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~ are’ considering instituting programs.

-the country. While a nationwide enrollment study 20 years ago (Breunig,,5 1960)

INTRODUCTION '

. 1 . ' w ) M
.

There has been much debate nmong edutators in the- iast decnde about the statua

of foreign language programs at the elementary school level. ' This teport was

undectaken in order to investlgate what 1s going on’ in elementaty schools acrtoas

found that more than 1.25 million elementary school children were studying
foreign language in elementary schools, the most receLt gutveys would_lead us to
believe that foreign language in the elementar} school (FLES) 1s a dying phenom— .
enon. In reality, results of the present ptoject indicate that there {s much

activity In elementary school language instruction, and public interest seems to

be extremely high in many areas and at-least incipilent in others. Because of

-

this interest, there 1s an urgent need to gather informatiOn on the extent.and
nature of elementary school foreign language instruction In general, and to
-dentify and study somé of ‘the most promising modes of such instruction as they »

exist in schools today, so as to have this ~informat n_avallable to those who

. . . . s .\' «
If one wetre to judge the level of activity in elementary school- language

instruction in this countty upon the most recent published surveys, one would
%

. have to conclude that thé phenomenon was virtually non-existent in &mericant

schools, and "’ that it was on 1ts- way to extinction. survey of state foreign ¥
language supervisors conducted /by adcock (1976) concluded that, with' the excep- .
tion of a_fey localities and states whete significant programs existed, .
"FLESe.-is an almost complete1; defunct creature.” Two years later, Neel {1978)
reported that 17 of - ‘23 state foreign language coordinators indicated that FLES
had either ,disappeared or sign_fihantly declined in the tecent past. Neel noted
that the vast majority of the states Indicating a dectease or disappearénce of
FLES activity cited Einancial reasons- ~Although neither of these survefs
claimed to ‘be a-representative mational study of enrollment iz elementsry

language instruction, one’ could ‘surmise From them that the number of such

. progrzms 1n this country had declined alarmingly.

-
L4

'The Center for &pplied Linguistics (CAL) felt that this conclusion had to be

erroneous. ‘There was likely to be aore interest in the area of FLES than these

recent surveys showed. Furthermore, the;euare ‘some innovative approaches to

elémentary school language instruction"that appear to hold great promise for the



future.. This L8 indicetedlby a high level of public interest"in ele;entary
school foreign language instruction., In a recent public opinion poll commissioned
by .the{ President’'s Commission on- Foreign Language and International Studies
- (Eﬁdy, 1980b), 76% of the reapandents from a nationally representative sample
. indicated that they thought forelgn language instruction should be offered at
" the elementary school level, and 42% believed that foreign language instruction .
should be required in elementary schooi. In addition, CAL 1s receiying an
increasing number of inquiries from parents interested in beginning some sort of
Ilanguage instruction for their :hildren. Further, both the foreign language andj,
the generai elementary school pedagogical literature include an- lncreasing
number of references to program start-ups and other FLES-;elated activities.
"For example, tht October 1979 issue of Instructor_pagaaine, a journal'intended
for elementary school teachers, included a four-page article outlining gome

rudiments of elementary schOol language instruction for the uninitiated elemen~

tary teacher.” Recent .issues of American Education have discussed Chicago's

Elementary “Language.Academies (May 1980) and Milyaukee's language immersion

program (July 1981). 'One can only conclude that,public interest in elementary

school foreign 1aE§ﬁAge instruction is on the'increase. In, addition, a recent
‘“poll of the' membership of the Northeast Conference 0f the Teaching of Foreign .
_Languages ({NEC) indicated that FLES activity is likely, to6 be considerably more
widespread thah reported by Neel and Adcock. Over ' 28% of the NEC survey respon-
dents indicated ‘that there was a FLES program in their school district or pri-
vate school (Eddy, l980a) ‘. . ‘ A

. "
A

Contrary to much of the recent published information about the state of elemen- ¢
. . * ' . . <
‘tary school foreign language instruction in this country, these findings indi~
cated.that the time had come fo take a serious look at what is_happeniug,fto

gather -data on the kinds of programs in existence, and .to focus more specifi-

T

cally on’those programs that appear to be most pronising. ° _
. . . ' - -_p
The type of research we conducted wés specifically called for in the report of
“the President ] Commission on Foreign Language ‘and International Studies, “which

racommended “funding for...early language training, as was attempted

.t i . ) - -
through...FLES programs in thé early 19606,  but subsequently abandoned,..[and

'for].«.immersion programs employing the foreign language to teach other
‘subjects;7 ‘(p39=40) . . ' _ . L




'taught by the regular classroom teacher. The revitalized FLES model includes

-
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The Obiectives of the current project were as follows: -
’ 1. To gather .recent bibliographic information about elementary .
“school foreign language instruction, and to make this blbliography. .

asg accessible ag possible to potential readers through the ERIC

f
R system and otherwige. . This bibiography was tc 1nclude items on{_ "t
v . research questions, curribulum, and program description and
evaluation. L

2. -In selected states, to: gather basic information about the

. 0 extent of elementary foreign language instruction_in represen— .
_ tative'school districts for bnth in~school and after—school’

. programs.
N

3. In:ﬂchool'districts where innovative programs vere fdenf
tified, to collect éxlensive information about the district, the -
program itself, and the place which the programSoccupies within
the district's foreign language curriculum at both the elementary

G5

+

and the sécondary levels.

4. To provide professionals, administtators, -and teachern from

A : ’ representative innovative ' programs an opportunity to meet, to
. \&E.L-v © exchange ideas, and to-chart directions for the future. :
--_____--"/;-

" 5. To provide a published record of our imVestigation which will .’
“servelps‘h respurce for those consideriﬁg implementing elementary
A school foreign language 4nstruction in the near ruture. '
Five types of innovative prcgrams were observed and seer as’ the basis for this
report: total lmmersion, partial immersion, curriculum—integrated foreign

language instruction, revitalized TLES, and foreign language experience (FLEX): ‘.

‘Two bilingual education programs aimed at teaching English to .non~native

LS

speakers were included in the site visits but are not the main focus of this »
study. The model with the most ambitious fluency goals, total immersion, refers .

to programs that teach the regular elementary school curriculum through the '

‘wedium of the foreign lanzuage- Partial itmersion refers to programs that teach

up to 50% of their classes through the medium of the foreign language. The
\curriculuq—integrated ‘model conducts daily foreign “language classes in the

foreign language, and\includes additional language and culture instruction

w

’ "
before/after, or during school classes with a conversational emphasis as well as

- . .- . -
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a cultural awarenesgs emphasis. The FLEX approach was developéd 1in the,k 1970s as
‘a result of decreased budgepd and increased interest in forelgn languageé.- The
purpase of FLEX 1s to give the children an exposure to the foreign language and
culture; fludncy 1is not & goal. The FLEX program, with 1its limited goais, is
designed 80 that classroom teachers with little knowledge of the Eoreign
language can, learn along with -their students. Up to three languages have heen
lntroduced to a ‘class in one year with this approach.
: ' ) . M .

The purpose of this report .1s to present our [findings of the research on these’
programgy ‘The report 18 organizéd as follows: literature review, results oE
survey, general overview of site-visits with ‘summaries of the 18 schools .

vi§ﬁted, recommendations for elementary-foreign language programs, ‘and-

conclusions. . "
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~ 1I. LITERATURE REVIEW ’

The purpose of this review 1is to ucqueint the reader wilth relevant literature

that deels ,with divérse aspects of foreigr language teaching at the elementary
1eve1: The discussion will be grouped under threa general headings. The firet
1s the optimal age .at whichlchildren should begin te study foreign language..
'Second literature dealing with pregram design, including revitalized FLES,
foreign language experience (FLEK), and immersion will be cited. The third area
is a review of 'the evaluation literature for both immersion and FLEé\programs,
" focusing on whether these programs meet their stateéd objectives. The
' bibliographx also contains a 113: of instructional materials used in elementary
. forelgn language'classes and a list of publications that describe the history
of early foreign language instruction in the U.5.

.

Optimal age for learning a foreign‘language

There has been much debate in the East decades concerning the optimal age for
learning a foreign language. Is there an age that 1s best for learning a
forelgn Language? 1t_has been a common belief that younger children learn
languages con. easily than adults and have a "better ear” for aquiring a’ second
language. Research studies have produced_conflicting data == some indiéating '

%\ that you&ger language learners do better, and others suggesting that older
language learners succeed more rapldly and efficiently. /

Genesee (1978), in a discussion of optimal ,age for starting second language
instruction argues that there are advantages alated to - t‘me and learner effi~
ciency that are associated differentially with early and late instruction in a
second‘language. He concludes From past studies concerning the learni\g rate of
students at different ages that older students seem to be more effiélent learn-—
ers than younger students. Inlother words,‘given the same amount of time, ade-
lescents will learn as much or more than younger children. However, at the same
~time, there is a disadvantage to starting second language instruction late !
namely, the reduced amount of time available for learning.- Therefore, the ‘ {
advantave of early instruction in a second language is similar to that of early
instruction for any skill; the earlier one starts the more instructional ¢on-

tact’is possible. Genesee concludes that fhevadvantages of” extended time and

.opportunities furnished by early instruction suggest that the advantage seems to

lie with an early beginning followed: by work at the secondary level. -
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" A major study whose results are in direct conflict with che earlier che better”

%

-

language learning theory vas, conducted by ‘Buratall e&_al. (19?4) Ic involved a
cen-year atudy ‘of French 1natruction in the primary schools in England.’ _The
purposc of the lOngitudinal study was to examine the factors affecting the deve-
lopment - of foreign language okills in the normal scliool environment (1974, p20).
Two national samples of'pfimary schools puplls, cOmparable in ability and
&pcioeconomic status, were taught.,French under reasonably controlled condiciOnB
over a’ period of several years. When comparing the language achlevement of
the group who began the, study of French at age elght with those who began at
age eleven, it was concluded that. chere is no substantial differential

- galn by'studencs who began to learn at age elght. The only area in which che
pupits taught ‘French from che.age'of elght conrlgtently showed any superioricy
was that of listening compreﬁensf%n. The researchers claimed that although the
differences betwebn%the-various grdups of puplls were statistically significant,
tney were hardly ?subscanfial" in nature. Although those taught French at age

elght did-not'aﬁpear to galn in subjecr mastery, they did apnear to luprove in

‘atcitudes toward language learning They retained a more favorable attitude
‘toward Speaking the language than did those who were not incroduced to French
un€il che age of eleven. Burstall et al. concluded from their findings that
. “the weilght of the evidence has combined with che balance of opinion’'to tip the
‘scales apalnst a possible expansion of the teaching of French. in primary
\schools.” ' . ' _ . ¥

-
.

11 reSponse to Burscall s scudy, H. H. Stern (1976) warns of the danper of

. creating a false dichotomy between the neurologist Hildeb Penfield's theory of-

early language learning (which provided the impétus for many of the theorists
_promoting early language learning), and Burstall's theory of later language
learning.. Starn warns againsc having to make .z Elearmchoice between :the two
theoriea. In accordance wieh Geneaee, Stern suggests that, on developmental
grounds, each age in life probably has its pecnliar advantages and disadvantages
far language learning. To appreach the probleEL_Pe’suggescs;chat agreement
needs to be reached on the u]ltimate proficlency levels that'should be achleved
in school. Then, the amount of time needed for .effective langﬁage Llearning,
glven different methodologles and expercise, should be defined. Lascly, the ~
scarcing level and approach should- be decided in an experimental ahd pragmatic

way. He notes that in the 1960s the mistake was made of expecting miracles by

a
Y
-
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merely stacting young. Thyb,- he waré; that starting late as such is not.the

.aqéwer either (i976,;p292). - ) ‘ .. T
R R : ) o , . kh,;///_
qn suppbrc of *“é “earlier the becter“‘cheorﬁc Seliger, Krashen, and Ladefoged
01975) pregent daca indicating that puberty may be an imporcanc turning pqinc in
language learning abilicy. Their data came .from a survey in a mon-classroom
secting of non-mother tongue speakers of Ed%lish and Hebrew who lmmigrated to
the U.S. anq.Isfael at ages "9 and under,” "10 to 15" and "16 and oﬁer.f Results
suggest“thac there are limits to the degree of 1iﬁguiscic perfection that may be
expecced from adult second language 1earners. Members of .the 9-and-under group,
for the mosc pare, self-reporced chac most speakers of cheir target languagu
thought chey were native speakers._ In contrast, most wembers of the l6-and-over
group felt they still had a foreilgn accent. The number of subjects in the 10-1%
fear old group who reporced & non-native like accenh in the second 1anguage was
nearly identical cto the number who reported nohaccenc. 1t is suggesced that
there 1s a real difference between adult and child language learning. Seliger,
et -al. Fdnélqde that moré "detailed |investigation of lingustic competence in - a
'young and older second’ language lea ners will clarify how and why puberty has
che effeqt it does on laﬁguage,lea ?ing.“ Lo

z:In}concrgsc, Snow:and Hoefnagel;ﬂﬂhle (1977) reported finaings suggesting that
younger-children are not better than older children and adults in learning:

accurace"pronunciacion of a second language. In a concrolled laboracory study,

adult learns:s (aged 21-31) performed gignificantly better on a pronunciacion
test of Dqtch words than did students aged” 15 and yduuger.

In a sﬁr&ey of the results ;f several résearch studlies on the <piimal age question,

Krashen, et al. (;979) analyzed 17 experimencal and nacuraliscic studies on

second, 1anguage attainment. On Cthis basis they suggesc chree generalizations

cOncerning éhe relacionshﬁp bet;een age, rate; and eventual attainment in a

second 1anguage. (1) adulcs progeed,cthrough early stages of, syncaccic and
-M0rphologica1 developmenc faster than children (where time and eXposure are held

conscanc), (2). older ‘children acquire a second language fascer than younger

children (again, in early stages of morphological and syntsccic developmenc

where cime and ‘expgsure are held constant); and (3) 1earn?rs who begin nacural

exposure to second languages during childhood genera;ly;achieve higher overall———

second language prqficienéy than those who begin as é?ulcs.
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Whilé recent research reports have claimed to ‘refute the hypothesls that there

.1g- a critical periqd for 1angua3c acquistion, ithc’availablc rascarch is
o coésistent with the three geperalizations above. It is difficult to compnre
\Q_ﬁdiea when some of tnem deal with language lcarning in the classroom -while '
others ﬁeal with 1anguage acqulsition in -naturalistic Bcttinge. ‘It 1is safe to
say that, .as’ of yer, there can be nc gencrallzation made as to.a apecific opti-
oum age for acquiring -a second 1anguage. Rescarch has shown that older age
-~ groups perform better at.cértain tasks, while younger children have certailn

other, distinct advantagee} .

L

Program design

The design of three, main types of elementary forelgn language programs will pe -
'-discussed: revitalized FLES, fo&eign 1anguage experience (FLEK%, and language
immersion. Revitalized FLES programs of the 19803 are those that have classes
up to five times a week either before, during, or after schooI. They ‘are called
“revitalized” because they take aldifferent approach than thg traditional FLES
programs of the 1950s and 1960s. HUnlike the traditional programs that were not
aimed at development of communication skills, revitalized FLES programs empha~
‘size conversational skills as well\aa cultural awareness. |These programs vary
in thelr specific’ goals and in the’ amount ofg&ide spent per day in the
’classroom. UnforEunately, there 1is little published material available on 1indi-
vidual FLES programs. The material that is avallable is usually unpublished or
I. not publicized. ‘An exemplary FLES program design for before— and after~school
classes 1s outlined in Fairfax County (Virginia) Public Schools , 'Elementary
Foreign Language TeachersPTA Liason Handbook" (l979) and Program of Studies
(1979)' The basic\content‘for elementary language classes is includedﬁas well
as suggestea dialogues and sentences for using the material Also included are
lists of available published rescurces and materials useful in the classroom
Fairfax s program 1s taught by forelgn language specialists who .re nat required

to have teaching certifisation.’,/r

4

On the other hand, another. model FLES prograh in.Lexington Massachugetts ?ubli

Scnools, takes place during the regular school day and is.taught by full- time

1anguage specialists " Their Foreign Languagq\Curriculum Guide“ (1977) outl&nes the
course content for grades 4-6 as well as for grades 7<12. It includes a “ e

b

ationale—forjbeginning*foreign—language—at—theﬂelementary_leve11;a_summary_o
: [ :




the course of atudy, enmple depnrcmental FLES exanms, 3amea, eonge, resources,

and ' a-l}en\of nvailnble Iilme..' / L :" ‘ . " .
- : ¥ d
The foreign language experience (FLEX) program (nleo called‘“LEx ) 18 found .in,
among othar areas, Anne Arundel County,. Maryland Indiana, and Kaneae. FLEX
prOponents stresds chac FLEX ia not aiming ac fluency, but“racher is an experien— .
~tlal or. enrichment chponenc of the primary grades curriculum {Indiana
Deparcmenc of Public Inacruccion, 1981) It is not incended a3 the beginﬁing of.
a forelgn language sequence, although ic .18 used as an ald co help children
decide which language to study at a later date. The great advancage of chiu .
- method 1s Ehac teachers: wich no previous background in foreign language may use
ic. They are given a cwo~day training course and then learn the language gra-~
dually along with .the children. Self—explan&cory audio tapes are included with
each lesson\co help che teacher and scudencs learn the language. Ac Indiana, :
materilals have been developed in French Spanish and German. A similar progra|,,
was iniciaced by Anne Arundel Councy in 1978 at lBielemencary schools staffed b9
classroom teachers, parent volunceere, and high' school teachers. The purpose df
the Maryland program was to lntro%uce, on a very informal basis,nwords, phrasee,
and simple conversacione in alforeign language; in grades K-6. Betause of the
limited goals of FLEX, the same,ecudents can be exposed to mere chan one

language per }ear.

