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We wish tg express our deepest thanks to the follo\w‘ng people who made it possible for us to complete this
report of the Seventh Annual Bilingual-Multicutural Education Conference: Judith Strohmaier and her
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« come up with. We hope that through the reading of this report, a better idea of the activities of the Con-
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Terence will be gained. .

National Bilingual Materials Development Center T ., Tupou L. Pulu
. Anchorage, Alaska . , ' : _Mary L. Pope
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/ . INTRODUCTION

. ° ;

During the school year 1980-81, twenty-eight of Alaska’s fifty-two school districts implemented bilingual-bicul-
tural education programs. These programs were transitional, full, or partial maintenance in nature, or they pro-
vided for the teaching of supplementary English skills and concepts. In all, over 8,500 students from fifty-six dif-

ferent langyage backgrounds were served by hilingual-bicultural education programs supported through the

Alaska Public School Foundation Support Program at a level of approximately $8.3 million. N
The Seventh Annual bilingual-Multicultural Education Confereflge, sponsoréd by the Department of Education
and supported by twenty-five additionalorganizationsgnq school dis¥ricts, was a major activity of the Department
of Educdtion in providing training assistance to all persons involved in bilingt{al-bicultural education programs.

4 tion programs at the community and school district levels.

The conference theme, “Let Us All Come Together”, was used to emphasizé thé
school personnel and studénts in developing and implementing strong bilingua
Alaska. Over fifty workshops were offered to help the above groups to more fy

The joyous celebration of Alaska’s multicultural population was made bossib(j
of the arts of most of our major.ethnic groups. These presentations included
tumes and displays of various art forms. R

important roles of parents, elders,
-bicultural education programsin
lly participate in bilingual educa-

e through seventeen presentations

ances, songs, shows of ethnic cos-
\

The Department of Eiducation hopes that this re port will enable all of those who par'ticipated in the conferénce

to reflect upon what was learned and shared. It also hopes that this report will
in our children’s education® alive for everyone who attended the conference

help to keep the spirit of “sharing

For our friends who could not attend the Conference, the Department hopeﬁ].that thiser‘eport will help demon-

strate the strength and growth of bilingual-bicultural education when we

7

1 come together.

Mike Travis
Conferencé Chairperson
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Statement of Nondiscrimination: It i,the policy of the Alaska State, Department of §
and employment opportunities and to provide services and benefits to all students and et

~ v

Iducétipn to provide equal educational
mployees without regard to race, colqr,

Department of Health, Education and Welfare and the Department of Labor, including Presidential Executive Order 11246'3s
amended, Title VI and VIIof the 1964 Civil Rights Act, Title IX of the Education Amendment'of 1972, Title 41, parts 60-1, 60-2,
60-3, and 60-50, Sections 799A and 845 of the Public Health Service Act, where applicable, Section. 504 of the Rehabilitation
Act, and Alaska Statute 18.80.220. InqUiries regarding the application of these and other regulations should bedirected to either *
the Affirmative Action Officer of the State Department of Education or to the Office of Civil Rights, Department of Health,
Education, and Welfare, Washington D.C. , o '

religion, national origin, sex, age, pliysical handicap, or veteran status. This poficy isin a}ordance with the laws enforced by the
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Alaska Department of Education, Vocational Education
Alaska Native Language Center,. Rural Educatnon University of Alaska
. Alaska Pacific University
Alaska State Council on the Arts
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PRECC)NFERENCE EVENES... Monday, February 16
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v

Preconference Events were off toan early s%t at 9:00 A.M w1th the third quarterly |’

‘meeting of the Alaska State A’d”“sory Councll r Bilingual-Bicultural Educatien.
Members of this Council aré: [T2__

- Yo .

Eileen MacLean, Chai}"person.
Inupiat & ~
Representing: North Slope
North Slope Borough Inupiat
Language Commission

P.O. Box 69

. Barrow, Alaska 99723

Ernie Gasulucan, Vice-Chairperson
Asian

Representing: Urban

Sitka Borough School Dnstnt:t
P.O. Box 179

Sitka, Alaska 99835.

Tsuguo Arai. Senior Member
A¥ian

Representing: Southcentral Alaska
Anchorage, Sehool District

Pouch 6-614

‘ Anchorage. Alaska 99502

AnnaMaria Ferraro, Yup'ik
Representing: Southwest Alaska
Bristol Bay Native Association

- P.O. Box -179,

Dillingham, Alaska 99576

Emma Widmark, Tlingit
Representiny: Southeast Alaska
Tlingit-Haida Céntral Council
One Sealaska Plaza. Suite 200

" Juneau, Alaska 99801
" Levi Hoover Yupnk

Representing: .Southwest Alaska-
Kasigluke Alaska 99609 *

R

Hanna Loon, Inupiat :
Representing: Northwest Alaska
1428 W. 25th, Apt. 2
Anchorage, Alaska 99503

Andrew Paukan, Yup'ik \;
Representing: Western Al k
St. Mary’s School District
St. Mary’'s, Alaska 99658 ’\'.

Sandra Juneby, American Imdl
Representing: Interior Alaska «.
deadstart Programs

Tanana Chiefs Conference

Ist and Hall ‘Streets
Fairbanks, Alaska 99701

Tupou L. Pulu, Tongan
Representing: Institutions of
‘Higher Education

National Bilingual Maternals
Development Center

2223 Spenard Road ’

" Anchorage, Alaska 99503

*ﬁ‘

Council members deliberated on
many issues concerning Bilin-
gual-Bicultural Education in the ~
State including giving an endorse-
ment to Nancy Henry's proposal
~ for a study of “Teacher Training
~ Needs for Bilingual-Bicultural
Education in the Urban Centers
of - Anchorage, Fairbanks and
Juneau.” : .

-~
. 2
.
Q‘é’; -
0 ;’JIJ




Precorference, day events mcluded the arrival of many conference partlclpants
; from different parts of the State. Waltmg in line tb check -in at the'busy Sheraton
Hotel front desk gives partieipantd a chance to talk with each other. |

- . ‘
Susie Sun, Coordinator of the Bilingual
I\Education Program of the Northwest
Arctic School District, looks on as bilin-
J . gual instructors Marie ‘Griest'of Sela-

. wik and JudithvAllen® of Kotzebue talk
together.

Violet Pungay‘k of Noorvik talks with .
‘another lady as they wait in line to check

. intothe Sheraton Hotel where the three-
day activities of the Seventh Annual
Bilingual-Multicultural Educatlon

«_ Conference will be keg

From 6'3’0 P.M. to 7:30 P. M., an orientation to the conference and a discussion of

general issues in bilingual-multicutural education was held for,high school students
who came from some of the rural schools. . -

At 7:30 P.M. to 8:30_P.M., a meeting of the conference pi‘eser}ters the Alaska State
Department of Education Staff, the conference staff, and the members of the Alaska
State Advisory Council for Bilingual-Bicutural Education was held . N

Ll

Judith Strohmaner dxscussed the contents of the packages she passed out to the pre- B
. sgnters Everything concerning the activities of the next three days was carefully
. explamé’ to ayoid confusion later on.

., Do o BESTCOR WALBE
‘ ) . ) Lut . 8 .




QONFERENCE LT Tuesday, February 17

Registration for the conference aétivities began at 8:00 A.M. More than 800 people
‘ attended the workshop sessions with 729 of these being registered part1c1pants

-

Credit was again made available to the‘conference participants:

2

One non‘academic credit:
Alaska State Department of Lducatnon

[N

' One academic credit from:
*  Alaska Pacific Ugiversity
Sheldon Jackson College
University of Alaska

\

For those who pre-registered, a ready-
made package of lnformauon was pre-
pared in advance.

+~

*Walk-in participants had to complete
registration forms, or look on the notice
board for information.

BEST COPY AYVAILABLE
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. Judith Strohmaler and her staff were
available-to answer questions during
registration and throughout.the three 7
days of conference actwmgs. ! Judith Strohmajer
» ( . . N
. i
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— _
CONFERENCE . . . e .+ Tuesday, February 17 ,_
General Session-. . . - . .10:00 A.M. - 12:00 Noon.

People gathered at the Grand Ballr:oom of the Sheraton f‘a'nchoram Hotel to list'en/\
to the opening speeches of the conference

. CISTCOPY AVAILMLE:
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From left to rlght Mike Travis, Conference chairperson and Education Specnhlnst
X with the Departmertt of Education, and members of the Alaska State Advnsory
Council for Bnlmgual—Brcultural Education - Tsuguo A\ral ApnaMaria Ferraro,
Hannah Loon and+Levi Hoover sat at the head {able waiting for the General Session

ty)egm . . , .
. .

" Conference Convener, Marilou ﬁadden, Director of the Division of
Managemengr Law and Finance, Department of Education opened the
Seventh Annua] Bilingual-Multicultural Education Conference . . .

+ When [ was coming up an the plane this morning, I was thinking of

the statewide conference held in 1974. It,was a very modest conference,
perhaps 75 to 100 people, and we were concerned about some very

serious business. At that time, bilingual education w:'s pret uch of

a political issue in this state. It was tied-in with the entire, qliestxon of

} eéducational’ governance, Tocal control, and self-determifiation in rural
Alaska. ’ - -

As we grappled with these political issues, w‘é'also worked to secure
the needed resources for bilingual programs: money, materials, and
personnel. ll}}/the 1977 Conference, many of these political*questhyn
had been arswered. We had secured funds for the bilingual progra

.and the questior® of educational governance in rural Alaska had beerr
¢ : ) pretty much settled by Senate Blll 35 which established the REAAs.
bllmg’ual "education had become a civil rights issue. It was gh issue which involved urban as well as

But byr!l
rural Alaska an issue which touched most récently arrlved immigrants, Alaskan cmzens, as well'as Alaska's

older indigeneous Native cultures, -~ .
Today, though, at the Seventh Conference,, bilingual- multlcultural eduamtion has Jmdtured to a point where ftis-

much more than a'political issue and even more than il rights issue. It has become, I think, an issue which
deals “V;lth the quallty of life in Alaska; the quality of¢life for all Alaskans. _ S .
I think we_have conre now, after seven years, to understand that each _culture, and the lapguage and art which ?
expresses it, embodies a view of life, a window to the universe which llnffers slightly, or greatly, from any other
world view. Culture expresses a people’s beliefs and values about relationships between’ people, dbout relation-
ships between people ‘and nature, and about relationships with the spiritual forces of their world.
I think we have to understand the importance in Alaska of these differing world yilews not on yipa hlstorlcaJ
sense, but because bf their relationship to the world today. The complexity of thte modertr woF
view of the universe from &ny one window, from any one7,‘_ultural set, greatly limits our abllgl:lqs to probe and to
understand the larger questions of life. ) . S )
Bdingual-multicultural education is still concerned apout resources. We're still toncerfied about pelitics. We're
still concerned about ciwil rights, X
that is; Can we in Alaska come to-tolerate, respect, a pretiate, and learn from the myriad cultural frame-
e Alaska; ¢an we'expand our uné{:;;se to look at it from more than one ‘window? ¢
If I didn't alreafly think that the answer to that ques was “Yes.” looking at the audience today: the various
cultures that it represents, would lead me to believe that, it _pot only can’ happen, but lt 1s happening 1n Alaska »
Welcome and I'm proud to share the next three days with you! .

such that the -

at I thmk now, today\ we're more concerned with a much largér question, and ¢

Q
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" Martha Aiken Announcing the dance numbers e R

C—

&2

Tunik’s Barrow Dance Group

’

“Good morning ladies and gentlemen. honored guests,
every Native . . . I'm so used to saying, ‘Good evening,’
I almost said, ‘Good evening,’ but I said ‘Good morning’
instead. We're not used to performiing in the morning. ..
This is only a ‘little corner’ of our dances that we brought
here, but I'm sure they-will do their best. We have some

sing along with the group, they are welcome ta do so.
*You don’t have to be registered to dance. It’s still a free

God!”

singers here that may be in the audjence. If.they want to

4 world. We do our dances without registering, thank .

«“The fi rs[ éqg'c'é isa ‘fun dance,’.;md everybody is welcome to go his-thing ...” Only

three boys and three’girls Werg:)rought to perform, and what a great perforfdance

f the Genetal Session audience!

thé{ put on féthe enfdymen
2\

» %

. YA ) o7
‘.. aman we ‘h?Rte adopted as our own. Mike
Jeffers.,” Mike's motions were mas érfully exe-

. cug_ed.- B

1

o
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. n0w"§or our boys: Come on boys. Let's show them how to do it!
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x

There were at least nine nﬁmk‘)e'rSn performed by the Tunik’s Barrow Dance Group
and a number of people in the audience took up Martha Aiken’s invitation every time
she made it, “Come dance with us. It’s not hard! The women follow the women. The.
men follow the men’s actiops. Come and help us celebrate this Bilingual-Bicultural
Conference.” : _

AN .
Welcome and Greetings

Carol Byrger, Special Assistant to-the Governor for

Policy in Educational Issues, delivered a message from
> the Governor and read the following Executive Procla-
_ mation on his behglf: - -

e
State of Alaska .
Executive_ Proclamation-
By Jay Hammond, Governor

Alaska contmues to recognize the wealth of lts human resources and the commitment of its citizens to work to-
gether in the developmentofthe state. The state’s commitment to bilingual, multicultural education, demonstrated
through the educational programs offered in Alaska’s public schools, is an example of ways Alaskans are working
together to make a better life for all cmzens

It 1s a pledge of the State of Alaska to mamtam our rich and varied cultures and histories, and simultaneously to
offer an overall quahty ‘education.

In commemoration of Alaska’s commitment to bilingual,’multicultural education, “Atautchimukta— Let Us All
Come Together,” hzis been selected as the theme for the Seventh Annual Biingual/Multicultural Education Con-
ference planned in Anchorage on February 17- 19, 1981.

NOwW, THEREFORE, I, Jay S. Hammond, Governor of the State of Alaska, do hereby proclalnkthe week of
February 15-21, 1981, as: A

MULTI-ETHNIC EDUCATION WEEK

.n Alaska, in recogmtlon and .celebration of Alaska’s rich cultural heritage, and urge all Alaskans to acquaint
themselves with the bnlmgual, multicultural education programs offered through our public school system.

. -
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‘Heather Flynn, President of the Anchorage School Dis-
trict Board . . .

“Before I even knew what the theme for this conference-
was, when invited to give a welcome, my initial thought
was, ‘What is the value of a bilingual-multicultural edu-
cation conference? Very simply to me. and 1 think to
most of you, is that it is an opportunity to bring people
together to share; to share in our cultures, to share inour
expertise. ’ e

The value of many languages is a yvery obvious one to
me. The world is getting smaller and smaller. We need
to develop, especially in our children, a respect for other
cultures.. ‘ .

I see two things as I travel around the states, infeed
around the world. Two kinds of pullson us; oneof them is
a separateness, a pulling apart,a wanting to be only with
our own.The other is a theme of tolerance and together-
ness. It is that wljich I hope this conference encourages,
the tolerance and the togetherness that Marilou men-
tioned when she began.

If I want to leave you with one message besides ‘Wel-
come from the Anchorage§School Board,’ please be a - -
strong influence to the governing body wherever you may come from. The parents and the teachers, as well as
the children in the programs, are the best advocates for those programs, and without that advocacy at the policy-
making level. at the board level, we have a hard time being advocates for your programs. So I encourage your
advocacy. ‘ )

Welcome! Have a good time and learn a lot!

