N, ' )

- R DOCONRNT . RESORE - .

_ BD-208 678 . S FL 012 592

. _AQTHOR Omaggio, Alice C. ‘

T TITER - Hélping Learners Succeed. Activities for the Poreign’

> Language Classrooa. Language ;in Educatica: Theory &ad
. - Practice, No. 36. <

INSTITOTION Center for Applied Linguistics, washington, D.C.:

" BRIC Clearinghouse on languages and Linguastics,
' ) #ashington, D.C.
SPONS AGENCY ¥ational Iast. of Education (RD), Wasaington, D.C.

FEPORT MO . ISBN~-0-87281-157~3 . . *
°  POD DATE 81 : T .o ) .

CONTRACY 800-77=0009 . . A

FOTE 79p.

AVAILABLE FRON Center for lppfled Linguistics, 3520 Prospect Street,
. . : ll.\!ashinqtcn, DC 20007 ($5.00).

EDRS PRICE . NPO1/PCO4 Pjus Postage. . ’
DESCRIPTORS Adult Bducation: *Class Activitieas; Cioze Procedure:
. " ¢ sCognitive Style: Componeatial ’nalysis; Coatext .
. * Clues: Curriculus Design: Bducational Diagnosis;
Elesentary dary Bducatioa; Error Anaiyais .
. ‘ (Language) ;*Holistic Bvaluation: Iadividualaized
- Iastructiona: *Instructional Materialis; lLanguage
Research: *Learning Probleas; .Postsecondary )
Bducatioa; Readiag Skills: *Second Languagée Learninmg; -
Semantics: *Student Characteristics; Student Needs:
- . Syutaz; Teaching Nethods: Vocabulary Skills
Y IDENTIPIERS . Conversation: rield Dependence Independence

~

-~

ABSTRACT' ’ L . .
o In response, to the need for dynamic foreign language

- satérials-vith a communicative focus, this report addresses the

" Telationship betveen learner characteristics and success in language

~ learning. It suggests that a self-pacing individualized option shomld
be availapla- to. students to deal with unique probleas. The problems -
say be dealt with by identifying the range of possible causes of the
learfing difficulty and by suggesting specific reaxedial activities

that correspond directly to that difficulty. With this as the aia, e

the report discusses cogaitive styles and iearning strategies,
labeling the learning probleam, some diagnostic instruments and
procedures for deteraiaing sources of difficulty, and classroos
activities for respond! , to learner needs. Among these activities
are: (1) the:.analysis ot samples of the language with atteation to

. linguistic and sesantic units: (2) the synthesis oz elemeats of the
language to create an ofganized vhole: (3) the paraphrasing,
expansion, or transforsation of ideas; (%) the unplysis and syathesis
of ianforaation to make inferences about missing cues or conclusiois;
and (5) the expansion of capacities for-reseabering wvords, phrases,
sentences, graamstical features, and ideas in the foreigu language. *
Sample excrcises are provided in Prench, Spanish, and G&Taan. (JK)
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LANGUAGE x’u‘soucnmu:, THEORY AND PRACTICE * hd

ERIC (Educational Resourceas Information Center) is a nationwide

network of informatidn ognters,' sach responsible for a given

educational level or field of study. FRIC is supported hy the

Natidnal Institute of Education of the U.84 Department of Educa-

"tions The basic objective of ERIC ie to make currencﬁ:amp-
1

sents in aducationsl research, jnstruction, and person
preparation sore readily accemsible to educators and v

arg ofe
related professions, . -

ERIC/CLL: Thé FRIC Clearinghouse on lLanguages and Linguistics

. {ERIC/CLL), one of the.specialized ¢learinghouses in the ERIC
system, is operated by the Center for Applied Linguistics. -
ERIC/CLL is specifically responsible for the co¥fection and dis~’
senination of information in tiu grneral ares of rdabarch and
application in languages, lingquiatics, and lanquage teacring ani

* learning. : . -

LANGUAGE IN EDUCATION: THEORY AND PRACTICE. in addition to '
processing informsation, FRIC/CLL is also involved ‘in information
synthesis and analysis. The Clesringhouse commissions recagnizmd
authorities in languages and linguistics to write Mllmf ‘of the
current issues in their areas of speciaily. The resultant doc-
uments, intended for use by aducdtors and rosearchers, are pub-
 lished under the title Language in Education: Theory and :
Practice.* The veries includes practical gquides for classroom
teachers, extensive state-of-the-art pupers, ané selected bibli-
dgraphies, = . . Y

, The macerial in this publication was Mepared rursuant to a
contract with the Natidpal lastitute of Education, U.S. Depart-
ment of Rducation, Cogtractors undertaking such projects under
Government spousorship are encoursged to axpress freely their
judgment in professional ag¥ technical matterss Prior to pub-
lication, the manuscript was submitted to the Arirican Council on
the Teaching of Poreign Languages for critical reviesw and deter~
miratiod of professional competence. This publication has ‘met
such standards. Points of viev or apinions, however, do not -
necessarily represent the offici.l view or opinions of either ~
ACTFL or NIE. This piblication ix not printed-at the éxpense of
the Pedaral Governsment, .

This publication mpy be purchased directly from the Center
for Applied Linguistica. 1t also will be anncunced in the ERIC
monthly abstract journal Rescurces in Tducation (RIE) and will
be available from the ERIC Document Reproduction Sarvice,
Computer Microfiln International Corp., P.0. Box 130, Arlington,
VA 22210, See RIE for ordering information and ED number,

For further information on the ERIC system, ERIC/CLL, and
Center/Clsaringhouse publications, write to ERIC Clearinghouze
‘on Langudges 4nd Linguistics, Center for Applied Linguistice;

. 3520 P‘l’“”ct 8te, NeW., “ll'hi“gtun, DCe 20007,

*From 1974 through 1577, all Clearinghouse publications appeared -
ax the CAL*ERIC/CLL Series on {anguages and Linguisti.s.
Although more papers are being added to tha original series, the

. Bajority of thé ERIC/CLL Information analysis products will be
included in the tanguade in Bducatjom sories.
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This is a revised and expanded version of an article entitled

"piagnosing and Responding to Iadividual Learner Needs," by
Diane W. Birckbichler and Alite (maggio, which appearsd in the
Modern Language Journal ifi November 1978 (vol. 62, pp. 336-42).
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German ccamples ware contribu.ed by A:hard Karnes of the Uni- -
versity of Nex Mexico, and Spanish exaoles by Annz Sandoval of /
the mimahy of Illinois at Urbana=-Chaxpaign. Sonia Kundert

draw the illustration.- c
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Introduction

a
r

One of the primary concerns of foreign language educators in
recent years has been the development of a curricylym that is
responsive to the interests and needs of & wide variety of atu-
dants. WNew curricular options and outreach fourses are being
nffered in many schools, colleges) and wniversities in an - °
aAttempt to appeal to individuals who might not otherwise elect
foreign languages. More dynamic materials with a communizative
focus -are being- desigried to capturé the Interest of students
bored with “traditional® spproaches that emphasize grasmar,
translation, and manipulation of language forms, often at the -
‘expense of weaning. The concern for relevance is reflected in
-methodological innovations and new ideas for testing real-worl
cosmunication skills. Perhaps the most obvi manifestation
the trend toward responsive curricula is the ifiterest in the
cognitive styles, learning s:rategies, and personality charpc-
veristics of individua) learnars. ‘Research into the relation--
ship between learner characteristics and success in language
lea’ning is certain to have an important impact on instruction
in the ocoming years. -

This' is an exciting and creative time for the foreign
language profession. Yot, despite the encouraging vances of -
the past few years, we are faced with. & pedagogical problem that
seems ‘to defy solution. "It is a problem most keenly felt at
the ‘brsic level of the educational process, namely, how to cope
with individual failure®(Mswker 1976, p: 6). Wost of us have

exparienced the frustration of watching a student with adequate .
intelligence fail to learn. Sometimes "failure” is exhibited on

a msall scale--one student cannot seem to master a particular
concept or mst of concepts despite Jepeated attempts reach

him or ber; another learner might”have consistent dif icultiasg
in one particular skill area but 4 well in all the otheras.
Pailure on & larger gcale is even mora frustrating and can often
occur vhen a student becomes "lost” early in the instructional
Sequence and cennot regain encugh contrel of the course content
to pass at the end of the semester. Unless a’self-pacing indi-
vidualized option is available to such idents, the foreign
language-learning experience quite oftdly represents a ussless
struggle to be avoided at all costs in the future.

This failure to learn, be it limjted or extensive, is pain~
ful for both students and teachers, especially when the .student
is obwiously trying to improve. In recent years, much of our'
profession’s energy has been deyoted to finding vhat makes
lsarnars succesd. What makes AF od language leikrngr good?
What cognitive styles, learning strategies, and personality

IToxt Provided by ERI -



. -
characteristics seem tn he adsociated with sutcesnhS learning
experiences? Why do eomc atudents fail, "when others of equal or
leaset measured intelligence do well? The anuwers to these. '
questions are still wonewhat elusive. Deafite an incteased
interest in research into cognitive styles and learnev charac- o .
teristics as they relate o foreign language learning, we smrill
nave not found encugh answers toxgpsure a successful foreign
lanquage-learning experience for ryone.,

one solution to -individual learner problems seed tn lie in

»responsive” teaching. Various approaches hatfe been .suggested
for responding to the individual student’s reeds, First, one’
- can try to identify the student's preferred general ongnitive
style or strategy (such as audjtory or visual orientation) and
. design le-rning activ:' #s that accommodate that style in all
skill Areag. Reinafr's ELSIE (¥dmonds Learning Style Ilden-
tification Exercise) 1s one eurfnpla of this aoproach. Second,
the structure of the ‘learning enviroament can be altered to
accommodate the preferences or styles ofwthe students. {For
exagple, some students fuhction best In a structured environ-
ment, while owhers prefer an unstructured classroon setting.)
Hunt's paragraph completion method seekc to characterize learn-
srs in terms of their conceptuak maturity and detersime what
laarning environments are most comp¥tible. The gocial structure e
© »f the classroom can also be altered by providing opportunities
for small-group or large-group instruction, depending on learner
- preferences. 0One learning style theorist has even suggested
that environmenta! accommodations should include such things 4s
woll-1it and dimly lit areas, differing temperature zones, &

. 7 variety of seating arrangements, opportunities for individual
study and se)f-pacing, audiovisual resource centers, Spage and
materials for kinesthetic activities, and provision ef food for
students who need an oxicuional snack to work effectively (Lepke
_1978). .

All the adaptive approaches described above have 3 common
thread: they attempt to (1) label the learner in terme of a
generalized cognitive style or preference that applies to a wide
range of learning tasks and situations and (2) manipulate the
environment accordingly. The danger in such an approach is that

it tends to oversimplify the situation. Not eVeryone has a '5:
dominant cognitive style. It is likely that some studerts .
- employ different learning strategies as task demands change. »

11 learner who uses inferencing skills to advantage while doing”
a reading task may be easily frustrated by unkioww eletents in a
1istening passage. A student who. tends to be impulsive uhne.,
- doing multiple~choice items may be very reflective in a ﬁticin'g},‘
v task, T
1t is quite probable that the answer to the question "why 4. par
students fail?" is that there 18 no single answer. Any indilgdqh =
ual case of learning failure is most probably attributable to A
sevaral more or less interrelated causes, 1t seems reagonable,

.
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then, that in order to help students learn more effactively, we

need to label the learning problem rather then the learner. we

nead to identify = range of 'possibie causes ofhe learning dif-

ficulty and suggest specific remedicl activities that correspond
directly to ft. Zine following discussion will describe such an .y
approach. ’

-

Cognitive Styles and Learning Strategies:
A Range of Possible Causes

) TN R X

Some of the wre commonm-acurces of lesrning problems among
foreign language students can be a\upolated from the growing
base of research on cignitive styles)and learning strategies.
The” terms “cugnitive.style,” “conceptual style,” “learning
style,” and "learning strategy” have been widely used in educa-
tional contextiy in recent years by both researrhers and practi~
tioners interebted in characterizing individusl differences
more tlearly. The term "cognitive style,” firast used in studies
of perceptual traits n the 19508, descrited aspects bf indivs- .
dual perceptual differences thought to be independent of inte.- K
ligence and other abilities. Since then, the tarm has svolved. -
to include a much broader range of intellectual activity, as the

varisty and groliferation of definitions of the oconcept fllus- |
t;% Most /tneorists agree that cognitive styles. represent w |

typical of perceiving, thinking, remembering, and problan.
solving that dre partly conscious strategies and partly uncon~
scfous habits.
Vaguely synonymous witk “cognitive style”™ are such terms as
"learning style," “conceptual style,” "cognitive strategy,”
“learning strategy,” "mode of ifformation processing,” and
“cognitive control princ ple."” Bore researchers tend w distin-
qyuh "atyle" from “stravegy,” hbwever, by the pervasiveness and
assumed permanency &f the characteristics: in their view,'a
“style” seem. to be a more permanent component of an individ- .
ual's personality, while a “strateqy” is seen as a more super-
ficial reactiop to a learning situation that is amenable o
. change (Abrahah 1978, pp. 3-4). b
Cognitive styles and strategies, in turn, are distinguiched
by many theorists from "intelligence® and "ability.” Messick
{in Abraham) points out that abilities measure maximpl perforh-
ance, whereas oognitive style characterizes typical performance.
Abilities are unipolar, in that they vary from none to a lot; -
cognitive styles, on the other hand, are bipoiar, ranging from
one extreme of gne quality to an extreme of a contrasting qual-
ity. .Abilitles are value-lade:, in that having more ability is
better than having less; cognitive styles, by contrast, are
;ulu«duteumuud,' in that sometimes one style is more
sffective in performing # given task, but less wseful in doing
somathing else. [r-is thi. last Aspect of cognitive style-that
is of psrticular interest in diagnosing learner problems. pit-

-
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ficulties in learning and functitning in the forelqn lanquage
ray be associsted with extremes along ane or more dognitive
lty'le dimensions, resulting in the ume of a straredy that is
inappropriate ar inefficient for the particular tqf ar hand.
/ “Before we can diagnose learning problemu, theh,"we need 10

raview those dimensions of cognifive Style that seem sost rele-
vant to the learning of a secc.d language, The bipolar dimen-
sions described below are synthesized froe several models of
cognitive-style.' Because their characteristics sometimes over-
/" lap. they should mot be considered as wotally independent or-
mutually exclusive sets, but rather as alternative ways of char-
acter lzin?mqn 1tive hehavior.

. Field Independence-Fielid Dependence

+he field-independent/field-dependent dimension of cognitive
style, first isolated and labeled by Witkin and his colleagues
to characterize perceptual behavior, inveolves an analytical ver-
sus a global way of perceiving. Field-independent individuals
. tend to perceive indiv dual items as discrete from backgrounds
and can- overgome the Influence of exbedding contextss Reseatch
evidence indicates that field indespendence correlates substan-
tially-with seasures of intelligence that require analytical
tkills: persons who are field indepandent perform better of.
tests that involve separating individual parts fron an organized
whole or rearranging parts to make a whole., In linglistic
: tasks, field-independent learners have been shown to % able to
focus on language stimuli relevant to the learning task and
disreqard umppttfpnate ones.

Field dependence or field senaitivity, by contrast, is
characterizéd by a more global approath to the task at hand.
Guided by the existing organization of a whole context, fiela~-
dependent individuals find it difficult U overcome the -
.influence of a surrounding fdeld and often cannot separate an
item from its context. The field-sénsitive language learner may

- lack focusing skills and can therefore be distracted easily by
irrelevant or extranenua linguistic stisull. )

Breadth of Categorization

This style dimension reflectk the individual's tandency to
©lare an 1tem inte a broad category or a mrrow cALegory.
Choosing the broad category minimizes the risk of excluding
items that belong, whereas choosing the narrow catagory minisi=

» zes the risk of including items that do not belong.

' Leveling-Sharpening ) . ( -
Somewhht related to breadth of categorization is the
leveling-sharpaning disension of cognitive style. Thia model

’
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accounts tor individual wariation in the Say information 1is
assimilated in mesory. Levelers tend to blur umh‘r wemoring,
assimilating mew informatinn iato previous categdories: sharpen-
ors- tand to differentiste naw information from old, sometimes

- making greater distinctions™ aong stimull or events than are
actually warranted.

Preception-Recepi ion

The leveling-sharpening tendency is, in furn, similar to
the preceptive-receptive disension of cognitive style. A ppr-
scn who 18 preceptive looks for patterns; he or she is inclined
tn assimilate new information into previcusly held oconcepts or
“frecepts,” whareas the regeptive individual tends to take in

. details as they are, without oonsidering first the way thay
"fit™ into preconceived motinns or categories.

impulsiveness-Reflectiveness (Conceptual Tempo)

’

This style dimension invclves the speed with which individ-
usls make decisions in solving a problem. Impulsive pecple tend
to make quick decisions, offering the first answer that occurs
to,them, even though thev may often be wrong. They select

" hypotheses quickly without considering all the cosponents of the
problem. Reflective individuals tend to give more deliberates,
slower reaponses and ponder various punsibtuues or hypotheses
before deciding.