. L
- - L s
‘ ¥ B .

’

The U. S. lmmersion programs are based generally‘on the. Canadian model ~described
g
in ‘the monugraph by W.E. Lambert and G.R. ‘Tucker, Bilingual Educacion of
) Children. The St Lamberc Experiment (1972). Started in che U.S. in l9?2

-~
immersion programs ceach all of the regular elemencary schogl courses In grades

K-2 chrough the medium of che second language, and gradually\increase che-amounc

of English in grades 3-6. By the time children in\immersion programs cpmplece

,/%ge K~6" sequence, they are functlionally fluent .ln a‘lsecond language (lL.e., able
to function as a sixth grader in a French, German, or.Spanish—sﬁeaking country °
wouldj, and also do as well on tests of English word knoﬁledge, word'discriui-
nacion, and language usage ds their peers taught -only through the medium of .
Englisﬁ? The .Canadian immersion modzl has been adoupted in l3 areas in the U 5.
and 1is described/by Myriam Met in "Bilingual Educacion for Speakers of English
(1978), by Gabriel Jacobs in "An American* Foreign Language Immersiofi—Program:
How To" (1978); and by Williaa Derrick and Khorshed Randeria in “Early Immersion
in French” (1979).




Varihtiona of the total immetrsion modgl have eeolvod in different school

Systeme, anluding a partial immersidn model where less than 507 of th&.duy is
apent.in the,foreign language. Because these terms have been used to describe a
vutiety of ﬁethods, clarificagton is necessavy for the discussion. Total
immectsion, ap described above, réfers\to programs where all the instruction is
via the tJ;geE 1anguage in the eur;§'years, and English instructlon is gradually

'incrensed in the upper grades «(3=6). Variations of the originaleét. Lambett

. 50/50 qrench/English ratio In the sixth grade are found in U.8. immetaion ‘\h

:program?. The Culver City, Cnllfornia progrem for example, has a 60% Spanls
40% @ngiish Eombinatlon'in sixth grade. Programs- in San Diego, California und
Montgomery COunty, Maryland have a higher percentage of élasses taught in the
fo:eign language through the sixth grade; their. ratio is.as high .as 80/20
Milwsukee Eolloes the St. Lambert model with a 50/50 ratio reached by sixth
grade. ?he common element for all variations of the immersion quelhis that

~ they start. out in the early years with §l£ instrtuction in the foreign iangnage“

Partial immersion refers to sclgols whete up to 50% of the content area classes

ate taught in the foreign langyfage (see, for example,‘the program description
i 1 * e

~ for Cincinnati Public Schools )y . ‘ -

ar - ‘- ‘ " - ] J
- Program Evaluations :

Much research has been'cerried out in Canad

il

eveluating immersion programs, e.8.
.. Genesee (1979),_Swainf(1978); McTnnis EE_EL" 76), Barik- and Swain (19?5)?
Trvine (19763, and others. Stern et al al. (1976) evaluated the three approaches'r
to teaching French used by the four major boards of education in OnPario. "core”
French,‘ extended"” French, and French immersion. Core ‘French refers to a dailyJ
period of insttuctioh in French (equivalent to FLES); the extended program
option involves partial immersion as defined.above, where daily insttuction in
the Frenchtlangeage may vary from a_sihéle eubject-content‘course to neer1§ 50;
of the total instruction timeﬂ and immersion programs‘are those in wﬁich most of
the instruction is in French. The Stern et al. study assessed the following for
~ each program: progress in French, native 1anguage developument general educa-
‘tional progress, attitude development, ‘and -other- psychological characteristics
_that ﬁlght'be influenced by the increased use of French in the curricuium. The

. study found that all three program options have -potential fer language learning;
however"the authors warn against treating three types of-programs as tlgidly

divided alternatives. , They recommend a clearer definition of program objectives,
) s - N




) \ \ ‘\- . k3 " ’ , ’ -
. ““moro sttanlion to curriculum Lesearch and development, and greater concern for

, the cultural and affective aapects ‘of the curriculum. ’ e

) /
JOther research (Edwsrds,llg?ﬁ) included a longitudinal evaluation of the’effects «\ *
' Of immersion atd core Pr08rams in Ottsws, comparing the language proficiency,
linguisttc devel pment. social maturlty, academic achieve&ent, and 1ntelligence
of children 1n both programs. Childreh in thied and fourth grade immersion. "
classes were compared with those 1n the 60-minutes-per—day program. Also,
progresa of Students in seventh grade immersion classes. was- compared with that //,
of children in tradifignal seventh grade cgré prograwms, and 30—minute perlods /
were compared with 60 inute ppriodséaor teaching Frenrh in grades five to
eight.’ /,J ' '
s - \1

£

Perhaps because of the quantity and axcqllent quality of research coming frbm-
Canada, littlé published reacarch has been carried out in U.S5. schools with rhe
najor exception of the Culver 0169, California program.. As a result oE'ifs - .
inception by scholars at the‘University of‘California at\Los Angeles, there has
been more 1ntereetkin' oing research on Culver City than on other immersion * =
programs; For examplej see Boyd (19?4), Campbell (1972), Cathcart, (19?2%
Cohen (1974a, 1974? 19?5 1976) Cohen et et al, (1973), Galvan (1978), and Lebath
'(19?4), -among otheps. Studies of the original pilot group in kindergarten
(Cathcart, 1972) and in first grade indicate that the students: (1) have guf- @
B fered no retardatian in English oral or readingxsktlls, (2) are able to achieve T
at grade level in non-language subject matter (neth) taught -in their seccond ‘
L\ language, and (3) are effectively learning Spanish (Lebach, 1974). 1In an ava-
‘ luation after the first two years, Cohen (1974b) notes that, as 1n‘the case of
the 5t£. Lambert study, tne English-speaking students acquire competence in o
understanding,_speaking, reading; and writing Spanish, while maintalning . '
IEnglish-language‘prsficiency. These students were also perforning on a par with ‘
Fheiraﬂnglish—speasing age group }n o Z:r ;u ject areas. ‘
/I ) T ’ 7 ' .
Other [U<S. schools that have carried out evaluations of their programs generally
report that_immersion students do just as well as 'non-1immersion students on " o
E‘JEnglish nguage achievenent tests [for enample,[see San Drego’s Intercultural
Language Program (ILP)’Newsletter (1980) and Milwaukee's test results (1981)].

.

These pfqéuam .have'ﬁeen interested in Pproving to concerned parents that indeed




L d
. their children are doing as well as the .non~immersion students in all the
. subjecte, Now that immersion has a strong base }n the United States, and ,
&merican parents are becomlng aware that immersion studente do as well in their *
native language as the.control students do, it 1s time Eor U.5. research to head
in the direction of exanmlning the degree of  fluency achieved by these students
- in the foreign ianguag;H There 1s little research on this topic to date.
Although immersion prognems have specific objectives related to functional
fluency, i.e.'to'be abie to communicate fluently (underetand, speak, read, and
write) in the'foreign language with the ability to function 1in the'language‘in
the classroom and everyday life, few, as yet, have attempted to systematically

evaluate their programs in relation to their Iorel .ihﬁéuage goals.
N S "

In regard to achievement in FLES programs, studieg. ave been conducted comparing

performance of FLES students and non-FLES studet g 1In upper-level language
,‘. ' classes« Brega and Newell (1965) studied the effect of exposure to French in
the elementary grades on the Modern Language Assoclation (MLA-Cooperative) tests/
of listening comprehension, speaking, reading, and weiting, and compared results
with regular French TII (non—FLES) students. The FLES group performed signifi-
| cantly better cn all four MLA tests than did the group who began Frenchlin high
= .8chool. A study was done in Hinsdale Public Schools, District 181, (Karabinus,
1976) tqfcompare performance on four speclal auditory tests between groups of
5th “6th, a ?t;w;raders who had FLES beginning in the 5th. grade, and 5th, 6tn,
.and 7th g ders who had had no forelgn language instruction. At all grade .
‘levels, the means on Auditory Megory of Content (32-item test) for FLES students
were significantly higher than the means for those not 1n foreign language
-/p}_'ogramsl.‘ ; . ) ¢
1.
"An, exten;ive FLES evaluation ¥Was carrled out In the public school system of
.Fairfield, Connecticut in-1968 {(Oneto, 1968). The purpose of the study was to
Investipate the degree to which tlie teaching of forelgn languages 1n-e1ementary
school can produce high school graduates with 1enguage ekills significantly
superior to graduates whose only language study was in'high gcho;l;/ When com—
pared with preﬁioua studies, this study was unique becanse formerrELES students 5
in grades 9-12 were, for the most part, assigmed to "continuing” clesses T _ -
+ , separate from students_who beganilearning a foreign language In high school. o _““?

Frencp‘and Spanish skills in speaking, reading, writing, and listening of stu-




dents in grades 10, 11, and 12 were measured with the MLA-Cooperative tests.
Condlusions were reached that: (1) pupils who begln continuous stﬁdy of a :
foreign language in grade thiee can achieve, in most instances, significantly"
greater skill in reading, writing, speaking, and understaﬁding the language than
their peers who begin language study in higﬁ school. (2) In the audio~lingual
skills, high school aophomores who study a foreign language continuously from
the third grade can be equal to or better than students two grades ahead of them
" who begin 1angque study in high school. (3) High school students who study a
foreign ‘language continuously from the third grade can be as skillful in readidé

and writing the language as studenés one grade ahead of them who begin laqguag?
study in high school. « .~ - . T

As 1s true for the immersion proérams, thére is no stand;fdized FLES test that
can be used tb assesé 1a&gua§e proficlency. Because of this, there is licttle v
published materialIOH evaluation of FLES programs in relation to thelr
objectives. Some FLES programs, like the one in Lexington, Massacﬂusetts, have
developed their own language assessment for t;e elementary level. Because FLES
programs of the 1960s were critfcized for having oberly'ambitious fluency goals
or for not attempting to'deflne their objectiyes,'revitalized FLES programs of ‘
the 1280§uﬁust be exéféhely“careful-aboun stating their objectives 'and eva~
luating thelir programs. o ‘ " i
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'~ I11. SURVEY OF ELEMENTARY SCHOOL FOREI_@ LANGUAGE INSTRUCTION IN ELGUT STATES
Because of che lack “of. data on che number and cypes of forelgn Language

R programs In U.S. elementary schools, a sample survey was conducted of randomly
zy;acced schools In eight astates to find out how ?any programs these specifié ’

tates have. Although these results cannot be generalized for the entire U:S.,
chey can certainly be used to estimate the foreign 1anguage accivicy in these
eight states. The eight stacea were  -chosen because wWe knew of at 1easc one
innovative elementary school foreign language prqgram in each. The.scaces sur-
veyed were: aCaliEornia, Illinois, Maryland, Hassachgqeccs,,New Yorg,
Pennsydlvania, ‘Ohioc, and Wisc?nsin. N

e

4 .
How the survey was carried out

We.obtained information on the number of elementary schicols in hhe eight states
from Market Data Retrieval (MDR) in Wescpor%, Connecticut, From them, we
_ recelved chreé sets of mailing labels addressed to a randomly chosen 5% sample
i of the elementary schools in che eighc states. IBy MDR's defiﬁicion, the term
, elemencary schools“ includes K—3 k-6, K-8, K-12, and any other schools that
| have some primary grades.' The schools were categorized according to geographic
location (subungn, urban and rural) and type (publtc! private [non?Cacholic];
and Cacholic).' A’poqﬁ‘caéd questioqpaire was sent to principals of the 1,237
schools . asking, "Are foreign 1anguage(s3 currently beiﬁg céughc in your elemen-
cary-scﬁool?" Respondents who answered affirmatively were also §§ked to mark the
language(s) taught, and write the name and-addregs of the contact person at
thelr schdol'responsible for foreign language (see samplé card*appéndéd) The

post card was accompanied by an explanatory ,Jletter about the survey as well as a

one-page description of Eﬁfxbrojecc. In an accempc to elicic a high ‘response
rate, the reply card was pre-stamped and addresséﬁ; §nd the schools merely had
to theck off answers and'drop the card in the mail. As an.addgd ninor -

in;n'cive, a complimentary CAL bookmark ﬁz@wanIOSGd- ;o

Ly

Rate of -respbnse - ' ’

The 1nici£1 post'card malling yielded ‘a 15% résponse from 1,237 elementary
school principals-. A second set of quescionnaires(yich a reminder letter was
.
°subsequently mailed to the 1,056 uon—respondents and produced replies from 272

addicional schools, for an overall résponse rate of 37%. As. can be seen in

Table 1, the total response was, 453 element@ry schools out of 1 237.
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+Table i: Rate of Return of Quaationnaire

e

L

[

Jinttfel uatling

lst raturn

4 . 1 20d return, Total gheurn % raturn v
“ . {folldwup) ) -
" ! : frequancy ] 3 frequency . K2
Suburbsn - . i ' " - -
' schools 312 ?<: : a2 o132 109 x| n B 13- '
' . ¥ LY ' 1 . . +
- Urban oyt , '
schools | . 373 - . 4. | 1% E et |22 129 387 .
; | ruret 17, . ) '
v spchooly in 3t 15% 82 | 29% 133 L%
r . . ] i
TOTAL 1,237 .o 152 172 |22 453 3%
. . . i : * . ' o
- ' \ - L - . . . . )
Resulcts o@ questionnaire : .

of che 653 elementary schools responding, 18% reporced that they do teach

Eoreign languages either before, during, or after school. Fifcy-cwo percenc of

the schools have never taught foreign language, while 25% reported “that they =

have taught, forelgn language in the pasc, but do not’ do so currencly., The

remainder of the respondencs (5%) reported that they were consldering starting

Jp foreign language classes but did not currently bave them, .' f ;-
o " Table 2: Response by School Location . : . N

"Are forelgn 1anguages currently being taught in your elemencary'schooLﬁé

YES . NO, buc are B0, but taughc NO, nevar . ;
x - consldering “in past - ) T
tizban - oW . . .l ' .
: schools 133 6% 263 432 e
.
Suburban - . N
. schools . 19% BX 7% 483
. .\ n . b 1
_Rural . )
. scifools it 2 232 632 ] .
N TOTAL 182 B> 2 . Coasy 7 S Ao -
- . - ]
L] . "‘ﬁ‘
. . v . = ’ -‘

'. In examining che responses in the four c&cegories, the most discurbing finding'is
that:23% of the schvols formerly taught foreign language buc currencly do not.

However, 1c is not known how recently the schools chac tesponded had droppedo -

foreign ‘language classes from'their curriculud. Perhaps future studies can

add:eas the specific reasons why foreign language claases.wgreIdiscqncinugd ac

- »

. . 1

15 . N

8
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‘some elementaty schools. The 5% who reported they were cgnaideringlatarting

foreign language classes will be -contacted ‘dyring the’ next year to find oyt whdt
tng of‘progrhm they are csnsidering and to offer CAL's assistahée-in iniciating
.a program. o ' o i . : f:

- ’ o ,-

What states are teaching foreign langyagés?

In our regules, Mafyla&d New York, Californla, and Massachusetts raﬁk at the
top of the eight states \gurveyed in the percentage of elementary schools

. -
teaching foreign languagé. Pennsylvania ranks next, while Illinois, Wisconsin,

and Ohio Tank the lgwest

Table 3: quponsq,gLnState .
"adre foreign languages currently being taugh% in your elementary scth%?"

. #
L . . \
) ) . . ,
-y " - )

,ﬁlr'\rf- ND, but are N0, but taught NO, ne‘ve'r Total ¥ schools Total #
! cansidering Ln past . responding ¢ontacted

1

El

-

o 10% - 29% - mx 3 .
Y . 2z ) 67
<A , Pt 4 9
,m | !. - | . . 2 30 .

A P , 54
w | e | - | . 64 *
ot '

Wi

L

- -

It must be kept’ in mind that these resuylts show he relative numbera oﬁfelemen-
tary foreign language programs, -and do mot necesSarily reflect quality. .Some
of the most innovative programs are found in che states with the lert amount of
foreign langgage activity, l.e. Milwaukee, Wisconsin'’s immersion program,

Cincinnati, Chio's immersion program, -and Chicago'g Language Academies,
- . _' . N, . a-
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What lan g ages are being taught? : "
Spanish 13 the language reportod taught by most achools (&B scﬁools), followed
\by French (34 sthools), German (7 schools), Latin (6 sch ls), and Ttalian,

Pilipino Cantonese, Seneca Indian. and Croatian (each taught ac L schojl) Quc
of the 83 elementary schools that do teach foreign language, 14 teach mdre than

S
1

.one language..