~ .

-

Eileen MacLean. Chairperson of the
Aldgka State Advisory Council for Bi-
lingual-Bféultural Education with dig-
nitaries at the General Scssion . . .

From time immemorial, it would be a happy occasion when people gathegfogether. Also like us now. they
gather together because they share concerns. So today we are here becauge-weshare concerns about our children’s
education and their lifestyle. I personally welcome you. You make-tis gathering together possible.

In our state, Alaska, we ‘have always experienced a unique blend of many cultures that is not seen in the lower
forty-eight states. We have the aboriginal tribes, the Indian tribes of Athabaskans, Tlingit, Haida. Tsimshiang: -
The Eskirgo families are Inupiat, Sugpiat, and Yup'ik, and also the Aleuts in our state. Along with this colorful . -
mixture of aboriginal people. we are also abundantly blessed with other distinctive groups such asare represented ,
here: the Filipinos, the Japanese, the Spanish. the Blacks, and what Webster's New World Dictjonary terms as the
(‘aucasoids. I did not want to use the popular and loose term ofcal!ing them “white”, as I did not want to offend
some of you. So in taking my’ position as your chairperson representing a diversity of cultu res, and in my desire
to extendCultural courtesy, I came up with the word Caucasoids. If people from that group can help me come up
with a better ferm, I am very open. Anyway, we welcome all of you. -

We are here today definitely concerned about the survival of our distinctive Native languages within Alaska. If
-our languages are to survive, a question which I wish to share with you is,«How can we strengthen our languages?™
I believe it is possible for a‘resurgence of our languages if we totally concentrate together in teaching our lan-
guages to our children first. And start speaking with them in the home. The Native language starts in the home.
not in the school. We geherally have an ill conceived notion that our children ®ill learn to speak their Native lan-
guages in the schools. That is not so. It starts in the home. It is enhanced in the schools, but they hardly make a
dent. The basics have to be taught in the home. ,

. 1

)
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My husband Brian, and I have two children. The oldest is seven years olds We raised her to speak English, and
recently, | have been taking time out to teach her the Inupiaq language. And she is very hungry lm}rn Inupiaq.
Our second child is two years old. And | have raised him speaking Inupiag, and Brian teaches him English.

' What we are witnessing in our~two-year-old is pleasing to both of us, and to our relatives, that at such a young
age, he is learning eloquently ‘and is comprehending both languages at one time. 1 gm sharing my persovnal ex-
periences as an educator in bilingual multicultural matters to extend to you my sense of soberness and deep com-
mitment in this field that we will be addressing, throughout this week..

Now, I want to ask for a response from you. | would like to see how many of you are parents. Please raise your
hands. That's a lot! Obviously most of you are parents. For those who are parents, I will not ask for a public re-
sponse, but I would like to ask you to examine yourselves as a parent to find out if you arg teaching your children
your Native language at home . .. If you are not, I challenge you to make thisa priority this year, 1981, and if yo, .

. are, | challenge you to encourage others to teach their ‘children at home. -

I say all of this because if we do not practic® what we are teaching, and as we discuss our goals and our prac-
tices for bilingual-multicultural educatéon, then in a way, we are being hypocritical, and we must guard against
thig. The most outstanding leaders that stick and make positive dents in life are those who practice and setdirec-
tions_in their personal life, and extend that mode of life to others, by always being an example foremost.

[ challenge all of us to bethis type of leader in our state. Because w ithout this practice, there is no chance for,
survival of our distinctive languages. -

Each of “5,"‘ this world is a human being created with a deep yearning to communicate to others, and a tre-
mendous desire to be understood by others. Our Creator has given each of us the ability to commumcﬂe among
ourselves through the languages. May | remind you today the meaning of languages, which is the expressnon or
communication of thoughts and feelings: by means of vocal sounds, gestures, and signs..

Treasure with me our inheritance and pass it on to our children, otherwise, if we do not teach our lang‘uage to
our children, it will be a tragedy to both generations. Open yourselves up.and be willing to share the Native lan-
guagesm. Be persistent, andtbe pushy. v

In closing, I would.like to impart my sense of gratitude to each of)ou for making.time to be here Each of you .
have tremendously given a sense of unity of people from a diversity of each rich culture represented in this room.
Without you, our theme, Atautchimukta, which means, “let us get together”, would not be possible. It is a magnifi-
cent, and an awesome scene to be here before such diversities of life to see people from all walks of life come to-
.gether. Thank you for giving me this chance to share, and I look forward to getting to know you better this week,
and hopefully, throughout the year.

'

o

" Willie Hensley, President of NANA Develogment Cor-
poration, and Chairman of the Board of the United Bank
Alaska delivered the' Keynote Address before an aud- !
ience of more than'eight-hundred people from alt over
the state . . . »
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EST CBPY AVA“.ABLEIdentity, Language and Growing—u';') in Alaska

Thank you very much Inupiat, Yup'ik, Naluagmiut, Supayaat Inuit. Paglagipsi. | welcome you all. I would like
to thank the Advisory Council for inviting me to speak, and I would like to also give special recognition to the.Bi-
lingual Aides and the Materials Developers bécause you're out there on the front lines so to speak. And I'd also like
td note the presence of many young students who are also in the audience which I think is important, and in my

. speech today, | hope I don’t make anybody mad because I am going to bring up some things most people don't like

to talk about. And the sooner we get them behind us, out in the open, the better off we're going to be.
1N —
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Are there any school administrators in the gudience, or superintendents? Stand up if you're there. There they
are, attack them! They're the problem. Actually, I wouldn’t have their job for anything. You know, because the
superintendents are having to attend to problems that in many cases arenot of their own making, and it doesn’t
matter whether you're attempting to manage a school in the city, or in the willage, you have to contend with all the
social' problems that surround our society which makes it a very difficul place toswork. .

I think that many people do not understand the amount of stress, and in fact, repression that our Native people
in Alaska have been under for many years, It is something that I think we have borne rather quietly, but I think
the damage is being done, has been done, and is on-going. Not only, have the Native people had to survive the
bf'utality and outright enslavement by the Russians, we have had tosurvive the taking of the whales by the tens of

housands beginning in the 1850s, the walrus were clpse to decemation and oyer 100,000 were taken after the

& @
Xt

%‘\\,hales began to disappear as were the sea otter and the salmon. After two-hundred years of Western divilization, .
S wWaare | lation level we 'had wh ians fi ‘ ¢

My W€ are just now reaching the population level we 'had when the Russians first came here.

. -2, THe Aleuts were virtually close to extinction. Beginning in 1848, there was a major gutbreak of smallpox which ,

g ‘e« out of British Columbia. Down to the present century with outbreaks of influenza, diphtheria, TB, our
"p'}'e;'gplgfhave been well on the way to extinction, as well as through staryation when our food source had been

: shiot up.” . . '

' Tﬁé,t?jefgedy has been that the educational system which we have inherited from the turn of the century has also

had as,@}\basnc objective the elimination of the’Eskimo, the Indian, and the Aleut people as an identity, as a

distinet spegies of the human race with their own spirit, their own language, tradition, history and culture.

In theﬁpf'egucracies of the 19th century, the educalional system designed by Sheldpn Jackson was, quote, ‘tofit - .
them for the sdqal and industrial life of the white population of the United Statesand,to promote their not distant
assimilation.” Th(s*”princip_le has been the guiding light for Alaska educators practica\‘ly wn to the present day.

Let's put it this way, perhaps not so much the educators, as the system. Joining in the effd¥t has been the ardent,
religious missio'riarzy spirit which saw eye to eye with the government in this endeavor and brought a zeal for ,
‘ cultural dissipation -affecting tribal languages, religions, dance and art. The concentration of recreating thé

tmage of a Western map in the hear't and mind of the Native people of Alaska has had the effect of creating stress,
disintegration and distonnection of human ties that bound our society togetfer. The policy of repressing the
Native languages in thé school system has had the effect of repressing the ancient spirit of the people, and that :
spirit includes their own*language, their own tradition and their own history. This they sacrificed, and they

chose to become a citizen of America, a new name, a new identity, and new language a new set of values.

The result, an improvemént,in material well being, perhaps. The price, a discontinuity of spirit, the disconnec- ‘ \
tion of human obligations and responsibilities that now reflects itself in social problems such as suicides, depres-
sion, alcoholism and drug abuse and human violence. What I'm saying is that in atribal hature you have human
obligations and responsibilities. That is, you are not alone in the world: All this because of the dissipation in our
human concern for each other. B : . '

Whgt has this got to do with the conference? With such a bleak review tothe situation, is there afy hope? Well, |
believe there is. With respect to the functioning of our rural schools, I believe that there has to be a complete .

- change in emphasis. Instead of th¢ complete effort to disengage the Eskimo, Indian, or Aleut student from his
b heritage or her heritage, their trabal identity and spirit, their language that expresses that spirit, this identity
g **|. should be reinforced. His pride in himself and his potential should be unleashed by insuring that as complete a

knowledge of his people is conveyed in the system’ ‘ o . ;

How can we maintain who we are in twenty minutes a day? But I also believe the responsibility is not necessar-
ily the school’s. This will require a community participation of an extraordinary kind because in reality the re-
sponsibility of conveying a sense of our pgople’s spirit and the language that expresses it, our traditions, our *
history and our values is our responsibility. That.will require a will tosurvive as a people, In this instance, we will
free the Western teacher to Jb\the best job possible of helping the student to learn the mechanics of analysis and
knowledge df various subjects. - , N

This school should not be used as a mechanism for the destruction of human ties that a person needs to handle
the stresses and strains of modernlife. I will suggest that a look inward is required of all of our people because the
answer to our survival is not in the<outer world. No amount of government spendfhg on facilities, or media, ts
going to save our children. The only way that I can see to create an energy that will lead us to the promised land of
self acceptance and econornic security is to go in two directions at once. We have to implant the tribal spirit,
language and identity in our young people, and’we should create an ethicthat will use our ancient values of group
survival in a modern context. In pther words, we have to be the best possible Inybiat, or Indian, or Aleut and the
most campetent thinker and doer that ever hit Alaska. If that’s not enough to ke%npeveryone busy, then I can't help

~
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Py Mr Hensley S address was followed by announcements for the rest of the day’s ac-
tiyities and a short speech by Mike Travis, Conference chairperson, and Education
Spec1a11st w1th 'the State Department of Eduction .

& - [FS) Y
[ I ~

What are we doing as parents" I would like for the time being, to' recognize why we are all here by having all
of the students.in this room stand up, This is why we are here. We are for both the schooling and the educa-
tion of our students,’and of our sons, daughters, meces, nephews, grandct{;ﬁren and our adopted family members,

We are here prjmarlly as a person in education concerned with schooling, but I think we have been charged
by the keynote speaker to also look at what we are doing for the total education of our young people. As it was so
eluquently said in the tape from the conference two years ago by one of the parents from St. Lawrence Island,

“We have to be able to work with and understand our fellow family members so that they can be confident in who
they are.” That isevhat we do, to enable people to be confident in who the) are, to help them to develop the know
ledge and skills%o be siccessful. -

As we go through these three days I would like to leave the following charge with you. What are youasa parent
or if youre not a parent as .someone who works with or is responsxble for both the education and schooling of
Alaska’s youth, domg to further your abilities to work more “effectively in education, today, tomorrow, next
month? What are you gomg to do to enable the schools to teach those things that will help with the schooling o
Lhnldren that local communities feel is most important and correct? This is the chrzzrge that I would like toleave
/th you today. Welcome to. thlb, the Seventh Annual bilingual-Multicultural Education Conference Thank you.

S
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Copper River Dancers _,/

Millie Buck and the Copper River Dancers brought the General Session to a close
with their performance of a number of Ahtna dances. The students are wearing

costumes which they made following the instructions of their elders.’

‘




EXHIBITS C +is _
The night before the Conference -ofofieia,lly’began found mansf~agencie§ busily
putting up displays on the Atriurn of the'Sheraton Anchdrage Hotel. These displays
. greatly enhanced the atmosphére of learning and sharing at the Conference. They
5 were the best-yet in terms of both quantity and quality. Most of the Conference goers

browsed through the rich variety of. materials at the different tables.
The following agencies provided displays: : :

-

o
AN
-

" ADULT LEARNING CENTER - . '
Contact: Charlotte Pierce* Materials for adult learners. '
P.O. Box 744278

Fairbanks, Alaska 99707 , : ) . . . -

N

ALASKA GATEWAY SCHOOL DISTRICT

1 Contact: Richard Hebhardt

. P.0. Box 226 ' .
. Tok, Alaska 99780

A : hel

Written materials and craft production

+

* ADUI® LITERACY LAB
Contact: Marge Fowler

‘Anchorage Community’ College ABE education and culturally relevant skill books,
2533 Providence Dr. . games and posters ¢ . e
Anchorage, Alaska 99504 )

ALASKA PACIFIC UNIVERSITY
* Contact: Jan Ingram : . .

7-370-J Street .

Anchorage, Alaska 99504

An interested viewer looks through
APU’s materials which includéd cata-
logs, brochures, posters and slides.

~




ALASKA STATE MUSEUM
Contact: Robi Banko

Pouch FM

Juneau Alaska"99811

BETHEL AGENCY BILINGUAL
CENTER )

Contact: Helen Morris

P.O. Box 347

The Bethel Agency Bilingual Center
displayed books, posters, workbgoks
.and a slide-show of the PEP program.
" The Bethel Agency dnsplay is in the
background of the picture, identified
by the attractive alphabet cards.

N\

Robi Banko is seen here explaining the Alaska State Museum’ _ -
display to Evon Azean of Kongiganek. .

Bethel, Alaska 99559 ,

L

—_
.| CENTER FOR CROSS CULTURAL EDUCATION Display included publications ‘of theCenter for Cross-
Contact: Jim Stricks” Cultural Studnes, new publications from other places in
7th Floor Gruening Building the general area of cross-cultural education.
University of Alaska _ ~ .
Fairbanks, Alaska 99701 ” ) ) .

IDITA’ROD AREA SCHOOL
* DISTRICT
Contact: Virginia Juettner
P.0. Box 105
 McGrath, Alaska 99627.

Athabaskan arts including baskets
made of grass and bark, beadwork on
mukluks, slippers, and mittens.

B .
’ l \
L
-
f

.Pat Dubbs of the CenterYor Cross-Cultural Studies and Jenny Alowa with her son enjoying and admlrmg
the'Iditarod Area School District’s dnsplax of Indian crafts.

LT BESTCOPY AVALABE.
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WESTERN REGION RESQURCE
" CENTER - .
Contact: Sandra Helsel

P.O. Box 2300

[ * Ahchorage, Alaska 99510

Elemeptary Engiish and Yup'ik
books, newsletters, rough draft of high
"sghool material, photographs and

graphics. .

'S

YUPIK LANGUAGE CENTER
Contact: Phyllis Morrow
Kuskokwim Community College
P.O. Box 368
Bethel, {Xlaska 99559

Publications in Yup'ik and bilingual
. publications.

Conference goers leafing through materials on¢ display tables
provided by the Yup'iKLanguage Center and the W estern Region

- Resource Center. .

