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ABSTRACYT -

: Becanse of its benefits to classroom teachers,

"tntors. and tutees, ‘peer tutoring as a strategy for instructing

- handicapped students in vocational education is gaining in

- popularitys ‘Several factors ate inportant to the successful
inple-entation of a peer trutoring prograa, including administrative
snpport, assessment of tutoring needs, and establishment of progranm
-goals and objectives. Equally important is the formulation of a tutor
role description vhich provides the tutor and teacher with a clear
description of their responsibilities, a criteria for selecting °
tutors, a snpervision or evaluation instrument for measuring the

<7 tutorts, perfornance, and guidelines for the approgriate use of tutors

"in the classroon. In selecting appropriate tutors teachers shouid
consider a variety of personal characteristics and variables siuch as
age, achievement levels, and racial. and socioeconomic bac&grounds.
While a reviewv 6% tutor training programs in the iiterature reveals
certain components that are characteristics of successful training

. prograas, the organization of these components into training sessioms
is determined by individual school training prograns. Tuwo suggested
training activities found effective in training programs for tutors
and ‘paraprofessionals are the Peer Tutor Decision Worksheet and the
Tutor Training Triad. Also essential are close supervision and
gnantitative and gualitative evaluation of peer tutors. (M)
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The use of peer tutors as a strategy for instructing ‘handicapped

students in vocational education is gaining in popu]arity. This interest

is duein part to federal legislation in vocational and special educa-

ation w@ich haé‘encouféged school districts to provide vocational

_education to greater numbers -of ‘handicapped students. Teachers have

.often felt that placement of a handicapped student in their classroom

/

~has increased demands upon their time and requited them to adapt

instruction -and curriculum for one student. The utilization of students

S~

as -peer tutors to Supplement instruction in the vocational classroom

provides the teacher .one -possible solution to this dilemma.

,Tutoring‘prdgfsms‘were initially developed: to improve the tutee's ._

academic progress; however, researchers found that often the tutor was

haking eqUa]lysignificant’prbgress'(C]oward, 1967; Morgan and Toy,
1970). While the:goals bf tutoring programs are to provide individualized
instruction for jmproved academic skills, studies also revealed imqroved

-

social and personal growth as a result of tutoring (Lippitt and Lippitt,

"1968; Johnson and Johnson,. 1975). The findings of Werth (1968), Wagner

and Sternlicht (1975),Jgenkihs,.Mayha11 Peschka and Jenk1ns (1974},
reveal that peer tutors are beneficial 1n_encourag1ng academic and social
growth of the handicapped student: ' . . -

The effectlve utilization of tutors prov1des beneflts to the class-

.room teacher, the tutor andvthe tutee. Figure 1 contains potent1a1

penefits of péer tutoring.
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Insert Fiaure 1-about here
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Establlshlng a Peer Tutorlng,Pngfam

Several factors are 1mportant to the successful implementation of
a peer tutoring program. .Thesg include adm1n1strat1ve support, assess-
" ment of tutoring needs and establishment of prbgram.goa]s and sbjectives.
Administrétivé aqd teacher coopératisn are essential to the success
. of a peer tutorisg program. Administtators and teachers wto are invo]véd
in the tutorlng program shou]d first assess the needs for such a program.‘
Ind1v1dua1 teachers and studeqts need. to be surveyed to‘determ1ne if
‘peer tutoring would be he]pfu] in meeting the needs of handicapped
students. From the results of thé assessment, goals and objectives for -
theftutqring program wou]d bgudeveloped. ‘The goals. for the tutoring
’ program may include: ' I
. . . to increase student's academic or°sk111 performance,
. . to enhance student's self esteei, ‘ S
to increase coopér&tibn among students,
s to-provide students‘hiih an opportunity for successful
llearnlng experlences, . - )
. . . to improve student S att1tudes toward schoo],
. to 1mprove-student-teacher_commqn1cat1on,
. to provide Edditionalztiﬁe-and assistance to the teacher,
. to supplement c]assroom instruction, éna

. n to permit 1nd1v1dua1wzed instruction to meet student's needs.
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The goals serve as a foundation for establishing policies on selection ‘
of tutors, tutor ‘training, supkrvision and evaluation of tutors and the
‘tutoring program.