Risk Taking-Caution

An individual‘'s tendency % be reflective rather than impul-
sive is momewhat iike the inclination to be cautious rather than
to take risks., Risk taking is characterized by the willingness

- to take a chance even when the odds are poor or there are a lot
of unknowns in the gituation. Cautious individuals, by con- d
trast, are reiuctant to take a chance unless the probability of -
their being right 18 very high, Reflective individuals will
probably proceed b(uucuﬂy in problem-solving situations, while
ispulsive people ar re likaly to take risks.

Systematicness

The isndency tn solve a problem or complete a taak by devel-
' oping & clear procedure or systematic plan contrasts with the
inclination to develop ideas “fresly® and akip from the part to
the whole (n an intuitlive fashion. Systematic individualsg may
be somewhat reflective as they forw hypotheses or comple a
tisk, whareas intuitive learners may s more trpulsive, éhoouing
first one idea and “hen abandoning it if it doesn't work,

ERIC Li
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Tolerance Bl Ambiquity -

Persons W0 can twolératre ambiquity can deaf affectively with
unknowp elements in a. ygiven situation and cay hendle uncertainty
comfortably. They tend to use inferencing/strarsgiss 1o desl
with unknown facrors in 4 task., Thoae
srant of ambigquity may give up quickly/when a task tnyolves oo
k5. A person vho cANNGE
handle smbiquity is likely to have rtrouble formieg rypotheses,

flexibiiiry-inflexibility

L] - - .

Flexible individusls are able to find aslternative sciutions
to a problem, Thay tend to be good st Aivergent thinking tasks
where the production of a variety or a large cuantity of answers
is required, Inflexible individuals are unwiiling uwr abandon a
particular sclution wn a problem and oonsider other possibili-
vies, -Théy may be what Guilford calle “convergent thinkers,”™
1ending to remain within the gtrict limitations of a ragk o
focus on the production of a single rrect answer.

B

Labaling the Learning Probles

B

Some students have pmb}gm‘s lear%mg second languages >
because ~f attitudinal or situatiomsl factors: they may be wnmhe
tivated for a vatxis:y of reasons and siaply refuse o learn, or
rhey may be unable or 0fwilling tc invesc the study time neces-
sary for significant ledrn.ng to take place. If, however, cer-
tain atudents want o learn, are Investing time in independent
ytudy, and are still experiencing difficulties, it is likely
that tney 2re using inappropriate or inefficient strategles or
skrg of strategien that can be corrected 1if tiey are pinpointed
for theny - .

Many of the lsarner problesms encounter#d in the {oreign
langua classroom may be associated with extremes aslong one or
aore itive style disensiona, A particular “"visible syfiptos®
{such as a lack of fluency, failure o atren; 1o detall, aor a
lack of organization) may be attributable to one ar sevarasl
sources. The firar step in labelisg the lesrning proble ia to
limit the posaible sources of the difficulty, Once the teacher

-has done this, he or she has come & loug Wy tnward knowing hovr

to give tha students the specific help they need,

, Bome common sourcen of Aifficulty have bean synthegized from
exiating ressarch on ttive ptyles and l2arning strategies,
as wel]l ag studies on » good lanquage learner, and are den-
cribed below, )

RIC 12
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Poor_wemory ) : ]

Students cannot reneabe: infarcition | ne encugh to inte=
grate the different slemedts of a spoken iz written message
inte a meaningful and moherent whole. Research on reading has
shown that memory span among beginning Jtuderts of a foreign
langusge 1o effectively shortened becase of a lack of training
with the nev code and the unfamiliarity of the msterial (Yorio
1971, pp. 107-1%53. e can expect, ‘therefnre, that many learners
wiil exhilir synp:ggt cf paex mencoty in the sarly stiges of
soquisition, .
© Bhort-ters dssory alfficalties may show up, for cxample, in
dictations wher students leave larqe gaps or miss entire penten=
ces. When asked e susmarizd a rrading or liriening pnuqa.
studeants whose mefory needs strengqthening mey write very skispy

- or insccurat: résunés. In addition, they havy trouble .answering
questions on & given passage. Students may allb Tave dzthculty
tecnxmg spetific vb:abu.ary. verb endings, noun rarkers, or= |
rect spellinga, and the like. Consdguently, their writtes _ro~
diction way be nd.dled w¥ith mianr e;mta‘ ‘K‘i: f‘ugn:y, md .ﬁnd
te be fairly brief. - *

Lack of numnuy (O
r - \ 2

A lack of triexibility might alsoc result in & ladk of fluency.
even if the studert’s mesory is juite good,  Students hesitate
and stunble over words because they are not able to find alte, -
native msans of espression. The gerformarce of mich students 1is
ofter charactarired by pauses in Splech and by skimpy or brief
cazpositians,. They ﬂ;‘h engaging smst of ~the time in conver-
gert thinking ard tend to focus on the poduction of a single
c1ght ansver. Thev have trouble with creative tasks or asuigqn=
sentg that reo.ire lengthy or varied oytput,

Excessive Imsuisiv  ens

- o+

¥hen learners react mpx.lgwéw. "i‘ytgs:}d tD USSP Into A
task without “guving adegcate consideration to 1t6 VArious oom-
ponents. They are not attentive to 2atail and are wt overly
concersed with the sdequacy or accuracy of their response. They
Bey be extremeiy fluent but tend *~ make a qreat many erTors.
Wnor asied ‘o do tasks .requiring ‘maerercing skills, such:as
cloze - ages. conpletion exercises, and the like, they tend to
wake randos fand inaccurate! guesses b ged on lmpulse rather
than thoughtful analysis. In written uné oral assignments.
Isplilsiveneso may result in & iack of wrganization. Students
Bay lend to approach such Assigisents in an unsystematic and
Tfrvawheeling® fashior, - Y

Because students vho react impulsively tend tn qive the
f118t answer that oomes o mind, they Say be what ‘rishen €alls

*
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*mopitof~under-users”: that is, they do not apply what they
know about the formal structure of the language to their output
and subssqliently make frequent errors.

Excessive Reflectiveness/Caution .

when learrers are toc reflective thes tend to pay too much’
attention to detail and discriminate so Tinely that they lose
the general thread of a listening or readina passage, They may
1 x synthesizing skills because they are concentriting too much
on the parts of the mescage. They tend to be very cautious
because they Are overly concerned with the adequacy or accuracy
of their responses.’ Because they don‘t pke tw take risks, they
are sjow at decision making Zid olten wefer to say nothiag
rather than make an inaccurate guess. Thcy ray be what Krashen
calls "monitor over-users,” reflecting too ‘much about the .
accuracy of an answer so that their comsunicative ability and/or
filuency i3 hampered.

Lack of g&tmucn:n/erggnxution N +

L3
.
-

Students who react too Intuitively when doing certain lan=-
guage tasks may lack important orgsnization skiils. They may
produce rambling answers and disdrganized thoughts in composi-
tions. Such students may alsb have poor study skills and may
fail to dorrect errors that have been explained’ previously,
because they do not attend to or remember them. They may also
have difficulty seeing grasmatical patterns and are poor at
forming hypotheses about the systematic structure and function=
ing of the language.

F'eld Dependence

Students who exhibit fileld dependence in duing certaln tasks -
may lack analytical skills and have difficulty Seeing pacterns
within lingltstic sumh.d.‘.m}* may also lack focusihg skilis
and are too easily distracted by irrelevant details. Because
they oannot distinguish relevant froe irrelevant informatien,
they tend to be random and inaccurate quecsers. In doing gram-
matical tasks, they may becges confused by linguistic foras in
proximity to the omes on which the activity focuses and select
the wrong verb ending, tense, adjective ending, and the like-
Often their coufusion 1in atte:ﬁg to insppropriate cues in a
listening or reading passaqé irs their ability to derive
meaning fros that passage. They may become eagily frustrated by
extranecus informatior or .nksovn elements and are likely to
wake the task more CORPIOX °  ° rETessary.

a
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unlxnglnt;ﬂtiting Too Broadly /
. - -

When students categorite too broadly, they have difficulty’ .ot
making pertinent distinctions between gyntactic or, semantic
categories. They may blur similar words, verb endings, deter-
miners, and the like, in their minds and mike frequent errors in
spelling or in tie cholce of appropriate linguistic forms. Por -
sowe, students, for example, all verbs are in the infinitive, all
adjectives are masculine singular, and .all articles are definitd
articies. These students terd to overgeneralize, making rules
about the second language -that subsume many examples,

Sharpening/Categorizing Too Narrowly ’ . T

Students who cend to categorize too narrowly are overly ana- hd
lytical and diicrgﬂnote toc finely. They want to create a rule
for every «xample, a strategy that prevents them from making
Néces»ary and accurate gensralizations. They may be intolerant
of nh:xquity shere grammatical rules are concerned and become
easily frustrated when a cut-and-dried rule is unavailable.
Because they are often lost in detail, they may have trouble
synthesizing information and for¥ing concepts.

. Low Tolerance of Ambiguity

& -
Whon students show a low tolerance of ambiquity, they give
Up quickly whenever the task presents difficulsy, doubt, or
ambiguity. They cannot hypctl.size well and“d0 not like to take
risks. Because they give up easily, they are not good quassers
and may perform poorly on tasks requiring'inferencing skills.
- A}
Some Diagnostic Instruments and Procedures \

What diagnostic instruments and/or procedures are available
to halp teachers determine with some degree of confidence which
source or, sources of learning difficulty are responsible for a
‘particular student's problem? Those measures and techniques
currently available Gan bp described within the following sub-
‘catagoriee: {1) commercially available instruments used in
dognitive style rese: ch, (2) learning style inventories umed in
, foreign language research, (3} arror charts, {4) interview tech~
niques, and (S) cbservation. -

»

Instruments Used in Cognitive Style Research
The instruments used in much of the cognitive style research
up ntil now prohablzg_yve little practical value for the indi- ‘

vidual classroom teacfér, but it may be of intcrest *o review a
fev of them here. Pelbaps adaptations of these measures will be
designed for foreign languige learning contexts in the near
future. r

- .
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¢ There are three inctruments that have been typically used to
seasure fielC dependence-independence. Bec.use this coghitive

"otyle dimensiocn grev frum perceptal research, tests to charac-

terize individuals along.this dimsnsion have been, :> Jate,
exclusively psrceptual.

« The Body Adjustment Test. A person is req . ro adjust
a tilted chasr in a tilced room te the true verti . . 2
_ « The Rod and Frame Test. The subject in a dan ned room
adjusts a lumincus rod .within a luninous frase to’ the true ver-
tical.

+ The Embedded Figures Test. The lubject )ocn,es simple

“tigures in a set of complex geometric patterns. (A variant of

this task is the Hiddsn Figures Test,) *

‘Obvicusly, ¢.ily a paper-ani-pencil test such as the Embedded
Figures Test could: oonceivabl. be used on A wide scale by class-
room tsachers.- Although rescarchers maintain that results on.
these perceptual vasks characterite psople's cognitive style in
othar cognitive and parsonality (unnuon.. it would be valuable
to have at sowe future date an sanalogical test of field depon-
dence/independence in sither a verbal or symbolic mode, either
of which would be a mors direct msasuie of this characteristic
in language-learning task:: The development of such an instru-
ment would be useful to resparchers interested in the relation~
ship of this- type of cognifive style to language lsarning and in
helping teachers diagnosy/ student problems. .

Pettigrew's Paper- Pencil Quesiionnaire is one of the
sost videly used procegures for unenlng breadth of categoriza-
tion. Items typically specify the average value for a specific
category (such: as t of annual rainfall, size of familiar
objects, etc.) and subjurt's task is to determine the most
axtrems msibers of efch oateg. ry from a set of multiple-choice
alternatives.. Broadf categoi.zevs will tend to widen the range
of values, whereas Rarrow catege-izers will suggest a wore -
limited range. Unlily the tests .f field dependence/indepen-
itive style is given in a verbal rather

than a perceptual moda. .
The most woll known tes: of impulsiveness versus reflecpive-

ness or “ionceptual tempo® is the Matching Pamiliar Figures °

' procedure. ‘The subject sust choose: a matching figure for a

Q

standard stimulus fros smong six very similai variants, one aof
which is identical to the. stimulus itself. The speed and
accuracy with which the parson responds are thc two variables
observod.

A test of cognitive flexibility is the Stroop Color=Word
Interferance Test. One of the subta=ks requires the subject to

name colors in an interference situs*lon: the names of colors
are printed on a card, but wach cotor is printed in sn ink of a
Aifferent color (e.qg., the wprd RED s printed in green, blue,
yellow, or orange snk, hut never in red ink). The ‘speed ‘with
which a- parson correctly names.the colors (disregarding the ink

10
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‘thne have been described recently in

* sents questiun types that would be ueeful.

color) fndicates his or. her susceptibility to ‘interference or
conflict in the stimulus. A flexible person can overcome the
influence of the ink oolor when mipg the color.

: ¢

Many of the learning style and @ styls inventories
reign hng'ugof pedagogi-
cal contexts are inappropriate for ou* purposes because they
tend to label thd learner in terms of lche or sevaral dominant
learning styles and preferences and do not focus on specific’. 4
difficulties associated with discrete tasks or task types.2 One
possible exception is Papalia‘'s Individual Differencec Inventory
{ 1lix and Zampogna 1977), which may prove very helpful in
gquliing the her's analysis of an indlvidual's behavior when
performing csrtain classroom tasks. of the broad classifi-
catory questions that copld be adapted td a dtégnostic approach
include those ‘summarized by Lepke (1978) wnd listed beslow. - The
teacher-assesses a learner's characteristics on a five-point
likert-typs scale (such as the one on pp.{12-13), measuring fre- -
quency of occurrence from 1 (never) to 5 (very frequently). _,‘hm
questions in parentheses are suggested to relate Papalia’s -
inventory questions to the souices of difficulty discussed earl-
jer in this paper. ' ,- ) i .

+ Is the student's thinking guided preddainantly by induc-
tive c dsductive principles?. .(Is he systematic er intuitive?)
+ Does e mmyuu novel ideas’ or. propise alternative -
routes to be explored? (Is he flexible or irflexible? A -
divergent or convérgent thiukex?) ., . - e
- 1s he'‘prone to ssek chisfoscuro answersito complex pro
lems? " How quickly does he get confused and reach. for the easy
vay cut? . (Is he tolerant of ambiguity? Impulsive or reflec-
uwﬁxc or intuitive?) ] e
. Wha t the quality of his homework? | Js it well e -
cuted and submitted on time? (Is the student Attentive or inat- *
tentive to'dstail? Organized orf disorganized? Ce

+

L]
‘

A comprehensive list of questions such as thesp can servi as a
valuable guideline ir diagnosing & learner's blem more
accurately. Many of the questions that could be included in *
sach an inventory are implicit in the dsscriptions of learner
problems -in the previcus segtion of this paper. A sasple list
darived from thoss oategories is provided in Pigure 1. The list
of questions is not meant to be exhaustive; rather, it repre- .
When the inventory is completed, ths teacher ban pinpoint
the sources of difficulty by referring bick to the .descriptions -
of, learner problgpms and matching the inventory results to them.



' Pige 1. Diagnostic Inventory

Rank the student's characteristic behavior from 1 (never) to 5
(vexry frequently) for cach of the questions below.

DO“ the ﬁmto.oo .
« 1. have ttouhlo mnboﬂ.nq syntactic and/or

ssmantic information in, the foreign language? 1
2. lsave large gaps in dictationa? 1

3. write skimpy.or inaccurate. rés ufs of
listening or reading: passages in:the
foreign language? 12345

4. exhibit a lack of fluency ttxen anmwering
qmt!.gn. or speakine on a topic in the

~

345
345

~N

foreign language? - 12345
S. have trmuble with creapive taske? 12345
6, writs skimpy or brief compositions in the
foreign language? s 12345
7. tend to answer auestions impulsively, giving . .
quick but often inaccurite -answers? . 12345
8.. speak fluently, hut kao fuqmt and .
pareless errors? . ‘ 12345
9. fuess mdo-ly and inaccurately? 12345
10. rTeflect ihlonq time over answera? 12345,
11, write lengthy compositions riddled with ’
errors? 12345
12. turn in written work that is disorganized A
_and/or unsystematic? 123145
13, tend to get lost ‘in detail when reading? T 12345
14+ rsad word-for-word and refuse t une
. contextual guning techniques and inferencing
skills? * - N : 12345
.15 fagl to correct errors that have been’ ‘ -
’ previdusly explainéd several times? . 12345,
16.-fail to pay attentiod to the important - .
%2  details in a listening or Teading task? 12345
:17. get easily distracted by irrelevant words
and atructures? - 12345
« bscome easily frustrated when chere are
Jnknown elements in a tnsk; making it "too -
eonpllc‘ud"? lia . - 12345

12 .

