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Teacher Certificate Recipients at the University of Michigan

. - 1946 through 1976: A 1980 Follew-up Study

b4

; »
During spring 1980, several researchers at the Universit_s'—caf Michigan Sc-hoql of
- Education conducted a survey of graduates who had obtained teaching certificates 'from
,.1946 to 1976.‘ The; prirﬁary purposes of therstudy were i) Yo learn more about teacher
career patterns; 2) to g;in some notion about what teachers Perceive as impox:tant cri-
) -~

teria of professional success and the extent to which the): have achieved these goals;

. 3) to ascertain how many graduates have persisted as teachers and, if they have not,

what careers they have pursued; 4) to assess the types of skills and abilities graduates \

o use on the job, whatevgr their job may be; and 5) to test the accuracy .of some common
| beliefs that surround teaching, pa.rticularly‘ those that r'eceiye: attention from. the media.

_ ‘I‘ncluded in this last catégory are qt;estions such as: Do individuals trained as teachers
a.nq not employed as teachers end up in low level positions where th_eir training is neither
required nor used? Are most ’teachers dissatisfied \‘wiih their jo® Do teachers feel
they are "locked in" with few career optioné? Do teachers resist all or most perfox:man'ce

measures that might be used to evaluate their work? What do teachers view as the most
important use of their time? Do they really put the picket-line before the heeds of children?

As can be seen this study differed from most alumni surveys since input for curricular
. ' . i
change was only one of its purposes.

In asking many of these questions we judged it important to tompare the responses

of graduates who had persisted in a teaching career with responses of those who had

-

A
entered other fields of endeavor. One problem of previous studies of teacher perceptions

-

has been that they gathered opinions oply from teachers thus p;ecluding fomparisons
¢ .
with other groups. A second deficiency in earlier studies has occutred when opinions

of groups of teathers in a school system or state at a given point in time have.been at-
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tributed to career teaching professionals. It is well-known {(Mank and Aﬁdérson, 1978)

that many respondents in such studi?s are not career teachers but transients who will

)

leav'he profession before completing five years. Thus, in all of our comparisons teachers
. .
I

are defined as those who have persisted for & least five'years. In attempting to gather

ddta to overcome these two deficiencies, we sacrificed some represewtiveness by usin
- : I3 = " ° " 13 * » s :
. @ population from one university. We regognized that University of Michigan graduates

are not representative of all teachers, nor are graduates who did not continue to teach
i .
representative of individuals in éther occupations in the United Statds. Yet, a ¢Common
- :
educational background and, to some extent, a common initial pro,fessioj;al choice#makes

*

these two groups who eventudlly chose different career paths worthy of comparison if

N

teaching careers are to be placed in perspective. ' ) :
Note also that our siudy isnot a stu;iy of graduates of the School of Education

but rather of individuals who received initial teaching certificates grantefl on the basis

‘ . ' ¢ /
of study at the University of Michigan. In this complex and diverse university, teacher

certificate recipients may take courses to meef requirements in a variety of schools
and colleges, and, in recent years, on either of two branch campuses sore thirty to sixty

,{niles distant. The faculties of ,the(schools of art and music teach many of their own

education courses. Graduates of the literary college preparing to teach an academic
subjgct in secondary school take a small number of education couyses but many never
actually enroll in the School of E&ucation. Lasfly, we slzould note that although the vast
majprity of our respondents received a bachelor's degree and their ;irst teaching cert;ficate

fz;ncurrently, some individuals returned many years after their o\-éginal college days
: .

to qualify for teaching. s a result, a few of our survey respondents had already retired .

:

from active professional life by 1980. /

In this summary report of results, we have described the sample in some detail

! .

and have reported information for the entire'groep where it is meaningful to do so. We

have also provided comparisons of the responses of "career teachers" and other fully
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employed.individuals. In a second report we will describe in more detail inforn;ation'

about individuals who reported not pursuing on a full time b%l) either a teabhing career

or another occupatién.

)
We limit ourselves in thts report to response frequencies and someé preliminary
’ oA

statistical tests to identify possible differences in mean responses between groups on-

N - v, ) I3 .
particular items. In a number of forthcoming articles the data will be examined in more

detail using multivariate.analysis to control for certain variables and to isolate apparent

predictors of certain patterns of response. .

L4

I 4

The Survey Sample

L 4

During M?y 1980, we contacted 5764 graduates of the University of Michigan and.

- - .
askéd them to complete a "Survey of Graduates with Teaching Certificates." The sample
: . !

consisted of 460 randomly selected teaching certificate recipients per year for every
second year beginning with 1946 and ending with 1976. In year.s when fewer ‘n 400
‘persons had received certificates, all recipients were surveye& A total of 2933 useable

returns were received, a response rate of 51 percent. The average number of respondents

)

from each year sampled was 181. For the years from 1960 to 1976 the number of re-

/

§pondents compr'issi about 15% to 20% gfjhe total number of those who received teach-

. ing certificatds. Prior to 1960, when the niversity was smaller, as many as 45% to

3

50% of the recipients for a given year were surveyed. Consequently, on a percentage
basis, the -sample is weighted in favor of graduait'es of earlie::r years.

The vast majority of the respondents (95%) had received a bgchelor's t‘iegree from
_1£he University of Michigan. The remaindex‘- inc&po:-ated study pertinent to a teaching
certificate in a m‘aster's degr'ee or in non-degree study. Overall,:the respondents had \
pursued ex'tensive education beyond the b‘ac}le_lo_r's_ degfee since receiving the teaching
certificate; 62% (N = ’1\812) had obta'ined at least one advanced degree. The Univefsity
of Michigan had granthed 37% of the ;dvanced degrees held; at the Univel.-.sity of Michigan, ,

912 respondents had received a master's degree, 20 an educational specialist degree,

'S
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127 an Ed.D, or Ph.D., while 21 mentioned other doctorates such as M.D., D.D.S. or J.D.
Respondents also had pursued advanced wox;k at nearly 300 other universities. At least

one gditional degree from another university was ci‘ted by 899 respondents; 136 cited
’ two additional degfees and 12 mentioned three advanced degrees.

Both the population of graduates over the period(of time the survey covered and
. 4 , A

i the sample of gra&uates were 25% male and 75% female, a percentage ratio stmilar to -

that reported nationally for teacher certificate écipients by the National Education "

LY v
Association (1979). In classifying themselves, 97% reported that they were non-Hispanic

.

whites. Non-Hispé.nic blacks 'compl:ised 2% of the sample and an additional ¥% indicated

.

they were a?pong other minority groups. While we have no way to test the precise ethnic

representativeness of these proportions, it appears gene’fally to be like the population

—_ P

that received cerftificates during the period\covered. Those responding to the survey

ranged in age from 24 to 79 years with a mean age of 42 years.

: Respondents had received provisional teaching certificates in a wide variety-of

[
a

. ” ! . "
- fields valid at the several levels of education shown in Table 1. We have not yet com-

~~ pleted analysis of the teaching subjects or fields represented.
| T Table 1 .

Leyel of Teaching Certificate Received ! -

{

K-12 K - 8 7-12- 4 -12(dual)®  Unknown
Lo : ' . _ -
N Number 637 926 . 1271 61 38

»

Percent . 2% 32% 43% % 1%

“This certificate was offered for a relatively brief period between 1946 and 1976.

)

We attempted to use the standard state terminology to elicit from our respondents

the types of additional teaching credentials they had received. Their lack of familiarity

- v [

) 'y . g I3 I3 . . M . \ .a ’
with the terminology used for Michigan certificates caused varied answers to questions ) |

concerriing additional certificates for various levels of teaching, certificate endorse-

‘\j
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ments for special purposes and continuing certificates (which extend the provisional

certificate more permanently). In addition, many of our respondents are employed in
othér states using a diffe;'ent certificate structure. Consequently data obtained about
additional professxonal certificates following the first lack accuracy and we h}‘e not

" attempted to summanzt\them. -

As shown in Table 2, the respondents generally characterized themselves as having

been B or B+ students in the academic and professional study that qualified them for

the provisional teaching certificate. It should be noted, however, that grade point aver-

ages are not always recaﬁed acquratel& many years after leaving college.

