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INTRODUCTION

The National Ditfusion Network Division, Department of Education, i1s pleasedto present
the eighth edition of Educational Programs That Work, the annual Nationai Diffusion Net-
work catalog of exemplary educational programs. Current descriptions of all the pro-
grams described in previous editions are included, together vvith 54 new programs ap-
proved for national dissemination since publication of the seventh edition in 1980.

The term exemplary 1s conferred only after a project has been reviewed by the Depart-
ment of Education’s Joint Dissemination Review Panel This panel examines the
evidence for cognitive and affective gains presented by each project. Positive endorse-
ment of a project’s claims of effectiveness by a majority of the attending Panel members
constitutes approval, and a date of validation is assigned. Projects that continue
development and submit additional evidence of effectiveness to the Panel carry two
validation dates All projects that are approved after publication of this edition of Educa-
tional Programs That V/ork will be described in the next edition.*

The staff at the National Diffusion Network are dedicated tv helping '2zal school
districts, intermediate service agencies, state departments of education, and postsec-
ondary institutions in their continuing efforts to improve educational opportunities and
achievement for all To promote the transfer of successful programs from the develop-
ment sites, the Department of Education, through the National Ditfusion Network Divi-
sion, supports the National Diffusion Network (NDN), a nationwide system established
to help those involved in education acquire the materials and assistance they need to in-
corporate improved practices into their own programs.

The NDN operates through two kinds of projects — Developer/Demonstrators and
Facilitators Developer/Demonstrators are exemplary projects that provide training,
materials, and technical assistance to those who adopt their programs. NDN
Facilitators (ore or more in every state) are the principal link between Developer/Dem.-
onstrators and those seeking new programs. They help to identify suitable NDN pro-
grams and assist with adoption, training, and operation. Many Facilitators also he.p local
school districts with other planning. A list of NDN Facilitators follows this introduction.
Facilitators should be contacted for additional information on any program described in
this catalog.

Currently, 89 of the JORP-approved projects are NDN-funded Developer/Demonstra-
tors Others receive funds from the Department of Education's Division of Follow
Through and Office of Special Education to provide dissemination and adoption ser-
vices Still others receive ESEA Title IV-C money for dissemination wethin theirr own
states, and adoption sites of many projects also provide assistance.

Numerous federal, state, intermedate, local, and postsecondary agencies share
responsibility for improving education through nationwide dissemination. A major goal
of the NDN s to promote cooperation among the many public agencies that provide
educationa! services tothe nation's children. The Department of Education encourages
the broadest possible use of programs that proved successful, and this catalog is one
means 19 that end.

*For further information about the Joint Dissemination Review Pangl, contact the Executive Secretary, Jomnt
Dissemination Review Panel, Department of Education, Room 802, Riviere Building, 1832 M St, N W,
washington, DC 20236

-
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QUESTIONS AND ANSWERS —
Educational Programs That Work

The series of questions and answers that follows will help you to become more familiar
with the eighth edition of Educational Programs That Work. A few minutes spent review-
Ing these questions and answers will enable you to appreciate its fult potental,

Q. WHAT IS THE PURPOSE OF Educational Programs That Work?

A Educational Programs That Work, an overview of all educational programs approved
for national dissemin~tion by the federal Joint Dissemination Review Pane!, provides
basic information ¢n new methods and programs to those who wish to improve their
educational programs and services It introduces the National Diffusion Network
(NDN), its Faciltators and Developer/Demonstrators, and the:r services to schools.
institutions, and agencies that want to implement these programs, and it enables the
U S Department of Education to acknowledge the achievements of their cevelopers.

Q. WHAT 1S IN Educational Programs That Work?

A Educational Programs That Work describes all programs approved by the JDRP
since its inception In 1972 Programs fall it three categornies. active projects that
receive funds from the National Diffusion Network to support dissemination efforts
(these prijects have fuil-page descriptions), active projects that do not receive funds
from the NDN to support dissemination efforts (these projects have half-page
descriptions), and tnactive projects that offer only limited services. This edition of
Educational Programs That Work identines all 315 programs approved by the JORP
between 1972 and June 1981

Q. HOW IS Educational Programs That Work ORGANIZED?
A Educational Programs That Work is divided into 12 sections. Each section groups ac-
tive projects with a common focus:
Section 1, Adult Education
Section 2, Alternative Schools/Programs
Section 3, Bilingual/Migrant Education
Section 4, Career/Vocational Education
Section S, Early Childhood/Parent Involvement
Section 6, Environmental Education/Science/Social Science
Section 7, Organizational Arrangements/Administration
Section 8, Preservice/Inservice Training
Section 9, Reading/Language Arts/Mathematics/Writing
Section 10, Special Education/Learning Disabilities
Secticn 11, Arts/Communication/Technology
Section 12, Gifted and Talented/Health/Physical Education/Special Interests
Q. HOW ARE THE PROGRAM DESCRIPTIONS ARRANGED IN THE 12 SECTIONS?
A Within each section, prog.ams are divided into two categories — funded and non-

funded — and then arranged alphabetically by project title within each grouping. A
special table of contents precedes each section (For example, see page 1--1.)

v




Q. HOW CAN | MAKE A QUICK PRELIMINARY REVIEW OF THE PROGRAMS IN

A

EACH SECTION?

A capsule phrase that summarizes the exemplary program follows each title in the
sectional tables of contents. See page 1-1, for example: the first entry, Aduit Perfor-
mance Level Project (APL), 1s described as *'A competency-based system of educa-
tion that combines the diagnosis, prescription, teaching, evaluation, and credential-
ing of life-coping skills.”

. IS EACH PROGRAM REPRESENTED IN ONLY ONE SECTION?
. Each program description Is placed in only one of the 12 sections, as determined by

content. Because many programs could well have been placed in two or more sec-
tions, a sectional cross-reference index listing all programs under all appropriate
headings is provided on page 14-10.

. HOW CAN | LOCATE PROGRAMS FOR A GIVEN CONTENT OR PROBLEM

AREA?

To help youlocate programs for a given area, selected ERIC (Educational Resources
Information Center) descriptors have been assigned to all active projects described
in the catalcg. These descriptors act as headings for the alphabetical ERIC descrip-
tor index on pages 14-16 through 14 24.

HOW CAN | LOCATE A DESCRIPTION FOR A GIVEN PROGRAM IF | KNOW
ONLY THE NAME OF THE PROGRAM?

. The alphabetical index on pages 14-25 through 14-30 Iists all JORP-approved pro-

grams by title.

. HOW CAN | LOCATE A DESCRIPTION FOR A GIVEN PROGRAM IF | KNOW

ONLY THE STATE IN WHICH IT IS LOCATED?

. The index of exemplary projects by state on page 14-3 lists all JORP-approved pro-

grams by the state in which they are located.

. 1S THERE ANY OTHER HELPFUL INFORMATION | SHOULD BE AWARE OF

BEFORE | BEGIN TO USE THE CATALOG?

. The catalog contains five appendixes, which provide the following information:

eThelist of Follow Through Projects, pages 13-8 and 13-9, identifies projects that re-
ceived funds for development from the U.S. Department of Education’s Division of
Foilow, Through.

eThelist of Office of Special Education (OSE) Handicapped Children's Early Educa-
tion Outreach Programs, page 13-10, identifies projects that receive dissemination
funds frorn the U.S. Department of Education’s Office of Special Education.

*The list of ESEA Title | Exemplary Projects, page 13-7, identifies projects that re-
celved funds for development under Title | of the Elementary and Secondary Educa-
tion Act.

»Thelist of Exemplary Projects Approved Since Fall 1980 Edition, on page 13-6, iden-
tifies new projects.

oThe list of JORP-Approved Projects With Limited Availability, pages 13-3 through
13-5, identifies inactive projects.

vint 7




Q. IF | WANT ADDITIONAL INFORMATION, SUCH AS DETAILS Of COSTS OF IN-
STALLING AN NDN PROGRAM IN MY SCHOOL, HOW DO | OBTAIN IT?

A. All entries, full- and half-page, include the name of a contact person who can
answer questions about the program. A mailing address and a telephone number
are included in the contact statement. NDN Facilitators can also give detailed in-
formation.

. HOW CAN | GET MORE INFORMATION ABOUT THE NDN?

. Contact your state or regional NDN Facilitator to learn more about the NDN and its
programs. A description of the Facilitator's role and a list of Facllitators begins on
page xi. You may also contact the federal office that administers the National Diffu-
sion Network:

>0

€

National Diffusion Network Division
U.S. Department of Education
Riviere Building, Room 802

1832 M Street, NW

Washington, DC 20036

Division telephone numbers:
For questions about Developer/Demonstrator projects, (202) 653-7003
For questions about Facilitator projects, (202) 653-7006

trf 8




NATIONAL DIFFUSION NETWORK (NDN) FACILITATORS

To help public and private schools and districts identify suitable National Diffusion Net-
work programs, the National Diffusion Network Division, federal sponsor of the NDN,
supports Facilitator projects in every state, the District of Columbia, the Virgin Islands,
and Puerto Rico. .

Facilitators work witt: schools and institutions to define their problems, determine which
NDN programs hold promse for solving those problems, and help with formal adoptinn
of NDN programs Facilitators can supply additional information on all of the programs
describedin this catalog, and they can arrange for demonstrations. When a school or in-
stitution decides to adopt an' NDN program, Facilitators can make arrangements for

> training Many Facilitators also provide follow-up and perform or oversee monitoring and
evaluation at adopter sites.

NDN Facilitators are based in local school istricts, intermediate service agencies,
state education agencies, and private nonpr¢fit organizations. The funds that Facilita-
tors can draw on vary from state to state, and tneir funding policies vary as well. In some
states, schools and districts that adopt NDt! programs can be reimbursed by the
Facilitator for such start-up costs as instructional materials and teacher training. In
other states, the costs of travel toawareness conferences or deinonstration sitescan be .
covered by the Facilitator. Readers are encouraged to telephone or visit their N
Facilitators to learn what services are available.
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ALABAMA

R Meave Guy

Alabama Facmtator Project

Atabama iInformation and Development System (AIDS)
Afabama Department of Education

Room 607, State Office Building

Montgomery, Afabama 36130

(205) 832-3138

ALASKA

Gladys Fons

Alaska State Facilitator Provect
Alaska Department of Education
Pouch I, State Office Building
Juneau, Ataska 99811

(907) 465-2841, 2842, or -2843

ARIZONA

L. Leon Webb

Arizona Stale Tacihtator
Educational Diffusion Systems. Inc
161 East First Street

Mesa, Anzona 85201

(602) 9634880

ARKANSAS

Emi! B Mackey

Arkansas State Facihtator Project
Arkansas Department of Education
Communication and Dissemination Division
State Capitol Mall, Room 111

Little Rock, Arkansas 72201

(501) 370-5038

X

Regional Facilitator

Mary B Gunter

Arkansas State Faciltator Project
Region |

Boston Mount Cooperation

PO Drawer 248

Praine Grove, Arkansas 72753
(501) 846-2206

CALIFORNIA ¢

Ira Barkman or Ginna Lurton
Canfornia State Facilntator

State Department of Education
Exemplary Programs Rephcation Unit
721 Capitof'Mall

Sacramento, Califorma 95814

(916) 322-6797

COLORADO

Chartes D Beck, Jr
Colorado State Fac:itato:
830 South Lincoin ¢
Lorigmont, Colorado 80501
(303) 772-4420 or 442.2197

CONNECTICUT

Carolyn McNally

Connecticut Facilitator Project (CFP)

Area Cooperative Educational Services (ACES)
800 Dixwell Avenue

New Haven, Connecticut 06511

(203) 562-9967
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DELAWARE

Peter Bachimann or Wilmer E. Wise
Delawaré Facilstator Project

Pianning, Research & Evaluation Division
State Department of Public Instruction
John G Townsend Buiding, PO Box 1402
Dover, Delaware 19901

(302) 736-4583

DISTRICT OF COLUMB!A.

Susan Wiliams .
District Faciltator Project
Edmonds School

9th and D Streets, N.E.
Washington, DC 20002
(202) 5478030

FLORIDA

Sue Merkhofer

State Facilitator for the Department of Education
Knott Building

Tallahassee, Flonda 32301

(904) 487-1078

GEORGIA

Les Bishop or India Lynn King
Georgia Facilitator Center
226 Fain Halt

University ol Georgia

Athens, Georgia 30602

(404) 542-3332 or -1343

HAWAII

Richard Port or Kathleen Stetten

Hawan Educational Dissemination Gitfusion Systemn
(HEDDS)

Office of Instructional Services

233 South Vineyard Sireet

Honolulu, Hawan 96813

(808) 548-3425

IDAHO

TedL Lindley

Idaho State Facilitator

Idaho State Department of Education
Len B Jordan Office Building

650 west State Street

Borse, idaho 83720

(208) 334-2189

ILLINOIS

Shirley M Menendez
Hinois Statewide Facilitator
1105 East Fifth Street
Metropolis, inois 62960
(618) 524-2664

b
~—
N

INDIANA

Ted F Newell

Indrana Faciitator Center
Logansport Community School Corp
2829 George Street

Loganspor!. InGiana 46947

(219) 7221754

10WA

Dawvid C. Lidstrom

lowa State Facilitator

lowa Department of Public instruction
Gnimes State Office Building

Des Moines, lowa 50319

(515) 281-3111

KANSAS

James H Connett

Kansas State Facilitator Project
KEDDS/LINK

1847 N Chautauqua

Wichita, Kansas 67214

(316) €85-0271

KENTUCKY

John C. Padgett

Kentucky State Faciltator

State Department of Education

Capitol Plaza Tower Oflice Building

Otflice of Research and Planning. Room 1928
Frankfort, Kentucky 40601

(502) 564-4394

LOUISIANA

Charles Jarreau

The Louistana Facilitator Project
Loussiana State Department of Education
ESEA Title IV Bureau Olfice

PO Box 44064

Baton Rouge. Louisiana 70804

(504) 342-3375

MAINE

Robert G Shallo or Cathenne Harding
Maine Facilitator Center

PO Box 1291

Gardiner, Maine 04345

(207) 582-7211 or -7212

MARYLAND \

Raymond H Hartjen

Maryland Faciltator Project/Educational Afternatives
inc

PO Box 265

Port Tobacco, Maryland 20677

{301) 934-2992
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MASSACHUSETTS

John Colins, Denise Blumenthal, ot Marnie Hotiman
Massachusetts State Facilitator

The NETWORK, Inc

290 South Main Street

Andover, Massachusetts 01810

{617) 470-1080

MICHIGAN

Deborah Clemmons

Michigan State Faciitator
Michigan Department of Education
PO. Box 30078

Lansing. Micigan 48909

(517) 373-1806

Regional Supplemental Canters

willilam Banacin

Educational and Management Improvement Center
44001 Gar%eld Road

Mt Clemens, Michigan 48C44

(313) 2£6-8800

Ron Berg
Cheboygan-Otsego-Presque Isle ISD
Basic Regional Supplemental Center
6065 Learning Lane

Iadian River, Michigan 49749

(616) 238-9394

Richaed D. Anderle
Kent tntermediate Schoot Distnct
Region 8 Supplemental Center

2650 East Beitline, SE IS
Grand Rapds, Michigan 49506
(616) 957-0250

Roy But2

Oakiand Intermedhate Schoot District

210G Pontiac Lake Road

Pontiac, Michigan 48054

(313) 858-1940

Gerry Geik

Katamazoo Vatley Intermediate School District
Region 12 Supplementat Center

1819 E Milham Road

Kaiamazoo, Michigan 49502

(616) 381-4620, ext 247

Bobbie Ann Robinson

Saginaw Intermediate School District
MERC (M:s-Eastern Regional Consortium)
6235 Gratiot Road

Saginaw, Michigan 48603 )

(517) 799-9071 .

Paul Kimbait

Marquette-Alger Intermediate Schaot District
Lighthouse Schools

427 W. College Avenus

Marquette, Michigan 49855

(906) 228-9400

“ N

Xi

[
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* Olga Morr
‘Wayne County Intermediate Schoot District
Project VALUE Y
33500 Van Bcrn Road
Wayne, Michigan 48184
(313) 326-9300

Shirley Rappaport 3

Bay-Arenac Inteninediate Schooi District
Region 6 Supplemental Center

4228 Two Mile Road

Bay City, Michigan 48706

(517) 6864410

Sylvia Ruscett

Ottawa Area Educational Service Building
135SS Port She'don Road

Holland, Michigan 49423

(616) 399-6940. ext. 359

MINNESOTA

Gene Johnson

Nc-thern and Cential Minnesota State Facittator
Project

Chicago and Fifth

Star Route, Box 15

Staples, Minresota 56479

(218) 894-1930

Carot Johnson or Criane Lassman

Soulheast Minneso.a Facilitator Project

Ts EXCHANGE

166 Pek Hall

Unwversity ot Minnesota

Minneapolts, Minnesota 55455 .
(612) 376-5297

Richard L Peterson

State Facilitgior Project
ESCU Ottice

Southwes: State Universily
Marshall, Minnescta 56258
{507) 537-1481

MISSISSIPPI

John Hariman

Mississippt Facititator Project
Mississippi School Board Association
PO Box 203

Clinton, Mississipp1 39056

(801) 924-2001

MISSOUR!

Jolene S<huiz, Director

Missotin State Facitator Center

31C «~orth Providence Road

Columbia, Missourn 65201

(314) 443-2561, ex!. 218/238, or 449-8672
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MONTANA

Wayne Pyron

Montana State Faciitator Project
Ottice of Public Instruction

State Capitol

Helena, Montana 59601 P
(406) 449-2059 .

NEBRASKA

Mary Lou Paimer

Nebraska State Facilitator Project
Nebraska State Department o! Education
301 Centennial Mall

PO. Box 94487

Lincoin, Nebraska 68509

(402) 471-2637

NEVADA

Victor Hyden

Nevada State Facilitator Project
Nevada Department of Education
400 West King Street

Capitol Complex

Carson City, Nevada 83710

(702) 885-5700

NEW HAMPSHIRE

Jared Shady -

New Hampshire Facilttator Center
RFD 3, Box 36A

Loraco Plaza

Concord, New Hampshire 03301
(603) 224-9461

NEW JERSEY

Sarzh Banks

New Jersey State Faciltator Project

New Jersey State Department of Education
225 West State Street

Trenton, New Jersey 08625

(609) 984-7200

NEW MEXICO

Amy Atkins or Susan Carter

New Mexico State Faciators

DEEP- Dittusing Exemptary Educational Practices in
New Mexico

Department of £ducational Foundations

College of Education

Univerg:ty of New Mexico

Albuguerque, New Mexico 87131

(505) 277-5204

#

[ g

e
t"

NEW YORK

Robert N «ing or Samuel Corss, Jr

New York State Facilitator Project

Otfice of Federa! Demonstration Programs
Educational Building Annex, Room 860
New York State Education Department
Albany, New York 12234

(518) 474-1280 -~

Reglonal Faciiitators

vohn T. Donovan

Regional Facilitator
Syracuse City School District
409 West Genesee Street
Syracuse, New York 13202
(315) 4254284

Grace Fairk:e

Schoot 86

756 St. Lawrence Avenue
Butfalo, New York 14216
(716) 833-5865

Evelyn Jones

Office of Spzcial Proiects
347 Baltic Street
Brooklyn, New York 11201
(212) 8553608

Eleanor Peck

City Schoo! District

Oftice of Urban Funded Programs
131 Wes! Broad Street

Rochester, New York 14608

(716) 3254560

Robert Raub
Madiscn-Oneida BOCES
Spring Road

Verona, New York 13478
(315) 363000

Richard Solomon

£55 Warren Road
Ithaca, New York 14850
(607) 257-1555

Arthur Sullivan

Suttolk County BOCES 11!
507 Deer Park Road

Dix Hills, New York 11746
(516) 549-4900

Frank Thompscn

ECOS Training Institute

Box 369

Yorkicwn Haights, New York 10598
(914) 2456919

Chatrles Weed

Regional Planning Center
1015 Watervhiet-Shaker Road
Albany. New York 12205
(518) 456-9281
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NORTH CAROLINA

Henry A Helms, Jr

Division of.Development

North Carolina Department of Public Instruction
Education Annox #1

Rafeigh, North Carolina 27611

(219) 733-7018

Reglonal Facilitators

Glen Arrants

North Carolina Faciltator Center
Paton School

102 OId Clyde Road

Canton, North Carofina 28716
(704) 648-6560, ext 33

Richard Barnes

North Central Regional Educat on Cgnter
PO. Box 21889

Greensboro, orth Carolina 27402

{919) 379-5764 -

Maxine Brown

Northeast Regionat Education Center
Box 1028

Williamston, North Carolina 27892
(919) 792-5166 '

Robert R Byrd

North Carclina Faciltator Service Southwest Site
619 Walt Street

Atbemarle. North Carolina 28001

(724) 983-2127

Brenda Phelps

Centrat Regronal Education Center
Box 549

Knightdale. North Carolina 27545
(919) 266-9282

Ruth Sebrell

South Cenlral Regional Center
PO Box 786

Carthage. North Carolina 28327
(919) 947-58M

Maria Vecchio

Southeas! Regionat Facilitator Service
Education Center. Room 200

612 College Street

Jacksonville, North Carolina 28540
(919) 455-8100

J R Brendelt

Northwest Regional Center

303 “E"" Street

North Wilkesboro, North Carolina 28659
{919) 667-2191

xV

NORTH DAKOTA

Hank Lande)s

North Dakota State Facilitator
Department of Public Instruct.on
State Capitot

Bismarck, North Dakota 58305
(701) 224-2293

OHIO

Gordon Behm

Onio Facilitation Center

The Ohio Department of Education
Division of Planning and Evafuation
65 South Front Street, Room 802
Columbus, Ohio 43215

(614) 466-3825

OKLAHOMA

Kenneth Smth-- - - ---—

Oklahoma Statewide Facintator Project
Edmond Public Schools

1216 South Rankin

Edmond, Oklahoma 73034

(405) 341-2246

OREGON

Dick Pedee

Oregon State Factitator

Muiltnomah County Education Service District
220 SE 102nd Avenue

Porttand, Oregon 97216

(503) 255-1841

PENNSYLVANIA

Richard Bricktey or Carolyn Trohosks

R {SE — Pennsyivania State Facilitator
198 Allendale Road

King of Prussia. Pennsylvania 19406
(215) 265-6056

RHODE ISLAND

George McDonough

State Faciinator Center — RIS FC

CIC Building .
235 Promenade Street

Providence. Rhode Island 02908

(401) 277-3840 or -3841

SOUTH CAROLINA

James R Buckner or Sharon Ray @
South Carolina State Department of Educatio

Basic Skills Sectiony

1429 Segnate Streel )

Columbra, South Carofina 29201

(803) 758-369G or -3526

[
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SOUTH DAKOTA

Gene K Dickson

South Dakota State Facilitator

South Dakota Division of Etementary and Secondary
Education

Rich»rd F Kneip Building

Pierre, South Dako*a 57501

(605) 773-3395

TENNESSEE

Martin McConnell or Charles M Achilles
Tennessee Statewide Faciitalor Project (TSFP)
College of Educalion/BERS

2046 Terrace Avenue

University of Tennessee

Knoxville, Tennessee 37916

(615) 974-4165 or -2272

TEXAS

State Faciltator

Texas Education Agency
201 East 11th Street
Austin, Texas 78701
(512) 475-5601

George Frankiin

Region | Education Service Center Dittusion Project
1900 West Schunior

Edinburg. Texas 76539

(512) 383-5611

Madatyn Cooke

Region il Education Service Center
209 North Water

Corpus Christs. Texas 78401

(512) 883-9288

Bill Powell

Region I Education Service Center
1905 Leary Lane

Victonia, Texas 77901

(512) 573-0731

Jake Parker

Region IV Education Service Center
PO Box 883

Houston. Texas 77001

(713) 868-1051

Edith Peacock

Region V Educatidn Service Center
2295 Delaware Street

Beaumont, Texas 77703

(713) 835-5212

Everett Youngblood

Region VI Education Service Center
3332 Montgomery Road

Huntsville, Texas 77340

(713) 295-9161

Xvi

Mike Owens

Region VIl Education Service Center
PO Drawer 1622

Kiigore, Texas 75662

(214) 984-30M

Lerny Hendnicks

Regton Vill Education Service Center
100 North Riddle Street

Mt. Pleasant, Texas 75455

(214) 5726676

Anl Phillips

Region IX Education Service Center
301 Loop 1

Wjchita Falls, Texas 76305

(817) 3226928

Jacquelyn Harrison

Pggion X Education Service Center
400 East Spring Valley Road

PO. Box 130G

Richardson, Texas 75080

(214) 231-6301

Mary F Hult

Region X1 Education Service Center
3001 North Freeway

Fort Worth, Texas 76106

(817) 625-5311

-
Rosemary Richards

Region X1 Education Service Center
401 Frankiin

PO Box 1249

Waco. Texas 76703

(817) 756-7494

Patnicia Conner

Region Xill Education Service Center
7703 North Lamar

Austin, Texas 78752

{512) 458-113

Robert E Maniss

Region XV Education Service Center
PO Box 3258

Abilene, Texas 79604

(915) 677-2911

Nancy Lowe

Region XV Education Service Center
PO Box 5199

San Angelo. Texas 76902

(915) 6556551

Jack Shelton .

Region XV! Education Service Center
1601 South Cleveland

PO Box 30600

Amanilto. Texas 79120

(806) 378-5521

e
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Travis Brown

Region XVII Education Service Canter
4000 22nd Place

Lubbock. Texas 79410

(806) 792-4000

Bilt Whitfield

Regton XViil Education Service Center
PO. Box 6020

Midtand Texas 79701

(915) 5632380

George Chancellor

Region XIX Education Service Center
PO. Box 10716

El Paso. Texas 79997

(915) 779-3737

Bill Latferty

Region XX Education Service Center |
1314 Hines Avenue

San Antonio, Texas 78208

(512) 828-3551

UTAH

Kenneth P Linduay

Utah State Facilitator Project
Litah State Otfice of Education
250 East Fifth South

Salt Lake City. Utah 84111
(801) 533-5431

VERMONT

Joseph M. O'Brien

Vermont State Facilitator
Bennington-Rutland Supervisory Union
Manchester Center. Vermont 05255
(802) 362-2452

VIRGINIA

J.B Linder, Jr-or Robert Foster
Virginia State Facilitator
Education Services, Inc.

2845 Rollingwood Road
Petersburg, Virginia 23803

(803) 536-5932 or (804) 732-3584

'

i

WASHINGTON

Keith Wnght

Washington State Facilitator
Yakima Public Schools

104 North Fourth Avenue
Yakima. Washington 98902
(509} 575-3234

WEST VIRGINA

Kenny J. Smith

West Virginia State Facilitator
PO Box 1907

Elkins. West Virginia 26241
(304) 636-6918

WISCONSIN

State Facilitator

Department of Public Instruction
instructional Services Division
125 South Webster

P.O. Box 7841

Madison, Wis~onsin 53707
(608) 266-21C.

WYOMING

Alan Wheeler

Wyoming State Faciittator

Wyoming State Department of Education
Hathaway Building

Cheyenne, Wyoming 82002

(307) 777-7416

PUERTO RICO

Helen Sosa

Puerto Rico State Facilitator
Center for Dissemination, 5th floor
Department of Education

PO. Box 759

Hato Rey. Puerto Rico 00919
(809) 759-4240

VIRGIN ISLANDS

Phyilis Betz

Virgin Islands State Facilitator

Virgin tstands Department of Education
PO. Box 630

St Thomas, Virgin Islands 00801

(809) 774-0807

xvii
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SECTION 1
ADULT EDUCATION®

NCN-FUNDED DEVELDPER/DEMONSTRA OR PROJECTS

ADULT PERFORMANCE LEVEL PROJECT (APL) = Tex@S.eceeeaserrararascnnarocacancrarsannarasaarsacassasssscanses o3
A coapetency-based systea of education that combines the, diagnosis, prescription, teaching,
evalustion, and credentfaling of life-coping skills.
project CLASS {Competency-based Live-Ability Ski11S) - Californfaic.ceseecarenececscocriiseceoneracarennes o8
A series of competency-based sodules for teaching survival skills to adults of low-level
reading ability.
OTHER JORP-APPROVED PROVECTS
FLIT: Functional Literacy - VArgintdeeeeieceaesrroenceasacasasasseasasasasasasssasssasetanssassasnsccace 1-5
A functional reading literacy education prograa.
1-§

NEW YORK STATE EXTERNAL HIGH SCHOOL DIPLOMA PROGRAM {EDP) = New YOrK...seesseosnesncesssscsncsaasaccsanan
A competency-based alternative high school credentialing program for adults.

*See Sect1ons] Cross-Reference Index, p. 14-10, and ERIC Descriptor Index. p. 14-16, for related prograas.
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PROJECT 0w PERFORMANCE LEVEL PROJECT (APL)

A competency-based system of educdtion that condines the d1agnosis, prescription, teaching,
evalustion, and credentialing of li1fe-coping skills.

‘arge‘ aw’cn“ Approved by JOR a5 a progran for generdl .nglish-speaking population over 13.
Curriculun materials for undereducated adults also have implications for elementary
and secondary curricula, hut no evidence of effectiveness has been submittéd. to or approved by the Panel.

” dm"p"on Project resedrch aeasured specified minimun coxpetencies an adult must possess to function
successfully.

Based on the objectives ldentified by APL research, a coWlete curriculus applies reading, writing, speaking-
Tistening-viewing, computat.cn, pradlen-solving, and interpersonal relations skills to the content areas of
coasuner econgaics, nccupational knowledge, health, cowmunity resourzes, and governsent and law. For exaaple,
adults ledrn how to read Jjob descriptions or open savings accounts. The curriculun provides the activities and
materi1als needed to .each toward e..h of the APL life-coping skills objectives. Printed materials are supple-
Asented with cassette tapes, A pre/post diagnostic instrument for eath objective is also inCluded.

N
The APL.conJetency-based hijh school J1ploma prograa offers adults 4 relevant alterndtive to the conventional
four-year Migh school program and to the Generdl Educational Developnent Test (GED). Adults cdn earn a regular
high school 31ploms by demonit, ating cuapetencies galned through life skills-oriented adult education prograns

1n CoW1nat10on with those gained through exoerience. The hasic steps tu the competenty-based diploma are
placement tests, the competency-based curricul un described above (1f indicated by scores on placement tests), a
series of life-skills activities, and demonstration of an entry-level job skill or postsesondary education skills
or sk1lls 11 hoase nanagenent/zatatenance.

APL staff offer awareness, travaing, and follow-up technical 3assistance to ado,ters.

w5d¢nt¢ o’ cﬂ“"ucn”s Program gradaates denonstrate functional conpetence Sy scoring at APL

level 3 1n every objective within the five APL Contenl Avea Measures
(Anerican College Testing Program) and by showing 10J% cosetence in Life Skills Activities. Six-month follow-
up surveys uf graduates indicate higher levels of self-satisfaction. Graduates frequently recomend the progran
to others.

lmp'tmcnfallon requ’rcmen‘s The APL curriculum can be adopted by a umt as simall as a single

' teacher. The APL Diplon Prograa can be adopted by a unit as small
4s two persons perfomming counseiing, teaching, and assessing functions. Pretaplementation trdining conducted
by APL staff 1s required. Reassignient of existing personnel usually suffices.

ﬂnanaa, rcqu’r’mﬂ"s Materials sets of five Content Ared Me>sures availadle froa Anerican Col’ege
) Testing Program. Each set contains 25 copies and costs $37.50. The full APL
currrculun s avarlable from Harcourt Brace Jovanovich. inc. , N

seruices ava"ab’c Awareness materidls are dvailable at no cost. Visitors are welcome any time by

appointment 3t groject site and additiona) dewonstration sites in home state and out
of state. roject Staff are ava. shle to attend out-of-state dwareness meetings (costs to be negotidted). Traine
1n3 is conducted at project site ,adopter pays only its own costs). Training 1s also available dt adopter site
{tra.ner travel and per dien must be Jaid). Implementation and follow-up services dare dvailable to adopters
(costs to be negotiated).

contact creine Snelton, Manager, APL 3-D Project. Jn versity of Texas at Austin, College of tducation,
Scucation Annex $-21, Austin, T4 7812, (512) 471-4623.

Developmental Funding:  jsor GOAE -~ JORP No. p5.13  Approved: 3,25/75
. 5/15/79
Coxpsled Summer 1981 v
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Pm]fcr PROJECT CLASS (Copetency-based Live-Ab1laty Sk111s)

A series of competency/-based modules for teaching Survivil sk1lls to sduilty of low-lesel readng
ability.

.
fﬂl’gﬂ ﬂUdlCnCe Approved by JORP for agults reading at 0-3 grade lavels. 1his progras.hes been useg 11
. high schools fur basic skills rewediation, In continuglton schools, 11ddle schosls, and
correctrondl 1nstitutions, and by prograns for the wentally and shysically handicspped. Conunily dulreach
drograms, dnd the @il itary, but no evidence of effectiveness has been subuiticd 10 or dpgroved by tne Panel.

Py
dmf,p"on Adult students often have Jifficulty 1n transferring scadensc learning fron classroon settings

to situdtions encountered sutside school. To address this prodlea, Project TLASS has tevela,ed
two series of caspetency-based todules -- one for use with tedcher-directed 1asiruction, one for indesendent
study -- providing 1nstruction 1n survival sk1lls to adult students at low (0-d yrade equivalent) reading leve.s.
In classroon situdtions, students learn sursival Skills while 1mproviag their reading, writing, and w*h,
Students who read at 3 higher tevel 39y use independent nodules Lo wel course requireuenls or %0 earn elect ive
credit,

The wodul2g, which address usefu! topics 1n Consuder €CONOIICS, COMuNItly resources, heslth, joveranent and lsw,
Interpersonal relalionships, and occupasional knowledge, conta'n between one and nine objectives {average

four). Jbjectives sre clearly stated, taught, dnd tested and show participating tedchers, students, and others
#hat the student has acconplished. Sixty modules have been developed, Jd1¢)ded equally delween AP. level !

{0-4 grade equivalen) and Il {5-8 grade equivalent), To enable students o learn concepts at their uwn readiny
level, level I modules 1nclude two versions of the sane concepts. one written at grade 0-2 reading level, the
other at grade 3-3 level, Level !l modules cover different objectives. Lach iwodule 1ncludes a teacher's

girde (contatning ob,ectivés, concepts, skilis, teaching/learning strateqies, resource list, evaludtion report,
amotated bibltography, answer keys, and sgecially written teacher's resources), studen® handouts, And o pre/
posttest. An averege f six hours (one t3 three class sessions) 1s required to complete a 1odule.

Mogules can also be used to provide rased ation for the APL and SHARP tests.

"

. .
wjdgnu O’ Cﬂet"ueness Freld testing using o Tocally developed 1nstrument 1n 8 gre/, 08t design to

weasure Jastery of ‘wdule objeciives was conducted in €311 1979 at Adult
Basic Educalion and Fnglish as & Second Languaje prograus at.four Califorma sites ranging frav rural (Clovis)
to highly urban (San Dieyo). Pretest date wére used to rgove D145 1n “avor of treatvent classes, Uifferences
between trestinent and control Grouys 1n gain in percent of students nastering object ives were highly sigrificant,
a5 reflected 1n differences 1n wedidn 9a1ns ‘Y 1ndividudl sites (e.9., Clonis 89 vs J. San Diego 20 vs 0).

. . .
lmp,emﬂ"nﬂon fequ"’ements Adopters must purchase s et of CLASS and LifeScnool rodules and

provide tnservice traring and staff developoent tl.w for tedchers
tnvolved. 2rogran can be nplenented by a single teacher, an entire school, or & district. Facilities for
reproductng tests and handouts are needed. Yo other special facilities or equipment are required.

. . . .

ﬂnanﬂa’ fcqu’femﬂ"s CLASS rodyles — §225 per set (Level ! Indevendent Study, $75, Level Il
Classroor™ $75, Level {1 Independent Study, $75). ULrfeSchool .evel I (lass-

roo. replaces CLASS level [ Classroon mdules. 11feScnool cevel | Classroor  four binders $225 {ov $59.50 each)

fncluding a classroon wandgenent manual, 3va1ladle from Pituan Learmng, inc. Several classes can use sane

waterials. Two-ddy taplementation workshop at adopter site  $300 olus travel exyenses.  Lontinuation Costs

are limited to reproduct ton of tests dnd handouts. o

. .
services ﬂual'ﬂb,e Awareness mater1als are available at ne cost. Project staff are available to
attend out-of-state awareness neetings (costs %o be nego* 1ased). Tratning i1
conducied only at adupter site (311 exaenses nust be patd, 1acliding tratner's fee, travel, and yer dre ).
Islenentation and fo)low-us services sre avatlable to adoster.

‘on]a‘t Mary Ricn, Pro,ect Director, or corraine Ruston, Assistant Directur, (lavis Adult Schoo'. Clovis
Unified School District, 914 Tourth St., flons, CA 93612, (209) ¢99-4367 or -2961.

s

Developmental Funding.  YSOf BOAEL, Adult Edication Ace, JORP Ho. 80:1 Approved. 1/31/80
Sections 309, 310 -
Compiled Sumrer 1981
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PRO’ECT FLIT: Functional Literacy

A functional reading literacy educdtion progrdnm.

.
“"g“ ﬂUdun“ Approved by JORP as a reading program for adults with reading equivalency of Sixth grade

or lower. This progrdm has been used 1n other settings for regular and remedial classes
(grades 5-12}, vocationdl education, adult education, and adult basic educdtion, but no evidence of effectiveness
has been sudmitted to or aporoved by the Panel.

P
d”‘"p"on FLIT 15 an educational program of task-related/functional literdcy trainin, developed original-

1y by HumRRO (Muman Resources Research Organization) for U,S, Army recruits with low reading
ability. Since that time, the proyraa has been revised 1nto an educational program specifically for a wide range
of students -- both children and adults -- who need to increase their functiondl reading skilis. The program is
desizned for persons with & fifth-grade reading ability who have difficulty in using their reading ski1lls effec~
tively.

The proyram has five learning odules  How to Use a Table of Contents, Extracting Information fron Textual
Mater1al, How to Read Graphs, How to Read Tadles, and How to Use Indexes. A Teacher's Manual and answer key
provide a cosplete description of the materials, the sequence of 1nstruction, and the teacher's role in the
progran.  The Student Practice Text provides opporiumities to rehearse and generalize newly acquired skills.
Placerent and Module Skill Tests measure entry-level skills as well as those acquired as a result of the teach-
ing yrogram. The material can be used by 4 teacher 1n a classroon of 20-30 students, 1n smaller groups, or as
individualized, self-paced instruction, The progran is performance-oriented and has application over 2 wide
range of Job or task-related tonic areas.

Contact the project about available training and other services.

!
t Devah Gallowdy, Human Resources Research Organization, 300 N, Washington St., Alexandria, YA
‘onta‘ 22314, (703) 549-36H1.

Developmentat Funding- y,S, Army Research Institute JCRP No. 74-22 Approved: 3/25/74

Conpiled Sumrer 1981

PROJECT  #6v vorx STATE £XItRMAL IGH SCHOOL DIPLOMA PROGRAM (EDP)

A conpetency-based aiternative high school credentialing program for adults,

laryﬂ aw’cnu Approved by JORP for English-speaking adult students over the age of 18.

P
deﬂﬂpﬂon This 15 an alternative high school credentialing program for adults wha have acquired skills

through tterr life experience and who can demonstrate those skills 1n applied performance
tests. The project’s object ve 15 to provide adults with an assessaent and credentialing process that 1s an
alternative to traditiandl g1p1oma prograns such as General Educational Development (GED). The program provides
no instruction 1t Is an assessment system through which adults can earn a regular high schooi diploma. The
urayrea has two phdses. In the first phase, diagnosis, the adult is tested on six diagnostic instrunents that
help hiafher 1denti€y learning deficiencies In the basic skill areas. 1f.a deficiency is identiftied, the adult
s given a ‘earning presc-iption and 15 sent to the caxmunity to utilize the ledarning resources available. After
the deficiencies have been corrected, the adult enters the second phase, final assesswent. In this phase. the
adule must ceaonstrate b4 generalized competencies 1n the basic and life skill areas of covwunication, computas
t10ng sel f-awareness, soc1al awareneds, scientific awdreness, occupational preparedness, and consumer Awdreness.
The adult must also demonstrate an Individudltzed conpetency in one of three skill areas. occupational, speciel,
ar advanced dcadewic. The assessment system 1s an open testing system characterized by flexidbility in time and
location of testing. It offers adults the opportunity to demonstrate process skills through 3 variety of documen-
tation forms. There 15 an explicit understanding and discussion of ail required competencies, Graduatas of the
Jruyraa are serveyed 1) months after they receive their diplonds to detennine the Impact that graduation has had
on thetr Tives. .To date, greduates report an increased interest in con%inued learning, jov promotions and raises,
and 1ncreased sel f-estech and self-confidence.

Contact the project about dvailable trdining and other services.

* Kathleen Porter, Director, External Diploma Program, 405 0ak St., Syracise, NY 13204,
contact {315) 425 5259 or -5263.

o~

\

Developrental funding'  ySOf BOAE JORP No. 79-26 Approved: 5/30/79

Compiled Summer 1981
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*See Sectibnal

ERIC

SECTION 2
ALTERNATIVE SCHOOLS/PROGRAMS*

KON-FUNDED DEVELOPER/OEMONSTRATOR PROJECTS

.

i .
DIVERSIFIED EDUCATIONAL EXPERIENCES PROGRAM {DEEP) - YanS2S.eeessenssceocsconsssosnssssssessnssssnnsenass 203
A ngw m2thod of oraanizing and managing an academic classroom,

FOCUS DISSEMINATION PROJECT - MIRNESOlAus.cuseeresnseneossneennesnssoacsssonsosnssnssssensossnconsosnsnse 208
A sgccessful secondary program for training teachers to deal with disaffected youth.

OTHER JORP-APPROVED PROJECTS

ALTERRATE LEARNING PROJECT (ALP) - Rh0GE IS1aM0uiusrrrrorneenssennsnnnonsensssssonsonsnnsssoncncsonnsace 2-5
A cammunity-based alternative to traditfonal school, eophasizing basic skills, career
education, performance-based graduation, and parent and student participation, that

offers both a complete high schogl program and Specfal Focus Prograas to supplement
exfsting curcicula. !

a COMMUNITY APPROACH TD YEAR-ROUND éOUCAHON (Project C.ALY.R.E.) = COT0PId0.sssnnnnnssnssssnsecesbannes

2-5
A progrea designed to meet student learning needs effectively through the use of an
alternative calendar while accommodating a greater nucber of students within existing
uci?iues.

EDUCATIONAL SERVICES FOR SCHOOLAGE PARENTS (ESSP) - New JErS®y....vsvsssssnssssssnnnnsssnsnssnascsanennss 246
A special education pregram providing educational, nutritional, socfal, and health services
to enipecunt s~hool-age students.

EXPERIENCE-BASED CAREER EDUCATION (EBCE) [Far West Laboratory {FWL)] = Calfforntaeeeeseerenccoccssancnses 2-6
A n‘umme program of secondal'y education that uses the entire comaunity as a school.

|

EXPERIENCE-BASED CAREER EDUCATION (EBCE) {Northwest Regional Educational Laboratory) - 0regon.seesscessss 2-7
A competency-based alternative th

Pt asks students to step outside the classroom walls for
approximately half of their school time,

1

U
PUBLIC SCHOOLS OF CHOICE: High School fn the COmMMNTty (HSC) = COMMECTICURsssusssssnscansecosnsannserens 2-7
An alternative secondary school of chotce within the public school System,
SENIOR ELECTIVE PROGRAM = NEW JEPSEY.vuysrrssssserannsuuesnussnsenseseneeesnsssssnsnneesnsensessnnssenns OB
program exclusively for senfors designed to update curriculum in order to complement an
open-$pace building.
STe PAUL 'OPEN SCHOUL = MIMNESOlAccnecserunssernsssnsssconnssossnsssossssssnsssnnssnsossssssssssonsssannes o8

An alternative school program using the concept of the open school to enrfch the K-12
educationa: experience.

Cross-Referehce Index, p. 14-10, and ERIC Descriptor Index, p. 14-16, for related programs. "

2-1
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PRO’EC[ DIVERSIFIED EDUCATIONAL EXPERIENCES PROGRAM (DEEP)

A new method of orqaniZing and MInd}ing an 3cadenc classroon.

o
‘arget a‘d’eme Approved by JURP for the apathetic learner, the discipiine prubles,” the poor attender,
and the potentidl dropout 1n grades 9-12. 1t has been used in nther settings 1n grades

6-8 and with the gifted, the talented, and the creative learner, but no evidence of effectiveness has been Sube
mitted to or approved by the Panel.

o L
d“tﬂpllon The najor goal of Project DEEP 15 to develop an instructional process far secondary school

classrooms that allows inStructors to credte an academic environrent enphasizing success for
every ledrner while decreasing ledrner hostilivy to educational ynstrtutions.

OEEP of fers students and instructors a method of organizing and Mandaging an academic classroom that differs
fron the usual classroom model. Students 1n the DEEP classroon fdentify needs, formulate objectives, develop
tasks based upon these odjectives, present group and individual projects based upon fulfillment of objectives,
recetve teacher debriefing following presentation of the projects, and participate in their own evaluations.
DEEP of fers Yearners n academic subjects alternative wiys to create, gather, develop, and display information.
Extensive use 1s made of electronic .M nonelectrontc media. The role of the teacher 5 that of advisor,
consultant, and learning-systems manager. The classroom enviromaent 1s casual, open. trusting, and task-
orfented. A workshop atmosphere exists. Cowmunity resources dre utilized.

The OEEP classroom ¥s highly structured, but the structure 15 not the Sdme as in the typical academic classroom.
Tedchers who demonstrate the ability and desire to Change their methads of nstruction are trained in the use

of these new manageent techniques. They myst be walling to tesch one or more DEEP classes alorg with their
regular classes. The teachers are trained as learning facilitators, and the conflictemanagesent process is

based on human relations and peer group interaction as weil as on tedcher-student interaction. Once the training
has been #tcomplished, students can be enrolled in the arograin 4s part of the nornal scheduling procedure. The
project provides mandagenent charts and materials along with mvaluation procedures.

* I3 2
wlden“ Of eﬂec"“n”‘ OEEP students had a 30% lower incidence of absenteciSm than non<DELP
students, and the dropout rate was decreased 37% coopared with non-DEEP
classes. OEEP students showed statistically significant jains in attitudes of affection, respect, and the
value of knowledge as measured by the RiskeTaking-Attitucessvalues Inventory. Ninety-efght percent of students

copleting DEEP classes later gradusted. Eighty-five percent of students enrolied in DEEP classes covpleted
at least six acadenically sound projects per DEEP class.

. o .
'mp’fmcﬂ‘a“on fcqu’femcn‘s The DEEP classroon managerent sodel 15 adaptavle to 4 yardety of

school structures. It can.serve as an alternative within the
treditfonal high school, junior high school. or middle school or in 4 separate alterndtive sthou » The nanages
went model can be ut1’ized fn many academic subject areas, primarily 1anguage arts, social studies, and science.
The model ts adaptatie to reqular, modular. and other types of flexible scheduling.

ﬂnanﬂa’ requ,remeﬂ‘s DEEP training manuals with student activities cost $5 per inservice workshop

participant. DEEP toachers dare usudlly volunteers from existing staff,
Adopting districts pay costs relating to release tine for teacher training. if the adopter has audtovisual equips
ment, the cost of adoption should not exceed the noral pecepuptl ailotwent. !

. . -

seﬂlltes avalfabh Awareness naterials are availadle at no cost, Visitors are welcore any time by
4ppointinent at project s*te and additional dewonstretion si1%eS 'n home state and

out of state. Project staff are availadble to at'end oul-of-state awareress meetings (Costs to be negotiated).

Tratning ts conducted at project site (costs to be negot fated). Training 15 5150 avariable at adopter site {costs

to be negoliated). Implementation and followsup services are availadle to adopters (costs to be negotiated).

contact Jane)Coﬂne'.l. Director, Project UELP, dichita Public Schools, 640 N. €mporia. dichita. K5 67214,
- {316) 2687801,

&
Developmental Fundirg:  Jspp ESEA Title [} JORT No.  76.82 Approved: 672376
Corpiled Sumrer 1981
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pROIEU' FOCYS DISSEMINATION PROJECT

A successful secondary prograa for training teachers to deal with disaffected youth.

.
‘argc‘ am’lcm Approved by JORFT for gisaffected secondary studests of all ability levels, «nd &/l

mcondary educatcrs, $chool t0ard menders, and comunity cenbers who have an in Jrest
in developing local prograns to meet the needs of the disaffected students in their settings,

.
dmrip"on Focus provides an alternative ed.cation plan for students who have been fdentified as

disaffected, showing a lack of eotivatien, lack of confidence, and low salf-esteem, The
program offects responsible institutional change and positive student attitude and perfcrmance by helping
students learn responsibility to se'f, school, and society. Through a grouy counseling experience, %he peer
group is guided to deal with the problems causing disaffection,

Focus 1s a "school within a school™ for secondary students who are not achleving wr functionin, 1n 3 way bene-
ficial to themselves and/or those around them. The Focus program seeks to r2duce stident disatfection with
school and learning, to improve each student’s grasp of basic skills, to bulld a classroca riltyre that demon-
strates the caring principle, to enhance each student’'s ability to relate effectively with peers and aduits, and
to give each student a reason to be optimistic about the future. - .

Focus 15 a highly structured prograa offering courses in English, social studies, math, and work experience.
Instruction in Focus classes 1s based on ability and need, +Curricstum m cerials are sadifind to meet the
student’s level of skill-development and are presented in relation to survival heyond graduation. Students
are actively involved in the selection, modification, and evaluation of these materials. Focus students take
such classes as science, nhysical education, health, and electives in the regular school prejram.

All Focus students are involved in 2 group counseling experience called Family. Each Family consists ot . 1ght
1o ten students and one teacher who neet together one hour daily throughout the year, Family sttempts to help
the student develop feelings of cdaring, self-worth, and concern for others, It includes examinstion of one's
own behavior 1n relation to the reactions of others within an atmosphere Of ,os1t1ve suppa=t froa the group.

. .
ﬂﬂdﬂlu ot Cﬂ“"l’cnﬁs A three-sear evaluation i(donc at the orrginal site) demonstrated that

Focus improved student attitudes towdrd school,enhanced self-concept,
increased academic achievesent, anc decreased disciplinary referrals, schuol suspensions, and atsenteciss.
Evilyation availadle on request,

. . .
lmp,cmcn‘a"on rcquu’fmcn‘s Many replication plans are possidle, ranging from staff training

in skills and strategies to enhance an existing progras tn 2 full-
scale replication of the original site model, Size of program 15 determined by the nusber of target students
«dent1fied by the adopter. Maxinua advised for any one progran 1s 75 students. Successful replications have
deen nade 1n urddn, subarban, and rural settings. The hutianistic, carir] emphdsis Of the prograa makes it
effective reqardiess of the ethnic or economic factors Present at the replication site.

. . .
’manﬂa, fcqu,rcmcnts focus staff training ianual and curriculua manual are reovided at cost to

schius's attending inservice training. A 4ide variety of conwercially avasl.
able natertals a ready found 11 must classrooas 15 also used. Focus staff are generally selected frow existing
eplcyees, but need relesse tine to attend Inservice training and prepsre matersals.

. . .
services auuﬂubh Awareness materigls dre available at 1o cost. V1sitors are welcore any tiwe by
appointment at project site and additional demonsiration sites N hose state and
aut of state. Pruject staff are availadble to attend out-of-state awareness neetings {Custs to ba negotisted;.
Tratning is conducCted 3t project site {costs 20 be negotiated), Tra.ning 1s also avarladle st sdopter site
Lcosts %0 be nejoristed). laplementation and follow-4p ServiCes are 3avay'adble to adopters {(costs to be
- © neqotiated).

Sue Schillinger, ToCus Jisseving®ion Project, ¥ 1ice* 1one) urowth Exchange, 121 t. Second St.,
‘o"‘a‘t Hastings, MU 54033, (012} 437-3976.

Develupmentdl Funding  +Ed  fow' h Developrent i¢° JORP No,  74-14  Approved  5/29/14
e, 5f Muman esel.)
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PROJECT  micrare ceanning provect (aLp)

A Covmunfty-based alternative to traditionet school, emphasfzing basfc skills, career educa-
tion, performance-based graduation, and parent and student participation, that ofrers both a
colete high school program and Special Focus Progrias to supplenent existing curricula.

“

'a:gﬂ Uw“m Approvad by JORP for students of all abilitfes, grades 9-12. This progria also has been
used in other settings ‘~44)e school and adult level), but no evidence of effectiveness
has been subaitted to or approved by the Panel.

e

dmnplwn ALP, a comprehensive public secondary school, provides students with an individualized basic
skills prograa, a college preparatory course, community-wide career exploration activities,

and a broad arts program. The emphasis throughout §s on continuous personal counseling and student responsibilfty,

Students enroll in ALP by chofce. Participants are selected by lottery, using such factors as race, fzaily

fncone, income, sex, and grade level to achleve 4 population that reflects the city and school systeam profile.

ALP has five eajor Odjectives: to improve student performance in basic academic skills; to improve student

career decisfon-making skillg, to provide needed counseling for planning, evaludtion, and support of student

actieity, to tnvolve students and parents in school governiance and decision makting; and to maximize learning

opportunities in the community. Graduation requirements at ALP {nvolve: the ALP Life Skills Competency Assessment

{an evaluatfon of individual student competencies in practical, real-1ife situations where applfied performance

is required) and the ALP Core Dipl1oma requirements (in which students aust pass proficiency exams fn English,

2ath, and science, vuin credit In U.S. history, and complete 4 minimum number of Courses and edycational

activities)., The ALP model consists of two major components -- adoption and Special Focus Prograss, The five

essenvial elenents of an ALP adoption are: project udministration and design, curriculum development. counsel fng

and student evaluation, conmunity resource development, and governance and decision making, The Specfal focus

Prograas designed to supplement existing curricula are: Faaily Life Peer Counse]ing Service, College Local

Educational Agency Relatfonship (CLEAR) Program, ALP Child Care Center, Competenly-Based Educatfon and Basic

Skills, and Transftional Prograa for Special Needs “tudents.

Contact project about avaflable trafning and other services.

‘On'a“ Paut R. Gounaris, Disseminatfon Services, Alternate Learning Project, Providence School Department,
321 fddy St., Providence, Rl 02903. (401) 456-9195.

Gevelopmental Funding: ySOE ESEA Title 111 JORP Mo, 74.86 Approved: 6/6/74
Complled Sumwer 1981 '

PROJECT  » comuniTy apprOACH 10 YEAR-ROUND EDUCATION (Project C.A.Y.R.E.)

A program desfgned to seet student learning yeeds effectively throagh the use of an 2iter-
native calendar while accomrodating a greater nusber of students within existing faci®itfes.

'ﬂrg“ audience Approved by JORP for grades K-8 fn any school district experfencing concerns with

growth in student population or any school/district desiring to investigate alterna-
tive catendars. Tn's program has been used in other settings for grades 9-12, but no evidence of effectiveness
has been Subaftted to or approved by the Panel.

d“(np"on The 45-15 vear-round calendar divides the student population fnto four groups. Each group
attends :Chool ‘or 45 school days {ntne weeks) and then has a vacatfon of 15 school days
(three weeks). These catterns are si2agered $o that one track §s always on vacatfon. This allows the buflding
to Accommodate 33 percent more students. In addition, the program Can Create & more consistent total learning
progran by -liminating rarge blocks of tim: (f.e., three su-mer months} between learning segments. Inftially,
the adoption of a yearirounu srogram fs no more than a calendar change. As such, changes in staffing ratios,
materfals, facilities, operational costs, and curricylum are not necessarily integral parts of the prograa.

Y
Contact the project about available training and cther services.

I3
‘on[a‘[ Thumas Balakes, Project Director, Year-Round Project Dissemination Center 3855 S. Micia Prwy,,
Acrora, 0 80013. (303) 693-9611,

Developent a1 Funding:  ysof £SEA 'Htle 4} JORP Mo, /8-160  Approved: 3/,5/18
Compliied Surmer 1981 ‘
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PROIEU EDUCATIONAL SERVISES FOR SCHOOLAGE PARENTS (£SSP)

A special education orogram providing educattonsl, nutritional, socidl. and health services
to expectant school-age students.

'ame' awkm Approved by JORP for dny pregrant student in tre Judblic scnool systea, !n practice,
these students rarge in age from 11-19 and are primarily from grades 8-1¢.

P
dmflpnon With 1ts prograa a2 the Faaily Learning Center (FLC), the Mew Srunswick Board of Education is
addressing sose well-known teenage pregnancy prodlems. These tnclude poor acadenic motivation
and achievenent and 4 significantly higher infant mortality rate and Jower Dirth weight than are found in the
badles of any other age group. The FLC provides sogll classes with nighly motivated teachers and emphdsizes satis
factory academic achievement, maternd] and child nealth, and nutrition. wWnile 3 pregnant student mdy readin in
the reguldr school setting, she is encouraged to transfer to the FLC, continuing her regular subjects there. In
additton, she takes Family Life Education, which includes nutrition, planning and preparation of tunch, sewing
and consumer education, and health. Areas covered in the hed)th course include pre. and postnatal care of herself
47 her Dady, the study of human reproduction, the lador and dirth process, and birth control options. She is
assisted In reaching approsriate social agenctes, and informal rap sessions with the head teacher and the guidance
counselor dre encouraged. When the student enters.the progras. the narse Contacis her obstetrician. Checks to see
that heryrecoras dre complete, follows her progress, ang sees that reqgular appotntments are kept. There dre pert-
odfc tours of tocal hospital maternity facilities. A nead tedche c€oordinates the program under .he direction
of the Director of Pupil Personnel. Two full-ttae and four part-time teachers plus 4 part-time nurs¢ and 4 part-
tine guidance counselor complete the FLC staff, After delivery and 3 two-«tek maternity leave, a st.udent may
continue her classes at the FLC for six weeks. This period of adjustment facilitates her introduction to the
double role of mother/student and encourdges her to complete her education.

Contact project about availadble trainiag and other services,

Conldﬂ Dana Klein, Dissemination Specialist, Family Ledrning Center. 225 CoustoCk St., New Brunswick, %J
0890%. {201) 745-5163.

Developmental Funding:  ySOE ESEA Title 1{] JORP No. 7a.5p  Approved: 5/33.15/73
Compiled Summar 1981

PRO][C[ EXPERIENCE-BASEC CAREER EDUCATION (£8CE) [Far West Laboratory (FWL))

R An alternative program of secondary education that uses the entire carwnity ds a school.

f

o

ldrgﬂ alﬂltﬂ“ Approved by JORP for grades 3-12. This progrda was designed for a crdss section of
high school students. It is adaptadle to special taryet groups, *ncluding gifted

students, potentia’ dropouts, adults. and college students, but no evidence of effectiveness has becn subaitted

to or dpproved by the Panel.

P
dm,p”on Through direct experience in & wide variety of real-life settings. EBCE nhelps studeats to
acquire the sxills and knowledge necessary ta chouse. enter, ddvance in, and find satisfaction
fn adult roles. Individually planned learning prograas utilize large and small businessas. governental agencies,
comunity organizations, and individual professionals and entrepreneurs. Ledrning is accomplished through individe
udltzed projects comdintng growth in acadeaic subjects, career awsreness. and basic and interpersonal skills.
while learninge prograns are planned and monitored with the assistance of EBCE staff located at a school center,
students spend much of théfr time in the comaunity, working with volunteer resource persons and organizations.
Seainars and other group sessions support and expand students’ experiences and assure them broad exposure to 3 0r
fields of study and work, Project Planning Packages contain goals and guidelines for planning individualized pro-
Jects In career/subject flelds as well as criteria for assigning credit. Students with skills deficiencies as
well a5 those destring advanced study use Individualized materials (assisted by tutors), or they enroll in regular
high schoal or comaunity college courses. Learning coordinators work with jroups of 25-30 students, helpying then
to develop long-range goals, shorter-range odbjectives, and project plans. A resource dndlyst develops and adin-
tatns the externdl resources, a skills specialist diagnoses student needs {e.g., in reading skills) and coordinates
supplenentary ledrning activities {such as tutorials or worksnops in basic skillsj. Program eaphasis is on skills
needed for lifelong learntng. - Using an Inquiry process. students design their own projects under staff supervi-
sion.  Progra® handbooks and materials offer guidelines within which students and staff make decisions, and tools
for documenting student plans and progress.

.
Contact the project adbout dvailadle training and other services.

contact «xeren chathan, Birector, EBCE Developer/Deconstrator Project, Far west Laboratory for £ducational
Research and Development, 1855 Folsom St., San Francisco, CA 94103, (415) 565-3133,

Developmental Funding: yational Institute of Education JORP No. 75.22 Approved: 5;1/15
Compiled summer 1981
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pRO’ECT EXPERIENCE-BASED CAREER EDUCATION (EBCE) {Northwest Regfonal Educational Laboratory)

A couretenC{-bnsed alternative that asks students to step outside the classroom walls for
spproximately half of their school tise.

//

/
./
tamﬂ/mum Approved by JORP for grades 9-12. This prograa has also been used with gredes 7-8, with
- 4dults, and with disadvantaged, afgrint/bilfnguel . gifted, talented, and handicapped
- populations. but no evidence of effectiveness has been subuitted to or dpproved by the Panel.

dmnpuon EBCE can be 4 full-tice glternstive program distinct froa the traditional school (even located

of f-canpus), or 1t can be operated 4s an fn-school option to supplement traditional fastruc-
tion. Teachers becoce Coordinators of student learning and help students select and use community sites {busi-
ness, industrial, lador, cultural, professfonal, governnental, and eavironmental) as primary resources to neet
curriculum objectives. Prelfminary exploration fs fol lowed by intensfve visfts. Utilfzing the experience of
these visits, as well 4s 4 wide variety of traditfonal and nontraditfional resources. students coaplete fadividual-
12ed projects that are written to specific academic, 11fe skill. and career development objectives. Students are
assisted fin developing skills in time manigecent and short- and fong-range planning. They are held accountadie
for their own tice, learning, and behivior, with expectations of increasing maturity and responsibility. Bnfors
cocpleting EBCE, students must demonstrate proficiency in 3 varfety of competencies to the satisfaction of
comunity experts. The program wsudlly relies on an advisory comifttee composed of parents, students, and repre-
sentatives of ¢ducation, business, and labor. Students earn both required and elective Credit and recefve a
regular high school diploma.

Contact the project about avafladle training and other services.

N ‘onta‘t Larry KClure, Prograa Otrector, Education and Work Prograa; Northwest Regtonal Educatfonal
Laboratory, 300 S.W. Sfixth Ave.; Portland, OR 97204. (503 248-6800, ext. 430.
Developmental Funding: Natfonal Institute of Educasion JORP No. 75.22 Approved: 5/1/15

Compiled Summe> 1981

PRO”CT PUBLIC SCHOOLS OF CHOICE: High School in the Community {(HSC)

. An alternative secondary school of chofce within the pudlic school system.

“"’g't ﬂwitm Approved by JORP for students cf a1l abflities, grades 9-12.

dm"'pu.on High School in the Community (HSC) fs a4 small. fnnovative alternative to the traditionsl high
school. It 15 designed to provide students and their pirents with & choice of learning

environments within the pudblic school systea. HSC fs a highly personalfzew, humanistic program that seeks to
improve students® attitudes toward learning and to give them a sense of shared responsidility fn the process of
their education. Students plan their own programs with staff adviso.s, Family Groups (fn which 2 staff mesber
oeets with his/her guidance students for an hour each day) allow for open discussfon adout school and lffe. The
Poligy Council (governing body of HS:, composed of students, teschers, and parents) provides the opportunity for
students to plrﬂc!png in decisfons about their education. Tne Career Orfentation Progras places students
with velunteer teachers in various Camaunity fnstitutfons and exposes thes to work situations before they leave
high school. HSC does not gfve letter grades. Students receive descriptive evaluatfons of work accozplished

. and suggesttons for fmprovement. Ho single teaching approdch is required. A general atmosohere of high student
involvenent, fnnovation, teacher Support, and student-to-student affilfation, together with low teacher control
and student competition, has emerged. HSC has consistently compared favoradly with other high schools in both

, cognitive and affective areas. The gredtest gains have been made in students® reading skills and attitudes toward
school.

Contact the project about avaflable training and other services.

conta‘( Geof f Saith, Public Schools of Chofce, 45 Mash St.; New Haven, CT 06511. (203) 187-8635.

Developmenta) Funding: USOE ESEA Tasle 111 JORP No. 75-45 " Approved: 5/15/15
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PROJECT  sexiom evective procam

A program exclusively for senjors designed to update curriculua in order to compliment an
open-tpace buflding.

‘am“ mﬁm Approved Ly JORP for students in grade 12.

dﬂﬂ‘ipﬁon The Senfor Elective Progrima was designed by students and vaculty during the summer of 1971 to
update curriculum in order to ‘complement an open-space building exclusively for senfors.

The program involved revamping the school caleadir into, five marking periods, called facets, each concluding

with @ vacation period. Student< were encouraged to telescope their traditional academic courses into the first

three years of high school, to provide time during the senfor year for 80 elective mini-courizs ceveloped for

the progras. £ach senior was required to compeete an independert sludy project or 2 comaunity involvement activity

or to participate in a work experience activity. A1l senfors were Tandimiy as¢igned to small discussfon: groups,

called precepts, led by faculty members who prov!ded program support and helped students adjust. All senfors

were al11owed open campus privileges.

Mo one teaching approach was required. However, teachers were encourageu to develop methods conducive to
tesching in open-space areas. Careful quidince was needed to ensure that students who plaanxd to enter college
earned sufficient College entrance units during their four years of high school.

In 1ts prasent form, the Senjor Elective Prograr divides the school yedr into tour marking perfods and the
independent study project {s elective rather than required.

Contact .he project adbout available training and other services.

Newton Beron, Project nlr:ctor. Rumson.Fair Haven Regional High School, Ridge Rd.; Ruason,
contact Jeone {201) 842-1597.

>

Developmental Funding: USOE ESEA Titde 111 JORP Mo, 74-91 Approved: 9/18/74

Compiled Summer 1981

PROJECT  st- Pan. ovex scuoa

An diternitive school prograa using the concept of the open school to earich the K+12 educas
tional experience.

torget audience  rooroves by 0% for students of a1t avilities. grades k12, ¢

dgg{ipﬁ(m These basic elenents distingulsh the St. Paul Open School:

Advisor-Advisee System. Students select their own advisors, who have 10-23 advisees. Before school bdegins,
conferences are held arong students, parents, and adviso~s to estadblish individudl goals for each student.
These 9oals are reviewed biweekly in advisor-advisee oeetings and quarterly with parents. Use of volunteers.
Parents, senfor citizens, college students, and other camunity mesbers dre drought into the duilding. yolun-
teers are carefully screened, trained, and followed as they work with students. Shared Desision Making:
Parente, staff, students, and comunity nesbers help make decisions in a nusber of areas, including budge’,
curr!cuhn. niring, and student evaluation, Use of the World Beyond Bundm? Our building s viewed only

as & headquirters. As prart of their studies, students take hundreds of 1ocal field trips, work 28 interns

or apprentices in local businesses, take classes &t other area high schools and college codrses, and go on
cross-country trips. Evaluation: Extensive evaluation of students, staff, and the total prograa continues
throughout the year. Written evaluations repliace grades. Comprtence-Based Gradustion. No credits are given
at the St. Paul Open School. Students develop « graduation packayt through validations in six major areas:
career educatio. consumer awdreness dnd current issues, cultura) dwireness, community involvewent, information
finding, «nd persctal/interpersona) skills. Consumer Action Service: Students learn their rights and respone
sibilities as {uvda..es and consumers while working on consuser prodiems referred to thea, The Consumer Action
Service s part of a (Tae; that comdbines basic-skill instruction with comeunity service. 3

Contact the project about available training and other services.

cONLAc! Oirector, St. Paul Opén School, 1023 Osceola Ave., St. Paul, Mt 55102, (612) 297-8531.
{

Developmental Funding: USOE ESEA Titie I JORP No. 7485 Approved: 6/6/74
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SECTION 3
BILINGUAL/MIGRANT EDUCATION*

C NON-FUNDED DEVELOPER/DEMONSTRATOR PROJECTS

project CHILD: Comprehensive Help for Individual tearning Dffferences - New YOrKesseasosesaasanacnae 1ua
A cooprehensive program utilizing all possible community and other resources to meet
physical, emotional, educational, and soctal needs of migrant fammorkers and rural
faailies, infants through adults, days, evenings, and weeken‘ds.

EARLY PREVEXTION'OF SCHOOL FAILURE MIGRANT PROGRAM (For Spantsh and English-Speaking

Children) - T11EAOISceeieeenaraannansans
A progras designed to prevent school failure -- adapted for migrar’ children -- through .
early identification and remediation of developmental learning deficiencies that could
affect later school performance.

IMDIVIDUALIZED BILINGUAL INSTRUCTION (IBI) = WaShingLona...seuvecorsereossnsaesenencusassesscannsnsnsancs
A comprehensive instructional program for preschool through third-grade children; systematic
training for instructional staff in skills necessary for implementation of the instructfonal
progran, Including classroom management.

DTHER JORP-APPROVED PROJECTS

CONFLUEMCE OF CULTURES FOR AN AFFLUENT TOMORRONW = T@X8S00aasuuaseonnraassocecoonssrsnnsesnnsesnnsessnsans
A program designed to attack the problem of deficiencies §n English performance for the
Spanish-speaking child.

=
* CORPUS CHRYSTI FOLLOW THROUGH BILINGUAL PROJECT - TOXaS et aanasesoasnesnunsesasassnsnsostttnacnsancansance
An early chilahood education program providing bilingual instruction, ancillary services,
parent involsement, and staff development.

HOUSTON INOEPENDENT SCHOOL DISTRICT BILINGUAL PROGRAMS - TSt ceaeaiesnsnsenscanansansesscsssarassannas
A bilingual/bicultural program that provides initial instruction in the children’s native
language and cultural environment.

MIGRAXT STUDENT RECORD TRAMSFER SYSTEM (MSRTS) = Arkansas...eeeo..
An educational and health systes for migrant children, preschool-

NOMAD:  Needs and Objectives for Migrant Advancement and Development - MIChigan...uceiarssssecnnsnncanaa,
A school year tutorial program, a summer education program, and a fanily unit program
designed to meet the special needs of sigrant students shrough individualized jnstruction.

SECOMDARY CREDIT EXCHANGE PROGRAM - MaShinglOn..ueuuscssosorossssnsnunsnsosesesconssnsenssensenssnrannses
A continuation school for secondary-grade migrant studeats who have been attending school
in another district or.state and are not able to continue school beacause of the need to
work .

s

H

Q *See Sectionst Cross-Reference Index, p. 14-10, and ERIC Descriptor Index, p. 14-16, for related programs,

' ) oy
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PRO’ECT PROJECT CHILD: Comprenensive Help for Individual Learning Differences 2

A comprehensive program utilizing al} possible corwnity and other resources to meet physi-
cal, emotioma}, educational, and social needs of migrant farmworkers and rural faailies,
infants through adults, days, evenings, and weekends.

tafgﬂ aw’cme Approved by JORP for infants through adults of 311 abilities, English-, French-, or
Spanish-speaking.

)
dmrlptwn A child’s education cannot take place in a vacuum =- {solated fron faafly and community or

fgnoring personal and family needs that may be handicaps to learning. CHILD incorporates
individuals, agencies,” and comunity resources, daytime, evening, and weekends. The project serves Black,
Algonquin Indian, Mexican-Aserican, Puerto Rican, and white rural/migrant famflies. A 12-hour day-program
{Children’s Demonstration School, Child Development Center) 15 conplemented by: the In-Camp Learning Program,
an evening educatfonal conponent in hones and camps for parents and older sidblings, a Weekend Recreational
Progran for entire familins, dental and health services; an Alde Tratning Prograa, which trains and enploys
parents and older siblings as ciassroom aides, and pre- and inservice educatfon for teachers and staff. Sty--
dents*® needs are assessed. objectives are behaviorally stated, related resources and high-interest learning
experiences (rather than textbooks) are identified, and evaluative devicss are determined.  Acadeaic instruction
emphasizes reading skills for all age levels, Career education s an integral part of all programs. Staff
developent prior to and during the progranm improves teaching skills and sensitivity.

|
/ ‘\ |

i

. ~
. / . -
wldcntg pf Cﬂ“twenbss\ Evaluation fs speciried for each objective. Teacher recycles learner to

~ other learning experiences if objective is not met. Wide Range Achfevewent
Test posttests indicate students gain three months in reading and math skills over five-week period.

imp'cmcntation fcqm'femen“ Project CHILD program components are replicable at indiyidual

tocal, district, or regional levels, depending on adopter/adapter
site needs. Staffing, training, and facilities depend on components selected by adopter/adapter.

’manﬂa, rcqmr‘mcn“ Several handbooks and inservice training manuals, costing between $2-$6,

are avaflable. Most fnstructional materfals used are teacher- and student-
made, and of mininal cost. When comercial materials dre used, they are generally adapted. Staffing for each
component of Progect CHILD tncludes a program coordinator, teachers and/or tutors, and trained target group
paraprofessionals and volunteers. Cost per student depends on component selected.

. .

seruices avallabh Awareness materials are available at no cost. «isitors are welcome at project
site any time by appointment. Project staff are avarlable to atiend out-of-state

dwareness meet ings {Costs to be negotiated). Training 1s conducted at project site (costs to be negotiated).

Training fs also available at adopter site (costs to be negotiated). Implementation and follow-up services are
available to adopters {costs to be negotiated). .

ONACE Gloria Mattera, Director, BOCES Geneseo Migrant Center, Holcond Learning Center, Geneseo, NY
¢ 14454, (716) 245-5681. '

Developmental Funding: ySOE ESEA Title I (Migrant) JORP No. 23 Approved: 4/9/73
Compiled Sumror 1981
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PRO’ECT EARLY PREVENTION OF SCHOOL FAILURE MIGRANT PROURAM (For Spanish And Lnglish-Speaxing Lnildren)

A progranm designet to prevent school failure -- adapted for wiyrant children -- thruugh early
identification and remediation of developnental learning deficiencies that could affect later
school performance,

.
‘arge‘ aw’eme Appruved by JORP as a screening and curricul sy planning grogran dgpropriste fur migrant

children ages 3-6 in regular or short-teem prograans. Teacher and parent training
program included.

P
dmﬂpuon The Larly Prevention of 5chool Failure Migrant Prograa provides Lhe necessary sureening assess-
@ent to detenaine the wmigrant child's strengtns and needs In developoental _ 111 conpetencies.
The project provides 3 follow-up program for teachers and parents that helys children with developmental lays
prepare for formal reading dnd writing. The progran was sdopted during the suver of 1373 by 10 wmigrant sites
in INinofs, Onio, and Michigan and 13 in Minnesota. Siace JURP approval, the yrogras has deen adopted in 1)
other states for suwer and/or reqular programs,

The directors of the sumier migrant progran selected Larly Prevention of Scnool Failure during spring 19/3 tu
assess the developmental level of children age 4 and 5 entering the surner migrant progras, The highly demanding
work of learning L0 read and write requires the developmen of m3ny yrior skills before a child can underiake
the complex neurological task of understanding written and oral language. Migrant children at age b uften are
introduced to aany fonal aspects cf reading and writing considerably out of harwny with their developmental
timetable. The Early Prevention of School Failure Higrant Progran provides instructional activities In yross
and fine motor, visual and suditory perception, I1nd receptive and exyressive language. Training in these areas
ts valuable for sudsequent reading 2.2 writing experiences.

Literacy for America's Spanish-Speaking Children, by Dr. Lleanor Thonts, and The Youne Child Who dpesks Spanish,
by Ur. Uoris {hing, cite studies that support tarly Prevention of School Failure Higranl Program gosls. The
se(lxuence of developing the pre-acadenic skills before undertaking foraal r&ading holds true for all children 1n
all cultures,

. .

wldmu Of eﬂe‘u“n”s The achieverent gaias {for Spanish-donnant, tnglish-donnant, and bilingual
students ages 4-.) as veasured by three standardized 1nstruadents were

statistically significant at or deyond the .05 level using a one-tatled test of Sijnificance. Teacher and

parent attitudes concerning the progran were extrencly positive.

. . "
Imp,emen‘auon fequemen‘s Training and follow-up services include an 1nitial two-day training

workshop and 3 one-day folloa-up consultant servica. Local adopter
district comitnent requires a tean couposed of a prinCipal, a classroom tescher, an aide and/or volunteer, and
a special service staff sember. o special facilities are required.

ﬁnan‘ia, feqUiffmen‘S SUIff training, $10 per child, consunable materials, $10 per child.

Subsequent COSts consumable materials, $5 per child,

. .
seruices aual’abk Awareness naterials are available at no cost. Visitors are welcone any timse by
appointment at project site and addiZional devonstration sites tn home state and oul
of state. Project staff are available to attend out-of.state awareness meetings (costs to be negotiated).
Training s conducted at project site (adopter pays oniy its own costs). Training Is also gvailable at adopter
site {cos%s to be negotiated), Follow-up services are available to adogters (travel and per Jien st be paid).

+

Luceille #erner, Prcject Director, Peotone 5chool Dfstrict 207-U, | 4 N, Secand St., Peotone,
‘o‘ua“ L 60468, (312) 258-3478,

Developments) Funding: ySOE £SEA Title [ (Migrant) JORP No,  77.116  Approved: 4/19/77
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PRO’fCT INDIVIDUALIZED BILINGUAL INSTRUCTION (IBI)

A casprehensive instructional program for preschool through third-grade children; systematic
training for fnstructional staff in skills necessary for implementation of the fnstructfonal
program, fncluding classroom management,

- .

target aldunce Approved by JORP for Spanish/English bilfngual children, preschool through grade 3,

teachers, and afdes (adult paraprofessionals with a high school education or near
equivalent), 4

dm"p"on Orfgtnally used with children whose prisary 1anguage was Spanish, the program has been success-
fully extended to other 1anguages. Trafned paraprofessionals, supervised by professfional

- staff, provide finstruction to children fn English and Spanfsh oral language, English and Spanish reading, math,
handwr{ting, and cultural heritage. Paraprofessicaals work with groups of six to efght youngsters. The progrim

. . fs indfvidualized, "s1though some instructton fs conducted with homogenecus small groups.

N .
Trafning materials for Ynstructiondl staff enphasize classroom management, with focus on positive reinforcenent,
ind provide skills necessary for implementing every curricylum area, Training covers the use of observation

. instrusents for cazparing actual teaching behaviors with criterfon Per'omance Tevels. The monftoring systea
oeasures aaintenance of teaching behaviors and adequacy of children's progress through curriculus mastery tests.

In English, the Language Component uses SRA DISTAR Language I and LI {Science Research Associates, Inc.). Level
I was translated into Spanish for the project 1] ngua ni-3¢hools, which s now making the Spanish edition
avatlable at cost for disseafnation to other sites, In English, the Reading Component uses Phonics Primer (Stu-
dent Behavior Lab), followed by the Sullivan Programmed Readfng Series (McGraw-Hil1). In Spanish, the Reading
Component uses the projec!-develoged priser Comenzando 4 Leer to prepare children to work fn Aprendiendo d Leer
(Behavioral Research Laboratorfes). The Math Torponent uses Singer Sets and Numbers (Random Fouse) with project
adaptatfion, The Academic preschool Component uses project-developed pre-DISTAR Tanguage (Spanish and English),
pre-sath (Spanish and English), and cultural activities, the Unfversity of Kansas Follow Through handwriting
levels; and reading primer. and English and Spanish DISTAR, fdentffied above .

evidence o’ eﬂe“’“ﬂ”, In 1973, children's concepts were measured using the Cooperative Preschool

Inventory before and after 200 days in the program. Pre/post percentile
scores were a5 follows  age 3, 38/55, age 4, 56/72, aye 5, 52/74. Corresponding data cumulative through 1977:
age 3, 34/69; age 4, 35/70; age S, 4B/75.

" -

imp,emcn‘ﬂ‘ion l'equ‘l’emen” Personnel : one teacher or aide for every six to efght children

for small-group instruction (scheduling may allow one teacher to
serve severdl groups during the day), a tratner for on-site fnservice training, o part-time tester (can be para-
professfonal). Trafning: two days for every curriculua component adopted. Five days for trafner providing
fnservice to adopting staff. Also, adopters must furnish certain monitoring and test data to developer,

ﬁ”ﬂ”ﬂa, l'eql"remen" Training, curriculum, and testing materials are required for every component

sdopted. Free brochures and S-aple Material Packets are avaflable from the
Dissemination Offfice. Adopters pay travel and per diem expenses of project staff providing adopter site services.
> Developer can send staff efther from Texas or from Hashington state,

services aua,'abh Awareness materfals are avaflable at no cost. Visftors are welcoze any time by
appointment at project site and addittonal demonstration sites in home state and

out of state. Project staff are avaflable to attend out-of-state awareness meetings (costs to be negotiated),

Tratning fs conducted at project site (costs to be negotiated). Trafning is also available at adopter site

trainer travel and per diem must be paid). Implementation and follow-up services are available to ddopters
travel ond per diem must be paid).

Dianne Barr-Cole, Dissenination Coordinator, 181, ».0, Box 2367; Pasco, WA 99302,
confact (509) 547-8441, R ! ’

Developmental Funding: YSOE ESEA Titles I and VII, and OCD JORP Ko, 48 Approvec: 4/9/73
Corpiled Summer 1981
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PROJECT  conrLuence 0F CULTURES FOR A AFFLUENT TOMORROW . -

A progran destdr.a to attack the problm.ol deficiencies 1n English performance for the
Spanish-speak’ng chilc, .

target aw,em Approved by JORP for bilingual students of all abilities in grades 4-fi.

dm"p"on The- project incorporates both Spanish and English to help students achieve their educational
goals, It stresses the need for proficiency in both languages, while acknowledging English

as the first language. Curriculum structure consists of performance objectives (for math, reading, language

arts, culture, and heritage), evaluation tests, and mastery Charts of each child's objectives. No single approach

is used. Teachers enroll vuluntarily and receive training through Texas Education AgenCy Institutes.

Contact the project about available training and other services,

Socorro A. Garza, Alice Independent School District, 200 N. Reynolds St., Alice, TX 78332,
contact (512) 664-0981, ext. 4l.

Developmental Funding: USOE ESEA Title VIl JORP Mo, 75-56 Approved: 6/21/15

Conpiled Susmer 1981

CORPUS CHRISTE F‘OLLOV THROUGH BILINGUAL PROJECT .
PROJECT

An early childhotd education program providing bilingual 1nstruction, anctllary services,
parent invol.ement, and staff development.

targd awiem Approved by JORP for Hispanic students of limited English-speaking ability, grades
k-3, from low-income fakilies,

dmripﬂon The Corpus Christ: Independent School District Follow Through program is a research and devel-
oprent program designed to extend the benefits of Head Start into the primary grades. The
program serves approximately 800 students in two elementary schools.

The primary objective of the instructional program 1s to provide for the unique needs of Hispanic students of
Viaited English-speaking ability, Instruction is designed to accommodate the individual student's English and
Spanish oral language proficiency and learning style.

The Follow Through Project incorporates the Southwest Educational Development Laboratory {SEDL) modei into the
local cistrict's regular instructional program. The SEDL .odel is based on the premise that children froa 10w-
fncone families need a developeental program. At the kindergarten level, the model stresses visual, auditory,
language, motor, and pre-writing skills, In the first, second, and third grades, the language development and
ceading components of the model stress the development of the student's communication skills, Initially, instruc-
tion Is given in the child's dominant language, so that skills acquired in the first language may be transferred
to the.second, The Social £ducation program utilizes a multimedia 2pproach to develop sociai concepts and promote
cultural~awareness.
\\

Contact the project about available training and other services. j

contact Resource Centei~Specialist, Follow Through Resource Center, Zavala Elementary School,
3102 Highland, Corpus Mi}\“. TX 78405, (512) 884-0611,

Developmental funding: USOE Follow Through ’ JDRP Ho., 71-140 Approved: 9/1/17
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PROJECT  vouston txOEpENDENT SCHOOL DISTRICT BILINGUAL PROGRANS

A bilingual/bicultural prograa that provid.es initial fnstruction in the children's native
tanguage and cultural environment.

‘c’gc‘ ﬂwum Approved by JORP for students -grades K-12.

dmrip“on Thts program is designed to sérve Spanish speaking students by deieloping culturally and
¥ linguistically appropriate Curricula, providing relevant training for teachers and aides,

developing parent and community tnvolvement in the educational process, and generally effecting a change in
attitudes toward bilingual education. The intent of this prograa is threefold: to help students become fluent
and literate In English, to increase s:.dents’ achievesent in all content areas in English or Spanish, and to
factiftate students' cultiral growth. [nit{ial instruction in all content areas is given in the students' native
-1anguage, while a strong English language development program is provided. As students attain proficiency in
Endlish they are phased into tnstructior. fn English, but M3y continue instruction in Spanish language development

and Spanish reading fn schools where the program is provided through the sixth grade.
State-adopted materials are now provided for grades k-3, Other saterials are provided through state and local
funds for grades 4&-6. In additfon, curriculun guides, performance objectives, and other materials for all grade
levels have been written locally.

At the secondary tevel, the program fncludes English as a second language for monolingual Spanish <tudents, and
hilingual courses for students who have already attained some degree of bilingualism.

; ) Contact the projest about available training and other Services.

(on(au‘ Augustina Reyes, Executive Director, Bilingual Department, Houston Independent School District,
3830 Richrond Ave.; Houston, TX 77027, (713) 623-5126.

Developmental Funding: USOE ESEA Titie VII JORP No, 75-52 Approved: 6/24/15

Complled Susmer 1981 /

PRO’ECT MIGRANY STUOENT RECORD TRANSFER SYSTEM (MSRTS)
An eduGational and health systea for migrant children, preschool-}2.

‘ﬂfgc‘ ﬂwuncc Approved by JDRP as a pro.ram for migrant children, preschool through secondary, and
teachers, teacher's ardes, nurses, counselors, and administretnre,

-
dmrip(ion This computerized systen with 180 teletype terainals located in 44 states serves all 50 states,
the District of Columbia, Puerto Rico, Guan, and American Samoa, Temninals submit Student

dats on migrant children on a daily basis. Curriculum being taught to migrant children is established by each
The curriculum varies according

state through an application submitted to the United States Office of Educaticn.

to the established needs of migrant children at their various levels. Through the MSRTS, teachers have at their
disposal special programs, tests, criterion test data, and special interest, health, and other data, Tnis allows
teachers to formulate idees on what the student has mastered and what level program should be developed. ho

stngle approach s used, however, many programs have been developed arsund the tutorial.

Presently, the computer is being progravned to provide skill-based information on a1} children in the areas of
reading, math, oral language, and early chiidhodd skills. This information will then become a part of the total

history of every child 11 the development of hig or her profile.

fontact the project about available training and other services.

(on‘act %olan McMurray, Administratur for Special Services and Technical Advisor, Miyrant Student Record
Transfer System, ArchFord Education Building, Litile Rock, AR 72201, {50%1) 371-1857.

Q Developmental Funding: uSOL £SEA Title | (Migrant) JORP No. 19 Approved: 4/4-5/13
EMC Corpiled Summer i vl
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v

PRO’ECT NOMAD:  Needs and Objectives for Migrant Advencesent and Development .

A school year tutorfal program, a suamr education progran, and a family umit prograa designed
to meet the special needs of migrant students through individualized instruction.

targﬂ aw“nu School year program agproved by JORP for students of all abilities, grades K-12, suaver
progras apgroved for students ages 2.5-17 and young adults to age 21 {f they have not
received 4 high school diploma, family unit program approved for total family, all abilities, all ages.

-

P
dmnpuon The school year tutorial prograa operates in conjunction with the county's school districts.

Certified teachers provide dafly Intensive instruction in reading, math, and language usage to
each student at his or her development level. Enrichment activities in appreciation of culture and the arts and
self-concept developrent are integral parts of the curriculum. The teacher counsels students in social behavior,
adjustment to new school situations and teachers, attendance, completion of schcol, and the advantages of educa-
tion, The suaer program provides six to eight weeks of experiences planned to compensate for the migrant child's
interrupted education. Curriculum includes nutrition and health care, cultura) enrichoent, career awareness, pre-
vocational opportunittes, and reading, math, language arts, science, and social studies. Students 10 years of age
and older participate in three of the following prevocational prograss on a half 4ay basis. secretarial/clericail,
pawer mechaniCs, building trades, and agricultural science. Students are pretested, fdentified needs dictate
behavioral objectives for each child. The curriculum includes a preschool progran desiyned to prepare migrant
children for school. Chilaren are assessed indfvidually and assigned development skills, Social, motor, and oral
language development are emphasized. Classrooms are staffed with a teacher and an aide, one of whon is dbilingual,
Preschool and kindergarten classes have additional afdes. A mobile unit provides support services to migrant
faatlies at the caaps. Activities include basic education, recreation, and human resource assistance. Parental
fnvolvemer s encouraged through recruiters, evening open houses, and a Sunday fiesta celebration. The family
unit compon®nt fs an evening program designed to encourage total fanily involvement. The curriculum includes in-
struction i basic skills, home econonics, and training pareats in preschool education, ~

Contact the project about available training and other serykées.

‘onta;i John H. Dominguez, Jr., Director, ¥an Buren Intennediate School District, 791 S. Paw Paw St.;
Lawrence, M1 49064, (616) 674-8091, ext, 214.

Oevelopmental Fundirg: USOE ESEA Title ! (Migrant) JORP No, 212 Approved: 4/9/13

Conpiled suswer 1981

PRO’ECT SECONDARY CREDIT EXCHANGE PROGRAM

A continuation school for secondary grade migrant students who have been attending school
in another distr1ct or state and are not able to cContinue school because of the need to work.

tafget awi'mc Approved by JORP for migrant high school students who must transfer credits from one
district to another.

dmription The students tran.fer into the Credit exchange alternative schools and are enrolled in the

same schedule of classes they followed at their home-base school. They arc given individu-
alized and saall-group instruction and complete their course of study in the receiving school. Upon completion
of the term, their Credits are transferred to the home school on an offictal high school transcript.

Classes meet at a time when the students can attend, usually 1n late afternoon or early evening, Certificated
staff are enployed and the content of the work at the credit excharge school is identical to the work at the
hose school. Students can attend a combination of their home school and the credit exchange schools for all
four years of high school and gradudte on target with their classmates who do not migcace.

Provisions are also oade for non-English-speaking students and students who have dropped out but wish to
return to school or pursue a GED.

Contact the project about available training and other services.

‘onta‘[ Davtd W, Randall, State Coordinator, or Tito J. Moreno, Developer/Demonstrator, Secondary
! Credtt Exchange Prograa, P.0. Box 719, Sunnyside, WA 98944, (509} 837-4344.

Oevelopmental Funding: USOE ESEA Title | (Migrant) JORP No, 77-113 Approved: 4/18/717
Compiled Surmer 1981

3.8




SECTION 4

CAREER/VOCATIONAL EOUCATION®

f NOX-FUXDED DEVELOPER/OEMONSTRATOR PROJECTS
!

Lo
proJeJ! CAP: Boston Mountains Educattonsl Cooperative’s Career Awareness Program - ArkanSdS...eeuusueess 3.3
A grograx for infusing career awareness into the regular elewentary curriculum, emphasizing
N the relatfonship botween Careers and basic academic skills.
CAREER OEVELOPMENT PROGRAMS = ORf0cuvsvuuurvsnsonsuoonsoonsrasunsansoossaentoncnvaonnsarnoonnnennannnnnnn 4-4

A tareer education effort that exemplifies the tntegrated approach to career developoent
by ut1lizing céreer edutetion sctivities as part of the ongoing curriculua.

CAREER EDUCATION RESPONSIVE TO EVERY STUDENT (CERES) = Calaforntlaus.scsessrossnnsnnnsessrnnorononnnnnnnes 4-5
A career education progrea in which students practice their basic skills as they develcp
a({tuudes and decision.making skills {n a world-of -work code.

Proj€Ct DISCOVERY = 1OW3uuererereerouuonraassonsnnsennasnmesserosronsonnrrononnnonnosnonnsrssnannonanners &6
Alsystematic approach to career/vocétional exploration that allows the participant to
sparch for a "career theme,” not Just "2 job."

pro,lI ct EQUALITY - Washinglone.eeeeeseeraenvoramranronncoonnsnnnnns Y 1 4
project afmed at reducing sex-role stereotyping and expanding students' perceptions of
ob 9ptions open to females and wales alike.

HEAR: Human Educational Awareness Resource {A Career Education Program to Reduce tffects
of $ex RoOTe SLereotypingd) ~ NEWw JErSeYouoreroerarrvassssnnrsorverosenss sonennvavecnnnsonnsosnrvnrnnnrnn . 4-8
program that omane_s career education with huadn growth and development processes. sex
Stereotyptng affect, an¥, vocatiopal choice psycho_!yy to reduce the effects of gender-role
]'Haiuuons. .
£S AND TALENTS TG CAREER HORIZONS (MATCH) = CalffOrnide...erversenssrerrnnnnnran [ o 49
signed to infuse career education into the regular K-8 curriculum, with a
component for staff developoent anq setf-evaluation.

OCLUPATIORAL/ VERSATILITY {0.¥.) = MaShIRGLOR.vsrvensannsernsennrennnsns fererararereirrairranas [ 4-10
An exploratorypegvocat fonal experie for all students in a general multiple-activity
) industrial arts sho

i ! 7 4
\\EMMVW"CME[R GUIOANCE PROVECT ~ Arf20n8.cereecuausuroararnsnsanrnnres
A x=12 in{Usion model designed to help students develop knowledge and skills in self-
awareness‘xd self-esteen, the wor‘ld of worky and decision making.

! '.

FERT TP 1% § |

\
( OTHER Jonv-ﬁaov:o PROJECTS
! |
J — ",
CAREER EOUCATIOM FSQURCE CERTER PROGRAM (CERCP) = O1SLr1Ct of COlUBbideevruverureriunseseceresarnsnnnnns 4012

A program ac 'eake self-appraisall occupationsl fnformation, goal selection, #nd planning
and probiem solving among urban tenth graders.
CAREER INTERN PROGRAM ~ PAANSYIvaNideecsesscsennnessnonnnrannnannns sveenssentennnsvennnonnnotPaRnnnE 4-12
A progrém aimed ag dropout preventfoh at the secondsry schoo! evel.

CAREER PLAKNING SUPPORT SYSTEM = OM10uuuubuueecnesrnoesocnronnnnnsusensvasssnonnsnnnrannsnasnssnnosasnnen 413
A set of catertalsfor fmp nting a comprehensive high school cereer development program.

project COCC: Career Developaent, Centered Curriculum - MIChigaN.uoersrnsonnnnessrararncsnsnscanarnnrenas 4«13
A sequentially coordinated carder development program with teacher-developed classroom units
that focus on career awareness,) self-awareness, and introduction to deciston making.

EXPERTENCE-BASED CAREER EDUCATION (EBCE) [Arpalachia Educational Laboratory (AEL)) - West Viryinid....... 4-14
An experience-based career education prograa operating 1n a community setting rather than
fn a traditional classroon.

EXPERTENCE-BASED CAREER EOUCATION (EBCE) -~ FOND DU LAC. WISCONSIN = WISCOMSINaeenaurnrannransnnrenneanns 4e14
A career exploration program that integrates community experiences, academiC experiences.
#nd basic life skillds.

EXPERIENCE-BASED CAREER EOUCATIUN (EBCE) [Research for Better Schools, Inc. (RBS)) - Pennsylvanid........ 4-15
A progrsa of inquiry and planning that integrates schous and cowmunity experiences to help
students develop life goals, career choices, 4nd postsecondary plans.

FREESTYLE = CalffOrniaueecncecreecceeornneeenennnnsnsocsonnnooesennnesnsnnnennenssnreenonnnrnonoennnns vene 4215
A serfies of televisfon prograns aimed at reducing sex-role stereotypes and expanding career
swareness for children ages 9-12 and thefr parents. -

*See Sectionsl Cross-Reference Index. P. 14-10, and ERIC Oescriptor Index, p. 14-16, for related prograns.
. o
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OCCUPATIONAL AND CAREER DEVELOPMENT = GOOPGids...u.usseesesnennnarasessonsansacssnnsescrsnsnesascananesss &6
A sequenttal career education program focusing on student awareness. exploration. and

preparation.

OPENING THE DOORS = New JerSeY.uiseesceseecseascasecsonannnes eeeaseaeseacatcettiganercnannnans vaeee. 4216
A nongraded. nonjudgmental career education curriculun cmlned uﬂh reading vead\ness and
writing,

*UCLA ALLIED HEALTH PROFESSIONS PUBLICATIONS - California........ T T T Y 1 ¥ 4

A three-year student-oriented progran designed to introduce secondary school sludents to
allied health occupations.

O

ERIC

Aruitoxt provided by Eic:




1 .

PRO‘ECT PROJECT CAP. Boston Mountains Educational Cooperative's Career Awareness Progrea

A progras for infusing career awareness into the regular elementary curricelum, emphasizing
the relationship between careers and basic acadenic sk:lls.

. .

“lfg“ aw’cm Approved by JORP for students of all abilities, grades 1-6, suppleventary Learning
Activi'y Packets approved by JORP for grades ' and 8, A kindergarten prograa is

available, but no evidence of etfectiveness has been submitted to or approved by the Panel, The program now

operates primarily in grades 1-6,

o g2
dmﬂp"on Career awareness becomes an integral part of the total curriculun of pupils grades K-8
through the use of Learning Activity Packets {LAPS). For-each grade level, there are 32
Jifferent packets representino 30 occupations. Each packet includes a career story incorporating the concepts
of work as 4 way of life, tools, tasks, training and education, traits, and econonics. Pupils are provided
the opportunity to ¢xercise individuz! preferences, to use problen-solving skills, to be creative, and to do
some decision making. Each packet also includes an academic skill, The worker's need for this skill, teaching
facts or information, and practice activities for developing ar improving pupil skill are provided in es<h
packet. A posttest {review) covering the career concepts completes the packet. Care has been tiawe. - show
students that school sudjects are important and related to the world of work.

The packets are designed to be campleted in 15-30 minutes. They may be used to introduce, review, or rein-
force their conpanton acadeaic skills at the appropriate times.

xey Elpments. teachers and administrators have ceceived inservice training in infusing Project CAP into
classroom, sufficient materials have been provided for all participating teachers and pupils, pretest is
aministered (posttest planned for), teachers are using materials in avcordance with plans made at training
workshops. -

. .
evidence D’ Cﬂ““lﬂn”‘ Project pupils show a significantly greater (.01 level) iwareness of

_ careers than .tudents in comparahle schools not infusing a career aware-
ness Prograd into their curricula (Evaluative Research Associates' Occ pational Career lancepts and Worker
Activities Tests, adwinistored in 1976). This shows that at minimal cost and without adding time to the
daily schedule, infusion of career concepts Into a regular academic skill area results 1n greater career
awareness.,

. . .

lmphmcntaﬂon rcqucmcn‘s Project staff provide a workshop {of one or more days) for adopting
district teachers and administrators and return for monitoring

or further Inservicy visits 'f requested. Lxperience has shown that afainistratur and teacher support results

fn 4 strong program,

. o .
ﬂnanﬂa, l’eqmnmtnls A set of 3¢ CAPS-LAPS (25 copies of each) for a sing'e grade level  $105,

Tesctier's manual  $5, Student materials may be purchased or reprcduced
by the adogter.

o .
services aua"ub’c Awareness materials are available at no cust. Visitors are welcoe dny time by
appointment at project sitz and additional demonstration sites in hoae state.
Project staff are available for out-of-state awareness meetings .costs to be negotrated). Tralning 13 conduct od
only at adopter site (trainer travel and per diem must be paid). Follow-up services are available t. adopters
costs to be negotiated),

ontact Jesnne Leffier, Directur, or artha Rothrock, Assistant Director, Boa 13, Greenland. AR 12737,
{501) 443-3136,

Developmertal Funding  uSOL 1 56A Title 111 JORP No. 78-178  Approved  5/24/18
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PROJECT  carecw oevevopmear procras ’

A career education effort that exerplifies the integrated apprgdch to career development by
Jtilizing career education activities as part of the ongoing chrricalum.

“"get ﬂwume Approved by JURP for students of 411 ability levels in grades X-10. This progrem has
been used in other settinys with grades 11 and 12, but no evidence of effectiveness
has been submitted to or approved by the Panel,

)
dmﬂp“(m "~ This prograa continually demonstrates the many relationsh.ps between school subjects and

aspects of the world of work. The program conforms to the State of Ohfo model; thus, 1t
Provides for three career development stages. Career Motivation (k-6), fareer Orientation {7-8), and Career
Exploration {9-12). At the elenentary tevel, the progran develops positive attitudes toward task completion,
pride in accomptishment, and awareness of the variety of workers, the dignity of work, and self-worth. In
grades 7-8, the wide range of occupations available, worker characteristics, relevance of school subjects to
occupational areas, and evaluation of ‘nterests, aptitudes, and abilities receive the major emphasts. For
grades 9-12, the exploration phase introduces fn-depth studfes 1n occupational areas of Student choice, actuat
eXD:ONUOn 3nd work experience, and value and interest clarification, with o hedvy emphasis on decision
aaking.

Dur1ng all three stages of the prograa, seven develcpmental areas are integrated into all segrents of the
curriculun  fndividuai and enviromment, education and training, world of work, economics, self, enployabilaty
and work adjustoent, and decision making, A major element of the prograa is the involvement of community men-
bers and workers of alt types as collaborators with educators in the career education process.

. .
widﬂltc Of eﬂe““’ﬂlns Process and product evaluation designs utilized were developed and conducted

by Studies in Education, Testing included a large nucber of students in
Progran *nd nonprogrdm schocis. Results indicated that program efforts provided knowledge gatns consistently
higher ‘or progran students. )

. . .
lmplementatlon ffqu,ffmen‘f A single teacher, a school, Or an entire district can adopt the

\ progran. 0One or mare project coordinators are needed, depending
on the size of the population to be serveds Successful tmplecentation depends on intensive statt nservice
where concepts, materfals, and suggested activities are introduced. The project makes extensive use of com-
UMty resources vy means of special ongoing coMunity-based prograss involving local dusiness, industry, and
tador.

fmtmﬂul requtrements Start-up costs 4111 vary depencing on the intensity of activity expected in the

the beginning year and the size of the adop*ing district, A eingaum suggestion
for 1n124a] trataing and aurchase of materials nexded by tearher and counsetors is $3,000. The Akron ,chools
serve 26,000 studants with 2 budget of $10 cer student.

. .
seroices ﬂual'ﬂbk Auareness materials are avatlable at cost. VISItors are welcose at project site dny

tive by dppointment. Project staff are avaitadle to attend out-of-state awareness
rees1ngs (travel and ger Jiem myse be patd). Training is conducted 4t project site (adopter pays only its own
costs).  Tritning 15 atso avarladble at adopter site md-Auqust through mid-June (trainer travel and per diea
M4t he parg). Implementation ana foliow-up services are available to adopters (costs to be negotiated),

comtact e “opouns, director of Career Educasion ?rogram. or Jerry Ryan, Project Coordinator,
65 Stetner Avey, Arron, OH 44301, (216) 434.3404,

<+

Developmental Funding: 4o BoAE JORP Mo, 73-181  Approved: 5/25/)8
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PRO)[C]’ CAREER EDUCATION RESPONSIVE TO €VERY STUDENT (CERES)

A career education prograz 1n which students practice their basic skills as they develop
attitudes and dectsio. -2aking skill, tn 2 world-of-work mode.

target audience  sooroves by JORP for priddry school children grades K-3. This prograa has been used tn

other settings with grides 4-6, dut no evidence of effectiveness has been submitted to
or approved by the Panel.

Py
dmnp”ﬂn Project CERES has developed instructional Procedures to facilitate the {nfusion of career edu-
cation concepts into the regular curriculum.  Project staff have developed a career education
fatrix that identifies guals and objectives in seven areas, numerous infusion units. a variety of career education
tearning centers, a simulation progran, a career education test for measuring student 93ins, a Program and Manage-
cent Evaluation System (PAMES) that establishes staff ~esponsibilities, and a Career Education Inservice Model
(CEIM) that guides career education activities, The project strongly stresses staff developaent,

evidence Of e”e“,”en”s When compared with a control group. project students showed significant

growth tn their career development as reflected by their achievement of
Jectives representing seven areas of carcer education. Student growth was measured with a project-developed
career education test.

imp'emen“"iﬂn rcqlliremen“ The project’s activities d=e easily transportable since they can be

implenented without disr.pting existing programs, The program can
de adopted by tndividual teachers and/or schools. Two days of staff training are advissble,

ﬁnanial requirements Copies of untt developnent and s'aff {nservice materials, instuctional

nmaterials, tests, and reports are helpful. Release time 15 required for
staff durin) 1nservice training,

. .
services aua”ab’e Awareness materfals are available at no cost, Yisitors are weltok at project

site by appointrent. Project staff are available to attend out-of-state awareness
neetings (Costs tu be negetiated). Training 1s available at adopter site (costs to be negotiated)., Implementa-
tion and follow-up services are ivailadble to adopters (costs to be regotiated),

Yirginta Ko Lish, Curriculya Specialist, Ceres School Nstrict, P.O. Box 307, Ceres, CA 95307,
‘on‘aﬂ (209) 538-0148,

Developinental Funding,  ySUE Career Euucatton ond VEn Part J JORP Mo. 78-182  Approved: 5725/1C
Compiled Suswmer 1981

4-5 ¥




PROJECT  Prosect orscovey

A systematic approach Lo career/vocationdl explordtion ihat sllows the part ciant o
sedrch for & “career theme,” nol just “a jodb,*

e

" ,
lﬂfgct ath‘llmu Adproves by JURP for individuals of 211 abslities, 15¢ 12 and up, 1nciid ng minority
N groups, the deprived, and the handicapped, as well as “typical”™ populetrons.

e ge
dﬁtﬂpﬂon Project Discovery package activities can de used alone for exploration, or codined with

other sctivities (care.r informazion matertals, shadowing, Experience-8ased Carcer tducation,
work evaluation, and eaployability skills training) 20 fona a.more coxprehensive ssstea. Thirtyeseven explora-
t1on packages and 3 Guidance and Counseling Conponent comprise the “Regular £dition. Packages contatn hardware
and software necessdary to perfona wotk dctivities. These activities include tadr /1gualrzed, wratten 1nstructions
{fourth. through sixth-grade reading level) in cartoon-style format. Participants gdin experience and o feeling
for work by performaing these activities. Guidance and counseling sctivitres sssist 1n processing 1nfonsation,

Fifteen exploratton packages (“Special Edition) are designed far special needs populations, including drsadlet
resders, Modificattons of the Regular Editiu= were based on f.eld testing 1n schools, The resulting changes

~7 tnclude 2 lower reading level (seGond through fourth grade), add1210n of a1 1ntroductory book for each package,
and 3 revised set of guidance and counseling materials, The Guvdance and Counseling Corponent 1tlows staff to
help participants more effectively “process® these experiences. Guidance materials include a manudl, instructor's
notes for cach package, and & 167 f1lm. These aaterials support five functions  staff orientation, partici-
pant ortentation, package details, experience processing, and tnteyration.

b

.

o o .
w'dcnu Of Cﬂc‘"wnns ‘Project Discovery incredses participants' experience base and hershtens

. awareness of the <inds of work fos which therr adili21es and ynterests
suit them. Experimentd] and control jroups (3u8 students at four 5chools) were pres ang posttested over a
two-yedr perfod with the 4ajure Assessment of Discovery Exploration. CvaludaZion of test ressits shows that
the greater the group mean for Project Discovery packeges explored, the greater the sedn change on ait gcates.
Data availadle,

o . o
lmp,emenlﬂllon ’cqu”cmc.'l" The Discovery approdch to career exploration offers various adop-
tion possidilities. There are nuterous models, but most follow
one of three basic forsmats  the Career Exploration Center Aporoach, where a1l packages are tocated in one
large open or subdivided area with students scheduled for explorations, the Yultiple Classroom Appraach, with
packages located in two or more rooss witlh separate staffings, and Modile Appraaches, where packeges are circus
lated among different buildings or transported tn a oodile lab. Staffing requirevents vary accordingly. Lab
course teachers dre oftien selected, but any teacher dedicated to 1ndevidudlized tnstruction 1s suitable.

o o o
flnﬂnﬂal fcqu‘fcmcn“ Condlete system of 37 Project Discovery Lxploration Packages >lus Guidance

and Counseling Component, $14,620. Specral £dition systen of 15 Project
Discovery Exploration Packages plus Gutdanze and Counseling Cowonent, $7.980. !ndivioual packages, fros S60
to $2.185. “uidance and Counseling Componeat 1ncluded at no cost on all orders over $3,000 for the Regular
Edition, over $2,000 for the Special Edition.

. o
’e’“"c’ (wallﬂblc Awdreness materials are a/ailable at no cost. Visitors dre welcome 4t project site

dny tise by appotntzent. Project stoff are avarlable to sttend out-ofsstate
dwdreness meettngs (costs to be negotiated). Training 1s conducted at prosect site (411 expenses aust be pard.)
Traintng ts also available at adopter site (311 expenses must be pards)  laplenentation and follow-up services
are availadble to adopters (A1) expenses must be patd).

Philip A, Olive, experience educdtion, 401 Reed St., Red Jak, !A Sls66. (712) 623-4913 or
‘on‘a“ (£00) 831-5886.

Developmental Funding:  ySof BEH, and Carecr £ducation JOR? No,  73-151  Approved. /1513
Corpiled Surewr 198!
O
ERIC

3y




. | PROJECT rrosect equaLty '

A project afoed at reducing sex-role S*ereotyping and expanding students® perceptions of job
options Open to females and males alike.

‘

target audience  rooroves by wRP for grages x-6.

dmr’p“on Project Equality proposes to reduce sex-role stereotyping in students, grades K-6, with nate-
rials designed to counter such stereotypes in occupatfonsl and home sex roles. Project-
developed caterials witch oay be ysed independently or {n combinatlon procide students with nontradftional
sex-rol+ rodels. All asterials are solf-contained, easily adc,.ed to a variety of classroos settings, require
no additional staffing, and fit withi the context of subjects the teacher s already expected to cover. Most
require 15-45 minytes® use per day over 4 two- to three-week perfod., Activities are simple, fnteresting, and
experiential, a3king them usable with studeats of different abllity]levels. Six Occupation Simulatfon Packets
(36.25 each) feature a hands-on career education activity based on £he isolated job skill concept. This concept
singles out & saleable skill required fo~ a wide variety of jobs and already possessed In sone measure by students.
As st..fents fdentify and use the skill in a hands-on sirulated work experfence, it becomes clear that a skil)
required for one type of work can often be transferred to another. Discussion questions eaphasfize these
points. The six packets {“Color Discrimination® and “Crawling and Squatting® for grades k-2, "Assesdling” and
“Creativity™ for grades 3-4, and “Measuring® and “Oral Persuasion® for grades 5-6) are sensitive to many kinds
; of discrimination, 11lustratfons show a @ix of races and sexes, and X-2 packets fnclude 4 discussion of how to
;use the activities with handicapped children, Packets fnclude lesson Plans and a Mist of required support
euterials,  Kits containing a1l required support materfals are available, rangtng fn price from 2155-$375. The
ellow, Blue and Red Book, for grades k-6 ($26), is ¢ large loos -leaf notebonk contafning many fdeas for
short-term activities that help tescher dand students ex;pand their awareness of sex-role stereotyping and
/b den their views of sex roles in the home and appropriste Job oppurtunities for qualified people. Activities
{n the yellow area take 10-20 afnutes to carry out, those in the blue area requice 20-40 afnutes. and those in
the red, more than 40 ainutes. Many Thousand Words -- Work Pictures, for grades k-6 {326}, is 4 loose-leaf
book containing pictures of women and men, girls and boys in a variety of nonstercotyped work settings at
hone, at school, and in the community, a variety of skills and abilities s depicted. Dfscussion questions
focus on the job ski111s needed and on whether possession of those skills {5 Jimfited by sex.

evidence of effectiveness  pre- an postresting of 5,259 students i six school districts with the who

Should test {an objective fnstrument designed to assess degree of sex-role
stereotyping) was conducted 1n 1977-78. Prisary students showed 4 17.3% reducticn and fntermediate students o
16.1% reductfon in sex-role stereotyping after exposure to just one set of Equality materials, Control groups
showed 1ittle change. Results were statistically significant at less than the .005 level. The materials are
even xwre effective when used 1n cocbination.

lmplcmemauon reqummems Staff: district career education director and/or curriculum dfrector,
principal, schoo) librarfan, and six teachers. Trafning: one one

and one-half day training sessinn. optiondl one-dcy follow-up meeting. Total cost for staff development of

implementation tean and 811 (nterested teachers (tu & maximun of 60). $800 plus tra.el gosts for two trafners.

ﬁnan‘iﬂ' fequ,'femen" 14 a1l naterfals are ysed, total cost is §1.789. Estimated continuation

cost 15 $75 a year. Materfals can be used by all district elementary
schools in turn. Assuming 3,000 K6 students in a district, first year cost of implementing the program fs 85¢
per pupil.

services ﬂua"ﬂh’e Awareness materials are availasle 4t no cost. Visitors are welCome at progect site

any tice by appointment. Project staff are available to attend out-of-state aware-
ness meetings {travel and per dica musy be patd). Training 1S conducted at project (adopter pays only {ts own
costs). Trainfng {s also availanle at” dopter site and at turnkey sites in Bellevue, Washington and Farmington,
Utah {311 expenses aust be paid, fncluding tralners' stipends). Implementation and follow-up services are
available to adopters (costs to be negotiated).

John Ross, Director of Federal Prograas. Highline School District, 15675 Ambaum Blvd. SW, Seattle,
‘o’"a“ 4A 98166, (206) 433-2454.

Developmental Funding: ys0E ESEA Title 111 and 1V-C and JORP No. 78-180  Approved: 5/25/18
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' Pm’fcr HEAR: Human Educational Awareness Resource {A Career Education Program to Reduce Effects of
Sex Role Stereotyping)
A program that combines career education with human growth and development processes, sex
stereotyping affect, and vocational choice psychology to reduce the effects of gender-role
Haitations, .

target audience  aooroved by doRp for students of all abilities, grades 4-0. It has been used 1n
other settings with grades 1-3 and 10-12, but no evidence of effectiveness has been
submitted to or approved by the Panel,

<

o .9

dﬂmpnon Project HEAR consists of primary, Intermediate, and Secondary Learning Units, each integrated
into & student’s regular curriculum over a 45-day tioe span. Learning Units are sequentially ’

orginized, ungraded, and designed for use in any existing classroom structure with any discipline, they may be

adapted to multiple learning needs. The .developmental tasks of each learning unit are geared to differences

in Tearning level. Because the learning needs of twelfth-grade stydents are different from those of eighth-

and fourth-grade students and because individual learning styles also differ, Project HEAR'S materials comdine

reading, writing, verbal, aualovisual, simulation gaming, and kinesthetic learntng experiences. Activities

are varied and afford students opportunities to work individually and in large and small groups.

Project HEAR aims to expose students to the concepts of growth and change and to make them aware of ther
netds, skills, strengths, aptitudes, feelings, and motivations. The prograa relates a variety of occupationat
information to the student's self-concept. Emphasis is placed on choosing and examining alternatives in order
to make decisions. At the elementary school level, the primary goal of the progranm is to change students'
attitudes toward the world of wark and to break down occupational stereotypes. At the upper levels, the program
afas to increase students’ knowledge of the world of work and to align their occupational choices with their
occupstionsl f{nterests, aptitudes, and abilities,

Project HEAR'S curriculua is des’gned to help students explore themselves without Jjudgement of success or
fatlure, to lead students to a successively widening exploration of the world outside themselves, and to teach
them decision-making skills and provide skill-butlding act ivities. Self-awareness, career awareness, and
decision ®aking are the threads that weave the project's components together and the respective foct of the
Primary, Intermedtate, and Secondary Learning Unfts.

o o
wﬂenu OI eﬂe“lun”’ The program is effective in reducing the impact of gender-role limita-
tions, Data collected from tocally developed fnstruments in 1976 were
anslyzed by a pre/post conirast of experimental and control groups. Two years later, a second experimental
design confirmed Project HEAR's effectiveness. '

. . o
Implemcnlauon feqlllfemeﬂ“ No special facilities or equipment are needed for successful

, implementation. Curriculum units are packaged in classroom sets
with supplies for 30 students, Staff training, evaluation of student impact, and follow-up are required for
adoption. Each training session fs uniquely developed for adopters and averages two days.

