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'ABSTRACT ) . ' ;
Approaches to promoting justice education 'on a
édtholic university campus are considered. A model of.experiential
‘learning for the sake of justice, based on the insights of iiberation
theology and research on cognitive development- and style, suggests.
that there are a variety of instances Uithin campus life where skills .
"-of justice can be learned. Another approach is that of programming
centers, wvhich can be utilized on campus to educate for justice and
to make justice education an integral part of the mission of the
university. The conditions for institutionalizing these prograaming
centers, for insuring an appropriate resource base for them, and
- gtaffing approaches are exanined. The experiential learning model has
four major movements: awareness of institutional dilemmas and sulcess
{experiences of injustice and justice); critical reflection on
dilemmas and successes to Whderstand the social context of these ‘
experiences; creative formation of change models; and testing ’ )
implications of change models in new situations through indavidual
and group action that sustains or modifies the structures of the
institution. This model can help understand how students learn the )
skills of justice in settinds such as residence halls, student
government, apd curriculum developaent. The approach of programming
_ centers, or’ justice centers, bromotes recruitment and ‘retention of :
students and faculty committed to justice, and facilitates -
" scholarship and research on major justice issues (e.g., racism, world
hunger) .- Reference is made to the concept of the pastéral circle and
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The: paperdevelops ‘two ideas which have been useful for

promoting justige education on a University campus. The first

is.a model of exper1ent1a1 learning for the sake of justice. This
model based on thé' 1ns&€2ts of 11berat1?n theology and research
nd style, suggests that there are a ya-
riety of instances within campus life where skills of justice can
be learned. The second.1dea is that-of "programmmg centers'
which can be utilized on campus to educate for justice and to make
justice education an integral part of the mission of the University.
The conditions for 1nst1tut10na11z1ng these programming centers,

"for insurifg an appropriate resource base of them, and approaches

to staffmg them are discussed, , \‘; el ,
‘. . / . v
’ - . 4
. N » 3
. . v ~. .y N
. A . - ) -
’ \‘. - - ‘l —
. > )
1
@ - L4 14 -~

-
s - \ ) » .
.
» o - . .
’ - - .
.
'
- ‘ N
4 e .
- . * ~ e . .
.
s 1 . * r %\ .
. ’ ’
t') .
N N %";;fk O " s

[N




ERI

Aruitoxt provided by Eic:

O

4 ’ . )
. ’ - , ' ! . ‘ ]
* & . .
- . N - et [} .
. ' WL
~ ’ . . ‘ ) . . . ] .
- * ‘ ) <
LY. . ‘ '
t , . : .
* \w, - .
[ H ~ B
" PO . ! ! “ '
¥ L)
. . Table of Contents .
“~ v s .
. L ¥ - N N .
. N \ ’ N > (‘“
. N . M v . . ‘
. s ¢ » N . Lo ’
. L] * ¢ . . h
) Intrdduction ~ . . : :
. .
- 4
R - ° - -
\ . " . '_ .
] d PP | ° ~t : "\ .
.o - - Ke L . ,
: Lmkmg Ft—.uth and Justlce Through’ Expenentr.al Learmng A
» s )
’ t, - 3 -
. L1berat10n Theology and the Pastoral Circle . '
‘ L. A s
.- . Kolb's Expementlal Learning Model- - b
. Learnmg Justice in an Institutional Context
. . ‘. .
s ) ' .
‘ * 4 N » -
. -~ - -~
4 . . .
’ . T 13 . . ) ’. ' ‘
N ’ ’ . . - Al . Vo 2
N . . ‘<, . . . . - 7F
Programming Centers which Promote Jugtice y - - )
Y . : . . o . : s . '.
Purpose of Programming Centers ’ o -
. ahN ) s °
Yy
Some Guldelmes on Building J’ustlce Centers y S
N Y .
& (3% ' . 4\ “
. ! 4 . . ' .
. . _ . , ] -
. -~ - , = . . . N R
» ’ . e ’ ce {
Summary . .. . . .
B ] R
* 3 * 1 > J . T
. P .
» . . ‘e s L’ . R . . .
) . ‘ , ¢ ‘ .‘ . “ - N , -
s i ¥ ol . B
. . . - N -
k K . Vo, R o
-, . - . g 2 .
\ . , . .. e,
‘ . . A SR
- . 1 —( . S . . e , I - Vy °
} N . . , ’ . \ 1 ' . © R
. —— . - i l . . , ) ‘e , ‘ . . v ) )
, ° 4 v .o N re4
. TN vd v . . ° A' - - .
" ‘a. ¢ > < . ". b g
- ° . . LI v ) N
2 ¢ * ‘ . _' . - . ’
. . M .° PURL ‘ “, M *“So ¢ ° T
’ ~ ’ ’ 4 . wo o s .o y
R ; _—_— R v
. . - ! . . A > - D ¥
. . . . . . . .
. S . .- N ¢ . ‘\ 2o ¢ R




