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This” administrator's manual contains guidelines for

planning,’ developing, and implemeidting mainstream, self-wontained, or
cooperative .vork experience programss for ;\e disadvantaged. Outlined
. %n the intgpduetory section are the philosophy underlying prograas

© for the disadvantaged, procedures to determine student eligibility,

sighals indicating ‘the need Yor a progre‘f'the main features of each- -

program and vays to determine which progran,is most suitapnle for a
given situatiop, safety ahdvaccident‘prevention ptactices, student

organizations,
disadvantaged. :

disadvantaged is described, with §pecial emphasis on ‘progran

advant ages nh
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and stpps‘in organizing a wocational Pprogram for the
Then the mainstreaming approach to dealing with the

disadvantages, ‘curriculum, and teacher qualifications,

Covered-in a discussion of self-contaimed programs ate‘'the main .
features, of such programs, their advantages and disadvaantages, . '
curriculum, type of school, sugdwsted fields of" tzaining, physical °
facilities, and teacher qualifications. The same points are .

considered in an examination of cooperative work ,experience programs.
Appende ‘to the manual are a director of state and .federal offices

-~and orfganizations involved in educating the disadvantaged and

-instructional techniques for disadvantaged students. (A related
teport on & project to implement employability, reading, and wmath

skills in vocational education is available separateiy

(4N)

4 v

. .

¢

see note )

-~

g

\ 4

. , . ~
* . .~ ‘ "ka

tt*tttq::t:**ttttttt:¢¢¢¢¢¢¢¢¢¢¢tttttttttttttttttttttttttttttttttttt#*t
L /ﬁeprodmctions‘snpglied by EDRS are -the best that can be made ° *

- -

4

from the original document. *

Y L 2 ##****###?##*####*#*##################**“##*#####*’h#*############***

rﬁ - y

a?
1




-

-

9%29. @

ED20

030 229

~Aﬁ'Administratorts Manual for Planning, Devel

——

-
.

opiny, and

Implementing Mainstream, Self-Contained, or Co-op. .

Programs for thé Disadvantaged

¢

. Projec; Staff
- Jerry L. Wjrcenski
Associate Professor and.
Project Director

Peter A, Irvin . - r
Project Faci1jtator°

Pamela J. Blake.
. Project Assistant

Ps -

’ Division of Occupational and Vocational Stu
The Pehnsylvania State Univérsity
University Park, PA- 16802

. . 1981 '

-

U.S. DEPARTMENT OF @DUCATION
. NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION

+

dies

¥

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

™ CENTER (ERIC) .
/Ths locument has been reproduced as

recevé® from the person ;org&r’amn ) k]

onginating 1t
) } + Minpr changes have been made to improve
« . raproduction quality,

® Points of view or opinions smom? this docu- °
ment do not necessanty represent official NIE
, position or policy 9

P

TO THE EbUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

~




/

) ; / " DISCLAIMER
. 2 L

w/

Ihis act{vity was supportee in whoie or in part by the 7Unitedr )

- " States Department of Educat1on, through the Pennsylvania. Department of * '

, Education (PDE), Bureau of Vocat1ona1 Educat1on. However, the op1n1ons
expressed herein, do not necessar11y ref]ect the position or po]icy of

{ the Un1ted States 0ff1ce of . Education, Pennsylvania Department “of .

Education, or the Bureau o; -Vocational Education, and no off1c1a1;‘
endorsement should be inferred. ~ This manual was deve]oped as part gf 2 ~
grant-entitled: "Imp]ement1ng Emp]oyab111ty Skwlls Reading Sk11]s, and:
Matb Skills in Vocat1ona1 Education" condlicted by the D1v]s1on qf
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. ‘ 7 FOREWORD

o ’ ' ®

.

. Youth une'nployment has” become a major national concern It is. .-

. estimated - ﬁﬁhat 3» mﬂhon youth between the ages of 16 ° and 24 are

‘unemployed and do not possess the skﬂ]s necessary to find and keep a™

. job.- Disadvantaged ‘youth comprise a 51gn1f1cant proportion of this
popu]ation It is proJected thats the number of disadvantaged students

\wﬂ] continue to irdcrease throughout the 19805 and the 1990s and that

-

more students will enter -the labor market unprepared for the world of
work., . o ) o . ~ "
Vocational education .can make a va]uab]e contributioh to easing: the
- ~ youth unemp]oyment prob]em. In order to do so, however,’ vocational
education must continue to be resp?nswe to the individual- needs of
disadvantaged youth, These students may experience a disadvantage in
_the, regu]'ar vocationa]y c]ass beca]xse of .poor reading and matheniatica]
skills, 1imited Eng]isn-speaking ability, economic adeficiencies, poor
drganizational skiHs, or differences in their atmtudes toward school
‘and ‘ the work wor]d In some" cases, tHese students may drop ouf’ of
school before they can participate in vocational education. g
Therelis\a need ~to develop program options ‘that can provide‘
alternative educationa] opportunities for students with spec1ai ‘needs.
‘_This manual ha-s been prepared to suggest some guidelines for the

development of. three programming . options for disadvantaged ‘students:
» . N ‘ " v

@

< Regu]ar C]ass Placement (Mainstreaming)
Sel f‘-Contained Programs

. .. Cooperative Education Programs Lo

(%
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7 PHILOSOPHY . .

.o
B
. . .
. -
- . - * »
. A . 7-
- \J
. R . .

. v .
*The Vogational Edueation Act of 1976 suggests that the education of

' disadvantaged students snould occur. within the most appropriate environ-
‘ " ment for vocat1‘ona1 traihi’ng. To determme wh1ch environment is the’
most apprgbriate, it is necessary to assess the needs of the 1nd1v1dua1
student and to, select the program a1ternat1v/e‘ which b’ést responds to . °
S these ‘needs. The, most appropr1ate a]ternative for some students may be
'«_\ p1acement in a regu]ar vocat1ona1 class with add1t’rdn,a1 support services
provided. This placement is popularly referred to as "ma1nstream1ng".
a However, other students may function better in separite, self'-contained .
classes which are spec1f1ca11y designed for d1sadvantaged 1earners. A

th;}rd optlon would ' be 2 special cooperative educdtion program for disad-

vantaged students whick would allow students to’ earn "academic credit

‘ . while they obtain work experience. ‘
‘s Regular Claés Placement: Mainstreaming Programs for Disadva’ntaged '
j Students . R
,

Most d1sadvantaged students wﬂ] be able -to functlon w1th1n the

. regular vocational programs which already exist in the sch001 Howeyer,

» special support1ve assistance may be necessary for ‘them to succeed in~

this enyironnent. The supportive services needed by students should be

- " 1dent1f1'ed and provided by the schqol district These services might
~include adapted teaching materials, special teaching techniques, addi-

t1ona1 ‘tutoring, or revision of the curricu]um and accompanying method-

o]og1es. For most students, the necessary adaptations. will not require -

a great deal of additional work or time on the Yart of the vocatiiona1°

instructor.’ Howe\;er, the additional services= will require the'

.
f
.
. - -~ -
. . .
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vocational instructor to develop cooperative instructional arrangements

‘ with ,those persorinel who can assist with the provision of §upport'

s r
- servipés; The vocational instructor and the school counselor have a

responsibility to identify student needs and to seek .out the necessary
- . 4

-

. services. .- . : '

Se]f-éontained Prpgrams for Disadvantaged Students

4 The needs of seme students may not be adequate]y met in the regu]ar

. id ¢

‘ classroom setting. For examp]e, some students may have demonstnated a_

disinterest ‘i
. 9 - s R
~ in- that envirgnment. --They may be capab]e of-higher achievement if .the
L A . —_
: materials\pres ntedxxere more re1evant and meaningful to theiw unique
) }

the normal- curriculum and may-not be successfu] achievers \

_{~' ‘ persona1 experie ces. This type of indiv1dualized instructional deSign
&~' . u;ua11y requ:res more 1ntens1ve educationa1 setting thap is available

. . " in r‘egulan c]asses. T . j \ ,
Tt v It is ,believed that a Se]f'CONtai?éJ program for disadvantaged
/ ' - c o

. =~ “¥youth shpu]d .emphasize individual remedial instruction, vgcationa]\
orientation, career'expleration, and/or vocationai'preparation'necessary‘
z for successfnl employment. .The structurevoi' a seif;contained program
. yiii allow time‘fbr an intensive individualized program of vocational
‘education. The purpose~—dﬂ. the program should be "to’ facilitate the
progreSSion of disadvantaged students toward successful attaidhent of a
;)“ high schoo] diplgga. The ultimate goal of the self-containedoprogram is
. identical” to that of a’regular vocational program, ﬁhich is to_produce

. well adjusted, educated, productive, ‘and responsible citizens within a

. . communi ty. .

- N
L] Lt . -

-

L4
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2

Cooperative Work Exberience Programs for Disadvantaged'Students

The purpose of the cooperative work exper1ence program is to

prov1de vocat1ona1 educat1on exper1ences either wh1ch cannot be provided
as part of .the :n-school programs or which can be better provided
through on-the-job- traiﬁing (Bo&ers, 19}8). 'The cooﬁera;ivg work?.
experience’ mgthod is an 6ption,wﬁich allows sthdents‘to,iﬁteract with
emp]oyers in .the eommunity. This methodology can b; part1cu1ar1y
he]pfu] for those disadvantaged students who have experienced pers1stent
fa11ure w1th1n the. trad1t1ona1 school environment. The direct,. first-
hanq experience provided in an:gmp1oyment situation allows students both
to apply their classroom kngw]edge to a "$eal" world situatidq, and to
practice the related skills -necessary to successfully hold a job.
Cooperative education is'actua]iy a method of instruction rather -
than a separate program. It is a method of instruqtingistudents which
can be used for‘a'variety of educatignal goals, ranging from occupa--
é%ona] guidance to ski]]ddevelopmént When the cooperat1ve met‘ﬁd is
p§23‘1n conJunct1on with a part1cu1ar prograh of 1nstrutt1on, 1t becomes
4 cooperat1ve educat1on~progrmm (Szoke and Vest 1979) /] 1mportant
alternative educat1ona1 program can be deve]oped when‘the' ooperative

education method is applted to the goals of the vocationa] irogram for
disadvantaged stydents.

4

- WHO IS ELIGIBLE?
" P.Ly 94-482, The Vocational Act of 1976, defines disadvantaged -

“students as persons who have academic or economic disadvantages,

including persons who have 1limited éQgLish\speaking ability, -and who
' € ]

require special services,.assistaﬁEE or programs in erer to enable them-

to succeed in vocational education programs (Federal Register, April.7,

'1977).