Estab11sh1ng a Tutor Role Descr1pt10n

The goa]s of the peer tutoring program are often based

upon 1nd1vrdua%mschool po]1c1e§ which w111 dictate the roles and respon-

sibilities of the tutor. Teacher expectations, classroom organization

- 4

and course objectives may also determine tutor responsibilities. The

ktutqr's role is 'supportive in nature and supplementary to regular
instruction proyided by ‘the teache}, Tutors may supp]ementlinstruction

- by performing-some of the following specific duties under the supervision

- ——
«

and direction of the classroom teacher:

. . read materials fo stueents,
T . . . review léssons,
RPN demonst}ate ski1is, ‘ Co
. / by
. . . assist in giving tests, . . .
-, . . obServe student behavior,:

record student behavior and progress, . ..

- L)

g
.
.

i . clarify instruction,‘
. . . direct lesson by questioning,
. . . provide feedback and reinforcement to tutee,
. . R superv1se tutee in a new skill, . .
. . . construct instructional materials designed by the teacher, : ' A

. . . locate and use 1nstruct1ona1 materials and equ1pment,

f
4

. . . maintain student records, i Fypuie-
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. . . maintain supply inventory,

. . . reinforce learning in small groups,

. prepare supplies and materials, _ ,

R ¢
3

. .make games, ; i
D prepere jnstructional aids, and
. . make bulletin_boards.
Nhi]e these duties are=not“a]1 inclusive, they should provide guidance

° -

in estdblishing a tutorxng program A role description should be

~

written to prov1de the tutor ‘and interested teachers w1th the qpallflca-

t1ons, tra1n1ng requirements, respons1b111t1es, gnd program eva]uat1on

procedures Equa]]y important in the ro]e description is a descr1pt1on

. of the Timitations of the tutor in relation to schoo] policy, 1ega1
.constra1nts and eth1cs of the teaching profession.

The- ro]e descr1pt1on is a useful tool for the tutor, teachers and
administrators in deve]op1ng, 1mp1ement1ng, and evaluating the peer
tutoring program. The comp]ete tutor role descr1pt1on may be utilized
in a number of wa§s, The role descriptfoniprovides (pi the tutor and
teacher with a clear describtion of their responsibjfities; (b) a critéria
for selection of tutdrs; (c) a superviSion,pr evaluatior instrument for .
measurinp the tutor's perfermance;. and (d)‘guidelines for the appropriate

use'of the tutor in the classroom. A sample tutor role description may,

“« be found in Figure 2.

3
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success as a peer tutor:

- i

Se]ect1on of Tutors

Tutors may be solicited through asking for vo]unteers from the NI
student body or ut111z1ng teacher or adm1n1strator recommendat1on5° It

is recommended that tutors ‘be selected who-are interested, enthusiastic,

and can meet, the criteria established in the role description. The

‘following 1ist of personal characteristics includes ones important to

4

... appeareﬁce; 'A‘= - o .", . respect or others, |

. clear, distinct'speech; . t . ..considerate,'

. poised, : _ : : . follows, directions, ) '91 -
.. .;courteods, D - .~. positive attitude,

. dependable,“" s e e responsib]e,iand °

. adaptah]e, .- e thorough and accuhate.ﬁ

ConsideYab]e research has been'conducted to determine which

personal character1st1cs of tutors may affect the: success of the

a

" . ‘tutoring program. Variables such as age (Linton,-1973; Thomas, 1972),

'-sex‘(KIentschy, 1921, Cicirelli, 1972), achlevement Tevel (K]entschy,

1971; Erickson.and Cromack, 1972), ahdaracial ahd socio-egonomic back-
grouhds (Lakin, 1972; Bromo, 1972) have been,exﬁ}pred.' The consensus

is that the teacher:judgment is the best form of selection of appropriate
tutorsc Some researchers cite same sex pairs as;more effective due to -
similar interests or same sociolecohomic pa%rs due to,similar CUitural’

values. -Other studies;heveaT\tutors whe are older than the tutees are
: \ _

- more effective as ro]eAmodeis and .are more know]edgedb]é ehd show greeter _

leadership (Allen, 1976).




g futor Trainihg’

Tra1n1ng of tutors in specific tutorlng skills can he]p insure the
success of the tutor1ng-program. The findings -of several research
studies (Harrison and Cohen, 1969; Niedermeyer; 19]7; Gladstone and | , o
Sherman; 1975; Harrison, 1978;.Fenrich and McDonnell, 1980) reveal |
trained tutors perform specif%c tutoring skills more effectively.than : l
untrained tutors. ‘Additionally, the studies support that students who. |

‘are tutoreq by trained'tutorsrmake significantly greater gains acadeﬁicq]]y
than those under an untrained tutor.

