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. - This study vas nndertaken to’ predict the relationship
betwveen English proficiency and subsequent academic success.
Porty-tvo Cuban American students-enrolled in a bilingual teacher
educttion progras wvere adainistered the nichigan Test of Egglish
-Language Proficiency andga ‘qyestionnaires e results of the study
indicate that: (1) the younger one is uhen earning a’'second . '
language, the better the la guage will be l¢armed; (2) in order for .
'adnlts to acgquire a sﬁ{ond anguage in the second language - — —— — —
environnent. they shodld socialize regularly in the setond language.

- (3) there 'is .nc apparent r lationship betweén attitude towvards '

Slo-ageaking Americans and’ hov well BEnglish (the second language)

vas learned for-this -groups (4) self report as s method for 'measuring
such attitudinal variables as feelings tovards one's educational
program is .ansuitable--especially if students* responsés cannot be
anonymous: (5) a relationship exists betvéen studeats' level of . -
BEnglish proficiency and their satisfaction or dissatisfaction with
the bilingual program: agd (6) although score on.the Michigan Test
vas not a strong .ptedictor of acaddaic success, there was a .

= significant reiaiionshi betyeen this score ,and grade point averagei
Inplications for biling al eaiﬁition research and teacher education
based on these conclusions,ar¥ xplored. (Anthor/JK)
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Many factors may influence how well a‘person learns a ggcond—JiﬁﬁﬁﬁﬂkhrT-
- o
Lenneberg.(196?), for example, claims that age is an important factor.

He explains that there is a lateralization ofithe brain that occurs at =
lf .
T around puberty which causes the- atrophy o?\tﬁstso -called Language g
. o { L3 ;7

Acqu1s1t1on Dev1ce. In othqr words, preadoles ent children are spegia]]y

3

equ1pped to learn ¥anguage and this capacity bacomes unavad1ab1e after oo

r

puberty, forc1ng post- adolescents to use other methods or strateg1es to-

adﬁ:::e a sec0nd 1and%age . , .
. elated to tke quest1on of age is a’d1st1ncttoanade between forma]
" ) . and informal 1anguage 1nstruct1on Krashen (1977) suggests that ch11dren
acq01re or informally "prck up” ﬂanguage and adﬁ/ﬁs learn forma]]y
~ through study, as we]]xas 1nforma11y pick1ng it up. Ina study of

~

“adult 1anguage 1earn1ng, Krashen (1976) found that: 1) in opdef for'

an adu]t to "pick up" a Yanguage, the adult has to use it regu]ar]y and

use it i meaningfu] srtzations 2) formal 1anguage c]as;es are more
effectav “than mere 1nforma1 exposore (i. e. , living in the second 1apguage ;

Z\“ v Epv1ronment but making mno rea] attempt to connmnicate in the second

.. language regu]ar]y), and 35 formal language c]as;es and having a mean1ngfu1
informal exposure to the second 1anguage both contribute Ed 1anguage . \
. J . . .
1earn1ng T . ’ . -
i ( < LI ?
~ "Anotheér variable which is often re]ated to second 1anguage

acquisition- is" attitude Studies by Gardner and ‘Lambert (1972)

. "and others 1nd1cate that attJtude towards a second language and cu]ture i

~

. 1nf1uenCes how we]] a learner will learn the second language. A sjudy
1 ¢ r N ) - . . K
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by Savignon (1972), honever, shonedhthat it was the degree of 1anguage .
. P .

Uuldke discusyiong of language’ proficiency and attitude, the ddreétfon
of causation is not issue with regard to the relationship between

English proficiéncy and subsequent aoademic success. The_degree‘of,

e,

Proticdency which influenced attitude. { . o ' . : i
|
3

, 3
corre]at1on however, has been quest1oned Guidelines for the Michigan |
1
|
]

Test of Eng]tsh Language Prof1c1enCY\ the 1nstrument gsed in this study

to. measure English 1anguage prof1c1ency, suggest that the scores pred1ct

probaple success +in a var1ety'of ao7d$m1c d1sc1p11nes Recent]y,_however, )

. there has been a good dea] of research which- suggests that prof1c1ency

- level program 1n.b11fhggaﬂ teacher educat1on- Although no two 1earners .