™ B . y . - ~ -
r ) S’ . - ‘ "\‘/ 5
The‘Divisionﬁof Occupational and Technical Education of the" Us S, ’ ~
Department’ ®f Hedlth, Education, and Welfare (HEW), has stated that "3
further delineating who the disadvantaged are for purposes of serving

these 1nde1dua]s under the Vocat1ona1 Educat1on Act of 1976 [sic], 1t

-

is essent1a1 to keep the cause of d1sadvantagement d1st1nct from rts
===

effect 1n an educationa] context “ . For examp]e, students who are not

jsucceed1ng in the regu]ar vocat1ona] curriculum m1ght trace the cause of

their d1sadvantage to the fact that they have a nonaEng]1sh language

‘background Ident1fy1ng such individuals simply as members of a
m1nor1ty group does nat automat1caL2y c]ass1fy them as d1sadvantaged

7 On the othen.hand educat1ona] experiences and serv1ces must ‘be designed

to overcome effects wh1ch~m1ght be 11m1testo reading and comprehen91on

d1sab111t1es or behav1ora] prob]ems (Resurge'7 L929
. L : |
Criteria -

According to federal legislation, _the cr1ter1a for 1dent1fy1ng'

a

student as a d1sadvantaged learner are as follows:

L4

_Academic d1sadvantage means ‘that a person: :

y 1. Llacks reading and.writing skills;* . .
2. Lacks mathematical skills; or .
{ T 3. Performs below grade ]eve]. .
Economic disadvantage means : ' ' N

1.~ Family income is at or below national poverty Jlevel;
2. Participant or parent(s) or guardian of the part1ci-
pant is unemp]oyed“ .

. g, Participant or parent(s) of participant is receiving
‘ public assistance, or /
) 4. Participant 1is institutionalized or under State

guardianshfp  (Federal Register Section’ 104, 804,
Ct T Aprid 7 1977). o

‘Limited English-speaking aﬂ1]ity refers to: '
1.  Individuals who were not born in the United States
or whose native 'tongue is a 1anguage other, than °* -
. English, and; -
] ;. Individudls who came from env1ronments where a
_ ' . language other " than: English is dominant, and by
— ’ reason thereof, have diff1cu]t1es speak1ng and .
understand1ng ins;ruction in the English language
- (Federa] Register, Section 191, 0ctober 3, 1977?

. ) . . - .

Y o A

-2
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1 Persons with 1imited Engiish speaking abiiitx\may be catego-

.- b4

rized on the basis of language fluency: -

1. The indivjdual does not speak, understand, or write: -
English, but may know a faw isolated words or
expressions; - .

2. The individual speaks and understands English with
hesitancy and difficuity. With effort.and help, the
student chn carry .on a conversation- in English,
ynderstand- at. least parts of. lessons,. and follow

. simple directigns; ~ p

3.7. The individual speaks *and unders tapnds Engiish
without apparent. difficulty: but displays “low - .
achievement 1ndicating some language ,or cultural.
interference  with- 1earning (Identification of
Disadyantaged and Handicapped Persons; 1977).

WHEN IS A éTUDENT ELIQIBLE?’. } —

-

_ In order xo be consistent with state, reunrements for vocationaf -

, ¢

education, & student wiii be considered to be eiigibie at the 16th, =

FJ

11th, and” ¥2¢h grade levels, However, specific age requ1rements exist

for cooperative work: training prdgrams. Age requirements are discussed

-

in more detai] in Section Ive. NN L

.. . '\ . ‘ ¢ ’.‘

. IDENTIFYING ﬂrNEED FOR A PROGRAM

4 N . - B )

K3 ' . .. - .. <
k H hd -
= 4= -2 \ - . - 4

How does -one know f there" ‘is a; need to expand the ’services to A

disadvaneaged studgnts in a/schooi.district? There are severai sources o ’

arTe ] /)

.of information which shbuid be exp}ored in order to answer this

question. Jt wi]i take some time (approximateiy siX to ine months) to.

decision, and ‘to pian and to imp]ement the appropeidte program, -
Aithough the need to deve]op new services for disadvantaged Students may
already be obVious, it will be necessary to co]lect adequate’data. which
Twill support this_peed . This data will Be heipfui in gaining support
for the program fran the school board,- administrators, community, schoo?

-

counseiors, teachers, employers,” and the state fundjng agencies. » -
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) St'aff Surveys

14

mat1on needed for the dec1s1on-mak1ng»task

Furthermdre,

. .
IS .
! 1
.
. E . L
K - 7
..
- .
. »

]

the' collectign of planning information is .essential ih

; order to des1gn proggams appropr1ate for meeting the needs of the stu-

dents the schooi districs, jpnd the commun1tyﬁ And, of course, an

1mportant need of each is that there should be employment opppntbnities

! . e ° .
for Progrin particjpants when they are ready to enter the job market.

* Sources of Information

13

»’

One of the best methods to determzne if a need exists for a program

. ® )
is to consu]t w:th schoo] counselors, superv1sors, teachers,

pupil

bersonnel staff (e. g » School psytho]og1sts and soc1a1 workers),. and

parents Severa] general questions can be “asked" to obta1n the infor-

. I’
- -
A |

/ [y . -

1. What is the stdtus of students who 'perform pdorly on

achigvement tests and ahtitude»tests?xq - - 'v'
2. What is the status of students. with poor attendance

.,

records? .
\d X o A

3. . What s the status of students with repeated records of
course failufes?
Are there significant numbers .of students whose academic¢ °

performance' is affected by the economic status of the

\

R ”family? (e.g., unemp]oyed Heads ef household, welfare.
regiP1ents, Tow 1ncomb in re?ation to %am11y s\%e)
? | 5.. Is there a significant number of students who are below
grade ‘level in ma thematics and re&dinq’ ) ‘ *
6. What happeds to students who demonstrate a disinterest in
schqo]{ c , . o ‘
. 13 o

)

o
[
|
:

.
.




large. number§ of students whose in-school
. ' ) and/or -ou of-school behavior is extremely disruptive?
. e \' 8. --Aré there Jtudents who are poorly orgariized and who are
—_ . \ * .\ N

: . . frequently tardy? ?

-

. . 9.' Whatl-is the status of students who do not partitipate.in
L extracurricular " activities andfor who ‘have friends “who

-

. * are not school oriented? g ) . —
— . ! ¢ )

The information obtairiéd,by ar,aswérihg ‘these "queétioﬂs can provide -an
‘,infosynal-assessment of the potential 'ﬁeed~ for a program for‘djsadvan-
’taaged youth, 'A sémp]é form for" sﬁrvéying school personnel it included :
as Figure.l. The responses shou]d"’E\ summarized and @ togverify the

1nf0§|at1on obtained from* interv1ews and genera] observations.-- These

» . data can provide a support base for deve]oping services and programs
‘ which wﬂ]'apptopriate]y meet ‘student needs. '
N ' : }
N N ' ,

Fol 1ow-up Studies

»

Most school districts rbut' y c'onduct follow-up studies of their -

T"

gradu_qtes_and dropoutst. These data should be reviéwed to determine what
has happened to stﬁdénts who had a‘d1sadvantag1ng condition din sthool.

The follow-up data ‘that might be indicative -of a, need to improve

-

services include: - L

kS - R -

. - 1. Periods of unemployment after feaving' school.

»

2. A series of unre]ated entry-]eve1 jobs.
3.9 Subminimum incomes. _ . S ‘
;1. Expressed need for supporﬁve services that might have,
he]ped the stu‘gent perform - better while in. schoo]

- ' Ce (Handbook of Coqgerative Vocationa] Educat1on in I1linois

»’ ‘"I:"- } “ | P.Zl). ) . i

-
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-, ¢ "7« SAMPLEXRM FOR SURVEYING SCHOOL PERSONNEL -

- " 4 S A

s -

Please indicate the approximate number of students in your class or
classes who demonstrate the fo]]ow1ng characteristics:

-

7?1 ' )
’;}. : GENERAk\CHARACTERISTICS ] NUMBER OF STUDENTS
0 < 3 . . Eaannl

0ver age for grade by at least two years.

Has d1fficu1ty communicating in writing
“or speak1ng _ » o .

Is frequent]y absent from class with or
without apparent cause

Has a.reading 'level at least two grade”
levels below grade placement

. . Has a mathematical ability at least two
‘ grade 1evels be]ow grade placement '«

-

Exhibits hosti1e or apathet#c behav1or ' L ' ’

Needs~ economic assistance to cont1nﬁ/ T )
- in school - - ~ ) . :
B . T

o bs ﬁrequently thrdy 4“. - T ,
. o~ Is very d1sorga*ized and has poor ' , ‘
work-study skills © ) '
. '.'//ﬂﬁya~Has a record of subject or.course failure’. _
. over répeated grading periods ] ’ -
- Other 1qd1cators of specia] needs: please

« . describe below . - o

Y

z > Name of person providing information: ‘ ) L

o . . 15
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Unfortunately the return rate on fo]low-up stud1es is typ1ca11y low.
Another problem is that the students who respond to wr1tten surveys tend
- to be those who did not have learning prob]ems'in schoo] Theneforey\;t' |
will be necéssary to deve]op some a]ternat1ve methods to obtain informa- i
tion that- w11l ‘be more representat1ve of students who were d1sadvan- T
taged. Follow-up cards, personal. phone calls, and home visits can \

provide supplemental information to the existing follow-up data. (For

further information see Vocational 'Administrator's Gu1debook .Main-°

>, o

streaming Special Needs Students. in Vocational Educat1on, pp. 86-96.) j
|
|
1

Needs of Presently Enrolled Students . .

-

The expréssed needs and iptarests of students may pﬁbvide the most

. .
. hd -
- .

jmpoytant'data~for program planning. Two methods /6f obtaining needed
information' are: . " . .

. ! '. .
1. * Conduct a student survey; and, ]

2. Conduct g series of individual/group interviews. X
\

-

- The survey and interviéﬁ should include questions which will ascentain

-

the student's career plans-and interests, plans for further education,
need. for help. in order to: succeed in vocational classes, need for
classes in a]ternatlve ‘school sett1ngs, need to work in order to remain

in schoo], and percelued relevance of the exist1ng school programs.

" Cumulative Records N - - ‘
- ’ ' e ’ ~ . R - 4

N . . N . 4 . R
The information contained in cumulative récords should be reviewed

to confirm the information expressed by students, school personnel, and

- @ parents. The results of aptitude tests, achievement tests, and interest

surveys can be afsource for documenting needed seryices and programs.

