.

3;: _objectives, i.e., to identify successful yot#y‘

DOCUNENT RESUNE . -

B 209 583 . e \ . €6 015 536,

”lU!BOR

: Soners, ldele, Bd<; And Others
,fT!TLE

- pocus. on Youth. ‘National Sysposium on Youtk Violence.
., Team Action” Youth Involvemeat Programs to Decrease
. .Violence (1st, Reno, Nevada, Noveaber 5-12, 1980).
TESTITUTION. , Nevada Univ., ‘Beno. Div. of Continuing Education.” .
SPONS AGENCY Departaent of Bducation, San Prancisco, Calif. Region. "~

. . 9,4 Wational Conference of Christians and Jeus;

‘ Nashington, D.C.; National Council of Juvenile and
. FPaaily -Court Judges, Reno, -Nev.; Nationali School
) Resource Network, Washington, -D.C.; MNevada State

. Dept. of Human Resources, Carson c;ty..!outh ’
.. “ Services.
‘+ POB DATE Nov 80 S . -
. NOTE .193p. — .

’EkVAILlaLE rRou -Community Development, COntinuzng Bducatzon Dzvlszon,
University of Nevada, Reno, NV 89557 ($6. 00.-for one

'1¢A . copy: 30 or nore. $5. 00). .

-

-"EDRS PRICE
DESCHIPTORS °

8FO01/PCOB Plus Postage..
*Adolescents; *Change Strategies. Coununxty Prograas;
Delinquency. Prograa Descriptions; Public Policy;
Social’Probleas; Social Services; *Student
Participation: *Violence; *!outh Ptobleas: *Youth
. Prograas

. ABSTRACT _ . : .
The conference proceedings- of the Pirst. National
Symposium on Youth Violence are presented in teras of tae prograa
involveaent prograas
‘\xagd ‘to develop positive strategies for decrefsing violence. This
‘moncgraph provides the program schedule and.“texts and sumaaries of
various speeches on the topics pf open ‘communication strategies,
social integration strategies, and legislative andi teawm action to _
-decrease ‘violence. The National Avards for Outstanding Youth -
JInvolvesent Prograss are described, along with a bibliography of

-~

. other youth prograas._ (JAC) : £ N
- ! \ _— . - ) ’
- [ 4
- / i - -
‘ ~ 3
.. 2
- . . -
**t#******************************::)**********************************
* Peptoductions supplied by EDRS are the, best that can be made *
L froa the original document. o

**ﬂ#**********************ﬂ***********##*********#*******************1*

TN e G a WL w A STl A e AR s e 2 T e ey Tk T s e N R T e s A T et
. s - 2 . - o . .

. . .
\ . . ‘
- - - -
. .
.

-~
13

'i"
LFIREY
3
P

L.
ey srin it

P
-




CG 015534

.

N S ..' . / ’::‘:
. "’.-‘ \X

~ (g s
“ '0\ g N [] :
¢
P

[ ) .
3 k .
FIRST NATIONAL SYMPOSIUM QN YOUTH VIOLENCE ’ .
TEAM ACTION YOUTH INVOLVEﬂENT PRpGRAMS T0 bECREASE VIOLENCE;
- : RENO, NEVADA - e ‘ i
November 9-12, 1980‘ . ) s t

S

Sponsored by

CONTINUING EDUCATION, UNIVERSITY OF NCVADA-RENO ™
NATIONAL CONFERENCE OF CHRISTIANS AND JEWS
NATIONAL COUNCIL OF JUVENILE AND FAMILY. COURT JUDGES
"NATIONAL SCHOOL RESOURCE NETWORK, NATIONAL CENTER
UNITED STATES DEPARTMENT OF EDUCATION, REGION 'IX .
YOUTH SERVICES, -NEVADA DEPARTMENT OF HUMAN RESOURGES s

U.S. DEPARTMENT OF EDUCATION “PERMISSION TO REPRODUCE THIS
* NATIONAL INSTITUTE OF EDUCATION MATERIAL HAS BEEN GRANTED 8Y -
EDUCATIONAL RESOURCES INFORMA FION . -

CENTER (ERIC) a. jﬁﬂﬂiw -
» {Tms document has been reproduced as K] .
recerved from the person of 0rganizaton . X

onginating .

Minor changes have begn made to improve

reproducbon quality

&

e A e i i A e e M S =

TO THE EDUCATIONAL RESOURCES
© @ Points of view of opimons stated in this docu INFORMATION CENTER (ERIC).” -
ment do.nctnecessaniy tepresent official NIE

— = 7 Tposinog of, poficy. - . . . T -
. . . 4 ] :

‘. " . i

R e S . oo e L ¢ e _i B e

\ .




N

¥ . L “Tem ACTION YouTH INVOLVEMENT PROGRAMS
o ‘ o TO DECREASE VIOLENCE-

i

I

|

!

|

!

. FIRST NATIONAL SYNPOSIUM ON YOUTH VIOLENCE

S80[AL9S LetoLpnp

/!

November 9-12, 1980

ted

] SAHARA REN( "
‘ Reno., Nevada L P

— .-' ."
IMPLEMENTATION ¢

?
‘ *  Sponsored by :
CONTINUING EDUCATIDN, UNIVERSITY OF NEVADA-RENO - v

(o NATIONAL CONFERENCE OF CHRISTIANS AND JEWS ’

2 NAT IONAL -COUNCIL OF JUVENILE "AND FAMILY COURT JUDGES

Y. NATIONAL SCHOOL RESOURCE NETWORK, NATIONAL CENTER }

.~ -UNITED STATES DEPARTMENT -OF. EDUCATION. REGION IX .- .
YOUTN SERVICES. NEVADA DEPARTMENT OF HUMAN RESOURCES




«Q

' Listen to my anger

- histen to my tears ~even £ you cannot sce them .«

I willgemember your gentleteuch .

_ LA youp child
Look at me N A
" Lamyour chitd , R

You made me and allowed. me. to enter this world
- -You save me L .

- . ‘e hd S
° .
P %
3 v
- W b e
2 s

2

¥eed nie, clothe me, shelter me - . ' 1

Bur most of all, love wie = : . '

Téud\ w2, kiss me, hus me y :
: Talit.pme»-dmm with ne - :

»
9
r

.m kn .ha'l fezhn'... - L

o know wiat 1 am - ooy »

Listenvto iy voice , g‘ \ L
Listen to my stories of what1s spécial to me

\
“r
L+

Learn why that happens to me
Listen to my Lughter | :
. And share my joy withme .
Listen'to my musiwc . " "
* What dogs ¢ say to you? :

[
.

L]
N
P

Try to understand what- males me sad
Listen o my fmends —they are important tome * |
Througi them, you may comorehend my world -
Listen to my Triumdhs — understand 'my fatlures S
* Helpme t grow stronger trom my’ disappoumntments
bisten tofiny silence _
. Tor ws then T mayneed you most

«
..

: .
ﬁ};

i

54

Love me always
Be lund tome
Reprimand mz, correct me - : o
But be gentle —not crsel. - : R —
Giwde me and"'help me . :
Butdo notyover duect me . .
Gwe e room to grow, to explore, to think for myself - - R
~ letme beme . A
Be theie, be close . -
But do not smother me " :
let me fall ‘ ,
- So Tcan ger up and be twice astall
Never lecave me .
Although thousands of miles may scparate is . -
AL of my Life T will need you
oo ust to know you are there ‘ _ ’
WL sistan me throush all of my days o

And when 1 become a parent,

-

.
'S 4 > . . Ch
N .
. b S by

.
.

~

‘ - - < -
Lo ot Pascaamy ey P Tarawe s
x

“NYour loving-voces, your warmth 1n holdmg me
And how you always LOVED and CARED formé w
> -
Iwzll 1ool at my chiid .
1 Wl Lsten to my chald
I il try-to linow my chald - . :
1 will love my clul ' )

This will be my et o you™ T
NSB w.\g'of .5..13&:3\3 "Tlggt’: you”, ‘ SR o, - ' ':
' i Areana H. Cane ™
, 9 8 © 1979 ‘ ‘
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V]rg1n1a Cain and Adelé Somers, Coordinators ‘of the Nat1ona1 Sympos1um - .
Focus on Youth,' extend.SPiCIAL IHANKS to: -
’ - ~ .
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Dean Louis McHardy and Jim Toner, National Council of duven11e and P
Family Court Judges =~ . N . g
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Nugget, Mary Lou Moser, Debbie Kennedy .
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_ = Sug Bond.
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e e FIRST NATIONAL SYMPOSIUM ’on YOUTH VIOLENCE% ‘
) TEAM ACTION vomu INVOLVEMENT PROGRAMS™ TO DECREASE meErjc/E S o=

»
-

N 'r'.-:~ ‘

e : ; - ‘ ) .

Lt The rising rate of v ]ence in our schgo1s and 5oc1éty is of tremendous v

o * ‘concern to the/eTfTiegs in dur codntryl The National Symposium,’ Focusz...
on Youth, achieved the objectives of i ent1fy1ng successful youth in-
vo]vement programs and of developing positive’ strategies to decrease

- -~ '

<., ,//v1o1ence ‘The National. Symposiur-was focused for policy makers and o0
L _practitionersin the fields of wducation,. juvenile justice, law, correc- . _ -
* . tions, medicad and health serv1qé§§ 1aw’enforcqqgnt community program- :

: ming,_ and’ thode working in a broad range of human services resource sys- ., + .
-« T tems for, YOUTH Theé expertise of the faculty of the University of ;
" Nevada- Reno community members,” as well as-nationally known authorities .
. * was shared. Youths‘were dnvolved as reactors on)jpanel presentat1ons, as N
"+ - participants, as: performens in the musical an?é?* nce present iops, and
i

3
;

as demonstrators e$ youth 1nvo1vement act1v1t t aisp1ay les..

In the creat1ve p]annmg for the National Symposwm; the M@m d1rec- ) .2 .

" * tors, Virginia Cain and Adele Somérs, reached out to agencies, orgai-- .- S

.zations; and individuals who are- concerned and care about the well-béing ° <.

» *of youth. Cross disciplinary communication and-the creatiqn of 1tnkages R
. between organizations occurred. Stncejth1s program was not fynded by a” ~ -

: grant it had to be self-stpporting. 0rgan1zatﬁons.coopErated by ma11- . :

. e -ing and d1str1but1ng postcards and brgchures; and by sponsdr1ng presen- _ . o
tgrs and°participants. In an attempt to make it possibte ‘for all inter- )

.- « ested persons to part1c1pate partial and complete scholarships depending L

a on. need-were offereé “ Youths rece1ved<comp1ete scholarships to attend. .° °. .}

- Press re]eases and brochures were sent to Nationa] Journals and per1oa1- ]

cals. Endorsing and sponsoring organizations incluced announcements in ~

- their newsletters. h St

. - P N ¢ - .

. Nominations were accepted for the Nat1ona1 Sympos1um Youth Invo]vement .

\ : Rrogram Awards. Criteria were estaH11shed for the -selection of the pror # . ;

", ,grams. The entries were ‘judged by ) select compittee of the sporsors of - . -, :

b the Focus on Youth National Sympositm. At the National Youth Inyolve- .

ment Awards Luncheon; outstanding youth 1nvo1vement programs were récog- . :

nized by the presentat1on of p]aques and cer 1f1cates of mar1tor1ous . Lo

recogn1t1on e X /- U

. The.basic tonoepts behind the National Syl 0sium were/tb recogn1ze the :

. importance- of- the invoivement of yputh in eso1v1ng tne1r own problems, « %

the. development of educat1ona1'and recreationa] programs to meet their ‘

needs, and to re1nforce their: p]ace in séciety. . ¢ R

-
3

S *Through team act1on *the Nat1ona1 Sympos1um Focus on Youth became a T " 4
reality. The efforts, time, andﬂf1nances of- many persons contributed to ¢

. .. a re]evant Successfu1 ,and s1gn1f1cant nal Sympos1um L - :
. . . . ’ @ * M ‘ . ' ¥ ' - ‘: :f
TE— L s — ) : : ' \ L
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{’ 0 - ) ’ THE FIRST. NATIONAL SYMPOSIUM ON YOUTH VIOLENCE o s

P - . T Team Action Youth Involvement Programs )
: : i to Decrease Violence . ,
. - K [ ; ’

. , The r1s1ng rate of v1oTence in our schoq]s and society is of tremendous
concern to the>citizens in our cuntry. “The purpose of the FIRST .
NATIONAL SYMPOSIUM ON YOUTH VIOLENCE: TEAM ACTION YOUTH INVOLVEMENT .
PROGRAMS TO “DECREASE VIOLENCE was to ) .

A9

-Ident1fy successfuﬂ youth programs wh1ch decrease.v1oTence in ‘our
school$ and communities
, _ -Develop alternative pTans to decrease violence and construct1ve1y
/ . channel the energies of- youths
‘ -Implement techniques for effectivé, use of progriqs to decrease vio-

bLe

e

'
.
- : ,,

lence by ut11121ng and exparding the services of\educational insti-
tutions, the judiciary, pr1vate and public secto S, law enforcement,‘

\ © communitty- resources
-Promote Teg1sTat1Ve action programs for construct1ve 1nv01vement of’

- youths vt S, R .- ce

- - . e
. . - - -

= All sessﬁons were- d1rected toward solving problems and implemeriting con- °

g

LT . structive youth involvement programs to decrease violence,
iope T . : . . .
. . - 4

> : e .

\
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*Definition of Terms . ) °-

.': : . The terms used 1n the National Symp951um are defined as follows: -

_VJol?nce. Exertion of physical forc° that results in personaT ing
\ and in desgructIon of property.! T3t
. CTosed Communication. One-way comiunication or no communication. i
sonal, authoritative, punitive, and arbitrany,‘actioné with¥
many d’re~t1ves issued without consultation d% the- faculty
or students which often create poor fatulty and student

-

. .
R T T RS S

; ~ _morale. Messages.are guarded and cautious. People do not
: {h_ Tisten to each other. (McGregor, Douglas. The Profes-
.- _ : sional Manager. :New York: McGraw-Hill, §%967 ) -
- Open Communication., Multi-way, friendly, authentic vérbal interaction -
s w1th‘respon51ve Tistening between person3 and w1th1n :

. groups. _Encouragement of ifput from many persons” for dec1-
. "> den-making and probTem -solving. .
< ¢ Social Integration. Invplvement in the secid’- system of the fam11y,
A school, and community through partjcipation in governance,
' activities, and school- community JObS .

,: /- §\<{1' *Somers Adele., . "Open Commun1cat1on and S&c1a1 Integrat1on Strateg1es
*). . to Decrease Student Physical Aggression in High Schools." Ed. D, Dis-
‘o~ sertat1on Universityyof Southern CaIIforn1a, Los Angeles, September

\\_ J;hﬁs 1978. . . (- . ; "‘ . ‘.J ‘) o




PROGRAM SCHEDULE

5:00-7:00 P. Mo _ . N

l - " ’Sunday, Novémber 9

| .

&

& "&~ . REGISTR%TION - NO HOST HOSPITALITY RECEPTION IN HONOR OF POLICYMAKERS #

Do "WHO SUPPORT YOUTH INVOLVEME T PROGRAMS- S

l;1| N B " e

LU " MUSIC - Un1vers1ty of Nevada-Reno Youth Jazz Ensemble-: N

' ‘ ‘John Wacker and Roger Wilhite -y ' )

iél‘ .o 7:00-9:00 P.M. Town Hall - Rooms 11 and III T ] .
- . ‘ " T "Overview of-the Qymooswm Focus on Youth"

 .FACILITATOR: .Adele Somerns, Ed. D.; Nevada Administrator, Title I -
o . Higher Education Act; Coordinator, Community Development
] *, . Cont1nu1ng Educat1qn, UNR ‘

3

" WELCOME: 'Governor Robert List, State of Nevada

Neal Ferguson, Ph D., D1rector, Cont1nu1ng Educagﬁon\ UNR

,,,‘“.,,Jn,u,”_m.ﬂ
- el . o S
o e W
.
”
.
i

INIRQhUCTIONS: Ted Sanders Super1ntendent of Public'Instruction
. Nevada State Department of Education .. -

’

"Youth Violence - Federal and State Support Systems to .
_ Decrease Yiolence"

Javetta Richardsbn, ‘Coordinator cf the National Education
) : Associat1on Schoo] VﬁoIence Program; Program Specialist

"Youth Participation as a Preventive Measure for Violence
on the Part of Youth" ~

Mary ‘Conway Kohler, Board Cha1rperson ‘National Comm1s-
sion on Resources fon Youth Inc. . -
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Mondsy, November 10 . .
\ £ .
r8:30-10;15 A.M.  Town Hall - Rooms II and III %)
Y & R ’ .
"fa. “Purpose of Symposium and Expectat1ons

FACILITATOR: Caroline Gillin, Ed. D., Regional Commi ssioner for Educa-
tion Pregrams, Reg1on IX, .United States Department of

_ o | Educat1on 7
* - WELCOME: Joseph Crowley, Ph.. D.;-President, University of Nevada-
. .Reno .
/ : ‘ .
~ ‘ GREETINGS: Dean Louis McHardy, Execut1ve Diregtor, National Council

of Juvenile and Fam11y Court Judges
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“The School as a Model of Just1ce A National Network °
, _ Approach” . - |
oo <« James J. Dahl, Adm1n1strator, Nat1onal School_Resource
Network R coan ; ‘ .

"Eduéat1ona1 Ihnovation for the Prevent1on and Treatment
of Delinquency" -
Martin Gold,-Ph. D., Proqram Director, Program on Child:
ren, Youth, and Family Life, University of Michigan, In-
) stitute for Social Research, Professor of Psychology *
- o, ' -
- "Overview of .Open Communication Sessions"
"Introduction of Session Coordinators"
Virginia Cain, Curriculum Direttor, National Counc11 of
. Juvenile and Fam1]y Court Judges . - .
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10:15-10:30 A. M. BREAK -
10:30 A.M. 12 p.M.
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SESSIONS: OPEN COMMUNICATION STRATEGIES TO DECREASE VIOLENCE

»
.
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SESSION I. MEDIA: WINDOW ON HUMANITY (Increas1ng Construct1ve Media
Programm:ng for Youths)

Mt

FACILITATOR Eva Essa, Ph. D., D1rector Chl]d and Family Center
Ass1stani Professor, Schoo] of Home Economics, UNR'
PRESENTERS R LEE D. HIRSHLAND, P\°s1dent General Manager, KTVN -
REACTORS: - Channel 2
' DONNA LLOYD KOLKIN, Ph D., Director, Critica] Tele-

<
-

A]
~

.  vision Viewing S 1s Curriculum Project, Far West. .
_ Labonratory s,
, ED PEARCE, News Director, KTVN - Channel 2 | ! :
. HOWARD ROSENBERG Profgssor-of Art, UNR .,
YOUTH: TODD MANGIAPRIA, cxperlenced.Based Career Educaa
. tion. Nashoe‘ﬁ1gh Schoo] . .

Toa

‘SESSiON ‘II. ACCENTUATE THE POSITIVE' (Improv1ng Open Commun1cat1on and \
Counse11ng for-Youths) . . . &

JEE .. ew

.

FAQILITATOR: JOHN A. BAILEY, Ed. D., Professor, Counseling. and Gu1d—
_ - e ance Personnel, Services, College of Educatmqﬂ \
PRESENTERS & KATE MACKENZIE, Host "On the Line with Kate' KQH Radio; o
REACTORS: Marriage and. Family Counselor )
‘ MARY F. MAPLES, Ph..D., Professor, Counseling and Guid-
ance Personnel Services; Immediate Past Prgsxdent Amer-
ican .Personnel and Guidance Association
MARY -LOU MOSER, Community College Analyst; qugd1ate Past
" President, Nevada State Parent Teacher Association — *
KEITH A. PIERCE, Ed. D., Professor and Chairman, Counsel-
ing' and Guidance Pe;sonne] Services, College of* Educat1on
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"Telling It Like It Is: Improv1ng Communication Between

A
-

R _ Parents ‘and Youths" 5
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. DAVID, MORSE, Head Counsélor, Elk ‘Grove High School, Elk
* -+ ~ Grove, Ca11for ia .

o i YOUTH: SHELLE SHUEMAKER Exper1ence Based Caréer Edu-
.+ - cation, Washoe High School

SESSION III. THE "CHOICE AND THE CHALLENGE (Devetoping Valuer -and Improv-

) 1ng Relat1onsh1ps Among Different Ethnic Groups and Creeds)

FhCILITATOR JAMES W. HULSE, Ph. D., Professor of History, UNR
. PRESENTERS &’ STEVEN F.<ARVIZU, Proje act Director, Cross Cultural
REACTORS: . \ Resouyce Center, California State University, Sacramento,
. ¥ - . (alifornia
LEN BECKUM, Ph, D., Department Chairperson of Equal-Edu-

o ) . cational Opportunities; Director, Projert Stride, Far

" PRESENTERS & - JAN CARMICHAEL', Clinical P
- REACTORS: Sciences, UNR

West Laboratory
- LEVIE DURAN, Management-Training Consultant, Cross Cul-
° . tural Resource Center, California State Univers1ty, Sac-
) ramento, California -
HARRY'MASSOTH, Director, Nailonal Conference of Chris-
tians and Jews
‘ WILLIAM MOON, Director of Programs, NAACP .
’ CARLOS D. ROMO, Ph. D.-, Human Relations:0fficer, Com-
munity ServiZ®s Agency of Washoe County
YOUTH: LISA BROWN, Experience Based Career Ecucation,
o, Washoe*High School ’

Ly

“fSESSION‘IV. WHAT WORKS IN DRUG AND ALCOHOL ABUSE

. ,INTERACTION OF FOODS_AND AGGRESSION

FACILITATOR: - OWEN PECﬁ\\M‘B\~ Professor of Medic1ne Assoc1ate Dean of
* -Student Affairs, Schuol_of Medical Sciences, UNR
macist, School of Medical

. JOHN CHAPPEL, M.D., Professor of Psych ryx School of
Medical Sciences, UNR .
- ALBERT PHOENIX, Director, Alcohol and Drug Abuse, Pyramid

‘Lake. Reservation, Paiute Tribe, Nixon, Nevada

t
A}

MARSHA READ, Ph. D., Nutritionist, School of Home Econo;\\\‘

mics, UNR
TOM SCULLY M.D., Associate Dean,/brofmssor of Pediat-,
rics, School of Medical Sciences, UNR .
WILLIAM WOLLITZ, Doctor of Public Health, Northern Area
0 Substance Abuse Couacil, Nevada
-~ YOUTH: BOB WOOD, Exper1ence Based Career Education,
_Washoe High Schoo] .

12:00-1:30 P4, Opera House Theatee

LUNCHEGN

-

FACILITATOR: J1m Toner, Director of Consultation and Development,
National Counc11 of Juvenile and Family Court Judges

I Musical Presehtatjon by Youths, Washoe Cbunty Schools

\
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1«30-3 00 P.M.

-~

REPEAT: OPEN COMMUNICAPTGN STRATEGIES TO DECREASE VIOLENCE
| 3:00-3:15 P.M. BREAK : St
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% . ’
j}:15—4:30 P.M. Town Hall - Rooms II and III

. . FACILITATOR: Bob Edmondson, Former Adﬁ1n1strator, Division of Youth =
; . ) Services, State of Nevada; Education Consultant Nevada
Department of .Education .

Film: "The Key Is In Your Pocket" L
Ca ’ John Gilman,-Jr:y, Fifth Judicial District Juven11e Lourt
’ . Proaect Juven11e Court Master -

4

14

y

L s . Summary Reports from Each Sess1on R s

L3

e 4:30-6:00 P.M.  BOOTHS: Youth Involvemert Activities ~  ; °
' 7:30-9:30 P.M.. -

- . Hospitality Suite Open for D1scuss10n with Resource Persons - 20th Floor
. _ FILMS: CAUSES OF VIOLENCE; YOUTH INVOLVEMENT -PROGRAMS - A;sembhy Room B

- Tuesday, November 11 -
8:30-10:15 A.M.  Town Hall - Rooms II and III

FAC[LITATOR:- Lawrencelc. Helms, Ph. D., D%kector, Continuing Education,

" Southern Oregon State Collegé, Ashland;, Oregon )

. GREETINGS: Richard Dankworth,.ﬁp. D., Vice-President, Public Affairs
: UNR )
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Attorney General RichardsBryan, State of Nevada
\

f—

-

PRESENTER: "Role of Schooling in Delinquency"

i Gary Gottfredson, Ph. D., Center for Social Organization

- ’ ' . of Schools, The Johns Hopkins University, Baltimore,
Maryland

-
4
b .

A
REACTQB:' Nathaniel LaCour, Vice-President, American Federation of
. Teachers, Pres1dent Uni ted Tedchers of New Orleans
\ "Overview of Social Integration Sessions" ‘
P ' “Introduction of Session Coordinators"
Virginia Cain, Curriculum Director, National Counc11
_or Juvenile and Family Court Judges : R

10:15-10:30 A.M.  BREAK
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SESSIONS.

10:30 AM. 12 PM. T :} -

SOCIAL INTEGRATION STRATEGIES. TO . DERSEA?E VIOLENCE
‘DEVELOPING. EFFECTIVE LEADERSHIP_OF EDUCATORS

SESSION 1.

SESSION II.

DEVELOPING SUPPQRT SERVICES FOB/EDUCATORS /*

FACILITATOR:
PRESENTERS &
REACTORS

EDMUND CAIN, Ed D R Dean, College of Education, UNR
CAROLINE GiLLIN Ed:.D., Regional Commissiomer for "

\ ‘Educational Programé, Un1ted States Department of Edu-

cation

GARY GOTTEREDSON,. Ph.’ Centér for Social Organization

of Schools, The Jolins prk1ns University, Baltimore, °*
Maryland - .
LAWRENCE HARRINGTON,. Ph. D,, Program Manager, School
Attendance and School Environment Un1t Ca11forn1a State -
_Department of Education .

TED SANDERS, Superintendent of~Publ1c Instruct16n, State
of‘Nevada“ :

YOUTH: CHRIS MITCHELL, Experienced Based Career Educa-
tion, Washce High School .

INCREASING EDUCATIONAL AND RECREATIONAL OPPORTUNITIES FOR

PRESENTERS & -

YBUTHS ) . * A

FACILITATOR:

REACTORS: -

SESSION ITI.

JIM BEAN, Director, Elementary and“Secondary Educationy
“Nevada State Department of Education

AL -BRAVO, Youth Director, Latin American Informat1on
Center

LT. LARRY DENNISON, Youth Services, Reno Police Depa't-
ment

- ANNETTE GROMFIN, Nat1ona1 Coord1nator, Techn1ca1 Assis-

tance and Community based Education, Teacher Corps,

- School of Education, University of Southern California
"Community as a Support System for Youth Involvement and
Youth Participation” .

WARREN R. TAPPIN; Ph. D., Director, Division of Educa-.
tional Dissemination, Region IX, United States Depart-
ment of Education - ;
"On the Team-and on the Bench"
YOUTH: DARRYL FEEMSTER,.University of Nevada-Reno

. A

Opportunities)
FACILITATOR:
PRESENTERS &

REACTORS: _

IRVOLVEMENT IN THE WORLD OF WORK (Developing Vbcational

4

RANDALL FROST, Ph. D., Project Director, Sierra Nevada-
Job Corps Center =

JOHN GENASCI, Ed. D., Principal, Washoe County H1gh
School
H. EUGENE HILLYGUS, Dean, Occu t1ona1 Educat1on, Truc-
kee Meadows Community College; Na Cour:y School
District Board of Trustees
MIKE KATZ Deputy Administrator, Youth Services, Depart-
ment of H Human Services, State of Nevada




-

{

BERTHA MULLINS, Director, Job Opportunities for Youths,
.o Communi ty Services Agency of Washoe County -
" PHIL: WILBUR, Ph. D., Director, Sierra Nevada Job Corps
“zs Center, Radic Corporation of America ’
YOUTH: FELIX PEREZ, Student Body- Pres1dent S1erra
-Nevada Job Corps. Center

SESSION IV. LAW AND YOUTHS (Identifying ana Deve46p1ng Juvenile Court

and Law E forcement‘Programs to Reinforce Positive Bahavior in Youths;
Invo]v1nd9§ouths 1n "Peacekeeping" vin Schools and Commun1t1cs)

FACILITATOR: © CHARLES- E. SPRINGER; *Supreme Court Just1ce State of

-Nevada,- National Counc11 of Juven11e and Fam1Ty Court
Judgeés
PRESENTERS & ° ROGER DETWEILER, Execut1ve D1rector,_State Bar of

REACTQRS: Nevada -

RANDOLPH RILEY, District. Attorney,;wake County, Ra1e1gh
. North Carolina -
) -“Proaect Wake Up"
YOUTH: “MEREDITH BRONNING Expet1enced Based Career
Education, Washoe High School

SESSION V/ OUTSTANDINP YOUTH INVOLVEMENT PROGRAMS DECREASE VIOLENCE' .

»

(Open Sess1on to Share Successfu] Youth ,Anvolvement Programs) -

FACILITATORS: DHIGHT BONDS, Associate D1redéor University of Southeﬁn
California, Recru1tdént and Community, Technical ReSource
Center
ELSA BRIZZI, Facilitator, CETA IID Paraprofessional

. Training, Division of Compensatory and Intergroup” Pro-
grams, Office of Los Ange]es County Superwntendent of
Schools '

.12:00-1:30 P:M. Opera House Theatre

LUNCHEON - NATIONAL YOUTH INVOLVEMENT PROGRAM AWARDS

FACILITATOR: ~_ Louis Méiardyi Dean, Executive Director, National Coun-

.. cil-of queni]e and Family Court Judges,

L4

GREETINGS: Robert Cashell, President, Board of Regents, Universify
y  of Nevada . .
r~—_ ‘ Presentation of the Awards - Aldén Barber, Former Execu-

tive Director, Boy Scouts of America; Consultant to the
Hugh 0'Brian Foundat1on

John Ford Coley & Company, MuS1ca] Presentation, "Tomor-
. row Be]ongs to the Children"

1:3023:00 P.M. S
REPEAT: “ SOCIAL INTEGRATION STRATEGIES TO DECREASE VIOLENCE

[
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3:00-3:15 P.M. _BREAK
3:15-4:30 P,M.  Town Hall - Rooms II and 111

FACILITATOR: - V1rg1n1a Cain, Curr1cu1um Director, Naticnal CoUnc11 of
- Juvenile and Fam11y Court Judges

INTRODUCY ION : Harry'ﬁa:::th D1rector National Conference of. Chrls-
. - tians and Jews . .

“Character Fonnat1on and the Phenomenon of V1o]ence"§§
% Daniel C. ‘Jordan, Ph. D., Director of Internatiohal Cen-
ter for. Human Development Chairperson, Department of
Educat1on Nat1ona1 -University, Vista, California

. Summary Reports from Each Session
7:30-9:30 P.M. , o <

Hosp1ta11ty Suite Open for Discussion with Resource Persons - 20th Flobr,
FILMS: CAUSES 0F VIOLENCE YOUTH INVOLVEMENT..PROGRAMS - Assembly Roonf B

~

Wednesday, November 12 © o . ' . \

8:30-10:15 A.M. ~ Town Hall - Rooms.I1 and I1I
LEGISLATORS AND TEAM ACTION TO DECREASE VIOLENCE

MODERATOR: ~ "Robert Dickens, Ph. D. Dlrector, Educational. Te]ecommun1—
N cations, Office of Commun1cat1ons and Broadcast1ng, UNR
PRESENTERS &” Mayor Barbara Bennett =~
REACTORS: Joseph Crowley, Ph D., President, Un1vers1ty of Nevada-
. Reno .
Richard Dankworth,'Ed. B., Vice-President, Public Affairs,
-UNR . .
State Senator James Kosinski o ¢
James Richardson, Ph. D., -Professor, Soc1o]ogy, UNR
-Stdte Senator Sue Wagner
" . YOUTH: Chris Mitchell, Experienced Based Career Educa-
- tion, Washoe High Schoo] :

10:15-10:30 A.M. - BREAK

10:30 A.M.-12 P.M. Legislative Session Continues

CLOSING | Virginia Cain, Curriculum Director, Nat1ona1 Counc1] of
REMARKS ;" Juvenile and Fam11y Court Judges

Adele Somers, Ed. D Adm1n1strator, Title I H1gher
,Education Act; Coordlnator of Community Deve]opment
' ,'Cont1nu1ng Education, UNR y -

“
Tes

"1:00 P.M. TOUR 0F THE SIERRA -NEVADA JOB CORPS CENTER
. . 9 . -
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_INTRODUCTION - . N
- . Neal Ferguson = Yoo ' .
Director, Continuing Education, University of Nevada-Reno C e

- f

BT
SRS

“ The -first annual conference on Youth Vidlence is adjourned .and may be
termed a magnificent success: "As withiall initial efforts of this kind,
there are chariges and improvements thatemay. be made. I'would 1ike to .
take this opportunity to thank Dr.-Adele Somers and Mrs. Virginia Cain

Fo, . for their fine.efforts ip.estabiishing the Focus on Youth Natioral Sym- -

‘ posium. T ¥ - : ’ .
P < . ‘ - : : o v -

& - . " "1 am pleased to have been accorded the prortUnity to be-assaciated with

G nwes - the National Symposium on Youth Violence.\ It is always a pleasure to

"take part in a;yellrcqnceived.ﬁud organized:effort such as this one was. - .
- iAs .2 professional historian,. whose interests lie in the field of family
-and -social -histery, I am interested in the .evolution of the problems-and’
. the approaches to their solutions. As’a concerned citizen; I am vitally
- aware:.of the desirability -and necessity. of .discovering present-day - '
_ -»-approaches to:historically based condi;idns;._;~was‘delighted by ‘the
3 4 awareness and -perceptivity with which-these complex issues were dis-g
£ - - s- -cussed during the course of the conference. zNo one expected the confer-
‘- ' ) __ence to discover magical solutions. I thinklwhat most -of us expected
i L was what indeed we found: - acute sensitivity. to, :and the willingness to
o talk about, the problems in an open, frigndﬂi}ZQnd §Pirited manner.
” - ‘ RPE S s ‘,'_,"% )

B o > e
P R . . . 4 Tl

. | R Dean_Lbuis McHardy
o ' Ty Executive Director. =~ - .
: _ National Council of Juvenile and Family Court Judges

. '

. X , .- )
. . R4

. . The National College of dJuvenile and Family CourtiJudges welcomes the
- opportunity 6. be a contributing force in a}cbnference"pianned~tb bene-
' fit youth, such as The First National Symposium on Youth Violence -
Focus on Youth. :NCJFCJ is committed. to_improving the quality-of Juve-
nile Justice and programs that will divert children from delinquency,
-violence, and vandalism. ) .

~ gy 4 wgte 1Pt

- . Interdisciplinary éommynicqtion among agericies énd‘pd%itiyg action pro-

§<41 ) _ - grams to recognize and protect the yquth.potential are essential to' the
. ~ deveTopment of our nation's greatest resource - its youth. At the same
e ‘' tife, we are working together-to protect the integrity of the family

1

134 . unit by reinforéing.the understanding of -the needs of youth ‘by parents, .
~ - the school, and the community. NCJFCJ encourages futire activities to
implement. these programs,.and to develop .new’ones that constructively

v

TN

:, . utilize the-energy and talents of. the youth. - - L ‘

; . . . ) ‘\\ . » - . ~
? . “ A

‘ ‘00 0 - |




.Y1rgtn1a Ca1n
Curriculum; Director. _
Mat1onal Council of duven11e and Family. Court Judges 5’

A ) .
This conference was convenedlas The F1rst National Symposium on Youth' U
Violence -- Focus on Youth, on the premise that the-problems of youth roL

and violence were not be1ng considered in.a pos1t1ve construct1ve man-
ner. The purposes ofsthe conference were: . fﬁﬁv . - !

. : 1. To examine the causes ovafolent behavior; nutr1t1on fam11y dyna-
) mics, alcohol and other Substance apuse, deprivation learning dis-
ab111t1es andoother psycholog1ca1 roblems, frustration and jgno-

rance. = - . ot L e

A . b

- -

i ‘ . v
2. . To present national programs (seegprogram awards) selected be- -

R " cause they. pbsitive]y -challénge the energies of youth and posi- .

IR - . ‘tively use their talents to create-peer prograims to utilize youth

. “abilities. Rep]acat1on of‘these projects and understand1ng of the

. . problems of youth were seen, as the actjon plans to carry back to

e LY ORI
20 e it s Bt aster s

individual communities: Desp1te the’ program'and substantive N, R
, * packed presentations we are all aware there are Tmany .untouched - % 3
. areas of toncern. The conference convenors and part1c1pants re- -

> cognize we would be remiss if we failed to refer to those areas.
Ifwe have succeeded in sensitizing any one person to existi~g and )
. potential danders in our society that contribute to.destructive- -t
o ; .- behavior of youth;.if we have raised the consciousness level of ;
. \' * . one- person who will return {6 -this commuﬁ1ty and begin to work to
oo .. correct these situations in that community;.then this conferenee -
"wilT have servedﬁappurpose and thelped the ch11dren of this nation. .

/!
. e
P

., . T
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v An eva]uat1on and plann1ng meet1ng is planned ear]y in 1981 to determ1ne
the strengths ana weaknesses of the conference; to. discuss the possibil- ~
ity and need for a seCond symposium and: the future directions for plan-

C tatior -he. su Jprograms 1n other .
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.t PERSPECTIVE ON A ‘CONFERENCE: .
THE FIRST NATIONAL, SYMPOSIUM ON YOUTH VIQLENCE
.Lawrence ‘Helms, Ph. D. . -
Director,. Continu1ng Education, Southern Oregon State College
' . Ashland, Oregon

Q

¢

'the First National Symp051um on Youth Violence asked the 300 plus parti-

cipants who gathered in Reno, Nevada in early November, 1980, to ascer-
tain ‘their individual positions as wel? as-the position of theeagenc1es

‘they represented and-of the greater society an,yhich»they'Tdve "Where

are you/we vis-a-vis the poignant problem of-youth violence?" The en-
suing.dialogue, discus51ons and/pane?’?ﬁ%Er-actlons promoted much new
thought and held, the prom or future plans. It is to the credit of
the‘hooperating agenc1es that ‘such a conference was planned, developed
and administered in an era of dw1nd]ing finances.and ever-tightening

budgets.

The cdahference on youth violence graphically illustrated both the scope
of research currently- being conducted -on this topic and the comp]ex

. issues that surround the topic.

Current models, such as those described by Dr. Gottfredson, arg invalu-
able as they help shape the salient issues surroundmng such a poignant
social problem. At the conferencé concerns were articulated andvthe
resultant dialogue helped clarify both the model as well as the mode]er s,
intentions. Such post-presentat1on ‘discussions were he]pfu] and ex-
treme]y 111uminat1ng .

The purpose of the conference was not to exhaust1Ve]y cover all aspects
of youth violence, but rather to.expose a larger population to a network
of people, maserials and.resources to enable all parties concefned to
come to a bettgx\dnderstanding of the dimens1ons of the prob]eme

As a society vie a§3:~1 ‘believe, poised on the thresho]d o? an extens1ve
inveStigation-into the causes of youth v1o]ence, vioglence not only
spaWned by youths, but perpetrated on them as well._ Perhaps the most

-promising aspects of the conference was the inter- agency cooperation

that made the event a possibitity and the diversé populations that .con-

. stituted the part1cipants. The solutions, it was plain, are more likely

to come from a. heterongeneaus group of participants working in consortia

' than from a homogeneous social strata working. "for the good of otherg" .

or one soc1a] agency with 1imited financial‘and human resources

The sessions- focused on the prob]em and not on the symptoms of the prob- -
lem. The “Social Integration Strategies To Decréase Violence" were :
especially well focused and germane. ) .

b

In retrospegt, perhaps the greatest contributlon madesby the conference
was the tommitmenf to"action-research ‘by the specialists present. Ac-
tion-research 1s: ‘a cont1nuous process of doing research on social action

12 - R

”

14

} 1eading to learning and further actlon The essential activities of the -
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process are p]anning, execut1ng the p]an fand rev1ewing, cgrr1ed on in a
cycle by researchers.and soc1a1 actors participating in full agd equal
roles. Action-research is- meaningfu] research to those indivjduals who
fiust 1ive and work in thé'real prgblem=solving world; those who are sim- -.
ply-content to postulate theoret al sclutions to real probTems. As .
early as 1947\ Kurt Lewin described research as: , .

. - "The research (learning[needed for soc1a1 pract1ce can best be .
. characterized as research (learning) for social management a social
engineering.\ It is a type of act1on-researcﬁ--a compatat1ve re-—
. search: on the conditions and effects of various forms of social ac-
t1on and rese rch (]earn1ng) leading to social action." . .

. The: Conference brought most participants at least half way %hrough the
. .9 step process, involyed in applying action- research to problem solving.
< . There was a (1i).. convergence of interest; (2) the.establishment of a *
. charter, (3) a Tegitimization and sponsorsh1p of the activity. These
. activities, of course, were structured in the p]ann1ng of the confer-
ence. Once at the conference however, the various general plans (e.g.
Gottfredson, et. al.) and many began to work on (6) their action hypo- |
theses. It is too.premature to ascertain whether (7) actipm.steps were .
implemented-of what type of (8) format1ve evaluat1on or '(9) problem re-
ideptification was effected. ° . o . ,
- In essence, the conference moved the. é:;1c1pants alopg the continuum of o
action to the degree the individuals’were willing and able to devqgop
their own plans. What is clearly needed is a fo]]ow-up conference, sem-
inar or workshop of interested participants to delve more deeply into
steps.7, 8, and 9.~ The entire group needs to :study and be informed.of
the various action steps and problem re- 1dent1f1cat1on that was spawned
by the1r initial efforts._ ‘ )

0.! ‘
- R -

*The Univers1ty«of Nevada's Division of Continuing Educatjon, the National
~Council of Juvenile and Family’ Cd"rt.Judges and the other co-sponsors '
ave to be congratu]ated on their efforts in hosting this conference. .
Hopefully the ensuing years will bring subsequent gather1ngs that will -
complete the action-research mode]s ba:ng developed and §?p1a1ned in.

. 1980. - .
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YOUTH INVOLVEMENT IN ACTIVIT&Eﬁ, GOVERNANCE o AND. SCHOOL-COMMUNITY JOBS
. . Adele Somers, Ed. D
. Nevada Administrator, Title. I Higher Education Act .
. . .o - Coordinator, Community Nevelopment PR i
! - . Cont1nu1ng Educat1on University of Nevada-Reno e
L !
Youths are 1ncreas1ngly 1nvolved in aggresS1ve acts.” A h1gh school tea:
chers points out there is much hush1ng of violent incidents -to maintain a
positive image of the school, Teachers are under pressure not tg,report“
incidents of school violence. Administrators fear puklic’criticism and
.o teachers fear unfair evaluations and charges.of poor classrbom -control.
-~ School personnel and students often fail to report 1nc1dentsgbecause
they fear reprisels. Therefore, the v1o]enc grows! The climate of
fear often hinders the educat1ona1 progress ;ymany students &
Many d1fferent sources point to the multitude of in-school and s6c1eta1
“factors-which contribute to the growing rates of student physical aggres-
sion. Are there.communication and social integration- strategles which
are positively related to deqreased student physical aggression? At pre-
sent the main emphasis on st;;tegies has been on increased surveill
. with the addition of security¥offieers. Desperately needed 1se§,96ﬂ%2:s'
ted, well- planned team effort to develop strategies to\decreas student
phys1ca1 aggression.

) 4 \ “ ,
Accord‘lng to the sociM learning t"neory of aggression by Nbert Bandura,
Stanford Un1vers1ty, aggressive modes of behavior are‘acquired through

. observational learning, family .influence, and symbalic modeling---the .
mass media. Rejection, 1nadequate affection, anda1nsuff1c1ent st1mu1a-

t1on can. contr1bute to children's apggression. . ,sa . .

» - »

The f1nd1ngs of many Studies suggest that love- -opiented methods of commu- *

‘nication and reasoning tend to produce ‘non-aggréssive children, while hos-
t11e physical methods of punishment tend to produce aggress1ve ch11dren

V1rg1n1a Cain-and I, Coordinators of the National Sympos1un, as- parents
.of adult children and educators with classroom experignce at all age
+levels,Wre cognizant.of the problems of youth in the communities in the’
United States. The format of the National Symposium, Focus on Youth, was’
- based on my dissertation, "Open Communication &nd Soc1a1 Integration .
. Strategies to Decrease Student Physical Aggression in"High Schools."
Participants became familiar with the terms Gpen Communication: multi-

. way, friendly,. authentic verbal. intéraction with responsive listening be-4.

tween persons and within groups with encouragemert of input for decision-
making and problemsolving; Social Integration: involvement in the social
system of the family, .school, and community through participation_in
governance, activities, and school-community jobs. Emile Durkhe1m,

French Sociologist, stresses the ihportance of .social activity and social,
integratien through his observations- of the social influences of reli-
gion,. family, and politicat activity. He emphastzed the impor tance of
social. integration of the individual into group-life through.the estab-
lishment of occupationa1 groups, voluntary associations_ based on work- . -

14 -
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1ﬁterests He found ev1dence to support his ‘theory that the more groups . .
Tare integrated in the social structure,. the lower will be their rates of .
suicide. . Suizide i% ,violence or aggression against oneself. Bhsed on Q
Durkheim's theory of .social 1ntegrat1on, my hypothesis is that the more |
youths are socially tntegrated in the family, school and community . -
through group activities, governance, school- co unity jobs, the lower o
will be the rates of phxs1ca] aggress1on anq\vlglent acts.

Morris Janow1tz, "Institution Bu1]d:ng in rban Educat1on," argues for
more resburces.to youth in high. schools’in 1ow, income communities, as
“well as forva strategy of intervention with the o]dest school-age groups.
He stgte§*that the fourtéen to eighteen year old males have the greatest
fmpact on the moral and social climate of the schobl and are the op1n1up/
leaders in the slum youth’culture. This group represents the highest
priority if comprehens1ve change is to be effected y(1969: 41)

\

P The findings of the National Inst1tute of Education study, "Violent

"If we want to improve our institutioks, we must have evaluation and con- < .

Schools--Safe Schools" are that administrators can make.the difference

in teacher and student morale. Administrators can change schools to be-"

come more responsive to the néeds of facu]ty and students We have been B
imbued with the concept that in, order:to improve our institutions, we ot
should have.a change in pérsonne] Th S concepd—~+s not necessaf11y ’
. true. We can. communicate and reason together to take action to improve - - -
.ur institutions to becomg relevant and responsive to the needs of our, .

yauth Emp]oyees are evaluated and criticized by their administrators. -

structive criticism both ys. Employees should have the opportunity to
constructively evaluate adm trators .to result in 1mprbved morale,

§choo1 c11mate, academic achievement, arfd organ1zat1ona1 structure.

-

(.
In our schools and commun1t1es, there ,are mafly outstanding programs

which need to be replfcated to improve schdol and community climate and S
the }earﬁ1ng environment of- youth Referral, time-out rooms or drop-in -
centers have assisted in improving the 1earn1ng environment for studehts <
and €ducators. Outstanding programs in school districts should be ' .
shared w1th ‘other adm1n1strators to implement-in their schools. * -

Many schools in our inner cities have grounds that look 1like pr1SOW‘t0m-.