*

\

Introduction )

L

About eight years ago, a couple of us began a group on the Uni)ersity of
Dayton camipus called Strategies for Responsible Development The purpose of
this group was to bring together teachers and researchers who wanted to work
on issues of third world deveiopment and international justice. This Strategies
group has clearly been one of the maJor forces for justice education on our
‘campus. For two years now, ‘I have been able to  look at justice education from
another, and somewhat different, perspective, namely, the President's Office.
Juxtaposing these two exper1enoes has caused a numbér of dilemmas in my
‘thinking. Bringing these two experiences together has forced Jme to reth1nk
some of my earlier approaches to Justlce education. 2

In a 1arge degree through the support of the Marianist commumty, the
University of Dayton has been able to initiaté many different effo/ts in justice
education. Campus M1n1stry has also assisted with campus-wide programs of
awareness, and action. " The pui‘pose of this presentation is not to give an over-
view of these many programs and the people involved, but to share with you two
ideas or copcepts that I and others have found helpful iry promoting justice edu-
cation. The first idea is the model of exper1ent1a1 learning which makes educa-
ting for justice an integral part of the organizational and leadership processes
at a Catholic college or university. The second idea has to do with the condi-
tions under which ""programming centers' can be effective in educating for jus-
tice' and make justice education an integral pert of the mission of the institution.

‘s

, Linking Fa)ith and Justice Through Expériential Learning

.
N K
! a b
. 1 °

, In educatmg for justice we endeavo»\r to develop w1th the learner two
interrelated skills. First, the learner must develpp the skills ‘that will allow
him or her to contmually work at personal conversion, that change of heart,
so necessary for.the reign of Just1ce. 'I’he skﬂls of prayer, of confronting
the contradictions and sin in one's own 11fe, of opennéss to truth, and a sense
‘ of compassion all contribute to life long proceSs of conversion. Secondly, the
learner must develop the skills of change which allow him or her'to analyze
social structures, tyo confront sinful and dnJust situations, and to create the .
¢onditions of Just1ce through the transformatio structyres. .Both skills of

personal and social transformation are necessa.ry Our colleges and univer- T

sities must prov1de a number of contexts for learning these: skills of justic®. .
1 would like to“focus. for a moment on the 1nst¢ tlonal context. ]
. . . [4

. All institutions, including our. Catholic colleges and unlver51t1es are
touched with social sin. Yet, we would like to elieve that, in some way, our, *
Catholic colleges and universities also give witress to the saving power of the
Lord and His Kingdom. ~ Perhaps the most difficuit thg for us to accept as-~
administrators, faculty and students is the moral’ amb1valence of our‘own ina

stitutions. * It is p.art1cu.1ar1y difficult for an ad 1n1strator to admxt that his

~ \ R Yeoes
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+ or-her institution may have unjust structures espec1ally when ? we so strongly |
want it to be a communlty of faith and'justice. Yet, it is the emstence of in-
justice or social sin within our institutions which provides one of the impor-
tant contexts for learning the skills. of justice. . b

1
P - r ‘ ’ .
> . .

- Liberation Theology ahd the Pastoral Circle ' R '
\ A

-

One approach to confrontmg the exlstence-\of social sm and 1nJust1ce in 2
. our institutions is sug’gested by the liberation theolog1ans of'South America.

. Figure 1 illustrates the pastoral czrcle .or citcle of prax1s which comies »cut’

.. of the writings of Segundo [4] and Fren—e‘ [i]. " The four movements of this

,pastoral circle are outlined by Ho'lland and Henro1t [2, pp. 3 and 4] as f6110ws'

. . 4 ot . . .

. " The first moment in the pas'toral cirele -- and thhe basis for .

.any pastoral action -- is é‘xpeneﬁce. ‘The lived experiences _ ’

N of individuals and commun1t1es Jmust be ‘the foundation for all .