A . »
W
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Community and Emp]oyer Surveys

) ‘ - : Sch001 personnel should review the most recent furvey information
from the commun1ty, 1nc1ud1ng data from parents and employers. When the
1nformat1on 1s outdated a new survey should be- initiated. The new
survey shou]d seek to 1dent1fy and include spec1f1c information that

will he1p to 1dent1ﬁy the anticipated needs of the chang1ng disadvan-

\ H

N taged popu]at1on. x £
. H
¢ # - Community ‘Resources
. Theré are agencies in the state and community which may have data
) tﬁzt will be useful and which may reduce the data collecting demands on
N .q: Yocal schoo]gpersonneT.H.THese agencies include: _g\\\
! i ‘ N
L ’Pennsy]vaﬁTE’Be;;rtment of Education (PDE) Bureau of, ¥
. Vocational Education - Harrisburg .
’ ) ' S ’Comprehenswe Employment and Tra1n1ng Act (CE_,A)
v Office - Local Commun1ty Office
. " . . .
‘(/' ] . . - ’Vocat1ona1 Education. Informat1on Network (VEIN) -
, \ : M111ersv111e Pennsylvania
\ B | \V ] Office of Emp]oyment Securities - Local Community 0ff1ce
/ « o ULs. Department, of Commerce - Washington, D.C. )
' eu.s, Department of Education - Washington, D.C..
. - e .
oo " These agenc1es may~be able to, provide‘Wﬂformat1on on the number of Tow
_income families or those who receive welfare payments, such as A1d*For *
) DependEnt Chi]dren‘(ADC), or Social Security Income (SSI). gmployment

service agencies- can also suppﬁy quantjtative data on unemployment and

underahp]oyment rates for persons who do not graduate“from high school,
\ «as well as for those who have no marketable vecatidﬁal skills. ‘

v °
o N—— - ¢

N : ) - . \'\.
k.
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WHICH TYPE OF PROGRAMguMAINSTREAMQ,‘SE_LF-CQNTAINED,LOR C0-0P? "

A}
A v
3

Once the' data discussed "earlier have been compiled and summeriZed.
as described, the needs of the students should:then be compared o the
existing serriées and programs. It may first be necessaéy to conduct an
1nventory of the services and resources which already exist 1n the
_school and community. - Review the results of this comparison and. formu-
late a series of conc]usions.‘ hsk other staﬁé and tacu]ty tg verify:the‘
results (Albright, Fabac, and Evans, 1978). It might be he{pfui to
present the results to the school staff to further refine the'
conclusions. The iqentified needs should “be prioritized, and progrem
development should focus on' the needs which have been given the highest
priorities. The steps described are presented in diagrammatic form on
the next page. There are many possible program alternatives that might
be designed. The three program options described in this manuaT’are
.summariied on pages 14, 15, and 16." Each of these programs is then
described in more detail in Seetions,iI; IjI, and IV. ‘

; . :
L

!

"+ SAFETY AND#ACCIDENT PREVENTION PRACTICES
T Y ‘ .
State and fed?ral regulations ¢hall be. incorporated into the

instructional plans: of all programs. There shall be evidence of safe

shop conditions and safety preEtices at all times.. (Consult the Senior
-

Program Specialist in PDE for specific safety concerns.)’

>
3

STUDENT ORGANIZATIOhs

' "3

z'

The Pennsylvania Department  of ‘Education "(PDE, 1974), along with
_the U. S. Office of Education (September 1974), ehcourages the

establishment of local vocational education ‘student organizations.

-~
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SCHEMATIC FOR ASSESSMENT OF NEED AND PROVISION OF MAINSTREAM, .
SELF-CONTAINED, OR CO-OP PROGRAMS FOR THE DISABLED _ -

5 - )
- \ i ’
¢ - Vs
. ‘ : s
’ b
1. Identify. ’ 2. Identify 3. Compare’ b 4, Consult 5. Implement
Disadvantaged Available Needs . A '
Students and Supportive - | With . Liaise
Their Services Available
Needs For The Services Refine
' Disadvantaged '
, Prior‘i;ize
\' N
: A .7
-3 , i
Y
- ‘
S \ - '

€1




o SUMMARY OF MAINSTREAMING PROGRAMS DISCUSSED IN SEGTION 1T’ - :

- .. . -
. ' - Ne - . . N R .
DESCRIPTION i SPECIALIZED SERVICES | v .DAIK'REVIEN INDICATED
Students receivetinstruction in Special instruction materials; e.g., . 1. A high proportion of students
' - the regular classroom/laboratory taped instead of written materiils, who need additional assistance.
N and are expected to achieve- thé - movies, filmstrips, video tapes, :
same basic minimum standards. charts, and other A-V materials, - 2. A high proportion of students who
. e simplified step-by-step materials. seem disinterested, unmotivated.
The' program prepares students . i -

: for graduation followed by - Special supportive staff; e.g., . "3. Students who have expresséd the
employment or post-school © resource instructors, teacher .- . need for immediate job placement
vocational training.” * aides, paraprofessionals, student upon high school graduation. .

R - ,aides, student volunteers, - ‘- ' :
i\ . Target population: students : R © 4, Students who are following a
who can participate in-a © Special teaching arrangements; e.g., . career’ plan and who are ready
_regular vocational program if téam teaching by’ vocational and . for vocational training.
specialized services are " resource personnel., -~ . g% :
provided. ) ' ’ -
" ** FJexibility in scheduling; e.g., - " S - >
. . . extended time to complete course, . , T -~
o ' . - e, . division of -course into modules
) with flexibilityias te number of ]
. T "7 modules compieted, competency ® _— . ‘
. ‘ 3" _ ' T based instruction, one-on-one ' . c .

“individualized instruction. ' . " . N
- e ) Personal and vocati6nal counkeigng\q.,

' ~ .and placement services.” - - f

3

Noté.:~ from C.0. Szoké‘anﬂ S. Vest., Handicapped Senfes.' (Adapted from To Serve Those Who Are Handicapped) .
» Compendium, Normal) Illipois: I1linois State Univqrs1tyli%9]a. . ‘ N i
| Lo ~ T S g2 . R,
"““i\"‘l. ' 21" ":‘ ) A ?’ . “r - ' \"" C .. - . \.~ .
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SUMMARY OF SELF-CONTAINED PROGRAMS. DISCUSSED IN SECTION I11

~

< iy 3
"

~

. ; : ; —
‘iﬁFSIPTION . ] SPEC{ﬁE;EEP,SERVICES - PATA REVIEW INDICATED

. ' ‘ < ° " s B 4 * ’ ‘
Program is designed for stu- Specialized curriculum design’ . -1, Students who are potentﬁa]
dents whose needs preclude that emphasized .easily completed .. ‘drgpouts and/or eventual -~
integration into a regular task components, entry-level ". job*placenient mismasches or -
vocational program, . Jjob skills, study skills, and . failures. . N

‘ % cdreer related instruction, - : .
Students receive instruction , o ) 2. Students who need intensive
-in a special class setting.. Courses may be taught by voca- assistance in académic skill

) S tional teachers with special . ~ .- development, attitude.develop-

" Tedtning is usually of an : preparation in instructing the "~ ment and motivation in order
iptroductory nature or is disadvantaged or by a team to participate in vocational
designed to provide pre- ’ teaching approach utilizing - - prograqs or employment.
requisite skills for entry : both vocati and resource

T into a regular vocational personnel; ‘ . ;

- education séquence. e : , - /
. . . . Specialized personal and voca- o s " L
’ . Expected performance stand- tional counseling and placement . \ )

 gt® ards wiJl typically differ services should be available to
SR from what is_required of stu- all participants. N o ) s .
T deq}s in a regular. program:; = | ' . o o ’ ° .

‘. - ~This type of program should ° . . , ¥ i .

-, & . providewfob entry~level'skills " o %

¢ . and attitude adjustment for . , . ‘ .

* wventry in society. f . oo C - o "
Note: from C.0. Szoke and S. Vest. Handicapped Series. (Adapted from To Serve Those Who Are Handicapped)'.in A

-~

o, Lompendium, Normal,_ I11inois: IM11nois State University, 1979, . .

. - . N ¢ . L. |
. o~ , - .. . ' ) (5]
s / R v - - -
N i " , . .
N N . ,




) SUMMARY‘OF COOPERATIVE WORK EXPERIENCE' PROGRAMS DISCUSSED IN SECTION IV

L) )\ !
AN :
DESCRIPTION SPECIALIZED SERVICES - DATA REVIEw INDICATED
- - — - . ' T
Method is used to provide on- ‘Specialized career related class. 1. Students who need economic

the-job training to reinforce
the-relevance of career related
"instruction. ‘
Students attend a~eaFéer Related
Class and othgr high school
classes pfus participate in on-
the-job experiences at a

.training station. '

In~school transition usually is
one-half day,-allowfng students
to earn money on ‘the job in
order to remain in school.
-Program is designed to deve]op
the necessary social skills,
career attitudes, and habits
necessary for employment tenure -
or even entry into other voca-
tional programs.

Extensive guidance and p1acement'

services,

H

Economic assistance through paid

assistance in.order to stay
« .~ in’school. -

2, Students who view ‘the schooly

(- environment as irrelevant to ¢
their needs qr students who-

< &

t '

employment. + would profit from an alternative
i ’\ . learning environment, '
- 1 : — -‘\' . B .
Transiiﬁon seryices between schoo] 3. Students wh@-are potential
“and work : ' dropouts or.who have
, dropped out ~
Individuaiized Hork Training P]ans. .- *
. 4, \vﬁtudents who have had difficulty
L in making a successful transition
Support in career related academic from school to work.’
subjects.

Note= from C 0..Szoke and S, Vest.

ompendium, >Novrmal, I]linois

Handicapped Series.-’

.

—
(Adapted from To Serve: Those who.Are Handicapped) in

I]]inois State UniVerSity, 1979.

.,




Once. established, the orgadizations are to be adm1mgtered as an

~

integral part of the vocational educat1on curr1cu1ums, _
Students should be encouraged to join and part1c'1’pate ir regular

student org%tmns such as the Future Farmers of America (FFAR

Future Business Leaders of America (FBLA), Vocational and Industria]

Clubs of America (VICA), Home Economics Related: Occupations (HERO),

'D1str1butive Education Clubs of Anerica (DECA) Future Homemakers of

Amer1ca (FHA), Health Occupations. Students of America (HOSA), and
Industrial Arts Student Association (IASA) \ )

&

A checkhst wh1ch could be usefu] ‘for admmistrators who are

organizing a ~vocational program for disadvdntaged students is- on the

‘

following page. - ) ,\/ d .
| S e & -
.3 .
o . -
e ~ e
- i Rl }
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TASK
COMPLETED,

9.
10.
11.

12.

A CHECKLIST FOR ORGANIZING A VOCAT [ONAL PROGRAM
FOR THE DISADVANTAGED

-

TASKS o :
Determine and ver{fy the need for the program.

Confer with Department of Education* staff, regional
consultants, intermediate unit personnel, local admipis-
tration, guidance personnel, vocational director, and
other school personnel to discuss and plan program feasi-
bility. Specifically determine the: ,
a. direction of program

b. goals and objectives

c. daily time schedule -+
d. class size; minimums and maximums

e. length of program .

f. instructor qualificatio

9. , counseling.services

h.  other items

-Determine the overall philosophy of the program and
develop policy statements.

