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ABSTRACT ‘ : N

Designed for use witk the multidisciplinary filam
project, '"Faces of Change, Five Rural Societies in Tramsition" for
the college social studies curriculum, this manual comtains an .
overviey of the material and its underlying philosophy and suggests
teaching strategies. The first section discusses the overail
approach, the use of films,in teaching, and the philosophy behind 'the
use .of visual materials as reliable’'raw data. The secoand section
describes how to use the materials and discusses resources. available
to the instructor, covering teaching strategy, course format, film
descriptions, and themes that can serve as the focus for a general
course ising the "Faces of Chande® films and essays. Using the theme
of "change" for demonstration purposes,.the manual pre§engs ¢éas for
building a course or-a portion of a course around a general-theme.
Appendixes contain a subject index. to teaching themes, an :
instructor's tear“out briefing form, and a list of the films in th
series, their length, authors and filmmakers. (CH) \
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Introduction ' NORMAN'N. MILLER has been the Director of
the AUFS Documentary Film Program since it
began in 1971, producing or direcfing the 27 films
in the series. Prior to this he served as AUFS
Associate for Eastern Africa, concerned primarily .

Pazt II: How T8%Use The Materials . .- : * with the anthropology and politics of the region.
Resources Available To The Instructor Beginning in 1959 he travelled extensively in East
Related Résources ... ... e .o 9 and Central Africa; and with support from the
How To Use The Materials: What Strategy? . 10 - Ford Foundation, the Carnegie Corporation and
How To Use The Materials: What Format? .. 12 . . Michigan State University did research in Tan-
Film Déscriptions and Format L (Teeenen 14-15 zania, Kenya and Uganda onseven separate occa-
How To Use The Materials: What Themes? . 16 sions. Dr. Miller has been an Associate Professor
How To Use The Materials: What Courses? . 18 " at MichiganState University and has taught at the
«The Rationale and The Challenge I'Jnive.rsity of Nairobi and the University of Dar es
Salaam. -His publjcations include an edited vol-
Appp.endix e 3 ume, Research in Rural Africa, chapters in several
Sufect Index To Teaching Thémes books, and numé%o{ganicles.
Instructor’s Tear Out Briefing Form * . ' .
Distribution Information: ... Inside Back Cover ) .

.

Part I: Overview and Philosophy
The Overall* Approach: Visual Evidence ..
Philosophy of Visual Evidence
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'VISUAL EVIDEN
/AN INSTRUCTIONAL APPROACH

N ’ el by NORMANN. MILLER i C
. » ..M’ - , . \
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Some people believe a peaceful revolutton is coming—a revolu- ¢
) . tion in film usage. As with most revolutiong, it will reject a great deal
. : . of the past and hold many hopes far the future: Gone will be the .
: cumbersometechnalogy; the amateurish raterials, the staid class- .
' T, room formats, and the passive gtudent resgonses.In their place will
: ' be a differept klnd of film and a far more tlexible technology that
*The Netsihik senes 1s ava;llable thr'ough allows the instructorto be an innovator and, at the same time, to”

the ;Educational Development Center . haveaccesstoa wude range of pertinent materials. This partlcular

s

and the National Film Board of Canada, ©  revolution will not begin the use of film as ”ennchment noras
the Yanamamo series through entertainment, but in"the serious, scholarly, enormously exCItlng
Documentary Educational Resources, application of film to the learning process. . -5
and the Disappearing World series 4 C
through Granada Television of the The Faces of Change seriés is in the revolution’s vanguard with
United Kingdom. | * . new ideas and approéches, a position it shares with films+such as

those on the NetS||lk Esknmo ofi the Yanamamo, and somé in:the
Disappearing World series.* These innovative filhs' are not only
rich in content but also offer flexible instructional u§age and both -
thematic and substantive combarabtltty Overall, the Faces of
Change and similar films combme new pedagogical strategies with ,
an improyed technology to make film-based )eachmg easuer and
more meaningful for college -level social scientists., . ' -

“In the past, instructors were often boundinto Iong@fllms that may
have carried important teaching sequences; but which had been
P! -made for other purposes, often entertainmerit. Fmdmg and using
§- therelevant material absorbed too mucH class-time and a great deal
of energy. The new instruction-oriepted films,. Wwith aids such es
stop-frame - projectors, analyttcal \pewmg tables, video-tapes, .
video-discs, computer-aided.retrieval and more systematic arehiv- ’
ing, have enormous potential. Itincludes a grpater use of film as raw
data and as research material; greater control of film by the
instructor in terms of stopplng,fstartlng, ‘speeding .up, slowmg
down and lifting out key sequences-for, re-analysis and ¢ ass use;
and greater opportunity for mstructors to create their own '‘com- *
pilation”’ films by combining short filmis or reassembllng individual’
sequences they find |mportant R )
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g

-
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Several factors are behmd this new awareneSs of f|Im usage. rAe
First, the technology of film and séund reCordlhg has vastly im-,
. prpved. Taday a team, of two carrgather matenal that would have' 7
taken nearly a dozen téchnlmans t6 gather in'the’ 19509 and 1960s.
L ‘ This new compactness in ftlmmakfng equipment allows for far more
From the film 'People are Many, Fields  'natural -filming and " avoids’ ‘the dtsruptlve, . big-production
are. Small.” syridrome‘that can destroy intimate, realtstlc footage 'Second, the
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From the film ”Chin"a'Coast» Fishing.”
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visual generation has come of_age. The first geheration of TV
babies, born after that medium was widespread in America, has just
graduated from college. With them has come a greater awareness
of visual materials, a new set of critical standards, and even a new
Ianguage

Third, with recedsion and economic cuthacks, major research
and study abroad have been severely curtailed. Film offers the next
.bes_t substitute. For the researcher, it is an archival data source that
combines the conveniencg of the library with the fresh observations
of the field. For the students, many of whom will never travel
abroad, film provides a window on the world that can be reached in
no other way. Together, the new technology, the visual awareness
in today’s students, and the econom|c realities add up to a com-
pelling argument for exploring new educational film uses.

‘The greatest excitement of t,he revolution still lies in its potential.
Nearly every human being reacts to visual stimuli and instructors in
the socia| sciences are finding new ways to capitalize on this fact. If
we were to predict the future, it might4e something like the follow-
ing: visual evidence will take on greater importance for many types
of teaching and research. We will learn to read film as-critically as

we read print. The dinosaur‘projectar, the spotty materials, and the
high costs will be overcome. Papers at scholgrly conferences will be
backed up and supplemented with visual evidence (video or film).
There will be a great deal more résearch by social scieritists done
with film, on film, with retrieval of film, on film pedagogy, and on
film research methods. Instructors will make their own films, often

compiling what they wish from existing fodtage. Archival footage.

" will be used mcreasmgly, particularly for comparative research
purposes. Teaching clips in short segments.will be developed and
used interchangeably, much as slides are used today. There will be
. aconstant effort to give the instructor more control, more flexibility
wnth materials, and easier access to raw visual data, Most impot-
tant _the old myth that those who work with “’audio- vusuals are
somehow unscholarly, will die away. Professuonal rewards wlll be

forthcoming for those combining both teachlng and serious

research with film.

- 2 .
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It is in this area of flexfbllltyvfor the instructor that the Faces of

-~ Change series can be most useful. In order to give the, msttuctor -

i~

. control over what films are shawn, for how long, and for what
" purposes,. an open-énded, mferchangeable format of 25 fllms was
designed {Diagram 1). Five films were .made in each of‘flve cul-

< tures, providing 8-25-cell matrix of materials that can be Used in
dozens of different combinations. An instryctor may use the films
as raw materials to build courses ‘on.a single area, on a single

2

broad theme, comparing areas, or on specific concepts - .

. ~ ¢
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Locations. The _girst step in establishing' the ,format was .to
choose five culturé ateas representative of - different ,ecological
conditions in the world. The.object was to portray the different
ways human beings adapt to various®rural environments. I osder
to begin filming from a well-developed research base, we fimited
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From the film "Andean Wor'nen."
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{ society’’ and '

. viewers, whether the instructor is using a single film or the entire

P v )
Themes. To complete the format, the same fuve Ihem were
ey hasnzed at each location. Two themes—"'the nature rural

‘the education/socialization process’’ —were desig-
nated for major 30-minute films. Other themes—''rural eco-
nomics,”’ ‘“'the role: of women,”- and ‘political/religious
beliefs'' —were designated as minor or “’support’ films. These films
range from 13 to 27 minutes in lgngth and give instructors addi-

¥ tional, more specnfnc evidence on each culture. Itis important{that

the short films be ‘understood for what they are. Essentially, they
are blocks of vnsual evidence, supportive material to be used, in-
dependently or comparatively, in conjunctjan with the Ionger films
and/or essays in the serigs (see Dlagram\

It is also important that«the series approach be made clear to

set. Each film attempts to provide visual matérials as a kind of raw
data or primary evidence. JThere is an emphasis on process, on
natural rhythm,and pace, often following an ‘event from, begmnmq
to end The goal is to record enough materials on the screen to
enable judgments to be made. The farmat of the materials adds
interchangeability and flexibility to this visual evigence.q, )

‘1 The.Overall Approach: Visual Evidence
] P

) Film. is like time frozen. It allows reality to be recorded by the
camera operator and thereafter reconstructed by the film editor.
. The reconstruction process can altgr and embellish reality, or it
can more faithfully rebuild reality while compressing time. To alter

 reality is a more artful-use of evidence; to rebuild and compress

’
1

visual ‘data is more scnentnfnc

Some film, like certain other visual materials and artifacts, can
be used as raw data or evidence. When properly handled,
evidential film can serve many purposes. Sigce itgmain purpose is
to provide data the footage itself must be judged useful to those
ends for both instructional and research purposes. Film segments
are used in basic research; often in a laboratory setting, fors con-
-tent analysis or interaction analysis. In teaching, film segments are
used as data from which students can ke field-type observa-
tions, generate hypotheses, and even ga ewdénce of their own
attitudes and biases. In short, the footage “must have a double
capability: to serve in" classroom as -well as in‘research’ settings.
Thus evidential film is a hybrld of two very different film
approaches —the educational documentary and the scnentlfnc
-research film. .

