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", PREFACE T " o v
This booklLet waA compiled and written as a present to D-Q University. The idea “fon
* it came in September 1979 whoMy @t a Native American Health Conference in San Francisco,
people came to the information table set up by Yecumseh Center, wanting infonmation about
0-Qu, and there was nothing to give %o ithem. The §inat decision was then made in a /
conueMazuon with Jack Fonbes who 63,&1: not untike myself, that it would be a waste 06
Lime to spend my whole nesearch year in the UC Davis- Librany, purswing my own research
and wiiting the fargen study, which, oniginally, 1 came here to do. So, the §irst chapter
“0f this book was written, until mid-Novemter, and David Rising, Jr., and Jack D. Fonbes ~
handed in the anticles' included in this coLCec/tLon Then, §or several months, 1 d/wpped
the profect altogether and nesumed my own neseanch, w«u,twg §on othen D-QU people to
contrnibute thein own maternials. L . '
Tn Late Novembenr, 1979, Phillip Deere came to R-QU and gave a 'Apeech in gront of
both v QU and YC Davis students. The speech was taped with his permission, Yoe Cattanin,
who also tnamwbed o ofher taped materials gon bnis study, wrote down the speech, Kathy
Tappel typed ot, and we sent a copy %o Ok,tahoma asking Phillip Deere whether we could
undude Lt An .thu study. Unforntunately, Phc&up and the people wonking uu,th him declined

\ " own /Le,qu.ut saying they wanted to use the Apeech themselves and that two years ago,

while in Geneva, a F/Lench jounmwwt had uAed many Apeechu and pu.b!;ushed them, while
! those who had delivered them were fonced 2o pay fon thpin own food. Tn.yx.ng to undenstand
this answer, but also bung s4LL very much interested in including something by PhiLLip N
Deene, Jack Fonbes came up with the happy solution Lo quote a non-copyughzted Apeech by
- Phillip Deene, that had been pubLished previously. 1 hope, that this dolution uuu\/
also please Phillip Deere, who has shown his suppont for D-QU on’ many occasions.
In Aprit 1980 this project .was picked up again. Nobody else had submitted any ‘
wmbmom by then, and s0 it became much moxe of a one-mgn profect than T had oruguuw&y
. V- expected. The inadequacies”of this booklet, therefonre, are all mine. A difference in
style and method between the §ingt chapten.and the §oLlowing, has to be understood as .
a nesult. of the time elapsed and the Learning procesd 1 had gone through. Instead of digging
through archives and neading a Lot of theolty, 1 relied almasi entinely or utﬂo/xma,twn given
to me by D-QU people, and 1 am most grateful to all of them. ° -
The pictwie given of D-QU is very much that which 1 encounteyed when 1 came here, 4. e ,
as an aLE-Indmn coflege. T neither had the time non the contacts to obtain information
) o coM)ubuLcoM grom Chicano pe0p£e, and 1 hope that ﬂwcau.AmeM.caM wige 6€/Lg4.ue me ~-
“ this omission, and also, thwt in the future, Aomebody betten qualified may p/uuwt a Chicano .
history and opinion of 0-QU. ), : .,’ -
Thm were obstacles in the way, which 1 do not wamt 20 ,Leave out a.&toge,thejt in {he
" histonysof a university dedicated to Thuth, Thene were pebple, formenty involved in -4,
whb wbutd'ori&y give anonymousd information. T found anonymous contributions. not accéptable
_ An #hés kind of study, and a&thaugh 1 undersiand and respect their reasons for wanting ta,

* nemain unknown, 1 decided 10 mdude anLy interviews, Apeechu and an,tcdu 84g
! quthons. The mohre- people 1 aAked Zhe mone complex and oﬂtw&onﬂu&wgf the
l.. became, and 1 am sune that 1 can relate onLyaAegmwtogd, aéu/the
wiiting. 1In genenal, wiitten histary 4is the huton.y of the victorious,
\‘l . \ \ . . . . . ) ‘
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and this book wite necuba/uly be no éxception. f(owevu, 1 twst /thobe who gave me information,
because T know them to be people dedicated to- the advancement of Native* Americans, "%euou,sly
engaged in the battle §on the Aww«cva!_ 06 D-QU, and 1 share thw Antenests. .
Finst of att, 1 would Like to ank David RisLing, In. whq spent hour agter hour .
explaining and arpwering Ty questions. He, himself, is the historian of D-Qu, but has not
had the opportunity to wnite it down yet. " Jack Fonbes gave me many ideas for which 1 am 3
grateful, and his collection of matenials on D-QU, part of the Special Coffections Department
04 the UC Davis .ub:wly, haé‘been the most vafuable non-onal sowwce of information. Special ) 1
thanks to Darnell Standing ELk for allowing me o,interview-him many times. Roger Neadeau's
comments \are pantAcubanty appreciated, because, in some aspects, they express a dissenting
uew, and Nonbert Dupuis' willingness to nelate his own experiences was exceptionally unpoﬂ,- -
" tant fon this study, showing what else, besides formal educauon, D-QU 48 abfe o do gor
_ students. Ed McGinty's stony nepresents Ahe experdence of a UC Davu student and shows, gon
what neasons "outsidens" and young Native Americans ane attrnacted to P-Q. Special thanks, :
in this ptace, to Cip Mamfe,,?.,'who not only guve me & Long intesview, but showed me around ’ /\
the Papago neservation and provided me with an experience 1'2L neven forget and 1'2L abways |
«be grateful fon; - here, only those passages of the interview nelating to the NALE-project \ |
‘were included. Lois Risfing's speedh explains some d§ the neasons, why D-QU must continue
to exist, and Dennis Banks' statement about AIM and his speech announcing the Walk on ‘
Survival tie D-QU and this ‘booklet in with the &wgu struggle fon Native American self-
detenmination. Both 'Lois and Dennis against the growing war-mentality in the USA ught ]
now, voicing & maona!_ moxe- humane point -of—view amidst -an inereasingly hostile and .
chauvinistiec ‘cbimate. 1 do hope, that their yoices and those of others waltru.ng agauwt ’
o ¢ wan will be heard and understood, saving the wonld §rom another catastrophe.’ -

“ P\ v
) Vbuiously, this book has many authors, and many people have helped to put it together,
' 'anutcng a Eot of time and work, particularly Toni Delgado, but also Kathy Tappe.t,. Nancy
. Sherman, and Joan Learned, who typed the manuscript, and Joes Cattarin who wac/u.bed some
. 0f the tapu. Special thunks to Darlys Edwarnds why typed the whole manuscript on neduction
sheets befonre it was printed. 1 hope thein effonts will prove to have been wonthwhile, and
that D-QU will continye to exist and thrive in the future. N -
- - o . ) ‘ € ’ ’ ) e ¥
' \ . . v B 4 ) « .
. T 4 , v
Davis, May 1980 o
. Hantmut Lutz .,
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. ‘ - . . v
INTRODUETION _ N
Since the very first beginnings of Native American-European contact, the schooling
of Indian children by white people has been marked by violence, oppressions, and blatant
cultural chauvinism en the‘wh te christiags' side. 3 .

Around the year 1,006 christianized Vikings from Iceland reached the northeastern -

chast of the Americas. At first, they traded with the Native Americans, then they fought
them, killing many, and fina]]y‘ihey left, kidnapping two Native American boys. "These

_two boys they kept with them, taught them their Ianguage, and had them baptized. ul .

ObviousTy, the V1k1ngs acted in the be11ef that European culture and their christian religion
were inherently super1or to Nat1ve Amer1can wdys, making legitimate - by "civilized" stan-
dards - the kidnapping and schoo]1n§ of indigenous American children. The same belief
persisted throughout the next m111en1um In 1492 Columbus kidnapped Native Americans, tqok
them back to Spain, and had them "educated" to become slaves. About a hundred years lgter,
up in Virginia, a similar "educajion" was given to Pocahontas - She was held a hostage by
the English invaders, was christened, “re;gned" into.an Eng]1sh lady to be presented at
Court in London, and eventually died there. 2

In 1621, the Pilgrim Fathers, believed to be the peace-loving founders of white
America, ret a friendly Native American, Tisquantum, who spoke English f]uentiy. He, too,

.

had previously been kidnapped by Englishmen (from "Iames Towne")}, had been sold to the Spanish,

and had finally made his way back home via Eng]ang, where he had learned the fanguage”as a

’s]ave.3 Similarly, Rev. Eliot's "Praying Indians” in Massachussets, were baptized and
-stripped of their cultural identity, consecutively leading miserable lives as christian

paupers on the frindes of white society. They were forced to denounce their previous way
of life, betray their kinfolks, accept European dlothing, tools and foods, and to become
good, "civilized” christians:® | \\\\“ -

ThroughoqL: it has been the professed goal of whi‘te co]on1a] and post-colonial powers.
to turn Native Americans into brown-skinned “"whites." However, this has never worked, and
it was never meant to, either. Even when Imdians totally realized the goa]s set for them

by their European oppressors, they were never seriously regarded as being equa1 or possess1ng

baSic human rights. .In the ﬁate 1820's, the Cherokees' level of general education.was reputedly- -
- e et

h1gher than their white Georg1an nezghbons ', -and tHETT success ful economy enabled them to
give Toans to the Georgia government, in short, they had “outc1v111zed" the Euroamericans,

-w1thout,.howeyer, giving up their Indian ident1ty.5. This did not keep the Jackson government’

from herding the Cherckees together and send1ng them on the Trail of Tears, where they 1ost

~ one fourth of their popu]at1on, nor were they safe in Oklahoma. Nhen Oklahoma was, given

[:)

statehood in 1907, again, the Cherokees, and- other~peop]e Tiving in “Ind1an Terri tory,"

Tost thejr achiévements. Even today, the offsprings of Eliot's "Praying Indians," the

Wampanoags of Mashpee, Massachussets, members of the first "civi]i;eo"'indian gommynity in

North America, are suffering precisely because they adjusted to the demands of white society.

In order to maintain their title to some Mashpee Tands, they are asked to prove that ‘they

are still Indian, not having become white.5 . ‘ ‘
No matter whether Native Americans kept their cultural traditions or whether they

followed the "white road," they were always treated as non:equa]s. ‘When white economic )‘

- .

P

-

~ o>
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interest so required, they ¥eré either regarded as "savages" or were denied their tribal
and cu]tura] 1dentity In fact, those who resisted accuTturation most vigorously, were
often, better off than those who accepted European cultural habits eaS]ly Thr%#ghout, .
L Eurobean and Euroamerican schooling of Native Americans has been’an act of colonial
v1o]ence, committed against indigenous peop]e serving the goal of white prof1t-1nterest.
N (’"\\.\ Throughout history, Indians were kidnapped, locked up, beaten, maimed, retarded and
a11enated from their people and 'traditions. ; They were subjected to the most downgrad1ng
hum111ation and ridicule and have been victims of cr1pp11ng physical and psychological

E;ﬁk violence. ¢ Th choo]1ng of Native Americans by white agenc1es has justly bekn called a
;%g ) form of “cu]tura] oc1de." It is st11L being- carr1ed out in the Americas today.
. kﬁh ™, However, throug ut the process'of enforeed accu]tqratron and ideological assimilation,
- '. g}" Native Americans have resisted, often hiding their ehﬁ]dren from, the agents of the‘white

7i * school system and educat1ng them at home, Ted by the gu1dance of their parents,. e]ders,
s and spiritual leaders. Due to the Native Americans' Yadamant résistance against white
schwoling and the brainwashing of chr1st1an churches, much of their r1ch and varied cultural
and religious heritage has been kept alive. Today, their traditions’ are still there to
be taught, not only to Nat1ve American children, but to all peop]e who understand the
necessity of learning how o survive on our planet.

This study is.compiled and written in the belief that DQU,is a center where such
‘%f insights into the harmony and unity of all creation gan be taught, and are being taught.
Moreover, the relatively short history of’DQU presents a case study of the fight against
colonialism. It shows how difficult it is for the oppressed to presenye unity and cultural

- - . identity in spite of mass1ve attacks by an a]ien and ;;s1ca11y'host11e system contro]11n%
#
‘ the world they 11ve in, " ’ ) :
*
- M v g '
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1. THE SETTING -

€ -

DQU, the first Native American controlled Indian-Chicano Col]egé in America, finaily !

oggngd its doors on "Deed Day," April 2, 1971. Its establjéhment~continues a,1ong tradition
of Native American higher education, dating far back to the Aztec University of Tlatelolco . .
in the 1500's, as well as the founda%iop of several white-controlled cb]]eéeg for Ingians in/
‘North America and the opening of tribally controlled Navajo Community' Co11ege in 1969. .
More immediately, the establishment of DQU near Davis, close to”the Bay Area, is geographi- -
cally connected with the'bgop]e and places surrounding it. Historically, ‘it ties in with™
the socio-political and cultural developments in the éitgation of ﬁ.S. ethnic minorities _—

> - ./—\._

% . e

e

in. the Sixties.

1.1.. Native American Schools and Colleges

From the very start DQU was destgned as a joint Indian-Chicang instiiqtion; drawing equally
on Mexican and North American indigenous educational heritage. This intention is reflected
clearly in the "Brief Proposals for Deganawidah-Quetzalocoatl Indign Chicano University," .

»

drafted in 1969 by one of its founders, Jack D. Forbes.c ’ v »
. - ¢ S . -
1. The Native Tradition ‘ . ) S S
- Higher education (that is to say, learning beyond ‘the levels normally avaitable
for the majority of indéviduals) has been available. to American native peopl s’
for many centuries.” The ancient Mexicans possessed the calmecac, an advantzé’a
college or‘university for the education of religious.and secular leadersy , The .
Mayas and Incas possessed centers for advanced léadership training, andeach and
%{ery native tribe operated more or less informal systems of specialized education.
ose individuals who demonstrated special aptithes and who.desired special
knowledge weré able te attach themselves’ to teachers wﬂb po¥sessed efpertise in
religion, medicine, philosophy, and othef subjects requiring specialization.

¢
\

Higher education’ 6f this latter kind was selfcdeveldped among North Americans
before the, arrival of the fikst Europeafis. Many Indtan people, especially in ‘the
Southwest, devoted substantiA§Zportions Of their dives to the acquisition of
advanced knowledge while everykhere the leisure hours of men includgd-frequent
attendance’at folk "seminars" whgre the ygung .were able to learn from the. )
discussionsgand lectures of the old. This type of higher ‘education wds distinguished
by ‘the fact that it arose from folk-group needs, was Ultimately focused upon v

" practical consideration (e.g., ‘learning better how to provide for the well-being
of the people), and was carried on within a system free from coercion or from
bureaucrattic ‘rigidity.- * T - )

The European Inyasion . . . ¥ - \
The coming of the European Served gradually, to destiqy American Ipdian "folk
upiversities”, although the process was a slow and gradual one arld is not complete
today. "Folk higher education" continues to suxvive but in relatiyely isolated

areas and ‘it reckives neither re;ognitiqp,nor encouragement from white-controlled

agencies of government. .- . “

. °

-~

.
’ \ .
..

The European ifivaders took no more than an early and brief interest in native-
oriented higher education. In the 1520's certain_anes.of the Spanish conquerors of
Mexico encoupaggg the development of” Santa Cruz del Tlatelolco, an Aztec-oriented’
- universjty gradually taken ovér and operated by scholars of Aztec language and
ancestry. ol - . . .
*+ 'The Indians at Tlatelolco learnt Latin and theology and they made such rapid
progfess thdt wi;ﬁin ten years their.teachers weré able to turn the college
over to the Indian alumni. 'There was a period when pure-bloodeq Indians were
to be found teaching Latin to the sons of Spaniards...and Indian education bore
fruit in a number of books, recording the traditions of the Indian races, which
‘were written by persons of Indian descent.,.(But) the Indians (at Tlatelolco).
learnt sb rapidly and with such intelligence, it was stated, that only the-

~ -
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devil could be responsible.’ - '

T]ate] 1co co]]egs was apparently quite successfu], in that the Indian scho]ars

' showed reflarkable”ability at mastering the curriculum offered, rose rapidly to

the levgl of teachers, and contributed greatly to the accumulation of knowledge

about dncient Mexican history and society. ‘Unfortunately, the college was suppressed
after a few decades because it stood as a contradiction to the exploitative goa]s
of\Spanish imperialism (and because doctrinaire European priests were made uneasy,

by the presénce-of. newly-converted Indians learned in theolagy and able to dispute

the f;ne points of Christian doctrine). (See Henry B. Parkes, A H&A{pny of Mexico,

pg. %', and C.H. Haring, The Spanish Empire in America, pg. 226-7.) '

In the\area of the United States the European jnvaders took-no interest in native-
oriented education, focusing “instead solely upon the destruction of ‘native culture.
Early educational programs for-Indian students, sich as those at Harvard, William .
and Mary, and Dartmouth Colleged were aimed entirely at the Europeanization of the
“natives and had no connection whatsoever with American folk, educational traditions.
In Virginia, for example, the scientist, Robert Boyle, endowed a "college" (at -
William and Mary College) for Ingdian pupi]s which was formally chartered in 1792.
Instruction commenged about a decade earlier, being essentially the continuation of -
a very elementary grammar school program init;ated at Fort Christianna in 1714

under the leadership of Rev. Charles Griffin

In generaT colonial curricula for the schooling and l'civi'liZing: of Native Americans
includedno more than the "three R's" and a large amount of religious instructibn designed \
to break down cultural jdentity and rendering the victims defenseless to the combined
ons]aught of European aggression detriba]ization and alcohol. 10 This practice has
rapained basically unaltered ever since, regardless of whether administered by churches, .
state institutions, of the BIA. However, in the 1820's, the Cherokees (and their neighbors)

. of Georgia ang_the Carolinas estab]ished°their owp schools and academies, operating them ‘

successfu]ly until they were forcefu]ly’"removed“ to Oklahoma Indian Territory. There,

. once again, they estab]ished their own repubiics with a school system geared to their
specific tribal needs but inc]uding all retevant "white" .Sk as well. In 1907 their
achievements were thwarted once more by the U.S. government with the BIA taking over their -
educationa] faci]ities Consequently, the Cherokee standard of education declined, a]though ‘

. even today, numerous scholars and intellectuals of Cherokee descent bear witness to their
S achievements in education. After the Amefican Civil War the herding together of Native

- Amerfcdns in reservations reached its, peak. Many of* the treaties signed between indigenous

nations and the U.S. government contain special agreements concerning education, usually
setting aside some "trust" money , subtracted from the sum to be paid for land cessions,
to provide for the’ estab]ishment of schoo]s, training centers and academies. However,l
as a1ways with the Indian treaties, the U. s. government did not keep its promises. Instead,
Indian Agents usually transferred their didactic ob]igations to Christian missionaries,
+who were competing forh"claims" on the ‘reservations, eager on]y to baptize as fany "savages

" as possib1e. Consequently. the standard of non-re]igious instruction remained neg]igib]y ‘f

]ow.‘

The first extensive federa] "funding of Indian-education was stimulated by the efforts

- of Richard Henry Pratt, the U.S. Army captain who founded Carlisle Indian School in
1879, Captain Pratt!s m?it important contribution was to convince the public that
ev

N < . the -Indfah was educabl

8 N < Wbt -

Fo&iowing the “success" of Pratt's rigidly controlled off-reservation boarding school,

R

several other Indian "colTeges" were established, including Haskell (1884) and Carson (1890).

j They all sought to imp]ement Pratt's didactic’ objeciﬁve ,"Ki11 the Indian, save the man."
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Their success was measured by the degree jn which théy alienated their students from their .
indigenous cultures and forced them to submit to the cultural and educational demands of \\
the oppressing agent. The relationship between Native American students and thejr~ﬂhite ’
educators was that of the colonized to the colonizer, whose values they often camé to
internalize. This resulted in traumatic culture shocks, literally ki:]iﬁg many Native
_American children and vividly remembered by all who experienced it. Luther §tanding Bear's

account may serve as an example: . z ‘
~ At last at Carfis]e the transforming, the “ﬁivi]izing"_ rocess began., It began with
clothes.: Never, no matter what our philosophy or spiritual quality, could we be -

and replaced with clothing that felt cumbersome and awkward. Against trousers and
handkerchiefs we had a distinct feeling--they wére unsanitary and the trousers kept

: us from breathing well. High collars, stiff-bosomed shirts, and suspenders fully ~=

p three ipches in width were uncomfortable, while leather boots caused actual suffering...

© Then, red flannel undergarments were given us for winter wear, and for me, at:least,
discomfort grew into actual torture. I used to endure it as long as possible, then 4,
run upstairs and quickly take off the flannel garments and hide them...Of course, our
hair was cut; and, then there was much disapproval. But that was part of the trans-

. formation proce#S and in some mysterious way long hair stood in the path of our develop-
ment., . .Almost immediately our names were changed to thoSe in common use in the English
language. Instead of translating our names into English and calling Zinkcaziwin,

Yellow Bird, and Wanbli K'leska, Spotted Eagle, which in itself would have been

educational, we were-just John, Henry,-or Maggie, as the case might be. I was told to

take a pointer and select a name for myself from the list written on the blackboard.

I did, and since one was just as good as another, and as I could not distinguish any

difference in them, I placed the pointer on the name Luthér. I then learned to call

myself by that name and got used to hearing others call me by it, too. By that time _ -

we had been forbidden to speak our mother tongue, which is the rule in all boarding

schools,..0f al1 the changes we were forced to make, that of diet was doubtless the

most injurious, for it was immediate and drastic. White bread we had for the first

meal and thereafter, as well as coffee and sugar. Had we been allowed our oyn simple

diet of meat, either boiled with soup or dried, and fruit, with perhaps a few vege-

tables, we should have thrived. But the change in ¢lothing, housing, foqd, and

confinement combined with lopesomeness was too much, and in t:i::J#ears 2ear1y one
th a

half of the children from the Plains were dead and through wi“///gfg:;ﬂ 1¥ schools.

In_the graveyard at Carlisle most of the graves are those of T3 es.

Many Carlisle  graduates were t09 brainwashed to ever opep]y~priticize-their school, '
whereas' for some others it meant that they became even the more determined to.resist
accu]turat'ion.]3 .None of the Cér]is]e-type institutions was designed for higher academic
education. Instead, they taught some basic school subjects, gave "social skills training" and

’ apprepticed the students to jobs totally irrelevant for life on resenvations. Day- and
boarding schools, ron- and-off-reservation school{ng, provided by churches, states or
federal agents existed side by side, and the education of Native Americans remained deplorable.
Academic success or a career in the white world were invariab]j'purchqfed at the expense ‘of
total alienation from tribal 1ife. In ‘any case, white racism could only tolerate a very
few "token" Indians "to make {t", whereas the majority of Native Americans never had a
change to receive decent schoo]iﬁg, nor, were they willing tosbe “successful" under these
circumstances. (An attitude aptly summed up in a present graffiti on a wall at Tecumseh
Center, UCD: "Remember, even if you win the rat race, you're still a rat.") . -

In the 1930's, under the Collier administration and after the publitation of the Merriam
Report, certain reforms were ényfsioned and put into practice, but improvements for Native
Americans remaired negligiblé.. Indian Schdoling and Higher Education progrgms administered
by white agencies remained (and still remain) useless. Even the most perceiving, well-
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civitized while wearing the moccasin and blanket. Our accustomed dress was taken -~“;)
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wishing, and tolerant program, developed and carried out by white government officials
is paternalistic at best. Without real Native American ‘se1f-determination in educational
(and other) matters, schooling and hjgher educafion for Native Americans would continue to

<

be an abortive endeavour. ' g

*1.2. Federal Indian Policies and Educational Programs in the Sixties and Seventies’~ -~

The Si\ties perhaps basking in the 1ight of aggressive civil rights movements
spearheaded by Blagks and Chicanos, brought another wave of hope and progress to
ndian education. . o

The last twenty years have seen more drast1c changes in federal Indian general and
educational policies than any period before. The Termination Policy (HCR 108) of the
mid- f1ft1e§°failed utterly. In March, 1957, a Commission on the Rights, Liberties and
Respons1bil1t1es of the American Indian, was set up by the Fund of the Republ1c, Inc., in ®
“order to provide:"a fresh, up-to-date appraisal of the status of the Ind1ans w15 The -
comm1ssion was expected to produce evidence for the success of the termJnat1on 1dea, but
1nstead, its summary report on _education, published in 1961, l1sted some devastating results
of all current and prev1ous pollcies regarding Indian Education. It showed clearly that,
still, Indian education was far below the national average and that BIA schools were
particularly bad. One of thé report's strongest arguments was for more Indian sel?;deter-
mination in educat1onal matters:

..the support of ‘the Indian cgmmunity, its neighbors, and tribal and local government
officials should be enlisted. ¥

-

In a report expected to supply arguments to. support the termination of trlbal structures
and Indian 2utonomy, such proposals are very surpr1s1ng‘1ndeed In general the results
showed that initially.Indian pupils often start off school more successfully than white
children, but that they fall further and further behind the longer they stay in schools

the fifth grade. Other reports ‘indicate the same tendency. Obviously, to many .
Inggrn children, there seems to be little sense in gaining a higher education once they
come to realtze the difference between their tribal ‘traditions and the values of the colo-
nialist socfety surroynding them. A decision for higher education may in fact often be a
decision against the mores apd values of their own people. The college drop-out rate of
60 percent for Native.American .students indicates a similar dilemma. v

However, despite the miserable condition of Indian affairs in general and in spite of
all’ plans to "terminate" Indian tribas, the "Declaration of India:\Purpose," drawn‘up at
the American Indian Chicago Conference in June, 1961, strongly asserts the goal of national
Indian self-determination, an objective pursued by Indian people ever'since.

In May, l964,.1n anticipation of the Economic Opportunity Acty the Council on Indian
Affairs convened in Washington and held the.American Indiah Capital Conference on Poverty,
thus drawing attention.to Indian poverty and demanding the inclusion of Native Americans
in President Johnson's "War on Poverty." A year later, the Economic Opportunity Act was
passed, land for the first time larger non- -BIA-controlled funds became available to Indians.
_The Head Start Program,_in particular, was designed to give Nat1ve Americans educational
opportunities equal to those of the majority. Nithout changes in schoo® and college currfcula,-.

. however, the drop-our rate remained as high as ever for Native American students. Yet,

the Washington conference was also important in another aspect: “Bed Power" gained publicity.
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Mel Thom, spokesman of the Nat1ona1 "Indian Youth' Council (NIYC) spoke out f1rm1y aggjnst
integration and assimilation, and demanded more po]1t1ca1 power for Indian tribes and‘commun1t-
1Fs, asking Ind1ans to work more c]ose]y together on a pan-tr1ba] nationdl Tevel.

-

We must recdgn1ze and po1nt out to others that-we do want to Tive under better conditions, - -
but we want to remember that we are Indians.* We want to remain- Indian people. We want -
this country to know that our Indiarf lands and homes are precious to us. We never want to
see them taken away from us...

Indian tribes need greater political power to att. This country respects power
and is based on the power system. If.Indian communities and Indian tribes do not have
. poliitical power we wilY never be able to hang on to what we have’ now. <.
We have to cooperate and learn to work tggether. - '
These 1deas anticipated much of what was to- come in the later sixties: .a rise ofﬂlndianq
cultura] and h1stor1ca1 awareness and pr1de, and ‘a greater . readiness to fight Xor selif- T
determ1nat1on In some cases, even groups of white people and some minority groups supported .
these demands. In 1969, for example, the Citizens' Advocate Center published its re t
Oun Bnothen'A-Keepen,]g drawing maximum attention to the total failure of all previoﬁs white -
policies "for" the Indians. One chapter,-aptly-entitled "Education as War," gave some R
shattering statistics on Indian schooling. In many instances, the book drew on the hearings .
of the Special Subcommittee on Indian Education (of the Senate Committee on Labor and Public )
Welfare), whose ﬂeport was publighed at about the same time. Entitled "Indian Education:
A National Tragedy and Challenge," it presented a most scathing self-criticism of white
‘éducational programs for Native Americans.20 . '

. The second part of the report contained a detailed 'catalogue of recommendations, ah
arguing for more self- determination. Regarding higher education, the report suggested N
drastic improvements 1n the granting of BIA scholarships. It also called for the establishment
of Native American Stud1es programs and dnstitutions, and for more Indian community colleges; .

" proposed special recru1t1ng anq‘pr1ent1ng programs for Indian students and suggested the
inclusion of Indian h1gher education programs in TitlerIII (Developing Institutidns) of the
"Higher Education Act, thus taking some power away from the incompetent BIA. A]so, it argued
for the support of BIA programs by funds.from the Higher Education Act (1965) and “the Vocational
Educat1on Act (1963). A1l in all, the report was a severe blow aga1nst the BIA, exposing
its prev1ous m1smanagement. \\‘ g .
v It paved the way for fundamental changes in federa] Indian pQ11C1es, leading towards
President Nixon's reversal of the disastrous Termination Policy 1n July, 1970,;as well as to
- his establishing an all- Inénan Special Subcommittee of The Nat1ona1 Council on Indian 0pportun1ty,
to analyze Indian Education in part1cu1ar. The first report of that committee, Between Two”
Milestones, was published two years ‘later, on November 30 ]972
On June 23, 4970, the "Indian Educat1on Act" (Public Law 92-318) better l as ”Tit]e
“IV" was passed as part of the "E]ementany School Ass1stance Act". It was, in reality, an , ‘
* amnfendment to previous acts of Congress, now o nclude provisions for Native American education

and to transfer some of the oblfgations of the BIA to the Office of Education (of the Depart- .
ment of Health, Education and Welfare). This transfer was not, however, welcomed by all
Nat1ve Americans, because 1n it they saw a move similar to termination practices, ending the
special relationship between tribgs and the BIA. The pract1ca1 enactment of the new policy <

" would have to prove how it would affect Indian peop]e A Special Office of Indian Education
was established in the Office of Education. Also, the Act prov1ded for a. permanent, ali-Indian ' -

3
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R National Advisory Council on Indtan Education (NACIE) its ¥ifteen members to be appointed by | .
L the President of the’ﬂnited States™ from 1ists of nominges submitted by Indian communities. :
* sd%ral provisions concerned the 1mp1ementation of proposals made by the 1969 report and LN ‘

-~

regarded its funding. The finai section defined who was considered %6 be an "Ind1an" by the
. act. It upheld prev1ous BIA and non-BIA definitions of this 'term', but it also allowed for
s’ " the inclusion of 1nd1v1dua1s not previously regarded as Ind1ans provided the National,
. " - Advisory Council on Tndian “Education, made proposals to the Commissioner. In March, 1974,
NACIE submitted its firsSt.. repdrt 2, concurr1ng with most rgcommendations made in Indian : - :
N ' Education: A National’ Tnagedy and Chatlenge and Between Two Milestones, and making additional

- recommendations of the1r own, e.g. for the further advancement of Indian community colleges.
e Summing up and surveying the development of Federal provisions for Indian education
in the Sixties and Sevent1es, the general increase in public concern abdut the deplorable s
. state of BIA schooling is most apparent. A]] suggestions and programs for change point in .
the direction of what will eventua]]y be tota] and absolute Indian seif—determination—and ’ \

se]f-management in educational (and general) matters. A]though government proposals and
policies still seem to operate on the, tacit assumption that Ind1an education will eventua]]y
serve ‘to provide Nat1ve Americans with contents and standards equa] to general main-stream
education, the full realization of Indidn self-determination in, educational matters must also
allow for curricula and methods foTTo;§:g other ultimate goals. The future of Indian educa-
; tional practice will show how liberal and democratic federa] agencies are prepared to become -
with regards to Native American education. * ¥ ‘
Finally, it must be remémbered that the years of these far reaching improvements in
Indian education policies also sagia growing discontent gmong Indian and other oppressed
groups in the U.S.A., and many changes are.only the necessary governmental reactions to the
. mounting pressure and unrest coming_from the oppressed themselves: fish-ins, the Pit- -River,
resistance, Alcatraz, the BIA-occupation, Wounded Knee 1973, and many, many other instances
f of Indian_resistance have forced the government to listen to Native American complaints and
to make most urgent adjustments in Indiam policy. However, already now, at the turn of the
decade, there are many moves and initiatives on the white establishment side to counteract
. . Jrecent improvements. Again, this deve]opment ties inau!th the history of Federa] Indian .
policy over the 1ast two-hundred years; *a cont1nua1 stop ‘and-go, a crazy backward-and -forward ’
" jerking between total understanding, and oppression, between cultural genocide and -self-
, determination. The example of DQU confirms this practice.,

1.3 Ca]ifornia Indians and Mexicans 3 ’ e :

The "Brief Proposal for DQU"’ contains an introductory survey of the Indian and Chicano
.population of the United States: \\\

In the United States today there are aproximate]y seven to.eight million persons of
dominantly Native American descent, of whom about on€ million are ‘Indians' descended
M”%Eﬁm\tribes native to the United States area and the’balance are 'Mexican-Americans'
or Chicanos descended from tribes natiye to regions south of the present internationaJ
, . boundary or from tribes native to the Southwest (Aztlan).
The Indian and Chicano peoples possess a great deal in common aside “from their
¢ \ ~ common racial origin. First, they both possess cultural traditions of what might be .
Q called a.'folk' nature. Second they both possess cultures and values quite different
from the dominant society. Third, they both have ;6;t4e desire to 'assimilate’ and
jnstead seek to refain their unique identities, lapfuages, etc. Fourth, they both
A | . suffer from an extreme degree of neg]ect and discrimination, being 1itera11y at the
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bottom of all indexes relative to education, emp]oyment, income, 11?e expectaney, etc.

*  Fifth, they both have been denied higher educational opportunities and, in sharp contrast
to the Black Community, do not possess their own universities and do not receive fggerai
support in‘any way comparable to,_hat received by Black co]]eges and universities.

This statement, written in the earnest endeavour to create a joint Chicano-Indian alterna-'
tive to Anglo Higher Education, stresses many important para]]e]s ins the Indian and Chqeﬁho
experience, but there are also some maJor differences standing in the way of unity, particu]ar]y

4:1" California. The history of DQU Ttself seems to indicate that the time has not yet come for
the'oppressed people of Native American descent to work together harmdhiousiy o \

Ca]ifornia Indians totaling approx1mateiy 90,000 today, are subdivided 1nto many reiativeiy
small, autonomous tribal groups and communities A11 of them suffered greatly under the’Spanish,
and Mexican rule of California, particularly the so- ca]]ed "MiSSion Indians", who worked as '

«christianized slaves on the mission fields. Most of a]] California Indians suffered from
the gold rush of 1849 and the Anglo rule of Ca]ifornia an experience they shared in varying °

degrees with their former oppressors of Spanish and Native American descent. Euroamericans

devastated Califania, raped Indian women and enslaved and killed their men. 24 Those who

survived the guhs fell victim to diseases, starvatfon, and alcoholism; and in a short thirty-.
year period the Indian popu]ation of California went down f{om over 100,000 in 1848 to a mere
16,000 in 1880.25 w

At present the indigenous peop]es are herded together on 83 small reservations and

. minute rancherias mostly scattered along the coastal mountain range, whereas_‘he rich farm-

lands of the Sacramento River Valley are void of Indian settlements. 26 '

.The area around the present site of DQU 1s particulariy anti-Indian; the ciosest Rancheria,
Rumsey, a tiny 66 acre reserve w1th only twenty residents, is_approximately 40 miles to the
northwest, whereas’ all other surrounding counties have no rancherias or reservations at all.
Other Indian communities or tribes fiver ceded their lands in treaties and do not possess
officially estabiished reservations. The Pit RIVEN’NatIQg‘ for example, a federation'\F
several sma]]er bands and tribes, have ancestral rights to a large area in the northeast of
Caiifornia bordering on Nevada., This area is presentfy he1d~by\1arge corporations (PG&E

~ Southern Pacific Railroad, Hearst. Pubiications) and local farmers,pinterspersed by a few tiny
rancherias, some of them not even inhabited by Indian residents. The Pit River peop]e are stiii X
fighting to reciaim their triEa] territories never ceded in“any treaty.27

At the same. time, there are jarge Indian 3omnunities in urban ghettos, particulariy

. around Los Ange]es and the Bay Area, most of them having, come to the c1ties from outsrde

Caiifornia during the Relocatian Program. At present, California is the state with the largest
Indian population in the U.S., mainly due to the many urban Indians. The so-called 'militant’,
pan-Indian movements 1ike UNA {United Native Americans) and AIM recruited their ear1y supporters
ﬁredominantly from urban groups, and the occupation of A]catraz in 1969 was--among other
things-- a manifestation of pan-&ndianism in California~and the desire of Native Americans to
establish a.pan-Indian, independent cultural and educational center. So, despite traditional’
triba] autonomy and diversity, and despite the addjtional division between reservation and —
urhan ways of 1ife; there are common goa]s, particu]arly in the ‘educational fie]d
The history of the Mexican American minority is Unlike that of any other Americah minority
group. The only close .parallel is with the American Indjans, and even there we can’ find

only a few similarities. Mexican Americans became a minority not by immégrating or being
brought to this country as a subordinate peop]e, but by, being conquered.
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‘Both Chicanos and Ind1ans are internally colonized people with regards to the Anglo-
Americans, but for a long time, Indians haJ also been co]on1zed by the ancestors of today's
Chicanos, and there was-a period of fierce fighting between Mexicans and Indians, part1cu1ar1y
the Apache people. In itself, the Mexican American population of California is not a unified,_
homogeneous group either. On the one hand, there are the decendants of Spanish Californians,
theh there are Mexicans who have lived in California for only a few generations; and, finally,
. there are the so-called "wetbacks", immigrant farm workers from Mexico, who come each summer to

' , work legally or illegally on the farms of the San Joacqu1n and Sacramento Valley - also
immediately around DQU. ATl of them share a deep d1strust of Anglo-Americans, under whose
oppression they have suffered for over a century, no matter whether they were Spanish rancheros
heavily taxed by the Anglo government, whether Mexican workers exploited by Ang]o farmers and
cap:i:tahsts, or whether today% illegal Chicano immigrants, harassed by Anglo po'l1ce forces
Those of them who went through the State school system becafie particularly V1ct1mized\1n a
colonial situation in 1855 when a California State law ?hrbade,the use of Spanish in sch

instruetion. This kind of discrimination and cultural genocide turned the Mexican Americans
into the educationally most deprived and disadvantaged group next to the Indians -'Stan Steiner
rightfully calls the process "de- education,"2? =

Educational statistics show 5ﬁear1y ‘that Mexican Americans are far behind the majority,
) especially in higher education. 30 The language barrier and social and cultural 1ne:’f11ty
separating Mexican chilqren from their Anglo peers often leads to their being classified as
"mentally retarded."3] /bespite the de facte low standard of Mexigan American education, there
is a.great demand for higher education among the young. But <olleges and universities remain
closed to most Mex1can Amevigcan students because of the de-educat1on process the have undergone.
Another common experience to Indians and Mexican.Americans is thedove from the country to
. ‘ ] the large cities, 80 percent of Californian Chicanos 1iwing in the urban areas. Again, as with
the American Indians, it was ma1n1y in the urban areas where "m111tant" Ch1cano groups like
- the Black Berets gained their strongest support. On the other hand, there is today the Unjted
Farm Workers' Union, organized by Cesar Chavez among the Caljfornia campesinos. This is clearly
a political organizat1on\ gearing soc1a11st theories and trade union traditions to the un1que
Situation of Chicanos, but drawing more heavily on "European" soc1a]1st or Marx1st ideas then .
" on traditional.Native American weltanaehauung It 1s difficult to ascertain any proportional
numbers, but at present 1t seems that the influence of Mexican ricans actually awa®® and
proud of their Indian heritage and trying to go back to their ;ﬁggan roots is not very strong
\ when compared to the powér of 1ntegrat10n]st or Ch1cano nationaWist groups. Nevertheless, even '
the Biack Berets 1n their 12 Point Program call for a united struggle of all oppressed minor1t1es,
"Puerto Ritan, B1aék Indian, and Asian brothers in the U.S.A.", because "No Chicano 14 Free .
Until ALL Oppressed People Are F&ee'" Regard1ng education ‘the 12 Point Program states: )
We want a true eqpcation of our Mestizo culture and Spanish language. We want an end to
the cultural genocide perpetuated by the Americap educational systeuLabainst Chicanos. We
must be taught about our ancestors truthfully. Pancho Villa anﬂ'Zapata were Revolution-_

aries, not bandits. Spanish is our language and must be taught as so. Our culggre,
revolutionary Culture is the only true teaching. Viva Nueétna Cultuna,MeAtha

K- _What is true of Indian educatiopal goals is also trueéfor the Chicanos: without total
Chicano self-determination there will be no improvements. , o
. . In part this problem of deco]qnization can be attacked-through the creation of alter-
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. nativel1nst1tut1ons des1gned for® and controlled by Chicanos. However, there is no way of
constructing self-cantained Chicano educational, economic, or political systems, so that
sucgessfyl décolonization will depend on producing far-reaching changes in the institu-
tions of the larger sotiety. Since it is doubtful that Chicanos can mobilize the{pecessary

‘pol1tica1 strength, to produce such adjustments on their owh, there wil] eventually have to
be coalitions and alliances formed with other groups interested in change. It may well
be ‘that a ‘true decolonization of the Third World peoples within the Ynited States will
/. require<a radical transformation of the structures of this society,33
. At“an overall glance, from an outsider's point of vieﬁ, ‘the sjtuatioh*of Indians. and
Chicanos “is both different and very similar at the same time. Both are internal colonized
minorities, ‘both have similar cu1tura“ and racnal backgrounds, bgth are the most disadvanta
groups of the U.S. population, and both see the need for-more self-determination in political
and educational matters in order to improve their present situation. Obviously, the founders
“of DQU saw these s1m11ar1ties very clearly and worked with them. But whereas many Chicano
organ1zat1ons see the1r struggle for liberation and self-determination as part of a world-wide
anti-imperialist fight against exploitation and oppression necessitating fundamental revqlutionary
changes 1n dominant societies, Indian trad1t1on911sts approach the problem quite differently.
Intent on following their own spiritual ways, they see the1r struggle as sepdrate from that
of the Blacks, Asians, Puérto Ricans, and Chicanos. They insist on their own unlque political,

cu}tural and rac1a1 identity; and they maintain that only by going back to'the1r own roots

. and by reviving the1r "de-educated" tribal traditions can they overcome the1r present dilemma,’
, which to them is more a spiritual than an economic one. Highly suspicious of European ph110so-

phies and teachings, they discard both Marxism and chrast1an1ty, and insist on fo]]ow1ng their -
own path. The founders of DQU concentrated on the para11e1s between both groups, 7"and they
welcomed the Chicanos’ w1111ngness to join.in the international and transcu]tura] solidarity

of the'oppressed. However, even accord1ng tos c1a11st ideas about colonialism, cultural national-
ism precedes the anti- colon1a11st struggle for T4 berat1on To start a f1ght for self- determ1na-
"tion by tying together two distinct goups like these w1th different ph11q;oph1es is a very
difficult endeavour indeed. . : -

L - -

1.4. The Ca11forn1a Ind1an Educat1on Assoc1at1on and Other In1tiat1ves In California

Earliest dreams of and plans for the estab11shment of an all- Indian university preceded
the foundation of the California Indian Education Association (CIEA) in 1967/68. However, the
realization of these plans and dreams was made possdb]e only after having the CIEA as a strong,
statewide and federally respected organization to batK them up. Therefore, to understand what
made DQU a reality, one must learn about the CIEA, its history, and its objectives. Also, the
CIEA.has become a mode] for the establishment of similar organ1zat1ons in other states, as well
as for the founding of the National Indian Education Assoctation in 1970. Moreover, the first
CIEA chairman, Dave Risling, is also the present chairman ‘of the DQU Board of Directors. Similar
double functions are, held by Jack D. Forbes, co-founder of both the CIEA and DQU; and Sarah '
Hutchison, act1ve CIEA member and first woman of the.DQU- Board - and there dre others.

Fina11y, it ought td be mentioned that the American Indian’ Higher Education Consort1um (ATHEC;
c.f. chapter 4.2., p. 39'f.) was also initiated by\FIEA members and that the CIEA cha1rman servedr
,on the 15 member, ali-Indian National Advisory Counc11 on Jndian Education (NACIE), mentioned
prev1ous1y (p.~8f.). Nothing has’ been printed in English “about the far reach1ng activities:
of the CIFA, excepting a few pub11cations about their annual conferences and little is publicly
known about them, but the important influence the CIEA had on changes in laws and regulations
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_ concerning Indian education during the last twelve years can. hard]y be stressed strong]y .enough.
The organ1zation does a great amount of s1]ent and unspectacu]ar work but its effects make
. themselves feft in the, estab]1shment of Native Amer1can”§;¢d1es Centers at colleges and univer-
‘ “sities and in the foundation of DU and other educat1ona] proJects for Native American peop]e.
.. Fgrtunate]y, in recent years, Indian Survival Schools have,rece1ved a very considerable
amount of internatjonal attent1on A but as long as their numbers remain necessar1]y sma]] all
N the other Native American students attending public, mission, and BIA scheols, as we]]'as
. colleges and un1vers1t1es must be helped. It is to them, first and foremost, that the work
" of the CIEA has been and-stild'is directed. oo » L
"In 1966, the Ca]1forn1a State Adv1sory Committee on Indian Affairs submltted »a report
. . ~to the governor and legislature, ca]]1ng for a conferedce on Ind1an educat1on.35 Funds were
made available, and in March of the foT]ow1ng year an Indian Educat1on Conference was held at
s Stanislaus College, Ca]1forh1a. As always on such occas1ons,-the maJor1ty of attendants were
white people, but the shareLof Indians was unusua]]y high - 30 percent: Dur1ng the conference,
. the Indian part1c1pants met regular]y before and after the seminars_and founded an all-Indian
- Ad Hoc Committee on California Ind1an Education, m order tp have a Native Ameglcan organization
in California to follow the conference proposals and to get more Indian parent¥, educators,
and grass- roots people organ1zed in a‘pressure group for the 1mp]ementat1on of changes in Indian

educat1on . 4 ; . . ‘
. . In October, ]967 they held the1r first all- Ind1an1$tatew1de;Fonference on Ca]ifornia
Ind1an Education. 36 The 1mportance of th1s conference, cdnnot . be veremphasized; it was |

literally the very first get together of approximately 150~€a11forn1a “Indians, prepared,

organized, and conducted exclusively by Native Amer1cans For the first time 1n the history

of the State of, Ca]1forn1a, Inddan parents were d1scuss1ng the basic problems fac1ng their

_ch1]dren in white-dominated schools, without white educators and other- "spec1a11sts on Indians"
interfering and without fear of be1ng misinterpreted by outs1ders They convened 1n both

-formal general ;sessions as well as in eight smaller semimar groups to discuss a set of questions .
drawn up by the Ad Hébc Comm1ttee. F1na]¥y, they presented their answers and prop®als to- )
- the genera] meeting. A1l the f1nd1ngs of the seminar groups were'amazingly-similar, often .o
identical, Moreover, they re'representat1ve for all Native Amer1can children attend1ng white-
run schools - in fact, they are typ1gvj, in almost every aspect, of the s1tuation of ch1]dren
of any oppressed people in an internal or external colonial supremacist sett1n§r
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Delegates felt "that a large part of school achievement is based on the "se]f-1mage"
of a child and that this can be damaged or destroyed by classmates and teachers who -,
are ignorant or scarnful of Indian cultural values and: contributions which Indians
’ have made to.the enrichment of western c1vi]1zation.°' f T .
Among agreed upon factors are these: Teachers do not understand the adjustment
e problems of Indian children to classroom situations. Thereis little communication
between the teacher and the parents' The ‘parents rarely visit—the schoo] except when they
¢+ come to the teacher or adminiStrator when upset about some serious prob]em. In .turn,
the teacher rare]y familiarizes himself with the' actual home-situation of ‘the Indian,
pupil, resulting in severe misunderstandings, including’schoolwork assignments which the
pupil finds impossible to carry out in his normal home environment, or which have little
pract1ca] relationship to his home life. The-majority of textbooks contain dlmost nothing
about the character of Indian cultures prior:to the coming of the white fan. Rural
. a ’ .. Schodls have 1ittle &yailable in audio-vigual and library materials to “make Indian history.
o - . and his cu]ture vivid and trigu1ng to M1 students. ‘It is desirablé for the entire
- educat1ona1 ‘Structure to be aware that, though basic differepces exist petween Indian
.,and ‘non-Ind7an cultures, these are not necessar1]y bad, - but can be used to make human.
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interaction more meaningfG] and successful for all children. <Indian parents need to
become- more vigorouslyinvolved with the schoqls and school problems,.as well as with -
the community at lar They need to:identify and presérve and disseminate information
heritage. Many parent§ need to imprgve their behavioral patterns

h ]

if they expect offiers to have.a good image of them. This is essential for their children's

/self-respect especially. Parents should cooperate with, teache;s and other interested
-people or organi ations interested in 2&&?"1“9 about Indians.3 -

“
¢ -

In going through he individual "group eports the non-Indian out51der\w1]] be most
impressed by the severe s@]f—driticism the Jndian parents 1nf]icted upon themse]ves Instead
of taking the easier way and blaming the fai]ure of most students on‘white rac1sm and¥cultyral
chauvinism - an approach that would have beemvfully Justjfied in my op1nion - they accu&ed
themselves of providing bad examples for their children, making pupils fee] ashamed of their

'heritagQ. .Again and again, they admonished Indian parents to show more 1nterest in the school
ing of their children, to go out and ta1k to white teachers, to 1nv1te them to their hames,

and to become involved in PTAs and other activities, despite all- financia], cu]tura],‘
spatialy linguistic, white racist, and other physical and psycho]ogica] obstac]es 38 Only
after having eip]ored a]] possible wealnesses in the_attitude of Indians themselves did the
participants concentrate on the _shortcomings of the system itself and szw up concrete
proposats.-for necessary changes Also, it became quite obvious that thevdisadvantages of .

. Indian children in public .or predominantly white schools canhot'be pinned down to one or

two isolated tauses, such as inadequate teacher trajning, biased textbooks or language -,
problems. Rather, they form a syndrome, combining many.symptoms that are caused by the
colohial situation in which seemingly unimportant things may becoine unproportiona]]y over-
whe]ming For example, there 1s the extreme’ povertfrof the oppr ssed where the lack of .

| decent pair of trousers or even a pair of tenn1s shoes\W7tﬁout holes evolves into an
_1nsuperab]e, fina]]y existential prob]em for a minority child, who is exposed to ridicule

by ite classmate$--similar obstac]es often keep Ind1an parents from attending PTA meetings.
" Combined with the negative se]f—ﬂmage, which the co]onizers often manage to implant in

the minds of the oppressed - "dirty, drunken Ind1ans" in a se]f—fu]filling prophecy situation -

combined with the pain of punger, with the phys1ca] exhaustion® of overlong ways to school, with

- the tiredness of one who s eeps in a room with many others-and has to get up ear]y though

. others may have kept him or

and their culture and confronted with the blatant racism of some teachers or with the well-

~Mmeaning but condescending paternalism of others, the Indian child finds him-or herself

batt]ing against overpowering odds which finally defeat all intellectual eagerness, all
buoyant and tough phys1ca] skill and all sensitive creativity, leading to apathy.and

"delinquent" behavior, "Gradually, the vicious circ]e of poverty - inferior educational chances -

inferiovleducationa] achievements - unemployment or low-paid menial jobs - poverty, intensi-
fied from outside influences of discrimination,-oppression and racism - begins to choke the
child, -never to let go of the student until the day she or fie may leavé school, or drop .out,
or coomit suicide, withdrawing from a place of continued hunﬂ]iatjon and frustration.

