and

can't remember the answer right away, he'll say something impertinent because
- , . ‘ .

. - 2;{ . ' )
7 . ’

iy 1 8 *
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. . .

it is better for him in his Felationship with this girl to come off, as a
. J B .

smart aleck who will take on the teacher.tfan a dummy. So, whenever I

take him by surprise and ask him something, he says something smart. And the

5

kids say: Oh, look at him. He's a smart dude telling the teacher off. If
he comes off as a dummy they will say: ph boy, is he d&mb? You don't know
nothing, man, On those day3>his image would be too 16;; and'so(he finally
foqnq out that hé would be a smart aleck most.of the time. She gaid: so now
I know not to take him by surprise. I give him clues as to what I'm going

Y R

to ask him. Then ﬁe can get ready and give me the right answeré; Knd she
. 3
,said: things have just worked out,beautifully ever sin?e.
So those are the communication system? that I'm talking about, the

kind that need to be eétablished ﬁetwebn teachers and learners. The:teachér
has to understand where the kid is coming from. The kids have t% understand
where the'teacher‘s’coming from so that neithér is taken by surprise and makes
the other feel bad. It's a personal feeling'th;; the teacher ha;: It's a
personal feeling that she has when a kid come; in and she asks why ‘he is late ‘
and he says none of your bg%inesst It hurts ;er feeliﬁés. So then you get
agqhoie th;né\pf affectivé domain set up there bétéeen the teacher. Teachels
need to learn to';ﬁclude the learner in the learning, in a positive wé}. ' _

“Now Smither?én also has a lot of other éechniques sgch as/peer group
tutoring, rhymes(gnd rhyming patterns, and to;es and_semantics. All of,the;;)
are uged by Black males in their_speech. If §ou just éake films of Black

males talking to each-éther, you gee a process of interaction even if you just

don't know the word3, The action is in the way that they respond to each

other and also in saying things that require an answer. Mﬁn, did you see?

* =
.
>
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Sure did. Man, did you see? And that kingsof thing that goes on until there

is an {rteraction between the two who are commdhicating where both of them

are actors and not one is an: actor and one is an object.
. . s . .
Black students have other strengths also that I'm not emphasizing in

teaching—learﬁing environment such as in music and art. The ability to

reduce sounds with musica} dnstruments or with the foice should be used in

) 1
ways to facilitate learning the other symbol systems. Now there's a lot

of controver%y among the Blacklpommunity of teachers, adminisprétors, and

t .
educators with regard to that, There dre some who feel that that's a racist ’

+

. . ”
. . implication when teachers think that all Black people can do is to simng or

dance. But that's not what I'm talking about although I think the develop-

| ment of that talent is cerfainly necessary. ) ! 5 i

I'm talking about in addition to that.s I'm talking about ir addition
’f&_ﬂfl ' - -

Eo knowing that you have a future Stevie Wonder dn your class, in addition to

—

. . .
. just being alert enough to know that, there is also the possibility that this
talent, can be ugéd if you'd learn one symbol system to transfer to another.
If you have a talent in notes and images, it can be transferred thraugh ‘

numbers and words if teachers just know how to do it. The ability to repro-

. ) ’ ;
duce images is related to the ability to articulate thoughts in words. An

additibnally,%ﬂusic nd art involve action of psychomotSE activity. GSo the

» ‘

=

’frequeﬁZ?'with which Bchool boards chop music and art tells‘you something about

. the need of thét to thé minorities on whom the curriculums are normed. See?
* i s d N

-
-

A1l right. Because these accommodations to the' Black male learner are not*
N . _:' ‘ot - 3
S made in school, we find him disproportionately among the suspended, the expelled,

the disciplined, the juvenile delinquents, the dropouts, the é;aﬁggearners,




. b
ghd the mentally retardéd. The Black male in elementary schools and primary

schools is especiigly vulnerable. ¥

%

When I was a third grade teacher in Charles R. .Drew Elementary Schpol

. in Chicago, Illinois, #n 1957, I finally realized that there was a' problem.

I had nor come ‘to what I am now, bdtkI aas on my way. That was my start.

I went to my principal, Byrbn Mayer, who 1is now District Superintendent there
of Districg 27. 1 asked him Eo give me a multimodular group, /ﬁe satd: it;s
Jmpossible to give'you'a multimodular groug in age, grade, angd seructure.
Barbara? why are you asking me to do the impossible? And I said: i% is not. *
lhere must be -some way that I can have a group of children who vary in age

from 6 to 12, And he said: I don't Know what it is. When you find/ﬁr;ut,

you come back and you ask me specifically. . . i

- 7
~

I went‘home,and cried on my mother's shoulders. As you %now; people who
are not‘involved in education are always kind of perspicacioﬁs., She said: I
know. how you can do it.” All you have to do is go tell him to give ;ou rhe
kids that the other teachers do?f; w%pe?‘ I said: that's ity Mama. You got it.
So I went back to school and.I told Mr. Mayer: T know how I.can get the
kids. All you have to do is circulate a memo to all the teachers and tefl

LY

them to give me two kids rhey dop't want He asked: are you serious? And

H

I said: yes, 1'm serious, He said- you 're not only going to get all the

discipline problems, Barbara, in the school but the students are going to be

[mﬁi"

all boys. Well, I had n't realized that. "So T said:- well, 0.K. Give them

N »

.to me any way. . ) . .

I got 28 little boys and 4 girls. Now df‘coprse the four 1ittle girls )

_ Jwanted to get out'of there the firstﬁperiod. They said: how do you get out

+

of here? What do I have to do to get out of here? Theyuset themselves down

v
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pronto to do whatever I said do. If I had said walk up the wall like a fly,

I guarantee those little girls would have been trying to get up ‘there. -So
. ‘ " - A

within five or 'six weeks, they were gone, the four little girls. No, no.
A
One little girl' stayed. -

So T had 28 boys and one little girl. I had them

for about two yeafs. A’ , . {
Now this was a very interesting experience for me; which I m sharing

~ . with you, because it changed my relat:onship with the other teachers.

Fhose
teachers would say!

u do you need éﬁy}sﬁpplies? Do you need anything? Can I
- L

do you a recess duty’ Is there anything that you ne?d° They wanted to make
M

sure that' I was happy so I would “keep those little boys 10 there and would

*

not get dlscouraged with what the teachers called Barbara' s;experiment because
-3 | ) g}ey didn't want to have the boye back in the mainstream of regular'education.

The other thing that chanéed within the group that I had was that the
.chtldren felt wanted.

i

luﬁ‘\[\”
!

When they first came, they asked:

-

. room? I said: you are in this room because I asked to teach you.

#
i

why am I in this

by

I wanted
to teach you because you have some special things about you that I'm int&r-

, ested in learning. And I talked to each*one of their ﬁérents in their homes.

| No, some of them IVdidn't. I talked to them on the telephone. But anyway,

I contactéd each parent to tell the parent why I wﬁhteﬁ to teach his child

: or her child. - ..
\-/ 7 - : -
. * Thus, when the other kids said: what are you doing in there? They
. said: because Miss Sizemore wanted me, that's why. That's why I'm in thege.

The other kids wante&fto know.

One little kid came up to me and “Baid: Miss

Sizémore, what's so special about him:

LY

You got him in your room. And so I :

iy told him: he knows how to do whatever, whatever, whatever.

Immediately,




£

~

.

/ . B s
I tried to see what there was about each one of those 1i€t1e boys that was
F

Now the kids a1ready knew who they were. Every—

unique and that was special.

body already knew who they were. But they didd'*t know.these other things about

' . -
L3
.

them. .
And the other thing that happened that I think you'll be interested in

T
-

is the difference in their behavior aof the students who came to me fron the

upper grades like ‘6th, The school wentaoniy to sixth grade, So the sixth

and fifth grade boys who came to my class lost their audiences, especially

those who were the clowns. They lost their audiences. The little kids who
what's your problem, you "know:" Teacher, he's
crazy. Do something. Kili it before it multiplies. So the;gidé lost theiry

were in my class said:

appreciative sixth grade,audieﬁce that clapped and eaidi, Oh. Let us see the

teacher get behind this one. You know, They lost all of that so Ehéf/the

appreciation'for them among the peers was gone. , They had then to find some

other way to satisfy that need, which put me in charge because 1 had to pro—_
This was the

vide that for them,‘which 1 did by creating a peer group model.

first time that many of them had ever’had thegexperience of teaching somebody

.else something like teaching somebody his ABC s, teaching somebody his 1 2 378
T

you know, those kinds of things. So the turn around in the children was very

obvious. _ ‘ :

L4 -
Now the other problem was what to do about this need to be aggressive o

f

and self-reiiant and unachieving, Of course, that was exploited through the
-1

" Thoge boys were-the best in the school -~

p

war games, just as in the community,

n pla ing*basketball and basebali and- whatever sports the little school
Y

provided for them tovplay. I got equipment for them QL play team games during




% . S
) the/gecess period while the other teachers iet the little kids run around and .

do whatever. there was to do in their imaginations.
/ N
- Aé* - I structured this for my group so that they could express theiryaggres~'

“sion that they needed to in order to fulfill their expectations of the male

s role that came from the commuﬁ?ty and from their parents. . T

i ® ’
"2 ; s M hd
s v 588
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~, Now Jackson and Harris found that some Black students reacted to the
, ¢
“racism that was rampant in some desegregated schools. And I'm always ﬁnhappy

S about the fact that we refuse to face this, that many of us who are educators,’

. . .2 .
. teachers, and administrators just will not admit,, even in the face of blatant K

“' overt evidence, that we have racist practice in our schools. You can’t get !

¥

some principals to admit that a teacher is a racist teacher when the evidence

fbefore him is clear to sg§§§ I don!t know why we have this problem in making

- =]
oy

' this judgment, but we .do. -

€ - - = ‘. &

Now Jackson and Harris say, when racism is unrecognized in the'practices

*

S ) of the school, then the Black students drop out. The problems for Eraék"

students, according to\Qenneth Clark and his research inevitably revolve

4

‘around discipline, learning, and self concept. And Black males are found

. y . .
B B o disprbportionately among the victims of the final fallout, - . G ' ~

“ * Now I think for parents and the family, for the cqmmunit& and for the ™

»

school we have to think again about ,our definition of disciplin%. 1 really

. think that one*bf the reasons ve 're on t ;ﬁ“

¥

ong, track is that we have the

-

wrong definition. 'And yqu know that, once you define something, then you are

] r - B

% . congined by that definition. I<aee discipline as neither obedience .nor punish— .

A

ment nor reward, I just see 1t as the routinized behavior which an individual

- . ‘ = 4 3

o - adopts to attain a goﬁi. This is what I tell all parents or most parents, in

- » 7 -
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(/// secondary scigool. When I was a p¥incipal at Forestville High Sch:ol in -
: —

* v

Chicago,,Illinoisf my parents had problenms, niore problems, in directiné their
-, male children than they did their females espgcially aronnd the ages 16, 17,
and 18, the school leaving pexriods They would tell me things 1like they don't

- listen to me any more. He doesn't listen to me any' more. He listens to his
-3 } - .- ‘ . .
friends, and they tell him what he should do. These- little groups in many

high schools cause the majof portion of the problems. M .

When an institution classifies a student as a discipline problem, there
- / ) . t'f - - 7'_‘
is generally a conflict between the student's notion of appropriate, behavior

. “and the institution's idea 1ike carrying books home or being impudent to the
teacher. How for~the panents, b? that age, by the school-leaving age, the‘

, parents have set up an interaction oattenn between Ehe child and.the parentsh

“that has confused the barents' expectations. Generally}soeaking, Dr. Jose;h

King of Indianapolis, a child psychiatrist found that the adjustment of Black
males was better in school when the parents had set the boundaries and the

. child knew what to expect fnom the parent, He said it didn't make nugh diff-~

erence if the parent were petdissive or strict as long as!the child knew what
ithe expECtations of the ﬁarent were: It nas in the situations where the child
N was confused about what the parent expected’that\the child turned more|to the

peer group for direction. What Dr. King was suggesting to parents was that they
be sure to define the boundaries »for théir‘child.: If the ch{ld knows what is .

goiné'on, confusion might not happen. 'So, the child knows what is going on.
- I suggest the same for teachers and principals.es "

)
A

- Many times, according to Kemmeth Clark, students aée searching for

recognition and respect as the goal. Ebr instance, when I was a, 1itt1e gitl,

L T : ~

I ;emember I Went to school to play. I lived at home wibh nine adults and no

H
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children. They all went to Indiga State Teacher 8 (:o'.l'.lege,~ They all taught
me when I’ came home and took me up there for tests and experim.ents.

Whe.n I went to school, I was three and a half years
I could read and recogn:l.ze~ my name although I’ couldn't

And T talked all the time in school.

o0ld and I could read.

L4
played teacher with me.
spell it, T didn't peed to learn that. I went to play with all those nice
And Ogle said this morning--she reminded me of a lon; history-—tellin

little boys and girls that were there.
Dr. Thomas that Barbara Sizemdre talks mpre than anybaody I know in this
I have been doing that since I was three or four year old.
And this

- And she's right,
: That s why lJ‘. went to school. I had beautiful report cards. You should see
them. My mother has them for all the years Itve been in school, And on every
. one of them except for aho;: four I have a D or an F in deportment.
was merly for talking, I just couldn™t help it., I knew all the work. But
‘ , i I got more whippings .at school. In those.days, when I went to school, if you
- .got a whipping et school, you got one when you went bad: home. I got more ‘
‘ whippings for that one thing that I just ccmldn"t do anything about it, It
B was my way of getting recognition and respect from the other little boys and M
~ girls and for getting the experience that I needed_on how to make fr:l.ends and
~F how to be frieﬂds with other chi'ldreln because T didn* -‘I'Aavé:::body at home, . ¢
) . ) . This is what one does, - ‘ ‘ . " .
i " Now students :::;xe tol school with se kinds of needs and those kinds
of goalsg And you can't sit up : ere and exp‘ect them mot to want to meet
them just bec&use you want.-them to learn something else You‘ve got to underﬁ .
. atanthhat this nee féfthe student for recognition and respect is just as
strong as Sﬁ!"z need_to teach whatever you 're teaching‘ Now things would be
R C .
. - B t = - - )L15, _29 ’
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better if teachers saw’themselves as teachers of people. It would be much

- L -

——
better if we saw ourselVes as teachers of people, but we don t. We see our~

selves ad teachers of kindergarten or first grade or eighth grader or t;ig—

onometry oOr algebra-or Caesar or whatever. And we don't see ourselves
as teachers.of huﬁan’beings. Andfge:we then occupy our minds and our plana
wieﬂ teacﬁing first grade even though ﬁPbody might be 15 fiwst grade in the
room. Tﬂat is unferténate becduse it leaves us not to take into eonsider— J
at*pn the needs andsthe goals of the children that come there. .

Now you remember I told you the definition of discipline. {% is the-

i

outinized behavior which an individual adopts to atrain a goal. Right? All

right now, an indiyidmal has a goal in mind. He or she wants to go get it. ~

i

. T ;
's say\it's recognition or respect. And let's say the institution

Right?

has a goal student complete 23 competenties beferé,he or she gets out

=of second grade. Now the need for recognition and respect for this student

. cannot come through’the achievement i@racadeﬁic area because he is not either

the brightest inxrhe éiass or the dumnmy of the class. He's somewhere in that

*

middle, let!s say, somewhere in the middle.’ This is the group that the

-

-~ ‘Q - .
teather very rarely recognizes. Studénts“get recognition from teachers and
3

principals if they re ‘the best or the worst.
.

Ask any principal in this coun&ry. Whom do you know? And he can»
name thcse two groups of people. Princ§bals will tell you: Yeah I know John.
He's in my office every &ay.- I know Jéhn well.: Yes, I know James. He s the

brigh;est kid in the school. But the middle is what gets lost.

Wl

L]

And so if you get anx where from 80 to 50 on’a paper, your name may

3
4

. ne‘er‘be called. - Yﬁu may not get an award from anyone. No one may ever say anything

yoof " - ’f . N -
. Al
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about you. And you just become the fifth grade Maybe the people will ad-
dress you: would the fifth grade please stand. All right. Who 1n,tha~hell
" is the fifth grade? Would the fifth grade please stand. And soégou.are a pirt

of that enormous mass of fifth grade and nobody ever recognizes you as any-

hd >~

;bod§ or any person. Right?

" s»And so this need for recognition and respect then becomes {gore driving.

*

‘The more you are a part of thisAnass of anonymity the more stduggle to get

L .,

known. And you have only two ways to do it nowk\remember. You can make 100
‘..Bor you ¢an go to the principal's office. Those are your two ways to get recog-

nition. And remember, we set that up. The kid didn't set it up. We set, it up.

A

Right?

S

P

N L]

Now if the kid gravitates toward going to the principal 8 offlce, then
we run to. the family and say: hey, you all got a problem. Right9 So run

- : 7 -
fup here and help us. Instead we should be dealing with theifamily for all of
“7 - ‘ﬁ\

“the children 811 of the time.

Now Clatk believes that recognition and respect cannot occuw without
2

legitimation, which is the process by which behavioral systems are recognized

and respected. Clark saysethe £irst stage of legitimation 1is recognition or

-

the condition in which an individual identifies the existence §f another by

. - -

paying attention to him or taking him into account. The second stage of the

!legitimation process is respect. This ocqgrs when an, individual identifies

/ with another by sharing his definitions of his behavior, sharing his assess~

“ment of his behavior, and sharing his explanations for his hehavior. The denial

of recognition and respect forces the Black student to develop alternative

m

sgoals for self actualization. Therefore, the missing iegitimation denies learn—

e e et g e e —t e e = -

, >
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1fig strategies-and methodology compatible é&th his own learning styles and

, approaches. The Black male does not ledrn as fast or as much academically or

cognitively as his White counterpart. These are problems that exist for the
school community.

In creating positlve learning experiences for these_ youngsters,

it seems to me that a coalz.tion between parents and _schools could go on more
effectively to deal with tbe needs of these children in a more constructivefyay.
’ J My ?ug?estlon to the 'school systems that are desegregating is that 3-rou
set aboutgto form this coalitich not jyst for jthe best and the worst 11; your
schools in the,cor;t'inuum of discipline but for all of the children. ‘

Audience: Would yo?please give us the reference from Smitherman?

. Dr. Sizemore: It's Geneva Smitherman.
S'i’,

The name of her book is Talking
Y -and Testifying. Talking, @d Testifyinpg.

' Geneva Smitherman .

»

Audience.. The issue I would like for you to address is the one that: s
related {o tracking, ability. group.inés. You talk ‘of your 28 boys. . What® are

some suggestions you might have as to how a school might address that kind of
#

geed but avoid the difficulties inhereat to ability grouping?- :

=

Dr. Sizemore: Recently, 1 wrote an(article ca.lled "The Four M Curriculum”

*

which was published in the Journal on egfe Education, the summer quarterly,

vhere T outl}ned what I thought were some promising practices for addressing
this problem.

i

The four M's stand for multicultural, multilingual, multimodel
and .multidimensional. Now most of ygu know what multilingusl and multicultural
‘mean. ,I'm going to skip those. 'I'm' going to make an assuﬁption that you do.

Now Jook, if you don!t, would you read the article?: O.K. 'Iig‘l go{ng to make .
- - { .
. . ¢ -
t:haté assumption so my answer cansbe brief.

Multimodel means a family groupfng. It means haviﬁg childrerd and
\

‘students of different ages in thé ' same group for instruction. Multidimensional 5
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means having a variety g_‘fA teaching, learning approaches, and strategies that
deal with the variance and learning styles that children bring to 'school. We

have -4 ten’cl’ency to be one style teachers. . In other words, we teach with bjoks.
\

- ¢

Hany teachers, unfortunately, if you take the ‘book away from them, don't know

what in the world to do. So the book is .the crutch for them, and they lite,r-

4
- [ -

ally teach the book. : ’ . "

’

That was one of the prob]és we tried to bring before the court in Deborah
P, vs. Tarlington'in the Florida court. We tried to show the judge that what
- 4

was being taught in schoel was mnot what was finally tested and that the children
‘ !

were being penalized because they were tested on what was not taught. ' Now
the judge: who r;ally wasn't a bright light, tried toA grapple with theghrpblem in
his court‘order. If any of you read the coirt order in Deborah P. ys Tarlington,
you saw where the judge tried to wrgs}:le;with the issue,‘but, because he was
not the brightest jt;dge in tHe world, he couldn't come to gny terms witb. it.
So he just\ft it and said: there's nothing wrong with the tests. Now we .
intend to pursue ‘this lé(.tigation to get it up f:o the Supreme Cawft in order
to gshow this problem. You also know about the San Francigc; court case op. the
T 1.Q. .Now what we are trying to\/;‘l-g is to iﬁ?élid‘ate these ;:est as t}aj;s of
la‘belmg students and placing people in groups outsi&e the mainstream in reg~
ular educatian. So a multimodel group vill do several Tthings. -

- " One thing that it ‘wﬂl do will be to force teachers to deal with human

variation. Right now, a teacher can assume that e:verybody is first grade,

wllh

which all of us know is a mistake, becatse you can have 25 children in firsi:
4

grade and none of them will be in first gradeﬂ That's a norm that we call

‘fi’rst‘grade, Teachers get the wrong impression about the group that's before

.
£ - B
s
v -
R - .
.
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\ Q
them. In fact, it's a wrong impression that you can teach a group. You can't,

-
You can teach human beings, individuals. But yqu can't teach groups anything.
! €

o

It's thé‘individual that's'the unit of instruction. We have to create a kind
of instruction that wil® make teachers understand this and deal with it. So

that's the first advantage yéu get from & multimodel grouping.
" The second advantage you get from a multimodel grouping is that the

teacher is no longer the single model. You've got a built-in peer group

L3

’ modeling structure there that you can use in order to reenforce learning.
The person who instructs;?aarn as much as the persoﬁ who is instructed. Any
she teaches a

The teacher can't

teacher worth two grains of salt knows that, everytime he or
, .

= T,
table of nines.

student for whom something is difficuft, the teacher learns.

help but learn.
S
"I had a little kid once. I was trying to teach him the
4 1s 36. You know.

At that time, T was one of the dim lights. And so I had him do the 9 times
1. And 9 times 2 is what? And.9 ;imes 3 is 27. W¥Nine times
it 100 times.

The whole 'silly hit. Then if he missed one, he had to write
He hgd done'lhis so much that what he did was that he wrote all his nines down.

He wrote all the nines. Then he wrote all the X's, all the X's down. And

then he wrote'sz\l, 2,3, 4, 5, 6, 7, 8, 9. Then he went over and he wrote
;Z and 1. He had been giyen the 100 ‘times s0 much, he had

written it so much, tHat he recogngzed.the pattérﬁ of 8 and 1, 7 and 2, 6 and
3. He said: you know what else, teacher? They all equal 9, 8 plus 1 equafé 9,

9; 8, ?,’.’63. 5, 1*, 3,

7 plus 2 e%uals 9, 6 plus 3 equals ?, 5 plus 4 equals 9. I didn't know that

myself. So any teacher, any teacher who is invol

-
~

-
i

34
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gif with the students learns.

x

S

éamething. ’ _
If you're not léarning anything from your students, you need td ask yourself
1 -

e

L]
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some qugstions.

¥ P

You realiy do. You need to git down, you and all these teachers

’ T .
who use the same thing. This includes university professors who use the same

notes for 25 or 30 years. Tﬁey‘ve got a problem. The teacher has a problem,

not the students. The teacher has a problem.

And so this is another built-

in attachment, peer group instruction, advantage rather than attachment.

The other advantage that you have is that, where you don't have an age

stratification group, you limit discipline‘problems.

an audience and you're 12 years old, you ha

1f you're going to have ’

to understand the six year old and

the five year old. You have to know what is_he going to laugh at, when is

"he going to turn you in, and when he is not. This is a real problem for a 12

B

year old, that the five year old might tell:;—ghe five year.old has to go

[N

)

through that "I've got to tell the teacher everything." So when the 12 year °

Vs

old goes into the bathroom or just does sbmething wrong, the five &ear old |

-

_will say to the teacher: do you know what he's doing in the bathroom. So the{

12 year old has got to communicate with the five y€ar old. I'm not sagiﬁg

the 12 year old places confidence in him, but he has, to do something. The 12

year old has to allow the five year old inté the group in order that the little

kids will support the 12 year old when he does wrong. It takes time. It all

*

4

” takes time. This gives the teacher more time to understand what's going on.

That means the teacher is going to ‘understand the dynamics that's going om.

And the .teacher learns the process othet than by what she says.

- Also the next advantage is that you need not be the, only one who has to

stand up there and talk #ll the time. Most of the kids will tell you the teachex

. 2
talks all the time. So let me tell you this. I learned the haxrd way. When

I first started teaching school, Iﬁwas-;p?;ﬁére. I was teaching some bad English,

U
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. you know. And everybody was sittifng there looking at me. "No one could have

. told me in a thousand years that I wasn' t communicatlng with those students
and that those students were not laying on what I was giving to themd. Their

ears were right in my mouth. Here comes my principal in the door. My naine was

Lafoon then. And he said: Miss Lafoon, could I see }ou a minute? He came in

- ~

and interrupted my class. So I went out there very irritated and said: yes,
what"i(s it? He said: all of your textbooks ar¥e out on the front lawn.. I-

: couldn't heiiew;e it. I gouldn't believe it. I ran*gp, the window, and I just ]
couldn'_t'believe it, There were all my English books spreadf out there. The kids
had slipped them across to each other and had -thrown them out the window while

. they were giv:.ng-me the heavy attention, you see. This is hecause I wasn't o -

’ ~

into it. T didn't know the dynamics. Anybody in her right mind who had been

3 teaching schooi three years would have known that the students were too quiet,

-

éthat something was wrong. Stop and look. Get with'it because something heavy

. - i

is going down. But I was ‘80 green and naive and didn't know what was happen-

. ~ ing that I was out of it. Well, a lot of times this occurs. In a multimodel

i

group, )"ou are always going to “have somebody who can't make it because of the .
= £

age group, but the age group variance helps you with the discipline. Row those

are some o0f the advantages. There are others. But those are sgme of the

=
: : AF 24 ¢ !

advantages of the multimodel group. o T ey

¢ 7

Now multid:hﬁé'nsional, vhich has to do with learning style, means that N I
. ' some of the instructions that we used to have in teaching we need to explore
more, 1ike team teaching. We really need to stixdy team teaching because ve

. £ t
need large group activities for propositional knowledge and small group activities

for procedural knowledge. And you have to have a team of teachers,so that one ~_

3
4
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or two of them can take the largé group while one or two of them can work

with small groupsAOf chil@ren. )
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DISCIPLIRE
Dr. William Thomas
. ’ . T 77 -5

I have to say all of this to you in less than an hour. I guess I'd better
get started. I'm going to move away from this mike because I don't want anything
to get between -you and me. ’ ' , ; ) v

If you aré»looking to find the latest word in discipline and how you can

resolve all of the discipline problems that you’encounter on a day to day basis
in the schools, I want to disillusion you by saying that I'm not .going to p@table

to do that for you in this hour. As a matter of fact, if T had all the answers,:

I would be on the Riviera right now as a result of having written my best seller.

- What I want to do is to examine with you and perhaps to raise your level of -

consciousness over some of the very°critical questions that havé been raised

£l

copncerning the~area of sch%larship in terms of what actually takes place within

H]

a school to examine some of the assumptions that underlie our actions within the

*

" school. I'd better start By sharing with you my particdlar bias, to-let you know,

F

as they say, what the limitations of the scope are today.

-

I do this by an examination'of a preview of the sociology of the school.

- '

_Let me }mﬁfess upon you this fact, that schools in America are arenas‘of conflict.

The schools in Amefica are arenas of conflict. Schools are institutions which
o

respond to and reflect the snci_ty that supports them, the society that sanctions

them. Schools are going to pick up~ the activity that occurs within the larger
. *
societ)}. Not to recognize that fact and to try to approach the multitddinous

®

prghlems that we face within our schools on'a day to day basis can lead to
devastation, teacher burnout, early retirement, alienation, disenchantment, many
i

responses to this factg, We must come to terms with the fact that the/school is

= - ' * \ B e

™
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O
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;&isadvantage. Poor people he's talking about. And what we have to do is to create .

o

a place for conflict and that ye perﬁetuate that conflict in our day to day -

* .

-activity. We perpetuate that conflict in terms of what we do on a day to day basis.

Now, I don't know whether we do it consciously or unconsciousiy., 1 really do

N N /* v o=
not know. But if I 'm to believe my teachers in my courses, .when they write their.

“

papers and their analyses and the like, many timés they attrjbute that =~ .

conflict to an unconscious #t. If we go through' our activities on a°day to day ™~ .
“{2. . N

basis in this unconscious, in this area of unconsciousness, then it's time .now for

us to become aware of what it is we are asked té do and the types of responses ' .

. wh - ..
that we generate in fulfilling our particular mission. Now, how do we perpetuate

conflicts in the school? . '+ . - o o : ) T

LY

/ - . . . s
Number one. -Schools are accredited upon a contest mold. THat is to say

. £

that the American school system is based upon a notion that one achieves~spcia1

= _’
and economic mobility*through a contest. Now in England, -they do it through

« = - ‘; L4
sponsored mobility. They come into a classroom, they give kids tests, and they say:

w.

all thetgeople.whb are sitting on this side of, the room made high scores on the test

~and all of the peéple on this side of the room made low scores. .You are going to

Oxford and you are going elsewhere. Everybody accepts that as being legitimate,

i

]

natugal, and morallf;Ezght. We have a.different mold. We believe in equal ) =
edicational opportunity. Some people such as Ralph Turner have suggested that
’ . . L . e

that is.something of an illusion, that what we're.trfing to do is to get people

to accept certain practices within this contest. The people we're trying to

i

get ta accept the rules of the contest are individuals who begin the contest at a

]

the illusion that there is parity, that there is equality in this contest, that
EVerybody starts from the same starting line with the same equipment ana there-

fore has/the same opportynity to achieve the American dream. What I want you
, (

. -
L]

- M -
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to ‘do, if you will, as you leave t:'oday, is to reassess the notion of equal

L3

’

“to say. well damnit, I ¥id my part.

»

»a

)

..

L]

¢

-

educational opp_ortqnity because‘ it has become something of a byword.

-

"It has become

something of a-tra:nqniliier that makgs it very effective for, us, as educators,
o . P « .

l proirided .jou, "'with. the opportunity; _and, \ g

L because, you did not, avail yourself of the bpportunities, your faﬂure then is ™. 1

- , n -

something based upon factors that are inherently wrong with the iudividual. Biil
* f L3
‘. Ryah calls it "blaming the victim." ‘Now I o "not a bleeding heart liberal or any--
. - . { v
. thing ‘like that. I m just saying \t_h;t yo.u-will examine that nb'tion - in your

.- day to day activity as you ;hink about some of the things, some “of tﬁe. 'assumptions.

&

that we operate under as we try to cope with discipline problems - that what we sare .

faced with is a cont_:gst. ' . °- T T .

¥ .
Now, this contest extends itself into the classroom. Tegchens are asked

~

{ ) to- evaluate students. In terms of our role, if you will, teachers must  _evaluate
Teachers ake the gatekeepers and the sorters and selectors to
"

occupations that lead®to high prestige, that lead to pbwer, and that lead to wealth.

- students.

L

The decision is made on, the first day of school, in’ many instances, where an in-
dividual will end ﬁp in this whole process if we are actually to believe what actual—

The fact that weYoperate on the basis of an A to F

L4

ly takes» place in the classroom.

a

or E basis - high achievement A to low achievement designated by Eor F - *the £act

k4

_“that we operaje upon -that basis and that the basis is a sta’ndardi'léd practice suggests .

~~gfurther that students are going to be what in the final analysis? Winners and

- .

loser;. When people say this to me in the classroc?n, I shudder because Bill Thomas

K * Y
w0 1 ?

.. wants vwhat? He wants him to be the winpers
L4 g -
‘ the fact that they’ re going te be the losers, you- ha:ve no"‘problems.
® s _,_..——"q; 1- z

%
because I'm assured my place as a winner, as being a legitimate wipner of the contest.

. - . 'ﬁ . 7 *7 » . R . ® f, ‘,ts ,;., 7:"*"
‘ :%. g' ;:@ LY m
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If yot¥can get the others to accept

I've no problems !

-

[
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. you have, over your long careersigthat you just did not likey and to ask

\“'( .

i
A

J

. ‘ ¢,
. i ‘

[
Now the problem is that I have not met a parent who wapts his child to be’

[ L] .

a loser, and who says: by golly, I want my child to lose. Please, school,
help mi‘dhild to be a loser. The question that we are faced with is how

ddé:\a\person end up a loser after having gone through the schooling pif?kss?

i I'm suggesting that tﬁ%re are some strategies that occur within the class-

== ¢

room, whithin the schoolJitself that mitigate against everyone arising

,qnanpning out of the school as a winner. of course, we all know that

- .
- - ¢ ' . k3

. everybody cannot be a winner. But just be sure—that me and mine are winners
?htand 2

s
'

That's all’iﬁsay; ' o X '

-

“,further than that. But that s the premise on wvhich I'm operating, and T

~ - B ' .
want you to consider that if you w1ll;”, v
, Can yqu give me a profile‘gf E%%trykrson’jho has been called a

*

discipline problem? The peraen who's a discipline problem, what does he look

x

like in,terms of a mental or--let’'s call ig achievement. What does this person

C o p terms osachievement skills? QWhat does*this-g.mo%ok like
What doe

, " . in terms of behavioral and attitudinal or social skills?

this
-3 .
. person Yook like in teérms of physical appearance, sex, age, and race?
. ™ A
‘ ;QAnd what is rhis person's sogid%conomic status? )

< -
-

. Noq as _you reflect upon that person-—my wife suggested that I oughfii/f

to “ask you to take that person that you dislike the most and to start

-

off by asking how many of you know of a student that you have lad or that
1

A

- you to raise pour hand if there is anybody who has such a student. Bill e

&=
//;Thomas,is going to start by raising his hnnd. Is there anybody whom you

W

. simply did-not like? You're a marvelous group. Those people who like

B "Now I can't go any further in s of the sociglogy of the School, anyeyg




\ 1
.

a1l of their chi en, raise youf hands. You like—all of your childnen.

»

You like all-of your children? You know,.some teachers tried to delude me in _

.

Pittsburgh'and to say to me: oh yes, I like a}l of my childuen. EI-like all’

of my children. Well, then what it

I liked all of my children. boiled down

to was somebody compromis%? that he did not like the children's actions.
—~

did not like their'behavior.

»

Il
I liked the what-—-—the sinner but not the sin—"

that type of thing. ‘ - : ¢

-

Well, if you can then suspend the sin and not the sinner, the preblem

is solved.

You .g€e.

¥

I don t know .how you separate the action from the

-

r .

k]

_ , (,_l:are they like in terms of achievement? High achievers? LoK achievers? The
J///' standard is athievement.

actor. When you do, let's get together and hé 11 make a million dollars.

Y

:0f course . there are kids that we do mot like. Who“are they? What

-

Dld you know, did .gou know that the American educat1onal system is pred—
N

— .

icated upon an achievement motif?

£ 14 s
-

- Let me share with you the results of some educational;administration

experience that we found just recently. I teach a course in sociology

*

.=

of education. It s primarily geared for people who are seeking administra-
. w

_tion certification. I asked myself at the beginning of the course what

type of activity might 1 think of and give. them that would assure a heighten-

ing gensitivity, a,heightening consciousness to be the problem of discipline.

e

What might I gsk*them to do?

”

&

I might ask them to £ill out and

:gﬁrwho has dropped‘%ﬁt or who has been,pushed out of the

»

to identify

*

sfhool and

son some time to mellow in hi\ﬁold age, to get outé%ﬁere
in the| wo¥ld of hard knocks. And I mighit want my course student to sit

7

1]
r .
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the person was in school.‘—bf course we know these- persgns haven't helped

" really are. The studenfs didn't belieqe me. But one person came back on

oy

downsand interview this person, to talk with him and find out what is this

personﬂs'ﬁerception of his school Experience, those nine or ten years that

themselves. They didn't go along with school.' If they had come in, behaved

-

thémselves? taken advag;age of the oppqrtunities we gave ghem, everything

would have been 511 right, ‘But I wasn't sure aboul that. I wasn't certain
about” that. And I #aid to my course students: if you are going to be in .

. & .
pdsitions where you are able to mak® decisions as to who will and who will not

remain in the school, "I think you ought to s;t down and talk with these people

‘Q’M

who are most 1ike1y to be put out of your school and 1egitimately 80,
L
I'm just simply sayingfsit down and talk with this person. Find out how

did it go. " How are you doing out there? And what are you:.percept;ons<of what

z -

‘took place within the school? Now we don't know what the person did in order

to be put out of the school or #hy the person dropped out. I did find tnat' ' B

[ E

~ most people sort of hoped that the. dropping out was bregnancy. In that n§§,

- ' £

< . ‘ o
it was whose fault? If the girl had kept her legs crossed, then there would
A4 RN

have béen no problem. It was her fault; therefore I am absolved of any

responsibility. I didn't do anyf%ing. I provided the educational eguaia,

'opnortunity, and you did not avail yourself df it. (How am I doing?) You see.