Research film, as[used in many disciplines, consists basiéally of
data that has been recorded, ordered, and annotated. Usually epi- b
sodes are kept in the chronological grder in which they ongnnallyf’\
occurred, and are identified as t6 date, place, time, and people or
laboratory animals involved. The experimental setting, tempera-
ture, object of the experiment,-and other relevant information are




usually noted. This written information is keyed to exact points on
the film footage itself.

Educational documentary films; on the other hand, do not..
attempt tobe research dacuments, although they may be useful as
secondary research material.  This genre has an enormous range:
ethn‘ographlc and sociological films, films in psychiatry, psychol-
ogy.-mental health, geography, history, and politics. They are*
often concerned 'with a specific social problem and are usually
edlted for the “inteilectual community of public television.” In
recent yeaE there has been an outpouring of excgllent documen-
taries, ta the ponnt that it is nearly, impossible for mstructors to
keep up wnth professnonall)/ relevant films.

Why has a,synthesis of the two basic approache% not occurred?
Malnly because the distinct needs of research-oriented instructors, -
at the college level, have not until recently been taken up by film- : . .
makers. Professor/filmmakers are,a rarity and only a few film-
makers bring to their craft deep interest in or prolonged study of a *The evidential approach draws on
. particular academic dlsmpllne. Moreover, many. filmmakers prefer “‘observational cinema” but goes be-
to use the medium in a more flexible, less scieftific way thanis  yond and places the emphasis on in-
required of-evidential film.* Finally, because evidential film places structional and research priorities. Ob-
the instructor’s and the student’s needs foremost, its appeal is servational film, as the name implies, is
-directed toward a scholarly audience rather than the entertain- made from the viewpoint of the chmera
T men} oriented general public. - - operator, not necessarily the researcher
. . . or the social scientist. What the observa-
Ideally, maklng idential flms means that the filmmaker/social tional filmmaker records and makes
$cientist should obsprve and record events with an absolute mini; available may or may not be useful for
mum of intrusion. exposmg a great deal of film, and by filming' instructors and students to use as raw
over along period of time, it is hoped thai exceptionally revealing ~N learning data. Without the subject mat-
material can_be gathered. Certain elements of TV’s popular ter firmly in mind during the ““gathering
“candid camera” approach are found here, although a straight- protess,” the cinematographer may not
forward evidential technj que would admit the existence of the record all the sCientifically important
_ camera and mlght even use footage that reveals the filmmakers or events. Nevertheless, the basic ideas
social scientists in context-with other filmed events. behind the observational school are ex-
)\ ceptionally important to the evidential
In short, evidential film barrows from a research orientation and  approach. Such ideas are the filmic
from the educational docuroentary traditiop. The central idea is conventions that will be learned by the
that valid research footage is Iso useful mstructlonal footage. scientists or gained in tandem with an
. observational filmmaker.
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e . Philosophy of Visual Evidence
- _ "' : ' i . A philosophy of visual evidence flows from(v/prerplse that
< : ’ * certain types of visual materials, particularly fifms, still photog-

raphy, and maps, can be used as reliable raw data. This is a rela-
tively new idea for some social scientists, although courts of law
have used visual evidence for decades and governments have
. used maps, charts, and film for all manner of polmcal deeds—ln-
cluding the changing of borders and the justlflcatlon of wars.
Briefly, to accept the ‘notion ,of visual evidence, ‘the viewer/
' researcher must accept the basic premise that some visual mate-
¥ rials are sufficiently representat/ve of réality to support scientific
b judgments. . .

. . ;. N i ’
.

- phyof visual evidence mightbe stated as follows:

.

’

1. The Viewer/Reséarcher lmposes Limits of Acceptablllty
Certain minimum standards must be'imposed on the visual evi-
dence. These standards afe specific to the intended use, but they
include such factors as focus, exposure, and running time of

for making judgments. For example, a thrde-minute sequefice

] e e, showing how npmads construct tents may be useful to an anthro-
( SIS A pologist,interested ip male-female or adult-youth work patterns.
’ The sdme ,sequence may be rendered useless to an architectural

From the ﬁ]m The Children Know.” student interested in space and construction deta||s because of

poorlighting and focus \
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v .2. Context Acceptable 1o the Viewer/Researcher. Those who

age isalso sufficient for making judgments. This means essentially

that there is evidence within the frame. The visual elements within

the picture frame must be acceptable as a total statement: one

. ! ’ cannot take into account what might have been happening out-

) side the frame or behind the’ camera. It is much like looking

through a window into a house, accepting what is seen in a room

and not questioning what was occurring elsewhere in the house,
or behind youin the garden.

3. Trfue by Observation. Once. the mifiimum standards of

. acceptance have been met, the viewer/researcher must accept the

premise that “rue’” judgments can be made. if a concept or

’ ‘ research finding is "true by observation’-wheh seen and recorded

by a reliable researcher in the field, it can bé equally "'true by

o observation’”” in a laboratery- sense when seen on'film and

. oo récorded by a reliable researcher. The laboratory usage of the

) phrase "“obvious by inspection’’ is a further extgnston of the idea.

partncular film segments..In essence, the-data must be suffncnent'

use visual evidence must be satisfied that the context of the foot-

& |
From this main premise, other, elements in an evolving philoso-
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4. ‘Replication, and the Scientific MéThod. ~ Basic scnentlflc ‘
methods used in the social sciences may be applied to film-based =~ s . .
evidence, including thé |mportant need to.replicate the ‘experi- - . s
. . ment” in prder.to validate the findings. Visual evidence lends itself , )
to the scientific method on several Ievels .Data may be |solated . : S
and empirically tested; the data can sefyé to generate cohcepts
) from which propositions are bunlt and tested, eventually leading to o' .
y ° generdl predictive statements® or more general theones (see - .
B Diagram 3). Thereafter, other researchers may replicate the basic’ . ’ ] oy
evidence, test the proeos;tlons and offer futther validation .of the N .
theories: . : .

A . . ' ¢ .

- the overarching general state- °

: , ' . ) ment built from the evidence
. and several propositions

.

1 . : |
empirical level 1 I 1 | propositions ‘based on
of visual data/ . dat

5. Film Gathered to Maximize its Use as Evidence. Just as there . .
are guidelines in organlzmg;qany ‘type of raw data, thére are guide-

. lines for those who prepare visual evidencé. The main problem -
revolves around initial distortion in the filming. As noted, the sci- )
entists or social scientists must be a part of the decision as to
what—why—and how —- something is filmed. Lerigthy.technical
guidelines are available on filming in the field, but evidential ends
are served on}y if the subject matter is*filmed in natural, undirected
situations, without actors, without scripts, and without requests

*  tothose being filmed to repeat an event .

¥

s N - ¢ [
A R .

6. Film Edited so as te be Acceptable as Evidence. Because evi-
dential films, like other documentaries, use standard editing tech-
nigue (segments lifted out of longer pieces of film),sthere is an
inherént danger that even the most careful editing will disfort the
data. The raw, uncut film can be manipulated and fiitered for the
audierice in several ways. Some of these techniques remain within
_the bounds ‘of acceptability; others do not..The limits must be set
for the specific needs of the viewer/researcher. If they are

Py »




exceeded, the film cah no ibnger be considered as evidence. Man-
lpulatlon distortion, and filtering must be avouded on several
“fronts:
. --editing...segments of film must be put.together.in a-manner-
that does not distort ”*reahty in order to tell a story or make a .-
point. ’ :
--subtitles. . . translations from a foréign language must bé an
accurate rendition of what is being said, albeit usually para-
phrased. - . -~

e

.

--voice...if used InsStead of Subtitles, must render an accurate
Jranslation of the vernacular in the film, again usually paraphrased.

--narration...if additional jnformation is added to the film's
sound jrack or inserted into the film as text, it must be relevant
and accurate, as blas-_free as possible; inaccuracies for “‘effect”
are unaccepfable. “

--music ... if seen being played or sung in the film is acceptable;
as an add-on for effect or meod, it is usually Yot acceptable.