. The same prob]ems persist fQE the very, ‘very few Indian stddents who dctually nake it
into college, where all too often they are *not expected to, 1ast through Thanksg1V1n "It
is this kind of, co]onialist educational situation which was discussed in March, 1968 <and the
CIEA set out immediately to implement changes for the better. Thé Ad Hoc Committee became
a pennanent organization, and ‘the short history of the CIEA has been one of tota] commitment,

. ¢

s

e for a long time, combined with the alienation from parents
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crowned by several great successes and unstopped by several defeats ever since. A very few

examples may serve to illustrate this;

In 1968 the CIEA and ‘indiyidual members began pressur1ng colleges and un1vers1t1es to
-establish Native American Studies (NAS) programs or departments Several institutions
followed these proposals and actively sought the suppdrt and the expertise of CIEA to help
them ianetting up the appropriate centers. By 1978 fifteen different co]]eges and univer-
sities in California offered NAS programs - more than any other federal state. 39 On the other
hand, the "proliferation" of NAS programs in California went against a State resolution to

_ establish and fund only two major centers for NAS, one in the Northeast and one ,in the Southwest.
Consequently, funding became more dispersed and less "concentrated" for the 1nd1v1dua1
institutions, . - .

Other long-term activities of the CIEA include: involvement in the foundation of United_
*‘Native Americans (UNA), assistance in foun%ing the California Indian Lega] Serivce (both in
1968), defeating laws considered unfavorabie to Indian education, developing and implementing
various teacher education programs, and direct_involvement in the octupation of Alcatraz
(417 in 1969)., In 1920 the National Indian Education Association (NIEA) was founded, for
which the CIEA served as a mode], and in the same year the association started negotiating
for a 640 acre surplus -land site near Davis to establish DQU. :

The final establishment of DQU on "Deed Day," Apr11 2, 1971, was probably the greatests

40

event in the history of CIEA. In subsequent years, much of the association s energies were

put into DQU. A1l the while, however, the CIEA continued tq work in the various other f1e1ds,
such as the NICE _Project (Northern Indian California Education) at Humboldt State Co]ﬂege,
the support of_the Indian Education Act Bill, fund-raising, counseling and planning actiyities,:

L)

sponsoring meetings on local and state levels, and involvement with individual schools and

" Indian centers and NAS programs (the Indian student college enrollment in California increased
from 92 in 1967 to over 2,400 in 1972). After the establishment of DQU and other Ifdian-
controlled institutions of higher education, DQU and others became insgrumental in founding
AIHEC,- the American Indianihigher Education Consortiym, designed to coordinate these initia-
tives in a more powerful national organization {c.f. p. 39f. of this study. ), -

Fram the beginning, the CIEA was basically a grass-roots organization, taking direction '

from the Indian communities and individuals innmdiate]y invoTved in educationlas students, g
parents, and educators. Throughout, it was also-involved in political and soc1a‘fstrugg]es )
of Indian groups and communities, such as Alcatraz, UNA, legal Mefense services,” and Indian i
education and religion_in state peni;entiaries Another.impofant Indian organization invo]ved
with Indian higher education in California,-the Indian Historian Press, concentrates more

on reaching Indian leadership and the academic e]ite, The lndian‘Historian Press is basicaily
a two-person-run organization (Jeannette Henry Costo and Rupert Costo) n 1970 it organizeﬂ
the First Convocation of Indian Scholars at Princeton, and in the subsequent year the Second
Convocation.at Aspen, Co]orado Both conferences included several panels and presentations
regarding Indian education. Roger Buffalohead (below) concentrated on NAS programs’ raising:
many” ‘questions and issues still present today, e.g. the probiem of. factiona]ism amongst ”
Indian groups and individua]s and the "use" of NAS programs by ]arge universities as a means
to attract- sepcial funds: obviousiy, any NAS program that is-part’of ar largh(_gpp;itment is

" atsa disadvantage when compared td NAS programs with independent department status.
Some of the problems discussed at Princeton inyolved the Very fandamental po]1tica1”

]5 . .
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decisions, triggered off bf the involvement of many students in 601itica1 actions outside-
. the univéréities, e.g. the occupation of Alcatraz. The question discussed was whether NAS
would allow students to really become self=-determining, politically autonomoﬁs jhdividuals
and activists, or whether political activism should be discouraged in favor of a more
traditional (European) ivory-tower doctrine of scholarly éxcellence. Some of The statements ‘ “
rgflect this concern, e.g. the comments by Roger Buffaloheady : .
', What also occurred at UCLA was that we got the students very much involved indeed,

as you probably know. The students a)1 departed fefiAlcatraz. Here then another . .
question was raised. If you are going to teMch stydents to be involved and to be !

.o activists, ..., can you then draw a line and say to them: You've got to_gbme back

I couldn't really say to them, aft had Tng
in.such.activities as Alcatraz, "well,‘you know this is not reall
It is education 1ndeeq, and it was education to gb to Alcatraz. 4

from Alcatraz and learn your 1ess:§§;T4-

. -

as part of a much larger fight including other oppressed groups:

3

~

-

Fa »
isted that it was good to be involved
5 education."

And Beatrice Medicine saw thé Indian strdﬁgle for self-determination in higher education,

~

TN—
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The whole movement was part of the Third World Movement, in which the'colored minor-
ities in the United Statés would have more relevant education. So indeed,'in many, '
of the California universities and colleges, there was a deliberate effort to

recruit Indians for directorships, and then have themwork wifth students. But as you
know, it's very hard to get qualified professors to go into such programs. This

~

was the original objective, to make education more relevant for Cchanos, Blacks
and Indians. The Indians just came in sort of as a red backlash.™*

ihe comments he'di1emm5 of NAS progréms in general, On the one hand,'they
are part_of a Eurg-s stem\ measuring scholarship and "educatedness" by standards other |
than those aimed at by, Ind'aﬁ% themselves; on the other hand, the establishment of NAS
was ‘regarded as only on part:of Third ﬁOrld Studies. In bp%h‘cases, involvement in
grass-roots activitﬁgsyof%yaﬁive American:éomhunigies outside thg universities and unhampgyed' )
by academi¢ yegulations, was extremely difficult, if not impossible. As long as NAS , ,
remained dependent on other departments and on a system run by a basically éurocentric
group of, academics, there was little chance of it§ being able to help any movements or
activities that might be contrary to the values cherished by a eurocenfric academic ‘
EStaplishment. One anonymous .speaker_in the Princeton discussions saw this problem very -
c1eér1y and suggégted a nadicélly different functiqﬁ;bf NAS in- and outside white universiites;

I'm thinking of a Nat$3%?5tudies Program, but taking it out of the university and
placing it withiﬂ the community. You would work side by side with a central program ,
in a university.45 . ‘

-

s

This kind of’sét-ub was eveﬁtua11y-adopted.by the founders of DQU, providing tigs
) with both the Chicano and ‘Indian community and being linked with the Native American
Studies Program, Tecumseh Cénter; at the University «f California at Davis. ¥
Comparing the CIEA conference reports and the reports on the Convocations of Indian
séholars by_thé Indian Historian Press, the differenee bgtween‘theAiwo is strifling. C{Eﬁ
*{s much more a grass-roots organizations, based in Indiarf communities and taking up
155585 of California Indians on the spot. The Convocatfons, on the other hgnd, were primarjly
- academic gatheffﬁg§, bringing together the expertise and scholarship of an Indian "élitg."
In my ideas, the CIEA comes Tuch closer to the ideal of self-determinatiograé '
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a‘deve1opment of the peaple, by the people, and for the people. In the CIEA publications,
‘there is much less talk about leadership, guidance, and scholarly_expertise. This does i

.7not, however; make the CIEA an.academicaflj fess qualified lay organization. On the
icontrary, the estao1ishment and successful support of DQU and the involvement in top-rank
decision making bodies like the National Advisory Council on Indian Education show that
the CIEA is equally successful on both levels. The.Indian Historian Press, on the other
. hand, stems more oriented towards academic excellence and "1vory" - it does not ment1on

] DQU in its publications nor invités CIEA speakers - in general - to its conferences. "Both
kinds of organ1zat1ons, hgwever, “could exist peacefully side by side, comp1ement1ng each
other. The antagonism between them seems to me to be another txample of one of the greatest
dangers ‘to the Native-American struggle for self-detexpination as described by Roger

. ’ Buffalohead above: factionalism. -However, thig is n danger unique to Indian organi-

zations alone. The "failure" of Europeans tolunite, for example, shows similar characteris-

’ tics. It has to be expected when peoples and people of different nationalities, tribal

‘customs and traditions, 1anguages and locale, try.to unite in a joint effort, no matter
whether their nations may be sma11 tribes “of a hundred Yndividuals or national states of
m11110ns. The dariger of ‘YIndian fact1ona11sm," then, seems to be a eurocentric concept,

" stemming from the notion that all Indians are bas1ca11y alike and should therefore be able
to get along together. It is no greater than the danger of “European fact1ona11sm,“ the

d1fference be1ng one of quantity, not of quality.
L

7{5. Nat1ve Amer1can Studies Programs at the Un1vers1ty of Ca11forn1a at Davis and e]sewhere

» A few reasons for the estab11shment of Nat1ve American Studies {(NAS) Programs have
» already been given in preceeding paragraphs and some of the problems involved have been
discussed. Native American Studies were set up at a time when Black Studies, Chieano ~
Studies, and Asian American Studies were estab11shed in var1ous places, and, obviously,
- without the fight of the respectivemminorities for se]f-determ1natfon in education, no
" "ethnic studies" would have come into ex1stance at all. ' However, the concept and térm
“ethnic studies" is very misleading, express1ng an eurocentric point of view. In fact,
"ethnic studies"” have been there all the t1me, but reserved to Eyropean studies. since
the establishment of Harvard and Boston public schools, white Arericans have had their.
own type of "ethnic studies": Institutions foér the teach1ng of European culture and history,
- - arts and science. European ethnic stud1es are carr1ed out explicitly in the numerous English,
' Frencii, or German departments ‘and 1mp11c1t1y, they are taught in all _Other academic !
- d1sc1p11nes estab]ished after European patterns and trad1t1ons of un1vers1ty and school
teachlng. The supremacy of a European bias is most obvious in the teaching of h1story,f
where many courses are offered on European history and,the historj of white Americans, -
"whereas ‘nothing is taught about ¢he heritage of Native Americans and ether “ethnics" and
their share lin American history at large. Although in varying degrees, both non-white ard
white students are victims of a colonialist situation- despite the so called American
Revo]ut1on, the Euroamer1cans are cu]tura]]y st111 ruled by Eurdpean ideas and ideals,
they have not come to a point where they can teach a truly American history, embracing
4 - * all facets of it régardless of race, and rooting it within .the cultural traditions and
) " _ values of the tr® Americans; at the same time, Native Americans, Mexican~Americans,*
. - . Afro- and Asian Americans are all denied their own history and are fed with- the white
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: Are NAS students to become succesful scho]ars (measured by Euro-academic standards) or -

P : A
supremacist history instead 46 This situation cannot change for whith Americans as 'Iong as -
they refuse to accept genoc1de and slavery as inherent parts of their hystory Just as much e
as the Boston Tea_Party or the Gettysburg Address. However, the oppressed themselves
are no longer patient'ly'waiting for the Euroamericans to come to understand their historical

situation better, but instead they are demanding an_d establishing centeé to teach the

L

history and culture of their own peoples the victims of historyafo'r centliries. Euro- “
americans will have %o learn from thenm. ) . . B
* The h1 story of "ethnic studies” in the U. S shows how hard the members of minorities '
still have to fight against:'white supremacy. agdinst inte'l'lectua'l chauvinism and European ) \_ "
_ racism deeply entrenched in a'l'l 'layers of-the hierarchy of the Euroamerican academ1c . .
establishment. 47 Some NAS programs are even strugg'hng for survival, r1ght now, and/the 1
-~ L

staff face discr,imination and misunderstanding. In any- case, it. seems quite doubtful -

‘that' NAS can ever hope to be fulbly successful in serving Indian people as long as they are

‘part of a white supremac1st university structure‘and are subject to rules and regulations

designed for the.employment and evaluation of Euro-academics Self-determination in Indian ,

higher education i$ as difficult as sel f-determination in schools “for ‘Indian pupils., " .
At the NAS .Tecumseh Center, UGD [three categor1es for the h1r1ng of faculty were put ’

forth origina'l'ly scho'lars, artists ‘and peop1e involved with Indian comnunities. It is

most difficult for facu'lty members of the latter categories to be promotéd or tenured ir a

system based on the 1nd1v1dua'l accumu'lation of titles and publications. Moreover, the

individualis status and octupation in the rat-race system of a uniyersity establ ishment

[

Pl

may prevent h1’m or her from artistic creation or may alienate -them #som their Indian : X - .
comiunities. . .o e ,
Gne of the most basic problems of all NAS *programs is that of objectives and aims. <

are they to become activists in community deve'lopment? Shduld NAS programs provide scho'lar'ly
A
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academic training in hisﬁory, socio'logy, 'Iiterature, politicsy anthropo'logy, etc. from
an Indian perspegtive, or should they rather concentrate on prov1d1ng ren%dia'l courses *to
a'l'low Indian students £11 out the gaps in their previous schooling? Should NAS courses aim
at teaching urban Indians about their heritage or should they train reservation Indians /
to become community deVeJopers and return to their people? Should NAS be geared so'le"ly to,
meet the demands of Native American students:or should they be involved in the reeducation
*of white students?48 These questions have tozbe answered- by Native Americans themselves,

and all that white peop'le can do will be to provide the necessary funds and equipment or B
serve -in subsidiary functions according to the directions of Indian people. Fmar, in

" most cases, the indjvidual circu\Atances of each NAS es(tablishment‘have served to answer BN _
the questions apove and there seems: e nejther a patent soTution nor a finite answer to ’
ny of them. . : .

Tecumseh Canter covers most of the areas discussed and caters for both Indian and non- o
Indjan students. The emphasis will vary with the individual teacliers, who. are artists,
scholars, and people experienced in Indian affairs. At the same time, all of t’hem are

, involved tp Varying degrees in Indian corrmunity deve'lopment be it in the field of arts. of T .’ >
- Canadian schoals for Indians, or 1n the running of nearby nqu, where the majority of ‘them « ‘,?""’ . 1
teach on a voluntary basis. For an outsider from Europe, working with them on & temporary - ) )
basis, their readiness to Share information and to cooperate \with others is a mdst i:gresszng - ’._

.
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Since its establishment in 1970, Tecymseh Center has been supporting

and pleasing experience.

)

d as a pool of

»

ion an

‘foundat

In“that respect, DQU and Tecumseh Center form<

'

and cqoperating with DQU, serving as a bridgehead for its

expertise and academic teaching staff.

the kind of s

ymbiosis suggested by one of the participants of the’First Convocation of

Indian Scholars mentioned abave.
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SUMMQ&L,OF CHAPTER ONE (SETTING)

The establishment of Deganawidah-Quetzalcoatl, joint Chicano-Indian University, near Davis,
California in 1971, continues a long tradition of Mexican and North American Indian higher
education, and it is a result of initiatives and movements current in Californja qgfthat time.’

Whereas, traditionally, the schooling of Indian children by white agencies has served to destroy )
their Indian identity, during the sixties and seventies more public attention was focused
on the deplorable gituation of Native American education, allowing for a greater amount of
self-determination: Many changes and government actions must be seen as a necessary response--
» . to political activities by the oppressed themselves. ) . ’ }
|

In California both Native and Mexican Americans éﬁare similar educational and social experiences,
despite a considerable amount of traditional antagonism between the two groups. Both are
N internal colonized peop]e.fighting against Anglo oppression and exploitation. ’

The California Indian Education Aséociation (CIEA) was “the first organization entirely controlled
by grass-roots Indian people, fighting for more self-determination in educational and socio-
political matters. The California-based Indian Historian Press“also worked for more Indian
control in educatigna] matters, concentrating on an academic e]itist‘level. Due to the CIEA's
and other groups' continued efforts, major changes in federal and State §ocia] and educational
Indian policies weré achieved. In €alifornia alone, fifteen Native American Studies programs

were established at colleges and universities.-

- . -

- Two of the founders of both CIEA and DQU are NAS faculty members at Tecumseh Center, Univer- .
sity of California at Davis, and other CIEA - members are also inVo]ved in both universities..
There is constant communication and mutual influence between both institutions. Without having
Tecumseh Center at the university as a bridgehead, DQU might never have been established nor
does it seem 1ikely it could have survived. ’
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* ' 2, THE ESTABLISHMENT OF. D-Q UNIVERSITY < o .
2.1. Barly Plans . L _ B
‘gfﬁ It is impossible to' write about the prigin of D-QU without repeatedly mentioning the

names of those 1nd1v1duals most involved in its fourdation. But even if the narfes Risling,
Forbes, Hutchison, and others keep recurring throughout this account it must always be
remembered that these individgals could never have achieved their goal without the commitment
‘and substantial support of Ahe Indian and Chicano people and their organizations as well as
the help of some non-NE’,ve American groups and individuals. Dreams for bhe’establishment
of a pan-Indian center of 1earn1ng are probab]y as old as the history of Native American-
European contact in North America. Elskwatawa, the Shawnee prophet, brgther to Tecumseh,
started building such a center in 1812, but up until the present all such endeavours were
- finally frustrated by the combined onslaught of all forces of the Euroamerican power structure:
phy51ca11y, the military, disease a1coholism, and poliution destrox Native Americans,
1deo]ogica11y, churches, schools, and white paternalism rob them of their 1dent1ty
In July 1961 Jack D. Forbes wrote a paper "For the Indian's Future - An American Indian
) Univer51ty » and on November 14, the same year, he sent revised copies of this paper entitled
L "Proposai to Create an American Indian Univer51 " to various organizations and interested
1nd1v1duals.49 Forbes, together with Carl_and Mary Gorman, kept on writing, publishing
and campaigning for this_idea roughout the decade, and the responses ranged from letters of
encouragement, 0 downright rejections. For example, Rupert Costo, influential head of the
N Indian Histgrian Press wrote to Forbes in October 1964, opposing the idea of a separate Indian
+ { university 2and arguing for the inclusion of Native American aspects and materials in all other
parts of existing-curricula (in the 1ate sixties and early seventies, the Indian Historian
Press held their own Convocation of Indian Scholars, discussing, among other things, the
establishment of ai]-Indian community colleges!). In 1965, there were contacts with Mel
Thom, head of the Natiopal Indian Youth Conference, and in 1968, for example, the then_Vice-
President Lyndon B. Johnson sent letters of encouragement. ) ) . .
. While Forbes and others were seeking.-to estabiish an all American college for indigenous
peoples, Sarah HutchiSon was trying to locate Indian MD's to help 1n,the founding of an "Indiap
College of Medicine." After contacts yith two interested phy51c1&ns qn Sacramento and plans
to use:the old Mint building there, Sarah Hutchison eventually established contact with’
Risling and Forbe$ in nearby Davis and sided with them for the establishment of D-Q Uriver-
sity, of which a p1anned “Carlos Montezuma Medical School" was to be a part. From 1970 on, her

-

name has been tied in with euerything that happened about and around D-QU, and she was the
. first woman on the four member D-QU Board of. Directors (the others being David Risling, Jr.,
Jack D. Forbes, and Ken Martin). ) . \

A 1968 application by‘Forbes to ‘use Fort Mason, Alcatraz Island and part of the Presidio
for a Native American univer51ty was never considered seriously by the Board of Supervisors
of the City and County of .San Francisco. The subsequent occupation of Alcatraz Island by the’
United Native*Americans and other groups, likewise, did not lead to.the establishment of a
pan-Indian cu1tura1 center, as originally 1anned. But the pressure of Native American demands
A for the establgshment of Native AmericanéStudies programs and Indian Colleges was increasing.
. In 1968 the ‘Donner Foundation funded a feasability study for the establishment of a Native
AmeYican UniverSIty, conducted by Jack D. Forbes in co]]aboration with the CIEA, .and from 1969

. [N
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on, David Risling, Jr., with the consent of that organization, began looking for a govern- :
ment surplus land site in Ca]ifornia. - *
A11 the while, in the MOV1m1ento Nativo-Americano, there were similar interests and
initiatives, and ‘since the Chicano community was larger in numbers and better organized .
‘politically than the Indian groups involved, a joint-action policy was devised. The inclusion
A of Indians and Chicanos, however, a1so'in}ited some of the problems within the Chicano community
into the D-QU movement. There was a conflict of different interests, e.g., between those
Ch1canos who needed nathing more desperately than food and JObS, and “those who wanted D-QU
to prov1de them with the necessary skills to make a career in mainstream society. -Finally, -
there was the group of those who identified as Indians, thus sharing the same ideas as the
" Indian founders of D-QU. While the racial composition of Chicanos and Indians is often
almost identical, many important aspects'bf their cultural and political heritage and their )
ideologies differ too greatly to.allow for much mutua] agreement on all the 1ssues invoTved. \]
Moreover, and this is the most 1mportant aspect, all d1fferences or seeming d1fferences between
. Indians and Chicanos - which rarely or never occurred ‘on the D-QU campus - were exaggerated
by hostile forces outside the movement, iptent on destroying a unit& they regarded as threat- \
ening to the established system. ' :
In Fall 1969 the Native Amer1can Stud1es program at the University of California, '
Davis, was instituted, naming 1tse1f Tecumseh Center. The first faculty members were Jack
Forbes, Carl Gorman, Ken Martin, and David Risling, Jr., - Sarah Hutchison Jo1n1ng them in
1970. Thus, Tecumseh Center at Davis became the bridgehead for the establishment of D-QU.

¢ . . N e .

2.2. Legal Battle.and Occupation . ~ .

Ear]y in 1970 the Office of Surplus Property Utilization (OSPU) of the Department of.~
Health, Education, and Welfare (HEW) dec]ared a former Army Communication Center, seven miles
- west of Dav1s surplus property.. The site was 1 square mile in sfze (643.5 acres) and had
various 1arge buildings su1tab1e ‘as dormitories, offices, class rdgms, and lecture ha]]s.
Immed1ate1y, the four board members on .the provisijonal..D- QU Board ofDirectors seized the
chance and applfed for "the site.~ However, there were other more ipfluential and powerfu] -
competitors, including the University of California at Davis, bread-giver to the D-QU Board
members. The University at Davis wanted to uSe 'the site as an experimental stat1on to do
anima] research, with monkeys. So, .for a wh11e, it was 11tera11y "Monkeys or Ind1ans7"
as the Sacramento Bee put it in one of their hefadlines that Fall. .
The history of this application presents a case study in governmenta] corrupt1on and '
the influence of pressure groups in American democracy, and the events that fo]]owed are
best described in the wo;ds of bthose who fought the ensuing 1ega1 battle.

.

— -

The case which emerded then was a classic one: a group of Indians and Chicanos, W1thoT; T
. money or po]itical influence, engaged-in combat with a powerful bureaucratjc agency allied
with even more powerful, agricultural and political interests. R

eégff1ce of Surp]us Property Utilization (OSPU) and Rep. Leggett did everything
posdible to expedite the UCD proposal, including the bending or ignoring of Yegal guide-
. lines for property disposal. Normally such behavior, so typical of federal agencies
. dealing with powerless groups, would have succeeded. In this.instance, however, the .
- Indo-Chicano group possessed persons«know]edgeab1e as regards procedures and willing ) '
' to risk.their jobs, schb]arshnps et’ cetera, to fight to the bitter end. In other —
words, the "powerless" in this case simply wou]d not entertain the possibility of defeat.

‘Late in October 0SPU-moved secretly £0 grant the site to UCD in spite of a defective
. + N " » ‘-" 22 .' 4
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application. On October 28, however, U.S. Senator George Murphy, desperately seeking

reelection, issued a pPess release "spilling the beans" about tke site going to UCD.

- This occurred two days before the deadline set by OSPU for finalizing applications.
: . The immediate reaction of the D-Q movement was one of extreme anger; righteous’ indig- .
nation, and resolve to press forward on every possible front. © - )

A At-this point a complimentary “"twin" strategy was developed spontaneously, by the common,
assent of the D-QU people but without any formal “contract" as such. The Indian and " :
Chicano students at UCD (and a few from-Sacramento State (gllege and other nearby

colleges) resolved to occupy the land with the Chicanos supb]yiﬁg logistical support.

»
|

, These¢ decisions were reached spontaneously by the students without "guidance" or suggestion
from non-students. The impartance of this decision cannot be overemphasized since-the
students were risking the loss of their scholarships’ (almost all|were receiving financial
aid), and possible imprisonment. . Indéed, they expected to be arrgsted. ~

In the meantime, ghe older leaders of D-QU (mgst of whom were faqulty or staff at oL
UCD) contacted Clifornia Indian Legal Services, Inc.,and initiated court action to e
halt the projected transfer of the site to UCD. .

The total D-§ Movement also movedg{apidly to organize popular
meetings, press releases, lobbying} et cetera. Funds were also
for general support and for bail money (it was still anticipate
be arreste Non-Indian and non-Chicano persons in the Dav
help in tie effort and several ministers, in particular, provide
in terms of helping tq keep the police away, raisjng funds, and
support. . .

Generally, it should be noted that the "liberal" community of Davis did not respond in
terms of active support of D-QU. Some people with "1iberal" reputations wtte hostile,
many were indifferent, and only-a relative few gave any active support. The experience
showed clearly that the bulk of "white liberals" do not understand Indian and Chicano
goals and needs onare threatened by movements fLed exclusively by non-whites. In any
) event, the burden of work fell squarely upon a relatively~small number of Indians
. . and Chicanos, never fumbering more than one hundred, who were actively involved and
. . -usually numbering less than fifty. ‘

The details of the effort need not concern us here. Suffice to state"that the multiple

strategy of occupation, court action, and public edugation lobbying succeeded eventually

in forcing the University of California to repudiate its own defective application. By

January 1971, therefore, D-QU was the only legitimate applicant for the site and DHEW

was forced to begin working seriously with the Indian-Chicano leadership. On January .
13, the occupation ended and on January 15, 1970 the occupation of the’ site by Indian -

and Chicano "guards" was officially agreed upon by DHEW. On April 2, 1971 the deed o
to the site was transferred to the D-QU Board of Trustees in an impressive cev‘emony.50

" This bqre outline of events sums up the outegngpronology, but does not speaE about the

pain, commitment, anxiety, internal struggle, the fun and the hard work behind everything.

It does not mention the night shifts put‘:n by two faculty members to file a suit against’ )
HEW,~it does not speak about the food and*¢lothing brought to the occupiers, it does not ’

even 'reveal thg identity of the one facﬁ]ty member who went out to the Afﬁy Communication '

port by means of public

aised for two pyrposes, * -
that the student$ would __

ea were enlisted to

impgrtant assistance ’
1i%ting further

. Center the night‘before the occupation, there pretending to have some car-trouble as an N
‘ excuse to' stop and check out how ‘many soldiers there would be on gugrd. The occupiers - :
. climbed the fence before dawn, and by. the time there was enough 1%ght and the fog had lifted
enough‘for the guards on duty to detect them, the Indian students had pitched tents and tipis -
. . and "made theriselves at home". In the following hours, there was much’ turmoil and tension, .

byt there were also funny incidents, e.g., an ame officer approaching on a bike and turning |
_.back to cable that the Pase was “surrounded by hundreds of Indians”. The law enfdfcement ,

agents were in a rather complicated situation: the site was a federally owned Army base . -

(FBI or Military Police?), situated in Yolo County (Yolo Sheriff?), near the City of Davis

: . .
(Municipal Police?), occupied by a group of UCD students (Campus Police?). It took a while .
= e for them to sort_out who was "responsible" for this case. Also, immediately before the . .
2 * Q{y elections, a Brceful eviction would have caused much unwanted antagonism, and the later ‘,

Coor soom
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triais'would have laid, bare HEW's fr/udu1ent handling of the application procedures Moreover,
this was not the only }uch occupation in ‘California at the timeg (Alcatraz, P1t River).

Betrospect1ve1y, he "twin strategy" was a o1ever, well-thought-out techn1que, which,
combined with~1uck and improvisation, turned out very successfu]]y The un1vers1ty professors,
risking the1r own jobg against their employee, used‘a]] their sk111 and influence to file

# 13w suits and ra]]y s Fport for the D-QU movement "w1th1n the system", whereas their students
and outside supporters fought the battle from “without", - Risling, Forbes and others managed
to gafn support, from leading political figures, including the senators Edward M. Kennedy,
A]an Cranston George McGoveyn, and, above ald, John Tunney.

Meanwhile out at the site, several non-students from Alcatraz and other places arrived,
gradually outnumbering the»students from UCD. Whereas the students had to keep up their studies
and resume going to classes, the uewcomers had no such obligations. In the weeks following
the occupation, communication with the initiators at UCD, 9psy filing+law-suits and rallying
support, and the non-student oocupiers out at D-QU broke down, and what looks 1ike a serious

" power struggle arose, éndangering the future of the site.as an educational facility. '
Fortunately, the interpal strugglé was eveq‘,e]]y so]vedlty the {ndian people themselves
without involvement offoutside help (c.f. 89-99.). .

~ On December 4, 1970, the University of Ca11forn1a withdrew its application, and D-QU
was left as the only applicant meeting the HEW requirements. The occupation of the site
ended off1c1a11y on January 12, 1971, and three days:later the keys were handed over- to the

. D-QU Board of Trusteess There was another confrontatton between the occup1ers and the D-QU —
initators, but finally a‘ compromise was rqached, and the board members, with the consent .
of the occupiers, sent out letters nationwide to Indians and Chicanos and their organizations,

inviting them to come to D-QUﬂpo Sunday, February 21, 1971, to elect the first joint Indian-

Chicano Board of Directors, coﬁsﬁsting of 32 members, each group sending 16. This.act

confirmed the initial policy of the founders of D-QU and ended the internal power struggle.
F1na11y, on April 2, 1971 ce]ebrated as "Deed Day" each year, the deed for the D-QU

51

site was handed over officially te the Board of Trustees. It provided for the D-QU Board
of Trustees to gain full title to the land in "Fee Simple Absolute" at the end of a 30 year
period (yedr 2,001), under the conditfon that the site be used:for educational purposes
during all that time. o




‘, SUMMARY OF CHAPTER TWO (ESTABLISHMENT) ’ K . e, \{ -

Initfatives fo# the estab11shment of D-QU started in 1961, and- the project gained ' - -

momentum with the 1nc]usion of the Ch1canos. Tecumseh Center, UCD served as an operation

- base. PN

I In 1970 the D-QU - initiators applied to HEN for a 640 acre surplus land site near Davis, -
Ca11forn1a, but HEW decided 111ega11y to give the site to the University of California, instead..__ ’
Th1s led to the occupat1on of the site by Tecumseh Center students and supporters from
outside, wh11e the 1nit1ators filed a law-suit agawnst HEW at the same time. This "twin-
strategy" was successfu], and on April 2, 1971, the deed for the site was g1ven to the D-Qu .

board
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" 3, THE STRUCTUREGF D-QU - N P

3.1, * The Name ™’ coe T S

- .

The name "Degaqaﬁidaﬁ;Quetzé1cgat] Untve;sity”'haé pﬁzzléd mény outsiders, particularly
the non-Native Americans, and now the abbreviation ‘D-QU" ‘is generally in use. However, the
full name is a spriitual one, and it stands for the aspirations of this institution. There-
fore, it.cannot be changed or forgotten, even if its spiritual significance excludes it from

cofmon usage.52- X !

"D-Q's" name symbolizes the rich heritage and aspirations of, the Indian-Chicano peodple.
Deganawidah was probably the.greatest reformer and statesman ever produced by North <
America. Born of virgin birth, according to tradition, he originated the concept of

the League of Nations (or United Nations? and universal human peace (about 1,350 A.D.).
QuetZalcoat] was the greatest teacher and reformer of ancient Mexico, guiding the

Toltecs in their development of a superb civilization and seeking to bring an end to
mankind's abuse of* one another. Together, thgse figures symbolize the beauty and

purity of the high ethics of Nat;ge American peoples, an ethic.needed today if the world
is to be saved from destruction, ) ’

N »

Originally, another name had been suggested, calling the;%pstifutibn "University of the Truth",
implying that this would be a place, where‘the truth abouE:;he history and culture of the
vanquished indigenous peoples of the Americas would and cduld be taught.

i The names bear witness to the high moral and eﬁhica]'stahdards asked for in all the
people involved in the learning and teaching process at D-QU. Such high ideals are hard to
achieve in reality, partiéu] rly when faced by a surrodndihd'sbciety that counteracts them.
Also, - they set a standard by which those fnvo1ved'in running the university must evaluate - s
their own actions, seeking pggsona] and individual Qerfection~ﬁefoﬁe structural or organi-
zational reforms. There % a dichotomy between such high ideals and the adjustments required
to keep going an educational institution in a dominant society that enforces.corruption
and inhumanity. Some of the internal and external prob1ems.D-QB has fad inothq past may
have to do w{th this clash between the purity ofANative Ameri&an.spiri;ual ideals and the
bruEa1fty of U.S. American “Rea1po11tik":\ . . T

¢
o ° °
-

3.2, Aims and Objectives ° : ' «

The long term objective of D-QU has been from the start to facilitate Indian and Chicano
self-determination, - not only in the field of higher education but necessarily.reaching out
into aM™ facets of Indiqn and Chicano 1ife. Even in reégnt years, with a gradual shift 7
towards a more Indian and less Chicano oriented institution, the overall objective has -
remained unchanged. sH&is continuity is documented in an official statement about-the - S
"Philosophy and Objeétivgs of D-Q_Univ€;fity",_re1eased by the university in the late s

-

severrties. . .

{ ’ o » -
D-Q University (D-QU), ow accredited Indian/Chicano college established in 1971,
located ‘in Davis, California, has just recently become an all=Indfan controlled college
and is-in the prdtess of enlarging its board of trustees to include members from o™
« . several Hgstern states. . .- ¢

. Native 'people throughout the Americas Rave had, as one of their top priorities, "self-
determination” including, among other things, the control and operation of their own
educational instftutions. As such an institution, D-Q University is both controlled
and operated by Indian people. The' purpose of D-QU is to develop Native scholars
who can combine "Indianness", or an awareness of their roots and cultural heritage,
with the professional and technical skills necessary to meet the needs of the Native
comunities. It is envisioned that these scholars will teach the traditional values to

.those who need increased positive se]f—Tﬁentiqy and confidence while at the same time

o
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teaching them technical skills+and ocdupations which uiiijillow them to change both
the service.and delivery.systems which affect the lives of Native people. - -

One of the basic values D QU emphasize$ is the sense of connmnity which includes the
family, extended family, local and world comgunitiesgof human beings. In many ways
this is very different than the individualistic, competitive and materialistic emphas1s
of the European-American educational system. Another value which D-QU- empha31zes is
the relationship of humans to the1r total environment and their need to 11ve gn harmony
withs all parts of the ecolo R

. Consistent with the above, D- Q Un1vers1ty, from its 1nception, had had fodr maJor
objectives. The first is, to prov1de within a program of academic excellence, education
-and training for Native Peop]e in a cu1tura1 context. We believe that affirmation of
culktural integrity and perceived cultufal worth is indispensable to thegdevelopment

of an epistemology that, can produce whole, assertive, useful citizens.

Secondtly; D-Q University- sha]] pravide a practicum for its students combining contem-
porary technologies and professional skills to meet the pressing present needs of both
. comunities. ‘.

Thirdly, D-Q Un1vers1ty perceives the preservation and development of tultural heritage
as substantive disciplinary areas of scholarty inquiry and exploratjon. The culture
destroying ‘pressures of arbarfized society render the oral tradition of value trans-
mission through theefamily or tribal institutions more arid .more 1neffect1ve Va11dat1ng
and documenting the genous cultural universe in a scholarly manner makés it possible”
to institutionaliZé the conduits of culture and render them amenable to broad sharing
with t ities affected and with the dominant society. .. .

Fourth, D-Q«Unriversity was founded to serve as a nationag deve]opment center for’ Indian

_ and-Chicano communities. We seek to-serve our people in the communities inwhich they
\ ~Tive. We wjll bring-the resources of the University to bear upon the immediate needs:
of Native peoples as they strive to improve their lives; ang thus; to trainestudents

who will serVe as agents of social change When they leave the\Univers1ty. ° o

e

~

<

The statements shows that desp1te hav1ng changed to an all- Indian board of d1rectons, '
D-QU officially still regards itself as an institution for all .the 1ndigenous people of
the Americas‘:and as an instrument of social reform towards self-determination.

s % e e LA s e ° *
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3.3. College Structure and Curricu]unae‘ Al

-

. Originally, D-QU was planned to consist of folr colleges gr schoqls, geared to the needs

14

of Native Americans: The Tibuxgio® Vasques College, a two-year junior co]]ege, granting "A.A."
(Associate of Arts) and "A.S." (Associate of Science) degrees; the Hehaﬁa Sapa (Black E1k)
College and the Queggplcoatl College for Native American and Chicano Studies rjgpectively,
and' the Carlos Montezuma Med1ca1 School. Of these, the medical school has never been .’ i
established, and whereasoChicano and Native American Studies are still being taught at D-Qu
today, there are no B.A. or'B.S. programs det alone programs for Masters or Ph:D. degrees.
In July 1972,oD»QU was accepted as a recognized candidate for accreditation by the

Western Association*of Schools and Colleges, and since 1977 D -QU is a fu]]y-accredited
2-year. college, granting both "A.A.'s" and "A.S.'s". It offers courses in various fields

- «f "Native American apd Chicano StudiES, such as Lakota’ 1anguage courses, seminars on Native
«Americarni. reiigion, on Ca]ifornia Tribes and ReserVations‘ as well as caurses in Latin American
Literature and His y. At the same time, D-QU-also teaches specific_skills needed by Nativé®
American or Mexican students, such as grantsmanship, community design, éthnogeography, Indian
1aw, co-op principles and management55 or remed1a1 courses for those who perhabs dropped out
of the colonizers' pub]ic school system or never qven\had a chance to attend any kind of . P
school, regu]ar]y, as in* the case of Mexican farm workers from poor areas. soyth of ‘the ‘border. :

Hithin this context, a course offered as a "Writing workshop" or a“"Co]]ege Survival
LS ) , . .
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Course" may well be adjusted to the specific needs o%’the students taking it and be turned into
a remedial course in English language. Here lies a great opportunity for teachers concerned
about the1r student s advancement, - instead of fo]]ow1ng preconce1ved traditional college
course curr1cu]a -geared after the model of established, white-dominated universities, .
the instructors ‘can develop. their own a]ternat1ves teaching. those things that really he]p
their students instead of_a subject matter deemed 1mportant by repet1€?V!‘5se. »

- .

3.4. Student Body o . . - . . . :

Until today, D-QU has catered for an approximate; total of 2,000 students, teach1ng an?
average of 200 per year. The first graduate of D-QU,-Victor Gabriel, f1n1shed his studies °

there in 1974, The un1vErs1ty is opentd everybody who has either graduated from High School . <.
or is over 18 years of. age and no ]onger ob11ged to attend pub11c schools, - in.other words, \& N
anybody who is 1nterested and willing to.meet course requ1rements and’ folTow the goa]s of RGN

D-QU can become a student Un11ke other un1vers1t1es who demand certain requ1rements from
the students, such-as point averages etc. - thereby often exc]ud1ng lower class and m1nor1ty
students from poor “school .districts etc., - D-QU, gncourages those d1sadvantaged groups to _
attend their program A]though the. maJor1ty of .students at D-QU are of Mexican or Native "
American packground, there are students from all other groups as well, excluding, though ) . .
not deliberately, students from- a:white upper middle-class background, whose parents can

) afford to send theﬁr children to "better" institutions.

, Tbere is a lagge percentage of part-time students since many of them, part1cu1ar1y

. the m1grant farm workers from Mex1co can-on]y attend, D-QU classes on Saturdays. Therefore,

, today more sp than evers D-gu/”é "busiest" on Saturda;!’when you can meet students of all age-
groups and backgrounds trying to make up the deficits in their school education or seeking
‘spetialized instruction in Native American and §hicano Studies. Naturally, given the unstable
fingncial background of most D-QU students, thJ?f1uctuation is high. Often students are

\
» forced, to interrupt their stu ies for longer periods of time to earn money to keep themselves J
and their families alive, and &thus a curriculum designed for a total of two years may often -
be "outstretched" over a much IOngen period of time. ‘ ' ,-‘ //’A‘i\/ﬁj
As a teacher from a EuropeanJUn1verS1ty who has also taught Euro-Amer1can students on v
occas1on I was most impressed by the dedication shown by the 'D-QU stydents. Although I
have’ had many dedicated, concerned studéhts at home who spent extra tinie working for the”
Mcause", they never had to cope with such immense social and ecgggmﬁc/:ioblems. My Mex1can
students at D-QU strove and battled against seem1ng1y overpower1ng odds to get the, educat1on
* necessary to help themselves ang the1r pe0p1e to become more independent and self- determ1n1ng .
in a basically hostile society. I have never had students economically so poor as my Mexican
and Indian students, nor have any of my former students worked so pa1nstak1ng1y hard agajpst
such tremendous finangial, 11ngu1st1c educat1ona1 and pr1vate obstac]es as two.of them*
during the time I taught at and for D-QU (Fall 1979 until Summer 1980) To watch their
progress has been a most gratifying experience, and: to d1scuss and work w1th them in class
and pr1vate1y has been very enjoyable, - students became friends. , s

o~

" 3.5." Faculty ' .= ' , o )

Presently, all faculty members of D-QU teach without receiving payment for their services.

Provided by ERIC.
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The teachjng‘staff.includes faculty members from U¢ Davis and other-zinleges and universities,

* elders from Indian communities and "outsiders" invoived in architecture, alternative energy
projects, administration, etc. Some of the teachers hase gone through the academic system '
-in main-stream educational 1nst1tutions, holding M.A.' 'S and Ph.D.'s, and others possess
knowledge and experience that cannot be measuredapr could only ‘be belittled 1f expressed
.in academ1c “degrees. Academic courses that are inciuded in any main-stream university's
curricuiumWare complemented by seminars in herba11sm, farming, bu11ding, Federal Indian. Law
from &n "1ns1derf’berspective.or the history of California. Indians. People like Phillip
Deere or Leonard Grow-ﬁﬁ& have instructed,D-QU students side by side with ordinary college
teachers. 'N’/iye American cu1ture cannot be "taught" in a mginstream course but it is Tived
on the campus, - on the other hand, necessary writing or meghanical skills can very well be
taught in class-room situations. Both are necessary and bgth are being conveyed at D-QU.

Any educational jnstitution like D -QU is necessar11y caught in a dilemma between two

opposing value systems and two 6pposing ways of knowledge. The composition_ of courses and

" faculty will reflect this diversity. . . T4 ..
3.6 Admin1§tration . ) ) . ‘ )

*, AW power-lies:in the hands of the D- QU Board of Directors The board consists af 32

mepbers. 0r191na11y, ‘there were 16 Chicanos and 16 Indians on the boardL ﬂncluding one student -

*for each group.’ However, on November 4, "1978 the Chicano board members resigned, at a 7

time when D-QU was facing severe financial problems, and when the “Tr1ba11y Contrp]]ed

Community College Assistance Act" was in the making, designed to give money to community co]ieges

under Indian majority rule. After.them an all- Indian board was 1nst1tuted and the const1tu— S

tion of D-QU was changed accordingly. Now, under. an qjﬂ -Indian, board o? directors, D-QU~ . B

as a whole became a member of the American Indian Higher Education Consortium (AIREC), an’

organization consisting of all Indian Community Colleges under exdia;ive ative. American” 7is

control, whereas previously, only _Hehaka Sapa College had been a member. N\‘—_s .

- Most of the resigning. Chicano board members gave a% a reason for their resignations - |
that they'hopggwan al1-Indian board would make funding the university easier and would help "
to-secure the survival of D-QU, which, to this ddy, continues to serve both Indian and Chicano
students. The resignation of the Chicano board members, however, gave rise to much specu-
lation and undoubtedly also caused some bad feelings. However, it must be stressed here
that throughout its existence, the joint board had made it a point of policy to act as a
united Indian-Chicano body, aﬁﬁ, consequently, about ninéty percent of all decisions were .
reached unanimously. Natura]ly, in the course of D- QU’s existence there have been times when .
there was friction between digferent interest groups, but the factions never sp]it the boafd

qt_Jtself nor did they digide up according to Indian-Chicano lines. The Longest Walk 1978,

"in particula¥, became & cornerstone in thgzdeVEiopment of D-QU. Again, the board of directors  _
acted in unity, and they decided to (a) supporf the Longest Walk and (b) pnéYIde office-space

~ for the coordination of it. Consequently, D-QU.became a center for the-coordination of

. the Longest Walk. 1978. At that time; however," D- QU had practically no money;~and when phone
and utility bills rose markediy as a result of the activities of the Longest Walk coordinating )
office, dissension arose among the. D-QU staff about how far the, support should go. The then. ,

o pre51dent of 'D-QU, Manuel Alpnzo, was particuiarly adverse to supporting the Longest Walk,

. and,, although the coordinators of it did pay some money for the biils, it later turped out ‘
. . i R , }
\
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" re]at1ve1y often and that th1s position was not. always filled. The first: execut1ve$d1rector, L
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" that the sum was mot high enough. Following the res1gnat1q§!of Pres1dent Manuel Alobgp on

September 12, 1978, Charl Cambridge was employed as the A“%%gngresident. He asked for a

and got a resolution from the board that-any organization using the facilities of D-QU would have ;
to‘ﬁay for its éxpenses. This action caused the Longest Walk office to be moved out of D-QU. T
A1l this time, the board acted in unjty, but some dissenSion among the staff prevailed. ' . \\

This went on until November 4, 1978, and may have influenced Charlie Cambridge and others

. to fight-against- the resignat1on of the_Chicano board members, an act to secure the —
survival of D- QU 56 The future ts going to show whether this hope will tome true.
Today, the D-QU Board of Directors has not filled all 32 positions, but the slots are “gradually -
filled by Indian people from all over the west, some positions. to be taken by tribal delegates
from those reservations'whp hava\sanctioned D-QU. Since it‘has become an al]-Indian hoard
of directors, several Indian jnstitutions and organizations have supported D-QU to help it
survive, Moreover all board members are‘required to make sacrifices, proving their dedication
to the cause. _Each member is asked to make a contribution of $1,000 to D-QU. This ma&'seem?h
elitist, but so far, only two people have ever paid.this amount in money, both being teachers
andmiong stand1ng staff members who dedicate a 1angé amount of their spare time to the un1vers1ty§
in any case. A1l others have made that payment either totally or partially in working a
certain amount of hours for the institutiog, in donating materials or in recruiting students,
so that this requirement is really a neasuring stick for®the dedication of the people on the
board; - - ) . A‘l_ . ‘

Another thing has changed since the fitst board was e]ected Instead of having convent1ons

- of Indians at D~ -Qu, selecting representatives there and then, the Indian board members are fow N

proposed by Indian comunities, organlzations and reservations throughout the west. The -
board gives them a hear1ng, asking for proof of their dedication, and then selects them. This
pocess, it is_hoped will allow for more traditional leaders and efders to have a say in the

affairs of D-QU, also tying the university in with communjties throughout the west. The .
board will have a full 32 person membersh¥p again by 1981 ) .
Thé board of directogs, hires the president of D- QU or, as, was the case during the first 5

A year of 1ts existence, the executive director. This is probably the most=demand1ng JOb within

the administration of D-QU, particularly in times of severe financial, po11t1ca1 or ideo-
logical stress. It s no wbnder that the eXecutive d1rectors (or presidents) of D-QU changed

Jose-de .1a Isla, heid his office from July 1971 until July 1972. Those who remember ‘him 4
personally agree that he was a concerned, good-w1lfed,,1nte111gent andhlndustr1ous person, -
working very hard to develop D-QU. However, due to his inexperience in ﬂea11ng w1th this

* unique 1nst1tut1on and its problems, he had some disagreements with the students “which

u1t1mate1y led to a confrontation. This experJence influenced him not to k renewa1 of h1s
cﬁntract in the following year.57 Until September 1972, a board member/sezgid as acting
director, until late in.1972, Lerdy Clifford became- executive president of D-QU. This was in
‘a time when the university was in Control of a three million dollar project for Chicano
migrant workers (cf. below, p. 35f.),.

Dumping a lot of money on a small commun1ty or group of peop]e not used to handling such
large amounts is always a sure way of destroying unity and setting the people f1ght1ng aga1nst ‘

each other over their respect1veafshares" As would be expected, this is what happened then. <L
Aga1n a difference in va]ues and po11c1es w1th1n the Indian-Chicano community came to the open,
i . . - 30 * . < . v -
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some wanting to spend the monéy for the Qonmon' cause, others, more desperate people, trying
to secure money and equipment for their own fapilies and extended family groups. Throughout
oppressed conmunities in the USA and elsewhere, there are factions fighticng over project ‘
money, communal finances etc., and the migrant program was no exception. For a re]atwe]y'
small group of people, many of them tota]]y inexperienced in handhng such a s1tuation, )
three million dollar project was just too big, and again, the executJve director resigned"
after only six months in office. ' !

Things improved temporarily when Hank Quevedo, a Chicano ]awyer and Ph.D% took .over,
acting as an executive director until June 30, 1973, and becom1ng the university's first President

. on July 1973. Quevedo not only started straightening out D-QU's records and affairs but_he
‘also began tra1n1ng the peop]e in university administration, helping them\]earn the skﬂis*
necessary to hand]e a grow1ng educational inst1tution run by minority peop]e within a non-
sympathetic surrounding. Unfortunately, Hank Quevedo had a serious accident in September
and was unable to resume hi$ office. At that time, some important funds out of Title IU‘\\
(program For developing educational institutions) were lost to the university because of Quevedo's
being prevented to work after his accident. Until the end of the\year “his pos1tion was held
open for him, but when it turned out that he wouﬂi not return, on January 1, 1974, Dwight
Billedeaux became the new President, holding that office until June 30, 1974.

A1l the whi]e/Steve Baldy, a former student of Tecumseh Center, Davis, was the head of
student services at D-QU "apprenticed" to Hank Quevedo. So, when Dwight Billedeaux left,

Steve Baldy, at Billedeaux's recommendation, was eleGted by the board andbecame the acting -
president of D-QU until the end of 1977. During this time, also, some other official positions
were creatéd or devel oped out of the demands of D-QU. " A Dean of Students, a Dean of Academic ’
Affa1rs a Dean of Hehaka Sapa College and a Dean of the Library were instituted from July
]973 onwards as the situation of the university required.