SCHOOL DISTRICT
Contact: Carole Lay
P.0. Box 1250
Fairbatks, Alaska 99707

_FAIRBANKS NORTH STAR KOROUGH Multicultural

Resource Units, Language reduction
materials, %ude'nt-made posters, copies of newsletters

b to parents and brochure on program. -
. 1

a
-

e

An interested student find
by Student Orienfation Services

. t
- STUDENT ORIENTATION
SERVICES .
" Contact: Roy Corral .
5th Floo Gruening Building
University of Alaskg* - = '
" Fairbanks; Alaska 99701 .
I Brochures and posters on how the pro-
_ gram functions.

s out ‘about available services provided . -

Contact: Molly Pederson
P.O. Box 169
Barrow, Alaska ‘99723 .

NORTH SLOPE BOROUGH SCHOOL DISTRICT

Bilingual/bicultural materials, tapes,
pictorial classrgom display.

]

.
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KETCHIKAN INDIAN
CORPORATION .
Contact: Carol Hendrickson
P.0. Box 6855 3
Ketchikan, Alaska 99901

Student materials, cultural materials

»

NATIONAL BILINGUAL MATERIALS
*DEVELOPMENT CENTER

Contact: Dr. Tupou L. Pulu .

2223 Spenard Road

Anchorage, Alaska 99503

Bilingual instructional materials in many in-

- digenous Alaskan languages aqd others for
some Native American tribes outside of the
state—books, dictionaries,. posters, video-
tapes, etc. ) .

Mllhe Buck of Copper Cénter and others thumb through
the National Bilingual Materxals Development Center’s,
materials.

Participants viewing NBMDCs video tapes on: Birch

Bark Bagket Making, Inupiaq Numbers 1 - 10, Alaskan
" wAnimals’ (10 tapes), Dental Care. ate. - '
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« ALASKA SEA GRANT PROGRAM

Contaet: Belle Mickelson 2 "~ - or Terry Whitheck

University of Alaska - Fisheries and Marine Education Supervisor
Fairbanks, Alagka 9970) . Pouch F, Juneau, Alaska 99811 *

A newsletyef, . Alaska Marme Educators Newsletter, contammg news of upcoming workshops and
events, a L€t of books and cyrriculum materials to order and.a report compiled by Fisheries Con-
ference ticipants in December 1980 on Fnsherles,’Marme Education Needs in Alaskan Elementary
and 9 condary Schools ~ 2

* 4

|

YUK‘ON KOYUKUK SCHOOk, DISTRICT \»

Contact: Don Kratzer Tk Coa
P.0. ‘Box 367 - KENAI PENINSULA BQUROUGH

Nenafia, Alaska 99760 - SCHOOL DISTRICT /

The Alaska Biogpaphy Series consnstmg of puf) go(;“‘got;{ f;%cé ’I‘at:f

- lished books and occupational poster serles— Kenai, Alaska 99611
available now are: . -

. Moses Henzie - Allakaket
" Oscar Nictune - Alatna
Joe Beetus - Hughes
Henry Beatus sr. - Hughes . : .

Frank Tobuk - Bettles . : )
. J

Dlsplayed a collection of materials used in the

clagsrooms, including units of study, curriculum

guides, models, textbooks and games. /
o L)

Available soon: - - 'ALASKAZKTATE COUNCIL ON THE ARTS
Madeline Sglomon - Koyukuk . . Contact: SusiJones
Roger Dayton - Koyukuk . . . o |. 619 Warehouse Avenué, Suite 220

.Edwin Sxmon—Husha ‘ .77 |, Anchorage, Alaska 99501 .
John' Hones - Ruby - - e nenorage, ~aska .

°

" Brochure on the Traditional Native Arts Prog;'am
and information ‘on the work of the Council.
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. ?Gathy Collier, George Andrews, Xenia Hoover and Noel Poulty . ’
- - /-\ '
* Conflicting Visions in Alaskan Education -
( . ’ L] <
Richard enhauer- . »
Audience: athpinistrators, parents, teachers, instructors e
: / . .

WORKSHOPS ... . February 17
ol

* Inupiat Curriculum Guides . ; A

This session was concelled.

* Tkayurilriit Unatet; Helping Hands )

Catherine Collier and Edwina Abeita® ' -
a Audience: Administrators, parents, teachers, students '

Tapes and slide presentation based on the Elder’s Helping Hands conference activities were presented.
They showed how to organize and conduct parent, elder, and teacher exchanges about transmitting culture
and language in school.” As part of this workshop, two elders from the Yukon-Kuskokwim delta demon-
strated the preparation and use of traditional Yup'ik medicinal herbs.

. ‘s
7/
v x

Dr. Dauenh#uer compared two con-
flicting visions anrding education in
Alaska; the multi-lingpal, multi-ethnic
policy advocated by Fr, John Venia-
minov and by the Russian 07thodox
Church, and the Engligmonly. assimi-
lationist policy of Sheldofg;.f]ackson and
the Presbyte?ia’n Church.”
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K Implementmg Civil Rights Grants : , .
Dean O Dell ahd Virginia Juettner - °
Audlé\nce. administrative staff «_
\ .
‘ E 4
Participants at this workshop were assisted
to learn how to assure equal educational op- -
portunities for all students through increased - r'e
knowledge of how to conduct the following>
’ a. Assess the needs of the students.
b. Develop an evaluation schema
¢. Develop inservice plans .
Dean O'Dell and Virginia Juettner of the
. . ) Iditarod Area School Dnsmct .
’ ~ - ‘)
. ¢ Ve . 2 -
-~ - TN
Tuesday . . . - ‘ . . 1:30 P.M. - 4:30.D-M.
. . . . ‘ s . . > /r_ N i N
A SR o~ ‘ 7
"% Bringing the ‘Tradl/tlonal Artist into the  Cl4assroom ‘ ,
. A N )

Suzi Jones , . , .
Audience: administrators, teachers, parents,”community members

-

o - The works dealt with ways of
, a. Locating tradition bearers within
. .. the community .
b. Presenting the tradmonal artist
/“‘ . in the classroom
c. Integrating the locai cultural tra- )

ditions into the curriculum

/ LA ! . T?a -
. Yo %}j \ i

3 e — | -
. | * Needs Assessment for Indian Education Programs ~ L 3

Philip Lamebu}l o : T i

Audience: project coordinators, parents, committee members

- -/
\
. , . . . Y
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The workshop focused on the following
questions:
a. Why do a needs assessment"
b. From whom are you collecting in-
formation?
<. What kind of information is being
_ collected?
d. How are you collectmg the infor-
mation?
e. How can you analyze the informa-
tion? .
‘f. How canthe information beinter-
preted?
£. What are you doing for follow-up?

-

(%

t

-

Neal Star\kman w1th IEA evaluatmn/

* Teaenmg Conversational Inupiaq (Part lvf 5 continuous presentatlons)

<

<o Edna MacL : . .
Audlence classroom brlmgual mstrucbors who aré speakers of Inupiaq
% .. LN 7 S E

.
“ '

A} \

3

 Particjpants dealt with ways of:

. Preparing dialogues

. Identifying stefhs

. Identifying postbases

. Identifying endings -

. Usingb, ¢, and g in preparing stu-
dent exercises

f. Teaching dialogues to st’udents

’
o o o)

’

* Working w1th Students from ‘the Mekong River Region <

Xuyen Ngo . ‘ , e
Audienee:. admlmstrators c1assroom teachers, mstructors ( .
This workshop introduced the cultures and languages of Vietnam, Laos and Cambodia. It also dealt with

effective ways of working with students from those countries. .
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* Foundations and Methods for Teaching ESL, . 7 -
Vicki Ross ‘ & A "
L Audience: classréom teachers, instruttors . Z .

* " The presentation focused on various ,’i%‘ T
\ methods used to teach ESL (English as . = 5 .
e -~ 7 a Second Language), froip the Middle pAd
Ages to the present. The participants &
' , discusseth each nréthod presented and . . « -

determined the appropriateness of the < 7

- method for his/her situation. : : ﬂ A "
\ - « 4 ' T

.

* Bi]ingua]-Bicultur;,] E@i,_zcation in Alaskan Hig}h Schools > =

- - N -\:\
. Mike Trdvis - -~ - o e R .

¥ Aundiente: students | . . i v \{ ' :
o . . “
: . " This workshop included presertations from’high school students throughout Alagka on what activities
Y they haye, in their programs. Students held discussions and made recommendations on ways to improve
programs. - - )
N N
4 .T”% a
, o X ‘
N Sptwda F 0 .
. T L S
.-% -
2
= | Russian stidents from Nikolaevsk dem-
onstrating a Russian game .
% » - ~ .
. - ‘ /
est High School Nativeme show-
in one of the events of the Native h - -
PR Olympits competitfon. .
P - *
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"% The Developmental Language Approach: Theorles and Practices

RogerwAdams, Xavier Keyes and Jim MacDiarmid |,
Audiencé? administrators, classroom teachers, mstructors parents

.

The main topics covered in this work-
shop included the following:
a. Theory of Developmental Lan-
guage Approach
b. Implimentation of the Develop-

- mental Language Approach in the
Biingual-Bicultural classroom
¢. The Lower Yukon School Dis-
{ trict’s Teacher Training Model for
DLA *
~

Roger Adams

2 4
)
4

LI Basic Skills Testing ‘for ALaska

" Michael Hiscox
Audience: admmlstrabors, classroom teachers, mstructors, parents

.

[3

Participants were familiarized with the fol-
_lowing issues related to basic skills testing of
students:
a. Why do we test students? -
b. What does the festing jargon really
. mean?
c. How is a basid skills test developed?
& d- How do you tell if a test is any good?
e. How do you use the results of a test?
f. Should .tests for Alaska students be
special?
g. How does the state support basic sknlls
testing in Alaska?
h. What are some other issues concerning

—~ ~

testing?
i LS ) . /
* The Alaska Native Teaclier in the Classroom: A Panel Discussion
Cecilia Martz C : . ' 7
.+« Audience: admmlstrabors, classroom teachers, mstruct?rs, parent{s, teacher
tramers - !

+ i

!

+
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The workshop dealt with exploring the role of the Native teacher in the classroom and the community.

* School board members and students from St. Mary’s % R

) ) ) - ‘- ) § ’
_ »
2 * Dancing and History of the Koniag People i -

a\

Larry Matfay ‘
Audience: teachers, administrators, instructors, parents >

Participants learned of the history of the
Koniag (Kodiak) people and also of the many
ways in which the culture can be brought into
the classroom by the elders.

< Larry Matfay, on the right, sharing'his know-
ledge and displaying Koniag crafts

. . e ..‘22 ‘ ‘ )
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Wednesday ce

Registration - A few more people came-t_(; register and others to clarify questions on
the day’s activities. : ’ .

.

| General Session . ... B . 800 AM. - 9:00 A.M.
~ Alaska Association for Bilingual Education Meeting . . .Emma Widmark, President

%t&""‘ﬁ 3

Agnes Komakhok, a bilingual instruc-
tor from White Mountain, arriving for
the meeting in her fur parka

)

WORKSHOPS . . . < ..9:00 A.M. - 10:30 A.M.
* Update on the Developmental Language Progr@;ns,:for‘Districts Served by the
Western.Region Resource Center - I ——

. Sandra Helsel )
Audience: instructors, téachers, parents

"Participants at this workshop were able
to review the development of the pro-
gram from the beginning to the present.
They also shared experiences from the
pilot testing period.

Sandra Helsel, Director for Language
Programs at WRRC, signing for parti-
cigants in her session.
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* Experience Reading::A Bicultural Tool V -

Clark Jones
; > Audience: ABE staff, teachers, parents{ administrators

2

Dr. Jones familiarized the participants with
the experience reading approach. He demon-
strated the use of this approach in experience

“storywriting, and finally discussed ways in*
which this activity can be used by adults to
develop~relevant materials for school pro-
grams.

.

* Materials Development for Bilingual Programs Utilizing Student-made Video
Tapes LT .

Alice Taff : o
Audience: students, %gachers, administrators, parents

. = L )

Those W{lo attended this workshop learned
the followin'g things: )
. a. Ways to involve students in d§veloping
materials
* b. Types of materials to-be developed
c Ways to gather data for materials de-

vglopment —
N - P
Wéd'nesday C e L L '/ 9:00 AM. - 12)00 Noon
. » - ; — - % 4
N * Integrating Mu‘lticultural Programs: B-B Education,-JOM., Indian Education~ ‘
Laura Bernhard, Virginia Juettner, Matt Weaver - oo

. Audience: édminiétra:,tors, teachers, parents, instructors

~ ¢ »
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This workshop focused on ways that school districts c4n use to intagrate funding sources in order to de—
»elop programs, materials, and curriculum for multncultura,l education. Parent participation in these ac--

tivities was greatly emphasnzed

®

Mat Weaver, Laura Bernhard, and
Virginia Juettner, staff members of the
Iditarod Area School District

* Bringing-Culture and Heritage into the Prescho

Joann Contini

Classroom

Audience: admmlstrators, preschool program teachmg staff, parents,

instructors

N

¥

The workshop discussion concentrated on:
a. Appropriate curricula
b. Development and adaptation of mate-
rials for programs-
¢. Availability of family and community
resources

N

* Indian Education: Designing Projects »
Philip Lamebull

k.

Audience: Indian Education Parent Committee Members project %oordmators

ERI!
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can do to
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design Indian Education projects.

Mr. Lamebull discussed attivities parent committees
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* Teachmg Conversatlonal Inuplaq (Part 2 of 5 continuous presentatlons)
] Edna MacLean ’
Audience: bilingual instructors

Velma Schaeffer, A Koyukon speaker, .
visited in Edna’s class for Teachmg
Conversatlonal Inupnaq;

* Sharing Cultures Through Dancm{
Mike Travis L
Audience: students, interested people

This workshop, moderated by Mike Travis,

was conducted by visiting high-school dance

groups. The students taught the participants

some of the dances from their own respective
. cultures.

B -

wa

Students from St. Lawrence Island teaching
their-ewn_cultural dance movements

Wednesday s 10 30 A.M. -.12:00 Noon

* Bllmggal Educatlon Staff Devefdpment Prbgrams An Urban Model
: Tsuguo Arai- ¢
Audlence admmlstrators teachers, parents

L
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\Partlcmants learned how to plan both _short- range and lung range de»elopment programs for bllmgual

staff training.

7

Participants listened attentively to.D'r.
Arai’s presentation

*x The Yup'ik Teacher Training Program

Catherine Collier

Ms. Collier explained and discussed the Yup'ik Teacher Training Program offered throughoutthe Yukon-
Kuskokwim Delta and its integration into teacher certification programs. Participants also had a chance to
discuss how this program can be util‘ized by their various districts, or schools, for career-ladder training.

/

Which option will they choose: a de-~

gree seeking, or a career-ladder pro-
gram? .

‘

Audience: administrators, instructors, parents

>y

* Non-biased Testing in"a Bilingual Setting
Michael Hohn and Stan Wolfe _
Audience: -administrators, teachers, parents and instructors

The workshop focused on the procedures used by the Lower Kuskokwim School Distr?ct to develop and use
non-biased tENEnghsh and Yup'ik asa part of the district’s assessment system,

v

Stan Wolfe and Michael Ho}yn
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Rt CONFERENCE LUNCHEON . .. g . 12:00 Noon - 1:30 P.M.
. 'i‘sﬁguo Arai, Senior Member of the Ataska State Advisory Council for Bi]ing_ua]é»

>

- Bicultural Education.welcomed rﬁbr_e than 468,pe9ple to the luncheon.

