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personal-social .content than were hoys. The hypothesis that boys

would be asked more questions relating to refereptiai-dbjective

,content was nct confirmed but tended toward significance. The higher

rate of male toddler résponses to open-ended questions suggested that

girls may be socialized to respogd to safe, routide' questions rather _
than—+0 questions redquiring cogn ve xestructuring ofqtne ‘objective. . .
vorld.. (Lnthor/DB) ' . '
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- todd]er ]earn1ng, be too d1ff1cu1t for toddlers to reSpond to, or may
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The relationship of adu]ts as teachers w1th todd]ers is crucial to the
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cogn1t1ve development of the child emerg1ng 1nto language and” preoperat1ona]
Although peers provide some verbal interchanges with toddlers, adults .
st{11 account for most of the learning interchanges toddlers encounter in group

(Honig, Caldwe]ﬂ

ven re-

present soc1a1 interchanges w,th little impact in’ st1mu]at1ng cognitive, soc1a1

and emotiona] development in the very yourig child.

rnlat1onsh1p between level of teacher quest1on1ng and student ach1evement.

-

.
4

questions

.
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tions outside the classroom, in that ",

teachers’ questtons_and pup1ls ansvers in a o]ass of five-year old children. -

/

Redfie]iﬁ& Rousseau 1§&f7 reviewed experimental research findings on'the

Gains

in ach1evement weré'more llkeJy when c]assroom teachers used higher cogn1t1ve
Such questjons require pup1]s to manipulate 1nformat1on.1n order to
create and support’ a response, in contrast to-questions that cal] for verbatim

recall or recoghAition of factua] information. French & yasLure (1981) ang.>zed

They

found sthat teaoners' questions in the classroom often differ from "genuine" gues-
. the,teacher is not seeking infqrmation
to so?vé some” prob]em she has, but a]ready 'knows the answer', and moreovnr has

often pre- determ1ned exactlj what will count as 'the right answer'" (p 34)

+

s

1

The authors a‘so discuss the various techniques that teachers use 1n reformu]ating.

«their questions, so that the child will produce an acceptab]e\snswg¥. . ‘
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There is a need #r more knowledge concerning the nature of teachers .
questions to todd]erg '“Qua11ty“ quest1ons that w11] promote cognitive | and , ,
social ‘development aré'parfTEETarly important for teachers whot-work with ple-
-schod]ers from,low-1ncome, ow-education families. Such ch11dren often score. A;yﬁﬂ__ﬂﬂé
be]fw the1r m1dee-c1ass pggrs on }anguage andrcogn;tqre measures.. For examp];,

[

Ty

Q

Forms’ of*Quest1ons . ' SN . - :

in ‘the standardﬁzat1on of the'Caldwell Preschool Inventory, lower SES chJ]dren
were ab]e tocanswer as many quest1ons at s1x years of age as were four-year old

children frmn\n\ddle SES fam1]1es (Caldwell & Sou]e, 1970)

P [}

A variety of types of" quest1ons are usged by careg1ver$f' - Some questions re-
duine only a "yes or no answer, Others reqd]re_a specific denotative response. .
“fs this a penc11?" and "What is this?" are respective examples of these two types
of convergent quest1ons. Th1s type of qyest1on is 1mportant because 1t heTps chit-

e

dren focqs on ‘particular aSpects of the personal and soc1a1 env1ronment At also

helps ch11dren 1earn new vocabulary words, classification categor1es and words for

v,

d1fferenti:t1ng s1m11ar expef1ences such as colors er shapes that are closely related.