ﬁnan‘ia’ fequ’femen‘s Materfals costs for 1981-82. $395 for a classroom unit. The only consumables

are the unit workbooks, which can be replaced for $2,50 each (Primary and
Intermediate) and $4 (Secondary).

seroices aom’ab’e Awareness materials are available at no cost., Visitors are welcome at project
sfte any time by appointment. Project staff are available to attend out-of-state

awareness meetings (travel and per dien must be paid). Training §s conducted only at adopter site {costs to be

negotiated), Iaplementation and followsup services are available to adopters {costs to be negotfiated).

Joe! Geller, Director, Project HEAR, Cogent Associates, 306 Alexander St., Princeton, NJ 08540,
‘Oﬂ'ﬂ“ {609) 921-1484.

Developmental Funding: USOE ESEA Titles 111 and fv-C JORP Nc. 78-185 Approved: 6/31/78
Compfled Suzewr 1981




PROJECT  MATCHING ATTITUDES AMD TALENTS TO CAREER HORIZONS (MATCH)

A program designed to infuse career education into the regular K-8 curriculum, with a component
for staff development and self-evaluation,

"
‘amc‘ a‘dum Approved by JORP for students of all abilities, K-8, and their teachers.

"
dmnption Project MATCH is designed to infuse a career education component into the regular curriculum
of a K-8 school district program. The program emphasizes career education in three ways:

by an i~fusfon process built around the varfous content areas, by experiential activities within the classroom
. for real-world understanding, and by wide-ranging study and research opportunities that are centered in career
education yet keyed to the content areas. The project has developed behavioral objectives in 10 area of
career education, a grade-by-grade guide to achieving these objectives, a serfes of curriculum infusion units
that. integrate career education concepts into most curriculum areas, special individualized programs, a simula-
tion program in civics, and career education evaluation finstruments {both formative and summative). Training
sessfons for program implementation have also been developed. During the two-day inservice session, teachers
are fintroduced to the project and to ways they can assist in planning for fmplementation and evaluation.
H Optional inservice for professional development is also available.

The 10 goal areas of MATCH are career awareness, self-awareness, attitude development, education awareness,
econorafc awareness, consumer competencies, career orfentation, career exploration, career planning and decision-
making skill development, and civic responsibilfty. Of the program’s 67 objectives, a third are introduced at
the kindergarten level and all are included in the materfals for grade level 7-8, Project materials include
teacher guides, corsumables for students, game designs, bulletin board fdea sketches, evaluation instruvents,
adminfistrative guides, and a filmstrip for general program description.

. "
w#‘n“ 0[ Cﬂetnwnns When compared with a comparable control group, project students showed far

greater growth in career development as evidenced by their achievesment of
objectives in 10 areas of career education. Student growth was aSsessed by project-developed evaluation instru-
ments with 2 high degree of validity and reliability.

. . Y
'mpkmen‘a”on fequcmcnt’ The project’s activities are easily transportable, they can be

iaplemented by teachers without disrupting existing prograns and
without adding special periods, special counseling, or staff, The program can be ajopted by individual teachers
or schools. Project materials and evaluation instruments are needed for implementation, A staff training
program of one to three days should be planned, based on needs of the adopter and the adoption plan, Impiementa-
tion shourd cover an 18-24 week time span.

. o o
Imanﬂa’ l’cqm"cmcn“ One set of project materfals {(K-8), $400. Consumables, $100, Costs are

less if grade span of adopting school fs less than X-8, Guides for imple-
mentation are included in the project matertals,

. "
"ﬂ”tcs am"'abh Awareness materials are availatle at no cost. Visftors are welcome at project

site any time by appointment. Project staff are available to attend out-of-state
awareness meetings {costs to be negotiated), Training 1s conducted at project site {adopter pays only 1ts own
costs). Training is also available at adopter site {trainer travel and per diem rmyust be patd). Implementation
and follow-up services are available to adopters {travel and per dren must be paid).

contact oarvel Allred, project Specialist, Ontarfo-Hontclair School District, 950 West "b* St.,
?.0. Box 313. Ontarso, CA 91761, (714} 983-7412 or -9501, ext, 235.

Developmental Funding:  ySot ESEA Trtle Iy-C JORP No.  78.167 Approved: 13716718
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PROJECT  occupATionAL VERSATILITY (0.V.)

An exploratory prevocational experience for all students in o general multiple-activity indus-
trial arts shop.

tafgct UMICHCC Approved by JORP for grades 6-9 in industrial arts. Tmis program has been used in
other industrial arts settings with grades K-5 and 10-12, but no evidence of effec-
tiveness has been submitted to or approved by the Panel.

dmr‘p"on Occupational Versatility is a method whereby students learn in an exploratory industrial arts
progrem.  Throughout the learning procedure, the educator creates the scene in which the
Yearner functions, and provides counsel. Th. learner is responsible for selecting, dirvecting, managing, and
evaluating his/her performance. The degree of learner responsibility increases as he/she progresses through the
program.

Factlities provide opportunities for work in areas that include, but are not limited to  woods, plastics, power,
electricfty/elect-onics, sheet metal, wrought iron, forge and foundry, welding, graphics, drawing, career infor-
matfon, and general industries.

Classes are heterogeneoys, composed of boys and girls froa different grade levels. Two or three instructors
forn & teaching team to supervise student activities. Students have access to o variety of information
resources, to ipstructors, and to more-experienced peers. 0.V. has been applied in one-teacher shops.

The 0.V. method hes been expanded §nto four phases. the Awareness Phase, for the elementary school, the Explor-

- atory and Eaphasts Phases, for the junfor high school, and the Preparatory Phase, for the high school. Efforts
are under way to merge the 0.V. method with the Aserican Industry Project, a study of the frec-enterprise system,
Adaptations of the 0.V. 7ethod heve elso been applied to the home economics end art areas.

evidence Of eﬂemucness In 1970-71, on the Childhood Attitude Inventory for Problem Solving, 0.V.

students (n=118) scored 111.72 compared to non-0.V. students (n=137), who
scored 107.46 (significantly higher at .01 level). 1In 1977, 0.V. students {n=40) on the same test scored 111.32
{significant at .01 level).

lmplcmcnltmon requ‘fcmcnt‘ 0.V. is more cowonly adapted then edopted, specific requirements
are not listed here, due to the flexibility of adaptations. The

0.V. Instellation Manual has worksheets that cover all expenses and obligations. A workshop and/or visitation to

demonstration sites (not mandetory) will assist the adapter in detenmining the extent of implesentation desired.

A mpdel adoption proposal for Title IV-C funding 1s available through NON Facilitators and/or the project office.

i8]

ﬂnanﬂa’ requ‘remen's Installation costs very greatly, since they depend on what materials are

availabie and what degree of implementation a district wants. Installation
Manual hes a section intended to aid adopter 1n determining tune cost of desired program. Manuel may be purchased
for $17.50 (includmg postage and handling) fran. Jim Grossnicklaus, Aldany Union H.S. Oistrict 8J, 2310 S. Eim
St., Albany, R 97321.

. o
services (wal'ablt Awareness materials are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state and out
of state. Project steff are available to attend out-of-state awareness neetings (costs to be negotiated,.
Training 1s conducted at project site (adopter pays only its own costs). Training is also available at adopter
site 5“”‘3 to be negotiated). Implementation and follow-up services are available to adopters {costs to be
negotiated).

cONtact Jonn Lavender, Director. Occupational versatility, Highline School District, 15675 Anbaua Blvd.,
S.4., Seattle, WA 98166. [202) 433-2453.

Developmental Funding:  ysof ESEA Title I1f JORP No. 32 Approved: 4115713
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pm,fcr PIMA COUNTY DEVELOPMENTAL CAREER GUIDANCE PROJECT
N

A K-12 infusion model designed to help students develop knowledge and skills in self- .,

awareness and self-esteem, the world of work, and decision making. o
\

¢
N
“"gg‘ audience  sporoved by JORP for students of 411 abilities grades 4-12, teachers, adainistrators, , =

counselors, and comunity mecbers, This progria has been used in grades K-3, but no (4
evidence of effectiveness has been submitted to or approved by the Panel,

7

o e
dmﬂpﬂon The Pima County Developmenta) Career Guidance Project 1s a state-fonded interdistrict ordani-
zation that coordinates or delivers a variety of cireer education services to all coun
schools. The project has several major conponents. direct services to students, services to school stéffs
who need help in planning or implementing career education activities, selection and maintenance of up-to-date
cireer education media and materials for use by a11 county school Staffs, coordination of community resources,
such as volunteer aides, speakers, and work experience/exposure sites? conduct of parent ¢iscussion groups,
and a varfety of other services, such as carecr education implementation umit development and services to
special education teachers, —

The approach to career education in Pima County is often referred to as 'I;fusion," that s, the continued
demonstration of the relationships between academic subjects and particular occupations or the world of work

as a whole. [Infusion redirects the focus and intent of school subjects withous changing subject content. Ffor
exasple, addition may be taught by totaling prices on restaurant checks i1n » simulated cof fee shop instead of by
adding nurbers on blank paper, !

Elecentary Yevel activi.fes focus on self-awareness, self-esteen, and an fntroducticn to career areas. Activi-
ties in grades 7-9 focus on wider study of careers and use of decision-making skills. Activities at tre high
school level are aimed 4t giving students actua) exoosure to work.

w'denu O’ cﬂcttlwnﬂs As a result of high levels of exposure to this career education program,

4 sample of county students in grades 4-12 performed better in all
categor fes tested, as measured by a locally developed Careers Test, than a coparable sample of students with
low exposu-e to the program. The program has been externally evaluated since 1972,

. . .
,mp’em‘ntﬂ"an fequ,rements The nodel is a counselor/consultant design that may be adapted to

any educatfonal setting, according to available personnel, facil-
ittes, and other resources within the adopting district. Requireients for adopting districts include qualified
counselors or student-services personnel, commitment to the model, appropriate media and materials, and teacher
training time, Setween two and two and one-half days of preservice training and additional follow-up inservice
training are required.

ﬂmmﬂdl requ’r‘ments A wide varfety of cumercially available curriculum materials already found

in most schools is used, Costs of preservice and inservice training for
ad®Wting staff and evaluation (testing, scoring, reporting) are borne by adopters.

services available - s.reness notertars are avaflable at no cost. Visitors are welcome at project

sfte any time by appointment {one scheduled visit per semester). Project staff
are avatlable to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted at
project site {211 expenses must be poid, 1n¢luding trainer's fee, cost of training materials, trainer's travel
and per diems). Implecentation and folios-up services are available to adopters {costs to be negotiated).

contact Bsarbars Hanson, Program Manager, Pima County Gevelopmental Career Guidance Project, 545 N. Camino
Seco, Tucson, AZ 85710. (602) 296-5451 or <2397.

Developmental Funding: ysof Educational Professions JORP No. 78.177  Approved: g/10/18

Development Act
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PROJECT  carce €0uCATION RESOURCE CENTER PROGRAM {CERCP)

A prograa to increase self-appraisal, occupational information, goal selection. anu planning
and problem solving among urban tenth graders.

target audience  aoroves by JoRe for students tn grade 10.

dm"p”on Although this program was developed for large, urban, principally minority-student school

systems, project staff belie' - that it can be used by any system whose graduates face potential
unemployment owing to inadequate training in career planning and {nsufficient knowledge of career possibilities
and requirsments. .

Coordinated activities take place in the Career Educatfion Resource Center, the classroom, and the community. The
project employs the infusion approach to weave career education content finto instruction in academics, counseling,
and supplesentary student activities. In the academic disciplines, competency-based lesson plans and instruc-
tional mgerlals are used to integrate career education into subject ares content. Each semester fncludes a
ainfaum of 40 instruct fonal sessions lasting between 45 and 70 minutes.

Program activities fnclude student assessments, teacher training, fndividual and group guidance, field experi-
ences, minicourse instruction in test taking, lite skills, and career decision making, career research and explo-
ration, a career-focused newspaper, parent se@inars, and Commumity fnvolvement activities, s)

~ .

Contact the project about available training and other services.

contact Essic Page, State Coordinator of Career Education, E1lington School cof the Arts, Room 102, 35th
- and R Sts., N.W.; Washington, DC 20007, (202) 282-0186.

Oevelopmental Funding: USOE Emergency School Assistance Act JORP No, B80-4 Approved: 4/22/80

— Compiled Susewr 1981

PROJECT  CAReeR Inten proceax

A program afmed at dropout prevention at the secondary school level.

7

'ﬂfge' auﬁem Approved by JDRP for students grades 10-12 who have been designated by school officials
as having dropped out of school or as having the potential to drop out.

dm"'pu'on Applicants are dropout and potential dropout students from Pniladelphia high schools., The
selectfon criteria are: lack of consistent school attendance, inability to adjust to pubdlic
schools, no major disciplinary problems, family adjustment problems, negative shifts in academic achievesent
levels. After prospective interns {students) are recruited, they are exposed to the intake interview. They
are also tested to determine ff they have attained the minimum fifth-grade reading level requirements for
sdoission. They are then scheduled for orientation and admitted to the program. Interns participate in the
following courses during the first phase of the program: math, English, history, science, reading, career
counseling semirar, cultural arts, typing, graphics, consumer math, humanities, and foreign language. In
addition, career-oriented.activities are employed, such as field trips, seainars, mini-fairs, and resource
speakers. 1he curricula consist of career-orfented subject matter integrated into academic subject matter.
At least one counseling session is conducted every two weeks. Ouring the second phase, interns are {nvolved
in indfvidualized instruction and fndependent study. Advanced courses fn the aforementioned disciplines ensue.
On-site exploration of careers in which ‘erns have expressed interest is conducted. Career-oriented activitfes
and counseling support continue. The t. phase commences when the interns dre prepared to graduate; Cpllege
preparatory actisfties are implemented for .ollege-bound interns. Arrangements are made to place inYerns
into OUT, advanceu skills training, and employment siots. \
A

Contact the project about avafladble training and other services.

‘on'a“ Robere Jickson, Program Manager, Oivision of Special Programs, 0ICs of America, Inc., 100 W.
Coulter St.; Philadelphsa, pA 19144, ({215) 438-3800.

Q Developmental Funding: National Institute of Education JORP No. 77-119  Approved: 6/1/77
E MC Compiled Surmer 1981
PRY) (
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PROJECT  cazeer pLanning suppoRT systew

A set of materials for implenenting a comprehensive high school career development prograa.

"
‘arg't aldl!m Approved by JDRP for high school staff.

.

P
dﬂ:ﬂpuon The Career Planning Support System was developed between 1971 and 1973 by the National Center

for Research 1n Yocational Educatfon in response to an apparent need for the aoplication of
syste's sethodology to career education. The result is an extensive set of printed materials and filastrip-
tapes describing a comprehensive educational frawework and protedures that school staff can use to set up an
accountable, school-wide high school career development progran. {Career developoent has been defined as the
acquisition of nontechnical skills needed for a person to be able to work.)

Five elements are considered essential for a systematic planning process: a structure that makes provision for
leadership and active committee work, assessment of local career education needs and use of the results in
establishing the program, a sei of career development goals listed 1n order of 1mportance, behavioral objectives
related to these goals, and activities for students related to these objectives, The printed materials and
filastrip-tapes provide the necessary training,

Contact the project about available training and other services.

Linda Pfister or Marla Peterson, National Center for Research 1n Vocational Education, 1960 Kenny
contact Rd.; Columbus, OH 43210, (614} 486.3655.

Developmental Funding: National Institute of Education JORP No. -80-5 Approved: 5/23/8D

Conplled Susmer 1981 ’

PRO’ECT PROJECT COCC. Career Development Centered Curriculun

A sequentially coordinated career developeent program with teacher-developed classroom units
that focus on career awareness, self-awareness, and introduction to decision =aking.

»

~ T [N

dm’ipﬁon A carecr {5 the conbination of a person's continually changing occupational, family, civic,
and leisure life roles. This program intends to help children move through .he career devel-
opment process as smocchly as possible and to help them understand that basic skills such as math, reading, and
writing are ysed daily in the “outside world.” The three major outcomes of the program are: increased awareness
of 1ife roles, development of and practice with decision-making skills, and anhanced self-concept formulation,
The program consists of 27 curriculum units focused on a variety of career awareness and self-awareness topics.
Each unit contatns goals, objectives, specific instructional strategies, suggested resources, and evaluation
instrumentatfon. The units are interdisciplinary in that they include 1earning and practice in math, comunica-
tion arts, science, and social studies while contributing to the career devalopoient aspects of each individual's
growth., The units empldy a variety of teaching strategies, such as role playing, discussions, work sheets, field
trips, use of role models, and use of audiovisual materials. They include evaluation strategies based on unit
performance objectives. Tiwe of iaplesentation for each unit is approximately two instruction hours per day for
3 period of one to three weeks., One unit 1S taught during each nine-week grading period at each grade level,
The project's inservice component assists teachers in planning for and implementing unit activities in their
Classrooms, Many of the unit topics and activities are fam!l{ar to many teachers. However, what this program
has to of fer is a set of well-developed teaching materials that are sequenced, coordinated beiween grade levels,
eastly adapted, and designed to be incorpcrated into existing social studies and sCience curricula, with built-in
evaluat fon components and high-interest activities for children.

Contact the project about availabse training and other services.

‘onta‘t Lee Downey, Project Director, Coloma Comunity Schools, Adninistration Building, P.0. Box 218,
Boyer Rd., Coloma, MI 49D38. (616) 468-6785, ext. 46.

Developmental Funding: USDE ESEA Title [l JDRP Ko, 78-158 Approved: 3/16/78
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T .
pm’ﬂ:]’ EXPERIENCE-BASED CARCER COUCATION (EBCE) [Appalachia Educational Laboratory (AfL))

An experience-based career education progrim operating in a community setting rather than in
3 traditional classroom.

‘arg” aw”m Approved by JORP for students grades 3-12 who wish to learn about and explore career

options through experience and want minimal entry-fevel skills, and for those entering
college who want to test tentative career cho.cCes.

o e
dmﬂp"o’l The Experience-Based Career Education (EBCE) program developed by the Appalachia Educational
Laboratory (AEL) fs an alternative program implemented by the school systems of 20 states
at the junior/senfor level of high schol. Through EBCE, students edarn academic credits, explore the real
dinensions of nany careers, ledrn adout who they are and what they want to become, and master some of the
skills they will need to successfully negotiate the complex world of adult Viving. Their goal should not be
to train for one preselected job, but to discover by direct experience which career{s) they consider most
potentially rewarding, not to use occasional field trips to supplement classrooa study, but to actually do
their studying in the context of real sites with people in the comunity, not Samply to learn about responsi-
bility, values, and mturity, but to become more responsible and mature and tu begin initiating plans for
career development, Implementation of €BCE requires the tra.ning of two kinds of professionals not found in
the traditional rchool: a learning coordinator and an experience-site analyst.

Contact the project about available training and Other services.

Jack Sanders, Appalachra Educational Laboratory, P.0. Box 1348, Charleston, WY 25325.
n (304) 347-041

Developmental Funding:  National Institute of Education JORP No. 75.22

Approved: 5/1/15
Compiled Summer 1981

pm’[cr EXPERTENCE-BASED CAREER EDUCATION (£BCE) -- FOND DU LAC, WISCONSIN

A career exploration program that integrates comunity experiences, academic experiences, and
basic life skills.

'
i

‘arg" awiem Approved by JORP for students of all abflities, grades 11 and 12, who wish to explore
careers while earning high school credit.

'

1

o e
dmﬂp"on The goal of the Fond du Lac [xperience-aaseﬁ Career Education program {s to nelp students
look at thenselves and at various career ogtions in a realistic and mature wanner, through

Lse of cormunity resources with the guidance of a professional staff. Students experience responsibility and
develop the decision-waking ski)ls necessary to form a career plan.

The Fond du Lac program allows high school Juntors and seniurs to earn acadewic Credit while exploring careers
fn the comunity. Academic work ts related to career exploration experiences, which helps students realize the
relevance of subject matter to the real world of work. Heavy emphasis is placed on problem-solving and decision-

making skills. Students are required to complete activity sheets on such basic life skills as banking, insurance,
personal loans, and budgeting. .

Instruction {5 on a one-to-one dasis, and academic work is geared to each student's interests, abilities, and
needs. A Career Guide helps the student to relate each career experience to his/her own values and needs.

Contact the project abnut available training and other services.

€oONtact Ronalg R. Nelson, Director, Franklin School -- Goodrich Annex, 401 S. Military Rd., Fond du Lac.
Wl 54935.  (414) 921-1937 or -2440.

Oevelopmental Funding:  USOE BOAE , JORP No. /9.4 Approv;ed: 9721719

1
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PROJECT  ©XPeR1ENCE-BASED CAREER EDUCATION (EBCE) 'Research for Better Schools, Inc. (RBS)]

A progran of inquiry and planning that integrates school and comunity expertences to help
students develop life goals, career choices, and postsecondary plans.

target aw’em Approved by JORP for students of all abilities, grades 9-12, teachers who develop comauni-

ty-based learning activities for students, and school/community cooperation groups. This
program has also been used in eighth grade, but no evidence of effectiveness has been submitted to or approved by
the panel. BN

dm’p"on This progra focuses on five basic goals for students. preparation for career opportunities,

h-in comunications skills and mathematics; increased accuraCy and breadth in student
perceptions of their environment; enhanced motivation to learn, and increased ability to plan, solve problems,
make decisfons, and take action. Three interrelated components form the R8S EBCE Program, Career Development,
Career Guidance, and“the Academic Resource Center, The most visiblé component, and the one that distinguishes
this EBCE program from others, is Career Development. Career Development directs students into the community
for career explorations and contact with working adults. Career Guidance helps students to integrate their job-
site activities with personal and academic interests, needs, and skills through structured group and individual
guidance sessions, The Academic Resource Center provides individualized instruction n mathematics and communie-
catfon skills. The existing schoo! prograa, of which RBS EBCE fs designed to be part, provides the remainder of
students’ academic needs. Once a week studerts leave school and Spend the day in the comwnity at a business,
government office, or service agenCy participating in specific preplanned activities. Stur nts spend two periods
4 week in group guidance sessions. Guidance sessions sgrve both as an fnstructional setting in which to tearn
and apply prodblem-solving skills and as a forum in which Students can share information about community Tearning
experiences. The group works with 4 process skills curriculum, 3he Career Clarification Program. A P.obles-Solve
ing Approach, designed primarily for students in their first year of the program. RB3S EBCL was not developed for
use In a rigid, predetermined manner. It was meant to be stretched and molded to fit the ¢ircumstances of the
particular comunity and school district.

Contact the project about available training and other services.

contact Louts Maguire, Developnent Division Director, Research for Better Schools, Inc., 444 K. Third St.,
Philadelphia, PA 19123, (215) 574-9300.

Developmental Funding: National Institute of Education JORP No. 75-22 Approved: 5/7/15

Cospiled Swmmer 1981 .

PRO’EC',’ FREESTYLE

A series of television programs awmed at reducing sex-role steraotypes and expanding career
amareness for children ages 9.12 and their parents.

‘a'ge‘ auditntc Approved by JORP for children ages 9-12 and thetr parents.

dm"'p"'on freestyle seeks to develop rore positive attitudes toward both nales and females engaging in

. actisities and ocCupations that traditionally have been seen as appropriate for only one sex,
to sromote the belief that nales and females have more abilities and engage in rore varied activities and occupa-
tions than the prevdiling si.-eotypes sugyest, and to increase each ¢hild's interest I1n childhood activities and
adult occupstions that traditionally have been the domain of the opposite sex. Freestyle teievision prograns are
centered around three content areas child pre-occupational activities {activities that a3y lead to specific
caeer interests), childhood behavioral skills (skills that children can begin to develop that myy be useful in
educational progress and in careers), and odult work and family roles. The series consists of 13 haif-hour dramas
drsided 1nto 26 15-mnute segments for classroom yse. The programs portray a multiethnic group of young teenagers
and their families. As the teenagers engage in nunstereotypical interests and activities, they model behavior
strategies needed for successful achieverent In schodl and 1n work. /iewers learn about the changing roles of men
and woren through the setting and plots of the draass. Freestyle can form the basis for a new emphasts 1n career
ediation Jrograns or iay be integrated into the regular language arts and social science program in the middie
grades and in junior high schools. [t 1s useful 1n the inplomentation of Title 1X and in sex equity programs for
*eachers, administritors, parents, and comunily groups. The publication Curriculun for the Television Career
Awareness Project FREESTYLE contains matertals that can be copied for classroon use and Tnformation to support
curricyTon JeveToprient, staff training, and parent education In career awarencss and Sex equity programs. The
FREESTYLE Guide, the teschers' guide for the television progreas, sugyests classroom activities.

Contact the project about available training and other services.

‘on‘a“ 23t Seelev. Tonsultant, Freestyle, Division of Lducational Vedia, Los Angeles County fducation
Tenter, 9300 ¢, lapertd) dighway, Downey, CA 90282. (213§ 922.6223.

Developmental Funding  National {nstitite of tducation JORP No. 80+10 Approved: 7/11/80
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PROJECT  (CCUPATIONAL AWD CAREER OEVELOPHENT

A sequential career education prograa focusing on student awireness, exploration, and
preparation.

"
'afgc‘ a(dlcm Approved by JORP for students of all ability Yevels, grades x-12.

P
dmnp"on The program emphasizes awareness and Grientation at the elementary level, exploration and
orfentation at the middle-school level, and preparation and information at the secondary
level. The program is built around a Career education theme that has as its process Yoals: student evaluation
of self-characteristics, exploration of broad occupational areas, $ntroduction to the economic and social values
of work, introduction to the psychologtcal and sociological values of work, considerdtion of educational and
tratning alternatives, and development of stusent decision-making skills related to the other goals. Analysis
of the precess goals has led to the development of six elements that have been tncCorporated into Career aducation
activities on all grade levels. These elements are: hands-on activities, role playing, field trips into the
comnunity, resource people in the classroom, subject matter tie-ins, and introduction o occupations in the
camnunity relevant to students’ interests and abilities.

The unit approach was chosen as the original structural framework for implementing career education because
Cobb County teachers felt more comfortable with units. The conCurrent and overlapping nature of the elements
stimulated individual creativity and permitted flexibtlity within any given unit. Teachers were encouraged to
plan unit act fvities related to the Curriculum and focused on students’ jnterests and abilities. Through use
of the six elements and the unit approach, teachers were given a basic framework with which to develop activ-
ittes to meet their students’ needs.

Contact the project about available training and other services.

contaet Judy Comer, Career gducation Supervisor, Cobb County Public Schools, P.0. Box 1083,
Marietta, GA 30061, (404) 422-9171.

Developmental Funding: USOE BOAE JORP No. 747 Approved: 1/18/74
Compiled Sumear 1981

PRO’ECT OPENING THE DOORS .

A nongraded, nonjudgmental career education Curriculum combined with reading readiness and
writing.

'arg¢' awcm Approved by JORP for students in grades K-3.

dmripu’on Almost 90 percent of all American women will work for part of their lives -- two Out of three

because of economic need. Nevertheless, girls stilt aspire to a narrower range of Careers
than boys, and buys still view girls within a narrow occupational scope. The developers of this tnterdisci-
plinary, aultimedi¢ career education curriculum assume that if Children in the early years can be tiught noms
and attitudes that allow flexibility in role identification, their future oczupational chotces can be based not
on sex-role ster¢atyping or societal expectations but on individual potential. On the precise that children
learn by doing and that learning is fun, learning activities combine reading readiness, writing aurdl, verbal,
visual, simulatior, gaming, and kinesthetic learning experiences, Studeats work individually or ia smill or
large groups. In the X-1 curriculum, four dramatic play units give children opportunities to construct & work
environment and to role-play occupations, in the process, they are encouraged to assume stereotyped roles.
Learning centers allow children to setect.their own activities, thus enabiing them to become more independent,
responsible, and soctally cooperative. Language artd activities improve verbal skills and build positive self-
image. tLearning activities for grades 2-3 fotlow a logical sequence and help students to look at themselves,
the world of work, and decision making. An activities resource guide describes 150 activittes, the rationale.
goals. and objectivrs for each, suggestions for implementation; and alternstive strategies.

Contact the project about available training and other ser‘ces.

contact Joet uetler, Cogent Associates, 306 Alexander St., Princeton, NJ 08540. (609) 921-1484.

Developmental Funding: USOE Office of Career Education JDRP No. 80-36 Approved: 12/9/80
Compi lod Sussor 1961
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PRO”CT UCLA ALLTED HEALTH PROFESSIONS PUBLICATIONS
& three-year student-ortented progrém designed to fintroduce secondary school students to
allied health occupat fons.

targct dluﬁtm Approved by JORP for secondary students.

dmﬂp“on The purposes of the progran are to acquaint students with the ailied ealth field and provide
thea with training in 1t; to offer students positive educational experiences to encourage and
motivite thes to continue thefr education, to give students skills and information with which they can compete
and move upward in the world of work, to give students a better understanding of the health field to make them
better consumers of its services, and to guide them into positions, occupations, and training programs for further
education. The sequenced serfes of student objectives is based on inventories of tasks requisite to speciffc

health careers, ranging from biomedica] photography to ward management.

\

Contact the project about available trafsing and other services.

‘o"ta‘t Miles H. Anderson, University of Caltfornia Extension, Allied Health Professions, Sakin 8ldg.,
10962 LeConte Ave., Los Angeles, CA 90024, (2i3) 825-2608.

Developmental Funding: USOE BOAE JORP Ko. 73-1 Approved: 12/13/13
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SECTIUN
. EARLY CHILDHOOD/PARENT INVOLVEMENT®

NON-FUNDED DEVELOPER/DEMONSTRATOR PROJECTS

COPE:  Cognitively Oriented Pre-Primary Experience . L L T T Seb
A comprehensive sequentially programaed preprimary curriculum and manageent Systen that
provides for individual developrental growth ang learning of basic readinezs skills.

DEVELOPMENTAL PLAY (DP): A validated Pupil Personne! Seryices Demonstration

Project » Florida..uevaeucnnens e T LR L L LT T T SVS
A training' program for adults who wish to work with young children 1n a relationshipefocused
activity-based intervention progran. \

EARLY PREVENTION OF SCHOOL FAILLRE - Il1linois...... e nnmEErssssrr s nanan casnnsrrtinaaaas Srrcencnnnnnns 5«7
A progran designed to prevent school fairlure 1n children ages 4-6 throush early
fdentification and remediation of developmental learning deficiencies that would
sdversely affect their school performance.

HCHP/VIP:  Mother-Child Home Program of the Verbal Interaction Project - New York
A voluntary home-based program for preventing educational disadvantage in children iwo
four years old by enhancing parent-child interaction.

PARENT READINESS EDUCATION PROVECT {PREP) « MICR1GAN. .. nerunnesrrneress e e arar et nnras 5.9
An early-intervention project for academically high.risk preschool children 1n which
P& eats attend classes to learn to becowe e{fecuye change agents for their own
children and high school students learn preparenting sktlls while working wizh
children.

PERCEPTION® = HOW JOrS Y. ntreesn e sttt tressarsseraseasnsee e n e eanm s rannrenneene s Cenassrassnsnnnan 510
A prerequisite to any formal learning discipline.

the PORTAGE PROJECT A Home Approach to the Early Educatton of Handicapped Children » WiSCONSiN......... .11
A home teaching program serving multicategorical handicapped children from birth to Six
years of age,

OTHER JORP-APPROYED PROJECTS

ADDED DIMENSIONS T0 PARENT AND PRESCHOOL EDUCATION = COTOFA00- . uannnnsenssnsnnrnsnreesnenennnsnsnsennn. 5412
An early childhood education progran built on the belief thot parents are their child's
first and most effective teachers.

ARRUN FOLLOW THROUGH. Project SELF (Selected Educational Learning Fundanentals) « OMi10muesussuesennnnnns 5+12
An individualized, structured, sequential instructional curriculus in readiness, reading,
and mathenatics leading to proficiency in the basic skills.

CENTRAL INSTITUTE FOR THE DEAF LARLY EDUCATION PROJECT o M1S80Ur st riscistaarearennrinrnenrnnnnennn 5-13
A progran designed to help parents issuse their natural role as the child's primary
language teacher through parent.child interactiun.

‘the CHILD DEVELOPMENT CENTER = CaltfOrmIa. .uueues e ssiesseanennsnsns e snsernrnrnsnenesneennesnsenenon s 5+14
A oodel camunity center designed to 1dent1fy children's special developmental needs and
provide appropriate interventions before scnool begins, through Joint cooperation of
Nrents, kindergarten teachers, and special educators.

CHILD-PARENT CENTERS ACTIVITY (CPC) & 1Dh0N01Ssuuuunssns uvunurnnrnnsnmeeenmeessnneasen e en e e e oenes 5414

Ar early intervention program stressing language developoent and reading rreadiness for
three-, four-, and five.year-old children.

e T 9-15

COGNITIVELY QRIENTED PRESCHOOL CURRICULUM = M1ChIGAN. .« nsaessnnsenneess 5-15
A preschool program with the designated purpose of mainstreaning mildly and moderately
handicapped children w1th nonhandicapped children.

COMMUNICATION PROVRAMS « WaSMINGlOM.u st ssteesvanesesanennnseesneemesnneennneresenneens crerranaas eee 5216
A program t, nelp young children who have a variety of communication and language handicaps.

COMMUNITY SCHOOL 77 BRONX BEHAVIOR ANALYSIS FOLLOW THROUGH RESCURCE CENTER » New YOrk...eus.ssesesnoonrn. 5416

A public school K3 progras.

*See Sect jonal CrosssReference Index, p. 14210, and ERIC Descriptor Index, p- 1416, for related prograas.

" -

V.
5.1




Q

Aruitoxt provided by Eic:

- ERIC

a COMPREHENSIVE PROGRAM FOR HANDICAPPED PRESCHOOL CHILDREN AND THEIR FAMILIES

IN RURAL AND NON-URBAN AREAS = NOPth DaKOlduseeseeeereansarsenanansssosnorsssacsasnsonnsssnsssnsasnsarsne
A comprehensive prograa providing for maximal growth and development of handicapped
preschool children and their families in rural areas.

COMPREHENSIVE TRAINING PROGRAM FOR INFANT AND YOUNG CEREBRAL PALSIED CHILOREN

(C.P. Project) = WisConsiNeuesseseccroasasecocssssassoscssaorassonsosaosna ceaenea
A program serving children three years of age and younger having a prhury disabllny of
moderate to severe neuroqotor nandicap with physical fimpairment severe enough to limit
motor activity.

EARLY CHILDHOOD EDUCATION -~ ALL DAY KINDERGARTEN - Ohf0.scevccsearancnsnaarsasassassaasansvaronanssosone
A program aimed at streagthesing the child's perceptual and auditory skills, improving his
or her langusge development, and developing the potential of the faamily to motivate the
child's learning.

EAST ST, LOUIS DIRECT INSTRUCTION FOLLOW THROUGH = [114n0fS.cucsuccacenccscactrsaassaanasssansaseaaasaasane
A coaprehensive early childhood prograa for students in grades K-3.

FAMILY ORIENTED STRUCTURED PRESCHOOL ACTIVITY (Seton Hall Prograd) - Minnesold...eccecsesscecasesacsacnans
A program that prepares the parent to be the child's first and most significant teacher.

FOLLOW THROUGH NONGRADEC LEARNING MODEL: New York City/Hampton Institute « New York..cuscesesseicaaansns
A continuous-progress program in developmental skills for a multiaged nongraded classroom,

FOLLOW THROUGH -« PORTAGEVILLE UNIT = MiSSOUPfssecesvessasccasosnesesaensessnssosassasssacanascasasesnann
A highly structured behavior modification approach to primary education.

project HOME BASE = WASHIfQLON. s s cerracceranecccsaasassasaaeacsssnssaasanseasassassssacsansasarsssansnans
A program for “helping parents teach their own.®

INDIARAPOLIS FOLLOW THROUGH PROJECT = Indianduccuseesccasnasasanacsecaaansecaassasosanacsssaaasenssacasse
A program using the behavior analysis approach to teach basic skills in reading, arithmetic,
handwriting, and spelling.

KANSAS CITY FOLLOW THROUGH PROJECT. Resource Center - MiSSOUrfcicvcnssecccnsancencnsncssnarans

An individualized K-3 basic skills program with built-in motivation. .

MECCA: Make Every Child Capable of AChieving = CONNECE CUR. s ueuesrosaasvessansonanscrcacscscaassasannaan
An intervention program for vulnerable children (with a deficit in a skill area) in
regular classes in their first years of schooling.

NORTHERN CHEYENNE FOLLOW THROUGH PROJECT = MONtand..ccevceeeasscsascasassasaseasassnanssssoscessiacasasee
An individual ized early childhood approach to the teaching of basic skills, utilizing
parents as classrooa teachers’ aides.

OAXLAND UNIFTED SCHOOL OISTRICT FOLLOW THROUGH PROGRAM: Learning Through

Literature - Californiade.isusaaasasnsoqeeseasacanssonesasescaasenasessacsesasnassansanssssnasasnsesasssns
An interdisciplinary approach for students in grades K-2 utilizing a literaturé-centered
curriculua,

PARENT-CHILD EARLY EOUCATION PROGRAM (Saturday School) - Hlssourl........................................
*A program, avyilable to all four.year-old children and to high-risk three-year-olds,
structured to increase each ¢hild’s chances for success in school.

PREVENTION.OF LEARNING DISABILLTIES. An Interdiscipiinary Model - New YOrK...coeereaennoossaronennesnans
A progras to prevent the codoitive and extional effects of learning disability by early
identification and educational intervesation,

PROGRAMS FOR CRILOREN WITH DOWN SYKDROME « WaShiNQLofl. ecssscssssassssovacssonsanossnsoasnssesennsoasennns
A prograa designed to accelerate iand maintain developmental gains of children with Down
syndrooe and other-developmental delays, to give help and training to their pareats, to
develop a transportable oodel, and to provide an exemplary desonstration program.

project REAL - New HampShire.....eeveeceasnsnsensoensenonacsansnsansenansssansarannes
A progran providing comprehensive services for low-income children and their families.

esesessetensanane

RICHMOND (VIRGINIA) FOLLOW THROUGH RESOURCE CENTER = V1FGiflaueucosueossesecnsonnsnsassnsasossonsassncnce
A program teaching parents to establish a home environment tnat promotes active
participation 1n their children's education, and to dugeent their children’s self-
esteen and learning abilities.

project STAY  School To Ald YOULh » OK1ahOMaiasesusseseanmesscanaensescssossassosvesareanansnasasenaannas
A prograa providing edrly 1deatification and treatment of social, emotional, and academic
needs of pupils.

TITLE 1 ESEA PRESCHOOL ~ AlabDamaueacesracsasvrancesssscnsacatsssasssasesseansstesseasassassacasnssasasnse
An early childhood dlagnosnc/prescrlp!lve prograx providing individuaiizeo instruction
for each child.

TRENTON FOLLOW THROUCH. Behavior Analysts ApprodCh - New JerSey...eccsecsencesasessonnssssscancasosecans
A coaplete program in the basic skills of reading, arithoetic, handwriting, and spelling.

TULARE FOLLOW THROUGH - Californldcies.caecsescaaaas e asseeseccannasaraataatetaccearsaaatantiantasanatnre
five separate components prowoting children®s chances for success in school, with parents
as contributing partaers in their children’s education.
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WATERLOO FOLLOW THROUGH: Individualized Esrly Learning program - | T

An individual fzed sequential prograa of fastruction in readiness skills and reading for
students in grades x-3.

WAUKEGAN FOLLOW THROUGH DEMONSTRATION RESOURCE CENTER - R L P U

A behavioral amalysis approach prograa emphasizing the basic skills of reading, math,
spelling, and handwriting.

the WEEKSVILLE SCHOOL/BANK STREET COLLEGE FOLLOW THROUGH PROGRAM - New YOrKesesussoonianoniansosnnnnnnnas

O

ERIC

Aruitoxt provided by Eic:

A project focusing ca the total development of the child and his or her farily through
instruction, staff development, parent fnvolvement, health and nutrition, and social

and psychological services.
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PRO]EC’ COPE:  Cognitively Oriented Pre-Primary Experience

A comprekensive sequentially progritzed preprimary curriculun and oanagement system that
provides for individual developmental growth and Yearning of basic readiness skiils.

‘ame‘ aldl!m Approved by JORP for preprimary students in pre-kindergarten, kindergarten, and
transitional first grade from low- and alddle-incone fanilies, including those with
developmental 13gs and ledrning disabilities,

dmrlptlon COPE’s wide range of activities and objectives (2-6 years deve.oprentally) cakes it effective
for use with prepricary children from saried s0c¢ioeconomic vickgrounds and with varied learning
needs. .

The progrea is diagnostic/prescriptive. Based on the child's ski1ls and development at entry, he/she works
through 2 series of activities to reach advanced objectives. uith fts well-defined, step-by-step, closely
sequenced levels, the 85(-page curriculum ¥s extrenely helpful toth in determining 2 child's needs and fin
stioulating outstanding intellectyal, language, and socfoemotional growth. Fach level is essentially a aini-
lesson plan complete «ith object ive, materfals, method, and evaluation. Children pursue the objectives through
Individualized, saall-group, and large-group instruction, as well as in free-inquiry situations.

The curriculun consists of two aress: the Developmental area contains tevels in perceptual-motor, conceptual-
ianguage, and socioemot fonal development, the Lichievement Area containg units of fnstruction in reading, math,
sclence, social studies, and health/safety,

Teachers and paraprofessionals who attend g COPE workshop not only learn to use the curriculum materials but
come to understand 4 complete classrooa aInagement systea thil helps thea put the prograa to use in their own
particular teaching situations.

wﬂenu Of eﬂe“’mn”f In data collected from 1972.75, participating children demonstrated an

dverage gain of 2.98 months per month of attendance as measured on the
Slosson®Intelligence Trest, equivalent to about three times the normal rate of growth. Comparubie gains were
shown in testing for language development and socloenotional development.

'mphmcn‘ﬂ”on fequulmcnt’ Prograa may be fmplemented 1n an fndividual classroon, a single
school, or a district. Any teacher wishing to i=plement program

and aanagenent systes wyst attend 3 two-ddy workshop. Workshops are most often corducted at district or regional

sites, with adainistrators and paraprofessionals frequently attending with techers. Workshops are also con-

ducted at domonstration site Facilities, space, and fnstructional equiptent required are those typically found
1n elementary schools.

ﬂnan“al requirements  one set of cort curriculun required Per c1assroom at cost of $50 per set.
Workshop handouts necessary for all participants at cost of $12 per person.
Wide variety of inexpensive-teacher-made and coxercially available zatertals =ay be ysed with curriculua,

I o
seruices aua"ﬂbh Awareness outerials are available at no cost. Yisitors are welcome any tioe by

appointment at project site and additfonal denonstration sites in hose state and
out Of state. Project staff are available to dttend out-of-state awareness meetings. Training 1s conducted
at oroject site (Costs 2o be negotiateéd). Training is atso avarlable at adopter site {costs to be negotiated).
Implenentazion and followsup services are availadble to adopters (costs to be negotiated).

Mary Altce Felleisen, Program Coordinator Project COPE, Research for Better . ~ols, 444 X.
contact Third St.. Philadelph.a, PA 19123, (215} 57429300, ’

Developmental Funding:  ySOE £SEA Tatle 11t JORP No.  75.49  Approved: s/16/7%
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PRO’ECT DEVELOPMENTAL PLAY (DP). A Validated Pupil Personnel Services Dewonstration Project

A training prograa for adults who wish to work v .h young children in a relationship-focused
activity-based intervention program.

lafgci atddience  rporoves by JIRP for smll groups of children ages 2-6 with 1earning and social
behavior problems. This program M2y offer greater potential for larger groups of
nomaat children 2ges 2-6. but no cvidens‘e of effectiveness has been Submitted to or approved by the Panel.

d”‘ﬂp"on Developoental Play 15 both a relationship-focused activity-based intervention prograw for

oupil service workers. teachers, parents, and paraprofessicnals. Although the focus 15 on play rather than
school wor, it is a structured program in which participants (first child-to-adult and then chi1d-to-ch1ld)

to become aware of and express their feelings. When Successfully implemented, the program creates the atmo-
sphere of a large fanily whose members experience warmth, caring, and openness with each other.

Small groups of children meet together with the sane nuzber of adults. Each child is assigned to one adult
who becomes that chiid's parent for that hour. The goal 15 to stimulate an attachment relationship between
the adults and children just as "good” parents become attached to their children. The rationale is that

through this attachment process the child learns the basics for being able to learn reading, writing, and
aritheetic in a school setting. .

ard juice tioe for closura, SuPervision 15 provided for participating adults to help them analyze their
ecrperiences with thr children.

.
¢ -

wechsler intelligence Scale for Chilaren. Children in Control groups did not make gatns.

’

impkmentytion uqm'umems Internship training for people with backgrounds fn psychology,

Followeup and a8varced training for leaders. On one level, the DP approach can be utilized as an enr' hment

that requires 1ntensive trainidg for the adult leaders.
)

ﬁnancia, fcquements When implementing DP as a remedial program for Snall groups of children

weex 10 the program.

sﬂ'uius aua"ub’c Awareness materials are available at no cost. visitors are welcome at project
s

awareness meetings (311 expenses must be paid). Training is conducted at project site (alt expenses must be

services are available to adopters {all exgenses must be paid).

young children and a training model in child development and behavior for college students.

get to «now each other by having a good time together. In addition to having fun, the children are encouraged

i deekly sesstons are divided i1nto three parts. individual child-adult play, circle time for group activities,

&Wdcnu O! Cﬂecuueﬂcss Children participating in the DP program one hour per week for a minimua

of five months sade gains in intellectual functioning as measured by the

social work, early childhood education. Follow-up visits to sites,

orogran for whole classes. grades X-3, by using the Circle time activities. [t 1s primarily a tratning progran

with learning and social behavior problems the per-learner start-up Costs
for a three-year program are less than $20. There would be no 2dditional per-learner 70nthly operational costs
far a school with an elementary school counselor or psychologist who could devote a minimum of one half-day per

ite any tine by appointment. Project staff are avarlable to attend out-of-state

pard}. Training 1s also available at adopter site {ail expenses nust be paid). Implenentation and follow-up

1
contaet Relen E. Battey. Director. pupil Personnel Services Demorstration Project, Euclid Center; 1015
Tenth Avenue North. St. Petersburg, FL 33705, (813) 822-0168 or 442-1171.

\)‘ Compiled Surmr 1981
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EARLY PREVENTION OF SCHOOL FAILWRE

PROJECT

A program designed to prevent $chool failure in ¢children ages 4-6 through early identification
and remediation of developmental learning deficlencies that would adversely affect their school
perfgreance.,

:

'afge' aw’en‘e Approved by JORP 25 a screening and curriculum program appropriate for children ages
4-6.

P
dm"p"on The goal of the nationally validated Early Prevention of School Failure program s achieved by

successful 2~complistwient of the following objectives: screening all kindergarten and/or
first grade children to identify their skill development fn the modalities of language development, fine and
gross rotor, and auditory and visual perception necessary for success in formal reeding and writing curricule,
prcv!din? professional training for teachers S0 that they may acquire skills and competencies 1n providing suc-
cessful learning experiences for all children (talented, learning disabled, etc.), providing special education
services for children 1dentified as having moderate or severe learning probiems, providing mnanagement guidelines
tha& inctude parent volunteers and learming center concepts for greater individualization 1n the learning
enviroment,

In addition to using educational strategies already found successful, a teacher should provide 20-30 minutes of
small-group and/or individualized activities daily (based upon screening results and utiiizing the LPSF management
system} for all pupils,

Early Prevention of School Failure proyram materials include Screening instruments, classroom management guides,
classroom activity guides, and parent materials,

wukntc Of eﬂcﬂlveness Cvaluation data demonstrate that achievewent Jrowth in all modality areas

exceeded project objectives, Further, children 1nitially 1dentified as
having severe learning prublems made sufficient achievewent gains, proving that early identification prevents
failure when children are screened and given a systematic educational follow-up.

,mp’cmen'ﬂ"on requ’remen's A tean of at least four (including kindergarten and/or first grade

teichers, special education teacher and psychologist, speech teacher,
and an aduinistrator) 1s involved in a two-day leadership training worhShoy that covers screening 1nstrunents,
staffing, oducational planning, and management Systems, Involverent of parents 1s encouraged, Follow-up by
project site determines effectiveness along with growth as Shuwn on the pre/posttesting data.

ﬂnanﬂa’ requ’remen's Cost of 3 two-day leadership training session at project site and/or local

school site for school district teys (minimun of four persons). One set of
curricul w1 gaides and screentng vaterials, 3100 per set for each teas involved in leadership training, Cost ot
subs*1tutes for a ore-day follow-up 1nservice traiming for adopter tean, .

seﬂ”‘cs lwaﬂable Awdreness naterials are available at no cost. Visitors are welcone any time by
apporntaent at project site and additionat dewonstration sites in home state and
st f state, Project staff are avarlable to atlend out-of-state awdreness meetings (costs to be negotiated).
Teatning v, conducten st grgject site (adopter pays only 1ts own costs), Training 1s also available to adapter
site [Custs .0 be negutiated), Tullow-up services are available to adopters (travel and per dien must be paid).

3

contact

Lacetlle derner, Project Jdirectar, Pey*ane School Jistrict 207-u, 1138 N, Second St., Peotone,
Gushd,  1312) 293-3478,

RIC

Developmental Funding o SpA “1elwe [f1 JORP No.  74-4»  Approved. 5/14-15//4
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pml[cr MCHP/VIP.  Mother-Child Hone Progran of the Verbdal Iatersction Project

A voluntary home-based progran for preventing educationdl d1sadvantage in childrer two to four
years old by enhanCing parent-chtld intersction.

targﬂ aUdlcnte Approved by JORP for two-year-o0lds at risk for educationy) drsadvantage.

o
dmnp"on MCHP/VIP's theory 15 that cognitive and 50C18e9t10nal Jrowth 15 fostered by the jpreschooler

and mother eichanging language (syabols fur eveats and concebts) arouni 1nteresting, conceptu-
ally rich natertals. “Mother™ may be any adult who has a primary, nurturing relationshi) with the child. Goals
are t0 increase mother’s positive interactive behavior, aid child's cogattive-sucioemotional growth, and prevent
school problems.

The progran 15 based 1n the ch1ld's home, with twice-weekly, half-hour Home Sessions over two school years, the
child®s starting age is two. The nuder of sessions 15 geared to the nother's needs. with a maxinun of 3b per
year. Hoe visitors (“Toy Demons®ru®nrs®) model technigues for the mother from 4 structured curricul yn and
fnvolve the mother and child togetner fn play. Materials consist of 12 books and |1 toys, given to the child
2ach year tn weekly installments. There 15 & Guide Sheet for each, The Guide Sheet 1s intended for the Toy
Dewonstrator, but it a3y a1so be used by the mother. *i1 Guide Sheets 1ist the sane core concepts {e.3., colors,
shapes) and related behaviors (e.g., matching, imdgining}, but exaaples of each from the related book or tey are
Jiven to encoyrage the adult to devise more examples of his/her own. The books and toys {chosen on 37 specific
criteria, of high quality, and cowvercially available) and the uyide Sheels are progressively more conplex. Toy
Denonstrators are wowen, p3id or volunteer. They need no work experience or edycation beyond high school. They
Tedrn thefr progran skills from a college-degreed program coordindtOr in an 1n1%1a) e1ght-session trarming
workshop. which 15 followed by weekly meetings and individual conferences.

Ji1que program features are the explicitly detarled two-yedr nethod, the structured yet flexidble curriculum, the
permanent gifts of quality curriculun materials, and specific techniques to gudrd against the proyram's possidle
intrusiveness (hone visitors are trained not %o teath or counsel).

wlden“ Of eﬂe“'uen”s R1gorous research, 1965-73, with low-1ncone a1nority families. 1973
Postprogram group surpdssed controls in maternal interactive behavior

os VIP's “MIB" (267 to 157) and 11 ch11d Binet [.Q. {107 %0 101), Third grade  prugran group surpdssed compar-

son on WRAT subtests (reading, 100 to 89, arithmetic, 102 to 91). Acceptance 85-100%. Visits failed: 15%.

Generalizabtlity. 29 certified out-of-VIP replications, 1969-73, 1ncluding two funded dy Title I.

.
s

. . .
lmplemtnmtlon requ’remen‘s Staff consists of coordinator with college degree to supervise one

pard or volunteer Toy Dermonstrator per 15 wother-child dyads. Coor-
dinator trafned at D,/D site. Adopter agrees to follow standards and methods of D/D, with minor variations for
tocal adaptation, and to provide coordinator with office space for conferences and supplies, telephone, and
part-tine secretary. School districts, single schools. or other service organizations {family service agencies
or aental health cliniCs), alone or 1n cooperation with a school system, mady daodt,

» . "
ﬂnanﬂﬂ, l’cqun’ements Based on 60 dyads (30 in start-up year). U/0 per-unit cost for first two

. years 1s $143 (staff travning by /D, 23%, overhead, 7%, books and toys,
701), salaries not included. After first two years, per-umt cost 1s $113 (staff training by 0/D, 3%, over-
head, 9%, books and toy , 88%). Addrtional cosis O/0's occasional long-distance telephone calls %o adopter,
and four visits to sdopter site during the first two years.

. .
$¢rwt¢$ aua"ab’e Awareness mater1als are aviilable at no cost. Visitors are welcome at oroject site
any time by appointment. Project staff are avarladle to atlend out-of-state awareness
meetings (trave! and per d1rem nust be pard). Training 1s conducted at project site (all expenses wst be paid.)
Training is also available at adopter site (a1 expenses must be pard). Implesertasion and follow-up services
are available to adopters (all expenses must be pard).

contact  taom “elshein, Director, Deonstration Ceater. or Phyll1s Levenstein, Executive Director,
Verbdl Interaction Project, SUNY at Stony 8rook, 5 8roadwdy, Freeport, HY 11520.
(516) 868-7270,

ERIC

Developmental funding:  wtw  Children's Bur., (0fc. nf Huran JORP No,  78-155 Approved. 11727778
Devel.). Nat’1. Inst. of Mental Health,
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PRO][CT PARENT READINESS EOUCATION PROJECT (PREP)

An early-intervention project for academically high-risk preschool children in which parents
attend classes to learn to become effective change agents for their own children and high
<chool students learn preparenting skills while working with children.

tafgct aM,eﬂCc Approved by JORP for preschool children with developmental delays and for parents and
high school senfors.

Y
dm"puon PREP 15 appropriate far special education, Head Start, and Title I programs. The goals of
PREP are to fdentify preschool children with potential learning probless and develop a plan
of remediation, to teach parepts how to develop the skills necessary for academic achievement by these children,
to teach child development and management techniques, and to train high school students for effective parenthood.
This §s a cost-effective progran that enables two part-time professionals to reach 52 families, The model
has been successfully adopted in inner-city, suburban, rural areas, and diverse socioeconoaic areas throughout
the United States, The PREP model provides for intensive parent involvement in an atmosphere of openness and
trust, Continuing contacts provide opportunities for modeling, trying new pareating behaviors, and changing
parent-child interaction patterns, [Increasing parents' awareness of how their everyday activities can be
learning experiences is a major goal,

All children are tested in the fall of the year before they enter kindergarten., Based on indications of
potential learning problens and parental willingness to participate, 48 children » e selected, Priority 1s
given to children with younger siblings. The children attend PREP one morning a week 1n groups of 12. Activi-
ties that the parent and child do togetner at home are tne key to skill development. Language and conceptual
development, visual skills, auditory skills, small- and large-muscle coordination. enhancing the self-concept,
and the world around us are emphasized in the classroom and home curriculum. One parent agrees to attend PREP
class one morning a week with the child. The parent observes the children in the classroom and receives activi-
ties to do at home daily with the child. Parents also meet in a group to discuss topics related to raising and
nurturing children. Twelve high school seniors work individually with the preschoolers to stimulate language and
conceptual development and %0 enhance self-concepts during the second semester. The high school students also
attend weekly seminars and receive course credit 1n child development, Topics such as the origins of behavior
and responsibilities of parenthood are discussed.

ﬂ"dﬂlu Of Cﬂeﬂwmcss Participants made great gains in school-readiness areas. Mean scores

fron the Caidwell Cooperative Preschool Inventory, administered 1972-74.
pretest, 24,35, posttest, 49,92, Contro! mean pretest, 24.95, posttest, 40.20. Results are significant at
.01 level. Parents had excelient atiendance, reporting that their parenting styies evolved toward promoting
cognitive growth and positive self-concepts in their children,

impt'emcntﬂtion fcquifcments Staffing to reach 52 families requires two teachers {can be .6

time), one part-time secretary, and one part-time aide, Training
sessions last three days. A large classroom equipped for young children, an observation room, and a wmecting
roda for parents are requireds Program can be adopted by an individual school,.. an entire district, or a region,

ﬂﬂanﬂa’ FequIrements  scare (a1) can be part-tine)  two teachers, one secretary, one aide. Cost
of equipping preschool classroom, $1,200, observation room, $1,000, PREP
manuals, $25, parent lidrary, $500, curricslum materrals, $800,

. .
services available Awareness materials are available at shared costs Visitors are welcome any time
by appolintment at project site and additiondl demonstration sites 1n hore state

and out of state, Pruject staff are available tu ottend out-of-state awareness veetings fcosts to be negotiated),
Tratning 1s conducted 4% project site {costs to be negotiated). Training 1s also available at adopter site
{costs to be negotiated), Implementation and fullow-up services are asailable to adopters (all expenses .awust

be pard).

contact oiane . Bert, Project Director, Redford Union School Jistrict, 18499 Becch Daly Rd., Redford,
1 48240. (313) 535-2000. ext. 20} or 202,

Developmental funding: ySUE Esta Tirle I1f JORP Mo.  74.51 Approved: 5/9/74
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PROJECT  perceprione

A prerequisite to any formal ledrning discipline,

'm’ge' UUd“nCC Approved by JORP for kindergdrten (Level 1) and first grade (Level 1I). This progras

has been used with other grade levels, but no evidence of effectiveness has been Sube
Rjtted to or approved by the Panel.

dmflpmm PERCEPTIONs addresses the student's ability to learn, it is based on the preaise that learning
€an be learned as & skill. PERCEPTION® 15 not & reading, writing, or arithmetic program, 1t
prepares students to ledrn to redd, write, and do arithmetic. It is not 4 remedial program, but 1t 1s being

used for remedfation. It 1vs designed to be introduced at the kindergarten level, but it 15 being used effec
tively fron preschool to junior high. v

PERCEPTION® ¥ percerving: seesng what fs looked at, hearing what 1§ listened to, feeling what s touched.
These are fundarental. requisites for learning, the foundation for the “basics,” and they are attainable through
the 15-mnute PERCEPT {0+ lessons, given three times & week throughout the school year. An entire ¢14s$. not
Just those rdentified as having perceptual deficiency, participates as 4 group. The teacher offers experiences,
and the students describe them in their own words. PERCEPTIONs 15 also processing. Unprocessed informsation is
meaningless and trrelevant. In each lesson of the Level § and 11 instructional units, PERCEPTIONs students
continudlly process data. They analyze, relate, compare, judge. sequence, decode. They critique and self-
Correct. They internalize information through their indvvidual and group interaction with experiences. The
teacher functions as the provider of experience and director of the process of internalization, not as an exposi-
tor of information. The PERCEPTIONs prograa provides children with the means for making information meaningful.
Finally, PERCEPTION® 15 applying  1nformation that has been internal ized can be easily and readily apolied.
Understanding generated in one context can be transferred to new and different contexts without reteaching. The
PERCEPTIONs progran addresses 1ts activity to the transfer of understanding. Students become sensitive to the
interrelatedness of experience. They also come to perceive the subtle differences, the uniqueness of experience.
Students who know wha® they know are willing to 1avestigate that which they don‘t know. Teachers who know what

thefr students know can detemaine 105ically what they have to know. As students apply interndalized understanding
to new experience, teachers will know what their students know.

evidence Of Cffeaweness Evaluation through pre/posttesting with Knobler Perceptual Development
N Series and teacher's subjective-response questionndire showed 100% greater
growth for experimental classes in skills tested than for cotrol classes. Teachers consistently report above-

average 1mpact on perceptudl dwareness, comunication sk1iis. eye-hand coordindtion, thinking, and decision
making,

lmplememguon fequ,femeﬂ's In recognizion of the untaue character of each classrcom situation,
PERCEPTIONs 15 a program more to be adapted than ddopted. It may

be rtnrtidted tn a songle ¢1ass or district-wide. It requires no special staff or physical arrangeménts. Teachers

€dn be trawned by project staff in two and one-haif hours, oOr they can replicate the program from the teacher's

gnde and available frlmstrip-tape or frot the TV presentation on project philosophy, rationale, and methodology.

ﬂnun“u’ fﬂqu,fcmen's The program can be Ymplecented for as little as $30 (the cost of one

1nstructional kait) by the reguldr classroom teacher in the regular classe-
roon. There are four tnstructional kits Level | (first year), Level Il (second year), and Tactual Level | and
Tactual Level 1! as supplements for children with deficiencies. £ach kit is $30. These are totally <elf-
contavned and nonexpendable and are for yse with dn entire class regardless of size.

services quailable  svreness materiats are avaitabre at no cost. Yisitors are welcome at project site
any time by appointment. Project staff are available to attend out-of-state

dwareness meectings. Training 15 conducted at project site (adopter pays only 1ts own costs). Training 1

3150 avarlable at adopter site (trainer travel and per dien nust be paid). Implementation and follow-up

services are avitlable to adopters (costs to be negotiated).

CO"'U“ Ariene Schor, Director, or Edward Tittel, Project Dissenminator, PERCEPTIONs Union Township
Bosrd of Education, 2369 Morris Ave., Uaion, W 07083. (201) 688.1200, ext. 257 or 288.

Developmental Funding:  ysor ESEA Trtle 111 JORP No.  74.7% Approved 677714
Cozprled Summer 198}
Q
EMC 50




PROIECT THE PORTAGE PROJECT: A Home Approach to the Early Education of Handicapped Children

A home teaching progré+ serving multicategorical handicapped children from Birth to six
years of ige.

'urg“ uuﬁcnu Approved by JORP for handicapped children. mental age 0-6. preschool programs,
nonhandicapped Head Start home-based programs.

.

Py
dmrlpuon The Portage Project is financially supported by 23 local school districts in south-central

Wisconsin in cooperation with the Wisconsin Department of Public Instruction. The program .
provides a home teacher to each family each week to aid parents in assessing the child's present skill level
in five developrental areas. targeting emerging skills, developing skills necessary to teach the child. defining
appropriate teaching techniques, and evaluating the child's performance. o

s
The program follows a precision teaching model and is based on the premise that parent involvenent is the main
ingredient in effective, long-term early childhood intervention. During the home visit, the home teacher
demonstrates how the parent §s to teach the child during the week, and baseline data are recorded. The parents
then model the teaching process for the home teacher and a system for recording child performance is determined.
Three or four prescriptions are left weekly, and parents teach the child daily and record progress. On the
following home visit. the home teacher records post-baseline data on each task that serve as the basis for
weekly curriculum modification. .
. /

A new aspect of the project is the Portage Parent Program, 2 systematic parent-training component to improve
parental skills {n the teaching and child-management domains. During the regular home visit session, instruct ion
is provided for the parent as well as for the child.

w‘dﬂ'“ Of e’f’cuwnﬁs As measured by the Cattell Infant Test and Stanford-8inet, childrer 1n the
project (mean 1.Q. 75) gained 15 months in an eight-rmonth period. Another
evaluation measure showed that greater gains were made by Portage Project chiidren 1n mental age and in language.
Acxdemic, and soclalization skills than by children receiving only classroom instruction. The Portage Project
has been replicated in approximately 30 sites. All have demonstrated s{milar gains. .

. . N
,mp,emﬂ"uuon rcqlm’cmcnfs At least two teachers, including one master teacher (professional).

should be employed on the project. Resource personnel should be
available to the staff for assessment and curriculum planning. Al jpstruction takes place in the child's home.
The only facility necessary .s 2 small office for storing materials and for staff meetings. Initial training
consists of four or five days of intenstve instruction at the replication site. One or two follow-up visits
must be scheduled during the year to assess program effectiveness and evaluate curriculum planning, data collec-
tion. and the home teaching process.

. . .
I’nﬂnﬂu’ reqmremﬂus Based on a nine and one-half month school year, per-pupil cost averages $650.

Start-up cost ranges from $775-81,600 per child per year (data secured from
replication sites).

. .
services available Awarenecs matertals are available at no cost. Visitors are welcome at project site

any time by appointment. Project staff are available to attend out-of-state aware-
ness meetings (costs to be negotiated). Training is conducted at project site. (adopter pays only i1ts own costs).
Training fs also available at Jdopter site (costs to be negotiated). Implementation and follow-up services are
available to adopters (costs to be negotiated).

B

contact nest Schortinghuis. Director, Cooperative £ducational Service Agency 12, 626 E. Slifer St.. p.O.
Box 564, Portage, WI 53901, (608} 742-8811.

Developmental Funding-  yspf 8Ex JORP No. 75.7% Approved. 11710775
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bﬁ(ﬂ[ﬂ’" ADDED DIMENSIONS TO PARENT AND PRESCHOOL EDUCATION

- An early childhood education program butlt oh the belief that parents are their child's
’ first and most effective teachers.

largel am’em Approved by JORP for preschool children of all abilities, age 3-4, and thetr
pareats.

dm"p”on Added Dimensions offers a comprehensive program with four interrelated components. Preschool,

Pareat Involvement, Developmental Screening, and Home Vistts. For districts with no pre-
school and parent programs, Added Dimensions offers a comprehensive plan for beginning them. For districts
with programs in these areas, it offers the opportunity to add components. The Preschool Program of fers twice-
weekly sessions of two and one-half hours each for all three- and four-year-otds in the district. The curricu-
Jun includes objectives in the areas of personal-social, motor, aesthetic, language, and cognitive development.
It stresses a hands-on approach with individual attention to children with special needs. The emphasis of the
Parent Involvement Program is on reinforcing the concept that pareats are the most influential educators of
their children and on providing supnort to parents in their role as educators. Parent activities inciude two
to six preschool sessfons with their child, regular work assignments at the preschool, small-group discussions
led by trained teachers, and largr-group meetings. The Oevelopmental Screening component utilizes the Oenver
Oevelopmental Screening Test (DDST), a widely used screening tool that can be administered by trained parapro-
fessforals. It points up any developmental lags a child may have. Parents are involved in the screening
procedure and discuss results with the teacher assistant. Through the Home Visiting Program, every family
recefves an {nftfal visit during which the DOST ts given. Families that wil) benefit from follow-up calls are
visited on a biweekly basts. Play Materials Lending Libraries, from which home visitors can select apprypriate
activities for home use, are located throughout the district.

Contact the project about avaflable training and other services.

contact Betty Benjamin, Project Director, Early Childhnod Education, Jefferson County Public Schools,
1209 Quatl St.; Lakewood, ¢O 80215, (303) 231-2346.

Developmental Funding: ysog ESEA Title 111 JORP No. 75.46 Approved: §/15/75
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PROI[CT AKRON FOLLOW THROUGH: Project SELF (Selected Educational Learning Fundamentals)

An individualized, structured, sequential instructional curriculum in readiness, reading,
and mathematics Teading to proficiency sn the basic skills.

'afget awlem Approved by JORP for grades K-3. It has also been used with preschool and special
education students and with intermediate grades, but no evidence of effectiveness has
been submitted to or approved by the Panel.

dmnpuon SELF {5 a conbination of the Primary Education Project (PEP) and Individually prescribed

Instruction (IP1) developed by the University of pittsburgh Learning Research and Development
Center. PEP {s the kindergarten or readiness component, while [P} focuses on developing specific skills in
reading and mathematics. PEP presents 400 hierarchical prereading and math objectives to kindergarten children
n six learning areas quantification, classification, visual motor, general motor, auditory motor, 2nd letters
ard numerals. 1Pl Reading is taught using a phonetic approach enphasizing mastery of specific reading skills
plus group instruction. I[Pl Math stresses individual progress with continuous growth in numeration/place value,
addition/subtraction, multiplication, division, fractions, noney, tioe, systems of measurement, geometry, and
applications. The Akron SELF Program provides a continuous individualized educational experience for primary-
grade children. The major goal of the program is to enable each child to make steady progress toward mastery
of academic skills. Achievenent of this goa) is facilitated by a structured curriculum 1n which each content
area is comprised of behavioral objectives arranged by unit and level, an assessment system comprised of
criterion-referenced tests, a management systen that enables the teacher to provide individualized educational
experiences for students, individualized instructional materials, and a monitoring and record-keeping systen
that depicts the location of each student n each curricular area and facilitates diagnostic teaching. Test
results are used to prescribe learning tasks. Although students progress through the curriculum at varfous
rates, a management system has been deseloped to provide group experiences.

Contact the project about available training and other services.

contack ‘eanette Brown, Crosby School, 235 Smith St., Akron, OM 44303, (216) 253-3287.

Oevelopmental Funding:  YSOE Follow Through JORP Ko, 77-155 Approved: 9/12/17
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PROJECT  etoTIsT HILL KINDERGARTEN

A school readiness project for five-year-old children who are educationally disadvantaged.

lﬂfgcl aw’eme Approved by JORP for kindérgarten students.

dmnp"on Experiences are provided to he p children increase their vocabularies, learr to speak 1n

sentences, comuricate more effectively, grow in independence and initfative, undersiand
and deal with the world around them, and develop . vulem-solving skills. Learning centers are cet up in each
classroom, Daily programs emphasize the develogment of psychomotor skills. Chi'dren experience success daily,
interact with peers and adults, and learn to respect the rights of others. Student needs are assessed and
continuous evaluations dre made to ensure program effectiveness. Lach teacher has a trained aide, The program
is monftored by a parent {nvolvement component,

1) kindergarten classes, there is a large indoor play area, a room for musical or rhythmic activities, and a
cafeterfa. The interfor is unusually attractive, with appropriate colorful furnishings, open shelving, and dis-
plays of students' art,

It also differs fron many other kindergartens in the multipllcity of materials and equipnent available, The
abundance and variety of material, enable teachers to vary their approaches to meet the individual learning
Styles and needs of five-year-olds. .

Contact the project about available training and other services.

Georgia Gaither Lucas, Butler County Board of Education, P.0. Box 160, Greenville, AL 36037.
‘on‘a“ (205) 382-2665.

Developmental funding: USOL ESEA Title I JORP No, 74-102 Approved: 10/18/74
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PROIECT CENTRAL INSTITUTE FOR THE DEAF EARLY EDUCATION PROJECT

A program designed to help parents assure theyr natural role as the child's primary language
teacher through parent-child interaction.

¢

‘arge‘ aw’em’ Approved by JURP for children under four years of age who have educationally
significant hearing impairments, and their families.

o e
dmﬂm!on The core of the progran censists of weekly individual sessions 1n a Home Demonstration

nter. The sessiuns are parent-oriented so that families may realize their primary responsy-
bility 11 the lan;uage developnent of their children. Sessions are individualized so that the program developed
is the wost appropriate for each family and child. They are held in a home-like setling and focus on typical
datly houschold dctivities. This setting and focus aid parents 1n learning strategies and technigues suitable
fur gse in their own houwes. Emphasis 1s placed on helping parents provide a learning environment that takes
into account the child's impaired auditory ability. Regulir audionetric evaluations are conducted by staff
audiolojists. Since all hearing-1mpaired children have some residual hearing, early amplification condined with
auditory training can significantly affect the child's acquisition of speech and language. Therefore, amplifi-
cation 15 prosided in order to maxiniZe the child's use of his/her residual hearing. The Larly Cducation Project
or Clinic ™y lend the child an aid and follow up with observation and retesting before recomnending a specific
114 for purchise. Parent group weetings are an integral part of the program. Tney include group discussion
meatings, whith al low garents to explore their feelings and share their prublems and solutions with other parents,
as well as wore didactic meetings, wniuh respond to the parents' need for current, accurate, scientific informa-
tion. Children over two are enrollied in short nursery class sessions taught by 3 teacher of the deaf trained
in early chiidhood education. Pdrent participat on is an important part of these classes. he development of
>0c13l and hehavioral skills in preparation for preschool 1s emphasized. Activities are designed to provide
children with opportunities for soctal-camiunicative interaction paving the way for verbal interaction.

- Contact the project apout available training and othner services.

‘on‘a“ Audrey S1mmons-Martin, Director, Larly Educstion, Central .nstitute for the Deaf, 313 S. Buchid,
St. Lours, M0 63110, (314) ©52-3200.

Developmental Funding: SO« 3EM JORP No, 77-158 Approved® 177717
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pr[CT THE CILO DEVELOPMENT CENTLR

A @odel corvaunity center designed to tdentify children's special developiental aeeds and
proside appropriate fnterventions before school degins, through joint cooperation of parents,
kindergarten teachers, and special educators.

target a“d'eme Approved by JORP for three- &9 five-year-olds of all abrlities, therr parents,
kindergarten teachers, and special educators.,

G dm"puon The Ch1ld Development Center 15 based on the conviction that the Sooner educators 1dent1 fy
young children's developmental needs and work together with parents to achieve effective

tnterventions, the sironger the chance of children's early success in school. This prograt of fers an ongorng
format of child/parent services starting the Septender before the child 1s age-elrgidle for <indergarten,
This fonat 1nCludes a diagnostic center, where preschooters recerve evaluations from a school nurse. speech/
language specialist, and psychologist, a parent resource center, where parents nmeet with educators to discuss
early-childhood topics and concerns, a child-study center, where preschoolers meet periodicatly with peers for
group 1nteraction while being observed by parents and center staff, and a referral center, which provides
children having special developrental aeeds with Tnterventions before school begins, and which transaiis 1nfor-
Aation on all program children to parents ana <indergarten teachers.

The progrsa supplies a motivatronal slide-tape dresentation for parents and educators, a parent handbook con-
taining child-development articles and matertals, a teacher's aanual containing 1nstruct1ons and aatertals for
inplementing the program, and an end-of-year program booklet for ~ecording and relaying developmental 1nforna-
tion about the child to pareats, kindergarten teachers, and special educators.

Contac! the project about availadle training and other services.

‘CONtAct Helen Reichrun, Project director, The Cmyld Developnent Center, 3325 Laurelwood Jr., Huntington
Beach, CA 92086. (713) 964-3229 or 837-2551. /

Developmental Funding®  USOF *SEA Title v-C JORP No. 73.71 Approved: 5/23/79

Compirled Summer 1981

pr[CT CHILD-PARENT CENTERS ACTIVITY (\p()

An early tntervention progran stressing language developnent and reading readiness for three-.
four-, and five-year-old children.

targﬂ aud'eﬂ‘e Approved by JORP for educattonal ly deprived pupils, dreschool to qrade 3, fron low-
ncote fantlies. This progras now operates only for preschool and kindergarten.

dmr,ption The Child-Parent Centers provide an Iadividualized, locally designed, h1ghly structured half.
day 1nstruction progran for preschool and kindergarten children.  Supplementdry and supporet,
SErvices gre provided by school nurses, speech therapists, and curriculun spevralists.

CPC activity heavily eaphasizes parent 1nvolvement, recognizing that the parent 15 the child's first taacher
and that hone environment and parental attitude towdrd school 1nfluence 2 child's acadenic success. A parent-
resource teacher 1s provided to work solely with parents, Parents dare trained to instruct their children at
hore and are also involved 1n the school progran.  Potential adopting schoo! districts may be 1nterested 11
adopting the pareat component n conjunction with their existing early chtldhood programs. The proyran can de
easily adapted for any audience.

Con*act the project aboit avarladle training and other sersices.

contact veiws Thomas, Director, or Dorotny Kellbery, Adninistrator, Child-Parent Centers, Chicago Board of
tducation, Roon 1150, 220N Lasalle St., Chicago. 1L 60601. (312) 631-4585 or -4590,

Q Developmental Funding  USOE ESEA Tigle | JORP No, 7331 Approved: 4/29/74
E MC Compiled Sumrwr 1981
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PROJECT  cLISCH-POMELL EDUCATIONAL COOPERATIVE:  Hore-Based Early Childnood Education Progrem

A home-based early childhood education program using parents as the primary teachers of
their own children.

taryet aw’em Approved by JURP for three- and four-year-old children and their parents. It has also

been used with children from birth to age 3, but no evidence of effectiveness has been
submitted to or approved by the Panel.

P
dmﬂptlon This program consists of an integrated three-phase approach to early learning« The curriculum
compinent has three elecments. The first s designed for use by pareats in the home. A weekly
publication, the four-p.ge Parent Guide, contains a descriptive text on some topic of interest -~ child develop-
ment, health and nutrit on, parenting, the role of social services -- and suggested activities tJor every day of
the week to be performed by perent and child. The second element is a summary of Parent Guide tontents whiCh
goes to the teacher, while the third is addressed to the home visitor and coordinates activities prescribed by
the Parent Gyide with the weekly visitation. The home visitation Component entails a visit to the home of each
¢hild enrolled in the program once a week. Tailored to the needs of each individual child, these visits last
approximately one hour. The home visitor delivers the Parent Guide and helps prepare the parent to teach the
child by explaining the curriculum materials and, when needed, by demonstrating each suggested daily educational
activity. The home visitor also lends toys, books, and other child-centered materials to parents. The classroom
component, under the direction of a teacht. cert‘‘icated in early childhoed education, makes .use of a paraprofes-
sional aide and parent volunteers. The teacher and aide travel to selected locations and spénd one half-day per
week teaching 10-15 local children. Sessions last between two and three hours, and otfer the children an oppor-
tunity to socfalize and learn in a group situation. In areas where facilities are available, the classroom
sessions are conducted at stationary facilities.

Contact the project about available training and other services. '

conta‘t William W. Locke, Executive Director, Clinch-Powell Educational Cooperative, P.0. Box 279,
Tazewell, TN 37879. (615) 626-4677.

Developmental Funding: ysof £SEA Title I1f JORP No. 77.108 Approved _25/7)
Coapiled Summer 1981

PROJECT  cosnrTiveLy ORIENTED PRESCHOOL CLRRICULWM

A preschool program with the designated purpose of mainstreaming miidly and moderately
handicapped children with nonhandicapped chiidren.

target qudience  scoroves by J0Re for preschool children of all sbilaties.

s 4o
dmﬂptlon The Cognitively Oriented Preschool Curriculum is an open-framework model derived from Piagetian
theory. Through designated key experiences for children, teaching and parenting strategies,
and child-obse~vatior materials, the curriculum provides a decision-making framework. Within this framework,
teachers design a classroom program that reflects the expressed needs and intetests of the children being served.
This approach emphasizes the identification of the child's status on a deveiopmental continuum by examining
his/her strengths and accomplishments. The project views discrepancies in behavior between handicapped and
nonhand icapped age peers as developmental delays, not as deficiencies. Basing their tasks on this orientation,
teachers initiate developmentally appropriate experiences 1n the classroom that reflect the pasic long-range
goals of the progras. These goals are. to develop children's ability to use a variety of skills in the arts
and physical movement, to develop their knowledge of objects as a base of educational concepts, to develop their
ability to speak, dramatize, and graphically represent their experiences and comunicate these experiences to
other children and adults, to develop their ability to work with others, make decisions about what to do and how
to do it, and plan their yse of time and enerqy, and to develop their ability to apply their newly acquired
reasoning capacity in a wide range of aaturally occurring situations and with a variety of materials. The plan-
do-review sequence encourages children to achieve these goals by involving them in decision-making and problen-
solving situations throughout the day. The teacher's role is to support the children's decisions and encourage
then te extend learning beyond the orijinal plan. Similarly, teachers rely on a basic room arrangement and
daily routine designed to stimulate and support active learning.

Contact the project about avaflable training and other services.

contact ciey Shouse, Acting Director, Preschool Education Department, High/Scope Lducational Research
foundation, 600 N. River Sv., Ypsilanti, MI 48197. (313) 485-2000.

Developmental Funding: UYSOE BEH JORP No. 79-9 Approved: 3/28/79
Compiled Surmer 1981
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PROJECT  cowwuvicarion procras

A program to help young children who have a variety of comaunication and 1anquage
hand fcaps.

wfgﬂ audltmt Approved by JUR? fo» children ages breth to 6 1n early childhooa “rograms with
1dentified or suspected communication deficits {not related to current hearing 1oss).

~

o o0
descnpuon The Comuntcation Programs serve classes of young children whose deldys and disorders result
frot a varfety of known and unknown etiologies frequently accorpanied by other developmental
139 or associated handicaps. The rogram of fers training Jur c1assroon teachers and Cormunication Disorders
Specialists (CDSs) in classroom mandgement of communication behaviors. It also provides experience i1n tean
decisyon making. Teachers and/or parents are asked to 1dentify their roncerns about a child's comaunication
ability or Vanguage skiil. Assessment tools are used to support the .oncern an? document the severity of the
problem. Data taken during classroom activities provide supplesinia~ infonvation. Team meshers plan individu-
altzed prograas for each child, arrange for implementation of ttese "rograms, 4and see that datd are gathered.
Indi/rdualtzed nstruction essential to management of target behaviors is achieved by furthering comaunication
sk11ls in avery activity of the school day. adl language prograas are related to the 6hild's communication
needs 1n the envairomient. Mutual dec¢rsion making and 1mplementation of programs immediately useful to the
ch1ld are critical elements of the procedures. Personnel trained in this progran have identified the following
cowetencies as uniquely acquired at the training site. ability to identify language probless through classroon
observation, ability to plan management strategies that can be implenented in the classroom, ability to arrive
4t decrstons with meders of 4 different discipline. The classrooms are staffed by teachers and Cormunication
Disorders Spec1a115ts who work together. The CDS assists the teacher in developing strategies to promote
coavunication, and plans and 1mplements finely sequenced programs in & variety of language dreds. ©%arents dre
an integral part of the team.

Contact the project about available training and other services.

‘on‘a“ Rebecca F. DuBose, Director, Model Preschool Center for Handicapped Children, Experimenta)
Educattcn Umit WJ-10, Child Development and Mental Retardation Center, University of Washington,
Seattle, WA 98195. (206) 533-4011.

Developrmental Funding: ySuE BEM JORP No. 75644 Approved: g9/3/75
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PRO][CT COMMUNITY SCHUOL 77 BRONX BEMAYINR ANALYSIS FOLLOW THKu 'GH RESOURCE CENTER

A public school ¢-3 program.

.
‘afge‘ al‘d’eme Approved by JURP for children grades K-3 and their families. This progras has been used

I pravate and public school settings for children with ledrning and/or emotional handi-
€aps, but no evidence of effectiveness has been submtted to or approved by the Panel.

~

P
dmﬂp”on The pruvary programatic goale of Community School 77 Beonx Behavtor Analysis Follow Through,

developed 1n cooperation with  he Untversity of Kansas Sehavior Analysis staff, are grade-level
performance in reading, mathematics, handwriting, ane spelling. The instructional program, which provides
structured early cnildhood basic skills development, er hasizes three key components. nstructiona) procedures
and curriculy that allow for close and systewatic mon’.oring of children's academic progress to ensure grade-level
achrevenent by the end of the schoo! yedr, positive einforcanent and motivational techniques that facilitate the
naintenance of a warm, approving classroom enviromrent, and 4 rotating 40-day cycle training parents to teach to
ensure their influence on classroom aias and practices. Policy fomation on the parent level takes place in a
Parent Policy Advisory founci] whiCh, 'n ronjunction with the ef forts of school personnel, credates an environment
suited to reversing the history of acadenmis farlure among 10w-1ncone children. Other crit.zal factors contribut-
'ng Lo academic progress are freguent classroom planning sessions and intenstve staff training activities. Provi-
ston s nade for supperting health, autrition, and social services through the assignment of Staff, ensuring a
conprehensive approach to the total! developrent of each child.

Contact the sroject about available train ng and other services.

contact ruth tmeiseau, Coorinator, or Lourse Cooper Sneed, Resource Center Manager, Cormunity School 77
Bronx Follow Through Resource Center, 1250 Jard Ave., Bronx, Nr 10472, (212) 893-8931 or -9855.

Developmental Funding  USHE Follow Through JDRP Ko, 77135 Approved: 8724117
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pROJECT A COMPREMENSIVE PROGRAM FOR HANDICAPPED PRESCHOOL CHILOREN AND THEIR FAMILIES IN RURAL
AND NON-URBAN AREAS

A comprehensive program providing for maximal growth and development of handicapped preschool
children and their faailies in rural areas.
2

ERIC

'ﬂfg" ﬂwlem Approved by JORP for multicategorically handicapped sreschool Children, birth to age 6.
and their families,

e e
dmrlp”on The program consists of four components on a continuua from prevention to.intervention. On
the prevention end of the continuum is The Magic Kingdon: A Preschool Screening Program,
which tdentifie< children ages 3-1/2 through 6 who require more intensive follow-up evaluation, and which
:aintains cost effectiveness through extensive parent invol -ment. MNext on the continuua Is Purents and Children
Together (PACT), a parent education program that provides pr ention and early intervention activities. In
PACT, parent facilitators are recrutted and parent groups are formed. These groups meet in members' homes to
discuss prepared written packets concerning behavior management and social-emotional, speech and language,
ootor, and cognitive development. Stimulating to Potential (STR) begins the intervention end of the continuum,
providing in-home education services to handicapped preschool children. Children enrolled 14 STP are scen weexly
by a home teacher, who develops individual education plans (IEPs) for the children and trains the parents %o
frplement these plans. Guidance and instruction from the home teacher are provided to parents while they {mple-
ment the [EPs with their own children. The Therapeutic Evaluation and Treatment (enter (TLTC) provides the nost
intensive intervention of the four components. In this classroom progran, 1tPs are developed for eath child and
ieplemented by-a multidisciplinary staff, .with parents observing and participating. In both TETC and ST?,
observational data collection procedures are used to monitor implementation and to make program updates and
revisions as needed.

. Contact the project about avairlahle training and other services.

contact william F. woenle I, Director of Children's Services, Southeast Mental “ealth and
Retardation Center, 108 S. Eighth 3t., Fargo, ND 53103. (701) 237-4513, ext. 350.

-

Developmental Funding: ySOE BEM JORP No. 79.35 Approved: 11/7719
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PRO][CT COMPREHENSIVE TRAINING PROGRAM FOR INFANT AND YOUKG CLREBRAL PALSIED CHILORLN {C.P. Project)

A progrem serving children three years of age and younger having a primary disability of
moderate to severe neuromotor handicap with physical impairment severe enosgh to limit motor
activity. .

.
lﬂl’gﬁ ﬂudlente Approved by JORP for children thrce years of age or younger possessing a primary

disability of moderate to severe neuromotor handicap with physical 1mpainsent of
severe dimension 1imiting motor activity, and the professionals who serve them.

o g
dmr]p”on Children admitted to the Cerebral Palsy Project exhibit feeding, speech, and/or language

problems. The children receive a panorama of services, i1ncluding physical therapy, nutrition,
psychological therapy, speech pathology, occupstional therapy, spectal education, social service, and medical
service, The primary focus of project activities is on two instructionel programs, the PresSpeech Program and
the Language Stimulation Program. Parents take an active part in their children's therapy proyrams,

To date, 75 agencies in the following states are replicating components of the program  Alabama, Ari-una,
Arkansas, California, Colorado, Florida, l1linois, lowa, Maryland, Michigan, Minnesota, Montana, Nev Hampshire,
New York, Ohio, Oregon, Pennsylvania, Tennesse , Texas, Washington, and Hisconsin. Replicating a,>ncies include
school systems, rehabilitation centers, and h,spitals serving children ages birth to three year,, Thi se-member
tesns fron each agency are trained in a six-say Fundamental yuidelines Course, and speech pat'ologists are trained
in the use of the Pre-Speech Assessment Scaie, which has been speciaily developed through tfi, project.

Contact the project about availadbiv *rarning and ~*=: Lervices,

tonlﬂﬂ Rona Alexandes, Demmer-Xiwanis Children's Center, Curative Rehabilitation Lenter, 9901 A,
Watertown Plank Rd., Wauwatosa, A1 53226. (414) 259-1414.

Developrental Fundng- ySUS BEH JORP No. 75.62 Approved 9/3/15
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r———_—

PRO’ECT EARLY CHILOHOO0D EDUCATION -- ALL DAY KINDERGARTEN

A progras aimed at strengthening the child's perceptual and auditory skills, improving hés or
her language development, and develcping the potential of the faaily to motivate the chmld's
tearning,

“"ge‘ ﬂldmﬂ Approved by JORP for kindergarten children.

Py
d“ﬂ’lp“on Teachers complete skills observaticn checklists for each child. These data, along with

3oehn Test results, are used Lo Group students for work with the Sullivan Reading Readiness
naterials on language and concept developnent. Six headphone units and one central console in each classroom
facititate indrvidual or s=all-group work. Perceptual skills are sharpened through use of manipulative materials.
Inservice for teachers and aides is continuous, requiring approximately one half day per month.

Contact the project about available trafning and other services.

contact Jane 7. pope, Project Director, Early Childhood Education -- All Day Kindergarten, Cincinnati
Public Schools, 230 £. Ninth St., Cincinnati, OH 45202. (513) 369-4720.

Developmental Funding:  ysof €SEA Title ! JORP Mo. 74-16 Approved: 2/26/14

Cowpiled Summar 1981

PRO’ECT EAST ST, LOU!S DIRECT INSTRUCTION FOLLON THROUGH

A comprehensive early childhood prograa for students 4n grades K-3.

"
“"'ge‘ ‘"d"m Approved by JORP for grades K-3. The progran was developed for educationally and eco-

nomically disadvantaged students. It has been used 1n other settings with students
fron 2 variety of jeographic, ethnic, and socioeconamic backgrounds, but no evidence of effectiveness has been
sudbritted to or approved by the Panel.

P
dm"p”on Combonents of the €ast St. Loujs Follow Through progras are instructions, staff development,
health, and parental involvement. The primary esphzsis 15 on the instructional components.
The core of the instructional progras fs the Direct lnstruction (D1star) curriculun materials in reading, mathe-
matics, and Yanguage. Daily programed learning tasks require imnediate oral responses and must be mastered
before advancement to higher leve's of d1fficulty. Follow Through teaching strategies are applied to supplemens
tary classroon materiels.,

Continuous Mwnttariag of the systea 1s provided by observation, videotaping of classroon perforaances, and a con-
tinuous testing prograa. Students are divided into gruups, with a maximum of 10 pupils 1n low-performing groups.

The prograa is governet b o Parent Advisory Council which rmakes reormendations Pertaining to all phases of the
prograz.  The three 1ncependent progrims were developed in congunction with Becker-Englemann froa the University
of Jregen.s  An adopter may 1 wlement the reading, mathenatics, or language progran in early childhood classes
from #-3. The three instructicnal programs are correlated but Independent. Teachers and administrators should be
tavalsed 'n the selectian and use of the program [nitial training requires one to three days for all three pro-
grans. [ach adopter 15 provided with awdreness sessions, dwareness materials, preservice and inservice training,
and mon1toring of ¢1assroon progress at no cost.

Contact the project about available training and other services.

COMEACt Geratdine 1. Jenkias, Oirector, or Gretta Jenkins, Resource Director, Project “ollow Through,
€38 St. Logrs Board of fducation, 1500 xansas Ave.. fast St. Lours, L 62201, (618) 274-2838.

ERIC

Developrental funding  'jS) Follow Through JORP Ko. 77-134 Approved: 946717
Corprled Surmer 1931
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Aruitoxt provided by Eic:

pRO’EC'[ FAMILY ORIENTED STRUCTURED PRESCHOOL ACTIVITY (Seton Hall Program)

v A prograa that prepafes the parent to be the child's first and most significant teacher.

- '

. ,

'afge' awdience Approved by JORP fOr parents and their children ages 4-5. This Proyram has a1so been
used with parents and their children age 3 through kindergarten, and with Title t and

special education classes, but no evidence of effectiveness has been submitted to or dpproved by the Panel.

o o0

dmnpuon A child's capacity to learn i3 not entirely fnherited, but is developed. Most of a child’s
basic intelligence is formed by the time he/she reaches school age. Parents are very effective

educators, but need information on teaching methods and materials. Home environment has a greater effect on

acddeaic achievement than does the quality of the school. A warm, iatimate, continuous loving and sharing can

grow from the parent's role as first teacher, Suth relationships with parents give the ¢hild support. confidence,

motivation, and feelings of self-worth basic to continuous success in education. This is the philosophy basic to

District 742's venture into early childhood/family educat fon.

Faaily Oriented Structured Preschool Activity is designed to involve all parents and their children in preschool
and/or kindergarten activities that stimulate and reinforse interactton within the family. Pareats accompany
their child to the neighborhood elementary school once a week from Septesber to Kay for a two-hour session. While
at school, pareats work and play with their children at learaing stations set up in basic skill areas within an
environment designed to meet the developing needs of the whole child. Parents observe formal model teaching and
informal child-teacher interaction and participate in a discussion group facilitated by a parent educator. In
this supportive, caring environment, they learn how to be with their child as they teach. Home-ortivity kits are
designed to promote parent-child interaction and growth in basic skills, based on a validated assessment of the
child's skills. Both parent and Child become .iore confident in relating to the staff, principal, and kindergarten
teacher, and this atmwsphere of trust between home and school continues in grades K-6.

Contact the project about available traianing and other services.

contact clain mcComick Wray, Program Director, District #142 Community Schools, AVII Parent-Child
Prograns; Seton Hall 1204 Tth Street South; St. Cloud, MN 56301. (612) 253-5828.

Developmentat Funding: ysor ESEA Title I JORP No. 5-a8 Approved: 5715115
Compiled Surwmer 1981

PRO]ECT FOLLOW THROUGH NONGRADED LEARMING MODEL. New York .1ty/Mampton Institute
“

A continuous-progress program 1a developreatal skil s for a multiaged nongraded classroom.

.
largel audmm Approved by JORP for grades K-3, especially for disadvantaged students.

-,

[}

P

dmﬂp“on To promote cognitive, affective, physical, and social development of disadvaniaged children,
three nonpublic schools 1n the Archdiocese of Yew York developed this couprehensive early

childhood program in cooperation with the Hampton In +itute and the Board of Education of Hew York City. The

program features flexidle grouping of children, 1ndiv, 'ualized 1nstruction, and a nultifaceted approach to

instruction. Nongraded classrooas group children of varying ability whose ages $pan two or throz2 years. Hulti-

aged grouping allows children of different ages to work together and to learn from one another. Lvery classroon

has a cleared floor space fur group me!lngé. tables for small-group activities, and learning centefs for individ-

ual reinforCement and enrichment. A ¢ “d moves from one developmental skill to the next as proficiency grows.

To ensure constant progress, each child 1s monitored and evaluated continsously. The teacher, assisted by an

aide, directs constant attention to the needs, interests, and past experience of the individual children. The

language-experience, multicultursl, and myltitext approach enadles the instructional team to draw On the chiid’s

experiences and abilities and to foster pride in self and ethnic background.” The instructional team 15 trained

in use of 1nstruments developed for this gurpose in the Nongraded Model. < full-tize staff trainer called the

implementor jnstructs teachers and aides in nongraded techniques, monitors vse of Lhese techniques, and assists

in setecting and designing curriculum materials. To foster cooperation between school and home, 8 Policy Advisory

Lomaittee 1nvolves parents 10 decision making at every level, and parents participate in ongoing school activities.

Conta~t the project 2bout avasladle training and other services. .

contact eroject Director, Guardian Angel School, 193 Tenth Ave., New York, NY 100!. (212) 924-1420.

Developmental Funding  ys0¢ Fodlow Through (ECA) JORP Xo. gg.27 Approved: 10/11/80

Corptled Surewr 1781
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LA et Provided by ERIC

PROSECT  routow Thaouc -- PORTAGEVILLE wiIT

A highly structured behavior modification approach to primary educatior.

‘arge‘ au‘ﬁcnce Approved by JORP for grades K-3. °

. e
descﬂpt’on This project has 3s 1ts major goal the provision of a broadly enrfched enviroament for poor
<3 childrén, hoth at schoo) ana fn the hove, including a full range of services in the areas

*hat afrect children's Vives. Within the classroom, the Behavior Analysis Approact of the University of Kansas
ts implemented, The objectives of this approach are to facilitate the thild's mastery of basic skills, partic-
ularly in reading, arithmetic, and language, through the establishment of a “token econony” within classrooms; to
trzin Instructional staff to teach appropriate academic and social skills through the systematic use of positive
resaforcesent, to tratn Instructional staff in the use of curriculum materials S0 that each child 15 enabled to
work at his/her own level, and to train parents to work ds paid staff in classroons so they will have the oppor-
tunity 1o tnfluents their children's education.

Contact the project about availadle training and other serviceés.

ton[ac( Btar~e Martyn; Follow Through -- Portejeville Unit, New Madrid County School District,
°.0. Box 280, Portageville, M0 63873,  (314) 379-3612.

Developmental Funding: ysOf Follow Through " JORP Ko, 25a Approved: 4/4.5/73

Compsled Surmer 1981

PROJECT  erouscr wove sase
A program for "helping parents teach thetr own.”

o

“"'gct aw’cn‘e Approved by JORP for parents and their children ages eight months through four years.
This program has also been used by parents and their children ages 5-8, but no evidence ,

of effectiveness has been submitted to or approved by the Panel.

P

dmnpﬂon Project Home Base was founded on the belief that parents are their child's first and best
continuous teachers. It is awmed at supporting and enhancing the parents' teaching/parenting

dehavior, therevy 1nfluencing development of tne child's growth/learning potential. The central feature of

the project ts a weekly home visit by a paraprofessional parent-educator who gives the parents information about

child growth and development, health care. etc.. and presents them with a task selected to meet the needs of the

cparent and cnild. The parents then work on that task with the child during the week. As a result of the weekly

contacts, tne parents are better able to identify and meet thefr child's developmental needs anrd to fncrease
their use of 12 fdentified desirable teaching tehaviors. As the child's develcpmental needs are identified and
@¢*, his/her growth/learning potential should be positively affected, consequently the child wil) be better
srepared to learn, becoming a more efffcient and more effective learner.

Home Base Counctl consists of all project parents plus community agency representatives, Topics related to child
develoorent and parenting skil1s -- behavior patterns, discipline, self-concept, child health and nutrition --
dre discussed at monthly Counct) meetings. Other parent concerns are shared at small-group home meet ings.

Possible adaptations of Home Base include using the home visit component with other programs such as handi-
capped. bilinqual, Indian, or day-care, serving families with Head Start, kindergarten, and primary-school age
target children, and ysing teachers, counselors, or soctal ~orkers as parent-educators (home visitors).

Contact the project about available tratning and other services.

con‘acf Carol A. Jackson, Directar, or Darlene Montz, Diffusion Coordinator, Project Home Base, Yakima
Public Schools, 104 N. Fourth Ave., Yakima, WA 98902. (509) 575-3295.

Developrental Funding  ysuf €£SEA Title (1 JORP No. 75.10 Approved: 1/21/75
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PROIECT INDIANAPOLIS FOLLOW THROUGH PROJECT -

A program using the behavior analysis approach to teach basic skills in reading, arithmetic,
handwriting, and spelling.

‘afge‘ GUdlence Approved by JORP for low-income children grades K-3 1n ractally mixed 1nner-city
schools, parents of low-income children, and certified teachers working 1n low-income

ne!ghbomood schools. This program can be used in Other sSOCiOECONOMIC settings to accommodate diversity of chil-

dren's interests and abilities, but no evidence of effectiveness has been submitted to or approved by the Panel.

dmﬂp"on The main purpose of the Indianapolis Follow Through Pr rect 15 to teach basic skills in reading,
aritheetic, handwriting, and spelling to children K-3. Teaching teams composed of a certified

tead teacher, a teacher's aide, and one parent aide conduct small-group instructional sessions during the school

day. Kindergarten and first-grade classroQns are run on a "token economy,” 1.e., children earn tokens during

instructional periods and later exchange them for whatever itens they choose {dnd car afford) from a "menu” of

teacher-prepared special activities. In grade 2 and 3 classrooms, children make daily work contracts with teachers

in each subject area, By the terms of the contract, a child agrees to complete an individually prescribed assign-

ment to earn a period of free time for a self-selected activity. Individualized curriculum materials are used

in the classrooms. The teaching team$ monitor each child's advancement toward a year-end book and page arget

in reading and arithmetic by keeping progress graphs.

Parents of 1-fT children are encouraged to apply for classroom positions as aides. Prospective members of
teaching teams participate in one or more weeks of training in a demonstration classroom staffed by an experienced
tean. Before assignment to a teaching team, trainees must have demonstrated criteriun levels of proficiency in
behavior analysis instruc.ional methods. A staff trainer visits each classroon monthly to conduct observations
and offer guidance. More frequent yisits may be made if needed.

Contact the project about available training and other services,

contact Bessie Chumley-Jones, Project Director, [ndianapolis Follow Through, 901 N, Carrollton Ave., I
~Indianapolis, IN 46202, (317) 266-4137, J

Developrental Funding: YSOL Follow Through JORP No. 77.120  Approved: 8/17/1°

Compiled Surmer 1981

PRO’fCT KANSAS CITY FOLLOW THROUGH PROJLCT. Qesource Center

An 1ndividualized K-3 bastc skills program with built-in motivatton,

tafgﬂ GUdlence Approved by JORP for low-income inner-city children 1n grades K-3 and their parents.

d”Cﬂpuon The Kansas City Follow Through program introduces reading, mathematics, handwriting, and

pelling at the kindergarten level and emphasizes the continuous mastery of these skills
through third grade. Classroons are staffed with at least one aide, enabling children to receive smali-group
and individualized instructton.

Positive motivaticn Is a program keynote. The school day is divided intc "earn" and "spend” periods. A token re-
inforcerent system Is used to motivate kindergarten and first-grade students to work up to their maxiwum achieve-
ment levels. DOuring earns, or instructional periods, the children receive tokens and praise for attention to

and improverent of their work. Children spend the tokens, buyling an activity selected from a number of teacher-
prepared activities. Second- and third-grade students make daily work contracts with their teachers to couplete
assignrents in all subject areas in return for a period of sel” <elected activity.

[nservice training 1s provided at no cost for all teachers and aides, Costs of instructional materials and
tr3ining manuals are minimal. A teacher aide or a volunteer is needed for each classroom. The program may be
adopted by any school regardless of location or popuiation served. Isplementation ts normally begun in hinder-
jarten, Program achievement scores are significantly higher than comparison yroups and are at or above national
norms. fontact Project Director for detailed effectiveness data and adoption information.

sontact the project aboul availaole trairing and other services.

CONLOCE matrre 6. Story, Project Director, 1604 t. Linwood 81vd., ¥ansas City, MO 64109
(316) 923-2299.

Peveloprental fFunding  YSOE Follow Through JORP No. 77-130  Approved' 8/22/11

Compiled sumewr Al
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PROJECT  mecca: Haxe Every chitd Capeble of Achieving

An intervention program for vulnerable children {with a deficit in a skl area) in regutar
classes in their first years of schooling. o

‘arge‘ UUdlﬂlCB Approved by JORP for kindergarten and first grade.

dmﬂpﬂon In the MECCA progranm, a learning disabilities teacher, with the help of the classroom teacher
and 3 ¢lassroom aide, provides observation, profiling, and intervention within the regular

kindergarten classroom for children with potential learning problems. The program ytflizes a team nade up of

3 special education teacher, a classroom teacher, and an aide, who together analyze the activities of the curricu-

Yun {nto the tasks that a child oust accomplish in order to be successful in the activity. The purposes of this

task analysts process are to think carefully about what 15 asked of the child and to observe where the child is

syccessful and where he/she needs help. The intervention aspect of the MECCA program 15 based on the principle

of begtnning at the leve! where the child achieves success and proceeding sequentially through the difficult

steps to new successes. After the fnitial training period, the classroom teacher and the special education

teacher trafn each other to combine teaching strategies and curricula for individualized instruction.

Contact the project about available training and other services. Ean

Peter R. Chester, Supervisor, Board of Education, City Hall, Meriden, CT 06450.
contact (203) 634-0003, ext. 7.

Developmentat Funding: ySOE BEW Nitle V-G JORP No, 77-1M) Approved: 3/23/17
Coopirled Susner 1981

PRO/ECT NORTHERN CHEYENNE FOLLOW THROUGH PROJECT

An tndividualized e- ly childhood approach to the teaching of basic skills, utilizing parents
as ctassroom teachers' aides.

‘arget aMiﬂne Approved by JORP for grades K-3.

dmfipﬁon The Northern Cheyenne Fcllow Through Project focuses on the basic sk1lls of reading, math,

and handwriting. It ytilizes six concepts token delivery or contract system for motivation,
tndfvrdualizat fon, programsed curricula, progress monitoring, staff training and career development, and parent
tnvolvement.

A unrgue feature of the project 1s the use of traditional native activities as renforcement for appropriate
$0¢1al and academic progress. Thus. culturally relevant motivators are used to sustain efforts tn basic skills
creas.

The util1zati0n of parents as classroom‘teachers’ aides has provided an opportunity for active parent and com-
munity {nvolvement. The parents also serve as advisors iIn making poalicy decisions concerning the project. HWith
the use of proyram®ed materials and effective orogress monitoring, children are progressing at a rate that enables
then to work at a level comparable to their respactive grade levels.

£ontact the project about avai‘able training and other services.

contact Moreda Cady. Director, Northern Cheyenne Follow Thraugh Project, B.1.A. Bldg., Lame Deer, M
59043. (406) 477-6386 or 6387,

Developmental Funding  ysyt Follow Through JORP No. 77-151 Approved: 9797771
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PROJECT  oaxuand uNIFIED SCHOOL DISTRICT FOLLOW THROUGH PROGKAM. Learning Through Literature

An interdisciplinary approach for students in grades X-2 utilizing a literature-centered
curriculum.

largel aUdleme Approved by JORP for grades K-2. This program 1s applicable to other grade levels, but
no evidence of effectiveness has deen submitted to or approved by the Panel.

dm"p"on The Learning Through Literature nodel emphasizes the writing process and has 4as its overall
goal children becoming authors. Reading comprehension and oral language skills provide entry
into the writing process. Xutrition education is built into the cur iculum through Titerature selections.

Units of work are organized under a central theme. All possible subject areas are integrated througn the theme,
with concentration on language development activities.

The literature program supplements the existing basal reading prograa, it replaces the basal reader only in gifted
and talented classrooms, where children have mastered decoding skills.

Learning Through Literature utilizes the library for literature selections. "Books" written by the cnildren are
used for additional reading materfal.

Contact the project about avarlable training and other services.

contagt Mariiyn M. Jones, Resource Center Coorainator, Dakland Unified School District Follow Through
Program, Resource Center; 1011 Union St., Dakland, CA 94607. (415) 465-5073.

Developmental Funding: USOE Follow Through JORP Koo 77.150 Approved: 99717

Compiled Summer 1951

pROIfC]’ PARENT-CHILD EARLY ECUCATION PROGRAM (Saturday Scheol)

A program, available to all four-year-old children and to high-risk three-year-0lds, struc-
tured to increase each child's chances for success 1n school.

'arge' aw’ence Approved by JDRP as a program for four-year-olds, inr¢luding those with special
problems. This program has been used 1n other s=ttings with three-year-olds and
thefr parents, but no ¢vidence of effectiveness has been submitted to or approved by the Panel.

dmﬂp"on The overall objective is to increase each child's chances for success .n school, with a partic-
ular concern for locating, testing, and treating children with special problems. We test
children beginning at age three, then provide the specialist staff for weekly hone-teaching follow-up «1th child
and parents on &ny problem that coula interfere with later learning. WYhen the children are four, we ; ~ovide a
cotprehensive program -~ calied Saturday School -- that not only 15 $ti}l home-based and parent-child .entered
but brings child and parent to school. Saturday School has four major components. The first unites issessment
with diagnosis and follow-up. Every child 15 individually tested 1n language, motor, perception, ge eral know-
ledge, hearing, and sisfon. Twelve to fifteen percent require through-the-year spectalist help. A, addittional
nuzber recelve short-term attention. The second component 1s a three-hour school "day” on Saturda > that main-
Streams even the most severely handicapped. Four-year-olds rotate in small groups to four learnir , centers, led
by a teacher or parent. for skill and concept development activities in language. math, motor, ar., auditoi,. or
visial discrimination. Seventy-eight percent of the parents teach once every Six weekS. The th rd component
involves weekly one-nour home vis.ts which fnclude two or three neighhoring children and their ,irents. Home
visfts are provided to all chi'dren, with additional ones by a teacher-specialist for those witt pecial prodblems.
The fourth component consists of home teaching by parents. who receive a weekly home activity g.ue suggesting
learning “games.” Child Development Consultants provide consultative serv'ces they work with _eac.er-specialists
1n d1ggnosts and individual programming, consul. with parents and teachers, and provide teacher trainin, during
the year., Staff development is a continuous process.

Contact the project about available training and other services.

contact Marion M. wilson, Director, Larly Education, Ferguson-Florissant St 1 District, 655 ya~uary '
Ave., Ferquson, M0 63135, ({314) $95-2354 or -235%. J
Developmental Funding 450 ESEA Title 111 JORP No. 74-47 Approved /23774
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PRO][C]’ PREVENTION OF LEARNING DISABILITIES: An Interdisciplinary Model

A program to prevent the cognitive and emotional effects of learning disability by early
identification and educational intervention.

.

lal’gcl aw’cn“ Approved by JORP for children in grades 1-2. This program has been used in other
settings with children 1n kindergarten and clinically with older children who have

neuropsychological deficits, but no evidence of effectiveness has been submitted to or approved by the Penel.

o ..
dmr,p"cn The program provides a three-part approach to the prevention of learning disabilities
scanning, diagnosts, and intervention. Scanning locates vulnerable children through SEARCH,
an individual 20-minute test administered by teachers and educational assistants to all children in kindergarten
or early in first grade. SEARCH taps the neuropsychological precursors of learning problems in young children,
yielding data required for setting intervention priorities, allocating diagnostic services, and building teaching
plans to guide intervention. Raw test scores nay be evaluated either by age or local noms. Age norms permit
comparison of a child's score with a broad reference group. the standardization sample of 2,319 children from
ntact kindergarten classes in inner-city, suburban, small-town, and rural areas. Local norms permit comparison
with the immedtate peer group with whom children will be Tearning in their own schools. 01agnosis helps to
clarify the reasons for the child's vulnerability. The Learn‘ng Disorders Unit of fers training in dyagnostic
skills to school district interested tn developing or expanding these services. Intervention 1s based on TEACH,
3 prescriptive approach tha helps to meet the educational needs defined by SEARCH. TLACH jasks are organized
into five clusters relating \o SEARCH camponents, tasks have been chosen for their experimentally demonstrated
contribution to the job analykis of reading. The §5 tasks proceed through three stages of increasing complexity
recognitton-discrimination, cdpying, recall. Mastery criteria are provided to ensure automaticity in the applica-
tion of these skills in reading and the language arts. TEACH provides a two-year sequence of activities, with
ephasis on accuracy of perception in the first year and on intermoda: and prereading skills in the second.

Contact the project about available training and other services.

con'act Rosa A. Hagin, or Archie A. Silver, Learning Dysorders Unit, Department of Psychiatry, New York
University Medical Center, 560 First Ave., New York, NY 10016. (212) 340-6209 or 561-4078 or
7.

Ceveloprental Funding: ySOE BEW Title VI-G JORP No. 79.33 Approvid: 9.12.79
Compiled Susrer 1981

PROJECT  #rocraus FOR CHILOREN WITH DOWN SYNDROME

A program designed to accelerate and maintain developmental gains of children with Down
syndrome and other developmental delays, to give help and training to their parents, to
develop a transportable model, and to provide an exemplary demonstratton program.

mrg" UUdun“ Approved by JORP for Down syndrome chitdren. birth to age 6.

o e

dmr,p"on Children and parents participate in three programs  Infant Learning, Early, Intermediate,
and Advanced Precchoo’s, and Kindergarten. The Infant Learntng Class provides individualized

instruction in early motor, soctal, and cognitive development for children from birth to 18 months of age.

Parent and child come to the center for weekly one-hour sessions. Training is also continued by parents in the

hone.  Early and Intermediate Preschool and Kindergarten parents participate weekly as teacher's aides and

data takers to ltearn techatques for maintaining the child's progress at hone. The Deve)opmental Sequence

Performance [nventory 1s used as an assessment tool and gutde for setting curriculum objectives. The skills

are developmentally sequenced and provide a recor¢ of the child's performance and progress.

Contact the project about available training and other services.

contact Rresecca . Dusose, Director of Model Preschool Center for Handicapped Children, Experimental
Educatron Unit, WJ-10, Ch1ld Development and Mental Retardation Center, University of
Washington, Seattie, WA 98195. (206) 543-4011.

Developmental Funding  ysof BEH JORP No, 75.645  Approved: 973,75
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PROJECT  meovecrria -

A program providing comprehensive services for loweincome children and their families.

Mrgef aw’enu Approved by JORP for elementary schools, especially grades K-3, teachers and teacher
assistants, all schaol staff, and parents.

P

dm'ﬂp”on Key elements of Project REAL are. o personalized educational program that emphasizes the
basic areas of reading, writing, and mathematics/prodblem solving within an integrated learning

process, provision for a variety of parent involvement activities aimed at helping parents become effective c¢duca-

tional decision makers, infomed educational advocates, direct participants in their children's education, and

active learners, and 3 staff development system that provides for ongoing teacher consultation by district staff

in areas of the helping process, decision making, the educational process, and program management,

Project REAL uses an instructional model based on tne Responsive Education Program developed by Far West Labora-
tory for Educational Research and Development. Under this progranm, the Responsive Principles and the Responsive
Process are guidelines for planning and implenenting activities in the key elements of classroom instruction,
parent involvement, and staff developmeat, The four Responsive Principles form conditions essential to the learn-
ing environment. They are. Assets, which focuses on learners’ strengtns and interests. Decision Making, which
helps learners become self-directed, Integrated Learning, which teaches basic skills 1n practical contexts, and
Interaction, which promotes valuing individual differences and similarities. The Responsive Process provides a
systematic set of procedures for planning and implementing learning activity. [t helps to make learning objec-
tives, activities, and «ssessments perscnally meaningful by stressing the need to gather information about the
learne: , determine the ledrner's experience as a basis for program planning, and integrate the activity and apply
the ¥nowledge and skills gatned to new situations.

Contact the project about available training and other services.

‘on‘a“ Joan Garipay, Project Director, Project REAL/Follow Through Resource Center, 85C Mechanic St.,
Ledbanon, NH 03766. (603) 448-3797.

~

Developmental Funding: USOE Follow Through JORP No  77.154 Approved. 9/12/17
Conprled Summer 1981

PRO’[U’ RICHMOND (VIRGINIA) FOLLOW THROUGH RESOURCE CENTER

A program teaching parents to establish a home environnent that promotes active participation
fn their children's education, and to dugment their children's self-esteem and learning
abilities.

Mrgef aw’em Approved by JORP for children in grades K-3 and their parents.

P
dmﬂp”on The Richmond Follow Through program is based on the active involvenent of parents in the
education of their children. This conCept is founded on the premise that patterns of and
motives for academic achievement and personality developnent 1n primary-grade children (K-3) are largely the
result of home-study influences. The Richmond program is designed to provide a systematic means of linking home
and school tor the ultimate purpose of improving the educational performance of the children 1nvolved. The key
elesent in the Parent Education process is 3 group of paraprofessionals called Parent Educators. Two are assigned
to each Follow Through class. Parent Educators spend approximately 50 percent of their time as classroom aides,
the remaining time {two days per week) s spent visiting the homes of Follow Through children. The weekly home
visit 1s an integral part of the Home Learning Cycle. In simplest tems, this weekly cycle involves an individu-
aliznd Home Learning Activity (HLA) which 1s taught by the teacher to the Parent Educator, who teaches the HLA
to the parent, who 1n turn teach€s the HLA to the child, thus providing continuous reinforcement of the child's
educat 10nal achievements. The guiding orinciple throughout the Home Learning Cycle 1s 3 set of 10 basic tenets
(Oesirable Teuching Behaviors). Teachers and parents are encouraged to use open-ended questions. positive
reinforcenents, and the discovery approach to stimulate and expand the intellectual processes of the learner.
Materials for individualizing instruction are used at each grade level to supplement schooi district curricula.
The project is continuously developing a3 l1brary of Home Learning Activities consisting of tasks designed to
refnforce students’' cognitive skills and affective behavior.

Contact Yhe project about available training and other services.

Virgie M. Binford, Project Coordinator, Follow Through Program, 30 N. Ninth St., Richmond,
‘on‘a“ VA 23219, (804) 780-.341.

Developmental Funding: ySUL Follow Through JORP No. 77-146 Approved: 9/6/11

Corprled Summer 1981
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PRO]ECT PROJECT STAY: Schoo! To Atd Youth

A program providing early identification and treatment of soctal, emotional, and acadeamic
needs of pupils,

!urgﬂ uudim(t Approved by JORP for grades 1-3.

dmnpuon Children enter on screening admintstered during kindergarten year. They remain in Project
STAY for one half of the day and in the regular classroom for the other half. Activities
ire organized and teachers are acquainted with specific instructional patterns to enable puptls to function at
Tevels consistent with thetr potential. The specific objectives are: tidentification of achievement levels of
high-risk pupils, provision for tndividual instruction in mathsmatics and reading to correct specific deficien-
cles; fdentification of soctal problems, poor self-concepts, and attitudes of potent{al dropouts, and provision
for infomation and referral of parents and pupils to various community agencies for help. Counseling sessions
offered to parents and teachers create awareness and understanding which help in meeting problems. No one
teachiw proach is required. All information available regarding the child (from teacher, counselors, test
date, g deternines approach used. Program destgned for each child is given to regular . wmeroom teacher.