. Partll: How to U's"e‘the Materials

. ? . .
. .

= The mstructional possmilities for evidential film. represented by
the Faces of Change series-are the subject of this section. First, a
" survey of tHe available resources is provided, and thereafter, a dis-
cussion of different’ strategies, "formats; types of courses, Qand
° * cqurse themes. A sutyect index to main teaching themes found in
all 25 films and essays-is appended. ' -
R ‘e L™
- Résourées Availahle to the Instructor -~ .
--25 Films from Five Sacieties.* These films are the basrc ‘evi-
~ dence” instructors may use flexibly by combining films in different
. ways. The average film runs 24 minutes, aIthough tHey range from
/ 12 1o 50.minutes.

a -

. --25 Teaching Essays. Each ‘film is accompanied by. an .essay
prepared by a specialist in one of the five locations. All of the

y background to the fitm it accompanies, and.answers specrflc
questions brought upin the film. The essays also'stand alone as an
important statement on that sdcigty. They have the same flexi-
bility as the films; thefinstructor may choose five on a culture, five
ona theme usg them individually, or use the whole combination.’
of 25. “;Film Links" bgtween thefilm and essay are noted in the

* in the films. The teaching essays run 12 to 24 pages and include
maps, tables, and bibliographies : . R
. e J
;- --Instructor’s Notes and Sub/qct Index. A college level instruc-
tor's guide provides background for the pro;ec‘t and briefly dis-
¢usses the “evrdentral“ philosophy of usade. -Teaching strategies
are~discussed and a subjet:t index for the films is mcluded

--Instructors B/b//ography A list of sources useful in teaching

and forstudent research on the five sbcieties is available, in addi-
tion to the bibliographieg found at the end of most film. .ess3ays.

" --Disciplinary Task Force Reports. Fivé essays on how the Faces
,0f Change series might be most eﬁectiv@ used in anthropology,
education geography, political science,”@nd rural sociology/rdral
ecgnomlcs will be publlshed in 1977..These reports will reflect dis-
ciplihary orlentations in terms of té‘aching and research with the
- .« films. Main themes and concepts in the d|scrplmes and’ key

questiong will be disoussed.. b
. . Vo Wimanpag o400 ’ e
Related Resources <o ‘.

.
- Pan

F/e/dstaffiReports Thlrty nme Fieldstaff Reports published by

the American Universities Field Staff relate directly to the five_
_ societies coveréd in the films and essays. They.are written mainly
* by authors who served as film advisors on locatioh. These Reports

Y.
\ .
\/ . , i

authors have used. the films in the classrooms. Each essay gives ,

' pririt, material, assisting studerits’ understandlng of specifi¢ scenés .

*For the Bolivia project there is a sixth ~
“film and film essay, "Magic and Catholi-
#cism,”’ . which falls into the last category, -

Beliefs, . .- Loy .

4 ~

*The Fieldstaff Reports series is an.on-,
going publication df scholarly docu-
ments. Some 50-60 are published per
year, a total of over 1,400 in the past 25
years. o
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-~ BEST cOpY AVAILABLE o s o e i

- . X may be obtamed from the AUFS: >

‘--Fie/dszaff Pérspectives. Secondary school \m‘ultimedia kits

for grades 9-12 relate directly to the Afghanistan and Kenya films.
~ The Fieldstaff Perspectives include substantive essays, photo-
| graphic essays, simulation games, maps, sound cassettes, and
other materials.

--Film Archives. A separate research archives "project was
developed and presented to the Smithsonian Institution’s National
Anthropological Film Center. The footage for Afghanistan (48,000
feet) and Bolivia (36,000 feet) was annotated for use by scholars..
Taped commentaries on film episodes, translations of the werbal
content, and a’subject index are also available with the archives.

AUFS has a collection of relevant documents to accompany them.
The archives will permitresearchers to use the entire uncut footage
-.as basic evidence.

How to Use the Materials: What:Strategy?

Because a sequence of film can do so many different things and ,
be interpreted in so many different ways, it is important to have a
JIstrategy of usage. This will depend a great deal on the igstructor’s
techniques, on the objectives of the course, and on t earnmg
level. For graduate courses, a strategy emphasizing comparafive
study might be most gppropriate, for undergraduate or precollege
usage, strategies empirg\sizing ‘concept formation, discovery style
f'-.- - learning, or heightening motivation to learn may be more impor-
K~ tant. The different strategies of usage might include:
From the film “Afghan Women.” ) 1. Basic Visual Analysis. Film can'be profitably used to generate .
! "~ ideas and to build con \cepts along the lines of the course focus,

) . usually with written assignments. This afproach might call for the

. . student tq sgreen, analyze, and block out the visual evidence that

R - ‘ .supports a specuflc idea or theme and théreafter test and develop

- e r the ideas with other visual or print evidence. A student might pur-

" sue such thémes as technological change, problems of palitical

- change, caste and class, or questions on the role of women. The

Voo e general themes might be chosen by the instructor or worked out in

s 7 ' class discussions. =~

. . ‘ fEssentially, this approach emphasizes the teaching of new
= . 2t . skills, particularly observation and extrapolation. Mdst of us do not
! know how to read film, that is to assess,-analyze, and extrapolate
. . information. It is important to be able to break down visual
- material and to understand its construction, to know when oné is
) being manipulated or duped, to be able to see film in segments, to

map it and to see its parts. Film should also be seen in its entirety

forits overall impact (as with a book), but what must be avoided in ,;

. ]
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this cdntext is film as entertamment as a "one-way,” no-inter-
action medium. Unless instructors insist that film be used as adata
source, that the film be vigorousfy analyzed, students will notlearn
to read film but rather (as one perplexed colleague stated) “let it

re

wash overthem like a warm bath..
2. - Substitute or Preparation for Field Work. Visual evidence.can
provide a substitute or preparation for field, work. Basic, re-
viewable, reusable evidence may be presented repeatedly ,to
simulate field conditions, and to test observation skills. Written
assignments which ask guestions such as “what do you see?’’ or
“*how do you percelve this event7'”m|ght focusona partlcular kind
ef ewidence eitherin a smgle situation or in a comparative context.

. Y

3. Specific Data. This approach is appiicablé pérticularly at the .

graduate level for, research. Using a stop-frame projector or a
standard editing-viewing table, a fiim may be 'used a specific,
segmental data. A small portion of a film may be repeatedly ana-
lyzed, ‘““mapped,” and then assessed and reported on with refer-

ence to its relationship to the specmc segment or the entire film..
‘Research methodologies such’as content analysis or interaction

analysis may be developed and adapted for the data.

-2

- 4. Film to Reflegt Cross-Cultural Questions. A “reflecting board”

approach allows students to see the universal problems outside
their own society and, at the same time, % .gain insight into their
own culture by aehieving a little distance from it. For example, a
Black Studies course in comparative culture, minority problems,
or ethnic studies, rather than studying films on American Black
problems in rural areas, might focus on rural problems in Kenya,
asking the student to extrapolate and find universal issues. Rather
.than addressing political and economic issues concernlng Native
* Americans in the United States, students might begin by studying
problems of the Andean Indians in Bolivia; rather than minorities
»as seen in the Upited States, extrapolate, similar situations in

e ? . Taiwan or the ChiRa Cdast films. The “'reflection board” principle

canbe used in other areas. The approach is basically to show evu-
dence A" in order to stimulate understanding of evidence "“B.”
The aim of .such an approach can be to broaden perspectlves
chahge attutudes and reduce ethnocentucnty

5. Film with Questionnaires: Before and After Awareness. As a
corollary of the above, raising the awareness of stereotyped
attitudes—on race, class, ethnicity, etc.—can be accompllshed by
questlonnalre hefore and after a set offilms is shown. .

6. Fifm as a BaselineExperience. |#¥nay be useful within a single
academlc discipline, or even for an entire college, to. provnde a
common core of film-based experience for students at the intro-
_ ductery level. For example, required exposure to five foreign tul-
tures through film and print allows instructors to build on this

NS

*A few techniq'::es to help break down

/
- the cy’ltertamment atmasphere and em--

phasize an analysis approach might also
include: (1) a dim Jight on during,
screening to allow notetaking; (2) a
three-minute silence after each Screen-
ing to prgnote summarization, nGtetak-

ing, and amalysis, (3) easy access to films
for ptivate screening which will reduce

: ) that they will mis —
- something crucial; an.d_u)_a_ﬁlmho/ﬂgst/

the sfudents’ fears

(brief description of each sequence) to.
help recall key material and to help stu-
dents block out learning segments.

~

L)
\ .
/ ~ .
.

‘s

From the film “"Three Island Women."’

t e




*In fact, academically slower students

may leamn more through visual tech-
niques than print-oriented students.
When the -emphasis on reading and un-
- derstanding a film is as strong as the.em-
'(phasis on reading and understanding a
book, many “slow learners” may amaze
their instructors. ’

<

‘e

*Hubert Smith, filfnmaker for the Faces
of Change Bohvia Broject, has recorded
his filmmaking experiencés 1in Bolivia in
A  Filmmaker's Jourgal [HS-1-'76],
Fieldstaff Reports, West Coast South
-America Series, Vol. XXIII, No. 2, 1976.