If well formulated, convergents questions al]ow the ch11d to retrieve ptfesent

] L)

knowledge from memory. However, convergent questions that demand one correct

-~

answer or a yes/no answer should be theoret1ca]1y less fac111tat1ve of higher 1eve1 \

. cognitiVe deve]opment They may not require the ch1]d to use representat1ona]

into the representat1ve roles of questwon askér and responder.

ab111t1es extensﬁvely. Yet, they may st111 be a useful means to 1n1tﬁate a- ch11

%

. ¥ . , 3

. Open-ehded qde$t1izs "rovide direct confrontat1on to the child's current
1

p01nts of" v1ew, thus,, 1%ading the child to restructure his thought§" (Sigel & ,'

Saunders, V?VQ Pp.. 169) When a _teacher inquires of a ch11d "What wou]d you 11ke

to do -mext?", ne1ther the kind nor. the amount of zn{ormat1on requ1red is Spec1f1ed
Nor is there clear evidence as to what a “correct” response is. Open-ended ques-

tions force the respondent to decide what is appropriate and how much to say. =

.
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-
! ' 3
) . -
» S .. .

v-

.. P 1



' .. - _ Teacher Questions

-
.
.
. . N
. , Lo : _ - v 3
) }‘Il‘i' ' . Y R ' . .
. . . , . , .
N B . . . /A

With a teacher s quest1ons such as, "What do we need to do to keep our gerb1ls

happy and safe and. comfortable?™ cogn1t1ve tension is created The ch11d must
’ N ]

select, from an array of opt1ons, the. responses, that ‘he or she th1nks best meet

"

the demands of the quest1on et ~<e«»:—*mw—-~-—“”""““;“' ) -~
Cons1der the fo]]oW1ng open-ended quest1ons ’ -

[}

1. ’"What do we need to make a cake'?ll
« .. 2. "How else cou]d you get to the other side of the room?"
3. "Where are you go1ng?"
'$ige1'(1970) suggests that in order to ahswer Such.questions a child must

« ' ' . s *
“create temporal and/or spatial and/or psychological distance between self and

. . Y
" object." Distancihg is proposed as the concept .to denote behaviors or events

that'separate the child cogn1t1ve1y from the immediate behaviora] envirenment

;-

(Sigel? 1970, p. 111-112). . ~ ' o N

When a teacher asks,- "What’would you 11ke to sing next?" or "What e]se does
01d McDonald have on the farm?" the c¢hild becomes actﬁve]y engaged in try1ng to
understand and to respond é propr1ate1y Cogn1t1ve tens1on\betweeh current un- /
derstand1ng and the need.to adJUSt mental]y to a somewhat, unfamiliar 1dea or .
réquest sets in mot1on the P1a§Ft1an.equ111brat1on process Through the equ1T1-

bration process, children strugg] to understand to reso]ve confus1ons and dis-

crepanc1es to make sense of the quistion and to produce an appropr1ate reSpoﬂ.e.”
0ther1ﬁivergeht quest1ons such as ghglgg.quest1ons allow a child to choose | .
amongralternative actions or responses heTpfu]]y provﬁded by the adult, "Do you
want juice or milk?" perm}ts tPe ch11d to cons1der the 1iquid alternatives. ;;.
Cho1ce quest1ons are § foym of open- -ended’ quest1ons that proque a fe11c1t15us .

opportun1ty for todd]ers to assert’ autonomous w1shesawh11e be1ng forced to con- .

s1der a]ternat1ves in a cogn1t1ve context% ‘ ", : R

2

Cgptent of Questwons . L.

L Y

b . c. . . . ) 3
The content of both convergent and divergent questions can differ. The topicw
\ ’ . - : ‘ o e , ) ‘ ot ] o .
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of caregivers' questions may invqQlve the child's personal and social awareness.
, 3 q \ p C

Such questions ma§§ﬁe concerned with the child's personal subjective feelings,

S T

'

. ~,___Jdesires,—w;shes, 1ntent10ns ‘and'Juagement of ab;J1ty Addit]ona]]y ‘/uest1ons
may focys the child's perceptions on the désires and feelings and intentions of- -‘

"« other chi]dren Research directed to such focusing of young children's atten-
\

" tion has resu1ted in increased prob]em so]v1ng ab111ty of. the children in soc1a1-
‘persona] conflict situations (Shure & Sp1vack 1978). Such queSt1on ask1ng,
theréfore, can be eonsidered a desirable component of .a \\J;o -social curr1cu1um