L.

Table 4: Langdages Taught in Elementary Schools {by state)

-
- s

SPANISH ITALLQ{‘ PILIPLHO [CANTONZSE [S. INDIAN | CROATIAM [(NIDEN.
alf 34 ) : L 1 L 1 L 1

T ' _ _ b

10 , ’ , ' 1

h s

* ]

Which type of school teaches more foreig__language9 v .

The schools are divided into three types,hgublic, private (non—Catholic, non=
public schools), and Gatholic. The privaté schools report teaching more foreign
language at ' the- elementary level than public or Catholic‘schools. Thirty three
, percent of the private schools teech foreign language, 23% of the Cathollc“
‘schools, and 16% of the puBlic schools. ' v T Ty

Table 5: Response by Type of School i
“Are| foreign languages currently being taught in your Elementery school?” ~

-

"

. }’ _ YES N0, but are. 40, but taught - - %Y, never
v o L

L]
conaldering . In past ;

. ' 4 - : T
Private schools : 18% % 232//

Y cacnolie schools 5% . 362 R 1 1

s )
'guhllc schools | g 4% . 243

' .
oy
\\\- !-?-"‘




Survey conclusion ' . ' : - .

~ The purpose of this survey was, to ‘give a general estimate of the amount of ele-
mentary school languge instruction in elght states. These results should not be

N . - .
. laterprited as representing elementary language instruction in the "entire U.S.

However, the 18% of schools that do teach elementary queign languége give a

good sense of the amount of early lanﬁuage instruction in the eight states
i )

surveyed. These results are,contrary fo the results of past surveys (Neal,

1978) and (Adcock, 1976) that found little), 1f any elementary instruction.f

!




IV.-SITE VISITS T S ¢

L]
1

Overview of site visits:

1

~+ In an effort to discover more about specific elementary school foreign language
programs on a nationwide basis, site visits were planned to 18 schools across
-the country that were known co have 1lnnovative programs; " These visits proved to
Ibe exciting and rewarding, and provided valuaple insight inco ‘the workings of

‘successful elemencary foreign language programs. N

N ~ i

Visits to programs typically lasted one day. At most schools, the principal as’ .
well as the person in charge of Che program (foreign 1anguage coordinator, . ' N
' bilingual program supervisor, or foreign language currtculum specialist) were /
f f available to discuss the goals of the program, ‘the amount of time spent daily in |
- -'che foreign language, arciculacfon procedures, parent supporc, source bf o ' / 0
funding, special program feacures, and other .aspects of the program. Afcer . ' -
talking wich adminiscracors, next on the schedule were visits to at least three - / ’
classes, usually a kindergarten or first grgde, a second, third, or fourth 'J:-
grade, and a fifch or sixch grade. Within each program, classes were observed {f
< {n all or‘mosc of the languages caughc. Whenever possible, discussions were ¥

held wich the teachers to obtain their ideas and suggescions about cheir’ i

-l

:program. As well as talking with.adminiscracors and teachers, every effort was f' "y

made to converse with a number of students at each school°to find out their J-
r 4. - * |r . -
views on studying a forelgn language. ] : B : ,f ' |

Y \
hTo present informacion obtained from the site”jbics in as succinct a way as;/ _I -
possible, one~page deacriptions of che program at each school were developed- .

These descripciong include: (l) the cype of program (FLES ‘lmmersion, forei?n _
language experience, parctial immersion or bilingual); (2) demographic infor- .
.mation (who accends the school), (3) objeccives of the program‘ (4). course! ‘
sequence and contacc hours_Lamg_n;_pf time spent in foreign language class); (5)
.assessmenc procedures (cype of "tésts given); (6) number of teachers and cheir*
qualificacionss: (7) source of _funding; (8) arciculation.(availablity of con-
tinuing. foreign language in secondary school), (9) special features of the
program;’ and (lO) the name of a contact person -at thg school from whom more

- 'decailed informabion may be obcained. Although these progra?s ‘may differ dn




’ideslogy, goals, program size, and tyﬁeslof student, they have at least two fac—
torg in- common: first, they all have enthusiastic support from Parents, teﬂchcrﬂ.-
and principals, which proves to be an integral part of all successful foreign

» llanguage progrnms} and second, there 18 unanimous concern with ¥riculation

from the elementary school programs to those at the Jjunlor and senior high levels. ;
¥ . b

Yo

The individual program descriptions are arranged in the following order:

A Immerhion -—programs in which all the clasges in the lower gradea (K~2) are taught
in the foreign language (instruction in English increases in the
. upper grades (3-6) to 20-50%, depending on the program) :

"

1. Alpine School District, Orem, UT (Cherry Hill Elementary)

2. Culver City, CA-:(La Ballona Elementary)

d. Hayward Unified School District, CA (Buywood Elementary)

4. Holliston, MA (Miller Elementary)

5. Milwaukee, WI Public Schools

6. Montgomery County, MD (Four Corners Elementary)

7. San Diego City Schools, CA '

8. Washington International School pe -

B. Partial immersion -~ programs 1n which up to 50% of the classes are taught
: in the foreign language

1 ‘Cincinna€l, OH Scheol District
c. Curriculum integrated foreign ldnguage instruction —— programs in which the
: daily. language class 1s conducted in the foreign language; additional
T = . language ‘and culture study in the regular “classroom

Y 1h/

1. Chicagd, IL Language Acadenies

D. FLES -~ programs that have foreign language classes from one to five days a
week and® emphssize ogal communication

.1. Baton Rouge, LA‘
2. Beverly Hills CA°*School District
3. Corpus Christi Independent School District, “TX
4. Fairfax County, VA Public Schools
. 5. Lexington, MA Pu#lic Schools

D. FLEX —— programs that aim a* exposing children to basic concepts of foreign
. language Gfluency is not a goal) ®

.

1. Evansville, IN (Stockwell Elementary)

E Bilingual -~- Pfograms that are mainly directed towards non—-native English
- . speakers (foreign language &nd English as a second language
instruction is incJuded) . . »

1. LOs Angeles Unified School District, CA (Tenth Streetr School)
2 Woodburn Schowl Districe 103, Moodburn, OR

-

-




" TYPE OF PROGRAM
* (started 1979)

DEMOGRAPHIC
INFORMATION

_ OBJECTIVES

COURSE SEQUENCE
AND CONTACT HOURS

" =middle class ar

" municate fluently (understand,

ASSESSMENT
PROCEDURES

. TEACHERS -

FUNDING

ARTICULATION

"

SPECIAL FEATURES

CONTACT PERSON

_ -Mrs. Janet Spencer,

" (801) 225-3387

CHERRY HILL ELEMENTARY SCHOOL
~Alpine School District, Utah \

i

-Spanish total immersion program (3rbdea 1- 4) within the '
school, adding one grade each yedr '

-childréh, Btnrﬁing in lst grndez recelve nll instruction
in Spanish

g

—program open onﬁy to Btudents within school's attendnnce area

-68 students in Emmersion in school of 725 ~

=-students who domplete the Krﬁ-aeQuenceﬂshould bé able to com-.

speak, read, and write) in
Spanish as well as master the .subject ‘matter

—lst grade-—Spanigh reading taughi‘in firsc sgﬁester
'/ ==all dubjects taught 1in-Spanish, including art,
physical education ‘(by classroom teacher), and
‘music
=2nd grade=--all subjects taught in Spanish_

,~3rd/4cth combination——all subjects taught in Spanish

~=gome English taught informally

-standardized achievement tests’ -

=3 teachers: two natlve Spgpish—speqker from Mexice, one
e with overseas experilence

i

~local funding S i ¢

-—foreign languages are aoffered in juhior high and high school,
- =immersion students have not reached junior high 50 they

have not yet planned a continuation program

=school hasg ét&rted.a communicy Spanish program offering
night classes for parents Fné the general public

Principgl
Cherry Hill Eleméntary Sdhool,
+ 250 East 1650 South

Orem, UT 84057

#
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 TYPE OF PROGRAM
"(started 1971)

DEMOGRAPHIC
INFORMATION

OBJECTIVES

COURSE SEQUENCE
AND CONWTACT HOURS

ASSESSMENT
PROCEDURES

TEACHERS
FUNDING °

ARTICULATION

SPECIAL FEATURES

-

\, .CONTACT PERSON

-

LA BALLONA ELEMENTARY SCHOOL
' Culver Cicy, California
-Spsnish total immersion progrsm (grades K-ﬁ) wichin che
school

}
© =children, scnrting at age 5, receive all iastruction in

Spanish
-English 1anguaga arts introduced in 2nd grade

’

-children from all parts of school disfrict may attend

-wajorlty of students are from middle and upper-middle class
familiea

-l=students who complete the K~6 immersion sequence Pdould
be funccionnlly fluent in Spanish,‘"funccional f] ‘ency” 1s a .
level of competency thst enablea the student to manage in a
Spanish—speaking country as do ll-year-olds in cthat c0untry

.

-

-kindergarten and lst grade—-only Spanish spoken by teachert;
children respond in Spanish dnd English .

2nd -and 3rd grades——only Spanish spoken by teacher except
for an extra hour at end of day when English teading and
language arcg are ‘taught

~4ch/5th/6ch grades=—about 60% Spanish, 40% English

»

-research studies have been made of the Culver City pilot group

'—elementar} pércified with foreign language fluency
-many native:speakers .

=local funding

-junibr high school is “trying to meet the needs of indivi-
dual immersion scudencs“ entering junior high within che’

. scope of the exisc%ng program offered

~immersion students ‘may enroll in junilor high Spanish class
‘for natlve speaker

“=immersion scudents i grades 2 and 3 feceive one extra hour
‘of class datly ‘

-Mr. Eugene Ziff, Principal
La Ballona Elemencary School
10915 Washington Blvd.
Culver Cicy, CA 90230
(213) 839-%361 x229




!

. ‘ BAYHOOD ELEMENTARY scuooL
'\. . Hayward Unified School Diamtrict, California
ﬁUTE:\ THIS.PROGRAH WAS TERNI&ATED-IN JUNE 1981 ‘
\ L] {
TYPE OF PROGRAM ~3panish total immarsiOn program (grades K-ﬁ) wichin the
., (starced 1975) .s¢hool . .
. % : -children, starcting ac age 5, recelve all instruccion in
! Spanish
- =English 1anguage ‘ayts incroduced in 2nd grade,

DEHOGRAéHIC . \
INFORMAT ION . -middle class population. '
, . =school 1is open.to studenta from entire achOol diecriot

- OBJECTIVES— -scudents who complete the K-6 immersion gequence. ghould’ be
" . able to communicate fluently (undersctand, speak, Fead, and
write) in Spanish: as well as master the regular ¢urriculum
! .
COURSE SEQUENCE - . : .,
AND CONTACT HOURS -ktndergarten and lst grade--ceacher speaks only SpaniSh and
- children respond in Spanish-and .English - /.
-grades 2, 3, 4=--only Spanish used in the claesroom (except
in English claee)
-grades 5,6--only oral Spanish, but some wr;écenainabruccione
and reading & writing assignments in Englieh

ASSESSMENT L . \
PROCEDURES a -ecandardized achlevement tests
TEACHERS " . =3 teachers ’

: ) - .=2 native speakers, 1 with overseas experience P ¢
-elementary certified wich n.t&ve language “fluency

&
i

1 FUNDING -local funding . o /;/ .

ARTICULATION ~gtudents from this elementary school g0 co differenc junior
. highs and high schools tﬁ the ‘districe, so immersion is not
continued in any schodl ’

.

SPECIAL FEATURES ~Spanish classes fof adulcs are caughc at the school as a
communicy service .

CONTACT PERSON -Mr. Barney Houra, Princtpal
Baywood Elementary School = .
Hayward Unified School Discricc
Box . 5000

"Hayward,, CA=9?545




~MILLER ELEMENTARY SCHOOL
*flollietor, Massachusetts

. P ‘ : . , -
TYPE OF PROGRAM -French cotal immersion program (graqes K=4) within the

(started 1979) . . gchool (presently serves K,1,2)
=children, starting at age 5, rcceivc all instruction
in French . .
. . DEMOGRAPHIC . :
INFORMATION - middle class community

-gtudents from the school's attendance area only

# .
OBJECTIVES ~students who complete the K=-4 gequence should be able ‘to
. communicate fluently (understand, speak, read, and write) in
. French as well as mastér the regular English subject mattet

k] ; '

COURSE SEQUENCE . , '
. AND CONTACT HOURS =-kindergarten-—-2 hours and 40 minutes, taught completely in

r . French
=1lst and 2nd grade-teaches tegular grade level curriculum in
S french; uses French reader instead of regular English reader
TEACHERS =3 teachers with overseas exberience

-1 French-speaking ‘classroom alde

f

FUNDING . -local funding (K*&)

-“Towards Internationalism™ has grant under Title IV=C -
(grades 5-12)

ARTICULATION ~elementary program 1s component I of the "Towards
¢+ .Internationalisa™ program in Holliston aimed at teaEhing

foreign languages In grades K-12 (total local funding K-4)
» —component II is Spanish intermediate immersion for grades 53-8

- ) (started February 1981) )
~component III 1s language immersion in unc¢ommonly taught
languages (Russian, Chinese, Japanese, Portuguese, Arabic,

and Swahili) 1in grades 9-12 (due to cutback 1In federal
funds, this componént has been postponed for 1981-82)

-

a rJ N .

SPECIAL FEATURES —learning area enviébnment reflects cultural a;zosphgre; all

- comnunicdtion (written and spoken) is in Fren :
-gign outside of first grade classroom stating “No English to
o be spoken 1in this class”
-highly involved- and supportive parent group

L

CONTACT FERSON “Mr, James Palladino, Principal )
Miller School o -
- Weodland Street :
Holliston, MA 01746 L _ : )
(617) 429-1601 i : 10/81
- i ;‘
L]
‘ v . ”
. 7,




MILWAUKEE, WISCONSIN PUBLIC SCHOOLS
TYPE OF PROGRAM  ~total 1mmarﬁion magnet)language schools in German, Spanish, and Trench
. (started 1977} =¢children, starting 9t'age:é, recelve all inatruction in , .
the seccend language '

L ‘ ~English 1nrroduced in 2nd grade, and amount is increased through
- 6th grade K -

L]

DEMOGRAFPHIC "
: INFORMATION ~450 students enrolled in 3 language programs at 2 schools,
. : , . ‘reaching a maximum of 800 dnce program coupletes its sequence
. . -all socioeconomic levels represented in the gchools
B ODJECTIVES -~Students who complete the K-5 immersion sequence should be able to:
o *communicate Eluently (uﬂdersta&d, speak, read, and write) in
the second Ianguage with ability to function in the language
in the classroom and everyday life; '
*perform in Engliah 1 nguage arts and on the Milwaukee Public
. Schools' Contindum of Reading Skills as well or better than® o
R . ¢ their monolingual .peers;
' o *acquire an understanding, knowledge, and .appreciation oE other
cultures;
*achieve such proficiency in the second language and in English
that they are able to continue their studies in both languages;
. *achieve skills and knowledge in all subject areas equal to or
greater than their monolingual peers, as measured by the Milwaukee
Public Schools' standardized testing program. *

COURSE SEQUENCE
AND CONTACT HOURS -é-and S—year-old kindergarten studenta receive all instruc-

- - tion in the second language . . .
~1lst grade--taught to read in the second” language '
-2nd grade-~English reading and language arts are introduced’
. for 30/ain/day
. -3rd grade-~English reading and language arts increased to 60/nin/day
-4th, 5th, 6th grade-~amount of subject matter taught through
English is increased until.'a 50/50 ratio is reached

ASSESSMENT PROCEDURES ~Milwaukee PubliciSchools' standgrdized tésts

TEACHERS : ~elementary certified_peachers:wifh foreign language fluency
FUNDING ., ) -1oca1 funding -
ARTICULATION ~continuation immersion in middle school (grades 7 and 8),

and high school including one subject content course taught

through the second language (i.e. math, sclence, art), and

one immersion languape course .
-when- the Spanish and French students, reach middle school ¥

and high school,” they also will be oEEered immersion classes . .

BT

.