A
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19. fail to make pertinent distinctions between ,
“ "syntactic or semantic categories, blurring g

similar words or structures? 12345
20. tand to be overly analytical, wanting €o ’
¢ create a rule for every example?’ _ 12345
21. have difficulty mmking gensralizations abdut

the astructure of the ge? 12345
: N -
Error Charts -

A tichnique that should provide important cues ‘o lutning
difficulties is error-analysis. One way to q\untuy and aialyze
, the type and frequency of a student's linguistic errors on both .-

. tasts and homework ppers is to use an error chart of sOte "type.
Brown (1979) has developed an instrument that has been: Osed in
analysing errors in second-year compositions at the University
of Webraska. This instrument is uwsed to help students minimige
the recurrence of errors by drawing their attention to the kind
of error and its frequency on each comporition turned in during
the- ssaester. Students count the mmber of errors-th esach cog=
position and rucord them on their charts«—Hy the end of the
semsater, the mumber of errors per catagory should be reduced.

Omaggioc has adapted this idea for wee in correcting homework
and tiss papers in beginning language classes. (See Pigure 2.)
Students receive a copy of the error chart at the beginning of
.each majoy unit of work during the samgater. All errors are
coded on daily homework pspers in the mgin-. Studerits must
correct ‘their om errors, using the codes to help them ate-
gorize their mistakes and indicate what is wrong. (Of courde, °
the teacher >an be consulted if the students cannot Alscover the
correct answers themselves.) Students then recyrd. the mumber of
arrors per category for each Idmework mignnm:. quis, or test.
Before a major unit test, the charts are collected and analyzed
to dstermine which grammstical subjects need to be reviewed and
to aid-in diagnosing individusl learner problems. ‘

A procedure such as this is helpful to the students as \nl’
an the tsachers: instead of receiving homework papers with
massive corrections or quantities of unexplained red circles und
underlinings, students get spacific Teedback on the nature “of .
the linguistic errorg they have madd in terms of both error type
and quantily. e tsacher and the studants cr.: sps at a glance
vhat type of guistic errors the-students tend’'to commit, and
the? can keep track of the individual's progress in eliminating
them as the semsster progresses. - Brror charts schv 4s these can
also provide data that will help the' teacher diagnose and clas~ -
i 84 problm within the dataqoriu pnunted mtlier.

.
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rig. 2. BError Thart
Assig’ ) 2 3 4 5 1 & |Quiz
P ] ] s
AC 3 1 1 i 1 2
. E_ 2 ? 2
8P . 3 3
G 3 2 ! 1 1
y N
WG 2 1
e 7 6 6 3
ART k] 4 2 1 2 1 :
. VA Pk £ 2 1 2 N
g e Y] 1 1 3 ,
™ r
m -
” ! . »
AR 3 1 1 1 2 1
POS 2
DOP’ M
0P .|
RP
| PRO 1 2 1
ADV o
PR
CONT
w 2 1 2 1 ;
INC —
|_TOTAL | i
KEY TO ABBREVIATIONS
AC accent missing or wrong PP past particlple wrong--
E  fafilure to make elision, form or agreement
. or inappropriate elision AA  adjective agreement wrong
SP spelling error PO3 possessive adjective wrong '
GN gender wrong or missing, lacks. agreesien*
NB number wrong--sing/plural I9F +4ndirect object pronoun
NEG negative wron laced, . wrong or missing
. missing \: RP reflexive prrnoun wrong or
VC vocabulary wrong, wor : missing
. choice, missing words PRO other pronoun--y or en
ART article missing, wrong ADV  adverh wrong or n.hplaced
form' used; wrong after PR prepositicn missing or
negative, expression of wrong
quantity . CONJ conjunction uininq or
SVA subject/verb agreement : wrong
~ lacking WO  word order wrong -
VF verb form-~stem incorrect INC  incomprehensible, due to
. TN tense intorrect structure or vocabulary”
MD wmood incorrect (indicative, choice that rekes It dAiffi-
imperative, or subjunctive) cult. to pinpcint the error
' ' 14
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. Interview Techniques

One diagnostic ool that 1s invaluable to teachers who have
had some training in this area is the, individual interview. It
well conducted, it can help them identify learning styles with a
fair dagree of accuracy and make umﬁuotlcally appropriate
Judgments. Hosenfeld (1979) has” developed ¢n interview proce-
dure in which students are asked to "think aloud® as' they per-

' form foreign language tasks.3 The purpose of the interview is
to oktain valid and reliable descriptions of a student's strate-
gles in doing specific learning tasks, and to use this infor-
mation subsequently to help the stidsnt to overcome difficule-
tfes. Hosenfeld qives the following quidelines for the most
effective interview session: -

+ Begin each interview with a practice session in self-
réport procedures, uvsing vasks similar to those you actually
intend to use in the Interview. 4

+ Distinguish between an incomplete and a.complete deacrip-
tion of a strategy. There are two kinds of responses, for
example, that students should make when doing reading-grasmar
tasks: what he or she does tn-perform the grammar--operations,
and what the gtudent does with the words in the task sentenc=:
In rpading tasks, there are also two types of operations: what
the student does in tudinq‘tor the main meaning of the passage,
and vhat he or she does when sncountering an unfamiliar word
(word-solving strategies).

+ There are two types of self-report; introspestive and
reftrospective. Students who think aloud while doing the task at

-~ hand are introspecting, while those who describe.what they dia

“ after the fact are retrospecting. ‘Because the retrospective

" description iz often incomplete, Hosenfeld recommends using

introspection, or a combination of the two approaches, dependirg
Jon the student.
e« ASk indirect rather than direct questions so that you

+don’t force students' answers about their strategies into a par-
ticular direction. You want to learn what the students' own
perceptions of their strategies are rather than impose your own
perception on the_students, .

* « Bmphasize that you're primarily interested in the, steps
the students go through to arrive at an answer. rather than with
the correctness of the answer ‘tself.

s Don't "teach® during the interview. (t's important to
remember that the pyurpose of the interview is to perceive the
stulents’ etrategies; even if they are struggling with the task,
do not intervene to help them solve it, thereby interrupting the
report of what is being done to arrive at a solutibn..

+ Be sure you and the students understand what is médant by
the terms they are using to describe their ht:atag}::; N

+ Look for information about the students' Attigide toward
the task, their seif-concept as foreign language ).oar‘ners, and
their thecry about lanquage learning.

»
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» Follow the ledrners and go where they lead you. Allow
digressions, because significant information can often be
- obtained that wey. .

*

"By using this interview technique, Hosenfeld has begun to ais-
cover some important consistencies in the strategies uded by
learners vho are successful ‘at the task as opposad to those usec .
by unsuccessful learners. Her research corroboratas conten~ |
tion of this paper that differences in achievement are often :
linked to the uase of inefficient or ineffective strategies, l :
Many of these strategies are rooted in :he problenm sources
deascribed essrlier. g
one of the moat interesting features of this interview tech- .
. nique is that the students are often able o draw important .’
conclusions abhout the source of their difficulties by comparing
their responses with others who have been more successful at
completing the same type of tasks. Their own insights can .
contribute to the diagnostic process nacessary fox remediation

to begin. / ‘ d

-

Observation
L4

Teachers should not minimize the usefulness of their intu-
itions about learner difficulties based on everyday informal .
observations of students’ behavior. Quizzes, tests, homevork,
classroom participation, and conversations before or after class
can often yield information of a diagnostic nature. Hosenfeld's
"think aloud® technique can also be used in class t~ make learn-
ars mware of the various strategies availuble for approaching &
given foreign langquage task and to allow teacherg to observe
students' behaviors outside the interview context. Sometimes it
is fairly easy to diagnose with confidence a learner's problenms
this wvay. When the problem ig more difficnlt ¢o pinpoint, how~ .
ever, it would v wise to ‘resort to one or more of the other ’
dlagnostic procedures described in 4his section.

16
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Responding to Learner Needs:
Some Classroom Activities

3 ~r

One of the.problems with cognitive style rasearch up untii
recently has beer: that thers has bean "an almost.total lack of
articulation...bstweasn ths psychological study of cognition, on '
the one hand, and educational resserch znd practice, on the
other® (Kogan 1971, quoted ir Clawton and Ralston 1978, p. 9).
Birckbichler and Omaggio (1978). have mggested specific remedial
Activities to address learner’problems in specific skill areas,
thereby lwidging that gap for the foreign language tsacher.
Thess remedial activities will be described in the following
pages, 4nd examples will be provided in Engligh, French, Cerman,
and Spanish. All the activities are essily adaptable to indie
vidual tutorial sessions, smsllegroup work, or large~group .
instruction. 1In they last-named case, teachs. may chooss to
identify particulac problems and “incorporate ppropriate activi-
ties into daily lesson plans.

The language *asks have been arranged in two ways. TFirst,
they have been classified c:cording to the nature of the proces-
sing deusnds of the Yask and are @iscussed within that freme-
vork. (Por sxample, activities 1~18 smphasise the davelopment

. of analytical skills; tasks 19-27 cohcentrate on the synthesis
A of information.) Second] the activities have been classified .
\ dccording to their i value: the numbers corresponding to
the language tasks have besn placed in the activities guide in
Figure 3. This guide serves ta indicate both the source of the
student’s problem and the skill area(s) in which it is sost evi-
demt. (For mh' activities 2, 3, 4, 12, 4, 20, R, &, 48,

mxssmummulpuum“mom_f_wm‘

doing listening tasks.) Thus, once the teacher has identified
the source of the.lesrning problem, he cr\ she simply chooses
thoss activity types from the gaide that corraspond to it in ave
or more ekill areas. -

s

The .classification scheme by which the tasks are organized in
the next pages is cutlined below:

I. ANALYSIS. These activities require the student to analyze
samples of the foreign language and to pay specific atten-
tion to linguistic or semantic units~-phonemes, worphenes, -
vocabula:y items, phrases, etc. Such tasks night also.
emphasize judging the meaningfulness of thos: units.

. '
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Pigure 3. Activities Guide

ce of Problem . Learning Task -
S ’ Listening | Speaking Reading Writing Vocabulary jGrasmar
poor Memory 2,3,4,12,20, |6,17,18,3,]2,3,4,7,8, |5.6,10,19, |3,4,5,6,9,8,12,5,7,8,9,10,
,22,40,42,49, | 32,33,40, 9,20,40,49, |31,33,52 9,10,16,19, [12,19,31,32,
+ 151,52,53,54, | 42,52,53 51,5% S+ 132,33,42,46,]33,42,46,52,
- 5% . 52,51,54 53,54,
ack of Flexibility 2%,29,40,47 6,23,24,3q, | 28,729,456, 6,24,31,33, }6,28,30,33, |21,24,29,31,
31,34,35, 47 35,36,37,38,] 39,41,42,43,]33,34,42,44,
N 36,19,40, 19,40,41,43,] 46,47 45,46,55
_ 41,42,43,4 44,45,55 C
Excessive Ispulsriveness | 2,3,4,11,12, | 14,17,18, N 2,3,4,7,8, |[5,10,14,77, |3,4,5,7,8, |2,5,7,8,10,°
. 14,15,19,20, | 21,44,42 12,11,14,] 38,19,25,26,] 10,11,13,14,] 11,12,13,14, .
- r ‘9,‘9'50055 '5,‘6,20,2’, 27'3"4005" ‘51‘6'20'26. ‘50’70‘9I251
. ’ 2 . 48,49,50 55 42,48,50,51 [26),31,42
ixcensive Reflectiver $21,28,29, 23,3002, 1,4,21,28, [23,41,03 23,28,30,32,]23,29,31,32,
ness/Caution 47,55 34,41,42, 29,46,4? 41,42,43,46,|34,42,46
43 47
ﬁk of Syntmucngss/v 2,3,4,11,12, 60390‘2 2,3,4,7,8, 5,6,10,20, 30‘050607'80 2,5,7,8,10,
Organization 1 20,22 11,12,16, 25,27,37,38,] 10,11,42,43 | 11,12,25,42,
. 5 20,27,55 39,43,51,5%5 55
Field Dependence ?.3,4,12,14, 1,2,3,4,12, 15,10,27,85 | 1,3,4,5,6,8,] 2,5,6,8,10,
: «| 20,21,47,48 ‘13,14,20,21, 10,11,13,14,] 11,12,13,14,
1] « 25,27,45,46 46,47,48 25,45,46,47
— : ‘7;43 N
Leveling/Categorization| 2,3,11,14,15 | &, 14 2,3,7,8,9, |%.6,10,11, |3,6,7,8,9,19[2,5,7,8,9,0,
_too_broad 11,13,14,15 | 14 11,13,14,15 [11,13,14,15
fharpening/Categoriza- | 2,3,28,29 ~ [ 6,41 2,3,7,8,9, |6,10,41 %,6,7,8,9,:8]2,7,8,9,10,
_tiop~400 narrow : 28,29 3 129
Lew Tolerance of 4,15,42,47 23,30, 41 1,4,15,46, | 23,01,46; 1,15,23,30, {15,29,46°
Ambiguity ) : 47 47 41,46 ,47 .
'R » ' g .
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CIUE SEARCHING: Tasks requiring the stident %o locate
certain features of the language and identify thém

properly.

B. CATEGORIZING/CLUSTERING: Tasks requiring the student
to list or otherwise isolate items of a certain gram-
matical or semantic category.

Cs JUDGLING MEANINGPULNESS: Taske requiring the student -to

judge the meaningfulness or acceptability of an utrer=-
ance, express an opinion, or evaluate a series of
scAtements.

SYNTHESIS. Th.se act}vltus require the student to go
beyond analysis to recombine elements of the lancjuage and

' ¢reate an organized wvhole. Tasks lnclude r&nl‘s organi-

zational activities, and im;eqnuve l.ang\uqe activicies.

FLEXIBILITY. These tasks require the student to find
equivalente, think of paraphrases, expand upon a cue or an
idea, or make transformations. They help atudents
increase t.heu} flexibility with the language, smcourage
sreativity, d increase fluency.

IAKING IN + These activities require the student
i0 analyze and synthesize informapion to make inferencea
about missing cues or what conciyions can be drawn froa
certain information,.

IMPAOVING MEMORY. The last set{ of tasks is designed to
help the s:udent expand his capwcities for remembering
words, phrases, sentences, grmtxcal features, and ideas
in the foreign lanquage. .

List of Activities within Classes
ANALYSIS

A, CLUE SEARCHING
. Skimning tasks b
2., Syntactic clue searching
" 3. Semantic clue searching
4. Information search

% Proofrudu;{‘ vl

Bsa. CATEGORIZING/CLUSTERING
6. Catagory listing
7. Card sorting
8. Find odd word

5 1

19

Wy



9. Blank is to blank

10, Seror ont.gonzlnq

11, Discriaination tuks ..
12,° munq .

C.: JUDGING MEAMINGFULNESS
132 Reverss semantic clo';a .
- 14. Corrigez-sol .
15. Santence sense
16. Rinking .
17. Rithér-or questinns
. . 18, Agree/dipagrse . T
I1. SYNTHESIS - )
«. 19, Dictation
* . 20. Rdsumd
: 21, Create a title P
’ 22. Serip story
’ 23. Sentence huil.dct .
. 24. EDabedding A
. ‘2%, Scrambled sentences
y 3 26. Dehydrasted -sentences
27. Scrambled ‘mupontiorr

-~

111, wtlluﬂ . '
© 18, Semantic n:c‘hinq
29. Syntactig matching
30. Oral semantic matching
31. Retell
- - 3. Conversation cards
.- 33. Completion*
& 34. Transformation drills
. 35. Question expansion ~
- 36, Creating with viguais
37. Yorced relationship-visuals .
38. Picture question and answer
39, Vocabulary: create’ a context
‘ . 40. Rose achnique
41, Group breinstorming
i i 42. Jigsaw pm:l’.
. 43, Be wordy .
44, insertion
45, ge the story

IV, MAKING INFERENCES
46. Cloze adaptation
* . 47, Contextual guessing
. 48. Tdentifying visusls
* 49. Infurential identification
? 50, togical continuation receptive) N
" . S1, Logical continuastion {productive’

[y
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: V. IMPROVING MEMORY
’® 52, resambering responses
5). Memory qames
54. Did you hear?
55. SAADs

I. ANALYSIS
A.” Clue Searchirg

1. SXIMMING TALKS

Tesk descri lon: Involves the rapid reading of a paragreph or
passage o gtun information pertaining to & ~pecific idea or

w a list of specific quastions. Usually timed. :

Resadial value; Skimming tasks sancourage the lsarner who is too
reflective or who tends o qet lost in deta?l to learn to focun
3 on the relevant information in a language sample without upend-
ing an inordinate smount of time decoding every word. Such
tasks increase reading speed while encouraging comprehension : 7
relevant: information,
Pt »
. Example {elementary level): Read the following passage in which
Patrick talks about Nis possessions. Skim . ¢ passage quickly,
listing ail the facts you can find that support the two stéte~
ments below.
t. Patrick aime ls musique. (Patrick likes music.:
2. les autres sont importants dans sa vie. (Other people
are important in his life.)

o o, )‘liato

J'ai des livres st des disques--
te+J'ai une chalne stéréophonigue.
J*'ai un véiomoteur.
. J'ai des plantes et une Quitare....
. J'ai de la chance.
J'ai un frire et une soeur. ‘
J'al des parents qui snat formidabies....

-

(Me, 1 hiv.u-

t have Mooks and records--
1 have a stered.

1 have a moped.
4 have plants and a guitar,
I'm lucky,

21
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1 have a4 brother and & sister.
1 havo parents who are wonderful.)