§

-

-

exdMms like the Michigan Test ‘are not as reliable a predictor of academ1c

success a§ previously expected (Sharon 1972, Gue and Ho]dawd& 1973,

v

5 N ) f
Shay 1975, and Monsht-Tousi et al 1980). . - ; - .
'Predicting the success-of students is an important a]though both

d1ff1cg1t and de11cate element to cons1der in designing a un1vers1ty-'

» h K

are alike in every respect and 1nd1v1duaJ factors should certa1n1y be
‘ \
taken 1nto consideration haV1ng a prof11e of the successfu] -bilingual ’

university student (I‘e the student who can comp1ete the program with
satisfactory grades, in add1tJon to. hav1ng a positive attitude towards)

her/himself and the field) would be a tremendous asset to the screen1ng ‘
’ []
process, if not to the development qf_a curricu[um which will better

Y

¢ . ~\ . . - /
the chances for.this success. .
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The subjects for this study were 42 Cuban-American student/}enrolled

' grant/brov1ded a]] students with free tuition and books. X {

information were gatheired informa)ly and will be discussed in the Results
]

_{ Spanish. " MTELP scores were then compared with the responses on the

.in the Competency-Based Bi]ingua] Teacher Education Program at Florida

Internationa] Un1versity in Miami. Thirty of the students were enrolied
as part-time graduate students .and- tiwelve were enroiled as full- time

undergraduates A11 but ope of the sfudents were* women A T1t1e VII_

. vy Testing Instruménts >

Eng]ish‘Eroficiency was measured by scores 6h the Michigan Test of

’English Language Profigiency (MTELP). 'Measures of the independent v 'ﬁ/

variables (i e. age at emigration, language spoken in social.situations, .

etc,) were secured by questionnairet\\§2me data which provided interesting
- - f 2

i

.section. : ‘ ‘

Procedure e

- .
N
v [ .
———————,
.- e e e M
e —

Studenﬁs in the Competency-Based Bilingual Teacher Education Program
were administered the Michigap Test of)English‘Language Proficiency. The
questionnaire!:;s then administered in the class setting.. Students were
to]d,;hat their participation in the study was voluntary ‘and they were '

given the option of answering the questionnaire in either English or.4 »

. g
questionnaire. * The statisticat techniques of Pearson Product Moment

th
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/ Corre]ation and T- Test were used to analyze the re]atiohship betweén_

-~

Michigan score and age at emigration Ana1y51s of Variance was used

to examine the reiat‘ionship between MTELP amd ianguage of soclal hnter--

/
action, attitude towards! Anglo- speaking Americans, and ‘satisfaction with

the unwers’nty bihngua] program Both corre]ation coeff1c1ent.an?/

Krusﬁ’l Wa]hs Ana1y51s of Variance were used to examine the re]ationship

4 / ,
betyeen MTELP and acadejnic stan;iing as measured by grade-point average.
) ' s ',_,', ,‘:, — e - ___“__,.“,v - e : . " . t_
- 4 - .,\ .
’o. RESULTS )

]

' S Age at Emigmation C .
N ¢ ’ o -: ‘ - ' . . ¢
The Pearson Correlation Coefficient getween students" f.ng]ié
proficiency as measured by scores on the MTELP and: how old they e

when they em;j,g{ra%d to the U.S. was - C? (p= <. 05) Thu’s the o]der

: .the student was when s/he came to the U.S., the 1ower s/he scored on.

the test of Eng]ish prof1c1ency A comparison of t_e_mga_rgs__of_the__

4-scores of s studeots who emigrated before. the age of 16 and those whe
" .emtgrated at 16 years or older yielded findings consistent with the
g resuits above (t- 3. 07 p £.05, df=40). The mean scor’es of the two « *

°-grou‘ps is “ seen in Table 1.