Now I got some’fiak‘gn the first day. Well, first of all, where are Ve

e B =*
going to find any dropouts? Or any pushouts? I sald they are out there. The§i\;\

&

-

the second day of the class and said I was shopping in the supermarket
\ . -
and a kid came up to me and said Hi Mrs.' Smithers. Don't you remember me? =

,—#” ; g'i {
I was in your class fivexxears ago.’ Oh yes. What are you doing now? Well,

I dropped out;:f’ggggél. Dropped out of the sky. Right there.

il
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I suggested that it is not so that we would like for the peqple that we
do not "succeed with just to disappear from the face of the earth.

came in and identified a person, but Zhe had moved:-to California.

-

know what? They won'tleave.

ping%pong. He was a big guy.

that, if all ;f them would move to Cgiifornia?/we+d\have no’prohiems. You
(They qpn't leave. ) |
Another student wastwcrking in a Y. in a social program. He.was playing‘
\ He taught fifth grade.
the kids at ping-pong. And he gggembgred that this one kid had been in

his school some:four or Five years beford,

kid had droppped out. %?e éigg;uy Sai

T want.to talk with you.

why you dropped out’ The kid said:

and write.
talk like thdt when I was 16.
T like Miss so and so.

_ one of them. ?&t blew the man 's mind.

upon this achievement motif.

mastered those skzils.'ﬂ

o

B ‘told the kid:
work for the University of_?ittsburgh.‘
hecause you did ndt teach me how to read
By the time'I gotﬁﬁnto the ninth grade, I was doomed to failure.

That was coming fromrthe kid who was 16_years.
| | Because }ou did not teach me the things.
big guy‘said:, who were?some'of the teachers that you liked.
And T 1iked Miss so and so.

who were some of th teachers that you didn't like? The kld said:

-here for him because he came back to class shaken over that experience.
-kid told himithat he had been so busy banging theh upeaga -st the wall that
he never got a chance to teach them h;w“to readrahd how torwrite and tq‘think,

to reason, to Eom;ute, thinge that were predicated, skills that were predicated,
That ia the survival, academic survivaa,éﬁrh;ece- ‘

ment. The, kid ﬁ;s doomed fréégthe fact that he could not or he had not

He was beating‘all

The big guy found out that the
* hurry into hy office. _ Come to my
listen, I'm doing this

I need your help. Can you ‘tell me

I d1dn t even know how to

The kid said:

And the big guy sald.

I think, you know, there wgas a rebirth

"
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‘ I:Jell, ‘after I had heard all‘the";argmnents as to: why they shouloo. do this .~
ass1gmnent I said: weli, 1'11 tell you what. *Do it. I played the . . -

, authoritarian: do it. They finally went out and found them and talked with

' these people. They came’ in the last day of class. That was a heartwarming

’

experience for me because it was, the first time that “I'd ever had " that/done.

I th:t.nk It was the first time that many of my course studetyts had sat down . , —

" afid ‘talked with what I call living abortions of the school. It was ‘the first:
* ’ - @ s Ve
t’ime. . —— . .o v -

¥ One lady told of a situation where the person was very hardlined a realist, o .

- ¥

- :
believing: tha‘t all these kids need to do is to come iato school and study "
and behave themselves. She told a very ‘beautiful story about the rapport

- and relationship that;she had established with th:.s person. This pefson

AR

had felt that, as a poor White person, He had been treated most unfairly 5 4

N\
" because’ school teachers and middle class outlook made him feel that he was

.. really nothing but trash to them. His exact words. He felt that Blaclgz

- -

kids who were middle class wére even bett,er reé?aive_d !by the teacher thanh he

— . A v

"was. That 1s-r::‘ss a revelation for this teacher bhecause she. said that as a result

.
——

send someone to the office for possible disciplinary action. - ~

In a most reveaiing thing about teaching we did 32 case studies. In efery

|

]

v of that experience now she would think twice before making a decision to ]
7]

|

|

situation the students :perceived that there were teachers who did not like them. i

In every situation. N’ow, I don't know if it 8 real or not. It might have -

/ been a figment of their imagination. But I'm simply saying that, if it is

perceived that & teacher does _not like a persomt 's enough to put an

N e ‘el

- Andividual at a severe disadvantage. ‘I’hat s all we need to do. And there

o

Es

are very subtle ways and there are very blatant ways to let an individual ™

‘ know that we do not-like him or to make him feél that we do mot like him.

i -

45 e




“p

-

- H - . q -
- £ *

!éf;;7< =7 = : * - \E: \ M ’ . & ¥ )
B . ,_32 g ' o . .

.
-
]
.
»

»

Actually, I-i.ove the a,c‘t_or, but’ it s your actions I do ot like It's your *

- 2

Blécﬁ dialect that I don t like*" It s the fact that‘ you can "t read,;and

et N v Y

1" ~ .

1- have to teach my sqcial studies, my a],gebra > in whﬂ.ch everybody already ’
. knbws the funda;nentals, wh‘en it comes. ‘to tha!: particular day s instruction.

. -

. Tha‘ﬁ“s what makes me susp:f.&ious of the ‘fagt ‘that it is nearly impossible

no T >
- for' us to like all pf those children. If you do, then you have certainly

- —

made the’ first step Jn resolving some Qﬁ the disclpline problems My question

is how do you. let it be knevm that you 11ke every child" How do‘y‘ou let

that be known? We¥l, it's inferential. That isn't good enough. It really

~

is mot. You have to let it be known clearly to the pefsom that you are deaiixig

.with that he or she is somebodys That wag the next thing ktPat I found in these R

€

case studies. N o S . . NS

=

. A‘_H These kids did not feel that they were anybody. Hould' you please let

a -~

me tell you-what one kid said. It may be offensive. . o 4

=

The kid said: the tea_chers that I had did not give a shit about me. °
I thought that that person, being able to~ say that and to articulate t:nat,
o - B
\ indicated that there were some _very, very serious feelings that this person

had about the school and that the. feelings would be manifested in the behaviof

and the attitude toward the schooi in the next generation. How do we then
° <

. expect an individual to have a positive attitude as a parent if, indeed, we

have given this person the feeling tliat?this 1s the way the school responds
t K

t . [
to him. . » '
- gy <

Jones has spoken to this very fagt. VWhen we create feelings of antag-

: - - e
onism as a result of this destructive task and this competitiveness within

the} schools, then we generate hostility that makes it very difficult

for us then to relate to these people in the second generation when we get

-1
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'you aren't going to like my kid. That's why I'm concerned about this re-

- ]

L) . , N - - L
» - -
.

another generation who have been born of these , people who perceived that

teachers did not like them. Peqple are saying you didn't like me; therefore,

latioﬁship tiaat exists as a result of the largely competitive contest. It
people enter the contest with disproportionat;ely 1ow numbet of whatever it -

is, skills or ~attitudes.or whatever it is that a person needs to wid that

contest, he s ‘doomed. S SR o <
toCad
One person said they re not labeled.. We're not labeled.- We weren't labeled. e
Ve were mocked. We ‘were marked. Is, this somethmg that is ‘more indelible * el

I3
= - A

than just what, attaching a label? This is a 17 year old who is talking.

We did a wvisual. tape of some kids in one of the schools in Pittsburgh.

3

We asked them. whdt type of relationship do you have7osWhat is it that the

¥

" teacher can do to make your school e:x?erience more signiflcant to you? -

L ==

And then we asked the teachers: what is it that the kids need to do #n.order -

to make your st(ay as a teac¢her much more.pleasant. You'll never guess what
- - .

i

the tedther said that the students had to do. 'I.‘he teache:rs said what they
i y ] -

' need to do is to get my subject matter. Mf;"subj ect matter. What they must

do is get my subj ect matter. And you know what the students said? :Every

‘one of tgem, 17 kids, said: they don't 1ike us. And of course the retalia- -

tion when we presented this to the teachers was that we're not being paid to
love and esteem the kids and everything. We're here to give them my subject

matter. But yet. the kid learns about the what, the objective role of the

- ¥

teacher. . - . . < ' _

There builds something of a mystique about the teacher. How ;nany kids

B

P

are shocked when theyﬂfind out that the teacher buys toilet paper, even food, ’

that teachers get pregnant, shocked over that because there is sonme particdlar
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mystique about e;ducai:ors that we tend to perpetuate. As objectdve

- ) - ’ . -
individuals we stand back from the activity because that's a part off our
role as evaluators. As evaluators, we must be objective. And I'm suggesging

that to hide behind some facade of objectivity really does not éccon;plish

what we meed to do if we are truly to provide equal educational advantage

-

for all students. - e . . .

T . .
) // Now we've done an excellent job in the equal educational opportunity .- =
/ N ! - ) I
Ve . .
. because we provided the buﬂdkng. We put people in the building. We turned
o ~'the lights on and the heat. That's the opportunity to go to schood. And. ’

we've made it free glthough you have to have the lab fees in order to come

to my chemistry class.

i

Attitudes. Attitudes. Consider the boy who sits near the back wall with -
his legs stretched over the desk. He's 501: a match hangi'.ng out of his mouth.
<  He's chewing on something.- He's got his hat on. What/does that do to me

. ” .
, as a teacher. How do I develop a positive attitude toward this person? How

. do I let this person know that T’ like him as a pergon but that I don't like
~ that hat on his head? You see what I'm saying? Ro;v, the only problem is this. T

When you go out mto the world of work, corporate instruction requires that

- an individual :c;oﬁgs in and he takes his hat off. The president of Kodak'

“has already told us that. Got to take your hat off when you go in. Is

there - a positive correlation bet:ween an individual who takes his hat off

and has the _right attitude, in terms of this right here, and the person learn-’ (
. X
s ) ’ ing to read. If you can say yes, then what you must be able to assure, a.fter

t;he-pez:so'ﬁ ‘says: all right, I am going to behave myself, I'm going to have7
the right attitude, I'm going to come into your class, and I'm going to
. ) ] & - A, .
- be on time, dis that you will then be able ito;mystify the gkills that an v

{ndividual will need for survival. If you can't do it, then you're lying.
A ~ ) .




<

$ @w

the winners what they will fi%ed in order to assure their success.

. I asked them:

|
Mwmmwwf
»
o

<
——— y = - s ) - Y

0 K. We then get, l 's say, x square over minus line q, and m, a, c, -1,

and p, and so, and all this type stuff, bu fhe student doesn't-even know

how .to read or to do. simple arithmetic. You see where we have. exacerbated

the relationship, between ourselves and the student. . ~
- ’ PR

Now, the question of discipline. What we would 1ike is to restore law

s

and order to our schools. Yes, because there must be orderliness in order

¥ , -

for a person to learm. 'Bhere must be orderliness for a person to learn, ®

we would like to think. Are we not saying a rhetorical question; are we not

s €

saying, hold still while I give it to you? ‘ : . o
p :

I don’t know the answer. I'm just asking you to think- about .it.. Lt

Is that what we're saying? That it is to say, considering the fact that
there are going to be winneé and losers. Losers, hold still while I give

Losers, . 2

-

be still. Is that what we're talking about?

L

I asiced 75 teachers in a survey; I got 60 returns. J
3 F H
o - i

g your-fdvor

Now a curious thing.
how do you rate a person in terms of besto
on individual? HO‘T:I :‘Iolyou rate a person w}}o is a" high achiever ;nd who
usually is well behaved, a high achiever who usu&ily misbehaves, a’ low

achiever who is usually well behaved, and a low achiever who usually mis-

-behaves? Giess who got the A's? The first ong, second one, thirzl Bne, or

the fourth one?. L. y ,
Aurf:{etlce: The first ome. - - - ~
(; " pr. Thoma's:; Of course. Why? It's iegitimate: You can £it it in court

# [~

law. Everybody knows that the grad'ing system ‘is' based qh achievenent. E’ﬁo do ;

you th:[nk got ¢the D" Who got the D? Thejaerson who is the low achiever
- ,ﬁ

am}% usually misbehaves. Why? 1It's }.sgitima%e. You can_.defend it in the

_ ——

— ‘49 ' ) N s %
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curt of law. Eyerybody who is a low achiever in relationship to a high

dchiever should get D. There's no way that we can defend giving this person

H

a D and that person the A.

Now, who do you th:.nk got the B's in that situation? Ovemhelmingly--— —

I think it was around 70 pe(cent-—-—the teachegs safa that they wouldg:i:ve

this person the B rather than this person.

.

This means that there are some

- —

nixed messages if this person gets C because-we have articulated a notion

that this is a contest~based on ach:}.evement' and academic &kiIls and ‘success.

. This is the message that- we have art’iculated. - .

. * =
~ But there is another .agend,a that I want tc> suggest to you. It is the

indlvid\ual who is vell behaved whom we like Because we like people who-

*  are w?l behaved, who are orderly because we have to have orderly people

. - e
who £d society. Unless that is artic:.ﬂzted, you have some problems.

Fo exa:mple, what happenh-.to the kid who gets the message that, this person

Al .

likes kids who are well mannered, well behaved,- and the 1ike, who come- N

* -
»

R
o into [school and sit down. Yes ma'm. No ma'm.

PR

Yes sir,‘nc;‘sir,- and the s

A 1ike* the kid who makes a D on the algebra test or the arithmetic test or

.the geography test. What grade do you give him” AD because that s

what-it adds up- to’;. if you .give him aCora B, the people who did ’well

\

. and who misbehaved are going to question then how ds it ‘then you lowerea

k] A
N,

their grade, ;the:f.r academic gi_:gde, when, that s what citizenship grades

5

- 3
< -
~

are for. T . : SN
~ / ;—5..\ L4 r _ B - ‘\
- If you ‘take away_the powerlof the grade, from the teacher, as an administra-
s \
tor, we have arguments over ti(is.‘ 1f you take -away, the power of the grade, v
that which sindif:,at:‘es reward on the part of the teacher or punishment on the \\
. pag;:t of the teacher, you take away part,of tgze teacher's power base. If you
¥ __,:’; . : .- * . ;:"'{ - -

* - -




power base that we-have as a teacher.

-

take away the ability of the teacher to distribute grades legitimately tne

way that he or she wishes, capriciously or objectively or however, you have

taken away a part of the person's power base.! The grades ar% a method of

1
i
i
l‘

L .

reward. If you reward an individual with a grade ‘and if the grade is a reward,

it can only ‘be a reward if the person values it as a reward. )&f you're

teaching a bunch of EMR's or GUP’s or whatever labe} you want to. attach -
to them and they don't care what grade they get, then(it ceases to be a reward.
It also ceases to be a punishment. But if you have thHe power ?%éfi:srd an

individual then yoi can basically get him to do*what it is,that you waﬁt

1

if theé?erson tru{; believes it is a° reward. .
\ ~ : )
I am suggesting to you a strategy that you can use in a particular -

i

We have the power of ourselves.

What does that mean? It means that kids

‘the teacher.

We have the power of ourselves,

do not come to school hating the teacher.

l_.(

They do not enter schvol hating .

And when I vient over the put out rates and the failure rates

!

" suspensions and no dropouts.

and the dropout rates in about five different urban centers from 1925 up ™

to the present, I found that in grades K through ].there ‘were usually no
) Loa o

This was for grad : X throngh 1. This says

o suggests to me that, irrespectf%zjof ﬁﬁatever’training took place betweén

i

-

!ages one and five, when the person came to school, that.person, that child,

a ; \/ * N . .-
basically .did not hate school and did,not hate the teacher. I'm simply asking
- : PR
what textbook does a person use In order to- develop the, intense hatred that -

- . s .
. AR,
.

students have for teachers and school people? What textbook do yoﬁ use7

(Not you, but the people out there.) What textbook do you use in order‘to '

\
r

get a person to develop such an attitude that he hates. the person who 1's .o
.7 , T B 4
] - - \ T
¢

- ’ . - . *
\ 5 % ¥ - A
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r gn /! -




trying to do what, so much good. That's just something for you;to think
. . . \

. —

“bout . f don t know the aﬂswer. I don't know the _answer to that.

. Twr

T. Itis possible for us to.turn this thing around. What are some stratecies
that have worked? Let me just take three minutes and kear from you 80 others s
‘may.hear. All right7 Strategies that work, You heard some excelleng,ones

from Dr. Sizemere thisamorning. Wbuld you share with your fellow educators”
and4wi£h me some strategmes that have worked? You can take about three minutes.
Firs: person, please. Vhat has worked? What‘have'you done in whatever posi-

tion, whatever role you have operated in. Please 'somebodj'has done

. someéhlng. The walls aren t tumbling down all,over the place.

’

'31Y" X Tudiéhce' Allow1ng the youngster fo feel that you really care:
- \ia ‘Inr'Thomas. 0.K. This has been successful. For the persoa I’m talking
about what.has been successful? You said to that persen: 1 care about -

i
»

‘you, not inferentially, but what*in, terms of an actual, real experience -

-

thaf’you owe this person. How many ;} you éncourage your teachers to touch
kids. :Oh no, you have a law suit. You have a law suit if you touch the

kid. You are thinking about touch in terms of whah?x You kno;, don't kick
the ﬁerson. Don't beat, the person. And I'm simply 'saying how many of you
fhaveégad a lawsuit or heard from a lawsuit wﬂere in the third grade

and in the fourth grade and in the fi?th grade the teacher comes over to’
“the ki&.and auts his arm afound the kid and says: that's an exfellent job}
Teii{me what lawsuit came out of that, please? Would you_telllge abeut it)
1% li;tening;‘ Tell me what ;awsuitrresulted ;hefe the teacher eent over "and
put h§3~or her arms afound a th?rd;or fourth or fifth grader and said:

that was an excellent job. That's how you show that you care. You know

- what<someAheéble do? I've found—and Bill Thomas is just as guilty of it
) . ¢ L R ; s X
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' make A‘s on it.

'
-

-

b
I'm goi

=

%
i

"*eumm

&

-as the mean old English teacher--what designed tests 80 ’the kids would 5.

what? ) ’

Audience: Fail. =,
Dr: Thomas:

i'll tell it to you.

wait a minute, just a minute.

I designed a test s¢ the kids

~ 4

What is.it that I'm ag

‘Fail. .Have ﬁou:ever.heard of anything like that before?

‘made me’ feel what? After I learmed to re?d and aftgs i

fail, Uhy? They

t

siving? What am

o

¢ sound.
= that I want you. to have.

. time with*no penalty or anything.'

I am going to giive you a G grade as opposed td an F or and I.

1 accomplishing in terms of this test, in designing questions so that
individuals will fail in my classroom? How many of you believe that there

is something wrong with a t‘est if all students make A's on it? Would your

" raise your hands if there 8 somethmg wrong with the ‘test if all students

Good enough. All right. When I asked the graduate students

this, the principals and the like, all of them raised.their hands

-

Yes, ‘t:hat is a low validity, a high validity, this reliability and every—

‘-

thing, I said—' 0.K. I'm going to design your test to fit the bell turve.

Thre will be what? There will be A's in here. There will be B's.

There

-

will be C"s; There will be D's. And there will be F's. How do you fdel abo

it? 1Isn't thati:"natural‘?'“ Isn't that Iogi‘ct:al? It's certainly educationally

What's wrong with that? But I .shocked them.
\_ﬁ\ L : )

was that I‘am_going: to insistthat you learn the concepts that I want -

What T said to them

you to learn, ‘the gsociological concepts, and that you develop the attitude
I'm going to insist on it. If you-'don't do it,

ng to give you this thing called a G grade which means that you

‘just didn t have enough time ‘to finish the assignment. Take a little more / .

Take as long as you 77&11:: to get it done._

-

And I'm going

h

7»": .39 .

agfually®read, I said:
~

“
S

3
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to tell you, ;Ln lahguage that you undetstand, these' are ways that jou night

improve upon your assigmment because I want you to make A's. The A will

demonstrate that you have begun to com& to grips with the types of concepts

i

that I 'm interesid in this course offering you. It shocks them,

This one guy.came up. He was.a physical education guy. He wrote a paper
that he could have written before he took the course. 0.K? I said: +I'm
clever, you know..I can tell the d:{.fferencej.‘r',He thought that I was ki'dding

him. Here he had written this ve¥y long paper. I gave it back to him and

said} it:; lookg like you are dealing with the answers. 1T w:; t you to deal

% o«

with the;}pfobiem,‘ :z'.rith the question. He grumbled and went*back to write it

. .. . 1 .
again at home. He came back and said: ig this’0.K? I'1l let you kndw. I

. read it again. I sélﬂ:'you're still giving me all the solutioms. This is '

o what we need to do, what the school must do. I said: there was nothing —

in the question about this. I want to know if you undersfand what the problem
is and how to grapple with the problem. You see? He said: yes, here I've
done everything. ‘I said: if this were high school or element;ry‘school

I might suggest to you that you were a slow learner and give you an I 'Q'

 test, but I’ m not going to do that. I'm going to suggest to you that yes

=

you can because I beIieve in you. He went home and worked on that. His

wife called me and said: uYou know, he's really bavirig.a to\;gh time of that.". 1

- £

'And I said. "Good because I had a tough time making\tthe ques"t’ion. He came

back and had written a beautiful paper. Maybe his wife wrote ite I don. t

knav{ig\I don't start with that suspicion that somebody else had yritten. it.

L .

1I'd s%.ayg upf;all night trying to trace down and play Sherlock Holmes.. -

I'm simply saying that what I have tried to do is to step out of my role

T

as that atern, stiff, tight college professor and to become a pupil

’ ]

”!Ih

-
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ﬁhﬁ waat I have tr1ed /t/o do.

I'm not tooting the horn or anything..

-

-

= * -

-~

L)

- ._thing that works,

And it wo rks .

You should see my evaluations.

I'm just telling“you that it's-some- .

’

-

‘ Teaohers can st:ep outside their role as teacher. They really can. I .

- was imprEssed by the superéltendent saying that they ha?d had a retrea!t for

some stndents. He had to take -off hig what? His striped suit, And put

(

on what? His cosrduroys to let the kids mog that he was a human being and

¢ « ¢

'ﬁag%beqchers are people. 'Teachers are people. You only do this by demonstra-
i

ting to them that»you care. How about another example. °

’ - ~

7

Audience' I find that ‘many chn,ldren are sent to the office because the

teac%rs haven't taken time to listen to them. We can listen to them and"
L4 - ks *

. g *

+  listen-to all sides and try to Be fair.‘/i 3
"~ Dr. Thomas. There are certain things that can be ironed ou?ﬁétween o -
= ° L - rJ 1

", the teacher and the student but not 1f we approach it from the standpoint , /

of my will be donf, What we support then is a ref';tionship of a super and:_y

a sub ordinate position and that thére is a superordinate in the school

and there is a subordinate and it is the responsibility o; the subordinate

*

%
bé do the will of the superofdinate. Now if }é’ can guarantee that an individual o
will learn to read, write, compute, and reason as a result of that relat:.on—- N

ship, right on. We' re right on course. But when we have 20 to 30 ‘percent .

-

Lo ‘

of the students leaving without being able to do that,” I don t knowr.éj

Aud:.qpce*’ I deal with the problems that other people may like to éet -

i -

rid of, maybé in the older range, 13—21. {t}nd with them many things work, the ‘

tauchihg%iﬁ particular, particdlarly with the boys. Boys that age yant

‘ <
- me to hug them when, they win a basketball game. They love it.. Sometimes -

boys act up to *come to-the. office for me to put my arms around thert and te,ll

' = _ = - - 3
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¥
successful with the older ones is to lét them plan.

4

L4

rticle, even the new teachers. Every new téacher that comes into my build- °

* ding--we don't get too many; the faculty has been pretty staf:le pvef the

them: what are you doing here, ma’m?' The 4thing I fofind that has bget'xriinost

o

I'give my teachzrs an

-

yéxrs--receives an article, "The Magic of Being in* Touch." It's an old -
. -
) magazime article I found years and years ago when-I established a Get Set
. - - . ) . [ 3
Program.: I find that adolescents need, the same as little children. That's .
. . ’ R 4 T
an interesting article. . . - }\
- .
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Dr. Thomas: Another strategy to consider is that the school-is a

community azszéacy agency., It is a community advocacy agency. That is

* -
that the bureaucratic structure is not responding to" their needs, the gocial

-

services and schools can speak. The ﬁrincipal is on the telephone, and ™

*

" "he intercedes. He calls. the welfare people and he séys: damnation, my
kids here need ‘shoes. They can't walk in the Pittsburgh. snows with holes

i

in their shoes. ‘Give=§ho§e kids some shoes. And the kids get-the shoes.

* 3

o * No one has fired the‘principai }et. Nbbody calls uﬁ the “school board and

» says: you know, who's that troublemaker? Get him out. Eleven years
stability is his, stability amongst faculty and prinEipals.

o The tendency is to find a good principal who' is doiffg an excellent
1 . ' ' . 7

1job. Whap}there's a fire or a little fire that breaks out, since ;he:prin—
cipal 1is clere over he;e, hé is moved over there. After all, . the principal

‘serves at the discretion of the Board of Education. He is therefore subject
—_ - . %

o

to being tramsferred in and out. But this community advocady principal

has been fortunate in thé situation. He has built/up a constituency in -

. thatfcommunitX: And. people trust hiﬁ. - )

i

-

The next thing®is that teachers live in thegc : unity ino which they

* teach. I know you can't tramsplant teachers in to the community in which

]

they teach. Subiirban people don't have the kind of trgyﬁle. They have
- .. R/ )
teachers who live and work there. Thére was a good old'day,‘§és3 when

teachers ‘1ived in the houses with the children they knew that were attending °
= , .

sczaol. It was very likely that a child sat down to the supper table with

hi‘ Eﬁélish teacher.’ This reminds me.of #hother strategy, eating.

4

* __ _ 5 _ e

I

to say, when parents themselves are in trouble ﬁi&h the law, when they find ?'

L




_zeady to teach Again? Teachers -eat .

=

* * -
- » s . .

A ' —

/‘b, :
How many of”’ your teachers, how many of you as féaehers ©or as principals, . -

- . i
-

“how many of you have schools—I didn't say that you had teachers do_lt—~
» T .

in which téachers‘eat with their students? ybuid you raise your hand,

A €
ﬁaegse?* . o e,

Audience: On occasions Occasionally. . ’ - - <

a -

Dr. Thomas: You see, with the contraet, the division, it's called

-

in socioiogy, the division of labor.’ It's called "that ain't my job." I
had the most ‘uncanny exﬁerience of téaching at Phillips Exefer Academy;

7

_a school for the education of the rich in this eoyntry. I mean the zich,

A

. - q - 3
rich. Do you Kfiow what of my responsib#iity was? I had to eat with

the students. I had carry on a conmversation with thpse students. There

=

I was sitting with my book im order to find out what to talk‘about,:eco—
nomics and politics. Why? Those students were being groomed for high :

prestlge, h1gh power, high wealth position in our society. I shid they uere

»

being groomed for that. Now if 1 sat there and I had nothlng toggalk about,

~ .,(J‘

you can see how ineffective I would be in that situation, I' 2 simply

saying that the- presence of the teacher at the lunch table f1rst of all - .

indicates to the k1dﬂthat teachers eat. Does the teacher go into her room
= (‘7 = s

and sit.behind a cloak or something, eating her food and then come out” .

-

Audience: While the children are eatingllunch, we have problems, too,

=

sometimes having. the children eat the lun; es that are served_and sohetimes

ly

having the teacher. eat the lunch that the children get. — -

P

Dr. Thomas: Thank you, Itis a sensitizer. The teachers may get riled

up and éay: Hey, we want some hot meatloaf or some homemade rolls or some

biscuits. iEu eee, the teachers are powerful people. They get prihcipals

y -
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_into the situation where principals feel as though they ére f.R. and -no longer

supervise. I'm saying ‘to you this is a result of planned, conscious dctivity,

and it has had a devastating impact on the student. .So principals no loﬁggr o

-

demand that teachers go in.” I'm saying, if we are professionals, }hen we -
: " i - .

.ought not to hive to demand. It is somethiﬁg that I do because I am a{profes— ]

sional, and I feel responsibie for doing this type thing, the lunch room.

’ - .

" It doesn't work that way? What fg;s;ft? I heard you. ’
Ay&ienee: I‘sgiﬁ there are things that I ought not to have to do because

I'ma professional, and it doesn't work that way.

.

* -

lfi teachers are not professionals. We won't argue with you about that in .

this seminar. We really are not because there is a professional model, a

=3

model of professionalism. We use that as a means of “social control to get -

teachers to dovwhat we want them to do. We say: you're unprofessional.

A man told me once, when I first started teaching, that I was unprofessional.

A

I asked: was I professional before? I.was a public servant; I was not a

-

pr&fessional. S

F -

you evers tried

school? How many of you have used Ehat};echnique? Does it wofk{

Audience: Yes.

Principals, administrators, if you will,

H

|[h

—

*

—_—
¥

-

one other strategy. Have

zreeting the students at the door whén they come into the
»> v - :

Dr. Thomas: Yes, it ‘does. It works. Yop cannot sit behind your desk,

o

“when the kids come in, looking or peeking around-the window. You know what
I'm talking about? ies. You get out. there and say: good morning, I'm

[

glad you're here. This is what a principal told me that he does. -

&

i
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FeﬁBugh.

~ that school thinks he s somethigg and eve thing.

ahold of those.schnols.

- =

* - £

He says to the kid who has comre in late, 15 m1nutes late' I'm glad you made

The kid is-huffing and puffing into the classroom.

it. Principal says:

_Come on in. Here}s

L

glad you.made it. Hurry, come in and close the door.

) the principal standlng here witQLBim. Glad to see you. On the other hand'

why are you late? I m sorry, but this approach will provoke a different ) B

Such{

response then. The question will generat%,conflict and perpetuate it.

approach does’ nothing to build the self worth of an 1ndividual who is late

_because he already has some personal problems in the family. You see. Good

0

o = .
= - = = . e

- 2 L : -, g
. - .

. Let me stop here. As I séié— befdre; I can't tell you everything «

because we are dealing with some vegtly complex things. Im trying to give

7
= ’

you some techniques that work, for example, articulation between the school.

The principal. said that.he will have anawful time.

b

His students have a

-very difficult time whenzthey leave his school zfter the six years and g0 .

into the seventh grade. Do you know whf?‘EIﬁ?his school, they've got -¥aw

o

and order. They have an awful_adjustmenefbecause they’re spoiled.

There are some people wha even say: well, what's his name over there from

F I &

You just wait til I get

»
il

" =

You’ll see.

* I'm asking is that educationally defensible9 it i%xnot unconscious.A

We can step outside this type of a response. : We really\éag if we want to.

We can build a more co-operative environment, but the adminiftrator has to

-

the ieadership. The administrator must take the leadershlp. 1f you tant

_your reading scores to go up, well write some reading specialists and tell

them to tell you. If you want the reading:seages to go up, you must have

some knowledge about reading, and you“ﬁuét direct that reading program.___ -
{,. ) by 1

- 4
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If you want your math scores to go up,-you've got to get people who can demyeiify

mathematics. . ‘ ’ R

. -
£ -

. . You have to get people and train them, I; means giaﬁ we have to give up
T

=2

. something, that we're o 1onger in power with the teacher. If I have to

sit in some in~service training where somebody is showing me how to demystify

math, I already know math. After all, I took college calculus and trigonometry.

H

I'm teaching in the fourth, fifth, sixth, and seventh grades..

What the teacher did was to step outside her traditional role for the

teacher. The fact is that no one wants problem thildren. The job becomes '

- e = = . - -

- - — H

@asy. No teacher burmout. Now I'm suggesting that theére is no mystery

* -

to that type of thing when a principal, for example, turns up his role, the

-

role, the role of expectations, and says to a kid"who has no money for

~ lunch: well, wait a minute, I've got 35 cents for lunch. You can step out-

- side of your role. There is nothing in a job description that says that

doling out money to hungry children is part of my responsibility as a principal.
I guess I ll contact social services and we'll do something about it. But

-~ right now the kid‘is hungry. Somebody has got.to,step odtsid: of the role
eﬁd_do something about that. The princhal can take the kid down to the.
cafeteria and mot holler: Oh, Mr. Owens, fix this kid a lunch. That will bring
the child something3 but_give him 35 and rhlngs will be taken care of.
You have to step outside the ro}e because you aré all things to all people

. 'io that school. It's an awe.some responeibility. |

. i; Audience: That s not stepping outside of your.role. * = :

Dr. THomgs: Good enough. You got me. You got me. Does anyong have

anything pe&uliar to share with us?

Audience:.I was just saying, capsuling everything, coming down to strategles

i,




_ you are.to do my will. I'm simply saying that there are other ways that

-

- N -
* *
-~ - .
o . N - i %
= ~ . 3 ’; B
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used, the fairmess, the honesty, thezaffgétién that you show the children,”

stepping outside of your role, that basically it's a relationship, as Kay

said, of common sense. It's common sense to have a pleasurable day; you

expect things to go right. It's common sense.’

. 3

« Dr. Thomas: O.K. It has to start éarly, too. You don't get it, you

<

don't pick it up in the tenth grade. This is what causes the disillusion-

* sment and the alienation among teachers. They say, well you know I'm nice '

i

to the kids. I speak nicely. I say good morning. And I'm polite and

everything. Ten°years of this has buillt up so that this person becomes

~

a teacher and not a human being. Perhapé this ig_what:t§éiperson perceives
as a teacher. ,If it is based on a superordinate—subordinate relationship,

that's what that relationship is based on, authority. I am the boss and

' -

4

you can appfoach this, and the approach requires reassessment of some old

LI M

L =

assumptions.

L€

Soﬁe assumptions are that schooling is a pr;vilege and not a {fght,
that education is a priviiege and not a right, that we have to proQide an
atﬁosphere for the majorityrto learn. You have some problems when you
bsgin to draw the liﬁe on ;%o the majority is because that includes the
fact that these kids, who—are the minority, want °to learn. I'm saying, if
they come to schoei every day, it m;st be-for something other than looking
forwagg to coming the mext day. Thereris,some;iing that they have to get
out of éhat scﬁuvi.r Aﬁd I ?ave sat and weSt, I really have. I'm really
touched by thinés i1ike this.

I thank you very much for your attention.
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STUDENT INVOLVEMENT: ENHANCING STUDENT SELF-CONCEPT - S -

7 . « o __Dr. ‘Leonard Beckam ’ 5 L IR .
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¥ ¢ - Let me tell you a little bit about me. When F share some things

T wit:h you, I hopefthat it g;cuj give some credibﬂ.ity to them. .

i

Ut
i

. I grew up in Winnsborp, Louisiana. I'm the product_czf a segregated
schdol. I know some of the problems of a persoﬁ growing up in that en-

viromment and having some idea of'what to expect ougside of it. One's
) . " : Y ) h ' ‘é:‘
- concept of what's available is somewhat dictated by the realm of exper-

lence. So I have some real knowledge of that situation.
I might be called, in the traditional research sense of the word,
a ’lat;/bloome’r. ‘I didn't get my B.A. until I was 35 afté having all
sorts of o‘ther proble;ns. Iwon't {Jore you with those. I Ixfd la lc:t of
! prob:lems getting to fb@t level. Ultimately, I did get my doctorate

. in educational psychology and evaluati_en_from Stanford University. So

Wy

I do have a doctorate. By the time I got my doctorate, ny children were
entéring college. This gives you some idea of my knowledge of the strug=
gle of a Black child who has to deal with the consequences calmly as he or

1

she goes;’hrbugh the pr‘qce'ss; of getting a—: education. -

|
i
I

Brieflj, in psychiatric therdpy, I worked sfx years in mental
= =

hospitals. I was in the San Francisco Police Department.ten years.

[ 4

I left there as a police inspector. I have been running Proj ect, STRIDE.

That stands for Service Training and Research in Desegregated Education.

I've been runniﬁg that for the pas,t six years at the Far West Laboratory :
oo =7 . - )
" in San Francisco. . . ’ )
Project STRIDE <& .a program funded out of the same source as Dr. "

* a——

Duff's program. I'm not going to attempt to exult you. Barbara d:Ld much

P - ; s = - - K - f __— N * - -7
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school setting. T - *

you about some of those_possibilities of what you'can do to begin to

£ill in that gap- . e ‘ .

»

In terms of doing that let me'tell you a little about my work at

, the laboratory which will giye you aAbackground for the kinds of things that

. ! .
I'11 talk about. Two of the pieces I'll talk to you about come out of

my éxperience as. the directgr of the race desegregation“center in Region IX
} -
in California Arizona, Nevada, Hawaii, Guam, Samoa, and ‘the U. S. Trustee—

t

ship. “That's the service area that we have. Two of thq experiences I
will talk-to you about ceme‘out of that. ) g. o T

-

I’ m also a principal investlgator——thaf{is what we are called at the

Far West Laboratory—-for two .other programs. One is a program deslgned
3.*,ﬂ —

to 1dentify the causes for a disproportmonate suspension-expulsion on the
€

-

part of school distrlcts-of minority kids. I've been tunning that project

for the last three years. One of the things I would like. to talk to you

. —

about comes out of that experlence. I'm also a principal investigator ;

iy

for a, project that is called The Multi Ethnic School Environment Study.

 That project is funded by the National Institute of Educaeibn. In_that

prvgram, I am looking for the teaching strategies, teaching styles that

are necessary- for teachers who are working in an integrated or desegregated )

;_ - F

..
z

There has been, as marny of you probably already Epow, over a long . -

period of time, the assertion that, in order to, be an effective teacher

in an integrated or desegregated setting, a teacher must have character— .

