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NTID's principle goal in doiak research is to influence
the education, training and career placement of deaf citizens
through systematic examination of issYies related to deafness.
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What does <4t take to be a good leader? .Student organization leaders
at NTID are finding out as they participate in a unique leadership
development program.‘ Although the program is still being revised and

évaluated, Deaf American readers who are involved in leadership training

#

may profit ffom the experiences we are ﬂaving with the program.

-

Until ‘now, few well-documented efforts have been made in the area, .

- N

of leadership training for college.students, héq;ing or.deaf. Most
training programs are short-term workshops fot adults who are already

-employed in managerial positions. Since, the needs of middle ané upper

.

levei managers are so different from the needs of most deaf college o w

rd

students, NTID began to develop a ieadership_progrem in 1976. One of
the'first steps was to identify the need. In order to do this, al;
student leaders and their advisors Were given a structured inf/;view. T

, These interviews Showed that both advisors and student leaders saw. a

~ k e
¢ .

- need for more direction in leadership development. Once the need was
¢ [}

established, NTID conducted an extenfive program search and literature

>

revied’lo find quality progrené that were already jin use. We found none

that fit our situation."Therefofe3 the 'department of Researcﬁ and

» * ¥

Development prepared a leadership program to meet the specific needs: of
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‘NTiD student leaders. It was felt that student government presented an
N < -~

jdeal framework for teaching leadership techniques that NTID graduates

’ .

7

is~being used for the-first time this yeaxr with all active student’

¢ Our approach at NTID has been to encqurége guided, success%ul
leadership experiénce fér students to develop gkills and confidence in
leading groups of peers. The key to that experience is an ongoing

relationship between the student leader and a successfdl leadership °
’ . " ' . .
model, usually the faculty or staff advisor to the student organization.
~ .

4 -

Supporting the stddent/advisor relationship,fs a leaderspip resource
manual faor advisors, a leadership workbook fdf students énd'leadership

retreats for student leaders and advisors. This article will describe

¢

" how each of the. three parts of the progrdm contributes to the personal

‘ growth of student leaders. ) '( s

v »
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- "Establishing a Student/Advisor-Relationship"ﬁ

«

o Ihe%e are more than thirty extré—curricular organizatioﬁs at NTID,
. . L)
initiated and run by students. They range f;ém the highly structured
¥ Al .
! . .

NTID Student Congress to small, special interest

+

groups like the Women's’

. v 4
Athletic AsBociation. Each spring as club leadership changes, the,group
: ! . . .

may elect a new faculty advisor.. Often the new student leader does not

know how to tap the knowledge and experience of the advisor. At timés ...

the new advisor is not sure how much guidance thé student needs. The
[T § ?

leadership program helps the leader develop a relationship with the

. . . , )
would need as-community, busi:ess and even national leaders. The program

organizations. ’ . ' : /}
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advisogf, focus on personal leadership goals, and identify leadership

skills which heéa'improvement*_ One of the goals of the student/advisor
ok » .
relationship ii;er the student to regard the -advisor as a trainer.

After helping the leader build'hiS_or her own sKills, the advisor can

. then gﬁide the studeﬁt'Ieadeg in improving leadership sk{lls among club

-~

. RS

members. With this_";ipplé" approach, the leader can become a trainer,

t

and 1eader§hip development becomes a self—perpetuatiqg'endeavor.

’

- The Leadership Manuals v

. » =

The leadership manuals comprise the second element in the program.

. v

Y P * 3
There are actually two complementary handbooks, ‘one -for the advisor and

’ - » .

~ , A .

one for the student leader. Both manuals present the same materials but
f 2 ! ) S
§fhé language and detail is tailored to the 'different roles and needs of
éts readers. The introduction to the studént workbook speaks directly )

.?x . ‘ k3
ko the student about the value of a leadership -development program: v
- . I~ »

;‘ As a student leader you will have the unique opportunity to improve ,

’
’

your own leadership skills. Perhaps this was one of your réasons
. . \ . Y B

for accepting a leadership posiEion.* But how does a.person’ develop
» . - - .
leadership skills? Does something automatgcally happen after '

election day that transforms a person into an effective' leadet?