-

" Table 2

Rep_orte& Grade Point Average in Certificate Program

Grade A+ A B+

Percent

Initial Employment

In their recollection, gra;iuates varied in their dégrge of commitment to teach-
ing careers at the time the): recei‘:ed their teaching gertificates. They also had'diffef-
ing expectations about whether they would find employment as a teacher. One \)night
expect differences in expectations of employment at different periods during the last
thirty years; such differences a.mong the early and more recent graduates will be ex-
amined in a la-ter paper. T'ab‘le 3 reports the commitment to teaching recailed by the

respondents and Table 4 reports their employment expectations. It appears that some

respondents who were already teaching or who planned to teach at the time they received

v

certificates were only minimally committed. ~ !
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. ¢ ", " Table3
N Commitment to Teaching Carebr. ) Lo
) - © . at the Time Certificate Received ‘
Extremely committed - ,31% . ,
. Very committed, . 34’%
: Somewhat committed . 26.5% . ,
Not at all committed . . 8.5%
0 ‘ 4 .
, o ' Table 4 ’
: o _ . ,
Expeétation of. Teaching Employment
e . at the Timé Certificate Received
' Expected to find employment’ ‘ ' C15% '
-~ - ‘ /
. Was already teaching 10% - . .
v ' Did not plan to teach . . 1% B
. " Was undecided » C 8% '
r P A ” . !
; Althohgh not all respondents could be characterized as teachers in the usual cléss-

room sense, of the total sample, 81% reported that their first employment afger receiv-
% 1 i *

ing the teaching certificaty was in some aspect of education. A summary of the various

-

occupations reportéd as first positions is given in Table 5.
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Table 5

Reported First Employment After Receipt of Teaching Certificate
— .

. . ~ v
. ) . . Number . ] Percent
" Teacher o 2217, T 6%
Schoo! Administr.ator or Couns;;lor ' 19 . 6%
Other uca‘tional‘l‘loles
| College Teaching Agsiétant .. 12 | ) 4%
“Educational Consultant . 13 | .4%
Spe_;:ial Teacher/Day Care Teacher ' ‘ R | . ’ | 4% -
Subst}tute Teacﬂer . 13 C 4%
J % School Psychologist ' i 5 ' 2%
Teacger Aide ) . 5 2%
Position‘ 6utside Educaiion . 5 18%
No Response ’ . ) 98 1% -~
g 2933 99.6%

o
219 of these were unemployed i
t
¢ .
Thése whose first position was not in education weTe asked about the reasons they

had ghosen some other occupation. A summary of redsons given by the 538 respondents

+ .

is shown in Table 6. The most frequent reason given was attraction to other employment.

It should be recalled that the period covered by the survey ended just after jobs for
teachers became most difficult to obtain and that the survey is weighted toward early

a

graduates. Thus these results should not be construed as representing the current job

-

* market. o
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Table %

Reasons for Accepting a Position Outside Education *~

, ) Number Percent of - Percent of

. . of those giving total .
" responses ' reasons , - sample (2933)
Personal reasons ‘ ' " 76 14% ,2.5%
(marriage, famjily) .
No position available T 86 16% C2.9%
No position available in desired 15 « - 21% 3.9%
geographical region : )
Was attracted to other employment 160 - 30% 5.5%
. Other reasons 101 19% 3.4% '
. ‘ " 538 100% 18.2%

The 538 persons who entered fields outside of education as initial em-ploytnelit\
ﬁ:entio:xed,nearly 100 different occupations. Substantial clusters of respé;ndents entered
the following occupations: B‘usiness/f-inance (i3); cbmputer programmer or sitnilax: scien-
tific or technical role (11); librarian (32J; military service (42), music director (16), re-

) search assistant (14), social worker (12); speech theraplst (38), sales (16); sales clerk

_ (13); secreta.ry (67) In some cases, the position taken can be construed as one which
-may be pursued either ;n or out of education and for which the student had prepared

(e.g. llbrarlan, speech therapist or music director). Thl‘s, (reterring to Table 5) a greater
portlon than the 81% who entered educational positions can be said to have entered re-
lated occupati?ﬁ\s for which they were prepared initially. "

Graduates were asked to share their feelings about their first work experience.

About twi-thirds recalled it as a generally positive experience. Vo

. 4 B
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7Y Table7 .
<
. Feelings About First Position . N .
. Extremeiy positive experience 29%
© Very positive experience , 39%
N B - e
' Somewhat positive experience - T 25%
: Not at all positive 1%
- I : '
s !
“l.& -
- Current Employment and Career Patterns ' = ‘- Yo

Respondents reported their current émployment status as indicated in Table 8.
T _ :

VA o . Table 8
/ .’ ’ Current .Emplo;ment o )
Number ‘ ‘ ‘ Percent
yUn‘employed outside the home 50wl ) 17%
(includes retirees) : )
" Employed <;ut§ide education , 822 ' . z!%
. os Employ;ed~in educatior; : ) I ' -
As a teacher ’ ) 1065 . 36%
As a school administrator . 114 . ) 4%
As a schoo} couﬁselc;r . 61 - - 2%,
v In another education role “289 B 10%
No respon#e . | 81 . 3%
| 2933 100%

[

L]
-

Of those 1329 persons currently employed in educational positions, 147'9 reported the
level of education at which they worked. Presumably 50 persons did not find a category
' 4
- that was appropriate for response. From other responses we know that many of these

were pre-school or child care teachers. '

12

J

”




" Settings with 1500 or fewer students were most common (70%) while 30% repogd*n‘:ore
P

oL & Table 9!  )o ¥ A )
a. LY E‘duc-:a.tional} Level of Eml;loyment '@ . . - - .
\.- ' s. " Number .« Percent
R . - : .
Elémentary =~ (Q - 484 33%
Middle school or junior high 199 13.5%
Secondary .. " 385 ._ 24% ;
bistrict wide positiop w6 . 10%
T i-l;gstseconda.ry‘ R - 18% -
Otht.exl- positions . ~ - ) __257-3
P 1479 . 100%

-Of the graduates Wh; initially prepared for elementary ahd secondary teaching,
. . *

\

18% are now teaching or adinihisterihg at the postsecondary level. 'In later dnalyses
fow ° A ‘ T

that focus on elementary and secondary teaghers we have eliminated this group of col-

. , . t
lege and university teachér's.' Simﬁa&-ly'we'have eliminated persons reporting district

wide posulons in education from some analyses because of. uncertamty concermng whether

~ ~

these are specialized teachers workmg throughout a dlstnct or possibly central offiee

.. ’ . ' ?

adtmmstgators. c N

In describing their empioyment location, 87% of our teacher respondents indicated
) . . N X

they are employe'd in public educational institutions and 13% in private institutions. N

N

*

than 1500 students. The educational institutions in which respondents were em oyed

z
’

- < - ' '
were judged by them to be in urban areas (32%), in suburbar areas (53%) and in rural
areas (15%). - ‘ - S

We asked those not now employed in education whether they intended to return

‘to teaching or other educational work. Of the 840 persons résponding, 16.5% said they

planned to resume teaching while 83&5% did not plan to teach again. We also asked

hes \

BiLs

L3
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respondents who had left teaching to report the number of years t“hey had taught. This

.
. 4

»
. N \

\\ Question was confusing to retired persons and to those who had never taught. In addi-
tion, although the possible choices ra.ngegl to nine or miore years, individuals who had .

s A}
received teaching certificates in 1976 couwdd only have taught’ four years. Thus, although,

our information parallels that found jn other studies, with high attrition in the first three

years of teaching and tapering off thereafter, we cannot present an accurate picture
\ from these data alone. : .
Although a variety of questions were included in the survey which might have been
used to clasgify the respondents according to their career patterns, it-appeared that
. the greatest amount of 'meaning‘ful information was obtained when the respondents were:

in Table 10. The chqice gives a clue about the respondent's perceptions of his or her
career. For.exampre, one individual who had taught for f\‘years and is currently work-
ing as an insurance agent may have made a cho1ce to leave teaching permanently, while
a second such individual might vxlew himself as a teacher pursuing other work temporarily
for reasons of flexibility or,;‘.‘amily obligations. We assume, and have confirmed by ex-

&
amining answers to several related questions, that the first individual, who had left teach

|
grouped according to their choices among several suggested career descriptions, shown -
ing permanently, tended to select a career pattern response such as "taugl;t for five 1

years and have moved to other employment" while the second individual, viewing departure p.*.‘;"’ |
from teaching as tempora hose "have been teaching periodically intersp@sed with . {
4 R . » v ;

- other types of employmen k- v

- On the basis of such regponsés to the ten career pattern statements (see Table 10),

‘the respondents were divided into three primary groups: Career Educators, Intermittent ‘ ' |
T . N .