“for pre-schoolers. ’ ) , .o ¥
- < The content of some questions is referential, concerned with the, phy$ical
and logico-mathematical neturg‘of objects Such questions engage children in

’ -
d ‘v

~ . ‘%hink1ng about size, shape, co]or, 10cat1on, funct1on and other attributes of
. o

obJects as we]] as relationships between objects and symbo]s

P

) Some 1nterrogat1ve forms are not "true" questions des1gned to elicit in-
formation. Sometimes adults s1mp1y use 1nterrogat1ve structure to make a request «L__
of the hhi]d When the careg1ver asks the 2-year old, “Why don t you finish your
peas before they get cold?" the careg1ver is not expecting an answer to a ques-
tion but rather is suggesting that the toddler eat his or her peas while they

are hot. '”Will you pick up the blocks?" # often the milder form of “Pick up
the blocks" and functions as a request f? the child to pick up the b]ocks It

¥

is often difficult to distinguish whether the caregiver is 1ndeed giving the ch11d
Pi

*an opportumty t7 decide or whether the teacher has dec1Q‘ed and is telling the

ch1]d what to do. "Do you have to go,potty?" was coded as a question and "Can

" you go potty?" was coded as a request. Other Questions represeﬁt.edu1t's$ate= '
ments of enotional fee]ings couched in'interrogative‘form, "Can't you-ever learn,

. to c]ean un your mess?" represents a rhetorical accusation rather ‘than a desire
to.u{scover the rational views -of the recipient'with respect “to the questiog.

"Are you my jelly-bean?" does not require an answer either bu¥ functions as a

ERIC ~ . - L C ~
SO _ | 5" -
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‘positive efotional comment‘iﬁ question,form._ , "

JJ C, , 4 -
ear Goa]s Hypotne51s, and Questions T N T .

—

)

Question-asking is a positive tool for furthering.the cognitive and sociai

¢

deve]opment of young‘children. For many chi1dren from low-~income and low-education

famflies day care may be the primary educational setting in which such cogn1t1ve .

- and social deve]OpMent is fostered in the. ear]y years ’ . ‘ :

"The presqut reseafch 1ﬁVestigated“ecoiogicaiiy'1) the frequency of different -
kinds of questions that adu]ts ask of low=income two-year alds and 2) the todd]er

rate of response.

» - ' Lo
/0 The thirdfaoal of the research was to discover whether teachers address dif-
ferent kinds of questions'to boys compared to éir?s Sex differences in addre551ng ,
chi]dren may begin early Cherry (1975) has reported that teachers acknowfdge
o N ‘

girls answers to questions more frequently than boys answers.
Vg

Parson' s theory of ptrsonality development states that malgs are socialized
for 1nstrumenta1 ro]es and females for more expressive, nurturant ro]es (Parsons
& Bales, 1955). T ,.
IR The- hypathesis was therefore proposed, for this research, that caregivers -
would direc more personal social questions to females and more referential- '
obJective uest1ons to males, regard]ess of - the convergentfor divergent nature
of the questions. In addition te fh]S hypothe51s further reEearch questions \

were posed ) . ]
Do, caregivers address equa]iy Lo males aﬂﬁ fe%ales true questions

' . and'non71nformationa1 qdestions regardless of form and contentz

v ‘2‘4ghhat is'the frequenc} of“true caregiver questions of convergent forms:

a.* Form Afydesigned to elicit only one correct response). .

b. Form B (requiring a_"yes" or no response).

. : 3. Nhat is the frequency of divergent (open ended Form C and choice Form D) ‘
© e ) questions in comparison o copVergent questions? o g
ERIC L e |
Pl Provized o ERIC ' ) ‘:)‘p‘, k‘ ’ _‘ , '. ,Zﬁy‘ 6 ¢
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4, Is there a significant d1fference in the proportqon of personal-

-~ ———

SubJECtLVE versus referential 0bJECt1V8 questions addressed to tod-

- &

23

“dlers? ) .

5. How frequently do teachers ask questions.designed to elicit aware- " =
. ' ) . R
- ness cf the feelings of others? ' .