\

Eula Ruby, Direcmr,'Ffducatio rogram Sup- -
port, Alaska State Department of\Educatien intro-
duced the luncheon speaker, Marshall Lind . . .

Thank you very kindly. This is the first, very
first, bilingual-multicultural conference that I've
attended and I must say that [ am very excited and
truly- impressed with the degree of participation
and the enthusiasm that [ have seen here today and
yesterday. | guess the best way I can talk about bi-*
lingual-bicultural education for the Department
and for the Division of Educational Program Sup-
port is to express some concerns that I.have that
may be of interest to you. _

I think first of all that we all are concerned with, =
the preservation of the uniqueness and exciting

cultures, lifestyles and heritage that are present in * . o \
" Alaska. And the method by which those unique cultures, lifestyles and heritages could be preserved is through the

languages and the arts that are used to transmit those cultures, heritages and lifestyles to the next generation, and

the next. And realizing that people will use the language that best serves their needs causes usto becomeconcerned

¢

about some other things. . . .
Firstly, we are concerned that bilingual-multicultural edugation l%e integrated into the.total school program.
That it is not something that takes place in isolation for twenty minutesa day somewhere outside theclassroom, and
has no relationship %ﬁ%\at is taking place within the-classfoom, Secondly, we are concerned that the parents and
the community be invotVed in deciding what is important to betaught, how muchis tobe taught, and whenitistobe
taught. How to teach and how to manage the programs are the responsibility of the teachers and the ad-
ministrators. I mention that because we are in a trend now where the state-aid to education.js increasing, and
historically, when state aid to education is increasing, we have a tendency to decrease local involvement and local
decision making. So I am running that up as a flag of warning and caution to you. It isextremely important that the
local community have a voicé in deciding what is to be taught at the local levels. .
Another concern I have is for balance in the curriculum programs. We, in the Department, are advocating six
vital curriculum clusters. And I will run thréugh those briefly so you can see where bilingual-multicultural edu-
cation fits in. One cluster is centered around a heavy emphasis on the learning skills. Those are the basic skills of
communicating: reading, writing, arithmetic and soon’ Another cluster we call the societal clusters. Those are your .
histories, economics and so forth. Another cluster is centered around health and physical fitness and nutrition.
Another clugter is centered around science and technology. We are-in a state with seme of the most advanced
technologigs in operation of any state in the Union. So it would be appropriate thaf a cluster in local curriculum
would include science and technology. Another cluster would be the careers and vocational education. The sixth
cluster would be the arts and humanities, visual arts, performing arts and cultural studies. That-would include
bilingual education and multicultural éducation plus the visual and performing arts. And it is those six clusters
that give balance to & curriculum because research tells us that students should be exposed and have thosé
experiences somewhere in their educational life. So we're recommending at the depattment level that the
communities take a look at their program of studies in the local schools and seé if youhave & balanced curriculum
L because in that curriculum you can truly integrate your bicultural-bilingual studies. <!
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Ladids and géntlemen, stt;dents, I'm pleaged t¢ have thé,Spportunity to
once-again say a few things to you at your Seventh Annual Conference.
I've been able to attend six. I missed one, and just a couple-of things I'd
like, to say about the growth of the conference. - . : .
I-think if you will look at the,agenda and see all of the differqnt.topic
areas, you will see the extent to which bilingual-fulticultural programs,
have grown in this state over the past 5i¥ or seven yedrs. The
sophisticatign, the ayareness, the interest, I think, is truly reflected in a
review of that agenda. It is very impressive. In addition to that, if you
_haven’t had the opportunity to read the conference report of last year’s
conference, I would suggest that you do that. I suggest that you go back
sand read some of the excerpts from the presentﬁt;ons that were made: It’s
a very interesting and a very well done conference report. I'd like to |-
commend those that spent the time putting that together. I think it will be
very useful for many people in the years to_come, and I*hope that this
. years report-will be done in the same quglity as the last one.
I think that we are facing a very interesting time in éducation in this state fora couple of reasons. We have seen
a Jot.of things takesplace inkt‘he past decade; a whole period of concern with: 1) government reorganization of
schools, 2) different ways to fund schools, 3) the implementation of some rules and regulations that seem to bother
a lot of people at the time they were first proposed regarding bilinguateducation, regarding the establishment of
small, or secondary schools, throughout this state, 4) the training of many people to be board me mbers, and 5) the
o encouragement of many local people to gét actively involved in the teaching process. .. )

. Andthere was a period of time when I think one of our greatest challanges was to instil confidence in the part of
many people around this state that they, indeed, could run their school. They could run theéir programs. They
could teach. They could make some good things happen. And I guess'one of the most rewarding things that I see as
L travel around the state, and I try to get from one end to the other to the extgnt that [ can, i the evidence of

. increased self confidence on the part of people to make decisions to run their_programs, to look for ways to
improve their programs. ¢ ’ “e o) ‘ ,

Now with this self confidence comes a willingness t@ self examine, to review the quality of What we're getting

withour programs. And: I think as moré self confidendg is gained then you're going to set more of a willingness of
« people to take a step back and objectiyely analyze what is going on with our programs. What are we doing? Why
and how well are we doing it? Should we be chagging some things? And I sée this reflected all over the state, the
concern for the improvement of quality. And I'm sure much of your discussion here over the past couple of days,
and during this conference, will deal ¥ith the quality 'we're concerned with, the quality of the teachers, the

* instructors, the materials, the organization. ’

What are we doing?<One of the areas that certainly points this out, and has a great deal of implication for what
we're doirig 1n bilingual education and multicultural education around the State, is we are trying through a task
force effort assisted by the Governor's office to identify those areas for which the schools are responsible. Aot of

.people are ¢oncerred about this thing céited education. And they talk about edycation in terms of not doing this
and not doing that when the real issug is whatrole does the school play in the total issue of education. It is only one .
part. It is only part.of the total educational process. . B .

We know that the family, tite environment, peers: a whole lot of things, affect education. We need fo be clear as
far as what the school should be.doing, what we should hold them responsible for, at the same time, perhaps it will »
shed some light on-the responsibilities of some of the other agencies, other parties, in this whole educational
process. - ° L .

We also know_that theraare.certain things that are very basic to rhaking ap effective school program.tpYou know
it from your o#n experiences, very common sense kinds of thiggs, that have been glossed over and gogffusgd with’a
lot of the crazy rhetoric that we, educators, have atendency to throw around. We know that parent participation is

- critical. But what extent do we know that parent participation at certain levels and in certain ways really does
make a difference? Wexcan trace through our own history, our own research, what the trend has been as far as
where parent participation is the most effective and how wé can make, it more effective. And that doesn’t mean

\l just coming into the school on, ap open house and looking at'bulletin boards, but it certainly puts into perspective

. -parents as co-teachers with us. We know it does. . i s * '

We hope to.be able to identify a number of different things such as parent participation, school climate. A

. perfect examgle is that we all know that in a few minutes, expectation levels can be set by just how a teacher

. reacts toﬁ group of young people. It doesn’t take very muth for them to quickly seeeither that teacher has high
expectatibns for us, or they are not so high. - ¢ 4 o .

. Now there;should be some things we should establish and réquire and attempt to clearly identify that will put .

. ntoplace hit‘i‘levels of expectation in all of our schools throughout the state. We think some of those cag be done.

. « We also know that wheré you have geood schog] programs, you have good pgir}cipal,s. We want to emphasize the
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J)osiﬂjon‘of the principal as truly a good instryc’tional leader rather than a paper shuffler. >

And there are some other areas that can be identified. We hope'to be able to do that. We also need to take into
“account to what extent do effective schooling practices have significance for a cross-cultural situation, That’s a
tough, ion. ffective in one culture as a teaphihg method, or as a way for youngsters o learn,

Bilingual, I am sure, will be

What 'does this mean for us? Well I'm not really sure. I do not believe there’s a move afoot to substantially
change the regulations we have in this state. There are a few problem areas with the regulations, but I think most
of those can be handled pretty well. I am'not aware of any effort to tota oaway with those-regulations e have:
I also know our level of support for bilingual edugation through the fotingation program is quite a good level, quite-
a substantial amount, and maybe we need to take a look to see if there is a decrease in the federal dollars. Perhaps
the state dollars could be redirected.Because I think you will see if you will look -closely at a number of the budgets
"that it may show in some cases where all of the bilingual money that is available may not be spent in bilingual
ons for this, but I think that it needs to be looked at if indeed there is_

more than appears to be necessary. Maybe it needs to be chanpelled into the inservice areas, materials _ )

“development, in the event that there is a reduction at the federal level.
One other area that I just want to touch on, |
say to you. W2 hope to build orj one aspec

.

ty participation, parent involvement, which apparentl§ has'worked pretty
well for the past four, years. We've incdrporated that into the changes for the secondary school regulations on
planning a uation. We are also saying this, that if the community is satisfied with the efforts that have.been
underway in the part of the school district ovér the past three-years in planning for the secondary schools,

to go on and mentio i at are happening_just very quickly. I'm pleased to see so many
students at this gathering. I'm also pleased to gay that the response to a statéwide effort to promote student
leadership in this state has been tremendous. To me one of the best things e could do is continue to emphasize
special leadersHip programs for all of our students around the state. Arid ¥m not talking just about-a special
group. I'm talking about recognizing the pbtential that we have in this state with al] of the excellent young people

leadership fraining skills so that they can come to grips with some of the major problems that we have in -this,

state: in social problems, economic problems, resources, or whatever. These are the people that are going to have .

to wrestle with the pr‘fblems down the road. We nged to continupe to emphasize thatand I hope that the effort can
be sustained. f ’ . _ ‘ -

Oné R:s]t thingy’you hear a great deal about various-elected officials trying to deliberate hp(v/heal with the
wealth of }his state. Whether'it be permanent fund, endowment fund, tax rebates, direct payments, on
on. And these are all very fmportant. Let me just te have th
of sharing of the wealth with much broader implica
«Wwith the ‘wealth of the many culpures that we ha

v
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Cult)}ra] Arts Program-. .

A wonderful program of ente

rﬁunment ended the luncheon with a _}oyous feeling.

The groups that performed included the’ following:

‘
- 7.
L}

£

-exman’s dance

Japanese Dance Group, Anchorage
School District. doing a Japanese fish-

Aruitoxt provided by Eic:
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The Yakutat Tlingit Dancers with Judy
.Ramos narrating the da_nces .

h

~ o

4

Charmaine Ramos displaying her
Indian co;.tume
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David Ramos, Jid§ Ramfos performing

" .a traditigng! Yakutat dance with their

dance paddles ' 4
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WORKSHOPS . . . ° : 1:30 P.M. - 3:00.P.M.
After.the luncheon and the entertamment the'participants attended the following
sessions: .

* Introdgctlon to the Developmental Language Progranfﬁs

Safn(?ra Helsel %( Ly
Audience: parents, administrators, teachers, instructors

.

The workshop dealt with two things:
a. Anoverview of thetheories under-
lying the developmental language
programs
b. Methods used to develop and field
test the curricula and the project

WRRC Developmental Language Program Staff,
Wanda Jennings, Olga Mike, George Mason and
Walkne Charles

X

. ’

*x _Contemporary Native Issues

Roger Lang
Audience: high school students . - S

* High school students were made aware of the nrajor issues facing Alaska Native peoples. Dlswssnons were
centered around the impact of these issues on all Alaskans and possible solutions for the future.

- EN

*

Roger Lang, President of the Alaska
Native Foundation (ANF), pointed out
‘areas which are présently affeeted by
issues dealmg with oil, subsistance, etc

.
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* Evaluating Children’s Lifefature in Bilingual Prograrr{s -

Jandngram - ”" .
Audlence admmlstrators teachers, instructors

l‘art:cipants were exposed to asurvey of the current available children’s literature in
They were also offered suggestions for designing and producing additional literature.

L4

\

—

5

* Readmg in a Second Lang'uags Wmdt)ws on the World of ESL Readers
* Joselito Lalas -

Audience: classroom teachers, instructors

-

The workshop focused the psycholinguistic vietw of rea:ding and the insights psycho[mgﬁnst:cs provides for ESL

reading. Participants were also provided with a model of reading and classroom activities based on psycholin-
guistics. -

Joselito Lalas speaking on the‘impor~
tance of psycho]inguis‘%ics for ESL read-
ing

* Teaching Conversational Inupiaq (Part’3 of 5 continuous presentations)
Edna MacLean ‘

Audlence bilingual mstructors
. q

.

b} \

Edna M;tcLean cilecking with Alice
Weber of Po'mg Hope
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Utilizing Center-made Materials ,

Tupou L. Pulu :and Mary L. Pope
Audience: classroom teachers, instructors ,

v

»

3 Sample materials from the Center-were dis- -
- cussed and used with the participants. The areas
represented were: ) .

a. Junior dietionaries T
. b, Native literature (traditional stories)
c. Songs and dances
. 'd. Language learning - beginning
e. Traditional .activities
f. Posters on villages, work, animals, birds, fish,
plants, Native food, clothing, etc.
g. Video tapes -

; ] L e
o Young people from Nikolaevsk looking
: at the posters after Mary Pope explained
- . how to use them. B
. ¢
< * Multicultural Eduecation in the 80’s: Ways to Integrat?e Nulticultural Concepts
into the Curnculum
. "Francina Thomas and Mary Francis -
T -Audience: admlmstrators, teachers, parents, instructors
This workshop t:ocused on: ‘ . -
a. The aims, expectations, and long-term effects of multicultural education
b. Suggestigns’ for infusing multicultural concepts into the curricula v
c. Review df available materials for muiticultural education ] * .
d. Making lesson ;plans for programs of multi-cultural education - g
, ). . ' / -
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‘GENERAL SESSION . . . '3:00 P.M. - 4:00 P.M.

Richard Luther, Administrator, K-12 Programs, Alaska State Department of Edu-
cation, introduced the speaker, Dr. Michael Krauss.

Maintaining and Reviving Alaska Native Languages

)

Michaei‘ Krauss, Professor of Linguistics; Uni-
versity of Alaska, Fairbapks

. .. a controversial and interesting heritage, which

I am keenly aware of, and some of these ideas [ am

able to have the privilige here of passing to you, |
* do so by reason of my own heritage and some of this

Jewish thinking, apd this, perhaps, Jewish role I
feel I have played here in Alaska. Some of this also
involves, as I was beginning to say, rather unpleas-
ant, nasty facts that. we must come to grips with.
We cannot sit here at a pleasant meeting like this
without some stern and sober idea of what we'fe
here for, and what we're gding to do, some long-
range plar® for the future, looking realistically at
what is going on today. It's all very nice for usall to
meet from al over Alaska and have fine entertajn- - -
ment, and maybe even some fine speeches, but the work that needs to be done, that is something else.

I don’t know how many of you come here to work, I know I didn’t. On the otherhand, we must think here, some-
time, about what we are really going to do for this responsibility we each hn{e to the future of Alaska Native
languages, jf there is going to be one. 5 i .