Teaches, and Non-educators. Those classed as career educators had been teaching for .<
ten years or more and did not indicate any intent to change careers. Some of those labeled
as intéTmittent teachers were teaching at the time of the survey and some were in interim

. work, ot/hers were unemployed and may never actually return to teaching. But individuals
. \

. «
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in this group expressed an intent to return to teaching and seemed to think of themselves
, 8 ' '
as teachers even though they m'ay have been currently engaged in other employment.

Those classified as non-educatbrs never actually taught or may have pursued a teaching
career briefly; they gave no indication that they would return to teaching.

If education is construed broadly, the actual percentage of the respondents who

& ’

might’be classified as Career Educators is probably somewhat greater and the percentage
. !

.

. of respondents in other occupations somewhat smaller than is reported in Table 10.

A

Undoubfedly some ‘individuals who would broadly be viewed as "teachers” listed other

occupational titles with which their identification is stronger. Examples include speech
s .
pathologists, lib#arians, music directors and recreation supervisors. Since we did not

-

a§l§ for the employment setting, we have made the conservative assumption that individ-

uals who specifically listed such occupations, rather than, indicating they are teaching,

do work in other tS'pes of institutions.

= .
v : g
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LAY Table 10 ..
) /J‘Reported Career Patterns
(k - .

. ( ) ) Number Percent
) : g
Career educators - .
Have been teaching regularly in no ‘more than .
two school districts ’ 691 | 24%
Have been teachiﬁg regularly but have changed
/’ . sthool dlstncts more than twice . 201 1%
A,
A
Began teachxng but moved to administration '
or counseling 189 6%
> ‘ < 1081 37%
Intermittent teachers ‘ - - s
Have been teachfng ‘periodically but with .
_periods of unemployment for personal. \
p, ‘reasons. (e. g., c}uld rearing, 1llness, etc.) .. 568 19% .
Have been teaching iaenodlcally, mterspersed .
with other types of employment . 101 3%
[
Began teachlng, moved to othér types of ., /
employment, then resumed: teachmg " 64 2%
Y \ /
’ Have been teaching)but curr'ently laf¥roft A 26 1%
\ 759 26%
. et .,
Non-educators - ) .
Began teaching, moved to other ltypes of
employment within 5 years, am not
teaching now =~ 353 12%
 Began teachmg, moved to other types of
’ " employment within 10 Years, am not
teaching now 1% 1%
Have been engaged primarily in non-teaching
employment ° . 414 14% . .
963 33% |
- 1
No response - . 130 4% |
- o ‘ - - 1
’ < ’ . Total .- 2933 100% |
v 2 i
d |
|
l
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Figure 1 presents the data f%m Table 10 in a different format with gespondents

divided into two cohorts, these who received teacher certificates from 1946 through

ot [

1969 (N =2149) and those who received teaching certificates from 1970 through 1976
(N = 784). . Memibers of the earlier cohort have had, the opportunity to be employed in
T ’ ' ; : .

téaching or some other occupation for at least ten full years prior to the survey and

1

can be agsumed to have established career patterns. ‘The ldter cohort may still be in

the précess qf establiShing careers and, additionally, received their certificates at a

time when the production of new teachers began to exceed the job market ‘demand. .

To overcome the deficiency in some previous studies we viewed the earlier cohort as

best indicating the career pattems/of individuals who receive teacher certification.

4 S~

¥ .y
It can be noted from Figure 1 that, if the same pattern of attrition holds, some of those
. > ’ N
ndwlabeled career-educators from among the recent graduates will not make-a career
of teaching. One can presumesthat the size of the career educator group among this

cohort will diginish while the ranks of both the non-educators and the intermittent

: -
teachers swell over the next several years.

Figure 1 also illustrates in more detail the self-reported patterns we found among

-

earlier graduates who have left teaching, w51e Figure 2 shows this attrition rate graphically.

our item' response gave "9 or more years"

as the maximum teaching time, most teachers who move to another occupation or to

-

full time ligu;emaking appear to do so within ten years. Tl/:ose who leave education
thrqughout the first ten years are disi;roportionately female; thus the number of males

A . . 1
persisting as teachers increases relative to those who began.

’ ° -

Figure 3 presents a diagram to illustrate probable teacher employment oyer a 15
year period based on the original number of certificate recipients at this single univer-
sity. The proportion of graduates regularly teaching is expanded as members of the

Intermittent teacher group (;vho drop out temporarily for personal and family reasons)

return to teaching. In our sample at a given point in time this intermittent group adds
) o -
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. ’ Figuré 1

-~ POPULATION . / ' "
, - | TEACHING CFRTIFICATES ‘
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’ L o 1 ’ / g
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— ‘ : , -
— < \
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. \\ )
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* ‘ Less than “
. . . 2 years ‘
) N = 230, 11%
4 SHORT TERM ' . Y/
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an additiohal 14% of the original grou'p of graduates éo the teaching fqrce. Assuming

that -our §napshot is not atypical, 51% of our certxfxcate recipients are employed as
A ®

teachers at any glven time from 10 to 34 years after graduation. This figure is com-

parable to that repoyted by Lorti‘s‘(l975) but wiﬁ\probably be-smaller in future years

«
due to recent difficulty in reentering the teaching field after a period of non-teaching.

. ’ !
Location of Graduates » “

©

3 -

Regarc’]ess of the type'of employment they now pursue, those who received pro-

visional tezching certificates through study at (&ét Uhiversity of Michigan were widely

dispersed throughout the United States following graduation. On the basis of cyrrent

zip codes reported it is clear Qt not all of the graduates remain in Michigan. Unfortunately

we do not have data about their place of origiﬁ. The distributipn of graduates in the
: : -

P

sample is shown in Figure 4.

Comparison of Career Teachers and Graduates in Other Careers
P []

A major purpose of the study was to compare recipients of teaching certificates
. o~ o ‘

who had continued to pursue teaching careers with those who, either initially or after

R .
la few years of teaching, had chosen some other occupation. These individuals were clas-

«

.‘sified on the basis of the career patterns reported in Table 10 into two basic groups:
Career Teachers - Those who have been teaching regularly.

" Non-educators - Those who began teaching but who a) moved to other types of em\
plozment within 5 or 10 years and are not teachmg now (the "early
" leavers", the "short term teachers" and the "moderate term" teachers)
or b) who have been engaged primarily in non-teaching employment.

Both of these groups were further refined. Certain individuals initially included in one
- .

of the two groups degribed above on the basis of their choice of career patterns were
) group e{ P

eliminated to insure that "career teachers” were regular K - 12 teachers and that all

[ 4 <
Non-educators were currently employed. All gollege teachers (N = 271), all teachers

currenfly acting as substitute teachers (N = 87), and all currently unemployed or retired
o individuals (N = 501) were eliminated. Ind‘xv;duals in additional classxfxcatxons were set

[y . . (—-"—'-
. . ) y .
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<

- aside for later analysis: administrators (those who began teaching but moved to admin- .
. ‘ / 3

istratior{ or counseling, N = 133); and "Intermittent Teachers”{those individuals who

-

. had moved in and out of teaching and mi‘ght or might not be teaching currently).

Those refinements resulted in samples of 673 Career Teachers and 646 Non-educators.