SPECIAL FEATURES - -full immersion for. 4-year-old kindergarten

. CONTACT PERSON -Helena Ander'son, Foreign Language Curriculum Spe&ialist
. Milwaukee Public Schools, P.0. Drawer 10K
Milwaukee, WI 53201 . (414) 475-8305 - 10/81
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FOUR CORNERS ELEMENTARY SCHOOL -
. Montgomery County, Maryland .
TYPE OF PROGRAM ~French total immefsion program (grddes 1-6) within the school L
(started 1974) -children, starting at age 5, receive all instruction in French ‘ B
. . -English language arts introduced in 2nd grade

! DEMOGRAPHIC
INFORMATION =185 Btudencs enrolled in French immersion program
. ~59% from outside the school’s attendance: area *
OBJECTIVES " =gtudents should 1earn the yegular Montgomery County curriculum.

as well as. become "substantively fluent” in French
~"shbstantively fluent" refdrs to the ability of 6th graders to
tc manage in a French—spea ing country as do 1l—year~olds in
that country
~program is hased on Che cheory that language is 1earned best
when there. is a need to underatand and communicate in.that . J

+. I

& language . ' - -
COURSE SEQUENCE ) '
AND CONTACT HOURS -immersion classes for grades 1/2, 3/4, and 5/6
. -Engligh language arts introduced in grade 2
. " =all classes taught in French eXcept English 1anguage arts
) (grades 2-6), art, music, and physical education

L

ASSESSMENT .
PROCEDURES =California Achievement Tests -
LI i -English reading comprehension scores of immersion students at ’
. Sligo Junior High (where most Four Corners scudencs go) are
' examined Lo assess Enblish achievement )

. TEACHERS ~French fluency required as well as teacher certification ihl
any area ' -
. =teachers without elemencary certificacion nust agree to work
o toward certificstion . : _ . . Lo
. - T A
FUNDING ’ =small outside funding . . '
* ARTICULATION -continuation immersion in Sligo Junior High (grades 7 and 8) in RS
" social studies clasa.taught in French

-SPECIAL -

FEATURES . -"peer- teaching” used where older studencs, especially new gtu- o
dents with limited French, assist in the younger classes while ' '
learning basic French

. —parents wusC agree. Co make a, visible commitmenc (that their .
child' is aware of) to the program, i.e. encoursging use of
. French books and records at home and/or taking French courses

' themselves
vNOTE; IMMERSIOﬁ PROGRAM WILL PROBABLY BE MOVED TO ANUTHER SCHOOL FOR 1982

'couracrfrzason " ~Mr. Gabriel Jacobs, Principal ..

, Four Corners Elementary School ' . :
325 University Blvd. West
Silver Spring, MD 20901 . ' e - .
. - (301) 593-1125* , 10/81 - :

by
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_ TYPE OF 'PROGRAM

DEMOGRAPHIC
. INFORMATION

(started 1977)

JURFEY

OBJECTIVES

v

- COURSE SEQUENCE

AND CONTACT HOURS

-

ASSESSMENT

PROCEDURES

TEACHERS

FUNDING

M

ARTICULATION

SPECIAL FEATURES

CONTACT PERSON

Y
SAN DIEGO CITY SCHOOLS, CALIFORNIA ) . -
~total immersi magnet language program wichin schools in French and
Spanish (for children who begin in grades K-2) .
=-children recelve all instrucfion in the foreign lnnguage'

English language .arts. introduced in 3rd grade
-partial immersion offered for chidren who begin in grades 3-6

=771  students enrol ed in immapsion programs at 3 elementary schools
-raclally integrated, school systen &s a result of busing

A

-students who complete the K=6 1immersion sequence should be
“functionally fluent" in the foreign language, enabling ‘them to func—
tion in a Spanish or French-speaking country as would a 6th
grader in chat councry

© =2 modelss 1._COca1 immersgion- (for students who enter in *

' grades K*2) grades K-2 have 100% lmmersion;

. grades J-6 have 80% of day immersion, 20% in

= English
2. partial immeraion (for studenta who enter, in
grades 3~6) grades 3-6 have 50% immersion; sub—*
- jects .taught through secoud language are Tmath, .
* . sclence, reading, physical-educacion nusic, and art

—Comprehensive Test of Basic Skills (CTBS)(California State TeSC) 1
used in English in ali grades

- -Basic Inventory of Natural Language (BINL) used .to meaﬁure Spanis

and French oral language

C .37 teachers as well as 37 native—speaker teaCher aldes /

—el%uencary certified with- foteign language/fluency .
—many native speakers

“ -

-Emergency School Aid,As{‘(ESAA) funding
-State School Improvement Program (SIP) funding

-National Endowment for the Humaﬁicies (1977~ 1981)
710ca1 funding ¢ * .

'-50% immersion for grades-7-12 ) u _

/-junior high immersion includes science, mach art, home /
economics, Spanish language arts, music -and physical educatiod taught
in Spanish :

~high school has three aubjects taught in Spanish i

-gifCed componenc for grades 3-6 of Spanish immersion

-grades 4 and 5-—day-crip to Tijuana, Mexico

—-grade 6——two—day trip to Ensenada

-grade 7-—trip to Mexicali; live with Hexican families and attend
Mexican school -for 5 days - v

—grades B and 9-—cgo—week crip to Hexico Cicy

| -Mr. flarold B. Wingard, Currriculum Specialisc
Foreign Language Education/San Diego City Schools’
4100 Normal St., San Diego cA 92103

T (714) 293-8440 . :

: 4
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WASHINGTON INTERNATIONAL SCHOOL
(Junior House), Washington, D.C.
TYPE OF PROGRAM ~independegt, co-educational, partial language~immersion
‘. (started’ 1966; .achool in French or Spanish -
=Junior House attended by children age 3- 10
. =regular subjects—-reading~and writing, mathemacics, science,
history, and geography--caughc in French and English or
Spanish and English

~alternates one full-day taught 1in English and one full-day
taught in foreign 1anguage

DEMOGRAPHIC ' g
INFORMATION = - =550 students in nursery sc 1 through grade 12, from 80
' countries '
=cne third of scudents haye French or Spanish as native
language
-one half of sEudents,f a U.S.

OBJECTIVES -to meet the need for a schocl te serve the international
' community in Washington as well as those Americans who want
their children to study broader, more rigorous syllabuses
o0 thar those uaed. in 1oca1 schools
COURSE "SEQUENCE o ' :
AND CONTACT HOURS _-3-year-olds——ha1f-day 1anguage immersion in Spanish or

French :
.-4-year-olds--ha1f day langudge impersion in Spaaish or .
French and half-day in English I
-5=year-olds=-choice between a) intensive year of French or
Spanish and b) alcernate days in English and
Frénch or Spanish
=-6- 8-year-olds-~one f¥l1-day of English alcernating wich one .~ °
in Frtench or Spanish
=9~and 10-year—olds--ha1f ‘day language immersion in Spanish
or French and half day in English

TEACﬁERS\' ) —60 fill-time ¢quivalent™ ceachers Erom 30 countries
FUNDING " =tuition N
/KARIICULAIION -oldér students (age 11-17) accend classes in which some subjeccs!

are taught in French/Spanish and English at che upper-school
campus nearby :

SPECIAL FEATURES =5=year-old French or, Spanish immersion year .
. “-scholarships of fered to exceptionally able students whose
. . : pareats cannot afford che fees

-

. i * ’
CONTACT PERSON ~Dorothy Goodman, Director
: - ' Washington International School
3100 Macoab Street, N/ k
. Washington, DC 20008
(202) 244-0959 .




TYPE OF PROGRAM

(started 1974)-

DEMOGRAPHIC

INFORMATION -

A ' o "

OBJECTIVES

COURSE SEQUENCE

AND CONTACT HOURS

FUNDING

]

CONTACT PERSON

ARTICULATION

& -

SPECIAL

FEATURES

b

L

" =Myriam Met, Bilingual Program Supervisor

.

CINCINNATI OHIO SCHCOOL DISTRICT

o

-purtiul {nmersion magnet lunguaua gchools in Spuuish

French, @and German (K-8)
=English ia used to teuch basic skills and the second v

" language 1s used to reinforce content area instruction

~half the ‘day is gpent 1in English; half in the foreign language
in some schools and grades

.
-

'~2,200 students earolled in three language programs

-racially integrated schosl system as a regult of voluntary
busing : ) .

.
‘V
1

-Develop proficiency in a second langrage :
~Reinforce in second language what {s taught fh}English

~kindergarten stgdents teceive Engliah 1natruction for ‘half a
day and second language dinstruction for hslf a day

=1in grades 1-8, subject matter is. firat taught inm English

then reinforced 1in ‘the second language ..

=amount of subject matter taught in English vafies from 507
to 75%

-geparate foreign language classes for students who enter  the
school in sacond grade or later AR

-standardized tests

-76 teachera ) *
-elementary certified with foreign language fluency

-many native speakers N

it

-local fundiﬁg

=continuation Immersion in Middie Schoo1 (grades 6-8)

- w=option of entering International Studies Program in high

school that includes 'international law, economics, com~
parative 1iterature, art, snd music, courses with an inter- -
national orientation

-option ofachoosing the International Baccalaureate degree
program o
«full-day kindergarten )

-students attend $ummer language immersion campg (only German
as of yet) .

~summer travél/study option available in upper
elementary/junior high grades :

Cincinnati F:blic Schools . |
230 East 9th St. : >

Cincinnati, OR 45202 ' IR
(513) 369-4937

foas
5, . - . %

& - o
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+ CHICAGO, ILLINOIS LANGUAGE ACADEMIES

. . . . '
TYPE OF PROGRAM -six public elcmentary eschools with a language focus' offer ™
- daily second language classes 20-40 minutes/day
' “~-magnet- language schools with classes in Japanese, modern
Greek, Polish, Rusaian, Spanish, Italian, German, and , ‘
French for gradea K-8,

) . ~uge of foreign language’ encouraged at all times in the claaa
DEMOGRAPHIC -

INFORMAT LON -2,000 a:udan:a enrolled in 6 Chicago Language Academics : N
. - -raclally integrated school system as.a result of busing . Y
‘OBJECTIVES =intenslve development of aecond language proficiency

-expoaure to foréign cultures--expand awdreness and appre-
. . clation of ethnically and raclally diverse population

(o™
L3

COURSE SEQUENCE _ -
. . AND CONTACT HoURs -grades K-3 -—20 minutes of foreign language daily

‘-~grades 4-6 --30 minutes of forelgn language daily
-gradeg 7-8 ~-40 minutes of foreign language daily

'ASSESSMENT

PROCEDURES -~ ~regults of standardized English and math tests are compared to
. v non—-Language Academy Chicago elemantary schools )
TEACHERS o -many native speakers - .
~foreign language teachers have their own classrooms {the '
v students gofle to them) : '
‘ " " ,P«‘ ' o ! ¢
FUNDING ~local funding .
-one achocl has -state funding used for, among other things,
language immersion camp during the school year
M- - . N
’ ~._ ARTICULATION -progran 1s designed as a 1l3-year language study sequence -
e / . . —optione available for students who wish to study 1anguages\

for more than the usual high school sequence
-graduates of the Language Academles are placed .In advanced
levels of foreign language and may earf a maximum of 3 years .
of .credit through proficlency testing

SPECIAL FEATURES -leanning-disabled children involved in foreign language
& ’ classes = | - )
=foreign exchinge programe for elementary age children .
~integrated approach to second language learning that
"interfsces” the foteign language curriculum with the regu-
‘lar elementary school program and involves the regular
- © classroom teacher in foréign langusge activities
~children attend summer foreign language camps snd camps held
during the school year

CONTACT PERSON _ -Edwin Cudecki, ‘Director
. - -Bureau of Foreign Languages
- ' Chicago Board of Education
T 228 . LaSalle St., Room 858 X
: - Chicago, IL 60601 - : , .. -
(31%; 641-4048 . , o -~ 10/8L -

,301:353' | ] f ;‘ o _ ‘ : :“:

l -
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STAEE OFAE%U¥S§ANA

TYFE OF PROGRAM ~elemantary achool sacond language program with claaaes every

{started 1971) - day for half an hour
' : -grades K-6 classea in French, Spanish, Hungarian, Italian
7 -the Louisiana Department of Education, jointly with the
( / ‘Council. for the Development: of French in Louisiana (CODOFIL), .

. developed a program: that actively promotes and encourages the
.. . teaching of 'French and French heritage in elementary schools ,
-1980-81==~alaso’ a\sgtal inmersion program in La Belle Alre
Elementary in Baton Rouge (see "Special Features below)
=-1976-~the La. Dept..'of Ed-, jolntly with the CORDELL HULL
FOUNDATION FOR INTERNATIONAL EDUCATION, developed pyrograms
‘that actively promote the teaching of Spanish and
Italian languagea and cultutea

- DEMOGRAPHIC :
INFORMATION -33 purishes (gehool districts) in Louisiana have elementary .
. Jq' achpol foreign language claaaea, all parishes eligible to participate

OBJECTIVES ' =to provide Louisiana public elementary school children the
. opportunity to achleve proficiency in French, Spanish,’ '
* K L Italian, and Hungarian by 12th grade through a continuocus '
: - o, program from grade 1-12 .
. . ~pregram initiated in the elementarty grados on the premise .
. ' : that an early start In the sequentlal program should guaran- -
. tee sustained interest and proficlency in French '

couasa'sthEhCE ‘ b .
T —elementary school instruction 1s 30 minutes/day,in grades K-6 .

" TEACHERS - -itinerant foreign language teachers Include: T :
S - a)' forelgn assoclate teachers from France, Quebec, Belgium,
+«Ltaly, Hungary, and several Spanish-speaking countries
‘H) Louisiana certified chond 1anguage specialists

-

[ FUNDING - " -gtate Tunding . a

AN : _ -from Fragce, Belgium, and Quebec for instructional
AN _ materials, trained personnel and pedagoglical consultants T
] .\\ - . =also local funding " ) ) i
- \‘ . . \, !
_ ARTICULATION -no foreign participation w/ Cordell Hull program - ~
\ . ~grade 1-6 program articulates with continuation Middle , ;
R , School/Junior High programs (grades 7-8) and with aecondary '
: - programa (grades 9-12) : ‘. S
SPECIAL\FEATURES ~State of Louisiana has unique relatlionship with the govern- ;
‘\ 5 ' menks of France, Belgium, and Quebec, which supply them with "
. French teachers and materidls
_ \\ -La Belle Aire Elementary School initiated 2 kindergarten
A immersion classes 193?;31 French and Spanish .
\ ‘*tentative course Séquénce is: kindergarten--90% taught in
‘ \\ » second language; “lst, 2nd gradea--BOZ ¥n second language;
\ 3rd ﬁth grades——50% in second language; 5th, ﬁth-—loz 1in
. oo second language .o L . i -
o : \\ *native .speaker immersion teachers . - .
\ N - - .

CONTACT PERSON * '\ -Ms. Mary Loulse Peabody '
S oot v Bureau -of -Acadenic- uupport/Foreign Languages and.Bilingual
Y . _\/ Education Division )
My tate Department of Education .
* P\ 0. Box 44064, Baton ' Rouge, 1a 70304 (504) 42-3460 10/31

4
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TYPE OF ‘PROGRAM
(started 195%)¢

DEMOGRAPHIC =
INFORMATION

!

[ ‘J
OBJECTIVES

COURSE" SEQUENCE

AND CONTACT HOURS -

-

TEACHERS

FUNDING

AaTxcupamion

SPECIAL FEATURES

CONTACT PERSON

BEVERLY HILLS, CALIFORNIA " }
-foreigp 1&nguage in the elementary school (FLES) program

Hish clagses during school évery day for forcy minutes
-grades 5, 6-c1aaaea in Spnnish and French .

-studenta in all & elemencnry schools in discricc take foreign
languege :
-middle and upp&r class scudenta

.
L

Y
-achieve basie 1iacgnin3, gpeaking, reading, and wricing
‘gkills in foreign language . n

. ~learn about culcures of French and Spanish-speaking Te

councries . . . . . ’
=3th grade--daily claaaes--emphasis on oral foreign language,

reading incroduch afcer apetific asgignments learned orally
—ﬁch grade——daily claaaes—-writing'incroduced : .

-

=8 Spanish teachers and 6 French, teachers for elementary

schools in district ' e
~foreign language specialists, mosc wich M.A. degree
~half are mative speakers

=all have elemencary school craining, and moac also have
secondary school - training -

~local funding _ . '

. . ° 1 - -
-schdenCS;with FLES experience may enter second-year foreign
~-language cldss in the high school (grade 9)

~oth grade foreign language ¢lasges offered for giECed stu-
dents (chogen by teacher's oral assessument of students)

- =3rd and 4th grade gifted students offered foreign

“languages twice a week Lo -

-Mr.'Al JeKénca

FLES Coordinator : -

Beverly Hills Unified School District - : Y

255 South Lasgky Drive . - , - v
Beverly Hilla,.CA 90212 'Y“ 10/81

_(213) 277-5900 x314 - o | . s




TYPE OF PROGRAM .

(started 1976)
1

DEMOGRAPHIC.
INFORMATION

OBJECTIVES

~ .
COURSE SEQUENCE

AND CONTACT HOURS

TEACHERS

FUNDING ;|

" ARTICULATION

-

SPECIAL FEATURES

3

b

* CONTACT PERSON

¥ !