Nhen Dennis Banks joined D-QU in 1975 he served, at first as an 1nstructor, ‘then served
for one year as the Assistant to the Acting Pres1dent (then Steve Baldy), and in June 1979
, he became the chancd tor of: D- -QU, respons1b]e for public relations, fund raising and special
events, remaining in that position until the present day.

After Steve Baldy left D-QU in Deoember 1977 to take up a job in Humboldt Counﬁty, Manuel
Alonzo became President of D-QU from January 1 until August 31, 1978. This was during the time,
when ‘the serious problems arose between the “Longest Walk" supporters and the presidency, N
So, when Charhe Cambridge took over the office on September 1, after President Alonzo and
most of the Chicano members of the board had resigned, the interna] situation "hads again, been
complicated by factiona]ism, which increased during his term ,of office. Also, the situation
was complicated gy the imminent ]oos1ng of all federal funds*to the uniVersity. An "1nterregnum
by Drusilla Parker from February 1 until the end of April 1979 did nothing to reso]ve the-
internal conflict \or a]]eviate the finkcia] s1tuat1on. On May 1, 1979, the board rep]aced
. her with Steve Baldy, who again returned to D-Qu and became the President. He. has remained
°in this position throughout -D-Q}s strugg]e for survival, regardless of whether the umversiti'
" had ‘Federa] funds-availabTe or whether these were cut off, and ‘he may right]y be ca]]ed the
backbone of the D-QU admipistration and managenment. . '

Today, the univers1ty has a President, a Chancellor, a Dean of Academic Affairs and a
Dean of Student Affairs. ATso, as financing permits, other administrative p051tions will b'é . .
creéated. - Many of them work part time or on a vol untary ba51s The ynstab]e‘finanma] . ‘
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situation of D-QU and* its effects on hiring personnel, often cauge ser{ous additional problems.
Charlie Cambridge, for example, during his presidency, attempted to rework the ‘D-QU files
into one®entralized filing-system. The job was done unexpertly by peoplé not qualified for
thiis task, and after\n1s resignation, the D-QU administration had to invest a large amount s
ofl time and effort to reqfi]e everything into the previous, more manageable system. Such °
organiza;éonal work demands extra t1me and strength from a smal institution and -its staff, N
desperately fighting for survival, and 1t has been a serious obstac]e in facing investigations
and audits from the federal government. However, D-QU has been able, against-all odds, to clear
all charges and a]]egations ever made by hostile government agents or a standefrous press.
Unjprtunate]y - or typically in this set up - the newspapers rarely bothered to publish the
fina1 outcomes which refute their previous allegations, so that, to this day, D-QU 35 suspected
by many to have padded enrollment figures or to have mismanaged federa] funds.

1

Govt. Wastes $1% Mllllon in Tay Mone - ‘
On ‘University” With No Real Students L

While most Americans
have been fighting just to
make’ ends meet, the gov-

_ yermment dished out more
than $1.23 million so.mi-
norities could *'study’’ sun
dancing and body reju-
vepation - at a '‘univer-
sity”’ that has no real cam-

_ pus, faculty or students.

Even more infuriating, In-
dians who run the*'‘univer-
Sity'*have acwallybcenmak
ing a profit leasing farmland
given them free by the gov-

ernment — at the same time |} ing "

they were pocketing tak-
payers’ dollars.

; _And yet, unbelievably, the

* Dept. of Health, Education
and Welfare (HEW) funneled
a fortune into this phony oper-
ation — which was set up
the early 19708 by
squatters in an abandoned
Army barracks near Davis,
, Calif. — without once bother-

l‘l'lg’tocheckwherethemoney Enquirer, long after the allegations had been refuted. Gbvious-
It w‘:snmt untiliast year that ly based on an egqually slanderous press article in the Washinﬁon
someone smelled a rat. Star, earlier that year, it does not seem to stem from any
The two investigators who actual contact with D-QU or people inwlved with the place. -
were sent to have a look at D- ’ .
Q filed an eye-opening report | -« .
L |
[y * 3 .
fleeced. '

" Instead ol'& university, the
mspectors discovered ‘‘four

barracks, three of which have

and one

baskelball court —_ on 643
*That ‘was only. the begin-
t was y- the
ning. Their report goes on to
say: “There is no heating sys-
tem. The classrooms are
cubicles with no windows and
sometimes no light and no
‘uammdlha the inspec-

0 top. t,
tors had a tough time finding
any students — or teachers.
vestigasors. managed ' to
tors managed to
cateateacherandonestu—
dent, but "it. was not clear
whanhestudem was learn-

. The next day, they turn-
ed up one student ‘waiting in
a classroom for a teacher
who had not yet arrived.|W
In another room, someone

was dismigsed after hall-an
hour

*In all, during the two days
we were there, we saw a total
of five students,” the inspec-
tors reported — even

though'
D-Q claimg to have 151 full- .
and Chicano

time Indian stu-
dents and a faculty of 10. °

After years of g mon-
ey down the .drain2at D-Q,
HEW admitted that
the “‘university . . . is a facade
behind which welfare is $ro-
vided to. . . students, There is
no auendance . Thereisno
education .

Now that its come to _its
senses, HEW hastemporarily
hﬁ:‘d the gravy train to D-Q,

has angnl called the
HEW report "racist.”
— BENNET BOLTON

was teaching “"’ethnobotany”
to three students. The class

been condemned,

A typical example of indiscriminate press-slander, this article

-

was published in the third week of June 1980 by the National

van




SUMMARY OF CHAPTER THREE (STRUCTURE) -
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The name "Deganawida.h-Que'tzalcoatl University" stands for the ethical and phﬂosophiéa] i
Native American tradition of which D-QU is a part, and the aims and objectives of the univer-
sity follow this tradition, seeking to assist tRe indigenous peoples of the Americas to achieve °
self-determination in qpasicahy hostile society. The curriculum is designed to serve these -
goals, ah‘d studg’ntds and teachers must show their dedication to them, The development of '
the D-QU‘administrétion reflects internal conflicts. There has been a shift from an Indian-

% Chicano controlled college to an aH-fndian controlled institution, catering to both Indian

and Chicano students. . . ..

" Nationwide meet -
~ called by D-QU

/- Indians and Mexican-Americans ;.lroughwt democratically controlling this
‘ the Unitgd States have been invited to a thatyouwillgomelfgg:ngcm. unlversity and
D-QU’s first campus is at Davis but if the idea.
¢ meeting next Sunday to help lay plans for datnﬂypln-lndianwﬁvaxityklygoodme . -
establishing & permanent board of trustees. there should probably be other campuses in i
Invitations have been sent to all Indian other regions. Or maybe D-QU can help in the

g
:
;
]
i
g

o ) reservations and to Indian and Chicano centers  9¢Velopment of other separate Natjve American

and organizations throughout the country. - :“&:3' iﬁlesmi'spmh;e'lgb;!updd?.!‘be people

. te buildir§s beginning at 8 a.m. Fach of  P-QU, generally considered to be the first

- half the governing board. P g Nl
The gatherin communica es northwest of
gathering marks the first serious D-QU Dammlstfan.ugxlpomdhﬁo
N . outside the Davis area. acres was awarded to them last month.
outside area. The university is at (Mﬂfzmﬁlmm?lf:ilhmmwﬂm .
of eight Indi can-American) university, according to a . -
Somposed of eight Indians and eight Mexican- 1 o buletin, is that both groups bave &
, : : common racial origin (Indians descended from )
‘ The invitation sent to Indians prornises that tribes native to. the United States area, and ~
. : the temporary trusiees intend to follow the Chicanos from tribes. native to Mexico and
Lo , Wishes of the people who attend. *“This will not  Central and South America); both possess
° be an advisecy or rubber-stamp meeting,” it  “folk” cultura! traditions quite differen

R ; t than
o says. . i the traditions of the “dominant” soclety; both
Each Indian will have an equal vote. . - hvelittledwiretomimﬂmmglmstudaeek ®

‘“We realize it will be hard for many people to  to-zetain their uni identities; i
come from far away,"” the invitations says. “We  “from “an enraneqmdeme of mb:l'eha?lf;
. be squally ‘ discrimination”; and both have been denied
represented. But we hope that you will see the opportunitiés for higher education and, wnlike :
people  the hyarks, have no universities of their own. )

" BESTCOPY AVALABLE -

> . . .
from: Davis Daily Democrat, Feb, 15,1971 . ' .
A -
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4 D,squgﬁno COMMUNITY INVOLVEMENT ; - ‘

Throughowt, its existence, D-QU has taken an active part in the struggle of indigenous.
communities for self-determination. Necessarily, the community invoﬁvement of D-QU has never
been limited to the Davis area, but has extended into communities throughout California and
the Southwest, evén reaching across the continent, as in the case of the Longest Walk in 1978,
which was initiated at D-QU. "Community", in this sense,. means a social or cuitural commun1ty
rather than a geographica]]y deflned group of the popu]at1on. Ideo]ogica]]y, however, this
connmnity has always been heterogeneous ranging from groups involved in the Third World -
and class-struggle to Indian traditionalists seeking to return to the spiritual ways of their

. forefathers, regardless_ of ch:nﬁes in the economic setqup of main-stream society. However, -
all groups involved suffered From exploitation, oppression, and cultural alienation, and were
united in their will to overcomefthese(and determine their lives according to their own ideas,
instead.of those coming from Washington or other centers of U.S. - American bureaucratic power.
Therefore, besides being an institution for awarding dcademic degrees or providing necessary
skills, D-QU has always been a p]ace where theories were also put into action and act1v1t1es
were reflected, taught, and again iade available to the people. D-QU, in a sense, became
the support-station for the Chicano and Indian struggle for self-determination. Unlike the
established ivory-towers, here and e]sewhere, D-QU did not shield itself off. from social,
cultural or political. involvement or mere]y "tolerated" m1]itant action, but bé/ame iMe1
the center or an integral part in the non-violent struggle for a world in which human beings
can be free sisters and brotners liying in harmony, determining their own lives and following
their own cultural 1ife-sty]es in sharing, respect, peace and honesty. Since the U.S. society,
like all other countries"and states, does not allow people to realize these goals, particularly
not if they—are Native'or Mexican Americans, or belong to any other ethnic minority, D-QU
often had to go against the U.S. goverhment_and‘its agencies and policies. Thus, the very
ideological” foundations of D~QU, and American "Democracy“ respectively, are the causes for the
“lasting and 1ncreas1ng antagonism between D-QU.and the power structure of the state. Ideo-
]ogica]]y, D-QU poses a basic and real threat to the valdes and the very foundations of U.S. *
society. ‘“The government agencies, however, unab[e to cope ‘with the spiritual challenge and )
even less able to make necessary changes radical encugh tg alter the situation as a whote,
could only and have only answered in the manner open to capitalist bureaucracies and centralized
state powers cutting funds, tying D-QU down in investigations, in audits, or court cases,
and harassing and slandering individuals and the whole institution alike. (c £, 117 - 122.).

If, however, we look at the-actual size of D- QU the small numbers of people 1nvo]ved

: the amouint¥of money. and mater1a]s spent and the political or ideological quality of the .

projects and initiatives D-QU was 1nvoTved 1n the government*reactions seem r1d1cu]ous and
senselessly out of proportion with what D-QU has done so far. It has not trained revolut1onary
militants, it has not called for the overthrow of the U.S. government, it has never asked to
byrn and destroy. Instead at D—QU a group of-pedple have tried to establish a place to )
control their own lives and manage their omn affairs, in educational and other matters. The
goal of D-QU has been to estab}ish no more than the r1ghts and liberties guaranteed by the

U.S.. Constitution. In spite ~ or because - of all th1s the FBI and HEW_ have sought since - |
.1972/73 t6 close D-QU down. OUbviously, the 1deologica],thyeat posed by the values of D-QU-is .

" so fundamental that these agencies can oply over-react 4n this hysterical manner, Stripped of .-
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“ any values and based on-the greed for money and:power, i.e., on "free competition" and "the .
* survival of the fittest", they would have to question the yery foundations of their own existence
if they were to listen to the.ideas followed by D-QU. Afra1d to .face ‘their own ethical
bankruptcy, they lash out aga1nst those who acknowledge this bankruptcy and are trying to f1nd
a way out of it. el . , e
To me, this over-reaction shows, that the ideals and obJect1ves of D-QU are so souud
-and pertinent that, they touch the very center o?‘the Euro-American d1]enma. D-QU's message
i 1s important and must not die, and it needs and. deserves support desp1te D-QU's internal 4
probTems, despite personaT failures and 1nadequac1es of people involved, despite gr1ef and bad ¢ i
feelings it has undoubtedly caused to some peop]e who were Jnvo]ved formerly. D-QU is an _
idea, a.dream, a "miracle” (Sarah Hutch1son) and D-QU is® a hope for the future, ~ not only
for Native Americans, but for all those concerned about the. brutality, the cynicism and the
lack of non-exploitative values.in capitalist societies. :

.,

4. Extensions and Projects - ) .-

In ]972/?3 D-QU was given control of a 3.1 millibn dollar Migrant Farmworker Project, ) o
sponsored by the Department of Labor (DOL) designed to train and teach migrant Mexican workers
" and people involved with them. Th1s project as it turned out, was one of many Mexican- .
American centered programs by the Nixon adm1n1strat1on, probab]y designed as a vote pay-off
to Chicano voters in Ca]1forn1a. The Watergate hearings, later on, proved that members of
the Committee for the Re-Election of the President (CREP) also manipulated other DOL programs
and were active in several California-based Chicano proJects. It cannot be proved at this point,
whether the Migrant Worker Project was, 1ndeed such a program, designed to pay-off the pro-
Nixon Chicand voters wh1]e at the same t1me trying to "neutralize" or set against each other
‘those members of the Chi¢ano community who opposed Nixon and who were therefore considered o
"radical". 58 However, there are other aspects seeming to indicate such double-strategy on
the federal side. For instance, the’ program was first offered to the State of Ca]1forn1a,
but the state backed off and handed it over to D- -QU, while, at the same time, assigning a
Chicano person to D-QU to be in charge 6f part of the program. This person, although hav1ng
his office at D-QU, was not paid by funds from the project itself but was paid'by the California
State DOL.  Later suspicions that he may have been "planted" there seem not un]1ke]y in the ]1ght
of the Watergate hearings. And there were other structures w1th1n the program and in the set-up
of the Chicano community in California, geared to caus1ng further d1ff1cu]t1es for D-QU.
The program came from outside and had little or nothing to do with the interests of an
Indian-Chicano university. Consequently, Jose de 1a Isla hired an executive d1rector for
the whole project, who in turn recriited his own staff. Thus, an adm1n1strat1ve structure
within the D-QU structure was establi$hed, dea11ng with a very gréat amount of _money and’
therefore a lot of power. Whereas the top pos1t1ons within that pregram adm1n1strat1on were
‘directly responsible to de 1a Isla and the, D-QU board, whose unity rema1ned firm, the lower,
ranks were filled by various gioups, 1nd1v1dua1s and members of d1fferent factions within the
Chicano community, who were in reality often fighting each other. The situation was further
complicated' by the fact, that the project headquarters at D-QU .served several diffgrent sites -
in California, such as Chicano communities in Fresno, B]ythe;‘StOthon, Gilroy and Modesto,
who, again, had different goals, hisfories and 'structures. A1l of them had been existing -
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autonomously before, and had been affi]iat:d‘or not aftiliated with the GCEP, the self-supporting
Greater Ca]ifornia Economic Project. The GCEP itself was intdrested in rynning thé program ~
and tried, in fact, through some of its members, to gain controTl over the D-QU board (Later
on, GCEP did gain control of the program, m1smanaged it and ceased to exist.). In 1972 eight ' .
Chicano board mémber positions came’ up for re-election,-including one of the student represen-
tatives. On voting day, busloads of pe0p1e arrived from several D-QU extension sites to vote -
on getting their own candidate®elected to the D-QU board. They eventually were successful
in getting seven members on the 32 member board, but never managed to gain complete control”

. over the whole program. While it ran quite smoothly during the first 12 months of its 18 months
duration, there was always some disagreement on the board by—those seven members elected at

the meeting just mentioned. With only six months‘}eft in the program, one extension site
it -

wanted to purchase some tractors and other”equipment and sought approva] ‘from the board.
Haowever, since there was so 1ittle time 1eft, the D-QU administration and the board felt that
the equipment should be-leased jnstead. Nevertheless, DOL overruled the board and allowed
the extension to buy those materia]s.* When the project ended, six months later, DOL asked
that all equipment be returned to D-QU.. This was contrary to previous practices, when DOL- _
had allowed project members,to keep equ1pment even after the official termination of the
respective programs until a time when these p1eces of equ1pment were needed by another project.
A couple of the extension sites refused to return the items as they fe]t that they should be
allowed to keep the materials on their prem1ses until some other DOL or government project ] .
requested their use Th1s demand by those ‘extension site’ members was only in line with )
prev1ous government pract1ces They felt, - and rightly so’- that they were be1ng d1scr1m1nated .
- agalnst by DOL, who forced them ‘to do things not pkeviously requested from other non-Chicano
1nst1tut1ons So, they had some very specific rea\\hs
’ ' The matter was further comp11qated by the fact that the sites were asked to return the
3 equipment to D-QU - not to DOL or another project, although at that time D- -QU had no use for
all the mater1a1s. This antagonized the extension-site members in question and turned them
’ against D—QU. Again, the antagonism was increasEd by ¢ DOL s further request that D-QU should see
to it that all materials were returned. When, at f1rst D-QU refused to take this "over- -
seer" function, DOL even came up with spec1a1 funding for- this task. However, as D-QU had -
anticipated .and told DOL, the mentioned Chicano groups grew rightfully indignant of this
policy and continued to refuse returning the eguipment to the university, whichﬁhad thus been
manipulated into fulfilling a function antagonistic to Chicano self-determination (a good
s example of how the colonizer manages to set the colonized to fighting each other.).' Whén finally
D-QU told DOL that it was impossible for them to collect all the equipment, but that they ‘
had fulfilled the1r task to ask'all project members to return the items, and had co]]ected
some of them, DOL gave their verba)l agreement to close theSNhole program. The release of a »
final sum, to be paid to D-QU aftehaving administered the program, was a further evidence
of DOL's agreement that the whole project was closed. '
Two years later, however, a new director was appointed to the DOL Region IX Office,
1ocated in San Francisco, who then all of & sudden accused D-QU to have misspent and mismanaged
federal funds, and who f1na11y turned the matter over to the Department of Just1ce. This r
“lead to years of government investigations and harassment. < . a
Many of the inconsistencies of DOL's and the.State of California's handling of,_thé Migrant
worker Project can only be understood when V1ewed as a manipulative effort to causg'D Qu

for not return1ng the equipment. °
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trouble and to increase factionalism within the communitu'of the’oppressed Likewise, the

« evidence brought forth by the Watergate hearings seem tp indicate that this particular prOJect
would very likely have been a target for CREP, - JUSt as CREP also managed to man1pu1ate the
Trail of Broken Treaties on its arrival in Washington, D. t., in November 1972, forc1ng them to
occupy the BIA - building. The "occupation" of D-QU dur1ng the DOL migrant project by some GCEP-
Chicanos may well indicate similar “agent provocateur" - tactics, here. ﬁowever, as is the case
in so many similar occurrences, it is highly un11ke1y that this matter will ever ful]y be ’
cleared up. As a whole, and from an outsider's retrospect1Ne point of v1ew, the migrant farm
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- worker project seems to have.been far too 1arge for a young and struggling institution like
D-QU, and the only “blame" that can be put on the Yeaders of D-QU is that they should not have
accepted the offer at‘a]{, as was suggested by some board members. Or the othex hand, such ¢

a large sum was by far too tempting to be refused by poor peopleZ'althdugh it eventually ,
: helped to weaken the D-QU community at that time, and sEryed to give D-QU the bad reputation
which has persisted in large circles until today . . r -

Another large project, funded by the U.S. 0f§§ee of Education (T1t1e IV, B, Indian Edu- .
cation‘Act of 1972), was the D-QU Native American’ L&nguage Education ProJect (NALE), carried -
qut on the Papago and Zuni Reservations in Ar1zona in 1973-1975, under the directorship of '
Cipriano Manuel (Papago, Santa Rosa Commun1ty) and the assoc1ate-d1rectorsh1p of Frank J. Lee 4
(Mono, D- QU)‘ It 1nvo1ved numerous elders and concerned educators on both sites over a period
much longer than the proJect proper. The initial ach1evements of this project were documented
as early as February 1976, 59 but since the report and eva1uation published by Howard Adams and
Jack Forbes then turns out as too Optimistic - at 1ea t w1th regards to the Papago Project -

a new evaluation seems appropriate here. The report says, that the tribal government at Se1ls .

. became supportive of the project and that the project moved from Santa Rosa to Sells accord1ng1y

- As it turns out, however, the tribai government and the BIA-agents in the tribal capital remained
basically hostile and helped to kill-off this grass roots proJect, - this is what the ‘former
director, Cip Manuel told me in an interview dur1ng a field trip to Papago in March 1980.60
Plans for the language teaching project at Rapago, in itself, started already in 1971, before |
D-QU became involved, and;jt was then discussed in a very small community whose elders developed
"the ideas without outside involvement. The novelty of the project - teaching standard -
curr%cula in the Native 1anguage - led to its immature publicizing and propagandizing and .
finally killed it, when the contact with its local community loosened. - Today, the materials
developed by the-NALE project on Papago are no longer in use, excepting a very few individual

™ teachers employed by the tribally controlled. Papago Department of Education which caters
mostly for pre-school education and off-reservation students in boarding schools. Neither
the public, nor the BIA, nor the church schools have taken up the idea, most of their teachers
being non-Papago, anyway. Thus, the cultural alienation, part1cu1ar1y the lingyistic retardation
of Papago students is 1ncreas1ng steadily, as they end up neither master1ng English properly,

- nor speaking their own tongue. Just as the only and last keeper of one remaining Papago reli-
gious sanctuary will probably die within the next ten years, so it is foreseeable that in
one or two decades Papago will have died as a spoken language, unless there are some immediate
and drast‘c changes. . .

Fortunately, the s1tuat1on is Very d1fferent on the Zuni Reservat1on.6] The. Zuni Curricu- ’
Tum Development Program, directed by Eric Bobelu, who was a]so 1nvo]ved in the NALE project,

. cont1nues to &evelop teaching materials in the Zuni 1anguage, a1so prov1d1ng teaching serv1ces
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to local schopls throyghoht the reservatign. One thing favoring the development of such a-
project on Zun1 is the fact that a%i/the students learn to ‘speak Zuni in their homew, and

, that Zuni” is a language still very much in use and alive. This mirrors: the homogeneity and,

strength of the Zuni community in general. Another thing favoring the _use of Zuni as.a
language for instruction is the recent establishment of Zuni as a Schoo] District of dts
own under exclusive control of the Zuri people. “The Zuni School District was officially
created on January 1, 1980, and the facilities will be handed over to the Zuni Board of Educa-
tion on July 1, this same year. People are rightfully optimistic about this development,
and the Zuni Language Deve1opment and Education Program is busy preparing courses and additional
materials to be used in the schools of the pueblo.

The history of the NALE project indicates:.that D-QU has been successful only where the
people-on-—the -site-stood-united—in support of* the 1anguage project (Zuni) and has failed

- where internal tribal feuding and dissension prevaiied (Papago). 0bvious1y, D-QU's role as

a funding-raising station, providing expertise, facilities and manpower, excluded involvement
in local affairs. The people themselves decided on the direction of the whple project, - ° .
reaching their own conclusions and'coping with their own difficulties. ‘Unfortunately,
co]oniaiism has destroyed the Papago community to such an extent that the project was never
welcomed by the "representatives" of the people as a'wh01e, and consequent]y, 1t died.  Today,
there is no more official contact between D-QU and the fonner NALE - supporters on Papago .

or the Languagé Development Program on,gyn1 . e

However, D-QU is still 1nv0f§ed in d-series of other commun1ty proaects,.dff campus. For
example, there'are and always have en D-QU extension programs en various sites in California,
such as Hoopa, Redding,;yreenv111e,bgﬁﬁﬁd Valley, Santa Rosa, San Jose, Lakeport and Blythe. .
Such extens1ons are'usu ITy founded by indigenous people ‘1iving in ‘those areas and Seeking
to establish their own education programs according to the needs of stheir respective communi-
ties. In these cases, the university functions as a roof for several sites, helping them to.
receive funding as D-QU extensions aud being involved in the training of teachers or sending
teachers out there. The extension pr09rams a]lowed the people on the%§1te to receive an
education on the spot from pre-school to junior co]]ege without leaving the conmunity. Also,
D-QU was involved in helping the extension. communities to get into various careers-and BIA-
programs for funding their own:educationa1 needs. This kind of community involvement turned
out the mpst successful off~campus activity D-QU ever'undertook. However, it also served to
«drain energy, manpower and financial resources away from the campus proper, and may be in
part responsible for D-QU's difficulties to reach high on-campus enrollment figures. -

‘Besides larger projects and regular extension programs, D-QU has also been involved in
_ several other projects- and act1vit1es to be mentioned here, such as a farm-worker co- operat1ves
, program, training administrators and 1nstructors for Chicano 00mmun1ty development in 1976- 77,
and a teachers train1ng program (f1fth year, after college graduat1on) financed by.federal
funds from the EDPA in the early years. The teachers' train1ng program,, educated prospective
teachers in Native Amer1can Studies and Community Development. Unfortunately, the program
interfereq(hith.D-QU's application to-be accredited as a Junior College, and had to .be
giyen'up atcordingly. It turned out later, that comparable institutions such as the Navajo
Communi ty Co]]ege, circumvented this problem, finding ways to be financed for both purposes
and still being accred1ted as a Junior college, so that D-QU could also take up the teachers'
tra1n1ng again, if 1nterest and furids a]]ow. ) ;
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4.2._ CIEA and ATHEC v ' : . o

s - "The involvement of the California Indian Education Association (CIEA) in the estabTish-
. - ment of: D-QU has a]ready.been.pointed dut, and D-QU, in turn, has sought cooperat}on with this
. i organization. In November 1979, for example, the CIEA held.their annual meeting on the D-QU
campus, thus strengthening the ties between local teachers and educators throughout Ca11forn1a
~ and the university. Also, D-QU sponsored 4 Third World Conference in 1974, a Festival of
Science in 1978, a conference of the Natfonal Indian Imstitute for Mental Health in 1973

. and many other COmparable events. -
v Throughout the history of D-QU, funding™has been the most painful prob{me either because
S funds were not available at all or because those funds made available were given under certain,
conditions - "categorical money" for projects and programs determined by HEW, the Labor: o,

.

Department, etc. In order to become truly se]f—determining, however, D-QU needed to have full
control over f1nances as well, and a roof organization was needed to attract larger sums of
money, available as general funds, for the disposa] of D-QU and other 1nst1tut1ons like it.
So far,. the only nationally successful organ1zat1on attracting general funds - in this case
for law cases etc. - was the Native American Rights Fund, established after the model of the
Ca]itornia Indian’Legal Service, and D-QU's ideas went in the direction of founding a comparable
organization for Indian junior colleges throughout the U.S. .
¢ By the eamly seventies more than ten tribally controlled Indian community co]]eges had
‘been established, fo]]owing in the footsteps of the Navajo Communit& £o]1ege In this group
D-QU was the only institution not under the “control of an officia], BIA-sanctioned and BIA-
s : funded tribal government, in other words: D-QU was (and is) the only college not contro]]ed
by the colonizer and his agents, within or without Indian communities. Besides these Native
American contfolTed colleges there were also various Native American Stud?ee programs and
departments thfoughout the United States by that time. The Higher Education Act of 1985
specifically ‘set aside 1.4% of Title III funds for Indian to]]eges similar top the Navajo
community college, but in the Fall of 1972 some NAS programs from several universities .
a]]\over the U.S. (e.g., Univ. of Minnesota, Uniy. of Pennsylvania, Univ. of Arizona, UC 55\
Berkeley and UCLA) attembted to establish a national d%ganization representing their programs
and coordinating their efforts to secure Title III tundjng. This initiative c]ear]y‘went against
the wishés of D-QU and the tribaf]y eontrdT1ed community cg]leges, and before the National ‘
. Indian Education Association could sanction the foundation of this new organization, D~QU
and supporters moved to found their own fully xpdian-controlled organization, the American
Indian Higher Education.Consortium (AIHEC), and the NIEA's supported them. In January 1973
a first meeting convened in Washington, D.C., and AIHEC was estab]isqg/;officially, the term
“"Consortium" corresponding with the term used in Title III of the Higher Education Act.
However, at the Hashington,meeting, a consultant for AIHEC had also asked members of the BIA-
. controlled institutions of higher education to join them. This move caused considerable
. problems, not only because it invited some agents of colo a]ism into the new organization
o but a)so because the BIA schools could not meet the requirements set up i@ the Title III
regulations of being under Indian control. It took several meetings and a determinéd effort
3 to work the consortium 1nto a less co]onia]ized type of organization. The overall obJectives
_of AIHEC are: (1) .to help Indian contro]led junior colleges achieve accreditation, -possib]y,
. to become the accreditating body inse]f, {(2) to help those institutions receive general
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funds, (3) to help devetop cwwicula, and (4) to coondinate communication and contacts
between all colleges involved. In 1978, due to heavy pressure from AIHEC, the Tribally
Contro]]ed Community College Assistance Act was passed, authorizing funds togpe made available
to all Indian community colleges chartered or sanctigned by tribal governments. Initially,
the Act had only been designed for institu!E:ns actually "chartered" by a tribe, i.e., its
- government. This wou]d have put all colleges under the direct influence of BIA-controlled
agencies, and it took D-QU and supporters within AIHEC and in .the Washington lobbies a long -
and hard fight to have the term changed from "“chartered" to “chartered or sanctioned". Now,
the Act makes funds available to all Indian controlled junior colleges chartered or sangtioned
by at least one. tribal government. The term "sanctioned", does not give the tribal’ govern-
ment any control over the college, other than the thréat of:withdrawinb the sanction. By that
time (1978) D-QU changed from a jo1nt Indian-Chicano board of directors to an all-Indiap board,
“as described above, and it is now off1c1a11y, a fully-aécredited all-Indian controlled communfty
college. In 1979-80 D-QU was sanctioned by the tr1ba1‘governments of the *Soboba Indian Reserva-
tion (Southern California) and the Hoopa Indian Reservation (Northern California), as well
_as by the Inter-tribal Council of California and the CIEA. Thus, at least officially,” - D-QU
would now be eligible for funds made available by the Tribally Contiolled Community Colleges
Asgistance Act. ' ' ) )
At present, AIHEC has 16 official members on its board, each being a representative of
.one Indian commun1ty co11ege in the U.S. and being the chai®nan of its respective board of
" directors. There are several associate members and some institutions who Fave applied for
membership, so that this board will r1se with the number of new Indian community colleges
. . going'up in the U.S. David Risling, chairman of the D- QU board of directors, also served
a§°chairman on the AIHEG board during 1979. Presently, AIHEC is seeking to pe recognized
as an accreditating body for Indian controlled community coi]eges, th®s taking the accredi-
< tation preeedure out of the hands of totally white-contrdlled accreditation committees, such .
as, the wﬁltgrn Association of Schools and Colleges, on whose accreditation board there are
. no.Nat1ve ‘Americans but two christian nuns - evaluating Indian Sp1ritua1 curriculal !
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‘ 4.3. Sun Dance, Longest Walk, 500 Mile Run

The arrival of Dennis Banks at D-QU marks certain changes on the D-QU campus, which may
or may not have been intended by all the people involved. As a Sun Dancer, who had pledged”
to take part in the ceremony eack summer, Banks went reso]ute]y against all uses of drugs .
or alcohol on campus, and, to this day, D-QU is a "dry" p]ace so that people who do not want
> to or cannot give up dr1nk1ng altogether have to do so off-campus, if at all. The.same rule

applies to the use of drugs, e.g.: when Darrel Standing E]k came to D-QU, he found the
. implements for smoking nmr1juana in the ex1st1ng sweat]odge out; there. He consequent1y tore

N the lodge down, burnt it and s}arted b 1d1ng‘the Seven-Pointed Star sweat-lodge sgge on
L what has now become the D-QU ceremonial grounds 1n the northeast of the D-QU site.
- Dennis Banks had p1edged to dance the Sun Dance each summer but was unable to return
- to South Dakota to'attend, or even to leave California, and s1nce Darrell Standing E1k had

“already started to build the sweat 1odges, the Sun Dance eventually came to D-QU., Since 1976

in late summer each year, there has been a Sun Dance, at D-QU, attract1ng people from various

tribes who have either danced in the Sun Dance themselves or have watched the ceremony. - this
inc]udes people not from the Plains-region original]y. o -
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The establishment of the D-QU ¢eremonial grounds, inc]uding a permanent Sun Dance arbor
and severaf sweat lodges, has marked the increasing jmportance of D-QU as a cultural and re]igious‘
center, where Plains Indian religion and language are taught and practiced, not as a form of .
"Plains Indian cultural imperialism" but as an encouragement to all Indian people - and others -
that such a return to traditional ways is possible. Parallel to this;—-D-QU has ‘become more
invo]ved in the act1v1t1es of AIM in California and elsewhere, especially around the Ba
Area and there are ties with the Oakland Survival Schoo], directed by Bill Wahpepah.

In 1977 and\1978 the white backlash, cutting down on all "improvements" in the U.S.

Indian policy, reached an.unprecedented high, and there were several bills in congress intended
to terminate all U.S. government trust respons1b111t1es towards Indians. This was a revival =
of Euroamerican chauvinism combined with ungasked-economic greed, - the move for termination
was designed to make all natural’ resources in Indian land more easily accessible to the big
corporatfons. .Seeing this and believing in the strengthwof Indian beople as a whole and
their determination to halt this process, the people at D-QU initiated the Longest Walk,
starting from the ceremonial grounds on the DQU campus.and from Alcatraz Island as two
historical and spiritual landmarks of the Indian strugg]e for self determination. The Walk
crossed the American continent from coast to coast, start1ng in the west on Febmuary 11,

and arr1v1ng at Washington, D.C. on July 15, 1978. In mov1ng from west to east it symboli-
cally reverted the process of destruct1on begun by the European intruders and it followed
prophecies alive 1n several tribes, saying that the reversal of the co]on1z1ng process shall
start from the West and move towards the East. . ~ '

* The Longest Na]k was covered in the European press (France, West Germany, East European
countries, Scand1nav1a, etc.) and there were some. reports on televisions Also, delegations
of Native Americans arr1v1ng 1n Europe in Apr11 and May alerted the public to this event. 63
In the U.S., however, a total news-blackout was almost completely successfu]

The Walk ‘moved from the Bay Area across the S1erras, past Reno and through the Nevada
desert, it crossed the Rocky Mountains going through Utah and Colorado, and moved through
Kansas anhd Missouri, crossing the M1ss1ss1pp1 River at St. Louis. From there it went, through
I11inois, Indiana, Ohio, the northernmost part of West Virginia, through-New York State and
south again through Maryland to Washington, D.C., cu]mdnating in a big demonstration in front
of the Cap{to1 There were traditional leaders, e1ders, and'medicine men from all over the
U.S., and .an internal power struggle, caused by a few nat1ona1 Indian Teaders who wanted the
publicity to promote their own cause was prevented with the help of the* eﬁders, who supported
the Walk and wanted it to_be a totally peaceful, spiritual, and peacg-seeking event. !

The Longest Walk, combined with other resistance to the bills in and outside the United
States was successful in 1ett1ng them fail in Congress. Moreover, the Longest Walk has shown
to all péopie alike,fIndians and\Non-Indians, that Native Amer1cans work together in unity
and harmony, across the whole contirnent. It was much more than a big political demonstration, .
it was a spiritual event unprecedented in the U.S., planned® by and started from D-QU, which

remained its logistic headquarters throughout the event. Here, the un1vers1ty was involved
in an Indian community struggté of the largest sca]e, and there are already plans this year,
to have another such event, another Walk, start1ng from D-QU in the first days of June and
reaching Washington before election day, November 1, 1980 (announcement by Dgnnis Banks on

the UC Davis "quad" on April 24, .9%;\ f; 1% 136 of this study.) ’ ‘
at

e The 500 Mile-Run, attracting 0 the situat1on of po11t1ca1 pr1soners like Leonard

+
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Peltier, was also initiated at D-QU and started off ;;;;—;%ggeudown to Los Angeles. : .
i Events 1ike the Longest Walk or the 500 Mile-Run have a double function: to arouse ;he
public to.the plight of Native Americans today, and, more importan;d'%A to strengthen the morale
of Indians f1ght1ng for se]f-determ1natyon by giving conbrete exampley of Indian endurance
and dedication Thus, like «he Sun Dahge, they are another expression of Indian cu]tura]
'renewal_and self-awareness. ® - L -
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4.4, A]ternat1ve Energy g%} . ' .

From the beginning, D-QU has striven_ to be an examp]e of how to 1ive on Mother Earth
in a non-exp]oitat1ve way, ang the set goal for the year 2,000 is to become a se]f-stff1cient
community, autonomously providing food and energy. As long as the land does not belong™to
D-QU, however, these plans cannot be fulfilled, and the first and foremost struggle is and
has' been to gain‘possessipn of the site in full-title lnrestricted. ownership.
In the .nine years-of‘its existence the D-QU site_ has been transformed from a barren
army communication site, staked by hundreds of telegraphy po]es,'tg a we]]-irrigated‘agricu]—-
turally, productiye -set of fields where ric€, corn, and bther craops are grown by a Eympathetic
farmer who temporarily farms the land for D-QU. Unfortunately, HEW does not allow D-QU to
use the proceeds from this land for the operation of the college. Also, there are numerous
b1rds, rodents and d%her an1ma]s for whom D- QU has become a refuge¢ marsh-hawks and owls
hufs m1ce and mo]es on the.s1$§/ di@rat1ng birds w111 stop’over the flooded fields in early
spr1n and'pheasants, ducks,a and hares thrive on this "reservat1on", undisturbed by red- neckep
“hunt wﬁo ﬁgam—the ed;o1n1ng f1e]ds and d1tches. Mege 1mportant]y, several sacred eagles
- visit the site. O g Cam F
_ Besides making the°]and frdﬁtfu] and abundant 1n ﬁ]ants and an1ma]s aga1n D-QU has been
‘1nvo]ved in sevéral o@er"hfe apreservmg. proaeéfs, 1nc]ud1ng p]ans for wmmng geothermal
energy, and, in recent years, in co]]ect1ng so]ar ehergyéas we]l as production of gasohol fuel.
. The foundations.for a.solar home for stu&ﬁnts were 1&d in Fal1.1979, following the design
deve]oped by D-QU students 1n€9ne of M1ke Corbett!s cTasses-taugﬁf‘at the university, and the
_01d kitchen huilding has alrede been fitted with an extension fac1]1tat1ng the use.of so]ar
energy.‘ Also, there are definite plans to use the’b-QU‘crops foreproduc1ng gasohol fuel on,
“site,”once the ]and has been acquired 1n/fu]] t]t]@u £ s . .
“There were some ser1ous doubt_fabout thls progect at first because the productJon of _
alcohol, even- for fuel, on a "dry" site 1ike D-QU seemeq a contrad1ct1on, and severa] board
members were reluctant to give their consent. Also, they saw the poss1b]e danger, that D-QU -

v

~m1ght become .dependent on the gasoho]—agr1bus1ness in&ustry, but eventually, 2 StrUCturf/YEE/////
_t?

agreed upon that would not allow the project to "choke" D—QU. ' ' J -

Aga1n, the gasoho] and so]ar energy projects must.be understood in_the larger context of
D-QU's spiritual goa]s. Just ]ike the aims of the institution are directed to helptng 1nd1genous
people in general, they are. a]so set up in a way to he]p the survifal of all people on earth.’
Any alternative that stops the: rape of Mother Earth will be in th§,1nterest of a]] _mankind, and
it is of direct and immediate impdrtance to Native AméFicans in particular, whose rema1n1ng
~lands are threatened by gtrip mining, dehydrat1on, uranium pollution or f]oodind. The surv1va1
of Mother Earth is both/a spiritual and a material prerequisite for Indian survival, Just 1ike
the continuance of Igdian languages,'religions and life styles. Thus, the involvement in the '

< 1 3 s R .
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Jane Fonda and Solar Developer Mike Corbettlook on
as DQU Chancellor Dennls. Banks speaks at a press

. ) "

- Fonda,

d {cont.’ from front page,

" raed == on ﬂ{e
school’s 643 acres for
foed and‘conversion to
ethanol fuels. “We want
“the school to be a com-
pletely self-sufficient

. _community withinitself,”
he said.
EFonda’s presence

stemmed from a lon
friendship with Denrﬁ%
Banks, and “from the
Campaign for Economic
Democracy’s local sup- -
port of DQU. .
“Native ~Americans
~have always been trying
to tell us that theirs is
another way to relate to

¢

.

N

The California Aggie

December 3; 1979 d

JAFulToxt Provided by ERIC
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$eérch for- nondestructive and nggr},e'xpwitat"i've forms of energy pr:oduc't‘i%h;
aspect of D-QU's community ifiVGTvement 'on the ladgest scale. .
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the environment,” Fonda
said. ©

Her comment was
echoed by others at the
press conference.
'Thése people havelived
heré’ for  thousands of
years without destroying
the resources,” Corbett
said. “Whatishappening
at DQU is important for
the survival of the nation,
and the world.”

Councilmember Kop- _
pef,  whowas present
to réad a resolution by

* the Davis City Council in

support of DQU, said
“these are the only
people who can live with

the work here is neces-

* sary. They're working to

blend the. past with the.
present.”

At the groundbreakin
ceremonies, Fonda ang

" Banks posed for photo-

graphers.  “I've never

done this before,” Fonda .

quipped. The two then

struck’an American Go-’

thic pose, portraving the

proud farmer and his
. N
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conference held Friday. at the Native American
University lcoated six miles outside of Davis.

' the

nature . . . | believe that _
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Phote by Jan Jol

Locals Talk Energy... -

twife out in the fields. -
The solar dorm, which
will house six people, will

_ cost $20,000 to  build.

Students in Corbett’s
.class on community de-
velopment_ and design

- will provide the labor as

part of the lab section for
the course.

Donations and fund
rdising events Such as
Friday evening banquets
have funded the project.
“We have received no
support {§Sm the federal,
government,” ~ Banks
said. .

The conference,- co-
nsored by DQU and
UC Davis Experimen-
tal College, included
seminars on pesticide use
in “agriculture; uraniu
mining in tHe Southwést,
coal-fired . power plants
and the applications and
produciton of ethanol as
a fuel gFonda participat--
ed in a panel discussion
on “Energy and a Safer
Tomorrow™ later in the
afternoon,

,Fontlia restated her

-

L 4
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Locals Talk
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Energy
DQU

- By KEITH PRONSKE

Actress Jane Fonda, Davis City
Councilmember Bill Kopper and
solar developer Mike Corbett _
appeared Friday "at, a day-long
conference-held at DQ Uhiversity,”
located six miles west of Davis. °

The conference was highlighted
by groundbreaking ceremoniésfor
the school’s " fitst ‘student solar
dormitory and by a benefit ban-

.. quet dirtner with Fonda and DQU
. Ghancellor Dennis Banks as the

keynote speakers.
Fonda, .at a press conference

* with Banks, Corbett and'Kopper,

said her recent nationwide
speaking tour left her feeling very
depressed about the federal go-
vernment.

She also spoke in praise of
DQU’s effort at energy conserva-
tion. “Many people.don’t believe
that alternative energies: can
work,” she said. “Thawnis why itis
important toprotect DQU, for they
will show that it caf work,” she
said. -

During the press conference
Banks unveiled the schools’ plans
for completely solarizing the uni-
versity by. 1985, with the solar
housing for students the first step
to that end. :

Mike Corbett, developer of
vVillage Homes in Davis and a
lecturer at DQU, is the master
designer for the school's solar
conversion. :

Banks said it is more economical
to build new, solasheated struc-
tures with wind-generated elec-
tricity than to retrofit the existing
buildings, which were used by the
navk; as a communications center.
. There will be no conventional
systems for back-up power, Bahks
said. adding that crops will be

{please see back page)
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SUMMARY OF CHAPTER FOUR (COMMUNITY INVOLVEMENT)

[ -

©. D-QU, issactively involved- in a “"community struggle" on a worldwide scale, fighting for

‘ - se]f—detemination of the oppressed indigenous peop]es of the Americas,.and for cultural . e .
.and physical .survwal in general. These ‘goals necessarﬂy contradict the actual policies -
o of cap1taHst societies, and have led to increased antagonism between D-QU and main- stream «
: society. e o -
"' B .. D-QU has taken an active and leading part in several educational proaects for Chicanos '

and Indians, on and off campus. Moreover, the university is deep]y involved 1in orgamzmg

Native Ameridans in their general struggle for a better education. D-QU has become a sp1r1t'ua]

center from where several all- Ind1an political and.spiritual in1t1atives have started. The

_protection of Mother Earth and the production of, non-destructwe energy are among_D-QU's —
foremost goals. '
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5. DQU: A CONTINUOUS STRUGGLE .

An independent 1nst1tut1on Tike. 8 QU who e afms and obJect1ves are directly opposed to-
the pract1ces of main-stream séc1ety and its poil1c~agents cannot count on-“strong support
from 1ts government. In the late s1xt1es and erly sevent1es however, the powerful struggle .
of the American oppressed had forced the U.S. government to make certa1n concess1ons to their
demands, whereas in the later seventies, with the gehera] decline of the 11berat1on movement ,
the government could take back former concess1ons in a truly reactionary manner. The history
of D-QU mirrors this deve]opment a]though even before 1ts foundation, there were antag®histic

- ° - - -

forces at work right in the viginity of the D-QU land S1te. OJ the other” hand there have Lo
always been outsiders sympathet1c to the causge of D- QU, and the strength of the outs1de support
has achieved 1nternatnona] dimensions. ) . S o . \\\\ . :
R —— - -- s i - - C
ks.l. FATse Allegations - . ] o
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One of the most common forms of political slander in capitalist societies is the allegation
that sBméEbay or a given institution is unist or*receives financia] support from socialist
countries, and, of course, D-QU was likewise subjected to this kind of anti-propaganda.
Already in the first year of its existence, the locaT newspaper,gopviously "ipformed" by
some enemies of D-QU, started a campaign of massive s]andering. On September 20, 1971,
the Dauis Enterpnise, one of several smal] papers 15:F~g vicinity, claimed that D-QU wasoa
conmun1st institution, supposedly teacthg Marx1sm, and other local papers, the Lake BennyeAaa -
New5 Santa Ana Registen, and the Woodland Datzy Democnat, followed suit. Anonymous articles =
claimed that D-QU was in radio communication w1th Peking, and ed1tor1a]s as usual, expressed
fears for the safety of citizens. “ .

The enemies of D-QU are not all that hard to make out:’ first of all,
of the KKK, the John Birch Society, and other ultra-right Euroamerican organ1zat1ons who ,

hate to see any non-white group of people achieving anythipg. .They have their centers right .

there are members .

" in the rural area surrounding Davis, and they can mu\ter support even on the"Davis campus - ~

as became clear when, incNovember 1979, Cesar Chavez, Jane Fonda, and Tom Hayden spoke at ’ N
the university, ano'the dohn Birchers tridd to disrupt that meeting. Resistance against b-QuU
will also be welcomed by locattfarmers who would like to get hold of the fertile D-QU lands, .
and who resent to see Indians in control of it. Unlike most reservations and rancheries,
D-Qu not located in 4 dusty or barren area, but right in the heart of the most fert11e
part:i;l the Sacramento Valley, ard this poses an additional threat to its survival. The
connect1on of 'D-QU with the Chicano commun1ty, many of whom are members of the United
Farm Workers Un1on, will add to the farmers’ ntagon1sm aga1nst D-QU, and they will see 1t s
in their interest t9 close the place down. F1na11y, it must be remembered that the powerfu] .
agr1bus1ness ‘has direct influence on the politicians involyed in the D-QU land case. Local, °
congressman Vic Fazio's reluctance to introduce the bill giving the land to D-QU in fee
simple title, hds certa1th been influenced by the conservative farmers in his constituency.
In a parliamentary democracy, where politicians will seek to secure re- e]ect1on at any cost, ’
a new 1nst1tut1on like D-QU, not supported’by its immediafle neighbours, will easily be shunted
aside Just to- appease its enem1es and secure their votes.

The faTse allegations made in editorials and ]etters to the.editors of various ]oca]
f and finally of HEW, but several yedrs. of

ue

newspapers soon roused the suspicion of th
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énvestigat1on never brought up any evidence proving D QU to be anything other than a- sma]]
< Indian-Chicano college strugg11ng for survival. However, a continuous campaign of slandering
. and hass11ng was bound to have some last1ng effects, even if the allegations were false.
As an examp1e° an ed1tor1a1 entitled “N111 \iolence C]ose Down D-QU?" (Davis Daily Democnat .
-August 2, 1972) may we]] serve to damage the reputation of a young and vulnerable 1nst1tut1on,
even if the article itself provides no proof. However, the mere insinuation; that there may

be violence, w11g cause readers to be alerted, become suspicious and prejudiced, so that,
in the end, they will start looking for. &ny sort of violence, tota]]y out of proportion with
violence.outside D-QU. The gbove artitie, relating events concerned with the student resis= v
tence against the executive director Jose de la Isla, doés not prove its a]]egat1ons, but it, "
. lists several rumours, e.g.: "the kn1fing of a D- QU cook last August, reports of gunshots
3 on campus, hard drugs, drinking". These.are occurrences, that would also take place outside

the D-QU campus, but wou]d anybody ever get the idea of ask1ng, whether drug abuse, drinking,

‘or violence in the Davis commun1ty will c]ose down UC Davis?

Boing through newspaper articles, 1etters, ‘ete., proves a clear pattern behind all ) .
news about D- Qu, show1ng that certain~1ldcal papers were obviously and 1ntentlona11y malicious
in their handling of any -information concerning D-QU. Certa]nly, this attitude will have
pleased many.of their readers and will have he]ﬁed them to keep subscription levels high.
Even today, ch~Dav1s conmun1ty is only very scantily informed about D-QU, and there is very
little interest in this’ university. On January 8, 1980, while giving congressman Vic Faa1o
petitions by German universities.supporting D-QU, I was ridiculed by the congressman and . '
met with general amusement when I\said that I had known about D-Qu 1ong‘before I ever heard .

» about UC Davis, - which is the 11tera1 truth.. One young person in the dudience summed up.the
general 1gnorance and misinformation in bne s1mp1e question: - "What is D;QU, anyway?"