N L4
by Members of the Non-educator 'group were efnployed in a wide variety of occupations

(]

as summarized in Table 11. Some of the occupational titles (e.g. music dirqctbr,'speech

therapist, librarian, occupationial therapist, etc.) occur in both the Career Teacher and
M ' »
Non-educator groups, depending upon whether the indivi indicated employment in

a school setting. RN

$
"

to

C‘.&
-
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N , Table 11 ’ gy - "
) . Most Frequent 6ccupa'ti6x§s of Non;Edu;:‘a ors - ‘

. . i . Frequency Eﬁfnt

business administrator T ) . / 61 9.4%
lawyer/judge 38 C.5.9%

¢ ses:r?tar; ‘» - ' ' - 33 - 5.1%

librarian/Pistorian/museum é:urat.or 3 C 4.8%

. sales répresentative - - e '31 ’ 4.8%

computer pi'ogrammer/sci'tist/engineering analyst ‘ 21 B 3.3%

business owner \ ) 20 f 3.1%

‘ administratox: - government . ' 19 ‘ 2.9%

r;al estate agent i o ‘18 2.8%

hospita] administrator b 17 22.6%

' accountant/treasurer - ' ’ ,. 14 2.2%

" educational consultant - B Y 2.0%

a editor/publisher ) 14 2.2%

non-teaching psychologist ¢ ) . 14 ‘ 2.2%

insurance agent - ' 14 2.2%

“social worker . - D N L 2.0%

legal aide/}egal stenographer ‘ | . 11 1.7%

music director/musician . .11 . 1.7%

, social welfare/recreation supervisor ] 11 v 1.7%

s bookkeeper  ° 11 1.7%

-~

~ clergy \) ' T 1.7%
other ' : 20 . 34.0%

X o ‘ \ 646 100%
LS k :

)~

~ 0
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Approximately equal proportions of the Career Teachers and Non-educators re-

}
ceived teaching certifiéates’fn the years studied. (xz'(l‘S) =22.2yp = .10): There was .

< - ’ T

no signfficé.nt difference in the proportion of Career Teachers and No.n‘-eduéa;ors amf)n'g
three cohort groups gradtuating in 1946 through f9(;d, 1961 through 1970, and 1971 through :
1976. ()(z (2) = 1.51,% = .4'7)., Career Teachers and No;x-educators did not differ s%g- . .
Aficantly in sex and age. Career Teachers classified themselves as.32.% male and 68%
female, compared to 34% male a[x:d 66% female for Non-educators. ()(z (1) = .81). The
proportion of maJes in both groups considered foi- this a;:alysis is somewhat greater,

however, than that of all certificate recipients who responded to the study. Not sur-

prisingly, a higher proportlon of female graduates were included in the groups of mter-

mittent teachers” and unemployed individuals not analyzed at thxs tune. The mean age
o(Career Teachers was 40 years and that of Non-edlk:ators was 39..2 years. (x (42) = 36.0.)
A slightly highe‘ir. proportion of the Ciax;eer Teacher}s (5%) belonged to minority ‘
groups-than did the Non-educators t1.6%). | |

<

Among the group of respondents, recipients of several types of certificateg/were

represeiited as shown in Table 12. . e o
~ ' Tablel2 ‘ .
‘ﬁ -
Level of Teaching Certificate Received
- " K -12 K -8 ’ 7-127‘ .4 - 12 (dual)? ‘
) Career Teachers, . T 2% 32% 41% 1.5%
Xon-educators ‘ ’ 17% 26% 55% 2.8%
- (‘ - :
X (3) =32.79,p<.0 ‘ ]
1 ‘ ’ - e TR T K‘
LThis certificate was awarded for a short tim® period. . .
Tge\Non-educator group contained more graduates who received secondary teaching
. cemcates while more K - 12 and K - 8 certificate recipients were in the Career ‘Teacher -
}group. Thigdifference may reflect greater opportunities qutside education for secondary
i A- - ., *
. d M’w’w

o
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education graduates with a<§demic majors in fields such as mathematics, science, psychology

and a lack of such opportunity for those who received elementary or K - 12 certificates,

. ] .
. % latter being typically awarded in art, music, special education, and physical education.

More than half of the Career Teaehers were employed below the secondary level as shown

in Table'13. ) _ »

‘ , Table 13 : /

Educational Level of Employment

// Career teachers

Number

Percent

Elemen'tery '

Middle gcttool or junior high : ]
Secondary

District wide position

C)the:_" position (typically pfe-school)

-+

-

268

1224

213
y 37
.5

6452

42 .

‘19

100.8%

. in urban areas; 58% in suburban areas and 15% in rural areas.

many years after leaving college. o

§A\

’*,

1y

8Level of employ&t was unclear for 28 respondents.

-

bt N .
In describing their employment locati,g{;% of the Career Teachers indicdted

7 B .
they were employed in public institutions and 8% in pr‘ivate schools. Eighty percent

.

*of the teachers worked in settings with 1500 or fewer students while 20% re)o\'ed more

than 1506 students. Twenty-eight percent of g teachers judged their schools to be

. - L.
Both groups of respondents charactenzed themselves as being B or B+ students

in the academic and professxonal study that quahfled si:hern for the provxslonal teachgg

4]

certificate. As prevmusly noted, grade point averages are not always recalled 4ccurately,

&

. - . \
- .

!

~i
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. Table 14
Reported Grade Point Average in Certificate Program
—
, A+ A B+ ° B, C+ C
’ ~Percent’ of Career Teachers 6. 18 40 31 9 1.6
Percent of Non-educators .8 18 37 34 10 .9

M €

Compared to Non-educators, morépf the Career Teachers had pursue::d advanced

~/

“ education since receiving the teaéhing Ngrtificate. Seventy-one percent of the Career

Teachers and 44% of the Non-educators reported they had received a master's degree.

L}

More Non-educators (15%) than Career Teachers (4.6%), however, had received degrees

L deyond the master's. Of the Career Teachers, 52% had received one or moge advanced

-~

' 4
—~~~degrees from the.University of Michigan while 48% of the Non-educators also had taken

advanced degrees at U of M. A wide variety of other institutions ' were mentioned as

graduate study ihstitutions by botl_l$ groups.

-

Initial Employment -

According t;> their recollection, the two groups of graduates varied in thein—degree
.
of commitment to teaching careers at the time they received their teaching certificates.
Members of the Non-educator group initially were less committed than mezgs of the
Career Teacher group. They also had different views about whether they céuld expect
to find teaching en;p‘loyment. Fewer of the Non-educators expected to find employment
ix; teaching. In fact, 28% either did not plan to teach or were undecided. ,In c;)ntrast,

only 11% of the Career Teacher group did not expect to teach or were undecided at the

time they received their certificates.
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a
Table 15
. .
» .t ¢#Commitment to Teaching Career
) B Career'teacgers - Non-educators
- Number Percent . Number Percent
Extremeély committed 324 49% : 106 17%
Very committed ) 218 33% 204 32%
Somewhat committed 98" "15% 229 . 38%
Not at all committed 8 4% 102 16%
668 - . 101% 641 101%
No response 5 5
2 3y =
X~ (3) =205.12, p < .00
RN
., Table 16
Expectation of Teaching Employme‘t
/,,//// . Career teathers Non-educators
Number Pergent Number Percent
.
Expected to find teaching '
employment : 548 82% 4/9 67%
. .
- ’
Was already teaching 72 38 - 6%
'Did not plan to teach 21 . - 80" 12%
‘Was undecided 310 95, . A15%
672 642 100%
>~ No response ) 1 4
2 \ i
x (3) =91.5,p <.00
/ v
* Of the Career Teachers, 90% reported that their firs§ employment after receiving
the teaching certificate was in some aspect of education wh e-(as shown in Table 17)
only 63% of the Non-educator group actually began a career in education.
)
(o 24
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b. ' Table 17 * y
. : o , >
Reported First Employment After Receipt of Teaching Certificate >
¢ — . 2 - - F
X Career teachers Non-educators
//‘ , Number" Percent . Number Percent
Teacher . . 575 . 364
School administrator or - . . 4"
counselor . . 6 : 6
Other educational roles o . . j
- Y -
College téaching e ’ R
assistant 0 . 1
Educational consultant 1 . 0 -
Special teacher, day , ' ) - .
care teacher 4 : 2
\ Substitute teacher ) 16 . 31
’ School psychologist 0 4 )
Teacher aide -2 T 1
‘Total educational positions 604 ’ 90% A 409 - A 63%
Positions outside education 67 10% 233 - 36%
No response 3 -4, w

»

/
Those whose first position was not in education were asked why they had chosen

some other occulgation. Among the Nen-educators the most common reason was attrac-
tion to another occupation, followed closely by inability to find ‘a p;ysition, at least in
the desired geographic agea. In contrast, for the Career Teachers the most comn;on
reason was inability to find a position.3 A summary of.reasons given by those who did

not teach is given in_Table 18.