Source. Jarvis et al. (1979}, pp. 36-)7. Technique adapted
from Rivers (1975).

)

2. SYNTACTI. CLUE SEARCHING

Task _description: Students underline or tally syntactic units
of a 1lven category (such as verb endings or noun sarkers) in
sither a reading or a listening passage, T
Remedial value: Because this' task focuses on reccgnizing epc
tic grammatical features of the target.language, it will help
the student who has trouble remesbering grammatical forms and
structures as well as the student »ho fails to distinguish

be similar forms snd structures. The student who is field
de t will profit from this activity because it forces him
or ger to Gistinguish relevant from irrelevant details and focus
on ified features within a complex . icuage sample. The

activity gives studentd practice in attending to syntactic cues

" to structure and meaning.

e: Students hear the following passage read at a "norsal®
speaking speed and are asked to make 2 tally mark sach time they
hear a definite article., {(There are ten definit> articles in
this perticular sample.) They may also be asked to keep a sub-
tally of singalar vs. plural articles; mascu.ine vs. teminine,
or a combination of four mub~tallies (masculine singular, femi-
nine singular, masculine plursl. and feminine plurall. .

Una clase w: la universidad consiste de veinticinco a
treinta alumnos. Los alumnos estdn myy interesados. Tienen un
profesor suy simpftico e inteligente. El profesor Martfnez es
el mejor peofesor de sspaliol. Los alumnos son my afortunados.
Algunos alumnus no lo guidren porque da muchos deberes y exd{men-
es. La mayorfa ds los alumnos aprecian la dedicacién de esta
prafesor. Un profesor de espaficl debe ser dedicado para que los
slumnos aprendan el idioma.

(A class at the university consists of 25 to 30 students. The
students are very interested. They have a very nice, intelli-
gent professor. Professor Martiner 18 the best Spanish profes-
sor. The students are very lucky. Some students don'y like him
because he gives a iot of homework and exams. The msjority of
the students ap jeciate the dedication of this professor. A
Spanish professor should be dedicated so that the students will

learn the language,)

Source: Minn (1276}

;
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J. SEMANTIC CLUE SEARCHING

Task description: Students under® 1e or tally lexical iteas of
4 given category (e.g., descriptive Ldiectives, adverbs of time
and place, medical terms, terms percaining to education, foods).

Remedial value: As in the syntactic clue-searching technique,
this task helps students remember elements of the target lan-
quage or recognize those elements that belong to a given seman~
tic category. Pield-dependent as well as impulsive learners
will profit from an activity such as this, because it forces
them to distinguish relevant from irvelevant detail and focus on o
specified vocabulary within a complex lanquage sampls. ‘ ’

Example: Identify the vocabulary in the following passage that
refers to food. *

Endlich bestellt sie Bockwurst mit Xartoffelsalat, ein Glas Coca
Cola und eire Portion Schokoladeneis mit Sahne. Das kostet mechs
Mark fiinfzig. Mit dem Zehnpfeanigstlick kauft sie ein Stlek
Spearmint Kaugupmi In einem Automat und geht froh nach Kause.

{Finally she orders sausage with potato salad, a glass of Coca

« Cofa; and & helping of chocolate ice cream with cream. ' That

+ crsts Six Marks fifty. With the ten-Pfennig-piece ghe buys a P
Plece of spearmint qum al a machine and goes happily home.)
Source: Technique taken from Minn (1976}, Passage from Logan
(197¢), p. 149,

4. INFORMATION SEARCH

Task description: ‘This activity i(nvolves reading or listening

to & passage with certain preposed questions In mind. Students

are looking for specific information sich as _.parture times in

a passage about air travel, specific ilngredients needed to make .
4 recipe, or details relating to the time and place an event

will occur. .

* i

Remedial value: Such tasks encoyrage the learner vho is too
reflective or who tends to get lost in detail to learn to focus
,* on the relevant parts of & messpge. The student who fails to
" attend to the important «cubs will become more aware of  the
amount’ of information that can missed by inefficient listen~-
_.1ing or reading strategies. Listening for lp'ecxu:}:mfomuon
also gives $tudents practice in detecting syntactit cues to
sogmentation of s message® {s,9., cues to who, where, when,
why, and whatj). ! ) N

*Example: Students are given the following questions and a.

3
- . *
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told that the answers to these questions are given in the one-

* sided telephone conversation they wiil hwar. The corversation.
is rcad twice. Whan students have gocten all the in{.rmation
asked for, they turn over their paper: and mark the time. Extra
credit is given for rapid completion of the task.

v

Questions: . :
1. What is goin3 to happen?
2. where? Y

4. What dace?.

5. What time?

6. what should you bring?

7. What is the teacher's addvess?
8. What can you do the‘re?

Al13, #arie? Ici Suzanne...Il y a un pique-nique chez notre
protesseur de frangais vendredi 12 ms! wers six heures du soir
«sshlors, apporte ton saillot,..D'accord...Son adresse est 295
Avenue des Fleurs. Tu Pourras venir® Formidable! A demain!

(Beuo, nnu? 1‘hi¢ is Suzanne...There's gomg to be a picnlc
at our Prench teacher's house on Priday, May 12, around 6:00 at
night...Bring your bathing suit...OK...Her sddress is 295
Flowers Avenue...%ill you be able to make it7...Great! See you
tomorrowi )

" Source: Passgge anl questions adapted from Linder (19773,
Techniqne ldaptad from Rivers {1975). .

5+ PROOFREADING

Task description: Students read thr-ugh a typed text in which
certain common errors have been deliberately inserted. They

‘ attempt to find the errors (for instance, speiling, accents,

. lack of agresment) and ocorrect them. They then check their
corrections againrt an error-fres version of the text.

Remedial value: Although some educaiors believe that students
should not be shown inrorrect samples of the target language
{they maintain that thess errcrs will become difficult to eradi-

- cate later), this assumption has never been proven. 1In fact,

* many theorists belleve that errors can be used in the learning .
process, and alertness to erronecus forms can be cultivated
through the proofreading task described here. Students‘are
asked to focus on details, look for inaccuracies, and otherwise

- use their "monitor™ to advantage. This task is especially uses
ful to-studenu who tand to commit many mechanical errors or who
do not attend sufficiently to detail in production tasks.

24
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mls: Can:you find the mechanical errors in the following

Ppassage? There are missing accents, incorrect spellings, and
improper elisioas. . Try to oorract all 35 errors. When you have
finisted, check your work against the passage given on p. XX of
your text,

Que cengent les etudiants quebecois de leur etudes i

universitaires? Quelles sont lsurs ambitoins? Compient ima-
ginent {ls leur avenir? Que veilent ils faire dans le wie? i
Quelles sont leur relations avec leurs sarents? Pourquod “etue™
dient ils? Sont ils obliges de travailer? t se habillent -
ils? Quelle est leur attitude au sujet de la mmour et du” - ‘
marridge? Que pensent ils de la politique et,de la religion?

¢, = Pour avoir des rveponses a ces questions, un educateur cana-

* dienne a organises un sondage de cpinion. 1II a interroge mille
etudiants et etudiantes de sieze a wingt trois ans. Cette ecude
a dure dix ans. *

Krrors: .
15 wmissing accents . .
missing hyphens . ’ )

alision errors .
agreesent errors - i
spelling arrors

‘past participle agreement error

articla gender error . . ..

LR ™ I RN T

Sources Technique adapted from Rivers (1975). Passage adapted .
_from Jarvis et al. (1979), pp. 261-62. .

B. Categorizing/Clustéring

23
6+ CATEGORY LISTING
Task description: Students create a 1ist of words that belong
tO a4 given category or choose the best category themselves for a

1ist of worde. They may alsoc be asked to group woerds inco clus-
ters according to thelr semantic or syntactic similarities,

Remedial value: Categorization tasks improve students’ mamory
or vocabulary while encouraging them to anslyze linguistic
anits in terms of their common attributes. Studants who hve
trouble seeing relationships within classes of words will profit
from categorization tasks. . .

“ L

' %_A_ykn_: A« Choose the best category for the following clusters
of words in Prench:

ERIC | o
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_les petits-pois o pris de

les haricots verts .t loin de

1es dpinazds . devant

{les ldgumes] ) [prépositions de lieu] .
(pean ) . near : '

green beans .« far ftrom \
CArcots . . on,

apinach - in front of .
[vagetables} ) {prepositions of place])

3, Make four (and omly four) groups of words from the list °

given below. Ass i uugoxym_nhoaehgro:ymcruu.
. - e .

1a neige (ssow) ) . 1 mlail (sun
1s pécangue (bowling game) le football (football/soccer)
1s sac ds couchige (sleeping bag) les planites (planets)

1a luse (moon) les dants {teeth)

1a craie {chalk) - les étoiles (stars)

1a montagne (mountain) la tents (teat)
1'oignon (onion) ’ les bois (woods)

1e nnﬁ“\\(ﬁiuh) - - 1a pelate (Basque game)

_ Btudents cin cieate a‘number of auéuriu. Four plausible

ocategories might be white objects, cplestial hwdies, sports, and

camping. Accept any four categories that forw a feasible class.

7. CARD SORTING - . ‘ .

description: Words falling into ‘variqus syntactic, morpho-
) s OF logical categories are printed or written on
notecards. Students sort the oards according to the cetegory to
- which they belong (foods, clothing, sports, wirds that sound

alike, adjectives, verbs in the imperfect, e*c.): Categories . .

can alsn be subdivided {tead/individual sports, susmer/winter
clothing, verbs in the first person/verbs in the third person,
otCe ), )

*

T
amedial value: Card sorting helps students impoce categorical
structure on iinguistic and ssmantic wnits, and discriminate
more finvly Detween words Of 4ifferent categories. Working with

the ocsrds should also help students memorise the words they are -

sorting. ‘

let Sepsrate the following items into two categories: one
pile cards for “caliente” (hot) and one pile for “frfo®
{cold).

26 -
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f‘&' give ﬂl‘\t’“lﬂ‘ why.

€ (coffes) . helado (ice cream)

engsalade (salad) - huevos rancheros .

arros (fice) - ) . “(eggs ranch-style) - -

jugo ds narania papas fritas (fronch fries)

{orangs juice) © . queso (Gheess) .

oops (soup) . pello frite (fried chicken) :
-~ Caliente: . rfo] B : T
arros: - . . " helado * -
 wops . i Jugo de naranja

busvos rancheros - Quass

pollo frito P ot

" papas fritas - s o LT .
.8 FIND OOD WORD - . ; S T

Ws A short vocabulary list is given to the
. . ths words are related except ane. The student's
task is to indicate Mchwtdbunr.thloagmﬂn list and

-
- ~

.Mnnpu mu for mluno. 6mdm. 7.
Mchmﬂh-mthlongmuchotthomo!

our ? Circle thé "odd" word in the cluster and u:puiu

whrmmn:. .

4

du/ Megen (rain’ Cs .der Friseur (hairdresser)

das Gewitter (thunderstorm) der Vettar (cousin,, masc,)

das Taglck (misfortune) dar Grovater (grandfather)
. Ger Donner (thunder) die Kusine (cousin, fem.)
8+ das Theater -(theater)- D. breit (broad)

das Ged¥ude (building) weit (wide)

dis Kirche {church) eng. (narrow)

dor fEfi§ (cage) . voich (soft)

9. MANK I8 TO0 MLANk

descriptions Pairs of words that are related in some way
{such as antonyms, synonyms, or superordinates) are used in this

: . aotivity. A third word is given, and studerts are asked to find

an Wu -toh. "é;!::g ’

L " *»
Remedial uluo: Students are sensitized to ocstegorical rela-
tionships smong words in the target language, snd mesory for
vmbuhry within -nmtic or mmue uzawrioiwu improved.

Al
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1e: Pind an appropriats word to complets the relationships
vest below, a8 'in the model.
A

Dentsdentinte 31 cheveux:?
Dantidentiste t1: cheveux:coiffeur (-euse) A ‘
A:- pommesfruit s powme de tarre:? -

carotte:légume :: xBti 4s boeuf:?

laitshoissoh 1 ghteau:?

(mh:mu 11 potato:?
m:% 11 Yoant heef:?
- milkidrink i1 17)

‘i: . Fll}&:loin de 31 devant:?
ouftijour 1: lune:? - .
7 bhiver:€té 11 atomne:? - o

.
{neai:far ‘ffom :: in front of:?

nightiday 1 moon:?
winter:isummex :: autumn:?)

10, ERROR TATEGORIEING

teacher has returned a corrected
t Quis, or test, students are
* asked to list their mistakes, Yutting them intd such categories
as spelling “arrors, tense erxd¥s, vocabulary o!:uu. and the
- 1ike.

Pemedial value: Studenta ive made awaie of the type and fre~
- quency of their erroxrs and are encoursged to correct them in a
systematic may. Once students have isolated those types of
errors they commit sost often, thay jare more likely to review
the releva t sections of the text t will help them avoid
éinilar exrors in their future work..

Example: Using the error chart provided by the teacher (such as
the one suggested on p. 14). studenty correct all the errors
oodaitted in each category, listing the correct forme undsr the
category heading, .The teacher can su rt specific pages .n the
teaxt for review|or assign activities that give the students
_practice in the area in dur:h they are experiencing the mt
auum;y. . .

11, DISCRIMINATION TASKS

Task deséription: Students complete a sentence by picking the .
correct word from a list of words that are similar in form or
meaning. .

28
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Remedial value: Mualtiple-choice items 6f this typs encourage
to make fine discriminations betwsen words or struc-
tures that they tend to confuse. They force students to focus
on detail and choose the correct form in a more reflective
" manner. Yhen distractors are wery similur to the right lncﬁt,
random gnunnq is discouraged.

.

+

Example: ) - - {
A. Perdi mi (I Zost my
{1) carreters (1) pighway
{2) caro - {2) expensiva
{2) cartera (3 millet
{4) corto (4) short
B. Tui a comprar fruta sn el I went-to buy fruit at the
(1) montado" . {1) mounted
(2) mercado {2) market
{3) marcado . _{3) marked
{4) wono {4) monkey
C. La basura se fus con el The garbage went away with the
(1} werano . (1) summer
(2) wveneno {2) poison
{3) veinte (3) twenty -
{4) viento . (4) wind
D. El pexrro me The dog
{1) .ioma : (1) hill
(2) loro (2) parrot
(3) lame {3) licks
(4) lima (4) tile)

2. SEGMENTING

Task description: -nm activity involves luteninq to or. md-
ing sentences and is>lating théir component parts. The task may
be to identify the actor, the abject, or the.action in each sen-
+ ‘At & more advanced level, learners may be required to
ntify main or subordinate claumes, e.g., relative or condi-
tional clavses.

Remedial value: When processing speech or written language, it
is important for the listener or reader to be able to perceive
seaningful segments of the total message in order to ses the
rchtlonshtpl of the parts to each other and to the whole.
Segmenting activities help learners attend to cues to syrtactic
function and thereby increase their abilities to comprehend the
nessage fully.
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Example: Identify the direct cbject in the £ol.lon1;§ imuigﬁ'
§ r,i_
A. Ich habe dis Zeitung gekauft, (I bought the newspaper.) ’

" B. Meiner Mutter habe ich die Zeitung gegeben.
{1 gave the newspaper to my mother.) .\

(“:é In der Zeitung hat meins Mutter eine Raklame gefunden.
(#y wother found an advertisesent in the newspapes.)

D. Meine Mutter seigte meinem Vater diese Reklame.
(¥y mother showed this advertisement to my father.)

Y
4

"% Mein Vater ict aber bBes geworden--er will keine Reise nach
: Mewark, New Jersey machen! -
(ntqfaunrmngry-mdouwtnnttomatﬁpm
Kewark, New Jersey!) )

F. Meine Mutter ist jetst sshr traurig--seit langer Zsit will
. sie den wltberihmten Tiergarten in Rewark sehen.
{My mother is very sad now--ghe has wanted to se« the world-
famous 200 in Newark for a long time.) ’

G. "warum dorthin gehen wenn & einfach ein Buch devilber lesen
kannst?" sagts mein Vater.
{"Why go thera vhen you can simply read a hook about it?"
uy father said.): . .

Source: Technique adapted from Rivers (1975).

¢. Judging Meaningfulness

13. REVERSE SEMANTIC/CLOZE

Task hlcrl%ogx Students are given a passage in waich extra-
neous wo va been inserted. Their task is to cross out the
words that Jo not belong.

Remedial value: This task forces students to focus on dotail

make important discriminations betwesn simili- words and
structures in the target language. It will help the impulsive
learner who fails to attend to details as well as the broad
categorizer who dces not make important discrircinations.- Stu-
dents must attend tc meening in order to locate the extraneous
w.rds. .