Arrogance;, prejudice, racism and ignorance 1n the general American pub]ic*regarding
Native Americans, have a Tot to do with D- QU S precar1ous situation tpday. 0f course, this
is also a'kind of avoidance syndrome. \Euroamer1cans in California are only two or three/

a . -

generations removed from those "sett]ers" who dispossessed the Native Ca]Tforn1ans, raped o N

their wamen, ens]aved their children, and‘k111ed them by the thousands, and therefore, people

try to forget,about this nasty h1stor1ca1 background and #o not 1ike to hear about Native . v e

Americans today because. this makes them shamefuT]y aware of the’ Euroamer1can role in the ’

history of'Ca11forn1a (a similar att1tude is already 'prevalent in West Germany with regards jzi .

to German Jews, Romani, Communists, and Soc1a11sts who d1ed in German concentration camps, -

people do not want to hear about it any more, thus exc]ud1ng themselves from 1 rming from ;

this terrible experience).’ * o » ! )
It is neither necessary nor p]easant here, to 1fst~all the audits, invest1gatlons, v ..

hearings, etc. to which D-QU has qifn subjected because of a mounting hostility vaised among

influential circles. Unfortunately, d1ssent among the D-QU members and persdnal grudges

have, on several occas1ons, helped to pub]ic1ze internal conflicts, leaking biased 1nformatJon .

to an eager press and making sure. that repol§ers would be on the spot whenever there was the .

possibility of conf]ict.64 Even though the 1nterna1 confliéts by themsdlves, djd never

ser]ous]y threaten the survival of D- -QU as an 1nst1tut1pn, combined w1th the pre§s campaign, .

they had repercussions that went as far as Washington, D.C. More than once, funds aTreiFy .. o

assigned to D-QU for special projects were suddenly halted, ‘and continued FBI 1nvest1gat1ons, , >

particularly.after the arrival of Dennis Banks) one of the prlme targets of FBI-harassment,

e . . P LI . o .
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_« lead to general .distrust and prejudice.
" "1979 sums'up the development very neatly. Lo

. Without funds, ‘no students could be recruited, .and without students, no funds would be avail-

.- to repair the old buildings or erect new ones, but the university receives no money

_ repair of the pipe.

3
|

€
An art1c1e pub11shed‘1n an educational magaz1ne in

.

eeoD- QU has also been the subject of intense FBI investigations. "HEW RegionaT Director
Michael Murray wrote, 'The FBI acting on GAO (Government Accounting Office) information
and unsubstantiated information provided by unnamed individuals, began in 1977 looking
into charges of misuse’ of federal funds, other acts of "fraud and possible criminal
v1o]at1ons. HEW suspended funding to D QU largely on the basis of these a]]egat1ons
The FBI spent three years and countless .thousapds of dollars vainly trying to prove that
. the school had mismanaged a much smaller amount of*money - specific charges involved
. "padded enrollments”, "misuse of government funds", and "destruction of government property".
Agents of the FBI have required D-QU to undergo numerous audits, and have tracked former
D-QU students across several states to ask them if they were 1ndeed enrolled at the
school during the time D-QU records show theywere. Only legitimate students have been -
found, of course, and the money spent in trying to dis-credit the scggol could have )
gone a long way toward housing and educating more students at D-QU. .
After the three yedar investigation b/,the FBI, no charges were raised against D-QU,
but the mere fact, that the inst1tut1on had been under close observation - probably as part
of‘the FBI strategy to infiltrate and destroy the American Indian Movement, of which D-QU
is seen to'be a.part, - has served to d1scourage all government agencies (rom giving f1nanc1a1
support. In this, the FBI strategy has been successfu] :
) Another great problem facing D-QU, closely linked with the slander-campaign, is the
student enro]]ment on campus 0r1g1na11y, D-QU was required to have at least 500 students
by 1975, but since .this f1gure was totalTy unrealistic, HEW finally demanded at least 200
Students on’ campus by July 1, 1979, as a progf that D-QU was still serving as an educational
institution under the requirements of the original land deed (April 2; 1971). - When, in
‘early 197977t 1ooked as,if D-QU would be unable to meet the deadline requirement HEW ended
all funding, for the university, thus catching D-QU in an impossible doub]e—b1nd situation.
able. The cyn1c1sm of this HEW decision, published in numerous papers on April 4, 1979, is’
the cu]minat1on of a long standing policy of killing D-QU. The origina] land-deed does not
allow D=QU to reap any pr0f1ts from the 1and and 1t does not allow for D-QU to ra1se 10ans
on the land base. Instead, 1t.makes 1t utter]y dependent on a few private d0nat1onswand
~ funding through government agenC1es. The proceeds from the agr1cu1tura1 use of the Hand
. however, are held as "trust money" by HEN thus making it 1mposs1b1e for D-QU to use it accord-
On the other hand, D-QU is left “free“ to 1mprove the property,
‘ﬁrtMS
type of work from HEW. An example: in 1ate Fall 1979, one of the old main water pipes on c .
the former army site broke, causing severe difficulties. -It flooded part of the campus,
and all efforts to repair it.were thwarted by HEW's refusal to jssue any funds towards the
Since the pipe system was an old model used by the U.S. Army in the fifties,
‘there were no spare parts available; the'measurements were no longer in use, and the people \
at D-QU were left to find their own way out of the situation, which they did, eventually. Another
examp]e on my first visit to D-QU in Septermber 1979, suddenly the 1ights went out, because..
D-qu, having no funds at all, had beén unable to pay the electricity b1]1 op time. ‘The
pres1dent had phoned the company the same day, te111ng‘them he would pay the bill 1n the
late, afternoon but the e1ectric1ty was cut off before he had 2 chance to bring the check.

~ Thus, the HEN—po]1cy not on]y makes it 1mposs1bﬂe for D-QU to attract larger numbers of

ing to the1r own neegs.

" students to "the campus, but it even endangers the phys1ca1 survival of the institution.

47,




Without water and e]ectr1crty, the bu11d1ng_ and the who]e property would soon decay irrever-
sibly, and HEW could accuse D-QU‘of‘"destroy1ng government property", etc.* It is a vigious
circle, and there seems to be no way out of it as 1ong as D-QU does not gainifull control
over the land and its use. ‘

Now, that FBI has managed to d1scred1t the un1vers1ty i the public opinion and HEW
has cut a]] "funds, the Western Assoc1at1on of Schoo]s and Colleges is threatening to withdraw
its accreditation of D-QU as a JUn1or college because they lack adequate funds. Again, the
vicious circ]e is only iﬁtensified because @ withdrawal of the accreditation would end D-QU'e
status as an educat1ona1 facility, - a requ1rement for holding on to the site under the
present deed.

- A bill worked out with congressman Fazio, to transfer the land to D-QU was in the pipeline
in 1979, but HEW's withdrawelugf funds caused Fazio to delay the introduction. A compromise
version was worked out in January 1980, but Fazio never moved the bill, so that now, it will
not*be ‘passed this year, if ever. Wherever one looks, from D-QU, there is a surrounding.
wall of hostility, every side bent onadestroying D-QU's existence. During the last two years,
the situation hasigrown worse and worse.

However, as a spiritual establishment D-QU cannot be killed by bostiie establishment
forces, but they can very well manage to end the physical existence of D-QU University as an
educational facility on the former Army site. The U.S. government, in that case, would loose
its first chance in.history, to actually return land not already claimed by tribes, to Indians.

5 N
5.2. Continuing Support

‘r

Maybe it is D-QUﬂe apparently hopeless situation, pitched against all establishment
forces, that has helped it to muster a strong and lasting national Native American and inter-
national community of supporters. D-QU is a jhope for a better future. Seen from outside
the U.S.A. or from outside the Indian world, the university stands out as an early and lasting

_proof of suecessful Native American and’Mexican American self-determination iﬁ matters of
higher education. For many outsiders, the fact that tﬁe most oppressed groups in California,
“the Mexicans and the Native Americans,)P worked together, is one of the most promising
0

aspects of D-QU. They will be dissappointed or even turned off when Jearhing'that it has
become an all-Indian controlled institution, since. Their dissappointﬁent, however, may also
.be the result of a eurocentric underestimation of ‘cultural, ethnic, social and religious
diversity. and its effects on the politics of the oppressed. A

From the beginning, D-QU has had to rely -on support from'outside, not only from Indian
- or Mexican American communities, but also from supporters outside of these. In the early
seventies, "Friends of D-QU", an organization to help raise funds for D-QU, was founded.
Besides, there have been individuals and other organ1zat1ons ever since, who have tried to
support the new institution. Pe0p1e concerned about colonialism about the rape of Mother
Earth, about racism‘and exp]o1tat1on, will feel inclined to agree with the objectives and
aims of D-QU, regardless of their ethn1c ar national 1dent1ty However, a]though such_suppert
from outsiders may seem very necessary, it ‘may, not always be welcomed by the people out at
D-QU themselves, who r1ghtfu1]y are apprehens1ve about non- Ind1ans wanting to "help”. Al
too often, such "help" is not given unconditionally or it is meant as a paternalistic show
.0f good will, without really agreeing fully with Native American sovere1gnty Jn all matters.
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"*Also, for people who come to D-QU as outsiders with certain values, political beliefs, and °
theories about the liberation of the oppressed, it may seem impossible to see the D-QU
struggle and the ideology of its leadership as congruous with their own beliefs. However,
self-determination can only mean total se]f—contro] in a1l matters, including moves which
may be imterpreted as “"mistakes" by outsiders. m '
There is a growing concern outside the U.S. about the situation of Native Americans
today. The building of nuclear reactor plants in Europe, destroying our own 1andscape there,
is. understood as the other end of a destructive’ process that starts r1ght here on Indian
reservations, where the uranium mining causes erosion, cancer and death. §peak1ng tours of
. Native'Americans in Europe, including supporters of D-QU like Phi]]%p Deere, Flayd Nestermann,
Crow Dog and many others, have helped to generate more interest and ideological support. .
of course as a]ways those who are support1ve of D-Q-are not those people. in power, who
could not care less. They are, instead, young peop]e and people genera11y concerned about
the future of this planet. They are numerous AIM-Support Groups through0ut West Germany
and neighboring states, they are workers and 1nte11ectua1s apprentices, employees, school
and university students young people seeking a]ternat1ves to the rotten cultural patterns )
left over from the chr1st1an1zat1on of Europe, from numerous "reichs" and empires, from Musso]1n1,
Napoleon, Bismarck, and Hitler. Seeing the old@e generation unable to understand where the
development is leading to, seeing the'political theories and slogans from yesteryéar still -
en vogue today, many young people turn away in disgust. Some'of them, unfortunately, flee
into drugs, alcohol and eventua] suicide, others become active in bringing about changes. It._
is these people, who turn to D- QU and what it stands for, seeing a similarity between-their
own hopes and the ideas of Native Americans. However, this is not only a development of B -
the last ten years. Throughout, there have been peeple who saw the coming destruction of our
Mother Earth. ' Te
There are schools that teach the1r students how to plant and grow‘w1thout using artificial
fertilizers, that teach how to' weave, how to make pottery, how to work with wood. and other
natural materials. Kids learn a- -blessing Tike the fo]]ow1ng. "Earth, who gave to,us th1s-
food,/ Sun, Who made it ripe and good,/ Sun and Earth, by you we live,/ To you our loving
“thanks we give". There are thousands of farmers and young people who occupy sites of nuclear
reactor plants, wanting to-halt the further destruction of our environment, there are people
who live dn communities and raise. their own.food. They are seeking to halt a mad process that
will lead to the final death of this planet. .Their numbers are growing, and more and more
of them come to realize, that the Native Aféricans, the keepers of this continent, still . -
possess the best memory of. how to 1ive in harmony with creation, and they turn to them for ’
advice. 1 am not saying "we'have‘it all", but rather that there.are some parallels that are
encouraging, that there are non-Indian peopleé e]sewhere who are concerned. This may Sound
unbelievable to some Native Americjns, at least it seemed to appear so to some I have talked
to, but there are other peoplie in other places who do their own thing in their place in the
hope of halting the fUrther destruct1on of 1ife. They may do so in teaching, in growing their
own foods, in saying "no" to the 1nfr1ngement of personal liberties by the state power, they
may he]p by writing and pub11sh1ng, by talking to their elders or by being invo]ved in
commun1ty development or political activities on var1ous levels. n/’ ‘
However, whereas many turn away from society and see the only a]ternat1ve inf establishing
their own communities, there is another theory saying that all such alternatives will only
) 49 . . . ) N
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. function to upho]d the system they are cr1thiz1ng, not leading to its downfall but strength- ~
ening it by providing a safety valve for freaks, or by showing, in practical terms, how -
"1iberal” the system is that tolerates them. There is a dangerous truth in this: all inward-
looking alternatives within the established system will have a hard time oVercoming it or .
melting its structures. This also applies td‘D Qu. Without a change, a radical (= at the
roots) change in the who]e set-up of our societies, without infringements on private property, .
without breaking the power of those comb1nes and "multis" who profit from and perpetuate the . "
poverty of the oppressed, without changes in the system of par11amentary democracy in a winner- ,
take-all-for-four-years style, without a decentralization of sthte monopo]y power, there can .
_pe no hope for a non-exploitative, non-alienated, non-destructive future and there is little ,/-
hope for D-QU's survival. As long as social Darwinism is the ruling 1deo]ogy, the systematic
destruction of Tife will necessarily continue. - .

Such ideas, it seems, are not shared by most people in the U. S. Many Native Americans,
in particu]ar and for their own reasons, are opposed to any talk about theories that may
sound Soc1a]1st Marx1st or whatever. Certainly, these-theories are not founded in Indian
Spiritual thought, they are geared to the situation in Euro-American or Euro-American affected .
societies, but they are ultimately directed towards the‘establishment,of a world free of
exploitatton, alienation, destruction_ and oppression; although they are non-spiritual and
despite the fact that they were developed in Europe, from where the destruction of the world
through colonialism and imperialism took its course. They are one way, but there are parallels
and meeting pojnts with other approaches.

Listening to some Indian persons who have exper1enced the cynicism of colonialist power .
most intensely, I found them using terms and phrases to describe capitalism and imperialism,
that could equally well be heard from people who have read Marx, Engels, Fanon, Marcuse or .
other critics of western societies. Listening to Raymond Lego, spokesman of the Legitimate
Pit River Nation, was hearing a penetrating analysis of exploitation{‘fraud, deceit, and the
machinations of state monggoly power in industrial capitalist societies. Listening to Cip
Manuel talk about how the colonialist BIA-system on the reservatien is structured in such a
way-as to stifle all attempts at self-determination, and that, even if personal changes
occurred in leadership, the strnﬂture of the system-itself would defeat their endeavours, was
equa]]y i1luminating. ~ They both saw, that personal changes, that an improved Indian leadership,
that the help of "good willed" BIA - or other officials, would never solve the antagonism
between oppressors and oppresséd, and they were not fooled about factionalism between different
ethnic groups among the oppressed as an essential part of the system that upholds the power
of rulers. This, to me, was the most promising experience. I cannot tell how much socialist
theoried these people have read, but obviously they saw and.understood, from their own exper-
Jence, that within a capitalist state 1ike the U.S., Indian self-determisetion cannotﬁpe
fully realized.. So, despite the misgivings that many Native Americans have about Euro-theories,
and despite their belief in leadership and individual spiritual efforts, there are those,
even among Native Americans themse]ves who acknowledge the connection between the Third
Horld and class-struggle and the fight for Indian.self-determination. Here, again, there seems
to be an area open where D-QU might be able to muster more support even without hitching .
on to the bandwagon of an alien political doctr1ne. . ~ ’

Qutside the United States, perhaps more so than within‘its boundaries, D-QU has aroused

much sympathy and concern, also among educators and people involved‘wTth-universitjgsliélhere
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have been seqdences on television about D-QU, artigcles in educational periodicals, and there
have been letters of support from ten German universities, signed by many’professors and
lecturers, urging Fazio to move the land-bill. These letters, unfortdnate]y, did not bring . "
about the effect they were designed to.achieve, nor did those hundreds or thousands of
signatures collected by enthusiastic AIM Support Group members in Europe. But, depending
on D-QU's interest and effort in utilizing this kind of support, much more could be mustered.
Necessarily, one of D-QU's greatest concerns has always been to raise funds and gather
finaneia] support, and there have been speaking tours of people from D-QU, to raise modey. .
They have,ﬁiiked in churches and other communities, and they have, again and again, held
fund ra1sing events on the campus. Famous 1ndfviduals Tike Jane Fonda, Will -Sampson, Floyd
Nestermann, ce]ebr1t1es of show business, have tried to help D-QU, and many persons from the
potitical arena, like Seantor Cranston, Kennedy, Tom Hayden and many others have g1ven support
to the university. Even more important then all these, however, are those many people,
most of them Nat1ve or Mex1can Americans, who have dedicated t1me, small sums of money,
personal efforts and- know]edge to help out D-QU. The place has. constant]y been in need of
help and support, and, certainly, many people have worn themselves out in the process of

'he]ping D-QU. But their efforts, also, have kept it alive. D-Q is what the ﬁeople are who

actively work in it, for it and with it.

- v
- -

Congressman Fazio received hundreds owusands Of petitions like the one below. To

this date - June 26, 1980 - he has not moved the bill. .
)

P . “
Honorable Vic Fazio

House of Representatives 2
Washifigton 'n.C, 20510 .

PETITION TO CONGRESSMAN VIC FA7IO IN REGARD TO H.R.2449
P-Q UNIVERSITY LANO BILL
.He the undersigned urge that you taske an unconditional stand
toward your D.0. Unfversity Land Bil1 H.R. 2449 and its passage through
the U.§. Co gress. 50 Congressmen from the West Coast States have been
willing to co-author your land bitl in its original form. Although the
Congressmen and supporters are wafting for your fntroduction of this
- bi1l, with such delay upon your part, one would think that your attf- .
tudes toward P.Q, University are hypocritical. The failure to qet this
bi1l passed in 1ts original form, by June'of 1980 wou::}be an {nd{tment
against you in our opinion. H.E.M.'s, or other governmental agencies,
lack of support of the bill can be easily overcome by your strong
positive reinforcement. ' ’

’ NAME APDRESS
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SUMMARY OF CHAPTER FIVE (CONTINUOUS STRUGGLE) /\

- From the véry start, D:QU has ~been 6pposed by conservative and racist establishment
forces. Press slander and false allegations have led to FBI and HEW investigations and finally
to the cutting of all funds for D-Q._ At the same time, there always has been and still is
support~for D—Qq from the outside, particularly from people concerned about how advanced
ihdustrial capitéh‘sm exploits people and destroys the earth as a whole. Although beliefs
and strategy Wr greatly, D-QU is part of a world-wide s:truggle for a return te respect

. for life, individu81 freedom and peace, and it is from this movement that D-QU can and will
gain support in the future. ; ”
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CONCLUSION

“The preceedin§ pages were written-or thought about during a‘longer pe%iod of time in
~which I had, again and again, to clarify my own position towards D-QU, and although I never had
to think twice about supporting or not supporting D-QU, I was always puZzled by some of the
difficulties'D-QU had and difficulties I had understanding its problems. So, finally, after
. ) having tried to relate a short history of D-QU I would 1ike to give my own personal ideas
" about the place, the=people, and their problems. If they contain‘alsq criticism, it .is given
1n a spirit of tritical so]idarity, not to hurt or destroy.
~‘\‘-—”/" First of all,.it must be remembered that D-QU exists in a society dominated by Europeans
and people of European descent and permeated by their racism. Tne very reality of organized )
racism in the USA became obvious to me, when watching John Birchers on the UCD-campus and ’ -
KKK-people, in arms, ching through Sacramento. Compared to those heavily armed KKK-members
escorting their hooded btothers through a southern part of the State Capitol, even the Neo-
Nazis in my own coﬁntry look 1ike "harmless" boyscouts. This country is full of armed people,
it is "free" to let dts racists march, shout slogans and carry two-barrelled shotguns through
a peacefu],neighborhood; demanding "White Power". Talking to Native Americans, who -had
relatives die of violence, who had friends killed by white hit-and-run drivers, who themselves
wear scars from encounters with “rednecks", the brutality of racism against NativesAmericnns
became more obvious o np: Of course, there §s racism in my country, and others too. "It is 7
just as ugly there as it is"here. I was born into one of the most racist surroundings one
can imagine. I am not ‘and I cannot be free of rn\‘za prejudice myself, nor were or, are any
of the.people I know free of -prejudice - both here nd in my own country. Racial prejudices
- become stronger and stronger tHe more they simplify an understanding of the complexities of
. imperiatism, colonialism, capitalism, and the more they function to uphold these. They are
part of that system and they arq,uti]ized to defend it. In this case, racial prejudice works
against D-QU.

Within slich a surrounding, it is d1fficu1t for any minority 1nstitut1on to survive,
particularly, if the people running it demand to find and go their own way, not copying
colonialist pattenns, neither in thinking nor in practite. And this, it seems to me, is_the -
essential dilemma D-QU has been in and still is suffering from. It is not a situation caused
by D-QU, but it is rather the problem of the dominant society superimposed dbon D-QU and all
that has to do with it. D-QU's first and essential struggle, -and its continuing problem, is
& the land-base. There are two ways of looking at this. Basically, I would agree that probably

all or at least the greatest part of the U.S. belong to Nat1ve Americans. Because, even

those parts ceded by treaties hardly belong to those who broke the treaties afterwards.

This is the basic right of Native American people: they belong to this land, the land belongs

to them. This is a circle of Truth. European or Euroamerican governments, laws, proviSions,

Ects, etc. canhot affect this basic Truth. However, what.happsns, when Native: Americans act

according to this Truth? They are driven off, killed, harassed, etc. The situation of the Q

Legitimate Pit River Natjon shows this. Nevertheless, they have Truth on their side.

f .. When Native Amer1cans, today, seek to establish their own institutions outside of what
T is officially regarded as "Indian 1and" (by the colonialist power) they get into conflict
v - with that power, and they get into conflict with the other side of history, with Truth, as ?

. well. If they take what rightfully has belonged to them for ages, they a}e breaking the
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" be driven out b§ the agents of the colonizer. -

.

oppressor's laws, - however, if they ask- the colonialist power for their conseht they .are, - -
tacitly, in agreement with its authority over land that does not belong to the co]on1zers .
except by sheer force. In asking the co]on1zer for 1and, in applying for 1t through~his
courts, and in meeting the requirements set up by the colonizer, they submit to his power and .
his "truth". This happens in conthad1ction to the rightful title of Native Americans tg this
continent, it does'not follow Truth. .
Makirg th1s dist1nct1on between Truth absolute and the "truth" of Euroamerican law and
land-title may sound dogmatic, irrealistic, or idealistic, - and it is; when faced with the
social and political realities of the United States today. Nevertheless, I think one shou]d
always have both sets of standards and values in mind, when thinking about the dstgat1on
of D-QU or about any other institution in a similar situation. Certainly, it would be “un-
rea]istic“t in a pragmatic, political sense, not to utilize the courts or government Committees
etc. to acquire the iand and given the material power of the U-S. - government and the material

weakness of Indian peop]e, it is the only way Native Amer1cans can go.about acquiring what .

should be in their possessign anyway. The other way would be to “occupy" the land an&, eventually, .
When fighting for the acquisition of the former Army communication center, the support-
ers of D-QU followed a "twin strategy", i.e., working both within the co]on1zer s system and
at the same® time according to inalienable Indian rights to this lahd (wh1ch, in the case of ,
California, cannot even be disputed seriously by the US-government since it failed to ratify
the treaties signed with Ca11forn1a Indians in the 1850's). Eventhal]y,,the twin strategy
was successful, and the board was handed the:land-deed. However, at this moment, being thus
“sanctioned" ard dealt with officially by the colonizers and accepting the land-deed from .
them, the D-QU board automatica]]y also acknowledged their authority, accepted their inter-
pretation of h1story,.became dependent on the1r system of evaluating eduaational institutions .
etc. The other party *'. the twin strategy, the occup1ers and those who had fought from
without the system, were no longer needed, because the twins-in that strategy had become CoT
alienated exponents of two different sets of political methods and values. The'language used
to describe some of the occupiers, then, became the language even eipected from people within
the colonizer's system. The twin strategy was, indeed, very-successful, but since an official
document secyring the land for educational purposes was needed and granted at that time,
the colonizer, by imposing his own set of standards onto D-QU, shared in the victory, whereas
those, who had fought his system, from outside became the loosers in a sense. . They, eventually,
it is said, ran into trouble with law-enforcing agencies, - the agencies of the opphessors,
used against all who do not conform to the values and norms of his system. The victory of
winning the land from Hﬁw was paid.for by a very high price, i.e. accepting the authority
of that agency, - and D-QU has suffered from this double-bind situation between being obliged
to the colonizer and wanting to help the colonized, ever s1nce. N
Again, this has not been the intention of the D-QU board. To the contrary, w1th1n the .
context of U,S. American society, the setting up of D-QU was more 1iberal, self-détermined gt
than the set up of any of the tribally controlled colleges etc., and it was the only way fo ’
achieve anything at alf. However, the case history of D-QU shows, how intricate the structural
pattern of iqterna] colonialism works, and how it is impossib]e; in this society, to estab]ish
a truly se]f—determ1n1ng institution without hav1ng absolute contro] over® the land and becom1ng . ﬁ
economically fu11y independent from the government estab11shment |
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This diJemma, the schizoid_gdouble-bind situation between loyaities to Native American values

sand the oppressed‘in.gen T, and the need to cooperate with and run according to the system

of the oppressors, has remained with D-QU ever since. It is, as said before, not the problem

. ‘ of D~QU but rather the expression of the inherent contradiction within main-stream society.
*Again, and agafh splits between groups who were more in line with the dominant society and -
those who had d1§carded its lifestyle a]together, occurred. This dichotomy.of opposing
systems is Manifest on many levels, e.g., on the one side, D-QU is requ1red to meet the
standards of Euroamerican administrative systems, - accordingly, D-QU has all the titles,

* - positions and admfﬁ1strat1ve structures which main- stream institutioris have: secretaries, L
presidents, boards%.reg1strars deans etc. This is necessary in order to_be recognized as ‘/ h
an educational 1nst1tut1on accéptable by Euroamerican standards. On the other hand, D-QU '
has sweat-lodges, holds the Sun Dance, 1nv1tes traditional re11g1ous peop]e,.he]ps former

. "drop- outs“ to find their 1dent1ty and to become members of the Native American strugg]e for

self- determ1nat1on Both systems contradict each, other, and whereas the first will always 7

be tied down by the requirements and standards of the main-stream system, the other, at -

present, can‘only ogerate freely and successfully, as long as the officjal university structure

is upheld and serves “as a shield to protect trad1t1ona11sm, or works to keép the land-base

on which the sweat Todges stand. Both systems form a symbiosis, but—at times they also contra-

dict and hamper each other, . : - -

» Even when D-QU as a university str1ves to g1ve students the necessary skills to survive
. in main-stream soc1ety, 1€;§s forced to accept some of the standards, techniques, methods

. ' and contents of Euroamerican schooling. It provides skills to survive, but these are also

the skills needed to adjust or even be co-opted. There is always the danger either to be .

co- opted or to be so tied down hy audits, investigations, etc. that little time and energy

remain to fulfili the truly educat1ve tasks for Indian people. On the other hand there are

the trad1t1ona11sts who go their own way, who do not adJust who will not "co-operate" with

the oppressors. If they follow their own way, as they ought to ‘be able to, D-QU will sure1y . '

Joose the land, and the peopl 1nvo]ved would have to 1obk for an alternative site. B

D-QU cannot by itself so?ye this basic contradiction which is forced upon them by the . ¢
colonizer’s system. What struck me pe{sonally, however, was degree to which those
involved in the adm1n1strat1on of D- QU thosZ'who went out and fought for it in wash1ngton

- or elsewhere, rema1ned 1ndependent ‘They used the system and its loopholes to fight for D-QU,
without thé system coopt1ng them. That, in itself is a very great 3ch1evementsof persona[ ‘.

) . integrity and morale. Also, despite all these impediments, ﬁ'bu has managed to offer a

‘ curriculum geared to the needs of Indian and Mexican people, free of government interferente. )
This ‘is*the greatest and most admirable achievement. ‘

- A Zecond great problem also has to do with the land-base, but'dn another way. D-QU

is miles away from any larger urban, rural or reservation Indian .community. Despite its
closeness to Sacramento and its Indian conmun%ty, and despite the relative closeness of the

. Bay Area, the Indian community people there cannot be expected to always travel to D-QU.

The land-site is <isolated, and there are far more Mexican Amerjicans 1iving.close by, than

+ there are Indians. Therefore, the ?nvo]vement of grass-roots local people is restricted

ethno-geographically. The running of D-QU is very much-tied in with the question of leader-

ship, but, traditionally leaders are only as strong as the support of their community.,

A Natiye American elite, intelligentsia or leadership is ineffective withqut the people

-
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- behjnd them. So, now, more so than ever before, D-Quz?é recruiting support from ieservations‘
and cgﬁzzyities'throughout the west, and‘the growing involvement of Indians from Nevada
and lot [states is a.promising and encouraging development., ’

How, then, can the structural problems facing D-QU be resolved? Even if I knew, a-<§
nonzIndian outs1der, I would not dare to suggest anything, - but; admittediy,.I do not knﬁa
any answers. As long as D- QU suffers from the basic antagonism underlying capitalism, i.e.,
between the exploiters-and the%%&ploited, between domipance and subordiration,' the problems
will stay. As soén_as D-Qulgperates "smoothly", it may wetl have lost some of its self-
determination and become co-opted as a show peaée for the liberality of the oppressors.

- -If-it- does. -not_compromise, if it follows the "radically sg1r1tual path, it may never even
live to-speak the Truth. I do see the problems of D-QU as the problems of the oppressors,
themselves, and unless those contradictions are solved first, I see no lasting chance to fully
realize the self-determination of any, oppressed group.‘\Thgre is always the danger of sl1d1ng
into a ghetto situatﬁoﬁ, of becoming co-opted, or of being-even assimilated. However I

do not see these dangers for D-QU right now: the gFea;gr danger being that D-QU may loose

the land-battle a1together. This must nof be allowed to happen. Therefore, the fight -
. . § )

.

goes’ an.

. DQU’s Iong battle for survival

r

. By MIKE FITCH qmuou ‘‘are primarily ccording to Elldy. DQU could *'can occup, preperty,
The difficulties which have ‘echnicalitiss” which need to be ncexve lbout 350,000 under thé act th.yuncl::nlh.pyto;eh.rtylorpm-
University, cleared up in the second audit. oI the first year of & five-yeaz pro-  {it, they can mortgage the property
caused by insufficient financing and More than $100,000 is being . but they can't sell It.” '
highlighted by various charges from  Withheld. Crummel sald, “They'rs  Additional revenue will be for DQU would be required to main-
- foderal agencies, seem to be ap- Mot going toget any more money un-  thcoming from benefit events, Baldy | tain accreditation of some federall
. preaching a climax. . til the audit is done and has been ac-  said, and a couple of for ’
o foundation grants have been 2 °
mhmuubcztg!‘:mh'm The Tribally Controlled Communi. A long-term solution to' v '--u uqu“;uu the !eld‘ctm.l
ke frootain DQU's o€ 845ty College Assistalice Act s another ' problems may res(withFasio'sbill.  govéenment Is suthorized to file sult
Tl-ylnvolvml closer to p ' o i forDQU:  Pat Fulton, Faslo’s chlef to re-enter the land,” Fultoa said.
The ‘Bureau of Indian Affairs legislative asslatant, sald this week Past controv the land
—Financial ald for the & (easlblli < hetar DX
_ —Ft . or the aative easibility that Fazio hopes to introduce the bill on whether DQU had met
llege's now into the poesibility of pro- within 'a week or s0." requirements attached to its lease
being withheld by the Department ‘lun‘d‘ltoDQUundort-helcl. The bill is an am@nded, and much  which stipulste that the collega
R Health, Education and. Weilars has yet been reached lated, v h of & bill esriler enrollment level
hocnm__nuludtto(mcdlgpm on actual funding, a spokesman lor  sought by DQU. amendmentsin- and not use the-land for nono-
Py unacceptable:” the BIA sald this week, but added its chances §f success in Con- purpous.
.—‘I‘M Mut{muy of receiving Mthouuf'y*l;oput?num ;mul:nmﬂd. According to Baldy, "DQU s not
: , hrd " . -
mylwwm.m lmeo&- ome decision 800 bo added, DQU of-  bappy with the bill. We foul that
- lege Assistance Act: v . -
- —A but scheduled to be -
. Congress soon by Rep. Vic Fazie, S . i
author -
bopes will solve controversy cedter- ¢ ®
. .ingon wnenmpalnnmm
B0 ciimax
D ' —The accreditation of nnnuu ;
which will be reviewed durjng June. - . .
un-ummmm . therearesome aressthat are impos- Under the order, DQU was toid te
for two de ding od — that don't hnvunyrolmnna nuh progress uporu on
to Robert Crummel, ssslstant = . ‘“‘""“" institation.” Wipllated items” 8 visit te
regional director {nthe m:w-n«m Fia i th roquiement that e DQU was o amade by the Jsocla-
. of student financlal eolhnmdnwnucndlhdonorm tion's accrediting cornmission
alternative a8 an example. N e was fred.

- . The first: Involves ‘rhomn - " American tolleges have uwhh In v "I think there’ !
aa
. .’3:'.“:55.‘:? prepared the sudi uditand . .. accreditation, Baldy - "' Baldysald, thmu will
© lepe's uently mnanud col . . sald, because their oducational stan-  retain its tion. He has In-
comptroller. The hiring raises dards are different fromi the dicated that the college's longterm
questions about Honhy s in<, and the qualifications of
in the audit, R -ucnmymmu " ! lnmuuuummmum-
Crummel said. The status of DQU’s accreditation * . main concerns.
““They will have to be sudited by el o e g1 L AR g e
. Associal Schools Colleges wo part-time
m..h‘m“'w pubhc ac- R h!,!‘ug. ' b ton un:evelop a “fairly decent accoun-_
DQU President Stave Baldy said ‘ . ighy Y. ’
My e o thzﬂrm . order” QU curmuw just over 150 .

of Sanz, Vargus & Co. of Los Altos to un e b e lccordl.u.t:d

prepare the new audit. He indicated Rotbe e
llt‘:ny be completed by the end of ‘

Secvl accidn ts Cenmintl, + L
e S e o '
i | ‘ - ¥
such inforination 13 not to be made Spring 1980, ‘ ‘
w:l‘l&;tthupmm  the itecms o (source lost )

. s
.
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FOOTNOTES ‘FOR PART 1

e

;Gwyn Jones (ed.). Einik the Red and Other Iee,&andj.c Sagas. (London: Q.U.P., 1961),
p. 156

ZT)uwe,& and Wonks of Captain John Smith, eds. Edward Arber and A.G. Brad]ey (Edinburgh:
= John Grant, 1910), p. 400 ff. -
3(: f. William Bradford. 04 Pi.ymowth Peantation 1620 - 1647,2 Vo1s (Boston: Massachusets
Historical Society/Houghton Mifflin, 1912), pp. 200-210. :

4(:.f. John Eliot's Further Account of the Progress 06 zhe Gospel Amongst ‘the Indians of
New England’ (London, 1660), containing dialogues between church elders and christianized
Indians. C.f. also: _Increase Mather, A Brief Account of the'larn with the Indians in New
England (London, 1676) and Cotton Mather, Magnatia Christi Americana (London,”1702).

5(:.f. H.J. Stammel. o!,ange Gras wachst und Wassern uxmr_ (Stuttgart: Deutsche
Verlagsanstalt, 1976), pY 41.

6(:.f.: New Yonk Times,25.12.77 and other issues

7(:.f.: Howard Adams. Prison of Grass {Toronto: General Publishing, 1975), p. 152ff.:
"The school systematically and met1cu1ous1y conditions natives to a state of inferiorization
and colonization. It does this in a number of ways: most important, however, is that it
teaches the language, literature; and history of the colonizer and thus forces the students
to deny their language, culture, and essential being. The school and its teachers operate

. with typical racial stereotypes and coerce students into feeling ashamed and unworthy.

N

8The abbreviation "DQU" is commonly in use, not only because the full name is a very long
one, but more because it refers to two distinguished, quasi-deified Native AmerLan prophets
and founders of nat1ons, whose names should be used neither unnecessarily nor ifMreverently.

gTh1s quotat1on, 1ike many other informations and ideas, was taken from the Handbook o4
Native Amenrican Studies and Ch)wno!;ogy 0§ Native American Hutony, prepared by the staff
. and students of NAS, Tecumseh Center, eds. Jack D. Forbes and Carolyn Johnson. (Davis
Tecumseh Center Pubhcations 1971), pp. 46-48. ~

']ch. above, fn. 4. . ‘ . *"t - -
- &

”Margarei Connell Szasz. Education and the Achan Indian (Albuquerque: University of
New Mexico Press, 1974, 1977), p. 9f. '

. .
]zLuther Standing Bear. Land of the Spotted Eagle. L'inco1n and London: University of
Nebraska Press, 1933, 1978) pP. 232-235 ” )

3Th1s became Obvious in an 1nterv1ew with E. Benton Bana1, director of the Red School
House, Survival School, St. Paul, Minn., carried out in Germany, April 22, 1978 (interviewer:
—tutz)s—unpublished tyg)escript

R 14 C. Smith. Indian Education. Unpublished Masters' Thesis (University of Utah: Far
West Center, 1973} ,p. 9. oo - .

]swﬂham A. Brophy and Sophie D..Aberle (gomps.). The Indian: America’s Unfinished Bu.u.nué.
Report of the Commission on the Rights, Liberties, and Responsibilities of the American Indian
(Norman: University of Oklahoma Press, 1966, 1977), p. vii. °

s

]61b1d p. 156. C.f. also: A1v1‘n M. Josephy, Jr. Red Power: The American Indian’ s,
Fight gorn Freedom. (New York et al.: McGraw-Hill, 1971) pp. 31-35.

”Brophy/Aber]e, op edlt., p. 153, % ' 7

18Josephy, op.eit., p 55 - ‘ ) o
‘19 .

Edgar S Cahn and David W. Hearne (eds.). Our Brother's Keeper: The Indian in White
~ America.” (New York® New American Library, 1969, 1970) p. 28. :

Y »
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20ngpdian Education: A Nationdf Thagedy - A National Challend®™™ 1969 Report of cthe
~ Committee on Labor and Public Welfare|, United States Senate, made by its Special Subcommittee
;rqlndian Educationqﬁﬁiehington: U.S. Government Printing Office, 1969). Reprinted in (22)
elow. ! . -
. '4

'ZIBetween Two M{Lestones: The First Report to the President of the United States by the
Special Education Subcommittee of the National Council on Indian Opportunity, Washington, D.C.:
u.s. §3vernme2; November 30, 1972, repr. in (22) be]ow. This publication 1nc1udes "Titte IV"
. below.

22F 15t Annudl Repont o the Congness of the United States from the National Advisory»
Council on Indian Education. 2 vols. Washington, D.C.: U.S. Government Printing Office,
, March, 1974. (Includes.(20), (21), the text of the Ind#an Education ActJ and other documents. )

. 23Jack D. Forbes. "Selections from the Brief Proposa] for Deganaw1dahfpuetza]coat1
University®, in: Jack D. Forbes and Carolyn Johnson's Handbook for thiNDevelopment 05
Native Amenecan Studies (Davis: »Tecumseh Center, 1971), »p. -46

24Jack D. Forbes. Native Americans of CaL&ﬂonnca and Nevada. (Hea]dsburg Callfornla
Naturegraph Publishers, 1969), pp. 52ff. .L.f. also: Jack Norton. Genocide {n Noathwestenn <
Califonnia (San Frantisco: Indian Histor Press, 1979), passim.

Y 25Fbrbes, Native Americans of CaiiﬂoAnLa and Nevada. p. 51, 59.

26c0r detailed information see: A qudy of Existing Physical and Social ‘
and the Economic Potential of Selected Indian Rancherias and Reservations in C

ed. California Indian Assistance Program, State of California (Sacramento, Junel 1976): .

and:  Cdlifornia Indian Assistance Progham Fiefd Directory, ed. Dept. 41 of Hous1n and Communlty /;/,// %

Deve]opment, State of California (Sacramento, July, 1978). .

Oq,the Struggle of the Pit River Nation see: The DLApOAAeJAed. (Fith Script. On ) .
. the Pit River Indians Struggle to Regain their Lands). Piedmont, California: Geoxge Ballls,
1970. . .

oo o
28John W. Moore with Alfredo Cuellar. Mexican Americans. (Englewood Cliffs, "NJ:
Prentice-Hall, Inc., 1970), p. 11. ¢! ; g
29Stan Steiner. Lla Raza: The Mexican Americans. (New York et.,al;: Harper and Row,‘
1970), p. 208ff.

30Moore, op. cit., p. 67ff. ’

32 Black Berets, "BBO 12 Point Program and Platform," in: La Causa PoLitica: A Chicano
Politics Reader, ed. F. Chris Garcia Notre Dame and London: Notre Dame University Press,
1974), pp. 405- 408, p. 406. —

33Mano Barrera, Carlos Munoz, and Charles Onelas. "'The Barrxo as an Internal Co]ony,
in: La Causd Pol&tLaa, Loc. cit., pp. 281-301; p. 298.

4Nhen talking about “international attention" I.am referring primarily to the situation,
“in West Germany and other Western European countries which were visited by Pan-Indian dele-
gations after the Geneva Convention in 1977 and in the fo]]ow1ng years, drawing great attention
to the situation of Native Americans today, particularly in the educational and social :ffeld.
In April, 1978, Eddie Benton Banai, Director of the AIM Red School House, St. Paul, Minnesota,
spoke to Austr1an and German students and educators, and a month later a second, larger
Indian delegation, including Indian educators like C]yde Bellecourt, Phillip Deere, and '
others, drew large audiences in.Germany. Subsequently, at many west German universities -
and colleges of education, students submitted theses and term papers on educational alter<
natives, focusiqg.on Ind1an Survival Schools (this coincides with a general revival of German
enthu51asm for Indians, whose sources and implications I have dealt with in several other: .
papers and pub11cat1ons)L This year saw the publication of a second book by Claus Biegert,
the most famoys West German supporter of AIM, member and coordinator of the Indjan Section of
Surwival Internatiopal, film-maker, journa]1st and author, entitled Indianenschulen - als
Andianen uebeAZeben -‘von indianern Lernen - suwavival schoofs (Indian Schools - to survive
F E} '
58 . ) .
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as Indians - to learn from Indians - Survival Schools), including reports on survival schools,
photos and documentations, information about AIM trials and campaigns, and interviews with
- people 1ike Phillip Deere, Leonhard Crow Dog, Bil1 Wahpepah, Clyde Bellecourt, and others.

_ Howeyer, the CIEA is never mentioned and DQU is only referred to in a footnote. In general,

most information available (not only in Germany, it seems), focuses on Akwesasne Notes,

. The Six Nations, The Dakotas, some northern and central survival schools, a few leading AIM ¢
members, the A]askan pipeline project, the St. James Bay and Canadian Northwestern Territories,
as weM as aqn the Navajos and Hopis. Relatively 1ittle is published about Oklahoma, Central
Canada (Saskatchewan), Flotida, or-California. The pubiication of this anthology cou]d help
to close part of this information gap. ° .

S
~

35 Un]ess otherwise iridicated, the following information about the CIEA is based on various
official and unofficial statements and reports gleaned from CIEA members, on the files of
the Forbes Special Collectipn at the Shields Library, UCD, on DQU and, CIEA pamphlets and
handouts, and on personal conversations with Jack D. Forbes Sarah Hutchison, David Risiing,
and many others whom I wish to thank for their support. '

Caﬁ&éoﬂn&a Indian Education.. Report of the First’All-Indian Statewide ‘Conference
. California Indian Educatian’- Northfork ed. Jack D. Forbes. (Modesto, California: CIEA, : -
> Ind., 3rd printing s. a. ). -

). Y . -,

CaZLﬁonnta Indian Education ‘zoc cit., pp. 7-8. - R

\ 38The same year, singer Buffy ainte-Marie proposed the same in an gpen letter to Indian
,parents. C.f.: Buffy Sainte-Marie; "A Letter from Buffy Sa1nte Marie,". IndLanA 1L2ustns

¢ 'vol.'I, No. 8 (October, 1968) T pp. 12-13. . . *
) 39 Ward Churchill and Robert S. Higl, Jr. "An Historical Survey of Tendencies in Indian‘, \\?U,AJ
Education: Higher Education." The In Hkaxon4an, 12 (1979), 37-46; p. 44. ° ~ .
’ Aow Roger Buffalohead. "Native American Studies Programs: ReView and Eva;nation»"
< Indian Volces: The Finst Convocation of America® Indian Schofarns, ed. Indian H¥storian Press
‘ ¢ (San Francisco: Indian Historian Press, 1970)- pp. 161-190 p. 176 . L ,
a1 .

Thé NICE Program has deveioped several sets of materia]s to be used in teaching
Indians and whites. about Native Americans in schools, obtainable from: Northern Indian
', Caiifornia Education Project Library. 526 A Street, Eurekd, CA 95501 A}
- - . - Iy N
Ind4an Voices: The Finst Convoegff' Loce c&t 3 Indian Voices: The Native American
Today. A Report on ‘the Second Convocatign of‘indian Schoiars ed. Indian Historian Press (San

- Franc1sco :¥.Indian Historian Press, 1974). . .
o ,,' F.i)us.t Con,uoca:ti,on, p. 171f,, 4 q’ L ‘
' : 2 7t fr R ot e s
s Yabid, po72.. - A4 U *
. J . "g: ré .. . v - - v -
451bw p..183. - - P A SN L . :
. :’ Generaliygﬁthe samq,is .true of all writtenghistorx it is presented from the p01nt '
. : o?rv1enfof the victors d conquerors, not as the history of the defeated victims, regardless
x whether the issue- from- g racist, sexist, or capita]ist~pojnt of view. In Western
’ Europe, students re t ught . next to, nothing about the history of women or the working-classes,
let alone the histpﬁywof Gauls"gr Basques, Ce]ts or Same, Roma or Frisians, Jewish minority //
or Turkish, immigrant§1aborers . '_ i,
.o 47For a more detaijeg_account see: " Jack D. Fbrbes* @me, Scholaﬂah&p and Cultural . -
NN sPLuII@U.Am in mghu éduca,t(on (Davis, Cahfornia, Tecumseh Center, 1977)

-Q- ) ﬁ48For a discussion of these {Ssues ssee: Jack.D. Forbes. "Native American Studies and . -

L v Ethnic SfAdIES," Handbaok, 206 ity p. 2-12; .. ) .
: . .I gathered all this information -‘]etters, reports, newspaper tuttings - from the Jack

, <. D. Forbes Coﬂiection,*Specia] Collections Departmerit,  Strields Librarfy, UC Davis, as well as

‘ from Eorbes own fiies and from pensona] talks to the peop1e involved. ~
- 0jack D- Forbes, Kenneth R. Martir'; Pavid Risling, Jr, Thé Estabbishment of D-Q University: -

]

An Exam’le of Successfu] Indﬁan-Chicano dommunity Deveiopment (Davis D»Q University Press,
t‘
a : 59 -
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1972), pp. 3f.

) . - M DR -

A]though much has been said abput the occupier$ being homeless militants, drug abusers
or alcoholics, it must also be acknow]e ged that without the help of these peop]e, who held
out there dur1n§ the winter months oftefi without adequate supplies, the battle for the site |
may never. have.been won. There were t:mgs, even when only one occupier held out there, and
there were days without support from the Davis group. I have talked to persons:of both sides .
about this issue, and I am unable retrospectively and as an outsider, to resolve the problem.
Instead, I refer the readers to: Forbes et. al., The EAtthAAhment of DQU, pp. 5-9 and the |
interview with Roger Neadeau, - both included in this study, pp% 89-93 & 95- 99.

.
’

An Iroquo1s spokesman protested the use of the’ name, considering it "v1rtua11y sacri-
legious to use the name of a deceased chief except dur1ng religious ceremgnies or in a time
of emergency." Peter Jdnssen, "DQU: Their Own Place.in the.Sun," Change (New York), 5: 1
(Feb. 1973), pp. 45-48; p. 47. ) - . . )

.
53Jack D. Forbes, "D-Q: Why an Indian-Chicano Un1vers1tfy?‘l 3 pp » unpublished manuscrizt,-

Forbes Co]]ect1on, Special Collections Department, UCD Main Library, box XVIII. -

0 Q UanenALty, a founqpage handout published and edited by D-Q Un1vers1ty/;n 19]8/79, -

TP 3. i . L

-

' Gi‘

\

55A11 courses ment1oned here’as’ examp]es were actually offered by D-QU in. the Fa]]/
Winter semester of 1979/80.

56For mo!t of the information g1ven in th1s section I-have relied on David, R1s11ng, Jr,,
who proved an excellent oral historian of DQU an#§ Indian politics and education in general, .
Some Chicanos and other people I talked to were not willing to be named, and I found it up-
acceptable to-include any oral information given anonymously. So, if this account may -tdrn
out” "the h1story of iij v1ctor1ous“, as usual, and not "the history of the defeated“, there

- -

is noth1ng I can do gbout it.-, I think, however, this is the truth.

7Need]Ess to say, that every change occurring within D-QU, every intérnal strugg]e or
even "hapben1ng" normal. in mainstream universjties, was taken up by the press and reported,
b1own out of proport1on and descr1bed negat1ve1y This still continues today. .

58Heantngé begonefthe Sekect Commtttee on Pnestdénzxaz Campaxgn Activities of the
United States Senate, 93rd Conyress, 1st sesgion: ‘Watengate and R ed Activities.
Book®13. (Washington, D.C,: U.$ Government Pr1nt1ng Office, 1973) pp. 5289,+5321, 5396
Adm, c .

L

Jack D. Forbes and Hoﬁgrd\ndams A Modef of 'Grass- Roots' Community Development

e

i
The D-Q UnLven£¢ty Native American Language Pno;ect (Davis: Tecumseh Center Press, 1976), .-

41 “pp. ,

60 C.f. the 1nterv1ew with Cipriano Manuel;, "That s What I'd Like D-QU To Become...",
1nc1uded in this study (pp.  101f ) Cip's concern about the dying language as an indicator .
of de- Ind1an1zat1og and cultural genoc1§p is shared by many Native Americans, language
becom1ng a criterion for being Indian of non-Indian. I heard this op1n1on from_ several peop]e
asked, including Witlard Rhoades (Pit River) and Darrell Standing Elk in the interview 1n€1uded
in, this study:? "“Being Indian Is A«5p1r1tua1 Thing..." (pp. 9105f.). ‘

6]I went to t eservation on the same f1e1d trip after hav1ngﬁta]ked to Cip
Manu€} at Papago/ On March 14,.1980 I talked-fo the-Director of the Zuni Board of Education,
Dan Ukestine, -a B some/0F the staff members of tie Zuni Curriculum Development Program (Box
33%, Pueblo Zuni, N.M{ 87327). I wish.to thank a1l of the people I talked to for their
friendly readindss to\share 1nformat1on with me. , '

62

o

C.f. interview wi Darre]] Standing E1k in th1s study PP.. 105- 113. {

3 631 am referring to e*Benton Banai (Red SchooT House) and a Pan-Indian
de]egatlon touring Germansznd other countries in April and_May 1978 respectively.
p k-2

64Th1s situation is de ed and criticized in an open’1ett by Jatk D.¥Forbes, “Hon’
to destroy D=QU in a few easy lessons", Jack Forbes Special Collection, Box XVIIf -UCD |
Main Library. wt L.