I organized this into three essential divisions. What I talk about is, infact, according to the title of this thing,
which Ithink I'm nét happy with it. (What is itJim?) “Maintaining and Reviving Alaska Native Languages.” That
is in fact what I'm talking about, but the title of it I would rather say more specifically is“A Plan and a Policy for-
the Future of Alaska Native Languages Statewide: What We Must Do.”

I've talked in recent years in particular about the future of Alaska Native languages, and given speeches, in

" fact, one here last year with that same title, I also published a series of newspaper articles in four installments in
Tundra Times on the future of Alaska Native languages, and I republished that in a book called Alaska Native
Languages: Past, Present and Future published at the Alaska Native Language Centerat Fairbanks. And I'd like
a show of hands how many of you have either read that in the Tundra Times, or in the reprint in Bering Straits or
Tundra Drum, or read it in this green bdok here. Please raise your hand if you have read that. I'd like to know how
many of you have. Well, then I won’t be bashful about quoting myself, in part of it, but realizing that many of you
have seen it, and don't need to hear it again. Some of the things that I said in there are more eloquent than I think I
can do_here on my feet. So I would like to use parts of that and to amplify, and to talk more concretely than I do
here about what, in fact, we must do in order to keep Alaska Native languages maintained, and in the end,
possibly, revived. This whole question is a not simple queston but it is something that we must absolutely address
ourselves here in our purpose for meeting.

I often start the presentation on the future of Alaska languages by talking about their history, and then talking
about their present status. I only have a couple of minutes to do that here, and I promise that I will give that
through in about four minutes. - "

Alaska bilingual education is not new. And I am not here speaking to you as a bilingual educator, or even asan
educator. Notwithstanding some comments, I consider myself to be a linguist, and researcher. And there, I
suppose, I'm trying to be something of the old tradition, a prophet, and at that not a‘very pleasant one. History
repeats itself and bilingual education in Alaska is not pew. The first educational system was established by the
_ Russians in Alaska after their period of massacre and enslavement of Alaska nativés. That was 1745 to about the

arrival of Veniaminov in 1824. In 1824 through the end of the Russian period, education systems in Alaska were

bilingual. The Russians did not try to wipe out Alaska Native languages. They.did not have, and still do not have
that same basic, they have their little problems, but they do not have that type of imperialisticnotion, not the
linguistic notions. That came, not even with most of the churches, or that are with us M many of the
churches that are with us today. The Anglicans from Canada working with Haidas and Tshimshians. The

. o ® *
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Anglicans working h the Gwich'in area in Fort Yukon, and the Moravians, and the Catholics, and the
Episcapalian extension of the Anglicans. Those churches supported the use.of native languages and wrote books
in them, wrote of course church books. And educational systeris that developed, of course, along with the Russian
Orthodox educational system, used the Native languages in bilingual. education. ) R

It was only Sheldon Jackson who happened to manage to set the policy as the perfect epitamy of the Anglo Saxon
melting pot theory that all natives by #is time should be assimilated. This is past the point of Wounded Knee
where you had outright extermination. Now the Native problem was to be solved by assimilating us to good
whites by an educational system which would wipe out the languages. That helped. So in Alaska, and conveyted
the other churches away from their supportive use of the Native languages in Alaska until the 1960's when, by
that time, many of the Native languages were no longer spoken by the children in the schools.

In the 1960’s, the Civil Rights movement for bilingual education culminated in the Federal Bilingual Act of
1967 which permitted, for the first time, although.it did not require, that Native language be used, or languages
other than English, mainly Spanish, be used in schools in_the United States. In 1968, that very next year, it was
proposed to Clifford Hartman, then the Commissioner of Education, the predecessor of Marshall Lind, to use
bilingual education in the schools, and he said, “Nothing doing. It would undermine the position of the school
teachers.” And so it went. Hartman was right. Bilingual education means a revolution in education. Anyone who
wants to-be a teacher, and who can speak Yup'ik, or Tlingit, or whatever; fluently is welcomé to apply. Whatever
race, creed, or religion he may be, if he speaks the language fluently he is welcome to apply for the job. But, which
teachers then in 1968, and which teachers now in 1981, speak the Native language? What ever is the problem with
the teachers, the revolution has started, it is not over. :

In 1970 the State and BIA schools were pursuaded by much smoother personalities than myself, namely Irene
Reed and Frank Darnnel, especially, to experiment with bilingual education in the schools, in four schools in the
Yup'ik area. This experiment, if you want to call it that, is still going strong. In fact, it was an incredible success
considering the odds it was up against. By 1972, it became possible for us to pursuade the State Legislature to pass
the Bilingual Education Act of 1972. That the State of Alaska was the second state in the Union that got a
Bilingual Education Law. That's how come we're all here today. At the same time, they established the Alaskage”
Native Language Center at the University of Fairbanks, and we, at the Alagka Native Language Center, do
pledge and confinue to work toward the support of bilingual education. But my role here, today, again is not
strictly toward bilingual education, it is whatever will help Alaska Native languages to survive.

There are other things besides bilingual education we must turn our attention to, or wé will lose the struggle_
even as we went into the schoolroom. I am talking now particularily about television, or I am talking also about
cases where the children no longer speak thelanguages and what to do about that. I think I got that\report on this.

I will repeat out of the series the sad litany of the present condition of most of the Alaskan languages today. And
, I start this series with the following: . .

The time has come to face the real future of Alaska languages. There is no more time to waste deluding our-
selves about the unpleasantdnd tragic aspects of this. Alaska Native languages are entering a period of final
crises for their future as living languages. Most of them are going to-die.

The only way a language can survive as a living laﬁguage is if children learn thatlanguage as their first lan-
‘guage and transmit it to their children as it was transmitted to them. All Alaska languages which have survived
to this day have, of course, survived by this means, and 6nly this means. The language has been handed down by
countless generations who have cultivated it, shaped it, perfected it according to their own culture into an intel-
lectual heritage of complex beauty unique to each people. This thread can be broken irreparably in one genera-
tion, the generation that is now able to speak Native and English, but is speaking English only to each other is
directly responsible for abandoning this  heritage, and' irrecoverably so. .

The question is, “What can be salvaged when this happens?” We can’t blame this on other people now. The
people are doing it to themselves, and this is not language genocide, or language cultural genocide, but it is lan-
guage and cultural suicide. That's a heavy responsibility to bear toward the coming generations, and such a deci-
sion had better be made consciously and with full awareness of the consequences. I don't think anyone here who
wants to be respgnsible for that, on thecontrary. se -

Now we'll look at the situatiog. In Eyak, the only Alaskan Native language with which I've, personally, have
had the priviledge of truly being intimate with, the youngest speaker of Eyak ig past sixty. The one Alaska lan-
guage I know how to speak, I may end up being the only one knowing how to speak it. The youngest speakers of
Alaskan Tsimshian, Alaskan Haida, Holikachuk, and Tanana are past forty. The youngest speakers of Tlingit,
Ahtna, Ingalik, Koyukon and Has are in their thirties and twenties. That's the way things are going, and not
allowing for miracles, with these ten languages, Eyak will probably be extinct within this century, Tsimshian,
Haida, Holikachuk and Tanana will be extinct by 2015, the very last speakers of Tlingit, Ahtna, Ingalik, Koyukon
and Han will be dead. by 2030, the lifetinfe of many people here. i . )

Next there are five Alaskan languages where some children are able to speak to some extent in one or two com-
munities, but these are already English dominant, or rapidly becoming so: Alutiiq, English Bay only, and the
youngest speakers are teenagers only; Dena’ina Athabaskan at Lime Village only, and there the youngest speak-
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ers are prohably ten, maybe two or three children I'm talking about, Upper Tanana, especially at Tetlin, Tana- .
cross, Upper Kuskokwim, especially at Nikolai, but the youngest children, no. This alsu gues, I hear more recently,
also for Atkan. Aleut, the last place where children are speaking Aleut, the Aleutian Aleut language. Atthis rate,
the way things are going, all of theseJanguages, that is most Alaskan languages will be extinct within a lifetime,
by, say, 2055. Gwich'in might make it at Venetie and Arctic Village w hich are the only two villages, I understand,
w here children are speaking that. That will probably be th ast two v1llages w here there are children speaking,
w here there are people speaking Athabaskan in Alaska asa Natjve language Inupiaq is a different story. That's a
language that is partly in Canada and Greenland. And if children in Barrow don’t learn pretty quickly that
Greenland exists, and learn more about Greece than they*learn about Greenland, their education system will
succeed in wiping out their identity, too. There is a big Inupiat world out there, but to what extent Alaskans are
able to participate in that, I don't know. The ICC that is coming up offers a direction for this occasion. About the
International Inuit Conference and the awareness that some Alaskan Native people there are not only Alaskans,
but have people speakifig the same language in different places, if united they may survive, but divided, they will
be conquered. On the other hand, many other languages that [ am talking about, most of them are in Alaska only.
That makes them different from other immigrant languages in Alaska. There will always be the homeland. Here
is the homeland for most of these languages. And if for instance, if Dena'ina in Alaska dies, there will'be no more
Dena'ina. There is no plage else to go. That is different from other types of languages in Alaska. *

The two languages which have the strongest position for $urvival are unguestionably Central Yup'ik in the
Central heartland, in the Kuskokwim Valley in partlcular, where Bethel stands as a shining light of s%eaking
Engllsh only. llow long that will last, I do not know, but there are lots of people still speaking Central Yup'ik.
Most of the people who speak an Alaskan language today speak Central Yup'ik.

St. Lawrence Island is another very special place. There, just about everybody speaks the language, but there’
are now some children who are not learning the language, especjally some children who are raised off the island.
It is beginning to show the beginning of the end, too. So I would not gnarantee that in the year 2100 that any
Native language in Alaska will be a'living spoken language. So what we do here from this day on will have a
tremendous effect on that, but [ have no guarantee the way things are going. I might say the way things, they are
going are better than they were back at the first meetings in 1973-74, but they are not good enough yet. [ won't
describe just exactly why, but I think we ought to do a lot, ‘

One thing which I am not lere to tdlk about here
today, but which we at the Alaska Native Lan-
guage Center particularly have a very strong re-

pdnsxhlllty for, and interest in, ana pledge our-
selves to, is the need for documenting all Aldskan
languages. I'll read a paragraph on that. “What I
am certain that' we, as.linguists and Native lan-

guage specialists at the Alaska Native La'ngn&ﬁ

N Center and elsewhere can do with adequate s
port is to document these languages well by com-
piling good and comprehensive dictionaries and
thelr vocabularies, good grammars of their struc-
t fure, and alse writing down texts including the
P stories and legends of a language to preserve at
. least the significant part of the oral l1terar> tradi-

- tion. In this way, a fine book of record of this heri-
tage can be kept for posterity in the form, however,
of some books on the shelf. And I don’t mention it
here, of course, some tapes. Maybe a box under the
bed that can be erased by the grandchnldren for
something else, and not. want to review. In this
sense, the language can certainly be-saved. A full
_record, i#a full classification can be made, a perfect
grammar, and a perfect dictionary, T'll explain a
. little bit about linguistic theory for you, and I think
.all linguists will agree on this although maybe not -
. “on anything else, a perfect grammar and a perfect dictipnary of a lang’uage would make it posslli e for a perfect
student, if there is one, to learn the language perfectly without ever having heard it. That is a goal, anyway, we
are working on. We haven’t®tten there yet, nor havel met any perfect students. But, as you all know, it is possible
to learn a language that is not your fitst language. And you can do it very well. Then when the issue comes about *.
that without this documentation, if there is not record of a language, then even the miracle of a language revival is
unthinkable. You can't have the miracle without the documentaton, but with the documentation, that forms the

Weavers, mother and child, of Alakanuk
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groundwork for the miracle, if there’s going to be one \xhlch should take some political anhyl’ other know ledge be- ,
sides, that forms the ground“ ork for revival of languages w thh are nv longer spoken by the children, and it also

enough to form the groundwork for the survival of those languageb still spoken even by the children because in
order to survive into the future, those languages have to be written, lave to be used in the schools, have to be used
" ’in the radio and television. and just as we have dictionaries ahid grammars and nged them, sodo Living languages /
that are spoken and the children need dictionaries and gratfamars. From these dictionaries, basic dictionaries and
grammars, we can make school dictionaries and schoot grammars, from which could be used by the school teachers
and the school children. Again I want to emphasize the very important point of documenting the languages. .o,

Who should do this? Not just us at the Alaska Native Language Center..Not just usat the Alaska Native Lan- .
guage Center with support from the National Science Foundatiun, the National Endowment for the Humanities,
which at this very moment our president could be talking about cutting in half, or cancelling, the resporisibility
belongs to the State where the Native languages are, and belongs in the lpcal language area.

Here we are talking about something that is maybe nasty to say here, this meeting is a lot of fun. That may e
one of the reasons why we come here, but [ have a feeling that we have a more serious purpose. We know this tak
work. We know it takes money, but above all it takes work. And L don't kngw if thig isa place to work, but regard-
less if it were a place to work, it is not the place where we can expect to have the necessary coordination and meet-
ing and working together to save our languages which is the responsibility of those Janguage communities. If you
expect to accomplish anythlng with Inupiaq, Inupiag bilingual education development,_xou can’tdoitby haying a
meeting here once a year in Anchorage. If you want to hage bilingu educatnon work properly in St. Lawr
Island, you'll have to have a meeting in St. Lawrence istand. Peopte who are concerned with the language in
GGambell and Savoonga get together there and work at it thgether as.a language community. Not asan REAA, or a
a BIA School System, or as a whole state. There’s fiot a lot that St. Lawrence Island and Haida can do with the way
of nuts and bolts in the same room. There should be a Haida language teachers’ conference, and there should be a .
Tlingit language teachers’ conference, and there sh@ld be an Inupiaq teachers language conference across three
Native (orporatlons across, [ don’t know how manyREAAs and so on.lknow it cuts across the grain of a colonial
system that has been imposed upon these languages

You have to learn to rise up, get together across the artificial boundaries that have been imposed upon your lan-,

_guages which have been divided and conquered. That was the original purpose and that is what is still gorhig on.
Unless people organize according to their language areas, and get.together by language area.

Has there ever been a conference of Central Yup'ik teachers? If you know of one, or ever been to one that in-

volved all the Central Yup'ik teachers from all theareas where Central Yup'ik is, raise your hand. Has there been
_one? I'd like to hear about that. What we're concerned about is the fact that we are fighting against time. The
forces that have been working against Alaskan NatnveZlanuages have been well funded. They have millions of

dollars behind them. Millions of dollars have been invgsted in the publication of books in teaching English. .t -
Millions of dollars have been invested on training teachérs who speak only Engllsh Millions of dollars have been
invested on materials and training programs for non-Native education for Natives. .

Now, how much moﬁey has been spent, by comprison, on_Alaskan Native education? And education is only a
part of it. The rest of it is the eneroachment of television. Taking a look again at St. Lawrence Island, a good
example is Savoonga. There is no bilingual education in th&’schiool for 4th grade to high‘schoal. A child who is
twelve years old, let’s say, in Savoonga as far as [ know, has no bilingual education inspite of the fact there is a
state law, this is as it should. He is, therefore, getting out of his waking hours five or six hours exclusively of
English in the school. This is in a 100% Yupik speaking town of Savoonga The rest of his waking hours may be
dominated by television beaming into his living room for another six toeight hours. There it goes on from four to
midnight, or whatever. Most of the child’s waking hours in Savoonga, 100% Yupik, is spent here, English. Now
N how long will Yupik last in Savoonga? If it doesn’t last in Savoonga, how long will it last anywhere else? .