T pastoral responsges. What peop1e are feeling, what they are ) .

undergoing, how they are respond1ng4-- these are the éxperi- °° '

, ences that constitute primary data T ; b oo

These experiences i‘nust'be uﬁderstood in the richness of. "

all their interrelationships. -‘This is the task of social analysis, &~ :
thevgecond moment’in the pastoral c'ircle. Social analy3is ex-

amines causes, probes conseguences, delineates l1nkages,,and\

identifies actors. It helps make sens€ of expe\r1ences by ‘ptitting'

. them .into.a broader p1cture and drawm_g thé connectlons dbetween

oL them. . ] o ) L -
) -, .The third momeqgt'is theological reflection, an effort to C oo
.~ undetstand more broadly and deeply the anglyzed experience, - T .
.- < in the light of living faith, scripture, ¢hurch, sogial teaching,’ .
S T and the resources of tradition.* - The Word of Gog brought to '
) ) bear upon the situation raises new questwns, suggests new. o
Ny insights, and.opens new responses.

-
e

. .Since the purpose of the pastpral circle is action, the g
. fourth moment<in the circle is crucial: pastoral planning.
Lo In the light of exper1ences analyzed and reflected upon, ' .
- what responge,is called for by individuals and by communi -
ties? How should the response be de51gned in order. to be

) : most effectlve? ¢ . SRR . A
“ A ) * *

, . - 4
' ‘ A response of a€t1on in a part1cu.1ar situation brings
about a situation-of new experiences.. These experiences
, ‘in turn call ‘for moral analysis, reflection; and planning. ° ) ) )
oo Thus, the pastoral ciréle continués ‘without f1na1 conclusmn. o .

4




" Place Figure 1: about here

N . f we assuie for a moment that the skills of learning justice thsough con-
frontmg ‘social sin and injustice in our institutions is analogous to the pastoral
circle which comes ‘out of the South American context, then several conclusions

' might be drawn.” Among these conclusions are:

<

N J—

L

1. A person's experience within an institution, particularly
a personal experience of mJust1ce, is an entry into ~
learning the skills of Just1ce o .

P

‘ .
Critical reflection is necessary to identify and skucture
the causes, consequences and linkages which.contribute
to an expenence of injustice w1th1n the mstitutlon ST ‘,—V
Catholic Chr1st1amHuman1sm g1v&nus a' context out.of which
to understand our analyzed 1nst1tut1ona1 ‘experience. Cathohc
Christian Humamsm is a resource which Jhelps us raise new
questions, provides us with symbols and 1mi1ges for new ing
s1ghts and liberates within us a creature response. .

»

‘Learning ‘for jﬁéﬁce reqiﬁres that we, as individua.ls,
groups, and institutions, take some action which will
transform eur institutional context.

Kblb"s' Experiential Learning Model ' - PO ot
Althougb,the pastoral circle cbmes out of a completely different context .

. 1t has many similarities to David Kolb's experiential learning model. Kolb, an
orgamzatmnal psychologist, developed the model of how people learn in organi-
zational settings. * The model represents the 1ntegrat1on of many concepts from
the research on cogn1tat1ve development and cogmt1ve style. The four move-
ments of this model are illustrated in Figure 2. "The learners ""must be able ‘to’
1nvolvé themselves fully, openly, and without bias in new experiences; they
must, be able fo-observe and reflect on these experiences frofh many perspectives; -

~ they must be able to create concepts that integrate their obser‘\ratmns into logical-

- 1y sound theories; and they must use these theories to make deC1s1ons and solve
problems.,." [3, p. 236].'~ :

TR
Place Figure 2: about here
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The experiential lea:rning model both complements and enrichkes the
pastoral circle in a. number of important ways. ' First, there is a sound educa-
tional theo‘ry to support the process of learnmg the .skills of justice that is sug-
gested by the pastoral circle. Second, the experiential learning model chal-
lenges the pastoral circle approach by widening the range of experiences at-
tended to in the process of‘learning. The pastoral circle approach tends to
focus on the experience of injustice; the exper1ent1a1 learning model also ex- .
amines the positive experiences of justice that dccur within an institution.

The social analys1s of the pastoral circle often regards social structures‘
“with sus picion; the exper1ent1a1 learning model also exa.mmes the life-giving
nature of the social structures.

.