;-
istics about a teacher-student interaction and behavior that are signif—

better than I could ever do: I'think,she left _some holes in possi- - )
Jbilities for dealing with the situations and the consequences of the ’
prohlems that skeooutllned. So'what‘I would like to do-is to talk to ',3

i
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‘icantly Adifferent‘than tﬁose%of the teacher working in a'segregated

setting, where all of the kids are of one ethnic group, especially if

4

the teadher can get a more homogeneous’ group in social and economic

background Some of the things I wiIl say to you grow out of that type

of investigation, which is in its early phase now. It's a fiye,year_
. ‘ ,
study. Now I hope in time to finish that study in collaboration with

teachers., 3> - —_
rd

One of the thingé”that we do at the laboratory is to attempt to

involve the practitioners. I call the students practitiéners,,also.'
By e -

]

b,

We*involve ihe studEnts,, ,teaChe'rS’ and adﬁinistrators in whatever re-

N - - . . -
search we're doing. To do research in one place and.togattemgt to -

» - .
imp}ement it in another, without the benefit of that feedback that

o

needs to take place, makes the research invalid. So that's sort of
the background that I'm speaklng from’ when 1 a&dress yogfon some of

the things X've been doing. ,

\i will be talkipmg about involving students. One of the problems
that-I f£ind with scﬁzols that prohibit student involvement is sinilar

to what Barbara was saying. The“institution that's called the school

~1is not currently structured to have that point of view that school

people call interference. Lgnnderstand exactly what peoplé mean when
[ .
L1 . _
they say: I ean't deal with that kind of interference because there

are state mandates, federal mandates, and local policy mandates that

"the teécher in the classroom is obliéate to. To have this conflict<§

,or this interference from the students and to some degree from parents

creates a ténsion because it's subject to preventing the teacher from

accomplishing thosemandated requirenents. So when I say involve-

L]
A\
-
b
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" »  students, I'm mot saying if withdut the recognition that there

are!thoig dilequas that one musg deal with. N

il

. But in a_desegregated situation, most of all, it seems to me
. - i - . N 1 )
. - that for 25 years . we have sort of missed out ‘on what desegregation -

. - IRV o]

was ;all about in the first place. we have attempted to retrain " )

-

h

We have attempted to retrain administrators. We have

have never, at least we haven't to the degree I think is needed
u -~ t

[

e - - dealt with the studénts who are the ones who must bear most of'

‘A B . . the WEight‘of'what happens when you carry out a desegregation'plan;
. whek Tl - '

" If'you re talklng about changing'boundarles, you change:

- \ . nne.
2 L 1ol * *'

A familiar locations, familiar frlends, and so forth of . students. o ?

. 4 If you bus students, you take them A exceedlngly 16ng‘distance from

etaae 4

=

where their home is located. When you make those transftions, you "

. - . = P-4

know that the student is in a home where people talk. In many homes

fa x

when you're going to talk about something that you don't know for

sure how it's going.to be translated when your ehild -hegrs it, you -
put the child off into a sound proof, area. After you discuss the

Amatter, you tell the child he can come out and everything s 0.K.

A - So the child doesn't interpret what you, have said. e
= LY *

When a child goes into thesersituations,twe have failed, as
educators, to attempt to.address the dllemmas that those children
i . are dealing with. They have the same reservations, anxieties, and'= T - -

conflicts of appropriateness that all of the people who have had )

the opportunity to grasp the media and o talk to people 1n'h1gh L

- - »

.7 places about have had, but the children don t ‘have’ anyone to go to.

.
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They can't express themselves in the same way. I don't think it's a A

/
_fair way to go about addressing the, problem without adequately involving

- »

the students in it. That s why I m 1nterested in this particular actlv-

'

ity! " So without exulting you, I'1l1l Just go right to the alternatives
H) 2 £ 0~ ) N
; . - o ) b2l 4

‘here. - . . L - -
"i\ - .

I'd like to know or to have some idea of the variety of roles be-

~

- cause there are some things that, if I talk about them, you can.pnly do

them if you're an administrator with the authority«to command a change. ‘

I'm 3ust beginning to become sensitive to this, I talked to a teacher

group. I talked to thém as if, when they walked out of my séssion, they

- e - N
' would get -on the telephone and say. hey, I want some restructuring in

i " here. I want a reassignment of people over there. I want this building
converted to~Ehis kind of building. You just can't do that.” In order

to address the issues appropriately, let me see what groups exist. We . -

. . i =

have about seven teachers. We’have quite a few administrators..- - . ’ﬁj :
I think that's a realization that people don't think about. When'you )

say: "I'm an.administrator," the idea carries immediately that that per-

4mk\should g0 and do things. " But there s a difference between an adminis-~

trator that carries out somebody s ‘wishes and someone who decides what

W

M +

_ the wi;hes are goipg to be. We have administrators and decision makers.

-

The discussion here shows you that there are a couple of things. I think

..
.

¢ that Barbara said it better than I can.- When you. have the term adminls—

& ’ -

trators, I say: 0.K. what are the responsibilities? There are levels of

authority and decision making that go along those lines.‘ There‘s a con— -

a
= . v

et flict in terms of how muph and what it really means. Shpuld I or shouldn't

r I do 1t? Do T want to be on the spot if. I do do it? There are all‘sorts_
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« - . . 2 . A
_of things that go through the minds of adults. 7I1'm talking about us as

people who are in certain leadership roles. Students have the same.diffi-

\

ﬁulties and problems in attempting to deal w1th what is asked of them in
w

; . i .. .
the classroom. - .

I will talk as if = you can make ¥come decisions, at least over those

>

e ' . ,
persons who are in your buftding. -

I

- £

-

E

I do want to mention to/§bﬁ/in terms of student participation a model

4 ]

that I have been implementing for the last three years in a school district

B

in=California. 1It's called the Stockton Unified School District, It's in

a valley in California. I -think there are about 50,000 students’ in. that )

school district about’ 18 percent Black, about 23 percent Hispanic, and the
i
rest White, except for a few Asian students. The problem there was that,

" K'wn‘-ﬁ ~

o

with 18 percent.of the student population being'Black,:they accounted. for
roughly 80 percent of all disciplinary actions taken in that school district. -

‘ So I designed a project that I called the SPAT team. SPAT stands for Student

ﬁroblem Analyses Techniques. This is how the student 1nvolvement takes

-place. In that school district,there are three high schqpls.

1

The project called for a student from t@%‘ninth the .tenth, the ' K

P

L eleveath and the twelfth grade, from each of those three schools, to hecomeg

.

part of the staff that axamined the 1ssues that resulted in the dispropor-

o«
tionate discipline problems. That means we had 12 students. From each
of those schools we had to have a counsélor or an admin1strator. So‘we R

" had four ‘district level people, e also asked tor one-teacher from each

: school ) We asked for one parent from each school, too, So'that made up -
the staff that did_the work. You ;an see that there was pdrity, within ) . -

=

that group of* persons who were affectedEBy the problem, and that was

= -

students. We didn 80 to the student body for representation. Ve went to -

-

,
.
v
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, [ persoms who got into trouble_.

&

.t
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i

* m’igrants‘ to California from Oklahoma had moved,

<

’ 4
.a more representative °roup of students who became involved wz.th us, of the

One school was a school where recent im-

It was a White school

e

that Wwas desegregated. Many of those students had the same mobility problem -

A

" that many of the Black and Hispanic students had #So we had some students

who represented that kihd of student who was White on’ that group

o3

£

Hispané.cs and we had,Blacks ‘i.n that grodp’)too.

-

1'11 go through this briefly.

*

2

We had

The desz.gn of this study called for an

examination of the relatfionship between state policies, local district

S

pol‘icies, practices, and, the disproport:Lonate number of minority students who

were susp&ded

-

In drder for a group of students to be efftactive in this

kind of operation, they weré required to und'ergo preparation before they

a

(S

2

0y

got into the_,process*. We had five people who represented the staff from E

the Far- West Laboratory.

<

’ *

We trained the students.

that they could apply to the a:ammation of those regulations.

ically went throug‘h those regul.ations with them. “We then said'

.

students recognized thatu

We gave them some skid¥s

We systemat-

)

a

0.K. ‘The

was difficult to look at those regulations and

to relate what the regulations said.to what was going on.

-

-

So the next
N

-

fo; the etudents was howTo we go out to the larger group and collect son;

information about how they interpret how they apply, and/or what they per-—

talking about .

We taught them 'how

N

‘

ceive as the»;gffect of these practices -and policies .og the problem we are '

We taught the students how' to comstruct a questionnaife.

r% administer a questionnaire and how to go about’ cogy

That whole process dev?loped within

ducting and barrying Sut” an, interview‘

those kids--—-this tremendous amount of skill and respect.

7
time that the school had had an opportunity, independent of whalzthey‘ ha.d

_—_— -
» - -

It'was the firs?:

step .

¢

uh‘

-

<
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attempted to do,‘to observe studepts. The schodl had s

hY
etious questions

about whether or not the students ‘¢ould perform in a structured situa-,
- o

tion actually doing work that was very high levek.

. ?
.

‘

VIt was work that you
would expect a graduate student in college to be doing.
4

3 .
Out of the process, the students collectéd all of the data. We

Employed a statistician to, run it,thro
- . 4

-

ugh the computer and.get the data .
back. We worked With the students in interpreting what the- data meant. -

v

~4

would be interested in.

-

If we have time, I can tell you gbout the outcomes, if that s.what you

L3

. . N ’

A
Out of this whole process came recommendations.

¢

The recomnenda—«
tions gréw out of‘implications from the results of the questionnaires.

The questionnaires were administered t;\hxudents They were administergd

to teachers,  also to administrzt%rs as a sepagate group,
<
as a separate group.

/ﬁa and togparents
So| we had data from th E\\ »

oke four strata. -What-grew
. . .‘ A'
out of that was about 2 recommendatidgs, four of ‘whith were implemented
The students worked

and the prineip%;siat‘t

th the STRIDE program, the §PAI Team Program,

schools during’ the summer Sf this last year.

Iy

~
an ‘inservice Qraining process for the three schools.
2

=
A
o [y

"o
One recommendation that was implemented was that there'be a community out—
reach program at the scﬁools.

-
%

'One of the problems that, grew out of the
analysis of the data was that the parents J st wéren t involved enough With
he schools to- understand the problem%gt

A’
*
.

the students were‘having and-

f\,- «7 4 .
the ways of going about assisting the students in avoiding the difficulties,
/ N s
they had. The sindents recommended a community outreach program in that
sense. P -

[
-

. ?
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The.students were so convinecing in their argument for the need to do

this that the schools, these three high schools, have staggered their
coumrselors.,

- IRt
That's another difficulty because of the problem with the
; N - ha

’ . teachers union. These counselors come in at 11:00 A.M.’ They go home

at 7:00 P.M. That allows us on a reguléégday_to visit the homes of these
~. -stullents.

S

il

The counselors are f£inding it a reward}ng-expenience because
they aren't Juét going to the homes Pf kids who_have trouble. They are
goiné to the homes of kids who are doing ;ell.- The parents can't believe i
tégi the schbol is interested tnough to adJust the1r §chedule such that ;

the parents ‘can have some real feedback on what 8 going on in school.
without the parents taking the extra buxden of going to the school in an
attemptdto get it.

. s

The second aspect was the peer counseling.

That's anotheér thing that
_ Barbara talked about.

0

Each of thgse three schools imﬁlemented a progrém of
. Ppeer counseling.
-\ R

The most difficulf aspect of the whole process was that
teachers liked the capability of managing the classroom.

»

Teachers .know
very well the éuxticu%tm and how_to set up the units they wdnt to teach

but they don't ﬁhowAhow to manage. So in the first five or ten minutes
’ Studénts come in late!
on the board or getting papers organized.

of a class chaos exists.

The teacher is writing *
g{"

In the process, things happen

. N . ] Lo
that cause them to send kids out of the school. ,I think that asserted class-

€

l

introduced to in order to cgrry out this activity.

Now to me, the exciting recommendation was a co-ordination functian

. !
that was imposed upon the counselors in the schools, so that School A,

School B, and School‘c were consistert in the way they treated students.




!

interpreted and in the way students were treated.

. California is a hotbed of strikes and protests among the teacherf§z§

-conduct.

One problem that students foundAwas that, if they went to School A,

the process for them to do certain things and the way the rules were

interpreted were.one way. If they talked to their frineds or if they

happened to get .transferred to School B, they found the process and

the rules totally different, all in the same school district. One of

- the thingsfthat,therstudentsnwanted'has,consistency“across_the schools ‘

in the way the rules were administered and in the way the rules were
There's a co-
ordinating body noo across those three schools to talk about the kinds

of things that are going on in an attempt to bring about some consis-

=

tency.

The process required also that the group develop a.student code of
The district had never had one. The code would permit the
students- to understand what it is that they're expected to do at the

school and what the consequences of misbehavior might be. The workshop
took place in August.. The first five days of school were devthd to- the

teachzng of a mini course\}n the student code of conduct, so that the

‘teachers, the students, and,the administrators were aware of what was

¥

in the code, what was expected of students in thei performance, and what ’

was expected of teachers in their performance. " The schools didn't have

B2 - \

ang regular course work taught during the first five days of school.

é )

Everybody waé consistent about behavior that we expecte& during this school

year. So far things are going pretty well. You have to realize that

a d;ﬁéf%g?ty. That\4§§ problem at ¢ districts. So that's one of the things -

=

%
“!liw
|

That s




- B that we did. . .
The thing I can't convey to you is the difficulty that exists in

trying to look at what's going on in districts where disciplihe is a

Mi\ ‘

problem and to pinpoint where to look. The results of our work indi-
. py i

|
e
|

F

. cated that around two percent of the teachers are involved in about 30

percent of the discipline problems and about two percent of the students.

You hear a lot about how bad discipline is at schodls. I think it's un-~

fair to that other 98 percent to have them looked upon in such a nega—

tive way because of the behavior of the two percent: So that's the dis-

ciﬁline work. . .

b .

Audience: I have a question abouf the results, the percentage of

-~ ; the minority students thatrwere suspended or expelled.
Dr. Beckam: We just got this going in September when school opened. _.
— I can tell you about the counter results. Three years ago, we went in ;nd~»ik
found something like 2,5007students that had teceived some discipline
. duf@ng the year. When we_got thes schools to begin systematically torkeeé
‘ records and track of what went on, the number went up to 4,500. It's

i
i Q‘t
pretty difficult for .a school to report a bunch of people that they are

_ having suspended. _Sp they weren't doing it. They were kicking the kids
out o;ischool and so forth,"but they were apparently not recording it or

. were tearing up the records. So we had an advexse kind of condition oc-

- -CUr.

E-> { ] " 'As soon as wéxgaie ‘the school ghidance and helped them to develop

¢ better record keeping processes, .the number went up significantly. What

R » - =
_ I have fo?ﬁﬂ-ﬁand it's troubling for me 'to make the_assertion Tight now——

i

k]

i

a
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is that all of you must have heard that, when desegregation Bccurs, sus-—
pensions g6>way up. Well, all of us have.had that as something to deal
with. .What I believe is occurring is possibly not more critical behavior

on-the part of people in the school but rather a more accurate and serious
- . L

= %

keeﬁing of records. If the court is concerned in what you are doing, you

have- to be pretty systematic and pretty careful about the record keepiné

you do. I think that record keeping contributed significantly to that

-

ggnificant increase because we didn't have that situation in Stockton.

The plan had already been implemented. As soon as we had them correct

their record keeping, that number sign?fiéantly iﬁcreased. So we have

been keeping a sort of ongoing track. It looks as if the trend is sig-

nificantly downward this year from what it was the ye'ar before.

Let‘me go on to amother thing. This one is sort of old fof m; at
least; but I think it's a good thing. How dé you develop self concept?

- The reaégq I wanted to know whether you were a classroom teacher or not is
that I can convey this to a classroom teacher. This is really someth%ng
that a person can do in a classroom without having to get special permis-

__ sion from everybody to go some place or to do something.
What this calls for is some‘real serious preplanning on<EE;_5art of the
-~ teacher. Developing self concept looks at severai things at the same time.
T don't have all of the little documents that I made for the teachers to do -
what I'm talking aﬁout: Let me Eescribe the process briefly to you.
. - The first thing you need to do when you want to get students “involved
'

for -an impact on self concept- is to decide what self concept that you'fe

jnterested in. Most of the self concepts or self concept instruments that
#

_ Y, -

/
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people know about are instruments that sample both interpegsonal and ' '

[

soc;ai kinds of characteristics as well as some academic characteristics.

When you get your results, you don't know whether it's that the

persons are feelingfgood about themselves because they have a real good .

.

relationship with @he individual that they're interacting with or with

the group of individuals or it's that they think they are doing well in the

‘kind of thing you Wamt them to do inm their pursuit of academic excellence.
So I did this. ,I went through the instruments and I used the one developed
by Pauline Sears: I deleted those questions that related to characteristics

¥

of behaviors that were academically oriented, like doing well in math and

doing well in science, wanting to be‘a teacher—-thoserkinds of questions.
I worked out the cross grades. I had fourth, fifth, and sixth graders.
You could do it within a _fourth grade 6%;§_§;xth grade. I'm not sure how
these techniques work when you get into junior high gg@ senlor high school. . -
But it was the loyer grades, what I did and I'11 éell you. I used two
o treatments. 'I used_the tlen treatment, and I used the social reward treat-
ment. Throw awéy the token treatment unless yéu’re éfJohp ;;ul Getty. The

minority kids *in my group, I was giving them a dollar a week. This was a

+

1l

reward. They had a checklist of activities that I had developed. A check- "
list goes with this program. The kids have to have the librarian check off
when they go to the library for eithe? free time reading or work"that the
teacher has assigned. They had to write down the amo;nt o£ time they
—spent in the library. They had. to write down thesamount of time they X
spent on each subject study every night., * :
I made personal phone calls to each parent. I said: Look; I know

your house may be small, and you may have five kids and two bedrooms and

. 75




all that, but f9r this ti%ié that I'm working with your child, I would
like foxr you to make available to that child a space in yoﬁr house that
the chi:ld tan sqi\ :’Lg’_,his or her space, ‘a space that the child knows he
- -can go Tp'.’e‘very ni:ghg:_when it's time for him to do this work amd-sit
there to do it. For many of these kids, it was the first time that they
had had a place of their own ;hat they could call their own, apart from
all the other kids in the 1;ouse, where they could leave. their materials
and co,uléi expect to go back and f;tnd them, where they could go as soft of
a retreat place to do what they were supposed to &o'for school.

Anyway, t'he students héd ;:o keep records of the time they spent on
the subjects that they worked on. The token group as well as the social

o - . ¢
group were rewarded for what they did with & dollar. I'm talking about

five years ago. They were poor kids. They were in East Palo Alto, Califor

nia. These kids said: look, I can go I;y the garage door of a-house and

¥

grab ten 'bottles\.’ I can have a dollar in 30 minutes. So they said: .a

dollar is nothing to_me. The token reward system group didn't improve

because you really have to do somethingéeignif.icant’for them to value the

reward. So my.little token‘ rewards weren't worth anything to those kids.
But the social reward group was totall}; different. They had the

same tasks except that I (met with them three times a week for an hour and

a half each time. I Xnet th them Monday, Wednesday, and Frié;;. A social .

committee was responsible fgr'Friday, the 1as£ 30 minutes. I providec‘I them

with—1 dan't‘knm}:--somet-hing? 1ike $2 or $2.50 a week. They had hot choco-

late and cookies the last 30 minutes and talked to,each other about‘What | .

was going on. Believe it or not, that group had a significant achievement

~ o B s . . v s -
-]




in math and reading. We had as part of these programs a tutoring session
of math and reading. The group had a gignificaﬁt increase in their scores
on their CTBS California Achievement Tests. ‘That little opportunity for

them to interact with one another was more valuable to those students

'

and had more impact on their learning than the attempt to give them money.

H

It seems to me, within a classroom setting you don't have the option of
going out of tghe classroom and needing large sums of money. That's a
fairly easy way of accomplishing what Barbara t;vas talléing about. You
could restructure within a classroom so that same kinds of kids work with
other kids and cross fertilize éacil gt;her t: have them do better in school

and to reward them at the same time.—z :

-

So that's that kind of effort. The o;;hér thing‘ ig-~let's see, I'll

w

go to human relations training. I don't know what grade levels you're

working with. I may be talking irrelevaz{t}:y. I'm going to be talking

about the lower grades, third, fourth, and fifth grades. This was done

last year, and we're doing it this year im Los Angeles, California.

. f
The directors have paired schools. I'm not sure how your schools are

beding desegregaggd. In this school dist;rigt, the schools are paired.

Three schools are involved, Ai:i:{ngton, Tarzana, and Melbea Schools. They

—

- -

are elementary schools, K=6. .

One school has all of the fourth graders, one school has all of the
N i

fifth graders, and one school ha s=2ll of the sixth graders. 'Ihegﬁi?:j

S

graders are in the home schools. What we wanted to dc was to begin

.

" develop some mechanism of making the transition of those students from

those homogeneous to thé heterogeneous pc;pulations that they would be in

.

because one school is located in the Biack area, qne school is located in

the Hispanic area, and the other school is located in ¥he Whit% z\' rea. So

'7{

i
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kind of cross population you have.

We designed a human relations training
program with a science base.

The science is a gimﬁlck. You_gdministrators
know that if you're going to get certain things approved by the Board, the

]
plan has to have certain characteristitcs.

So it was an outdoor science
program with the human relations as the baé;c part of the program.

We took these klds on Mbnday.

They reported to a place called Cotton-
tail Ranch in ¥alibu Camp.

They spent Monday, Tuesday, and Wednesday 'til =
noon at the camp.

We took 100 at a time. On Wednesday, we éot a new group.

Ve had team building activities.

We had discussion'seséions in the cabins.
-1 don't know how many of you have ever been in a cabid with 100.

Well, no,
I'd say we had them broken down into about 40 to a tabin.

But if you have
40 sixth graders or 40 fourth graders in a cabin that you had to spend all

night with, you can understand some of the human relations that got dealt
with because there were all sorts of conflicts.

When a conflict arises,
that's the time to do the human relations. You don't wait ’tll the next

morning. Sometimes we were up all night dealing with. the feelings and the
conflicts that developed.

LY

Some of the parents

We had the teaghers there.
whose students were involved came out and spent the time with us.

On the
" last night, we had sort of a report and feedhack proc

e:sghhere the kids,
the designited kids from the three schools, talked abof

t the kinds of
things that they had been in, soﬁ%nof at a campfire setting.

gl

-3
E

It was really-——

it was just a good feeling toiwork ;ith kids in that way. ' . ,
! During tﬁe course of the time, ané I forget the number’of veeks, we
vorked with 750 fourth and fifth graders.

=
¥

the last two days of this »

-

i

you can see, when all the fourth graders from all schools come to one, the

They stayed Wednesday afternoon, Thn;sday, and went home Friday at lunchtime.
'

b




We had

work, the kids came in for a'day and went back home that day.
all of the third graders from all three schools out at this campground.

»

It was a really -good

Trainer of trainer, the fourth and sixth graders became the trainers.
They told the third graders what experiences they could expect next year

Ay

when they wound up at X school in the fourth grade.
Parents have been more willing to participate in the tr1ads

in that plan because of the report they got frOm both the students and
Now they're trying to expand

experience.

B

=

@

the other parents who had participated.
i

it to ‘other schools.

One problem with that, and this- is an administrative probIEm, is th
It costs quite a bit to carry that number of people out

[

'it's costly.
to three overnight stays where &dn provide all of the meals and every-
: It's a fantastic way to in-
»

So anyway, it's a fantastic program.
troduce kids from different social.ahd economic, cultural and ethnic groups

thing.
It's really

=

to.one another in a controlled emviromment.
One of the things that we found that is really important in this whole
business is giving kids an opportunity to explore themselves, their feelings,

S

¥ ~ ‘
and the conditigﬁs and circumstances without feeling threatened.
sucbta fantastic 5rowth process you are observing when you do that. All
§£§

right, that's the other thing that I want to tell you about.
There are ways, if you're interested in having any. of these things

Ekfé

done, that, through the co—operation of my program with Dr. Duff's ?rogram,

we could heélp you get those things started.
Somebody talked abont choices and problems of making the decisions
We just got tnrough assisting
Now, one of the things that

A
of who comee to the school as your staff
Tucson, Arizoma, to desegregate their schools.

"
i

£
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I find with schools is that most schools don't say what they d

like the kids

-

things I learned when I went to graduate school was that you first

to look like when they leave there.

s

decide what your broad goal is and secondly you decide what your ob—-
. ——

Jectives are because your ob3ectives determine yout activities. Whe‘n

I went to Tucson three years ago and started working with them, my

bl .

work w:.th them was saying.
'1acxoss the community, what would the communlty say they'd like the kids
to 1odk like when they leave the school because that's going to deter-

R N . N ) N

What's youxr prograni? If you're going

. . » 1]
through this business mow of having an opportunity to modify your pro-

mine what you should be‘_doing.

* grams, change the ‘schools, and’ bring in new staff, you ‘re going to have

enrichment money. But it's a waste of everybody s efforts and all the

money if you don't know what you want to have when you firish. So we

M

spent two years just dealing ‘with that.
It's sort of a threat and I hate to say it, but it's fair to tell.

you the whole story. We went through superintendents,and I'm not sure

what all happened tg the rest of the peopie in those p:ioc;’esses.

Those- are the kinds

% =

of alternatives that I*wanted to tell you about.
1'd just like to leave one statement. -I guess it's as appropriate for
administrators as it is for teachers. ,There. are a few péople who are °
parents of th'ég students who atte:'ld your schoo%s’who,s in their wisdom, .
aren't atteinpting to guide, direct, a{assisttheir child in being’ e

" educated to the fullest extent _possible. There are-a few who aren't

committed to that.” There are a lot who don't know what to expect from*

5 ) f - -

i -

One of the first

look, if you “have some semblance of consensus - )

!
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don't know how to get what they want or what they P
“ :

tﬁe school and who
have as this image from the school. There are a lot of barehtg.. dike ‘

that. There are a Tpt of kids who are being miseducated. I think it~

has a ‘serious consequence for the country and for. us.as a peqple,}ié—

cause those miseducated kids are going to be the mothers and ‘ath_érs of*

kids ten years‘ from.,now. If we're in the difficulty we're in now, ‘and

. k .
we continually turn.out additional students to add to that population

of people who don't know what to expect from the school and who don't
1z , . : ) . .o
know how to get it from the school, all we have is a miseducated society.
There are those who know what they want and how they should get it but
. i - o

are remiss in those positions nor do they want to accommodate the goal.

haVe a society that's tilted in the direction .of that

I

We're going to

"-group of people who aré i11éducated, miseducated, and the system .is more

firmly aé,ainst working with them. ) i
'So. it seems to me as if it's all in our best interest to begin to

do something new about those people who are going to be mothers and

fathers of the future bc;cause they're going to bé the ones who will be

sending kids into the schools of tomorrow. .

> R o e
"Dr. ‘Beckam: If you don't have any other comments or questions, T.:'d

\‘"m“l‘

“1ike.to stop here.  Thank yc;u.
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k ) _=SECURITY AND SAFETY IN A DESEGREGATED SETTENG .

* . -ﬁr.ePeter ‘ Blauvelt

- = »
N .
~ 7

g This afternoon I'm going to be using some terms. I think it‘s .

‘only fair that we sha;;e, at least, a- common vocabulae'ry What I want to do

)
= ~ - M

the next couple of minutes is ‘a word exercise. Ite s word association. I m
g01ng tc~ write some words onw the blackboard, and I want you to t:‘hink for -
‘a moment the first word that‘ comes to min; when you see it. Wheh ‘:e have ]
the seven .words on the board, then I'll ask for your response and I'll write. ’
them on the blackboazd. = — X ' ; R
= - ¥ .
The first word is securitx.. When you hear that word, what does it -

conjure in your m:md‘f The second word I want you to think about is incident

report. The third word is teacher. How about the word principal? When you

A " hear that word principal, what's the first thing thatgcomes to mind? How . a

abouf the word juvenile? Boy, we have all kinds of why's when we hear that

word juvenile. How about the word juvenile court? And fin&lly, the word-

* - %
.

When you hear the word security, what's the first thing that comes

. é conflict.

to mind? " Administration building. Absolutely. Find a' safe haven. That-'s

-
g-e‘Fq ——

security. What else do we think about when we hear the word security? Safety. -

Ty e e . "

411 rig‘ht. Anything ‘else'é L‘omfért. ‘}):otection. * Dogs. Dogs, that's cool.

* Ed

Dogs are secruity unless they have you by the seat of the pants. “Then that's T

a different kind of security. What was the other one I heard? Money. When

I did this one time, someone in the back of the room said tenure. )

-

. . \‘

How about the word incident report? What's'%;ffe first thing that
e coiies.to mind? Details.  Pain. Pain,’where the'dog gets you, right? Problems.

e

. .There's a lot more.. Red tape. Last week or the yeek before, ‘I can't remember
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. 7whi&t week it occurred, across my desk back at P.G. County came a ltst of all

o 'the reports that are applicable at Prinee George County public sc}(ools. Any—

body care to guess }bow many forms we have ’ﬁ\ P% County? We have 379 fotms
to run the sehool system. Then I came along with 380 which was an i;ncidént

I - ~s

. - ' - S . v .
. report. L. - oS ) :
N - ) - ’ m? -
A ] y -
. The word teacher. What comes to mind when you hear the’ word %:eacher9

Now be gentle. There aren t very many of them J};he audience tqday. Over—

i yorked and ‘under paid., We'll give that an automaqtic.,.krofessional Any- v

~

te,

thing else/for teachers?’ Let's hear from some teachers. Doox mat. 0.X. what

> & < " e e - ) B . R T '
. . 7 welse?_ Leader, super. T ’ - -
. . S e - S

‘ T What about Brznc:z.gal" Authority. Leader. -Sure they are leaders.
- \, ) R:Lg‘ht to the administratlon building. Come on principals. What do we think
* - B E

f about. when we. hear about you’7 Man in’ the mi‘ddIe. Person in .the mid.dle.

-
L

> PR

L

=

v o7 Juvenile' Young. w Delinquent. What else do we think a.bout Vhen we-

F

®

-
- -

N " —. hear the word en%é"’ Immature.i Any;ghz:ng else fo.r ‘juven:[.les7
- . L] %

P . . . How about- thvenlle’ court? Joke love. it. Huw many -have ever beén

“: -
to Juvenlle court’ That s why you say, o‘n Did you have fun down there? ’

# -~ - §.§ -
) 7. Conie away with warm, fuZzy feeIings about t"he system‘? What else; do we think
o ’ - . 1 -

about when we hear t words jirvem.le court" Wasté*of time s one I often

.- . - = - . ) T - ‘ *
, . -hear. PFrustration !‘
- : £, IS - . -
‘How about the.‘org -conflict? .-What/do¥s that conjnre‘iﬁ‘&our mind? .
- et H B ol 1\’, 3

P
- N
. - - -

,‘,* ' Reéoiution. Fear. !TJt;at eléE?' Strike.. Anything else‘?‘\‘;z:ay of 1ife. * . ¢

\ ‘ e . . : : N
. Deségre%ation. \Hisunderstanding. T S TP .

' v 0 K. WhEn you hear the woxd seeurity( folE‘é; keep JAnmind that sec:n:ity‘

¢
- -- ,‘ s (2 . -

is'a state of mind.’. You eithér feel secure or you %o feel‘ sedure, “The ° | .
y _ -

d =g -
i e % = - -
- Fal & . s\
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occurred in the school or it may be based upon a rumor.*

i

. we must/never forget, is hov? we feel about somethlng -

-

=

4 . b 2 _ S -
1ink fences. We. think of electronic equipment. We “Xhink ofi all these things.

" You should have recieved three handouts.

fWhen you open it, t}31ou_préalize that your glasses ‘are bad because it's hlurreé

Il * : -

1

reason you'may not feel secure may in fact be based upon an actual event that*

5 . L

The trouble is that,.’

v
¥

if people are notls'ecure, if they are unsafe, if they are fearful of being in

schoels, they are generally- goi’ng to react in pret-ty pred’ictable ways , Be o, :

are go;t,ng to talk about some of ‘those ways when people ‘are fearful and part1c— .

ularly When k:Lds are fearful of being in school. So whenevdr yoxx hear that

word curit , remember security is all in the mind. Now I g'rant‘y'ou, if .
N * -

a- guy's got a .45 to your ear, there's a tremendous feeling ‘of 1nsecur1ty
Py . L. b . -

at that time but JJ; is not based upon a mental state. ’f:h_e insecurity is

.
-

i

baée,dgpon fact, and I will giye ‘you th?t So often, when we talk-about

security, we “think of police. We think of guards and dog_s. We think of chain

-

4 = £ d . . -
But we're talking about a human problem, that/réeés human solutions. Security,

- & [ -

. ‘-

Now ’the word incident report.

You were. pretty gentle on that term\
incident report. But?F if you're going to-be able to predict what‘s going to

happen in schools, yo:%';e got to Know what: has ha‘ppened 1n the schools. The only
way, of keep:.ng track .of ;h@;:,s happening in the school is to wtite it dowm,

If7 you’ d1:1n 't, they are here on tle
table. One:%anglout that yqu ha®® has "éubject‘i written onethe nmiddle of Ait. N

= ’ . .
- - ¥ . %

and you can't read it. On the very last:page is §a"samp'l'e incident’report. .

- 3

. ¥,
Now that s not a very comple.x form, but it' s a detailéd form. You cam, have

an inciaent report form that's 4 threé by five card I really &0! t care.’ .
- K
What I"want you to get 1n€‘o the habit of is wrltm‘g do what: happened!,*

s 7 -
N .

. :
When'

4
. ’ 70 ]
- \! oLt 7 d '
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did’ it happen? = Whom did itrhappen to? Why did it happen? And most import-
antly,‘what you did abou- it. Three weeﬂh from now.or’a"month.fsgi/now when - R
- ! L% .
the lawsuit comes down and someone wants to know whaf you did as an admin-

[

!
L3

»
-

1

¢ 'istrafor, you can go back and pull out your incident report and say: Hey,
L T

this is what I did. More importantly, it will allow you tzékeep track of
.the events that:areigoing on in gour school whrch are what we call critical

i ’ =

indicators andinhat'w?’re going to talk about in just a.moment. ’ -

,
- . . <

The words teacherfand prﬁnicpal I want to put together. Let me ask .y

-

— e om - f e ey s o .

this question of you. Will the teacher “or administrator who has ever had his -

# [

or her f1rst undergraduate or grazéatevcougge in college that ever taught - %
’ |
at |

*a tnlng about crisis management, ever aéproached the subject of school .

.crime and‘violence; that ever talked about how to conduct 2 search, that- .
- - § - = 7 X *
eves said anyth&ng\about probable cause raise your hand. ?olks,-I‘ve asked '

.
N

s -

: " that question for nine years. I have yet to haye my f1rst hand £0 up.

-

‘ Sqlahailﬁa£hﬁt really tell us” It “télls us that because You're éﬁ:

somehow yoh were ordained with this nonderful body of knowledge that made ou

T

know all, see all * and hear all about something that you pever once recelved
* ‘s.a::,\ =

a flrst course in, a course that could teach you some of the skills and so n

* 1&&"‘1

< of the knowledge that we have gained over the years. And that“s a tragedy. '_~ v
. - . . » 7 |

- _-And yet-whom do we blame? When the press crucifige you, wHom are ‘they crucifying?

- They Te not cruclfying society. They're picking on. the principal or they're

. . piéﬁ;ng on the teacher and they re saying. you d?dn’t do your job. And fyou

. say do ypu know what? “frever- handled an arson in my 1ife. I didnit . .
.'; \ . N ‘
- knqw that hidden in that kid's collar was‘a Stiletto or 14 bags of%marijuana-

Nobody eve€ told me tg look,in.somebody s‘coat collar or to crush the Jacket ’

-t
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rather ‘than go thr“éugh the‘kpockets. That's a tragedy.‘ ALl I"mr sayiné, folks,

- -

Y is there s a body “of knowl edge out there that you ‘hawe never been exposed to )

* -

and the non-exposure really is not your fault. But_it's about t:.me that - < -

- -
- ° oy z

= - -
we got it together, So I ’really see you as much he v1ctim of what's go:mg

on in our schools today as the kids are in many, t ay ways#: I want to change ]

N - = -, . K
that. - . o -
, .

The word I:u‘venile. Juvem.le by definitlon means some'body under the age

*

’

» of ;18., They're your kids and they're my kids. That's what educatlon is all

about. ‘And yet so often we have the word Juven to turn to when I would'

f. P ’

O ,say .dehnquem:.- We’ say: those 11tt1e 7fi?)ckaey pucks.,. e &11 have pet names )

28 ;* - _ -

for those little dev:.ls. e know ,who theyare. 'But r;hey arse your kids and

- - = * ;&

z they re my “kids and that 3 1:J,hat it's all.. about, isn! t 1t. If :y‘ou weren't
i - - . < ‘.S - s

»*

in edug_atlon, you wo-aldn t be here today. You wouldn r be the earing - o~
& : /
people that you, are. Let us never forget that on any glvene day a percentage

¥

{ ;
of. your kids act out of behav:.or.. I don't know what percentage, 2 percent,

* .