-

¢ 6. Aside from true questions, designed to elicit information, what is~

the frequenoy,and content of non-information-seeking, questions ad- -

R dressed to toddlers? - X
. 3 ) )
. 7. Are there differences in‘rates of toddler response (compliance)

a. - to true questions (of eitker convergent or divergent, form) or

b. to non-information-seeking questions?

B > . {
; A - ./
A" ~ Pl -
. Metnod r u .
' . N N »
Subjects

The present study is part of 4 1arger investigation ipto teacher—child-oeer

interactions. The.larger stidy invdlves 100 two- and'tﬁ?ee-year old boys and

b
e A gt

‘o " girls attending'day care centers. Subjects for the present ana1y51s were 24 males

-
{

and 24 females between the ages of 24 and 3ﬁ—honths The mean age of the ch1]dren
. was 27 months. They are members of low- 1ncome fami11es whose day care fees are '

paid by Title XX funds. . The todd]ers attend five different day care centers that

[ ¢

serve' a’ low-income clientele in a moderate s1zed metropo]1tan area. Se]ect1on ,ﬁs\;

of subjects across centers minimizes the passibilities thatwbehaVIors are 1d1o- ] H

-
t

syncrat1c to teacher or. child funct1on1ng or act1v1ty setting in an/ one-part1-
. LA ¢
cu]ar day-care cenfer. + ' . | ) - ) .

-Observatiohal System. . ) . 3 . , - .: " ﬁ;'j
Each child was observed four times for four minutes in each of five typical. ..

g o~ ) - » ! ’y(y . ’\. '”f .

- day care settings (creatiVe, story/song, gross motor,“fine motor, and eating) . .. .

Q during- morndng program hours, for a total observed time of 80 m1nutes per cpild.
= PR N
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No more than’two observations per child were carried out for a particular setting

£

on any given day and no moré than five observations per’child were recorded on

-

-any one day. ’ 7 .

T

The APPROACH (Caldwell & Honig, 1970) system was used-to record all ongoing

child behaviors in sequence within each setting. Observer reliability on taking
L]

"APPROACH records ranged from 70-85% for each behavioral category. The five re- -

4
corders did not know the pdrpose of the data gathering.

Coding,of Questions

-

»

.OnI! questions directed to‘the children individua™y rather than in group
were coded for this study. Questions were initially scored as either true or non-
information seekin§. A1l true questions were then coded\is eithet convergent
(Form A, ‘requiring one ;orrect answer, or Form B requiring a yes or no answer)
;or divergent (Form C, open-ended, or form D, permitting a choice). Each of the

] _four forms of true_questions were further coded according to the content of the
- questions. The questions deéalt either with 1) persona] desires and fee11ngs,
2) desires and feé11ngs of others, or'3) referent1a1 0bJECt1VE 1nformat1on about

‘ obJects or persons The contents of the non-information seek1ng quest1ons were

coded as requests/commands or negative remarks or positive remarks to the ‘child. %
Todd]en'reSponses to the teacher questions were coded.as e1ther compliant
or non-comp11ant.’ If the child reSponded verbally, physically or both, the re-
' k ' sponse was coded as comp11ant, even though the content of the response was not
factually correct. For example, if the teacher pointedﬁto a red sweater and asked i
"What co]orAts this?" and the toddler attempted a response, ﬁB]ue", then the re- _ |
sponse was coded as compliant. What mattered was that the children reSponded,\*
' . gave acknow]edgement that a questkon had been addressed to them The children's

rate of compliance was calculated to true quest1ons as well as to non-tnformat1on
.o » . [

seeking questions: Inter-coder agreement for'asgjgnment of questions to each

" category ranged between 75% to 95%. . N
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' Results and Discussion o
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Question Forms ) ‘ : . .