Since the studehts who. emigrated to the U.S. as young ch<1dren d1d

, Formal ESL Instruction N

ry}

not :Z the most part need or receive any- formal ESL 1.nstruct ony, those

who came as adu]ts were examined separately. Uhfortunately, since only

s f '

-
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,one bdu]t in the group had not received any formal ESL instruction, 1t .
' - was not poss1b1e to carry out this analysis adequate]y )
’5' | Language Spoken in Most Social Sitgat1ons ’ ‘ g

The Michigan scores of students who reported that they spoke pr]mar11y
Span1sh with their friends were compared w1th the scores, of students who
reported that they spoke primarily in English with the1r fr1ends. The
mean score for the‘éroup that'socialized in épanish was 76.71 and the , .
ST nean score for those who socialized mostiy in English was 92i86.\ | S

Attgtude Towards Ang]g-Speaking Americans

When asked if tht~maJor;ty of Anglo-speaking Americans were sens1t1ve

lto the needs of ‘Cuban- Amer1cahs 21 said never or rare]y and 19 said
. r 1] '
always or usua]]y There was no s1gn§!ﬁcant d1fference betwaen the two

{\group s scoges on the Michigan Test. ‘ .;'_ ' ./

-

e ) Sat1sfactlon with the Un1versity B111ngua1 Program

Forty of the forty -one respondents to this quest1on reported ap- . , |

overall sat1sfact1on with the un1vers1ty s b1linguaﬂ_ggggram Thﬁs,.——-———~—7~*- ‘*{

—————————'*‘”tﬁ‘s’quest1on coﬁid'notdoe addressed stat1st1ca11y It is interesting

"to note, however that }5 of these students who stated that thevaere , 'g
- | sat1sfied with the program had in fact met formally with their adv1sorq\<;, “‘ é
’ to express dissatisfact1on w1th the program with their bnggest complaint ‘

h ' being that most of their professors were not sens1t1ve erfoygh to them.

- The me4n score for the students who voiced complaints to their advisor
[ " . ‘ P
was 73. The mean score for those whdlchose not to voice any complaints :TF‘\.‘
o’ ' ' . \:\‘
was 91. (See fable 3). . o : o SR
. <. { IS * . ‘ . . R
Al » [y .3 ;
A Y Y . . ' » .
N g ) , j' i I3 ‘ ¥ '}'
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"> T Academic -Standing

Finally, the Pearson Correlation Coefficient for Miohigan test

. stores and grade point average*was .41 (p&.05). A comparison of the

_means of the scores of students who had a satisfactory academic stand1ng

Y

(3. 0+) ﬁnd thoseﬁuho were Qn academ1c warning was carried out employing

- the Kruskal Wallis Analys1s of Var1ance . The megn for the first group

was 82.6 and for the second group 7. 5 (pe. 05) -

1]
4 v

o CONCLUSIONS

-

»
-

i The resﬁlts of th1s ‘study, 1nd1cate several th1ngs First' the

~ younger one 1is.when learning a second fanguage, the better the 1anguage

will be 1earned Th1s result is con51stent,w1th Lenneberg's work

—a1though it does not,prove that the cause “is:biological instead of, -say, *

sychological. Second, 1n order for adults to acquire a second 1an uage
psy gical. Sec de q 1anguage

in,the—seeondldanguage env1ronment theyrshould socia11ze regularly in’

- the second languade. This is consistent with Krashen' s stud1es Third,

there is no apparent relationship, between attitule towards-Anglo-speak1ng
Americans and how well English (the secohd 1anguage) was learned for

this grgyb This resutt was.inconsistent w1th others' but it Should be

‘noted that the testing 1nstrument (self'report) could have affected

,this result fourth, 'self report as a method for measuring such

attitudinal variables as’ feelings towards one's educational program is

4
unsuitable--especially if students responses cannot-be anonymous.

Fifth, although not p(oven;statisticaldy, through informal procedures,
. . - »

-
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' a relationship could be seen between students” Jlevel of English proficiency.

and the1r sat1sfaction (or d1ssat1sfact1on) with the bilingual program °

Fina]ly, a]though score' on the Mich1gan Test was not ‘a strong predictor

n

of academic success, there was neverthe]ess a s1gn1f1cant re]at1onsh1p'

betweep this score and grade-point average. ' . L

o

Implications for Bilingual Education Research and'Teachergggucation

Since the size of'this‘groug/#as so_smail, ail'results reported are) 45%
‘at the most tentative. A larger study is needed so that a random'sample
may{be drawn) In"addition, several: measures of Eng]1sh language proficiency .
should be ut11;zed and more 1e11ab1e meas:res of the independent variables, -

" especially those dealing wnth sen51t1ve questions must be employed. Also,
although ‘there is. probab]y no way to contro] this, whenever grades are -
utilized in 2 stﬁdy, the researcher must keep in mfnd the degree of |

subJeET1v1ty wh1ch often goes into grading.