Fa
I\" " » f_/ . . ot

: 0. 68 ~ .. T

-~ * .
) . A .
s i . . RN e . . *
. P

'S .

-.
.

.

v

-

Y




. @
Ll
l
R
r
!
! ~
.
| -
SR
|
A 4
Coe
. .
} .
o
PR
Q.
-
* Q.
"
L] .
‘:
~ 2
N a
A
» .
- “~
L4 5
.
e
»
1
; L2
- L]
.. /
Y -
. 4
(4
y
A )
»
¢ .
.
"
.
-
A} 9
. -~
s Y 4
.‘ .
.
. )
-
’
e
.
.
2 .
s, -
Q. "“
.
¢
g
[y
o, ¢
rd
< «
I
el
A .
NS
.
g 3
, "
« .
o \)‘ - i
<ERIC .

Aruntoxt provided by Eic: N

-~

‘ 65M(mte Leach aﬁnd Mary Tappel, "A
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. DQU.Accreditation Safe, For Now

By GREG WELSH
DQ University is temporarily out _
- of danger of losing their accredita-
tion as a valid, two-year college
- institution after a fedefal commis-
sion last week removed an order
requiring the. university. to show-
. why its accreditation should not bé
terminated. - :
That same accreditation commis-
_ sion, however, placed the Native
American University 8na one-year

« . °- prdbation for financial reasonsin a

move which disappointed officials
-~ attheschool, located sixmiles west
of Davis.

DQU President Steye Baldy saia
yesterday in a telephong interview’
thal he expected better news than
he actually received last Wednes- -
day. - T ’

“We were ami'tfl/pating full ac-
creditation with no probation,” he
said. “We got the minimum we,
were expecting.” * .

he decision, was made after a
six-month reviewof DQU’s status

The California Aggie, June

~»

-
.

as a functioning two-year universi-
ty. Reports that the university had
falsified enroliment records and
had misused some of the federal
land on which the university, sits

initiated the investigation last year.:

According to a press release
issued by the executive director of

- the accreditation commigsion, Ro-

bert Swenson, DQU has made
progress ‘since last reviewed in
lanuary, but some problems still

-need to be ironed out.

Primarjly, DQU must now prove
that its financial status is stable and
will remain stable in years to come,
according to'Swenson. * | '

Swenson pointed to other con-

cerns in his prepared statement

Wednesday.

“These include rights.to use the
federal property, employfent of a
core of full-time faculty, establish-
ment of an adequate library service
and implementation of plans for

., thé development of campus facili-.

ties.”
M - '
25, 1980
» ‘ 1
<
*
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Baldy disagreed" yesterday with .
the contention that DQU cannot v .
balance its budget. “We're as '
stable as we've been for a long o N
time."” . d ) |

Baldy pointed to.a $224,000 grant |
the university received last week O
from the Bureau of Indian Affairs |
for operating expenses during the |
past year, while placing the univer- - }
sity in good position to be awarded R
$800,000 from the bureau for the
1980-81 fiscal year. . -2 o . __ R

He also said full-time faculty, a -
library service, and the develop-
ment of campus facilities will all be
a parf of DQU’s fall program. |

+Baldy reiterated yesterday that

|
he bélieves DQU has been victim- . |
ized quring the past year by federal . |
agenties due to the fact thatitis a C -
Native American University an * J

has Had a turbulent past.
““Inourcasewefeelwe'vebeena | - fod |
little discritinated ‘against,” h o |
said. “Other schools in similar : \
situations haven't-faced the suspi- - .
cion we have.” i+ :

y )
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DQU g:ven high marks

- BrRobin Campbell

Ammmwummm
sity for the federal Bureauof Indian Affairs gave
& high marks in all aress, one of the team
members said Friday.

Roberta Wilson, director of the Tribal Ad-
. Ministration in the Graduate School of
Puuicmunmeummudwumum

hmdDQU “owerall, a very insplrational place.”
“1 feel very strongly this institution has been
the victim of harrassment, and I didn’t feel that «
way before | came,"she said,
She is one of three people on a team which

works for the federal government on a contract *

hmwbokkﬂolndhnmemmityml-

Qnalﬂmgluﬂ:ehnds,whlchmlntendedw

provide & stable financial base for the colleges,
“hnounautomticthlng"us.wu.wawd.

The evaluation is *‘a very formal and rigid pro- .

cess,” she said, and the team was working witha *

$0-page, nine-sectipn investigation form
developed by the BIA and'the peesident's Office
of Management and Budget.

Other team munbers who with Ms. Wilson

oent days last week at the university are
De. J. Tlmll. she called “one of the
most commltyeollegemenln
America,” and Leland Pond, a dean at Dull

uding papers on
dhg- federal udm the school has had, M:.
Wilson said. Theteam also satinon classes. _
Théy looked into curriculum, faculty, fiscal
mganent,mmcordnndhcmﬂu Me,
said, adding that after the investigation
diem"tuﬂymmednmnndinmym

‘E

“We came in with prejudicles, we'd heard
lhlny." noled. ““But this school comes closer
10 meeting the spirit of what was intended than,

A - . .

-education
school ispot ¢

I’veaeen." ’

+* She cale he riticiam feveliedat thescbool
politically

“g%racist type of thing,” and
_ motivated.

“There isn't anything that radical going on,"”
uald.“ldon’tbdlevunuuhpeuplehveae-
tually been out there.”

Shobhmedwloucrlﬂdmdthemm-

-ﬂon,lncludlnga.lmrynpattmnﬂnfedetl

Office of Education which sald “there is no
pt&goingou,"onﬂnhcnbe
‘mainstream.”

Ms. Wilson sald she was reminded during her

The team’s report ffom the team will gofo the -
BIA, Ms. Wilson said. Asyet, no one cansay how  dians.”
" much money the university could get, or whether

it will be more than a one-time grant, ©

Ma Wilson said the fundidg
the> Tribally-Controlied Community Colleges
‘Assistance Act, was passed to provide the stable

funding Indian colleges have trouble fefting

© BEST COPY AVAILABLE

. the Washington Star from

from tuition or state tax funds.

There are 24 such colleges in the country, 16
currently operating, and eight In the planning
stages, she said. DQU is the olde$t not on a reser-
vation, she noted.

Money under the act has been set aside, she
said, but it may not be enough to provide on-
going support, and the program is up for finan-
clal re-evaluation by Congress in two years.

DQU has encountered its share of criticism
fromfederaland state investigators. -

The school, which has about 100 students, could
lose its accreditation in June due to problems in
unmguplong-tum funding, DQU officials have

Andarepmpubusbedin.hnwywmllyln
an unnamed Office of
ucation official charged the school was “a
behind which welfare is provided to In-
The report is blamed by DQU “olficials for
causing a $100,000 federal t of Health
Education and Welfare grant to be held up, and
mwwfmmmmm
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Serving all of Yolo county since 1857

~ D-QU wins

Quetzaleoa!
mits bid to obtain a 640-acre former Army bhse
a8 the site of a school tailored for Indians and

Mexican-Amencans, .
“We've brought in 2 winner, oor first in a
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seives, entirely by ourseives,” said Miss

‘Thorpe.
Miss Thorpe is no stranger to Indfan '
She gave wp a rea) sstate b hm
- Last year to joint the Indians occupying Aleatraz
Ialand in San Francisco Bay, later maving ¢ to
Indimn. efforts to regain wilderness land in
She suggests those might heve
turned out differently i, ke DQU'a well-
e e e

olans. -

v
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Democrat
EDITION

Woodland, California Friday, February 19, 19
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- “We're hurting for money,” she explains.
“Last week 1 had to raise 9600 for insurance
and another $200 for an sccreditation fee, and
somehow we got it together,
“But we'll make it. This is the greatest thing

]
.

‘ battle to
- get¥former army site

that's happened to Indians and Chicancs since I
d?:ﬂobes "'w holding a meeting
3 says, “We're a at
DQU on Feb. 21 to plan the future and elect a
permanent board of trustess. We want it to be
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Lois Risling*

-

’

. "INDIAN PEOPLE NEED TO CONTROL THEIR OWN INSTITUTIO&S“ -

- T \ ' k

*Lois Risling is of Yurok and Hoopa ancestry. A former student of Sacramento State and,
at-present, a Ph. D. candidate from Stanford University, she has taught both at Tecumseh
Center and at D-QU, where she is still working part time as a voluntary staff member.

This speech was delivered-by her on April 26, 1980 at U.C. Davis for the Native American
Cultuce Days, sponsored by the Native American Student Union, By the time her speech was
given, many visitors had left, and there were next to no non-Indians present. However, on
the—adjoining field, there was a noisy sports event going on, rawing a very large crowd.
This is.what she is referring to at one point in her speech. ,
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It's been a very interesting day for all of us; and I'm glad to see-you all here. When
I was asked to talk, I asked what kind of topic they wanted me to talk about, and they said
that the people invited me to sgy something about edycation. I thought about that for a Tittle
while because I taught here at the University of Cal{fornia at Davis in the Native American
Studie§ Department for a while and they hired me to do some education. At the time, that
was what I thoyght I was doing. Until I got here and I realized it was not education that
they wanted me to do, it was teachjng. They were not interested”in learning because.as you
can see, here we have a small group of people, and next to us we have a track meet, and then
we have some oth&r things going on, not many peod]e are coming to listen to Native American
Studies things or things about Indian people. ‘

I went to school in the sixties and some of you remember the sixties. Some of you were
participants, and some of you were watching television, which we a]TTEB. People were really
.excited and we used to have things like this, and there would be people all over the place,
lined up to look at Indians, to be with Indians, to be around Indians. I think they thdught
that if they were around us long enough, it would rub off. But it did not rub off. It did
not rub. off to the point that we saw President Carter send a group of people, army people,
into Iran. What for, I guess, to have us go into war? Nothing that they tried to have us
learn at that time has come. So, now, we can 100k around at this‘and we see people sitting
around - a few people interested but not everybod; interested.. There is goirig to come a
time when people are going to-“start listening to Indian people again, and that is in the
not-too-distant future. i

Right now, Indian people are trying to do some education, not schooling, the thing that
we do here. There's a popular song out on the radio now that is about education and school-
ing. Pink Floyd has it out. Helgrote that song for his children, and in thére he says,
"Teacher, we dongt want. no education. Teacher, we don't want to learn anymore, don't teach
me." He tooK his kids out of school because he didn't want them to be taught. He wanted
his kids to learn. He wanted his kids to be creative. : ' .

About ten years égo, I was asked, "If I was a school teacher, what would I do?"™ And
I said I wouTd not teach. I would allow my kids to learn because Indian children are not k-
taught, they learn. And one of the things I said then, and that I still say now is that
when a person is tF}?ﬁdtid"bét an Indian child to learn, he takes that child and allows it
to develop the knowledge inside qf jtself. Let that knowledge come out. Every child,

every person has some ndtural ability. No one paid any attention then. They Said that is
not the way to learn. What you have to do with the child is to take a toy and give it to
the child and you say, "Here, figure itsout." .Inquisitiveness, a child has to be inquisitive.
The child has to develop his own needs and his own desires on‘his own. I‘just saw a study
that was done and I saw on te]evﬁsion, now, where they say, "Parents, don't give that toy to
the child by himself, show him, show her, how to use the toy." Indian people have been doing .
that for hundreds of years; and, now, all of a sudden, that is the new method for learning,
—the new method for teaching. So slowly and surely they are beginning to learn from Indian
people. , "
Plants, = Indian peop?é used to go out to have ceremonies for their plants. Some of
them still do. They laughed at us, they said you are stupid, plants cannot understand.
Now, they tell you to play Beethoven, --ah, ‘Beethoven is a little rough, play Bach, he's a
1ittle bit smoother, a.1fttle to soothe the nerves. Plants can tell whether you like them:
66
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" sity. It is a step, it is a simple way. Support must be shown for that type of ﬁniversity,‘
. And there are others like that in the United States, - other institutions and other ways of
developing things. If we do not do that, then in the very near future, we will not be sitting

We have been doing-it. They are learning from us, but they are stealing it from us. ° They

, are taking it. Indian people, they have taken our land, they have taken our learming, they

have taken us. They have left us only one thing and that is’our essence, and that is what .

they are trying to take from us now. Théy are trying to take our very being, how we do things.

But once you take something you do not understand you destroy it, and in that destry~\1on, . P
you destroy yourself. - . .

We are now as Indian people trying to take control of our own lives and determine our
own 1ives, and we're doing that by tri%ng to develop our own institutions. One of those-_
institutions is D-Q University. That is a university controlled now by Indian people, and™ |
in a constant state of struggle. One thing about-Indian people is this: Indian pegple are’ @
born a problem to this society. We are born a problem. When we are born: this country
does not know what to do with us. This government has only destruction in mind. Therefore,
we are in & constant state of struggle. Non-Indian people, white people in this country,"

|
become a problem, théy are not bozrn a problem. They become a problem to us because they are §

in a constant state of conf11ct, not only with us, but with their own society. A friend of |
mine told me that you can see 1t in the way that:they die. That when they die, their body,
their essence, their state of being has no place to go because this is not their place.

(3

‘They are constantly looking for a place to settle, - thelr spirit is, - because they have

no place here. It causes disruption and unhappiness, and disorients them to this society
and this place. .

_We are trying to he]p that. We are trying to recreate and control our own destinies »
and soc1et1e§ by controlling our. own institutions. One of those,institutions is D-Q Univer-

here. There will not be,  these large institutions 1ike this because these inst?tutions go

back to being only for the wealthy and the powerful. And it will be an institution designed

to make Americans Americans and only for Americans. ' .
Money 1is getting tighter, food is getting tighter, jobs are getting scarce. One of the

things my Grandfather taught me when I was young: he said, "There is going to come a time

when there is going to be a sack of potatoes and a sack of gold, and people are going to

kill each other for the potatoes, because the gold will not be worth anything." And that

tine is very near. Unless we do something about it, we will not even have the potatoes to

fight over~ Becduse one of the things that he taught-me from the time that I was a child,

and that I still believe today, is that if we do away with the water, that if we do away with

the air, everybody will die because you cannot 11ve without water and air. But you can live *

withdut gold, you can live without money, and you can live without houses and cars and furni-

ture. It is those kindssof.things that I think people forget because now we are in a struggle

for 1iving and a struggle for survival. . s
When Indian people say education, that is what they mean They mean the education of
learnting. We are not ta1k1ng about'5chool1ng, that system that we see here today, that system

that allows for this to happen, for me ts‘gtand here and talk to you and tell ydu, I am
teaching you, you are not learning. Because you are not participating. Because there 1shan
assumption in this kind of situation that I have all the knowledge and you have nothing.

‘That*is~not‘a;tradj£j9na] way of learning. We never talked about teachers, we always talked ¥
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about learners, and we talked about guiders and that +s our old peo’ple.
. So one of the things that I think you should take back from a gathering like this is that
Native American Studies Programs, that iniitutions like this, are just entities that must
‘come to an end. Because Indian people need to control their own ,instif;utibns.'
In that control, they will be able to determine their own 1’1ves, and maybe, somehow
be able to save this country from destruction and theewar it is headed for. Thank you.

e 25T AL et A o
BACK THEN *— These were the beginnings at Deganawidah-

Quetzaicoat! university west of Davis, which opens its doors for its first
school session today. *“Back then'’ was only last Thanksgiving, when the

their occupation of the former strategic army communications center at
road 31. The occupation started in.the eafly morning hours of iast
November 3— Election Day — and did not terminate until shortly before
the DQU board of trustees was given a temporary use permit January 14
for the 643 acres of land, 10 "sprawling buiidings Jand hundreds _of
telephone poles on the site. -

—
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people shown in this picture participated in a fast to focus attention on .
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David Risling, Jr.:1 R
1 - K
. "MY CHALLENGE TO YOQU, FOR YOUR CONSIDERATION &N THE 80'S"
(Speech given at the
~ ) ' 11th ANNUAL NATIONAL INDIAN EDUCATION ASSOCIATION CONVENTION N
December 2-5, 1979, Denver, Colorado) ) .
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]David Risting, Jr., of Hupa, Karuk, and Yurok ancestry from the Hoopa Valley Indian.
Reservation, Northwestern Californfa, was the founder of the CIEA and is the present chairman
of the Board of Directors of D-Q University. He teaches Native American Studies at Tecumseh
Center, University of Califorhia at Davis, (The speech was written down from a tape recording.)
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N My topic this morning is "My Challenge to You, for Your Consideration in the 1980's."
- 1 would 1ike to begin my remarks by reviewing the highlights of the 1968 special sub-
. committee on Indién Education Report to Congress.™The report was called, "Indian Education:
A Nationél'Tfagedy, A Nationa]‘Cha]]enge." The report begins thus: ' ~

~
»

2 23
The American vision of itself is of a nation of citizens determining their own
. destiny; of cultural difference flourishing in an atmosphere of mutual respect; of
- diverse people shaping their 1ives and the lives of their children, This subcommittee = - .
has undertaken an examination of a major failure in this policy: the‘education of Indian <
) e children. We have chosen a course of learning as obvious as it has been ignored.” We
—_ have listened to the Indian people speak for themselves about the problems they confront,
- and about the changes that must be made in seeking effective education for their children...
The extensive record of this subcommittee, seven volumes of hearings, five committee
prints, and this report, constitute a major indictment of our failure...
- Drop-out rates are twice the national average in both public and Federal schools. ;
Some school districts 'Have drop-out rates appraoching 100 percent; .
Achievement levels of Indian children are 2 to 3 years below ‘those of white students;

a and the Indian child falls progressively further behind the longer he stays in school; -
" Only 1 percent of Indian children in elementary school have Indian teachers or prin-
cipals; ~ . :

-

‘One-fourth of elementary and secondary school teachers - by their own admiSsion - , *
would prefer not to teach Indian children; and Indian children, more than any other
minority group, believe themselves to be 'below average' in intelligence. = .

What are the consequences of our education failure? What happens to an Indian child -
who is forced to abandon his own pride and future and confront a socjety in which he has
been offered neither a place nor a hope? Our failure to provide an effective education
for the American Indian®*has condemhed him to a 1ife of poverty and despair. ;

— Fifty thousand Indian families live in unsanitary, dilapidated dwellings, many in
huts, shah#ies, even abandoned automobiles; The average Indian income is.$1,500: 75 ; ?
e

percent below the national average; .
- . The unemployment rate among Indians is nearly 40 percent - more than ten times - -,
. the national+average;” - ' .
. The dverage age of death of the American Indian is 44 years, fgr all other Americans
s it is 65, the® infant mortality rate is twice the natigqa] average. ’ .
= “These cold statistics illuminate a national tragedy and a nagjona] disgrace. In terms

—  of an opportunity for emp]oyment, education, a decent income, and the chance for a full and .
. rewarding 1ife, 'the first American' has become the 'last American'.
In addition to these statements the committee bn Indian Education summarized their his-
torical findings ‘into four areas: Solicy failure (I), national attitudes (11), qgucation
failure (III),-and causes of policy failure (IV). ) L'
- I. The committee said the dominant policy of the Federal Govennmént—tewa#3§\the
American !ndian has been one oﬂﬂcoerci-ve assir_nﬂation." The policy has resulted in: C T e
1. The destruction and disorganization of Indian communities anq indiyiduals. .
T 2. A desperately severe and’self-perpetuating cycle of poverty for most Indians.
' 3. The_growth of a large, ineffective, and self-perpetuating bureaucracy which

-

o ’ retards the elimination of Indian poverty.

oL 4, A wéstg of Federal appropriations. -

e II. The committee felt the cdercive assimilation policy has had a st{ongvnegative
- influence on national attitudes. It has résulted in:

1. A nation that is massively uninformed and misinformed about the American Indian,
and his pa§t—and present. .

we -

) 2. Prejudice, racial intolerance, and discrimination towards Indians i§~far more .
widespread gnd seriougwfhan genera]]y recognized. . L " .
. 1I1. The committee further said the coercive assimilation policy has had disastrous .

’ -
3 . -
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effects on the educat1on of Indian ch11dren It has resu]ted in:
. 1. The classrqom and the school becoming a kind of batt]eground where the
Indian child attempts to protect his integrity and 1dent1ty as an 1nd1v1dua1 by defeatrng

the purpose of the school. e -
, Z. schools which fail to understand or adapt to, and in fact often denigrate,
cultural differences. -~ T, -

3. .Schools which blame the1r own fa11ures on the Indian student and reinforce

his defensiveness. - > .

A ' 4. Schools which fail to wecognize -the importance and va11d’ty of the .Ipdian #

_cmnnunity. The community and child retaliate by treating the school as an a11en'1nst1tut1on.

L 5. A dismal record of absenteeism, dropouts, negative self-image, Tow ach1evement,
. and u1t1mate1y, academic failure for many Indian children. T -
. 6. A perpetuation: of the cyc]e of poverty which underm1nes the success of a]]
other Federal programs. e -
IV. The causes of thé policy failure were summarized by the comnittee‘whenwit said® o
the coercive assimifation policy has two primary historical roots: ! .

1. A continuous dQALnQ to exploit, and: expnopn4ate, Indian £and and physical

\nesounces. .

2. A setf-nighteous intolerance of tribal communécéea and cultutal differences.

This report was used as a reference for many educationai progfams for Indians during
the past decade. Much of the educational needs for Indian people summar%zed in this report
still exist today. * However, we have mide severa] significant improvements to Indian education
in the 1970's. 4 . = ‘

The enactment of the Ind&an Educat&on Act, known as Title IV has done much to get
parents and Indian educators involved in.the education process of our children as wellzas
prov1d1ng empioyment~and—an—opportun1ty to meet and part1c1pate with other Indians at meetjngs

" . and conferénces such as the NIEA Conference, and The Johnson-0" Malley Programs, which are fiow

involving Indian parents in the planning and operation, are- providing much more meaningful
programs to both the students and the In,)dh community. 2! -

The Native Ameﬂ&ean Studies Programs in colleges have sprung up throughout” the country
and have made colleges more meaningful fop7many of our stu?ents It also has provided
employment for many of our Indian educators.,

“The Bureau of Indian Affains has made several changes in.its educational prdgram during
this past decade which is mak1ng its programs more meaningful to the students and it is now
in"the process of evaluation and reorganizing its total education ‘program, as was just explained
by Mr. Bar]ow3 and will be.d1schssed further at workshops throughout the conference.

There are more Indian people <nvolved in educatéon than ever before and a good'nunber
dre involved at the state and national levels as well. Ne even have an Indian running for
the President of the U.S., Jerry Running Foxe (Coguille from Oregon). -More of our people
are getting concerned with the idea of becoming more Aé!(:éoﬂﬂicignt and are beginning to” o,
exercise some independence. Many tribes are now contracting their ewn service from the .
Federal Government including the operakions of their schools. . ’

Several tribes have made commitments towards developing their own‘gglleges:. Some .-~

~

" atready have tribally controlled colleges on their reservations.

I
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Several Indfam commun1t1es haVe even developed thelr own Surv1va1 Schools. . T

Several national and regional organizations haye-formed tq protect and to protect and
to develop their naturat and physical resowrces. While all of these th1ngs I have Tisted
are things we can be proud of, we still have not made much progyess in getting our peop]e
to be a Nation of people determining our own dest1ny or peop1 iv1ng in commun1t1es where
cultural differences flour1sh in an atmosphere of mutgal respect, or peop1e shaping the
lives of our ¢hildren to 11ve happily as Indians 1n a non-Indian soc1ety

Né have a long way to go to nid ounselves of, the Ainstitutiondtwhich continue to ¢ v
suppressfor control us, in ,one way or another, and 1t w111 be some time before we will be _
dble to have the independence need&d to prevent the destruct1on of our tribal communities.

No recognized Indian tribe in th1s country has any real sovereignity or independence, all .
are dependent on the Federal Gpvernment for their._survival. .

*We still have a long way to go in getting the schoo]s to teach the necessary skills
required by Indian people to function at the reservat1on level, t»eJSEy r'eservat1on4 where
no history of the tribe,sno 1anguage, no tribal government classes are taught in the schools.
Neither are there adult classes taught to the peop]e‘to help them to operate: their tribal_
government or to manage the1r éveryday affa1q; T ‘

There is.still the congcnuoub des.irne of non-Indians 2o exploit and expropriate our Zandé
and our phy51ca1 resqurcgg This 1% still. the self-righteous intoferance, by non-Indians,
to cu1tura1 differentes and tribal commun1t1es .- -

.» A1l of thjs leads me to be11eve that if we are ever going to bring signjficant changes
to the, lives of. our Indian peop]e we must do what the Blacks and Jew1sh people did, that is,
- develop our ‘own institutions.. ) © -
' H1story'has shown that everx nation or race of people needs its own university, its own
center for 1nte11ectuaJ and artistic devélopment, its own center for assisting in the self-

realization of 1ts ent1re peop]e ) <

' LR
v

*»

gIn “the past, many of dur Ind1an people have gone -through the process of receiving a

white p1anned educat1on Yet very few, previous to the past two decades, have returned to
help the1r peop1e Most. had become assimilated into the work force of the "white" institutions
and many.have been hired -to ass1m11ate more of our people into the mainstream of the "white

: * world." Very few, if any, of these educated, ass1mi]ated Indians reached the top positions
in the non-Indian world. The ass1m11at1on of Indians into the white world as many of you
knon;ohas been fouqd, to Be a' complete failure.# As I said before, what -is needed by our

~ beople are eduCat1onaT ingtitutions owned and operated by. Indian people. The goals of such
1nst1tut1ons would Qe to deve]op‘Ind1an heritage, with the profess1ona1 and technical skills
necessary to meet the needs of the communities. It is envisioned that these scholars will
teach the trad1t1ona1 values to those who need ihcreased positive se1f-1dent1ty and confidence
wh11e at the §ame time teaching them technical skills and occupations which will allow them to
change’ both the service and delivery systems which affect the lives of peop]e 5

One of the basic values such an institution would emphasize is the sense of commun1ty

v which includes the family, extended family, local and world commun1ties of human beings. In

many ways this is very different than the ind1v1dua11st1c competitive and materialistic

v

L emphas1s of the European American educational system. Another value which it would emphasize

is, the relationship of humans to thefr total environment and their need to live in harmony with

. all-parts.of the ecology.
’ : . ) 72
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To conclude my remarks this mdrning I wou]d 1ike to leave these challenges for you ‘to *
consider for the 1980's . . .

W4

1. Develop educatmnal institutions owned and operategy Indian people.
2. Deve]op programs ‘that will Tead toward .Tndependenc
3 Deve]op programs which strengthen our Indianness,

and away from dependency:

4. Develop Indian owned and operated institutions in addition to Indian owned -and opernted
educational 1nst1tutions to replace those non-Indain institutions which presently contrgl our
social, economic and financial developoent - - .

- 5. Provide more support to iNstitutions which are now owned and operated by Ind1an peop1e
(i.e. Do not help non-Indian institutions to compete with Indian owned and operated 1hst1tutions’)

6. Develop methods to helo_/pdian owned institutions protect themselves against those
instituti®nswhich suppress or even destroy Indian institutions. ' g

7. "Collect for Indian institutions, anthropo1og1ca1 1nformation on non%Indians and non- ~

'Ind1an 1nst1tut1ons and systems. . . .
8. Require all teachers of Ihdian ¢hildren to be trainéﬁ by Indian people who are experts
in their Indian culture.? > S

9. Provide experts in Indian culture to help plan and teach Indian cuTture to oy children.

£ 10. Provide forums and convocations where Indian edutators,.elders, and parents can discuss y
education goals and plans for our children _ B 14 |
11. Discover new ways to educate the non-Indians,so that they can become better informed .
about our people. _ _ : "

-

While thesescha11ehgﬁs do not meet all of the needs for Indian goucation, if carried out |
they.witl do much to allow us to live in parmony in this non-Indian society as Indian people. !
While none of my remarks are new, they do represth many ideas put forth by Indians from
throughout the nation who have deep concern about the educat1on of our pe0p1e. Rl
To close my remarks I would like to quote from a statement?made by John Col]ier in referr#ﬁ%

i)

=

=~
to the American Indian. i , }
They had what the world has 1gst They have it now. What the world has Tost, the world . :
must have—aga1n- Test it die. , : N o |
* Thank you very muqh. o l 7 N : )
- .
FOOTNOTES N .o ' ‘
2 catiWE e oit of th
Indian Edu A NatLonal Tragedy - A National Chazzenge. QGQ Rep of the |
Committee on Labor and Public Welfare, United States Senate, Made by the Speeiut.suﬁcommCttee
on Indian Education (Washington: U.S. Government Printing Offfce; 19797, p. 1Xf. C“PoreWOrd”).
b . . .
3D1rector of ‘Indian Education in the-BIA .«
«. ,,‘ ™ . ; . . o .
4Hoopa Valley, California I ) ) '
K4 N . - ? .4
SJohn Collier, Inditns of the Amersicas? (New York: W.W. Morton, 1947), p. 15. . . .
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The Stgn&étcance 0§ a Native Amentcan Intezltgenizta ) o .

————

An"tntelligentsﬁa“ is that sector of a popu1at1on which uti11zes the powers of the mind
and creat1v1ty for purposes of problem-soiving, advanced creative work, the, advancement of -
wisdom, 1ong-rang planning, and s0-on. '
’ Traddtional tive American soc1et1es formerly possessed 1nte11igents1as which were -
thoroughly integrated into-the general population. Native leaders were usually also "thinkers“:
and creators of beauty. These leaders, whether isecular" or “ceremonial" or "hea1ing“ (or all
three) were ordinarily at one with the masses (the general popu1at1on) and cons1stent1y

served the interests of the commun1ty : i

The invasion and conquest of tRe Americas by Europeans usually resulted in the wholesale
slaughtér of the Native 1nte11lgents1a (as in California) or in their destruction by the various
. ‘techniques of .colonialism. In the latter, case,” for examp1e,'the‘co1onial powers conscious1y

.sopbht~to discredit the” intelligentsia, deprive it of the ability,to help educate _the young,
and attempted to create a new.christﬁanized, europeanjzed group to take its place.
ALE effective nesistance movements must have an intelligentsia. " Withoat pedple devoted
to rational planning, the deveqopment of. appropr1ate 1deo1ogy, or the education of others, K
mass movement will 1nev1tab1y suffen reversals and even complete defeat.
Every revolution ggle must have a "plan" and that plan must include both short- .
range and long-range objectives. It must also be grounded 1n a very carefu1.ana1ys1s df .objective
, conditions. This is the kind of work which an “intelligdentsia can do. .
. A nesistanee movement which Lacks .an Lnteﬁﬂigentala (or which lacks information for -
careful decision-making and 1ong-range plapning) will usually degenerate into a mehe kebettiqg
on uprnisding. Uprisings are ordinarily put -down by the colonial power, as is evidenced by the
thousands of Native American insurrections ("ri%ings") crusﬁ%d by the Spaniards, Portuguese,
French, British, and Ang1o-Anericans The numerous slave insurrections carried out by African
and Red- B1ack slaves also dre examp1es of- the same type, as are the ghetto "riots" of the 1960's.
Let 'me give a very spec1f1c example of what happens when accurate information and a pan-
Indian intelligentsia are 1ack1ng In 1670-1715 the powerful confederac1es of the Southeast
, and Iuscaroras) aﬂZowed the British,
victory was ensured. The various
be used as cannon-fodder for European

(The Choctaws, Chickasaws, Muskogees, Cherokees, Catawba
Spanish, and French te-manipulate them so that a Europea
confederac1es and native repub11cs allowed themselves to

~—

1mper1a11sm, wiping: each other out, selling each other as slaves to §ou§h Carolina, and serv1ng
as mercenari®s in various European armies. Finally, in 1715 a pan-tribal rebe111on took . .
" ‘51ace - but it wassfoo 1ate The English were already too Strong and such tr1bes as the -

L0 Cherokees and Catawbas held baeX_ ‘Qthers, such as the Choctaws, had 1it€*! reason to join the -

rebe1s since literally thousdnds of Wheir people had been carried off by othen IndLanA to be .
sold as slaves in South Caro11na, the West Yndies, and New Eng1and
‘. The 1715, revo]t co1Tapsed and the fate of the South Was sealed.

of qourse, "historic tribal r1va1r1es and narrow localism had a lot to do with the European

victory. But theikey factor, in my op1n1on, was the absence of . any-means of gather1ng and .

anatyzeng essentia] daqigre1at3ve to, Eng1ish Span1sh, and French strengths, intent1ons, methods,
L4 .

and waaknesses. . *,gf' R

Perhae;pth1s could not be'$e1ped .Since it cou1d be argued that few Indians\were in a
position ih 1715 to listen in on English conversat1ons or meetings in Char1eston or London.
On the other hand, the whites were badly outnnmbered even along the coast by a large slave’
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. population, at least one-fifth of whom were Indians.
o In any case, Indians of today must seriously ask whether we are in any better position,
insofar as gathering and anatyztng data is concerned. Are we prepared to deal, intellectually,

. with the massive power of the structure oppressing us? Do we simply react and rebel, or
' " do we plan? . ' )
. .. . .
: ! COZBHAGIAAm and. the Nat&ve Intell&gentaca . - T

In any case, colonial powers learned many centuries ago that the best way to prevent
successful rebellions is to destroy, buy-off, or emasculate the native intelligentsia. Rebels
Puithout plans on without accurate inéonmation will often defeat themselves, thus making the
o . cenqueror's work ‘that much easier.

A few years ago I wrote that: . T

The overnall process of colonial expto&tatcon nequines that the conquered population
be nendered {nstantly impbdtent and that the possibility of nebellion be e£4m4nated on

. _ at Least diminished.  This means that Native religions, social units (such as men's societies)
having the potential of serving as centers for insurrection, and traditional political
structures be eliminated or comp]etely subverted.. .

The most comnon practice in establishing a long -tenm golony is o Literally Liquidate
the Native population as a self-conscious naxaonaztty and Zo convert the survdiving indivi-
duals into unorganized masses...This process is facilitated by the destruction of Native
institutions...and by the suppress1on of the Native language...Whenever possible colonial
systens seek a]so to destroy Native nat1ona1ysm by promoting 1oya1ty to new institutions
which support colonialism, such as a church or a government run by the ruling classes.

?

.. In the United States the traditional Native inte]]identsia was often effectively cut off °

-

- . * 01 3 3 - 3 3
. from the young people who were taken away to BIA or mission schools. Likewise, chr1st1an mission-
. . aries attenpted to split the cunnunit1es 1deolog1ca11y L8 ‘
. The immediate effect of this process wds to (usua]]y) isglate and render powerless the

N “elders," while posit1ons of authority were given to compliant christ1an1zed persons whose only

“task was to obey the whiteman. -The nationalist intelligentsia was often wiped out by. force, as s

with the murder, of Ch1tto HarJo in the Muskogee Nation, or driven into inte]]ectua] isofation

as were Dr. %gg}os Montezuma and Dr. Charles Eastman (both being dr1ven away from BIA reser-

. _vation employment). 9
By the early 1900's a new Indian inte1ligentsia was arising, ]arge]y from the ranks of »

§IA and miss¥on school ,graduates. But with a few exXceptions, sucb as Montezuma and Eastman, .

this new inte]]igentsia was effective]y colonialized and christianized. "This group orgawized

the Soci y "of American Indians, an organization hastile towards “grass-roots“ Indians in
* many s'gnlficant respects. - A : , - .
- Infa mature (1ong-established) colonial situation the native intelligentsia, effect1ve1y
“"brainwashed" as they are, becomes cut off from the masses bofh economically and culturally. .
The native comunity is depfived of their baa4n -power and creative ‘abitities. Mot only that '

but their skills are often used to harm
- . The brainwashed. cai8niat intellig
They accept the ru1es laid -dow

long- term interests of their own people. r

a have "given up." They have accepted corquest.
he conqueror. Nationa]ism resistance, 1iberation and

: 4 struggle are concepts which are frightening to them, because these concepts threaten the comfor-
‘ table “bargain" they have made with the system of. oppression. - .
.. From the early 1900's until virtually the presen& day the vast majority of "educated“
. o Indjans have. gohe'to work.for the BIA, other federal ageneies, or white-controlled museums -
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and'schools. Their incomes have been deperident upon continued employment in agencies dominated
by the invaders., Their thinking, their outlook on life, their culture; and so on, have all been
affected or even molded by this- dependence. ' ' - <o ' '

. The Sociéty of American Indians proved in the long run to be a very d1sappo1nt1ng organiza-"’
tion. It failed because it was totally cut off from the so-called "ignorant“ and "backward”
Indian masses. Its leaders appear to have held the masses in contempt. | ..

lh1s entjre process, whereby a native 1ntell1gents1a js co-opted by a colonial system,
1s very.well explained in the works of Franz Fanon and Albert Memm‘I6 and it isn't necessary
to review it here. "Nonetheless, we need to/stress that just as many African and ‘West Indian
intellectuals tried to become Frenchmen, s9, too, many Native Americ "educated" persons tried
to become whitemen or at least "Americans of Indiaf descent". rather thaqﬁ'Ind1ans

It is true, of cowrse, that an 1ntell1gents1a survived within the Indian community,
consisting 1n _elders and some younger people who had rejected wh1te-values (Carlos Montezuma,
for example, returned to his Yavapa1 people and worked at the grassroots level.) But this .
native 1ntell1gents1a declined from the 1920%s onward as older people died and reservation
colonialism gained ever greater control over Indian life. Still further the grassroots
intelligentsia has beens and"is still, often seuerely handicapped by poverty, isolation, and
a lack of essential (vital) information for decision-making. Tn spite of the changes 0§ the
1960's and 1970's most Indians at the ghassnoots Level still operate in an information vacuum.
It is.easy for misinformation, rumor, half- t;uth and propaganda to flow into this vacuum and
seriously hand1cap l1berat1on efforts. -, e ’

In any event, the Nat1ve American World, by the 1960!s, had two intelligentsias, largely
at odds with each other _One consisted in the white-oriented, edbnom1cally prosperous, BIA,
christian Indians wpo dom1nated virtually every position of authority. Even when well-intentioned
this group comprised a "class1cal" célonialized intelligentsia, thoroughly enmeshed in the )
colonial system. . N . . ) X

*  The second consisted in grassroots elders and religious leaders, many of whom could not
speak’ Engl1s~7bra at least, could not read or write it effectively, supplemented by a few

"educated" persons who had been able to break the intellectual bonds of oppression and a larger o

number of poorly trained but patr1otic Igd1an individuals anx1ous to work with their commun1t1es
It must be stressed that the differences: between these two groups wewe s1gn1f1cant indeed.
One cannot paper over" the difference between being a servant of colon1alism however “bene-
ficient," and being an avowed nationalist, The two perspect3ves are always at war with each
other. . . .

’ . £ . - -

The C)Lmtl.gy of v Qumuwutg ’ - .
"It was within this context that the concept of an Ind1an controlled university was conce1ved
'by this writer and others in 1961-1962. 7 From the very beginning the university (called at
first "The Indo-Amer1caﬁ Un1vers1ty," then ®The Native American University," and‘f”hally, in
1970 1971 D-Q Un1vers1ty) was conceived as ah integral part of a national liberation struggle
for the Indian race. - ot
Needless to state this is also a key reason why DQU has been vigorously opposed by wh1te
3gencies and by the colon1alized Indian intelligentsia. DQU 4is the onty Native college openly

dedicated o pan-Indian Liberation., -\ ,

7
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What does this mean? From 1970-71 onward the university described itself as panflndian,
that-is, as embracing (in.theory) the entine Native race from Alaska and Greenland to the very
tip of South America. This concept must have upset those .peopie who wanted Native people to ™
* think of themselves as "United States Indians“ whose very ident1ty is dependent upon the BIA

colonial systen.

For years Native Americans have been to]d to forget theiMNCanadian, Mexican, Peruvian,
Guatemalan, Bolivian, and Paraguayan Native brothers and sisters® Not only that, but they
_have been told, to forget about eastern Indians ("State" Indians), “terminated" Indians,-
and landless (un:ecognized) Indians. They have been told to forget about Indians who are

' part-Black, and ‘Indians who speak Spanish. They have been taught to accept white-looking persons
« - of fractional Indian blood who speak only English (so long as they are good BIA recognized
people) while at the same time to reject full-blood Mexican Indians who can speak an Indian y
ton g ) ) ‘

. -

. heritages than are most European cultures.
A1l of this, of course, has been a clever colonial strategy designed’to split the Nat1ve
race into as many factions as possibie and to persuade us to .accept as permanent the armed.
conquest 0 'the,Native nations. . L
DQU, by embracing pan-Indianism and by ignoripﬁ/so-caiied international boundaries,, :
" broke the ground-rules laid down by U.S. colonialism. ’ .
T 0f course, DQU had to break those ground-rules. A patiioiic native intelligentsia cgnnot
_ be developed at alf unfess someone breaks the rules 4ez by the oppncaaona Colonialist\ £ "?
fear.and despise mtive patriotism and their rules are designed to destroy the self—identity
. of the conquered people <t ) '
In any case, the originators of the DQU concept were extremeiy aware of the rieed to do
two things. (1) 2o empower and strengthen the traditionalist Lnt&&l&géﬂté&a already existing
at the gnaaaaoots Level, and (2) to train younger people in 6uch a uuy 50 that would be
abZe 2o nezunn to thein comunities and. Lead the LntelzecZuaZ and creative struggle fon Liberation,
a]ways in conJunction with the traditional elders. [ | : . .
“Naturally, this philosophy, so necessary for a nationai reawakening, can be expected to
arouse the wrath of Indians who are elitists -and "assimilationists“ or of those who cont1nue
to be loyal to’ the colonial systenh §t111 further, it can be expected to antagonize the
white churches the white government agencies, ang the white foundations cantrolled by cor-

<

- porate executives.' oL . ' // _— i
. In short, the idea of creating 3 university dedicated to'a nationa]‘reawakening within
territory contro]led by powerful groups opposed.to such a rgawakening is, to say the very least,
., . a radica] concept and one sure ‘to arouse continued and ob t1nate opposition.
‘ Such has,’ indeed, been the case.- L.
Before proceeding it is necessary, however, to note that not all Ingians have seen the
< . : wisdom of establishing such a university. In fact, mMost Indians in ieadership positions "do
) not even see the need for an &ndependent Native i e]ligentsia. . -
" Since the late 1960's the vast majority of Indians,. guided perhaps by the funding policies .

. of white government. agencies and foundations, ave canentrated upon the development of a
. series. of “triba]ly—cont&ggled" Junior collegés or "Native Am!f’can Studies" program$ in white
\)'40 ' ! °t ‘ ' ° T M . r
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universitiés. Admirable as these developments may be (when compared'with earlier
they do not in themselves gugrantee the creation of an intellectually liberated Nati
igentsia. ‘ -

nditions)
intell-

Junior (two-year) colleges are'ordinarily concerned primarily with "vocationgl" gnd remedial
training, especially in many . rural parts of the country. Most Indian junior colleg&5 have
.. courses in Nat1ve Studies of some sort or 1n the é%%1a] sciences or humanities but, of necessity,
these classes have to be operated at a very elementary level. In junior colleges teachers
usually have a heavy class load, do not do research, and, in general, do not have any oppor-
tynity to write or otherwise sharpen their own intellectual insights. "Rural colleges, especially,
will tend to attract‘instructors either desperately seeking any kind of a teaching job {however
temporary) or ones who are interested primarily in such rural amenfities as hunting and fishing.
;Any "higher" inte]]ectua] interests will tend, in any case, to become, blunted over the years
by isoldtion, poor ibraries, and“hostile administrators. "
In any case, the first two years of co]]ege will not normally be the. p]aCe to develop
) Jan Indian intelligentsia unﬂeaa traditional elders are.g1ven_a free hand at building the
curricylum. Other pressures (for "transfér" credits, vocational skills, etc.) will usually
minimize such developments. . i .
Native Studies programs in white universities are few and far between and they are 1inited?
with few exceptions, to only a few western states. Inmost (or all) instances they are limited
in size and must meet cr1ter1a set by the ruling whlte adm1n1strators .and facu]ty In many

cases such programs are be1ng forced to admit 1argé percenxages of non- Ind1an sthdents 1n .

»

order to "stay a110&< and are changing the 1nterna1 content of courses to respond to the majority .

¢

audience. - ) .

Indian faculty teaching in whfte co]]eges are also forced to wr1te what their white peers
consider to be acceptab1e scholarly or creative works, in order to obta1n tenure or promot1on
This means that purely Indian works intended for Indian audJences will not be produced will

"have to be ser1ou§iy 41tered, or will have to be produced "on the side." \

Most white un1vers1t1es, still further, will never develop a "critical mass" of Ind1an
faculty. There will usually be-one artist, one historian, one political scientist, and S0
on, so that even if a program has four to six faculty they will always be in different fields. .
Many colleges, of course, will hire offly one or two Indians who will, in turn, be isolated
in separate departments. oL - -

«JIn many respects, the development of a multitude of separate, isolated two-year Indiag
colleges is a diéé@hv&ce to the Indian people. ‘Only one or two such colleges can ever develop
the size necessary to hire outstand1ng facu1ty or to develop a comp]ex program The tribally-
controlled junior colleges can, however, be v1ewed as an asset if we think of them as meeting
strictly vocational-remedial-~ preparatory needs and 1f~we do not fall under the 111us1on that
they are meé%1ng,a£2 of .the high&r education needs of Ind1an people.

. D-Q University was designed.as a four-year school with & graduate, program, that is, as

a university, precisely becaude of the above considerations It was designed to bring together
a diverse tix.of Native students0and scholars 1n~order to fac111tate the full-scale evo]ut1on
of-a modern Indian 1nte111gents1a Aindependent of white control. - . : .-

Unfortunate}y certain, concrete cond1t1ons have forced DQU to Iarbg1y concentrate on
Jun1on college- -level offerings and. to neg]ect formal upper-d1v1s1on or graduate training.
Nhat are these cond1t1ons? : . . ‘ ) ,

t
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- First, the federa] government ‘has forced DQUto become actredited” which means secur1ng
at least minimal acceptance by a white-controlled accred1tation assoc1at1on,l Because of financial
constraints DQU.had to seek junior cotlege accreditation. Th1s, in turn, led*to the apandon-
ment of any higher- 1eve1 work (at the insistence of- the jun19r co]]ege accreditation people).

Secondly’, the-large white foundatigns have proven.to be s1ngu1ar1y hostile to the ¢reation #*
. . of an 1ndependent Indian-controlled univers1ty. They have w1thhe1d funding and thereby have :

- . * > forced DQU to seek federal funds primarily. ’

’ Thardiye the large'wh1te rel)g1ous denominations, have refused to fund DQU for reasons

wh1ch Probadly need 1ittle explanation.” ‘Clearly the “liberalism” of some of thé maJor denom1na—

s ’ t1ons does not extend so far as to support an independent, non- Chr1st1an, educational institution.

. (Many, of course, support their own Christian colleges for Indians or Blacks.)
Fourth]y, the federal government’ since Nixon's 1972 electoral victory has turned away from
the support of grassroots -controlled programs of all kinds. DQU has, in add1t1on, suffered
as a specific target of anti-"militant" policies directed at the American Indian Movement

¢ 4 It seems very’11ke1y that DQU has been "black- ba]]ed" by most federal agencies. .

) Fifthly, most powerful Ind1ans are themse]ves Tinked to the colonial system and are very
much afraid of DQU. It 1s c]ear that some of them have used the1r positions to block™grants
to the university. : *

Nonétheless, DQU has had considerable success at stimulating the growth of an Ind1an
inte111gents1a but primarily by means of conferences, workshops meetings, and publications.

. Since 1972 numerous gvents at DQU have brought together 1arge numbers of Indians and Chicanos
to discuss s1gn1f1c3nt topics and especially noteworthy has been the br1ng1ng together of
traditional elders, college professors conmun1ty people, and pub11p school teachers. Tru]y
"advancedP and deep d1a1ogues have occurred in such sett1ngs and that may yet prove to be DQU's

) +
. - '
.

, . greatest contribution. d

[ . ) . >

, Obstacles Faced by a Native Intelligentsia ., : .

. For the moment, howeven, I want to turn awav from a %specific discussion’ of DQU in order
to probe more deeply into the problems faced by the Natjve intelligentsia‘in oeneral.‘

. " We must begin by'noting that the whfte _intelligentsia in the U;S.'is extremély large and
powerful, relative to the very small Nat1ve 1nte111gents1a Whether 1iberal, radical, or
conservative the white 1nte11ectuals ordinarily insist that non-white intellectuals (especially
writers) enter 1nto a cont1nuous dialogue with, them. They do not tolerate or comprehend an
1nte111gen2;1a 1ndependent of their continuous embrace. .

This pressure placed upon the Native world arises both from the use of English (or Spapish)

. by tH?-Lnd1an 1nté1]1gents1a*(wh1ch exposes them constant]y to white Minspection” W1thout,

- however, forcing the wh1tes to master-a Native 1anguage) and secondly, by thleact that the R
whites contro] virtua]]y al? of the, means for se1f-express1on {magazines, rev1ews, recording
studies,- ga]]eries, pub]ish1ng houses) as well as controlling 3romotxons in a co]]ege’sett1ng,

C \ﬁéwearch grants, fe]]owships rese&rch libraries, and advanced study centers. -

Jgative intellectuals and artists, to be even moderate]y suecessfu], nust_go through a
“rite of pasgage” comp]ete]y controlled by ahensD One s:mp]y wi]] .not be appointed to.a Key
board controiling a Native American researcHFco]]ection, for example, or secure -a grant for

) advanced study un]ess one has produced works "acceptable" to the white wor]d Moreover, the

very essence of such "acceptab]e works 1s that they are in dia]ogue with the white 1ntelligents1a
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rather\than with other,lndians (and espec%a]]y not with the Native masses)n
This continuous pressure, whether consciqusly applied or not, serves to prevent ithe full
development of an independent, authent1c Nat1ve 1nteH1gents1aB It effectively "assimilates"”
- the Native intellectual into the white “world, or, if he resists, it will often bar him from )
all recognition and guarantee a ]1fe of poverty and strugg]e. (The latter is not bad 1n itself
but it does severely interfere with productivity and the dlssem1nat1on of knowledge. ) °
white colonialism, in short, forces the authent1g Indian intéllectual or-artist to identjfy
with the Native masses because, once his eyes are open, he can see that he is just another "red
4 dog" insofar as thg ru]1ng classes are concerned. Moreover, he is a "mad red dog" and hds

authentic artistic or ana]ytica]‘statements may cause him to be seen as a "frothing at the -
- mouth, rabid red dog" whose works are'"shook;ng6 or. "biased" and "repulsive." ‘(Can™one write
or paint the truth and please the wh1te power structure? Probab]y not for long!) ~
The Native intellectual or art1st also discovers that he is outnymbered by whité "experts"
on Indian subjects. Many of these experts have lucrative full-time positions where their major
{or only) respons?b1]1ty is to writ€ about Indians-or comment on ‘Indian art, etc. 0thers"
teach courses, -run galleries or muse\\s:.and otherwise dominate a 3ob m//get that could (1n -

.

theory) be open to Ind1ans .
I don t mean to 1mp]y that a1f whites who write about Indians are doing a d1s:g=;1ce Some

have produced excellent works and these authors are usually typifie® by a degree of modesty ’

which prevents.them from posing as experts on all phases of Native life and politics. Others,

t however, are anti-Indian authors or are simply "mining" the archives for data to be used for
career advancement.. Sti11 others have tried to wr1te popu]ar articles or reports relating to
contemporary Nat1ve~A¥fa1rs in spite ‘of hav1ng no expertise. \But they are the kind of pe0p]e
the New York Times or other white pub11cations tend to turngzx for insight into the "strange"
world of the modern abogigine. (One" good thing about this state of affairs is that the shoddy
research methods-and concealed biases of, say, a scholar specializing in the nineteenth-century,
may be revealed for all to see in such an article 3 ‘

The faet that the Nat1ve intelligentsia must exist, as.it were, in the shadow of a dominant
~white, group spec1a1121ng in Native affairs is not unique. It.is a typicdal by product of
co]on1a11sm, experienced even more completely by Indians in Latin America. It is a situation
similar to that faced.by Blacks Tn the U.S., Africans in the former French and Br1t1sh empires,
etc. . . . .