’

- @

experience in other courses. Students may reuse the vnsual evi-
dence encountered in the common coursg for more detailed re- -
search and writing in upper division courses.

A further rationale for film usage in this vein is that it serves as
an initial equalizer among students. Not only can film be used re-
peatedly.as a base line of visual evidence, re-creating a context for
teaching and research, but it also gives each viewer a common
starting point. Everyone is on an equal basis when first
encountering the * What students do with the information
may differ, but the inmal experience is at least standardized. Each

-individual sees the sarne' material for the same length of time
‘under the same conditions.

¥

7. Filmas Film. Film, or segments of film, may be assessed for
filmic, or communication value. Questions might evplve around* +
more aesthetic and ethical quesfions, such as ""how did the -
filmmaker proceed?’’* or ifidre technical questions, such as ‘was
the editing effective?”” Courses in communications, journalism,
documentary film, and radio/TV usually look at film as film. The
debate between these approaches and film as a data source useful
to social scientists can be constructive, particularly if the science
versus art dichotomy is avoided or kept within bounds.

- ) B . ' ‘.-

-

How to Use the Materials: What Form'at?

- The films and essays in the Faces of Change series may be put .
together in numerous ways. Using only two filngs, for example, ©
there are dozens of possible combinations in the matrix. The over-
all plan js to allow the instructor to create and adapt the materials
in any way that is meaningful 'to his or her specific course or
seminar. The first step, however, is to decide on the general
format of usage. Five formats are suggested below, from the more
straightforward to the more comglex. Others can be devised.

Format 1. Single Film. Usirig one film as evidence, it may be

- shown alone, shown twnce Jasking questions of perception

between screenings), shown in segments (by stopping, the pro-
jector), ot shown with or WIthout the sound. The film essays, .or
other print materials, can be used j in "two ways: before the film is -
screened as background._ and introduction, or after thé film is -
screened as source material supplementary to the film.

Format 2. Paired Films. Using any two films in the matrix (there

are 300 possible pairs) the instructor may focus on specific
themes. In addition to the five main themes in the format, one may
wish to use films as evidence for topics such as nutrition and food,

child care, population, environment, political change, religion, and
o -

-

-~
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ral'ige of themes

. E;;émple: XXXXX

) X XXX X

J XX XXX
SR X XX X
A y&XXXX

Format 3. Cultural areas. Using two to five films that depict one
cultural“area, the instructor may build a variety of presentations:
for example, starting with the first or second film in the series
(Rural Society or Education/Socialization) and then" moving on to_
one or more of the shorter fnlms (Women, Rural Economy, or’

: Beliefs).
Emmmm,‘xx§xx
- RXXXNR
N - XXXXX
XXX XX
- XXXXX

Format 4. Comiparative Thenie. Using the vertical compansons
‘possible, the five themes (Rural Society, Edu'ation, Economics/
Human Adaptatlon Women, Beliefs) can be compared in two,
three:, four-, or five-film formats. The comparative theme fofmat
alNWs for cross-cultural analysis in a variety of modes, dependlng

on‘the order-of screening.

Example: X X XRX

X X X pX
X XXX

s - X XXM X

-7 X XXX

Format 5. All 25 films, multiple format Usmg t'he entire series,as a
centerpiece for a course based on one of several overarchlng .
themes allows the instructor to have the full effectof the matnx

;  Thecourse might begin with the five films shown by culture, over
a period of five weeks, and then rescreen: the same films cross-

Culture Area Theme:
change in-Kenya, seerf in the five ..
Kenya filrr;ns. s

Comparative Theme: Wome&

.

2

s

- -
¥

-
by

&

-~ -~
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in five cultures.

culturally, by theme, in another five weeks.-

>

Example: KXXXX)

L

X X AX N

. -

8

Qthers. See the subject mdex in th|s teaching guide for the full

L 3

_Paired Film Themes: ‘Food and
" survival in two parts of China,
seen in China Coast’s "island in
the China Sea’” and Taiwan’s °
“Wet Culture Rice.”

Social

.

Multiple Themes:

- Five culturesand five
. themesusing all 25

films.
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Rural
Society

Dlagram 4
FILM DESCRIPTIONS AND FORMAT

.

Education

N I3

Viracocha
|Mestizos and campesinos in the
Andean " highlands interact within a
* néar-subsistence economic system.
*Market days and fiestas provide
opportunities for Spanish-speaking
mestizos, alternately benign and abu-
-sive, to assert théir 'traditional social .
dominance over the Aymara and
Quechua campesinos.

The Children Know
The deep division in Andean soci-
ety betWween rural and townspeople
begins at birth, is perpetuated by the
schools, and continues throughout
life. Evidence of discrimination’s
effects is unmitigated by the formal
Flag Day festivities that bring to-
-gether the rural campesinos and
town-dwelling mestizos.

2

Iéenya Boran: Part/

In the'midst of a traditional herdlng
area, a growing towrland a new road
encroachsupon the territory of a once-
isolated desert people. The comiplexi-
ties brought about by this situation
are shown as two fathers and their
sons confront difficult choices be-
tween>old ways and new. The film/
essay invites speculation on the out-
come of their divergent ways of
dealing with change.

Kenya Boran: Partil -

The film/essay focuses on the life
of Peter Boru, 16-year-old former
herdsboy who has become aboarding
school student. The question, “Edu-
cationfor what?"’ is posed when both
“tradition and modern forces common
to the developing areas make the eco-
nomic outlook bleak for such young
people even if they are able to com-
plete the local education require-"
menfs. - :

.

. An Afghan Village

+ A collage of daily life in Aq Kupruk
builds from the single voice that calls
the townspeople to prayer, the brisk
exchange of the bazaar, communal *-1
laborin the fields, and the aninhibited
sports and entertainment of rural
Afghans.

Naimand Jabar e~

Thehopes, fears, and aspirations of
adolescence are expressed in the
close friendship of two Afghan boys.
As their acceptance of the filmmakers’
leads them to express their feelings
moreand more openly, the film grows
rich in fact and themes of universal
concern. ’

.

People are Many, Fields are Smal/

Three farm?families, engaged in
Taiwan's Iong/s\xmmer two-crop rice .
cycle, compare their lives to those of |
* industrial Iaborers Both pride and’
anger-are expressed eoncerning con- Y
ditions of farm life. ,

—

They Call Him Ah Kung

Ah Kung, like most of his school- -
mates, willinherit the family farm. Yet
"he may choose to leave farming,
attracted by industry and the urban
lifestyle. AhKung's personal dilemma
symbolizes a national educational
problem affegting Taiwan's ability to .
continue tofeed its population ade-
quately.

China Coast

Islandin the China Sea
Tai A Chay is home for both
farmers and fishermen who use the
island as a permanent harbor for their
small floating homes. The daily rou-
tines of Mr. Wong, a fisherman, and
Mr. Ng, a farmier, are representative of
their respective problems of survival, _
mutual dependence, and hopes for -
.- the futyre.

]
{
f
i
{

Hoy Fok and The Island School

A 14-year-old boy living with his
family on a fishing junk near-a small
island in Hong Kong territory reflects
on his visits to an ancuent harbor
town, on his experiences in school,
and on his future, His teacher,. hig:-
parehts, and the'-vilage headman
provide three other vectofs on Hoy
Fok’s life and‘ expectations.

[

¢
k4 o -
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Film Descriptions seen in context with the matrix, give the instructor a brief idea of

""‘LﬁﬂPY AVAILABLE
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"~ Rural
Economy

9

Potatp Planters

An Aymara family plants potatoes.
prepares and eats a meal, and dis-
cusses the religious and astronomical
forces that contro! their destiny. The
stark routine of this, typical planting
day contrasts with the complexity of

* their beliefs.

4

Women

-

Andean Women

Aymara women voice a common
paradox. In the film, they express
agreement with the dominant his-
panic ideal that women should be
subservient to men and assigned
tasks appropriate to their limited
strength and mtellnqence Yet Aymara
tulture recognizes their eqlal con-'
tributions to survivahand emphasizes
cooperation and reciprocity.

-

- Beliefs

e

o

The Spirit Possession of Alejandro
Mamani

An old 80I|V|anman nears the end
of his life. He has property.and status,
but not contentment. Believing him-
self possessed by evil $firits, he opens
his heart to reveal his anguish. His
personal tragedy brings us close to
every man’s confrontation with the
unknown, old age, and death.

&

—

Boran Herdsmen
The Boran have timg-honored solu-
tions to the problems associated with
- their dependence on cattle for aliving.
Today direct government intérven-
tion and the indirect impact of mod-
ernization are forcing the old patterns
to change. The film/essay depicts
herding practices, movement pat
terns, watering strategies, and the
lifestyle of herdsmen.

Boran Women

The availability of education and
other aspects of modernization are
changing Boran women's attitudes,
although slowly. They still attach
great irpportance to the traditional
role of women in a herding society
and perform dawn to dusk tasks with
little deviation from customary ways.