‘. pounds. A1l schools should have park-1ike' grounds. The physical envi-

ronment of our educational institutions does make the difference in the

social and educational experiences”of youth. .
The climate of our schools and;commun1t1es can be changed" from indif- .
ference, alienation, and hostility .to a climateéof interested involve- < ~
ment and social interaction. As Nevada Supreme Court Justice.Charles ~ - A2
Springer pﬁoposes, "Socialize and Civilize." .

of the Nat1onal Sympos1um, a gentleman asked "Who. )
will take the respons1b111ty for, change?" Who will take the rgﬁﬁbnsi— ' B
bility?, We collectively have to take responsibility to improve our N

schoo]s, our communities to meet the needs of youth. \If each of us, in
our own life sphere, can be a catalyst toward action jnvolve youth in
activities, governance, and school-community jnbs, we cag contriblte to- -
ward a better quality of life for all citizens. ‘Let:s succeed together!
15 " ) !
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WELCOMING. ADDRESS .
- Governor Robert List .
. . State of Nevada . ’

3

%

I would like to take this opportun1ty to welcome you to Nevada and” to the
First National Symposium on Ybuth Violence. You: will be here for the next
three days because of a deep concern about the amount of violence in our
society. You will have an opportunity to hear and participate with -many
well-known authorities who will direct your efforts at solving problems “-
aimed toward decreas1ng ‘the level of violence. Much of what you will do
during the symposium will impact future decisions about-tlie utilization
of resource$ to reduce the amount of violence in our society. We can
learn from each=Qther, and others from around the country wha have imple-
chools, community groups, civic organizations and

' - A ol

i:
>~
1)

Nevada has seen its sha f increased criminal activity by youth. We
"‘have had “increased commitménts to.our Juvenile Institutions; increases
.. . in youth referred to probaftion and ‘parole-departménts and an increase in
_ " the number of youth arrested by our. po]1ce departments. Recent studies
_ show us that almost one- 1f f all crimes conmttegn the U.S. are
comm1tted by youth aged.ten through seventeen. Since 1960 juvenile crime
" in the United States*has risen twice as fast as that of adults. In San
-Francisgco,. youth seventeen years old and-under are arrested for 57% of
_all felonies_against people (homicide, assault, etc.) and 66% of all
“crimes against property. During 1976, Chicago had one- -third of all 1ts
. murders comm1tted byfpeop]e aged twenty or younger. . .
% i d
We are fortunate in this state not to be- compet1t1ve with those kinds of
statistics, but we do have room for improvement. ‘There are many pos1t1ve
steps that can be taken by <all of us to assist our youth in better*utili- .
7 zation of their gnergies. We are fortunate to have resouyces such as the’
National Council of Juvenile and Family Court Judges, here in Reno to i
K\«—tram ouf Juvenile Judges and Court personnel. Nevada has strived to
keep pace with the increased demands being placed upon us due to yapid
population growth. A1l of our local probation departments have implemen-
ted programs to deal with the troubled youth they come in _contact with,
Our educationdl system has also realized the need to provi dditional «
support mechanisms to work with youth. Many local organizations have

¢

been developed to support the myriad of problems that face-our youth, . '

The State's Division of Youth Services has coordinated a statewide resti-
tution program for juvepiles operating in each of the nine Jud1c1a1 dis-
tricts of the State. There have. been 423 youth in the project since it
:started in June of 1979. These youth are on probation, have suspended
commitments to one of our, juvenile 1nst1tut1ons, and have committed a

serious personal and/or property crime. kT

To date they have returned over $43,000.00 in cash to their victims and

«  close to_ 1,000 hours of community service work. Additionally, 94% of

".\’ . . . gt / ° ¢ 24

these youth have had no subsequent contact with authorities after leaving
- 16- .
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Many programs are being carried out in 1arge and smal] agencies that help )

to curb the incidence of youthful violence in our state. I urge you to
make the most of the resources that will be available to you during this’
conference, and pledge to you whatever support I can offer in he]pang you
deal with this issue.

Robert Cashéll
Cha1rman, Board of Regents, University of Nevada System
N o

- %

. (The.following summary is paraphrased and based on the tape of-the
" presentation. ) . . .

’

It is a real pleasure to welcome you to the State of Nevada and to the
City of Reno, We are very happy that you are here. .-We know that the

" juvenile problem is a nationwide problem, and it is heartwarming to see

that you have come from all over the United States to work on this prob-

lem. If there is anything that we at the Univers1ty can do to help you,
L

feel free to call on usa Welcome to Nevada.

-

GREETINGS
Attorne¥ General Richard Bryan
State of Nevada. - :

[ d

-~

(The fo]]ow1ng summary is paraphrased and based on- the tape, of the
presentat1on ) ) ‘\

e are part of an 1ncreas1ng]y violent society. In my own professional
career I had the occasjon to serve as a Counsel to the Juven11e court
system. Twelve years_ago, I saw young people participating in violent
criminal activities. I.was told at that time, that if we were not suc-
cessful in examining the root causes of those diffjculties, the patterns
of activities would be repeated. We attempt to resolve a great many
problems through the legislature. The challenge is substantial. Many
problems facing-our society reguire new approaches. The chaltenge is
even greater, becquse, as a society, we have many budget constraints. I
am most hopeful and most anxious that, as a product of this symposium,
you %ill provide answers to some problems.

-~
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YOUTH VIOLENCE - FEDERAL AND STATE SUPPORT SYSTEMS TO DECREASE VIOLENCE
. . Javetta Richardson )

- Coordinator of the National Education Association

’ School Violence Progran

"

B /
(The following summary is paraphrased and based on the tape of the -
presentation } . SR R - .

1 am very pleased to- be here with you and to’ bring you greeting from
Willard McGuire, President of the National Education Asgociation;~who is
in Israel where he has been invited to address the opening session of
the Internattonal Teachers Conference to Combat-Racism, Anti-Semitism
and the Violation of Human Rights.! The purpose of this event is to

- focus on the role ‘of -the teacher-in combatting racism and discrimina-
tion; the nature of the problem, how it affects learning, and the ob-
stacle that human® rights violations present to tne pursuit of world
peace in which education is:a key factor.’ This_National meeting in Reno
and the-Worldwide meeting in Tel Aviv have much®in cormon. They ake
~hoth concerned-witn violence. They are both concerned with the cause,
the containment: and the prevention of violence. Bo6th meetings will ex-
plore the assumption that teachers are, or perhaps can become cen{b_i to
the.solution of the préblem of violence

+Clearly youth violence has become a universal problem. In- sch001 vio-
.lence affects_directly and indirectliy everyope involved in that insti-
tution. Violence has a 1imiting affect on the total human climate of a
school, on the human acts of teaching and 1earning Fear- Timits learn-
ing and danger is dehumanizing. Teachers can't teach in an atmosphere
where there is 1little support from school administrators. Students.
can't learn when there is a fear of extortion, gang warfare, druas, and
racial tension. Students who attend schools that are p1agued with vio-
lence are suffering academically. Social and economic problems “that

students have outside the classrooms are brought into the classroom. If

we can solve some of those- human problems/I think that educators can
solve some of the prdblems of 1earning

James Baidwin ‘wirote this .statement that appeared in the Nation Maga-
zine, "The- ch11dren are -always ours, every single one of them, all over
the globe, and .I am_beginning to suspect-that.whoever is incapable of
recognizing this may be incapable of moral®ty or I am saying in other
words that we, the elders, are the only models children have. What we
see in the children is what they have seen in us or more accurately,-
perhaps, what they see in us." ! .

« Public faith in public schools is increasing, according to the Tatest

annual°National Gallup Poll. For the first. time in.seven years, the
‘proportion of adults who think public schoo]s are doing a better than
average job has increased. We now find moré" citizens confidént in pub-
1ic schools despite unfunded expectations, conflicting pressures from
special interest groups, increasing on thHe job emotional stress. Class-
room teachers are united in an organized effort to improve the quality

N 18'

. )
tq

'
d -
b P

-

P
]
A

;-
R

gt P KN

.
’
o
‘. b
L d
. ! v
TR . g -
e o

A .

s

*

. .
B

) .
. v d .

,e

o o
: . < o ; . an

. - b S B Lo 4 Pt - * A

et e v, . R U SR BT PRIy,

. -

Y

. b

“

W
oty

v

<




of education. _
A major goal. of the NEA is to equalize the quality of education for all
children. NEA's policy is very-cleay. The Federal share of the cost of
" public education must be at least 1/3. Secondly, federal funds must be
allocated without federal'control for- expenditures. NEA has a long,
vigorous, and effective record of working with Congress, not only ‘for
..specific efforts to deal with youth violence, but for a wide range of
" legislation aimed at equalizing educational opportunities and improving
. the quality of-instruction. The Juvenile Justice and Delinquency Pre-
vention Act of 1974 sponsored by Senator Birch Bayh of Indiana is now up
= for reauthorization in the Congress. The legislation has passed the ¥
) Senate. Right now it appears that it will await final action by the
ninety seventh Congress next year. For teachers a very serious aspect
of this legislation has to do with adequate support and control for the
- rehabilitation of youthful offenders in schools. *

rd

The NEA. supported the Juvenile ‘Justice Act and its effects are being
.- ) monitored in the field by our affiliate organizations. This year NEA
‘ + -has begun a monitoring effort to collect information on State programs
. dealing with school violence. Our state monitoring project will collect
and ‘analyze state codes, regulations. It is the interpretation of those
-laws and codes from school building t& school building that seems to

- create problems.

- School violence is not limited to youngsters who are poor, oppressed, or
members of any minority group. Violent behavior in schools has become a
phenomenal outrage in every community regardless of social class, econo-
mic position, ethnic mix or geographic location. Is television a pri-
mary reason for youth violence in the school, at home, and elsewhere?

‘. Although there i$ something less than agreement over the evidence that
depiction: of violence teaches children violent behavior, several major
studies point to the causal relationship. Over the past decade NEA has
been actively involved in this particular sector of thé violence spec-
trum. We have and continue to work with the TV networks, with parent
groups, and with the Congress. Our participation in the Reno Conference
is but.one example of the NEA's continuing concern and willingness to-
work shoulder to shoulder with others whenever we can to counter school
violence and, in the process, improve the quality of education.

<o

Perhaps the strongest causal relationship to youth violence is the adult
world. Social change has changed the schools. Our schools now serve a
socitty in which the majority of students come from homes where both
parents or the only parent work during the day. The typical American
pre-schooler spends at least 50 hours a week watching TV--much more time
than a meaningful contact with either parent. Obviously. society is mir-
rored in the schools. The larger truth seems to be that the American
family has joinaéd the ljst of institutions that are no longer able to
fulfill their traditional role in the lives of some of our young people.
As a result the school not by consent, not by decision, but by default,
has become the only institution that provides for ordarly Soctalization
and maturation. We as teachers have become more sensitive to the heeds
of some of our students. Teachers have become society's last alterna- ..
tive to abandoning its heirs to the streets. At great physical and

19
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psychic cost to themselves, teachers have,become the buffer to an adult
world that often>fears its own children. .
One of the programs I coordinate at NEA is the School VioTence Grant
Program where more than ‘$156,000 gave been given to local and-State
affiliates across the country to reduce or eliminate Violence. There
have been several grants that deal\w1th netwofking,,1nterpensonal
skills, stress. Another importantiaspect of the program is .thé sharing
of good ideas and good practices with our memberships. ‘We-continue to
develop weekly programs with teachers dealing with school violence and -

' school climate, increasing kinds of support systems that teachers have
“for-each-other, discipline, with discipline policies and codes, and wor-
king with communlty agencies. ,Most of the Federal programs that now
address the issue of youth violence come under -the Jubenile Justice De-
partment. I am very_happy to be- a ‘part of the Nationd1 Schoo1~Resource
Network w1th Jim Dahl, Executive Director. The Network received a“grant
“from the LEAA. The prOJect has reached out to more than. 30 states
across the country—--worklng with administrators, community leaders,
elected officials, teachers, community workers, parents, and students-to
address- some of the 1ssue§\of school violence. . .

The National Institute of Edﬁcat1on in Wash1ngton D.C. has individual .
programs of interest to school violence. Grants are available through

NIE to address the‘research.issues to provide research information in
school violence and youth disorders. Al1-of the States have programs

that deal with juvenile justice programs that address youth violence.
Organizations in Nash1n3ton have outreach program that reach into the
community to assist in solving of problems that relate to school vie-

Tence. 4.

T would Tike to share areas that need special attention. First is net-.
working in the community. Youth .violence is a problem for all of us to
address. Parents must become more attentive to the needs both emotion-
al¥y and physically of their children. Churches must once again open
their doors®to the problems of the community. Teachers must become sen-
sitive to what is happening to our students. They must ehhance their
interpersonal skills. We have to think of “alternatives to suspension.
Students are pushed out, kicked out, and there is no place for them to
go. ~ As a result they act out in the community. Those of us who work in
the schools have to structure activities and organizations where stu-
dents begin to have input into the implementation of some of the poli-
cies. I urge school administrators to take a look’ at the facility. I
urge themr to take a look at the school c]imate and what that does to the
learning process.. We do have to look at community involvement. If;we
are to network w1th community agéhcies; it has to be in-a mean1ngfﬁ%
way. Colleges have to rethink the courses that teacheRs are taking\ to
prepare them with the real teaching world.

I would like to share yith you a poem by Mary McLeod Bethune:

1. leave you-love+-I -leave you hope.
I leave you the challenge-of developing confidence in one another.
I Teave you a thrust for education.
. [ leave you a racial dignity.
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] 1. leave you 'the ability. to 1ive harmoniously with each other.
And finally, I leave you a responsibility to our youth.

s 1, i

I3

As 1 close, let.me'beg‘yéu to look for.sqlufiqns togeiher and not be : . *.;é
part of the problem. -it will take all of us to solve the vidlence in .ong
our schools and the violence that-exists in the community. :
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: YOUTH PARTICIPATION AS A PREVENTIVE MEASURE FOR VIOLENCE
LASREES « « " ON THE.PART OF: YOUTH - - i
. . "+ Mary- Conway Kohler ‘. - o n
: , Board Chairperson, National Commission on Resources for Youth, Inc.

3 : . New Yoik;, New Yorf
L .. e . :
(The following summary is paraphrased and based on the tape of the
. presentation ? ’ i .

°

H o I haven't time for’ consideration of v1olence in the way~that most people
{ have. . I just haven t-time enough left. I am 77 and what has to be’ .
- chanqed for young-people. wheré I am going to make the contribution h
: . to happen very soonf\\i\gggnk people who resort to violence are ‘unhappy .
e . people. My knowledge of em thyough -the courts was that-they were also
B ) unloved people, uncared for peop]e, people who were struggling for some

place in the scheme of things. and they found no other way.
- -l.
v I could give you one case history after another about the~beautiful
things that teenagers are doing to change the world under youth partici-
pation programs. ‘First of all as adults in this country, we start with
the preJudice against adolescents. We'have to face up to the -fact that
there isn‘t any place for young people in our communities, where they
L get the satisfaction of feeling that they are needed, that they are wan-
: ted, ‘and that they can do something. When given that kind of an oppor-.
: ’ tunity, you see the toughest of these kids change. .Through a youth
. teaching youth projéct; this tough guy became the tutor of a younger
~-child. First of all, he had to learn something about the needs of that
. chiTd,.and then he was so looked up to that heicouldn't think of doing
anything\that would discredit him with that child If.we"can get Youth
participation, youth caring for someone -else, youth having the decision-
making, youth performing action. that betters the world, betters that
"~ other person, youth carrying the respensibility, they are making a dif-
ference. - o . ‘f\\s\\\

There was a young tiny shaver who was running a.printing press_in this
{ . adult prison‘in New York on Rikers Island. I began:to question "him
about why he was there, and he said, "I was-convicted."

a

Auged ege ISR

- I asked, "About how Tong are you going to be here?"
0 He answered, "That's the-trouble. - They are going to parole me. " He
- had been in prison from the time he was a very young child, and he was
: perfectly happy at Rikers Island.

I said, "Why? You don't Want to leave *his p1ace. and they are get-
ting.ready to get you a job outside." . -
7 He looked at me -with great contempt, and said "Get a job outside

ke this. How can you-ask? But for me this wou]dn t work."

Now that quality, that particular characteristic is very seldom offered-
in an ordinary- teaching; learning situation in the schoolroom. It is
very seldom offered even in -employment in less responsible type ‘of work.
It illustrated how strong the drive can be in adolescence to feel you
can make the difference.

v - a
.

H
.
.. ; 3
. -7 7 M
“k
P . R
-
2 ., .
. N - > -~ T by
. NN 4 ' Rt
‘ - LY A
S L et e e e
£odia k alax T vty Wi 2 s ik e B 5 FAS Y

.

. . * e
IS v RN
,1-1 . -{
L

- 4\-" r -} u-h
DRy R ey S St T et
e E o et e o b o T T et e

£

,
K]
> -\
BN o SN
oy EE.

“-ﬁ
YaNna. 4 P

&
3 s
o

ey

R
&
‘

m, 4.
T
e

Eu 3w by

y
Py

- 2 O ’ - e sne Semm e 20 s o’



R

N - - . - v - 4o ey T arp oAl e - oAt - C
L e . . . N
B
B .
'
. B

ER e ‘
- - -\
|

i

-/
|

-

" There “js a pride that Eomes'tb a kid who is helping ‘another child learn
"to talk or a disabled child learn to walk with his crutches. Now there

. The older people were télling the children about ‘01der times. The kids

are hundreds of youth participation programs. We said to the teachers,
"The youngsters might be able to help you. It would be wiser if you
would not -say to John, 14, 'Sammy is your tutee. Today you have him
read ftom page 1 to 10 or teach him his alphabet.' It would be better .
if you would say, 'He is your responsibility. He's having a little
trouble reading. Maybe you could find out how to kelp him.'" I remem-
ber the first summer we tried it in Harlem and South Bronx in:New York.
Those tutors stayed up half the night inventing games to teach these  ~
children reading, arithmetic or grammar. I remember the day of the
riots in Newark. Every tutor and every tutee came.

I can take you to hospitals where k1ds are serving the e]der]y We also
have assignments where adolescent kids, many of them acting out.kids,
take other kids on trips. We have over 2,600 case studies. A group
youth participation program meets a genuine need with the kid kgaving the
responsibility, making decisions with the advice of the teacher. There
is a collegial relationship with teachers that lets the kids be perfect-
1y frank when they meet with colleagues of their own- age group and the
teacher in talking through what happened. They learn by exper1ence

In Minneapolis, St. Paul System the kids with the advice of experts,
have done a Minneapolis Youth Poll. I visited a junior high school so-
cial studies class who were taking care of an old people's home across
the street. They hag/ﬁ beautiful relationship with the. older residents.

were keeping diaries. Problems have been completely thought through by
the kids like cleaning up streets, having puppet shows. Youth are a
most valuable resource. Youth are untapped.

This passage comes from Saint John who }ived in 1530. It is his prac-
tical rules for teachers: ‘

"Speak little and punish rarely. W¥in the children by manners con-

trary to which they have been accustomed to im the past. It is best

to treat the rudest of these poor children with the finest of consi-
deration and the greatest of delicacy. Spare them anything which’

would excite them to impatience or disheartenment. One offensive

word ‘contemptuois or humiliating term reproaching a child for de-

fects that she cannot correct, is demoralizing. Proud persons have =
a great repugnance for asking pardon. It is often better not to

oblige than to do so. The slightest show of contempt drives such a
person to revolt. Public reprimands are generally unprofitable.

These children are more easily fouched by being shown that their

faults render their good qualities useless. Authority is a certain

air, a certain ascendency which comgands respect. It is neither age

nor staturé nor tome of voice but acharacter of mindy always self- ]
possessed, guided by reason, never acting by caprice of passion.

Do not expose yourself to be disobeyed or treated with disrespect.
Observe your children. Learn from each of them. Each class as well 2
as each individual has a peculiar character which should be observed .
and studied. Give the children. praise when you, can. The fewer re- :
straints placed upon the children the more effectual they will be." |
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‘“}1 kjnds-of things. Rap rooms ate
onfidence. I have seen miracles,
,ch other. The most beautiful pro-

‘f,us have never had 0. face. It is al-
urst out, I don*t think you are think- "

‘ eop] ,are worry1ng about violence:s I think
ng‘itﬁintellectually and hot half enough emotgod:lly

\\Anyone who has a group of hi]dren, any school any. teacher, any schoo}

P dtstnjct/Who want to trx“the‘youth participation route, can have help in
¢+ 7 “"doing -it. Sign:up for the news
" for Youth rInc., 151 Eaét Oth Street New York NY 10021, Co -
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THEdJUSTICE MODEL AND SCH‘ )L:-CRIME PREVENTION o -
¥ James*J Dahl

Adm1n1strator. Nat1ona1 ‘School Resource Network > f g v

' N - R - 7
- \\\

. A major approach of ‘the: Natlonal Schoo] Resource Network on 0ffice of:
_.Juven11e Justice and De]inquency Prevent1on project of .the US Department

of Justice, has been to rediice §choo] violence and-vandalism through.

prevention.. This strategy pervades our technica] assistance. 1nter4ent1on

curriculum design, -and. genera1 tra1n1ng approach s

. The core of this approach is a ph110soph1ca1 reflection on the very mis-
sion of the school as a soc1a1 institution that must serve to demonstrate
moral problem so]ving behav1or ‘to *its students. and the community. The
user of any prevention: techn1que--correct1ve, instructional, mechanical,
or redefinitional-must. insure that it promotes the process, fairness and
conS1stency of d1sc1pline and a positive school env1ronment :

‘1«

This concept has been cailed "the ‘school as a mode] of just1ce,“ and its
pr1nc1p1es are. 1mportant to any attempt at 1ntervent1on to reduce schoo]
violence. . . )
The schoo] has &n 1mportant social role in shaping att1tudes towards
interpersonal conduct and human relatjons. Regardless of the theory of
violence product1on--be it psycho]og1ca1 of sociological--the school-
remains. an, institution that we require students to attend, and expect them
to benefit from. Therefore, the role and structure of that institution
_must be considered in the formation of attitudes towards violerice. "
The goals of a violence prevent1on.strategy are the first choiced,.ethi-
.cally laden, that must be made in a program intervention. The principle
of "justice as fairness" should be a first consideration in formulating.
progrdm policies and procedures. .Student competence is an assumption that
flows from-this, and is a programmat1ca]1y productive value assumpt1on as
well. , .

M‘Student partnc1pat1on, studenq,self-government due process, and equ1ty of
application Create a schoo] climate lower in violence and vandalism, and
higher in democratic valtie than other possible designs. "The implications

. for school programs are exemplified in a number of ‘existing programs

throughout the country . ' R

Th Nationa] Schoo] Pesource Net@ork continues to *offer technical asS1s~
tange to schools nationwide within this framework, including 1nformat1on,
program development training, -and on-site consultation to aid in the )
reduction of'violence and vandalism.
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i’ . EDUCATIONAL INNOVATION FOR THE PREVENTION: AND TREATMENT OF DELINQUENCY
I . Martin Gold Ph. D. ‘
: T Inst1tute.for Roc1a1 Reseurch The University of M1chIgan

Social scientists at the University of Michigan Institute for Social -
Research are testing a model of alternative education for heavﬂy delin- l
quent and disruptive adoﬁsecents " ;

1 <5 At S ¥ Yo ST N
ORCMS o i i

_There ‘is very little pract1ca1 experience to go on. For, despite the .
innumerable programs implemented to prevent and; .more often, treat & =
N .+ . ..delinquency, rarely have programs, been thorough]y documented or_credib- N S
:a: . - ly evaluated. -However, a-few havé been carefully studied and _found to
~.. be effective in reducing de]1nquency And whlle these programs seem
. quxte di fferent from one--another, they may share common essential 1ngre-
] d1ents\that all effective programs will requite. These essentials are"~ .
"~ also 11ke1y clues to the causes .of delinquency, and so theories of
delqnquency may be: tested hy studying action programs .
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o The,model of alternat1ve ecucatzon being tested is based on the theory
that most delinquent behaVIon .is a public performance before that’ appre=_’
ciative peer audience’ which shares a de11nquent sub-culture. The pri-

. mary purpose of the: de11nquent performance is to repair and protect the
.more de]1nquent.adolesCent s self-esteéem.

One .major reason ‘for adolescents' low self—esteem is failure in schg?Lf

SR It follows that efforts to reduce delinquency m1ght wel1 address th
problem at one of its roots; the .scholastic experiencés of adolescents.
A certain model of alternative education ("alternative education" takes
-many forms) seems prom1s1ng The model spec1f1es two essential ingre-
dients. The first is that students experience a substantial proportion

. of success. This further suggests that such programs, designed as they

-are for students who have up to now been failing badly, should be geared
to the students' current levels of competence. Most important, evalua-
" tion of students should also be individualized, so that feedback to stu-
dents focuses on their own progress,” rather than on population norms for
their age or class ievel. (

RN

R R

The second essential 1ngred1ent is that students exper1ence an unusual -
y amount of social support from their teachers. It is’ assumed that. the1r
v history of scholastic failure and -conflicts with teachers and admini-.
. . strators have'made delinquent, disruptive children fearful of schooling
. *and deeply. pe551mlst1c about their chances. In order for an alternative
_ program to catch and hold these students, psychologically and physically,
and to work effect1ve1y with them, the model program immediatedy must
.demonstrate that it is different from conventional schooling, and it
~» must sustain this special image throughout. Teachers should: demonstrate
. a higher level of warmth .and personal concern than teachers in,converi-
- tional programs usually do and, probably, ought to do.

in wF ¥ vae @ N s d 5w

S bpeen A% s i b,

e a e ks

The major results so far indicate that students identify the major dif-.
ferences between these aTternat1ve programs and the conventional programs
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from which they came"not~1nIt1ally as a differencefin “the warmth of
their teachers,sbut in tenns of~greater flexib1lity, fairness, and stu-
.;dent participation jn. determining ru]es and procedures. For some stu-
dents;,. but not all, this percept1on -convinices them. that. they can be suc-
cessfu1 students in this setting, and they c1ear1y become happier with
school:. and’ work -harder:’ :Along with this comes-a. markedly more positive
*feeling -about their teachers. One- outcome is significant reductiens in
.fdisrupt1ve .behavior .at schoo1 not only in, the alternative program, but
“‘a1so Jater in ‘the. convent1ona1 schools_to which many of the students -.
"return. _And if dnsrupt1on ‘of 'school dec11nes then we a]so find a re-
duction in del1nquent behav1or in the community . . »

- There are many facets to the model that.th1s 1n1t1al test has not clari-

fied as\ et. One. is whather and how the students' global self-esteem
changes, side from positive change in their evaluation of themselves
‘specifically as students. The othér is.whether the changes in behavior,
in school.and. in the commun1ty, -endure , d1sappnar, or perhaps amplify as
the- alternative. school. exper1ence recedes into the past.

At the. present. t1nb, we ‘make. no dramat1c c]a1ms for th1s model of alter-
native education. Ne are convinced by our initial study that the model
Jrema1ns promis1ng and that the -specific programs that we studied made
- some_difference.. We believe that even more effective programs can be
designed on the basis of the proposed model. We do not. know nearly as
well: as we want to what important psychodynamic processes are ‘inyolved
in the change process and how much: the persistence and broaden1ng of
changes depends on ‘these psychodynam1cs. We believe that the program is
appropriate for most delinquent and disruptive -youth, but our evidence
shows that thesé}spec1f1c programs at least were not effective with all
their students. ” Out of this evidence and ev.dence from elsewhere, and
“from our theoretical framework, we are developing a typology of heav11y
del1nquent youth that wou]d suggest. different1a1 treatment.

The work obviously rema1ns h1ghly exper1menta] and should go forward in
an experimental spirit. It is not timely to get on a handwagon for
.alternative education, not; for the treatment and prevention of delin-
quency, and certa1n]y not for a. general revo?ut1on_1n education.
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. e' ' COMMUNITY-BUILDING AS A PREVENTATIVE ' "
. "Robert Edmondson x
" Education Consultant, Nevada Department of Education

L] .
d - -

‘In the broadest sense, the most successful programs to prevent and cure

. . the problems of youth violence are the ones which build a sense of com-

‘munity. .COmmunity-building implies the participation of all sectors,

C.oan ages, and a1l types of people. Community-building counters the so- @@J@*
' cial pressures’ *towdrds isolation, frustration and ennui.

When individuals care about their community and have an investment in .
its success, they are less inclined to violate it$ mores and laws. They
.are also more inclined to. demand of thein peers that they do not uio]ate
these codes. . ‘ o

" )
This approach js -used with considerable success ‘ﬁth the "Positive group
interaction" programs for delinquent youth. These programs -cause the:’

youth. These programs cause the youth to "Buy into" the "estabﬂishments" .

LY

codes and to enforce these+codes with their peers.

dalism programs initiated and maintained by stydents with the assistance
of .school administration and teachets as well as private citizens and
parants.

‘The success of this approach is seen with non-d?linquents in anti-van-

- . - .~
.The approach plicable to communities of whaﬁever size ‘and nature.
_The essence of it )is in the real participation of its members who exer-
cise power in i mentation and change.

IS

Community-bui]ding will help to prevent youth violence as all of us ex-
ercise our rights and obligations visibly to the young people who will

one day be in charge of our corporations, universities and governments.

Ne must demand excellence and nonrviolence of oursejves.

v

) In Haiey s book Roots we read how the youth in Africa were brought into
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the culture.

tiere was an official rite of passage which was performed

by cartain members of the community who
ting the vital aspects of the culture.

were highly trained in transmit-
As community-builders we need:to-

make certain that the specialists training the young are the very best
and have the:best knowledge and skills we can impart to them. We need

to support their efforts in every way possible. ) .

- The excitement and vitality of adult i1ife does not come from _endiess
self-indulgent roller-coaster rides; it comes from using our “talents and
experiencing the joys of learning. We need to share that poténtial with
thé youth in all that we do.

Challenging today's young people to involve themselves in the real world .
of decision-making, the use of authority, and the building of communi-
» ties will diminish the violence that tells us they are alienated.

A}

ot BAR T Vi

-
-’ “-“
T ey
I P e it et

o

.
- 4

‘ 3 N
L St e

1

| -
AN
P g o

f
L
[

i
t

" .
A R Rt

waa hpr o aneerneate A

abets e !

\
o s aset oo




L4 .

' LAW-IN-ACTION PRoaécr . N

. FILM: "THE"KEY ISTIN"YOUR~ POCKET“*‘”*"*'"‘ »
oL "John H. Gilman, Jdr. = < .
Juvenile Court. Master, Fifth Judicia] District Juvenile Court jk

L o . + Tonopah, Nevadas L
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For many years, a wedge has been pounded to divide our citizens from our
established legal system. For many more years, our courts and judicial
process have been considered an dlien force that comes irto play thy to
punish or deprive someone of their freedom. In this state,‘as in .many
others, there has been little or no effort to counter the adverse ef-".

fects of 'this .wedge. '?

*

In many -areas we find that the police officer, the Judge the entire
system-is the enemy. I feel that the reason for this is lack of know-
ledge and understanding on the part of citizens\\

_This "Law-In :Action ProJect" was conceived as a method to take what is

to many students a normally colorless subJe"t law, and-make it one that

is exciting and interesting. . . . L

This past year's text was purchased from the National College of Juve-
riile Justice, (1) "Juvenile Law and Rrgpedure“, (2) Glossary of Selected
Terms: for Juvenile Justice Personnel," plus a movie script written .by
the Fifth Judicial District Judge and his Juvenile DivisionyCourt Staff.
The classroom instructors were the District Court Judge, Court Clerk,
Court Recorder, Bailiff, Police, Pyblic Defender, Probation 0fficer and
the Assistant District-Attorney. Each of these people went into’ th°
c]assroom, explaining to the students and teachers exactly what their
job is, how they feel about it. The question and answer sessions were
informatlve ‘and enlightening for instructors and students.

The students were tested prior to the initiation of thlS project, on -

their knowledge of the juvenile jusdice system, tHE‘resu]ts of which
-'were very poor. At the completion of this learning experience, aga1n a
test was given and even the poor students finished well.

{The motivation and ded1cation on the part of the students and faculty
were impressive. The children, teachers, and court personnel worked
1org, hard hours, on their own time, in:the courtnoom to complete the

final segment of thi's learning experlence which wou are about to wit-
ness. As you view this movie I'm aware that you will not be enthralled’
by an action-packed thriller, but I expect you can see the meaning of
"Action Learning"

It is our 1ntent, with this on-going program, to dis]odge the wedge of
nlsinformation and create a bond of understanding. .

We believe that through educaticonal programs that make our citizens
aware of how dhd why our system of justice functions, antagonism; re-
‘sentment, and lack of confidence toward our judicial process will fade.
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" ~FOR EDUCATORS, PARENTS:-PROGRAM-DEVELOPMENT, AND RESEARCHERS
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.apparent among judges, the police, educators, the Office of Jufenile

- delinquency. CEQSequently,fdescribing the ways schooling can be made .
- more effective .

. practical problems. The theory presented here assumes that—home and

SCHUOLING AND DELINQUENCY: ‘SOME"RRACfICAL IDEAS --

% Gary D..Gottfredson, Ph. D.
Program. Girector, -Delinquency and School Environments
Project..Divector, Career Processes .
Assistant Professor of Psychology and of -Social Relations
Johns Hopkins University, Center for Social Organization of Schools
' ' _Baltimore, Maryland: v »

. .

A shift: from an emphasis on reacting t‘o‘ delinquent behavior after it has ' :
occurred to an interest in the primary prevention of delinquency is now -

Justice.and Delinquency Prevention, and Congress. Delinquency theory ll ‘
and the practical experience of educators and justice system admihistra- o
tors imply that schooling as currently organized often fails to prevent N

a" delinquency prevention tool is importan®.
The actions schools and communities can take--actions which hold promise

of being feasible and effective--are summarized. Schools-often provide -
meaningful rewards only to some students, e youth who find

school unrewarding are at high risk of bec¢ming involved in delinquency.
Schools sometimes 1atk“an appropriate range\of responsés to student be- -
havior, and they thyS often fail to provide a ronment that prevents -
delinguency. Schoot disciplinary practices vary in the extent to which
they are fairly and firmly administered, and rules -vary in their clar-

ity. By improving school governance and adninistrative practices,
schools may help reduce delinquency. Finally, in coping witW diverse

kinds of students, schools sometimes fail to give all students a realis-
tic stake in conformity. They can provide experiences that increase

stakes in conformity.
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Schoois and’communities differ in thg effectiveness with which they are
organized to prevent delinquency. Effective.educational leadership and
the collaberation of school and justice system personnel hold promise-
for preventing delinquency.

De élopers of delinquency prevention programs, educational practition-
ers, communi%y Jeaders, judges, legislators, and researchers share a
common need for useful theories of delinquency. A useful theory is a
guide to action--it_can specify what steps are most promising to reduce
delinquency and disruption. A useful theory is also 2 guide to research
--it "specifies important research questions and focuses research on

school experiences can be rewarding or unrewarding. Youth who are able
to gain rewards at home and in school are not delinqu because they
have a stake ‘in conformity. They develop commitments to conventional
educationg) .and occupational goals and belief in conventional social
rules,  théy;participate in rewarding activities, and are bound by ties
of affection to others who would disapprove of misconduct. 'School, com-
munity, and family influence the development of stakes in conformity by
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the reinforcement properties of the enviromﬂents ‘they provide. Delin- :
quenicy. can-be prevented by altering veward structures to develop stakes :
in conformity, and ties to ‘parents, schooi work, and nondelinquent ‘ ':;l
peers. Creating change in the organization of. schoo}ing to prevent de- ‘-~
linquency will require hard work. An action resexrch strategy to deve-

lop delinquency prevention programs is discussad 1
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Figure 1, A theoretical scheme for explainiag delinquency and catcer attafument focusing cn séhool experiences,
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. Figure 2; An Ecological Model for the Failure of Contéo!s 1n‘a School

v

3

p
3
3
"
¥
<%

TRV

RS T,
2 oAyt it By

o2

[
T DR SN

‘ - %

. . - . PP

. i N b e

. ST

GER. NUS SUN QD GNG GUR AN NN GWD BN 0. W . 8l



' B B R TR SR S
,-------—--:--

\

s

-

Incomplete forcefield No strategies or - Undetected or ilure to {ntegrate .
analysis and needs actions (no plans) ignored inter- know intermediate
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Figure 3, How a failure to assess organizacional forcefields, forecast the consequences of current
practices, and take action to create change in these’ practices may lead to an undesired
- organizational ‘outcome ' 4,,
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REACTOR: PRESENTATION "ROLE OF SCHOOLING IN DELINQUENCY"
« = - Nathaniel LaCour
Vice-President, American Federation of Teachers:
President, United Teachers of New Orleans

-

(The following summary is paraphrased and based.on the tape of the "
presentation.) . :

I-agree with Dr. Gottfredson when he suggests that schools can implement
administrative change in Povarnance and operations, which improves stu-
dent discipline. Mary school districts and individual schools across

the country are making serious efforts tc review'their operations with
the goal in mind of providing a school climate that significantly reduces
school misbehavior. In my own school district student misbehavior and
actual student violence and vandalism resulted in the teachers union
using the negotiation process to address this concern of the teachers.
This particular negotiation has been used across the cduntry. I am best
prepared to talk about some of the features.of my own contract. :

In our negotiations in 1975, violence and acts of vandalism forced us to
meet with our teachers to get some handle of what was the nature of the
discipline problems. Key among these factors was the fact that many
teachers indicated that the schools in which they taught lacked consis-
tent rules and regulations dealing with student discipline problems.
They often complained that schocl -administrators, both at the school

tevel and the central administrative office level, were failing 'to pro-

_vide sufficient back-up support for teachers. They also complained that

quite often the school activfties were interrupted-by outside intruders
and the. teachers were having great trouble attempting to reach parents in

" conferences. . . .

The negotiation process in this particular school district was Used to

- tackle some of the problems.’ Therefore, within the teachers' contract,

provisions were made to provide faculty and student input into the devel-
opment of rules. Once the rules were developed, there was widespread
dissemination. The contract provision required the school district to
mail to the parents of the 90,000 students, each year, a copy of the
rules and regllations leading to suspension, expulsion and, also, the
rules of conduct within our district. In addition to dissemination to

the parents, students within the school received these regulations. The

first week of school, each school had a parent-student assembly where the
students, principal, and the staff discussed these rules and regulations.
Ti addition, teachers are given released time to provide half a day to’
review the state of discipline in the particular school. First of all,
students who misbehave tend to not experience success in ‘school - Tow

_student achievement. It goes without saying that in our schools this

stems from a number of facts associated with poverty. Students that come

from families that are poverty-stricken face living in areas with crowded

housing conditions that are not suitable for human habitation, where
crime is high. .
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- We cannot solve-the problem of studeiit delinquency unless we begin to

look at poverty. We must Jook at unemployment and underemployment. We
- must look-at housing. patterns. \We-must break up the large ghetto areas
' of proaects simp1y by—changing population density.

- Student discip]ine or misbehavior is not something that only takes p%%ce
“in inner city schools. - It is @lso tcking place; in “increasing intensity,
in the ‘schools of the- affluent, espacially when we look at drugs. No-
thing is_done in our society to effectively combat the distribution of
drugs.:. In the schools of the aff]uent the students have more money to
buy these drugs. . . .
In addition to drugs, we also havé problems stemming from political com-:
- petition between our schools and federa] programs. Not too long ago, at
the federal and state level, we were not spending our taxes on transpor-
tation problems, on social programs. Government should be spending funds
on all of these activities, but as "the tax dollar is spent on these acti-
vities, the last several decades ‘resulted in.shifting the lines of the
budget. In every state, education has been sacrificed. We attempt to
- persuade our legislators to appropriate sufficient funds for our schools.
There is a change 1n the pop lation We are becoming a country of-elder-
- 1y residents. That. has politlca] wonsequences. Persons who tend to sup-
' port public education are these persons who have direct connections with
it. Those individuals whose kiids are =now grown up and do not need the
services of pubiic education, on election issues such as ra1sing revenues,
tend not to support public education, and tend to reject tax issues to
provide additional revenues. . A . ..

[PICTVIEE T T
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. In closing, if we want to successfu]ly tackle the’ problem of. delinquency
e ©‘in our schools, the solution of these problems is not in control of our
schools, but iﬂ our schoo]s and students doing their part to help solve

the-problem.
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PRESENTATION OF NATICNAL YOUTH INVOLVEMENT PROGRAM AWARDS
“IS THERE A POSITIVE ANSWER TO YOUTH VIOLENCE?"
. Alden Barber
Copsultant, Hugh 0'Brian Foundation
) San Jose, California

[

Yes, there is a positive answer to youth violence and crime. It is pro-
grams that offer THE THREE C's - -- challenge, a code of ethits and car-
ing. Thése are the ba¥ic ingredvents of successful programs which
attract and hold the interest of young people. If young people are

challenged in a positive way -- if there is excitment and high adventure 7

in the program and if there is caring -- love, if you will -- on the
part of the leaders and if, the rules of the game are clear and easy to

. understand the program will out-rank violence and crime as an attraction

to young people. Theﬁélave-mapy youth organizations and activities that
can meet these criteria. °

' I happen to be a trustee of the Hugh-0'Brian *bd;h Foundation. Hugh

0'Brian is the star who portrayed Wyatt Earp on the famous TV series.

 In 1958 Hugh visited Dr. Albert Schweitzer at his clinic and hospital in

Africa. Searching for more meaning in his life than fame ahd fortune,
Hugh received this advice from Dr. Scfweitzer: "If you would make a
lasting contribution to your society,’ find a way to teach young people
to think fer themselves{" Then said Dr. Schweitzer: "ldentify a con-
cept in which you believe -- really believe -~ and provide the environ-
ment in which youth leaders can find the concept and make it their own."
Hugh returned and chose the free enterprise system as the concept in
which he believed and established the Hugh 0'Brian Youth Foundation to
create the environment. .

With the cooperation of the National Association of Secondary School
Principals, Hugh secured nominations of outstanding sophomore -leaders
from enough high schools so that an outstanding boy and girl could be
selected from each state.by a national committee of judges. -These young
people plus representatives from 10 “foreign countries were brought to-
gether at Hygh's.expense \for one week to explore such subjects as:
"Space -- what earthly use?  -- The énergy crisis -- is it real? --Gov-
ernment control of business -- how much?" Hugh invited to these semi-
nars top leaders in business, government, science, labor, the military
and education. Each presenter was given five minutes to introduce him-
self and tell what his company produced or what service his organization
performed. The balance of the E}#e in each seminar provided the young
leaders with the opportunity to.question the presenters on a one to one
basis. Every young person comes free--the cost riow financed by strong
financial support from business and industry -- but Hugh makes-one re-
quest: that each Ambassador write to him each year on his or her birth-
day until they are 30 and relate how they are moving toward their goals

‘ - in other words to tell of their successes and their failures, how

they are exercising their leadership abilities.

Perhaps the most exciting part of the Hugh 0'Brian Youth Foundation
" 78 Co
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: extensive fund raisinq efforts to make up the difference, and this de-

> tracts from their real mi#sion -- presenting challenging programs for

: . young people. And the same situation exists for almost all youth agen-.
cies. ' . :

— The fastest growing national youth program today is the 4H Club: It has
not left the farm where it had its beginning, but it has moved with suc-
cess into America's urban centers as well. While we'do hear, now and

_ 3 then, about a major cor jon giving a grant to support the program,

‘ I - most of us are unaware that 100% of the financial support for this fine

s organization comes from our tax doliars. In the budget of the Depart-

; ment of Agriculture a multi millior dollar allocation for the 4H program
is carried out at staff level by the county farm advisor and .is staff,
and supervised at state level by a staff, usually related to a state uni-
versity. - : .

D B s 4t s wwn e Saern lsurd g A T uG iV 3w

I suggest that in order to find a positive answer to youth violence, we

must analyze the youth programs being presented in each local area; be

sure they meet the criteria of challenge, code of ethics, and caring,

and then mobilize every segment of the community to convey the message:
11 .

R L T

“If you are concerned about the cost of jbuth crime.and violence,
check the budgets of the youth agencies that do meet the criteria
and urge that everyone increase his or her annual support by 50%
and that the United Way take the lead."
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CHARA%TER FORMATION AND THE.PHENOMENON OF VIOLENCE T

. Daniel C., Jordan, Ph. D." # 5

Director of the Internationat Center for Human Development

Chairperson, Department of Education, National University .
Vista, California
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B (The fbllé@ing summary was prepared by Harry -P. Massoth. )

In 1967, the American Academy of Arts afd Sciences published the report
of its Commission on’ the Year 2000. :Concerning education, thke report
emphasized that our present day education system would have to be vastly . .
exparded and overhauled--in fact, reconceptualized--if it vas to meet
+ the future needs of American youngsters. The report also commented on
\the alarming increases,in violence throughout the U.S. and the world,
Sng\anticipated that this trend could continue for some time to come.-

w

'-r-uxv ~

\

For~fhg past 20 years my colleagues and I have been laboring to organ-
-ize huma development ‘knowledge from many disciplines into a coherent

- .body*of theory, which would be an efficient guide to comprehensive edu-
cational practices. - Included in this work was an attempt to address the
fundamenta® causes of human character disorders, including violence.
Our efforts have .produced.a new educational model, the AMISA Model,
which is organized around the cosmology of A. N. Whitehead. .

LT
A

. . N [T ro . 0 e
- '- : - - - - -
* a

R

The philosophy of the ANISA Model sets forth the propositions that evo- )
lution is the primary expression of creatiyity, that man is at the fore- v
- front of evolutionary development, and tha\ there is no scientific just- .
ffication for assuming a limitation on man's potentialities. Thus the g
purpose of education is to facilitate the actualization of human ‘poten-

tial in constructive directions at an optimum rate. ¢ The way that the ./

teachér approaches. this goal is set forth in the ANISA theory of peda-
* gogy. . e : .

The model specifies two basic types of potential--dtological and psycho- .
jogical (which include five dimensions of development: psychomotor,

perceptual, cognitive, affective, and volitional). Nutrition is viewed

as the key factor in the -actualization of biological potenttatities,

i.e. the translation of the genetic code into the living tissues that - = _
make up the body. Psychological potentialities are actualized through .
learning. . ) ) .

I Tee T e
a

A person's character at any given time, consists of his/her actualized
l' biological and psychological poténtialities. Each actualized unit of )
potential is defined as a 'value'> Thus character formation is the pro- . Y
. cess through which human potential is actualized through time and is a N .
g ‘ reflection of his/her total 'value system'. In the ANISA system value .
formation and character formation are viewed as mirror images of one : y:
another. Finally, the process of character developmént is ongoing
I + throughout this life. :

’

In our view, ‘because every human being H&s an innate drive to become

&
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hi /her whole self anytKing wh1ﬂh supresses human potential can lead to
char 'sorders We have classified all disorders into two general
categories: olence and withdrawl. The types of human pathologies are
closely relatedN\o each individual's genetic and psychological makeup.
Thus introverted Reople are more likely to withdrawl- ~-type pathologies,
whereas extroverted people are more inclined toward violence-type disor-
dets. Individual bYpchemical types are also predisposed towards differ-
pnt kinds of d1sbrde . o

~Important1y, this theory and the research supporting it*tells us that
. you'can't fit the pun1shment to the crime. Such a civil code can only

result in gross social injustice. Rather,- punishment,._or better, reha-

bilitation, just like education, must be individualized, such that those

things which become blocks to a person's potential- can be removed. When
this is done, frustration’is circumvented and the character disorder can
be- corrected. In many c&ses, just a change of diet has led to tremen-
dbus changes in humembghavior. .

We feel th§t the ANISA Model of education has extraordinary possibili-
tieg for catalyzing an educational renaissance.

-
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OPEN COMMUNICATION STRATEGIES TO DECREASE VIOLENCE
. (' N '_
SESSION I: MEDIA: WINDOW ON HUMANITY N
(Increasing Constructive Media Programming for Youth)
. Facilitator: Eva Essa, Ph. D.