) . / . .
3'Can a person become an expert in leadership by reading through a
{book or prowsing through this manual? The answer to those ques-

” .

éaons is obwylous: . books ;hd manuals are simply tools; Fhe real

’
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teacher is experience....If experience iis so important in develop-

» 1ing leadership skills, why aren't all leaders good leaders?...Maybe
. Al 4 ) ’

that's because experiencé can be an unpredictablg teacher....In' )
order to gdin as much skill as possible in the short time you have

as a student leader, you should seek ghidance and tﬂin attempt to -t

extend similar guidance to other student officers who work under.

you. Leadershiﬁ guidaﬁce'éan be obtained from many;sgﬁrces, but ,

.
)

one of the best squrces is the advisor to your organization.

' I + ¥
The introduction to the.advisor's manual also stresses guidance:

¢
v

t

If the experience of a leader is to be guided, someone must do the
' 4 . : B

«
il

guidihg.* The only preréquisite that .this person sh0uld possess

’

(accordlng to the approach contain;s\in this manual) 1is a beck- «

© <

‘grougd qﬁ successful leadership experiences. 1In mOSt cases this
person will be the advisor t§ student organizations. It is assumed
that’ a staff advisor will be responsible for the leadership devel-

opment of a small number of students. Once the advisor has estab-

.

lished a healthy relationship with the student leaders, this manual
will be an.aid in helping the advisor guide the experiences of

young leaﬂéss in .thé most profitable directions.

-
.
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-
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The manual is divided inteo three sections: . Planning, Implementation

and Evaldation. Within each area are chapters which present principles
. R . £ .. . . . .
and examples'of relevant skills and include appropriate worksheets for

L)

the student leaders to use in their. own clubs. For example, -one chapter

»
&

introduces the primciples of selecqiﬁg'grbup goals:”
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1. encourage each committee member to contribute-ideas during the

gbal selection process

2. write down goals and objectives

o ' 7
-

3. select goals and objectives that can be ézzbmplished in the
R >

. time that is évailable.

" The next page is a plammning sheet which offers three possible ways
e [3

, - to select group goals and a series of questions to guide the process of

goal’selection. The advisor's manual lists @he same principles plus
suggestions for discussing goélé with the student 1eq§er: v

Once your goals have been identified, the leader will need to
~

develop the specific objectives;fbr'the program. Ask the ieader:
.1. what are the specific responsibilities‘of the group?

2. what specific outcomes do they hope to achieve?

* . 3

Have the. leader iist all answers to those questions in the wdrkbobk. )

.

“~ . .
An éxample of what those answers may look like is:

1. Ve want to have a weekly news program on T.V.

2. We want to select an outstanding student leader for an award.
~ ‘ N

We continually emphasize that the manuals are not textbooks. They

are intended as a training tool for the adviéa; and student leader. The

-

planning sheets for students are to be uséd in actual club meetings. /

-

. * \
- Some leaders have even provided copies of the work sheets for their

commiftee members to use in planning meetings. The advisor's manual
offers ideas for advisors to add to thefr own repetoire when specific
problems arise. Among other strgtegieg, role playing is stressed in the
manual as aqveffeétive exerc{se to bre@ict Brbblems and consider alter-

-

natives to leadership decisions.
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As student leaders' and advisors use fhe manuals we are relying on*

their experiences and suggestions to make revisioms. 'So far the most
widely. used chapters have been the skill sections like agenda writing,

goal settiﬁg, budgetiﬁg and report writing. Already wp have seen positive

. . A
results in the way student leaders are running their organizatioms, -

handling meetings and delegating responsibilities accord&ng to the prin-

ciples and directions in the 1eédership manual. As students master

é .
these organizing skills, we are encouraging them to tackle the abstract

parts of leadership, such as group dynamics and-deciéion making.

a
] » [y
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Leaders Tréining Leaders

' The third component in the leadership program is the leadership
" rétreat. The first Tetreat was held in May, 1977, to introduce the

'

program'and to ease the transition from old to new club leadership. A

. second rgéreat in October encouraged participation in the leadership

‘program, use of the man&al and a good relationship with the quulty
advisor. :The retreat also brought student .leaders toéether to share
éommon problems and to learn specific 1ea&ership skills. The following
outline illustrates how the October retreat motivatéd student lead;rs to
use the total leadersﬁip development pgograﬁ.