3 percent ‘5 nercent.f There are some days that I could use.. the 82nd Alrborne in

by 3 . -

my sck o}.s. When we-wrote t‘nat book, I said: de you= kriow what I realIy \"‘; -

want t title that book? iHey, Mr. President, can we borrow the 82nd Air- 2

bome a week from Friday. We're having a schoal dance./ The publisher
wouldn't go ial.ong with it. He said: i‘t'éga little glong, B%auveltli 1t's ¢

cross it out. But so oftem that's what we think about when we think about .

. v . . . . :
¢ juveniles. Just remember that ‘the other 95 or 98 percent’zo’f our kids are
- " = T
doing what we want them to do. Yet'wg spend s0 much time dealing w:.th the T

A

\*’dlsruptiVe“ kids the one who' s causfng us-the problems. -0

[

, The: term juvenile court. Oh, we get f.rust‘rated with the ourts, don t




LT went.

f
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R we? Somehow, when we have tried every alternative, every strategy that has - —
ever been written, and we still have a kid who has violated the law, and we §
. . 1 '
finally take that individual to court, the court does what? Cives the kid
i % < . . o
‘back-to us’ He's back in school before you are. | .
. J L. .
+ ' . '” ) , -
~" +s - I didn't want to go. I'm a former police officer.
B E whole routine in’Washlngton.

‘
3

I did a workshop a couple Qf years ago with.juvenile court judges.

" And I tall;.d “with them.
i

I've been throdgh that
I dldn t h&ve much dse,for the course.

"

1
They said 'to me:

1
a teacher7

-

P

~Ten

-

BN

And I 11 be the iirst to. telligou t
. P -9

ae

Wher

Y

-~

I felt

\1'

.8
o we put him.

the Justlces to be fuzzy headed turkeys who, Sit on ghe bench and wear. a

blacx robe, who somehow aren't helping w1th'oqg problems in the stréet. But

Do you knaw what’

venile,folks, ﬁith the Whole Juvenlle JUstice system,
: !
the,nga of you, pén work togpther.

understand;ng, a 1ittle b1t70f sitying down and communlcating with the ju-

You couldﬁ t turn your
hand over for the dlfference between you folkss and juvenlle court Jnéges
<

Thev are the mogt frustrated group of people that I have evef'encountered

5d

Do we send, him to a Juvenilé fac1lity where

what do we do with a kid who is 15 years old and has assaulted
we know the kid is gqing to be sodomized withln the first six hours he's
than he was yhen wefput him in?

{o= that instltution or whége hg.s ‘going to learn how to be a better crimipal

M

I thlnk what we need is a little bit .of’
T

e
LN "o

*

1§§you will, so that

Ay

Hey, there are scﬁee¥idy in your school that don't belong there.

t a very productive child during the day, is he?

hi% The kld who holds up the 7-11 store
and blowg thesetdﬂékeeper away before he comes to school .in the morning
when thét happeng%

o
S

L}

*s

"Jﬁnio; High Student K;lls 7-11 Manager.

-

What do the headlines




_ - ‘ q. !
o T
. headline doesn't say fMale Killed 7-11 ManagerT:~‘;¥ad1%?ea always seem to ;
relate an 1ncident to the school, don't they?ALThe incident happened-on a .
» B ‘Saturday at é o'clock in the morning. Headllnes<aay it's a school person. .
We CTould spend all day talking about the media. I wen t because I have a -
problem with the media but I'don't know an answer. . o )
Much of whariwe’re trying to deal with is conflict. :-s ]
.it could be the‘fact that ]

place.”
4\ =

—— ———

There's going to be conflict

Conflict.
It can be a punch in th€ nose
* T

-*

What is conflict?
I've had my-1l4th coat ripped off this winter.

because, when I find the turkey who stole it, an azggault .is going to take
1. :

- ? '
What I'm suggesting is that so often we're trying to define, we're
+
trying to come up with solutioms, t6 conflict when we don't know what the causes

Jha; I'm saying is that, when we talx about these

crltical 1ﬁ81cd%brs, which. I'm gofng to do rlght now, you'll find out that
If we're “going to design programs

i
=
-

? of the conflict are.
¢ >
¢ e
. any one of them is enough to cause conflict.
. !
o - that are going to impact confilct, we ought to understand whatr the root causei
) are of that initial conflict. ) T ( » - A
) . . Now, I’Ve’used,ghe term critlcal indicators. A critical indfcator
, * is nothlng more than an ezeatethat you have determ;E%ﬁ is 1mportant to keep
- track of in your sghgoi ) N . i 2\ .
- If you were a ;eatherman, or respoﬁ%ib%eafor predicting weather, g
- »
there are certain critical indicators that you would’ need in order to make
] : PP

&

you prediction for the weather, barometric_pressure, yhat s happeriing out
Those things areall critical indi-

7’

f:

T, predi :
in Chicago right now, and temperature.
cators.. Well, we have the same thing that happens in the school that we
Our critlcal 1ndica§ons fall into three general

need. to keep—track of.




= categories. ] '///’_\\ ) - ' )

L‘ E ‘The first general categoryE&Pat'we're going to talk about covers )

1)
=

‘those thingg called crimes against persons. We have crimes against property,

= A4

and then we have. that very technical term called "othed."” We'll talk about

those also. Keep in mind\that the three categories of feritical indicators

v

that we'te going to be discussing are crimes against persons, criméﬁiegainst

Pl

. - property, and other.

=

_sKeep in mind that, if ycur school district is going through desegre—

e s L e et e e

gigﬁongor Pf? “quy oeen ;?{oogh queg¥egation or isfabouc to go tprough de- N
segregation,_ghese plaf a great oea% of importance in what's going to happen 7
in &ouf school oistrict: Buo let me be honest for a second. What reaily -

_matters in deseé}egation setting is the fear the parents h¥ve that by trans-
porting eheir kids to another school something haﬁ’ii;éoing to happen to;them.

Let's cut it one rung lower than that. What it @%asically is, is that White

- = *

mothers are fearful that their White daughters“a:e going to be attacked by

’3iack les. Folks that's the bottom line. It sure ithell was in Prince /

Geo ge's County. We had a group of_ parents who called themselves Cztlzens

¥ ; 1)

. l for Community Schdols. The group started wﬁsh four housew1ves meeting for =
coffee and ended as a group of 40, 060 stofng by the time they went to the
order in January 29, 1972, a very potent group. Because of the fear of the

- Wﬁ&te mothers at that time we declded that we had better keep track of évents

that were occurring in school and b%fable to tell parents openly and honestly

What was happenlng. An assault vas Eeiinztely an event that parents were

rs

concernied with.

-

’ . An assault is a mote serious event in a school than is a good old fashioned

- =
=
N s

r

o ~ 757, / . g
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every-day version of th% fight. Now we've had fights in schools for. how many

* - -

- years, since the conception of schools, right? School security comes along

ans says: wait a minute, gang, we need definitions. We need terms. We came

3
along and we gave them the word “assault," a word that you didn't use to
' . , ;

" often in schools. Why are fights and-assaults important to keep tr;ﬁk of?

E
.

Primarily becadse‘you have to resolve them, fights particulakly. Norma1f§ - e

i . - with an assault; two things are going to happen. .

First, if the kid is seriously injured, you're going to turn the matter

Yt x e v = e B — e - - - | e s o ? -

over to the police for prosecution. Secondly, yBu're going to handle that

kid administratively, i.e., suspension. That's normally what happens.
In’fights, however, where you have kind 6f equal ?articipation,
) nobody 4s going to' jail over a fight normally. In our system, you don't even

have to report #.fight if mo weapon were involved and no serious injuryh%esulted.

- >

- You resolved it to the satisfaction of the parties involved. !

by

Let me tell you somethiné; you all know this. " Two kids, get into a fight.
- - They arelggnt to your office and you say: .why are you fighting? They had
an argument. They shake hands, and you think it's all over. Right? Wrong.
. 14 - -

Particularly if’Fgankgand John turn over to be Mary and Sally. HNow something
. -

- .

’

éhgt Title IX has done for us and that we ought to recognize is that, when

two girls are in a fight, you're going to live with that fight for the res? .

7 of the semester. It will never end. - ®

. ' I1f there ié‘one thiﬁg that I learned as a policeman it was to-stay

‘!§§ -ahay from domestic quarrels or any fight inwvolving a female. You are never
ever going to }bring-it' to ';esolution‘ It'syimportant, though, thatwthey are

¥

.hraught to resolution in.a schoql. There is a féasoﬁ_that that fight ox “that

- e

assault not be left: unrésolved. What happens? Some kid gets a punch in the

Q | . % ’ - . »
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mouth; he's bléeding. He has lost face with the other kids in the school.

-

i

Look what happened to him. The mext day, he

i

They're all laughing at him.

.

brings a brother or a sister or an aunt or an uncle -or a niece or a, pephew
= . M =

to school with him to even the scclg_%. All of a sudden, before you know it,

*

what started as a simple fight oi;éi- a basketball game or whatever_ it might

have been is now two warrinig, gangs on your hands, 41l to get even. You can't

ignore them. R

. =

The other thing that haé;;ens is ithat you have weapons showing up; You'll

have the phone calls starting from the parents-in the community about what
———T - L] »

A ‘ you did and did not do. ‘It is incredibly :pngisztant to _keep track of fights
and assaults. . . -~ : R £’
. How many of you have ever experienced an extortion? What do we primarily

/extort in school? Lunch money, right?

) Eﬂ’lgre is ftrue story, about mﬁ‘son who is now a senior in college. When

- a

- he was in junior high school--which makes me 44; se you can put the pencil and

paper away—every d‘a§y we laid his lunch money bp the dining room table. One

#~

moxning I happened to go from the bedroom to the kitchen to get a cup of coffee.
There was Mike at the dining roomtable. getting ready to catch.-his bus. Mike

picked up his 35 cents—--in those days——and put the money into his shoe. I

- 14

said: hey, Mike, we buy you tfousers, they have four ?oc:kéts. Why are you

5 aF

putting your lunch money in your shoe? And he said: well, Dad>, in our school

kids come up to yo!u and they say: you got a qiuérzter? And you say no. The
next question is can.I have everything I £ind in your. pocket? So instead gf
getting into a hassle I say sure; My lunch*goney is in my shoe. I let him pat

v me down. There's no quarter and ie! 8 ovgf‘:':r;i,th. The Chief of Security's son
7 N s = _ . -
. . - E _ \ - .
a . has a permanent limp today from walking around with 35 cents lunch money.in his

- .
= - ¢
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I went to the school.

.

.. every other kid in the hallway with his hénds'up against the wall being patted

I talked to the principal; I said: Tom, what's goingron? Is

dowm by people.

it really this serious a problem? And lo and behold it was. Extortion was

" going on in the bathrooms. It was going on in the locker rooms. So we put ‘

~ some folks in the school, and we found a wa& of resolving that issue.

] - -

First of all, the kids didn't even understand that they were committing

a crime. What they were do%ﬂg was just a simple wéy of picking, up mgney. s

You got a quarter? Sure or mno.

a8

And they'd find it in the pocket and they'd.. —

take it.

’

-

*
r

act a

-y

So we explained to theckids that -such ;gkiﬁg of money was in

crime and that they could gé to jail for such crimes. Lo and behold, when

the word got out that we wéggp't going to tolerate that kind of behavior any ~

. &

.

more, we cut it down.

T =

Couple&awith extortion is a thing called robbery. Now fobbery’s a

s.‘,.,(x -

“ittle bit different than an extortion. Wg'éé had s&mething like 22 armed

robbeg%gs thid school year in 2. G. County. Evéry robbery that we have had

I've had two hbmicides but not this year,éthank God.

-

In separate incidents a gun man

-

The gun man wanted

ha; been drug related.
In 1976 school year, twogklds were killed.
came onto the scheol campus looking for the drug dealer.

the money or his stash of drugs. The kid refused. The kids were shot and

,-killed in both incidents and, 52 God, the total amount of drugs that each had

L :
ﬁgsffive dollars worth of marijuana. - N
. B £ [
- You say:

"gee, T had a robbery today. You say:

well, that's a police

*

92

1 really expected to walk into that’géﬁool and see

=




"y

" dealing'in your drugs..

. himo

i

)

‘matter, and I don't want to have to worry about that. But so often robberies

~

are the result of the kids not being employed gengrally. I mean, what are

¥

they really coming to rob? They are really coming to rob the kids that have

the money; Who are the kids what have the money? They are the kids who are
And you get the weirdest stories in the world.
A kid said to me: a guy came up to me, and he had a .45 and an atfache

The kid

case, and he robbed me. How much money did he take, I asked.
replied:: $187. I said:. what arg you doing with $1879 He said: Qell, you

know, ;\have a paper route.

The kid then said:

well, my Mama gave me the money because I'm going to pay

the gas bill this afternoon. And 1 said: do you reallyfwant to call up Mom

and tell her you lost $187 gas bill money? And he said: no. . And it turns

out that that is generally what has happened\ It! s drug related.

it's a critical indicator. Why?

=

:robbery, but you have to deal with the fact of what were they c°m1ng here to

r A
rob. You may flnd out that this guy could be a drug operation that's going

on in’the schools.

This brings Je to drugs. There is probably no event occurring in the

=

hools today that causes us more concern or anguish, more anguish, more

@ .

2]

frustra%ion than the issue of drugs on school campuses. Agd we don't get

L

much support, and we don't get mﬁch help. 7You call up the police aepartmen;

fandJyop!say: I've just caught this kid. He's got a joint of marijuana on

I want him arrested. After the police of?icer stops laughing or he has

L]

hung tp on you, you rg§1§g§=that yoﬁ aren't going to geg'much help from the

pglice department., And then you say:

] A

=
= 4

93 | |

Not only do you have to deal with, the armed

Damn, I wish I had a paper route that paid me $187.

But again,‘

well, gee, we got the state police. ‘.

%

$

y
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Maybe they will come and heélp me. And the state police say: are you really sure

ahout this. We just caught a tractor trailor out on I-95. The,tr&étor trailor

N ;‘ was loaded with bails of marijuana.” You want us to come to the school to send

#

»

; . ° them an officer into the school to handle a single joint of marijuana? You’

. don't get much help, do you? And yet most often in our schools that's the

quantipyofxdrngs you're dealing with. g .
.Oh yeﬁ, you have your exceptioms. 'Eve;y once in glwhile, we take off the
’//// kid with aggettache case. He's got maybe five or six bags, ten bags ‘at maximum;

but 99'percent of all of our drug cases are two joints or less. And Athe kid
comes babk to schbol and you say: what do I do with the problem. Well, we -
Y /

_ didn’t do much “in our school system until the second homlcide. All ofva

sudden, it was time to sit down and write a board policy. And they did, "Ve've
. R £ * .

{ ., had thaf board policy since 1976. N - . - ) \

{ - .
The board policy simply says this. It is your decisionms, students,
N = . . é + - .
either to or not to use and abuse drugs and school property. That's a personal

decision. We, as the schoal s&stem, can't make it for you. But we want you

=

_to understand that we're going to=do-everythinggzithin our pover to make

the use and abuse of drugs and school property a high rise'gccupation. And we're

*

-4 o ) . om - o
going to start -out by saying, first of all, if you're caught witR drugs, it's .

/; an agsomatic five day snspension, the fizst time arounﬁ. The second offense,

- - .
= e

you‘?f

gone for the resi,of the semester. The third offense _you re éxpelled 5

from the school system. if you. re dharged with possession w1th 1ntenp to

N H 7 - .. . -
distrﬁgite, meaning you have a quantity that we believe you 're 1ntending to*

" ~ M

\l'(l

sell, you're going to go for the rest of the semester the first time and expulsion

. - N [ . - "

the second;tlme, or we can recommend expulsion the first time. = - .

- -

N N - ) > R

* - - N = =
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" a pair of swimming trunks and going swinnﬁing? How-the hell is it recreational
.- ]

© to turn green and drop fo . What d1d .the kids have that we didn't have? . * _~

g e ’ i ‘ t. h ‘ . : ’ + ) ) *
In addg.tion to that, we are going to file juvenile petitmns in «each and

W‘

_every ca‘ e, and we do. If I've got' a kid w1th a 3o1nt of}{ariJuana, we charge

.

him or'her on a 3uven11e petition. Now he's not go1ng to get 1nto court.

Wepknow that. But we want the mothers and the fathers to be i,nyqlved in

=
-

that process. We.want to impress upon the kids that we're dead serious about
“the matter. Don':.-?k to e about marijuana being a recreation drug. Have ’

you heard that te Recreational drug. Wondexful, Is that like putting on
r . \ -

when it's against the law? S . !
%  See, we lied to kids. When we first start:ed trying to deal x:zith the .
drugs on school camp:;s'és, we really lied to kids. I don't know that we did

it intent;'.onally, but 'we really didmn't have the facts. :Ue‘ gave kids this N
'grieat, long list o‘f what's going to happen to them if t-hey’smoked mazgijuana;. T f

. ‘ .
For girls, your thighs are going to get fat. For guys, your ears are goling .

They had the g‘reatest laboratory in the world, didn't they? They had, w’nat

A

was happening td” each other. He looked at h‘.LS girl friend. Her thighs -

 aren't any fatter than they were Jesterday. - And she looked at her boy frien&. '

* -

‘His ears d'idn t turn green and drop off . We lost our credib:.lity with kids. L

3 only drug, back in the sixties, that the kids pa’id attention to us - .. (7 =

oni was LSD. And I say that%y may not have- paid any attention to us, but

, either they saw themselves or the people areund them tripping out on LSD and

not coming back And that was a very serious kind of thing : -

The drug that scarets the living hell qut of me today is PCP. Washmv{:on;} ..
' -
D.C., and its surroundinc areas, which is us, is supposedly the PCP capitali v 5-.

=
& s

.of the world. For a $225 in'!;estment, you can return $25,000. ‘That"” s pgef:ty -
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ood incentive, isn't it? .It's a drug that kids have nO'recollection of
go . .

4

That's the bad effects that it‘§'had.

after they've taken it. The police;

ﬁé had cut school and ,was

=

caught a kld, a 14 year old boy in prep school

- P

’ in the process of destroying.the thixd house in Beltsville, Magy}and‘ He was_
TN . H =,
L4 { N N : | B .. t
apprehended by a father who walked in as th%:kid was chopping his Mercedes
N Tt - ¢

- 4

apart with anfax; The kid had.no jdea where he was.or what he was doing.

That Mercedes could have beer' a housewife.i‘ It could have,been‘anothef child.

It could have been anybody. And so the thing of it i's, folks, thatéwe don't" -

have the luxury in schools of belng very liberal or belng tolerant about drpgs. .

&

The fascinating th1ng that we also found out,is that the kads Wo%ld

——r”

-

R

accept the poticy so long as they knew what the ground rules were goin? to be,
and that, by God the rules were golng to be enforced unifornly. I don t care
r4
what one of our 20 ‘senior h%gh schogls you're in or what one of our 4l junior

K

-

high schools you're in or what elementary schools, if you come to schodl and

you 're caught with drugs, punrshment is gqino fo happen. It's probahly‘the

only rule or regulation‘that 1 think is probably 90 percent nniformly enforced

iin P. G. ’County of all ‘the rules.

And God knows we have got*enough rules$
Bnt that's one rile that we have bought

a

‘and regulatlons to sink a battleship,

*
-

)
2

into and the kxds belleve in, .

£

When I was in.washlnggﬂn, I was a deq. .

I’spent the last three\

A.word now about sex offenses.

.

&
<

4

;ettive for the last four r five years of my "career.

;5 ¢

- ‘l‘l\
D

in Ehe sex squad-which my wlfe always sald was really gooﬁ plannlng, belng
. -0 kept there so-the ﬂepartment -could never;flnd me. I thoqght it was vgrx ' w3
* s "'7i"kind Df-my w1fe to Bay that, EN . 3 - -
2L . i 7 Sex offenses ate something that'happen every day. Our kids are prone -
3. * T . "‘:; . PR : . . ) ) e M 7 K !.. :r, . 4
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. P ‘ . .
to that kind *of event every day. Yet we so often don't want to’ k about it
- %
Another true, true story. . Elementary school. This school year. ;Kinder-

garten child. She is out on the playground during recess. She asked the teacher

- . il - = * *
on duty: can I go 'to the bathroom? The teacher says 0.K. The child takes

-

the most direct route to,the bathroom, Going to the bathroom, she encounters

a custodian In fhe building. Now this is at twelve noon in the school. The

im\‘

custodian is a speclal education youngster who was borm normal but aBbut the

-

age of e1ght or nine went .into a d1abet1c'CGma for 70 days a@wd suffered per-

manent brain'damage, All right. He has been now xeenrolled in the school, and

the scbooi has him on a work Frogram to try to find for him some manﬁal skills.

Anyway§ the custodign grabs this little kinderga}ten girl and d;ags ﬁh; into

a bathrook. Three sixth grade boys view this and follow them into the bathroom.
Lo and behold, this custodian has pulled the little girl's pant$ down. He E

teldls the klds. don't you say a word and get out of here. The three boys
N 4

left, and they never said a word to auyone. The child was released. éhe -

-went Home and told her mother.

1Y

went .out. Her next ﬂeiidd was P.E.. She went to physical education and didn't

. . P .
tell 'a soul. And she came back ‘into her classroom the followlng period. Now

A

it's an hour and a half later. She immediately went to her teacher. She was

so proud I m tol She went to her teacher and said: you know what? The

t ! ' ?

custodian put his penis in me. Do you Know what the teacher's response was?

-

' Mary, I don t want to hear that Rind of talﬁ You go home and tell your mother

Ve

ahout that. ) NoW'you go and take your seat. This woman was 40‘years old ’ ;/

th1s teacher, and that s what she said. -And that s what)fhe child did. She !

-

8 . 8

0f course{;e; mother called the.school, and we got into it. But we
’ . = ¢
Nt 97 . .. 7
‘ 83 T ' -
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couldn't have prevented that ewent from occurring. Honestly, I don't be;ievé

-
»

we could have. There was nothing in that custodian kid's background that
Al

-

indicated that he's, that way. But to have had that kind of a response from

a—— N ’ '
the teacher really, really concerns me. The troubl% is that.we so often

- .

. -
-

ion'% wantito admit those thingd happen in school. We have a tremendous )

* »
tendency to cover them up or to say: I car handle it administratively. Well,

P

folks, you can't handle a rape administratively. You can't ﬁandle sodomy

Y

-~
’ Y . .

your school people and says: I have been raped or somehow conveys that Know-

N ) fpdministratively. You can't handle a child molestation case administratively,
. ~ *
. The police have got to be involved. . ’ . =
s : -
P ) . .0One more word.on sex offenses. If a hild comes to you or to ome of

ledge, for God sake don't everybody sit déwn and question that child as to ,
y wh;t happened.” We have this insatiable nﬁgg for storieé, and we ask kids '
the inappropriat; questions. Wh;t you shoqld do is’ to isoigfe thét ybungste;’r
¥ with an adult. Call the police and the parents, and"let them handle it from

beginning to end.

, Kudience: I wonder if you planted a subtle seed in of

minds which g

; . : . /
- ds that the retarded person might be the one that has the problem.

™~ . )
v Mr. Blauvelt: No. God knows. I'm sorry.

Audienée: You told that‘part.of the story that was not necessary for.phe
'} outcome, ) ‘ N . (. o

) . ffffj - Mr. Blauvelt: I‘agologize fér that. I reall§ did not mean that. What f
‘// | was trying to say is thatféhe whole tﬁing ;ag a tragedy...The\%oy was a tragedy

-

and the whole thing. I apologize for that. TI.certainly am hot implying that.

And ¥'m glad.yop raisgd‘;hat because, if &oﬁ had that opinion, maybe somebody

. ¥

“elge in the audience thought somtoo." Please understand, folks, thas is mot ¢

.
=
. - » . A4 - =
—" - -
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what I'm saying.

Audience: I hear that no one elée had it, but I felt that w%y:; -

Mr. Blauvelt: I'm glad you brought it up because I wouldn't want«you

N | :
to leave with that opinion, please. ) ) ( , E

y (O N
~ [y
~ I want to talk about weapons. What do ‘e teach kids in elementary,
. *
.school? We used to have a little game that wé played with kids called show and

»

tell, didn't we? John and Mary bring something to school to share with their
classmates They bring a little doll or a rubber ball Well, when the kids
got into Junior high school, they couldn t brino little dolls and little = .

rubber balls. What did tEéy end up bringing most of the time? They brzught

'

weapons to school I maintain that mosg of the weapons that show up in our .

schools are brought -strictly for show and tell. I'm not saying we don't have

- o r
\\ shen used occasignally in a demonstration, but that realfy wasn't what the
- intent was. The rascals bring them in; a kid can't have a-knife-or he can't
k4

have a gun without showing it to. somebody, ‘can he? One thing about kids, :
- { -

they can't keep quiet. We know that. So they show it to somebody. I don't
think there s probably.a word that gcares the llving hell out of a principal

more than: there's a gun in your school. Somebody has brought un_this

" morming to your schoply - v .

-~
L 4

- “That really shoots your wholg day, doesn't it? The idea of skipping ,,/{
":

out, a little early for nine holes of golfing isn t going to ‘cut today, is 1t
+

’ untll we fi d opt u there s a gun in school. Now miybe the Cﬁamber of Commerce

- =

v wants fo visit the Board of Education that -day-or have a meeting or come tO

-

" listen to us talk. You got.to find the gun, You can't let a school day go’

on with somebody out there whlspering that there s a gun in the school. u

,,-f o .
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d ' * .
-+ don’ t know if it's real pr not. {;ou don t know if the k1d who has brought 1t

has the intent to use iﬁ or not. So you spend all day running it down. Lo and

. s
. 7

.o ’ behold dbout 4 o clock when you gan 't -walk another step and you've' opened

‘your 912th locker,‘there it is. That wonderful cap pistol. Or that plastic

= - Y.
‘ replica‘ Or -that starterfpistolif Otr, a real live gun. Now what do you do

gl

hen you find a real 'kive gun? Shoot yourself? No, not really. ‘ff}f?ff-féfggf——*;"

=

E]

. . . ..
v, - loaded or nqt? ) . . .o 7 ‘

I have got to tell you a story. Actually, it's an observation. Every . Vo

' H

principal,and every assistant princlpal s@ould clear the bottom right hand

\
desk drawer. The sins of the-world are contained in thg-bottom ghthand

. * Y
¢ . Y -
desk drawer. You don't want thievesto get in to the safe. Yet after a,

'{' burglary you.find out that'the only thing that the culprits ripped off was the .
3 n K * . rs t‘
bottom righthand desk drawer. T .

1f you come across a gun or drugs or other contraband the easiest thing ’
*

- is to pick up that phone, call the police and say: hey, I've recovered this \
’ . Lt :

_ thing. I want you to pick it up. You don't disclose the ‘thing.«~ You are no s

1

- miore- legally ent1tled to possess a gun or an ounce of\narlguana or a hit of
A
épeed/than_anyone else. Ve do give you a 1ittle llberty in the fact that .

- -

you've ,collected it as an adminzstrator. We aren't going to turn around .
- : : . . .
N . 4 ;S = g . * -
T .and charge you. =, . - »
B &‘ - . 4

. -

Eudience: I tHink some peopIe.are a lirtle gun shy ofhmaking‘§eports to’

the police about certain things because anything that gets called xnto the
S . potice goes over the rad;o. And it s not to say there shguld be a Watergate )
3 [ .
' =
or a\gover up of what's g01ng on in your schook. -We sometimgs lose control

i

:f‘ . '
of that particular aspect, and our brutal experience with thé press is big. o _

E Q . . 1 0. C 5"‘ ’ ' .
ERIC o e . SJD‘% . . .- ~
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We just get smeared all over the place when-something happens'at our school.
AN N A N - .
Mr. Blauvelt: Yes. Yes. Let me give you what I would suggest. Ny ot
) % ' B A :

. ~ guess is that even in Philadelphia you have a preciné¢t house. I don't know

how the police department is divided, but the police doq £ necessarily come

¥

from across town to respond to calls. You must have a district headquarters

P * or something. You guys and gals should go i& or invite that prec1nct captain
i < \
in for a cup.of coffee and say: captain or lieutenant or whoeve; that is, here

are the situations. Cah I call you personally on the Shone? ‘Would you then
~ . r 4 LI
send a car to the school without the call going out because of what my experiences

/ has been with the calls going over the radio. I think_the poli%erdepartment -

wiil, by and iarge, honor that. I know what happens. You pick up that phone

E o 4 . -
and you calli You get the dispatcher. And they put/out:?‘go to P.S5. 37,

»
N

- N they have'a gun. Man with a gun in the school. The man with the gun is the

t

principal. There are then’'87 cars, red, white, and blud; the whole thing

N . ‘_)-
. going. What the hell is this? I just came to pick up one lousy gun.

L4 * B )

~ With weapons, though, you've got to work with kids. And the kids have
\q_ ! . . >) v ]
. got taééfderstand that they can't carry those things. '

—

- Did you get hit w1th those things called inzhucas, the killer st1cks7
. e _ At

- Remember those things with the broem handles that the kids used with the

#

rope between, them? Well, a goSd set of chgcks' as the kids called them,
- aré deadly, deadly,weaoons. They are capable of exerting 1,800 pounds of
force per square inch. You know how many//iounds of force it takes to Break
a bons? Six. Talk about the potential for overkill, the kids had *t—with
chucks. When chucks first came out, they were not illegal. ﬁoﬁ could have

- . h, a set of chucks. Every kid in éuniot high school had a setiof chucks. He

) would walk down the hall. That kind of thing was.the cool thing to have. We
S (3

Q ’ . - 87 A
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also formed a soprato choir because, if you're not very careful with a set

.. ./

b of chucks, the baritones become sopranos, don't they? I almost became neutered

\ £ T ’ - i M
one day trying to take a set-of chucks away from a kid. o , s
» ’ ~ -
. . We went to the &tate"s - attor¥ney and finally got a ruling that chucks ° AR

4

were illegal. We’collected‘them by the bushel basket, took them to the dump,

* + .
t . LI
-

L and burned them. : *

Sy .

T used to say to parents at PTA: look, if you want to know if your

Son has‘made a set ofgchucks, go to the broom,closet. Close your eyes. If ybu

Ww

normally reach here for the broom handle, and it's now down here, he haé%ﬁade

. a set ff‘chucks. ’ L g

-«

Thefe‘s another thing that we need to keep track of, another kimd of
.. ' { o

1

crltlcal 1ndicator called trespasslng T would like to make a movie sometime .’

<
H

1'd make a million bucks. Everybody would want to £ind out who is the trespasser?

. 14 + L]

The kid, you threw out of school yesterday? Nine times out of temn. Or which -

-
®

y of your neignnorinc scﬁools threw him OLt9 It's a fascinating thing, isn't

ing to keep kids in classrooms .and those we %\\

throw: out of classrooms. won 't .stay the hell out of the school.‘ We're doing

Py

) something wroné somewhere along thefline, but'I don't know what it is. If we

.

could keep those ouf that we want out arid those in, we'd have it made. WUe blame
. . '
- a-tremen@ons amount of our problems on trespassers, 'don't we? Now they ‘are »
- unWanteé guest, Su;ezihey:ife. But so offen what we find, when we have a
school chat ﬁas "a tremendous trespasser problem 3nd we've gone in there and
&one a securxty sweep of the ZChool in whféh ye'lve involved administrators, 2 "
r

4 ’ teaéhers, an& s0 forthxbnd.we come out, what we have really found is that

. it‘ kids out of class duzning the dar, that they are only students. At a




&
“
3
-
%

¥ 3 N -
A : . - - . .
' senior high school one’ of ‘our high schoo1s in P. G. ~County, Y had teachers
» -v.i .
getting ready to, go on strike or walk out f that building because_ of teaé‘ﬁ’er
: . , : l
gassaulté ‘committed by outs&ders. I ta‘%ned to‘my investi‘gator. ’ -,

. y . B

In my departmen::, I have /36 1nvestigative counselors. «They are ; ~

™~

£

‘,a "

. L men and women\who have law enforcement baékgrounds but we don t carry weapons.,
- = . . , *

We are board employees?. We don't wear ﬁniforms. Anyhow,, I have 26 of those

. - PO = E3

asélgned to.individual secondary schools and the other ten assigne& to geo- >

‘.‘»
-

v graphic locations. 80 that every school 1n the county has an investlgator who

¥

“has a responsibility for it. Sd anyway, I contacted the invest:.gator at the _

school and said: Hey, Mac, what s going on. I hear that t’ne*teachers are

. getting ready fio walk out ag: ghe school hecause of teacher assaults. He said-
- S s K

he, we 've had two’ all y‘:ear. ‘ : -7

h"d"

~

So I weltit to a faculty meeting at the school.m,@,ﬁknew 1 was in trouble

* ' "'»5 - -~

when I walfced into the robm. A,The principal wa& sitting with the teachers.

k;‘

That doesn t happen very of ten. :Normally, ‘the principal sits here and the

¢ *:. &5 ¥ T, #
Ly facul-ty over thlre. ~This time, the principal was sitt;.ng with the facutty. =~ .

. . . 3
There was one chair in the middle of the room. You know who that -thair was ?

Lo

;A. for? Peter was going to sit in that chair. 'I,‘he principai said' 0.X., £ -

- - +

Blauvelt, what are you going to do for us? I didn't have a very bright; T ’
Kl . . RN o ‘e
i idea that day. Thank Gpd it was on a Friday. But the story was that it was

-

*

. i the trespassing. 'So vie came up with an idea over the weekend. -

P

% ¥ = - ""‘ '2' \ N i “Fem
} . f .. Assign’five security personnel “five teachers, and’ five administratqrs. :
“ o, o

. Mter class started, they would sweep . the halls dur:mg class t:{me anﬂ stop

- =
24

B ., every kid éhey foupd in the hallway and ask for his pass or an identlficatz.on

: 3
Ay &

and £ind out: who &nd what they were. This happenedr in Harch of .‘Last year.

The first 16 days we:maae 3, 900 stops in the hallways during class periods,, t
T v : B } lO,j B ' . -

_,3:9 e "' ) -

i
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- - 3,900 stops. . . . Si = / -

We brought. in some 'resource people who worked with teachers on the idea -

* v of hall passes and so forth. We found that 1t’wasn t outg;ders at all. 2gNow

H
-

N ]
\yhen you go to that school, you can pack up an outsider“Just llke that, at

. least during classtime, because he or she is the gnly one out there in the

-

. < / -
‘ 1
T _ hallway. It made 4 tremendous dlfference at thatigchool. »

-y - - _ -

. Let's talk about crimes agalnst property The first one that scares

@ s - T

the living devil out of me,‘folké, is arson. ‘ﬁow arson is the intentional

. : Y Lo - T
. ' bupning of property belonglng to another. Get out of your\miad the fact -
RO that an-arson has to burn a building to the: ground. How many of you haye ;i A

éxperienced tgash can fires, paper towel dispenser set on fire, sanitary

. mnapkin dispenser in the girls’ bathroom set on fire? And’we say, you know,
those are annoying kinds of thlngs. What we now do ig,éall the custodlan.

He puts out the fire and that's it. That"™ 5 the end of it. Well, let me tell .

you something, folks. 'That may be all ‘there is to it, but if other events
' ’ + 1 - s - .
have occurred in your school, then.the little tiny fires are a critical in- - -

*
-

dicator. If you have yacial tensions im your school, if you have had hate
- . * & . N I i
literature appear in your school, or if you 've gt a kid who is merely prac—

- -

ticing, well, what is the big fire going to3iook 1ike? A kid starts out by

. o

setting a trash can fire; Thgt has happened. éigt only do you have to keep .

re. I know.

s -

We,have the finest fire department in the world in Prince Qeorge

4 track of the fire, but you have to report the

bounty. And,you'Say: look, gang, we had a fire. It*was inJthe trash cant -

a

%

We put it out. We don't want a bunch of;hoopla;'Ve just want to report it
; .

to you. Thank you very much. Three minutes later you can hear the fipeﬁ

fighters in the background, sirens, red .
&,

. f// T i.l | B 99[()ﬁ§ ; Cot | . : .
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lights, hook and ladder trucks, everybody flying 'to the school to, ca

this smoldering trash fire. Kids have all flled out of your bu11d1ng by now,

-

Iden't know. I ve worked with f1re marshalls but 'I can 't get 1t

X
through their heads that they don't have to sepd ‘hine pieces of apparatﬂs to

“

/ : .
" the school to respond to a trash can fire. Neverthelessf we've got to report 3

, -

+ \

it. You have-to keep trick of those .things." ' ) . ’ )
Do you think generally that the bomb threats )

* Now consider bomb threats. X

1"eweﬁ,gone down or up? \
\A\ ! |

Audience: Down.
- . - L3 R
Mr. Blauvelt: -Why have they gone doW}m'? ’ '

-

-~ - A .

A Audience: Tt's mot popular any mdfre. .
Why is it not f)opular" Do , '

[ d
-~

: Mr. Bl'auvelté It s not popular any more.

\!\ ‘
**you normally evacuate buildings? We found that once you stop dumping the

‘schools everyktime that little voice said there's a bomb in the scheol and it's

going to go off and the caller fdund “dut you were'nt goi:ng to dump the school,

- . : f - ’ > . .
persons stopped\ calling .in bomb threats. Is that true out here too?
: ) x

. . Audfence: Yes. o . g
ow let me tell you an-honest to God truism.