Project STAY has used the innovative teaching devizes designed by the teachers, and it has * ‘und that they are
highly successful.

Contact the project about available training and other services.

‘ontu“ Pat Ross, Project Dyrector; Project STAY, Moore Public Schools, 2009 N. Janeway, Moore, 0K
73160,  {405) 794.8282.

Developmental Funding:  USOL ESEA Title IN1 JORP No. 43 Approved: 4/9/73
Compiled Sumner 1981

PROJECT  rrne 1 esea prescuoo

An early childhood d1agnostic/prescriptive program providing individualtzed instruction for
each child.

lurgﬂ uw’em Approved by JORP for kindergarten students.

dmﬂpuon This progras provides an open classroom destgn for kindergarten activities. Measuring and
weightng activities, number concept activities, nature observation, book viewing, musical
activities, home life simulation, water activities, and flannel board sharing occur in learning centers in each
classroom.  Intellectual development ts stressed. Instruction is divided into the following units. home and
school, health and safety, community helpers, the farm, the city, pets, woodland animals, holidays, seasons, the

five senses, foods, and our bedies. In additton, children are taught over 100 specific concepts in language,
math, and science.

Contact the project about available training and other services.

Bonnte Nicholson, Bessemer City Schools, 412 N. 17th St., P.0. Box 868, Bessemer, AL 35021.
contact (205) 424-9570. ' ) ’ '

Developmental Funding: USOE ESEA Title I JDRP No. 26 Approved: 4/4.5/13

Compi lod Summor 1981
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PROJECT  teenton FoLLOM THROUGH:  Behavior Analysis Approach

A complete program in the bastc skills of reading, arfthmetic, handwriting, and spelling.

target audience Approved by JORP for students of all abilities, grades K-3, and their parents,
especially from low-income faaflies. This program has been used i1n other settings
with grades 4-6, but no evidence of effectiveness has been submitted to or approved by the Panel.

dmnp"on the Follow Through program employs a wide array of systematic techniques involving the precise

use of positive reinforcement to attatn clearly stated instructional objectives. The program
introduces reading, arfthmetic, handwriting, and spelling at the kindergarten level and emphasizes the continued
mastery of these skills tbrough the third grade. Augmented classroom staff, fncluding a certified lead teacher,
a teacher's aide, and a parent educator, allow for small-group instruction.

Programmed fnstructional materials are used primarily, because they enable each child to progress at his or her
own maxfmus rate. A high level of motivation is maintained with a token and Contract systam used by all members
of the teaching team, The curriculum materfals recommended for use in the Trenton program have been selected for
their capacity to accommodate a continuous-progress monftoring system.

Trenton Follow Through was specifically approved by JORP for its parental involvement program. Parents become
fnvolved fn two ways as classroom instructtonal personnel and as participants in the Policy Advisory Council.
As parent educators, thefr primary tastructional duties focus on the teaching of handwriting and spelling (for a
five-month term). The rotation of parent educators provides ample opportunity for 1aterested parer $ to become
acquatnted and involved with their children's educatfonal experiences. Each parent educator partt ates in a
five-day training sequence. The Policy Advisory Council assists with the planning and operation o ram
activities,

Contact the project about available training and other services.

‘ontac[ Dorothy N. Barber, Project Coordinator, Follow Through Program, Trenton Board of Education,
Administratton Butlding, IO§ N. Clinton Ave., Trenton, N 08609. (60%} 989-2876.

Developmental Funding:  ysof Follow Through ) JDRP No. 77.139 Approved: g,26/77

Compiled Summor 1981

PROJECT  ruaee rorLow meouss

Five separate components prosoting children's chances for success in school, with parents as
contributing partners 1n their children®s education.

fﬂl‘gﬂ audiente  sooroved by 0w for al seudents grades X-3 and their parents.

dmripﬂ'on The Jral Language Development component stresses a flexible, sequential system of instruction
leading to wmproved reading and oral communication ski1lls.

The Concepts and Language component focuses on concept development with kindergarten children ad teaches motor,
visual and auditory skills. The focus of Bilingual Kindergarten 1s similar, but uses both Spanish and English.

The Thinking and Reasoning component is designed to help chiidren become 1ndeoendent probiem s (vers by deveioping
their problem-solving sk1llg, personality skills, and independent working skills.

The Soc1al [ducetion component p,omotes the development of multicultural awareness, gives the children an upder-
standing of cultural diversity, and helps then to develop a postitive self-1mage.

The Parent Involvenent component includes five activities designed to encourage parents to become 1nvolved in

their children's education as partners wilh the school and to help them become “0re effeCtive parents through
participatton *n parent education sessions.

Contact the project about available trdining and other services.

t “ Mike Wenn. Toordiaator, Tulare Followm Through Resource Center, 909 t. Cedar, Suite 8, Tulare, CA
conta 93274.  {209) o88-2492.

"

Developmental fFunding 1508 Follow Through JORP No. 174127 Approved 8/19/77
Comptlod Surmer 1981
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. prECT WATERLOO FOLLOW mbucu: Individualized Eerly Learning Progran

An individualized sequenttal program of instruction 1n readiness skills and readiny for
students 1n grades X-3.

.

H &
tﬂrgﬂ ﬂudltnct Approved by JORP for children 1n grades K-3, especially adaptable to low-income students.

P
dm"p"on The Waterloo Follow Through project provides a sequenced progran of 1ndividualized 1nstruction

with emphasis on student self-management ski1lls and classroom management technigues. active
parent participation is stressed. -

The 1nstructional program 1s based on Lhe Individualized Larly Learning Prograrm (ILLP) sponsored by the tearning
Research and Development Center (LROC), University of Pittsburgh. A readiness proyran {emphasizing hasic skills
in a hierarchical sequence) includes classification, quantification, and four perceptual areas visual motor,
auditory motor, general motor, and letters and nunerals. An individualized and adaptive readiny progran for
grades 1, 2, and'3 follows the readiness rrogran.

Staff iraining is provided for increasing teacher and teacher-associate skills 1n di1agnosing 1ndividual student
learnfng needs, prescribing, record keeping, and organization dnc management of an i1ndividualized classroon set-
“1ng.  The development of Instructional materials and teaching strategies that provide a variety of paths for
student attainment of objectives is stressed. A five-week training progran is provided for parents to help thea
g2in skills to facilitate student learning at home and 1n the classroom.

Contact the project about available training and other services.

contact DUorothy Winter, Project Director, Follow Through Resource Center Project, Waterloo Community
Schools, 1516 Washington St., Waterldo, IA 50702. (319) 233-8361 or (800) 553-1775.

Developmental Funding: USOE Follow Through JORP ho. 77.148 Approved 976777

v Compirled Summer 1981

PROJECT WAUKEGAN FOLLDW THROUGH DEMONSTRATICH RESOURCE CENTLR

A behavioral analysis approach program emphasizing the basic skills of reading, math, spelling,
N and handwriting.

target audience  ~roroves by JoRP for students of a1 ab-Tities. grades %-3, especially for low-1ncome
disadvantaged students.

dmn'p"'on The Waukegan Behavior Analysis Follow Through program has reversed the trend among low-
achievers in grades X3 through emphasis on the basi¢ skills «« reading, math, spelling,
and handwriting. The orojram promotes active parent participation in their children's education.

The Behavior Analysis Follow Through model used 1n Waukegan was developed at the University of Xansas. Come
ponents of the model are. emphasis nn basic skills, positive reinforcement techniques, continuous progress
ronitoring, and parent involvement. °
The program introduces reading, mathematics, spelling, ang handwriting at the kirdergarten level and emphasizes
cont inued mastery of these skills through the third grade. Programsed instructional materials are used at the
project site for reading and spelling because they enable each child to progress at his or her own rate. Uther
currlculum materfals can be used 1f adapted. A high level of motivation is maintained through use of a token
economy or contract system by all ~embers of the teaching staff.

Teachers and assistants are trained in the yse of positive motivatlon techniques. Parents are encouraged to
become trained classroom assistants and they are 9Qiven priority for empl oyrent.

Contact the project ahout available training and other services.

. contact tarey Bowen, Follow Through Uirector, Waukegan Public Schools, 1201 N. Sheridan Rd., Waukegan,
IL 60085, (3i2) 336-1100, ext. 418, 419.

O Compt led Summer 1981
ERIC .
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pm’[(]’ THE WEEKSVILLE SCHOOL/BANK STREET COLLEGE FOLLOW THROUGH PROGRAM

A project focusing on the total development of the child and his or her family through
fnstruction, staff development, parent involvement, health and nutrition, and social and
psychological services.

tm’get GUd"me Approved by JORP for K-3 children of all abilities and their fanilies.

dmrlptlon The prograa fs geared toward preventing early school failure and developing attitudes in the
child that enable him/her to maintain his/her academic competencies throughout the school
years. There is systematic assessment of all entering children. Dtagnostic teaching in the language and reading
areas and an {ntegrated curriculun are developed based on trained observation by staff, standardized tests, and
2 wide range of analytic tools developed by Bank Street College. A consistent record of skills attainment is
mifntained. Perfodic review and evaluation of the children's progress is made by an interdisciplinary .eam in
cooperation with parents. Emphasis is placed upon understanding each child's strengths, prior learning, competen-
cles, needs, and learning style. The daily instructional program is organized around individual, small- and
Jarge-group fnstructfon, and child-initiated activities. With social studies as the core, other curriculua areas
are {nterwoven in study of the child's {mmediate environment that later extends to the larger environment. A
wide variety of materfals is used. Classroom and curriculum management are based upon agreed limits, with children
participating in discussions and understanding the reasons for decisions. Ongoing workshops and parent-training
programs are designed for greater parent understanding and participation. The program maintains a curriculum
resource room \nd a children’s ethnic heritage resource room. The Follow Through Program comprehensive tean
(consisting of the school administrators, project coordinator, the classroom team of teacher and educational
asststant, staff nurse, social worker, family assistant, senior school neighborhood worker, and Bank Street
College field staff and staff developers) facilitates the process of adult learning through demonstration, team
planning, workshops, and supportive techniques.

Contact the project about avaflable training and other services.

et June Douglas, Follow Through Program; p.S. 243, 1580 Dean St., Brooklyn, Ry 11213.
cont, (212) 773-2850 or -2880. '

Developmental Funding: ysof Follow Through JORP No. 77.186 Approved* 9/12/17
Compiled Summer 1981
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SECTION 6
ENVIRONMENTAL EOUCATION/SCIEMCE/SOCIAL SCIENCE®

NON-FUNDEO DEVELOPER/OEMONSTRATOR PROJECTS

project ADVENTURE - Massachusetts....i.cueuenns Terenceeranarneenonnnnrnnnns T ennnennnnan
An interdiscipiinary program fnvolving experience-based learning in academics alony with
group problem solving and an alternative physical education program in the out-of-doors.

project CREATION: Concern Regarding the Environmeat And Technology In Our Nation/

Nefghborhood - I11inois..suuu.. ereaen L Cemurrereranaan erananans S
An tnterdisciplinary curriculua (science-social science) in environmental education
designed to prepare students to examine local environmental probless and understand
why citizens must develop an envirommental ethic based on sound technological choices.

project Fidlogy (Environmental Career-Oriented Learning) - Hashington..eeriaananns P . PR
A projzct aimed at infusing ecological concepts, career informatton, and futures under-
standings into basic skills subject matter by ut1lizing a fonaat that is convenient for
teachers to implement.

o

project 1-C-€ (Instruct10n-CurrfCulum-ENVIromaent) = WiSCONSIN. e neenenenarrnrrrnrsnneenss rnnnnas
A concept-based, integrated, interdisciplinary, total K-12 envirirpental educat1on program.

INSTITUTE FOR POLEITICAL AND LEGAL EOUCATION (IPLE) - New Jersey i rurnnirnnnnns PR P P o
A secondary social studies program designed “to turn students on to active citizenship.”

ISIS:  Individualized Science Instructional System Di semination Project « FIOridau.eeeuauseennnns P
An interdisciplinary, modular science prograa preparing students who do not plan to major
tn postsecondary science to understand practical, real-world, science-related probleas.

project KARE {Knowledgeable Action to Restore our Environaent) - Pennsylvanfa........ errsesrreenaranannan
An envirommental studies approach based on fnvestigating real environnental concerns in
tocal comunities using “down-and-dirty” interdisciplinary learning activities.

LAW IN A CHANGING SOCIETY (LCS) = TexasS...ueuu.. eennnarrraaraen errrarrernrrarnra s [ erearananan
A social studies program designed to improve the citizenship skills and attitudes of
students by providing them with an oparational understanding of the law, the legal
process, and {ts institutions.

POLLUTTON CONTROL EDUCATION CENTER -- PRIORITY ONE: ENVIRONMENT = New Jersey..uuuccvuesrasrnsenranennnns
An finterdisciplinary environcental ‘education program fccusing on values clarification and
decisfon making.

RELIGION IN HUMAM CULTURE (RIHC) = MIMMes0tancuu s vussnserenneennnesrsssnnneeeennes e iasersrrneas
A complete progrem on the major religfous traditions of the world for social studies classes,
grades 9-12.

OTHER JORP-APPROVED PROJECTS

APEC-  America’s Possible Energy Chofces = T111R08Susuernrcnnnrsrernsnrennns Cnneram s rrsssssEsseanens
A progran of energy education, with training for secondary science and social studies
teachers and materials and study units for students.

CURRICULUM MODIF ICATION THROUGH ENVIRONMENTAL STUDIES: Environmental Studies Center - Flor1ddeesanassnsn
Sequential, hands-on, field-orfented study of an estuarine ecosystem as representative of
the natural system and the effects of human fnteraction with ft.

OUYAL CONSUMER EQUCATION CURRICULUM = FTOFtdausenssnnnnnnunsensnnnnrnees LR
Sixteen units on consumer education for grades K-12.

FACING HISTORY AD OURSELVES: Holocaust and Human Behav10r - MasSachuSelttS....eessssssens.
An eight. to ten-week unit ustng the history of 20th century genocide to teach the meaning
of human dignity, morality, law, citizenship, and behavior.

FOUNDATIONAL APPROACHES IN SCIENCE TEACHING - Hawail.....
A course in the concepts and methods of the physical, biological, and earth sciences and
their relation to the environment.

)
LAN EDUCATION GOALS AND L.EARNINGS (LEGAL) - Florida..... P T tevesearnaras
A comprehensive Jaw-related curriculun program designed to promote student understanding
of the criminal justice system and of the civil justice system (particularly as it
relates to consuvers).

WHAS:  Women in"World Area Studies - Minnesota.............. .
four two- to four-week units for high school students on the roles, status, and symbolic
representations of women in world culture.

*See Sectional Cross-Reference Index, p. 14-10, and ERIC Descriptor Index, p. 14 16, for related programs.
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PROJECT  #rovect sovestume

An raterdrsciplinary progra 1avolving experience-ddsed 1earning 1n academics 41009 wit: group
vrodlem solving and an alternative physical education program 1n the out-of-doors.

target audlente Approved by JURP for students of a1l abriities, grades 6 12. Parts of the prograa have

3150 been applied 1n therspeuttc and camp settings, but ng evidence of effectiveness
has been submstted to or approved by the Panel.

dmnptlon Project Adventure 15 designed to add dn experience cosponent to standard high school and middle
schoo! courses. For nany scudents, Tearning vs essent1dlly a passive process offering little
00P0rtunity to take resnonsible action or to test abstract 1de3s 1n the real «orld. Project Adventure represents
3 comdination of Outward Bound techniyues and ph1losophy with 4 humanistic group-process approdch to learning
axd teaching.  Saall groups of students teara by actually working on specific redlity-base® tasks or probleas in
the corra ~ 1ty and the natural environsent. The teacher®s role is to state the prodlens and limits, Jiving
students the responsibility for finding solutions. This approdch hds produced measurable 1mprovements in selfe

concept. physical agibity, and competence. It encompasses and supports & wide variety of teaching and ledrning
styles.

The pruject 1s made up of two senarate camonents, which may be used singly or together o physical education
progren 1nvolving tnitiative ya~es, outdoor activities, and 3 RoPes Course apparatus that can be constructed by
teachers and students, and an academic curriculun component desiqued o g1/e hands-on experieaces and o practical
applicasion of the basics. The program's 2im 15 to educate the whole student through sound academics, phystcal
activity, ang learning activities that enhanCe self-concept.

The project’s strengths are its flexibility, the variety and quatity of 1ts curriculum models, and its ability to
insprre and rekindle the enthustasm of Soth teachers and students.

The project offers training progrdms 1n both academics and physical education to give teachers sk1lls n program
management, teaChing strategies, and technigues necessary for 1mplesentation. Ideally, a core group of enthu-
SY1aStIC teachers €rom a single school attends o five-day workshop. Follow-up sessi1ons and assistance with
consiructinn may also be Part of the adoption process.

Many of this project's adoptions have beea n the area of environmental education.
.

eu’dence 0’ effettweness tvaluation data (1971-72) show that participation 1n Project Adventure
s1gmficantly 1wroved students® selfeconcept and level of achievement

Mot1vdt10n 45 measured by the Tennessee Self-Concept Scale, the Rotter Scale of Interndl vs. External Control,

and a School Cimate Survey. There has been neasurable 1mprovement of physical functioning on five of six

Measures.  Students and parénts see growing self-confidence and more active partrcipation 1n school programs

45 nutcanes. .,

N lmplemenlatlon reqmremfnts Attendance at the fivesddy workshop is essential. 1destly, one or
more i1nterested and enthusiastic teachers are tratned 1n the physical
educat10n or Curriculsm workshop or 1n yoth. (Both programs can be taught by teachers who dre willing to try.}
A supportive {or a2 lesst neutrd)) sdnrarstrasion willing to fncorporate new teaching styles and prograns that
nay 1volve some flextbrlity 1n scheduling ts also required. No specral facilities e needed, d1though the
Ropes Course apparistus for the physical educazion progran calls for save open space around playing fieids or 1n
9 wooded sres. o specid) staffing 1s required.

ﬂnanﬂa’ requ,reme"ts The five-day residential teacherstrdining progran costs approximately $235
per teacher, including room. board, and materials, travel costs are not
included.  for the ghysical education component, $chools should 8110w & minimum of $2.800 for Ropes Course

nater1als (actudl costs vary). For the academic component, costs m3y 1nclude transportation, substitutes, and
caning equiyient, depend1ag on the curricylum developed.

. .
serUlCBS aua"ab’e Awareness navertals are avariable at no cost. V151t0rs are weicome iny time by

app2Intrent gt project site and add1t10n3l denonstratron sites 1n home state and out
of state. Project Stiff are yyatlable 20 4 tend out-0f-state awareness aeelings (costs to be negotiated).
Tramming vy conducted at ,roect site (all expenses nust be pard, 1 luding tuition, and roos and board).
Tratning 15 3150 avarladla 3¢ adopter syte (costs to be negotrated ). Implementatton and follow-up services are
savarladle ta adopters {(cnsts o “e negotiated).

contact Jrck Prouty. Praject Adventure, P.J. Box 157, Hamiltton, MA U)ylo. {517) 408-176b.
Alan Sentiuwse), Pro,ect Adsenture S0atheast, 2.u. Box 9573, Savannan, A 31404, (912) 354.5204,

Developmental funding Lt GEA Th*le 30 JDRP No. 4 Approved’ 4/9/73
Ccompiind Summt ]98]
O
ERIC 63
o 0 .
l\




PROIICT PROJECT CREATIUN. Concern Regarding the Enviromoent And Technology In Ucr Hation;Neighborhood

An tnterdisciplinary curricJlum {science-social science) in environnental edication designed
to prepare students to exarine local environaental prodlens and understand why citizens must
develop an environmental ethic based on sound technological chorces.

.

lurgcl aw’en‘c Approved by JORP for students of all ability levels, grades 9-12. This progran has
been used in other. settings in selected middie schools and, with modifications, 1n

h1gh school-level special education classes, but no evidence of effectiveness has deen subnitted to ¢, ‘pproved

by \he Panel,

. 3

d“‘"p"on Project CREATIUN 15 a curriculum for high school teachers to yse as the basis for a semester-
or year-long course in environmental education. The curriculum is divided into four major

categories. land use, pollution, urban management, and energy. A student studies one unit in each category

during a semester, choosing units of his/her interest. The unils available in each category are. land use --

urbanization and zoning, streets and roads, parks and recreation, pollution -- air, water, noise, ard rural,

urban managemen? -- $0iid waste, waste water, and population, energy -- gasoline, electricity, nucliar power,

£oal, and solar.

The curriculun Is intended to teach a series of gbjectives. those universal to all people on the planet, those
particular to each of the four broad categories, and those unique to each unit. At the beginning of each unit,
2 student takes a pretest to assess understanding. The student completes the unit readings/activities, working
individually, 1n a small group, or as part of the larger class, Progress is monitored on the basis of the
student's objectives. Since the curriculum 1s designed around performance levels, students do not move forward,
in the unit until ghey demonstrate competence on objectives. When a unit is completed, students are asked to
examine real environmental problems in the local community, Often, such problems exist within the school
setting itself. Local problens selected for study may be simpie, advanc¢, or open-ended, depending on student
ability. A unit posttest measures student growth in terms of cognitive gains. In some districts, various med1a
(siides, videotapes, etc.) have deen used to record local problems for examination.

A cowon protlem-sclving model is used as a guide for exanining 10cal problens, weighted between sociological
and purely scientific concerns. The program presents a balanced view Of the needs of a technological society
and the needs of the environment. Emphasis is placed on an acceptable balance within the framework of an
environmental ethic. The program has been successfully adopted/adapted in over 120 high schools 1ncated in 18
states 1n rural, suburban, anc urban settings.

w'dcnu o’ Cﬂctuucnﬁs Three standardized tests were used 1n a pre/posttest design with CREATION

students and control groups. Morehead Enviromaental Awareness Test
(1975-76, 1976-17, 1977-13), Test of Reasoning 1n Conservation {ETS, 1976-77, 1977-78), and a Yocal 1nstrusent
(1975-76, 1976-71, 1977-78). CREATION students showed significantly nigher cognitive gains on all tests as
cuvpared to control 3roups.

'mp'cmﬂ"a"on nqu’f!mﬂ"s The curriculun can be implenented as a new course or as a modifi-

cation of an existing ecology/environmental educatton course. A
one-day workshop Introduces teachers to the curriculun design and shows the how to adapt 1% to their own set-
tings, U1stricts must pre/posttest students with the evaluation instrunent designed for the course, and students
aust study 9 minimumt Jf fOur units Per semester, Many adopters have integrated their own classroon activities/
exercises with program objectives, showing that CREATION 15 highly adaptadble to individual districts.

ﬂnanaa’ rcqu’rcmcn's There are 15 CREATION units. with support materials. Each unit costs $2.25.

(Cost is subject to 1ncrease.) Curricslum materfals renain in the classroon
and ¢3n be used by many d1fferent classes each day., A classroon of 25 students d0i11g suall-group work could
rotate &5 units. Schools using a1l 15 units should estimate costs based on $2.75 per unit. Travel expenses
ang per deem must be paid for staff who visit an adopter site.

seruices aua"ab,c Awidreness materials are avaslable at cost. ¥ sitors are welcome any time by appotint-
ment at Jroject site and additional demonstration sites i1n hose state and out of

state. Project staff sre avaiiadle to attend Out-0f-state awareness meetings (costs to be negotiated). Training

s conducted at vroject site 1n August and November, 1981 (all expenses must be paid). Training 15 also

avariable 3t adupter site (trainer travel and per dien must be paid). Implecentation and follow-up services

are avarlable to adooters {costs to de negotiates).

contact  8srvara A Barchy, LaSalle-%ery Township H1gh chool. 541 <hirtres St., Lasalle, iL 61301,
(815) 223-6%36. Jean s. tauser, 1320 GLrist M111 R4, Ralewgn, NC 27609, (219) 847.3207.

Oevelopmental Funding  ssup t5tA *rvles {11 3nd 1v-C JORP No.  79.190 Approved: ¢/5/73
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PRO,[CT PROJECT ECOLogy (Env'rs.):mntal Career-Oriented Learning)

A project aimed at infusing ecological concepts, career information, and futures understasdings
into basic skills subject matter by utilizing a fomat that is convenient for teachers to
mplement.

,

‘afge‘ ﬂm’eme Approved by JORP fo* grade 2 students of all abilities. teachers, Curriculum planners,
and progrem managers. This program has been used in other settings with students in
grodes Ke1 and 3-12, but no evidence of effectiveness has been submitted to or approved by the Panel. .

.

dmrlpnon The project's goal 15 to iafuse ecology/science concepts. career inforaation. and futures
understandings {nto basic skills subject matter using an easily foplemented format. Cycles.
recycling, food, nutritton, pollution, and careers are all topics of the ECOLogy program. The project uses a
Motivating series of Yessons/untts/sirategies/activities designed by teachers. Each unit is jackaged to be used
fn a classroon over a four-week period, typically €or one hour per day. The units are called Envircrmental
Learning Experiences (ELES). and many“of them have supporting Project Activity Kits (PAXs). Six primary, 14
intersedtate. and eight secondary units. some of which have supporting Project Activity Kits, are available.

Fifteen of the units have activicies that relate specifically to the development of higher-leve} thinking

skills -- analyzing data. fdentifyiny trends/patterns/sequences. predicting outcomes, testing outcomes, and
exploring open-endea questions. Fourteen of the units have fnformation and activities that relate specifically
to career {nformation gnd career yndevstandings. These materials ars coded to understanding jobs, relatingdsic
skil1s to occupations, entry into the labor force, job availability, relating jobs to personal potential, educa-
tional and traintng opportunities, and Jod-securing skills. Each ELE 1s attractive!  ackaged with a nicture of
the Project Activity Kit, background fnformation, conceptual overview, master mater.. i1st. and preunit activie
ties and gurded lessons. The Contents of the unit focus on energy. water. arr, solid te, and noise. The
naterials are easily adopted by individual classroom teachers.

~

. .
w’dence_ 0’ C”CC"UCHCSS Analysis of test results showed a significant puprl gain at the .05

level of confidence. The instruments were developed locally to evaluate
Changes in cognitive knowledge as a resylt of project intervention and to measure the lower cognitive pryucesses
rdentified 1n 8loom's taxonomy. The JORP report s available.

>
. . . .
'mpkﬁ'/ﬂ"ﬂnon reqlm’emﬂ"s Jnder systen/unit adoptfon, teachers review project ECOLony units,

a cost worksheet 1s prepared. the decCision to adopt fs formalized,
and a une-day workshop 15 scheduled. Cost range  $484 to $7,314, depending on the nupber and type of units
selected,  Under teacher adoption, 1ndividual teachers order and teach the unit{s) that suit their curriculim,
using the pre/Posttest format supplied by the prcject. No workshop s required. Cost ranje  $3 to $1,200. For
4 noecost pdoption. adopters select only units that nave no supporting PAXS. ‘

"nﬂnﬂﬂ’ requ’!’emen‘s If the total grogram is adssted. a district purchases 27 fLEs, 14 PAKS, 24

evalt tion pafkages, .ipplies to replenish k1ts. and training and followsup
By Jroject personne’, at a naximun cost of $7,414. Cost of unit adoption starts & $3. A cost workshget 1s
availadle upon request. hd

. .
services auvailable Awareness materials are available at no cost. Visitors are welcame any tie by

apporntient at project site and additional demonstration sites in home state and
2u* of stare. Priject staff are avatlable to dtlend out.cf-state awareness neetings (costs to be negotiat »d)j.
Tratarny 13 conducted at uroject site {adopter pays oaly 1ts own costs). Training 1s als) avarlable at adooter
$1°2 [0y 1y be aggstived).  Implementation and £allow-up services are avaclable tY adopters (Costs to be
negnctyred).

COMACE  3:11 uose. tintine Scha istrict, 15675 Anbaun Bivd., S, Seattle, WA 98lob. (206) 333-¢° 3.
Developmer:lal funding SIS ESEA frtle 111 JORP No. J5.80a Approved. 12718775
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PROJELT 1-C-E {Instruction-Curricul un-Environwent)
PROJECT

A concept-based, iriegrated, interdisciplinary, total k=12 environuentsl educstivn priyrau.

<

turget audlen;e Appruved by JURP as a n-1J integrated enviramoenidl 2ducalion grograd for all teachers
1n najor discipliae areas, excluding foreign languages, and fur r0st student ability
lesels,

. . *»
dmr’p“oﬂ droject L=Cei sffers @ tutal X-12 curriculun and 1nstruction prugran fur endirunniatal educa-

sion.  its prinary goal 1s to lead students directly or sudbtly to awareness, appreciation,
recognition, and action regarding the ,ital 1ssues, concerns, and factors shaping enviromiental attitudes and
valees.

Twelse major enviconoent il Lncept categurtas srovide A franework for the progran, 2s well as for each grade
jevel and subject area. The enZire progran is neither scierntifically nor techmicaliy uerented, 1t 15 based on

. < tne assumptions that all teachers can and should teach eevirontental concepts and that all dis 1plines (subject
areas) ~ust he used to reinforce mnviromiental learning.

Througn the Jse of 2 swoplenentary ep'sode {mini-lesson) desijn, the learning activilies may be integrated
tato traditional ceourses of Study by substitullon of content ur activily, hence, the jrograrm does not oake
atsitional nstructional demands on teachers. The lessons 2re referenced as 10 cunceptl, they have suabject-
area and topic designations, suggest several alternative student-centered activilies based on cugnitive and
affective objectives 344 nccessary skills, and include suggested reference and 1nstructional resources for
teschers. “Fe projran emphazizes ase Hf the urban and natural comunity 3s an extension of and reinforce-
1wnt for classrown activities. Yo special equiprent, facilities, or staffing are necessary.

Project curriculun gaides and wgel “1eid-activity units can be adapted and ised by 1mdividual teachers, yroups
of teschers, schools, or a £-1. syster regardiesd of locale or circunstances.

Stace 1375, 7.t has accumulated over 11] adoptions/adaptations 1o 23 states and the virgin istands, 19valving
wore %han 5,000 ceachers. A nivder of the adoptions include total X-12 drstrict staff,

ﬂﬂd!nt! Df Eﬂctfwentss An evaluation design using project-developed criterion-referenced

Instruments tested fur velidity afd reliabtiity showed statisticelly
s*gnifrcant student Lugaitive Jains 1n the 12 majur ensironrntal concept categaries fur sasple grades. Gains
from pre- to postiest were as follows yrade 2, 5.23, grade 5, 5.13, .rade B, 2.95, grade 11, cesults were
trconclusive. A complete evaluation renort 1s asar’adle.

lmp’ mentation fequu’ements Th adoption/adaptation dgreement to 1plement the .-C-E progran
requires 3 mintmas of 20 teachers in the disirrct to be traned,

or, 1f less than 20, 2 tyta) durlding staff, district/school acquisition of curriculun materials for staff

training, 3 one-day {five-hour) pert 1 availedle for training, 1o~al staff cormitient to teach 3 miny wia of

1 x of the 12 Drogram concepts, locil re.onsibility for sonitoring 1iplerenistion, evaluation fredback fron

teschers on lessons and activities y1a siyyle nonitoring reports, and, whed possible, the pre- and posttesting

of stodents at sanpte grades 2, o, 8, and '3,

9 1-C-f curriculun jutdes range 1n price fron 75¢ to $3.75. The cost
n¢n, together with other projgram implerentation materisls, averages

financial requirements -

pproximately 35 per tescher.

-

3
.
th

ser”'ces avﬂ"ab’e Awareness matorials are avnilable a* no cost. Visitors are welcore 3t project
I site any tine by apuointnent. Project staff are available to attend ovul-of-wtate

awarengss neetings 1cos*s to he nego’iated), Tratning 1s conducted only at adopter site {CHsts wo be
apjotidted). Implevientation and follum-up services are 3s311able to ddopters {costs Lo be negut.ited).

£

COMUC! Ronert J  darpinskt, Drrector, Project [-C-t, Cooperative [ducational Service Agency Mo. 9,
1327 Mara St., areen Bay, Wl >a301. (318) 497375,

Developmpntal Fundings  j50F =STA Tidle il I <UR™ No.  715.39 Approved’ 5714775
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PRO’ECT INSTITUTE FOR POLITICAL AND LEGAL EDUCATION (IPLE) :

~ A secondary socral studies progran designed “to turn students on to active citizenship.™

lurge[ UUdiBnCC Approved by JORP for students of all abilities, grades 9-12, Present materials are
ddaptadle to grades 5-8, but no evidence of effectiveness has been submitted to or
approved by the Panel.

dmnpuon Nationdl poils and [PLE tsts shaw that most seconddry students have insufficient knowledge or

skills to be inclined to assume their political and legal rights and responsibilities. IPLE
was funded to design and field-test unios that gi1ve seconddry students knowledge, cnderstending, and practical
experiences 1n political. governrental, and legal processes. Staff have trained over 600 teachers and work
with educators 1n more than 40 states. With the 1nCreasing interést 1n law-focused educat ton programs and the
camiiment betnyg rade Dy nuserous states to develop effect jve citizen education courses for students, the IPLE
model 15 particularly timely.

ihe curriculin, developed 1nitiatly by the IPLE staff together with teachers and students 1n eight New Jersey
districts, coaprises an Integrared mixture of innovative printed and audiovisual materals, role playing, simula-
tion games, and practical experience through fnternships and contact with cawunity leaders. Crucial to the
Curriclum are the voluntary services of resource people who tontribute their expertise. The League of Women
Yoters “and the Bar Assoctation work closely with the project. The three conponents (focusing on political struce
ture governrental organization and processes. and law-relaled £Loncerns) are based on three curriculyn guides.
Joter Education, Government  the Decision Mak1ng Process, and Individud) Rights. While the-e 1§ 2 logical
sequence from one component to another, each is independent and can be offered as a mimcourse. Additionally,
Juve 1le Justice and Law and the Famly are two new guides for, the Tegal component. Mundreds of IPLE students
1n Hew Jersey and across the cougtry not only acquire political and legal knowledge and develop organizational,
leadersh1,, and covunicatton skills, more 'mpoctantly, they successfully use their new abilities to register
voters, poll the electorate, intern tn local and county offices, and vnvolve themselves constructively in
comzunity-based activities.

Instruct ton stresses a two-fold dpproach  acquisition of knowledge and skills and participation by students,

frrst tn classroom and school activities, then in the actual community, most ofien 1n loca) and state agencies,
Freld study and 1nternships are vital aspects. No <pecific instryctional approech 15 required, however, an 1quiry-
oriented peer-teaching approach 1s recerrended. Approaches to PohticaULegal £ducation: Ay [mplementation Guide
provides instructional assistance to teachers, stressing the program's key elements which are: use of various
experimental classroom methods with teacher scting as facrlitator of learning (e.3. simulations, role plays,

mock trials/moot courts), use of comunity resources, covmnity/school involvement projects, internships, peer
teaching. ~

v
w'den‘e of eﬂe‘uueness In coaparison with 2 control group (1973-74), 12LE students showed
substantial gains in“both cognitive and affective areas based on pre/post
responses to the Test of Political Xnowledge (p ¢ .001) and the Incliration to Participate Test (p < .01).
That many students have burlt,upon thetr IPLE course experiences 1s demonstrated by thelr choice of college
majors and careers.

,mp[emgmauon requirements An adopting/adapting district agrees to implement [PLE matertals

. and model fn o year=long course or in minicourses, to have at Jeast
One teaCher partic.pste tn a training workshop, to purchase the IPLE teacher curricui m guides, and to assume
travel and per dfem expenscs for IPLE  rsonnel t5 conduct follow-up consultationg strengthening the aduption/
adaptatfon. To fully wmplement [PLE, attendance at 4 three- to five-day tedcher training workshop is recommended.
Experience hys denonsirated that a stronger program results when adninistrator, teacher, and student attend
together.

ﬂnunua’ requ"’emen[s Major mplementation cost 1s training of teachers. Depending on where work .

shops are conducted, how trainer expenses are patd, and under what funding
auspICes workshops are held, ¢osts can be as low as cost of workshup materials, which include one set of all
tedching anudls required for a quality adoptinn, or approximately $65. After intlial start-up investment for
staff tratning dand materials, program maintenance should not require an increase in oper3ting expenses.

services uuu"uble Awareness matertals are available at no cost. Visitors are welcome any time by
appointrent at project site and additional demonstration sites in hone state and
out of state. Project staff are available to atiend out-of-state awareness meetings (costs to be negotiated).
Tratning at project site 15 conducted August 23-27, 198) (411 expenses must be paid). Training s also ..atlable
4% adopter site (all expenses must be pard, including travel, per diem, and consultant fee). Implementation
and fallow-up services are avatlable to adopters (a1l expenses must be paid, including project staff’s trave!
and per diem and consuttant fee),

‘ontu‘t Katherine Wallin, Program Adninistrator, Instituts for Political and Legal €ducat ton, Cducat fonal
}mprovenent Center South, 207 Delsea Dr. {Rte. 47), RD #4, Box 209, Sewell, NJ 08080,
609) 228-6000.

Developmentdl Funding:  USOE ESHA Title ![I JORP No,  74.92 Approved- 9/18/74
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PRO’ECT 1SIS  Individualized Science Instructional Systenm Disseminalion Project

An 1nterdisCiplindry, noduldr science program prepdring students who do not plan to major
In postsecondary science to understdnd practical, real-worid, science-related problens.

targﬂ aw’ence Approved by JORP for science students of all abilities, grades 9-12. The program

has been ysed 10 grades /-8 and 1n health, social science, and physical education
courses, but no evidence of effectiveness has been subaitted to or dpproved by the Panel.

o 4
dmnp“on The proyran consists of 52 short, 1ndependent ='nicourses {33 of which currently have JORP
approval). The courses cover d brodd range of topics of practical significance, they are
inténded to help students meet thc diverse needs of today's world. Since tle minicourses dare indejendent,
they can be used separately or grouped to form year-long courses in life science, general science, physical
sclence, health, and environment science. [ndividual minicourses cover topics reldted to health, physical
education, ecology, 4and sozial science as well as the traditiondl science areas. An accompanying teacher's
manudl can assist teachers 1n using 1ndividualized, swall-group, or whole-class teaching methods.

Each iminicourse 15 based on 15-20 ledrner objectives that were drafted at the bejinning of the Six-year
developrent perivd by a pdnel of science educators, scientists, classroom teachers, pdrents, dnd students. A
winicourse 15 normally completed hy a student in three to four weeks (15-20 class periods). For every mini-
course there 15 & test !n twu forms, dand severdl minicourses have InCillary 1tems such ds cassette tapes,
Instructiondl games, atlases, waps, and wall charvs. The reading level of the winicourses averages grade 8,
as verified by the Fry Readability Graph. Reviedial material on basic skills 15 also dvailable.

Lach winicourse, 1ts duCoiipanying test itens, and all anciliary mater als were reviewed for their science content
at every stege of development and testing by at least two scholars considered to be experts in the content
*scipiine. The materidls were also reviewed by a panel from the National Congress ot Parents and Teachers.

wno Judged then for bras and dpproprirate tredtment of sensitive issues.

Trial editions and revisions of the winicourses were ysed by more than ’5u teachers with over 25,000 students in
750+ classroans i1n 10 states. The schools were 1n urban, suburban, and rural areas and Included a s,ectrum of
racw.‘s'xd socroeccnamc populations.

evidence Of eﬂecn’ueness Thirty-three teachers and 1,468 high school students in seven states

participated 1n the 19/7-78 study of effectiveness, using tests developed
by 151>, Compared tu contrul yruups, project students demunstrated statistically and educationally significant
gamns.

. . .

lmplementatlon requ"’ements SIS cen be wnplemented tn a variety of ways. A single minicourse
can be ysed by a single student or an entire class to supplewent

an existing prugran, Or Minicourses cdn be grouped t¢ form 3 one- tn four-yedr coiplete science program. The

equipment cailed for in the minicourses 1s usudlly available in school science laboratories. A few winicourses

cdn be ysed oulside a laboratory setting. Teachers who .se the mandgement nénudl generally need no vore than

two days of trdintng to 1nitiate the program.

. . .

flnanﬂa, rcqulrcmcnfs Cost, vary. depending on the miniCourses chosen and the quantities requested.
Since minicourse activities are usuadily completed in class, multiple classes

can gse one set of minicourses. The per-pupil cost for full-yedr installation compares favorably with single-

textbock-based programs. Most [SIS naterials are nonconsuiddle, so recurr.ng costs are minumal.

. .

seruices aual,abk Awareness materidls are avarlabie 2t no cost. Visttors are welcone any time by
appointment at project site and additional dewonstration sites 1n home state and

out of state. Project staff are available to attend out-of-state awdreness meetings (costs tu negotiated).

Training 15 conducted only at adopter site (311 expenses must be paid). liplemantation and follow-up services

are avaflable to adopters (all expenses must be paid).

o

Ernest Burkman, Director, [$1S Dissemination Pryject, [SC, Inc.. P.0. Box 3792, Tallanassee, FL
conta“ 32304, (904) 386 317/6.

Developmenta) Funding, National Science Foundation ~JORP No.  79.11 Approved  4/17/79
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PROIECT PROJECT KARE (Knowledgeable Action to Restore our Enviromment)

An environmental studies approach based on fnvestigating real environmental concerns in local
comunities using “down-and-dirty™ interdisciplinary *2arning activities.

. target aw’en‘e Approved Sy JORP for students of all abilities, grades K-12.

dmnptlon Project KARE was .stablished to develop an effective approach for strengthening environmental
studies tn local schools. The KARE approach uses process-education techniques that encourage
students to confront real environental problems fn action-oriented inte~disciplinary activitres. This approach
has been adopted tn over 600 Local Action Programs conducted in Incal scnools throughout the country. These
schools dtffer stgnificantly in size, demography, and wealth. Programs focus on a variety of environmental
problens, fncluding water poltution, ccmmunity detertoration, and air contamination. Dealtng with reality-based
problems leads to cognitive development at awareness, transitional, and operatfonal levels. Attitudes toward
envirommental fssues are questioned, clarified, and frequently reformed. Multischool cooperation develops,
since environmental problems ignore sccio-political demarcations. The KARE approach s implemented by classroom
teachers working as an interdisciplinary team. In elementary schools, teachers from two tO efght classes at
varfous grade levels cooperatively install the approach. In secondary schools, teachers of two or more disciplinec
are tnvolved. The local scheol staff shouls consist of enthusiastic teachers and creative, re,ourcefu) adminis-
tration willing to work with students in planning and conducting environmental studies activitics. In addityon,

staff should be w!lling to leave the school building with their students, coordinate comunity fnvolvement, and
carry out Curricular change on an fncrerental basis.

Project KARE has produced a series of 13 curriculum activities guides in environsental studies. KARE has also

produced two 16ma color/sound films. “Environmental Studies -- The KARE »,.proach,” anZ “Urbdn Studies: Two
Ways.”

The KARE approach was developed and refined 1n 75 schools in southeastern Pennsylvent during 1971-75. Selected
sites may be visited, and a "Guide for visitors® s available upon request.

w'den‘e Of eﬂe‘“v’ﬂess The KARE approach was evaluated during development by ERANDA, Inc. A com-
prehensive evaluation design measured genera! and localized cognitive
grovth. mastered competencies, attitudinal growth, effective learning atmosphere, and behavioral changes, Pre/

prsttesting data showed student growth both in knowledge and attitude. Control groups were used. Test data
are avatlable on request.

Imphmematlon fequ’rements Adopters must be willing to attempt curricular change in small,

discrete steps. [n this process, schools inftiate Local Action
Progroms utilizing activities fron KAREL Curriculum Guides. School personnel must participate in a three-day
trafning workshop conducted by KAKE staff, in which they acquire process skills, prepare plans for Local Action
Programs, design evaluation procedures, and receive a set of kRt curriculun materials.

financial requirements  since each adopter school inftiates and generates a unique Local Action
Program, cost varies considerably. Set of 13 KARE Curriculum Guides costs

$65, Schools need not purchase guides to install a Local Action Program. Costs of the required tratning worke

shop ($300-31,800), net1 at adopter sites, are shared by KARE, NOM Facilitators, and adopters. Trainees may

exvend an average of $100-3500 13cal money per school ‘or equip.ent as they establ.sh their Local Action Programs.

services auailable Awareness mateetals are available at no cost. Visitors are welcone any time by

appointisent at project site and additional derunstralion sytes in home state and
out 0f state. Project staff are available to attend out-of-state awareness weetings (costs to be negotiated).
Trtining rs conducted at preject site (adopter pays only 1ts own COsts). Project prefers to conduct trainirg
at adopter site {coSts to be negotiated). Implementation and follow-up 3ervicns are available io adopters
{coste to be neqotiated).

‘onta‘t Ha!v\ww M. fickey, Director, Pryject XARE, Montgonery County Intermediate Umit e2J. Yontgorery
Ave. and Paper Mi11 4., [rdenhetn, PA 19118, (21%9) 233-5900.

Developmental Funding USJE L5EA Trtle I JORP Mo, 75-40 Approved 514,75

compried Sumewr 1981

\)‘ (2]

EMC Qs

(V)




; PROJECT v N A cuanog SOCIETY (LCS)

A soc1al studies progran designed to 1mprove Lhe citizenship skills and attitudes of, students
by providing them with an operational undersidnding of the law. tne legal process, and its
tastitutions. .

.
tﬂfget ﬂwlenu Aporoved by JORP for teachers and tneir students in grades 5-12. This progran has

also been used with students 1n grades -4, byt no evidence of effectiveness has been
submitted to or approved by the Panel.

P
dmﬂptlon Curricul s naterials complenent subjects traditiondlly taught 1n social studies classes. A
broed range of topics and concepts is addressed in the unics, 1n which constitutional 1ssues
and the functioning of our legal systea predominate. The six urygdnizing generalizations that provide continuity
throughout t™e entire curriculum are ds follows  All people have 13w, law prosides for order 1n human relation-
ships and makes life myre predictable. Diversity and conflict arc ever present 1n society, the law and legal
system proside a4 wechanism for balancing conflicting interests. Law evolves as 3 result of the changing needs
and vatues of the people. L.ws and values of a society are interrelated, values are reflected 11 the laws, and
the laws reinforce the values. Law 1n a democratic society defines the legitimate powers of government and
protects tne rights of the individudls within the society. The vitality of our detiocratic system 1s dependent
on the rhoices wade and the responsibilities assuned by 2ach individual.

Curriculun materials dre activity-oriented, and 1egal content provides a naturd! vehicle for developing skills
relatad to critical thinking and moral redsoning. The strategies ysed encourage students to respond at higher
thinktag levels, consider alternatives and consequences, and evaluate both their own dand society's solutions to
the social, political, economic, and moral 15sues that have been resalved through judic1d] guestions. Attitude
change s brought about by incredsing students' knowledge of tne legdl systew's strengths, teaching them ways tc
part.cipate In the systen, and Jroviding opportunities fur positive experiences with functionaries in the legal
system. The format of the class-oon waterials makes them easy to use, Each unit contains & detdiled teacher's
lesson plan, materials for students, and a handbook describing 27 strategies to be used. Thesc materials are
supplemented by optional audiovisudl materials usudlly found in school district libraries, An important part of
the curricalun is the use of corunity resources. The local bar associdtion, police department, judiciary, and
ather legal agencies and yroups Jrovide resource speakers and field trip opportunities essential to the program.

w’dence Of eﬂe‘“ue"ess Extensive evalsations were conducted with students of teachers using the LCS

nethods and materials 1n 1972-73 and 1975-76. Tests developed by teams of
indepundent evaludtors assessed knowledge, attitudes tuward [aw, axl attitudes tuward legai Careers guestions,
Results showed that experimentd] stucdents outperformed control students in both cvaludtions.

. . .
lmp’emﬂ;’tﬂﬂon fequ,fements Numerous options are dvailable to adopting districts. A district
may adopt the program at any or ali level(s). Teachers 1uple-
menting the materials should be iatroduced to the orogran through ore of the models for inservice training,
efther »ne viceotape nodel or the three-week seninar model. This trdining ts meant for teachers who will imple-
nent the arogram, traincrs who will conduct staff trainiag in the adopting district. or 3 cosbination of the two.
fach teacher will necd a set of classroom units designed for his/her grade level or subject ared. A social
studies sLaff person to coordindte the 1mplementstron efforts should also be designated.

o . .

ﬂnanﬂa, rcqu,rements Cost of classroon materials, $10-318 per set, Major costs dre for teacher
training, Costs will vary depending on ability of adopting district to

provide tine for training, nunber of persons trained, and training nodel used, If using videotape model, cost

is approximately $35 par teacher plus vravel costs and consultant fees for workshop consultant. Additicnal

duplicating paper and transpareic:cs and some supplementary audiovisudls may be required.

. .

seruices ﬂUﬂl,ﬂb,e Awareness materials are available at no cost. Yisitors arc welcome any time by
appointment at project site and additional deonstration sites 1n home state.

Project staff are available to attend out-of-state awdreness mectings (costs Lo be neyotidted). Training is

conducted at project site (a1 expenses must be patd). Triining 15 also dvaildble at adopter site {costs to be

neqo? 1ated). Impleme itation and follow-up se vices are asatlable to adopters (costs to be neystiated),

Gay Lucrie. Director, Lav 'n & Changing Society, 3700 Ross Ave,, Box 175, Dallas. TX 7,204,
contact (214) 7142288 or -9991. '

Developmental Funding  y,ut 1SLA Titles {1l and IY-C, U.5. JORP No. 79-28  Approved  7/10/79
Dept. of Justice (LEAA)
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PROI[CT POLLUTION CONTROL EQUCATION CENTER -« PRIORITY ONE: ENVIRONMENT

An interdisciplinary environmental education program focusing on values clarification and
deciston making.

'arge' aUdICHCC Approved by JORP for grades 1-6 and juntor and senior high science, health, and
socral studies classes.

dmﬂp"ﬂn The Pollution Control Education Center's program, Priority One. Environment, 15 a 13-unit
interdisciplinary environmental education program for grades 1-12. values clarification and

dezisfon-making activitres lead to high student 1nvolvement 1n seeking honest and practical solutions to problems

of irmediate concern to today's pupils. Each nultimedia 1nstructional unit contatns comprehenstve student and

teacher materials. The elementary units cover air and water pollution, solid waste management, recycling,

and conservatfon of gcean and land resources. Ffour secondary units -- The Energy Challienge, Protecting Qur

water Supplies, Afr Pollution and Your Health, and Open Lands and Wildlife -- are most often used 1n the science

program. However, they have been designed to be equally effective in social studies and health presentations.

Schools interested 1n interdepartmental cooperative teaching will find these units appropriate.

The enlire Priority One  Environment program cen be implemented without special steff. Regular classroom

teachers recetve sufficient help from comprehensive teacher materials. [nservice training 1s highly recoomended
but not mandatory.

N CUiden‘e Of eﬂe‘nuen”s Criterion-reterenced pre/posttests designed by project staff were closely

related to the 1nstructional objectives upon which the units were based.
Evaluation data have shown significantly 1ncrcased mastery of program content. On both elenentary and secondary
units, Priority One students scored significantly higher (at the .0l level) on posttests than the control groups.
Pupils learned new concepts that became part of their out-of-school experiences.

’mp,emen'anan requ'remen's Though not mandatory for successful adoption of the Priority One
progran, staff training 1s highly recomended. Oistricts provide

ng tnservice traintng found that a half-day program 1s successful for either the elementary or secondary program.

If staff training is not desired, a thorough review of teacher/student materials should provide sufficient

orientation to implenent the program. lhe use of any one unit by one or more teachers 1s considered an adoption.

The secondary Yevel unils are not restricted to use 1n science classes. The program 1s equally effective when

presented 1n social science and health classes.

ﬁnancial quUiTCMCU'S Costs of elementary units range from $75 to $85. The cost of each of the

four secondary units 1s $70. Each kit contains complete 1nstructiondl
mater1als for 30 students. Mylticlass use of kits 15 encouraged. Kits dre durable, replacement materials
maimal.

services aUGI,ﬂb’e Awareness materials are available st no Cost. ¥1s1tors are welcome at project site

any t1me by appointrent. Project staff are available to attend out-of-state aware-
ness meetings (costs to be negutrated).” Training 1s conducted at project site (costs to be negotiated). Training
s also avarlable at sdopter site {costs to be negottated). Implementation and follow-up services are available
to adopters {costs to be negotiated).

conta“ Charles Murphy, Uirector, gr Karen fuko, Project Disserinator, Priority One Environment,
Pollution Control tducstiion Center, 2369 Morris Ave., Unfon, N 07083, (2017] 688-T200.

Oevelopmental Funding* ySOE (SEA Titte 11! JORP No. 74.94 Approved. 9/18/74
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PROJECT  Reciclon I muwan CULTRE (R1xC)

. A complete program on tae major religious traditions of the world for social studies classes,
grades 9-12.

‘urgc‘ ﬂUduﬂCC Approved by JORP for students of all abrlities, grades 9-12.

dmr'p"on Relvgion in Human Culture (RIHC) 15 a sevester-length, elective social studies course about '
religion for hijh school students. It consists of six instructional units which wmay be
inplenented wholly or in part, these include & unit on religious expression and five separate units on the
Hindu, Buddhist, Judaic, Chvistian, and Islamic traditions. RIHC is a program for learning about religions
and does not advocate any particular tradition. It is intended to help students acquire greater awareness,
understanding, and appreciation of religious diversity and the legitimacy of the various expressions and beliefs.
The curriculum content s consistent with United States Supreme Court decisions that pudblic schools shall
neither teach nor practice religion but may teach about religion as it affects human history and culture. The
overall objectives for the Religion 1n Human Culture series fall within four categories established by the
Natfonal Council for the Social Studies Curriculum Guidelines.

Rel gton in #Human Culture exposes students to religious diversity, provides a way to look at religion without

mak ing value judgenents, develops attltudes of understanding and respect for the beliefs and practices of others,
centers on the study of religions as part of the social studies curriculum, furnishes a total teaching package
about tha major religions of the world, follows an easy-to-use, lesson-by-lesson farmat, emphasizes inquiry
strateq}es. a developmental Drocess, and substantive content, and presents cach tradition from the adhereats'
point of view.

ﬂﬂdﬂlu O’ Cffeclwcness In comparison with control groups. students enrolled 1n Religion in Human

Culture showed substantial cognitive gains based on pre/posttest scores
from a Project-developed test collected during 1377-78 and 1978-79 1in urban, suburban, and rural communities.
Evaluation data are avdilable,

imp’cmcnlﬂlion reqm.fenuﬂ“ Acquisition of the RIHC materials and their use i1n a hi3h school

classroat for one semester, implementation/teacher training work-
shop of .ne to three Jays. depending on adopter needs, and implementation monitoring or follow-up for one year
are required.

ﬁ"anﬂ'u, rchircmcnts Complete set of materials for all six curriculum units, $320. For each

unit there is a teacher guide. a student reader, filmstrips and guides.
cassettes, and hHlackline masters. Additional student readers for each unit, approximately $2.50. Individual
units may be purchased separately. Individual items from each unit may also be purchased separately. Travel
and per diem for teacher traininj are negotiable.

seruices aUﬂl,ﬂb’C Awareness materfals are available at no cust. Visitors are welcome at project

site any time by appointment. Project staff aré available to attend cut-of-state
awareness meetings (co»ts to be neyotiated).  Training is conducted at project site {costs to be negotiated).
Training 15 also avail ble at adopter site {c.sts to be negotiated). Implementation and follow-up services are
ava'lable to adopters {-osts to be negotiated).

—
contacl ves Bodin and Lee Suith, Co-Directors, Horld Religions Curriculum Development Center, St. Louis
park Schools, ISD #283, 6425 W. 33rd St., Minneapolis. MN 55426. (632) 925-430°.

Developmental Funding: ysof E<EA Titles 151 amd [V-C JORP No. 79-32  Approved: 7/12/79
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PRO}ECT APEC.  America's Possible Energy Choices

A progrem of enerdy education, with training for secondary science and social studies teachers
and materials and Study units for students.

‘arg‘! aw’em Approved by JORP for secondary science and social studies teachers and students. grades

-12,

P
dmnpaon The purpose of this program fs to help students to become® 1nformed about the varied and contro-

versial energy choices facing the nat10n, from both .echnical and social points of view. APEC
15 3an {nterdisc{plinary course designed to be taught by the regular classroon teacher over a three- to syx-week
perfod as part of the regular science or social studies curriculum. The course consists of 32 half-hour lessons
that cover the following topics. demands for energy, existing energy sources, future energy sources, atomic theory
and radiation, nuclear materials and energy plants, energy conservation, and nuclear safety. AN

N
N

A wide variety of materials is used %o gersrate and maintain student interest., The course kit contains the ¥ol-
Towing iteas  color transparencies, coior slides, a narrated color filmstrip, audiotapes on the pros and cons “of
nuclear energy. teacher lecCtures, Spirit masters of worksheets and quizzes, a bibliography of appropriate energy \

films. a paperback book for students on enerqy options, and suggestions for field trips and report and discussion <
topics,

P
Teachers complete a 10-hour training program that incluces background lectures on the ener3dy situation and spe-

ciffc Instruciions for teaching each lesson. Project staff keep informed of developments in the enerqy field by
attending natfunal and state energy conferences and by conducting their own 1ibrary research, They review course

Tesson plans and mater1als each spring and revise them as necessary. Teachers who have completed the training
program are kept informed by the Project's bimonthly newsletter and also receive revised materials frou the project,

Contact the project about availadble tratning and other services.

ton‘act Frank C. Witt or Paul A, Meyers, Project Coordinators, APEC, Rockford District No. 205,
121 S. Stanltey 3t., Rockford, IL 61102, (815) 964-4810, 3 \

~

Developmental Funding: ySOL £SEA Title 1y-C JORP No, 80-18 Approved: 8/13/80
Compiled Summer 1981

PRO‘ECT CURRTCULUM MODIFICATION THROUGH ENYIROMMENTAL STUDIES. Envirommental Studies Center

Sequential, hands-on, field-oriented study of am estuarine ecosystem 3s representative of the
natural system and the effects of human interactiun wi. 1t,

Mrgﬂ aw’em Approved by JORP for students of all abilities, grades k-8.

P
dmnp“on T™his comprehensive, teacher-written program for grades K-8 provides progressive tnvestigation

of an estuarine ecosystem. Multidisciplinary 1n approach, it centers on a core of 37 learner-
based objectives, Each objective is addressed by one or ~0re instructional units and reinforced by 3 specific
field activity. Each objective is also addressed on 1lentical pre/posttests.

Irmediately prlor to the once-a-year field trip, the preparatory curriculum materials are used in one Lo four
weeks of classroom preparation (one period per day). These materials include Learning Activity Packeges. activi-
ties booklets, puzzles, games. and slide-tape programs. Class and teacher then visit the Center for a period of
time that varies with grade Tevel (ranging from uwo hours for kindergarten to two days for grades 5-8). while
at the Center and on ensuing field Lrips to the estuary and ocean beach, eacn student participates in an active
program of Investigation, data coilection, and/or problem interpretation and solution.

The programs theriselves addrecs basic-skills development, organism identification, and environmental concerns.
The metric system is used extensively. Vocabulary units are a part of each grade activity. Pre- and posttests
measui € cognitive gains by objective. All materials and instrurents were developed and refined over 4 three-year
period and subjected to extensive data analysis.

Contact the project about available trafning and other services.

Project Director, Environmental Studies Center, 2900 N.E. Ind13n River Or., Jensen Beach, FL
contact 33457, (305) 334-1262.

Developmental Funding: USOE ESEA Title [II JORP No, 75-78 Approved: 12/18/75
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PROIECT DUVAL CONSUMER EDUCATION CURRICULUM

Sixteen unils on consuver education for grades K-12.

target qudience ooroves by Joge far grades k-12.

A

dmnp”on Developed to satisfy a state mandate fer consumer education, this program 1s based or the

project's own Concepts for Consumer Education. The purpose of the program 15 to help students
become conpetent consumers, as det@rmified by a multiple-choice test. The 16 ynits are 1ntended to be ysed along
with the regular curriculum 1n math, science, social studies, and language arts. E£ach unit comprises a rationale,
object ives, pre/posttests, activities for students, instructions for the teacher, and a variety of materials,
ranging from handouts to games and filastrips. The units are intended for 10-18 periods of instruction o1 20-30
anutes each at tae elementary level, of 45-50 minutes at the secondary level. The topics at each level ave,
K-1, Goods and Services, grade I, Counting Money, grades 2-3, Solving Consuder Problems and Supply and Demand,
grade 4, Savings, grade 5, Taxatica and Governdent Services, grade 6, You're the Boss and Shopping Skil.., junior
high, tconomic Principles and Geographic Interrelationships, gradec 8-9, Business and Production, secondary,
Pollution An Economic [ssue, yrade 9, Energy. Economic and Envi o mental Effects and Use of Credit, senior
high, Consumer Protection, Money Managerent, and fconomics and the News

Contact the project abou avatlable treining and other service:.

conlact xary! k. Boynton, Coordinator, Duval Cnsuver £ducetion Curriculum, University of North Flosida,
P.0. Bex 17074, 4567 St. John's Bluff 3d., Jacksonviile, Fi 32216, (904) 646-2776.

Oeveloowentat Funding: USOE ESEA Title (v-C JORP No. 80-44 Approved; 4/15/81

Compiled Surmer 1981

pRO’EC]’ FACING HISTORY AND QURSELVES  Holocaust and Human Behavior

An eight- to ten-week unit using the history of 20th century genocide to teach the meaning of
human dignity, morality, law, citizenship, and behavior.

‘ﬂrgc‘ au‘!’cn‘e Approved by JURP for students in grades 8 and 9. The unit been used 1n other settings
with grades 10, 11, ard 12, but no evidence of effectiveness has been submitted to or
approved by the Finel.

d'scnp"on The content and methods of this interdisCiplinary curriculun are atwed at helping eighth- and
ninth-yrade students to explore the tmplications of history for their own behavior, thinking,
and understanding. The approach prusotes conflict and conplicates students' sumple answers to complex questions.
The umit fosters affect ve learning by providing opportunities for psychological insight, empathy, and moral
commitient. Central thewes of the course--power, authurity. obedience, resistance, stereotyping, prejudice, and
peer pressure--have particular inportance for early adolescents. Uesigned to engage adolescents' feelings,
reasoning, and Judywent simultaneously, the course uses readinys, written eye-witness accounts, and classroom
speakers (when available, videotapes when not) to encourage students to see history ds a record of complex e.c
that cannot be explained by simple causes. The unit helps students to develop and use mora complex thinking.
't asks them to courdinate the perspectives of victim, scapegrater, reluctant victimizer, leader, resistor, and
dystander. Students debate interyretations as they try tu make sense of the disturding and discrepant events
that they witness. They are helped to jo beyond particular events to abstract the universal messages. The
constant use Of such key terms as society, individual obedience, duthority, and responsibility, whose meanings
develop ¢s the course urogresses, helps to bring out universal human i1ssues. Sensationalism i1s avoided. Students
are carefully prepared to make seanse of frighteniny, shocking, and ™oviny material. Teachers work to establi.h
4 supportive, risk-free Classroom 4%.a0sphere 1n which students can feel free to speak their minds. The project's
resource center nakes bibitoyraphies, texts, films, videotapes, an art curriculumn, and curriculua development
advice avarlable o sdopters.

“ontact the project about available training and other services.

.-

con‘ac‘ Marjot Stern Strom, Project Director, or William Parsons or Roberta Snow, Project Associates,
Brookline Public Schools, 25 ¥ennard Rd., Brookline. MA 0ZT46. (617) 734-1111, ext. 335.

Developrental Funding  USOE ESEA Title [VaC JORP Np, 80-33 Approved: 12/5/80
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PROJECT FOUNDATIONAL APPROACHES N SCILNCE TEACHING

A course 1n the concepts and methods of the physteal, biological, ang earth sciences and their
relation to the envirpnnent,

tﬂfgﬂ UUdMMC Approved by JORP ‘ur studeats i1n grade 7, This progran has also been used with students
'n grades 5 and 8, bul no endence of effectiveness has deen submitted <o or ap,rased
by the Panel,

dmr'p"on This curriculun Jises students a sense of the operations >f the adern scientific c.amunity
by tnvolving them 1n typical activities and processes of tngJiry and researth. Studenuts
study three strands concurrently  ohysical science, ecology, and relational study. The physical science strand
ntroduces such concepts as .aass, volume, density, vhysical and chemical properties of matter, pressure, heat,
teaperature, vacuunt, and energy, the ecology stramd sich concepts as ecolugy, plant and animal growth, weather
and climate, field mapping, and population sampling, the relational tudy strand such concepts as resource manage-
ment, technology, environmental ,sé, food yroduction, eneryy use, and conservation, Student and teacher wmaterials
) promote the goal of developing scientific literacy nwng students. Text materials are at appropriate reading
Tevel. The Student Text contains problen statements, suggestions %o guide 1nvestigations, and sumary questions
focused on generalizaticns Lo de draen from the Investigations, The Student Record Book enables students to
Aeiatein a concise log of 1adividual and class activi® es. A classroon Ibrary of Reference Booklets, which
descride use of instruments, suygest experimental designs, outline experimental techniques, and provide necessary
supplenental readings, help students to practice the ski1ll of using gui, ‘o references %o supplerent nfoniation
avarladle froa the text. The Teacher's Suide presents the logic conrecting toics and sequences, feyed to the
1nvestigations in the Student Tex?, the juide i1acludes teaching suggestions, advice a1 clissroom yrocedures, and
detarled discusston of the conceptual und practical development of the Student Text. o'her -aterials for teachers
include an Instructional Guide, an Evaliation Guide, and 0N0graphs on prograt philosaphy and 1ns’ructional
strategres.

Contact the Droject about evatlable training and othe~ services.

contac' Donald B. Young, Associate Director, Curriculum Research development uroup, untversity of Hawaii,
1776 university Asenue. Room UHS2-292, Hongl slu, 4l Jod22, (833) 943~78v3.

Developmental Funding: University of Howanr JORP No. 30-2 Approved* 12/9/39

Coznpiled Summr 1981

PRO}EC]’ LAW ELUCATINH GUALS AND LEARNINGLS (LEGAL)

4 -om.rehensive law-related curriculum prograr Zesyned Lo urocote student understanding of
the Criminal justice system and of the civil justice system (particilarly as 1t relates to
consumers),

tﬂfgﬂ audltnu Approved by JOPP for secondary-level students, Jrades 7-12.

descr'p"on Ys1ng the LEGAL curricilan projram, students hive the opportunity to becxie more knowl edgeable

about the legal system and to apply their knowledge 1n problea-s7'sing situstions. The progran
enables students to develup deZision-making strategies while uti1z1ng behaviors compatible with the legal codes
of contemporary soclety. The LEGAL progran fncludes components for student instiruction ani *eaCher inservice
tratning, Project naterials provide guidelines for comwur 'ty research and support for a wide range of classrood
Instructional activities. For jrades /-9 {(the LEGAL !r. program), the curricul,~ aterials consist of two des
tatled instructrunal jutdes (Criminal Justice and Consurer Law), - Jorkbook {in student and teacher ed1%10ns)
containing 13 field expariences and 10 alternative classroom activities {with fise sound f1imsirips), tescner
mglementation a~d resuurce guides, program assessment Instruients, and & support nanual for managers (with
rnintstrative guidelines) 10 a1d in progran 1mplementations For grades 10-12 (the LELAL Sr. program), the
currtcatbn 7ate  als consist of two detatled instructional qguides {Arerican Justice System angd Corrunity Law), @
workbook {1n student and teacher editions) containing four law resource units, 3 w'rkbook for students that
contains guidelines for the comunity law research project (with three sound filnstrins), teacher ndlementation
and resource guides, proyriam assessnent ins*runents, and 4 support manual for ianagers {with adrnistrative
gundelines).

L"9AL inservice tedining for teachers provides a 1eans through which Lopropriate 1astryct sonal strategies can be
teveloped, Comunt’y rusources can be dentifiet, and wagram 1pleme 1t 1tion procedures can be facilitated.

TortaCt the Oruject aba,  aystlable traintag and other services.

OnEALL 191e Lifrin, Direcior, LiGAL, Nade Zounty Public Schools. 1410 ats Second tves (Room 300),
¢ Miami, L 33132, {30%) 350-339..

Developmental Funding 45 §sp A TITLE Iyt JORP No, <0-1) Appraved 4/13/49
\‘1 compiled Summer 1981
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PRO’ECT WHAS: Women 1n World Area Studies

Four two- to four-week units for high school student< on the roles, status, and SymboliC repre-
sentations of women 1n world culture.

targﬂ al‘dun‘e Approved by JORP for students 1n grade 11,

dm"p"on This project has developed four units about the roles, status. and symbolic represantations of

woren 1n Russia, the Middle East. Ind1a, and China. Each unit can be taught within a two- to
four-week period, anc two units can be taught in one semester. Content 1§ organized by a conceptual framework
that associates women's roles, status, and symbolic representations with six cultural universals. economics,
polttics, religron, social organization, esthetics, and education. The units link women's status in a society
to economic and political factors, roles to social and educational factqrs, and symbolic representatione to
esthetic forms, and religion. Each unit 15 A self-contained instructional package consisting of a student book,
a teacher guide, a sound-filmstrip and guide, student worksheets. an annotated bibliography, and criterion-refer-
enced 1nstruments for measuring students' general and specific learning outcomes., Student books, which range 1n
tength from 90 to 200 pages, relate the concept of cultural diversity to women's roles and status. Each book
contains readings, case studles, graphic information, primary source materials, and a bibliography to promote
individual student research, Each teacher guide contains an introductory essay on women 1n the particular cuiture,
teaching objectives, suggested teaching methods and activ ties, and an overview of the unit. Project-developed
fnstructfonal materials accormodate a variety of teauning styles. Content 1S new, but melhods and activities
are those with which teachers are familiar. For each unit, a sound-filmstrip summarizes major themes. The
accompanying sound-filmstrip guide includes the script and student worksheets for use after viewing, The project
has atso developed masters for overhead projection. Student worksheets, which may be reproduc~d as needed,
present exercises referenced to the student book and the teacher quide,

Contact the project about available training and other services.

‘on‘a“ Marjorie Bingham or Susan Gross, Codirector., WJomen 1n World Area Studies, St, Lours Park Schools,
6425 W, 33rd’'St., St. tours Park, MM 5547,. (612) 925-4300, ext. 1€0.

Developmental Funding® USOE ESEA Titte [v-C JORP No, 80-40 Approved: 12/22/80
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SECTION 7
ORGANIZATIONAL ARRANGEMENTS/AOMINISTRATION®

NON-FURDED DEVELOPER/DEMONSTRATOR PROJECTS

U-SAIL. Utah System Approach to Individualized Learning - Utah...... emmESEEEssEsEssEssEEEEEEEE R 1-3
An effective, econontcal, and exportable system for individualizaticn and 1mprovewent of
instruction.

OTHER JORP-APPROYED PROVECTS

ACE. Administrative Cooperative 1n £ducation - NeDraskd...vuieernsenrnnnasnennsensnsensnannnsonne eaveees 14
A myltidistrict cooperative program providing services to Title ! teachers. students. and
parents.

ARIZONA CONSORTIUM FOR INDIVIDUALIZED LEARNING {ACIL) - AriZond.useveeecnnrencnecnnennnnnnees T 1-4
Inservice training and materials to help administrators and teachers meet the mdivmual
needs of children through use oOf effectyse classroom-management techniques.

CASHFLOW FORECASTING SYSTEM - KentucKky.ueeuenuvumusnnesansecosnnrneoncnnnspnrnnnennnnns R T 23]
A computerized mcihod of forecasting cash{low {Or yse 1n mking mveshrcnt and loan
decisifons. ,

COMPUTER-BASED PLANNING RESOURCES. Project Simu-School - Texas.u.esssssasascccnnnsneennsnns R R
A program using computer-based resources fur improved educanonal planning and decmOn
making.

COMPUTERIZED PUPIL ATTENDANCE ACCOUNTING/CENSUS SYSTEM - Kentucky..eesuavanasuss erernenrennennenn 1-6
A computerized system for tabulating and processing state-mandated census and pupﬂ
attendance figures and reports.

DEMONSTRATION EVALUATION CENTER {CAM) - Minnesotdu..eusseenssnunnnnns errmnenan . earmneeen 7-6
Managenent by objectives dpplied to classroom instruction.

LEM. Leh‘mmg Experience Module (Educational Management Des19n) - New Jersey......cvevvencnnnvnnnarannns 1-7
A team-teaching approach with a coordinated-scheduling and student-grouping procedure.

MEDICAL INSURANCE A Procedure for Instituting a Cost-Effertive Program - New Jersey.uieeceareraernennas 7-7

A systenalic mon1 Jring procedure for reducing the cost of employee medical 1nsurdnce.

PUPIL TRANSPORTATION A Procedure for Cooperative Purchase of Special Education

Services - New Jersey.svssssssen sesrneannns e memmEecrrenaNA N R AR nr e u oo n AR E A R R AR onn 7-8
A procedure to reduce the cost of transporting speclal educanon sludents lhrough use of
cooperative bidding.dand transportation by special school districts.

;
*See Sectiunal Lros,-Reference Index, p. 14 10. and ERIC Descriptor Index. p. 14-16, ‘or relsted programs.
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PROlfCT UsSAIL  Utan Systen Approach to Indtvidualized Learning

An effective, economical, and exportable system for individuali1zation and iprovesent of
1nstryction.

.
targct UUd'cme Approved by JURP for administrators. teachers, and students of all abilities 1a

grades 1-9. This progras has been used 1n other settidys with grades K and 10-12,
but no evidence of effectiveness has been submitted to or approved by the Panel.

P
dtstrlptlon #hen the U-SAIL System is 1nstalled, both achievement and attitude gains can be made 1n

regular classroons by regular classroon teachers. Originally developed through the efforts
of an educational consortiun of seven Jtah districts, the system 1s applicadle at each level of educational
nanagerent. It includes two components 4 planning model for decis10n making and a procedural nodel defining
steps to follow to ensure successful progran installatron,

The most 2ppropriate task 1s prescribed for each learner, given the resuurces avatladle. Prescription 1s pased
on the uniue intellectual, social, environiental, and physical needs of learners 1n a humane environment for
Tesrning.  Teaching. monitoring, providing apprupriateé practice and application of skills learned, giving
students feedback. and retrieval or record keeping are basic to program installdtion. Each par' of the system
s always operational and 1nflyences the behavior of teachers and learners as they manage. teach. and learn.

The systen is suppurted by inservice training in yrogram Implementation for administrators and teachers and by
Cdrriculun materials designed to ass1st the teaching of concepts in reading and mathenatics (n<9). Traiming :s
sractical and personalized, with emphasrs on better ways to teach basic skills,

Inplerentation 1s possible 1n a varicly of settings with local educator taplementers. The J=SALL progran qives
teachers and administrators in any dhysical enviromaent or organizational fragework the tools necessary for
systematic improvemen®. The program builds ski1ll in progran planning, oryanization. classroos management,
precision teaching, and student responsibility. .

Support materials are available 1n 1athematics and reading. “

/

. . ,(V‘
evidence Of e[futwcness Testing with the SRA Achleverent Test in Uctober 1971 and 1973 for the firsty

“ setting and in October 1972 and 1974 for the second setting indicate tha
U-SAIL students gained 3.5 grade equivalents in reading over the two-yeer peri0d as coupdred with 2.6 grade equive
alents for controls (difference i1n nean gain significant beyond the .01 level). [n mathenatics. the same pilot
group stowed a significance 11 nean gain difference beyond che .01 level. Testing i1n 1979-80 at new sites and
Yongitgidinal testing at 1nit1al sites shows program students making statistically and educationally significant
qarns.

. . .
lmplcmcntﬂtlon l’CqurCments Proyram may be 1mplenanted 1n 3 single primary. intermecdiate, or
m1ddle-school unit. or 1r total school or district configurations,
Three to five Jays are required for staff training. with follow-up 1nservice as needed, Admimistrator or 1aple-
menter 1nstruction ysually precedes teacher inservice. It 15 recomwrnded that oaly cne Content drea be 1nstalled
per year. Second- and third-year involvesent provide stabilized chenge in practice and atlow fo- integration of
4dditional content areas into the system. No special facilities are required. Adopter czsts include stipends
pard teachers for involvement ard costs of marerials.

. . .
ﬂnanﬂa’ rcqu,rcmcnts Cost of materials varies with extent of implementation. S$tirt-up costs

average $4 per pupid. Maintenance costs can de absorbed within a reqular
district busgel. Costs of staff training vary and dre nejot-able. Teachers of teachers are trainee n fol-
loy-up assistance is given. Oevelopment of local leddership 15 emphasiied.

. .
5’""‘05 aua"ab’e Awareness materials sre available at no cost. Visitors are welcome al project site

any %mg by appointment. Project staff are availadble to attend out-of-state aware-
ness meetings (a1l expenses nust be paid). Training is conducted a* the prbject site (all expenses must be paid).
Tralning 15 also available at adopter site (all expenses must be paid). lmplementation and follow-up services
are avytlable to adopters (all exnenses must be paid).

contOct carma u. wates, Director, U-SAIL Project, 2971 Eveérgreen Ave.. P,J. Box 3327, Sall Lake City. UT
34109.  (RO1) $86-5491.

Developmental Funding' o yoea Title 11} JORP No. gy Approved 1gs75
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PROJECT ACE: Adwinistrative Cooperative in Education

A multidistrict cooperative program providing services to Title I teachers. students, and
parents.

i

'argﬂ audience Approved by JORP for administrators, teachers. intermediate service agenctes, and students

fnvolved in ESEA Title ! projects.

d“c"p"on The priairy goal of ACE s to provide quality Title [ services to rather sparsely populated

rural districts, which are of*en too small to furnish all the necessary features of a successful

mastery learning program,

Project ACE nas four key elements an adainistrative model, teacher inservice and, evaluation, & materials
resource centeér, and parent involvement. -

Th> cooperat ive makes 4 cost-effective instructional materials support center o reality. Selected commercial
aaterfals for checkout and mass-produced teacher-made materials, accompanied by inservice on the efficient use
of both, dre a critical dimension. A well-defined staff development plan evolving from 1dentified needs based
on developmental teacher evaluation, fnstructional strateqy fidelity, and program objectives, quidelinss, and
regulations 1s a second critical component,

Parents’ participation in their chile s insteuctiondl prograa is a priority. A Lriety of both school-year and

Sumder programs has been developed and instituted successfully througn the comdined efforts of the teachers
3cross the districts.

Contact the project about available training and other services.

Koraan Ronell, Project Director, £SU 37 Title I Cooperative, P.0. Box 947, Columdus, NE 68601.
contact {402) s63-4414. ) i

S P—

-

Developmental Funding:  SQE ESEA Title | JORP No. 78.197  Approved: 11/17/18
L4
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PROJEC]’ ARIZONA CONSORTIUM FOR INDIVIDUALIZEG LEAuING (ACIL)

Inservice training and materials to help administrators and teachers meet the individudl
~eeds of children through use of effective classrcon-managenent techniques.

-

- .o

. S
'arge' (wdm'u Approved by JDRP for training teachers grades !-6 in effective classroom mana

gement
techniques. Yhis program has been used in other settings with orades K and 7-5?%“ no
evidence of =ftectiveness hss been submitted to or approved by the Panel.

dmﬂp"on ACIL™S 1inservice progran IS oriented toward systematic wplementation of a hunane, | dividual-

1zed environnent emphasizing student developnent of a more positive self-image and cincept
mastery in Lhe basic skill areas (reading, writing, and arittmegic). Diagno,tic/prescriptive curriculus -Support
aterfsls, reconended 1n this program and developed by the Utah System Approsch to lndnwuafued Learning
(1-7YIL) groject, help teachcrs establish an iastructional nanagement plan yhat wore nearly meets individual
ladrner needs. Basic components include humane environment, functional use of space and time, learning centers,
flex'ble ;-ouplay, dragnosts/prescription, teaching the concept, datly drill, retrievals, conferencing materials,
Lrritoent sheets, Tearning princiyles, and teaching strategies. These components are installed through an inte-
srated and sysienmstic inservice training program. The teacher inservice trdining uses 3 practical how-to approach
supplenented by parallel principal inservice training that heavily emphasizes development and use of instructional
lTeadershiy shills.  In separate sessions, key district Staff memdels learn how to becose an inservice cadre for
fiture implenentation and continudtion. ACIL he, been effectively implenented 1n schools representing the four
a3jor 20palation dreas tn AriZong -~ urban, inner-city, suburban, and rurdl cormunities -- with diverse socioeco-
axc, ethnic, and cultural student characteristics. The ACIL process is used 1n many $chools where individual
ethniC grouys of Saanish surndme, Na*ive American, Black, or Anglo students constitute more than 50 percent of the
svhool na.uTatton.  No changes 'n faciiities.or Staffing are necessary for implementation. All certified 1nstruc-
Tional Staff 3f 5 scnog! should particigate in the inservice tra.-1a3, bul effect ‘e aJoptions aay also take place
with parc1gl staff tnvolvevent. Adnfaistrative Support is essential.

tontsct the project about availadle training and other services.

contac' Lo Leon dedb, Nrector, ACIL, 161 . First St., Meca, AZ 35201, (602) 969-4830.

) 5

Oevelopmental Funding Sy FSEA Tatle 11 JORP Mo, 76-96 Approved: 10/6/76
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PROJECT

CASHFLOW FORECASTING SYSTEM ‘

A camputerized method of forecasting cashflow for use in =sking avestment and 1odn decisions.
ng 3

.
“"'g“ awum Approved by JORP for school administrdtors and account@nts who aake 1nvestaent or loan

description

vhe Jefferson County School District,
four different funds and then to project the cash balance for each day of a fiscal year.

to reflect actual transactions, and the projected cashfiow baliace 1s sutoiatically recalculated for each day
remaining in the fiscal year,

Since it was put 1nto operation in Apr1l 1979, the system has proved to be far nore effective than the j1aforaal,
manuadl system it replaced.

possidle, #1th the data availadble almost instantly.

A computer termindl and & Compute. System thul 1upports temninadl operstions and provides disk avarlab lity are
used. The programing language is BASIC tLecause this 15 the 1anguage nomally ysed to teach coavputer prograaning
The Jcfferson County Scnool District already had a 8ASIC 1nstructionral Jrograd, S0 the necessary
hardwire and softwdre were available for ne Cashflow Forecasting Systes at no additional cost.
provides the ability to process four separdte ;unds.

investrents, payroll deductions, bond payments, and four optional revenue and three optiondl exvense categaries,

to students.

decistons.

This system was installed to assist in the making of 1nvestnent and 10dn decisions and, Specife

fcally, to produce at least an eight percent incresse in general fund interest earnings for
The system provides the sdi1lity to enter forecasted and actual daza for

The data are revised

Financial canagement can now be based on the most coplete and up-to-date infurmation

The system
The types of financial data processed include ioans and

Contact the project about available training and other services.

con‘a‘t Charles H. Grissett, Tressurer, Jefferson County Board of tducation. 3332 “ewburg Rd., Loutsviile,
KY 40218, (502) 456-3351.

A

Developmental Funding: Loca; JORP No.
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PROJECT

COMPUTER-BASED PLANNING RESOURCES  Progect S1mu-Schoo?

A program using corputer-based resources for inproved educationsl planning and decision making.

fﬂrgﬂ awum Approved by JORP for school administrators, regiondl educdtiun agency directors, calleges

asststance to schools.

descrintion

of education, and educationdl couling consoriid wishing to supyly coputerized planning

7 The purpose of ¢his progran 45 to provide 4 quantitative basis for certain administrative

plannirq and decision-making functions. With the tax base decreasing 1n sore areds, millage

elections sometimes in jeujardy, and demands for more conservative budgetdry policy, school administrators must
use appropriate tools to help project available resources, comunicate the projections, and enl st pudlic support

for the prograns and budgets recommended.

Future staff size must be balanced against projected enrolinent,

anticipated revenues compared with  rojected expenditures, and student-school assignnent pleas ade on the basis

of available facilitie- and probable enrollment. For such planning, this pr

ram provides computer-driven models

of specific aspects of school system operations that can assist local officials to detemine policies, set

priorities, and fund programs.

The nodels facilitate planning by organizing and managing dats, applying unifona,

tested formulas to establish relationships in the data, and providing options for detemaining the iong-range

1mpact of decisiens under consideration.

The Enrollment and Facilities Projection Program allows saministrators

to test various assumptiuns about enrsllment trends a ¢ to singlate increased or decredsed space at a schoul.

The Faculty Projection Program determines the size and cost of the tedching staff.

The financial Projection

Progran produces a school district budget incorporating tax base, revenue, and expenditure projections. These .
orograms are bein] adapted for aicro-computer and extended for use 11 stident data base, attendance, and li1brary
systems. This program is relevant for budgeting, finance, planning, data bases, projecttons, and sivwiations.

Centact the Project about availadle trdining and other services. v

contact S 133 dunk 2w, Director, project Simu-School, $100 Sun uristobal, Dalles, X /5214,

Developmental Funding: ysof ESEA Trtle 11§ JORP No. 73.77

Approved: 676774
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pm}fcr COMPUTERIZED PUPIL ATTENDANCE ACCOUNTING/CENSUS SYSTEM

A computerized systen for tabulating and processing state-mandated census and pupit attendance
figures and reports. .

ngﬂ aw’em Approved by JORP for locdl educdtion agencies and consort1a of local educaticr agencies.

o 4
descnpuon This system was set up with the objective of reducing by 40 percent the tise required to

compile and mafntain pupil accounting and census information and to pre :re the wonthly and
annual reports that are state mandated in Kentucky and that are the basis for detemining edch school district's
funding. By shifting from a system matnteined by hand to a computerized < “tem, the 38 school districts that are
rerbers of the Fastern Kentucky Educatfonal Developnent Corporation have Lund tt possible to muke more effictent
use of district personnel. The system is set up to allow for yearly iratial input of student informmation, ten
monthly cycles of collecting and reporting attendance data, annual reporting of attendance end nther statistical
data. and periodic and dannual reports of census data for state and 1ocal yse. ine system 15 designed to produce
these reports: teacher's record of daily attendance, teacher's monthly attendance report, principal's monthly
sttendance report, principal’s annual attendance report, superintendent's annual statistical report, attendance
growth factor report for first two months, annual census report, district ceasus report, and other management
reports needed by school district administrators,

Contact the project about dvailable training and other services.

CONLACE Herey P. Brown, Eastern Kentucky Educational Developrent Corporation, P.0. Box 1269, 325 dinchester
Ave., Ashland, XY 21101, (606) 324-5161.

Developmental Funding: ys0f £SEA Title 1¥-C and Local Funds JORP No, 81-1 Approved: 5/13/81
Compiled Susewr 1981

PRO]ECT OEMONSTRAT1ON EVALUATION CENTER (CAM)

Managenent by objectives applied to classreom 1nstrucsion.

target audience Approved by JORP for all teachers, parents, dand students, grades 2-3 and 5-12, It uas

been used in other settinys #1th grade 4, but no evidence of effectiveness has been
submitted to or approved by the Panel.

o 40
dmr’puon The Evaluation Center has developed and operates a microcomputer-based (Apple I systen)
1nstructional managenent system that provides relevant data to teachers and students after
each test Caken on course objectives. The Evaluation Center, which produces the tests to each teacher's specifi-
cations, also processes the results, feeds them to a neardy coputer, and returns present and cumulative iInforma-
tton adout the progress of each student and of the entire class as a group. Also available for inclusion in the
Jrintout are data on class perfonaance on each objective and a test form evaluation. The time needed to get
this $nfrmation back to a ¢1assroom that has been CAM-tested 1s generatly 24 hours.

Teachers using the CAM system of monitoring studect achievement first comait themselves to basing their instruce
tion on course objectives developed by cuyrriculus gruups and teaching teass 1n the district. They also test the
course objectives on a reqular basis, every two to three weeks. The objectives are tested by teacher-developes
test rtens, generally five to ten for each objective. Most teachers request tests that are pretes:, posttest,
and retentfon test in one. The system 15 ysed in classrooss that are group-paced, txdividualized, multigraded,
etc.  Approximately 300 classroons (1-12) are using tne sysiem 1n subject areas inciuding math, science, social
studies, English, and reading, The Evatuation Center has developed techniques to assist tedching teams in 1denti-
fying iastructiondl strengths and weaknesses.

Contact the project abost availavle tralaing and other services.

conlacl oonet1 8. Sension, Di-ect-r, or Susan Gieather, Coordinator, (AM Evaluation Center, Hophing Public
Schools, 1001 State Hidhwdy 7, Hopkins, M4 65343, (012} 933-9230.

Oevelopmental Funding  ysof £SEA Trele 311 JORP No. 75-14 Rpproved: 5/6/1%
\‘1 Conpiled Surmor 1981
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PRO’ECT LEM: Learning Experience Module (Educational Management Design)

A team-teaching approach with a coordinated-scheduling and student-grouping procedure,

. .
tﬂl‘get audience  roproves by JORP fcr students in grades 2-5. This program has been used in grades 6-8,
but no evidence of effectiveness has been submitted to or approved by the Panel.

.

o e
dmﬂpuon Project LEX 15 an educational plan originally designed for open-space schools. It provides

methoss for orgini2ing facilities, staff, and students into a coordinated plan that develops
positive community-school interaction, increases parent involvement, 1mproves staff skills in instructional
techniques, and ratses students® mathematical achievement <cores.

The LEX design removes classroom walls to create large open Spaces that provide for a variety of inStructional
nodes, Eich Learning Experience Module spans two grade levels, Team teacting and differentiated staffing allow
teachers to spectalize in subject-catter areas, as well as to prepare and/or teach lessons in other areas. B
Cross-ags teac ing ts organtzed around skill topics. Stucdents rotate from group to group. Flexible scheduling
allows teachers to work closely with sarll groups of students on & variety of topics and also to develop and
teach one subject in depth, Students with comron skill, needs are grouped homogeneously for reading, language
arts, ind mathematics, They are heterojeneously grouped for social studies, science, art, music, ana physical
education, Teicher-student ratio is one teacher ger 25 students, and one aide per LEM unit, A diversified
tnstructional program 1s usec, comprised of individualized approaches that vary according to the learning objec-
tives and fnstructional methods selected by teacher or students, A diagnostic teaching methodoiogy 15 used,
)

Contact the project about available training and other services,

con‘att Eleanor Russo, Director of Instructional Programs, Hackensack Pudblic Schools, 355 $tate St..
Hackensack, N 07601, (201) 488-4100, ext, 224. !

f '

Developmental Funding. USOE ESEA Tatle III JORP Mo, 40 Approved- 4/9/73

Compiled Susrmr 1981

PRO’ECT MEDICAL INSURANCE. A Procedure for In3tituting a Costfffective Program

A systematic ronitoring procedure for reducing the cost of employee medical insurance.

.
‘ﬂfg“ ﬂwlcm Approved by JORP for school admimistrators and insurers.

dmription This progrem was developed by the Cost Analssis Center of New Brunswick, New Jersey to reduce
the annual costs of employee medical 1nsurance for school districts., Research has Shown that

employees generdlly fail to keep the district inforzed of chingeS In their personal lives that mignt affect insur-
ance coverage and that this failure often results in overpayment to inSurance carriers, (For example, paying
premjuas on dependent children who have reached an age at which they are no longer covered by the carrier's con-
tract wastes money and is of no benefit to the employee because claims made on behalf of ineligible persons will
not be honored | As a resedy, the program offers a simple Sy>tem to identify and reconcile discrepancies between
<he amount of medical insurance that is appropriate for each eaployee and the amount the employee actually has.
The main elements are as follows. a&n inltial survey of district employees to obtain current information regarding
age sarital status, and ages of dependents for each, determination of appropriate coverage for each ewployee
based on current employee data, insurance carrier guidelines, and district policy, a comparison between appropri-
ate coverage ol actudl coverage for each employee, reconciliation of differences between appropriate ard actual
coverage by consulting with edch affected employee and, with the employec's consent, not'fying the insurance

N carrier of necessary adjust™.ots, and routine continuation of the procedure during each reenroliment period, In
addition to Sasing money, the practice 15 a means of protecting the employee and the district. when an employee
is found to be underinsured, the employee benefits from having coveraye adjusted, and the district avoids possible
14abrlity,

Contact the project about avaiiable training and other Services.

con‘act John E. Carey. Director, Medical Insurence, Middliesex County Educationa! Services Comm'ssion,
North Randolphville Rd., Piscataway, NJ 08854, (201} 752.332%,

Developmental Furding  USOE ESTA Tatle IVoC JORP No, 80-14 Approved: 9/3/8C
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PRO]ECT PUPIL TRANSPORTATION. A Procedure for Cooperative Purchase of Special Education Services

A procedure to reduce the cost of transporting special education students through use of
cooperative bidding and transportation by several school districty.

target audltnte Approved by JORP for school administrators.

o e
dmrlptlﬂn This progran is one of several sponsored by the Cost Analysis Center. a project of the Middle-

sex Borough Board of Education in cooperation with the Middlesex County Office of the New
Jersey State Departeent of fducation. The program was instituted to reduce the cost of transporting special
educatfon students throush yse of a cooperative bidding and transportation procedure, which consists adinly of
the following steps- formation of a consortium of school districts that transport special education students to
comon sites acd appoint=ment of a regional transporation coordinator, collection of information from the districts
by the coordinator regarding the characteristics of the children to be transported, special equipment and treat-
cent required, routes and schedules, and possidle transportation vendors, analysis of transportation costs antici-
pated for the cooperative system 3as compared to costs incurred by the districts when separate systeas are used,
deciston by each member district to participate or not, based on results of the above analysis, letting of bids
and awarding of contracts, and supervision of Joint special education transportation by the regional transporta-
tion coordinator,

The districts work 1n concer: to direct the activities of the coordinator. Specifically, the coordinator 1s
responsidle for creating routes, supervising transportation clerks, and overseeing the b1dding procedure, as well
~ 3 general management.,

Contact the project aboylaavailadle training and other services.

conta“ John E. Carey, Director, Pupt! Iraniportation, Middlesex County Educational Services Cormission,
North Randolphville Rd., Piscataway, W 088%4. (201) 752-3321.

Developmental Funding: ySOf £SEA Title Iv.C JORP No. 80.15 Approved: 9/3/80
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SECTION U
<7 PRESERVICE/INSERVICE TRAINING®

NON-FUNDED DEVELOPER/DEMONSTRATOR PROJECTS

CALIFORNIA MIGRANT TEACHER ASSISTANT CORPS: Californid Mini-Corps = Cal” fornfdeeessescesessescasscanscas 823
A program designed to supply cross-cultural tutorial services to school districts and to
train 2 pool of bilinguat, cross-cultural teackers.

£C0S TRAINING INSTITUTE (ETI) = NEW YOrKeeeouesuseseosansasoesessorreensessnssescessessenasnscssasasases Bed
- A program effering workshops designed to assist diverse local school districts with

infusing career education, tife-role skills, basics, environmental education, and
other components fnto their curricula.

<

EXEMPLARY CENTER FOR READING INSTRUCTION (ECRI) = UtaMuuseueesscsscaancaccncanaes
An inservice program for teachers of students of all ability levels in reading
tanguage skills, with expectations of 95-100% mastery,

cencscscssscssaanss 825

LEARNCYCLE: ReESPONSTVE TEAChING = NEW JErSeY.eeeeenssseeoennnnssssesnnannsecassnarssssssessassasscnansee 86
An intensive teacher training program developing flexible, effective skills for managing and
teaching mainstreamed or high-risk students.

POSITIVE ATTITUDE TONARD LEARNING {PATL) = 1110008800 ucnaeereaeennensenanneancascanennsncecascasnns
A performance-based inservice training prograz designed to fmprove student aititudes
toward schoct by strengthening the consistency of teacher behavior.

OTHER JORP-APPROYED PROJECTS

INSERVICE TRAINIMG IN THE TEACHING RESEARCH DATA BASED CLASSROOM FOR SEVERELY HAXDICAPPED -
SCHOOL-ACE CHILDREN = Or€00nassa aeesessnannaessnossasasasnaesesnntacssanaoansnnsasanssnasssssssssasasance 88

A data-based classroom for individualized finstruction of students 8-18 with multipl ndi-

caps, cerebral palsy, and/or dutism, and an inservice training program for teachers and

aides.

INTENSIVE READING IMPROVEMENT PROGRAM (IRIP) = I114001Suucsuscsacionscessncancaionsansaansaansaasasancass B8
A prograx for staff development of elementary school teachers intended to upgrade reading
teaching skills,

PILOT PROJECT UTILIZING SUPPORTIVE PERSONNEL USING S8EHAVIOR MODIFICATION TECHN:QUES WITH

ARTICULATORY DISORDERED CHILOREN ~ 1OME4eceeeuuouuooannnnseasasnnnssssesnassassacsssssssanss aransannces B0
A model for expanding speech therapy delfivery through training of paraprofessionals as
communication aides.

the PROCESS OF TEACHING BASIC READING SKILLS IN SECOMDARY SCHOOLS = CalifOrnfdeessceececscesscesaassaaes 89
A prograa providing fnservice workshops to help secondary teachers ranage class time
and student behavior in basic reading classes.

PROJECT MANAGEMENT BASIC PRINCIPLES AND TECHNIQUES = NEW JBPSeYes.eeueseeassncosannesssancnccncanssscaans 810
A skill-buitding training program designed to increase skills and knowledge across four
phases of project management: planning, preparation, operational control, and termination.

SIGMA:  Systea for Individually Guiding Mastery Attainment = CalifCrNidecseecccscencaccancsccesssssassase 810

A progran guiding preservice teachers in their mastery of specifieC sets of teaching skills
sequenced to fors a developmental pattern,

*See Sectional Cross-Reference Index, p. 14-10, and ERiC Descriptor Index, p. 14-16, for related programs.
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PRO][C]‘ CALIFORNIA MIERANT TEACHER ASSISTANT CORPS  Californty HMim-Corps

A progran desianed to supply cro-s-cultural tytorial services to school 41stricts and to tratn
2 pool of bilingual, cross-cultural teachers.

O

ERIC

Aruitoxt provided by Eic:

.
'urge' uw‘en‘e Approved by JURP for consortia of universities, s*ate or county offices of education,

and school districts wanting to mplenent bilingudl, cross-cultaral teacher-training
practicus,

Py
dmr'puon The Ca. forn1a Mini-Corps 15 an education Management systen that recruits the offspring of

migratory famworaers, helps them to enroll 1n college, trains then 20 provide direct INStryc-
tion services to active migrant pupils, and ulzimately increases the poul of urufessional educators who are
speci1ally trained, experienced, and cormitted to wirking with atgrant cnildren. Fron a @odest dejinning 1 1957
when 13 M1n1-Corps students worked as te4Cher assistants 1n two schoo! 3158ricts, *he Jrogran now f1elds abogut
330 Mini-Corps students per year In sumier and school-year placements 1n d3 school d.stricts tn California.

Candidates for the progran are recrytted rron the ranks of yradudt®ng hijh school seniors and college students
who are forser migrants,

Training sessions for the Mini-Corps are held 1n symer Tmaedtately following tne end of the s,ring senester or
quarter, At these institutes, Mini-Corps teacher assistants are trained 10 totorral sk1ils fur the areas of
cultural awareness, Math, Fnglish as a second language, reading, classrudm :anageient, Jhysical educ>tion, Swi -
ming, and language ares.

The progrin maintains peraanent records on all of 1ts s*adents, 1acluding persunal profiles, Last perforaance
ratings, inventories of skills, language proficiency scores {unglish and Spanish), colleye courses and yrades,
and work experience. Thus, 1 15 2ossiple to natch the background of the student with the needs of the school
di1strict to which he or sne is assigned. Al Min1<Corps students ire placed nder the direct Supervision of 3
"master teacher” who 1S provided with a complete student profile aad 1anual fe,cribing tuorapriate use of the
student tn the classroom.

Since 1967, Min1-Corps has developed 3 coordinated set of ad 1nistrat ive hanibnoks, recriitien a1ds, Crrice
sStus gutdes, student trafning materials, and eviluation nstrasents,

. .
w’deﬂ“ Of cﬂﬂ:lwen(ss 1t has been denonstrated that Min1-20rys *eicher asSis an® srogra o resal®

1 direct 1nstructional farily and sugport services for active migrant
children, effective recryitment of college students fron joverty dack jruunds '1nt) teacher-tralntng prograas, ind
high incidence of placewent 1n t2aching jods for Mini-Corps yraduates (/3%, versus 51% for graduates of (alifurnia
university teacher-training prisgrams),

. . .
"ﬂp’emen‘auon requ"'ements Adoption of %1n1-%0rps CONCept requires a coNsartism of yniversities
or colleges offering teacher training 1n b1l1ngual educat 2n wWith
elementary and secondary emphasis, a state, county, or regional educat ion ajency willing to manage the rogram,
and one or more lTocel scheol districts willing to supervise Mini-Corps teacher ass'stants for tutor1al and soall-
group activityes with migrant or other d1lingual children. Consorti:= Must organize a progean of technical assist-
ance and preservice under auspices of Min1-Corps, recrul® and Lrain te2cher a5SIStants and supervisors, and assign
teacher assistants to migrant and/or bilingual children.

. . .
ﬂnanﬂﬂ’ rcqu‘remenls Program could de supported through Migrant tducation, dthee fitle | funding,

or other public or private foundations. Estimates for 1978 sere $3,450 for
technical assistence package and $62,580 for a proyraa of full-2ime supers1510n and 7)) teacher assistants serving
400 full-time equivalent pupils. Cost per learner, $83,48 for 10.non%h schoul year. Cost fur sumer school
program approximately 60% less.

. .
services auailable Awareness mater1als are av311able 3t no cost. Visitors are welcole any tive by

appointisaent 3t project site and additional demonstration sites 1n hovte state.
Project staff are available to attend out-of-state awareness meetinos {+05%S %0 be negotiated). Traiming 1s
conducted at project site (adopter pays only 125 own costs). Tratning s 3lso avarladle at adopter site (costs
to be neqotiated). Implemencation and follow-up services are availadle to adonter.

contact ‘tervert C. unite. irector of California Mini-Lorps, or Joseh P. Rice, Directur of HJN Developer/
Oenonstrator Project, 2100 21st St,, Sacranento, CA 95814, (91b) 7.3-1504.

Developmental Funding: USOE Title | (Migrant) JORP Nn,  78.196  Approved  11717/18
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PROJECT  ccos Taamming instirure (err)

A program offering workshops desfgned to assist diverse local school districts with infusing
career educatfon, 1{fe-role skills, basics, environmental education, and other components fnto
their curricula.

" o ———
ldfget aw'em Approved by JORP for teams of K-12 teachers and adainistrators and comaunity repre-
sentatives {nvited by the teaa.

P
dmrlpllon The ECOS Trafning Institute offers 2 three-day workshop in 2 process of curriculum design.

Participating teams should have taree to eight members, with more than one person from 2
school building; a maximum of 35 participants can be“accommodated. The €11 process has proven effective on a
national level in assisting diverse local school districts to achieve their educational wls {e.q9., environ-
mental education, career education). ° S

The process hes four interrelated elements: curriculum infusfon, stewardship, comaunity/school fnteraction,

and tearwork. .

Curriculun infusion s basic to the program. Through a step-by-step procedure, teachers -xanine their courses
and incorporate priority concepts, knowledge, skills, attitudes, and activities of career education, environmental
education, basics, life-role skills, etc., into appropriate segments of thefr courses. If needed, they can
create new courses. T
Stewardship is the students’ active participation in the mnagement of problems, {.e., a decision-making process.
Suggested stewardship activities are demonstrated at the workshop. These and additional activities will be built
into the new, infused curriculum,

Comnunity/school interaction 1s the joiat cooperation of schools and community in mutually benefictial educational
efforts. Teachers are encouraged to call upon a wide range of resources when implementing their curricula, and
coviunity interaction provides a ready source of people and naterials.

Teamwork fs a cooperative effort on the part of the adafnistration, students, teachers, and comunity members to
coordinate and manage the change process in a school district,®-- ‘

. .
evidence OI C”C“H’cn”‘ Six aspects of the prograa were evaluated between 1971-74. materials,

student achievement, student attitude, student behavior, teacher behavior,
and adsinistrative behavior. Evalustion data submitted to JORP in Hay 1974 show that participation in ETI
pro?uced 4 significant yncrease 1n ecological awareness at the .001 level and an improvement {n SRA sybtest
performance.

. . .
lmplemcnmtlou reqwremen“ Attendance at a three-day workshop s essential to understanding

the ECOS process, developing a curriculum, and fmplementing the
program. Before traintng, the superintendent myst conplete a district profile and sign a letter of agreement
stating that workshop participants will have planning time to meet as a group, f they wish, for 2 perfod of nine
months after *he workshop and that workshop participants will present an awareness program to colleagues, board
of educatfon, and community members. Space found in and around most schools fs satisfactory. No equipment
need be purchased unless a school elects to became fnvolved with environmental monftoring.

ﬁnanﬂa’ reqm,remen“ No charge for training or materfals. Costs to district for training, travel,

roon «nd board (may be available through I¥-C funding and negotfable).

. .
seruices ﬂual’abk Auareness materfals are available at no cost. Visitors sre welcome at project

site any time by appointment. Project staff are available to attend out-of-state
awo-eness meetings (Costs to v negotiated).” Training is conducted at project site (costs to be negotiated).
Training §s 2150 available at adopter site {costs to be negotiated). Implementatfon and follow-up services are
availadble to adopters (costs to be negotiated). -~

contact Fr:"k lhmasgn, Director, ECOS Training Institute, P.O. Box 369, Yorktown Heights, NY 10598,
(914) 245.6919.

Developmental Funding: ySOE ESEA Title I11 JORP No. 74.59 Approved: §/14.15/74
Cozpiled Surmer 1982
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pRO[[C]’ EXEMPLARY CENTER FOR READING INSTRUCTION (ECRI)

An inservice prograa for teachars of students of all ad1hit, levels tn r:ading and language
sk1lls, with expectations of 95-100% mastery.

targﬂ a(‘d’em Approved by JORP for teachers of students of al} abilrties, grades K-12, and adults,
@ono- or multilingual, during reading and Yanguage arts ins*ruction {(including

content reading), tn suburban, vrban, ang rural aress, and at all socioeconanic levels. Also for parapro-

fessionals, parents, and peers who tutor students at school or at home unier supervision of teachers.

dmﬂpuon ECRI's originzl purposes st1ll hold. to identify critical teacher behavior essentisl to
preventing redding failure, to provide {nservice educatlon for teachers geared to the research

* findings, and to disseninate this infomation. Teacher behaviors 1dentified to date n¢lude abiltties to:
elicit correct respenses from nonresPOnding pupils, establish high mastery levels of responses with performance
and rate as criteryd, correlate langudge arts activities to increase responses and save tice, utilirze effective
nandgement and monftoring systems, and dragnose and prescribe Instantly when errors or no responses occur.

-~ Technigues are incorporated into specific directives during reading, oral 1anguage, spelling, dicte®ion, creative
writing, and penmanship instruction. Student advancenent depends upon rate of mastery. A student progresses
fn practicing new skills and tn working with materials Independently of other studentS. No student waits for
another. [n small groups based upon instructional reading levels, students are instructed in those 13anguage
skills that they will need in future work. Individudl conferences are held darly. Students are reavnded of
the skills they have been taught, the skills they have mastered, and the skills they will be expected to master
through the review (part of every skills fastruction seri0d). The teacher teaches new sk111s at least one
mastery test tn advance of the student who s passing the tests exst rapidly, and reviews instruction for
students’at the lowest mastery test, Perfonmance 15 individually measared with the mastery test, Absenteeisn
s not the prodlem 1t can be in the traditional classroom. Mo procedural changes nced ocCur far 3 teacher to
previde for the returning student. Students' attention is sustarned with the masentun of the teacher directives
during instruction and reinforcevent offered during practice time, Ove~t responses help students readin onetask.
The structure of the scheduling, record keeping, and multisensory tnstruction also xeeps <tudents motivated.
Criterfa for passing a rustery test are identical for all students, regardless of their reading levels. Ho
student 1s made to feel less capadle than another student. The teacher selects only those behavior mandgerent
techniques Lhat build the student's self-concept. Instruction is provided by ECRI so teachers can ut:lize
the critical teacher Sehaviors, develop the managerent systea for mastery and individualization, and teach
reading and 1anguage skills effectively.

) w'de"“ 0’ effe“wencss Project was validated over three years (1971-78) with more than 70J pupils
tn four Utah districts. First graders are reading at 3.8, second graders
dverage 35th to 99th percentile, clinic pupils averdge four wonths' gain per month, Title | pupris dverage 1.4
to 3.2 years' gatn per year, setondary students average 2.5 years' gain per year. Data avatlable upon request.
Sove tests used: SAT, Metropolitan, Californta Achievenent, Gates-MacGinitie.

lmphmentauon rcql."femen‘s A five- to ten.cay preparatory Inservice educalion program with

one £CRI staff person for 20-25 trawnees is desirable. Progras
includes Tecture and practice sessions, preparation of materials for classroom ysey and teaching puprls 1n g
swaulated setting. Following this, periodic visits by ECRI staff to traineas’ classroons to demonstrate,
nodel, and monitor are desirable. The length of time to replicate th2 ECRI model varies. Existing district
reading materials may be used. Supplres for teachers and pup1ls are those usually found in schoois. ECRI has
16 self-instructional teacher-training workbooks and kits 1f inservice educalion 1§ not desired.

[m::.-*.:fal FeqQUIrements  ac tnrtial avereness sessions, time 15 provided without cost {travel expenses

must be pard). For inservice prograns and classroom monitoring, time and
sone travel expenses Can be provided to a limited numder of adopters. Some 1nsecvice and monitoring time 1§
avatladle without charge, but adopters pay all travel costs. Self-instruztional workbooks $6.95 and $9.95,
or mimeographed materials from ECRI. Mastery tosts  25¢ edch, can be  oroduced. ECRI staff time  $225 a
day plus expensea.

seruices auaﬂabh Awareness mater1als are available &2 no cost. {1Sitors are welcome any Lime by
appointment at project site and additional demonstration sites in have state and
out of state. Project staff are avarlable to altend out-of-state awareness 1eetings {Costs to be negotiatec).
Training at project site 15 conducted only in October, March, June, and Juty (1) expenses must be pard).
- Training 15 also avartadble at adopter s.te {costs to be negotiated;. Inmplementation and fcllow-up services
are avarlahle to adopters {costs to be negottated).

con‘a“ Einna 2, Reid, Director, Exenplary Center for Reading Instruction, 3310 South 270U £ast, Salt
Lake City, ST 83109, (801) 486-5083 or 278.2334,

Developmental Funding:  ysOf ESEA "rele If} JORP No.  74.48 Approved:  5723/74
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Pm’[c;’ LEARNCYCLE: Responstve Teaching -

An intensive teacher training progran developing flexible. effective skrlis for managing and
teaching mainstreamed or htgh-risk students,

%

. .
‘amﬂ ﬂwum Approved by JORP for teachers of special aducation or mainstreamed students grades
K-9, and teacher trainers and consultants.

o .0

/
deuﬂptwn The prograa includes two levels of training. 'T'//
Responsive Teaching for Mainstreasing and Accountability corprises a variety of retnforcea?ént-based teaching
techniques, including precision teaching, contingency managerent, and token economies. Through lecture, demon-
stration, role playing, data collection, and task groups, participants learn to generate their own unique
behavioral progrias. The course 2150 shows teachers how to sonitor, evaluate, and revise the'e prograas to meet
chinging student needs and observe recent accountability mandates. Short pre- and posttests et ,irticipants
assess their mistery of the teaching skills. Classroon applications may tnclude any of the following. a cChange
tn schedule of activiiies {to rotivate difficult tasks by following then with more enjoysable ones), a redirec-
tion of teacher attention, use of readily avatlable reinforcers (recess, orfvileges, special sctivities) in
simple token exchinge systews, precise systems for monitoring and reinforcing students' behavioral change with
tukens and concrete reinforcers, and simple curriculun adaptations. What implementation is chosen depends on
students’ needs and teacher preference. A unique feature is training of teachers in proven ways to enlist
the support of 4 whole class for program success with one or two high-risk students. Further, teachers are
trained in an overall prodlem-solving cethod that allows them to adapt the program instantly to rew sityations,

Training to Train allows districts that desire an ongoing training capacity to have graduates of the first
course trained to trafn others. They ledrn how to taflor courses to the individual needs of their trainees,
as well 45 how to dedl with system-wide 1mplications of program ymplerwntation. A Behavior Analysis Maine
streaaing Model allows participants to relate student needs and training and Support needs to asailable support
services in developing a Comprehensive mainstreaning plan.

. .
w“ﬂ,“ OI Cﬂ“”mn”‘ Student “on task” behavior increased by class from 50-80% as measured in

twice-weekly in-class observations using the sequentfial Becker system,
disruptive and “off task® behavior fecreased correspondingly. Teachers' ability to teach high-risk or main-
stresned youngsters doubled, as demonstrated by a 50% decrease in teacher referrals. Population. varied.
froe middle-income Suburban to low-income urban. Evaluation dates: 1970-72.

3

. . o
lmphmﬂ"a"on fequement’ No special staffing or facilities are required. Adoption fnvolves

only a change in teacher, trafner, or consultant. For classroom
implementation an adopting unit 1s an individual teacher. Training for teschers. one three-day sequence. One
to « 10 sonths after training and at six-conth intervals thereafter, teachers submit brief data on student behavior
Chinge. Training for turnkey trainer or consultant in a position to Offer back-home training to colleagues. one
two-ddy sequence in additicn to three-day teacher's sequence. Certificction is contingent on completion of
fol)ov-up activities tailored to adopter setting. >

" . .

’"'an“ﬂ, 'equ,femcn“ Learncycle Teachers Manual, $10 ($4 in large quantities). Adopter shares
cost of project staff travel, per diea, and time. Per-learner cost of

progréa {mplementatfon  $0-35 per year, depending on individual adopter and population sersed. Cost of training

for adopter staff by turnkey trainer or consultant: cormensurate with local costs for inservice.

»

. "
services available  svareiess materiats are avatiale at o cost. Visitors are welcome any time by

appointoent at project site and additicnal demonstratinn sites in hume state and
out of state. Project Staff are available to attend out-of-state awareness meetings (costs to be aegotiated).
Trafning 45 available at adopter site or for 4 group of adopters at a comon site {costs to be negotiated).
Implementation and follow-up services are available to adopters (costs to be negotiated).

contact nivde weisert, Project Director. Learncycle, Box 274, Teaneck, M 07666, (201) 833-0588.

Developmental Funding: USOE £SCA Title 1l JORP Mo, 74.§3 Approved: §724714
Conpiled Susmer 1981




PRG”CT POSITIVE ATTITUGE TOWARD LEARNING (PATL)aswe

- A perfomance-based fnservice training program designed to 1mprove student attitudes toward
$Chool by strengthening the consistency of teacher behavior

targ” aw’enu Approved by JORP for K-12 students with a less-than-positive view of self and/or
tearning.

dmnpuon laprovenent fr a student's attitude toward school, seif, and others leads to wmprovesent {n

his/her rate of cogmitive growth. Staff developrent is accomplished through the use of self-
paced, individualized, performance-dased learning packages called kits.

The teacher tratning kits teach specific skills in four complenentary areas: active involverent, learning pro-
cesses, individualized fustruction, and mproved communization and @anagesent,.

Each of the training kits is designed to provide teachers with perforiance-based chiectivess nunerous learaing
activities designed to assist thew in reaching those objectives, and ~riterion-referenced assessent procedures.
“henever possidles the learning activities provide the teacher with 4 chofce of varfous media, smail-group or

fndivideal sessions, and tapas or live observation. Feadback to the tracher s an 2ssentiral component of the
progrym -

K1t Advisors, a nintaun of two per building, are tratned to assist teachers working through the kits., Kit

completion requires 20 hours of teacher time over a thre:- or four-month perfod. Completion of all four kits
requires one and one-half to two years.

widenu Of eﬂectiu’n”s Pre/20st Coopersmith Sel f-Cuacept laventory. terget students improved

from the 15th to the 40th percentile. Pre/post Gates-MacGinmitie Reading
Comprehens-gn Tests. target students improved froa .71 year of jrowth per year to 1.4 years per year.

imp’ementation feqm.rements Four days of training for persons selected as inservice specialists

or K1t Advisors. Each F12 Advisor can then work with 7-10 fellow
teachers, 1f they can be released from approximately 10% of their duties.