: . . ] )
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A
Table 18

Reasons for Accepting a Position Outside Edugation

Career teachers Non-educators
- L.
. Percent h Percent
of total of total
group _/ group

Percent N=674

: [” N

N  Percent N=646.

< A A

Personal reasons (marriage,

) < 7 12 1.0 28 11

.~

4.3

family)
No position available ) 20, 34 2.9 33 13 5.1
No position available in desires ~ ) .

geographic region 14 el 2.0 47 19 7.2

. Was attracted to other - 3\

employment 11 19 1.6 92 37 14.2

Other reasons -, ) 7 12 1.0 48 19 7.4
2 ;

v

The 233 individuals who entered non-educational fields as their initial employment men-

tioned nearly 70 different occupations. Substantial clusters of respondents entered the

following.occupations:’ gécretary/general office work (23); military service (17); sales
representative (12); museum curator (9); eryer/judge (7); speech pathologist (6). In

some cases, particuia}ly. librarian ;nd ~speech pathologist, the position taken was undoubt-“
.edly parallel to an educational one for which the student had reteived preparatiOl;_}n
his/her ‘certifica.te program, since students in these fields cc;mm,pnly obtain positions

~ out of education.

N ’

Graduates were 3sked to share their feelings about theil&irst work experience

whether in education or not. More than 72% of the Career Teachers but only 60% of —

the Non-educators recalled it as a generally positive experience. More of the Non-educators

(40% as comp.ared to 29% of Career Teachers) were not too positive about their first

job. This discontented Non-educator group is composed of both those ?hwbegan teaching

- .
and did not enjoy-it and those who took a non-teaching job they did not enjay.

, bl
¢ ’

3i - '
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- Table 1'9
Feelings About First sz;ition S
7
- Career teachers ] Non-educators
N . Percent N, Percent
. —
Extremely positive R4 T 34 ) 132 21
Very positive experience ' 257 38\ 250 39
Somewhat positive experience 157 A4 180 - 28
Not at all positive ' 30 4.5 & 12
668 -7 100.5 635 100
No response E 5 11

X (@) =43.14, p < .00

The Non-educators were asked whether they intended to return to teaching. Only
11 percent of the 646 individuals employed out of education, said they planned to return
to teaching at some time in the future. Non-educators also reported the number o/f;\ears

« they taught before leaving teaching for whatever reason. Quite clearly substantial attri-

tion from teaching took place during the first three years of employment.

-
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Table 20
Years Taught' by Non-educators Before Leaving Teaching
' - Number of\years - N | Percent
0 229 35 !
2 . 85 ' 13
3 “~ ’ 64 . 0 : 4
4 34 5 .
. .
’ ! 5 ’ 36 6
7 6 24 4
7 11 2
8 14 2
9 or more 36 _6
' .
. 646 ~ 101
=
L 4 Of the group of Non-educators, 35% never taught and a slightly hig};er 'percentage

(41%) left teaching before beginning a fourth year. .f.ttritic'm seems to be felatively

T - cc’>mple‘te at an early stage among those who disc;‘-u‘d educatio.n‘ for a:nother career. This
analysis has exclude.d, of course, "intermittent teachers” who move in and,out of teaching
alternating with gomemaking, substitute teaching or other occupatians. . ' « . ,
-. Career Teachers and Non-educators were asked about the satisfaction they obtained /

from the positibn they now held. There were no significant differences between the v

/

Career Teachers and Nop-educatots groups on a single-item satisfaction question. Very

/ .

: - -
few expressed great dissatisfaction with their job. .




Degree of Satisfaction vyith Current Employment

_ Table 21

Career teachers _ - Non-educators

N . Percent N Percent

‘Extremely satisfied 186 28 Q 225 | 35

Very jsatisfied 292 . 44 262 41

| Somewhat satisfied - 16£ 25 134 21
Not at all satisfied ' 26
670 101 643, | 100.5

No response 3 - 3

.o '/
x° (3) = 8.529, p < .02 ({ . /

The coniparison in Table 22 clarifies that, on the average, Non-educators earn

slightly higher sal?'es than Career Teachers and have higher total family incomes.

14

A larger proportion of’Non'-educators, however, report personal incomes less than $3,000.

Unfortunately, we provided insufficient response categoties on the high income éhd of

’

the salary distribution to gain an accurate estimate of the mean’family income of either:
group. It is 'clear, however, that som/e Nox;-eddcators earn s;laries far higher than any
Career Teacher. Of the Non-educators, 11.7% earned $40,000 br more. Among éareer
Teachers less than 1% had personal inccn'ne as high as $40,000. The 1979-80 modal income
for Career Teachers was 320:0.00 to 323,000 and the influence of salarz schedules in
limiting the income range is rather obvious. No obvious modal income tan be discerned
for the Non-educators;.rather ‘the distribution appears tri-modal with some very low,
' - 4
‘some st;od;;ate and some very high incomes. It is apparent ttrom comparihg the diitribu-
tions of personal and family incomes in Table 22 that most familiés in our sa‘nfple have

~ two wage earners. On the basis on non-respohse to the family income question, only

A

about 27% of the Career Teachers and 29% of the Non-educators appear to be sso'le family

supporters. More Career Teachers (18%) than Non-educators (8%) said their spouse was *
. . - *

’

also a teacher.: ' .

ERIC - 34 — -

\
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Table 22

o

Gross annual personal income

of certificate recipients

r

Gross annmnal family income

" Total Career Non- Total Career Non- i
; sample  teachers educators sample teachers educators ) - |
— ; ?
Less than $3,000 11.3% 1.2% 5.5% 1% 2% 0% |
$3,000 to $5,999'  7.4% 9% ¥s.0% 5% 2% 9% -
$6,000 to 88999 .5.3%  2.6%  6.9%  .8%  .2% .1.7%.
9,000 to $H999  /6.4%  5.9%  8.0%  1.3%  1.4% 1.7% ’
$12,000 ¢ /814,999 9.8%  12.1%  11.3% 2.2% . 3.1%  2.8% {
$15,000 to $17,999  10.7%  14.5%  11.7%  3.6%  5.1%  3.4%
$18,000 to $20;999  12.3%  19.5% ' 8.9% 3.8% 2.1%  6.4% l
$21,000 to $23,999  11.8% - 21.1% 9.3% _ 5.6% 9.0%  5.1% ° i
$24,000 to $26,99  8.3%  13.6% . 5.5% 6.8%  9.7%  5.5% ° . !
$30,000 to $39,999 6.8% 1.8% 8.5% 23.0%  24.6%  18.3% 1
$40,000 to $49,999  2.2% 3% 4.7%  17,7%  20.1%  15.6%
$50,000 to $58,999 .9% 2% 2.1%  11.1% 9.2%  10.3% ;
ssb,hooo and over 1.5% 2% . 4.9%  17.1% 7.0%  22.0% '
No, response 50%  6.1%  4.8%  6.4%  6.9% ° 6.4% . i

J

‘Fugge Career Prmecté '

)

Graduates responded to several questions asking their perceptions of career future

and career mobility. (See Table 23) Non-educators don't perceive their education to |

/

- be as well utilized as do Career Teachers but they see significantly greater prospects

-

for advancement in their current occupations than do Career Teachers, and are more

v

-

are nearly as likely as Non-educators to express intent to remain in their current occupa-

-~

" likely to in%ate that their current occupatioh provides them with adequate status aad ’ J

. prestige. Despite their view that propects for advancement are poor, Career Teachers
£

i
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tion for the foreseeable future. The redson miy be lack of opportunity to change jobs.