Eumple:

Gestern bin ich irs Kino gegangen. Ich sah soll einen Film von
Passbinder, Der Film war wirklich sehr griin ¢'1it uné Montag gehe

3o
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Lch du ﬂu; wisder zu sehen. Jetsxt lmlu!: o8 viel ins mit Kino
e gehen. Hoffentlich .wird meine “i:tér das Salz Geld geben.
Wie du weist kommsi, bin ich nur Oberschliler. Flir mich ist es
nicht, einfach seelisch Gald m ktugun

(Yesterday I went o €he. movies. I sav should a film by Pass-’

" binder. The Zilm was really very green good and Moriday I you am

going to see it again. Huvitoosucloceogotovuhm

y“movies. Hopefully my mother will give me the galt money. As

you know cone, I a only a high school student. It is not sasy
emotional for me to qat money. ) :
N

14, CORRIGEZ-MOI (Correct Me)y

Task description: The teacher reads a story, paragraph; or sen=
tence containing inappropriate words whose meanings cGuld be -
confused with the appropriate contextual meaning. As students
listen, they are asked to notice the mappropriau word and
sugyest a substitution.

Resedial value: This activity Enconﬂgos Ymal discrimination
and pnoconinq cf a message for meaning. It shou.d help stu-
dents to “fine-tune™ their ear and indirectly encourage them to

- pepfect ‘their own pronunciation.

Q

RIC 3.

Aruitoxt provided by Eic:

Example: The teacher reads the following text. A point is
awarded to each student who notices an inappropriate word and is -
able to give the appropriate substitute with correct pronuncia~
tion. In the sample text below, incorreét words are ltalicized,
and correct words dre given in patenthenu.

Un jour je s promenais dans ! we {rue) en vél>. J'avais
fommy (faim) et je n'avais rien b ) depuis le matin. Au-
dessous (au-dessus) le soleil brili..t dans le clel bley et 1le
vent d'eau (doux) de 1l'automne ma caressait les Jjeux (joues).
Les feuilles jeunes (}aunes) tonbuient des savles (arbres) le
long 4e la routecees

{One day I ws riding in the wheel, (street) on my bikeg I had a

" woman (I waz hungry) and I hadn't any mud {eaten an ng)

since morning. Below {(above) the sun was shining in the blue
sky and the watery (qentle) autumn breeze was caressing ny

ganmss (cheeks). The young (yellow) lesaves were falling fxom the "
sands (trees} along the roade...) T

Source: Rivers (1975), p. 72. .
15, . SENTENCE SENSE -

Task description: In t.hu activity, the nudenc's task is to
judge whether or not an crally presented or written sentence is

a
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- msaningful. It 'tﬂn sentence is not msaningful, the student
changes it 5o that it makes sense. It is good to include some
correct sentssces among those that are monsensical, so tha’' a }
response set 1s not established.

o .
RemediaY¥:value: This task sncourages students to make fine
tions betwesn similar words and to process the sen-
y mm&ngtnuy. It encourages the student who is too

impulsive to reflect more carefuily on all the parts of the
message -md forces the broad categorizer to sake pertinent ,
distinctions among similar words snd structures. -

le: The following sample sentances in German are alil
ty. The tsacher should intersperse some meaningful sen-
tences saong those Cliven below,

) \ el
A. Als- Student habe ich viele Miase mu lesen. o
{As a wtudent,, I have many fert to read.)

B. Meine Wohnung ist im daritten Apfel dieses Wohnhauses.
{My apartment is on the third apple of this apartment
hundinq.)

€. Um finfundsechsig Uhr hat Xarl eine Biologieklasss.
) (At sixty-five o'clock Xarl has a biology class.)

D. Zum Prihstuck hast du Brot, Marmelads wnd zwei Hundeler

gegessen.
(For Ixeakfast you ate bread, jam and two dog eggs.)

E. Es war so kalt, das ich den ‘Tisch zumachen muSte.
. {1t was 80 oold that I had to closs the table.)

P. Die mf dam Mann stehende Ecke ist me Y
{The corner standiig on the man is

x

 G. Meine Schwester kochte das Fleisch im Jihlschrank.
(My sister cooked the m.at inm the refyigeérator.)

< -

16. RANKING ’ - .

» -
Task description: Students create Or &ye given a list of
related vocabulary (e.9., foods, animals, gifts) and are asked

to rank them according to their personal preferences.

Rewedial value: In nddtuou to affording -r.udcnto the oppor- P
_tunity to express their likes and dislikes’ or make  judgments, -
this activity can have two sffects on their memory for vocab~ .
ulary: (1) it can increase their recognition knowledge of

vocabulary they have studied, and (2) it cn{ promote man of

. . e ~

32

e 3.




A v 7ex: Provided by ERIC

important wvocabulary tf they are asked to- make up their own
lists, - .

The activity can also promote ‘womprehension of complnte
sentences or paragraphs, if the items tc be ranked consist of
entire sentences stating alternative events that could happen or
courses of action to be taken. In order to rank-order such a -
list of sentences, students will have to process them for mean-
ing, paying attention to all relevant details, and remanbering
the whole ldea represented by sach gentence.

Exasple;

A. List of vocabulary to be ranked accourding to putorénce’:

&

Rank order from 1 to 10 your praference for ‘the following items
you might receive as a gift:

we guitare {(a guitar)

une motocyclette (a motorcycle)

une montfe {a watch)

une bague (a ring)

une chalne stéréuphonique (a stereo)

un livre {(a book)

un chat (& cat)

des vitements (clothing)

un petit chien (a puppy!} r'y
une pervuque {a wig)

As a follow up, students can 4iscuss how they ranked these items
and why; they sight get into mmall groups and compare rankings
or arrive at a group consensus on the top five gifts.

Source: Boylan and Gmaggio (1981)

+« Perdez-vous souvent patience? Classez les événements
suivants du plus irritant {!) au moins irritant (10},

Je perds patience quart... )
J'attends un coup de téldéphone toute la soirée et la
"7 personne ne me téléphone pas.
Mes amis (amies) ne rendent pas les chaoses qu'ils (elles)
empruntent.,
Un ami (une amie) ne répond pas 4 mes lettres.
J'entends des mensonges d propos de ma famille.
Je perds mes cartes de crédit dans le bus.
Je paie dix dollars pour un objet et on vend la mdme chose
pour huit dollars le lendemain.
§7J'at envie a'avolr une conversation avec un(e) ami(e) et
P
)

il {elle) n» me 4it rien & tout.
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. 3
1es gens ms rendent visite sans. téléphoner ¢'abord.

J'attends des heures et la personne n'arrive pas.

iDo you lose patience sasily? BRank the folliowing events from .

the mcat annoying (1) to the least.annoying (10)..

"+ 1 lose patience vhen...

|

1 wait for a phone call all eveoing and the person r'er
calls. «
My friends &m'c gite back the things they borrow.

A friend doesn’t answer my letters.

I haar liess about my family.

1 loss my credit cards on the bus.

1 pay ten-dollars for something and they.sell it the rext

day for sight dollars.

.1 want o talk to a friend and he/she doesn’t say anything - ’
at all, N
Pecple come visit mo withour calling first.

I wait hours for someons and they dmn‘t cose.)

Source: Omaggio (1981) .

1.

Task description: ‘The class is given

-

EITHER-OR (UESTIONS (Forced Choice)

stions (ou\ﬁy or in

writing) in which two or three alternative answers are provided.

Their task is tc choose the best answer.

Remedial value: In addition to encouraging students to process

the sentence and its alternative imsvers
gives the impulsive studenc an opportunity

msaning, this task
think over the

best answer and the mnmm. studsnt a chdyce of answers.,

gStudents with poor msmory, who ughv. not be
an original anszzr for lack of vocabulary, are

with this taszx. A

Dbusple: Vive las vacances!

A

B.

C.

D.

n gfnéral, est- préfidres voyager vec des amis <u
avec tas parents?

Est-ce que tu préfires aller & ia vilie ou § la cempagne?

Est-ce que ty aimes mieux aller’d 1'titel au faire du
camping?

Est-ce que tu préfires voyager en €té cu en hiver?

Eat-ce que tu préfives visiter la France cu le Canada?
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{long live vacationst .

A. In al; 40 you grefer “travelling with friends or with
your pareats? b )

8. Do you grefer going to the city or to the country?

€. yo prefer staying in & hotsl or going camping?

0. Do you prefer going in the suw.'er or in winter?

E. Do you prefar visiting Prar te or Canada?)

Source: Adapted from Jarvis et al. (1979), p. 4.

Ixam;” 3 In the following example, the choice is between adjece
tives, alverbs, verbe, m. ns, etc. that suggest a cosplete idea.
‘Students should be asked ty explain their cholces.

A ol ressembles~vous le plue?
cood Mew York ou au Colorado?
+s+8 une ro8e ou & une margusrite?
Y | 16t au i 1*hiver?
«ssd une tortue cu 3 un lidvre?
s2evd "demain® ou & "hier"?
vood "lei” o F *13-bas®?
¢ ees8u "froid® ou au "chaud®?

{What are you moet * ke?
secllew York or _olorado?
sesd TOB® Or & ldarsy?
l'c-m or winter?
sesll Mgoi“ or A hf.?
v LOMOTIOVW O yestarday?
s hare or there?
see0Old or hot?)

Source: Technigua adapted from Simor, Fows and Kirschenbaum

- (1972},

4

18. AGREE/OISAGREE

Task description: Students are asked t> agree or disagres with
& given statement. 1f they disagree, they rewerd the statement
80 that it Tepresents their own ideas.

. -
Ramndial valug: This task ancourages students to process sach
statement for meaning and to anslyse each part of the statement
in terms of its "truth value.” Thia helps lsarnsrs who have
Qifficulty focusing on detail. It will encourage impulsive
learners to resd or listen tc ssch statemert carefully and
Teflco~* a little longér on it. Students who lave Alfficulty
T 2er g worde and structures are sore ocdafortable working
#itt \nena statementé, since sost of the vocabulary and grammar

_ they wil! “sed are pruvided for them.

3%
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_Smaxples:

A. Por lo general, Elou‘ututznn:n nuncs estén cansados.

-

5. n1 profesor trabaja sucho, pero los estudiantes trabajan
afs.

C. Llos eatudiantes nunca se interesan en 151 probienas de la
" comunidad.

D. Lla energfa nuclear no es ningdn probless.

E. No tenemos qie Preocuparncs por la contamiracién aquf porque
hace micho viento. T

7. La mujer dsbe estar en casa y cuidar a los nifios.

ks

{"s. Kl- hombre solasente debe cuidar el hogar.

* (As Generally, students are never tired,

8, The tsacher works a lot, but the students work wore.

C. -Students ars never interested imr community problems.

D, Wuclear snergy isn't any problem.

E:. We & not have to worry about pollution here because it s

- wvery windy.

7. %omen should stay home and take oare of the children. N
G. Men should only take coare of the home.)

11. SYNTHPEIS

hY
' 19, DICTATION <o

Task description: Students vnu sentences dictatsd to thes by
the uuthn o on tape.

Ramedial valus: Many foreign language educators belisve that
dictation hms mltiple value for language learnsrs because it is
essentially an integrative or global skills task. A student who
does well on-dictation 1s able to remember corract ,spelling,
recall ar recognisze vocabulary, recall o ncoqaiu morphologi-
8] and syntactic information, and mske legitimate inferences -
when reconstructing the dictated sessage on pp.t Dictation
{rvolves not only listening comprehension skiils, Lut Tsadisg
and writing ekills as well. It is also & "resl-world® activity.
as skill in taking down duocuon-. notes, or messages is often
useful ..

w: some ledrning theorists and foreign language -
{alists maintain that the most weful type of dictation is one

4
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Aruitoxt provided by Eic:

that 18 contextualized-~that is, it follows a theme & sghout

the dictatsd sentences and “hangs together.”™ variations mn dic~
tation abound: partial dictation, in which students receive 3
cloge ‘phssage and are requested to fill in the nissing words as
the dictation is read; dictation of questions to which students
are requested t write answers: dictation of mres of a conver~
sation, after which students are asked to attempt to reconstruct L ]
the other half, using their knowledge of the context and of the -
language; dictation of directions, after which students draw a
pathway on a map provided with the dictation: and the like. A
sample “thesatic™ dictation is given below. For dictation to be

4 true wask of integrative skills, the students should not have
had an opportunity io study the dicrated passage heforehand.

-
A. Le matin, je me réveille de bonne heure d'habitude.
L -
B: Je& me ldve lentement parce que 1'al toujours envie de cester
au lit. .

C. Ma moeur s lave les cheveux chaque matin.
D. Elle-pabdse des heures dans la salle de bain:
E. Kous nous ddpéchons pour ne pas manquer le bus.

fAe In the morning 1 usually wake up early.

B, 1 get up slowly because I always want to stay in bed,
Cs My sister washes her hair every morning.

D. She's busy in the bathrooa for hours!

E. We hurry so ¢ don't miss the hys.)

0. RESUMY

Task dyscription: After reading or listening to & passage in
the second lanquage, class members write & short régusé or sus-
sary of the content. This summary can be in the native lanquage
(making this & relatively pure test of listening or reading
sxill}, or it can be in the target language, making the task a
coRbination of gural/writing or reading/writing skills.

Remedial value: Writing a résuné requires the learners to pay
attention o the relevant details of s reading or listening
passage, synthesize and summarize t'e various gslezents to make 8
meaningful and mherent whole, and create an organized and suc-
Cinct summary statement. Learning the art of writing & good
résuné will help the learner whose moory needs strengthening as
well as encoursge the field-dependent learner to choose the rel-
evant details and the impulsive student to artend carefully to
neaning.,




2t. CREATE A TITLE

Task deséription: Learners are gives several titles from which
they choose the cne that best susmasites the rudan or listen=-
ing passage. They cen also be asked to create a'title or titles
on their own, or write a short moral to a story in the second
language.

Remedial value: Like the résumé, thiz task forces students to
integrate the v-~ious slements of the message into a cohsrert
whole. :

le: Thne story in German is abcut two shoemakers who are
selling ahoes in the marketplace. Gnae is selling his shoes for
half the grice: the other shoemaker s charging. The shoemaker
who Ls selling shoes st the more expensive price asks his col-
isague how he can sell his wares so cheaply, adding that even
though he steals the lesther for the shoes he maked, he still
has to charye ors Teler to break even. Ths sscond shosmaker
replies that he doesn't stea} the leather--he steals the shoes!

Students &re asked to choose the best title for the story from
the options given in German: (A) Rin Teler flir ein Paar (One
Taler for a Pair): (B) 2wei Schuhmacher (Two’Shoemakers):

(C} Wie man billige Preiss haben karn (How One Can Charges Inex-~
pensive Prices): (D) Create & title of your own! |

Source; Story taken from Zodbel (19713, p 1.

22. STRIP FTORY ¢

Task da:c;‘zptiﬂm Zach student in 5 sall group (four or five)
18 given in random order a sentence from i story and is asked tn
semorize the ssntencs without letting &ivone else ses it. BEach
student talls the group Nuis or her senience; the group msmbers
than try to reconstruct the storye ’

Remedial value: Lihe the (-rambled ~owpositlion, this activity
has an erganizational value--students .ust analyze each of the -
parts of the story sad integrate them inco an crganized and
seaningful shole. Ovher remedisl u nef’ts include strengthening
ssmory for ssntencet and complete ideus in the target language,
increasiny clobal listening compretandion exills, and encour-
aging attention to relevaat dstall. If the students are given’
their part of the story in t'. native ‘angukge Or are given the
slements of the story to psraphrase without memorigation, the
act.vity can alsc ence rage the develspment of speaking skills
as wll as vocadulsery and g ructure recall.

-

Example: Any short $toTy Of jassage can be cut into Strips and )
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distributed to studants. The following text is an English
résund of & nineteenth-century Spanish story, Los desecs., The
sentences from the story are scrambled undo-ly below to illue-
trate how each student's cortribution must’ be analyzed and inte-
grsted into an orderly narrative. Sentences can be written on
cards, either in Spanish, or in English to be rendered by the
student into Bpanish.

. Later that evening, the couple's attention #qain turns to their

neighbors.

The last wish 1s wsed in removing the sausage, leaving the
couple where they began.

This is the story of a poor, elderly rural couple who sit by
their firsplace and wigh‘ for the possessions of their neighbors.

The angry husband curses his vife, and the sausage becomes a
part of her nose.

Suddenly a Pairy Godmother appears and offers to grant thea any
thres wigshes they want, saying she will appear the next worning.

The wife covets a large sausage that her neighbor had that day,
and it appears in their howme.’

They mdvtrunély uss Up all their wishes.

Source: Technique described in Gibson. BStory rdsumé appears in
Boylan and Omaggio (1981t).

23, SEWTENCE BUILDER

Task description: Students create original sentences by com-
bining words or phrases from different columns. Sometimes the
words have to be changed to assurs that subjects and verbs,
nouns and adjectives, etc. agrse.

Remedial value: ftudents who lack flexibility and have Aiffi-
culty creating novel sentences will b~ more comfortable with
this task. The task also forces students to think over possible
alternatives and pay attention to the syntactic and morphologi-
cal features of the sentsnces they create.

le: Crsate original sentences, using ane n}nuton from
each column. Your sentances can be sericus or hiorous.