}he compenents of aetraining progrem are developed in conjunction .

_ with the performance and.skills out]ined in the tutor's role description.
R review of tutor tra1n1ng programs in the 11terature reveals the Skl]]S
of developing rapport questlon1ng, re1nforc1ng, observing,. and recordlng
and using a structured*lesson are important to the success of the tutoring
program, (A]]eu and Boraks, 1978; Melargno, 1976; Pope, 19763 Deter11ne, '
~>1970; Harrison, 1978; Cohen, 1972; and Whitmore, }911); The suggested
éomponents for the training program include school policies, program
\procedures, c]assroom management techniques, operat1on of audio-visual

and - offlce mach1nes, location of instructional mater1als and superv1s1on
and eva]uation procedures The organjzation of these components into
tra1n1ng sessions is determined- by individual schoo] tra1n1ng programs
Actua] training sessions. can be adapted to short training per1ods or all
day sessions, based upon the unique needs and scheduling of a school.

The competencies for a tutor traln1ng program designed to beé comp]eted

’
o

in about eignt hours are found in Figure 3.
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Effective tutor training sessions make maximum use of activity
‘oriented teghpiques that require the‘partieipatibn of the trainees
(Melargno, 19?6;lEh1y and Larsen, 1980). Techniques including role
playing, brains@ormingg demonetrating and manipulating of ‘materials
serve to. enhance the tutor's acquisdition of specific tutoring skills
(Osguthorpe, Whitehead and Blshop, 1978). Two suggested train{hg

; act1v1t1es that have been effect1ve in tra1n1ng programs for tutors and

paraprofessionals are the Peer Tutdr Decision Worksheet and the Tutor

- . Training Triad (Vasa, 1978). (See hppendix A.) Both of these activities

require the active participation of’the trainees as they role play in a
~variety of situations as a tutqr,rfhtee or observer. C

The Peef‘Tutqr Decision worksheef‘(Appendix A) is a listing of
'Eeven'boSsible situations thét'may confront the tutor in the classroom.
Tutors';re asked to reacf to the situations based upon ethical and
legal considerefions of the teaching‘prefession which were covered in
%he'tutor-trajning program. Thfs activity involves the active participa-
tion of.student§ as ihey discuss the issues‘among themselves in brain-
stonming;'ro]e playing the situatioh and possible consequences; and
react to incidents w1th the tutor trainer. y' .

The Tutcr Tra1n1ng Triad requ1res the. tutor to utilize sk‘lls of -

Qa\
. observation and spec1f1c tutoring tecnanues, such as quest1on1ng or

reinforcement to'role play a tutoring situation. Students are furnished

-
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with an instructional plan to guide their role play. Students take

turns obserying and role playing the tutor and then the tutee's ro]e.‘
ﬁacticipat%on in th{; role p]éy drahatizes the need for understanding

the_tutor'é roles and responsibilities and the'déveloﬁment of expertise

in performing bésic tutoring skills. . ] ) L -

Supervision of Tutors - .

- program j§ well designed, it will lessen the heed for continuous super-
, c !

vision for the duration of the tutoring program. It is recommended that

" tines of communication can assist the continued success of the tutoring

. program.

" . techniques on the handicapped student's progress. The relationship of

" to terminate the iutoring-progrmnforjndividug] students.

Supervision of tutors.is inportant to maintain continuity and

document student progress in a tutoring program. If the tutor training

i

tutors be observed and consulted on a regular basis to proviaé suggestions
and feedback fgr altecing instructionai procedures.g This form: of §upér-
vision serves many ﬁurposes. Supe;vision can help develop rapbbrt-

between the teacher and the tutor. The éstablishment of positive:rapport
betwéen tutor and teacher is aneintegrh1 part gf the supervision:process. K