ﬁnanﬂ.a’ reql".rements Start-up cost vs $500, 5lus $10 for eack teacher ty be trained. Jperasional

costs consist of stiveads for Inservice specralists.

seruices aua”ab’e Awareness materials are avarlable at no cnst, V1s1tors are welcone any time by
IppoIntment at project site and agd1ti1onal devonstration sites tn hoas state and

out of state. Project staff gee avarladle to attend ou'-of-state acareress seetings (travel und per Jrea must

be Pard). Tratming ts conducted at the project site {adoster pass only 1%s own costs). Iramm? 15 31so avarl-

adle at adopeer site (3] expenses myst be pari). Follow-uy services are avatlable to adopters {travel and per
et nust de pad).

Charles Pe 37, Oirect r, or John l.~qes, .nservice Specralist/ivalsates, Bethalto Jnit #8
contact Schaols, "22 £. fentral, Beéthalto, 1L seuly,  (n13) 3777213,

Developrental Funding'  ysge ¢9La *1tte 511 JORP No. 7926 Approved. 5:1u/7%
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PRO]EC]’ INSERVICe TRALAIG0 1N TME TUACHINa RESEARCH DATA BASL™ CAASSRUOM FUR SLYERLLY MANDICAPPLY
SCHOOL - AGE CHILDREN :

A data-dased classroom for 1ndividudlized 1nstruction of stidents de13 with multiple handicaps,
ceredral palsy, and/or autisna, and an inservice 1T31110g grogras for teachers and aides. B

mrgﬂ a"d“n‘e Approved by JURP for students ages 3-13 with noncategorical nsndicg, s, “heir teschers,
and ardes.

P
des‘"p“on Selfenelp, practicd) living wotor, languige, and cognitive skil's, as well s suctsl behavior

are taught in the da*a-based classroom 1o student, classified as mentals ;otarded, ceredral
palsied, aut15tic, enotionally disturded, m1%1aly nandicapped, or deaf/bling, Students ace tesied Lo deternne
vhicn skills they should be taujht, with the final decision aade by the purents and educa.ionsl staff togetner.
Afdes, volunteers, and psrents all sssist teachers witn the *ndividualized 1astruction for each child. 'ost of
the one+t0-0ne teaching 1s done 2y volunteers, teachers and aides conduct group 1nStructiion. in addi.ion, teache
erg yastruct pdrents and “home jroviders™ tn technigues to uSe with therr ofildren.

The nservice training progran 35sudes une week of 1ntensi e work tn a devionstrat lcn classroow b Teaching
Recearch and two followsuy vistis Dy Tedching Resesrch s2aff ot the *ratnees schools. “he abjectives 10 be
attained during the first week of training are cledrly 1dentified, as are rucerous 3424 colleciion procedures for
decermining the dejree 20 which teschers are 3551111921nG & 1¢ new sk1lls.  ne two *ollow.u. w151 accur S
weeks and 23-28 weeks dfter tratning. Durig each, Teaching Re.earch s2atf record *he nuier gnd quality of the
data-based ¢latsroon techn'ques tne teachers are using and hel, the teachers dppls th sethods and materiale pre
sented during training.

Teaching Resedrch's 13ta-Dased ¢1assroom, which has deen replicsted throughast the co miry, s deserioed 19 A
Data-8ased Classroom for the Moderdtely and Severely “andicapped (Fredericks, ot ol., 1931).

Contact the project aboul ivailadle *ravaing and ocher sersicec.

conlacl Iarry Prasza Templeman, Teaching Research, Westgrn Jregon State College, Todd #all, Yoniduth, &
91361, (593) 838.12¢H, ext. 30i. *

Developmental Funding: 150t Bew JORP Ko, 77.34 Approved: ,1,1/79

Compiled Suxewr 1981

pRO]EC[ INTESSI/E READING 1«.r-uw4:'<' PwAs 10D .

A progras for 519%¢ develapment of (letentary schoo! teschers 1atended 20 upirade resding
reaching skills,

la et aﬂd’cme AdpFaved by JURP far eletentsry scmool teachers serving childrer 'a grades ba3.
y ]

o e
dmnp"on IAP aivs 10 ratse elementary schosl redding achieve onl by ajrading tescher skills in

resling InStryctian.  'nc teacher ‘ra each partici, 1 g schon! serves o1 resdry resource
teacher.  [RI5 rusides tals teacher #£1th 34y heurs Jf tratning tn essential theories gnd wihods of Laching
reading,  The reating resaur.e tedcher then relarns ¢ schonl %0 conduce 3 hours of 1nservice tratning sesstons
for the school's sther clissroon teachers. Ltatfing 1nzludes school resdiny resosrce teacheris) and classruns
teschers, 1nd ay anclade 3 Citywhide 9r $1srigt 2ooritagtr,

Carrencly, 21 teacher-*ratning un1ts wrilten esiectsliy for [4(2 sre isal tn the SUskour preservice for reading
resource teachers and tne 3)-hour imervice 3r c135srs0 *edher.. ‘te.e arats gre Selfedssessent, Test

Jata unteryretdtion,  ontinuous Projress-Mastery Lrerninyg crojram, arugoing ‘or instruction, Jirected Realing
Lesson, Word Attack [S1gnt /ocabulary), dord Atesce [Frync s, dorg % vgre Oytrgee sral Amalysas), grehens tyn
(Yocabslary Development), Tomprenension [Litersl | Logrehensiun | laterpretsiton), Lasgrehens.on iLriticsl Resd
119), Study SKills (Partc Jne ang Twz), . terdture “rogras, Jral 2eading Jeselopaent, fontent Ares <esding, Audide
{15ua] Resources, Teaching Peading to upeakers of lon-Standard tngiish, Reading and *he "onstnjiieh ypeaker, aod
iomesSchoul Parenershy,,

Oreact *he uroject AhnLt 3,5 yle travaing gnt other services,

‘on‘al“ Carte s A, my, an, Director, Bureds 3f dess oy, eryiCes, Nicaga 3sard of baucstion, 224 M.
Lasalle St., (hicago, fo wOs91. 312 w3lesl 'L,

Developrental Funding  hic gy Soard 3¢ 1 ducstinn
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PRO][C]’ PILOT PROJECT UTILIZING SUPPORTIVE PERSONYEL USING BEHAVIOR MOOIFILATION TECKNIWES WiTH
ARTICULATORY DISORDERED CHILOREN

A rmodel for expanding speech therapy delivery through training of paraprofessionals as
corwnicazion aides.

tm’gﬂ aw'em Approved dy JORP for speech ¢linicians and administratoers,

P
dmﬂpﬂon The b sic afm 15 to release clinicians from ainor prodlens so that they are aole to spend

more tine with children with severe speech difficulties. Cormunication aides are hired and
trained t0 run operant programs with K-12 children with minor articulation probleas under the direct supervision
of 3 speech clinician, The professional ¢lintcrans train the aides, perform all d1a910stic testing, detemine
prescriptions, and make all therapy decisions. If the prodlem fs aild, such as simple lisping, sound distortion,
or onission, the ¢child 1s turnod aver to an aide. Aldes work with 9-13 studentt for 20-30 minutes each.

Init1al a1de training takes two days, followed by a veek of work with & clinician. The jides handle an 3verage
of 70 students per year, N

Before the project began, 1t cost sbout $120 to 9ive each student the speech assistance he or she needed. The
use Of aides has cut this frgure tn nalf, Forwerly, climctans spent 85 percent of their time in group speech
$e5510ns and only 15 percent tn yndividual therapy sessions. Two yedrs after the project started, these figures
were aleost reversed, with 83 percent of the treatoent 14 tnd1vidual therapy and 17 percent 1n group.

Contact the aroject about availsdle trainiag and other services.

contact renneth 0. Barter, Suservisor, Clinical Speech Services, Area Lducation Agency #lo, 509
Melrose Ct,. Burlington, IX $2601. (319) 153-6%61,

0évelopmental Fundirg: 4SO £,64 Trele 111 JORP No, 74.117  Approved: 12/6/1%
Compiled Swwer 1982

PROJECT 1ot PROCESS 0F TEACHING BASIC RLADING SXILS IN SECHDARY SCHOOLS

A prograc providing tnservice workshops to hely secondary teachers manage class tine and
student behavior 1n basic resting clisses,

targﬂ awieme Apyroved by JORP for teachers 1n secondary schools, grades 7:12, anmd apprentices from
teacher centers, progran developers in rejiond! educational Iaboratorles. Jemimstrators,
and state departments of educattion.

P
dm"puon Research findings gathered fron secondary classroons where basi¢ reading was deing taught were
used 10 1dentify Drocesses spectfically related to reading gain.  Positively related processes
were found to 1nclude  discuss1on of hoaewark or the readrg content, 1nstruction 1n new work, drill and prectice.
rezding aloud by students, fastruction focused on 3 1) group or tne total groun, prarse and suppor:, positive
corrective feedback provided by rephrasing the question or orobing, and shari quizzes. tiegatively related pro-
cesses include, teacher %yme spent on organizational or aandgeent tasks. outside intrusions, social interac-
tions, misbehavior or negative 1nteractions, too Auch cho'ce for stuents, too Auch time spent on written as519n-
sents, t00 duch silent reading, and oo muCh 21-e spent with single stugents. Based on these findings, the pro-
Ject Je.eloped seven 2-1/2 hour teacher wOrksnops, mtv‘.ents an overview of the research findings, which
dre interprered for their relevance to teaching basic reading si1ts.  In the second workshop, teachers dre Jiven
1nd1viduwal profiles precared from observations conduCted 1n therr ¢1dssrooss, together with recawxwndations for
changes in their teach+ng bendzsgr: The third workshop provides recoTemiaions for student a0tivet 101 and behay-
tor sandjecent. The fourth s foCved on Fays Of 9rgamizing =13355ronm ACtIviIas and on efficient aandgjerent of
time.  The fifth workshop deals with Questioneasking techaiques™ind «1th supportive and corrective feeddack,
dragnostic tests for jse by ¢lissromn teachers and Aropriate reading materials are 3lso shared. At semsster’s
end, teacher odservailons are conducted !, detensine whesher recoTendations hase been followed, Hew profiles
dre prepdred 5o that changes 1n tedcher dehavior aay be %‘“W AL “he s1ath and seventh workshops, which fol11ow.
Sess1ons dre conducted one week dpart, generally between 3 30 and 6 vy p.e.  Jroups are limited to Six.

Contact the asrorect about avarladle 1ratntag and other services.

Comaﬂ Jare Stallings or Margaret Needels, Stalltags Teachiag ang Learning iastitute, $09 Popoy Pl
Mountain diew, TK 94043, (315) 959-4208.

Develoomenta] Funding  wational Institute of ELducarton, JDRP No. 19.81 Approved: 12/19/19
State and Local
Coepiled Sumror 1981
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PROJECT  provtct wanssement sasic PRINCIPLES AN TECHI JUES

A sktl1-butlding traiBing program designed to increase shills and knowledge across four
phases of project managenent. planning, preparation, operational control, and termination.

.
lal‘gﬂ audlen“ Appraved by JORP for school personnel with present ur expected responsibility fur planning
and managing projects, This program has proved usefu) to state departrment of education

staff, Intermediate Service Agency staff, and all levels of school district personnel, but no evidence of effec-
tiveness has been sudbgitted to or approved by the Panel.

P
dmrlpﬂon Project Management Basic Principle. and Techniques 15 a training prodert that teaches school
district staffs to manage educational projects so as to assure attain.ent of pro:act objectives
within tioe, cost, and performance constraints. Specific areas covered by the product are defiiing the projece
goals, developing the praject work breakdown and work-flow diagram, preparing time estimates, esti‘ating and
schedul ing resources, developing the pruject budget. planning project start-up, developing a project information
systom and a procedures handbook, monitoring progect operations. project problem sulving through management
action, implementing changes In project operations, and developing a project teraination plan.

For each lesson. the trainee may s1ew filmstrips, read, listen to tapes, or perform a comd tion Of these
activities, The product provides a mixture ¢f individual and group activities, Each lesson can be easily
sodified to apply to 3 wide range of school district projects or Piogram activities. The self-contained material
requires no special training for its use, although a structured training session with » xnowledgeable leader

IS recosvended. Lessons are grouped into four phases according to the 'ifespan ~¢ . project and usiually are
studies sequentially, The naterial s quite flexible and adaptable to varied school district training patterns,

Contact tne project about avarladle training and other services.

‘onta‘t John A. McAdaas, Albert M. Bean £lementary School. Pine 1111 School District, 15 E. Seventh Ave.,
Pine 111, 8J 08021, {(609) 783-5300.

Developmental Funding: ta.s0nal institute of Education JORP Ho. 75-44 Approved: 5/14/75

Compiled Sumror 1981

PRO’ECT SIGMA  Systen for Individually Gutding Mastery Attamnment

A progran guiding preservice teachers in their astery of specified sets of teaching skills
sequenced to form a developmental pattern.

'arget ﬂwnm Aporuved by JORP as o preservice elamentary progran. This progran has been used 1n
other settings as inservice for elenentary teachers and as preservice and inservice for
secondary teachers, but no evidence of effectiveness has been <ibnitted to or approved by the Panel.

P
dmﬂpuon The SIGQMA program devzlops basic teaching skills in seven broad-based strands  learning

management (behavioral objectives, diagnosis, transfer, reinforcement, motivation, retention),
inplementation of instruction {jong-range planning, progran developient, accountability). coanmunication skills
\language acquisition, resding diagnosis), interaction skills {self-concept, group dynamtcs, corvunity study
sk1ils), developrenr of affect {crestivity, rule playing, valuing), multicultural and bilingual education, and
esgluation 1n educatinn,, The proyram is centered on flow-uhart competencies rather than courses and Orydnized
a5 3 systen uf competencs-dased instructional modules {1€arning packages). The modular system is 3elf-paced and
tnd1vidual ized, requiring,knowliedge to be acquired. skill to be demnstrated, and consequences or changes in
suptl behasior to be evaluated. [t allows considerable flecibility in the way in which studenls are proyramed.
In an indisidualized Study “enter, SIGMA | structors work with students individudlly and in groups on the basic
teaching skills as outlined Dy behavioral ob,ectives in the modules. [nstructors are :1so responsible for on-
site supervisicn asd evaluation of studeat teachers' performances i1n regular school classroons.

’

Key Llements use uf aodules that include behasioral objectives. prerequisites, preassessnent. learning alter-
nitives, postassessnent, and remediatinn, Individualized Study Cenler for group interaction, individual study,
and material siorage, avatlability of instructors to faciiitate student learning, «se of the progran evaluation
syscen newessary for ongoing revision and regeneration. .

Contact the projact ahout avatlable training and other services.

‘on!a“ Patti . Cumains, Director, S1oMA fDN Pruject, Lo)lege of Lducatton, San Diege State University.
San Diego, CA 92182, (714) 265-4166, .

Oeveloprental Funding  ysof Teacher Corps JORP No. 79-17 Approved: 5/8/79
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SECTION 9
READING/LANGUAGE ARTS/MATHEMATICS/WRITING®

HON-FUNDED NEVELOPER/DEMONSTRATOR PROJECTS

ALPHAPHONICS: Beginnina Reading Progrea - Cal1fOrNiastanserensenccoserrerncnrascanecsscnnnrnensssnncane 97
A 26.week success-oriented beginning reading program employing an organized phonics systea
to be used as a foundation for any reading system or progras.

project CATCH-UP - Clf fOr N4t aesesaesatsseeatsassanenrenssesessessssesssnennnssenssessenssensoessesnane 9-8
A diagnostic/prescriptive laboratory program in reading and/or math.

COMPREHENSIVE SCHOOL MATHEMATICS PROGRAM (CSMP) - HESS0UrTasaneesaesanessransncnrarnsancarsnnesnsanarsaes 929
An exciting, complete elementary-level matheadtics curriculum from basics to problen
solving for students of all ability levels,

COMPUTER-ASSISTED-DIAGNOSTIC-PRESCRIPTIVE PROGRAM TN READING AND MATHEMATICS (CADPP) = Yirginfa,.eevasses 9-10
A diagnostic/prescriptive pull-out program utilizing resource labs and computer
assistance to prepare remedial reading and remedial mathematics education®l pléens and
weekly prescriptions.

CONCEPTUALLY ORIENTED MATHEMATICS PROGRAM (COMP) = MiSSOUPT4sussausseneacseonasnnsnsacnsassasncanneansnss 9=l1
A sequential small-group mathematics program designed to meet the needs of all children.

DIAGHOSTIC PRESCRIPTIVE ARITHMETIC (DPA) = KeW YOrKussussesavsssannsonsenssennsaracsssassansensocnsnsnass 9o12
A basic arithmetic program with emphasis on developing, modeling, and mastering the
basic concepts and skitis.

GEMS: Goal-based Educational Management System - L P - 8 |
A goal-based educational managemernt system developed to support diagnostic/prescriptive
teaching for mastery learaing.

. HOSTS: Help One Student To SUCCEE = HASNINGLON. eeuurraesssessnenanrasenesaeerossessaassenanansnsnannes 9eld
A diagnostic/prescriptive/tutorial approach to basic reading skiils.

INDIVIDUALTZED LANGUAGE AXTS: Diagnosts, Prescription, and Evaluation - New Jerseyeucrensesnornanrasness 9-15
A project combiring a language-experience approach with techniques derived from modern
1inguistic theo y to enhance skills in written coaposition,

ProJeCt INSTRULT = ORH0s.usssereisensassnuroesruonssseenssannssocsasaassscsseccerasarennarssssnnasacanses 9216
A pregram to correlate all language skills instruction around the sequence of syills used
In the school’s basal reader, with special emphasis on spelling, and to improve teacher
skills in working with the “hard to teach.”

KENOSHA MODEL* Academic Imorovement Through Language Experience - WiSCONSINueveesseessassscsscsransssass 9e17
An individualized program to improve comunication skills utilizing the language experience
approach.

MODEL CLASSRDOMS:  C1as5r00m Management = WAShINGLONuasses ey esane,sereranancerassensnancsrennnoncnnnane 9-18
A classroom randgerent system that allows ezch student to work within the regular classroom
at his/her individual math, reading, and language achievement levels.

NEW ADVENTURE: Success Strategfes for Reading and Language {NAIL) « FYOridae..eeesseesseosnosseconansses 9-19
Comprehensive early childhood language arts and clagsroom discipline.

the HEW JERSEY WRITING PROJECT - NeW JErse¥eceneueerscsssassnrosecassnnasecsassancesarsrannrocsensansanne 9-20
A teacher-training program that improves student writing. .

’ PEGASYS-PACE: Continuous Proaress Reading Program: Personalfzed Educational Growth And

Selective Utilization of Staff -- Personalized Approach tq Cont nuous Educatfon - Alabama...
A localTy developed, personalized approach to contfnuous progress fn reading -- a compre-
hensive developmental program.

’ . -

PRE-ALGEBRA DEVELOPMENF CENTERS = [151N00Sucunneennsenncsaccsrsnsaccsnssssasnsesnsascasssanroasssasasanne 9e22

« A complete one-year program to develor studsnts' basic conceptual compytational mathematics
skills and prepare thex for lgedra.

project R-3* Readiness, Re'evancy and REINFOrcement « Californfdesecesessencesacnncssoasanssncsssonsasas 9223
A motivat fonal basic skills program that fnterrelates the reading and mathematics curricula
through gaming/simulation activities involving career awareness.

READIHG ENGLISH ROTAILON PROJECT = GEOrgiauaccecessssessseassnonaasssssosasnnacscracassracrsesnssasassane 9o24
A rotating classroom approech to teaching reading skills to students in grades 7-9. Mot a
pull-out model,

SCHDOL YOLUNTEER DEVELOPMENT PROJECT - FIOrid30s i vuuauananencsannnensornensesssnnansascansnsercanncnseane 9225

A delivery system of school volunteer services that directly addresses critical lesrner
needs for grades 2-6 in reading gnd mathematics.

\

*See Sectional Cross-Reference Index, p. 14-10, and ERIC Descriptor Index, p. 14-16, for related progreas.
O
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STAMM: Systematic Teaching And Méasuring Mathematics - COlOrad0.sescacsreasscasssnsssasssansesaasasnanse 9+26
! complete mathesatics currtculm for kindergzrten through Algebra [l-Trigonometry, including
alternative high schoot courses.

STUDENT TEAM LEARNING. Intergroup Relat10ns « Maryland...eeesvecesessscnnssrscsssssnncssssssasacnncnneas 9027
A set of instructiona) techniques placing students in four- or five.necber multiethnic
learning tcass to master basic skills.

STUDENT TEAMS-ACHIEVEMENT OIVISIONS (STAD): tLanguage Arts - Marylandec.es.eesscesscesssassacsessssnnasss 9-28
An tastructional techrique placing students in four- or five-mecder heterogeneous learniiq
teans to master basic language skiils.

TALK: Teaching Activities for Language Knowledge « 1111n01S.ecsueasonasassasssssssssessssessssacasesanes 9029
A program improving expressive and receptive vocabulary skills and language, grades x-3.

TEAMS-GAME S-TOURKAMENT (TGT) - Marylmdu\‘ 9-30
An instructional cethod using cooperative teass and game lourﬂaragl\ls to increase student
learning of basic skills.

TETLE 1 CHILOREN®S PROGRAM., Learning to Read Through th2 Arts, Oivision of Curriculum and Instruction,
New York City 80ard Of EAUCALION « NEW YOrKe.eesssuesnossusnnaessanasesosasnnnansesnnsansnnne
An intensive, individualized resedial reading program presented through the arts.

9.3

YRP  Reading Power in the Content Areas (Vocattonal Reading POwer) - MinnesOldessssessosassscssssnsaneas 9032
A staff-development project designed to help content ared teachers minimize the gap between
student redding abilities and reading requirements of printed instructional material.

OTHER JORP-APPROVEO PROJECTS

AIRS  Ardover's Individualiied Reading System - M3SSaChUSEtlS.uasucrasusessosssnencananannes
A diagnostic/prascriptive reading progras designed to teach basic skills and foster
independent enjoyment of literature.

BASIC  Basic Adaptadle Skills for the Individua) Child = MiNNESOtAuu.ssressossossessossasaancansannaanas 933
Four separate but interrelated prograns consisting of highly structured, sequential,
wndfvidualized curricula in readiness, mathematics, and reading.

BASIC SKILLS IM READING (BASK) = New HamDSRIr€s..vsssessscasssscssssssssesasssanessssasssssssennnaensnnne 9o34
An exeplary project providing special instruction in the basic skills necessary for
reading success.,

BOULDER VALLEY PUBLIC SCHOOLS FOLLOW THROUGH PROGRAM = CO1OradO.esvessesseeseasessenassasaassassossssanas 9034
A progras intended to build a strong foundation for success in school among children
from tow-income faailies.

CAMBRIDGE FOLLOW THROUGH PROJECT - M3SSaChUSELES.uuuueansasecsesseancsnssseansassnenntasnassonsasnncnnans 9035
Reading, language, and math for children from Jows1ncome fanilies.

CATCH UP = KEEP UP - Ar1ZO0Mndssessessossasassssssueecosasassssnaressssssessessassnsssnssassssassennnsnasas 9935
A remedial reading program and 1nservice teacher training.

& CHANCE FOR EVERY CHILO « Michigan......... PR 15|
A diagnostic/prescriptive program for low-achievers Carried out within the regular
classroos and monitored by consultants.

CHEROYEE FOLLQW THROUGH A Oirect Instruction Mode) - NOPth CarOliNdeeesecsessssenerecananocsnssasenssss 9036
Reading, arithmetic. Vanguage, and Cherokee culture for Cherokee Children.

CLASSROOM INTERVENTION  IAdividual fzed Basic Skill Reading Program - WaShINGton..eeesvsvseenssnasangunas 9237
An indtvidual §zed reading pragras increasing the basic $k11} reading-achievement levels
of 1nnerecity Students. )
project COAST  Cognitively Oriented Approach to Skills Teacning * Floriddeeseayesnnseacsancacsoracnanens 937
A cognlllvely oriented progrxa for language development, writing, reading, mith, and
prodlem solving. L. ‘

OMVUNITY SCHOOL 6 BRONX FOLLOW THROUGH ~ NeW YOrK..uiecaseeesessssssssscannnsnsnnnsnnsnsesasassnaosasnes 9038
A program using pos.tive reinforCement to tedch reading, math, and language.

Pr1ect COMQUEST « I1T1N01S.0uesunnunssesonnnsnassnnssorsenassssnsneesiossnsansanaspossnssssnsnssnennsnnes 9038
A sanly indrvidualized diagnostic and prescriptive reading program.

CRITERINN READING INSTRUCTION PROGECT (CRIP) « New Jersey..uessessssnescesensas teerenerarerernerransanes 9039
An individualized Yanguage arts readiness program.

OAYTON OfRECT [NSTRUCTION FOLLOW THROUGH RESOURCE CENTER - OM10u.uenusaesenonn sessennsnecrcsnrasasarranans 9039
A program eaphasiZing small-grouy face-tosface instruction dy teachers and aides using
carefully sequenced Tessons to achieve proficiency 1n reading, math. and tanguage.

DEKALB LOUNTY FOLLOW THROUGH A 01rect Instruction MOdel - TeNNESSEE..cuseacsscssssasscnsareecansansenss Jo40
8asic reading, arithnetic, and langudge for disadvantaged rural chitdren.

DISCOVERY THROUGH READING © HICRY08Na s essrannersarnnsennennnrnroneenoeaeesnscnnenncnnneesnsnncnnnesaes 9.40:

A rededial reading program for underachievers utili2ing 3 mdlhed tutorul. highly
structured approach.
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EARLY CHILDHOQD PREVENTIVE CURRICUL\M‘(ECPC) - Florldc...................../..............................
A program for high-risk first-grade students developing the percep!ual.‘cognnlve. and
1anguige skills they need to respond successfully to beginning readlng/

nstruction.

EAST LAS VEGAS FOLLOW THROUGH: A Direct [nstruction Model - New Mexico..
Reading, math, and language for bilingual, bicultural children fn rure

connunit {es.

the ELECTRIC COMPANY - New YOPKeeeeteeeeoreeeeeeereseoseeensenecnennnnee
The use of .television in teaching reading skills to young children.

ELMIRA FOLLOW THROUGH PRDJECT - New YOPKeeooorootoaeoncessrorosannnenne epececececttersrecrcacrettrtnnaee
A coaprehelnslve K-3 program for children from low-incose faailies.

EVERY STUDENT: EVERY DAY - LOUTSTANEe e eceererrternneemereieasctoncececedernronseneonnsnn
A dlagnostic/orescriptive program designed to meet the fundamental anguage, reading,
and ul'lmne!ic skil1 needs of children in grades K-8 who score in the bottom (41}
quartile. |

FLINT FOLLOW THROUGH BIRECT INSTRUCTION RESOURCE CENTER - L N
A parent-implemented program using the Direct [nstruction Method of Teaching Reading,
Languige, and Arithmetic to potentially low-achieving children.

FLIPPIN FOLLOW THROUGH: A Direct Instruction Mode] - Arnnsas/
Basic reading, arithmetic, orsl snd written language, and spelling for econonically
disadvantaged children. »

|
"GAMES CHILDREN PLAY..." -- ATLANTA FOLLOW D:R\OUGM/IMERDEPENDEM LEARNING MODEL - GeOrgidieeeeeeeaseeses
A progran amphasizing use of Instructional games ind other self-fanagement techniques for
children to help them learn problea-solving skills and to reinforce basic skills.

the GLASSBORO RIGHT-TO-READ PROJECT - New Jerseye..ee.ecescessssss
An individualized, diagnostic/prescriptive, complete reading progran based on & district
assessment of staff and comkonity needs.

"GO METRIC": A Supplemental Low-Cost Metric Curriculua - Ok MO e ettt eeceeranceceroreccenncoccsssneons
A low-cost metric curriculum that supplements existing progrimg,

GULFPORT FOLLOW THROUGH: Mathemagenic Activities Progran {MAP) - MiSSIS51PPTeeeccereccarcarennecnnsonses
Comprehens ive education and fintellectual development, emphasizing math, for economically
deprivec children in grades 1.3,

HAWATT FOLLOW THROUGH PROJECT - Hawdileeeeeeneacensercocennoncns Ceeetateeitetetteraiatntetnrecetttrannne
A comprehensive prograa including &n experience-based basic skifls curriculum for children
in multilingusl classrooms. i

HIGHER HORIZONS 100 = COMNECLICULeroracorneenasnsssonnconeesnns
A progran for students with reading retardation problems, with & coordinated effort in -~
tanguage arts development in a11 content areas.

HIT: High Intensity Tutoring - MiChigdNeeeeereerrrrecronnesen
An individualized instruction progras for sixth-, seventh-,/and efghth-grade students
fdentified as deficient in basic grade-lev~) ceading and/or! mathematics skiils.

IMPROVEMENT OF BASIC READING SKILLS - A1abamaeesceeneeonnnsss
Reading centers providing an individual ized approach to remedial reading for educationaily
deprived children.

INPROVING ACHIEVENENT (READING) THROUGH USE OF TEACHERS AND ACHER AIDES = Utaheeereessrsrecercnnnnnnses
A personal fzed and concentrated reading feprovement progrda for secondary students.

IRIT:  Intensive kead1ng Iastructional Teams - Connecticut.. P N
A laboratory project for third- and fourth-grade students/ with difficuity in reading.

LEARNING TO READ BY READING = CalifOrnfdueceurssrecceconses
A unique method of teaching reading to sub-par achievers/at upper-elementary throygh
Junior college levels who have fatled to progress with the use of conventional methods
and materfals; especially useful in alternative schools.,

LEE COUNTY FOLLOW THROUGH: Mathemagenic Activities Program (MAP) - VAIrgintaee eeercirecreereccnnonccnes
Comprehensive educat fon and Intellectuasl developaent, epphasizing math, for econoaically
4nd educationally deprived children fn grades 1-3.

LEFLORE COUNTY (HISSISSIPPI) FOLLOW THROUGH RESOURCE CENTER - Hisslsslppl................................
A program based in part on the cognitive-devel opmental [theory of Jean Plaget and the
educational philosophy of John Oewey that blends open-gnded child-initiated activities
with tescher-structired 1essons. R

MARC:  Multisensory Approah to Resd’ng and Reading Readiness Curriculum « FlOPIddeeoeeeeneeereoennerenns
A multisensory approach to beginning readiness that eTp’usues stow pacing of skills,
diagnosis.of studest needs, and inservice training of/ teachers gnd adainistrators.

MATIESON FOUR-DIMENSIONAL READING PROGRAM - Nlinofs... e90ecereerteceretectoerieettoiecarrtarocesccerane
A multitext, ind'viduslized, comprehensive reading skills-cevelopmental reading progranm
for grades 4-8, !
& |
McCORMICK FOLLOM THROUGH: Mathemagenic Activities Prograa (MAP) - South Carolindeceecssesreeeerecancones
Compreheasive education and intellectuel developoent, emphasizing sath, fur econocajcally
deprived children 1n grades x-3.

i
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METRICS MADE EASY « Cal1fOrniduacseraasesranncsncassoseasaasssssnesnsaranranssataraassdsasaneannnnenraras 9252
A systecutic “haras.on® approach to emetrication that includes field-tested techniqués,
N activizies, an assessment System, and staff developoent materials. ;
NEW HAVEN FOLLOW THROUGH PROJECT - Connectlc«t. 9-53
Comprenensive services for low-incone failies and children with preschool expertenge.

+  NICHOLS AVENUE FOLLOW THROUGH. A Direct [nstruction Model - District of Coluaota.....f................... 9-53

.- Basic reading, aritheetic, and Yanguage for low-income, nonwhite, inner-City children
\ *x in grades x-3 and a progre far their parents. '

PEGASUS: Fersonalized Educational Growth and Achievement with Selective Utitization I

0F SLAff = 11UIN0§Suuusseeiatacsocasessneasastosassssssnsssatasssssastsonssnasstacssanstscsssosasarrnsers I-58
X canagesont program in reading personalized to meet students’ needs. ’ 1

PERSONAL [ZED INSTRUCTION. A Classroom Team Approach - Colorado....:‘..................‘................... 9.54
A classroom teas approach to improving language arts skills. X

PHILADEL PHIA FOLLON THROUGH BEHAVIOR ANALYSIS RESOURCE CENTER (BARC) - Pennsylvanide.qitessaciaiisianians 9-55
A training center for adainistrators, teachers, paraprdfessionals. and pareats, with a
Tull-time commitent to Jeonstrating the entire Philadelphia Behavior Analysis prograa.

]

PICKENS COUNTY FOLLOW THROUGH. Mathemagenic Activities Prograa (MAP) « G2Orgid..cescascssassssccsccncaas 9455
Comprehensive education anc intellectval development, emphasizing math. for economically
and educationally deprived children in grades 1-3. I

PLATTSBURGH FOLLOW THROUGH PROGRAM - New YOTku.eesustesuasesaessacarancesssastacansrnsscancrnasasasncanes 9-56
Reading, math, and langJage for Children from low-income areas. i

POCATELLO FOLLOW THROUGH. Mathemagenic Activities Program {MAP) - 1dah0.seciisascespinnnsccncnnisicnnanes 956
Comprehensive education and intellectual developaent, waphasizing math, for economically
deprived children 1. grades 1-3,

pFoject PRIDE. Professional Reading Instruction with Desirable Effects - Pennsylvanidieciesiacisnnsaeass 9-87
A pull-out remedial reading program utilizing modality assessment and careful didynosis
of each learner's reaaing deficiencies in an eclectic approach to finstruction. .

PRIOR  PReschool and Improvenent Of Reading - COlOrado.cucarsriiiaassanisessassssioncseassansssssassees 957
A coordinated approach to school experience through readiness in preschool and reading
improvement in elementary school. /!

PROGRAMED TUTORIAL READING - Utah and Indidndeeeeeecisasesessessssecanssenssannsnabossassensennanassaanas 9-58
An individualized, one-to-one tutoring prograa for slow learners or potential &adh\g
failures, regardless of econtmic or desdgraphic background.

PROVISO READING MODEL - 1114001800 aaaranansanssnnnasasnsassssasssassssassscnasasapassenssonssasenssnnssns 9-58
A prograa of structured sequential activities for language arts, matheaatics. pnd science
courses to remedy serious reading probleas armong students in grades 9-12,

PSYCHOMOTOR LEARNINGS FOR ACADEMIC YIELDS (Project PLAY) = Virginldiiiiciescesasfusrannasnnraanannaansnes 959
Perceptual-motor and/or cognitive activities conducted by teachers and parents to inCrease
children's reading readiness. ~

PUBLIC SCHOOL 33 MANHATTAN FOLLOW THROUGH PROJECT. A Child Development Approdch - New Yorkiieiessesssaas 9-59
A developoental reading and tanguage arts progras for Children from 2 variety of ethntc
backgrounds whose first language may not be English.

-
~

PUBLIC SCHOOL 92 MAMHATTAN FOLLOW THROUGH - New YOrKsusuesessssssacensansaatossrsssessnsssasasasasasanass 9-60
A cognitively oriented program for 1mproving the reading and oral and written comaunication
abflities of ioner-city children. . - / :
PUBLIC SCHOOL 137 BROOKLYN FOLLOW THROUGH. A Direct Instruction Model - New ,'!ork 9-60
Reading, writing, arithmetic, and 13anjuage for economically disadvantaged {chlldren.
1

RANDOLPH COUNTY FOLLOW THROUGH PROGRAM » WESt VIrginlaeeeiueeessveacscasnsasprnnsrnncrnnssnasssassnnanens 961
A reading and math prograz ba<ed on the Primary Education Project and lnq’lnduany Prescribed
. tnstruction for children from economically and educationally deprived seftings.

project READING IMPROVEMENT - HOrtA Carolind..esesssssscansssssonssasassnsnasssssssssssssssnssnssnnsanaas 9261
A laboratory and tutorial project attacking the problem of reading defidiencies of
children in grades 1-8, ! .

: READING -~ INDIv.JUALIZED REMEDIAL LABORATOR,ES/MATH -« INDIVIDUALIZED REMEDIATION - GeOrgidiucasasaaaass 9-62
A project designed to provide continuous diagnosis of student needs ang daily
prescriptions for learning improvement.

READING INSTRUCTION AND PUPIL PERSONNEL 'SERYICES (RIPPL) - Rhode Islandiu.iciriecrinnnrennnnnnnannannnnnas 9-62
A team-2approach program to feprove reading achievement and self-concept of reading-
disabled students. '

1

project READ-WRITE = New JErSey..iuseesoasassnasessstoanssnasensnassasgsnanassnssesssasssensnasssscasanse 9-63
A prograa in reading and related 13anguage arts that uses writing techniques and
prescriptfons to feprove reading cosprehension and vocabulary.

the RESPONSIVE EARLY CHILDHOOD EDUCATION PROGRAM (RECEP) - North Carq INdicaeassenncsncnssnnnssnnnansnaas 9-63
A program of language. matheratics, and problea solving for chiloren in grades K-3.

' /
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SAM DIEGO CITY SCHOOLS FOLLOW THROUGH: A Direct Instruction Model - Caltforntacieaiiiiiiiniiiinniieenn.
Reading, aathemat 1cs, and oral and written language for economically disadvantaged
chilldren in grades X-3.

SEAPORT: Student Education Assuring Positive Organized Reading Techniques - Rhoce Islandeecciiiiinnnnna,
A prggru 4pplying school-based and home/school Ttafson approaches to rawecial reading
probleas,

STRATEGIES IN EARLY CHILOMOOD EDUCATION - A SCONS N aeaei it iaieniinnennnenannn
A continuous-growth progrém with sequential progras materials that tridges the gap between
preschool , kindergarten, and first grade.

& SYSTENS APPROACH TO INDIVEOUALIZED INSTRUCTION (SAll) - Oregon
A systematic fnstructional progrém fn the basic skill areas of redding and sutheaatics.

TEAM ORIENTED CORRECTIVE READING {TOCR) - Kansas
A referral corrective reading program for grades 2-6. -

TITLE 1 CONPENSATORY MATHEMATICS PROGRAM - lon
A resedisl math progrém using manfpulatives rather than rote drill,

TITLE | COMPENSATORY READING PROGRAM - lowa
A saall-group remedisl prograa for children reading below the norm.

TITLE | READING, GRADES 2-6 - lown
A dlagnost ic/prescriptive 3pF/ORCh t0 the teaching of remedial reading through the yse
of & locally developed aanagement system,

TRAINING FOR TURNABOUT VOLUNTEERS - Florlda
A program for training students tn grades 7.9 to tutor students fn grades -6 fn
reading and wath,

project UNDERSTAND: Arlington’s Title 1 Prograa - Nassacnuseus.........................................
A progtam to help strengthen reading, language, and math skills 'n children in grades K-6
who need & supplementary learning experlence: .
UPSTAIRS SCHOOL - Oregon.
A program fntended to fmprove the reading, ®ath, and English ability of educationally
disadvantaged students.

UVALDE FOLLOW THROUGH: A pirect Instruction Mode) - Ieus
Lenguage, math, reading, and spelling for disadvantaged children and children requiring
structured instruction,

WILLIAMSBIRG COUYTY FOLLOW THROUGH: A Direct Instruction Model - South Carolinde...uuusnsennsnns... ) .
8asic reading, afithmetic, «nd ora! and written languige for economically disadvantaged
rural childr .'\ ~a
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Pkwfcr ALPHAPHONICS: Begfnning Reading Program

A 26-week success-oriented bedinniry reading program employing an organized phonics system to be
used as 3 foundation for any redading system or program.

.
Mfyﬂ alkll!m Approved by JORP for kindergarten students. This progra has been used in other set-

tings for preschool, special educatfon, bilingual education, and Title I students in
primary grades, but no evidence of effectiveness has been subaitted to or dpproved by the Panel.

o 2o
d“cﬂp"on Alphaphonics facreases reading achievenent by prosoting the acquisition of basic readiness
skills while nelping children develop pesitive acadenic self-images, The progrem utflfzes
repetition, discovery, mystery, and aemory afds, It stresses both positive reinforcement and 2 belief in the
ability of each cnild tg succeed. [t combines frequent repetition of letter sounds, systematic review, and
{rmediate correction or conftrmation of children's responses with & game-1ike presentation of materials and a
great geal of positive feedback fras the teacht~, The necessary repetition is made fnteresting by the presence
of Astro, an fmaginary friend from outer $pace. Astro's Bag, an essential program prop, contafns lesson materials
for the day and stimelates curfosity in the children. The children believe Astro 15 the source or food reinforce-
ments and badges awarded to them each week. Astro als<o displays feelings of happfness, sadness, fear, excitement,
and frustration, thus enabling the children to identify with mim.

The dafly Alphaphonics lesson lasts 20-30 minutes, It can be used for large-group fnstfuction, small-group
enrfichaent, or fndividualfzed prograrming. The children begin an individua) iZed reading progrea while they
continue with the Alphaphonics tessons. The first part of an Alphdphonics Yesson consists of a lively class dis-
cussion during vhich the teacher prisents the day's worksheets. The teacher then warks individually with students

. who need enforcement or enrfichment. Alphaphonics does not require 3 teacher's aide, 3lthough the use of aides

2llows incressed individual attention to each student,

This program s also avafladle fn a Spanish yersfon,

. .
wldﬂlu Of C”e“’wn”’ The progran was measured by the Metropolftan Readiness Test and the

Cooperative Primary Reading Tests, administered annually. At the end of
kirdergarten and grades 1, 2, and 3, the Alphaphorics group scored significantly higher than control groups
(of the order of one standard deviatfon). Qetafls of study 3s well as results from adopter sites available
from project,

. 5y . .

impiementation FequIrements  tre orogean can be foplerented fn & typtcal classrom using reguler
teschers. A one-ddy trafning session is highly pecommended. The

only materials that must be purchased are the Alphaphonfcs manual and Astro’s Bag. A variety of educational

and motivational mgterials to enhance the program are useful dnd highly recamended,

inﬂntial re Uifements Alphaphonics manual fncluding‘Astro's Bag {one per classroom), $40 (required
’ q‘ start-up], Astro Ool, $40, One to One, $2.50, Game Book, $5 (desirable),
set of aaterials, $90 per classroom, fndividua)ized reading, $95 (optional), worksheet pads, $3.50 each, rubber
stamps, $15; large alphabet cards (26 per set), $5, Astro's iron-on transfers, $3, -

. .
ufv’m twal’ﬂbk Awareness materfals are avaflable at no cost. Visitors are welcome any *ime by

appointment at project site ard addizional demonstratfon sites in home state and
out of state. Project staff are available to attend out-of-state awdreness meetings (costs to be negotiated).
Training §s conducted at project site (adopter pays onaly fts own gosts). Iraining is conducted September
through May. Trafning fs also available at adopter, site {costs to ba negotiated). Implemeatadtion and follow-
up services are avaflable to adopters (costs to be negdtiated).

-
tantatt Gretchén Ross, or Judith 8rown, or Jeanne Stout Burke, Co-Directors, Alphaphonics, Ponderosa
School, 295 Ponderosa Rd.; South San Francisco, CA 94080. (415) 588-8082.

Developmental Funding:  ySOE £SEA Title 111 JORP Ko,  74-15 Appr?ved: 2/25/14
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PROJECT  Provict catcn-vp

A dragnostic/prescriptive 1adoratory program in reading and/or math.

lafgﬂ audmlu Approved by JORP for students in the lowest quartile in reading cr math, grides i-6.
. This program has been used with students at other achievement levels and in grades
K-9, but no evidence of effectiveness has been submitted to or approved by the Panel.

e
dmnp"on Pruject Catch Jp 15 a laboratory program designed to provide remecdial instruction 1n reading
and/or math skills for underachieving cmldren.

L1assroon and laboratory tedchers work closely to itdentify program participants and formulate & laboratory
schedule that does not cause any child to miss reading or math in the regular classroom,

Laboratory tedchers fdentify individual needs by means of continuous d1agnostic testing. They then select
aaterials and aethods from & wide vdriety of high-interest resources dvailadle in the laboratory to meet the
child's needs. Children spend an average of one-half hour per day in the laboratory, in groups of one to
three, working with the teacher on skill deficiencies. The program ts designed in suCh & wdy that each child:
experiences success and noves towdrd the acguisition of more difficult skills armed with increased confidence.

A wide variety of readily available instructional matertals and equipment, selected by project teachers, 15
available in the laboratory. Results can be achieved with limited resources 1f & diagnostic/prescriptive
=ethod IS used in a séscess-oriented environient. Staff have identified materidls according to priority.

di1th A few well-developed technigques, teachers have made participating children feel that the 13b is "their
1ab" -- to such 3 degree that 1t has becmae necessary to have guest days to satisfy the desire of other
children 10 particiate even i1n 3 small way in the laboratury. Pruject Catch-up's special events for parents
consistently draw more pirents than any other school function.

w,denu Of eﬂecuuen”‘ The  project utilizes pre- and posttesting (Comprehensive Test of Basic

Ski1lls tn reading and math). For the past eight years, the median student
nas consistently Qdined 1.5 months 11 reading and th skills for each month 11 the program (data validated by
Research Managewent Corporation). Jriyinating-site students ere low achievers 1n 3 low-1~Com urban cosmunity.
Slml:arlgdl’“ by adobters in rurdl and middle-incume sghools have been validated. Annual evaluation data are
avatladie.

lmp,emen‘a“on fcqu,femcnls A school district interested tn 3dopting or adapting Project Catch-Up
should be able to  pravide a iaboratory Of dny siie (we started

in a close?, but at gresent have 3 classroon), administer d1dgnostic tests to partivipating children, provide

professional Instructi0on to seet diagnused needs, and use Nigh-intérest materidls insofdr ds they dre available.

The srogect <an be adopled hy a grade level or a school, and 1t can offer instruction in reading, math, or both.

. . .

ﬂnanﬂa, fequ,femcn‘s Tests and instructional materials, from $.50-520 per child, depending on
funds available. The project rtself sells no naterdals, all are cowerctally

avatiable and thoroughly tested, sany are already found in ~0st schoois. Equipment  three high-interest

1,0 ruct 1ondl achines, wxtmum cost $3U0 ser labaratory, sost s¢heols dlredady have at least one such machine.

Staft aeeds nyy be met by reassigntent of personnel in any school with Title ! funding.

seruices aual,ab,e Awareness materials are available at po rosi. Visitors dre welcose at project site

on Fridays «hen schoul 1s 1n session. Project staff are availadle to attend out-
of -s%ate awareness mectings. Trdining 15 condicted at grugect site {adopter vays only its own costs). Trdining
rs alsu avatlabie at adopter site {costs o be negotisted). lrpledentation and folltw-up services are availadble
vy adupters (travel and per 1en nyust be paid).

‘conta(‘ ‘(a'{“;a:?';sf;;\{;')ﬂed.vor' “Mega Jnifred Schunt District, 1.0, Box 13638, “tewport Beach, CA 92603.
t LR .
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‘icrl]i(es' ﬂ”a"ﬂb,c Awareness matertals are available at no cost.

PRO‘ECI COMPREHENSIVE SCHOGL MATHEMATICS PROGRAM (CSMP)

An exciting, complete elementary-level mathematics curriculum from basics to prodlea solving
for students of all ability levels.

‘argﬂ ﬂlﬂum Approved by JORP as 4 sequentid] mathematics curricuium for students of al) abflities,

grades K-3. This program has been used in other settings as a X-6 prograa, with
entering sites limited to X-5 participation until completion of sixth-grade entry prec “ams, but no evidence of
effectiveness his been submitted to or approved by the Panel.

s e

dmrlpuon An underlying assusption of the CHHP curricuium 15 that children can learn and can enjoy
learning muzh @ore math than they dd now. Unlike owst modern programs, the content is presented

not as an artificial strurture externdl to the experience of children, but rather as an extension of experiences

children have encountered in their development, both at the real-life and fantasy tevels. Using & "pedagogy

of situitions,” children are led through sequences of problem-solving experiences presented in game-like and

story settings. It s CSHP's strong conviction that mathematics is a uniffed whole and should be learned as

such. Consequently, th: content ts completely sequenced in spiral fom so that each student 15 brought {nto

contact with edch area of content continuously throughout the program while building intertocking experiences

of increasing sophisticaiio” as the situations become more chellenging.

A feature unique to CSMP |s,‘ the use of three nonverbal languzges that give children tmmediate access to mathe-
matical ideas and methods necessary not only for solving problems, but also for continvally exparding therr
understinding of the mathematical concepts themselves. Through these tanguages the curriculun acts as a veuicle
that engages children tmediately and naturally with the content of mathematics and its applications ¢ithout
cumbersome 1inguistic prerequisites. These languages fnclude: the Language o° Strings (brightly colored strings
and dots that dedl with the fundacentally useful and important mathematical ncifon of sets), the Language of
Arcows {colored arrows between pairs of dots that stimylate thinking about relations between objec!sg; and the
Language of the Papy Minicomputer. The Minicosputer, a simple abacus that models .heé positional structure of the
nyneration systea, s used both as 4 computing device and as notivation for menta: arithmetic. Its language can
be used to represent all decimal numbers, positive or negative, and encourages creative thinking about the nature
and ‘properties of numbers. CSMP s flexible enough to facilitate whole-group, small-group, and personalized
fnstruction, and is appropriate for a1l children from the “"gifted” to the "slow learners.” It recognizes the
tmportance of affective as well as cognitive concerns and has seen developed and extensively tested 1n classrooms
nat fonally.

'

evidence Of c’fc‘“ucn”s As measured by Comprehensive Tests of Basic Skills, the Stanford Achievement

Test. and others in 1973-77, CSMP students did better than non-CSMP s.udents
fn relational thinking, estimation, large numbers, fractions, and word problems. show greater enthusiasm and

tnterest tn their math program, and learn traditional math skil)s and concepts as well as or better than students
in more traditional prograss.

lmphmcnta‘mn fcqulfcmcn‘s School systea signs cooperative aareement with CSHP and appoints
Tocal coordinator who unuergoes 3. . days of training (depending
on highest grade level adopted) in St. Louis during spring or suwmer prior to tirst year of 1apl ementation,
Cocedinator trains all teachers new to CSMP before start of school, Srallest adoption unit is one teacher in
one classroom. No training charge, Hut system pays expenses of attending tratning. Teachers and coordinators

are required to buy trawring kits., X-3, 310, 4-6, $10, Optional adopter-site training is availadle, there
Is 3 fee for this service,

ﬂnanﬂa, rcqulfcmcn‘s Start-up costs for one teacher and 30 students, kindergarten. $140, first

grade, $150, second grade, $200, third grade, $200, fourth grade, $320;
frfth grade, $220, Replacement costs for 10 students. kindergarten, $10, first grade, $26, second grade, $34;
third gride, 347, fourth grade, $47, fifth grade, $48.

v
>

Yisitors are welcome any time by

. apoointment at project site and additional demonstration sites in home state and
out of state, Project staff are avaflable to attend out-of-state awareness meetings (costs to be negotiated).
Tratring 15 conducted at project site (adopter pays only its own costs) in June and July (several workshops

for particular audiences). Training is also available at adopter site {all expenses myst be paid, including
trafner's travel plus fee of $150/day and materials costs of $10/person). Imnlementation and follow-up services

are avarlable to adopters {costs to be negotiated), N

contact Ron Ward, Director, CSHP Developer/Denonstrator Project, 3120 59tn St., St. Louis, MO 63139,
(314) 781-2900, ext, 242.

1
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PRO’[C]’ COMPUTLR-ASSISTLD-DIAGNOST IC-PRESCRIPTIVE PROGRAM IN READING AN" MAYHLMATICS (LADPP)

A dragnostrc/prescriptive pull-out projram . 1112109 reSource lads dand cosputer assistance to
prepare revedial redding and remedizl rathematics educational plane and weely prescrijtions.

ERIC

lﬂfgcl a'dunu Approved :’>y JIRP a5 a reading progranm for grades 3-5 and a5 3 maun progran tor
grades 3.7,

P
d”mpllon CADPP was developed as a response %0 the SRA test scores of Buckinghan County Public Schools’
educationally disadvantaged students wnich showed an annually increasing gap beiween nomaal

expected growth dnd actual growih. The resulting resource laboratary prograt comdined with a coaputerized
fnformation retrieval system allows for accurdte diagnosis of a chilé's needs in reading coaprehension and
computation and provides the teacher with prescr-otions (materisls and methods) that help 1n teachivy to those
needs.

A 1ocally developed battery of standardized criterion-referenced tests 15 usv' far $139nL$r¢ and evalastion.
The coputer systen prescribes tearning activities dased 01 1ndiv dual achievenen: levels, learaing modalities,
and tnterests, channels students to the ledrning centers, teacks progress Lo ensure that prescriptions jre not
repeated, and maintarns continuous progress ~eports :or the s udents, teachers, and parents.

widcnu 0’ Cﬂcaiucnﬂs Three-year fall-to-fall testing (1976-73) with the Science Research Asso-

cfates Achievasent Series documented positive trends through standard score
gains. Grade 3 students showed the highest gatns in reading, with 23 NCEs, grades v and 7 evidenced 8 Nuts.
Gatns in math ranged between 22 NCEs for grades 4 and 5 and 6 NCEs for grade 3. Overall, the gap detween scores

of partictpating and nonparticipating students was narrowed.

impkmcnlalion ’chifcmcn‘S CADPP can be sdopted by a single classroor 1t or by several

units. Extensive staff developrent and trafnigg 1n criteryu -
referenced design and developnent, instructional msnagenent systems, perforrance/process evaludtion, nonitoring,
and Individudlized Instruction via the learning station avproach to wanagerent are required.
.

ﬁnanﬂ.a, fcql".fcmcnls A fee of $500 15 charged for the CAQPP software. Optional CADPP criterion-

referenced tests are svailadble at $3 per test booclet {noncansunable),

however, 1f adogters do not use CADPP diagnostic tests, they must h-ve access to d1agnostic test resulis. ~
\‘c’”u’s aUal'abk . Awareness materfals are available at no cost. Visitors are welcame 4t project
site any time by apporntzent. Project Staff are available tu astend out-of-state
dwareness meetings {costs to be negotiated). Traininy is conducted 2% project site (costs to be negotiated).
Training §s 2150 available at adopter site (costs to be negotiated). Irpiementation and follow-up services
are available to adopters {(costs to be negotfated).
Zz
T
‘or)‘ﬂ“ Debra J. Glowinski, Federal Programs Dirsctor, Title 1 Office, Box 292, Dillwyn, 44 23930
{804) 983-2718 or -2363. N
N
N JORP 19, 79.15  Approved: o712/15

Developrental Funding.  ysoe ESEA Title |

Compiled Summer 1981
-

- 9-10 11 8‘

s




O

ERIC

Aruitoxt provided by Eic:

o .

PRO’[CT COMCEPTUALLY Ok 1t xTEQ MATHENATICS PROGRAY (COMP)
A sequential small-group mathematics program designed to meet the needs of all children.

-

o
target audiznce  aooro... 1, % for seutents of a1l abilities, grades 148, Imis progran has been used

in other settings with grades 9-12, but no evidence of effectiveness has been submitteq
t0 Or approved by the Panetl.

o o
dmﬂp"aﬂ The Conceptually Orfented Mathematics Progran is a management Systea that provides a 115t of

sequential skills to be mastered in eacn of tne basic skills areas. It is designed to meet
individual needs through small-group tnstruction.

Students are tested to determine thoir individua) strengths and weaknesses and are grouped accordingly, The
prograa provides continuous progress through 25 instructional Tevels. Ten broad concept aress are developed
through these 25 levels. Each level has been broken 1nto two or more steps. (Step 2 in each level provides
additfonal materials for the highly motivated student.)

The piogram utilizes cooperative planning and teaching. The ideal fnstructional situation is one in which each
tectner has no aore than two fnstructiongl groups. It is the intent of the program to encourage teachers to be
Creative In their teaching and to adipt the program to the learning styles of their students.

Key Elements: placement testing; teaching by objectives via COMP gutoe books, small-group instruction, criterion-
referenced testing, cooperalive teaching and planning, continuous progress systea for students, admimistrator
involvenent; school-cormunity-parent relations.

'3

(/) ce 0’ ¢ﬂ¢ttiu¢ne$! Data fron 1971-72 pre. and posttesting of COMP students in gradss 1.8 using

Towd Test of Basic Skills showed that 77% ncreased the.r percentile ranking
pre toipost. Further snnual testing of the same students showed continued gains. 64% 1n 197273 and 58% In

impkmcntation fequ&emen” One day of tratning prior to teplenentation 15 required. A1l teachers

and adainistrators jnvolved in adoption should attend. One day of
training following tmplementation is also required.  Adopter school®s needs will-determire the date. Adopter
designates one staff member to serve 45 project contact person and coordinator.

’Inﬂl!ﬂﬂ, fcqu’ftn}sn” Exclusive of textbocks and the coordinator's sslary, the basic costs are for

an average of two guidebooks per teacher, at $12 per book (price Vncludes
postage and hindling)} ané the cost of reproducing tests. Additional materials for instruction and enriChment can '
be added as finances bacome available. . . 4

. .
seruices ﬂual’ﬂb’e Awareness materials are available at no cost. Visitors are welcome at demonstration
sites any time by appointment. Project staff are avarlable to attend out-of.state
dwsreness meetings (costs to be negotisted). Training 15 conducted only at adopter site, Implementation and
followeup services are available to adopters {(a)l expenses must ne pd-a‘.
»

Alta M. Harness, Ovrector. COMP Censultants, Inc., 910 Tandy Ave. #1, Colutoia, MO 65201 .
contact (314) a49-0881.

Developnental Funding: ySUE ESEA Title I11 JORP Mo. 73-114  Approved: 12/6/14
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PRO’[C]’ DIAGNOSTIC PRESCRIPTIVE ARITHMETIC (OPA)

A basic arichaetic progrim with emphasis 2a developing, rodeling, dnd sastering the basic
concepts and skills.

wl‘gﬂ uw'cm Approved by JIRP for students functioning 4t grade levels 3-5. This program has been
used 1n other settings with grade levels 1, 2, and 6, but no evidence of effectiveness
his been submitted to or dpproved by the Panel.

dmﬂp”on DPA 15 the arithmetic component of 2 total mithematics progria and includes counting, place
value, addition, subtraction, multiplication, and division of whole numbers. Prodlea-solving

skills are develuped and reinforced thruugh ongoing experiences with estiration and approximation. data collect.on.

organization and 1nterpretatton, and redl-1ife applications of aritheetic skills. Diagnostic tests for the

major arithmetic topics (three levels) are uysed throughout the year to deteraine students’ strengths and wedkpesses

both in concepts an¢ Skills. Prescriptions are then planned, using the DPA Teacher®s Manudl anu other DPA

resource matertals. Each of the more than 75 concept-developing and reinforcement activities in the Teacher's

Manual has specific odjectives related to the arithmetic instructional sequence and the dfagnostic test ftems,

The manual also inctudes descriptions of ongoing mathematics experiences. record-keeping procedures. classroom

managecent techaiques, and instructions for developing 4 variety of teacher-aade materials.

JPA can be used Tn selfecontained elewentary grade classes s the aritheetic canponent of the aathematics frogréa
or as & co-curricyle remediation program (PSEN, Ti2le 1). Both approaches are essentidlly the same. A topic sec-
tion of the JPA diagnostic test is administered and the resutts are andlyzed for group andfor inuividual needs.
These data are recorded on the dnalysis chart, which dids the teacher in forming instructional groups and slanning
a progran,  £ach student begins at his/her level of understanding. He/she mdy work with or withoul the tedcher,
n 2 Yarge group, small group. or independently. The student may use concrete materials for modeltng 4 basic
concept and mdy work with a OPA activity for reinforcing 3 new skill. The student may complete a written activity
for practice or may held in the school by apdlying arithmetic to & redl-lafe situation,

This 1s 2 concept-based prugran that uses manipylatives and physical materials and 1s adaptadle to special
education students.

. .
W'dcncc 0’ Cﬂ“‘lwnﬁs Cach year for the past ewgnt years, DPA yse¢ the Stanford Diagnostic

Ariehoetic Test and Stanford J1agnostic Mathematics Test to pre- and post-
test appruximitely 400 participints. Tne target yroub wds comprised of educstivnally and econontcally gisadvan-
taged students, according to Title i criterta. Tnese students dchieved an averdge 9ain of 15 months 1n seven
months of 1nstruction.

'mpkm’n‘u"on l’tquu’tmcnls To demonstrate 1ts need and desire for DPA, & district must take the

following steps  submit to DPA 3 statement of need and an 1ciplenens
tation plin for the DPA progran 1n the adopting district, provige for the release of participating teachers and
supervisors for three full days of greimplasentation train g, Jdminister 3 standardized test 4s 2 pre/post n-
strurent and pruvide DPA with & sumaafy of results. employ onguing DPA diagnostic tests for planning instruction,
purchase the necessary comtercial materials, ideatify 4 teacher or supervisur who will act as the DPA on-site
courdinator and 11a1son. 3nd encouraye cooperdtive ,.1anning ang exchange anOng prograa teachers.

ﬂnunﬂu, l’thM’tmmls Starteup costs fur curriculun and testing materials are adout $7 per puprl or
$205 per classroon or resousrce teacher. Miintenance costs dare usudlly less
than §2 per puprl,

seroices uuu”abh Awareness materials are available at no cost. Yisitors are welcane 3ny time by

° appointment at Project si1te and additronal dewonstration sites in home state and
oyt of s2ate. Project staff are available to attend out-of-state awireness neetings {costs to he negotiated).
Training s ¢ nducted AL project site (adopter pays only its own costs). Tratning ts also avarisble at aodopter
stee (COSUS 10 be negotiated). ‘tollow-up services are avairlable to adopters {all etxpenses must be paid).

CONLAEE  “sitnex scatea. director. or Janet Lasteliano, Project Coordinator. Comwnity School District #31.
211 aniel Low Terr,, Staten !Sland, MY 10301, (212) 447-363).

-
Developrental Funding  ysog &stA Tvtle ! JORP No. 4.8  Approved: g/18/14
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The—
PRO’ECT 0t4s  Joal-dased Educational Managerent Systen T

A goal-based .ducational BInagenent system developed to sypport dilagnostic/prescriptive teaching
for mastery lesrning.

'arget aw'en“ Approved by JOP for grades k.o, This Progran has been used with grades -12, but no
evidence of effe ,,veness hias heen sudnitted to or approved by the Panel.

dmnp"on‘ With GEMS, teachers can effictently diagnose skills tn reading and prescride learning activities
B for mastering these skills. GEMS defines reading 1n tems of umits of study (g241-units)

for each grade level. The goal-untts are dyvided into six strands -~ phonics, structure, vocabulary, comprehen-

ston, study skills, and atfective reading. Pro- ana posttests are provided for each 9oal-unit, and placement

tests are provided for each sirand 20 held teachers dragnose the apdropriate instructional level for each

student. Pyltiple strategies and materials to aid 1n teaching for nastery are identified and coded to the

GEMS Reading Systen. A GEMS Book 15 provided for each Tevel, these books are {ntended t9 bde used by tne teacher

35 4 guide 'n tmplementing the Progrand with students. Each book contains yntroductory Information, goal-ymits,

pre- and posttests, and test keys, model strategies for each §oal-unit, and an appendix of 1nformation and
teacher resources,

GEMS reading incorporates three basic retrieval systeas. Daer and pencil,
Retrieval systeas sre developed to monitor student progress and to atd teach
t1ona) sequences. astery tests are available to check for learning retention and coipetency relative to grady-
at1on requirenents, GEMS makes 1t posstdble for tedchers to jursue the goal of mastery ledrning by identatying
and comunicdting to students what they are exPected to learn, 1ndicating the appropriate level for instruction,
and acconnodating o vartety of teaching approaches to meet student needs.  GEMS places accountadility of student
and teacher tn proper oerspective by helping teachers evalusate the quility of their own teaching as well as their
students’ performance. The staff developient component of GEMS reading is designed to train tedchers and gdainis.
trators tn the use of the management system for dragnostic/orescriptive teaching. Yorkshops include: the GENS

800k, Materts) Management, Procedural Guidelines, Reading Process. Directed Redding, Classroom Management,
Testing, and Retrieval.

key sort cards, and computer,
ers 1n grouping students in instruce

w’denfe Of eﬂe“"’en”’ The GE¥S research design yyelded statistically and educationally »:qnifi-

cant gains 1n reading cowrehension end vocabalary for each grade level,
grades 1.6, 1n 12 p110t schools. The Stanford Achievement Test was used 'n grades 1 and 2 and the fowa Test of
Basic Skills 1n grades 3-6. The resesrch study was conducted over ¢ two-year period (1976-18,.

lmp’emeﬂ‘a“on fequ‘f’men‘s S(4S can be 1mplenented by 3 grade leve), a reading departsent. a

school, or 4 cistrict, Twelve hours of staff training are required
Lo begin the tmplementation yrocess. At least one folfow-up sesston is recommended. A GEMS Book 4nd an inservice
nanus) are required for each teacher and adnsinisteator.  Develogient of local leadership 1s emphasized.

» » L
’manﬂn’ requirzments  costs are cantingent upon group size. location, and levels isplecented.
Mater1als cost 1< $40 per teacher for 4 grade-level GEMS dook with tests
and strategies arl an 1aservice manual. Maintendance costs can be adsorded wremin a regular school dudget.
2

seruices aUﬂl’ﬂbu Awareness matertals are avarladble a2 no cost. ¥1sitors dre welcose 4t project
s'te any time by yppointaent. Project staff are avatladle to atlend out-of-state
dwareness neelings costs to de negotiated). Trataing 15 conducted at project site {costs to be negotiated).

Trataing 15 atso aearladle a3 adopoer stte (costs to be neotisted). Iaplementation and foilow-up services
dre gvatladle to adoprers (costs to be negotiated).

contact i(!everl, Lloyd. GEMS Project Directur. Jordan School J1strict, 9361 5, 400 £ast. Sandy. UT 84070,
801) 960-1521,

Developmental Funding  JSub 119ht 1o Read. F5th "yzle l4oC. JORP No.  19.2 Approved’  2/10/19
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Aruitoxt provided by Eic:

PROJECT wsts  velp One Stugent To Succees .

A diagnostic/prescriptive/tutorial dpproach 20 basic readeng skills.

‘arg” audience Approved by JURP for students who need rencdial readeng 'istruction. grades 2-12. It
h3s deen used tn other setlings with kindergerten and firss-grade students, bat no
evidence of effectiveness has been sudaitted to or 3pproved by the Panef.

P
dm"p"on The 405:5 program operates fron 3 learning resource center staffed by a redding specralist ang
an arde. Students in the HOSTS proqraa are first evaluated, then 1ndividual orescriptions dre
developed, matraing coded instructional materials to identified readin. 408 e~ ies.  informal readiny inventories
are Jsed to screen and identiiy students. Each 3iudent in the project 'z ihen jigen 3 nurber o’ criterion
reference tests to pinpoint individual reading ar.‘t::em.nes. Tros these tests 3 reading profile 1s developed
by the specialist, recording the student’s 3bility levels 12 tne carious skills areas. Individual lessons dre
developed from this profile. The HOSTS Cross Referencing Manuals are used by the instructiondl staff o ,lan
prescriptive programing tatlored to indvvidudlized needs. in addition, specific directions fur tutor pmplesens
tatfon of the prescridad progran lessons dre inciuded 1n tne student profiles. J3ily studeat pruyress s recurded
by the tutors and 1ncorporated 1ato the profile as well. Teaching procedures 1n the HOS1S prograa are designed
to enadle tedchers to Giscover the abilities of each student and then allow the student tu advance at his/her
individual learnfng rate. The instructionsl climate is hurane and reflects concern for each studant § worth.
Comunity volunteers work 4s tutors on a one-to-one 53sis with students, following pres riptions Jeveloged fur
each student by the reading spe~13lfst.

. o

wldﬂlu OI Cﬂctlwﬂlﬁs Prograa evaluation consists of nuormsattve (STBS, CAT) and criterion-referenced
tests. Student achievement scores indicate that, on the average, students

doudled sheir learning rate while 1n HOSTS. Specific gaing by grade levels are availadble 1n 4 detarled repore.

{Financial and evaluation data collected 1973-81.; Data from 3doption sites indicate student gdins dveraged

over 13 NCE (Nomal Curve Equivalency) scores.

o o . —~
lmplcmenl(mon TeQUITeMents = ooteotral saodting disiricts sre selected on the basis of the fol-

lowing criteria  needs sssessers, 41Strict"s resources /comie-
nent). evaluation plan. and willingness to serve gs 3 model for otners, Potential adopiers will be asked to
send key perscanel to visit the developer project. Jpon completion of the visitation per1od, those districts
that resain 1nterested may apply to become HISIS sates.

\

financial -requirements  sturc-up coss ranges 03 830 o 5115 per 1. Contimuaton cost ranges
fron 50¢ to $12 per pupil per year, dependtng upon exfsting resources
{Figures based on 2,000 target pupils.)

o o
seruvices auallabh Awareness asterials are avallable at n0 cost. Visitors dre «elcom any time by
appointment at project site dnd addit10n3] deconstralion sites in home state and
2 of state. Project staff are arailable to attend out-of-State awdreness 3eetings (COsts to be negotiated).
Tr 1=1ng 15 conducted 4t project site {costs to be negotiated). Training 15 also davdiladle at sdopter site
{cores td he negotfated). lmplementation and follow-up services are avatlable tu adopters {costs 0 be
negotieled).

€Ontact 8111 witdons, Esecutive Director, 4ISTS Non-Profit Lurporasian. 5802 MacArthur Bl.d.. Vancouver,
WA 986B1. (206) 69%- 1105 or 693-1775.

Oevelopmental Funding:  ySUE £SEA Titles I, 1!, and 11! JORP No. 75.% Approved: 1/15/7%
Compiled Summer 1981
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Aruitoxt provided by Eic:

Pm,fc.f"‘ IKDIVIDUALIZED LANGUAGE ARTS: Diagnosis, Prescription, and Evaluation

A project combining a ianguage-experience approach with techniques derived from modern
1inguistic theory to enhance skills tn written Composition. .

target audience  #ovroves by JoRe for grades 3-6, This prograa has been used in other Settings with

grades 1-2 and 7-12, language arts, English content-area classes, college basic skills
programs, &dult education programs, specfal education programs, and independent and «upplementary programs in
written composition, but no evidence of effectiveness has peen submitted to or aoprcved by the Panel.

P

Mﬂpﬂcn At least three times a year, the teacher evaluates writing samples compuesd by students on

h self-selected topics. Utilizing criteria common to nearly all language arts programs, the
teacher fs then able to assign priorities to the needs .. the whole class, groups of students, and individual
youngsters, For each abjective stemaing from this diagnosis, a teacher s resource manual prescribes 3 variety
of writing or rewrtting techniques for a1l content areas tavolving writing, Motivation for writing is strengthened
by a “comaunication spiral® that links composition to the other language art$ and to real-life experience. A
record keeping system permits students, teachers, administrators, and parents to observe growth f§n writing

proficiency fron month to month and grade to grade. The program can be conbined readily with extsting 1anguage
arts curricula and objectives, * °

. : 1)
wﬂcnu 0[ e”““wn”, Stnce 1971, evaluations utilizing holistic or criterion-referenced designs
N with writing samples from students, grades 1-12, in a variety of settings
{urban, suburban, and rural) consistently show significant gains in vocabulary, sentence structure, organization,
wechantCs, and gramar for students fn ILA classes.

. . o
lmpkmn‘a"on rtqmrcmcn‘, District makes a definite comaitment to 1mproving basic writing
skills of all students. District sends initial cadre of teachers
and adainistrators to ‘lew Jersey (or elsewhere by arrangement) for two-day training and purchases copies of
Teacher's Resource Hanual and Managenent Manual (for adminfstrators). District assumes responsidbility for ex-
tending program to other grades, classes, and/or SChools in future years, with trained administrators conducting
fnservice prograas. District reports to project (directly or through NON Facilitator) on extent and quality
of jepienentation.

’man“a, r'qmremcn“ District assumes (or shares with HON Facflitator) the costs of releasing

teachers and administrators for tratning workShops. District assumes (or
Shares with MON facilitator) per diem, travel, and 10d9ing costs for project staff. Teacher's Resource Manual.
$10 per copy. Managenent Manual (for adainistrators): $2 per copy.

. o
seruvices nval’abh Awareness materials are avaflable at no cost, Visitors are welcome any time by

appointnent at prolect stte and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (travel and per diem must
be patd). Tratning .s conducted at project site only during three to four weeks throughout the year {all
expenses must be paid, including trainees’ travel and per diem, and $10 for manual). Training is also available
at adopter sfte Scosts to be negotiated). Implementation and follow-up services are aviilable to adopters (costs
to be negotiated

Jeanette Alder, Project Director, Woodrow Wilson School, Hauxhuz* & ., Wechawken, NJ 0708/,
contact (201) 865-1506,

Developmental Funding:  uSOS ESTA Title [I JORP No. 7455 Approved: 5/23/14
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PROIECT PROJECT THSTRUCT .

A program to correlate all language skills 1nstruction around the sequence of sk1lls ysed 1n the
school's basal reader, with special eadhasis on spelling, and to improve teacher skills 1A
working wih the “hard to teach.”

h‘"‘gﬂ awum Approved by JORP for students grades X-3 and low achievers 1n grade 3.

[y

dmnpt’on Project INSTRUCT correlates reading, spelling, handwriting, and conposition proyrans to make
instruction more efficient and more effective. Learning tasks are simplified for students,

fnstruction in each acea reinforces instruciion in the others, and the teacher makes more efficient use of time

so that effective tnstruction occurs 1n all language skills areas. Learning tasks are divided 1nto discrete

units for ease 1n student mastery and teacher monitoring of individual student proyress. INSTRUCT tailors its

progran to the needs of local adopters by offering a variety of program options. INSTRUCT options can be adopted
in any comdination. Options include:

Correlating Language Skills -- Spelling, Handwriting, Composition  All language skills instruction is based on
the sequence of skills provided by the adopter's basal reading series. Progran features include teaching students
to spell high-frequency vocabulary words as they are introduced 1n the reading program, teaching students to spell
phonetically r gular words based on high-utility phonic generalizations as they are introduced in the reading
progras, and mater1als that reinforce reading and spelling skills.

Word-Attack System INSIRUCT offers a system for monitoring decoding skills that extends froa readiness to
advanced levels. The word-attack system has the following elements. skills array, pre/post criterion-referenced

tests, record keeping devices, and Instructional supports (gaves, take-homes, parent-volunteer program, coded
commercial materials).

. Direct Teaching Technigues. INSTRUCT trains teachers to succeed with the hard-to-teach through direct multi-
sensory fnstruction which prosides multiple practices, immediate error correction, and positive feedback.
Teachers acquire a concise method of teaching vocabulary words to mastery, using sight, phonic, word structure,
and contextual methods. They learn classroom managenent skills to increase efficienCy in planfing and delivering
fastruction. They learn to use the limited time available 1n a way that provides sufficient practices so that
evep students who have difficulty will master the skills.

evidence of Cﬂlﬂmﬂlﬂl Data gathered tn 1973 with Metropolitan Achievement Tests subtests showed

that students in Project INSTRUCT schools scored significantly higher
thar controk¥ 1n reading (raw score subtest differential of 1.46 between INSTRUGT group and control group) and
. in word knowledge (raw score subtest differential 1,60). Progress of students in lower range of scores wds even
®ore significant than for the overall group,

. . .
'mp’eme‘"a"on fcquemenu Adopters complete a local adoption plan and provide necessary student
materfals, Administrators, teachers, and aides involved in imple-
mentatfon attend INSTRUCT training sessfons at adopter site. Correlation of Language Skills requires two days
of tAining, Wora Attack, two days, and Direct Teaching Techaiques, 40 hours, best divided into two or three
sess1ons, Each basal reader series requires its own set of materials. Materials for most of the popular basals
are now available a. cost from INSTRUCT, or schools may develop their own. Reporting of evaluation results ts
now required by USOE tn fts contract with INSTRUCT,

’",an“a' uqmnmmu Materials for Correlating Language Skills and Oirect Teaching Techniques cost

less than $2 per student, Start-up and maintenance for Word Attack cost
approxisately $2 per student. INSTRUCT trainer costs ($175 per day plus expenses) must be met by adopters,

. .
seruices ﬂua"ﬂbk Awareness materials are available a* no cost, Yisitors are welcute any time by
appoint=ent at project site and additional demonstration sites in home state and
out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated),
Trafning 1s conducted only at adopter sfte (al1 expenses must be paid, including stipend), Implecentation
and follow-up services are avatlable to adopters {costs to be negotiated).

(on[a“ Carl Spencer, £DUPLEX, [nc., 1931 Berkshire Rd., Upper Arlington, OH 43221, {614) 488-8825.

Developmental funding: ysSOE ESEA Title 111 JORP No. 75.37  Approved: 5/14775
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Pm’fcr KENOSHA HODEL: Acadentc Improvesent Through Language Experience .

An individualized prograa to frprove communication skills ut1lizing the language experience
approach.

‘afg“ audience Approved by JURP for students grades K-2. This program has

been ysed in other settings
with grades 3-10, but no evidence of effectiveness has been subnitted to or 2pproved by
the Panel.
.
. * ! -
dmﬂpuon Public and nonpublic school classrooa teachers refer low-achieving students to the Title I

resource rooa for fndividual assessment. Following the educationd) assessment, the resource

tescher selects those students in the greatest need. A Personalized Perfonmance Plan is developed that cons‘ders
the area of deficiency. the student's learning style, and the instructional techniques to be followed in correct-
ing the deficiency, The plan {s flexible and can be modified as the needs of the student change. The language
experience approach to instruction is utilized. Instruction follows the assumption that students can speak

about that which they have experienced, write about that which they have spoken, and read about that which they
have written. At the parent project, a teacher and two aides serve each resource room. Instruction s individu-
alized and takes place tn saall groups. This project serves approximately 1,200 students during the cchool year
and 450 {n the sumder. Intensive fnservice and parent participation are essential cosponents of this program.

Target schools are established by ESEA Title | low-income guidelines. Students served are selected fros those
scoring n the towest quartile on standardized tests. Kindergarten students are selected from those referred by
classroom teachers.

. .
evidence 0’ eﬂe““’e””’ Students evaluated are fron low-incane urban schools. The JURP validation

is based upon positive results on the Peabody Picture Vocabulary Test
and the Peabody Individual Achievement Test. Recent results on the PPVT, PIAT, and Gates-MacGinitie in grades
K-10 show an average growth in excess of 1,5 months per month *n the program.

. . .
lmphme"‘ﬂ"o’l l’eqml’eme’l“ The staff must be comaitted to the language experience approach to

fastruction, Close 1Maison between the resource room and classroom
¥s required. All teachers shoyld have classroon expertence plus additional education in cammunication skilis.
Potential adopters are encourzgeq to send staff nmerbers to visit the program.

[

financial requirements

N
In addition to the staff required for program implementation, approxinately
$10 per student 1s required for materials.

seroices aUul’ubh Awareness materfals are available at no cost. Visitors are welcome any time by
appointment at project site and additional demonstration sites in home state.

Project staff are available to attend out-of-state awareness meetings {costs to be negotiated). Training is

conducted at project site {adopter pays only its own costs)., Training is also avarlable at adopter site (tratner

travel and per diem must be paid). Implementation and follow-up services are available to 2dopters (travel and
per dien must be paid).

contact 1o Zunixe, Program Director, Kenosha Unified School Jistrict, 812 50 St., Kenosha, W1

§3140,
(414) 656-6378 or -6380,

‘ Developrental Funding: ySOE ESEA Mitie ! JORP No,

18-184  Approved: 5/23/)8
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Aruitoxt provided by Eic:

Pmlfcr MODEL CLASSROOMS: Classroom Management

A’ classroom cunagenent systen that allows each student to work within the regular classroon
at his/her individual math, reading, and language achievement levels.

.
‘afgﬂ awlem Approved by JORP for a1l students, of all abflfty levels, grades 1-6.

dmnp”on This Washington State program was developed by Urban Rural Racfal Disadvantaged {URRD) funas

to remedy the basfc skills deficiencies of disadvantaged students. The classroom management
systen was subsequently refined for yse by 411 students fn regular classropms. The progrim usually takes place
{n the morning and 14sts until lunch, During this time, students work independently and in small groups on
assignents keyed to their individudl achievement levels. These assignments are detemined in student-teacher
conferences. Bicultural students can receive assignaents In their native language if they prefor. This classroom
Banagenent system teaches students how to become responsible for their own learning. They, with their teacher,
determine the rules and procedures to be followed in the classroom, and they perform the daily chores required
to maintain an orderly work environment. Student progress fs assessed weekly, Students have access to thefr

personal progress records and are responsible for suggesting the directfon of their program for the following
week .,

Training workshop §s conducted either at the adopter site or at a regfonal workshop. Ouring tne workshop, partfc-
ipants learn to select and organize placement tests, cross-reference materfals, design class profile sheets,
develop a teacher-student conference system, determine essential elements of 4 classroon discipline systea, and
establish a student-managed classroom organfzaticnal plan.

Implenentation of Model Classrooms puts schoo) districts fn compliance with the Wishington State Learning
Objectives Law. This law requires the fdentification of reading, mith, and language arts students' ledrning
objectives. Student growth is deterained by assessing each pupil's achievement of the stated objectives.

N h

. .
wldmu Of Cﬂemﬂﬂlﬁs Standardized achievement tests are used to measure gains. Evaluation

results indicate that the mean Nomal Curve Equivalency (KCE) gains in
Tath and reading are significant {.01). ranging from 5.0 to 14.3 NCEs. There is also desonstrated {mprovement
(-01) in attitude toward schodl among students with previously negative attitudes.

. s .
‘mpkmenu‘mon requirements  vocel Classroons 1s ymolemented in existing regular classroons with

no more than 30 students. All materfals are commercially avaflable.
No special naterials or equipment are required. VYideotapes and audiocassettes can be made available to workshop
participsnts for yse during workshop and at home site.

ﬁnaﬂ‘iﬂ‘ requ‘r‘men“ Approximately $200 for materials and supplies per classroom. Teacher or

adnfnfstrator “rafning workshop stipends. Developer/Denonstrator fees
and expenses.

. o
seruices aUﬂl,ﬂbk Awareness materials are avéilable at no cost. Visitors are welcome any time by

appointment at project site and additional demonstration sites tn home state and
out of state. Pruject staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Tratning s corducted only at adopter site or at regional worxshops (costs to be negotiated). Implementation
and follow-up services are available to adopiers {costs to be negoiated).

‘o"‘a“ Sherry Avena, Hodel Classrooms, 4095 173rd Place S.E., Bellevue, wA 98008. (206) 746-U331.

Oevelopmental Funding: &d. Regiona! Research Prog., JORP No. 78-170  Approved: 3/21/18
Y0C. Rehab, Cccp. Research Act, and State
Compiled Summer 1981
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Pm’fcr NEW ADVENTURE  Success S'.rue/,l{]\es for Read1ng and Linguaje (NAIL)

Comprehensive eerly cmldhood,/language arts and ~lassrona discipline,

N
“’mﬂ aw’e’x’ Approved by JORP 1or students of all abilities, grades k-3, and elementary school

faculties. Tmis pirogran has been used 1n other settings with grades 36, bt no
evidence of effectiveness has been submitted to or approved by the Pane!.

S . . ,
d“‘"puon This interdiscipltnary progran, ephasizing basic language and reading skills, trains regular

Classroon teachers to.utilize d4iagnostic, prescrigtive, and behavioral techniques more cawonly
used by reading clinicians and psychologists. Such clinical approaches are coadined with proven traditignal
methods to help teachers meet the wide range of jupil perforsance found 1n today's classroons and resedial
classes. Strategies useful for working with reredial, nomal, and gifted students include  ongoiny teacher
diagnosts of reading, language, and thinking skills, special renediation of severe 1anguage deficits, efficient
classroom organization and ndnagement ; large-group, small-group, and ind? jual study, attention to Spoken
yocabulary. psycholinguistics, reading, gramar. stanaard English, wriling, ang critical thinktng skills, a
wholesane yet stimulating learning egviromaent, and effective discipline.

This prograa is & comdination of io?lvldualized techniques for basal reader instruction, a4 $ystenatic wanagewent
SYStea with ledarning activities thay are motivating yet appropriate for elenentary-age children, a concern for
acadesic achievement, and a concern for the child's self-concept.

Adoption may {nvolve the total curficulua Project or any one m :hree progran casponents. Psycholinguistics,
Jral Language, and Reading. Training for effective classroon discipline accoapanies each cowponent. A five-day
seminar at the D/D site 1s availayle for training leadership teans from adopter school systeas selecting total
curricubum adoption. Seminars provide in-depth training to prepare leadership teaas for training classroom
teachers, all training materfals including §ns.ructional modules for each professiondl staff meaver and an
implenentation/managevent kit ar:: alse provided, Training workshops dre also avatlable at adopter's hoe
district for classroom teachers /and administrators. The nusber of days required for these workshops depends

on the number of Components chogen.

evidence 0’ CﬂCC"Wnﬁs Developoental resedrch with approxisately 1,000 k-3 pupils showed
$1gnificant gains 1n reading (aeasured by Gilmore Oral Reading Test and
Comprenensive Test of Basic Sxills [cms‘]’). psycholinguistics (I111n01s Test of Psycholinguistic Abilities),

mental age (Peabody Picture vocabulary Test, CT8S), I.J. measures {wechsler Intell1gence Scale for Lhildren), and
attitudes toward school.

. . .
lmpkme!lmuﬂn nquﬂmn“ for conponent adoptions. participation in 4 two- or three-day

workshop at adopter site (or 3 Central location) 1$ required. for
totd! curriculsm adoption  a local trainer/Coordindtor must participate 1n 4 five-day training seaminar at 0/0
site or in a three- to five-day total curriculun workshop at adopter site.

. . .
"nanﬂa’ rcql"rcmcn“ Initial training provided free. Materials charge  $15 per composent per

teacher (actual cost). Trasel and per dien required for training workshop
personnel, or for local persomto travel to D/0 site. Start-up costs for student materials, $0-$10 per child,
depending on what 13 already available at adopter site.

. .
’eru"c’ ﬂvmh‘ib’c Awdreness mater1dls are available at no cost. Visitors are welcose any time by

dppointment at project site and additional demonstration sites In hone state « */
out of state. Project $taff are available *o attend out-of-state awdreness meet ings (costs to be negotrated).
Tratning is conducted at project site in Spring and early fall {adopter pays only i1ts own costs). Training 1s
4150 evaftadle at adopter site (trainer travel and per died must be paid). Implementation and fol low-up seryices
are avaflable to adopters (travel and per diea must be paid).

contact June Jonnson, Director, New Adventure, 4. T. Moore Elementary School, Rt. 1/, Denpsey Mayo Rd.,
Tallahassee, FL 32308, (904) 877-8595.

Developmental funding: ysog ESEA Title I1f JORP No.  74.71 ° Approved 5/23/74
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PROJECT ™ ww JEasey witinG PROVECT

A teacher training program that improves student writing,

. .
targﬂ aw’cm Approved by JURP for teachers and students grades 712, a1l ability levels. It has

been 1mplemented K-6 as well, but no evidence of effectiveness has been submitted to or
approved by the pancl,

.

dmip"on The New Jersey Writing Projcct is 3 stateewide writ ng program based on 3 thorough knowledge

N of the composing process. This project is predicated on the following assumptions: writing

s 3 process and 3 mode of learning, teachers of writing should write, teachers teaching teachers accoaplishes
efficient curriculum change, theory about and assessment of writing should enhance classrooa practices.

The program finvolves tiree stages. teacher training, implementation and staff development, and assessment, The
teacher training stage is 3 three-week sumser institute for teachers from multiple districts in the same geos
graphic region, Each d3, of the training program is divided 1nto 3 writing/sharing morning session and 3 theory
presentatfon in the afternoon. The second stage is & two-pert program. First, returning teacher consultants
fntroduce writing as a process into their classroons, Within the confines of the regular English period each
teacher provides time for students to write in class, All students are instructed in the process of effective
editorial feedback. Tedchers do not have to edit each student's paPer because students do that for theaselves
and for others. Second, in addition to 1plenentation fn the classroom the returning teachers begin staff
developnent programs suited to the unique needs of district curricula. The third stage involves the development
and use of assessment instruments and procedures. This evaluative phase encompasses the following components.
students’ writing samples, training for teachers in holistic scoring, and teacher and <tudent writing attitude
surveys.

. .
wldtnu 0’ Cﬂn"unﬁs Writing saaples obtained in October and May from 1,400 students in eight

tresteent districts and seven control districts representing urban, sudb-
urban, and rurd! New Jersey were scored using 3 holistic method developed by Educational lesting Service. Regres-
sfon andlysis, adjusting posttest scores tor pretest siores, indicated that the difference between treatment and
cl‘)n!rol g:oupz was highly significant (p < ,001), amounting to 45,5% of the standard deviation of the posttest
distribution.

. .
imp'tmcntat.‘on rcq""cma"“ The prograa should be adopted by 3 group of districts wishiny to

work jointly on student writing. Training ts required. One or
two district teachers receive intensive training and return to thats 3¢iw0i1$ t) train others.

’"'anﬂa, nqmnmcnts Costs are limited to training, Training for 3 group of 25 teachers from

10.20 districts at adopter site. 3 trainer for three weeks, $1,500, travel
and restdency for the trainer, if required, approximately $1,500, paywent or credits for participating teachers
as per local option, paper and supplies, $300, texts per participant, appruxi-mately $25, two release days per
participsnt for evaluation data analysis,

”r“i‘” twa"abk Awareness nateridls are avatlable at no cost. Visitors are welcove any time by

appofntment at project site and 3dditfon3] demonstration sites in hoe state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is
conducted 3t project site in three.week sessions during July and August (adoPter pays only its own costs).
Teaining 1s also availadle at adopter site, usudlly in threeeweek full-day sessions in June, July, or August
(311 expenses must be paid, including trainer's stipend, cost of training materials, and trainer's travel and
per dien). Implementation and follow-up services are available to adopters (costs to be negotiated).

contact  Lings Wattkus, Project Director, Soyth Brunswick Township Public School, 1 Executive Dr., Momouth
Junction, HJ 03852, {201) 297.7800.

Developmental Funding:  National Endowrent for the Humanities JORP Ho,  79.)9  Approved. 5/23/19
Compiled Susmer 1921 “ '
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Pm’fcr PEGASUS-PACE:  Continuous Progress Reading Prograa: Personalized Educatfonal Growth And
Selective Utilization of Staff -~ Personsiized Approach to Continuous Education

A locally developed, personalized approach to continuous progress in reading -« a compres
hensive developmental program, .

T

tﬂfg“ ﬂwicm Approved by JORP for students in grades -6,

dmﬂp"on Project PEGASUS-PACE seeks to accelerate students' reading achievement and to help teachers
enhance their effectiveness through a locally developed, personalized program of continuous
learning. The curriculum structure consists of perfomaance objectives and corresponding diagnostic instrusents
for 17 sequential reading levels (K-8). Learners are grouped and sub-grouped according to their established
needs; the personalized instruction employs a varfety of approaches to the teaching of reading. Teachers conduct
formative evaluation of specific skills and use a graphic chart to track each student’s mastery at a given level,

Learning activities are selected or developed by the teachers in accordance with the diagnosed needs of the
students. These activities and lesson plans are contributed t an accessible learning-resources file organized
according to PEGASUS-PACE levels and skills.

The PEGASUS-PACE Continuous Progress Reading Prograa ts compatible with any organizational staff arrangesent,
Such as open-space, nongraded, or self-contained classrooms. Teachers Ry continue to use any strategies they
have found successful,

This project’s adoption site, PEGASUS, in Princeton, I11inois, has also been approved by JORP {January 9, 1979,
JORP No, 1).

ﬂ”dm“ Of cﬂc“'”n”‘ In addition to meeting the core criteria for pre/post sumnative evaluation,
assessed through a comprehensive evaluation design, the project met a large
number of non-1inear-based objectives. Before the project was developed, achievement scores of students at the !
primsry target school had shown a steady trend of regressiun. At the end of the tnind developmental year, more
than 75% of students whn had entered program as first gr~ders scored 4t or above the medfan of natfonal norms on
the appropriste level of the Gates-MacGinitie Reading T sts.

. . o
,mp’cmcn‘ﬂ"on f’qmrcmcn“ The progran is implemented by classroom teachers, rather than by
special reading teachers. Some training fs necessary both prior
to and during fmplementation. A two and & half day workshop is offered prior to {mplementation. Adopter sites
are expected to schedule release time on a regular basis for staff development. Adopter schools recefve pemmis-
sfon to reproduce copyrighted materfals. For all 17 levels, a Master Volume is avaflable; 1t contains: Objec-
tives and Sk1lls Check Sheet, Teacher's Guide and Key, Learner-Use Dlagnostic Instrument. Fcr levels 9-16,
Learner-Uss Answer Sheets are also fncluded.

o . .
ﬂnﬂﬂﬂﬂ’ fcqu’fcmcn“ The Master Volume costs $50, reproduction costs have proved to be extrecely

Tow {between 40¢ and 80¢ per student per year). Cost of locally purchased
file folders for Resource File, approximately $45. Cost of 1ocally purchased file folders for student records
varies with nunber of students. Informal reading inventories for each teacher cost approximately $6 each,
Expenses for fnit1a] training at the adopter or 0/D site vary, as do costs of training a local resource person
{Associate Trainer).

services auailable Avareness materials are avaflable at no cost. Visitors sre welcome any time by
appointment at project site and additional demonstratfon sites in home state

and out of state. Project staff are available to attend out-of-state awareness meet ings {costs to be negotiated).

Training is conducted at project site from October to April {adopter pays only its own costs). Training is

also avaflable at adopter site (costs to be negotfated). [mplementation and follow-up services are available to

adopters {a11 expenses must be paid).

Marie Sinclafir, Project Director, Tuscalooss City Board of Education, 1100 21st Street East,
‘on“"‘t Tuscaloosa, AL 35405, (205) 759-5705.

Develogmental Funding: USOE EStA Title IIf JORP No, Approved: 4/16/73
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PROJECT  #re-aLcesra oEveLOMENT CENTERS -

A complete one-year progria to develop students' basic conCeptual/computational mathematics
ski111s and prepare them for algebra.

- go
largﬂ aw"m Approved by JORP for regular mathematics classes at the seventh. and eighth-grade

levels, eight-week sumaer matherdtics prograas for students entering high school,
and recedial nathematics programs at the high school level.

o e
dm"p"on The curriculua design develops students’ pasic computational and conueptual skills through

five units of concentration: Ratios and Proportions, Fractions, Decimals, percent, and
Hetric Measures.

The progran’s curriculum materials are based on mathematics principles. called Tools of the Trade, which provide
2 fiundation for teaching all concepts and for further learning {n mathematics. Tools of the Trade include
Ratfos and Proportions, One -- {ts Name and Properties, Place Value, and the Additive and Subtractive Properzies
of Numbers. The yrogras's original fnstructional approach involves mathematics laboratory instruction, regular
classroo tnstruction, and individual ized diagnosis and remediation (LCO technique) coupled with reading in
aathematics.

Training covers math 1ab technigues, 1ndividualizing for wath instruction, techniques for building a conceptual
foundation for mastering basic mathematics skills, and use of the progran materials.

Key Elecents. three-day intensive training, use of Pre-Algedbra unit packs for instruction. use of the laboratory
classroom diagnosts and remediation technique (LCO), use of Tools of the Trade for instruction, evaluation of
the progran's effectiveness.

wden“ 0’ Cﬂnlwﬂleﬂ Evaluation studies showed that approximately 80% of project sStudents

scored an average gain of two grade levels {Stanford Achievement Test)
and were subsequently enrolled in algebra. A longitudinal study of the program shows that 92% passed algebra
with & high degree of success. 85X took additional mathematics tourses beyond algebra, and 15% took four years
of high school #athematics. -

.'!P’ﬂmnta"on "qu’femen" The program operates in regular classrooms. The regular class

schedule can be adjusted to accomodate al! phases of the program.
Required are. thr.e-day intensive training, the program text materials, and materials for the 1ab, including
manipulatives and & diagnosis/remedfation kit,

’mﬂnﬂﬂ, r2QuIrements  asoption costs devend on the nutber of students to be taught, teachers to be
trained, and attendance centers fnvolved. Text materials: $7.50 per student.
Laboratory materials: approximately $1,000 (may be used by as many as S00 students),

. .

seruices aum’ab’e Awareness materials are avaflable at no cost. Visitors are welcose anytime by
appointment at project site and additional demonstration sites out of state. Project

staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training is conducted

at project site (adopter pays only its own costs), Training is also avallable at adopter site (trainer travel

and per)aim rust be paidg. Implementation and follow-up services are availadble to adopters {all expenses must

be paid).

contact ?g;g;hgdtgggg. Pre-Algebra Development Centers; 228 N. LaSalle St., Room 838, Chicago, IL 60621,

Developrental Funding: ysof ESEA Title il JORP No. 75.33  Approved: 5;13;75

Compiled Summer 1381

9-221 o" ()




A

ERIC

Aruitoxt provided by Eic:

Pm,fcr PROJECT R-3: Readiness, Relevancy and Rekmﬁnnt
terre

A oot fvational dasic skills program that in es the reading and nathematics curricula
through gaming/sirulation activities involving caredr_awareness,

“
.
tary’t awm Approved by JORP for students of all adititles, grades 7=9. This progran has also
been ysed with elementary, high school, and alternative ‘sc\oo\ol audiences, dut no
evidence of effectiveness has been submitted to or approved by the Panel. ~
AN
. ~
dmripuon Project R-3 was jointly designed in 1967 by the San Jose Unified School mszrh\;md the
Education Systems Organtzation of Lockheed Missiles and Space Company with the help of con-
sultants from San Jose State Unfversity. Its competency-based curriculua interrelates reading and nathqaaucs
and supplies reinforcement through gaming/simulation, intensive fnvolvement {a threc-day study trip), pareqtal
{nvolvement, and an inservice training program for staff development, The main objective of Project R-3 §s
the upgrading of !gsenthl reading 2nd mathematics skills, By deeply involving the students in classroom
games and simulations, the program seeks to motivate them to achieve in learning experfences: to make thew
ready to leam.,to make learning relevant, and to reinforce positive attitudes and behavior.

The project utilizes the dfagnostic/prescriptive individualtzed approach (n reading and math, Reinforcement of
ski1l areas is provided through ganing/siculetion acttvities that involve team learning, the decision-naking
process, and career awareness development.

. .
evidence OI e”e“'un”’ The overdll reading achievement gain for 1972-73 on the Zomprehensive

Test of Basic Skills (CTBS) Form k Level 3 exceeded normal expectatfons
by three months., Per-month average gains were 1.4, The overall matheatics achievenent gain for 1972-73 on
<TB> was iwo years for eight @onths in the program, Highest gains were in Computation and Concepts (2.3 and
1.9). Lowest gain was tn Hath Application (1.3). An outside evaluator is contracted for both product and
process evaluattion, B

imp’emcn‘a”on l’equ"’emen“ Reading and asthematics teachers should have a knowledge of the

diagnostic/prescriptive approach to individualized fnstruction.
Teachers aust be receptive to team planning. All staff shoyld develop expertise in gaping/simul ation. Approxi-
mately 50 hours of inservice work are agconp’ished by each staff wember in 3 given year,

ﬁnanda, req"irement’ The bastc materials of & secondary-level reading program can be utilfzed.

Special prepared math contracts cost approximately $153 for a complete
set of masters which can be duplicated, Dther costs. reproduction of gaming/simulation activities and
contracts; secondary instructional aides,

services auvailable Awdreness materfals are available at no cost. Visitors are welcose at project

site any time by appointment. Protect staff are availadle to attend out-of-state
awareness meatings (costs to be negotfated), Training 1s conducted at the project site (costs to be negotiated).
Training is also availadb’e at adopter site (trafner travel and per diea myst de paid). Implesentatton and
follow-up services are available to adopters {costs to be negotfated),

comact  Pauline €. Perazzo. 1635 Park Ave., San Jr.2, CA 95126, {408) 287-111% or -1112.

Developmenta) Funding:  state JORP Mo,  74-13 Approved:  2/20/74

Compiled Susmer 1981
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PRO’[CT READING ENGLISH ROTATION PROJECT

A rotating classrooa approdach to teaching readn'q sk1lis to students 1n grades 7-9.
Not a pull-out model.

!al'qet mkﬁcntt Approved by JORP for graded 7-9.

P P
dm"p”on An organizationdl patterr has been designed to take into account the chiracteristics of the
students and to 1denlify and meet their 1ndividusl needs. Students are divided into seall,
flexible groups of six to ten, which move froa station to station. Different waterials and activities at each
station are specifically planned to build 4 success pattern for the individual Child. A rotation yroup consists
of 60 children. Each yroup of 20 moves %0 three different classrooms during a two-period time dlock of one
hour and 50 M%tes. One classroom is equigped a5 a reading laboratory where b3 1 - -ding skills are erpha-
sized. A second classroom reinforces reading skills through a variety of reading activities selected to
orovide sequent1al developaent of s~ills. In the third classroom, the English teacher again reinforces the
redding skills through various English/reading skil® exercises and through the langudge-experience appryach to
reading.  This 12 3 teameteaching approach that emphasizes the integration of the basic comwnication skills,
as opposed to a pull-out wodel.

' .
widcnu O’ Cﬂccuwn”‘ The vean gatn for the 104 participants during FY 1972 was 1.3 years (Gates-
MacGinitie). The aveiage achisverent Prior to the project was 2.65 years
1n'six years of tchooling. Over a 10-year period, participants have averaged one month's growth in reading per
month of instruction, as measured by standardized achievement tests.

lmplemcmauon requirements o state-patd teachers, one lead reading teacher (Title 1), and
N four federally paid paraprofessionals are required. This staffing
Is one rotation and/or 60 Students, which equals three classrooms, Materials already found 11 mOSt $Chools

ﬁnaﬂda, quUirC MK $15 per student, excluding personnel.
\\\

™~

~

~

’ . <
services auailable Awareness materia)s are available a. no cost. Visitors are welrome between October
and April by appointment at™project site and additiona' demonstration sites in hone
state and out of state, Project staff are available to attend out-of-state awareness meetings (costs to be
negotiated). Training is conducted at project site (adopter pays only 1ts own costs). Training is also available
at adopter site {trainer travel and per diem myst be pa.d). Follow-up services are availadle to adopters {costs
to be negotiated).

contact “arcelyn tobbs, Program Director, Reading English Rotation Project, Norris School, McDuffie
County Schools; Thomson, GA 30824, (404) 595-3527.

Developmental Funding:  yS0f ESEA Title | - JORP No. 3§ Approved: 4/4-5/73
Compiled Summer 1981
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PROl[CT SCHOOL VOLUNTEER DEVELOPMENT PROJECT

A delivery system of school volunteer services that directly addresses critical learner
needs for grades 2-6 1n reading and matMematics,

'arg” awiem Approved by JORP for students in grades 2-6 who are functioning one or more years below

nationdl noms fn reading and mathematics. for tcachers desiring tutor assistance, and
for volunteer community members. 1t has been used 1n grades K-1 and 7-12, but no evidence of effectiveness has
been subnitted to or approved by the Panel.

o e
dmﬂp"on The Schoul Yolunteer Development Project includes an overall plan for a delivery system of

v volunteer services and the accompanying support materials, recruitment procedures to genercte
2 resource pool of volunteers; tratning for volunteers and tedchers who use these services, and evaluation of
each phase of the project, along with an overall evaluation of the system, Tke system, designed to )ocate,
process, and evaluste volunteer services fn Dade County (Flortda) Public Schools, i transportable and easily
adoptadle in rural or urban settings.

The comunity s the backbone of the project, with volunteers selected fron high school and college students,
parents, senfor citizens, and comunily-minded people from business and industry. Orientation and preservice
training for volunteers are provided 1n addition to {nservice training for classroom teachers.

This project also has the capability to recruit, train, and place volunteers in ¢lasses for the educanle/
trafnable mentslly retarded axd learning-disabled.

The multimedia Starter Kit for the utilization of volunteer services contafns two adainistrative reference books
handbooks, and trafining materials (one filmstrip-tape) for training volunteers, teachers, and administrators.
Three tratning oodules with tapes, a course outline for Cross-age tutr* training. and two 2dditional reference
books are of fered as optional ftems.

. .
wjdenu Of Cﬂeﬂlwnﬂs A pre/posttest control group design wss used 20 evaluste two specified
- outcome objectives for reading and rathematics, grades 2-6, with the
Stanfrd Achfevement Test and Metropolitan Reading Achievement Test. Results of data andlysis findicate that
pupils in grades 2.6 performing one or more years below national nome who were tutored by project volunteers
Rade significant achievement gains over nontutored contrecl groups {seven months for each month of tutoring).

implementation requirements  tsosters cust wwootat 4 prosect coondinator. s serson may be s

Staff menber or a volunteer. Adopters must operate the project fn

at least one school and evaluate the effect of the project on student achievement. The number of staff required
depends on the nuzber of students served.

ﬂnanﬂa’ feqmremen” Based on 2 pard roordinator, the total per-puptil Lost per school year is
$2.25 (31¢ for start-up, 38¢ for managesent, $1.56 for operation). This

cost can be reduced to appronimately 70¢ {f the adopting school or district uses s staff menver or volunteer
to coordinate the progras.

. .
seruices aua"abh Avareness materials are avafladle at no cost. Visitors are welcose at project site

on the third Thursday and Friday of each month. Project staff are availadble to
attend out-of-state awareness meetings (costs to be negotiated). Train.ng 1s conducted at project site (all
expenses must be pafd). Trafning is also availavle at adopter site (all expenses must be paid). Implementation
and follow-up services are avarlsble to adopters (a1 expenses nust be paid).

contact Gina Craty, Project Director, or Johanns Bullock', Toordinator of Training. School Volunteer
Oevetopment Project, 1410 #.€. Second Ave.. Miani. FL 33132, (305) 3713491,

Developmental Funding:  USOE €SEA Title [1f JORP Ho. 75.79  Approved: 12/18/15
Compiled Surmer 1981
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PRO’ECT STAMM:  Systematic Teaching And Measuring Matheastics

A complete matheratics curriculun for kindergarten through Algedra I1-Trigonometry,
fncluding alternative hgh school courses.

.
‘afyﬂ aw“m Aporoved by JORP for students of a11 abilities, grades K-8. This prograa has been

used in other settings with grades 9-12, but no evidence of effectiveness has been
submitted to or approved by the Panel,

dmﬂpﬂon The major objective of the prograa 1S to provide continuous progress in mathematics for the
entire school experience of all students, kindergarten through seniur high school. The STAMM
prograa represents a comdlete systea that can be adopted or adapted by other districts. A framework of objectives
and assessaent by criterton-referenced tests are basic to STAMM. Careful monitoring of student progress, measure-
aent of mathematics competencies, and alternative courses at the high school level are featired. The progrén
m3y be used successfully in many different classroom situations, including szall-group $nstruction, large-group
instruction, iniividualized instruction, tean teaching, and math 1ab. Resource material is provided for ed4ch
objective; textbooks, manipulative materials, and tescher-made resources may be incorporated 3, well,

Since STAMM s based on continuous progress, it s faportint for & school using STAMM to keep complete records
on each student and to test each student’s progress frequently, This enadles 2 teacher, in the tall, to con-
tinye & student from where he/she left of f in the spring. A teacher with one grade level of student, mdy need
to be f,aauur with more than one level of the prograa to accommodate continuous progress.

The basic skills continuum for grades K-8 1s covered in levels A, 8, C, 0, E, F, GE, G, and H. High school
courses are defined for Mathematics Copetencies, Algedra 1, Geometry, Algebra !I, Trigonometry, Applied Meth,
vocatfonal Math, and Rapid Calculation.

Special materials are packaged for Title | and spectal education emphasis for use in regular classroons and labs.

wdﬂlu 0’ e”e“"’ﬂ"” Between two thirds and three fourths of all Jefferson County students

now score above the national nora on the Comprenensive Test of Basic
Skills at qrades 4, 6, and 8. This achievement has been consistent from 1973 through Spring 1980. Prior to
teplementaticn, roughly half the students scored above the n|l|onaly~/

—

-

Imp,ﬂmn‘a“on fequ‘femen“ A guides, tests, and workbooks may be used by a Single teacher
or an entire school systes. The more levels involved in fmplesen-
tation, the greater the gains frorthe continuous-progress aspect of STAMM. A two-day training session prior
to iaplementation is rec td. Weekly or sonthly meetings are recomaended for the local staff. STAMM does
not dictate teachi e, and may be ysed 1n any classroon setting. Textbooks may be used as an integral
sart of the pro , but experience advises that they be supplemented with teacher-aade or STAMM resource
materials.

ancial requlremems STAMY teachers’ manuals, K-12, $15 each. Each teacher needs one Ranual for
each level or cosrse taught. Test books and workbouks., $3.25 each for
. single copies, $2.75 each for 11-100 copies, §nd~$2.50 each for 101+ copres.
\

~

”ﬂ”m aua"abh Awireness matertals are available at no cost. Yisitors are welcose at project

site any time by appointrent. Project Staff are available to attend out-of-state
awareness weetings (travel and per diem myst be patd). Training is conducted at project site on Sept. 10-11
and Moy, 16-17, 1981, Feb. 8-9, 1982 (costs to be negotiated). Training is primarily available at adopter site
(costs to t)n negotiated). lmplementation and follow-up services are avallable to adopters {costs to be
negot fated).

Glyn H. Sharpe, STAMM Project Director, Jefferson County Schools, 1209 Quatl %t., Lakewood,
contact 0 80215, {(303) 2312341, )

Developmental funding:  USOE ESEA Title It JDRP No. 76-87 Approvesz: 6/23;1v
\‘1 Compiled Summer 1981
9-26
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Pmlfo STUDENT TEAM LEARNING: Intergroup Relatfons )

A 3et of fnstructions} techiniques placing students in four- or five-mecher eultiethnic ledrning
tesms to master basic skills.

N -

¢ larget audience Approved by JORP for students grades 5-12. It s now used 1n grades 2-4, but no evi-
dence of effectiveness his been submitted to or ¢pproved by the Punel,

o

d&fipuon Student Team Learning (STL) consists of three adjor techniques: Student Teams-Achievement

Divisions (STAD), Teans-Games-Tournasent (TGT), ¢nd Jigsew. All three require students to
work in ledrning teams thet dre heterogeneous in terms of sex, race, and past performence. In STAD, students
study worksheets In their teams following ¢ teacher presentation. Then they tike quizzes Individudlly to demon-
strite how ouch they have ledrned. The students’ quiz scores are sumned te form & teaa score, which later s
printed 1n a weekly newsletter. TGT is siailer to STAD, except that students display their learning by playing
scadeaic games fnstesd of taking quizzes. In Jigsaw, students become “experts on topics relating to nairative
aaterfdl they have read and v3dch these topics to their teamiates. STL is the umbrella term for these three
prograss. Two STL prograas have JORP approval of their own. STAD is approved for Yanguage arts and TGT for
1angudge arts end math, Any district that adopts STL 2150 adopts STAD and TGT.

Student Tedm Learning cin be used with the teacher's minual and teacher-sade curriculun materials alone,
Inexpensive materials in cathematics, language arts, and nutrition ere dvailable (see below). The techniques
dre very practicil. They are in use fn huadreds of schools across the U.S.

The effects of Student Teaa Learning on intergroup relations ¢re strong and consistent becsuse the teas goal
4nd tedm intersctions allow students to view one nother positively, There is no specific mention of race or
£thnicity in the program. Because the progrim 1s inexpensive, takes no more class or teacher time than tradi-

tional eethods, end increases achievement as well as faproviny intergroup relations, it can be used 4s 4 requiar
vart of class fastruction in any subject.

ww\'"u OI C”“““nﬂs S1x studfes have shown thet Student Teaa Learning technigues fncrease

intergroup friendships significantly more than control methods. The
studies wess conducted 1n 1ntegrated inner-city, rural, and suburbén schools, and involved white, black, end
Mexicin.Anerican students. Student Tean Learning techniques have had positive effects on Vesrning in the aress

of mithematics, languige arts, social studies, ¢nd reading, as well as on self-esteen, mutual concern, and
1iking for school.

imp'cme’"a”on reqw'fcmu", Individudl teachers cin use Student Tean Learning with the manval

dlone or with the eveflable training filmstrip/tepe. Participation
in 3 s1x-hour workshop s recomnended.

ﬁ"aﬂdﬂ’ rcqm'fﬂ'u"“ Hanual and materials fo- Student Teas Lesrning with teacher-sade mat

t2r§als,
53. Manuals with single copfes of worksheets and quizzes for 20 one-week
untts (tenguage erts 3-6, lmquage arts 7-8, mathematics 3, 4,5, 6, 7, and 8, Cunsumer math, nutrition 4-6 and
10-12), $10 esch, lenguage arts 3-6 {100 units), $25. Supplewentary manudls for reading, matheaatics, Vanguage
4rts, social studies, mafnstreaning, and class management, $1 esch.

. .
seruices aua”abk Awareness materfals are available at no cost. Visftors are welcome dny tioe by

dopointment at project site and edditional demoastretion sttes out of state. Project
staff sre avatlsble to attend out-of-state awireness meetings (ccsts to be negotiated), Training is conducted at
project site (adopter pays only 1ts owa costs). Tratning fs a1so available st adopter site (costs to be negot §-
ated). lImplementation and follow-up services are avaflable to ddopters (costs to be negotiated),

contact  ruth . Carter, Dissertaszion Coordinator, Center for Soc14) Organization of Schools, 3505 N.
Charles St., Baltimore, MD 21213. (301) 333-8249,

Developrental Funding: wytional Institute of Education JORP Yo. 181994 Approved: 2/15/19
Comptled Sumeer 1981
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" STUDENT TEAMS-ACHIEVEMENT DIvISIONS (STAD): Language Arts
PROJECT

An fnstruciiond] technique PlaCing students in four- or five-meadber heterogeneous ledrning
teaas to master basic 1anguage <kills.

T

‘dl‘gﬂ awem Approved by JORP for students of all abilities, grades 4-9. This program has been used

with students in grades 2-3 and 10-12. but no evit. e of cffectiveness has been Sub-
witted to or dpproved by the Panel.

dmnp‘wﬂ STAD is one of three Student Teaa Leirning tnstruct 1onal processes. In STAD, $tudents are

assigned to four- or five .ecber teams. Edch tesa 1S .composed of 4 relatively high-achiev.ng
student, a low achiever, and two or three dverdge achievers. Teans are caaposed Of both winority and nomainority
students, Hoys and yirls.

The tescher using STAD follows &  u vr pattern of activittes, the first day teaching a lesson on the cliss
odbjective, The next ¢yy. studenl. go 'nto teams to study the materis] the teacher has presented. The students
use worasheets and answer Sheets to help each other study the 2aterial and to assess their mastery of it. During
this time, students typically QuiZ esch other, explain problems, and wutuslly help esch other become proficient
in the skill. Finally, students take & 15-minute quiz on the material with no help from their tesmmates. Each
student edrnS quiz points detemained by comparing his/her score with scores of students on Other teams who have
about the same past acadeaic performance. Individuals' points are cospiled into tean scores. and teaa scores
are recognized in a class newsletter at \he end of the week.

Students using STAD 1n lanjuage arts typically ledrn rore Lhan students in traditional control classes, espe-
cull{ 8 neasured by standardized tests. STAD students alse 9ain more than control students in 1iking for
school, self-estess, positive rel: onships with students of wifferent races, and other outcomes. STAD can be
used with teiacher-mide materials 5 #1th .nexpensive materials avatladle from the project. It is easy to learn

and use, and there are project trainers a1l over the United States able to help teachers learn to use STAD in
the classrooz.

. .

wldﬂl“ 0’ Cﬂ“m’ﬂl”’ su sludies nave shown that STAD students achieve two Or three times more
han would be expected, based on standardized test nom.3. Studies were

conducted in urban. rursl, and suburbm schools with students in grades 4-6. Tests ysed were Hoyum-Sanders

English Test and Cooprenensive Test of Basic Skills Language Mechanics and Language Expression Subscales.

. . o

MIIP,CMCMGNOII f!quCMﬂ!“ lndindual teachers can use STAD with the teacher's manual alone
_ h the n3nusl plis the training filmstrip-tape. Availadle

curriculum caterials save teachers the task ol aaklng worksneets and quizzes. A two-hour workshop is recos-

mended but not essential. Part of the Student Teaa Ledrning program, STAD can be implemented along with the

other Student Tean Ledrning methods or by 1tself.

ﬂnanﬂa’ fcqu’fcmcn“ Teacner's manudl (all Student Team Ledrning techniques), $2. Manués set

(eanusl, forms, 3nd other Student Teas Ledrning materysls). $3. awireness/
training filastrip-tape, $15 (refundsdle). Curriculunm wateridls for language arts. gracdes 3-6 {20 one-week
units), $8, grades 3-6 (100 one-week units), $25. grades 7-8 {20 one-week wnits), $8. Supplewentsry sanual. $1.
No special equipment or Staff needed. .

. .

services aua,'al)'c Awareness mster1als are svailadble 4t no cost. Visitors asre welcore sny time by
appointment at project site anrd ddditionsl demonstration sites out of state. Project

staff are available to sttend out-of-state awdreness weetings {costs to be regotiated). Training is condicted ot

project site (sdopter pays only 1ts own cost.). Training is 8150 avaiiadble st adopter site {costs to be negoti-

ated). Implenentstion and follow up services are avdilable to adopters {costs to be negotiated).