Harambee ("PuII Together”)

"Harambee,” Kenya's political
slogan for natnonal unity, means ''pull
together.” But the concept of nation-
hood is still new to the formerly iso-
lated people of northern Kenya. Their
accommodation to the Harambee
Day festivities suggests some of the
difficulties involved in changing long-
established beliefs and in attaining
rural development.

]

Wheat Cycle

The people and ther labor are
bound tothe land in thecycle of activ-
ities from the sowing to the harvest-
ing of wheat. Without narration or
subtitles, the film conveys a sénse of
unity between the people and the
land.

Afghan Women - *

e words of the women and the
rhythm,of their lives in the seclusion
of family corhpounds suggest both
the satlsfymg and the limiting aspects
of a woman's role in a rural Afghan
community.

’

Afghan Nomads: The Maldar
At dawn a nomad cardvan de-
+ scends on Aq Kupruk from the foot-
hills of the Hindu Kush. In therr camp
and in commerce with the towns-
people, the maldar reveal the mixture
of faith and distrust that has kepts
nomads and sedentary people sepa-
rate yet interdependent over the cen-
turies. Political attitudes andigques-
tions of a people’s integration ifto the
nation are underscored.

Wet Culture Rice .

Taiwan's tjce farmers rely less on
mechanization than on human 4abor
to produce and harvest two crops
dunng the annual agricultural cycle.
Thesr meticulous cultivation methods
achieve the highest average ylelds per
acrein the world

-

[
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A Chinese Farm Wife

Mrs. Li, whose husbandwsa salaried
factory worker, 1s a full participant in,
farming and community activities in
addition to her role in supervising the
chidren’s edycation and managing

~ the household

.

7

The Rural Cooperative

The Tsao Tun Farmers’ Association
typifies rural cooperatives in Taiwan.
It is the center of social, leisure, and
economic activities for the 9,600 fam-
ihes who own the cooperatlve and rely
on it for services ranging from |mga7
tion, provision of seeds, farm imple-
ments, and fertilizets to crop storage
and marketing.

China Coast Fishing
The film concerns the traditional
"floating population’’ who fish Chi-
nese coastal waters from famlly sized
junks based in Hong Kong in compe-
* tition with salaned fishermen using
large, mechanized boats. The com-
bined effect of education and an in-
creased integration with shore life i1s
putting further strain on old ways.
The film depiots three styles of family
fishing plus market and economic
realities for small-scale fishermen.

the coptent ofeach film/essay.
LS [
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Aruitoxt provided by Eic:

Threelsland Women .

Ayoung, a middle-aged, and an old
‘woman all agree that life on a small
Chinese isfand in Hong Kong wat®¥s is
better for them now than it was in the
past. Participating fully in the island's
decision-making and economic life,
they also share equally with men in
the rigors of manual labor.

The Island Fishpand

Tai A Chau symbolically rids itself
of the last vestiges of old China, repre-
sented by the Landlord Chan, when 1t
buys land to build a freshwater fish-
pond. The community effort to
improve the island’s economic well-
being brings together government
representatives and all the landpeople
except Mr. and Mrs Lok, lone entre-
preneurs.
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*It may also be helpful to point out to
social science students the different
ways-change has been studied histori-
cally. In the broad sense of cul

change, the emphasis has remained on
the time dimension. In the early
nineteenth century, studies were basi-
cally evolutionary in approach. By the
tum of the century, the diffusionists’
approach was commonplace; functional

analysis came late¥, and more recently, .

the behavioral,

psychodynamic em-
gha51s - '

How to Use the Materials: What Themes?

There are several overarching themes that can serve as the
focus for a general course using the *Faces of Change films and
essays. These include the Dynamics of Change, Environment and
Human Adaptation, Peasant Societies, Rural.Society and the
Outside Wdrld, the Role of Tradition in Third World Societies, and

<others. In this section we have taken one of these general themes,
Change, and suggested some ideas for building a course or
portion of a course around it. :

N

"’Change,” as used in this series, means change in rural areas of
.the developing nations. It is an umbrella theme whigh may be
studied with specific reference to political life, culture and society,

economics, the environment, and so on. It also includes concepts |

of development and moedernization. Because ‘“Change” i such a
broad theme, and may be approached at several different levels, it
may be helpfu,l to give studentsa few conceptual guidelines:*

1. Change is an on-going process; the speed of change at one
time may be rapid, at another, more gradual.

2. Mostchange processes have within them retarding elements,
often considered “traditional” influences. Factors that stimulate
the process are usually considered "’modernizing.”’

\ 3. In the change process there is a constant tension‘between
those elements that stimulate change versus thosé elements
.which inhibit change.

4. Determining the barriers to change and identifying the “’tra-
ditional!’ and “modern’’ elementsin these barriers provide an ana-
Iytlcal framework for studylng change questions.

Setermmlng the direction of changg&and the probable results

can lead to important questions and pr dlctlons

6. The dynamics of change may be analyzed at several levels.
These include those in the following diagram, although it is impor-
tant to note that visual evidénce portraying change is ‘'most often

govarnnlﬂen,t/nation )

. h / . ° .
- region \ : i
e "
village

fan'\“Y'g"OUD

individual
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found on the incfvidual ‘family,'énd. village levels. Individuals, .of ——

course, often give arr indication of change at higher levels of

a’bstractlon . C

‘.

In tl?me Faces of Change series, seven categories of change are
examined in depth: agricuttural; economic, educational, political,
rellglous social/cukural, and technological. These seven cate-
gories arealso used in the subject index to teaching themes on page

.22, It is important to. note that for each of these categories, ques-
tions about behavioral and amtudmal change may be asked simul-
ta neously.

Y
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.Questions cancerning changes are of course implicit in the five

key themes that were chosen as film and esséy topi¢s in each
cylture {see Dlagram 4). These may be used in the classroom for
* comparative assessment.

1. Rural Society. The five films and essays in this series introduce
each culture and provide general background for understanding
the area. They explore concepts of development, modernization,
environmental ‘equilibrium, and especially’ change, |dgnt|fy|ng

© e

“change agentg, and analyzing barriers and stimulants to-change.

Key Questions: -
1. What is the nature of change in each society?
2. What are the stimulants to change?

3. What are the barrigrs to. change? -

/4. What or who are the primary change agents?

w

2. Education. These films and essays examine formal and informal
learning systems, and how they are changing. Particular attention
" is paid to the lives of one or two young people in the educational
. system, to their family and kinship structure, and more broadly to
educational policies in the developing world. The overarching ques-
tion for all societies “is “Education for What7” )
Key Questions:
1. How does orie learn to, adapt in this particular environment?
2. -Hbdw is the informal f(and traditional) education system
changing? 2
3. How is the formal system changing?-
4. How'do stud}_ts in these sociéties experience and perceive the
.. outside (often urban) world? . .

it

4

3. Rural Economy. Thefilms and essays in this series focus on
traditional agriculture, herding, and fishing under diverse environ-
mental conditions. The"impact of technological change, human
. adaptation, and governmental extension of market systems are
.parallel themes.
‘Key Questions:
What changes are oceurring in the econgmic system?
Who orwhat are the principal change agents?

oad WN=H

How is work organized and how is it changing?

o . R . o

What .are the commercial-market lmpllcatlons7 Social
consequences?

What economic processes are active in each society?

What is the impact of technological change? LA

. 17
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Categories of Change

Agriculture \
| Economics  *

Education

Politics

Religion ' )

Society/Culture .

Technology :

Rural Society — Films/Essays

“Viracocha”

Kenya Boran I”
”Afghan Village”
’People are Many, Fields are Small”

W the China Sea’ -

$

Education — Films/Essays

*The Children Know"

’Kenya Boran®Il”

“Naim and Jabar” ) ’
“ThefCall Him Ah Kung” ‘
““Hoy Fok and The Island School”

»

’
Rural Economy — Films/Essays

“Potato Planters” . .
“Boran Herdsmen”
““Wheat Cy¢le”

“The Rural Cooperative”
“China Coast Fishing”




. 4. \Women: Thg life styles of women are seen*through their daily

Women —Films/Essays r
s -~ rottines, and by their own attitudes as conveyed by interview. .The

" Andean Women'’

_ films and essays examine the egonomic, political,, religious, and
Boran Women" educational status of women, their legal ahd customary rights,
"’ Afghan Women” _and the degree of changes in the|r actual and

erceived roles.
. ""A Chinese Farm Wife” i
""Three Island Women"

Key Questions: .
1. What is the status of women in each socret\/ and what are the

> determinants? .
. l . ‘ 2. How do traditional roles impede or promote* women's _
. - - adaptation to a more ‘“modern’* society?\, = ° ’ ’
' o o s "3. How do women see themselves and how do they view the '
future? .
4. Is the pace of technological change related to changes in
P women’s status?’ . )
Beliefs — Filmb/Essays Yoo » 6. Political/ Religious Beliefs: The films &nd essays in this series

embrace five different and complex unMs of analysis Concernmg

I3

“The Spint Possession of Alejandro
Mamani” ’ ’
“'Harambee’’ (P8l Together)
“Afghan Nomads: The Maldar” 5
“"Wet Culture Rice’t .