Tutoring is a cooperative venture between tutor and teacher and open

>y
¢

Additionally, supervision of tutors helps eva]uate'éhe program by

examining the effectiveness of instructional materials and tutoring

the tutor and tvtee may be observed and decisions made concerning the
appropriateness of the tutor-tutee match. Supervision of the tutor and

tutee's progress also serves as an indication of the appropriate time
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Eva]uatien
Evaluatiod is essential to the improvement and overall success of
_the peer tutoring program. One means of evaluation involves determinl
: iné if the goals of the tutoring program have been accomplished. Achieve-
ment cf ;rogram goals can be eva]uated by measuring:
’ . performance of the tutee and/or ‘tutor in academic skills,
.matéitudesiof-mildly handicapped stddenttGWardS‘self, peers,

teachers and school' -

78

part1c1pat1on in classroom and school activities by tutee,
. ut111zat1on of time by tutor and tutee, and
. o e effect1veness in-meeting 1nstruct1ona1 needs—of 1nd1v1dua1 students.
"The evaluation of the tutoring program riay be divided into 'quantitative
and qualitative measures. Quanfitative measures examine amount or degree

of change, while qualitative measures examine the type of cha;ge._

Quantitative Evaluation. The Tutor Daily Log {Vasa, 1978) compares

the actual time spent by the tutor with the guidelines set forth in the
role description.- In completing the;Tutor Daily Log, the tutor documents
performance in designated activities by fi1st recording the frequency and
then tde amouht'ef time the tutor devotes to each.activity. The completed
]ogrprovidee a ‘means of aﬁa]yzing how the tutor's tiﬁe is expended. The . )
information may .be used to rev{se the tutdr's eesponsibi]ities, to improve

the tutor training. program, and to evaluate the overall program effective-

"+ ness. (See Figure 5 for the Tutor Daily Log)

—




' Insert Figure 5 About Here
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bgg]itative Evglua;ion. The tutoring prcgram may: be evaluated

qualitatively to determine changes in academic skill$ and social-emotional
growth of the tutee. This type of evaluation requires monitoring the
academic and social-emotional progress of the tutee. The achievement of

“the objectives set by the instructor for the tutoring session .provides

<
&

evidence of the ‘program success.

Qualitative evaluation requires :chservation of the -tutor's

performance on specific tutoring skills by the, supervisor or through self-
evaiuation by :the tutor. Figure 4 provides a sampie monitoring device for

the supervisor to use in observing the tutor.. The form does not address
" - T e

—— o,

—— e o,

specific issues, but it provides a guideline for rating the tutor's
performance. Figure: 6 containsan instrument for the tuior to use for self-

evaluation.

*
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Figure 1
Benefits of Tutoring

Béhefitsfto”the Tutor . . ¢

Develops a sense of concern and cooperation among fellow students

Deve]ppéfnéqunsibility for another person

Provides opportunities to-ledrn and practice human relations skills

_Bécomes an advocate for a person with a handicap'
Deveiops insight -into_the teacher's role
Provides meaningful interactjon.with_adultsf

Pd

. hat 7 «
Develops more confidence in own abilities

. Benefjt& to the Tutee . . o
kS

ar

Provides -opportunities to ?mprove social confidence
Improves attitudes towards school, teachersand pée%s

Improves academic achievement

-

Meets iqdividual,neeas by a116wing to progress at own rate
PrQVides more oﬁportunitﬁes'for success - - -
Receives encouragéheht and support frgm\peer§
Provideg instruc%iqn in student to student t}angﬁége"

-, Deve]opsAaaposifive relationship with a peer

" .
13
-

" Benefits: to the Teacher
. , Provides for more timé for individu?liZedqin§tructiod
,bevelops a sepse’of trust‘and infjuencé with-siyﬂents
) “Provides leadership opportunities, for students

‘Allows teacher to extend influence outside the classroom

More efficient use of teacher expertise L.