Identify roles for school personnel in the program:
superintendent, ~princtpal, supervisors, counselors,
teachers, support staff. -

Secure st¥fe approval and school board approval to
operate program,

Acquaint faculty with the goals and scope o ram.

Form an advisory committee and conduct meetings. .Advi-
sory cun%ittee members should include representatives
from busfness« and industry, parents, teachers, coun- ’
selors, and support personnel, M' ° *

Define responsibilitfes of the teacher or teacher-
coordinator, )

Establish basis for the identification of students.’
Determine teaching facilities needed for program,

Establish tocation of classroom space, and teacher's

office, M -

Confer_with students and parents to, obtain_participation = .

. approval, .

13.
1.
" 15,
16.
.

~< . +18.

19.

*No curriculum
been approved

Select certified program {nstructor.

‘ ’
Encourage the instructor to participate in in-service and .
pre-service programs, workshops, and seminars related to

_ the vocational education of the disadvantaged,

Formuldte curri\cuLgm plan for administration and advisory
committee approval, . 2 »

Set up a system‘for personal and vacational counseling
services, -

.

Evaluate progress of pgogram via' student, teacher and
parental assessments.

Send evaluation reports to Appropriate school personnél,
employers, advisory committees, Department of Education,
Bureau of Vocational Education, and others.

File appropriate reports required”by the Department of -
Education in Harrivsburg. L

a

shall ‘receive vocatioﬁalEeducation payments until {it.has
by the Department of Education, See the Reguiations,

Y
Standards and Guidelines for Vocational Education, 1978, for complete

detafls,

-
]
H
N

.
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~ 'SECTION IT N
P , REGULAR VOCATIONAL CLASS PLACEMENT: =,
\ o ' A MAINSTREAMING APPROACH* -
- o h ) %
THIS SECTION GONTAINS: . .
" CDEFINITION. . . . . . . . e 20
"ADVANTAGES. . . . . . .. e e Ch e e, 20
"DISADVANTAGES + » « oo v o Nu v e v v v 21
CIRRICULUM. ' o o v e e e e e e e s 22
B - | :
‘ A " Program Objectives. . .. ... . .- 0. 22
@ .o S Support\Ser‘vices.: .......... ce.o 22
3 P .
. . . C]aSS SiZe ooooooooooo S L B ] 26
- o , "TEACHER QUALIFICATIONS. . . . . v v s vv .. 26 X
b Y ' o
- *Also see Vocational Administrator's Guidebook: Mainstreaming Special -

Needs Students in Vocational Education, Center for ¥ocational Personnel
- Preparation, June 1979, Indiana University of Pennsylvania, Indiana,
Pennsylvania. .. v .
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. " DEFINITI&N

economic disadvantages enrol1 in regular vocational classes, for
example, mechafics, horticulture, electronics, home econ ics. | The
effect tha{ the disadvantaging candition has on the student's perform-
ance in the -vocational class is assessed, and appropriate supportive
services are»identified to help the student to succeed -Once identi-
fied, the supportive services are coordinated and monitored to ensure

the student continues to receive the needed assistance.
. [

ADVANTAGES OF THE MAINSTR%AMING APPROACH

1. The environment of‘the regular class -allows the student to

ment. In most vocationai classes, this enyironment simulates

the environment of the real work'worid thus the students have

* ‘_h

/ - work world prior to job placement. As a result,- the student
will be better prepared ,for- a ‘successful transition from
B 4

‘»schooi to work.

- ]

s .of .
2. More students will be served- through placement! in regular
-~ -
existing programs than if all disadvantaged students - were

placed in small sized sle-contained'programs.

disadvantaged students can be beneficia] for many nondisadvan-

taged students in the c}ass.

-

.

\\ disadvantaged studehts have been found to resu]t in a more

Under the mainstreaming :approach, students who have academic and/or .

interact with,a:ya}iety of students.in the typical environ- .

the opportunity to exper?ence a rea]istic approximation of the

3.  Thé supportive services,and teaching techniques identified for

. .
4. The supportive services .and teaching techniques used for




P

o
- i . . N *
.

' efficient use of teacher time, and in more effective teaching

——

. . . - for all students. - RS

IS v ~

5.4 The mainstreaming .approach 'IS in direct comp]iance with the }
) ( "intent of federal regu]ations regarding the placement of .

v ‘disadvantaged students in the most appropriate learning envi-

ronment. . ‘ .

|

|

|

|

+ - DISADVANTAGES OF THE MAINSTREAMING APPROACH - » |
. - - . e

%

.1, Some students ‘may not be appropriately served in a -regular -
classroom environment and may need more specialized services

than can be provided in the regular: class. For these students,

- other options shou]d be investigated

<

2. Some students may not be ab]e to participate in vocational

classes because\ they have already dropped out of school or

‘ ' because they are absent too frequent]y to profit from the

L - ~ instructional services. For " these students, an outreach

program or a'cooperat:ive- work experience program .maysbe more

, appropriate,

3. Some vocational teachers do not feel tha ~they have been

. adequately trained to provig';% the specjalized services neces-

, . sary for disadvantaged students. Jt s essentia'i that in-

service education b!\ provided to help these teachers acquire

' ‘ necessary compentencies. It will also be important that the

supportive services avai]ab]e within the school.be made known

to these teachers: so that they can benefit from’ the services

- s and expertise of persons wi th specialized training.

v -

.
R «
: . . - . . . ’
. -

. - . v

H N )
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¥ . i ) ’
4. It is common]y stated that d1sadvantaged ‘Students require too
much teacher/time.

in this manual may_ require addi tional time and‘effort on the

5

. part of the teacher.- However, the majority of this extra time

will be "start-up" time. Once the program is in place and the
procedures become more’routine, teaching,shou]d become both

more-efficient and more effective.

2
. v 'l
t , ¢

The content of the vocational class, the goa]s, and the objectives

CURRICULUM

Program Objectives

for disadvantaged students wi]] be the same as forqfll other students.
The curriculum strategies and techniques used will need to be selected
to correspond to the individual student's needs, interésts, and abili-

ties. The same’ technique will probably not he effective for every~

disadvantaged student.

+ bilities and interests on an individua] ba51s in order to se]ect or

develop appropriate methods and techniques (weisman, 1973)

Support Services . 3

The provision of supportive services is perhaps the most critical

component of thz mZinstreaming approach. Many support services already
éxist within the school setting. It s he]pfu] to id@ntify the support-
ive services which exist so that the teacher can. uti]ize the services
with the disadvantaged studvnts enroTted in the vocationa] program.
Figure 2 provides a sampTe form which can be used to record the support
services available within the school and. community (Phelps, 1976). Once

developed, . the form can provide a readi]y available resource document

’

It is true that the techniques suggested

The instructor must assess the student's. capa- _

&

LY

-
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FIGURE,

)

SCHGOE AND COMMUNITY RESOURCE INVEMTORI

" Schoo)(s):

.

Career-

Kasource
Contact Person

Title or
Responsibility

‘Location
and Phone

- e e

Dcv;uopers:

Description of Specific
—Resource or Service

Related . ,

!nstruction

Special/

Supportive

b

Instruction

b

Special/

Supportive

Services

— *

Counseling

Caonerutlvg

Hork

Experience/Work
Study

’7

Instructional

!

Media and

Materials ~

-

Other

School

Re_‘m:es
9

Adapted from:

ERIC * 33

.

S

An_inservice resource guide, 1976.

-

“

Phelps, A. [., Instructional deve]ppﬁent fbr special needs learrers:
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EIGURL;. 2 (Continued)
v ' . SCHOOL AND COMMUNITY RESOURCE INVENTORY

3

" Program: ___ . . N . ~
‘ L
. v

MMWNITY RESOUKRCES

>

(4

Regource Title or A Location - . Description of Specific
Contact Person Responsibilicy and Phoie Resource or Service

E !
Federal/state,
Agency .
Resources .

Conmunity
Agencies/ o

'

Oqamulons

»
°

-

Business/

Industry/ \/’

Labor
Organizations \

—

Cicizen/
“Special

Interest

Groups

Othef Communities
Rdourcv -~

.

~

© . v ". M . . » < a,
%

o

development for special needs learners: .
. [ - / °

@

1nseyiice resource guide, 1976,

¥ -

Ny

ERIC

Aruitoxt provided by Eic:
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' ‘when a teacher identifies specific student needs. The supportive

“services already available within the district might include:

Remedial Reading ‘Instructor e .
Remedial Mathematics Instructor
Media Specialist ’ .
Personal and/or Vocational Counse]or .~
School Psychologist -
School Social Worker
In-service Coordinator/Instructionai Supervisor .
CETA Coordinator
+ Intermediate Unit Personne]
ifrarian ’

These personnel shpuld be'contacted'to determine thdy nature_of services
that they might be able to provide to both the teacher and the student,

Nhenever pdssibie, a cooperative instructional agreement should be

.. developed to ensure needed services are provided\ within the "program

goa1§ for vocationai education. f it is not possib]e to arrange
specific services fron the above personne] the other teachers of the
students’ should be contacted to detennine if instruction might be
coordinated to- compiement the student’ 's career/vocationai goals. Ffor
examp]e, the English teachér couid be asked to- selact assignments that
would enhance the student s readingy of vocationa] materials. Th_
physical education Ieacher.could be -asked, to'utiiize e;ﬁkﬁses which
would increase the.stddent's strength and coordinat¥on needed to. perform

vocational tasks. Each oi'these services should then be formulated into

an Individua]ized Employability Plan for each disadvantaged student.

(This plan wou]d be similar- to the’ Individuaiized Education Program .

[IERY that is required for handicapped students.) The written Empioya-
bi]itv Plan has two major advantages: . . . ' )

(1) It serves as a/cogrdination vehicie for identifying and

imp]ementing the supportive services needed by the

-

. Jstudent. ) .o -

{
4
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(2) It provides a method of monitoring student progress on

$

*  the individualized program. -
Ths IndividuaT*ied Employabiiity Plan should contain the student's long
range.goa]s for vocational education, the instructiona1 objectives as

they relate ,to the long range goa]s, and the supportive services needed

by the student. A topy of thé p1an should be given to all support

persoanel, to the student and to the parents. /,_,_ -

4

$1ass~Size

Although a smaller class size would be idea1 for working with -

disadvantaged students in a mainstream situation, this alternative is g

£

not always financial]y possible or. practical. It is suggested that the

-Regulations, Standards, and Guidelines for Vocational Education, Penn-

.sylvania Department of Educ#tion, 1978, be consulted in order to comply

with each”Vocational service:area's. specific ;equirements.

~

- - TEACHER QUAL IFICATIONS L=

A

~

Because- the teacher is the regular vocational instructor, no addi-

o

tional certificates or 1icenses AFE réequired., It is suggested that the

. teacher participate in various re]atéd‘in-serviee‘activities.