‘on‘a“ Ruth H. farter, Dirseminetion Coordinstor, Center for SocCial Oryanization of 5Schools, 3505 N.
Charles St.. Balttwore, MO 21218. (301) 338.8249.

Developmenta) Funding: Naticne! Institute of Educalion JORP No. 79-12  Approvec: 4/17/79
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Aruitoxt provided by Eic:

PROI[CT TALX:  Teaching Activities for Language Knowledge

A program inproving expressive and recept 1ve vocabulary skills an¢ language, yrades X-3,

.
“"get alldmlte Approved by JORP for elementary students grades h-3 scoring at the 50th percentile
or below on a standardized reading test.

P ,

dmrlptlon A language specialist teaches 30-minute oral language lessons twice each week 1n K=3 classrooas.
The participating classroom teacher remains 1n the classroon during lessons demonstrated by the

language specialist, teaches weekly follow-up oral language lessons asstgned by the language specialist froa the

TALX lesson manual, and completes a brief evaluation of the TALK lessons conducted. A TALK lesson manual includes

Tessons in tistening skills, gramatical skills, describing and defining, personal 3nd social awareness, choral
spesiing, story-telltng, creative dramatics and puppets, and speaking and hearing science,

evidence Of C”C“IWHCSS Statistically, TALK has shown that all K-3 students can sijnificantly

1prove thetr receptive and expressive vocabularies. Tests utilized.
Wechster Prescnool and Primary Scale of Intelligence vocabulary subtest, Wechsler Intelirgence Scale for
Chtldren vocadbulary subtest., and, as a receptive measure, the Peabody Picture Yocabslary Test, Form A,

lmplemcntatlon fequemeﬂ“ The adopting district must provide a speech and language clinician

or an elementary teacher with a background in language develdpnent
or reading for one hour per week for each ¢lassroon receiving TALK. The TALK progran can be adopted by as few
as one Tanguage spectalist and two classroom teachers in a school district. After 1anguage specialists have
been tratned 10 program methods and procedures, thej can train other personnel in the tocal district. TALK
staff assist each adopting district, designating an evaluation battery to assess the effectiveness of the pro-
graa as 1t is teplemented. A certified psychologist must be available during the pre- and positesting periods.

I"lﬂﬂﬂa’ Fequirements s mininus of two hours of release tine per week nust be provided for a

speech and language clinicfan or teacher to service two classrooms, Each
Tang 19e spectalist and classroom teacher must have a copy of the TALX irstructional manual, $35. A TALK
training manual, $18, is sugyested for each school dystrict,

* .
seroices Iwﬂllﬂble Awdreness materials are available at no cost. Visitors are welcome at project site
any time by appointment. Project staff are available to attend out-of-state
awareness meclings (Costs to be nego’fated), Training 1s conducted at project site (costs to be negotiated).

Traintng fs also avatlable at adopter site (costs to be neqotiated) Implementation and follow-up services
are avatlable to adopters (costs to be negotiated).

SaMACE  Roderta Stiles. Project Coordinator, Huldoon Center, Rockford School District 4205, Rockford, 1L
. 61102, (315) %4-7019,

Developmental Funding.  ySof £SEA Titie [{l JORP MNo.  78-189 Approved: 7711779
Corpiled Summer 1981

4 Sy




PROJECT  rems-cuees-Touwnent (167)

An {nstructional method using cooperative teams and ga™¢ tournaments to increase ‘|udent
learning of basic skills,

,
'afgﬂ aw‘eme Approved by JDRP for pupils of all ability levels, grades 3-12,

o a0
dmrlp”on Teans-Gases-Tournament (TGT) s an instructional method that reorganizes the classroom by

dividing pupils into four- or five-member groups for study and peer tutoring on workSheets,
Individual group members then play instructional games against members of equat abitity from other groups to
score points for their teams, The TGT instructional method 1s appropriate for any curriculum unit ?grades
3-12) that offers basic skil)s or factual information to heterogeneous groups.

Teachers may use only the TGT Teacher's Manual or may include the worksheets and games already developed by the
Center which cover specific instructional objectives, TGI is designed to supplement traditional tecture or drill
methods, individualized instruction, or performance-based instructions The TGT fnstructional process is care-
fully sequenced to enhance academic achicvement, but teachers mdy adapt and change elements to meet certain
object {ves. .

TGT curriculum units are designed for six to eight weeks' use fin each class perfod, although shorter units may
be completed in three to four weexs. The units help to fmprove basic skills, promote positive pupil attitudes
toward schooiwork and classroom experiences, and increase cooperation through peer tutoring.

N .

w”ﬂ]“ OI eﬂe“’“”n’ Ten experimental studies have demonstrated positive TGT effects on academic
' achievement in math and language arts. Each study emptoyed a control

group and pre- and posttest measures of standardized achievement ?Sunford Achievement Test {n Mathematics,

Hoyun-Sanders English Tests}, plus treatment-specific tests, Four experimental studies have shown very positive

TGT effects on classroom race relations,

. . 1
lmp’emﬂ"aﬂon l'cqu’rcmcnt’ Individual teachers can implement TGI through use of teacher's

manual and construction of own worksheets and garies. For school -
or district implementation, there should be general awareness training followed by workshop training (one half
day), If TGT's published curriculum materfals are used, no teacher development of materials is required,

. . .
’l”a”ﬂa, rcqu’l’cmcnt’ 8asic starter X1t for use with teacher-made worksheets and games is avaflable

for $3. Objectives-dbased curriculum materials (worksheets and game sheets)
avaiiable for reproduction Language arts, grades 3-8, 100 objectives, $25, 20 usage objectives, $8. Mathematics,
grades 3-8, 20 dbasic objectives per grade level, $8 per grade tevel.

. o
seruices a”a"ab’e Awareness materials are available at no cost. Visitors are welcome any time by

appointment at project site and additiondl demonstration sites out of state.
Project staff are available to attend out-of-state awareness meetings (costs to be negotiated). Training
s conducted at project site (adopter pays only fts own costs)., Training is also available at adopter site
(costs to be negotiated}). Implementation and follow-up services are available to adopters (costs to be
negotiated),

co”tact Ruth H, Carter, Bissemination Coordinator, Center for Social Organizaticn of Schools, 3505 N,
Charles St.; Baltimore, M0 21218, (301) 338-8249.

Developmental Funding: National Institute of Education JORP No, 75-81 Approved: 12/18/15
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Aruitoxt provided by Eic:

PROIECT TITLE © CHILDREN'S PROGRAM: Learning To Read Through the Arts, Diviston of Curriculun and
Instruction, New York City Board of Educatfon

An fntensive, individual1zed remedial redding progran presented through the arts.

target audience Approved by JORP for children, grades 4-6, who are readfug at least one year below
grede level and who are Title ! eligible {some seventh graders accepted as apprentices).

.
dmnpﬁon Reading teachers, classroon teschers, and secially trafned professtonal artists/artist teachers
work with Title I eligible children 4t sites fn edch of the boroughs of Manhattan, Staten
Island, Queens, Brooklyn, and the Bronx. At the developer site, children in grades 2-6 are served, as well as *
special education students. The program is also suftidle for grades K-1 and 7-12, and adopters have used the
program with those audfences. The program §s associated with Aajor culturdl fnstitutions fn New York City. the
Queens Museun, the Staten Istand Children's Museun, the Bronx Museun of the Arts, the New York Aquarfum, the
Brooklyn Museum, and Ballet Hispanico of New York. This fintensive, individual ized reading program focuses on
improving reading skills through student involvement and fnterest in the arts. It integrates a total art progran
with 4 total reading program. Listening, speaking, writing, and reading techniques are stressed in the reading-
orfented art warkshops, and a diagnostic/prescriptive approdch to reading 1s employed fin the reading workshops.
Participating children meet with the classroom/reading teachers tn small groups or tndividually for an average
of three hours per week, Students recefve adaitfonal reading instruction for at least one and & half hours ¢
week in reading-orfented arts workshops in such areas as dance, susic, theater, crafts, sculpture, painting,
printmaking, Super B film, and photogrephy. The resources of museuss, cultural fnstitutfons, unfversities,
resource centers, and libraries are used, and special prograas related to the content of project workshops are
scheduled for students on field trip/spectal event days. There is an annual Learning to Read Through the Arts
exhibitton of work by partictpating students, andfor & perforaing arts and fila festival. A serfes of parent
vorkshops s also held. Preservice and inseryvice trafning are avaflable.

. .
wldmu 0[ C”““un“’ At the time of validation, participating students 1n a six-month proyran

foproved an average of 1,78 school years (based on a 10-month school
yesr) as measured by the California Achievesment Test (Reading) Level 2, and 8.4 months (based on a 10.month
school ycar) 4s measured by the Californta Achievement Test (Readtng) Level 3.

. .
imphmn‘a”aﬂ ftqu,fcmcn“ Reedtng teachers/classroon teachers, professional artfsts, and/or
~ artist teachers are tratned in the Learaing To Read Through the Arts
mthod‘élcqy. Teacher-made pupii-oriented matertals, fnsteuctional devices, filastrips, records, tape recordings,
sedia libraries, books on the arts, and art and audiovisual supplies are used. Program hours and times are
adaptadble to adopters’ needs and scheduling requirements.

. . .
ﬂnanﬂa’ reqmnmmu Training materials are availadble at no cost to adopters as long as the supply

Tasts. Cost of rrogram fmplenentation depends on ayaflable personnel. (ost
of art supplies and equiprent gepends on the redding-orfented workshops that are fmplemented. £xcluding costs
of personnel, each reading-oriented workshop costs approximately $40C per 25 students.

.
”n’im aua”ab’f Awareness matertals are available at no cost. Yisitors are welcone st project site

any time by appointment. Project staff are avatlable to attend o, -of-state aware-
ness meetings {CostS to be negotiated). Training s conducted at project site (adopter pays only its own costs).
Traintng is a1s0 conducted at adopter site (costs to be negotiated). Implemantation and follow-up services dre
avatladle to adopters {costs to be negotiated).

contact Bernsgette ¢. 0°Brien, Project Director, Title I Children's Progras, Ledrning to Read Through
the Arts, Ofvision of Curriculum and Instructtion, New York City Board of Educatfon, 131 Livingston
St., Rovm 601, Brooklyn, NY 11201, (212) 787-0870 or -7582.

Developmental Funding:  ysog gsea Title | JORP No. 74.18 Approved®  3776/74
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PRO’ECI VRP  Reading Power 1n the Content Areas (Vocational Reading Power)

A staff-developrment project designed to help content area teachers ainintze the gap between
student reading abilitres and reading requirements of Jrinted instructional material.

* a0
targct aUdience  sooroves by JoRP 35 3 staff developent project for vucaticnal programs whose students
represent a broad range of ethnic and socioecononic backgrounds, grades Y1 and 12,
This yrograx has been used In other setlings at the postsecondary level and In junior and senior high nonvocational
progra@s, but no evidence of effectiveness has been submitted tO or approved by the Pauel, .

. e
dmnp”on YRP 15 a steff development progran designed to make content-area teachers daware of the gap

between student r.a¢ ng abilities and the reading requirements of printed instructionat
materials and to provide teachers with methods of minimizing the effects of that gap. VRP has successfully been
adopted in more thin 400 se-ondary vucational and nonvocational schools. The goals of the project are. to
narrow the Jdp between student reading adbility and the skill level required to read printed instructional
materials, to enrich the knowledje, attitudes, and skills of content-area teachers as these relate to the use of
textbooks and other reading-related activities, and to increase student learning of content. \
The orogram consists of five componernts. Testing trains teachers to use formal 4 informal tests and inventories
to assess the reading abilities of their students. Readability Analysis provides teachers with the knowledge and
tools to analyze the reading levels of printed instructional materials, to apply this knowledge wnen selecting
texts. and to modify and irprove use of the printed materials to fit students’ reading abilities. Fifteen Reading
in the Content Area Modules pruvide for additional staff developrent in content-area reading. The wodules, which
are designed to de used 1n group or individual inservice, provide basic strategies and procedures that can be
tncorporated into any classroom curriculun,  Vocabulary Devel opment focuses on practical vocabulary activities
that the teacher can incorporate into the total curriculun. In addition, for vocatiornal adopters, project-
developed vocational student reading-support aaterials in the form of 32 Qucupationally Specific Key Word
olossaries are avatleble. Instructional Materials System involves the developient of a resource system tnat
provides teachers with ready access to A wide variety of instructional materials in their fields.

wdﬂl“ o’ C”C““’ﬂl”’ lljsmg the Gstes-MacGinitte. Survey F. pretest conprchension data indicated
13

of project students were reading below eleventh-grade levei and 20%
below seventh-grade level. Posttest Adata revealed percentages of 57% and 121 respectively. Pre- and posttest
gains were signfficant at the .05 level. A pre/post teacher training test indicated significant growth in teacher
knowledge of test utilization and reading-related activities,

©

imp,cmn'au.on ’equ’.’ﬂ”ﬂ"’ A minimua of one staff person with a background tn curriculun

development arJd/or reading acts as part-time director/coordinator.
Involvement of administrators. content-area instructors, and reading consuitants (if used) is required. Jnce the
district completes a training and implecentation plan, the D/D provides a training workshop lasting two' or three
days. depending upon the needs of the adopting/adapting district. Staff development time must be provided. ,

ﬂm‘mtla’ rtqummﬂlls No new equipment or staff are required. Cost Of individual Key Word Gloss-

acies varies, entire set of 32, $95. Adopters of this component may purchase
jlossaries for each student or one or two per classroom, Cost of individual Reading in the Content Area Modules
varies, entire set of 15, under $600. Adopters of this covbonent typically purchase a mintmun of five modules
and ¢ maximua of one comslete set. Training manual  3$10. each. (Prices subject tq change.)

. »
seruices aua]’ab’c Awareness materials are available at no cost. Visitors are weicone any time by
appointment at project site and additional demonstration sites in home state
and out of state. Project staff are available tu 3ttend out-ouf-state awareness meetings (costs to be negotiated).
Training 15 conducted only at adopter site (all expenses wust be paid, including travel and tratner fee of 3150
per day). ImplemencatTon and ¢ollow-up services are available to adopters (&) l’ expenses must be paid).

,

tilcen Jstergaard. or Carol Burgess. The LACHANGE, 166 Peik Hall. University of Minnesota,
contact Minneapolts, MN 59785, (612) 376-8234.

Developmental Funding.  ys0f £SFA Title Il JORP Ho. 74-45 Approved. 5/14.15/74
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Aruitoxt provided by Eic:

Pm’fcr AIRS:  Andover's Individualized Reading System

A diagnostic/prescriptive reading program designed to teach basic skfi1s and foster fndepen-
dent enjoyment of literature.

/
Mryﬂ audience Approved by JORP for students of a1l abilities, grades 1.6.

dn“ipﬁon AIRS basfc skills for grades 1-6 are defined by & comprehensive set of behavioral objectives -
to which 211 instructional activities, materfals, and tests are keyed. All reading fnstruction
is teacher-directed in grades | and 2, where lesson plans are correlated to 4 specific publisher’s text to bufld
4 strong phonetic bate. When the basic decoding skills are firmly established, progran comprehension, vocabulary,
and handwriting components became more flexible to accommodate varied learaing patterns. As students progress
beyond beginning reading, more time {s spent in individualized reading and literature discussion groups. As
comprehension, vocabulary, and structural skills comprise an increasingly greater portion of reading finstruction,
individualized and free reading play a Yarger part in the curriculum, Student achievement at every level of
fnstruction fs sonitored with cumulative criterfon-referenced tests in phonics, spelling, and writing. prior to
fnstruction in camprehension skills, the student fis given a pretest which fs analyzed by the teacher. Re<ults
are recorded and used as & basis for skills grouping and lesson prescriptions. Individual tearning packages
contata all elements necessary for the fnstructfion of specific skills -- teacher and student directions, lessons,
reinforcement practices, and posttests - integrated in a comprehensive serfes of skills books. Most materials
are progrommed so that students may work independently as they acquirc more skills. Reading objectives cover
five broad areas: phonetic analysis, word recognition, structured scelling, cosprehension, and word aeaning.
Since its spproval oy JORP, additfional coaponents have been developed to make AIRS a tota) langUage arts program.
They include ‘an integrated reading, writing, and spelling program for grades | and:2 and lessons providing a
sequenced progression through graemar, writing mechanics, composition, and dictiondry skills for grades 3.6,

Contact the project about available training and othrer services.

CONACE Therese G. Murpny, Executive Director, or Gary B. Chadwell, Assistant Director, Andover Public
Schools; Jackson School, Andover, MA QTB10. ~(617) 470-1700, ext. 313.

o~
Developmental Funding: ysOf E£S€a Tatle 111 and Local JORP No. 73.25 Approved: 3729714
Compiled summer 1981

PROJECT  easic. sestc asapteble skilis for the Indwvidual Chilg

Four separate but interrelated prograns consisting of highly structured, sequential, Indjvid-
udl fzed curriculd in readiness, mathematics, and reading.,

Mrgﬂ aw”m Approved by JORP for grades £-4. This prograa has been used 1n other settings with

grades 5 and 6, but no evidence of effectiveness has been submitted to or approved by
the Panel,

.
dmrlp”on Individually Prescribed Instruction {1P1}) curricula were developed at the University of

Pittsburgh’s Learning Research and Oevelopment Center. The 1Pl prograa was designed to meet
the individual developnental nceds of young children in the following basic areds. Primary Lducation Program and
Perceptual Skills, which esphasizes prereading and math objectives in a hierarchicai order for preschool, xinder-
garten, and seclal education students i1n quantification, classification, visual motor, auditory{motor, general
wtor, and tetters and nucerals; Early avd Primary Reading, 4 phonetic approach eaphasizing wastiry of specific
reading skills, Math, stressing indivtdua progress with continuous growth in nuveration/place 'aluc. additon,
subtraction, multipTication, division, fractions, money, tive, systeas of measuresent, geometry, and appl fcation,
and [ntermedfate Reading, stressing indisidual and group fnstruction in comprehension skills,

Fach BASIC component anphasizes student-managesent skills, positive reinforcenent, continuous testing, accurate
and well-cefined record keeping, and parent involvement. The curriculun is characterized by five critical ele-
ments  structured curricula for each content rea coprised of 4 series of bshasioral objectives arranged in a
hierarchical order by untt and level, an assesssent system Comprised of criterion-referenced tests matched to
curriculua obyectives, & managesent system designed to provside 1ndisidual prograas and tearning exper’iences.
Individualized 1astructional materials, sponsor-developed comercial snurces, and teacher-const ruct ed| materials,
and 4 morftoring and record-keeping systen depicting the location and mastery level of each student § each area,

i
CONLACE candsce Tobin, Resource Center Coordinator, Sidley School, vontevideo, MN 56265, (612) 269-6471,

Contact the project about available training and orher services.

Developmental Funding: ySov Follow Through JORP Ko, 77-139 Approved: 9/9/17
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pm’fﬂ' BASIC/SKILLS IN READING {BASK}

An exemplary project providing special fnstruction in the basic skills necessary for reading
success.

‘arg“ awlem Approved by JORP for readers grades 1-3 scoring betow.the 40th percentile on the Gates-
MacGinitie Reading Survey. This program has been used in other settings witn grades
4-6, but no evidence of effectiveness has been submitted tc or approved by the Panel.

dmnpﬂon BASK 15 an adoptable/adaptable program that can be used in several ways to upgr‘ade reading
skills. Target pupils are remedial. It is a pull-out project, using a criterion-referenced
format and includina individualized diagnosis, prescription, and fnstruction, The BASK curriculum is targeted
to basic reading skilts -- readiness, ptonics, structural anatysis, comprehension, and study reference skitls,
€ach chitd in the progranm receives 150 minutes of finstruction weekly (3D minutes daily), working in smatt groups
or on a one-to-one basis, The heart of the project s the individualized small-group fnstruction given daity.
Frequent diagnosis and flexible prescriptive teaching ensure pupils' experience of success. Computerized
information retrieval ts used for diagnosis, prescription, and record ke2ping, The cComputer processes progress
reports for parents and school staff. The project is also designed for manual record keeping and data processing.

Contact the project about available training «¢nd other services.

Marjorie H, Benz, Title 1 Coordinator, Manchester Public Schools, Amoskeag School, 121 Front St.,
‘On‘a“ Manchester, NH 03102, (603) 624-6426.

Oevelopmental Funding: ©SOf ESEA Title I JORP No. 75.68 Approved: 9/11/75
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pRo]fC]’ BOULDER VALLEY PUBLIC SCHOOLS FOLLOW THROUGH

A program fntended o build 2 strong foundation for success in school 2mong children from
low-income families.

Ml’gﬂ QUdieNce  rpproved by Jorp for grades k.2

dmrip‘ion The Soulder Valley Follow Through program 15 based on the Bank Street Cotlege modet. Its

purpose §s to provide extra suppost in grades K-3 for tow-income children and their fanilies
in order to build 2 strong foundation for learning and school success. !

The classrooms are activity-oriented, with {ndividualized programs in which children are encouraged to be self-
directed learners. Each classroom {5 organized into learning areus, such as language, math, science, art, and
btocks. In addition to their dafly work in reading, writiag, and math and activities in science, art, and
blockbuilding, chilcren often cook (with supervision), take field trips, and do woodworking. Children trans-
forn everyday experiences into symbols through printing, drawing, and writing, Atthough ail children may read
or write at the same time, the work varies from child to child, .

v

The program provides heatth, nutrition, and psychological services to participating children, who a.e eligibte
for certain medical and dental benefits. Two FOllow Through nurses make home visits and cooperate with other
staff cembers to help famities meet children's health qgeeds.

The program offers & variety of social activities, educational opportunities, and workshops to parents. Parents
are encouraged to visit ctasses and to volunteer in classrooms whenever possidble. The program’s Policy Advisory
Council participates in staff selection, budget and proposal planning, amd curriculum development.

Contact the project about available training and other services.

contaci cCarolyn Topping, Director, Boulder Valley Public Schools Follow Through, P.D. Box 9011, Boutder,
€O 80301; (303) 4471010, ext. 407.

Oevelopmental Funding: USOE Follow Through JORP No, 77-156b Aprroved: 4/22/81
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PRO’ECT CAMBRIDGE FOLLOW THROUGH

Reading, language, and math for children from Tow-income families.

target audience  s;proved vy aige for grades k-3,

dm"p"on The Camdbridge Follow Through Program offers 2 xhild-centered curriculun based on ¢lements of
the Bank Street College approach to Follow Through. The central elements of this curriculum

are reading, writing, and number work, but the cyrriculum Includes social studies, arts, and science as well.

Classroom activities are “ased on experiences that have practical meaning for the children, and children are

encouraged to learn from each other. Each classroom 1s staffed by 2 teacher and 2 parapro’essional, usually

1 parent.

Compensatory services, an important part of Cambridge Follow Through, are provided for sach classroom by an
interdiscipl inary tean composed of the teacher, the paraprofessional, a staff developer, 2 parent 1iaison
reprasentative, 2 nurse-practitioner, and a2 psychologist or socfal worker. Working together, this team develops
4 planning and assessment process to support each child and fanily. Staff development {s part of the program.
A career development and training progras for paraprofessionals fncludes independent study.

Parents are encouraged to volunteer fn the classroom and to take an active part in the decisions that affect
their children's education. .

Contact the project about available training and other <ervices.

“ Joseph Petner, Director; Cambridge Follow Through, Cambridge Schoo) Ofstrict, 159 Thorndike St..
conta Casbridge, WA 02141,  (617) 498-9231,

OeveloPmentad Funding: 5o Follow Through JORP No. 77.156¢  Agproved: 4724/8)
Compiled Summer )9g)

PRO’ECT CATCH UP - KEEP yp

A remedial reading program and inservice teacher training.

“"'ge‘ ﬂwiem Approved by JORP for students fn grades 5-8 who are reading two or more years beley
grade level. This program has been used in other settings with students in grades K-4
and 9-12, but no evidence of effectiveness has been submitted to or appraved by the Panel.

dmﬂp“o” The goal of this project is to raise the reading level of children who read below their grade
level -- one month growth for each month fn the program. Children who score two or more

years below grade level on the Gates-HacGinitfe reading test receive tnstructfon fn small groups from reading
specialists in the reading 1ab and/or in the classroom, Reading specialists spend at )east 50 percent of thefr
instructional time working fn the special reading 1ab. The rest 1s spent working with target children in thefr
regular classrooms in concert with classroom teachers to provide fnservice teacher tratning. Students meet with
the reading specialist for 20-50 minutes four days each week and remain {n the program for at least one sexester,
Instruction 1n reading fs individualized for each student using the Flowing Wells Reading Support System, which
carefully diagnoses a student's reading deficits, provides prescriptive activities, and includes an evaluation
procedure to determine the student's progress. The reading Yabs serve as locations for specialized instruction,
4S well as a reading materials resource center for teachers. The reading specialists offer demonstrations, work-
shops, and seminars for teachers and provide creative reading materials such as board games, posters, audiotapes,
and self-paced exercises for loan to students, teachers, and parents. The redding 1abs are decorated fn lively
and interesting fashion with unfque niches and private retreats to enhance the appeal of reading. Students are
evaluated on an . 4oing basis using the Flowing Wells Reading Support System, a current record of student growth
in reading sk111s {s thus readily at hand for the reading specialist and classroom teacher. Gates-HacGinftie
standardize¢ reading tests are adninistered three times Per year as & means of determining normative growth.

Contact the project about avaflable training and other services.

‘0”‘0“ James L. Neeley, Coordinator, Dissemination Projact, Project Catch Up - Keep Up, Flowing Wells
Schools; 1444 W, Prince Rd., Tucson, AL B85705. (602) 887-1100, ext. 232.

Q

ERIC

Aruitoxt provided by Eic:
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PROJECT A cunce For EVERY CHiLD
A diagnostic/prescriptive progran for low-achievers carried out within the regular classroon |
|

and monftored by consultantss

Approved by JORP for low-acftieving students and their teachers in grades 1-6. This

target audience
program has been ussd in other settings with students of average or above-average
abilities, but no evidence of effectiveness nas been submitted to or approved by the Panel,

- : |
o

!

i

!

)
. i
A Chance For Every Child uses 2 team approach to solve the prodlems of low-achieving students
within the regular classrogn. Reading specfalists work with classroon teachers and principals

s e
description
to develop a secquential program for selected s/tuden;s.
The project's unique success cycle is due to‘gight factors the classroom teacher retains inst-uctional respon-

sibility; classroom teacher-consultant dialogue iscantinual, teacher ranagertal and instructional skills are
upgraded, the student is provided with instraction]at his/her 1ndividual level, high-interest materials and
student recognition are effective motivators, teacher and student attitudes change gradually, high morale s )
nt, self-confidence, and motivation continue to 9row. .

maintained for teachers and students, and achiev

Contact the project adout available training and other sServices.

Kathryne D. Sowinski, Director, Title I, Van Dyke Pudlic Schools; 22100 Federal, Warren, Ml

‘onta‘t 48089. (313) 757-3438 or 157-6600, ext, 316.

JORP No. 76-89 Approved: 7/1/76 /

USOt ESEA Title !

Developmental fundiny:
Compiled Summer 1981

PROJECT  CHEROKEE FOLLON THROUGH A Direct Inst-uction Hodel
Reading, arithmetic, language, and Cherokee cutture for Cherokee children.

Approved by JORP for grades K-3.

target audience

Cherckee tollow Through 15 a planned learning program for Cherokee children beginning with a
|

d - -

mﬂptlon full-day kindergarten. [t employs the DISTAR fnstructional System in reading, arithmetyc,
and language, and focuses on Cherokee language and culture. when the kindergarien children have finished the
three DISTAR levels, they move into the regular program of the school's upper elementary grades regardless of

thefr age. In an effort to perpetuate the Cherokee language and Crafts, children are given 1nstruction 1n

Tanguage and folklore by a full-time Cherokee aide each week and then make pottery, baskets, beedwork, and A
fingerweaving in the traditiona} ways. Fast learsers in grcups of ten, “low learners 1n groups of five receive
Teachers and aides are trained in the techniques ot eliciting group response,
Criterion-referenced tests and daily data on the

tnstructfon four periods a day.
error correction, reinforcement, and teaching to mastery.
=05t suitable for their children 111us-

children make continuous progress planning possidle.
The decision by Cherckee parents In 1970 that the DISTAR materials were

trates the extent of parent involvement in the Follow Through program. The Policy Advisory Committee has hiring
and firing power and participates in many administrative decisions. Parents are aides. testers, and workers who

visit other parents at home.
A variety of health services s provided dy the project.
Contact the project about available traintng and other services.

J. Edward Sharpe, Director, Cherokee Follow Through, Cherokee Elementay School, Cherokee, NC

‘onta‘t 28719, (704 497-9131.
JORP No. 80-50e  Approved: 2/13/81

Developmental fFunding:  USOE Follow Through

)
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PROIECT CLASSROOM INTEAVENTION: Individualized Basic Skill Reading Prograa

An Individualized reading program Increasing the basic skill reading-achievement levels of
inner-city students.

H -
'ﬂfget mdlcm Approved by JORP for pupils grades 1-6.  Although developed for the disadvantaged
student populaticn, this program can be used 1n other settings for any comprehensive
elementary schoo) reading progren, grades 1-6, but no evidence of effectiveness %as been submitted to or
approved by the Panel.

* .

dmﬂpﬂon Each student s individually assessed and placed on a level where he/she can function effec-

tively with the curricular materials in use. The student’s progress is continuously measured
and his/her successes are fmrediately reinforced. The progrom is conducted within the regular classroom, using
any number of basal reading series. Classroom fnstruction s coordinated with supportive drill for remedial
students in a separate "intervention™ classroom. A teacher and an instructional aide are respons ible for program
Indtvidualization within each classroom. According to validators, this program provides {eachers with an accurate
assessment of each student's reading skills on a day-to-day basis. Curricular programs are coordinated across
grade levels to eliminate student frustration as a result of changing fInstructional strategles from one grade
level o the next. The yalidators Judged the program to be Inexpensive to Implement and highly motivating for
garuclpulng students because of its use of contracts and self-correctional procedures and 1ts buflt-1n success
actors.,

The Classroom Intervention Project has three major objectives: attajnment of a year's growth per year in regular
fnner-city classrooms, attainment of a .B growth in reading per yedr with contained classes for the educable
mentally retarded and learning Tanguage disabled; development and implementation of an fntervention-center class-
rooa to provide supplementary reaaing services functionally related to each student's regular reading program, so
that underachievers acquire reading skills at a rate of 1,0 gain per year.

Contact the project about avatlable training and other services.

Wayne £, Foley, or Robert B. Hamilton; 520 N.E. Ravenna Blvd., Seattle, WA 98115,
‘on'n‘t (206) 587-4338,

Developmental funding: ysoe ESEA Title 111 . JORP No. 75.77 Approved: 11/10/75
Compiled Summer 1981

PROJECT  erosect coast: cCognitivery QOriented Approach to Sk111s Jeaching

A cognitively orfented program for language development, writing, reading, math, and problem
solving.

.
tﬂl’gﬂ md'cm Approved by JORP for students of a1} abilities and socfosconomic backgrounds in grades
K-3.

P)
dmﬂpﬂon The goals of Project COAST are growth in math and communication skills (speaking, listening,

redding, writing, and spelling) and functional application of these skills {n science, social
science, health, art, and movement. The language experience approach §s utilized throughout the day for language
arts {nstruction.

The dafly routine balances child-init1ated with teacher-initiated activities. The first segment of the day
17plements the plan-work-represent-evaluate aanagenent system developed by High/Scope Educational pesearch Founda-
tion. Learning centers in the classroom allow children to make choices and work indepencently as they apply basic
skills to develop plans, solve problems, and make decistons. During planning time, each child chooses a center,
specifies an activity, and tel)s how that activity will be performed. Children follow these plans during work
tine, Ouring representation time, children report on the work accomplished, using a variety of media. Evaluation
time gives children an Opportunity 1o share thelr work time experiences. The teacher’s observations during this
segment provide the basis for direct fnstruction during the teacher-inftiated segment of the day's activities,
Reading fnstruction 1s tndividual ized through assessment and prescription for {ndividual strengths and needs, use
of varfous reading approaches, and assessment with a language arts checklist based on Florida performance stan-
dards. Manipulative materials, techniques for developing math cosprehension, and a math checklist based on
Florida performance standards are the basis of aath Instruction,

Contact the project about available training and other services,

€8 Hary F. Hancock, Director Project COAST; 120 Lowery P1.; Fort Walton Beach, FL. 32548.
contact (908) 248-2161.. ) ’ ; ’

ERIC

Aruitoxt provided by Eic:

Developmental Funding:  ysoE Follow Through JORP Mo. 77-123¢  Approved: 2/4/8)
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Aruitoxt provided by Eic:

ERIC

PROJECT  coumuniTy SCHOOL 6 BRONK FOLLOW T4ROUGH

A progran using positive reinforcement to teach reading, math, and language.

fﬂfglf ﬂlhﬁ!n“ Approved by JORP for grades K-3.

dmﬂp(wn The primary goal of this Follow Through program is to produce achievement at or near grade

level in reading, math, and language. To achieve this goal, the classroom environment is
highly structured, relying on positive reinforcement, continuous progress monitoring, small-group team teaching
instruction, continuous in-classroom staff training, and parent involvement.

Two motivationa) systems, token economy and performance contracting, are used to increase academic performance.
Younger Children receive tokens for appropriate academic and social behavior during instructional periods, after
each instructionai perfod, they exchange accumulated tokens for special activities of thetr choice in a back-up
period. Older children contract to complete certain amounts of academic work in exchange for special activities.
Smile-Grams providing recognition and reinforcement for academic progress are sent home weekly.

Classes are divided into three groups of 10-12 children each and staffed by a teacher, an 3ide, and a parent

volunteer. The teaching adults make frequent contacts with children, monitoring pupfl progress and extending
positfve attention in the form of verbal praise and smiles.

Parent training, parent involvement activities, and assistance in using social, medical, and dental services
available froa communi*v agencies are also part of the prograa.

Contact the project about available training and other services.

contact Pnivtip kramer, Coordinator, Community School 6 Follow Through, District 12, 8ronx, 1000 E.
Tremont Ave., Bronx, NY 10460. (212) 893-0222 or -1385.

Develcpmenta’ Funding: USOE Follow Through JORP No. 77.1200  Approvec: 4/15/81
Cospiled Summer 1981

PROJECT  Prouct comuest

A nighly ind‘viduatized diagnostic and prescriptivc reading progran.

tﬂl‘gﬂ ulﬂlﬂm Jriginally apjroved as a reading program for grades 1-6, this progran now operates as a

first-grade (repeaters) through ninth-grade program for students below grade level but
potentially adle.

dmﬂpﬂon Project Conquest, 2 clinical but fiexiible approach to reading, diagnoses the child's reading

problems through a 17-step diagnostic procedure and prescribes an irdividualized, structured
Yeaming progran to be followed by the child throughout the year. The teacher receives extensive training 1n
remediazion, testing, and related areas.

Pupils work princinaily alone in individual carreis while being supervised by clinicians and aides. Clinicians
work individually with six siudents for approximately 45 minutes, four and a half days 2 week. Friday is
gane day, and only group activities are schedules. Learn'ng tasks are selected by teacher and/or student.

Contact the project about ava *a* vining and other services.
‘on‘a“ Bettye P. Spann, Director Project Cono of Education; 1005 State St., East St. Lowis,
L 62201, {o18) 274-0920 or -0517.

Developmental Funding: ySOE ESEA Title | JORP No. 74-1° Approved: 2/20/74

Compiled Suzmor 1981 1 4 8
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pROlEC]’ CRITERION READING INSTRUCTION PROJECT (CRIP)

An Wndividualized language arts readiness progran,

larg'( ﬂwnm Approved by JORP for grades pre«K through 3. .

+ ae
dnﬂ’lptlon Specific perfornance objectives are divided into four majpr readiness areas- dsychowotor,

duditory, visual, and oral language. Tnese four areas are further segnented hy 11 suhdivy-
sfons: small motor. Yarge motor. coordination, directionality, auditory ¢rscrimination znd classifrcatton,
visual discrimination, visual conprehenston, visual me30ry, oral conposition, and oral vocabuliry. A hierarchy
of 115 reading readiness sk41ls constitutes the CRIP continuum.

Children go to @ specially equipped room where instruction is geared to devonstrated 1nd1v1dudl needs. Activie

ties are arranged around learning centers tn an open«classroon fashion, and the children work inde,endently or tn
saal) g-oups.

Pre-kindergarten and kindergarten children in the public schools mect for two and & half hours 1n worning or
afterncon sessions five days per week. First-, second-, and third-grade student: are $cheduled for a minaua
of one-half hour per day, five days per weck. Teacher's aides are helpful for i+ ataiming the ¢lassroon

inventory of equipment and instructional supplies, recording test scores, and assisiing teachers 1in nonteac’iing
duties.

Contact the project about available training and other services.

t Anita M. Schaidt, Director, Elenentary fducation and Title I, School 4 Annex, 5111 Ave,,
CO”‘U‘ Linden, N) 07036, (201) 486-2530.

Developmental Funding: ysor £9€A Title ! JORP No. 32 Approved: 4/9/73
Compiled Suxwmar 1981

PROJECT  oavron DIRECT INSTRUCTION FOLLOW THROUGH RESOURZE CENTER

A program enphasizing smatl-group face-to-fae 1nstruction by teachers and ardes using care-
fully sequenced lessons to achteve profiCiency in reading, math, and language.

mr!,'t dllﬁtm Approved by JORP for k-3,

. e
dm"p"on The Dayton Follow Through Program attributes its success to  a systeam of carefully sequenced
skills in readfng, math, ang 1anguage prograrwed for teacher use, highly specific teacher
trafning, and careful monitoring of student progress, A posttive-reinforcemert managevent system is employed,
.

Tesuienyg s by direct prograrmed instruciion consisting of 4 fast-mov..y series of programied questions and
answers. This involves frequent verbdal responses by the children, and requires basic teaching techniques to hold
Children's attention, The following represents a basic teaching sequence  teacher presents a task from a devel-
oped m2nual, ustng specified questions, children respond serbally, teacher evaluates their answers, reinforcing
good responses, teacher yses a spectfied procedure to correct wrong answers, all tasks in a lesson are copleted,

following steps 1 to 4, children are given take-hore materials related to the Tesson, which are tater reviewed 1n
class,

Another aspect of the program 1S active parent 1nvol sement -- as menbers of the ":rent Advisory Council  as partic-
ipants in classes, 1n which they are taught how to teach their chrldren using * he progran 1nstructional model,
and as classroon /olunteers or paid paraprofessionals.

Contact the project about available training and other services.

comact wietea Co weatherford, Director, or Laura M. Lansdown, Coordinator, Dayton Follow Through
Resource Center, 3410 Hoover Ave., Dayton, Off 35407, (513) 268.1641.

Developmental Funding: ysoe Follow Through JBRP Ko, 77.132  Approved: gs24/77
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/ " Basic reading, arithmetic, and language for disadvantaged rural children.
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ERIC

Aruitoxt provided by Eic:

/Pﬁlfcr DERALB COUNTY FOLLOW THROUGH: A Direct Instruction Model

tamﬂ aw‘em Approved by JORP for grades 1.3, Approved grade levels are based on ¢laims for children
1n the prograa for four full years.

P ’
d“‘ﬂp“on To brlng the performance of disadvantaged rurz! children up to or near the natfonal nom {
a1l acadenic areas, the Dekald County Follow Through frograa uses DISTAR redding, arithgetic,
and lanquage Instructional materials and the teaching nethods prescribed by DISTAR materials. positive reinforce-
ment, group responses, ino:rfdual turns, teaching to mastery, and irmediate correction of errors. The reading
sequence focuses on decodirj and cosprehension (Level 1), reading for understanding {Level 11), and comprehension
and tnformation acquisition tkills {Level 111}, Arithmetic covers addition and subtractjon {level 1), multiplica-
tion, fractions, and complex addition and subtraction {Level Il), and colum additton, long division, complex
aultiplication, and story problems (Level Il1). The language sequence covers language 3s the basis for reading
and standard spoken English, togical processes, usage, and rules of grémmar and writing, When children finish the
three-level sequence in each area, they move into the regular basal series used in the county. Soctal studfes,
spelling, science, and handwriting are taught throughout the prograa. One teacher and one or two aides work with
a naxinum of 25 children in groups of ten ?lasl learners) or five (slow tearners) for 35 minutes 2 day in each
content area, Each classroom has its own learning_and 1nterest centers, Biweexly criterion-referenced tests

measure children's progress., Health and other Support services, staff development, and parent involvement
activities are other parts of the prograa.

Contact the project about svailable training and other services.

‘onta‘t Jim McCormaick, Director, Dekald Counv.{ Follow Through, Dekatb County Board of Fducation, South
Third St.; Veterans Building; Smithville, TN 37166. (615) 597-7450.

Developmental Funding-  ySOE,Eollow Through JORP No. 80-50a Appraved: 12/29)8%
Compiled Summer 1981

Pm’[cr DISCOYERY THROUGH READING

A renedial reading progran for underachievers utilizing a modified tutorial, highly
structured 3pproach.

Mfgﬂ aw"m Approved by JORP for low-achieving students in reading, grades 2-3. (Limited grade
span was due to available funding,) It has been used in other settings with grades i
and 4-6, but no evidence o' effectiveness has been submitted to or approved by the Panel,

P

dwﬂp“on Dtscovery Through Reading 1s ah instructional program in reading that stresses rapid skill
eveloprent for second- and third-grade ‘tudents who are having {or have had) difficulties

in their regular classroons. Its goals are the improvement of students' ability to recognize words and improvement

of their reading comprehension. In the Discovery project, teachers work with two students at a time in 45-minute

sessions scheduled twice 3 week 4t a }ocation outside che regular classroom. Each full-time Discovery teacher's

maximm case load 15 3 students. A key organizational feature of instruction fs the “task sheet,” an agenda

that 1ists six specific activities to be completed by a student during each session. The task sheet helps

teachers decide what tasks are within the capabilities of students. An important aspect of the project is the

way in which teachers interact with students, emphasizing a style that provides students with & nonthreatening

environnent. A student competes only with himself/herself, and performance and achieverent are refinforced

with concrete rewdrds. All activities are charted and graphed fcxediately, showing teacher :nd student that

progress is being made and that goals are being achieved.,

Contact the project about dvarlable training and other services.

contacl oorothy Neff, prosect Director, Clarkston Comunity Schools, 659 Middle Lake Rd., Clarkston,
n ML 48016, (313) 625-3330,

Developmental Funding:  ysor E5EA Title I JORP No, 74-112 Approved; 10/23/14
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PROIfCT EARLY CHILOHO0O PREVENTIVE CURRICULWM (£CPC)

A progran for high-risk first-
languige skills they need to

grade students developing the perceptual, cognitive, and .
respond successfully to begtnning readtng fnstruction.

‘am“ awm Approved by JDRP for identified high-risk first-grade students.

other settings with primary learntng-disabled children and childr

perceptual skills developaent has 1imited beginning reading abilfty,

*
m’l’”ﬂn The project focUses on high-risk first-
currfcutum, (High-risk children are th
first grade lacking prereading perceptual skills and exhib
Classrooms are established ag primary tearning laboratorie

1t has been used in
en whose prereadiny

but no evidence of effectiveness has been
subaitted to or approved by the Panel.

grade students by means of an individuslized diagnostic
ose who have normal capacity to lears, but who begin
1t poor co.cept and/or oral language' developnent.?

Sy 1n which the environment, management, and materials
facilitate small-group fnstruction and independent learning. Teachers receive special training §n diagnostic
teaching skil1s and 1n individualizing Instruction.

-

Us“ag results of criterion-referenced tests, the teacher
tion, self-direction, reinforcesent for learaing,
fnterwoven in an all-day flrst-?nde arograa that includes saall.
who lack §ndependent reading abilit;

o fdentifying learning needs and styles.) \
Although primarily utiifzed as a4 full-tize, self-contained un
part-tlng basis. Rtght to Read and Title ! fundt

/

Contact the oroject about available trafning and other services.

prescrites for prereading perceptusl needs. Self-correc-

preredding skills development, and 1istening skills are o1}
group reading Instruction.

+ the criterion-referenced assesseents provide the.teacher with a means of

(For other children

ft, the prograa can be foplemented of 2 resource or
ng sotirces are avatlable to support adoptions.

/

CoNMAct MNothan Farver, Director; ECPC Progrea, 9240 S.W. 126 St.; Mtamf, FL 33176, (305) 251-5445,

Pevelopmentsl Funding:  yspe €SEA Title 11 JORP No. 78.57

Compiled summer 198}

Approved: 5723774

pm’fcr EAST LAS VEGAS FOLLOW THROUGH: A Direct lnstruction Hodel

Reading, math, and language for bilinguel, bicultura) chiidren 1n rursl comunitfes.

‘0"9“ ﬂwm Approved by JORP for grades -3.

escription The goal of the £ast Las Ve
d P"o successful students through
highty structurad DISTAR systen for reading, math,

92s Follow Through project is development of enthusfastic and
use of & varfety of basal reading and math serfes along with the

and oral language. In each subject, teachers work with skill
1ists to anticipate where children should be at the

end of each school year.

Independently and fn small groups based on ability, children
thstruction and activities. Special correction procedures,
responses, and biweekly criterton-referenced testing and r

Children with l1afted English~speaking abilft
Aocally developed materials. Children are encourdged to take p
songs, gimes, foods, folk dances, and customs of northeastern New Mexico.

The parent program nas been fnstrumental fn establishing both the bili

work 90 minutes datly on both oral and silent reading
‘frequent opportunities for student oral and written
eporting are essential elements of the prograa.

y dre taught in their native Janguage by teachers and afdes using
ride in thetr cultural heritage by ledrning the

ngual program and 4 home reading program
tn which the children sre expected to participate.

Contact the project about available trataing ang other services.

Las Vegas, W 87701, (505) 425-6784

contact Asn costello, Director, fast Las Vegas Follow Through, Las Vegas City Schools, 901 Douglas Ave.,

Q Developrental Funding:  ys0E Follow Through JORP No. 80.50f Approved: 2/13/81
E MC Cospiled Summer 1981
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PROJECT e euecraic comoawy

The use of televiston in teaching reading skills to young children,

'
‘ﬂrg“ aw”m Agoroved by JORP for children arades 2-4 below grade level.

. L
dmnpﬂon The Electris Conpany represents the f. =t large-scale experiment in the use of television

1n teaching reading skills to young h.ldren, Televised curriculun and {ts accorpianying
classroon materials are built around specific goals ta 19 curriculum areas. 1t began as 4 national prograa in
many “chools throughout the country and was incorporated as a part of the teaching program &s & supplement to
the rigular schoo! reading instructional projram, Show guides and suggested classroom activities are available,

Contact ¥.R.H. Sait &t One Lincoln Plaza, New York, XY 10023, {212) 595-3456 about available
training and other services.

Evelyn P, Davis, Children’s Television Workshop, One Lincoln Plaza, New York, NY 10023,
contact (212) 595-3456. " ’ !

.

Developrentsl Funding: USOE Offsce of Libraries and Learning JORR Mo. 74-23  Approved: 4729/14
Technology ’
Compiled Summr 1981

PROI[CT ELMIRA FOLLOW THROUGH PROJECT ,

A comprehenstive K-3 progras for children from low-income families.

Mrgﬂ ﬂwlmtc Approved by JORP for grades K-3.

PPy
dmﬂpuon This progran has two goals. to develop children's reading and aath ability and to help thea
becone confident, productive people. Systematic diagnosis of each child’s streagths and
weaknesses and an individual ized 3pproach to teaching are the basis of fnstruction in reading, writing, oral
Yanguige, and cath, The reading caterials used are related to the children's experience, 0n the assumption that
such naterials make learning easter and motivate the children to read for pleasure. The classroon 1S organized
tn such & way as to make reading, writing, and oral expression integral parts of everyday school life. Math is
taught with & variety of manipulative naterials, workbooks and textbooks, and such activities s measuring and

weigning and seking charts, graphs, and maps, [he science. social studies, and health curricutuas include math
and reading activities. )

Staff developeent and parent involvement are constdered important for realizing the program’s goals. Staff
training emphasizes child assessment and planning a curriculum that fs individualized for esach child, There are
monthly meetings and workshops with staff developers, and institutes are conducted at Bank Street College of
Education. Parents receive regular reports about their children's progress and pdrticipate in activities fna
schoo! room provided for thes.

Extensive trafning 1s essential for successful implenentation,

Contact the project about available training and other services.

‘on‘ac‘ George Welca, Director, Elmira Follow Through, Elafra City School Jistrict, 310 Sullivan St.,
Elofra. XY 18901, (607) 734-3309.

Developeental funding:  USOE Follow Through JORP' No, 77-156d Approved: 4/21/81

Compiled Susrmer 1981
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PRO][CT EVERY STUDENT EVERY DAY

A diagnostic/prescrigtive prugraa designed to meet the fundaaental language, reading, and
aritheetic skill needs of children fn grades K-8 who score in the bottom CTBS quartile.

largﬂ allﬁmu Approved by JORP for low achie.ers in grades K-8,

e o0
dm’puﬂn Ongoing diagnosis of pupil need 15 the core of this program. Students are guided through

graded learning experiences until they achieve mastery. Each day’s teaching-learning experfe
ence is specific to each child. Both teachers and paraprofessionals are used to maintatn a ratio of four or five
children per adult. An optical mark reader that scores each teaching practice or exercise the morant the student
finishes it makes iamediate shifts in teaching strategy possidle and acts as a strong motivator for students and
teacher. Students attend special classes for 45 minutes dafly. Each student’s program provides three changes of
activity during the period to assure fubl concentratfon. The prograa fs an fnstructional management system using
every possible strategy to ensure that the right instruction reaches each student at the moment it can be most
effectéve. Test and practice materfais copyrighted as the “Precision Teaching Program® form the major part of the
prograz. Sooe commercially avatlable materials have been 2dapted for machine scoring, and teachers and aides are
show. wiys of developing their own materials. Inservice work with teachers and aides 1s a very important part of
the progrem, A week-long workshop before the start of the sChool year §s followed by biweekly half-day meetings.
Teachers and aides are taught to individualize fnstruction, recognize and teach to each student's need, use com-
aercial caterfals properly, and build materfals. This basic-skills program is selfecorrecting, it draws attention
10 specific learntng problems and indicates where help is needed. In 10 years, sore than 1,500 pages of tests and
specfal exercises hzve been prepared. The self-correcting feature gives the program potential for meeting the
instructiond] aeeds of any greup of students in any region.

Contact the project about available training and other services.

conlact Cartton m, Singleton, Project director, 3908 So. 12th St., Arlington, VA 22204. (703) 523-3885.
D2rryl Boudreaux, Federal Project Administrator, St, Mary Parish School Board; P.0. Box 1239,
Morgan City, LA 70380. ({504) 384-1250 or -0213.

Developmental Funding:  ysof £SEA Title I JORP Ho. 78-198  Approved: 11/27/78
Compiled Summer 1981

PROJECT  <LINT roLLOw THROUGH DIRECT INSTRUCTION RESOURCE CENTER

A parent-implemented program using the Direct Instruction Method of Teaching Reading, Language,
and Arithemetic to potentially low-achieving chtldr,gn.

la!’gﬂ aldiem Approved by JORP for low-income children grades K-3. This progran has been used in
suburban, rural, and bilingual covmunftres and 1n compensatory, taiented, and special
edlicat fon classroons, but no evidence of effectiveness has been submitted to or approved by the Panel.

o o
R dﬁtﬂplwn Flint Follow Through provides comprehensive sarvices to students. A parent-implemented pro-
Ject, it encourages and facilitates active parental involvewent at an advisory level.

The projraa’s nattonally validated 1astructional model, the Direct 'nstruction Method of Teaching Reading, L2n-
guage. and Arithoetic, employs skillfuily designed materials requiring precise teacher behaviors. The materials
are highly seructured and sequenced, with scripted lessons in each curricular area. €ach area is taught in daily
30-ainute blocks, with raptd pacing and varied reinforcement activities. The instructional roups are small, and
the teacher s sezted within touching distance of the students in order to focus on students’ performance. Suffie
ctlent t{ae-on-task, active student participation, and Clearly defined student expectations are integral to Direct
Instruction. Individual student progress is regularly monitored ti-ough criterion-referenced materials. Contin-
40us staff development assures proficiency in correction/precorres.ion strategies, behavior management, and
classroan orgenization techniques.

Contact the project about .a1lable trainiag aru other services.

.
conmtact verion wittiams, Director, Fliat Follow Through, 923 €. Kearsley St., Fiint, MI 33503, (313)
76241452, Hina M. Jones, Coordinator, 613 W. Home Ave., Flint, Ml 48505. (313) 762-1705.

Devetoprental Funding-  JSOE Follow Through JORP No. 77-122  Approved: 8/17/71
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Aruitoxt provided by Eic:

PROIECT FLIPPIN FOLLOW THROUGH. A Direct Instruction Model

8asic reading, arithmetic, oral and written language, and spelling for economically disad-
vantaged children.

“"g“ am’em Approved by JORP for grades K-3. Approved grade levels are based on claims for children
in the program for four full years.

dmﬂp"on Flippin, Arkansas is a rural community with a strong Head Start program for four-year-olds.

The goal of Flippin Follow Through is to build on the Head Start gains giving economically
disadvantaged children a fim background in reading, mathematics, oral language, written language, spelling,
science, and s0cial studies SO that they may compete later in 1ife with their peers for higher education and
vocational opportunities. The DISTAR Instructional System is the core of the program, with three programmed
levels each in reading, arithmetic, and language. Level | is begun in kindergarten. On completion of the three
tevels, regardless of grade levet, Children move into the regutar programs of Flippin schools.

The three tevels of reading progress from decoding and basic comprehension through increasing fluency and accu-
racy, to reading for new information, for understanding, and to apply rules and principles. Arithmetic is taught
by a problem-solving approach, progressing from basic addition and subtraction to multiplication and fractions,
regrouping, measurements, long division, and column addition, and, involves many story prodleas. The language
sequence teaches standard spoken English and language as a basis for readirg comprehension. Names ard classes of
objects and concepts, logical processes (causality, deductions, etc.), spelling, punctuation, rules of grammar,
and writing are all features of the language sequence. Learning tasks are presented to the childéren in groups
of ten (fast learners) or five (slower learners). One teach®r and at least one aide staff each K-3 classroom,
they are expected to use all of these techniques. teaching to mastery, group response, positive reinforcement,
immediate correction of errors, individual turns, and rapid pacing.

Cantact the project about availadble training and other services.

contact Hg’r‘-?‘;rzgaug;ga Director, Flippin Follow Through; P.0. Box 256, Flippin, AR 72634.

Developmental Funding:  ySoE FOLLOW THROUGH JORP No. 80.50d  Approved: 12/29/80
Coapiled Summer 1981

PRO][CT “GAMES CHILOREN PLAY...* -- ATLANTA FOLLOW THROUGH/INTEROEPENDENT LEARNING MODEL

A program emphasizing use of instructional games and other self-management techniques for
children to help them learn probdlem-solving skills and to reinforce basic skills.

‘arge‘ awicm Appro ed by JORP for grades K-3. This program can be ysed with grades 4-6, but no
~ evidence of effectiveness has been submitted to or approved by the Panel,

dmﬂp"on Yhe four major Interdependent .earning Model (ILM) developmental goals are independence,
nterdependence, positive self-concepts, and positive attitudes toward learning. Learning
activities are des(gned to procote these goals and to reflect the culture and environment of the children.
Classroom management, which includes room arrangesent, grouping, sCheduling, record keeping, evaluation, class-
room rules, and team functioning, is one of the most important model processes used to accomplish these goals.
Children work in small groups, independent of direct adult participation. Heterogeneous skfll-level grouping
15 encouraged so that children learn from their peers. Children schedule the majority of their own work activities
and record and evaluate the results of their own work. The model combines prinCiples of programmed instruction,
cognitive-developmental, and group process theories. A variety of instructional game formats is used to implement
these principles. The Transactional Instructional Games are Table Games, Conversation Games, and Street/Folk/
Musical Games. !nstructional content is “plugged in" to the games according to the children's needs and levels.
The Integrated Skills Method of teaching reading is used to coordinate small-group reading instruction in the
Direct Approach to 0Decoding with the basal series used in individual schools. All instructional processes'--
tnstructtonal games, classroom management System, and reading program -- help Ciildren to achieve the four major
goals and enadble teachers to be responsive to children's interests ond learning styies. As in all Follow
Through programs, the (LM implemented in the Atlanta Public Schools has strong pzrent involveneat. Comprehensive
health, psychological, and support services are emphasized. Staff development and evaluation are¢ continuous for
alt coaponents.

Contac’t the projcct about dvailable training and other services

contact steita s. Lewts, Director, or Jeanne M. Gray, Coordinator, "Ganes Children Play...”, Atla

nta
Public Schools, 2960 Forrest Hill Drive Southwest, Atlanta, GA 30315, (404) 762-7206 or -6386.

Developmental Funding  YSOE Fallow Through JORP Ko. 77-121  Approved: 3/17;77
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PROJECT 11t cLASSS0R0 RIGHT-TO-READ PROVELT

An \zmviduahxed. d1agnostic/prescriplive, caplete reading program based on a district
ass23¥Gnt of staff and cormunity needs.

.
Mfyﬂ Oudmm Approved ‘by JORP for students grades K-3, This progran has been used 1n other settings
with students pre-K through grade 6, but no evidence of effectiveness has been submitted

to or approved by the Panel,
r

I
dmﬂptlon An essential element of the Right-to-Read progran 15 a cosprehensive assessment of student

reading competencies, staff capabilities in the teachi ng of reading, and comunity (1ncluding
parental) interest in reading p-ograts, On the basis of this assessnent, a program of staff development, reading
fastruction, and comunity support 1s drawn up and put into operation, Both assessment and program developrent
are the responsidility of a Local Unmit Task Force appointed by the superintendent ami comprised of district staff
‘merders and parents. Upon entering the program, each child receives a battery of teacher-administered di1agnostic
reading tests, Teachers use test res,iits to ascertain each ¢hild's 1nstructional reading level. Teachers then
write individual instructfonal sequences for each child, which they follow either on a ona-to-one basis ur with
small groups of children who are at the same developmental stage. Each child progresses at an appropriate rate
for his or her developrental Yevel. The array of reading ski1lls used canes from comrercially availadle sources.
Drstricts *nterested 1n replfcating the progran mdy write their own sk111 array or use one or ore of those availe
able comercially,

Staff nembers ynaujurate this progran and Cdrry 1t out 0n the strength of a staff development progran directed

by the Right-to-Read Coordinator, AmOng the topics covered are developrent of instructional materials and proce-

dures of Classroon management that complenment the indyvidualization of reading instruction. “oanunity interest

in the progran has resulted in the formation of a parent volunteer yroud whose reabers serve as classrooa aides .
and reading tutors.

Contact the project about avatlable tra1111g and Other services.

Dorothy Yriggens, Reading Coordinator, Carpenter St. 4 Bowe Blvd,, Glassboro, NJ 08023,
contact (609) 881-6366,

-

Developmental Funding:  ySuE £5£A Title 111 JORP No, 74.93 Approved: 9/13/74

Compiled Summet 1981

PRO’EC]’ “G0 METRIC* A Supplemental Low-Cost Metric Curriculum

A Tow-cost metric Curricslum that supplements existing programs.

.
“’rgﬂ aw’eme Avproved by JORP for students of all abilities, grades 5-3, It has been used in

other setlings with grades %-4 and 9-12, but no evidence of effectivene.s has been
submitted to or approved by the Panel,

.
dmfipuon The unigue design of "uo Meiric” provides interested wetropolitan and rural school systems

25 well 3s communities with a model for incorporating metric educaion 1nto ex1sing
instructional programs at minimal addittonal cost and with no additional personnel,

This 1nnovative pragram yncludes an elenentary and secondary CurriCiluna for ail puprls In the school population
and idenl fies a rdange of teaching techniques 1nvolving the pupils 1n a variety of hands-on activities using
netric equipment.  Audio, visuals, and gates are also utilized to accomwdate the special needs of all students.
T2 provide additional in-depth understanding of netrics, the InserviCe requires teachers to participate in the
sane metric eercises that are used in the ¢lassroom, The CurriCslun 15 arranged so that 1t does r * 1ntrude

on an already crowcded schedule but enhances metric instruction as teachers integrate 1% 1ntO APProps .ate Instruce
ti0nadl areas. 6

Jpon reguest by school systens 1mplementing the program, trained personnel are asailable to conduct & l5«hour
fnservice for school personnel. Content of this inservice 1ncludes background 1n metric measurement, orientaiion
t3 the curriculum juides, use of retric equipgment, and a plan for vmplenenting the ,rogran within the regular
curriculun,

Contict the project about svatladle training and other services.

2

contact Jonn t. 2.11er, Director, "Go Metric" Project. or Roger L. Kruse, Director of Federal Projrass,
Tulsa Pudlic Schools, 3027 S, MNew Haven, P.0. Box 45208, Tulsa, U< 74145, (918) 743-3381,

3 Developrental Funding  ySuUL LSEA Trtles {11 and V-C JORP No, 78-195 Approved. 8/19/78
©
E lC Compilpd summer 1981 s
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Aruitoxt provided by Eic:

PRO,[CT GULFPORT FOLLOW THROUGH: Hathemagenic Activities Progrea (MAP) [

Comprehensive education and fntellectual development, erphasizing math, for economically
deprived children in grades 1-3.

targﬂ awkm Approved by JOAP for grades 1 and 3. '/

dmﬂp"on The Gulfport Follow Through progran is based on the University of Georgia Mathemagenic
Activities Program. which emphasfzes mathematic 1fn the context of classroom environments
that stimulate cognitive growth through concrete activities and inte Yectual challenge for the children.

The desired classroom environnent evolves from these principles and processes. Learning activities must be based
on what children already know and at the same time stretch and challenge them, the teacher must assess each
child's developrental level. Intellectual growth occurs only through active involverment, so maripulation of
objects is called for. Independent activity 1s necessary for learning, so children must exercise choice, and ty
exercise such self-regulation, children select activitfes and work independently. In addition, many structured
and e¢mall-group lessons involve the teacher or aides.

Teachers use 2 variety of guides prepared by the University of Georgia. Regular inservice training on teaching
techniques and Pfagetian assessment is ?;nducted with gufdance frow the university sponsor.

Medical and dental health, nutrition, psychological and social services, and parent involvenent are other
essential elements of the University of Georgia model.

Centact the project about available travning and other services.

Jo Xelley, Director, Gulfport Follow Through Progect. ‘1906 17th Ave., P.0. Box 22U, Gulfport,
‘on‘a“ MS 39501. (601) 864-3392.

Developmental Funding*  ySOE Follow Through JORP No. 80-51e Approved: 2/2/81
Compiled Summer 1981

PROJECT  awatt fOLLOM THROUGH PROJECT

A comprehensive program including an experience-based basic skills curriculus for children 1n
7/.|ltilingual classrooms.

targﬂ awien“ Approved by JDRP for grades X-3.

dmﬂpuon Based on the Bank Street {ollege of Education developmental-interaction model, the purpose of
the Hawait Follow Through Project is to further the cognitive. affective, social, and physical
development of low-incame children, most of whom have 3 limited comsand of English. The experience-based ,_
integrated curriculum, which emphasizes reading and math, is expected %o motivate the children to engage in both
formal and informal classroom activities as well as to develop children's attitudes toward other people and
their ability to conduct themselves well in a group. The teacher's consideration of the children's developmental
needs and levels of interest and ledarning styles results 1n individualization of the curriculum. In addition,
ongoing assessment and child study are toportant aspects of each teacher's functions. The language experience
approach, which Integrates oral language, reading, and writing instruction and which makes learning relevant
and meantngful, s considered especially appropriate for chiidren with mixed language backgrounds. The integrated
curriculum allows for practice 1n applying math skills, expecially through social studies activities. Classrooms
staffed by a teacher nd an aide are set up as workroons for self-directed learnming 1n reading, math, language,
arts and crafts, and music, and children are encouraged to take responsibivity for the materials they select and
use. A supportive learning environment permits child-child and aduit-child interactions as part of the daily
learning process. . N
Staff development 1s based on the prenise that teachers wust consider themselves learners, too., and parents are °
encouraged to assume 3 role in thefr children’s learning, both in school and at hove.

Contact the project about available training and other services.

comtact Jeret Sumica, Director, Hawaii Follow Through Project, dawait State Department of Education,
2106 10th Ave., Honolulu, HI 96816, (808) 737-1349.

Developmental Funding:  ySOf Follow Through JDRP No. 77-156¢ Approved: 4/27/81

Compt led Summor 1981
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Aruitoxt provided by Eic:

PROJECT  iwicr womizons 100

A prograa for students with reading retdrdation problems, with 4 coordinated effort in
language arts development in ail content areas.

'argﬂ alldlcme Approved by JURP for students n grade 9 with reading retardation probleas. This program

has, been used in other settings with students 1n grades 7, 8, and 10 with reading retar-
dation probleas, but no evidence of effectiveness has been subaitted to or approved by the Panel.

o 2o
dmﬂp"on The primary godl of the reading section of the progrem is to endble 4 student to make eight
months’ reading progress during the school yedr and thereby regain Jost ground. Other goats
are 1mprovement of speech, mathematics, scrence, and social studies, helping students to adlust to high school
behavior patterns, expanding students’ background of experience, and wproving self-concept. After completing
one yedr fn the program, students are evalualed and Fay returnto the regaiar school progrem.— Carollees—are ..
w'thin normal range of intelligence and without serious emotiondl problems byt have one to four years of reading
retardation, The speech of many s affected by a second language or dialect, Students are counseled frequently
by the itigher Hor1zons counselor and tnstructors. The counsclor-student ratio 1s one counselor to 100 students,

Collaboratfon between 1nstructors in the various sudjects makes 1t possible to remedy weaknesses in 1anguage
arts and other classes.

Contact the project about available training and other services.

con'ac! John D1 Benedetto, Reso.rce Coordindtor, Higher Horizons 100, Hartford Public High School
55 Forest St., Hartford, CT 06105. (203) 278-5920, Robert Nedrine, Title | Director; Hartford
Bodrd of tducation, 249 High St., Hartford, CT 06103. {203) 566-6074. B

Developmental Funding: State ESEA Title | JORP No. 74-26 Approved: 4/29/74

Compiled Summer 1981

PRO’ECT HIT  iigh Intensity Tutering

An 1adrsrdualized instruction program for sixth-, seventh-, and e1ghth-grade student;
vdentified as deficient 1n basic grade-level reading and/or mathematics skills.

'afgﬂ awiﬂl“ Approved by J0PP for grades £-8.

o o ~
descnpuon HIT centers provide *n individualized tnstruction progran designed {in the redding center) to
develop vocabulary and comprehension skills and {i1n the math center) to increase computational
ahilitres, problem-solving abilities, and understanding of matheratical concepts. Sixth-, seventhe, and eighth-
grade students 1dentified as deficient 1n reading and/or mathematics are selected for HIT participation on the
bas1s of performance at least one yedr below grade level on standard tests and by observations of the classroom
teacher. The HIT method acttvely involves tutors, tutees, a certified teacher, and two paraprofessional aides.
Tutoring focuses on peer-teaching and reinforcement technigues developed primarily from principles of progra=med
1nstruction. Tutors from grades 7 and 8 assist sixth-grade tutees in developing grade-level skills ard reinforce
correct perforaance. This interaction a1so helps the titors upgrade their own sk11ls. Tutees who were in the
progran during sixth grade are Jiven priority selection as tutors in seventh and eighth grade when skill deficien-
c1es 1n those tutees still exist.  This highlights the 1mportance of reciprocity 1n the teaching~learning relation-
shtp, despite the small differences 1n ability between tutors and tutees. The two basic HIT center components
are the tnstructional system and the motivational system. The prisdry features of the instruction progranm are
daily calcalation of the percentdge of correct responses for each tutee and use of 1nstructional materials that
carefilly contro! tntroduction ot new concepts and tncorporate frequent review. The motivational system 1s
cructal to optimal student progress. Tutees receive points for correct responses which accurulate sn a “"bank
boot™ and are redeemable for tangible rewards. Tutors receive POIntS and rewards on the basts of dttendance.

Contact the project about available trawning and other services.

ureg Byndridn, Public Information Of ficer, Highland Park School Drstrict, 20 Bartlett, Highland
conta" Park, Ml 23203, (313) 9%6-0130.
Developmental Funding:  JSut ESEA Tatle | JORP No, 74.9 Approved: 1/8/74
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Aruitoxt provided by Eic:

| PROJECT  1nPROVEMENT OF BASIC READING SKILLS .

Reading centers providing an individualized approach to remedial reading for educationally
deprived children.

Mrgﬂ dudlmcc Approved by JORP for pupils 1n grades 1-8 who are reading below grade level.

.

o o0

dmﬂpﬂon Reading centers established in participating schools are staffed by a reading teacher and
an aide who work with 10-12 children per period every day for the regular school term.

Dfagnostic tests are administered to detemmine specific needs of individual children. A "Need Sheet® 1s
prepared for each child, providing a written prescription to help fn mastering basic read1ng skills and to
reinforce classroom learning. A "Weekly Plan™ sheet fs maintained for each class. 1isting plans for each
child. Correlation with regular classroom activity 1s stressed. Teacher's aides and parents are assigned to
work with children needing additional help over and above that received in the classroom ahd reading center.

~Parent participation, thrpugh,valumeervnork\andm*rkgops. is a sfgmficant aspect of the project. Individu-
alized attention shows the pupil that he/she is important—and-can. eicel in some way, reinforcing the primary
goal of the project: to meet individual needs of students and help them achieve thevr.potential . -

/s
Materfals used include the Hoffman Reading Program supplemented by numerou$ other comgreially avairtaple and
teacher-made materials. ~ -
3 e
Students are selected for the program on the basis of scores from standardized tests (below Sﬂw—oert‘.enule)f
scores from diagnostic tests, cumulative record cards, teacher opinions, posttest scores of previous Title |
students, and learning disabilities.

Contact the prorect about available training and other services.

Elizabeth Dickson, Improvement of Basic Reading Skills, Sylacauga City Schools; P.0. Drawer
‘o“‘a“ 1127, Sylacauga, AL 35150. (205) 245-5345 or 249-0393.

Developmental Funding: ySQE £SEA Title ! JORP No. 74-109  Approved: 10/18/74

Compiled Susmer 1981

PRO’ECT IMPROVING ACHIEVEMENT (READING) THROUGH UST OF TEACHERS AND TEACHER AIDES

A Personalized and concentrated reeding improvement progran for Secondary students.

fdrgﬂ a(‘dn”‘e Approved by JORP for students grades 10-12 reading two or wore years below grade level

mth Tow or failing grades 1n £nglish classes. It has been used 1n other settings with
grades 7-9, but no evidence of effectiveness has been submitted %o or approved by the Panel.

-

e e

dmﬂpuon This project treats the problea of reading deficiency in secondary students through personalized
and concentrated interaction. personalized 1n that the adult/student ratio 1S wost often one-

to-one. concentraied In that instruction occurs daily, one period per day. [ach student's reading skiils are

thoroushly analyzed during the first few weeks. Instruction and rebuilding of attitude begin on a personalized

bas1s at the point uf identified deficiency (tn many cases at point zero in the reading process). Individual

records of areas of wedkngss and vatterns of unprovenent are maintained. The importance of personal interest

and positive reinforcement from the adult 3ide cannot be overemphasized. Reading instruction develops within

the context of the tots! lanquaje arss curriculin.  The project teacher and a team of eight aides supplement the
regular teacher's wnstructior.

fContyct the oro,ect sboutl avirladle tratning and other services.

CONLACE Leon aest. Divectir, Shy Jiew High school Project, Cache County School district. 2063 North
n ¥2th rast, Logan, JT 44321, (801) 752-39/5.

TDeveTopmental TFRGTRR T T3y

TSI e _JORP Mo, 74.110_ Approved. 2/¢5/75
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Pm’fcr IRIT: Intensive Reading Instruc’ fonal Teams

A lavoeatory project for third- and fourth-grade students with difficulty 1in readinm.

[N

target qudience  approves by sore for pupils in grades 3-8 who are deficient in the basic skills of
reading and language. The program has been used in othar settings with grades 1, 2,
and 5-8 and 3s a sumer progran, but no evidence of effectiveness has been submitted to or approved by the Panel.

dmﬂp"nn IRIT features a carefully individualized diagnostic approach made possible by low student-

teacher ratios and the use of a wide variety of materials and equipment. The unique features
of IRIT are the high-intensity and team apptroach toward reading instruction. Forty-five students per team of
teachers are selected for each of the three 10-week cycles. The teachers have classes of approximately 15 pupils
and 211 pupils see each teacher daily. The program design includes three areas of coacentration, encod1ng-
decoding, individualized reading, and vocabulary/comprehension. Students move from one area to the next at
approximately one-hour intervals. Pupils return to their sending teachers 1n the atternoon for instruction in
other basic subjects. The individualized reading area provides a wide variety of reading materials and offers
assignoents that emrich the student’s background, promote written and oral language skills, and inst111 pleasure
in reading. The vocabulary and comPrehension area puts eaphasis on the various subskills of comprehension.
Meaningful experiences are provided in order to promote conc2pt development. Encoding-decoding uses an individu-
alized approach to assic: the student in his/her ability to attack new words and get meaning from them. The
specific skills needs fn phonics are taught to develop independent methods of word analysis. The IRIT teachers
work with students for the entire morning. They spend the afternocn preparing the individualized lessons,
discussing the ski11s of the 45 students, coordinating the lessons for them, and updating their individual records,
developing new 1nstructional materials based on student needs, meeting with teachers and par.ats from the sending
schools, participating in professional development and training sessions, and providing inservice training for
other classroom teachers.

Contact the project about available training and other services.

‘Dntu‘t Donald Carso, Coordinator of Reading and Communication Arts, 249 High St., Hartford, CT 06103.
%203; 566-6036. Anna Cirochowski, Consultant/Trainer, 56 Norman Dr., South Windsor, CT 06074.
203) 644-8041.

Developmental Funding: USOE ESEA Title ! JORP No. 74-11 Approved: 2/20/74
Compiled Summer 1981

pkwfa’ LEARNING TO READ 8Y READING

A unique method of teaching reading to sub-par achievers at upper-elementary through Junior
college levels who have failed to progress with .he use of conventional methods and materials,
especially useful in alternative schools.

'ﬂfgﬂ ﬂwlem Approved by JOR® for students from upper-clementary through aduit levels with poten-
tial for reading and/or reading improvement.

dmﬂp"on The program is a multimedia system for teaching reading especially applicable to students
reading below 3.0 Grade Placement Leve) (GPL), including nonreaders, and effective through
6.0 GPL. Reading With Symbols (cued reading using familiar objects to represent sounds) begins at primary
Tevel and progresses through an approximate tenth-grade reading ievel, it represents a new approach to phonetic
and sight-word vocabuidry developnent. Students (usuaily in groups of three) read orally to a teacher or aide
an approximate 700 pages of cued stories. The system also incorporates “read-along” materials {radio plays,
short stories, and captioned filmstrips), to be used either in conjunction with upper-level Reading With Symbols
materials or alone for students at higher reading levels (GPL 3 and 5-8). Symbols representing 34 basic sounds
are learned through use of a workbook. (Instruction on an individual or small-group basis 15 recoamended.)
Students learn symbol-sound relationships in less than one week. Thereafter, they read orally daily until
they have progressed through the set of 16 cued readers. After completion of the first six books (2.0 to 4.5
reading level), the identical stories are read in the uncued version. This cued reading provides a bridge to
regular reading and an opportun'ty to teach the more significant conventional rules of phonics, and furnishes
an opportunity for assessment of reading progress. Read-along mater als (24 half-hour short-story segments
and 40 radio plays ranging froa 15 to 90 minutes in length) are sed at a higher ievel of the program. Instruc-
tion in preparing this type of material as well as read-along captioned filmstrips is provided in the teacher
training program, :

Contact the project about available training and other Services.

Hillman, Director, Reading Learning Center, P.0. 8ox 778, Jamestown, CA 95327. (209) 983-5741,

Developmental Funding  ySOE ESEA Title 111 JORP No. 74-37 Approved: 4/29/14

1]

| contact Pnidip k. Glossa, Director, 18 N. Banner Or., Sonors, CA 95370. (209} 532-3556. Orval S.
|

|

|
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Aruitoxt provided by Eic:

PRO’ECT LEE COUNTY FOLLOW THROUGH. ™athemagenic Activities Program (MAP)

Comprenensive education and intellectual development, emphasizing math, for economically and
educationally deprived children in grades 1-3.

lul’gﬂ auditntt Approved by JORP for grades 1 and 3.

dm"p"on The Lee County Follow Through program 1s based on the University of Georgia Mathemagenic
Activities Program, which emphasizes mathematics in the context of ¢lassroodm environaents

that stimulate cognitive growth and the acquisition of basic acadenic skills through concrete activities and

fntellectual challenge for the children. Each classroom is staffed by a certified teacher and two aides.

The desired classroom environment evolves fras these principles and processes Learning activities oust be
based on what children already know and at the same time stretch and challenge then, the teacher must assess
each child's developmental level. Intellectual growth occurs only through active involvement, so manipulation
of objects ts called for. Independent activity is necessary for learning, so children must exercise choice, and
to experience such self-requlation, children seiect activities and work tndependently. [n addition, many struc-
tured and small-group lessons involve the teacher or aides.

A vaiety of quides prepared by the University of Geargia 15 used by the teachers, together with district-
approved matertals. A specially trained resource teacher provides regular inservice training, visits classrooms
each day, and Gives two demonstration lessons eyery month,

Medical and dental health, nutrition, psychological and social services, and parent 1nvolvement are other
essential elements of the University of Georgia model.

Contact the project about available training and other services.

Sam Cecil, Oirector, Lee County Follow Through Project, P.0. Box 468, Jonesviile, VA 30602.
‘onta‘t (703} 346-1389.

Developmental Funding: ySOf Folyow Through JDORP No. g80.514 Approved: 2/2/81

Compiled Summer 1981

PROJECT  LerLoRe COUNTY (MISSISSIPPI) FOLLOW THROUSH RESOURCE CENTER

A program based in part on the cognitive-developental theory of Jean Piaget and the educa-
tional dhilosophy of John Dewey that blends open-ended child=1nitiated activities with
teacher-structured lessons.

<

lﬂrgﬂ aw‘cm Approved by JURP for school administrators, teacher trainers, paraprofessionals,
and teachers of grades K-3. Intended benefictaries are children and their parents.

dmripuon The LeFlore County Follow Through program employs the High/Scope cognitively oriented cur-
riculum a5 a framework for education. This curriculum was developed by the High/Scope
Educational Research Foundation of Ypsilanty, Michigan.

Children assume responsibility for their o learning by planning self.initiated activities, carrying out their
plans, presenting what they have learned, and sharing their experiences with others. Teaching teams structure
spectfic learning experiences based on children's needs and their ability to learn a concept or skill. Adults
help children apply acquired ski11s within student-initiated projects. Through this process, children become
knowledgeable in the areas of writing and reading, mathematics, science, social studies, music, physical educa-
tion, health, and safety.

Recognizing that parental commitment to children's education is a major factor 1n a child's s:hool success, the
LeFlore County Follow Through project has developed and implemented a parent program that takes the school to
the home and brings parents to the school. Parents participate in classroon activities and use school facilities
for group meetings and workshops. Thrqugh these efforts, parents have contributed their knowledge, ski1lls, and
resources to the school's educational goals and at the seme time have extended their formal schoo) training.

Contart the project about available training and other services.

Robert ?ickett, or Linaa Brower, fducational Service Building, Hi-way 82 West, Greenwood, MS
contact 38930. (601) 453-4819 or 455-4107.

-

Developmental Funding' ySOE Follaw Thro gh JORP No. 77.123 Approved: 8/18/77
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PRO‘ECT MARC:  Multisensory Approach to Reading and Reading Readiness Curriculum

A myltisensory approach to beginning readiness that eaphasizes slow pacing of skills, diagnc-
sis of student aeeds, and inservice training of teachers and administrators,

lafgel aw’en“ Approved by JORP as a -1 reading prograa for students from low-1ncome families 1n rural

dreas and as an fnservice program for teachers and administrators. MARC also serves
grade 2 students, remedial readers, learning-disabled students, special education students, and students in urban
settings, but no evidence of ‘ffectiveness has been submitted to or approved by the Panel.

dﬁtﬂpﬂon Project MARC trains teachers to use a systenatic approach 1n teaching reading. It comdines

instruction macerials, multisensory techniques, and teacher traitning 11 a practical, effective
program.  Students are grouped for instructfonal purposes based uPon continuous d1agnosis, and are taught through
3 comdination of activities desigred to use all the learning modalities. Kindergarten materials and technigyes
focus on developing knowl edge of letters and sounds as well as concepts, Children are taught letters and sounds
through a unique technique called The Linkages, which integrates auditory, visual, and kinesthetic modalities to
enable children to learn through the avenue most appropriate to their needs. Materials for this tevel include
alphabet booklets, wall cards, an alphabet sound pack, readiness skill sheets and a poetry book, language master
3lphabet cards, and an alphabet drill pack. First-grade materials emphasize linguistic word families, decoding
and word attack skills, and vocabulary and comprehension skills. During initial reading instruction, the teacher
uses blending techniques that feature multisensory learning, Slow pacing, and reinforcement of the processes in-
volved in decoding. Zach lesson focuses on one Tinguistic or phonetic feature, and workbooks and supplementary
matertals supply reinforcement activities. As students progress, 1nstruction and reading pecome more complex, so
that once children complete the series 1t is easy for them t~ nake the transition to commercial basal reading
materials. Reading materials include storybooks, reinforcerient exercises, tapes and worksheets, diagnostic instru-
ments, and 16 readers, workbooks, and mamals. The teacher training program is described in a guide with accon-
panying cassette tapes. The juide covers materials, philosophy, multisensory techniques, teaching reading, diag-
nos1s, classromm games, learning centers. and conducting a training session,

Contact the project about available tratning and other servicr .,

Annte Ruth Perryman, Director, Project MARC, .0, Box 98, Crawfordville, FL 32327,
contact {904) 926-7909.

Developmental Funding: ysog £SEA Title [y-C JORP No. 79.7 Approved: 3716779

Compiled Suswner 1981

PRO’ECT “ MATTESON FOUR-DIMENSIGNAL READING PROGRAM

A multitext, trndividualized, comprehensive readtng skills-developmental reading program for
grades 4-8.

'ﬂfgﬂ audience Approved by JORP for students of all abilities, grades 4-8.

d's‘"pﬂon The program's goal is that students reach a level 1n the reading-sk1lls sequence commensurate

with their readingexpectancy level. T2 four dimensions are developing basic skiils that
students need in urder to read critically, purposefully, and appreciatively, teaching students to use readinyg
s a tool for learning, fostering an appreciation of 1iterature, and developing permanent interests yn reading
for enjoyment. Students progress through a series of indi/idualized learning packages covering 108 behavioral
objectives, nmitting the ski1lls they have already mastered. Activities noted in the learning packages direct
the student o selections tn various reading texts appropriate to his/her 1ndependent reading level. Activities
are varied and fncrease 1n level of readability and canplexity following Bloom's taxonomy. Criterion-referenced
tests include a placement test. pretest, posttests, and sub-skills tests for all 108 objectives. A management
system consisting of class record sheets and 1ndividual pupil-progress charts shows the student's growth in
readfng. This skills-developrent portion of the program 15 expected to take fran 40-60 percent of the total
reading time. The remafnder of the time 1s devoted to application of skills through a variety of reading-lanyuage
activities to provide a well-integreted reading program, ’

Adopters are trained tn the use of cloze procedure, readability formulas, application of behavioral objectives,

writing of learning packages, diagnosis and placement of students, and program operation. (The Matteson Program
s ntended t9 be 3 bastc skills-developrent reading program. It 15 not a supplerent to a basal resder series.)

Contact the project about available tratning and other Services.

§ allan Sornseif, Matteson School District 162, 21234 [11ino1s St., Matteson, L 60443,
contac (312) 748-0100.

Developmental Funding  ySOE ESEA Tatle (I JORF No. 77-109  Approved: 2/25/77
Compiled Surmor 1981
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PRO‘[C]’ McCORMICK COUNTY FOLLOW THROUGH: Mathemagenic Activities Program (MAP)

Comprehensive education and intellectual deve’ amnt, enphasizing math, for economically
deprived children {n grades X-3.

‘arge‘ Olﬂwm Approved by JDR; for grades 1 and 3.

dwﬂpl‘lon The McCormick County Follow Through program is based on the University of Georgla Mathemagenic
Activities Program, which emphasizes m-'“saatfcs tn the context of classroom environments
that stimulate cognitive growth through concrete acti ities and intellectual challenge for the children.

The destred classroom environwent evolves from trese principles and processes. Learning activities must be
based on what children already know and at the same time stretch and challenge then, the teacher must assess
each child's developmental level. Intellect a! growth occurs only through active involvement, so manipulation
of objects is called for. Independent activity is necessary for learning, so children aust exercise choice, and
to expertence such self-regulation, children sslect activities and work independently. In addition, many struc-
tyred and simall-group lessons involve the teacher or aides.

A variety of guides prepared by the University of Georgia is .sed by the teachers. Regular inservice training
on teaching techniques and Piagetian assessment 15 conducted with guidance from the untversity sponsor.

Medical and dental health, nutrition, psychological and social services, and parent involvement are other
essential elements of the University of Seorgia model.

Contact the project about avatlable training and other services.

contact 4i'ared xnight, Director, McComick County Follow Through Project, McCommick County Public
Schools, P.0. 8ox 687, McCormick, ST 29335. (803) 465-2898.

N

Developmental Funding: USOE Follow Through JORP No. 80-51c  Approved: 2,2/6,
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. PROJECT  wevmics waoe easy

A systematic “hands-on” approach to metrication that includes field-tested techniques,
acttvities, an assessment systed, and staff development materials.

fﬂrgef am’"m Approved by JORP for grades 1-8.

P )
dmr[p"on Metrics Made Easy has developed strategies and materfals for instruction in the International
System of Units (SI Metric Measurement System) at the elementary school level. The program
encoupasses mathematics, science, soclal science, and consumer education, and provides inservice education for
teachers and parents. It improves student skills in. measuring 1n metric umits, defining metric terms used 1n
conmon measurement problens, and solviag problems in metric format. The measurement curriculum tncludes three
broad goals. 26 objectives, and more than 100 suggested activities. Tre program has developed and packageu three
components. The first is formal preservice/inservice for teachers. The second 1 a metric instructional model
sstructured by level (K-3, 4-6, 7-8) which includes a Teacher Resource Guide containing activities and instruc-
tional sequences, materials for hands-on measurement experiences, and an assessment program ($15 each). This
jJuide aiso includes a training format for paraprofessionals and/or teacher trainers and 25-30 weekly 40-minute
Tessons. Each lesson includes hands-on measuring activities and individual student follow-up worksheets. The
third component consists of classroom assistance in the implementation year from a trained metric paraprofessional.
A unique project-developed system couples student anc teacher inservice and awareness. Following training,
retric pi3raprofessionals disseminate tnfonsation and conduct demonstraion lessons. Teachers learn aiong with
their students. Under arothe? option, teachers with metric background and adequate metric measurement tools can
purchase the Teacher Resource Guide sSeparately. However, pre/posttest data are required by the project.

Contact the project abuut available training and other services.

Karan Spané. Project Director, Metrics Made Easy, Ocean View School District, 16940 “B" St.
contact Huntington Beach, CA 92647. (114) 846-7013. ) )

Oevelopmental Funding: ysSOf ESEA Title 1v-C anj JORP No. 79-31 Approved: 7/11/79
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Aruitoxt provided by Eic:

PROJECT  new wavex foLLow Tamoust PROVECT

Comprehensive services for low-income families and Children with preschool experience.

target audience  soproved vy sowp for graces x-3. ‘

+ ae
descﬂptmn The goatof this prograa is to help children become confident, inventive, responsive, and
product ive people. To achieve this goal, it uses a multidimensionai learning process for
adults and chiidren that features assessment of eack child a.4 an 1ndividualized prograa based on consultations
+A0ng the entire teaching team. This team consists of .~ Ziassroom teacher, teaching assistant, staff
developer, psychologist, social worker, paren.s, n.rie, spuech therapist, community worker, and Bank Street
Tollege of Education advisor. Social studies, am.aasizing the children's environment and the seople in it,
supplies the framework for the curriculum, Children ask questions and find their own answers through first-hand
experfences on field trips and by conducting interviews. Recording information and ideas helps childrer practice
1anguage and math skills. Classrooa life and discussions help to develop problem-solving skills. Instruction
tn reading folTows the langudge experience approach and s supplemented by basal readers and trade books. Math

concepts and logical thinking are taught by means of manipulative materials, charts, graphs, computation, and
prodlea~solving stories,

Parents are sctively involved in their children's schoo) 1ife in a variety of ways. They volunteer 1n the class-
room, they are members of the policy advisory committee, which gives them an active voice in scheol prograa policy
decisions; and they participate in activities that develop their own interests, skills, and careers and in
activities that help them understand how their children grow and learn.

Contact the project about available training and other services.

coniaget Audrey P Tiani, Director, New Haven Follow Through Project, ¢/o Roger Sherman School, 765 Elm
St.. Hew Haven, CT 06511, (203) 787-6456.

Developmental Funding: YSOE Follow Through JORP Ko. 77-156g  Approved: 4/24/81
Conpiled Summer 1981 ,-/
-

PROJECT  Mictous AVENSE FOLLON THROUGH. A Direct Instruction Model

Basic reading, arithmetic, and language for low-1income, nonwhite, tnner-city children in
grades K-3 and 3 prograa for their parents, 1

Mfget awum Approved by JORP for grades 1-3. Approved grade levels are based on clawas for children
. 11 the program for four full years.

. a
dmﬂpuon To increase the skills that participating children have acquired in their preschool programs
SO they <an compete with more fortunate peers, the Nichols Avenue Follow Through prograc re-
t1es on highly structured DISTAR materials 'n reading, srithmetic, and language, which zarefully sequence tasks
to *nsure skill mastery. The content of each three-lTevel sequence 1s as follows Reading [ and !I, decoding and
comprehension, Reading 111, reading for and making use of new information, Arithzetic I, basic addition and sub-
traction, Arithmetic 11, multiplication, fractions, column addit10n and subtraction, and measurement, Arithoetic
{11, colunn =ultiplication, Yong di/1s10n, subtraction with regrouping, and story problens, Language 1 and II,
comprehension, Language I11, reasoning and rules of granmar and structure. Physical education, art, and science
sre taught by district resource teachers. lessons 3re presented to the Children in small groups of six Lo ten for
30 to 35 minutes a day in each content area. Criterion-referenced tests cover the content of each nine weeks of
instruction, results are ysed to pface puptls in the proper gruup. A conpetency-based Curriculu= resource teacher
operates a reading and ~athematics sk1ll center, conducts devanstrations of competency-based curricsta, and
of fers special prograes for students needing reinforcement. A full range of support services, preservice and
cegular inservice for tealhers, and 2 parent advisory comittee are other parts of the program.

Contact the project about availadble training and other sepyices.

Conta“ Doruthy Rice, Tirector, Yichols Avenue Follow Through, 247 %artin Luther nng Ave., S.t.,
dasninjton, OC IR0, {202) bT-T08%,

Developrental Funding  jSOE Follow Through JORP No. 39-50¢  Approved: 12/29/8)
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PROJECT  Peoasus  personalized Educational Growth and Achievement with Selsctive Utilization of Staff

A sanagement program in reading personalized to meet students’ needs.

¢

-

‘arg“ aw”m Approved by JORP for grades 2-9, This program has been ysed in other settings with
grades 10-12, byt no evidence of effectiveness has been submitted to or dpproved by
the Panel. .

, g
dmﬂp"on The PEGASUS curriculum structure consists of performance objectives and Corresponding diagnostic
instruments on 17 sequential reading levels at all ability levels in grades K-8. Students in
grades 9-12 use PEGASUS as 4 specialized , gram. After diagnosis, students are grouped and subgrouped according
to identified needs. A chart ts ysed to track each student's progress. A resource file of learning materials
for fast, average, and stower-achieving students is coded to PEGASUS objectives. Additional learning activities
are developed, coded, and shared by PEGASUS adopters i inservice sessfons. Instruction is personalized, motiva-
tion tachniques are esphasized, and a variety of approsches to teaching reading skills is used. No single teaching
spproach s ef*her recommended or required. Teachers continue to yse any methods that they have found to be
successful. PEGASUS utilizes materials found in adopters' classrooms.

The program {s offered for diagnosing st’udent needs, selecting appropriste materials to meet those needs, and
assessing student gafns. PEGASUS aids classroom teachers in organizing instruction for reading and other subject
areas.

4
PEGASUS 15 an adopt fon site of PEGASUS-PACE, Tuscaloosa, Alabama.

Contact the project about availadle training and other services.

Cheryl Hendress, Project Coordinator. Bureau County Educational Service Region. Courthouse,
‘on‘a“ Princeton, L 61356. (815) 875-1529 or 872-4181.

. »

Oevelopmental Funding* ySOf ESEA Titles I1} and 1y-C JDRP Mo, 1 Approved: 1/9/19
Compiled Sumwwr 1981

PRO][C]’ PERSONALIZED INSTRUCTION -A Ciassroom Tean Approach

A classroom team approach to improving language arts skills.

.
‘arg“ aw”m Approved by JORP for pupils in grades 1.5 scoring fn jowest quartile in reading achieve-

ment. This progron has been yced In other settings with grades 6-7, byt no evideace of
effectiseness has heen submitted to or approved by the Panel.

dmripﬁon The Personalized Instruction program is designed to provide an instructional model that will
be successful in helping pupils improve their language arts skills. The program includes
reading and comunication skills. Yanguage development. creative writing., and recreational reading.

Spectalists, working fn a team reiationship with cooperating classroom teachers an aides, devise and {npiement
instructional activities that relate the pupils' characteristics and learning stvies to the classroon teachers'
exfsting curriculum. Pupils selected for the program dare 1n the lowest quarti’. 'n reading achievement, They
are Cross-age grouped 1n re ular classroams, with 24 Title ] pupils served f ¢ & 60-30 minute language arts
pertod. £ach class is div.ded fnto three or four subgroups of six to eight pupils, curing the period, each
subgrouy recetves 20 nminvces of reqular reading instruction from the part.cipating ctassroon teacher, 20 minutes
of supplecentdry rnstruction from the Title ! teacher. and 20 minutes of r:inforceme it activities from the
aide. (In the case of an 80-minute perfod, the ¢1ass regroups for 20 mim tes of ir,truction 1n written cormuni-
cations). 1In addition to the regular ~'assroom Yrogran, 3 resource ¢1ass-0on may oe provided, offering supervised
activities in recreational reading and creative writng. These activity s are < heduled durirg the afternoon,
when ¢lassroom regroupings are not feasiple.

Contact the project about avarlable training and otner services.

Y
Sally Jo lase, Coordihator. or Eleanor Pennington, Developer, 7200 Lowell Bivd., sestminster,
contact €0 B0030. (303) 4283511, &xt. 2b8. ’

Developmental Funding  ySOE £SEA Title & JORP No. 74-122  Approved. 12/16/74

Compiled Susamcr 1981
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pm’fcr PHILADELPHIA FOLLOW THROUGH BEHAVIOR AMALYSIS RESOURIE CENTER (3ARC)

1
A training center for adainistrators, teachers, paraprofessionals, gnd parents. with a full-
time comitnent to deonstrating the entire Philadelphia Behavior Analysis prograa.

Mfgﬂ awm Approved by JORP for grades K-3.

Vs

T
dumpﬂon The Phitadelphia Behavior Analysis progrea consists of a wide array of systeatic technique
capable of creating an educational environsent to accelerate the soctal and acadernic develo
oent of young, children. Training for 1mplecentation, 1asting two to five days. ~an be tatlored to neet specifi
site requirements. Areas of concentration include. understanding huasn beh.vior. refnforcecent strategies, \
Yearning styles. curriculum development. instruct ional strategies, roon a.rangement, and yide and parent in- \
volvement., Each Behavior Analysis classroom contains one teacher and at least one aide or pareat. but ideadily
one dide and one parent. The aide and/or parent reinforce the teacher’s fnstructional prograa by providing assis-
tance in a program utilizing small-group strategfes. Academic instructional time (the earn period) focuses on
the basic skills -- reading, mathematics, spelling, and handwriting. Weekly targets are sct for each child.
Motivation and positive reinforcement permeate the classroon. A tangible ootivational system, such as a token
€conoay, tally System, OF contriicting, is used. The children are enCouraged %o engage in their iearning tasks by
“back-ups® -= games and activities -- based on their interests and needs. Points earned or contracts negotiated
are exchanged for the back-ups {spend time) at intervals throughout the day. once a day. or at a delayed time.
Punfsheent s de-emphasized. Currfcslum materials have entry placenent and diagnostic tests, are self-checking,
require frequent response froy the student, 2an be individualized, present skills in small steps. and enadble child
progress to be monitored and measured. Each child in the program is targeted for a year-end goal of at least

grade-level achievement in reading, math, and spelling. Grade-level achieverent is correlated to book and page
placements in the materials.

~

Contact the project about avatlable training and other services.

contact Leontine D. Scott, Director. or Roger Huyett, Coordinator, Follow Through hrograss, Room 510,
Adainistration 31dg., School Tistrict of Phi)adelphia, 21st and Parkway, Philadelphia, PA 19103.
{215) 299-7659 or 567-416) or -2920.

.
Developmenta) Funding: ySOE Follow Through JORP No. 77., 3 Approved: 9/1/77
Compiled Susmer 1981

pm’fcr PICKENS COUNTY FOLLOW THROUGH: Mathemagenic Activities Program (MAP)

Comprehens ive education and fntellectual development, emphasizing math, for economically and
educationally deprived children in grades 1-3.

N

‘afg“ abdience Approved by JORP for grades 1 and 3.

. i

PRy .
dmnpuon The Pickens County Follow Through prograa is based on the Unisersity of ueorgts Mathemagenic
Activities Progran, which emphasizes mathematics 1n the context of classroom environdents,that

stimulate coja1t1ve growth and the acquisition of besic acadeaic skills through concrete activities and intellec-
tual challinge for the children.

The desired classroom environment evolves fron these principles snd processes. Learning activities must be based
on what children already know and at the same time stretch and challenge them, the teacher must assess each cheld's
develogmertal level. Intcllectual growth occurs only through active involvenent, so manipulation of objects 1s
called for. Independent activity is necessary for learning, so children must exercise choice, and to expertence
such se'f-ragulation, children select activities and work independently. Imaddition, many structured ang
s2al1-group . *$5048 {nvolve the teacher or afdes. A vdriety of guides prepared by the University of Georgid 1s
used by the tea~hers, together with district-approved materfals. A.specially trained resource teacher provides
regular inservice training, visits classrooms each day, and gives two demonstration lessons every month.
Medical and dental health. nutrition, psychological and social services. and parent 1nyolveaent are other
essential elements of the University of Georgia wodel.

-

Contact the project about available training and cther services.

Kathy Cowart, Director. Pickens County Follow Through Project, 419 College Ave., Jasper, GA 30143,
‘on'a“ (404) 692-5222 or -5703.

Q Developmantal Funding:  USOE Follow Through JORP No. 80-S1>  Approved: 2/2/81
E MC Corpiled Surmer 1981, .
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PROJECT  PaTTssumon FoLLow Tia0uGH pROGRAN |

|
Reading, math, and language for children from low-income |r;e|s.

target audience  acoroved by JoR> for grades k-3,

§

PYY

dmnp“on The goals of the Plattsburgh Follow Through prograa are to prevent econonically disadvantaged
children froa failing in reading and math and to promote dey) loprent of their language skill.

Inftial and ongoing assessment, weekly meetings of the entire staff, perfodic r:vlm of each chilu's reading

and agth programs, and staff development in Bank Street College of Educatfon théories and practices are the

medns used to attain the prograa’s goals, y

1l
Rather than being directed by their teacher, the children help shape their own agtivities. They work indepen-
dently, fn s2a1l groups, or singly with the teacher or afide on such projects as $and and block construction, art
activities, cooking, dictation, Journdl writing, measurement, and science experiments. The classrooa setting is

tightly organized, giving children the opportunity to express themselves in words and actions and to work with
each other,

i
Hone visits, trips for parents and children, and participation by parents in th classroom are fundamental to the
progren, In addition, parents are offered a varfety of practical and academic courses amt workshops with
community agencies.

Contact the project about available training and other services.

D
con[‘c' Robert Garrow, Director, Plattsburgh Follow Through Program, Monty Street School, Monty St.,
Plattsburg, NY 12901. {518) $63-1140. ¢

v

Oevelopmental Funding:  YSOE Follos"Through JORP No, 77.156h  Aproved: 4/24/81
ComPiled Summer 1981

PROJECT  POATELLO FOLLOW THROGH: Mathea. genic Activities Prograa (MAP)
v

Corprehensive education and fntellectual development, emphasizing math, for economically
deprived children in grades 1-3, .

‘ﬂfgﬂ awcm Approved by :iQRP for grades 1 and 3.

\
r

dmfip‘ion The Pocatello F- ’14 Through program is based on the University of Georgia Mazhemagenic
Ativities Progfas which emphasizes mathematics fn the context of classroom esvironments
that stimu'ate {ntellectual gr through concrete activities and intellectual challenge for the children,

The desired classroon environpént evolves from these principles and processes. Learning activities must uve based
on what children alr¢ v knoy and at the same timé’ stretch and challenge them, the teacher must assess each
child's developmental evel,  Intellectual growth occurs only through active involvement, so eanipulation of
objects is callea for, ln?ependent activity 1s necessary for learning, so children nust exercise choice, and to
experience such self-reguzulon. children select activities and work independently, In addftion, many structured
and smatl-group 1essons §hvolve the teacher or aides, .

Teachers use & variety Af guides prepared by the Universit, of Georgia. Regular inservice training on teaching
techniques and Piagetifn assessment is conducted with guidance from the university sponsor.

Hedical and dental health, nutrition, Dsychological and social services, and parent involverent are other essen-
tial elements of the/University of Georgia rodel.,

/ Contact the,project about availadble training ard other services,

contact Petres Goold, Director, Pocatello Follow Through Project, Pocatello School District No. 25,
3115 Poleline Rd., P,0. Box 1390, Pocatello, ID 83201. (208) 232-3563, ext, 269.

Developmental Funding: USOE Follow Through JORP No. 80.51a  Approved: 2/2/8)
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PRO][CT PROJECT PRIDE  Professional Reading Instruction with Desirable Effects

LA pull-ost resedral reading program utilizing modality assessment and careful diagnosts of
each learner's reading deficiencies 1n an eclectic approach to 1nstruction. .

. ~

.

“"ge‘ aw‘em Approved by JOSP for educationally disadvantaged pup:ls, grades 2-5.

dmﬂp"ono The Project PRIDE diagnostic reading program hes been designed to be caspatible with existing

* comercial reading programs. Regular classroom teachers and Title [ reading instructors use
cowon a|a?nos:1c data to plan 1astruction ski111 sequences for deficier. readers. Particigants must be one year
or more below grade Tevel in reading. Standardized individyal oral diagnostic reading tests are administered on

a pre/past basts o all students selected for participation. Pretest Inforuation is used to determine each par-
tictpant’s weaknesses and proficiencies. Pupils with similar sk111 deficiencies are grouped together for reading
tasrructton. Groups of five or fewer attend 25-minyte reading sessions conducted by certified reading specialists
f1ee days pe~ week. Indi/1dualized instruction can de provided to pupt)s with severe reading deficiercies. Title
I teachers develop and matntain reading profiles for eacn program participant. These profiles 1dentify weaknesses
and strengths dand help teachers to plan a prograa of remediation for students. Sk111S 1n need of remediation are
equenced. Modality assessPent 15 conducted to 1dentify each student's most effective.mode of tearminy. Proce-
dures for re~ediation of reading skill deficiencies are deternined by each pupil’'s most receptive mode of learning.
‘eacher-directed insruction provides activities geared to the needs of each group. Individualized instruction
orovides appropriate tndependent assignaents for every participant. An attespt 1s nade to iacrease motivation by
fdent1fying each learner's interests and by providing learning experiences compatible with those interests whene
ever 2ossible.

Contalt the project about available training and other sersices.

COMGC! Horace ¥ Saith, Title I Director, Will1an Penn School District, Bell Avenue Administration .
Building, Bell Ave. and MacDade 81vd,. Yeadon, PA  19050. (215) 623-2180.

Cevelopmental funding: ySIE £SEA title | JORP No. 79-20 Approved: 9/12/79

Compiled Su=rer 1981

PRO}ECT PRIJR  PReschnoi and Improvement Of Reading

A coordinated approach to school experience through readiness in preschool and reading
raprovesent 1n elementiry school.

larget"lﬂldunu Approved dy JURP for pre-kindergarten children with developnental delays, grade | pupils
needing further readiness, and elementary students achieving in the lower three stanines
in reading,

—

dmnpuon PRIOR consists of two projects  Preschool offers early educational experiences necessary to

Tater success in school and Reading Improvement provides revedial reading services to elemen-
tary st dents. PRIOR offers a management process for organizing and operating a Title | prograa as an integral
part of a sChool systen. Building principals are responsible for the day-to-day operation of both the Preschool
4nd the Reading Imgrovement prograss. Joth projects are headquartered in a Central Resource Center which provides
office space, matertals centers, and facilities for staff inservice and parent activities. Strong emphasis is .
Pliced on parent involvement. Mome-school 11ai50n in both projects is accomplished by part-time Parent Coordina-
tors and 3 Pre.chool Home Educator. One teacher in each project is designated Head Teacher {part-time) to coordi-
nate SLaff and program activities with the Title [ Director. This organization results in close cooperation and
arttcilation between the two projects, althuugh either one can exist singly if necessary. Froject-developed
hakdbooks 3.'fe prescriptive and diagnosiic instruction, dut teachers have appreciable autonony in selection of
“arertals and techniques. Developrent of Tanguage concepts is recognized as being essential at all jevels of
Instesertan. Reqular inservice for staff enhances competencies and encourages involvement in planning, implemen.
tatlon. and progran evaluation. A comprehensive yearly program evalustion i$ carried out with the assistance of
>."slde agencies. PRIJR takes advantage of many district and comunity resources to provide support services to
stedents.  Children atiend three hours per day for 160 days each year. ‘'he Reading Project operates as a pull-out
Jroqram w!*h each chi'd participating 30 ..’ es per day. Instruction emphasizes application of reading skijls
rather than isolated drill.

Contact the project about available training and other services.

contact vetos Treaster, eat teacher, or Buford Plemwns, Director of Federal Projects, PRIOR, Poudre

%honl District R, 2407 La Porte Ave., Fort Collins, €O 80521. {303) 484-3462 or 482-7420.

ERIC

Aruitoxt provided by Eic:

[
'
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PROJECT . PROSRMMED TUTORIAL REAOING

An individualized, one-to-one tutoring program for slow learners or potential reading failures,
regardless of economic or demographic background.

target audience  sooroved by JORP for first-grade students in the lowest quartile who need help learning
to read. This program has been used in other settings with grades 2-4, but no evidence
of effectiveness has been submitted to or 3pproved by the Panel.

dmnpuon programed Tutor1al Reading (PTR) supplements but does not substitute for conventional classroom
teaching. PTR uses specially trained, carefully supervised paraprofessional tutors who imple-

ment 1ts highly structured content and operationdl programs. The teaching strategy, built on established learning

princtples, uses many elements of programsed instruction -- frequent and immediate feedback, specified format,

and individualized pace -- but, unlike prograrved iastruction that uses the fading process, proceeding from many

fnittal cues to the minimun needed for success, PTR uses the brightening process, in which minimal cugs are

followed by increased prompting until complete mastery of the reading task is achieved.

Children receive 3 tightly organized 15.minute daily tutoring session, during which they read from classroom

basal readers supplemented with spectal texts dealing with comprehension and word coding and decoding. Tutors are
trained to follow, verbatim, the content and operational programs contatned in the Tutor's Guide. These specify
1n detail what, when, and how to teach the content material and also limit tutors' decisions about children's
responses. Integral and essential to the PTR methodology are its special recording procedures, which not only
indicate children's progress but also prescribe exactly which separate items must ve reviewed until mastery is
achleved. Constant reinforcement or praise is also an essential part of the instructional technigue, while overt
attention to errors is minimized.

Contact the project about available training and other services.

contact Susen vard, Director; Programed Tutortal Reading, Davis School District, 45 £. State St.,
Farmington, UT 840D25. {801) 451-2291. Phillip Harris, Director, Programed Teaching Research and
Development Center, Indiana University, 2805 East 10th St., Bloomington, IN 47405. ?812) 337-6756.

Developmental funding: ySOE ESEA Title [ JORP No. 74.17 Approved: 3/18/74

Compiled Sureer 1981

PROJECT  proviso reaving woogL

A program of structured sequential activities for language arts, mathematics, and science
. courses to remedy serious reading problens among students in grades 9-12.

target awiem Approved by JORP for grades 9-12.

P

dmnp“on The Proviso Reading Model is a four-year program. Ninth-grade students identified as disabled
readers enroil in the program's Level I courses in English, general science, and math funda-

mentals. In tenth, eleventh, and twelfth gradés, students who have not yet develored the skills required to enter

one of the district's nonremedial English curricular sequences are enrolled in program courses for Levels 1,

I11, and I¥. The Proviso Rcading Model 1s based on four convictions. that poor readers can improve, even in

high school if reading is a major thrust of the total curriculum, that a sound high school reading program must

be based on a definition of reading as 3 thinking skill, that the skills that make up what 15 generally defined

as reading (linear reading) may better be learned through carefully devised visual literacy (media reading),

compesition, oral comaunication, mathematical computation, language, and listening activities within courses in

English, science, and mathematics than in pull-ou. tutorial or remedial activities not pa~t of the regular cur-

ricular offerings, and that materials and strategies attractive enough to make reluctant students excited about

learning do exist. The organization of Level I allows for a variety of teaching strategies. Activities can be

directed by a single teacher with a general hackground in language, composition, and reading. If there are

ensigh students, the course can be taught by a team of three teachers, each of whom directs the activities of

one specific area -- reading, media, or composition. Math and science are taught by regular classroom teachers

Jsing materials devised by district reading specialists. In Levels 11, Ill, and IV, students continue to develop

linear and visual reading skills while applying Lhese to the development of skills in composition, speech, and

media, A curriculun yuide, with single copies of al 1nstructional materials, is available for each level.

Contact the project about 3available training and other services.

contact Date Crawford, Proviso Township High Schools, District MNo. 209, 807 S. First Ave., Maywood, IL
60153, (312) 344.7000, ext. 200.

Developmentat Funding  USOF ¢ 5cA TITLE [¥-C JORP No. 80-9 Approved: 6/17/80
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PROJECT  Psvcuonoror LearnInGs FOR ACADENIC ¥1£LDS (Project PLAY)

Perceptualemotor and/or cognitiy

e activities conducted by teachers and parents to 1ncrease
children's reading readiness.

target audience

Approved by JBRP for pre-kindergarten through grade’ 1.

-

dmﬂp"on This program fs based on the assumption that psychonotor deficiencies (which may be due to

poor socioeconamic backgrounds) will interfere with learning, especially beginning reading,
and must be efther prevented or corrected. Pre<kindergarten, tindergarten, and grade 1 children participate in
teacher-directed perceptual-motor and cognitive activities based on a project-developed diagnostic/prescriptive
curriculum guide.” Gross and fine motor activities combined with cognitive learnings such as shapes, colors, and
letter and word recognition help the child transfer sensory experiences to conceptual meanings. Teachers are
trained in diagnostic procedures, methods of combining perceptualemotor and cognitive instruction, and preparas
tion of learning environments that encompass gross and fine motor and cognitive-related learnings. In addition,
parents are given a training handbook and special activity packets intended to help them understand some basic
principles of child development. These packets describe techniques that parents can use to teach their own
children. 1Involvement of the local comwnity fs an fmportant aspect of the program. Community agencies (the
mental health department, the swimaing staff at the YMCA, groups of elderly people, the local library, and a
speech and hearing clinic) would be helpful at any adopting site. Project students have included special educas
tion children (15 percent) and children designated as low-achjevement, higherick, or as having motor probieams
(70 percent), with the remainder coming from the regular school populatton. The project has a similar progran
for preschoolers. Threes and four-year-olds spend two hours weekly on percep

tual-motor/cognitive acti.ities
that are conducted in a mobile van.  These activities are reinforced at home by parental instruction.

Contact the project about available training and other services.

contact cvelyn murray, 8ristol Virgtnia Schools, 222 0ak St., 8ristol, vA 24201. {703) 669-8181.

Developmental Funding: ySOE ESEA Title IV<C . JORP No.
Compiled Suswrar 1981

79-38 Approved: 4/22/80

PROJECT  PusLIC SCHOOL 33 MANAATTAN FOLLOW TIROUGH PROVECT. A Chld Development Approach

A developmental reading and language arts program for children from a variety of ethmic
backgrounds whose first language may not be English.

Mfget awiem Approved by JORP for grades X-3.

o a0
dmnp"on With the goals of increasing children's language competence and laying a foundation 1n reade
ng, this Follow Through project bases instruction on a combination of traditional and
open-classroon, esperfential learning techniques that take the children's development and language levels into
consideration. Lanquage Experience in Reading and the Structural Reading Program are the basic textbook series,
which are supplem@nted by other commercial texts and by teacher- and puptT-made materials. Classrooms are

organized into science, math, cooking, art, writing, reading, and listening centers and are equipped with tape
reconders and typewriters for the children te use.

Continous regrouping and peer teaching are important aspects of the program.

teacher ind ar ajde who receive workshop training in a Resource Workshop Center
als0 available to parents.

Room, and comunity,

Each classroom 15 staffed by a
at the school. This training 1g
Parent volunteers are encouraged to participate in many ways in the classroon, Parent

Contact the project about availabl2 training and other services.

‘on‘a“ Jean Burlingham, Coordinator, Public School 33 Manhattan Follow Through Program, Cormuntty School
District 2, 281 Ninth Ave., New York, NY 10001. (212) 5643733,

.

Developmental Funding: ySOE Follow Through JORP No. 80.-48 App-oved. 2/4/81
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PROJECT  Pustic scooL 92 MAXHATTAN FOLLON THROUGH

A cognitively oriented program for improving the reading and oral and written comunication
abilities of fnner-city Children. ©

tal’gct audience Approved by JORP for grades K-3.

P
dmrlptlon The progras approach integrates elements of traditional acadeasc education with Cognitively
oriented methods, which facilitat s active learning through teacher- and child-initiated
activities that are open-ended, individualized, and carried out in small groups. Derived from the High/Scope
Educational Research Foundation approach, the prinCipal goals of this Follow Through program are iaprovement of
reading and developrment of skills in oral and written commumication. Mathematiss and other subjects are also
included tn instruction. Teaching teams consisting of a teacher and a par:iprofessional plan and conduct instruce
tional activities. Children develop and apply basic skills as they plan and evaluate their own projects. Each
classroom fs organized into learning centers, where child-initiated activities are conducted daily. Child-
inftiated activities follow a four-step process. planning, work, representation, and evaluation. In planning,
children dictate or write what they propose to do for the day. In the work step, they Carry out their plans.

In the representation step, they write a story or draw a picture to show what they hase done, and in evaluation,
they assess the day's activity and shere in small} groups.

Contact the project about available training and cther services.

Margaret Butler, Director, Pub.1¢ School 92 Manhattan Follow Through, Comiunity School District S,
contact 222 %. 134th Street, New York, NY ~10030. (212) 283-3800 or -3801. '

Developrental Funding: USOE Follow Through JORP No. 77-123»  Approved: 2/4/8%
Compiled Summer 1981

pm][cr PUBLIC SCHOOL 137 BROOXLYN FOLLOW THROUGH: A Direct Instruction Model

Reading, writing, arithretic, and language for economically disadvantaged children.

targct awicm Approved by JORP for grades K-3.

dmﬂp"on This goal of this Follow Through project is to provide economically disadvantaged children
with sufficient basic skills in reading, arithmetic, and language o compete with their more
fortunate peers for vocational and academic opportunities. To attain this goal, DIS™ R materials are used for
reading, language, and arithmetic. The regular school subjects of handwriting, spel ing, science, socfal studfes,
and health are also taught. A1l three DISTAR reading levels encampass decoding and comprehension, they are
supplevented by a linguistic reading series with Comprehension questfons in grades ,-3 and by a basal reading
series in grades 2 and 3, Arithmetic covers addition., subtraction, multiplication, division, and measurement
and includes many s<tory problems, The three oral and written languag: sequences nclude logical operation,
grammatical analysis, and questioning strategies. In small-group lessons of 35-/ minutes, the teacher and
aides use the DISTAR tecnniques of positive reinforcement, group and individual r:sponse, appropriate correction
procedures, and teiaching to mastery. Student progress is monitored for both qu.rtity and quality of instruction.
Criterion-referenced tests that are administered periodically are the basis for regrouping and staff training.