4 Mr. Blauvelt: "0.K.

L

. " Vhen I%as with Len's groupl in the\other room, he asked how many of you
.. were administrators and how many oE‘you were decision makers. The hands went ! .
¢ ~ ] .
a
\

up and then went down real quickly. There is one case in_which you will
. -

always be fh& decision maker, folks. When you have a bomb' threat at your=school, /

going to relieve you of the responsilb ity of making that dec.ision

v

no one i&

J . .
- 2 yhether, or not you're going to evacuate, That is yours and yours alome to maKe.
: ' °

LN C
A prin(ipal called me up and gaid; gee, Pete, we had a bomb threat. Should I B

e~

.

Y
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.
. . - . .
evacuate? 1 said: John,‘igt me tell you something, my friend. You're there
»
.on the scene. Only you can make that determination of what you are going' to ,do.

- - ®
< Why are we that wayV You can look at all the bomb data that the FBI-
IS .
! Do ) puts out, and you'll find out:that bomb thr&ati_never precgde a bqpbing.

-

" Now it just doesn’t happen. Weil, there{s always going to be, that t;meewhen
you're talking to John on the phone and yqurheaf "homb" in the backgtround.

John's going to know at that moment that he made the wrong d801810n..

- L

Now, 99 times of 100 you're not going to evacuate Let me give you 1, (w

4 =

§§§§ue story or an example of a ‘time when you may want &o

NV

about evac~

o

% _ “ . - —uating a building? What about a Mbnday morningiwher you com :A\%chool°
. .

No, not Monday, éhat 's too easy. Remémber, Monday is not a goot bomb day.

r

-~

1 ‘ Whe# would the culprits plant the bomb Friday? Youihave to figure that most
bombs us;ng abTimex watch, have .a maximum of 12 hours. If the bomb had a

military ‘clock, it could go 24 hours. But no -one 15 going to go to the extent

N *

_of buying a 48 hour clock. So forget that one.

Let's sa& it's Tuesday morning. You come into the school. The -
custodian says. hey, Mr. Principal, someone has come into the school. The
rd

' back door was broken in. .0.K. You ought to know that last week you had some -
racial tension in the school. You know things were not going right. Maybe

T you evenffouqd gome hate literature on campus. Then about ten o clock that

W

= '

. morn_’g your secretary gets a call. She 1mmediately runs out into the hall,
The only reason we speak of this in this zay is that it really happened.
This is'true. I had a. secretégy race into fhe hall yelling: bonb in the -

schobl. That's mnot a good way to evacuate the buliding at all. In- such

a building evacuation there were no women and cHildren fifbt. It was admin-~
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istrators out of the building first. B - N {' i Ei? 7 i" o
’ .~ Anyway, back to .the scenario tnat I,junt set up éor you and the bnmb, .
/’} threat. It's just not a gigélyi}ittlgvvoice on nPedotner end of the phonéf
You have to think about it, folks. wa you séy: hey, something'aight be up. i R
’ Someone was in the building. There is a very good possibility that a bomb
was sef. IQVe got t;nsions in the community that would provoké such a move,
Let's be very honest, folks. You-say: héy, we're going to<“search the build-

ing. Right? You could start in September and end in June and not really ) )"

search a buildimg. There is no such thing as conducting a bomb searchs~ You

]

- - look in the most obvious places. Is there anything out of order? 1Is there

7 .
any xeason that we should dump the building? The best thing to do 1if the caller
A ", )

-

says the bomb's going'to go off is to evacuate the building. "Call the bomb

e people and the police éepartment. Let them handle it. Then wait that half
¢ S . . T
, hotr afggr that call. If it's going to go off at ten o'clock, you wait until

—

g lOBOandthengobackin.'..' ST oo ' R
4
I want to télk'abOut{//;ew things very quickly.t One is burglary and
. . _one-is larceny: The ‘reason that I'm differentiating between the two, folks,
.0 R
is that burglary is property that is stolen in the night time when the build-

I

B ' ing is legally cldse&, but larceny is the stuff which is~étqlen qhen'the school

» 1is legally open. If you design a program to combat burglary to protéct the
school property and you put an alarm sysfem §n but all of a Spd\?n you'ze .
still. losing property, what's probably happening is th§x the property is

AY

going ‘out during the, day time. There are six cr%tical time periods inﬁa 24

£ Mg .
hour clock}when your schools are most vulnerable. During the day time is’ -~ )
-~ . B - . M Y ~
K] s ¢ - -
| obvious. Consider that period right after ,school, your afternoon activities,
.( h “ L

@1 i . . ', . - 10? ;
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4

. might be out on the baseball field.-

.

when adult presence-in the building is extremely low.

¥ -
Voo '

todian on duty, you have a few teacher§ around and maybe a coach.

N\

building. Then you have the evening time When the PTA aqg_the Boy

.}
come in and use your school.

losing your property right and left.

s
sJe turn now to vandalism.
4 -~ .

mally use the word vandalism on'the board up- here

-

LS

<

A

v

Youvyhgve & cus—

The coach

krJEiubs

S

: Y
. The alarm systgm is not-turned on,*end you

Everybody is bugged with vandalism.

4

»

So he's not much of a secugity‘for your
[y P ’
"re-

I nor-

e

the incredlble cost 1s Vandarlsm « Because of thé\gost of vandallsm, I wish

"1 .had the tiffe to do a whole unit with you on vandalism, but my concern is

. ,
the social cause of vandalism.

-

4 .

of vandalism has upon the educational program.

¥

11brary.

equipment

'of social causes that I'm talkipg about.

YoG cannot operate the school.

‘One is the impact than an att
=~

*

-

Rememher, gang, that there are three kinds

That person destroys the school's 1ibrary and destroys “the A.V. -

. L

The response I get is money,

Somebody goes into the school‘s

We had a school in Alexandria,‘zirginia, a spegial school for the hearing.

yandaIS‘weet in and destroyed all of theispeciaL hearing equipment. For one
solid year, those kids had no pregram at,that sthool. ~

The second kind of"® gocial cause is the impact that an acg_of vandalism

has on kids._ Héré's another true story aboat an elementary‘school.

weeks before Christman, two junior hioh kids gotsin and destroyed-all of the

.

Two

progects that the kids had.been working on in the thlrd grade classroom.

« The intruders diﬁn t touch any other part o§ the school.

They went in and even

L 4

-~

- f“ 7,

tore .the 1egs off the hamsters wand threwv them on the floor. They bus;ed up the

£igh tarks and let the fish die, -

-
a

-
L]

s

i
b

)

.. . =108

94

.. * ~ + .
They carved up everything.

Everything,thaq
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: .gradere

- dalism also destroys dreams.

table kids.

.'property is-vandalized.
f

had worhed on, the vandals destroyed As luck would have it, we

PR

sthat day, which meant that the women who‘came in was late.’

~

3

: d1dn t have\an alarm system in the school.*

" .

as a substitute teacher
. .

N

The kids reached

Al

’ the‘classroomﬁbefore an adult arrived. The kids saw what had happéned.to

«

Al & -

.

theix Christman projeets.

»

I went to the school. She_was a third

4

She h#d tears in her eyes.

A little g1rl came up to me.
She asked me why" Why did it happén?

. I didn't have an answer for her.: And all of a sudden, I‘knew that, no matter

= what it cost. monetarily, the cost to that child’and the other children in tﬂ!!

-’

classroom'I couldn t pit a price tgg.on. L said at that'moment that, by God,

>

vandallsm wasn t just broken windows.

. Vandalism is also broken hearts. Van-

Y *

Therefore, there were things that we had to.do

~
‘v

&
- to'make sure that those events ned¥r occurred again.

The third kiﬁd of social cause is that vandalism is directed at identi—

Only Black kids property is vandalized. Only the White kids

2

Dnly the kids from the east side of the tradks. I
3 ;

don't care hew the kids are grouped or how the kids perceive that .group;

g

First of

»

nevertheless it is_only their property that is being vandalized.,

L4 . P A .
all, most schools don't pay attention to the vandalism becayse it's private
.But; if you don't pay

proyerty. attention to it, -what turned out~tq be a

’

property\grime is go}ng to end upizgscrimes against persons hecause those

vandalized kids are gplng,to seek revenge.
P td ¥ + .
Another category of critical indicators obviously important to keep

I
ﬁ

track of is rumors, which'can drive you right up a wa
those things down. A tremendously effective way of involving %ids "is in rumor

s
-

You've got to run °

4

1

s
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control centers where they are dealing wiht actual information.
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) . ,
. some problems with already is pecgle hat wear- socks eat worms. I'm using

1) - - »

. o L - -
o The last indicator that I want ? deal with and one that you may have had
' L .

<

. X that as an example of the presence of hate literaturﬁn ‘school cam'puses. "Bave
- 2 ] . - » ‘

any of you ever seen The Boat’;icketjto Africa? -Pt's put’out by the American

//}%ite' People's party,' the good old American Nazi party that we have in Ar‘.lington,
/ - . » N ¥

' Virginia. - -

. -

" Let me .tell you that wé had th'is showjup in our schools. Ve had it ;

¥ . .
show up periodically. It's the most obscene, ridiculous thing you/ll ever meet.

v v

. .
-~ What happens is that it shows up in a senior high school or a junior high school.
You're immediate response is; my God, let's get this material all together. -
; - s >

and bury it. Let’:'srfo.rget' it. 1Id didn't even happen! Wrong. You're
- ‘ -~ -

wro'ngn because, by.the time you fimd 0\-1t about it, 90 percent of youi‘, schaol

' populatgon al\ready Knows about it. When thé material showed up in oneCof our

” = A}

ﬁigé;schools; the principa

that material toihisi teachersy The teachers

i

. e )
took it into the dlassroom & amined’ it “for what it was. - They looked

-
-

L . ' .

. at what propaganda is and how vgords\ excite people and what emotions the
. literatur was driving at. What could have been a tremendously disxuptive
‘ . # { I . . .

act in the school turned out to be an incredible’ ]:earning experience.

: =

- To=

The literature ig rather crudeistuff. The stuff being put out today ,- 2
. which I don"t yet, haye a sample of, is much more sophisticated. It's being
- . =

put’ out by the Ku Klux Klan. It is better printed. It is more intelligenfly

I B

. i 'ﬁéw:itt;en, if you -11._’ ‘But the bottom line is still the bame. Be on the -

N -
— . .

]:ookqut for it. JIt's going to show ﬁp. It's ali'eafly shown .up in Pittsburgh. '

= ¥ . ¥

’

‘If}easti week when we were in Pittsburgh doing this workshop, somebody came to' .

. 3 - . f
— +

s PR . .
b fmets " . ’ l-f. 0 » ’ -

ES

a
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me and‘;;id that Pittsburgh already had it there. = « -
-~ - .

. Those are critical indicators. Those are the\Finds‘of events that \\\;—‘ ~

you have to keep track of that's gding on in your school. qufl know you
- have a,school security department here in Philadelphia.,'i'know perhaps

much of what I have said, you saf: gee, we already have a department that '

takes care of that. Even Knowiﬁg ihat, I thought perhaps we needed to review

-

for you or with you. gometimes W€ lose track of why it's important to keep

*

trackfgi certain events.) That's my opinion'of why they are important. You
can do the job of keeping track if you really understand that you need that
8 - &

informa?%%n iﬂkprder to keep you in control of what's going on in your school.‘-
I want to touc: b;iefly on the handouts that you have. You have an

. . action plan and a Summary of Studé;t_Security Adv;sory Council.

- Thelsecurity actionm pl'an is a dynamite way of dealin'g wit;}&security

issues in your .school. I want to make a statement. The Statement is that

r 4
> £

in order to solve a problem often you have to give up ownership to that problem.
\ d . o . .
\In order to solve a problem, you've got to be willing to give up ownership to

, that problem. All I'm trjing to say, principals, is that being a principal
- t * ']

does not mean that you have to have every answer to every problem. So often

you get isolated when you don't let into yéur circle other people who can

-

help you. solve some problems. You have an incredible arrayof resources in your

builéingf. Yod.just don't quite kngw how to look at ;bem‘fgbm the custodians

to the ;afeteria managers to the health aides to the secretaryav
The most important security resource in gny public school is the kids. .

(- All you got to do is know how to involve ﬁhem, and they'll be the greatest

resource of information that you'll ever have. That's what that other document

- 1 ] * 4 1
Q . ' . llh ' , ‘g‘r;a’"
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‘ is about. It's cglled the Stude'r'xt Security Advisory Council, an outline. .
2 - ta Q L4 °
. ‘1f any of you would like any more” information ‘on it, give me a call or write
- - .
. . tome.,. I'm Just not go;mg to have time to go th.xough it today. . . o
- ~ 4 .2- . -
*, N We have covered a lot of ground in an hour. { Thank you. -
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SPECIAL STUBENTS CONCERNS: COMMUNITY ADVOCACY' PROJEGT

T T ’ . L~ .
) . . Mrs. Gloria Grantham - - oo
7 - ) . . .

H

“Wlw '

The issues, the problems, and the situations that I'm talking'about are,

in fact, pecuIiar to our location. I do want to keep that in mind.

I will eprain the objectives of our program First I do want to talk

v

JUSt a little bif about New Castle County School District We desegregated
in Séptember»of 1978. We have completed one full year of desegregation, and

ngrare midway through our Second year..

We had 11 school districts that merged so that we have one school

district., It's truly metropolitan in that the city of Wilmington, which was

-3

predominanﬁf§ Black, with ten surrounding county districts which where were
.

predomlnantly White, went out of existence. In its place is what we have in

the New Castle Counfy Sc¢hool Distrisié We have around 63, 000 students. Ve

have a school board that was institutbd solely for the purpose of implement~-

.
. - : L
*

_ing desegregation. s
Aiso,fwe're Bader court order to desegregate, which, I think, is different

from Pennsylvania where~you are basically responding to the Human Relations
. =

B .~
" Commi¥sion. So the very force of our legal mandate in Delaware paved the way

‘for citizens to be.a little more responsive to the court order.- I'm nat

Xmeaning to imply that theyrwere pro deseg. They weré not. Basically, the \

<

o ;ic1tizens elsewhere, both Black and White, were not exactly pro deseg, but

‘’

they were not anxious to violate the law, So I think that Delaware, in this

{

point in time, doeg hold the ,record for the Number One most peaoeful history

[
-

~
F 2 . & *

of desegregation. o A\

We have 100 schools in New Castle County. Geogrephically, we are d{i-

vided into four attentlance zones. ™n each of these four attendance zones-ig \

L )




Yy, . t‘ 3 ‘e
. a superintendent. We call him the area superintendent. We refer to these

* 7 v

four areas 53 Area 1, 2, 3, and &  The area superintendents report to the
-~ s, » . '
district superintendent, the district superintendent of the New Castle County T

-

‘Schools. T ¢

Also, the population reflects an approximate 20 percent minority, 80

*

percent majority. As a result of our court order; each of our 100 schools

¢ —

reflects that ratio in the schools. All of our schools and 2ll of .our classes
are supposed to refléct that ratio. There are some issues and circumstances

z

that are supposed to prevent that; bﬁt, basically, our 100 schools do xeflect

., the ratio of 20 percent Black, with a handful of Hispanics, fo approximately

80 percent White. There is no predominantly Black school that exists now in

- TR
R

New Castié:?aﬁﬁfy.é S B R

I am with the Special Students Concerns Prgject. OQur project——wg'ré

\ . ]
a Federal project--was funded gor two years under HEW. Qur funds come into

the State of Delaware through the State Human Relations Office. We have 28 -

State Commissioners.
In our p?rticulér-court order, the judge did not call for an eﬁfgfnal‘

monitoring group. But what he didecall for was the cfeag;on, 4n the district

' - -

itself, of a Human Relations Department. fhat left no external group. The t ,

State Office 6f Human Relations aséﬁﬁed that responsibility. Our project i
. . . {
- operates under them. It's ndt that we assume the re§ponsibilities so much- for the

! B . T .
- ﬁonitoring, byt our chore from HEW was to gather statistics. Actually Stud-
v .

- ent Concerns is a research branch. We did gather statistics on the first -

year of desegregation in New Castle County in terms of minority grofip studeitg
for disproportionate suspensions and other disciplinary actions that were .

v 4

=) o ) : _13251 - — B
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.

against minority students. So this is from the point of view of the project.
. ; ¢
What happens to mlnority groups in an area of desegregatxon’ National stat-

M ==

istics refledt that, very often, there is a suspension rate of a ratio of 1

- .

White to 8 Blacks. v

= %

MNo- - P - .
! Washington is saying look at all of ghis in other g&ea5;>ﬁ9 in, gather

r

the statistics, once you have them come up with some objedtive reasons for

. this, After you do that, see if you can develop and implement a program that

e

will reduce the niber of,diaproportionate.minority students being suspended.
So that's basically what our, projeat is about. Sone're going to’take a look
at dlscipllne, academic achievement, and community involvement in terms of the

Special Student Concerﬁs Pro;ect

- ES

In yotur handout on page one, you have basically our objectives.' 1711 g0

thiough those very quickly. In a sense, it's almost‘discriminifory becaus%?

we were funded and ready to go into operation on September 11./ That was the

~ ™ 4
E first day a court order went 1n€b effect in the district\ So there was not

already a disproportionate rate of mlnorities snepen51ons. But we were funded
/ . .
and ready upon implementation. +Our project is unique in that semse. I think
: -]

. * h
thére are about eight Student Conterns projects operating rig?t.now across. the

country. They have been in existence for the last 12 years or so looking -

at areas that have been desegregated.

oy

But whaﬁ.has happened with all those projects is that they have always
gone in either a year, two years, and some:i;ii;ev”ﬁ‘three years after areas
have ‘desegregated. And then they try to py¥/the parts of the puzzle together

to fing#nut what was the problem. We were unique in that we were funded and

-

: ready to go when the doors opened and the buses rolled. And what we were to

{ +

§'1:£€§ . Se; /

Q . : o RS
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.do was to identify probable causes for the high 1ncidence of dlsproportions.

-

And how were we to do,that? By analyzing the New Castle County 3chool District,

. - L]

student enrollment, absent files, suspen51ons, expulsions, other disciplinary

recoxrds, and-otgarapertlnent existing data. We were also to identify and
- &

analyze state, local, and school policies, procedures, regulations, and rules

-

¥

which may bear upon the disproportions and to gather pbfervational data and

interviews with teachers and other people.

¢

) . r
As a result of the nine months-thdt we spent last year analyzing the:

= rl * »
= B

v - g =
district, looking at the files, and looM%ng at suspensions and the dispropor-

"tgohs, we did write for HEW what we call an intefm weport. This is the

>

 first year findings of Vﬁat happened when New Casfile County desegregated.

I'n going to‘share the highlights of this report with you briefl&i I‘E_élso
‘ ’

7

[ t : :
_going to talk about what”we hope to‘do in our program to deal with some of the

4

'iroblems and(concerns that we found.
f

, When we started, the firft thing we did was to gather a data Sase SO

, that Ve would have something’ with which to compare our findings. We went back

[

to 1975-76, when all of our distriets were intact, when there were_ 1l school

~
£

districts. This was before reofganization. We wanted to take a look at what
,
the d#sciplinary situation was like when 11 school districts were 1nt\pt.

. 2 ’
This is for 1975-76 But it_pretty much still reflects the total population.

4 %Egzga

<

In 19?§~?6 in terms of the Black—White population, it still pretty much reflected

what we have in our situation today. In other words, in 1975 before any formal

=

&esegregatiou topk place in the county, the suspension rate for the 11 districts

"overall was 25.pelrcent Black suspensions. What I'm trying to show here is that

+

sthe Black suspensions at that time overall were 25 percent, 72 pgrcent White

-~ .
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4
suspensions. There were more White suspensions. Tt pretty much reflected
- i +
- . . ’ | I o .

the population. o . ) -

-

_ - But jthen move to 1977-78, our segond year of voluntary transgfrs. -
[ 4
Here was an effort not to have to go to court. §o we had the freedom of choice

situations. We had many. miqority kids 6H§ed out of the city of Wilmington into

the county. \\f

- . -

Let me go back for just a minute and explain something to you about what

happened in the busing situation. I think I said to you that the city was .

= a - —
-

predominantly Black. The ten surrounding areas were predominantly White." All

{ *
~
P

schools now reflect the 20/80 percent ratio or Very close to it. What we

ﬁculd,expect then is that the number of disciplinary actions would also contipue
z i} ‘ ’a‘
to reflect the population. And it-did in 1975-76.

‘ ,7 During 1977-78, the second year of wxoluntary transfer, we had a large
number of kids leaving the city schools to gé into the'county schools. 3But
s . g A

over all 100 schools and 63,000 students that went into &eseé, approximately ;

1

six came from the county to come into the city schools. So you see our vol-

Al ” B
\ - untary transfér plan just didn't work. There was really nothing in the city

: | <

-to attract the county kids to come in=

* 4 —

But then if yOu look at this past year-—and this is court order desegrega-

tlon.,ithis.is 1973—79 school year--if you look at 19?7—78 with the influx of

‘city children into our county schools, the picture started, to changeia little

.
- -

bit. The suspensions represented 35 percent for Blacks and 63 percent for

-

Whites. Then if you move 1p;/)total court order daaearégstion, 1978-79, you .

. . can see that "the Black suspénsions rose to 48.5 percent of the total Suspensions

and the White suspsnsions represente& 49.9(ﬁkrceqtg So the Black suspensions

P

-
w‘)gu
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\
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were going up and the White suspensions were com down. We called thi§
L fms

“over and underrepresentation, overrepresentation oﬁ minority students andEnder—

\

/l representation of magority students. “

I want to take a look at length of time that sFudents are suspended.

What we did in the schools was to go in and to look’ at” disciplinary actidns’

. , ot z
in terms of suspensions and expulsions, corporal punishment, recall into th‘F

- ) courts, detention, and the social or nonacademic extra curricular probationx;
hd . t
- . . \i

X kind of thing where schools denied studentsf{participation in extra curriculgr -
’ |

(activities as a result of behavior. We also ¥ooked at *academic penalizatioré,

7

of the case for their behavior, etc¢. We tried to take a very close look at

} ' all of these thipgs and to come up wlth somg\imdmgs ' 7 4

Area 5 is basmally our special

-*

Ve collected:statistics on Area §.

-
-

educet'ion area. We ha"\‘re about five .schools in this area. One is’ for the
L o

. - (=~
hearing impaired and one for the blind. All of -these schools represent Area
-1

x
1
1
|
|
1
|
|

-~ 5. Areas 1, 2, 3, and 4 are the areas.that we have div:ﬂded into attendance
R . i } N
zones. . -7 - -
, - When we\fiesegregated the 11 schoql districts, we took Wilmington wt;ii::hg :
YRR
-

sat almost in the saniddle of the whole situation, a chunk of Iiil;ningtoq.

]

What happened was that Wilmington was div1dec‘£ into thred cliunks. There was

a smz'a.l area that was about half Black and White. It was call{d the De La Pf;)r

School District. It s 1like a pilece of Wilmington That

area desegregated s0.
gton i \“‘aﬁ’/' ' :
. So we took a chunk of Wilmington and a few districts and we made them Area {1.
. s ) § H . | -
' Another chunk of Wilmington with other county, districts|for Arvea 2. We Hid[
i

this for Area 3, too. And then the small hrea with anolkheg county section

=

/
ealled Area 4. There is something interesting about A‘l‘,’ea 4." We said that f/
& . . i . , 7 +*
. Area 4 basfrally did not go under desegregation; they j simply went under /
- L 4 o /
\)‘ . - : + . - _ - - ;
ERIC . o coouedls o |
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reorganization because the spcioeconomic. gtatus of the Blacks being bused
, - ,

. 'y L. .
into .that area and the Whites being bused into that busing pattern was very
7 -

close. " R . 5 -

? * H !

‘Wheye we did find many, many problems-—and we do attribute much of this to®

socioeconomic status--was in Areas 1, 2, and 3. We found lower socioeconomic
4 . MY ~ )
Blacks being bused into the highest SES area. Thsgﬁwas in Area 1. 'So that .
' )

did bring on some of the\problems. . -

Let'sAlook at average number of days of suspensions. ‘We found that in
. - f *. ’ .
1977-78, in every attendance area, minqriﬁy group students were sispended

for 1onger periods of time +than White “students. Blacks: were suspended for

- s R

'lonoer periods in Areas 1 3, and 4. Hispanics were susp ded for longer

periods in Area ‘2. - - : . ~

. ) —
Let's take a quick look at reasons for suspensions. We had one code of
. * . Fa

conduct for all 100 schools. But in addition to that code, each building had

-

what they :éﬁerred to as their building level code. In many of the elementary
4 * - -

schools it was more or less just a handbook. But the secondary schoofs, from

seventh through twelfth, had a building level. These were'violations that

-
A

would occur simply because of thab particular‘building, how it was 1aid out,

and how it was arranged. We coldected all of those and anaiyzed those.

v - . s o

w “

‘analyzed them in reference to the county code. We analyzed the county ode in

'reference to the state law and then the Federal,laws in terms of students' “

= ' *

rights and responsibilities.

- -

. o What this particular chart shows isg the .ten leading reasgns according

.

=/ ' to the cbunty code of conduct fop,students being suspended. Bight of the ten
= ‘1 -
reasons are(jm:same for both‘Black and White students. %There:are four "that '
N - b v = Ls E— -
\ . ] - ’ - o .
11g. e L .k
- M . = v .
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- \ N — s .
are different, two for Blacks and two for Whites. The greatest rate of ) s

N = *

disproportions between Black and‘White suspensibdns occurs in subjective or

- b ¥ -
u s v, . ~

" vague categories such as defiance or general disruption of the orderly edub‘”

= T = -

cational? process and insubordination. These offenses are vague. They can mean ®

anything from, maybe, a certain look that you have to actual defiance. If N .

-

£
you ask any one basically in any of the 100 schools, you get so many different

. .. ¢ : .
) answers. i . . - -,
N , » N . . . - ¥€ . - -
‘ What we found also as one of the reasons for thig category is the level
\ : . - Y ’
- SN of sophistication of students dealing or having their needs taken care of.
§ LI g - ’ D . - -
u?— ' Just an example on that. We found this.in some instances. A 7h{fe .
= ° - ) - ‘
. ' teacher asks a White student--this is jumior high school--to pick up/ a piece

! = LA

B ’ “ ‘
- of paper that was-on the floor in her room. The White-student says: I'm

[N

' very.sorry, Mrs.AJones, I didn't drop it. I doh't feel that I should have

-

- . B - : T .
to pick it up while someone else is throwing trash on the floor. The teacher -

! asks a Blach student to pick‘up the‘same piece of paper. Ihf Blaosrstudent .
tells.her to pick it uo her daanself. The paper was still on‘the floor. The fg
Blaok ch11d wasiiispended The‘White: chﬁl& was not. o y .o
R‘ J  There is a certain amount of sophistication that yow'll find very often -

in White kids deallng with White teachers versus Black kids who come from the -

o inner c1ty. This really is not a Black—White situation. It is an urbBan-

b

v
p s ; N ,-—\\\
. ‘suburban situation. Gity" kids act differently. B :

, We have twb theories as a ‘result of this project. They aré only theories,

# "

but, they are that city kids act differently than copnty kids. They do. There 8

L=

no doubt about that. But there is also a reaction difference./ This is in
- 3 \,
terms of dealing with kids. City kids act differently, but aiso the reactlon

\ *

h] Al i T

- i‘/
- ;

¥,

] ‘ oL Lo hi . 1o . x ’ ‘ e




of tne‘tea}her is different #n terms of QeaIing with the city kid's behavior.
P

In our situation, the city kids just happen to be predominéntly Black kids.

= + ‘ = R .
. Defiance was the leading reason. We had 1,295 Blacks being suspended .
' for the term "defiance," It is'the fourth leading reason for White students.,
- A

2

Fighting was second for Blacks fighting was the first for Whites The rea—

-

éons are pretty reflective all the way downy with the exception of simple
assaylts for Blacks and stealing as opposeﬂ to profanity and general disruption.
General disruption, of course is” very low on the White. And general disruption -

ié number four for the Blacks, All offthis tells us a lot about what's going
L TN )
» on and where we need to zero in.on trying to find somQ’solutions. -

, N - . =,

"In Black—White ratios of suspensions we say that there's a readtion

' . +

 pdifference and an action difference. We found this by being 1n‘}he schools
lagt year and 1ooking at what was going on with interactions between teachers
. <

‘and kids. Our code of conduct says that students tannot be suspended for more

M;liiﬂ”'

than ten days unless they are being referred for expulsion. Usnaliy, the .=

total days for student suspensions was five days or -three to five days. Very

¥

. ften, they were for one day. But generally it was from three to five. We

4 -

“could almost say this was because of reorganization and because of quegregation.f

=

< A

& don’t'mean to impf? that everything happening in New ®astle County was crueial
. and unfair. When we took aﬁ’objective look, that's exactly what we came up with. . -

T I m givi you sthtistics an the findings, but I alse want to’ back this

- ®

. up with some substantial situations that all contribute to the disproportion.

R ' Aga:I don't mean to imply, in anyiway, that it is 100 percent student-teachet
. s . o 'S
Black-White interactions. Hoyever, we found last yearQ;hat.teachers stopped
‘operating in terms of classroom management. B .

* = o .- 5

S B -7 S




4

. different levels in the clasarooﬁ; ‘Everybo&y was facing nrenlems. v

& [

When desegregation went {nto effect anq;teorganization, teachers were

g . " . ) T el .
.reassigned, . Students were reassigned.. Adﬁinistrators were reassigned. Many I,
2 ¥ ) R . T

&
*

» of the administrators assumed new kﬂnde of positions. 'Everything that was
’ . -t .,s
intagt the year before reorganization was all of a sudden ngg t intact any more.

-
¥ -

The pr1nc1pals"knew in their earlier districts, when there were 11 districts,

4
a

=

whom to pick up the phone and tQ call for questions that they needed answers

for. They knew whom to go to. Directors knew that. Students knew that.

. ¥

’

Teachers knew whom to go to, tpo; R i ) ) '

R S il
Once reorganization went intq effect, with 100 schools, one superin-~ .
tepdent, and one district office located someplace it had never been before

-

for any of the 11 districts, everything bega?g_chaotic: There were also some 112

€

nev pcsitions created as a result of a totally new department’ within the district
which was the Human Relations Eepartmént. For this reason, no one could get -
answers. Principals called directors. The:éirectors, who hadlteen put into

. ) . )
nevy positioﬁe; were reldctant to take a stand on. things that mighk have cre—

ated friction. iPrincipgls no longér knew where to go. Teachers didn't go to’
LA e

the p%ihcigals. Instead™they went to the kids in their class. The kids’

- £ ] . ] e § . .

parents called up»the board members. The bodrd members called the legislators.ia

Fina%iy, it got back to the principal and he Jwas supposed to handle it. -

L3
—

Everything was so chaotic. " The teachérs were really WOrried They knew they

had 1o_ ofe to go tg. Their kids were @isbehavingq The kids were learning on ,_ .

o
]

*In DElaware, because of Wilmingtonfs being prﬁdominagtly’Black, there
\ .

was very little "interaction anyway between Blacks and Whites. Blacks lived

5

in the' city.- Thex did everything in the city. The Whites did the same thing




=7
e
{ - city. Rightn‘ow, ‘downtown is in the probess of coming back. 1In progress is

s uno%mfortable and unsure. o < - . ] . .- -

[ R .t &
B - : s 7

. .
[ S : Q.
.

in the county. Nhites did not come into the city of. Wilmington. There were
many myths that, if you went into the city after five o'clock and didn't get
a bus out, you 'd get stabbed or raped. S/o they didn't come in. ‘I‘hgy created
all kinds of beautiful malds and_roads.- They dldn t have to come into the

- ~
I

+the building o‘r: a new mall downt'own. The majority of Whites in the city work for
S . . ) - ¢
the ldrge corporations like DuPont. So we do have some.

T . ) But we did find that Black- kids in the city, just before desegregation,”

- - - b

o : wgre a maJQrity. They learned to be minorities for t%e first time when the -ﬁ

*

buses started rolling. . When they got on the buses and went out and when those

¥ . .

_.who llved in the county rece:.ved ifhem, there were only the myths, the rumors,

I and all of the things I h@% ever heard. And now here it is. I already ex-

¥

, pect that something ,vrong is going ‘to happen. And asus.oon as it does, I see

i

.

A it* it s exploded and people stop really ‘managlng theJ.r classes.

o We have an example of a teacher and a ninth grafe class. The Black s

. «i
.

L. - kid wanted the window Ylosed and the White kid wanted the window open.

Instead of the t'eacher managing ‘that. situation, she closed the window. She
- ? v
-+ o

~ f:'elt At wss a c.ompro:nise. &s far ‘as’ the Blacl. kid was concerned the %’.ndow Lo

=~

T * was still ofen. @ny other tme that teac_her probably would have declded whai;..

v .

cﬂ
was best for her classroom. If she ‘wanted it open, she» would have left it

gpen. She wouJed have told the kid that, g he were cold 0 move hlS seat.

All of these techniques” snd things disappeared becauseﬁe\‘ieryone was very

-

-

3 M

- : In additlon to that, after two months of implementation’ of the court

&

K - & -

¢ order, we did have a J.ot of teachers who ‘were very dissat:.sfied with their new

s .
x = = . ‘ : = s R
L . - e - ) 2 . - . A
+ t . . T, vt =
N oy - .’ y H . . 3
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//// . ,assigmments. Many teacliers lived in the area where they taught béfpre.. Now

- & t 4

 they had to drive 20'or 30’miles into another school district. In addition,

.
' N -

two months’ after implementation, we had Ny teachers strike. The teachers were .

.
»

out for six weeks, and everything was chaotic. -At that time, Black suspensions
did go up because White students stayed at home and Black kids went té school.
There were a few teachers who did cross the picket line. Things were really‘\\

chaotic in January. All of this has an overall reflection on what happens, too.
/' Ve had, in our code of conduct, administrators and principals say to me_

v

N 7 all the time: yes we have a disproportion, but it s fair. We're suspending

these kids, but it's legal.' Turn to page 22 of the code of conduct and there
N . .
it is. And why are you saying to’me what can we do about the disproportions.
’ - %

Any rule that is written does require some level and 1ntelllgence. 1 don t,

' mean to imply that these administrators were not,intelligent. However, I did;;. o

- i

have ‘one case.where a kid was suspended l9 times in one school year. Now
o ]
obviously, suspension was not the answer. It wasn't the answer to that child's .

. ~— . . ’

¥

problem. . e ) L -t .
, ; o . .

- . , - 7
~ I want to show you a chart of total numbérs of Black students enrolled

in a schooljand>total numbers of suspensions in that particular building.

\ = * : ' * ' » :

I have covered the,nanes of the schools. - Let's take this particular school.
‘ ° .  J

There‘are,460 Black students enrolled in this school. The lack suspensions

totaled 406, They had a 101.5 pe;cent suspension rate. 'This particular school-

happens to be the samerschool where they suspended one,student 19 rimes. o
: You have 236 Black students enrolled but your Black Suspensions totaled

-

» 4
’ 285‘ " This doesn&¥5mean that each kid in.the school’ is suspended. There are

rﬁpeat offenders. This simply reflects the total number of Black suspensidns.

£ . i i A Y .

. -
.. - (8 - .
.
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But there is cause for concern because, if 'students are out of~school, theng
they are in fact being denied their educational opportunities. I'm not say-
. :mg,bby anysme;ms, that our project suggests that there be no suspensions.
That is not true. We*recommend in fact that some k.ids need to be suspended.
But when we have s‘ty:atistics‘ like this, we want:: to take a"lo!ok at some alter-
.

natives to suspensions, somé new method ‘of dealing with discipline so that

we can keep kids in school.

- - v <

) v .. . .
What we found was that, because students couldn't be suspended £

~ pension, the school turned around and suspended them again. And suspended themr

agai‘r,l. And this kept them from going through the ten day suspension, and the

7
a

- child was still not in school.

Now I want you to turn to recommendations and concerns. After we finished

» N
. . < I

the report, we included in it our recommendations that we found that we wanted

to offer the distriet. We found that there was a very ::lear need for effect:’:ve'

£

training for classroom situations. We found thit there was more ‘involvement

L in school matters needed from minority group parents'. 'We also found that

3 1

¥

the New Castle County code of student conduct and the manner Inm which it ‘was

~7 implemented needed a really good look because in one code of a particular

- nuilcing—u—actually it was 1n one area--in addition to this district-wide code
7’
we had one area that runs its own area code. We also need more alternatives

i

§

to sﬁspensions. We need to f.‘,.nd ways of= Ea‘king care of this#a schools.

" Also the procedures for calling in the police for school related problems

< -
- -

.clear;.y understood by all administrators and students needed new ways. Well,

" - .

all of a‘sudden, the pol-iqe have an agreement with the new district.” The




-

]

4

LS
‘ .

.

district was ready to put state officers into our schools for the first time.

Problems got opt Qf hapd im school because people were really not into deal-
ing witlr specific ﬁroblems‘with ??%é last year. For any problem that the ad-
. . . .

ministrators couldn't handle, they called the police. We had an incident—=

where a Black girl was sent to the office. She was in the seventh grade.

. She sat in her chair, and the secretary told her to leave the office and'go

. good ‘things went of. There was a 1lgt of learning, that,went on. There wer,
} . 3 !