&

Thomas .Cooke (1978), in & study completed at The P%nnsyivania State
]
University, suggests that certain characteristics are- dominant among

‘teachers who are successiul in werking with disadvantaged students. The

»

study showed that these instructqrs ténd ta’ haVe»h;gh scores in the
following areas: : < B

@

, Endurance: Typically self-controlled and responsible.

Order: . Usually sincere -and dependab]e, but ‘not at the cost of

individua]ity and' spontaneity.

1
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Deference: Typically conscientious and dependable.

Teachers who wdrk with disadvantaged §tudénts should have:
1. A wide range of communication sk1lls eSpec1a1 Yo in assert1ve-’.
ness, confrontation, empathy, and ab1]1ty to motivate, |
2, Specia] ab111t1es to deal effectively with crisis situatfnns

in rschool, a% -the training station, and in other appropr1ate-
circumstancesd
These character1st1cs of;teachersQBhApld be tonsidered by administratbrs

!
when enro]11ng disadvantpged students in vocatlonal classes.
4
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W ; < DEFINITION
o . - A seif-contained class for- disadvantaged students is a program
gge : : designed to provide intensive igghwduahzed instruc'tion for students
who have not been able to succeed in the regu]ar classroom environment
even ‘though supportive -services were prcvided. The class is also
designed to assist students who present a hi'gh risk of dropping out of
ti'ie traditional school environment. Also- prdvided is a sequential
courfe of study which may include career exploration, vocational orien-
tation, ‘vocationa] preparation, empfoyabﬂity,,and survival skills, and
S general academic skill development. In most cases, a student spends

most of the school day in a situation where the teacher serves basically

- "“as,,h%::cﬂitator of 1earning and guidance or teaches aH of the related
g J ' subjects i.e., mathematics, socia] stud1es, etc. Th'lS teacher also
%‘ m N makes arrangements fqr students‘ to par’ticipate in regular vocationa1'

%é‘ classes and job training exper;iences when the student demonstrates an

-

appropria,%ﬁeﬁ level of readiness. . . ’

ADVANTAGES OF SELF-CONTAINED PROGRAMS . ‘

1. The student's educational pro'gramm is -coordinated by one-

# teacher who serves as an advocate for the student.

'2.  Students receive experiences which assist"tﬁem to grow in
their personal life, educationa] deveiopment, and in career
preparation. ‘

. Lo 3. . An intensive individualized program. is designed (for"each

‘ s‘tudent which is directed toward ;:ea]istic career develop‘ment

; _,'\ . and which is based on activitieswwhich havé an obvious rela-

- ¥ tionship to the Astudentﬁ's growth,

4
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4. The small class ‘size and the continuous program schedu]iﬁg

allows for-pensonalized institution services Eer-each student.
DISAQVANfAéES OF SELF-CONTAINED PROGRAMS

1. Only a sma]l number of students can be served through a self-
contained program.

Z. The ‘atmosphere of the self-contalified class ‘may provide an

artificially shéltered environment and security for some’

-students upless deliegrate steps are taken to grédpal]y re-
integrate Ehem into regular elasses.
3. Some students may not wish to participate in the program if it
SR _appea}s tdiiesemble a "special education” 5rogrmm which is

ridiculed by o%ﬁer students.: . - -.

~

4. This program may remove students frun their peers who could-

_ serve asg ro]e models for appropriate’ behav1ors.

L4

CURRICULUM

- P =
[y
-
ML)

Program ObJectives

Tﬁ‘ program objectwes of a self-contained c]ass are designed to

o

help students to: - B ’ ‘

1. Ac&uire a positfve perception' of the contribution they
can make in the school and work environment.s

2. Deve]op ettitudes,’habfrs, and EOmpetencies necessary for

m,,.&M v
. ‘ successful job adjustment anq occupational readiness.
B 3, Acqujre the academic skills needed to successfu]]y pursue
) ! an entry-level vocat{onal skill, ' )
' \ T

r?

’
N
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4. Develop the .decision-making skills needed to pursue a

vocational choice through wide-ranging career exploration

activities and individual _vocationa"l counseling.

l;ength of Program ' ) LR

e

. “The length of part1c1pation-nn a self-contained _program can vary

dependmg upon. the student's needs. It will be important to mam’tain

a]ternative program structures such as regular vocational c]ass, cooper-

. However, the one’ semester or year-long structure .can be used to define

pA _~ the. program actwities. Once again, .prov1sions must ‘be_madé for stu-

5 . -dent's to _re-enter the more traditional structures whenever possible.
- . ) o . N '_ . "‘ A
Time Schedules - ' Cos ‘

Y

The student schedu]e should be deve]oped so -that no student is

schedu1ed toi t1ght1y unJ\ss this is necessary to achieve graduation

-

t : status. It is suggested that ode class period of time {i.e., 60

emp1oyab1hty and_job

minutes) be devoted to instruction related

! ._\procxurement skills.- Four class Periods of time (1.°e;, 240 minutes)
should be spent in job preparatio s through..a=~cooperative work -experi-

_ence program or in the reg'ular vocational program. Additionally, one

graduation. The portions of th¥ -

scheduled to acconﬁnodate b1ocks of students who have the same mstruc-
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tiona] needs. .« o ' "
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+ flexibility 1in ‘program scheduling so that a student can progress to

: - ative work experience program, and/or the regular academic curriculum.

by
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. Class Size
' . . i The size of the class should be determined by the type of curricu-:-

lum plan, size of the classroom, type of classrdoom and @uipmént, number

of work stations, safety requirerqe'nts of students, an\d requirements of
- regulatory agencies._ _ : .
- 3 »

?

AREA VOCATIONAL-TECHNICAL SCHOOLS OR
- " COMPREHENSIVE HIGH SCHOOLS?

'.‘The‘ self-contained progrém for disadvantaged ‘_youth can be opt;rated %
in both the area vocationa]-éechnical school and the f:om;;rehens’ive'high
school. The area vocational-technical school can add t.o the flexibility -
ot vocational program alternatives avaj]ab]e to students. Related c]assl

. N B o
instruction can be accomp]i,shed_ in either setting depending upon

’ .

14

E © resource availability. . .

SUGGESTED FIELDS OF TRAINING.

v

foa

A1 fields of vocational 7educat1'on‘m1‘ght be considered as potential

-

.. fields of training for disadvantaged students. Program placement shoiﬂd

be based on student interest-and need and should hold the promise of
. ‘e

providing realfstic and gainful emplogmént upon*’gr;aduation. ' *

PHYSICAL -FACILITIES- : .

» .
’
- Y -

The schoo'l “should furnish adequate classroom space qu- related -

instructional activities. The classroom should be large enough’ to

.comfortably accommodate student desks or, preferably,. tables a‘nd chairs.,
It is suggested that 1n individual ‘ conference area be provided and -

equipped with a desk and filing cabinet. Classroom equjpment that will

44 . ' :
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facilitate instruction qnight inc]ude'. bh]]etin board, overhead pro-

'Jector, screen, full Tlength mirror, cassette piayers, study carre]s,

video-tape equipment and other related audio-visua] .equipment,,

L]

. 'TEACHER QUALIFICATIONS .

\ .
1. The instructor should meet the minimum qualifications for

certificgtion in the vocational service area to be taught

(i.e., if vocational 1nstruction is to be the primary area of

emphasis, -the -teacher" must’ be certified in the appropriate

. occupationa] area). . v

2. It is suggested that the vdﬁgtional instructor should hgue had
-at least dne year of classroom teaching experience. )

3. It s also recommended that the instructor should haue had
some employrlent ‘experience outside of the educational field.

4. ' The instructor should be know]edgeable of school and community

| support services

5. - The insjructor should have~the.desire and determination to
.work with disadvantaged—students; and to make home visita-

tions.

6. It is desirab]e for instructors of related class activities ‘to

have had experiencé in special education, guidance, remedial

reading, as well as coursework in career and vocational educa-

» tion,

’y
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T Y o DEFINITION oot

A’ cooperative work experience program is a met/hod of instruction

for providing "vocational education through a cooperative arrangement(

'education instruction and related Jjob. information ,in the school and

- be tween schoois and empioyers. Students receive part-time general ' 1
|
|
|

occupational preparatory training throuEh part-time employment.
. ADVANTAGES OF A COOPERATIVE WORK'EXPERIENCE PROGRAM

1. Provides students with the opportunity to retate school
“experiences to occupational interests. ° ~ .
) w
2. Students have the opportunity: to participate in an adult

environment and to experience the reSponsibilities associated

with emp]oyment. - 7
: ' 3. The program provides experiences wh h wiTl aid in the school- ,
}“ to-work transition for disadvantag tudents.- _
\ . ' R The related instruction is designed to supplement the skills

¢ needed by the students in the employment situation. Training'
‘\. station instruction will rely tess on the stident's abiiity to |
read and will be based on,'demonstration from the work super-
) visor, -’ I - '

5. " The articuiation of classroom instruction, training station‘ -
1earning experiences, and student organization _activities
contribute to the deve]opment of competen/y and confidence

. ) , ~ .needed by, the student.’ |
i " 6. C00perative‘work éxperience provid.es a means oﬁ coordinating
- ‘ ' " the home, school, -community, and " work environments’-'for the

student. . . . - -
, :

3 ' ' 4 7 - 4 .
v




DISADVANTAGES OF A-COORERATIVE WORK EXPERIENCE PROGRAM

/ 1. Student scheduling cq% sometimes be dfﬁficy1t to arrange.

. Transportation may impose some Timitations on trining station

options. ‘ '
- - . A ) -

- 3. Some students may receive‘minimal on-the-job training exberi-

ences and single skills or limited skills for advancemeit.

CURRICULUM N

.

Objectives . . : ‘

. . £
The general objectives of a .cooperative work experience progrdm are

=

. " - . \ .
- as follows: ¢ .o

[N

1. To provid tfainiqg in  those vocational _areas not
presently being offered at the ‘yocationaI-techn!Fall

school or comorehensive high'school. S

[

2. To serve the students who are unable to gain admission to

'a vocational program due to over-subscription.

LY

*"3, To serve students who may need to drop out of school ~

. ', because of financial, domestic, and/or scholastic prob-

Tems.,

4

4. . To provide training for students who need an a]ter;athe
fonn oﬁ-educzfion which meets their unique need. (Penn-
. sylvania Depaliment of Education, 1978.) " ;

I3

Method of Instruction ) :

n

To gualify as the cooperative method of 1nstruction, the procedures

/
. used should conform to the{/oflowing set of criteria: g

.

P




'-current level of career development.

The procedures used must provide .the student with directed
learning’ experiences in an actual employment situation which
are correlated with classroom instruction in _the schooi

The primary purpose of the procedure used must ‘be one of
instruction. If the primarx.\ goal becomes one of prov1ding

viork-stud‘y students with_financial assistance or inducements

to remain in school, it can no lTonger qualify as a cooperativef
m&hod of instruction, whﬂe federal and- state funded work--
study programs have sound purposes, they are not con;id-er%d

S, -

cooperative education. - ' -

‘“The instruction offered must be focused upon* the, student S

,Since the method of

' instructioniis built around each student's.need, the concept

‘of individualized instruction must be established as a qiiali-

I

_ fying criterion.