Ass1stant Professor, Child and Family Stud1es, School of Home Economics
. University of Nevada-Reno

-Lee D. Hirshland, President and General Manager, KTVN Channel 2
« -Donna Lloyd Kolkin, Ph. D., Director, Critical Television Viewing
Skills Curriculum Project, Far West Laboratory
~-Ed Pearce, News Director, KTVN Channel 2
-Howard Rosenburg, Professor of Art, University of Nevada-Reno
-YOUTH: Todd Mangiapia, Experienced-Based Career Education, Washoe High
School oo
Media, television in particular, represent one influence of many on
today's youth. Television is subject to and exists in the perception
.and interpretation of the viewer. The focus of much of the discussion
*in our two sessions revolved around the need-for critical television
.watching. This task falls primarily on parents and educators. Some

suggestions that came from the discussions inglgf:;w
1. 'Promote adoption of "critical television viewing" curricula in
the schools, beginning at the elenentary school level.

2. Use television itself as a means of teaching "critical televi-
sion viewing" skills.

3. Professiorials involved with "Positive" youth programs can -request
that these be given "equal time" on TV to some of the negative
youth acts that are often reported on the news.

4. Decision-making about teclevision programming is made by the tele-
vision industry., making it, in a sense, self-censoring. Since the
TV industry is open to criticism but does not want censorship, it
needs to_be more open to and aware of other views, particularly
those related to learning and education.
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THE]EFFECTS OF TELEVISION WHOSE RESPONSIBILITY?
L Eva L. Essa, Ph. D.
As$istant PrOfeSsor, Ch11d and Fami¥y Studies’
Schoal of Home Economics, University of Nevada-Reno

Few people would question the statement that television has a pervasive
influence on Zontemporary society. - Today's youth have seen thousands
killed, beaten, threatened, abused. Could television.be making our
ch11dren violent? Is there a 1link between the increase in youth crime,
violence, and vandalism'and the increase in number of aggressive charac-
ters and programs on television?

Today's adolescents have, during their short lives, spent more't1mé )
engaged in watching televis1on than in any other s1ngle activity with
the exception of sleep. And, annually the average number of hour's

children watch television 1ncreases Other statistics tell us that vio-

lent acts on television have increased significantly over the years.

And, most important, researchers hdve established .some convincing cause-
effect evidence 1inking, youth violence and heavy viewing of television
v1olence

" The proBlem of television's ‘potential and actual impact on youth is a

complex one. The solution to the problem is even more complex and lies
in effort and cooperation of many groups. Responsibility for combatting
TV's effects must be assumed by parents, by educators, by the television
industry, by government, and by interested individuals and groups;

Parents' responsibility is assumed through Iimiting children‘s TV view-

_ing, watching with children, and talking with them about shows. Educa-

tors can incorporate critical television viewing classes, or discussions
into the school curriculum. The television 1ndustry can become more re-
sponsive to childzen's and families' needs, using these, in addition to
commercial considerations, as criteria. Legislators ‘and government
agencies must clarify their roles in relation to the t°1ev1s1on indus-
try, setting regulations and guidelines that carefully consider the im-
pact of TV on the millions of American children who are avid users of -
the medium. And f1na11y, concerned organizations (fer 1nstance the PTA

- and Action for Children's Television) and interested 1hdnv1dua1s can

take responsibitity by writing to the television “industry to share con-
cerns and solutions, lobbying for appropriate legislation and govern-
mental decisions, and helping to make the public aware of the potential
effects of telev1sion
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'CRITICAL TELEVISION VIEWING SKILLS
N Donna Lloyd Kolkin, Ph., D. ~
Director, Critical Television Viewing Ski115 Project
‘. . Far West Laboratory, San Francisco, California
. S s S ' .
Television is often considered one of the causes of violence in our
"~ sociéty, particularly among young people. One way to counteract pos-
sible anti-social influences of television is to train gtudents to be-
come critical television viewers who are knowledgeable about television
and its effects on their 1ives: Therefore, the U.S. Office of Education
funded four Critical Television Viewing -Skills projects to develop cur-
riculum materials in this field and train parents, teachers and commun-
- ity educators in the use of the curriculum so that they may assist young
people to become more thoughtful and se]eé@jve users.

<~

worked with public television station WGBH 7n Boston, MA to develop a .
igh school student guide entitled INSIDE TELEVISION: A GUIDE TO CRITI-
CAL .VIEWING, an accompanying Teacher Guide and Family Guide to Tele- . .
vision. In devefop1ng the materials, four critical viewing skills were \
identified: .

-

+  The Critical Television Viewing Skills :d/;§c£ at Far West Laboratory 'l

¢
'S
-
.

The abi]1ty to. manage and evaluate the role of television in

: one's daily 1ife. ;
The ability to recognize the arguments emp]oyed on television ¥
and to_counter-argue. i
The ability to quest1on the reality of television programs.

.* The ability to recognize the effects of te1ev1s19n on one's own
1ife .and the lives of others.
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The curriculum project relies heavily on developing basic skills and

* critical thinking skills at the same time it seeks to inform and stimu-
latq. high school students about TV. The learning strategies and out-
comes; of the high school level curriculum are considered, along with an
overwew of ciurricula for K-8 and post-secondary levels.

l |

VIOLENCE AND THE AMERICAN MEDIA
Washoe High School Student

D . ¢
>
‘.

I think we all agree that violence in the media promotes violence in the

society. - Studies have shown us many clear cut examples of this. I

think that something should be done about it. N
The question is where does the responsibility 1ie? Many people feel
that it should be the responsibility of the higher executive in the

. filming studios. Some people feel that il should be up to the editors
and_program directors in the local broadcacting stations. But there is
a problem with that. Broadcasting stations thrive on business from
manufacturers and other.business people. These people want to promote
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sales of their products by the use cf commercial time. Therefore, the
broadcasting stations have to_come up with something that will hold the
audienfes attention, so they'l1l watch during commercial breaks. The ob-
vious answer is vio]ence»or "jiggly sex.-

In my opinion the responsibiIity 11es on the viewer. Viewérs should use
strong discretion, and rot- watch programs-that they feel are too abusive
or with too much sex.,/ As for younger children, it is up to the parent
to screen viewing, - Programs should be started involving parent-child
education. If the pub]ic were to become aware of some of the effects of
violencerand sex on T.V., they would be less 1ikely. to watch some of the
programs they are watching now. L

Presently, there is not much avaitable in the way of television viewing

- education. .The public needs to be aware of the language effccts of-vio-

lence on T.V. Studies show an exceptional increase in violence since

" the year of T.V. If broadcasters cooperated, we could take giant steps.

We could’'start T.V. programs advising what or what not to watch. If the
public could see that there are other things and better things to watch,
they would probably start having a preference for these programs. If
theugubl1c preference was more toward less violent programs, the broad- -
casters would start showing less violent programs. This would lead to,
in my opinion, a‘less violent society. )

¢ Lee D. Hirshland
President and General Manager, KTVN Channel 2

(The foliowing summary is paraphrased and based on the tapé of the
presentation.) . ¢

Television is basically 5 method of communication from people to other
people. Television reflects society. We are all responsible equally

. for the content. Let's teach children about television to develop cri-

tical viewing skills. We know that we are an educational, entertainment
and information medium. We are performing, educating and entertaining.
The marriage of these three forces is a tremendous marriage if it ever
takes place. The culmination will be when educators can fit into the
overall pattern so that our entertaining programs can have educational
value and our informational programs will be entertaining so people will
pay attention to them.

In the average family both parents are working. They are not able to do
this constant supervision. Educators are starting to pre-screen and to
pre-judge so that the child will know what the parents would 1ike them
to see. Parentseshould ask children what-they watch. Then they should
review the values of the program from their life style and attitudes.
They should not stop them from watching programs, but be sure they got
the right things out of what they were watching. We can't soélve prob-
lems without talking about them.

~
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-yand will get them from television.

RN

. Ed Pierce
“News Director, KTVN Channel 2

(The following summary is paraphrased/aﬁd based on the tape of the
presentation. ) '

QPeop]e are already filtering out what they see and what they believe.

It is a free marketplace of ideas. Every television set has a-channel
select. It has an on-off switch. People are already exerting some
-control on what they see and;what they believe. Decisions are made in
the newsrooms to withold information. I get really uncomfortable when
we make decisions not to tell people about information. Suggestions
about developing more critical viewers are extremely good, because as
our audience becomes more critical, they will demand better programming
One of the challenges is how to get
younger audiences, younger adults to watch television news.

The consequences .of what is shown on the tube does concern the people in
the media. Quite often there are some agonizing decisions to be made.
Ultimately, we are better served by exposing the problems for our sc.i-
ety and talking about them.
to have  the information.

Y .

Howard Résenbérg
Professor of Art, Upiversity of Nevada Reno

(The fo]]ow1ng summary is paraphrased and based on the tapé of the
presentation. ) -

If we are going to teach’ cr1t1ca] awareness, it has to be done when the
children are young. We_have to begin educating_the perents. If you can

catch violence and a bent toward violence in television and movies, then

I suggest you can also catch love and respect and caring, because there
are good films and good television programs as well. Pressures on spon-
sors shou]d be cons1dered Lo

Kids are saying that they want to fee] someth1nq V1o1ence is easy tc
feel. You can see it. You can identify W1th it. You .can respond to
it. Violence is commerc1a]]y viable. Thé,market must be there before
any producer is going to sink a miTlion or a million five for a tele-
'vision show. When a producer produces. a movie ultimately his main goal

)

. is to get that movie on television because that will pay the hills.

Though television does have a responsibility, the major responsibiity
is with the parents. You have a hand. Turn it off. Take your children
to see the film. Don't send them. Tt is our responsibility as teachers,
not our responsibility as censors. There is a cuestion of critical

awareness. Watch television together. The positive effects of tele-
vision are to stimulate a feeling and then discuss that feeling. &
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In order, to have positive stories, we have ,_
- The desire is there for human intérest stories.’ '
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Basically the responsibility is ours. You can change things. The
‘classroom is probably-the best place to complete the change. There are

_ - some sponsors that are vepy careful what they sponsor.

PR

USING TELEVISION TO TEACH.NON-VIOLENCE
- Gloria Kirshner
.~ Editor, The Parent Participation TV Workshop Project * -
S Teachers Guides to Television, New York, New York .

The PARENT PARTICIPATION TV WORKSHOP project seeks to show parents how
to use television at home to open. communication with their children and
to lead to school achievement. - =

At a PARENT PARTICIPATION TV WORKSHOP, parents come to school, church or
~community group to watch a TV broadcast with their children (or,, they
watch at home, and. come to the Workshop the following day). Discussion
leaders guide the dialogue between parents; and children, demonstrating
. -for parents how-to use television at home as a springboard for family
 communication, to help them chovse their values, learn to make -deci- .
sions, discover who they are and who they might become.

‘Parents are felped-to recognize that "parentable moment".when drama,
reaches below the .surface to deeper feelings and emotions, and the child
is open apd willing to share. This is the parent's opportunity to teach
the child non-violent ways of coping with his feelings. : .

In their discussions with children, parents are helped to stress:

1. Communication in a peaceful, open way. 2. A problem-solving ap-
proach to violence observed on television - what are the other options
for solving the problem in the most effeciive way? Is violence a ‘sign
of courage or of cowardice? Is it a sign of -power or frustration explo-
diny-into rage? 3. Children are taught to question reckless acts of
vio¥ence, and 4. to base their conclusions on reason, not irrational,
explosive behavior:: These strategies .set up a non-violent orientation
to problem-$61ving and allow. television-to be used as a- meaningful
teaching tool. ’

v

The PARENT PARTICIPATION.TV WORKSHOP is working with the Martin Luther
King, Jr. Center for Social Change and Temple University toward future
development of a curriculum to teach non-violence.

For further information, write to: TEACHERS GUIDES TC TELEVISION, 699
Madison Ave, New York, N.Y. 10021.
. .

*Made possible by a grant from NBC. -\
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SESSION II: ACCENTUATE THE POSITIVE!: .
(Improving Open Cqmmunication and Counseling for Youths)
Facilitator: John A, Bailey, Ed. D.
Professor, Counseling and Guidance Personnel Services
College of Education, University of Nevada-Reno

-Kate MacKenzie, Host "On the Line with Kate," KOH Radio; Marriage’and
Family Counselor .

-Mary F. Maples, Ph. D.’, Professor, Counseling and Guidance Personnel
Services o .

-Mary Lou Moser, Community College Analyst '

-Keith A. Pierce, Ed. D., Professor and Chairman, Counseling and Guid-
ance Personnel Services, College of Education, UNR ° i

-David Morse, Head Counselox, Elk Grove High School .

-YOUTH: S ey Shuemaker, Experienced-Based Career Education, Student,
Washoe* High School ' ’ '

i

Dr. Mary Maples:

Babies are bomn neither violent nor as vandals. Like all other humaﬁz
behaviors, violence is learred from adults. In order to reduce violence
in youth, adult.att}tudes must .change, adult bebaviors must change. If
802 of workers who Teave jobs do so because they cannot get along with
fellow workers, supervisors or subordinates, then successful interper-
sonal communications should constitute a logical starting point. Pro-
gram recommended: .Carkhuff/Gazda Interpersonal Communications Model.
Core conditions of the Mpdel: warmth, empathy, respect,. geniuneness,
concreteness, seif-disclosure, immediacy and confrontation. Only the
beginning! ‘ ’ - .

¥

Dr. Keith Pierce:
. : ) .

Parents are much involved in the tendency for misbehavior and-violence

in youth. They intend to do well, but nearly always need help. They

.. can be taught, however, that ‘there are alternatives to being the source

of all knowledge and control. They can be taught alternatives to.being
authoritarian with an "I win--you lose" style of thinking and behaving.
Parent education programs can help, parents understand themselves and

their children. Also, family counseling can assist understanding, com-
munication and- relationships. Knowledge, encouragement and dignity can
result. in prevéntion and remediation. .

L)

"pavid C. Morse:

In order for the education world to address thg\prob1ems of violence,
there needs to be a greater universal awareness of positive and negative
emotional change. Our present customary system of education is depen-
dent, which contributes to negative emotional change. This causes stu-
dents to learn to be violent. We must add the interdependent and inde-
pendent dimensions to the learning process to allow students positive
emotional growth to learn to be ethically independent and non-violent.
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. sary, as well as the teaching of an ethical value system. Parenting

. lished in the past few years. Men have been attracted into PTA leader-

[ Y ~ . .
The union ‘of confluent, dependent, interdependent, and .independent lear- e
ning is called Triad Education. In order to allow for thé development
of positive self-esteem in students, all three dimensions must be pre-
sent in the learning process. Triad education is a realistic and prac-
tical process that allows for student experiential involvement.
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We may nbw know .enough about confluent learning to destroy or'fulfill )
the realization of the human potential.

Kate ‘MacKenzie: _

In order for kids to be reasonably successful in §oc1ety, they must have
sufficient personal power to function and the ability to problem solve
either through their own intellect or the ability to seek out trust-
vorthy knowledgeable authority or helping pegple. Guidance”is neces-
skills are also necessary and can be learned. -

Mary Lou Moser (from Dr. Baileyi:

.
g a - '-" .
[y
A s e § o

Speaking as the Immediate Past President of the Nevada PTA, Ms. Moser's #
theme was the various coalitions and 1iaisons that Nevada PTA_estab-

ship posts, and legislation became the number one goal. . Within that
goal category, a series:of priorities were derived from state and local
meetings. To obtain 1egislat1ve support for enactment of-law and
authorization for funding of tounselors at the elementary-school level
has been of the highest priority, along with efforts to reduce child
abuse and finding for Nevada's competency-based, testing of‘public-
schpol youth. = .

/

N

50




“NINETEEN FOR DINNER"
Kate MacKenzie
S Host, "On the Line With Kate", KOH Radio;
A Marriage and Fami]y Counselor

I found myself in the unusual position of being of "Toco parentis" for
fourteen children (not my own), along with my own three. Thirteen of
the kids were teenagers; two of the children were younger, and two were

. in their early twenties. They came. from diverse but troubled back-
grounds.’ One or both of the kids parents, in each instance, was an al-
coholic and/or dead. The mother of one group of kids (four to be exact)
was an alcoholic who had committed- suicide; another boy's father, also
an alcoholic, had been killed in a train wreck. One boy, age 15,
Patrick, came from a family where both his-mother and father were alco-
holics. Except for the three youngest, all had been involved with the
law and/or drugs. Each family was an upper middle class family - both
economicaliy and by virtue of education. In each 1nstance, it was thé
fatheyr who was the college graduate. This excludes my own children.

. Al of the kids were of high average or above average 1nte111gence
1.Q.'s ranged from 110 to 200+. Each had 2 particular talent i.e.
athJet1c musical or artistic ability. A1l were. attract1ve kids.

-Other than the problem of alcoholism 1n each fami]y, they each shared a
family situation where d1sc1p11ne was at a minimum and chaos was the
rule rather than the exception. .

My first task was to set some parameters. The first being that no one
was to lpave the house without saying where they were going and when
they would be back. Secondly, a .curfew. 10:30 p.m. on a school night
and 12:30 on the weekend - this. coincided_with the curfew in the town
where we lived. Grades were to be C or better. If anyone got a D or

F, they were restricted to the house and our land. If there was a
schoo1 functior, they were®allowed to participate.- Meals were taken to-
gether unless, p]ans were made eat11er

‘ .
Let me digress for a moment for you are probably wondering how all of

‘these kids came to live with us. Our own children brought them home.

They were, for the most-part, kids thrown out as we would throw out the
garbage. It went sométhing- 1ike this: One of my kids would come to me

and say, "B is leaving home, his aunt says he can't live there anymore,

and Mom, he's a good basketba]] p]qyev and a really nice guy. Will yng .
talk to him?" Then I would meet with the kid (who, by.the way, was N
usually out in the driveway or in the barn). My child had said, "My

mom and dad will help you work it out." Generally, the leaving of their

own home had already taken place. He or she would then stay "tempor-

arily" until the rest of the family had an opportunity to comment or

vote. The majority of the kids carried the vote. My husband and [ re-

served the right to veto, but in 3 years, we did not have to use it.

My husband always agreed that, "Yes, in fact, we do throw enough food

away to feed just one more." Our grocery bill went frgm $75.00 per

week to $350.00. .
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5_ Each kid had a written set of rules, which had been discussed both indi-
vidually and collectively. We also had weekly family meetings with the
» _entire family. o

Each of the kids in our house wanted to be there. I am sure this is a
major difference in many other types of situations,’i.e. foster care, or
where they wanted to leave their huipes. We were in or were 'put', then,
in a position to provide these k’ids with an environment where they were
appreciated :and valued - generally loved. We could also provide them
with support for their'place in the sun. Our philosophical set was to
say yes, unless we had good reason to say no, set parameters, and then
assume they -would follow the rules. The three years were not without
problems, but the general rules were kept, and the kids saw themselves_as

* having a great deal of freedom. When I would speak to groups in the
county and talk about ‘our' rules, parents would come up to me and say,
“Your rules are really more strict than ours, and yet your kids talk
about how they can make decisions."

-

We were also able to have d1alogue with each of them individually on a
daily basis. By taking meals together (breakfast, lunch, and dinner),
we had ongoing contact with them and had a general idea.what was  hap-
pening in their lives.

%

‘We also attended all athletic, musicé]»and school events énumasse‘

I hope you'll buy a copy of "19 for Dinner" when it's in the bookstores.

\

TRIAD EDUCATION
David Morse
Head Counselor, E1k Grove High School
Elk Grove, California

A free society's survival is dependent upon realizing that the right to
learn to be equally free and independent is equal to, and inherent with

the right to be equally free and independent. If persons are not al- ,
lowed their natural rights to learn to be ethically free, freedom cannot
exist for the- controller as well as the controlled.

.
- evr e tharms v . el A v n Pl g
. T v e e v e S L W at “ v s

{ A great deal of data is present to show a national concern regarding

present societal problems. Is it possible that a main cause could be
). that ‘we are remiss in providing for the right for individuals to learn

to be ethically free? Also, is our method of learning incongruent with
the nature of humanity?

By all meagurements we have. The answer to both of these questions seems
to be yes. Though I see this as the answer, I have never met any educa-
tor that did not try to do what they thought was right and best for stu-
dents. This means to me there could be a breakdown in the learning pro-

- cesses whicl deserves a greater awareness for all concerned. If some-

thing we are doing in education is detrimental to the individual and so-
ciety and keep trying to become more proficient at doing it, it seems
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Tbgfca1.we will increase society's destructive forces.

It is my contention that the almost exclusive use of dependent learning

experiences in our educational processes is primarily responsible for
the personal and societal problems we face<today, for it does not allow
for affective education for ethical 1nterdependent and independent 1iv-
ing, which is necessary to build ethical relationships, to feel good
about oneself, to be non-violent and to function ethtcally in a free SO-
ciety.

eby persons learn to meet their needs by trusting themselves to
function dependently, interdependently and independently in harmony with
self and society. To the degree a natural or ethical 1earn1ng process
is inhibited, the more time, mistakes, anxieties, violence and unneces-
sary risks persons wiil experience.

\\Lﬁézzing in.accordance with the nature.of.the person is a trust process

In order to prevent unethical confluent learning that.1eads to violence
and to produce ethical confluent learning that is non violent, it is
important that education be experienced by the TRIAD educatienal pro-
cess.

There are three (3) validation situations in an ethical learning pro-
cess, a) dependent, b) jnterdependent, and c) independent, these make up
the TRIAD of ethical education. In order for persons to make moral de-
cisions, they must know how and when to function 1nte11eftua11y and emo-
tionally in each situation.

Persons cannot learn to make ethical independent decisions if they are
allowed only dependent validated responses as in our present educational
institutions. However, they can learn to make ethical independent deci-
sions if they participate in learning situatiofis that allow for depen-
dent and interdependent responses. It is necessary in the-learning pro-
cess to provide for TRIAD education which includes all three validation
situations in order to obtain responses in all three states instead of
just the dependency state that now exists, which is contributing to un-
ethical decision making and violence in all three validation situations.

In order to develop a non-violent society, it is necessary for the edu-
cational institution to use the TRIAD learning process which allows for
validation in all three validation climates. Judging from exper1ences,
using this method would not add to thé cost of education: instead, it
could cut the cost appreciably. Also, this learning process could s1g-
nificantly lower the cost of society's social problems. This totals
billions of dollars for problems that have resulted from people who have
learned to make only dependent and unethical independent choices. .Added
to this is mental anguish, loss of time, individual financial problems,
.and unnecessary risks. [hese situatior : do not need to occur if persons
are given their inherent natural rights to learn to be ethically inde-
pendent. The TRIAD learning process would contribute to removing unne-

, cessary anxieties and allow for ethical creativity for greater cognitive

and affective growth.

TRIAD Education can fulfill basic needs that are congruent with the
53




nature of the person. Theirfdeﬁia]’contributes to creating violence.

\
\\

ERPROVING COMMUNICATION BETWEEN PARENTS AND YOUTHS
Keith' A, Pierce, Ed. D.-
College of Education, University of Nevada-Reno

"Much attention is -being gﬁven td youth violence after it has happened.

Of course, ‘that must be done, but far more hope is offered in attending
to the needs of youth prior to their becoming violent.
Violence does not happen by itself. It is the product to'a very.]arqg
extent of well-meaning parents not knowing how to teach, guide, and re-
late "to their children constructively. Parents have learned how to be
authoritarian and unbending, and some of them, in abandoning the rigid-
ity of that posture; have moved to the other end of the behavioral con-
tinuum--1iassez-faire permissiveness.  Parenting that presents 1reedom
without order or order without freedom is not likely to prevent vio-
lence. Youth must learn to respect order and they must learn to exer-

cise freedom responsibly. e

.4"

Parents can be taught to prov?ﬂe that balance through parent education

“programs_ that’ are being offered through elementary.and middle schools

and through other community agencies by trained counselors.
N

One such program is the Systematic Training for.Effective Parenting
{S.T.F.Py) which consists of ten sessions of two-hours each. In this
program parents learn to understand better the motivation of children,
the effect of family constellation on persconality style, the value dnd
techniques of encouragement, and many helpful approaches to communica-
tion and discipline. Parents like thé idea of getting help with every-
day problems that arise when normal kids grow up. There'is no stigma
attached to attending the course and they often report remarkable im-
provement in their relationchip with their children as well as in their
children’s behavior. . : : .

The quality of parenting can be greatly enhanced, youth can be helped to
grow up with more responsibility, and youtb violence can be prevented to
a larye degree througk solid pareat education programs.

e

COUNSELING AS A SOLUTION TO YOUTH PROBLEMS
Sheiley Shuemaker

Wasi.oe High %chool Student, Experienced-Based Career Education Program-

I feel that -confidentiality is a very important part of counseling.
What goes on-between the counselor and the student should be private.
The counselor is there to help with the problem.

Probation officers and other agencies should stay within their own areas.
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For example, if a student is havlng problems at home, they shouldn't be
put “in juvenile hall or a children's home The~parent should be 1nvol-
ved with the problem. \ )

There should be one to one counseling, so the person can really dlscuss
his.or her problems fully and completely. Lots of good ideas ran come
out and problems can get into the open.

Group counseling is very..good, because there are alot of ideas that can
come from people who are having the same probleps. Groups can also- help
give support to people who are having problems. .

Hhen the student has a problem, they want help and new and good answers
to their problems If famiiies and agencies involved with fhe youth
could compromise then maybe there would be less suicides, running away
from home, taking drugs, gettlng depressed, etc. \ , °
Changes take time and sometimes growth is slow. People néeﬂ lo work to-
gether.
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SESSION III. THE CHOICE“AND THE CHALLENGE
g (Developing Values and-Improvimg Relationships
- Among Different Ethnic Groups-and Creeds)

Facilitator: James W. Hulse, Ph. D.
Professor of History, Universjty of Nevada-Reno

-Steven F. Arvizu, Project Director, Cross Cultural Resqurce Center,
California State University, Sacramento

-Len Beckum, Ph.'D., Department Chairperson of Equal Educational Oppar-
"tunities; Director Project Stride, Far West Laboratory -

-Levie-Dyran, Ph. @, Management Training. Consultant, Cross Cul tural
Resource Center, California State University, Sacramento, California

-Harry Massoth, Director, National Conference of-Christians and Jews

-William Moon,‘Director of Programs,' NAACP ' \

-Carlos D. Ramo, Ph. D., Humén Relations Officer, Community Services
Agency of Washoe County ) '

-YOUTH: LiSa, Brown, Experienced-Based Career Education, Student, Washoe
High School . . . . .

The tendency toward viclence is a world wide phenomenon, stimulated in °
part by the rapid social changes and disruption of value systems through-
. out the world. The population explosiop, the-expansion;of communication
networks and the resulting "revolution df rising expectations," the de--
clifie or rearrangement of traditional family and religious ties, and

other-factors virtually invite violent responses among many young people.
‘ ?
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"lence rates. In those schools where there were

ORSteven F. Arvizu
I .Project Director, Cross Cultural Resource Center
| California State University, Sacramento, California

!

(The following summary is paraphrased and based on the tape of the
presentat1on ), :

As a cultural anthropo]og1st I have been involved in schools and in the
pommun1t1es in the development of innovative efforts to try to solve
,schoo] and community problems. Our center has worked with fifty differ-
'ent language groups throughout the Western part of the United States,
iincluding the Pacific. Linguistics and cultural anthropo]ogy can be al-
11ed disciplines. »

About two months ago I had the stimulating pleasure of interacting with
th1rty super1ntendent< in the Boston area on the topic of conflict and
‘conflict resolution in schools. Language and culture can make the big
difference in terms of our understanding certain kinds of conflicts and
,our deve10p1ng programs to resolve them. We looked at sevcn iarge dis-
ltricts in the Greater Sacramento area and intervieweq administrators,
,prOJect directors, principals, maintenance personne], schooi! board mem-
Ibers and community people to find out if there was
«vanda11sm rates, the attendance rates, the suspen

n rates, and vio-
i-lingual programming,
bi- 11ngua1 personnel, communities and parent oups that were highly ac-
tive in the public school system, innovatife curriculum effort that was
linguistically and culturally more relefant to the student population,
there was a drop-off in vandalism, #fspension rates, and the incidences
of violence between groups and jimfividuals. Better attendance by teach-
ers, less burn-out factor, ap#”an increase in attendance by students
occurred. in different djefricts and schools throughout the Boston area
I asked what was happepiflg in the buildings where they had bi-lingual
programs. They repefted that parents weare "in 1ine" to get their child-
ren into the building sites that had bi-lingual programs, because there
seemed to be a more understanding, a more safe environment for their *
children.

.

I interviewed some superintendents throughout the valley of California.
I found one superintendent who reported that as a result of working with
youth groups, part®cularly low rider groups, car clubs, community agen-

. cies, and law enforcement personnel employing bi-lingual, cross-cultural

programming, he was able to reduce the incidents of vandalism to public
school buildings. He got a-rebate from the insurance company of $5,000
at the end of the tweilve month period because of reduction in broken
windows and other kinds-of things.

We have looked more systematically in a two-side comparison in a rural
district in California and in an urban district in Milwaukee, Wisconsin.

We are finding the same pattern that where you have programming charac-
teristics that involve community, a different staffing pattern with
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bi=1ingual personnel, personnel training and cross-cultural pedagogy, :
and innovative curriculum effort, you have a side ‘effect that is some- ‘
times, kit not always, related to sthool achievement, fewer suspensions, l '
better attendance, less vandalism to public school property.

In Tooking at those instances de=per through a linguistic, cultural and '
programming analys!s, to see what kind of programs exist, and what kinds

of variations there are within those communities, we found, in instan-

ces where you have bi-lingual personnel and cross-cultural programming, =~ —
you have more-interaction, more brokerage and mediation, less violence
and more social cohesiveness. It is very possible that bi-lingual edu-
cation as an innovative pedagogical movement might have potential ‘in
terms of saving school districts and communities money and is cost
effective if it is dealing with some of these dysfunctions and disrup-
tive factors related to schools. - .

R

We are a nation of immigrants. We are going to have a continuing flow
of new people coming into our nation. There is going to be a continuing
pattern of conflict occurring because of mobility within our society. -~
It behooves school peopte and community services agencies to begin to
pick up linguistic and cultural tools to deal with some of that con-
flict. ’

We have training monographs that explain the linguistic and cultural
tools. Write to: Cross Cultural Resource Center, California State
University, 6000 J Street, Sacramento, CA 95819. -

Levie Duran, Ph. D.
Management Training Consultant, ‘Cross Cultural Resource Centar
California State University, Sacramento, California

r
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(The following summaiy is paraphrased and based on the tape of th
presentation.)

Although the Cross Cultural Resource Center is primarily funded to”deal
with Title VI projects, it also.is involved in dealing with parent ~
training and parent education, which is part of the mandate of Title VJVI
of the Elementary and Secondary Education Act.

]

Recently I moved from Albuquerque, New Mexico to Sacramento. I found
the.same problems of intercommunity conflict, racial tensions, in Albu-
querque also existed in Sacramento. Integration or desegregation plans '
in school systems and communities create some special circumstances

which cause chalienges for choice. Despite the fact that adults 1ike to

carry out some noble practices in integrating or desegregating school

districts, they seldom give attention to the kinds of implications that '
arise out of integration or desegregation. We fail to consider impor-

tant cultural elements. We need to give youth involvement in decision !
making - especially the programs aimed at youth. Many times we deal '
with programs on felt needs by adults and not really needs of youth. We
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teach children to value the work ethic and the rewards -of the work
ethic. Yet we seldom try to prepare children for the transition.

In the three months that I have been in Sacramento, I have been working
with two middle schools, -two high schools and two elementary schools.

In both high schools it is not necessarily the ethnic minorities that
are in trouble, but also some white kids that are being neglected.
Often we neglect those youth models and they exemplify behaviors that as
adults we may accept because of their-status or parent community status.
We disallow the fact that other youth or minority youth will also exem-
plify the same behaviors. Whatever we do for youth, regardless of color,
regardless of their accomplishments in life, there has to be a positive

- 1ink between the wants and desires of youth, and the kinds of things

that we, as adults, try to inculcate to them as values and begin to Took
at the kind of things that youth in general would like to get involved
in. Most youth are willing,; able, and capable of working at a very
young age. We have to look at what kind of kids are able to perform
volunteer work”in community service, what kinds of kids cannot defer
gratification, for they have long standing economic needs and begin to
plan programs that are more in line with the industry and business com-
munity. Begin to give more experiences they want to exPerience.

My proposal is, if you want to involve people in studént ‘government,

let's find someone the youth can work with. We have to begin to look at
the cultural system and the different cultural elements that make the

culture unique. In the Chicano community, people know who the leadership
is. The 1eader§hip goes to school and has an important influence on cer-
tain students. If we don't involve that particular leadership in devel-
oping programs, then those programs will not be representative of the
youth we are aiming at. We have to begin to look at how each individual
ethnic community regards responsibility, and .how they regard respect.
Most persons go to school and don't drop their cultural baggage at the
doorstep. We take it in as teachers, as princtpals, as students. 1
think that kind or réspect has to begin to surface from adults, and begin
to involve more students that are in trouble or are headed for trouble
and have them involved in some decisionmaking and planning. We should
begin to identify those people that may become disruptive or encourage

-disruption in classrooms, on schoolgrounds or in the communities. .

g

In talking with the Vietnameses, Samoans, and others who have recently
immigrated, they have two complaints: 1. The women are working.

2. Their children are adopting middleclass values and are not able to
transform that value system into their cultural habits. As a conse-
quence, they begin to feel conflict between the parent culture and the
youth culture. '

The backbone of America lies in the youth. Then we should really begin
to give, some consideration and more important positions in decision-
making.” Each individual group has its own distinctive needs. Each
group must maintain its separate identity for the purpose of problem-
solving and self-determination.
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SPAT TEAM PROJECT: A POSITIVE YOUTH INVOLVEMENT PROGRAM
Leonard C. Beckum, Ph. D.
Department Chairperson of Equal Educational 0pportun1t1es,
_ Director, Project Stride, Far West Laboratory
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School administrators and researchers are in constant search for pro-
grams that effect1ve1y engage students in the educational process. The
SPAT Team Project is one effort that has successfully involved students
in 1dent1fy1ng the causes of disciplinary action; the Project then as-
sisted the students to develop remedial strategies to counteract the .

¢ identified causes. This Project, conducted in a California school dis-
trict, was based-on the premise that in order to begin solving the wide-

., Spread disciplinary problems in the schools, the students themselves

must be actively involved in attempts to understand the sources of the -
problems and to design appropriate remedies. In addition to students,
the prcject also involved schoo] administrators, parents, and laboratory
personne]

i
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N The project was conducted over a three-year per1od in which data on dis-

) ciplinary actions was collected and analyzed.* School Fules and proced-

. ures were reviewed and questionnaires were designed for teachers, ad-
ministrators, students and parents about the appropriateness of school
rules. These activities led to several conclusions about the nature of
discipline in the district. The analysis process revealed, for éxample,
that approximately 10 percent of the teaching staff were responsible for
90,percent of the referrals and that 5-10 percent of the students were
involved in 90 percent of the disciplinary actions. Ninety percent of
all referrals ‘were from classes responsible for teaching the basics--
math, reading, and science. Truancy and tardiness accounted for 70 per-
cent of all disciplinary actions. Significantly, blacks received the
highest percentage of disciplinary act1on--approx1mate1y twice the per-
centage of black students represented in the school population. The
findings also revealed a lack of consistency in the application of the
rules and procedures. Finally, parents, administrators, teachers, and

" students, were about equally unfamiliar with or had poor knowledge of
rules and proce?ures. g.

i

The above findings led to a number of recommendations, one of which is
the need to develop a code of conduct that would be utilized consis-

.* tently in each of the three high schools in the district. A minicourse
to train students and refamiliarize teachers and administrators with the
rules and procedures dur1ng the first week of school, a peer counse11ng
program, and a community outreach e€fort to involve parents in the*edu-
cational process are other suggest1ons resu1t1ng from the SPAT Team Pro-
ject.

The findings from the study will be discussed in terms of what a school
staff can do to create an environment that allows students to partici-
pate meaningfully in designing strategies that will assist in their
poszt1ve educational development.
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- STRIDE/RACE DESEGREGATION ASSISTANCE CENTER

Project STRIDE (Service, Training, and Research in Desegregated Educa-
tion), a Race Desegregation Assistance Center funded since 1974 under
Title IV of the Civil Rights Act of 1964; continues into its sixth year
‘of providing-technical assistance to desegregating school districts.
ollowing the shift in emphasis initiated by the change in the 1978-79
gﬁgu1ations, STRIDE now places highest priority for service on districts
that are in the process of developing a desegregation plan in response
to a court order, and districts that are in the first three years of
implementing a legally mandated plan. The service area is USOE's Region
IX (California, Arizona, Hawaii, Guam, Samoa and. the Pacific Island
Area). Service is also provided to those school districts that are ex-

* periencing effects of reségregation. STRIDE's staff regularly interact
with students, school personnel, and communities in more than 100 school
districts. These districts are small, medium, and large in size; both
urban and rural. ) “
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STRIDE, in providing assistance to district$, has a four-fold goal: ’

1. 'to develop change-supportive working relationships with districts;
2. to offer effective services in assistance areas authorized by USOE;
3. to assist districts to become self-sufficient in planning, conduc-
ting, and evaluating desegregation-related activities; and 4. to assist
districts in establishing effective networks of communication and coop-
eration regarding desegregation-related activities.

o
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STRIDE's services are organized around four issue clusters: Equalizipg
Educational Opportunity Through School Administration, Developing Effec-
tive Interaction Within the School Community, Promoting Student Partici- .
pation and Equalizing Disciplinary Procedures, and Resource Identifica-
tion and Utilization. STRIDE uses a team approach to the delivery of
services, based on joint needs assessment and planning activities by
STRIDE and district staff... Together, they develop a comprehensive ser-
vice delivery plan that includes mutually acceptable objectives, acti-
vities, -milestones, and expected outcomes. Based on this-plan, appro-
priate delivery modes are selected to provide service: area conferen-
ces, local workshops, on-site assistance, and an Infermation Service
Center. These activities are conducted by STRIDE staff as well as by a
se]ec%¥group of educational consultants. In order to ensure that all
segments of the school community can participate effectively in the ce-
segregation process, STRIDE services are aimed not only at district and
school administrators, but also at board members, teachers and other
school staff, parents, community representatives, and students.

STRIDE products include 14 videotapes on desegregation issues and a
handbook called Technical Assistance: A Guide for Planning, Celivering,
and Evaluating Services to School Districts. (U.S. Office of Educatinn)

PROFESSIONAL STAFF: Leonard C. Beckum, Henry Banks, Lewis Bundy, )
Bernita Burge, Allen Calvin, Jess Carrillo, Sandra Crumpler, Stefan
Dasho, .Gilbert Garcia, Michael Hunt, Don Johnson, Marie Paul, Nilda
Quinones’, Wayne Rosénoff, Stan Schainker, Alvin Taylor, Amalia Villegas,
Judith Wilton.




MY SOLUTIONS TO VIOLENCE IN YOUTH
Lisa Brown .
Experienced—Based Career Education Program, Washog High Schoo] Student

- -
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First of all, I would like to say that I think the main causes of youth
violence are prejudice, drugs, peer pressure, and in some' cases parents -
who are committing violent acts.

Kids nead more education in the area of drugs. Many teenagers and pre-
teens, think that drugs won't hurt them at all. Others think they'11
only be hurt if they use drugs in excess. Too many kids think that
marijuana and alcohol are completely harmless. This is why they need
‘more education, to know what can happen when they are fooling around
.with drugs. ( N

In the area of prejudice, it's a 11tt1e more complex than simple educa-
tion, but education would help. ‘If different ethnic groups Knew more
about each other, there would be less inter-racial violence.

Parents need to be more aware of their own violence. When dad punches

a hole-in the wall, beats his wife and kids, talks about punching the

guy next door, this is all violerice. It rubs off on the children. When
mom throws a spoon across the kitchen. and breaks a window, when she is
always saying violent words, or even when she is just slamming down the
telephone receiver in anger, this all constitutes violence. It is espe-
c;?lly hard on a child who may not understand why the parent does these
things

acts. *They think it proves something. Vandalizing a school is about.
the most heroic thing a kid can do in the eyes of his peers. Beating
someone up and wrecking a.car probably ties for a close second. Kids
need to be shown that vandalizing schools and wrecking cars and starting
fights doesn't make them a bigger, betier, or braver person. It only
makes society look down on them.

. Many kids also see violence by their teachers and/or violence by stu-
dents go unpunished. This situation too should be corrected.

To help stop drug abuse, kids need more education towards drugs.

To help stop prejudice, education is also needed. But in addition to
education, schools need to remove prejudiced teachers, counselors, and
administrators. Maybe de-segregation of the students can't work. Pers
haps instead, they could hire black teachers in white schools, and white
teachers in black schools. In some cities, where most schools are vir-
tually all black or all white, it may help to de-emphasize athletic
events and other competitive meetings between schools. %1

To help get kids to realize that they don't really have to do everything
their friends do, I think more peer counseling is nec2ssary. "Trend

starting" types of people need to be helped to realize who{they are.
Then they need to take the responsib111ty of not setting negatlve trends.
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Parents, perhaps, only need counseling in order to realize just what.
constitutes violence. Many parents may not realize that angrily slam-
- ming down a telephone is a Toud, sudden action, and is violence from a ,
young child's point of view. ‘-

ERADICATING THE CAUSES OF RELIGIOUS STRIFE
Harry P. Massoth
Director, National Conference of Christians and Jews
: Northern Nevada Region

4
Conflicts among and between beldef systems (scientific, philosophical
and religious), like those between the races, are becoming an increasing
cause for concern throughout the United States and the world. Religious
strife, however, is a type of conflict with which, for a variety of rea-
sons, religious and educational institutions and the public media have
been reluctant to deal. The avoidance of this issue has resulted in a
widening schism between faith and reason, church and state, and religion
and science. The breakdown of religious belief also appears to be lin-
ked to the decline of morality and altruism and a variety of psychologi-
cal and social disorders including the exploitation of people by psuedo-
jdealistic movements (eg. the People's Temple Movement, the Moonies,
astrological groups, and certain evangelical movements). For educa-
tional enterprises to remain aloof from the issue of ideological clari-
ficatton will be to allow religious types of social conflicts to in-
croac2 and contribute to the impairment: of the psychological health of
our nation's youth. : :

THE SOLUTION to the problem of religious strife can, in my estimation,

be found by addressing the root causes: ignorance and fanaticism. By

replacing these causal factors with an understanding of religious pheno-

mena and an appreciation for mankind's ideological diversity, religious
strife should be mitigated to a large extent.

Rather than approaching the situation in the traditional educative man-
ner (i.e. through offering courses on comparative religion, philosophy,
worid religions) I suggest using a process approach: to develop within
the student the ability to apply the methods of science to religion
(both secular and traditional types of religion). The objective of this
kind of education would be to help students acquire fiducial competence,
j.e. the ability to formulate ideals and evaluate different types of be-
lief systems. . . .

“Such an education program, which might be called "The Science of Reli-
gion", 'should proviﬁe students with the following experiences:

1. An investigatﬁon of the scientific method and demonstrations as
to how this method can be applied to religious phenomena.

2. A series of explorations (encounters, dialogues, etc.) with a
variety of secular and nonsecular faiths.

3. An overview of the world's great religious traditions with empha-
sis on their role in cultural evolution.
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4. A review of the ways belief systems have become pathological
rather than health-generating. ’

These experiences, especially if provided during the formative years,
should equip students with the intellectual and emotional. tools allowing
them to make rational judgements about any kind of belief system includ-
ing their own evolving one. People who thus acquire fiducial competence
will be able to deal with a great diversity of belief systems with
tolerance and appreciation. Societies made up of such individuals
should have few ideologically related conflicts and should have a strong
moral order

**Reference: Zygon, Sept. 1979; "Reason in Religion"

AFRO-ACADEMIC, CULTURAL TECHNOLOGICAL SCIENTIFIC OLYMPICS
' William N. Mooxn
Vice-President, Renc/Sparks Branch NAACP

-

{
ACT-SO is a/ two year old special NAACP Program designed to discover,
develop, and reward academic achievement among the nation's black high
school stuydents. ’ ) -

succeed in the classroom at the superior levels of achievement con-
stantly displayed by blacks in the athletic arenas of this nation. Its
goals ?re t. give recognition for scholastic and cultural achievements.

It is a/ﬁrogram'rootediin the firm conviction that our young people can

The program prcvides for maximum community support, and students in
grades eight (8) through twelve (12) are cligible to participate. Local
NAACP Branches hold annual competitions in twenty (20? categories in the
area of Arts and Humanities, and Science. An award ceremony is held bé-
fore 1ive audiences with media coverage. /

In keeping with the original Olympic tradition, the winners are awarded
gold, silver and bronze medals, along with checks up to $1,000 for first
place winners. ’

Eligibility Requirements .

A11 ACT-SO participants should be NAACP youth members, and must be:

Enrolled in grades 8-12,

A citizen of the U.S. Ty
An individual who has developed an expertise in one of the twenty
(20) categories of competition. . ‘
Students who have never performed as paid professionals for their
services in their area of competition.

FORE

A11 ACT-SO participants are required to submit a three-page, type-writ-
ten double spaced statement about their accomplishments and awards,
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including their goals in life, with their application. Al]lACT SO par-
ticipants are required to be sponsored by an ind1v1dua1 or organization

in the participating city.

Categories of competition

I. Arts and Humanities

Dance ‘ Music: Instrumental Painting
Dramatics *- Music: Vocal Photography
Drawing Oratory Playwriting
Filmmaking Original Essay Poetry
Music: Composition ' ' Sculpture
II. Science
Architecture Chemi stry Energy
Biology - ‘Electronics Mathematics
EQUALITY

A Given in Being American
- Carlos D. Romo, Ph. D.
Human Relations Officer, Community Services Agency of Washoe Crunty

Recognizing that America is a land whose constitutional foundations are
based on man's equality irrespective of his/her race, color, creed, na-
tional heritage, handicap and political or religious beliefs, let us for
a moment reflect on our society's present state. Instead of the equal-
ity which is guaranteed to us, we speak of equal rights, of parity,
affirmative action, of discrimination, of racism, prejudice and sexism, '
strife and stress, loss of “values, lack of communications, breakdowns of
all types and other terms which we hear daily. And whén-we speak of
youth, especially minority youth, we generally assocyate them with high
unemployment, low-scholastic achievements, drugs, téenage pregnancies,
juvenile ‘delinquency, crime and other social ma19¥se, supposedly atypi-
cal to a rich and civilized society. Whild all ‘of us are touched by
these troubling thoughts, few would argue that we cannot correct them,
though it may take years and years plus unlimited resources.

Equality, we ask ourselves? When we think of juvenile delinquency, we
find that so many of our youth are disproportionately minorities who
populate detention homes; cur jails and who, along with non-minority.
youth, cost us billions of dollars. You can agree that this problem of
Juven11e delinquency affects o11 of society, however, its greatest im-
pact is on low-income, poor and culturally different youth. Putting it
an.ther way, our nation's poor suffer tremendously from unemployment,
inflation. economic and social impact. As a scciety we must now go back
to that uriginal premise of equality and try to redefine it. :

Again, recognizing that we are an individual,-proud and diverse nation
of people perhaps what we have failed most .to emphasize is brotherhood,
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true human understanding and relations. As a nation of immigrants, we

: . must realize that imour diversity lies our strength, but only in so far
o as we can, as a socie 1ive under the true meaning and display of

' equality and apply it imM\a just fashion. _ .