More Career Teachers than Non-educators believe that there is a shortage of positions

in their geographic area for those with their experience, training and skills and yet no
shortage of people to fill the positions. (See Table 24)

’

‘ . . Table 23

Prospects for Cargpr Advancement = -

’

Career Non-
‘teackers educators

N Percent N Percent

T

My current employment offers future 2
prospects for advancement ¥52 23 65 x (1=241.61%

I would like to remain in my current 5
occupation for the foreseeable future 468 69 73 x (1)=2.18

My scurrent occupation\provides me with - 2

sufficient status and prestige . 390 58 444 69 X (1)=16.48*
My skills are well-utilized in my - » 2

employiment ' 445 66 440 68 x"(1)=.59

My educational experiences are N 5
well-utilized in my employment 62 ) X (1)=21.14*% .

*p < .01 <
Table 24

Shortage of Positions and People to Fill Positions
I :# S - -

Teachers . Non-teachers

N . Percent N « Percent

L

Y

There is a shortage of ’ ) 2
positions like mine 70 53 X (l)=36.\96*
There is a shortage of : S ‘i . 2
people with my skills 18; L 25 . x (1)=8.38*

7

- (14

%

. ~
*p < .01 .
In general, neither Career Teachers nor Non-educators expressed much tinsecurity
L) .

. met their present positions (Table 25) but they differed significantl§ in their views
- [ .
: !
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of how easy it would be to find another job with comparable income amkbenefi‘ts; Seventy-
five peréent of the Career Teachers, as compared with 35% of the Non-educators, be-
lieved it would be difficult to find a comparable position (Ta&ﬂe 26). Of the Career

Teachetrs, 81% said they expected to remain in teach{ng over the next five years.

. , ‘4“
- Table €5 .
“ .
Likelihood of Having to Find Another Job in the Next Couple of Years
- —
Career teachers T Non-educators
N ' Percent N Percent
wi

Very likely ' 47 7 51 8

Somewhat likely D95 14 ' 81 - 13

- No¥ too likely o3 . 32 224 35

- Not at alt likely C 31 47 283 44

67 100 639 100

No response ' 2 ' 7
)(2 (3) = 2.53, n.s.
Table 26
Ease of Finding a Comparable Job
’ - ' ) . Career_teachers Non-educators
, . N Percent N  Percent

Not easy at all . / 498 75 221 35
Somewhat easy . 133 20 246 38
Vé;y easy . v_f\35 5 160 26
666 IOQ_\627 99
] No response " 7 * 19 ’

x% 2) =219.56, p < .00

Ex;)ect to remain in teaching over next five years 513 81

P

(

2-.




Appropriateness of Edu%'!tig‘ n .

We asked respondents to answer questions about the appropriateness of their edu-
) ‘ ! '

cation -at the University of Michigan. Since only a small part of the academic program

of those who receive a provisional teaching certificate is taken in professiorgl educa-

tion courses, the responses relate to students' work in other colleges of the University

?

and to general university services as well as to professionél education studies.
The two groups did not differ statistically in response to a single item asking for
t/eu- overall satisfaction with their education nor in their relatively high satxs{{actxon

with quality of instruction and the level of scholarly rigor. In retrospect, however, Career

~

Teachers rated most educational expenences slightly more positively than did Non-educators.

(Table 27) In general, graduates considered their educational experience "very satisfactory”

{
but dissatisfaction with some student service areas was expressed by as many as 39%

of the Non-educators. Since these items include relevance of education to career goals,

inspiration and encouragement provided, academic advising and career planmng and
placement, lower ratmgs by non-educators are undoubtedly related to their eventual
decision to choose a non-teaching career. One could hypothesize that the greater com-
- mitment of the Career Teachers to the profession they initially chose either caused or

-
resulted from the closer relationships they reported with faculty, the greater career

»

relevance of instruction and their greater satisfaction with academic advising as well

as career planning and placement.
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Table 27
Satisfaction with Experience at University of Michigan® - %
Career teachers Non-educators
) N -  Mean SD N Mean SD . t
g-evel of rigor-anmd— o 1
scholarship 683 2.00 .82 ' 639  2.03 .80 -.56
Quality of instruction 667 2.09 ° .78 636 2.07 ~ .75 .42
v Interaction with other . ,
students 661 2.12 .81 632 2.02 718 . 2.28%*
Relevance to career * .
f goals 660 2.31 . \,7;7 618 2.46 .83 -3.41%
' Inspiration and ' '
encouragement 656 2.55 93 7628 2.78 .90 . -4.45*
Interaction with faculty 660 2.62 .86 636 2.76 . .88 22.89%
Career planning .
’ Flexibility/adaptability - ' .
to student needs 655 2.66 — .81 617 .  2.72 .82 -1.28
Overall satisfaction ’
with education 662 2.10 .70* 636 2.08 .69 .42
*p<.05 - .
a’ .« 1
A“t6w mean score indicates satisfaction with the given component of education
(1 = extremely satisfactory; 4 = not at all satisfactory). N
4
/ o . =
e “ )
- /.

w o
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Table 28

.

K Ratings of-Specific Cdmponents; of Educational Program

- . . Career teachers Non-educators
) N Mean SD N Mean SD t.
General on-the-job . : ’
t!:aining - 551 . 1099 095 375 +" 2019 095 -3013*
Courses in éj’o: : ’ .
field . 660. °  2.07 .87 525 =2.11 .90 -.84
\
Supervised work ex- ’ \ *
d perience/student ) ,) ES
teaching at U-M 665 h 2012 1.00 529 2.07 098 - 084
Courses in minor '
- R a“ " :
Formal tralmgg pro- ' .
gram at currént ) . 4 . .
job - 389** 2,51 .99  ° 220 2.53 -1.02 -.21
. . -
Extracurricular ’
" activity at U-M 480** ~2.68 ° 1.03 432 ©  2.72 - .98 - =.62
rFs
Overall training at
U-M in grepar;ng -~ ' B
to tea\ 665 2.12 .80 617 .+ 2.25 .80 ° =3:10%
*p < .05 i o
*"’Re'latively ér;)ﬂl numbers of respondents answered these items.
a(I“or this general question {= excellent; 4 = poor) . ’
o . t ~
'y [ 4 o N ® -
) We asked graduates to rate their overall training for teaching at the U-Mon a
four-point scale from "poor"” to "excellent” and, in a separate set of questlons, we asked
ag)out the helpfuln( of a number of other activities typically included in teacher train- - 1

ing only.some of which would have occurred at the University of' Michigan. Respondents

were asked to indicate how helpful the educational experience was in preparing them

to teach (1 = extremely helpful; 4 = not at all helpful). Career teachers indicated that

Al -
-~ ~ ' \
.

\ C () o N




. Y + ’ . ' - -37-
L L : .

A 4

* their overall tam{g for teaching at the U-M was "good” and were somewhat m\or\ep}s'w

tive regarding this tra:ining than Non-educators. According to our data, (see Table 28)

\ \

Caree; Teachers believe, however, that experience d‘ey have gained on the ]ob was most

helpful in preparing to teach, followed by, courses in their ma]or fleld and supervised

-

teachmg practice. Not. sur.prlsmgly, many Non-educato,rs did not respond to our inquiry

concerning on'the job training as preparatlon for teaching.~Judging from the sm all number,

' ]
- of ‘respendents who described the helpfylness of formal training programs on their current

job, one may speculate that such programs ar® relatively lnfrequent and only som ewhat

ful" both ipp.and out of education. ‘ '

Career teachers and Non-educators contributed"l) their perceptions of the extent '
to which the}; use sixteen different skills and abilities in their current jobs (Table 29);.
2) the extent to which they belteve they possess these skills and abilities (Table 30); and \
3) the extent to which they believed the skills had been enhanced through study at the

8

University of Michigan (Table 31). In each case the response scale ranged from 1 = t3%
a large extent to 4 = not at all.

. . ’ . .
The data in Table 29 indicate that both Career Teachers and Non-educators use

a range-.of skills extenslvely in thelr jobs. For both groups the least used skills include

working on long erm projects, using library and research facxlitles, interpreting numerical

data and using computers and analyzing computer outputs. Teachers view speaking

elg-and supervising and leading as skills used more frequently than do Non-educators

while Ngn-educators are more likely to use numerical data, computers, and effective writing skills.