[y . .
. Al x

=~

&

',Allqws for more attention to students with specific problems

[

.
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_ L Figure 2
h QualificetionS' )
‘ 1. The tutor will be available f1ve hours per week. )
i 2. The tutor will receive favorable recommendations from teachers
| or administrators. :
N 3. °The tutor will coqp]ete an interview with the supervising teacher.
. 4. The tutor will successfully complete an eight-hour tutor training
- program. _
Role oﬁ the TJutor .. ' _ o
X b ‘1. Maintain a positive working re]at1onsh1p w1th other students.
j 2. Utilize appropr1ate tutoring skills 1nclud1ng observatxon,
K reinforcement and. questioning. - )
W 3. Tutor other students.
: 9. Follow teacheras instructionat plans and directions. '
' 5. “Observe classroom behavior. - A .
} i 6. Maintain open commun1cat1on WIth the teacher concern1ng tutee s
t . da11y progress. " ) -
f 7.1 Qperate audio vlsuolequibmentﬂand:maintain instructionel.materiels:
T ,é. ‘Meintain a\tjme andlactivity*ﬂog as a means of evaluation. C
M' o 9. Serve as a role model to the/tutee. ‘ m
1 v " 10. Be familiar with school ehd cless poli¢ies and procedures for A
: * . carrying them out. . ‘ o .
. h 111 Be dependable and directly respons1b1e to’ the teacher. -
. i - :, L1m1tat1ons : BT ° . -
/ 1. The tutor will serve as an ass1stant to the teacher, not as a
subst1tute teacher., \ ) o
\ 2. The tutor will not d1agnose the tutee's learnihg preblem.
:3. The tutor will not write 1nstruct1ona1 programs.  _ ’
[4. The tutor w111 respect the conf1dent1a11ty of the tutees and the
‘ ’conf1dences of the teacher. ° .

atiy




10.

n.
12,

13.

“evalute the qua11ty of tutor1ng by se]f—evaiuat1on,

.develop an understand1ng of the tutor and tutee 'S ro’e

-HdﬁeB
Tutor Competencies -

Upon: complet1on of a_ tutor tra1n1ng program the tutor will be
ab]e to:

identify the .goals of the tutoring program,

define‘his/her role as described in the job description,

relate school policies. regarding ﬁhé.use of peer tutore,

operate assigned audio-visual and bffice'equipment,
work—cooperatively with the_supervising: {eacher,
understand the pr1nc1ples of learning in re]at1on to tutoring,

carry out. tutor1ng ut11121ng a prescribed instructional plan,

-utilize instructional strateg1es, such as, questioning, prov1d1ng

feedback, and observ1ng and record1ng tutee behavior,-

develop open. communication and pos1t1ve rapport with teacher and
tutee, ! . BN .

=~
o

-mon1tor the progress of the tutee and prov1de cont1nuous feedback

to. the teacher,

A3

15

maintain a t1me and act1v1ty 1og, and ' o _ a - .o

-

N
>
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‘ Figure 4 '
3 -
é caX
: . Monitoring Form
Tutor Effectiveness”
‘ A
' S Needs Not
) . Tutor effectiveness in: Adequate Improvement Adequate -
Putting tutee.at ease _
Clarifying’task .
Helping tutee verify response. ) :
* Providing feedback . .
Using positive reinforcement .
- . - Providing appropriate praisé . ‘
Evaluating mastery on items : "
bow ‘ i ‘
] , . X ;
[ v -
rd * \: ;
P : o H
' N
\ ;
s - - ‘
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Month:

Figure § -

" Tutor Daily Log

A .o ‘Classification of Activities

Tutor:

-

ACTIVIYY CO0F

Af'instructionai Activity
- Area & Number of Students

14
2
y

A. ‘Instructional.Activities

Total ‘ . . T _
: cmonstrating skilis |

1. Demonstrating skills

2. Reading to- the tutee

3.7As§ist in giving tests

2. Reading to the tutee

4. Maintain: records

‘5. Review  lessons:

3. Assist.in giving tests

6..Other ‘ : o

4. Maintain records

B. Classroom and Equipment Care.and Operation - Routine

activities rejated to organizing or caring for equip+

5. -Review lessons -

v ment in the classroom;

C. Classroom Observation of Students - Observations focused

6:

on tutee behavior for assessment or procurement of

7.

information. A

8.

D. Mecting or Inservice Attended ~-Al1l meetings, such as
buiTding,. Eraining or aistric t wide. ’

E. P]ayground._Lunchroom Supervision

§‘7Classroom and.tquipment
. .Care and Operation . .

: C. Classroom QObservation

of_Students

F... Preparation - Time spent preparing instructional materials
. Eulietin boards and reviewing upcoming lessons. !

0. Mecting or-Inservice
Attended

- E. Playground, Lunchroom

Supervision’ / .

. F. Preparation \

G. Recordkéening

T Typing and Reproducing

Materials

‘ If'Tegcher Conferences

- J. Other
S

.