. a/}otﬂnf new and idnovative programs. There was a lot of positive interaction

B Y/ B " ’ ‘ %

= \

back to her class. The girl said that ‘she wasn't going anywherej The assis—}

N - -

taqe principal came in, but he couldn' t get her to go back to class. Three

- .tefachers couldn't get her back to class. The administrators called tﬂé police,

nd the girl was handcuffed and arrested. Her first charge was defiance. At

any rate, it got to be a bit ridlculous. The police did carry her out and

Sh' did have to go to famlly coug:T : .

z, They were fourth graders. They were on the playground at lunch time throwing

stones at a car. One of tHe stones hit the car. The person who owned the

-

car saw this happening. He went into the school to talk to the principal. -

In the meanrime; tﬁe bell rané and the gids went back to their classes. The
principal hzﬁ the,tﬁree little'boys ﬁﬁiled out of class. The cop came and )
handcuffed them and thﬁfthem to family court. ¥No one even;called their parents.
The parents didn't find out until 7:30 that evening. °
-These are bizarre caees: but thy went on.” Now the police are there.

Any time they are there, we're going tg‘giVe them something to do.
. —.:,#{i

» This is not.all that’ happened i mﬁew Castle County.  Many, many very

© \1,]&'
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-

. other school districts across the country.

-

-

between Blacks and Whites. But these are the things that we looked for, and

e

-that is why we found them. And that is why we shared this. I don' E mean to

_ imply that the situation in New -Castle County is, by any means, Critical.

4

*Basically, we are doing very well. We are doing very well compared to many

M

s -

, I do-want to talk about what we have decided to do, where we see the

-

problem, and how we think we can,make some small improvement or some way of
e \’.

‘handling some of the situations® What we hope to do.is to Implement a program’

‘I.; in one school. It was ériginally three and that‘still may be. We want to do

" this in one school in New Castle County. If it is successful, we) hope that
the district next year will pick it up and start to impledemt”it jn all’of

%

+

their schools. ) : :

-

- Last year while we were gathering reseaxch, we were saying: what is it
3 . LI

.~

\

. that we can offer kids in a program “that's going to make' a difference. There

. was nothing h@cause, if you work with kids and not teachers, teachers won'€ )

come. Then we figured we would work with the teachers. But if you work ;/ff/
7 o«
with teachers ahd not kids and not administrators, it doesn't.count. Then

‘we figured we'd work with administrators except thit teachers have the most ,

¢ontact with kids, and that really wouldn t work. So we deci to come up )
with a program that would reach everybody including the kidstand their ﬁamilles.

We want to start with this next month. It's really just gett ng off the ground.

'

;7 It's a pilot program. It hasn‘t been trited before. I am very optimigtio

_ about it. T'm sure it will work. o T

I We want to go into a school building and take an entire school and trainm

T v .. ,
the entire teaching staff and administrators together in giving that admin-

i

e ) 3- _l 2 :}' .
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. -
istrators complete control of the refer?al process. We found last year that

P - teachers sent their messages down o's}notes or—seat the kids out, of class with

verbal explanations of anything. There was very 1ittle record keepipg, Very

_— - *

little information that the a&mim.strator had 8o that he could identify the
. problem and finally gtart to address it. So what we want to do is to give

him total control over that by putting a referral form into that buildifg:

J
What weshave then is teachers' describing and dealing with student behaviors,

not with kids themselves. That's &6 tak;e g lot of the subjectiv:.ty out of

8

referral. You no lohger dve to deal with me as a Black child. I no longer

- have to deal with you a?a Whlté ‘child. T only deal with your behavior.
- . - With 'trainlng teachers in classroom management techn}ﬁ;:aes and in clar-
Y ifying cléssroom rolé;_to kids we ‘nave spent time. Kids }cnow wha}: s expected
e ’ , ‘ of them. - ‘zhey know they Te Supposed to have a penc:.l, “But t'ne; don't ha\ge mje,
. I'm \not giving them one.- They did something wrong so the Tci& s.tﬂl ‘can't do

the lesson. He still doesn't have a pencil. He élsrupts the clasgs. What

v\ N we're suggesting is, for the teachers who .administer exams, that we want .

¥

- to train kids to, be respcms;i,,lrale.1 So you don't have to deal with the kid who

o -

I " doesn't hring a pencil. You'zxe right{\ Once you go }over ‘your classroom rules,

L

reﬂ{aéing teagchers to make the rules available w’nere kids can see them.
You must bring your materials to class, If the child doesn t bring his mat-

erials,.it's no problem :Eor you# He is wrong. Lt 5 the child's responsibility.

* s ' -

: . Yol. document it. But at the game ‘time, you hand him a pencil because now

N - he’ d@esn't have "an excuse to disz;upt- your classg. 'Ihat d:s- a m:z.nar msbe‘fmv:.or. - ;'
§ -
§hat s one of the lmitt}'e annWaﬁ‘%es that you ﬂon’t Iike, but it's nct a
& 5 1 ‘ ) .
Seriqus problem. It does ge-tﬂ%cimerfted though., ™ , .

-

=
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Miybe, after béing documentéd three times, and the kid is still not

.

learning or catching on, then and only then can he be ‘referred out of that !

*

office to_someope else such as your assistant principal ' . ‘\

Certain violations teachers may want to refer such as the legal cate-
fgories‘lii:g extortion, gexu;l violations, or arson. They all jeclde togethe:r
what violations they will refer and which violationg’they will handle. TIf they,

don't want to handle anything ?at falls into the legal category, those _;are'

*

automatically referred. . s ' . ’ .

. - .

= -

Then ti;e‘categoif;r of fighting must-be taken care of. We call fight-

. ing mutual combat., Some teachers may say that they can counsel the Ic;:i.&s ‘and

- -

the kids Yon't fight any more. Or that they‘have the option. )
" Thén we have the categcry of friction, things like &e.fia[ncg and all t‘i‘ze.\-\e

little fuzzies. Friction is almost eliminated because the program tightemns

up the expectations on the ?art of the teacher and the student so that, who-

ever ;vio}sats&; it is very clear. There's no more E{uesticn of general disrup- -

tion or &efiaacq because éverything is clear., .
o ’ = )
We want teachers to be in the habit of only describing the behavior

x

.

when the referral is sent to t@eﬂ&isciplinarian. We want to leave the charge

up to the &ispiplinarian. ., Once the teacher ‘sends the referral form, there's ,

T !

a place for the a&ﬁiniétrater s action. There a place for a follow-up. _
» L]

We found last yedr that teachers mever got that follow-up. The teacher would

-

send the Tdd down.  Who knows what happened to him. 'If he appeared in gour
class the next day, that was the end.of the problem: “This way!;%eachelfs get

infamatipn aﬁr what exactly happened to the kid and its follow-up.

Kids start to uaderstand because the total staff understands. For this

- \ l2g - ¢ ;

i
i
|
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R ‘ group of cagegories and misbehaviors, they will be referred to the assist-
* N . . .

ant principal.’

&

]
. x.Clrx‘ere is something in this for everybody. Teachers have a support system

£y

’ -
from the administrators, and they have support- from themselyes in terms of \
- = . ’ . - }
> dealing with kids. 1In addition, we take Black kids, White kids, and any other

. .

kids who are constant or repetitive, who coglétantly repeat violations, we

~ work with them, and we work with ‘their families. We offer and pull in the

-
- ‘ :

parents. We work witLthose parents not so much in terms of their rights.

7

k]
We found last year tha tt(rere probably wasn't a parent in New Castle County

* . 5

who did not know his or her rights., The parents were a little shady on the

%

~ =
»

responsibility for their kids. We .de owe our kids something. Our kids have

- T ) '
.Y to adjust to a ceytain or to certain things.in a system if they are tortake

T advantage qQf that system and get their education. So we need mot to hear parents -
- / T T o

- constantly saying: yzy child can do anything he wants to. We have too many

: ( . Kids that believe that, both Black and White. So we're workihg a little bit

. with e{rérybody ‘to try and develop or try sand«implement a discipline mod:‘el

that we think will take care of things that we found last year.

One way that we took a look at that this year was, of course, to use .
/\ 4
the CAI test. That' 's"just been since desegregation. Before desegregation .

»

different school districts used a di‘fferent fsorm of testing. _In the city,

we used to see TBS; so the GAI[hsting was new to.many of the kids'this year.
all

We took the scores from last

e

around October, and then we took the April

* .score, and we compared those. Bas—ii:ally, the scores were so high in Delaware.

. fdon t know if any of you are fapiliar with thah\ The dlstrict actually '

t

sent the whole thinf back to have it looked at again. However, if you know ~

* # a

* S 130 - .




anything about the CAT test, it is‘E;obably the least difficult achievement

.
test that you could run. Our majority and minority was overwhelming and theé

L]

scores were very high. But if you look in terms of minority achievement, I'm

not so sure., I have nothing to base theecomparisons on for ‘this one.eﬁBut let

me 3ust%§ell you a bit about what we found‘as a result' of being in the schools
and dealing with students. -7
In many of the city schools, kids got A's in biology or chemistry. e
/7’ Then after desegregation, they went out to a White school with White teachers

in a7Wh1te situation. Their A's Eecage C's. -There are a lot of reaSQPs for

that.+ We're not suggesting that that te;:éer simply givei;héﬂehild an A, or

rather tHat that teaceer just'gave that child a C. What we are suggesting,

in some instances, is the level of sophlstication and what is expected and how
»  .much time is truly made tosgelplng kids ue understand what you want to give

U

them. There s a lot that teaehers can do in terms of grades.

W

We had Black kids that we interviewed. One 1itt1e girl sald that shé<r

asked the teacher because she didn't quite understand something in English

-

* that she had never had The teachez,yas surpriséd that the girg hadn't had
that before. - So the teaeher explained it very quickly. The teacher had

written the explanation down on paper. ‘ The girl took it back to her desk. ‘The

child took the paper back up to the desk and jthe teacher said: how did you

. " do that so fast. Not every kid is going to’do-that. ‘Some kids, at that point,}

s

will not pursue it. Many of them will not pursue it. They'll let it go.

e T If the girl had let that sittiafion go and not -really’ have asked for the ex-

’ . -

tra help, she wouldn't have gotten it. Her A could have becpme a C. 1& depends

on what district she wag In with what teacther. It is important. It does

- 181
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had worked side by side other teachers just the year before

‘ N - 1181.32§ 'v
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f

méie a difference. That could have been a ¢ because that ‘could have been a

i

Iy
N

concept that the student never would have developed
Audience: What has been the effect of the Human Relatio75 Spqcialists

-

that have been assigned to the junior high sqbools in New Cas%le County9
Mrs. Grantham: Our Human Relation? Department was created as a reSult
Let me Juat

Our Human Relations people were all teachers,
They were a{; teachegs because

of the order. °
Y
run through a few problems that we had there,

the courts indeed say*that you don't hire outside teachers, Use all existing
_ / f

peréennel We had a new department and we-had ta f£ill it up. So we used
/.
These teachers were already in the district. They were in schools

teachers:.
and they were called Human Relations specialists, $hey were in a team of
/
We tried to have the/

two for each secondary school, seventh through tweldfth.
teams one Black and one Whlte and one female and one male This was-an idesl
/ " <
/ ] - x

thing. ’ o
. . e /
The.teams went into the school but dig mot report to the principaf They
was a person that Human Relationg -

I

reportedlto their area co-ordinator. This/
/ . :
That created some problems from the beginning -

-
-
i,

located in that area office,
/
because principals don't like people in their buildings wukking every day and

v
not reporting to theém. When,the teachers strike occurred sdhe partners were

split because some crossed the picéet line and othegﬁ did not. Once they

went back into their buildinge/éhere was a conflict because of the strike carry-

//-

: - 1
. / %) s .
description was to help teachers gfth situations,

’
over.

-~

They went .

L)

classroomg§§tuefions.

o

’ “Part of their j
Many of these teachers, now Human Rtlation specialists,




"

4

B
]

N .
+ That

»

Ll

throagh six weeks of training which is minimal .to create Human Relations
specialists.and hope they can go in and solve the problems of desegregation,

So classroom teachers really didn't want to hear from other teachers.
focused the specialists’' attention ox most of their attention and programs

i 1
for kids in dealing with kids so that basically what they did was to try .
and get students who would not participate in extra curricular activities
1

their only weapon being the power of persuasion. I dozﬂ; mean to say that

ler things in the building, with

situation that
,

They tried to do a lot o
And basically, there were so many problems with

toqdo‘so.
a they were ineffective, but ?l1-°f these things created
o ’ xﬁade theh less effective.
that department. However, in,soﬁe elementary sehOOIS, they d¢id a lot of very
positive things in programs for kids. ‘ - B ” )
. Audience: Is it true that the téachers in Wilmington received train-
= ing in the area of school désegregation as op;psed to those in the eount& :
T i <
Yes. Thats where I started in Human Re;atioﬁs efere /r\ .
What ;e did was train many secondéZy teachers
Actually,/there-wasrone
te ‘That was a ceuﬁty '

schools?
/ - -
Mrs. Grantham:
desegregation. iThis was in 1975
in the.area to prepare them for Human Relations.
that was the Hhrshalton—MbKean district,

=

other d&strict,
Marshalton—MbKean and Wilmington were always at the same workshops.
The other districts somehow did not really
Many people ég ﬁew Castle County did not expect
We had people in August saying

Basically, they were the only twa.
/gut again basically the doors were

éistrict.
put a lot of emphasis on it.
- l
the court oxder to come 1n the implementation.
the court order wasn’ 't going to come in{‘ It was to be implemented in September.
é
“There -were a lot of problems going on
31 -

.
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. Z: different ‘than the/puplls. In other,WOrds,
. f R ]

he pupils are 20/80, They are
‘diSpersed_throug§ the district. But that

»
s a problem because in some

¥ . schools we found we had two White administrators, White nurse, etc. And the’

L

.

Dr. Junius Williams of 7Ann Arbdr Michigan at the University of Mich-
igan did a-study.’ I took j/l;ok at,it. He found that, when you have a White

administrator, White teaclhers, and White students and Black students, we have

=

a high disproportion. If the teacner_is Black and the student is White, you

»

have a closer propor onj and you have a closer prOportien when the administrator

" 15 Black. His study vas done’in Hichigan. I didn't do a study like that one.

f

= My report .js basicaliy aone for HEW. They're the.ones who want it.

#
If our program/is successful HEW will go into othe: districts. If-the district

e - says they negd technlcal systems in discipline, HEW can say here is a program

zied ln/ﬁew Castle County. It was successful. You may, want to try

/

= - that wasg

it. I suﬁmig;;hiszO our Board of Educatlon and the "New Castle County

7

/ ”:;I
School Pistrict. As a result of this] they have been fiore than supportive

L

= » e

. —-— in helping me, as an outsider éziﬁﬁ.the State: to implement ﬁy program in .
Eheir schbols. Ihey have agreed to have an in-service and to close the
s%?cols for half a’'day. I have ; 1bt of support from the district. I don’t r;
know if it's a result of the report as it is with working in, the schools with

the administrators last year. . ‘

" = _ Audience: 'Have you found a situation in a particular schoolg/:s the
o

1

[

=
-
§
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’

area of wh'ich.you are concerhed, which has been something of a.mo(del in this

* whole process? ﬁhat is it that they have been able to cor.xtribute;'t; . ’ ’55
Mrs. Grantham: Dealing with disc‘ipline. I have'recelved.a disciplir;e
‘packet from NEA. Basically\,, most of tl;e technlques ar:d pr;’:cedures are very &
similar. .Se ou&; program is unique in a sense “that we're actually coming up ‘ .
PR

with somethmg brand new® ﬁBut in the schools we found that weré run very'

well, the administrator was al'ready implementing many of the th:tngs that

-

=

were being called for, °*
- .
In one,gan/ior lkigh school the particular principal was put_ there to

.

Helean up the sc‘nools.‘\ " This was’ about four years ago. Hé did a fantastic"

- -

-
job. One of his pol:.cies is that the classroom teacher is responsible, that

her first line .of respoqsibility is dealing with the kids. Unless thﬁis.
- - . +* T

kid does this thing in yetr room three times, don't se'nd‘rhim to me. And - -

ot
=Y = v , —
= .

vhen you send him to me, I need to know what you did after the first time,

what you'did after the gecond time, and what you did after the third time.

He's humanistid. His teacheré-,lovelhim'.‘ He is very supportive of this.
L ¢ . . ’ . .
I have found that the administrator sets the tone for the whole school.

- - 3
.= x = =
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‘* .7« " .y Audience: Wouldn't thestatistics be affected by the abilit:y of the
,:; - g N = - _ . 25 -
pare‘nts to cone in? For example, if it s a low socioeconomic ,stra?:&', per~ .

A}
~ ¥ _ s - . ’

’ haps the minorit.y pupil 8 parents can t get in as quickly as a parent vhere there

s - ? -, P . . . . .
‘fé . ‘18 only one parent in‘the fam:.ly work:.ng.‘ . ",’-"‘9 s ) i R \
~ ., I-Irs. Grantham. Just on that point-, tet me mention two tf‘rings, ~ that! 8

*
= - . )

- very often true with Blaﬂ: parents or even White pa:ce'nts. I'm ta}_king about

. . . Black aﬁd White and 1’ n talking about minority But I don't'want you, or I '
. .‘ don't want to imply te you, that this was not affecting any, maite student. .We
- - dld find that our lqwer socio-economic Whités fell into the same pg.tem ST e e

as the Blacks, T'here were many, many Whité students that were receiving this

(3 * »

Ca same kind of- dispr.!portion in terms of their SES. -
3

. ’
*

.

il

Two things I want to mention on paren?s.’ coming in.'’ The‘ first is that .
: hd N . ES ! - t e

. often, if parents worked, they would not take off t:o go in. Also, many pa_rents

*
r

are very hesitant about )going to the school. Very often, they dn't go at.

*

“!IIW

. all. Our student advocates in Delaware are a very st rong .advocacy group,

R . -

— .~
-

and they are out all the time. They_ are constantly going in for parents

- -, -

who cannot make it.{ ) : ) ) 2 v
- - - Te v - .

- * - - = .
=

" The otheg situation dealt with the Hispaniaes who as you see were out °

¥ - £ ¥

for longer time pe'riods'.- In the Hispanic culture, very often, women do.mot -

L L
F)

«_go and speak Tor the child. The father does. Even though the, wother 15 - o

.
5

L UL
.
L)
.
.

at home and avai,labie, she will not go. So it was still up fo the father.

- * - : .

e

e

1 If the father is*working and can not go to school,'tpen the kid stays out :
" a little longer. T o e, » ‘
IS Y 4 ~ T i . - o s
] ] 2 These statistics wege. based on students who were out of school for -
: = . i [ N _ . * ',g =
g\g- - . h -} L
three to five dayg. These were. students who were gifven a,th d or three .
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to five days suspension period . This is based on’ kids 1:7ho 1've‘re.actua11y

out of school Whether the kid is in school, or out of school or the went

.o kn{ws\that he can go or cam;ot g0, these are kids who were actually ou?

school. And\the kids .who were actually out the locgest 1? Hispan:.cs and

==

e

:'Blacksﬁ In other words, we're focusing on the time out of school, mot so - *

“mich-on whether «the parent could go and get them back in'on the same day Our
‘ §

!} X, . poinﬁt "is that these kids have been excluded from school for longer periods

s

of ‘time. ) -
B *

«
- [}

about acthal amount of time ‘that these stuéents were out of school’ -

H,rs._Grantham‘ We're talking about the actual amount of time these

0 -

kids were out of school. There B anoth‘e polich, there s another practice,
«
in suspens1ons where th admin:.strator says to the child' I m not going to

Y

Y

3

ou. Therefore, this will no,t be on' you permanent record., But you

-

may no ssedme back to ch ol un,til you, bring yeur parents.. practice S
= T -

creates many problems. There are¢ t:wo px;oblems here. The parents vere
< e
o negligent in one tase and the child stayed out of school for two months. 1f

-
-

he kid does not get to hn.s yarents and tell them that they are to go to school

“ *

. wiﬁh h;Lm. that particular principal is in an unwise situation because he As

legally responsible for what happens to the "child whom be in fact told not to

. = &
-

come *back to the building. - : ) C o

: Qur student code of condurgts had 24 violations and a fifth category called

'“other." This was the 25thrc’ategciry, not the fifth. Now we ;eally couldn' t

/ determn.ne what the v::.olation or what the‘\action was under."other" But for the

‘ﬂlllliir‘

"24Jviolations, we took the top tem violations, and we took a look at them in
N i‘,‘;‘;’ * o - . 3

-

-‘~ } 13? ) ’ . x" To.

€ A} .-

L]

- ) Audience:' Are we talking aboutys spensi'on on paper, or are we tallging'%'

i




L Y

- . ’ . - -\ " B A 3 -
terms of why- are‘kids being suspended?' Who* is being sdspended?
reason? 6f‘the top ten, we found, or for the top eight, we +found that the-

But there

. o - £

reasons-were basically the same for Black and Whit_e students.’

. were two reasons that Blacks were s‘uspended. .There were four different omnes

e
altogether .

»

'leo .were "for Blacks and two ‘were for Whites. ‘ *
7

The interest:;,ng thing about th3.s is or this side we have our Black -

-

reasons.,

-And here are our White reasons.' You £ind that all of these were

cc;d'ed Under here are the codes that would corre.zpond to the code of conduct.

_ Four would be defiance, 12 would be fz.ghting, 23 would be attendance problems.

" So if you look at the first eight, you'll find that more nﬁ.norities

have left. Twelve hundred ninty-five students were suspend\ed for the term

T, *

def:’:ance.g Defiance is also insffie top eight for/White students but it's num—

So in the

But when you got to the-

ber four. Fighting is‘.'aumber’two; it's number one forﬂmﬁ*tes./
top eight the violatiops were pretty much)e same.
bottom, tb the dlfferences, the two that were different for Blacks were simple
assault and stealing.\. The two that were different for Whites wefe profanity )
or inflammatory action and general :.lassroom disruption:

) general classroom disruption, it's pretty. low down here under the majority.

If ydu look at

But general classroom disruption was number four for Black students. So

basically they were the Same.,’ The greatest tate of disproportionate numbers

- . f}

between Black, ard White suspensions occurg in subgec,tlve or vague categdries
L4

defiance and/or -;inflammatory actions. . - P

£ Kkids snspanded because thefr were late for s,chool. * The

such

b4

y Je have a- 1’0!.-

4
-

rule) was that if _were late three times, you hke a three day suspengst?on.

ow}being lat z/e for school -and suspending a kid for being late for school
. . ‘ . ,

. - - '
- .
’ - - £ .
-y i - - 13
s> ‘- N . 9
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- - . , L . ‘e
" is going to help the lateness, we're,still questioning some of that.

. o
let off from that bus eight blocks from the school. They got off the bus

&

. LTS -

Let me tell you about 2 systematic problem that we had in a large group
of minority kids who would have been suspended for the samexrule. This is

- B o

in our code of conduct. We have students walking to school. You can be

’

bused if you exceEd the two mile.walklng distance to school. These kids were
righq.on the two mile distance. If they walked, they had to leave for
school after daylight savings time in the dark. And they had to¢cross very

busy streets. They had a‘long distance to walk. If they took public trans-

= A

portation, they would have'to get on the bus and they would have to pay. " That's
%

anhother thing. Our public transportation would not honor bus tickets before

- - B

nine o'clock or after three. So the parents would have to pay the regular

g ]

.amount for these kids to get on the bus. Then there was no direct bus serv-

ice. So they had to get on one c¢ity bus, ride into the c1ty school, which

~ ——

is away from their school, transfer to another bus, get on that bus and be

s

five minutes to eight. By the time they walked the'eight blocks, they were
late. So every day this group was late‘for school. ‘And the rule was, omn, your

third late day to clads, you would.be suspended.‘ So of course zhere were a

lot of meetings held. Human Relations got igfon,it. We had ‘a lot of groups

-

around the community who did get ‘involved in trying to accomplish a'busing
situation. That's one of the systematic things that have nothing to do with T
attitudes or anything else that- ve find in desegregation.

\ *
.« # 0=

Andience: To you. ”noe1edae, wﬁere yonnuste;s were not formally sus-

- [ U

pended but were excluded until a parent came in, did this also. figure in,his\

‘3‘ - . N

attendance? ) ] -

N 139
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Mrs, Grantham: Those are not on my statistics. They are not.
Audience. Would a kid be suspended for an absence from school per se?

Hrs. Grantham: " Attendance also covers cutting school or truancy and
Some students go out for lunch

’
-

leaving the schoél érounds without permission.
I I .
and don't comg back or report back to schooly,fﬁ};:of these fall-.into attendance
is sus If a -

=
v

jems. 1In terms of truancy, yes,.the penalty for that is suspension.
,d'

prob _
kid does cut school, then he would be suspended.
- Audience: What is your criteria for dropouts?

Mrs. Grantham: Well actgg.llyzlt s only age. A student can drop out
lj . - . ‘

. 4

ansportation foxr extra curricular

Y

of school\ when he's 16 years oﬁ a‘ge.
v/ K
D1d yzu progde bus

*

'n

7 Audience:
. < ;
Mrs. Grantham: Yes. We have activity buses that run after school.

.

activities?
‘ ' .
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TESTING' - .

. _ Dr. Bi’llieiSlauéhter o K . .

- 1 LT & *
. N . [}

. -
. .

" I am here from tﬁ Educational Testing Service to talk to P Wt

. ‘ 4
i r .

you today about testing ‘and some related, concerns. I fzave three cl:iilciren o )

’

. of my own, ,rangiug in age from elementary school th'fough high school so

©,

I'm also coming from the parent’ B perspectzve. I an a schogl psychologist - R

aud did work in Pz’ttsburgh with several of the peop

’
¥

Nlll"
:

-

A"

L

-z

_here as ‘a schocl’
psychologlsb._ i . - ; A

»
I3 3 &

-

_ So I'know a little bit about testing and probably a whole lot a,bont

how teachers and paren.ts and kids feel in the testing situatlon. I think N

that's enough ahout me. Are we all in now? ’ : T
Before I start tialki;ig to you, VI‘d like you to do some things for me.
vt . “ .

£ e
¢ Let's start out by taking something that you can writ€ on.

~

*e

It's for your!
L ] - a. 3
own use. I'm mot going to collect ;rt\ It's not a tést. Yoi're not goidlg . °.°
% { . v
3 - AR
to get a grad’e. ™80 take’ out a piece of paper; or, if you have an' envelope

or-a folder you want to write on, itls fine. . And if you would please ’z

PO R S

N

write on.the,top the words _I__gé_ and draw a-blank behind the am.

0. K. For those of you who have finished, and I*’nﬁ;aesuinix}g that ) \'

v

B F

.most people have, we're going to take two minutes. Dur;'.ng that two minutes

I would like you to ‘list, beneath that statement, sole words that describe

L ]

you and £i1l in that blank. You have to do it indépendentiy‘. This is I;bt

X
. a consensus exercige., 0.K. " So as notwto lose time, let's stop with that:

y Now may I have somé volunteers who wauld*1like to,reai their 1§.st. I would .

like ev,erybody' to listen attentively to what's happening.

& _=
Audience: I am positive, firm, and fair. .
1 Dr. Slaughter: That's all tight. T : .
N _ e -
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Audience' I am :-.n&ependent, stupborn, consa.derate, egotistical N
i ) . ~b i . "f—- - 1 . . .
, . and “great, o o o - . -
VA - ° . - ' - Wy 4 . < L. b L.
7 L .o o \ . ..
© - Dr. Slaughter. And modeSt. -0.K. ‘Somebody elses
o L1,

%,
- .
L k4

R ‘Audie'nce.. I»—am affectionate‘ pos:i.tive, fim, and energetlc. .

) Dr. Slaughter. ~0 K. One m%e person. Te - o ~

2, - ‘. * .
,xAu'c/iaence: Iam Black, female, a teacher, a.wife, a parent, and respon-

]
L -t 3 =
. . - t . i - -

'Sibl,é. . I ¢ - . .

.. 2
v ' —

;; / -j . " . N . ) " - a7 - et
Dr. Slaughter: iB:K."N,ow my comment en this exercies-~and 1'm not going
"

to go inté it becau>/ e we are constrained by time—is that you've listed on .

paper your perception of yourself. .If any of you know “the people who read ’
R . ) ' : . r

- their petceptions, I wonder how many of you had different jperceptions of them

4

than the.list that they read. Ir; other ;ord‘s, wﬁat yoiz listed there is how

_ you see y:ours'elf Others mly see you differeﬂtly., I’m :Einzshed with that.

one other thing. . I 11 draw this together

when we fim.sh one other thing. ®'m going to take a few minutes. I'd like

£
you to divide yourselves into three groyps. You can move yqur chairs.- You

\. can sit on the floor. It doesn't matter. If you do that gll tell you what
F ¢ R ,‘

you need ‘to do next as quickly as® possible because we. are constrained.
w®

3

'y

I will give you a &eﬁcription of a child. I'd 1ike you as a group to come

2

her. And that 8 the essence of the exercise. We re going to take only about

six minutes to do if; so, if you coul& talk ‘but keep your voices sb that every-—

¢ =

-  body can hear and not interfere w:rtﬁ _each other, that would help. B et

I'd 1like you to select ona person from ‘your group to record the group's

3 - * .
. 3 -

consensus -0 that we can share them,& please‘

™

,_t* -
*

- As ’yau are moving,_l_m going to keep talking, hopiug that youT.l .

: move quickly.. o R

» up quickly with a declsion .about what\you think that child's future holds for )

=




L

"

s

acting, what you are’ doing, why yeu are do:mg it, and how it affects other

) prcgection daes ﬁfluence t‘be testz.ng situation.

o -
\
W
wh
]

t

. . , ' ' o
+ Qur behavio¥ 'illustrates pu'r values. The people we interact with

whether they're colleagges, sales clerks, gas. ststion attendants are all

il

have:; Did it ever occur to you that something you are doing or ﬁot doing may
be prevené:&zg .you from beinga as successful a person as you ceulé be? You

3 ¢ f ~
need to 'give that some thought as well We' need to; therefore, learn to

L

identify what our values and pexsonality traits are, Sometimes when we

get profess:.onal whatever ‘that means, we think that that puts us “Ifto a

4
*

class of perfection; and, therefote, we don't have, to look continuously.

s - . . ) -
" affected hy how we behave. And we are affected by_how other peéple"be— -

Fag

A T o T

at our behavior. Being a professional does not make you more than human. "

-

:Be:.ng a human means that you've got to cogitate constantly on how you are»

hd 3

people. . foe

Also, you have to learn to !;ee?;he .comfortable with yourself on what-:
ever‘dimension If you h&ve some characteristics abwt yourself that you . ¢
don’t like, perbsps you have to work on thosge xmtﬂ_ you get to a pcim:
where ycu do like them: Thirdly‘, we have_'tﬁo become aceept_apg xof-l the fact

,that not everybody is like us-afd that there is nothing wrong with not

‘being like us. Inﬁét; that's the nice thiﬁg,about bezgrfg human. I::verybodyfs

different. If we ::ere all the same, we'd be robots. In a school situation

and in an e&ncational sitaation, thcse differences will surface in different

__ways. :I.‘hat is true in a test:f.ng environment* ag ‘well e project onto

-

students, onto people taking tests, our attituc‘ies toward testing‘ And such
&% . \A

H _ b

I'm going to gc:ratheréguiekl‘ir through an overview of standardized. test-

ing and then talk about some of the things that you cam do to help.

-
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Standardized testing got very critical in thds country right after
\ A and Alphé B tests

L & '
Woxrld War II when the services came up with the Alpha,

e

“

Folks found by and large in industry and in education that

.for ‘the army.
they could adminlster a standardized test to a large grOup and could get
B

[

tion quickly on large groups 6f people.
It became aelucrative indﬁstr§ and pretty’mhch went undhecked untll the

Civil Rights activities of the sixties when suddenly minority groups started

saying:

;

'\‘W

.

some good informatlon, at least good in the sense that they got informa-
So people bought into testing.

.

They are being used wrong. Dispro~-

W

hey, these tests are biased.
portionate ‘mumbers of minorities are being placed in special education
So seyeral ‘things resulted. ) S

classee because of these tfests.
A moratorium was called for by the Association of Black Psychologists,

the NAACP,"and the NEA.against standardized testing, primarily ability test-
ing. That's the I. Q Eﬁing. Also some leéislation was}passed such as

the Park égreement in Penmsylvania ﬁhat has to do with the placement of
drep into gpecial education 4.:.'*.;"—:35’:m the Family Rights and Privacy Act

'c;.l,r in
which opens up files and has other combpoments to it, and the current Lavell
Lavell #nd Weis is national and has to do with asking test

> i - 2 R
so that kids know why théy didn't get an appropriate score.
Test producers have done things to

and Weis billss
publishers to give back answer sheets ééﬁ*test bookletg and correct answers

" Kl1 of these things are.going on.
revise thefr tests such as throwing out items that were just mot good at all
X
i

LI

measurement~wise. )
Secondly, tesf'produ;ers try to include content that presents minor-
They color in the little figures so that they

b

ities in positive situations.
| have some racial repregentation in them and some sex representation in them

=F
E - .
-
A
=

:§ i Yo o et
- as well. And those tiiﬁé? are A:f, very nigg. But, folks, testing is

"
I
|
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biased. If you brought me ! test, Iecould pretty much, with 90 percent

=

accuracy, Show you someting in ft that is blased. J
L Y . i -

. - )
The culture-free concept, in measurement terms, is almost impossible.

The culture-fair is eéuaily impossible.” A fest free of any bias is culture- .
. 4 f' . \-' . , ) - N ) ¢+
N ~, free. Culture~fair is a test. that's fair to every culture. 'That!s also im-

‘possible becuase there are euycultures within every given culture. The culture-
‘:
specific test doesn't have, doesn t measure utility, such as the Blackwlntelll-
A - )
C . gence Test of’ Cultural Homogeneity. It's excellent for pointing out the fact

that I. Q. tests in general are biased but it doesn t really sazpa/ﬁot about
anythlng that can be useful. In fact, 1feyou admlnlster that instrument to .

1]
different Blecks in different locations} you get' disparate performance on that

\ instrument. -_So_those tests. are not valld resolving the probfems. Test

bias remains although people are looklng “at it. So what do you do? 7You can

i
. . t - 2
=

come up with alternatives. il

-
- - £,

You can develop Criterion Referénce tests. They are excellent. But

as

Criterjon Reference tests do mot tell you how the performanﬂe of the students
2

in your area compares to the performance of students in another town, another

-

state, and across this country. It tells §ou how well your students did or

© did not learn the objectives you taught, which is ;ppropriate. So the‘tests_

=

- in and of themselves are not enovgh. - : %

J— ———

Another option is that we have people make décisions. Theoretically,

=

that's a good idea because people who work?in education know more about

Wh

- Lid

‘gsuﬁentg thah do the people.who make up these tests: But practically speak-
p - — :
L o . ing, let's say by scenario, that's what we're going to do. '

=

., You‘re going to be the. decision makers'on a group of students. You're

-

going to say that Mary is to go to tliis readlng level. Johnny is to 'go into

e . . L =— . = . é?
N = . 1 :

,Wl
|




“this kind of classroom, ete. On the day you have to make all those de-
H

cisions, you're driving down the parkway apd there s a wreck. ~ You- are

caught at the Liberty Tubes for 20 minutes. You are delayed. ]}y the time

e

you get to the school to the building where fyouire going:‘r‘ to make these
decisions, you find out that everyone else has gotten there before you and

drunk all the coffee and eaten all the doughnuts,. ~50 you- have nothing to
- ;—“
-+,  eat. You eouldn t stop on the wvay to get your cigarettes Pecause you we;re‘

-

running late. You went to your room and it was cold. Temperature was 2‘0&‘&*
degrees outside. The degision that you make at 8 o'clock .that morning is

not going to ‘be made with the same aecuracy as the decision you make at 4 —

o'clock on the last stufent. So it's not fair to you, and it's not fair to

the peopie that you l:lave to make decisions ofi, for people to make the sole

. =

_ . decisions on folks. So I contend’ that we can gio1 somethmg with standardized

; ) = \k ) P . /s
- tests that is helpful. _ !
= 1E“"i - N . =
1 » s E )
The bottom line problem is that we, in éducation, need.to have data,

-

. objective data, on which to make declsions ahout people. ‘So I'm saying,
; . glet s do several things. s, - S -
- 7 ; First let's use standardlzed achievement tes’ts, but let s make sure
Y < «

. the tests we use measure the curriculmn that, was taﬁght. Secondly, let's
make sure that the norming group on that instrument has kidg in it or ‘people

in it like the people we're going to test, Ihirdl;‘r, let's make sure that

’
=

L ,  we understand how to use those da_rn results. Teacher training inst'itutions and

boards of education do not train people in interpreting test results. Resplts

give ‘backpprofiles. Iest results have stanipes which say nothing, grade equiv-

a

alents which say nothing, pewcentiles which say very little. Then pe ople expect
. (3 N

. . ,
yo& to come up witgl some miracdlous profile on a student other than just

. plotting those numbers In some kind of chartgfor}n, something diagnostic.
- . . 3 &

Lo .
.
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. with people who heve tests in order to assist them. One is you can tall

. ) J .
I'm saying c{ you we need to be a'bout the business of understanding |
@ i
how to use achievement test informat:v.on diagnostlcally. " In other words, ,’
when you get a spread of scores for a tudent in, let' '8 58y, reading, you '

y *

should be able to look at th'at‘spread d say: . This student is very strong® . fs

§ e —

b

in word recognition skills but needs gome work in reading comprehension.