"The Island Fishpond”

-

. ‘ P

" how political change occurs. In Blivia, the film centers on the :
. Individual’s relationship-to the local-level political system and re-
ligious beliefs. In Kenya the unit of analysis is the region withr em- -
phasis on national integration and political development. The
Afghan materials deal with ‘ethnic identification and the differ- -
ences between sedentary and norrqadlo peoples. In Taiwan the ~
unit of analysis is the governgent institution, in 'this case a rural

|
]l o : cooperatrvé The China Coast film and essay deal with a Speclflc
. oyt - DU

island ih terms of ideology. . R St
. Key Questiorts: . '
. : . - *1. How does political chaffge’ come about? -

¥ o — 2. Who'or what are the cha ge agents for value and belief systems?
ol . L 3 WHat changes are occurring in the traditional polltleal system
and in the modern political system a3 it operates locally?

.
- . ‘e

\ + - - 4. What is the basis.for political identity -at various levels? “
S Y . ‘ s 5. How do religious beliefs and other yalue systems mﬂuence g )
f‘ T . oot political behavior? , N ) . L.
J % 2 @6 . . - ’ i

\ e . How to Use the Materials: What Courses?
*Using film is expensive. When strug-". The films and essays 3re uséfulin many discipl'n_e's and programs.
gling to get money for film rental or pur- Although nomenclaturevaries withiri ihstituti the following list :
chase, it may be helpful.to emphasize reflects ‘course titles generally used * ) '

that film screening costs on a .per-
student basis aré®miniscule compared to
what the student pays in university-tui-
tion. Moreover, films bring an enor-
mous ampurit of information on foreign
places and events that will be outside the
real-life experiences of a vast majori,ty of
American students. For this redson
alone, it is very important tiat films on
forelgn areas be made avatlable'

L'

Other avertues should also be explored

for example, (1) pooling the rental re-

°
Ea N

AgrlculturaISCIences Agrrcultural Economlcs, Rural ‘Society
and Development, Rural Sociology, Rural Economyh:[echnology
.and Change, Agnculture in Developlng Areas.

Anthropology. Introduction to Anthropolog\a, Culture and Per-
sonality, Social Change, Peoples and Cultures of Africa, Peoples
and Cultures of Asia, Peoples and Cultures of Latin America,
Peoples and Cultures of thé Middle East, Economic Anthropology; *
Visual Anthropology, Ethnography, Ethn|c|ty, Field Meth)a")

Area Studies. African Studies, Asiart Studies, East Asian
Studies, Latin American Studies, Middle East Studies.

- . .
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Economics. Agricultural Economics, Developmental Egconomics, quests with other colleagues for joint

. Econamic Problems of Underdeveloped Areas, Human Resources screenings, (2) uysing a combined class
) ' and Economic Growth, Land Economics, Economic ProBlems of and laboratory approach and thereby
Latin America, Africa, or Asia. N v , \ screemng simultaneously for all classes

’ . ‘ oY . inthé cdllege on a set weekly schedule;
Education. Comparative Education, International Eduéation, (3) tapping Media Center, Audio-

qucation in Developing yéas ArEa courses on education in Visual, or Instructional budgets on the

. Africa, Asia, Latin’America, Middle_ East, Education in the Third"  basis of test programs; and.(4) seekmg
/World, Rural Educa{non Socnology of Education, Research outside grant money from local, region-

Methods in Educatlon . o al, or national sources. The last resort

- ) . T 5 :be worth pursuing only if one has,a
Engineerlng.Technology and Society, Technological Change. pro({sswnal commitment to experi-
menting with visual evidence. This

_Environmental Studies. Comparatlve Environment, lntroductlon would . probably involve setting up a

to Envnronmental Studies, Communltles and Ecosystems. ' new course, evalfating thé results, re-

. porting "such -experiments at profes-

' Geography Introduction to feography, Cultural Geog‘raohy, sional conferences, and"recewmg the,
Reglonal Geography in Africa, Asia, Latin America, Middle East, pr.%prlate status and rewards for such

Lot Ecology "and Envirbnment, Political Geography, Agricultural work., (Ifsuch exp@rimentation and pro-
’ GeOQfath, Cultural Ecology. - - S g fesswna_l involvement specifically with
- —— . o i " the-Egces of Change materials.is of inter-

- estori . . e
History. Western C|V|I|zat|on History of Non- Western Areas,” est or if grant information is needed for

Twentieth Tentury History, Madern Asian Hlstory, Modern Afrlz-‘ : wrzrmk ;%S:C%otr};fgu]g;se Cgﬁa‘tggsafgg; LA
can Hlstory, Modern Latin American Histbyy, Hlstorlgal Back . 8

c . ground to Contemporary History. ‘ 150,0 Han_over New Hampshire 03755).
o 4 ¢ °
Human Development. Topicé in Childs Developmenf“Sot'aliza- ’
tion, Women in Contemporary Culturgs, Male and Female in Trg- .. ‘“ a o
ditional Socuetles Population and-. Famlly Planning, Nutrmon W . ~
Aglng . > .- o ’ * .
. Humanities.u?{‘kures of Africa, Cultures of Asia, Cultures of Latin®
, America, Cultures of theMiddle East. . g N
Language. Chinese, Cantonese, Taiwanese, Dari-Persian, Lo
’ Swahili-Boran, Aymara-Quechua. *  ° L R T .

s :
< s

- M 4
. . -

Law ’Cohparative Law, Law and Saciety. v,

Medncme-Premedncal‘.}’rogram Healmg and Belief Systenis, A 4 34
Populatioriand Family Plannung, Communlty Medicine. o
Political Scnence Comparatlve Politics, International Polmcs e T
e International” Relations, Politics of Africa, Asia, Latin America, . "
Middle East, Political Change, Political Development, Development ‘ e . .
Administration, Comparative Administration, Political Culture,” - - - e
Commumcat;ons nd Political Development, Leadershlp and . ' .-
- Authorlty ) ' ‘ )

Psychology Social Psyclﬂolg\éy, Problemé'/of Socialization, + =~ . - .

.- ' Psychalogy of Wemen, Cross-Cultural Psychology, Ecoldglcal a? ‘ .
Psycholqug Comparatlve Child Development, Psychology of o . ¢

. Aging. > b ' . ¢ L. -
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of Women, Developmental Sociology, Leadership, "Populatmn and
Demography, Social Problems of Aging, Social Stratification,

2

.- and assessing it, then’ concéptualizing and reporting on it.

- ' . . e
Radio/TV/Film. The Documentary Film, Communication in

Largéand Small Groups, Comparative Communication, Media and
Society, Introduction to Documentary, History of Documentary.

Religion. Comparative Religion, Non-Western Thought, Magic
and Spirit Possession, Islam in the Modern World, Religious
Thought in Modern Cuttures, Religion and Socnety, Studles in Con .
temporary Rellglon

Socioloéy .Comparative Sociology, Class and'Caste Sociolp'gy

Sociology of the Family, The Family and the Community, Com-

parative Primitive Societies, Rural Sociology, World Population

Problems, Sociology of Sports, Majority-Minority Relatlons

Religion and Society. * * » ‘ ;
! [}

The Rationale and the Challenge ) -

. Film use needs to be explained— and defended — in many aca-
demic quarters. It may be useful to conclude these'notes with a
few thoughts on the rationale for visual evidence and to
unde(score the enormous challenge that work in this grea offers.

Undoubtedly the’ mgst compelllng argument “for worklng
experimentally with film'is the learning potential in visual evidence,
particularly in tandem with print materials. A key issue here .
revolves around.the importance of raw visua) data and how it can
best be used with print. One might argue that, relative to print,
evidential film presents primbry, unsynthesized data; in dealing
with it students are forced to conceptualize for themselves and to v
generate insights based on the undigested information and their
own resources. With print, authors have introduced some of
their I|fe experiences and observations into the process of ‘con-
ceptuallzmg and writing. To an uncritical student, the concepts .
are ready-made, too easily lifted in their entirety. Students too
often do notlexercise the right to think for themselves. Because
visual evidence is in many ways a close approximation to real life,
the challenge lies in imposing order o the information, analyzing

c. . . . ) %‘ ‘ _ ) )
A-purist might say that it is only'at this stage — after the raw
visual data has been dealt with»— that the student should be
.encouragéd to go to printed” materials. While essays and other
documentation will ‘provide information, they do not, as noted,
ordmanly demand the same degree of of'lndependent original think- .
ing as does the visual evidencé. _ ¢
A Y . ‘
Of course, thé film purist’s- argument is somewhat specious, for
all film is not pure visual evidence, particularly after it has been
edlteo and when it has narrative added. Moreover, print materials