NINDSOR PARK EVEMENTARY SCHOOL é

Corpus Christi Independn.t School Districe, Texhﬁr

-Spanish-aa-a-seccnd*language componenc of che gifced and
talenced program, grades 1-6 ﬁ
-Spanigh classes 30 minutes/day : v

=Spanish and English used in the classroom |

. .

. =668 sﬁhdenca (3rades 1-6) : ﬁt

2

-60% non-minority population:
hd ) ) ! .
=sixcth grade=scgdéncs should be unccionqily bilingual in
Spanish and English by the 6th grade f
i ' LT
-ist and 2nd grades--listening and speg ing skills
emphasized; sourd/symbol association ntroduced
~3rd and ‘4ch grades-—emphasis on oral Spanish
=5th and 6th grades--emphasis on read}ng -angd grammar‘
;

-bilingual clagsroom teachers teach Spanish to thelr classes
-in-service teacher tralning (staff development) for Spanish
teachers 1s voluntary -and part of discricc-wide training.

~local funding o / _ .

]
1

=schools 1in the Corpus Christl In@ependent School District
offer Spanish as a second 1angu?ge in grades 3-6, in all.
schools that have qualified scaff ’

-

-school offers seminars on Frigéy afternoons, "Fabulous
Fridays,” including classes in French, karate, art, com=
municy environment, defensive; driving, ete.

-Ms, Sandra Warren !

Assigtant Director, Elemencary Educacion

Corpus Chrisci.ISD ‘ . -
Box "110 s y . . ,
-~ Corpus—Chrisci, TX 78403 . : .} 10/81

ETe
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o o FAIRFAX COUNTY, VIRGINIA PUBLIC. SCHOOLS oy

' - . . v
" TYPE OF PROGRAM =-elementary Lfeign language (EFL) program with before-
(atarted 1975) .and after—e¢hool. classes, ugually two times a week
' . -+ for 45 minutes o¥ once a week for one hour h
-grades K-% clagsses in Spanish, French, German, and
Latin (also American Sign. Language)

- L, R ~emphaals on oral communication- ) . . "
. _ N .. R
' _ . c -t ' Yoy
DEMOGRAPRIC .: . ) : -
- INFORMATION -3, 500 students in 70' elementary schools parricipate
' in the program :
OBJECTIVES -aimple communication related to 'the child's experience .
“ and expoaure to the foreign eulture B

" -children should be able to hold simple conversations
about their world . =-- family, friends, and school
-children should gain appreciation for a language,and .
culture other than their own : g

. COURSE SEQUENCE = - : , oy
. AND. CONTACT HOURS -before or after achool S K
L ~ueually two times a week for 45 minutes or .
K _ once a week for one: hour .

" -communicatién in tafget language is encouraged at all . . :
- L timee . _
. -~
" TEACHERS ~195 teachers’ _ : .
EEEEE—— » 1 4

-many native speakers, others with overseas experience -
-not required to have atate teacher certification _ '

A »

FUNDING --parenre pey tultion covering salaries and materials ', .
\I." h - I T \
SPECIAL FEAIURES -program sponsored by the County Divisioa of Community N
Education - . , .
. CONTACT PERSON  -Ms. Connle Dillman, Elementary Foreiga : . ‘
S * Language Arej Coordinatoer o ,/f . T
Fairfax County Public Schools- ’ - !

5223 Granthan §t.
: . Springfield, VA 22151 L o
_Ef* ~ (703) 978-5513 , : c 10/81 - S
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e - . LEXINGYON, MASSACHUSETTS PUBLIC SCHOOLS

» TYPE QF PROGRAM ~foreign language in the elementary schpol (FLES) program " )
' (started 1953) * with 20-30 minute classes 3 or 4 timne )¢ week during school
. -grades 4-6 French classes '
-eniphaals on oral communi~ation

DEMOGRAPHIC :
INFORMATION -student's in all 7 Lexington elementary schools participate in -

. o FLES , . -

o OBJECTIVES‘ -~achleve basic listening, epeaking, and to a lesser degree
-, ) reading and writing skille in French
L - =learn about TFrench culture - . - 2
, , ~ . . , -

COURSE SEQUENCE , o g

AND CONTACT HOURS - -grada 4--French 3 timea a week for'20'minufes--emphasizes '
listening and speaking skills .
~grade 5--French 4 times a week for 30 minutes-—phonics
introduced -to prepare students for reading and writing
-grade 6--French 4 times a week for 30 minutes—writing is
: , 1lntroduced
-oral skills emphasized throughout the three years

ASSESSMENT . . : , - |
. YROCEDURES -school system-wide FLES exam administered at end of 6th

grade (used for program evaluation, student evaluation, and
- student placement in grade 7)
ACHERS "~ =teachers have degrees in Prench or are native French
- gpeakers C . .
. ~hired as full—-time language specialists - ;-‘1' -
X a ' ~all forgign language rooms ) e .

FUNDING . ~local funding

ARTICULATION - ¢ -Lexington 8 foreign language program organized as a grade q'
' ' J4~12 sequence _
-junior high has 3 foreign language tracks
- *Special French~~for stydents who begin .French’ in grade 4 .
} , *Speclal Spanish--for students who begin Sparish in ,grade 7., o
- oo *Beginning French and Spanish--for students who begin in ) .
o . grade 9

ADDITIONAL e . . )
INFORMATION ~inteérpational environment 19 stressed . ‘ a
- . Lo -musid’and rhythm uged in classroows to aid 1earning as well
_ac “role. .playing” N
~text ‘used 1s Vive -le Francais (addison-Wesley :
"Publishers=—Canadian Branch). s s
CONTACT PERSON ~  ~Evelyn Brega 2 -
; ‘ Coordinator of Foreign Languages . .
Lexington Public Schools T
- 251 Waltham St. _ _ - ) i W .
- S " " Lexington,~MA 02173 e 7 R
. (617) 862-7500 -. ) o - 10/81




TYPE OF PROGRAM
(startad 1980)

DEMOGRAPHIC
INFORMATION

QBJECTIVES

" COURSE SEQUENCE.

AND CONTACT HOURS -

| TEACHERS
FUNDING

- ARTICULATION

£

CONTACT PERSON

r~gince the FLEX p:cgram in Evansville 1s being piloc-cesced s

' +

STOCKWELL ELEMENTARY SCHOOL
Evansville, Indiana - ‘

-foreign language experitnce (FLEX) " program with classes every
day for half an hour in German, Spanish French, and Icalian
(K-3)

~regular classroom teachers recelve 2-day tralning course o
FLEX methods and macerials and then learn the language along
.wich the students :

_—gome busing forldesegregacion purposes - A

—majority of students are middle class

-incroduce children to foreign sounds, words, phrases, and.con~
versation as well as to aspects of the culture’

=provide students with a better basis for choosing which
language to study in the future .

~~note: goal of FLEX program, to expose children to language and

culture, should not be confused with fluency goals of more
intensive immersion programs : )

-all classes one half hour a day . o .
~kindergarten—5panish '

~lst grade-—French ¢ _

=2nd” 3rade——German . oo ' o

. =3rd 3rade——1ca]ian

=4ch, 5th, 6th grades—-opcional Italian classes

-regular - elemencary classroom teachers M -
-no foreign language background required

-~
L]

=National Endowment foc¢ the Humanicies funding for developmenc .
of FLEK macerials

this year for the first time arrangements have not "been
finalized for a continuatioh of cthis program

-at present, foreign language 1s enconraged in 7¢th and Beth
grades only for the gifted students’

=Spanish, German, .or French is required ia 9ch 3rade

-one of eleven schools in Indiana testing FLEX materials deve- !
loped by Indiana Department of Public Instruction ’

"--macerials for all 3 languages originally designedaco be used

all in one grade in one Year; this school found it more ‘**
beneficial -to teach one language per Year

. =Ms. -Linda Danheiéer3 Principal

Stockwell School -
. 25PN, Stockwell Rd.
Evansville, IN 47!15

!
.
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i : TENTH STREET SCHOOL : . .. o
" Los Angeles, Cnlifornia . . E ) 1

TYPE OF PROGRAM - ~-bilingual elementary achool Spanish/English, grades K-ﬁ .
-all instruction is cofiducted in both English and Spanish 3 '

concurrently (except”the reading period)

- DEMOGRAPHIC B '
INFORMATION * =99% from Spanish-speaking families - ' .
" -pany parents are migrant workers . oo T
. * . '
0BJECTIVES . ‘\-develop, maintain, and enrich the primary 1an3uage and

\cultural héritage of each child L
-ceach ‘English as a second language with goal of functional

o

... v} Vbilingualism in Spanish and English . - ;
- COURSE SEQUENCE ' e
AND CONTACT UOURS -all classes are bilingual . '
, i =each class has non-English, limited English, and fluenc
English-speaking students A

—~instruction is in both English and Spanigh concurrencly . .
-reading instrucction ia in the child‘s dominant language;

ey students must pass & minimui™fompetency test to qualify co X Ny __'
. - be in the Engliah reading groups
. . ~the three reading groupa include: 1. English developmental '

reading for English-dominant speakers; - 2. Spanish develop=
‘ mental reading for Spaniah-dominanc speakers; and 3. a

: - cransitional program. “Miami Linguistics," from Spanish to v
3 Engliah - ' f
ASSESSMENT _ Vi o - )
PROCEDURES -gtudents entering school are given Basic Inventory of , '
' Natural Language Test (BINL); results are analyzed for -
coutent, #fructur2, and grammar '
~gtudents are labeled non-English speaking “(NES),
limited=-English speakingJ(LES), funccional—Engi}sh speaking R
(FES), or proficient-English speaking (PES).
' TEACHERS " =most ceachers are bilingual » N '
: Lo -bilingual aides and teacher assistants are assigned to all .
- N ‘classes staffed by monolingual.English-speaking teachers
FUNDING - . -federal funding (school-offers free breakfascs and lunches)
local funding , _ . @
' * . ' . - s - - - - -
N SPECIAL FEATURES -individualized Instruction encouraged
' CONTACT PERSON  =Mr. Ronald Richardson I

Bilingual Teacher
- : _Tenth StreetiSchool
- ] . 1000 Grattan
. . " Los Angeles, CA 90015 : ' -
(213) 380-8990 ' - . 10/81




TYPE OF PROCRAM
(atacvtad 1969)

DEMOGRAPHIC
- INFORMATION v

) OBJECTIVES

. A

COURSE SEQUENCE

"AND CONTACT HOURS

ASSESSMENT
PROCEDURES

TEACHERS

~  FUNDING

. ARTTCULAT ION

/" CONTACT PERSON
/ -

WOODBURN SCHOQL DISTRICT 103 : /7
_+ "+ Woodburn, Oregon

-2 traunitionnl bilingunlfbicultural elemantaty schoole in.
Rusainn/Engliah and Spanish/English

-"bilingual transitional program" aimed at meeting the necds
of .NEP/LEP astudenta :

-401 American, 30% Russian, 30X Spnnish population

-large population of Kussinn "01d Believara” (a religious ‘sect
that split Irom the n Russilan, Orthodox church-in the.
1600 8 to preserve the teligion in its pure form); thelr
concern is pursuit of veligious freedom and presatvation of
jteir religion and culture '

‘rge Spanish—speaking migrant population ]
~teach the Russlan children using native language to develop
concepts while developing English skills
~teach the Mexican childten using native language to develop
concepts while da2veloping English skills ' Cos
-Spanish and Russian cultyral activities included {in program
-Emphasis. 18 on English as a second language,” not on
native language . .
~use of native language gradually decreased as vocabulary and
concepts in English are developed
-grade L’and 2==bilingual teacher uses native language to
develop concepts and meaning in native language, followed by
introduction of English words; ESL classes dally i
-grade 3=-12--most instruction in English, using ESL teaching
wethods ~ o
-for any student entetring above grade 3 f_ﬂpative language
will be used to help with development of English skills

=Full assessment procedures -~ both formal and “informal
assessaent procedures for the exceptiona] child being developed’

-bilingual Russianlﬁnglish and Spanish/English teachers

. -bilingual~ —afdes

=local funding

~middle school~—grades 4 and 5--all classes taught in

English; ESL offered .
~high school-~grades 6—12--all ¢lassés taught in English; ESL
offered
-Spanish classes- offered for nacive speakers -

~Shirley Beaty

Special Setrvices Director .-
963 North Boones Ferty Rd. .
Woodburn, OR 97071 . © 10/81.
(503) 981-9555 - . - |
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V. RECOMMENDATIONS :

Upon complation’ of che site viasits and meetings with che advisory group (see

- summatries of meectinga in appendix), a 1iac of recommendations was developed on
the baals of program observationa and suggeationa from the advisory group. As
wall as addressing programa alreddy in existence’, these recommendetions include

important considerationa for new programs.

-

ik .
1. Definition of goals It I8 esgential € at each program 8 goals bHe clearly

. defined B8O chere are no misunderstandings oncerning the level of foreign

language proficiencv and cultural awatreneap the childrven will reach. } Since
there 18 a direct correlation between the Amount of Cime apent using.the foreign
langunge and the level of fluency attained, the proficiency geals of the program

_must be in keening wich the amount of time alloted for language scudy.

1

The gogl of the foreign language experience (FLEX) program is the least ambi- .
ciéus of the elementary schcol foreign-langqage programs. FLEX aims at pro-
vidiqg elementary school students with an exposure to the foreién culture and an
introduction to the basics - of language (including units on greetings, colors,
numbers, weather, parts of the body, and clothing). One of the purposes of a
FLEX programlis to provide students with a better basis for choosing which

. language to SCUdf in the future. Children involved in FLEX programs are exposed ;

to three ot more languages in their elementary years.

Goals of the revitalized foreign language in the elementaty school- (FLES)
programs are more ambitious. Ag well azg working towards cultural awareness,
FLES alms at achieving a certain amount of tistening and speaking skill in the
foreign language, and to a8 lesser degree, rteading and wfifing skill. (The
degree of proficiency aimed ac depends on, among other factors, the amount of

1

timé avallable for language classes.)

-

The objectives of the partial immersion progréms, in turn, are motre ambitious.
‘Defined as programs that have anywhere Erom one class up to half the day's
classes taught 1n the foreign language, partial immersion programs aim at deve-
loping foréign language pgroficiency and cultural awhreness. Some of the
programs haye the additicnal goal of reinforcing In che foreign language what 1s
taught in English.
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Finally, total {mmersion.programs provide the maximum cime to learn a 1anguage.
Their goals, for students who complete the six-dyear immersion sequence, are to
be able to: (1) communicate flucntly (understand, speak, read, and write) In the
forelign language with tho ebility to functionlin the language in the classroom
and everyday life, (2) achieve such proficiency in the foreign language and {n

English‘that they are able to continue thelr studies. in both languages, and (3)

acqulire an understanding and appreciation of other cultures.

Programs that have difficulty reaching designated fluency goals should reassess
their goals and adjust the program to their specific needs and objectives. When '
comparing the regults of various programs, -1t is'important to keep 1in mind the.
dif ferent goals of the programs. TFLEX programs should not be criticized for .
- lack of fluency achievementﬁ thelr aim is mere expoaure to language and culture.
Definition of goals is a critical aspect of elementary foreign language
prograps. Perhaps one of the reasons for the demise of FLES in the 1960s was
. the high expectations for fluency attainment of the elementary school students.
. FLES student% did not then and do not now become fluent ln the language -- that
is not the goal of the program. Programs should stress thelr goals when publi- )
cizing thelr foreign language classes -- the objectives should be clearly o -
spelled out so as not to raise false expectations. -

2. Articulation flementar

srelgn language programs with longe range goals

should place priority on the prgcess of articulation from .elementary to .second—

ary school for their stud nts./ In many cases, furelgn language prggrams that
e opportunity to establish 'a comprehensive X-12

course sequence. (n' the othe

S are district-wide do have
' hand programs in individual elementary schools R
6ften find it difficult to negotiate ‘or even suggest what language courses '

should be offered at the secondary legei} It is ctucial that the language

1earniné proceBS'continue for as long as ‘possible within the qchooi'system.‘
Students participating in)elementary school immErsion programs snouid be of feréd

.at least one course\each year in junior\and senlor high school taught in the

foreign language. Those involved

FLES programs should be offered con-
tinuation courses at thelr apprgopriate level In secondary school. Students with;

asily becone discourage& if- they are placed
in a beglinning foreign language clasg

.years of foreign language study,o

The entire sequence of foreign language

classes, from kindergarten-througn twelfth grade, should be considered when

| gy

3
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initiating an elementary school progrjam. Nithout this extended exposure, gty~
dents will not have the opportunity o reach the fluency level th¢} are capable
of ‘and will lose momentum in their, language learning. ’
’ N o T . - ’
. . . S

3. Language Assessment One factor- fhat can be used to impf/:e the articulation

process ls assessment tests. Achlevenent tests can be usdd to ‘aggess lengu ge

proficiency, sub ject content proflclency, and to determf/e placement in the

‘approprilate teack. Besides alding ip articulation, aeseasment tests can b

used throughout FLES and immereion/ rograms to assess foreign language com™
petency. Another lmportant use}?f test results ié as'a Justification to

parents, school board members,

nd the genera /public whe as of yet are not con~
vinced of the importance of e rly'foreign language instruction. The cry of

L) L] /))
back to basics”' 1s being heard across the c0untry, so it 1s cruclal that!the

message gets across that. there are_test results that show that early foreign

language study can actually aid in native. language development (Lambert et al.-

19?3) and that .also prove that children are fluent-in foreign languages.{

¢
N : g
]

4. Prograﬁ Adulnistration and Cost It 1s critical that schools designate -

qualified perscanel to adainister the foreign language program. Positions
include supervisory personnel, resource persohnel, to work’ directly with the
teachqrs, curriculum writers, and, if possible;/}rt ‘music, and physical|educa-
tion teachers proficient in a foreign Ianguage. Questions should be asked about
each program concerning (l) the number of people needed to run the program, (2)
the type of resources needed, (3) who 1is golng to fulfill what duty, and1(4)
what the cost will be. Cost, needless to say, 1s a majar present concern in
view of tightening budgets and’ decreasing federal grant possibilitiles. It is
advantageous to aduinister a program that, does not have additional costs above
the regular school budget. Immersion programs have found that’ “there arelfew )
additional costs after the initial acquisition of books and materials. Since
the classroom teacher Is bllingual, there is nc additlonal cost for a language
specialisto FLEX is another type of program that has limited‘costs. Theﬂ

classroom teacher does the lnstruction so there 1s no language specialisth

- required. Program 'costs should be closely scrutinized so that maximum use is -

made of the personnel and the goals are reached ‘with the least cost-possiole.h
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5. Parent and Administrator Support Support of both parents and administrators’

1s e¢ssential to the success of any foreign languapge program. Without parent
support, atudente'lose interecst and the program may fail. Educators report that
a committment to the program on the part of echool administratora and perSonnel
is a necesslty for a successful program. As"can Belseen in all the auccesaful

programs visited, parents let thelr children Know that -foreign language

-

learning is important to them. Some of the programs require that parents have a
visible commitment to the program that their child 1s aware of. Four dbrners
Elementary School in Maryland for example, urges parents to show their

support by encouraging their children to read French hooks and play French

games outside_of class, by attending French cultural furictions in the atea, and
by 3tudying the language along with their children.