-_ - .
: .
Dhv e ae st mwe v N

To do this, we must-contfinue to actively promote, throughout all levels
of our society, youth included, effective programs which emphasize cross
cultural counseling and tolerance, cultiral integrity, communications
and responsiveness, awareness and sensitivity towards ethnic minorities
arid culturally different Americans who, 1ike you and me, are a fundamen-
tal part of this nation. Additionally, our government, our families
and our schools must provide our culturally pluralistic society with

9 programs that will assﬁ?e equality of existence and not inequality of

. life. Through teacher’education, open student participation, effective

parent and community cooperation, through a just and moral management
of human resources, as well as an expanded understanding of our funda-
mental human and civil rights, Americans will become one, a peoplehood
sharing in the partnership of 1life irrespective of color, race, creed,
political beliefs, handicaps and sexual p¥eferences. '
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SESSION IV: WHAT WORKS IN DRUG AND ALCOHOL ABUSE
: INTERACTION OF FOODS AND AGGRESSION
N : Facilitator: Owen Peck, M.D.
Professor of Medicine; Associate Dean of Student Affairs

School of Medical Sciencesv University of Nevada-Reno

1

-Jan Carmichael, Clinical Pharmacist, School of Medical Sqgiences, UNR

-John Chappel, M.D., Professor of Psychiatry, School of Medical Sciences
UNR . )

-Albert Phoenix, Director, Alcohol and Drug Abuse, Pyramid Lake Reser-
vation, Pajute Tribe, Nixon, Nevada T

-Marsha Read, Ph. D., Nutritionist, School of Home Economics, UNR

-Tom Scully, M.D., Asscciate Dean, Professor of Pediatrics, School of

, Medical Sciences, UNR

-William Wollitz, Doctor of Public Health, Northern Area Substance Abuse
Council, Nevada :

-YOUTH: Bob Wood, Experienced-Based Career Education, Student, Washoe
High School -~

Preventive measures in early infancy and childhood consisting of bonding

and parenting are essential to curtailing violence in youth. Onte a

problem of drug abuse and/or alcoholism develops in an adolescent there

should be a sequence of care. Most of these adolescent problems can be

solved at the ievel of a student-family-teacher interaction. If the

problem cannot be resolved, then alternatives of care must be offered to

meet the individual needs of an adolescent. The Multiple Modalities

Care- Concept goal is to bring the younyg back into their community as a

functioring and productive citizen relating to his or her peers.

There is an enormous gap between concerned parents, teachers, etc., and
health professionals that must be bridged. Over 10% of adolescents with
a drug abuse or alcoh6l problem will need professional help. Once pro-
fessional care is initiated., central.nervous system depressants and an-
ti-anxiety agents ought nci to be prescribed routinely for adolescents
in an outpatient setting, except for specific illnesses. Generally,
treatment for adolescents, once they are under medical therapy, is psy-
chotherapy. Giving drugs to youths for- drug abuse and alcoholism will
only condition them to becoming chronic drug users _,

The discussion on food and aggression. concluded that more research into
the problems of how foods affect behavior was needed. With the "new
biology," the relationship between foods and behavior will be elucida-
ted in the next decade. - It was stressed that hypoglycemia is a sympton
and not a disease -- it does occur, but hypoglycemia has been overrated
as a cause of aggression and illness. There are marked individual vari-
ations of reaction to foods; allergies and sensitivities leading to per-
sonality disorders. ‘

A recent report from the U.S. Government regarding food additives has
not related them to any medical conditions. Megavitamin treatment
(greater than 10x the normal recommended amount?
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as a universal curative.

The complexity and variation of problems in the area of drug and alcohol

abuse must be recognized, and it was the conclusion of participants that

no one treatment can be applied to all cases; nothing works for everyone,
but there is' someone who can benefit from every method.
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N NORKSHOP ON: FOOD AND AGGRESSION
’ Jan Carmichael

There aré%hany aspects of food and aggress1on Three areas will b
briefly clivered:

1. megavitamin (orthomolecular) thetrapy
2. caffeiné -~
3. hyperkinesis and food additives

1. The.notion that megavitamins (at least ten t1mes the reconmended
dietary allowance) prevent/cure disorders ranging from schizophrenia to
cancer is popular in the lay literature. Orthomolecular medicine, as it
has been named, is the concept of the right molecule in the right, con-
centration. Those that promote the theory say that .1-1% of people qua-
1ify or may need additional amounts of chemical (v1tam1ns ) to produce
"normalcy." Although theories have been postulated, evidence at this
time is lacking to confirm thesé theories:

2. Millions of-pounds of caffeine are consumed yearly in the United

States. Caffeine is considered relatively safe in doses of less than .

200 mg. The average cup of coffee contains approximately 85 mg. of caf- 5.
feine while cola drinks contain 32-65 mg. per 12 ounces. Sma]l doses ;
- (50-200 mg.) are usually associated with beneficial motor and mental ef-

fects. However, high doses of caffeine (up to 1000 mg./day) can- produce =
pharmacologic actions that cause symptoms essentially indistinguishable
from those of anxiety neurosis. Children or adolescents, who otherw1se
_appear healthy but comp1a1n of such symptoms as tachycardia or insomnia,
‘may be df.1k1ng excessive amount ¢f cola beverages.

. ?

3. In 1973, Dr. Ben.Feingold raised the issue of food additives as a o
_ cause of hyperactivity and 1earn1ng disability. Since thatrtime,’ the

National Advisory Committee on Hyperkinesis and Food Additives hds pub-

lished two reports. The latest report published in October, 1980, after

study on 190 children indicated the negative finding on these children

was in sharp contrast with the 32-60% success reported by Feingold. '

They further concluded the link between food add1t1ves and hyperk1net1c

behavior was "at best, uncertain. . . v

1)

WHAT WORKS IN DRUG AND ALCOHOL ABUSE
John N.. Chappel, d
Professo' of Psychiatry, School of Med1c1ne Un1ver51ty of-Nevada Reno

N

I. Int"oduct%on
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1. Nature of the problem.
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Violence and

a. central nervous system depressants including alcohol
" b. central nervous stimulants
c. narcotics
) d. hallucinogens, including mar1Juana and PCP
! e. 1nha1aqts .
: . I1. biagnosis: Getting Their Attention,
. 1. Hisporj )
‘o ‘ \ 2. Laboratory
: . a. diagnostic

b. in treatment programs

[l &

III. Treatment Options’

3. o

1. Recidential

_ a hospital : ’

v : b. therapeutic communities - .
c. halfway houses s :

2. Daycare - :

3. Out-patient .
a. psychotherapies - individuals

- group
x - family .
b. .chemo therapies
¢. activity therapies 1nc1ud1ng recreation and exercise
d. 1living skills training including interpersonal rela-
tionships, .stress management, budgeting, shopping, etc.
e. vocational counseling
f. nutrition
* 3. other therapies i.e., behavior therapy, transcendental

meditation, transactional analysis, hypnesis.

»

-

SUBSTANCE ABUSE PROGRAM FOR PYRAMID LAKE PAIUTE TRIBE
Albert Phoenix
Director, Alcohol and Drug Abuse, Pyramid Lake Reservation Paiute Tr1be
. N1ron Nevada -

The Tribal ‘Council's approach to the Substance Abuse Program on the Re-
servation and their priorities are to reach the majority of the Tribal
population, especially our youth on the reservatien, the prime targeted
areas . Our program has reached the majority of our Tribal youth popula-
tion, including adults. The number one program.approach to tribal needs
is to educate tribal.members to the toval consequences of Alcohol and
Drug Abuse. In addition, counseling is from a cultural perspective.

(K

In assessing our Tribal activities on the reservation, there 'are strong
{  needs- for iecreation programs to prevent delinquency among our youth to-

day. When the community does not respond or provide a program, unfor-

tunately many youth will turn to or be involved in negative activities
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s;;> as alcohol, and drug related problems which society faces today.

In responding to youth needs, our program has initiated some recreation-
al programs on the reservation. Our program positively attempts to re-
medy most of the reasons or causes for substance abuse. Our youth in
Tribal Communities are urged not tQ use any Substance Abuse by providing
educational awareness and total consequences in Substance Abuse. Cul-
turally creative recreation activities are oriented toward self pride,
self identity, self expression, personal growth and productive living.
Finally, remember that our youth of today are also our leaders of tomor-
row and the future.

\ FOOD AND AGGRESSION
Marsha Read, Ph. D.
\\Nutritionist, School of Home Economics, University of Nevada-Reno

v

The intake of food can, in some ci-cumstances, affect the way in which a
persoh\reacts, interacts and feels; i.e., in some situations aiet may
play a role in behavior. Howevet, there is currently a tendency to
overgenéﬁa]ize that can be misleading to the general public. The re-
sponse to diet ;é\hﬁgh1y individualized and variable. Some of the situ-
“ations in which food or diet may affect bhehav.or are: hunger, hypoaly-
cemia, food\Q;]erg|es and neuro-transmitters..

Of the above Msted situations, hunger, hypoglycemia and food allergies
may affect behavior, because they can create a series of symptoms that
are generally unpleasant and/or irritating to the individual. For exam-
ple, hunger has been defined as a generally unpleasant sensation of ten-
sion in the area of the stomach. Children who 3lLip breakfast and exper-
ience hunger are gencrally more irritable and exhibit lower attention

| spans. . )

; Hypoglycemia (or low blood sugar) can create feelings of weakness, symp-
i toms of sweating, trembling, headaches and "bizarre behavior." The )
; problem here is that most people are not hypoglycemic - they can consume
i sugar and the body will respond in ways that prevent the blood sugar

i level from dropping below the normal range.

\ .

' ,Food allergies are thought to occur in about 10% of the general popula-
Y tion. The allergic response to some food or foods is quite varied. It
. may range from headache and fatigue to bronchial congestion, hives and
1 anaphylactic shock. When a person is experiencing an allergy attack,

; irritability is not uncommon as a general symptom.

. Lastly, a new frontier in the area of nutrition is the affect that diet
" may havée on the level of neurotransmitter substances tn the bedy and

| central nervous system. The best researched area to date, is that a

. high carbohydrate meal can lead to incréased levels of serotonin. Among
" the effects of increased levels of serotonin can be induction of sleep.

, ‘Tt is also associated with pain sensitivity and avoidance Tearning.
More research is needed in this area.
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Diet and behavior are interrelated to some extent, but we must remember
that the degree of résponse is going to be affected by such things as’
individual tolerance, past experiences, and other environmental condi-
tions. MWith this in mind, we can make some observations, but we are not
yet ready to make blanket diet recommendations intended to modify beha-
vior. .

Tom Scully, M.D.
Associate Dean; Professor of Pediatrics, School of Med1ca1 Sciences
[,\\\ University of Nevada Reno

(The following summary s paraphrased and based on the tape of the
presentation.)

>

How many of you have read the Surgeon General's Report on Health, Emo-
tion and Disease Prevention callec "Healthy People"? It was just pub-
lished, DHEW Publication #79 55071. As citizens, you would really do
well to read about your own health. Americans ages fifteen to twenty
four now have a higher death rate than twenty years agc. In 1960, the
adolescent and young adult mortality rate was one hundred-six‘deaths to
one hundred thousand. By 1970, the rate was one hundred- ~-twenty e1ght to
one hundred thousand. This represents forty eigiit thousand deaths in
1977 for the age group fifteen to twenty four. What was the principal
threat to health in these children? It was violent death -- accidents,
mostly automobile, at least half of them were involved in alcohkel.  Ac-
cidents, homicides and suicides account for three-fourths of all deaths
in the age group fifteen to twenty four. Currently, the average con-
sumption of alcohol for all perscons older than fourteen is thirty per-
cent higker now than it was fifteen years ago. Youthful drinkers, aged
fourteen to seventeen, as defined by being intoxicated at least, once 8
month,> are estimated to represent about three million children, between

.twenty and twenty fivepercent df that age groups. We are all aware

that alcohol is a real problem.

From the standpoint of pediatrics, it. is not uncommon, both in this
preblem as well as child abuse, that we are about one generat1on too
late., I have nothing to say for those who are drinking and using alco-
kol at the age of fifteen to tWenty Our concern should be for chose
yet to get pregnant. It is ciear that child abuse is a family affair.
It is clear that it repeats in generations, and those who were abused as
children tend to abuse their own in subsequent generations. There is
similar data that the same occurs with the misuse of alcohol, not so
much in drugs. If we are going to, as a society, over the long haul
have any significant impact on various kinds of acting-out behavior in
adolescents, we have to become attuned to the problems that begin when
the muther becomes pregnant, her relationships and attitudes toward that
infant, the very eaply bonding or lack thereof that takes place with
the first two vzeks of life, and the early parenting kinds of skills
that lea.' to the infant deve]op1ng within the first three years of life,
a sense of trus:, a'sense of security, a sense of self-awareness and
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sel f-image, which later, in the pre-teens and teen‘years, manifests it-
self by a sense of responsibility, a sense of self-respect, an attitude
that-they will take a positive and intelligent approach to the manner in
which they take anything into their bodies. They become responsible for
themselves, rather than blaming others for their irresponsibility.
Clearly, my brief message is for those of you who can, or find yourself,
either as citizens, or in your professional role, involved in what I
think is most important, the early awareness of the young woman of the
importance of her pregnancy, of the very early awareness of the impor-
tance with which the infant borne of that pregnancy is mothered, and the
way in which they are treated very early on, may, in the next generation,
reduce somewhat, the kinds of activities that we are all aware of, that
leads to misuse of a number of substances, not the least of all is alco-
hotl. -

¥ William Wollitz, Doctor of Public Health
Northern Area Substance Abuse Council, Nevada

4

(The following summary is paraphrased and based on the tape of the
presentation.)

I have been fortunate, in the last twenty years, to be able to have
worked with a number of people who have devised a number of strategies,
who are working with kids. T vduld like to share some observations.

[ have a belief that nut all kids will respond to the same type of
treatment. [ feel more comfortable with programs that realize that they

. may not have all the answers, and perhaps, can provide alternative types

of counseling and treatment to those seeking help for those kids. It is
generally accepted by youth program administrators, that counseling,
waich takes into account youth in relationship to his world, his peers,
his family, his schools, is perhaps more effective than that which at-
tempts to focus on the particular problem, 1ike drugs and alcohol.
Erickson, suggests that frocm ages twelve to eighteen, the crucial task is
for the young person to integrate his earlier childhood experiences of
identification in the way that makes sense and provides a continuity to-
ward the past. In addition, the adolescent forming an adult value sys-
rem faces identity crisis in this period due to the fast changing socie-
ty and the myriad of opportunities. '

A competent youth program should include a number of types of activities
which would include family counseling. Family counseling is an area in
which substance abuse counselors are woefully ill-trained. Very little
emphasis is placed on family counseling. Parent groups, involvement of
parents without the kids, peer groups, process groups, individual educa-
tional groups, activity therapy which would include recreation skills,
recreational therapy, occupational therapy for the future, one to one
counseling, the psychological and medical back-up are activities that a
youth program should include. There is a limit to what esch program can
afford to have on its staff, but I think it's terribly important for any
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competent program to utilize what's availablé in the community.

- It is the shared experience of several®youth program directors, that
groups which focus on the alleged problem, i.e. drugs, alcohol, may be
less effective than sessions dealing with other significant factors in
.the kid's 1ife. There are those who suggest it is not the mode of coun-
seling you use which. is important, but rather the ability of the coun-
selor to make an impact on that kid, to relate to the kids that makes
some significance. Those persons who are perceived as non-judgemental,
or who are not perceived)as preaching to a particular youngster, may be
seen by that youngster as §9mebody whom he orsshe can trust. The abil-
ity to gain a solid relationship appears very important. Finally, 1
heard it doesn't make a bit of difference what you do, it's the charis-
ima of the particular counselor or program-administratar that counts.
I'd rather believe that the ability of the counselor to gain a relation-

ship with youth is very important. t

Finally, in summary, I believe our chances of helping kids who may have
myriad problems'between drugs and alcohol, can best be helped by pro-
viding him or her with a number of alternatives. Those of us in the
field may need additional training, particularly in the area of family
dynamics, where we can understand the kids in relaticnship to his or her
total environment. :
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‘ SOME SOLUTIONS TO YOUTH DRUG PRDBLEMS
Bob Wood 7
Experienced-gased Career Education Program, Student, Naghéé/High School
’/

-
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Drugs and alcohol are so easy to get, because they're all over. If
you're not twenty ong, you can't buy alcohol, but you can find someone
to buy it for you. gnggs are easy to get at any school, because the
money is good for dealers. Most people feel that alcohol" is not as bad
as pot because it's legal. Most kids start drugs at about the age of
twelve, thirteen, or fourteen.

I think we could help the problem of drugs and alcohol by having aware-
ness programs for kids who are not on drugs yet. We need to teach them
not only the physical effects, but the mental disorders, too. They need
to learn about the problems that drugs can cause in the family. Maybe
adults shouldn't teach these kids, but older teens who know, because
young kids think that their parents don't know anything, or don't know
what they're talking about. Also younger kids can relate to older teens
better. Most kids get turned on to drugs by someone who's older and
whom they respect. Scme kids think that because they are getting bad
grades or their parents are upset with them, that they need an escape.
Drugs are not an escape to the problems, but proiong the problems, or
sonetimes make the problems worse.

If kids would get involved in things._like sports and music, they would
' have more interest in life and wouldn't need drugs.. If the family could
get involved in taking trips and doing things together, that might help.
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SOCIAL INTEGRATION STRATEGIES TO DECREASE VIOLENCE

SESSION I: DEVELOPING EFFECTIVE LEADERSHIP OF EDUCATORS
DEVELOPING SUPPORT--SERVICES FOR EDUCATORS
) Facilitator: Edmund Cain, Ed. D.
.Dean, College of Education, University of Nevada-Reno

-Caroline Gillin, Ed. D., Regional Commissioner for Educational Programs
Region IX, United States Department of Educaticn . .
ization of Schools,
. The Johns Hopkins University, Baltimore, Maryland
-Lawrence ‘Harrington, Ph. D., Program Manager, School Attendance and
School Envirorment Unit, California State Department of Education

. -Ted Sanders, Superintendent of Public Instruction, State of Nevada

-YOUTH: Chris Mitchell, President of Experienced-Based Career Educa-
tion, Student, Washoe High School




EFFECTIVE LEADERSHIP AND SUPPORT SYSTEMS FOR EDUCATORS -
Edmund Cain, Ed. D.
Dean, College of Education, University of Nevada-Reno

A5 we continue our Symposium on ways and means to decrease youth vio-
lence, one of the areas whith we should be examinad is the need for more
-effective leadership of educators to address this problem. Closely as-
sociated with effective leadership is the quality and quantity of sup-
port systems needed by educators in their job.

When we talk about effective educational leaders, we heed to ask the
question, 'What makes up a really. effective educatiomal leader?" -’ We
wave to be concerned about the quality of peop]e who aire selected for
ithese most important educational roles. What is their training and ex-
perience background? I believe we need to examine the in-service train-
ing.of educational leaders so that they may address problems such as
youth violence in a positive and creative way.

We also need to evaluate the personnel strug¢ture of our educational sys-
tems. Usually we think of the school pr1nc1 al as one of the key educa-

tional leaders in our American system -- and{indeed that person is. The

principal sets the tone for how a school in & given cormunity and the
school distri nctions. School pr1nc1pa1 must become more aggres-
sive and credtive Tw building good and strond cases for the educational
resource needs of the\r school. They shduld’'not be just reactive, but
should be on the front)line to prov1de the -basis for change in po]wcxes,
budget allocations,

For example; I hafe not talked to one principal who has not been concer- .
ned about the continual increase in class size. Increased class size
seems to be part answer to shrinking school budgets. These
leaders certainly kheg t there is excellent new research on class -
size which points to many of the concern$ and problems that teachers

have today. The fact -- I repeat -- the fact that classes of 20 or less,
with teachers who know how to work effectively with smaller groups, make
a tremendous difference in the intellectual, social and all-arpund devel-
opment of the students. For years, reseaxch on class size indicated
that it didn't make any difference whether you had 25 cr 50 yourgsters
in an instructional group. This is partially true, but misleading.
What recently has been uncovered is that much of our research in this
area has been on classes of 25 or more and not orn the g oups of leccar
size. Recent research indicates that we have a different ballgame when
we'fre talking about groups of 20 or 1ess

‘.

How does this rea]]y relate to youth violence? It's not a very long why
to travel to know that youth who have -no individualized attention from
their teachers, and the other adults with whom they work .in the educa-
tional system, are the ones that are most 1likely to move out into a neg-
ative behavior pattern.

As we consider more and better resources for educators, we're not just
) 76
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concerned about physical plants. We're concerned about people resources

. that help youngsters from one parent families or, in some cases, no

parent families. What educational resources do we have or need for
those young people today who Tive in negative kinds of home and city
situations in which they must survive? It is evident that a school,
which our young must attend, is the one institution that we must turn to
for a great deal of the coordinating effort to mold positive behavior in
our youth.

DEVELOPING EFFECTIVE LEADERSHIP IN THE SCHOOLS
Caroline Gillin, Ed. D.
Regional Commissioner for Education Programs
Region IX, United States Department of Education

' .

During the last several days we have listened to many educators and
other leaders discuss violence in the schools and make recommendations
about what we might do to eliminate violence and have a more effective
educational system. In listening to all these discussions I think there
are three things to which we all can readily agree. .
First, there is a definite need for staff development and resources to
help educators address the problem of youth violence. Secondly, there
is currently a definite lack of sufficient training and resources te
meet these needs and, third, there is no one answer to youth violence.
The problems and the resources required to address these problems are as
varied and individual as the 16,000 school districts in the country.

In recent years, public attention has focused increasingly on crime and
violence in the schools. The Safe School Study conducted by the Nation-
al Institute of Education and submitted to Congress three years ago in-
dicated that the risk of violence to a teenager is greatest in school,
given the amount of time spent there; that the risks of personal vio-
lence, personal theft and disruptive or damaging acts in schools are
highest during regular school hours; and typically &%School's risk of
experiencing some vandalism in a month is greater than one in four.

Teachers, administrators, counselors and other staff are trained to edu-
cate students. Never hefore have they faced so many sign ficant non-
educational problems. Yet the climate of the classroom and the climate
¢” schoolyard do not allow, much less encourage, learning; their work
becomes difficult if not impossible. The obvious conclusion is that
educators must be provided with the skills needed to address these prob-
lems in order to accomplish their greater educational purpose. They may
not like or want this responsibility, but do they really have a choice?
So where do they gain the skills to address the problems of disruotion
and violence in their schools? in our schools?

While the public and the education community have recognized the diffi-

cul :ies, not much progress seems to be occurring in providing ecucators
wity the training and resource< nzeded to deal with these problems.
There are some small, but hopefully positive, federal efforts to assist.
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In one case the Department of Education's Office of Alcohol and Drug
kbuse Education, headed by Dr. Helen.Nowlis, suprorts five centers
throughout the country that train teams from schools to analyze and ad-
dress their particular problems. (This program w2s transferred from the
Department of Justice to the former Office of Education.)

This school team approach rests on five assumptions: (1) there is no
one solution which can be packaged and distributed for use everywhere;
(2) solutions to local problems can be developed best by the people most
concerned with them; (3) local people can be given the skills necessary
for them to implement their own solutions to local problems; (4) a team
can be more effective than individuals working alone; (5) effective pro-
grams require change, and lasting change can only come when all groups
concerned with a problem are involved in the change effort.

The first phase of a four year evaluation of this program has been com-
pleted by Social Action Research Center in San, Rafael, California. The
results are encouraging. The problem, of course, is that this program
can reach only a limited number of schools each year. The hope right
now is that there might be a ripple effect.. Once changed, a team might
help other schools in their area. Besides these two projects, funded by
the Department of Education, the Department of Justice has also been .
funding alternative approaches through its Office of Juvenile Delinguen-
cy Prevention and some efforts are being made by private organizations.

A major conclusion of the study in San Rafael pointed out that strong
and effective school .governance, especially by the principal, can help
greatly in reducing school crime and misbehavior. As in studies of
other current educational problems, the leadership role of the princi-
pal seems to be a critical factor. It is long past time that the
necessary leadership and management skills be a stronger part of the

curricula at colleges that prepare our school administrators.

Pre-service teacher training must also include intensive training in
classroom management. The education community needs to make this de-
mand clear to our training institutions. :

Perhaps teacher centérs throughout the country could become more of a -
resource for training and -the sharing of problems and potential solu-
tions. Here, too, it would seem to me that we must use the team a
proach in the preparation of teachers and administrators. It is not
enough that universities and colleges do this alone. Schools and com-
munities, as well as local industries, together must define needed
skills and assist in developing support and training techniques that are
needed by the teachers and administrators. -

This brings us back to the earlier point that the kind and extent of
these problems are as varied as the school and the people in them. No
one solution works f¢R everyone. There are just too many variables.
This gives us all the more reason that solutions must be developed at
the local level. Local educators must be given the skills to both iden-
tify and analyze critical factors leading to the negative climate in
their schools and develop programs to change these factors. There is no
simp:e solution. Ali the people, must come together, and work together,
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to provide the support that the schools need in order that our young
people can succeed and that our teachers can feel confident and secure
in their work.

CALIFORNIA'S ‘SCHOOL IMPROVEMENT PROGRAM
Larry Harrington, Ph. D.
Program Manager, School Attendance and Env1ronmenta1 Security
Consolidated Programs Division, California State Department of Education

It is a pleasure for me to have this opportunity to talk to you about
California's School Improvement Program. Those of you who are from
California, I am sure, recognize the School Improvement Program as being
the result of a long, hard, and dedicated effort by Super1nt ndan

Wilson Riles and his administration. The program has becn in operatlon, -

now for several years at the elementary-level and has made good start at
the secondary level. Because of its results, it is now sometimes refer-
red to as the School Improvement 0pportun1ty

AN

In my op1n1on, school 1mprovement is a straight forward, common sense

process and approach to planning and programming for education. What is
intended is nothing less than a therough and ongoing analysis and im-
provement of the entire school program, all curricular and re]ated parts
of the school program for every student.

" The focus of school improvement is on individual students. School im-

provement challenges the school community to be clear on what knowledge,
skills and values it intends for students to acquire. It challenges
teachers and administrators alike 'to woerk in partnership with parents and
students in judging whether the school programs allows each student to
move steadily toward the intended outcomes, and to transform the program
as necessary so it can accommodate differences in individual student

. needs, strength, interests or learning styles.

In the school improvement process, each area of the school program is
examined in detail to judge how well i+ accommodates student differen-
ces. Changes are planned where improvement is needed. Elements of the
existing program that are working well are retained. As changes are put
into place, a frequent review is important to determine how well the

« medified program is_working, so that adjustments can be made accord1ng]y.

Throughout, attention must return repeatedly to what student growth is
occurring toward the intended knowledge, skills and values.

School improvement funds are different from traditional categorical

‘funds ava.table to schools in that they are expressly for improvement of

all areas of the basic or regular school programs -- Art, History, Auto
Mechanics, Mathematics, Literature, etc. School improvement is catalyst
for the school community to work with the heart of the school program,

to increase the program's capacity for being responsive to the indivi-

dual student's situation. T[his requires careful attention to supplemen-
tal funding such as Title I and the Mentally Gifted Minor Program to in-
sure that the supplemental activities are coordinated with the
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re-enforcing to the regular programs. Programs such as these should be
fully integrated into the total program rather than become appendages.\\-

School improvement is also an opportunity for a school to consider what
may be missing or neglected in its program. Almost any school has paid
more attention to some areas than others. Statewide, in California,
there are three priority areas that have been neglected or given inade-
quate attention in many schools. Each school improvement school is
asked to examine, to the extent it can appropriately, how effective it
has been in.these areas. These priorities are then to be addressed ‘in
the context of, not in lieu of, the central purposes of school improve-
menpt. :

Firsty proficiency in basic skills is now of specific legislative con-
cern for all schools. Each school is to.insure that every student be-
comes proficient in at least the basic skills of reading, writing and
computation. Further, with school improvement the program should be
academically vigorous enough to make sure that no student is stopped
short slowed down in his or her academic growth with full opportunity,
if desired, for high quality university preparation. School improvement
challenges the school to know enough about each student to have the stu-
dent'? own program constantly tuned to his or her present status in the ,
school. ‘

Another statewide priority for the program is occupational preparation.
In all too many cases, occupational skills irstruction and specific job
training have been relegated to a single department of the school.
School improvement challenges .the schaol  to find ways to integrate oc-
cupaticnal preparation classes compliments and re-en{orces the agreed
upon knowledge, skills and value objectives. .

A third priority for California's secondary schools is to increase the
preparedness of students from traditionaliy underrepresented minority
groups for college and university entrances. School improvement is ded-
icated to insuring fhat eveyy student receives support towards his or
her maximum possible achievement. The question of what -particular kind
of motivation and support can be provided for the underrepresented min-
ority group students is a challenge and an opportunity for many schools,
especially those senior high schools with large minority populations.

/
Schools involved in the school improvement effort must deal with the
whole program -- for all students. The process is serious, hard work
and is not accomplished in just a few months. A full year planning is
provided and experience has shown that this was barely enough for two
groups of secondary schools to begin school improvement. In the first
year, a school should probably concentrate on ng morse than three of four
program areas. These need not_be chosen alcng departmental lines; in
fact, experience has shown that better integration and articulation of
programs for students are achieved when planning is muiti-disciplinary.
At the secondary level, five years are allowed for encompassing the to-
tal program. As experience is gained in the improvement piocess,
broader efforts can be undertaken effectively for the second and third
year.
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In getting started, the school site council members of the sgchool are
advised to review the original legislation and other pertinent documents
for background. Also, valuable insights can be gained from visitations
or discussions with current school imcrovement participants. Not all
participating schools are prepared to host visitations, but virtually
every involved person is pleased to share some experiénces. In begin-
ning the school improvement effort every school should nocte that there
is no proper "model," certainly no definitive experienEe.

School improvement offers great latitude to the school planner in deci;

ding how to increase proper quality. It is not a project separate from
the day-to-day operation ‘of the school. It is not intended to provide a
series of "mini-grants" around the school. HMNor is it for improving phy-
sical facilities; that continues tc be the full responsibility of the
school district. -

School improvement is essentially-a local undertaking. Each district
governing board has a master plan which includes policies to guide the
development of their schools' efforts. These policies cover the full
range of the process from the establishment of school site coupcils to
the criteria for local approval of school program plans. The master
plan also includes the district strategies for assisting the schools
with their individual efforts.

Each participating school is responsible for developing its own objec-
tives for students, its own strategies and techniques for program im-
provement.. The central requirement of school improvement is to re-de-
sign and transform the .program as necessary for it to be responsive to
the individual student, to allow the student to have a challenging, pro-
ductive and satisfying school experiénce.

- Ted Sanders
Superintendent of Public Instruction-
Nevada State Department of Education

(The following sumnany'is paraphrased and based on the tape o~ the
presentation.)

There's a great deal in the literature devoied toward the whole topic of
Jeadership. In today's organizations, the major attribute that distin-
guishes successful organizations from unsuccessful ones is that of dyna-
mic leadership. At a recent meeting, Sam Halperin stated that leader-
ship is really m=nagership. A good classic definition for management is
nothing more than getting things done through people. Leadership is the
ability to take your view of reality and convince others that indeed it
is reality, which might be defined as charisma.

Some work in the 70's by Hersey and Blanchard, relative to their identi-
fication of the need for human relations skills to complement the tech-
nical and conceptual skills necessary to achieve effective leadership,
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found that the technical skills are the ability to use knowledge® meth-
odology., technique, and materials required for a specific task. These
technical skills are typically acquired through training, experience or
education. Human skills are those abilities or judgements that are ne-
cessary to work with/through people. Conceptual skills are the ability
to understand the complexity of the organization and to recognize or
entertain where one's own job fits within that organization. Leader-
ship is something that requires a perception of needs, a structuring or
. an ability to structure.the task that must be performed, and then a
recognition. of the relationships between the players to get the job

done. . - //

The greatest leadership challenge in society will be to manage organi-/
zations whose boundaries have_become permeable in such a way that yoy
can deal with the organization and still get the job done obtaining/the
objectives of that organization. There was a day when the education en-
terprise had an integrity to its own boundaries. That no 1ongev/ékists.
The public and the employees have learned how to mobilize forces to ac-
complish their specific interests. It is time that we invited/them in
and allowed them to participate in the education enterprise, thereby
achieving a much more balanced organization. '

Support systems are probably the most important things we/%eed to deal
with as a group. We are going to have to provide for meaningful profes-
sional deveﬂopment directly related to the expectations and the condi-
tions thatVare evident in the work environment. We have, in the State
of Nevada, a principalship improvement project in conjunction with the
Far West Laboratory. Dr. John Hemphill, Director of the Far West Lab.,
and I share the recognition, or belief, that principals can, and should
make the difference in public schools. A1l current research points to
the fact that principals can make the difference. We see principals as
the key to changing the schools. Therefore, in conjunction with the Far
West Laboratory, we have developed a training package anchored in two
basic things. Our belief is that there is a repertoire of skills ‘that a
arincipal ought to have as he/she functions in the school environment
for problem-solving. The second thing is that problem-solving skills
are important in the principalship. We had principals, supervisors, and
superintendents clamoring to get into the training program.

We have to provide the means for those in the school environment to cope-

With stress. We have to develop better assessment of techniques to be
used at the entry level into the profession and to determine who we are
going to promote into other promotions of management and leadership of
student .. .

We are going to have to »ork tu clarify our gcals of eduration. My con-
cern is about people in the principatship role. We need better mean. of
collecting data and feeding it back into the system. ‘I am talking ahcut
action research where information is collected,. analyzed and put back
into the system in such a way that decisions, ¢ay by day, car. be based
on the information. Curreatly, there s a very impressive body of re-
search. Yct the research is having very little effect, because it is not
available to those people who are making decisions. We need to develop

some means to get that information into the hands of those decision-
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makers in the schosls so they may use it. : o
We are going to have to improve or to develop rewards. We need a better -
means of evaluating apd feeding back on individual's work performance,

It has been my experience that most people don't want to fail., They

want to succeed in any work situation they find theimselves--be it in the.
classroom, or in an administrative position. In Nevada, the decision to

place an individual on tenure or poqtprobat sonary status is based on

very little information. We need to improve the evaluative techniques.

time to examine ways or systems to minimize regulations and their intru-

sion into the classroom. Try to develop a means to write an impact

‘statement for policy of regulations for Boards of Education so evervtime

a Board makes a decision, they know what kind of impact that dec1S1on:
has .on classroom teaching time.

Responses to Questions

We need to take some steps to give teachers time to teach. Perhaps it.is I

We do have career education plans. We have career education, career . V.
exploration, vocational education. We are presently working on plans .
where every freshman or sophomore will have career counseiing or a ca-
reer profile experience along with the parents and the staff in looking
at life careers--not just vocational experience, not just academic exr
perience, but work exper1ence and community-based activities that ties to
some career.
A

Chris Mitchell
President, Experienced-Based Career Education Program
) Student; Waqug High School

y Ly
(The following summary is paraphrased and bused on the tape ofﬁghe
oresentation.) « o~

A\

Violence in schools mainly happens during school hours. There are three

. different groups in the schoo!. Thére are the heads, the drug users,

the jocks, people who are in dth]et1cs, and the cowboys. We're in con-

‘stant battle with each ather. There is constant competition to get the

teacher's attention. What we need to do is to get five or QEn represen- -
tatives from each respective group and bring them together on certair.. '
specified days during the school month to have a meeting to see what we

can do to bring about changes in the situation. Try to stop the. vio-

lence. Get more h€lp or change, whatever you need. Media spurs even’

heavier violence.

Teachers are trained to come in and educate. What they should o is to -
help vou along, so you might be a part of something. . You may need more
help with something el,e. They can help you. You have a probiem. May-
be it's a problem at home. It's affecting.us. ‘They can help you by




Instead of “just”being” your teacher, they can be your

talking to you,

friend, 1ike counselor. Some teachers just goroverboard They try to

dig in too deep to your feelings 1mmed1ate1y They should set up times.
Take a period once d week for everybody to get together and talk, to let

“"more of what you're feeling come out, instead of once a month, where you

skim right over the top. We have to start working with prob]em students,
to help them out of the hole _they buried themselves into, and get them
back on the level where they can work with soc1ety He have some coun-
selors that come inm once a month. I think it's a waste of time. We say
what they want to hear-and work with them. As soon as they are gone, we
go right back to what we were doing bEfoTe What we need is counselors
ta be there all the time. Teachers could help with us, too. Instead of
just being an educator, be a fr1end

In c1ass you need he]p with someth1ng There are thirty or forty peo-
ple in the class, :and you can't get the attention or the help yqu reed..
A1l you do ‘is get frustrated and say "I'm not- going to do this anymore
I'm not going to school. I'm not going, to go to class."” So you're

gone.. You're out, either on drugs, or getting in f1ghts, stealing
th1ngs, stea11ng money from someone S0 you can pay for your drugs. It

4s a vicious circle. A1l you do is bury yourself in a deep pit. I've
been there, and I'm starting to come.out of.it, but it's hard. Ii's hard,

for students to get, nowadays, what they need. The school system, as it
is now, doesn't help the students. 1It's helping you to gb into csllege.
I'm going into college, but & lot of things I have to take-don't tie in
with that. ’

> <

I got “into this because when I was going to dchool, tkey dfdn't have what.

I wanted. I wanted to go.into computers.. All they were-preparing for
was tc go on to college. I know I need to go on -to college, but they
didn't have the right classes. They didn't.have what [ needed te take.

- was wasting my time. So I didn't go. .After awhile, I was going two or
three periods a week. I was getting into 2 lot of troub]e But now

I am in this program at Washoe High School, a1m1ng me toward what I need -

to do instead of wasting my time on things'l don't need. If we.could get.
more programs like this, thev attendance would go stra1ght up. It's a~—
good situation. We have about fifteen people. Everybody knows everybody
in the class, We are all friends. I haven't seen a bit of violence.

" The Programs on Alcchol. and. Drug Abuse. As soon as you start getting.

Stoned, you.want to find a bet.er and better high, so you keep-on. You go
on to downers, “then on LSD. I smoked pot for four years, and it has de-

stroyed my memory.almost completely. Start out*in the beginning schools.

Bring people like.myself, or. other people in drug programs, to girade
school to talk to classes, instead of a person in a three piece suit com-
ing into class. Most of the time you don't pay-attention. You have to
have someone who can talk to kids and know, on the level, what it is
using drugs. . -

Goveérnment Funds. ['ve been in several programs in a smail town in
Tonopah. We had a good program started for substance abuse with the peo-
ple there. It got half-way through and was really starting to help the
people, buc the funds just quit/ and th&re was no more prdogram. There
were no more meetings, no dancing. A lot of people sa1d “1f this is

—
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the way' the system works, why should I work for. it " The night, -at the
meeting, they said we have no more money. We can't do, this any longer,, .
We had a large riot. There was $5 000 worth of damage. That was be- *
cause ‘the funds stopped. "It wasn't costing ‘that much. They thoughx
"This is a small town. It doesn't really matter," which I think is
wrong. If it doesn't work, channel it off 'to-something else' that is
work1ng We need to find many solutions for d1fferent areas. We need a
d1fferent-program ‘For each different area. . .

- ¥

" Stronger Leadership. I don't think that's the case.‘ We need more lis-

tening and helping, sometimes following. We need principals’ that-say,

"Alright, you go start it up. You get your students involved in this." s
The pr1nc1pals can sit back for awhile and watch. If they need help, .

then Jump in and help and not always:say, "Alright, follow. me boys, <

we're going to do this." We need more following.with the staff. They -
come up with the wrong 1deas ‘sometimes, and push on us, and we go aga1nsb -

~1t - '

. .
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Bl ) SESSION II: VCREASING EDUCATIONAL AND—RECREQ/JONAL. - ,j
Y L o " - OPPORTUNITIES FOR -YOUTH | .o
L : : Facilitator: §Jim Bean. - O g
L ,é . D1rector E]ementary and Secondary'Education
S L .+ Nevada State Department of Educat1on

b 4 -~

-A1 Bravo, Latin American ‘Information Center . LT
~L1eutenant Larry Dennison, Reno Police Department
-Annette Gromfin,. Un1vers1ty of Southern California

PR -Warren Tappin, Un1ted States Department.of Edu ation, Reg1on IX
. R ~XOUTH Darryl Feemster, Un1vers1tj of Nevada eno, Student

’ ’ . o

. At the suggest1on -of the pane]1sts and the d1scret1on of the fac111ta- i
‘) tor, the ‘session was opened with an -introduction to the presenters and R
i - v 'very‘short cgmment by éach presenter on his/her work and involvement . :
§ . ‘in the area of youth educat1on and recreation .as ‘it relates to youth * %
) i violence. Each member of the audience was then’ afforded thc opportu-
LT, . n1ty to ‘meet, for twenty m1nutes, with the panelist of h1s/her cho1ce.. L
S i " MAfter the twenty m1nute.conversat1on time, each panglist. presented, to. . ..
S B the total dudience, suggest1ohs arnd comnents to questions generated in ot
s ’\ IR the twenty minute small group session. Some of the 1mportant aspects Sk
. of the presentat1ons fo]]ow ) .. . :

-Opportumities. for'youth to be actﬁve]y involyed in whd}ésome and
healthy act1v1t1es .and programs are a.musts !

B ] -Compet1t1ve sports and recreat1on act1v1t1es such as those, of the -

' . Boys” Clubs of America, Boy Scouts of America and others 1oca11y '

i -organized were examp]es cited. Youths need to expand energy’ 1n ) C g

R _ - soc1a17y acceptable -ways. . - : '
$o o . -Start1ng youth early to he]p other youth to become 1nvo1ved in

i ) organized recreat1ona1 act1v1t1es such as a*h]et1cs and sports 1< o

A ' important. _ . . .

. \ - . ) ¥
i : . -Programs wh1ch make use* of role models emphﬁs1z1ng the c\u>hge of . -
Lo 1nd1v1dua1s were- cited. g ) S ’
8 .
, a”, - -Creat1ng a team expEr1ence and cooperation was presented as be1ng
-important. A project team action at Yerba Buena, San Jose,
. R California, it was explained, raised grade point averages, de-
~/ 2 creased drug use-and decreased the'incidence of youth v*o]ence
-Conflict and violence, it was cited, stems from commun1fy ‘and -
. organizational faiiure.” Solutions br1ng around agency vapport and \\\ ;
L decentralization of .efforts 1nvo]v1ng many prOgrams at all organ1< f??
zation levels. . :

-Recreational actiyities of a]] Kkinds ava1}ab]e at- varying hburs )
are a must in.deterring youth crime and v;o]ence Qua11f1ed peo-
ple and.programs must be ava1]ab]e for youth when in need.’

..% ' .
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Stressed was the need ‘to use-a one-to-one (and pay the price) when
necessary to defer youth v1olence. . ] L a

< S

-Police officers,.it was reported, are mamry times 1nvo1ved as indi=
viduals with youth and youth programs. The officer on ‘the street
can be, andjmany times-is; -a counselor of youth. Unfortunatejy,
hot, enough%¢na1n1ng has been. made avaJIable.

-Fewer- serv1ces and youth programs (such as ‘the Boys- Clubs) are _
provided for girls.” Programs are needed for girls as they do be-
come involved ih youth crime and violence. The family unity must
be strengthened with ‘reference to the particular- cu]ture of the
youth ‘being fielped.. . \ . . : ‘

oe

_<Linking.and- network1ng is very 1mportant. There is a need to p]an
to ‘network for services, break1ng ‘down. the - -agency and institution -

barriers: to cooperat1on. Part -of the network1ng must 1nvolve the
W1111ngness to do needs assessments. and ‘negotiate: for needs ‘With

" gthe: community There. is a1ready 1ndicat1on -of: needed change in

1nst1tut1ons, change in'staffs; change in outreach»andxthe bu11d-
ing: of 1nterre1ationsh1ps. n ST
-A-heed. does exist; it was cited for mu1t1ple IeveIs of 1nvo‘ve-
ment for youths. Many have talked about. the socia]tdevelopment of
ch11dren, .almost “to. the- extreme, We ‘must nowétook at §hort term
success: opportunity: of‘thnee or four different: parts:: of eyery pro-
gram for youth.: in order to-meet the k1nds of needs of each\to'be
assisted: Thes youth ‘more than: not are in need .0f personaJ so-‘
‘cially acceptab e. success. L X . .
- . . 4 . \
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. Al Bravo T
Y Youth® Director, Latin Afierican Center

» - . S
-_—

N

O ..
(Fhe fo]]owlng summary is paraphrased and based on~the tape of the .
presentat1on ) ,

My work is ma1n1y with the Hispanic community in Rend and in the Nor- .
thern Nevada area. “I'm-a substance abuse and- alcohol counselor. I deal’

,ma1n1y with :prevention and educatlon, work closely w1th the ESL program -

in.the schoo] system and with the home.

£ REY -

“The fam11y,un1t is very strong in the Hispanic community. ' Many times

the- children .or teenagers, that I work with don't have time for recréa-

~ tion. They .don"t know- how. to..utilize it. because of cu?tura1 and. Tins

“One ofethe facet.

gu1st1c d1fferences Therefore the prob]em occurs. Sometlmes they go

ok into. .some; drugs, espec1a11y a1coho] ATcohol is accepted: in:‘our 'society
and in. ctiltures -everywhere: There are cultural and linguistic diffegen--.

ces and the stress of ‘the uebanization process Thesyipeople I deal

sinos, factorxes, and’ warehouses.

with: come most]y from: rural areas, are‘mov1ng into the Reng- area, wh1ch

is highly urban17ed and. work. in_ the o
The: .¢hild 1is put into the school system. The..school system does not -

] ;xunderstand the child. The home does not understand the schooT system.

f my job is to make them aware of the1r di fferences.
T po1nt out- to the teachers 'in <the un1vers1ty and the high schoo] that
these people-have differences and how to deal with them. We touch ‘base

. on their cultural différences-pertaining to religion, economics, po]1-

" tics, family unit. Once.the school\system knows this, the teacher or

.~ ting an educat1on

counselor ¢an understand and work. we]l\w1th the child. If the teacher

or counse]or needs he1p, they.can call, -and I will work with the family ,,:

unit, which is very strong Ihey are very supp\rt1ve of the ch11d get-~.

i
’ ,\ ) ‘-.s.

~.

Many of the kids have to work an’ extra 20 to 40 hours 3 week bes1des g.l
going to. school fu}l time. .They-have 1ittle spare.time.* I show them ,
there are alternatives to gett1ng together and. drinking. beer or smoP1ng

pot all the time.. I very seldom see -many of my clients or-their. ch11d-
_ren”in the legal system I-stress. the fact that "You don't want to make e
your family Took bad: VYou-don't want to-let your parents down. " \It(n§ 1

very important in our culture to make our family Took good. I -a180° te1i*w
the person involved if he or she tis going to be in this culture, it s, ]
important for ,them to learn” to become a part of-the culture. Not to as-
similate, not to homogenize, not to become a part of the melting pot,

but to be a bilinfual and bicultural person. You can take the best of
both worlds without 1051ng your. 1dent1ty and pride. Re]igionﬂis\a very
strong part 1n'3tr society. . - .