~ .

The experiential learning model utilizes a cognitive developmental
theory of human growth as one of its resources. The learning process sug-
gested by the pastoral circle is a development one. The work of Kohlberg and
thany others can,be a guide in the facilitation of young adults in the px.'pcess of
learning the sk1lls of justice. . . '

v

Leaz:ning Justice in an Institutional Context ° P

-
. .

¢ .
Let'me éull together several of the ideas that have been presented into
a model for learning justice in an institutional context. If we accept the fact
that our institutions are morally ambigious, i.e, they are at once an exper1ence
of justice and 1nJust1ce, of grace and of social sin, then our institutions can’ :
provide the context for learning the skills of justice. Combining the 1ns1gHts
of the pastoral'circle and the Kolb's. experiential learning model and then
applying them to the context of arr institution of higher learning, suggest the -
model given in Figure, 3.

L
. Place Figure 3: about here

This model describes a process for learning justice within an institutional

 context. As with previous mgdels, this model has four major movements:

Awareness of institutional dilethmas and success: Awareness
of experienceg of injustice (institutional dilemmas) and of -

¥ justice (institutional successes) constitutes the starting for
learning andgthe primary.data used in learning.

Critical reflectibn on dilemmas and successes: These
experiences must be understood in a social context. The
experiences of both justice and injustice have causes,

they have consequences for people of the institution, they
are linkéd to other situations, and involve different actors. -

Critical reflection’ helps develop an understanding of this
social context.

<

6 R
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Creative formation of change models: Understafzding the
d expenences of 1nJust1ce and justice within an institution

, leads to the questlon, '""What can be done to maintain
and enridh the experiences of justice and to modify,
‘change, or transform the experiences of injustice? "
This challenges the learner to fofmulate models of

change To generate the insights for these models,
the resou:;ces of-living faith'and of the intellect must | N .

. _~”' be utilized. The.formation of images and models of
change open us to new questions, new insights, and . '

L4

.. new sensitivities. + .
Testmg 1mpl1cat1ons of change models in new situations:
Reflection on experience and formation of change models

challenge the‘learner to plan individual ahd group action ' a

- & K

which will sustain, modify, or transform the structures
The learher confronts the question,
) i '
X 0

,~ % of the institution.
N "How canlcreate‘a,mor,e just situat1;;;9 i

This model has suggested many appl1cat1ons to ug at the Un1vers1ty of

-The model helps us understand how students learn the skills of justice
regidence halls, student government,

.
i3,

Bayton
;n a wide, variety of*settlngs, such as,
s’i:udent newspaper, changlng curriculum, and planning for the future of the ,
~mstrtu€10n During the ‘d1scuss1on,_ I will be glad to explore some of th.ese -
‘r*appllcatmns L ' af . -

B < ’ H 1
~i)l“ . ' . o . . . )
«q: . - P . . .
«vProg_ammmg Centers Which Promote Justice R . .

N
. L

*;~
" A second 1dea that Kas beer utilized in the’ promotion of justice educa-

* tion is that of’"programmmg centers." I apolog1ze for the word; it is a'bit of
jargon and not very suggestive of the redlity which we are attempting to,describe. -

I have tried the term "Eenters of excellence, '"" but that todk us down a wrong

.
’ )

oeft

s

x

. *’§ path.
. Over the last e1ght years we have been working with ""centers, " i. e.. the
;:;'? 1ntentlonal clustering of people for a common task and utilization of a'program-
% ming" approach to accomplish that task. Through the resources of the Marianists
. ;j and the collaborat1on of Manamst and lay faculty, three centers were set up,
;\l na.mely, - ‘ ) 5 . -
%: The Office of Educational Services: a group mainly in our -
j'-f »” ' School of Education that aimed to enhance policy making
:;5’, based on relevant knowledge and value commitments. © . -
ey ) . - . '
A - )
‘ T - -
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The Office for Moral and Religious Education: A group
mainly from the Religious Studies Department which
aimed to enhance the joint planning and sponsorship of
\g¢ontinuing educatien efforts for adults in the area of
. values moral and religious education.
Strategies for Responsible Development: An,interdis-
?ipli;nafy group from several gectors of the University
which aimed to promote distributive justice through edu-
cation and awareness. e . ‘