\ )

6. EKesource materials In immersion programs, there 1s a great need for teaching

materials using the medium of the foreign language for teaching the elementary
school curriculum. Currently, schools have very few texts in foreign languages
td choose from, and-do much of their own "materials development The prdblen 1is
that materials from other countries either do not folldw the same curriculum ot
have ,an orientation that 1s not appropriate in the U.S. context. Howeveg, sonme
‘schools have been able to obtain excellent materials from Germany, France,

Canada, and Mexlco. Non=-immersion programs also have difficulty in obtaining

-texts, partly because’ foreign language textbook publishers have not yet
realized the extent of the market for elementary school materials.
7. Teachers There 1s’a great need within the immersion Programs for qualified

teachers who have elementary school certification as well-as fluency in a second

- language; Universities should be encouraged to prepare teachers to work in ele-~

mentary school language programs. Only a few states that we ace aware of
(Texas, Louisiana, and California) offer copurses for elewantary foreign language
certification.~ Some schools have opted to hire native speakers with teacher
certification from their native country. THese teachers are usually excellent

language modelS, although sometimes their teaching methods must be modified to

"adapt to American teaching pratices. Others have hired bilingual teachers with

teachipg certification in any aréa, with the stipulation that they immediately
begin studying for thelr elementary teaching degree.

A
L]
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- 8. §upp1ementa1 Classroom Activities

Programs with before-~ or, after—school’
classes or%other non-immersion classes find it very heneficlal Eg have the regu-

lar claaaroom téacher relnforce éultural or langusge aspécts thag\are taught in
the lnnguage class. Foreign language activities can be supplemented with

disCussions ¢f.various cultures. writing to pen pals in anoter c0untry, taking
field trips to' museums ,or Cultural centers, or obtainlag speakers Erom the com-

munity.: Ic {9 important for the students to sense thelr teacher's 1nceréht and

suppqgé of thelr foreign language study.

A




vI. CONCLUSIONS . .

' Our investigations during the .year have rovenlod groat enthusiasm for truly
innovative and meoningful elementary foreign language programs. The survey hué
' provided i.,L with up~to-date information about the extent of clementary foreign
language dctivity in eight states. The site visita.haue giuen us added insight
II - into specific programs, and we have provided succinct descriptions of some the
innovative programs in the U.S. As a result of Ouroinitial and ' final advisory
group meetlngs, we were able to provide an opportunity for those working in ele~

mentary school 1anguage instruction to meet, shore ideos, and point new direc~ }

.tions for early language instruction. Finally, we have gathered recent a
bibliographic information on 'research questions, curricula, and program descrip- -
' tions and evaluation. We were able to accomplish our objectives, and as an

added benefit, we encountered enthusiasm and encouragement for continued work in
‘the area. ' S ‘ : ] )

As the yeat peared its end, we realized that we had barely begun to see the
richness,-diversity, and tenacity asaociated with the implementation of;early
language programs in the United States. Most of all, our investigations have *
shown the paucity of information available to the public on earlp language .
instruction. To whom can interested educators or parents turn for information

on steps to take.to implement a program, or to'find out what the crucial issues

are? It is hoped that our research next yeart will help £111 that void. Nur
- final product at the end of our next study will be a practical booklet intended .

-for parents, teachers, and administrators, addressing the theme “"how to start

and elementary foreign ]ﬁnguage program."” " The booklet will conceivably empha-

size the various options ‘and the strenéths and-weaknesses of each, discussing

realistic parental and community expectations, and preseoting factors critical

" for program success. ) '

-
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“Let's get back w b.:lsu:s It's 4 popular notion in school systems
ross the countev. Untortunately for those of us who know beter. it's
ne thac frequently spells doom to foreign iangusgc in the elementary
school IFLES). The face is. foreign tanguage 1s rarely considered one of
he basics. Peaking in populacity in the 1960s. FLES has [ost ground

dssé Burisio

The Center for Applied Linguistics undcrtook.m ptoject in Ocrober
980 chat incdluded a susvey of FLES activicy. in aight states. The pri-
ary goals of che pjorect were ewo.-First. the Center wanted above all
© ascercan the level of FLES zetivity in che eight states and by excen-
siop nationwide. Second, it waneed 10 trace the development of these
tograms and determine what teaching mechods were currently being
d. - ‘“
The survev wene to five percent of all public and privare’slementary
schools in Californta. Nlinois. Massachuserts, Marvland, New York.
hio. Pennsvlvamia. and Wisconun, a total of 1.237 schoals. The
tincipals in each school were asked one gueston. ““Are forgign
guage(s) currently being raughe in vour elementary schooi?™™ If the
answer was ves, they wete then to indicare whu:h languages wete be-
g raught.

A tesponse race of 33.G pewcent (453 schools) was achieved. Of that
umbet, 83 schools of 18 percent teported that they do teach foreign
language. Fiftv-cwo petcent of the schools indicated they have never
ughe foreign language. while 2% percent said they taught o in the
t. but do not turrenttv. Approximately five percent of the respon-
ents reported they are currently considering sta.rting foreign lan-
guage classes.

Accotding to survev results. the language most often taughe is
panish (48 schools). followed by French (34 schools). German (7
hoois). and Lacin (6 schools). Five other languages are taught at one
school cach. While the zesults cannot nccas:mly be gcncrah:cd from
¢ sample group to the entire Unired States, they can be used to csu
ate che foreign language activity in chese ¢ighs staces.

The resulss [eft projsst coordinatots with mixed teactions. For the
first ume. some fiern data chat provided insight into the extent of
reign language reaching activi the eleméntary level had been
cumuilated. However. 2% percent of the schools responding had
pped foreign ltatguage from their curricula. and dhat was puz-
zling. To gain further insight into what type of innovative programs
rein opcrmon a number of on-site visits were made. Four ovpes of
puve' pmgnm_s including language immersion. magnet

Is\foreign language expetience (FLEX). and traditional FLES.

ed . The goals of chese programs differ across the counttv as
o theif teaching methods; even the amount of time spent per day
ing the foreign fanguage varies.
Immersion, The first an-site visit was 2 language immersion school.
Language imgperdion is the most intensive elementary language pro-
and one that-consistently sets the highest goal. funcrional
uency. The fascinaring characteristic of this appfoach is thar scedens
study almost all their subjeces in che foreign language. starding in
kindergarten. This approach has caught on in Uuh. Califetnia.
aryland, Ohie. Louisiana, and Massachuseres where American thil.
en speak Spanish or French widh their classmares.and reacher. and
study theit courses in the second language.

Q

ithin-the last decade. leading many pessimists 10 believe FLES is -

. FOREIGN LANGUAGE IN THE ELEMENTARY SCHOOL: A STATUS REPORT

Nancy C. Ahodes. Center.for Applied Lingw:,tlcs - .

‘In a Cincinnati school, scudenes were pracucing for 2 cry-wide
spelling bee in Spanish. [n a Havward, California, class, srudents did
their research on African counrries in Spanish. And in Silvet Spring,

‘Marvland. immersion students greered cheit printipal with a hand-

shake, a pratuce w arculwurare them o the French ways,

Mag ner. The secund type of school $isited was the linguage magner
schaol, These schools. lacated in ail secuons of the city. emphasize
special subject areas and are ot restticted o children who reside in
the neighbarhood <«chool bounduty. Magner maodels emerged as a
tesult of desegregarion effores. In che mid 1970s. these schools
developed turticula designed to appeal te’individualized intetests,

" Parents could then riece o send their children to a school with em-

phasis on fine arts. achletics. individualized instructon, or foteign
languages. Foreign language classes in magnet schools range from one
hour a day w partial immersion, where half che cutticulum ezch dav is
taught in che second language. Magners have been successful in a”
number  of cittes, including Chitago, Milwaukee, Cincinnaci. St
Louts. Pirtsburgh. and San Diego. -

FLEX. Foreign lanjuage expeniente (FLEX) programs. a dhird in-
novative apptoach. also show prpmlsc for che 1980s. The FLEX ap-

. proach .i quite diffzrent from immersion and magner schools in that

its goals are not as ambitious. With programs in |ndiana. Kansas. and
Maryland. FLEX atms to intoduce children wo foreign sounds. words.
and phrases, as well a5 to accompanying culrural aspects. The ad-
vantage of this approach is thac cthe course can' be taught by a
classroom teac het who has no' proﬁmcncv in the forcign language. The
teachers atend a ewd.day training program. receive self-explanaroey
maccrials and tapes. and then lcarn che Iangu'tgc .dong with the
students. The program currently is being rested in geveral cities in [n-
diana and is alread ¥ showang much ptomise in a school in Evansville.
While some consider teachers unwilling to learn 1 language along .
weth their students. Stockwell elementary 'school administrazors in
southern Indiana found overwhelming enthusiasm for the program.
Theze. reachers not involved in che pilot study wanted o be included.
FLES. The fourth type of program visited was the taditional FLES
model, where foreign language’ is taught before. duning. of Yfrer
school for a specific number of hours pet week. Today's innova vc
FLES classes emphasize oral language more than they used to. Th
also use inweresting textbooks. like Vive /e Frangus {Addison-W estey,
1978) with amusing cartoons and realdlife situation tapes that the sou-
dents seem to love. The long-standing exemplary FLES program in
Lexingron. Massachuseus uses that series along with supplementary
exeruases that include an enjoyable wav of learning verb wenses by
thythm. .
See FLES—page &

The Butletin is sent free of charge to domestic subscribers to
the TESOL- Quarfen‘y Foretgn Language Annais, and the Lin-
guistic Reportér. as weilzf‘#o\?ll tibraries that receive the
ERIC mucrofiche collection. indikidual issues will be sent on
- reGuest. Write t User Services. ERIC ClearinghQuse on Lan. |

guages and Linguistics. Cepter for ADDhed Linguistics. 3520
Prospect, Street. N.W.. Washington. 0.C. 20007. (202/298-
9292)
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Whale results of the survey seem to indicace thae cheee 15 only a par-

ttal commitment to foreigu language study at the elementary school

. level in these eaght states (2 total of 18 percent), on-site visits were ens

cauraging. Foreign language programs thar do exlst are successiul and

' have a promising plice in che future. The enchusiasm gf the parents.

‘studenrs. and administeators for these programs is overwhelming.

Jn manv schools. thete are long waiting lises o ger into immersion
classes.

Language 1nscruction in the 19805 differs from thae of che past
dedade (n that programs today emphasize spedific goals of proficiency.
Also, today mote programys ate wotking toward the advanced goal of
tunctional fuency, The wend in many schools is o move away from

. the neruntensive language classes and toward the intensive apptoach
where students are constancly exposed to che language. -
Nonimmersion (nonintensive) language classes, however, are suc-
eessful and will also play 2 promising rofe in the fucure. As long as the
goals are clear, the programs will concinue to prove successhul. FLEX's
goals of exposure to the basjc concepts of language and culture are
¢lear, and FLEX is successful, One of the pitfalls of FLES programs of
the past, however, was that their goals wete not made clear. Parents
wete led to believe their children would become fluenr in the
language after only three years of classes two cimes 2 week (a feat very
few could accomplish). .
The uend toward tecagnizing program goals should help alleviate
some of the fluency-expectation problems that plagued us in thé past
when goals were not spelled out. if your child 15 in 2 FLEX ptogram,

culture. If vour child is 1n 2 FLES program. you would know s/he
would be intoduced to the basics of the language. wich emphasis on
oral language. depending on the program. With cthe immersion ap-

study most of the subjeces in the foreign Janguage, and to be able to
g'ct along speaking thac language abtoad. Once the goals of the pro-
gram are understood, increased satisfaction and less ceiticism will tike-
ly result. In other wotds.,vou wou't be surpnised if your child in FLES,
oesn't become fluent afyer two vears of study.
Those who cried doudiand dear, 'FLES IS DEAD"’ should rake
. another look at what is go
- pleasantly surprised. Immetsuon. language magners, FLEX, and FLES
programs are setung 2 new wave for che future, and schools currently
withourt foreign fanguage will inevitably see the impartance of these
tnnhovative programs. The cost of most innovative programs is mini-

_you would expect him/her to get an exposure to the language and -

proach. vou would expece vout child to become fungtionally fluent. to.

on in elementary schools. They will be

. L APPENDIX A papge 2
mal. immersion and some magnet programs hite classroom teachers
who ake bilingual. so there is no extra ¢dst 1o the school for a language
specialist. Alio, FLEY, programs use the regular classroom teacher, so
budget problems are fior-an obseacle, '

As well as providing the skill to communicate in another language,
leatning 4 forcign language enriches a chill's life cognigively, socially,.
and personally. It is an integrdl pare of every child’s education fo learn
about culture and language. Our elementary schools should include -
foreign language as one of the basics. After ali, we know thae childeen
Jearn languages more easily than aduits, so why not cake advantage of |
that abiliey? ’

-~ .-

R

For 4 list of immersion and parnial vmmersion language programe in

U. S, elementary wchoolt or for more informanion on the FLES progecs,
please contact Nancy Rhoder ai the Center for Applied Linguisircs,
3320 Prospect St.. NW., Washington, D.C. 20007. We sre collect-
ing information about elementary language programs Jeross ihe
country, 5o any information sbout ELES activity sn your community
would be apprecrated.

SOME RECENT FLES MATERIALS IN ERIC*
ED 198 738 Bartos, Marilyn and others. Language ynd Man! An Ex.
ploratory Progrem for Grade Six. 1972, 121p. :
ED 191 279 A Resource Kis of Foretgn Language Immernon Materrals
from the Mihwawkee Public Schools. 1980. 100p.

ED 191 257 Mever. Gerteud E. A German Languoge Continuum: -
Kindergarten 1hrough Grade 5. 1978, 30p. .

ED 191 256 Gradisnik. Anthonv and Helens Anderson. Ma/ds-
Linguage School: A Teacher's Gurde, 1978. 31p. )

ED 83 463 Beatie, Bruce A. Ethmic Herrtage and Language Schools
tn Greater Cleveland: A Directory. 1979, 138p.

ED 176 551 Elementary French Resource Book. 1976, 80p.

ED 175 550 Elementary French Program Guider. 1976, 41p.