The Lat1n American Informat1on Center has support1ng systems. QOur whole -

- . staff is bilingual. Most of\us are-bicultural. They have am affinity .

for the probleis of these people. We make teachers aware where_the
o
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-differences 1ie and how to deal with 'thef. Conse

/ * ~ > . s
4 ¥, education s
facilitated a the-téacﬁérssgan,haﬁé pride in thefir work that. the
children are Warning something. Consequentiy, the Hispanic individual
who. is ‘heye for econgmic reasons -bécomes a better personin- the commu- -
nity and increases his. productivity. We assist the school system ana
the community to-accept and know the differences. ' ‘
N " i N 3
A < ' R { ) . -
— /., .. B U
¢ - : Lawrence C.. Dennison e »
. . Lieutenant, Youth Serviges, Reno.Police Department

(] o .
o s -~ .

[y

Everyday we are called upgn%%o maké decisions which will affedk not only

the 1ives bf othérs but our lives as well, For anyone to make & deci-
sion it ought to be made with at leasy a minimum of informatior, about .
thb.consequencgs;_both positive and negative;_rgsu]ting~from that deci-

C "N

S A B B

sfofi.

" Children within_our society tend to 160k‘upon'fheir actions as not ,- —

really affecting anyone else, The stark reality of the consequences of
those acts usually dp not .reach focus -until the child has become an in-

tegral part of. the  Juvenile Justice System. - .o

_‘Mhile  thése thoughts are not revolutionary, their relevance to what can

‘beé dbne depends, in large part, upon d@hildren's observations of them-
ciety a

Selves within our so :ﬁa\mixgg as important whether or not they
upderstand their ability to :impact on that society. N
| . Y . . v ? . B / —

" The role of law enfdrcement,—wﬁéfe a‘ChiLq is invol&ed;'concerné much

more* than the delinquent $et or thé status offense of the child. The -

" Jong. term welfare and well being of. that child becomes an integral part’

child. - -, , . o

‘of both the investigation and the rejationship between officer and

The interrelationship between thafrpfficer and thase service agencies
which will be handling the child must-have been established for some
time-prior to the need for that service. The ability of an enforcement

- agency to impact the educational system may well be accomplished through

" ‘the ﬁmp1quntation of Law Related Education. For & child to receive ba-

R

" sic information about the law means .that the ‘child may then make a ra-

tional decision about his/her actions.. The c¢hild may also ynderstand
that an officer has the child's ‘welfare at heart, even though the offi-,
cer's dcts may seem negative: - Most importantly, the child may even be
abTe tg;vﬁew the officer not as the "Flat Foot", "Fuzz", or "Pig",- but
ruly.as a friend who can be called upen both when in trouble. and in

rac)
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INCREASING'EDUCATIONAL OPPORTUNITIES FOR DELINQUENT YOUTH ¢
" Annette Gromfin .
National Coordinator, Technjca]‘Assista nee ‘and Community Based Educationw

) Teacher Corps School of Education, Uni ersyty of Southern Ca]rfornia - r_i
. " Los Angeles, Ca]ifornia E

‘v . A - e

- ~e

\
~ ! . .

© < Given Tessenhng\resources for drograms and resources in schoo]s, the ~ ]
. commyunity becomes a .very important partner in contﬁnuing to: provide edu=
e . cdtional opportunities and in broadening educationa] programs, However,

. communities more. and’ moTe want 'to-be part of the developmegt of programs
and’ don t wish to be brought in. to approve. or service comp]eted pro--
jects. To invo]ve communities -early*in identifying educational needs,
we' can use needs assessment approaches This gives planhers a clearer:
picture of community concerns “jnterests and apeas they wish-to support.
Involving: communities. early will foster greater support for programs -and
better understanding of the purpose of the educational effort

- ThTS is an exce]Tent approach in which to involve students They can

participate in a number of ways: - .

. He\ging to deVelop questionaires in the Tanguage of the community

- Interviewing community\re51dents —

- Tabulating results. =~ - . X

- Pub]ic information sessions -
This he]ps bui]d better youth - schooT - community re]ationships and at
the same time helps focus program efforts on areas of concern to the
communi:y as -well as the school.
Additionally, we - examined the subtleties between "wants and needs".
Schools often take the position of meeting constituent needs. They
don t dealize that too often, they are deciding those needs. Wa need to
,know what people want. Their wants.are tied to_their hopes and aspira O
" tions and often give us clues for -future direction

. - .
. . ) -

ON THE TEAM.AND ON"THE BENCH ) -

Warren R. Tappin, Ph. D. | o o

_ - ‘Director, Division of Equedtional Dissemination ‘ :

- . - United States Department of Education
o ] ‘ San Francisco, California

.

. « ) . * ‘
Experience ‘from twenty years of coaching and directing balanced athletic
programs from the elementary through the university leveis was drawn- N
upon by the presenter to ma tEe following basic points: ) -

1. A well ba]anced ath]e ic program, with a variety of sports whose * "-.
componerit skills are taught by skilTed teachers (coaches) whose- :
primary concern and responsibiljty is for the individua] '

< ’ .'l\ '
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"For one period the junior high
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‘youngster and not for .a winning record can ass1st'the young to: .
a. Satisfy the needs Yo be]ong, to develop se]f- onfidence and-
- ‘séTf-reliance and-self-worth which may. carry over into, the

.-c]assroom(and other areas in a¢ pos1t1ve way
b. Provide- 1ncent1ve to not on]y remain’ in schoo] but to. deye—u

» lop skills which may enabTe thé youth_ to cbta1n a co]lege
'educat1on and to become upward]y mob11e .

: Sublwmate aggressive tendenc1es into ath]et1c outlets’ whach

c:
S may prov1de pos1t1ve'ways of using Teistre hours for a, ]er- .
S time. . . -
N . . ~
-+ .d. Learn to i tegrate socially w1th youugsters of- d1fferent
. o ethnic, cu?%ura], and econom1c backgrounds in becom1ng ngm—
e bers of a. team ) P ¢
2. W1£h the present dearth of positive adult ro]e odels, outstand- S

_ing coaches and athletes who ‘have high ethigal tandards - 0f con-
.~ duct may helo to f11T this vo1d (The number’ is 1ncreasrng )

. The "0n the Team and On the Bench" concept w1th the accent on
‘involvement and controlled risk was correlated with the h1gh]y
successfu] Yerba Buena High Schoo] San- Jose, CA School” Inter-
agercy Team: Approach < . .

sy - L]
t
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Darryl Feemster . .

* (The- fo]]ow1ng summary 1s:paraphrased/and based on thertape of the

M ]
&£
)

presentat1on ) .
Recreat1on s very, 1nportant 1n/deterr1ng cr1me . We haye asrecreat1ona1
program in - the Junior h1gh schoot in the area where I 1ive. Many times
there may besan,open_house or a conference at the junior high .school-.- \
schoo] was closed for two months. The
n¥ of violence and ‘crime occurred in, the area w1th1n twd

Lake a grqup,of twenty kids outside, and play footb

for one hour and

_months, Many eop]e cou]dn t actua]]y be11eve it. . \
After playing basketba]1 forxtwo hours Who . nas the energy to out and:
start a fﬁght' WOrk]ng.at the Boys C]ub ~Yyou can see t alsd%= If you\

1

bring-them back ins¥des ten of - those twenty_k;ds»w111 sit down for the
riext hour. 'The other ten w1]1 be barely moving around. As long as yo
have someth1ng ‘to do, as Tong ‘as you have some way of using up- your

u
>

energy..

.If you just try to stt kids down, leave them 1ndoors with no

. recreation, they can get rea]ly tough.

.
We have enough organ1zat1ons and different groups work1ng toward

T . . e - .. - nh“, )
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eliminating vielence. If one or two of&thg different government or pri-
organizations could jointogéther with programs which are now func-
g and. quit worrying about whose-program-will be cancelled and
se program will ‘get the government funds this year, they could start
putting more energy-toward sotving the problem of youth viplence and-ed-
% ucatjon. They take recreation.and.education. and put them.on tub differ-
“:-ent"sides ‘of the track.. - Therefore, there; is an amazing conflict, If
~.° -you. could just join. the two- together ‘and ,quig _Separating-everything; you

L -could get more done.quickly. /,M»f-*; . .
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T o SESSION I11: INVOLVEMENT IN THE 'WORLD - OF WORK * ,

_ ’ ) (Developing Vocatianal 0pportun1t1es) : :>.'

£ ] N Facilitator: . Randall Frost;—PhTD. . 5
. o \ Project Director, Sierra Nevada.Job Corps Center . .
R R . Un1vers1ty of Nevada-Reno - . e .

3 . . \i‘* o . ot
3 . -John Genasc1, Ed. D., Principal, Washoe High Schoo] Reno, Nevada.
L -H. Eugene Hillygus, Dean, 0ccupationa1 ‘Education, Truckée Meadows oo o
- - . Community College. Member, Washoe County School District Board of C
= 7 Trustees v

“Mike Katz, Deputy Adm1nistrator, Youth Services, State of flevada -

-Bertha Mu111ns, Youth Director, Common1ty Services Agency of Nashoe -
County .

-Ph11 MWilbur,. -Ph. D.. Center Director, Sierra Nevada Job Corps Center * ) 3

3 . ‘YOUTH" Felix ‘Perez, Student Body PreS1dent S1erra Nevada Job COrps .

HERN to Center ) \ ] T .

< ¢+ Dr. Genasci explained how h1s high- schoo] s organ1zed into several
' Tearning centers throughout Washoe Qounty The students. ave non-tradi- .
tional students in that many of. them have dropped out of school or been,
-expelled from regu]ar ‘high school. The teacher in a learnitng center ' o
4 . will typically have between 10-15 students at any one time. The stu- . A
e : - dents go to schoo]. from 3-6 hours a day, four days a week. They have an h
“opportunity to get either a traditional high schoo] dip]oma or a GeD _
d1p]oma ., PO _ - LN
oM ., ! . el > N
. Dr., Wilbur explained the basic educat1on and vocational training program )
2 ?;Tthat the Sierra Nevada Job. Corps Center provides to 600 disadvantaged >
Co. ) youths ‘bétween the ages of 16-~21. _The Center is‘fairly unique in that - .
-, it .is-one ‘of two centers in.the country where & university s the prime
T . _contractor with the Department of Labor for the operation -of the center."
- The University of Nevada-Reno is'the prime contractor’with the RCA Ser- e
. vice Company as a.sub- contractor for the operation of the centor . . N

/ Bertha Mu111n§ explained how the Commun1ty Serv1ces Agency arranges for v ¢
tra1n1ng of young‘people and helping them to get JObS

o . e

After the three presentations, the rema1n1ng members. of the panel reac-

-t

".

=  ted to .comments that the presenters had- madé. The meeting-was alsq Yoq :
. " opened to questions .and comments from the aud1ence . . S
e - Conc1u51ons ‘ P ; :

- . ean H111ygus stressed the’ importance of esgabl'ishing more coopera-
tive -programs, between high schodls and businesses, which will allow .
high school students -to work and farn high school tred.t at the same
“time. - . .

2. More compreheps1ve vocational tra1n1ng programs have to be estab-’
. lished in our high schools. . | _ ) A
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.o 3. Pfograms must be estab¥ished ¥n our schools that mll prepare youths .,
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for the realities of the "World of Work" and give them the necessapy
survwal skills to _make 11: in the real world. .
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- .. EXPERIENCED BASED CAREER EDUCATION - L

. John &enasci.,, Ed. D. .
: - Principdl, Washce High School .

L]
." @ s - - - ~ .

* Washoe.High' School is an alternativé high school and the only school in
Washoe County that offers” Experienced Based Career Education. This -~ .
class is taught.3 hours pér day, 4 days a'week, and is composed of 15-18°
students.. EBCE was originally developed by the National Education Labs

" and.-our program is an adaptation of the Far West Model. Briefly, = °
through this program students are able to leavé the classroom, get out’
into the.community, and‘investigate various careers through first® hand

) -experience.« Once out in the community, they work with: community re-

- source people who let the students observe, ask questions, and gain some L

AP hands-on experience in each?career field. In this apprentice-like sit- A

vation ‘they -are given a rough idea of the kind of skills they will need L

to dchieve their career-goal. For the first 9 weeks of a semester;, $tu- - :

-dents.are required to interview 3-5 resource people. During the last 9 - R

weeks they must .complete an ih depth project in one career area (tiyexx

spent on site may vary from 20-180 hours). At the end of the-:semester .

‘they are required td publicly present«their project. Academid classroom A :

activities that supplement the career explorations are: ‘daily journals .o

. -to help develop writing skiMs and self-expression; weekly grammar;’ .

reading, and math assignments; weekly assignments on value clarification;

weekly spelling and vocabulary exercises; weekly current event discus- _

sions; and on-going job seeking; keeping, and advancement skills. Since '

the community is our main reSouice,tthe class 'takes bizmonthly field

trips, ‘such.as: MWater Treatment Plant, Sewage Treatment Plant, Spate .
. .-Place, Nevada Hictorical Society, Nevada Art Gallery, Reno Newspapers,:

Bureau of land Marnagement, Ajr National, Guard, Washoe County Library,

-

: _ and Nevada State-Prison. Guest speakers’also supplement the program el
-, “ _with such diverse tepics as: child abyse, criminal justice and law, :
' ) holistic hgalth, envirommental, awarend®®, different ethnic cultures, as_. .
. , well.as, various “career speakers. : L.
.. ’ . PO ° < < 1 . ”
L Objectives: EBCE’fonuses’on helpirg. the student:” . --! s
- 1. .explore career interests @Epouﬁﬁ:first*hand experience. " e
2.- find a career directions;thereby 1ncrea§inglhis motivation for ‘
- 'school. T e . . C et \
, $ 3. .be exposed and taught by an expert-in ‘the career-area of in- . 5 - .
, terest.— , et
) ; 4. be-impacted by 'the many interesting people-1iving and working ih
- _=~""odr, community . S _ ot v _
5. gain‘a wider exposure ‘to the community and help him feel tﬁ%t he. = ¢
> . belongs. S S L .
i — 6. * develop self-confidence and communication skilis. L '
S 7. become more responsible and independent - - : i’
8 S

. develop and improve basic academic-skills (reading, wri!ﬁng, and, [
< ) ° math . N ’ ‘ <. . [ .

"- ). - 4 g ., % . s ¢ e~ ’ >° _./'./
Impact on Students: #Threugh subjective .observation, we see great grﬁhth cT.

~
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.claim that they have learned and benefited from the c]ass

. hances the family environment:-

“Impact on the Communi ty:

rar response to a frustration, either real or perceived; it is a universal
. trait utilized as a substituté for the undeveloped skills of decision-

in our, students in the direct1on of becoming more respons1b1e, 1ndepen-
dent, and. motivated. Students enjoy the class, the career exposure,, and
the community involvement.. From students' subJect1ve evaluations, they

Impact on Family:’ Parents highly ;raise ‘the program, c1a1m1ng“that they
are having léss problems -at home with their kids. Since the parents are
feéling less pressure, the students also feel less pressure’ which en-
At the end of the semester, when the
students invite their parents and. resodrce people to hear the project
presentat1bns, bdth students and parents can share 1n a pos1t1ve experi-

. i ’ t
ence. ‘ ‘o x IR o

. \ "
The greater commun1ty is served in hav1ng in- ~ \

dividual students gain an awareness and feeling 6f belonging to the com- ’

munity. The community is also served when students. take more. responsi-

bi]ity and find more positive directions. Individual resource jeople

enjoy working with and sharing their expertise and guidance w1t€ the

students, thereby providing more positive models for youth. iy .

[N

-

VIOLENCE AND EDUCATION
Michael Katz

Deputy Adm1n1strator, Youth Services, Department of Human/Resod)ces
State of Nevada _ ‘

%
it

-

Violence’is an act learned as part of the Socia]azat1oncprocess it is

making, alternative selection,and responsibility assumption.

Violence ‘is an 1mmed1ate attention-getter, due to its perceived persona]
impact on others. It will command atten\?\n\n s¢ only by the victim, but
by the observers of the“victim as'we]] - they m ghtﬁge\next'

~

If the skills of decision-making, responsgbi]ity and logical thinking '
are taught to our youngsters, they would have a greater opportunity to

. deal with some of their frustrations by being able to clearly think out\

the alternatives to their acts. . B

If we are wi]]ing to accept that the-majority of youthfu] violence is an
emotional response to a situation versus a premeditated goal to serve a

_specific end, we should be able to actualize the concept of teaching x
~ skills that dea] with negativeremotional responses. .
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Y . JOB 0PPORTUNITIE§ FOR YOUTH PROGRAM
', . Bertha Mullins . b
Youth D1rector, Commun1ty Services Agency of Washoe County ’

Vad

192 = P

The program purpose is to ifcreasé employment opportunities for low in-
come and disadvantaged youth ages 14 to 21, who meet the Department of
Labor eligibility criteria. The program prov1des a variety of services
to enable those enro]]ed to:

\ . A. Design work career goals and ambitions. . .
C e . B. Deve]op employment skills and receive training. ,

: - ‘ C. Stay in school and comp]ete their education. ’

,‘ . There are four components that we serve. Work Experience, Education,

Tutorial; and Vocational Exploration Program, or VEP. The VEP is de-

signed for 14 and ¥5 year olds who have little know]edge about thereal

« . world of work. The program is responsible for .exposing youth to va(1ous

\ . career exploration. It'is sponsored by Washoe County CETA and 1s oper- .
- ated by the Communi ty Services Agency.

The Commun1ty Services Agency, Youth Employment and Training Pregram has . o
had "an extremely viable effect on the ‘local area. The program itself:
has,-at times, employed over three hundred participants and has helpe
# to lessen the impact of teenade unemployment. tzlany of the youth have
come to depend on the program to help satisfy their economic needs. - -
Also, the program has helped expose youth to a wide variety of occupa- ‘
tional choices and training. Before the youth enter work expeérience -
they participate in a two week personal assessment work shop, which |
deals with self evaluation and career exploration. Many of the youtt
\ have Been permitted to work in-non-traditional jobs, such -as;—young-la-
" dies working as Jet Mechanics at the Air National Guard; Conservation
- Aides, at Washoe Storey Conservation Administration. L : <
‘o \
If the youth desire, they may-enter a tutorial component\which.hers
them overcome learning difficulties. The staff works with educators to
Lt -help its participants earn school credits apd to graduate.. Counselors
. assist participants te obtain financial a;d to pursue their future edu-
<~ cational and occupational goals.

® PR SA

“The youth ?hognam has helped its parficipants o engage in a pumber.of
- social activities, by encouraging them to attend local and state youth
conferences -and by their competing for and winning var1ous social c]ub

. awards. ,

_Youth part1c1pants have also appeared on te]ev1s1on and in the press,
speaking a&out their Community Services Agency Work Exper1ence Program ‘..
and how itihas benefited them and the communijty. RS \ -

-
The Community Services Agency, Youth Employme t and Train1ng Program has
utilized over a hundred worksites throughout the cormunity; among these
are Ch11dren's Behavioral Services,.City of Réno Administration,
. Y.M.C.A., Veteran's Hospital, Truckee Meadows Community College, and
numerous others. Many of these worksites have come to depend on C.S.A.

[ L
P
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¢ participants to héip them’ perform necessary work for tﬁeir-functioning.

* The youtﬁ,program has not only aided the community through work exper-
ience; but-also through education, 5ocial activilies, and the-media: -
. N e L - . . -

[ : Ly
~{S JOB CORPS' A VIABLE ALTERNATIVE T0 VIOLENCE’ : :
«. ._ Phil Wilbur, Ph./Dv 3 : C.
Center Director, Sierra Nevada Job Corps Center, ‘
» . Yy . ¢ : B ‘ s

.. r1g1 “ The_Economic Opportunity/Act of- 1964

© Mission: To ass1st/young men and women in acqu1r1ng necessary education,
vocation and social skills for them té enter and advance in a prof1tab1e,
se]f-sat1sfy1ng career, . _

"Finction:’ Job Corps is unique in %hat 1t”was estab]ished as.a.residen-+ -
. tial program with full support ‘services to- assist- students in a positive -
- .. goal oriented-invoivement. ‘Through contagt and guidange from residen- -
" tial advisors, counselors, instructors and recreational personnel, the
, ™ Students are providéd with.instruction and structure in which to -shape
" théir careers. Support staff in Medical and Dental, 2%4 well as Career -_

.Planning and Placement departments assist the studen n mreparing tor-
the WG?Id of work. . . —~ . o

- . y R .
Funding: Job Corps is, Sponsored by.the Department of Labor, Emp]oyment
Training and Administration, whjich provides funds to agencies and pri- v

*vate contractors to %perate Job Corps. -"The Department of Labor also
contracts directly .with. national construction unions, the UAW and the

. National Assotiaticn of Home Builders to provide training on Job Corps
Centers ) . ‘ , } ~,

Number of Job Corps Centers There are'approximately 104 Centers na- _
tionwide, operated from 10 regional off1ces throughout the country.

Student- Entry Req;jrements Students must be: : ¢
1. .16.and not yet 22 :
*,2. Economically d*sddvantaged ’ -
» Demonstrate an interest in training PR
Is not under court supervision ™~ and
Has the ab111ty to benefit from training.

Y w

Tra1n1n870pportun1t1es: Although most Centers offer training\in at

least occupations, the larger Centers offer programs An at least 30 .
to 40 different jobs. In all, Job Corps.provides traintpg in over 160
different.occupational ‘titles. Additionally, Job Corps -prevides cour-
ses in reading, math, GED, health, cultural awareness, :job seeking and “
job coping skills, driver education and consumer education. -

How To Enroll: In most states students interested in attending Job
Corps, may contact their emp]dyment service office or representative
'from the Women In Community Service organization

.
- .
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' " . "WE'RE THE FUTURE!" THOUGHTS :
. Felix Perez - .

Student Bddy President, Sierra Nevada Jeb Corps Center
'Son of Cuban Refugees who Tive in Southern California .

o

(The fo]ﬁowing summary is parapﬁrased and based on the written ’
presentation and .on a telephone qonversation.)-

Today, the majority of people tend td‘think the worét about young peo-

.ple. Adults have a tendancy to associate teenagers with drugs and- vio-

lence. These same people forget that the fault lies not only on youth, .
but on society 1in general. Py

If young people use drugs,~it is because they are available to tpem.
This generation- is the product of past ones. As children, we,saw our
parents- cope with their problems with alcohol and pills of-all kinds.

- One speaks of violenée among today's youth, but one seldom thiﬁks'twicg'

about owning more‘than one gun in the home. As kids, we heard about

. peace by men who declared wars.: The wars were not well-liked, yet many
- of our young people were killed in wars that had no meaning or purpose.

Schools are -another probleh today. People Say that society is wasting

-money with people that do not-want to learn.- Kids are so wrapped up in

violence and dfugs that learning is not one of the things they're inter-

-ested in. Maybe, just maybe, couldn't it be thelteacher's fault? .

They're not to be blamed -entirely. Parents unload the kids. in school, a
place not unlike a daycare center, until they get off work.. Later, when
the kid needed -help.with homework, the parent would either be too tired
of did no understand- the work themselves. - . N .

. A few pof us; who were 1ucky enough-te—graduate—from-high school, were

left with another problem. Where would we go from here? What would we
'0? No one ever taught us how to survive. NEE .o *

X

. r & .- ) ,
I am one who feels that schools should be half academic and half voca-

- tional. Anyhow, isn't that what our lives will be about someday?

Schools should teach-children more than,academics.- More vocational .

..skills should be taught.. After youths leave school, they don't know.

what to do. Schools give up-too easily. They are.not self-paced. Stu-
dents -are placed in-an opportunity class. People feel inferior in op-
portunity classes. . : o SR

If parents would start -focusing on their children more and stop worrying o

abput ‘what kind- of hohse'they Tive ih or what kind of car they drive, I
fedd it would be a giant step toward soTving some of the problems we now
face. o ) ‘

Youths do Jots‘df positi@e things. When we Took at the media and
movies, they portray youth 1ike murderers, rapists, druggers. Youths

_.learn violence. [ saw violence around me. 'I don't 1ike the way youths
are portrayed on T.V. Media and films should show more.groups of young

people helping; involved in volynteer programs with senior citizens;

g3
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mo¥e programs witﬁ people helping people; how life geally is and people
making it work;-how people overcome negative aspects of life by living
\1ife the best they can“without the use .of drugs or violence. -
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e ) SESSION IV: LAW AND YOUTH i
' (Identifying and Developing Juvenile Court and Law Enforcement Programs Yo
to Reinforce Positive Behavior in Youths;
Involv1ng Youths in- Peacekeeping in Schools and Communltles) - ;
Charles E. Springer . - N
. Supreme Court Justlce State of Nevada ,
. . )‘; "\; . . ’ ( ‘) ' :
v = ¢, -Rager J. Detweiler, Executive Director, State Bar of- Nevada . ¢
' --Randolph Rjley, District Attorney, Raleigh, :North Carolina
’ -YOUTH: Meredith Brown1ng§ Exper1enced-Based.Career Educatlon Student, ) B
Nashoe ngh Schng\ : - 3
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’ R . by o - s PR
E IDENTIFYING AND DEVELOPING JUVENILE COURT ANQ LAW ENFORC[MFNT PROGRAMS ]
. ’ e Charles E. Springer
Supreme Court Justice, State of Nivada :

' "(The following summary is paraphrased and .based on the tape of‘? vé
i ) . presentation.) %

P

- R .
The first program that we ought to think about when we are talking about
law enforcement in the.courts is the program. of accountability for the \
4 ., commission of criminal acts. 1 start from this starting point, that the” :
) responsibility of any. person, young or 01d, ,in civilized society -is ‘to R
obey the rules. We have 1ost.sight of that point in our correction sys- ) ‘
tem. .The first program I want to talk about is accountability. The

. . 1899 Juvenile Court Act had two basic rationales: ‘1. We were having
: .. ' too many children locked up with adults, being branded as criminals, and

. o ‘being associated with. adult gffenders. 2. The philosophy of the time
B > was that the new social sc1ent1st courld understand human behav1or and ‘"
the causes of human behavior. By understanding the causes, they could T2
prevent misconduct and could cure or treat misconduct. This "is how we - PR
% got " involved in the med1ca1 model of treatment, based on the idea that . .'ﬁ‘.
: ~all misdeeds, all misbehavior is a product, not of moral wrongdoing, but R
+ a product of certain psychological determ1nahts that produce misbehavior. .,

.

[y

~
AL

- ¢

T
-

i . -1 start out with a program of social responsibility, a requirement that
o our court announce tc the pub11c the necessity for moral responsibility. ] ¢
The child who has violated ‘the law, a child.who has broken into some-

- one's house, a child who has stolen a vehicle, a child.who has ddne any--

._ thing that is a violation of the law, I suggest that:we advlse the child L

) . that he has the responsibility to obey the Vaw. Built intp anyd;pogram N

: \ for juvenile -delinquents has to be a program that: shows thd .disa proba-

i . . -tion, of society for criminal actiwity. We react to-the-violation of”

- ru]es by afford1ng some kind of discomfiture, because of their dctions. :
what we are going to do first depends on the seriousnéss of the offense. S

o &£ We.dre §o1ng to show.yhat it is 1ike to be confined for.a couple.of )

el - days. ventua]]y, if ithat person insists on-this kind qf conduct, we' _ T

. > are going to probably“confine him to a 1onger period of Ytime. Then’we ~ e

N - ought to address. the groblem.of the victim. . With the cas® of ‘the juve-

: nile, we ouqht to have the juvenile see the n1ce J1tt1e lady whose tele- «», °

: vision he took. He should show up with enqugh money. for a new tele- .

e T vision set and with $100 more that he, had to. raise at hié own_sacrifice.

: T ; I want.the kid to be doing social service at fhe hospital. I want the m._‘ _

id to be tutored. I.wapt the kid to be restricted-to his home for 30 .
. days. A1l of these opt18ns to show disapprobation of society. . 8

-, "It seems to mé that the <idea of our hav1ng adopted a Juven11e Jpst1ce

System since 1899 has dealt entirely in: .the medical treatment model, and » .

3 has_ completely avoided any sense of moral responsibility for' "criminal

o= acts, MWe see these kinds of things. even at the national level today. We h
find the diversion programs, the alternatives to_ incarceraticn programs. s
~They are all geared to the treatment programs. T am looking for ways to
"bring children Tnha:d tell them they are responsible for their criminal |

acts. I am talk about a program of civilizationf, a program of social-
ization, a programthat shows us that the courts and we as citizens do -

414 N R
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" responsibilities.. Second]y, the program includes attention, to the most

" Children predisposed to v1olence are largely incapable of forming a

" paying attention on how we raise our kids. A child needs care, atten-

. tional program.

. -On July 1 1976, the school d1;$macts of Wake County (North~Carol1na 5

éxcept in the area of substance abuse. Dur1ng the '78-79 school year,

N . 115 - .

? * i - . : . . ’ . @
not. approve of crimina] activity. o J;

Once we "have found accountab111ty, once we have told th1s kid we d
approve of what he is. doing, once we have made”him uncomfortab hen
we start trying to help the kid from a humanitarian .and social stand-
point. 4Look at what caused this kid to do what he did. The first ele-
ment Wf any social program shoud be the process of .socialization,: the
educational process that tries to tell children what their respons1b1]—
ities as citizens-are. I am very enthusiastic about law related educa-
tion courses in the schools, which. help children to understand their

obvious defects. We all know that most ‘children who come into the juve-
nile justice court system "as seripus or pers1stent offenders, who ares-,
looking toward incarceration or confinement, can't read or write. : Let's
teach-them. Attend to any physical defects they migiit have. Attend to
any problems they might have that can be addressed by counseling. _.Fail-—
ure tp fulfill basic needs is one of the th1ngs¢thg,_pnod 5 violence,

probably more than any other single factor. _ e
The concluding area that I_yguld’TTEe)t;’;ent:;n is the much overlooked D
area of prevention. The sdcial sGientist, as well as the medical_scien- -

tist have not recognized the influence of environmental-factors on be- = - .

havior, such as biochemical changes that result from env1ronmenta1 in~- )l
take by food or the air we breathe .o .

loving, trusting, human.relationship with any other being. They grow up - o
and have -kids who do not have loving, trusting relationships. Stert

tion and nurture to develop properly. 1 euggest that we, have:an educa-

=

P - OPERATION WAKE- w -,
Randolph Riley Lo ‘
District Attorney, -Wake County ‘ = _
. Raleigh, North Carolina s . I

.
) . . . “ N . s,

@
e £

third most. popu]ous county)- and the City of Raleigh were merged. Be-
cause of jncreasing ﬁrob]ems with violence in the schools and other
failures of discipline, the 'School Board_adopted a stringent new code of
conduct in January of 1978, featuring, sanctions of Up to ten-day suspen-
sions and full school 'year expulsions. - Discipline improved thereafter, !l ..
there were 62 expulsions for mar13uana use in high school, 10 for other
drugs, and 59 for alcohol possession. In July‘of 1979, the Superinten-
dent collaborated with the Chief of Police of Raleigh and the Sheriff of
Wake County to devise an undercover operation to pinpoint the, supp]1ers v
of drugs on campus. When school opened, each of the twelve. senior - ‘high
schools and two. junior high schools were infiltrated by specially-
tra1ned technical institute students with the ass1gnment of mak1ng

. ¥ . a-
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.pur fiases from drug suppliers on the schoo] grounds

After\46 days: the agents were withdrawn from the schools and sealed in— .
-dictments against each student who had sold drugs to the agents on at
Teast two octasions and each non-student who had sold on any occasion ,
' were_presented to ‘the grand jury. During the, campaign, weekly meetings
were held among the District Attorney, Sheriff, Chief. of, Police and

.

Superintendent of Schools. The District Attorney requested thatan
"glternative school program be established for non-juvenile students wbg
were, first, offenders. The School Board approved such a program, wiic
feat red‘a\gapacity for 65 students, insulation from the genéral student

populgtion,\ restitution through daily cofmiini ty s, [rvice, paysical labor, -
night es (continuing courses in which the. students had been en-
rolled), ired conferences with parents and the program advisor, and
credit toward eventual graduation. A pre-existing program, less rigor-
bus, provided ?¥simi1ar opportunity for, students under 16.

Over 100 ‘students were indicted, over 30 Juvenile students were summoned
- by juvenile petitjon “and about 29 pon-studéepts-were charged. The ‘stu-
dents, were jmmediately suspended, but those who were.eligible for the
«_a]ternative “school. and énrolled were back Sn class within 20 days. Some

40 students successfully completed the alternative school; and their
- records. of conviction were u]timate]y expunged after they paid substan-
tial (typically $500) fines ‘from their earnings and otherwise met the
terms of their probations .

_The dercover operation cost about. $50,000 and the aTternative’school -
about*$70,000. A follow-up "Operation Awareness".surveillance of. high
schogls in the fall of 1980 revealed a sharply decréased incidence 6f
open drug abuse on school grounds. Coincident with. the prosecution of .
criminal, charges, the Supérintendent estahlished a Drug Awarenews's Com-_
iittee composed of ‘members of-the Board of Educatien, law enforcement =
agencies, broadcast media c]ergy,»PTA students, teachers, school ad-
ministration, and health care professions. * This committee surveyed=dfug
usage on campus (finding little use of hard drugs),-c¢onducted semirfars -
at each. school, and recommerided a $66,000 intervention program for
abusers and their parents (to. be condudted at night), .in“school suspen-
.sion, and twin p|evention prognams -.one_to educate parents of elemen-
tary school "childrern and another for busines$ and cormunity orgdniza- ;
tions-- at a cost of $17 000.. The intervéntion program has since been
implemented. . SO : , coTe
The ‘source of the drug problem was found to be the ignorance and indif-
ference of ‘parents, teachers and administrators and the openriess and
lack of supervision of.school grounds, The operation proved, as a whole,
to be a partially-effective remedy .o the problem and convinced those
participating of the value of interagency and intérolsciplinary cooper-
ation and coordination

+
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- - FOCUS ON YQUTH PROBATION )
oo LT . Meredith Browntng

Experienced-Based Cateer’Education Program, Student, Washoe High School

My-first idea or, solution from being at the convention is to .deal with o

the real problem. %f a person is Jn trouble ‘there is reason why he 'or "

she is doing what th ygre doing.. ¥f the.problem,is; found when_ they are
first referred to thq gourt, they most:likely won't .be back. If the "
+ réason why they get idﬁtrouble is fpund, then dealt with, they won't bé.
~ in trouble any more. “Xor example, if a boy is cadght drinking and rob-
bing houses, look' into'his homg 1ife, If you find the.parents out of
"work and drunk.all the time, you know why he is doing what he's .doing.

If this is dealt with, maybe by placing him‘in a foster® home. with coun-
"seling, his basic ‘problems are being dealt with. It wouldn“t help him
.to be sent to.an institution where he will’ 1ive in a totally drug and
.Crime oriented environment. It also wouldn't help him to send himchome

on probation, where he will stil1 have .the same basic problems and ‘

“reasons" to get in trouble. In his .eyes, what he!s doing is easily-

Justified by what he goes through at ‘home. . \ e s
. &. . . * . s . "I.'

. - . ot - RN
This ties in with my other idea that courts-should examine all sides of
- a_case before a decision_is made. In most courts they follow a simple” =
« plan. If this crime {5 done, this measure is taken. The case is never
examined for what would have.to be fixed in order: tc help that person »
with his or her problems -and to help the person to-live at home. Most
people: agree fami]jeg should be tbgether. The courts should help the .
family stay together, instead of following a set pattern with all cases.
No case is exactly' 1ike another, hey shouldn't be treated as if they
were all the same. If the case/is examined, the court ghoqu order
whatever js,necessary to keep he.fdmijy together. ! =t
,ote € e ) S . . < L .
Institutions should be used as an absolutely last resort, where no matter
. what® is done the person won't change. 7100 many young people are locked ’.
. up*when something else probably wouTd have worked. §f d—-person is -
placed with people that all have records of serious’offenses, it isn't
going to de anyone any good:- - It makes the" problem wérse. - A different
home environment or staying home under a structured program might work
better for more cases than to just send them away. , - _ '

y 2
~

" Another thing ﬁhich'hﬁll work is'positiVe peer pressufe:’ If a studens

" . is asked why they did this or, .that, it might be” "because,fiiy friends are

~.doing it." Well, if pressureé-can -make someone: do sométﬁiqp wrong, it
- can be revergpd to make !them-‘db “things right. Group peeripressure migit
be the'answer. to some cases. Groups should get started, maybe as.an = °
experiment-at first, to see if.it works. o .
I think that if cases were looked at more tlosely, positive peer pres-
sure was used, and basic problems weré dealt with, there would be fewer:
problems with today's youth. S A ‘
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(The fonowim); summary is paraphraséd and based on the tapes;of the
%
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Our topic deals with legisiative strategies to d%;g&Se youth violence.

* Qur panelists are policymakers who deal with vari aspects of youth

felated topics in the legislative process. We alsm\have administrators

who are involved in :‘r‘lgagday to day ¢ommunication with a variety-of Fed-
P

T

‘Nevada-Reno and other institutions. We have a student, youth represen- :

‘ }I*‘ eral, State, and loc rograms administered at theanersﬂ:y of

" tative on the panel.. The programs, policies, and oth

ties they've been involved in have-a bearing on youth} violence, and.

,+ ' legislative strategies. We will discuss the ways in Jhich legislators

. and administrators evolve and implement new programs f?r youths to de-
Crease violence. . \\‘ « . s

r kinds of activi- .
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" (The follow1ng shmmary is paraphrased and.based on"the tape of- the
presentat1on ) . o

A
- . .

This conference was directed toward -policy makers. You are the movers,

the shakers, the.directors of programs. You are the ones who understand

the 1eg1slat1ve process and can help to shape the policy-that is going - »
to improve the world er children. It' s important that you take_pack*‘

the message . . )

[ 4

It is important ¢o recognize.that only through the 1eg1slat1ve _process,
~ only through the lawmakers, only through those who appropriate the
‘funds, only thenzcan.we really effect change. 1It's our respossibility
to educate those who 1eg1slate Tt*¥s our responsibility % remember ) .
: that the wh1te House is our house, and the man/woman who lives .there is .
‘only our tenant. The Governor s house is our house, and ve allow that :
tenant to.1ivé in that house. - As Tong as they are.good tenants, they P
. are allowed to remdin, but they have an obligation to us. They are not
‘an unapproachable.elite, nor should’ any member of the-legislatyre,
United States Congress,!school.boards, or any other elected cffice be
c0ns1dered unapproachable They are there by the w111 of the people.’

i

The problem is apathy, d1s1nterest lack of community parsi€ipation,
persons ‘who say, "It is not my prob]em, nothing can be done anyway."
The only answer is that you, somehow, must encourage more commun1ty
par%4c1pat1on “more human awaremess of thé differences in our péople.

#  Whdt is oun challenge’ We have  to get to those who don't seem to be
aware That 1s the respopsib111ty of every person. .

,A great man, Adlai- Stevenson sa1d about a great woman, Eleanor

"Roosevelt, when she died, "She would rather 1ight one candle that curse
the darkness." If’ everybody who attended this conference went out and _
1it one 11tt1e candle we can turn the lights on a11 over the world. . -,

-~ -

. ‘a;yof Batbara Bennett -

e 3 . . ’
a City of Reno ~ _— ' -

(The folloW1ng summary is paraphrased and based on the ‘tape of the .
presentation.) .

I'm one of your tenants. The sucdess of our attempts are directly re-

lated to how-you present to us the worthwhile benefits of your needs. -
It's_pot sufficient anymore to go to a government entity, whether it be .
Tocal, State or national, and say, "We need this program!" You have to ‘
come to u\ prepared to descr1be the benefits of that which you proaose. . .
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and what the potential savings are to the City. When I get information
that'tells me that the national costs of.vandalism, for instance, ap-
proaches £ix hundred million dollars, -that's an amount of money that re-- |
lates to sbmething that city council members can understand. Is there-a
savings for them in dealing with the problems that can offset vandalism?
I believe there is. - ~~

There is a lot of discuSS1on on politics,. lately, about conservative and
© liberal. I'we taken to calling myself aggressive. We' cannot ignore the
' pocketbook concerns of the public who picks up the tab for things. If )
we're able to really substantiate claims that doing certain things will,~ =
# the long run, save ‘'you dollars, then we're going to have an.easier
.‘time getting things done. .

The City Clerk and City Policy P]anning Adv1sory Counc11, comprised of
representative segments of this community, reviews applications which .
come ih for menetary assistance, whether for community developrent block -
grant monies, or from our general fund budget. - They make recommendag,
tions to the Reno City Council as to how these monies-can best be “spent.
The Community Development Departmeént- follows up-.on these requests, de- \
tﬁrzines that they are what they're presented to be, and allocates-

nds. =~ - . -

-~

Some of the areas that we've allocated monies. that are related to Youth
programs are: Camp Fire Girls. After School Program; the Program in, R
Northeast Reno, operated by Dave Luckey,-designed to benefit hard core,
unemployed, young..people.in this community. Community Services Agenty
administers funds through their offices. TCity of Reno has dedicated R
moni€s toward the youth center, which will get under construction very
soon. There is the Latin Informat ion Center, which is putting up a

ne1ghborhood center. - « - _ ’\\\~—\\\
I've been very commited to putting in Tow income housing in thé=City of

Reno. We have not had any new housing projects, subsidized housing

units, for twenty years. We riow have 250 under way. We continue to get

a 10t 0% resistance from the public, who, unfortunately, ao\pot under- o
stand the need and benefits for this kind of housing. -This; again, be- .
comes your responS1bilit§ Housing 1s.going to- help the" sing]e family
parent or the low income family survive.  We know that there is a much
higher ratio of youth violence in single parent families. If we are
going to take some of the stress. and some of the load off these -fami-
lies, and if we're going to make 1iving.pbssible for them, then it be-
hooves us to move in the direction of helping keep a roof over the heads
of these families, of giving them an opportunity to mQve out of depres-.
sed areas, of giving them the opportunity to commit 1egs than fifty or
sixty percent of their income to keep that roof over their heads.

>

Recently, we dea]t with the matter of child care. The best we were ab]e
to get was a.resolution which requested the private sector to volun-
tarily-]ook at the problems and begin to dea] with them.

There are so many problems with thee youngsters. Our city doesn't have
recreational facilities that are adequate to take this twelve to seven-
teen age group off the streets, and to give them something to do-that
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e fills %heir needs. Ne are attempting to provide adequate youth emplo R
, °~ ment opportunities. sJob CcrpS‘is_rea]]y-qgrform?ng a-tremendous service B
in this regard. 1 rcally believe that youngdters whd want all the priv- T

’

ileges of society, and .they should: indeed have them, must also assume ‘
. the responsibility of the punishment if they break the -1aws .thit are
costly or damaging to the commumity. We-do~have 'respons?bilities.to the,
pub]iE at, large, not to dny specifi¢”group. One of our interests—~has to
_,//\\h@ making peopie feel safe in their homes and on the stréets, and -
youngsters .safe “in the classroom. That all ties tqgether.

PR
. . . BN
* ‘Respdnse to comment:- If Nezis can thresten and the Klan can chreaten .
society, they ;predten everyone. What does this do to your freedoms you T

‘cherish in this country? If the Black commlnity~is ‘threatened, ¥f the
Jewish community is threatened, we are all threatened. 1 am tHreatemed -
- by it. We have a responsibility. I don't shirk that. responsilrility: ‘
The City of-Reno has:'leng failed to really move on a’meaningful affirma- .
tive action program. Problems became. apparent, and now we aresattemp-
ting to do something. My door is open to everyone. I have a relation- )
ship to- the Black community, because, their concerns are my ébncerns. , . <
What it requires jjs a dedication on the part of every elected official :
' to make some of the changes nécessary., How:do you bring about dedica-
tion? You bring it dbout by this'kind of conference.that addresses the .
problems, which lets us know about .your concerns and sees t-at we do .
something to B; responsiye to those concerns. You-better get busy by
_bringing your/concerns into the public light. .

e

. Joseph Crowley, Ph. D. e,
Presiﬁent:>University of Nevada-Renc . -

. . -

%

(Thé' following summary is paréphrased and based on the tape.of the ,
presentation.) ~ . . . .

The things we do at the University can be put into. three generzal cate-
gories: curriculum, community relations, and services to our students.
In" curriculum, we offer courses in the control of juvenile delinquency.,

* training for parole officers, a wide variety of child development and.
psychology’ courses offered in Departments of Psychology, Counseling and -
Guidance, Education, Home Economics, the Medical School. We also have e
cggrses'that deal with parent behavior, parept skillg, family interac- °
tion, social sociology, anthropology, multicultural education. There
are coufses in law, politics and history.that also deal with wviolence.
The Depargment: of Journalism at“the University trains our Journal¥sts to
deal with the problem of vialence. Certainly the media are substan-
tially. involved in conveying to us, in our ]iving\rooms each night, one
piece’ of testimony or another about violence in pur society. It is a ‘
tradition in journalism to report the bad news rather than the good ‘
news. It might be profitable for the University,-in the Department of
Journalism, to develop in its students, some recognition of the need to
exercise a certain nature of caution in reporting bad news.

Pl

In commuhitx services, there is a very successful crisis call center

“h
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that oparates 24 _hours a day, that is available to people.who are in"a
crisis. The centg[‘ggg_stgjf_ig_ggg%;nua11y in"the community presenting
training programs and information. rough @ Title I Higher Education
Act grant, we have a training program to teach parents skills and beha-

. viors to avoid-violence. I've been part of the regular task force on

child abuse, which has the task of working with community agencies deal-
ing with the child abuse problems. The Psychological Service Center on
campus is also involved in community services. We have had, in the
past, an Upward Bound Program.

There are many residence halls at the university. My impression is that
the larger the hall, the greater the problem ot nisbehavior and violence:
Resident hall directors are trained to attempt to prevent and treat
problems of violent behavior. We have & counseling center. We have a
program that has as its prfhcipa] goal the education of students about
responsible use of alcohol, to. prevent major self-destructive activities
which may result from the use of alcohol, to prevent drunk driving, ac-

. cidents, damage to houses,:violent behavior.

We have standard disciplinary procedures. An international student
advisement office is involved in prevention of violent incidents.. We
have a substantial enrollment of Iranian students. Since the seizure
of the hostages, there have been several threaten1ng incidents. The
international s*tudent advisor has been 1nJo]ved in prevention of vio-
leace.

The University, for two years through generous contributions, at the

--Honors Convocation, has given a peace prize to a person, or persons,

who exemplifies the premise that the use of force iswnot an acceptable
means for settling d1sputes For example, the Crisis Call Center staff
has,been awarded that pr1ze in the past.

Our legislative strategies are dependent ‘on ‘what the resources are. We

are very interested in improvinc these programs. We have a critical ~
need in.counseling, and do not have the resources to meet the needs 1n :
that area.

-

. . EFFORTS OF THE SIERRA NEVADA JOB CORPS CENTER “
TO DECREASE YOUTH VIOLENCE
Richard T. Dankworth, Ed. D.
-  Vice-President, Public Affairs, yniversity of Nevada-Reno

Thé Sierra NggEE;JJob Corps Center is one of a national system of. ap-
proximate]y 100 residential centers in the U.S. and Puerto Rico. -

- SNJCC!s purpose is to assist young people from Nevada and Northern Cali-

fornfq who need and can benefit from intensive programs of education,
vocational skills training, and other services, while living in a resi-
dential 'setting. The .typical youth SNJCC serves is an eighteen year old
high school dropout, who reads at the elementary school level, comes
from a poor family, has no job skills, and has been unemployed for many

~.
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weeks, ﬁr has never held a job. Enrollees at SNJCC are young people be-’
e ages of sixteen and twenty one, who volunteer for the program,
and most are impoverished and unemployed.

The SNJCC education program - which is highly individualized and self-.
paced - consists of beginning, graded and advanced reading, mathegatics,
and Worl d-of-Work, including consumer education, driver educatiow’, and
health education. In programmatic areas, diagnostic tests determ1ne
academic deficiencies prior to the corpSmember's placement within the
program. Curricula are continmally rev1§ed to keep\pace with the chan—
ging needs of corpsmembers.