-The experiences gained on the job must occur in a "training

station“ where the employer accepts the r’esponsibihty for

- providing instruction as a "tr.aining sponsor. —This arrange-

- 3.
NG
8. "
- 5.

e

]

£

ment- ‘assures that ‘the student-emp]oyer re]a.t—ionship is

consistent with the educational goals -of this method of,

>

instruction,
-

The in-school instruction designed for the student S career.

deve]opment must be correlated ::?osely with the sequence of

experienc‘es gained- by the student at the training station.

This guideTine, is in keeping.with the -requiriementQh:Jth\is
d

meth¥d of (fastruction’ be built around student Tieeds

‘the

concept of individualized inst/ruction_ _(Szoke and \Vest, 1979).

, .
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6. MWritten training agreements and indiViduai student training -

! ) plans must be - carefu]]y developed: and agreed upon® by the

-~

emp]oyer, training sponsor, student, and coordinaator. A

sample traintngz}égreement is 1nc1uded, as Figure 3. E Lt
t : & ) s v
Length of Program S0 » N ' ’
/ - Students® m% partic1pate in a cooperative work experience program :
" ¢

for one or twg.years. Typically, a student wou]d enroi] fin a coopera-
tive work experieﬁce program for one year. If a:student enroﬂs for' two
years,. extra etfor_ts should be made _to_ﬁgi_s‘g:.e the related class instruc-
tion is not repetitive for the ‘studen‘t, and that the t?‘ai'nbing site is

appropriate to the student's advancing progress and’career goals,

>

Thé .program requirements, in accordance with the .Penpsylvania .
AN

o= Depai“tment,of Education regt;_lat'ions,' st‘a'ndards, and duidelines ‘are as

. . > . Fo = . ',\.“’ o < N N ?‘:\
f'OLro‘!S: :a.‘:“‘/( ;-:"G,y ee ) k4 '\ - ! . ' v
fee SR W ] ‘ ]
I o
p° LT .YerP gram s ~
é= Q"" .

8

f L(;\Z 0 E]e\ientﬁﬁrage e | .

- /""O» ‘> J' of * ’
(a) Miﬁamum%of a120 v z@ mj tes per week of generai
, related, tpqory %and,a sﬁéc fic tchirricular content,
I LT (b) Piac@d%*of llth de students wouid be where this’ .
& . &xperience_ is <e8sén iai@toaneet the needs of, indi-’
L ) Bvidua) students, ‘e _ _
.4 '\9& :"“ s: ‘
> . (2) Twelfth Grade " o AV T .

. + (@) Minimum_- of 120 - 200 r%utes per - week of genera]
. reiated tm//addespegific curricuiar content,

Faiad
c (b.) Minimum of .15- hours of cooperative work experience
’ each week. (Minimum of 320 minutes is required of a .
two-year cooperative diversified occupations progeam .
of general related theory and specific cugricular -
content.  This may  be: done _by a minimum of " 160°
minutes each year.) ‘e 8

.
N ) ° -~
B .
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FIGURE 3’ : "
SAMPLE TRAINIIG AGREEHENT ) .
AT Y . -2 S
I . ~ g .
PN Sy, g
. . TRAINING AGREEMENT FOR VOCATIONAL COOPERATIVE EDUCATION '
Annsytyeme E Reg and Standerds end Pennsy #nd Federsi Chiid Labor Laws Requrwe & Training Ag
and Trasung Pisn for Esch S| na Ve v Coop Educstion Proggem. " ‘
s - .
Studont Name\_ - Shewi Sectirity No. :
Addron PR - Taloph - &)
Srihdete Ape : Work Permet No. R
L4 - « w ’
Y Careor Ob ' Job Title : v
. Dste of Empley e T Ending N
High Schoel or AVTS /\‘@ «
Addron L“ Teleph
Trainng Agancy . . e
- Address - Teloph
Traermng Superveer 5 “Taieghone B
Weskiy Hewees - . Beginmng Ram of Pay N \
' : - N .
TRAINING AGENCY RESPONSIBILITIES: . N
't The tranmg agency will adhers to il State and Federal reg arding ment. child 18b0r fawe, Minimum weges and workmen's
compensation. -
2 Thi‘uuomt will be grven 2 varety of work assignments and be supervised by an expenenced person. h
3 Ape ion of j0b Brogress will bs made by the tramng sUPervisOr on & tating form Provided by the school.
4 The tramung supervisor wil uunp 4 £onference with the coqémam when &.tranes problem arises, .
5. The 9 9 wll o v safety training period. =
6 Tramng agency wil not cmplov 8 studentdesrner to displace 8 mwlu worker. L ' id
7 Exposure 10 hazardous whrk will be incidenral 10 the studentlearnnr’s g and not  ert of the stud tegrnee’s troning orog
8. Work whichus shait be and for short periods of time,

-

STUDENT-LEARNER RESPONSIBILITIES;
k3 1 The studentfearner agrees to perform e assigned duties in 8 loval manner and work t0 the best interest of all concerned.
2. Studentveress 10 report job problems 0 tranng supervieos and coordinator.
3. The student will adhers togonmmaolﬁ—cmolovmtmw be terminated (or the same ressons a¢ reguisr empioyees.
4, The studentdearner must be reguiar i sttendance at school and on the job. If unable 10 report 10 work, the employer and coordinator wall be

notitied before the start of the normal work day. -

S.~The studentissrner’s smpioy ne il be d upon withd from xgool
. R , .
¢
SCHOOL RESPONSIBILITIES L
1. The orogram 13 under the durect supervision of s certified h ot fing L
2. The studentiesrner wil receve gelsted instruction and sefety mmuaion from the or the i
coolmmrlmmcw PrIof 10400 placement. -
3. The di will mit the student and g SUPErVISOr On & reqular besis 3t the teaining wte,
4 The rdurator will 9 bility, of |ob s with tor st i of g in an
IO Drogram upgn g lon from high school,
. 5 S tation, wp and at school and work should be coversd by school policy
EMPLOVERS OF VOCATIONAL COOPERATIVE EDUCATION STUDENTS will not n ' o programs or
activities. based on race. sex. Mndiaa or because 8 pcmn 13 ¢ disabled oras of the Vi Ers. Thh poht.-r of nondiscrimination
nmva ¥ ] all other k:ﬂllv [ ' O of thus policy is i sccordance with state and feders! liws including r,m 1X of the
" of 1972 and S m-nd 504 of the Rehabilitation Act of 1973, a :
A N , .
T™hs dum i3 for the purpose of outhning the sy etween the school and loyer on the conditions of training to bae'given e student

wite on the 100, It, therelore, shoukd nat be interpreted by either spency as & jegel dacument or any farm of binding contract.

We the undersigned agree to the Y ions and n this agr N
A )
° %
Loorne T , Duxe > Paront or Guerdian -+ X Due
- £y
> * Ky —_
Employer ° Oete " .Princpet or AVTS Dicoster N - Oew
- * *
—
-~ Y <

From: Vocatiopal cooperative education: Tra1n1ng agreement and training _

plan for Pennsylvania; 1980. Reprinted with permission.

- - . 51 P




- 40
. One-Year Program (12th Grade) S .-

(1) Minimum of 50 minutes per day of general related theory
- and specific curricular content.

(2) Minimum of 10 hours _of cooperative work .experience each
- i week - ) D~
Time Schedule . ; _ ' -
¢ / , .
A typical daily schedule for a student enrolled in a cooperative

WOrk;experience program wWould be as follows: .

. pEmIop - ACTIVITY

—————

1 : Regular Academic Class

_ Regular Academic Class

Related Class Instruction

- Lunch . Xg;? o .
| On-the-Job Training - , oL

On-the-job Training

s On-the-Job Training
»

o ~ (=) (8] E w AV
)

On- the-Job Training '

Age Requirements A .

.- Sixteen years-of-age is genera11y the minimum__g\ foiégmployment in
any occupation othe; than those non-agricultural occupations declared
hazardous by the ecretanx of Labors It will be necessany for the
teacher-coOrdfoa or to reyiew the approprieie Child Labor Laks and the

/

may be employed \in a v iety of nonmanufacturing and nonhazardous occu-.

° [ 3

State Labor Laxi\jn this ard.. Fourteen and fifteen year-old minors

; pations outside schoo] hours for limited daily and week]y hours but not

s before 7:00 a.m.-or after 7:00 p.m. (9:00 p.m. June 1 through Labor r

Day). ’
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The teacher-coordin§to; should require all stu&énts to obtain prbot )

of their birth” date as\qgidence of their age to provide- protection for.

the employer, school, and student, Contact the _superintendent of

schools in your district-for specific details. o

- . ‘

Fields of Training ; -

~€ooperative work expérienceyprograms can pe applied to all fields
] - ’ .

Nof training. It is important -to idéntifj”the essential per;onai charac- ‘

3 . N ' ° -
teristics demanded by the'jpb and to match these requirements to the

‘student's abilities. See Pennsylvania Department of Education,:ReguTa-

tions, Standards, and Guidelines for Yocational Education, (Pennsylvania

Department of Education, 1978) for further information.

- - N .

Class Size - -

The re%pmmended class size for a cooperative work experience ciass
is twenty students per class period.” It is sugggested that a teacher-
coordinator izou]d t;ach 50 minutes per day of're1§ted instrqction and
that the remainder of the time be spent in the coordinatiﬁﬁ‘gf Tearning
experiences at the training station with classroom instruction. This
coordination requires a minimum of‘abqyt Ope-haif hour per student ﬁbr
week, The coordinationm activities int]hde visits .to.'the training

stations, parents, and community contacts as well as individual contact

i

with the student in school,
‘ ]

'NORKLdAD“OF~THE TEACHER-COORDINATOR

. e
-
[ ) - 4 r'S
.

1.'§\About one-half hour per week per.student is needed to super-

yise students on the job.,

~ \

N
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Optimally, no tgacher-coordinator shou]d be responsib]e for

&

the ;Eferv1si6h of. more than twenty to twenty~f1ve disadvan-

taged’ students in order to allow sufficient time for teaching

¢ ~
_duties,, deVe]opnent of work stations, vocational counseling,

and on-the-job supervision of student learners. .Of course, a

©

' full-time coordinator with no teaching dutiés will be” able® to

steerse a greater. number of students.

’ Specific allocation, of teaching'and coordination responsibili-

ties may vary. Program components under the Jurisdigtion of &

teacher-coordinator may. include:
& .

2

. " \
Job-related class . .
~ On-campus work stations
" In-the-community work stations
Career class , .
’_Onfthe-job observation

-

'TRAINING PLAN .