Directly parallel also is the manner dn which white “socia] scientists" took over the ..
administration of Indian affairs from the 1920's-1930's onward and made the.area of Nabive -
Admip#étration "an experiment in guided cu]ture ange" (according to advocate Oliver La Fargde )
' pgirother problem faced by the Native 1nte]]1 entsia arises from the non- Ind1an forces .
From one direction*come the Mormons with their notions of an anc1ent Hebrew m1grat1on to the
Americas (coupled with the 1dea that brownnes; of color is a curse for w1ckedness) From -another
comes the pseudo-scholarly cu1t1sts who seek to assign Native accomp]1shments to Egypt1ans,
Phoenicians, visitors from outer space, migrants from Atlantis, or travelers from Asia. Then -
there are those now seeking to brove that white Europeans - bu1]t megaliths in New/;ngland.or
that Black Africans developedthe Olmec civilization in Mexico. .

And a1l of thig is in add1t1on to*!he myriads of anthropo]og1sts 5tin push1ng the Bering

A

Strait theory or some new anti-Indiig hesws (such as that tge Aztecs were cann1ba]s in order
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It would take a ful¥ crew of Native writers just to keep up with the cont1nuous attacks
B . being made by white racist writers, let alone meet all of the similar assaults of 1oca1 news-
: paper editors, columnists, school boards, tegzhers, etc. . .
¢ We must face up to the rea11ty ‘that the white invaders of the Americas not only want to
wipe out the Nat1ve nations as political realities. They a]so want to, if at all possible,-
. exp1a1n away-every Indian contr1bution' so as to either estab11sh their own "nat1veness" or to
. prov1de a sort of'Just1f1cat1on for genoc1de against the Native race. (Of course, I shou]d
’ stress that most professional arChaeo]ogists.and anthropologists ‘help us in our strugg]e w1th
the pseudo- scho]ar]y white attackers even though a-few of them _occasionally do us a d1sserv1ce )
. The colonialism faced by the Native intellectual is one and the same with the toldnialism
. ‘faced by the poorest, most oppressed.sector of the Native masses. - The on]y difference is that
R ; - ,.'the’Nat1ve wr1ter, artist, or performer ¢an, 1f he chooses, accept colonialism and recast his
" work so that he can make a 11v1ng,by producing what the system w111 reward. The poorfst of )
the oppressed cannot, of course, achieve such~”suc¢es9“ (even if they manage to Jo1n the army
«or become a neservat1on cop) . .
. What is it that the system wants? The system wants studies about Indians which reveal
. ' "secrets" of Nat1ve life in a manner which cannot be at all useful to 99 percent of Native readers.
Or the system wants nove]s abodt helpless alcohokic Indians who bhaven't a po]1I1ca1 not1on in |
their iread. Or the system wants songs about sex and romance, not protest séngs. Or tre system
. wants pa1nt1ngs of splendid Indian chiefs in war—bonnets rather than portrayals (for examp]e)
- of"a Papago child dy1hg of malnutrition in a cotton-picking camp. )
The system also wants us to write histories "of&lgdian tribes using methodologies deflned
y white disciplines and using concepts forced upon us by alien methods of classification. The
tragedy 1stthat such\"histor1:s:,are often’not worth_the paper they are written on since ‘
* ' the end resu]f is a falsification of reality (Slowly but surely; of course, white systems
' of classificatioh and d1sc1p11nary me;hods are creating a new "rea11ty“ among Indians as the
"younger generatlpns aré jndoctrinated with the way white pe0p1e ‘define and describe agd demarcate
Native sbc1et1es ) ' . ’
';‘ ¥ It s difficult indeed to see how all of this can change S0 1ong as the members of the -
” Native inte]11gents1a with h1gher degrees are\1solated 1n white- contro]]ed depargments in ,
. white un1vers1t1es “or . aye teaching in vocational Juﬁ?E? colleges ,to students in need of remedial.
< education, or are fdrced to struggle to keep Nat1ve Studies programs a11ve in hostile environ-

o

-

(S M s

- ménts. - ;
;.‘ ‘ b ' 1+Isn' tjgt c1ear that we need to support an Indian-controlled university?
i . t‘”/h“:' The sad truth is, of course, that Indians of all klnds have been "trained" to believe T
’; 1n the super1or1ty of white-contro]]ed 1nst1tut1ons I am told, for example, that most of d L
. . ' he "best" Navajo h1gh school graduates do not want to go to Navajo Community College. They,
jnstead seek to go to white co]]eges (even though many of the1r choices are of dubious inte]]ectua]‘
. o Yquality). Other Indian$ would rather go t6 Haskell Indian Junior Co11ege (which is under BIA .
o . ’controJ) for the Zame reason and a]so perhaps because Haskell has a full-range of ath]et1c q(/
' //Ztea s, cheerleaders, marching bands, etc. : P ’
. we must, in all honesty, recognize that our Native youth are at least as affected by theg
l e .'f/ propaganda of co]on1alism (television for examp]e) &s are our po11tica1 1eaders, tr1ba1 chair-
o ‘. ) persons “and the intelligentsia. : .
Maybe the Indian people are finished as a viable nationa11ty. Jh’r‘
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~—But perhaps also we have made a tragic mistake in supporting sometimes remedial and
qn1nsp1r4ng junior college programs which, in truth m1ght not effectively cha]]enge the better

that our youth learn to read and write English but-isn't it also important to g1ve them th1ngs
to read which are free from“the ta1nt of tolonialism? Who is going to do that? When? Are we
on1y prepar1ng our youth for more effective indoctrination by,-and assimiliation into, the

Ind1an h1gh school graduate Maybe we have put ‘the cart before the horse. It .is 1mportant \\?

dominant society? .
At this po1nt it would- 52 wise td review what an 1nte111gents1a is 1ike. "Such individuals
as Hank Adams, Richard La Course, Ph1111p Deer, Roxanne ‘Dunbar Ortiz, Vfﬁe Deloria Jr., Oren
‘Lyons, Mad Bear Anderson, Davé R1s]1ng Sr. and Jr. , Simon Ortiz, Peter MacDona]d and Carl
~ Gorman can be eas1]y identified as members of the Native 1nte111gents1a {of course, many others
could be ment1oned as well). what d1st1ngu1shes ~these people? Some are writers, some are
artists or poets, some are trad1t1ona] thinkers, some are co]Tege -trained, and some are "grass-
roots." " What do they haye 1n«common? They all use their m1nds and creative skills to th1nk
to pioneer, to p]an to propose, to exp]ore to create new v1s1ons - and they do these things
in_a manner which is, to some degree or another, independent of the white system. -

—_— —_ = - e — —_— .- e e

. - The Native People have thousands of school teachers artists, administrators and other
"trained" persons who are not part of the 1nte]119ents1a (although many could become part of it).

- Nhy’ Because most of these "tra1ned“ peop]e do not ask_questiogs, do, not innovate, do not rebel,

do not' rock boats, .do not prov1de any new visions - in short, they have been trained by BIA

on othen white schools to allow the white th&ety to do thein th&nk&ng on creating fon them.
No degnee of technical COmpetence ok AkLLZ can make one an “inteflectial on a creative

atist. No artist who s1mp]y'reproduces tr1te formulas developed in "Ind1an art" schobls can

help us very much. No teacher who simply parrots what adm1n1strators tell him to say can help -

» . »

children to learn to think critically.’ .
The mind cannot 6unct¢on eﬂﬂectcueﬁy Lﬂ At is Ampnisoned. An inte]]igentsia‘cannot
ex1st if the minds of the people are programmed to accept whatevgr colonialism decree§ '
No true 1nte1]1gent§1a is a]]owed to exist in the 50¥1et Union (pubP1c]y at 1east) because
social and po]1t1ca] crft1c1§m or art1st1c 1nnovat1on are subject to anti- 1nte]]ectuaT police-
-, state control. g . g
. Similarly, most modern Indaan 1nte]1ectua1s and creative artists are people who have never

peen under the control of the BIA or who have managed, somehow, to live apart from the BIA - .~

and other white agencies controlling Indians., "Among reservation Ind1ans for example, the
intelligentsia exists mostly among grass-roots traditionals.who have chosen not to part1c1pate
in h1gh paying BIA- government “jobs (o who have been barred by poverty or langyage” barr1ers)
' An Indian a§&1st or wr1ter or speaker, to be authentzc must be able to make a ]1v1ng

c‘mSTEte]y outs1de of the normal white-controNed agehty or tribal "government" spheres
<This) 1% extreme]y d1ff1cu]t indeed,- and for th1s ason the Nat1ve 1nte1]1gents1a is often
_ both smal] and uninfluential. What are some of the problems? ) .t -; A

- First, a Native wr1ter has great difficulty obtaining pub]1cat1on for‘anyenove1 peem,
play, non-fiction work, or art1c]e - and this is espec1a]]y true if the work 1doks*at things

from an {intertnal Lnd1an perspect1ve or seriously cha]]enges white soc1ety,. Th1ngs~ﬁh1ch are—-

--"qua1nt" or which present stereotyp1ca] confused, algcbholic, or "silent and.sto1ca1" Redmen e

are acceptab]e, as are good novels wh1ch lack an¥ Indian "political” content, but reven these
kinds of works have to compete with we]l -financed white authorg and their books (such.as
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; . Harvta Vog) which aré promoted by the publisher while Indian books have to make it on their own
‘ - - Nat1ve writers are limited to a very few outlets and most of these "have almost no 1mpaet
on the Indian world, let alone reaching non- Ind1ans. Even a "successful” bqok such as De]or1a Sa
Custen Died gor Your SLM]O has probably been read by: 0n1y a tiny jumber of_Indians (odtside
of Native American Studies classes where the book used to be wid#ly read). 3
The truth.is that 95 percent of Indian people (1 would venture to guess) have never actually
- read any booBPwritten hy an Indian. It might be 99 percent with 1 percent (about 10,000 Ind1ans)

ket being the 14rgest number ever, to have read a serious J[Indian-authored book. ~
- Perhaps as many as 5 percent have read a serious article (not a basketball g'ame story),
. but that wpuld be 50, 000 people which is perhaps on the very high s1de e

» Normally, I wou]d guess that-our greatest poems, novels, and books reach only 1,000 actua]
-readers (among Indians). My- Chicano book, Aztecas del Norte, N 5014 21,000 copies between )
b ) 1973 and 1977 which means that I had perhpas 50,000 readérs for the book {out of a potent1a1 N z
Chicano audience in the 5,000,000 range), And that book was an attractive Fawcett paperback
selling for only ninety-five cents! .ot T W, -
As I recall I received an "advance" of $500 for Aztecas def Norte and that is all I ever
B : got. My* roya]ty rate was s0 low that I never received another dime, and that brings up\the second
problem: -one pinnot make a 1iving as an Indian writer (unless.one has some other income).
Most Indqan people have to work for bureaucrat1c agencies or for white people, or they
have to produce art works or books to be so]d to white audiences. Economically, most of our
potentially talented people are castrated! They are either afraid to be authentic, cannot
) "1ive" ‘qn ‘authenticity (1ike air it provides virtually no prote1n ), or they have never )
’ dlscovered, in any case, what it means to have a free mind. ‘ »
Bas1ca]1y, one must have simple tastes and a modest 11fe-sty1e to be -an "independent" -
- Indian and while th1.s is not bad in itself, the lack-of money severe]y handicaps suchact1V1t1es
‘as trave] dissemination of materials, promotion of products, sharing of ideas with others, and
* soon. *T he struggle fo survive cuts down on the p)wduc,avuty o many Tndians. k
£ toe S,,1m:‘|ar]y,, workmg for a white agency (such as a university) leaves little time or energy
I ) (often) for Ind1an-or1ented creative work, even where the“atmosphere might. be such as to tolerate
* . (And most universities will not promote a professor who writes for an Indian audience. For.”
exampTe' from 1972 to 1979 I didn't receive a single "merit increase” from the University of .
Cahforma because key ‘people didn't approve of such publications as Aztecas def No)z,te The » =
Chicanos of Aztlan, Amenican Woxds, A wonkd Ruled By Cannibabs, Grassnoots communuy vgvezopmw: '
The wapanakan!uok Languages, Religious Freedom and the Protection of Native American Sacnred
‘Paces, and Racism, Scholarship and Cultuwnal PRunabism in Highor Education.)?. They Hated the » - "
latter study and threatened to have me, fired 1arge1y because of it., (I d'idn t bother to report . ‘
half of my art1c1es ) " . .- .
» . So much for "aeademc freedom."” One is: free" ofily 1f you produce artictes or.books about
Indians but .wr1tten 60/1 white’ aﬁd1ences, or sohy exper1ence indicates. 9 _—
oe In any casg’, if. 0ne is to be authent1c and have a free mind one must be prepared to pay .
. the pr1ce Sometimes 1t s not too great a price if one is working for a Hbera] university,
. . “ but if one is work1ng for a more buregucratic agency, then the pr1ce is one s JOb It's that
. simp]e. / ) -7 : o .
So it 1s, then, that Native writers, artists," singers, and th1nkers are severely hand1capped
So many of°our great minds have %o Apend most of thw Lime juAt tafung care of the necessities
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of Life s0 that thein full potenziéh L4 nencn neatized. Still further, they have relatively
few opportunities to have Lheir thoughts, poems, stories, and musit disseminated.

We have sqo.much talent in the Indian world, but it is constantly being wasted, thwarted,
or stifled. Can we change that? ] ‘

Take for/example our great musicians and son?swriters 1ike the late Ed Lee Natay, or Buffy
Sainte-Marie, or Willie Dunn, or Floyd Westerman. They are frozen off of the air waves,
barricaded away from television, and isolated behind the "Sagebrush Curtajin." Most of the time
their records are unavailable (except for'Buffy when she sings "folk" music). Indian music,
if it is either "political" or traditional, is, in effect illegal. ‘ ‘ ) B

"The Aruth is that our most authentic music, books, and so' on are all "outlaw" product1ons,
not "111ega1" in a technical sense but outlawed in practice. . .,

A word might be said here also about the manner jn which the white elites bestow "honors"

.upon such Black, Red-Black, or Indian singers as Ella Fitzgerald, Sarah-Vaughn, Lena Horne,
" . Pearl Bailey, the late Louis Armstrong, Rita Coolidge, and so forth. If you will analyze, their
) songs you will discover that they virtually never sign a song with ‘the slightest hint of protest
or social criticism. They "entertain" white aud1ences and make them feel good.
. \ Paul Robeson tried to do more than just "entertain." He got into serious social criticism
and was literally driven into exile’

The white corporate society in which we live gives out rewards and punishments'in such a

way as to force non-white artists, singers, and writers to conform. The vast majority of Black,
‘Reo-Black, and Indian artists who are well known today and who are.financially successful have .
given up 3N "serious" ‘work. As "entertainers? of white people they have, in effect, given .

- up their own people and the struggle for justice. (It.1s true that they serve as "role medels"

or "examples," but of what? Of "upward mobility" and cultura] ann1h11at1on?) .
- We, as Ind1ansa face planned’ cultural genoc1de and the destruct1on of our 1nte111gents1a . ¥
. s part of that process - 3 > . .

. * What can we do? . . o i -

"4 Restomxng zZhé "Gneatnesa 06 the Indian Mind" . ¢’ . . .
o ’ Nhen I go out to give speeches now T don"t ta]k about Indian po]1t1cs much anymore Insitead ‘:
- e I speak of “the greatness of the 1nd1an mind" and i read 1ots ‘of gaotes from great Nat1ve th1nkers,
poets, and wr1ters ﬂlso I am very hwch rntowthe not1on of heﬂp1ng ‘to- orgah1ze conferences on L
\Natqve Books, poetry,’ songs, f1ct1on Qart, etc Why? * Because the vast maJor1ty of Nat1ve . . .
Peop}e have been’, bra1nWashed into a] ost total 1gnorance about’ the1r .own 1nte11ectua1 creative .. '
‘, e her1tage Somekow wel ve to rev1ve the "greatnesk df the Ind1an mind. " “If we. itn t we°w1f1 s
. »- aH*pems«h as Indians, ,,“” J 7 © - - . TP ront Py
’ . Historically Ind1ans weee 3 Philosophegrpeopfe;. a. race of “seekers after¢w1éfom." d%echaps‘ Dot e
. no group,of peoplé anyﬁhere Ras so universally xaiued "w1sdom" (as oﬁposed to mere Egchg;c%%k *ﬁ%i - f !
’ expert1se) But that her1tage has been gu;ted by the hardasggl of t f1ct1t1o§s ﬁq::on th _ﬁhe;ba .
- Ind1ans are- 1gnorant savages. Incred1 & as 1t may seem,qthere are g&oushnds of ;nd1anséﬁho ' 4“*' .
haven't the least é\rtarenes,s that their ancestors hatt amchw{.wte,uw civilization. This s, co
o especially true amdngAeasCern “Indians and among chr1st1an1zed gﬁoups farther west , . ] .
i, I recéntly read an article by a ‘Lumbee duthor, in fhe Caaéacna Tndian Vo&ce The article, :
* « an‘effort to revive €he not1on of a "Croatan"'1dent1ty fowaﬂbe Lumbees, was engugh to make any
) Ipdian cry not only because 1tﬁechoed all of the fundamen§a11st christian stereotypes about
’ D e 86 4 A e ' - o
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s make Indian books, pamphlets,/tapes, records, films, videotapes, etc , available-on a nat1ona1 .
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Native history but because itgrefiected, our faﬂure as Natwe writers and scholars to reach our T :f
own peop]e with accurate information. Many Inthan peop]e, in places"1ike North Carolina (or
0k1ahoma), are herrmed in by a shroud of r;ac1st, anti- Ind1an propaganda. It oozes from the pu'lp1ts,

S o the newspapers, , the radio, the television, and from schoo1 textbooks. Jhe Nativer intelligentsid RN
has not been able to pierce it. T : . . on® IRV
o It'is true that occas1onaHy in’ such, areas one sees a,copy of Akwuaane Notes here and. -
. ) there It is true also that one meets 1nd1v1dua1s tmrsty-for accurate informatjen. But by .
, and 1arge we have fatled because most of our pubhcat1ons ‘cassette tapes, a]ternat1ve fﬂms, ' ~
', and art works are net reachmg the Ind1an people, espec1aHy in the "Blb]e Belt" 'states

BookStores and_record stores do not’ carry our materiats, libraries do not buy them, and Jocal
. Indian, newspapers,,] ike ‘the Canolina Indian Voice, do not offer anx promotioh of Nat1vedmater1a1s
- If there is-to be adative 1nte1hgents1a, if it is"to grow, and if its products are, to
. , be of any va]ue t‘o th1s generation of Indians we must ser1ous1y cons1der changmg a few th1ngs.
First we must al] suppor‘i D-Q Umversxty 1n«1ts efforts to go beyond ‘junior co]hege pro- s 4
gramming. The trustees of DQU have approved the incorporation of a DQU Center for, Advanceda .
S'tud1es a separate school offermg graduate degrees This program will, however, fail, unless’ .

'ﬁdd‘tm"a] fundmg {¥ located' and un'less estabhshed Indian scho]ars are willing to work with . o
. DQU«graduate students R s L \

’) :
Addaﬁonaﬂy, we sho}d do- everythmg we can to help DQU deve]op advanced\programsnn suchs

( areas as fﬂm-makmg and te]ev1slon product1on, creative wr1t1ng, a,nd Native language hteracy
(DQU formerly had an exceHen; Papago literacy program but"it lost federa] fqndmg at a cr1t1ca1’ »

point. DQU also helped Zuni get a 11teracy project estaphshed ), ~ “ Lo . DT

s 3 .

(‘ . é Second]y, whether at D or e]sewhgre, we need to st1mu1a.te th;e %neatmn of‘ a new sty1e-of -
- * Native' fﬂm, one which d1rect1y serves the geals of. Indian %beratwn and wh1ch uses uative : MR I

'1anguages as much as poss1b1e . - D \,g S . . L)

e 4 " Th1rdly, wa need to: encourage wr}t,mg in Natlve 1anguages» (unless v‘e havé de'&%géﬁ‘ to become L.
sy T monohnguaT Eng]t;h speakers) . Mldof Qir 1anguages witl die if they eirst on]y. the era] ]
. . "’Ievel @ny wﬂ] d\hxsa_ppear within the -next: fm,e tq‘yten years un]ess mas ve ef'forts are made ; © s
., + to' s’%muiate ,1ea&mng et ee o B il

R 5:, ) Langdages ﬁ; 2h are not used wﬂﬁrdw. Peop]e wﬁ? ndi}Lﬁxrn to read un]ess ﬁqere«&s

"

- some‘t‘tnng to be read &) . - -~ - - : g -

A,
-

- .

.2 e Fourthly, we need tg find w S, to r1ng Native writers, artists, etc. together at Indian®
- 8. gt

'S ; " gathermgs (not at wh1te-dom1na1;ed donferenqgs) m order to st1mu1ate an internal’ Indian dialogue™ws
ot 3 Mlre gr0ups need to use the DQU facﬂ1t1es<for this purpose. oo - ¢ /.~ ‘.,'q -
*, .' - . Flfth]y, we need to support the D Q University P‘ress and other Indlan-controHed pubhsh« -

1ng programs. Moreover, we need to deveiop a nat1ona1 Indian d1ssem1nat1on program that’ wiTt

bas{s, reaching every Indian community. N 5 - e ' ‘J' e’ " J

A cata]ogue of such materlals woqu be a beg1nn1ng But beyond that we need to cons1der

o ways of deve]opmg 1oca] programs, such as -a "mobﬂelstore" owned and operated by a_family

. which, reaches all of the pOW-WOWS, conferénces, and communittes in a-given area., @r,haps Sudﬁ /
. - mobile 'stores could proyide a family with a “Yivelihood and also Zé‘it n tﬁorough d1sseminat'ion.
©or Ttis c]ear that we cannot break into the average white bookstove (most- of which are now e
cha1n—owned and operated), _except under very rare circumstances. . s T

- .
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Finally, we must Ynake*sure %hat a1l BIA schools, Indian—contro]]ed schools, and Title IV
education centers purchase fndian-authored mate,r1a1s.. Th1§, is c]ear]y not the case at present, i
"since the buy1ng powgr of 5uch agencies, alone, cou]d have ‘made "best sellers” out of manyl of - .
our books pamph]ets,scassettes, and films. /» ot 4 L ‘
we stil3 dream.of a D-Q University where Indian fﬂlns are made, whege br1ght young Ind1ans \
i, Share d1a1ogue with great Ind1an minds; where books in Native languages are published, where
JIndian novelists get together to discuss Ind1an 11terature, and where theé Native'inieélligentsia

has*ashome-base, secure from whitedcontrol. , B .- ’ .
‘This dream has not‘been realized yet. A start has been made, but’on]y a start Will the

“, « natjonal Indian comnumty realize before it is tpo late that the struggle to create fQu is .
' - centiral to' the Native movement for self- determ1nat1on7 . - )
, K Tr1ba11y—contro11ed Jun1or coT’leges are popular because they can be operated 1ocaﬂy .and ‘
) . can fqt into the needs of the rEservatwn tribal bureaucracy. "Each tribe wants jobs and money
o flowing into its reservation. - - T
’ A nat1ona1 Indian university is more d]fﬁcult to create, especially if 1t tr1es to meet
4 the needs of grassroots dhd traditional people as well as thosef the emerg1ng Indian middle-
" class. . , S _, N
. Is there an Ind1an const1tuency to support a pan- Ind1an university? Is_ there an Indian
const1tuency to encourage the deve]opment of an independent Indian intelligentsia? What happens// N
with DQU will help to answer both of these questions, - B .
. _‘__ /.__,/’ , // - .
¢ FOOTNOTES ' L ~ - o
ZJack D. Forbes, "Co]oma]qsm, and Amekican Education” in Joshua Reichert and Miguel Trujillo, T
Perspectives on Contemporary Native Amwcan and Chicano Educa,ttonat Thought (Davis: D-Q "
Un1vers1ty Pressy 1973-74,-pp. 17-38)7 .
° Car’los Montezuma (Yavapa1) ed1ted, the first pan-Indian periodical in the second decade e -
of this century. . . 3
: ' 4Etharles Alexander Eastman (0h1yesa‘ S1’oux) worked as a medical doctor on Pine Ridge during
the Wounded Knee massacre 1890. cHe published several books, among them Indian Boyhood, (1902) |
and_ From the Deep Woods o C/cw,&za;;_on ( 6) both reprinted by Bison Books (19?1 and 1977 |
. ‘respective’ly.) ‘ . \ |
e, - 5Frantz Fanon, The Wretched of the Ea/uth (New York: . Grove Press, 1968, 1961). . ’;
’ 6A1’bert Hemmi , The Colonizen and the Colomzed (New York: Orion Press, 1965). . 1‘
- S ) 1
Tc.£. pp. 21FF. of this study. |
b ' .011ver La Farge, "The New Ind1ans" /qboteﬁ by ‘memory. ). . |
Inuth Beebe Hill, Hanta Yo: An Amenican Saga (New York: Warner Books, 1979.). .
]Oyine-De1oria, Jra Custer Died for Your Sind (London: Collier-Macmillan, 1969). ]
M Jack L. Forbes, Azfeeas det Nopte (New York: Fawcett, 1973). U o
iZExcept‘ing' Aztecas del Norte, all these were, pubh'shed by Tecumseh Center, UC Davis. . ‘
T 3The1r ‘records were released by Canyon Records (Ed Lee Natay, Pauil Ortega), Vanguard and |
Folkways (Buffy Sainte-Marie), Akwesaspe Nates/White Roots of Peace (Willie Dunn) and Perception |
(Floyd Westermann). . .

88



. N :
~ T
¢ ) . .3
] - :
X .
. ‘ ‘
. I
- « Roger Neadeau*
¢ -
"WHO'S GONNA HIRE A MACHINE-GUNNER.-.."
¢
- N
™
¢

v

. . . - o
*Roger Neadeau is an Ojibway from Red Lake Reservation, Minnesota.
and has been involved in AIM since Alcatraz. Y
Knee II and, hgre most 1@portant1y, in the occupation of the D-QU land-site.

He is a student of UC Davis
He took part in the Pit River st

ruggle, Wounded

. This interview was taped at Tecqm;éh Center on Aprii 10, 1980. There, is a story behind it

aspects of it with David Risling, Jr., who then told me about some of the conflicts between

that deserves being told. :;zzf'having finished the-draft-of-chapter 2 I discussed some

the occupiers and the D-QU ipnitiators, and I made changes in the manuscript accordingly. The
next day, while talking to Roger Neadeau, Iyfound out that he was one of those occupiers

from outside Davis. Agajn, I made some alteFations in
the part of our intervi

after this one, taken from The E&

he manuscript. Also , I am including
relating to D-Q, giving Roger’s point of view. ‘The next itém
Lishment of D-QU by Jack Forbes, David Risling, Jr.,

and Kenneth Martin, will give you the other view. (c.f. pp." 95 - 99 in this anthology).
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l . -No! Nobody had access to any kind of veh1c]es or anythigg ‘ T

! . -S0 ‘you had to\re]y on outs1de supportﬂ . S,

| -We had to rely on the people over here. . ) : /7 -

% ) -How did you get along W}th thé students who were out there? B . 7 ’

-1 myself, I got along with everyone, but that doesn®t Tean everybody e]se got along. I
think that the maJor1ty of peOp]e who went to school here, they eventually just stopped go1ng
‘out there, and 50 there was more or 1ess just a handful of people out there.
~ -Were they the same peop]e all the time? : .
-No, it changed. y ' - —
-You -mentioned earﬂ1er that, at times, ‘you were the only person out there? ’
-Me, - or soime other guys from out there - .
. ~And how many from the Army were out there? )
-I think, the people from the Army,.there were only two or three at a t1me They were TN
changing shifts. We never had any problems because most-of them who were pulling guard
duty out there, they were stat1oned there anyway. They were operating “out of Sacramento,
and they were only there one month or two, or three months, and then they were getting out..
We used tosit around and tatk with them in the guard shacks or have coffee with them in l -
their guard quarters where they were sleeping at. ‘ ' L
- -In the press cuttings that I found there's another incident thai was related. Something
about a fire in-one ef the buildings out at DQU. What was that?g\
-That was - how that fire was started? - You gee, there were two people sleeping in that
. guard shack'right at the front gate. Because there were always curious.people coming throygh
there, and %n order to stop all the traffic coming through, because®you dori't know who's, who,
they shut the gate and there were two guys sleeping in the guard shack. There was no-heating
in there, so they had these space heaters and their sleeping bags. Anyway, what happened
was that the space heafer set one of the s]eep1ng bags on fire and just ignited the whole-
’ place. By that time we were living in ‘the administratiqon building, and when they found out
A } that the place was burning down they wen't out there and tried to put.it but. And this guy
named Manuel Cortez went right into the fire and burnt himself bad. They didn't have any
- cars out there to take him to Woodland General Hospital, where they would have.treated them. _
*1 guess this one (a private hospital between DQU and Dayis) was the only one’there. “They
had to hail down a car of'a passing motorist in order to get to, this hospital over there. I
think there were Leroy, Char]ey, Manuel Cortez was the one who was burnt, and Frank V;Tdez
-Were they all Indjans? o '
. -Yes. Frank and Manuel were Paijutes, and Leroy is a Cali orn1a Indian, a Mono; plus the
- * . friend of mine who had been to V1et.Nam Anyway, they cam to the hospital and this hospita]
said they weren't going to treat him because he was not covered by 1n$ur@nce And Leroy

»

“ddctor to treat this man. And he was seriously 1nJured
. -Was that the only excuse the doctor made, that he wasn t- covered?
. -Right! ) e
) -Why do you think the doctor said th t? S
-1 don't know. They weren't'going to/treat-him because he waen

L)
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‘ e S
' -No! Nobody had access to any k1nd of veh1c1es or anything ) T
-So 'you had to&re]y on outs1de support7 . f 5.
-We had to rely on the people over here. . ) ' / e
. -How did you get along wjth thé students who were out there? . )

-1 myself, I got along with everyone, but that doesn't mean everybody e]se got along. 1
think that the maJor1ty of peop]e who went to school here, they eventually Jjust stopped go1ng
‘out there, and 1] ) there was more or less just a handful of people out there.
-Were they the same people all the time?
-No, it chaged. . ‘ T -
-You ‘mentioned ear&1er that, at times, -you were the only person out there? )
-Me, - or some other guys from out there - -
. -And how many from the Army were out there? ]
-I think, the people from the Army, Jthere were only two er three at a t1me They were © N
changing shifts. We never had any problems because most-of them who were pulling guard
duty out there, they were statwoned there anyway. They were operating “out of Sacramento,
and they were only there one month or two, or three months, and then they were getting out..
We used tosit around and tatk with them in the guard shacks or have coffee with them in ' -
their guard quarters where they were sleeping at. ( ' o,
- -In the press cuttings that I found there's another incident thay was related. Something
about a fire in-one of the buildings out at DQU. What was that??\
-That was - how that fire was started? - You gee, there were two people sleeping in that
. guard shack'rdght at the front gate. Because there were always curious.people coming throygh
there, and in order to stop all the traffic coming through, because®you dont't know who's, who,
.o they shut the gate and there were two guys sleeping in the guard shack. There was no-heating
Jdn there, so they had these space heaters and the1r sleeping bags, Anyway, what~happened
was that the space heater set one of the s]eep1ng bags on fire and just ignited the whole:
’ place. By that time we were living in ‘the administration building, and.when they found out
A } that the place was burming down they wen't out there and tried to put.it but. And this guy
named Manuel Cortez went right into the fire and burnt himself bad. They didn't have any
, cars out there to take him to Woodland General Hospital, where they would have.treated them. .

..
[}

I guess this one (a private hospital between DQU and Dayis) Was the only one’thére. “They
had to hail down a car of . passing motorist in order to get to, this hospital over there. I
o think there were Leroy; Char]ey, Manuel Cortez was the one who was burnt, and Frank C;quz
-Were they all Indians? . o '
‘ ' -Yes. Frank and Manuel were Paijutes, and Leroy is a Cali orn1a Indian, a Mono, plus the
* . friend of mine who had been to V1et,Nam Anyway, they cam to the bospital and this hospita]
said they weren't going to treat him because he was not covered by 1n$urance And Leroy -

and them guys, I guess they had been drinking a 11tt1e bit, an when they were go1ng to:be

“ddctor to treat this man. And he was seriously 1nJured
-Was that the only excuse the doctor made, that he wasn t‘covered?
. _ -Right! ‘ :
i -Why do you think the doctor said th t? > .
-1 don't know. They weren't-going to/treat him because he wasn 't covered\by any insuranc'l

Anyway, Leroy pulled a knife on him and Frank got into it also.
* o .91
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arguing with the doctor_and evéhything. "Atd this thing turned into a confrontat%on. What
it broke down to: the doctor-was saying that they were not going to do it and these guys were °
insisting that they do do -it. Anyway, they were going to kick them-out of the place and then
Leroy grabbed the doctor and told him, "Listen", he says, "you know,*you have to do it“: And,
I guess, whoever it was out there, the prees got hold of'it, and they blew it all out of .
proportion. CoN '
-Was the police involved? ‘
-1 imagine so. . \

(Here, we were interrupted by a phone call)
-You mentioned earlier that those people went on trial?
-1 think they did. I don't know exactly what the outcome of the trials were, but I know
my friend Leroy was arrested for dt, anyway, and Frank left the state,.and he went to Nevada,
and from Nevada he went to British Columbia to escape prosecution for that. And the person
who got seriously burnt eventually moved back to his home, too, in Reno”
-Do gpy of these people still have anything to do with‘DQU?
-No. .

.

~-So, what happened to those occupiers?

-1 guess the one who got burned he works and‘14ves~1n_Reno, _and has a wife and three-kids,,
I think. .And Frank has a wife and two kids, and Leroy is in'San Quentin.

-What did he do? A

-Well, ke turned into a winb,aand he jist started drinking really heavy. And because he

was so big and everything, he strong-armed a few people, and he was subsequently busted for
"strong-armed robbery. I think he's doing two years. He should be out soon. This just /

: happened recently, you know. >

-Doesn't this happen to a 1ot of Indian veterans?

-Shit, I guess its probably more or less frustration and feeling of hope]essness. You know
you can't secure any kind of job. They are discriminating agairst you anyway for being

an Indian and also for being a Veteran. They don’t want to hire you because you might flip
out them, or you have some peculiar or erratic behaviors. That's about all I can think
abgnzﬂ;t. Plus, I think, they don't have any kind of programs that do cater for veterans, -
or combat veterans, anyway, as far as psychological copflicts Gre concerned.

-Do you think that psychological counseling would help? .

-1 think it probably would. - And they don‘t have any kind of trade. Who's gonna hire a
machine gunner? - _Or one that used to carry a rocket launcher, or whatever? Or just a ground-
pounder that used to carry a rifle? Nobody has any use for then, you know.

-So they're misfits when they come back?

-Right. b

-Coming back to DQU: -you said you left on Deed Day?

-Yeah, I. feft on Déed Day?
" -How did you feel when you left on Deed Day? . T ('

-I more or less felt that -. Well, I was glad about the fact that they secured the title to'°
the place. I figured that my stay there was more or less over with because they, 6
: any peed for~peop1e oéCup}ing the place any more.
-Wouldn't there have been anything that you could have done jto stay?
. -I guess, I could have stayed and become a student, but J wasn't €t}igible fi

10




~

money or that kind of thing, becaus‘e.'I was AWOL*from the service.aind I had to have that ..-
taken care of. ' But, eventually, I vdid have all that taken care of, and I went b¥ck and
. stayed at DQ as a student for a quarter. B_thI wasn't really successful, then, as a student,
. : because I wasn't really intereséf in school or any stuff at’ Phat time. So I just more or
’ “less eventually phased myself out\of that. ) )
-When was that? . ’ . . , 8

) - -'72.
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- _Youth burned as fire -
| . guts building at D-QU

In this case, A youth whaose hands and face were burned  Deganawidah-Quetzalcoat! university, was first  Davis hospital when one of the youth's
. " 1 th when fire gutted the guard shack at D-QU west  taken 1o Davis Cornmunity hospltal on county ~ panions apparently became enraged ata docor
. obviocusly, the of Davis eatly today was reported In good  rosd 3l about four mules eastof the former army  hecause he (the companion) felt the medidal
press did not condition at Yolo General hosptal in Woodland  comumunicatgs center which is being set up as mrﬁml giving uld.clﬂ?: ™
" ot r proper

an Indjan-Chicano school
A disturbance reportedly tock place at the  pulleda knife an the doctor, no injury was déne,
however, No arrests were reported.
Assistant West Plainfield Fire Chief Al

Tocated, said the Winters fire ¢

receive all the
T sensationalgo
sip or eye-witness
information they,
had "hoped “for.
. However, guestions
and suspicions
> raised but left
ot unanswered may
lead to.more
fear and un~-
U certainties than
full infofmation.

morning
Manuel Cortez, 17, whose address 13 listed as

' 4
: 4
) ~ o in
L4 7 - vestigation unless I am 20 directed by my
. y q LR el ' . "g:l"h" d at an stionably
- - , o AP - Va ¢ 2 . B lnoppoctune time: Indians and. Maxican .
. oo FIRE AT DQU < The yuard shack at the former army communlcations  ~—Americans from all over the country are to: R
. center west of Davis, now the sife of the Indlan-Chicano Deganawlidah. gather tomotrow for conferences on the
. . Quetzalcoat! university, was gutted by a fife of undetermined origin orgaination of the new institution of bigher
. . Shortly after midnight today. Manuel Cortez, age and address - i
N . unavallable, suffered burns on the hands and face and was taken fo . ‘The regiona) director of the federal depart-
. Davis Community hospltal for treatment. : . ment of health, education and wellare Thursday s
. R LN 4 ¢  recommended (o department headquartes in .
h b d W%D.C.Ihntﬁnfamc:mydhh
~ - permanently awarded to DQU. Justice
~ ® ministration approve the transfer.
‘ ~ organizations —, Davis and UCD police, the The of the incident st Davis
wtrthﬂ » California highway patrol and the sheriff’s erhlhhwm
. press time today No one ol duty at department departiment — respinded o a rodio call ad-
. ~ headquarters in Woodlartd professed any of & “indfe fight” st the ta) Thiswas . hospital is within the territorisl jurisdiction of
/ . knowledge of the case other, than a two-word mmyrdmwu Clashing of & ‘::w::'lo Myh:mh&lmml:
: radio log entry. the aforementioned argume~* bred , roporta
. . . Eight law enforcement fficers trom four [2Me Gurhg B T Tl tad. S XACKPAGE -
- - The Corter youth’s compasjons wece reported . R
| S 11 & '
N . ., ers. . .
o : T yetored a abot 2:30 an. aad Do -
es 7 = Absent Without Leave . further Jncidents occured. . ‘

El{llC o T ,7_.102’ :

Aruitoxt provided by Eic:
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‘Scuff:le at hospital

.

) .firé bﬁrns youth q‘t 'DQ'U. site

A racial flare-up took place at
Davis community hospital early
Saturday morning when friends
of a victim in an earlier fire at
the DQU guard shack charged
that he was receiving
discriminatory treatment.

Four area police departments
were called to settle the incident
after one of the youths allegedly
pushed a doctor up to the wall
and put a knife to his throat.

“  No arrests were made.

Manuel Cortez, 17, whose ad-
dress was given as
Deganawidah  Quetzalcoat
unjversity, was reportedly

" taken from the former army
communications center by

friends to the Davis community
hospital after he received burns
in the guard shack fires.

No other injuries were
reported in the fire, and Cortez
is now listed in satisfactory

 condition by Yolo general

Davis Enterprise .
* Feb, 22, 1971 ’
I T

LY .

hospital officials who say Cortez
will be released in four or five

days. .
According to & nurse on duty
at Davis community; two young
men reportedto her at about
12:25 a.m- that “there was &
man badly burned at the army
communications center about a
mile down the Winters road.”
The nurse, who wishes to
remain unnamed, says she-
called the Davis ambulance
service, and was assured an

Aristotle
ison

ambulance would be sent.

(The Davis ambulance ser- *
vice says it did dispatch an
‘ambulance, but that no one was
there when they arrived).

Shortly thereafter, f{our

inside the hospital.”
The nurse further
that aH hospital personnel

name calling by the youths, one
of whom pulled a knife t¢*slash

T~ —————————off-Cortez" jacket

The “doctor arrived ap--
proximately 10-15 minutes ’

. _later, according to_the nurse,

- and was immediately barraged

page 1
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with obacenities. Then without

Despite the fire, Indians and
Chicanos from around the
countyy met at DQU yesterday
to discuss plans for ‘the
university.

-

2
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held against his throat, ac-
cording to the nurse, for “at
least 30-60 terrifying seconds.”
Dave Risling, a DQU leader,
told the Enterprise this morning
that Cortez’ friends feltthat he
was being jmproperly and
discriminatorally treated.
““They (Cortez’ friends) told
me the doctor laughed at them,
their Indian clothes, and asked

crazy questions,” said Risling/

] think they felt they were
forced into it.”

Risting added that he thought
that the incident was un-
fortunate, that” the doctor
himself later saw that, and
‘that’s why they are not filing
charges.” | )

Officer Peterson of the
Devis police department who
responded to the call said he
was miet at the emergency door

(Continued on page 14) .
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INTERNAL PROBLEMS FACED BY THE D-Q MOVEMENT*
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..~ *The following.article is an excerpt taken from a small booklet, by Forbes, Martin, and *
«  Risling, entitled The Establishment of D-Q University: An Example of Successful Indian- .
-° Chicano Community Devefopment, publisheéd by D-QU Press in December 1972 (10 pp.; pp.5 - 9). .
I have included it here together with Roger Neadeau's account of the occupation and incidents .
o ’ " - surrounding it in order to allow readers to put the mosaic together themselves (c.f. pp.89 --93 -
of this anthology). ‘e . ot
. . Unfortunately, none of the former UC-Davis students involved in the occupation, whom I asked,
. we:e willing to give an interview or write an article, so that their point of view is lost.
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' Intewnal Pnobtema Faced by the D-Q Movement

The occupation of the communications center site by Indian elements on November 3
(E]ection Day) ultimately created a new setyf problems for the movement which threatened,
from time to time, to cause the entire effort to fail. Initially, the occupation was K \
completely under thescontrol of students from UCD and several nearby colleges; within a
few hours, however, Indians who had been associated to one degree or another with the Alcatraz
N and other occupations (and who were non-students er ex-students) arrived. Many of these

", BeWcomers were unaware of the history of the D Q movement, and d1d not understand or wish to
adhere to a multiple strategy of occupation 1n support of forma] acqu1s1tion by recognized
procedures. Instead, they argued for s1mp]e seizure or "11beration" according to a doctrine

. of "Indian rights" which refused to recognize the 1eg1t1maCy of negotiating with the white
govérnment. To some degree also a few of the newcomers had embraced a style of Indian life
which included the use of drugs and alcohol, and which, if allowed to develop at the site,’

' .would threaten the success of the occupation.

Initially the leaders of the occupation were able td diszograge the presence of druy
users and persons whoidid not wish to adhere to the purposes of the occupation. They were
able to do this because, of.a combination of fortunate circumstances First, the student
* leaders were of high calibre; second, they perhaps had learned something of procedure,
strategy, tactics and leadership principles in the Tecumseh Center Native American Studies .,
program, or e]sewhere, and" third morale and esprit de conpswas high. Nonetheless, it
@ook a considerable effort, on- ‘the. part of both students and faculty leaders, to prevent

© the occupation -from adopting a “confrontation philosophy ‘ , ’
) . As the ,months wore on, most of the student occupiers were gradually forced to return

to- their studies and to devote their energies to other matters. The "occupiers," therefore,

gradually changed 1n composition, as non-students and ex-students came to predominate and

< total numbers dropped. By early 1971 the majority of the "occbpiers" were- Ingians who had
not participated in the original occupation, who had never studied at Tecumséh Center, and

* who were partially unfamiliar w1th the original goals of the occupation.

. Many difficulties developed, the details of which need not concern us here It is

v

* generally recognized that in any effort of this nature there should be d1sc1p11ne and Tloyalty,

for otherwisefa movement can either be altered in its purpose or destroyed by unplanned
acti0ns., 1t was difficult to maintain loyalty and discipline, however, when the "occupiers"
" were 1arge]y newcomers who had come to the DQU site on-.their own, w1th no one's permission
(i.e., as "free agents" in the Indian liberation struggle) the official leadership of DQU
~ could do Tittle to control the iituation because their court case prevented’them from entering
. the s1te and, in any case, the eccupation was under student direction.

' The Indian students were unable to ma1nta1n control over the occupation after the first
month or two because few of them were continuously at the site and because, gradually the
"occupiers” began to assert themselves as a legitimate power-cénter in their own right.

* It is, of course, not at all surprising that the "occupiers developed as "a distinct
group not answering to any other authority. The very fact of their being in occupation and
- having the ability to greatlp embarrass- the total movement created a-possibility of power
acquisition. If they had been fu]]y»]oyal to the co]]ectiye Teadgrship they might not have
made use of their power, but .as explained above, about half were “free agents" having no
-deep friendship, committments or associatione with the bulk of the people in the DQU movement,
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Qsteasﬁbly the differences which devg}oped between .the "occupiers" and those on the
"outside" re1ated to such matters- as having hot food de11vered regularly. In reality,
however, the disagreements were much deeper. The "occupiers" felt that they shogd have a
Jgreater say in policy-making (a]though two wete DQU board members) and, more significantly,
they distrusted the-motives, or d1sagreed with the objectives of the leadership. In general
¢ , the "occupiers" wanted to be swe that'DQU was to be a truly "grassroots" 1nst1tut1on and

not merely an Ind1an-contro]1ed replica of the University of California. Some or all of

[

A the "occup1ers" were highly alienated from wh1te society (and even Ind1an society, in a few
. cases) and were su5p1c1ous of - all "white" procedures One or two had serious prob]emSow1th
alcohol and, perhaps, drugs ft may be that a few had’ lTocated a resting place | where they
didn’t have to work and where food was free (a]though not a]ways good) The Tatter persons”
may have favored, essentially, developing the site as a kind of "inland A]catraz" (where .

<

"people could just do what they p]eased with few responsiblities) rather than as a university. .
« The general character of the "occupiers" was that of persons wanting very much to beygtruly
Indian but few of them hav1ng really strong ground1ng in any particular traditional Indian !
¢ Culture. f
As the weeks passed the "octupiers" began to become more and more hostile towards those
on the "outside", referring to themselves as the "outcasts of DQU" on several occas1ons. Many
of their grievances and concerns were 1egitimate since, from their perspective, those on the
outside were not doing anythiqg of signifiaance. They failed, however, to/gee all of the
activity going on, activity which was necessary to actually secure legal title to the site
. ! (including the obtaining of funds adequate to convince, DHEW of the University's future Ce
solidarity). It should be said, on the other hand, that the movement failed to maintain
enough constant contact with the "occupiers" and especially failed to offer any on-site
instruction in-traditional Indian 1ife-ways, strategy and tactics et cetera. The shortage
of manpower can be blamed for th1s fa11ure but it was.. fa11ure nonetheless.
Events reached a climax after the S1te was turnmed over by DHEW to DQU for superv1s1on,
in January. On several bccasions the "occup1ers"~§ssued ultimatums and prevented DQU
persons from entering the site. Finally, a canfrontation occurred when the Yoccupiers.
(and."allies" brought from Alcatraz) tried to prevent a large group of Indians and Chicanos
from entering'thé‘site for(a‘meeting. After much heeted discussion at the locked gates it
was agreed ta,ho]o an all-Indian meeting to try to settle the differences existing between
the "occupiers", and the "outsiders". )
The meeting, (February 2) was 1arge1y successful, in that the majority of the Indians . -
present reached a genera] consensus. The trustees present agreed to speed up the plan
whereby a mass meeting of Indian people would democratically select the Indian half of the

- Board of Trustees, while, in a different room, the Chicanof®would do the same.
On February 21 some 400 Indians and Ch1CE’os, of all walks of life, converged on the
. DQU site to, for perhaps the first time'in history, select democratigally an® openly the

governing board of a university. They chose to retain all of the existing trustees who
‘'were present and willing to serve but added to them, to make a total of 32 trustees. Many
. committees were formed and all internal:problems seemed resolved. :
Unfortunate]y, however, the "occupiers" (who had now dwindled in nus\er to about six,
and nope of whom were students) proved largely uncooperative. The most hostile at times |
threatened the apility of committees to operate. Finally, however, they got 1nto\diff1co1ties

\
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with law enforcement agencies éﬁh were eventually forced to Teave.
- The April 229 "Deed Day", when the deed was ?orma[]y handed over to the DQU trustees,
. N saw ari end to the internal difficulties described above, for -ttie most part. &

~ .

' Analyé&b 0f the Intennat ProbLems .
(,—\\'\ It has been necessary to review, even if superf1c1a11y, some of the internal prob]ems
. of the D-Q Movement, in order to_make clear that DQU, 1ike most Indian gnd Chicano efforts,
was not created without serious difficulties. ) )
First, & few problems arose because of the nature of the D-Q movement as an al]iance of
‘Indians and Chicanos. rprisingly pefhaps; this factor was of re]ativefy minimal significance

» . . .

.
d - »

EN
for several reasons:

. . 1. Although the occupation was Indidn, the Chicanos undertook to raise funds, obtain ‘
. supplies, et cetera, so that everyone was involved; .