Contact the project about available training and other services.

Joan Gutkin, Director, P.S. 137 Brooklyn Follow Thr gh, 121 Saratoga Ave., Brook',n, KY 11233,
contact (212) 455-1302. ' )

) Developmental Funding: 1SOE Follow Through JORP No, 80-50n Approved: 2/13/81
LS
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PROIECT RANDOLPH COUNTY FOLLOW TCROUGH PROGRAM

A reading and math program based on the Primary Education Project and Individually Prescribed
Instruction for children from economically and educationally deprived settiugs.

target audience  socrored by doRe for grades 1-3.

dmﬂpuon The goal of Randolph County Follow Through is for children to progress academically at their
own rate. That rate is expected to increase by use of manipulatives in math an’ by use of
3 varfety of {nstructional methods prescribed by the University of Pittsburgh's Primary Education Program (PEP)
and Individually Prescribed Instructfon (IPI) in reading and math. PEP is used to teach classification, communi-
cation. quantificatton, and perceptuat skills and for exploratory learning. 1Pl Reading, which progresses from
- readiness through comprehension, uses Sullivan Programmed Reading to teach children how to read, McGraw Hill
storybooks and tapes, an IPI skills program to teach children what to do when reading, and locally developed
materfals. 1P1 Math covers the basic math conceots that elementary school children need and uses a variety of
consunables, 1t includes a math maintenance prograa. Both PEP and IPI prescride five elements for the classroom,
a structured curriculum defined by behavioral objectives, criterion-referenced tests related to the objectives,
C1a5sromm management conducive to individualizing instruction, use of PEP and [P materials, and a system for
tracking each child’s progress. Children also receive {nstruction in the basic concepts of good nutrition.

Parents act as volunteers and classroom aides.

Contact the project about available training and other services.

Jacque!ine Bright, Director, Randolph County Follow Through Prograa, 40 Eleventh Sta, PO
contact Box 1579, Elkins, Wi 26241, (304) 636-0830.

Developmental Funding: USUL Follow Through JORP No. 77-1435  Approved: 3/2/81

Jompiled Summer 1981

PROIECT PROJECT READING IMPROVEMENT

A laboratory and tutorial project attacking the problem of reading deficiencies of children
in grades 1-8.

target audience  aooroves by J0RP for grades 2-8. This program has been used 1n other settings with

grades 1 and 9-12, but no evidence of effectiveness has been submitted to or approved
by the Panel.

P
dmﬂp"on One-to-one instruction 1s provided by 13 tutors for first graders who are having the most

difficulty. Reading improvesment Jaboratory experiences are provided for eligible children,
grades 2-8. £ach of the 16 reading laboratories is staffed by 3 specially trained reading teacher and a para-
professtonal assfstant. Only children whose standardized reading test scores are well below norms established
for their age Yevels are selected as p,rticipents. Children are drawn from the regular ciassroom for 45 minutes
of 1aboratory instruction each day. «aboratory periods are scheduled so they do nod conflict with the child's
reeding instruction 1n the regular classroom. Each 1ab consists of small groups of 10 or fewer $0 that much
fndfvidual fnstruction can be given. The standard reading 1ab is divided into thre2 parts  the first is usually
for simalt-group work in word analysis, the second is for reading specific material listed on a student's folder,
while the third fs for individual work designed to meet 1ndividual needs. Children's reading skills in 277
separate areas are diagnosed, and prescriptive instruction is provided to correct deficiencies. Standardized
diagnostic tests and 1nformal reading inventorfes are administered to each child at intervals throughout the
year. Primary emphasis is on comprehension, but vocabulary, speed. and accuracy are also stressed, Efforts are
made to use fnstructi0nal techniques that differ from those of conventional classrooms, in order to capture and
maintain the participants' {nterest and to 1ncrease motivation. Projact staff have learned that a principal
cause of reading prodlens is tack of desire to learn to read. A variety of ledrning activities 1s provided to
correct problems ar15109 from lack of interest.

Contart the Droject about avaflable training and other services.

confa‘f We . Blackmore, ESEA Title I Director, or Thelma D. McDuffie, Dissemination Coordinator, P.0.
Box 1239, Burgaw, M 23425. (919} ¢59-218/.

Developrmental Funding'  yS0E 2 $EA Title ! JDRP No. 74-103 Approved: 10/13/74
)
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PRO]EU’ READING <~ 1NDI/IQUALIZED REMEDIAL LABORATORIES
MATH .- IHDTVIDUAL IZED REMEDIATION

A project designed to provide continuous diagnosis of student needs and darly prescriptions
for learning improvenent.

tdrget dudlen“ Approved by JORP as a resding program for children ages &-13. This program hasy been

used 1n other setiings ds a mathematics program, but no evidence of effecliveness has
been submitied to or approved by the Panel.

dmrlptlon The reading laboratories have been developed for high concentration on the mprevement of

basic reading skills. A reading laboratory staffed by one special reading teacher 2and a -
paraprofessional accomiodates 30-120 students datly fur the 2ntire school year, tach student's daily prescription
wncludes *wo or more activities desiyned to neet his/her needs. Students' prescriptions include programied and
self-instructional naterials purchased from a variety of vendoes or developed by both consultants and project
teachers. Cliphasis 15 placed on inservice education, focusing on cognitive reading ski1lls and on the management
and use of 1ndividualized 1nstructtion in the classroom. Inservice education 1s provided through workshops,
cansultant classroom visits, and local supervisory services and support. The mathematics prograa provides
systematic remedial instruction 11 areas of tndividual student weaknesses. A teacher and a paraprofessional
work with 80-127 students darly in a specrally equipped classroom. The nathematics laboratories are characterized
by 3 focus on carefully selected essential concepts, skills, and applications with nurder ideas and computation,
an 'ndiv1dualized approach to the instruction, a Deaningful approach to the learn: ng of content, careful monitoring
of student achievement, and teacher guidance 1n a supportive atnosphere. The program 1s based on projegt-developed
matertals, reinforced by a variety of supplementary resources and activities. D31ly work 15 qguided by 1ndividual
Jrescr 1ptions ronsisting of two or three types of activities. Inservice education recetves a strong emphasys
throujh workshops, consultant visits, and local supervisory services and support. There 1S an ongoing evaluation
of project content, "uterials, 1nstructional procedures, and overall achievenent pattern of students.’

Contac? the aroject ahout avarlable training and other services.

Virjinig Morgan, Reading Liboratories, Dougherty County School System, ?.0. Box 1470,
co"tGCt Albany, GV 31702. (912) 436-6544.

Developmental Fundings  ySOf £56A Title 1§ JORP No. 14.107 Approved: 10/13/74

Compiled Summer 1981

PRO]EC]' RFADING INSTRUCTION AND PUPIL PERSONMEL SFRVICES (RIPPS)

A team-approach progran to 1mprove reading achieverent and self-concet of reading-disabled
students.

turget OUdunce Approved by JORP for pupils grades 1-4 reading below jrade level. Inis program has

been used 1n other settin)s with pupals 1n grades K and 5-10, but no evidence of
effectiveness has been subiitted to or approved by the Panel.

dmnp"on The RIPPS project 1s a team apProach 1nvolving classroom teachers, reading spectalists,

Juidance personnel, special services, and parents to inprove reading achieverent and self-
concept of disadsantaged students. The thrust of the program 1s to 1dentify the ch1ld in need of service,
J1agnose the child's problems, develoy an ndividualized educational program to alleviate the problems, and
continually evaliate the chilt and the progras. Through a team effort, the total child 15 made to function
nore effectively. The project's min corponent 15 a reading services Program that serves students directly
through 1ndividual and small-group remedial instruction and indiroctiy through a consul%ant service to their
classroom teachers and parents. C[ach program participant 1s evaluated by a guidance/social worker team with
output to renedial reading and classroon teachers. in cases where imitial evaluation finds that an in-depth
es1ludtion 15 necessary, services of a consulting psychological/psychiatric team are employed.

Another tagortant component 1s L)tal parent 1nvolvement, 1ncluding regul ariy scheduled parent-teacher confers
ences, formalized 19-week parent study groups, and parent counseling. The pgroject attempts to 1dentify educa-
tonally disadiantaged students as early as possible by providing, together with the schoo} department, an
early-i1dentification progran tha® involves health and developmental screening of pre-kindergarten students,
parent 1nforiation sessions, and 3 special readiness proyran onge the child enters kindergarten. The highly
successf il secondery progrim emphasizes the teaching of reading through the content dreas, with the reading
speciylist providing ‘for the most part) consultant services to teachers of 1dentified students.

Contac the project about aviilable training and other services.

contact *ichuer i. Mello. Director of Grant Prograns, Dffice of urant Prograns, Portsmouth School
Beparteent, Portsmouth, Ri 02871, (401) 683-1450,

Developmental Funding  jS3f t56A Tizle | JORP No. 74-122 Approved: 12/16/74
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PROJECT  Provect reso-write

A program in reading and related language arts that uses writin

q techmgues and prescriptions
to improve readtng cowprehension and vocabulary.

target audience Approved by JORP for grades 3-6. This

7-12 and in special education, ESL,
tiveness has been submitted to or approved by the Panel,

progran has also been used in grades 2-3 and
and content-area classes, but no evidence of effec-

dmﬂpuon Project Read-Write 15 designed to be consastently applied by the classroom Leacher to augment

proaote total covprehension. The
program involves the application of prescriptions -- specyally developed strategies designed 20 teach one major

skill and severa) anciliary skills stnultaneously. Earh prescription involves the yse of one or more language-

manipulation techniques. The prescriptions are structured writing and/or oral activities that can be used with
materials already available in the classroom.

The prescriptiens encourage students to react holistically to a reading selection and to 1ncoOrporate within the
activities their owngddeas. expertences, perceplions, and feelings. The prescri, tons cover a wide range of
reading objectives, Trom phoniCs and structural analysis to fnferential, critical ind creative, as well as litera)
comprehension. The prescriptions are arranged within the Project Read-¥rite Resource and Instructional Manual
according Lo R)or objective and level of difficuley.

The program also of fers a checklist that can be used in con
and establish a priority ranking of pupil needs on a class,
an ongotng record of puptl achievenent and accompanies the s

Junction with formal and 1nformal di1agnosss to 1jst
group, and individual basis. This checklist becomes
tudent as he or she proceeds through the grades.

Cnntact the project about ivaiiable tratning and other services.

contact c:nel uries, oirector, awcing Street School, 8 Hawkins Street, Newark, NJ 07105, (201) 733-8216.

Developmental Funding:  ySOE ESEA Titles 111 and jV-C JDRP Ko. gp.30 Approved: 11/25/80

Compiled Summer 1981

PROIECT THE RESPONSIVE EARLY CHILDHOOD EDUCATION PROGRAM (RECEP)

A progran of lanjuage, mathemat fcs, and problen solsing for children 1n grades k-3,

Mrgﬂ awicmc Approved by JIRP for yrades ke3.

I
dcs‘ﬂp"on By means of 1nstruction based on the belref thas success builds success, this program proposes
0 teach children language, math. and prodlenm solving, to stinulate in children a yood attitude
towdrs learning, and 20 toster 1n children acceptance of other cultures, Teaching 15 based on the children's
sirengths and weaknesses, concepts and skills derived from real-l1fe experience, and the inquiry method, where
3ppropriate. "nildren are encourayed to select thelr own challenges 3nd to be self-directing. Evaluazion 15 a
centril festure Individual student needs are assessed, and standardized test scores are regularly compared with
use of zest score

those of children elsewnere 1n the country. Staff development features interpretation and
information.

Trained classrom volunteers and a Parent-Ch1d Learning Center Tibrary,
ise with thesr chitdren at hone, are features of this proyram.
childres have donated naterials *9 the Tidrary.
actinty 5 for the center,

where parents can obtain rmaterials to
Parents, teachers. community rembers, and evon
In adfition, parents are frequently 1nvolved 1n organizing

ONLac” the trgzact ghout available tratning and other services.

contact oorr. . nw Birector, The desponsive farly Shildhuod Lduc st 1on "rogran, Gol 1sp0ro City Schools.
2.0 Bo

U Dlasborn, M 27930, (319} 134.0591,

lDevelopmental Funding R T low Treough

?DRP No. 7/.154,  Approved: 274781
“Comps bnd Sumewsr ] IR -l _l
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PRO]EC]’ SAM DIEGO CITY SCHOOLS FOLLOW -ROUGH A Direct Instruction Model

Reading, mathenatics, and oral and written language for economically disadvantaged children in
qrades k-3,

ta’get amﬁen‘e Approved dy JORP for grades k-1,

P
dmﬂptlon DISTAR instructional wmaterials are used 4s the vehicle for attdiniag this progran's goal of
J1/1ng economically disadvantaged children a firn foundation 1n reading, math, and oral and
written language. In the three-level reading sequences, decoding, coaprehension, and reading for new 1afornation
are the focus. Arithmetic covers addition, subtraction, mwltiplication, fractions, regrouping, coluan addition,
and long division and 1nclude, story problems. The language of instruction, logical processes, sentence analysis,
and ysage are among the topics of the lanquage sequences. <hen the children have mastered the OI5TAR lessons,
they move into the Ginn reading and Houghton-“1ffIra nath series. Snall groups spend 30-4J minutes daily on each
subject and additional tice on social studies, spelling, science, and handwriting, (lassrooas are staffed by 4
teacher and two aides trained i1n the JISTAR techniques of positive reinfircecent, group and i1ndi/i1dual response,
appropriate correction, and teaching to mastery. Criterion-referenced tests and cdreful monitoring are i1nleyral
to the program.

Reqular staff developuent, support services, and 4 parent progran of special activities including schogl vulunteer
work are othcr features of this projram,

Contact the project about available trdaining and other services,

contact Ralph Green, Coordinator, San 0iego City Schools Folliow Through, 3andini lenter, 3550 Logan
San Diego, CA 92113, (713) 234-3357.

Developmental funding:  USOE Follow Through JORP No, 30-509 Approved: 2/13/31

Compiled Surmer 1981

PROIECT SEAPURT. Student Education Assuring Positive OrganiZed Xeadiag Techniques

A program applying school-based and hose/school 11a1son approsches to remedial reading M
problems,

target Owlenfe Approved by the JORP as a rewedial reeding program fur students 1n grades 2-3 and b-l2

who are most in need and at least one year below the appropriate grade level. This
progran has been used 1n other settings with grades 1, 4, and 5 and with preschool students i1r a hone,/school
liaison program, but no evidence of effectiveness has been submitted to or approved by the Panel.

dm"puon Project SEAPORT 15 a remedial reading progran that provides Title 1 students, grades 1-12,

with individualized prescriptive instruction in the classroom setting and 1n a pull-out
resource learning laboratory. A skilled reading specialist works with students who have been 1dentified as jost
in need of remeqial services. The program places 4 strony emphasis on reading activities within content areas,
Project success 15 enhanced by cooperation betweén the reading specialist and classroon teachers. The specialist
provides regular consultant services to teachers. Staff Jevelopsent is a najor component of the prograwm. Inser-
vice training s provided for the reading specialist and classroon teachers. Student proyress 1s assessed each
yedr, uSiny pre- and posttest scores on standardized achievement tests. Juarterly monitoring and annual needs
assessment are integral parts of the annual evaluatton.

Project SEAPORT activities enjoy a high level of parent/community involvement. involvement 1s enkanced by
frequent parent-teacher conferences, 4 parent advisory council, frequent Jissemination of information on project
attivities to the comunity, and an annual needs assessment. These activities are coordinsted by a home/school
1ia1son specialast,

Subsequent to receiving JORP approval, Project SEAPURT instituted educational interventions for children prior tu
entering school. Pre-kindergarten youngsters identified by home/schoul fiaison staff as hasing developnental
1a9s receive 1nstruction and renediation in specific skrlls.

Contact the project about available training ani other sersices.

contact Mary {. Macioct, Project Director, Project SLAPURT, Newport Schuol Jepertment Adwinistration
Center, Grant Programs Office, Mary St,, Hewport, RI 02830. (401) 846-4700.

Developmental funding® YSOE ESLA Title | JORP No. 29 Approved: 479773
O
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PROJECT  swaTecies v eaRLy CHILOHOOD coucATioN

A continuous-growth program with sequentfal program materials that bridges the 93p between
preschool, kindergarten, and first grade.

'ﬂrg“ audience Approved by JORP for all students ages 4-8.

o 2o

dmnptlon The concepts of the project are: a child must have basic processes developed to a certain
level before terminal object fves such as reading and math can be taught effect ively and mean-

ingfully, because fatlure to take development {ssues fnto account results in faflure and/or meaningless rote

tearaing. There must be an assessment of where the child is developmentally fn tems of Yearning processes

and structural analysfs. Once an assessment s made, in educational program based upon the pupil’s strengths

must be outlined In each skill area, and this program myst utilize the child*s mode and rate of learning so
that continuous progress fs possible.

Based upon these concepts, the project fncludes the following components: a nodel inctuding the structural,
functional, behavioral, 2rd envirommental component< of children as they develop from age 4 to about age 8, a
chart of tearning objectives as related to the model, a screening manual and a pupil editfon, a class record
chart to record each student's starting point as fpdicated by the screening and to m3p his or her continuous
progress, a3 prescription guide, which includes each educatfonal objective stated on the scope and sequence
chart, and a 1ist of activities for each objective to assist the teacher in providing appropriate learning
experiences for each pupil.

Program object fves are developmentally outlined, and activitfes and 1earning centers are established to enhance
auditory, visual, motor, and verbal Tanguage skills Jeading to reading, math, and language growth.

Contact the progect about avaflable training and other services.

“contact Rodert Schramm, Project Director, 908 W. Main St., vaupun, Wl 53963. (414) 324-4461.

Oevelopmental Funding: ysof ESEA Tatle Il 30RP Mo, 74.75 Approved: 5,29/74
Compiled Susmer 1981

PROJECT 4 svsteus appaoach 10 1MIVIOUALIZED INSTRUCTION (sAl)

A systematic instructiona) program in the bastc skill areas of reading and mathematics.
v

L 4

'arg“ awi'ﬂ“ Approved by JORP for students of atl abilities, grades 1-6. It has been used in

other settings with grades 7 and 8, but no evidence of effectiveness has been sub-
@ftted to or approved by the panel.

dm"ipﬁon SAIL has developed criterfon-referenced tests and learning modules for 155 reading skills
e.9., readiness, phonics, syllabificatfon, and structural anatysts) plus 200 criterfon-
referenced tests and learniry modules for the computational skills of mathemat ics.

The project has atso developed ses of teacher questions and student worksheets to accompany over 4G3 paper-
back books (e.g.. Profiles in Courage. Henry Hu i1ns, Little Red Hen). Each set of questions has been divided
into lessons, with each Yesson hav ng questions on five Tevels of comprehension  recall, fnterpretation,
extrapolation, analysis. and evaluation. A set of two handbooks is available %o help the teacher manage the
component parts. The program can be adapted to the areas of diagnosis (criterfon-referenced tests -- math

and reading) or basic skt development (learning modules in resding and math or comprehension components of
reading).

fontact the project about available trafning and other services.

Charies L. Barker. Josept..ne County School Ofstrict, 706 N.W. *A” St.. Grants pass, OR 97526.
50"'05' (503) 476-1484.

Developmental Funding: ysof £5EA Tatte (1[I JORP No. 15 Approved: 474.5/73
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pRO’[C]’ TEAM ORIENTED CORRECTIVE READING (TOCR)

A referral corrective reading program for grades 2-6.

“"’g“ ﬂumeme Approved by JORP for grades 2-6. This prograa has been used with grades | and 7-8,
but no evidence of effectiveness has been subtmitted to or approved by the Panel.

dm"p“on Wichita's Team Oriented Corrective Reading program is a large-scale supplemental remedial

reading program operating in the city's Title [ target public elementary schools and
available to eligible parochial schools. Instruction is diagnostic, individualized within ad hoc groups of
pupils, and correlated with the classroom reading program. Correlation 1s achieved through use of the Wichita
Management System for Reading (1ncluding Behavioral Objectives, Student Reading Record Card, and Class Criterion
Test Record). Long-range program goals are to improve basic reading skills, use of librcry media, and puptl
attitudes and work habits. The six phases of the program (1dentification, screentng, diagnosis, scheduling,
instruction, and evaluation) and its team-oriented philosophy are delineated fn the handbook Team Approach to
Reading Success. The handbook and the Process and Performance Objectivas are integral parts of the program,
They describe the roles of the different tean members and suggest timetables for program activities. Based on
rescarch results over a nusder of years, an eclectic approach using multilevel, multimedia matertals is empha-
sized. Instructors are specialized teachers certified in reading with the dua) responsibility of providing
student instruction and resource Services to building staff and parents. Instructional paraprofessionals are
utilized when caseloads exceed 50 puptls. Parent Advisory Councils play an important role in program planning
and operation. The Reading Task Force provides input to administrators, program personnel, and teachers,
Through the Title I Parent Education Aide Program, parents tutor students fndividually or in small groups.
Reading teachers and parents plan parent workshops on reading skills and reinforcement.

- Contact the project about available training and other services.

Con‘ C‘ James G. Howell, Director, 1847 N. Chautauqua, Wichita Public Schools JSD 259, Wichita, KS
a 67218, (316) 268-7871 or -7764.

Developmental Funding: ySOE ESEA Title [ JORP Ko, 28 Approved: 474.5/73

Coxpiled Surmer 1981

PRO’ECT TITLE T COMPENSATORY MATHEMATICS PPOGRAM

* remedial math program using manfputatives rather than rote drill.

‘ﬂfge‘ audience  sooroved by WoRP for grades 2-6.

dmﬂpuon The goal of this program 1s to increase the mathematics achievement of students identified

by mathematics curriculum tests as achieving at a level lower than expected for children of
their age. Students ldentified each year as in need of remedial instruction receive 25-30 minutes of daily
supplementary math instruction in the classroom or a resource room. Discovery techniques and use of manipu-
1atives rather than traditional rote drill are basic to the Title I program, Use of this aethod of compensatory
tnstruction reiies on Jean Plaget's research, which found that ~lementary school chlldren unable yet to reason
hypothetically can nevertheless work logically with concrete materials.

The Title | compensatory curriculum consists of behavioral objectives, a hierarchy of skills, and criterfon-
referenced tests. Instruction takes place in small groups, The materials -- manfpulatives -- are different
from those used for regular math instruction -- the major comsercial texts. Most program materials have been
prepared by Title I teachers. Teaching strategies are described in program publications. Regular inservice
workshops help participating teachers to perfect their skills, Consultation and cooperative weekly planning by
Titie I and regular classroom teachers ensure that instruction in both the regular and Title I compensatory
prograns 1s consistent across the different techniques and mater*als that each teacher uses, personal contact
with parents 1s considered important. Title [ teachers are released one-half day per week to make home visits,
hold conferences, and assist parents with materials for use at home,

Contact the project about available training and other services.

(on“nt Kathleen Bullington, Director, Title [ Compensatory Mathematics Program, Des Moines Public
Schools, (300 Grand Ave., Des Moines, [A 50307. (515) 255-2105.

) Dévelopmental Funding' ysOE ESEA Title | JORP No. 80-55 Approved: 2/11/81
LS
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PROIECT TITLE I COMPENSATORY READING PROGRAM

A small-group remedial program for chiléren reading below the norm.

‘argﬂ al'die”‘e Approved‘by JORP for grades 2-6.

o e
dmnpuon The goal of this program is to fncrease the reading achievement of children w10 read below the
The prograa uses a managewent system developed by local Title ! teachers to complement
Reading Improvement (SARI) Ranagenent system developed by Phi Delta Kappan and used
he many reading series ysed in district schools. The Title I Aanageaent system provides
riterion-referenced tests vocabulary, word analysis, comprehen-
sfon, and study skills. the level of achievement tn the SARI
©anagenent system, struction are provided by the Title
I teacher, using materfals that co he classroom teacher. Daily instruc-
tion in groups no larger than five e C1assSroom or a resource roodm.
Children ace released from the prog he classroom SARI tests at the level
appropriate for their age and grade. The required close cooperation ang weekly planning by Title I and classroom
teachers result in a conststent reading program for reszdfal students. Three project-developed publications --
one with behavioral objectives t tests; one with teaching strategies,
and one with a record-keeping gress -- are used in planning students’
individual programs, cners to perfect their skills. Personal
contect with Title { parent Title I teachers are released one-half day
3 week to conduct hone visi conferences and cof fees,

Contact the project about available training and other services

ACE Martiyn uiiter Director, Title I Corpensatory Reading Progran, Des Moines Public Schools, 1800
cont “Grand Ave., Des Mofnes, 1A' 50307. (015 36622 00

Developmenta) Funding: ysoE ESEA Title [ JORP No. g0.56 Approved: 2/11/81
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PROJECT  riree 1 reroin, graoes 2-6

A diagnostic/prescriptive approach to the teaching of remedial reading through the use of a
tocally developed managenent system,

‘afg¢‘ aw’em Approved by JORP for studeats grades 2-6 residing 1n sdentified Trtle | attendance
centers and performing at or below the 40th percent ile in reading.

dm"p"an The major goal of the project is to provide individualized instruction for target students so

that they nay become competent independent readers. A managenent system developed by the
Fort Dodge staff is the core of the progran. It is flexible enough to be adapted to any basal series and to
the needs and philosophy of any adopting district. This system has five components. The Hierarchy of Skiils s
4 Tisting of essential reading skills stated in beha order, and disided into
three levels of difficulty. The three skill strands erarchy are decoding, language development,
and comprehension. There are pre- and posttests for each skill. The Individual Student Record Form is a chart
1isting all of the skills {n the hierarchy in condensed form. For each skill there s space for pre- and post-
testing dates and teacher's Corments. These forms become the ¢hildren's individual educational plans and transfer
with then if they Teave the attendance center. Because Title I has been in existence {n Fort Dodge since 1965,
there 1s an abundance of teaching materials {n each of the centers. These materials were coded to correspond to
skills 1in the hierarchy ang described on file €ards, which were placed in a Resource File. Suggestions for
teaching specific skills and examples of student activities were also coded and placed in the file. Provisions
have been made for staff members to continue to expand their own files with workable resources. The Parent
Report Fom, “From Schoo) House to Your House,” s a nonthreatening progress report fora to be used when con-
ferences are not held. The Parent Handbook was developed s an idea book of activities for parents to use at
hone 1n everyday $ituations to build reading skills. It s distributed at Title I parent conferences.

Contact the project about available training and other servlces..

tact cerot vohannsen. Title | Coordinator, or Ear) 0. Berge. Superintendent of Schools, 330 First
ton Avenue forth, Fort Dodge, [A 50501. T515) 576-1161. "

Developmental Funding USOE ESEA Title I JORP No. 79.13 Approved: 311779
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PRO’{C]’ PROJECT UNDERSTAND® Arliigton's Title | Progrem

A prograsm to help strengthen reading. language, and math skills in children in grades K-6 who
need a supplementary learning experience. :

fﬂfgﬂ Owleme Approved by JORP a5 a K-6 program for students scoring &t or below the 30th percentile

1n reading and language arts for whom a Supplementary learning experience best meets
their acadesic needs. This program has been used in other settings to include 7-8 math skill development as
well, but no evidence of effectiseness has been submitted to or approved by the Panel.

P
dmﬂpuon A fundaaental awm of thys program §s to help strengthen rexding, language, and math skill
development in k-6 target children. A weighted student checklist is used to identify those
students who will participate 1n the program. Participating students come to a center for 150 minutes of instruce
tlon per week. Students are seen on a one-to-one basis if their need require it, but the majority are seen in
small groups {up to five) to encourage collaborative learning and interaction. Although the evaluation design
for the project is tightly structured, the staff .s humanistic in its approach, working from students’ strengths
rather than we-knesses. Centers appear informal and are run on a workshop basis enabling individual progress and
small-group activity tc flourish simuitaneously. Staff are zllowed great latitude in the decision-meking process,
not only when writing the project, but also when ordering instructicnal materials for the individualized needs
of their students and schools. A two-week planning and brainstoming session precedes each regular school-year
program. Regular staff meetings (where staff exchange instructional strategies) and inservice sessions are held
two afterncons per morth, when all students are released early. The progran works to increase parental involve-
nent, thus fostering collaboratiun and understanding between school and home life. The district-wide Parent
Advisory Council received training 1n organizational development and comwunications skills which resulted in the
development of an Action Plan for the mnlementaticn of Parent Advisory Councils at each school. These local
Parent Advisory Councils now meet with the Title 1 staff on a monthly basis and are actively invilved in thefr
children’s learning process. A strong parent-involvement foundation has been 13id and built upon by a part-time
parent coordinator.

Contact the project about available training and other services.

contact Raymond A. Brodeur, Jr., Title 1 Director, Arlington Public Schools, 23 Maple St., Arlington,
MA 02174, (617) 64-1000, ext. 359.

Developt]nental Funding:  YSOE £.FA Tatle [ JORP No. 74-12% Approveo: 12/1v/74
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PROJECT  vrsiatas scuool

A progran 1ntended to 1mprove the reading, math, and English ability of educationally dis-
adsantaged students. -t

‘afge‘ OM'CHCC Approved by JORP as a reading program for students, grades 9-11, two or more years

below grade level. This program has been uSed in other settings with high school stu-
dents two or more years pelow grade level 1n wath and basic tnglish skaills, but no evidence of effectiveness
nas been submtted to or 3pproved by the Panel.

P
dmﬂpuon The Jpstalrs 5choot 1s designed to tave the student from “where he)she 15” to grade level in
read1ngrconprenension, vocadbulary, ang basic math sxilis. Improving student self-concept and
self-confidence 1s anorher important 9oal. The philasophy of the proyrem 15 that students would learn 1f they
could and 1f teachers were wi:ling to conit themselves to Providing the necessary structure and love. An
stnospnere of work, tryst, concern, and loving cere 1S unique to the projram. All students are working. All
are enrolle! for one HUsminute period in the area of their needs. Students enter, leave, and return as necessary.
Reading s tayght 1n an open-space classroom disided 1nto four teaching stations plus a central lounge area for
Indisrdual i ted- tnterest reading. Reating students study phonics, letter fomation, creative writing, dictatior
f ohrases, vocabulary, and dral reading, they aster Tists of words from stories, they learn to read for 1nfo; -
matson thraugh une-sinate reading exercises followed by lJ-question tests. Math class emphasizes the basic
skitls of adi*ion, - boract1on, wlitiplication, and disision, using timed drills and worksheets. Teaching aics
include calculators, digitors, and "tminking” exercises. 70pics covered incClude decinals, fractions, percents,
1verages, 30d al jedra.  The ‘nglish basic skills 1ab covers such skills as listening, following directions,
dictronary 15a9e, writierg. lidrary and map skills, spelling, and graxwr -- some of the 19 basic competencies
rnat s* ptents st meat Sefure enrglltent 1a a rejular English class. Individual records keep the student con-
stantly awsee ¢ . setencivs net. The Justalrs School 35 a highly structured “school within 2 school™ and an
alternas tve setionl ta evegy sense.

ontdc* the aroject abou® avatlable traraing ind dther services.

contACt weorie t sslama. Proect irector, ot i Leatral, Portlant, R 97203. (:03) 286-1260.

ERIC

Developmental funding S0 PSFA Tathe ) JURP No. 3y Approved: 4/4-5/13
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PROlfCT UVALDE FOLLOW TPROUGH A Direct Instruction Model ,

Langudge, rath, reading, and spelling for disadvantaged children and children requiring
structured instrection.

Mrgci awlem Appraved by JORP for grades K-3. The program 1s now used only tn gradges 1.3,

N

w

P
dmnpuon This Direct Instruction program strives to teach essential skills ang problen-solving i
strategies to disadvantaged students so that at the end of three years they can function
at or nedr the level of their more fortunate peers. The program also accomwodates children who already possess
eany lan vage skills, because its bujlt-in Rastery tests and skipping schedules allow these children to nove |
dhead as soon as they are able, A classroom teacher and & paraprofesstonal teach with the Direct Instruction
materials, which include DISTAR tanguage, reading, math, and spelling mastery skilis. Children are placed 1n:
homogeneous gréups of five to ten, where they are paced in accordance with abmt( and reinforced for their °
successes, The scull-group setting enables teacher and dide to monitor tndividua: needs and use systeatic
reinforcenent and managesent principles to ensure success {pr each child. Chtldren who peed extra help are ¢
tutored by adults and peers. Criterion-referenced progress tests are administered to children every two weehs
by & trained tester. To ensure quality teaching, local supervisors conduct classroom observations and provide
fnservice throughout the year. A parent coordindtor promotes an active parent tnvolvement program. N

Since approximately 70 percent of the children in Uvalde public schools are Hispanic, DISTAR materials are !

suppledented in grades 1 and“2 with the Spanish versjon of LISTAR anguage and in grade 3 with the HcGrau-Kjll
Steps to Engltshs The biliagual portion of the program is designed to help students to function sucCessful ¥ tn
English as soon as possidle.

N
I

Contact the project about avatlable training and other services. ;

contact xathy knippa, Director, Uvalde Follow Through, P.0. Box 1909, Uvalde, TK 18801. (512) 213-6812.

Developmental Funding: UR0E €ollow Through JORP No. 80-503 Approved: 2/13/81

Compiled Surrer 1981

PRO’ECT MILLIAMSBURG COUNTY FOLLOW THROUGH. A Direct Instruction Hodel

Basic reading, arithmetic, ang oral and vritten language for economically disauvantaged rural
children.

.
“"get awlem Approved by JORP for grades X-3. Approved grade levels are based on ¢lams for children
in the program for four fylt years.

P
dm"p"on This Follow Through project has set itself the goal of providing rural Williaasburg County's
economically disadvantaged children with skills in reading, arithoetic, and oral and writlen
language. The principal means of attatning this goal is the three-level programaed DISTAR Instructional Systes,
in reading, language, and arfthretic. The full curriculum atso tncludes science, social studres, 4pelling, art,
and health education. The three reading levels teach word attack. Conprehenston, inference. fluency, and accu-
racy. In grade 3, the school-selected reading curriculum 1S introduced. The arithretic sequence begins with
basic additfon and sybtraction concepts and continues through subtraction with regrouping, colyan aultiplication,
and Tong division. There are many story problems throughout the sequence. School language, vocabulary, and
Togtcal processes are taught in the #irst levels of the Yanguage program. Level II] language expands vocabulary
development and logical processes and teaches grammar, punctuation, 4nd creative writing. Two special features
of this program are datly individual reading rate and accuracy practice and a 90al projection system by which
teachers asstgn and evaluate monthly progress and @astery goals for each child. Children spend 35 minutes darly
in each instructional area. One teacher and one aide tn each ¢1assrooa 1nsSruct children tn swall groups of f-ve
to twelve. Teaching to mastery, systematic Correction procedures, group response, 1ndividual turns, and positive
retnforcesent ar prescribed teaching techniques. Children are given criterion-referenced tests every Six weexs
tn rdading, arithrettc, and language. Based on the results, children are accelerated, given revedial practice,
or regrouped. lnservice training includes weekly classroom observation and comnent, modeling, and role playing.

Contact the project about avatiable tratning and other services.

! cadre Alten woods, Sr., Director, Williaasburg County Schools, 817 School ., Kingstree,
contac SC 29%56. (B03) 354-9926.

Oevelopmental Funding: USOE Follow Through JORP No. 80-50b Approved: 12/29/80
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SECTION 10
/
SPECIAL EDUCATION/LEARNING DISABILIT.ES® /

NDN-FUNDED DEVELOPER/DEMONSTRATOR PROJECTS

ACTIVE: Al) Children Totally InYolved Exercising « New T 2 ' .|
A dlagnostic/prescriptive phySical eJucation program that provides teachers with the
skills, strategies, and attitudes necessary to initiate a physical activity prograa for
handicapped and normal §ndividuals.

DEVELOPING MODELS FOR SPECIAL EQUCATION (DMSE) - L L P 1) I

A comprehensive management system for identification of and intervention with exceptional
students.

ELSMERE PROJECT « New Jersey 10-§
A basic skills vocational program for trainable oentally retarded, ages 5-21, that serves as
a rodel for districts implementing special education progreéas in compliance with P.L. 94.142.

project ERIN: Early Recognition Intervention Metwora - MassaChusetls.crnusrisrnnsiuivisrsrunsunsesnnenss 10-6
A competencysbassd training program for teachers, coordinators, and yarents in aodification

of environnent and adult intervention to assist young children with special needs in regular
and specidal education settings.

MODIFICATION OF CHILDREN'S ORAL LANGUAGE - California............... L |11
A special program for training staff to work with students having ,nguage disabiltties.

)
OKLAHOMA CHILD SERYICE DEMONSTRATION CENTER FOR SECONDARY LD STUDENTS = OK?ah0Mase vy vsvnnenssecnncnsrnsss 10-8
An individualized diagnost ic/prescriptive teaching intervention system that has proven
highly successful with Tearning-disabled adolescents.

©
PRECISION TEACHING PROJECT - Mntana/. 10-9
A precision teaching model designed to recediate and build basic tool skills through’
- five components: screening, tdentification, recmediatton, continuous measurement, ’
and data-based decysions.

s
the RUTLAND CENTER -- CEVELOPMENTAL THERAPY MODEL FOR TREATING EMOTIONALLY DISTURSED
CHILDREN - Georgia. 10-12
A comunity-based psychoeducational facility that offers a developrental curricalus 5o
severely emotionally disturbed or autistic children from pirth to '6 years, their
parents, and teachers.

project SKI*HL « Utahuruurnuerncurenuenannsn R T L U [/ )8 1 |
A statewide prograa providing identification and language facilitation through hoce manage-
ment for hearing-handicapped children birth to age 6.
SYSTEMATIC INSTRUCTIONAL MANAGEMENT STRATEGIES {SIMS) - MINNesOtar e e, sriusinrsinsturirnsrnsnrvsnsnsnrns
A progrem using management strategies and a structured, sequenced curriculum to help
teachers plan appropriate instructional prograns for/' disabled readers.

10-12

the TEACHING RESEARCH INFANT AND CHILD CENTER CLASSROOM FOR MODERATELY AND SEVERELY
HARDICAPPED CHILDREN - Oregon. 10-13

N An individualized sxills insiruction progran for moderately *o severe’y handicapped
c¢hildren.

0THER JDRP-APPRQ‘IED PROJECTS
¢

the COMMUNICATIONS WORKSHOP (CWS) « New L T [/ L 7'
An alternative reading program for adolescents with learning disavilities, fncluding a
classroom management and monftocing system. . .
DEVELOPMENTAL EDUCATION BIRTH THROUGH TWO (Project DEBT) = TeXaSuuuruorenionsosonsnnre susronvovovnes

A hore.based identification and intervention prograa for parents of handicapped chilo-en
aged 0-2.

-ee 10-14

ENGIMEERED CLASSROOM FOR STUDENTS WHO ARE BOTH EQUCASLY MENTALLY HAPOTCAPPED AND BEMAVIORL LLY

MALADJUSTED - Nebraskd.......... AL L R L L T T L T T PR 1) P
A diagnost ic teaching prograa that provides individualized nstruction and engineering
of time and behavior for handicapped students.

GOOD SAMARITAN DIAGNOS™:"/PRESCRIPTIVE CLASSROOM FOR MANDICAPPED PRESCHOOL CHILOREN « Orege .,.....vun.. 1326
A sultidisciplinary teem approach to the education of handicapped preschool ¢hiidren,
includtng treatment.

I CAN INSTRUCTIONAL PHYSICAL EDUCATION SYSTEM - Ll L DU I % -
Physical education for trainable mentally impatred children and youth ayes 5+29, d

*See Sectional CrosssReference Indes, p. 14.10, and ERIC Descriptor Index, p. 14 16, for related programs.

Q :
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INTERACTIVE “CURRICULAR EXPERTENCE = FIOPTdautvnvvvnnnnrrnnnrnureensseneesessseaassessssssssssasssnnnases
A process approach to developing individualized prograss for the. handlcapped student
using hooe,>school, ‘and community resources. .

%
HACOMB 0-3 REGIONAL PROJECT: A Rural Child/Paren! Service ~ 1111n08Seuaaccancancsecncasesncascasasaanes
A profect that provides home-based remedial and educational services to handicapped
° chndren and thelr parents in rural areas.

. - . ~
.

. MAPPS: Multi- Agency ProJect for Pre-SChOOTErs = UlaMa.ecececaneescsnesasasssocassanessessssscassanannne
i . Antintervention progra-‘: for handlcapped children and their parents in renote areas,

. 7 RRTHMEST SPECIAL EDUCATIQN {HSE) = NOPth DAKOL&.r.essveessensssensesassnsreessnnsssssasensessssnsees
: A systematic way of training classroom teachers to focus on specific learning disabilfty
{SLD) students, ’

piecH:
» ~ An individualized educational program designed to enhance the development of preschool
handicapped’ chdren nhne involvlng family mer.bers in the educational process.

“Precise Early Education for Children with Handicaps = I11in0fS.ccacacacacasnacecenacacasaacacanse

PEOR!A 0-3 PROJECT -- Repllcauon of an lnterdlsclpllnary Approach to the Early Education of
Mmdlcapped Children Ages 0-3 - I11in0fS.ceucacacacacesacscsacacacncancacane
. - A'medical/educationa) model based on a developmental task analysis approach to individual-
fzed gres»rlpuve teaching, delivered in.the home by parents with assistance from profes-
& sionals. .

L]

i

’ a PROGPAY FOR EARLY EOUCATION OF CHILOREN Hlm HANDICAPS = TeX3Seeeaacancascancsncansanasas
l' A hcre intervention program lnvalvlng parents in the teaching of their handicapped
{

+

4

eee04000abeacaascnsccannance

childrent »
RE-ED SCHOOL OF KENTUCKY = K@NTUCKY. e aaaaaaaaraanaasenacancascnncsessessessssessassasaassnsasasncasensas
+  A.short-term plan for the re-education Of emotionally disturbed/behaviorally disordered -
children.

SCORE: Sutcess Controlled Optimal Readlng Experfence - Californiaeecesseseacsecnsecacacacasensacacnnnss
A sequential phonfcs prograa for learning-disabled students whé- read below the fourth-
" -grage level, .
projec! SHARE : Sharing High Yield Accountability with Resource Educators -~ Minnesota.esceccaccascacanes
€ An_ingteactidoal srocoss for pencdiztion of 22sfc skills in learning-disabled students
.in \ulnstrew educat fon, - . g

_ SPECIAL EDUCATION PRESCHOOL PROGRAM - HINMESOLA, veussrussenssenussunssesassenssssssrssssnsnsseasssans
X prograa serving moderately, severely. and profoundly hearing-impaired preschoolers
ages 0.5), a mixed populaticn of moderately, and severely handicapped preschoolers -

ayedages 4‘and 5) uLeh other handicapping conditions, and their -fanilies.

L yroject. SUCCESS roa THE SLD CHILD ~ Mebraskad.eaeecaceceecnsacasaeseacsncatasanssansasnsacnsaasasssssanan
\A prescriptive Prograa and classroon dellvery systea for pupils in grades 1-4 with s
speclflc language dlsabnlues. -

’ 6ro.|ect SUCCESS:
= - Low-cost atademtc 2nd self-canagevient prograds for handicapped elementary school students.

'
.
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‘pmlfcr_ ACTIVE: ANl Children Totally InVolved Exercising . - R

A dlagnostlc/;;rescrlptlve physical educat fon program that provides teachers with the skills,
strategies, and attitudes necessary to initiate a physical activity prograa for handicapped
and norzial {rdividuals,

o tafg“ «ﬂll’lﬂxc Approved by JURP for handicapped, ages 6-60, nonhandicapped, grades k-9, physical

education teachers, special education-teachers, recreation teachers, and’ parapro-

- - -fessionalsi —1t”has”beén used 1n other settings with pre-K and grades 10-12, but no evidence of effectiveness

has been submitted to or approved by the Panel. .

* » -~
dmﬂp“ﬂn Project ACTIVE has been developed to serve handicapped individuals, but is equally applicadle
to slow learners and normal and glfté‘d -Children, ACTIVE offers d training program to provide
teachers with those skilli/strategies necessary to implement an adapted physical education program, diagnostic/
prescriptive curriculum manuals and materials addressed to the entire gamut of handicapped conditions, and
consultant services to assist implementers during the fnstallation phase. Program strengths include extrease
flexibility for adoption/adaptation, a total curriculum package that- can be implemented fmaediately at mininal
cost, compliance with the federal mandate requiring "written education prograns for the handicapped population,*
unlimited support.services at no cost _to enhance successful implementation, and accountability features to
enhance®adninistrator/canmunity support. Student fnstruction Is based on instruction format {i.e., the program
fs structured to ensure that trainees acquire the skills, knowledge, and attitudes stressed), with emphasis-on
trainee exposire, to.Bandicapped individuals in a fleld setting. Participants are trained to diagnose and
assess pupiI? strengths*and deficiencles and to prescribe motor, perceptual-motor, physical fitness, posture,
nutrition, and didphragmatic breathing tasks accordingly. ACTIVE has developed Jow motor ability, low physical
vitality, postural abnormality, nutritional deficiency, and breathing problem components for mentally retarded,
fearning disabled, and emotionally disturbed student populations.

No special facilities are required. Comprehensive programs can be fnitiated in limited space.” A 30' x 60' area
removed from other teaching stations {s fdeal. 1f .. equipment s available, cost per school varies between
$50 and $300. DistFict commiteent includes implementation of at least one aspect of the ACTIVE program in three
or more classes that meet for a minimua of three 20-minute periods per week for one year,-allocation of time

for the trainee to train at least one staff meuber, and transais$ion of pre/posty data and end-of-year evaluation
report to project. '

¥

& T
widcn“ OI C”e“'ueness Testing 0f 80 teachers trained in 1973-74 on the Teacher-Cognitive-

Psychomotor Test showed 80% mastery on 25 competencies. Pre-'and post-
testing of matched experimental and control groups at a six-month interval in 1973-74 on the Township of Qcean
Hotor Abilfty Test showed experimental groups' perfommance conparable to normal groups’ performance and minfaal
gains for control group.

Ld

lmp,cmcntﬂﬂﬂn fcqucmcnts Program may be implemented in & single class, a school, or an

v entire district. Five discrete curriculum components enable the
district/agency to adapt the program to students with varying abilities in grades pre-X through 12. Training
prograas are adapted to + 2ply with needs -of. the teachers and schools. Existing personnel can be used to
obviate the need for addartional staff (e.g., by inclusion of the ACTIVE program in the special education curric-
ulun or by yse Of the tean teaching approach). Instructional facilities may vary from 30° x 30' to 30" x 60°
Tnplementation schedule for each trainee must be submitted to project prior to training.

’man‘m, fcqmrcmcnts Complete training mdel kit (12 manuals and three packets of .spirit masters),
: $64.50. (Xit manuals provide guidelines for planning an individualized-
personalized physical education prograa for students with any type of handicap. Other supplementary naterfals
“are available. Unft orders are zvallable and must be prepaid.) Instatlation costs are minimal. Personnel

can be reassigned. Regular P.E, equipment can be used.

—

3 . M
”"ﬂ‘c‘ dmll’db’c Awarencss materials are available at no cost. Visitors are welcome at project
- site two days per month between October and May and at additional demonstratfon
sites’in home state and out of state, Project staff areavallable to attend out-ofState awareness meetings

Training is conducted at project site during the 1ast two weuns of each month

< froa Qctobes to May (adopter pays only its own costs plus cost of texts). Training is also available at adopter

site (all expenses must be paid, Including cost of texts for trainees). Implementation and follow-up services
are available to adopters (a1l expenses must-he pafd). @

contact Tronas M. vodols, Director, project ACTIVE, Township of £, ean Schoc] District, Administration
Bullding: 163 Monmouth Rd.; Oakhurst, K} 07755, (201) 531-6600, ext. 365.

~
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P ROIECT” DEVELOPING MODELS FOR SPECIAL EDUCATION {DMSE)

students.
Al

.

.

’

A comprehensive management system for fdentification of and intervention with exceptional

target aw’en‘e Approved by JORP for students in grades K-2 with afld emotional disturbance, specific
learning disabilities, and educable mental retardation. This program has been used
with the same kinds of students in grades 3-12. but no evidence of effectiveness has been Submitted to or approved

by the Panel. . .
dmﬂpﬂon The OMSE project fs the result of a six-ye::r eftort to develop and implement an exemplary

eanagement system, The key elements of the DMSE model are: early identification of excep-
tiona]l children. referral of families to appropriate comunity service agencies and ponitoring of the service
delivery, development and monttoring of Indfvidual Educational prograns ?lEPs), and training of regular and
exceptional-child teachers and parents of exceptional children.

The project offers training to an interdisciplinary-tean of district=level personnel designated to carry out DMSE
procedures™in adopting school districts. The teas is composed of the exceptional-student education coordinator,
school psychologists, school social workers, and consulting teachers. Training defines responsibilities for
indfvidual mesbers of the team to eliminate duplication of services. School psychologists are trained as turnkzy
tralners 1o present the ldentification Workshop, which trains general educators in the characteristics of excep-
tional children and fosters more aopropriste referrals. Consulting teachers are trained as Surnkey trainers to
present the 1EP Workshop, which provides training in writing Individual Educational Programs using the validated
DMSE model, which conforms to P.L. 94-142. The workshop addresses P.L. 94-142, currfculun selection, and the
writing of behavior objectives.

A Total Program Manual, which outlires fdentification and intervention procedures and includes reproducible

sample forms, is used in training. Monitoring and technical assistance is available following training and
implementation of procedures.

..j{." -

0

w‘dﬂwe 0’ e”“"oeness Sixty-two children tiving in two rural, low socioeconomic-level counties
: vere evaluated in the classroon on the basis of the numder of criterion~
referenced short-term 1EP objectives that were mastered directly following instruction. At least 80% of the
students mastered 80% of the prescribed/instructed objectives.

. . . . .
lmplcmcntﬂﬂon fequements The DMSE idenzlcauon and intervention procedures are availadle
for adoption/adaptation as a total management system. A school
systea can fmplenent the procedures iomediately following one to three days of training, which can be arranged
either at tae demonstration site or the adopter site. Implementation of the procedures requires the purchase of
4 a Tota) Program Manual. . .
/

%

7

The cost for adoption/adaptation varies according to school sys,léfa size,

financial requirements
degree of implementation, and existing personnel. Program matérials

required: Total Progran Manual, $30.

. "
.
.

L4 -~ * .
services available Awareness materials are available at nu cost. Visitors are welcove at project site
any time by appointment. Project staff are availablé to attend out-of-state
awareness meetings (costs to be negotiated). Training is conducted at project $ite (all expenses m * be paid,
fncluding cost of training materials). Training ts aiso available at adopter site (311 expenses mus. be paid,
Including cost of training materisls). [mplenentation and follow-up services are available to adopters {all
expenses must be pyid). 4

conNtact project director, DMSL Project, P.0. Box 499; Monticello, FL 32334. {904) 997-3781.

Developmental Funding:  ySOE ESEA Title IV-C Ve JORP No.  19-6 Approved: 3716/79
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. ' FBQ]EQT ELSMERE PROVECT ’ - ] i 4 -

A basfc skills yocational program for trajnable mentally retarded, ages 5-21, that serves as a
model for districts fmplementing special education prograas in compliance with P.L, 94-142. |

N -
b

-

o .
‘ﬂfg“ ﬂwlem/ Approved by JORP for students ages 5-21 classified by child study Leaas as trafnadle
mentally handicapped (TMH). '

o

- I

e ‘
dmrlplmn The Elsmere Project meets the individual needs of TMH students by proyiding indysidualized
R instruction in five essential areds: azademics, socialization, independent 1iving, prevo-
cation, and vocetion., For each area, the curriculiua has a double orfentatlon. First, the prograim eaphasizes
‘the acquisition of self-sufficiency to the %highest degree possible. The préject prepares students to function -
o in the community, to work,-travel, shop, enjoy lefsure time, and relate to others. Second, vocational skills
are presented through these learning areas. Thus, skills and attitudes necessary for engajing in work are
i ecphasized in all learning areas. =

Each student is exposed to a simulated work atmosphere, punching a time clock and so on. StuZents are fnvolved

in rudimentary training and work activities suck as asserbling, packaging, and collating. More accelerated
students participate in a formalized vocational training program which reflects community manpower needs. On-the-
Job training is provided for students in the final stages of 'the training program. Each student's level of func-
tioning Is determinad by the Glassboro Trainable Assessment Profile (G-I’APg. 4 project-developed instrument a)so
used to measure student growth over time. 3o

8ecausé area business leaders are potential employers of TMH citizens, community involvesent §s an fntegral part
of the project. OGn.the-job tralning and student Job placement occur th.ough comrunity fnvolvement. “Advisory

groups and service organizations assist the project by providing information on the skills necessary to preyare
students for particular jobs.

Parent interest and participation is another component n the s‘-..ccess of the Elsmere Project. Pareats -are pro-
vided the background required to perform activities at home that reinforce vocational skills taught at school.

. . .
wdenu 0’ eﬂc‘“uﬂ”‘ Data collected three years after project implementation at the Glassboro
site fndicate that project stidents score stgnificantly higher tn indepen-
dent living, socialization, and prevocational skills than a matched control group. In addition, 67% of Elsmere
graduates have jobs in sheltered or competitive settings. ,
N -

'mp,ementﬂﬂﬂn requ,remen‘s The £)smere Project s best adopted at the school level, but s
smaller units (one, two, or three classrooms) car make partial

adoptions. A three-day training workshop must be attended by teachers and participating adainistrator(s).

Adopter agrees to use project-designed student eyaluation scale and to furnish data for comparison. Strong

administrati~» suppoft “elps to ‘ensure successful adopt fon.

’ Imﬂnﬂﬂl r'qu‘rcmen“ Start-up costs for training and curr.culun materfals: approximately $122 per
. teacher. Costs for vocationally related equipment and supplfes vary depending .
on resources available. Maintenance costs are minimal.

- services available Avareness materials are available at no cost. Visitors are welcome at project site
any tise by appointsent. Project staff are available to attend out-of-state awire- E
. ness meetings (costs to be negotiated). Trafning is conducted at project site {adopter pays only fts own costs).
Trafning is also avallable at adopter site (al) expenses must be paid, fncluding trainer's fee), Implemenrtasion

and follow-up services are available to adopters (travel and per diea must be paid).

contaet  Pat vemarts, project Director, {1saere School, £ilis St., Glassboro, My 08028, (603} 831-5669,

Developmental Funding: ySOE £SEA Titles III ara V- - JORP No.  79-23  Approved: 511719
Compiled summor 1981

El{llC s 11 82 ‘ R

»
Aruitoxt provided by Eic:




* me e ————moderate—3pec fal-needs-chiidren-integrated-with-their-peersy—— v —

_;_E lk\l‘c;_d_:_“_____h*, 1, 8 :Lg.s

PROIECI PROJECT ERIN: © Early Recagnition Intérvention Network X . -
A cospetency-based training progras for teachers, coordinators, and parents in modification
of enviroament and adult intervention to assist young children with special needs in regular and
special educatfon settings.

>

h 'aryﬂ aw’cm B Approved by JORP for childien ages 3-7 with mild to severe handicaps in mainstream or
special settings, competency-based training programss for regular and specfal teachers,
program coordinators, and parents.

dtsmpﬂon The ERIN System is deing utilized for children ages 2-7 and their parents both in special pre- -
school classroom/home prograas serving children with moderate to severe special needs and in
reqular 2arly childhood (nursery, Head Start, daycare) and primary (K-1) programs serving mainstreaned mild to

Personnel involvement/training requires each teacher to implement a sequenced prograa of observation and curriculum
modification weekly for two or more children with special needs. The sequence of units £its into the progression
of the school year. The order of units can be changed to meet a system's individual needs. A local coordinator

is trained to take over 10cal training and monitoring of the program. The ERIN trafaing progran for adults
{special or regular teachefs and coordinators) provides the equivalent of three to six college credits through
attendance at a week-long [nstitute, plus on-site consultation by ERIN staff. A coordinated parent program for
both special and mainstream children is optional. .

The child's Individua)l Education Program is implemented in large and small groups and individually. The teaching
adult organizes his/her own learning environnent to facilitate participation {social-emotional-affective), body
awareness and control, visual-perceptual-motor, and language skills. Oepending on the age of the child, these
are organized into self-help, developmental concept, and academic readiness content areas. Inftially, the curric-
ulum approach focuses on general classroon/home modifications of the physical space and daily time units, learning
materials and thefr organization into learning sequences, the grouping of children, and teacher cueing/monitoring.
This is followed by the teaching of specific skills to subgroups and/or individual children by the teacher,
parent, or volunteer, with much greater intensity in specialized programs.

. . .
w’dﬂuf Of Cﬂ“"wnns " Specfalized xrograms: preschool childéren (moderate to severe special
needs) gained five extra months® development during a six-month period
. {McCarthy Scales of Children's Abilities). Mainstreana programs. K-1 children {mi1d to moderate special needs)
shou;d greater gains than control children on McCarthy Scales, Metropolitan Readiness Test, and Preschool Screen-
ing System.

lmplemcnumon fequfmcn” Initial five-day Institvte for teacher/coordinators plus classroom
follow-up by local coordinator, with on-site visit{s) by ERIH con-
sultant dur'ag the first year. Stronj adaministrative support and a multiyear fnvolvement of geometrically de-
creasing ERIN support is necessary for implementation of & range of regular and special classroom and home teach~
ing components. ‘

N
ﬂmmﬂal rcqu’rcmﬂ"s Costs of program replication include Institute fees, cost of teacher packets
and a coordinator’s training kit; cost of staff training; and travel and per
diea for ERIN staff member providing follow-up monitoring. Maintenance involves no appreciable increase in most
districts’ current_operating. expenses. Materials required for program nplementation, other than those stated
above, are already found in most early childhood classrooms. All financial arrangements must be negotiated with
an ERIN staff -erber.

seruices a”a”abh Awareness materials are available at no cost. Visitors are welcome any time by

. appointrent at project site and additional demonstration sites in home state and out
of stace. Project steff are ara;lable to attend out-of-state awareness meetings {costs to be negotiated).
Training is conducted at project site {all expenses must be paid, including workshop fees). Training is also
available at adopter site {al) expenses must be paid, including workshop fees). luplementation and follow-up
services are avafladble to adopters {all expenses must be paid).

contact trudy A. Schrandt,.Project Facilitator, Project ERIN; 376 Bridge St.; Dedham, MA 02026,
(617) 329-5529.

Devclopmenul.rundlng:- USOE BEH JORP No. 78-186  Approved: 7/13/78
Compiled Suwmer 1981 *
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PROIECT’ MODIFICATION OF CHILDREN'S ORAL LANGUAGE
T A special prograa for training staff to work with students having larguage djsabjlities.

tafget aw’ﬂne‘ Approved by JDRP for Ianguage-handicap;?ed students, preschoel to adult.

P

dmﬂptwn This project is based on materiais and {astructional methods of the Monterey Language Program..

. These language-teaching prograns comdine modern linguistic theory with advanced behavioral

) technology applfed to teaching. The programs are universal: destgned for any individual with a language
problem, regardless®of the reason for that language-learning disability. The.curriculum and-individual -prograa
design include a screening procedure, individual placement, automatic branching, and continuous data collection
for evaluation. With the Monterey Language Program, it is possible to obtain accurate pre- and posttest measures
of a student's progress {n syntactical and gverall expression. The progran also helps language-deficient
{ndividuals acquire language skills fn a short period of time. It is coepletely individualized and performance-

, based fnstruction. in addition to providing materials, an objective of the profect s to provide teachers with
an {nstructional strategy and to assist them in becoming proficient in !echn?'q‘ues for using the materfals.
Implesentation of the program includes’ training, on-site supervision, refresher conferences, and data monitoring.

Larliguage remediation services may be expanded without increasing staff by using atdss, parents, or other
volunteers.

The language progran is effective with children and adults defined as language delayed, deaf, hard-of-hearing,
mentally retarded, or physically handicapped, and with the non-English-speaking or English-as-second- language
individual. 1t is particularly valuable in early childhood education centers, classes for the educable and
trainably mentally retarded, and speech-correction centers.

evidence Of eﬂntmeness Evaluatfon of sfgnificant' language behavior n students was done through

the programmed Conditioning for Language Test. In 1973, mean pretest
-score for group was 13.2%; posttest, 98.6%. Other standardized tests were also used to demonstrate gains, e.g.,
the Peabody picture Vocabulary Test, the Northwestern Syntax Screening Test. and the Boeha. Data were collected
over a two-year period. Students had varyiog language disabilities.

.

: impkmentation reqUirements An inftial four~ to five-day training workshop s required. Follow:

up on-site visits are required at scheduled intervals. From two to
four {nstructors should be selected for additional training, so they in turn can become trainers of new people in ,
the district. Unit for training ranges from 10-20.

ﬁnanfia, reql".rements Honterey Language progran Starter Kits: $105 for each project participant.

Area nust contract with Monterey Learning Systems for training aspects of
project. The'only other start-up cost is development of a reinforcement menu.

. seruices aua’,abk Awareness raterials are available at no cost. Visitors are welcoce by appointrent :
at project site and additional demonstration sites in hove state and out of state.
. Project staff are avaflable to attend out-of-state awareness meetings {costs to de negotiated). Training is

conducted only at adopter site (costs to be negotiated). Follow-up services,are available to adopters {costs to
be negouatea;. .

contac 5, Betty #. Igel, Monterey Learning Systens, 900 Welch Rd., Palo Alto, CA 94304, (415) 324-8980.
Coea
* Devclo‘ﬁmnt.al, Funding:  ysOE ESEA Title 1] 2 JORP No, 6 Approved: 4716773
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pmn’a’ OKLAHOMA CHILD SERVICE DEMONSTRATION CENTER FOR SECONDARY LD STUDENTS

An individualized diagnostic/prescriptive teaching intervention system that has proven highly
successful with-learning-disabled adolescents, .

. . targ“ 'awlem Approved by JORP for learning-disabled students in grades 7-12,

dﬁtﬂptlon The =ajor goal of this project {s to provide each identified learning-disabled student of .
) secondary school age within the target population with a specific prescriptive learning program
enabling that student to develop skills and knowledge at a rate commensurate with his/her ability level. The
- model s basically a'diagnostic/prestriptive intervention System. Components include. a professionally-staffed
learning lab, a prescriptive diagnostician who has particular ability in developing educational intervention
programs for individual students, and a media library for yse by the learning disabilities teacher to implement
{ntervention strategles, .

. Y

Students placed are those who were noted in a psychoeducatfonal evaluation to have a specific learning disability R
of a perceptual, conceptual, or fntegrative nature. v

The curriculun provided within this diagnostic/prescriptive project follows the curriculum offered in the regular

- classroom where passible, A student with a reading disability might spend two periods daily in the learning lab
during English and social studies periods. Another student with a math disability might spend only one period
each day in the learning lab during regular math class time, At other times, LD students are integrated into . B

- the regular curriculua. This arrangement, the least restrictive alternative, does not necessitate that curriculum ‘

content be siaflar in the regular and learning lab classrooms, The content for the learning lab is determined y
by a prescription froa the prescriptive teacher aimed at helping the student remediate or compensate for his/her
learning disability, / ,

b * ¢

wldﬂlce 0’ eﬂecuu’n”s A three-year evaluation design showed a significant increase in verbal
1.Q. (Wechsler Intellfigence Scale) and reading achievement (WRAT and -
. Burrell Reading Test) as compared to control group {actual gain in reading achievement 2741 of .expected gain)
and a reltable increase in areas of personal and social self-esteem (Piers-Harris Self Concept Scale). One in
five students in the program (18%) is successfully mainstreamed after one year in the program.

imp,emeﬂtaﬁﬂﬂ feqm'fcmeﬂts A classroom to use as a learnind lab, A certified LD teacher to

staff the learning lab and a prescriptive diagnostician to write
prescript fons and provide follow-up, A three-day training workshop from the Oklahoma Child Service Demonstra-
tfon Center. Equiprent and paterials appropriate for LD adolescents, A comitnent to the model and its yse by
the adogllng school district, Cxpenses of a staff nember from the developer project for a one-day follow-up
consulting visit to adopter site. Pre/post Wide Range Achievement Test scoras of all students in program must
be provided to developer project. Adaptations are possible,

N ’iﬂaﬂda, feqUifementS Start-up costs (excluding salaries) vary from $500-52,500 per learning lab

to provide for equipment and materials. A variety of high-interest,
- Tow-vocabulary cavercial materials is recowended. Equipment required (tape récorders, language masters,
- filastrip viewers, calculators) is cononly found in learning labs. Other costs. travel, lcdging, and meals -
. for two trainers during three-day lr{ln(ng and one or two follow-up visits,

services auailable Awareness rmaterials are availsble at no cost. Visitors are welcose any time by

appointment at project site and additional demonstration sites in home state and out
of state. Project staff are available to attend out-of-state awareness weetings (travel and per diew must paid).
Training <t proje.t site is conducted only as scheduled in Novesber - January ?a!l expenses must be paid).
Training fs 3iso available at adopter site (all expenses must be paid, including cost of Training Manual).
Implecentation and follow-up services are available to adopters (all expenses must be paid).

contact Ceiia Kinzie or Susan Parker, Co-Directors, Uklahowa Child ervire Demonstration Center, Hillside
School; Rt, 3} Cushing, NX 74023, (913) 225-4711 or -1882,

Developmenta) Funding: USQE BEW Title V'-G JORP No. 76-103  Approved: 10/18/76
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PRO’[C]’ PRECIS IO JEACHING PROVECT .

A precisi?‘?‘teaching madel designed to remediate and build basic tool skills through five
components: sireening, fdentification, remediation, continuous measurement, and data-based
decisions.

. target audience  aoproved by JoRe for a1 students, grades k-4, It has been used 1n other settings

with grades 5-8, but no evidence of effectivesess nas been submitted to or approved -
by the Panel. —

dmnpuon The overall intent of the Precision Traching Project has been to develop a model for the
delivery of educational services to elementary students who have been 1dentified as experi-
encing learning deficits. Precision teaching procedures have been used not only in identifying these students,.
. . but also as remedjation tactics. ({Precision teaching is a set of measurement procedures based on direct, . ’
- daily assessment.) A resource roo is provided for students with more severe learning deficits, while the "
regular classroom deals with basic sk11ls and minimal problems. One-minute practice sheets are ysed extensively
as a means of building basic 2001 skills to a ievel where students are capable, of competing within the regular
. classroom. Direct and daily measurement procedures are employed, using both the manager and the student in
recording and charting, Curricular decisions are based on available data.

Resource teachers as well as regular classroom teachers use the precision teaching procedures. which include
curriculum materials developed within the project. lIsstructional methods include one-minute practice sheets
from the Precision Teaching materials benk and data-based decisions made from the standard behavior chart,

. ¢ sz
wdﬂ]“ Of Cﬂ!“lucness 0f the 19 experimental/control group coparisons analyzed in 1973 using

standardized achievement tests and one-minute probes, 15 varfables
measured showed the experimental group to be superior on the posttest. In 1976, a follow-up study of the
students fdentified and resediated in 1973 showed the ex,erimental group still superior in 79% of variables as
measured by the California Achievement Test, Wide Range A. fevement Test, and one-minute probes.

‘mpkmen‘auon fequ‘fcment’ An adopt fon comitment can be made by any unit -- district (urban/

rural), single school, or classroom, FOr on-site training, wunits
should be limited to 15, and for off-site training, to 20. Adopting units should include building or progran
administrator, support personnel (e.g., psychologist), and regular education and/or special education teachers.
Initial training reguires three days and is available at project or adopter site, and additional follow-up
training (three days maximun} is provided at adopter site. Equipment costs are minimal. In most cases existing
facilities can be used. Adopting units agree to fmplesent all five components..

\

’lnanﬂa’ fequ‘femcn‘s Treining Manual, $5 (one per trainee}, chart paper, $35 per reaa (two sheets
per child): Materials Dfrectory, $3 (one per school); practice sheets, 5¢ per
sheet {minimun of 500 sheets). Optional. One-minute timer, stopwatch, or timing tape (one per trainee),
Implementat fon Handbook, $5 (one per school). Mathematics Notebook, $35 (one par school, includes 500 practice
sheets), Langudge Arts Notebooks 1 and II, $35 each (one per school, include 509 practice sheets each), Can-Do
Nutebook, $39 {one per school, oral activities for grades K-3); and varfous chart papers.

services available Awareness materials are available at no cost. Visitors are welcane any time by

' appointnent at project site and additional demonstration sites fn home srate and
out of state. Project staff are available to attend out-of-state meetings {costs to be negotiated). Training
s conducted at project site between October and April (all expenses rmust be paid, including cost of training
materials). Training 15 also available at adopter site (costs to be negotiated). Implementation and follow-up
services are gvailable to adcoters (costs to be negotiated).

contact Rey Seck, Project Director, Precision Teaching Project, 3300 Third Street Hortheast, Great Falls,
MIT 59404, (406) 791-2270.

Developmental Funding: ySOE ESEA Titles Il and 1V-C JORP No, 75-28 Approved: 5/6/75
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{\ﬁ Developrental Funding: ySOE BER JORP No. 75.63  Approved: 9/3/7

CHILDREN

A cowunity-based psychoeducational facility that offers a developmental curricu.us to o
severely emotfonally disturbed or autfistic children from birth to 16 years. their pareats,
and teachers. D

PRO’ECT THE RUTLARD CENTER -~ DEVELOPMENTAL THERAPY MODEL FOR TREATING EMOTIONALLY DISTURBED
H

M Y
target alldlcnu Approved by JORP for severely emotionally di.turbed or autistic children froa birth to
age 8, their fanilies, and teachers. This program has been used 1n other settings with
children to age 15, but no evidence of effectiveness has been submitted to or approved by the Panel,

3 K3 .
dmﬂp“on The Rutland Cénter Developmental Therapy Model is the result of eight years of intensive
¢ ffort by the Rutland Centergstaff. Developmental Therapy 1s a therapcu’.‘c curriculum for

socfal and emotional growth used in a classroom setting with groups of four to eight imdyvidhals, uyn the
assuaption that disturbed or autistic children go through the sane stages of development that normal youngsters
do but at a differeat pace, the curricalun guides treatment and measures progress by focusing on the normal
developmental milestones that all children must master. Developmental Therapy has thus established 1tseif as

+ 3 “growth model® rather than a “deflcit model.™ The model is coposed of four curricilun areas {behavior,
coyunicatjon, socialization, and preacadenics) arranged in fyve developmental stages, eacn requiring different
euphases and techafques. Special services to parents are an integral part of the approach. Developaental
Therapy also emphasizes concurrent placement with nonhandicapped children, This mainstreaming aspect of the
model requires that regular school experiences nesh smoothly with intehsive Developrental Therapy experiences.

In response to P.L. 94-142, two resources are available that eaphasize how to plan, implesent, and evaluate an
Individual ized Education Program (IEP) using the developmental approach. The National Technical Assistance
Office offers four types of echnical assistance in the treatament of severely eaotionally disturbed preschool
children. This assistance, which includes infomation dissesination. progr « planning and destgn, training,

and progeam evaluation, s provided through site visits and exchange of av sovisual matersals. The Developmental
Therapy {nstitute provides on-site, ywur-10ng assistance to indivrduals, schools, and agencies concerned with .
training personnel to serve school-age severely erotionally disturbed and autistic children. Institute stoff
provide assesssent of training needs. 1esign an inservice instructional sequence, and Liplesient the training
prograa at the agency site with peciofic visits. >

evidence 0’ Cﬂeﬂweness The model assuces five distanct stages. Progress through stages 1s mea

‘ sured by the Developrmental Therapy Objectives, 171 statements outlining a
sequence of developmental milestones, Mastering these objectives makes nonmdl jrowth possible. Each child's
treatrent focuses on appropriate odjectives, and children are grouped by similar major objectives. Lata col~
lected clearly show sequential mastery and steady proyress by children.

:mplementunon requirements  Ageactes tnterested 1n adopting the Rutland Center Developental
Therapy model wmust: wuse the Developnental Therapy curricJlum,

in tudfng concurreat placement in a nonnal tetting whenever possible, provide referral, intake, and diagnostic

services, provide a mininun of one supervisor, two teachers, and two support personnel, provide release time for

trafaing, and include pareats and regular teachers in the treatment process. Since travel expenses depend on

the nuder of yisits réquired, the nusber of individuals involved, and distances traveled, they are negotiated

separately.

. . .
"nunﬂa, TequIrements  the cost of the progrom 1< approxiiately $1,000 per child. Thes figure

includes diagnostics®) serv tes to parents and children, teachers. and progran
evaluation. Cost figure 1s based on operdating the 24 centers >upported totaily by state funds (Georgia Psycho-
educationai Center Network).

seruices auu”abk Awareness materials are available at no cost. Visitors are welcone any tine by
1 appointment at project site and additional sites in home state and out of state.
Project staff are available to attend out-of-state awareness mectings (costs to be negotiated). Trasning 1s
conducted at project site (costs to be negotiated). Training is also available az sdopter site (costs to be
negotiated). ~Implementation and follow-up services are availadle to adopters {costs to be negotiated).

3 u

rcontuct Karen R. Davis, Project Director, National Techaical Assistance uffice, 125 Minor St., Athens, GA
30606. (404) 542-6076 or 539-3030. Mary M. Wood, Director, Developsental Therapy Institute;
College of €ducation, 570 Aderhold Hall, University of Georgia, Athens, LA 30602, {404) 542-1085,

Compiled Summer 1931
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PROJECT  rrovect skt )

A statewide program providing identification and language facilitation through !iome management
for hearing-handicapped children birth to age 6.

ERIC

Aruitoxt provided by Eic:

"
'arg’t aw”m Approved tﬁ JORP for hearing-impaired infants and young children birth to age 6 and
thefr familfes.

dn‘"p"on SKI*HI {s a comprehensive program that provides screening, audiological, diagnostic, and
assessment services and a complete home intervention curriculua for hearing-impaired children
(birth to age 6) and their families.

The program is-designed to-provide-services to a stste-wide population or to a-large population area. Al)
hospitals are screened for babies with hearing loss. A diagnostic, assessment, and entry process ensures
efficient, expediugus entry of children.

A cowlete home intervention curricul m is provided. It includes a home hearing aid program, a home comruni-
catfon program, a home auditory progtasm, a home tota) communication program, and a home language program.
Psychologicai, emotional, and child-development support are provided for parents in the home. Weekly, monthly,
and comprehensive quarterly assessment of child and family !s performed. Part-time parent advisers living

in the area visit homes weekly to deliver the curriculum. A forma® for home visits is provided.

A support system of ongoing audiological services, a hearing aid evaluation and loaner system, video units and
tapes for total communication, hea:ing aid molds, psychologica) services, parent group,services. and a compre-
hensive evaluation system are provided.

w'dﬂl“ OI e”e“'un”’ The Discrepancy Evaluation Model is used. REEL, the SKI*HI Receptive
Language Test, the SKI*HI Language Development Scale, and observational
chtcklists are used. Pre/post measures showed a gain of 16 months in language after 1) months of treatment,
significant differences in treatment and comparison groups were seen. Early-treatment group showed,higher qains
than Jate-treatment group.

Py

. . o

'mp’emn'a"on fequ‘femen“ One full-time professional to make home visits is the minimua
requirement. This person must have basic training in delivery

of a home language program for hearing-impaired infants. Trave)l is necessary. For maximun effect, a hearing

aid bank, hearing screening, and audiological, psychological, and child development services should be provided.

Earmolds, )ibrary books, video playback units, and total communication tapes should be provided. In larger

programs, supervision and administration are necessary. ,

"naﬂﬂa, l'eqummmls Cwlete services for 11 months {includirg all direct and supportive services)
cost $1,450 per child. Start-up costs are ainimal.

services available Awareness materials are available at no cost. Visitors are welcone any time by
appointment at project site and additional demonstration sites in home state,and
oyt of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).
Training is conducted at project site during the sumaer {costs to be negotiated). Training is also available
at adopter sites {costs to be negotiated). Implementation and follow-up services are avatlable to adopte.s
{costs to be negotiated).

COMact Tnomas C. Clark, Director, Project SKI*HI, Oepartment of Communicative Disorders, Utah State
Unfversity; Logan. UT 84322. (8031) 750-1382.

Developmental Funding: ysof BEH JORP No. 78.192  Approved: 7,13/78

Compiled Summer 1981
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PROJECT SYSTEMATIC INSTRUCTIONAL MAMAGEMENT STRATEGIES (sius)

A program using managecent strategles and a structured, sequenced curriculun to help teachers
1 ... _ Plan 2ppropriate instructional programs for disabled readers.

1
5

“"ge‘ awiem Approved by JORP for disabled readers grades 1-12 needing basic coding »kills, and
. for learning disabilities teachers serving that population. This prograa has been

used in other settings with special education groups, but no evidence of effectiveness has been sutmitted to or
approved by the Panel.

dm"puon A discrepancy model for solving performance problems provides the frasework for the SIMS

N - curriculin.  The SIMS curriculim consists of a hierarchical sequence of 53 objectives needed
to acquire the basic coding skills of reading and spelling. .
The curriculum contains word and sentence 1ists for each of the 53 objectives to monitor the accuracy of skil1
acquisition for each individual child. Additional word 1ists for each objective are designed to monitor the
proficiency with which a student decodes words of a particular pattern. There are four Stories for each of
the 53 objectives. wWritten language worksheets with controlled reading levels matching the word 145t level
provide activities sinultaneously developing the student's writing skills. Coaprehension Questions and work-
sheets for Scanning Stories are used to develop independent study skills. SIMS teachers arc trained to yse
data decision rules to plan appropriate instructional interventions.

evidence Of e”“"”en”’ Scores from the Wide Range Achievement Test adninistered to students

B grades 1-12, 1976-77, were compared for groups with and without SiN§
treatsent. Analysis of covarlants (with pretest score and grade as covarimssi confirmed that SIMS students,
performed significantly better than non-SIHS students (positive ¢ .001 level).

¢

impiemen“"ion TCqUifemen“ SIHS cen be adopted as adcmprehensive program of materials and

procedures or partially, s {nstructional management strategies to
be used with camercially available materfals. A two-day teacher training workshop aust precede acsption.

Adoption site"must provide a 1iaison person. Pre- and posttest data must be supplied by adopter.

ﬁnanda’ reqUiremen“ i If existing rooms are used for r.

» ource centersiserving 15 studants 2 day,
per-pupil cost for the instailation year is $837, and for subsequent years,
$803. Excluding teacher salarfes, fastallation costs total $37 per pupil, and maintenance s $3.50. SIMS
Concept Assessment Test, SIMS Reading and Spelling Program, Comprehension Questions and Scanning Stories, and
SIMS Written Language ®rogram, $65 for total package.

;
seruices au‘"’ab’e Awareness materials are available at no cost. Visitors are welcome at project site
any time by appointment. Project staff are avatlable to attend out-of-state
awareness meetings {costs to be nego'.latedg. Training fs conducted at project site (adopter pays only fts own
costs). Training fs also avallable at adooter site {trafner travel and per diem must be paid). Implementation
¢ and follow-up services are available to adopters {travel and per diem must be paid).
: ‘Oh‘ﬂ(f Marfe Blackburn, SIMS project Coordinator, Division of Special Education, Minneapolis Public
Schools; 2501 . 56th St.; Minneapolis, Mx 55410. (612? 926-1693.
Developmental Funding® ysoE 8ep Title Vi-G * JORP No.  79.18 Approved: 5/15/79
Conpiled Suswor 1981
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PROJECT 1 teacuinG Reseac INFANT AND CHILD CENTER CLASSROOM FOR MOOERATELY AND SEVERELY
HANDICAPPED CHILDREN

An individualized skills iastruction prograa for moderately to severely handicapped
children. )

farg” audience Approved by JORP for coderately to severely handicapped children ages 1-8,

including #entally retarded, cerebral palsied, autistic, emotionally disturbed, - -
deaf/blind, and hearing impaired. :

. . .

d&ﬂpﬂon Children are pretested on skills selected from the Teaching Research Curriculum for Hoderatel

: and Severely Handicagp. Pretest results are used to determine which Skills will be taught.
The deficit skills are prioritized by the parent and educational staff. After priorities are established, .
the child s placed in one or more of the four curricular areas -- selfhelp. motor, language, and cognitive.

Individual instructional prograns are prepared for each child. A program prescribes the skill to be taught, the .
way in which the materials are to be presented, and the feedback to be given to the child. Triined volunteers

play an important role in this model. They are taught how to deliver cues and feedback and how to record the

child's appropriate and {nappropriate responses to instruction. Maintenance of volunteer skills is objectively

monitored by the teacher. Volunteers implement the instructional prograzs with each child and record child

perfornance data in a specified manner. If the volunteer fndicates (through recorded data or verbally during

classroon fnstruction) that the child s having difficulty learning a particular prograa, the teacher provides

Instruction for the child. The teacher uses the dafly data to make teaching dectsions concerning individual pro-

grass for the following day and to ascertain whether sequencing, vue presentation, or feedback need to be altered.

When group fnstruction occurs, the teacher interacts with each child according to his/her individual instructtonal
progran. In this mod#l, group instruction is provided only by the teacher or aide. Some instructional prograas
are selected by parent and teacher to be taught in the home, and these are coordinated with programs in the
school. Teaching periods in the hove vary from 10 to 30 minutes. Approximately 85 percent of the parents of

project children participate in home instruction. All parents participate in the progran planning conferences
for their children. .

~

o]

a

. - N ) ,
wn’fﬂu Of c’f’“'”’ﬂ”‘ Using a multiple baseline approach, ft was deconstrated that within the

Teaching Research Infant and Child Center a mean of 7.9 skills per cwnth
was acquired by a child without Instruction, while 64.4 skills per month were acquired with.instruction.
Replication-site children acquired a mean of 9.1 skills without instruction and 99.1 skills with instruction.

imp’cmeﬂ‘aﬁon requ‘rcmcn“ " The node) can be used by an individual claisrood. Inservice training

of teacher and aide is required.

financial requirements  aoption of tne data-Based Classrooa Hodel requires no spectal staffing ratios

or uausual curricular materials. Therefore, standard operatfng costs for a
speclal education classroon would apply. Costs incerred fin tradning fnclude. tuition, $310. travel to Monmouth,
OR, and travel to trainees’ work site for follow-up technical assistance.

services aUﬂl,ﬂbk Awareness materfals are avaflable at no cost. Visitors are welcome at project
site any time by appointment. Project.staff are ayailable to attend out-of-state
awareness aeetings (costs to be negotiated). Training s conducted at project site (costs to be negotiated).
Training is also available at adopter site (costs to be negotfated). Follow-up services are available to .
adopters (costs to be negotiated). N

g

Torry Piazza Templeman, Teaching Pasearch, Western Oregon State College, Todd Hall, Moncmouth, OR
contact 97361. (S03) 838-1220, ext. 401.

Developmental Funding:  ysog BEH JORP No. 73163 Approved: 372778

Compiled Summer 1981 ’
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pm’[cr THE COMMUNICATIONS HORKSHOP (CWS)

An alternative reading prograa for adolescents with learning disabilities, including a class-
roon management and monitoring system.

s

.
target tmdlem Approved by JORP for learning-disabled readers, grades 7-12, with resedial reating needs.
This progran has been used ip other settings for resource rooms and in classroums for
perceptually and neurologically impaired students and has been adapted to improve the organization of supplesental
fnstruction, but no evidence of effectiveness has been submitted to or approved by the Panel.

»

P . .
dmnptlon Five essential elenents support the Communications Workshop model: a personal, humanistic

philosophy; an activities monitoring system; a program monitoring system; student motivation
strategies; and intervention strategies. The humanistic philosophy is based upon respect for the student as an
individual and on the teacher's role as a facilitator of learning in a fanily-1ike atmosphere that fosters pride
and a positive response to the acadenic setting. Student responsibility for his or her own acadeaic progran
nurtures self-motivation and self-discipline. The student actisities monitoring systea relies on systematic
observations to yleld data on time spent in over 100 gossible classroon activities, patterns of tire usage,
materlals used, instructional grouping, and sequences of activity selection. The program monitoring systea pér-
mits rapid coliection and succinct posting of a wide range of data on each student’s program, providing fnforma-
tion on quantity and level of work completed. The systea signals the need for teacher intervention and permits
early detection and correction of imbalances in students' indfvidualized programs. The student motivation stra-
tegles enable the team to create and sustain student interest and are used to modify negative or inconsistent
behavior through personally planned [ateractions. The intervention strategies enable the teaa to encourage
active student involvement {n personal acadeaic prograzs and to discourage unproductive "nonacademic® activities
by fostering more positive, personal teacher-student relatfonships. These strategies may be used to restructure
the classroom environsent to achieve desired acadwnic results and provide for teacher-student accountability.
Thf{progrm azkes possible slgnlfg‘s:ant gains in vocabulary, reading cocprehension, attitude toward school, and
self-concept.

Contact the project about available training and other services.

John E. Cowen, or Joseph A. Bukovec, Communications Workshop {CWS), Teaneck School Systea,
contact 1 W. Forest Avel; Teaneck, M 07666, (201) 837-2232.

. Z
Developmental Funding: ySOE ESEA Titles [1I and IV-C JORP No. 78.191  Approved: 6/5/18

Compiled Summer 1981

PROJECT  oevevopHextaL EOUCATION BIRTH THROUGH TWO (Project DEST)
A home-based identification and intervention progran for parents of handicapped Zhildren aged

. .
targ“ awum Approved by JORP for handicapped children froa birth through age 2.

P
dmnpuon The progran has three main objectives, iu fmprove the development of handicapped infants, to

increase parental interest and involverent, and to integrate the project into the comunity's
huaan service delivery network. Several assusptions underlie the progran. early identification and intervention
¥s critival to handicapped children, parents are potentially the child's best teachers, a warm and nurturing
hove creates the best atmosphere for learning, and parents of handicapped children need help to locate comunity
agencies that serve handicapped children, N

Referrals are sought through ?co-wmny awareness campaign. An intial home visit §s made to explain the
progran, collect developoental and medical history, and aduinister developmental tests. 1f it appears that a
referred child will be eligible, further assessment is conducted, and a progran teacher begins 1nformal home
visits. Sixty-seven percent of all referrals are enrolled in the program. An individualized educational prograna
(1EP) for each child is developed based on the Koontz Child Developsental Program, which provides training activi-
ties in gross and fine motor skills, social skills, and receptive and expressive language development. Progras
teachers visit each hone weekly and work directly with the pareat and child, A water and gym play aroyran provides
educational and recreational experiences for parents and children. Other direct services to the children include
bhysical, occup«t?om!. and speech ' erapy, as necded. The project also presents workshops for medical personnel,
social workers, and uniyersity and a1gh school students.

Al

Contact the profect about avatlable training and other services.

contact cioris Satey, Coordingtor, Project BT, Lubbock Independent School District, 1623 19th St.,
Lubbock, TX" 79301. (86) 741-2641, ext. 455.

Developrental funding: ysoe Bin .« JORP No. 8y.23 Approved: 10721/30
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Aruitoxt provided by Eic:

PROJECT  ENGIAEERED CLASSROM FUR STUDENTS wHO ARE BOTH EDUCABLY MERTALLY HANDICABPED A%D BEHAVIGRALLY
IR MALADJUSTED . v

f

- M

. ']
. A diagnostic teaching prograa that provides individuatized instruction and engineering of o
t’.c and beharior for handicapped students.

. . e

'ufg" \awum Approved by JOR? for mildly handicapped (®ducable mentally handicapped, learning-
disabled, ewtlonally disturbed) students grades 1-6. This prograz has been used in .

o!hesr settings at the secondary ltevel, but no evidence of effectiveness has been sudwitted 20 or spproved by the

Paned. .

b4
“
P .
dmﬂpuon The Learn' , Center instructor, through datly prescriptions or lesson plans, provides each
student with a highly structured projrax in the cognitive and affective dodains. Behavioral
panagement skills are eaphasized as well as acadealc growth. The design of the prograa requires a basic corafit-
ment to & least-restrictive alternative progran for handicapped students. The design provides direct servige to
both student and teather, it is flexible and sdaptable, enadling 3 staffing tean to plag a prograa to meet each
student”s educational needs. Project results déiwnstrate marked fiprovewent,-and teacher, stuuent, and parent
attitudes are positive. As a result of the project, the degree of integration of the special education students
{nto the regu\ar classroom s so high that it §s difficult to tell the handicapped from the non-special education
students. One of the concepts making the program unique is the degree of inpul the regular classroom teacher has
in the progras. The teacher is involveq%in every phase Of referral and staffinj. He or she continues to be the
youngster’s honerooa teacher, even though the youngster spends time in the Learning Center. For each child in
the program there is 3 two-way responsibitity, Learning Center to2chers and regular classroon teachers ewst
cowmnicate. Regutar teachers are responsibla for 22eting each student's educationat necds, and 1f the student
s staffed in the Learning Center, the Learning Center teacher has a responsibility to monjtor the student's
total prograr. Parental comaunication is guaranteed by four required home contacts during the year. Through
their rote in the program, the regular classroom teachers hava betose wore knowledgeable about handicapping
characteristics and core cospeteat in working with handicapped students.

Contact the project about available training and other services. a .
S .
‘onta“ Robert H. Ostdiek, Federal Prograns Coordinator, Papillion-LaVista Pubtic Schools, 420 S.
Washington St.: Papillion, NE 68046. (302) 339-3411. .
"Developoental Funding: uSOE ESCA TitTe 11l - JORP No. 74-84  Approved: 6/6/13
Compiled Summer 1981 , “
]
I PROJECT  3ATERACTIVE CURRICULAR EXPERIENCE :
A process approach to developing {ndividualized proyrans for the handicapped student using
. home, school, and comwnity resources. ‘

~

o

'qu" awum Approved by JORP for the trainable mentatly handicapped, ages 3-21. The prograa has
been used in other settings with hearing-impaired, physicalty impaired, learning-

disabled. esotionatly disturbed, and Title I students, but no evidence of effectiveness has been subwitted to or

approved by the Panel. N

PETS

dmﬂpuon Home, school, and Cosdunity resources are tapped in developing the ndlvldua}hed educationat
progran for each student. Teachers spe:ially trained in curriculus, behavior managezent,

fanity involvement, covaunisy in§eracuon. and process maragenent train famities in fastructionat apd behavior

ranageaent techniques, help parents understand what their \hildren can be expected towachieve, maintain liaison

between schoolwind home, coordindte home and schoot fastruction, help parents in using comaumity resources, .

and traln school aides and volunteers.

Each student’s objectives focus on the acquisition of skills necessary for functioning in the conaunity. For
exanple, the student completes an application form {for a Sociat Security card, a job, a driver's license, etc.).
Students receive 15-75 minutes of instruction per week on setected objectives in schoot and an average of 10
minutes per week at hove on the sase objectives. | -

N ”
Parents and Comunity nensbers take part in the processes of setting student goats and of adapting existing
Curricular materials to assist students fn reaching these independence goats. Covunity aecbers are atso
oriented toward involvement in the schoo! advisory committee, s?udent jeb placement. fund raising, and volunteer
activities. 4 y .
- .

} Contact the project about available training and other kervices.

t Susan C. Goodall, Project Director, Margaret K. Lewls Center, 1527 Lincoln Avenue, Panama City,
Contac FL 32405, (904) 785-7608 or 763-0036. .

U ‘
Developrental Funding: YSOE ESEA Tittes 11l and IV-C JDRP No. 8C-3 Approved: 4/22/80
Corpiled Surrer 1981 )
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MACOMB 0-3 REGIONAL PROJECT: A Rural Child/Parent Service

A project that provldesj home-based remedial and educational services to handicapped childrea
, and their parents in n}ral areas. F

FS

i
; i

: L0 £

!a]'gel alldlem Approved by JORP for children froa birth to age 3 and their parents.

I - -

i
P f
)d“(ﬂpuon The program has two main goals: to provide an effective educational and remedial prograa for
the optimal development of handicapped infants'and children in rural areas, and to help parents
"who Vive in ryral areas-acquire skills: and knowledge that will make them more effective in dealing with their
, hardicapped children. The assuaption on which development of the project was based is that pareatal involvement
; and cooperation, and enthusiasm and coordination among the persons who work with the child and family are all
essential. The project uses a number of materials and services to attain its goals, including referrals, screen-
' ing, diagnosis, and assessoent; home visits; sharing centers for pareats and children, and a simple-to-use core
: I curriculum that provides appropriate developmental goals in cognltlve. language, self-help, gross motor, social,
| and sensory, areas, Staff include full-time Child-Development pectalists (CDSs), who act as case managers and
 -perform other fanctfons. A CDS worksiclosely with children and parents and is trained to recognize the need for
! specialists, such as speech therapists and physicians, and to obtain thefr services. .roject staff also work to
I make the best use of the limited medical and support servicgs-available in rural oreas. By participating in
interagency community councils, providing service to community groups, and working closely with public school
" personnel, they help to foster cocperation among agencies. Parents are fnvolved in a variety of ways. Ouring
veekly project visits to.the homes of project children, the CDS and the parent work as a team with the child.
I parents also participate in the planning and conducting of biweekly meetings at sharing centers, which are

located in community buildings or homes a

nd which function auch 1ike cooperative nursery schiols, providing a

RS

trinsition between home and center-

based activities.

! . Contact fne:project about avaflable training“and other services. :

Patricia Hutinger, Di

rector; Macomb D-3 Reglonal Project; Room 27, Horrabin Hall, Western 111inois
‘P"taﬂ University; Macomd, IL' 61455, (309) 298-1634. ! : .
Developmental. Funding:  uSCE BEH JORP No. 80.8 Approved: 6/17/80
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Pm’fcr T omapes: Hul't.l-Ager,z\;y Proje“ct for Pre-Scnoolers

An intervention prograri for handicapped children

and their parents in rezote areas.

i : ’

tam‘t alkimxc Approved by JDRP for handicapped children birth to age 5.

dmrlptlon for handicapped

handicapped children are often lac
for their own handicapped children
I, training them in its use, and
makes the use of existing preschoo
and trairing for pareats and teach

The heart of the program fsithe Cy
receptfve language, expressive lan|
went. The system includes five se
use by persons of various bickgroy
dures for use of the curriculuz pr
and an {ntroductory slide-tape pre.
Lstructlon. were the basis for the

{
i

4

Contact ¢

-

The Multi-Agency

Project for-Pre-Schoolers is a home- and comunity-based fntervention program
child=en in rural and remote areas, where professionals trained to work with
ing. The program makes 1t possible for parents to act as intervention agents
fram birth to age 3 by providing parents with a detailed and specific curricu-
providing weekly mcnitoring. For handicapped children ages 3-5, the program
ard c?nnunhy day care services practical by providing curﬂrlculuﬂ materials

rs.

friculu2 and Monitoring System (CAMS), which covers five curriculun areas: -
juage, motor development, self-help development, and social-emotional develop-
fuenced curriculun prograns with detailed teaching fastructions appropriate for
hds, a manual pre/1ding an oversiew of the CAYS model and explaining the proce-
pgras, Lests to datemine where each child shculd be placed in each program,
sentatioh. Behavioral principles, particularly those related to programmed {n-
design and deveiopment of these materials. .

<

he project sbout available training and other ser/ices. R

Co‘glﬂﬂ 84322,

Glendon Casto; Unhg’rsny Affiliated Exceptiona) Chiid Center, Utah State University, Logan, UT
(801) 750-2000.

Bevelopnental funding: USOE BEY
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- PROJECT  MORTMMEST SPECIAL EDWCATION (wisE) - |
‘A systematic way of training classroom teachers to focus on specific learning disability
(SLD) students. { J : ,
. . |
'

4 : ! T '
- . i
‘e “"gct‘ mmem Approved by JORP for stugcnts wit€| specific learning disabilities, grades 1-8,
This progran has been used in other settings with gradesiK and 9} but no evidence of
H effectiveness has been submitted to or approved by the Panel. .
‘ . | T
- !
dmﬂptlon‘ “Northwest Special Education is designed to offer classroom teachers a,way to focus on jndivid-
udl students who have specific learning disabilitieS. Teachers are provided with new ways
+-of observing children, intlracting with students, parents. specialists. and each.other. This project is effec-
tive for use as-inservice for classroom teachers to camply with the 8411 of Rights for the Hand1capped.® p.L.
94-142. The centri) emphasis of the experience is on tean planning in order to develop individualized educa-
tional programs. Specialized learning disabilities personnel are required to serve as team coordinators-and
in consultive and resource capacities for this special service. Regular staffings and monitoring of the {
teacher during the nitiation of this clinical teaching appraach are required. project MISE provides a frade-
-work for personalizing fnstruction. The critical elements are assessment. programaing, jand evaluation. The
skills learned by the teacher are informal individualized testing. observation, plannin objectives,-developing :
curriculuz. reporting, evaluating. and teaning. The teacher approaches the child in a systematic way to detemine
how to teach hjg‘/(r‘ter effectively. The requiredent of specificity in planning, reporting, and evaluating enables
the teacher to be trained while providing services to the student. The teaching effort,culminates in the develop-
ment of a unique:instructional material and method whichis named for the student. An SLD student's success or
faflure {n school s & function of the interaction between the student's strengths, weaknesses. and limitations
and the specific classroom situational factors that tho student encounters. The project format enables: the
. learning specialist to help teachers develop the abllity?to conceptualize a child's problen, :
- I R * . . .

x

,f:fontacg. the project about ava_lla;'ale training and other -services.

g = T

‘onunt Joan Bonsness, Project-Oirector; Northwest: Special Education; Box 585; L

Gon) Saresss gnite, ND 58752,

Developmental Funding: USOE ESEA Title 111 JORP No,

Compiled Summer 1981

5.7 Approved: 1715775 ,
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PRO‘ECT PEECH: Precise Early Education fof Cildren with Handicaps,
' An individualized educational programidesignéd to enhince the development of preschool handi-
capped children while fnvolving family cefbers in the educational process. s
. wet [ ) * /

T - T —
. » i

Mfgﬂ almm 'Approved by JORP for ha»dlcapp'_ed children ages 3-€ and their families.

» -

I

f .
i
' . L s
H
| .

P i
! mnp"on The PEECH Project serves handicapped children ages 3-6 functioning in a wide intellectual
c range with a multiplicity of cognitive, language. speech. social, emotional, and/or motor

problems. The majority of children are identified through community-based screenings for all young children.
Chfldren identified 4s high-risk receive an in-depth psy ducational as to determine eligibility.

o Also integrated into the program are children who haveino special educational needs. These children serve as

- models for language, cognitive, motor, and socfal skills. Children are enrolled in a classroom program for a
half-day five days i wiek. Educatfonal needs are determined by systematic observations. This procedure provides
information on each child's level of functioning in the fine motor, gross motor, language. math, social. and
self-help aress. Progran features include a low student/teacher ratio, & positive approach to behavior managesent,
extensive training and involvement of paraprofessionals as teachers, 2 carefully structured learning envirorment,
and precise plannln? and evaluation of daily individualized teaching sessfons. Finflies are fnvolved through an

. extensive individuslized program. Parent ccnferences,jhome visits, group meetings. classcoom observation, and
other activities are enployed to help family members. A resource room serves as,a landing library for parents
and their children. One staff member should be asstgned the responsibility {and.time) for coordinating screening,
child assessment. classroom programaing. staff.training, and evaluation. and for acting as 1faison with the
PEECH denonstratfon site. Optimal staffing consists of one head teacher and one pardprofessional, with ancillary
service from 3 speech and language therapist, psychologist, social worker, and occupational therapist, but a .
basic prograxz can be fnplemented by a trained teacher. and paraprofessional only. ' -

Contact the project about available training and other services.

%

Merle 8. Xarnes, Dfrector: PEECH
contact [114nofs; Colonel wWolfe School;r

0

{;

$ -
Institute for Child Behavior and Development. University of

03 East! Healey; Champaign, IL  61820.
13

- 4

(217) 333-4890.

Developmental Funding: ysof BEH

Q
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ROJECT PEQRIA 0-3 PROJECT -- Replication of an Intérdisciplinary-Approach to the Early Education-of
Handicapped Chi'ldren Ages D-3

A oedical/educational u?)del based on a developaental task analysis approach to individualized
prescriptive teaching, delivered in the homz by parents with assistance from professionals.

e R - Y N

"arget audience Approved by JORP for handicapped finfants ages D-3 and persons dealing with this popula-
I tion (occupational/physical/speech therapists, parents, home trainers, teacpers..social

voTters. asychologists/adninistrators, and volunteers). ©

“ - 3 N
'dmr'p"on The ongoing direct service program serves children ages D-3 at risk, mentally retarded and/or
1 orthopedically handicapped. The service program includes a diagnostic and evaluation service,
Individual Educational Program’ (1EP).planning, direct service home-based programaing (including occupational,
physical, and speech therapy when appropriate), parent support systess, and a class for 18- to 36-month-old
handicapped infants. Based on results of the Fuactional Profile, a project-designed tool'assessing a child's
functioning levels in six basic areas, the child’s developmental prograa is designed Ly the parent and an inter-
disclplinary tean conposed of a social worker, a child developnent specialist, and occupational, physical, and
speech therapists. This plan is reviewed weekly. Each discipline contributes activities, called targets, to
the home program plan. The.child developaent specialist takes weeily target lessons into the hone, presents the
1ésson to the child, models-it for the parent, records the child®s baseline perfonrance, and explains procedures
for recording the child®s response Qn an activity chart. Continuous monitoring of the activity chart, coupled
uLth inforzation froa garents. perwits appropriate changes in instructisnal strategies. ‘Since many children in
the prograa are multiply and/or physically involved, ongoing medical supervisioa-is provided, and outpatient
physical and occupational therapy services are available. individual parent counseling sessions are availadle,
‘apd ongoing parent discussion groups are maintained. Modeled on the direct service program, the training program
‘assists agencies serving children ages 0-3 to develop or upgrade services to handicapped infants and toddlers.
Ipdividually designed to meet the needs of the local agency or comdunity, training favolves an fintensive two- or
‘three-day inftial workshop and four to siy days of fol?w-up training at adopter site,

Contact the project about available training and other services.

. .

:
icontaﬂ Shirley Strode, Project Coordinator, Peorfa D-3 Project, United Ceredral Palsy and Peoria Associa-

tion for Retarded Citizens; 320 E. Amstrong; Peoria, IL 61603, (309) 672-6358.

‘«lievelopmental Funding: ySOE BEH . JORP No. .79.1 Approved: 2715779
3

c].‘onpi led Sunmer 1981

PROJECT  » proGa FOR EARLY EDUCATION OF CHILDREN WITH HANDICAPS
& home intervention program involving pareats in the teaching of their handicapped children.

by

i 'm’g’t aw’em Approved by JORP for handicapped children five months to six years of age.

: |

.

.

> e’ .
'dmr'p"on The Region IX Education Service Center serves 40 rural, sparsely populated public school dis-

, tricts in 12 north central Texas counties. This program, a home intervention model, is based
on the preaise that parents can be actively involved on a dafly basis in teaching their handicapped children and
that through the teaching experience, by observing and recording changes in Lehavior, they can discover the areas
in which their children need help. The progran’s ultimate goal is for tha parent to assume chief teaching respon-
sibflities until the child can attend school. ’ - .

Home teachers inake weekly hame visits of approximately one and one-half hours to.show parents how to use behavior
modification techniques -- when to reward, what to reward, and how io chart behavior. By observing this modeling
process, parents hecome equipped to-continue the work for a week, progressively achieving the short- and long-tem
goals for their caildren.

Training esphasizes adainistrative guidance and teacher training {n the areas of assessment, behavior managenent,
precision teaching, tndividualized educational prograss, and parent training. '

S
¥

Contact the project about avallable training and other services.

X Cbntaﬂ Lois A, Cadman or Delton Stilley, Reglon IX Education Service Center, 301 Loop 11, Wichita Falls,
TX 76305. (817) 322-6928. - K

Developmental- Funding:  USOE BEH JORP No, 79.30 Approved: 7/10/79

Compiled Summer 1981 .
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PROJECT  Re-eo scuoot o KENTUCKY .
: A short-term plan for the re-education of emtionally disturbed/behaviorally disordered
children. -

~

s . -

. <

tﬂmet ﬂlmem Approved by-JORP for pupils in grades 1-8, of average or above-average-acadeaic/
inteilectual potential, exhibiting characteristics of emotionally disturbed/

ge:av:orally disordered children as defined by federal and state guidelines, particularly age-inappropriate

ehavior. ; o

.

T .
dmnpﬂon RE-ED School is a regional program intended to provide short-term treatment classes for
: s enotional ly disturbed/behaviorally disordered children unable to function in regular clagsrooas,
Its obJectivi-is to help such children achieve enough reorganization to allow them a higher probability of success
than fajlure in a regular classroom. The emphasis iS on unlearning negative behavior patterns and learning posi-
tive ones. Neeg:ngs with parents are designed to,encourage positive perental behaviors and menagement.

Individual ized academic and behavior-change programs, based on problen identification and education pretesting,
are enployeds Goal-oriented records are kept for each child by a team cozposed of a lfaison teacher/zounselor,
day teacher, children's prograa specialist,. educational specialist, and’ others. .

RE-ED is significant for having taken a mental health concept into an educational setting, it has successfully
convinced the State Jepartment of Mental Health and state and local departments of education to unite for the
900d of emotionaliy disturbed/behaviorally,disordered children. Children are referred through the local schools,
with parental permissfon. The program incCludes an individual educational Dlan. These plans begin and end with
parental participation, group dynamics, and gross motor activities. Monthly written reports on the child's
behavioral and acadedic sghievement are sent to:the referring teacher. Parents are involved in child-management
prograas. Visfts to RE-ED by the referring school's counselor, principal; and teachers are geared to keep parents
and school secure in the belief that the child belongs to them.and that RlE-ED is the least restrictive placement.

Contact the project about available training and other services.

i 7N - 1 B
contact Dom;ggglwes. Director, Project RE-ED, 1804 Bluegrass Ave.;. Loulsville, KXY 40215. (502) 368-2591
or -2592. . *

Developmental Funding: USOE ESEA Title 111 . JORP No. 39 Approved: 4/9/73

Compiled Summer 1981

Pm’fcr SCORE:  Success Controlled Optimal Reading Experience

A sequential phonics program for learning-disabled students who read below the fourth-grade
level.
\

~

’ o
tame‘ ﬂwlem Approved by JORP for learning-disabled students of any age. The progras has been ysed
in other settings with bilingual students, disadvantaged students, and regular students
in grades 1-12 who are reading below the fourth-grade level, but no evidence of effectiveness has been subaitted
to or approved by the Panel.

o g0
dmﬂpnon SCORE uses a mastery teaching model that arranges skills in a hierarchical sequence of well-

- . outlined learning units. This supplementary tutorfal reading program uses six Student books.
yhich are divided into 51 teaching units. Cach unit contains a Challenge Page, Teaching Pages, and a Review/Re-
cycle Page. The student reads aloud to the tutor for 15 minutes a day.” The Challenge Page tests elecments to be
taught in the unit. If the student reads all Challenge Page words correctly, the student skips to the next unit,
Each Teaching Page presents between three and eight new elements or words. arranged in five 20-word 1ists. The
Jtator models the correct pronunciation froa the first list. and the student practices with the remdining four
lists, As soon as the student reads one list at 100 percent accuracy, the student proceeds to the next page.

The Review/Recycle Page provides for 1ong-tern review and testing of words mastered on 2 short-temn basis. If a
student falls below 100 percent mastery here, the student recycles back through the unit. The SCORE Record Book
contains all lesson pages, continuous tutor instructions, and forms for recording students’ progress and the .
tutor’s adherence to procedure. To provide reinforcement, the tutor clicks a tally counter to indicate a correct
response and.point earned. Points may be exchanged for rewards. A timer controls the length of the tutoring
session and keeps track of the dally reading rate. The program is crosi-referenced to 60 primary phonfcs readers.
After mastering a given SCORE unit, students branch into the corresponding reader. Diagnostic criterion-refer-
enced tests determine students' need for SCORE and phonetic elecents mastered as a result of using the program.

A dalg report card informs each student's parents of the nutber of words read correctly and of the effort demon-
strated, . )

Contact the project about available training and other services.

‘onta“ John Cradler, Coordinator of Special Projects and Research, Sowth San Francisco Unified School
District, Administration 81dg.; 338 B St., South San francisco, CA 94080. (415) 588.7455,

Developmental Funding: ySOE £SEA Title {¥-C JDRP Ho, 80-42 Approved: 12/22/80
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PROJECT  PROVECT suage: Sharing-High Yield Accountability with Resource Educators .
’ ) An instructional proéess for remediation of basic skills;in learning-disabled students 1

- mafnstream education.
vy .

‘ = <
( \ B

| , .

/ ‘afy“ aw’em ;\;;_proved by JORP for adainistrators, teachers, a‘vd tutors responsible for education
sal

IL

of students with specific or multiple learnlngg_ bilities in grades x-8.
i .

Y.

. ) Ld ’
dmt!puqn Project SHARE 15 a process. Its speclal-educition systens désign nects needs for individu-
alized instrurtion, m2instreaming, and accountability. The basic format for serving students

Diagnosis, prescription, monftoring, and evaluation ewployi

L R
in reading, spelling, and math is behavioral. )
precision teaching techniques. Project-designed-task ladder guides pinpoint a student's fnstructional starting

ki)

point. A student's best learning mode and most handicapping lesrning mode are quickly fdentified.
efficiency and accuraty are determined -- a ey Project SHARE difference. One-to-one tutoring i$ usec pri-
aarflys Each session 1s highly structured, but the tutor operates freely within the planied structure. ‘ |

!
f Fleld-deternined minimum basic skill rates have been
student provide an ongoing diagnostic/prescriptive profess. 1
% i learning and produces data on cost-effectiveness. Cocputerized evaluation is available.
| |

i
established. Daily.perfomance measures by the teac'her or
The SHARE process speeds remediation of basic skill

- -
d . Q
>

ol R T [P

- .. -Contact_the project about available training’and other services.
. T — n p
; , Marvin Hamearback, Director, or Fay Hamsarback, Coordinator; Project SHARE; R. R. 1, Hendéum, HN
If | contact 56550. (218) 784-48?§i ’ { , i
: |
. JORP No. 75.3) Approved: 5)|z/75
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/ PROJECT  seecta eoucarion epescuoor brocra - f |
h . ! : - |
. . A prograa serving moderatels, severely, and profoundly hearing-impaired preschoolers, (v s
0-5), a aixed population of moderately and severely handicapped preschoolers {ages 4f and ?)

with other handsicapping conditions, and their families.
N - N - 4
+ 3 ’

H 4
m’yﬂ mem Approved by JORP fOr preschool children with developmental and camunication;
disorders -- including all types of handicapping conditions except autisa and

!
i
;
f
i
[

i
. i
1

dmnpuon This project now operates solely as a Minneapolis Public Schools special education progran
funded through the combined resources of local, state, and P.L. 94-142 monfes. The progrim
! 1s family-oriented and noncategorical, assuming incividually prescriptive prograas for children and fanilies.
Chilé assessment by a multidisciplinary team offers a developmental profile of communication, psychosotor,:cagni-
/ tive, and social/adaptive behaviors. Program options change as the needs of the population served Change.,
. Counseling, education, and guidance of pirents ensure active faaily participation fn the program. Service
R options-for families include individual parent guidance and parent-teaching sessions, weckly paren} meetings.
monthly parent meetings, single-parent groups, and “topical® meetings. . ‘
] Y ;

I
. ' - [
. h
- .

V’ i
‘ . j N1
. 1
= ~ - / y
. 1

1 - .
1 f
i

I severe/profound physical impairmént -- ard thefr parents.

~ ¢
/ ) . Contact the éroject about available training and other services. [ i
. y [t {
Mancy Shaner, Coordinator; Special Education Preschool Progran; 3017 E. 31st St; ‘Misneapolis,
I . 7‘.0”“,“ W Esios. tsi) 721-5001. o
pproved: 9/3/15

J0RP No, 75-65

IO

. '
/ Developmental Funding:. USOE BEH npe Vi

) Q | complled sumer 1901
[ERIC , wn] 9

- - 4




Sy .

A prescriptive program and classroom delivery systea for pupils in grades 1-4 uli[l specific
f language disabilities. A :

1
H
f
' .| PROJECT  prosecr success For e suo cutuo) ) Co 3[ "
i
{
'

+

i
¥ ' 7 +

W . [
Approved by JORP for pupils grades 1-4 with specific language disabilities. This progria’

-~ target .audience
has been used in other settings with grades X and 5-9, but no evidence of e‘fectiveness} ' <
, has been submitted to or approved by the Panel: i

i r ' i

. eiae [
dmﬂp“ﬂ' Project Success for the SLD,Child provides a prescriptive progréa and classroom de fvery .

. . system operating in th-ee areas:’ a.structural linguistic language program with a sultisensory
approach integrates 211 aspects of language --reading;:writing, speaking, ard listening; motor percegtion train-
ing ard, adaptive physical education emphasize the reht}on of movement to learning {n areas of muscular strength,
dynamic balaxe, body awareness, spatial awareness, anditemporal awareness to develop the capacity to vke R !
efficient and effective use of the body; and techniquemodification in other curriculum areas allows SID student's
“ to capitalize on strong modalities. This individualized learning program keeps the child functioning in an

adequate mannar within the educational mainstream.

T . *
* - f

A

Y '

) Corgtqct;_t:rlg“project about available training and other services.

S T

' R v Cot [ -
CONEACE Richard Metteer, Diréctor; Project Success; Wayne Middlé School;-312 Douglas; Mayne, NE  68781.
- ‘ . {402) 3715-2230. M . ' 'l!

st

-Developmenzal Funding: ysof ESEA Title 111 JORP No. 14 Agproved: 4/9/73
Compiled Summer 1981 ' ‘
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PROJECT | R

i Low-cost academic and self-management programs for.hezndicapped elementary school students.

R

- 7’ -
- _PROJECT SUCCESS: )hndi’capéed‘ |
"

target audience  sporoved by Jore for chéldhn with reading, [uth. nanduriting, and self-management

T

- difficulties, grades K-

B }

t

f

; fully integrated edicatior'1-program. A learaing specialist works as a staff-meabar .in each
of the home district's four elementary ‘schools, assisting regular program staff in identifying and serving handi-
capped students. Assistance is provided to students identified through continuous {weekly) progress chucks in
basic academic, social, and celf-management skill areas. Handicapped students are then givan {astructional
and/or motivational assistance by teachers, peers, high school tutors, aides, or parents using instructional )
packess designed for this purgos)e. " Upon pastering the skill, students are tracked to assure contlnued)succes}s.

P " X
dm"’pﬂﬂn Project Success: H&ndicapped]provldes fnstructfonal service to handicapped studcnts within a

. t N A .
The intensive use of nonprofessional personnel for assessment ‘ard service delivery requires a systmat‘l\c approach
to training. Each volunteer participant sust demonstrate competency in assessment techniques and use of assis-
tance program training packets. Oirect instruction training procedures in:lude uodeling for these personnel '.
during training and direct bservation in the classroom. ! .

|

P . i
+ .

i

H

.

T . A i

Coniact the project a?out avaflable trai‘nlng and other services.

) i . : . .
COntact ronard snith, Director of Specia) Services; North Kitsap School District No. 4003 150 High
School Road South; Poulsbo, WA B58370. (206) 179;3971.
; i

+

T

Developmental Funding: ysof ESEA Title III JORP No. 75-28  Approved: 5/1/15 .
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: SECTION 1)

- ARTS/COMMINICATION/ TECHNOLOGY*
NON-FUNDED DEVELOPER/DEMONSTRATOR PROJECTS :
] i - > g
Y A N . . ] -~ \
HEDIA NOW - IOWA.ieenssaasancanaa.es L P PP | T
A course of study in the mass media. . = «
URBAX ARTS PROGRAM = MINNESOT2usununenensaionnsensarsasiansesdasaanetensesnceonnsnscssasconcasconsasansan 114
- A program used 30 Improve instruction in all the arts and to expand school use of c'.munity
art facilities. X .
) . . . 4
. OTHER JORP-APPROVED PROJECES
]
« , ‘
CMNXCATNN ARTS AND SCIENCE TRAINING (Project CAST) - New Jersey -3
A two-year progran combining English-instruction with television production, ' .
' ) L
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- financial ‘requirements

NEDIA MOM

| PROJECT

A course of study in the

N
Mmass media. .

. . R
. mrgtl dlhﬁcnt; Approved by JORP as a high school course

+ grades 10-12. It has been used in other

settings by elementary.and junior high schools, specialized college and university

programs, and with gifted students, but no evidence of effectiveness has

Panel.
The sass persuaders of

description
. which may be uysed eithe
may be enployed {n 2n existing course.
Buflt around the concepts of indiyidualiz
How includes 50 learning activity package.
genre, evaluation, {nterpretation, aesthe
o they begin to eval_uate. interpret, analyz

Media Now has four major objectives: to

to increase their production abilities, to decrease their susceptibility to

to increase their positive attitudes towa

The Media Now course has 623 tasks organized into a performance hierarchy of four levels.