‘Documents identified by an ED number may be read on microfiche
at an ERIC lbrary collection or ordered from :he ERIC Document
Reproduction Service, P.O. Box 190, Arfingron, Virginia 22210.
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differtnt approach from immersion. the Chicago school

system provides a voluntary program option for desegre-
gation through ‘magnct. schools.’ teachidy French, Span-
tsh. Italian. Japanese, Greek, and Polish, Edwin Cudecki
stressed that the language emphasis schools' arc not’ for
the elite:
disabled and cducable mentally handicapped. The stu.

dents have an average of one-half hour of language in- ‘

struction daily. and "intcrfacing of the curnculum’ is en-
couraged with students helping one another and tcachers

helping other teachers. The Chicago Language Acadc:’

ali children participate. including learning

mies. as they are called, share short daily exposuré to the *

foreign language with traditional FLES programs. of ~

which three were represented at the confercnce

Joan Kennedy of Woodbridge. Connecticul. described
the program for grades 3-6 at Beecher Elementary School,
where French is taught three periods a week for 30 min-
utes each period. Emphasm is on oral communication.
with reading and writing in French introduced in grades 5
and 6. A similar program exists in Lexington, Massachu-
setts, where Evelvn Brega is foreigh {anguage coordinator.
The program is based on the assumption that all children
can learn a foreign language. and although the program is

voluntary, 92% of their studcnts participate. Brega at- *

tributes the durability of thg 20-year-old program to the
‘serious attention given to coordination between the ‘ele-
mentary language program and the junior high program

_into which the elementary schools feed. The FLES pro-

gram in Fairfax County, Vlrglma, is different from the
Woodbndge and Lexington programs in that it is extracur-

ricular. Connie Dillman explained that it is sponsored by
the County Division of Aduit Seryices and the classes.

meet before or after school. usually two times a week. for
45 minutes or once a week for an hour. The teachers are
given resource materials and a program of studizs and
have a great deal of flexlblllty in designing_ th.e1r lesson
‘plans. - . :

The conference participants represenfed an 'exlrernely
diverse array of approaches to elementary school lan:
guage instruction. Consensus was reached with relative
ease, however. on what information should be gathered
by project staff to help those<considering establishme%;eof
an elementary school language program make thei
choice, Of primary consideration is an enumeration of the
various kinds of models that currently exist for foreign
language instruction. Conferees agreed that such a listing
should incorporate or even be preceded by a discussion of
the outcomes that may be expected from each kind of ele-
mentary school language instructional program. For
instance. what sort of language.competence could one rea-
sonably expect from a child of average language ability
after one year of FLES instruction in Spanish? How would
the language performance of the FLES child differ from
that of a similar child after a year in an immersion program?
« Conferees agreed that a need exists for a list of consuit-

ants in the area of elementary school language instruc- -

tion. This list would include both these present at the con-

" ference and other individuals around the country and in

Canada who have fairly extensive experience with ele-
rnentary school foreign language instruction. from FLES
to immersion.

It .was generally agreed that the C,".L..*pro;ect should
_ Bather cornplele information about the pitfalls of estab-
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lishing various kinds of clementary school foreign lan-
guage projects so that individuals wlho arc considering
such programs will be able to avoid making the mistakes
that have plagucd elementary language instruction for
many years. Perhaps the most difficult problem i$ that.of
finding qualified teachers; it is rare to find an individual
who is both a qualified elementary school teacher and hag
excellent language skills in two languagces. Except in a .
smaljl number of areas in the country, institutions of °
higher education are not preparing teachers for elemen-
tary school foreign language instruction. (Likely éxcep-
tions to this are Louisiana, Texas, and Callfornia.]
Another, problem is that sometimes an ermnenter quali-,
fied teacher is impeded from conducting & program be-
cause of teacher certification problcms.

The group tpcognized a need for three different kinds of
materials of instruction. The first type comprises text ma-
tenals both printed and audiovisual, which are intended
for use in language classrooms. Such materials may take
the form of basic texts or supplementar, materials, al- ~
though most group -members thought that elementary
school foreign language teachers tend to devise their own
curriculum. using-materials from various sources, thus.
making a basic textbook of less utility. The second need is
for authentic materials from the target culture: realia of
all kinds, particularly packaging for merchandise. Finally,
there is a need for matérials of instruction used in the
target cultures of the languages studied and written in
those languages. For most public school situations, how-
ever, much of this curriculum from abroad must be modi-
fied by those responsible for instruction in American
el‘ementary school language programs, since these foreign
materials frequently embody political or social points of
view that are unacceptable in Amesican public education
toclay. In other elementary school settings; particularly

_those in private education. such rmaterials may be used
without adaptation.

Because any élenientary school foreugn language pro-
gram does a considerable amount of materials-writing to -
‘adapt existing'materials to the local situation, it would be
helpful for those considering 1mplemeht1ng elementary
programs. be they FLES programs or immersion ones, to
have examples of such local curriculum writing and adap-
tation availabie frofn one soutse. One of the project objec-
tives is to gather such materials and process them into the
ERICsystem 50 that they will be available to the profession.

The problem of articulation {ensuring that students who

- have bad an elementary school language exper;;l@are

able to purstie more advanced Work in juntor-higli school -
or middle scheol) continues to be a vexing one for both
FLES programs and elementary school immersion pro-
grams. Sometimes--and this is a sad irony--apathy or
even opposition characterizes the response of foreign lan-
guage-teachers at more advanced levels of instruction.
The problem of where both FLES and elemelg;ry school
foreign language immersion fit into the foreign language
teaching program in general is one that needs consider-/
able attention. In fact. 3 number of conferees believe that
elementary school language instruction lacks legitimacy
in the eyes of a large segment of the foreign language .
teaching profession and is therefore not stpported ade-
guately by the foreign language teaching profession’'s

—~CONTINUED p. 6~
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~SUMMER, from | p 3—
’ Mgonqui:m, and Iroquolan Teacher Training

This summer program in two sections for teachers of
Cree, Delaware, Ojibwe and of Cayuga, Mohawk, and
Oneida continues the instructor courses conducted by the
Canadian artment of Indian and Northern Affairs.
The figst part of the program, for syllabic literacy and
bilinglal teachers, will be 15 June to 3 July; the section for
second language teachers will be 13 July to 31 July: They
are offered by Lakehead University's IOntano Fa of
Edncation. Fgr details, write Mary Mitchell, D

g;a iLake ead Univ.; Thundcr Bay. Ontan P?B SEI

Intensive Japanese at the University of lllinois at
Chicago Clrcle

e

An eight-week summer intensive course in beginning jap- .

a ese will be offered from 22 June to 14 August, 1981, For
undergraduate credjt hours the fee will be $229.00
{resndent}, $547.00 {nonresident}. Write for further infor-
mation to Professor Thomas Rohlich, who will be the in-
structor for’ the course, Depart. of Linguistics, Univ.
Illimois at Chiéago Circle, Box 4348 Chicago, IL 60680.

*
Intensive lnst;’uqtion in Haitian Creole

In 'J:onjunction with the Summer Institute for Haitian
Creole Bilingual Teachers, Indiana University will be
’ offen.ng intensive instruction in Haitian Creocle during the
Second. Summer Session of 1981. Two levels will be of-

fered: 319, Beginning Haitian Crecle (]une 18-27) will

be taught during a 10-day intensive session featuring total
immersion type instruction with four hours daily of class-
room instruction and additional self-instructional work in

- the language laboratory; L1320, Intermediate Haitian
Creole (June 28 to July 24) will include two hours daily of
classroom instruction, work in the language lab, and op-

- portunities to practice Haitian Creole with a large number
of native speakers. For information concerning registra-
tion procedures and fees contact: Crecle Institute, Indiana

" University, Ballantine 602, Bloomington, Indiana 47405.
Telephone {812)'337.0097.

Hungarian Studies
" From 15 June tp 25 July an intensive six-week Hungarian

_‘Studles program will be held in Ada, Ohio. Besides lan-

guage instruction in Hungarian grammar, composition,
and conversation. there will be courses dealing with the
history, politics, culture, and society of East Central
Europe. A special feature of the program will be the

1 .. . =CONTINUED p. 16— ‘.

. . —ELEMENTARY, from p. 2— B
regional and national associations.

A second contarence Is scheduled for August 1981 and
will include- representatives from innovative projects
studied, other foreign language professlonals. adminis-
trators, and parents.

The project Ad\nsory Group will continue to provide in-
fo consultation over the durition of the project and
will convene within a month of the project's end. to con-
s:der a draft final report. CAL project staff are G. Richard
cku and Nancy C. Rhodes.-

sl

" more than two linguistics courses. Unfortunat

- propo

1
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Language in Guatemal:

| ’
L]

{The author is an amhropologlsl teaching at Universidad de San Carlos,
Guatemala.] - .

.
ngu:stlc work in Guatemala has beeri almost entirely i in -
the hands of foreigners, most of them Americans. To my

- knowledge, there are no_more than four Guatemalan na-

tionals who are linguists; only two actually reside in
Guatemala as of December 1980, and only one is a native
speaker of an Indian language. No Guatemalan unwersnty
offers a major in linguistics, and no other major includes
, there
are few signs that point to this suuauon changmg in the

" near future. -

-

- -

Lang‘uages and Literacy

Guatemala is one of that handful of Latin American na-
tions {along with Paraguay. Bolivia; Peru, Ecuador, and
Mexico} in which indigenous groups speaking native
American Indian languages continue to form a sizeable
i6n of the population. Approximately half the

countfy’'s six million people speak one of 20 separate

. Mayap languages, which, according to one source, are

further fragmented into some 70 dialects (T. Kaufman;
Proyecto- de affaberos Guatemala Editorial Pineda
Ibarra, 1976) _

Major Mayan languages -of oA
Guatemala {1964 census) s
Language No. of Speakers
Quiche 520,000 -
(14 dialects. 66 towns) .
Mam 321,000
(15 dialects. 53 towns) - .
Cakchiquel 271,000 .
{12 dialects. 48 towns)
Kekchi 209,000
" Pocomchi : . 61,000
" Ixil . . 46,000
Kanjobal’ 43,000
Tzutujil 42.000
Pocomam 42,000
Chorti 32,000
Jacaltec ~ 27,000
Chuyj ) . 21,000
Acatec 18,000
Aguacatec 13,000

. Guatemala exhibits a high incidence of monolmguallsm

in the Indlan languages, especially in certain areas of the
62 - THE LINGUISTIC REPORTER APRIL 103x
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i INITIAL MEETING Q¥ PROJECT ADVISORY GROUP
The meeting of the advisory group in November 1980 had a dbal purpose: ' (1) to
‘obtain guidance from a broad spectrum of elementary school- language prac-

titioners at'tne beginning of the project; and (2) to give répresentatives froaw

the field an opportunity to meet and exchange views (list of participants and
"agenda also in appendix). The participdnta representing 10 scliools or school
" districts teaching foreign language at the eclementary level, have language
; programs ranging from the traditionnl Foreign Language in the Elementary ‘School
program (FLES), in which the language 1s -taught f?r a short period daily for up
to 5 days a week, to total lmmersion, where all the 'subject matter is taught
through the foreign language. Six partieipanta repreaented some type of immer-

slon program, three represented FLES programs and one represented six-language-
option magnet schools. - ’ _

Consensus was attained with relative ease on what information should be gathered

by prdject staff In order to assist "ghose consldering the introduction of an

- elementary school language program. 0f primary importance was @ clear.descrip-
tion of the varlous models which currently exist for 'foreign language
instruction. The conferees agreed, however, that incorporated into such a
liscing, 6: perhaps even pnreceding lt should be a discussion of the learnlng
cutcomes which may Pg-expected from each kind of elementary school program. For
instance,'what sort of .language competence would it be reasonable tglexpect from
a child of average language ability after one year of FLES instruction in
Apanish?* How would the language performance of the FLES child differ from ‘that N
of a aimilar child after a year in an immersion program?

. The cdnferees agreed that a-need exists for a'list-of consultants in the area of )
elementary school language Instruction. This list would include those present o
.at the conference as well as other individuals in the U.S. anq Canada who have
‘extensive experience with elementary school foreign language instruction, from

FLES to immersion. At this time there is a list of immersion and partial immer-

~

sion programs (see appendix) though it does not yet include all FLES programs.

-
‘1t was agreed’that the CAL nréject should gather complete Information about the
. pitfalls of eétdblishing various kinds of eiementary school foreign language

- ,'hprograma 8¢ that indlviduais‘who are considering such programs will be able to

»~
-

3
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avoid'making mistakes in,pfbgraﬁ design, public rglatibna, and other areas that ' i

have plagued elémentary language instruction for many Years. . .
. Lo : 4 .

- L

. _Perhaﬁs the most difficult .problem is that of finding Qualified teachers. Tt 1s

' rare to find- an individual gho is akﬁuﬁlified elementﬁry school teacher, and ﬁéa* v
at the same time excellent language skills in two languages. Except in a small

- humber’of areas In the country, higher education inatltﬁtiona are not preparing
teachers for elementary school fore*gn langque instruction. (ﬁotablc excep-—
tions: are Louisiana, Texas, and California, and Minnesota.) 1In addition to the
problem of” scarc}ty of tquhers, somet;meslan eminently anlified teacher is

.. . lmpeded from conducting a program bébause of teacher certification problems.

Il -

The  group rec&gnized a need for three different kinds of instructional materials.
The’firqt type comprises text materials, both prinﬁed'qnd_audicvisuai, intended

I

for use in language classrooms. Such materials may  take the form of basic texté
" or oﬁjsupplementary.materidls, although it was the feeling of most group members;.
. that elementary schoo} f&reign 1anguagé tedchers tend to devise their own
curri\ulum;‘usihg materials from various dources,«fhuS'making a basic textbook
of legs natility. The segond need 1is forlauthentic reallé'from tne target
culture. Finally, there 1s a need for instructional materials used by students
who an native speakers of the-target languages. For most public school
situat?gns, however, muéh of this curriculum from 2broad must be modified by
those kesponsible for instruction in American elementary sch001 lan Juage
= programs, since these foreign materials ‘frequently ‘embody political‘or soclal
polnts of view which are unacceptable in American public educatiqn today. In.
other e&ementaty school settings, pérticularly those in pflvate education, such

materials may be implemented without adaptation.

El
1

Sinecany\elementary'school f?reign 1anguége program does a considerable amount
of materials-writing to adapt what has already been done to the local situation,
it would bL helpful to those considering implementing-elementary programs,

eitcher FLES or immersion ﬁrograms, to ﬁave exampleg of such local curri;ulum » 't. \
writing anQ\adapFation avallable from one source. One of the project objectiv?s
should be to\gather such materials and to process them into the FR;C.system $0

that they wiﬁl be available to the profession.
. _ T RN oo L : . -
L - ' '\ D - 6;4 ' o ~
: y ) * . . . - . N *
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4

The problem of ‘articulation (assuring that atudcnta who have had an elementary
qchool language experience are able to pursue morae advanced work in junior high
school and beyond) continues te be a vexing one for both FLES programs and ele-
mentary. achool immerslon programs. Oftentimea, apathy or even oppoaition
charactarizés the reeponse of foreign language teachers at more.advanced levels
oE instruction. The problem of where both FLES and elementary school foreign
language immersion Eit into the foreign language teaching program in general is
one which needs considerable focused attention, In fact, a number of conferees
"were of the opinion that elementary school language inatruction 13 lacking af
sense of legitimacy in.the eyes.of the large segment of the foreign language

teaching profession, and is therefore not supported adequately by the

prqfession 8 regional and national assoclations,

The project adviq\r y group agreed to continue to provide inforle consulation

over the duration of the project, and arranged to convene again in August to
review the diraft final report.

4
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FINAL MEETING OF PROJECT ADVISORY GROUP ' -

At the final weeting in August, the advisory grenplaet ocut to accomplish three
basic objectives: (1) to review and'bvaluate-the draft report, and to reach a

. qonsenauﬂ on concluaiona and recommendationa .o be drawn from the report; (2) to
.. continue the exchange of information between participants concerning their own

programs; and (3) to consider desirable future activities in areas related to- %
the general goals of the project. - B - ' '

The thirteen participants, ten of whom had attended the initial éeeting in ‘
~ November (see 1list in appendix), represented a wide range of elementary foreign
language programs ‘in the U.S. The programs range from the traditional foreign
language in the elncentérstchool program (FLES) to total immersion. The advi-
sor§ group was couprised of foreign 1anguage.administrators and teéachers. Also .
participating were a vielting scholar from huatralia researching foreign

" language eyaluation; and a representative from the Geraldine R. Dodge ) - L

" .Foundation.

L

One apparent need that arose inﬁthe course difthe tyo-day'&isehssions was for a
" common and‘consistent terminology to describ¥ the various types of early
language learning programs that vary .from simple introductory exposure on a very-
limited basis-(e. é’ FLEX cla%ses) to complete immersion programs extending over
several years. The group’ suggested ‘that the total scope of ear}y ianguage
learning activities could best be represerrted by the -following categories.
1. FLEX (basic exposure to language and :gulture) -~ N
2. FLES (classes whose maln Eocus_is teaching the forelgn language)
a. during school " o - -
b. before or after school -

c. ethnic schools ‘

3. Ymmersion {classes and other activities that are carried out in-ﬁ)
the foreign language but which are almed at conveying other sub-,
Ject amatter, for example, soclal studies)

a. partial, immersion. (a portion of the classes are taught
g through the foreign language)

—_ L4

b. total 1mmersion (all the classes are taught through the - .