The retreat wgs a solid day of brbg;amming_for the twéhty—five
student leaders and twenty staff participants who represented sixteen
NTID s;u?ent'organizatioﬁé. The théme of the retreat was Leaders Training

Ledders, emphasizing tNe ripple effect of advisors training leaders to

-

train club members. The highlight of the program was guest speaker, Gary
. C




Olsen, director of the 'Jr. NAD Leadership Camp. Enthusiastic students
-~

joined Gary in identifying componenfs of the leadership acronym SHARE -

Sacrifice} Egnesty,.éttitude, geSponsibility, gxample. "SHARE" has

become the students'.motto for the ehtire 1eadershih program. Most oé ’

the day"s activities took place inpdiscussion groups of four students, °
{ one trained facilitator and one advisor. The advisors stayed with their

- own student leaders throughout the d:§ to enhance their relationship and_

to help the student 1eaders relate the objectives of the retreat to

their own organizations. The faciiitators introduced the leadership “t

—~

manuals which wz;e then used in each activity during the day. Referriné

to the manuals "each exercise helped students relate the retreat to

the overall leadership program. Each group finished the morning session

with & 1istening.skills activ{ty‘where students learned to objectively,

summarize group discussion. -

» " 5

A%ter a picnic lunch we regssembled for a staff skit on delegating

responsibilify. The skit made some humorous points about good and bad

.
A ]

delegating techniques and sparked lively exchanges in discussion groups.

Later we experimented with a difficult exercise which required students

" to analyze the roles people play in making group decisions. Some leaders

. S .
did not understand the importance of greup dynamics training and one &
. \v - . - .
judged this activity to be "irrelevant to being a student leader."  ,The -

final workshop was a personai and organizational goal settiné‘session.

Student.leaderg took time to think over the day's activities and then .
[ 4
applied\nez/ideas an goals to theiy .own organizations. At the end of ¥ -

the day all participants completed evaluations of the retreat. In théir




" - *
evaluative;comments students expressed appreciation for the retreat and

: .

.t . - ]
asked for mo:e ‘training- in\leadership skills. Some typical student

comments were: "I am very happy to hear what students say about 1eader—

5
ship because berng a leader is one of my favorite roles. But I need to’ -
& . 1
learn more about it." "There should be a leadership workshOp for every—

one. This retf t could be most important to them." '"Do the retreat
. | .
again like four?seasons: fall quarter, wintefy quarter, spring quarter,

i

summer quarter."

L] / \ 0 '
* Measuring the Effects

®

We. are é%% conducting follow-up interviews with faculty advisors .

a5 .
- Ay

" and studénmt’ leaders to evaluate the long range effects of the program.

We have asked advisors to identify strengths and weaknesses thgy see in

)

their student leaders and we have‘éshed leaders to measure}themselves _
against the goals they, set at the retreat. The advisors who have been

interviewed have reported that their student leaders have inproved in
. . ~ -

their ability to delegate responsibility, set goals, and help club

members develop better skills - three goals of the»retreat. The inter-

('/

views with student leaders have also provided insighﬁs into ways that
4 v "

future 1eadership wq\w‘hops might - be improved. ‘ ’ N
Although the.leadership program was developed by the staff for the

students, leadership development is becoming a student project as well. - -

Since the retreat, the student leaders have taken on‘responsibility for

peer leadership trainings NTIQ\Student Congress has planned mini-workshops [\

\ - » .

.on" leadership for this wint®r and encourages use of the leadership ) .

Al - ) .

. -
0 - ‘ A\
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workbook among subcommittee ‘leadets. .NTID now offers two courses on

.

leadership skills and one fadulty advisor is plannihg an advanced

leadership course sgociﬂieally for student leaders. One'benef;t'of

these academic courses in leadership will ge the availability of trained
- * .

students to assume NTID student leadership positions. As leadership

development becomes an Iintegrated part of the NTID student experience,
A ' -

. -

students will*have a better chance for success both in NTiD studenf\(

government and in the national leédership arena.
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