2. Most persons sensed that there were few, if any, racial d1fferenges between the
two groups. Individuals in both groups ranged from full-Indian in appearance to
Caucas1an appearances;

3. It was soon discovered that the cultural, soc1a1 and po]1t1ca1 va]ues of the
two groups were marked]y similar;

4, Close personal friendships were forged during many hours of working closely
‘ together, and .

5. Nb religious differences surfaced in spite of the fpct that virtually all of the
Indians were non-Christian while a maJor1ty of s the Ch1canos were, presumab]y at
least, Roman Catholic. . -

)

The 1a'st element of the "occupiers" included a few persons professing anti- Chicanog
, fee11ngs however, they were equally hostile tgwards othey’lnd1ans following a Jife style { .
« different from that of their own:

In summary, the Ind1an Chicano coalition functioned we11 and has cont+nued to show

A0 signs of diminishing 1n effectiveness. - ~-
2 Seeond, occasionaf proQ;ems arose because of the bringing together, in one movement,
of adults and youth rang1ng n age from the upper teens through the ear]y s1xt1es This

proved to be of no real significance, however, conf1rm1ng~?he Ind1an,and Ch1cano belief that
‘the "generation-gap”, at least, is not one of our more serious difficulties. -

Third, a few problems arose because the movement included both academ1c (faculty-staff—
student) types*and community ‘people. Aga1n however, no serious d1ff1cu1t1es arose, probab]y
because the staff of Tecumseh Center nd mosf’of the Chicano academ1cs were a1ready accustomed
to (and dedjcated “fo) working with thixr compunities. . ’

Fourth, the most serious problems éqose because of: the -bringing together of persons
withtdifferent 11fe—sty1es and values. This, however, only reached serious proportions When v
‘ ‘the last group of "occupiers” came to 1argelwarepresent a highly marginal, antiisocial-

variant of defr1ba11zed urban Indian cylturey That is’, the last group included one or ’

persons who were unable, or willing, to- subo:§1nate hostile and violent tendencies to

- ~ \' . * ~ ’

movement, loyalty. . v ~ .0

] <~0n the_whole, of course, ‘the D-Q- movement was extremely successful, espec1a1]y SO, when

we consider .thdt the movement commenced "w1th0ut dime" and continugd to operate with o~
:¥ "the major factors contr1but1ng to the

funds of any consequence through mid 1972. -Some
internal success df the movement ﬁeed to be examineé .
1. The movement included a group of persons w1§h many talents and, often, with comple~
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. mentary skills. The most important talents were in the area of inter-per%ona] relations,
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i.e., beipg able to work together and encowrage an atmosphere of unity.
2. The movement included a wide spectram of persons but’all were deeply committed

to Indo-Chicano liberation. Almost all could be categor®¥ed as “separatists” or "nationalists" f

{as opposed to "assimilationists") and virtually all were realists pursuing:a moderate-to- .
radical strategy. A few of the more Heonservative" soon became relatively inactive whiTe
the “"confrontation for the sake of confrontation" people played a minimal role. )

3.' The movement was democratie-énd open, éith’no secret meetings (although sMall '
groups-met to plan specific aspects of the program).e . : o

4. Persons who could not’be trusted were not involved in leadership posjtions, nor
were they relied upon for assistance. This included Indian employees of the federal gé¥ernment,
Indian employees of OEO-funded programs, and persons known for vicillation under pressure.  °
(This is not to say that all persons'in the above categories declined to help, but simply- that

B

tno reliance was placed upon them). .

5. No major Indian or Chicano "ppliticians," tribal chairmen, et cetera, were involved
in the movement. (This prevented, perhaps, “"grand-standing" or in-fighting on the part of
the leadership). . .

6. The movement always had the potentiality of success, since ggob]e in the movement
knew how to grapple, at least in.theory, with every kind of legal, tactical, propagandist*c,
and technical difficulty which arose. In this area one.can see the importance:of academically
trained and/or experienced people working in direct alliance with community people. "Grassropts"
people, probably could not have successfully acquiredcthe site in the face of bureaucratic -,
opposition. ; . . . , .
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: | - " Gipriano Manuelr ’ P
/‘ -~ \ : .\
/ » . .
"THAT'S WHAT T WOULD LIKE DQU TO BECOME . . ." ~ “
S . : .

“#*Cip Manuel worked tbgether with DQU on the NALE (Native American Language Education) project
@  in 1974/75 as. the coordinator of the project on the Papago Reservation. Today, he is a

member of thie Tribal COuncil. The interview was taped in Sells, ow March 11, 1980 during
a visit to Papago. ) .
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It's very different from what it .used to be. All the ways in which we used to handle our
affairs changed radically. It is the decline of everything, including the language, - par-
ticularly language. That's where I think the major problem is: the decline of the language.
-When the NALE-project started; did it start here on the Papago Reservation? I mean, was

it initiated right here? i
-Well, yes. ) ’

-How did that tome about? - : ~

-I't wasn't very easy. We had a rea] difficult time, try1ng to jpitiate it. But'it came

—about mostly because the elders were very excited about it.

"

-From the: %eg1nn1ng? ) .
-From the be91nn1ng. Jhe way that we pré%ented to them, they began to get'very enthusiastic
about it in the very beginning. We heavily relied on them ahd they were heavily involved in
it. That was to me why it tontinued. We had pur site where we operated from, away from
here. But the minute we got it here, which I knew was'going to happen the peeple and

the po]1t1c1ans here, locally, the BIA, the Qureau of Indian Affa1rs, a&you see, this' is the
center of a11 the alien forms. of how we are snpposed to be, and this is the center.

-You mean, the BIA fought the project? .

-0h, yes, very strongly. ,
-What reasons did they give?

-~

-

" -They didn't really give any reason. They were just against it. And they/;ere - as usual

with everything else here - very subtle. Well, to give an example: when we were being
audited by the government, they came here and they went to talk to them (the BIA tribal
establishment) and they got the information from them that we were fighting, - and they’
believed it, that we were agalnst them, that we were just an enemy to them. Then, they '
believed it. You know, we have four different education systems operating here on Papago,
we have %ee Bureau of Indian Affairs, we have the Public School, which is State control]ed

we have the church whichiis the Catholic church school, and then we have the tr1ba1 - and

“the on]y One that triéd to work with us was this _tribal one.

-Does the Tr1be have its own school?

. -0h, yeah, it has. °1 mean, just one portion. At that time it was called the Early Child-

hood Center. That was strictly tribg]]y run. And the only reason they worked with us was
because one had a person in there who was Very supportive of her native beliefs. And they
f1red her, meaning the Tribal Education Dapartment. We ‘have a tribal Education Department:
Aga1n it is misleading. What it does is that it actually works and supports the public
school, cathiolic school and the BIA. Now, when you hear about it, called the Papago

Tribal Education Department, you get the notion that this is the tribe's.form of education.

. Yet, what it does, it supports the others, it works with them. -And whatever curriculum

or form of education they have arranged, then, that's what they promote. What I feel, and ~
I'd 1ike to press for, is revitalizing the Papago way of education. o

¥

- =Anything 1ike Survival Schools?

-1 think it's even more radical .because I said we would do that from the very beg1nn1ng,

just using the native 1anguage because I feel that whether it is economics, law, the’whole

world, mathematics, we have it. The on]y thing is 1? we can work up the curriculum. From

there we don't have to move into English, instead of the other way around. Well, and that

weht over like a lead-balloon, - 1t‘ihul t go nowhere. I've never been "to a Survival School,
102
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I don't know how they want it, but’that's how I was trying to plan. on't think,the

Survival §thools use the native language. And we started to.work on it. Of course, we

ere critic@ied, we were opposed, saying "Can you enter into the area of mathematics?"

So we startéa to prepare a time table, in Papago. ¥e were going. But as usual, the system

and the way, the methods and the rules that these people ‘have! . When we were working on

this time table, mu]tig]icéi%on table, I wanted it to be just this. Just a very small ¢
group, like maybe, one grade, and have.it introduced just to that very small segment, and

also have it so that it woyld be put oh strictly a trial basis. "I asked that we test the

students to see where they're at, from the beginning. And then, after g period, or even
periodically, test it to see whether they }eally have gained anything from that. That would® <
establish qhat we were doing. If it is not working, then we would rework tﬁé\math and see

if we get it so that they'would be able to comprehend. But, man, these people, as usual,

they got q}] excited, just saying, "Well, that's great that you can do it. We're gonna ‘use

it." They weren't even going along with the plan. And they wanted to do it right %ﬁly.

-Where, in all- the §choo]s!here? “ ‘ ‘ } -

‘-Right! As I said, we moved here. Righi heré. We were out at Sarta-Rosa, for a long tipme,
that's where we were first. ) \ ° .
-And you tried it out there?’ ) .

-Yeah. And since it was new, at Fhaf tifie, we hadn't reached that far. Because we started

from, some say, scratch, but if there;s'anything below that, that's where we really started. -

- And while we were in Santa Rosa we were just fighting for survival all the time. That was

the first stagés of our existence. Then, ‘the last portion, we were here. We moved here
into a trailer. So it was here we tried”to work with the elementary school. It came apart.

-So, there's nothing left of it?’ . . ‘ .
.- ﬁpothing. !
'"W:}hey don't even use the materials anymore? , .

-No more,‘excqpt...l take it back. We tgught - whgn we were at Santa Rosa, one éf the
things that we did was we taught some of the people that were émployed by the BIA, the
public school, ... 4 .
~Was that the boarding school up there? 1 think we passed it.
-Yeah, that was the-one that was definitely agafnst ijt. In fact, one teacher who tried to
work with us was threatened. But school$ like Saint Simon, and others, well we taught '
them. And now those people that we taugfit are teaching in these schools. '

-And- they are Indian teachers? _ . . .

-They're Indian teachers, yes.

e asesranee A

©

I don't khow what, but just Tlike you arefsaying about how peop]é as far remote as Germany are'
‘sensitivﬂ‘o it.** Well, it's the same way here. 1 somehow found, that. Like, when we '
were hqving classes here. My. first interest in-teaching the language was back in 1970, ten
years ago, at Pima College, here in Tucsgn: .I noticed that most of the people that did

well and were very interested were non-quians,.non-Papagos. The Papago studentSugygt‘;,
-had: in my language class, they couldn't care less. .

-Well, why do you think that is do? s

-1 don't know. I don't know. But thét's, that was the same way here...I don't know, I

really don't know. Even my own chi]dren$ If I could work it, if I could tU(n'it. But I
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-don't, . have it.

...........

-Do .you think there, should be a .center where peoples of your m1nd cou]d m t’

-1 think so.

ideas, dnd see.

‘ R ' : . ‘
v

I_doh'tpkhow what it is. . And it's moving, it's even more so now than ever.
N s L) ~ 4 . .

Ry

-

.I think there 1s a real need to exchange, to discuss gsome of these views,
From what 11tt1e I have been able to discern from my contacts, I feel that,

‘hasica11y everything is a]most the same, the way we look at life.
-Do you think that D-QU coyld become’a place like that?
-It could, I was very suppoftive’othij, except .that what we have already poi

nted out. It

seems tike everybody wants to push 1t under.

What I would 11ke for a center,'if it would be

poss1b1e to be located-on an’ Ind1an settlement rather than..

.s but on the other hand, if-

it can't be, then‘that §/wha

1 wou1d Tike DQU to become, even though my preference would

“be to —-see, last Councilnﬂt
on Papago. And that was

of an establishment here.

-So\that the young people.won't have to go away, - yeah, that's tough.

eting I talked that we should work for a Community-College fere
of the things behind my thinking.

If we could get that kind
. : ) ' ‘ «

I know that J. is

the only Papago up there, and that"s pretty tough -

-That's def1n1te1y one of the effective ways i

people away. em h

\Jhat s why I want to se

n the erosion of our ways, getting the young

[ =E

re

o —af

-

are large, and ‘often
costly progr‘ans to
attract Nati‘ e
American stuqents
tc the large
establishment
universities.
However, these
programs will
also help to
accelerate

of cultural erosion, des-
cribed by Cip Manuel in
this article and dis-
cussed by Jack Yorbes
in his essay in
this coliection -
(pp.75-88). Un-
- less Native
Americans con-
trol thely own
institutions,
preferably on

the processé

site, there

will be no

changes ,

’

N o The Educational Path

for
‘American Indians

*‘I d told Cip Manuel that in one of thé films shown on German television about Native

~ Americans in the US and Canada today, there was. a sequence ab

the language project, show1ng elders produc1ng edhcat1ona4

t Papago and also about

aterials, etc.
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rom Rosebud, South Dakota, He came to D- QU in 1974, after
having worked in California for 16 years. He is a graduate from UCD, Tecumseh Center, and.he
is currently working with that university as an EOP counsellor. Most important, however,»is
his work with D-QU, where he teachgs classes dn Lakota language and religion, conducting
sweat ceremonies and helping\to bdild solar homes, arbors and Whatever is needed,

The following article is based on several interviews taped at Tecumseh Center 1n Spring

1980. S o . , .

*Darrell Standing E1k is a Sioux
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My name is Darrell Standing Elk. I was horn on the Rasebud Reservation in South Dakota j

in 1940. 1 first came to California in 1958. I went to Riérre Indian School in Pierre,’

South Dakota, but I refused white education, and I went to school, probably, at most, eight

years. ) ] ) .
-Were the teachers white? ) .

-Yes, they were all white. In those eight years those people instead of teaching me something
in education, they were soibusy taking things away from me that they didn't have time to

téach me énything. I wagn'g interested in it anyway. In those days they always said your

dad has to go to jail if“yop don't go to school. So it's a must. If you don't go to school
police will come and check on you at home. .
-Has that changed since then? . .
-In a way it's still there. There 1s some new word for it now, “Truant 0ff1cer " That's what
they have now. They go around the commun1ty and make sure the kids go to schoo] That's the
sameé thing. ) . ‘ ’
-Would the truant officers be Ind1ans, working with the BIA?

-Yes. They .get their 1nformat1on from school. Whoeyer “is n9t in school they *call hin~up

and go over. ' . v
-Was the school you went to a boarding school? )
“\No, it was a public school.- ’ . ,f/
) XJere they all*Indian kids? ’

-No, they weren't. There.were just a few Indian kids going EP §chdof there.

-How gas the relationship between.. .
.=It's not good where I am from. In South Dakota, there fsn't-any relatiogghip at a]] As |

far*as I am concerned, there is only..., there are only Indians and Whites. If you are

Indian, I don t care'what you do or how much money yod have, or anything. .,
-1 know South Dakota to have the worst reputation for rac1sm aga1nst Ind1ans, and if you
think ofJanklow being governor,-why, that proves 1t: When you said earlier that you- still . .

have contag\‘ with the people back h®me, how do you..

-Even thbugh I'm in Ca11forn1a, I have contact all the time. I am going to relations and .
relatives, even if I have to go back six times a year,-I 11 do 1t I'm into religion. At
od"time I put aside my religion, and I worked hard at a JOb for s1xteen years, constructiony
carpentry, and all that™ stuff, in San Jose, California. 1 fina]]y decided that that wasn't”
"for me. Physically I was getting sick.v It-was Jjust something that-I did. I wasn't trying
to prove that I could be white person. 1t was sohething that I had to do. :

-You said that, physica]]y, working 1n’the construction business, made you sick?

-Ne]] actually, it's not phys1ca11x Physically, to work in construction, was good for me.
What got to me js that, day after day, I had to ge, early 1n the morn1ng, -getting into that
rush_hour traffic, that really got me Then, coming back it was the same way. . So, once I

left San Jose and came over here I d1dn t have to worry about that. <.

-What year was that? - . .- .

-That was ]974. tually, I quit the construction business in 1971 Then I worked at Lockheed, . ’ |
. which is a sate]lqie center. The reasdn I was working there was that I could work at nights A

and go to school during the(day. I went to San Jose City College. Then I left City College
to come to U.C. Davis. I met a person.who came from U.C. Davis who made it sound like it )
.was really good over here. I'm here ever .since; I 1ikq£jt. I 1ike the place. It's smaller
] 106 ' .




. then San Jese, not much traffic. Then I got interested in D-Q, because I'm usee to working
day after day and on weekends too, sometimes I even have two jobs. Not because I want to,-I
just like to keep myself busyt So, when I came over here and I was going to schoo¥, I was .
missing something, then. It-seemed 1ike I wasn't doing something that ¥ was used to. So

I started going out to_D-QUL and then I started building these sweat-lodges. There was one

- the@e but it wasn't in use- for years. It was really-in a bad position. Even the covers were.
all.?otten. Nobody ever cleaned it, or nothing. It ju;t sat there. Se, I puT1eq that one ’
dahnXEnd”Ifburnt it. Then I built one there and'I started going in a circle, and I came

out with that four pointed stat When 1 first startef/l:;tgbdidn't...

-So, you started the four-point one first? ' .
-Yeah ‘but I wasn't...That wasn 't intentionally done. So, I buiit“one, and when my uncﬂes :
camg\tg,b1ess it, a 1ot of pegple shded up and they had to wait. So, I thought, I'd L
build another one right next to it. So, when they were there I built ‘that other one, so i
they could bless it before they left again. When I did that; it wasn't enough, again. More
peop1e came, and they had to wait in line. ,What I did was, I was going to put three in -

a row. Not exactly in a straight sline but kind of curved. When I put that one up, } started
building another one.’ Before I knew it I got seven of them, and then I ended up with that,
ft‘s kind of a national thing, you know. It wasn' t intentionally done. For some reason
it just came out that way. I didn't measure it out, but all the sweat-lodges are almost
spaced alike. - '

>

.

-You ‘said earlier, you had g,hard time later on figur'ing out... )
-Yeah Later on I figured out how to lay one out on paper. It's hard to do. So, anyway, ¢
that's how it happened. It was not intentionally done but for some reason it came out that
way. ) . ’ -

-You mentioned once that there are seven forms of prayer in the Lakotah religion...:

-Yeah, there 1s. They call it "seven ways of praying," "seven rites.gf It's the way they

pray. The sweat lodge itself is a prayer. But that's one lodge, then one lodge is the Sun N
Dance religion, and so on. I could give you the names of these'in Writing, if you want me {
to (cf. Appendix 1), That's the way. Sioux have séveq ways of praying. Al1 those other ones
are almost like ceremonies. There's the hunkapiye, the} call it, the making of relative.’

They take Somebody in the famﬂy. That's how they never have...then they take somebody’
else. That's how they always have a mother, a father, you know. I think it's rea11y a “
good practice. People keep it up. The old people you take, they're just Iike your own.

-So there will never be mother1ess ‘children, fatherless children or old peopTe without

somebody ? ' ) S o "
-1 know for a fact that it works out rea11y good. It actually takes p1ace of your mother

or father. Some people should practice, -they shou1d still do those things.

-After you built those sweat lodges or as you built them the Sun Dance came to DQU?

-Yeah, then Dennis came, and he asked me... . N

-Was that in 19757 ’ ) .
-Yeah. He came'out there. He and some other people swedted out there; They said they want
to...this wou1d ‘be a good place fqr the Sun Dance,- you know. And they were Tooking for a -
place, I guess. They came down from Portland, 0regon, he was*going on rial up there. So

we sj‘rted buiiding that arbor. But I already Had all those on\paper. "I sketched it out.

So it was on my mind‘a1ready. I staked it all out. I knew f722 and a half feet radius will
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make a sweat‘iodge. I got it all figured outs a11 we did is start digg1ng a plt putting

up the lodges. We centered everything on the arbor. One line there, its centered all the’

way.from the tree at the eftrance,.the fire-pit and one tipi,~-it's all centered.

-What do you say if pe0p1e, for example California Indians% say the Sun Dance does not belong "

PR

there? .

-Yeah, sometfmes they say it doesn't be]ong to them.
that--some people dance in the Sun Dance but some other people don' t like it.
I think it is good thatﬁthey try those things. They, don t_have)to particfpate
They can go there, and the main idea is, when they go back to their reservation, they could

re11g1on

Took around and think "What happened to our religion? At one time we had a--whatever it
was--sweat lodges and all the ceremonigs, they used to be here. Whatever happened to them?“
And they start thinking about-that, because they’ve seen the Sun Dance. So what they do

Every once in a while they might say_ -
It's not their

is, they start researching among the ol1d people.

a little bit about this and that.
they come back with some good things, ,right now.

So they might start building that again

And some old person might still remémber
That is how
,But that's mostly what the’ Sun Dance is

all about.

Peop1e from different tribes get into it and when they get home, they ‘; least

set up a sweat lodg
build some good men.

e. At the same time, the
That' S the whole thing.

way I Took at the Sun Dance, s that we want to

If the whole person wants to take the $p1r1tua1

. showing things people have never ‘seen in that person.

Way, and if that person is not real]y thinRing that he wants to do tha -we]l that person
But if he really meant...It's all ind1v1dua1 people, ;Eut a- person should
do what he wants. You cannot fool yourself.® Because you have Jour own mind.
want that‘ they came out of it. .Then they go back to their commun1ty and then they start
That person might have used to drink -

He might complietely just drop that and

’

could go wrong.

quite a bit, or havé been 4nto drugs, or whatever.

If they rea11y"

. be a different person, altogether.
-Yeah, I know it's happened with people.

! ~
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-But the people that aren't completely opposite after the Sun Dance aren't sincere, t‘ey

weren't sincere about it. They want to be this and that, but that's not what they wanted

~-Could you say something about;}he Longest Na]k? ) v N

-1 think the Longest Walk, wha

part I had in it,” I think that was the greatest thing that

ever happened to me, besides building th®%sweat lodges. I've done’a lot of th1ngs!fbut they
were nothing compared to these things: buiddiﬁg the sweat 1odges out at school, then I

had a 1ittle part in that Longest Walk, and then on that Marathon Run (500 mile run).. These
three are the things I always wi]] remember. I'm still into it. A1l of them. I'm actua11y ‘.
like a protector of those things. If they are’going to do it again, I want th be there to -
correct the things that went wrong. At least mént1on it. ) .

-What do you think went wrong?

Q

y

v

-MWell,

nothing wrong, but the things that cou]d

Ae,done in this way and not that way, because
“at the Longest Walk we didn't. It wasn't planned. It!s §omething that\had to happen,
And jt just took off from here. We didn't give ourselves much tife to plan.

So
it happened. ‘

°

"it..

These, ar

the things I' m/talk

ng about.

A

jn the-meantime, we were misinformed by '

some people that wd hought were ether

And as an Indian person, we'd go against it

Those things have to be dealt with.

'y

We needed a tZ\CK ‘to ca;ry all the back-packs, we-needed this and that, to get algng.with.

men or spiritual people.
o we.fell into those kinds of trdps, too. -

medicin

-
.
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Longest Walk this year, I understan&. -

»

-There' s going to be anoth
~This one comiog up? Y
-How's that going to wbrk if the Walk starts in June and theuSun Dance is in the end of July? .

-Well, they could cffme back and dance. Some of them might even want_to come back and be on

that Run, too (c.f. appendix 2). ) . - . Ta, " .
-So, it's not the sdme people going all aJross ¢ ) \ ' &

-No, not necessarily. Some wf them, maybe “two dr three of them, will do’ that. I thought

about a lot of th1ngs ‘like, what I was. talking aboﬁt. This t1me,‘I thoughit, we'd fust

go state by state. We could take something from here fo Nevada. That cou]d be- a stmff
‘maybe with an eagle feather on it, -so that‘s our part. We've covered our state. And we:

give it to some Indian in Nevada, Paiute Shoshone whatever ‘they be, they could carry that

. P ¢ »

* across their state. 1 don't care how they do it.” If they want’ to make it horse-file, .

walk it, or run it, or drive it. - Then those tribes,’ whatever trtbe they are, they could
take something sacred and tie it onto that staff we gave them, or maybe make their own, and
put it together. Then give it to th& people in Utah, on tﬂe Utah' 1ine. The Utes then take
it from there, or whoever it's going to be. Indian people--well Y pipretty sure that's
the way we all think. It will get to wherever we want it to, we don't\have to send it to
Washington,'D.C.- We want to go coast to coast. The idea was to pray with something here .
at ‘the end of the land, at the ocean, and take that &11 the way and do the same thing over .
there. WhateVer it is. We could keep it some place. Whatever it is, we could bring it —_—
back. Somebody could go over there and bring it back and we could put it in an office of ~
the Longest Walk, - - : ' .
There s another Walk coming up, 1 guess you know about’that, uh? But I don't know where
it's gonna start, or how it's gonna... In fact I think on June 1st, that's when it's going . .

to start. \ W
,‘gjh That's what Dennis said owr-'the quad (cf. Appendix 3). And they would arrive in

Hashington D.C. on election day, That would be a parallel to the Trail of: Broken Treaties,
they also arrived on e]ection day, 1 th1nk T ° )

~-Yeah. So, this might g this way, the southern route, The Traif of Broken Treaties was

. up from Washington and thatwa The Longest Na]k was right through the middle of it. So - .

this could be all the way along the south side. ) -

-Touching, the Gulf, even? N

-Yeah. 1It'11 work, I feel . t'11 certainly work. But then, what we are going to do then,

before they start, all the stages will be set. If a person {s.gommitted to goﬂfrdmvhere,

we have to get all the gear together. We'll get a truck, a pick-up or whatever it's going .
to take, because it's going to be a 1ot of people. So, we'll get all of that organized now e
for June 1st. In the meantime we are going to bring some traditiona] people, possfbly

medicine men, and we are going to sit down with them and ask them "0.K., how are we going to .

do it? How do we start? Are we going to take a pipe agaip?” Ne are- going to ask those .
things. We have to' rea]]y sit down with them and ask them forsdirection9. We are_ not going
Qo jump into that again, Well, who knows y maybe some of tho§§ 01d people might want to go

along. . That would be the best thing that could happen to-us; if some of those coul¢ go

along to guide us 1nAEVeryth1ng we do, That would be the greatest thing..., if some of those )
old peop]e went along, We'd.start in the morning; we'd pray in the morn?ng, ‘we'd walk alt

day, then pray in the evening, But then, how are we going to put this down? ~ Whatever we )

: 4 109 )

11_‘/'0 oy
' . is T e . ‘.

o s ‘e . -

' N




iAnd that's really good. : .
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carry, do we throw it up in the air, or something, do we put it underneath or do we put it in

the ground? So, those are the things that we want to sit down about and ask those people.’
We're not going to jump into it again.

-S0, is D-QU very much a center for this kind of thing?
-Yeah. D-Qﬁ..., _people ask me what is so different about D-QU.-. I went to a meeting one
time in San Francisco and they asked me about it. Those peop]e wanted to know what was so
different about it, what was the di fference between D-QU and U.Cs Berke]ey. To*me, D-QU -

is altogether different because it's going to succeed whether they 1like it or not. It's going
, to be hard, But D-QU sits on a foundation that is built on religion. That's the di fference

between a 1ot of these colleges. People don't realize that, but that's what it is. That's
how it's going to go, and it's going to get better, 'too. If we can do it without funds,

we can do whatever-we want to do. . o : '
-So there has been a change in policy, D-QU turning from an“educational institution to a
religious center? . So the main thing now would be that D-QU is a relidious center, and that
the university is only part of it and may even disappear without affecting D-QuU? .
-You see, we are not pushing religion on anybody. 0.K. that's the f1rst thing. What we do
out there--say, the sweat lodges and the Sun Dance--peop]e wou]d see that as coming from the
north. They would come and see that. Like I said, we never tell them that they have to

do these things%‘ We never say that. But they will think. They watch, maybe go into a

sweat Todge or watch the Sun Dance. Ihen they wonder about what happened to their own

religion. 0.K., that's the whole point of it. We are not saying "Come, and join us." That's

what 1ots of people think. And, right away, they think "well, even though that's Indian
religion, it's not my religion, it's Plains Religion.” But that's not what we are saying.
We wouTd give them a thought, the thought is what counts. )
-So0, D+=QU is an example to encourage people? »
-Right. -
=1 guess, many white agencies see that, even if thgy don't admit it. That's what they are
afraid of; that's why they are trying to close D-QU down. They know that D-QU is more than
just an Indian-run college. / '

*-See, there are a lot of Indian colleges right now. Indian colleges, but they onerage under

the systeém of the junior colTege. They teach nursing, welding, heavy equipment -tHi%e things.

So they are all right. They are not going to be bothered. D-QU is different. They want’

‘to put a-stop to that, —and they are dojng 1t. .

-1 know that the subjects taught at D-QU are very, very var1ed. There are those people who
come for the religious or cultural side of it; and others come just for skills...

" -Most of them, I think, they come for cultural reasons. And I know a lot of students there
. that never got into sweats or the religious part of it. They tried a little bit, but they\

never got involved in it. But once they get home, it stems 1ike they are doing it ovef

there. And that's what it takes.” That's rea]fy good. It isn't that a person who is rea]]yy

involved here, then goes back and does that. Some of those kids I was really surprised; th
weren't that much involved with sweats and stuff, but when they got home they started it.

. '4,‘ . -
-How do you feel about wh1te peop]e going into the sweat With yoJ? s .
-Well, 1t depends what they re feeling, ‘what their dealings with Ifdians -are. It doesn't

bother me, *0nce I go in there it doesn't matter who is in there mihether I don' t}1ike him,

. »
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or him, or him. When I go in there  don't ca;e. That's how I feel...Some places in different
T areas peop]e‘are really strict on that.. They have their own J@asoné?~ . ¥
-Maybe the situation at'D-QU is different, too, because there are, people from many different
. Indian cultures but also people from different ther cultures? I remember the bné excursion .

with a class, N.A.S. 1, from Dave Risling. _They were invited to take part in ther sweat and ~ v

.there were peog]d; I think, from all races--Asians, Europedns, Africans--and we sat in a ]

efrcle. 1 think that was a ‘very good pxpefience.prohab]y for all peopfé. At least for

those who had never been o that situatien befogg (appgﬁdix 4): .

-There's a lot of ways people are going to have to go back to. Those ways 1ike, for exampie, °

harriaée ceremonies (cf. Appendix 5). Indian marriaéé ce}emogies'are'performed, maybe, ‘

by bnggperson1> The sweat, 1odges should be que.by onegperson. In the old gays, thet}s

what makes. godd relations with other tribes. ‘For instance, if I want to have a sweat lodge

built here, I would send for somebody somewhere else. And T would ask him that I want a

' sweat_lodge built, and I want him,to come. No ddte set or nothing. And pretiy soon he'll\_‘
show up. So_everybody could watch ﬁaf build that sweat lodge, and they kndw how to do’it,

actua]fy.tﬁese people a]reapy know how to do‘it, but that's not the point. The pojnt i}, <' A
they have- to make that person important, feel important, and that, like I said, makes: good
re]ationg_with different ﬁéop]e. Hh;n he comes, when he does thdt, then he blesses tﬁe
sweat lodge. _So, the people, they all bive him gifts and tﬂ@& put him up for two or_three
days and then he goes on home. He goes back to whére he is from. He goes into his camp; -
he calls everybody-;?dung. He gives oﬁf all those things that he brought back; he gives
. ’ it away and he-do&sn'®\ have nothiné\?a;—himSelf. That's what makes good relations with
pédple. That's* hoy people -respect each other, and that's how people are tied together.
Pretty soon, tN uy who went home from where he went to build the sweat lodge, he
Eends for somebody, too, to come over apd do something for hﬁﬁ. The guy comes, -maybe he's.
a medicine man to doctor somebody. He comes to'do‘that. So the people around there, again,
' - ip return, give him 211 kinds of things, and the guy goes home. And when he gets home, he
gives it all away. They're tied; bound together that way, by respect.
Now, the idea is, the_people knew how to do these tﬁings, most of them. But théy have
respect for that person. They don't keep developing these people to do all that, because’
. you lose a culture that way} So, again, some place else they hear about it, that somebody
i doing those thing§,°knows how to build sweat lodges: So they ga]] him over &gain. They'ré
all in a way tieq_togethéﬁ%that way, and that's how things should be how, -even now. Now we
° do things, and they séyzk“well anybody can g‘ild a sweat lodge," which is true if you see_. -
one, .you can build-one easy. That's not the point.” It is respect. Somebody from over
there has to come and do this. That means a lot, -and that grows.
' -When'you do things 1ike’that at D-QU, you send for sgmebody eise to come?‘
-Yes, I sent all the way. I built the sweat lodges. I figured I.didn't have:the ri&ht
then to bless the sweat 1odge. Even though I know how to run it, that doesn't mean I have
‘the right. “So I sent for my two unc]eseigﬁfouth~0akot{. They céﬁe and ail Shey did_yas
- ' have-a ceremony and bless them. That's all, that's what should be. In the old days. people
dfd things because they were asked. And nobody else would do it, but him, And the people, .
-they ask them=to do it. But not all. It doesn't work that way. -That's where there are a
- lot of conflicts, fighting going on. That shouldn"t happen. < ) t
They go back to some of :these 01d ways and think abgut it more--"{it could become some-
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"1 didn't want. The people ‘are doigg‘those things in the other areas at\ the Sun Dances, but

*graded it, or whatever it is. They never talked back at us because we' did what we a]ways

R

y SR U
. SR
thing usefyl, in a way. And now_ I know a lot of people who are overdoing it with religion.
They're overdoing it because ‘people want them-to think that they ‘know something. They're X
on an ego trip. And that again®uins a lot of it. ) N

.And so, that's what I was talkin' about, -I had an argumgnt with other people about ‘hﬁ A
these things. Before I do something here, I've got to make people now where I’ m from, what )
I'm'gonng do. Is7it all right? It doesn't hurt to ask "them. It doésn' t hurt. It's not T
going ‘to hurt me to ask then, to see if it's -all right. ~ v

-1 had lots of problems last summer during the Sun Dance. A lot o$ things happened that

”» o~

I don t approve of it—hegause I know what the old people are saying at home. So I ask them, ' _,///
"0. K this year, this 4s what we are going to do.“ A\b they would say, "Qkay, that sounds
good." I'usually have my uncles there because my unc]ei\are Medicine Men, Spiritual Men.
Théy can go in the sweat lodge and tell ‘you- what could, -what's gonna happen tomorrow. So ‘
I wou]d ask them, "we're gonna do this, is it all right’" I don't know, we 11 sge. We go ~
in the sweat lodge and ask those questions:~ They ask the Spirits, and in the proo\ss they
woutd tell me. In the old days this is how they do it, that's how it's been done.
So in a lot. of things we did at D-QU, we followed instructions out~ Not because, we
asked. The §pirits said that tHat should be done. So we followed it, and nobody ever de-

have. A lot of people don't know that we did it that way. But people don't understand ai. |

ot of things you can ask in a sweat lodge. ‘ ' ST .S \\ .
I run sweat lodges that are mine L get what I want: truth, freedom, or positive . \\ .

thinking. I wouldn't have no fear for any in there, for we know that there are Spirits an’ N

around us.’ Right? But I don't bring Spirits in there. Like my uncle and them would. ’ \\\

Sing songs, -pretty soon you feel them Eoming in.  But I can' t do that. So I_neyer go over

there If 1 want~something, if 1t were really serious, I would ca]] them. No, I'm not \\

doing to bullshit anybody, that I could do those -things. ° ‘ o . \\

-Are” there any other people you could call in case you needed help from a spiritual leader )

in 3 ceremony? . . ) ’

-No there fsn't anybody. 'hy people are a11° in South Dakota. There‘isn't anybody around. here

that I would\frust. . oo >l ‘ .

-1 guess you{probably would have to stay within your Lakota ways. So you gouldn't -use

spiritual leaders around here, because that probably coq]dn t communicate?

-Yeah, even though sonebody be around in this area, some other people, -see, I don't know. N .
I alwWays sent for them. At home I even go over there and see them. It's better yet if I‘go ,
over there and do it over there. Do~ . s .

-Are there stt11 some people who have such a status that they are approached’'by ‘different
Indian_communities, Jike Phit1ip Deere or Leonard Crow Dog, who-seem to be very well known.
How come that they seem to be honored by different religions, different cultures?

-Yeah, well they believe in religion. I'beliege in it too. M

-I've got one question that I'd 1ike to ask different people, -somgphing that Native Americans
discuss a lot, and white people discuss a lot: "who i5 an*Indian or a Native American?"

How would yoli go #wut trying to décide? T —_— . v
-Let*s start with the Sioux people, okay? I would say that an Indian is an Indian that I

could talk to in my language. And'I would say they should just ask the Sioux Tribe, okay?

[
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Say, my Reservation on the Rosebud, they would take some traditional beop]e, ask them tha? é

question, “this quy is from here, determine what he is." Now, I wou1d gp for that, and if they
say "we11 he doesn't speak the language too good, and he's not too good in this and that,

. and hé speaks rea1 good Eng]ish -s0 that*s what he is." Maybe, that's the best ‘way. °
—0ccasiona11y there have been white people, or part—white people, who have been brought, up
by Indians or 1iving with Indians, would that also apply to them?
~-Some of these people thﬁy have a better mind anyway, okay? Some of those people, I think,
they ‘have a more... they're more Indiga.then they ‘are white =, - '
-So™it's mainly a spiritual’ thing? ‘ "
-Yeah, . . Vo ) .

-

»

-So, how would this apply to people at D—QU where they have come ‘from an urban back/youﬁd -
' don't have ties with the peogJe 'old people, traditionalists on the reservations, but they
want to go back to their roots, they go”to‘D-QU.. L

v

-,

—That person;*if they say he's “not an Indian—-okay. Maybe so much time from there he has another :

, chance to go back in there and ask them. In the meantime this quy wi11 go” back, study the
language. I mean that's what it takes to bring peop]e back into the languages, into the
religionsx Youlve got to kndw something, you've got to be back be fore you do it. So,
maybe that's how to push, people into 1anguages.\ Make sure they learn it year to year.

Time comes, and he can take something, come back and take something, -try it again. - Do you
think that's a .good 1dea? . . .

-Yeah, What I 1iKe most about it is that the people are tied to their cultural traditions
and people.. ‘They are tied to other Indiangs 1ike you said. They e a certain thing to do

“in this wor1d which is fol]owing a spiritua)- message. “t's not tied to race. If they feel
responsible toward that then they are Indian. Lo . p
-Lots of people could talk to you, Just questioning you, and they- wouid ask they 11 find,
they would know if you wou1d make a good Indfan. A ’good Indian? Ftrst thing, you've got
to have a good heart. You' ve got to have a good ‘heart for things, for peop1e You ve 581
to be.kind, Those.kinds,of,things. They know that, and they' re not going to just find out
if you can speak the 1aﬂguage They're going to go further than that. "In fact i know a
lot of people who can speak théir 1anguage /
~Otherwise if it were just the 1anguag%‘ then it wouid be 1ike a college entrance exam.
-No, it's. got to go further than that, I know a lot of Indians that speak the language,:

*but they\re white, you know. They got the ways of the white people, and that doesn't help
anything. But old peog]e, they know. Once they talk to a person they know their mind.
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Appendex 1 ) " - -
THE\SEVEN WAYS @F. LAKOTAH PRAYER: 1. Purification Rite: Inipi Ceremony, Z. Vision Quest?
Hanbleceya Céremony; Sun Dance:._ Wi Wanyang ‘Wacipi Ceremony;. 4. Tossing of the Ball: Tapa
Wakanayeyapi Céremony; 'S, .Buffalo Ceretony: Ishnata Awica Lowan Ceremory? Making of Re1atives
Hunkapi Ceremony;- 7. Keeping the Soul: . Ceremony

; .
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The 500-Mile Marathon- 1980 is sponsored and organized by D-QU “See the two pages of a
leaflet announcing the procedures on the two foTlowing pages. . .
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THE 3RD ANNUAL

“500* MILE

vy

AMERICAN INDIAN MARATHON

JUNE 23-28 1980

[

—— L RRRRRR AR AR R RRRARRRRRR AR R AR RA R AR N
WE ARE LOOKING FORWARD AGAIN TO YOUR PARTICIPATION , SUPPORT,
_DONATION, AND OR ADVERTISEMENT OF THE THIRD ANNUAL "500" MILE
AMERICAN INDIAN MARATHON, 3

. THIS YEARS MARATHON WILL BEGIN JUNE 23RD (MON) ON THE
SOBOBA INDIAN RESERVATION, SAN JACINTO, IN SOUTHERN CALIFORNIA,

' AND WILL ARRIVE JUNE ,28TH (SA’I‘) AT THE D-Q UNIVERSI’I’Y CAMPUS,
IN' DAVIS, CALIFORNIA.

THE PURPOSE OI-‘ THIS RUN IS TO UNIFY AMERICAN INDIANS
- SPIRITUALLY THROUGH MANY EXERCISES OF THE TRADITIONAL INDIAN
VALUES OF LIFE, BALANCED WITH. TODAYS CONTEMPORARY WORLD.INDI~-
- OUS TEAMS WILL BE COMING FROM ALL OVER THE NOR‘l‘H AMERICAN
CONTINENT TO PARTICIPATE IN TI:;!S GREAT EVENT. .

~

P ****************************************

- A% -
MANY 1 ARE NOW BEING REGISTERED. APPLICATION TIME ’
LIMIT IS; 24ATH (SAT), SO REGISTER YOUR TEAM EARLY. TWELVE
(12) MEMBERS, TWO (2) ALTERNATES PLUS ONE COACH ‘'OR TEAM MANAGER.
REGISTRATION FORMS ARE AVAILABLE AT D-Q UNIVERSITY, "S500 MILE"
a MARATHON COMMITTEE, P.O. BOX 409, DAVIS,CA 95616 ph. 916-~758-0470

. : .

hd ~

THE MARATHON COMMITTEE AGAIN SOLICITS YOUR GENEROUS supponw
AND PARTICTRATION TO HELP FINANCE AND COORDINATE THIS GREAT EVENT,
SUPPORT SUGGESTIONS .INCLUDE CONTRIBUTIONS TOWARDS SECURING "RUN"
PATCHES, FOOD FOR RUNNERS AND’CAMPS ,REFRESHMENTS, CAMP SUPPORT,
NEWS RELEASES, RADIO AND T.V. ANNOUNCEMENTS, SEND LETTERS OF
o * SUPPORT,OR HELP ARRANGE WELCOME AND FOOD CQMMITTEES. ANY L

IONS SHOULD BE SENT TO: . MARATHON COMMITTEE, DQU
Do . P.0. BOX 409 .

. DAVIS ,CALIF. 95616
5 ’ SEE EVENTS SCHEDULE ) -

o ) na - 123




’ EVENTS SCHEDULE g

IS dkkdkdkkkddkddkkkdkdkddddkikkkkd '

. JUNE 20-22, 1980.......POW-WOW, THREE DAYS,CAMPING AVAILABLE,
ORANGE COUNTY FAIRGROUNDS SPONORED BY —
AMER'ICAN INDIAN CENTER.PH 714-828-4240

JUNB 22 1980. KKK EER] ..BAR"'B"Q AND INDIAN DOINGS SOBOBA INDIAN h
RESERVATION, RECREATION CENTER AND CAMP.
SaN Jacm'iq,ca, CONTACT. 714-654-2765 ‘

-

- JUNE 23, 1980..........500 MELE MARATHON BEGINS. SOBOBA_INDIAN
’ . ' RESERVATION. FIRST STOP NEAR SAN MANUEL .
INDIAN RESERVATION,HIGHLANDS,CA.

JUNE 24,1980..,%.¢. .. .SECOND 'DAY. STOP OVER NEAR KEEN, CALIF.

JUNE 25,1980..v.......THIRD DAY. STOP OVER IN PORTERVILLE, CA.
PORTERVILLE COLLEGE.NEAR THE TULE INDIAN
RESERVATION, CAMPING .

JUNE 26,1980..........FOURTE DAY,STOP OVER IN CHOWCHILLA NCA'LIF.

JUNE 27,1980.¢ceeeeee.IN THE DELTA AREA, STOP OVER' AT BRANNAN
*. - ' STATE PARK, RIO VISTA, CA
JUNE 28,1980..40.... MARATHON FINISH, POW-WOW AND CAMPING,
FEASTING AND CEREMONIES, D-Q UNIVERSITY,
.DAVIS,CALIF. 916-758-0470

*******************ﬂtp

- B . o
PREPARE YOUR TEAM NOW TO REPRESENT YOUR RESERVATION AND OR

b
ORGANIZATIOH SEND YOUR TRIBAL COLORS AND BANNERS LA
F YIS IX2332 2322212 %] -

. kkkkkhkhkdhhhdhkhhnd ,
{{ SEE YOU ON ‘THE RUN ..
-ﬂ

. . .
*

- . *  FALL SEMESTER APPLICATIONS FOR D-Q UN%VERSITY AVAILAB T THE
- DQU CAMPUS. ASK FOR REGISTRAR AND OR FINAY"IAL AIDS OFFICER,OR

CALL:916-758-0470 IN DAVIS CALIFORNIA.
ey ]
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Appendix 3 ‘
On April 24, 1980, Dennis Banks, gave a speech for a World Hunger Conference on the quad of
the University of California, Davis, announcing a Walk for Survival 1980 to leave the T
West Coast early in June and to arrive at Washington, D.C., before election day, November RN
..1st, 1980 (C.f. pp. 135-138): Little more than a month later the Long Walk for Survival
did set off from the California State Capitol in Sacramento, on Sunday June 1st., 1980, at
2 p.m.

Appendix 4
- A report of this field-trip by a predominantly non-Native American class of students from
_UC Davis to the DQU-campus was published in Third Wornld Forum, a weekly paper edited
. .by minority students of the University of Californid, Davis. The article was written by
Rene Aguilera, a Mexican student taking the class NAS' 1 (Introduction to Native American v
Studies) taught by David Risling, Jdr. The artijcle appeared in the Nov.. 6, 1979 issue. It
is given'on the following page (overleaf). b

¢

. Appendix 5 . ?

It has been a problem, again afnd again, for Native Americans to have their ceremonies and
acts be recognized by the authorities of the dominant society. Marriages in the traditional
ways of an Indian tribe or nation were often not respected because their was no "proof" of it
on paper (C.f. also Norbert and Theresa Dupuis' marriage mentioned on p. 120 of this collection.).
For this purpose, the people at D-QU designed the following marriage-certificate document,
which they have used successfully on several oecasions, when traditional medicine people
conducted marriage ceremonies out at D-QU. There are plans to design equally binding
birth-certi ficates for Native Americans, .and also a much needed document for older people

to set down the way they wish to be buried after death, because, to this day, many traditional
Indian funeral customs are prohibited by law. An apprgpriate, binding document of the
_deceased's wish could be the first step to overcome these obstacles (C.f. document on p. 113).
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" Fietd trip to DQU

By RENE AQUILERA
Dennis Banks, the Chancellor of-
Deganawidah-Quetzalcoatl University
located six miles west of Davis, Califor-
nia, welcomed over 150 UCD students
last Saturday November 3rd in what— DQU, talked about DQU lifein general.
Mutti Ethnic Program Coordinator Bob  Norma Knight, a teacher of sdence,

Matsueda contended to be “a great
success!”

“I feel that the DQU trip was a great
success' not only because of the great
participation but because of the greater
awareness attained through teracting
m the PGOP'C of DQU: ' Matsu-

Banks, a Chi indian and the
leader of the Americab\indian Move-
ment_talked for several hours on the

% issues of DQU's existence, HEW’s incon-

the bravest students down

crowd sitting at tables.

Banks opened up with the history of
DQU and pro: till Sarah Hutchison,
first woman on the Board of Trusttees at

taked ‘briefly-about a deadly plant that
could kill yoy in six seconds and also .
about the responsibilitites that a man has
to'woman and and woman to a man.
After all this commenced, Banks led
the road
about 1V miles where the matlod#;

purification was to be helddespite

rainy, cold afternoon. .

“Since its raining oreven if therewasa
blizzard the~cermony of purification
would still go on. The rain purifies the

sistantcy, the need for more volunteers  earth.  In this civilization the swea-

to help with the university, rights of all
Indians,motherearth, motherhood and
the struggle to keep DQU alive,

‘4 know we’re going to be here in

J,
ks

1985” said Banks t6 the much enthused  willow and smoke the oldest tobacco,”

tlodge is the oldest church. This s the
oldest way te pray. It is older than
Christianity by2000 ¥rs.Older than Bud-
dism by 2500 years. We usesimple red

Banks said. o .

Of the 150 stidents, 35 participated in
the purification of the sweatiodge.
Manywere aftaid to participate, others
were not ?‘ulte sure what, to think ¢
especially after Banks described what
might or might not happen!

“If you have hadalcohol or have taken
any drugs during the last week, | advise

u not to enter the sweat, Wierdthings

appen. We may haveto drag you out!”
he concluded. g .

With those very wolrgs ofl encomum
ment, everyape participating
themselves of their worldly goods and
entered the sweatlodge when told.
There were three sweatlodges in all,
wjth about twelve personsineach sweat.”

The lodge itself is similar in size to an
eskimo hut and by the number of

-people inside; and the small amount of

space, it was quite crowded. Everyone
was crouched to their stomachs.
- In the middie was a hole dug
enough to hold ten ancient hot rocks.
With this, the-indian ledder conducting

Indian would sing songs while theothers
participating chanted. Since the hut’s
inside was in total darkness, even if yoy
opened your eyes: you could not see
anything. This atmosphere also made
the scene very spiritual. You were able
to pray about all those who are sick, in
{:I‘I',egr for continued better health to a

The rocks are the earth’s oldest living
thing.and with these rocks steaming up
you soon begin to feel the intensity of

the heat throughout your body. You
would sweat like a buttyeorgall sometimes

in upwards to 200 3

on how often the rel mdepem
pour the water over the steaming rocks.
Toward the end of the ceremony, a

was smoked and was given

gm)ortunlty to uke:e;iyno‘;:eiﬁ. Everybody

At the end of the 45 minute ritual this
reporter asked some of the partlc:gnu
what their reactions were to the idea of

] being purified to help others.

Cheryl Smart—"It was great! | kept
saying to myself I’'m going to back
out...I'm going to back out! But in the
end | gave in. It was fantastic! I'd
definitely do it again.” , !

Liz vallance—"“A definite spiritual
experience. | felt so relaxed, after being
so tensed, afterwards. | hope DQU
exists foreverl”

Calvin Hara—"Being with all those
irls in the sweat really wasn’t that great
ut overall my comments are general.

Good experience.” i

Larry Lowe—"1 feel really {;efmhed -
I’'m feeling a lot easier. And it made me
feel more at ease with myself. 1 feel
damn g :

Mark Gordon—"Well, first of all | was
glad to get in the sweat because it was
Efeﬁy cold -and rainy outside in my

irthday suit. inside, though it was a
different story, 1 liked it even though it
was alljpitch i thought | was going
to pass out. 1'd do it again!” .