The distribution of questions that ﬁaregiVers ask of toddlers is showy in

Table 1. Of the 782 questions that caregivers asked.of indiyidﬁa] todd]eJ%,
: R ;

-
. ‘
. P N ’

Insert Tables1,dbout here

—

) ¢ ar

+  81.2% were true questions. Thesremainder were reﬁuests (14.8%), reproofs (3.7%)

and pra1se'(1ess than .2%) couched in question form. s

. ~ .
Ofthe &35 true questions asked.of tbddlers, 4/%were convergent fa]]owing

_ one correct answer or a-fyes/no response)'andué[ﬁ were divergent (31lowing for more

| 4

* than one corregt qngﬁer).‘ Of the true.questions} those permitting a yes/no answer

‘

" were most freduently (56%) asked of toddlers, whereas 25% reﬁuired one correct
answer. Only 18% of. guestions were open-ended ﬂuestions j:ijgrga‘fo stimulate _

restructuring and organizing canitive]y. Fewer than i% éaregiVef questions
. - ( )

b?*ered toddlers a-c201ce. ‘ : .
C?regiveks may need more assistance in learning how to-farmulate open:ended

and'zhoice questions. .qunk_(T973) found that gpecific intensive training was
~ . /;;éessary for tutors in her enrichment program with 3-year*olds to learn to use
carefully chosen. and sequenakd Socratic qu;stibns’in order to stimulate logical '.
“ thinking ?n very yoiéfzchildren. _ ’ ' ' “ - .
' [ -

,

Question Content

Almost 60% of the content of true guestions (see Table 2) referred to toddiers'

- . ~
- [
- 7 .
v
3

Insert Table 2 about here

-

personal Wishes, desires and feelings; 40% referfed to physical and functional

attributes of objects and persons. Less than 1% of}teqcﬂérs"quegtions referred

-

v \ 9 ~
S ‘ . {
( - : N
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N showed a trend toward s1gn1f1cahce at p_ 4 .08.

-
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to other peop]e's feelings or w}shes _ C0

G

9

If the rud1ments of prosocial behav1ors and role- tak1ng sk1115 are cons1dered

part of a curriculum for toddlers, then teachers may need tra1n1ng to he]p them h
1ncrease the use of such quest1ons A quest1on such as "How do you think JennTe ' ?
feels when she has none of the play- dough to play with?" may be supplemented with

statements, such as "Look ‘at her eyes. She is cry1nq She,w1shes that she had -

some play-dough tco." Follow-up®questions could suggest that the toddler think

‘about feelings: "How would you feel if Jennie took all -the play-dough and you

" wanted some to play with too?" Learning fiow to share and how to. consider the ,

needs of others as well as oge's self 'should be an important part‘bf young chil-

dren s group experiences. Jud1c1ous]y chosen, ‘teacher quest1ons can stimulate

pro-social awareness and understandlngs S °

Sex‘Bhfferénces - e .

TN~
Boys and girls received 292 and 343 true questions reSpective]y. The mean

differences per child were not statistica]]y significant. . -
The hypothes1s that girls would rece1ve more ques;lébs re]at1ng to persona]-

§oc1a1 content than boys was partially confirmed (see Table 2). Males rece1ved

134 questions and fémales 226 questdons relating to personal-subjective desiresy

and feelings of self or others. The difference in mean number of such questions -
‘ » - .

per child was significant at p 4 .05. Boys received 158 true 'queetions that -
1]

were referent1a1 and girls receaved 117 ]he difference in mean number per ch11d

L) .
-

[

For the convergent questions ana]yzeﬁ%separate]y, d1fferences between the sexes
were.not sign1f1cant (Tab]e 1). When a]] convergent questions were exam1ned (c0m-

bination of Forms A and B), however the d1fference was significant (p < 01), in

N

favor of personal- soc1a] quest1ons directed to girl toddlers: A significant d1f-~

ference was also found for Form C open- -ended questions. Girls were -asked sﬁgn1f1-

‘ ">

cantly more persona]-feehng questfons-than males ‘( & .025).