A training plan should be formulated before the student is p]aced
- at the work site. The student, employer, and work experience coordina-
tor can assess the'student‘s,needs in ‘the training'station and adjust
the plan two to three weeks after the student is on the job.
. The training pian should inciude the Skills that wiii be 1earned at
the training station and at school. The student's prqgress on' the
: activities in the training plan should be monitored and revisions shou]d ‘

be made as needed A sagple training plan is inciuded as. Figure 4.

- s
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. . ) K W
o ‘
. - ¢
. . N TRAINING PLAN FOR- VOCATlONAL COOPERATIVE EDUCATION
L Ol Y
~ L . N
— (S E] Agr Dbnmbutm Education DHMM Economics D Diversified Occupations
‘1 (el Program [ eusiness Ecucation [ JHeatth [ Trade and industrial
& Stud:)t-hmt Teloph - =
) Traming Agency Tolaph
; v
Trsining Supervisor ~ A Telaph . '
) Signstures:  Co-op Coordinator/I - Date
N Training Supervisor A Det
= Z : )
B / SPerformance Evaluation,
i Trawning Supervisor _
- o &
“§ Approximete > Trauning Activities o‘@ General Comments
Time (Include Safety Factors) S
. P °
~ . )
] ¢ hd
, : . £ -
+ L] - . \ﬁ
- R . )
to b ! ”»
X I | ‘
.
* ——— .
. ’ < <+
e —r—
P . . L -
- “ - } o=
N N o
h N ’ : o Ty - N
v e s ’ ) ~
- A N -
. - >
- . ~ 3 3 -~
[ . .
o v
. S e
Q' : -
PR s , . . -
- % . - .
; . 3 ‘ —_— N
° * -~ .
° oz N E Traming Activites may be modifed during the framing expirnce,
e - \ - changes shouid appesr on training plan . s ~
K
N ‘ e o

ty

o~

. plan for, ennsylvania, 1980. Reprinted wit permission.
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“ .. . ON-THE-JOB TRAINING OPTIONS .

On Campus Placement - == .~ . T

-

Students _who are not yet capabie of "holding® an injthe-community

.

ygyork station may be ready for controlled work station experiencey//'_\\\\ o
On-campus stations provide for close supervision and training and

reduced employer expectations. - Students have the opportqnity of

. R -
learning acceptable ﬁ@%k habits and attitudes with a reduced chance ‘of

~". failure. These stations are frequently successful transitional staps to

R

" in-the-community j&b training employment,

-

There are two basic site options in this category: et
On-Site: .Piace;ent at a work station iocated on the
~ | . site-where the student is enrolled.
fo;Site: Placement at a work station lacated on school

district property other than that of site:

_ enrollment. |

It is suggested that on-campus p]acement be used as-a means to introduce
work reiated'responsib]ities to disadvantaged Students. 0nce the stu-_
dents have developed the appropriate Jjob re]ated skills,. off-campus

placements can be made with greater success.
e

In-the-Community Piacement'

* . *

The majority of students shouid have an opportunity to part1cipate:7
in in-the-community training stations. As mentioned, on-campus stations.
tend to be too "sheitered" and should be considered a transitional stage.

only.. Measures indicating that a student is . ready for competitive
empioyment inc]ude é%% " . L
~ i .

1. Practicai§know1edge of interview techniques.

! . .




‘ Acceptab]e persbna] hygiene. o

85
K g e
Technica] skills Sufficient to meet min1ma] standards for.

a particular job. o -

Ability to perfoym assigned tasks with minimal super-

'vision._

Ahi}ity.to accept criticism and direction.
Punctuality. B _ -

e
-~

Honesty. . g ' Q\\\‘; "

Effort and wi]]ingness to work

*

A student's work adJustment record in an on-campus work tation should

serve as the major criterion as to how the student measures up to the

" above standards. If the students who are enro]led in the program do not

G

yet have these skills, they sh0u]d be taught and/or reinforced through

the reJated class dnstruction,

eer a2 .
TEAEE

A
«_V

—

.

GUIDELINES FOR RELATED—CLASS-INSIRUCTIdN

-

]

A job-related class is a mandatory component of a cooperative work

experience program. The course content shou]d be designed to 1ncrease

the, sttdent's knowledge of: -

1..

;worker traits requisite to maintaining emp]oyment €.9., -

personnel and co-workers.

-

Potential occupations and the requisite ‘job. responsibili-

ties and work qualifications,-

Labor unions and apprénticeship programs,

satisfactory levels of. deportment mode of dress, punc-

tuality, reliability, relationship. with supervisory

-—

-
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* work-related foyms.

. the students under the. d1rect superv1s16n of the emp]oyer. .

4. JoU‘seeking and* job retention skills,
5. Interview procedures and how to complete such re]ated
" items as job app11cat1on forms and work permits. )
6. Financial cons1derat1ons related to employment; e.g.,
‘open1ng check1ng ‘and sav1ngs accounts, payroll deduc-
V\tlcds: state and federal income tax.

o

DUTIES AND RESPONSIBILITIES OF THE TEACHER-COORDINATOR

Supervise students jin regard to the completion of varijous

ﬁ]ace students on -work stations and .assist job tra1ner/

superv1sor with or1entat10n.
A

grepare and monitor training plans for each student. Work out

general supervision plans with employer-and be’responsible tgr

Provide each student w1th an or1entation to d1fferent ‘modes
and schedules of transportat10n to and from the job, . » e
Evaluate (in .cooperation ..with the empldyer) the studeut:s
progress at least once each school grading period.

Deuelop ahd coﬁduct a job-related. class. .

-

Assist in secur1ng pezggnent emp]oyment for graduates 'and :
dropouts. ’ '
Prepare and/or obtain al? recgrds required by sponsoring-state
agencies, such as work permits, and proofhof-age certificates.
Counsel students regarding Job- re]ated problems and future

c“\ hd

vocational goals,




10.

11,

12.

13.

14,

- ‘ ¢ 47

Condbct homg visits and/or parent conferences to assist with

”~

the development of student growth.

Conduct follow-up studie§ on graduates and utilize the results

to improyg instruction. ' .
Establish énd‘ u;i]ize‘ an advisory commitfee' which includes
representatives from busihess; labor, and education.
activities with

Coordinate student . organization

b

program
curriculum. -

Promote the coopengtive work experience program to ‘the fublic.

« ' e




Coal . : APPENDIX A
DIRECTORY OF STATE AND FEDERAL OFFICES AND

. R _ ORGANIZATIONS ASSOCIATED WITH EDUCATION
R B AND THE DISADVANTAGED -~
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* Federal Offices =~ -

] ~ | \

[

. Commonwealth of Pennsylvania

Bureau of Vocational Education
Consultant, Disadvantaged and Handicapped

e - 333-Market Street, Box 911

Harrisburg, PA 17108

Department of Education
333 Market Street, Box 911 -
Harrisburg, PA 17108

oo »

Regional Field Offices

Centre Region Field Office
Lane Kemler, Regional Chief~
Buffalo Shopping Center '
Box 146.

Mifflinburg; PR~ 17844

Eastern Region Field Office -
Robert Harrison, Regional Chief

.Y 2814 Walbert Avenue ‘
Allentown, PA 18104

Western Region Field Office
.. Hester.Munden, Regional Ghief .
Diamond Building ~
106A West Main Street
Ligioner, PA 15658 0 i\‘x

Department of Education
Division of Vocational-Technical Educationw
« . ROB_#3, 7th and D Streets
: washington, D.C. 20202 ,

National Center for Vocational Education
Ohio State University °

1900 Kenny Road

Columbus, OH 43210

Organizations

American Association of School Administrators (AASA)

1801 North Moore Street
Arlington VA 22209

American Educational Research Association (AERA)

1126 16th Street, N.W.
- ﬁwashington D.C. 20036

¥R

L 3
,

-(800) 848-4815

(202) 223-9485

%9

(717) 787-8022

(717) 783-6788

-

-

i
. (717) 966-1024 . 1

=

(215) 434-4420

(412) 238-9526 - -

(202) 245-0636 o
/ K

<)

b

:
.

(703) 5280700 . -
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American Personnel and Guidance Assocation (APGA)

1607 New Hampshire Avenue, N.W. . - .
Washington, D.C. 20009 . (202) 883-4633 .
American Vocational Asgociation (AVA) i

2020 North 14th Streeti ' )
Arlington, VA 22201 - (703) 522-6121

National Advisory Council on Vocational Education (NACVE)
425 13th_Street, N.W. -
Suite 412 -

Washington, D.C.- 20004 (202) 367-8873

National Alliance of Business (NAB) -
1730 K Street, N.W. .
Suite 558 .

Washington, D.C. .20006 . (202) 457-0040

National Association of Vocational Education. . P

- Special Needs Personnel (NAVESNP) -

£/0 American Vocational Association ot
2020 North 14th Street , LT
Arlington, VA 22201 " - (703) 522-6121

. National Commissiorm on Resources for N . .0

&

Youth (NCRY)
36 West 44th Street o '
New York, NY-' 10036 . (212) 840-2844

National Employment and Training . - .
Association (NETA) - !
250 East High Street . ) ’ i
Salt Lake City, UT 84111 (801) 533-5574 .
) _— ~ / Th—
National Manpower Traifing L

Association (NMTA) , ) .
State Department of Education, Box 771 s

Jackson, MS 39205 }

National Network of Youth and

- Advisory Boards (NNYAB) . ’ , ¢

. 1615 H Street, N.W.

P.0, Box 402036 - .
Ocean View Branch |
Miami. Beach, FL'~ 33140

Pennsylvania Association for Vocational £ducation
Special Needs Personnel (PAVESNP) . .
The Centér for Vocational Personnel Preparation
Reschini Hall : ‘
Indiana Universityﬂof Pennsylvania e
Indiana, PA 15705 N A

United States Chamber of Commerce

Washington,-D.C.. 20062 (202) 659-1007

S

62

(305) 532-2607 -
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- APPENDIX B » v
‘ INSTRUCTIONAL TECHNIMUES FOR <
. ) DISADVANTAGED STUDENTS*
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*Also see Vocational Administrator's Guidebook:*'Mainstreaming Special
Needs Students in Vocational Education, Center for Vocational Personnel
_ Preparation, Indiana Un?ver;?ty- of Pennsylvania; June’ 1979, Indiana,

~ Pennsylvania. - . "
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Individualized instruction has Ebé“patgptial to effectively serve

the cofiponents necessary to individualize jn§truction. These componeg;gg -

have been described by Szoke and Vest (1979) and includes - -

. Io

II.

[II.

Iv.

T s

rs

i dﬁsadvantaged students. Vocational educators are already fami]iér thh

Task Ana]gsis: iy ' ;&’: .
heXbreakdown ,of a‘?rocess -into its component parts,

Competency or Performance Based Objectives:

The objectives of the -learning program are outlined in i

measurable behavioral terms, Selection of objectives for

a course of study should be based on the task analysis.