-

foreign language, except English language arts)

66, - ST
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. The types of. programs ligted above can also be placed on a conblnuum, using the
‘following categories: 1) amount of time apent on subjecr coatent and on lnnguage
(time on tnsk), 2) goals and objectives, and 3) pupll characteristics. Factors
" common to all programs includa. (1) community foreign language resources; (2) .
echool district orggnization, slze,. and resources; and (3) evaluation _ .

'procedures.

An integral aspect of the’meeting was a diseussiou of tonclnaions and recommen—
_.dationslforhfuture study‘of elenentary school foreign language prograps.l
?reliminary gite vlsit_observations were used as .a basls for the discussion, and k)
the advisory group made suggestions for the recommendations. Adding to the
' draft observations, the particlpants reachedla consensus- for Eecommendatlons-in , .
. nine major areas: (1) definition of goals, (2) articulation, (3) language .
assessment, 4) supplemental activities, (5) community support, (6), materials,

A7) teachers, (8) resource personnel, and (9) program administration.

Another aspect of the meeting dealt with recommendatiéns for future work needed .
in the field of elementary schobl foreign languagé instruction. It was agreed
that a booklet written for parents and teachers answering often—asked questions
about foreign language programs 1s the most needed item in the field. Questions
were' suggested that should be answered in such a booklet. These questions ‘not” »
rank ordered, are ones that the advisory group LOﬂSidetEd important to answer

before starting a new elementary school program. It_is hoped that such a i
booklet will be produced in 1981~-82 as part of the sécond year of activities for «

the project. Important questions or topics to be_addressed include:

1. why 1s foreign language important?
2. Which forelgn languages should be taught? : .
3. Is foreign language for everybody? _ o
4. How much time should be spent in class? (Where does the time come from?
Discuss scheduling ) _ _ ’
5. What 1s the effect of foreign 1anguage study on achievement (in English and )

. in other subiec: matters)?

6. What happens after grade’ 67 (articulation)

EY]

Xfansportation -- How do childred get to school? (Magnet schools Suggest

that the school should be.responsible for getting children to and from school.)

. ] ﬂ
. .

oy -
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g How are extrucurriculur activitiea plannod for childmn who must be Uusacd?
9. Public relationo of school and role of parent groubs. : T
10. How to cope with growth of the school (one now immersion clasa cach year?) ‘
. 11, Community 1nformation exchange (twonﬁay communication‘with community and *schicol)
. '12. What are the expected outcomes,of the program? (very important aspect)
- '13. How do.we show these outcomes?
14, Glosaary of terms (definc immersion, portial immersion, ?tES, FLEX, etc.)

4 15. Suggest questions for‘parents"to ask adminiatrators.

. »

The que<tion of assessment instruments and procedures for their use in early
'language 1nstruction was discussed to some extent near the close of the meeting.
It was agreed that tests capable of-showing tangible language achlevement on the
part of the students would be very important from a number of‘perepectives,

including individual student assessment, review and monitoring  of local

. programs, and generallpublic information about the outcomes o?/tnrg-iEEtruction.' a
It was noted that tests of thia type could serve’a useful articulation roie be~ |
twe¢n elementary and secondary school courses, since elementary achievement test

'resa}ts could also be used for secondary placement purposes. Project staff will

- continue’ to explore the assessment question in'the ¢ourse of second-year activities.
- The project .advisory group has serveh a'very worthwhile. function to the project.
They have directed us to focus on the crucial aspects of elementary school

foreign language ingtruction, and have given us the educators view" of .
v

-

lzyguage instruct{on. The participants have agreed to- continue seoving as our .
visory body for the coming year, and the project staff plan to keep in closge

.communication with them concernjng activities taking place over this perlod.
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FLES CONFERENCE ACENDA
W 20 November 1980 .
ACTFL Convgntion
SHERATON BOSTON
Beacon Room "C" ° \

2:00 a.m.  Welcoming Remarks, Intreduction éf Conference Participants,
) and Finalizaction of Agenda -~ G. Richard Tucker :

9:30 a.m.- Introductory rumﬁrks on purpose of project - Peter A, Eddy
(Summary of project provided with letter of invitation)

9:45-10145 Short descriptions (5-minutes) of the 10.participant's
-programs. Discusgsion. '

10:45-11:00 BREAK

11:00-12:00 Continuation of program descriptions

Decide focus and format of afternoon dlstussions, some . \\
' possible options: -

&

a) Small group discussions divided by program type
* (FLES, Immersicn, and other innovative prbgrams)

b} Small group/&iscusgions of different tepics

¢) Large~-group discussion focusing on particular
problems i

- d) Continuation of earlier discussion

e) Other .

12:00-1:30 LUNig

————

1:30-2:79 - Discussion {as decided above)

TN

3:36-3:45. BREAK

3:45-5:100 Open discussion of what participants want FLES project to
emphasize, rmderated by GRT, PAE, and NCR

1) What needs tn.be done to make it easier for other
elementary scihools -to stdrt i{-“reign language programs
‘ +2) Whact information should be compiled teo assist those
starc1ng new programs : .
- 3) Leads about places.we should contact about new programs
4) Advice on the states we're selecting for our survey: .
5) Other [ -

3

T
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- DRAFT
FIL.ES Conference Agenda
Center for Applied Linguistics
Washington, D.C.
Auguast 20, 2%, 198%

" Thuraday, August 20, 1981

"9400 ~ 9330 Woelcoming remarks, introd&ﬁtion of conference par-
ticipants, finalization of purpose of meeting and agenda
G. Richard Tucker and John Clark !
{Details about lunch, dinner. etc.) "

Introductory remarks on accomplishements of project to-
date~-Nancy Rhodes

3

- Short descriptions and updates of & participants'
" programs: ‘Mimi Met, Hal Wingard, Connie Dillman, Evelyn
Brega, Kerry Fairbairh, Helena Anderson |

BREAK /

* !
Comments and suggeéﬁions on our recommendations in the
£inal report :

LUNCH at CAL ‘
Tour of CAL {Steve Blackburn)

Continued discussion
BRERK
Suggestions for future study of articulation problems

Reservation at a Georgetown resfaprant

i
AR

Friday, August 2%, 19281,

9:00 - 11:00 . Description and updatés of & programs: Ed Cudecki,
Joan Kennedy, Gabriel Jacobs, Virginia Gramer,
Maurice Gendron, Dorothy Goodman .

$1:00 - $1:15 "BRERK

14215 = 1:00 . Suggestions for carrying out next year's projeét and
discussion of possible development actlivities
Concluding remarks

R




APPENDIX F

ANVITED FLES CONFERENCE PARTICIPANIS
Center for Applicd Linguiatics
Washington, D.C.

Augquagt 20-21, 19381

PROJECT COORDINATORS

G. Pichard Tucker, Diractor

" Center for Applied Linguistics
3520 Prospect St., NW
Washington, DC 20007

(202) 298=-9292

John L. D. Clark, Divislon Director
Forelgn Language Educatlion
Center for Applied Lingulstics
3520 Prospect St., NW
washington, DC 20067
(202} 298=-9292
T
Nancy Rhodes, FLES Project Coordlnator
_Center for Applied Linguistics
3520 Prospect St., NW
Washington, pg 20007
{202) 298-~9292

Helena Anderson

Forelgn Landiage Curricu_um Specialist
Milwaukee DPubllc Schools

P.O. Drawer 10K

Milwavkee, WI S3201

(414) 475-8305°

Evelyn Brega

Coordinator of Forelgn Languages
Lexington Public Schools

251 waltnam St.

,Lexington, MA 02173

+{617) 862~7500

Edwiln Cudecki, Director
Bureau”of Foreign Languages
Chicago, Board of Education
228 N. LaSalle St., Room BS2
Chicago., IL 60601 *
(312) €41-4048 '

wWilliam M. Derrick
Development Offlce
Mcunt Assumption
Plattsburgh, WY . 12901
(518) S61-8665

_Connie L1llman, Elewﬂntary Foreign
Language Area Coordinator

Palrfax County Public Schools

5223 Granthan St.

Springfieid, VA 27151

{733) 978-55.13

L™

Puter A, Eddy

(Former FLES Project Director)
2315 N. Roomevelt St,
Arlington, VA 22205

Kerry Falrbairn

Viaiting Scholar/hubtralia

Research on (Forelgn Language)
Evaluation Program

CXRCE

¢/0 Bob StalRe

270 Education Building

Urbana, IL 61801

R -

Maurice C. Gendron

Department of Foreign Languages

Callfornia State University

Fresno, ChA 93740

Dorothy Goodman, Director
Washingtcn International Schcol
3100 Macomb St. MW
Washington, -DC 20008

(202) 244=-0939

Virginla Gramer

Forelgn Language Coordinator
Hinsdale Elementary Schools
58 Sheffield Lane

Oax Brook, TL. 60521

CGabriel Jacobs, Principal

, Four Corners Elementary School

325 University Boulevard west
Sllver Spring, MO 20901
(301} 593~1125

Joan Kennedy, FLES Teacher
Woodridge Public Schools
Beecher Rd.

" woodPldge, CT 06525

{203) 3g7-6631

" Myriam Met, Bllingual Program

Coordinator
Cincinnatl Public Schocls
230 East Sth S.t.n

"Clncilnnati, OH 45202

(513) 369-4937

Harold B. Wiﬁgard
Curziculum Specialist
Foreign Language  Educition

» San Diego City 3chools

4100 Normal St.
San Diego, CA 92103 °
(714) 293-8440°
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December 16, 1980

§

C. Edward Scebold . '3
Executive Direetor, ACTFL

-2 Park Ave., Suitc 1814

New York, NY 10016

Dear Ed:

We arc writing on behalf of the group of elcmentary school forcign
language professionals which met on Thursday 20 November and Friday
21 November in the Sheraton Boston Hotel to serve in an advisory
capacity to a CAL projecet YElementary School Foreign Language
Instruction in tue United States: Innovations fer rhe 1980's."
First of all we wish to express our thanks to ACTFI. for arranging
to accormmodate our meeting on Thursday in one of the designated
ACTTL conferenecc rooms. Secondly, we would_like to reinfored some
statements made in the publie sessions on the conferernce theme
"Priorjties for the 1980's" by some members of the group and to.
perhaps add some statcments which were not made publicly dufing
the ACTTFL meeting. We believc that fhe ACTFL publication on
prxorities in foreign language instruction for the coming decade
will be mlasing an important opportunity if it dces not cap:tall*c
on. the widely—held opinion among the Amarican publlc that
elementary ?chool‘forelgn language instruction is a "good thing."

. The foreign/ language Leaching profession must nurture (but
actively.and creatively guide) .this perception in order ro avoid
repeating the fructrations which we have suffered in recent past
experience with FLES.

-

- +

Coﬁtrary to results published in several reecent surveys, elementary.
school foreign language instruction is not a dcad issue in this
country. Rather, a broad range of programs are in existence,

~ ranging from FLES programs that have been in placc for twenty #4earsg

" or more, to various types of immersion programs, scme qf which now
have more than five years of experience. In the survey we did for
the Northeast Conference, 207 of our secondary school respondents
{(N=732) indicated that there was elementary school language
instruetion in their distriet or building. Further, inereases jin
the number of inquiries .coneerning elementary school 1an°uage
instruction from the public at large indiczte that there is helghL—
ened interest gencrally in language instruction at this level. _

~Such ipereases ian publie interest have hven noted in state cdudntion
ageneies, here at the Center for Applied Linguistics, and in varilous

» } .
- )
-

2 0
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pare two ) . ' -
"L‘t&% . .
other profeasional assoclations; you may have noticed it yourself,
Finally, in some school districts wherd foreign language cnrollment
in junior high and senlor high school 1y either stagnating or
declintng, elementary school forelgn languape enrollment is on the
increasc. . . ’

It scems to US that specific mention nceds to be made in the forth-
coming "Prioritiecs for the 1980's" Puhlication becuuse of the
prevailing "FLES is dead” attitude held by so many of thosc in the
forcign lanfuage teaching professlon whose most recnnt expericnce
with elementary langrage instruction is with a FLES prgpram that
has disappeared. If nothing Is said, the status quo will be
assumed to ke coantinulng; we maintain that this is not accurate.

We fecel strongly that if properly managed, & renaissance in .
.¢lementary language instruction can be brought about in Ameri&an
education. ' ) ) .

It seems Lo us that reference in the ACTFL ''Prioritdies" publication
to clementary school foreign language instruction might be mwade i
the following tays: " :

1. Mention should be made somewhiere in the volume that
elementary school language appears to be gaining ground,
and that programs.{rom standard FLES, both in and out of
school, to various types of immcrsion, are being launched
across the country. There is a need for accurate informa-
tion about elementary school language instruction so that
patrent groups and school boards will make their decisions
with better knowlédge than did their predecessors twenty
years ago. ) _
2, In the cyrriculum and materials, develepment segment of
~the "Priorities” volumé, reference should bc made to the
lack of materials existing for elementary school forcign
language programs and to the fact that much materials’
construction appears to be going on in.local programs.
There is a need for focused attention on just whdt the
needs arc of the various kinds of elementary programs and
how to meet them. (At the present moment, commercial
publishers are not ready to invest in this_ market, since
they do not kuow how many potential sales thefe arc.)
3. In the research segment of the prilority statement,
three different. kinds of documentation should be called "
for. Tirst, the language-teaching profession should
~find out how. many students there are in elcmentary .
‘school foreign language study in this country.’ Secondly,
the forcign language achievement of studeats in standard
'FLES and in the various types of immersion prograwms
should-be documented so that the intcrested public can
be informed about what outcomes to expect if they are

" -
4
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. cotisidering alternative Lypen of propramn. Finally,
' 4 ' American school districts should replicate Canadian |
. o ‘ rescarch in local immersion programs to demonstrate :
el - the effects of this experlence on Americdn youth. :
4. In the segment concerning teacher edncation, it ' i
should be pointed out that the most pressing nced . ;
. for elomentary school language iustruction is for

e well-qualified teachkers; that is, for individuals

with excellent language competence, subject knowledpo,o

as well as expertise in teaching. Some school

districrs which are laying off language tcachers arce

hiring clementary immersion teachers. Torcign

language teachers, both in-service and pre-service, .
e should be encouraged te broaden their training to .
enable them to teach content material in the foreign

language, not only at the elementary school level

but in junior high sgchool and senilor high schocl) as

well.

In'Ecqclusion, ve sincevely hope that you vwill consider incorporating

‘thesa ideas into the ACTTL publicztion in question. It is our

perception that the clementary school forecign language phenonenou

will grow in the next feu years whether or not the pro{essional

associlations concerned with foreipn language teaching receognize the

- movement. It appears to us that ACITL and other foreign language
asscciations will be doing the Americ{; public a real sevvice by’
providing the expertiae we, have accurmulated over the past soveral

* decades in &n attempt to avoid some of the disappointments

encountered in elementary school language 1nstruct10n dur:ng the

late 1950 s and early 1960's.

Sincerely yours, .

Beter A. Eddy
S o
ek | - : .
G. Richard Tucker ] ‘

Nancy C odes

cc: Professor Dale L. Lange

PAE:em

-
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Elementary School Foreign Language Project

Center for Applied Linguistics :
3520 Prospect St,, NwW CRAPRCIrTE Yo .0
Washington; DC 20007 ' R Iy X

lmmﬂl

1]
. . . N\
Survey of Elementacy School Foreign Lancuage Inatruccion

Are foreig nguage(s) currently being taught in your clementar:y
school? . —

L] -
D Yes, foretgn languages are taught ducing thé regular school day.
. O Yes. fereign languages are taught before and/or afrer school.
D %o, but we are considering scarcing a foreign language program.
O Mo, foreign languages have beeh raushc in the pasr in our school,
but not curcently.
E. O No, we have never taught foreign lanjuapes. :
Fo [JNo, byt there is at leas: one orher emecutary school in our
district chat teaches foreign langua

I S {4 You checked eirher A and/or B abovk, dhar language(s):

O spanish O Frénch O Latin
O German _ L Ocher -

specify

I1I. 1If you do have forsign language classes, pleasé write the name,
address, and telephone number of the person ar your school we
should conract for more information:

Name - Address
Ticle . - .
Phdne (
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Center for
Applled )
Linguistics

January 16, 1981

Dear Principal:

2
.

We at the Center for Applied Linguisctics are convinced that there 1s an
increasing interest these days in elementary school foreign language instruction
in the Unicted States. Since chere has been very little investigation done
on the state of elementary school foreign language programs, We have obtained
funding from the U,5. Education Deparctment to investigate the situation. A
description of our project 1s attached.. We are requesting your help by
filling out the énclosed self-addressed t:amped post card.

If you are interested in receiving a copy,of the findings of our project,
to be completed 1in Occoh3591981, please make a note on your post card with

your name and address. =
¢

We certainly appreciate your cooperation 1n our project.

Sincerely,

- C—-—"'
R L ond Wnhin
G. Richard Tucker
FLES Project Co-Director

Peter A. Eddy
FLES Project Co-Director

W/%C’- hodgs
Nancy C. Rhodes
FLES Project Coordinator

£

: !
« P.S5. A CAL bookéhrk is enclosed for you. _

¢

Enclosures

e
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