-
”
c
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range from value:free annotations on such things as soil and cli- - . . b ’
mate to theoretical analysis at numerous.lévels of complexity. The .
key is in thecomplementarity between print a’pd film. Theimportant - ’ 4
questions are how to combine the two forms for maximum eéffect, 1 ' )
in what order, to what extent,.and to whatends.” ) .
. . . . *This usually needs some experimentar
= o tion. For example, if twG groups of stu- *
No matter how the print-film equation i§ balanced, sucgessful dents taking the same course were ex-
teaching will depend far more on the orientation of the instructor, posed to visual materials first and given
on his or her attitudes, perceptions, biases, likes and dislikes. print as additional readings, would they
Film-based teaching is not for everyqﬂe.- It is important, however, do any better in the course than those
that those who have visually oriented creative instincts, either for who had used the print source early?
teaching,.or for scholarly research with film, be encouraged to ., :
folloy them. The revolution’s excitement and challenge lie in local e
adaptation — adaptation of innovative pedagogy and new visual . .. \
“technology tQ aninstructor’s talents and teaching interests. When ’ . '
we have begun toread film as critically and analytically as we read oy
*  print, a whole new-world will begin to open. The tools will then be
- in hand for us to ask questions on how we perceive others and
how we see ourselves. Some good questions will come from the j
students; others from golleagues. Some of the answers can come I o -
fromvisual evidence. ' ' From the film “An Afghan Village.”
o : =
/,
’ -
3 & - e ] .
Q : '




APPENDIX

. 1
Subject Index to Teaching Therhes -

' 'To\aid the instructorin findjng specific materials that fit particular

course needs, the majer teaching segments found in all the films

'have been divided into seven main categories —agriculture, -eco-

‘nomics, education, politics, religion, society/culture, technolegy-—

: and tHereaﬂer into specific. thematic topics. The classification

*A sixth film in the Bolivia series, refers directly to a film (one of 26).* The index is broad and there is
"Magic and Catholicism” (32 minutes}, some overlap. The following guide is merely suggestive. instructors )

was'completed outside the 25-film for- are encouraged to set up and’ use their own classmcatnon system
mat, It may be used with other filn# in after viewing the materials. -

the matrix and is referred to as Bolivia-6. P

. ) v < # ltems are lndexed according to each fllm s'position in the project
‘ - , format

. -

- : ; - r'a
.t e Rural Edu- Eco~ Womer Beliefs
' N Society cation nomics

BEST COPY AVAIBLE: oo [ [

Kenya | |1 2

L
-

Afghanistan

3z Taiwan

China Coast

Agriculture
) ¢ -
Agricultural beliefs: Bolivia 3,6; Kenya 4.

Agricultural extension'services: Faiwan 1, 3, 5.

Animal husbandry*Kenya3. -~ .

Attitudes/Behavior toward agriculture: Bolivia 1, 3, 4; Kenya
1,24 ,5; Talwan 1,2,3,4,5; China Coast 1.

- - Cooperdtives: Taiwan1,2,3,4,5. ,

-Crop development: Bolivia 1, 3, 4, 5; Kenya 4 Afghan1, 2, ?;
Taiwan 1,3,4,5; Chlna Coast1 .

Fishing'China Coast1,4,5. ‘ .t

/Food food processing atd preparation: Bolivia 3, 4; Kenya 4;
Lo ‘.Afghag—;f,ﬁ,ﬁ_, Talwan4 China Coast3r4.r ]

- 5~
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rryn

i
Froin te film “They Call Him Ah
. Kurig” .

Land tenure: Bolivia 1; Afghan 5kCh|na Coast5

_Nutrition, food and eating habits: BoI|V|a 3; Kenya 4 Afghen
r 1 2 3 4, Talwan/,A China Coast4,5.

——

Plantlng and harvesung cycles: Bollvra 1, 3; Afghan 1, 3; .

-

Taiwén 1,3,4;5. o -

- WomensrBfe—m agriculture: BoI|V|a1 3 4; Kenya1 2 4 Ta|-

n.
.

wan1 3,4, Chlna Coast4

Economiés

-

—

Barter exchange: BoI|V|a1,4 rAfghan1 5 China Coast2

Cdoperatlves Taiwan1 3 4 Ba — *

Economic class and caste: Bollwa 1. ’
> au‘ % N E"

Fishing: China Coast 1,2,3, 4,5. , "

Herding: Bolivia4; Afghan 1, 5; Kenya1 2,3,4,5.

-

Marketlng pracfices: BoI|V|a1 4; Afghan1 2, 3 5 Talwan1

3 4,5; China Coastl 2,3. N . <*\

Modernlzatlon kenya 1, 2, f% 5; Taiwan 1, 2, 3, 4, 5; China
Coast12345

-

-

Afghan1,2, 34 5; Taiwan 1,2,3, 4, 5; ChinaCoast1,2,3,4,5. «

Tradean‘i commerce: Bolivia 1;4;Kenya 1, 2; Afghan1 2, 3 5;
Taiwan 1, 4 5; Chlna Coast1,2,3..

Educatron/Socralrzatlon

. Afghan1,2,5; Taiwan 2,5; CHna Céast2,5. . L~

an
‘\‘At’srtude;%ward e.ducatlon Bolrvua 2, 4; Kenya' 1, 2, 4 5;
o Afghan2 4,5; Taiwan 2; China Coast 2,3, 4. .

Blographlesoffllm personalrtles BoI|V|a5 Kenya], 2 Afghan
2; Taiwan 1,2, 4; China Coast 1,2, 4.

Child care: Bolivia 4; Kenya 4; ‘Afghan 4; Taiwan 4; China
Coast4 }

Educgtronallnstltuth.ns in opeération: BoI|V|a2 Kenya1 2 5
Afgh n2, 4; Taiwan 2;'China Coast2. _

Schoo.ls schoo1 cond'tlons Bolivia2; Kenya 1,2,'5; Afghan 2;

t L

3 , . W
N * »

r~ ’ <

R“ral development: Bolivia 1, 2, 3, 4; Kenya 1p2 3 4, 5 -

\

" Attitudés toward authorlty BoI|V|a1 2, 4; Kenya1 24,3 4, , -
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. ) . .
IV Politics . ' -
Attitudes toWard government: Bolivia 2, 5; Kenya 1, 2, 5; - .
Afghan5 Taiwan 1, 5 China Coast1 5. ) ' 1 :
Decision-making: BoI|V|a1 5 Kenya1 2,3,5; Talwan 5; China .
s * Coast5h.’
s Government services, extension Bolivia 2; Kenya 1, 2 3,5 TN
Afghap 1,5; Taiwan5; China Coast 1, 5. e . .
Local gqvernments: Kenya 1,2,5; Afghan 1; China Coast1,2,5. "
: Political attitudes: Bolivia 1, 2, 5; Kénya 1, 2, 5; Afghan 5;
Taiwan 1, 5; China Coast 1,6. ‘ o
Political celebrations, symbols: Bolivia 1, 2, 3, 5, 6 Kenya1 2,
3,5;Afghan1; Taiwan1. ° .
’ Politicalclﬁge'Bolivim 5; Kenya 5; Chiha,Coast 5. %
o @'. -

Political class, caste: Bolivia 1, 2; Kenya 1, 2 5; Afghan 5;

chinsCossts - - BEST COPY AVAILABLE

Political conflict and aggression: Bolivia 1,3,4,5; Afghan 1, 2;
Taiwan 5: Kenya 1,2,3,5.. .

9
[

Political integration: Bolivia 1; Kenya 1, 2,5 Afghan 5; Tai-
wan5 China Coast5. .

e

Politics of land tenure: Bolivia 1; Afghan5; China Coast5.

Political status of women: Bolivia 4; kenya 4 Afghan'4; Tai-
*wan 4; China Coast 4, 5.

V. Religion

& —_——— iy

+ Catholicism: Bolivia5, 6.

) Divi'nation, foretelling:Bolivia 3,5, 6;Ai'<enya 3; Chinﬂa Coast 1. -
Ethnicattitudesand religion: Bolivia1,2,3,4,5,6.
Islam: Afghan 1;2. . o . .

Magic: Bolivia 8,6. ‘ \ :
Marriage, weddings, rituals: Bolivia 1, 3, 5, 6; Kenya 1, 2, 3; :
Talwan4 Afghanl China Coast 5. _

l
(]

. Religious beliefsi: Bolivia 1,3, 6;Kenya 3; Afghan1,2. ,
. e ‘ ) From the fxlm ""Hoy Fok and the Island
Role ofwomeninritual: Bolivia4, 6; Kenya 4. School 7

[} i *
* . . L]

-




Spirit possession’: Bolivia 5, 6. ) a

Superstitions': China Coast-1.

" Syncretism: B,'oliQia 3,5,6. . : ,

VIL.

0

VI. * Society/Culture

Arts, crafts, music: Bdlivia,1, 2,6;Kenya1,2,4,5; Afghan 1, 4, e
5; Taiwan 4; China Coast 1,4, 5.

)

Architecture and Space .

Rural - Villages: Bolivia 1,2,3,4,5; Kenya 1,2,3,4,5; Afghan
1,2,3,4,5; Taiwan 2,4,6; China Coast 1,2,4,5; Houses, Tents,
Junks: Bolivia 2,3,4,5; Kenya 1,2,4; Afghan 1,2,4.,5; Taiwan
1,2,4; Ching Coast 1,2,4; Shrines, Mosques, Churches: Bolivia
1,6; Afghan 1,2; Taiwan4; China Coast 5; Schools, Govern-
ment Buildings: Bolivia 2; Kenya 1,2,5; Afghan 2,4; Taiwan
2,5; China Coast 2; Markets, Shops, Bazaars: Bolivia'1,4;
Kenya 3,5; Afghan-1,2,3,5; Taiwan 5; China" Coast 1,2,3; Mills
. Granaries: Kenya 5; Afghan-1,3.