0. K. That is a diagnostic use of tes\:s. That's what I'm advocating when’ 9
. - r - ’
you're using standardized achievement tests. -. /
; . N . ) : - r N - v
- In addition to doing that, there a}‘e some things that you=edn do
. - &

them that thg night before a test, don t-gtay up and watch "Monday Night .-

*
+

Foothall" and don't watch thé "Best of Saturday Night Live." Get gome

-

W

i
,sleep. ; ‘ < ‘

-
L3 "

Secondly, you can tell people that they should eat someth:mg before

-

they go .to a test. When I took the GRE and my colleagues at school

-

were tak.i:ng 1t, several of them were traumatized by it., They said: maybe if -

I cgke some pills I'11 be0. K. Well, the reality #s, and 'noBody ever tells

5 . »
% : B

‘,you, if you take downers, tranquilizers, before you go to a test, the pills ’

calm yc;u down so much that you cannot: recall in.forniét:%n-or concentrate. ‘You
. get very lethargic. It's the s%e/thmg with uppers, the same thmg with
A

smcking a jqint. All thosé things, while you think that they are calmihg yqu

down, ao not. They inhibit ycur aba..lity to ré.call a.w rmation and to foeus,, --3 "

_to conicentrate. People uaed to tefl test takers that kind of" informat;.on. N
Also, \you need to p,repare yourselif to administer a test. unfortunately,
; ﬁ » H A \ i » 4 . .
wé ‘typically ,f% are ‘:m...dl" an administrator's manual and told: during i:qa ween '
i " : - LR v
- 5 =
* of sufch and such, you ar‘e expected to test all of your kicls w:v.th thlS. test.
; ' ; e ! ) -
. ; : v,: Cot '] . ) v - v, =
[ * ‘ ‘ . - . . . : *
; - . ‘ a s = b . .A
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That's the extent of it. It is critical for ‘those who administer tests to

take those manuals and read out loud the directions .because the voice intona-
> \, %
tlon will affect how people will interpret what y‘ou ve said, oo s

L .

There are also some things that you can do for the people taking

-

.the test to assist them in being ready to deal with it, particularly when -

» you've got e¢ither a desegregated situation and/or a predominantly—minﬁs{:

-

situation. You can heip people to understand hey to fill in ovals and rec—~

&

tangles not on;lty correctly but efflciently. Typically when I do this

kind of a session, I have a board and I draw some ovals. I ask someone to
., Ny .

come up from the audience. My‘instructions will be: please fill in one of

{ . . - .
those, ovals compl‘etely. " Then I will time the person. The ave‘rage time for

« & -

4 wflllmg J./ an oval on a board with chalk even using the chalk sideways, )

wéu.ch :£ cheating, is 13 seconds. If you can add onto that the amount of

-

?me needed to read a problem, the amount of time to read the ;/11temat1ves,

»

"« “and the amount of tinme to thmk and select an answer, that's too much time.

-

The t:.me can be cut down’ by simply showing people how to fill in the oval.
A The same,,is true of the concept "cqmpletely erase." Test publishers -

don't tell you that, when you're using a number two pencil in a"'machine

= *

"scorable documént, a complete erasure is not the same color as the.original
- ¥ -

‘ figuB. In.other-words, once you put lead on that figure, you cannat erase ./

it so that it's white again. But people gét paranoid, and they will lick ‘.

-

" the erasers and put holes in the documents. Youw. can demonstrate to them '

in advance what a complete erasure is, so that that, is not a problem for ——

o ) . 4
~  The same thing with folding back test booklets, pages. I've watched

them. .

. ‘ﬂ -
people who were frustrated during test taking, taking up.to two minutes try-

ing, to make sure that the edges wgre congruent, that the fold was crisp /.

= .., " P
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and neat and straight.

and fold it. If yOu see-somebody do that,'you ¢an be sure t

i

1

w

!

!

"
\M

l
i

|

i

3

have the problem of pacing because minority populations are.spontaneous.

-

They will unfold the page and fold it and" unfold it
hat the person
is frustrated with the test. That's something else you ean train people in.

Alsd when you're dealing with a minority population, you re going to

This is a generalization, but T will explain it‘to you hoping, that you will .

understand what I m saying, When you get a group of minority people who

-

live in a spontaneous culture, you can't say-to them; for 1nstande, that

they have 45 minutes to prépare themselves td be mugged, and then ‘they'll

b

understand that during that 45 minutes they can equip themselves with a

# .
knife or a gun or something.

" they have that 45 minutes.

N

=

They don't understand that 45 minutes, nor do

If they are going to get mugged it g going to

happen and they have Lto react right then. Yet when ve. bring them into schook

we say:

and directions to time themselvgs, pacing their work so that they understand

P .

3

0. K.;You got 20 minutes to .complete.this sectiom.

They need help -

how to maximize the use of that time in order that they not only can get

the task done, but can minimize the pressure of trying to figure out what‘

- 20 minutes mean in working time.

=

-

Tnis is’true for poor kids-also. It )

*

Another thing that you.can do is do not, under any circumstances,

. e _ teach test items

-

you teach a test item,xéhe’only thing you're going to get back is an _

¥ -

L

indication of how well you saught that test item or how'well you taught

s that test. I'm advocating not teaching the test item,iI*m advocating

i

~

teaching. It s trué that the tests that we use are not really reflective

L3

,
>

\j\
doesn’t matter whether they are minorityﬂgr not. So yow ean teach pacing. -

If,sfn fact, we are going to use tests correctly, -1if

of our curriculum, but that says thét, if the tests reflect what this ‘

129
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Lo s?
country values as*approprlateb then we ought to be abOut readjusting our
Furrlculum.

In fact, that's true.
)
I

S\

~,

. }
I think cultural relevance is important but I don't think that 8
the,major thrust of education.

-

I think you should teach people to be
everybody else.

&
‘a

But I think we have a- greater charge to educate people

in the skills that will make them successful in thlS country which 1
.i»

a mainstream, middle class, White country.
R
a disservice to the students.

Anything less than thaf is
_5( : .

<

Whereas you can,eeach’Black history or Hlspanrc pasts or deal w1th

native American cultures—-and I think that is good espec1a11y when you 're™

-

Q -
trying to enhance human interactions, hqman relations—-I think the’ biggest
charge for public education in this country is to get back to teaching

these skills that are going to make one successful in this world.
1

I

don't teach the test, folks, because, if you do,"you're not going to know

P ¥
whether the kids or the beople know ox do not know the stuff.
you won't know what to teach them.

%
LY
Therefore, &
‘ . : P
Also, there are other forms of "assessment that yqu éosid hse, Con- ‘
ferences with parents and with students are data sdurces that can be’used:
-
Learning profilesggfe

stand;ng of how well a student is progressing. There age ‘crite
ence ‘tests,yes, and other diagmostic methods.

%

=

tant as are progress charts to give you an umder-

-

rion refer— ] .
; N f
You can wuse diagnostic tests
beyond just the standardized achievement tests.

.can use standardized testing.

- i
- =
-

And then, of course, you
! )
A -
Oh, 1 did want to use ome
on.

§
Another_one}of the things

-,

. J—
N

-z
L3

illustration of m& point about passing kids
that we experience in public'education is

*»

R
~;laO '

; 136
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Pproud of themselves and of their heritage and of their difference from
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R~ *#‘ﬂéb%%s we don't want to spend the time. ' And I ve beext running'
v oo around t\alling teachers, if/you don't, teaching is not easy. If you . -
* . t . , 5 . :
- ¥ don't want to be J.n education, please get out because t'here are many people

—— N

b out: there*v?h“oeare quaflfled unployed and want to be in educatiqn. -
. 4

o T "On the "White=Shadow" 1a§t week was an episode :qhich pad 2 basketball
2 H . , - i
playe& a White kid, from a rural situatlon. An excellent basketball player,

2, he could, not :cead..a He read on & sixth grade level, but he was in the twelfth
Qﬂ *
-@ gra{i:e. @dy to graduate. Th problem had happene‘d to him that we typlcally

do in education: The ‘'school had passec} him on without teac’nlng hstm. So sub~-

-

sequgﬁ:ly, he got to twelfth grade and, rea,d on a s:.xth grade levgl. That s
not uné¢pmmon. 1I'm sure many of yOu Can speak to-that. '
s : - - R DY ‘ W 3 . -
. I think wagain our charge is. to teach and nc;t .to pass.kids on be-

¥

o cauge. they are cute and they s;t.‘é:here an(d/ they are qulet: and they dogdt .

. « .

[ . nake any no:Lse. - Rather oﬁr.%gr‘ge s to make sure thatJ they have the
i ”; f education .that’ theygeed- bef‘ore they leave us. Thials not being done, ‘
by and large, in ‘this coun_try. _,x T T b § ‘ ‘
S : Remember that educat:,on is a co-operative effort. ‘It's someth;ing," + ) 2
". that has to have parents involyed, teachers, and admmistg%% rs; everyl;ody ‘ A ;
o has to be involved. Even those of us who don' i{have children’ in school . ﬂ&.
. ' —_still have some input in(to what hap;p_ens in public education. . N )
) * .. ‘Education also requires that yon be aware gf yourself and wﬁ; 'g hap- e
l T, § o peniqg w::th you an%hpw what's happening with you impacts on how you deal ‘
\

2
»

with other people. Be aware of the fact theﬁi other peoplé comé with prob— -

lems, too. Just because they are s:.tting in your class one day and they re o,
. . .

fine, and%hey come in.the next day ‘and they' re act:.ng out doesn't neces—-




-

|

-

sarily mean that they're freaking out on you. It could be that they have
; . . col

4 .
some problem just as you do. e * ‘ r - §
s ’ ¥ ) o

e also have to be willing to accept: the fact that we don't have all

e answers, but that we'll try hard to get"all the answers, at least to
get as many of them as we can, rememberlng that we're ‘humh. ‘Other people
e hifman. We all have to do-this thing together. - .
| .
~ Now I don't have much time to go on, unforxtunately: ~"T'have given you
an overview of what I'd like to go into. If anyon’:?i has” some questions

yoy'd like to ask before the .group noy,.I will entertain those because I

think we have something like three minutes before we 're supposed to be out

i

A

ofAhere. o .7 . o -

"

"Audience: (Inaudible)

Dr. Slaughter: I gi’;esé my "question to you is are you making up simifar.
1 . . - '
content or arenyou makifg up s:Lmilar ‘structure? If you're making similar

structure items, that's fing&l If you are taking the content of an item,

rephrasing it, and pres;gting it to the students, ydu're teaching the test. )

Don't teach the fegtes i [ N
T Audience.k (Inaudible) j ) v .

4

T 7 -

Dr. Slaughter: It depends on what you mean when you say how to take

2

the test. The gtuff that I told you about, in terms “of teaching people

i

how' to fil% in ovals and how tojerase, are how to take the test hehav:.ors )

and the use. ‘of the prac¥:ice test. The SAT publishes the how to take thesw

s =

~SAT book or test baok which has- similar items, ot sn.m:;l.ar content. You

M"

can buy commercially how to take the Civil Serv1ce examination. These -

N
practice tests are all over the place. Using' t@ is fine. I just get

“!|I|

very concerned about sanctioning the use of a test by people

"
.
-
-
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familiar with what those test items measure and the difference between

- -
-

teaching a test and teaching structure or tast taking skills. I would

suggest that, if you're gaing to dofit, be sure’ you 're. dealing with

f
ture, item structure, item types, and not item content.

struc

-

That's part of the thing that I'usually do when I do a full work— ’

shop. One of the things critical when we're deallng with kids and'tést~ )

.

ing is we've got to make.them feel like they are a past of the testing

That is done .

situation and nof the victxms of the testing 31tuation.

by explaining to them what a test is and why we're giving it, what is.

* going to happen with-tﬁose”rESnlts,~giyihgh§hen(tne"opportunity to come to

-

-4

77

us ard have us explain to them what their performance means. That's why .

£ 3

I suggested getting’away from the use of - stanines, grade equivalents, and

=

percentiles. When you re talking with people, you need to be able to tell

them: O.K. your test results say that you were really good in this. You

may need some help in that. We're going to help you w%gk on this,- diagnos—

g tically: JIf you can, help them feel more comfortable about the fact that
%

1

you'need the information so you‘re giving them the test to get the informa—
Eion so you know what to teach them. Then give them the option of coming

to you to have- the .test eprained, “I think you're going to find tHe kids

a little more receptive. In addition you can couple that with training

them in those basic skills, the filling in ovals and erasging and folding

- -~

.0

= . E N
.

ﬂW

back. .

Yes. Thank you. You re-

%

I foxgot one other critical variable.®
The‘ﬁeople who make tests aré typically insensitive to

" minded me of it.

people who administer them, who take them, and who have to ﬁse the results.

~

.
-
b
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The test directiens may say something that is extremely confusing for the -

.

students. For example, ‘on the minimum bas1c skills test, which is Néw Jer—

[ P

- sye's statewide test, there’s a section which has some incomplete sentences. N
s’ A

- . . - 4 =

® andhthen a blank. Then'the section lists four words of varying lenéth
- ;ihe instructions to the students say: . choose the word. xhat best fits the.

blank., I thought about that. I thought about’ the poor kid who doesn t

. ——

understand the stem or can't read 1t;#2}et here's the instructions: choose

the word that best fits the blank, e kid e%erytime is -going to pick
-~ . ) ©T d

the words that are the same iength as’ that biank. So ¢hat is words' in
(. -~ M ¥ ! ’

-

directions that gre confusing. - # L .

-

You can take wgrds frem test directlons only that are amblguous and
confusing for kids aud you cari present those for vocabulary lessons ex- gjﬁ;
iglaining what they mean. Consider the)words Yupper righthand cormer.” )
For littie kids,vthis is difficuit. Little kids don't even know might from )
left let alone unper, righthand and corner. So those'kinds o?ﬁ%%ings you

can ¢ull from test dlrections and teach in advance and explain t kids'

when you hear this, this is what it menas.. The same thing is true on the/ .
SAT. Tests tell kids to put a cross on something, but the tes; really
wants the kids‘to put an X on it.- But I've seen kids put’a crog§ onfit. 6

And I've seen teachers. go right behind them and say: - that's wrong. Erase

« - L3 -

that. But teacher, that's an X. But no, no. But you asked ‘me for a cross.

j’

cause the test direction word& vere confusing. A ;/

e :
The kids get all frustrated, and\they never get beyond &ﬁat item just be-
.o

: S :
4 ° You can, go through the tests. I have gone,through tests. In fact,

-

I did that, If I 'had more time to go thr ugh them step by step with sy

prpcedure;h; would show you sp ¢ words. The CTBS, the MBS, the MAT

*

‘iii’\
ﬁ

e ———m
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. all have words in the directiods that ére ambiguous and confusing.

Aruitoxt provided by Eic:

T
~

i -

who are’traﬁmatized by testing or who are really not ready to deal with

- -

‘the testing.situatidn-soﬁetﬁm%s never get beyoﬁd those test directions.

Kids
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STUDENT CONCERNS AND ESAA IN CHARLOITESVILLE, vmcmm S

Mr. Harvey Turnstall ) »

Our focus this morning is what we are doing in Charlottesville ip re-

*

lation to student concerns under t{:&g ESAA.pr.ogram. T will share with you,

informally, what we are doing, and‘

; .
to make comments as, we mbve along. I'm not‘ga lecturer, and I don't

intend to tell you how. sweet it i§

have the ideal situation.

the newspapers have found out that we Have too many Jilacks in spec1a1 education.

&

) of students.

1

.1{._

o »

[

y ) 3

Then you ’go'back to your districts and do the

The ESAA project itself consists of four components. Number one is

I would invite you to &sk me questions or
in Charlot‘t;:esirille, Virginia, and that’we

s‘am%'thing. We hav& our problems too. In facty, OCR haven t mntac:ted us, butg
-

That's one indication of one of our student achievement problems and placement -

1

the Hmnan Relations Program where much of the staff development is the re-é*

.sponsibility of that human relations to-ordinator.

5

activities also come under thet name. -

AY!E - 1'11 get in to telling gon how it's operated.

3 . -

]

The parent involvemeft

Secondly, we have an in-school su%pensign program which we refer to as

math lab program which this year T have changed the fiame to, ESAA Skills

We hawve an elementary

Program, ESP, becanse ESAA is not look:mg to put money into basie instruction

any more. *

.

=

- —
£ - .

The fourth ﬁrogram is a program for underachievers, able students.,

called the Maximizing Student.Potential Program.

1'11 start with the Human Relatiops project. I'1l give you some idea of = °

-~ = #

t
£

~»

It's

u

Wnu

’
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‘ /’
the setting that we are so I can relate it- to yours. Charlottesville,ls a’

‘university town with the Unlversity of Virginia 1ocat§§§there. The populatzon of

the city is about 48, 000 people and is expected to reach 50, 000 by the

-

tuzn of the century very easily. The city is surrqpndgd by much wealth in
the county with a ;opulation that has already hit eboutrSQ,OOO._ So the whole

area is about 90,000 people. I'm speaking of the city because I do work in
the city where the racial composition of the school is about 32 percent

=t

]

miority.  =sSec .o e o Wi s

»

»
=

The economic‘situatioﬁ'%here is heavily depegdent uﬁon the University.
It's the largest employer in the town. There are several other industries

that pay pretty éood salaries like Sperry'Rand and similar companies. So most
of the people dn'Charlottesville are pretty well off, or they're not: We.heve
the‘serv;ce peOpIe for éﬁe University and very little of the’eiddle grdep._

I guess the teachers are the éﬁiy middle group we have.

For those of you who have just come in, I'm'juét getting started. I'm

b

simply going through each of the programs that we have in Charlottesville
related to stu&ent concerns and dealina with problems related to desegregation.
Again, the firss program we simply refer to it as.the Human Relat;pns

- Prograﬁ. About 50 percent of what we do in that progrem does relate to staff

development At each of the organizational levels there aré objectives to

involve staff people in staff training according to thexr félt needs. 1 along

» [

with the human relations co-ordlnator simply wgrk with schcols in helping them

.

) to assess ;hexr needs. We do not take to them a’ preplggged program and say,
here s what you ought to be doing.‘ We do sft down with them and help them to

identify and to set their priorities in,what their staff trafuoing neede might be.

4 o
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Thréugh the ESAA budget and the ESAA staff y we do provide the technical

assis;‘:ance in actualI); pulling off the staff training that they ask for.

We do require these in-service or in staff development efforts do

e thing,

the past wé did a number of orie time workshops, Everybody clapped and
A )

thing that they were doing all the time. Most of our training this year

that they identify ‘the needs. There's some cormitment of time to it. In

_said that that wag nice. Then they went back and did pretty much the same

will be offered’ through mini courses and some full f‘three hour courses where

. graduate credit will be"granted, credit appligable for teachers, recertif-

ication, and certificate remewals. ’

- o=

; ] ' 3
Audience: You didn’t tell us the size of your school. district and

,whether all of your schools are involved with the ESAA program.
Mr. Turnstall: oOh, O.

K. I did mention the popul'at;ion size and the

racial breakdowm.

that 48,0007. -

L Mr, mmétallz

-

1

No, that's the city. I'm 80LTY. i’ﬂ’le school population

Audience: I didn't hear the population. Thé school population, was

IS

is around 5,000 and dropping. There are nine schools im the c<ity§ c‘l‘he one

£ ~
high school, I think, has about 1,500 in it, maybe 1,400. Two middle schools,

running six to eight in grades, eath has about 600 students, I think. Then

the six elementary schools, K-6, range in size from, I think, about 290

One eléméntar‘y school is an open space set{xp. The high school and the

remaining schools are self contained, matchhox rooms.

k]

]
L
3

-
[

I 1

-

=

up to 472, the largest one. The two middle schools gre semi open space schools.

i
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| .l . , The school sﬁétem was desegregated-officially in 1969. Ihe desegreéifion
& process had startgd on a.limi ‘_}Jd basis, I thmk in the 1963—64 sc’hool year

1f I remember the document correctly, We have been desegregated for a whlle,

3

ﬁﬁnd ‘we'lve had peopte who have known nothing else but their desegregated session.

o

We have not just started it. Ihe Grux to desegregatlng was to redraw the district

- % i s iz ma s JO— !”m,,,n,
) lines, to balance the racial composition of the schools. LCR approved the 5
%
plan and declared us in compliance. i - ' o

. Audience: Charlottesville has a lot of outlying areas. Did you mix

~ “the sch6ols? Did you mix the students from the county sc@%gls and the city

schools?

z A . . &
Mr. Turnstall: No. Our own schools' division was within ourselves,

- and the county had their own. Prior to that, there was the co-operative

effort in the Black school there that was shared between the county and the

city. After desegregation, that school went back to the county and it's still
& N — - i

- 4
in the county. But the county is also desegregated. I guess they 6esegregate5

about the same' time. I'm npt really sure. Are you from that area?

] .
- Y

Audience: No. I have %elatiVés‘there. - 7 T

Mr. Turnstall: Oh, 0.K. Now, back to—the Human Relations ccmponent.

H

I just suggested that we were Icoking for a,commitment in really trying to

[ .

! make a difference in, teachers. As it turnaﬁ‘out, acccrding to most of their
needs théy have come up with they wanted_fﬁ st;ess management. So we provided .

that training with‘Rnss Greegen, ﬁﬁu is at the Unxversity of Virginia and.

¥

. who is pretty wellkkggwn in that field. Ehey are also movirg to,student
discﬁééion, pa}ti;ularly in elementary scﬁggis.

I sort of require my}ESAA tedchers to use that in the elementary math . &

W

i
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I'mnot too satisfied with

{

lab. They do conduct the classroom meetings,

-5

the way ‘that it's édin bec‘ause the eachers have not had a thc;rou’ h training
g ; 4

-

in that Program. The only problems that I see with the staff development

»

u

" likelihood of myf' childfeﬁ §o they will be learuing.

- '

-at this point is that the staff hasn t really cdught on. 1In the long run,

-~

if I'm ab‘i.-g:ﬁo handle’ some GF thezse;a problems, ;ﬁ"m‘, goirig to increase the
I still f,eel kind of

I'm Supposed to be teaching a math class, I'm not supposed to be
% -
sitting here- having this discussion with the klds.

gyilty,

£

through those hurdles. i ' ' .

4
,Also ih;staff development, the school board sort of mandated that

~

allftgac’he'rs’ "iwoul'd go thrdugh such traiping. I caugh{:’up what the}h were

doing -and ptit it into the ESAA program. There has been some  -resentment .on

the part of gome of the staff that they have been made to do this. We

didn t say it wasn t a problem. Ncmetheless, they have been doing that.

. L 4

AJ.}. schq‘ols,at this point, have had at least two 90-minute sessions armmé

We'll be hzwing at 1east

T

wﬁatevleji' topics that they may have identified.

‘mcnthiy sessions during the regular school time.

<A fair amount of our in—service work is offere& after cont;cact hours

/
1'

at’ which time the staff receives a stipend.

e

The after sc’hool sessmns, .
3

,as you might expect, draw those who we scrt of think don' t:, real}:y need it

/ anyway. They are doing a pretty good job, and they stay on top of things.

A

But we do draw a pretty good percentage of our teaghe:;s in the voluntary

a motivator-for them .to attend. : . ;/
3 T y

Ihe other partx” of what goes on tmdér Human Relatdions is the parent

So we are sort of going .

/
4

trainiﬁg.- I pull thé $7.20 an hour enticement;;s"o there's a little bit of .

I S

.
P
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those kids to learn English as a second language.

K V‘H i

i

involvement:

I have employed 18 parents in the city to act as parent co-

[

ordinators. They areareally paid a small amount, just enough to cover travél
and this kind of thing.

One of their functions, one of their reasons for

being, {5 to try-to zeach and to bring Anto the schools the hard’ to reach

kind of parent, a parent whe never shows. Usuall?“at PTA meetings, you end
up with kids' parents whose kids are doing 0.K. anyway

There iS‘fery little
opportunity for interchange between some of the hard to reach people.

That's
why L got community people on the school's s1de to go

out and knock on some
of these doors=an& _get-parents into the schools. We fglt

- 4 ;
those hard to reach people. ; o ” A _
The parent co—ordinators right now -are beginning to be service people

to the schools.

1

&

7

They do the footwork for finding the volﬁnteers, the tutors.

+

when a teacher or a sg%ool expresses needs.

One of the elementary schools in particular has had an influx of

b
|

Viﬁtnamese people. Those kids could - speak ‘absolutely mno English. There wer? e

7
certain crisis situations when a translator was ;eally needed so that ther /

.

principal could understand what was going on.: Sométimes, it was no; more

a?
[}

arise,

¥

J
£

than the kid had to go to the bathroom, but he didn't know how te say it and
was in tears.

So we have 1dentified about eight people.

When those situa;ions
ue can call them on the phone,:put the kid on one line and- thé princlpal
on the extensidn.

3

’that’parents would ’
<havesmore credibillty than some of the- staff people in being able to reach

n

They don t, do the actual tutoring themselves, but they‘de help find tutors
’af

bl

The eight people have also assisted in actuallz’helping

Earentsca—ordinatofi also ass

J ) «

;
J - -
* -

//‘

ist the school in organizing town meetinﬂs

i

o C . ’;
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B ' 7 / in the commupity as well as getting them into the school. There are rec—

- .- AN # ) . -
X 7 reatiqn cenifis around ‘the city, ané we sometimes have Our school performances
; V/ﬁf/ . there, -our school functlons, rather than having them in the schools. This‘% )
f';f? " closerito some of th; nelghbérhoods of the parents that we really want %§~. -
A -
;f!ﬁ reach. """" - T ’ - L: 7"_
// A That the nutshell presents thé two broad areas, the staff develop—-%i -
: 5 =
i ment and ‘the' community involvement project. - )
;Q - ) At'the Hiéh school level,‘parent co-ordinators have done something else.

. Virglnza requires.the minimum competency test.{‘We had a lot of students

and” mﬂst cf;them were m;norlty, who did not pass that test. The. schoo&

".Y&-. ra
L3 l‘.

I3

/ R
svstmfh_g set ﬁp satellite schools or whatever you want £0°eall thew in N

" k]

different neighborhoods‘where.teathers go in and provide extra ass:ftance in

tera oW

helping those k;ds practice the test. The problem was that-ye weren't getting -

.
-~ S !

" the kldS to come. Many of the parents didn't know that the centers exigtéd;

-

so, the parent co-ordinators have all of the tenth and/eleventh graders
meet to get extra assistance. From the ‘co-ord ators= contact ng each cne of the

stuéents, enrollment in those classes has stafted to increa as a tesult of their

_{. . . . / %
/
/ ¢

efforts. -, - -

_in handling those situations. I envi on having paréné o-ordinators become 7

Y
.~ ‘ -~ .

s that are heing;taught at home, ‘a1l the: -

students and how to reenforce sk

A

way “from settlng the table and al

these other little things to what phonics -

o - ]
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ig all about in a simpfe way. Parents could at least say: yes, I know what

Wh

you're talking about and be receptive to what the kid is learning. I hope
2 £ 0~ - \,\:
to do that through the’ parept prqgram.' Richmond does have a p’rcgram. That's

st

the Follow Through Program and Head Start. . ;-

Parent co-ordimators have the capabilities to come in and train.

They also provide follow up. They come and do. I think the first round is.

about three days or the equivalent to that. "Then there are follow up seési,cus

with the p;arent co-ordinators, at least monthly follow up sessions with the,
‘- T . ; - .
parent co-ordinators until the program gets set. . ’ .

-

1, . : - ; -
The math lab I'11 menticn briefly. xfhe activities supplementary-to

what the kids~get in their regular classes, and the emphasis, by and large

is on hands on, manipulative experiences working with kids. We use some

paper and pencil, but it's minimal. The teachers are required and do meet

with the regular classroom teachers so that they can. be dssured that .they

* - e - -

are reenforcing the skills that are being taught at the it/g/-,il‘h.e teachers . .

are required to meet at least weekly with each kid for- ive to, ten minutes

¥

to help that k1d in defining some of his persanal problems -as well as his

lIIlilw

academic problems and to proviily hin feedback on how well he's doing. ‘1t's
“
‘an attempt ‘to pgrsonalize and make sure that each kid has a personal. contact -

-
* M < -

wiht that teacher on a regular basis. ,

-

1 . -

E3

The lab teachers also conduct the classroom méetings with the regular

classroom teacher so that we can have a larger group. 'l'he math lab’'s kzds

=
= ¥

.*are, small- in nmnber’, two, five, ten at,the most. ~'Ihey are scheduled to the 1ab

e

from two to five times per week. Criteria for selei:t:r.on is at 1east six*

+

months below gra&e level and/or expecégancy level a8 detemineci by* performance
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" dations.

.set up to be'a preventive program.

.
. . ) ;
8
e

We have‘a mixture ot kids in there in basic abilities.

“on’the SKA Math Assessment Service.
- b AR B

This is in addition to teacher recommen- .

*

b - L)
3

PO

Some kids

are on grade level, but they are below what they ought to be; so they still

come in.

=

.

2

a

¥

‘

Now, the AYE cent%r,\ih-School snspension program. This program is

‘We do work on preventiod,

-

We try to avoid

,a crisis:

(4

s

*

e

‘Our goals are to decrease the.number of-suspensions, of course,

and the numher of. office referrals..

‘A greater emphasis is placed on the

office referral. If ypu qu~t get him down to that pr1ncipal he won't get-

sent homedgﬁ Suspension.

Our AXE specialists, as ve call tﬁem, do a lot of

EY

work w1th the regular classroom teachers.‘“Tﬁe relatzonéhips have developed

to

having problems with 'so and so-

~

a while?

They do have the klds referred.

"m e"

They say

-

<

g7 .
rather than

.

Mthe kid."

Cah’you come, sit down and talk with me T8t
*They also do the reverse. ,

Before they've made% formal referral, they

see the writing on” the waI% When they see that Johnny g beginning to get 7

-

-

s

-

apxious, they see ﬁhat they can do right then to

1p him..
p him..

- Wi)th

[ P

- -

The AYE staff alsoﬁio a fair amoU@&—af.tutoring with these kids.
many kids, the academic problem,ang the behavioral problems g0 hand in hand.

I don t know whitﬁ,causes the other. Sometimes if we dﬁtch the problem and

-

give the kid academic assistance that he needs, the behavior problem Beems

not té occur. ,Often

®

»

the polngpwhere teachers feelpconfortablg enough to say: hey, I, m.really;! '

*

!‘a"‘l

égimes the kids' reading levels and math levels aregso ;

ég,‘low that the kids Jﬁst snmply wili not, and for good reasons, expose what ‘

they don * know in 4. whale claserOm.

¥ :
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The AXE will go.1n. a small group and wqu with that téach

€
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exr and "keep
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. _on’the SRA Math Assessment Service. This is in addition to teacher recommen- .
RN . . ok ) 7 ' .o : °
“ '~ dations. We have a mixture of kids in there in basic abilities. Some kids

-

are on gi‘ade level, but they are below what they ought to be; so they still

T3

. come in. + . . ¥ ‘

Now, the AYE cent%r,‘ in-school snspe.nsion 7program. This program is

a

C \ " et up to be a preventive program., ‘We do work on preventiod. We try to avoid

=
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,a erisis. Our goals are to decrease the.number of~suspensz.ons, of course,

and the num'ber\ of office' referralg., 'A greater emphasis is placed on the
H
) office referral. If you dc\n‘t get him down to that prmcipal he won't get- .

E _—
*

. sent home*@ Suspension. Our AYE specialists, as we call tﬁem, do a lot of

¥ -

work w:.th the regular classroom t,eac.hers."‘Tﬁe relationships have developed

) A to the poin‘t#where teacher_sﬁfeel ‘comfortab‘l’e enough t;o say: hey, I'm really. j/ '
; L having pioblems with ~so and soC: ) Cah‘ yon. come, sit ,'dolwn and talk with me Tor )
Va'while; They saly‘ "me"-ratherg than Mthe kid." *They -aiso do ,the reverse. ., ’

’ : They do have the kids referred. - Befﬁre they've made} formal re-ferral’ they v

-

.

ot " see the writing on” the wal’% Hhen they‘ see 'that Johnny s beginning to get o
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5 . ‘The AYE staff also éo a fair amou‘at-drf .tutoring wif:h these kids. W:nth .

man.y kids, the academic problem ané the behavioral problems g0 hand in hand. .

b
I don t know whit!ﬁ causes ‘the other. Sometimes if we étch the problem and

-

5 B 7 g:.Ve the kid academic assistance that he needs, the behavior problem Beems

. oo ) . Dot to oceur. |, Often imes the kids' reading levels and math levels ere@e )
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up with their work. We do use, the AXE*people for crisis management.

Audience. What s the training of these people?

+

A

Mrl‘gurnstall: There are twofjob descriptions'for the AYE specialist. :

Qne is eqademic. It can be elementary ed. I reall§ look for LD type back-

._grounds. Thg specialist can de diagnostic, prescriptive stuff and there--

- . -

fore is able to give the reguler classroom teacher some ideds of what the .

* - ’ L

“teacher might tr& academically. The other person is more a counselor type.

I do not require a degree, but I do have people who atileasﬁiare halfway through

- 4 : e

their Master's program in counse{ing.

Audiince: Hﬁzt the teacher ask for help;:or can the principal assién

+

help7 ‘ ‘, ) . \N\ - . T e

>

Mr. Turnstall' * We have referrals comingf?nmn three sodrces, the class—

room teacher, the student. themselves, and’ they often do ask to goy and the
/

asks for hegp Just on=a supportive kind of basis:

pr¥incipal. If the teachd
I want yoy to see Johnmy, J st talk to h1m, follow him for two or three days

*

and see how thinfs go, we h

Vcall that out-certer work. -

a7 Ll

E 3

All teachers involved and the referring teacher sit down and d1scuss ywhat the j

.

problem is and deveiop ii::ever plan that they re goino to work onbwh%ie,

¥ - -

the kid's in the center both behavxorally and academically.» That confer-

LY

ways make it, but we do try

L4 i s

to cut down the 13z between the time the bid Jds referred and the teacher

1Bib

ence must be held within 24 hours. Weé?

u“n\ I""

actually gets thé assistance or the student gakts the assistance.that he *

s

requesta&’ We don t keep him in thererg\:e than ten days before‘we,ve begun

to put the kid back in to the regular flow. The.kids are not in suspension or

- . - ’ . hd

<
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- ./ . T - 7
v .
%

o 1_251:55 -

Fzs

T
*
"
-

el lae e el el e o - e e e N - PO e




" s
. ’ . ' - v ) ® i
‘ up with their work. We do use ‘the AYE people for crisis management. :
‘ Au?ie‘nce: What' s the 'training of these people? 3 -, B
- Mr. :.[;urnsthl: There aré two 30b descript:Lons for the AYE sp;cmllst. .
] One is atademic. It can “be elementary ed. I really look for LD type back- A .
- __grounds. The specialist can do diagnostic, prescriptive stuff and there- ,
= fore‘ is able to glve the regular classroom teacher some ideas of what the 5. " o
The other person is more a counselor type.,,

' teacher might try academically.
I de not require a degrea, but*I do have pecple who at least are halfway through

—
‘ . their Master’s/;r program in counseling.
] -) ' Auddience: Must the teacher ask for help, or ‘¢Zn the principal assign
: help? - o . \ ' =
‘ We have referrals coming from three sources, the class— d )
1

: Mr. Turnstall:
room teacher, the students themselves, and they often do ask to go, and. the
If the teacher asks for help just on a support’i‘ve kind of basis:

i principal.
I want you to see Johmny, just talk to him, follow him for two or three days

-~ e
and see how things ée, we call that out-center work.
If the referral is a more serious nature, we actually staff that kid.

. .
All teachers involved and the referring teacher git down and discuss what the
B s
That confer-

roblem is and develop whatever plan that they're going to work ¢on while

o )
the kid's in the.centér both behaviorally and academically.
‘We don't always make it, but we do try

ence must be held within 24 hours.
m ?‘a"’”

-

-

actually gets the assistance or the student gets the assfstance that he

requested, We don't keep him in there more than ten days before we've begun
The kids are not in suspension ox

-

to put the kid back in to ‘the regular flow.

.

to cut down the 1ag between the )tit—ne the kic} is reier
L I N
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. " - referral all day., Kids don't have problems in all classes.. A probleh

PR

' + develops in certain classes the ma30rity of the time. The student is'

M =
. =

«mlllim

‘referred from’that particular class, He st111 goes to his gym class if

<

' he's doing O.K. there. - ) . S , .

Audience; Is there a centet in the school or is there,a central

. center?

i

-

»

’ : Mr. Turnst‘all: There is a center in each school. Right now, each

center is staffed by two professionals. In the past we had two profes—

sionals and one aide so that we can do:cur in-center and out-center work. - S

. L3
1

Audience: Does the teacher have the optlon of refusing help if the

! . principal wants a specialist to come and help the teacher w1th a problem’

WIIII

- t x s

» See,in’ Phlladelphia the teacher need not talk to the supervisor or any— - \
- body excgpt the principal. I'm just curious. What you're saying somds
great. I'm Just xgondering if the principal sees the problem if a teacher
in a clas‘s of kide’ is always looking for help. Ycu know, the "mission
:ji’.xfzpossihle" people become helpfu1.~ We want them to help. We want to
&ssign\this Jkind of‘person to a teacher, but the teacher does noL.want this
- help. - Then I have a prohl%gn. -

-

Mr. Turnstall: Oh, you mean assign the AYE specialist to the
= - g - s *
teacher?