The General Education Development Program (GED) is emphas1zed for those'
who are academ1ca11y qualified. Health education is.a high priority at
SNJCC. The primary objective of the program is to prepare corpsmembers
to make responsible decisions regarding healtl and health-related mat-"
ters by providing them with relevant, factual information..

The SNJCC skills training program is des1gned to provide corpsmembers
with structured training that will enable,them to obtain, and to' keep
industry-oriented jobs. Unlike conventional training programs’, voca-
tiona) training programs at SNJCC are designed to permit enrollees to
advance their skills to their fu}]est potential; accordingly, all pro-
grams provide for an open-entrance and exit capability. Specific*
training programs are cont1nua11y\Yev1ewed and revised, as necessary, to
ref]ect the.ggrrent needs of the job-market. C R

Currently, SNJCC offers tra1n1ng in_ twenty three vocational areas within
the following clysters: Culinary Arts, Health Octupations, Carpentry,
Painting, BricKlaying, Plastering, Cement Majonry, Plumbing, Electrical,
Building & Maintenance, Automotive, Financial and Clerical, Warehousing, .
we1d1ng, Vending Machine Repairing and Laboratory Animal Care

- ’ - A
- SNJCC is a residential center. A1l corpsmembers live on s1te The res-
idential program'is based on the idea that SNJCC youth meed a new envi-
ronment and a variety of services in order to make the most of ‘their
trajping. SNJCC provides a full program - health services, nutritious
meals, dormitory life, sports and recreation, student govérnment enter-
tainment, and other supervised activities - all planned to help new
corpsmembers adapt to center 1ife, motivate and support constructive at-
titudes and lifestyles, and prepare.them to function effectively in the
outside wor]d

A]though behavior modification, in genera] terms, is the goal of the

SNJCC program, changing violent behavior is not an objective of SNJCC.
Rather, corpsmembers are advised at all times that yiolence in any form

is not acceptable behavior at SNJCC, and is calise for~dischage. How-
ever, many young people who come to SNJCC have had gredter exp. ,.ie to .
violence than others. This can be due to various reasons. -Violent be-
havior might have been a pattern in the homes. Early failure or mean-
1ng]essness in schpol, coupled with family disinterest or rejection;

might have caused some to drift into social relationships where anti-so-
cial, and often violent behavior was a common solution to prob]ems

’ -
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When problems arise for such 1nd1v1ddals at SNJCC, whether social, scho-
lastic; or vocational origin, a résponse, conditioned by.years of exper-
ience, miy be violent. Such behavior is dealt with imediately. Depen-
ding upon the circumstances, discipline can range from immediate expul-
sion by the Center Director, in cases of personal harm or property dam-

-age, to fines, loss of privileges and other méasures. recommended by a

-

) student/staff review board ’

1 »

Corpsmembers receive vital leaming experiences in thetr living envi-
ronment. They learn to relate to different racial and ethnic groups,
while adapting to group 1iving situations. Strong efforts are made by
residential 1iving staff.and professional counselors to motivate those
who feel alienated and discouraged.  Situations are provided for corps-
members ta work cooperatively with adult staff on projects. Finally,
coypsmembers are organized into committees to participate in the gover-
nance of the center. Committees include: Executive Committee (with
Center Director and advisor)$ Welfare Association Committee (administer -

.corpsmembers. Wel fare Fund), Food Service Committee, Health Services Com-

mittee, Security Committee, Education Committee, Group Counseling Com-
mittees (with cunselors and residential advisors) and Center Review®
Boards (with staff). Perhaps the most.effective use of corpsmembers in
the governance of the Center is done informalty by the-students them-
selves; peer pressure. Violence is oftentimes averted when a student is
calmed down by other students, "Keep cool, you 11 be terminated from Job
Corps." Staff continually support and encourage the use of peer pres-
iure as a.very important way to maintain acceptable standards of behav-
or \

/

Therefore, SNJCC. provides a whole new ervironment for young people who
enroll, where cooperation and personal progress and development are
rewarded, while uncooperative behavior, including violence, is gealt-
with swiftly and fairly - all jn a climate of care and concern. Gener-

ally, violence and other' unacceptable behavior is avoided by those .
corpsmembers who have a strong commitment to their own training and edu-
cation. .

Those who complete the training ‘program, leave the Center with a new
sense of personal worth, a confidence in new found skills, their ability
to perform, and a perception that society will accept their legitimate
effort. Perhaps the best testimony of what a Job Corps experience can -
do for-a young person comes from the corpsmembers themselves. During a
personal tour of five centers in the West, we asked corpsmembers one
question, "What is the most important thing that has happened to you-in
Job Corps?" Invariably, the response was, ‘"I got my head on straight.”

"Getting young people's heads on straight," is a significant answer to

youth vio ence.

Job Corps has proven to be one of the most effective federally supporté
youth development programs ever established. SNJCC is ‘performing a sig-
nificant service for the State of Nevada and its impoverished, unskilled
and unemployed youth. We will continue to apprise our congressional
delggation of the progress of SNJCC, and urge their support of Job- Corps
‘funding
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CHILD ABUSE - VIOLATED YOUTH
State Senator Jim Kosinski
State .of Nevada -

-
1]

~

£

- The Nevada Legislature recently completed an eightéen month sfuay‘which

concluded, among other things, that abused and neglected children, often
become violent youth.and abusive parents. This cycle of violence must
bé interrupted. This study- had been. commissioned by the legislature,
because testimony had indicated that: reported cases of child abuse and
neglect increased in Nevada from nine hundred-gne.in 1976 to two thou-
sand one hundred-ninety nine in 1978 (144% increase in three years);

- studie’s from another state concerned about these problems concluded that

delinquent children who have been abused or neglected tend to be more
violent, and that a substantial proportion of youth reported as delin-
quent had previously been reported as abused or neglected. S

From a summary of information in the literature, the report concluded
that child "“abuse" usually-méans physical or emotional harm to children
caused by either théir parentsy guardians or temporary custodians; and
that this term includes intentionally inflicted bodily injury and sexual
abuse. Child "neglect" refers to a lack .of proper care, and-ranges from
lack of ~supervision, to undernourishment. ' :

National studies show that parent§s who abuse children come from all eth-
nic, religious, geographic, socioeconomic and educational backgrounds.
Information indicated that many parents who abuse their children tend to .
view their child as someone who should satisfy their psychological needs,
or, in some cases, ds an inconvenient and unreasonable burden.

Nationally, there are two approaches.used to respond to ‘the abusing par-
ent or other responsible adult. The "punitive" approach views ‘the mal-
" treatment of a child as a crime, and stems from the general reaction of .
shock “and_anger- expressed toward child abusers (or neglectful adults).
.This approdach-relies upon harsh sanctions, such as punishment. This is «
sometimes seen as a deterrent to further abuse or meglect. The “rehabi-
Titative" or "therapeutic" approach views child abuse of neglect as a
symptom of the parents' deeper-emotional. problems, and only in a few
cases is harm premeditated or intentional. ~Actording-to_this approach,
~abusive parents or other aduits need help and treatment. Apparently,
most jurisdictions use a combintation of both approaches in dealing with
child abuse and neglect. . ’ )

The report concluded that a-community needs a well-structured and com-
prehensive program for dealing with problems of child abuse .and neglect.
Mandatory reporting requirements are a necessity for the initial disco-
very of the problem. It is then necessary to have a procedure for coor-
dinating treatment of the child and the abusive.or neglecting parents,
or other perpetrators. These structures and procedures cannot be effec-
tively implemented, unless a community commits adequate resources to

. properly support these programs -

Fortunately, at least in Nevada, government and private organizations
concerned about, and responsible for, the problems of abused and neglec-
ted children, recognize the scope and 'depth of these  problems and are
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K working toward resolutions.
N

: James Richardson Ph. D.
Professor of Soc1OIOQY. Un1vers1ty of Nevadd-Reno

(The fol]owin summary is paraphrased and based on the tape of the )
presentat1on ? ’ b,
America is an extremely violent society. It is important that we become
an educated populace to deal-with these issues. We start spending mil-
.lions -of dollars to build prisons. Is that the best use of funds? I ~
. would suggest to you that it.is places 1ike the University in this State
! _that play a crucial role in helping people understand what's going on in
' . ~society, and in helping peop]e understand the issues. The ‘teaching and
' - reésearch function of the University is very important. We put a lot of
people in prisons. We resocialize people to be criminals. We: teach .
* them violence. You build prisons in Nevada and we underfund: education.
- Nevada has the highest pupil-teacher ratio in the nation. Programs are
vastly underfunded., It is important to d1low us to do ‘research-so the
P . legislature can make an acknowledgement of the kinds of probJems that it
: has to face. Instead of.voting-to build prisons, to lock up youngsters
- ’ - whenever they can, we need a 1ot more ediucation, a ot more research

: As a sociologist, I tend to see social structures in society. We have

‘ . organized ways of doing things. -We have organized ways of handling cer-

. . tain groups of peopl The problems in“our society are caused because

s we have-arranged ow’ society and structured it in such a way that we

; spend so much on defense compared to other countries. We need to change
thosr structures. 1 would encourage the planners of -a conference to
focus on the historical and sociological factors that help us understand
where we are, and give us a better idea of what we are trying to do.
Sometimes, I think we get too oriented toward the practical. We do have
a great need for more research in the area of violence about-groups.
Sessions ‘on research on violent groups are needed. N

«© . d
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Chris Mitchell
Student Body President, Eperienced-Based Career Educat1on
washoe High Schoo]

<

(The following summary is -paraphrased and based on the_tape of the .
presentation )

Washoe High School program is a series of smaller learning centers with
twelve to twenty five people in a class with two to three teachers in
each class. MWe go out to talk to people and work at jobs. We need more
_ programs like the Experienced Based Career Education Program to turn our
energies against viqlence and vandalism, and, instead, work with the
system. Try to get ‘Yack into the mainstream, so we can change th1ngs ,
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*7.. for the better. - I believe that most of the problems that we are having - ¥
start out in schools. There are several different. groups, and we are .
* all fighting each other *for attention, for the teachers help. When we
*get. in classes with thirty to forty people with one teacher, you can't .

- get -help in- school You can't get the attention. That causes frustra-
“tion." You-don't get passing grades. You start cutting, leaving school,
getting in trouble, tearing up ‘things at school It's really not pro-

‘ductive at all. Then your elected officials .say we need this program
and this program,” A lot of times it- doesn t get started. A lot of talk" -
and no action. Instead of just talking.’and saying "we are.going.to
start these programs;" follow through. If they get funds for a program ;
and it starts and it works, instead of cutting off after a time, keep ) S
1t going. .

' Response to Comments A friend of mine, who is Black, and I were picked

~ . up for curfew. I got seat home and,. you're right, he was held until his
‘Parents could-come down and get him. I don!'t_understand why. Why? We o

- . ' were doing-the exact same thing, the exact same age. We were both e
) picked up together. I was sent.home, he was held. Also, about the Nazi . ;
organization. I hear about these things in New York, Detroit Chicago . T

Synagogues get, bombed and the Nazis stand up and claim they did d€. How .
. many have you seen det prosecuted? - Go on with the KKK shooting-at Black
' people for no reason-at all. iWhy? Why are ‘they letting them get away
with things 1ike that? Why? Through .lynchings, shootings. Why? They
claim responsibility and still nothing happens:

) State Senator Sue Wagner ;
' -4 ‘ " State of Nevada :

f‘- as

(The~following summary is paraphrased and bdséd on the tape of the : ;

° presentation.) , L

I think you (Chris Mitchell) are a real success story, because someone

- such as myself as a legislator, is delighted to seessome positive re-
: sults for some of the things we allocate.money for.

I intend to discuss three areas. The first is reflectionglon the State -
prison system during the past decade. Secondly is a profile .of the in- ; )
mate population in the prison system today, and thirdly the newiy crea- :
ted legislative subcommittee challenges and recommendations in the areas

of alternatives to incarceration. . -

According to official census figures, Nevada entered the 1970's with a .
population of about four hundred-eighty eight thousand people. Accor-
ding to estimates by State planners and the census bureau, Nevada fin-
ished the decade with a population of about.seven hundred-sixty seven
thousand. In addition to this rapidly increasing resident population,
Nevada has a larga tourist population, that averages, as reported in the
research’ of a private economic firm, approximately.twenty percent of our
reskdent population. This research indicates that during.peak visita-
tion periods to the state twenty five to thirty percent of the people in
i - SUNPEE b G \ : 1
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Nevada are\tourists, and that the nuriber of ‘tourists who annually come
to_this state is.over forty times our resident population. The growing
resident population,~coupled with -the non-resident population has im-
- pacted practically every segment of the Nevada. economy, and the services
‘that are provided by our oovernmen\\\ : .

At the beginning of the last decade, in 1970, th§_§tate prison system
employed two hundred-thirteen people, had. fewerthan seven hundred in-

mates, and operated a maximym security,~a medium security, and a women's .

prison--all -in Northern Nevada. Annual general fund or State operating

_ support for the State prison system in 1970 was siightiyfover 2:3.mil-

lion. The average annual cost of ‘supervising and feeding an inmate was__

_almost three thousand seven hundred dollars. a year. The prison popula-

~tion at- that time was re1ative1y stable, with actually declining total
"population in.both fiscal year 1958 and fiscal year 1969, and a- modest
four percent increase iff fiscal year 1970. By comparison, in 1980 the
State prison system was authorized tp -hire over five hundred-fifty .,
-employees, a one ‘hundred-fifty eight percent increase, had ovér one
thousand five ‘hundred-fifty inmates, one hundred-twenty percent in-
creasé; and operated” three- institutions in the northern part of the
state: .one in. Jean, Nevada; two honor camps; two, restitution centers.
and a new prison?coming on line near Jean, Nevada.'

General fund operating support for'fiscal year 1980 total almost 14.5
million, with the average annual cost per inmate being.close to ten'
thousand dollars a year. That is a one hundred seventy percent increase
over the decade. ‘During the :1970's, .the prison. system's genetal fund
operating budget - increased frof 2.7 to 5.7 percent, and almost sixty-
three milTion dollars was committed to state prison eonstruction to the
capital budget, Interestingly enough, the 1979. 1egislature provided

- more funds, 34.4 million, for prison construction, than did the 1971,

1973, 1975 and 1977 legislatures combined. Iq:addition to the authori-
zation of the new six hundred inmate facility in.southern Nevada the .
1979 -1egislature also took several actions on prison operating’ and
housing budgets, which I feel personally, will be significant and cost-
‘saving as the State prison system moves into the decade ahead. Speci-
fically, the 1979 session provided for both a new thirty six inmate
forestry honor camp, from thirty six to one hundred,,at a cost: of three
thousdnd dollars per inmate. . » ,

The inmates in these camps are formed into work crews for conserv:t%on///
projects .under the direction of the Nevada Division of Forestry,; dnd

have done things such as water shed improvements and general clean- -up_

of State parks. A portion of the income derived from the inmates' wotk
is used to support the operation of the camps. .

But, even more innovative, the.1979 session provided for the establish-
ment of two restitution centers, one in the northern part of the State
and one-in Clark County, of thirty to forty inmateS'eagh, costing about_
three thousand eight hundred dollars per inmate. - Inmates assigned to
these centers will normally work in the community during the daytime,
and 1ive in a supervised residential environment of the centers during
the non-working hours> Income derived from the inmates' work is used to
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o ~-high school. To'me, the mést striking pattern that emerges is in terms

oL ) (
provide restitution to the victim of the inmate's crime and for pariial

. +payment of supeirviging, housing and feeding that .inmate.. These centers
are-seen as having-several benefits. First, the victim benefits from
the restitution madé by the offender. Second, the State benefits by
housing inmates, both in lower capital and in lower operating cost en-
vironment; and third, the inmate benefits to a supervised, structured =~
plogram_that encourgaes-the work ethic and emphasizes the economic cost
of _crime. ' . S :
Now let's take a close Took at those inmates who are housed in our penal.
institutions funded by the State. In terms of educational and vocation-
al experiences, it i§)ev1dent that a majority of the inmates come from
the ranks of the unskilled-and undereducated.- About 3/4's have had only
unskilled jobs and sporadic work historids in their lifetime. For the
.most part these people are people who have .drifted from one unskilled
job to another, 1iving on the periphery:of the work force: Not only is
the pattern of work history dismal, so is the-educational one. Over

. ninety percent of the current inmates have no more than a high school .

. education, and almost 2/3 of-the prisoners have not even graduated from -

of age._ Over sixty percent,'or-sgvén hundred out of eleven hundred . .
sevénty\ipmatgsg were under the age' of twenty nine. Over fivé hundred 0
-were undér the age: of twenty-five. -Youthful offenders seem to be in-

creasing at an alarming rate, Many of ‘these inmates are first time . PR
offenders. Thirty one percent had nd prior misdemeanor convictions, ol
almost. fifty percent<o prior felony convictions, and over sixty percent o

no prior prison -time at all. =~ =~ = - - N

A1l of these statistics and data were important to the Subcommittee in
terms of our. proposed solutions and recomendations. The Subcommittee
made twenty recommendations -aimed at priscn improvement, and recommen-
ded five bills. I am going to briefly describe the recommendations only
in the area of alternatives to incarceration. The compiété:evaluative
data was not available when the committee made its.recommendations.

We did suggest the continuation of the restitution program, established
by the 1979 Legistature, - We also ‘recommended the expansion of the pri-
son honor camp program. The most significant and important recommenda-
tion in the area of alternatives ‘js the proposal for the establishment
of two multi-purpose ccenters to house individuals who have not served
prior prison time, and who would normally be 'sentenced to the Depart-
ment .of Prisons. During.its hearings, the Subcommittee heard testimony
from both the State Department of Parole and Probation and individuils
from outside the State of Nevada experienced in the operation of half-
way houses,.on a proposal for the State to open two multi-purpose cen-
ters. Operational cost for the two centers supplied by the Department
of Parole and Probation, Shows that the cost at this time is not much®
substantially different than it shows for the cost of maintaining a per-

" son’in prison. However, additional mopetary advantages will provide the
residents payment of taxes, and family support, the resident's contri-
bution‘to a portion of his or her’income to room and board expensés, the
reSident's accumulation of savings, and -sin some circlumstances, the use of

_ a;porgio? of the resident's income to make restitution to the victim of
their crime. - . : 1

~
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Legis]ation prepared for the Subcommittee will permit the assignment of
- _two. types’ of offenders who had never served prison time to the centers.
First convicted offenders could be assigned to the centers as. & condi- -
tion of prebation, if<the Department of Parole and.Probation presen-. .
tencing investigative: report recommended such an assignment. Such an
_assignment could include, especially for the case of a property offen- - .
der, restitution to the victim of the .offenders criminal activity. Th
second category of person could be convicted offenders who had violatgd
the conditions of their probation and could be assigned to the cente
for.a period of time for both structured supervision and punishment pur-’
-poses.

‘4

The Subcommittee did not feel éhat the centers should be-used house
parolees. They felt it was an unwise practice to co-mingle ifdividiuals
who have served prison~time with those who have never been ifistitution--
alized. Also, the Subcommittee felt that the.budget costs by this\pdr-
ticular department were from the testimony of similar centers, and rac
quested that that departament thoroughly scrutinize the proposed budget
and reduce costs where possib]e within the 1imits of safe superv151on

This has been a hurried look at the past, present, and the future;of
the Nevada §tate Department of Prisons. - It is a voldtile, complex, and
politically unpopular area, but a most important one.. I encourage you, .
" as interested professionals, to examine our report and offer your com-
mitment and support to seeing the committee's' recommendations become a
) reality during the: next legislative session.-

'Response to question: Vocational training and Jobs. once they (the in-
mates) are released. Ninety eight percent of the people in prisons to-
day ultimately wind up back in the copmunity.. We have to recognize that,
and have to prepare these people better -to deal with this society




L ~NEW DIRECTIONS INVOLVING YOUTH IN ACTION STRATEGIES
o . TO _o_EcREASE PHYSICAL VIOLENCE FOR INPLEMENTATION IN COMMUNITIES

Nhen the Se551on Facilitator asks you to begin, -please write- your ideas * .
in response to this question: ‘ . -

Related to the content area under consideration in this session, . :
what strategies and programs do you suggest to decréase violence? : h

Please use brief phruses to _indicate your ideas. You will have 5 min- -~
. utes to Write. ‘Thank you. -

: (The following'oral and writtén statements of the particip nts are para-
phrased and“based on the tapes of the proceedings )

o - ' MEDIA: WINDOW ON HUMANITY. ~
(o (Increasing Constructive Media Programming for Youth)

LN

. . ¢ . . )
oo Positive Programming ' : ¢

: There should be .more emphasis on the helping end of catastrophies, sqch . g
as. the food program distribution after earthquake damage, medical mobil- :
izaticn after food poisoning incidents. Stress ways to handle the drama
and resolve tension, such as 60 Minutes reviewing the consequences of T
events. ] . . R :
While 1 support, and believe dearly, the right to choice in TV program-

: ming, the problem is there is virtually no choice, except onevvielent

] . show against two or three others of a violent nature. Let's do things

O because they're yalid and. positive, not only becausé it sells.

4

Media should report more positive activities vs. negative. lhe stations - .
and community can work together, in a positive way, to convey the news.

The news reporters could have an advisor in the schools to promote re-
sponsible reporting of events. .

' Program local time, not to reruns, but to good local activities.

Program Teens on TV. They can announce the Community Calendar,
:‘ There should be more educational programs in the evening. . ;' >
Youths can demonstrate physical exercises on television.

Language courses can be given on televiSion tc achieve fluency in an—
other language. . y

Explore motivational factors why people are interested in violence pro-
grams. Explore what other alternative programs"(positive influence)
could provide equal T/;ivation for viewing. \ )
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.+ © .- .0On chiidren's programs, caption news and other items, to. deve]op reading a
" f]uency 1
% . t L
.The Federal Commun1cat1ons Commission Children' s Task Force recommended -
.+ the requirement of fiye hours :per week for: educationa] programiipg ‘for
‘ \\\ . oreschoo]ers, and half that time for school-age <hildren, scheduled be- - -

iv
&

2 _ tween 8 A.M. and ‘8 P.M. on weekdays. . €} SRR Y

§ : . . . ° - -

o Respons1b111ty of Educators = - - -~ iy
- . ) Education shou]d take the leadership to minimize vio]ence on TV%!\

P B " -1._- Inform_parents when possible; 2. Teach students cr1t1ca1 watehing
Lo .  skils, using values to project reactions; 3. Teach, aSaear1yﬁa9xpos-
¢ : sible, that there are ind1vidua1 values.

P ‘ . (hl

Educators should, assist in producing programs, ta]k on TV, use ¥V to ".,

;. . educate viewers. . N o . .
\ ' A v ' ih N
R Education groups need to ask for time on TV (Mr. Pr1ncipa1 in Les .

i Ange]es ig an example). ;e

éf oL 5 Encourage children to rev1mnwhat is ava11ab1e through the medid. Teach

them to make choices, and then evaluate what_was viewed. Make young TV
_watchers® aware that TV 1s not real other than actual news events. '
The "Ins1de TV" book for e]ementary classroom use can "teach critical -

ot _view1ng . , ‘ o ’

-

{ The new State Department of Educatwon study in California- re]eased in-
" formation that there are lower readlng/math scores as related to the

- ' , hours of watching television (State Matrix Testing third, sixth, and . y
. twelfth grades). _ _ A « ‘ -

Parént Educat1on \ . _
L ‘ It is fine to say that parents should regulate their children's TV and :
<:‘—\\ film viewing. However, many parents-are not home when their children °~ - -~
Mol get home from school, and many do not care. Parent education seems ‘to . ’

be.a real key to critical television v1ewing TV spots featuring an
- entertainer who urges parent-children viewing together is a great idea.

o Y - Parent education sfiould start at younger age 1eve1s If you were
brought up that way, you would use more discretion in. what you watch.

Eg ' The networks may be willing. to change their programming. It is up to
[ ‘the parents, not only to pressure the networks By mail as well as by
) group efforts, but also to closely monftor their children's television
viewing. ‘ \ *

. 3
Community shares responsibility for violence. .

On teievision, a program should be set up to inform and educate parents
to ¢eal with violence on television, and how their ch11dten can deal |
' _ +with viclence on television.

120

ERIC - . e




. Broadcasting in Madysqn, Wiscopsin annually gives out awards to the ad-

"-other. approach is to bring pressu-e, not-so much directly on the broad-

. > v
« . . " . . .
. P

‘Parent gufdance with child at the time of viewing, or éfter, is crucial.

‘Could we see this modelled in pdpular TV programs? Parent education on
how to view TV needs to. come from TV itself. Use TV to promote good :
viewing! habits. ' . :

Action for Children's Television suggests: Talk about television with .
your child; look at teleVision with your child; choose programs with -
your child. : .

Parental discretion in what is viewed wou1&.help to establish values.

.Parents ‘must_give values to their children so that they can positively

filter out what they see and react to. -~

1f parents care enough to take the time to check out.what their children
are'watching ‘on television, the parents should be comfortable thad the = -
station will not include an inappropriate preview from a late evening -
tipe slot in the middle of the children's program. . o

Citizen Action

There are three major types of strategies that people employ, that'are
prone to get televisjon-violence reduced. The PTA, for example, moni-
tors the amount of violence on television-and pubiishes lists of the
best and worst shows on television. The American Council on Better

vertisers.who made the best contributions by sponsoring programs. An- .
castersy but on the advertisers. This is ‘the approach that seems.to

work the best. There have been seyeral major companies, who advertise

‘on television, who have agreed to withdraw their sponsorship from pro- - -
grams that have excessive violence, because of the pressure that people Vo
are exerting. The 'second approach is to try to encourage more produc- ‘e
tion and more viewing of programs for'youth. There are |a.number of pro- ) ’
duction centers that are doing good work for both childgen and adults. :
There :has -to be concerted effort by the community to support these kinds
-of programs. The third area is the development of television education
to trq?n both students and parents to become more discriminating tele-
Visiop' viewers, and how to cope with the kinds of violence they see on
television. ‘{Donna Lloyd Kolkins Ph. D., Far West Laboratory, para-

_phrasegs from the tape of the presentation. )

Interested citizens can lobby and write letters. Iicrease citiden\ac%i-

- vities to pressure advertisers-to decrease violent shows and inckease

good shows.

Continue research to Took at éffects of violence on TV and in the/Nedia,
to be disseminated back to the news media and public broadcasting net-
works.

-

Form a community task force of educators, administrators, community
leaders, kids and parents,to look at programming provided logally, to
provide input to programs provided nationally, and to providé programs
in how to become good program viewers. . .
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I support presen. moves to have parents much more active in criticizing
programs and demanding improvement. If TV says they're giving the public
what they want, them the media must be ready to deliver sthe goods. Let's

"accentuate the positive, as small as it nay be in society. - Let parents

. amd students develop positive commercla]s, such as "Vanda]1”§ costs you

~ mone and you. pay."

Set u meet1ngs between -media and. school officials, parents, children to
improve programmlng Set up local ‘teams, 1nc]udlng private sector, uni-
versity to improve specific areas of concern.

G

» ~

- - { - N

4 - ACCENTUATE THE POSIT IVE!
(Improv1ng Open Commun1cat1on and Counseling for Youth)
Parent Educatlon . 3" IR - . L.
' . « \

Community family workshops and seminars. Toll free family education ‘cri-
sis or information hot lines - . :

Parents should be more aware of what is going on in schools and where the
children are golng at night.

-

Caunseling . s _ .

Develop counseling system in the elementary school. Each school should
have a time-out of drop-in dounseling center with a counselor-teacher and
aide to assist disruptive students ‘cope with problems during stressful
periods, to "cool-off," or tp reduce undesirable behavior by withdrawing
the student from the opportupity for reinforcement of undesirable beha-

"~ vior. Importance of ongoing v1s1b111ty of counseiors and week]y group
meetings. . : - ) : .

Of fer’, present, support preventatlve school programs through classes,
workshops and consultat1ons , ’ e
Need peer programs, .and pos1t1ve public re]atlons Need visibility of
teachers and administrators.

Lol

Need warm, caring, concerned relatifnéhips between adults and youth.

Teaching and requiring respons1b1]1ty\for their behavior (youth) “Rights
demand responsibility. Set standards\

J)

Decredse apathy. Increase excitement hnd interest, in 1ife for youths.

Hear them out. Show more - concern for }oung peoole. Establish a line of
communication. Give young peopla more lincentives. Give them more -re-
sponsibility. Provide more of a car1nA environment, provide more ways to
succeed, more recognition. Interact w1th youths, not just when there is
a problem, "pointing them out." Allow more involvement by youths in com-
munity. Increase programs, counse]ors Provide more cross-cultural com-
munication. !
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Use the three C's, CARE, CONCERN, COMMUNICATION. Love and caring, frop
all adults who deal with youth in a gwidance capacity: ‘counselors, prb-.
bation officers, tecachers. Strategies to give the individual youth
increased positive self-image through a sense of having some control over
life direction and a series of small successes. Many delinquent and vio-
lent youth feel a sense of helpless rage, because of their powerlessness,
and because of general chronic-failyre™ throughout their lives. Give youth
a say in their own programs.

oy

Stress community netwo%king.

e
~

Counseling programs geared to teach youth workers techniques.of counsel-
ing. Most everything seems geared to the college student or those in the
field with degrees. ‘ \ :

More availability of foster parent training.

Alternatives to Institutional Care

Funding for/more- community based homes

Job Corps is a good alterna.live to bring on better behavioral patterns,
instead of sending youth to’'State institutions.

Course in Psychology

Requireﬁent in high school at age sixteen should bg€9 course. in basic
Psychology to assist youth in understanding them;g% es and in developing
r

a positive self-image and outlook to the Tife experience. ¢

THE CHOICE AND THE CHALLENGE - :
(Developing Values and Improving Relationships
Among Different Ethnic Groups and Creeds)

Multicultural Activitiés . .

Bilingual, mu]ticulturél education is clearly essential. Need to incy?-
porate bilingual/crosscultural awareness activities in the school curri-
culum, and more education between different'minority and majority groups.

Education of cultural and ideological differences is a primary founda-
tion for increased understanding (self-understanding and understanding
of othérs). This is the beginning--the essential beginning which must
take p}ace before formal or informal strategies can be established to be
effective.

To implement better understanding between eth:.;c groups, a cultural fes-
tival could be established annually. Each culture could present a pro-
gram, including-art, music, dances, crafts and.food. San Antonio, Texas -
has a very good example of what can be done in this area.

» %Y
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Practice what we profess---equality. .

"

’ Rap sessions with students where their values, and attitudes, and feel-

inys -axe discussed. Leader would'be listening to the students, prOJec-
ting respecty and understanding, and prOV1d1ng a warm and empath1c envi-

“* ronment.

’

Twelfth ‘graders can orient ninth graders in rag sessions to the new ex-
perience. Each senior can have a buddy in the ninth grade to a551st in
adjusting to the high school experience.

Ménority and crosscultural history should be included in the curriculum
in the schools to understand each other's culture and history

There should be a class where youths can talk about what groups have
agalnst each other, and discuss why they are prejudiced.

" The only solution I can see is more education, to have- more people under-
stand other cultures and re11g10us factors that w111 e11m1nate prejudice.
(Youth«-L1sa Brown) )

Parent and Youthslnv01vament -

- More education for everybody.

Begin to actively involve teenagers in problem-solving within their
schools. Let them participate in formulating poticies, procedures and in
on-going evaluation of these policies dnd procedures.

Recognize that, behdvior is purposive. The mtsbehaving student is fre-
quently the discouraged student. Look beyond the behavior and encourage.

Establish a bi-racial student and parent committee at the high school
. level,

Accent the spec1f1cs about programs, codes of conduct dress codes. More
positive procedures.

We can't make progress with gooh intentions/alone. Strategies must in-
clude specific programs with specific objectives. We need to look for
concrete positive actions that can be taken now. Student involvement
with real participation can provide a wide array of such specific ac-’
tions. Actions should have a positive orientation and "owned" by young
persons.

P o

Community education programs touching every neighborhcod block by block.

t 4
Involve youth on planning committees, program design for youth input.—

Reinstituting a serse of "ownership" for students in programs that are
designated for their use and participation in schools and recreation
programs. Establish bodjes that involve youth in decision-making,
problem-solving, and policy setting. Projects which serve as models for
human relations, community clean-up and additions.




-
Tl

ProV1de good youth models, develop participatory programs, classes and

._society.

Need for alternative school programs that relate to the needs of stu- i

" Send youth who have changed to classes in junio¥ high to tell them how it

,b ;‘

mode1 progects, such as those suggested by Mary Conway Kohler.

Values

Develop values programs wnhich reinforce and clarify those values which
are-essential in providing inner power and control, and which are con-
gruent with values adults, not-only propose as good, but model.

Look at youth as individuals, and their behavior as a reflection of .
Young people want' the "freedom of the adult." In exercising these free- Ky
doms, there is the responsibility involved to themselves and to others.
Mutual respect is needed. Young people, and some adults, need to learn,
understand, and comprehend their rights and the rights of others.

Alternative Edﬁcation

Open classrooms for more parent/peer/community involvement.

dents, and to focus on improving self-image of students.
Mass Media

Mass media cou]q’he]p by not stereotyping.
Unity ! ‘ '

Have ]ees emphasis on each special interest group, or ethnic group, or
religious group|in America. It would be advantageous to all people in-
volved to drop their own gripes and unite together to become Americans.

i | WHAT VORKS IN DRUG AND ALCOHOL' ABUSE

*

Peer Counseling

is, "Don't turn| to drugs or violence. Look for help, not trouble."

Parant Edﬁcation

Substance abusq is, to a great degree, a s, mptom of the lack of bohding
with a parent, or development of a poor self-image at an early .age. Need
to educate parénts of these very young children.

Programs

The gap between health professionals and other concérned groups must be
bridged. Ten percent of adolescents need professional health treatment.
. l

!
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Programs are needed that turn on young children for meaningful and pro-
ductive Tives. For a program to be successful, the key component is the
ability of the staff in their skills. On- going training programs are es- \\;‘
sential for developing and maintaining skills. Once a problem in an ado-
lescent develops, there should be a sequence of alternatives of care to _
meet the individual needs of an adolescent. Bring the youth into the
_community as a functioning citizen. ‘ '

INTERACTION 0F FOODS AND AGGRESSION

Ind1v1dua11y contro]led d1ets espec1a11y with limited sugars and a con-
centration on balanced diet, supp]emented with nutritional supplements.
Diet does alter behawvior. - Too many "disturbed" youth have poor diets
(too- much’ carbohydrates and not enough protein and minerals).

‘Changing diet of violent teenagers.

DEVELOPING EFFECTIVE LEADERSHIP OF EDUCATORS ‘ v

'Adm1n1strators should 'be visible. Administrators should give clear, spe-
cific, high standards of behavior, which are not r1g1d

Involve the principal directly in the process of prob]em-so]v1ng in the
c]assroom

Educational leadership, per Dr. Gillin's comments, must be the key. How
contributory the lack of decisive leadership can be in the development
of anti-social behavior: When a decision is made, often it is reactive
to the last person to confront the administrator. An objective evalua-
tion and subsequent training programs must be established to retrain ad-
ministrators.

_ Need for a commi tment of all faculty and staff to cooperate toward a
common philosophy of the program with strong leadership, inclusion -of
staff and students on po}1cy setting comm1ttees, training as needed,
evaluation.

State Board should take a leadership role to research innovative pro-
grams for- youth discipline in schools, and disseminate the materials to
local school districts. Do g workshop for school personnel and board
members in this area. Help to find funds and assist school districts to
‘become commi tted. Community education and community schools could be a
solution. Build Tinkages and strengthen them.

.DEVELOPING SUPPORT SERVICES FOR EDUCATORS

Federal government should be the mediator and informer of gcod programs.
Problems should be solved by the States themselves. States should ask .
Business what skills they want and then develop programs- which channel
students thgough them and- directly into jobs.
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Deve]op a master program on content of knowledge for each grade level.
No more punishment, hut separate the problems from the main body and
design, as resources permit, to meet those problems. School policies
developed on a team basis and understood by all, would help & person to
have security in handling many situations., . . e

A teacher should teach and have secretarial_ time, time for clerical work
and yard duty work, so relationships have time to be developed, espe~
cially in departmentalized situations.

Often, when we begin .to think abeut 1nst1tut1ona]1zat1on we don't spend
enough time focusing on institutions that are already in plate that
could make a d1fference

Peer counseling and peer teaching. There is nothing more powerful than .
older k1ds training little kids.

g]
Reduce Paper Work

. forms. Try to reduce the paperwork on programs, and. focus on ideas and "
models suggested by Dr. Gottfredson.

s~
——

There are too many categorically funded programs that require too many

-

Staff Deve]opnent

-‘ Time-Out Rooms

Need for necessary in-service to keep pace with change, and for constant
renewal of educators.

Deve]op programs for educators and students on stress management, to
cope with today's changing times.

Provide professional development or in-service classes for educators on o
violence, similar to this symposium. . :

cr
-

Human Re]at1ons and Values

Parents, students, and teachers need to start car1ng about each other

Give more things’ that'capture each individual' s attention. Have them .
utilize their abilities, and give them a basic outlook to show that 1ife
is more than what their delinquent peers inspire

Deve}ep-lnterpersonal values c]ar1‘1cat1on for students and staff for
better self-esteem. . )
f

- Time-out room, staffed with a teacher-counselor and aide can serve as

referral rooms for disruptive students to cool off and to clarify prob-

lems., Albert Banudra sugges*s short.periods of social- exclusion for

aggressive behavior. Parents can be contacted for conferences. Coun-
selor-teacher can be rotated b1-year1y
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Funding for Schools

~ -
Reduce categorical funding and increase general fund revenues to school
distri cts;. - ) Y .
Family Togetherness

.

Encoufage‘fami]y night at home, family group activities. "
. Work with family before problems occur. _ Y.
Supply family.with immediate information ‘about student progress. ’. ,f

Youth Invo]Qement

Develop self awareness course with youth input.

-

Develop nontraditional youth leadership. - =
Student involvement in governing decisions and instructional choices.

Involve young people on planning boards; in the development of programs
ot or projects, and on advisory committees. °

Involvement in service organizations.

3
3

Relevant Educational Structure

Examine viable alternatives for education énd incorporate those that
meet identifiable needs. Increase flexibility of schools to jnclude
‘these alternatives. -Structure schools to create opportunities for all-
students to share their_ interests and needs. Involve them in their -
areds of interest, and provide a workable system of rewards. Agencies
serving needs of youth could use the same approach.

Community Thvolvement - . N

) , -

Comhunity Education.

Plan to provide for the{development and growth of school personnel.
Realistic recbgnition of.community problems by the-pub]ic schools, with -
curriculum to meet those needs:  Less eliteness on the part of the
"School Board. These people are elected, and are responsible to all the
people in the community. School administrators must open the schools to
parents, and keep them advised of school activities, currié¢ulum and stu-
\den% problems. Rebuild the feeling of OUR school. Encourage parent

" “involvement. ) .

Dévelop evaluation techt{ques, similar to Western Electric Personnel

Effective pressuﬁe—]obbying of legisjators, local, state, national, to -
make them realize the importance of support of educational programs. ‘

S




.ilass Size
Impiementing éducational research on class size, the effects of counsel-
~ors in elementary schools, and other reSearch statistics and impacts to

- legislators-and those .who can effect change. - :

~ ~

Tutoring- by College Students B | :

#

Work-study funds should be utilized to have college students serve as <«

studgnt assistants and tutors in the schools.

Students in secondary schools can be utilized as tutors in feeder ele-
mentary schools. . C :

ﬁ Counseling : . . .

Individual and group counseiiﬁg available during lunch, nutrition, and
after school to-assist with social and family problems.”

Media .
More positive news of inner city schools should be given by media to-the
community. .

- e

INCREASIN@ EQUCATIUNAL AND RECREATIONAL OPPORTUNITIES FOR YOUTH

&

. Recreational Opportunities ' -

?

School officials need to be aware of alternative youth programs in their
‘communities. They need to cooperate with youth program directors
(Scouts, Y's) to inférm youth in school of the extracurricular programs
which contribute to citizenship development of community involvement.
Most youth groups operate with, or from;:a volunteer base. There is a
preszi?g need for’assistqpce in securing volunteers, Principals, PTA
can help. . . 4

Cdmmunity school can utilize school buildings for after-school activi-
ties, adult activities, recreational activities. There can be a walk-
in counseling center.

Yodth recreation activities; such as the. Reno Track Club, Junior
Achievement. ' N

There should be more emphasis on youth participation programs, rather \
than on competitive sports. Only a few athletes can make the top sports W
teams in high school and college. Yet anyone; male and female, can’ en- ‘
Joy intramural sports and gain the benefits of well-directed programs,

i.e. self-confidence,.improved skills (physical and social), and a low-

ered need to channel their energy in negative ways. d .

o

.,
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N ¥ A big concern is the hope that athletes build up to "get that pro con-
tract" at all costs. It may be just another frustration for -a young
athlete to lose out on his/her dream as a professional athlete, ‘and SO
causes the person to tota]]y give up. any desire for social acceptability, v
leading to increased anti- socia] aggression.

Youth, Darryl Feemster, has helped youth at .the Truckee Meadows- Boys .
: .. Club. "If they don't respect you, you respect them. This is the key."
e K To help ‘these youth in education and recreation, a personh must believe
v he/she is capable and inte]ligent v

: In a Tot of high schools and middle schpols today, they tend to make a
o . stipulation, . if you want to stay on the fowtball team, the basketball
. . team, you hay\\to get A's and B's. ~A lot of kids don't have the get up
4 . + and go. You have these kids who heed. the €go-boosting power of athle-
N\ tics, and they can't do it because they are 7ot into the academic part .
2N . of it I think it’ s wrong that they have to have perfect grades to be
PN e - -on the Team. D
ey o . e,
o0 More schools- (e]ementary, junior high and senior high schools) need to

‘ deveIOp a sound, well organized intra-mural program. Need to support
\ “add to the-success of programs, such as Boys Club, Girls Club; YMCA,
R .~ Coordination of Community Agencies -to provide facilities, pro-
L . grams, volunteers for the youth of that community Get parents to be-
R come more involved and interested in their child's™participation in re-
; o creational and athletic programs. Volunteers are needed .in all pro-
b .+ grams.
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Tutoring

i. Youths who need assistance in academic skills can visit handicapped. per-
e ~ sons in their homes for tutoring.

3

Student in the National Honor Society can assist as student aides in-
peer tutoring. -

S Child Care

‘Secondary schools and universities should provide sliding scale child
care services for infants and children before, during, and after school
. . hours. In needed areas, twenty-four hour care.should be provided.
Parent trajning component should be included with secondary students
required to have participatory experience in child care.

Parant Education’

<

Parent training to decrease violence and abuse. Parenting is vital for
future parents and present parents.

Development of Interpersonal Skills

Develop programs that involve young people in dealing with a variety of °
social problems--those that relate to the entire society, as well as the
youth sectors! as an antidote to perceptions of worthlessness.




- .
v
\ - , 4

Cross-cultural problems, which may be reflected in violence,. can be‘re-
solved by seeing the person as an individual, and Jetting that person be
proud of his culture, to be a bilingual and bicultdral person’ who can
take the best of both worlds. Implement a multicultural education pro-
gram. ' .

" Kids 'need more positive recognition, So-they don't need violence to be

seen.. - . . -
Encourage programs that u§e peer teaching strategies, to improve self- .
image,.to erode peer support for unconventional behavior: '

We need to consider educational programs that start, not at the secon-
dary level, but at the elementary level. Ethical reasoning, positive
attitudes, conflict, management.skillsi{can be dealt with most effec- . !

tively at kindergarten through sixth grades. . .
Kids need: survival and coping skills, participating skills, affect for

participating, affect for treating others ethically and fairly.

.

. Learn the art of negotiations among agencies. Cooperation‘between agen-

Cooperative Linkages of Orgdnizations
We have plenty of agencies working on.the problem of violence. f'd
Tike 1.0 see agencies working together, with-the concept of 1inkages.

. ‘cies in a community can help to reduce problems. ‘ .

e a—. $
.

¢

4ﬁar%$ication-(needs\assessment) of what the problem is; group ownershfp

of the problems----community, agencies, institutions; Groups/individuals .
deciding the direction .for solution;. groups/individuals taking respomsi-
bilities for solutions. : _ . "

More grassroots effort among individuals, agencies, community programs
and projects is needed to progress. Establishment of common’ goals among
these people and agéncies.. Cooperative effort with incorporation of,
youth involvement is <dmportant in programs for: youth.

Set up‘loca]iteams, including prfvate sector, university to improve spe-

cific areas of concern.

L]

Standards -

The rules and regulafions under which our schools operate should be ex-
plained to tHe students. They should not be asked to accept the rules

.and regulations just because they are there. Students should have some
input. .

-

Programs and School Structure T ’ .

Kids need to be more involved. They needztobbe allowed to help make
policies. - Kids feel 1ike adults jus: push them around in certain slot’s,

. programs, classes, because they can hardly even get, people to recognize

them as people. More recreating what kids want, not what adults think
is good for them. ‘ =
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. Decrease scboo] size and class size.-

a!

Implemeﬁt”a legal education program

/

More emphasis within the school system, utilizing the abilities and . -

strengths of the predelinquent students. .

Outreach programs (counselors and consultants) to uninvolved youths, to
uninvolved parents. Counseling programs and community programs aimed at
youth needs, with youth invelvement. . ~

Competitive’ grants to poor districts, to plan team approach in problem- -

., solving. Improve leadership training and evaluation of leaders in edu--

cation and other youth related programs.
Youth should heve some voice in how their time is structured.

Need for constant re-training, new'planning for schools and employees. -
Re-certification necessary'for continued service as a public school -

. teacher and administrator. Complete,review and overhauling of accredi- .

tation process. Teams should not be looking for exactly the same thlngs
today as they looked for twenty years ago.

Train adm1nistrators, superintendents and' principals curriculum deci-
sion makers, teachérs, in strategies for changing school authority pat-
terns--focus on_just and fair school communities.

Do hot track kids.~ This leads to negative labeling. .

'Recogniée”that all young people are prone to engage in delinquent acts.

This means that the traditional school has to be improved. Alternative -

programs cannot affect more than a modest minority.

*

Need for alternative school programs that relate to needs of students,. '

*. and focus on improving sel§~image of students. Establish alternative
, education programs. -

.
.

. Youth, 1ike adults, need a certain amount of - responsibi1ity to be re-

sponsible. We must find ways to include young people into the decision-
making process, and to provide the training to become more responsible
for the direction that programs for youth are geared. One example .is
peer counseling, or to include youth on committeess such as education, or
?oci:} services, or the ‘formation of Parent Teacher Student Association
PTS

We do need wise, ethical, and dynamic Teaders.
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INVOLVEMENT IN THE WORLD OF WOQR¥ e
J* (Developing Vocational Qpportunities)

Y Standards PSR
:Sett?ng the boundaries. Consistency is most. 1mportant to a]] people
Be a, good model. Youth need role models. °
Look right, so you get the Jot There should be no stigma to working
with hands. ] - P

Vocat1ona1 Programe

Need morelvocat1ona1 type programs for youth needing both successful ex-
periente and employment skills. Basic education skills will be iearnad
when 1ncorporated into mean1ngfu1 vocational skill tra1n1ng programs ..

Ear]y 1dent1f1cat1on of problems and early exposure to work eth1cs and
votatlonal opbortun1t1es ., . .

