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- » This paper discusses the needs of high school

students and teachers that writers 2nd publishers of psycholagy

.. materials and textbooks should keep in mind. To take students' needs’

into consideration, ptblishers should.stress practicali appiication

and relevance of subject matter, provide opportunities for .

interaction with peers, aim reading materials at ninth or teath grade

reaiing levels, emphasize a study skills orientation, and consider
the maturitj level of students. The needs of teachers inciude an
emphasis on teachability ‘of materials, clear objectives, adherence to
sound psychological principles,’ appropriateness of topics covered,

- —and teachiag techniques and activity suggestions. In additica to
student and teacher needs, there are other constraints to be kept in
mind, such as budget, limited subject matter background of teachers, ’

' time constraints, coamunity censorship, level of students' ability,
and lack of qéglunication among teachers. In teras of satisfying the
needs of studénts-and teachers working within these’constraints,
several major problems exist in currently available materials. The

. primary problem is that authorship of texts and supplementary

', materials.is still, for the most part, at the colliege ievel.c

. Professors lack the experience of teaching at the secondary level
which is essential ror creating effective materials. The fact that
tollege level writers are often not-aware of the specific needs of
high school students,and teachers is also evident in the revieus they
do, on the currently available resources. Many teachers use these as a
basis for text selection. (Author/RWY)
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. The teaﬁhing of psychology &t the secondary levgl hgs been. an |

expénding fidld siﬁéf the early 1960's when'less, than iO% of sécénaary
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" schools offeréd such study. Today an estinated ope—half to three-quarters

of a million students take*this important and relevant discipline.  Textbooks

”

and materials for this specific population of stvudents are currently being - -

-

roduced in increasing nurmbers. The following discussion will focus on the
g

Ll

ébecinlizeq needs of both students end teachers for naterials at the high

¢

. b

school level and the limitations faced in satisfying these needs. The

student needs include & stress on practical .application and relevance of

PR T

subject natter, opportunity for interaction with peers, limited reading level, -

study skills orieﬁtation and maturity level of students. The needs of

ererment v vA A

i teachers. include an emphhsis on teachability of materials, clear objectives,

gdherence to sound psychological principles, appropriateness of topics

% .

.

covered and teaching techniques and activity suggestions. Qonstraints of
the‘secondary level to be c:.nsidered include budget, linited subject-matter

beckground of teachers, time constraints, comrumnity "eensorship", level of

v

Sebveve € %, WAr et 0y

students' ability and lack of communication between teachers. Problens with
current naterials and recormen dations for evaluating and choosing textbooks

and materials will be presented.
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’ R gThedteaching‘of psycho{ogy at fhe,éecondary level has been an

expanding field since fhe‘early 1960's when less than 107 of secondéry
schools offered such study. Today an estimated one-half to %hree-quarters

. : i ‘ .
of a million students take this important and relevant discipline. Textbooks

o

and naterials for this specific ponulation of students are currently being

‘produced in increasing numbers. The following discussion will focus on the

<

specielized needs of both students and teachers for materials at the high

o B

school level end the limitations faced in satisfying these needs. Problems °

with current nmaterials and recormenlations for evaluating and choosing text-
* -

books and naterials will be presented.

-

The needs of high school pupils are in nany cases different from
those of students at othér levels of study. Students at any level need to

develon background in theory and fact in various areas of psvchology, and

?

clear explanations of concepts need to be provideé. This is true at the

secondary level as well. MHowever, practical applications to the lives of
” . -
students are critically inmportant for the high school age pupil.” The concepts

N 4

presented need to he explained in terms of the studentg' own lives anil range

'
L ~

of exnerience. For exarple, discussing classical conditioning in terms of

the behaviors found in their pets at hone will bring increased undersianding

" of this inportant concept. A discussion of laboratory experimenfs should be

included but the students will respond and identify more closcly with
. -
!

activities they have experienced themselves.-“A dog being "conditioned"

L4

to run to the kitchen when an electric can opener is being used is a practical
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end useful way of facilitating true u%derstanding of what othé;wiée nay be

v LN

8 difficult and abstract concept. Relating conditioning to arégs of student

interest such as TV advertiaing or "brainwvashing" is also helpful.