In talking about bilingual education, we have to make a very clear distinction between bilingual education in
those communities where the children do speak the language, and bilingual education in those communities
where the children do not speak the language. I'll talk first about bilingual education in those areas where the
children do speak the language. :

Here it is supposed to mean education in two languages, in two languages. and for two languages. The villages
involved are in Central Yup'ik heartland villages, and Siberian Yupik in Gambell and Savoonga, toa lesser extent
also Venetie and Arctic Village for Gwich'in; and I said Atka for Alelﬁbut in the younger grades, the language is
dwindling; Upper Kobuk and Wainwright for Inupiaq perhaps; leolal, perhaps, for Upper Kuskokwim, and
Lime Village perhaps for Dena'ina.

How many of the schools in these communities, especially Siberian Yupik and Central,Yup’ 1k where Native is
still truly the dominant language of the children, how many of them are théere actually bilinguat programs at all?

'} Certainly not in all of them. How many hours a day in the lower grades do children actually have instruction in

the Native language? How many of these children passed through te grades without any instruction in the
Native languagg at-all? Let me ask for another show of hands here. Anybody here teaching in s,chool, or know of a
school,. where there is bilingual education in the 4th through 8th grade? Please raise you hand. Where Native is
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spoken by the* }. Where the childrerpeak the language, how many schools where the children take atleast

half-an-hour or #h hour a day of Native language? Are therea couple of schools like that? At least a few. As you
can see, it is very¥ little. This is supposed to be bjlingual educaéion in Alaska. How many people here are from BIA
schools? Raise your hands. Let us hope that tez hers in BIA schools are all too busy teaching bilingual education to

-\

. be here. N . X .

Speaking of the BIA, the BIA has taken afreat deal, in fact, of the leadership in thig bilingual education. The
BIA hasa very special legal status. I believe it is not subject tostate regulations, and it is not even subject to HEW
regulations, because it is not part of Hefalth, Education and Welfare. It is subject to part of the Bureau of the
Interior. And as such, in parts of Alaska, has been doing a supefb job. As I'say that some of the BIA bilingual
teachers are busy teaching bilingual today. On the other hand, we are talking about policy here and planning, and
I'think it is very important that all states go over it regardless of their administration. They have to participate
together in this bilingual community according to the needs of the language. )

In the earlier version of this paper which I am
about to read here, I said, “What should bilingual -
education be like?” The answer to that is that it - wE
should bea maintenance program, which is all I'm
interested in. I'm not interested in education as
such, but education as maintaining the language.
There has to be a mdintenance bilingual program
and not the opposite,-the transitional bilingual
program. The transitional program means “good=
bye” language, very little. It has always been that
and will remain that, a transitional program means -
start off with Native and end up with English. That
is the story of Alaska. )

. In order for a program not to be a transitional
program, I don’t know about Title VII, Title VII is(
in name dedicated to the idea of transitional bilin-

- -gual education. Under Reagan, if it survives at all;
it will certainly survive in that form. If that is go-
ing to be the case, then I say, “Good riddanceTitle
VII” 1 understand that the Commissioner was ‘ . \
talking about some of that today. That is only a * % Elders listening attentively to the speech s
part of our bilingual money in Algska now. It is .
. good that it is because it is qur responsibility, is a State 'resbonsfbility, and not a federal one. .
- We are free here to ehoose the-r aintenance, of our languages. We are not being dictated by Reagan or anyone
else, what-we spiall do with olr bilingual program. That means that wé should think ‘probably free for a minute. I
know that some of us are not used to that ... It goes from all Native, if necessax‘y.ﬁo 50:50 where by the 12thgrade
or 4th grade whenéver théy are ready, half the time spent teaching ahd learning in Native, and half the time spent
teaching and learning English. But I wonder if even that is right. Why should it by 50:50? Why shouldn’t it be as
much Native as possible and teach only as much English as is necessary for all the children to learn to speak
English as well as they need for their purposes, whatever that is. That may mean that they should all learn tg
speak English excellent}y. They may want to do that, or they may all be able to speak English as well as the
average Dane who visits the United States. Ho many Danes have spent maybe about one hour a day for six or
|__eight years of school to learn to get along-just nicely enough for visiting out of their homeland? So who is to say

. that bilingual education shouldn’t stay five to six houts in Native? I'm not going to make any such decisions. I
assure you. But I'm just giving you some-ideas of what it’s like.

Another point in bilingual education is that bilingual education is often either optional, or a concession to local
patrotism of some kind or anothgr, but it’s not-really education in the same sense as that the education in English

" .is education. It’s not serious. Johnny can’t flunk second grade for not knowing Yup’ik. CanJohnny flunk? Isthere
any school where Johnny can flunk for not knowing Yup'ik, or any Native language? Is there any school Johnny
can flunk for not knowing English? Nobody is raising his hand, but I assume there are some. i

Native language programs have to have teeth; toothless, they will not survive. We have to be serious about it.
Ok, so take Bethel, Bethel is 80% Yup'ik and 80% English speaking, but there are lot$ of kids, especially with
non-Y up’ik heritage in Bethel and other places who don’t know the Native language, and like the Native children
do, it will be unfdir to them, it is said, that you should impose the Native language on these people. Yet those are
people who have chosen to move to those communities. They've settled there. And if you have in your midst 10% or
5% of families of whatever race whose home language is not Native, whereas everybody else is Native, and you
give up the entire Native heritage because you feel you should not impvse on those people who-have chosen-to
spend thefr‘ lives there, I think you’ve done a false favor to the people who have chosen to spend their lives there.
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Someboay.marrneq into a commumty or moves into a community, have, children in Savoonga, or Akiachuk, or
whatever, and people speak English so they don't have to learn Yup'ik. Thats language suicide all over again.
I don’t knuw how popular some of these ideas are, but I feel myself, personally, that is is unfair, that anythmg
less than right. that a Native language speakmg community should expect permanent residents there tolearn the
Native language. When you move to America, I don’t care whether'you are Italian or Japanese, or Whatever, you
are supposed to learn English. When you move to Akiachuk, you're sipposed to learn English. If you don't, if a
language has no teeth, it won't survive. You' ye got to be able to stand up and say, and insist on this part.

. I'realize that I am talking about an ideal that is far, far from the present reality and that any teacher or admin-
|strator, for very good reason should say that this is impossible, or ridiculous. He couldn’t say it's ridiculous, but he
could say, “Yes, this is impossible,” and correctly so. You canmnot have algebra books, you cannot have even a third
grade matgbook, you cannot have social studies books and so on without generations of labor. You'll take a lorrg
,time to achi®g this, but this his to be the goal. There has to be some idea. There has to be some policy. There has to
be some notion that this is the language of the community. That regardless of the fact that we cannot today give
six hours of Yup'ik in the school to teach it well, that we rhust, nevertheless, aim for what is necessary to keep the
languages-going; otherwise, we are only prolonging the agony in a sense.

I have a long section here on curriculum, which I'm not going to have the time to get into:but let’s essentially say
agan the final word of education is not translated.education. You will not do it by taking some social science text,
or translate Hamlct into Han. That will not be the objective. It might be very nice to have a Haida translation of
Hanmlet, but that is not what is needed. What is needed is that concepts also should be Native, and that someday we
can have.those translations. But we are talking here about Native world, and Native thought, and Native culture,
and Native survival, and not transforming Native into something else. By survival, I mean not, of course, un-
changing survival. The superficial trappings of your civilization. the clothes you wear, the hairstyle you may hdve,
the hit pdrade, etc. Those are very superficial things. Even what you eat could be superficial. The profound i 1s the
spiritual basis in your culture in Alaska.

The Japanese people today are not all just swinging swords like in the movies, in the good samurai movies. They
are making better transistors and better cars than we are. They are nonetheless Japanese. But, why are they still
Japanese? Because they-are still speaking Japanese and that's why they feel they're Japanese. That’s thé essence.
The rest is relatively superficial. So I'm not talking again about keeping little things unchanged. I'm talking about
necessary change for survival of Native cultures as such with the language.

Again jn the curri¢ulum, there’s one point, or two, that I'd Ijke to make. There’s a whole, in the case of Eskimo,
an Eskimo world out there of people in Canada and Greenland which nobody in Barrow and children in Barrow,
are only beginning, I hope, to learn about. The same is true of Central Yup'ik, or in the case of Athabaskans. How
.about if they learn abouit Navajo? How aboyt if they learn what isn’t Athabaskan? There is a whole Athabaskan
world out there they are not taught anything about. They are taught about flax isgrown in Peru. The major crops
of South Africa are corn, barely and wheat, or something like that. They do not learn anything about their own

w or;d Granted there 1s not any curriculum. Granted you don't have texts. Granted it will take some time, but you

have to alm for that. If you do not look up, you're going to look down. You'll go down.
I won't talk at any length here for any training programs for teachers and the materials developmentprograms
_ except to'say again, they must be reorganized accordmg to language area, and people in the giveén language area
should work together. Not necessarily in the given REAA, ot the given administration, but the given language
and that takes going against the grain. The support for those programs must ceme from those areas.
. Now I'll give a couple of minutes on the situation with television and radlo This is particularly critical for those
areas again where the children still speak thelanguage. I won'’t take the time to read the section from here, but I
repeat what I've often already said that the-television i is now a form of cultura) nerve gas the way it is today.
Television is a tremendous cultural force. You could be having a fine bilingual program and not paying attention
to what's going on in your own living room, you'll wake up someday to find you have lost the battle of the living
room. You'll have lost your language. Children today, at five years old, can’t understand Kojak. By the time they re
ten, they will. You can be sure of it. The questlon is will they understand their own grandfather when they're ten?
That's the issue. Not whether they are going to understand Kojak or not, or Masterpiece Theater. I don’t know if
they all love Hamlet together. I don’t care if the programs on TV are bad. The problem is that they are not Native.
-,.How to have Natwe language TV 7 That is aghther big issue. I took that up with the State Broadcasting Com-
mission 2 month or-so ago, and I was told to get out. They are not interested,in this issue. The responsibility is,
they're right, not with them. The responsibility is with you. You can sit and watch English TV all the time and not
do anything about getting the Native languages in the Native language/communities. You can’t have Native
Alaska speaking and speaKing twenty different languages at once. You have to have St. Lawrence Island speaking.
(;ambell talking to Savoonga and Savoonga talking to Gambell. You have to have Inupiaq televisioh network

connected with Canada and Greenland. You have to have a Central Yup'ik television and radio network center, ,

presumably in Bethel. Without that, you won't have anything, and you're wiped out.
In connection with that, maybe I'll read’a resolution passed by the state AFN Convention, probably in thisvery

hall, a couple of months ago: Whereas Alaska Native languages are important to the cultural heritage of"all |
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Alaskans; and whereas their position as living, spoken languages is'severly threatened g?hroughout Alaska; and
whereas there are nevertheless several language areas in Alaska where the Native languages are spoken by all
the people, and it is clear that radio and television are rapidly spréading throughout all of Alaska so that it is only
a matter of time before practically every Native speaking home has, besides radio, several channels of television;
and whereas the’ languages that are used 1in the television and radio at home for several hours a day have an
enormous impact on which languages have prestige and meaning in the home, and which languages future
generations will maintain; and whereas it is very clear that the broadcasting systems that are presently being
develgped are not specifically concerned with production and broadcasting imthe Native languages, we get these
satellites upstairs, in heaven, which rain downe'programs which you absolutely have no control over. You don't
think you that could control what goes on the television than you can over what’s coming out of it, or the weather.
[t comes from heaven. .

It is clear that the direction in which broadcasting is developed will only increase in extremity and function to
obliterate whatever might otherwise remain and develop of Alaska Native languages and cultures and the tech-
nology to develop community Native language broadcasting programs is readily available. Cost is relatively low
compared to many kinds of construction or social programs, and the talent and potential to develop and maintain
such programs is presently available throughout Alaska. 1
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What distracted me is the memory of hearing a tape recording of a man from Gambell broadcasti;lg a basket-
ball game, sportscasting the basketball on tape and the man was saying, in Yupik, of course, “Someone’s got the

\?“' someone’s got,¢he ball, . . . passes to. .. and dribbles down the court and he shoots and he misses and so and so

kes the rebound,” and so on, and doing it very well, and that could bea part of what Native television could be, in
Native. The breaching of 4 whale in Gambell could be seen in Savoonga. A ‘potlatch at Tetlin could be seen at
Northway. Personalities could be interviewed. Old people telling stories. The traditional kind of thing could be
shown. There are lots of possibilities. If you don’t take those possibilities, after a while they’ll be gone.

I'll plot read the rest of the whereases but end up “Be it resolved that an organization be formed to further the
de&/;fpment and financing of Native language broadcasting systems and programs in those areas where the
lapgliage is spoken to at least some extent by all generations and these organizations consist of representatives
from the Native Corporations—the development to be appropriate to particular language areas and that there be
a proper Native content.” But the question is where will this resolution go? Just a resolution, just a.piece of paper,
everybody agrees but is anybody doing anything? Again, I cannot think of a better audience to mention this to. If
you people here don't do it, the State Broadcasting Commission’s already guaranteed us that it won’t be done.,

Finally, I want to talk about bilingual education in those areas.no longer spoken by children. That the language
i8 no longer spoken by children in most of Alaska is already mentioned. Once again, what cana bilingual program
realistically expect to achieve in such a place? I'll say only briefly that one thing it can do for sure isim part a sense
of the past. If there is a documentation necessary in the train{ng and materials for the teachers, it can impart a
sense of the past, apdall the childref, depe‘fding_on how much istaught in the schools, if it's fifteen minutes a day,
after twelve years, that's quite a I6t. If it'san hour-a day, it'll be an awful lot. If it's an hour a day in class for twelve
years, those kids, by the end of twelve years, if it's done properly, would, most of them, speak quite a good bit of
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Native, just as wéll as the average sophisticated foreign traveller speaks English when he comes to the U,nit'ed

States. Or at least, let us say, as well as, getting personal again, my Jewish ancestors lost their Hebyew language a

long long time ago as many Alaskans are about to lose their language now. And their ¢scendants kept the lan- |

guage up in an academic setting in that sanfe way by reading it and writing it, by,learning the old traditions, by
keeping it as a part of the spiritual inheritance of the people wherewith they were able to continue their cere-
monies and their prayers, and their philosophy, and their identity. Then in 1947, a miracle took place. It took guns.
It took politics. It took work and so on, but there was a state established with an official language of Hebrew.