Karen Schwabe—‘It was a totally
synthetic experience. | mean all these

“esident director at

¢ the ot

’ : V the ceremony would pour water over L -
. Dennis .Banks , the rocks o cause seam.  Then the (please see page 11)
praying for all their relations. | American Studies ﬂﬂde‘lts, and the .
m‘?u» ::"_' " by r:lmms%mau&mm.u + thi id fo
- Mark 1 about those that to universiy oﬂd
llghterwh'g:t? 1got out...lfeltlikefloating  -ty,” concludetd Matsueda. lrd w - I'UE
.

iri the air, Its nod;len& like being the

ett Hughes. I'd
do it againt .
Eileen Fritz—"{ feel really clean and

»

invigorated. |guess that's why itscalled .

a purification ceremony.
Hartmut Lutz—"Many in the
sweat prayed that DQU would continue

~on; sod

' »
After ?Bg sweat the remaining stu-
dents were treated to Indian bread and

- other delicious food items. Song and

dance by iIndians concluded 'the day-
long festivities, . ,
“l would like'to thank those whd
partidipated as well as Dennis Banksand
r members of DQU, A special

thenks to David Risling Jr., Native

. BEST COPY AVAILRBEE

e ~ "

Upcoming evevnts for DQU are the
DQU Benefit Food-Music with Chicano
Studies on November 12th and 13th,
1979, afd the California indian Educa-
tion Assoclation Convention November
23%d and 24th, 1979. Don't forget: show
your support!

Whenever possible visit DQU. You

" will soon find out that it will be a much

rewarding experience. Try toattend any
of their social events, dances, or just
~<come for a couple hours on the wee-
kend to do_mich needed volunteer
work. You are welkcomed’by all the
people and if interested, participate in
the weekly ancient purification cerem-
ény of the m;eatlodge.

1n7.
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- TRADITIONAL __ - -
MARRIAGE CERTIFICATE

1

.

,THIS LEGAL FORM IS TO INFORM ALL CONCERNED cnlz@r
"ON(Dote) — A MARRIAGE WAS PERFORMED ON THE
SACRED SUNDANCE GROUNDS AT D-Q@ UNIVERSITY, LOCATED IN

DAVIS, CALIFORNIA.

v

N\ —, MEDICINE MAN OF THE

*

NATION PE>{ORM'ED THE CEREMONY OF UNION FOR AS LONG AS
THE GRASS GROWS AND THE RIVER FLOWS. .
and '

1
WERE HEREBY UNITED AT THE WEDDING ON THIS DAY.

L]
’

AND PARTICIPATED IN

THE PURIFICATION’ CEREMONY AND WERE WITNESSES 1O THE

E CEREM NG.
MARRIAGE CEREMONY FOLLOWING -
1O ALL INTERESTED PEOBLE OF THE UNITED STATES, THIS CEREMONY

WAS APPROVED BY THE US. INTERNATIONAL TREATY LAW; TODAY'S

 US. PUBLIC LAW SIGNED BY THE PRESIDENT-OF THE UNITED STATES,

. . JIMMY CARTER, AUGUST, 1978; AND US. CONSTITUTIONAL RIGHT,

. FREEDOM OF RELIGION ACT.

A - A TP
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) - Norbert Dupuis .
"IT'S AN INSTITUTION THAT'S BASED ON FREEDOM"
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. *Norbert Dupuis was. born in 1937 on the Flathead Reservation in Montana. He is.of Flathead, ‘
Yakima, Creek,. Cree, and Kootenai origin. A former student of D-QU, he now studies at T
\ Tecumseh-Center; UC Davis. The interview was regorded on April 15, 1980, at Tecumseh - |
. ' Center. o v .
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" married up there.

. LI 4 i

'
L

-1 was born-in Montana on the Flathead Reservation.’ My dad raised me until I was about

. fourteen. He was a frustrated personm, he was an alcoholic. He spdke the Flathead language

and he knew.a]] the customs and everything, however, he didn't really teach me and my brother
anything about our cu]ture nor the language either. Then, later on, as I got older, I more .
or less adopteg his attitude of just being a drunk, and alienating myself from everything.

I a]ways hated_the white people, and the BIA, and usually hated about everybody and evérything.
Little after, the natura1 place for me to end up with this attitude would be prison. So then,
after a coup]e of bouts 1n prisons and jails and things I met my wife, Theresa, at the Indian
Center 1in San Franc1sco, and, right away, we got along pretty well together. So, then we .
decided that we would get married. We decided that we didn't want .to get married w1th a .
piece of paper and all those things that my dad dissapproved of. Anyhow, we didn't have

any cu]ture So we dec1ded that we would go to Washington. Up by Spokane they were having
some trad;tionai wedding ceremonies that kind of 1ncorporated four or-five different tribal
cultures—™ So we went up there - it was a gathering, an Indian gathering - and then we got

»

Then we were both working_at the Indian Center in San Francisco, and we worked there until
June of that year; that was in 1975. Then the program ended because it was summertime and
school was out. We were tutors for the Indian kids, we worked at their homes, with thesIndian
Center and the public school system. Theresa was pregnant with our oldest daughter, Earth
Woman, .and so we decided to get on and jumped 1nto our old car and headed back to Montana
éﬁd Washington and Idaho and around there. Ne pow-wowed around all summer- and then we started
thinking about some.kind of-long-range plans for the future.\ So, I put in for a Job as an
assistant .director of an a1coho]1sm program up there on the reservation. But then I found
out that, altho I was a Dupuis, which is a big name up there on the reservation, - anyhow,
the people up there were more or less BIA-ized, - that I still didn't fit in because my dad,
had never- he'd alienated me from all my relations - 1ike there, they were BIA peopie. I
never knew them and I never had respect for them, anyhow. 1 cou]dn t get a job out there.
And I tried several things, but I just cou]dn t get a job there. (I didn't want a job,
anyway). So then I didn't have any way to support my family. So we came back and finally
went back to California after Earth Woman was born. - s

There wasn't anything in San francisco either. I'tried, - I applied for a qob as
a counselor in an_alcoholism program and I just cou1dn t get a job 1ike that, _ either. So’
then I was frustrated, you know, so I thought, "we]l" - I was on the verge of becoming 4
violent and doing a lot of drinking again. And so I thought, well I'd better... !
~-Whén did you quit drinking?
-In 1976 when I came out to DQU. - 0.k’, then George Martin, he's a friend round herg in
San Francisco, and Sid Ne]sh - we used to all drink together - they re telling me about
the Sun Dance out at DQU. Then I thought, "well, I know how t&:bui]d arbors and stuff ,
like that, so if I can t get a job 'so that I can support my fami]y here in the city; - well,
I'n JUSt get the hell aqut of here and work there, you know, building the grounds and stuff." '
And so I went out there. So then I got dried out ‘and had’ $ me sweat 1odges.- And I ‘just ~
worked out inghe sun and got away*from the booze and the drwgs and stuff. And then I moved
my family ou‘ere. And so then, after the ‘Sun Dance was over that summer, then Theresa
and I, we just stayed there and went to school. And so, I guess we 1ived there two years

-0ut at D-QU? . ;

120
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-Yeah. we went to school there and graduated Then w?]] we Jusﬁ transferred right over ’

here.to UC Dawds. ’ -

-AR, you got the "A.A.¥ there and came right-over hdre7 . -
~-Yeah.-
-S0, how many years do you have to do a]together, now? '

-Theresa's got three more quarters and I got two more quarters after this one.

‘Then we transferred here. *© ° . . -

-So it takes about four years altogether? If‘you take D-QU and then these two years

together?

. =-Yeah.

-And what are you gorna do afterwards?

-Well, I was thinking about going to law~school.
for three years.
-You mean, working with Indian people?
-Yeah.
stuff. . ,

-You said, that until you went to DQU, yoahused drugs ‘and alcohol.

to get out of that?

-Well, I just stayed away from'them
stayed out there.
it that long I don't even hdve any desire to drink anymore.
can s1t there and people’ ]] be drinking.and smoklng dope. 1
guess, go1ng to D-QU gave me some ]ong-range goa]

a while about it. You know, there's a lot of Indians who st

hig prob]em. It really 4{s a problem.
D-Qu*™.

-You think it would help other people the same way?
If they want to quit. )
But everything is there. .
-Why do you think it is that so many Indians drink and it is
-1 feel that it is the same way about my dad.
yet, what could he do with his culture? What could he do7
-S0 he was caught betyeen two sets?

-He]]_l wouldn't say:..not that.
have.any other way of survival.
the strength not to drink. §g he “just fell into it.

“

-Sure.

.

...........

=Tell us some more about DQU.

Then, that s been four, five years ago, now.

I guess the best thing I could tell them is:

Just frustration

A
@

If I can get into law school I‘]] go there
Then,. maybe after that, I can keep somebody out of jail, or someth1ng

You know, if I can get one person out of jail it will be worth all that law-school

a
.

How did D-QU help you

Instead of go1ng downtown to the bars, you know. I

Since it's being away from -
I go to bars and play poker. I
t doesn't even bother me. I

Some long- range goals and I can see where

.f would drink then I wouldn't mind if I reached my goals.
any desire to drink any more. I've,been taking Sarah's counse]1ng c]asses ‘and T thought

So, anyhow, I-just don't have

1]] dr1nk and they have a
"Go to

.2 °
-

If they don't want to quit they-re not going to make it, anyhow.

-

such a problem?
He knew his culture, aod
I mean, how could he live? -

>

But how-could he survive on his own culturé?* He didn't
He took up gamb]ing as a way to survive.

But he didn't have,
ALY
a-

@
.. .« -

-You know how they had all that HEW-hass1ling and the FBI-hassling out there?

I don't know

at all, but Theresa, and I and the kids we lived right out there.

I don't see how the FBI and

REW can get away with what they're doing out there. :
the enemy of the underpriviledged people. Then, as soon as the underpriviledged people
start making some attempt to be independent, then immediately they want to lock them up.
then: --- whom are you going to’'tell that to? If I walked down ‘the street and I tell them
. .  f a ‘ .
o 121 - ‘
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It's obvious that HEW and the FBI is

But

-




A

-

- . . - ? N il
- & Lol . ¢

N . N ’ -~
L >~

HEW s this and_that, all they do is -.they already got their cog,‘thejr place in the ’ N -

machinery: It.doesn't make any difference. I find that the whole world is populated with

fpeople who are.very ignorant. They are manipulated, enslaveg, by their systems, and they

don't even know it, - and if they do know it, they don't care. It's alright because, they
belong in there Yeah, yeah, it's alright "if they are manipulated, because, you know,
they are r1ght in there,-that's their way, ‘and. they're wav1ng their flag angd they re r1ght

_ part of it. Instead of wanting to be an individual, free pensgn:%t::y want .to be /a cog in

a machine. And so I find that it doesn't make any difference wha untry they'ne from.
They're all pretty ighorant. O *
-Ignorant in what way? s

-They want to fit-in. They want to be a cog, a working part in a machine, rather than being

Y

-

an independent person. They're evep proud of it, they'd rather be an institutionalized
part of a machine, than be a free independent “individual.

-Why do yGu think.that is so2 ° ° .

-1 don't know. | Ignorance! _ . | e "

<

lllllllllll ?

But anyhow, getting back to the HEW<and the FBI out there. What can you do about it? .

The more you tell peop]e about 1t how they are the enemy of the underpr1v11edged people,

the more you tell them about it, the more oppositidn you get. It's because you're attack1ng '
their system. There's very few people that have intelligence enough to understand that,

You know, they'1l protect their own goddamn system’ first and then look at human rights, last. //fdp Y

And, in fact, they won't even look at humap rights.
Anyhow, going to D-Q,ethz main thing D-Q did.-for me is that going there I had an f
opportun1ty I a]ready hated everything, anyhow, and I used to categorize evérything as
buTlsh1t Then, D-Q showed me Yome pr1nc1p1é§ andvso I looked at the principles and said,
well, these principles are not bullshit. This 1s the way it should be. And I respect those
principles. So, from viewing everyth1ng as bu]]sh1t then when [ found «these pr1nc1p1es,
of D-Q - I don t know if you ever%read them or not’** - , well, I said, what is th1s7 And
I found it is basically what my dad used to tell me. TFhe way thihgs shou]&'be but nothing »
is that way. Everyth1qgr1s bulidhit, anyhow. So, then I started looking at these pr1nc1p1es
Well, from there I could still see that how the majority of everyth1ng goes on in the world:’
is bullshit. It's pretty bad. Because everything tmt I cou]d see go1ng op in the wor]d ° a
is meant to destroy. the world’ Then 1 looked &t the pr1ncip1es of D- Q and it's meant to
protect that. This is the basic pos1t1on of an Indlan person anyhow, he's the protector and
caretaker, someone who Tives in harmony with the earth. Everyth1ng I see that's oppos1te of
11V1ng in harmony w1th”the earth I have to say it's bu]]sh1t There's s0 much bullsh1t in
thenuor]d that goes-on - you know, all these elections and 1nvest1gat1ons and all this stuff,
all this Jis meant to destroy something that's built on some princ1p1es that are good, sound
principles. But naturily, anything that has good principles, theyowant to destroy that. Be- @
cause that's what they're do1ng with everything e]se ,anyhow. Well, they Jut all these nuclear
power plants and stuff. Everything is meant to be destroyed even by, them. You know, they say
they have it for power, but they're find1ng out that the~rad1ation levels that cause cancer
are so goddamn small that they're not even safe. HNothing is. A ‘ ¢
-Do you-think there may be a connection between, say, people at D-QU and thousands, probably ,
millions of peopﬁe in other countr1es, in the U.S. too, but also in Europe, who try. to prevent
. - . 122 _l : . )
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the estab11shment of reactor plants? C :
-Some people.. -yoy know, a Tot of people argue against reactor plants, and some of them
- understand why they should, and then, probably, some of them rea11y don't, they just go

along. :

-1 think that - maybe, that's back in Europe - but I think lots of people actually do know

why they are against it._ - ? o sl

-Well, there must be some people around-the world who have some concept that they're gonna

live here and their kids are gonna live here, they ought to start thinking about the future

for them. What kind of bullshit are they gonna force the kids to live in? So, yeah; I ‘
.think there ‘must be somebody around the world, different groups, who have ‘some desire for

their children and grandchildren to have a better life. But I don't think there's very many.

A 1bt of peopTe, they just want more money. They think more money is a better life. “That's
true, like I would like to have more money for my fam11y, but 1? I have to go to work for

some nuclear plant and make more money, then what am I th1nk1ng about my grandkrdsz -And

I would be helping thé problem. So, yeah, there must be someone, some places, interésted

in what conditions their grandk1ds are gonna live 1n How are they gonna survive with radiation’

all over, and how they're. gonna surV1ve in any pTace when bombs are falling, and stuff. ~ ° !

The principles of D-QU...Well, if a person rea]ly wants to go to schoo]vthere, take classes
there, then - it's ah institution that's based on freedom. That's its principle. Freedom

- is against the governmental principle. The.United States government is not*based on freedom.

They tell you that. Look at their history. George Washington had slaves, so had Jackson
and all. the other assho}esf//Then they say: freedom;of this; and freedom of that, in their -
R1ghts Women weren't allowed to vote, women weren't allowed

. to, go to a university. Blacks cou]dn t vote, they cduldn't go to a un1vers1ty They didn't»

even cvonsider Indians as people. And they d1d‘ t consider their own women as people. They
used to enslave their kids in all kinds of "apprenticeships" and stuff like that. It's

been bullshit ever since thegévvrote the const1tut1onl They say. one thing but they never

meant it. It's 3N bullshit anyhow Of course, I aiways knew that. D-Q just kind of
reinforced it. ;::>1nstitut1on that s gonna teach like that, - automatically they‘re teaéh:ng\
against the government. " ‘And the government is gonna try to squash them. So, you know,

they ' ve' been trying to ki1l off all the, Indians, anyhow, I don't know . for how many years,

. they've been trying to make slaves out of everybody, for I don't know how many years. So,

ba

when D-Q says, "Wait a minute," and shows us exactly- what they're doing - you know the history
‘and a11 the policies .of the U. S government, of the BIA and the FBI, for hundreds of years, -
then the gévernment is going to cut us off. I am an’ enemy of the U.S. government That{s

my enemy, and the BIA and- the FBI I don't 1ike them and I never did )

' . . M
ses e ssssr e #~
o ¢

-Do you .think that places like D-Q shduld be all’ over the country?

-Would be a good idea. - Then, I don't know how you'd get enough money to run them.

-Maybe, it would be easier if places like that were wight on the reservations.: .

-Yeah, that would solve the land problem. At least the land would belong to‘Indians. Out ,

at D-Q thechouldn't get the land away from the government. That's the biggest thingﬁright

there. But it seems like the land problem, - eventually, that land. is gonna belong ‘to D-Q.

It already does, really, the government has®the piece of paper and the army to back it up.
. 123 ‘
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But, anyhow, it seems to me that this land thing - that D-Q eventually is gonna have this

land, no matter how long it takes. : S

N .

" s e e " e yl-‘ll
-What are your ideas about the curriculum? ‘ : i

-1 think the curr1cu1um should 1nc1ude Nat1ve Amer1can Law, Federal Indian Law, because those
classes po1nt out some truths and the treaty h1story, the law h1story Ghee, the curriculum

Al1] the cJasses dre designed by experts. ‘
involved in the truth-struggle. for a long time; Indians who've been involved in the truth-

dlways has beeq_pretty good. People who are

struggle for a long time, they know what the curriculum needs, they're experts, they re
- e B . A

truthful.,

MONDAY, JUNE 18, lﬂ
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, ACCREDITATION HOPES UP

DQU awarded $

By MIKE FITCH .

The outlook for DQ University retaining its accredita- -
tion, scheduled to be reviewed today, improved con-
siderably late last week with an announcement that the
school had been awarded $224,000, accordinxto the col-
lege's president.

Steve Baldyuldtbegnntwumadc by the Bureau of

-

* College Assistance Act. Marked for
operations, he said, the money p

for ‘general
bly will be

Indian Affairs under the Tribally Con&d Commupity

available in about 15 days.

-7
4
. ) .
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“I’n J'amury the association luued a, “shomcaun .
order’
tion :hould not be withdrawn. Under the ordeh the ro-
gress of DQU on unspecified “stipulated items
be monitored and the case reviewed in June.
“] think we'll Bave a fairly good chance with the
(association’s accrediting) commission,” Baldy said. .. .
In addition to DQU's long-term funding, he said, the

requiring the college to show why ltxaccredlp- -

association was concerned about varieus “alle

tlonl

Baldy indicated that DQU’s chances of retaining ac-
creditation when he meets with officlals from the
Western Association of Schools and Colleges today in,
San Francisco are “much stronger” because of the

+ L4

. .

"Philosophy and objectiyes of D-QU", qu

¢ -

**c, f.

leveled at the school. The allegations have been cl
up, Baldy added.

The grant is for the current federal fiscal year. Baldy
mmmzmvmmvommnwon
next year.

oted en p.26f of this study.




Ed McGinty*

o o, s s s e

“LEONARD CROW DOG AT DQU"

» “ ~ -

*Ed McGinty (Paiute) is a Student of Native American Studies at’ Tecumseh Center UC Davis,
and has studied paft-timesat DQU. This paper was originally written for a Native American

writing class held{at UC Davis 1n the winter quarter 1980.. Thanks to Ed for letting me use
this manuscr1pt he

-
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On a warm summer day I woke up at about seven o'clock in the morning and had a cup of

coffee. Then I layed around for about an hour before Roéer arrived at my hguse to pick me

. { .

Roger and I then started the long drive that leads to D-Q Un1ve£sity I remember when -
Roger and I reached DQ we drove out to-a religious sweat area. We got out of the car and I
saw Crow Dog for the first time. He was a big man about 6 feet tall weighing about 220 1bs.

Crow Dog soon started talking about the sweat lodge ceremony. He started by explaining

what some of the symbols of the sweat lodge mean. He also made it tlear that everything had

to be done properly because if religious powers are not used properly someth1ng bad will

happen After Crow Dog finished ta1k1ng we all went 1nto the sweat lodge to purify for a
yuwipi ceremony. After everyone was purified we all went down to the buildings to start

the yuwipi ceremony.

1 walked into a small room and saw Crow Dog sitting on the floor. He was getting ready\

to perform a re]1g1ous ceremony and as soon as he was’ done pr’y1ng he placed tobacco, sage,
sweet._ grass, small bones and a pipe into the1r proper: places. . e

Crow Dog told everyone to sit around in a circye and then he 1it up his pipé and then
started to pass it around clockwise. I watched the lTong pipe go from one person to the next
and I also watched td see how each person smoked the pipe because I didn't want to make
any mistakes when it was my turn to smoke the pipe. The pipe finally reached me and 1 took
five long, puffs and passed the‘pipe to the next person. After the pipe made it all the way.
around the room the Medicine Man was ready to begin the ceremony.

A1l the light was shut out of the room and we all sat in silence for about ten minutes.
Durdng this time I sat there thinking and waiting for the ceremony to begin.

) Crow Dog started to sing a song in his traditional 1anguage. He sang'fdr a few minutes
~and then started praying. I sat listening to.him and éudden]y there were flashes of light-
trave]]%ng around the room. 1 felt pretty good and I ;uddenly had a very peaceful'feelinq
overcome me. Crow Dog to]daeyeryone that the flashes of light were spirits that came to
hear everyone pray. I could feel the presence of the spirits as they.travelled around the

room. The flashes of light stopped as soon_as Crow Dog had finished praying.” Crow Dog
then told someone to turn on the lights and thé brightness of them temporarily:blinded me.
. It took a few seconds for my eyes to properly adjust to the new'?ighting.

Crow Dog sat in the middle of the room and talked to everyone. He said that he was
going to talk with the spirits and then he would tell everyone what they had to say. He
then started to pray and when he was finished he said he~had talked with the spirit of an
Indian but I can't remember who he dajd the spirit was or what. it had to say. .

The ceremony ended with Crow Dog blessing some personal belongings that had been placed
Jin the center before the ceremony began. After he finished b4essing the personal artic]es
he thanked everyone for com1ng and the ceremony was ever. 7

A
"

LY

. -

**Darrell Stggding Elk, after reading this acqount, pointed out that there must ‘be.a mistake
here. The Sacred Pipe is always smoked after the ceremony because one does not pray with
an empty pipe .
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Phillip Deere*

N , KREP POWER ’

e

-
.
.

*This speesh was given by Phil1ip Deere (Muskogie) at the end of the Longest Walk on the:

steps of the Capitol in Washington, D.C., July 15, 1978. The speech was first printed in
STRATA, no. 6 (September 78], a-periodical published by Coyote Flower; and I have taken Jt

from that publfcation. On November 26, 1979, Phillip Deere had given a Tong speech to’ UC Davis
students out at D-QU. I taped that speech with his permission, Joe Cattarin ‘transcribed it °
from the cassette, and Kathy Tappel typed it. I sent a copy to Phillip, asking his permission
2o include the speech in this book, but he and his people declined my request, - so I include
this dldér speegh instead, which was kindly'given to me by Jack D. Forbes. ’

. - .
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' We hear about red power. We talk about red power--there are many definitibons to red :
. power. Sometimes we refer to red as the blood, because all colors of man have the same
color of blood. The fish life, the animals they.too have red blood. Everyone has red
R blood. ' o, T . . ¢
. aut everybody was not made out of the red clay of the Americas, only the Indian people_‘ -
here are the original-people of the Americas. Our roots are planted deep in the soil of the
4. Americas.” We are the only people that.continued with the oldest rgligion in this country.
We are the people that still speak the language that was given to us by the creator. Our
religion has survived, our language hadfsurvived. LoAg before this building was built,
our ancestors walked and talked the language that I speak today, I hope to see my Indian
people continue to live fong after this building crumbles. I see, in the future, perhaps,
this &ivilization is coming near to the end; for that reason we have continded with the
instructions of our ancestors. « ) .
We are the only people that know how to survive in this country. We have existed
her'e for thousands and thousands of years and the smartest man here does not know and cannot
date the time that we originated. This is our land. Regardless of how many billions and
bj1lions hdve been spent on the Indian to make him someone else--all these billions have -

4

faiied'to make a whiteman out of me. , '
We are the evidence of the Western Hemisphere.
We still yet walk across the entire United States to conme here to present to you the
“problems that we have... ] ¢
In the beginning of tjime when everything was created, during those times our ancestors
~also came in this part of the world. No Indian in these grounds will say that we came across
* the Bering Stra1ts. There is not an Indian standing among us wil] tell you that we descendéd .
. from Monkeys and Apes, though I sometimes believe that some people are descended from apes
+ and monkeys...that's why, in the past 200 years, there are some people that do not understand -
" what an Indian is; that's how come they don't understand what these eleven bills are all
about. These bills attack human beings. We are the original,people here. No one can tell
us how to 1ive here. "No one is able to direct our lives for us. . . ’
We have forgotten in a short time that when the first white people landed on our shores
« they could not survive, even the pilgrims could not survive. The Indians. showed them ways
of survival. We taught them how to lTive. We taught them how to plant corn. That corn was
a tree of life for us. He showed them that this is life here in America and they survived.
Not,‘uo many years afterward, they begin to tell us how to live; they begin to te11 us
that our feligion is wrong, our way of life is no good. These are not the agreements- that “
we made. This is not the treaties that we made with the Un1ted States government or any
other c0untry - we ggreed that we would remain as independent nations, we would be sovereign

people. ‘It was understood that these peoplg, the new people were seeking freedom, they can
., have their freedom and &hare the same soil with us.
‘We had egoughﬁroom for these people, because we lived by an understood law, the law that
YL we had for thousands of years. We had an unchanging government, the law of love, peace, and )
‘ respect_-no man-made Taws will ever take the .place of it, and this is the law that we' ve always ;
,livgd by. . - : i )
Because of understanding these laws, every Indian door was open to everyone. Through .

. these doors walked Christopher Columbus, through these doors walked the pilgrims, because of
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that ioy&kgggsrespect we have for all human beings.

But time came after entering our door, they took advantage over the native people here.
Their greed? We have seen it. Many of our people were massacred because of wanting more
land. We gave them land through treaties. We gave and we gave and we have no more to give
today. Not only land was taken, even the culture, even the religion under man-made laws was
taken from the native people--but it has mana;ed to survive, we continue with our way of life.

My elders, my clanmothers, épiritual leaders, medicine men sitting up here, we have
no disdgreement, we do not disagree on Indian religion, we are not that confused; we come to
you with one"mind. I have my brothers and sisters of different tribes here with me, but we
do not disagree on Indian religion. I have never tried to convert the Lakota people into
Muskogie ways. So, I look out here on every corner there is a church, one of them trying
to convert the other - we do not come here with that kind of confusion. We respect one
another's religion, we respect one another's vision, that's our only way of existing in this
country hereg that's our survival and this is our strength. Even though we are greatly
outnumbered, our idea will overcome those numbers. A confused society cannot exist forever.
The first white peop]e who came here were lost and they are still yet lost, they have been
so confused, 50 much.

We have to go on the green light and.stop on the red one. We have been separated from
a natural way of life so far that our government doesn't understand the Indian,%%nguage. The
peob]e, the society has drifted away so far from reality. They will not sit down under a
tree and talk to us, they will not even sit down in their offices and listen to the Indian.
We have experienced this all this time, even in the local offices at home. Those that hold
positions in the government refuse to ]isten to the grass-roots Indian because they have been
so far awqy‘from the natural way of thinking. They ‘have to look at a sheet of paper for
directions from the higher ups, even their minds are controlled. To make decisions for
themselves,-they have to follow thpse”papers-and nothing real...

I am'as I satd, from the Muskogie tribe, ﬁnown as the Creek tribe also. If you study
your history, my Ancestral homeland was in Georgia and it so happenéathat the President is
from there, too. He knows why I'm here! The 1dng walk begins in Georgia, in Alabama, in
Florida; we thought it ended in Oklahoma, but it did not end there. So I have to take part
in the long walk-again. .

Every tribe has a trail of tears, they will wonder when is it going to end. I want to
see the time come when we can act 1jke human -beings and sit down to iron our probiems out.
We never saw anything about the Geneya Conference here in the United States. The press did
not bring this™out., Why? Documents were presented there so damaging and a disgrace.to
this country--that the Native. people had to go to Geneva seekisig human rights! Why does &
native of America have to go to another country to seek human rights? )

We believe in the truth; society follows facts; facts can originate from lies, but if

" they believé it to be truth, it's truth to them. .You may want to know how many people I

rephesent, I represent the truth, and I represent the futurée generations of_my people. - We
will talk about the truth. We will find out the truth is hidden from the American people
about the native people. That's why you never heard about the bills that are affecting the
native people. The people in America don't® understand what 1ife is on the reservation.

We have brothers _who stood up and had the courage to face an unjust government. Indian n@ople

remain silent in their graves because of beljef in freedom, that's why today they are no
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Tonger with us. How many ‘of my people will have to give up their 11ves before they receive

-

their freedom. -
We are not talking about the freedom that most of you probably know. We talk about the
. freedom that was given to us since'the‘beginning of time; freedom to practice the re1jgion

of our ancestors, freedom to wdlk and go wherever we please, fregdom to be who we are; -
free tb bring children into this world as we are\supposed to, which means sterilization“is

» out. Genocide must come to an end. This is what we are walking for; this is the kind 'of

! freedom that we are looking for; and this is what our brothers died For; this is why many
of ourhbrothers are in prison today anq this is why we have to have people walk all the way
across th1s country seek1ng freedom. - . \

- We have to rémind ourselves, this 1s not only an Indian problem, that' s why we have been
able to get support from the non-Indians the world over because they begin to understand and
realize what's happening here. It makes me wonder if the Indian can be slapped around all
these years; who is going to be the next one? Who is going to be the next Indian? A few
years ago b1ac( pe0pfe fought here for what they wanted. On the doors they saw--"no co1oreds
allowed." We don' t see it any more--because we had to fight for it. Today we see another R

_sign there and it doesn't have to do with color. On that door the "no color" sign is not there,
but there is a sign that says-- "no shirt, no shoes, no service." ' .

The jailhouses, the prisons in this country are no more than 400 years old. Before
the coming of Columbus more than 400 tribes, speaking different languages, having di fferent
ways, having different religions, }ived here. None of these tribes had jailhouses or prisons,
or insane-asylums and today no country can exist without them. We did not have prisons,

jailhouses, insane asylums because we 1ived by an understood law, we understood what life
is all about - to this day we are not confused.

. g In the future YOU will probably be the next Indian, if you don t be careful. After a

o while we. are going to walk up to that door and there's going to be a sign-- "all the people

wfth mustaches stay out." In the future there's going to be somehody else suffering, maybe

. not as bad as the Indian, but he too w111 wake up and see that he has no rights, he too, will
someday find he is not a free person either. We can see that very much 1ike the shadows of
the iclouds that come over us today.

Ta1k about discriminating against the Indians, don't think that it's an Indian prob1em
alone.. Better wake up. You better find out where you stand as a free person. There was
awtime when Indians gave up theti 1ives; upon returning home they found out that they did-not
have their freedom. That's why we had Wounded Knee, that's why we had Alcatraz, Pit River,

. and many other movements that you have seen and heard about. You better stop and ches&
‘ and see the cause of these movements. . , ) ’ v

The press has been unfair to us.’ The only thing they reveal is a young Indian boy

- ° holding up a gun implanting the idea of violence in American. hearts: To this day wher you

) ) hear about Indian movements you 1nmeJ1ate1y hear violence. Everyone immediately thinks
about what they saw in the newspaper; rather than finding out what was happening there;
what were the causes of those actions. When Wounded Knee happened every m11itar}, every
armed forces that you could think of that the government had, except the United States
Navy--because there is no water there, were surrounding this Tittle bit of occupied land,

. 'occupied by a- handful of Indian people. Sometimes I feel 1ike the native people are a big'
threat~;o this country. Not so, in arms, but ‘our religion 1s strong. We live close to
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nature, we understand 1ife and that's whyfhe-had Wounded Knee. )
The time has come that we study Indian people. The boﬁé&\;f our anqgstqrs are dug up.

Their graves are dug up looking for the histogy of our ancestors, but the present day situation

has not been looked into yet--and-it's time--and that's why we are here ‘today.

how many -brothers are jailed, no ;j;;;?>hc

No matter
h many may go.down into graves, you may silence
me by a bullet some day, you may put me behind bars, but that will not kill, that wi{f not .
jail the religion of my ancestors. . . :

The movement of people will continue; we have been made indestructible. In our veins

flows the b]ood of the origina] peop]e of Ihe Americas. ‘ - 7

| 'THE "LONG 'WALK FOR |
S SURVIVAL

1980 °

©

WE ARE WALKING IN A SPIRITUAL WAY ACROSS THIS COUNTRY i

BEGINNING WITH 1\ CEHIED!!FY cnn THE IAN ISLAND, ALCATRAZ, JUNE 1,

1980 at 7:00 A.M. WE WILL ARRIVE AT OUR DESTINATION, WASHINGTON, !

D.C. ON NOVEMBER 1, 1980. THIS WALK- WILL COVER THE HISTORIC |
ROUTE OF “THE LONGEST WALK" or ALL INDIAN NATIONS. ‘
THIS WILL BE GNE OF THB Mos; MASSIVE STATEMENTS IN RECORDED
axswogy. A GLOBAL VOICE WILL CALL FOR THE END OF: . e
| * URANIUM EXPLOITATION ON INDIAN LAND

* NUCLEAR tunlzuxngnnrr .

* REGISTRATION FOR THE DRAFT AND WAR

A SPIRITUAL WALK FOR WORLD PEACE AND THE PRESERVATION OF MOTHER

EARTH AND HER PEOPLE. 5 \

LET HISTORY RBCO‘P OUR ACTION* SO OUR CHILDREN WILL KNOW THAT
) o
WE TOOK THIS DESPERATE AETEMPT FOR SURVIVAL, TO INSURE THIS WORLD

A FUTURE, FREE FROM AN ENVIRONMENTAL TRAGEDY, WAR, WORLD HUNGER

AND NUCLEAR WASTE. WE WILL KNOW OUR ACTION HAS GUIDED OUR CHILDREN

’ < .
MUGH CLOSER TO OUR GOALS. WHEN THIS CHAPTER IS ENDED, LET ﬂﬂiind

A.1.M. for Freedom Survival Group
2718 Florida Avenue
Richmond, CA 94804

RECALL A MOST DARING PEOPLE},~

>
1
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* were told to

Indlan Culture Days talk

N

.. THE DAVIS ENTERPRISE, DAVIS, CAUF

(34

Heritage return urged

American society requires a return
to a more natural way of life, one

based on principles long followed by
native Americans, an Indian

spiritual leader said in Davis

Saturday.
to about

Phllllp Deere speaking
200 persons at UC Davis as part of
ceremonies marking American
ﬁhm Culture Days, said native
.American youths are beginning to
realize this need and are turning to
thelrgrandparentsforknowledgeof
their heritage.

A few years ago, Deere said, “We
be Americans and not

Deere said Americans will have to
live in harmony and te to
survive and will have fo relearn
simple means of survival.
hew to live in this culﬂy,

Photo by Sue Cockrell

Indhnluder?hmlpmm center, speaks to visitors

foreust ““The time will cdme when
the native people once again will
show thede people ( today s
ﬁ:nerlcam) how to survive and

e ”

He pointed to renewed interest in
herbal medicines and natural foods

that Indhm were being stripped of
their heritage.
Today, he concluded, a reverse

procwhu

Deere, a member of the Muskogee
| tribe, hasspenttbepastfour years
traveling across the United States

as indications of a trend toward ' and in various foreign countries

practices.

People are beginning to see past
native American cultures gif-
ferenuyaséresmt,Deeresald and
realize that a lack of material
comforts was rot necessarily a
handica;

p.
“People were happy, people were
satisfied and life went on,” Deere

“This is the life we’ve been talking
about. This is the life we’ve been
living for thousands of years." :

This life is based on namral laws,
tl:veforemost(;fn:hlchhthe “law of

e, peace Deere
said. He added st manade Lams
cannot replace the latter.

Deere triticized past sttempts to
encourage individuslism and
competition ameng Indisns, saying
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Durlng last weekend’s
cerempfies, sponsored by the
iNatlve American Student Union at
|UCD the Pomo Dancers, Grind-
stone Dancers, Maidu Dancers and
Black Wolf Gourd Society per-
formed.

»
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) Dennis Banks* ’
STATEMENT ABOUT THE AMERICAN INDIAN MOVEMENT
° ' ) *
‘ M ' : | 7

*To date gAprﬂ 30, 1980 - ari intérview with Dennis Banks never quite materialized. However,
n

we began interview in January but stopped after-the initial paragraph, and I am intluding
the short statement here, because 1t shows the conviction that AIM will always survive, no
matter in what form. - . -
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The American Indian Movement will a{Ways be surviving, will always be functioning. Whethefr
it functions as an organization involved in po]ftics, in the education of our children,

- or whether it continues as a,social organization benefiting the social concerns & Indian
people, or whether we survive as‘a movement that is dedicated to correcting changes in the
courts, rallies and political actions, such as Wounded Knee. It will always survive, one

« Way. It-will always be there.: And T think it is important that we understand it in the
context of history, that there must always be a movement, there must a]ways'be an American
lIndian Movement, there must always be indivjduals who are willing to protect the heritage
J and observe the culture of their people. That should always be, - no matter what race we
N are, or where we are from. That is what is so impértant in understanding the suf&iva] of
the American Indian Movement.

v

AMERICAN INDIAN ‘MOVEMENT

L]

Indianer im Widerstand ;

Am 28,7.1968 wurde von Dennmis Banks, George Mitchell und Clydé Bellecourt im.
.. Mirmeapolis die AMERICAN' INDIAN MOVEMENT (AXM) gegriindet, .
, Urspriinglich als Stadtpatrouille geplant - um unger\fohtfeﬁigte Vexrhaftungen
von Indianern zu verhindern - entwickelte sich schnell eine Organisation die

. sich {iber gdnz Nordamerika ausbreitete und sich konkret fiir indianische Rechte
und Verbesserung des indianischen Lebensstandards einsetzt. .
v ATM besteht heute aus iiber 90 Chaptern (Ortsgmppen) in den USA und Canada und , °
. -wird von vielen auBeramerikanischen Organisationen und Gruppen unterstiitzt.
AIM ist bemiiht um Zusammenarbeit mit anderen Minderheitsgruppen, wie den . N

$hicanos, Puertoricanern, Eingeborenen in Mikronesien und Australien’sowie den,
siidamerikanischen Indianern, . ) , :

Seit der Griindung haben AIM-Mitglieder an ca. 300 Aktionen wnd Demonstrationen.
fiixr die Reclte der nordamerikanhischen’Ureinwohner teilgenommen.

AuBerdem richtete das AMERICAN INDIAN MOVEMENT mehrere "Survival Schools" ein,
in denen indianische Lehrer unterrichten. Hier lermen die Schiller neben Englisch
auch ihre Stammessprachen, ihre Religior, ihre Goac?ichtc;kﬁnneq ihre Identitit
findene » .

Seit den Ereignissen in Wounded Knee 1973, versucht die Regierung die Arbeit
’ yon AIM zu krimindlisieren und zu behindern.,
Dte meBgeblichen Fihrer (Russel Means, is Banks, leonard Crow Dog, Clyde
‘ Bellecourt u.a.) wurden in langwierige und kostspieliege Prozesge verwickelt
* und zum Teil mehrfach verurteilt. Auch vor Mordanschligen nicht zurtick=
" geschreckt. ° . ‘

)

In zunehmenden MaBe erstreckt sich Verfolgungskampagne der Regierung auch
auf weitere Mitglieder und Ortsgruppen. Durch fingierte und falsche Anklagen

: wexrden die Mitarbeiter oft monatelang festgshalten und miissen durch hohe
Kautionen ausgeldst werden. o

Warum die US~Regierung sich mit allen Mitteln gegen den Kampf der Indianer um
Freiheit und Selbstiindigkeit zur Wehr setzt, erklirt zum*il folgende Aufstellung!

, " AUF TMOYANTSCHEN {ESERVATIONEN UMD VERTRAGSLAND BEPINDEN SICH: |

90% des in den USA gefundenen-URAiiS
70% dexr OIL- Vorkommen !
75%'des KOHLE -~ Vorrats

Leaflet published by a West German AIM-
134 Support Group
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Dennis Banks* \
LY

WE WILL BEGIN THE "WALK FOR SURVIVAL" ACROSS THIS COUNTRY*

A o

e

“*At noon on April 24, 1980, bennis Banks, Chancellor of D-Q University and co-founder of

the American Indian Movement, delivered a speech about World Hunger and related “initiatives

. in California on the "quad" «of the Univérsity of California, Davis. During that speech, he

announced that in 1980 there would be another Native American Walk across the continent
in the manner of the Trail of Broken Treaties (1972) and-The Longest Walk {1978).. The public
speech was taped apd the part pertaining to the Walk for Survival is given here. )
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. «» * I have an announcement that might lead to hunge; during a period of time th}s summer.

Most of us, in the audience, here, I know are interested in other 1ssues around the
world, and other issues that are affect1ng us here in this country. One of them is the draft,
the other js build-up and stock-piTing of nuclear weapons, and the uranium m1n1ng that is | Y
going on in the Southwest. - '

In 1978, American Indian people were facing terminaﬁipn, facing a termination of Federal
trust responsibilities. The Federal government was attempting to negotiate through Congress
the termination of treaties that have been signed between Native Americans and Congress. They
introduced eleven bills which would have terminated the treaty obligations of this country
to Native American people.. And so, to call attention to that, Native American people walked .
across this country. We began the planning he:e at\Q—Q University and, of course, beﬁinning '
on February 11, 1978, from Alcatraz and then coming to-Sacramento in a caravan. We started
on foot from Sacramento on the evening of February 11, 1978, and began walking across this
country. Six months later, on July 15, the Longest Walk arrived in Washington, D.C. and ggg
Wwe were able to defeat all eleven bills that congressmen and senators had introduced during ‘ o

fod

the prior session. N

" believe it is going to take that kind of action to génerate mohe'enthusiasm across
this country if we are going to try and stop the draft, if we are goiﬁg to try and stop the
uran1um exp]o1tat1on Mn the Southwest. We know by now that most of the uranium found in
th1s country and the active mines are on Federa]ﬁgpdﬂan Reservat1ons, We have a coalition }
of Native Americans who are working very hard try to stop<the mining from being developed, :
the uranium being extracted. And, of course, thobe of you who saw it on television last -
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night, if you were awake, you might have seen a first hand of what it means in the Southwest .

to have the uranium, the waste, being left there bn the reservation, and the very fine

.sand being biown and sifting across the Indian land. -

' wé11, the Walk: we will announce it this coming Saturday in San Francisco that there
* will be a Walk across this country again. It's going to take, of course, more than Indian
people to lead the country to show that we are trying to stop the uranium.
I want to say someth1ng about the draft in this country. I have a number of-~children.

I have eight daughters and seven sons and I want to have to say something about the draft

because it Might mean drafting my children. It might mean them being-1nf1uenced by this N

e

government to go across to some other country to fight a war. Ne11, basica]]y, the very
foundation of Nat1ve American people is to be at peace with one another To be at peace $ °
with ourselves. And, yes, i1f people come to our Tand to fight us, to try to take away what .
we have, yes, we will all stand"and ' fight. There is no question about that. But the whole .
idea . of tny1ng'to ra1se the war machinery in this country because of the situation in Iran, '
because of the situation in Afghanistan, to raise-the wholg consciousness, of trying to send ,
us hack to a war-thinking community, of trying to get the flag and patriotism going again, .
as they somehow fooled us during prior skirmishes across the world, - I believe that we have
to say something about that, It has to be stopped. -

I believe another Walk 1s necessary, even if we walk, and walk, and walk. And I believe ‘
-on June 1st, - I believe that's going to be the date, June 1st, 2nd, or 3rd., we haven't really .,
<. .- decided on that date yet, but it.will be June Ist, 2nd or 3rd. - there will be another walk
across. the country that will be arriving in Washington, D.C. on November 2nd or November 3rd., -
we are tnxing to coincide the—ﬁaﬁk arriving in Washington with the national election in this o
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country. And I believe that whoever is running for pr;;i;e%;;;whether it's Reagan, Bush,
or Anderson, or whether it's Senator Kennedy or Carter, I think we have to make our message
ciear to them. They won't come out here, so I believe it is necessap§1<et again that we go _
. . to Washington. — o
And that s why 1 mentioned earlier %hat it is a Long Walk. It is a hard Naik for anybody

And there is a time when you have to fast on the Walk. - There is a_time when you may not be
2 eating one or two days. But #f that's the sacrifice that you and I must take tdé save this
country, - we all love this co ntry, it is still our country, we still stand up and fight
for it, we still stand up for it and, hopefully, some of us pray for the goodness of each
other, so that the goodness will surface, - we understand that, but we can't become a nation

)
leading towards war all theltime. o ’

It is true that there are American people being he)ld in Iran. Both you and I would
agree that they must be. brought home. We agree on thatiA,Ihere is no question about that.
But to raise the consciousness of this country to want to be thinking about war because of
the events in Afghanistan is not in order. That's not in order. There is no need for us
to be drafted, there is no need, for a draft. - There is nowmore need ‘for us to be talking

’
about war. Those senators - and, of course, there are a number of congressmen and senators

=

who are opposed, who are thinking aiong the same lines,: that we don't need ardraft, and that
. they are opposed to it} .- but, nevertheless, there is still that kind of talk: If those:
congggssmen, those senators,’ and Carter wish to’go to war, bhén, perhaps, they should lead |
the battalinn, they should ieadt‘be in the front line ieading the chargeI If they are going
) to ieaJ}the chd?ge, Idon't- think that we'd ever hear talk about war -again. {f they are
going to lead the charge, they' d never be taiking about” drafting. Then, they'd be wanting
to talk about peace right.away: So, when it's not them- that is going to be leading the
charge, they're going tg,be>ta1k1ng about g{aft1ngf when it's not them that's going to be
feeling the uran1um expioitations that's. caus1ng cancer, when it's not them in the mines that
are dying from cancer, then, of course th%! re 901ng to be always talking about exploiting
uranium regerves in this country. ~ p: C . fogfé .
Indian peopie be]ieve, -of gourse, in the sacredness of this Earth. And now, the e]ders
are saying to us that it is a very dangerous time’ for us because we are tamper1ng with an
_ element-that we do not know anything about. I don't.know, but throughout my educational
process,..]'ve always been bombarded with phrasés that as iong as we are. in control of the
situation, we]i “if we control’ our ‘communities if we: Eontroi this, ‘if we control that,
then we are on a good path.- But.we‘cannot controi’what is happening with the uranium,
we cannot control the eleménts that we are tampering with inside of Mother Earth. A1l of
the’ prophecies--1 don't have to be religious to tell you of prophecies, Indian prophecies,
ﬁf’but their prophecies are there - they say that wheén you begin to famper, when you begin to
i hurt the wgmb of Mother Earth, it is a very dangerous time.
So, those of you who want to become part of that walk, perhaps, mnybe ten people from
Davis, - it's going to take you five months. . It took Native American peop}e six months to walk
across the country. And "then, last'week, I saw in the Sdn FnancLAco Exam&nen where about
L thirty, forty hikers are going to hike across this country, and they ‘expect to arrive in New
York City some time in June of 1981. And there was a lot of media around that. Around -the,
you know, there were NBC, CBS, ABC was -there, covering a big media story about the. hikers who-
are walking across this country. More media about the people Miking than Native American

. w., . .
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people walking across this country to save our own reservations, to save our own people.

But, again, you know, we are going to try 1t again.
We will announce the date, The exact date wﬂ] be June 1st, 'Qnd or 3rd, when we will
begin the Watk. for’ Suera] across this country, ° )

-~

-. =

ISSUE #2

“A SPIRITUAL WALK FOR WORLD PEACE AND THE PRESERVATION OF MOTHER EAR
NO MORE NUCLEAR WEAPQNS

~—~—

A - At this time the Long Walk for Survival is preparing for
possibly the most hazardous and exhausting part of it.s journéy,
300 miles of Nevada desert in which 93 atomic bombs were detona-
ted bet:ween 1951-63 producing leukemia, miscarriages and birth

. defects in its wake. We will be walking days and running all

night until our rest stop ‘at Duckwater Indian Reservation.

(See calendar)
Of the 350 pecple which walked out of Sacramento 160 com-
-~ pleted the trek through the Sierras, sleeping in a snowstorm

”

)

S

and.are continuing on the Walk.
Grateful appreciation to: - . .

-

Bob Frank & the pecple of Washoe Indian Reservation for
. facilities and hoapitality.

Kay Cole and the Women's Intl. Leugue. for Pesce and .
!‘reedom . .

Linda Howard and the Yerington Pailute people.
Alvin Willie and the Walker River Paiutes.

Merlin Dixon and the Acaidi Cutta Elders of Walker
River Indian, Reaervation. ,

° Earl Liyermore - Blackfeet Artist

K
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There'11 be aHiances across the country,
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ZME_LONG WALK FOR-SURVIVAL CALENDAR & SCHEDULE

J%! 10 _ Mina, NV JULY 10 Shiprock, NM
W 11 ~fonopah, NV . Fri 11 Bloomfield, NM
Thurs 12 Wam Springs, ) Sat 12 Nageezi, NM
Fri 13 . Sun 13 Cuba, NM

. '(Duck Water Res) Mon 14  Coyote, NM
Sat 14 Hiko, NV Tues 15 " "

Sun 15 Caliente, NV Wed 16 “Coyote, NM

Mon 16 Modena, UT Thurs 17 San Juan Pueblo, KM
'ruea 17 Cedar City, Fri 18 " » " "
‘*advance # (801) 586-6859 - " Sat 19 " “ " u
Wed 18 Cedar City, . Sun 20 " L " "
Thurs 19 - .

Mo
Fri 20 Long Valley Jct., UT * Mon. 21 Taos, NM
Sat 21 Kanab, UT . Tues 22 Eagle Nest, NM
sun 22 Glen Canyon, UT, Wed 23 Springer, NM
Mon 23 " . " Thurs, 24 Clayton, NM
Tues 24 Page, Arizona Fri 25 u

Wed 25 Junction 89 . sat 26 Boise City, OK
Thurs 26 Tuba City, AZ Sun 27

Fri 27 Big Mountain AZ Mon 28

Sat 28 . Tues 29 Fort Supply, OK-
sun ™SN29 " " " Wed 30 Seiling, OK
Mon 30 Oraibi, AZ Canton, OK,

JULY Oraibi, AZ ) Canton, OK
Wed ° ‘Keams Canyon, AZ . " "
Thurs * window Rock, - AZ o "
Fri Window Rock, AZ s Hennessey, OK
_Sat Crystal, NM Tues stillwater, OK

Sun Burnham, NM —_— Wed Meeker, OK
Mon " " . ’ Thurs Okemah, OK .
Tues Fri " "
Wed . Sat . » » "

S 1 i’ki’ki*i**ﬂ*i*i*****i*i‘ii*ﬂ*****’k***i*"..f’.’**i’k**i’k**i*i’k"’ki* '
" .
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THE 'LONGEST WALK FOR SURVIVAL NEEDS:
* T-SHIRTS -~ * FOOD
‘* SOCKS * GAS MONBY
* VEHICLES * CAMPING GEAR

JUNE 1, 1980 - NOVEMBER 1. 1080
ALCATRAZ ISLAND '‘®0 WASKINGTON D. C.
X ,