. ing order:

material in the study of mass media.

cont
city, suburban, large ryral, and small rur
all four objectives 1isted above. More sp

implementation requirements

be adopted by an individual teacher or M3y be used in a tean-training approach.
{h & two-ddy workshop.

from adopting school owst be trained

Course objectives, module objectives, LAP ob{ectives. and student involvements (or activities).
Student iovolvements are presented in the student guide

shows that Media Now provides students with knowledge and skills required for {nformed oedia. consumption and
skilled media production; it also §ndicates

evidence o, Cﬂ“ti“n”‘ Research spanning two school years (1972

tzegn submitted to or approves by the

«

fila, radic, and television constitute the major emphasis of the course,
T 35 & semester or full-year course. Any of the seven individual modules

. - -~
: . N

ed fnstruction, performance objectives, and learning by doing, Media

s (LAPS) organized into seven modules: media hardware, production,

tics, and presentation. Wmen students see how a ~c$s3ge is produced,

e, and appreciate media forms and Iw:n how to communicate through them.
o> Iy

~
improve students' knowledge of mass-gedia temminology and techniques,
persuasion by the mass media, and
rd media. ~ -

They are, in descend-

SLAG), the LAPS, and a resource manual (SLAB). Research

that an individual ized approach is effective for presenting course

-

-74) employed a pre- and posttest
rol group design and fnvolved five schools and 331 students in fnver-
al districts. Significant gains were scored by Kedia Now student:. for
ecific evaluation data are available on request.

Adopters of Media How must purchase one Nedia Now Course of Study,
which includes 50 LAPs and appropriate manuals. The program can

At Jeast two staff members
Media fiow can be used in 2 normal classroom setting

where minor furniture movement is/posible. Darkroom facilities are helpful but. not mandatory.

Media Now Course of Study, $860; Student Learning Activity Guide (SLAG), $6

. {one per student recommended); Student Learning Activity Book (SLAB), $6
(one for every two students recommended); Teacher Activity gook (TA3), $9. .

.

services available

Awareness materfals are avallable at no cost.
appointent at project site and additional demo

Visitors are welcome any time by
nstration sites {n home state and

out of state. Project staff are avajladble to attend dut-of-state awareness oeetings (costs to be negotiated.)

Training is conducted at project site (all expenses pyst be paid).

Training s also available at adopter site

(all expenses must be paid).
be paidgf

Implementation and follow-up services are available to adopters {all expenses must

Ron Curtis, Project Director;

’ contact (712) 623-4913 or (800) 831-5

8§2perie‘nce education; 40) Reed St.; Red Oak, {4 51566.

Oevelopmental Funding: ’U_SOE ESEA Title 11!
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PRO][C]’ WRBAN ARTS PROGRAN

A program used to improve instruction in 211 the arts and to expand school use of comaunity
art facilities.

“"'g“ awlcm Approved Yy JORP for grades 7-12. This progras has been used in grades K-6. but no
: evidence of effectiveness has been submitted to or approved by the Panel,

N .
P '
descrlptlon Since 1970, Minneapolis Schools® Urdan Arts program has enabled students to learn from artists
and arts organizetions. Respondi@g to two basic needs -- for better use of the arts in educa-
tion and better use of-a comaunity’s arts resources ~- Yrban Arts provides working artists froa the comaunity-to
supplement regular scliool instruction. Five strategies 2re used: -m0ving students into workshops with artists
at artists’ ‘work spaces, placing artists In classrooms with students and teachers, activating teachers' arts
talents and skills to develop an arts collaborative, connexting arts events and exhibitions to curriculum, and
Joining the comaunity in arts celebrations. . . .

The progran®s goal {s to.give all students the opportunity to learn with artists and the arts while developing
their own aesthetic judgements, UnGirstanding of the arts s acquired by training, practice, and experience
thréagh an instructional manner that is direct, fmmediate, and personal. Basic to the program is the idea that

the covwnity §s an appropriate place to learn the arts. Horkshops with students and teachers are held where the

arys are created, housed, and performed. Existing arts facilities in the.community -- ousemas, galleries, work-
Shops. concert halls, theaters, and studios -- are used extensively, .
Adopt fon requires three to six days of training workshops for teachers and comaunity arts persons to adopt the
five basic strategies and to set up a management group. Local artists supplement teachers, and teachers with
special talents often work 2s artists fo" the progrime. Three workshops are provided for adopters {2 minfown of
eight and a maxious of 60 persons per training session) at the adopter site, with a visit to the original site
optional. The program can be replicated in districts of any size, including thosé im.rural areas.

b

t,‘ | -
* . o N
wu’n“ 0’ 'ﬂ"“un”’ An interjudge strategy of evaluation has yielded a reliable and consistent

success rating for program goals and objectives, Fifty randomly selected
students kept daily journals, which were analyzed and categortzed as Personal Reports-of Subjective Experience,
an evaluation procedure copyrighted by Creative Humanistics, Inc. ¢

* - -

imp,'men‘aﬂon fequcmcn“ The Hanual for Adopting Urban Arts provides guidance for planning

and impleenting a custom-gade prograa for each school that employs.
variations of the five progrem strategies. Implementation results from plans made during training for use of
available-resources in the school and covxnity.

L4

ﬁnanﬂa’ r'qmr’mcn“ Annual maintenance has ranged between 56,000 and $36,000, depending on school
‘ size and prograa complexity.

v ~

. I -
seruices aum’ﬂblc Awareness materials are avajlable at no cost. Visitors are welcose at project site
any time by appointment. Project staff are availadle to attend out-of-state aware-
ness meetings {costs to be negotiated). Training is conducted only at adopter site {costs to be negotiated).
Inplementation and follow-up services are-availadle to.adopters (costs to be negptiated).

. .

contact 4aace rennedy, Project Teainer, drban Arts-developer/Demonstrator Project, University of
Hinnesota Teacher {enter Annex, 141l University Avenue Southeast, Hinneapolis, Mt 55455.
(612) 375-8234, :

N

*

Developmental Funding:  ySOE ESEA Title 111 JORP No. 15-21 Approved: §/7/15
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4 meﬂ—-mxcmm ARTS AND SCIENCE TRAINING (Project CAST) - .
T A two-year prograw combining English-instruction with television production,
F:]
- 1
‘am‘ dllfm « Approved by JORP for students in grades 9-12. a

. - =
a

~

Mipﬁon A camprehensive interdisciplinary prograe that gives Mgh school students an opportunity to

- learn-skills {n television communication and productfon, this two-year elective program offers
formal classroom {nstruction in 1anguage arts and practical television studio experierces for two periods:per day.
The communicaticn arts portion of the course is devoted to Yorwal instruction in English that has been designed
to develop and reinforce language arts sk{11s utilized in tclecommunications. Student activities, wnich include
script researching and writing techniques for spacial interest, news documentary, ind commercial programs, relate
language arts instruction to television production, The communication science portion of the course provides
students with & minimum of 180 hours of hands-on activities in o television studfo and control room, Student
dctivities cover television programming; production operations; operation of the studio camera and production
switchers and special effects: such eudio console operations as recording, patching, and editing; 11ghting grids
and controls; videotape recording and editing; and multiplex operations, . N
The teacher's implementation guide contains lesson plans, worksheets, activity shects, and written and performance
tests with answer keys for 22 combined arts and sciences units in the first-year course and for 19 units in the
second-year course. There 1s & separate siide-tape media package for each instructional unii. The television
?WMNO"' guide describes 20 telecomunications projects. A student handbook and student workbooks reinforce ,
nstruction with technical and arts reference articles, >

Contict the project about available training and other services.
- 1

Robert M. Petracco~ Director; Pro:!ect CAST; Union Township Board of Edcation; 2369 Morris Ave.;
contact Union,:K) 07083, $(201) 688- 1200, ) i ) )

i

Developmental Funding: ysOE ESEA Titles 111 and tv-C : JORP No.. gp.34 Arproved: 12/5/56
K] "
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) - SECTION 12 ’
-
GIFTED AND TALENTEOD/HEALTH/PHYSICAL EDUCATION/SPECIAL INTERESTS*

¢

NON-FUNDEO DEVELOPER/DEMONSTRATOR PROJECTS L

CRITICAL ANALYSIS ARD THINKING SKILLS (CATS) - Utdhisveeersneernenseeeenneorennsnsen
A prograa offering students a sound, systeaatic, and practical way of making mo
decisions, constructively criticizing positions taken by others, and identifying ang
solving probless, - N

fonal

CURRICULUM FOR MEETING MODERN PROBLIMS (The New Model Me) - Ohlo..'
A curriculum £~ EsYp students cnderstand the causes and consequences .of behavior,

EVERY CHILD A WINNER With Movement Education - Georgh
An individual ized movecent education prograa providing mainstresning andtsuccess
experiences for all children regardless of physical cr mental abill}y.

INSTITUTE FOR CREATIVE ENUCATION - New JErSEYererunauurrosirsorantannenseesssssesssssraeenenssennsnnnnns
A sequentiall' ordered curriculum that teaches & creative preblea-solving process using
tasks linked-.0 a wide varfety of subject areas.

the ME/ME DRUG PREVEX™ION EDUCATION PROGRAM - Hisconsinh',
A drug prevention education program aimed at faproving self-concepts.

OHBUDSMAN = NOPLh Cir0liNZusesesssnseesssssssessereennssesssrsstonnnenennessssssssnnnnnsesnnssnionssnnns
A school-based semester-long drug education/primary prevention prograa.

PEGPEL:  Physical Education Opportunity Prograa for Exceptional Handicapped
Learners = AriZonBeceseseioricesscsnsssssecossocnsse tornnnnnes
A specially designed, sicess-oriented physical education program for-high school students

with unique needs ummn? supervised peer tutors (student.aides) to emphasize individual-
0 I

fzed learning and instruction. .
. .
POSITIVE ALTERNATIVES 70 STUDENT SUSPENSIONS._(PASS): A Validated Pupil Personnel Services
Demonstration Project - Florlda‘,“'
A program that provides intervention strategies desigred to prevent or minimize non-
productive social-behavior in secondary students. »

SCHOOL HEALTH CURRICULUM PROJECT (ShCP) - CalIfOrRI8ecesiiiineietnnsicnsinrseenennnesssnnsenconsoonses
A comprehensive health education prograa designed to foster student cempetencies .o
make decisions enhancing their health and lives.

SEQUENTIAL PHYSICAL EQUCATION REFORM: The M-5 Project - North Carolindessescecceceesssrecssecnnnnonnnns
A logical, sequential, self-directed prograa in physical education that fosters knowl edge
“about physical education and positive attitudes toward becoming and staying physically fit.

FALENTS UNLIHITED = Alabomdueese-susesssinenemuvesssssssseserneneneranssssssnsssessessennnnnssssnnsnssns
A struitured atteept to apply s multiple-talent theory approach to the regular classroon
sftuation, .

<

. OTHER JORP-APPROVED PROVECTS

-

CHILD STUDY CENTER (CSC): A Validated Pupil Personnel Services peconstration
froject - Flor a'..f*.
A pupll services delivery system to assist children with ledrning probless to achievs
93ips in fintellectua) performance, basic skill acquisition, and personal/social
functicning, :

, COMPUIERONICS: Gifted Child Project - Florlda..........................................................
A 35- to 40-hour course in programaing, nroblea solving, anc computer jfteracy.

ETHICAL ISSUES IN OECISION MAKING - New YOPKe soooseseenasonasessonneasssssnssnencnsansssnnssnsonssnnsns
A progrea that uses Kohlberg's theory of cognitive forai development to prozote the moral
growth of high school students. B T
“HAVE A HEALTHY.HEART - HaShinglon..essssisieececcnceennncnnsenecccnnsnsssesnnnnnnsens
A heart health curriculua and aerobic fitness prograa for regular classroom, physica /
education, and health teachers and their,students: ! {

.........I’. LT
7

LEARNING FOR LIFE - Massachusetts...
Motivational, inventive nutriticz/fitnass curricula, with original matei fals for class-
rooa, health, and physfcal education teachers. . \

. - N
. [
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»
PHYSICAL EFFICIENCY AND CORRECTIVE PHYSICAL EDUCATION {PECPE) - west Virginidecccececcosssntontrcsccees 12216
- A program tedshing the effects of ‘proper exercise on the total fugcuoml capacity of
. the human organisa. . %,
12-17

PRIMARY GRADES HEALTH CURRICULUM PROJECT {PGHCP) - Californideecsceccccescsccsccsscrscsnctacscssncscnnes
A comprehensive health e¢ducation program to teach children in grades K-3 about their

> senses, their bodies, and good health hadits.
project’ SCAT:  Skills for Consumers Applied Today < fl107%udeeeesesscseccessasetssatesstaccancasecareione 12-17
A consumer educatfon Program in health and woney manageaent for high school Studen
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; PROJECT  criricat amatysts A tHIwING sKites (cATs)
* . . A prograa offering stydents 2 sound, systematic, and practical way of making more rational
decistons, constructively criticizing positions take: by others, and identifying and solving
.~ v prodless,
P ' —

’

target oudimu Aporoved by JORP as a high xlchéol program for students of average abllities. This

program hss been used in other settings for, junior high and &lementary grades, byt no
. . ‘evidence of effectiveness has been submilted to or approved by the panel.

»
- 4.
.

.o

dmrigtion/ Very-oftear—a—studeatis— h-t ¢ l

ch-to—amatyzing—both-pudblre-rssves—a soaxt-problens is 4

dismlnted and haphaurd.wthe CATS program provides students with ‘s'y;;emuc ways of waking

. M -rational decistons a$ well as ways of solving problec\} on a rational basis. The materials and procedures of the
N CATS program Zfe constructed around four rules for good critical thinking. These rules are addressed to young
N decision makess: /Make syre that the information you bse to make a decision §s relevant both to the issue and to

+ . Yod. Make syfe fhat the information represents a wide range of points of view. Make sure that the information

1S credidle, JMake sure that you can accept the lnpll:calions of your decision, both {n terms of actions and
< grinciples fhese rules are incorporated into a procedure for making rational decisions and testing the wolica-
; tion of thise decisions. Students yse worksheets to Jearn the procedures. Instructions for cbmpleting.dach
wrksheet/are gresented in a straightforward how-to manner. [n'the classroon, texchers act as facilitators,
sonitorigy discusstons, providing answers to questions, and so forth, Students work in groups of four to six.
CAIS p edires and materials have beeq Integrated into the following prograns: histery, clvics (current prob- 2
1eas), fcogomics, psycholegy, sociology, debate, home! economics, speech, gifted and talented, environnental educa-
tion, Aealth {drug, aleohol) education, career education, reading, and 1iterature.

v

~ The-keynate of the CATS prograa is thinking and analysis:. Students are not passive recefvers of fsolated pieces

- of inforation that often appear to be unrelated. They are actively involved in the processing of information,
putting ft fato a fravework to.make sense of it. Thelprograa provides students with a sound wiy of making deci-

* sfons anﬂ ¢lving probleas that-thay can always fall back on, no matter what the circusstances. The CATS program

. providey the basic tools for ana}yﬂc and critical thinking. It develops the ability to understand and interpret
written/camaunications. 1t applfes critical and analytic thinking skflls to actual Issues and probleas, [t

. premotes depth of understanding by, putting pleces of {nformation into a framework that reveals their interrela-

R ps tlons./ t.relies on active processing rather-than;pagsive reception. y

] .

%

.

E . - i

T, . @’Hmtc 0[ ‘”C‘“Wﬂ”’ A_fleld test conducted in 1974-75 1n urban-suburban areas of Salt Lake

City, Utah used 3 pre/post, control-group design. Program students made
— s(9nificant galns on a measure of critical thinking ability; controls did not. Also, progran students were
rited significantly higher on inclass research papers,| as judged by independent experts,

. Y . " N
. lmpkmcntalion "qu‘m‘n“ Adopters sjgn an adoption agreement, implement program’s essential

elerents (ncluding evaluation) for one semester (approximately 20
-weeks), designate one 1iaison person to tonitor and evdluate implementation, and purchase CATS §nstructional

package, Making Rational Oecisions. No special equipaént or facilities required. Teachers recejve training at
< & tvo~ to three<day workshop (13 to 20 contact hours). | A one- to-two-dayjfollgw-up visit {s also required.,
¥ . i g

e ¥

=%
, ﬂﬂﬂﬂ‘iﬂ’ f!q‘m’fmtﬂ“ “Start-up costs: trdining, (two to three days at $200 per day) plus travel,
) neais, Yodging, ard [training materdals (idstructional package), $30 per
participant. Continuation costs: follow-up, one or two days at $200 per da}. plus travel, meals, and lodging;
e satertals; repcinting of student worksheets,and tests,

x N
» .

- “ruim aua”ab" Awareness materfals are avaflable at no cost.. Vis1tors are welcome at project
X $ite any time by appointmedt. Project staff are aviflable to attend out-of-state
Yy awjreness seetings (costs to be negotiated). Training §s conducted only at_adopgter sfte {except in rare

instances; costs to be negotiated). [mplementation and, follow-up services are avajlable to adopters (costs to
N be negotiated). \ X

%

= — g - p—
- Jerry P. Applegate, or W. Kefth Evans; 4948 Kalan{ Drive; Salt Lakk City, YT 84117,
contqet (801) 227-7395 or S6T-9272. - bl ’ Y

[ E . o
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Aruitoxt provided by Eic

B . A curriculun to help students understand the causes and consequences of behavior.

pmu‘n’ CRRICULUM FOR HEETING n&om'vnoa!.a;s (T;se New Hodel Me)

*

~

‘ﬂrg“ ﬂwum Approved by JORP for students of all ability levels in grades 9-12. This program has
~ been used as a course in ftself, to supplesent existing courses, and with units selected
as'minfcourses, .but no evidence of effectiveness has been submitted to or approved by the Panel.

o g0
description  ne new oder He 1s designed to help high school students deal with avaflable alternative
actions for-solving personal probless and the short- and long-range consequences of those
alternatives. 1t is a positive, preventive approach to the study of human behavior and aggression. The
curriculun is flexible, appropriate for all students, and adaptable to student needs in a variety of school
settings. 1t incorporates the “causal® approach to understanding human behavior, which requires that & person
look beyond the surface manifestations of an event to consider its possible cause. Affective materfals and
activities constitute a substantial part of the prograa.

The curriculum includes a wideé variety of activities and seeks to promote much student/teacher interaction. A
reasonably nonjudgnental and flexible teacher who maintains an attitude of acceptance of ydung peoples' fdeas
and .a will!mnessjo 1isten to their opinfons will be mist effective with the curriculum.

The New m\dei e basic texts are: a student book and a teacher manual that fincorporates thé student book. Units
in the bookszare: Human Behavior, Controls, Real Self, Valies, Response, and Change. The bibliography in the
teacher manual suggests appropriate supplementary audiovisual materials and books.

Xey Elements: a non-judgmental, experfential classroom for discussing topics in the affective domain; incorpora-
tion of the causal approach to human behavior in the classroom, attainment of curriculum goals, and the following
ainimal nstruction: inftial in-depth instruction-in “nit 1, subsequent instruction in portions of Units 2-6,
45 classroom sessions per year {35-45 minutes per session).

o

N

e
ie o
evidence Of eﬂ'“menc‘s Evaluation data obtained in 1972-73 from experioental and control clastrooms
_ in a variety of socioeconomic settings, showed student growth at the-:05
evel of stgnificance on a project-de eloped;cognitive test and on an attitude measure {Pe-sonal Orientation
Inventory).  Teacher grovth was shown with the Minnesota Teacher Attitude Inventory. Analyses of student-teacher
feedback forms indicated strong support of curriculua.

. s o "

lmplemmt(mon l'eq(m’emen“ The program can be implemented by one or mare teachers and/or
counselors in a school. However, it is recommended that a corps

of personnel (teachers, counselors, administrative decisfon makers) be involved in fnitial awareness, two-day

training workshops, and follow-up activities. A typical classroom in which chairs can be moved for various

_activities is adequate. Ko specfal equipment‘is necded beyond that usually available in a secondary school.

o o . I
ﬂnﬂnﬂﬂ, -'feqml'em.en“ Cost per pupil the first yéar is approximately $8, based on,a student popula-
. ' tion of 300. This fncludes the cost of texts and inservice training.
Continuation costs are minimal if student texts are reused. -

¥ - .
B -

H H ] 4 o~

services availabie  wareness materials are.alallable at no cost. Visitors are welCome any tise by
appointment at project site and additional demonstration sites but of state,

Project staff are available t attend out-of-state awareness veetings (travel and per diea must be paid).

Training {s conducted at proj .t site {adopter pays only its own costsi, Training is also available at adopter

site (trainer travel-and per dten must be paid). Implementation and follow-up services are available to adopters

(travel and per diem must be paid). i o ”

o~

" ~

—
contact Jonn R, Rowe, Project Oirector; Lakewood Board of Education, 1470 Warren nd..’Lakenood. o 44107,
. (216) 529-4267. , l

~

7
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PROIfCT EVERY CHILD A WINNER With Movement Education

An individualized movement aducation progran providing mafnstreaning and success exper fences
for all children regardless of physical or mental ability.

(argﬂ audience  oproved by JORP for ‘students grades S
7 -

e

P ..

L Ki /"r -

~ .

- dmﬂp”o’l The program design provides developmental movement experiences for children centersd on themes

- of space awareness, body awareness, qual fty of body movement, and relationships. These
theses are taught through creative games, creative dance, and educational gymnastics. Competitfon fs found in
the program only when child-destgned. The project slogan, "Every Child.A Yinner,” finds expression through

. the discovery learning approach to teaching movement. Students are encouraged to reach their personal potential,

-and "winning* occurs as each child does his or her best.

, Every Child A Winner -- Lesson Plans includes 31 behaviorally stated objectives, with less;,'n plans written to

enabie teachers To neet these objectives. Training is designed to.help classrooa teachery’ and physical educa-

. tors implement the lessons. The lessons are designed to.enhance the child's self-concepty, to improve academic
skills, and to cultivate physical fitness.and motor skills. o /

Phase I Training (thrée days) includes an accountability model for program fmplenentagion, teaching techniques

for Every Child A Winner movement lessons, and sessfons on public relations related &0 successful implementation

of the progras. Phase II Training (two-day continuation) provides detailed information on refining students®
movenent skills and assistance in implenentation in the upper grades. i

The progras should be implemented first in K=3, with a plan for expanding to X-6.

evidence 0’ Cﬂ“‘wﬂlﬁs Evaluation was conducted on students grades 1-6 over 4 three-year
period; Pre- and posttesting on a random-sample fncluded the Washington
State Fitness Test, AMHPER Fitness Test, Minnesota Motor Skills Test, California Inventory of Personality, and
the SRA Math and Reading Test. The data showed feprovenent in all areas, physical fitness and motor skill
levels being elevated significantly (p < .05). .
. A

'mp’cmﬂllauon ‘rcqmremcn“ Progran can be conducted by classrcon teachers and/or physical
- educators. Pupfl-teacher ratfo 1:39. Five-day training fs essen-
oAt tial, with a plan for additional inservice at the adopter site. Facilities needed are a aultipurpose room or
PP Indoor:area large enough for participation, as well-as outdoor space to conduct movement lessons. Schedule of
. 30 afautes per day, five gavs per week, Equiprent for each child begirning at kindergarten or K-3 from 1ist
- supplied by project. Training materials and resource books are required. A signed agreement between the
- project director and adopter s required.

ﬁnaﬂﬂa’ "equn’cmcnls Training materials: one copy per training participant, Every Child A
. ' Mizner...A Practical Approach to Movemen: Education, $7 each.  Resource
- book 1ist and equiprent 1ist supplied by project. Costs vary depending on‘nﬁ, er of students fnvolyed.

” N “
-
%

¥
. . . 1
seruices aUﬂl’ab’c Awareness materfals are avaflable at shared cost. ¥isitors: areswelcome any time
’ by appointment, at project site and additfonal demonstration sites in home state
and out of state. Profect staff are available to attend out-of-state awareness meetings (costg to be negoti-
ated). ' Training s conducted at project site (costs to be negotiated). Training {s also avatlable at adopter
site (éost; to be negullated). Implementation and follow-up services are available to adopters (costs to be
negotfated).

» . o N ”

ki

* - ¢
Martha F. Owens; Every Child A Winner, Irwin County Schools; Box 141; ocilta, GA 31774,
L “ conlqc‘ {912) 468-7098.

. ’
x . . [

Developrental funding: USOE ESEA Title 111 ' JORP-No, 74-60  Approved: 6/6/14
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PROJECT  tsturure FoR CRERTIVE EDUCATION
A sequentially ordered currfculua that teachas 4 creative proble«-s:olvlng process using

tasks linked to a wide variety of subject areas. -

5

|
L.

i
> t .

Mfgct, aldmlu Approved by JORP for. heterogenoously grouped, my&le classfom use, grades 4.6,
’ ' . »

‘
i
* 1

{

. N

4
Institute for Creative-Education activity is based on the belief, that creative prodlea solving

P
description .
fs essential to a quality learning experience. The project-developed curriculum teaches 2
process that helps students develop abilities to solve Curreat and future prodlezs, Creativity is considered
2 thinking activity that results in an original solution to A problem or situation. The project's goal has
'h fluent, flexible, original,

been to develop students' abilities to respond creatively to prodless or tasks wit
1

]
teach the process of creative

and elaborate answers.
The! students becone decision

Unfque to this program are the sequentially ordered activities or lessons that
problem solving in an order clearly understandadle by students and teachers.
pakers and the teacher facllitates their thinking.
- H 1
Anozher‘feazure‘ f this program is & two-day teacher trafning component. ODuring this training (for an estimated
audience of 30), Yeschers learn the format of the'curriculun and the basic elewents contributing to reinforcement,
Following training, teichers are

!
)
t

consciousness raising, and productive thlnk‘rjg (actual tasks to be perfonsed).
Teachers are directed to

given the curriculus and askedito use the program lessons or activities once 3 week. ]
use the lessons in sequence so that students.will easily understand the process,;ultimately reaching the higher-

¢ in which problems or tasks are more complicated. These higher-)Jevel activities are linked to
1ples and require that-students treate new or unique solutions that work, 2 flni;hed product is also
i Ly

These include 3 lesson
an
The

a requirenest. of higher-level activities. H
The .Instifute for Creative Education has prepare;i several manuals to help adopters.
developrent workshop manual to help adoptersidevise new lessons specifically foe their owp district and
adafnistrative manual with the necessary informatfon for smooth implenentation and project managenent.
Institute staff are available for consultationsiand follow-up activities. Cost$ cen be negotiated.

. . . |

ep P ) :
evidence 0’ Cﬂcawﬂl“’ Sinildr tréatment and control groups were pre- and posttested with the
Torrance Test of Creative Thinking, figural forms A and B, The creative

thinking abilities of project students in grades 4-¢ fmproved significantly ab’ove the .05 level. A full report

15 avai }ble froa the project. z
' !

. . ..
'mpkm’nta"on reqmrcmcn“ The Institute curriculun can be 1gaplemented in schools of any size
. and composition provided that tedchers are trained in Institute
concepts. 1t can be used by whole classroons or cross-grade groupings and in large- and, small-group settings.
). The entire adopting staff should attend 2 one ami

A group~of 3D teachers is ideal for trainingi(two days
one-half hour awareness session before training. An adainistrator or groject ‘coordinator should be trained with
The only materials required (for curric-

the teachers so that proper follow-up activities can be carried out. )
stratfon) are supplied at cost, approximately $50 per; teacher.

ulum and project adaini

Teacher training s the main expense. Two Institute staff mesbers are required
If done on release time, the cost of substitutes

g . .
financial requirements ]
for a two-day training.
No additfonal staff or equipment are needed. Mininua upkeep (fnvolving only such

-

wust be met by the adopter. S
consunabies as paper, pencils, craft materials, wood, etc.) fs needed after; inftial implementation. )
. -~
- ,'
o . N

! ;
erfals are 3vailable at no cost. Visitors are welcome any time by

n - -

services quailable  rvareséss nn ‘
appolintment .at project site and additional deqonstration sites in home state and

are available to attend out-of-state awareness meetings (costs to be negotiated).

(a1l expenses must be paid, including consultation fee, to be nejotfated,

Traiping is conducted at project site |
cost of materials, $50-355 per tzacher, plus trainer stipend). Training is 2lso available at adopter site (all
{lagle to adopters {travel and per diea

expenses must be paid). Implementation and follow-up services are ava
eust be paid). -t i s

out of state. Project staff

Yerne Kelly, Director, lnstitute for Creative Education, Educational Improvement Center -- South,

-contact .
. Box 209; Route 4, Delsea Dr.; Sewell, 1) 0808D. (609) 228-6000.
- ’ B » *
Developeental Funding:  USpE ESEA Title IV-C JORP No. 79.2z  Approved: g9 w
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i T
PROJECT & me/Me oruG PREVENTION EDUCATION pROGRAR
) A drug prevention education program aimed at {mproving self-concepts.

s
o
Mryﬂ alﬂlcm Approved-by JORP. for publig’fnd nonpublic elementary school personnel {teachers,
counselors, and administrators) who work with children in grades 2-6, This progran

has Seen adapted for use with children in grades .1, but no evidence of effectiveness has been subaitted “o or ~
approved by the Panel. N

3 3 ‘
! dnmpﬂon The ME/ME Program provides elementary-level teachers with classroom strategies that encourage
open cormunication.between students and teacher. The programs approaches drug prevention
through enhancing self-concept and developirg problem-solving and decision.making skills. Poor self-images
and an inability to sake dectsions are common to most young people who abuse drugs.

I
| Orug informatfon ts 3.3mall part of the program and is taught in conjunction with children's learning zbout
} themselves and about how to make decfsfons. L T
,‘ The manuals cantaln both classrcom activities and activities desijnated for individual completfon by students.
z - The materials are student-oriented and are compatible with all.areas of the curricylum. .
Training consists of a one-day training session conducted by project staff or designated trainers. Training
v | not only provides teachers with the skills necessary to implement the progras but also makes them aware of .
their own attitudes. ‘ B ) .t
>~ - -
! ’,
i
. . » vy
¥
. ’ ) ‘ o .
bl -
'r
!
}
. e * ’ {‘
[ wlknu 0"0”0“'“"”’ Project evaluation completed June, 1975, Pre- and posttests were admin- .
-fstered to students {n experimental and control groups that nad similar

socloeconanic and ?eographtc backgrounds and ability levels. Project has proven it increases students’ feelings
of *self-worth, declsfon-making ability, and factual knowledge about drug use, and fmproves their attitudes )

-

toward proper use of drugs.

impkmtnlalion ffql‘femen“ Adopters cust participate In training, use program activities weekly,

! agree to monftoring of activities by project site, and adainister

T the evaluation necessary to measure the impact of the program on children. Adnfnistrators must allow teachers

tine fn their dafly schedules for program activities, Although indfvidual teachers can adopt the program, it is

reconnended that al} 1.6 grade-level teachers-from the adopting school do so, {f possible {participation by

‘ kindergarten teachers.is optional). - . v s .
. . ’ . s

' o 3 . ~

ﬂnan_ﬂa, feq‘”!emen“ Cost of materials for adopters fs $25,: $35 to the general public.
5o, L ~ i . ; '_ ~ )

\ . ;o .

’ » N N - " - N

f

?

| .

¢ . 0’ b, L . . 4 N .
‘”ﬂ”m auvanabie Mareness materials are avaflable at no cost. Visitors are welcome any time by

! appofntment at project site and additional demonstration sites in home state and *

' out of state. Project staff are available to attend out-of-state awareness meetings (costs to be negotiated).

. - Training s conducted only at adopter site (all‘expenses must be pafd, including travel, lodging, meals, and

material costs). Implementation and follow-up services are available to adopters {costs to be negotiated). .

. hid " .
. “

{ ‘ ’ ' . : - ’ .
i conmlact Artie xearney, Executive Director; ME/HE Int.; 400 S. Linwood Ave; Appleton, Wl 54911, .
b (418) 135-0174. i : , g
f. « . ' N * ¥
‘ .y iDevelopmental Funding:*~ ysue £sea ritte 111 - JORP Mo.' 75.47 “Approved: s/15/75 -
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R ‘ PROJECT OMBUDSHAN ' 1

’
A school-based semester-long drug educatfon/primary prevention prograa.

'afgn am’m Approved by JORP for students of all abilities, grades 5-6. This program has been
R used in other settings with grades 7-10, but no evidence of effectiveness has been B
submitted to or approved by the Panel. /
"y
i

N . s

P
dmnp“on Ombudssan is 2 structured course designed to reduce certain psychological and sttitudinel/ |
states closely related to drug use. Ombudsman does not emphasize infonmation about arugs) per

se. although some drug-tepics are included for discussion as part of specific exercises.

The course has three major phases. The first phase focuses on self-awareness, and includes a serfes of exercises
permitting students to 9ain a wider understanding and appreciation of their values as autononous §ndividugfls.
The second phase teaches group skills and provides Students with.an opportunity to develop comwnication,/
dectsion-naking. and problea-solving-iachniques that can be applied in the immediate class Situation as well as
in other important group contexts. sich as with family and peers. The third, active phase is in many wayt the
most important: the class uses the Insights and skills gained during the first two phases to plan and qarry out
a project within the comdunity or school System. During this phase, students have an opgortunity to experjence
the excitenent and satisfaction of reaching out to others-in & creative and constructive way.

The prograa must be presented to a given classrooa of students for-a minimum of two hours per week for/a full
- senester. ‘ - /

i

. . s . !
wn’ﬂ'“ Of Cﬂecnwn”‘ pre- and posttesting of experimental and control groups (1977) illustrated
- ' ' Oabudsaan's impact on a series of high-risk states related to drug use.
Longitudinal comparisons of Ombudsman graduates and non-Ombudsman stydents {1977) have demonstrated that prograa
graduates are more likely to give up drug use. ) R

'mp"mcn'ﬂ"on r‘qu‘mm" . The progran can be conducted by classroom teachers or other pro-
fesstonal or school personnel.. A two and one half- to three-day. .
training session for at least eisht professionals is required prior to implementation. Two professionals must

teach 2t least one Ocbudsaan prograa per sevester. Training takes place at the adoption site or the project
site. Eight to 30 participants fros one or oore school districts can be trained simultaneously.
g o

. . . " -
ﬁ"a”ﬂa’ f‘qu’f'me"‘s One Ombudsagn teacher's manua} must be purchased for each trainee. A supple-
nental package of related books and filastrips can be purchased’ for each
R school fmplementing Ombudsman. The cost of this material {s approximately $120 per school. Equipment required .
includes & fitmstrip projector, a.movie projector, and other normal zaterials. . “ .
N

N

o N
L]

. o .
services .'!!’a"ﬂb" Awareness materials are available at no cost. visitors are welcome at project site
any time by appointment. Project staff are available to attend out-of-state aware- .

ness meetings (tr.sel and per diem myst be paid). Trainfng is conducted at project slte’ial! expenses must be
Training is also avajlable at adopter site (211 expenses must be

paid, dncluding co.t of training mterlals;.
. Follow-up services are avallable to adopters (a1l expenses must be "..\

paid, including cos. of training materials
. _ paid). . ~ -t NN
O
p] — g T 7 T N
. ¢ontact  sobd Liduz. Disseatnation Coordinator, Charlotte Drug Educdtion Center, 1416 €. Horehédd. Charjotte,
W 728204‘ {704) 374-3211. n .
¥ ’ R = t

Developoentdl Fundfog:  fitw: National Institute on,Drug Abuse, JORP Mo. 78194 Approved; 6/12/19 *
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/ & sincere interest:can fuplement the grogran,
< ! > -

T o

F

P i ' ' H 7
Pm’fcr | PEOPEL:  Physical Education Opportunity Program for Exceptional Nandiclpped Learners J
’ T A specially designed, success-oriented physical education prograa for high school students

with unique needs utilizing supervised peer tutors (student aides) tojemphasize individualized
[ lea'mlng and I:nstructlon. / ' H
" + .

¥
L N

;

+

— ;
¢ : - R / .
‘am‘ allﬁu’a Approved by JORP for handicapped students and nonhandicapped peer ‘tutors, ;grades 9-12.°

. This progriam has been adapted for use in middle and elementary schools, but-no!
.evidence of effecrtiveness ha? been submitted to or approved by the Panel. /

- . ¢ /
.
—ie

* Aeseription | poject ptoveL was deveroped to ne1

- J
3 P schools meet the.needs of both handicapped (exceptional)
and nonhandicapped students through peer tutoring in a success-oriented physical ‘education
experience. PEOPEL 1s designed for students who because of some physical, mental,, K
will benefft aore from an individualized program than from general physical education. Throughindividualized
learning fin physical' education, students. develop mental, social, emotional, and physical abilities at their
own pace. The emphasis onithe individualized learning of a variety of physical aétivities is made possible by
utlizing peef: tutors, called PEOPEL Student Aides, who have completed a special ‘training/orfentation class
and are under; the direct supervision of the grusicn education teacher. This provides a one-to-one. instruction
ratio inra coeducational setting with up to 30 students, per class (15 exceptiona] learners and 15 student
aides). :Each student experiences fun and dally success in a variety of individusl, dual, or tesa Sctivities.
The organization of PEOPEL classes fs similar to that of generalaphysical education classes. In' addition,
students are pretested to determine entry skill Jevel based on performance objectives within the Unit of.
Instruction. The PEOPEL;Teacher's Guide has 35 separate Units of Instruction which were developed with task-
andlyzed pérfoncance objectives. Unit of Instruction Performance Objectives ane included for history, basic

rules, fétiquette, - teminology, safety, and skill progressions. Other PEOPEL materials are the Administrative
Guide and Student Aide Trafning Haoual. : BRI

{ L .
PEOPEL inservice training is designed to assist physical education teachers and staff in- implementing the peer
teaching components of PEOPEL within their school. Training encompasses bothéathinistrative'and instructional

considerations, as well as short- and long-term planning. Staff trainin participantsishould {nclude an
adainfstrator, counselor, special educator, physical educator, and schoo nurse froa each adopting school. One

day of staff training is required for three or fewer adopting schools; one and one-half to two' days of training
for four or more schools. /

/ :
f‘ - . - - : B

/ .

P

ioe
I ; . by .
wy'n“ Of 'ﬂ'“i“n”’ Evalustion of high school students was conducted over & three-year period
i !

! by pre- and posttesting on a four-item composite Physical Fitness Battery
and the Wear's Physical Education Attitude Scale. The data showed significant gains in fitness and attitudes of

PEOPEL students (p'< ,05) with mininal or 'no g9ains jn control group (“addpted P.E.™ with no student aides).
, » .

’
i o
{

Jdo f . . ,
'fmpkmn‘a‘[i(m "ql‘fﬂ"ﬂl“ Program implementatfon is flexible according to the needs of stu-

. . dents, & class, a’school, or a district: Instructional procedures

{enatile 4> school/district to implement PEOPEL with student afdes and excepticnal students with varying abilities

in grades 9-12.' No specfal equipment or facilities are required. Inservice training ,is desig~ed to meet the

“" needs of the participating teachers, progeass, and schools. ‘With tra ning, existing teaching parsonnel who have
h

P . ’ :

; : f
\T‘ ﬁnan‘ia, {'du"'m’n“ Training materials (PEGFEL guide, manual, and assessment charts), $5 per

] participant. Training materials/provide adainistrative and instructional .
guideline considerations for programing in physical education with trained student aftes. Other materials and
costs available upon request. lapleventation costs based on teacher's salary at 30:1 gtudent-to-teacher ratfo.
General physical education equipment used. ¢

far o T

services !'a”a"abk Avireness matertals are availabfe af no cost. ‘

"Visitors are welcome at project fsite
1, dny:time by appointaent. ‘Project staff are avaflable to attend out-of-state ayare-
ness aeetings (costs to be negotiated), Training is conducted at project site (adopter pays only its own

costs). fralining is_also available at adopter site (al) expensds must be p‘aid). Follow-up services are
avallable/to adopters o . o : s
v - . 0 0]

[

. 4 v B e ’ ‘
Ed Lony; Ofrector, Project PEOPEL; Phoenix Unig) High School System, 2526 H. Osborn Rd.,
COMGC! Phoenix, Al 85017, (602) 257-3034. / d

; ~

i 5
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PROIECT POSITIVE ALTERNATIVES TO STUDENT. SUSPENSIONS (PASS): A Validated Pupll Personnel Services .
Demonstration Project .

i

A program that provides intérvention strategies designed to pr.m/ent or mininize nonproductjve
sccial-behavior in secondiry students. -

'

v B

. g N\ A B

tﬂmt mﬁm Approved by JORP for students and personnel in secondary schools. Since many of'the
" intervention strategies have a preventiva focus, & cross section of students and per-
v

sonnel in 9rojegt&secordary schools are target participants. 1 -
- ¢ o
. : nE
Y

. ) vt
dmnp“ﬂn Major activities of the PASS program include individual and group consultatfons that ass’p‘l"‘
school faculties in developing techniques for dealing effectively with teenage students.rJ;
affect ive education and personal development programs for students and teachersT time-out rooms managed b, )
teacher or paraprofessional where students talk out probleas and complete academic assignments, individualeand
group counseling for students experiencing serious interpersinal confrontations, and counseling for purevy:s.

*Staff ‘Development for a Hwanistic School” and *Humanistic Activities in the Regular Classrooa® help students
and teachers get to know and appreciate each other. “*A Student's School Survival Course® and “Home Survival
Course”™ help students with problems learn how to interact more effectively within their school and home environ
ments. ‘ . ’ !

’ |

3

. N . .
wuenu 0’ ¢If¢¢tw¢ll¢” Student suspensions in project schools decreased by about 30%, while in
’ comparison schools they increased 10%. As a result of the success of the *
PASS program in pilot schools, 1t was.expanded to all 12°high schools in the district. Ouring the 1972-73 school
year, student suspensions in Pinellas County declined while suspensions §n many other districts increased. Data
collected through 1375-76 show a similar trend.

.

* ,o
i’"ﬂemnta“mll fqur’m’““ The psychologist, social worker, or counselor providing leadership
A A needs an appropriate master's degree and must: be proficient in
planning and implemating staff development programs-as well as in providing direct services for students. He/
she sust be a, skilied group leader ableito learn how to conduct husanistic activities, survival courses, and
séncounter oroups. The leader 4130 provides training and consultation for the time-out room workers, who need at
‘lust,ﬁi.i. in one of the applied behavtoral sciences and related experience or recent training in establish-
ina:-tielping relationships with youth. . ,

%

Ly i
ﬁ“ﬂnﬂo’ l'ﬂ](lil’tmmt! Since use of additional equipment and materials is minimal, per-learner

.- start-up cost for & three-year progréa is about 40¢. Operational costs
include salaries for « school psychologist and social worker for every five schools and a time-out rooa worker
for each school. Per-learner monthly operational cost varies between $1.20 and $2, depending on whether & para-
profe;sloml fs used in the time-out room.

/ . . .

“rvimaawﬂdﬂc Awareness materials are available ot no cost. Visitors are welcate at project site

t any time by appointment. Project staff are available to attend out-of-stite aware-
ness meetings (travel and per diem must be pafd). Training is conducted at project site {adopter pays only its
own costs). Training Is also avaflable at adopter-site (trainer travel and per diea oust be pafd). loplementa-
tion and follow-up services are avaflable to Mogters (travel and per dien qust be paid).

“w oA
’

€ontatt Jom c. xackley, Supervisor/Consultant; Project PASS: Pupll Personnel Seryices Démonstration
b Proien; Euclid Center; [015 Tenth Avenue North; St. Petersbury, FL 33705. (813) 822-0158 or

-0230.

M <
‘Developmental Funding:  ysOL €SEA Title 111 JORP Ho. 74-116  Approved: 12/5/14
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PRGJECT  scooL HEALTH CURRICULW PROVECT (SHCP)
A comprehensive [health education progras designed to foster student coapetencies to make deci-
©  slons cnhancingtheir health and 1ives, '

T e s

{

1

! .

] . .

; -~

|

P

! . 'am“ awm. Approyed by })DRP for students of all abilities, grades §-7,
; "/,;- "
/

4

) 1
a variety of teaching pethods, a teach
}’ion.
b

1.
i i
{ dm’ipnﬂn The SHCP includes 3 planned sequential curriculum,
training progrm.:and strategles for elfciting community support vor school health educa
i It involves students, teachers, educatioial administrators, other schoo staff, comunity health personnel
' and the fasilfes of participating studenis. Through group and individual activities, children Jearn aboyt thea-
selves by learning about their dodies. “here 1s one 10-week unft for each grade level. Grade 5 studiey/the
Iry systea, and grade ] the nervous system, Every unit; emphasjzes the
‘and the'functioning of the system being studfed. Access to varfety
rexding
personal ity .

i
i respiratory systea, grade 6 the circulat:
relationships between one's own behavior
of stimulating learning resources, tncluding audfovisuals, models, comwunity health workers, a

The curriculua s designed to integrate with the l1ives and
which they sy assune responsibility, research tdeas,
rehenston and

‘ [ materfals, is abundantly provided.
development of children by providing situations in
share knowledge, discuss values, make decisions, and create activities to.{llustrate their ¢
internalization of concepts, attitudes, and feelinas, The currfculun has been developed to enhince other
school subjects such as reading, writing, arithmetic, physical educatjon, science, and the créative arts. As
matter during training, they simultaneously learn.fraching methods.
learning center approach, which allows chil-
Ouring trdining, teachers are

teachers become faniliar with the fsubject
Instead of the traditional classrdom approach, the teacher uses a
{ dren’to move about the room, explore resources, and work together §n groups.
given packets of materials that help thee develop and explain.health-related concepts to studints. All of the
! classroom work 1s described in the packets, and supplemental ideas are included for variety.| The SHCP requires
! that &dopting schools send 2 full tean tu one of the varfous SHCP reglonal training centers o recelve training.
/ This tean should-consist of two classrool teachers from the level for which the unft is bei adopted, the
principal, and one or two other school support persoanel. Training is offered on condition [that the partic-
{Pants provide a training workshop for others. By teachind the unit and carefully followind the highly
structured plan of the curriculus, teachers gain the:experience necessary to present a workfhop. The teaa fis
then able to train other classroom teachars in their own school and §n other «chools to usel the SHCP effectively. -

- s

Twinty-four separate studies were conpleted between 1964 1ng 1978 to ascer-
A receny review and synthesis

P f
/ evidence of effectiveness
y tain the effectiveness of the curriculua,
seventh-grade units were effective o Increasing health-

of thess studies indicates that fifth-, sixth-, and
ted attitudes.
) -,

related knouledgg and providing positive health-rela

* ' - .
impkmn'a"on fequemcn" Jmplerentation of the SHCP requires a schogl team comprised of two
. ! classrooa teacher<, the principal, and onefor more curriculua sup-
port persons to: receive training In the grade level being adopted, uti}ize SHCP actiyities * « a ninimua of 10:
! weeks during the 5chool yedr; utilize SHIP teaching materials; fnvolve schoo) administfators, parents, and repre-
.. sentatives of coommity hea!th organizatjons in the project, and offer a SHCP training workshop for others aftes,
T the first year. sl
» '.’i . R

9 costs, totaling approxizately $2,500, can be shared by ‘fs
Konconsunable

/ ’

y “ P

CNIS  Teacher trifnin

i eans (32 mecders, including 16 teafhers).
per district per grade level. Consusablefinstructional materfals-cost

gany as éight ¢

o ﬁnanci&i requirem

! instruct fonal materfals cgst about $3,500
I about $50D per district per gfade Jevel, N
. . .
1. ~ X R \
o
Yisitges are welcone any tice s

- |
£
services ava"abh, Awareness materlals are avaflable at no cost.
- by appointaent at project site and additional demonsfration sites in home state
ff are avaflable to attend out-of-state awareness méetings (all expenses amust be
Trainiing 1s also avatlable at
¢ -

L

Project sta
ed at project site (all expenses must be paid).
Implecentation and follow-up services fare available to adchters

H ..
! and out of “state.
pald), Tralning 1s conduct d
adopter sise (all expenses must be paid).
‘ {costs to ba negotlate?).
. ] -
[ “ = — n o B = .
- contact robert Fj Guthaann, Jr,, Director of Informition ald Resources, Rational Center for Health tduca-
- tfon; School Health E£ducation Project; 901" Sneath Ln., Sujte 215§ San Beund, CA 54666, (415)
- 952-7922 or (B00) 227-6934, -
, % B = 4 ,x
. Developmental Funding: HEW: U,S. Public Health Service .. JIRP Ho,  79.14  Approved: 5/8/75.
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evidence Of- e”eniwn”’ é%udents were pre/posttested on the five-itea Kirchner Fitness Test for

. | ‘

pmlfa' SEQUENTIAL P'vaxca"l. EDUCATION REFCRM: The M-S P;oject

A logical, sequential, sslf-directed projraa in ph}slc.ﬂ education that fosters knculedge
. about physical education and positive attitudes toward beconing and staying physically fit.

,o

] -
* ~
“"'get a‘d“m Approved by JORP for students of all-abilities, grades K-6.

dmnp"on The project’s mission is to glve students and their teachers knowledge about physical education

and positive attitudes toward becoming and staying physicaily fit. Activitfes ere built around
sajor skill areas through the use of a vartety of techniques that include specially designed learning, centers
and individual ized learning activities. . -

/

The progras endeavors to enadle each child to develop physically, emotionally, socially, asd mentally through
the mediua of physical activity, At the beginning of each school year, students are requested o complete &
health appraisal forma which aids teachers in recowending individual prograss. As soon as t')é foras are returned,
physica) fitness testing begins, with each child being tested on the following skills  bench push-ups, curl-ups,
squat-jumps, standing broad-jucp, and the 30-yard dash. After testing, skill level needs arc determined and the
M-S prograa begins.
Al) students visit six movencent activity centers two d3ys a veek for epproximstely five minutes. The centers
are designed to develop fitness and movesent skills through sequentialractivities from Jower to higher levels,
as skills are developed, students progress to the next higher skil) level, which allows students to gain the
foundations needed. in a logical and sequential ranner. One day a week is spent .n self-testing to deternine
fmprovenent, the rendining two days in rovenent motivators: beansbag activities, graup.and creative gaces,
gymnastics, hoop dctivities, parachute activities, and yarn-bali activities, In additfon, students are encour-
aged to be self-directive and to develop interest and proficiency fn worthwhile recreatipnal activities, 't is
expected that through this effort students will develop physically,.emotionally, socially, and mentally & they
engage dafly in physical education.

' / ’ .

ecentary School Children. Results of analysis of third-year pre/post
data on project children revealed that over 91% achieved gains that were significant at the .01 leve.. Evalu-
atfon.reports and JORP application are available upon request.
- o

implenimmlion nquinmgm’ ObtSTATAG Movenent Activity Center Curriculua Card File, providing

inservice staff developeent tire for instructiona) workshop for
classroon teachers and physical education staff, obtaining materials and equipment necessary for physi.sl educa-

tion activities. Beyond this point, only mutually agreeable aspects of adoptton are involved, the extent of
which must be deterained by adopters. ‘ hd "

4 &

A .
’manﬂa, reqmremen“ The start-up costs for an average-size elementary school (500-600 students)

are approxicately $2,120 if everything on the equipment list and material

1ist 1s purchased., These costs include $1,090 for materials and $850 for equipment. Potential adopters should

exanhlne the materials and equipmenf.lists very carefully, since many of the items oay 2lready be availadble in the
schoolss N 4

.
5 <
N - .
s

. . ~ R
seruices avﬂl’abh Awareness caterials are sailadle at no cost. Visitors are welcoze any time by  *

appointoeny at project site and additional demonstration sftes in hooe State and

out of state, Project staff are available to attend out-of-state awareness meetings {(costs to be negotiated),
Training is conducted at project site {adopter pays only its own costs). Training is 21so avatlaple at adopter

uecotiated). ¢

site {costs to be negotiated). laplesentation and follow-up services are available to agogters {costs to be

. * -
et P A

‘on'a“ Carolyn M. Morphy, Director, McBee Institute of ‘Creative Education, Inc., P.0. Box 1315, Marion,

NC 28152. (704) 756-48/t.

De
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PROJECT  wewts uRLIITED ' _ h

A structured attempt to apply & ayltiple-talent theory approath to the regular classroon

. - situation. *
, .
- ‘ ’ f. » ‘ ’ - ~ * )
. ‘large aufdmxe Aoproved by JoRP for grades 1-6.
<
N " LA N
» - . . . o
. . .
I ) -
d”_c"p“on Talents Unlinited Is designed to help teachers recognize and nurture multiple talents in chil- -

dren of varying ability levelss including talents in the areas of productive thinking,
comunicetion, forecasting, decision making, and planning, as well as in the academic areas. The progran is a
structured attempt to implement and evaluzte at the elementary classroom level the emltiple-talent theory as
defined by Or. Calvin Taylor, 1t {s based on sound educattonal and psychological research in learning. Repli-
cable models for teachar training, student instruction, and evaluation have been developed. The program can
cperate within any organizational pattern. - -

The Talents-Unlidtited process model focuses on regular classrooa instructional progrims, not on gifted prograas
per se. . -

™

.

Experimental groups outperfomsed control groups at/the .001 level of slgnl\!-

N
. evidence of effectiveness
. fcance on Talents Unliajted Criterfon Reference Tests and Torrance Tes®s

of lreative Thinking. Also evident were 3 trend of increased achievewent performance and a major fimpact on posi-
. tive self-concept s measured by pre- and posttesting with _zﬁe ooper-5nith Self-Esteem Test. Evaluation was
conducted in 1974, 3 : -
\'\‘ - -

. K

. - implementation requirements

. .
‘{ evalua‘tion.
N

.

N

Adopting Sthools are given perafssion to replicate .the three
prograa models:‘,_ :each’er training, student instruction, and

b '

i !
. -
,

r ~ »

Per-pupi) star:-‘up cost fs approximately $5.98.

financial requirements

site (adopter pays only its own costs).

< paid).

o v
.

is approxinately -$4.20,

per-pupil maintenance cost

A

e

b
* 3 » ‘ .
services aua"ab’e Awareness materfals are available at no cost.
. site on the first Monday and Tuesday of every month,
to attend out-of-state awareness meetings {travel and per diem must be paid). Tratning is conducted at project
Training is also availablé at adopter site {all expenses oust be
Implessentation and follow-up services are available to adopters (all expenses must be paid). »

. e
.

, 9

Visitors dre welcome at project,
Project staff are availadle

‘u
A

4 t
contact sue Haldrop, Talents Unlfmited, 1107 Arlington St., Hobile, AL 36605; (205) 690-2860.

£ Compiled Summor 1931
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PROJECT Lo STuDY CENTER (€SC): A Validated Pupil Personnel Services Demonstration Project

A pupil se?vices detivery system to assist children with learning prodlems to achieve gains
in intellectual performance, basic skill.acquisition, and personal/social functioning.

. —
- »

lnrgcl audience Approved by JORP for children from kindergarten through afddle school who exhibit
sultiple symptoas associated with learning and/or social behavior problems.

. , . . .
dm‘Pan Learning probleas are often caused by a complex of factors. The CSC concept presuses that
the solutfon' to such problems lies in an interdisciplinary tean approach that focuses on
the whole child 1n a single referral setting. Such troubled children need to receive comprehensive; in-depth
diagnostic and remedial services to becone wore effective and efficient learners. CSC embraces the disciplines
of education, psychalogy, social work, and speech pathology and consults with, medical and other community
professions. The purpose is to, provide the diagnostic, prescriptive, and consultative intervention necessary
for these children to experfence success. The diagnostic study encompasses intellectual, physical, social,
fanflfal’, emotional, and comumication factors affecting learning. The key ingredients for {mplementing this
Rrogram are the exchange of ‘infomation and the active cooperation arong Center, school, haneyand comunity.
resources. .

Major agtivities of the Center include conducting ap; in-depth study of each child and developing composite « |
diagnoses and prescriptions foriremediation. The Interdisciplinary Child Study Tean has served as a model for
staffing texms who develop lndl;tidualizcd €ducational Plans (1€ ) for students with special needs.

Sy

I ’

. | .
| ’ N

. .
. 4 .

Contactithe project about available training and other services.

. : M <
‘on'g“ Ralzh €. Balley, Director, Pupll Personnel Services-Deconstration Project; Euclid Center, 1015 .
Tenth Avenue Horth; St. Petersburg, FL 33705. (813) 822-0158 or 442-1171..

i

i i R
Developmental Funding: * ysof £SEA Title 111 JORP No. 74-116  Approved: 1275,74
Compiled Summer 1981 - *

PRO”CT COMPUTERGHICS:  Sifted Child Project .

A 35- to 4D-hour course in pregramaing, problea solving, and cosputer literacy.

<
[

s r !

'ﬂfg!‘ audience Approved by JORP for gifted and high-achieving students in ?rades 6 and 7. This program
has been ysed 1n other settings with gifted and high-achieving students in grades 5 and
; 8 and with students of a wide range of abilities {n grades 5-8, but no evidence of effectiveness has been submit-
ted to or approved by the Panel. ’ ©
N ¢ . .
dmﬂpuon Computer education §s now considered a priority in education for all students, especially for
the 2,5 afllion gifted and talénted students 1n the U.S. The fncreasing availability of
computers -- particularly alcrogotputers -- fn homes and schools is encour3ging educators to maximize computer
use in many classrooms,’ N .
: Computeronics provides students with 2 perspective about computers. Students lean: a2 simple programing language,
us? conputers to isolvg problems, and see ways that computers are used in the.r lives. The course consists of .
two units. “Computers in Society” conveys Infonsation anout the history of computers, their present and future
uses, and coyputer-rejated careers. The text, in 3 magdzine format, includes articles, photos, ads, and a glos-
sary. “Problem Solving with Computers® teaches students to prograa uzing the 8ASIC cosputer language. Students -
¢ use the cosputer to apply thefr progranning sk1lls in sols/fng word prohlems. Students spend as such as BD percent
of u-Fir tize resding, completing activities, and writing cotputer programs at their desks or at typewriters; the 2
reayining tize §5 spent at the cowuter. The course allows as eany 3s 10 students to work with 3 Single computer.
. o sp;clfic azke of computer is required. ‘ o ~ -

Conputeronics uses a aastery iearning approach. Each objective must be mastered before a student moves on to the
next.  The sdnagecent systea included 1n student lesson books and activities allows students to work st their
own pace. -Teachers can be facilitative, directive, or both. -
‘“,,I Contact the profect about available training and other services.
" A <
1% A ~ -
CONEACE Pristen Bics, Director, Gifted Child Project, 2157 4. Pensacols St.; Talkahassee, FL  32304.
b ’ (908) 487-1520. x

Developmental® Funding; ySUE L. A Title IV-C N 'JDRP No. 80-30 Approved: 12723780
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PROJECT  €Ticat issues IN DECISION NixING

A prograa that uses Xohlderg's theory of cognizive aoral Jdevelopment to promote the eoral
growth of high school students.

.

'afge' auﬁem Approved by JORP for stu:!cnts in grades 10-12.

. 4 -

P N
dm’puon Infs project has used Kohlberg's theory of cognitive moral developaent to design a high schaol
_Ethical Issves course and a governance model for alternative high schools. Xohlderg's theory
fdentifies six stages of moral development, which are defined and measured by an individual's adbility to reason
about moral fssues in conflict. Designed as a traditional semester elective, the Ethical Issues course can fit
into any high school schedule. Cognitive moral developnent theory provides the structure dnd same content of
the curriculua.  Each unit centers on & set of moral issues. Each activity requires class discussion of a moral
dileewa involving conflicting rights-and duties in a Jfven situatfon. To ¢xpose students to increasfngly higher
states of moral reasoning, units present increasingly complex dilemmas, Students read plays, novels, short
storfes, essays, and legal upinions; writing skills are esphasized. Kohlberg's theory ts also the basis of the
Just Comunity mode] for alnernative schools, which uses a weekly comunity mceting to promote cognitive woral
development. At these meetings, comunity and individual fssues are discussed, their moral cozponestsiare - -
explored, rules are voted, and agreements are made on ssues of fairness that affect the whole comaunity. Leader-
ship rotates through the community. Decisions of the comwnity meeting are processed and issues are clarified
at small-group advises meetings. The Fairness Comittee 15 another important structure of the model. Any teacher ~
or student can bring someone before the committee to settle a grievance or solve the fssues of fajrness that
inevitably arise in a high school. The committee fdentifies areas and issues within the school where teachers
and students can mediate solutions to problems Logether, and ft teaches skills necessary for that process.

Contact- the preject about available training and other services.

-eontact 9wy s. Coddu\;; Scarsdale Public Sc}gols. 45 Wayside Ln., Scarsdale, NY 10533, (914) 723-5500.

ext. 144 or
ht! : .
Developmenta] Funding: ySOE ESEA Title Iv-C and Local JORP No. 80.31  Approved: 11725/80
Compiled Sumesr 1981°
¢
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P ROJECT HAVE A HEALTHY HEART . |

A neart health curriculun and serobic fitness prograa for regular classroon, physical educa-
tion, and health teachers and their studengs.

P [PV I 3
Y . . + .
mrgﬂ aldlem Approved by JORP for students in grades 3-6. Evidence of effectfveness for this progrea

. _ in grades 7-8 has been sudbaltted tu but not approved by thes Panel.

. . ~

dmr’p‘wn There s evidence to suggest that several factors associated with heart disease are related
to habits acquired in childhood. The developers of this three-month prograa assise that

educating children about such relationships and teaching thea health-pramoting habits have great potential for
reducing the impact of heart disease. Conducted either within the regular classroom or as part of a physical
education or health perfod, this supplexantal health course consists of separate fitness and life-style units,
each with {ts own set of student materjals. Develobed in cooperction with sports medicine physicians and peabers
of the Amerfcan Heart Association's Heart, Health, {nd the Young Comaittee, the Fitness Book (third-grade read-
ability level) contains information on satting up and mafntainfng a personal aerobic fitness progran. Developed
in cooperdtion with cardfologists, blomedical researchers, and dieticians, the Life-Style Booklet {fourth-grade .
readability level) conveys information on the effects of smoking, overwsight, stress, heredity, exercise, choles- .
terol, and hypertension on heart disease. Skill-paks containing mazes, puzzles, word scrasbles, quizzes, and
other activities reinforce concepes taught in the two student booklets. Student materials are used in the class- )
roo for approximately 30 minutes two or three times & week. Students also participate ip an aerobic fitness ~
prograa. (Ko medical release was required for participating students at the project site. Local physicians
detemined that students healthy enough to take part In school physical education progrda activities could partic-
fpate without risk.) They perform aerobic exercise at-their target rate for approximitely 20 minutes thres times
3 week, Teachers-supervise and participate fn all student activities. Project-developed teacher materials
include a teicher's manual, a fitness program kit, fout videotapes, and resource/enr ichaent packets.

Contact the profect abouf available training and other services.

3 ’ * - 0§ r ef
€onlacl sherry Avena; Have a Healthy Heart; 2095 173rd place, S.E.,.Bellevve, WA 98008. (206) 746-0331. .
- . i
Tevelopmental Funding: USOE ESEA Title lv-C + JORP No, 80-38 Approved: 12/9/80
Compiled Sireer 1981 - . 2 - .
: <1215 < .




PROJECT LEARNING FOR LIFE .3 ‘ * - s

» Notivational, fnventive mtr_ltion/ﬂt‘ness curricula, with origindl aaterials for classroos,
health, and physical educaton teachers.

» .

. ‘am‘ aﬁm’ Approved by JORP for students in grades 2 and . i

. B
h
P T . ¢, N s
dmnp“on Concern about the relatiosships between eating, exercise, smoking, and stresscoping patterng
i and such physical conditions as heart disease, hypertension, emphysema, and certain cancers 'l
on the increase. On theassumption that early acquisition of heatth knowledge helps to foster positive heaith
dttitudes and behdviors that can last s liferime, project staff developed this progras, which uses imaginative and
challenging materials to encourage'children to make wise decisions on {3sues of nutrition and Physical fitness.
The prograa consists of-two cozses. Both zan be used in @ h2alth, sclence, phveicsi=gaucation, or integrated
curriculun,  On the rationdle that health patterns of second-gracs-students are still.evoiving but that such
students already possess basic learning skills:that can be applied:to new knowledge, the first course is targeted
‘0 students 'fn grade 2. Because fifth-grade students are old enough to sake many of their own life-stylé choices
t still young encugh to be receptive to the influence of responsive adults, the second course was desigued for
students in grade 5.  The sase nutrition and fitness concepts underlie both curricula, and the two courses were
dsslgned to complement each other without duplication. The second=girade curriculue, “The Doofus Stories,” is a
10-week daily classroom program. Its core is-a story redd to the'class by the teacher, Supplementary activities
take place in class, at hene, in the community, and in physical ‘education classes. The fifth-grade curriculua,
"From the Inside Qut,* fs 2 15-week daily classroom program-with supplementary activities at home, in the comwn-
ity, and in the gra. Project-developed curriculum materials include student books, .teacher's guide and-resource

ﬁ?ual fg:dboth courses, student worksheets, vorabulary cards, and posters. All,studen; rmaterisls are generously
° ustrated,
A

~ .Contact the project about available training and other services.

~

€ONLAcE Ann Buxbaus, Director; Learning for Life/ASH; 141 Trecont St.; Boston, MA 02111, (617) 482-9450.-

G . . .
% -

e

" . - >y
< Developmental Funding: USOE ESZA Title IV-C JORP Mo, g0.43  Approved: 12/23/80
fompiled Summer 1901 . >

PROJECT  mrsicaL EFFICIENCY KD CORRECTIVE PHYSICAL EDUCATION (PECPE) e A

. A prograa teaching the effects of proper exercise on the total functional capacity of the
human organisa.

| ‘am‘ mkﬁm Approved by JORP for grade 7. This program has been used fn other settings with grades
. 5-6 and 8-12, but no evidence of effectiveness has been sutnitted to or. approved by the b

Panel,

L3

~ * . -
* M‘,“On The philosophy underlying PECPE 15 that a scientifically planned prograa is more likely to ©
izprove physical health and conditioning than less-structured, tradizional physical education
‘ prograns, PECPE seeks Lo add to-an otherwise camprehensive physical  education program compenents that will meet:

o three loportant ‘objectives: increased physical strength; an expanded range of motion for arms, 1egs, and hips;

¢ and {sproved:cardiorespiritory efficiency. All children, including sainstreaned special education students, are

N fnvolved, During the initial orientation period, individual strength and endurance are assessed, Pruscriptions
ot are eade to perait every ‘Student to perfors at the optimal level, Students spenc.three one-hour perfods a week
in exercises prescribed to deet prograa objectives. Each-period begins with.15 stretching exercises, which &id

in increasing the motfon razge of body joints and result in total muscle wara-up prior to performance of physical
<" ativity. Second, neuromuscular fntegration activities, which reveal the physical nature of students with re.
, spect to dynaafc enerqy, flexibility, balance, and general body control"develop a high level of genersl motor

educability. HNext, to promote the sinultancous development of muscular strength and endurance, students compléte
an 11-statfon circuft on a oultistation weight machine. Last, activities enhanclng cargfovascular efficiency
. (running, jusping rope, rowing) are engaged in for five one-minute perfods, with 30 seconds of rest between
periods. Each student strives for a pulse rate of 180 peats per minute, considered optimal for the age group. -
An?individual re.ard card showing diily progress on these activities is maintained for each student.

. . . )
z . . - & ~ .
Contact the project about available training and other services.
4 o 8ACE Warvin R. Rexrosd, Profect Directors Jackson Junlor High School; 34th St., Yienra, WY 26105.;.
K con + (304) 295-4555. = ,Y
\( Developmental Funding: USOE ESEA Titles 1fl-and 1¥-C . JORE No, 79-317 * Approvéd: 9726119
by l - -4
l: \I‘C Compiled Susmer 1981 . . ’ A '
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a1 pm‘fa PRIMARY GRADES HEALTH CLRRICULUM PROVECT (PGHCP) ) s

‘o
t A comprehensive health education program to teach children {n grades K-3,about thelir senses, ’
: . . their bodles, and good health hadbits.

- g - . - 13

g AT e

H ‘ I - : -
s . - 'am‘ a‘dm‘ " Approved by JORP for students In grades K-3. T

»

- - 7 -
. T . : . . !
- .. ¢ v P . .
. m"m Like the School Health Curriculus Project, {ts companion progran”for students 1n gredes 4-7,
) . 7 . . the PGHCP has béen designed to assist children t: -1ake informed decisions about personal
health practices. 1In the kindergarten unft, “Happiness Is Bein3 Healthy,” children are introduced to their five -
senses, feelings, cariry for their health, and general health habits. The first-grade unit, "Super Me,® expands
.. on the senges of taste, touch, and seell and their roles in communicating information about personal and.environ-
sental health; and explores self-concept development and individuality'as well. The second~grade unit, "Sights
. and Sounds,® emphasizes the emotions-and methods of communication with regard-to the senses of 4ight and hearing.
In the third-grade unit, "The Body, Its Framework and Movement,” students study the skeletal and muscular systeas
while exploring how the senses provide {nformation about bodily functions and the ways_in which health {s influ-
enced by the environment. The PGHCP program has seven components. The health content represents the body as a
network of senses and feelings that fnteraCt with other body systems and require cultivation and care. Teaching/
. learning methods emphasize small-group learning centers and peer teaching, exploration of ideas through experien-
tial activities, and:the use of ‘a wide varfety of media aids and comaunity health personnel and resources. The
- . training-program involves teachers, administrators, and other schosl personnel in active, participatory workshops.
> Community development activities fnvolve, school personnel, parents, health professionals, and the comunity.
Other subject,areas and skills, including reading, writing, arithmetic, art, and drama, are integrated into health-
) centered “learning activities. A serfes’of evaluation procedures and instruments measures the effect.veness of the
program at eich grade level.., M M . .

-~

ax e W

v rerdy e

Contact the project about available training and other services.

m‘“' Robert F» Guthmann, Jr., Director of Information and Resources; National Center-for Health fduca-
tion; School lealth.Education Project; 901 Sneath Ln., Suite 215; San Bruno, CA 94066. (415)
- 952-7922 or (800) 227-6934. 4 :

. - - a M
Developmental Funding: HEW: Bureau of Health Education JORP No, 9.6 Approved: 5/23/80
(U.S. Public Health Service)
«Compiled Susmer 1981 v

'

: . pmu'cf m&;_scr SCAT: SKills for Consumers Applied Today & -

v

| B o A consumer education prograa-in health and money minagement for high school Students.

.- f

'ﬂm‘ tmfm Approved by JORP for students ip grades 9-12. Portions of the program have been used in
. - other settifigs with adult students, but no evidence of effectiveness has been submitted
to or approved by the Panel. H -

. - *
-

¢

5 m‘p"oﬂ Each of the two one-semester courses developed by this project is designed to acquaint students
» with basic elevients of our economic system and to help them to acquire the skills, concepts, 4
and knowledge required to function as informed and wise consumers. Each course addresses six topics. “Health !
and the Consumer” deals with balanced diet, food additives, food shopping, medical care, personal grooming, and £~
-product safety; “Money Management' and the Consumer,® with basic economic skills, budgeting, banking, credit,
insurance, and taxes. Each topic is treated In a separate student Packaged Activities for Learning (PAL) booklet.
Each student booklet is accompanied by a teacher PAL. Instructional materials for the 12 units include student
booklets, teacher.guides, and classroom aids. Student PALs, {llustrated with project-developed cartoon-type
. characters, follow a uniform format, which consists of an introduction, vocabulary, content, and subjective and
~ objective review questions, Teacher PALS contain content outlines; behavioral objectives; activities and sug-
3 gested resources; {nstructional aids, Including tests, activity sheets, film guides, and transparency masters;
.. and answer keys, The project has also developed student competency tests for both courses, unit tests, transpare
ency sets, and a tedcher training manual that outlines course purposes and implementation possibilities. The
repreducible project-developed materials can be used in separate one-secester elective courses or integrated into 5
” existing health and economics coursess A variety of student populations and teaching styles are appropriates \
Maptation of-course materfals to local needs is a feature of training for adopters. R ;

Contact the project about avallable training and other services,

CONACE w. M. Ausherman, Ofrector; Project SCAT; Osceola County School District; P.0. Box-1948;
304 N. Beaumont Ave.;.Kissimmee, FL 32741, {395) 847-3147, Y

Developmental Funding: ysOE ESEA Title IV-C L JORP No, 80-45  Approved: 12/23/80
E lC Compiled Summer 1981 : . R
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JOINT DISSEMIATION REVIEW PANEL APPROVEO PROJECTS WITH LIMITED AVAILABILITY
~

The projects 1§sted below were approved by the Joint Disseaination Review Panel. They have performed exemplary
work in improving educational opportunities, but their availability is now limited. They hose either ceased

operations at their original site or are able to handle requests for information only,on an 1d hoc basis.

1. Demonstration sites in operation; limited services may be availadble.

CRAM: Compensatory Reading And Mathematics
2rogrsa T - .

- \dinchester, Virginia

P Approval: 5/23/19
JORP Nuder: 79-16°

Demonstration sfte may be visfted, selected
materfals are avaflable; contact: Esther
Morrison; Frederick County School Board
“Annex; 3020-Yalley ?ve.: “Winchester, YA
22608, (703) 667-8152,

FEED: Facilitative Enviromment Encouraging
Developrent ‘
8loowington, Indlana
JORP Approval: 7/11/80
JORP Number: 80-12
* For availadble services contact: Susan Eklund,
Institute for Child Study; Indiana University;
“ Blooaington, IN 47405, (812) 337-1732.
Homg Start
Waterloo, lowa
JORP-Approval: 1/21/75
JORP Mucder: 75-9
Tolleson, Arizona desonstraticn site may be
visited, but no outreach services are
available; contact: Yirginfa Mcleél, Director
of Migrant Programs; P.0. 8ox 278; Tolleson,
AZ 85353. (602) 257-3873 B

.

- I1. Demonstration sites no longer in operation, selected materials are available.

Dale Avenue Early Childhood €ducation Project
Cape May, New Jersey
JORP Approval: 4/16/13:
/ JORP Nusder: 13
K Contact: MHelen B. Hanson, 319 Washington
Street Mall; Cape May, W 08204,
{609) 884-2092.

Directory of Representative Work Education
Prograns, 1972.73

Hashington, 0.C.

JORP Approval: 6/21/13

) JORP Hurber: 49 * .
Write: DHEW Publication 0£2701701;
Superintendent of Documents; Washington,
- 0., 20402, $2.95. f

Bismarck, North dakota
JORP Aoproval: 3/16/78
i JORP Numher: 78-162
l ’ Contact: Profect Director; Elementary Hetric
Projects 400 Avenue £, East; Blsmarck, XD
53501, (701) 255-1987,

FAST: Functional Analysis Systeas Training
t < Essexville, Michigan .
JORP Approval: 1/15/75 -
. JORP Hurber: 75.4
- For FAST trainfag hooklets, contact: Herd
Escott; Essexville-Hampton Pudblic Schools;
* 303 Pine St.; Essexville, #HI 48732,
{517) 392-1827.
for FAST Solution Orfented Seofnar Kits, contact:
Sonja Tweedfe; Redion 6 Supplerental Center; Bay-
~ Arendc Intermediate School Oistricty 4228 Two Mile
Rd.; 8ay City, Ml 43705, (517) 685-4410,

CERIC .

Aruitoxt provided by Eic:

i
r."" Elementary Metric Project

an 13-3

project Idea {A Prograa for Hearing-lapaired Infants)

Campbell, California .

JORP Approval:  6/3/75

JORP Mumber: 74-44 -
Demonstration site may be visited, but no outreach
services are avafladble, contact. Marsha Haines,
Coventry School; 1125 W, Campbell Ave., Caapbell,
€A 95008. {408) 379-2580.

project SMART (Success in Mathezatics Through Aural
Reading Techniques) L

Daytona 8each, Florida

JORP Approval: -12/6/74

JORP Nuzber: 74-90
Denonstration site may be visited, but no outreach
services are available;rcontact: Frank Sganga,
Ofrector, Project SMART, P.0. Box 1910, Daytona
8each, FL 32015. (904) 255.6475,

“
Flagstaff Regédial Reading Project {Title 1)
‘Flagstaff, Arizona i
JORP Approval:. 4/4-5/13
JORP Number:| 31 R
Contact: jlorraine Curry, Director of Elenentary
Curriculud; Flagstaff Pudblic Schools; 701 N.
Kendrick;i{Flagstaff, AL 86001, (602) 774-8181,
ext, 75, . -
PA: Project. Advocate -- Northwestern 111inofs
Associaton "
Dekald, T1f{nofs, -
JDRP Approval:  7/23/16
JORP Hurter: 75-61
Contacty Project Director, Project Advocate;
Horthwestern [11inofs Associatfon; 145 Fish
Ave. 2 OeKald, IL 60185, . (815) 758-0636.
Predict I3 Pre-kindergarten Education for the
Disadvantaged Child -- Title |
Cedar Rapids, lows L
JORP Approval: 10/18/26 ~
JDRP Nurber: 76-101

Contact: Arlene Thoupson; Cedar Raptds Community
Schools; 346 Second Avenue Southwest; Cedar
Rapids, A 52408, (319) 398-2|II..

2




. S 11, Demonstration sites no longer in operation; inquiries @andled as tice peraits.

] [y .

N the Fail Save Continuua of Services for Learning
Disabled Students
Albuquerque, New Mexico
- JORP Approval: 4/18/78. .
JORP, Number: 78-171 4
Contact: .Daphne Rowden; Albuguerque Public
R Schools; North Area Office; 120 Woodland
- N.W.;'Albuquerque, NN 87107, (505) 345.8531.

project Learning Disabilities: CEirly

Identification and Interventjon
. New Orleans, Louisiana i

JORP Approval: 4/19/73 -
JORP Nusber:
Contact: Ruth Arnaud; Lafayette School; 2424
Carrollton St.; New Orleans, LA 70118,
(504) 865-1832.

’

Nntlonal Migrant Interstate Project
Little Rock, Arkansas s
JORP APprovAl' 479713
JORP Number: 24
Contact: Qlouie Counts, Supervisor Migrant
Education; Departaent of Education; National
Migrant Interstate Project; Arch Ford Cduca-
tion Bulldlng Little Rock, AR 72201,
(501) 271-18%3,

“PAL:E 'Pupns Advancing in Learning

Denver, Colorado

JORP Approval: 4/4-5/13

JOR? Number: - 33;
Contact: Cmv Hilsey, Tme 1 Consultant;
Adams County School District #12; 19290 N. Huron.
Denver. €0 90221; (303) 451« 8839. 4

.

. 4..- 3 L e
> . 2, 5t e E
-0 Lincoln County Exemplary Project in'Career E'dtfa\tlon Remlng lmﬁ\-ovement Progranm -w-Secondary Schools
. Haalin, West Virginia. ? Reading Laboratory 5
JORP Approval: 12/13/13 ~Parkersburg, West llrglnla N
JORP Number: 73-2 JORP Approval: 1/1776
Contact: Tom Miller, Progras Director; JDRP Number: 76-84
Lincoln County Vocational-Technical Center; Contact: Darel X. Custer, Director; Wood County
Box 437; Hamlin, WV 25523, (304) 824-5449. Schools; 1210 Thirteenth St.; Parkersburg, WV
26101, (304) 422-8411.
S = . N,
Math Liboratories for Disadvantaged Students R o
Honea Path, South Carolina Right to Read: Wilson Junior High School
JORP Approval: 7/13/76 San Diego, Californid
‘ JORP Number: 16-88 ey JORP Approval: 3/25/14 N
Contact: David Johnson, {Assistant Super- o JORP Humber: 74-21
Intendent ; Anderson County School District Contact: VYalerfe G. Husso. Prograin Coordinator;
No. Two; P.0. Box R; Honea Path, SC 29654. Woodrow Wilson Junior\Highs 3838 Orange Ave.;, .
(803) 369-7364.. ) San Diego, CA 92105, (”4) 280-1661, ext. 22. *
Loa. . .
IV.  Demonstration sites no longer in operation; no inquiries can be handled. N

Aprendencs £n Dos ldlous.
Progrem

Corpus Christi, Texas

JORP Approval: 6/21/15

JORP Number: 75-56 . .

Title VII 811ingual

{ Contract I.earnlng for Educable Mentally
o, Retarded” Students
! - Grand Rapids, Michigan
/ JDRP Approval: 1/21/75
JORP Mumber: 75-11
(This progrim has been merged with other
district programs.)

-

project Emerge: The. Shop

-~Dayton, Ohio
4 JORP Approval: 9/22/1%5
. JORP Number: 751

the First Calculatlng and Reading Quest
Oglala, South Dikota
- JDRP Appro\ul.2 4/4-5/13

4 JORP Numbe ! .
= \.j\ ' f .
)

. o
Florida H{gratory Child Compensatory Prograa -
-~ Language Arts Tutorial Program
Tallahassee, Florida
JORP Approvaly -4/9/13 -
. JORP prer. 4]

» .

Hawaii Bulc Skills Renedutlon Project

* Hilo, Hawai
JORP Appfoval'] IO/|8/74
4-10

JORP Nurber:

.Hawaii English Prograa (HEP_) .
Honolulu, Hawaili

JORP Approval: 4/29/14 3 «
JORP, Number: 74-28 . Lo

HEP/Project ALOHA (Allowing Learners

Opt imus Human Attunnentg A Hainland

Deconstration of the Hawaii English " w

Progranm .
San Jose, Calffornia <
JORP Approval: $/29/74 ) N
JORP Nuaber: "-28 );

Hodel Llearning nlsabnmes s,ystems (4L0s) |
Umverslt,y park, Pennsylvania

JORP Approval: 3/23/17

JORP Number: 77-110

| [
Pre-Kindergarten Prescript ive Teaching Progran for |
Learning Disabled Children
Fargo, North Dakota " .
JORP Approval: 2/25/15 ) -
JORP Nueter: 75-12 “ ¢

+

-

Project for the Severely Handicapped Child

Miami, Florida

JORP Approval: 12/4/19

JORP Number: 79-29
{This project has been adopted by the local .
sctool system, but no demonstrulon site §s °
currently avanable.)

- 1
project READ
Pittsburgh, Pennsylvania “
JORP Approval: 4/29/74
JD"RP Humber 74-30

i
13-4 !

) P
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1¥. Demonstration sites no longer in oper’nlon; n?lnqulrles cin be handled. ({continued)

SOR: Systems Directed Reading project Talent Developoent -
Richardson, Texas Niani, Florida
JORP Approval: 6/6/74 JORP Approval:. 9722175 .
JORP Nulber:" 74.83 . JORP Number: 75-70
South Douglas County Eirly Childhood Education Title I Remedial Reading Prograa
Project Fort Lauderdale, Florida -
A Myrtle Creek, Oregon JORP jApproval:  8/21/74
* JORP Approval: 4729/75 - JORP Kumber: 74.89

. JORP Humber: 74-113

. Topeka Outdoor-Envirommental Education Project *
St. John Valley Bilingual Education Program Topeka, Kansas
Madawaska, Maine JORP Approval: 5/6/15 .
JORP Approval: 6/24/15 JORP Number: 75-15 .

JORP Number: 75-54 . .

o | .
project Success Environment: A Contingency 4
Manigesent Approach to Classroom Improvement
Atlanta, Georgia -
JORP Approval: _ 4/4-5/13
JORP Number: S
(Informaticn and technical assistance will .
4gain be available when new training sites © .
are operating.) .

T 3
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EXEMPLARY PROJECTS APPROVED SINCE FALL 1980°EDITION
€ . i

»

This 11st {dentifies Projects that have been tpgroved by the Joint Dissemination Review Panel since.the fall
1980 edition of this catalog was compned. The first three projects recelived approval.too late for descriptions
- to be included tn this edition. . ¢

.

Good Samaritan D‘agmstic/?rescrl*tive Classroom for Handlclpped Preschool Chﬂdren. Portiand, Oregon; JDRP No.
81-12; approved 6/11/81
A uultldisclp]lnlry teanm approach to the education of Mndiclpped preschooy chlldrer. {ncluding treatment
Contact: David N. Grove, Director of Children'S Programs; Good Samaritan Hospital and nedical Center;
2215 K Northmp St.; Porthnd OR 97210. *(503) 229-7220.°

° I CAN lnstructlonll Physical Education System, East Lansing, Michigan; JDRP No. 81%13; approved 6/11/81:
Physical education for trainable mentally impaired children and yduth ages 5,25.

; Contact Janct A. Wessel, Professos; Field” Servfce Unft; 134 IKS-CIrcle Bldg.. Hichlgon State University

. : East Lansing, Ml 48824, (517): -355-4740. < “

l'rainlng for Turnabout Volunteers. mu-l. Florida; JDRP No. 81-11; approved'6/2/81:
A prograe for training students in.grades 7-9 to tutor students  in grades 1-6 in readiny and math.
Contact Johanna Bullock, Coordinator, or Gina Cralg, Supervisor; Trataing for Turnabout Yolunteers;

N

1410 NE Second Aves; Hl.i' FL 33]32.—(305) 3N-2491. -
5 4 )
N . APEC: . America's Fossible EMI‘QY Choices, 6-13 e, »
Boulder Velle{ Publlc Schools Follow Through Program, 9-34
- Casbridoe Follow Through Project, 9-35 - T~

“Cashflow Forecasting System, 7-5 '
Cherokee Follow Through: A Direct Instruction Model, 9-36
- project COAST: Cognitively Oriented Approach to Skills l'eacMng. 9-37

Communication Arts and Science Training (Project AS\').

‘ Comeunity School 6 Bronx Follow Through, 9-38 i .

. +Computerized Pupil Attendance Accounung/Census Systen. 1-6
Computeronics: Gifted Child Project, 12-14 *
DeKald County Follow Through: A Direct -Instruction Model, 9-40
Developmental Education Birth Through Two (Project DEBT), 10-14
Ouval Consumer Education Curriculum, 6-14
East Las Vegas Follow Through: A Direct Instruction. Model, 9-41 :
> Elmira Follow.Through Project, 9-42 .
Ethical Issues in Decision Making, 12-15 .
;EE:!ngllaﬂ;tory an! Ourselves: Holocaust and Humin Behavior, 6-14
0, <
Flippin Follow Through: A Direct Instruction Model,” 9-44 : .
Follow Through Nongraded Learning Model: New York City/Hampton Institute, 5 19
Foundational Approdches in Science Teaching, 6-15
. Freestyle, 4-15

Gu"port Follow Throught Mithemagenic Activities Program {MAP), 9-46
‘Have a Hedlthy Heart, 12-15 .

Hawaii Follow Through Project, 9-46 .
. Law Education Goals And Learnings (LEGAL). 6-15
Learning for Life, 12-16 ¥
- Lee County Follow Through: Mathemagenic Activitins Program (MAP), 9-50

Macomd 0-3 Regional Projects A Rural Child/Parent Service, 10-16

- MAPPS: Multi-Agency Project fcr Pre-Schoolers, 10-16
McCormick Follow, Through: Mathemagenic Activities Program (MAP), 9.52

, Medical Insurance: A Procedure for Instituting a~Cost-Effective Program, 7-7
New Haven Follow Through Project, 9-53 .

Nichols Avepue Follow Through: A Direct Instruction Model, 9-53
Opening the Doors, 4-16-
Pickens-County Follow Through: mthmzenlc Activities Program (MAP), 9-55
Plattsburgh Follow Through Program, 9-5 .
Pocatello Follow Through: mthemgenic Astivities Progran (HAP). 956 -
Proviso Reading Model, 9-58
Public School 33 Manhattan Follow.Through-Profect: X CMld Development Approach, 9-59
. Public Schoal.92-Manhattan Follow Through, 9-60
< —y Publ1€ School- 137 Brooklyn Follow Through: A Direct Instruction Nodel, 9-60
* +Pupil Transportation: A Procedure for Cooperative Purchase pf Special Education Servicks, 7-8
Randolph County Follow l'hrough Program, 9-61 . 2
project Read-Write, 9-63 .,
the Responslve Early Childhood Education Progran, sRECEP). 9-63

\ San D1ego City Schools Follow Through: A Direct Instruction Model, 9-64
\ project SCAT: \ Skills for Consumers Applied Today, 12-17
: SCORE: Success™ Controlled_Optimal Reading Experience, 10-19 -
Title I Compensatory Mathematics Program, 9-66 :
\ Title | Compensatory Reading Progras, 9-67 PR

Uva)de Follow Through: A Direct Instruction Model, 9-69
Williamsburg County FolTow Through: A Direct Instruction Hodel. 9-69
WAS: Women in World Area Studies, 6-16 ) \
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' PREDICT-1/ Pre—klnderg/arten Educat

Y

L, e

.

devploped with Title ! funds,
ALABANA

+*
“Baptist Hil) Kindergarten, 5-13
Isprovement of Basic Reading Skills, 9-48
Title 1 ESEA Preschool, 5-26 5

ARIZONA

r

N .
Catch Up - xeep Up, 9-35
Flagstaff Recedial Reading Profect (Title 1), 13-2

ARKANSAS

Nigrant Student Record Transfer System
?HSRTS) y$33-7

National Nigrant Interstate/Profect,* 13-4

“CALIFORNIA

- )

California Migrant Teachev/o\sslsunt Corps:
California §ini-Corps,* (8-

project Catch-Yp, 9-8

COLORALY 3

PAL: Pup.1S Advancing fn Learning, 13-4

Personalizvd Instruction: A Classroom.Tean
Approach; 9-54 , )

PRIOR:  PReschool anditmprovement Of Reading, 9-57

CONKECTICUT

.~

IRIT: Irftenslve Reading Instructional Teams, 9-49
FLORIDA i

Florida/Migratory Chtld Compensatory Prégra@’--
Language Arts Tutorial Program,* /13-4
Title'1 Reredial Reading Program, 13.5/

GEORGIA

Reading English Rotation Profect; 9-26 |
‘Reading - Individualized Renedia} Laboratories/
Hath -~ Indiv dualized,Remedigtlonl 9-62

HAALL /
Hawaii Basic Skills Remed?3tion Profect, 13-4
Litvots

L ;
“CRild-Parent{Centers Activity (CPC), 5114
project Conquest, 938 =~ °

Early Prevention of School' Failyre “igrant
. Program (for Spanish and English-Speaking
" Children),* 3.4 ’

I3
/104A

'
,

!

A

-
’
'

f

fon for the
Disadvantiged Child -- Title ], I}-J

| Title I Reading, Grades 226, 9-67

KANSAS !
1
Tesa Onfented Corrective Reading (TOCR), 9-66

/

~

Loulst

Every, stuqent Every Day, 9-43
MASSACHUSETTS ' ,
projlct Understand: Arlington's Title 1 Progran, 9-68
MICHIGAN

] "
4, (hance for Every Child, 9-36/
Discovery Through Reading; 9-;0

ESEA TITLE!] EXEMPLARY PROJECTS

NEW HAMPSHIRE

“NORTH_CARDLINA

BERNSYLVARIA .

" The following 1ist of exemplary projects is pravided for the convenience of those who are looking for projects
€ach project is'described on the catalog page indicated, <

(Michigan c(;nt.) ~
3

HIT: High Intensity Tutoring, 9:47
NOMAD:  Keeds and Objectives for Migrant
Advincenent and Development ¢ 3.8

NEBRASKA
ACE

.

N

Adainistrative Cooperative in Education, 7-4
1

Ly

Basic Skills In Reading (BASK), 9-34
NEW JERSEY f

Criterfon Reading Instruction Project (CRI%},49-39
NEW_YORK : H
:

project CHILD: Corprehepsive Help for
“Individus) Learning Differences,* 3-3

Diagnostic Prescriptive Arithmetic (OPA), 9-12

Title I Children's Program: Learning to Read
Through the Arts, Division of Curriculumfand
Instruction, Na( York City Board of EduTtion. 9-3

project Reading loprovenent, 9.61 -
ﬂl—o ‘ B

Early Childhood Education -- A)1 Day Ki ergarten, 5-18
DREGON

Upstairs School, 9.68

project PRIDE: Professiona) Reading Instruction
with Desirable Effects, 9-57

RHODE ISLAND

Reading Instruction and_Pupil-Persoanel
Services-(RIPPS), 9-62

SEAPORT: Student Education Assuring Positive Organized
Reading Technigues, 9-64

UTAH

f

leproving Achievement (Reading)
Tedchers and Teacher Aides, 9-

Programed Tutor{a) Reading,’ 9-58
(A second site for this project is located in
Blooaington, Indiana,) *

Through Use of
48

X

VIRGINIA

Caaputer-lssl.sted-Diagnostlc-PrescrIptive Prograa
in Reading and Hathematfcs (CADPP), 9-10 .

CRAH:  Compensatory Reading And, Mathematics Program, 13-3

WASHINGTON

HOSTS: Help One Student To Succeed, 9-14
Individualized Bilingual Instruction (181), 3-5
Secondary Credit Exchange Program,* 3.8

WEST VIRGINIA

.

Read in
Read?n

HISCONSIN

Ioprovecent P

rogram == Secondary Schools .
9 Laboritory, 13.4 -

Kenosha Model: Acadealc Improvement-Through
Language Experience, 9-17




! .
: AKMmNSAS ¢ - . MASSACHUSETTS
Flippin Follow Through: A Direct fnstruction Candridge Follow Through'Project, 9-35
Model, 9-44 , -
CALIFORNIA¢ ¢ .
—_— ) «.  Flint Follow Through Direct Instruction Resource
Oakland Unified School District Follow Through Center, 9-43
' Program: Learning Through Literature, 5-23
* San Dfego City Schools Follow Tarough: A Direct .
- Instruction Model, 9-64 - "MINKESOTA
Tulare Follow Through, 5-27 T — ,
‘ . BASIC: Basic Adaptable Skills for the~Indfvidual
L. . Child, 9.33 !
i _ £OLORADD
8pulder Valley Public Schools Follow Through MISSISSIPPY
1Program, 9-34 ‘ ‘ 3
’ {Gulfport Follow Through: Mathemagenic Activities
. N ' Program_(MAP),:9-46 .
COMMECTICUT LeFlore County (Mississippi) Follow Through
. Resource Center, 9-50
"New Haven Follow Through Project, 9-53 . - o )
. . . HISSOURI .
FLORIDA .- .* . / . .
Xansas City Follow Through Project:—Resdurce
project COAST: Cognitively Orfented Approach Center, 5-21 J—
i o "'to Sk11s Teaching, 9-37 - [ T A
f
~ P Sl mTaA
DISTRICT OF COLUMBIA - - o
e e T Northern Cheyenne Follow Through Project, 5-22
‘Kichols~Avénue Follow Through: A Direct . .
e T Instruction Model, 9-53
. . REW HAMPSHIRE .
. GEORGIA project REAL, 525 ¢
“Gaves Children Play..." -- Atlanta Follow , .
Through/Interdependent Learning Model, 9-44 HEW JERSEY
Pickéns County Follow Through: Mathemagenic .
- Activities Prograa (MAP), 9-55 Trenton Follow Through: Behavior Analysis
. Approach, 5-27
HAKALL ' . ) o
- I NEW MEXICO
Hawaii Follow Throush Profect, 9-46 — .
. P Ea¢* .as vegas follow Throught A Direct
, Instruction Model, 9-41
! 10A40
- pocatello Follow Through: Hathemagenic NEW YORK

'ERIC | ~‘

.. . FOLLQW THROUGH PROJECTS I

PR .
- . . - LX)

These Follow Through Projects have been approved by the Joint Dissemination Review Panel and may be designfted
as Follow Through Resource Centers by the Department of Education’s Division of Follow Through. All Follow

Throujh Resource Centers respond to Inquiries, receive visitors, have descriptive materials, and offer training.
Each program 15-describbd on the catalog page indicated. )

Activities Progran (MAP), 9-56
Comunity School 6 Bronx Follow Through, 9-38

b ' Coamunity School 77 Srorx Behavior Analysis
' ' ILLINDLS . Follow \‘hrou?h Resyurze Center, 5-16
€1aira Follow Through froject, 9-42 !
East St. Louts Ofrect Instruction Follow Follow Through Hongraded Learning Model: New
Through, 5-18 York City/Haspton Iastitute, 5-19
Waukegan Follow Through Desonstration Resource Plattsburgh Follow Through Prograa, 9-56
Center, 5-28 ‘ public School 33 Mannattan Follow Through

Profects A Child Developoent Approach, 9-59:
! public School 92 Manhattan Follow Through, 9-60

INDIANA . i public, School 137 Brooklyn Follow Through: A
Direct Instruction Model, 9-60 P
Indfanapolis Follow Thiough Project, 5-21 the Weeksville School/Bank Street College

follow Through Provram, 5-29

10MA {

. | (Follow Through Resosrce Centers cont.)
waterloo Follow Through: Individuslized - -
Early Learning Program, 5-28

0

'

O . ’ .

T . 13-8
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" Wil 1{amsburg™ Count,

* WEST-VIRGINIA

O

RIC

Aruntoxt provided by Eic:
]

ek

NORTH CAROL INA
Cherckee Follow T
/ Model, 9-35
the Responsive”
7 (RECEP),.9-63

'
!

/

)

>
hrough: A Direct Instruction

Eagly Childhood Education Program

- -

OH10:

Akron Follow Through: Project SELF (Selected
Educetional-Learning Fundamentels), 5-12

Dayton:Direct Instruction Follow Through
Resource Center, 9-39~

PEMNSYLVANIA

Philadelphia Follow Through Behavior Analysfs
Resource Cen/t.er (8ARC), 9-56

.

-~
SOUTH CAROLINA

McCormick Follow Through: Mathemigenic
Activities Program (HAP), 9.52 /
ollow Through: A Direct *

» 9-69 .

- /

{

1

4

Instruction Hodc{

TJENNESSEE

DeXald County Follow Through: A Direct.
Instruction Model, 9-40

~
TEXAS \

1
Corpus Christ! Follow Throu

81lingual Project, 3-6
Uvalde FQ;lg;‘mro«\ghi A

ect Instruction

f

Model,9-

VIRGINIA ‘
Lee Cointy follow Tﬁrough: Kmn'ugenlc
Activities Program (MAP), 9-50

Richond (Virginia) F

1ow Through
Resource Center._f 5. h

0
%
.

!
Randolph County Follow Through Proyram, 9-61

i

.

N

- -
P
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- OSE HAKDICAPFED CHILOREN'S EARLY EDUCATION OUTREACH PROGRAMS

i .

@ o .

The following programs’ are supported 3s Early Education Outreach Programs by the Department of Education's

h N Office of Special €ducation. Further information may be found on the catalog pages indicated. -
i . . - .
. FLORIDA . ;

~.

Good Simrlun Dllénostlc/Pmchptlve Classroom for Hand{capped preschool Children, 13-6

’

~
P

,  GEORGIA , ’ /7
the Rutland Center -~ Developmental Therapy Model for Treating Emotionally Disturbed Children, 10-10

k3

‘ ILLINOIS :

Maconh 0-3 Regional Project: A Rural Child/Parent Service, 19-16

PEECH: Precise Early Education.for Children with Handicaps, 10-17

peoria 0-3 Project -« Regllcnlon of an Interdisciplinary Approach to the Early Education of Handicapped
Children Ages 0-3, 10-18

RN
N ——

” MASSACHUSEITS . . .
. project ERIN: Early Recognition Intervention MNetwork, 10-6 .
. HICHIGAN . .
Cognitively Orfented Preschool Curriculum, 5-15 ’ -
iy
. ’ i ‘ w
OREGOX - . - . . g
. .
the leaching Research infant and Child Center Classroom for Noderately and Severely Handicapped (hildren, 10-13
: * ’(‘ -
K , TEXAS .
< " T ¢
" " a Program for Early Education of Lh11deen with Handicaps, 10-18
Developmental Education Birth Through Two (Project DEBT), 10-14
2 ‘ . y . /
UTAH - S /
MAPPS:  Multi-Agency Project for Pre-Schoolers, 10-16 - - \
groJect SKieHl, 10-11 - 4 ~ )
: WASHINGTON coo
. . o *
\ . Commnication Programs, 5-16 °
s =, Programs for deldren with Down Syndrome, §-24
. - - ’ ‘ 3
‘ WISCONSIN - |
Comprehensive Training Prograa for Infant and Young Cerebral ?alsied- Children {C.P. Profect), 517
5 the Portage Project: A rome Approach to the Early Education of Handicapped Children, 5-11 .
t WS »
N 3
£ x

y 22g .
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Aruitoxt provided by Eic:
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: EXEMPLARY PROJECTS, T i
-~ . ' * -~ By State ! .

ALABAMA i . . .

thlst Hill Kindergarten, Graenvilie 5-13 -
Improvement of Basic Reading Skis, Sylacauga 9-48 ¢ :

PEGASUS-PACE: Continuous Progress Reading Program’ Personalized Educational Growth And Selective

Utilization of Statf — Personalized Approach to Continuous Education, Tuscaloosa 9-21 .
Talents Unlimited, Mobile 12-13 b oL .
Title | ESEA Preschool, Bessemer 5-26 - -
" ARIZONA o ~

Asizona Consortium'for Individualized Learning (ACIL), Mesa® 7-4
Catch Up — Keep Up, Tucson 9-35

Flagstaf! Remedial Reading Project (Title I), Flagstaff 13-3
PEOPEL: Physical Education Opportunity Progrant for Exceptional Handicapped Learners, Phoenix 12-9
Pima County Dmlgpme\;‘ltal Career Guidance Project, Tucson 4-11

ARKANSAS ; . T
project CAP; Boston Mountains Educational Cooperative's Career Awareness Program, Greenfand 4-; -
Flippin Follow Through: A Direct Instruction Model, Flippin 9-44
Migrant Student Record Transter System (MSRTS), Little Rock 3-7
National Migrant Interstate Project, Little Rock 13-4 -

i X

» -

CALIFORNIA i .o A
Alphaphonics: BeginningBeading Program, South San Franclsco 9-7 .
California Migrant Tegcher Assistant Corps: California Min-Corps, Sacramento 8-3
Career Education Responsive to Every Student (CERES), Ceres 4-5

project Catch-Up; Newport Beach 9-8 .
the Child Development Center, Huntington Beach 5-14 .

-project CLASS (Competency-based Live-Abiity SkillS), Clovis 1-4

-Experience-Based Career Education (EBCE) [Far West Laboratory (FWL)), San Francisco 2-6 *
' Freestyle, Downey 4-15. . . ‘ . )
HEP/Project ALOHA (Allowing Learners Optimum Human Altainment) A Mainland Demonstration of the Hawali

English Program, San Jose 134, ’
project Idea (A Program for Hearing-Impaired Infants), Campbell 13-3 -
Learning to Read by Reading, Jamestown 9-49
Matching Attitudes and Talents to Career Horizons (MATCH), Ontario 4-9
Metrics Made Easy, Huntington Beach 9-52~ .
Modification of Children's Oral Language, Palo Alto 10-7
Oakland Unitied School District Follow Through Program: Learning Through Literature, Oakland 5-23
Primary Grades Health Curriculum Project (PGHCP), San'Bruno 12-17
the Process of Tzaching Basic Reading Skills in Secondary Schools, Mountain View 8-9 :
prolect R-3: Readiness, Relevancy and Reinforcement, San Jose 9-23 i
Right To Read: Wilson Junior.High School, San Disgo’ 13-4 . -
San Diego City Schools Follow Through: A Direct Instruction Mode!, San Diego 9

" School Heaith Curriculum Project (SHCF), San Brung 12-11

SCORE: Success Controlled Optimal Reading Experience, South San Francisco 10-19
SIGMA: System for Individually Guiding Mastery Altainment, San Diego 8-~10
Tutare Foliow Through, Tulare 5-27

. UCLA Allied Health Professions Publications, Los Angeles 4-17

COLORADO P 3
Added Dimensions to Parent and Preschool Educafion, Lakewood 5-12
Boulder Valley Public Schools Foilow Througn Program, Boulder 9-34 5
a Community Acproach to Year-Round Education (Project CAYR.E.), Aurora 2-5
PAL: Pupils Advancing in Learning, Denver 13-4
Personalized Instruction: A Classroom Team Approach, Westminster 9-54
PRIOR: PReschool and Improvement Of Reading, Fort Callins 9-57
STAMM: Systematic Teaching And Measuring Mathematics, Lakewood 9-26
\ p

«

-




. CONNECTICUT \\, .
. Higher Horizons 100, Hartford 9-47  * - e
- IRIT: Intensive Reading Instructions! Teams, Hartford 9-49 —
MECCA: Make Every Child Capable of Achieving, Meriden 5-22 . R
New Haven Follow Through Project, New Haven 9-53 .
Public Schools of Choice: High Schéol in the Community (HSC), New Haven 2-7

DISTRICT OF COLUMBIA . .
. Career Education Resource Center Program (CERCP), Washington 4-12
N Directory of Representative Work Education Programs, 1972-73, Washington 13-3 -
Nichols Avenue Follow Through: A Direct Instruction Model, Washington 9-53 -

I3

FLORIDA . .
Child Study Center (CSC): A Vaiidated Fupil Personnel Services Demonstration Project, St. Petersburg™12- 14
project COAST: Cognitively Oriented Approach to Skills Teaching, Fort Waiton Beach 9-37
Computeronics: Gifted Child Project, Tallahassee 12-14 ) . .
‘Curriculum Moditication Thrcugh Envircamental Studies: Environmental Studies Center, Jensen Beach 6-13
Developing Models for Special Education (DMSE), Monticelio 10-4
Deveiopmental Piay (DF): A Validated Pupil Personnel Services Demonstration Project, St. Petersburg 5-6
Duval Consumer Education Cutriculum; Jacksonville 6-14 .
Early Chlichood Preventive Curriculum (ECPC), Miami 8-41 .
Florida Migratorny-Child Compensatory Program -— Language A:t3 Tutorial Program, Tatlahassee 13-4
Interactive Curricular Experience, Panama City 10-15
iS1S: Individualized Science Instructional System Dissemination Project, Tallahassee 6-8
Law Education Goais And Learnings (LEGAL), Miami 6-15°
MARC: Multisensory Approach to Reading and Reading Readiness Curriculum, Crawfordville 9-51
New Adventure: Success Strategies for Reading and Language (NAIL), Taliahassee 9-19,
Positive Alternatives 1o Student Suspensions (PASS): A Validated Pupil Personnel Services Demonstration Project,

St. Petersburg 12-10 -
Project for the Severely Handicapped Child, Miami 13-4 .
project SCAT: Skills for Consumers Applied Today, Kissimmee 12-17 ,
School Volunteer Development Project, Miami 9-25 ~ .
project SMART (Success in Mathematics Through Aural Reading Techniques), Daytona Beach 13-3
project Talent Development, Miami 13-5 v
Titte | Remedial Reading Program, Fort Lauderdaie 13-5
Training for-Turnabout Volunteers, Miami 13-6 . . -

GEORGIA L . Coa
EVEQY CHILD A WINNER With Movement Education, Ocilla 12-5 . . B
»Games Children Play. .."" — Atlanta Follow Through/Interdependent Learning Model, Atlanta 9-44
Occupational and Career Development, Marielta’ 4-16 .

. Pickens County Foliow Through: Mathemagenic Activities Program (MAF), Jasper 9-55 -
Reading English Rotatlon Project, Thomson 9-24  ° .
Reading — Individualized Remedial Laboratories/Math — Individualized Remed:ation, Albany 9-62
the Rutland Center — Developmental Therapy Mode! for Treating Emotionally Disturbed Children, Athens 10-10
project Success Environment: A Contingency Management Approach to Classroom Improvement, Atlanta 13-5 *

*

HAWAII . o :

Foundational Approaches in Science Teaching, Honolulu 6-15

Hawaii Basic Skilis Remediation Project, Hilo 13-4 .o -

Hawai! Engiish Program (HEP), Honolulu 13-4

Hawail Follow Through Project, Honolulu 8-46 .
o - 4 f

IDAHO, : '
Pocatello Follow Throlgh: Mathemagenic Activities Program (MAF), Pocatello 9-56

ILLINOIS N
APEC: America’s Possible Energy Choices, Rockford 6-13
Child-Parent Centers Activity (CPC), Chicayo-5-14 . -
project Conquest, East St, Louis 9-38 .
project CREATION: Concern Regarding the Environment And Technology In Our Nation/Neighborhood,
.. LaSalle 6-4 | - .

_*  Early Prevention of Schoo! Failure, Peotone 5-7 *

5 Early Prevention of School Failure Migrant Program (For Spanish and English-Speaking Children), Peotone 3-4
East St. Louis Direct Instruction Follow Through, East St. Louis 5-18
Intensive Reading Improvement Program (IRIP), Chicago 8-8

Q . o
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- PA: Project Advocate — Northwe'Aern lllinois Association; DeKalb 13-3

’
7

Macomb 0-3 Regional Project:"A Rurul ChildParent Service. Macomb 10-16
Matteson Four-Dimensional Readirg Program, Matteson 9-51

PEECH: Precise Early Educatior: for Children with Handicaps, Champaigr 10-17

" PEGASUS: Personalized Eds:cational Growth and Achie t with Seleciive Utilization of Staff, Princeton 9-54
Peoria 0-3 Project — Repli(:ation of an lntorqisciplimry Approach to the Early Education of Handicapped Children -

Ages 0-3, Peoria 10-18 ° ) .
Positive Attitude Toward Learning (PATL), Bethalto 8-7 -
Pre-Algebra Development Centers, Chicago 9-22
Proviso Reading Model, Maywood 9-58
TALK: Teaching Activities for Language Knowledge, Rockiord 9-29

" Waukegan Follow Through Demonstration Resource Center, Waukegan 5-28

INDIANA - ,
FEED, Bloomington 133 - !
Indianapolts Foliow Through Project, Indianapolis 5-21., »

Programed Tutorial Reading, Bloomington 9-58 '

IOWA ) . ’ -
project Discovery, Red Oak 4-6
Home Start, Waterloo 13-3

-Media Now, Red Oak 11-3

Pilot Project Utilizing Supportive Personne! Using Behavior Modification Techniques with Articulatory Disordered
Children, Birlington 8-9 . -

PREDICT-I: Pre-kindergarten Education for the Disadvantaged Chiid -~ Title |, Cedar Rapids 13-3

Title | Compensatory Mathematics Program, Des Moines 9-66 S

Title | Compensatory Reating Progiam, Des Moines 9-67 - \ -

Title | Reading, Grades 2-6, f ot Dodge*9-67 . i

Waterioo Follow Through: In2wvidualized Early Learning Program, Waterloo 5-28 '

KANSAS - \
Diversified Educationa! Experiences Program {OEEF), Wichita 2-3

Team.Oriented Corrective Reaaing (TOCR), V/ichita 9-66

Topeka Outdoor-Environmenta! Education Project, Topeka 13-5 2

KENTUCKY . ) .
Cashtlow Forecasting System, Louisville 7-§ - /
Computerized Pupil Attendence Accounting/Census System, Ashland 7-6 L
RE-ED Schocl of Kentucky, Loulsville 10-19 - . s

LOUISIANA
Every Student Every Day, Morgan City 9-43 -
project Learning Disabilities: Early Identification and Intervention, New Orleans 12-4

MAINE
St.John Valley Bilingual Education Program, Madawaska 13-5

MARYLAND

Stucent Team Learning: Intergroup Relations, Baltimore 9-27

Student Teams-Achigvement Divisions (STAD): Language Arts, Baltimore 9-28
Teams-Games-Tournament (TGT), Baltimore 9-30 .

e

MASSACHUSETTS ,
project Adventure, Hamilton 6-3 .

AIRS: Andover's Individualized Reading System, Andover 9-33

Cambridge Follow Through Project, Cambridge™ 9-35

project ERIN: Early Recognition Intervertion Network, Degham 10-6

Facing History and Ourselves: Holocat st and Human'Behavior, Brookline 6-14

" Learning for Life, Boston. 12-16 M

project Understand: Arlington’s Titie | Program; Arlington 9-68

MICHIGAN

project CDCC: Career Devsiopment Cenfered Curriculum, Coloma 4-13
3 Chance for Every Child, Warren 9-36 .

Cognitively Oriented Sreschool Curriculum, Ypsilanti 5-15

—




. w
. Contfaci Learing for Educable Mentaily Retarded Students, Grand Rapids 13-4

Discovery Through Reading, Clarkston 9-40 . -
FAST:Functional Analysis Systems Training, Essexville 13-3 .
Fliqt Foliow Through Diréct Instruction Resouice Center, Flint 9-43.5%- Lo
HIT: High Intensity Tutofing.Highland Park*9-47 ) .
{ CAN Instructiona! Physical Education System, East Lansing 13-6
NOMAD: Needs and Objectives for Migrant Advancement and Development, Lawrence 3-8
Parent Readiness Education Project (PREP). Redford s-f.z -

MINNESOTA. . ° -
-BASIC: Basic Adaptable Skills for.the Individual Child, Montevideo 9-33 , o
Demonstration Evaiuation Center (CAM), Hopkins 7-8 . . . -
: -Family Oriented Structured Preschool Activity (Seton Hall Program), St. Cloud 5-19
Focus Dissemination Project, Hastings 2-4 . '
Aeligion In Human Culture (RIHC), Minneapolis 6-12 : .
_ -project SHARE; Sharing High i@kl Accountability with Resource Educators, Hendrum 10-20
Special Education Preschoot Progzam. Minneapolis -10-20-
St. Paut Open School, St. Paul 2-8 - .
Systematic Instructional Management Stratégies (SIMS), Minneapolis 10-12 e
Urban Arts Program, Minneapolis 11-4 " . .
VRP: Reading Power in the Content Aeas (Vocational Reading Power), Minneapolis 9-32"
WWAS: Women in World Area Studies, St. Louis Park 6-16

1 N

< -

s

.

L.; MISSISSIPP!

, Guitport Foliow Through: Mathemagenic Activities Program (MAP), Guifport'9-46
LeFlore County (Mississippi) Follow Through Resource Center, Greenwodd 9-50 -

MISSOURI ‘
- Central Institute for the Deat Early Education Project, St. Louis 5-13
Comprenensive Schoal Mathematics Program (CSMP), St, Louis 9-9
* Conceptually Oriented Mathematics Program’(COMP), Columbia 9-11
Foliow Through ~- Portageville Unit, Portageville 5-20 .
Kansas City Follow Through Project: Resource Center, Kansas City 5-21

ParentChild Early Education Program (Saturday School), Ferguson 5-23

"MONTANA .
‘Northern Cheyenne Follow Through Project; Lame Deer 5-22 .
Precision Teaching Project, Great Falls 10-9- <

NEBRASKA ~ ’ C

ACE: Administrative Cooperative in Education, Columbus 7-4

Engineered Classroom for.Students Who Are Both Educably Mentally Handicapped and Behaviorally Maladjusted,
Papitlion 10-15 N ~

project Success for the SLD Child, Wayne 40-21

NEW HAMPSHIRE .
Basic Skills in Reading (BASK), Manchester 9-34 . )
project REAL, Lebanon 5-25

NEWJERSEY . s
ACTIVE: All Children Tptally InVo!yesLExerclslng. Oakhurst 10-13
Communication Arts and Sclence Training (Project CAST), Union- 1-5
the Communications Workshop (CWS), Teaneck 10~14  °
Criterion Reading Instfyction Project (CRIF), Linden 9-39
. Dale Avenue Eary Chiidhood Education Project, Cape May 13=3 .
Educational SérvicesJor Schoolage Parents (ESSF). New Brunswick 2-8
ELSMERE Project, Glassboro 10-5. . o
the Glassboro Right-To-Read Project, Gla-.- “oro 9-45 . -
HEAR: Human Educa_lional Awareness }xys-utce (A Career Education Program to Reducé Eftects of Sex Role
Stereotyping), Pingeton 4-8
Individualized Language Arts: Diagnosis, Prescription, and Evaluation, Weehawken<9-15
Institute for Creative Education, Sewell 12-6
“Institute for Political :Lnd Legal Education (IPLE), Sewell 6-7  * |
Leaincycle: Responsive Teaching, Teaneck '8-8 y
* LEM! Leaming Eigperfonc_e Module (Educational Management Design), Hackensack 7-7
Medical Insurance: ‘Prqceduro for Instituting a Cost-Effective Program, Piscataway 7-7
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, Pre-Kindergarten Prescriptive Teaching Program for Learning Disabtéd Children, Fargo 13-4

i

the New Jersey Writing Project; Monmouth Junction 9-20 -
Opening the Doors, Princeton” 4-16 . . s )
Perception+, Union 5-10 -~
Pollution Control Education Center — Priorlty One: Environment, Union 6-11
Project Ma/iagement Basic Principles and ‘Techniques, Pine Hill 8-10
Pupil Transportation: A Procedure for Cooperative Purchase of Special Education Services, Piscataway 7-8
project Read-Write, Newark 9-63 X
Senior Elective Program, Rimson 2-8 .
i Trenton Foliow Through: BehaviorAnalysis Approach, Trenton' 5-27

+ NEW MEXICO - ) L
East Las Vegas Foliow Through: A Oirect Instruction Model, Las Vegas 9-41
the'Fail Save Continuum of Services for Learning Disabled Students, Albuquerque 13-4

NEW-YORK , . .

project CHILD: Comprehensive Help for Individual Learning Ditferences, Geneseo 3-3

Community School 6 Bronx Follow Through, Bronx 9-38 ' °
Community School 77 Bronx Behavior Analysis Follow Through Resource Center;Bronx 5-16

Diagnostic Prescriptive Arithmetic (DPA), Staten Isfand 9-12

ECOS Training Institute (ETI), Yorktown Heights~8-4

the Electric Company, New York 9-42 .