Attitude's toward cultural change: Bolivia 1, 2, 4; Kenya 1, 2,
4,5; Afghan 4, 5; Taiwan 1,2,4,5; China Coast 1, 2, 4.

Attitudes toward life, women, children, tradition, lifestyles;
Bolivia 1,2, 4, 5; Kenya 1, 2,4, 5; Afghan 2, 4, 5; Taiwan 1, 2,
4,5; China Coast1, 2, 4.~

Child socnahzatlon Bollwa 2,4; Afghan 1,245, Kenya 1 2,
4,5; Taiwan 2; China.Coast 1,2,4.

Class and caste (minority groups): Bolivia 1, 2; Kenya 1, 2, 3;
Afghan3 5.

Ethnicity (see class and caste).

Population (farhily planning, fertility attitudes); Bgli\iia 4,6;
Afghan 4; Kenya 4; Taiwan 1.'

Women, social status of: Bolivia 3, 4, 5; Kenya 4; Afghan 4;
Taiwan4; China Coast4.
Sports and games: Bolivia 2; Kenya 2, 5; Afghan 1, 2, 4; Tai-~
wan 2; China Coast 2,

Technological Change
Energy Bollvaaq3 3,4,5; Kenya1 2, 3, 4; Afghan 1, 2, 3 4
Taiwan 1,3, 4, 5; ChinaCoast 1,2, 3, 4.

Mechanization:-Kenya 1, 2; Afghan 1, 3; Taiwan 3; China
Coast3.

Technology: Kenya 1, 2, 5; Afghan 3; Taiwan 1, 3, 4, 5; China’
Coast1,2,3,5. .
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. Briafing Form

. [FACES OF CHANGE rupipessavssnes . ey becopedr v

v

BOLIVIA

Mountain, . - ol ol
12,000’ B
. : KENYA ) -
: High IGrossIund, . ] )
d B 4,200 v o y
AFGHANISTAN
Arid . Sltcppe.
. " 2200°
TAIWAN .
Coosltol, . -
o o 600"

SOUTH CHINA SEA
Island,
xS 0-200
o
=== ‘ )
——4|\lIl
=
The Format: .t
Rural - Rural
Society  Education ~ Economics . Women - Beliefs
.Bolivia* O 0O- 0O . O
Kenya O O . ‘0 O J
“ Afghanistan O, o - o - O O
Taiwan . O oo o. o . O
China Coast 0 3 0 O T
The Themes: Major Films ' SupportFilms  *
« M
Rural Society” " * - _Rural Economy’
. Education-Socialization i Women °*

' . Beliefs
SRR . ‘,',.-~-~-m~ - 30 . | ] .

E3

X3




- 'FACES OF CHANGE FilmSeries

. . {Color, 16 mm., Synchronous Sound)

» Films/Essays

<

BOLIVIA

*Viracocha’ (30 min.)

""The Children Know" {33 min.)}

. "Potato Planters’ (17 min.)

. "Andean Women"’ (17 min.)

“The Spirit Possession of
Alejandro Mamani*’ (27 min.)

o ViawNn-

‘

KENYA.

<

"Kenya Boran: Partl” (33min.) *
"Kenya Boran: Part I’ (33min.)
"“Boran Herdsmen’* (17 min.)
""Boran Women’’ (18 min.)
"Harambee (Pull Together)"”

{19 min.)

aoprwON~

AFGHANISTAN

1. "An Afghan Village' (44 min.)

2. "Naimand Jabar’ (50 min.)

3. "Wheat Cycle”” (16 min.)

4..“Afghan Women™ (17 min.)

5. ""Afghan Nomads: The Maldar” .
(21 min.)

_ TAIWAN/

« «

(32min.)

.""Wet Cuiture Rice" (17 min.)
“A Chinese Farm Wife’’ (17 min.)
"The Rural Cooperative’ (15 min.)

O AWN

- CHINA COAST

~

1. ;’Islaﬁd in the China Sea” (32 min.)

2. "Hoy Fok and the Island School”
(32min.) , - .

3. ""China Coast Fishing’’ (19min.)

4

5

. ""Thelsland Fishpond’’ (13 min.)

. "Magic and Catholicism’’ (34 min.} ,

1. ”Peoble are Many, Fields are Small"’

. “They Call Him Ah Kung" (24 min.)

. “Three Island Women’’ (17 min.} .

st

~

jo ‘

‘ .
Authors -* Principal
- Filmmakers
\
Dwight Heath Hubert Smith -
William Carter Neil Reichline
William Carter -
Martha J. Hardman
Thomas G. Sanders o
Thomas G. Sanders ‘
Asmarom Legesse
Norman N, Miller .
. David MacDougall
Norman N. Miller James Blue

Judith von D. Miller

Nom)an N. Miller

Herbert DiGioia
David Hancock

Louis Dupree
Louis Dupree
Louis Dupree .,
Louis Dupree &nd .
Nancl Hatch Dupree '

Louis Dupree

L.

Bernard Gallin Richard Chen

Sheldon Appleton Frank Tsai

Albert Ravenholt ‘ !

Norma Diamond

Albert Ravenholt

C. Fred Blake -+ GeorgeGharig
g Richard Chen

Loren Fessler -
Loren Fessler
Loren Fessler "
Loren Fessler g

Norman Miller

. 31

Cultural
Advisers ;

Manuel DeLucca
Richard Patch

Paul Baxter
Norman Miller

Louis Dupree
Nancy Dupree

Albert Ravenhol]

Loren Fessler
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For information ‘on obtaining additional coples of the Faces of Change essays or film prints,

contact the distributor: “r, ‘ '
’\ : . { X -
e L o Wheelock Echational Resources . )
. " P.O. Box 451, Hanovey, New Hampshire 03755 (603) 448-3924

The following institutions have acquired some or all of the AUFS film series Faces Of Change:

)

University of Alabama, Bmmngham
University of Alabama, Umver51ty University of Montana
University of California, Berkeley University of Nebraska
University of California, Irvine . ( University of New Mexico
University of California, Los Angeles North Adams,State College
California State University, Fullerton Umversxty of North Carolina

Michigan State University

Central Missouri State Umversxty " "Northwestern University

- Dartmouth College . Pasadena Area Community College
Florida Atlantic University A . Pennsylvania State University =~ ...
University of Florida : # Pomona College ’
Georgia Military College Portland State University
Hamline University . San Francisco State University
University of Hlinois, Urbana/Champalgn University of South Dakota

r

Indiana Consortium of International Programs
Indiana University, Bloomington

University of Southern California
Southwest Texas State University

Indiana University, Kokomo ’ Syracuse University

Iowa State University University,of Texas, Austin
Kansas State University University of Utah
University of Kansas . University of Vermont

‘University of Manitoba
Medical Institute of Psychiatry
University of Maryland e .
University of Michigan, Ann Arbor

. Western Michigan University
West Virginia University
Western Kentucky University
University of Wisconsin, Madison
- University of Wisconsin, Milwaukee ,

-1

For information on {he AUFS film program or AUFS pubhcatlons contact American Universities Field Staff,
’ . *  Box 150, Hanover, New Hampshire 03755, (603) 643-2110.

-
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fhe{ The 25 color films in the Faces of Change series were produced by

AUFS the AUFS with support from the National Science Foundation.
Documentary —» Five ldentical themes - rural society, education/socialization, the
E;‘P Program rural economy, the role of women, alM politicalfreligious beliefs -

=~ were explored in each of five ecological settings: Bolivia, Kenya,
% Afghanistan, Taiwan, and’the Soke tslands off the China Coast.

.
. [}

: 2
5 :
Eilm Proaram Norman Miller, Dkﬁpctor/Producer _ B
Staff __—-Garlan Hoskin, Fidance Officer . .

Administration: Robert Simmonds, Eric Mival, Ans Sutton.
Film Essay Project: Manon Spitzer, editor,
Judith Miller, photo edjsor
Peter Staple .
Elizabeth Tate

&

Curtiss Butler §
The is a nonprofit educational organizaiion founded in 1951. It is
Amelican Universities basically a consortium of United States universities, colleges,
Field Staff . and institutes that engages in a wide range of international

activities. Fifteen full-time.foreign area specialists write
from abroad and lecture at member institutions. In addition,
AUFS produces documentary films, operates two teaching centers
in Rome and Singapore, and prepares secondary school materials
on global studies. The publishing program includes Field.Staff
Reports, a quarterly journal, Common Ground, plus books and
bibliographies on international affairs. .

Irm—— A

AUFS Member Institutions University of Alabama, The Asia Society, The Aspen Institute
‘ for Humanistic Studies, Browh University, Dartmouth College,
University of Hawaii, Indiana University of Wisconsin

Distributed By * Wheelock Educational Resources ’
P.0. Box 451, Hanover, Ngﬁ Hampshire 03755 -
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