-
\

<

Career teachers and Non-e.cluoators seem confident that they possess mgat skills -
needed op the job whether in education or out. (Table30) The skills they arZ:ast likely
to possess; by theirsoown report, inclu:ie interpreting numerqcal data and using computers.
‘ several areas, Non-educato.rs indicate more self-confidence about possession of skills

than teacheg#. They are more likely to indicate, for instance, skills injcommunicating

~N—
with athers, analyzing and evaluating ideas, dealing with the public, interpreting numerical

* 41 ) a

:
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data and 1%1{ computers. Only in the area of effective s?eaking do Career teache)s

indic;te that they are more likely than Non-educators to posses; the skills o? ability.
Neither Career 'I:eachers nor Non-educators felt that most skills were greatly en-

hanced by sfudy at the U-M. Non-educators were more likely than were Career Teachers

to give their formal education credit for learning to use library and research facilities,

writing effectively, speaking effectively and dealing with the public. .
. » ' / ) —A

» ‘ . ,~ ‘ '

Py




- -39-

N ) Table 29

Extent to Which Skills and Abilities are Used on Job

o

Career £eachers Non-educators
. N = 673 - N = 646
Skill or ability N  Mean® SD N Mean SD * t*
— - P
Communicating with ) ) )
others 636 1.33 - .56 600 1.28 .53 1.82
Organizing time® \ '
effectively - - 636 1.39 .61 601 1.40 64 -.45
Speaking effeetf¥ely 637  1.50 .68 604  1.70. .88  -4.43%
Dealihg with the public 636  1.58 .71 602 1.60 .88 -.47
Planning and organizing
job-related activities 634 1.63 ’.76 595 1.67 .87 .99 y
Developing new ap- .
proaches to problems 632 1.70 .74 602 1.72 .78 -.46
Agalyzi_z;g and evaluat- -
ing ideas 630 1.73 .74 509 1.69 .86 .79
Coépenting with a ’ . - . .
work team 637 1.75 .81 600 1.70 .84 1.07
Supervising and leading 636  1.76 .82 603 - 2.03 .99  -5.19%
Persuading others to
accept your ideas 633 1.90 .73 ‘ 600 1.81 ’ .83 y*, 1.88
Resolving conflicts :_;. toe
in work setting 635 1.98 .85 598 2.09 .92 <.13
L
Writing effectively 636  2.09 .85 ' 602 1.96 1.02 2.43*
Working on long term U\
projects 632 2.12 .87 593 2.09 .98 .55
Using library and
research facilities 637 2.46 91 603 2.69 1.12 -3.95
Interprefing numerical /
data ' © 635 2.71 .89 595 2.36 1.07 6.29*
Using computers and
. analyzing computer ,
*p <.05 |

%Scores may range from 1 to 4. (1 indicates "to a large extent"; 4 indicates "not

. —
at all.")

43
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Table 30

Extent to Which Individuals Believe They Possess Skill or Ability

’ .77\ - Career teachers Non-educators ‘
N = 673 N = 646 .
“Skill or ability . N Mean® SD N Mean : SD t*
Commlm;icat{ng with
Others *‘ 644 1047 059 603 1.39 > 057 2046‘
& Cooperating with a .
' work team 645 1.54 .68 602 1.53 .67 .29
Analyzing and evaluat- B} i
, ing ideas 641 1.60 .60 601  1.51 .60 %46'
Organizir'zg time ) .
effect{vely N 644 . ’1061 070 6003 1063 070 -046
‘Dealing with the fublic 645  1.62 +69 605 1.5 .73 2.22%
Writing ef{ectively 646 1.62 .65 605 1.57 .68 1.47
Planning and organiz-
ing work related N . :

. projects 642 1.64 .70 596 1.63 .73 .11
Speaking effectively =~ 648 1.67 .68. 608 1.75 73 -1.93*
Developling new ap- : e T ‘ f
proaches to problems 643 ~1.68 .63 605 1.69 .64 -.41

Supervising and le{ling 643 F 1.69. .75 603 1.75 17 -1.30

Using librarP\nd .

research facili] .75 604 1.80 .78 -.77
Persuading others to .. -
accept your ideas ;o 640 1.83 .67 - 604 1.76 .69 1.65
- 4 r :
Working on long :m . )
projects 638 1.87 .72 595 1.81 .70 1.28
Resolving conflicts in .
the work setting 643 1.91 77 598 1.94 +. 78 -.75 )
- ! ’ o — TN~
Interpreting numerical . . '
data . % 642  2.45 .92 594 2.21 .9 4.59*
Using computers and [\ g S
analyzing computer
outputs 639 3.37 .83 593 2.98 1.08 7.11*

o «‘
. N e
I T .

-

‘pé.os.

—~ ~ 7/

‘S_cerq’ may range from 1 to 4. (1 indicates "to a large extent"; 4 indicates "not

3

O . atall?)

41 -




-41-

. Table 31 |
. Extent to Which Ability or Skill was Enhanced By Study at This Institution

; Career teachers Non-educators
: N = 673 N = 646
) Skill or ability N  Mean® SD N Mean  SD t*
Using librdry and
research facilities 641 1.83 .82 600 1.23 .79 2.25%
Analyzing and evaluat- ' . '
ing ideas . 634 2.00 7 597 1.84 .15 3.53
Writing effectively 637 2.07 .84 603 1.89 .81 3.73*
[ 4 . .
» / i
Communicating with . ‘
others . 635 2.12 .83 600 2.05 .81 1.39
Working on long ,
F .
' Organizing time . : ‘ .
effectively 638 2.20 .97 600 2.12 .91 1.41
. Developing new ap- ’ .
* ' proaches to problems 636 2.28 .83 601 2.24 81 .89
Speaking effectively 639 2.33 .92 605 221 .93 2.05%
. Cooperating with a . ’
work team < 639 2.39 <94 601 2.39 .90 -.15
: Planning and organizing
time effectively 634. 2.42 .94 594 2.37 +93 .89
Supervixing and leading 639 2.52 .90 601 2.56 .91 -.173
Persuading® others to '
accept your ideas 635 2.55 .86 600 2.52 .84 .48
/ Dealing with the public 637  2.72 .9 600  2.61 .98 2.04%
Interpreting numerical )
p data 635 2.76 .97 594 2.74 1.01 .35
)
Resolving conflicts ) )
in the work setting 633 3.00 .90 598 3.00 .89 -.13
A Y ~ .
L, Using compu'ters and
analyzing computer .
outputs 636 3.67 .71, 591 3.65 .16 .33
' [
*p < .05 .

‘Scores may range from 1 to 4. (1 indicates "to a large ext‘t"; 4 indicates"‘xpt '

at all.") -
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Satisfaction with Life and Professional Progress

|
|
Whether respondents currently were en;ployed in teaching or in another occupation, i
they were asked to judge factors that might be impc;r;ant to them in determining suc- |
cess in their chosen profession and-to ;ndibate the extent to which they felt they had
@hi'eved success as measured by these criteria. In responding to eleven possible criteria,
graduates used a four-point scale (1 = extremely important; 4 = not at all jmportant). |
Similarly théy reportt;d g,a;eer achievement (1 = extensive success; 4 = nosuccess). The |
results are given in\Tables 32 and 33.
Although both groups rated this criterion as most important, Career Teachers be-
lieved they depend somewhat more heavily than did Non-educators on "an inner sense
of knowing you are doing your work well” in judging success in their profession. Neither
group judged publications, conference presentati;ms or salary as par'ticularly important
in judging their professional success but Non-educatc;rs valueci salary, increased job
responsibility and/or autonomy and the chance to contribute to important decisions some-
| what more highly than did Career Teachers. ' !