Sample sentance: La fewme qui porte un chapeau melon vend des
timbres. (The woman whc is wearing a bowler hat is selling
stamps . )

39
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La femme regarder uvn journal | acheter avion .
L'homne porter wi chapeau entrer dans | carnet de
s pilots malon perdre tickets
L'employd promsner uon chien | regarder comparticent
L'agent & avoir mal & vér " ur sac )
police 1'estomic pil .er wmgon=1it
Las passagers | porter une¢ moustache! vendre . | passeport
L'hBtesse ds | prendrs deux places timbres -
1%air perdre ses lunettes ;. billets
— valises
( ~MDRAN look at the . buy sirplane
T™e man nevspaper snter [into] | book.of tickets ‘'
T™he pilot wear a bovier hat |lose partsent
The smployee |walk his/her dog look at handbag
The policesan | have a stomach ac varify sleeping car
The passengers; have & mustache fly (a plane)| passport
The stewardass; take two seats sell stamps
lose his/her tickets
glasses suitcases)

.

24. EMBEDDING . . .

Task description: Students are ¢given short sentences and ‘are
asked to add clauses, adjectives, adverbs, etc., to make the
ssntence progressively longer and more complax. A mnuon
iuvq].vﬂ giving students two or more -entences that are to be
rowritten i.ntg one complex sentence.

Remedial value: This task shows students how to expand upon an
idea, using appropriate syntactic structures. It encourages the
inflexible ¥udent to be more creative and provides cues as to
how that creativity can bs achieved. .

Examples Jean-Clauds a dcrit une rédaction en frangais, mais
ses phrases sont trop simples et courtes. Voill quelques
phrases de sa composition & refaire. Liez les phrases avec le
pronom relatif qui.

A. Ca waekend je sors avec une Amfricaine. Elle aime les
és.

B. Elle wut woir wm film. Le film commence samedi soir.

€. Le cindma n'est pas loin. Le cinéma est dans 1'Avenue
Roussea. )

De 1o ‘.im raconte l'histoire d’Albcrt. Albert est
Journaliste. .

B. Sa feome travaille dur. BSa femms est pompier.

F. Un jour i1 y a une incendie dans 1 1lle. La poubslle
est dans ls hureau & patron 4a‘'All

~
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'G. Albert t€léphone I sa femme. Sa fomme arrive tout de suite.

B. ls patron a 4fjd fteint le feu. Le patron a versé son o.t‘

. .dans la poubelle.

1. La femme-pompier & arros€ le dirscteur avec son tuyau. Elle
sat venus pour rien.

J. Le journal a mbli" 1'histoire le lendemain 2 la wne. Le
journal. cherche lea histoires 2 sensation. .

(Jean-Claude wrote a composition in Prench, but his sentences
are too siwmple and short. Yere are a few ssntences from his
ocomposition to ndo Link the sentences with the relative pro-

Jnoun qui.

A. This weekenid I'm @ing oyt with an American woman: She
likes comedies.

8. She wants to see a film. The film starts Saturday evening.

C. The theater isn't far. The theater is on Roussesu Avenue.

D The film tells the story of Albert. Albert is a newspaper
reportar.

E. HNHis wife works hntd. His wife is™a fmfighux.

F. One aay there's a fire in the wastebasket. The wastebasket
is in'the office belonging to Albert's boss.

G. Albert ocalls his wife. She arrives right away.

H. The bosa has already put out the fire. The boss aw..l his
coffes into the wastebasket.

I. The firvefightar sguirted the director with her hon. she

‘had come for nothing. ° -~
J. The néwspaper published the story the naxt day on pnqo one.
The newspaper looks for sensational -tortu.)

25. OSCRAMBLED SENTENCES

Task description: Wo in each sentence are scrambled, and the
student’s task is to gut them into their proper syntactic order.

umun values smd-nu vho are too hpuloivo while writing

to amalyse sach word in the sentence while duing this task.
semnu who are inattentive to subject-verb agreement, adiec~
tive agreesent, adverb placement, md the like, should proZit
from such a task.

Example: Unscramble the fcllowing sentences, msking any neces-
sary changes and sdditions- R

A+ Ich/ die/ gekauft/ Zeitung/ habe.
(1/ the/ bought/ newspaper/ tave.)

B. habe/ meiner/ gageben/ Zeitung/ Matter/ ich/ die.
(have/ to my/ given/ mewspaper/ mother/ 1/ the.)

4 ’
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C. In/ gefunden/ dar/ Weklame/ Zeituny/ eine/ hat/ Mutter/
. meine.
{In/ found/ the/ advertisement/ newspaper/ &/ has/ wother/
my.) R

¥

D. Neine/ Meklame/ Mutter/ diese/ meigte/ Vater/ meinem.
(My/ sdvertisément/ sother/ this/ showed/ father/ to my.)

B. MNach/ ex/ ¥aine/ Newark/ will/ machen/ Reise.
(To/ e/ no/ Wewark/ wants/ to make/ trip.)

v “

5

7. Seit/ sshen/ larcer/ in Wewark/ Zeit/ Tiergarten/ will/
weltbertihmten/ sie/ den.
(Since/ to sse/ a lonq/ in Newark/ t.ho/ zoological .
gardens/ has wanted/ world-renowned/ she/ the.)

G. Du/ lesen/ qnfach/ )umut/ Buch/ ein/ dartiber.
(You/ read/ simply/ oan/ book/ a/ about it.)

26. DEHYDRATED SEWTEMCES

Task description: Students are given the parts of & sentence
_E are -ﬁ to fill out the rest of it, adding proper function
T wor making all necessary changes to assure subject-verdb
agreemsn®, noun-adjective agreement, and the like.

Remedial value: 7The remedial wvalue is the n'n as for the sen~
~ tance mim task, although the creative sspects of the sen-
" tence builder are not present here.

#{ (When?) Prangois lenoir is talking about when
various ngs occur or will ocour-in his family. Reconstruct
his statements.

lbdilu ftandi prochain/ ce/ 8tre/ 1'anniversaire/ de/ sosur
Lundi prochain c'est l'anniversaire de ma sosur.

(Model: Mext Mondsy/ it/ to be/ birthday/ of/ sister
Hext Monday it's my sister's birthday.)

A.- Dimanche/ nous/ aller/ toujours/ chesz nos cousins
(Sunday/ wa/ to go/ always/ or ocousins’ house.)

. B Nous/ btre/ u;ujoun/ 2 Wice/ wois &'aclt °
(We/ to ba/ always/ in Wice/ month of Mgust.)

C. lundi/ je/ avoir/ examen important A .
(Monday/ 1/ to have/ important exam.)

: !
Source: Jarvis et al. (1979), p. 78, /

42

4G




27. SCRAMBLED COMPOSITION

Task description: This task is much like scrambled sentences, -
but whole asentences, not words, need to be reordered into a )
seaningful and coherent paragraph. It is the written ounter- -
part to the strip story. The paragraph can be based on a story
already read ich differentiates the task from the strip
story, where the story has not been hux-d before). Students'
Own compositions can be used for this activity.

Remedial value: This activity has an organizational value--
students must analyze and process meaningfully each individual
sentence in oxder to decide where each belongs in the total
story. The activity increases global reading skills and
encourages attention to relevant detail. ’
Example: Recombine the following sentences into a meaningful
paragraph. The first and the last seatendes are given:

Es cierto que el refrén espafiol dice que “perro que ladra no
muerde.”

Pepito entrd en la casa como una -flecha, fue adonde estaba el
antipfticv intruso y le mordié una piérna. Entre los perros que

ha tenido mi familia recuerdo a Pqpito...un simpftico-chihuahua- —— ——
que ladraba mucho y, cada wvezr cue \:enfa la oportunidad, también
mordfa. ' Inmediatamente wamd puso & Pepito en el patio y le dié

un poco de agua para calmarlo. Un dfa vin’ un hombre de la «<om-
pafifa de teléfonos a investigar un problema que tenfamos en la :
extensidn de mi papd., Aunqgue era un animal muy pequefio, hacfa

tanto ruido que el pobre lmbr:;ggno muy nervioso, Cuando

.

‘Papito le vié§ empezd a ladrar un locos Unos minutos mis .
tarde, accidsntalmente, mi hermanit) abrid la puerts del patio. ~
Afortunadamente sgus pequefios dientes no penetraron el fuerte
material de los pantalones. Pero también hay otro refrén que
dice "no hay regla gin excepcién.”

Desde este incidente mi mamf dejS de creer en refranes.

{It is true that the Spanish proverb says that a "dog that barks
doesn't bite.,"

“

Pepito shot into the house like a bullet, usnt where the horri-
ble intruder was, and bit his leg. Among the dogs that my fam- .
ily has had I remember Pepito...a cute, chihuahua that used to
bark a lot and, each time he got a chance, he also bit. Mother
immediately put Pepito outside in the yard and gave him some
Jater to calm him down, One day a telephone man came to see
about a problem we were having with my father's extension.
Although he was a very small animal, he made so much noise that

{

43 -

Aruitoxt provided by Eic:




E

‘Column B.

’ ¢

the poor san got very nervous. When Pepito saw nhim he started
to bark like crazy. Several minutes later, my littie brother
accidontally opened the &oor. Fortunately his little teeth
didn't pierce the pants' strorg material. But there is also
anather proverb that says "there is no rule without an excep-

tion."
Since this incident my mother stopped believing proverbs.)

Source: lamadrid, Bull and Briscoe (1974), p. 377 .

. I1l. FLEXIBILITY

r

ZB‘ SEMANTIC MATCHING

Task description: Two columns of sentences are givan to the
students. 1In Column A, a set of sentences is presented;
equivalent or near-equivalent sentences are then chosen froam

E

Remedial value: The student who lacks flexibility needs to
learn that there are several-ways to get the same lasic idea
across in the foreign language. Recognizing equivalencies is

" the first step in learning to be more flexible in production

tasks. -

Example: Choose the sentence in Column B that meafs about the
sane thing as esach sentence in Column A,

A B
1. Ich habe Berlin gern. -1. Der Skandal ladt Ilse kalt.
2. Der Herbert ist ein
2., Ilse lrgert sich ilber den auf yeweckter Junge!
Skandal. 3. Ilse ist bise {iber den
. skﬂ?\dﬂlo
1. Das Auto kostet wenig. 4. Prelswert ist das Auto
. zwar nicht.
4. Herbert ist aber dbmmi S. Berlin gef¥llt mir.

6. Das Auto ist billig.
7. Ich hasse Berlin.
8. Herbert ist k2in Geniei

- A B

.(1. I like Berlin. 1. The scandal lsaves Ilse
cold.

2. Ilse is angry about the 2, Herbert is a bright boy!

scandal. 3. Ilse is mad about the
scandal.
44
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3. The car costs little.

4. Herbert is so dumb!

B »

29. SYNTACTIC MATCHING

4.
5.
6.
7.
8.

The car is no bargain.
I'm pleased with Berlir.
The car is cheap.

I hyte Berlin. "
Herbert is no geniust)

Task descriptiom This activity operates in the same way as

sesantic matching, except the focus is on grammatical transfor-

mations and equivalencies.

Remedial value: Syntactic matching tasks alert the student to
tactic functions of sentence segments appearing in aif-
ferest grammatical constractions and encouragye flexibility in

production tasks.

t_n_lpil;z Trouvezr une phrass ‘:}uivalente ou presque &uivalente
dans Colonne B pour chaque phrase de la Colonne A. )

{Choose the sentence in Column B that menas about the same thing

a8 sach sentence in Column A.)

A

On wvendra la maison i cBté€ de
chez nous.

on a réparf le tolt et

quelques fendtres récemment.

On peindraic les surs si on
avait lea teaps.

A A

(They're going to sell the
house next fo ue.

They repaired the roof and
several windows recently.

We wouléd paint the wallg if
we had the time.

f

ERIC

45

la

-

-

toit sera réparé dans
Qielquas jours.

Les murs ont &§t€ peints

pendant notre tsmps libre.

Quelques réparations ont &

La maison de nos voisins sera
. La

Les murs seraienta peints s'il

The roof will be repaired in a

The walls were painted during

faites le¢ woig passé.
vendus bientdt. .
msison de nos amis est
v.hdn‘n

y avait assezr de temps.

few days.

our free time.

Some repai. > were made last

month.

our nelighbor's house will be

Our neighbor’s house is sold.
The walls would be painted if

sold soon.

there ware encugh time.)
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30, ORAL SEMANTIC AATCHING

Task description:

This activity is very sisilar to semantic

matching except that the focus is on recognizing equivalents in

the aural mode.
to his partner.

Student A Las a list of sentences that he reads
The partner has a list of sentences that are

equivalent In meaning or that match logically, but that are

arranged in a different order.

As Student A reads aloud his

sentences, Student B reads aloud the sentence fros his list with

the squivalent meaning.

. Remedial value:
tional practice

Exasple:

in speaking rd

A

1. Tengo un abrigo oscuro

que qusta muchisimo.

los pantalones estfn limpios.
Hace mucho frfo hoy dfa.

2.
1.

Same as for cemantic satching, plus the addi-

listening comprehension.

B

Llovid toda la noche y nevd
.‘:e “hb‘o

N3 tiehw" dineroc.

s el negro con los botones
dorados.

4., Kl es muy polre. 4. Tlla siempre ha aldo flaca.
5, Me gustarfa ver la televisién. 5. tavé la ropa ayer.
6. No le gusta onmer. 6, Hay un buen [roqrama esta
noche.
= A . B
{1. I have a dark co&t that 1: It rained all night ana it
I like w2ry much. snowed this morning.
2. The pants are clean. 2., He hasn't any money.
3. It is wery cold today. 3. It's the black one with the
i gold buttons.
4. Ha's very poor. 4. She his always bsen skinny.
S, 1'd like to watlh tele~ 5. I vashed my clothes yester-
visjon. day.
6. She doesn’t like to mat. 6, There is a 9ood program an
. . tonight.}

i1, RETELL

Task description:
on the phone for someone else.

Students take a massage either in person Or

Their task is to transmit that

sestage as accurately as sossible to a third pirty. ,

' Remedial value: This task should help students whose memory

nesds strengthening, by forcing

them to ressmber the relevant

portions of a message long enough to write it down or repest it
to someons Sise. Students who havé trouble wanipulating lan-

Ed
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guage forms should profit from this task, which requires that

a1l the verbs be changed from the first person to the third per~
- son Or from direct to indirect speeth. Students must pay atten-

uon to detalil in order to qget the message straight. -

le: Students are to imagine they are living with a German
family, the Schmidts, and the phone rings. No one else ia home, °
80 the student Bust answer the phone and take down the message
to give to Frau Schmidt on' her return, Here is the text of the
neusage: .
Ich bin die Rachbarin, Frau Miller. :h wollte PFrau Schaidt
- Bprechen. Wirden Sie ihr bitte sagen, dap ich morgen wm 8 Uhr -
2 vorbeikomme und dann kBnnen wir musammen einkcufen gehen,

(I am the neighbor, Mrs. Muller. I wanted to speak to Mrs.
Schmidt. Would you pleass tell her that I will come by tomorrow
at 8 o'clock and then we can go ghopping together.)

Source: Schulz and Barte {(1975), p. 85,

v
'

32, CONVERSATION CARDS

Task description: Pairs of learners are given cards on which
interview questions have beer written in either tHe native
language or the target language. Each partner asks the ques-
tions on his c3rd An turn. Studants may be requested to take
nates on their partner's responses. Each partner has different
but related quostions.

Remedial value: Students get both apeaking and listening prace

tice in this nonthreatening interview gituation. If the ques-

tions on the cards are indirect or given in English, students ¢
must .use their knowledge of the language to phrase the question

80 that their partner can answer. Manipulation of canses, par-

sons, adjectives, etc.,, can be worked into the cards, requiring
szudents to pay attention to detail and think carefully about

how they form their questions and answers.

Example: ) . L
' Ask

yOriY pRrtNer... - Card !

what sport he/she likes

1 if he/she plays basketball

1f he/she prefers skiing or golf
tf he/she plays tennis

ERIC 52
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;_1 - j
Ak your pertnef... . urtz ;
# -

it ne/she is athlet ]
_if be/she likes hEdkatball

if he/ahe plagd golf

& if m/she prefars teanis ov toothau‘

-

[ ——

Scurce: Bonin end Birckbichler (1976)

A variation om this activity involves issuing a third card ¢ &
third student in the group, whoes responsibility will be that of
"checker.® This student has the sppropriate form of the ques-
tion that each of the partners will be asking, amd will correct -
of help.each of the others vhen they experience difficulty or
maks an error. In this wmy, students get lmmediate ck
from a pser about the correctness of their question forsulation.

card 1 . . {STUDRNT 1))
1. uel sport aimes~vous {(aimes-tu)?
2. Alrez~-vous jouer au basketball? {(Aimes-tu...?)
3. Préiérex-vvuz faire & ski- ou Jouver mu qulif? - -
("e‘.ii“'ﬁiooc,’
4+ Joues~vous su tennia? {Jouss-tu au tennis?}
.‘3

car. 2 : ; . y
1, Ftes-vous sportif { {Es~tu sportif?}

2+ Alses~vous le basketball (Aimes~tu...7) ¢
3. Jouez-vous au golf? (Joves=tu...?) A -
4, Préféres~vous le tannis ocu le footbali? (Préfdres-tu...2}

M

1
.