°

X Relevance 'is an inmportant kgy to teaching at the secondafy level,

and this is barticulhrly true in the field of psychology. Studerts often

take psychology courses seeking self:upderét&nding and & measure of self- -
kd

analysis through this study. A recent survey by the Psycholouy-Special Interest

- 3

Group of the liational Council for the Social Studies reported that from <

Y

. ) .
51.T% to 61.1% of students surveyed responded that understanding and.%?dling
: R S
vith persondl problens was their main reason for enrolling in psychology

» 4 “
courses. Textbooks and materials used should providé opportunities for

P

satisfying these desires on the part of the student. For exanple, the

author's textbook, Invitation to Psychology (Scott, Foresman, 1981) includes

LY

activities in each chapter entitled "IZ's Your ﬁﬁrn" which ask the studen
. V - N

// to provide an example from their own life or experiéhce to illustrate a
. . . > By R

3
’

concept just presented in the text. DBy way of illustrat!oi, after a discussion

‘

of sensory adaptation the experience of walking into a dark ?ovie theeater -isg

@ 2

L4 4 L
diseussed.b At another point students are asked to keep, and then evaluate,
<3

a record of their dreams for one week. These are areas students often feel
<’ are relevant to tgeir quest for self-analysis. ’ s
In addition, interaction with peers as well as teachers is important

to tpgedevelopment of the secondary school student. Psycholog& can provide

“ v ~
4
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an excellent growth opportunity in this area if the prepared materials are

. suitable. Experiments and simulations coordinated with’® content- can be

particularly good. In the field of social psychology, for example, group ‘

YRACO

procésses can be studied by placing the students in a group-situation, such

£

as cooperative problen~solving. The riechanisns of the group can be studied

(- N

fron within>as well as providing an opportunity for peer interaction.

<

Additionally, the refding level 6f the textbooks and supplenen- -

tary materials is. especially important at the high school. Students' reading
* 3

abilities vary greatly, in general, but’ even nore so in high school.  Studies

have indicated that reading neterials should be aimed at & ninth or tenth -
!

N grade reading level, particularly since vocabular&'load is usuall& high.

3
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Vocabulary 1lists, in-context definitions and glossaries are also useful.
e -

e

LBfty, high level writing styles may be counter-productive., iigh school

, . .
students may be put off becamse they are not yet reedy for such an approach. & —

-

d -~ 3
: In addition to appropriate readability, a strongly study-skills-

P gl N s geyy s Rma

oiiented progran is essential for teaching at the secondary level. Structure
R . ~ ~
. of chapters should be straipght forward and easy to handle. Preview and review .

guestions should bq provided in each section to direct the students' reading

-

and help make it nore efficient. ‘ - . . ]

s
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~

' Finally, the maturity level of the students needs to be taken into

consideration. This is particularly true in the area of content load end - .

——m——— [N —

level of explanation of concepts. Over ambitious or over-simplified rnaterials

si11 not be useful. Teachers experienced at the secondary level of instruction
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are often better able to develop materials which efficiently mcet these student
needs in nany cases than those exnerienced on%y at more advanced levels.
In developing naterials apd textbooks for the high school teaching ¥

. .
of psychology, the needs of the instructor nust also be considered. The

. . rost inportant concern is that the niterial be teachable. The amount of

.

neterial included ip & book (-or chapter, or section thereof) or supplenmen-

- tary materials nust be appropriate to the time constraints and other needs

- %
o

of teachers. Structure needs to be provided to guide teachers in prevaring
o
o

Ll
lessons. Features such as numbered sections and review questions are helpfiil

o

-~

in this regard. Decidin; what material should be included and what elininated

0

is also irportient io teachers at this level trying to create a viable course

-

oifering. l!Materials prepsred by people with e¥perience at the secondary-

level, rather that the collegiate level, can bring this appropriate structure

?

to the vast amount of subject metter in bhis figld.
Clear objectives need to be Kept in mind yhile umaintaining aca- P
. .

denically sound principles. 3Surveys of the field in recent'years have indicated
vhat topics aré generally stressed by secondary teachers and vhat goals

they set for their programs. These need to be thoroughly étudied and taken

into careful’;onsideration when preparing textbooks and nateriels for us;‘

v 5
et this level: However, sound psychological principles need to be maintained

as well.