s

N

~

. 1 ‘ o 4

All of thesel centers have had a justice orientalion from the begihning.
Over all, these centers have been successful. Major Projects have been under-
taken. . The ‘merger of Qatholic schools has 'proéeeded_ with sound data, inform-
ed judgm‘e‘nﬁs, and a sense of just'ige. The awareness of justice jésues hag in-,
creased through research, teaching, and continuing education. The University
has a major development project in Niger. A proposal for an international de-
. \felopment minor is before the Academic Council of the College of Arts and
Sciences. ATh.ere are numerous others. Yet, one question is continuaiiy per-
plexing and bothersome to me and others: '"Have we really institutionalized
these centers at thg University of Dayton? ! 1'41 some ways the answed is clear-
ly "Yes, " but in many important ways '"No." I would like to share some re-
" flections that have come out of pondering this -question. I want-to explore some .
of the conditions for implementing "pl:ogramming. cepters'' which promote justice.

.
’ . , .

- .PurpoSe of Programming Centers , : . 3

et e 5 -

One helpful way to structure our refl'ecti% and exploration on program-
ming centers is to focus our thinking around three questiogs: "WHAT are pro-
-gramming centers?', "WHY would you create programming. centers?', and
"HOW do you create programming cénters?'" The WHAT of programming
centers is pretty straight forward. It is a clustering of people to work together
on a common task which is related to the mission of the University. In our case,
we are talking about centers where people are clustered for the task of educating
for justice and promoting justice. Both.of these tasks are constitutive elements
of our mission. . "

¥ . .

The concept of center and of center building is at least recognized by the
faculty knbalmost every campus. For example, we are ending a workshob .spon-
sored By the Center for Experiential Learning,” The Center for Experiential
Learnin‘g\i,s part of the Center for Social and Pastoral Ministry. Our program
is heing held in the Centerwfgr Continuing Education. Yet, the question of in- -

: stitutiqnalizing a center on a ¥ampus reémains somewhat myfaterious.

4 ’
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TheXe are a numb,er of interesting reasons WHY you would want program-
ming centers that promote Justlce and justice education on the campus. At this
point, I will utilize the.term ''justice centers" to indicate pro%rammmg centers
" which promote Justlce and. justice education. The following reasons seem to me
“to be important: - . ' '

Justice centers allow us to attract and retain faculty
" 'who are interested in and are committed to justice
education. Faculty with a commitment to justice are
a necessary ''leaven'' for a Catholic institution. Justice
' centers can provide a peer support group for faculty
L3 J .
Justice centers allow us to attract students who aré in--
terested in and comm1tted to justice. The’ act1v1ty of
the centers proyide a catalyst to students.for develop-
ing the ¥kills of living justly. If there is to be a dis-
tinctive d;fference 1n our graduates, then their com- -
/m1tment to Justlce must be one of them.

3.e rTustjce.centers can facilitate scholarshlp and research
. on major justice issues, e, g. racism, world hunger,
etc. Justice tenters can be a catalyst to our 1nte11ectua1
Y ministry to the Church and the world.

- S
4, Viable justice centers can make ekplicit and manifest | ]
" the University's commitment to justice. :

v [

% - The importance of any of these purposes will depend on the type of emphas1s
at you have in the justieg center. > ~ -

. e

‘e

~ Some Guidelines on Building Justice Centers '
» o ’ ’ .
There is no right and proper way to answer the question of HOW we create
justice centers on campuses. Yet, I believé there are some guidelines that may,
be very helpful in"building justice centers. The guidelines are intuitively developed
from ouT ipe\rlence at the Unwers1ty of Dayton. ‘Through conversations, I have

been able teyerify most of them. . | L -

1. Imt1a11y the mlssmn “of the Justlce center must be a
. clearly and narrowly defined mission.

A major fajlure in initiating‘ justice centers is the

lack of a clearly ‘defined and.narrowly focused .rn1s-

' s1fon. Without this m15,s1on, efforts are diffused

fq
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,and little effective progress is made. This lack -
of clarity and focus in a mission sfitément can
be the result pf fuzzy thinking about what the foun-- -
ders of the cente'r want to accomplish, or a desire
to be all things to all .people. A clear mission - .

.. - allows for direeted work effért and relatively un-

-

2.

" distorted communication. The mission of the jus-
- tice genter can-broaden once a solid record of
-several, years of performance has been e tabhsh,ed

-
~

There must be a "critic‘al r-na.ssl:\s of staff.