Vocat1ona1 counse11ng in schools, vacat1ona1 credits in schoo], use of
.referral services in school; va]ues educatien; community involvement in
schoo]s and vocations. ’ s,

Personal assessment of youth before try1ng to 1mp1ement any program
Spend more time emphasizing bas1c skills in app1y1ng for and ma1nta1n1ng

& job, .
\ \
Income gu1de11nes for programs\should be abol$ shed, and e11g1b111ty
should be bas&d on needs only.! What parents make a year shouldn' t1Have
o bearing on services available to"a youth needing help.

Community Involvement

Community involvement and awareness of prnblems/f ing youth -in re]at1on
to developing vocational opportun1t1es because productive youth are
1ess likely to be invoived in v1olent acts.

Invoive private citizens in finding and classifying part-time jobs and
work.® Community shoulc help, aid, and support youth

Local industry has a great stake in what our studencs do and what they
come to school with. Why not set up work-study programs in schools?.
-Local programs where industries are adopting schools. Need to work to-
gether. .

A
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.. is going to benefit, and we are going to benefit." . . ;
T think that the people we live with can change us. You can't change .

28

.ted to encourage you with your work....John always spoke highly of his

X that kid go to.Elko for two years? If the kid can work and pay back the

" of Caliente -and’Elko. People go to Caliente and Elko and they come out .
we”just going to send them away?-.Any kid that we can help with any kind

LETTER FROM A PARENT OF A FORMER SIERRA NEVADA JOB CORPS MEMBER

Dear Mr. Mason:
John has.changed so much from his experience in the Job Corps. I wan-

feelings about things. you dd with the boys and places—you take them.

So-if it is any consolation to you, you have changed one boy's-1ife for

;he better....One more thing, I guess the most important! John likes .
imself now. He is proud of his work and c omgletxo n of Job Corps.

Thanks. v

>

LAW AND YOUTH -

"SOCIALIZE A&D CIVILIZE"----Supreme Court Ju;:?be\siizljs Spr1nger

Commun1ty projects. Restitution projects involving youth in commun1ty 3
service in schools, hosp1tals, recreation centers, and service organ- .
jzations. . . .
Coments - Regina Han Youth: ‘ - N

"Restitution is a 1ot JBetter too. If a juvenile rips off somebody's TV
set, what good is it goinyg to do to a person who lost his TV set, to see

money for the TV set, and work on changing hifmself, that way everybody
wins.

"Change the laws so we don t have to be sent away. Change where we can
be put in some kind of home, like Regina Hall. The home we got i's
really educational. There should bg a lot more of those around, instead

and they -are still the same. Are we going to have more programs, or are

of program outside the institution. society is going to benefit, the kid

the past. I can change my ways. There should be a lot more houses for !
second chances. We have a group meeting every night. Girls around you —
can change you. It can-change the person you-are. . It can change you ‘
from the crimira] to a soft,.loving person that you can be. Our coun-
selors show love~,\Love can change a person from criminals to really

nice people "

g * e

Law related education hblps'children to uﬁaerstand'their responsibility.

\
Special course given. for parents and youths in the evenings, for short
term exclusion, to develop skills in communication and human relations.

Establish more boys and girls shelters, intead of correct1ona1 institu-
tions. Establish half-way houses for youth% comirg cut of correctional
institutions.

¢




. 0 - I
Start and enlarge BIG-BRCTHER and BIG SISTER programs. ' '

Parent tralning is a must for parents of abused ch11dren Establish-an .

organization along the line of A1coho11cs Anonymous to assist parents - .

that abuse their children. ‘ K

Estab1ish a “youth court" mainta1ned by youths twelve to e1ghteen years
/)‘_,,nf.age to review cases as referred by the"Juvenile Court Master, to

meet with. individua1 of fenders, to educate youths: throughput the commu-

nity, to understand the juvenile justice system, court procedures, and

the judicial process. . .

:

Youth observe vio1ent offenders in jails or in mental hospitdl wards.

Establish a Youth Reserve and "Ride Along" programs assisting peace of-
f1cers in keeplng the peace in communities, .

Create more programs for Juveni1es who have already been involved with R
4 the juvenile .justice system,. to show them there is an alternative to
" crime. and that the justice system is interested in helping them -get on
! the right track and learn job skills. -

Laws should be enforced in an equal and just basis. e

Communities should involve youth in city, county, and school’ council , .
functions, and with neighborhood civi1 law conduct and Taw enforcement

Need more opt1ons of resources and the increase in commun1ty-based pro-
.grams. Need to interest community employers to get involved, and to be
rewarded when they assist Juven11es

_Let‘s have justice. Then we will have law and‘order.

OUTSTANDING YOUTH INVOLVEMENT PROGRAMS DECREASE VIOLENCE!:
A special information source on outstanding youth involveinent programs
should be $et up so various communities may make inquiries, and try to
start similar programs in their areas.

The' develgpment of programs to help our youth- deve]op academically and
culturally, with 1itt1e time for idlehess, juvenile ‘delinguency or vio-
lence.

More commun1ty programs’, more accountability ‘from the teachers and the
public school system ‘ ) "

! More connecting services and resources. More' parent .involvement and
parent education programs. -

More minority and groupmparticipation in the det1sion-mak1ng process as
it re1ates to m1nority youth. - ) o
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Successful projects have in common: /1. Parent and community involve-
ment; 2. Youth say so in what they want and need; 3. Clear goals and
objectives. - c L .

Stucent initiated activities and oter youth invo]vement programs do

change behavior, and in the changing, enhance the quality of life for

us all. (Jacqueline Lnugheed, Ph /D ) .
Biola Youth Services Proaect obaecfives suggest. the development of in-

~ tercommunity parent hotline to help parents work together to-.stop vio-

“7  lence-and vandalism; commun1ty-wiﬂéflbusiness, professional, religious)
.awareness effort; detailing preblems and suggestions for solving it;
establishment of a formal communication network, involving all segments
of the community,figservizz’in elementary schools, to sensitize staff;

: - . tutorial program to upgrade reading, writing and math skills of identi-
¢ : fied youth.

-

. ~ LEGISLATORS AND TEAM ACTION igDECREASE YIOLENCE oot

' ‘ """ There must be a conscious effort to have all groups represented to form
a coalition. .

. Advisory councils’ should include youths and older adults.’ Citizen advi-

1o sory councils should include all ethnic groups and age levels for pro-

gram planning in the media and community activities with focus on youth.

; Individuals need to take"affirmative action, by taking the initiative to

: belong to commissions, by addressing the issues in a responsive and open .
manner, ‘and- by serving as-role models. Unless we JOin the greater poli-
tical aad social groupings, we will not have' the action we are lodking

for. - ?e join the system to help in*the decision-making (Carlos Romo,

Ph. D. . t e v . v
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CRITERIA FOR PROJECT SELECTION FOR-AWARDS

-

. Original and Innovative Programs
. Applicability in other communities
. Youth involvement .
. Successful results
. Cost and personnel

6. Training and audio-visual materials usable as a model

M

-

ey PURPOSE_OF AWARDS
> . -

1\\ Recognize persen(s). or program(s) tiat make a significant contri-
bution to the positive direction -of youth, control of vro]ence,
deterrents -to v1olence. ] . .

2. Generate pgblic awareness of the seriousness of the problem of
. Yyouth violence, courses of violence, youth controlling.youth. *
N
3.\\Ipcrease interest in imp'ementing alternatives to youth violence,
positive approach,xutilization of talents of youth.

S

4, Stimdiage using.fhese programs as models in other communities,

Publish p}ojécts in monograph.
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. .La Follette High School Student Committees in Madison, Wisconsin reduced

7z,

oMM Team Action Youth Involvement Programs
to Decrease Violence

NAT IONAL AWARD FOR QUTSTANDING YOUTH INVOLVEMENT PROGRAM -

STUDENT COMMITTEE ON VANDALISM. La Follette H1gh School, Madison Metro-

. politan School- District, Madison, Wisconsifi.

Program Coordinator: G]enn F. Bor]and Former Pringjpal, La Follette
High School; Northeast District Director, Madison Metropolitan School
District, Mad1son, Wisconsin. (608)266-6238

vandalism through student involvement. Students deve]op plans to reduce
Vandalism. Each year an-Idea Contest allows students the opportunity to

> creat new logos, slogans, and projects. Anti-vandalism posters are.de-
'signed and distributed to all Madison schools and are displayed inside
and outside.Madison Metro buses. Student Copmittees on Vandalism with
the cooperation of the University of Wisconsin filmed a series of vig-
fiettés about vandalism, which are aired on all local television stations
as a public service. - High school students give presentations for ele-
mentary and middle school students. Special projects are develooed such
as making bumper stickers, T-shirts, buttons, pencils. Costs were thou-
sands of dollars lower than those at the other three high SChools in?
Madison, Wisconsin. .

YOUTH ADVOCACY TEACHER CORPS PROGRAM.QOakland University and Farmington
Public Schools. - . .

Program~Coo:dindtor: Dr. Jacqueline Lougheed, Director, Oakland Univer-
sity,.421 Varner Hall, Rochester, Michigan 48063 (313,377-3050

Student Initiated Activities are p1anned, implemented and evaluated by
students. The premise behind Student Initiated Activities is that the

" higher the Tevel of youth involvement and participation in decision s

making and activity development, the greater the probability that these
activities will impact positively upon student behavior and attitudes.
Activities include a school clean- -up program, a bulletin‘board service-

for teachers, school dances, assembly programs, special contests, attrac-
tive graphic displays on the walls, peer counseling and peer tutoring,

visits to a nursing home to record oral histories and to.provide enter- €& i
tainment and services to residents. Youths spend-time at neighboring
elementary schools to.provide activity programs for students and to

assist on the playground. Youths work with an officer of the Juvenile
Division to nrganize after-school recreational programs for students.

COMMUNITY SERVICE TEAMS PROGRAM. San Bernardino County Probation Depart-
ment, San Bernardino, California

Program Coordinator: “Jerry D. Hill, Chief County Probation Officer;
Claude M. Potts, Delinguency Prevention Coordinator, San Bernardino
County Probation Department, 175 West Fifth Street, San Bernardino,
California 92415 (714)383-1598

138
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This youth 1nyo]vement program 1nvo]yes the successful coalition of pub-
lic and pr1vape service agencies in gaining and managing supplemental
services of community resotirces with a favorable impact on youth ard a
lowering of the costs related to juvenile justice systems. In 1979 more
than 10,000 matters were reviewed and counseled by Community Service
Teams with onlly 7% of the referrals ending up with a formal referral to
court. Twelve percent of the youth went on Informal Programs, fourteen
percent received follow-up counseling and support and nine percent were -
referred to ommun1ty services. The recidivist rate is less than five
percent for a]l counseled contacts. The Probation Department sought
communi ty suﬁport and volunteers with training programs for Voiunteers
in Probation) More than 200 students and citizens became supplemental
youth workers and providers of supportive services.  Objectives realized
were the responsible diversicn of status and preé-delinquent youth, crea-
tion and dev 1opment of alternatives to the juvenile justice system that
are meaningfyl and beneficial to youth. Law enforcement agencies,
school distrjcts, Departments of Social Services, Mental Health, Public
Health, and Child Protection Services are cooperating and supportive
through invo]vement 'in special youth services to be used in support of
youth programs developed by Community Service Teams.

CERTIFICATE QF NATIONAL AWARD FOR YOUTH INVOLVEMENT PROGRAM
» . g i

BROTHERHOOD USA. Southern California Region, National Conference of

*Christians and Jews.

Program Coordinator: Mrs. Bernice Van Steenbergen, Director, Youth and

.Education Programs, National Conference of Christians and Jews, 3580

Wilshire Blvd., Los Angeles, California 90010 (213)385-0491

’

The youth program, over a quarter century "young", has achieved the
unique status as one of the nation's leading multi-cultural high school
human relations workshop programs. Each year two week summer sessions
are held at a secluded campsite in the majestic San Bernardino Mountains.
Students from different ethnic, socio-economic backgrounds have the op-
portunity to interact with each other, and to develop a sense of commu-
nity. Outside speakers and resource persons discuss such topics as self-
awareness, family, racism, sexism, rumor control, violence, leadership,
problem-solving, and the role of religion. Interest groups such as po-
etry, arts and crafts, drama, ecology, ethnic and cultural presentations
are conducted. The workshops are a five-unit summer elective in many of
the school districts in Southern California. As a follow-up to the sum-
mer workshops, weekend and one-day programs are held throughout the
school year. A multi-racial students speakers' bureau, called Panei of
Americans, relate their personal experiences to school groups, parent,
Fivic and religious organizations.

AFRO ACADEMIC TECHNOLOGICAL SCIENfIFIC OLYMPICS. National Association °
for the Advancement of Colored People (NAACP)
Program Coordinator: Lulann McGriff, Regional Director, ACT-SO, 870 Mar-

ket Street, San Francisco, California 94102. (415)986-6992; William
Moon, Director of Programs, NAACP 1601 Castle llay, Reno, Nevada.
(702)885-5430
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This two year old special NAACP Program is designed to discover, develop
and reward acadeic ach1evgment among the nation's black high school
students. chogn1t1on is given to the scholastic and cultural achieve-
ments of youtps - grades 8 to 12. Local NAACP Branches hold annual com-
petitions in twenty categoiies in the area of Arts, Humanities, and Sci-
ence. An award ceremony .is held with media coverage. Participants are
sponsored by ?" individual organization in the participating city.

LAW-IN- ACT’ON}PROJECT Fifth Judicial District Juvenile Court, Nye
County, Tonopah Nevada. .

Program Coordinator: John,H.f@i]man, Jr., Juvenile Court Master, Nye
County Court/House Tonopahv Nevada 89049 (702)482-3597 .

/ .
This “Law-In Action Proaect“ was conceived,to create ynderstanding and
knowledge of law and the juvenile justice system The texts, "Juvenile
Law and Procedure" and "Glossary of Selected Terms for Juvenile Justice
Personnel" by the National College of Juvenile Justice were utilized in
the program. A movie script was written by the Fifth Judicial District -
Judge and his Juvenile Division Court Staff. The District Court Judge,
Court Clerk, Court Recorder, Bailiff, Police, Public Defender, Probation
Officer- and Assistant District Attorney explained to the students and
teachers® responsibilitias in their positions. The question: and-answer
sessions were informative and enlightening. The youths, teachers, and
court personnel worked long hours on their own time in the courtroom to
complete this learnirg experience.. Through educational programs, our
citizens can-become aware of how and Why our zystem of justice functions,
and antagonism, resentment, and lack of confidence toward our judicial

proces$ will fade.

CONTRA COSTA COUNTY COMMUNITY CITIZENSHIP EDUCATION .CENTER. Contra
Costa County Superintendent of Schools Office.. _ .
Program Coordinator: *Nobuo Watanabe, Contra Costa County School Dis-

trict, 75 Santa Barbara Road, P]easant Hill, California 94523.
(415)944 3388 .

In 1979 a School-Community Citizenship Ecducation Center was established
through a grant from the Office of Juvenile Justice and Delinquency Pre-
vention. In addition, school districts, the PTA, a legal fraternity, apd
a. teachers organization prov1ded local funds for release time for
teachers to attend workshops in citizenship education. Other activities
at the Center include consultant services, evaluation. of Citizenship pro-
grams., identification of resources, and distribution of information about
local and national programs to school districts. A mobile display unit, ,
privately donated, will be utilized to promote the C1t1zensh1p Educat1on
Program throughout the County. ) -

DAY CENTER COMMUNITY SCHOOLS PROGRAM. Contra Costa County Superintendent

of Schools Office, Pleasant Hill, California.

Program Coordinator: Joe DeMello, Contra Costa County Superintendent of
Schools Office, 75 Santa Barbara Road, Pleasant Hill, California 94523.
(415)944-3388 N

The intent of the Couaty Day Center Schools Program is to create the con-

text for the assimilation of skills by students who have not been able to
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acquire essential bas1c life sk11ls in more traditional settings. The
program is highly individualized and places strong emphasis on vocational
exploration and experiences.to provide each student a successful start to
become a self-supporting member of society. The 1979-80 enrollment went
from 9 to 109 in six months. Of the enrolled students, 83% have remained
in the program or successfully transferred to another educational pro-
gram. This is-.a concerted effort to assist designated "Pre Delingquent"
Youth from becoming involved in the Judicial System

SUBSTANCE_ABUSE_PROGRAM FOR PYRAMID LAKE PAIUTE TRIBE. "Pyramid Lake

Reservation, Nixon, Nevada.
Program Coordinator: Albért Phoen1x, Director, Substance Abuse Program

for Pyramid Lake Paiute Tribe; Box 256, Nixon, Nevada 89424,
(702)Nixon 3 =

Thé program has reached the majority of the Tribal youth population.
Tribal members are educated on the total consequences of alcohol and
drug abuse with counseling from a cultural perspective. There are
strong needs for recreation programs to prevent delinquency among
youths. In responding to youth needs, culturally creative.recreational-

activities are oriented toward self pride, self identity, self expres-

sion,-personal growth, and productive living. Recreational programs on

' the reseryation are as follows: 1) A -fun run for all youth age groups,

2) Basketball games for community fundraising, 3)-Little League Baseball
Program, 3) First Tribal boys and girls basketball tournament, 5) Films
from Washoe County Library, 6) Substance Abuse presentat1ons On a
weekly basis all youth activities are as follows: 1) Youth Conservatjon
Corps, Bureau of Indian Affairs (Stewart), 2) Youth Community Service

‘Agency, (Reno), 3) Youth Inter-Tribal Council C.E.T-.A.4 4) Youth Summer
. Day-Camp‘(d{O.M.). . , ~

YOUTH INTERAGENCY ASSESSMENT AND CONSULTATION TEAM. Contra Costa Couety

Superintendent of Schools Office, Pleasant Hill, California.
Program Coordinator: Glennys Christie, Public Information Officer, Con-
tra Costar County Superintendent of Schoo]s 0ffice, Pleasant Hill, Cali-

fornia 94523.  (415)944-3388

The Youth Interagency Assessment and Consultation Team consists of a
child psychiatrist, a clinical psychologist, a clinical social worker
provided by Contra Costa County Mental Health and Social Service Depart-
ments, and an education specialist .provided by the County Superintendent
of Schools-Office. This interdisciplinary team provides consultation to
community agencies, and assessment of children and adolescents who are
placed in out-of-home care,and are in need of comprehensive treatment
p1ann1ng It provides a €omprehengive consultation and assessment ser-
vice which 1ntegrates mental health, social work, educat10na1 profes-
sionals and agencies.

HAWATI MULTICULTURAL AWARENESS PILOT PROJECT. College of Education,

University of Hawaii, Honolulu, Hawaii.

Program Coordinator: ODr. James Harpstrite, Project D1rector, Curriculum
Research and Development Group, College of Education, University of
Hawaii, 1776 University Avenue, Honolulu, Hawais 9672?. (808)947-3366
or 947-3063

!
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The program seeks to encourage students to show concern for the welfare
and dignity of others and it seeks community improvement through active
democratic participation by students and teachers. Funded since its

. inception in 1975 by the federal government's Emergency School Aid Act,
the Hawaii Multicultural Awareness Pilot Project has undertaken the sys-
tematic development of multicultural instructional programs and support

' materials to improve intercultural understanding, appreciation, and com-
munication in Hawaii's schools. .These instructional materials, includ-
ing teacher manuals,/students readings and activity booktets, filmstrips
and tapes are being/designed, field tested, revised, and translated into -
Itokano, Samoan, aqd Korean by the Curr1cu1um Research and Development.
Group at the University of Hawaii under contract w1th the Hawaii State
Department of Educat1on.

JOB OPPORTUNITIES FOR YOUTH PROGRAM. Commynity Servipes Agency of
Washoe County, Reno, Nevada.

Program Coordinator: Bertha Mu111ns, Youth D1rector Comaunity Services
Agency of_ Washoe County, P.0. Box 10167, Reno, Nevada 89510.
(702)972-1601

The program purpose is to increase employment opportunities for Tow .
income and disadvantaged youth ages 14 to 21, who ‘meet the Department of
Labor eligibility criteria. The program prov1des a variety c¢f services
to enable those enrolled to design work career goa]s and ambitions, de-

. velop employment skills and receive training, stay in school and receive
an education. The program exposes youth to various career exp]orat1on
opportunities. It is sponsored by Washoe County €ETA, and is operated
by the Community Services Agency. The program has, at times, employed
over three'hundred participants and has helped to lessen the impact of
teenage unemployment. The program has assisted in-exposing youth to'a
wide variety of occupat1oha1 choices and training. Before the youth
enter work experience, they participate in a two week personal assess-
ment workshop which deals with self evaluation and career exploration.
Many of the youth have work experience in non-traditional jobs, such as

- young ladies working as jet mechanics at the Air National Guard, conser-- -
vation aides at washoeeStorey Conservation Adm1n1strat1on Youth may
enter a tutorial component to assist in uvvercoming TJearning difficul-
ties. The staff works with ediucators to assist participants to engage
in a number of social activities by encouraging them to attend local and
state youth conferences and by youths competing for and winning various
social club awards. Youth participants have appeared on television and .
in the press to speak about their Community Services Agency Work Exper-
ience Program and how it has benefited them and the community. Over a
*hundred worksites. throughout the community have been utilized..

PROJECT TOGETHER--A Program for Positive Student Involvement, Influence
and Change. Constitutinnal Rights Foundation. George Washington High
School, Los Angeles, California.

Program Coordinator: Allan Kakassy, Social Stud1es‘Teacher, Los Ange]es
City Schools, George Washington High School, 10860 South Denker-Avenue,
Los Angeles, California; Natalie Salazar, Youth Projects Coordinator,
Constitutional Rights Foundat1on 6310 San Vicente Blvd. Su1te 402, Los
Angeles, California 90048 (313)930 1510
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"Project Together" is a genuinely studen®-inspired .and focused program.
It had been born out of student feelings that they shou]d and -could do
more to help themselves. Students had observed that 'peer pressure' had
an untapped potential as a positive force within school and community.
Students had suggested that properly stimulated and structured--with
committed and caring adult guidance--peer influence could rally young
people to confront and-work to reduce, if not solve, the prob]ems sur-
round1ng them. In "Project Together" students, are provided maximum
onportunity for taking on responsibility and developing self-awareness,
sel f~confidence, self-respect, and self-reliance. Membership is open to
all students who are ‘concerned-and willing to work to improve themselves,

their schodl, and their community. Volunteer leadership experiences are °

offered as "Peer": Counselors., Readers, Education and Career Advisors,
Student Government Representatives, Tutors, Community Servicers, Pain-
ters, Exchangers, Coordinators, Speakers, Pals, Priders, Justices,
Sports and Gamers, Relators, School Developers, School Servicers, Global
Educators--and more. Over seven hundred student names are listed on
“Peer Rosters". Principal George McKenna credits the program .with
great]y increasing student morale and with-greatly reducing negative
campus incidents.

THE BIOLA YOUTH SERVICES PROJECT. Biola College of LaMirada and Los
Angeles County Board of Supervisors, Los.Angeles, California.

. Program Coordinator: Dr. B. David Brooks, Director, Biola Youth Ser-

vices Project, 12700 Norwalk Boulevard, _Norwalk, California’ 90650
(213)863-0336 or 434-2281.

The Youth Project 1svadm1nlstered through Biola College of LaMirada.
The goals- for the Bidla Project are: 1) Identification of pre-teen
youths who show signs of probable gang involvement; 2) Parenting classes

for parents of identified youth with the.purpose of teaching skills:that

can-be-used in_the_home to divert youth .from gang involvement; 3) Inter-
vention-inservice in ) selected elementary schools to sensitize staff to -
the characteristics of pre-gang involved youth; 4) Publication of a

_strategies -handbook for school administrators detailing successful tecﬁ-

niques for curb!@g school violence and crime_and suggestions for helping
solve the problems in the commun1ty, 6) The developmeént of an inter-com-
munity parent hot-line to assist -parents in their efforts to work toge-
ther to stop violence; 7) Assistance with school achievemént of identi-
fied youth through a tutor1a1 program; and- 8) Research project in the
area of youth gang involvement. The Biola’Youth Services Project has a
cross section of parents, community persons, governmental, educational
and business persons involved in an advisory capacity.
THE SPECIAL SUPERVISION PROJECT. Juvenile Court, Superior Court of the
State of Arizona, Pima County Juvenile Court -Center, Tucson, Arizona.
Program Coordinator: Ray Clarke, M.S. Rehab. Admin., Project Admini-
strator, Deputy Director for Probation, Pima County Juvenile Court Cen-
ter, Superior Court of the State of Arizona, 2225 East Ajo Way, Tucson,
Arizona 85713.  (602)882-2000

The Special SuperV1s1on Project is a very successful day-treatment pro-
gram for the most serious-and/or chronic "repetitive" offenders. It was
developed as an alternative to the high cost of institutional comm1tment
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to the State Department of Corrections. A maximum of ten juvenile

_ offenders are in the program at any one time with a carefully selected

staff of one Senior Probation Officer, two Probation Officer Aides, and
a Volunteer. The juveniles are enrolled for a minimum of three to a
maximum of six months. _The. actual program consists of five major com-
ponents: tH® University of Arizona provides ‘vocational rehabilitation
"testing, guidance and 1nterns, the Reading Clinic furnishes special
diagnostic and reading services; the YMCA offers community, cultural and
recreation activities; the Juven1]e Court provides teachers for Math,-
Writing, Spelling, English, and PhyS1ca1 Education. Supervision, coun-
seling, lunch "in the community", field trips, communication groups and
transportation are also provided by the project. Project follow-up in- .
dicates that the juvenileq offenders who terminated successfully are now
"in Job Corps, GED programs, back in high school, in the Army, working,
and one ex-participant is in college. This Project saves the state
several hundred thousand dollars, reduces the number of delinquent acts
and provides an excellent means of exiting hatd-core offenders off of
probation,. away from state lock-ups, and out of the juvenile justice-
system as se]f—suff1c1ent c1t1zens

PROJECT ARIES.. Charlotte- Meck]enburg Schools; Nat1ona] Conference of
Christians and Jews, Mecklénburg Chapter.

Program Coordinator: ~ Catherine Huffman, Deanne L. Crowell, Ass1stant
Superintendent, Human Resources, Char]otte ~Mecklenburg Schoo]s, P. 0 Box

© 030035, Charlotte North Caro]1na 28230 (704)379-7000

National: Conference of Christians and Jews provides training in group
dynamics, communication skills, leadership skills, self-concept, values
~clarification, prob]em identification and problem solving.to a core
group of students in -each of 31 secondary schools. Throughout the
school year, these students develop and conduct activities designed to
meet the stated-goal. All activities are conducted by the students.
They are given guidance and support by the professional staff of Na-
tional Conference of Christians and Jews and by faculty advisors. Stu-
dents develop: good se]f-concepts and understanding and respect for per-
sons different from themselves, not only raciaily, but economically.
Fo]]owlng the Miami d1sturbances this summer, the Charlotte-Mecklenburg
Community Relations Committee held a series of meetings: throughout the

« community in order to determine the pulse of Mecklenburg County. Pro-

ject ARIES was given the credit for keeping it "cool" in the schools.

INTENSIVE LEARNING PROGRAM. -Calhoun County Probate Court, Juvenile
Division, Marshall, Michigan. ' -

- Program Coord1nator Judge John M. Brundage, Calhoun County Juvenile
Court, 315 W. Green Street Marshall, Michigan 49068 (616)781-9811
extension 386 0 .

Four years ago Judge/JothM Brundage determined that the Calhoun County

*Juvenile Court should implement a community based residential treatment

program for recidivist juvenile and assaultive offenders at the Calhoun
County Juvenile Home. Intensive Learning Program incorporates indivi-
dual and group counseling, school, recreation and group living in its
four cognitive/behavioral phases. ‘The approach is supportive/empathic
while directly aimed at identifying and rep]ac1ng self-defeating beliefs
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with rational, self constructive ideas. An after-care caseworker has
been assigned to provide continuation of Intensive Learning Program con-
cepts to program graduates. A youth committed to Intensive Learning
Program determines the time of release by positive performance in the
program by -earning 10 successful weeks of acceptable behavior. Each
youth is involved in identifying individual behavior objectives and is
critically involved in assisting peers in -developing appropriate be-
havior. Since its 1nception in 1976, 106 youth have successfully com-
pleted the program in an average of 136 days care per youth. Twenty-
nine youth or 27% have subsequently been adjudicated in Juvenile Court
on criminal offenses. Days care in private and public institutions have
been reduced from 22,129 in 1969, to 10,295 in 1979. The communi ty, has
benefited through significantly reduced criminal recidivism at signifi-
cantly lower costs. Youth have benefited through decreased involvement
in- the Juvenile Justice System by successful rehabilitation. -

- TRUANCY PROJECT, BALTIMORE CITY PUBLIC SCHOOLS.” Baltimore City Public
Schools and Juvenile Court for Baltimore City. -

Program Coordinator: Judge John R. Hargrove, Supreme Bench of Balti-
more City, Court House, Baltimore, Maryland 21202. (301)396-5052

"Project Truancy" of Harlem Park Elementary School is a prdﬁect com-
prised of twenty-eight (14 experimental, 14 control) inner-city fifth
and s1xth graders_who have been absent twenty or more school days the
previous (1978-1979) school year. Counseling group meetings, parental
contacts, outside contacts, attendance club, incentives and rewards to
improve attendance, constant encouragement from school Social Worker and
Home Visitor, pogsible court intervention.encourage regular attendance.
Project Truancy promoted attendance, and teachers of the experimental
group students reported that the students were more concerned about per-
sonal hysiene and personal .appearance, participated in class discussion,
.~ exhibited more self-control, accepted responsibility for their actions,
* were more receptive’ to learning, and achieved. academically. The four-
teen students in-Project Truancy have been encouraged to join various
clubs in the schqbl based on their personal strengths and desires. Some
students remain after school for-tutoring. Involvement in extra-curri-
cular school activities has been encouraged to provide Students with
other incentives to attend school. Though monthty pr1zes are provided

" to encourfage students to attend school regularly, it is important that

students- regard this Project (and the prizes) as a temporary situation
and begin to move toward self-motivation, i.e. attending school for the
academ1cs and extra-curricular activities. .

EXPERIENCED BASED CAREER EDUCATION. Washoe High School, Washoe County
School District, Reno, Nevada.

Program: Coordinator: John Genasci, Ed. D., Principal, Washoe High
School, 395 Booth Street, Reno, Nevada 89520 (702)786 6744
The Experienced Based Career Education class is taught 3 hours per day,
4 days a week, and is composed of 15-18 students. The program is an
adaptation of the Far West Model. Students are able to leave the class-
room, get out into the community, and investigativ various careers
through first hand experience. They work with community resource people
who let the students observe, ask questions and gain "hands-on" experi-
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s ence in edach career field. For the.first nine weeks of a semester, stu-
‘ ] ‘dents are required to interview 3-5 resource people During the last
- nine weeks they complete an in depth project in one career area, and
N present publicly the project. Academic classroom activities to supple-
i ment the career explorations are: daily journals to assist in develop-
: ing writing skills and self-expression; weekly grammar,. reading, and
math assignments; weekly assignments on value clarification; weekly
spe111ng and vocabulary exercises; weekly current event discussions; and
on-going job seeking,. keeping, and advancement skills. The class takes
bi-monthly field trips, such as: Water Treatment Plant, Sewage Treat-
. . ment Plant, Space Place, Nevada Art S&llery, Renb Newspapers, Bureau of
‘ . . Land Management, Air National Guard, Washoe County Library, and Nevada
’ State Prison. Guest speakers supplement the program. Through subjec-
. tive observation, great growth is observed in students becoming more
responsible, independent and motivated. Students claim they have
Tearned and benefited from the class. '
) NEIGHBORHOOD PAINT UP ASSISTANCE PROJECT. Commun1ty Services Depart-
P , S -ment, Kansas City, Missouri. b o
2. Program Coordinator: Evelyn Wasserstrom,. D1rector of Community Develop-
L ‘ment, Community Servicés Department, Division of Community Development,
Ne1nhborhood ‘Projects Office, 11th Floor, City Ha]], Kansas C1ty,
M1ssour1 64106 . (816)221-0688.

hood Paint-Up Assistance Project is a job skills training *
kegnagers that provides three services to the community:

who otherw»s would have been unable to have their houses painted.
Crews of fivel youth$ were .assigned to a supervisor who coached the
development. of painting technique, surface preparation, and safety
awareness. Job, skills such as attitude, teamwork, and use of time were
jemphasized No previous painting experience was required. Through the
efforts of these teen workers, 45 elderly citizens were able to have
their houses painted this year. Some of the workers have been hired in
the neighborhood to cont1nue painting and for odd jobs after the proaect
end. : -
. SHERIFF ASSISTING YOUTH. -Sheriff's Office,: Salt Lake County, Sa]t Lake
vt City, Utah.

Program Coordinator: Lt. W, L. (Joe) Gee, Unit Administrator, Juvenile
- Division, Sheriff's Office, “Salt Lake County, Metropolitan Hall of Jus-
tice, 437 South Second East, Salt Lake City, Utah 84141. (801)535-7441

Spgcially trained Deputy Sheriffs with offices in each h1gh school (12-
man*specialized unit) provide instruction and prevention in all elemen-
tary and secondary schools that feed the specific high school area and
1mplement several youth involvement programs aimed at improving the com-
munity's cooperation with and understandlng of the police. These pro-
grams -are an effective force in crime prevention because they encourage
"involved youths to view law enforcement as a positive force and help
them tp understand their own responsibilities toward the’ law. This ef-
fort has resulted in the prevention, detection and containment of crime
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and violence on school campu s and afforded students the opportunity to
follow their academic pursuit. (so important to their future) in a con-
ducive environment. The students also are provided with the experience
of a law enforcement officer in a non-adversary, non-authoritarian role,
promoting open dialogue in the schools. Some of.the objectives and pro-
grams of the unit are: 1) An accredited daily vocational class for high
school seniors in law enforcement; 2) Officer Friendly Program (Sears-
Roebuck Foundation) in the elementary grades to instruct students in
authoritys- safety, vandalism, and ctvic responsibility to reduce disrup-
tive and uniawful behavior in schools and society; 3) American Bar Asso-
ciation's Law-Related Education to improve the citizenship skills of
students by 1earn1ng about the law, legal processes, and the legal sys-
tem. 4) Counseling is employed by Sheriff's Office personnel with Juve-
nile Probationers and Parolees enrolled in the schools, to encourage aca-
demic accomplishment; 5) Instruct all grade levels in alcohol and drug
abuse, safety Ldriver, personal) vandalism; 6).Education programs con-
cerning rape, incest, child abuse, and encourage the reporting of this
abuse; 7) Instruct faculty and administrators in precedures to prevent
and .control criminal activity and violence on campuses; 8) Ass1gn
trained personneT to concentrate on the investigation of all crimes com-
mitted on school campuses; 9) Coordination-of activities of allied com-
munity "agencgies, i.e. P.T.A.; school\administrators, and Juvenile Court
to address mutual problems and accomplish goals in Juvenile Criminal
Justice and crime prevention; 10) Enforcement of alcohol and- drug laws

“on school campuses by a select enforcement unit equipped to detect and

apprehend persons disrupting school areas py criminal activity; 11) At-
tendance at school extracurricular activities to prevent the development
of campus problems. These programs are a stabilizing influence in the
schools and commun1ty, prevent and minimize disruptive activity, allow- -
ing the schools to function for their designated purposes. Student sur-
veys by the Sheriff's Office have indicated positive- att1tud1da1 changes
toward the role of law enforcement. .

SPECIAL SERVICES. Superior Court of Lake County, Juvenile Division,
Gary, Indiana.

Program Coordinator: Mary Janet Stewart, Superior Court of Lake County,
Juvenile ision, 400 Broadway, Gary, Indiana 46402. (219)886-3621

Senior~Judge Darlene Wanda Mears, of the Superior Court of Lake County,
Indiana-Juvenile Division, initiated a special program for diverting
status offenders from official courtroom proceedings. Three ?robation

- Officers work intensively only with cases involving status offenders.

The effort is directed at locating and identifying potential problems,
support of families in coping with difficulties they encounter in
schools, by a program of supportive early intervention. The Probation
Officer's primary activities include: initial intensive contact with
the youth and family; a comprehensive network of referral alternativessg
including drug,. alcohol, and mental health counseling, tutoring, recrea*
tional activities, shelter care. The Probation Officer options inciude
referr1ng the case to ancther more appropriate agency, warning and dis-
missing the matter, placing the youth on unofficjal probation for addi-
tional informal counseling, and as a last resort filing the matter as an
official Court case. The programatic efforts have resulted in dramatic
results. Most children are counseled for about three months with only
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6% reaching open"tourt versus nearly 100% before. It also appears that
these children will not recidivate and will not become criminal offen-
ders. Fewer children are being placed outside the home and none are
being detained. Schools and families have a growing confidence in abil-
ity to handle their problems. -The Juvenile Court can provide a support
services system that can aid families in working through their problems
without encouraging criminal delinquent behavior. The program can be-
replicated without outside funding through careful hiring or staff
selection procedures and by providing ongoing trainipg for staff.

4-H GUIDES OF THE FUTURE. Cooperative Extension Service, Max C.

tleischmann College of Agriculture, University: of Nevada-Reno

Program Coordinator: David . Barber, Youth Agent, and Margaret Mann,
Washoe' County Extensfon Servite;—1100 North Wells Avenue, Renq, Nevada
89502.  (702)329-4646 g -

The Guide Dog Puppy program was ovrganized to provide guides to blind ¢
veterans of World War II. It'was found that kennel raised dogs posed a
number of problems, therefore, 4-H families were suggested to raise pup-
pies in a home environment. Since the late 1940's, 4-H'ers have raised,
socialized and trained -puppies for guides. Youths learn responsibility,
deyelop dog handiing $kills, patience as well as leadership skills. ' The
socialization experjence of raising the puppy requires the involvement
of the total.family.:

~

CAMP FIRE'S AFTER SCHOOL PROGRAM. Sierra Sage Council Camp Fire,

. Sparks, Nevada.

Program Coordinator: Doris Joslyn, 1638 Prater Way, Spafks;»Nevada

89431. (702)358-4616
Sierra Sage Council of Camp Fire's After School Program for elementary -
school age children is held Monday through Friday at their schools from
3:00 P.M.-6:00 P.M. with supervision provided by a paid trained staff. °
The program was developed to meet the needs of the increasing number of
working mothers of school age children and the many children who need
supervision, wholesome activities and socializatioti with peers. Elemen-
tary schools provide ideal locations for this -program. The daily pro-
gram which hds one staff person for every 6-10 children, includes snack

" time, sports and games, arts and crafts, creative arts, homework assis-

tance and field trips. Emphasis is placed on having a relaxed social
atmosphere so that children don't feel that the program is an extension
of the school day. Parents are charged a $15.00 fee for the week.
Application can be made for a reduced rate which is based on a sliding
scale according to the family's income and size. At _the-present time -
the program is operating at ten schools. the ldng range goal is to have
the program in every school in Washoe County and to develop the program
before school.  In the three school areas where the program was initia-
ted there was a decrease in vandalism in, the neighborhoods. There is
some evidence that the homework assistance has ‘helped improve grades and
attitudes. Some children who have had discipline problems at home or
school seem to be improving.

’
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THE DEPUTY'S STUDENT ADVISORY COUNCIL ON SCHOOL DISC.PLINE. Pittsburgh
Public Schools, Pittsburgh, Pennsylvania.

Program Coordinator: Deputy Superintendent Dr. Curtis L. Walker, P1tts-
burgh Public Schools, Administration Building, Bellefield Avenue at
Forbes ‘Avenue, Pittsburgh, Pennsy]van1a 15213.  (412)622-3600

ﬂThe goals of the program are for students to be involved in working with
: the School District in improving the total school climate, eliminating

discipline problems, and decreasing vandalism in all of our schools.
Four students from each high school and each middle school, consisting

* of two boys and two girls who are selected jointly by the principal. and
a faculty sponsor, meet five times a year, or every other month, with
the Deputy Superintendent at various school sites to discuss and to
present efforts that were used in their schools to accomplish the goals.

"“Students who have been selected are very enthusiastic’ about their

N responsibility and sponsor various campaigns and programs in their

schools for both the student body and the community. Presently the
Pittsburgh public schools are witnessing a very profitable scheol cli-
mate, and vandalism has been on the decline for the last three years.:

NOSOTROS STREET PROGRAM Nosotros, Juvenile Street Program Tucson,
Arizona

Program Coordinator: Dav1d L. Underwood, Street Program D1rector, 1966
South Park Avenue, Tucson, Arizona 85713 (602)623-3489

The Nosotros Stree Program is a non-profit alternative to out-of-home
placement for adjudicated dependent and delinquent youth referred. by the
Department of Economic Security and the Pima County Juvenile Court Cen-
ter. Individual, group, and family counseling as well as educational, -
recreational, and employment services are provided. The Street Program
serves 40 youths--the majority are from Chicano and Black communities.

The Street Program functions as an information, service, -and referral
agency. The Program makes every effort to become acquainted with the
youth's needs, as well as the needs of the family and the community. The
Street Program takes full responsibi]ity for seeking and gnsuring that
‘each youth gets the appropriate supp‘;u1ve services, whet'%ﬁ the service
is .diagnostic, treatment, education, welfare, and in some cases full-time
residential care. The Street Program is concerned with commun1ty preven-
tion and develops preventive-type activites for a]] youth in the commu-
nity.

SPAT TEAM PROJECT: A POSITIVE YOUTH INVOLVEMENT PROCGRAM. Far West Lab-
) oratory for Educational Research, San Francisco, California.
- Program Coordinator: Dr. Leonard C. Beckum, Far West Laboratory for
"Educational Research and Educationdl Development, 1855 Folsom St., San
Francisco, California 94103. (415)565-3079

The SPAT Team Project is one effort that has successfully involved stu-
dents in identifying the causes of disciplinary-action. The Project

] « then assisted the students to develop remedial strategies to counteract
the identified causes. This Project, conducted in a California school
district, was based on the premise fhat in orcsr to begin solving the
widespread disciplinary problems in the schools, the students themselves
must be actively involved in attempts to understand the sources of the
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prob]ems and to design appropr1ate remedies. In addition to students,
the project also involved school administrators, parents, and laboratory
. % . persornel. The project was conducted over a three-year period in which
: a data on disciplinary actions was collected and-analyzed. School rules
- " and procedures were reviewed and questionnaires were designed for teach-
‘ -ers, administrators, students, and parents about the»appropr1ateneos of
scﬁbo] rules. These activities led to, several conclusions about the
nature\of discipline in the district. The analysis process revealed,
for example, that approximately 10 percent of the teaching staff were
responsible for 90 percent of the referrals and that 5-10 percent of the
students were involved in 90 percent of the disciplinary actions. Ninety
percent of all referrals were from classes responsible for teaching the
basics--math, reading, and science. Truancy and tardiness accounted for
70 -percent of alt discip]inary actions. The findings also revealed a
— lack of consistency in the application of the rules and procedures.
Finally administrators, teachers, and students, were about equally unfa-
‘ miliar with or had poor knowledge of rules and procedures. The above
. - findings led to a pumber of recommendations, one of which is the need to
: ) develop a code of conduct that would be utilized consistently in each of
e the three high schools in the district. A minicourse.to train students
' - and refamiliarize teachers and administrators with rules and procedures .
. during the first week of school, a peér counsellng program, and a cummu-
nity outreach effort to involve parents in the educational process are
other suggestions resulting from the SPAT Team Proaect

YOUTH INVOLVEMENT IN TEACHER TRAIMING. School of Education, University
of Southern Ca11forn1a' Compmmi Un1f1ed School District, Los Ang°1es,
California. .
Program Coordinator: Annette Gromfin, National Coordinator, Techn1ca.
Assistanceé and Community Based Educat1on Teacher Corps, School of Educa-
tion, University of Southern Ca11fornia,,6137 W. Alcott Street, Los
Angeles, Cqﬂ1forn1a 90035. (213)651 0931

L~

1
Although more and more schools are concprned w1th delinquency arid troub-
led yodth in schools, there is very little available through tedcher
training institutions on techniques, methods and approaches to assist
with the issyes. The University of Southern California in cooperation
with five departments in the School of Education, county school systems
and the Los Angeles Department of Probation developed a program under-a
. 'Teacher Corps grant to provide a new sequerce of training to school per-
. sonnel. Much of the teacher preparat1on sequences had little content
for the needs- of professionals in h1gher delinquency schools or correc-
tional facilities. To build a new sequence of courses which were~
focused or, the strategies useful in teaching troubled youth, the project
enlisted the aid of community groups who heiped develop a community-
based series of dia]oqyes with youth in trouble. University faculty and
school personnel met vfith a range of troubled youth who shared insights,
approaches and directiuns they thought would be relevant with delinguent
prone youth in school settings. Curriculum teams were developed and -
communicy youth were members of these teams. They met at the University
for a semester to help develop new divections. A number of new directions
were identified and scheol courses were revised or newly developed. Among
the areas under develcpment were: Adolescence arnd delinquency; use of
community resources for youth- developing success in the classroom;
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- community-school relationships-developing curriculum in the school set-

ting; transition prcgramming for mobile youth and developing receptive
school climates feg troubled youth.

. * / . o
. N
’ A

LAFOLLETTE HIGH SCHOOL STUDéhT VANDALISM COMMITTEE:
;o Co _ Vandalism Program

§9MMUNITY COMMUNICATIONS . .
’ Law Day .
. Focus (TV Program) ’ ' wr
o Film Clips o o
. - Mayor's Committee ' :
Teacher Information . .
Parent Involvement T
Special Presentations o

STUDENT INVOLVEMENT -

A11 cf Above i .
Student Teams -, Special Training Sessions
‘Middle School Visitation

. Elementary School Visitation c e
Orientation - 9th grade - .
Reward System .
Student Union Programs
Share program with other schools '
Attitude Development - . ) . ‘ .

COST ANALYSIS

I\

Individual School Reports
-~ . Incident Reports -
Total Tabulation and Cost- and jincidents

BEHAVIOR MODIFICATION

- ' -~ Value Clarification

Student Interviews

University Research’ L
Special Programs . "\

MATERIALS AVAILABLE .

Glenn Borland

Film Strips with dialogue . ' LaFollette High School
Vignettes . : Pripcipal
Pamphlet )
- Speakers . Scott Truehl
Special Programs Student Cheirperson
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ADDITIONAL PROGRAMS TO DECREASE YOUTH VIOLENCE

PREVENTION: THE SCHOOL VIOLENCE™ AND VANDALISM NEWSLETTER

253 Mira Mar, Long Beach CA 90803

- The School V1olence and Vandalism Newsletter is a monthly publication
directed toward assisting educators in efforts to reduce violence and
vandalism in and around schools.

CYESIS PROGRAM YMCA
1301 Valiey Road, Reno, NV 89512 . , . (702)322-4531

‘*C%ESIS*Program’prov1des pregnant girls with-an opportunity to continue———

their education during pregnancy and the ear]y infancy of their child-
ren; assists the girls in getting pre-natal, post partum and pediatiic
profess1ona1 health care; assists g1rls\w1th a realistic adJustment to
pregnancy and motherhood, a plan of infant care or adop*1on ana self-
realdzation educat1ona]1y and vocationally; assists girls in achieving
or maintaintng economic self-support, prevent, reduce or eliminate de-
peridancy and achieve a realistic-identity; prevenfs neg]ect abuse or
exploitation of children and adults; assists in preserving, rehabilita-
ting, and reuniting families; -establ-ishes collaborative relationships -
with health, education and we]fare programs of the community, and refer-
ral re]at1onsh1ps for 1nd1v1dua11y appra1sed needs.