Elmira Follow Through Project, Elmira 9-42 .
Ethical Issues in Decision Making, Scarsdale 12-15 K
Follow Through Nongraded Learning Model: New York City/Hampton Institute, New York -5-19
MCHP/VIP: Mother-Child Home Program of the Verbal Interaction Project, F reeport 5-8

.
v

.

New York State External High School Diploma Program’(EDP), Syracuse .1-5
Plat{sburgh Follow Through Program, Plattsburgh 9-56
Prevention of Learning Disabilities: An Interdisciplinary Mode), New York 5-24
Public. School 33 Manhattan Foliow Through Project: A Child Development Approach, New York 9-59
Publi¢ School 92 Manhattan Follow Through, New York 9-60 .
Public\School 137 Brookiyn Follow Through: A Direct Instruction Mode!, Brocklyn 9-60
Titte | bhlldren's #rogram: Learning to Read Through the Arts, Division of Curriculum and Instruction, New York
City ‘Board of Education, Biooklyn 9-31 .
the Weeksville Schoot/Bank Street Coliége Follow Through Program, Brooklyn 5-29
NORTH CAROLINA . B
, ‘Cherokee Follow.Through: A Direct Instruction Model, Cherokee 9-36,
Ombudsman, Charlotte 12:8
project Reading Impiovement, Burgaw 9-61 :

the Responsive Early Childhood Education Program (RECEP), Goldsboro 9-63

= “Sequential Physical Education Reform: The M-5 Project, Marion- 12-12

NORTH DAKOTA . N

a Comprehensive Program for Handicapped Preschool Children and Their Families in Rural and Non-Urban Areas,

| Fargo §-17 .
. {Elementary Metric Project, Bismarck 13-3 - .
~Northwes! Special Education (NWSE), Lignite 10<17 :

" OHIo

.
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Akron_F ollow Through: Project SELF {Selected Educationa! Learning Fundamentals), Akron 5-12
Career Dévelopment Programs, Akron 4-4

Career Planning Support Sysiem, Columbus 4-13

Curriculum for Meeling Modern Problems (The New Mode! Me), Lakewood 12-4

Dayton Direct Instruction Follow Through Resource Center, Dayton 9-39 v
Early Childhood Education — All Day Kindergarten, Cincinnati 5-18

project Emerge: The Shop, Dayton 13-4

project Instruct, Upper Arlington 9-16

OKLAHOMA <

""Go Metric": A Supplemental Low-Cost Metric Curriculum, Tulsa 9-45
Oklahoma Chitd Service Demonstration Center for Secondary LD Students, Cushing 10-8
project STAY: School To Ald Youth, Moore 5-26

OREGON N
Experience-Based Career Education (EBCE) {Northwest Regional Educational Laboratory), Portland 2-7
Good Samaritan Diagnostic/Prescriptive Classroom for Handicapped Preschool Children, Portiand 13-6

A
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InService Training in the Teaching Research Data Based Classroom for Severely Handicapped SchoolAge
. Children, Monmouth , 8-8 4 . '
. . South Douglas County Early Childhood Education Project, Myrtle Creek 13-5
: a Systems Approach 1o Individuatized Instruction (SAII), Grants Pass 9-6% .
the Teaching Research Infant and Child Center Classroom for Moderately and Severely Handicapped Children,
Monmouth -10-13 i
Upstairs School, Portland 9-68 i
i

PENNSYLVANIA -
e s Career Intern Program, Phitadelphia 4-12 . f

COPE: Cognitively Oriented Pre-Primary Experience, Philadelphia 5-5 :
. Experience-Based Career Education (EBCE) [Research for Better Schools, Inc. (RBS)), Philadelphia 4-15

project KARE (Knowledgeable Action to Restore our Environment), Erdenheim 6-9; ~y 7

Model Learning Disabilities Systems (MLDS), University Park 13-4 /

Philadelphia Foliow Through Behavior Analysis Resource Center (BARC), Philadelphia 9-55

project PRIDE: Professional Reading Instruction with Desirable Ettects, Yeadon 9-'57

project READ, Pitsburgh 13-4

~,

. RHODE ISLAND . ) i -
- “ Alternate Learning Project (ALP), Providence 2-5
Reading Instruétion and Pupil Personnel Services (RIPPS), Portsmouth 9-62 [
SEAPORT: Student Education Assuning Positive Orgamzed Reading Techniques, va‘vporl 9-64

. i
SOUTH CAROLINA : !
Math Laboratories for Disadvantaged Students. Honea Path 13-4

McCormick Follow Through: Mathemagenic Actities Program (MAP), McCormick 9-52
*Wifl:amsburg County Follow Through: A Direct Instruction Model, Kingstree 9-69

‘ SOUTH DAKOTA )
the First Caik:ulaling and Reading Quest, Oglala 13-4
i
,°° TENNESSEE . : '
Clinch-Powell Educationat Cooperative. Home-Based Early Childhood Education Prog “am, Tazewell 5-15
DeKalb County Follow Through: A Direct Instruction Model, Smithwville 9-40

.

’

n, TEXAS * | - >
» /Adu!l Performance Level Project {APL), Austin 1=3 . |
. Aprendembs en Dos Idiomas: Title Vil Bilingual Program, Corpus Christt 13-4
: y Computer-Based Planning Resources: Project Simu-School. Dallas 7-5
- : Confluence of Cultures for an Affluent Tomorrow, Atice 3-6
: ‘ Crrpus Chiisti Foliow Through Bilingual Project, Corpus Christi 3-6
m~ Dévelopmentat Education Birth Through Two (Project DEBT). Lubbock 10-14
~ ¥ Houston Iridependent School District Bilingual Programs, Houston 3-7
3 Law in a Changing Society (LCS), Dallas 6-10 -
* aProgramtfor Early Education of Children with Handicaps, Wichita Falls 10-18
5 SDR: Systems Directrd Reading, Richardson 13-5
/ Uvalde Follow Through: A Direct Instruction Model. Uvalde 9-69
' L
UTAH e, . !
Critica} Analysis and Thinking Skills (CATS), Salt Lake City 12-3
Exemplary Center for Reading Instrugtion (ECRI), Salt Lake City 8-5
GEMS: Goal-based Educational Management System, Sandy 9-13
Improving Achievement (Reading) Through Use of Teachers and Teacher Aides, Logan 9-48
MAPPS: Multi-Agency Project for Pre-Schoolers, Logan 10-16
. Programed Tutoriat Reading, Farmington 9-58
project SKi*HI, Logan 10-11 .
U-SAIL; Utah System Approach to Individualized Learning, Salt Lake City 7-3
VIRGINIA ) ;
Computer-Assisted-Diagnostic-Prescriptive Program in Reading and Mathematics (CADPP), Dillwyn 9-10
CRAM: Compensatory Reading And Mathematics Program, Winchester 13-3
N FLIT: Functional Literacy, Alexandrfa-1-5 .
Lee County Foliow Through: Mathemagenic Activities Program (MAP), Jonesville 9-50
Psychomotor Learnings for Academic Yields (Project PLAY), Bristol 9-59
Richmond (Virginia) Follow Through Resource Center, Richmond 5-25

v/
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| Physical Efficiency and Corrective Physical Education (PECPE), Vienna 12-16

WASHINGTON * . ‘

Ciassroom Intervention: Individualized Basic Skill Reading Program, Seattle 9-37

Communication Programs, Seattle 5-16 ~ - S

project ECOLogy (Environmental Career-Orlented Learning); Seattle "6-S

project Equality, Seattie 4-7° .

-Have a Healthy Heart; Believue 12-15 .

project Home Base, Yakima 5-20 ’

HOSTS: Help One Student To Succeed, Vancoliver 9-14

Individualized Bilingual Instruction (1B1), Pasco 3-5

Model Classrooms: Classroom Ma int, Bellevue 9-18

Occupational Versatiiity (OV), Seattie, 4-10_____

Programs for Chikiren with Down Syndrome, Seatile 5-24

Secondary Credit Exchange Program, Sunnyside -3-8

project Succosst: Handk:appod, Poul'sbgr 10-21

. x i .

WEST VIRGINIA . o &
Experience-Based Career Education (EBCE) [Appatachia Educational Laboratory (AEL)], Charleston 4-14
Lincoln County Exemplary Project in Career Education, Hamlin 13-4

Randoiph County Fotlow Through Program, Elkins 9-61 )
rf!eadlng Improvement Program — Secondary Schools Reading Laboratory, Parkersburg 13-4

WISCONSIN .

Comprehensive Tralfing Program for Ifant and Young Cerebral Palsied Children (C.P. Project), Wauwatusa 5-17
Experience-Based Career Education (EBCE) — Fond du Lac, Wisconsin, Fond dulac 4-14

project I-C-E (Instriiction-Curriculurh-Environment), Green Bay 6-6.

Kenosha Model: Academic Improvement Through Language Experlence, Kenosha 9-17

the ME/ME Drug Prevention Education Program, Appleton 12-7 )

the Portage Project: A Home Approach to the Early Education of Handicapped Children, Portage S-11

{ Strategios’in Early Childhood Education, Waupum 9-65 . -
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° ” SECTIONAL CROSS-REFERENCE INDEX

. Each program in this catalog has been placed in one of twelve sections, as determmed by conrent However, some
programs do span several content categones This sectronal cross-reference mdex lists all programs under all

appropriate headings.” R N
. ADULT EDUCATION Secondary Credit Exchange Programﬁ3-8
Adult Performance Level Project (APL) 1~ 3 . CAREER/VOCAT!ONAL EDUCATION
Atternate Learning Project (ALP) 2-5 project CAP: Boston Mountains Eaucational
project CLASS (Competency-based Live-Ability SkillS) Cooperative's Career Awareness Program 4-3
1-4 ) Career Development Programs 4-4 °
Exemplary Center for Reading Instruction (ECRI) 8-5 Career Education Resource Center Program (CERCP)
o~ FLIT: Functionat Literacy 1-5> .t 4212 —
Learning to Read by Réadingg9-49 -~ - Career Education Responsive to Every Student”
New York State External High School Dipldma . (CERES) 4-5 A,
Program (EDP) 1-5 ‘ Career intefn Program 4-12
NOMAD: Needs and Objectives tor Migrant Career Planning Support System 4-13
“Advancement and Development 3-8 - project CDCC: Career Development Centered
~ . Curgiculum 4-13
ALTERNATIVE SCHOOLS/PROGRAMS ° » project Discovery 4-6
Adult Performance Level Project (APL) 1-3 project ECOLogy (Environmental Career-Oriented
pro]ect Adventure 6-3 . Learmng) 6-5 -
Alternate Leazning Project (ALP) 2-5 . ECOS Trining institute (ETI) 8-4
Career, Intern Program 4-12 project Equality 4-7
project CLASS (Competency-based Live-Ability SkillS) . Experlence-Based Career Education (EBCE)
-4 [Appalachia Educational Laboratory (AEL)]) 4-14
the Communications Workshop (CWS) 10-14 Experience-Based Career Education (EBCE) [Far
a Community Approach to Year-Round Education West Laboratory (FWL)) 2-6
(Project C.AY.R.E) 2-5 y Experience-Based Career Education (EBCE) — Fond
Diversified Educational Experiences Program (DEEP) du Lac, Wisconsin 4-14
< 2-3 . Experience-Based Career Education (EBCE) .
Educational Services for 5Ch°°|399 Parents (ESSP) [Northwest Regional Educational Laboratory)] 2-7
2-6 Expérience-Based Career Edycation (EBCE)
Experience-Based Career Education (EBCE) [Research for Better Schoois. Inc. (RBS)] 4-15
. [Appalachia Educationial Laboratory (AEL}) 4-14 FLIT: Functional Literacy 1-5
Experience-Based Career Education (EBCE) [Far Freestyle 4-15 L
West Laboratory (FWL)) 2-6 , HEAR: Huran Educational Awareness Resource (A
Experience-Based Career Education (EBCE) Career Education Program to Reduce Etfects of
[Northwest Regiona! Educational Laboratory] 2-7 Sex Role Stereotyping) 4-8
focus Dissemination Project 2-4 Matching Attitudes"and Talents to Career Horizons
"New York State External Hrgh School Diploma (MATCH) 4-9
Program (EDP)1-5 = - NOMAD: Needs and Objectives for Migrant
Public Schools of Choice: High School in the Advancement and Development 3-8
Community (HSC) 2-7 Occupational and Career Development 4-16
Secondary Credit Exchange Program 3-8 Occupational Versatility (OV) 4-10
Senior Elective Program 2-8 o Opening the Goors 4-16
St. Paul Open School 2-8 . Pima County Developmenta! Career Guidance Pro;ect
+ - Urban Arts Program 11-4 s 4-11-
= - Public Schools of Choice: High School'in the
BILINGUAUMIGRANT EDUCATION Community (HSC) 2-7
Calitornia Migrant Teacher Assistant Corps: California project R-3: Readiness. Relevancy and Reunrorcement
«  MiniCorps 8-3 9-23 .
project Catch-Up 9-8 UCLA Allied Health Protessions Publications 4-17
project CHILD: Comprehensive:Help for Individual VRP: Reading Power in the Content Areas
Learning Differences 3-3 (Vocationa! Reading Power) 9-32
Confluence of Cultures for an Affluent Tomorrow 3-6 . .
Corpus Christi Follow Through Bilingual Project 3-6 EARLY CHILDHOOD/PARENT INVOLVEMENT
Early Prevention of Schoo! Failure 5-7 Added Dimensions to Parent and Preschool Education
< Early Prevention of School Failure Migrant Program 5-12
(For Spanish and English-Speaking Children) 3-4 Ak:on Follow Through: Pro‘ect SELF (Selected
" Houston Independent.School District Bilingual Educational Learning Fundamentals) 5-12
Programs 3-7 Alphaphonics; Beginning Recding Program 9+7 ’
“Individualized Bilingual Tnstruction (iB1) 3-5 Baptist Hil Kindergarten 5-13
Migrant Student Record Transter System (MSRTS) Boulder Valley Public Schools Foliow Through
3-7 Program 9-34 .
Moditication of ledren s Oral Language 10-7 Cambridge Follow Through Project 9-35
NOMAD: Needs and Objectives for Migrant Central Institute for the Deat Early Education Project
- Advancemenf and Development 3-8 5-13, -
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MARC: Multisensory Approach to Reading and
Reading Readiness Curriculum 9-51

McCormick Follow Through: Mathemagenlc Activities
Program (MAP) 9-52 *

MCHPNIP; MotherChild Home Program of the Verbal

t Interaction Project 5-8

MECCA: Make Every Child Capable of Achievrng 5-22

Migrant Student Record Transfer System (MSRTS) 3-7

Modification of Chitdren's Oral Language 10-7

New Adventure: Success Strategies for. Readrng and
Language (NAIL) 9-19

New Haven Follow Through Project 9-53

Nichols Avenue Follow Through: A Drrect Instruction
Model 9-53 -

NonhernCheyenne Follow Through Pro]ect §-22

Oakland Unified School District Follow Through.
Program Learning Through Literafure 5-23

Parent-Chuld Early Educatron Program (Saturday

School) 5-23 .

- *~ Cherokee Follw Through: A Direct Instruction Model

9-36
the Child Development Center 5-14
Chiid-Parent Centers Activity (CPC) 5-14
Clinch-Powe!l Educational Cooperative: Home-Based
Early Ctuidhood Education Program 5-15
project. COAST: Cognitively Oriented Approach to
. Skills Teaching 9-37
Cognitively Oriented Preschool Curriculum 5-1 5 (
Communications Programs 5-16
Oor‘munlty Schoo! 6 Bronx Follow Through 9-38 N
Corr.munlry School.77 Bronx Behavior, Analysis Foliow <
‘oisgh Resource Center 5-16
a Comprehensive Program for Handicapped
Preschool Children and Their Families in Rural and
: Non-Urban Areas 5-17 °
N Comprehensive Training Program for Infant and
Young Cerebral Palsied Children (C.P. Project) 5-17
. COPE: Cognitively Oriented Pre-Primary Experience

5§ . . Parent Readiness Education Prolect (PREP) 5-9
Dayton Direct Instruction Foilow Through Resource PEECH: Precise Early Education 1or Children with -
Center 9-39 Handrcaps 10-17 -
- DeKalb Tounty Follow Through‘ A Direct Instruction Peorla 0-3 Project’'— Replication of an Inter-
k Mode] 9-40 I disciplinary Approach to the Eafly Education of
Developmental Equcation Birth-Through Two (Project |/ Handicapped Children Ages 0-3 10-18
DEBT) 10-14 Perception+ 5-10 .
Developmental Piay (DP): A Validated Pupil Personne! Phrladelphra Follow Through BehaVK'r Analysis
Services Demonstration Project 5-6, -Resource Center (BARC) 9-55
Early Childhod Education — All Day Krndergarten 'Prckens County Follow Through? Mathemagenlc )
5-18 / | “Activities Prgram (MAP) 9-55
Early Childhood Preventive Curriculum (ECPC) 9-41 Prma ‘County Developmental Career Guidance Project
. Early Prevention of Schoo! Failure 5-7 / ' 4-11
. East Las Vegas Follow Through: A_Direct Instruction® , !Plattsburgh Follow Through Program 9-56
N Mode! 9-41 " Pocatello Follow Through: Mathemagenic. Activities
= East St. Louis Direct Instruction Follow Through 5 18 Program (MAP) 9-56
Eimira Follow Through Pro;ect 9-42 the Portage Project: A Home Approach to the Early
project ERIN: Early Recognition Intervention Net(work Education of Handicapped Children 5-11
- 10-6 Prevention of Learning Disabilities: An Inter-
EVERY CHILD A WINNER With Movement Education disciplinary Model 5-24
N +12-5 { PRIOR: PReschool and Improvement Of Reading 9-57
.Every Student Every Day 9-43 / a Program for Early Education of Ckildren with
Family Oriented Structured Preschool Actlvity(Seton =~ - Handicaps 10-18
Hall Program) 5-19 Ps0g rams for Children with Dawn Syndrome 5-24
Flint Follow Through Drrect lnstructron Resource Psychomutor Learnings for Academic Yields (Project .
Center 9-43 / PLAY) 9-59
Flippin Follow Through: A Direcf Instruction Mode! Public School 33 Manhattan Follow Through Project:
. 9-44 ’ A Child Development Approach 9-59
Follow Through Nongraded Learning Model: New Public School 92 Manhattan Follow Thiough 9-60
York City/Hampton Instilute 5~19 Public School 137 Brooklyn Foliow Through: A Direct
Fotlow Thirough — Portageville Unit 5-20 fnstruction Model 9-60 .
**Games Children Play  ** — Atlanta Foljow - Randolph County Follow Through Program 8-61
Through/Interdependent Leaming Modgl 9-44. ' project REAL 5-25
GEMS: Goalbased Educational Management Sysiem the Responsive Sarly Childhood Education Program
'y 9-13 - (RECEP) 9-63
Gultport Follow Through: Mathemagenrc Activities Richmond (Virginia) Follow Through Resource Center i
Program (MAF) 9-46 '5-25 .
Hawaii Follow Through Project 9-46 . San Diego City Schools Follow Through: A Direct
. project Home Base 5-20 : . ' Instruction Model 9-64
Indianapolis Follow Through Project 5-21 SEAPORT: Student Education Assuring Positive
Individuatized Bilingual Instruction (1B1)/3-5 Orqanrzedheadrng Technigques 9-64
project Instruct 9-16 + project SKI*HI 10-11
Kansas City Follow Through Project: Resource Center project STAY: School To Aid Youth 5-26
- 5-21 Strategies in Early Childhood Education 9-65 .
< Lee County Follow Through: Mathemagenic Activities TALK: Teaching Activities for Language Knowledge
Program (MAF) 9-50 9-29
LeFfore County (Mississippi) Follow T rough Resource
, 2 Center 9-50
Qo ' ’ . ' :
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Research Infan{ and Child Center
n for Moderately and Severely
Chiidren 10-13 .
ed Corrective Reading (TOCR) 9-66
Titie L ESEA Preschool 5-26
Tren Fallow Through: Behavior Analysis Approach
5-27 f
. /Tula ‘¢ Follow Through 5-27
- | project Understand: Arlington's Title | Program 9-68
/ Uvq F llow Through A Dlrect Instruction Model

I
/ Waterlo? Follow Through: Irrdrvrduallzod Early
ng Program 5-28 .

project CHEATION: Concern Regarding the

nvironment And Technology In Qur Natlonl 3

elghborhood 6-4

Cfitical Analysis and Thinking Skills (CATS) 12-3

rriculim for Meeting Moderr, Problems (The New

Mode!.Me) 12-4

"Gurriculum Modification Through Environmental

Studies: Environmental Studies Center 6-13

uval Consumer Education Curriculum 6-14 -

.Jproject ECOLogy (Environmental Career-Oriented
Learning) 6-5

ECOS Training Institute (ETI) 8-4

Facing History and Ourselves: Holocaust and Human.
Behavior 6-14

Foundational Approaches in Science Teaching 6-15

project 1-C-E (Instruction-Currlculum-Environment) 6-6

Institute for Political and Legal Education’ (IPLE) 6-7

ISIS: Individualized Science Instructional &/stem

{ Dissemination Project 6-8

project XCARE (Knowledgeable Action to Restore our
Environment) 6-9

Law Education Goals And Learnings (LEGAL) 6-15

Law In a Changing Society (LCS) 6-10

Media Now 11-3_

Metrics Made Easy 9-52

Pollution Contro! Education Center — Priority One
-Environment 6-11

project R-3: Readiness, Relevancy and Relntorcement
9-23

Retligion In Human Culture (RIHC) 6-12

WWAS: Women in World Area Studies 6-16

ORGANIZATIONAL ARRANGEMENTS/

ADMINISTRATION

ACE: Administrative Cooperative in Education 7-4

Alternate Learning Project (ALP) 2-5

Arizona Consortium for Individualized Learning (ACIL)
“7-4

. Cashiflow Forecasting System 7-3

a Community Approach to Year-Round Education
(Project CAY.RE) 2-5

Computer-Based Planning Resources: Project Simu-
School 7-5

U\

v

EMC

Aruitoxt provided by Eic:

I
3

Computerized Pupil Attendance Accounting/Census
System 7-6 .

Demonstration Evaluation Center (CAM) 7-6

Diversified Educational Experiences Program (DEEP)
2-3

GEMS: Goal-based Educational Management System
9-13

HIT: High Intensity Tutoring 9-47

HOSTS: Help One Student To Succead 9-14

Improving Achievement (Reading) Through Use of
Teachers and Teacher Aldes 9-48

LEM: Learning Experience Module (Educational
Management Design) 7-7 -~

Medical insurance: A Procedure for Instituting a Cost-
Eftective Program 7-7

PEGASUS: Personalized Educatloml Growth and
Achievement with Selectlve Utitization of Staft
9-54°

PEGASUS-PACE: Continuous Progress Reading
Program: Personalized Educational Grov.th And
Selective Utilization of Staff — Personalized
Approach to Continuous Education 9-21

Programed Tutorial Reading 9-58

Public Schools of Choice: High School In the
Community (HSC) 2-7

Pupil Trangportation: A Procedure for Cooperative
Purchase of Special Education Services 7-8

the Rutiand Center — Developmenta! Therapy Model
for Treating Emotionally Disturbed Children 10-10

School Volunteer Development Project 8-25 v

Senior Elective Program 2-8 ! ;

-Student Team Learning: Intergroup Relations 8-27

Urban Arts Program 11-4

U-SAIL: Utah System Approach to lndlvlduallzod
Learning 7-3

PRESERVICE/INSERVICETRAINING '~ |

ACTIVE: Ali Children Totally inVoived Exercising 10-3

APEC: America’s Possible Energy Choices 6-13

Arizona Consortium for Individualized Learning (ACIL)
7-4

California Migrant Teachér Assistant Corps: Callfornla
MinlCorps 8-3:

Developmental Play (DP): A Validated Pupl! Personnel
Services Demonstration Project 5-6

ECOS Training Institute (ETI) 8-4

project ERIN: Early Recognition Intervention Nétwork

10-6

Exemplary Center for Reading Instruction (ECR!) 8-5

Focus Dissemination Project 2-4

Individualized Bilingual Instruction (1BI) 3-5

Inservice Training in the Teachfng Ressarch Data
Based Classroom for Severely Handical
SchootAge Chiidren 8-8

Intensive Reading Improvement Program (IRIP) 8-8

Learncycle: Responsive Teaching 8-6

the New Jersey Writing Project 8-20

Northwest Special Education (N\WSE) 10-17

Pilot Project Utllizing Supportive Personnel Using
Behavior Modification Techniques with Articulatory
Disordered Children 8-9

Pima Gounty Devolopmental Career Guidaoce Project
411

Positive Alternatives to Stugent Suspensions (PASS):
A Valigated Pupit Personnel Services
Demonstration Project 12-10 )

Positive Attitude Toward Learning (PATL) 8-7

....;..JJ u.
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‘ /Elifc

FulTent Provid by ERIC

the Process of ]‘elching Basic Reading Skills in
Secondary Schools 8-9

Project Mansgement Basic Pnncnp!es and
Tochniquos 8-10

project SHARE; Sharing High Yneld Accountability
with aoaourco Educators, 10-20

SIGMA: Systom for lndnvidullly Gundmg Mastery
Aminmom 8-10 .

VRP: Reading Power in the Oonlent Areas (Vocational
Rnding Power) 9-32

READING LANGUAGE ARTSIMATHEMATICSI
wamne
ACE: Admlnislmlve Coopeu in Education 7-4
AIRS: Andover's Individualiz Reading System 9-33
Akron Follow.Through: Proiec; SELF (Selected
Educatlonal Learning Fundamentals) 5-12
Alpmphonlcr Beginning Reading Program 9-7
Arizona Consortium for Individuatized Leamning (ACIL)

BIUC Basic Adaptable Skills tor the Individual Child
9-33

"Basic,Skills in Reading (BASK) 9-34

Bouldtr Valley Public Schools Follow Through
Prégram 9-34

Cambridge Follow Through Project 9-35

project Catch-Up 9-8

Ceich Up — Keep Up 9-35

a Chance for Every Chiid'9-36

Chorokee Follow Throuqh A Direct Instruction Model

Child-Plrem Centers Activity (CPC) 5-14
Classroom Intervention: Individualized Basic Skill
| Reading Program 9-37
- proiect COAST: Cognitively Oﬂemed Approach to
Skills Teaching 9-37
i the Communications Workshop (CWS) 10-14
Community School 6 Bronx Follow Through 9-38
/Cornmunlty School 77 Bronx Behavior Analysis
. Follow Through Resource Center 5-16
/ Comprehensive School Mathematics Program (CSMP)
[ 9-9-
| Computer-Assisted-Diagnostic-Prescriptive Program
in Reading and Mathematics (CADPP) 9-10
Conceptually Oriented Mathematics Program (COMP)
9-11
Contluence of Cuitures for an Aftluent Tomorrow 3-6
projec! Conquest 9-38
Corpus Christi Foltow.Through Bitingual Project 3-6
Criterion Reading Instruction Project (CRIP)9-39 °
Dayton Direct Instruction Fuiiow Through Resource
Center 9-39-
“CeKalb County Follow Through: A Direct lnsuucﬂon
Model 9-40
Demonstration;Evaluation Center (CAM) 7-6
Diagnostic Prescrlpnve Arithmetic (DPA) 9-12
Discovery Through Reading 9-40
Early Childhood Preventive Curriculum (ECPC) 9-41
East Las Vegas Follow Thirough: A Direct Instruction
Model 9-41
[East St. Louis Direct Instruction Follow Through 5-18
the Electric Company 9-42
Elmira Follow Through Project 9-42
.Every Student Every Day 9-43
Exemplary Center for Reading Instruction (ECRI) 8-5
Flint Follw{c‘?hmugh Direct Instruction Resource

’

Flippin Follow Through: A Direct Instruction Model
9-44

FLIT: Functional Literacy 1-5-

Follow Through Nongraded Learning Model New
York City/Hampton Institute 5-19 .

Follow Through.— Portageville Unit 5-20

**Games Children Play “** — Atlanta Follow
Through/interdependent Learning Model 9-44 o

GEMS: Goalbased Educational Management System
9-13

the Glassboro Right-To-Read Project 9-45 «

Go Metric": A Supplemental Low-Cost Metric
Cumculuni 9-45 °

Gutfport Follow Through: Mathemagenic Activities
Program (MAP) 9-46

Hawaii Follow Through Project 9-46

Higher Horizons 100 9-47

HIT: High Iniensity Tutoring 9-47 : .-

HOSTS: Help One Studen: To Succeed 9-14

Improvement of Basic Reading Skills 9-48

Improving Achievement (Reading) Through Use of
Teachers and Teacher Aides 9-48

Individualized Language Arts: Diagnosis, Prescription,
and Evaluation 9~15

_project Instruct 9-16

Intensive Reading Improvement Program (iRIP) 8-8

IRIT: Intensive Reading Instructional Teams 9-49

Kansas City Foliow Through Project: Resource Center
5-21

Kenosha Model: Academic Improvement Through
Language Experience 9-17

Leallmng to Read by Reading 9-49

Lee County Follow Through Mathemagenic Activities
Program (MAP) 9-50°

LeFlore County (Mississippi) Follow Through Resource

~Center 9-50

LEM: Learning Experience Module (Educationat
‘Management Design) 7-7

MARC: Muttisensory Approach fo Reading and
Reading Readiness Curriculum 9-51

Mattsson Four-Dimensional Reading Program 9-51

McCormick Follow Through: Mathemagenic Activities

_ Program (MAP) 952

Metrics Made Easy 9-52

Migrant Student Record Transfer System (MSRTS) _
3-7

Model Classrooms: Classroom Management 9-18

New Adventure: Success Strategies for Reading and
Language (NAIL) 9-19

New Haven Follow Through Project 9-53

the New Jersey Writing Project 9-20

Nichols Avenue Follow Through: A Direct Instruction
Mode! 9-53

*sorthern Cheyenne Follw Through Project 5-22

Oakfand Unified School District Follow. Through
Program: Learning Through Liferature 5-23

Oklahoma Child Service Demonstration Center for
Secondary LD Students 10-8

PEGASUS: Personalized Educational Growth and
Achievement with Selective Utilization of Staff
9-54

PEGASUS-PACE: Continuous Progress Reading
Program: Personalized Educational Growth And
Setective Utilization of Staff — Personalized
Approach to Continuous Education 9-21

Personalized Instruction: A Classroom Team

~-Center 9{-43 Approach 9-54
/ 1413 -
; e 2 Y oo - -




Resource Center (BARC) 9-55
| Pickens County Follow Through: Mathemagemc
Activities Program (MAP) 9-55
f . Plattsburgh Follow Through Program 9-56 .
Pocalelio Follow Through: Mathemagenic Acuvmes
Program (MAP) 9-56
- Pre-Aigebra Development Centers 9-22
Precision Teaching Project 10-9
project PRIDE “Professionail Reading Instrucllon with
T Desirable Etfects 9-57

o .
/ Philadeiphia Follow Through Behavior Analysis
/ )

the Process of Teaching Basic Reading Skills in
- = Secondary Schools 8-9
- Programed Tutorlal Reading 9-58
, Proviso Reading Model 9-58 !
Psychomotor Learnings for Academic Yelds (Pro;ect
PLAY) 9-59
. Public School 33 Manhattan Follow Through Project:
i A Child Development Approach 9-59
- Public School 92 Manhattan Follow Through-9-60
Public School 137 Brooklyn Follow Thiough: A
Direct Instruction Mode! 9-60
project R-3: Readiness, Relevancy and Relntorceme?t
9-23
Randolph County Follow Through Program 9-61 !/
Reading English Rotation Project 9-24
project Reading Improveinent 9-61 : "
Reading — Individualized Remedial Laboratories/
. Math — Individualized Remed:ation 9-62 )
Readmg Instruction and Pupit Personnel Semces;
(RIPPS) 9-62 .
project Read-Write 9-63° ' l
project REAL 5-25 ' /
the Responsive Early Childhood Education Program
{ (RECEP) 9-63
~San Diego City Schools Follow Through: A Direct
"Instruction Model 8-64 i f
School Volunteer Development Project 9-25
SEAPORT: Student Education Assuring Positive
Organized Reading Techniques 9-64 ]
project SHARE: Sharing High;Yield Acmuntabnlny
4 with Resource Educators 10~-20
project SKI*HI 10-11 / .
STAMM: Systematic Teaching And Measmmg
Mathematics 9-26
project STAY: School To Aid Youth5-26
Strategies in Early Childhood Education 9—45
Student Team Leaming: lntergroup Relations 9-7/
Student Telms-Achlevemem Divisions (STAD) .

, Language Arts 9-28
< project Success:' Handica 10-21
' Systematic Instructional Management Strateg:es
+ (SIMS) 10-12
) - a System< Approach to Indwlduaﬂzod Ingtruction
4 (SAl) 9-65 i
nowledge

TALK: Teaching Actwmes for Language
9-29

Team Oriented Correchve Reading (TOCR) 9-66

Teams—Games-Tournament (TGT) 9-30,

Title | Chuldren s Prooram Learning to Read Through
the Ats, Division of Curriculum and Instruction,
New Ydrk City Board of Education §-31

Title | Compensatory Mathematics qugram 9-66

Title | Compensato:y Reading Program 9-67

- Title | Reading, Grados 26 9-67
* Training for Turnabout Volunteers 13-6

PRIOR: PReschool and Improvement Of Reading 9-57-

{

!
!
4

Trenton Follow Through: Behavior Analysis Approach
5-27 i

Tuiare Follow Through 5-27

project Understand: Arlmgton s Title | Program 9-68

Upstairs School 9-68

U-SAIL: Utah System Approach to Individuatized
Learning 7-3

Uvalce Follow Through: A Direct Instruction Model
9-69

VRP: Reading Power in the Content Areas (Vocational
Reading Power) 9-32

Waterloo Foliow Through; Individualized Early
Learning Program 5-28

Waukogan Follow Through Demonstration Resource ~
Center 5-28

_ the Weeksville School/Bank Street College Follow

Through Program 5-29
williamsburg County Follow Through: A Direct-
Instruction Model 9—59

SPECIAL EDUCATION/LEARNING DISABILITIES

ACTIVE: Alt Children Totally InVolved Exercising 10-3

project Catch-Up 9-8

Cent:al Institute for the Deaf Early Education Project
5-13 ,

the Child Development Center 5-14

Child Study Center (CSC): A Validated Pupil Personnel
Services Demonstration Project 12-14 -

Classroom Intervention: Individuallzed Basic Skill
Reading Program 9-37 e

Cognitively Oriented Preschool Currlculum 5-15

Communication Programs 5-16

the Communlcallons Workshop (CWS) 10-14

a Comprehensive Program for'Handicapped .
Preschool Children and Their Families in Rural and
Non-Urban Areas 5-17°  * :

Comprehensive Training Program for Infant and -
Young Cerebra! Paisied Children (C.P. Project) 5-17

Conceptually Oriented Mathematics Program (ComP)
9-11

COPE: Cognitively Oriented Pre-Prlmary Experience
5-5

Developing Models fo: Special Education (DMSE) -

10-4
Devalopmental Educatlon Birth Through Twa (Project
DEBT) 10-14
Developmental Piay (DP): A Validated Pupil Personne! .

Services Demonstration Project 5-6 °
Diagnostic Prescriptive Arithmetic (DPA) 9-12 .
. Diversified Educationa) Experiences Program (DEEP)
2-3 . -
Early Childhood Prevantive Curriculum (ECPC) 9-41
Early Prevention of Schoc! Failure 5-7
ELSMERE Project 10-5
gngineered Classroom for Students Who Are Both
Educably Mentally Handicapped and Behaviorally
Maladjusted 10-15 -
project ERIN: Early Recognition Intervention Network
10-6
EVERY CHILD A WINNER With Movement Education
12-5
Family Oriented Strucfured Preschool Actavny (Seton
Hall Program) 5-19 =
Focus Dissemination Project 2-4
Good Samarilan Diagnostic/Prescriptive Classroom
for Handicapped Preschool Chiidren<13-6
project Home Base 5-20




| CAN Instructional Physical Education System 13-§
Insarvice Training in the Teaching Research Data
> Based Classroor, for Severaly Handicapped
School-Age Chi’'dren 8-8
project Instruct /-~16
lnlera\,lm Curricular Experience 10-15
Kansas Ci.7 Folow Through Project: Resource
Center 5—2"
Learncycle: Hespon*!vo Teachirg 8-6,
Learning ! *3'Read by Reading’ 9-49
mauomo 0-3 Reglona! Pro]ecl“kBual Child/Parent
rvice 10-16, ~_ kS
“~ MAPPS; Mutti-Agency Project tor E;&Schoolers
. 10-16
MARC: Muitisensory Approach to Reading and
Reading Readiness Curriculum 9-51 :
MECCA: Make Every Child Capable of Achisving 5-22
.Modification of Children’s Oral Language 10-7
New Adventure: Success Strategies for Reading and
Language (NAIL) 9-19
Northwest Specia! Education (NWSE) 10-17
Oklahoma Child Service Demonstration Center for
Secondary LD Students 10-8
Parent-Child Early Education Program (Saturday
School) 5-23
Parent Readiness Education Project (PREP)5-9
PEECH Precise Early Educalion for Chlldren with
- Handicaps 10-17
PEOPEL: Physical Education Opportunity Program for
Exceptional Hlndlcappod Learners 12-9
‘Peoria 0-3 Piojéct™ Replication of an Inter-
disciplinary Approach to the Early Education of
Handicapped Children Ages 0-3 10-18  °
Perception + 5-10
Pilot Project Utilizing Supportive Personnel Lising
Behavior Modification Techniques with Articulatory
Disorderad Children 8-9
the Portage Project: A Home Approach to the Early
Education of Handicapped Children 5-11
Posilive Alternatives to Student Suspansions (PASS):
A Validated Pupll Personnel Services
‘Demonstmation Project 12-10
Positive Attitude Toward Learning (PATL) 8-7 ~
Precision.Teaching Project 10-9
Prevention of Learning Disabilities: An Inter-
disciplinary Model 5-24, .
a Progrsm for Early Education of Children with
Handicaps 1n-18
Piograms for Children with Down Syndrome 5-24-
RE-ED School of Kentucky 10-19~
the Rutland Center — Developmental Therapy Mode!
‘for Treating Emotionally Disturbed Children 10-10
School Volunteer Development Project 9-25
SCORE: Sticcess Controlled Optimal Rcading
Experience 10-19
project SHARE: Sharing High Yield Accounlablmy
with Resourca Educators 10-20
project SKI*HI 10-11
Speclal Education Preschool Program 10-20
project STAY: School To Aid Youth 5-26
Strategies in Early Childhood Education 9-65
* pfoject Success for the SLD Chitd 10-21
projeci Success: Handicapped 10-21
Syslemalfc Ingtructional Managemenl Strategies
(SIMS)10-12

:
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the Teaching Research infant and Child Center
Classroom for Moderately and-Severely
Handicapped Children 10-13

ARTS/COMMUNICATION/TECHNOLOGY

Communication Arts and Science Tra!ning (Project
CAST) 11-5 |

*'Go Metric'": A Supplemental Low-Cost Metric

Curriculum 9-45 -

Institute for Creative Education 12-6 ,

Madia Now 11-3

the New Jersey Wrjting Project 9-20

Occupational Versatility (OV.) 4-10

TALK: Teaching Activities for Language Knowledge
9-29

Title I Children's Program: Learning to Read Through
the Arts, Division of Curriculum and Instruction,
New -York City Board of Education 9~31

*Urban Arts Program 11-4

GIFTED AND TALENTED/HEALTH/

PHYSICAL EDUCATION/SPECIAL INTERESTS

ACTIVE: All Children Totally anolved Exercising
10-3 .

project Adventure 6-3 r

Child Study Center (CSC): A Validated Pupil Personnel
-Services Demonstration Rroject 12-14 B!

Computeronics: Gifted Child' Project 12-14 \

Crilical Analysis and Thinking Skills (CATS) 12-3,

Currculum for Meeting Modern Problems (The Nev:
Model Me) 12-4

project Equaify 4-7 .

Ethical Issues in Decision Making 12-15 ™

EVERY CHILD A WINNER With Movement Educaluon
12-5

Have a Healthy Heart 12-15

HEAR: Human Educationa! Awareness Resource (A
Career Education Program to Reduce Effects of
Sex Role Stereotyping) 4-8

Institute for Creative Education-12-6

ISIS: Individualized Sclence Instructional System
Dissemination Project 6-8

Learning for Life 12-16

the ME/ME Drug Prevention Education Program 12-7

Ombudsman 12-8 .

PEOPEL: Physical Education Opportunity Program for
Exceptional Handicapped Learners 12-9

Physical Efficiency and Corrective Physical Education

. (PECPE) 12-16 .

Positive Alternatives to Student Suspensions (PASS):
A Valldated Pupil Personnel Services
Demonstration Project 12-10

Positive Attitude Toward Learning (PATL) 8-7

Primary Grades Heaith Curriculum Project (PGHCP)
12-17

Retigion in Human Culture (RIHC) 6~12

pr(:]gm 7s.CAT. Skills for Consumers Apphed Today

-1

Schooi Health Curricutum Project (SHCP) 12=11

Sequential Physical Education Retorm The M-5
Project 12-12

Talents Unlimited 12-13

WWAS: “omen in World Area Studies 6-16

~
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< ERIC DESCRIPTOR INDEX*

/

-
To help readers locate NDN programs for a given content or problem area. selected ERIC* descrptors have been
assigned to all active programs descnbed In the catalog, To make the index easy to use. only basic program

features and special target audiences have béen included.

ADMINISTRATION i

.COMPUTER BASED (SIMU SCHOOL) 7-5
COMPUTERIZED PUPIL ATTENDANCE 76

See Also:

Financial Services

Heatth Insurance - 7
Program Admurustration
School Districts }
Student Transportation)
ADULT EDUCATION
ACTIVE 10-3

ADULT PERFORM LEVEL (APL) 13

CHILD 3-3 "

.

wo e wrsmanern CLASS §4 -

FLIT15

INTERACTIVE CURRICULAR EXP 10-15
LEARNING TO READ BY READING 9-49
MODIF CHILDREN S ORAL LANG 10-7
NEW YORK STATE EXTERNAL HS DIPLOMA 1-5
NOMAD 3-8~

AFFECTIVE BEHAVIOR

CURRIC MEETING MOD PROBS 12-4
POS ALY STONT SUSPENS (PASS) 12-10
POS ATT TOWD LEARNING (PATL) 87
ALTERNATIVES -

See Nontragitional Educaion
AMERICAN INDIANS

CHILD 3-3]

NORTHERN CHEYENNE FOL TH 5-22
ARITHMETIC

ARIZONA CONSORTIUM,(ACIL) 7-4

COMP SCHOOL MATH (CSMP) 9-9
CONCEPT ORIENTED MATH (COMP) 9-11
DAYTON FOLLOW THROUGH 9-39
DIAGNOSTIC PRESCRIP ARITH 9-12-
FLINT/FOLLOW THROUGH 9-43

-FOLLOW THROUGH-PORTAGEVILLE 5-20
KANSAS CITY FOLLOW THROLUIGH 5.21
STAMM 9-26  *

SYSTEMS APPR TO IND INSTR (SAl) 9-85°
TITLE' | COMPENSATORY MATH 9-66
TRENTON FOLLOW THROUGH 5-27

ART

COGNIT ORIENTED FRESCH CURRIC 5-15
TITLE | CHILDREN'S PROGRAM 9-31
URBAN ARTS PROGRAM 11-4

ATTITUDES

{s« Alfective Behavior. Valves
JAURALLY HANDICAPPED
,' See Heanng Impairments
. AUTISM
DEVELOPMENTAL ED (DEBT) 10-14 -
INSERV TRAIN TEACH RESEARCH 8-8
RUTLAND CENTER 10-10
BASIC SKILLS. -
ALTERNATE LEARNING PROJECT 25
CAP4-3 *
CAREER ED RESPOUNSIVE (CERES) 4-5
CHILD STUDY CENTER 12-14
CURRIC MOD ENVIRON STUDIES 6-13
TEAMS.GAMES.TOURNAMENT 9-30
See Also: '
Anthmotic

. *ERIC (Educational Resources Information Center) is the p

3

Corrmbmcaxbn\xku/s

“Functiopal Literacy

Language Ans

Mathematics~

Reading ;

Remed:al Mathematics -~
Remedial Reading .

Witing (Composttion) ’

BEHAVIOR PROBLEMS

CHILD STUDY CENTER 12-14 .

DEVELOPMENTAL PLAY 5-6

DIVERSIFIED ED EXPER (DEEf) 2-3 .
POS ALT STDNT SUSPENS (PASS) 1210

RE-ED SCHOOL oF KENTUCKY 10-19
BICULTURALISM %

CHEROKEE FOLLOW THROUGH 936

TULARE FOLLOW THROUGH 5-27 o
BILINGUAL EDUCKI’ 1ON

ALPHAPHONICS 9-7

CALIF MIGRANT MINI.CORPS 83 -

CHEROKEE FOLLow IHROUGH 9-36

CHILD 3-3

BILINGUAL EDUCAT{ON

CONFLUENCE OF CULTURES 3-6

_CORPUS CHRiSTI FOL {TH 3-6

EARLY PREVEN SCH FAIL-MIGRANT 3-4

EARLY PREVEN SCHOOL FAILURE 5.7

EAST LAS VEGAS FOL TH 9-41 . .

HOUSTON BILINGUAL 32 s
INGIV BILINGUAL INSTRUCTION 3.5
MODIF CHILDREN'S ORAL LANG 107
PS 33 MANHATTAN FOL TH9-59
TULARE FOLLOW THHOUGH 5-27
UVALDE FOLLOW THROUGH 9-69

CAREER EDUCATION

ALTERNATE LEARNING PROJECT 2-6

CAP 4.3 .

CAREER DEVEL PROGRAMS. 4-4

CAREER ED RESOURCE CENTER 4-12

CAREER ED RESPONSIVE (CERES) 4-5 .
CAREER INTERN PROGRAM 412 P
CAREER PLAN SUPPORT SYSTEM 4-13 ‘
COCC: CAREER DEV CENT CURRIC 413

CHILD 3-3 ~
DISCOVERY 4-6

ECOLOGY 6-5

ECOS TRAINING 8-4

EQUALITY 4.7

ExP BASED CAREER ED (APPALACHIA) 414

EXP BASED CAREER ED (FOND DU LAC) 4-14

EXP BASED CAREER ED (FWL) 2.6

EXP BASED CAREER ED (NORTHWEST) 2.7

EXP BASED CAREER ED (RBS) 4-15

FREESTYLE 4-15

HEAR 4.8

MAICHING ATTITUDES (MATCH) 4.9

OCCUP AND CAREER DEVELOP 4-16

OCCUPATIONAL VERSATILITY 4-10

, OPENING THE [D)OOR3 4-16

PIMA COUNTY CAREER GUIDANCE 4-11

R3923 - 3
UCLA ALLIED HEALTH PROFESS 4-17

CEREBRAL PALSY

COMP TRAIN CEREBRAL PALSIED5-17 ‘
DEVELOPMENTAL ED (DEBT) 10-14

INSERV_TRAIN TEACH RESEARCH 8.8

.

for education




- e _

‘
MACOMS 0-3 10-18
MAPPS 10-18 -
TEACHING RESEARCH 10-13
CIiViICS
See Logal Edcucation
CLASS ORGANIZATION
AKRON FOLLOW THROUGH 5-12
ARIZONA CONSORTIUM (ACIL) 7-4
BASIC 9-33 f
COMMUNICATIONS WORKSHOP 10-14
DEMONST EVAL CENTER (CAM)- 7-8

————————-DIVERSIFIED ED EXPER (DEEP) 2-3

H

1]

%

ERIC

Aruitoxt provided by Eic:

* GAMES CHILDREN PLAY 9-44

"GEMS 9-13,

LEM: ED MANAGEMENT DESIGN 77
MODEL CLASSROOMS 9-18 -

NEW ADVENTURE 9-18 B
PEGASUS 9-54° ‘
PEGASUS-PACE ¢-21 |

TITLE | READING GRADES 2.6 9-67

« USAIL 73

WATERLOO FOLLOW THROUGH 5-28

- COMMUNICATION SKILLS

BAPTIST HILL KINDERGARTEN 5-13
COGNIT ORIENTED PRESCH CURRIC 5-15
GOMMUNICATION PROGRAMS 5-16 -

EXP BASED CAREER ED (RBS) 4-15
FOCUS DISSEMINATION PROJECT 2-4
KENOSHA MODEL 9-17 -
PERCEPTION+ $-10

PROVISO READING MODEL 9-58 -
RUTLAND CENTER 10410 ™ * ™

TALK 9-29

See Also:

Language Ants

COMMUNITY

See School Community Programs
COMPETENCY BASED EDUCATION
ADULT_PERFORM LEVEL {APL)1-3
ALTERNAT .LEARNING PROJECT 2-§
BASIC SKILLS IN READING 9-34_ "
CAREER ED RESOURCE CENTER 4-12
CLASS

14
CONCEPT ORIENTED MATH (COMP) 9-11
CREATIDN 64
DEMONST EVAL- CENTER (CAM) 7-6'
ERIN 10-8 .
EXEMP CENT READING (ECRI) 8-5
EXP BASED CAREER ED (NORTHWEST) 2.7
FLINT FOLLOW THROUGH 9-43
MATTESON READING 9-51 :
MODIF CHILDREN'S ORAL LANG 10-7

.

NEW YORK STATE EXTERNAL HS DIPLOMA 15

PEGASUS 9-54 i
PEGASUS-PACE 9-21 ©
PHILADELPHIA FOL TH9-55

POS ATT TOWD LEARNING (PATL) 87
R39-23 .
ST. PAUL OPEN sqnoou-o .
COMPUTER MANAGED INSTRUCTION
COMPUTER ASSIST READING/MATH 9-10
DEMONST EVAL CENTER (CAM) 76
COMPUTER SCIENCE EDUCATION
COMPUTERONICS 1214

CONSUMER EDUCATION

DUVAL CONSUMER ED 6-14 :

SCAT (SKILLS FDR CONSUMERS) 12:17
CONTINUOUS PROGRESS PLAN
+CAICH UP 98 ;
CONCEPT ORIENTED MATH (COMP) 9-11
DIAGNOSTIC PRESCRIP ARITH 9-12 '
FOLLOW THROUGH-NONGRADED 5-19

¥

»

PEGASUS-PACE 9-21
R-39-23

STAMM 8-26 !

STRATEGIES IN EARLY CHILD ED 9-65
SUCCESS. HANDICAPPED 10-21

SYSTEMS APPR TO IND INSTR (SAN) 9-65
CREATIVE THINKING-

INSTITUTE FOR CREATIVE ED 12-6
CRITICAL THINKING ,
CRITICAL ANALYSIS 12-3

FACING HISTDRY AND DURSELVES 6-14
TULARE FQuOW THRDUGH 5-27
CROSS AGE TEACHING

HIT 947 .

LEM: ED MANAGEMENT, DESIGN 77 ~ _

“SUCCESS: HANDICAPPED.0-21

TRAINING TURNABOUT VOLUNTEERS 13-8
DAILY LIVING SKILLS :

ADULT PERFORM LEVEL (APL) 1-3

CLASS 14

ELSMERE 10-§ °

EXP BASED CAREER ED (FOND DU LAC) 4-14

SCAT (SKILLS FDR CONSUMERS) 12:17
DIAGNOSTIC TEACHING

AlRS 933

ARIZONA CONSORTIUM (ACIL) 7-4
BASIC SKILLS IN READING 9-34

CAICH UP8-8

CATCH UP-KEEP UP 9-35

CHANCE FOR EVERY, CHILD 9-36
CHILD STUDY CENTER 12-14
COMPUTER ASSIST REI‘.DING/MATH 810
CONQUEST 9-38

COPE 5-5 [

DIAGNOSTIC PRESCRIP ARITH 8-12
DISCOVERY THROUGH READING 9-40
EARLY CHILD PREVEN CURRIC 941
EVERY STUDENT EVERY DAY 9-43
GEMS 9-13

GLASSBORO RIGHT TO READ 945
HOSTS 9-14

IRIT9-49 |

NEW ADVENTURE §-19

OKLAHDMA CHILD SERVICE 10-8 4
PEGASUS 9-54

PEGASUS-PACE 9-21

R39-23

SHARE 10-20 ‘
STRATEGIES IN EARLY CHILD ED 9-65,

TEAM DRIENTED CORR READING (TOCR) 8-66

U-SAIL 73

WEEKSVILLE/BANK STREET FOL TH 5-29
DOWNS SYNDROME
DEVELOPMENTAL ED (DEBT) 10-14
MACOMB 0-3 10-16

MAPPS 10-16

PROGRAMS FOR DOWN SYNDROME 5-24
DROPOUT PREVENTION

CAREER INTERN PROGRAM 412
D!VERSIFIED ED EXPER‘(DEEP) 2-3

ED SERV SCHOOLAGE PARENTS 2-6
FOCUS DISSEMINATION PROJECT 2-4
SECONDARY CREDIT EXCHANGE 3-8
STAY 5-26 -

‘DRUG EDUCATION
- MEME DRUG PREVENTION 12-

OMBUDSMAN 126

DRUG PREVENTION EDUCATION

See Drug Education |

EDUCABLE MENTALLY HANDICAPPED
See Mental Retardation

H




EDUCATIONAL ALTERNATIVES
See’ Nontraditonal Education
EMOTIONAL DISTURBANCES
ACTIVE 10-3
DEVELOPING MODELS SPEC ED 104
DEVELOPMENTAL ED (DEBT) 10-14
ENGINEERED CLASSROOM 115
ERIN 10-8
_ EVERY CHILD A'WINNER 12-5
LEARNCYCLE 88 ~
MACOMB 0-3 10-18
MAPPS 10-18
PARENT CHILD EARLY ED (SAT SCH) 523
PEOPEL-12-9
PROG FOR EARLY EOHANDICAPS 10-18
RE-ED SCHOOL OF KENTUCKY 10-19
, RUTLAND' CENTER 10-10
SPEC EO PRESCHOOL 10-20
ENERGY
See Environmental E:ucanbn
ENGLISH (SECOND LANGUAGE)
{CAUF MIGRANT MINI CORPS 8-3
HOUSTON BILINGUAL 3-7
INDWV BILINGUAL INSTRUCTION 3-5
ENVIRONMENTAL EDUCAT 1ON
APEC 6-13
CREATICN
CURRIC MOD ENVIRON STUDIES 613
© ECOLOGY &5
ECOS TRAINING -84
FOUNDAT APPROACHES IN SCIENCE 6-15
1C-E66
1SIS6-8
KARE 6-9
POLLUTION CONTROL 6-11
ETHICS -
. " ETHICAL'ISSUES 12-15
FAMILY LIFE EDUCATION
DEVELOPMENTAL PLAY 5-6
ED SERV SCHOOLAGE PARENTS 2-6
-FREESTYLE 4-15
. PARENT READINESS ED PROJ (PREP) 59
FINANCIAL' SERVICES
CASHFLOW FORECASTING 7-5

MEDICAL INSURANCE 7-7
FUNCTIONAL LITERACY
ADULT PERFORM LEVEL (APL)1-3
CLASS 1-4
FLIT15
G"'TED

. COMWTERONICS 1214

. } MEDIA NOW 113

e NEW ADVENTURE 9-19
. i See A'so: i
: I} Talent Development
HANDICAPPED; See:

%0!&!8/ Palsy

Doéwns Syndrome
Emotional Disturbances
Hearing Impairments
Language Handicaps,

o

- Mainstreaming

. Mental Retardation

% Mulliple Disabilities
Physical Disabiities
Special Education

Speech Handicaps
Visual Impairments

COMPUTER BASED PLAN (SIMU SCHOQL) 7-5

Leaming Disabiives .

HEALTH EDUCATION
HAVE A HEALTHY HEART 12-15

151568

LEARNING FOR LIFE 12-16

OAKLAND FOLLOW THROUGH 5-23 ¢
PRIMARY GRADES HEALTH 1217

SCAT (SKILLS FOR CONSUMERS) 12417
SCHOOL HEAUTH CURRICULUM 12-11
STQNT TEAM LEARN INTERGR RELAT 8-27
HEALTH INSURANCE -
MEDICAL INSURANCE 7-7

HEARING IMPAIRMENTS

ACTIVE 10-3

CENTRAL INSTITUTE FOR DEAF 5-13
COGN{ ORIENTED PRESCH CURRIC 5-15
DEVEL OPMENTAL ED (DEBT) 10-14

ERIN 10-8

*EVERY CHILD A WINNER 12:5

MACOMB 0-310-16

MODIF CHILDREN'S ORAL LANG 10-7
PARENT CHILD EARLY ED (SAT SCH) 5-23
PEOPEL 129

PROG FOR EARLY ED/HANDICAPS 10-18
SKi*HI1 10-11 v
SPEC ED PRESCHOOL 10-20

HIGH SCHOOL EQUIVALENCY PROG-
RAMS R
ADULY PERFORM LEVEL (APL) 1-3

CLASS 14

NEW YORK STATE EXTERNAL HS DIPLOMA 1.5
HOME INSTRUCTION ‘
CENTRAL INSTITUTE FOR DEAF 5-13
CHILD PARENT CENTERS ACTIVITY 5-14
CLINCH-POWELL ED CO-OP5-15

COMP PROG HANDICAPPED 5-17
DEVELOPMENTAL ED (DEBT) 10-14

HOME BASE 5-20

INSERV TRAIN TEACH RESEARCH 8-8
INTERACTIVE CURRICQLAR EXP 1015
MAPPS 10-18

PARENT CHILD EARLY ED (SAT SCH) 5-23
PEORIA 0-310-18 -
PORTAGE PROJECT 5-11

PRIOR 9-57

PROG FOR EARLY EDMANDICAPSW-IB
RICHMOND FOLLOW THROUGH 5-25
SKI'HI 10-11 .
TEACHING RESEARCH 10-13
HUMANITIES

RELIGION IN HUMAN CULTURE 6-12
INDIVIDUALIZED INSTRUCTION

See Class Organization
INDUSTRIAL-ARTS

See Vbcational Education

INSERVICE TEACHER EDUCAT! ION
See Teacher Education
INSTRUCTIONAL MKTERIALS CENTERS
See Leaming Resource “Centers
INSURANCE

See Health Insumnce .
INTEHGROUP RELATIONS

STONT TEAM LEARN INTERGR RELAT 9-27
STONT TEAMS ACHIEV LANG! ARTS 9-28
LABORATORY PROGRAMS

See ﬁesource Room rograms
LANGUAGE ACQUISITION

CENTRAL INSTITUTE FOR DEAF 5-13
CHILD PANcNT CENTERS ACTIVITY 5-14
CORPUS CHRISTI FOL TH3-6
DEVELOPMENTAL ED (DEBT) 10-14




¢ R

ERI

Aruitoxt provided by Eic:

EAH!.Y CHILD ALL OAY K!NDERGARTEN 5-18
MCHPNIP 58
SUCCESS FOR SLD CHILO 10-21

LANGUAGE ARTS

AIRS 9-33

BOULDER VALLEY FOL THN‘
CAMBRIDGE FOLLOW THROUGH $-35
CHEROKEE FOLLOW THROUGH 9-36

SCIENCE (CAST) 118
CONFLUENCE OF CULTURES 3-8

CRITERION READING (CRiP) 9-39

DAYTON FOLLOW THROUGH 9-39 -
DEKALB COUNTY FOLLOW THROUGH 840
EARLY PREVEN SCH FAIL-MIGRANT 3-4
EAST LAS VEGAS FOL TH 941

EAST ST LOUIS FOLLOW THROUGH 5-18

* ELMIRA FOLLOW THROUGH 942

EXEMP CENT READING {ECR!) 85
FUNT FOLLOW THRGUGH 943
FLIPPIN FOLLOW THROUGH 9-44
FOLLOW THROUGH-NONGRADED 5-19
FOLLOW THROUGH-PORTAGEVILLE 5-20
HAWAIl FOLLOW THROUGH 9-48
INDIANAPOLIS FOLLOW THROUGH §-21
INDIV BILINGUAL INSTRUCTION 3-5
“INOIVIDUALIZED LANGUAGE ARTS 915
INSTRUCT 9-18
“IRIT 949 .
KANSAS CITY FOLLOW THROUGH 5-21
KENOSHA MODEL 917
LEFLORE COUNTY. EOLLOW THROUGH $-50
MODEL CLASSROOMS $-
NEW ADVENTURE 9-1§
NEW HAVEN FOLLOW THROUGH $-53
NICHOLS AVENUE FOL TH9-53
OAKLAND, FOLLOW THROUGH 5-23
PERSONALIZEO INSTRUCTION 9-54
PHILADELPHIA FOL TH9-55°
PLATTSBURGH FOLLOW THROUGH 9-56
PS 137 BROOKLYN FOL TH9-60 .
READING ENGLISH ROTATION 9-24
AESPONSIVE EARLY CHILD E0 9-63
RICHMONO FOLLOW THROUGH 525
TEAM LEARN INTERGR RFLAT 9-27
TEAMS ACHIEV LANG ‘ARTS 9-28
ON FOLLCW THROUGH 5-27
FOLLOW THROUGH 5-27
UNDERSTAND: ARLINGTON TITLE 1968 ¢
UPSTAIRS SCHOOL 9-68
UVALDE FOLLOW THROUGH 9-8¢ .
WILLAMSBURG COUNTY FC.. TH9-69

See Algo:

Ccrmmcahon Sknls

" LANGUAGE HANDICAPS

DEVELOPMENTAL EO (DEBT) 10-14
MACOMS 0-3 10-18 »
MAPPS 10-18

MODIF CHILDREN'S ORAL LANG 10-7

"LANGUAGES

See Bingual Education,
See English (Second Language)

LEARNING DISABILITIES

.

ACTIVE 10-3

ALPHAPHONICS 9-7 4
COGNIT ORIENTEO PRESCH CURRIC 515
COMMUNICATION PROGRAMS §-16
COMMUNICATIONS WORKSHOP 10-14
COPE §-$

DEVELOPING MODELS SPEC EO 104-
DEVELOPMENTAL ED (DEBT) 10-14

EARLY PREVEN SCHOOL FAILURE 57
ENGINEEREO CLASSROOM 10-15

246

14-19

e

L]

SRIN 106
EVERY THILO A WINNER 12:5

LEARNCYCLE 8-6

MAPPS 10-16 .
MECCA 5-22 e

MODIF CHILDREN'S ORAL LANG 10-7,

_ NORTHWEST SPECIAL EO 10-17 *

OKLAHOMA CHILO SERVICE 106
PARENT CHILD EARLY EO (SAT SCH) 5-23
PEECH 10-17 *

PEOPEL 129 -

PRECISION TEACHING: SACAJAWEA 10-9
PREVENT LEARNING OISABILITIES 5-24
PROG FOR EARLY ED/HANDICAPS 10-18
SCHOOL VOLUNTEER DEVELOP 925
SCORE (OPTIMAL READING) 10-19
SHARE 10-20

SPEC EO PRESCHOOL 10-20

SUCCESS FOR SLO CHILO 10-21
SUCCESS: HANDICAPPED 10-21

SYST INST MANAGE STRAT (SIMS) 1012

LEARNING RESOURCE CENTERS
ACE 74

LEGAL EDUCATION

INSTITUTE POLIT LEGAL EDUC 6-7 ©
LAW EOUCATION (LEGAL) 6-15

LAW IN A CHANGING SOCIETY 6-10
MAINSTREAMING

ACTIVE 103 .

CHILO DEVELOPMENT CENTER 5-14
COGNIT-ORIENTEO PRESCH CURRIC 5-15
COMP TRAIN CEREBRAL PALSIEQ 5-17
COPE S5

EARLY'PREVEN SCHOOL FAILURE 5-7
ENGINEEREO CLASSROOM 10-15

ERIN 10-8

EVERY CHILO A WINNFR 12-5
LEARNCYCLE 8-8

MACOMB 0-3 10-16

MAPPS 10-16°

MECCA 5-22

MODIF CHILOREN'S ORAL LANG 107
NORTHWES' SPECIAL EO 10-17
OKLAHOMA CHILO SERVICE 10-8 :
PARENT CHILO EARLY EO (SAT 5CH) 523
PEECH 10-17

PRECISION TEACHING: SACAJAWEA 10-9
PREVENT LEARNING OISABILITIES 5-24
SHARE 10-20

SPEC £0 PRESCHOOL 10-20

SUCCESS FOR SLO CHILO 10-21
SUCCESS: HANOICAPPED 10-21

MASS MEDIA o
COMMUNIC ARTS ANO SCIENCE (CAST) 11-5
ELECTRIC COMPANY 9-42

FREESTYLE 4-15

MEOIA NOW 11-3

MATHEMATICS .
AKRON FOLLOW THROUGH 5-12

BASIC 9-33

BOULDER VALLEY FOL THO-34

CAMBRIDGE FOLLOW:THROUGH 9-35
CHEROKEE FOLLOW_THROUGH 9-38

COMMUN SCHOOL 6 BRONX.FOL TH9-38
COMMUN SCHOOL 77 BRONX FOL TH5-16
COMP SCHOOL MATH (CSMP) 8-9

CONCEPT ORIENTEQ MATH (COMP) 9-11
'CONFLUENCE OF CULTURES 36

CORPUS CHRISTI FOL TH3-6

DEKALE COUNTY FOLLOW THROUGH 9-40
EAST LS VEGAS FOL TH9-41 .
EAST ST LOUIS FOLLOW THROUGH 518
ELMIRA FOLLOW THROUGH 9-42 .

£

’




ExP BASEO CAREER EO (RBS) 4-15
FUPPIN FOLLOW THROUGH 9-44
FOLLOW THROUGH-NONGRADEO 5-19
GAMES CHILDREN PLAY 9-44 -
GULFPORT FOLLOW THROUGH 9-48.
HAWAII FOLLOW THROUCH: 9468
INOIANAPOLIS FOLLOW THROUGH 5-21
KANSAS CITY FOLLOW-THROUGH 5-21
LEE COUNTY. FOLLOWSTHROUGH 9-50
LEFLORE COUNTY FOLLOW THROUGH 8-50
MCCORMICK COUNTY FOL TH9-52
MODEL CLASSROOMS 9-18

- NEW HAVEN FGLLOW THROUGH 9-53
NICHOLS AVENUE FOL TH 9-53
NOMAD 3-8~
NORTHERN CHEYENNE FOL TH 5-22
PHILADELPHIA FOL,TH9-55
PICKENS COUNTY FOL TH 9.55°
PLATTSBURGH FOLLOW:THROUGH 9-56
POCATELLO FOLLOW THROUGH 9-56
PRE ALGEBRA DEV CENTERS 9-22
PS 137 BROOKLYN FOL TH9-60
:R3923
RANDOLPH COUNTY FOL TH9-61 =
-RESPONSIVE EARLY CHILD EO'9-63
-RICHMOND FOLLOW THROUGH 5-25
-STAMM 9-28 - -
S1AY 5-28 ‘
STONT TEAM LEARN INTERGR RELAT 9-27
SYSTEMS APPR TO INO INSTR (SAll) 9-85
TULARE FOLLOW THROUGH 5-27
U-SAILL-7-3
UVALDE FOLLOW. THROUGH 9-69-
WAUKEGAN FOLLOW.THROUGH 5-28
WILLIAMSBURG COUNTY FOL TH 9-69

See-Also; . .

Anthmetic A

[Remedal Mathematics
“MEDIA, -
. See Mass Media .0

-~ MENTAL RETARDATION
ACTIVE10-3- :
COGNIT ORIENTEQ PRESCH CURRIC5-15
DEVELOPING MODELS SPEC EO 10-4
DEVELOPMENTAL EO (DEBT) 10-14
' ELSMERE10-5
.ENGINEERED al ASSROOM 1015
ERIN 10-8
EVERY CHILD A WINNER 12:5
I CAN 138
INTERACTIVE CURRICULAR EXP 10-15 .
LEARNCYCLE 8-8 ;
MACOMB 0-3 10-16 -
MAFPS 10-18
MODIF CHILDREN'S ORAL LANG 10-7
PARENT CHILO EARLY EO (SAT SCH)5-23
- PEOPEL 12-9

PEORIA 13 10-18 -
PROG FOR EARLY EOVHANOICAPS 10-18
PROGRAMS FOR OOWN SYNDROME 5-24
SCHOOL VOLUNTEER DEVELOP 9-25
SPEC EO PRESCHOOL 10-20
METRIC SYSTEM
CURRIC MOD ENVIRON STUDIES 6-13
GO METRIC 9-45 .
METRICS MADE EASY 9-52
MIGRANT EDUCATION
. CALIF MIGRANT MINI'CORPS -3
. . ‘CHILD 33,
‘ * EARLY PREVEN SCH FAIL'MIGRANT 3-4
INOIV BILINGUAL INSTRUCTION 3.5
MIGRANT STUOENT RECORO3-7

NOMAD 3-8
SECONOARY, CREDIT EXCHANGE 3-8

s“ . '

’

MOVEMENT EDUCATION

EVERY CHILO A WINNER 12-5
MULTIPLE DISABILITIES
CENTRAL INSTITUTE FOR OEAF 513
COMP PROG HANOICAPPEO 5-17
DEVELOPMENTAL EO (DEBT) 10-14 .
INSERV TRAIN-TEACH RESEARCH 8-8
MACOMB 0-3 10-16

MAPPS 10-18

. TEACHING RESEARCH 10-13

NATIVE AMERICANS

. See ‘American Indians
NONTRADITIONAL JEDUCATION
AUERNATE LEARNING PROJECT 2-5
CAREER INTERN PROGRAM 4-12
COMMUNITY-APPROACH (CAYRE) 2-5
OIVERSIFIEO EO EXFER (OEEP) 23 _
ED SERV SCHOOLAGE PARENTS 26
EXP.BASEO CAREER EO (FWL) 2.6
EXP BASEO CAREER EO (NORTHWEST) 2-7 -
FOCUS OISSEMINATION PROJECT 24 .
LEARNING TO REAO 8Y READING 9-49 ;
PUBLIC SCHOOLS OF CHOICE 2.7 . -
SECONDARY CREOIT EXCHANGE 3-8
SENIOR ELECTIVE PROGRAM 2-8 .
ST. PAUL OPEN SCHOOL 26 . .
UPSTAIRS SCHOOL 9-68
ORTHOPEDICALLY HANDICAPPED
See Pnysical Disabilties
OUTDOOR’ EDUCATION <
ADVENTURE6-3 o ’
PARENT EDUCATION X
ADOED OIMENSIONS PRESCHOOL EO 5-12
CHILO OEVELOPMENT- CENTER 5-14
CHILO PARENT CENTERS ACTIVITY 5-14
CLINCH-POWELL EO CO-OP 515
COMP PROG HANOICAPPEO 5-17 .
ERIN 10-8
FAM ORIENTEO PRESCH (SETON HALL) 5-19 =
HOME BASE 5-20 r
MCHPVIPS8 -
NOMAO 3-8 . -
PARENT REAOINESS EO PROJ (PREP) 5-9
PORTAGE PROJECT 5-11,
PRIOR 9-57
PROG FOR EARLY EO/HANOICAPS 10-18
PROGRAMS FOR DOWN S/NOROME 5-2¢
- READ INSTR PUPIL'SERV. (mPPS) 9-62
REAL 5-25
RICHMONO FOLLOW THROUGH 5-25
SPEC, EO PRESCHOOL 10-20 .
TULARE FOLLOW THROUGHS27- 7
WATERLOO FOLLOW THROUGH 5-28
WEEKSVILLE/BANK STREET FOL TH 5-29
PARENTHOOD EDUCATION .
See Famiy Lite Educalm
PEER TEACHING
PEOPEL 12-9
STONT TEAM LEARN INTERGR RELAT 9-27
STONT TEAMS ACHIEV LANG ‘ARTS 9-28
SUCCESS: HANOICAPPED 10-21  ~
TEAMS-GAMES-TOURNAMENT 9-30
PEHCEPTUAL DEVELOPMENT
EARLY CHILD ALL OAY KINOERGARTEN 5-18
~EARLY CHILO PREVEN CURRIC 9-41
PERCEPTION+ 510%"

. SUCCESS FOR SLO_CHILO,10-21

.PERFORMANCE BASED EDUCATION™ .+ »
See Competency Based Education .
PHYSICAL DISABILITIES i ‘
ACTIVE 10-3

X




P

. i
COGNIT ORIENTED PRESCH CURAIC 515
. DEVELOPMENQAL ED (DEBT) 10-14 -
ERIN10-S .

EVERY. CHILD A WINNEF 125
MACOMS 031018
MAPPS 10-16 -
MOOIF CHILOREN'S ORAL LANG 10-7_
PARENTCHILD EARLY ED (SAT SCH) 523
PEQPEL 120

* PEORI 0-3 1018
" PROG FOR EARLY ED/HANDICAPS 10-18
SPEC ED PRESCHOOL 10-20

. PHYSICAL EDUCATION
ACTIVE 10-3

ADVENTJURE 63 B

- EVERY CHILD A WINNER 125

T HAWE A HEAUTHY HEART 1215

© ICAN13-8 .
LEARNING FOR LIFE 12-18
PEOPEL 12-9
PHYSICAL EFFICIENCY 12-18
SEQUENTIAL PHYS ED - MS 12-12
PRESCHOOL EDUCATION
ADDED DIMENSIONS PRESCHOOL ED 512
CENTRAL INSTITUTE FOR DEAF5-13
CHILD3-3 )
CHILD DEVELOPMENT CENTER 5-14 .
CHILD PARENT CENTERS ACTIVITY 5-14
CLINCH-POWELL ED CO-OP 5-15 ..
COGNIT ORIENTED PRESCH CURRIC 5-15
COMMUNICATION PROGRAMS 5-18

* -COMP PROG HANDICAPPED §-17
COMP TRAIN CEREBRAL PALSIED 5-17

COPES-S
CRITERION READING (CRiIP) 9-20
DEVELOPMENTAL PLAY 58
EARLY PREVEN SCH FML-WGRANT 34
ERIN 108
FAM ORIENTED PRESCH (SETON HALL) 5-19
GOOD SAMARITAN-DIAG/PRESCRIP 13-8
HOME BASE 5-20
INDIV BILINGUAL iNSTRUCTION 35
TMACOMB 0-310-18
7 MAPPS 10-18
MCHPVIP S-8.
MODIF CHILDREN'S ORAL LANG 10-7
PARENT CHILD EARLY ED (SAT SCH) 5-23
PARENT READINESS ED PROJ (PREP) 5-9
PEECH10-17 *
PEORIA O-3 10-18
PORTAGE PROJECT 5-11
PRIOR9-57

* PROG SOR EARLY EDVHANDICAPS 10-18
PSYCHOMOTOR LEARNINGS 9-59
SPEC ED PRESCHOOL 10-20
STRATEGIES IN EARLY CHILD"ED -85
PRESERVICE TEACHER EDUCATION
CALIF MIGRANT MIN) CORPS 8-3
SIGMAS-10 |
PROBLEM’ SOLVING
ADVENTURE 63 ’
COGNIT ORIENTED"PRESCH CURRIC 5-15
COMP SCHOOL: MATH (CSMP) 9-9
COMPUTERONICS 12-14
CREATION 6-4
CRITICAL ANALYSIS 12-3
INSTITUTE FOR CREATIVE ED 126 .
LAW EDUCATION (LEGAL) 8-15
ME/ME DRUG PREVENTION 12-7
OMBUDSMAN 128
REAL 5-25 .
PROGRAM ADMINISTRATION
CAREER PLAN SUPPORT SYSTEM 4-13

s

[mc

: ;

™

PROJECT, MANAGEMENT 8-10

READINESS

AKRON FOLLOW THROUGH 5.12

BAPTIST HILL KINDERGARTEN 513

BASIC 9-33

CHILD PARENT CENTERS ACTIVITY 5-14.
EARLY CHILD ALL DAY KINDERGARTEN 5-18
PERCEPTION+ 5-10-

“STRATEGIES IN EARLY CHILD ED 9-85

TITLE | ESEA PRESCHOOL 5-28

WATERLOO FOLLOW THROUGH 5-28
READING L
AIRS 9-33

AKRON FOLLOW THROUGH §-12

ARIZONA CONSORTIUM (ACIL) 7-4. .
BASIC 9-33 -~
BOULDER VALLEY"FOL TH 9-34

CAMBRIDGE FOLLOW THROUGH 9-35
CHEROKEE FOLLOW THRQUGH 9-36

COAST 9:37 i

COMMUN SCHOOL 6 BRONX FOL TH9-38
COMMUN SCHOOL 77 BRONX FOL TH 5-16

CONFLUENCE OF CULTURES 3-6.
CONQUEST 9-38 ) e
CORPUS CHRISTI FOL TH3-6 S

DAYTON FOLLOW THROUGH 9-39

DEKALB COUNTY FOLLOW THROUGH 940

EARLY CHILD PREVEN CURRIC 9-41

EAST LAS VEGAS FOL TH9-41

EAST ST LOUIS FOLLOW THROUGH 5-18

ELECTRIC COMPANY 9-42

ELMIRA FOLLOW THROUGH 9-42

EXEMP CENT-READING (ECRI) 8-5
* FLINT FOLLOW THROUGH 943
FLIPPIN FOLLOW THROUGH 9-44
FOLLOW THROUGH-NONGRACED 519
FOLLOW THROUGH-PORTAGEVILLE 5-20 )
GAMES CHILDREN PLAY 944 2
GEMS 913 .
GLASSBORO RIGHT TO READ 945
HAWAII FOLLOW THROUGH 946
INDIANAPOLIS FOLLOW THROUGH 5-21
INSTRUCT 9-18
INTENSIVE READING IMPROVEMENT 8-8
KANSAS CITY FOLLOW THROUGH 5-21
LEFLORE COUNTY FOLLOW THROUGH 9-50
MARC 951 .
MATTESON READING 951 -
MODEL CLASSROOMS 9-18

NEW ADVENTURE 9-18

-

\ NEW HAVEN FOLLOW THROUGH 9-53

‘1. NICHOLS AVENUE FOL TH$-53
| NOMAD 3-8
NORTHERN CHEYENNE FOL TH 5-22
OAKLAND FOLLOW THAOUGH 5-23
-REGASUS 9-84
PEGASUS-PACE 9-21
PHILADELPHIA FOL TH 8-55 >
PLAITSBURGH FOLLOW THROUGH 9-58
PROCESS OF TEACHING READING 8-19
PROGRAMED TUTORIAL READING 9-58
PS 137 BROOKLYN FOL TH 98-80
PS 33 MANHATTAN FOL TH 9-59
PS 92 MANHATTAN FOL TH 8-60
R39-23
RANDOLPH COUNTY FOL TH 9-81
READ-WRITE 9-63 .
READING ENGLISH ROTATION 9-24
REAL 5-25

RESPONSIVE EARLY CHILD ED 9-63
RICHMOND FOLLOW THROUGH 5-25 .
SAN DIEGO FOLLOW THROUGH 9-84

STAY 5-26

SYSTEMS APPR TO IND INSTR {SAY)) -85
TRENTON FOLLOW THROUGH 5-27
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TULARE FOLLOW THROUGH5-27
USAIL 73
ng:LDE FOLLOW ﬂ'ﬂOUGHD-N

. WATERLOO FOLLOW THROUGH 5-28

WAUKEGAN FOLLOW THROUGH 5-28

WEEKSVILLE/BANK STREET FOL TH 529
WILLIAMSBURG COUNTY FOL.TH 9-8¢

. READING READINESS
ALPHAPHONICS 9-7
CHILD PARENT CENTERS ACTIVITY 514
'CRITERION READING (CRIP) $-30
'EARLY CHILD PREVEN CURRIC 9-41
EARLY PREVEN SCH FAIL-MIGRANT 3-4
MARC 9-51
PRIOR 9-57

PSYCHOMOTOR LEARNINGSS-SO N
See Also:
Functional Literacy

ing Readiness

Reading
Remedisl Reackng
RELIGION “
RELIGION IN HUMAN CULTURE 6-12

REMEDIAL MATHEMATICS

CATICHUP98

COMPUTER ASSIST READING/MATH 9-10
DIAGNOSTIC PRESCRIP ARITH 8-12

EVERY STUDENT EVERY DAY 9-43

HIT 947

PRE ALGEBRA DEV CENTERS 9-22 .
READINGINDIVID REMEDIAL; LAB 9-62 .
SCHOOL VOLUNTEER DEVELOP 9-25 ’
TITLE | COMPENSATORY MATH 9-68
UNDERSTAND:"ARLINGTON TITLE 19-68
UPSTAIRS SCHOOL 9-88

REMEDIAL READING
BASIC SKILLS N READING 9-34
- CAICH UP9-8
CATCH UP.KEEP UP 935
CHANCE FOR EVERY CHILD 9-36
CLASSROOM INTERVENTION 9-37
COMMUNICATIONS WORKSHOP 10-14,
COMPUTER ASSIST READING/MATH 9-10
DISCOVERY THROUGH READING 9-40 s
EVERY' STUDENT EVERY DAY 9-43
HIGHER HORIZONS 100 9-47
HIT947 ,
HOSTS 9-14
IMPROVEMENT BASIC READING 944
IMPROVING ACHIEVEMENT READING 9-48
INSTRUCT 9-16 o
IRIT 940
LEARNING 10 READ BY READING 9-49

W ADVENTURE 9-
" PERSONALIZED INSTRUCTION 3-54 e
PRIOE 957
PRIOR 957 -,
PROVISO READING MODEL 9-58
"READINSTR PUPIL SERV (RIPPS) 9-62 :
READING IMPROVEMENT 961 «
READINGINDIVID REMEDIAL LAG 9-62 -
* SCHOOL VOLUNTEER DEVELOP 9-25
SCORE {OPTIMAL REACING) 10-19 _
SEAPORT964 -

* SYST INST MANAGE STRAT (SIMS) 10-12
TEAM ORIENTED CORR READING (TOCR) 9-06
TITLE | CHILDREN'S PROGRAM 9-31
TITLE | COMPENSATORY READING 9-67
TITLE | READING GRADES 2.6 967 .
LUNDERSTAND: ARLINGTON TITLE | 9-68 (
“UPSTAIRS SCHOOL 968 - .
VRP 9-32
RESOURCE ROOM PROGRAMS
BASIC SKILLS IN READING 9-34

~

. *
CATCH UP 98 \
CLASSROOM INTERVENTIONS:37 *  ~ & -
COMPUTER ASSIST READ'NG/MATH §-10 i
CONQUESTS-38 i

- CRITERION READING (CRIP) 9-39

DIAGNOSTIC PRESCRIP ARITH 9-12
DISCOVERY-THROUGH READING 940
EVERY STUDENT EVERY DAY 943
HIT 9-47
HOSTS 914
IMPROVEMENT BASIC READING 948

© o IRIT949
KENOSHA MODEL 317 .
PERSONALIZED INSTRUCTION 9-54
PRE ALGEBRA DEV CENTERS 8-22
PRIDE 9-57 -
PRIOR 957
READING IMPROVEMENT 9-81
READINGINDIVID REMEDIAL LAB §-62
STY5-28
TITLE | COMPENSATORY MATH 966 .
TITLE | COMPENSATORY READING 8-67 .
 UNDERSTAND. ARLINGTON TITLE 19-68 .
"RURAL SCHOOLS N
ACE 7-4 :
CHILD33 ]
COMP PROG HANDICAPPED 5-17
MACOMB 0-3 10-18
MAPPS 10-18 . 2
MARC §-51
PROG FOR EARLY ED/HANDICAPS 10-18

SCHOOL COMMUNITY PROGR/
CAREER ED RESOURCE CENTER 4-12
CHILD STUDY CENTER 12-14
ECOS TRAINING 8-4
* ELSMERE 10-5 N
EXP BASED CARESR ED (APPALACHIA) 4+14
EXP BASED CAREER ED (FOND DU LAC) 4-14
EXP BASED CAREER ED (FWL.) 2.6
EXP BASED CAREER ED (NORTHWEST) 27"
EXP BASED CAREER ED (RBS) 4-15
GLASSBORO RIGHT TO READ 945
INSTITUTE POLIT LEGAL EDUC 67
INTERACTIVE CURRICULAR EXP 10-15
LAW EDUCATION (LEGAL) 8-15
OCCUP AND CAREER DEVELOP 4:16
PUBLIC SCHOOLS OF CHOICE 27
- SCHOOL VOLUNTFER DEVELOP 9-25
ST PAUL OPEN SCHOOL 28 °
TITLE | CHILOREN'S PROGRAM 9-31
URBAN ARTS PROGRAM 11-4
SCHOOL DISTRIC’S
CASHFLOW FORECASTING 7:5
t COMPUTER BASED PLAN (SIMU SCHOOL) 7-5
COMPUTERIZED PUPIL ATTENDANCE 7-8
MEDICAL INSURANCE 7.7 B3
PUPIL TRANSPORTATION 7-8

SCIENCE EDUCATION ”
APEC 613
FOUNDAT APPROACHES IN SCIENCE 6-15
- ISIS88 .
See Also: ,
* Environmenial Educaton | .
SCREENING TESTS _
ADDED DIMENSIONS PRESCHOOL ED 5-12
COMP PROG HANDICAPRED 5-17
' DEVELOPMENTAL ED (DEBT) 10-14 -
EARLY PREVEN SCH FAIL.MIGRANT 3-4
EARLY PREVEK SCHOOL FAILURE 5-7
- MODIF CHILDREN'S ORAL LANG 10-7
PEEC& 10-17 » -
PREVENT LEARNING DISABILITIES 5-24
SKI*HI 10-11
STAY 5-26
i
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SELF CARE SKILLS . - OKLAHOMA CHILO SERVICE 108 «
: iNSERV TRAIN TEACH RESEARCH 8-8 PARENT CHILO EARLY EO (SAT SCH)§23  ~ . ’
e 4 TEACHING RESEARCH 10-13 PEECH 1917
. SELF CONCEPT _ ' PEOPEL 12:9 ‘

PEORIA 0-3 1018
ADVENTUSEJ%GS.* 7 PILOT PROJ ARTIC OIS CHILO 89

Son PORTAGE PROJECT &-11

Cot AR I AT TS o3 PRECISION TEACHING: SACAJAWEA 10-9
CURRIC MEETING MOENT CommC, PREVENT LEARNING OISABILITIES 5-24

PROG FOR EARLY EOTHANOICAPS 10-18

\Y
DE&EvgliongDN?meEggz-s PROGRAMS FOR DOWN SYNDROME 5-24
* EXEMP CENT READING (ECR!) 8-5 ‘ . PUPIL TRANSPORTATION 7-8

RE-EO SCHOOL OF KENTUCKY 10-19
"RUTLANO CENTER 10-10
SCHOOL VOLUNTEER OEVELOP 9-25

FOCUS OISSEMINATION PROJECT 2-4
=  GAMES CHILDREN PLAY g-44

HOUSTON BILINGUAL3-7 ‘
ME/ME ORUG PREVENTION 12-7° . " S (o0 MAL READING) 10-19
N OMBUDSMAN 28 SKi*HI 10-11

PIMA COUNTY CAREER GUlOANCE 411

-POS ATT TOWD LEARNING (PATL) 8-7 SPEC EO PRESCHOOL 10-20

STAY 5.26
SEE:[L) ;r;ssm PUPIL SERV (RIPPS) 9-62 | sucgggg FOR s,_gAg%o 10-21
. | suc HANOI 10-21
L g}%mmoh'g‘v:’wm&%‘f;‘;gm | . StST INST MANAGE STRAT (SIMS) 1012
TULARE FOLLOW THROUGH §-27 ‘ " TEACHING” RESEARCH 10-13
“UPSTAIRS SCHOOL 9-68 SPEECH HANDICAPS :
SEX STEREOTYPES ’ - ACTIVE 103" .
EQUALITY 4-7 COGNIT ORIENTEO PRESCH CURRIC 5-15
FREESTYLE 4-15 T COMMUNICATION PROGRAMS 5-16 .
HEAR4S i . DEVELOPMENTAL ED (DEBT) 10-14
OPENING THE'DOORS 4-16 EARLY PREVEN SCHOOL FAILURE §-7
- ERIN10-6
SOCIAL STUDIES - . EVERY CHILO A WINNER 125° +
ﬂé’i{,"fs 63 . i MACOMB 0-3 10-16
) MAPPS 10-16
ETHICAL'ISSUES 12-15 PARENT
FACING HISTORY ANO OURSELVES 6-14 - PEOPEL 1°2H"'° EARLY €O (SAT ScHy §-23 T
INSTITUTE POLIT LEGAL EDUC 6-7 PILOT PROJ ARTIC OIS CHILO 8-9. ‘
S N DElTENSRC e
P 1
- RELIGION IN HUMAN CULTURE 6-12 STUDENT ﬁnsi:%%lb,:}zgnm C
WEEKSVILLE/BANK STREET FOL TH§-29 X
WWAS 618 . - PUPI(:TKRANSPORTATION 78
See Also: SUMMER PROGRAMS
Environmental Educallon . ACE 74 -
Ethics : NOMAO 3-8 ’
Humaruties ’ PRE ALGEBRA OEV CENTERS 9-22
’ngsza’ ‘oiducalm URBAN ARTS PROGRAM 11-4
v : SURVIVAL SKILLS
@ SPECIAL-EDUCATION | See Daily; Living Skt
ACTIVE 10-3 : TALENT DEVELOPMENT
CENTRAL INSTITUTE. FOR OEAF 5-13 TALENTS UNLIMITEO 12-13
: CHILO OEVELOPMENT:CENTER 5-14 : .
- COGNIT ORIENTED PRESCH CURRIC 5-15 . TEACHER EDUCATION -
COMMUNICATION PROGRAMS 5-16 “ APEC 613 , .
- ggm«up:&mons 'woaxsgc;p ;cm éa%onapc'?sré%oagxum (ACIL) 74 PO
L HANOICAPPEQ 5.1 ) . ATCH UP 935 .
ggg«g TRAIN CEREBRAL PALSIED 5-17 ’ - » OEVELOPING TNALOOELS SPEC EO 104
55 * OEVELOPMENTAL PLAY 5-6 .
. OEVELOPING MODELS SPEC EO 10-4 ECOS TRAINING 8-4 . i
OEVELOPMENTAL £0 (OEBT) 10-14 . ERIN 10-6
EARLY PREVEN SCHOOL. FAILURE 5.7 EXEMP CENT READING (ECRI) 8-5
' . ELSMERE 10-5 . GO METRIC 945
ENGINEEREO CLASSROOM 10-15 INSERV TRAIN TEACH RESEARCH 8-8
S e ot
WINNER 12- NCYCLE 8-6 - \
. INSERV TRAIN TEACH RESEARCH 8-8 # METRICS MAOE EASY §-52 -
INTERACTIVE CURRICULAR EXP 1015 . NEW JERSEY. WRITING PROJECT 920 °
LEARNCYCLE 84 PILOT PROJ ARTIC OIS CHILO 8-9
MACOMSB 0-3 10-18 . POS ATJ TOWD LEARNING (PATL) 6-7 "
. ::/E\ZZSA 152-2126 - gggss OF TEACHING REAOING 8-19
CT MANAGEMENT 8-10 -
4 MODIF CHILORENS ORAL LANG 107 . , : ) U-SAIL 73 '
) ‘NORTHWEST SPECIAL EO 10-17 VRP 9-32 oo -
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See.Also:

Preservice Teacher Educohon

TEAM TEACHING

CHILD STUOY CENTER 1214 .

COMMUN SCHOOL 6 BRONX FOL ™ 9-30
IRIT 9-40 ’

LEFLORE COUNTY FOLLOW THROUGH 9-50
LEM: ED MANAGEMENT DESIGN 7-7 .
NORTHWEST SPECIAL EO 1017
PERSONALIZED INSTRUCTION 9-54

*READING ENGLISH ROTATION 9-24

SPEC EO PRESCHOOL 10-20 .

TEAM ORIENTEO CORR READING (TOCR) 9-66
WAUKEGAN FOLLOW THROUGH 5-28
TRAINABLE MENTALW HANDICAPPED
See Menlal Retardation |
TRANSPORTATION

See Studen! Transporiation

TUTORING ’

HOSTS 9-14 .
IMPROVING ACHI NT READING 9-48
PROGRAMEO TUTORIAL READING 9-58
READING IMPROVEMENT 9-81

See Also:

Cross Age Teaching

Peer Teaching

VALUES

CAREER,OEVEL PROGRAMS 4-4 -
"CURRIC'MEETING MOO PROBS 124
JCESS8 | .
LAW EOUCATION (LEGAL) 815 .
POLLUTION CONTROL &-11 .
\ISUAL IMPAIRMENTS -
ACTIVE 10-3 L
COGN!T ORIENTEO PRESCH CURRIC 5-15

.” DEVELOPMENTAL EO (DEBT) 10-14:

ERIN 10-8

EVERY CHILO A WINNER 125

MACOMB 0-3 10-18

MAPPS 1018

MODIF CHILOREN'S ORAL LANG 107
PARENT CHILD EARLY EO (SAT SCH)5-23
PEOPEL 129

PROG FOR EARLY EOVHANOICAPS 10-16

- SPEC EO PRESCHOOL 10-20

VOCATIONAL EDUCATION
ELSMERE"10-5

OCCUPATIONAL VERSATILITY 4-10. /
VRP 8-32

VOLUNTEERS .

GLASSBORO RIGHT TO READ 9—45

ST. PAUL.OPEN SCHOOL 28
SUCCESS: HANOICAPPED 10-2..., ,
TEACHING RESEARCH 10-13

WOMENS STUDIES ~ _ °

HOSTS 9-14
SCHOOL VOLUNTEER DEVELOP 9-25 \- .

WWAS €-18 ‘
WORK EXPERIENCE PROGRAMS
ELSMERE 10-5

EXP BASEO CAREER ED (APPALACHIA) 4-14
SENIOR ELECTIVE PROGRAM 28
WRITING (COMPOSITION)

ARIZONA CONSORTIUM (ACIL) 7-4
INOIVIDUALIZEO LANGUAGE ARTS 9-15
NEW JERSEY WRITING PROJECT $-20
READ-WRITE 9-83

YEAR ROUND SCHOOLS :
COMMUNITY APPROACH (CAYRE) 25

~




EXEMPLARY PROJECTS o
L oo . Alphabétical . . -

- ACE: Administrative Cooperative in Education 7-4 -
L. ACTIVE: Ali Children Totally InVolved Exercising '10-13
. Added Dimensions to Parent and Preschool Education 5-12

" Adult Pertormance Level Project (APL) 1-3 ) ’ e
project Adventure 6-3 r o .
AIRS: Andover's Indwvidualized Reading System 9-33
Akron Follow Through: Project SELF (Selected Educational Leatning Fundamentals) 5-12
g Alphaphonics: Beginning Reading Program 9-7 : -
- Alternate Learning Project (ALP) 2-5 , . .
[ *APEC! America’s Possible Energy Choices 6-13
. Aprendémos en Dos Idiomas: Title VIl Bilingual Program 13-4

Arizona Consortium for Individuahized Learning (ACIL) 7-4 o

"Baptist Hill Kindergarten 5-13

BASIC: Basic Adaptable Skills for tha Individual Child 9-33°

Basic Skills in Reading (BASK) 9-34 * '
“Boulder Valley Public'Schoels Follow Throygh Program 9-34

*Cambridge Follow Through Project 9-35
project CAP: Boston Mountains Educational Cooperative's Career Awareness Program 4-3
- Career Development Programs 4-4_
. Career Education Resource Center Program (CERCP) 4-12
Career Education Responsive to Every Student (CERES) 4-5
Career Intern Program 4-12
Career Planning Support System 4-13
¢*Cashflow Forecasting System 7-5
project Catch-Up 9-8 -
‘Catch Up ~ Keep Up 9-35 . )
B + ~ - project CDCC: Career Cevelopment Centered Curriculum 4-13
Central Institute for the Deat Early Education Project 5-13
‘ a Chance for Every Child 9-36 ° "L .
“*Cherokee Follow Through: A Direct Instruction Model’ 9-36
project CHILD: Comprehensive’ Help for Individuat' Learning Differences 3-3
« 7 theChid Development Center 5-14  : .
Child-Parent Centers Activity (CPC) 5-14 .-~ _
Child Study Center (CSC): A Validated Pupil Personne! Services Demonstrafion Projtet 12-14 :
\ , project CLASS (Competency-based Live-Ability SkiliS) .1=4
. " Classroom Intervention; Individualized Basic Skill Reading Program 9-37
* Clinch-Powell Ecucational Cooperative: Home-Based Early Childhood Education Program 5-15
*project COAST: Cognitively Oriented Approach io Skills Teaching 9-37 -
Cognitively Oriented Presct ool Curriculum 5-15 ~ R
*Communication Arts and Scienice Training (Project CAST) 11-5
Communication Programs *5-16 -
. the Communications Workshép (CWS) 10-14
a Community Approach to Year-Round Education (Project CA.Y.R.E,) 2-5
*Community School 6 Bronx Follow Through 9-38 R
Community Schoo! 77 Bronx Behavior Analysis Follow Through Resource Center 5-16
a Comprehensive Program for Handicapped Preschool Children and Thesr Families in Rural and Non-Urban N
Areas 5-17 '
Comprehensive School.Mathematics Program (CSMP) 9-9 o
- Comprehensive Training Program for Infant and Young Cerebral Paisied Childfén (C.P. Project) 5-17 -
. Computér-AssisledDiagnoslic-Prescripti\}‘e Program in Reading and Mathematics (CADPP) 9-10. L%
" Computer-Based Planning Resources: Project Simu-School 7-5 o /
*Computerized Pupil Attendance Accounting/Census System 7-6
*Computeronics: Gifted Child Froject 12-14
Conceptually Oriented Mathematics Program (COMP) 9-11
Contluence of Cultures for an Affluent.Tomorrow 3-6 .
project Conquest 9-38 ‘
Contract Learning for Educable Mentally Retarded Students 13-4 -
COPE: Cognitively Oriented Pre-Primary Experience 5-5
Corpus Christi Follow Through Bilingual Project 3-6

California Migrant Teacher Assistant Corps: California MiniCorps 8-3 . !

3

*

. " CRAM: Compensatory Reading And Mathematics Program 13-3 - . IS
o project CREATION Concern Regarding the Enviro‘nmem And Technology In Our Nation/Neighborhood 6-4
. *Approved by JDRP since fall 1980 edit:on. '
Q N © .

[




Criterion Reading Instruction Project (CRIP) 9-39 .

is + Cntical Adalysis and Thinking Skills {CATS) 12-3
‘ . Curricufliyfor Meeting Modern Problenic (The New Model Me) 12-4

Curriculim Modification Through Environmental Studies: Environmental Studies Centet. 6-13

. VR
Dale Avénge; Early Childhood Education Project 13-3
C Dayton Difect Instruction Follow Through Resource Center 9-39
*DeKalb County Follow Through: A Direct Instruction Model 9-40 -
* Demonstration Evaluation Center (CAM) 7-6 v
. Developing Models for Special Education (DMSE) 10-4 . -
: *Developmental Education Birth Through Two (Project DEBT) 10-14

DevetopmentalPlay (DP): A Vatidated Pupit Personnel Services Demonstration Project 5-6
Djagnostic Prescriptive Arithmetic (DPA) 9-12 o,
Directory of Representative Work Education Programs, 1972-73 13-3

-pfojéct Discovery 4-6 4 4 ) .

. D:ecévery Thréugh Reading .9-40 .
: Drversified Educational Experiences Program (DEEP) 2-3 -
- *»Duval Consumer EducationCurriculum 6-14-
. {Early Chilgtiood Education — All Day Kindergarten 5-18 -
h “+ Early Childhdod Preventive Curriculum (ECPC) 9-41
" Early Prevefiiion of Schoo! Failure 5-7 .
Early Prevention of School Failure Migrant Program (For Spamsh and English-Speaking Children) 3-4
*East Las Vegas Follow Through: A Direct Instruction Mode! 9-41
" East St Louis Direct Instruction Follow Through 5-18
project ECOLogy (Envitonmental Career-Oriented Learning) 6-5
’ : ECOS Training Institute (ETI) 8-4
Educational Services for Schootage Parents (ESSP) 2-6
the Electric pany 9-42
o Elementary Metric Project -13-3
*Elmira Follow Through Project 9-42
ELSMERE Project 10-5 °
project Emerge:'The Shop 13-4
Engineered Classroom for Students Who Are Both Educably Mentatly Handicapped and Behaviorally
. Maladjusted 10-15 ,
. project Equalty 4-7
project ERIN: Early Recognition Intervention Network 10-6
*Ethical Issues in Decision Making 12-15
L *EVERY CHILD A WINNER With Movement Education 12-5
Every Student Every Day 9-43
. Exemplary Center for Reading Instruction (ECRI) 8-5°
: Experience-Based Carger Education (EBCE) [Appalachia Educational Laboratory (AEL)) 4~14
Experience-Based Career Education (EBCE) [Far West Laboratory (FWL)) 2-6
Experience-Based Career Education (EBCE) — Fond du Lac, Wisconsin 4-14
Experience-Based Career Education (EBCE) [Northwest Regional Educational Laboratory] 2-7
Experience-Based Career Education (EBCE) [Research for Better Schools, Inc. (RBS)) 4-15 '

v
. *Facing History and Ourselves: Holocaust and Human Behavior 6-14
v the Fail Save Continuum of Services for Learning Disabled Students 13-4
Family Oriented Structured Preschool Activity (Seton Hall Program) 5-19
FAST: Functional Analysis Systems Traifing 13-3 -
*FEED 13-3
the First Calculating and Reading Quest 13-4
Flagstaft Remedsal Reading Project (Title 1) 13-3 .
B . Flint Follow Through Direct Instruction Resource Center 9-43
< “s., *Flippin Follow Through: A Direct Instruction Mode! 9-44

7&?;5& .~ FLIT: Functional Literacy- 1-5

"

¥ S Florida Migratory Child Compensatory Program — Language Arts Tutonal Progrém 13-4

Fotus Dissemination Project 2-4 E
. *Foliow Through Nongraded Learning Model: New York City/Hampton Institute 5-19
.ot . Follow Through — Portageville Unit 5-20
*Foundstional Approacheés in Science Teaching 6-15 _
*Freestie 4-15 . .
“Games Childrén Play..." — Atlanta Foliow Throughlln(erdepénder[ﬁ (.eaming Mode! 9-44
,'1 . . GEMS:Goal-based Educational Managenient System 9-13 \
’ ~  the Glassboro Right-To-Read Project 9-45 * .
L Q ‘ . / ,
< B ' W .
. l: l C Approied by JORP since falt 1980 edition.
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. . . L .
"'Go Metric™': A Supplemental Low-Cost Metric Curriculum 9~45 )
*Good Samaritan Diagnostic/Prescriptive Ctassroom for Handicapped Preschool Childrén 13-6

*Guttport Follow Through: Mathémagenic Activities Program (MAP) 9-46
Sa .

*Have a Healthy Heart 12-15
Hawaii Basic Skills Remediation Project- 13-4
Hawail English Program (HEP) 13-4 .

“*Hawaii Follow Through Project 9-46 ’
HEAR: Human Educational Awaréness Resource

Sex Role Stereotyping) 4-8 . .
HEP/Project ALOHA (Allowing Learners Optimum Human Attainment) A Mainland Demonstration of the
Hawaii English Program 13-4 , ’ .
-Higher Horizens 100 9-47 T . ;
HIT: High Intensity Tutoring 9-47, . :
project Home Base 5-20

Home Start 13-3
HOSTS: Help One Student To Succeed.9-14 .
3-7 .
b

“Houston Independent School District Bilingua! Programs

“I CAN Instructional Physical Education System 13-6
project 1-C-E (Instruction-Curriculum-Environment) §-6
project Idea (A Program for Hearing-Impaired Infants) 13-3

Improvement of Basic Reading Skills 9-48
Improving Achievement (Readino} Through Use of Teachers and Teacher Aides 9-48
Indianapolis Follow Through Project 5-21
Individualized Bilingual Instruction (18l) 3-5
Individualized Language Arts: Diagnésis, Prescription, and Evaluation 9-15
Inservice Training in the Teaching Research Data Based Classroom for Severely Handicapped
SchoolAge Children 8-8 . "
Institute for Creative Education 12-6 - )
Institute for Political and Legal Education (IPLE) 6-7
project Instruct 9-16
Intensive Reading improvement Program (IRIP) 8-8 /

Interactive Curricular Experience 10-15

IRIT! Intensive Reading Instructional Teams 9-49
ISIS; Individualized Science Instructional System Dissemination Project :6-8

{A Career Education Program to Réduce Etfects of

.

Kansas City Follow. Through Projeci: Resource Center 5-21

project KARE (Knowledgeable Action to Restore out Environment) 6-9

Kenosha Model: Academic Improvement Through Language Experience 9-17
S

‘Law Education Goals And Learnings (LEGAL) 6-15
Law In a Changing Society (LCS) 6-10
Learncycle: Responsive Teaching 8-6
project Learning Disabilities: Early identitication a

*Learning.for Lite 12-16

Learning'To Read by Reading 9-49
*Lee County Foliow Through: Mathemagenic Activities Program (MAP) 9-50

* « LeFlore County (Mississippi) Follow Through Resource Center 950
" LEM: Learning Experience Module (Educationa! Management Design) 7-7
Lincoln County Exemplary Project in Career Education 13-4
*Macomb 0-3 Regional Project: A Rural Child/Parent Service 10-16
*MAPPS; MultkAgency Project for Pre-Schoolers 10-16 .
MARC: Multisensory Approach to Reading and Reading Readiess Curriculum. 9-51
Career Horizons (MATCH) 4-9 -

Matching Attitudes and Talents to
Math Laboratories for Disadvantaged Students 13-4

Matteson Four-Dimensional Reading Program 9-51
*McCormick Follow Through: Mathemagenic Activilies Program (MAP) 9-52
MCHPNIP: Mother-Child Home Program of the Verbal Interaction Project 5-8
MECCA: Make Every Child Capable of Achleving 5-22 °
Media Now 11-3
. *Medical Insurance: A Procedure for Instituting a Cost-Effactive Program 7~7
the ME/ME Drug Prevention Education Program 12-7

Metrics Made Easy 9-52 * *

- Migrant Student Record Transfer System (MSRTS) 3-7
. Mode! Classrooms: Classroom Management 9-18

Model Learning Disabilities Systems (MLDS) 13-4

Modification of Children's Oral Languager 10-7

o

nd Intervention 13-4
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['New Haven Follow Thréugh Project 9-53 . -
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¢ *Pickens County Follow Through: Mathemagenic Activities Program (MAP) 9-55

National Migrant Interstate Project 13-4 .
, New Adventure: Success Strategies for Reading and Language (NAIL) 9-19
the New Jersey Writing Project 9-20 - .o . .
New York State External High School Diploma Program (EDF) 1-5 | . ‘.
*Nichols Avenue Follow Through: A Direct Instruction Model 9-53  + -
NOMAD: Needs and Objectives for Migrant Advancement and Development 3-8 .
Northera Cheyenne Foliow Through Project 5-22 . .k
Northwest Special Education (NWSE) 10-17 . . .

,Oakiand Unified School District Follow Through Program: Learning Through Literature 5-23
Occupational and Career Development 4-16 ’
Occupational Versatility (O.V.)-4-10

. Okiahoma Child Service Demonstration Center for Secondary LD Students 10-8
Ombudsman 12-8 . , )
*Opening the Doors 4-16 L, .

PA: Project Advocate — Northwestern lllinois Association 13-3
PAL: Pupits Advancing in Learning- 13-4  ° J
Parent-Child Early Education Program (Saturday School) 5-23
Parent Readiness Education Project (PREP) 5-9  ~
-PEECH: Precise Early Education for Children with Handicaps. 10-17 .
PEGASUS: Personalized Educationat Growth and Achievement with Selsctive Utilization of Staff 9-54
PEGASUS-PACE; Continuous Progress Reading Program: Personalized Educational Growth And Selective
Utitization of Stalf — Personalized Approach to Continuous Education 9-21 B
PEOPEL: Physical Education Opportunity Program for'Exceptional Handicapped Learners 12-9
Peoria 0-3 Project — Replication of an Interdisciplinary Approach to the Early Education of Handic?pped
Children Ages 0-3 10-187 ’ . ,
Perception+ 5-10 P
Personalized Instruction: A Classrdom Team Approach 9-54
Phifadelphia Follow Through Behavior Analysis Resource Center (BARC) 9-55
Physical Efficiency and Corrective Physical Education (PECPE) 12-16

Chiidren 8-9 , .
Pima County Developmental Career Guidance Project 4-11
*Piattsburgh Follow Through Program 9-56 .
*Pocatello Follow Through: Mathemagenic Activities Program (MAP) 9-56 -
Poitution Control Education Center — Priority One: Environment 6-11
the Portage Project: A Home Approach to the Early Education of Handicapped Children 5-11
Positive Alternatives 1o Student Suspensions (PASS): A Validated Pupit Personnel Services Demonstration
Project 12-10 .
Positive Attitude Toward Learning (PATL) 8-7 .
Pre-Algebra Development Centers”9-22 -
Precision Teaching Project *10-9 3 . .
PREDICT-I; Pre-indergarten Education for the Disadvantaged Child — Title | 13-3/
Pre-Kindergarten Prescriptive Teaching Program for Learning Disabled Children 13-4
Preveqtion of Learning Disabilities: An Interdisciplinary Model 5-24 :
project PRIDE: Professional Reading Instruction with Desirable Elfects '9-57 . ye
Rrimary Grades Health Curiicultm Project (PGHCP) 12-17
-PRIOR: PReschool and Improvement Of Reading 9-57 '
the Process of Teaching Basic Reading Skills in Secondary Schools 8-9
a Program for Early Education of Children with Handicaps 10-18
Programed Tutotial Reading 9-58
Programs for Children with Down Syndrome 5-24
Project for the Severely Handicapped Child 13-4
-Project Management Basic Principles and Techniques 8-10
*Proviso Reading Model 9-58 !
Psychomotor Learnings for Academic Yields (Project PLAY) 9-59 .
*Public School 33 Manhattan Follow Through Project: A Child Development Approach 9-59
*Public Schoot 92 Manhattan Foliow Through 9-60 .
*Public School 137 Brookiyn Follow Through: A Direct Instruction Modet 9-60 “
Public Schools of Choice: High School in the Community (HSC) 2-7
“*Pupil Transportation: A Procedure for Cooperative Purchase of Speciat Education Services 7-8 ;

Pilot. Project Utiizing Supportive Personnel Using Behavior Modification Techniques wn}\ Articulatory Disordered

-

project R-3: Readiness. Relevancy and Reinforcement 9-23
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*Randoiph County Foliow Through Program 9-61
project READ 13-4/

Reading English Rotation Project 9-24

project Reading Impfovement 9-61 _ .

Reading Improvement Program|— Secondary Schools Reading Laboratory 13-4

Reading — Individualized Remedial Laboratories/Math — Individualized Remediation 9-62 .
Reading Instruction and Pupil Pérsonnel Services (RIPPS) 9-62 .
} ‘project Read-Write 9-63 .

project REAL 5-2! . ’
RE-ED School of Kentucky 10-19 o w T .
» Religion In Human| Cufture (RIHC) 6212° : I .
: }’ *the Responsive Eayly Childhood Education Program (RECEP) 9-63 .
Richmond (Virginid) Follcw Through{Resource Center 5-25 !
N Right to Read: Wilton Juior High School 13-4 ° -
s the Rutland Center — Developmentgl Therapy  Model for Treating Emotionally Disturbed Chiidren 10-10

i *San Diego City Schools Follow Throligh: A Direct Instruction Model 9-64
R *project SCAT: Skilis for Consumers lied Today-12-17
School Health Curticulum Project (SHCP) 12-11 .
School Voluntear Developmient Projéct 9-25

. *SCORE: Success Controlled Optimal Reading Experience. 10-19 ° ¢ B 1’
.~ SDR:-Systems Directed Reading 13-5 . .
SEAPORT: Student Education Assuring Positive Organized Reading Techniques 9-64 '

Secondary Credit Exchange Program 3-8

~ °  Senior Elective Program 2-8- L . . ' ‘
Sequential Physical Education Reform: The M-5 Project 12-12 . : {
project SHARE: Sharing High Yield Accountability with Resource Educators 10-20

SIGMA: System for Individually Guiding Mastery Attainment 8-10 )
project SKI*HI* 10-11 ) ‘ ‘
: project SMART (Success in Mathematics Through Aural Reading Techniques) 13-3
7 * South Douglas County Early Childhood Education Project 13-5
T Special Educalion Preschool Program 1 0-20" o
..+ StJohn Valley Bilingual Education Prograny 13-5%
~& St. Paul Open School 2-8 .
STAMM: Systematic Teaching And Measuring Mathematics 9-26
project STAY: School To Aid Youth, 5-26 .
Stratbgles In Early Childhood Education 9-65
- . . Student Team Leaining: Intergroup Relations 9-27 -
. Y .Student Teams-Achievement Divisions (STAD): Language Arts 9-28
A\ project Success Environment: A Contingency Management Approach to Classroom Improvement 13-5
+ '\ ,project Success for the SLD Child 10-21 -
o4 \ project Success:{Handicapped 10-21 . 3
1 Systematic Instryctional Management Strategies (SIMS) 10-12
+ a Systems Apprgach to Individualized Instruction (SAll) 9-65

project Talent Development 13-5 : R
~Talents Unlimited 12-13 X
TALK: Teaching Actlvities for Language Knowledge 9-29 .
the Teaching Research Infant and Child Center Classtoom for-Moderately and Severely Handicapped
Children 10-13° . £ “
sTeam.Oriented Corrective Reading (TOCR). 9-66 .
Teals-Games-Tournament (TGT) 9-30

Title | Chitdren’s Program: Lsaming to Read Through the Arts, Division of Currlcutum and Instruction, New York
City Board of Educition 9~31

*Title | Compensatory Mathematics Program 9-66

**Titie | Compensatory Reading Program 9-67
Title | ESEA Preschoo! 5-26 ‘ .
Title | Reading, Grades 2-6. 9-67 .
Tille | Remed:al Reading Program 13-§ 4

« - Topeka Outdoor-Environmentat Education Project 13-5 ; N
-~ *Training for Turnabout Votunteers 13-
. - Trenton Foliow Through: Behavior Analysis Approach 5-27

Jufaré Foliow Through 5-27

a

- UCLA Allied Hesith Professions Publications 4-17"

project Understand: Arlingtgn's Title | Program 9-68 I
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Upstairs School 9-68

Urban Arts Program 11-4 *

U-SAIL: Utah System Approach tn Indwidualized Learning 7-3 *
*Uvalde Follow Through: A Direct Instruction Modet 9-69

VRP: Reading Power in the Content Areas (Vocational Reading Power) 9-32

Waterloo Follow Through: Individualized Early Learning Program 5-28

Waukegan Follow Through Demonstration Resource Center 5-28

ths Weeksville School/Bank Street College Fnllow Through Program 5-29
*Williamsburg County Follow Through: A Direct Instruction Model 8-69

.+ *WWAS: Women in World ArékSﬁugle 5-5-16
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L -Th,eNati‘OhaijﬁiﬁUsion Network

-~

* The, National-Diffusion. ‘Network ' is an- organization of primarily,

- school-based: programs ‘that have ‘béen approved: for nationwide
dissemination'by the:federal, Joint: Dissemination Raview, Panel. Since
1ts inception:in’ 1974, the NDN_ has:grown:from .76 to: 315 programs
that.were developed in-large part:by:classroom:teachers-with grants
from 26 federal programs and agencies‘and-a variety of state and local
sources-who-wanted- y/orkable- solutions to local ‘problems. The NDN- -

was formed::to . save weducators. in:other~locations who, face' similar

problems the. time:and:expensé- of ‘developiig:a solution from.sératch.

" NDN has far exceeded its initial.expectations. In .1979-80 alone, almost

10,000 schiools, ‘adopied ‘an- NDN”.program, As a result, 87,000
teachers received inservice training and 2.7-million students benefited.

NDN .programs help-learners with 'many. different - néed... — ‘disabled

preschoolers, :disadvantaged.-inner:city, -children."in primary grades;
high-achieving high sch@dl‘gtudents.:;and out-of-school adults, to name
-a few. There are NDN*programs_for many ‘content areas, ranging from
the. :basic -skills -of: reading, mathematics, -and “oral- and written
communication:to-vocational and career” education,: consumer educa:
tion, and’physical education. Other NDN' programs- provide-training for
teachers in. instructional méthpgs,andli;iés‘sroo;f: ‘management techni-
‘qgues. Still others ‘help school administrators- with "a variety- of
‘management problems. -Adopters range -from small, single' schools in

remote. rural.areas to large:metropolitan districts.

-~ .

For’lﬁfonnafion about the. services of the National Diffusion. Network,
contact the National Diffusion Network Division, Room 802, Riviere

.Building, 1832 M St.,:NW, Washington, DC 20036.