. R a

For a justice center to\ha[')/p.en, people must

. spend time with it and spend lots of time. There

must be a director of the center and a couple of

', associates, who can spend at least half their time

dedicated to the center.  There must bg a secre-

tary/administrative assistant-who can coordlnate a 3 -

and provide contjnuity for- the‘center. " Foz +éasons «-‘;'- :
. that will be more obvious later, the profesgional
staff of the center should hold rank and ténure in

the academic departments. A ''critical mass'' of «
at'least three people, " helps proyide the peer sup-
port’and encouragement that is needed to develop '
tHe center. The® ""critical mass'' is also 1mportant

‘for t}\1e intellectual diversity necessary to p:romote

the work of the center. [ -©

’

~

. A . . . B
‘ . N -

There nflust be adequaté resources to support the center.

3 ~ - N

To assémble tbe cr1t1ca1 mass of staff needed for the
cefter requ1res resoufces. There must also be re-
sources to cover operat;bns, travel and publica-
tions.". It is my opinion that about $75, 000 to$150 000
annually is required to run a Just1ce cenrter ‘at an’ef- "
fe}:twe level wesser fund1ng is poss1b1e, but yqu
are brad1ng off long term viability For short term

effect1veness ‘
ot

The' funds for’ sl.&ort of a Justlce -center an come
from a variety, of sources. An 1nst;1tut1§n can utilize
its operatmg- budget to support the center. Af%"é; :
source’ of funds would fund research or'consufting
services. Ca.rk must b’e taken that these ‘activities - .

£1t within the® friission*of the center. Endorsements .
‘are anqther unportan‘b sQurce fojr funding Just1ce )

centers on campuses  / . Co .

E. 24
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, 4. The center must be strongly linked to the organiza-.
tional 'Structure, but'not dominated by the organiza-°
tional culture.

-

[ '

v hard to define. You tan easily give more negative
) examples than positive ones, such as not being on
ma111ng lists or ignored on organizational charts. * )
- One 1mportant lmkage is that of the top adm1n1stra-
tion -- the Presidep}; the Provost and the Deans --
"they must be strongly supportlve and encouraging.
. of the justice center. Support is shown by helping
to articulate the mission of the center, defending
<’ the center at budget time, and making certain the , . .
. »» center is.part of the long-range planning of the ’
. institutiop. - '

|
- ' . Being strongly'linked to the insi:itutiqnal s'tructureAis - 1

- -

s - By: the term "organizational culture!. we mean the
Vo " learned beliefs, values, and characteristic patterns.
’ of behavior that exist within the institution. Tradi- . v
tional academic cultures work against justice centers;
- . the culfufe tends to be oriented around discipline and
statds and rewards are given-for éerformance in tra- ‘
. ditional departments. For justice centers to thrive,
' we must reward fa.ct{lty for part1c1pat1ng m\t&hte'se“ .
activities. ‘At the same time facuLty in these™tenters .
‘ ! miust éarn the respect of their colleagues by per-
.o formance in one of the traditional disciplines. The <.
) ) . control of the centdrs of excellence should be with s
- the Degn-or the Provost. Budgets -for justice cen- ‘
ters that are controlled by department cha1rpersons ' ‘..
T have a tendency to be absorbed by those departrnents. ‘

@

O : 5. ’I'he%e must be a balance between stab111ty and change
' within the center. R : o : ' N

w‘The:'ge is a need for continuity and adaptab111ty within .
. the justice center. Strong leadership must be pro- . ~ : t
vided in order to develop the center and to provide
- continuity for it. There also should be a-process .

for introducing new personnel into the center so that'’
. new ideas and new vitality are an ongoing part of the

center. - ‘ - . .
" Much more can be said on Heveloping justise centers on ,campus. Iam
‘ sure we will discuss many practical issues durlng our d1scuss1on period,

~

e, . . ‘ .7 : L

<




ERIC

Aruitoxt provided by Eic:

Summary

[ 4L ' .

L
. This paper has developed two ideas for promotmg Just1ce education witthin .

the institutional context of a Catholic’ University.  The first idea was the concept
of experiential learnmg for the sake of justice. and how it can be promoted in,a
variety’ of settmgs w1th1n the campus community. The secohd was.an exploratmn
of the conditions for mst1tut10na11z1ng programmmg centers which promote justice
and Juthe educat1on. , : . |
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Figure 1: Pastoral Circle
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