Students Learn at Their Own Speed:

A flexible system of classroom management is fecessary so (

that students can, as much as possible, work at their own
speed. Materials are developed so that students can work

Different Learning Styles and Media Approaches:

Learning takes place in a variety of ways: ~ audio,
visual, and hands-on ‘experience can all be vehicles for
learning and teaching, different angles--some more
suitable than others to their learning styles. A
balanced variety of. media cari make learning more
interesting and easier. Major factors in designing
learning activities are: . T
1. The requirements of, the job, as reflected in the
) performance objectivés. ' .

2.  The.needs, interests, and limitations of students,
-3 a group and .as individuals. All of the.materials
must teach directly to the performance objectives,
Example: One learning activity for the performance
objective "clean a typewriter" might include -a
filmstrip demonstration with a cassette narration,

3. . General guidelines for -~selection of Tearning

T . activities: Many students learn best by seeing and

héaring. Include in your Tearning activities audio-
visual alternatives and reifforcement methods of
learning the skill--film, filmstrip, sound/slide,
- cassette, flip pic, videotape, etc. ‘Many teachers

either commercially prepared or made by the .teacher.

individhill{.pnd in cooperation with a partner or a smal]
group of “elassmates. Under this system of classroom
‘management, students can work with the teacher on a more
individualized Easis. , RN

use .a combination of commercially prepared audie\\\\
al

‘visual - materials,, and multimedia .- instruction
materials ‘that they create themselves.

E=e .

64




« . mdre, se]f-re]iant, since the emphasis

Evaluation _ S ™

.

. ‘ : ' 53

4. Included group work as we]] as individual work,

o C ' Many students work_best in groups, and all will feel

isolated if they -do not have some contact -with
others./

5.  Students should be actively involved in 1earn1ng.
This goal can be achieved by learning experiences
such as these:

<t

Demonstration/Performance

Simulation Exercise -

Role-playing and Sociodrama

Discussion

Committees .

Problem Situations r

Student Reports

Teacher Role

PRl

The role of the teacher changes | somewhat in an 1nd1v1dua11zed

lnstruction method. The teacher becomes a p]anner of goals and

.activities w1th students and a coordinator of these act1vit1es. The

.

teacher, 1) probe; for interests and goa]s,iind stresses cooperat1on as

opposed to- competition, 2) serves_as a reso

and; 3)° serves as an eva]uator to fnsure quallty‘classroom'instructjon.

Student Role y"'

‘ The responsibi]ity for learning 1is rore heavi]y placed on the

student’ under an indiv1dualized instriciyon thod. The student must be
be” on 1earning and explora-

tion.  The student must work w1th ‘both the teacher and other students,

- 0

and use each as .resource people.

.

2 * * ’ ‘?ﬂ"
o Individua]ized instruction fmp]ies individual evaluation as opposed

to, group eva1uation. A]though objectives may be set for the group as a
—
who]e, the attainment of these objectives must be measured and recorded |

&

on an individual-basis in relation.to set goa]s or criteria. The use of
! . ‘ \
, ) , < . ! ol -
. . 4/* y ;‘ 65/—

o
¥

ce person for 1nst£uctlon,'
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individualizéd learning actiyity packages allows students to know at the
.. . . - ‘ @/ - .

beginning of a unit of instryction exactly what is required. Achieve-

ment can be measured and reported by regular teaching evaluation; stu-

dent-teacher cooperative’ evaluation; task completion at regular or

~ 1Y

irregular intervals; regular testing resufts; and individual assessqint

of own_progress.

- - 5

Testing should be criterion-based. In a vocat1ona1 class a

cr1tenaon’exam should have stwo parts--a written or oral part to measure

the amount of theery»or abstract know]edge 4 student has retained; and a

| performance part to measure 1f the student is competent in the new

4
"hands-on" skild. In either case, the criteria for passing should be

related to competencies needed to nerform the task in the working world.
It shdu]d not be based on average scores'from'brevious students who have
taken the same test, unless the test has been va11dated in 1ndustry.

kt the end of the 1nstruct1on the student. shou]d be Job-ready and
job- qua11f1ed This is an important point in vocational education for
d1sadvantaged students. The instruction starts where the student. is,

but the end result may be success on the job. A "watered-down curricu-

lum®. may be worse than no instruction at all if the students think they

are job-qualified and then find on the job that this is not true.

", . ) o —

) E]iminating_Some Misconceptions About Individualized Instruction

s - b
1. Individualized instruction is not the same thing as teaching stu-

‘ dents individually. c .
Nearly all teachers who instruct by the lockstep group method

* _help their students 1ndTv1dua11y. However, all, the students

—

are working on the same task at the same time, By contrast,——

ko
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- o , :
a u'. in an individuai.;ized ciass'rokn, everyone works at.their‘own o
‘ speed, and each'gets individuai help as they need i/t. Indi- - "'*-’:
.. -vidualized instruction aHows for greater flex1bﬂity than the ) ' ,
"typical" classroom. One approach that works well in 2 class-
g' > R room serving students’ with a wide range of abiiities is the i

use of modular schedulin,g (i.ec, a course broken down m,to a-
\ ' .series of mu)]es which in turn are Sub d1vi’ded into spec:fic ‘
: / tasks to be pe\rjomed). It is not expected that all students._
‘ complete all of the modu1es. /he di sadvantaged student might

concentrate mainiy on those skﬂis prerequisite to an entry

level ‘job (1. e., sanding and taping in autobody,\r only'

L7 )
]
. .

\:
. 5 )ertain routinés rand machines in an office practice course) .
. : 2. Indiv1dua1ized Jnstruction 1is not simpTy ,the use of programmed T )
b \ s NN o
materials. X S
5 Programmed materials are constructed to be used individuaﬁyff t oo

fgnd somet-i'mes are used in an individualized curricui‘um.‘ But g

gvery tru]y individuahzed curriculum provides for. Qrfferent
> ¢

tudent learning s’tyles and incJudes- severai methods of

.o ' v, teaching each skiil Knowled‘ge is offered through seeing,’and

e ', - . hearing, as ~gf11 .ésq readnng, through group interaction—, as’
A e, T . ot i t
/ »\ ) - wéll a’s sol i'tary Mork ' /r *’“«*. Lo T

1 . - . P
M .

7 3.." Indiyidua]ized instruction does not’ supp]ant the teacher.

7

' Y nf' “ W '
- , tneg:he‘% becomes a p;]anner, a coprdinator, a resource perSon, .

- " ) Howe!r,. the role of thfe teacher t:hanges somewhat. - The

. "(,b_ e in sho?'t, a learding mahager. The amount of teacher contact

X3

-, ‘.,‘ ‘i wigth., each student is usuaHy greater, and the re]atiow'ﬁ\'\
’ e c'ioser. Indi\gid‘fhzeda-instructipn does not.free the teacher :

.
’” . ' . ‘ — . i f
. .. ” .« O
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) ; /ﬁrom the responSIbih’ty to provide direction and leadership in
‘ﬁ
. ' ' «« the c]assroom. o
B . 4, }ndividuahzed instructidn does not 1so]ate the student

.l T ‘
e The ‘student :stﬂ] ets attention from the teacher.. The

- o . student may be paired with another stv,gent "partner," in sma]]

group learmng s1tuations, ‘or may part1c1pate in full- class”

' ' activities. The amonnt of time spent working alone depends on
- L an ihndividual's pre ference, ~
.. s, I'ndividua].ized 1nstruct1on does not mean the teacher rust be

"everywhere at once." 2
The most ilﬁpor_tanfjcharactehistic of 2 well designed “and well

written set of }earning‘packages’is that most of the students

/ y - will be ab]e to Tearn most of the materia] with Tittle .help )
! o from the teacher. At times the teacher can be ass1gned
‘ . 1nstructor aides, In. all s1tuat1ons, student. a1des can, help

?

iand students can work™ in . teams o small groups. Experience
sbows that a teaCher wi‘th mdividuahzed curricu]um can

‘ R ' ;(Sccanmodate more students than is typica]ly expected o4

.
[+))

Ind1vjdualized instruction 1s not tied to team teaching or-flexible
oL - -‘,schedang o X

N . S Individua]ized 1nstruction can .be, and of ten’ 1s, done in some =

o

. . them, at their own,speed, and in the way they can learn best:
~, : @, - : R : C e
S S - T < .. .

;' - - A J
. w ¥ . -
B lC . ' . ‘ . ' 4
l ~ -
. . P . LI .
r .~ - ’ ’ A
7 c R
e .. . . . . . .
PR PR . -
N -

, , * " ) a.very conventionau sett1ngs. The flexibility exists in the-
PR S | “freedom” on a-the students to. Tearn what is \most “important to-.:

S
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" oo ADVANTAGES OF INDIVIDUALIZED INSTRUCTION
‘ . -For-the Student: ' .

*It is self-paced; the.'students ‘progress at the rate best suited to .

individualized learning. The ‘student is neither rushed nor held

back b‘y/ot,hers. ;s _ S e

. X ] n
"o *Placemen't is_by performance; the- student is given credit for whaf -

is a]ready known, S0 that neWw material is a]ways being 1earned

The challenge is always present, . -
Y - : *The students learn through a var1ety of medla, by the methods that
suit them. 'best. ] T
’ ’ *The ‘student is eva]uated in_terms of his/her own performance.' . The - \
- . students are not forced to compete with their c]assmates. The -
q . L students are not graded by comparison with the performance of their -
7z . classmates. - . .. S

For the Teacher: _:

- -~

. : S *The teacher can” spend -more time with the individual student.

O

*Teaching is easier in that instruction is focused toward specific
~gdals,~’cﬁerefore, the teacher can better organize time and effort.

"*Most teachers der1ve deep satisfactwn from the progress students

-
-

make with individualized mstruction.

N , « . []
Vd - , \/ _ LR
< A var1ety of teaching strategIes that wﬂ] complerient 1ndividuahzed
1nstruct1on include: ’ ‘

L. Tutoring (by in c]ass peers, 1nstructor commumty voTunteers,

or students in advanced c]asses)

’ T - 2 F]exible gr0up1ng g . - ..ut' n

~

.
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-subject areas- in the schoo] system.

nginforce‘ihcrementa1 success toward long rangé goals. Competency based \1’
- reporting systems might be considered as a substitute .fok program
grades, or as a supplement to the existing system. ' : :

. " Independent study.

J

3

5. Special project assigmment. ’ ‘» - ' .

5. .Letrning games. ‘ |

6. Use of addit-bisual equipment’ (videotapes, tape recorders, and

slidéetape programs developed by theteacher and/or commer-

4

cially prepared).

7. Demonstrations.

Consideration for ‘Grading

Grading of students may occur in the same ‘manner as “in other

Every effort s%ou1d be made to

-

s
3
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