) - The results of this study raise issues-for bilingual teacher
B educdtion which are difficult to-address.’ These'questjons‘include:
1. is it desireable to prevent a student from entering a t ; goal
f i » . teagh education program uho is bright, interested hut who -”
, only is proficient in one language? ) N e
~ 2. Shouid‘universﬁt& cour'ses be offered in/two 1anguages7 ' '
3. Should we allow students who are only proficient in one langufge to
begin the program, but impose an exit requ1rement of prof1c1ency
in tho languages? ./ - “
4. Should we offer .or require second language instructxon dur1ng ‘
the course of the program? ." . ) ) ) <;
- 5. If so, Who should foot the bill for this instruction?
3 , :
- Y <
J v 3

-
-
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. The results reported in this study are too tentative to address
these questions well. However, a.few recommendations willzfe prov1ded'

*

First, students/!ho have an extremely low proficiency in Engiish are
like]y to be frustrated in a university program which offers courses in™

. English, as would an English-speaking student with an extremely low
proficiency in Spanish be frustrated in a program requiring cgursework

* -in-Spanish. . Thereforeg students ‘without a“ profic1ency 1eve1 of at least
three (on a scalt of 1-5) in either Eng]ish or the other language should
take a pre-program summer se551on/oiiintensive.language training before
beginning coursework. Since meaningful soc1a1 1nteraction contribufes
to second 1anguage acquisition, an 1mmer51on approach 1s-¢ecommended
This- 1nstruction should be paid for by pub]ic monies. Second, it may

!
ndf be desireable to allow students to enter a program with little or-

Ae ™

coursework and then not a]]ow them to graduate because of that low
language proficiency This would not seem fair to students'who may not
have been properdy screened -upon enter1ng the program and who perhaps
wé?é encouraged to continue by 1q£Jated grades. Third it is desireabie
to provide students with the opportunity to carry out university course-
work in tuo ‘languages. Although it is understandable that students may
not feel as comfortab]e learning in one language over the.other _having /
the vpportunity to better one's abilities in a 1anguage through contedt
is not only enriching, ‘:ut the'on]y way to truly produce a bilingual-
eduoator. Foyrth students who begin their studies with a language

proficiency level below four for either of the two languages shou]d be

r

no proficiency 1n one of “the two languages,-allow them to complete their

\ [
' .
-~ .
A -
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. required to cont1nue 1anguage 1nstruct1on throughout the course of the )

| program Fifth, -a]though it is expected that a b1lingual program wou]d o
offer special courses,’ students shou]d have the opportun1ty to take

C courses wzth,other students - not in the bilingual program. This will

- increase cross cultural interaction and. .decrease any stlgma attached to3

a

. ' 'hav1ng only spec1a1 c]asses
As the demand for equ1tab1e.educat1ona1 opportun1t1es 1ncreases and

as momes to insure this equa.hty decnease un1vers1to:§ will be faced

K _ w1th more~and greater challengest It 1s imperative th

L

we fiﬁd the

NG
best ways to educate all students SO that all of -us will have an equab
. break in th1s ever- comp]ex and ever-demand1ng soc1ety . . i
SN - .
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a * ° 4

>

o . " Comparison of the Mear Sco'res on the MTELP for
IR . Students who, Emigrated before the Age" of Sixteen
’ (o . and the Mean Sgores for St‘udents who Em1gra1;ed
" . at §1xteen Years or OTdEr. , ..
g“'*f;” .Age at Emigrat'ion . : ﬁTELP e N~ ¥
TYL & 15 yrs. 90091 - . o237 .
: 216 yrs. . 7731 19 L.
. e ., ] . .. \ -
sty & - s ‘
.l =~ *p .05 iR "ﬁ N g
~ 9 g-‘ . . - ° '}’ T ‘ B » ¥
s ¢ N N s ¢ '
. . ) . . : - P }
\/ v " Table 2 *

C(marison of MTELP ’ith Language of $ocid Interactwn

" s'spcialize in Spanish

‘ SociéTizgin-Engish' © -

|

-

MTELP““‘

"76.71 A .
@

192.85. .

.

"N

\0"

21 .

- *p £.01
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