- vasa, S. F. Unpublished Mdnuscript. Lincoln;

AG..'Recordkeepip( - chorts or.records for instructional staff.
H. Tyring and:Reproducing Materials
1. Jedc e__sqnig;gnggs Conferences with supervising
teacher. b
J. Other - This is available for use by the tutor to report
other special assignments performed as a tutor.
4 ¢ Directions- . ’ . )
= Record the numter of times you engaged in each !
activi.; in the upper half of the box under the \
- date. following the lettered activity code. Record 3,
2 ‘the amotint of time spent on each activity 1n 15 T
: minute blocks in the lower half of the .box. “
v h 2
University of- Nebraska.1978 N
- (,

‘. + [N




- Figure §

Tutor Daily Log

Montn: S— - : : j . Classification of Activities i
Tutor: L . ‘ . - 4
ACTIVITY CODE_' °~ . ’ Total ) : ) : o

A. Instructional Activity 3| \ ' A. Instructional Act1V1t1es : -

Area & Number of Students:y e : .%. gcmgnstrat1ng skills

- = : 3 T 1 1. . ‘Reading to the tutee -
1. Demonstiating sr1.1s +— 3. Assist in g1v1gg tests
‘e ‘ 4; Maintain records
2. Reading to Fhe tutee K ' ' 5. Review lessons - N S
:“ o 60 other ! « ’

"3, Assist in giving tests

B. Classroom and- Equipment Care and Operation - Routine
activities related to organizing or caring for equip-
ment in the classroom. . )

C. Classroom Observation of Students - Observations focused
on tutce behavior for assessment or procurement of

. Maintain records

3
4
5. Review lessons
6
7

. . information. ~ - - A
: . D. Meeting or Inservice Attended - A1l meetings, such as  ©
8. - : building, training or district wide. _ .
R tTassroom and Equipment : E. PTayground Lunchroom Supervision e
Care and Operation ' F. Preparation - Time spent preparing instructional materials,
C. Clagirg°mt0bserv?t‘°” * , bulletin boards and reviewing upcoming lessons.
of ‘Students : , .
D. Meeting or Inservice » G, Recordkeeping - Reports or records for instructional staff.
Attended b 1 . and Reproducing Material "o
E. Playground, LuncChrogm . 2 : H. Typing dnd Rep nd_ 1 s
Supervision RIS . , 1.. Teacher Conferences - Conferences with supervising
Fi Preparation ’ SES teacher,
. — ' J. Other - This is ava11ab1e for use by the tutor to report
3. Recordkeepwng - : - — " other special assignments performed.as a tutor. -
H. Typing and Reproduc1ng gy T T ; ' _ , B _
: Materials i .- 1. : ’ . D‘lrect{onse N L
, 1. Teacher Conferences i . Record the number of timés you engaged in’ each
% — : - : ’ activity in the upper haif of ‘the box under the -
J. Other R I A i date following the Iettered activity code. . Record .
R » 4] : thé.amount of time spgnt on each activity in 16 - .
S _ _ - , minute blocks in the 18wer half of the box.

Aruitoxt provided by Eic:

:e4~e-«Vasa,Hs.»EWHHUnpub1ished Manuscript.emLincoIn-;,University ‘of Nebraska, 1978 ,7!7 - . .23 .
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Figure 6

Tutor's Self Evaluation i

' Date

Name

/‘

P]ease rate your fee1.ngs about the following statements. The rating scale
is from one to five. Five (5) represents very important to you and one (1)
represents not important to you. ;

1. 1 1ike working with students who are~ xf 5 4 3 2 1
having difficulty in school. § ‘ . .

i

. , . f i .
2. I will be able to take directions and 5 4 3 2 1
correction from the teacher to whom ﬂ’ -

have been. assigned.” — - ——-

3. 1 feel prepared to work in the classroom 5 4 3 2 1
as a tutor. , "

4. 1 can avoid talking about students in s 4 3 2 1
inappropriate ways, especially outside
.of school.

>

5. 1 will be able to he 2 the teacher so 5. 4 3 2 1
that students can be better served.