REGINA HALL OF WASHOE COUNTY
Washoe County, Nevada 5, {702)849-0802
The major focal point of the program Ys counse11ng——both individual and
group counseling to guide the girls in dealing with their problems in a
realistic manner. Behavior modification concepts are applied in every-:
day living situations. Close contact is maintained with case workers
and family counseling is instituted if there is a possibility of the
girl returning to her family. An extensive arts and crafts program is
in effect. :
0IKOS PROGRAM, ADOLESCENT AND FAMILY TREATMENT PROGRAM -
P.0. Box 1272, 427 Ridge Street, Reno, NV 89501 (702)322-4357
sCIKOS, Inc. is a private, nonprofit organization which offers indivi-
dual, group and family counseling to Northern Nevada area youths and
their families. Residential, nonresidential, and a day care program is
available for youths ages 13-18 years old. School, recreational activi-
ties, counseling, and supervision are offered. Referrals come from
sources including Juvenile Parole, Juvenile Probation, Northern Area
Substance Abuse Council, parents, and clients.

PREVENTION OF SCHOOL VIOLE'{CE PROJECT
San Diego County Department of Education, San Diego, CA (714)292-3681.
. This project utilizes the following strategies: awareness and preven-
tion skills to deal with violence; staffisafety training; assertive ‘dis-
cipline; problem-solving techniques; stress reduction and relaxation
skills; understanding what trigg.rs and defuses violence; awareness of
laws related to school violence; dealing with intimidation; total school
support system of administrators, staff, parents, and community agencies;
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peer counseling and understanding defined behavior limits with standard
consequences. )

1

POSITIVE PEER CULTURE .
7 Hawksdale- Road, Downsview, Ontario, Canada M3K 143 633-0660
Omaha Public Schools, Omaha, Nebraska '
Positive Peer Culture program is a self-help program which provides stu-
dents with opportunities to work together to solve problems. The stu-
dent has an investment in the school and its rules and regulations. The
program is designed to strengthen communication among students, and -
adults. The basic philosophy includes that no one has the right to hurt
oneself or other people, and that youths must be held accountable for
their actions. Peer groups are formed and members of the groups discuss

-— - —proeblems—and-confront-each—other—about-behavior. --Leadership groups_are
composed of students identified as leaders (either negative or positive)
by school faculty and students. Students are invited to join the group
after interviews by faculty. With a trained adult group leader, members
of each 1eadersh1p group meet several times each week throughout the
school year. Student advisory groups are formed by individual members
of leadership groups. Students with behavior, attendance and other
probiems may choose to accept this group's help.

. The goals .are to develop leadership skills among youth so they may more

— effect1ve]y—he]p—themse%ves~and—the4r~peens—t9 -achieve—educationally e
+ and soc1a11y in the school community; to assist youth to assume respon-

sibilities in building a human relations atmosphere conducive to growth -

and development; to promote socially acceptable behavior and prevent

disruptive activities and discipline problems; to develop competencies

in Positive- Peer Culture methodology with staff members of the schools.

ACTION FOR CHILDREN'S TELEVISION
46 Austin Street, Newtonville, MA 02160
| The organization has the goal of improving television for children.
They suggest to parents to talk about television with yecur child.
-Talk about the differences between make-believe and real life.
-Talk about ways televisicn characters couid solve problems without
violence.
-Talk about programs that upset your child.
-Talk about programs that delight your child.
-Look at'television with your child.
-Chcose the number of programs your child can watch.
-Choose to turn the set off when the program is over.
-Choose to improve children's television by writing a letter to a local
station, to a television networx, to an advertiser.

; SI SE PUEDE PROJECT (IT CAN BE DONE)

; Office of the Santa Clara County Superintendent of Schoo]s, Commun1ty

| Education Deve]opment 100 Skyport Drive, San Jose, CA

| 95110 408)299 -2441
SI SE PUEDE project goal is to deve]op a neighborhood-based community
development project that identifies issues and promotes action that ad-
dresses the continued positive growth of the affected communities. The
| areas of project impact will be: organizing community councils; devel-
oping a community diversion prcgram, a specific activity will be created
at each school site to address the issue of upward building of youth
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self image; address acts of violence connected to gang activity; addrégg
absenteeism and vandalism; address family unity and health concerns. -
NATIONAL COUNCIL OF JUVENILE AND FAMILY COURT JUDGES =
University of Nevada-Reno, P.0. Box 8978, Reno; N¥ 89507 (702)784-6012
The Natior-i Council of Juvenile and Family Court 'Judges is dedicated to
*improving the juvenile justice_ system in this nation. The purposes are
to improve standards.in the nation's juvenile and family courts; to pro-
vide resource metarials and expertise to local, private and governmenta]
agencies; to conduct training and educational programs for persons in
. the field of Juven11e justice; to conduct research and publish findings
for use by those in the field; to publish periodicals and educational -~ - - -—]
materials_for those in the field and™for the general public. )

NATIONAL SCHOOL RESUURTE CENTER
National Center, 5530 Wisconsin Avenue, N.W., Suite 1600 .
Washington, DC 20015 (800)638-8090
The National School Resource Network was established to help schools
meet the challenge of disruption, violence, and vandalism, and become
safer, more positive places in which to learn. The network makes known
the solutions that have been developed and facilitates positive change
through a resource-sharing .and network-building approach. The National
Center, four Regional Centers, and- consortium of 34 member organizations
- Tink people and organizafions around the Ccountvy that have developed so-~ ——"
: Tutions. Through the services National School. Resource Network provides
\
---training, technical assistance, and written information---an indivi-
dual school of commun1ty can draw on the resources of a national-.network
of practical experience and recognized expertise. The services are,
‘available, at no cost, to both s¢hool and community personnel. Core
. Workshops and special presentatiqps are offered.

-

YOUTH ACTION HIGHLIGHTS ‘ <

JBF Associates Youth Policy, Practices and Research, 3746 Cumberland St,
N.W., Washington, DC 20016 ' (202)363-8103

"Youth Action Highlights" is published six *times annually by JBF Asso-
ciates, a national non-profit,consultant service devoted to youth is-
sues. JBF priorities are public policy planning and promotion, research
and evaluation, program development and implementation. The most urgent
issues within these priorities are juvenile Just1ce youth emp]oymnnt
adolescent health and education.

~

TWENTY-FOURTH STREET SCHOOL REFERRAL CENTER -

2055 West 24th Street, Los Angeles, CA 90018 . (213)735—Q278
-Dr. E1i Brent, Principal

The Referral Center assists in the development of positive self directed
.individuals through the use of pehavior modification techniques; pro-
vides immediate counseling for students who exhibit extreme behavior,
.requiring removal from the classroom; provides assistance to students
who have irregular attendance, truancy; provides an area for immediate
relief from a discoidant situation in the classroom or yard. The staff
at the Referral Center assists teachers with parent- teacher-student con-
ferences.
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" TRUCKEE MEADOWS COMMUNITY COLLEGE DROP-IN &ENTER
Office of Student Services, 7000 E1 Rancho Drlve,

Sparks, NV- 89431 . (702)673-7060
For further information contact Falth Milonas.
« . The Drop-In Center provides students and prospective students general

information about the college and college resources; refers students who
are unaware of and/or reluctant to utilize existing student services;

"serves as a campus Career/Occupational-Information Center; provides an
outreach function for all student services, such as counseling, tutor-

" ing; serves as referral center for community resources; offers the ,full
range of counseling activities; serves as an educat1ona1 1nformat10n
center; offers financial aid 1nformat10n.

The Drop-In Center i5 staffed by a rotating counselor with a back-up
classified person or work-study student. Open from 8 A.M. to 8 P.M.

The Center is set up to meet the needs of students unable to schedule an
individual counseling appointment.

-

Sign outside door: TODAY'S DROP IN CENTER COUNSELOR IS
o ~ ' __Hope Graham o
] WELCOME! f

e Book..on-Stand-at-Entrance--to-School:-- - -

- N
- BOOK ON COMMENTS AND SUGGFSTIONS ’ COLLEGE RESPONSE

Student$ write suggestions and comments.

»
<

If we can answer your question or comment, check back in the book later.
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CONSTRUCTIVE: IMPROVEMENT COMMENTS

(These comments are paraphrased from the written suggestions by the
participants.) .

Give more-time for discussion and interaction from/with the audience.

- Continue to highlight successful programs.

8uild in,a plan of influence to effect a national change. An agency
with funds needs to begin a National Network to influence legislators,
educators, and others who have influence over youth programs.

Need more focus on the historical and sociological causes of violence,

and more discussion on the relationship of prejudice and violence.

There should be some focus on research on groups that advocate and
pract1ce violence.

Speakers and lecturers-should direct their comments and presentations
more toward solutions, implementation, and development of programs which
meet the needs of youth (Less theory--more solutions).

Present research on the v1o]ence prone individual. ‘

‘There was a great deal of 1nteract1ng among various agencies, exchanging

ideas, and formulating alternative strategies to have effective programs.
With the cross-section of various people, we can learn from one another
understanding, commun1cat1on, openmindedness, and acceptance of other
ideas. .

H

Have youth in the prison system "telling it like it is."

To develop a broader base for -developing programs for future conferences,

various Black conference participants generated the following concerns:

- The full range of problems need to be addressed---KKK, Nazi, and mid-
dle class suburban violence, violence which results from teachers
against students in school. -

~ Acknowledgement of »acism in soc1ety and the structure of .the school
that can affect the students' violent and other behavior. Discrimina-
tory application of rules. The need for equal access to educational
opportunity.

- Acknowledgement of involvement of adu]ts in juvenile violence, such as
adults recruiting for KKK on the high school campus and training stu-
dents; adult drug dealers recru1t1ng juvenile dealers.

- Awareness that much of children's misbehavitor is due to mistreatment
and victimization. Children should be treated as persons with rights.
Build on their strengths. Children should be treated with respect

- A call for papers should go out.

- Other Black professional organ1zat1ons should be notified of the next
conference, including: Hispanic,-Chinese, Native Americans, .etc.
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.Region IX, 50 Uni ted Nat1ons Plaza, San Franc1sco CA 94102 ~
(415)556-4920

John- Gilman, Jr., Fifth Judicial District Juvenile Court Project,
Juvenile Court Master, Nye County Court House, Tonopah, NV 89049 T
(702)482-3597

Martin Gold, Ph. D., Program Director, Program on Chf]dren, Youth, and
Family Life,
- University of Mich1gan, Institute for Social Research, Ann Arbor, MI
48101
(313)764-8382 -

Gary Gottfredson, Ph. D., Center for Soc1a1 Orgarization of Schools:
The Johns Hopkins, Un1vers1ty, Baltimore, MD 21218
(301)243-7741

Annette Gromfin, National Coordinator, Technical Assistance and Commu-
nity Based Education, Téacher Corps, School of Education
University of Southern California, 6137 W Alcott St Los Angeles,
CA 90035 .
(213)651-0931

Lawrence Harrington, Ph. D., Program Manager, School Attendance and
School Environment Unit, California State Department of Education
721 Capitol Mall, Sacramento, CA 95814
(916)445-4338
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Lawrence €. Helms, Ph. D., Director, Division of Continuing Education, .
Southérn Oregon State Co]]ege Ashland, OR 97520
(503)482-4338

Dean H. Eugene Hillygus, Occupational Educatiorf, Truckee Meadows Cemr .
munity College; Washoe County School Distrigdt Board of Trustees

7000 E1 Rancho Drive, Sparks, NV 8943

(702)673-7000 _ ‘
Lee D. Hirshland, President & General Manager, KTVN - Channel 2

4925 Energy Nay, Reno, NV 89502 ' .

(702)786-2212°

James W. Hulse, Ph. D., Professor, History Department
* University of Nevada-Reno, Reno, NV 89557
(702)784-6855 E

Daniel C. Jordan, Ph. D., Director; International Center for Human i
Development : T
Chairperson, Department of Education
National University, 956. Vale Terrace #104 Vista, CA 92083 .
(714)941 0338 q

v Mike Katz, Deputy Administrator, Youth Serv1ces, State of Nevada“
Department of Human Resources .
505 E King, uar50n City, NV 89710 ) . .

- Mary Conway Kohler, Chairperson, Nat1ena1 Commission on Resources for
Youths, Inc.
151-E- 80, New York, .NY 10021
" (212)288-3996

Donna Lloyd Kolkin, Ph. D., Director, Critica] Television Viewing
Skills Curriculum Proaect
Far West Laboratory, 1855 Fo]sdm, San Francisco, CA 94103
(415)565-3320

State Senator James Kosinski, State of Nevada
180 W 1st Street, Reno, NV 89501
(702)323-1321

Nathaniel LaCoer, Vice President, American Federation of Teachers
President, United. Teachers of New Orleans
348 Barron2 Street, ‘New Orleans, LA 70101

Govzrnor Rubert Lisi, Office of the Governor
State Capitol Building, Carson City, NV 89710
(702)885-5670

Kate MacKenzie, Host, "On the Line with Kate," KOH Radto
.2550 Skyline Bou]evard Reno, NV. 89509
(702) 356~ 8000
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' ﬁary F. Maples, Ph. D., Professor, Ccunseling and Guidance Personnel
Services, Un1vers1ty of Nevada-Reno, Reno, NV 89557
(702)784-6637 .

Harry Massoth, Director, National thference of Christians and Jews
10950 Plata Mesa Drive, Reno, NV 89506
(702)972-6349

Dean Louis McHardy, Executive Director, National Council of Juvenile
and Family Court Judges
Judicial College, Room 118, Un1vers1tj of Nevada-Reno, Reno, NV
(702)784-6012 89557

William Moon, Director of Programs, NAACP .
1601 Castle Way, Reno, NV 89512
(702)885-5430

David C. Morse, Head Counselor, E1k Grove High Schoo] -
Elk Grove, CA 95624
(916)685- 2201 or 685-2205

Mary Lou Moser, Community College Anddyst, Office of the Chancellor
405 Marsh Ave., Reno, NV 89509
(702)784-4952 - .
L 3
Bertha Mullins, Director, Job Opportunities for Youths
Community Services Agency of-Washoe County, PO Box 10167, Reno, NV
(702)786 6023 89512

Ed Pearce, News Director, KTVN - Channel 2
4925 Energy Way, Reno, NV 89502
(702)786-2212 ,

Owen Peck, M.D., Associate Dean, 3tudent Affairs, S¢éhool of Medical
) Sc1ences, University of Nevada Reno, Reno, NV 89557
(702)784-6007

Albert Phoenix, Director, A]coho] and Drug Abuse
Pyramid Lake Reservat1on, Paiute Tribe, Nixon, NV 89424
(702)Nixon 3
* Keith A. P1erce, Ed. D., Professor and Chairman, Counseling and Guidance
Personnel Servjces, Un1vers1ty of Nevada-Reno, Reno, . NV 89557
(702)784-6637

Marsha Read, Ph. D., Nutritionist, School of Home Economics
Un1vers1ty of Nevada Reno, Reno NV 89557
(702)784-6979 . .

James Richardson, Ph. D., Professor, Soc1olog& Department
University of Nevada- Reno Reno NV 89557
(702)784-6647 .
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“Randolph Rildy, District Attorney, Wake County
" PO Box 947, Raleigh, NC 27601
(919)733-?600

Violence Program; Program Specialist, onal Education Association
1201 16th! Street NW, Washington, DC 2

(202)833- ?ooo

{
- Javetta Rich?rdson, Coordinator of Nation:;;?ﬂucation Association School
Na
36

Carlos D. Romo Ph. D., Human Relations Officer, Community Serv1ces of
Washoe County, PO Box 10167, Reno, NV 89501
(702)972-1601

Howard Rosenberg, Professor, Department of Art
University of Nevada-Reno, Reno, NV 89557
(702}784-6836

Tec ?anders, éuperintendent, Public Instruction, Nevada State Department
of Education, 400 W King, Carson City. NV 89710
(702)835-5700

Tom Scully, M.D., Associate-Bean, Pediatrics, School of Medical Sciences
" University of Nevada-Reno, Reno, NV 89557
(702)784-4791

Adele Somers, Ed. D., Nevada Administrator, Title I Higher Education Act
Coordinator, Community Development, ‘Continuing Education
University of Nevada-Reno, Reno, NV 89557
(702)784-4838 -\ .

Charles E. Springer, Qupreme Court Justice, State of Nevada, National
Council of Juvenile and Family Ccurt Judges, 333 Flint Street, Reno, NV
(702)785-5675 . , 89501

Warren R. Tappin, Ph. C., Director, Educatibna] Dissemination, Region IX
50 United Nations Plaza, San Francisco, CA 94102.
1415)556-4570 .

Jim Toner, D1récuor of Consultation and Development, National Council of
Juvenile and Family Court Judges, 401 Court Street, Reno NV 89501
(702)784- 4836 or 784-6012

State Senator Sue Wagner, State of Nevada
845 Tamarack Drive, Reno, NV 89509
(702)826-4363

Phil Wilbuyv, Ph. D., Director, Sierra Nevada Job Corps Center, Radio
Corporation of America, Stead Facility, PO Box 60009, Stead, NV 89506
(702)972-5627

William WO111tz, Doctor of Public Hea]th Director, Northern Area Sub-

stance Abuse Council, 150 N Center, Reno, NV 89501
(702)786-6563 :
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FOCUS ON YOUTH
REGISTRANTS

BROOKE ALLISON

.Research Specfalist

Commission on Crime Control and
Violence Prevention -~ )

“7171 Bowling Drive

Sacramento, CA
(916)322-0147

BEECHER AVANTS

Chief Investigator

Clark County District Attormey's
Office

200 East Carson Avenue

Las Vegas, NV 89101
{702)386-4772

MARY BAKER

Juvenile Probation Officer
Murphy-Bernardini Regional Juvenile
Juystice Center

1454 East Fifth Street

Car§Qn City, NV 89701
(702)882-2735

MARGUERITE BALL

Chief-Child Care Services

Division of Youth Services

Nevada Department of Human Resources
505 East King Street #603

Carson City, NV 89710
(702)885-5911

DAVID BARBER

Youth Agent

4-H Clubs }
1100 North Wells Ave ge
Reno, RV 89512
(702)323-4646

95823

~

~-KATHRYN BARIEAU
- Member

Fresno County Juvenile Justice
Conmission

708 East Buckingham

fresno, CA 93704
(209)227-0493

FULLMER BARLOW
Youth Coordinator
Employment Security
500 East Third
Carson City, NV
(702)885-4618

89701

WYNCONA BARRETT

Residential Coordinator

Sierra Nevada Job Corps Center
PO Box 60009
Stead, NV
(702)972-5627

89506

LUCICN BAULIEU

Judge -~ Chairman

Task Force on Vandalism

10080 Dundas Street West #2217
Toronto, Ontario, Canada M5G1Z8

ERIK BEKKER

Admimtsirative Supervisor
Security-North York Board of Education
5050 Yonge Street ’
Wellowddle, Ontario, Canada M2NSN8
(416)225-4661

LGIE BELLIZIO
Executive Director
Sunrise House

116 East Alisal Street
Salinas, CA 93901
(408) 758-3202

JOHN BODGER

Executive Director

Truckee Meadows Boy's Club
PO Box 7258

Renn, NV 89510
(702)323-1883 .

4

KATHY SUE BOND
Research Consultant

Research and Educational Planning

Center

College of Education #201
University of Nevada-Reno
Reno, NV B9557
(702)784-4921

ROBERT BRANDENBURG
Senior Counselor

Sierra Nevada Job Corps Center

PO Box 60009
Stead, NV
{:702)972-5627

89506

PAUL BREIT
Assistant Principal
West Covina Unified
1717 Merced

West Covina, CA
{213)962-8665

B. OAVID BROOKS, Ph. D.
Program Director-Consultant
Los Angeles County Board of
Supervisors
253 Mira Mar
Long Beach, CA
(213)434-2281

91792

98083

LAURA BROUSSARD
Vice Principal

Sacramento County Unified School

District

3500 Florin Road-
Sacramento, CA 95801
(916)454-8412 .

OARREL BROWN

Supervisor of Basic Education
Sierra Nevada Job Corps Center,

PO Box 60009
Stead, NV
(702)972-5627

89506

RONALO BURD

Administrative Director .
Judge Baker Guidance Center
295 Longwdod Avenue

Boston, MA
(617)232-8390

02115

JOHN CAMPBELL
Principal

Phoenix High' School
PO Box 698
Phoenix, OR
{503)535-1526

97535

KEITH CARIVEAU

Assistant Principal
Livermore School District
400 Wall Street
Livermore, CA
(415)443-5000

94550

ROBERT CARLTON

Chairman

Department of Education
Central Washingtnn_University
Ellensburg, WA 98926
(509)963-3412

IRMA CARSON

Board of Education Member /
Bakersfield City Schocls

1300 Baker Street
Bakersfield, CA
(805)327-3311

93305 .

RON CECCARELLI

Basic Education Instructor
Sierra Nevada Job Corps Center
PO Box 60009

Stead, NV 89506
(702)972-5627

FORREST CHANEY .

Chief Probation Officer

Macon County Probation Department
253 East Wood Street

Decatur, IL 62523
(217)423-235.

HARRY CHICKLENIS

Censul tant

Bakersfield City Schools
1300 Baker Street
Bake: st1eld, CA
(805)327-3311

93305
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KATHY CHIKOWSKI

Educational Counselor
Foster Youth Services, Inc.
PO Box 2460

Reno, NV 89505

. (702)323-6296

DALE CHILSON

Principal .

Colton Joint Unified School District
1212 Valencia Drive

Colton, CA 92324

(714)824-4112

MICHAEL CHIMENTI

Police Officer

Thermopolis Police Department
418 Broadway
Thermopolis, WY
(377)864-3114

82443

KATHE CLAYTON

‘Mentai Health/Social Service

Coordinator

Reno-Sparks Indian Colony
23 Reservation Road

Reno, NV 89502
(702)329-5162

JIM COLBERT

Community Services
Reno, Police Department
PO Box 1900 .

Reno, W. 89505
(702)785-2178

-COLUMBUS CRAIG

Dean

W.U.H.S.

1424 est Paul

Fresno, CA 93211
(209)435-9§l4/485-8805

MARIL YN CRANE

Counselor .
Reno High School

395 Booth Street

Reno, KV 89520

(702)322-6953 extension 39

ROBERT CURTIS

Principal

South Junior High School
805 Skoshone Street -
Boise, ID
(208) 343-4601

83705

DR. GERALD DADEY

Assistant Superintendent of Instruction
Petaluma High School District

11 Fifth Street
Petaluma, CA
(707)762-6601

94952

RICHARD DAVIS

Consultant, Child He1fa'e and Attendance
Sacramento County Office of Education
9738 Lincoln Village Drive

Sacramento, CA 95827

(916) 366~2561

LT. LARRY DENNISON
Lieutenent

Reno Police Depariment
PO Box 1900
Reno, "NV
(702)785-2185

89505

ALICE DRENGSON

Washoe County Welfare
PO Box 11130
Reno. NV
{702) 185-5611

89520

DAVE DRURY :
Peace Officer, Security Division
Oakland Unified School District
1025 Second Avenue

Oak"and, CA 194R01
(415)836-8450

HARREK tAMES, Senior

Supervisor, Suspensions & Expulsions
East Baton Rou§e Parish Schonl Board
PO Box 2950

Baton Rouge, LA 70821 °
(504)925-1247 extension 257

‘ San Bernardino, CA

MICHAEL EDDY

Principal - Director

Grossmont Union High School District
PO Box 1043

La Mesa, CA 92041
{714)448-1401/265-3131 "

LEONARD EDWARDS

Judge

Superior Court of Santa Clara
191 North First

San ‘Jose, CA 95113

JANE ELMORE

Coordinator, Youth Se: vices
San Bernardino School District
777 North 'F' Street

92410

HELENE ELYNAFF

Senior Resident Advisor

Sierra Nevada Job Corps Center
PO Box 60009

Stead, NV 89506
(702)972-5627

LINDA EVANS

Teacher

Medford Senior High School
1900 Horth Keeneway Drive
Medford, OR 97501
(503)776-8726

DANIEL FARRELL

Dean

Medford Senfor High School
1900 North Keeneway Drive
Medford, OR 97501
(503)776-8749

HAL FATHY

Director of Pupil Services
Fremont Unified School District
40775 Fremont Boulevard
Fromont, CA 94532
(415)657-2350 extension 293

CANDY FIFE

Teacher

Washoe High School
1253 Nixon

Reng, NV 89509

{702)786-5905/786-6744

FRED FISHER '

Deputy District Attorney

Clark County District Juvenile
3401 Cast Bonanza
Las Vegas, NV
(702)642-580/

RON FLECK _
Counseling“Supervisor

Sierra Hevada Job Corps Cehter
PO Box 60009 f
Stead; "tV £9506
(702)972-5627

DENNIS FLYNN

Sheri ff

Laramie County Sheriff
PO Box 787
Cheyenne, WY
(307)634-7931

ALBERT FOSTER

Principal

Rowland District

19100 East Killian Street
Rowland Heights, CA 91748
(213)964-6409

89101

-

82001

NORIS GARCIA

Deputy Center Director
Gary Job Corps Certer
PO Box 967

San Marcos, TX
(512)396-6387

MARIE GARIFE

Washoe County Welfare
PO Box 11130
Reno, NV
(702)786-5631

78666

89520

Office
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. (415)276-3:21

PHIL GASTINEAU

Assistant Principal

San Lorenzo Unified School District
50 East Lewelling

San Lorenzo, CA 94580

W. L. (JOE) GEE
Lieutenant

Salt Lake County Sheriff
437 South 200 East
Salt Lake City, UT
(801)535-7480

84111

JOHN GENASCI,
Principal
Nashoe High School.
395 Booth Street
Reno, RV 89520
(702)786-6744

Y- GEORGE
School Resource Officer
Monterey County Sheriff's Department
1200 Aquajito Road

Monterey, CA 93940
(408)373--613

SHAPOR GIBBONS
Washoe County Welfare
PO Box 11130
Reno, NV
(702)785-5611

Ed. D.

89520

EDWARO GICKLI .G -
Associate Professor
College of Education
University of Nevada-Reno
4352 Mexicali Court

Reno, HV 89502
(702)784-4915

FRED GOD1NEZ

Stuckion Unified School
601 Madison
Stockton, CA
(209)944-4050

95204

-

EDDIE GOODWIN

Coordirator, Cooperative Vocational
Education

Proctor Hug High School

Reno, NV 89512 .
(702)786-7766 extension 63

DR. FELIX GOODWIN

Assistant to the President
University of Arizona

Room 103 - Administration 8uilding
Tucson, AZ 85721

(602)626-2744

CLIFF GRADY

Psychiatric Social Worker II
Rural Clinics
PO Box 12
Hawthorne, HV-
(702)945-3387

DAVID GRAY
Superintendent

Sierra Sands Unified School District
113 Felspar Street
Ridgecrest, CA
(714)375-4461

BARBARA GUINN

Teacher Cocrdinator, ESAA Special
Student Concerns

Kansas City Public Schools

1211 ticGee  #806

Kansas City, MO 64106
(816)221-7965 extension 250 or 353

89415

°

93555

DET. DON GUISASOLA
Detective

Reno Police Department

PO BoxX 1900

Reno, NV 69505
(702)785-2185 -

JIMMY GUWATNEY

Chief of Police

Lake Charles Police Department
PO Box 1564

Lake Charles, LA
(318)491-1311

70602

Phoenix, AZ

ARTHUR HALLEY

Pupil Personnel Services

Phoenix Elementary School District #1
125 East Lincoln Street

85004 . ..
(602)257-3784/959-0237

VIRGINIA HARRIS 4
Senfor Residential Advisor
Sierra Nevada Job Corps Center
PO Box 60009

Stead, NV 89506 °
(702)972-5627

JANE HARRISON

Teacher Corps

College, of Education
Unlversity of Oregon
Eugene, OR 97403 .

LAURA HEAD, Ph. D.

Senior Research Analyst

Far West Laboratory

1855 Folsom Street °
San Francisco, CA 94103
(415)565-3098

DR. JOHN HEMPHILL
Director

far West Laboratory
1855 Folsom Street
San Francisco, CA
(415)565-3115

94103

ROSA MARIA HERNANDEZ
Mexican-American Community Services
332 North Second Street

San Jose, CA 95112
(408)275-8506

PAUL HILLAR

Administrative Assistant to the
Superintendent

Stanislaus County Department of
Eaucation .
801 County Center 3 Court

Fort Worth, TX 76111
(817)334-1800/534-1318

- Sparks, NV

‘Charter Member

GEORGE HUNN

GENE HILLYGUS

Dean, Occupational Education
Truckee Meadows Community College
7000 E1 Rancho Drive

89431
(702)673-7090

DOLORES HOGANS

Juvenile Probation Offficer
Tarrant County Juvenile Police
Department -

2701 Kimbo Road ) :
Fort Worth, TX 76111
(817)334-1800/534-1318

GARY HORNBUCKLE

Volunteers In Probation
24 South Main Street

Yerington, NV 89447
(702)463-2159/4€3-2793

Campus Supervisor
Nogales High School

401 South Nogales Street
La Puente, CA 91701

-

DONALD HYMAN

Dean of Students

Glendale Union High School District
Cortez High School

8828 North Thirty-First Avenue.
Phoenix,-AZ *“ 85021

(602)973-1700

JOE JERICHO

Probation Officer -
Pima County Juvenile Court

2225 East Ajo Way

Tucson, AZ 85713

(602)882-2906

MIKE JONES \\\h
Youth Counselor

Murphy-8ernardini Regional Juvenile
Justice Center

1454 East Fifth Street
Carson City, NV 89701
(702)882-2736

N
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* DORIS JOSLYN

;- Director of Field Services
Camp Fire
1638 Prater Way

- . Sparks, NV 89431
(702)358-4616

- . TERRY KASPERBAUER

1 Recreation Supervisor

. Yuma Recreation and Parks
1783 First Avenue

Yuma, AZ 85364
(602)783-1271 extension 287

DEBBIE KENNEDY
Project Director

* Foster Youth Servicas, Inc.
P0 Box 2460
Reno, KV
(702)323-6296

89505

.JOAN KENNEY
‘Member, Nevada State Board of

. 2330 Abarth Street
" Las Vegas, NV
(702)452-7714

BOB KERSEY
Recruf tment Coordinator
T2 "Sterra Nevada Job Corps Center
© University 6f Heveda-Reno
Reno, NV 89557
(702) 7872-5627 ‘

89122

DIME KRAHCR
Principal

Pajaro Valley Schools
440 Arthur Road
Watsonville, CA . 95076
(408)728-6291

NEALA LARCHICK

WO [netructor

Sierra Nevada Job Corps Center
PO Box 60009

Stead, NV 89506

1 8 5702)9 72-5627

Eaucution and Yocational Education

ALICE LATIMER
Counseling Coordinator for Youth
Contra. Costa County Schools
4238 Heights

* Pittsburg, CA ° 94565
(415)939-5964 .

THOMAS LAVELLE
Ascistant Director
He nepin County Department of Court Services
A-596 Government Center
Minneapolis, MN 55436

___,__4612)348 3685 -

DALE LAYTOH

Senior Residentfal Advisor
Sierva Nevada Job Corps Center
PO EBox 60009

Stead, NV 89506
(702)972~5627

g e

RICHARD LEFFLER

Lieutenent

Yuma Police Department

1500 First Avenue

Yuma, AZ 85364
(602)733-1271 extension 343

DR. GFORGE LEVINE

Coordinetor of Child Weifare and
Attendance

Ventura County Superintendent of Schools
535 fast Main Street

Ventura, CA 93009

RUTH LEWIS

Education Consultant ’
Bureau of Alcohol and Drug Abuse
505 East King Street
Carson City, NV
(702)885-4790

89710

DEBBY LOESCH

Counselor

Foster Youth Services, Inc.
PO Box 2460
Reno, NY
(702)323-6296

89505

e

DAVID LOFTON

Commissioner

Yolo County Juvenile Justice
Delinquency Prevention Commission
442 College Street -
Woodland, CA 95695
(916)666-0981

JACQUELINE LOUGHEED, Ph. D.
Director

_Oakland University

~Farmington- Schools Youth Advocacy
Teacher Corps
421 Varner Hall
Rochester, Ml
(313)377-3087

48063

SARA LOWELL

Dean

Medford Senior High School
1900 North Keeneway Crive
Medford, OR 97501
(503)776-8748

DAVID LUCKEY

Executive Director
United Front of Nevada
PO Box 9316

Reno, NV 89507
(702)322-7891

C. K. BAZ MACKIE
Principal

North York Board of Educatio
5050 Yonge Street
Wellowdale, Ontario, Ca

KATHLEEN MacRILL
Director-Sunrise Youth Ranch
Nevada Catholic Welfare

3730 Meikle Lane-
Las Veeas, NV /89110
(702)453-3961 |

S. WiLLIAM NALKASIAN

Principal

Grant Junction Union High School
District

1333 Grand Avenue
Sacramento, CA
(916)92%-2761

95838

Carson City, RV

JOHN MANFREDI

Chief Deputy Juvenile Propatinn Officer .

Fifth Judicial District Qourt
PO Box 669

Tonopah, NV 89049
(702)482-3597

FLORINDO MARI
Principal

White Pine
844 Aultman

RTILLARO

Work Experience Specialist
erra §evada Job Corps Center
0 Box 60009

tead, NV 89506

702)922-5627 )
AMES MASON J/—\
Job Corps Representative

Nevada Employment Security Department
500 East Third
89701

(702)885-4610

NORMA MASTENBRODK

7388 Kilme: Drive Southeast
Grand Rapids, Ml 49508
(616)698-8417

SANDRA MATTOS

Head Counselor .
San Francisco Unified
160 Locksley Avenue #1
San Francisco, CA
(415)665-2504

94122

MLREDITH MAYEROFF
Washoe County Welfare
PO Box 11130

Reno, NV 89520
(702)785-5611

Ry
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LULANN MCGRIFF

Assistant to the Regional Director
West Coast Region NAACP

870 Market Street #326

San Frarzisco, CA 94102
{415)986-6992

JAMES MCNAUGHTON -
Executive Director

Comnunity Action Agency

2255 Del Oro Avenue

Oroville, CA 95965
(916)534-4584

BRYAN MCOLASH -

Youth Advocacy Director

National Institute for Mult{cultural
Education

3010 Monte Vista Norctheast #203
Albuquerque, NM 87106
(505)262-1721 o

DOROTHY MEL INE
,Washoe County Welfare
PO Gox 11130

Reno, NV. * 89520
{702)785-5611

RICHARD MILLER

School Resource Offfcer
Boise Police Department
7200 Barrister

Boise, 1D 83704
(20b,377-6500

SHEILA MILLER

Child Advocate/Intake Worker
{Childrens Behavioral Services
2655 Valley Road ’
Reno, NV 89512 !
(702)784-4711

TONY MOHR

Teacher Corps

Eugene School Oistrict 4J
200 North Monroe

Eugene, OR 97492
(503)587-3522

187

Baton Rouge, LA

FERMIN MOMTOYA

Police Liaison Officer

Clark .County Juvenile Courts
3401 East Bonanza Road

Las Vegas, RV 89101
(702)649-3611

EDDIE MORRISON, Junior

Supervisor, School Transfers, Human
Relations, and Discipline

East Baton Rouge Parish School ‘Board
PO Box 2950

70821
(504)925-1247 extension 255

BRUCE MORSE

Principal

Eiscnhower High School

Rizlto Unified S-hool District
182 East valnut Avenue

Rialto, CA 92376

-

DAVID MGRSE

Head Counselor

Elk Srove High School

9300 Elk Grove and Florin Road
Elk Grove, CA 95624
(916)685-2201

HARRY MOX0r{

Counciliman

City of Yuma

180 West First Street -
Yuma, AZ 85364

PHILIP MULLEXDORE

Directoi, Security and Safety

%n Barnardino City Unified School
District

777 North "F" Street
San Bermmardino, CA
(714)381-1290/889-6833

92410

LILY NAHAMA

Board of Education Member
Bakersfield City Schools
1300 Barar Street
Bakersfield, CA
(805)327-3311

93305

£

GENE NEWTON

Principal

Rialto Unified School District
182 East Walnut Avenue

Rialto, CA 92376

SGT. RAYMOND O'CONNELL

Sergeant

Washoe County Sheriff's Department
179 South Sierra >

Reno, NV 89505

(702)785-6220 extension 340%

FARY OWENS

Dean of Students
Seaside High School X
PO Box 1031 .
Monterey, CA 93940 .
(408)649-7312 .

EFFIE PATRICK
Officer

The SaTvation Army
180 West Fifth
Reno, NV 89503
(702)322-6927

DATRELL PAXSON
Teacher

Phoenix Senior High School
PO Box 658
Phoenix, OR

(503)535-1526

97535

LEQ PCRKINS, Psy.D.

Project Coordinator, Prevention of
School Violence

San Diego County Department of
Education

6401 Linda Vista Road

san Dieqgo, CA 92111

DON PHILLIPS

Assistant Principal

Eisenhower Junior High School .
Fifty-Sevently and Gore Boulevard
Lawton, OK 73505
(405)353-1040

-

MARIANNA PHILLIPS ’
Counselor - )
Fort Smith Schools -
3025 Massard Road
Fort Smith, AK
(501)452-2226

72903 B

JERRY PIPER

Consultant

Bakersfield City Schools
1300 Baker Stfeet  +
Bakersfield; CA 93305
(802)327-3311 -

RICHARD PITTS

Recreational Coordinator
Sierra Nevada Job Corps Center
PO Box 60009

Stead, NV 89506 ]
(702)972-5627

ROBIN PLEDGER

* Deputy Chief

Harris County Juvenile Probation
Department

3540 West Dallas ..venue

Houston, TX: 77019
(7i3)221-7815

CAROL POLHAMUS

Teacher ,

Santa Cruz County Office of Education
701 Ocean Street
Santa €ruz, CA
(408)336-8193

CLAUDE POTTS

Delinquency Prevention Coordinator
San Bemardino County Probation
175 West Fifth Street
San Bernardino, CA
(714)383-1598

95060

92415

JO POWELL, R.N., BSHEd
Trustee and Consultant

WMC g
1294 Foster Drive #B
Reno, NV 89509

“(702)322-8534

1838
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DIANE PRESHELL

Counselor™ °

Sierra Nevada Job Corps Center
P0 Box 60009 -

Stead, NV 89506
(702)872-5627 ~

MARK PRESSER
State of Califormia

714 "P" Street ¢

Sacramento, CA 95814

(916)322-1193

JILL PANSOM
Northern Arda Substance Abuse

Council
150 North Center
Reno, NV- 89501

(702)786-6563

ALEX RASCON, Junior
Security Services Director
San Diego City Schools
410D tiormal Street
San Diego, CA
(714)293-8050

92103

CHERYL REED

Teacher Corps

Eugene School District 44
200 North Monroe

Eugene, OR 97402

MARTIN RENTERIA .
Director, Security Services
Montebello Unified School District
123 South Montebello Boulevard
Montebelloy CA 90640
(213)726-1225

CHOICE RICHARDSON
Juvenile Justice Specialist
National Association of Countfes
1735 Hew York Avenue Northwest
Washington, DC . 20006
1202)783-5113

>

¥AREN RIORDAN

Program Director

Truckee Meadows.Boys Club
PO Box 7258

Reno, NV 89510
(702)323-1883

WILLIAM ROBERTS
Director

Texas Education Foundaficn
PO Box 750
McKinny, X
(214)231-6336

75230

JOIN RODRIGUEZ
Coun<itman

City of Yuma

130 West First Street
Yuma, AZ 85364
(602)782-2271

_PORIFIRI0 RODRIGUEZ

Pomona Unified Schools
State and Federal Programs
800 South Garey

Poinona, CA 91769 -
(714)623-5251 extension 264

. VICKI ROESENER

Teacher

Sierrs Nevada -Job Corps: Center
PO Box 60009

Stead, NV 89506-
(702)972-5527

SHIRON ROMANO

Integration Advisor, Area 9

Los Angeles Unified School District
6621 Balboa Boulevard

Van Nuys, CA 91406
(213)997-2321

LARRY ROSCOE

Director of Educational Services
County Office of Education

460 Fifth Street
Hollister, CA
(408)637-5393

95023

SHIRLEY RUGE

Principal

Gateway Community School. .
535 East Main Street

Ventura, CA 93009 -

ROBERT SAWTELLE
Special Agent
Ontario Montclair School District
950 West “D" Street ’
Ontario, CA 91762
(714)598-2982

TIM SCHAFFER

Program Director

Truckee Meadoyws Boys Club
PO Box 7258

Reno, NV 89%10
(702)323-1883"

-

MINDY SCHLICHTER

Counselor

Sierra Nevada Job Corps Center
PO-Box 60009
Stead, NV
(702)972-5627

89506

EVANGELINE SCHON
Research Monitor
Washoc County CETA
PO Box 11130
Reno, NV
(702)785-6271

89520

THOMATRA SCOTT

Economic Opportunity Council of
San Francisco, Inc.
730 Polk Street

San Francisco, CA
(415)771-7100

94109

KENNETH SHRUM

- Chief of College Police

State Center Community College
District Police Department
1940 North Calaveras

Fresnos, CA 93704

Y

| 600 Maple Street

+(702)322-7041 extension 353

-Washoe County Welfare

HEROLD SINCLAIR
Assistant Prifcipal
Livermore School District .

Livermore, 'CA 94550
(209)447-3112 .

C. W. SMITH

Juvenile Officer

Medford Police Department
City Hall
Medford, OR
(503)776-7535

CHARLES SMIT

Director of g@cgrity
Shawnee Mission®Schools
7235 Antioch Road

Shawnee Mission, KS
(913)385-1653

LARRY SMITH

Special Agent

Ontario Montclair School District
950 West “D" Street

Ontario, CA 91762 .
(714)598-2982

ROD SMITH

Curriculun Coordinator

wasioe County School District

425 East Ninth Street .

Reno, NV 89520 ' .

97501

66204

ERROL SUMMY .
Principal

River City Senior High School
1100 Clarendon

West Sacramento, CA
(916)371-0700

ROBERT SUYVESANT

95691

PO Box 11130
Reno, NV
(702)785-5611

89520
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ADDIE -SWEED

ySenior Resident Advisor .
!Sjerra Nevada Job Corps-Center -
714008 Lear Drive . .

‘Reno, NV 89506 . ~ .

T (702)677:0115 ,
SADAHIKO TAKAHASHI . "
Afﬁopiate Professor of Criminal Law

', Kinki-University

2-2-48 Sonenishimachi
Toyonaka, Japan: 561
‘ 011(816)841-1065‘ ‘e

LAWRENCE TERRY .
Judge, Superior Court -

840 Gualalupe Parkway
San Jose, CA 95129
(408) 299-3648,

JOE THOMAS

-Beputy Director

Economic Opportunity Council of -
San Francisco, Inc.

730 Polk Street

* San Francisco, ‘CA 94109

(415)771-7100

. LEILANI TORRES :

Energy Director -
Eccnomic Opportunity Council of

» Yolo County, Inc. .

442 College Street
Woodland, CA 95695
’ (916)666-098]1

EDMOND TUCKER

Social Worker

LDS Social Services
2754 East 4510 South
Salt Lake City, UT
(801)272-5509

MARY JANE TURNER -

Co-Director, Law Related Education
Evaluation Project

Social Science Education Consortium
855 Broadway R

Boulder, CO 80302

(303)492-8154

84117 '
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> 2" DAVID UNDERNOOD

“BARBARA WHEATLAND ¢

«

treet Program Directnr

S

1966 ‘South Park Avenue
Tucson, AZ 85713
1(602)624-8385

WILLIAM VINES

Coordinator, Emergency School Afd Act
Sequoia Union High School District
* 480™James Street .

® Redwood City, CA . 94062

(415)369-14)1 extension 316

ROBERT WARD .
Judge

= Juvenile Division,,Santa_Clara County Juvenile Court s

PO Box 270 -
Chatham, VA 24531
(804)432-2041

" SHIRLEE WEDOW

State Board of Educatfon

629 "J" Street

Sparks, NV, 89431 ’
(702)358-3206/784-4921

~

MARGE WESTOVER . .
Youth Counselor )
Murphy-Bernardini Regional Juvenile
Justice Center .

1484 East Fifth Street

Carson City, NV 89701
(702)882-2736

President

8oard of Education, ‘Santa Clara County’
1506 Hollenbeck Avenue . .
Sunnyvale,” CA 94087

(408)736-3586

EMILY WHITESIDE

Counselor

Foster Youth Services, Inc.
PO. Box’ 2480

Reno, NV 89505
(702)323-6296

LYNN WILLIAMS 4
Juvenile Probation Officer
‘Douglas cOunFy queniie‘Piobat!on

PO 8o0x 218 .

Minden, NV 89423 .

(702)782-5176 extension 241
) . £

ROBERT WILLIAMS
Superintendent

[
Rialto Unified School District /
182 East Walnut Avenue

Rialto, CA 92376

a

ED WILL INGHAM

Senfor Residential Advisor
Sierra Nevada Job Corps:Center
PO Box 60009 .

Stead, NV 89506
(702)972-5627 .

RON WOOD
Juvenile Probation Officer

4

Murphy-Bérnardini Regional Juvenile

Justice Center ‘

-~ 1454 East Fifth Street
- Carson City, NV . 89701

(702)882-2736

RICHARD WRIGHT

Director, Instructional Services
Washoe County School District
425 East Ninth Street

Reno, NV 89520

(702)422-7041 extension 203

WAYNE YACOOTS

{Counselor -

SiZrra Nevada Job Corps Center
PO 8ox 60009 T
Stead, NV 89506
(702)972-5627' ..

JAMES ZELLER

8oard Member Stockton Unified Schoo’
601 Madison

Stockton, CA 95204

(209)944-4050

-
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" MONOGRAPH . - - .

The rising rate of violence in our schoo]s and” society is @f tremendous
concern-to the.citizens in our country. The purpdse of the First’
National Symposium on Youth Violence, Team Action Youth Involvement

.Programs to Decrease Violence was to: ‘

-Identify: successfu] youth programs which decrease violence
in our schools and communities :
. -Deve]oﬁ alternative plans to decrease violénce and con-
structively channel” the energies of youths .- .o

- -Imp]ement techniques for effective use of programs to de-
crease violence by uti]izing and expanding the Services of
. education institutions, the judiciary, private and public
sectors, law enforcement, community resqurces .

-promote legislative action programs for constructive
'1nvolvement of youths b
Nationally known authorities, addressed the sympos1um A11 sessions
were directed‘toward solving problems and implementing constructive
~youth involvement programs to decrease-violence. e -
Focused for policy makers and practitioners in the fields of education,
Juvenile justice, law, corrections, medical and health services, law -
enforcement, - -community programming, and' those working in a broad range

* of human service resource systems for YOUTH. - .

Y

The Monograph, FOCUS ON YOUTH, FIRST NATIONAL SYMPOSIUM ON YOUTH VIO-
LENCE, TEAM ACTION YOUTH INVOLVEMENT PROGRAMS TO- DECREASE VIOLENCE,
will be sint to fu]]y registered part1c1pants of ‘the National Sympos1um

The Monogfaph includes summaries.of the presenters, outstanding youth
involvement programs to decrease violence, and: the proceedings of the
National Symposium on Youth Violence.

Please. complete the order form for the Focus on Youth‘Monograph.
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Name _ Title -
Organization : ~{

Address { | - {

City - - State Zip

‘Please mail this form with a $6.00 check to: Communnty Deve]o‘ment
Division of Continuing Education, College Inn, University of
Nevada-Reno, Reno, Nevada 89557
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