33. COMPLETION

Task description: Students “omplets a sentence or paysgraph in
a logical or smeaningful way. /

Remedial valust This task encouriges mudents to e the vocab~

:flry and estructurss they have learnsd to sxpress pezsonal pref-
srences of opinions, or ww 3\),& enjoy "playing® with the lan-

guage. Uecause the exercisa is cpen-snded, it encourages diver- N
gent thifking. P
Exampie: The follow 3 activ!lty % structured around reflexive
Verbs in German. Encouragsé studsnts to tlLink of multiple possis
bilities 0 complete each sentence.

349
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A. . Ich “’h I.lch K).tn..

».
Ce
D.

Lok,

Ici. beeils mich wenn....
Ich amlaiere mich wnn,...
fch Erger~ mich weil,...
Tct, kilmere)sich um....

£

(I'm ash Steras)

il mirry vhen....!)

f1 Dave & 900d time when....)
i1 get angry because....}

{1 care Ibout....}

s 1eh {reue mich agf.... {I'm looking foreard to....)
G. Ich Literessisre mich fir.... {I'm in. srested in....}

34. TRANSPORMATION DRILLE
-
Task description: Thete gramsatical axerCises require gtudents
te wke transforsations. substitutions, and the like. They can
b~ assigned to students working alons ar in small groupe.
. .
Recedisl valaoe. Transformatics drills increase flexibility with
.- qrammitical forms and semantic umits, They can be found in
abundance (n almce: every language wextbook.

3. TURSTIOT EXPANSION

Yask description: Given 8 Question {e.g., "Do you like
#portsi™), otudents - Teate additional guestions relating two the

same fopic: ("What's vour favorite sport? Do you like to watch
sports on Vi Do you prefer tass or individual esorts? What &
- ¥0u think of the winter Olympics?*: - -

N 3

Resedis] valuei This tAsk encourages learners to ask the same
thing in & variety of Mys or ™ ¢ *ry on & conv. Jation on a
gt Wp. + The lew*ner who lacks flexibility, imagination, or
wh nrTally reticent is ancouraged to think divergently.

1e: Thirk of at least five related guestions for each of
*r .40 given below,

K. Pourquo: frudiez-vous I cetta universitd?
{Why ave you studying 4t this miversity?}

B: /ume. vOUuR ¢-3 professeurs?
(Do you iike your profesacra?!

Te Aimaz~70ul volir Jes fiims7
Do ynu like wo e filme?

D, Compent wour sBus#t-vous 4'habitade?
iHow d0 you ususlly have 3 gnod time?:

Students can take the guestinns they have made 4 for sach wpic
and tegin & conversation with s partner, They will probably
Ai8cover that the way the firit question is answervd will detar-
Rin ' hich question W ask rext, &4 may wan: O gevise th2
telated QUEStiond &n the CONVRrSALioh tanes piace,
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36, CREATING WITH VISUALS /

Task description: Learners creste cliginal captions or dia-
logues for oné cartoon or & werieg of cartoons tikeq f{roe 3
sagazine or nevspaper. They might alsc be asked o Create 2
camposizion based on a series of visusls or cartoogs.

Remedial valie: This ar*.vity encoursges 4divergent thinking and
cegative use of the second language.
7

10 Studénta tTeatlr ‘me O Wmore captiong and‘or 3 dilogue
to go with the _ar?oon below. Some possible aptions are given
in Sersan.,

p—

i l‘A

i & D &4 a8 U { 1Ll

K

k., Das mul woll ein Zugers:.g*er seln,
‘Must tax foom out of staie,!

B. Na, ick glsube izh «Hr - zich daran gevdhnen,
tell, I suppose [ Suou. i get used to 1t

~, pDer mnll sechs Frerizsprachen sprechen,
f7 hear « wpea=g2 51:% foreiqgn languages.’
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37. POKCED FELATIONSNIP-VISUALS

- <+

Task descri g: -Students are shown two -unrelated pictnrl
that are randomly from magatines or other sources. ‘Thev
hava w0 thick of a story that will relste the two pictures.

- They may write a group composition (groups of two to four
learners) or individusl etories. Stories can ther be presented
to other class msmders orally.

Rensdial value: Same as for creating witr visuals ~

38. PICTURE QUESTION AND ANSWER .

Task description: A picture is chosen fros a magazine or other
source and attached to a shest of colored paper. A sheet of
lined ootepaper is attached with a clip to the back. The pic-
ture is passed around & small group, and sach person writes a
questigi I\ the target language that the picture raises in his
or her mind. After all the group msmbers have written their
-questions, the picture and the attached list of questions are
passed to another group, which has been creating questions for
its own {4ifferent) picture. The groups then crsate a story
that will answer all the questions posed.

Remedial wvalue: ‘mil',-ctivxty mcourages creative bshavior in
two ways: (1) it has the _.ue of the question expansion axer-
cise described earlier (no. 35;, and (2) it encourages students
to think divergently and produce a written composition through
synthesis of the various slements brought cut in the questions
about the picture. Creating a story that will account for all
aspects of the situation encourages organized probles-solving
behavior. Writing a group composition will alse require listen-
ing and spesking skills. 3

\ .

Task description: Students are given a short list of idioms or
vecabulary and create an original story or paragraph using all
ths words on the list. They may do this task alone or in a

group. B

39. VOCABULARY: CREATE A CONTEXT

Remedial value: In addition to encouraging divergent thinking
and creative use of the language, this task provides an active
vocabulary review &s well.

.ggx Student:s aire giver the following list of words to
ncorporate into a story of their own creation. The story below
represants one rtudent's effore..

51 »
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Olgai el camarero - 1a jaula

risuelio -a la h’:l el pfjaro :
ASCRATSS sl papf el sillén
covtar trabajo ol apoderado las mfas
4s pronto . el tajado
(Say, listea, look herei waiter cage
ssiling, cheerful daughter -bird
to look/lean out of a father easy chailr
window/door attorney . eysglasses
to bs wery difficult roof)
suddenly

Bl paps dijo a la hija "Oigal hija ufa, asomess 3 la ventama y
vea @) apofersdo mue la he escojido como novio." La nifs miré a
1a oalle ¥y querfa solamente ver sl camarero ¢que ella adoraba.

De jwonto el apoderado la viS y la costd trdbajo estar risuefia.
Se 4tS wuelta y viS su papa ssntado en el sillon, puesto sus
gafas y leysndo el periodico. C.e pena tenfa la nifia y lloraba
aientras vefa el pajaro en 1a jaula en el tejado de la cass
"c‘n‘o ‘

(The father told his daughter, "Look here, my daughter, look out
the window and look at the attorney I have chosen as your groom."
The girl looked at the street and only wanted to sea the wmiter
she adored. Suddenly the attorney saw her’ and it ws very dif-
ficult for her to_be cheerful.” Shs tur around and saw her
father sitting in the sasy chair, with glasses on, reading
the paper. How sad the girl was, and shq cried as she saw the
bird in the cage on the roof of the neighhoring house.)

40, “MOSE" TECHNIQUE

Task description: Students are placed in pairs or in larger
groups and provided with a blank piege of paper. They must
listen as their partner or the group leader destribes a picture
(the teacher cen provide the picture or students can choose ¢
their own) and try to draw a rough duplicate acgording t3 the
description they hear.

Remedial value: Both “isteners and speakers must focus on

T ————
detail and pay careful attention to a description in order to

accomplish a task. Students who lack flexibility will need to -
dévelop skill in paraphrasing, or describing a feature of the
stimulus saterial in several ways. Learners who are too

impulsive will need to think carefully about their description "
80 that their partner can produce an accurate duplicate. The .
task also encourages thi development of vocabulary and can be

used to amphasize correct usage of specific qumucnl struc- ,
ture -{prepositions of place, for example).

52.
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41. GROUP BRAINSTORMING

Task description: Brainstorming is the name Osborn (1953) gave
to his technique for stimilating creativity, but the term has
becoms 80 popular that it is used to refer to many kinds of
creative activities. 1It is essentially a group task in which a
problem is defined and the group sets about {inding as many
solutions as possible. GSome "brains’orming” activities for
foreign lanquage learning are described below.

Remedial valuej; These tasks encourage divergent thinking,
reflectivensss, and, in many cases, organized problem-solvirg °*
behavior. Depending on the nature of the task assigned, stu-
dents can laprove their control of vocabulary and structure in
the target language.

/
!1-21“ H / ‘

'A.. Paraphrasing: Students are given a set of stimulus state-
ments and asked to come up with as many possible ways to
paraphrase them as they can.

~  Jesn-Pierre est walheureux (Jean Pierre is unhappy today.)

aujourd'hui. -
I1 n'est pas heureux. (He's not happy.) . -
I1 est triste. (He's sad.)
I1 ne saute pas de joie. (He's not jumping for joy.) .
Il écontent. (He's discontent.)

B. Ideational fluency: Students write the names of all the
things they can think of that fit relatively broad classes
(e.g., "white" and “edible®)., The group is given two 3 x 5
cards randomly chosen from a deck of descriptive categories
and then produces as many examples as possible of thinqt
fitting both categcries.

Cs List consequences: An un 1 event is proposed, and the
group comes up with as many sible consequences as they
can think of,

D. Utility test: The group tries w think of all possib uses

for a common object (for example, a brick, a chair, or
knife), stressing imnovative alternatives.

E. List attributes? The group lists all the attributes of a
common object, describing it as completely as possible.

42. JIGSAW PUZZLES

Task description: Groups of four or five learners are giveh
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»cards, each with a word or a picture of a common object on it.

N Zach person describes the word or object in the foreign language
’ to the others in the group without actually using it. When all
- students have described their word successfully, the studerts

take the first letter of sach and see vhat new word the letters
spell, (Puzzle parts may also depict objects in a room: in this
case, vhen all the words have bsen quessed, the group decides
which room of the house has been described. Many other varia-
tions on this model are possible. (See source for ideas.)

~ Remedial value: This task encourages the development of para-

phrasing skills and flexibility. It also reviews vocabulary and
. gralmmar, and provides a riealistic stimulus for listening and
speaking practice. :
«

Example: Imagen (image)
Gracia (grace)
Luz (light)
Esperanza {Liope)
Santo (saint)
Infierno - (hell) i
Adids )( goodbye)

- IGLESIA _{church)

Source: Omaggio (1976), pp. 131-33.

43. BE WORDY Y

-
Task dclci'ipcion: A topic sentence or a series of toplic senten-~
ces is given, and class members fill out the rest of the para-
graph. *

A

Remedial value: This task encourages the development of organi-~
zational skills as well as flexible and divergent thinking.

Ex 1@

A. Die Tir steht offen. Wo alles frilher sehr ordentlich war,
liegt jetzt alles durcheinander. Pldtzlich...

(The door is open. Where earlier cverytl'hing was very much in

order, now everything is in great confusion. Suddenly...)

B. Gestern hatte ich eine schreckliche Ahnungl Ich wuste, das
heute nichts Gutes geschehen kidnnte. Aber heutes..

{Yesterday I had a horrible foreboding! I knew nothing good
could happen today. But today...)

54
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C. Doch jetzt bin-ich sicher, 4ad mein Bruder wirklich Gumm
ist! Heute morgen als die ganze rFamilie frihstlckte...

(Now I'm really sure that my brother is &umb! This mtnﬂl% when
the entire family was eating breakfast...)

44. CUE INSERTION

T Task description: Students expand each sentence of their origi-
nal-compositions by -adding more information. (They can expand

the information that is already in the paragraph or add descrip-
tive and elaborative words or phrases.) The teacher "ay want to
Ansert appropriate cue words within the text of the composition
to serve as a guide,

Remedial value: - ror the t.erlecuvo student wo produces skimpy
compositions, this task gives- guidahce as to what can be elabo-
rated upon and where. :

. Example: Voild une histoire assez ennuyante que Paul a racontée
: sur son voyage. Comment pouvez-vous 1'emb¥1ir afin de la
rendre plus intéressante? Chagque fois que vous voyez un asté-
- risque, ajoutez une proposition relative., Utiligez votre ima-
gination. Vous pouvesz gtro sérieux ou amusant dans le choix das
dfeails que vous ajoutez. :

‘Exemple: Paul a dcrit: "J'ai passé mes vacances dans un ..
hatﬂlor' -
Embellissements possibles: .
v J'ai passé mes vacances dans un hitel...
L. qui est trds mystérieux.
’ dont les habitants sont vieua.
. oll des gens célidbres habitent. ’
- que son frire a sug.6rf,
ol j'ai vu des spectres!

Voice 1'histoire de ‘Paul: -

. J'ai passé mes vacances dans un hBtel.* L'h3tel est situd
dans une pstite rue.* Le concierge* ne dit jamais rien. If
parle ssulement i sa femme.* Leur jardin® est trids tranquille
et donne sur la rue., Je reste souvent sur un banc i regarder
les gens.* . ) :

, Ma chambre* est trids cor’rox'tablo. Dans un coin, il y a une
grande armoire.* Le lit* est prds de la fendtre. Quelquefois
3'écoute les gens* dans la rue. .
N L'autre jour j'ai regu une lettre.* Mon ancien ami Jacques*
" vient me rendrs visite. Sa femhe* vient aussi. Peut-8tpe que
nous irons § ce restaurant prds 4'ici.*

(Here's a rather boring story Paul told aﬁout his trip. How
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can you embellish it to make it more interesting? Each time yop
fee an asterisk, add a relative clause. Use your imagination,
’-fb!ou can be ur}ous or funny in your choice ‘of added datail.
= ‘
Example: Paul wrote, "1 spent my vacation in a hotel.
‘Possible embellishments: * s
. " 4« 1 spent my vacation in a hotel... .
- which is veally mysterious.
J - whose inhabitants are old.-
where famous people live. '~
. L : ¥- that my brother recommended.
" where I saw ghosts!

|

"

opent my vacation -in a.hotel*, The hotel-is located on a
littlle street?*, The concierge* is really quiet. He only talks
to his wife*. Their oarden* is very tranquil and locks out on.
the street.’ I often sit on a bench* and look at the people.

My room* is qun:,'e comfortable. In the corner there is a big
wardrobe®*. The bed* is near the window. Sometimes I listen to
the psople* in the street. o .

The other day I received a lettér*. My old friend Jacques*
is coming to visit me. His wife* is coming too. Maybe we will
go to this restaurant nearby*.)

Soyrce: Omaggio (1981)

" 45, CHANGE THE STORY

Task description; students are given a narrative and ar ked
to create a new point of view or change the story in some .
The task can be done ind!vidual'y or in small-groups.

Remedial value: This activity provides a structuraed creative
exercise that encourages divergent thinking as well as written
ana/or oral practice in the target language.

} Example:. ﬁgqestions are based on the story "Los deseos" (leé :
; —_—

r P 39). .

|

A, Point of view: We have read the narrative from the point of
view of an outside cbserver. However, each character in it
probably saw things from a different perspective. Pick one of
the characters and retell the story from his or her point of
view, i.e,, the Fairy Godmother, the neighbors, the man, or the

wOmARN .
*

B. Naw ending: 1If the second wish had been different, the story
? \'
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might have ended in ciuite ‘another way. Retell the story, sub-
stituting a different second wish and creating a new ending.

Source: B_ylan and Omaggio,(1981)

T - . -

|, x| .
46. CLOZE) ADAPTATION .., * ‘: S ’
. UL S g i,
Task description: . Student Hin'the Manks of a paragraph by
chdosing from given options or by providsng appropriate words =
from memory. The words are deleted. for-'their qramsatical or -
semantic walue, rather than randomly as in the cloze procedure.

Remedial value: This act’vity promotes the use of inferencing
gkills, careful reading o.aprehension, and attention to details
of meaning as well as form.

Example: (Cloze pi'uaqo vhere direct or indirect object pro-
nouns must bs inserted.)

"™ Dans un hitel, 2 Paris, vous trouvezr un document dans
1'armoire. Ce document est trds ancien et difficile Z lire.
Remplacez les smots qui sont éffacés en utilisant un prcnom
d'objet indirect od direct, selon ls cat. ) '

{(In a hotel in Paris you find a docusent in the wardrobe.
The document is very old and difficult to read. Replace the
words that are erased, using a Qirect or indirect object pro-
noun, whichever is appropriate.; i . )

v

UN TESTAMENT . L'an un Thermidor

A s femme Isabelle, j2 donfie 1la moiti€ de mon argent. Je
donne tout cela parce qi‘elle ‘a bien servi comme
Temme ot camarade pendant ma vie: LVautre moitié de mon - ‘gant
in donne I mes enfants. Je demande seulesent de

dépenser lentemert et avec mutiom Ils ‘ont ohél,
ot ils ont montré, & ma femme ot 2 moi, Teur mmour ot leur

affection, 1 J'exception 4a Bernard, qui ‘a toujours
montré peu de: respect, mais qui ressenble le plus.: Je
ai prdté toutes mes cravates: il peut garddr! ‘Quant i ma
cousine Michelle, je ‘ donne mMon chat Mector et mon oiseau
Pifi parce qu'ells va sontrer beaucoup A'affection et
donner A menger sans outlier.

A mon aai et mon avocat, Marcel fenaud, qui 'a bien
servi pendant -‘vhp je rends 1'argent que je dois.