6. I understand the purpose of my position. ‘5 -4 3 2 1,

7. 1will be able to be objective’in 5 - 4 3 - 2 1
dealing with studeiits, even if I know
thelr parents.,, . ) ,
8. 1 observe and take hotes well. 5 4 3 2 1
9.” I will not feel pressured by the ° 6 4 3 2 1
responsibilities of the position. . ' ‘

10, T will _be interested in ma1nta1n1ng this 5 4 3 2 1
pos1t1on for a comp]ete school’ year. ’ > )

Please comp1ete.these statements. - .

- 1. Three things that I like about beeing a peer tutor.

-’

2. These are things that I need to learn to be more effective as a tutorl

— o . . -

o e
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'APPENDIX A
* Tutor Training Decision Worksheet

* “ Tutor Training Triad (TTT) "
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TUTOR TRAINING n?scxsmN won’ksnm (TTOW)

The. act1v1t1es in the TTDW are designed for the tutor in training .

to react tc situations which may occur ir ‘the school. The incidents offer
the opportunity for the tutorsto role play their responses to the.situations -
in a non-stressful environment. The purpose is to provide the tutor with a
means of responding in.an ethically appropriate manner.

This activity may be utilized-in a variety of wais, First, it may be
used as a posttest over ethical and legal cons1derat1ons ‘for the tutors.
Secondly, it may be used as a discussion guide or as an individual interview.
with tutor trainees.

Instructions. Please read each situtation and-respond based upon
your knowledge cf the tutor's role. The questions deal with ethical
and legal issues that may - confront you -as a tutor in the school.

. 1. The mother of a student whom you tutor -in a remedial reading program

confronts you in a loccl grocery store and asks you questions about
her child$ progress-in school.

2. A parent of a c]éssmate”asks you: for an opinion of the competence of
tHe teacher to whom-you are assigned as a tutor. v ——

3: Your superv1s1ng teacher is making derogatory remarks about students,
by name in thé classroom, These comments seem to be 1nd1scr1m1nat1y glven
to anyone who will listen.

-

4. A student refuses to do the work you are ass1gned to deliver.

5: Another teacher asks you for your opinion about the appropriateness of
the, 1nstruct1on delivered in the classroom in which you are a tutor.
N f
6. The c]a sroom teacher regquests that you write and deliver a lesson to /
the tutee. When you request information from the teacher, you -are told
to just go ahead and do what you th1nk is right. .
7. A visitor in the classroom where you are working asks you in front™of .
' the student you’are tutoring, "What's wrong with that kid?" . g

LR
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.7 =7, ~" {UTOR TRAINING TRIAD m? -
,% S .~ ‘The tutor training triad (TTT) is designed to give tutors in training
ﬁ'}g the opportunity to be critiqued while they are in role’playing situations . . .-
. The three roles in the triad are: L
$ | - -
¥* 1. The TUTOR -- The person who is teaching a concept to the tutee.
i A form, Tutor Report Form, is provided for the tutor to do a self-evaluation
' following the session. “ . T
Uiy ¢ 2. The TUTEE -- The person who is receiving the instruction from the tutor. )
. A-form, Tutee Observation Report, is provided for the tutee to give feedback .
o to the tutor. - : : S - b :

] . . " . . e L.
3. The OBSERVER -- An observer helps the tutor-learn the skills more quickly

Generally the observers will give informational feedback ‘to both of the
° other members of the triad on how they interacted<during their role playing.’
. The observer will -usually concentrate on giving useful data to the two others
¥ . while refraining from madng=i nsupported valué judgements. A form, Observer

‘Report Form, is provided. for use by the cbserver. C
7

PRACTICUM: S 7
5 " A. Select the role you are 'going,té play first in the triad (tutor, tutee, or
] ’ observer). As the tutee, there are numerous roles you.can p’lay.S Some exam-

ples are: d

/

. 1. A.young child who has not mastered the basic addition o subtraction -
~facts, who cannot remember the facts. . ]

P

"}‘Le ’ . ) . . )
i ] 2. 'An adolescent who needs help in reading for comprehension.
e ’ :

-3. yt’ﬂild who need_s help in learning self-help skills, e.g., tying shoes.