«

o factual errors can be permitted, particularly in trying to

sinplify material to the high school level. Many secondary teachers lack

v}
the Béckérouﬁd to judge this for themselves and could unwittingly misinfornm

Ly
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studeants. The choice of topics covered must also be appropriate.to the

high school level. The amount of space devoted to individual gopics wvithin :

«

—— . ?
a text, for exanple, should reflect the ;eaders' level, By way of illustration

a thorough section on "Pspchology at Vork" (careers in and diversity
. >

‘of the field of psychology) may be needed at the high school level but be

AN

Ly 'Q
unwaft:d at’ the collegiate level.

High school instructors also require that appropriate teaching

<

techniques and actiﬁﬁty suggestions be provided with hateri&lsu Many

v - +

teachers, transferred from other social studies disciplines, lack the back-

«

ground to develop their own materials in this area. In addition, the success
o I .

of high school teaching is very dependent upon an activity-oriented style: : .

-

«

Ay

and ruch diversity of technique. This is not fhe case'gt the colidége levél.

Inclusion of 'skills building activities (such as reading, writing and study.

Y
-

skills) is also'important. This is a factor often overlooked Py_authors )

experienced in W“ipinﬁ for college level studentsa )

~

‘. The constraints of working at the high school level nust also be s

' ; . .
considered when producing materials and textbooks in this field. The avail-

»

ahility of resources and budget . nay often ge the first concern. A textbook

will be used for many ye;rs, by many different students af a high school.

© ’

(AlY materials shéﬁld be together in one source and should be,feuéable. .

k] . K
. .
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Subplenentary ﬁateréals should coordipate well with the text for effiq‘ient,~

economical use.
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-In addition, numerous studies have shown thdt neny instfﬁétors

3 have &.limited background in the subject area.” They are oféen'p}imnrily,

teachers of other digciplines, freqdently'history.or science, ‘who are given
. . . J ’
. the assignment 6f preparing ehd teaching a psychology course. Materials

-

is a "cookbook" approach where the structure of a book provides a convenient °

-
v

and successful structure for’ their course. Ditto masters of activities,

worksheets and tests, cgordinated with the text, are most welcome. A strong

<

teacher's guide is also esseritial. "It should include detailed; guided lesson

. plans for each area of study. .These lessén plans rust take into account

. . .,

the linited facjilities and resources 3vailable at the high school level.

@
-

Creativity, ingenuity and flexibility are often the keys to succéss.

_Special time constraints of courses, must also be considered.

Fo—— v
> . ~ .

Surveys show most courses are limited to one semester, necessitating a

@

careful, choice of topics in order t3 present & balanced view of the vast field.

¥

At the secondary level all topics must be covered ggq‘;géniprced in class,

e,

not merely assigned for }eading with the asswiption that the naterial will

be read and-understood, as is often the case at the college level.

The sensigive neture of much of the subject matter of human behavior

v

rnust be recognizeé at the high school level. Parental input, cormunity

standards and Board of Education restrict:ions and policies often affect

--— —the-adoption of textbooks and meterials.

The problem bf differences in -

-

———

<

N
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and books must take this into account. What is often desired by these teache;s