Hebrew is an example of a language whith thanks to that dedication, and thanks to the documentation, is pos-
oible, did revive. It is possible for a language to be revived if it is not abandorfed. And these bilingual programs

»

whatever.-Not even a miracle would do it.

that you have in your schools where you teach some minutes a day could produce genérations of your descendents
who, in the future, someday at least, would be able to revive your language. Without that, there is no possibility -

I suppose the final question is, what's the use of our Natwe languages. We all speak Enghsh Obvnously e\er,\,
body in this room can speak some English, or you wouldn't be here. So what's,the use? And 1, in typical Jewish
fashion, will answer a question with a question. I would definetely convert that question not to ,"What use is the
Native language,” but the question is really, “If you lose your language. can you survive as a people?” Y es, of
course, the Assyrians are probably still with us even though the empire is gone, but nobodweaks Assyrian. So
we consider. they are gone. Today, here today, how many of us in the future will still be here in spirit if our lan-
guages aren’t here? I don’t know the and¥er to that question..I think the answer is, “No.” I think people here
understand that the essence of the soul is the basis of your culture, your essence, your soul, your nation has no
future. I think that's why we are all here today. I will nof apolgg\nze for anything that may have been unpleasant I

. mentioned. I stand to take the flack anytime. I wish you the very best of hard work and ltick in this undertaking,
and 1 feel again there's not a single group in Alaska in one room at any other time that I can say this that has so

much responsibility for the future of Alaskan peoples. Thank you very much.
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CULTUR‘AL ENTERTAINMENT ..
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5:00 P.M. - 6:30 P.M:

The Alaska State Advisory Council for Bllmgual Bicultural Education ended to-

day’s activities by hosting the participants with sorne tasty hors d’oeuvres and anen-:
-riching entertalnment program provided by the following groups:

- - Cook Inlet Native Association Tunik’s Barroﬁz/ Dance Group’
Hooper Bay School Daneers Minto Dancers . -

Northway Dancers

— DRESS REVIEW

»

- ’ -

€

* Marlene Johnson, Division Diréctor for
the ‘Cultural Personal Development
Cehter of CINA introduced Audrey
Armstrong;, narrator of'the Cook Inlet

" Native Association Dress Review.

Andrew and Alice Kalerak, CINA royalty dressed in tradmonal
Esklmo wmter attire

.

-
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) Children ffom CINA%S Saakaaya )
Children’s Center - glimpse of the
N well-dressed Natives of Ak%a_
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Brenda Flag}i"érty . At_habaskan dress Ruth Green - Aleut seal gut raincoat
. with baby carrjxer bgﬁmd her —badf .and’ carrying a berry-picking basket
. . - . - ‘ »
, Pauline ‘Demas - Aleut hunting_ hat, +
: sealskin jacket, skirt and mukluks
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Joe Senungetuk - the best ({résked
Northern Eskimo man - '

. \ ’ . -

Pauiir'lé White =Tlingit headband, but-
ton vest, skirt and l‘)la_nket. she.is ready
for anything . )

% L

) ~
Where is the Eskimo dancing tonight?
A
&
v ]
~ -~

Friendly smiling A xel Johnson is “Heinz
57” - born in Texas and migrated back
here to Alaska, he’s part Haida, Tsim-
shian, Tlingit¥etc. - his headband and

jacket reflect his mixed ancistry .
— .

.

~ . J
The Athabaskans’ cousins, the Navajo, .
were represented by Miss Eluska

-~
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Northway Dancers

@
[

—

-

- Drummers and singers for Tunik’s
Barrow Dance Group

v

This dancing is fun! This little boy
joined the Hooper Bdy School Dancers
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GENERAL SESSION . .. " ® - 7 800AM -9:00 AM. |
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Thursday, February 19, began with a peneral Session in which the speaker was
* Christina Paulson. She was introduced- by Mike Travis. , .
4 v . . . .
. That's a lovely introc!{ction although I think it g
has very little to do with me, nobody can live up to
- that. kind of billing. I would like to begin my talk
by telling you what I think is an absolute must in -
working with classroom' teachers, administrators
" and the rest and that’s a very. healthy distrust. A
healthy distrust of experts .. ."’comes to us. Nobody
knows more about the problems of language
teaching in Alaska than you do. And if 1 say
anything that is of the least usefulness to you, fine.
If you disagree with what I say, then consider very
carefully that you are more likely to be right than I
am, or af least there’s a 50:50 chance. I propose this
morning to talk about the world of TESOL.
r I remember vividly sixteen years ago when I was
. a graduate student at Columbia and had not yet
o _developed my distrust of experts, 1 went to a
" conference downtown, a founding cqnference of
some organization that had t0 do/ with\teaching - .
English. Of course th8y didn’t speak it, and it was Mary Finochiaro, that I only knew then by .name and
reputation, standing on a chair in the back of the-audience ﬂa',iling her arms and actually crying real tears. She
was 50 upset that the name of the org'anizatipp could .be related’to second language, EFL, English as a-foreign
language. - - . * :
It made very little senge to me at the time that anybody would cry because of the pame df a professional
organization. What Mary was crying about, I think~was that she wanted ESL, English as &Second Language.
- And I think that the distinction was far from clear back in 1966. Just recent enough as for the name of the
- organizaiton nobody could agree on whether it should be English as a Foreign Language, or English.as a Second
_ Language. And I'll talk a little bit about what's implied in those two. T
.People finally settled on TESOL, Teaching English'to Speakers of Other Languages, carefully avoiding any
\ preference toward one or the other. Today, it is the professional organization for all people such as us-who like to
" mess around with people who are not like us. I find that a great relief. N . L

How did that organizatign come into being? I think if your social institutions, and TESOL as an organization-is
that, you need to have some sense of historical prospective. TESOL did not spring fully,clad out of some Zeus' head
one day. There was a lot of struggle going on .. . A huge organization need to have so\ne sense not only of where
they’re going, but where they come from. T . .

Language teashing has gone on as long as We have written regords. I don't suppose you ever particularly N
thought about “the Prophet Daniel and ESL, but nevertheless Nebeuchanezzer picked him up for scribal )
education and that was primarily lea{ning to‘communicate in languages other than Hebrew at the time. You can .
go back to 3000 BC if you like and ‘traditional Sumarian, Native Arcadian and the rest of them. Now, what
changes in the langudge teaching-primarily . . . Everything I can think of has been tried before, and there are |
exceptions besidesas well. And since I'm in haste, I'm not going to comment on them at all; otherwise, I think we |¢
have St. Augustine’s tried method of controlled composition, and so on. You can pick them up. -

\)‘ Well, those things are the objectives and purposes of language teaching. Some of you may have other ideas in

mind than President Cartgr’s Commission of Foreign Language Teaching dictate. .
How did we get to where we are today? By learning from other’s practices. We don’t really know much about |,
. language learning at all . .. You had Worjd War II, and suddenly, it became very important forstrategic reasons | .
to have a lot of pefple learn a lof of fuiny languages'in a hurry. such as Burmese, and the rest of it. Funny
languages thatWould take us quite a while to learn how to say. Then we can't talk about these exotic languages
. because We find out, quite correctly, that it’s not quite exotic to those people who speak them, and it implied a
value judgement. Then we talked about the less commonly taught languages. And in doing this and that that we
learned a.lot that we finally taught the less commonly taught languages so they end up being funny languages.

>

-

Alas%: is full.of these funny languages. - . . .
Notw at that\point, you had a number of people who had been trained as structural linguists . . .}he grammar
- had been going on for two hundred years and . . . . in Europe because they were closely related languages. And
— » 11..7 - -
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‘then }me)ve cultural anthropologists-coming up against the A\?ne::ican Indian languages. A nd nothing wastoo. . .
and that really was the background to structural-linguistics. In addition to the anthropologists, you had people
that were concerned about translations, accurate translations because they did so many projectss. . . of man¥y
languages such as Arikara which-has inclusive-exclusive we. Exclusive we, we two, but notsyou guys: Inclusive
means all of us. That’s how we transeribed Arikara, exclusive we. And of course in their mind it is clearly that
they are coming in talking about the gioss for white people only. That’s quite clear it's for us. They had no interest
beyond that. Of cpurse it's for missionaries, but whatever it was, they decided that they really needed to be able to
learn language more efficiently. :
They had to be very pragmatic. All these basically taking place at the University, as ydu realize, who trained
people to go out. But which was likely gliaranteed to be uselegs when you are already in the field. But because of
“the practical bent of‘the anthropologists and missionaries, they promoted the practice of what else they were *
doing, that they could turn it right around and use field methods techniques for teaching language. And
something our pattern drills come from, and tried out the frames that we use to &llicitate various features of
languages. ) ) T : .
Bloomfield, who was one ‘of the earliér linguists, and was a good friend with Watson who was a precursor of
Skinner, I think, totally accidently, these two friends were walking on tHeir, way to the University discussing -
these theories, and #Me’s theoretical framework fitted the other one's interest perfectly, and you got a very -
powerful combination. There is a theoretical framework for language learning, a whole L@bit—fd'rmatlon bit that
fitted very nicely with then existing methods of teaching languages . . . of history, Part of the training of an entire
generation, or two, or three, or four, from 1949 to 80, how many generations is that that detest foreign language
classes. How many of you studied a-foreign language with the audio-lingual method? &Vell, that’s not very many. I
do not know how so many of you escaped. % .
Of course somé people were insisting that it could not be learned that way. Well, what happened at this point
was that you got . . . statemen®&of fgreign language teaching through the w hole theoretical framework of habit
formation, whether it worked or not did not make much difference. You could write papers about it, and you could
get tenure and all the rest of it-Maybe I'm exaggerating. So I think by my paper and my training, I am one of
them.T don't think I exaggerate too much. But even so, TESOL people knew they had to draw up whatever it was.
And in 1966, as ['ve told you, there was Mary Finnochiaro, standing.in the back of the rpom waving herarmsand .

+

»

crying to herself. . L ‘ &
I think that you can see for yourself that most of the professors who have been involved in academia repeating .
Burmiese and thesest of it, all that was really Burmese as a foreign language, or English.as a foreignlanguage. I’ r~

was in Peru. [ was in Morroco. I taught English. Here it had no greater social, psyghologital significance fo those
unwilling Peruvian and Morrocan boys that were learning English. And [ taught them bl{inéually. Who carries
that burden for myself, fog that matter. . . , L ",

[ learned English as a foreign language. That was no threat to my sense of ego and identity whether I learned
English, or Erench or German. That wassimply what one was taught in sehool and that was a&ll we ever had. Tﬁen
the year' wehad our own teenage friends and learned those spiritual songs by heart, and no matter how hard we
worked on our English pronunciations, the minute we get our blues, we would switchover #o.Amerigan
proununciations, which of course, was against everything . . . w& like . . . America. In other words, I am really i
making a point: there are forces that go way beyond over what échools_can do about lan};uage teaching. Well,
compare that kind of langudge teaching experience, English as a Forgifgn Language, that makes no psychological
demand on the learner of the language, with that of learning English on the Navajo Reservéiion'. with that of

. learning English for the Puerto Ricans, with the Chicanos of the Southwest.-Now I think, what ary wasdalking

about . . . She-came from an immigrant Italian background. At that same time, we hadn’t even\begun to think
about bilingual education ip this courftry, unless of courseyou belonged to New York's upper class énd you went to
some French. .. or some such. It was not recorded any where in the literature that French . .. studet{ts were better..

_ than students in public education. We can ignore them for the time being 1t". .. in your whole life that public

education should be bilingual. And I don’t care if you are talking about Sanskrit in 2,000 B.C., or whesdver.it was.
As always, somehow or other, elite Qilingualism is markedly different than people’s attitude towartl it who are
being bilingual and who come from one of the groups who signify cultural negs. .. Well, now when Mary learned
English, the Chicano children in school .*. . when they learned English, they didiit only learn English, but they
also learned that Spaimr-was a bad place. Their families who did not speak EnglisH, obviously by ex siom, must
also be bad. And that here was a sfident who tended te succeed and become likely &g the teacher and make his, or
her contribution to you as a ... Well, most of the students were a problem at the fourth, fifth and sixthgrade. The
more that they learp in addition to elementary arithmetic and reading, they also learned they-had blowh their one
chance in life to achieve ugward social mobility, . . . tp get their fair share of the pie. i .
"The schools have said, “L®k, here is you chance. But how about me?”. . . Then someho other, they took
them a second time. Then I, then, who did not understand why Mary stood on the chair ynd cried about EFL
instead of ESL. There is an enormous difference between those two situations. i

-

Within the world of TESOL you do igdeed have ESL, and if you have to earn lots of rfoney, t;]ere are’}wenK
* (] . A by . -
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eight thousand a year, plus lots of vacation and plus free transportation, you can go to Saudi Arabia—Il be glad
to give you refprences—and you wonder of course why they pay so much. You can goon to Saudi Arabia and teach
English as a foreign language. The purpose of that English as a foreign language is probably primarily to read
the diretions oithe guns, or whatever weaponry that we send over, so they can figure out how to use it, but which
is again to say that-Engish as.a fogeign language§has‘ social and political connotations.

There are few acts so political as language speaking, and I think that we get so absorbed’as EFL teachers in -
doing well with methods and techniques that we forget the political aspects of it. Well, within the world of TESL,
you have clearly ESL, and EFL. You also have, since the seventies, bilingual education. I think, for those of you
that know me, what I have been working on, you know that my credentials in bilingual education are fairly im-
peccable: So if I critidize something, I surely achieve the right to do it. ;

I think,the bilingual edycation group is a good example within TESL of a group that didn’t use an institution )
for their purposes a§ much as they, in the beginning of the movement, . . . are forces as competitors. The words
people connote ESL within bilingual education, I think ’Alaska may have escaped, but also so often amount to a
fairly ugly word there. Eventually there are famous documents where ESL was being denounced in every where-
ases that ESL is no good, that you can't use it in bilingual education, ex®ept with a little tiny footnote that, of
course, ESL is a necessary component of any bilingual education program. The fact of the matter is thatyou can't
have bilingual education in this country. withgut ESL. . ‘ .

You won't know that democrats promised to disregard inoperative statements about bilingual education. Now
that mears as far as we can all guess, that what that means there is a lot more responsibilities for bilingual edu-
cation that is going to fall on each individual states. I was facinated to hear Mike about Alaska’s objectives, I guess s
that's what they are, and the range of tliém. My guess is that, it’s more than a guess, an informed guess, is that ’
Alaska isthe only state in the Union that recognizes maintenance bilingual education as a good thing. It’s not that
we 1n the other states don’t have it, in Texas and Galifornia, but only they require transitional bilingual education,
and on the side, sneak in maintenance bilingual education. Of course it's a loss, especially on the higher state lével,
not to mention the federal level, . . .