‘o

" 10
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, b1ds, careglvers reacted to the non-compliance of boys at a s1gn~91cant1y h1gher

Anale and fema]e rates of respond1ng

. o . . Teacher Questions

Y \o PR . , . , ,

X~

. N R

G}rfs also received significantly more (pf-( .Oi) suggestions/commands from
teachers than did boys. A possible 1nterpretat1on is that careg1vers may request~
or command more of that sex ‘that they believe w111 be most, comp]1ant with their
requests. Support for this hypothes1s comes from Hon1g & W1ttmer s (1981) f1nd- ‘
ing that a]though 2-year o]d boys and girls were equa]]y compliant to teacher

-

rate than that of g1rls The adults attended more)to male non-comp11ance, perhaps,

® ’ ‘e oo,
because. they “expected" more of it. 4 A . .
. : oL oL
Comp]1anceaj - T v/ .

Ma]e and female todd]ers complied equally (56.92 and 50 63% respectively)
to trte questwnsi While compliance to conyergent quest1ons was equaT for males

-and females (about 55%) boys comp11ed s1gn1f1cant1y more frequently to divergent

~questions than did females (554 to 31% respect1ve1y) These data are d1ff1cu1t_to

‘e

interprete since boys and g1r]s rece1ved d1fferent1a] numbers, of persounal (25 to 50)

\and referent1a1 (27 to 13) opeﬂ‘ended quest1ons. Further anaJys1s may be needed
to find out whether the contents.of the divergent quest%ons complied with'by,boys.
differed'in any specia] way from those responded to. by’gdrls With regard to
non-information- seek1ng questJons, there was no s1gn1f1cant difference between -
R
Conclusions

Questﬁon askino is a teacher/techn1que that can be used to promote thinking

~ skills and pro- soc}q] behav1ors in young ch1]dren The present study suggests that

in some toddler classrooms these techn{;ues ‘may not be utn117ed as opt1ma1]y as

r
]

possible to further such/géals , { ' :

Sige] sabistancing theory and Pidget's theoret1ca] emphas1s on the 1mportance
of the equ1]1brat1on process give ‘cause’ for concern that the majority of teacher ’
quest1ons ana]yzed in this study demanded a si mp]e "yes" or "ne" response Care-

%ﬁwers may need spec1f1c training ip the development of skills in pos1ng ‘divergent

-,

™~

o
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questions that are Jedred to the toddter's current level of‘cggnitive competence

and that offer concrete referents fam1]1ar to todd]ers in order to fac111tate
furtherﬂ%dvances 1n cogn1t1ve understand1ngs and reason1ng ab111ty

’ In thlS study, exam1natwon of questwons asked by toddler teachers: revea]ed

" some tendenc1es to promote sex stereotypes by asking more persona] soc1a1 que5~
.tions of females, compared to males. Caregivers a]so made more requests of ’ %;

females than of ma]es who may poss1b1e be cons1dered not as likely to comp]y

w1th teacher requests -,

* y. ‘

The higher rate at wh1ch male toddlers responded to open‘ended questions

. 1eads,one to quest1oh whether little girls are being soc1a]1zed to respond to .

’

more rout1ne and safe quest1ons than to quest1ons which requ1re cognitive re-"*

o~

structurwngs and strugg]es in formu]at1ng responses about the objective world.
The m1croscop1c *tevel of anaf\sﬁg of actua] careg1ve? toddler 1nterchanges

" in day care centers (in this case focussed on quest:on asking by adults) has .

A

proved to be sensitive assessmént too] }n revea11ng the nature of adult- ch11d
transact1ons wh1ch can be presumed to promote cogn1t1ve and soc1a] ]earn&ngs or
to result in more custod1a1 patterns of careg1V1ng not part;cu?ar]y fac1]1tat1ve

~

of ch11d development

s
’
. \ 4
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: , _ . ‘o Céregjvér‘Quest_:jbns to Toddlers: Form and Content ‘ ‘ _
.. # o4 .o ﬁ ' s -
T ," B - -ﬁ ) ' . \ ‘ To.Male«s 'To'Females;