"~ B. The role playing situation should continue for approximately fifteen to

« tyenty minutes. Limiting the role playing. to this time will allow the ob-

. . .- server ‘to focus his/her feedback to the. role players. -After the role playing
- e 71is ‘completed, each member. of the triad will respond in writing to the ques= .
e .~ tion on the appropriate report form. Thus ,. vhen you finish each activity
7~ ————_ you will.have all three report forms completed. . . -

C. -After members of the triad haye answered the questions on the report forms .
-#n writing, the verbal feedback begins. The observer talks the first few

, minutes before the other members of the triad give their reactions. The n

;o .objective of the discussion is to give the tutor honest feedback that will ;

enable him/her to effectively use the strategy when he/she works with a

C "real” tutee. )

0. tach triad should work through at least two or three experiences each role.

The repetition-of the activities will allow the tutors the opportunity to
practice the suggestions given to- them.

S

1 ‘ es . :
Vasd, S.F., [‘utor,Trammg Triad. Unpublished manuscript. Lincoln, NE:
University of Nebraska, 1979. :
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o ;.('Cofnbl‘etf‘ed,’by: Tutor);

_ Name d;'; Observer:

- 228

pate:

"

e et s

Mame of. Tﬂtoré

Topic/

Nemé of Tutee:

Unit:

¥,
S

TUTOR REPORT FORM

1 ) )

The following 1ist of questions is intended as a checklist by the tutor.
~ The: tutor is encouraged to answer each -question caréfully after a tutoring
session has been compléted. A rating scale of 15 is to be utilized with five
(5) being.highly developed and one {1)- to represent totally absent.

1. Di;d; you,i‘ee'l Jyou had the know]e'dge, of the tutee's ability to tutor
hin/her? ) ‘ ' .

2, Did you, feel jou had the .training to carry out i:h_e instructions?

3. Did you feel that the tutee.was motivated todo his/her best work?

{

4. Did the teacher; or supervisor provide you with the appropriate instruc-

-

T . ‘tional materials-and guidelines to tutor the tutee?
-~ : ) . N .

5. Did you feel comfortable in the tutoring situation?

‘GEMERAL -COMMENTS: - f

A v s .
L) ""c'?:? e -

e
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Nama of Observ‘er:
Name of Tutor. '

" Name cf Tutee.

2'
3.
4.

.+ (Completed -b:y' Tutee) -

1.

5."

" -25-

‘Date:

Topic/

-Unit:

[

| TuTEE oes'ERvA‘rmn REPORT.

The fonowmg Jist of questmns is mtended as a checkhst by the tutee to
assist the tutor in improving his/her skills.
ansver each question. carefuny after the tutormg session has been comp?eted.b
A rating scale of 1-5 is to be utilized with ﬁve (5) being hxgh'ly deve]oped and
one- (1) to represent totally absent. ,

The tutee is encouraged to

Did the tutor establish rapport with you?

Were the mstructwns gwen to you in a c’lear, concise manner‘?
Did you fee] that the tutor was prepared"
Did you fee'l that the tutor was interested in your learning?

Did the. tutor provide you with feadback on your progress?

j .
. Here you comfortab’le with the tutor?

-Did the tutor emphaszze your strengths rather than your weaknesses and

failures?

ﬂ
-

GEHERAL COMMENTS:
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P "“((:o:w-.plé"’céd.by Observer) S

L ~ &

. Name of :Observer: ___ 7 \ . -Date:
Name of Tutor° : , / o Topic/
N R / S Unit:
- hame of T.utee: . ‘ '

OBSERVER REPORT FORM

The To’ﬂomng 1ist of questions is.intended as a checklist by an observer:
‘The obsarver is encouraged to answer each question carefully after a tutoring
session has been completed. A rating, scale of 1-5 is to be utilized with five
(5) baing highly developed and one (1) to represent totally absent.
1.. Did the tutor establish rapport vith the. st_pdentf?
2. Did the tutor hiave the materials ready? -~
3. Did the tutor reinforce the Student appropnate'ly? I b_

4, . Did the tutor provide support but still remam objective? e.g., did not
give answer to child.

-

'5.‘ "Vas the tutor able to adJust to emn jronmental/student changes?

6.  Yhere ~d1d the tutor place hersel rltnmse]f in re'lat'l%onsh'lp* to the chiﬂld?
7 ‘ Did the tutor maintéin control -of the: instructioha’l:';?sit’uation? |

'8.. Did. the tutor maintain accurate records ofmthé', student’s performance?

‘,9.' Did the tutor give clear, concise jnstructions to the tutee?

‘GENERAL COMMENTS:

-—
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