There is one other group which has always been accepted as the step-child of TESOL. Actually, the field sh
be TESOL/B. Then in the sense it is partly the.most difficult field aspect sub-group of TESOL. And that is we'll
have nominals as EFLB and ESLB. I'm enjoying this. What it amounts to is standard English, whatever that is,
maybe Anglo Eng}ish, or you can call it any derogatory term you like, my only problem is not agreeing on what it
is,.Standard,English as a Second Dialect. That is going to say that the other variety of Ehglish that the students
speak is a non-standard form. Frequently, that is considered non-desirable, and the group that became the most
vocal, presumably because they had so many injustices perpetrated on it in terms of language, non-verbal child-
ren, children that can’t make a connected cognitive whatever . .+ and they talk Black talk, and they say, “A ha.”
They-never’ heard of copula deletion, obviously, which is typical of Black English and many other respectable
languages as well®. . - - , . T

At the sixties, tail end of the sixties, the Civil Rights movement in the early seventies, Black Engligh non-verbal ;

syndrome, and Black non-verbal children—anyone here who knows is one of the traditional vetbal cultures you ) .

could fird—were in the forefront of SESD. As it happened, the last couple of years, . . .it was the first year they

had voted a white president or chairman, of SESD, or whatever it is. That would have been unheard of five years

.ago. ... Now that's significant in that it means that there i concern oytside the-one ethnic group. And indeed
. there are now people concerned with SESD such as Appalachian teachers. - ‘ R

Appalachian English is highly non-standard. However delightful it is, it is unlikely to be tolerated by white
teachers in Appalachia. ¥ou have the whole problem of . . Caribbeans. You have the whole area of Native

Americans, many.of whom have shifted languages, and groups have shifted language at a rate where they have

given up on the original language at a rate that takes for them for the mastery of English, the complete mastery of
~ English, but the mastery of English in a yay that is heavily marked in a variety of ways by the original mother
tongue. And Ehat causes trouble . . -

° N -
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WORKSHOPS | . ‘ 9:00 A.M. - 10:30- A.M. ,,
* Sirategies for Language Main'tenance. ' " L

Michael Krauss -

Audience: parents, teachers, 1nstructors Admlnlstrators
A

This workshop dealt with learning abouit ways to .
revive, maintain, or strengthen the use of languages
other than English in schools, homes, and commun-
ities .

e fﬁ

* Integrating Bilingual Teachers into the Educational Sysbem
"~ Ray Barnhardt agd Dennis Demmert
‘Audience: teachers, administrators, instructors

The presenters identified ways to-integrate
movre effectively the bnngual education teach-"
ers into the school programs.

Ray Barnhardt e

i ~

* Des1g'n1ng Maberlals and teaching an Alaska Natlve Language to Adults

Chase_ Hensel and I lexie - .
Audlence general, nlstrators, c]assroom ‘teachers, instructors, parents,

students

- Participants in this session learned about:
a. Adult language acquisition theories
b. Choicés for materials design used for the Yup ik
language
¢. Teaching techniques and ways to revise maternals
d. Teachmg techniques for teacpmg Yup'ik to adults

N
. 8
D ~ 3
. -~

Ida Alexie
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* Preserving Alaska Native Place Names ’
James Kari ) .
‘Audience: parents, teachers, instructors

James Kari andsone of the elders who partlclpated
in his workshop

¢

This  workshop dealt with:
a. The relevance of oral tradition in
geography
b. ‘'Ways to utilize this knowledge in

the curriculum and in the class-

room
¢. Utilization of Native place names

. on map

It

* Teachmg Engllsh to Japanese, Korean, and Chinese Students

John Koo
Audlence classroom- teachers instructors

The Participants in this workshop learned -about the
fellowing: & ‘

a. Comparisons of Japanese, Korean, and Chinese
with English

b. Diagnosing linguistic problem areas

c. Strategies to help students learp 0English

4
-

John Koo

o

&

% Indian Education Parent Committees: Rights and Responsibilities

Ph111p Lamebull

The workshop coordinators dealt with the Indian Educa->
tion Parent Committee members’ role, rights, and in-
-formation they need to carry out their reSDOYISlbllltleS

I
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* Teaching Conversatiog_al"l'nupiaq (Part 4 of 5 continuous presentations)

C Edna MacLean
i .

X

x Techniques for Teaching’ESL in Rural Alaska

Linda Munson "R

Audience: classroom teachers, instructors

v

»
r

¢

* Participants Jearned ways for teaching
Engtish in rural bilingual programs

Linda Munson and participants

i; The Beauty of Differences and the Differences of Beauty

May Sasaki

v
k4

Audience: administrators, teachers, instructors, parents

This workshop taught participants more about:
a. Cultural pluralism
" b. Materials available through the “Rainbow ~
Program” to teach cultural ‘pluralism
c. Ways to build human relation skills

Mary Sasaki at the end of
her session

"v
.

* * Exploring Career Opportunities
Marti Bomotti .
Audience: high school students

Students part;'éi pated in the development of personal profiles which included interests and also personal

L

strengths. They learned how to use this information in exploring potential career opportunities.

2

Marti Bomotti with high school students
exploring potential careers

Py
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Thursday . .-

10:30 A.M. - 12:00 Noon

Community Resources: They're There for the Takmg Through Community
Education

Kim Ratz g«

‘

P

Audlence. aé’mlmstrators, classroom teachers, mstructors, parents

1

workshof taught participants about:

. The concept of community education

. Models of cooperation between bilingual-bicultural
educatin and communfty education

. Developing potentnal projects for local communiPes
" Kim Ratz

WORKSHOPS . . .

*x  Bilingual Education Scope and Sequence K - 6

12:00 Noon - 1:30 P.M.

"1:30 P.M. - 3:00 P.M.’Z

Marla Heinrich
Audlence {&’mlmstrators teachers, instructors

The focus of this workshop was aimed at the participants accomplishing the following objectives:

a. Gaining an understanding of the minimum level of competency skills, natural contingencies and classes
of behavior (that are likely to receive reinforcement in the regular classroom) to be achieved bya lim-
ited-English speaking student (K-6) as provided in the Bilingual Education Program Scope and
Sequence.

b. Acquiring first-hand knowledge of some of the varied techniques and devices emkployed by the
Anchorage School District Bilingual staff in teaching specific skills provided in the Scope and
Sequence

¢ Q,Ev luating the significance of the Scope and Sequence as it relates to the Anchorage School District
Biliwigual Education Program. ~

d. Determining the strength and weaknesses of the Scope and Sequence in order to minimize costly and
irrelevant activities in carrying out the objectives of the Bilingual Education Program and at the same
time maximize its effect in making the Bilingual Education Program the core of effective approaches
for the education of the culturally-different student.

2
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* Develo;;ing Cultural Awé.renéss Materials for the Classroom
Carol Hendrickson .

Audience: administrators, teachers, parents

The workshop dealt with:
a. How to survey for needs .
b.. Developing scope and sequence of
materials ot
¢.’Selecting and writing ‘appropriate
materials and activities )
% d. Field-testing, disseminating and
conducting, in-service training for.
the materials developed ] o .o

-
~ -,

3
-

) . {

>

* BINL: A‘zTestiﬁg System- Getting Results
Molly Pederson

Audjence: administrators, parents, teachers, instructors
The participants learned about thé Nerth Slope Borough School District’s way of selecting the BINL, its
adaptation of the items, and its way of using it with the Native students. They also found out about how the
testing system can be ysed to impact program planning and implementation. f
e : o ‘ 3

P . ee

¢ o

Bilingual instructors from- Barrow
« taking a break between sessions

\ .

-

/

Thursday ... * ' | 1:30 P.M. - 4:30 P.M.

* Parent ahd Community Involvement '
Beatriz Apodaca '

Audience: administrators, teachers, parents, instructors
Participants learned to do the following: = .

a. Develop skills for effective parent/community involvement

b. Identify strategies for increased parent/community involvement

c. Identify and develop a plan to get at least one area of concentration for increasin

g parent/community
involvement in the local schools . :
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Elders’ Conference: Resources for Bilingual;;Bicultural Education Programs
Rachael Craig and Tupou L. Pulu

Audience: administrators; classroom teachers, instructors, parents, students

This workshop concenfrated on showing partici-
pants how to plan and conduct elders’ conferences.
It also dealt specifically with identifying funding
sources and other agencies within the NANA re-
gion which contributed in-kind donations for hold-
ing the elders’ conferences. Participantsalso viewed
materials developed from collected conference
materials, and they learned the process of materials
" development.
>

-,

1+ Rachael Craig speaking while Tupou Pulu writes
[ ar

Teachmg Co versatronal Inuprafr(Part 5 of 5 continuous presentatlons)

*
Edna MacLean v ) -
Audlence blllngual 1nstructors
? H
* Succesgful, Approaches to Sclence, Educatlon for Alaskan Natlve@s s \
Nancy Murphy ) - -
Audience: admlmstratdrs teac rs, parents ) A
. The WOrkshop presented mformatxon on current science educatxonal programs, ways fo implement pro-
_grams in the schools, and ended w1th a review of some science tests for approprnateness and culture fanrness
* Strategles for Teaching ESL to ngh School Students
Christina Paulson. : .
Adu1ence administrators, classroom teachers, instructors, teacher trainees
Participants were helped to gain mcreased knowledge and understanding of how to go about assisting
students learn English as a Second Language. Sources and resources for ESL" were identified, too.
* Evaluation Designs for Indian.Education Projects »

Neal Starkman
» Audience: administrators, Indian Education Parent Commlttee Members,
project coordinators

Thé participants learned how te develop project designs

which included the following four types: external, staff,
process and product.
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’ * Developmg Locally Made Materlals Procedures and Results
Alice Taff and Seraphim Ukatlsh

This werkshop dealt. with: - $ ) g
a. How to involve community members in materials development )
b. Revising and developing school eurriciila
¢ Teaching strategles useda,é'wnth students in developing materlals .

3 e -~

-

Thursday - "« 300 P.M. - 4:30 P.M.

* Teachmg Haida Language and Culture
Robert and Nora Cogo

-

Mr. Cogo talked about the mythology
and history of the Haidas, and ways of
incorporating these into instructional
materials.

Mrs. Cogo-explaining Haida display

Mr. Cogo and participatns

* Workmg Succesifully with Hispanic Students

Hanna Genaux -
Audience; classroom teachers, mstructors

. . * V\ . '

The presentation in this session included a discus-
sion of the cultural characteristics of the Hispanic |
students, the linguistic characterjstics of Spanish,
successful methods of working with Hlspamc stu-

. dents, and the problergs of students '

Hanna Genaux
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- % Problems and Promises in Materials Development

Helen- Morris - ’ -
Audience: administrators, teachers, instructors -
> The presenter discussed ;;roblems which must be faced in developing locally-made materials and offered

suggestions for materials development based on the experience of the Bilingual Education Center in Bethel.

POST CONFERENCE MEETING ~ ~ 4:30 P.M. - 5:30 P.M.Y]

At last, the final workshop session has ended, and the presenters, DOE Staff mem-
bers, and members of the Alaska State Advisory Council for Bilingual Education
were brought together : again by Judith Stfohmaier; Conference Coordinator. How

. well did we do it? Participants’ evaluation of some itemus are as follows '
" x lOverall evaluation of the ¢onference . * Fulflllment of conference expectations:
. 28%,“‘& excellent . o 29% "~ excellent b
very good 36% very good
. og% good ) 29% good . .
h 4% fair S 5% poor ’ )
ﬁ()% poor * . o
. % AVerage rating for the three General Sessions: * Length of conference: T
' - - Ll » . Id 2 ~ -
’ ,27% « " excellent . . 4% too long
38% -very good . —_ 4% too short
26% . good. ‘. e 92%: about, right
N "8% fair -
- 1% ‘ poor

3 . f o W emeemmemaeneu . [

1 . 1
]

* Should a stafewide bilingual:multicultural educational confer.ence be offered again next year?
M [N ) 4 g . 4 \
99% Yes - 1% No . :

P TR

. Overall reactions to experiences in the individual workshop sessions were overwhelmmgly positive with
such descriptive words as well done, exceptional, excéllent, great, enJoyable and informative. -

»

<. s BEST COPY AVAILABLE
63




"BANQUET ... . :

=~y

AY

Now it isltime Yo congratulate everyone
and every Rgency ve responded to’
. the call of “ATAUTCHIMNKTA—~Let Us
. All Come Together” to celebrate the Sev- -
enth Arinual Bilingual-Multicultural Edu-
cation Conference. The ba activities
- began with Ernie Casulue ide Chair-
_ person, Alaska State Advisory Cduncil for
Bilingual-Bicultural Edueation making’
" the introductions. The rest of the activities Thelma Langdon repreSentmge the Alaska
for this last night of the/Conference follow. ~ State Board of Educatibn

y

Presentation of Award to su pporters—a special way of saymg“Thank you for every-,

thing,” done by Eilee MacLean and Tsuguo Aral of the Alaska State Counc1l for Bi-
lingual- Blcult ral|Education.

<

L 2R “?3%5_ Linda Black, Anchorage School District

3

1 - O

~  Betty, I-:qufmon. Lower Kuskokwim School
Jistrict

i

Ralph Rudzik, Alaska Gateway School
Distriet ) ~

¥

. Paul Jensen, Bilingual Education Center,
BIA, Bethel Center for Bilingual Education

Edna MacLean, Alaska Native L.a'nguage
Center, University of Alaska, Fairbanks

.. . 58




-k

-,

oL

aSteve Grubis, .Center for Cross-Cultural

Education, University of Alaska, Fairbanks.

s

Philip Lamebull, United Indians,_of all
Tribes, Resource and Evaluation Center

\

. Joe Cooper, Yukon Koyukuk School Distriet *

~ 13

Che;rles Kingsland, Lower Yukon School .
District .

e
o 4 ’

Molly Pedersen, North Slope Borough School
! District -

B

- Jim Zuelow, Iditarod Ar;ea School District

_ Beatriz Apodaca, BESCAN’s Alaska Field
‘Coordinator .

=~ »

.
2 -

Edwina Albeita, Kuskokwim Community
College

“t

7

Tupou L. Pulu, National Bilingual Materials
. Development Center, Rut&l Education, Uni-
versity of Alaska -~

-

Steve Kuzuruk, Student
Osientation Services, ACC

. B

Q

RIC

Aruitoxt provided by Eic:

BEST COPY AVAIABLE
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A special~award, a beautiful beaded moose
hide jacket, was niade by Millie Buck on be-
half of the CopperRiver Native Corporation

lingual Materials Development Center for the
Center’s dedicated efforts to produce Native
instruetional materials. °

{

Participanté of different cultures from.all over the state were present t®elebrate

b 4

at the banquet the successful completion of the Seventh AnnualgBilingual-Multich-

tural Conference.

* to Tupou L. Pulu, Director of the National Bi--
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Dancmg and smgmg finally brought the C(mference act1v1t1es to a close. Perform-

A3

. -

- Copper Rlver Dancers .

¢ Flhpmo Dancers

A 3

* »
-
{ 5 -
- 2IiH
KA
' 1Y
{ "",‘1 A=
N . I £ (5
B ¥
‘a@‘ :gﬁ;
° i
¢
> . / o.
- \
ances were made by: . .
o, Gambell and’ Savoonga Dancers
©_“Korean Music » '5"! v o
L [~
+ + Northway Daitgers,”

+- Minto ‘Dancers ..

[l A

» Tunik’s Barrow Dance Group

' Favorite Filipino Songs added ihej
- of music to the banquet

3

El{lc

y ' s Proveed
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-

'Filipino Dancers, exhibiting perfect
timing in the bamboo dance

s,

'Korean Music—Jade Vittonen and
¢ Mike Travis, .

Tunik’s Barrow Dance Group—Ernje
Frankson and the dancerstelling every-
thing with their precise motions
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‘Minto Dan'cers-kthat aifplane’s going:
to land

"BEST COPY. AVAILABLE

- Chief Walter Northway--ninety years
- of singing and dancing :
. And Savopnga Dancérs—waiting for
that moment when the drums explode
. “ into motion -« .
N - . ¢
Y
N
g
- 0‘ N < N L. " ‘ . .
. Eyes riveted on the performers, the little ones above enjoyed the banquet interfain-
¢ .. ment, along with the mere than 635 participants who attended it. . .
) € : i - ';{,‘ - : - .
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