S ' R S

’ . ; | True Questions . _ .. « ) ‘ -
—_— 4 4 : , . _»
Form A. (has ene, possibl.efcerrec_t answer ) ' - 3.50- 84 - 3 21 " 77
'ﬂ’. Content r:eférs‘ tos . ;. . K (3.55)_’, (‘2 45) B
’ , 1. Personal desires/feelings . o ‘ 0’ ‘ w’ a .87§ ' 21‘5 "
g ' Co e / (o) - eI B
‘2. . ge_h’éngs .of of.her-‘hs'v ’ ‘ : /ﬁ' ‘ 0 -0 0
O (* B () B
3. Nan;e/na.ture" of c;bjeét',s/per:sons . 3.50. 84 T2.44 " 56
o ' N C(a.88) T (2.48) ’
-, Form B (aHo;us a yes‘or no answer) q . 6.42 154 8.33° ' 202
o (;éntent refers to: . LT -~ (5.19) 45.09)\' .
’ f’ Persona] des1res/fe 4541087 6.25 152
. ;"‘r . (3:73)
| ﬂ'2: ‘l;éeling's of others .08 2
. o (0)
‘ 3. Name/mature of object_:‘s'/per:so'n‘s\ : 2.08 48
- ) .- - (2.31) 7
| AR j
Form c (opén-ended questions) | \ 2.36 52 2.36 64
Conte‘nt refers to:. y (2_.34) (1.87)
= A personal desires/feel ings ¢ . L0425 2.08* 50

ERIC , ' o - T (1.16) g (1.93)
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Table 1-continued

: ~
’ ¢ ‘ . N '
o . 3 To Males ~  To Females
Ly SR U
‘2. Feelings of others - C . 0 0 - .04 1
- L’y ,
¢ - h © . (O) " (O)
3. Na}ne(nature of"objects/persons - Ji.l? 27 Ve .52 . 3
' (1.70) . (.99) &
Forfi D' (choice questions) & R 2 0
. Content refers to: ' ' P "
, 1. Personal desires/feelings .04 1 -0 0
: _ (0) . (0)
* 2. Feelings of others ' : .0 0 0 0
. o < o (0) "(0) !
3. Name/nature of objects/persons- . 04 1 .0 0
| Coh e 0
Total True Questions \\12.88 292/ 14.67 343
' Y " 7.79) - (8.02)
Non- Information Seeking Quest1oﬁ§
. \
,. \
Sugges tion/command 1.52 % 37 3.30%** 7Y
) . AN ' © (1.63) \\ (2.67) ~. +
. Néfgative command, reproof, cm‘ficism < 17 17\\‘ .45 12
o T S (1.38) (.86)
.~ Positive emotional content .08 2 0° 0
. (0) : *(0)
Total Non-Infdrmation Seeking Questions - 2.@3v 56 3.79%* 9]
- . i (.13 '(2.73)
" Note. Data reported for 24 male and female toddleqs/
- ay = mean frequency of questions per child. SDs are reported in parentheses below M.
« b 3 total number of questions of this type addressed by caregivers.
*p <.025 (one tailed t test) - -
- *kp < .05 (‘”two tailed t test) : y

EM **p < .01 (two tailéd t test) - 15 Y

=
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PRI © w7 7o v Teacher Questions
B -l 15
! Y R
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. ~ Tabled - '
., Content of Teachers' Questions to Male and Female Toddlers
) ! C To Males To Females
, R
1° Personal desires/feelings\g 6 13 8.54% 223
. . Cer T (3.6) (5.26)

o

2. Feelings of others . g ) 0 0 - A3 3
. %a _"““Q‘}\w (D) “‘ . (034)

»

3. Name/nature of objects/persons '6.83* 158 5:01 117
- _ S (4.86) ~  (4.02),
ue‘ N < - . .

- - . ‘
Note. Data reported for 24 male and 24 female toddlers

aM mean frequency of quest1qns per chﬂd _S_Q's' a're_reported'in paregptheses

f A\

_ below M Ce X

bN tota] number of questmns o"‘F th1s typg addressed by caregWers.

*p <.08 (one tailed 't test). »} .
*p & .05 (one tailed t test) ' ' ' -
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