e
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i regional and state by sfate stanhards'mus£ also be addressed when éreating
v o« o X 2 3
.c' &N . . 1’ * .
E rterials for nationwide distributions Texts need to cover all possibilities,
:% \\\ yet be sensitivé to Areas of regional or local concern. Such "censorship"
7 . . . N
14 * L
i . issues are not often & concern in most college level book selections.
2 Another constraint to be kept in nind whcn working at the high school -
. '5 ’ - ) =
. . y S
: level is the ability level of the 'students. This is generaily lower than .
:2 college ~level, and often-is one of the nmajor adjustments nécessary vhen-
f L] - 1 - '3
s moving from the collegiate to secondary level. Teacher expectations often .- ©
g need to be reevaluated. Classes are usually heterogeneous, as well, which
f creates additional problems., Books and neterials need to be able to acconodate
iy IS -
. » _a range of ebilities in the seme_program. In addition, students in high school
E psychology have different plans for the future and different reasons for
ss ’
,; . choosing this subject. An effort should be nade to fulfill all goals.,
ve v - . . [
é Another important elerent df which to be aware is the level of thinking on
L . .. . >
4 whidh nost students are functioning. !ost ﬁgve little interpretive skills
§ _and function primarily on the literal*level., Texts and other matérials
:. To e ) - ’. i ‘. e,
¢ .shouJi.recognize this, while at the sane time'providing’agtivities to encoursdge
! . ° ' - - - . .
1 end strengthen the'Tnterpretive thought progess. ' . .
lg e Finally, because of the elec@igg gafure of most psychology programs
! . ~ . . .
g teachers of this subject often find themselves isolated in “their schools, ’
& :
« » . . .
'é the only one teaching this course. There is a lack of communcation and
; : ' . y
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the-most part, at the college level.

. . - -~ ‘ * - 0 s N X
~ , hd s — @.
. . L .. X . -
. . . . .
sha;ing of ideas. In ad% tion to this lack of communidation many teachers
. . I L
lack the backgrounh in their own- education to creats these' ideas, as has.been .
discussed.'.This is why,materials'prOviding a wealth of ideas.and activitie; ‘. :.
» gt -" - * .
" are genulnely needed at thls level, ' b ' '
. In terms of satfsfying the needs of students "and té;chers at | v .
v I Y e
the secondéry level ‘and w&fhlng w1th1n the constraints’ just dlséhssed several )
N . . - 7 T *

rajor probleﬁs exist in mogﬁ currentlveavalldble materlals. The primary

-
e * [N -

- o

Jproblen is that authorshlp of texts’ and” supplementary meterials is stlll, for.
Most writers working at this level are,

not aware of the constraints and needs outlined above.

of teaching at this levé! which is esséntial‘for creating—effectiye moterials,

[ .
- o

The fact that college_level writers are often not aware of the '

[3

" specific peeds of high school students and teachers is also evident in the

reviews thev do on the currently available resources. Many teachers use

‘ -

these as a basis for text selection. This is another problem thet exists .,

- -

presenﬁly. The reviews published by the American Psychological Associar

tion are a gbod exarple. In arecent edition of such qeyiéws all but one of

the reviews was done fron the collepe levél.

Al

In these reviews meny of the

connents nede showed a lack™of understanding of the needs dﬁd constraints

an

For instaﬁce, the estimate of the am unt of material
- ‘ . . . ~ o

on the secondary level.

- . e
vhich could be covered in a yeap*or semester course was most often sadly
- s

-

N [

i

They lack the experience

v
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The assessnent

inaccuratd, as exrerienced hipgh school teachers would attest.

»o -~ -

bf-ﬁhatayou;d arpeal to the high school reader was also frequently off :

.
-~ . - . .

target, as werc many opinions ‘on feasidility of activities suggested in
..C‘ L T S : - 7 . ..

- X . ,
many sources, ' . .

.
+

In géneral, the types of mate.rials still needed at the secondary t -

-

level are conprehéqsive textbooks and supplenentary materials, including

g -
-, v

‘teacher resoufce books, ditto masters of tests end activities, audio-visual .

L - L)

¥oer s ) > )
nateriil ( of good quality), experimental designs and simulatfbns. While

" . . . .

*em ’ LI}

N ‘.o v ‘Pl * - ~ £ k3 £
ruéh hew m;tgrlalgis being prodiced at the-present tine it often fails to, -
' ‘ . i ~
L s e T, N i ific
,a;dras§}the speé;allzed reeds of students and tea!lgrs at this specific
=~ ’
S 34 1]

level. Increased éqput fron educdtors'experienced at, the' high schocl level

is 5till-needed. .
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