© Victor Martel

LY}
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(LAST WILL AND TESTAMENT Year one, Thermidor

To my wife Isabelle, I give half of my furtune., I'm giving
all of that because she served wall as wife and
friend during my life. The other half of my money, I will to my
children. I ask -~ only to spend slowly and with delib-
eration. They cbeyed __ , and they showed __ , my wife and

me, their love and their ir affection, except for r Bernard, who
alwvays showed very little respect, but who resembles
the most. I lent all my ties. He can keep 1 As.for
my cousin Michelle, I give my cat Hector and my | my bird Fifi
because she will show _ - lots of affection and feed
without forgettirg.

To my friend and lawyer, Marcel Renaud, who served
well during my life, I return to the money that I owe

. Victor Martel) -~

v

A7. CONTEXTUAL GUESSING ‘

- -
¢ =

Task description: A paragraph is provided in which new vocabu-
lary has been underlined. Learners mist try to guess the mean-
ing of each new word from the context. A related task uses
nonsense words instead of new vocabulary! The student must find
the nansense words and replace them with appropriate vocabilary.
Remedial value: This task helps students improve contextual
guessing skills vhile providing an interesting passage with
which to work. If nonsense words are used, they should be con-
structed so that they conform to the rules of the morphological
.. structure of. the target language.

| Example; Ayer por la tarde a eso de las cuatro, me fuf en mi
gdfano banglote a ver a Pedro. la géfana fladez de Pedro h.bfa
crecido tanto que no la reconocf. Conversé con Pedro una hora ¥
cuando salf su g6fana fladez plausumfa un pescado en mi
banglote. |Imaginense! Mi gSfano tanglote no es ningun sitio
para plausumir un pescado y peor pira una fladez que plausume.
Pedro se tipitié tanto que creo que la fladez nunca nfs plausu-
nird en niugdn banglote.

(Yutatday atternoon around four, I went in my schwitzy trippit
to see Peter. His schwitzy grutchen had grown so much that I
didn't recognize it. I spoke with Peter for an hour, and when I
left his schwitzy grutchen was drutzing a‘fish in my trippit.
Isagine! My schwitey trippit is no place to drutz a fish and

. .sven worse for a grutchen to drutz. Peter got so frimped that I
‘think the grutchen will never drutz in &ny t.ippit again.)
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48. IDENTIPYING VISUALS

#Mask description: Students are asked to identify an object or
scene described orally or in writing by choosing the appropriate
- visual from a selectio.. of two or more pictures. They may also
put visuals in the order established by a paragraph that they
I read O hear.

Remedial value: In order to make the appropriate choice, the

learner must be able to make fine discriminations in either lis-

tening or reading comprehension, paying attention to relevant
— details.

Example: [Fach of these sentences corresponds,to one in a
series of pictures of a village under varying weather conditions
and at different times of day.] -
A. Estaba en la selva cerca de un pueblo. (3)
(I was in the jungle near a village.)
.
B, Miraba desde lejos con un amigo. (5)
- o (I looked from a distance with a friend.)

C. Apareci$ una tormenta feroz y fuimos al pueblo buscando
amparo. (8) ~
(A terrible storm came and we went to the village looking for \

lhelter.) \
~”
D, Llovid todo 31 dfa y toda la noche. (1) A
{It rained ai' day and all night.) \ p

E, %1 rfo inundié el pueblo. (6)
- : (The river flooded th: village.)

F. Pobre gente, michas casas fueron destruidas. (7)
(Poor people! Many houses were destroyed.)

G. 1a tormenta se disipS en media maRana. (4) -
(The storm was over by mid-morning.)
H. El sol brillaba peéro habfa mu*o que arreglar., (2) -
r (The sun was shining, but there was a lot to fix.)

49. INFERENTIAL IDENTIF(CATION

Task description: The learner is asked to identify which char-
acter from a dialogue, short story or play might have made a

+ ¢ certain statement. The actual statemant is not made in the ori-
ginal text but reflects the character's personality.
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Remedial value: In order to identify the appropriate character,
students must have focused on the relevant aspects of his or her
personality. Such a task requires the student to comprehend the
passage and to be able to synthesize the information.

Example: Daniel va a 12 universidad a pie -

fank: jHola Daniel! ;Por qué vienes a pie? (Y tu
motocicleta? '
Daniel: La dejé en casa. Ayer tuve un problema con la jpolic{a.
Frark: |No me digas! Cudntame lo qus pasd.
. Danjel:s Cuindo yo ven{a por la Avenida Central, al llegar a la
Calle Veinte, no vi la luz roja y un policfa me pard.
Frank: tQuf le Aijiste?
Daniel: ;Qué le iba & decir? No me di cuents que la luz habia
cambiado. Il policfa me pidié la licencia. La busqué
. . en todos los bolsillos pero no la tenfa.
rrank: iCarambat De veras que eS80 @8 taner mala pata.
baniel: Bueno que voy a hacer...el mes pasado tuve varios
problemas también. Ahora yor el resto del mes voy a
tener gue venir a la universidad a pie.
o Prank: INO ts pPreccupes! Tisas cosas le pasan a todo el mundo.

{Identif Hhicthter would have made the following state-

‘mants:

1. ¢8s tu ra violacién de tréfico?

2, La dejé en la cartera sn los pantalones que llevaba puestos
anoche. 4

3. |Caramba! Me suspendieron la licencia de manejar.
4. iCuanto lo sientol )

S, Vas a tsner que tener més cuidado.

6. Me duelen los pies., =

(faniel waiks to the university ]

Prank: Hi, Daniel. Why are you walking? ‘ what about your
motorcycle? h . '
. Daniel: 1 left it at home. I had a Problea with the police
€. yesterday. .
Pranx: You don't say. Tell me what happened!

. Daniel: wWhen I was coming on Central Avenue, as I came to 20th
Street I didn't see the rgd light and a policeman
stopped me.

Prank: What did you tell him?

_ Daniel: what was I supposed to tell him? I didn't realize the
light had changed. The policaman asked me for my
license., I locked for it in all my pockets but I
didn't have it.

frank: Oh, no! That's really bad luck!
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Danisl: Well, what am I to do...Last month I had saveral prob-
lems also. ' Now for the rest of the mnth I have to
walk to the university.
' Prank: Don't worr:'l These things happen to everyone. ‘

1dentify which character would have said the following:

i« Is this your- first craffic ticket? -
2. T left my wallet in the pants [ was wearing last night.

3. Darn itl They suspended wy driver's license.
4,°l'm 20 forry!

5. You will have to be more catctul.

6. Q feet Jurt.)

Source: Lamadrid, mull and Briscoe (1974),-p. B77

3

50. LOGICAL CUNTINUATION (RECEPTIVE)

Task dascription: Students are givea a padr of ssatences either
orally or in writing and are asked to indicate whether or not
the second sentence follows logically from the first.

Remedial value: Increases mte}‘cncinq skills and rdquires com-
Prehension of all the parts of the stterance. The impulsive
learner will need to reflect before.answering in order to do
this task well,

NOz A, 1) Ip der Nidhe gibt es »in Qutes Rastaurant.
. {In the area, thers is a good restaurant.)
'2) Dort schaue ich mir oft Pilme an. .
t(x gg there often to see films.)

Bs 1) Montags hat Helga keine Klassen.
{Mondays Nelga has no classes.) )
2} Heute ist Montag und Helga komst zu spit o Cinrer
Englischstunde. (Today ls Monday and Helga is

tate for her English class.)

C. 11 Als 1ch jung war, wohnte ich in Haoburg.
: (When I was young, I lived in Hamburg.)
2) Freitag gehe ich zum ersten Mal nach Hamburg.
{(friday I'as going to Hamburg for the first time.)

YES: ©D. 1) Mittwoch gehe ich nie ins Xino. '
{1 never go to the mOvirs on Wednesdays.)
2) Mittwoch bleibe ich zu Hause um eir. “uch =u lgsen.
- - (Wedmesdays 1 stay home to read « book.} B
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8. 1) Gestern konnte Heinrich nicht schiafen, ~
{Yestarday Halnrich couldn't sleep.)
2) Heute ist der arme Meinrich todmilde,
* {Today poor Heinrich 1s dead tired.)

F. 1) Spanisch studiere ich gern.
{1 iike to study Spanidh.)
. 2) Ich freus mich &uf meine Spanischstunde.
{I'm looking forward to my Spanish class.)

- 51, LOGICAL CONTINUATION (Productive) s *
Task description: After reading 2 statesent Or A phragraph,

learners producs & sentence that logically follows what they
have read. '

Remedial value: This task requires analys:s and Jomprehs-3ion
of the details of thy stimulus pessage. It has the additional E
value f encouragi'g creative and/or divergent thinking and all .
the benefits of restive writing exercises. ‘-

|

.

1e: Ctiu une phrase complite an frangais pour com:lun
. [ das paragraphes suivants.

A. Claucde est une fille trds superstitieuse. Elle lit son
horoscope tous les jours. Elle penss que son avenir sera-
Afveraind par 1o snrt, st elle n'aine pas faire das Projers
2 1'avance. ~

8. Louls essais Deaucoup 4'imaginer son svenir. Il penss que
1’avenir est un produit de ses acucn:, *t il veut beaucoup
inflaancer la société un jour.”
. ) N
(Create 2 complete sentence in Prench to conclude each of the
R{lloulng paragraphs. . 4
A. Claude 18 a superstitlous person. She reads her horoscope
evéry day. She thinks that her future vwill De detersmined by
fate, and ghe doesn't like to sake >lans in advarce.

B. Louis triss to imagine his future a Jot, He thinks that the
future 8 a product of his actions, and he smnts very such
\\)w’han an influence on soclety soasday.)

f Yo IMBROVING MEMGRY

52. FEMEMBERING RESPUNSES
ﬂhﬁducngtxom After students have answared o series of
questions based an the themes and structures of the lesson., men-
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Femedial value: When the came mqw.ut;supenu to recognize
vocabulary, recall wocabulary, or res’ate -3fcts in the foreigm
language, it reinforces their ®emory bﬁr'}y;e wirds and gran-
matical features. ) e e .

< Ry R «
a - r

Examples: For many examples of vocabulary and structufe’ games,
as well as games of other types, sse Omagglo (1979)..

54, DID YOU HEARR

;l}gn‘xlr_.= descriptiop: Students listen to & short narrative, They
then heatr & sertes of sentencss, some of vhich were in the .ext
and others that were not, Thelr sk is to sgparate thz senten-
ces they did hear firom the ones they d:d not near. -

Remedial value; This task helps the student whose memory needs
improvement by providing listening comprehgnsion practice ocou-
pled with immediate recognition practice as a follow-up activ= .
ity. It helps the studen:t separats the narra.ive into its com-
ponent parts, whi<h is essential in developing atrentive listen-
ing skills.

-
N *

Exampie: ("sst le premier ayrii. Il est huit heures moins

Ting. Marle-Lise est & 1'écéie. Elle est 4 sa place au

troistdme rang, Tevant elie il y & son amie, Anne-Marie. la
clagse va bientdt comsencer. Marie~-Lase sort de s [oche un
petit poissnn, ‘fout Inucerent elle l'attache au twablier
d'Anne-Marie. -

Which of the following sentences did you hear in the passage?
Make . check mark redr to each sentence you did hear. Leave all
senterces not heard in the passage unmarked.

A, Clest le premier avril.

8. Le professeur ant dans la salle de classe.

., Il est huit heures moins <ing.

N, Devant Marieg-Lise es® son amie, Anne~Marie.

E. Marie«Lise dtudie son anglais.

F. La classe va bientdt commencer.

G. Marie-Lise sort gquelque chose de se poche.

Hs Anne-Marie gpousse un <ri d'horreur. -

1. La profess ur pose une question § Anne-Mariel

{1’ April ist, 1:z's five minutes to eight, MariecLise ia 3t
schonl. She's in her aeat  the th rd row. In front of her is
her friend Anne~Marie, The class will start soon.  Marie-Lise
taweg & little fish out of her pocketr. She attachas it very
carefully to Anne-Marie's apton.



B

-

A, It's »r‘l Tst. .
B. The professor is in the classgoom.

" Co It's five minutes to eight.

De 1In front of Marie-Lise is her friend Anne-Marie. .

E. Marie-Lise is studyind her ®nglish. - ’
P.  %he class will start soon., .. o

G. Marie-Lise takes something out of her pocket, }

H. Ar e~Marie screams in horror. .

I. The teacher asks Anne-Marie a question.)

Source: Rivers (1975}

55, SAADSs -

Task ducﬂgtlom ,Btudents reducs what they have heard in &
Listening passaye 5 & series of simple active affirmative
declarative sentances; that is, they recods the message for
processing in long-ters msmory by reducing it to its wost basic
and esslly stored components. All grammatical relations 'are
thus reduced to subject~verb-object, making the santences sasisr
to tetrieve from semory. )

Pasedisal value: Recoding activities halp students transfora
i.formation in the foreign language into the most sasiiy
retrievable fors. The task dens 4s that students get the gist
of the message without nacesserily remenbe¥ ing exact wording.

A certain amount of the information {n the original message will
be droppad, but peripherel detail should not be .the focus of the
sctivity. Students cannot be expectad to extract and retain
wore{trom the foreign lanquage *ext than they would from a
natigr-language passage, and reseafch indicates that most pecple
r r less than one-third of all possible Information in a
given listefiing passage in their own language.

Example: Afzer iu:-nmq to the passage, stu’snts write doum in
BAAD® the wssentfal content.

—
.

J'aimerais vous raconter l'nistoire curisuse de ma premidre
journfe a Puris. D'abord LI faut sevoir que c'était la pramidre
fols qus ma belle-sosur et mof ftions en Prance, #t, naturelle-
ment, il y av#it un tas de choses que nous Ne savions pas
ancote. En tout cas, nous €tions an train de traverser une rue
o0 11 ¥ avait, ocmme toujours, besucoup de circulation, quand,
tout & coup, uUn gros camion s'est arraté tout ccurt afin de nous
laisser passer. Ma belle-moeur, qui voulait remsrcier le chauf-
feur, & fait un geste comme on surait fait sux Erats-Unis dans
la mdme situstion--une simple inclination de la tdte et un
sourire pour dire "Merci!® Mais tout 4'un ooup, le chauffeur
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:

est descendu ¢+ son camion, 1'a laissé dans la rue, et a com-
mencé 4 nous suivre partout dans les rues de Paris! Nous ne
savions que faire! :

If asked whatr the passage was about, the student might come up
with sqveral basic facts, sxpressed in BAADs:

A. L'histoire se passe d Paris.

8. C'étair la premidre fois que'znt‘ur frait en Prance.
€. L'auteur ftair avec sa belle ur.,

D. Klles traversalent une rue.

£. I1 y svait besjucqup de circulation, etc.

{1 would like tc tell you the strange story of my first day in
 Paris., Pirst you have to know that it was the first time my
sistar-in-iaw and 1 were in France, and niturally, there were a
whole lot of things we didn t know ywt. In any cast, ve were

©  crossing a very busy street when, all of a sudden., & big truck
stopped short to lst us pass. My sistar-in-law, who wented to
thénk the driver, sade a gestura like one would lave wade in the
same aituation in the United States--she nodded her head and
smiled to say "Thanks!” But suddenly the driver got out of his
truck, left it in the street, agd started to follow us every-
whare through the strests of Paris! We didn’t know what to
do1!

A, The story téekas place in Paris,

8, It wes the first time the asuthor ws in Prance,
C. The suthor was with her sister-in-law.

G. They were CTossing 2 street,

£. Thers was & lnt of treaffic, etce.)

L L .

The approach described in this paper has several advantages
for the classroom teacher ¥ wmnts tn teach responsively. Soms
of the most laportant are;

. Adaptability. The activities described in the preceding
pages can be used in Loth structurgd snd unstructured settings
with individuals, amall groups, or whole-class instruction.

. Ease of praparstion. With relatively litrle mod:fication,
many exsrcises, reading passages, and dialogues can be idapted
for resedial purposes using the models presented in this paper.

. Manageabllity. The Mame materials can be used « basis
for a wide variety of learning sctivities that respond to the
differing needs of students in the classroom, Fov example,” the
student vhe 18 An Impulsive reader can search for specific cues

(33
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in a reading passage, wvhile another person who has trouble read-
ing rapidly can skim the same passage for the general idea.

+ Specificity of purpfse. Wrcn teachers are able to specity
“he purpose of a given l4arning cask and isolate the cognitive
demands of sach assignmen they will be able to assign tasks to
individyal learner~ that ard geared to their needa. This
apprcach helps taacherg ident the problems learners are
expsriencing an® speq¥ty remedidl tasks that will help thes
overcome their difficulties.

Educators have wen saying for a long time that we sust
respond tn the needs and pxelerences of individual students.
fhese siggestions constitute one viable, practical way to
achieve this very important goal,

&
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1. FPor a thorough discussion of modeis of coqnltivo style,
see Abraham (1978,, and Claaton and Ralston {1978).

2.. A 04 raview of five ea-only used inventories can be
found in Lepke (1978).

). Ses ﬂouni‘eld for an axcellent discuseion of this inter-
view technique and a case study in vhich it has been used. -
- g,
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t
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