In reporting th chievement of the criteria for professional success, Career

Teachers more of been successful in receiving approval from family,

close friends, an peersz and in performing leadership activities in their field. They
indicated less success in terms of increased job responsibility and the chance to contri-
bute to important decisifms than did Non-educators. Teachers also were less likely to

feel that they had achieved the desired "inner sense of knowing that you are doing your

work well." -
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Table 32

' s
Factors Important in Judging Professional Success

.\_Career teachers Non-educators
N  Meéan® SD N  Mean SD t

An imner sense of
knowing you are doing
your work well 662 1.24 .46 594 - . 1.32 .57- -2.85*
Opportunity to learn 658  1.67 .71 587  1.63 .73 1.02
Increased job respon- ”
sibility and/or autonomy 638 1.93 586 -1.63 .70 6.99*
Recognition by peets 662 2.0 - 583 2.04 .76 -.98
Recognition by super- s : L.
visors/administrators 662 2.01 .76 569 2.02 .80 -.16
Chance to contribute
to important decisions 660 2.05 .79 596 1.86 .76 4,29%
Approval from famil R . ;
close friends 772 2.13 .85 593 2.22 .87 -1.84
Leadership activities * )
in your field 647 2.19 .85 . 590 2.15 .89 .86
Salary 663  2.52 .79 604  2.41 .78 2.57%
Publications in-'journals/ .
presentations at profes- , -
sional meetings 651 3.29 .82 543 3.20 .89 1.71
Recognition by students’ 1.93 .78 * * g

659

*p < .05

a . .
1 = extremely important; 4 = not at all important.
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4 _ Table 33

~

Extent to Jhich Criteria for Success Have Been Achieved

" Career teachers Non-educators .
~ N Mean® SD + N  Mean SD t

Approval from family/ )

ClOSe friends s 653 1089 068 579 1093 075 -3036*
Opportunityto learn 638 1.88 .71 579 1.88 .76 .24
Recognition by peers 652 . 1.91 .60 570 2.07 - .71 -4.09*%
Recognition by super- ’ Y
visors/administrators 648 *1.97 .71 554 2.05 7 ~-1.89

An ifmmer sense of know-
ing that you are doing

your work well 622 2.09 76 575 1.89 7% 4.48%
Inc;reased job respon- ‘

sibility and autonomy 622 2.09 .76 575 1.89 .79 4.48%
Salary 642 2.26 .67 ' 586 2.32 2 -1'.57
Leadership activities - ! T

- in field 635 2.28 7. 581 2.40° .87 -2.60%

Chance to contribute

to important decisions 646 2.34 .75 584 2.19 .80 3.41%
' Publication in journalg/
presentations at con- .
fermces 635 3029 . 077 524 3030 087 -0‘01 )
*p < .05
-

a . /
(1 = extensive success; 4 = no success)

We were also interested in knowing, in general, how satisfied our respondents were

. -

with their professional careers and with their lives. Career Teachers indicated slightly

more career satisfaction than did Non-educators. While Non-edutators were slightly

A )
more satisfied with life in general and a greater percentage of them said they were

-

"generally happy these days.” Differences between the groups were small as'shown in

Table 34. (“




. ]
Evaluating Teacher Performance —

Apparently téachgr& value student and parent opinion of their worls but would pre-
fer .that such opinion be ohtained informally. Few would use formal feeaaacic or ratings
from students c:r pa.re-nts in their performan'ce eva.luatic;n nor would they re‘ly :xterisively
on such formal input in judgements of their own success. Substantial opposition was _
expressed to the use of standa.;ized tests. Of the Career Teachers, 6.8% would not rely
on such ~tests in'judgin‘g_ their own performance and 78% did not l?eliéve they should be
used in teacher’ evaluation. Locally administered tests were viewed only a bit more

-
favorably.

G 1

3
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' . . Table 34 .t
v . Satisfaction with Life and Professional Career
Career teachers Non-educators
- 5 ' [}
. ;. N =673 N = 646
: ;
‘sfaction with profeggitnal career * A l ’,
Extremely satsfied 158 " 24% 128 20%
Very satisfied 343 51% 280 45%
g . Somewhat satisfied - 151 3% / 1m 2%
AN Not at all satsfied 13 2% 47 8%
" 665 . 626
‘ - » - .
: x=2.03 SD=.74 %=2.20 SDB=.86
™~ t=‘4-26*
Satisfaction with life ‘in general ’
Completely satisfied T 156 24% 185 29%
Pretty satisfied 452 69% 415 Z&%
A ¢ .
. Not very satisfied -V 8% 40 6%
- 660 | ° 640 -
/ t. . . ~
. %=1.84 SD=.54 ®+1.77 SD=.55
X : t=2.33% .
Happiness y.ou experience these days p
Very happy 209 32% 279 “%
Pretty happy - 382 58% 328 51%
Not too happy 66 10% 32 5%
¥
657 639
) ¢ .
~ * S ®-1.78 SD=.61 ®=1.61 SD=.58
r‘—‘/ - t=5f09. .
L] - _ ' f




Table 35

Factors Whiclt'Should be Used in Evaluating Teachers

*
N Mean? SD Percent agreement

SA A D SD

The teacher's self assessment ' 1.83 29 61

Class observation by admin- : {
istrators/supervisors v o2.06 13 71

Evaluations by other teachers
familiar with the teacher's
work and students

Accomplishment ‘of objectives
stated or neggotiated in
advance

Professional grogth of teachers
as perceived by administrators/
supervisors

Student gains on locally devel-
oped achievement tests

Student ratings of the teache

Parents evaluation of the
teacher

’

Students' achievement gaifs
on standardized tests

Number of students who
desire to enroll in that
teacher's class 3.12

*Scores range from 1 (strongly agree) to 4 (strongly disagree).
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Table 36 ‘

. Extent to Which Good Teachers Rely on the Following as Indicators of Success

Percent relying

/ N Mean®  SD on the factgr
LA
Exten- great Some- Not at
sively deal what- all

. Teacher's own sense of - \

. how things are going 632 1.38 .54 ‘65 32 3 0
Teacher's general observa- ‘ <
tion of student progress 627 1.53 .60 52 43 K 5 0

Reactions o'f other

teachers familiar with . i T :
teacher's work and that . |
of students 632 2.04 .72 23 52 24 1
Opinions espressed by
students. Q‘_ 629 -2.30 .68 22 50 34 2 '
Reactions of students' '
parents 626 2.63 .65 4 34 57 5

. Assessments made by : . ) |
the principal 6}.5 2.67 .66 - 4 33 57 7 |

structed tests 620 2.68 .74 6 30 54 10

Performance of stu- .
dents on state admin- ) ;
istered tests 621 > 2,72 .71 5 27 58 10

Assessments made by a

Results of locally con- - - 1
|
|

subject matter or cur-

riculum specialist 617 2.7 .71 4 28 56 12
. Formal student evalua- ™ .
. tion of teaching 609 2.85 .7 4 22 5 °~ 15
a ¢ - ’
yF Scores may range from 1 (extensively) to 4 (not at all).
Teacher Job Priorities -.

To obtain information about priorities among teachers, Career Teachers were asked

J. "If you were to receive.aBift of an extra ten hours a week with the provision that it ’
! e

-
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be spent on work, which of the following activities would you choose to spend that time
> s

- -
on first?” Respondents were asked to choose only one activity from among nine sug-

gested. The activities chosen, in order of selection by 673 Career Teachers, are given
in Table 37. Teachersglearly prefer to spend their time in teacﬂng activities or in pre-
paration for teaching. Relatively small numbers would choose to spend their time on
i‘;rqving school administrative o})eratior}s or wo'rking with a érofessional organization

to change conditions of empioyment. Similarly, teachers were not inclined to work with

-

parents or to enter into community activities that would enhance the schools' position. '

A

Table 37

Ways Career Teachers Prefer to Use Ten Additional Work Hours \

.  $4 ( -
+ Number Percent

Teaching students either in groups or in individual

—

conferences 165 26%
Preparing lessons, reading and studying 144 23%
Counseling individual students on probl.ems“ they :
consider important ’ 102 16%
Reviewing student work or diagnosing student needs 72 . 12%
' Serve on a,school curriculum committee\ 38 6%

Improve school operations by work on scheduling,

student government or similar matters 33 5%
Discuss student work and problems with theirparents 32 5%
Enhancethe community's assessment of the school by
working on exhibits, parent meetings, etc. N 20 _ 3%
Working with a professional organization to change
conditions of employment 19 3%
. . ’

k - 625

No response ’ ) 48
&
. (
-
—~

4
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\ . FOOTNOTES o ‘ »

\

1.  In a separate paper we have reported some differing characteristics of those individ-

.

uals who were classified according to the various career patterns shown in Table 10
“»

.

and Figures 1 and 2. .
% Teachers felt they had also received student recognition but this item was irrelevant

i
!

for Non-educators. ‘ : A

LS
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