:dhlﬂ‘

- . Audience: . Yes.

-

%25 Mr. Turnstall: We haven't had principals db that. Smoath referrals

ha:v‘ﬁéoccurfed Jbecause of the tact of these people and the rapport that they'

-

are able to establish with other people. We don t make referrals with the

principal saying so, because we sort of get into accountabﬂity. Wh%l say

to you mﬁt g0 dquur record and all that kind of stuff. It 5 purel.y oo
between that teacher and the specialist. .- '
H : s

=
~ -

‘"Wk

. Audience: . Do you have ;the restraints- of the union’? A union"

+

- - -~ N
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Mr. Turnstall: No. Not yet. The program does operate pretty much *

“under the Glasser Approach to Student Discipline Reality Therapy-. Kids get

b

I
ey

)

to know that,.wfen tﬁey come into the AYE center and before they leave,

o

N 7 we're goiﬁg to lave a plan; and the AYE specialist will be looking for
\ comm:.tment on their part that they give a dog gone, that they are reall)
going to try to make things better. The emphasis is on what we do. We

don't do a whole bunch of Freudian stuff on why. It's present behavior..

4 .

What .can you do? And what good pomts did t /bat have for you" What effect

&

, did iw ‘na:ve on you and what effect did it -have on the other persgn? Vhat
are you going to do about it? The kid is not 1eft off the hook.
e The AYE center geople do not use detentions and similar things. For
. our purpose, we decided that if a kid stays X number of hours after school,
] he has paid‘;:is debt and he goes right on back. But 7he haS‘lnot thought
’ through what led him to that point. So that's 7wh37; f;e stress the

A ==

Qlan, "and we always come back. If the plan fails, we say: what happened to

" the plan? What can we try now? Ig; s alwvays: we're going to sol¥e th

uﬂlillliﬂ

- problem so the kid ismot left off the hook. B

I’he princ:.pal, particularly at one school, is very gooE at that.
He follows that same proceduz.‘e if the kid's behavior has gotten to the
point that he has to be referred to the office. Even when kids are
. suspended, when they come back the p‘ian is still there. ?‘he kid is still

-

' responsible for improving that behavior. He's still responsible for doing

2 . -
that work! : - . . -

- - » ) . E 2 ) . ;;é . .
= The kid ‘that refuses, we permit him to have some time out. Ve don ;E .
. put him in g closet ‘and put him off or close him off. "It's not an isolated

i > booth. But he knows that he's not included in the mainstream of the activities* )

¥ - - - - N
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. until that plan has been developed. .

-
3

We also use a fair amount of overnight suspensions vhere we give the

student a letter when he goes home, and the parent is asked to come back

. - -

If the parent comes back the mnext day, the student is not suspended as we go

over his récord. Thus we can get assistance from the parents. The AYE

: _ ‘éeop}e'ﬁisit 100 percent of the parents of those students who are staffed
1* the center. Eééh,time reaffirmed letters are sent home to those parents.
The parents are keﬁt fully informed as to what's going on and what.assisténce
we would iike fo; them to give.~
Are there any questions about that? Yes. ' G -

Audience: I'm from the Philadelphia schoo} system. This. term we

have initjated an ESAA program in our school. Now what does your ESAA stand

Y

for, Emergency School Aid Act? U

- Mr. Turnstall: Yes, it does.

Andiince:» Now from what group do you select your children and how
many centexs do you have in one school? We have only one in my school, but

e we have close to 600 children. Now this gro¥p that you have, would you

have more than one center in your school or.would you have just one as we

have in my school? : <

Mr. Turnstall: We have only one in each of the two middle schools.
Audience: Now what is the ¢riteria for a child to be enrolled in

this class? As I géiover the.children in my schaoi; I £find that we're

N

pBeking children who aré underachievers in reading and in math.' IS this

the same program that you follow?

A , 5

‘)hu Turnstall: Yes. ggst‘of-those kf%s, not all of theéem, but mdst of
/ B T .
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e

them do have serious deficiencies in readipg and math.

Audience: I mean, if you have a child who is above tﬁe percentile,

would you include him in your school? We have this problem in our chQOi;

It comes under the,guidélines of ARC, Acaaemic Resource Center funded by

ESAA.

Audience: Tﬁat‘s'aréiloﬁlﬁro3eht.r There are'various programsrthat

can be developed depending upon the school system. That's just one program,

Academic Resource Center, designed primarily for schools that hawe minority
/ .

populations. It's here in Philadelphia as a remedial type program. It's not

the same as the student concern program, the AYE Center that Mr. Turnstall has

- - - =

described. There's a difference.

Hr.<Turnsta11: fhey are all under ESAA, but there are various kinds of
activities that you may have. In Philadelphia you have many different activities -

all under ESAA. This Resource Center just happens to be one. The ESAA funds

are distributed tg people who write programs—yithiggtheirdguidelines,!within=

their purposes. The structure of them and the populatibnumay change. The
AYE Center 'is not a nationa® model of anything. It's just Charlottesville's way
of doing things. There are other in-school suspension programs in the schools

in the state which are very different from what T'm describing. Some are very

regimented. >

%

’ Audience: I‘& like to kmow how your counselor-trained AYE specialiss‘

=
= .

H

relates to the regular counselor in your ighoolf,n

Mr. Turnstall: They mget regularly. Testing may. be done. ‘The
agsessments may be done and so forth. [These things ‘are donme in co-operation
with the regular counselors, in cpllaboration with the regular couaselors.

Often times we have the AYE spetialist, when he is reall%:? trained

*

J

L




‘counselor, collate groups with the regular counsglors. They have weekly

!meetings with the te!!. They have a team of eighth grade teachers in an

open setting. Each teacher has scheduled weekly meetings; so the AYE

people become a part'éf those team meetings. That's how they keep abreast

_of what the kid is doing in ciasses, and they do the followup kind of work.

There's a pretty!good working relationship between all of them.

Audience: 1Is there a usual length of time a child stays in your
{
program?

Mr. Turnstall: The time varies, We don't want to keep him more than
two weeks because we think we ought to be able to come up with something with-

Ed

in that time. The student may come for a week for one period, but again,

[ e
not for the whole day. Once or twice we may have a Kid who stays there &
full day, but that's if the kld is really kind of beserk. We don t send h1m

home because there's no support there either. It's better if we hold on

to him as much as we can. But that s %%;exceptlon. I don't know what
the average time would be for a student, but the program is not designed to
be a self-contained thing at all.

Audience:t What does AYE stand for?

Mr. Tﬁ;§§?ZIiTI_I*didn't explain.that. I'm sorry. 1t stands for
Alternative'Youtﬁ Education, for kids who really don't make it in their
middle schools and in high school——nnt so much the middle school. The
superintendent says: you're not going to put that 13 year old kid out, you
work with him. For the high schools, we do have an outside altermative
program that;s-housaijmm§ from the main school, off.to it;elf, Thati
doesn't come under me at all. This in a nutshell is the apé}oach that we

[

: - ’ 1‘7£3 | - -
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use with the in-school suspension progfam. The referrals are based on

behavior as well as academics. o .

‘ There is particular concern with that relation to the disparity
problem. We've had ‘a fair amount of success ir; reducing‘ the number of
suspensions and_ the number of referrals to the. office. Th_e number of -
suspensions has degreased by abogt 42 percent between the two schools
over a two.year period. ferrals are also down. I d'on't have the per- .
centage on that. ?/ut/t/he problg_xiijstill remains that more minority students -

. ~are being su’pgected to disciplinary action than non-minority students. I'm

. - preﬂgﬁe&tﬂf}/mc’ving.from a:eeaie;({nce in Atlanta, .trying to deal with that. I
E /f{( =

M,//Xwant to track down where the kid is being referred from, which classroom

teacher, what reasons wexre reported. I-',é like to record the differences
= between those suhjectiv;e;kind of feasozi_s', "I'jt;st dijin‘t .1ike the way he
Asaid it" versus 'He broke the window™ whlch is a different kind of offense.
That s making omne of the principals.a little edgy because he gets %
that accountability right smack on the head. But I don't see it as I'm

z - , .
- going to pinpoint- thig.person. And the referrals coming from a particular

- teacher don't necessarily mean that she is a bad teacher. Not always

are you causing your own pro’blems That may be the case. It may he the

case that Hiss Jones next door is letting a whole bunch of things slicie.

LY . -

You're mot the cause of your ha\ving tmke J:b.e referral. It emﬂi:;the
e

. teacher next door. I thlnk we are going to have to deal with that

and deal with some of the se-freral ways that people do-react differently

' because of a kid's backgroundi We all do it some‘.mes. e

; Audience: Can a youngster be referred more than once?

\
#l
»
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Mr. Turnstall; Oh yes. Yes.//There s no 11m1t on that.

Audience.cjno you have a hzéh incidence of repeat T ferrals’ .

a . 'N"["” ]

. Mr. Turnstal Yes. we have a, high incidence of /referrals. The kids,

when they are first referred, tend to come at a, rash./ We work with a kid

s (’ -
~ for two or three daysx He'll go back and the improvement might last for
a,while. Then his behavior falls through. He comes back. After while,

referrals begln to taper off. If you make a connection with that kid

.

e 4
referrals taper off. There are a number' of several repeat things that

accocnt for the number of referrals;, that's why the clerks haxe such a head-

i

r/I

. ] - e
-~ ache in the office. It's the same kids over and over.  Yes, we ‘do have the

L1
£

repeats. ‘I don't have the exact numbers. .
Audience: Thig would be consigered an in-school suspension and
would in fdct have documentation9
M;. Turnstall. Oh yee. We have referral forms that are filled out
in triplicate, one copy to the classroom,teacher whe made the referral, one
for the principalfs ofﬁzce, and one for the AXE—staﬁf. Next year there will -

be four;becausezI‘want one so I can find out who's dolng the referring.

Audience: A new program? £ f *

Mr. ‘Turnstall: Well, they don't know that yet. I am going to introduce

this on a more positive nmote. We're having a man from Richmond come down

=  in February to deal with this whole issue on disproportionate minority prob-

lems.' He may pick up a copy of the guidelines for carrying out what I'm

talking about’

Audience: Is this program in addition to your normal discipline

procedure? Do you have two programs? Do you-have a normal discipline,

i

I
.
L)
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. about. . Breaking.the t:;::j.pdc{w is one of ‘those things.

whatever yo{z do with kids who act out in clasé, and an AYE program? Or is
- ) < };

it just one program? ] - .

¥ v v .

Mr. Turnstall: No.- All dlscipline casgs- do not come through AYE
There are certain things that we aren't going to sit down and make a plan
Students know what

They'e going to pay for the window. Or mama ox papa is.

-

the plan is on that.
So, that's a pretty elear cut thing - ,;

“Audience:

/

- - /

does come to jyou for help? . /

i

Mr. Turnstall: No.

% - -

Audience:

+ ¢ .
We don't have a limit. /’

Say for instance, a particular %ild spends one week with . -

.

you. Ther}' maybe another week will pass or a mo;/thAwill pass. But within

the course of half a year or a year, the' child/"may have come 15 times. Do~
you ﬂ’ave anything like t;hat? ,"
The child can come bac}i again and again. There's

g. Tgrnstallf:

& .
no set number like after 15 times, that's it. That determination is made,

, in somé ‘cases, by t:he principal and the AYE staff when we really aren‘tA

_ getting anywhere, r,.;hen we've got to go elsewhere.

We do work m:l:h appropr—

 iate community agéncies who are a}:lé to provide the family services that

" some of these kids really need.

®

~» difference.

=

£

The kids didn't develop their proﬁ%egs‘ in

isolation. e T N . {1

Aud:.ence. Do you find a better ad;;ustment\ws}thm the student hmself

after ,‘nav;mg receive& the services of AYE over a period of time?

Mr. Turnstall: We like to think s_o, that the service does make a

I think it does. There's a lot of attachment to the AYE staff E

175 .
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- /.
./ . ‘
He

still has people coming over t6 his office, stlll talking about things we’
\-
. AY .

The program s really working. -
They get

The human relatio;s co-&rdinator is a £ormer AYE staff person.
4
We call it

They are able to do

*

-

d1d and the thing§h5hat they ar learnlng.

~

peoplé.
’We take the kids to the Upward Bound kind of experience.
to sée what trust is about, séif-rellance, and mastery.

A Day of Discovery which puts the kids in challenging situations.
The kids seem to recall the experience.
Adjustment's by no

14

physical feats like scaling the wall
Many of them have problems once they get to high school.
I wa$ just ‘wondering whether or not there is a marked.

Audience:
That's my best méasure, thé way the prin-
Sometimes

principals to climb .on my back every year when I'm writing the project.

difference.
Mr. Turnstall
"Don't get rid of that progr%m;"
It & hard to measure the impact on students.

1
we don't realize the 1mpact untll we get a few gray halrs llke mine.
Danou‘have a list of -normal hoolioan act;vities and &
You were talking about window breaking.

]

means 100 percent.
There seems to be maybe enough difference for the
¥ =

cipals see it.
Is that‘f

4

l f Andience'
llst of AYE hooligan act:wities9
Wbuld it fall under the umbrglla of AYE referral as opposed to just normal
Asséﬁe that "a Black kid’is throwing a stone at a

The Whlte kid ducks and the stone breaks the window

iy

1 need toiknowg

1'd like

N
L

That 8 kind of-: hard to answer-
I have the White kids coming in September.
It sounds like it may be valuable.-

S White kid.

vandalism or whatever9
3nst a window break;ng or is that an AYE hdow break;ng’

Hr. Iurnstail,

=

Andience;

- 153;;78

if AYE is a valuable progran
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of time that they stay-‘within.that group?

&

' .
to’set ir up se

that we get the miss1on 1mpossible folks on board
3
separate counselor

I

-

and‘my

ybe, to-help with these problems. We need to know

do we just P them under the general rouplng or unde
e g

e - P "
try to cope with them.

r problems or do I,
Mr. Tufnstall:
the kinds of per

I think you need to make some distinction between

lems your staff is equipped to deal with, but I would
caution you about making hard and fast rules like if it's that it s this.

Human nature is such that certain s1tuat1ons require that you change and
be a li:tle flexible.

W

mlght come through AYE,

Wl

I can say it's possible that the window breaker
And we've had that- too.
. the prineipal.

H
o+

about that.

i

I don't want to talk to
Our prlncipal has got to the point where he's not offended

He is glad there is somebody who relates to that kld.
I have responded to that.

I hope !
‘Audience:

Do you categorize and document the students as to the
\

cause of referral or the reason for their referral

hd

along with the length

P&éilhrnstall'

The previous supervisor,
He .did go through and make a tally,

———

vho finished in 1978 did.

broken: dovm into 14 categories'
fighting, vulgarity,’ physical abuse, smoking,
isn t permitted.

truancy,
In high schodl it is.

In the middle schoel, smoking
some of that there.

Drug iHVOlvement we do have SR
By and large, skipping of classes is one of the big
things. -
g B
. . Au&ience.

-
-

Do - you make recommen&ations for changes’
run the gamut, smoking\is ope oﬁ;them.

L]
B

A Iot of pmblms=‘
Some schools have dealt with that )
-, A 2

o
- :;é” :* fi N | g’ - 2 o : :




N N\ ; ' . ' ‘.
Smoking s one of the reasons.for .many of the preblems that schools are having.

s - _
Schools could even deal with that by setting up a place. I wondered do you .

o' . N 3 ‘
make recommendations to admlnlstrators along that 11ne7 In your cards, you

‘l&lm”

’

have your reasons for referrals for students. You will flnd in many instances

= .
- -

__or in every instance smbking is oﬁa oB\the reasons for suspenslon.; Some

school communitles handle the problem by ﬁav1ng a special smoking arEa‘that

-
i

cuts down on that problem: I'm asking have you consldered that? Or dovyou -

=

now consider that along with any problems of that kind?

-, Mr. Turnstall: Yes;we-do. When this program first started--I think

=

we have had itiforaiggr,bears now——we did go.through a discipline polley and

= -

’ procedures and looked at those things that were status offenses and mot =

¥ "really the criminal kind of thing. I think the smoking thing comes under
; -4 b ’

that_like the gum thiné. There were a lot of kids getting detentions:and, .

) _—
going home because they chewed gum That's a problem when gun gets 5tuck
all under everything, but,tn% problem doesn t requlre all the Fede:al - )

i .- court business Soiwe have m%fe some changes, and schools have revised tﬁéir

gollcy. When I was the assistant prlnclpal at the schgol, I rev1sed ‘the
r s - x\q .
policy. We did deal with that. We did‘not permit smoking though partlcu—

»

larly because we 'were going to* middle schools and we had a younger age group..

o

I suppose, if we were dealing with junior hxgh I mlght have said yes. Know—

ing that smoking causes cancer, I didn t want to make it convenlent for kids

at that’age to smoke. I know they're goigg to do it anyway, but they=don

=

have my blessings on it. O0.K. Let me move to another concern.

. o We do a fair amount of help for the kids in the art of taking tes?s;“
1 . & N

how to study for thenm, standar&ized ‘as well as teacher tests. In addition to

=
Wi

g

w1 N
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b

. the *s-tudy’tei:hniques, ‘.aboutESO percentl of what we do is a thinkipg-skills

prograxn. Mogt ef =these ﬁids‘ eVen though they can read fal’rly well and are

*

npt sﬂruggling to deeéode the words, do have pro’ﬁems with the hlgh level

thinkmg sk:.lds. " 86 I hooked up, w:ith our curriculum development associatés

~

in Washington mto a program that vas de31gned for the slower performing

+

”student o get at teaching” him cognitive behaviors. .

Y -

1ike because its, theoret1ca1 basis was developed ),Foyersteln in Israel.

+
™

That program I really

A .- When a group of peopIe :umnlgrated into that count®y at one po:mt,

= > L3
»

"they all tu Foyerste:m reasoned that it was impos-

£ .

ed out to be retarded

éj.ble for

_ ‘

whole group of people to be retarded
. S T

natlon for 11: .

© ARG so he deirelg.oped am,explanatlon.

There must ,be an expla—

*

“

‘@

i

1 have this hapdout that
.- e ) w » . o, s R B . N

< explains, diagramatlcally, what he s saylng v S

=
3 -

¥ Basically, ’hs?,”}s saying that it's not t‘haﬁ' thEse kids are retarded but
£ O

rather\that they ha ve not had the bene,flt of° me‘dica‘tlon, the benefn.t of °

- Y t

. someo*n%/tmo helpéd thezﬁ“ to” sort and to rg,rse the klnds of questions that would

-

' = 4 [ . . -~

‘make: the.ux th:mk in 'c%gnltive ways. D . , f .

.

Illlv :

Af'—

< ——t— 2 T 5

He .

. é ’5

doe,sn t he:lp /‘Ehe kid to sart eut quality, for exaanple:. . '.['he kid, comes hoine

- an§ says, I did threa pict-ures -today. The p rent vﬁio is strugglmg at that

x . s

kev_‘l.)(;B to say: «‘well hich one of these is the best°

-]

P : "

. Ancf By what ‘standard

o

')?ou judge thatf‘? 9ou thmk thlS a brlghter one? -+

. B . More life., more interest:.ng] That« kind of interchange which would yﬁe’lp k:.ds & .
\ - ) . T, -
P . tb thin‘k&;ognitively ,dpes not go "on, So Foyerstein is sa-yino that teachers

.’: N ,: . 7 DR . ‘ ¥ 3 % .
y ought to be a‘botrt doing that Iy do‘ing that .medica,tmn; ',L‘eachez;s should stay

s e
e

“ . out of the realm of hi&inama wds a psy({hopa'th wﬁich y§u -as teachers have no oo

e o ig ,‘,

. ot - Ty L x - . o s e % -
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e

‘control over., Ilis daddy was a.dirt farmer. Yo%¢EBVe no control over that '

Aou do have.a control Qver the kld. o L _: /

I also like it beqause it gets away from the re11ance on testsf your -~

N 4
A Y

standardized test. The standardized test measures what we think the kid

Y

But the test doesn't get at, what is the

s

¢ . . ..
knows at that time. - It's‘thé content.

If T give this kld a certa1n set of experiences,

IE, Instrumehtal,Enrichment does get at that.

poténtial of the kid.

could he learn from them?

s SO °
/}; dees not look at the end product. IE looks for where ‘that™kid is

-~

now; and Af'L interJect these Rinds'of experlences, can I get thls kld to
A . .

' be more analyt1ca1 i§ his thoughts? Foryersteln showed that youy ' can. He s

dealing with retagﬁed performers. He uses the words retarded performers

- ; f_
A

becaqgé it's not that the kid is retarded he s 51mp1y performing at a slower

. -
level . : -

-

3

s

»

4

That program is set up such that the teachlng‘\Equence used 13 one
- L

ﬂl&s to go through iden+ .

4 LI

that, before your kids even start, requlreéggﬂe
* ” * - ¥ -

tifying what the problem 15?, One character{stlc of underachieving students”

3

is that they don't attend to their problem until they fully understand:

¢ . ‘r\

They are impulsive learmeis. They jump figh
“I did it. ive-ﬁe an A." The student‘does not‘think whether‘he h

used irrelevant 1nformatlon or whether he inserted a.whole bunch‘of garb

=3 . .

before they proceed with it.

1nto 1t.

here and there in the ‘paper that he just wrote. So the first thing requxreﬁ

of thls program is that the kldftbecome organz;ed and begin to. spout out B

= ¢

- £ -

& .
’ relevant informaq;on yersus irrelevant inﬁormation. : .

»

There s a lot of work,done on descrlblng thlngs for temporal and

PR

~~ * *

spatial reference& We do-a lot of labeling activ1ties so that we,have some

- . - - o

e~

ol

=

A © 7 166 . ¢ TN
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v - / ! . B - {I‘ . ) ' = B
basis for carrying this mental idea in our mind. Many of our kids sort of
e ., -

——— . 4

see the different shape between a circle and a square. By the time they

.

I : B
get back to their seats, they haven't really labeled’ this or-made ?h imprint

t " ‘ e C
of that;’a;; they've lost the impression. And so they find the circumferehces

. s

of the circle when they were told ta gind;tﬁe area of the square. That's

s P < ®

sometimes the breakdown. s . &
i . «
, .

A There's a lot of;emphasié on prec{aiou in‘language, of pushing ‘the kid

to say exactly;ﬁhere aomething is in réiatiénshig to something ePse:; Many
P i

kids understand these. concepts, but, whep it“comes to the output part, they

—_— - O L

- . - - o e PSS G SO . S
.

- - . -~

fall short. ) o . ® . ‘ o/

- ¥

The program just came 1nto ;ﬁé\ﬂnlted*States in 1978, Itis in use now

-

in Atlanta and 'in Charlottesv111e thls year for the first t;me. It was . -

.
H . -

_tested prior to that in Tdronto, Canada; Nashville, ‘Tennessee; and one of * .
By - =

D¢ AN .
the far vest statgs: - , - ~

-

i + .
- Hexe's a sheet which explaihs the result at hgye:been’obtained/ rom

v

, théiprograh.“‘lfna'aort of consensus data. It is @wot the. hard statistica

stuff ‘that hds been houe:in lsrael. I;Q, scores, do go up. The lauguage tEat

-

thg klds learned is 3ust tremendous. They are requlred to &perience it before

=

they can start. They are taught the vocabulary They are ‘taught the VOcaBu-

2 s 8 - .

lary without using dictionaries where they would begin copylng the words

A4 -

*.out of the book without having really thought@gbout circllng those words. ™
. L.}

arpund~ 80 the dlscussion that goes on is always after medicanion. / - .

i

f&
+ The thlngg that I' m gg%gg,to show you is .a, series of dots in thé flrst

W- g

-part of t§e sheet, Just aﬂ‘organlzatlon of ﬂotst But there are problems that s

- " - M : Y

mudt be solved. There aré models that,the students must follow 1d%order to

- . . 8 « . - B
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. N el ] - .
) ‘ sol e the problemf Once{hey ve done ‘these, and we don’ t do 4t just for -, "

. \
[}

~  the sake of. havmg nice l:.ttle fun games, we use .a technlque called bridging..v,

AY

it

Y —

. We found a kid, who-had started to solve one of th&f;e was systematl-

B - N R )
oy cally starting with th1s dot to see 1f he could then formulate a square. He B

. ) . “t . - 4
.

, was going all the way around until he found what worked. =We asked that kid .

~

-

‘ =

to give me some examples. in 1:Lfe where the’ sk.ill of systematic search and

t M ) @
M . N . s B . [

-
.

! ,systematically godng about something was really, importahi:/*'l‘hat’s‘ the : g
S crucial thing, to show how thi‘s skill is related to solving a problem. We
can do_ that in daily life, and we can do. that as it relates to a maf.th.:,cour'se : ?
- o or to writing an English paper. ‘ ] B L o - ~ '
- N ' 5 For example, 1n a\supermarket, is thex;e any place where you uld . o
- Sy . -

i need that skill, where it pays off really? .What about the* Campbell Soup

HE)
- 4

- section? Is it not.very important? I have 2 hard t:une. fmding the soup - .

- FN N

- r’i .
-t that I want begause all of those cans loo‘k al:.ke, red aﬂd white _cans sattino

. . ;

up there. So I systemat‘icalIyr go down the row. And I save . all sorts- of time.,

<

A
Some people have not developed that. sicﬂleor have become conscious tha-t ‘there s, i

= - s
" . ; 1

a wa to deal w1th this without scratching the:.r nead.. Oh; forget 1%. I. ll

=

/ go dotm to the little ﬁe};ner store where they dbn t have gs.much. That‘ s %}

b

whau some of your kids do with their English assignmen}:’ . Oh, forget 1t. JI'11

| _J\Est do this much, and she’ll give me a C,and I’ ‘11 be ‘all right. There is, -

I

-~ _ L -y
not the need to be systematic and go all the way through each one of the stéps. -
=/ - ; - .
-7 ’ Those are the programs that we have in Charlottesyllle %hat's related

2
"e -

to student achievement and studelfﬁ d sclpla.ne and the disparity. I w111 say

‘that on the regylts of the flrst year' 's programq—-ob; ’by’ the way, we do have

- .
f

€ -\ ). - ]
Tesourcé.people that eome in and_talk with these kids. Ve use f: sc‘.ollege -
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graduate’s, Recent high school graduates who are not in college or who

"are now employed: in the area come back and talk with those kids: about x\'rhat

'thegi.r experiences have been. What paid otf in H:i.gh s‘cho‘el. What they ‘wish o
theSr' had done ;nd had not done-’ And they do‘ go on field trips w}th us. So

' . is%s done in a ‘rap kind of way as well as in mformal classroom’ s;a531ons. v

- - -~

P . A \ ’ ’ \‘ . '

To insure that we get more minority students, we .make a point of
<™ e -

picking minority teachers to come'in and talk to tihese kids. To assure that
. .we get more women to take math afd the hard sciences, we make sure we get TN

wox:_zert with a background in that to come in and talk to thése kids. And we do

- this, really beef it uyp around March when studente .are ‘doing .their preregist-~
ration because one of our 'gBals' is that students will increase their level of
N oy - ¥ & o
~ : function in the school. We did f;.nd Ehat on the basis of wlat they requested
. v’ - .
it njiy ha»eﬂ?hpped since then, that’ the average enrollment per student in

-

advanced courses did increase.’ Black ‘enrollment at the beginning of last

= - _ N s s

- ® - - kad
- 1 N yga'r was .75 per student. ‘At the end of the year it was 1.1 And the dispari%y
- B ;betweeh the two was narrow_gd_by that process. The” White population started -,

- . ) . = * s = »

£

.7 e out with 1.1 percnet on_ tﬁe average and ended up with 1.3, This.is a spall

. increase. That @ only &7 tenths of a poi'.r}t’s difference bétween the two

. N .
H

*

predominant racial groups that we h{ewe. That was one of the criteria that
: . 2 - ;

’ ! f * . ft - = . ‘X
ve were osinfwto evaluate the program. . x
- ' The seéond one was that’ 80 percént of the students; parents, and
. e 'teachers would tﬁ;{nk‘fwell of the prbgram. On the basis of a simple little

s
LR .

questlonnaire that I develope*d, it came back as such. T‘he program has

.
o

- =

N

SN -
o E;een*very well received by the parents. We aré just startincr that program

) - 'in the ;niddle schooj.si:hi:s coming semester. Presently, I haye- one mere

L
[}
1
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‘parent meet’ing to introduce the idea to the parents

% |
i

‘ 4

what we're going to

do and’why we'r; going to do it. I hope I'1l be able to establish a two r

sequence so that we work with the kids in trying to help them restruycture

# . L 4
their cognitive structures in a more productive way than we're going to do in

one semester. These kids have ‘been behaving in these sloppy ways, mentél}y,

~

help them change this. . T= ’ . .
T I thank you very much. -
, - _ !
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for a number of years, and it's going to take séme retraining over time to -
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* - - EASTERN ENNSYLVANIA

\ EV%UATION "

o % .
\ The Race Desegre%ion Assistance Center administered an evaluation

3

form as a means of assessing the workshop as to its functionalism as well

‘as w‘ne{tﬁer the expectations af the participants were fulfilled. In addi-

I

’ ) Y. -
. ;] tion, an attempt to provide a qua_n_ti);a(i(ve estimate of the partitcipants'

: responses was recorded. With thds in mind, it vas hoped that the infor-
mation could be used in planning future workshops.

t

. =

" “Following is the presentation of the ‘data collected from the instru-

s ment and the coinclusions:i:nfen:ed;ﬁy the data as interpreted by the Center
N staff. .
, , PARTICIPANTS S X
: R -

. The participants in the workshop included administrators, teachers,

school board members, community representatives, counselors and interested .

~ LS ) -

i ==, . . s .
‘ - - -
. RESULTS . , .

-

“l‘!h‘

= = *

The instrument consisted of four ifexii dz}gned to elicit information

\ , as to the functionalism of the workshop. It was expected that this infor— 7
N mation would enable the Center to better plam future workshops cn{deseg-

4 I - . * , . . 4

- regation and conflict. )

The participants responded tqall or some of;thf quéstiong on the.
~ . ] L ) .

evaluation form. These responses i?e;,;gé_brokenx into percentages and the

-
»

. . results are as follows: ' a D
g ar Do
R |
4
. = ° *
* ‘lg:‘}
* = B - . -
- = . e - = E
p = £ i 3 - -

parties. The number of participants who responded to at.’h:#'.'s instrument is 108,
e .

-

o
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. CONCLUSION ' . : .

As:sista;'xce Csnber ‘in providing other meaniggfug\workshops in the future.
t

- e e . e — . . . L ' . s ‘ i’l
o = _ _ - - 3 1 , o i— ‘A -

1979 EASTERN PENNSYLVANIA . .
FALL REGIONAL WORKSHIP
. ‘ ¢
EVALUATION FORM S
£ . f ! )
1) Have we accomplished our pﬁpose‘l‘(i YES 91Z NO 97%°
2) Were activities appropriate? " YES 93%Z WO 7%
N ot - ' - >
3) Were the consultants effective? YES _87%. NO \1/3%

L
-

- &

4) Overall assessmeﬁt of workshop: Random Sample of Comments:

A great learning experience; Excellent; Brought practical information
from valid exBeriences; Majority of speakers were very effective; Good;

Excellent; Very well planned ‘and implemented; Each session was valuable;

-

The. last session of Thursday was too long; Learned more at this work-

~

» ' .
shop than last year's; Inspiring, well organized; inf8rmativé and most
helpful; ‘fgcellent, Excellent, Genérally effective; Terrific; The pro—

gram was basically good, but I was not completely satisfied with the

[y

wvorkshops that were available. I believe that there are activities ) ' -

" , more pertinent to the major topic; Very goed; Terrific, consultants; Not
., -

- ,enogg,h time alloted for questions to be asked.

i

\ .
- . *
— \

looking at .the total response of those-in attendance, the results in- .

E

dicate the wotkshop was a success in that it met the needs of a y substantifl

+ > 4

£

proporti;@:n ‘of those attending.
i - — N

He E{i;preciége, the cooperation of those who attended the workshop and . *

filled out “the evaluation sheet as it will aid the Race’ Desegregation ,

LA

* 1

For éetaﬂedéinfo}ma;}on pertaining

please feel free to contact the Center.

ﬂ't%' above gtatistical data,*

=
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“Mr. Harold B. Adams

. Primcipal .

Thomas Fitzsimons Jr.
High Schodl

26th & Bumberland

Philadelphia, PA

Mr. Joseph Ambrosino

24 No. Stuyvesant Dr.

Wilmington, DE.- - !

Ms. Ruth Baceﬁ
2117 Locust Street
Philadelphia, PA

Ms. Sandra Bacote.

Room 711 State Office
Building

1400 Spring Garden St.

Philadelphia, PA

Mr. Anthony G. Bellos
Principa’

™ 605 Minshall Road

Springfield, PA

Ms. Jennie Darling
5028 Kipgseesing Ave.
Philadelphia, PA

Mr. Chatles M. Day
Principal.

7516 Boyer Street
Philadelphia, PA

Mrs. Mary DiPaoli
George Washington
Elem. School
5th- %/ﬁederalets.
Phiiadelﬁfia, PA

Dr. Willlam L. Garberina
Principal
Séventh & Dickinson Sts. *
Philadelphia, PA
Ms. Gloria Grantham
10 Hemlock Place
Valley Ru
» BE

Wilmingto

Ms. Madeline Haggans

Room 711 State Qffice
Building

1400 Spring Garden St.

. Philadelphla, PA

F

Mr. Morris 0. Hite
817 Greenhill Road
Sharon Hill, PA

Mr. Stanford H. James
2400 N. 50th Street

‘Philadelphia, PA

Mr. Joseph E. Jefferson
57 W. Allens Lane
Philadelphia, PA

- Mr. Seymour A. Kurtz

220 E. Mermaid Lane
T.H., 102 .
Philadelphia, PA '

Jose' E. Lebron

Vice Principal .
Penn Treaty Jr. High
Thompson & Montgomery
Philadelphia, PA

Dr. Peter A. LeDonne
2647 Springfield Road
Broomall, PA

* Mr. Joseph F. Marsden

Superintendent
Southeast DElco School

» District .

Delmar Drive & Brimos
Folcroft; PA’

Dr. Charles E. Marshall

8101 Gilbert Street
Philadelphia, PA

Mr. Reese A. Massey
Philadelphia School for

Girls
Broad Street & Olney Ave.
Philadelphia, PA .

i

Mr. Daniel J. McGinley
1100 Wakeling Street .
Philadelphia, PA

Hr. William Montgomery
G.S. Childs School
17th & Tasker Streets
Philadelphid, PA

®

Mr. Bruce Morgan
Southeast Delco School
District .
Delmar Drive & Primos
Foleroft, PA

y
i

Ms. Charlene M. Neal
Room 711 State Office
" Building

1400 Spring Garden St.
Philadelphia, PA

Ms. Glédys E. Nixon
Principal - .

© 112 W. Upsal Street
Philadelphia, PA

Mr. Simon Olden ’
Curriculum Supervisor
New Castle County

" Vo-Tech District
1417 Newport Road
Wilmington, DE

Ms. Ida G. Peterson
1020 E. Mt. Airy Ave.
Philadelphia, PA

’ /

Dr. Beatrice W. Pope

Vice Principal

Thomas Fitzsimons Jr.
High School

26th &'Cumberland Sts.

Philadelphia, PA

Ms. Arlene Robin
Principal

816 Lombard Street
Philadelphia, PA

Ms. Lorraine Rometo
Wissahickon School Dist.
Ambler, PA

Mr. Ricardo Rose

George Washington Elem.’
School

5th & Federal Streets

Philadelphia, PA

Mr. William A, Sheridan
Principa§

Thomas Jefferson School
4th & George Streets
Philadelphia, PA

Ms. Shirley Z. Sherman
Principal

J.R., Lowell '
Fifth & Nedro Avenue
Philadelphia, PA
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Mr. Richard L. Smith h B ‘
School District of York , -

329 South Lindbergh Ave. . . ,
York, PA . i T - .
. .

Mr. Harry B. Steward -«
3531 N. 17th Street

Philadelphia, PA ' .- . -

L]

Mr. red Toluba 1
George Washington Elem. . ’

< School e

"~ -5th & Federal Streets ! ’ =
Phiiladelphia, PA . ! . T
Mr. Benjamin F. Turner T R P

. ) Superintendent. ' :
( Harrisburg School: Dist.

=% 1201 N. 6th Street ’ . , ¢

Harrisburg, PA . R

Mr. Van DeWater

Assistant Principal . .
; Wissahickon School Dist. .

Ambler, PA . ‘ .

Mr. Berel T. Weiner
Vice Principal . . ]
Thomas Fitzsomons «Jr. . . -

High School
26th & Cumberland Sts. )
Philadelphia, PA ) : o -

* Mr. Bernard Whitman
Principal
) Hackett Elemejlltary
’ School - .
1 E. York St.. & Trenton Ave.- ’
: Philadelphia, PA

- \“mmﬂ

Joseph Williams

Principal

George Washington School -
5th & FPederal Streets

Philadelphia, PA .

Dr. Morton H. Witlin : "
. New Castle County E : ] ' ..
/| Vo=Tech District ‘ . : oo -
417 Newport Road . .
1lmington, DE o ) - - ’ T




